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ABSTRACT

THE MODERATOR ROLE OF MATERNAL ATTACHMENT BETWEEN
MOTHERS’ AND CHILDREN’S ELABORATIVENESS IN MOTHER-CHILD
REMINISCING

ALKIS, Aysu
M.S., The Department of Psychology
Supervisor: Assist. Prof. Dr. Basak SAHIN-ACAR

October 2020, 80 pages

The current study aimed to investigate mother-child dyads’ elaborativeness in shared
memory conversations in relation to the moderator role of mothers’ romantic
attachment style. Within the scope of the current study, home visits were implemented
with the participation of 288 mothers and their 4 to 6-year-old-children. Each mother-
child dyad conversed about a shared past event for 5 minutes during the home visits,
and mothers reported their attachment styles. Conversations were coded separately for
mothers and children to assess their elaborativeness. The findings revealed that the age
group of children was an important factor for relationships among maternal attachment
styles, mothers’, and children’s elaborativeness in memory conversations. In 48-60
months age group, maternal attachment anxiety had a moderator role in the
relationship between mothers’ and children’s elaborativeness, and lower maternal
attachment anxiety supported high elaborative reminiscing style of mother-child

dyads. However, in 61-72 months age group and 48-72 months overall age group,



maternal attachment anxiety did not moderate the relationship between
elaborativeness of dyads. Furthermore, maternal attachment avoidance did not
moderate the relationship between mothers’ and children’s elaborativeness in all age
groups. The current study demonstrated the predictive value of mothers’
elaborativeness for child elaborativeness from 4 to 6 ages by replicating previous
findings in the autobiographical memory literature. The findings were discussed in

light of the related literature.

Keywords: elaborativeness, reminiscing, maternal attachment styles, mother-child
dyads



0z

ANNE BAGLANMASININ ANNELERIN VE COCUKLARIN GECMIS
YASANTI KONUSMALARINDAKI DETAYLANDIRICILIKLARI
ILISKISINDEKI DUZENLEYIiCi ROLU

ALKIS, Aysu
Yiksek Lisans, Psikoloji Bélimi
Tez Yoneticisi: Assist. Prof. Dr. Basak SAHIN-ACAR

Ekim 2020, 80 sayfa

Mevcut  c¢aligma, anne-cocuk ikililerinin  ortak an1  konusmalarindaki
detaylandiriciliklar1 arasindaki iligkiyi, annenin romantik baglanma stillerinin
diizenleyici roliine iliskin olarak arastirmayi hedeflemistir. Mevcut calisma
kapsaminda, 288 anne ve 4-6 yas araligindaki ¢ocuklarinin katilim ile ev ziyaretleri
gerceklestirilmistir. Bu ev ziyaretlerinde, her anne-¢ocuk ikilisi ortak yasadiklari
geemis bir olay hakkinda 5 dakika boyunca konusmuslardir. Anneler kendilerinin
baglanma stillerini bildirmislerdir. Anne ve ¢cocuklarin detaylandiriciligini 6lgmek icin
konusmalar anneler ve cocuklar icin ayr1 ayr1 kodlanmistir. Mevcut ¢alismanin
bulgulart ¢gocuklarin yas gruplarinin anne baglanma stili, annelerin ve ¢ocuklarin ant
konusmalarindaki detaylandiriciliklar1 arasindaki iliski agisindan 6nemli bir unsur
oldugunu ortaya koymustur. 48-60 ay yas grubunda, annenin baglanma kaygisi,
annelerin ve ¢ocuklarin detaylandiriciliklar1 arasindaki iliskide diizenleyici bir role
sahip oldugu goriilmiistiir ve annenin diisiik baglanma kaygisi anne-¢ocuk ikililerinin

yuksek detaylandiriciligimi desteklemistir. Ancak 61-72 ay yas grubu ve 48-72 ay
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genel yas grubunda annenin baglanma kaygis ikililerin detaylandiriciliklar: arasindaki
iligkiyi etkilememistir. Ayrica, anne baglanma kaginmasi annelerin ve g¢ocuklarin
detaylandiriciliklart arasindaki iliskiyi tiim yas gruplarinda etkilememistir. Mevcut
calisma, anne detaylandiriciliginin ¢ocuk detaylandiriciligi i¢in olan yordayici
degerini 4-6 yaslar1 i¢in gostermistir ve bu agidan, otobiyografik bellek alanyazininda
yer alan daha Onceki bulgulart tekrarlamigtir. Caligma bulgulart ilgili alanyazin

15181nda tartisilmastir.

Anahtar Kelimeler: detaylandiricilik, ge¢mis yasanti konugmalari, anne baglanma
stilleri, anne-gocuk ikilileri

vii



To My Family & Friends

viii



ACKNOWLEDGMENTS

Firstly, | would like to start with my respect and appreciation for Assist. Prof. Dr.
Basak Sahin-Acar for her academic and emotional support during my master’s and
undergraduate years. She has always believed in me, and this offered a real comfort
and motivation. Furthermore, | would like to express my special thanks to Prof. Dr.
Sibel Kazak Berument and Assist. Prof. Dr. Cagla Aydin for their places in my thesis

committee and their precious contributions to my thesis.

I would like to mention my gratitude to my family Necla Alkis, Cansu Alkis and Recep
Alkis for their enduring support and trust. I would especially like to express my sincere
thanks to my beloved big-sister Cansu Alkis since she has always been there for me in

my most desperate times and most proud times.

I would also like to thank my dearest friends Irem Karaarslan, Rojda Ozcan, Damla
Diler, Berkay Karsan, Burak Bilgin, Biisra Sanli, Yasemin Engiir, Siiziilay Uysal,
Uzay Anil Bilgin and Musa Necip Yakar. They have always given me the hope and
the courage to move on, and they have offered unconditional love and support. They
have turned my tears into my brightest laughter. They have been not only friends but
also a second family for me. | have never felt lonely, even if | was truly alone during

the pandemic term especially.

I would like to thank Didem Ture and Betul Abut for their amazing companionships

and academic and emotional support. I have felt lucky to work with them.

Finally, I would like to mention my sincere thanks to Yagmur Ilgiin. During the master
term, she was one of the main stones for me. We laughed together, we cried together,
we experienced our academic research crisis and most stressful times together, and we

handled all problems and believed in ourselves together.



TABLE OF CONTENTS

PLAGIARISM ...ttt bbbt ii
ABSTRACT ettt ettt ettt beenneas \Y
O Z ettt vi
DEDICATION L.ttt ne e viii
ACKNOWLEDGMENTS. ... .o iX
TABLE OF CONTENTS ... X
LIST OF TABLES ... .o xiii
CHAPTERS
1 INTRODUCTION. ...ttt 1
1.1, OVEIVIBW ...ttt bbbttt sttt 1
1.2.  Autobiographical MEMOIY .........ccoeiiiiiiiiiiiieieeee e 3
1.2.1. Autobiographical Memory Development and Social Interaction....... 4

1.2.2. Styles of Autobiographical Remembering: Reminiscing,

Recounting, NAITALIVE ..........ccciieiiiie et 6
1.2.3. Maternal Reminiscing and Memory Outcomes of Children .............. 7
1.3. The Role of Maternal Attachment on Memory Conversations................ 10
1.3.1. Attachment Styles and Adult Attachment..............ccccoeviiiiieinnenen. 10
1.3.2. Attachment and Autobiographical Memory ...........cccccoevieeivevneenne, 12
1.3.3. Attachment Security and Autobiographical Memory Outcomes .....14

1.3.4. Attachment Insecurity and Autobiographical Memory Outcomes... 15

1.4.  Aims and Hypotheses of The Current StUdy .........cccccevvrenininieninienn 17
2. IMETHOD ...ttt 19
2.1, PartiCIPANTS....c.veeiieiitiiiesiiet e 19



2.2, MEBASUIEIMENTS ...ttt
2.2.1.  Demographic Information FOIM ...........ccoovviiiiiiniiiineeeeee
2.2.2. Experiences in Close Relationships-Revised ............cccooviiiiiinnenn.
2.2.3.  COodING SCNEIMES ..ottt

2.3, PIOCEAUIE ...ttt

2.4. Coding Details and Data ANalYSeS .........cccovveiieiieeiiie e

. RESULTS e

3.1, Data SCrEENING ....c.eeivieieiieite et sttt te e sre e ene

3.2, DesCriptive ANAIYSES ........oiieiiiie i

3.3, COITEIALIONS. ...ttt

3.4, MaIN ANAIYSES ...t e

3.4.1. Moderation Analyses for 48-72 Months Children and Their
IMIOTNETS ..t bbb

3.4.2.  Moderation Analyses for Age GroUPS..........ccuvererererenenesieeieenen,
3.4.2.1. 48-60 Months Children and Their Mothers............cccccoceieniennen.
3.4.2.2. 61-72 Months Children and Their Mothers...........cccccoovienenee.

4. DISCUSSION ...ttt e et nne e

4.1. Contributions of the Current StUAY ..........ccccoveiviieiicie e

4.2. Limitations and Suggestions for Future Research .............cccccoeevvevreneane.

4.3, CONCIUSIONS ...ttt

REFERENGES ... ..ottt
APPENDICES

A. DEMOGRAPHIC INFORMATION FORM / DEMOGRAFIK BILGI

Xi



C. APPROVAL OF THE METU HUMAN SUBJECTS ETHICS
COMMITTEE / ODTU INSAN ARASTIRMALARI ETiK KURULU

D. INFORMED CONSENT AND PARENTAL APPROVAL FORM / VELI

KATILIM VE ONAY FORMU .....c.ooiiieieieieeeeeiieies e 66
E. DEBRIEFING FORM / KATILIM SONRASI BILGI FORMU ...................... 68
F. TURKISH SUMMARY / TURKCE OZET ....c.oviveeeeeeeeeeeveevee e 69
G. THESIS PERMISSION FORM / TEZ IZIN FORMU.........cccocoovivirierrrerernns 80

Xii



LIST OF TABLES

Table 1 Frequencies and Percentiles of CitieS .......ccoocveveiiiiieniiiie e 20
Table 2 COUING SCREMES......ceiiieiiie et nrees 22
Table 3 Frequency and Percentile Information of the Study Variables..................... 29

Table 4 Mean, Standard Deviation, Minimum and Maximum Information of the
SUAY VariabIES .......oovieeecccece e 30

Table 5 Correlations among Variables............ccocoviveiiiiiiic i 34

Xiii


file:///C:/Users/AYSU/Desktop/METU_thesis_aysu_alkis%20-%20format%20control%20-%20Kopya.docx%23_Toc52924373

CHAPTER 1

INTRODUCTION

1.1. Overview

“We are the stories we tell about ourselves” (Fivush, 2010, pp. 88). The quote can be
thought as one of the best descriptions that explain the role of autobiographical
memory since autobiographical memory is a tool to create a story of ourselves. That
story consists of innumerous moments from past to anticipated future. Each moment
represents an event as personal experiences. Autobiographical memory helps to
connect all those experiences from the view of self by not only recollecting but also
reconstructing them since one recalls own past experiences and converses them with
style (Nelson, 1993). When this happened, what one tells others becomes the story of
oneself.

To create a story, autobiographical memory development is an essential process and it
is related to improvements in language, self-understanding skills and social
interactions (Nelson & Fivush, 2004). Within the scope of this framework, the
preschool period is an essential term for autobiographical memory development since
children acknowledge what should be recalled, which parts should be talked about and
in which style they can converse about their past. By the role of social interactions,
children gain this understanding from their parents, especially mothers as the main
caregivers (Fivush & Haden, 2003). During reminiscing, mothers provide scaffolding

for their children by teaching the style to create personal stories (Fivush, 2018).

Some variations among mothers are related to autobiographical memory skills of
children in terms of recalling and reminiscing. The most basic variation can be seen in
reminiscing styles of mothers. That refers to how mothers talk about their past, which

details they provide, how they narrate their perspectives, and motivate other party to
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contribute to the conversation (Reese & Brown, 2000). According to literature, there
are two main types as high and low elaborative reminiscing styles of mothers which
were created based on the extent to which they provide detail and scaffold their
children through these memory conversations (Fivush & Fromhoff, 1988). Several
studies indicated that high elaborative reminiscing style of mothers is associated with
children’s use of high elaborations and better child memory outcomes, such as
synchronicity and specificity (Newcombe & Reese, 2004; Wang, 2007; Waters et al.,
2019). In other words, the reminiscing style of children is affected by the maternal
reminiscing style. These children provide more details and they use more open-ended
questions, statements related to events, their thoughts or feelings with coherent and
longer talks (Fivush, 2013).

Besides reminiscing styles of mothers, other characteristics of mothers are still
investigated in the literature. The role of maternal attachment style was studied as
another individual difference that creates variation among mothers. In light of previous
literature, secure attachment of children and mothers were found to be related to more
detailed conversations about past events (Kelly, 2015; Laible, 2011; Coppola et al.,
2014). Even if attachment security was investigated, attachment insecurity of mothers
was not studied in a comprehensive way. The previous literature indicated attachment
anxiety of mothers is related to maternal reminiscing style both in high and low
elaborativeness. As far as we know, there are only a few studies which examined the
link between attachment anxiety and mother-child memory conversations. While one
of the studies indicated higher anxiety predicted higher elaborations in mother-child
conversation (Fivush & Sales, 2006), another study stated the higher anxiety of
mothers was negatively associated with high elaborations of children (Lawson et al.,
2018). Furthermore, only in one study, attachment avoidance was related to high
elaborative style in unshared past event conversations of Turkish mothers and
preschoolers (Sahin-Acar et al., 2019). In a nutshell, there are a few studies with mixed
results, and there is a need to understand the role of maternal attachment insecurity in

terms of anxiety and avoidance within reminiscing context.

In concordance with the previous literature, the current study aimed to evaluate

elaborativeness of mothers and their children, and the role of maternal attachment



insecurity with elaborativeness for reminiscing, and measurement of avoidance and
anxiety dimensions for maternal attachment. Bringing these concepts together by
using these measures would shed more light on the gap in the related literature. A
thorough investigation was conducted with a representative sample consisting of
Turkish mother-child dyads. The next sections presented literature review about
related contexts, aims and hypotheses of the current study.

1.2. Autobiographical Memory

Autobiographical memory refers to recalling time-specific personal past events with
contextual details, emotional responses and thoughts of the individuals (Lewis, 1999;
Fivush, 2012). Due to these reasons, in the related literature, it is mostly defined as
remembering one’s own life story (Nelson, 1993; Nelson & Fivush, 2004). In other
words, it is about recollecting and narrating one’s personal history (Fivush, 2011). Not
only remembering but also interpreting the self within the flow of personal events from
past to anticipated future is one of the unique characteristics of autobiographical
memory system (Conway et al.,, 2004). Another unique characteristic of
autobiographical memory is that it predicates on personal life experiences (Robinson,
1976; Bauer et al., 2011). Besides these personal life experiences, it contains within
itself the way events happened and how they were perceived and recollected by the
rememberer (Conway & Pleydell-Pearce, 2000).

Even though literature comprises several definitions and explanations about what
autobiographical memory refers to, another aspect evaluates what are the boundaries
of it in terms of separation from other memory types. It creates a space for
autobiographical memory in the memory hierarchy. Within this hierarchy, in the first
step, explicit or declarative memory section of general memory is necessary to reach
autobiographical memory (Nelson & Fivush, 2004). In the second step, episodic
memory is followed since it creates a basis for autobiographical memory in terms of
relating the theme to a specific time and place context (Schacter & Tulving, 1994).
Furthermore, recalling this context makes people as if they are reliving that moment
(Tulving, 2002). In the third step, autobiographical memory is stated as related to the

episodic memory, and it differs from episodic memory in two aspects. At first,



autobiographical memory arranges episodic memory information from the continuous
perspective and the person who experienced a moment has the same self-awareness
when the person remembers it again (Fivush, 2012). Secondly, autobiographical
memory does not consist of only some separate past experiences. It also forms a path
among past experiences; therefore, the general life story or the narrative of the person
is built (Habermas & Bluck, 2000). Then, it brings together past, present and future by
the role of self (Ross et al., 2020).

1.2.1. Autobiographical Memory Development and Social Interaction

Owing to the characteristics of autobiographical memory presented above, it is studied
in several fields, cognitive science, developmental psychology, education, and alike,
to find answers to different questions. What are the roots of autobiographical memory?
How is the autobiographical memory formed? What factors can be related to this
development? Which individual characteristics are associated with the differences in
autobiographical memory skills of individuals? In order to answer these questions,
developmental psychology studies autobiographical memory across ages by
interacting with the development of other skills (Nelson & Fivush, 2004; Sahin-Acar,
2020).

Autobiographical memory emerges throughout early childhood, especially preschool
ages. This emergence can be examined with the dynamic systems theory since it
indicates that development is an outcome which comes from the interaction of several
domains (Thelen & Smith, 1994). In light of the dynamic systems theory,
autobiographical memory develops gradually by the role of both cognitive and social
factors (Fischer, 2000; Smith & Thelen, 2003).

In terms of cognitive factors, while in one domain, more general memory development
occurs, in another domain, competencies in language are gained. Not only
improvements in receptive language skills of children but also increase in both
comprehension ability and expressive language skills of children were observed. After
comprehension of events and flows, the use of broad vocabulary and the syntactic rules
of language, children can finally create meaningful stories and narrations (Aksu-Kog¢
& Ketrez, 2017; Nelson & Fivush, 2019). Besides these domains, development of
4



theory of mind and enhancing a self-understanding are the necessary developmental
stones to mention the emergence of autobiographical memory. While children gain
self-perspective, they are aware of being leading actors in their own stories and

experiencing all of it from their own eyes (Nelson, 2003).

Social interactions of children, especially from 2 to 6 ages, are very critical in terms
of autobiographical memory development. As it was stated in the social interaction
theory (Nelson & Fivush, 2004), owing to conversations with parents, children begin
to understand how they should remember an event, and which aspects are important
and necessary to remember. In addition, which details make the memory and how they
can talk about the past experiences within their own perspectives are learned with the
help of communications in a social circle, which includes parents, siblings, friends,
and alike (Fivush & Haden, 2003; Fivush, 2018). Owing to the social role of parents,
children can create a baseline for their memories and nourishes it with different
components (Nelson, 1993). In other words, children learn how to constitute their own
memories as a coherent and meaningful whole by the help of their parents. They
observe and implement how their parents talk about their memories. Owing to these
interactions, children master not only reconstructing past events at that moment but
also keeping these memories to revisit in future conversations (Peterson & McCabe,
1994; Fivush & Haden, 2003).

In a nutshell, at early ages, children start and maintain to improve several skills in
different domains such as language, memory, self and social development, and
integration of them establishes a ground to the constitution of autobiographical
memory (Nelson & Fivush, 2019).



1.2.2. Styles of Autobiographical Remembering: Reminiscing,
Recounting, Narrative

When we consider the effects of socialization on autobiographical memory
development, two designs are commonly used in the related studies, which are mother-
child memory conversations and narratives of individuals. Mother-child memory
conversations have great importance and place in the literature since these
conversations offers an opportunity to understand the role of mothers in terms of
children’s memory formation and discussion of past experiences with others. Mothers
become the models who lead and guide their children in these conversations in a way
that they narrate their memories to others (Fivush et al., 2006). Furthermore, mother-
child memory conversations can be seen in two different formats. While the first
format is the shared past event conversations between mother and child, the second

one is about unshared past event conversations of mother-child dyads.

Reminiscing is defined as talking about shared past events with another party in the
related literature (Reese & Brown, 2000). It is unique in terms of being shared since
both mothers and their children experienced that specific past event together. Both
parties recollect their memory information related to that event, and share, listen and
evaluate the other by proposing their own perspectives. Their primary goals are to
socialize and talk about their opinions or details they remember. They discuss the
event, even if both experienced and knew the event (Fivush et al., 2006). Mothers
mostly aim to remind some details to children. Since they experienced the event, they
mostly do not try to learn something new, but raise some points that can help children
to constitute the memory of the event (Leichtman et al., 2000). In the end, they co-
construct one whole story by combining two aspects (Reese & Brown, 2000).

Conversations about unshared past events regard the discussions of mother-child
dyads about the events that only one of the parties has personally experienced. This
type of memory conversation is defined as recounting in the literature (Reese, &
Brown, 2000). While mothers are working for the long hours in a day, children spend
their time mostly in preschool or kindergarten and both have different daily
experiences. For instance, children may talk with their mothers about what kind of
games they played, or mothers may ask what was served in mealtime at kindergarten,
6



or what teacher taught them, and what made the child happy (Reese & Brown, 2000).
During recounting, the primary aim of both mothers and children is to inform other
party about their own unshared experiences; therefore, the content and expression style
can be seen more didactic and they try to give information about their unique
experiences (Wang, 2013). However, recounting might include a certain kind of

reminiscing, and vice versa (Sahin-Acar et al., 2019).

In addition to mother-child memory conversations, the narrative of children is another
design in which children express their past experiences by themselves. Even if this
method does not seem interactive, it is important to note that children’s conversations
with their main caregivers still have a hidden role. Owing to these conversations,
children meet and get used to how to start a story and continue with several aspects
and details to an end, when they try to narrate their memories (Kelly, 2017). In other
words, these individual stories are shaped by the narrative styles that mothers offer to
children when they reminisce. In addition, narratives are more shaped with the
scheduled introduction, center section and conclusion parts with the actor, time and
place information (Reese et al., 2010). Furthermore, they include how actors
experience those particular events, and what thoughts, opinions, and emotions that
actors experienced with their own perspectives and finally, the story was constructed
(Habermas & Bluck, 2000). Narratives indicate not only recalling personal past

experiences but also how to construct individuals’ own stories (Fivush, 2018).

All in all, both mother-child conversations and narratives are critical to understanding
the development of autobiographical memory at early ages with the benefit of social

interactions.

1.2.3. Maternal Reminiscing and Memory Outcomes of Children

During reminiscing, mothers have an active role. They can ask questions to their
children; so that children recall and give more details about the event. Asking open-
ended questions helps to reveal more information. Furthermore, evaluating each
other’s statements in terms of agreements or disagreements about what happened is

another part of reminiscing (Fivush, 2013).



Not only mothers but also children have an active role in these conversations. They
can use open-ended questions to elicit more details they cannot recall and close-ended
questions to check whether they remember correctly. In addition, they can make
comments about their mothers’ talks. Both parties can give several explanatory
sentences which might include time, place, individuals and flow of the event (Fivush,
2007).

To examine autobiographical memory skills of children or understand how they are
improved by the role of their conversations with mothers, research studies which
include reminiscing of mother-child dyads, are commonly conducted (Waters et al.,
2019). How do mothers reminisce? What are some differences among them? Are there
any relations between individual differences of maternal reminiscing and child
autobiographical memory outcomes? These are the critical questions to understand
variations of children’s skills of remembering and talking about their personal past
(Fivush & Fromhoff, 1988).

It is important to note that one of the important individual differences in terms of
autobiographical memory outcomes is the maternal reminiscing style, which indicates
how mothers talk about their shared past experiences during mother-child
conversations. The literature demonstrated that there are two types of reminiscing
styles of mothers according to their level of elaborations (Fivush & Fromhoff, 1988;
Jobson et al., 2018). The first one is the high elaborative reminiscing style which
includes mothers who ask more and various open-ended and yes/no questions to their
children about the past event (Fivush & Fromhoff, 1988; Reese & Fivush, 1993;
Jobson et al., 2018). They use a high number of statements which refer to content,
action, situation and position of characters. They also make more frequent evaluations
about the facts, internal (thoughts and emotions) and external responses (behaviors) of
characters (children and other people in the event) (Wang, 2007; McDonnell et al.,
2016). Therefore, more details related to the event are recalled by mothers and
children. In addition, children have an active role during conversation rather than being
excluded since children answer questions of the mothers and make comments about

the statements or evaluations of mothers. All these questions, statements and



evaluations construct maternal elaborations. Mothers, who are highly elaborative, use
more elaborations frequently and discuss events in a more comprehensive way
(Fivush, 2013). Highly elaborative mothers help to child remember more about
personal past stories since they create a path and this path includes some signals that
trigger different kinds of information to remember. Therefore, children use signals of
mothers and have an opportunity to notice more comprehensive and detailed

information about memory (Peterson et al., 2014).

The second type of reminiscing style of mothers is the low elaborative reminiscing
style which involves mothers who use a more limited number and diversity of
questions (Fivush & Fromhoff, 1988; Jobson et al., 2018). Sometimes mothers make
repetitions and ask about the same information that they provided about the event. The
conversation consists of fewer details and the content of the discussion is narrower
compared to conversations with high elaborative reminiscing style (Harley & Reese,
1999). Furthermore, the contributions of children to the conversation are minor since
mothers mostly do not give a chance to children to tell more. Even if children add new
detail and extend the content, mothers mostly stick at something and ask it to children
over and over to elicit relevant information and get an intended answer (Wareham &
Salmon, 2006).

In light of previous literature, it was stated that high maternal elaboration has a
predictive value for improved autobiographical memory skills of children (Wang,
2007; Nelson & Fivush, 2004; Bird & Reese, 2006; Salmon & Reese, 2016).
According to Valentino et al. (2014), maternal elaborativeness was associated with
memory specificity and recalling more details of the child during the examination of
95 mother-child conversations. In another study, researchers examined elaborative
reminiscing about negative past events of mothers and children; therefore, the
relationship between maternal and child elaboration was found again (Pavlova et al.,
2019). In addition to these studies, a substantial amount of research demonstrated that
high elaborative reminiscing style of mothers is associated with higher elaborations of
children (Newcombe & Reese, 2004; Sahin-Acar & Leichtman, 2015; Leichtman et
al., 2019). In a recent meta-analysis study (Waters et al., 2019), 38 comprehensive

studies that focused on mother-child reminiscing were reviewed. According to 2.5 to
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5-year-old children and their mothers’ conversations, reminiscing styles of mothers
were correlated with the children’s autobiographical memory outcomes. Children used
more elaboration during the conversation when their mothers have high elaborative
reminiscing style. Furthermore, Wu and Jobson (2019) reviewed the major 31 studies
that include reminiscing of mother-child dyads. While some studies had cross-
sectional design and age of children were 3 to 6 years, others evaluated reminiscing
styles of mother-child dyads longitudinally and age range of children was from 3 to 7.
Three different elaboration calculations (total number, ratio, and grouping) were
analyzed and according to results, children of mothers who use high elaborative
reminiscing style showed high elaboration during their memory conversations.

It is also important to ask why mothers have a different conversational style and talk
with their children about past events in light of this style. Previous literature showed
that there are a number of individual differences that might affect mothers’ style in
memory conversations, and one of them is shown to be the attachment style of

mothers.

1.3. The Role of Maternal Attachment on Memory Conversations
1.3.1. Attachment Styles and Adult Attachment

Attachment can be defined as an enduring and unique bond between individuals, and
it is formed between the infant and the primary caregiver during the first 12 to 18
months of the infant (Bowlby, 1969; 1973; 1980). Within the scope of attachment
theory, emotional and physical availability of the mother and how she responds
infant’s needs become the main criteria to define attachment styles. If mothers respond
consistently to the needs of the infants with higher-level maternal sensitivity, secure
attachment is established. On the other hand, insecure attachment is formed as anxious
(resistant/ambivalent) attachment style or avoidant attachment style, with lower-level
maternal sensitivity. While the anxious attachment style is related to inconsistent
responses of mothers to infants’ needs, the avoidant attachment style is about rejective,
cold attitudes and behaviors of mothers toward infants (Ainsworth et al., 1978;
Ainsworth, 1989). In addition, disorganized (disoriented) attachment style was defined

with unhealthy responses of mothers and incoherent behaviors of infants since infants
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see the mother as both safe haven and the danger; therefore, they cannot organize
themselves (Main, & Solomon, 1986; 1990).

It should be stressed that infants form not only attachment styles, but also mental
representations related to themselves and other people by predicating on behaviors of
their primary caregivers (Bowlby, 1973; Ainsworth, 1989). These mental
representations were defined as Internal Working Models (IWMs), and they become
the template for further close relationships with other people (Bowlby, 1973; Cassidy
& Shaver, 2008). It also shows itself in romantic relationships as it does in the infant-
mother attachment (Hazan & Shaver, 1987; Bartholomew & Horowitz, 1991). Like
infants look for the physical and emotional proximity and accessibility of mothers,
adults have the same expectations from their romantic partners. Furthermore, in case
of a separation or outside distress, infants show anxiety and fear, and they need support
from their primary caregiver. In the same way, when adults encounter life problems
and stressors, they ask for support, encouragement and protection of the romantic
partner (Hazan & Shaver, 1987; Fraley & Shaver, 2000).

In a widely accepted approach, adult attachment styles are examined by anxiety and
avoidance dimensions (Brennan et al., 1998; Fraley & Roisman, 2014; Sumer &
Harma, 2015). Individuals who are low in both dimensions show the secure attachment
style. They have closeness and intimacy with their romantic partner easily, and they
do not experience excessive anxiety or fear related to the abandonment of the romantic
partner. Furthermore, individuals who are high in avoidance but low in anxiety show
the dismissive-avoidant attachment style. Establishing closeness is hard and
uncomfortable for them. They are more prone to reject bonding and to develop trust
with the romantic partner. Moreover, individuals who are high in anxiety but low in
avoidance display the anxious-preoccupied attachment style. They cannot be sure
about the love of the romantic partner, and they evaluate the intimacy of the partner as
less than their own intimacy level; therefore, they experience high-level anxiety and
fear of abandonment. In addition, individuals who are high in both dimensions show
the fearful-avoidant attachment style. They want to have the closeness of the partner;
however, they can be uncomfortable with this closeness, and they display inconsistent

reactions and expectations in a relationship.
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Attachment styles of adults affect not only their relationship with their romantic
partner, but also their relationship with their children since attachment style is one of
the factors that shape the relationship between mothers and children in terms of
communication quality and parenting practices (Jones et al., 2015). Previously it has
been shown in a study that mothers’ romantic attachment style predicted their
attachment with their children and related child outcomes (Sel¢uk et al., 2010). In
addition, it has been shown that maternal avoidance in romantic attachment predicted
mothers’ elaborativeness in recounting (Sahin-Acar et al., 2019). While attachment
security was mostly viewed as more advantageous and it offers quality interactions for
better child outcomes, attachment insecurity was related to negative ones (Edelstein et
al., 2004; Mikulincer & Shaver, 2007; Duggan et al., 2009). However, variations
among different cultures can define the function and effects of insecure attachment
styles differently. For instance, in Turkish culture, maternal anxiety and paternal
avoidance were seen adaptive in terms of parenting practices (Siimer, & Kagit¢ibasi

2010; Selcuk et al., 2010; Stimer et al. 2016).

In a nutshell, attachment styles of mothers may have different functions in different
cultural contexts. When maternal attachment style was studied within the scope of
autobiographical memory development, various outcomes can be observed in terms of
the quality of mother-child conversations and child autobiographical memory

outcomes.

1.3.2. Attachment and Autobiographical Memory

Previous research revealed a certain degree of association between attachment and
autobiographical memory, but the findings of these studies are not converging.
Besides, the number of studies that compare these two phenomena is limited. Why the
information related to this area is limited can be explained mainly for two reasons. The
first reason is that even if both attachment and autobiographical memory have
extensive literature within themselves when two concepts are examined together, there
is restricted literature. The improvement and accumulation of the studies which
focused both on attachment and autobiographical memory showed progress in recent
decades. The second reason might be proposed as that there are several lines of
12



research studies that investigate different parts of both kinds of literature. For instance,
certain aspects were brought together and studied frequently, such as the link between
cognitive development and secure attachment; therefore, knowledge about certain
aspects of the related theories could be confirmed and accumulated. On the other hand,
different contents from both kinds of literature are not studied yet, or they were studied
in a few research studies and there is a need for more research in that aspect. In a
nutshell, there are clear gaps in attachment and autobiographical memory literature

and new research is necessary (Boyacioglu, 2018).

Previous literature showed that attachment was studied with autobiographical memory
mostly in terms of encoding events, their storage and retrieving. The main focus was
on how attachment-related memories can be formed and recalled. For instance,
attachment was found to be related to better encoding and recoding skills because of
its emotional tone and the role of internal working models (Luo et al., 2020). However,
this line of research evaluates attachment and autobiographical memory within the

scope of cognitive perspective.

In terms of the socio-developmental perspective of autobiographical memory,
attachment was not studied and explored enough. The socio-developmental
perspective of autobiographical memory is related to mother-child interactions and its
effect on children’s autobiographical memory development. In this respect, attachment
represents one of the first interactions that takes place between mothers and their
children (Nelson & Fivush, 2019). Therefore, the examination of attachment can be
necessary and helpful in understanding more about autobiographical memory
development of children and the reminiscing styles of mothers and children. Not only
the reminiscing style of mothers, but also the attachment styles of mothers could be a
factor related to explaining individual differences among children’s autobiographical
memory skills. In the related literature, the relationship among attachment styles,

maternal reminiscing styles and reminiscing styles of children were focused on.
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1.3.3. Attachment Security and Autobiographical Memory Outcomes

In terms of attachment and reminiscing styles of mother-child dyads, a substantial
amount of research studies examined attachment security and elaborative reminiscing
style of mothers and children (Laible, 2004; Reese, 2008; Kelly, 2015). In a
longitudinal study, 56 mother-child dyads were examined in terms of their
conversational styles and children’s attachment style. For each dyad, five home visits
were made from 19 months to 51 months of children. During these home visits,
mother-child dyads talked about a shared past event. According to the results, not only
children who showed secure attachment style, but also their mothers used high number
evaluations as elaboration and their conversations were found to be more coherent
(Newcombe & Reese, 2004). In another study, 38 mothers and their 54 months of
children reminisced, and attachment styles of children were indicated by the mothers
and observations. The results stated that both securely attached children and their
mothers were more elaborative during reminiscing. Moreover, attachment security
was correlated with both elaborations and repetitions of children (Fivush, & Vasudeva,
2002). In addition, in the study of Laible (2011), 50 mother-child dyads talked about
their negative and positive past experiences in a laboratory setting. The results
demonstrated that attachment security of children was associated with the maternal
elaborativeness in both conversations. Another line of research focused on attachment
styles of both mothers and their children. Bost et al. (2006) examined both mothers
and their children's attachment styles and their reminiscing styles with 90 mothers and
2 to 4-year-old children. While attachment security of children was measured by the
Attachment Behavior Q-Set, maternal attachment security was evaluated with
attachment-based scripts. Mother-child dyads reminisced during lab session.
According to results, secure attachment of children was correlated with
elaborativeness of mothers. Furthermore, the secure attachment of mothers was
associated with more emotion-related elaborations of both parties, and a higher
contribution of children to the conversation. Moreover, in the study of Coppola et al.
(2014), 40 mothers and their 31 to 55 months of children performed emotional
reminiscing and attachment security of both mothers and children were measured. The
results demonstrated that there was a positive relationship between the attachment

security of mothers and children, and high elaborative reminiscing style of dyads.
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In light of literature, attachment security of mothers or children were found to be
related to higher elaborations of mothers and children. These findings can be explained
with the communication quality. Securely attached individuals can easily and overtly
express their comments, and be more motivated to prompt another party to understand
their thoughts; therefore, this offers a safe place to discuss and share different aspects
related to an event (Waters et al., 1996).

1.3.4. Attachment Insecurity and Autobiographical Memory Outcomes

A number of previous studies mostly investigated the secure attachment style during
mother-child conversations and made comparisons in terms of secure and insecure
attachment. However, in the literature, a few research studies evaluated maternal
attachment insecurity with its relation to reminiscing styles by examining anxiety and
avoidance types of insecure attachment separately. Fivush and Sales (2006)
investigated the relationship between the maternal attachment with the romantic
partner and the use of elaborations of mothers. During home visits, 27 mothers and
their children who are 9 to 12-years-old were discussed two stressful events which
were experienced related to the health of the child. The results of the study revealed
that higher attachment anxiety of mothers was related to more details and evaluations
of mothers. In addition, mothers who are anxiously attached focused on emotions more
frequently and participated in conversation actively. Another current study found
contradicting results with this study. Lawson et al. (2018) examined attachment styles
and reminiscing styles of both maltreating mothers and nonmaltreating mothers.
Mothers and preschoolers talked about four emotional shared past events during
conversations. According to the results, nonmaltreating mothers who have higher
attachment anxiety showed low elaborative reminiscing style. Furthermore,
attachment avoidance of mothers was not related to reminiscing styles of mothers.
These contradictory results can be explained with the content of the event. In the study
of Fivush and Sales (2006), the stressful event which is related to asthma attacks of
children can be evaluated and talked about differently because of the seriousness of
the event. The study of Lawson et al. (2018) includes milder events in terms of
emotions. In other words, the emotional baggage of events can be interpreted as less

devastating when it is compared with the memory of asthma attacks.
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In terms of examining attachment avoidance within the mother-child conversations, in
a recent study conducted in Turkish cultural context, conversations of 32 mother-child
dyads were recorded. Mothers and their 4-year-old children talked about both shared
and unshared past events. Mothers reported their romantic attachment styles. The
results demonstrated that while attachment anxiety of mothers was not related either
to reminiscing or recounting styles of mothers, attachment avoidance of mothers was
found to be associated with the high elaborativeness of mothers during recounting. In
other words, mothers who have higher avoidance used more elaborations in their
unshared past event conversations (Sahin-Acar et al., 2019). This result might be
related to two reasons. The first one is about within culture differences in Turkey in
terms of self-construals of mothers (Sahin-Acar & Leichtman, 2015). Maternal
avoidance of mothers might have an effect like individuation, and it might give
personal space to mothers. This was associated with the high elaborative reminiscing
style of mothers (Sahin-Acar & Leichtman, 2015). Furthermore, individuation is
related to higher personal autonomy. Mothers who show higher levels of personal
autonomy are more likely to initiate reminiscing with their children and they support
their children’s autonomy development (Kelly, 2017). Similarly, the autonomy of
children is related to high participation in conversation of children during their talks
about past events (Kelly, 2017). The second reason could be that, even if maternal
anxiety seems to be more accepted and is usually perceived as a kind of caring
behavior in Turkey (Stimer & Kagitcibasi, 2010), in the literature, attachment anxiety
was found to be related to over-controlling and more intrusive behavior (Kunce, &
Shaver, 1994). Therefore, during mother-child conversations, while maternal
attachment anxiety might be negatively related to child elaboration by the restrictive
role of mother, maternal attachment avoidance might be positively related to child
elaborations by offering a healthy separation and space rather than neglect or
avoidance. Therefore, elaborativeness of mother-child dyads might be affected
differently from anxiety and avoidance dimensions of maternal insecure attachment.
However, as can be seen in the previous literature, there are a few research and
contradictory results regarding insecure attachment styles of mothers with the

reminiscing outcomes of mother-child dyads. There is a clear need for further studies
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that investigate the possible impact of maternal attachment anxiety and avoidance on
the relationship between reminiscing styles of mothers and their children.

In addition, in the related literature, previous studies investigated maternal attachment
and reminiscing styles of dyads frequently with regression analyses. Studies focused
on maternal attachment security and insecurity in terms of its link to elaborativeness
of mothers, and then the relationship between maternal reminiscing and child
elaborations was examined. Overall, a chain of relationships was modeled (Bost et al.,
2006; Fivush & Sales, 2006). However, only a few studies evaluated maternal
attachment with its moderator role (Lawson et al. (2018) and there is a need to
understand the moderator role of maternal attachment in terms of reminiscing styles

of dyads.

1.4. Aims and Hypotheses of The Current Study

As reviewed in previous sections, there is a gap in autobiographical memory literature
in terms of examination of insecure attachment types of mother-child dyads.
Furthermore, there is a clear need to understand the possible effects of attachment
anxiety and avoidance of mothers on autobiographical memory skills of children and

conversational styles of dyads.

In concordance with these needs, the first aim of the current study was to examine both
maternal reminiscing style and child reminiscing style by including maternal romantic
attachment styles. By doing this, attachment anxiety and avoidance of mothers were
evaluated separately rather than a collapsed insecure term. Investigating the role of
maternal attachment on mother-child reminiscing in terms of elaborativeness ratio of
dyads would contribute to the literature. The second aim of the current study was to
examine the predictive value of maternal reminiscing style for the reminiscing style of
children during mother-child conversations. In the current study, reminiscing styles of
dyads were aimed to be examined in Turkish cultural context. The third aim of the
current study was to examine whether these relationships change as a factor of
children’s age groups, however, this part of the current study would be exploratory.

The final aim of the current study was to investigate elaborativeness relationship of
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dyads under the maternal attachment condition, not investigating maternal
attachment’s direct relation to mother’s elaborativeness and indirect relation to child
elaborativeness. Maternal attachment was defined as a moderator variable and its
continuous values helped to understand the exact value for higher and lower
attachment insecurity in terms of anxiety and avoidance dimensions. Owing to this
approach, continuous moderator examination might have highlighted the potential

reasons for significant relationship between elaborativeness of dyads.

In line with these aims, the hypotheses of the current study are as follows:

As a first hypothesis, it was expected that children who have mothers with high
elaborative reminiscing style would demonstrate high elaborativeness during mother-
child conversations by the moderator role of lower maternal attachment anxiety. In
other words, lower maternal attachment anxiety would support high elaborative

reminiscing style of mother-child dyads.

As a second hypothesis, it was expected that children who have mothers with high
elaborative reminiscing style would show high elaborativeness during mother-child
conversations by the moderator role of high maternal attachment avoidance. It refers
to higher maternal attachment avoidance would support high elaborative reminiscing

style of mother-child dyads.

Different and overall age ranges would be examined in an exploratory fashion.
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CHAPTER 2

METHOD

2.1. Participants

The sample of the current study consisted of 288 mother-child dyads (These numbers
refer to the participants who were included in the current study after data screening;
all details are provided in the data cleaning subsection of the Results section). While
the age range of mothers was from 23 to 53 (M = 36.17, SD = 4.79), their children’s
age range is between 51-72 months (M = 65.31, SD = 4.55). 64.93% of participants
indicated that they are residents in the metropolitans of Turkey (istanbul, Ankara,
Izmir, Bursa, Adana), and 35.06% of participants were from smaller cities. Table 1
displays the cities and the distribution of participants among them. Gender of children
was counterbalanced (142 females, 146 males). All participants were from families
who were living together or not divorced. In terms of the socioeconomic status (SES)
of families, 1% of them reported their perceived SES as 1; 0.3% indicated as 2; 5.6%
stated as 3; 12.2% selected 4; 25.3% chose 5, 31.6% stated 6; 18.1% reported 7; 5.6%
chose 8, none of them stated 9 and only 0.3% of them selected 10 on the 1 to 10 Likert
scale. While 95.8% of fathers are employed, 51.7% of mothers are employed. In terms
of education level, 0.7% of mothers are literate, 6.6% of mothers are primary school
graduate, 6.3% of them are secondary school graduate, 27.8% of them are high school
graduate, 46.2% of them are university graduate, 11.1% of them have a master’s
degree, 1.4% of them have a doctoral degree. Besides, 5.6% of fathers are primary
school graduate, 6.6% of them are secondary school graduate, 24.3% of them are high
school graduate, 50% of them are university graduate, 11.5% of them have a master’s

degree, 2.1% of them have a doctoral degree.
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Table 1 Frequencies and Percentiles of Cities

Cities Frequency Percentile
Adana 8 2.8
Ankara 103 35.8
Antalya 10 35
Aydin 4 14
Balikesir 7 2.4
Burdur 3 1.0
Bursa 23 8.0
Canakkale 1 0.3
Denizli 11 3.8
Duzce 6 2.1
Edirne 4 1.4
Istanbul 31 10.8
[zmir 22 7.6
Kahramanmaras 1 0.3
Kayseri 2 0.7
Kirklareli 4 1.4
Kocaeli 10 3.5
Konya 5 1.7
Manisa 11 3.8
Mersin 8 2.8
Mugla 4 1.4
Nigde 3 1.0
Samsun 1 0.3
Tekirdag 1 0.3
Trabzon 3 1.0
Usak 2 0.7

2.2. Measurements
2.2.1.Demographic Information Form

Demographic information form consists of age and gender of the target child,
residence city, developmental abnormality and chronic disease information, main
caregiver information, number of siblings, maternal and paternal age, education levels

of parents, employment status of parents, perceived income of the family and child’s

20



experience of kindergarten respectively (see Appendix A). Demographic information
forms were filled by the mothers. They indicated whether their children have a
developmental abnormality and whether they were diagnosed with a chronic disease
by choosing yes/no answers. Furthermore, the highest education level of mothers and
fathers were reported among seven options from “literate” to “doctoral degree”.

Finally, perceived socioeconomic status was indicated with a 10-point Likert scale.

2.2.2. Experiences in Close Relationships-Revised

The Experiences in Close Relationships-Revised (ECR-R) inventory was developed
by Fraley et al. (2000) to measure adult romantic attachment. The Turkish adaptation
of ECR-R (YIYE-II) was used in the current study (see Appendix B). The adaptation
of ECR-R was made by Selcuk et al. (2005) to assess dimensions of adult romantic
attachment. In the present study, the inventory was used to determine maternal
attachment anxiety and avoidance. In the inventory, there are two dimensions as
anxiety and avoidance and each dimension composed of 18 items. Therefore, there are
36 items in total. While the average of even-numbered items indicates the attachment
avoidance score, the average of odd-numbered items states the attachment anxiety
score of participants. Moreover, the inventory includes 14 reversed items. The
Cronbach Alpha values were .86 and .90 for the anxiety and avoidance dimensions,
respectively. Mothers indicated their agreement with each statement on the 5-point
Likert scale. While 1 represents “strongly disagree”, 5 refers to “strongly agree”.

Higher scores indicate higher insecure attachment in each dimension.

2.2.3. Coding Schemes

In the current study, coding schemes for conversations were used to measure
elaborativeness of mothers and their children when they reminisced. The speeches of
mothers and children were coded separately. In each, elaborative questions, yes/no
guestions, context statements, evaluations (both positive and negative) and repetition
of elaborative questions, yes/no questions and context statements were coded by hand,
according to adapted coding schemes from previous studies (Fivush et al., 1995;

Fivush, & Vasudeva, 2002). These coding schemes were also preferred in other studies
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that focus on reminiscing styles (Leichtman et al., 2000; Sahin-Acar & Leichtman,

2015). Table 2 indicates details about schemes and conversation examples.

Table 2 Coding Schemes

Coding Types

Description

Example from
Conversations

Elaborative
/Memory Questions

Yes/No Questions

Context Statements

Evaluations

Repetition of
Elaborative
/Memory Questions

Repetition of
Yes/No Questions

Repetition of
Context Statements

Wh questions in open-ended
question format

Close-ended questions that
ask for the agreement or
disagreement of the other
party in the conversation

Sentences give information or
explanation about the content
of the conversation

Sentences indicate agreement
(positive evaluations) or
disagreement (negative

evaluations) of one party to
another

Repeating the same
elaborative questions during
the conversation

Repeating the same yes/no
questions during the
conversation

Repeating the same context
statements during the
conversation

Where did we go?

Did you like the zoo?

There were many animals

in the zoo

Yes, | was so happy

No, we did not see

shakes.

Where did we go?

Did you like it or not?

Many animals were in the

Z00.

2.3. Procedure

All necessary permissions and ethical approval were obtained from METU Human

Subjects Ethics Committee (see Appendix C). In order to reach suitable families, who
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meet the participation criteria, undergraduate psychology students who did their
summer internship for two months in the Child and Adolescent Development
Laboratory at METU were recruited as potential researchers. Four days-long training
was designed for the students in order to maintain standard procedure and all interns
went through this thorough training. The training composed of four stages that are the
introduction of the study and procedure, recruiting families, home visit details and
possible problems and solutions. In the first stage, the presentation of the study’s
general topic and details about the home visit technique as a field experience was
made. In the second stage, reaching families was the main content. While direct
contact with families refers to the role of acquaintances such as relatives, friends of
parents and neighbors, indirect contact includes the role of institutions like
kindergartens, preschools and family practice centers. If recruited families were
directly related to or acquaintances of one of the researchers, that family was assigned
to another researcher in the lab to collect data from in order to minimize any
confounding situation. How conversations can be made in both styles was taught with
exact instructions. Meeting parents or having a phone conversation with parents were
practiced with the role plays. This part includes introducing the researcher, informing
parents about the partial aim of the study, the content of home visits with standard
instructions, and making an appointment. In the third stage, details of the home visit
procedure were covered. For instance, starting home visit with a daily conversation to
break the ice, giving information about how shared past event conversations of mother-
child dyads would be made in terms of duration and audio-recording, filling out
questionnaires and giving debriefing were covered. At the final stage, which potential
problems might have happened during home visits and what would be done in those
situations were discussed and trainees were provided with hypothetical scenarios. All
stages were presented, and role-plays were made with every student to the

standardization of the procedure.

After the training, appointments were made, and home visits started. During home
visits, the aim of the study was partially explained to mothers to prevent making any
deliberate effort in terms of thinking about past events. Also, how the process would
continue and which tasks they would perform were explained clearly. Moreover,

voluntary participation of mothers, parental approval for children and verbal consent
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of children were obtained (see Appendix D). Then, mothers were instructed with the

explanation below:

“In the current study, mother-child interaction is aimed to be examined. Because of
that reason we asked you and your child to talk about a past event together. This event
must be experienced by both of you, and it should be a one-point-in-time event rather

than a daily routine.”

Mothers were asked to determine two events and write them into the paper with some
keywords to remember easily. At the same time, the researcher started the voice
recording and then looked at the written events, in order to see whether they are
appropriate as a shared past episodic event. If both events are suitable, then mothers
chose one of them. When the mother and child began to talk about the event, researcher
left the room and came back after 5 minutes to finish the conversation and its
recording. After the completion of the conversations, mothers completed demographic

information form and Turkish adaptation of ECR-R on Qualtrics.

In the last part of the home visits, mothers received the debriefing form, which includes
detailed and full information about the aim of the study (see Appendix E). Finally, the
researcher thanked the family and left the house. After the home visits, a booklet which
is particularly prepared for the current study to inform parents about 4 to 6-year-old
children’s development were sent to parents via e-mails. Home visits lasted around 45
minutes. Conversations were recorded by the Audacity program on the laptop, and in
the further process, verbatim transcriptions of the conversations were completed. The
recordings and the transcriptions were double-checked, and finally, they are coded

according to the coding schemes (Fivush et al., 1995; Fivush, & Vasudeva, 2002).

24



2.4. Coding Details and Data Analyses

Elaboration Calculations

While total elaborations were calculated by summing elaborative questions, yes/no
questions, context statements and evaluations, total repetitions were calculated by
summing repetitions of elaborative questions, yes/no questions and context statements.
Moreover, the composite score of elaborativeness was calculated as the ratio of
elaborations to the sum of elaborations and repetitions. The composite score of
elaborativeness was calculated for both mothers and children separately. All
calculations were made in the light of previous studies and autobiographical memory

literature.

Words

The total number of words of mothers and their children were counted in Microsoft
Office Word.

Reliability of Codings
All verbatim transcriptions of conversations were coded by the researcher, and 20%

of them also were coded by an independent coder. The inter-coder reliability was

obtained as from .91 to .99 for mothers and from .84 to .98 for children.
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CHAPTER 3

RESULTS

The analyses of the current study were conducted with Statistical Package for Social
Sciences (SPSS 26) and the results of the analyses were presented in this section with
five subsections. The first subsection referred to data screening. In this section,
exclusions, outliers, missing variables were reported, and the controls for normality,
linearity and other assumptions were completed. The second subsection included
descriptive analyses with necessary descriptive statistics. The third subsection
displayed bivariate correlations among variables of the current study. The fourth
subsection reported the main analyses of the current study. The moderation analyses
were conducted to understand the role of maternal attachment anxiety and avoidance
in reminiscing styles of mother-child dyads.

3.1. Data Screening

Preliminary data screening was completed in order to review the data in terms of
errors, outliers, missing values and examine whether normality, linearity and
regression assumptions were violated. With this aim, at first, data cleaning was made
to examine the target sample. In total, 342 home visits were conducted with mother-
child dyads. In terms of mother-child reminiscing, 54 dyads were excluded because of
different kind of problems. For instance, eleven dyads were excluded because of
audio-recording problems, and two dyads that did not meet the participation criterion
for the child to be attending to a kindergarten were excluded. Moreover, five dyads
that did not indicate necessary demographic information (e.g. child’s age), and three
dyads that reside abroad (Cyprus, Austria and Germany) were excluded. Three
conversations were triadic instead of dyadic structure because of the involvement of
siblings or fathers, so these dyads were also excluded from the dataset. Furthermore,

the target age range was 4 to 6 in the current study regarding children’s development
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of language and memory abilities; therefore, nineteen dyads whose children were
below or above the 48-72 months range were excluded. Finally, eleven dyads were
excluded related to content problems (no specific memory) and exceptional
characteristics (maternal or child psychopathology). All in all, 576 participants (288
mothers and 288 children) were examined in terms of their elaborativeness during

mother-child conversations.

As a part of the data screening, the minimum and maximum values of variables were
controlled in terms of data accuracy, and the values that are below or above the range
were not found. Furthermore, data were examined whether the missing values exist.
There was no missing value since data were collected on Qualtrics online survey, and
answers to questions were arranged with forced option. Therefore, participants could
not leave unanswered questions. In addition, elaborativeness of mothers and children
was measured by coding technique, and that removed the possibility of missing value

for elaborativeness variables.

Dataset was checked for univariate and multivariate outliers by using standardized
scores. According to results of univariate outliers, one outlier for maternal avoidance,
five outliers for maternal anxiety, twelve outliers for maternal elaborativeness and
fourteen outliers for child elaborativeness during mother-child conversation were
determined. In addition, two multivariate outliers were detected by the role of
Mahalanobis Distance. High number outliers were related to elaborativeness of
mothers and children, and this could be explained by individual differences among
them. Eliminating outliers could be manipulating the characteristics of the sample, and
in autobiographical memory literature in terms of conversational styles, these outliers
can be seen as a part of expected variations among conversational styles of individuals
rather than errors. Including them helps to represent the characteristics of the sample
accurately. Thus, it was decided not to eliminate outliers from the dataset. Even if this
decision was conceptualized, the moderation analyses were performed before and after
the removal of outliers. No differences in findings were observed; therefore, outliers

were not removed from the dataset.
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Normality and linearity assumptions were investigated by the Shapiro-Wilk test,
skewness and kurtosis values, and histogram, normal Q-Q plots and box plots.
According to the Shapiro-Wilk test results, scores of maternal elaborativeness,
anxiety, avoidance and child elaborativeness were not normally distributed (p < .05).
In terms of skewness and kurtosis examination, the standardized values were
calculated and checked whether they were in the range of one standard deviation below
or above as the procedure of Doane and Seward (2011). Results indicated that the
values of all variables were skewed and kurtotic by being out of the range. Finally,
histograms, normal Q-Q plots and box plots supported the nonnormality of data with
visual characteristics. For instance, visuals of mother and child elaborativeness
indicated that data were negatively skewed. All in all, normality and linearity
assumptions were not met in the current study. The transformation was conducted for
normality; however, data became positively skewed rather than normal distribution.
Furthermore, it is common to see the violation of these assumptions in a high sample
studies since normality tests are sensitive to sample size. In the literature, it was stated
that if the sample size is enough and the study has a good power, violation of these
assumptions was not a problem (Hayes, 2018). In the current study, the sample size
could be the reason for the violation of the normality assumption; however, the power

of the study was high enough; thus, the parametric tests were still conducted.

Homoscedasticity and multicollinearity assumptions were tested for regression
analyses. In terms of homoscedasticity, scatterplots of residuals were examined by
visualization approach, and the Breusch-Pagan test was conducted. The results
indicated heteroscedasticity. However, both maternal and child elaborativeness were
the ratio variables. As it has been stated in the literature, ratio variables change the
variance (Schuessler, 1974). Because of this reason, it was decided to conduct analyses
without to meet homoscedasticity assumption. Furthermore, multicollinearity
assumption was met, and variables displayed acceptable correlation between them.
Even if the assumption was violated, centering was going to be helping to meet the

criteria during moderation analyses.
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Finally, to assess the counterbalancing of gender, T-test analyses were conducted, and
females and males were not significantly different each other in terms of study

variables.

3.2. Descriptive Analyses

Descriptive analyses were conducted to assess the characteristics of the sample. Table
3 displays the frequency and percentile information of study variables. In addition,
Table 4 indicates the mean, standard deviation, minimum maximum and sample size

information of study variables.

Table 3 Frequency and Percentile Information of the Study Variables

Variables Frequency Percentile
Child Gender

Girl 142 49.3
Boy 146 50.7
Child Developmental

Problem

Yes 3 1
No 285 99
Child Chronic Problem

Yes 10 35
No 278 96.5
Main caregiver

Mother 248 86.1
Mother and Father 29 10.1
Father 5 1.4
Grandmother 4 1.7
Childminder 2 0.7

Maternal Highest
Education Level

Literate 2 0.7
Primary School 19 6.6
Secondary School 18 6.3
High School 80 27.8
University 133 46.2
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Table 3 (continued)

Master 32 111
Doctorate 4 1.4

Paternal Highest
Education Level

Literate 0 0
Primary School 16 5.6
Secondary School 19 6.6
High School 70 24.3
University 144 50
Master 33 11.5
Doctorate 6 21
Maternal Employment

Employed 149 51.7
Unemployed 139 48.3
Paternal Employment

Employed 276 95.8
Unemployed 12 4.2
Perceived SES

1-2 4 1.3
3-4 51 17.7
5-6 164 56.9
7-8 68 23.6
9-10 1 0.3

Table 4 Mean, Standard Deviation, Minimum and Maximum Information of the Study
Variables (N = 288)

Variables M SD Min Max
Child Age 65.31 4.55 51.23  72.97
Mother Age 36.17 4.79 23 53
Father Age 39.03 5.26 28 56
Number of Siblings .82 .645 0 3
Maternal Attachment Avoidance 2.11 0.55 1 3.94
Maternal Attachment Anxiety 2.46 0.52 1.06 411
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Table 4. (continued)

Mother Variables

Open Ended Questions 14.96 8.02 0 62
Yes/No Questions 17.62 8.28 1 38
Context Statements 4497 18.61 7 100
Positive Evaluations 11.73 6.39 0 33
Negative Evaluations 1.01 1.46 0 11
Total Evaluations 12.74 6.57 0 34
Repetition of Open-Ended Questions 1.23 1.73 0 11
Repetition of Yes/No Questions .82 1.54 0 13
Repetition of Context Statements 2.20 2.59 0 17
Elaborations 90.28 28.29 14 195
Repetitions 4.25 3.98 0 24
Elaborativeness Ratio .95 .04 75 1
Words 293.60 96.81 46 538
Child Variables

Open Ended Questions 2.85 2.70 0 21
Yes/No Questions 2.33 2.46 0 16
Context Statements 31.62 14.40 0 72
Positive Evaluations 12.11 7.26 0 36
Negative Evaluations 2.22 2.24 0 17
Total Evaluations 14.33 7.28 1 37
Repetition of Open-Ended Questions 15 46 0 3
Repetition of Yes/No Questions .05 .25 0 2
Repetition of Context Statements 1.26 2.24 0 20
Elaborations 51.13 19.38 2 105
Repetitions 1.45 2.34 0 20
Elaborativeness Ratio 97 .035 .75 1
Words 139.66 67.14 2 333

3.3. Correlations

In order to examine the correlations among study variables, correlation analyses were

conducted by SPSS. The results were displayed in Table 5.
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As it was reported in the Table 5, there was a significant relationship between the
maternal education level and the perceived SES (r = ,446, p < .01). Moreover, the
maternal employment was positively correlated with the mother age (r =,170, p <.01),
the maternal education level (r = ,400, p < .01), the perceived SES (r =,237, p <.01)
and the maternal avoidance (r =,137, p <.05). While the maternal education level was
positively correlated with the maternal elaborations (r = ,150, p < .05), maternal
elaborativeness ratio (r =,228, p <.01) and total number of maternal words (r =,203,
p <.01), it was negatively correlated with the maternal repetitions (r = -,163, p <.01).
Similarly, while the maternal education level was positively correlated with the child
elaborativeness ratio (r =,174, p < .01) and total number of child words (r =,120, p <
.05), it was negatively correlated with the child repetitions (r = -,165, p < .01). The
perceived SES was positively correlated with the maternal elaborations (r =,123, p <
.05), maternal elaborativeness ratio (r = ,210, p < .01) and total number of maternal
words (r = ,172, p < .05), whereas it was negatively correlated with the maternal
anxiety (r =-,173, p <.01).

In addition, there was a significant relationship between the maternal avoidance and
anxiety (r = ,456, p <.01). The maternal elaborations were positively correlated with
the maternal repetitions (r = ,243, p < .01) and the child elaborations (r = ,571, p <
.01). Although the maternal repetitions were positively correlated with the child
repetitions (r = ,189, p < .01), they were negatively correlated with the maternal
elaborativeness ratio (r = -.867, p < .01) and the child elaborativeness ratio (r = -,227,
p <.01). Furthermore, the maternal elaborativeness ratio was positively correlated with

the child elaborativeness ratio (r =,226, p < .01).

The child elaborations were positively correlated with the child repetitions (r = ,274,
p <.01) and the maternal elaborativeness ratio (r =,211, p <.01). The child repetitions
were negatively correlated with the mother elaborativeness ratio (r = -.139 p < .05)

and the child elaborativeness ratio (r =-,917, p < .01).

Total number of maternal words was positively correlated with maternal elaborations
(r =.925, p <.01) and repetitions (r = .295, p <.01), child elaborations (r = .447,p <
.01), and total number of child words (r =.296, p <.01). While total number of child
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words was positively correlated with maternal elaborations (r = .419, p < .01) and
elaborativeness ratio (r = .240, p < .01), child elaborations (r = .879, p < .01), child

repetitions (r = .322, p <.01), it was negatively correlated with child elaborativeness
ratio (r =-.132, p <.05).
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3.4. Main Analyses

As main analyses, moderation analyses were conducted with PROCESS macro in
SPSS in order to examine the moderator role of maternal attachment anxiety and
avoidance. By the role of PROCESS macro, centered version of the related variables
used in the analyses. In addition, when the child gender and SES were controlled in
terms of analyses, the results did not change. Therefore, they were not used as control

variables to prevent loss of statistical power.

3.4.1. Moderation Analyses for 48-72 Months Children and Their
Mothers

To examine whether the relationship between maternal elaborativeness and child
elaborativeness was moderated by maternal attachment anxiety, moderation analysis
was conducted as a part of regression analysis. According to the analysis, the model
was significant F(3,284) = 6.051, p < .001, R? = .060. However, the interaction
between maternal elaborativeness and maternal attachment anxiety was not
statistically significant (B = -.120, SE =.093, p =.201, 95% CI [-.304, .064]). Maternal
attachment anxiety did not have a significant role in the relationship between maternal
and child elaborativeness. While the main effect of maternal attachment anxiety was
not significant (B = -.004, SE = .003, p =.281, 95% CI [-.011, .003]), the main effect
of maternal elaborativeness was significant (B = .197, SE = .048, p < .001, 95% ClI
[.101, .293]). This indicated that while the maternal attachment anxiety did not predict
the child elaborativeness, the maternal elaborativeness predicted the child

elaborativeness.

To investigate whether the relationship between maternal elaborativeness and child
elaborativeness was moderated by maternal attachment avoidance, moderation
analysis was conducted. The results demonstrated that there was a significant result
for model F(3,284) =5.472, p =.001, R?=.054. Similar to maternal attachment anxiety
results, there was no significant interaction effect between maternal elaborativenes and
maternal attachment avoidance (B =-.081, SE =.080, p =.312, 95% CI [-.240, .077]).
While the main effect of maternal attachment avoidance was not significant (B = -
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.0003, SE = .003, p = .929, 95% CI [-.007, .006]), the main effect of maternal
elaborativeness was found to be significant (B = .199, SE = .049, p < .001, 95% CI
[.102, .296]). This indicated that while maternal attachment avoidance did not predict
the child elaborativeness, maternal elaborativeness was related to the child

elaborativeness in this model.

In order to investigate the possible relationships, different age groups of children were

also examined.

3.4.2. Moderation Analyses for Age Groups

3.4.2.1. 48-60 Months Children and Their Mothers

To investigate whether the relationship between maternal elaborativeness and child
elaborativeness was moderated by maternal attachment anxiety among 48-60 months
children, moderation analysis was conducted. According to results, there was a
statistically significant result for the model F(3,58) = 2.980, p = .038, R? = .133.
Furthermore, the significant interaction between maternal elaborativeness and
attachment anxiety was obtained (B = -.420, SE = .190, p = .031, 95% CI [-.802, -
.038]). This indicated that maternal attachment anxiety did function as a moderator of
the relationship between maternal elaborativeness and child elaborativeness. The
interaction effect was probed by the Johnson Neyman region of significance analysis.
According to the analysis, maternal elaborativeness was significantly correlated with
child elaborativeness when maternal attachment anxiety was the below of -.042 value,
which was the standardized value of maternal attachment anxiety (B =.205, SE =.102,
p =.05, 95% CI [.000, .410]). However, there was no significant relationship between
the maternal elaborativeness and child elaborativeness for maternal attachment anxiety
scores that are above -.042. The region of significance, which was below the cutoff
point, was determined by the -.042 value as the cut off score. In this region, maternal
attachment anxiety significantly predicted the relationship between maternal and child

elaborativeness. The results were displayed in Figure 1.
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Figure 1. Association between maternal elaborativeness and child elaborativeness

was moderated by maternal attachment anxiety.

Although there was a significant interaction effect, main effects of maternal
elaborativeness (B = .187, SE = .102, p =.071, 95% CI [-.017, .392]) and maternal
attachment anxiety (B = -.006, SE = .008, p =.428, 95% CI [-.024, .010]) were not

significant in the model.

To examine whether the relationship between maternal elaborativeness and child
elaborativeness was moderated by maternal attachment avoidance among 48-60
months children, moderation analysis was conducted. The results displayed that

overall model was not significant F(3,58) = 1.357, p = .264, R? = .065.

3.4.2.2. 61-72 Months Children and Their Mothers

To investigate whether the relationship between maternal elaborativeness and child
elaborativeness was moderated by maternal attachment anxiety among 5 to 6-year-
olds, moderation analysis was conducted. The result demonstrated that there was a
significant model F(3,222) = 3.889, p = .009, R? = .049. The interaction between
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maternal elaborativeness and attachment anxiety was not significant (B = -.006, SE =
110, p = .956, 95% CI [-.223, .211]). This demonstrated that there was no significant
interaction between maternal elaborativeness and maternal attachment anxiety with
respect to their effect on child elaborativeness. While the main effect of maternal
attachment anxiety was not significant (B = -.003, SE = .004, p =.397, 95% CI [-.012,
.004]), maternal elaborativeness significantly predicted child elaborativeness (B =
184, SE = .056, p = .001, 95% CI [.074, .295]). It indicated that while maternal
attachment anxiety was not related to the child elaborativeness, maternal

elaborativeness predicted the child elaborativeness.

Finally, to examine whether the relationship between maternal elaborativeness and
child elaborativeness was moderated by maternal attachment avoidance among 5 to 6-
year-olds, moderation analysis was conducted. The result indicated that the model was
significant F(3,222) = 3.906, p = .009, R?=.050. There was no significant interaction
between maternal elaborativeness and attachment avoidance (B = -.074, SE = .085, p
=.384, 95% CI [-.243, .093]). While the main effect of maternal attachment avoidance
was not significant (B = -.0002, SE = .004, p = .951, 95% CI [-.007, .008]), maternal
elaborativeness significantly predicted child elaborativeness (B = .190, SE = .055, p <
.001, 95% CI [.079, .300]).
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CHAPTER 4

DISCUSSION

The current study aimed to investigate elaborativeness of mothers and children in
reminiscing by the moderator role of maternal attachment. The main aim was to
understand how attachment of mothers might be related to the reminiscing style of
mother-child dyads. With this aim, maternal attachment was evaluated in terms of the
mothers’ romantic relationship. Within the scope of romantic attachment, anxiety and
avoidance dimensions of mothers were studied separately in order to have a thorough
understanding in terms of exploring their possible effects. Furthermore, another aim
of the current study was to examine whether maternal reminiscing style predicts the
reminiscing style of children during mother-child conversations in the Turkish cultural
context. With this aim, mothers’ and children’s speeches were coded, and reminiscing
styles of dyads were assessed with elaborativeness ratio calculation, as used in
previous studies (Leichtman et al., 2000; Sahin-Acar & Leichtman, 2015). The final
aim was to investigate whether child’s age group plays a role in the relationship among
maternal attachment styles, mothers’, and children’s elaborativeness in these memory

conversations.

The first hypothesis was that lower maternal attachment anxiety would support high
elaborative reminiscing style of mother-child dyads, and results demonstrated that
maternal attachment anxiety had a moderator role in the relationship between mothers’
and children’s elaborativeness in 48-60 months age group (4-year-olds). These
findings partially supported the first hypothesis. Different findings for the different
age groups might have been explained by the role of both children and mothers.

In terms of children’s role, memory-related cognitive skills and language skills of

children are quite important when their autobiographical memory outcomes and styles
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of conversation are examined (Bauer & Larkina, 2019). Especially at the age of 4,
several skills are still developing. 4-year-olds generally have competency in terms of
grammar and vocabulary, and they can talk about details, such as time and place
information related to their past experiences. However, they are still not fully
developed in terms of expressing the flow of the event (Aksu-Kog, & Ketrez, 2017).
Moreover, interpreting the event from their own perspective, talking about their own
ideas and emotions, forming their speech and style of conversation are not fully
developed at the age of 4. At this age, during conversations, children answer to
mothers’ statements and questions briefly with offering limited information, but at the
age of 5, they gain mastery of their skills and give more details with different forms.
They also learn to recall and talk about a different piece of information related to past
events (Aydin, 2017). Development of memory and language skills improve their
communication skills and competency. Recalling details of autobiographical
memories with the strategy of elaboration is developed (Aydin, 2017). Thus, the age
of 5 is critical in terms of necessary cognitive development and gaining competency
for autobiographical memory skills of children (Nelson & Fivush, 2004). Among 4-
year-olds, while some children can be closer to 5-year-olds in terms of their memory
development, some children still need more time and practice to develop their skills.
Therefore, the variations among competencies of children are higher at the age of 4
compared to the age of 5 (Nelson & Fivush, 2004). When children are not fully
competent, maternal individual differences, such as maternal attachment anxiety,
might have played a more important role in terms of reminiscing outcomes. In other
words, child competency variations at the age of 4 might have been one of the reasons
for different effects of maternal anxiety at this age group in terms of the relationship
between elaborativeness of dyads. The reason why anxiety did not have a moderator
role at 61-72 months age group, and 48-72 months overall, might have been related
that at the age of 5, children gain mastery of their skills, and they might actively
participate and show their own elaborativeness and reminiscing styles. Therefore,
maternal individual differences like attachment anxiety of mothers might have

comparatively lost its effect and importance on elaborativeness of dyads.

In terms of mothers’ role, in the literature, higher attachment anxiety was related to

more intrusive and over-controlling behaviors (Kunce & Shaver, 1994). Mothers who
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are higher in attachment anxiety might interrupt children frequently and give children
a narrower space and less active role to participate in memory conversations.
Specifically, because of the nature of the reminiscing task, highly anxious mothers
might have been triggered in this situation regarding the incompetency of their 4-year-
old-children. Since the performance of mothers and their children were evaluated by
the professionals, this might have been perceived differently by highly anxious
mothers compared to less anxious mothers. Because of such a potential reason,
maternal attachment anxiety might have played an effective role, and highly anxious
mothers might have led the conversation more actively than it was needed, indeed.
Their children had the recipient role independently of their reminiscing style. When
the data were eyeballed, in some conversations with highly anxious mothers, the
recipient role of children were seen. Furthermore, mothers who were lower in
attachment anxiety would neither be triggered nor interrupt the child like the highly
anxious mothers. One might argue that, rather than mothers’ individual differences,
such as attachment style, their deeply seated reminiscing style might have created these
dynamics. Therefore, elaborativeness of mothers or children would not be left in the
shade by the maternal anxiety and intrusive behaviors of mothers, and lower maternal
attachment anxiety would support elaborativeness of mother-child dyads. The reason
why anxiety did not have a moderator role at 61-72 months age group, and 48-72
overall, might be becaused mothers might have relied on child skills more, and the
conversation task might not have been triggering for mothers with high and low
anxiety. Thus, mothers might not have to led the conversation excessively, and they
might have given children more space to participate even if their anxiety was high.
Moreover, children might have actively participated in and prevented mothers’
interruptions since they were more competent in their skills. Therefore, at the age of
5, maternal anxiety lost its effect, and maternal elaborativeness has still been working

to predict children’s elaborativeness.

To sum up, because of both incompetencies of children in necessary autobiographical
memory and language skills and no interrupting behaviors of less anxious mothers,
maternal attachment anxiety might have moderated mothers’ and child’s

elaborativeness in 48-60 months age group. However, in the 5-years-old and the
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overall age groups, both children were competent, and mothers might not have been
triggered; therefore, attachment anxiety did not have a moderator role.

The second hypothesis proposed that higher maternal attachment avoidance would
support high elaborative reminiscing style of mother-child dyads. The results indicated
that maternal attachment avoidance did not moderate the relationship between
mothers’ and children’s elaborativeness, and the hypothesis was not confirmed. While
the findings of the current study were similar to the results of Lawson et al. (2018),
they did not support the findings of Sahin-Acar et al. (2019), as previously discussed
in the introduction section. The difference in findings might be discussed by the
change in the function of attachment avoidance in within-culture differences. Stimer
and Kagit¢ibasi (2010) interpreted the cultural framework for maternal attachment in
Turkish cultural context. They stated while maternal attachment anxiety was
interpreted as caring behaviors of mothers, maternal attachment avoidance was related
to rejective attitudes of mothers in Turkey as a collectivistic culture. However, Turkish
culture includes within-cultural differences, and Imamoglu and Imamoglu (2010)
presented that within-culture differences can be seen with characteristics of
individuals, such as individuation and relatedness. Some mothers in collectivist
cultures might be as individuated as mothers in individualistic cultures (Imamoglu &
Imamoglu, 2010). In the study of Sahin-Acar and Leichtman (2015), maternal
individuation was related to within-culture differences such as higher SES and
education levels of mothers. They also stated maternal individuation was associated
with mothers’ elaborativeness. When maternal attachment avoidance was examined
within the scope of this framework, it should have been reinterpreted according to
within-culture differences in Turkey. In the study of Sahin-Acar et al. (2019), maternal
attachment avoidance was associated with higher elaborations of mothers by
functioning as maternal independence, higher autonomy and individuation. However,
that study included a sample that came from upper-middle SES, metropolitans of
Turkey with high maternal education level by being close to individualistic culture

characteristics in terms of within-culture differences in Turkey.

In the current study, maternal attachment avoidance was examined with more

representative Turkish sample, which indicated higher variance in SES levels,
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education levels of mothers and different cities as metropolitans and smaller cities.
The nonsignificant role of maternal attachment avoidance in the current study might
have been discussed by the difference in the conceptualization of maternal attachment
avoidance among within-culture differences. Maternal attachment avoidance
functioned as individuation and autonomy of mothers in upper-middle SES; yet, it
might not have been constructed in that way, and it might not have been related to
maternal individuation and autonomy in comparatively lower SES or lower education
levels of mothers. For the current study, being more representative in terms of sample
characteristics and cities that data were collected from was an opportunity to
investigate how maternal attachment avoidance was constructed and understand its

overall effect in Turkish cultural context.

Finally, within the framework of our hypotheses, it was shown that maternal
elaborativeness predicted child elaborativeness in 48-72 months and 61-72 months age
groups, but not in 48-60 months age group. Within the scope of related literature,
overall results can be interpreted as they created a similar path with the same line of
previous research studies (Newcombe & Reese, 2004; Sahin-Acar & Leichtman, 2015;
Leichtman et al., 2019).In other words, the current study provided support for the
predictive value of mothers’ elaborativeness for child elaborativeness from 4 to 6 ages.
However, different results for 48-60 months age group might have been explained by
the role of the development of children in terms of gaining competency in memory
and language skills, as it was stated before.

These findings also offered a replication for previous studies in the autobiographical

memory development literature.

4.1. Contributions of the Current Study

The current study contributed to the literature in a number of ways. At first, the
predictive value of maternal elaborativeness for child elaborativeness replicated the
previous findings in the related literature. Second, examining insecure attachment in
separate dimensions as anxiety and avoidance and autobiographical memory outcomes

together helped to fill the gap in autobiographical memory literature in terms of
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mother-child reminiscing. Third, the current study offered a thorough investigation in
terms of how relationships change as a factor of child’s age (with an exploratory aim),
and its effects on child elaborativeness and maternal attachment anxiety were
observed. As another strength, the sample size of the current study was very high
compared to previous studies in the mother-child reminiscing literature. Including high
number of mother-child dyads was an advantage to observe relationships among study
variables and generalizability of the findings. Furthermore, the current study was
important since it included not only self-report of mothers for attachment, but also
qualitative data were quantified for elaborativeness of dyads. In other words, the
current study consisted of multiple types of data, both quantitative and qualitative, and
this offered a methodological strength. Moreover, home visits could be evaluated as
one of the strengths in terms of understanding the naturalistic environment for dyads,
thus providing a higher ecological validity. As another strength, in the current study,
dyads talked about their daily past experiences rather than emotionally charged events
with strong negative emotions of dyads. This helped to understand how attachment
might have played a role in the autobiographical memory literature in terms of more

general reminiscing context rather than only stressful and severe negative events.

4.2. Limitations and Suggestions for Future Research

One of the limitations of the current study could be that multiple researchers completed
home visits because of the summer internship program. There might have been a
number of factors, such as researchers’ approach, gender, and alike, which might had
an effect on these findings. However, it is important to highlight that, we implemented
a very standardized and strict procedure, and trained all researchers in the field
thoroughly. All researchers who collected data for the current study have participated
in four days-long intensive training, which focused on not only home visits, but also
recruitment meetings. Furthermore, participants were recruited from multiple cities
and different SES levels. Therefore, mothers’ and children’s reminiscing styles and
attachment styles were examined with a representative sample in the Turkish cultural
context, which might have functioned both as a limitation, yet as a strength for
representative sample characteristics. Another limitation of the current study could be
including only maternal attachment style. In the literature, maternal attachment was
seen to be related to the child attachment, as well (Kelly, 2015; 2017). Therefore, when
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the relationships of reminiscing styles and attachment styles were examined, not only
maternal attachment but also children’s attachment might have played a role in those
relationships. Future research should examine child attachment and investigate
whether children’s attachment style would cause a change among these relationships
among study variables. Since similar to mother related individual differences, child-
related individual differences might also affect the relationship between mothers’ and
children’s reminiscing style, and future research should also examine the role of

children’s individual characteristics in memory conversations.

In addition, there is a need for replications of the current study since there have been
a few studies that examined autobiographical memory skills and attachment of mothers
and children in reminiscing. Findings in previous literature examining attachment, and
memory development, were not consistent in the literature. These inconsistent findings
might have been due to a number of individual characteristics of the participants in the
previous studies, such as SES level or children’s age groups, as indicated before.
Future research should also focus on other potential individual differences that might
be related to both attachment and elaborativeness of dyads. Finally, exploratory
findings related to age differences were critical in the current study to understand
relationships between attachment styles and reminiscing styles. The findings should
be replicated, and different age groups should be investigated in future research.
Finally, future research should also focus on emotions in memory conversations. For
instance, in the study of McDonnel et al. (2016), elaborativeness was divided in two
aspects as structural and emotional elaborativeness, and emotional elaborativeness of
insecurely attached mothers was related to less child specificity in memory
conversations in stressful events. According to literature, in terms of negative emotions
and stressful events, mothers activated their attachment systems more quickly
(Bowlby, 1980) and they needed to regulate themselves by the role of attachment
related strategies. That might have been related to negative effects of mothers’
attachment insecurity on emotional reminiscing of dyads. Therefore, future research
should examine the both emotional elaborativeness and emotionally charged events to
understand the role of attachment and different relationships in autobiographical

memory literature.
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4.3. Conclusions

The current study aimed to investigate the mothers’ and children’s elaborativeness
during their shared past event conversations, by the moderator role of maternal
attachment in Turkish cultural context. The findings indicated the importance of
children’s age group when the relationships among maternal attachment styles,
mothers’, and children’s claborativeness in memory conversations were examined.
While, in 4-year-olds, maternal attachment anxiety had a moderator role in the
relationship between mothers’ and children’s elaborativeness, in the 5-years-olds and
the overall age group, maternal attachment anxiety did not moderate the relationship
between elaborativeness of dyads. These findings were discussed related to both
development of children’s autobiographical memory and language skills and mothers’
interrupting behaviors as a part of their high anxiety. Another finding indicated that
maternal attachment avoidance did not moderate the relationship between mothers’
and children’s elaborativeness in all age groups, and it was discussed in terms of
conceptualization of attachment avoidance in Turkish culture. Finally, the current
study provided support for the predictive value of mothers’ elaborativeness for child
elaborativeness from 4 to 6 ages, and it replicated the findings of previous studies in
the autobiographical memory development literature. Future research should try to
replicate these findings. Further studies should also examine the role of individual
characteristics of mothers and children in memory conversations by taking into

consideration different age groups of children and different SES levels of families.
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APPENDICES

A. DEMOGRAPHIC INFORMATION FORM / DEMOGRAFIK BiLGi FORMU

1. Liitfen oncelikle arastirmacinin size verdigi katilime1 numarasini yaziniz:

2. Size ¢aligma sonunda ¢ocugunuzun gelisimi ile ilgili bir brosiir génderebilmemiz i¢in,

liitfen aktif olarak kullandiginiz bir e-posta adresi yaziniz:
3. Bu ¢alismaya birlikte katildigiiz ¢ocugunuzun dogum tarihi ve cinsiyeti:
4. Su anda yasadiginiz il ve ilge:

5. Cocugunuzun bedensel, gérme, isitme yetersizligi ya da gelisim geriligi gibi tanis1 var
mi1?

Evet () Hayir ()

6. Cocugun herhangi bir siiregen (kronik) hastaligi var m1?

Evet () Hayir ()

7. Cocugunuzun bakimini birincil olarak kim iistlenmektedir?
8. Evdeki cocuk sayis1 ve cinsiyetleri:

9. Annenin dogum tarihi:

10. Babanin dogum tarihi:

11. Annenin en son bitirdigi okul:

Okur yazar () Ilk okul () Orta okul () Lise () Universite () Yiiksek Lisans () Doktora ()

12. Babanin en son bitirdigi okul:

Okur yazar () Ilk okul () Orta okul () Lise () Universite () Yiiksek Lisans () Doktora ()

13. Annenin ¢aligma durumu:

Calisiyor () Calismiyor ()
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14. Babanin ¢alisma durumu:

Calisiyor () Calismiyor ()

15. I¢inde yasadiginiz topluma kiyasla, kendi gelir seviyenizi nerede gériiyorsunuz?

1 2 3 4 5 6 7 8 9 10
En diisiik En yiksek

16. Cocugunuz ne kadar zamandir krese gidiyor? (Ay ve yil cinsinden yaziniz):
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B. TURKISH ADAPTATION OF ECR-R/ YIYE-II

Asagidaki maddeler romantik iliskilerinizde hissettiginiz duygularla ilgilidir. Bu
arastirmada sizin iligkinizde yalnizca su anda degil, genel olarak neler olduguyla ya da
neler yasadiginizla ilgilenmekteyiz. Maddelerde sozii gecen "birlikte oldugum kisi" ifadesi
ile romantik iligkide bulundugunuz kisi kastedilmektedir. Eger halihazirda bir romantik
iliski icerisinde degilseniz, agsagidaki maddeleri bir iligki i¢inde oldugunuzu varsayarak
cevaplandirmiz. Her bir maddenin iliskilerinizdeki duygu ve diisiincelerinizi ne oranda

yansittigini karsilarindaki 7 aralikli 6lgek iizerinde, ilgili rakam {izerine ¢arp1 (X) koyarak

gosteriniz.
1--memmmeeenee 2---mmm - 3o Bomememenmenene 5
Kesinlikle Ne Katiliyorum Kesinlikle
Katilmiyorum Ne Katilmiyorum Katiliyorum

1 Birlikte oldugum kisinin sevgisini kaybetmekten 1121314als
" | korkarim.

) Gergekte ne hissettigimi birlikte oldugum kisiye 11213!lals
" | gbstermemeyi tercih ederim.

3 Siklikla, birlikte oldugum kisinin artik benimle olmak 11213lals
" | istemeyecegi korkusuna kapilirim.

4 Ozel duygu ve diisiincelerimi birlikte oldugum kisiyle 1lalslals
" | paylagmak konusunda kendimi rahat hissederim.

5 Siklikla, birlikte oldugum kisinin beni gergekten 11213lals
" | sevmedigi kaygisina kapilirim.

6 Romantik iligskide oldugum kisilere glivenip inanmak 11213lals
" | konusunda kendimi rahat birakmakta zorlanirim.

Romantik iliskide oldugum kisilerin beni, benim onlar1
7. | onemsedigim kadar 6nemsemeyeceklerinden endise 1123 |4]5
duyarim.

8 Romantik iliskide oldugum kisilere yakin olma 11213lals

" | konusunda ¢ok rahatimdir.
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Siklikla, birlikte oldugum kisinin bana duydugu hislerin
benim ona duydugum hisler kadar gii¢lii olmasini isterim.

10.

Romantik iliskide oldugum kisilere agilma konusunda
kendimi rahat hissetmem.

11.

fliskilerimi kafama ¢ok takarim.

12.

Romantik iliskide oldugum kisilere fazla yakin olmamayi
tercih ederim.

13.

Benden uzakta oldugunda, birlikte oldugum kisinin baska
birine ilgi duyabilecegi korkusuna kapilirim.

14.

Romantik iligkide oldugum kisi benimle ¢ok yakin olmak
istediginde rahatsizlik duyarim.

15.

Romantik iliskide oldugum kisilere duygularimi
gosterdigimde, onlarin benim i¢in ayni seyleri
hissetmeyeceginden korkarim.

16.

Birlikte oldugum kisiyle kolayca yakinlasabilirim.

17.

Birlikte oldugum kisinin beni terk edeceginden pek endise
duymam.

18.

Birlikte oldugum kisiyle yakinlagmak bana zor gelmez.

19.

Romantik iligkide oldugum kisi kendimden siiphe etmeme
neden olur.

20.

Genellikle, birlikte oldugum kisiyle sorunlarimi ve
kaygilarimi tartigirim.

21.

Terk edilmekten pek korkmam.

22.

Zor zamanlarimda, romantik iliskide oldugum kisiden
yardim istemek bana iyi gelir.

23.

Birlikte oldugum kisinin, bana benim istedigim kadar
yakinlagmak istemedigini diigiiniiriim.

24,

Birlikte oldugum kisiye hemen hemen her seyi anlatirim.

63




25.

Romantik iligkide oldugum kisiler bazen bana olan
duygularini sebepsiz yere degistirirler.

26.

Basimdan gegenleri birlikte oldugum kisiyle konusurum.

27.

Cok yakin olma arzum bazen insanlar1 korkutup uzaklastirir.

28.

Birlikte oldugum kisiler benimle ¢ok yakinlastiginda gergin
hissederim.

29.

Romantik iliskide oldugum bir kisi beni yakindan tanmdikga,
“gercek ben”’den hoslanmayacagindan korkarim.

30.

Romantik iligkide oldugum kisilere giivenip inanma
konusunda rahatimdir.

31.

Birlikte oldugum kisiden ihtiyag duydugum sefkat ve destegi
gorememek beni 6fkelendirir.

32.

Romantik iligkide oldugum kisiye giivenip inanmak benim
icin kolaydir.

33.

Baska insanlara denk olamamaktan endise duyarim

34.

Birlikte oldugum kisiye sefkat gostermek benim igin
kolaydir.

35.

Birlikte oldugum kisi beni sadece kizgin oldugumda
Gnemser.

36.

Birlikte oldugum kisi beni ve ihtiyaglarimi gercekten anlar.
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C. APPROVAL OF THE METU HUMAN SUBJECTS ETHICS COMMITTEE /
ODTU INSAN ARASTIRMALARI ETiK KURULU ONAYI
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D. INFORMED CONSENT AND PARENTAL APPROVAL FORM / VELI
KATILIM VE ONAY FORMU

Degerli Katilimei,

Bu arastirma, Dr. Ogretim Uyesi Basak Sahin-Acar danismanliginda, ODTU
Psikoloji Bolimii Gelisim Psikolojisi Yiiksek Lisans Programi dgrencisi Psk. Aysu
Alkis tarafindan yiiriitiilmektedir. Bu form sizi arastirma kosullart hakkinda

bilgilendirmek i¢in hazirlanmistir.

Calismamin Amaci Nedir?

Arastirmanin amaci, anne-¢ocuk ¢iftlerinin ge¢mis olaylar hakkindaki
konusmalarini incelemektir.
Bize Nasil Yardime1 Olmamz isteyecegiz?

Arastirmaya katilmayr kabul ederseniz, sizden ¢ocugunuzla birlikte sizin
tarafinizdan belirlenen ve hem sizin hem de ¢ocugunuzun deneyimledigi ge¢mis bir
olay hakkinda yaklasik 5 dakika boyunca konusmaniz istenecektir. Ek olarak, sizden

calisma kapsaminda bazi 6l¢ekleri doldurmaniz istenecektir.

Sizden Topladigimiz Bilgileri Nasil Kullanacagiz?

Arastirmaya katilimimiz tamamen goniilliiliik esasina dayalidir. Caligma
kapsaminda sizin veya ¢ocugunuzun kimligine dair herhangi bir bilgi talep
edilmeyecektir. Yaptigmiz konugmalar tamamiyla gizli tutulacak, sadece
aragtirmacilar tarafindan degerlendirilecektir. Biitiin katilimcilardan elde edilecek
bilgiler toplu halde degerlendirilecek ve yalnizca bilimsel yayimlarda kullanilacaktir.
Sagladiginiz veriler goniillii katillm formlarinda toplanan kimlik bilgileri ile

eslestirilmeyecektir.

Katilimimizla ilgili bilmeniz gerekenler:

Calisma, genel olarak kisisel rahatsizlik verecek sorular icermemektedir.
Ancak, katilim sirasinda sorulardan ya da herhangi baska bir nedenden 6tiirii kendinizi
rahatsiz hissederseniz ¢alismadan c¢ekilme hakkina sahipsiniz. Boyle bir durumda
caligmay1 uygulayan kisiye, c¢aligmadan ayrilmak istediginizi sdylemeniz yeterli

olacaktir.
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Bu calismaya katildiginiz i¢in simdiden tesekkiir ederiz. Calisma hakkinda
daha fazla bilgi almak igin Psk. Aysu Alkis (aysu.alkis@metu.edu.tr) ile iletisime

gecebilirsiniz.
Latfen uygun buldugunuz segenegi yuvarlak igine aliniz.

Bu arastirmaya goniillii olarak katihiyorum/ katilmiyorum ve c¢ocugum
...................................... ‘nin da katilimei olmasimna izin veriyorum/ vermiyorum.
Calismay istedigim zaman yarida kesip birakabilecegimi biliyorum ve verdigim

bilgilerin bilimsel amacli olarak kullanilmasini kabul ediyorum.

Anne Ad1-Soyadi..........cccocoeeeeeveriinnn Imza
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E. DEBRIEFING FORM / KATILIM SONRASI BiLGi FORMU

'“\.l ORTA DOGU TEKNIK UNIVERSITESI
y/ MIDDLE EAST TECHNICAL UNIVERSITY

Bu arastirma Orta Dogu Teknik Universitesi Psikoloji Béliimii &gretim
tiyelerinden Dr. Basak Sahin-Acar danigsmanliginda, Psk. Aysu Alkis tarafindan
yiriitilmektedir. Katildigimiz ¢aligmanin amaci anne-g¢ocuk ¢iftlerinin gec¢mise
yonelik konusmalarinin incelenmesidir.

Bu amaca iligkin olarak, ilgili alanyazinda da bahsedildigi gibi, annesi detayci
konusma stiline sahip olan ¢ocuklarin, ortak an1 konusmasinda detayci konusma stili
gostermesi beklenmektedir.

Katilimeilarin arastirmanin hipotezlerini fark etmesi verecekleri tepkileri
etkileyebileceginden, aragtirmanin amaci ¢alisma tamamlanana kadar kismen
gizlenmistir. Bu ¢alismadan elde edilen bilgiler sadece bilimsel arastirma ve yazilarda
kullanilacaktir. Bu aragtirmaya katildiginiz i¢in tekrar ¢ok tesekkiir ederiz.

Arastirmanin sonuglarin1 6grenmek veya arastirmaya dair daha fazla bilgi
almak isterseniz  belirtilen  e-posta  adreslerinden  Psk. Aysu  Alkis

(aysu.alkis@metu.edu.tr) ile iletisime gegebilirsiniz.
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F. TURKISH SUMMARY / TURKGE OZET

Otobiyografik bellek, kisisel gegmis yasantilarin baglamsal detaylar, duygusal yanitlar
ve diisiinceler agisindan hatirlanmasi seklinde adlandirilir (Lewis, 1999; Fivush,
2012). Sadece hatirlamak degil, ayrica kisisel yasam deneyimlerini benlik
cercevesinde yorumlamak otobiyografik bellek sisteminin kendine has 6zelliklerinden
biridir (Conway et al., 2004; Bauer et al., 2011). Bir diger deyisle, otobiyografik bellek
geemisten gelecege kisisel yasam deneyimleri olarak adlandirilan pek ¢ok olayin
benlik roliiyle baglanmasina yardimci olur. Ayrica, olaylarin olus seklini ve hatirlayici
tarafindan nasil algilanip hatirlandiklarin1 da kendi igerisinde barmndirir (Conway &
Pleydell-Pearce, 2000). Hatirlamanin yani sira yasantilari yeniden diizenler ve
bunlarin diger kisilere bir tarz ile anlatilmasini saglar (Nelson, 1993). Kisinin
anlattiklart onun kendi hikayesi haline gelir (Fivush, 2010). Bdyle bir hikaye
olusturmak i¢in, otobiyografik bellek gelisimi bir temel olusturur. Otobiyografik
bellek gelisimi, dil becerilerindeki gelismeler, benlik algis1 alanindaki gelismeler ve
sosyal etkilesimler ile iliskilidir (Nelson & Fivush, 2004). Bu kapsamda, okul 6ncesi
donem oldukca onemlidir cunkld c¢ocuklar neler hatirlanmalidir hangi pargalar
hakkinda konusulmalidir ve hangi stil ile gecmisleri hakkinda bagkalar1 ile
konusabilirler sorularinin yanitlarin1 bu doénemdeki sosyal etkilesimleri araciligiyla
ogrenirler. Cocuklar bu anlayis1 ebeveynlerinden, 6zellikle kendilerine ana bakimi
verenler olarak annelerinden kazanirlar (Fivush & Haden, 2003). Ani konusmalar
sirasinda, anneler ¢ocuklarina yonlendirici destekler sunarlar ve kisisel hikayeleri

olusturmaya yonelik bir stil 6gretirler (Fivush, 2018).

Bununla beraber, anneler arasindaki birtakim farkliliklar, hatirlama ve an1 konusmalari
acisindan ¢ocuklarin otobiyografik bellek becerileri ile iligkilidir. En temel farklilik
ise annelerin an1 konusma tarzlarinda goriiliir. Bu kavram annelerin gegmis yasantilari
hakkinda nasil konustuklari, hangi detaylar1 sunduklari, kendi bakis agilarini nasil
Oykiiledikleri ve cocuklarini konusmaya katkida bulunmalar1 i¢in nasil motive ettikleri

ile ilgilidir (Reese & Brown, 2000). Alanyazin ¢aligmalarina gore, annelerin yiiksek
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ve diisiik detaylandirmalar1 agisindan tanimlanan iki an1 konugma tarzlar1 vardir. Bu
tarzlar annelerin an1 konusmalart sirasinda sagladiklart detaylandirmalar ve
yonlendirici destekler kapsami esas alinarak olusturulmustur (Fivush & Fromhoff,
1988). Yiksek detaylandirici an1 konusma tarzina sahip olan annelerin daha fazla ve
cesitli sorular sorduklari, yiiksek sayida ani ile iligkili ifadeler kullandiklari, siklikla
degerlendirme yaptiklar1 ve bu annelerin ¢ocuklarinin an1 konugmalari sirasinda daha
aktif rol aldiklar1 goriilmiistiir (Reese & Fivush, 1993; McDonnell et al., 2016; Fivush,
2013). Ote yandan, diisiik detaylandiric1 an1 konusma tarzina sahip olan annelerin daha
kisith ve az g¢esitlilikte sorular sorduklari, siklikla tekrar yaptiklari, konusma
iceriklerinin daha smirli ve az detay igerdigi goriilmistiir (Harley & Reese, 1999;
Wareham & Salmon, 2006; Jobson et al., 2018).

Pek ¢ok caligma annelerin yiiksek detaylandirict anit konusma tarzini ¢ocuklarin
yiiksek sayida kullandiklar1 detaylandirmalar, eszamanlilik ve 6zgiillikk gibi olumlu
bellek gelisimi ¢iktilari ile iligkili bulmustur (Newcombe & Reese, 2004; Wang, 2007;
Waters et al., 2019). Baska bir ifadeyle, ¢ocuklarin an1 konusma tarzlar1 annelerin an1
konusma tarzlar1 tarafindan etkilenmistir. Bu ¢ocuklar daha fazla detay saglayarak
siklikla agik uglu soru ve ani ile iligkili ifadeler kullanmislardir; kendi diisiince ve
duygularini tutarli ve uzun konugmalar ile ifade etmislerdir (Fivush, 2013). Yakin
tarinli bir meta-analiz ¢alismasinda, farkli yas gruplarindaki g¢ocuklar ile hem
boylamsal hem de kesitsel desen igeren 31 g¢alisma incelenerek annelerin yiliksek
detaylandirict an1 konusma tarzinin ¢ocuklarin yiiksek detaylandirici an1 konusma

tarzin1 yordayicilig1 desteklenmistir (Wu & Jobson, 2019).

Annenin an1 konugma tarzinin yani sira, annelerin diger ozellikleri de alanyazinda
arastirilmaktadir. Bu kapsamda, anneler aras1 ¢esitlilikleri olusturan bir diger bireysel
farklilik olarak anne baglanmasimin rolii ¢alisilmustir. ilgili alanyazinda, annelerin ve
cocuklarin gilivenli baglanmasi1 daha detayli ge¢mis yasanti konusmalar ile iliskili
bulunmustur (Kelly, 2015; Laible, 2011; Coppola et al., 2014). Glivenli baglanma ile
ilgili arastirmalara kiyasla, annelerin giivensiz baglanmasi kapsamli bir sekilde
calisiimamistir. Bildigimiz kadariyla sadece birkag ¢alisma, anne baglanma kaygisi ve
anne-gocuk an1 konusmalar1 arasindaki iliski hakkinda ¢alismistir. Bu ¢alismalardan

bir tanesi annelerin yiiksek baglanma kaygisinin annelerin yiiksek sayida
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detaylandirma kullanmalarin1 yordadigini gosterirken (Fivush & Sales, 2006), bir
diger c¢alisma annelerin yiiksek baglanma kaygisini, ¢ocuklarin yiiksek
detaylandirmalari ile olumsuz yonde iliskili bulmustur (Lawson et al., 2018). Ayrica,
sadece bir caligma, Tiirk annelerin ve onlarin krese giden cocuklarinin ortak
yasanmayan ani konusmalarinda, anne baglanma kaginmasinin annelerin yiiksek
sayida detaylandirmalart ile iligkili oldugunu bulmustur (Sahin-Acar et al., 2019).
Ozetle, otobiyografik bellek alanyazininda, anne-gocuk ikililerinin giivensiz baglanma
stilleri agisindan inceleyen calismalar oldukca kisitlidir ve tutarsiz bulgular elde
edilmistir. Bu nedenle, annelerin baglanma kaygist ve kaginmasimin g¢ocuklarin
otobiyografik bellek becerileri ve ikililerin an1 konusma stilleri iizerindeki olasi

etkisinin arastirilmasina ve anlasilmasina yonelik acik bir ihtiya¢ bulunmaktadir.

Bu ihtiyacla uyumlu olarak, mevcut ¢alismanin ilk amaci annelerin ve ¢ocuklarin ani
konusma tarzlarin1 annelerin romantik baglanma stilleri araciligi ile incelemektir.
Bunu yaparken, annelerin baglanma kaygi ve kacinmasi biitiinlesik bir giivensiz
baglanma terimi yerine ayr1 ayri incelenmistir. Anne baglanmasinin anne-cocuk ani
konusmalarindaki roliiniin, ikililerin detaylandiricilik oranlari seklinde arastirilmasi da
alanyazina katki saglamistir. Mevcut g¢alismanin ikinci amaci ise anne-GOCUK
konusmalarindaki anne an1 konusma tarzinin ¢ocuk ani konusma tarzini yordayicilik
ozelligini incelemektir. Ikililerin an1 konusma stilleri Tiirk kiiltiirel baglaminda
arastirilmistir. Mevcut calismanin bir diger amaci ise bu iligkilerin ¢ocuklarin yas
gruplarina bagli olarak degisip degismediginin arastirilmasidir. Calismanin bu bolimi

kesif amactyla yapilmigtir.

Bu amaglar dogrultusunda, mevcut ¢aligmanin hipotezleri asagida belirtildigi gibidir:
[k hipotez olarak, annesi yiiksek detaylandirici konusma stiline sahip olan ¢ocuklarm,
annenin romantik partneri ile olan diisiik kaygili baglanmasinin diizenleyici rolii ile,
anneleriyle yaptiklar1 an1 konusmasi sirasinda yliksek detaylandiricilik gostermeleri

beklenmistir.

Ikinci hipotez olarak ise, annesi yiiksek detaylandirici konusma stiline sahip olan

cocuklarin, annenin romantik partneri ile olan yiiksek kaginmaci baglanmasinin
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diizenleyici rolii ile, anneleriyle yaptiklar1 an1 konusmasi sirasinda yiiksek

detaylandiricilik gostermeleri beklenmistir.

Farkli yas gruplar1 ve genel yas aralig1 kesif amaciyla incelenmistir.

Mevcut calismaya 288 anne-cocuk ikilisi katilmistir. Annelerin yas araligi 23 ve 53
seklinde gozlenirken (M = 36.17, SD = 4.79), cocuklarin yas aralign 51-72 ay
arasindadir (M = 65.31, SD = 4.55). Katilmcilarin %65°1 Tiirkiye’nin biiyiik
sehirlerinde ikamet ettiklerini belirtirken, %35°1 gorece daha kiiciik sehirlerde ikamet
etmektedir. Cocuklarin cinsiyeti agisindan karst dengeleme yapilmistir (142 kiz, 146
oglan). Tiim katilimcilar ebeveynlerin bosanmadigi ve birlikte yasadig: ailelerden
olusurken, tiim ¢ocuklar okul 6ncesi egitimi alan ¢ocuklardir. Sosyoekonomik statii
acisindan yapilan degerlendirme sonucu, ailelerin biiylik oranda orta gelir seviyesinde
yer aldig1 ve bunu, sirasiyla yiiksek ve diisiik gruplarin izledigi goriilmiistiir. Babalarin
yaklasik %96’sinin, annelerin ise yaklasik %52’sinin c¢alisan olduklar1 belirtilmistir.
Annelerin %59 u tiniversite mezunu ya da daha yiiksek bir dereceye sahipken, %41°1
lise mezunu ya da daha diisiik dereceye sahiptir. Babalarda ise bu oranlar {iniversite

mezunu ve tizeri dereceler i¢in %64 iken, lise mezunu ve alt1 dereceler i¢in %36°dir.

Olgiim araglar1 olarak demografik bilgi formu ve Yakin Iliskilerde Yasantilar
Envanteri-II (Fraley et al., 2000., Selguk et al., 2005) kullanilmistir. Demografik bilgi
formu, ¢ocugun yas ve cinsiyet bilgileri, gelisimsel ve kronik rahatsizlik bilgisi,
cocuga ana bakimi veren kisi, ailedeki kardes sayisi, anne ve babanin yas, calisma
durumu, egitim diizeyi, algilanan aile gelir diizeyi ve cocuklarin okul Oncesi
deneyimleri bilgilerini icermektedir. Yakin Iliskilerde Yasantilar Envanteri ise
annelerin baglanma stillerini 6lgmek amaciyla kullanilmistir. Envanterin, kaygi ve
kaginma seklinde tanimlanan iki alt boyutu bulunmaktadir ve her alt boyut 18 madde
icermektedir. Annelerin her bir maddeye hangi derecede katildig1 5°1i Likert tipi 6lgek

ile Olglilmiistiir.

Etik onam ve gerekli izinler ODTU Insan Arastirmalar1 Etik Kurulu’ndan almmistr.
Katilim kosullarim1 saglayan ailelere ulagsmak amaciyla psikoloji bolimi lisans

ogrencilerine yonelik yaz staji programi yapilmistir. 1ki aylik bu program ODTU
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Cocuk ve Ergen Gelisimi Laboratuvart (CEGEL) biinyesinde gerceklestirilmistir.
Standart isleyisin saglanmasi ve devamlilig1 adina tiim stajyerler 4 giin boyunca detayl
bir egitim programina tabi tutulmuslardir. Bu egitim mevcut ¢alismaya giris ve siirec,
ailelere ulagsma, ev ziyaretleri detaylar1 ve goriisme sirasinda karsilasilabilecek olasi
sorunlar ve bu sorunlara ¢oziimler seklinde 4 ana boliimden olusmaktadir. Ilk
boliimde, ¢alismanin genel icerigi ve saha deneyiminin bir pargasi olarak ev ziyaretleri
teknigine iliskin bilgilendirmeler yapilmustir. Ikinci boliimde, igerik ailelere ulasma
seklinde belirlenmistir. Akraba, arkadas, komsu gibi tanidiklar araciligir ile
ebeveynlere ulagarak onlar ile telefonda ya da yiiz yiize goriismeler yapilmast; bunlarin
yani sira ailelere ulasmak amaciyla kres, anaokulu, aile saglik merkezleri gibi
kurumlar ile goriismeler yapilmasi bu boliimde ele alinmistir. Ayrica, aragtirmacilarin
kendini tanitmasi, ev ziyaretlerinin icerigi hakkinda standart yonergeler ile ses kaydi
alinmasina yonelik bilgi verilmesi ve ailelerin goniillii katilimi ile randevu alinmasi
siireci gibi alt konular bu boliimde islenmistir. Ugiincii boliim, ev ziyaretlerinin
tamamlanmas1 hakkinda olup ziyaretin baslangicinda giindelik konusmalar ile havanin
yumusatilmast ve sonrasinda anne-cocuk ani konugmasi ile annelerin dolduracagi
envanter ve formlara yonelik bilgilendirmeler yapilmasi seklinde igeriklendirilmistir.
Son boliim ise, ev ziyaretleri sirasinda hangi potansiyel sorunlarin olusabilecegi, bu
sorunlarin nasil ¢oziilebilecegi ve ebeveynlerin sorularina saglikli cevaplar verilmesi
konularini ele alinmigtir. Tlim bdliimler, her 6grenci ile uygulamali canlandirmalar

yapilarak kuramsal senaryolar ile desteklenmistir.

Egitimin ardindan ev ziyaretleri yapilmaya baslanmigtir ve bu ziyaretler sirasinda
annelerin goniilli katilimlar ile ¢ocuklart i¢in verdikleri katilim onayinin ardindan
cocuklardan da sozlii katilim onay1 alinmistir. Annelere an1 konusmasinin detaylarina
yonelik bilgi verilmistir. Bu kapsamda, annelerden ¢ocuklar1 ile ortak yasadiklari
gecmis bir olay1 bes dakika boyunca konusmalari istenmistir. Ayrica bu olayin giinliik
bir rutin olmamas1 kosulu kontrol edilmistir. Anneler olaya karar verdikten sonra
arastirmacilarin onay1 ile konusma ve ses kaydi baslatilmistir. Bes dakika siiren
konusmanin tamamlanmas: ile anneler demografik bilgi formu ve Yakin Iliskilerde

Yasantilar Envanteri-1I"yi Qualtrics tizerinden doldurmuslardir.
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Ev ziyaretlerinin son kisminda ise ailelere bilgilendirilmis onam sunularak goériisme
sonlandirilmistir. Ev ziyaretlerinin ardindan, bu ¢alismaya 6zgii olarak hazirlanan 4-6
yas c¢ocuklariin gelisimi kitapgig1 ailelere e-posta araciligi ile iletilmistir. Ev

ziyaretleri toplamda 45 dakika kadar stirmiistiir.

Konusma ses kayitlarinin desifreleri Microsoft Word aracilifiyla yapilarak bu
desifrelerin ikincil kontrolleri tamamlanmistir. Anne-¢ocuk ani konusmalart icin
otobiyografik bellek alanyazininda kullanilan kodlama semalar1 kullanilmistir (Fivush
et al.,, 1995; Fivush, & Vasudeva, 2002). Bu semalar gercevesinde, anne ve
cocuklarinin konugma boliimleri ayr1 ayr1 olmak iizere, her konugma bolimii
detaylandirict sorular (a¢ik uclu sorular) (elaborative questions), kapali uglu sorular
(close-ended questions), baglam ifadeleri (context statements), olumlu ve olumsuz
degerlendirmeler (evaluations), detaylandirict sorularin tekrart (repetition of
elaborative questions), kapali uglu sorularin tekrari (repetition of close-ended
questions) ve baglam ifadelerinin tekrari (repetition of context statements) seklinde
kodlanmigtir. Her kodlamada toplam detaylandirma sayis1 (elaborations)
detaylandirict sorular, kapali uglu sorular, baglam ifadeleri ve degerlendirmelerin
toplami olarak hesaplanirken detaylandirici sorularin, kapali uglu sorularin ve baglam
ifadelerinin tekrar sayilar1 toplami ile de toplam tekrarlar (repetitions) hesaplanmigtir.
Son olarak birlesik detaylandiricilik skoru (composite elaborativeness score) igin
toplam detaylandirma sayisi, detaylandirma ve tekrar sayilarinin toplamina boliinerek
oran cinsinden hesaplanmistir. Kodlama giivenirligi agisindan biitiin verinin %20’s1
bagimsiz bir aragtirmaci tarafindan kodlanmis ve kodlayicilar-arasi giivenilirlik
degerleri anneler i¢in .91 ve .99 arasinda bulunurken, ¢ocuklar i¢in .84 ve .98 arasinda
oldugu goriilmiistiir. Ek olarak, an1 konusmalar1 icerisinde, annelerin ve ¢ocuklarin

kullandig1 sozciik sayilar1 ayr1 ayri sayilmistir.

Mevcut ¢alismanin hipotezlerini test etmek amaciyla moderator (diizenleyici) etki
analizi SPSS programinin PROCESS macro uzantisi ile yapilmisgtir. Ayrica, ¢ocuk
cinsiyet ve sosyoekonomik statii degiskenleri analizlerde kontrol edilmistir ancak
sonuglarda anlamli bir degisiklige sebep olmamistir. Bu durumda, istatistiksel gii¢
kaybin1 Onlemek amaciyla bu degiskenler kontrol degiskenleri olarak

kullanilmamustir.
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Mevcut ¢alismanin ilk hipotezinin testi i¢cin 4 ve 6 yas arasindaki ¢ocuklarda; anne
detaylandiriciligr ve ¢ocuk detaylandiriciligl arasindaki iliskide, annenin baglanma
kaygisiin diizenleyici etkisinin olup olmadigini incelemek amaciyla moderator etki
analizi ylriitilmiistiir. Analiz sonuclarina gore, anne detaylandiriciligt ve ¢ocuk
detaylandiriciligi arasindaki iligkide, anne baglanma kaygisinin anlamli bir
duzenleyici rolli bulunmamistir. Ek olarak, anne baglanma kaygisi ¢ocuk
detaylandiriciligint  dogrudan yordamamisken, anne detaylandiriciligimin g¢ocuk
detaylandiriciligini yordadigi goriilmiistiir. Mevcut ¢alismanin ikinci hipotezinin testi
igin ise, anne baglanma kag¢inmasimin anne ve ¢ocuk detaylandiriciligr iliskisinde
diizenleyici rolii olup olmadigin1 arastirmak icin moderatdr etki analizi
gerceklestirilmistir. Sonuglara gore, anne baglanma kag¢inmasinin anne ve ¢ocuk
detaylandiriciligi arasindaki iligkide anlamli bir diizenleyici rolii bulunmamistir.
Ancak anne detaylandiriciliginin ¢ocuk detaylandiriciligini yordadigir goriilmiistiir.

Ayrica bu iligkiler farkli yas gruplarina goére de incelenmistir.

4 yas grubundaki ¢ocuklar ve anneleri arasindaki detaylandiricilik iligkisinde anne
baglanma kaygisinin diizenleyici rolii anlamli bulunmustur. Bu etki Johnson-Neyman
teknigi ile derinlenmesine incelendiginde, anne baglanma kaygisinin daha diisiik
oldugu degerlerde anne ve g¢ocuk detaylandiriciliklar1 arasinda anlamli bir iligki
bulunurken, anne baglanma kaygisinin daha yiiksek oldugu degerlerde anne ve ¢ocuk
detaylandiriciliklart arasinda anlamli bir iliski bulunmamustir. Bir diger deyisle, diistik
baglanma kaygisinda annelerin yiiksek detaylandiriciliginin ¢ocuklarin ytiksek
detaylandiriciligini yordadig: goriilmiistiir. Ancak, anne baglanma kaygisinin ve anne
detaylandiriciliginin ¢ocuk detaylandiriciligr ile dogrudan iliskisi bulunmamuistir. Yine
4 yas grubundaki ¢ocuklarda, anne baglanma kaginmasimin anneler ve c¢ocuklarin
detaylandiricilik iligkisindeki roliinii arastirmak i¢in moderator etki analizi yapilmistir

ancak anlamli bir model bulunamamustir.

5 yas grubundaki cocuklarda ise, anne baglanma kaygisinin anne ve c¢ocuk
detaylandiriciliklar1  arasindaki iliskide anlamli bir diizenleyici rolii oldugu
goriilmemistir. Ayrica, anne baglanma kaygisinin ¢ocuk detaylandiriciligina dogrudan

etkisi de bulunmazken, anne detaylandiriciligi ¢gocuk detaylandiriciligini yordamustir.
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Son olarak, moderatdr etki analizi ile anne baglanma kaginmasinin anne ve ¢ocuk
detaylandiriciligr iligksinde diizenleyici bir rolii olup olmadig: test edilmistir ve
sonuglara gore anne baglanma kaginmasinin anlamli bir diizenleyici rolii ve ¢ocuk
detaylandiriciligt  ile dogrudan bir iligkisi bulunmamistir. Fakat, anne

detaylandiriciliginin ¢ocuk detaylandiriciligini yordadig: goriilmistiir.

Mevcut ¢alismanin bulgular1 degerlendirildiginde ilk hipotez kismen desteklenmistir.
Ciinkii bulgulara gore, 4 yas grubu c¢ocuklarda, anne baglanma kaygisi annelerin
detaylandiricilig1 ve ¢ocuklarin detaylandiriciligr arasindaki iliskide diizenleyici role
sahipken, 5 yas grubu c¢ocuklarda ve 4-6 yas grubu c¢ocuklarda anne baglanma
kaygisinin anlamli bir rolii bulunmamistir. Bulgularin yas gruplarina gore degisimi
hem annenin hem c¢ocugun rolii ile tartisilabilir. Cocugun rolii agisindan
degerlendirildiginde, cocuklarin bellek ile iligkili biligsel becerileri ve dil becerileri
otobiyografik bellek ¢iktilart ve an1 konugsma tarzlari agisindan oldukga dnemlidir
(Bauer & Larkina, 2019). Ozellikle 4 yasinda, bu beceriler hala gelisim gostermektedir
ve 4 yas cocuklar genellikle dil bilgisi, kelime dagarcigi, olaya dair zaman ve mekan
detaylarii bildirme gibi alanlarda belirli diizeyde bir yeterlige sahip olsalar da, olay
akisini aktarma konusunda gelisimlerini tamamlamig degillerdir (Aksu-Kog, & Ketrez,
2017). Ek olarak, kendilik bakis acilar1 heniliz tamamen gelismemistir. Bu yas
grubunda, annelerin sorularina daha kisa ve 6z cevaplar verilmesi ve kisith bilgi
sunulmas1 goriliirken, 5 yas grubu cocuklart bu becerileri {lizerinde uzmanlik
kazanmislardir. Onlar farkli bigimlerde daha ¢ok ve ¢esitli alandan detay verebilirler
(Aydm, 2017). Bellek ve dil becerilerindeki gelisim iletisim becerilerini de
gelistirmistir. Ayrica, detaylandirma teknigini kullanmay1 6grenmislerdir (Aydin,
2017). Bu sebeplerle, 5 yas grubu cocuklarina kiyasla 4 yas grubu cocuklarmin
becerilerinde, yeterlikleri acisindan daha biiyiik bir varyasyon goriiliir (Nelson &
Fivush, 2004). Bu varyasyonla iliskili olarak, 4 yas grubu ¢ocuklarinda annelerin
baglanma kaygist gibi bireysel farkliliklarin an1 konusma becerileri agisindan daha
6nemli bir role sahip olabilecegi diisiiniilmiistiir. 5 yas grubu ¢ocuklarina bakildiginda,
onlarin kendi stilleri konusunda daha gelismis becerilere sahip olduklar siklikla
gorulur. Boylece, anne baglanma kaygist gibi annelerin bireysel farkliliklarinin
ikililerin detaylandiriciklar1 iizerindeki etkisini nispeten kaybetmis olabilecegi

disiiniilmiistiir. Mevcut calismanin  bulgular1  annelerin  rolii  agisindan
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degerlendirildiginde ise, alanyazinda baglanma kaygisi yiliksek olan annelerin
¢ocuklar1 ile olan iliskilerinde daha miidahaleci ve asir1 kontrolcii davrandiklari
belirtilmistir (Kunce & Shaver, 1994). Bu anneler an1 konusmalari sirasinda da siklikla
cocuklariin sozlerini kesebilecegi ve ¢ocuga daha dar bir alan birakarak ¢ocuklarin
konusma boyunca daha pasif kalmasina sebep olabilecekleri diistiniilmiistiir. Ayrica
an1 konugmalar1 yapis1 geregi, yiiksek kaygili annelerin 4 yasindaki ¢ocuklarinin
becerilerindeki yetersizlikler sebebiyle tetiklenerek miidahaleci davranislar sergilemis
olabilecekleri diistinilmiistiir. An1 konusma verileri incelendiginde, yiiksek kaygili
annelerin ¢ocuklarinin konusmalarda daha az sozciik kullandigi ve annenin
konusmada gereginden fazla aktif rol aldig1 goriilmiistiir. Ancak diisiik kaygili anneler
bu durumdan tetiklenmeyerek bahsi gegen davranislari sergilememistir. Bdylece,
annelerin ve ¢ocuklarin detaylandiriciligi annenin baglanma kaygis1i golgesinde
kalmayarak ikililer arasindaki detaylandiricilik iligkisini desteklemistir. 5 yas grubu
cocuklarinda ise, annelerin ¢ocuklarmin yeterliklerine giivenmesiyle iliskili olarak,
yiiksek kaygili annelerin tetiklenmemis oldugu ve midahaleci davranmamis
olabilecekleri disiiniilmistiir. Béylece 5 yas grubu cocuklarinda, anne baglanma
kaygist  etkisini  gorece  kaybederek anne  detaylandiriciliginin  ¢ocuk

detaylandiriciligini yordadig: goriilmiistiir.

Mevcut ¢aligmanin bulgulart degerlendirildiginde, ikinci hipotez desteklenmemistir.
Sonuglar yakin zamanda yapilan diger bir ¢alismanin bulgularini desteklememistir
(Sahin-Acar et al., 2019). Bu farkliligin sebebi olarak, baglanma kaginmasinin islev
ve yorumlanmasinin kiiltiir-i¢i  farkliliklarda degisim gostermis olabilecegi
diistiniilmiistiir. Tirk kiiltiri baglaminda anne baglanmasini inceleyen Siimer ve
Kagitgibagi (2010), anne baglanma kaygisinin bakim verme davranisi olarak
yorumlandigini ve anne baglanma kaginmasinin reddedici tutumlarla iligkili oldugunu
Turk kaltrind toplulukcu kiltiirel yonelimde degerlendirerek belirtmistir. Ancak
Imamoglu ve Imamoglu (2010) kiiltlir-i¢i farkliliklar kapsaminda, topluluk¢u
kiiltiirlerde de bireyci davraniglarin goriildigiinii ortaya koymustur. Annelerin
bireyciligi ise sosyoekonomik statli, annelerin egitim seviyesi gibi Kkultlr-igi
farkliliklasan etmenler kapsaminda annelerin an1 konusmalarindaki detaylandiriciligt
ile iligkili bulunmustur (Sahin-Acar and Leichtman (2015). Bir diger calismada ise,

anne baglanma kac¢inmasi bu baglamda incelenerek annelerin yiiksek sayidaki
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detaylandirmasi ile iligkili bulunmustur. Anne baglanma kaginmasinin annenin
bireyciligi ve ozerkligi seklinde yorumlandigi ve islevselligi oldugu belirtilmistir.
Ancak bu calismalar yiiksek sosyoekonomik seviye ve Tirkiye’nin biiyiik
sehirlerinden gelen yliksek egitim seviyesine sahip anneler ile yapilarak bireyci
kiiltiirel 6zelliklere yakin olan kiiltiir-i¢i farkliliklardan etkilenmigstir. Ancak mevcut
calisma anne baglanma kagimmasini daha genis bir temsili 6rneklem kullanarak,
ailelerin sosyoekonomik seviyeleri, annelerin egitim seviyeleri ve ¢alisma durumlari,
bliyiik ve kii¢iik sehirlerden katilim gibi faktdrler agisindan daha biiyiik bir varyans ile
incelemistir. BOylece, anne baglanma kag¢inmasinin mevcut calismada anlamli
bulunamamasi aslinda baglanma kag¢inmasmin farkli kiiltiir-i¢i faktorlerde farkli
islevselligi ve tanimlanis1 ile agiklanabilecegi diisiiniilmiistiir. Ornegin, yiiksek
sosyoekonomik statiide, anne baglanma kaginmasi annelerin bireyciligi gibi islev
gosterirken, nispeten daha diisiik sosyoekonomik statiide annelerin kaginma
baglanmasi bu sekilde bireyci bir yapiyla ve kavramsallagmayla iligkili olmayabilir.

Ayrica, mevcut calisma, 4 ve 6 yas arasi cocuklarda ve 5 yas grubunda anne
detaylandiricihgmin  ¢ocuk  detaylandiriciligini  yordayicihigini  tespit  ederek
alanyazindaki pek ¢ok calismanin bulgusunu tekrarlamistir (Newcombe & Reese,

2004; Sahin-Acar & Leichtman, 2015; Leichtman et al., 2019).

Mevcut ¢aligma alanyazina pek ¢ok acgidan katki saglamistir. Oncelikle anne
detaylandiriciliginin ¢cocuk detaylandiriciligini yordadigini ortaya koymustur. Ayrica,
anne giivensiz baglanmasinin kaygi ve kacinma tiirlerini birbirinden ayirarak anne-
cocuk an1 konugmalari ile incelemesiyle otobiyografik bellek alanyazininda var olan
eksikligini doldurmaya yonelik faydali olmustur. Ayrica, detayli bir aragtirma ile tespit
edilen dinamiklerin, ¢ocuklarin yas gruplarina bagl olarak degisebildigini ortaya
koymustur. Yontemsel ve metodolojik agidan ise hem nitel hem nicel veri igermesi ve
orneklem blyiikliigli ¢alismanin gii¢lii yanlarini olusturmaktadir. Son olarak, am
konusmalart sirasinda duygusal agidan yogun ve olumsuz duygu igeren anilar yerine
giinliik ge¢mis yasantilara odaklanilarak baglanma kavrami otobiyografik bellek

alanyazini agisindan daha genis bir ¢ercevede arastirilmistir.

Caligmanin gii¢lii yanlarinin yani sira zayif yonleri de bulunmaktadir. Bunlardan ilki,

birgok aragtirmacinin veri toplama siirecinde yer almasidir. Ciinkii her aragtirmacinin
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yaklasimi, cinsiyeti, yas1 gibi Ozellikleri arastirilan 6zelliklerin iliskileri agisindan
etkileyici bir faktor olabilir. Ancak bunun 6niine gegmek amaciyla veri toplayan tiim
arastirmacilar dort glin uzunlugundaki detayli ve yogun bir egitime katilarak siirecin
standart isleyisi saglanmistir. Ayrica, bir¢ok arastirmaci bir¢cok sehirden farkli
sosyoekonomik statiideki aileye ulasarak temsil degeri daha yiiksek bir dérnekleme
ulasilmasi konusunda yardimeir olmustur. Bir diger zayif yon ise, mevcut ¢alismada
sadece annelerin baglanmasi incelenmistir ancak alanyazina bakildiginda c¢ocuk
baglanmasinin da anne baglanmasi ve otobiyografik beceriler ile iligkisi oldugu
goriilmiistiir (Kelly, 2015; 2017). Gelecekte bu konuda daha fazla arastirma yapilarak
hem anne hem ¢ocuk baglanmasinin ikililerin otobiyografik bellek becerileri ile olan
iligkisi aragtirllmalidir. Annelerin ve c¢ocuklarin otobiyografik bellek becerilerini
etkileyen oOzerklik, miidahaleci tutumlar gibi diger bireysel farkliliklar1 da
incelenmelidir. Son olarak, ileriki ¢calismalar mevcut bilgilere ek olarak an1 konugma
stilleri, baglanma ve c¢ocuklarin farkli yas gruplarini c¢alisarak alanyazindaki bu

boslugun doldurulmasina yardimci olmalidir.
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