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ABSTRACT

LEARNING COMMUNITIES IN HOMEWORK PRACTICES: AN ACTION
RESEARCH IN AN 8" GRADE EFL CLASSROOM

Ay &lo rEslem
M. Sc.Program o€urriculum and Instruction
SupervisorProf. Dr. Cennet EngiDemir

January 20230 pages

Homework has always been in dispute among the authooitiEseign language
education as there are numerous opisiabout thecharacteristicof homework
practicesn languageclassesAccording to the most studies, hemork ishelpful
for learningin foreign languagelasses, howevethere are only aefv studies in
Turkey abouthomeworkmodels and theirfef ect s on st udiBismt sé6 perfo
studyis anaction researcthat aimedo enhane the homeworlperformance irg"
grade English classéy generatinghe understandingf Learning Communities in
a middle schoolsetting. e study tookplace a semesteand twenty-four 8"
graders from the same classthe 2018019 education yeaand three English
teachergarticipated inthe studyAs it is an ation research, the teacher toort
in the researclbath as a teacher and researcHegata were acquiredhrough
teacher observations atebcherdiary, student reflection reportgterviews with
teachers and studentand studentfocusgroup interviews.Written documents
from the first and second semester were also utilized as Th¢adata were
analysed througltontent analysis based a@mergingthemes and codeand

shapedwith respect taesearch questionghe improement of studestin terms
Y



of homework performance and academic successe assessed through
presentatiosexam resultsand homework checklistsAll data were triangulated
and the results revealed tHagarning Communitiebased homeworkontributed

to su d e nhbomse®ok performance andenglish development.Based on the
findings, it is believed that the study wilemonstratéhe importance of improving

homework model and promobeilding communitiesn education.

Keywords: Homework Practice, LearningCommunities Foreign Language
DevelopmentAction Research, Englisblass
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CHAPTER 1

INTRODUCTION

The pimary purpose of this stly is toanalyse homework practigén 8" grade
Englishclasses and investigate whethesrning communities basexssignments
provide a ny c hange penmormasde uathce actosdingly, to ensure
redesigningof homework practice in EFL classroomsThis chapterincludesthe
backgroundto the study, purpose of the study, significance of the study and

definition of terms.
1.1. Background to the Study

Nowadaysthe place and importance of English education both in our country and
in the worldcannot be dead. English, in most of the world, is defined as the
primary key for acquiring common language and knowledge of humanity and is
considered a crucialay of attaining the source of knowledge. Researchers also
agree that English is an intercultural commatian mechanism acrossetiglobe.

In one of his studies, Kachr{i992) states that while English language was a
language spoken as a single dialect byledinite society, it has become an
international language adopted &yleastonebillion people. Engkh is not only a
necessary component of education, but also itahatal significancein tourism,
business life, academic life and even media. Administrations of countries also
attach importance omnovation and developments fioreign language educatio

by considering thdevelopmenof English languagacquisitionin the world.

As a result, it is a clear fact that government authorities and decision makers in

education are aware of English language in the world and they seek the ways how



language edu¢®n can attain global world standardsor this reason, English

educatiorand competencljasalsogained more importance in our country.

Turkish education authorities have pursued a variety of policies to attain the same
standards with the otheountries A c c or di (1990)tEmglisk famyuage
education has for the first tinleecome onefdahe vital topics in Turkish education
system in 198Gs. English education started to be lectured in colleges and
universities and then, it was incorporated intdrsghool andecondary education
programs. Eight years of English education becaomapulsory in19971998
academic years (MoNE, 2006finally, the development relating to language
learning in our country was experienced in 2@DA23 acdemic years.The
Ministry of Education has introduced the revised language education program
regarding proiding English education as from"®2grade of primary school
(MoNE, 2012).

It has been observed that learning Enghsis become an ingpensable part of
educationin terms of the foregoing developments. Language learning has started
to gain a seat in basic education in parallel with English learning requirements of
individuals. For this reason, foreign language academic programs and education
policiesinitiate to be preared for development of target language. In many studies
in regard to foreign language learning, key phases of langaegisitionare
mentioned (Krashen & Terrel,983). Thesare observation, analysis and action
Educators employ various educationaltheels for effectively integrating these
phases into learning environment in education prodéssieworkis one of the

most frequently used methods educationfor directingthe student twbserve,

analyseandput into action.

Demirel 012 statesthat curiculum followed in teachingrocess does not only
cover the schoaltself, regarded & a single learning environmetu,t also, they

are planned learning expenice setups outside the schdwany planned activities
performed outside the school suppe@ddhing process$iomework practicés one

of them.In several studies dealing with academic success, homework has been
defined as activities encouraging students on researchaaatl/sisbasedstudy

2



depending on their learning neeatsd directing etctivestudy outside thechool,
too (G¢gn, 1995) .

Tan and Er doj ahoméwdrRaB dngffective toalfordneempreting
previous knowledgand acquiring new information #gends (1991) definei as
one of the ways to increase leiaign process and g&s that homework practices
ensurggetting prepared to the coming cla€®nsequently, this allovike educator
to spendmore for teaching at school. Education leademrgue that students
spending their time outside the school with academic studies agarekes can

betterenhanceheir school perfonancefRengma, Saiki& Sunny, 2015).

All the teachers in Turkey take similar training in the departments of education and
homework is regarded as one of the most effective learning tools not only for
outsidethe school but also in the classrodioprak and Akboy, 1999)As a
result, several homeworknodels should beanalysedrelated to the adopted
approachEducators frequently udeomeworkmettod to observewhether or not
subject las been acquired, studentimv the lessorandto have an idea about
what can be autributed on learned knowledge (BryanBurnsten, 2004). It is
crucial for an educator to get information about the attainment edgitermined
objective.Having an idea about the situation, thecte&x can reshape the way that

is followed. Homework is preferred as assessment and evaluation instrument in
foreign language classes, either. In most of the universities and the departments of
foreign language education, homework and assignment me#nedvered and

the most effective way of studertsking is discussed. Based on these points,
homework is defined as a useful way of teaching butctice on folbwing it

depends on the teacher (Farrow, Tymms, and Hendei'869).

Homework asignmentarealsoregarded as effective tools used outside of school
borders in order for student twain. Coulter (1979) is one of the researchers
expressindhomeworkas an effective tool. As emphasized in a study conducted by
him, Coulter sties that homeworkracticesallow students to educate aimaprove
themselvesgive an opportunity to have a look on covesetbject andcencourage
them to use thecquired knowledgeHomeworkas a method ireducationhas

3



becomean effective part ofeaching process in terms several aspects amdany
opinions regarding homework in several studies and effect dbmework on
academicperformancehave been put forward De mi r b alkong 1299;1 1 ;
st ¢é¢nel 2idedsépportingAhat etdlubadon is not provided just with an
educator in a school environment becomes widespteaaiework practice issue
has become more and more important in education programs and policies. Given
the fact that learning English israatter of national education cared gradually in
the studies and pioles as indicated earlier, it is expected thatmework practice
has a prominent place in English teaching program. Howaeengworkmodels
used in foreign language education and effects of tpeseticeson language
acquisition have been slightly mesrted in the studies. In particular, a
comprehensive study has not been encountered inlitdrature indicating
homework models appropriate formodernteaching approaches and thesults
revealed by use of thesgodelsin the field of foreign language edaton,types of
homeworkto be preferred in English course and hHoewnework assignmentsan

be integrated into learning processadsarning method.

Wallinger (2008 argues that assignments are seen as a ctiockhby foreign
language educators to aaguteachingandbesidesrevisions of covered subjects
are made possibley completing homeworkConsidering theresult revealed in
this study,k a hi n ( Zdéndudtgda studysrelating tanglish teachers and
homework practiceand as a result of theéusly, it has been observed that English
teachers doat have sufficient knowledge dypes and goals diomeworkthat
they hold students responsible for. However, he has stated pteé&trred
homeworkmodelis of high importance for revealirdgsiredresuts. Based on the
studies, it can be concluded that homework as a method of teaching and learning
should be given more importaniceour country, as we are not sufficient enough in
foreign language learningnd teachers should have knowledge on homework
strategies and thenodel of homework thais the most effectiveWith that way,
homework practices may provide a better understanding@mabrtacquisition of

target language.



Nowadaysresearctorientedindividuals internalizing the acquired knowledsyed
intending to use it imaily life, enablingpermanent learningndstudyingmore on

it are raised instead gbassive individualsin learning process andtudents
acquiring literal knowledge withoutquestioning.In addition to this, students
become more Wing to learn in environments where reciprocatenaction is
present instead gfrocesses i certain line. In environments where interaction is
supported, individual forms autmntrol and seltonfidence concept and
importanceof theseattainmentfor student achievemen$ emphasized in many
studies(Bempechaet al, 2011). Thepracticesadopted for learning processes in
education environment where individual is present should be established by
considering the foregoing principles. In our time, edocats attempted to be
removed from traditional methodsand education authoritiedevelop learning
activities accordingly. Preferred methods should allow idd&ls to know and
discovert hems el ves. A-ékg°z (2003) ha&mg state
process is individual himself and when individuals undertake its own learning
responsibility and identify their own methods and they actively engage with the
othermemberdn learning processes, efficient learning is acquired. To achieve the
foregoing, individual shouldbe allowed to build interaction in learning process

which is inherent to human.

Changes irsense of educatiomavebrought learning througbxperience into the
forefrontin the field of educatioand theactivitieswith collaboration hag started

to gain more importance instead wéditional wayswhere teacher is a leader.
These practicespromote very active participation and recigally interacted
learning ratherthan individual competition. According to Johnson and Johnson
(1999), whe students undertake the responsibilities assigned to them in groups,
they believe that they will reach targeted learning within group alyzreg their

individual goals.

Types ofhomeworkandthe manner opracticeshowdifferent resultan various
coures For example, the purpose of foreign language couisesinguage
acquisition and the assignments encouraging use of language will be more

effective for acquiring a languagethar than traditional homework practicess

5



language is a tool emerging asesult of interaction and used for this purpose,
directing individual to communicate and focusing ore ug language in the
assignmentsare of great importance. Principleg cooperative learning and
community baseactivitiesalso support thinkig and ating in a multiple wayas

distinct from traditionateaching methods

By way of assigning homeworktudents are expected to reinforce and internalize
what they have learned in English classegl even putthem into practice
whenever neededlhus, boththe targeted language living concept, will not
remain & atheory and will be put into practice and learning vatep up
Homework taskg$o be given in accordance with certain principles will encourage
use of language and will also provide communicatomong students-Hence,
homework practices should enhance the sense of commAsitstated by Saban
(2005), individuals in the learning communities become aware of coriife@nd
concept of unity and gain social skills. Therm solidarity and being actes
emerging with the modern education understanding during learning process are

also supported in the environments vehkearning communities exist.

As many studie®n theattitude against homework aimdmeworkpractices have
revealed severalproblemsare observedn individual homeworkperformancelt

has been stated that the mation of the individual in homework practices
prepared by traditionalinderstandings low. In the learning processes where
individual practice is adoptedhe student developsositive attitude to theask

when s/he recees help from different peopl@/an Voorhis, 2011 Patall et al.,
2008).Interaction is a situation likely to arise as community and cooperation exist
(Crystal, 1996). As interaction and communication has bedompertance in the
information age, the belief that individual exists for only himself in learning
process has decreased. The language acquisition reinforced with interaction
remains stilted if homework assignments are created indivithasled and with
traditional methods. However, creating an environment close to daily life for the
target language is of great importance. Homework as one of the learning methods

should also be shaped based on those aspects (Rengma, Saikia & Sunny, 2015).



Considering the auditions mentioned, it has been observed that some changes and
innovations are required to be put into action for homework practices as part of
English language teaching. When going through the previous studies carried out;
types of homework, attitudes tawds homework and effects of homework on
academic achievement have been analysed thoroughly. While various studies on
homework assignments and types of homework adopted in the field of language
learning and English teaching have been found in literatametvork practices
based on learning communities in English classes or modern understandings of
homework practices or models have not been discussed broadly yet. Besides, as
the characteristics of learning communities understanding seems coherent with
moden approaches in FLE for meeting the interests and needs of new generation,
it is believed that CoL might contribute to the improvement of homework model

for English classes.

Language is diving phenomenon thatannot be stereotyped and tpeactices
basel on traditional approach dwot allow the active use of targé&inguage. As
languages an abstract system acquired by individual for establishitegaction
with individuals and communities)ot for himself, interaction and interpersonal
communication annot be ignored in fergn language learning process.
Considering the studies in the field of learning communities @oildborative
learning, the factors required fan effectivelanguage acquisition correspond to
the concepts adopted by thdgdds. Even though learning communities have been
discussed irmany researcheshe studes especially on how homework practices
areto be adaptedonsideringlearning communitieand how theyesult in terms

of English language &hing have not been conductedfan Based on these,
accading to modern educatignthe examples concerningow new homework
practicescan be developed have been discussed ianthis context,various
opinions with respect to learningpmmunities have been expressdiimerous
studies chim that homework is an effective method for achieving goals in foreign
language acquisition but newodelsof homework practices should be adapted to
learning environmenf Doy |l e & Bar ber , Lacétn®eQ98) &¢, nd¢ z,

traditional approachesnd réated models of homeworik language education are



not matching with the bré&through in néonal educatia and foreign language
learning Ellsasser, 2007

1.2.Purposeof the Study

Based orthe importance ohomework assignments in langudgarningprocess,
the purpose of the study are to figure out fireblemsexperienced by '8grade
students in English homewongracticesand getknowledge about their ideal
homework,develop anew model of homework in order to change the situation
about s t forchancetirsl @entiy ehe impacts of redesigned homework
model for English class.

On the basis of the purposkefollowing questiongyuided the data collection and

data analysis of the study:

RQ. 1. What are the perceptis of teachers and studentsheamework practicem

English classs?
RQ. 2. How do students define ideal homework for English classes?

2.1. How canhomeworkpractices be arranged based on learning commuinities

an8" gradeEnglish class?

RQ. 3. What are thempacts of learning commures based homework dinglish

languagdearning process?
1.3. Significance of the Study

Today, English dnguage teaching has become a critical issueMifiXE as its
importance is increasingachpassing day in universal education ardath the
impactof modernunderstandingn language education, new teaching approaches
have been needed aRHE programdave been rearranged aythorities. Various
studies deal with methodssed in language teachiagd preferred learning styles
(Brown, 1972; Cooper & Mcintre, 1998; Harmer 199). In many studies
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conducted onlearning processhomework practicesre considered amostly
preferred method by educators, facilitating learning and allowing the
reinforcement of the information obtaineBesides, it is known thatomework
practice maintainsthe leaning process outside thechool (Wé#berg, Paschal &
Weinstein, 198p Examiningthe previousstudies, tk importance of homework
assignmentgn many areas dearningprocess has been mentioned, theéuaté of
individuds against homeworkas been evahted and its effect on various subjects
(i.e., maths, science and physical educatiba3 been invegfated in general
terms.Besides, the attitudes towardomework practicend types ohomework
have also beerdiscussedin order to reveal the relation with homework

performance.

As homework is a part oéducational process, studiesgarding homework
practice should be connected to educational theories in order to discover
underlying relations in the homework process (Twain & Koller, 2003).
Although somestudiesrelateto the effect of English assignments on success in the
elementay level, the studies related tmmmunity based taskae few. Besides,

being one of the new understandings in the field of educatienca r e n 6 t any
studies combining learning communities with homework performances to design a
new model of homeworkConsidering the effects of homework in learning
process, the problems experienced by students about English assignments should
be taken into aasideration in studiesConsidering the improvements in
information age and technologycian be supposed that there shouldhmenges in
homework styles related to the new untsmding of teaching approaches.
However,the role of homework in latestdoged FLE approach has not been
mentioned thoroughly in thetuglies conducted in our country, as well as in

curriculum.

Although numerous studies on homework in English classes exist worldwide, the
number is insufficient to make a comment about homeworttipes and preferred
modelsin our country.Various researches have been conduotethe effects of
homework on academic performance and language leaiDéspite homework is

a subject that is known for a long time in education, only a few studiescarsetb
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on the role of teachers in homework practice (Epstein & Van Voorhis, 200%).
claimed that teachers are not only responsible for assigning homework but also
deciding and designing the most effective homewodkielfor the classTeachers
shouldguide the students to design learning environments to be more creative and
successful not only at school balso outside (Reisimer, 1999} onsidering that
language education can exist with interaction, it can be foreseen that learning
communities may bean effectiveunderstandingo improvehomework practicem
language education process. Apart from that, it is also believed that learning
communities will promote building the sense community which lacks in the
classroom among the students. Consequeittiwill provide an interactive and
collaborative learning environment that is promoted in FLEe presentaction
researchaims to observe the effestof redesigned homework modein the
homeworkperformance i8" gradeEnglish classes especially byeatinglearning
communities ancensure collaboratiomluring homework practicesind form an
opinion on the rearrangement lmdmework practiceand theimplementationof

CoL orientedhomeworkin language classes. Furthermore, the placement of new
homework mdel in language education programght also be discussed.
Consequently the findings of the study might contribute Engish languageiteach

in improving their homeworlstrategies and practicéBesides, it might give idea

for decision makers to identify éhpreferred homewk model in curriculum and

also provide an example in the field about learning communities in EFL classes.
1.4. Definition of Terms

The terms that are degd in this chapterorrespond to the following meanings in
the study:

Communities of Learning: The terms learning communities and communities of

learningis used interchangeably during the research.

Homework: A task or a practice that includes practice, preparation, extension and
creativity (Lee & Pruitt, 1979) which is assigned to sttd by school teachers
(Cooper, 1989).
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Learning communities It is a group of students who have common academic
goals, shared interests, or common backgrounds. Once placed in a community,
students often take common courses to help establish academict arqppagst

the group Klamma et al.2005;Laverick, 2018.
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CHAPTER 2

REVIEW OF THE LITERATURE

In this chapterthe conceptual frameork and relevantstudiesregarding foreign
language education, the role of homework in language &docand learning

communities argiscussed

2.1. Foreign Language Education

Human has always been defined as a living being that is open to innovation and
development since ancient times. Human trying to keep up with firstly his
surroundings and then the entiraiwerseis in need of educating himself and
learning new things dse developsvhich is possible with interaction (Bochner &
Jones, 2003)The current century is <called
information has become gy accessible and exterda. With the fast changes
and developments in science, technology and especially communication that has a
global impact; every society realized the need of education to become
knowledgable(Ornstein & Hunkins, 2004)Ekin (1997 states that the features
required to be obtained by individual living in the information age are being active
and effective, showing success in human relations and beingtopearning,
which are provided with a common languaganguageneeds communication and
interaction to maitain and develop its formation. Communication considered as
the key to reach information, and larage, a tool used, are necessargrder for
people to understand one anotheBince this key opening the doaof
communication slightly is a part of sogigtit is directly related to cultural
formation. Thereforeauthoritiesattachimportance to language atmbk for ways
to communicate with other communities to catch the time. As a result, the need of
a common language tfe world has become inevitabRghde, 1996).

12
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The improvements in the world and the matgions among socieities reveatbé
need of a common language which is defined with the following:

The trend towards globalization and internationalization has increased the importance

of beingcompetent in communicating with people of different cultbedkgrounds

(Fritz, Mdllenberg & Chen, 2002, p. 1).
Interactionis an activity in the nature of language, occurring with the language
phenomeon (Bee & Boyd, 2009)Interaction is a means of comunication
formed in a healthier way when gathering around a common language happening
reciprocally. That the nations are in interaction with one another has a critical
i mportance 1in terms of todayodos policy
language to eablishintersocietalcommunication has nowelsome a necessity in
the world globalizing increasigly. Hence, English isdefined as the target
language preferretb ensure communication among different cultuf@systal,
1996 Graddol, 2007) as beirtge mat widespread languag€oleman2010. As
an exampleaccording to the latest studgpnducted by United Nations, about 1.7
billion people are nonnative speakers of Englisanguagewnhich is defined as a
common tool of interaction with different societi@Candel Mora, 2015) Council
of Europe (2001) has stated that foreign language acquisition is a tool in
communication and plays a significant role on attaining success in each field by
following the national education policies in language educatiomireting the
prejudices by developing cooperation among people, and facilitating the activities
and communication among induals with different languageSimilarly, in the
study conducted by Economic Policy ResbéaFoundation of Turkey (20)4it
hasbeen stated that English is the most common language used for establishing

communication among thosettvia different mother language.

Kachru(1996) defines English language as 'Lingua Franca', that is to say, a bridge
language and considétsas a meansf communication covering a very large area.
Nowadays, English languag®es not exist only as mother language of a specific
society but also a targ&inguage of knowledge acquisition and transfer ane
result, particular importance isigen to languaye educationEnglish as foreign

language having an fett on each area from acadencintellectual life, from
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business life to social environmeistconsidered as a socitol required for all

nations. While Crystal (1996) points out that almost athefscientific articles are

written in English, Truchot (2002) emphasizes that English has also become

widespread in business as international companies prefer Englisg to communicate.

According to Selinker and Lakshamanan(1992), the second language bkil

depends on the common development of mother language and target language. At

this point, if new laguage being acquired mot supported by motherriguage, it

causes fossilizatioand poses greatchak nge t o e d u c thd mosts . Theref
accurate anghermanet! way in larguage education should lecided based on

the expectations, formations arebjuirements of the societies order to prevent

drawbacks.

As English as a foreign language gained importance in various fieldsntdn
life, people feltthe need to acquire ifThus, English has become a part of
education policies of various countries and took a place in education programs
(Truchot, 2002). This situation paved the way for different methods and approach
in foreign language teaching in orde promote effective learning\s previously
stated, the societies trying to catch the era and follow the developments should
meet in a common language when it is necessary, which should be engtred
education policiesLanguage development and intetfan directly concerns with
the aspect of communication. Communication requires the participation of both
sidesin today's leading education systéml t &€ nt a@n, the Zdhtbafyip a
system adopting unilateral communication, active use of langigagkminated,
which preventsnteraction. The studies conducted on language learning show that
instead of individuabasedtraditional approaches, tHanguage education taking
care of the needs of individuals, catching the era and going beyond the theoretical
informationgained importance anévealedsome requirements to occur. For this
reason, the states give particular importance to make new regsland shape
their education programs in order to increase quality in language education. In
recent years, the most prominent situation in the field of foreign language
education is the communicative competence of langugayaswathi (2004, 69)
explans the principles of the communicative competence in foreign language
education irthe followingway:
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- The communicative competenad language learners should be developed
foreign language education.
- Teachers are there to facilitate learning and tdegtheir classroom activities.

- Learners in the learning process are the founders of communication using the
language. They ensure active participation and undertake roles.

Coleman (2010@mphasized the contribution of learning English on individual and
social development and stated that language ensures communicative coenpetenc
and accessibility to society. Similar to that, existence of communication in
language learning process is mentioned by the authadiese of the requested
achievements in mostf the studies about FLE (Brooks & Brooks, 1993; Castle,
2004; G ¢ n eTke regRireneft)ot. address language in terms of
communicative aspect is mentioned nearly in each current study related to foreign
language education. This situation is tkame in our country. Language
acquisition that is one of the mattemmphasizedby educatiorauthoritiesfor years
has become a vital cass Turkeygets closer to modern educatistandards and
the desire okeeping step with other societiegreasesFor thisreason, quality is
at the forefont in language education addvelopments are encouraged-LE as
all borders are tend to be removed as a result of globalized world.

2.11. Foreign LanguageEducation at Secondary Level in Turkey

Eduational policies of or country in the republic period weceeatel mostly on
reading and writingand it wasnot possible to mention foreign language and
language education policies in tlimes whenTurkey has almost nmteraction

with other nations(Oral, 2010) After the developments in relationshipsith
different cultures and countries, a shared language for communication became a
must for our country, eitheoreign language education provides information
about innovations in edugahal sciences and various sd@e ¢ z oj | u, 1983)
With the improvements in much of the world, Englisducation has gained
importancerelatedly. Therefore, feign language teaching programs became

of the isssues that is often discussed and attempted to be improved in Turkish
educationsystem ¢ e | e b i). As hghli@héd invarious studies, (Jawskowa

& Porte, 2007)countries have started to gut international communication

together with changingoorders and have implemented various policies for
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ensuringtheinteraction. This situadtn enhancedmprovements also in our aotry

( Do ] a Aktuaay 1998)As the West and European countriescame the voice

of the world and Turkey has achievedstandards in line with its objectives,
communicatingwith these nations becanmevitable Foreign language education
policies have remaled significat breakthroughs and reformssimce hose years.

One of the examples can be pointed as young learners started to learn English at

schools as a foreign language.

With the study on the situation and functions of English education in Tutkisy,
revealed that English is not widely used as a tool of communication among people,
which actually demonstrates one of the deficiencies in foreign ¢yegteaching

pr ocess -Akiupa, E88).Aastudy wasconducted with the teachers to
identify the issues experienced in foreign language aduc in Turkey and it
describedone of the problems of language education in our country as follows:
The quesobns posed in assignment and examinations to the students during
English teaching are multiplehoice questions examining grammar mostly. This
approach prevents motivation of the student andtfonal use of the language
(S.U. Education Reform Initiativ&ducation Monitoring Report, 2013). Based on
such issues, it can be said that FLE needs improvem&rms ofthe components

of education program.

Various sudies conducted in our countngferring education reforms and the

impacts of them on FLE procegointed out that the maxiumum change was
observed in 1997, by changing the beginning level of foreign language learning to

4™ grade.Besides beingin important toobf achieving career opportunities and
information foreign language education programavén been reshaped upon
formation of the concept of European Union in Turkey &mglish education
permanently tookts placei n nati onal e Regutaioh ondrareigni t h t he
Language Education and Training of the Ministry of Nadidn E d u M@NE,i on 0 (
2006). With respect, MoONE aimed to introduce students with English earlier to

make them fanharised with target language (Damar, Esim & Koikamn 2017.

Even the study statethat it was the biggest change FbLE in Turkey; it also

mentionedother improvenents that influenced education programs. In 2005, the
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numbers of Enigsh classes were increased in midsédools and 2012, foreign
language education bena compulsory in Turkiskducation system starting from
the level of 29 grade. Besides, thenaved curriculum of & graders focused on
interaction in target language and pointed out the main aim as understanding and
communicative languagedehing of Eglish (MoNE 2012).Upon the decision
taken byMoNE, it has beerdecidedthat English language adation will be
provided from 29 grade starting from20142015 academic yea(Board of
Education and Discipline2013 and positive feedbacks were started to be
acquired.Likewise, with the same decisiothe number of coursasas increased

in middle schal and high school English languagelucation programs and
elective foreign language cousswereincludedinto education program3hanks

to the developmerd in education system, foreign language teaclingironment

has been reshapé@8oard of Educatioand Discipline, 2013

Accordingly, some considerations have been sth@sbed onthe Principles of
Common European Framework for Language in relation to thelearning
environment Looking through the statements, it is underlined that as English
languageshows parallel development with its use, it should be promoted to benefit
from the target language ian authentiovay other thanearning environment.
Moreover, langage should be considered mudtieral and its improvement
should be supported by follomg various teaching methods in order to correspond
to the nature of human (European Commission, 20D@sidering these points,
some principles have been created in relatideamingenvironment byMoNE in
conjunction with the development g@blicies n language education. The most
emphasized points wetbat communicationsi attempted with targdanguage,
new information is obtaineby using English and errors are automatically noticed
and corrected within flowatherthan authority and acquired skilare effectively
usedoutside the class (European Commission, 2007 emphasized that English
language is not just a theoretical knowledge and langilesyaing should be
realized in an environnm¢ where its use is encouragets teaching approaches
adopted inlanguage teachingt secondary level angracticesare precededwith
individual focus acquiredanguage has remaindchited in terms of development
considering the fact that lgnage exists with interaction in FLEtill, the desired
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level of Englishlanguagesducation is not reached despite the refamtbe area
that is a phenomendor years.For this reason, new solutions arengeattempted
to be found out byauhorities thatooth encompass teacher training and renewal of

methods ilanguageeducatiorprogram

According to G¢gneylii and Demirel (2006) ,
use and permanence aarned language is ensured widtiprocal ineraction
other than individuabasededucation. In addition to this, as languagdescribed
as a livingphenomenon that is required to be kagtiveit should bedevelopedy
ensuringthe use among individuals and societies otheratih maintaining and
exhibiting it like an individuallearning outcome. Middlechool level is a period
individuals get aware that they live in a society and everyone depeneachn
other to interact.For this reasn, communitiesn languageeducation programs,
group motivation and collaboration should be prioritized and peatticeshould

be regulated aadingly in language process (Szapkiw, 20083. mentioned in
many studiesgettinginformation foradapting to the era is of utmost importance
and the shortest wato reachthe knowledgedepend on education. Specific
programs andmethods should be compl@ with for a properprocess and
requirements should be satisfiddkespite the importance given to FLE in Turkish
educational system, students fail to accomplish foreign language skills.
Methodologies that are implemented aiso considered one of the fat in
language learning (Karahan, 2007Acquisition of target language in current
constuctivist education approach s phenomenon that can be achieweth
interaction Learning is a procesthat occursby forming ideasand defending
them, focusing onproblem and exchanging ideas with the othatividuals,
aiming at problemaving and active participation (Patall et al., 2008arning
process Isould not be seen as mechanical developniented with a certain

environmenttime or person.

Inastudyabout foreign | anguage education in
(2004) introduced the program of foreign language education, the number of the
lessons, curriculum and materiaised in the process. Previous studies about these

points are investigatkeduring the research andis concluded from the study that
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foreign language education is not only teaching another language but also it is
important for the student to live the language and get to know how to use it and
realize the differences in terno$ cultures and society. The study claimed that by
the way of these, the student becomes moréngito acquire a new language,
which is very important in language learnirig. various studies about foreign
language learning, motivation is also considessdone of the factors in the

pr oces si 1093;°HBmman & Oxford, 1995; Ellis, 2007 Based on their
study about language learnng potential of highschool stud8tassfield and
Winke (2008) revealed that providing a high motivation on the studentagies
foreign language learning, which depends on the methods and practices during

teaching process.

With the influence of eveincreasing popularity of English edation, the studies

on learning English gaineithportance and are increasingly rising dsgiag on
new-era. Teaching programare also developed in conjunction with presenting
new approaches amdethods and as a result of thaslopted practicesndlearning
methodsh ave al so under gon eExanplesogthancludece | e -
teaching as, followed practiceand homeworkmethods.According to Demirel

(2012, learning is a process that should be maintained not only at school but also
outside the school. The student should be involved with activities related to the
acqured knowledge in aler for theprocess outside the school to be maintained
and should add new knowledge over them. Especially, education ptbhaess

kept active entails interest and follayp outside the course. One of the most
effective ways to maintain ctmol is homevork practices Thismethodhas existed

and cominues to exist in each proceskere education programs are ispented.
Therefore, sutiableomprehension ohomeworkapplications and their effective

use are considered important by masthorities. Oncepropriate and effective

use of education concept of era are rhetmeworkassignments that are strong and
permanent language applications have always attained a place in education process
owing to the fact that indidual reinforce what is learneGallee and Rigler,

2008). Homework as a learning method in FLE will be discussed later in this

section.
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2.2.Homework as aTeachingLearning Method

Beliefs about homework have changed over time. While homework is a primary
method used for rendering learningnd teaching process effectivior some
instructos today, before 20century, society thought that homework disciplined
the mind Assignments are defined in many ways by researchers in the relevant
studiesin general termshomeworkcan be expressed each tasks given by

teacher irearningprocess.

Whil e Tan and Er dhojeworkay tReOstudies requasted leys s
teacher, theyoint out that homework is an effective tool for adding meaning to
previous knowedge and acquiring new informatio@ooper Valentire and
Lindsay (1999) considemssigiment as an activity developing responsibility and
independent personal characteristics of learning individual, engaging family into
education, ensuring exhibition of positive behaviour against the product obtained
with accomplishment of childreiomeworkpracticeis also emphasized asnhon

class activity created for the purpose of maintaining working environmiegite
students are engagadd developing their studidsy going into details (Swanson,
2001).Homework as a learning meth@dan opportunitydr the learneto acquire

a skill or conduct further training and practiom the subject. (Associat of
American Publisher, 198%apandreu (1991) defineemeworkas the most useful

and commonly learning method realized outside the démsever, thee are also
numerous studies that consider homework not only a method but also a tool to

reinforce learning.

As being stated in most of the studissignments are practces being follovied
reinforcing new information and reflecting study habit of studeintespective of
whether they are prepateinside or outside the schofl K ¢ - ¢ k, 20084)e t
Homework practices can lakefinedslightly differentin termsof both students and
teachers( Y a p € ¢ € Homewerlrégarded as d&equently referred teaching
techniqueby teacher is a strongay of supporting learningp terms of studentn
other words, homework can be defined as an altemayefor both teaching and
learning.While considering the definitions on homework practicean be stated
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that homework $ associated with mangspects of education procesbomework
activities followedas both individudy and grouporientedensure that students
transferacquiredknowledge into their lives bynaking use of itreinforcing and
sharing acquired knowledge, gaig problem solvingskills and responsibility
rendering learningontinuous and active, comprehending individual differences

andgaining awareness of communégpeciallywith grouporientedassignments.

Considering the fact that agaments are actionthat can take part ievery
moment of education process, that this application is included in education
programs and is created in line with its purpose has become a crucial aspect in
education policiesCooper and Valenting2001) indicate that even verijttle
homework has an impact on setintrol and academic achievement of students
especially at primary and secondary leWhile the theories on foreign language
education in secondary schoate investigated, the rolef homework is often
emphasizedyauthoritiesfp - € k g © zU,l ult%@%3 ;and). Di n- er , 200:

That homework plays a cruciable in education and teaching procdsas led to

the need for doing resear@bout homework practice®iscussions have been
maintainedconcerning the impact of homeworkn s t wdcessahdsafiitude

of individualstowards homework practice. The fact that homework practice has
been studied mostly from certain aspect has led to ignorance of different
perspectives of homeworlven if there is no sufficient research and source in
regard tohomework practice anchethods especially in our countiye termhas
gained aseatin Turkish Education System and has become a tquhnihat is
utilized throughout teachingrocess.Considering the impacbf assignment
applications in this procssit can be stated that planned and conscious formation
of homeworkcan have effect on learning. Therefore, it can be said that academic
studies relating tthhomework practice that aenhancedn parallel withmodern
education approacheme required in wr country.After going over the studies
related to homework practice, it is clear that homework fosters languagénte

but the preferred model or typéays an important role in taking advantage of it.
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2.2.1.Homework and Academic Achievement

The impat of homework on academic achievemenbinge of the leading topics
among the studies relating homework practiceThe importance of homework in
educationhas been stated almost in silidies conducted in regard to homework
activities and relationship beeen @&ademic achievement antiomework
performance has been investigated.

Student achievement has always been an important criterion in terms of parents,
teacher and school administration. For this reason, all kinds of applications that
can boost academiachievement in education process should be evaluated.
Homework method is one of the maipractices associated with academic
achievemenin learningteaching procesgCollier, 2007).Many studies dealing

with academic achievement ahdmework practiceszacheddifferent conclusions

and the reasoffor this is thought to be several variabl@se., types,models,
methods and approachas)education process. For example, as the results of the
studies conducted in regard as to whether or not assignmentsfestvefin
education process may varyey have not yielded consistent results. The reason
for this can be defined as the presenteeveralfactors inhomework process
(Muijs and Reynolds, 2001Again in a research conducted in the UShe
relationshp between academic performance dmmeworkhas been examined
(Cooper, Robinson, andatall,2006) When analysing the findings, it was found

out that the relationship between homework and academic success depends on the
age level of participants. Smilarlythere might be various factors effecting
homework performance of individuals which shoulddde=n into consideration.

Many studiediave been conducted claimititathomework practicéas a positive
effecton academic achieveme(d k € n , Ddmréd, 889; Wetzel et al.199)).
Demirel (1989 statesthat the results reached throughaluation ofhomework
performance showa relationship with the grades of studeintghe institutions of
the Ministry of National Education. For this reason, significancéarhework
practicesshould be explained to teacher and student andhfgacton educabn
process should be emphasiz&bmeof the studies associating homewanrih
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academic achievement are the studmsdacted by using control gro@/alberg

etal., 1B5; Cooper, 1989Cooper,Valentine and Lindsayl999 Dettmers et a|.

2009. While a group of students is assigned in #fieresaid studies, homework
practicesare not referred in teaching procésshe other group. The studies being
mentionedrevealedthat assigned groupas higher academic achievement when
compared with nomssignedstudent group and meaningful learning occuraed
higher rate Supporting homework practices in learning proc€smper Valentine

and Lindsay(1999)summarized the posit aspects of homework assignments

his study investigating thefett of homework on achievement and underlined that
homework practices are effective in developing positive attitude against school the
sense of responsibility and independent leaernirgjusfent. Basides, thanks to the
assignments, the students adopt the idealéaahing can continue outside the
class.In parallel with the study condted by CooperValentine and Lindsay
(1999, Y ¢ c e | upderinedthg place of homewor&nd the intaded purposes

of it in education procesand stated that homework helps to gain the ability to plan
and establish communication, benefit from acquired language and sources.
Besides, it is expressed that thanks to homework, the students learn collaboration
and look to the topics from different aspects and they start to consult and discuss.
They also do research, ask for help and enjoy learning.

As can be understood fro the objectives set out in the related literature,
homeworkshould not be defined only aspersonal task required to be fulfilled by
an ndividual. Insteadwith the effect ofmodern approaches of educatiots,
contribution towards both individuals and studeaimmunities sharing the same
objectivesshould be emphasized. Also, considering tiefined goals, it can be
said that with homeworkan give perspective to student in the issue of personal
skill and social understanding hetr than theoretical knowledg®ne of the
important criteria in order to achieve tgealswith homeworkis the qality and
comprehensioof assigned taskAt this point,the teacher should be aware of what
he has intended with the assignment given and should observe witetiasr

contribution to learning.
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Kapk ér akéand (1999) "grade stubentwioram in the shme3
class as working group for investigating the relationship betweemeworkand
academic achievemenifter dividing the class into three different groups, no
assignment is given for one of them while another one is assigned to complete
research based work. The last group was responsible for completing homework
based on repetition and detailfhe findings did not reveal a significant
relationshipbetween academic aeviement and homework assignmentiry of

the groups.Thus, it can be ancluded that there might be other factors having a
role in abovementioned relationshipased on the study, homework as a learning
method shapes with various elements and characteristics and homework practices

should be analysed in details including styledel or scope.

Hence, nany studies arguing thadbmework has an impaocih academic success
focuson learning styles, interest and individual skills of students. Hughes et al
(2002) have noted that tleelucatorsaarguing that assignment should be present
education process have associated academic achievevitardoing homework.
The mainreasonis that studentsxhibit their skills while doinghomework, realize
their learning stylesand discovetheir skills and thus, they add nemformation

on the aquired knowledgeAssignments are also effective in reveallagrning
styles of individuals. Homework &n effective learning methagspeciallyfor the
students adoptingearching and discovery learningyith the entrance to the new
era in current edutian, learners are interestedrgsearctand making an effort by
using various methods. Thathould be taken into consideration mewly
developed homework practices. Homewodk intended for needs and interests of
student may cause developing a negadititude against learning processY a p € ¢ € ,
1995) That students determine a path as to their éwamning styles and are
involved with homeworkin parallel with adopted leaing style directly affect
academic achievement. As a resiflthomework assignmentye given based on

i ndi v iledroireylstylésthey are quite éfctive on academic achievement
(Lenehan et g1.1999.

Xu (2009) claims that assignments attracting the attention of student and

appropriate for contemporary education policies and approaches of our time
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reinforce learmg and as a result of this, they affect academic achievement. In
addition to this, thalhomeworkis related with the next course and enables students
to use and develop what they have learned increases the motivation against
completing homeworkand this catributes academic achievement as a result
(Elsasser, 2007PDoubtlessly, all the works contribute to maintain new learnings.
Hughes et al(2002)arguethathomework practice is aintegral part of education

and has an effectie role in academic achievenie Homework encourage
students d discover their talents and evereveal new information by

i mpl ementing their own skil Idisectlydecmc hi ng
s t u d @ewtofdearning. Walberg (1984rgueshat assignments yield posiiv
results inschool succes#n especiallyat the field ofsocial sciencesf new

approaches in homewopkactices direcstudent to be active in process.

Some of the studies conducted in relatiohdmework practice in education argue
that the effect ohomeworkon academic achievementmayvarms ed on | ear n
grade level. Cooper (1989) performed an experimental sidebther or not the
relationship betweers t u d eqadndics achievement and homework practice
changes as to the grade level and cameitiptiae following results: a) There is an
achievement increas# the rate of 4%n primary level, b) at the rate of #2in
secondary schoand c) at the rate of 24% in high schafter giving homework.
When the effect ohomeworkon academic achievemerst compared, even if
homework practiceshow an impact ahigh school level, Cqmer (2001)argues

that homework is crucial in each level and noteat homework assignments
contribute developing positive behaviour against school and developing the notion
that learning can be realized not only in school but algside(Marzanoet al.,

2001)

Many studies in relatn to the effects of homewodtn st udent s achi e\
were conducteffom dfferent perspectives. Even if there are studhieselation to

acalemic achievement artdbmeworkin Turkey, noextendedresults have been

obtained from most of the studiddesides studies do not map out a certain route

in terms of foreggn language education proceAsk &€1998) arguethathomework

hasincreased academg&uccessn his study being conducted in primary school
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level. The study was performdaly applying a questionnaire to the teachers'f 5

classThe questionnaire got dnadndomevockand t he t eac
academic success and there were not any data provided by the students about their

opinions and perceptions of homewaofke resuls of the studywerenot sufficient

enoughto make a conclusion d@kserewereonly the answers ajuestionnaes for

teachers. However, withib opinions of students, the study cannot represent

sufficient results.

Based on the study conducted by Cooper (19B8pk ér an and Kéran (19
investigatedthe effect of homework aigmment on academic achievemefit3"

gradersWhile no assignment is given to a group in thelgtihe other group was

responsible for amall amounbf homework and the last one was assipnith a

large amount of homework. After a while, students took a-fgsson Mathsand

no significant difference has beerbserved in academic achievement after

comparing he results with previoustes88z ben (2006) conducted a s
on the secodary level students. In thestudy where the effect ofScience

homework on academic achievementis examined it has been stated that

homeworkis a factor enhancing student achievem&wview of the topicand

related activities as homework practioceake karning permanent dnincrease

academic achi ev e ifterotlowifig¥ndemmeencan b2 h&dé bhy.

considering theéwo studies conductdd differentgradelevels: Both of the studies

dealing withtheimpact of homework on academic achievement imseof grade

level and the amount of homework revealed different results. One of the factors

that causediscrepancy on results might be about skhibjects. As Cooper (1989)

conductedhis research on Maths clas6,z ben (2006) pThesé er red Sci
differences prevent us to make generalization about the impatiomework on

academic achievement in language classes.

A great part of the studies on homework practices in literature are conducted as a
result of encountering problems in homework performalciesberg {996) who

is also a teacher notefiat he hassome conflicts with his students regarding
homework and resorted to some methods to overcome the situbithmmng

attempted various methods for motivating the students in the issue of completing
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their assignments, the researchaeserved that successful results have been
obtained when they do their homework within collaboration outside home. It has
been observed that students complete their assignments outside (iheme
laboratories, educational intstes, cafes or librariesh motivated and efficient
manner.The results of thetudyindicatesthat completindhomework withgroups

of friends increases cooperation and saves tmrearningprocessby acquiring

new information from one another. Besglacreasinghomework performance, the
mentioned method of homework enhanced academic achieveBasetd on this
study it can be concluded that homework which is suitable for the needs of

learners and modern approaches increase academic achievement.

As numerous studies claim that there is a positive relationship between homework
and academic success, thene also studes arguing that there is no relation
betweernthe two aspect®ccordingto Mijs and Reynol ds (2001),
relationshipbetweeracademic achievement ahdmework practiceandarguethat
excessivehomeworkaffectsacademic achievement negatively.the studies of
Trautwein and Kber (2003) investigating the effects of frequencyhaimework

and its amount on student achievement,is noted that assignment given
periodically affects student achievememgositively but a large amount of
homework and spending long timen completing ithave no contribution in
learning. In addition to this, homework that has no purpose leads to stadent
exhibiting an unwilling mannergainsthomework and this situation inhibits
contribution to academic achievemefMarzano et al., 2001)Moreover, when
homework is assigned under the name of punishment, it decreases homework
performanceof the studentKellough, 1997)In the study that Vruwink ahOtto
(1987)investigated the effect dfomework on the gradesf end ofterm exams,

they comparedhe groups to which various assignments have been given with the
groups having no assignment and inisted ttat assignments have no effect on the

gradesof end of term exams anldus, on academic achievement.

Considering the studies conducted in relation to the academic achievement,
different results can be tdined about homework practicllowever it can be

statedin generalthat homework practices provide leamg skills that might turn
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into an outcomdor the karner. Besides, it is stated that homework improves
personal and social responsibility and decision mechar(Sooper, 2001
Considering the studiesy homework as a method and the effects of homework
academic achievemenvarious ideas come outhere are studies arguing that
homework haspositive effect on academic achievement and there are studies
emphasizing that givindhomework does not have adribution to academic

achievement.

Based on the studies conducted in the field, it can be said that employing
homework assignmenta education does not have any adverse effect on student
achievement. Howeverat this pointthe quality purposeand the arunt of
homework, its matching with modern education approachaspeal to modern
understandings in learningnd associéing with newly learned subjedire of
utmost importancefor student Even thoughts ofauthorities and individuals
involved in educatiorprocess regardinpomeworkhave changed several times
throughout history, it has been emphasized in many studiefidhawork as a
method reinforces what has been learned in educat@evelops sense of
responsibility,enhancesnterpersonainteractionand helps an individual realize
himself and community he is engaged iB a b a dL@9D; &ooper, 1984; Epstein
and Van Voorhis, 200} For this reason, iis stated in edcation programs that
assignmentsuitable for adopted approach should be developddsgpointed out

that assignment Wi always get involvedin educ#éion-teaching process.
Considering the significant pointshile giving assignmentit is important to
prefer homework styleputting student in acentre compatible with interests of
individual, enabling student to reach knowledge by his owartsfind developing
responsibility (K°se, WRIOAe® policeoaretbeing& Pi | | ay,
regulated in education as the effect of homework practiceon academic
achievement cannot be disredad, designing homeworlcoherent withmodern
education approaches atiet community wherdearning occurs should not be also

forgotten.
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2.2.2. Typesand Modelsof Homework

Homeworkis described as laarning experience frequently prefertededucators
ard educational institutions ieaching processFor this reason, homework
concept iemphasized istudies and educatigolicies. Thestudies conducted on
homework examine the conceftom many aspects anébcus on different
components ohomework practies Studies conducted in relation to homework
practicesraise ideas abouhomework typesor preferred modeldt is likely to
come acrosglifferent classifications for types ¢fomeworkin various sources
Eventhese classifications vary depending on ttulyg they show similarities in
terms of definition.In the field of educational studietee and Pruit (1979)
categorized the types of homework as follopsactice, preparation, creative and
extensionAgain, in another classification in the literatutgyes of homework are
expressed ggractice assignmentpreparation assignmenfermative assignments
and integrativeassignmentgConnors, 1992Doyle and Barber, 1990Practice
assignmentsare given formaking learning permanent anchplementing and
transferring it into life (Doyle and Barber, 1990)hrough these assignments
students transfer the acquired knowledge into their lives by way of reinforcement
and make it permanenby practicing. Preparation assignments ageven for
making the student agely for the course ithe following processin this way,
studentgetsfamiliar with theforthcoming topicand realizatiorof learning will be
facilitated (Lee and Pruit, 1979kormative assignments enable the students to
move forwardwith the knowledgehey acquire. The acquired knowledge features
in revealing a new ideaAccording to Laconte (1981)formative assignments
enable the student to add new knowledge considering the knowledge that the
student acquirednd, in this waythey contribute to devabolateral thinking and
creativity. Integrative assignments are the assignments cémoplyy student's
integrating the acquired knowledge with different skills. Extensive assignment
appications (i.e., project paper or term paperge considered as integkat
assignments. Students integrate the acquired knowledge withotiaeiskills in
integrative assignments. In this way, individuals aim to remewalinformationby
using the acquired knowledg@s it can be concluded from literature, types of
homework & classified mostly in terms of contentT her e arenot
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classificatiors of homework typedased oma particular education approach or a
homework method.

Traditional and individual based homework practicesre defined in
aforementioned types of homeworRividing homework into different typem
terms ofi ndi vi dwawallthé sargeted mformatiocan be useful in some
points. Howeverthis classification and preferrégpe ofhomeworkmay not yield
the sameaesultfor each courseAdopted earning apmachegshat aresuitable for
the course should also be taken into considerafionthis reason, different types
and methodsf homeworkin parallel with modern ducation approaches are
discussed. Newly adopted approach in FLBased on social respoh#ities by
considering the needs of an individuald modern understanding of education
(Arslan, 2007)New learning approaches develop homewarkerms of quality,

content anéim which also promotes the performance to complete the tasks.

Johnson and dmson (1999classify learning experiences and accordingly, ssope

of assignment in theegroups as competition baseafjividual learnng bagd and

cooperation based. Commitiesbased assignmentsive become ostly preferred

in learning processes thatopnote cooperationThese typs of assignments are

developedparallel with modern understanding of languaggucation as they

represent common charactristichblegative attitudes of individuals against

traditional homework practices create the need for nethods of homework that

take interaction and the sense of being a socidiygdro nt ( Tr aut wei n & L ¢ dt
2009). Community of learnersis one of the modern understandings in
constructivistteaching Hord, 2009). This understanding promotes cooperation

ard the sense of being a community around a common purpwusa.if the studies

relating learning communities aome ofthe prominentissues in ecent times in

the field of educationthe studies regarding espaty how this understanding

might reshape hoework practicesndcreate newnodelsof homework for FLT

have not beemandled yetWhen considered that the sense of commurihd
interpersonalinteraction are important in each fieldn t oday d6s educati on ¢
all the components of learninghauld be organized accordinglylLearning

communities angroup-orientedhomework practicesy to make individual aware
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of community and homework methods are created accordititatadea (Rovai,

2002). In this context every student is responsible for the sucoésthe
community.Everyone has a common goal and they try to reach this goal together.
Theyfulfil boththeir duties as an individual and ald®y aim to contribute to the
members of community. The ultimate gaato reach sociawarenesandacquire
knowledge by providing interactiorAs a result, as the students are in search for
the sense of belonging a society rather than experience the process on their own,
community as a sense has become important especially for the instructors and

educational psshologists (Pretty et al., 1994).

Slavin (987) has determined that assignments prowmdeh more cotribution

for achievement when they promote cooperatompared with individual and
competitionbased assignments. Besidestudents complete their assigents
more properly if the assignmentsre completed with a groufhe tendency in
acting with group and fulfilling tasks within cooperation has always been present
in the sociges where humans live togeth@ohnson and Johnson, 199®istead

of traditonal approaches in educatiomtdrpersonalearning, cooperation and
community based studies are given importance espeaidie studies conducted

in social sciencesn our country. Although learning and socialization are
addressedn several educatio studies and new programs are designed based on
the chracteristics of constructivisimgspecially learner communities based
education andelated homework practices are rastalysed in terms of English
education.As traditional learning methods lost theignificancewith the malern
understanding in educatiomew ideas have been suggestéds a result, k&
elements of education procasseda change coherent with the new improvements.
Homework practicethat arealsoa part of education process shokép up with
modern approaches by becoming more interactive, communicairamunity
orientedand open ta@ooperationConsidering the definitions relating to typesd
models of homework and studiesconducted, it can be said thabmework
practicesshouldbe developedn regard to new education trends anterests of

individualsand society.
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2.2.3. Attitudes towardsHomework

Attitude can be defined aspinions and emotionsof an individual showing
continuity in relation to any phenomenoct zgv e n  ( Zike$ attjtudedas
readiness to the bekhiaur of accepting or rejecting ambject, person, group or
thought of an individual. Attitude arises from the decision of an individual.
Tavkanc el ueq thad anindividual gloes natcquire attitudeinnately
againg a phenomenon, rather, it is acquired wattperience. For this reas, he
states hat psychological reasons underlie e tbackground of human attitudes.
Singh, Granville and Dika (20023tate that besideognitive characteristics
student s6 a playalsa an aaive soke pnelaamisder this reason
attitude should be considered in education process. @lagianship of affective
characteristics with achievement as well as cognitive charactersséingphasized

in many studiesAttitude, one of the affective characteristics of individual, is
essentialin education as attitudes of individuals in learning experience are

observed in details.

2.2.3.1 Attitudes of Teachers

Both teaches dand studerst 6 a t dgainst uadsggnment has a key role in

homework performancéilam, 2001)As t eacher s 6 neworkare ons about
generally positivethe studies aremostly conducted abouthe problems they

experiencan homework practicesAccording to manystudies instructors claim

that homework practicesnotivatelearners in learning process and acquisition of

new infamation. As a result, the learner reaches the objectives in(tihé ut ak and

Di n- er).,Assigrimer@sare frequently used as selbnfidence boosting tool

by teachersln this point itis importantthat the teacher is aware of interests and

abilities ofstudents and the tasks are designed accordingly. As well as developing

individual skills, a&signmentapplications may promotaocial consciousness,

social experience and solidarity based on typeoofiework adopted by teacher.

Connors (1992) argues thidte attitudeof teachertowards homeworlaffects the

attitude of student. To give an examplee idea indicating that much homework
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given by teacher increases achievement of student may lead toplegeiegative

attitude against the course and homewéidt. this reason, its claimedthat the

attitude of the teacher relating the amount of homewsrkuite important in

dev el opment of st ude Rarrewbet a.t (1999 arduhat Si mi |
attitude of studentbwards assignments partially parakl with attitude of teacher.
Teacher is supposed to plan assignments well and consider the need and interests
of student and classt is argued that this attitude of teacher will allow student to
develop more positive attitude against assignnt&mibert(2004) emphasizebat
teachers frequently prefer homewadhlat they consider as a useful témlenhance
learring in education process andthts point,they are supposed to explain the
students thahomeworkis a good learning strategy the processnith this way, it

is expected students have positive attitudes towards homework.

Anot her fact that i ncreases the functior
corresponds to modern understanding of educatiorother terms, homework

should catchupwt h t he current time so that it
encourage them to use their skills (Corno, 20t0jhe teacher takes a positive
attitude towards homework that attracts
this situationallows studentsto utilize new knowledge and reinforces the sense of
community while completigpg homework Epstein and Van Voorhis, 2001).

Concerning the attitudes towards homework, iexpressed that the attitude of
teacher towards homework should be equal fergsgtudent ircertainhomework
(Cooper et al.,1999. In the contrary situation, student might show negative
attitudes towards homeworlds stated previously, with the new approaches in
education, students should be aware of commumstead ofisolatingthemselves
duringlearning procesand should develop the understandoigcomingtogether

for the samepurpose and become aware of each otBased on the results of a
studyabout homework attitudexf teachers in our country, it has been stated that a
vast majority of primary school teachers emplmmework as teaching method
and a way of revisiof Hi z me t - i and.T@falcahzeajslou ,at2 0 & eu)d
homework affectgshe quality of it (Wiesenthal, Cooper, Greenblatt, & Marcus,

1997). Also, it has lkeen observed that the teachdesal with the completion of

33



homework rather than the performance of students which actually causes
inefficacyin practice.

One of the elements affectingopmework attitudes of teachers is the place of
homework in curriculum (Wieserthal et al, 1997). It can be concluded that
education policiesttaching importance onomework enhance positive attitudes
towards perfornmg it. Homework assignments are always part of education
process ineducation policies and regulations pubéidhin our country and iis
emphasized managingomework practicedy teacheris useful in learning.
However, there are contradictions in terms of homework attitudes that might be the
result of preferred homework models in learning proca$®r the liteature is
reviewed numerous studies can be found about the attitudes towards homework
(Brock et al., 2007)Based on the studies conducted, it is observedt¢aahers
develop a positive attitude towards homework practice in general. Moreover, it can
be gated that their attitudeleterminesthe quality of homework the preferred
method and finally, attitude of studein. particular, developments in the field of
foreign language education and providing permanent learning take place through
interaction. Ingéraction occurs only when theras cooperation in learning
environment that also needs the sense of community. Thergfoegn language
teachers should prefédromeworkrequiring interaction and communication and
develop a positive attitude towartiemework based oncommunity andgroup

orientedtasksin language classes.

2.2.3.2 Attitudes of Students

The importance of homework in education processbeas always controversial
issue.Studiesexamining contribution oiomework to academuevelopment have
considered the attitudes of studetdsvards homework as one of the factors of
homework performancd-or this reasorattitude is among the issues highlighted

in most of the studies

Attitude is a phenomenon that is gained afterwards and acquired wighiexge.

For this reason, it is effective in directing behaviours of individuals. Acquiring
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different results in thetudiesregardinghomework practicef studentdepends on
specific variableg rKc e o ] | uExanmplésOofithese variables can be listed a
family, school, sex, course or acadenagel. Referring to the literaturestudent
attitudes towardsassignment and the studies conductad opinions about
homework practicenostly focuson primary school level. The studies relating to
the attitudesof studens in secondary school are very fevhen compared to
primary schoolln addition to this, although significance lmdmeworkin foreign
language acquisition has dre subject to many studies, researches discusiseng
attitude of studentowards homewd as a language teaching methoave not
been encounterefl K| e r i ManyZudeds) define homework as a source of
stress (Kouzma and Kennedy, 200Zspecially young learnersstate that
homework tasksaketoo muchtime andrestrain their free timeHence,it can be
concluded that students have developed negative attvwgadshomeworkand
causes thestudent asociate homework with streskr a study conductedto
understandd f t eacher s o, pri@wpeinistowadds lromealvorkthe u d e nt s
concep andaim of homework assignments are questiofWdrton, 2001) While
teachers and parents describe homework praesca tool used for reinforcing
newy acquired knowledgestudens 6 o pi ni o mifferent.&Vhile maptuof t e
the students aprimary kevel do homework to be appreciated t®acherand
parentsthe opinions about homework percepticdmngedn upper grade levels.
Secondary and high school studentsls@gmework practiceas a learningnethod
used forpermanent learningndrevision of thetopics. Concluding from the study,
student s awareness of | e affech then @ftituger o c e s s

towards homework (Warton, 2001).

Especially insecondary school level, attitudes of studemtards homeworkary
according to clear explanah of task expectatios of it and compatibility of
homeworkwith different interests and skillEpstein and Van Voorhis, 2001j.

the student is aware of what is expected from amd if the homeworkoverlaps

with his interest,a positive attitude is deloped towards homework. Herethe
approach preferred in the learning process by the teacher and homework method
developed in parallel witthe approacthasa crucial role Aforesaid, attitude of
student towards homework depends on theudtitof teachr (Barnes, 20010ne
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of the main principles directing the attitude of studemtards homeworks about
how homework ipractisedb a s e d 0 nand apmoach adppied in learning
process. Homework that is not in accordance witidernconcept of eduden
has a negative impact dhes t u d e nt gRowed and Hongy 2082 hus, it
can be stated that assignmergiwen within the framwork of traditional
approaches results negative attitudéowardsassignmergt(Kaplan, 2006)

In the stug¢t conduced by Xu and Yuan (2003the attitudes of students towards
English homework were investigated under four headinga)afmportance of

doing homeworkb) reason for doing homework c) studyiegvironmentand
homework, dpther issues relating toomework pactice.While the studentargue

that doing homework is important for school achievement, &y believe that
homework provides revision and permanent learning. In addition, even though
most of the studentdeny that assignments support the sense gonrssbility,

some have stated that they develop learning skills and become more responsible
thanks to homework practicddiscussingther esul t s of studi es on
attitudestowards homeworkthe studentslo notreflect any negative attitude in
relation to presence ohomeworkin general however,there aresome critical

points thatmight cause negative attitude depending on prefewatent, type and
modelof homework practice.

According to Eccles (1983bdhe attitude towards assignment is shapeddppting
the task willingly and sucegling in practice. In other wordsiternal and external
motivation is effective in thattitudetowards homeworkEnsuring motivation is
facilitated with positiveinteraction developed with thedividuals inwlved inthe

process which promotes learning communities.

A

Studentsd attitudesmphaszeato des negatvenmostor k ar e
studiesand underlying reasonare beingattempted tofind out One of the
importantfactors affecting the attitude of studeatvards homeworkis definedas
adopted moderapproach and homework style that is coherent willraditional
learning approaches and individual based homewarkse anxietyand loss of
motivation in studentsSimilar to bday's constructivist approach, assigents
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based upon learning communitesdcooperation might enhance positive attitudes
towards homeworkReferring to the studies conducted in relation to attguthes

effect ofhomework practicenl e ar ner s 0 inckeéugatonoemphasized

and Dr this reason, iis noted thatleveloping positivattitude towardsiomework
practice might increase language learning achievement. Hence, assignments
should match with modern undgéanding of language education ahd interests

of new generation.

2.24. Place ofHomework in Turkish Education System

Homework practices that aspecified in many studieas an effective learning
methodhave various definitions in literaturgvh i | e Gg¢rl evi k (2006
homework increaseknowledge retention throughevision kahin and Al
(2008) define homework as a tagkat can be performed indiwidlly or with

group, developingoroblemsolving skills. Besides active listening, practice in

learning process has alsm important role in student's developing Hoguired

knowledge. Assignmentselp reinforce the acquired knowledgeridg teaching

and associate thenowledge with life. Thus, they alloyracticingthe theoetical

knowl edge ( K° s e ,canZ28 deined as ahoimpertgpuactike in
transforminglearning into experiengarovided at school. Assignmandre defined

as an outputo be revealed by thiedividual activitiesor group work outside the

course in line with theobjectives identifiedin the curriculum (Journal of
Communi qu®s, 1989) .

Educatonal processloes not cover onltheoretical knowledge. At the same time,
it helps to transfornthe acquired knowledge into practide-classtime passes
mostly by covering theoretical knowledgand following the lesson plan up to
desired pointlt has een shown bynany studies that outsiddassactivitiesare
alo part of education process atiiey allow the student tmake use of new
informationanddevelop the acquired knowleddeis an essentiahat assigrants
should be included inteducationprogram in acontrolled and planned manner.
Provided that they are identified clearynd are planned in parallel witim-
classroom instruction, they wiltontribute toacalemic achievement (MoNE,
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2012).In Turkish National Education System, homework praesiare used for
regulating especially extracurricular activities in education programs and national
education policies and articles regarding theircfioms are published in the
educationategulationsAs the existence of homework in learning prodes®me
important in learning process, directives and programs that involve homework
practice are publig)d by MoNE (2018)Thus, as assignmerii@come an integral

part of our education programs, a circulabout homework practices was
published stating thatamework shouldbe planned as tachool activities (the
Official Gazette dated 10 November 1976, no. 15759, page 10).

Another regulation published for organizingt-of-schoolactivities in educational
institutions was announced on Novemb#; 8989 undethe name ofRegulation

of Extracurricular Activitiesin Secondey and High School Institutions".
According to this regulation, in class and exttaricular activities should
complement each otheExtracurricular assignmentsiust also be organized in
paallel with the man objectives expressed as taking a different approach to the
assignments and consulting with the community during homework,
communicating with each other and making use of different sources, and lastly
enabling collaboration and gathegimround a common godh aforementioned
circular, the significance of assignments in learnprgcess is expressed as

follows:

Assignment is one of the activities involvedhi@process and is of high importance

in terms of students' loving doing th&iomework on their own or with group and

creating willingness and excitemt of study and achievemépt 942944).
In the dates of 2003006, wthin the frameworkof modern education, all the
elementsn education program in Turkey including homewarkorganized based
on constructivism After the improvements in education programs, homework
assignments become mor e i mportant for autt
homework behaviours of student givdues to educat regarding school
achievement in our cmtry. As one of the elementsicluded in the education
processassignments should re-shaped according to the principlesmbdern

approaches. Accordingly, especially in language education, assignment
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applicationgdirecting individualto observe, inteictandgain sense of community
should takeplace in our education syste(Regulation on Primary Education
Institutions dated 2 August 2003 and no. 25212).

Thanks to modern understanding in educatgtndents have become the focal

point of education planers and it has been aimed to raise communities
interpreting, sharing and questioning the acquired knowled§e § y d € n and
Ay d 2008;Demird, 2009 Homework practiceshould be shaped according to

this undestanding in education proceddomework isfrequently preferred as
extracurricular teachingractice by language teachers both in the world and
Turkey. The researches show that ttpsacticecontinue to survive as an integral

part of education jmgram; however, new perspectives are requingsomework

methodtogether withneweducation policies.

2.3. Studies on Homework Practice

Considering the literature, heework as a learning method in educatib®ctame

one of the main subjects of the field with the changes in education programs

( Babado] aNomerods %tQdie$ were conducted on homework igescin

various fields of educationand a considerable amount of studies state that
homework plays a caui a | rol e 1 n st.Whik sdams fbcucom mpr e h ¢
the attitudes towards homework in learninthes authorities discuss the types of
homework or themportance of motivation icompleting the assignments. There

are also studies in literature imptg that homework has a negative effect on

s t u d kearing. dlowever, after they are analysedletail, it can be concluded

that homewdk assgnments are considered laslpful took for comprehension but

there are some ftars that determines the impawt homework. Thus, provided

t hat these factors are shaped in accorc
homework practices are highly welcomed and preffered in education process.
Similarly, with the improvements in the field of education programs irkéyyr

homework is considered ame of the mai aspects in curriculum as with the
homework practices, students have tha chance to review the learned subjects
which contributes to studentsd academic
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words, the new approachen education in our country provides new opinions

about homework and simiflytomost of the authoritiesd ideas
Sunny, 2015; T a n thamks tb hdinevadbik jassignment®, Gtddénts

get information from different sources durirgpmpletion, organize the new

knowledge and interpret them with their own words, which enables critical

thinking, in contrast with traditional approaches in learning procEss. new

adopted program iurkish education system also determines that homework

should not only help studentsdéd own | earning
synchronised with modern understandings. To give an example, homework
practices should be appropriate for | earner :
them opportunity d share their knowledge with other learners by interaction

(MoNE, 2006).

Parallel to these improvements in education, the present study discusses new
model in homework practices in FL&8lassesAs the present study deals with
learning communitybased homeork, the literature abouhomeworkand learning
communitiesand new understandings imomework practiceseed to be analysed

additionally.

In a study conducted in relation to cooperative learnagplicationsin 9" grade
students(Mattingly and Van Sicld, 1991) some assignment®r the students
were organized as tasks that shouldt@pleted as group studies while individual
tasks given during the periochad to be completed individually. After the
homework practiceshe students received a question@aibout their experiences

on cooperative homework and individual taskéter comparing the results and
checking the tasks it wasvealedthat cooperativassignmentare more effective
when compared with individualasksin terms of home&ork completionand
motivation A similar survey to the@forementionedtudy has been carried out in
Turkey on university students. The study aimedirid out whether the learning
teaching approach has an effect on promoting permanent learning. Within this
scope, homewar practices were also turned into cooperative tasks as they are a
part of learning process. Diffrerent from the current homework practices that are

based on traditional type of homework, the instructor m#ke studentsot study
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cooperatively in taskBy way of following cooperative practices, it discovered
that cooperatiofasedhomeworkhad much more effect on ensuringermanent
knowledgewhen compared with traditionainesin the researchconducted for
examning the effect of cooperatidmased leaing and traditional leaing of
university students in terms of permanent leagnamd affective characteristics
(A- €k g®° zThus,1a9 8eny .one of the elements imarning process,
homework practiceshould also be&lesigned according to the new understanding

in order to make | ear nBilging Gpliei,,20ig.nent ( A- é

Corno (2000) has concluded the following results in the study condigestéus
articlenamed as OLooking atprephu@dnia wetatiok toDi f f e
different roles of homework assignments: When homework assignments are
community and cooperatiooriented, they enhance social communication and
interaction between individuals, build sense of camity and belonging to a

group, in contrast to traditional models of tasks promoting students study
individual and be in a competition with other membertheflearning process.

North andPillay (2002)conducted a studwith 85 Malaysian English teacheis

find out their views andpreferencesabout homework practices and academic
performanceThe questionnaires prepared for the study was distributed aolsch

where the researchers were able to had contact and returnTithemesultsshow

that %73 of English teachegive homework two or three times in a week which

shows that most of them prefer homework in learning procA#tough

homework is given impot anc e in the process, teac
homework assessment and the type of tasks indicated that there is tendency to
practice traditional homework models even the syllabus is organized based on
communicative approach. Besidetswias determinedthat approximately 40% of

teachers are satisfied withet resub in homework Based on this st
(2014) stated that teached® not have sufient knowledge in the issue of
homeworkand objectives of thegwactices promoting effectidanguage learning

and modern education approaches.
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In the doctoral dissertatiooonduded by Rozier (2003freshmenwere chosen as

a sampling group to reveal the impact of group assignments to homework
performance and academic achievement. The partcipants were divided into control
and experimental groups to observe the difference on horkgwocessBefore

the action began, a ptest was performed. Thereafter, new homework practices
were designed based on group work and thasgnments were given to
experimental group in chemistry courses where apprdgignaalf of the students

fail while the control group continued with monon model of homework. A post

test was also implementadhen the homework practices are all completed and
after obseving the homework performances goé-testand postest results, even
there waso signifiant diference in academic achievemewiien analysing the

test results positive resultswere obtained in terms of developing attitudasd

completing assignment.

In another study on homeworkg ¢ n d ¢ z afddze8s@édomework based on

different learning typesThe study conducted with university students aimed to

reveal the effects of different types of homework practices on academic

achievement and the attitudes.the study dealing witithe effect of traditional

web and individualcooperativehomework practiceonunder gr aduate studen
achievement, sampling group wadssided into two and whilethe first group

prepared homeworln traditionatindividual way, the other groupompleted the

work in a cooperative waypy using web if neededVVhile both modelshavea

similar effecton academic achievement, no superiority has been obserteans

of homework attitude.

In the studyconducted on % grades investigating the relationship between

homework styles and academic achievement9 students took part as

partigpants. Thei r homework styles were determined
Homewor k Moti vat i osignedrboyl Hosgtagd Melggainq1989c al e de
andit is observed that a great amount of studeletsire to hve someone directing

them while doing homeworkand motivating them during tasks. Bedgs, it is

determined that theyxomplete their assignmentsillingly with peer groups
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(Hi zmet - i ,er tha® Qoiagticing mdividually and motivation has a

meaningful relation with homework performance.

Cheng, Kug Chen and Baw(2008) condwcted a study with a group of 98
university stalents to check whether there is a significant relationship between
homework model and attitudes towards the coulgse.an 18week study,
experimental and control groupgere designeénd whileassignments based on
cooperative learning method ismployed in experimental group, traditional
method was maintaineth control group. After the implementation of different
homework models, the students were given astjenaire to get informain
about their current attitudes towards the clasfen thedata collectionwas
finalized andresults wereanalysed a remarkable differeno@as observed in the
attitude against the course between two grotips.experimental grougeveloped
more positie attitude against the course when compared witlcanérol group

following traditional method in homework practices.

There are various studies in literature about homework practices in Tarttey,

One of these studies é®@nducted on 7 graders in Wich the researcher questions
student sé6 homewor k sel fhoneegwad rakt i pprna crteil caet
2013). 8318 students and 344 Science teache¥se participants of the study.
Student completed Student Homework Scale and Achivement Test and the
teachers answered the questions in Teacher Homework Scale. Analyses were
conductedn hierarchical linear modelling and the results revealed dtiatides
towards homework effect the seHgulation of students. It was found dbit
studentperceptions of homework qualignd feedback shapes their sefjulation.

Based on the data, iolasses where the students have high peracepio
homework quality and higher teacher support for using deep learning strategies in
homework practices do not delay their homework and are more successful in

conducted achievement test.

Online homework islso a common type of homework intoday wor | d and t
are studies dealing with that case in educat®undies on homework practices and
technology use are increasiag a result of improvements in technology usage in
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education.In the study (Bora, 208) related to that point, the researcher aims at
analysing the effect of online homework practices in science classes in terms of
academic achievement and studentso attitudoe
adoptedin the studywith pre and postest and aontrol and experimental group
was defined from 48 students in an elemantary private sdBesides, an attitude
scale was also used during the reseafchachievement test was designed based
on theobjectives of the lesson and it was performed by phrticipants as preest
before the im@mentation process and as piest after th@rocess was finished.

The quantitavie data were analysed with the b&élgPSS by conducting sample t

test and ANCOVA. After analysing the data, it was revealed that tisenot a
significant difference in podest results between two groups but there was a
significant difference in the attitudes of students. Students who studied online
demonstrated a positive attitude towards homework when compared with the

control groyp.

Another study abouh o mewor k pract i c®cusef ddamlgsmng | u, 2016
the effects of homework practices shaped based on differentiated education

approach on the homework attitudes of students having attention deficit

hyperactivity disordelhe participants were 5 prary school students from

different cities, their parents and teachers. During the action study, qualitative data

were collected through interviews and when the data were analysed, it was

revealed that thanks to the differentiated homework practices, stutareloped a

positive attitude towards and stated that they complete the tasks with less

assistance and in an ideal time. As a result, it can be concluded that homework

models that are arranged based on the needs of the students are much more

efficient and meaningful in learning process.

Some studies on homework are focused only o
Il n his masterds thesi s, Yel (2019) aimed to
about the effects of homework. Scanning method was disedg the study. The

participants were 783 teachers from different primary and secondary schools in

Ankara. In order to determine the perceptions of teachers about homework, a

guestionnaire was conducted and based on the data, the effects of homework wer
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analysed in cognitive, affective and social aspects. The perceptions of teachers
were positive in terms of cognitive effects whereas it was not stated that it has a

significant effect on affective and social aspects.

Researching the literaturejany studies relating to homework practi@nd the
importance of iin educatioal process| t e$fa@t on academic achievement, types
and techniques ofiomeworkand motivation in homework practicésve been
conductedso far. However, atudy discussingthe effe¢ of foregn language
edwation programs based omomework practicesn parallel with learning
communi ties havenot theetects dfleamingcammunttiest . Be s
based homework on assignmeetformanceand academic achievement have not
beendiscussed in angtudy about language learnirigven if cooperative learning
comes together with learning communities in some points,clearly concluded

from the studies thahere are some differences fraomeperspectivesFor this
reason, coopetian based homework doest fully reflectthe features of learning
communities. In addition to this, evehe studies conducted abrossveal the
importance ofassignment applicatienin foreign language education in some
cases,although language acigition in our country becomes more of an issue,
there are no studies relating to new understandings weadlels in English
homework practices. The studies on homework practices deal mostly with the
impact on academic success or attitudes rather than focusidgaoacteristics of
homework in language classes or how to design a new homework model appealing
to new generation of learners addition, even if some studies define learning
communities in general terms, none of them suggest an idea about learning
communities based homework as a metlbdanguage practice and a new model

of homework.

2.3.1. Studies on English Homework Practices

Along with the changesin national education system, there were also
improvements in foreign language education programsordlery to the revised
program,homework practices were stated as one of the main elements of English

| anguage <curricul um, providing reviewin
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acquirement (MoNE, 2035 With the renewed program, it is emphasizbdt
homavork assignmentsire effective in learning if they are implemented in the

light with modern approaches in FLE.

The studiesabout homework in education processe mostlyon Maths and
Sciencelearning and not mangesources arencounteredelating to sigificance

of assignments itearningEnglishas a second languagehe major reason for this
can be foreseen in review of literatutieat foreign language educators and
researchersnostly focus on irclass learningrather than homework practices,
which is onsidered as outside class activi§onsidering the fact thdearning
continues outside the class and the most effective method for thamswork
practices,more studies need to be conducted for assignment applicati®ihs in
(Nunan and Richards, 2015Conducted in the field of language education in
recent time, discussions are initiated on the standards, scope and content of
assignments in the studidsee and Pruit, 1979; Coop&001).

Motivation in FLE is one of theopromoting factors for effectes learning(Cooper,
200]). Many studiesare carried oundicating the fact that motivation of student in
education process enhangessionand positive attitude is developemvards the
things learnedqCoutts, 2004Eccles and Wigfield2002. Assignmens are one of

the ways used for obtaining informatioabout thest udent 6 s Pimtrelt i vati on
(1999) statesthat motivated student cares about foreign language assignments
much more and student does not escape from comptéenask If student feels
anxous while doing homework, hel o e sget dhe desired result inomework
because of the loss of motivati¢fobias, 1985)When the effects of motivation

and anxiety otnomeworkareobservedit can be stated that both have an effect on
homeworkperformane. For his reason, while planning homework, practices that

reduce anxiety oftudent and increase motivatisimould be preferred.

Especially in the education programs where English educations is compressed to
certain class hours and in the countries wignglish is not commonly usedr
communication, usefutleas shold be generated in relation kmmeworkmodels
andsuccess in FLEKrashen and Terrel (1983) argue that being exposéardet
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languageoutside the learning @ironment facilitates learningContinuation ofthe
learning process outside teehool isprovided by homework practices adopted in
education programlt is emphasized thastudentsare given homeworko get
exposed taargetlanguage revise the lesson and make use the target larguag
(Wallinger, 2008. Practising languags a crucialfactor in reakation of learning.
Therefore, as the governmenttaches a remarkable importance to English
education in Turkeyhomework as an efficient method of learning should always

be developed ls@d on modern approaches in education.

The number of studies conducted in the past in relation to the place and
importance ohomeworkin foreign language education is very limited. Therefore,
there is not sufficient informatioto make judgement regardinghe effect of
homework practicesn terms of models and types academic achievement in
FLE procesqWallinger, 2008. That assignment has different variabfes., type,
scope, model and standardsjt is required to evaluatghe relationship of
assignnent applications and academic achievement from many aspeotdng
through the literature, there are some studies about homework practices in foreign

language education worldwide.

By analysingthe articles about homework and experiments conducted betwee
1904 and 1984, implications were stabydFoyle and Riley (1988) thathe effect

of homework practicegiven in English classesn academic achievement varies
according tagradelevels. Baed on the investigations, it wesncluded that while

there wamo relationship between homework and academic achievement in high
school, the results were different in elementary and secondary level as homework
effected student achievement positively. Moreover, it is statedhibraework

practices did not decrease t#mademic achievement in any of the grade levels.

North and Pillay (2002fonducted a study in relation to what English teaéhers
ideas wereabout traditional homewor&d their effects on learning armdached

the following conclusions: In the study comtied based on théomework
performance of the students, while 40% of the teachers are satisfied with the
results of traditionahomework 60% of whom think that thesessignmentéiave
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no effect on performance. Based on the results, it is concluded that aree
teachers who still prefer traditional homewogken it does not meet modern

understandings in education.

Coorer et al., (1999and Kazmierzak (1994nade similar interpretations relating
to foreign language assignments in differstutdies aneemphaized thediversity
in English assignmentét is pointed out thathie cevelopment of foreign language
cannot bemeasured from a singlgspect; aquisition of English can be ensured
with developing skills such as speaking, writing and comprehension. Ehgksh
course helpsto learn divergy in assignment applicationfNallinger, 2008.
Accordingly, these matters should be considered wdritanginghomeworkfor

developing target languagkills.

What is important inhomework activitiesfor developinglanguage skillsis to
completethem by usingthe newly acquired knowledge. In addition to this,
homework practicesleveloping listening and speaking skills in foreign language
acquisition support active use of the target language. Focusioig on theory
leaves language practice asidariguagds an active tool for communication that
developsby way of taken advantag&herefore, assignment applicatidiegusing

on comprehension and speaking, directing to usgetalanguage with the
community should be delaped. One of the important pointsn homework
performance in English classes is related to homewasgessmensystem
(Wallinger, 2008. It is revealed that teachers chexdsignmentgenerally in three
ways: Some of the teachers focas whetherit has leen completed or not while
the other grougaresthe accuracy of the answeaadas the last groupher are
also teachers scoring evasgmpleted assignment. At this poiittis believed that
gradingwithout assessinghe accuracy oanswers;t is not pssible to have an
idea about achievement in language learr{igith, 1982; Chen and Ehrenberg,
1993) Thus, homework practices might also be utilized as evaluation of students
and the lesson. At that point, the teacher should attach importance to liyeajua

the answers given.
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Ina similar study b r aut wei n, L¢ dt k 2006 antiuntgdadre r a n d
ninetythree & grade studentst is questionedvhethertypes and evaluationof
Englishhomework influence motivatioof doingit. Based on the reés, it was

concluded that according to the students, the type of homework in foreign
language classes are importantforeign language classes and it was underlined

that the learners care about the type of homework practices. Moreover, the study
reveakd that the students who are aware of assignments check in class are more

motivated to complete homework.

Demirel (1989) conducted study orthe effect of the assignment given in English
class on academic achievement diie studens. In the study, the edict of
assignmenton™g r a d e sathiewkreemivas ahalysednd significant results
were found about the relationship. During the study, the students were given
homework regularly in every class and after analysing the homework completion
rates and»am resultsit wasrevealed tht assignments wesgdfective in language
acquisition. On anothestudy conducted with more than 500 English teachers
employed in differat educational institutions irstarbul, teaching methods that
they employ in languageeachng were investigated and the findys were
surprising as it was revealethat most of the teachers preferredtmoded
traditional teaching methods (Haznedar, 20183. shown up in the results,
linguistic-auditory method based on memorization and repetis among the
most prominent answers of participams. authorities head towards creative and
communicative methods in language education, it is remarkable that teachers
prefer an outdated method in teachi(@ichards and Rgers, 200L That
homeworkbased learning, aonsideredmethodin recent years remained at the
level of 39.8% has been among the critical pointghefstudy. Also, it is observed
that the most highlighteshethodsn language learning are preferred at low rates
Turkey. The resul has necessitated that modern teachmeghodsof FLE should

be emphasized ineacher edwation programs and be arranged based on the

characteristics of new understandings in language teaching (Haznedar, 2010).

It has been often pointed out in litrer&gur t hat studentsd opiniol

play an important role in education in order taka use of it efficiently. Zilke
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(20155 conducted a study on studentsodé perceptio
classes. The participants were 60 students of a prireanool in Kars. Both

guestionnaires and interviews werendacted during data collection in order to get

deep informationWith the results in statistical and content analysis, it is revealed

that homework practices aoonsidered astegral parts of larning by students

Besides, studeés prefer task that ae fun and more visual elements, which

revealed that, compared with the studentsaod

of homework is crucial in perceptions of students.

Similarly, a study on homewr k practices investigated tea
perspectives on current homework system in English classes in terms of quantity,
individualisation, motivation, homework correction, creativity, working in groups,

parents and use of . Toeoparicipant werg 26@stdents 200 2)
and 25 teachers in various public schools in Bursa. Both questionnaires and

interviews were conducted to get data and also the teacher took observation notes

during the process to get deeper information about the systeinomework

practices in EFL classes. After analysing the data, it was found out that both

teachers and the students do not prefer a large amount of homework. Teachers and

students also claim that individualisation is effective during homework correction

but the teachers think they do not have enough time to spend time for every learner

individually in classes. When it comes to motivation, both teachers and learners

emphasize that motivation is important in assignments and correction of

homework is crucialto utilize homework activities efficiently. One of the
intriguing results of the study was about g
opinion that if they work with group during homework completion, they feel more

motivated. Hence, it is concluded frohetstudy that current homework practices

should be revised according to the opinions of teachers and students to make

homework practices more effective in English learning process.

A newly conducted study on gamification in EFL classes and its impact on
ss udent sé6 motivation for h o nileeweseaicherand homew
defined twentytwo 9" grade studentdrom a p i vate school i n Kst a

participants of the researdh S e | v a s |Atethe bgirthibg3and end of the 4
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weeksperiod, motivation for homework scale was improved and implemented as
pre and post test. In order to find out whether there is a signifiiiatence
between tk two results, paired samphkeesst was used in analysis. Afterwards, to
get a deeper sight about the impact of newly applied homework model on
motivation and homework performance, a semi structured interview was
conducted with 3 stwhts from tle participants. Similarly to-test results,
gamification showed a positive impact on homework motivation and accordingly,
after comparing homework checklist before and after the new model of homework,
a significant difference was observdzetween homework performancesf
students Apart from the mentioned literature, there are also vargbudies that

deal with the perceptions of students towards homework in high school and its
relation with various points about homework practices especialljoieign

| anguage education (Kleri, 2013; Tilgel,

The studies conducted in relationEaglish assignmentsre mostly related to the
effect on academic achievemerd,t u d anotivati@n and language skills
developed byassignmers. However, the amount of the studies and their
conclusions arenot sufficient enough to make generalisati@mmut homework
practices in FLEFurthermore, a significant studyis encounteredn relation to
homework practicesespecially as a medd of language learninghomework
models andnoden understanding in assignments. Besides, there is not any study
that focuses on a homework model shaped in line witmileg communities
understanding, which actually a concept that overlaps modern appsobeing

suggested by authorities for language learning.

2.4.Learning Communities

Being suggested hyave and Wengédior the first time, communities of practice
described as a group that share common goals, interests or problems and try to
overcome he situation together by exchanging informatigvefiger,McDermott

& Synder, 2002)People have the tendency to live in communities by their nature
throughout the human histoand thaicase resulted to fulfil the needs for foaad

living togetherwith the society( Ay d & n;, McLAauglin2& Talbert, 2001

51



Similarly, learning requirements of people can be easily supplied with enabling
interaction among the individuasharingthe same environment and community

As a result, learning and teachipgocessesio not only aim atproviding new
knowledge, skills and attitudes for individualbut also it should enhance
presenting the new knowledge and discussing it with the other members of society
in order to make learning common, permanent and colle¢tiagasimet al.,
1995).

Change is an inevitable process that occurs naturally in many areas of life.
Developing diferent perspectives in educatiand introduction of new concepts

for the processcan be referred as changThe most important function of
educationis to enable individuals to become compatible with the modern world.
For this reason, education process should equip individuals with the skills that the
current era requires and should bring
Traditional lerning methods have started to lack in the opinion of education
authorities with the spread of modern approaches in educatioreduwhtion
understanding developed in parallel with this and many theories and approaches
have been attempted to baprovedto makelearning proces more meaningful
(Rengma, Saikia & Sunny, 2015Jraditional methods and individual oriented
approaches adopted for years aggaeed by education models thadlp adapt to

communityandprovidesocialization(Yavuz, 2016.

One of tle biggest reasons that traditional approach is in a serious transformation
can be seen as change of era and accordimgdgds of learning individual.
Teaching processes and elementsudedin the process have been involved with
this change. Theories andpproaches supporting active participation within
creativity and process containing reciprocal interaction and communication come
to the fore instead dearning processeshere teacher is defwl as a leader and
students are inactivellyy to acaiire just the transferred knowledg€onsidering

the effect of trditional theories on learningnd to what extent they meet the needs
of individual and society, new theories have belscussed by the education
authorities. It is consdered important that the deleping theoryhas a concept

suitable for the current time, supportingadern education understanding.
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D 04n (1996) states that the edtion understanding of theew century argues

that individual receives education contemporarily, develops a charaat#ing

the solution of problems by researching and achieves intellectual and emotional
depth required for social relations. When the said individual properties are
considered, it will not be possibte reach the desired objectivesth ordinary
education methods. As a result,ifterent approaches and education models
developing wth modern understandinigave started tomodify the elements ah

policies in learning in order to become social and active during the process.

Changesn modern education understing in the world havelso brought new
perspectives tahe field d education in our country. Nevprograms being
developed in our education systemakechanges including education approaches
prioritizing reciprocal communication and interaction in leagnprocess other

than the applications only paying attention to -w@ communication and
decrease participation. Activearticipation depends onthe learning process
designed and the approaches and application preferredlwybee r i n cl ass (
2000). Interaction both gives tipso the teacherelated to learning and is a
situation arousing curiosity and interest to student. The presence of communication
among individuals is as important as the quality of interaction realizeédday's
educational appaches, teachers are expected to strive for increasing interaction
( ¥zt ¢r k Individual®' Qunderstanding one another, sharing, valuing and
acquiring social consciousness areegral parts of communicaticand becoming

a community(Charalambos et aJI2004; Cross, 1998).

As is seen, the concepts ofaraction and communication hateecome popular
particularly in the educational poies related to social scienc&specially with

the improvementsdased on modern understanding®cial sciences lookor
different approaches suitable for the needs of individudigrefore, educators
involved in the educational process should pay attention tepughlose
communication and active individuals in the learning environment. In this way,
learning is no longr a process of storing knowledge and bez®ra socially

prominent valueln particular, the concepts of interaction and communication
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have beeremphasisedilso in foreign language learning processasd various
ways have been tried to ensure é#icy inlanguage acquitson.

As constructivism underlies in the understanding of communities in learning, it is
also discussed briefly in this sectibafore continuing with learning communities

With the needs of improvement in education, modern approachesiggested

that fulfil the needs of modern uvatanding in FL ¢ énar , Teyfur
2006) to raise learning. Following new advances, the aim of FLE program is
definedandinteraction and utilizing the target language aretpuhe forefront in
teading process (MoNE, 2006). Constructivist approach beiegeloped as a
reaction to behaviourists has started to find a place in Turkish education policies
since 2006 Construcivism, stated as being coherent with the new principles of
FLE has been adoptexs a new approach in language clasiéesgas forecast that

the desired objectives cannot be attained by adopting traditional approaches and as
a result, new approaches were addressed for language education programs.
Constructivist approach adopts a stdsentered education process.
Constructivism supporting active engagement of student in learning process
emphasizes that students should undergo learning experiences with different ways.
It can be said that students questioning the acquired knowledgengtihe new
information and being in interaction with each other realize themselves in learning
process and accordingly, they learn to generate solutions for their own learning
(Hord, 2009). Researching, questioning and commenting in the process of
acquring knowledge, individual should be able to findwans to the problems

he faces(Apaydéermy @aan, 2008) . Constructi vi
implementations take student as a center, where student plays an effective role in
the process, encouragdudent to be initiative, express himself and start
communication and make wuse of Marlbwee new
and Page, 1998 onsidering the principles of constructivist approach, it can be
noticed that it supports the methods based on modducation understanding

(i.e., support active engagement, build communities or conduct collective

practice), different from traditional methods in education.
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Together with adopting constructivist approach in primary and secondary
education in Turkey, arious elements in teaching programs also undergo some
changes and new understandings show up in education process. One of these
changes came up in homework styles and
With the new modelit is aimed to raise students that are willingéarch and be
creative duringasks. In order for homework assignments to be arranged according
to modern apmaches, assignments encouraging utilizing the acquired knowledge
together with community and requiring active engagement in the process and
establishing communication should be organized and practiced. Considering the
studies relating to homework todayea if modern approaches are emphasized in
language education programs, existence of the traditional approach is commonly
observed in homework applications. As an important learning method for
especially foreign language courses, if homework assignmeetsamanged
according to modern approaches that support building a community of learners,
learning from each other by studying together, reducing competition and being
active in the process, it can be expected that improvements might be observed in
both honework performance and English |learg process considering the points
facilitating language acquisition and making learning permanent. As
constructivism supports communities of learners understanding in language
learning (Lave & Wenger, 1991), it is belexVthat with encouragement of modern

approaches in education, LC will make a breakthrough in FLE.

With the new century, the new understandings in education head towards learning
together in a society rather than learning indiviuarhe concep of learnng
communities is also one of the current understandings that is newly discussed in
the field of educatiorand literature(Hord, 2009. It is observed that there is an
increasing interest towards learning in communities of common purpose. A
general definibn of LC is expressed as a group of people who share common
interests and aims in order to build collaborative knowle@pmmunities bring
students together around a common goal wisovalued by every individual (Riel

& Fulton, 2001 Shaffer & Anundsen1993. Learning community is a new

understanding in social sciences which encourages interaction and interpretation,
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enables integration among the students (Bell, 2Q@gtning communities can be

expressed as an approach developed as a resultretherspectives and needs.

In order to interpret the learning communities, the concept of community should
be known in first place. Gomunity can be defined as a human graoming
together or united together for a common purpose. The semsenofiunity hgbs

the individualscomprehend their responsibilities in the group and their places

the society where they liveHimmelmann, 1994 The concept of community is
defined in many ways in the researcheéBhe concepts emphasized by these
definitions are theense of belonging of individual, common purpose in a grou
and establishing interaction (Rovai, 2008hough the sense @ommunity is a
conept mostly emphasized in the field of social scies¢ the concept of
community ineducation has started be dscussed recenthfCommunitiesin the
learning process havgeen become prominent in the educatiquaicies mostly

since the 1990¢Willits & Brennan, 2016)It has been stated that the education
programs followed by schools and universities do not itieetequirements of the

era and reaching the objectives takes time. Thereupon, the American Council on
Education has aimed to forenlearning environment developing task sharing and
learning of shared values, personal development, social responsibility and
interpersonal respect. At this point, the first principles have been created in the
literature that can be accessed on the concept of community and learning
community, and these principles published by Ernest Boyer have marked out the

boundaries of learng commurties (Spitzberg and Thorndik&992).

There are six principles for shaping learning communities according to Boyer

(199, p. 68). Accordingly, learning comunities are defined as follows:

- It is a community seeking education, where memberstaggther in order to
strengthen teaching and learning.

- Itis an open community where freedom of expression is maintained and affirmed.

- It is a disciplined formation where individual accept their responsibilities to public
and act for the benefit of the monunity.

- It is a formation where sensitive attitudes are followed and diversity in the
community is pursued.

- They are communities encouraging individuals to help one another, where each
member supports happiness.

- They are communities where cultural difaces and rituals of individuals are
approved.
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As it is seen, learning communities are the formation gathering individuals and
encouraging common progress in accordance with certain objectives, unlike
individualoriented and competitivapproaches (Bar, 1990).As the theories and
approaches adopted in education have beglws&their old valuesthe learning
communities startetb come to the fore in the studies carried out in the field of
education and teaching. The concepts of community and sdei&iiidamentally

based on the foundations of existence have outlined a new model in education.

The terms of social formation and learning communities in education was put
forward by Jean Lave and Etienne Wenger (}9@&arning community is a
human groupwith interaction with one another, coming together in order to
complete a certain task in the best wayealizinglearningprocess (Wenger et al.,
2002. Wengeret al. (2002 explains the relationship between the learning and
community concept in threemdensions: 1) Both individuand learning are social
being,2) The knowledge obtained in social environment has a meaning when it is
evaluated with knowledge communitie8) Being active and interacting increase

the knowledge obtained.

In fact, the caceg of community and learning witcommunity are nonew
formatiors for humanity. Since the ancient ages, humanity has consulted with one
another for the needs such as sheltering, defence and nutrition, made division of
labour and directed the society withtéraction in some wayThe concept of
community andearning communities formed spontaneously or intentionally has
been taking placen our time It has been observed that many individuals feel the
sense of belonging for the community gathered consciausiyconsciously for a
ceriain purpose in school or family (SpitzbekgThorndike, 1992).This brings
forward the idea that the concept of community has an effect onaeaalwhere
individual exists.The association of the concept of community with etlanehas

been one of the topics ohet agenda with the discussiagesnerated regarding the
traditionalist approach and individuatiented education processes. As the
learning communities adopt the learning in social environment and peer solidarity,
they kear resemblances to social constructivism theory and social cognitive theory
developed by Vygotsky (1978). As this suggests, different approaches and
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practicesshould beshapedn line with the age and individual together with new

perpective®merging in ducation.

Relatiorship of community and educatidras been evaluated in different ways by
authorities and it has been attempted to define what kinds of effects the community
concept would have on school environment and learning. In many studies carried
out in this field, it has been expressed that the concept of community in education
is effectivein learning process (Deborah, 2012t the same time, the studies
related to the learning theorthe way of functioning of brain and the learning
environmentsbased on joint study have emphasized that learninglasally
realized with communityKuh, G. et al., 2005).

Bickford and Wright (2006 describe the importance of the existence of the

community in the education process as follows:

The importance of comumity in the learning process is not highlighted as it is
supposed to be. If the concept of community did not have an effect on the learning
process, the institutions such as university or school bringing individuals together
would not exist. However, thetudies carried out indicate that interpersonal
interaction and sense of being community aesfétttors increasing learning (p. 64).
The learning community approach is an approach aiming to realize permanent and
continuous learning process by creatingarhing environment within the frame
of the concepts argued to have continuously to learning process. As a result of
developing societies and varying expectations, many approaches adopting the
learning community and community concept as a principle hase jpet forward.
In particular, the applications in the field of social sciences have been tried to be
regulated according to the learning comnty@ipproach; thus, the sense of self
confidence required for the fields such as foreign language educatiomucam
consciousness and interaction concepts have been attempted to be included in the

learning process.

Learning is corroborated by means of cooperation in the learning communities. In
an education process whéearning communities are adopted, the amant factor
for receiving successful result is that students reciprocally benefit from one

another in cooperation and adopt the concept of community (Palloff and Pratt,
58



1999). Besides, in the class environments where the learning communities are
created members share sense of belonging and trust, act by being aware of that
fact that they have common responsibility and purpose and agree that individuals
in the group and all the class have a task imiag processRovai andLucking,

2000). The concept bcommunity in the learning communities strengthens social
values such as commitment, solidarity, togetherness and love. These values
encouragectingwith the community and theense of responsibility by bringing
individuals togetkr (Willits and Brennan,22016). The learning comnmuities
makinglearning process more entertaining, terminal and intriguing help individual
understand that he is a member of the social community and created an identity

suitable for the communitconsciousness (Wenger et al., 2002

Wilson and Ryder (1998) reféw thelearning community aa group of individuals
supporting one ather during learning programs. And in these communities
everyone is willing to learn and there is a spirit of common purMisageret al.
(2002 statethat human group constituting learning community is comprised of
individuals learning together as to how the things can be better by being in a

regular interaction and feeling anxiety, interest or passion for what they do.

Romsdahl and Hill (2012) have as¢d that cooperation in the learning
communities develops the study skills of individuals, whichvigi® contribution

to personabnd social development. In addition, it is emphasized that cooperation
in the learning communities reveals the sense of peignin individual, which
affects the leaing process in a positive wayVilson and Ryder (1998) have
stated that there may be many groups in education and the feature distinguishing
the learning communities from other communities is the consensual purpos
sharing towards the support of individual to one another in the learning process.
For this reason, everyone in the learning communities is expected to be ready to
acquire something and participate lve fapplications and activitie particular,it

is arguedthat the concept of community supports cooperation atedaiction. It

also developsthe sense of community and group congsiess, and learning
perception (Garren, Anderson, and Arche2005).
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Charalambos, Michalinos and Chamberlein (2004) ridesthe general features of

communities as follows:

- There is a common sense of responsibility among the participants for the task
assigned and the application to be performed.

- Common vision, control, purpose and products of the community are shared
eveny.

- The participants know that they will not be attacked by other participants and
convey their opinions freely and ask questions regarding the process.

- The interaction among the members and source sharing depending on a certain
level of structural interdegmdence.

- There is a reciprocal support betweka members and the communit{psl 38)

As the concept of learning communities begin to spread in the field of social sciences,
the opinionsaboutthe inclusion of the communitgonceptto the learning pross

have been put forward in the educational studies and new definitions and principles
have beerntroducedin the literature. Given the definition and principles of learning
communities developed by authorities, joint acangong individualsluring learmg
process, forming interaction environment, emphasizing interpersonal commitment and
sense of trust, gathering around a particular goal and realizing individual learning with

the support of group where each individual is involved in leajmiogess com the

fore.

Learning communities based on the sense of community have an important place in
the feld of educational psychologisarason, 1974)Considering thatommunities

hinder the sense of loneless and despair of individual, community forioratin
learning process helps indivd undergo aesiredorocessLearning communities do

not refer to only a learning process realized in the class. At the same tieepst
student active out of class and school in term of learningitesiZhao ad Kuh,

2004) Also, it hasbeen proven by researches tle@irning communities increase the
intellectual communication between student and teacher, make individual be aware of
himself and his environment and strengthenadbility of critical thinking[Butler and
Dawkins, 2007; Mitchell and Sackney, 2011)

Together with the needs of the modern era, in order to educate individuals who can
contribute to international interaction, the importance given to foreign language in th

field of education increasessch passing day (Candklora, 2015; Coleman, 2010;

60



Truchot, 2002).Language taught in the educational environment is tried to be
reinforced with life experiences. As previously mentioned, language is a living tool
continuing its existence with theommunica i on among i ndi vidual s
Saraswathi, 2004)Therefore, the approaches encouraging communication and
interaction in foreign language education are considered more effectiebi@ving
thegoalCast | e, 20 0 4earnitggommunjés alod hd@igual to resize

his knowledgeand experiences, to share them with the community of which he
becomes a member and toasify the knowledge acquiredfy d én, 200 2; Har
al., 1995. At the same time, individuals, a part of social lifeyelep the sense of

belonging, sharing and adsisce required for common lifeCharalambos et all.,

2004; Cross, 1998Instead of the belief that thieeling of competition and the
knowledge acquad are only for individuallearning communities arguinghe
cooperation of individual and the concept of interaction prioritize the concept of
cooperation ath grouporiented applicationRengma, Saikia & Sunny, 201%avuz,

2016. LC as a new understanding in learning proeassouragestudents to unit

within the frame of a purpose rather than promptingviddal to competition and race

(Bell, 2005; Boyer, 1990As one of the facts required to realize the action of union is
communication, it both develops human relations and encousaggof the language

leamed in the practicprovided.

Learning communities encouegnteraction, give freedom dfelfexpression to
individuals and provide individuals with a real and integratemvironment
(Charalambos et al., 2004; Romsdahl & Hill, 20Mhen the problemsgelated to
language educatidn worldwideand ourcountry isexpressedyaditional approaches
and the realization of the language acquisition in a mechanical environment reveal
results such as the prominence of the idea that the knowlealglg fer the benefit of
individual self. Learning communities, groumriented applications andedrning
theories state thdtaditional approach is not suitable for languageuisitionand
causes lack of motivation in the fulfilment of tasks of individual. Therefore,
considering that language phenomenon is a living tool involved in social life actively,
it can be estimated thaommunities in learning i&n appropriateviewpoint in
language acquisition. While theature of social relations and to what extent they
realze in traditional applications r#ot important, the creation of knowledge in group
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oriented learning applications depends on the relation and interaction among
individuals (Palloff and Pratt, 1999)The concept of interaction having quite
importance in dnguage education overlaps with the definitions and principles of
learning communities. In this context, it can be estimated that, in class environment
where the sense of community develops, the language teaching results in a more
permanent and terminal waln a study concerning the effect of the sense of
community on educational emonment and learning (Rutter @t, 1979), it is stated

that the sense of community reinforces the feeling of common purpose among
individuals, which helps them meet the reeed belonging, social support, being
accepted by community, identity formation that are especially gaining importance
during the adolescence period. In the study carried out by Battistich and Han), (19

it has been found out thiat the learning environents where the sense of community

is dominant, individuals enjoy thgrocess moreare more ready to learn and receive

better result academically.

Garrison, Anderson and Archer (2005) interpret learning communities within the
framework of three separatlements. These are expressed as s@esence;

cognitive presence and teaching presence are shown schematically in the figure.

Community of Inquiry

Supporting
Discourse

SOCIAL
PRESENCE

COGNITIVE
PRESENCE

EDUCATIONAL
EXPERIENCE

/" Selecting

S Content

Climate

TEACHING PRESENCE
(Structure/Process)

Communication Medium

Figure 1. Learning Communities Schem@arrison, Anderson and Arch@005)
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Social presence is trability of selfexpression of individual and building cte

one or collective meaningful relations with other individuals. This is an important
element as it strengthens the effective communication and s@sahtiearning
communities andorms the bas of learning communities. Swan and Shih (2005)
statel that group solidarity isrelated directly to social presenc€ognitive
presence is to realize learning by adopting focusing on research, being determined

and solution oriented by employing coogtgre and reflective theories.

In the teaching presence, the validity of the community is at the forefront.
Interacton has an important role laarning communities; however, no community

can come together withoatplan and purpose. Therefore, a practitioseequired

while creating learning communitieds is seen, the learning communities have
begun to become popular in the field of education increasingly and have adopted
the applications suitable for the needs and requests of the developing community
instead of traditional education approaches. As the learning communities and
grouporiented applications have been included in the education planning
processes, the learning community committees and the unions supporting this
approach have been started to dstablished. The representatives of learning
communities have stated that union of professional learning communities is
required in an education conference held in Kansas, 13 November 2015 and as a
result of this, it has been decided to establish an iaswoc with the name of
"Learning Communities Associatioahd the mission of this organization has been
determined as follows: It was aimed to encourage students to learn, succeed and
realize themselves, by benefiting from learning communities. In oocdensure

and make learning of students permanent, the sense of research, inquiry,
interaction and social consciousness adopted by learning communitiebewil

encouraged (Huerta, 2017).

Looking through the related literature, itamphasizd that learningcommunities
create learning environments suitable for today's educationsiadding and get
individual willing to learnas it appeals toLearning communities have gained
more importance with the adoption of social constructivist@gugr in the field b

education as it was observed that collaborative school environments promote
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success when compared to traditional school environnf@doyse, 2004, asited

in Phillips, 2009). herefore, when all the elements included in the education
process haw been eorganized based on modern ideas, identified as learning
communities understanding in the present studwill be able to support the
achievement of the points aimed in education. In particular, considering that
foreign language education can be reindarevith interaction and communication

to be realized in learning environment, the applications used in English education
process can be regulated according to the learning comesunmderstanding

The information obtained by researching the literaturlated to learning
communities proves that this approadight be effective in education program
and especially in the courses in the field of soekdls. However, the fact that the
researchehas not been encountered a stualy learning communities aniis
adoptionto FLE and homework practices paved the way for the present study.
Coming in sight with new approaches in education as constructivism, learning
communities is predicted to enhance homework practices in English classes. As it
is believed thaenabling inteaction between the individls enhance the desire to
learn being one of the elements in education, homework practices might be
designedased on the pramples of learning communities order to catch up with

|l earner s6 v i e whftbthat way,t carbbe foresedmat shé&yight
provide great contributions tbhomework performance ankhnguage learning

process

2.4.1.Studies on Learning Communities

Being supported by social approaches and constructivism, learning communities

stated tobecome a common understandingeucation (Rovai2002. In these

communities, every membef the society strive to work togethin order to reach

the common purpose#s it is mentioned recently in literature, it is stated that

learning communit e s have a positive i mpact in teri
participation and personal, mental and social development (P&llBfatt, 1999).

There are various communities in society that gather for similar purposes, interact

with each other and adopt commaules throughout the procesAs every

classroom or group in which learning occurs come togetlitin certain rules
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and have the chance to interact, they loanalled as communities. Based on that
point, community cannot be shaped only by coming tagetnteraction, common
purposes and rules to be followed are required elenoérdscommunity (Preece,
2000).

Considering interaction as the main element of existence,itgaoommunities
become more important starting from 1990 and with the improvieofamodern
understandingthey were adapted to the field of education in terms of programs
and approacheKfamma et al.,, 2005; Saban, 2009)he main reason of this
development is thencrease orstudies indicating the positive irapts of learning
commurities and the progress in new understandings that prepare the learner for
the society, whichiffers from the traditional approach (Joyce, 2004, aked in
Phillips, 2009).

A learning community is mainly described as a group in which individuals feel
seng of belonging and responsibility to each other and have common purposes to
ful fil (Eroj I u, 2013) . Education progr
development of the learners might keep with the sense of community in learning
processes. As mentioned beforrteraction, participation and social learning
exprerinces promotes being a whole in classes which is supported in modern
approaches in learning (Smitd Regan, 2005). In every field of education,
learning communities enables effective learning by actigatinteraction.
Hereinbefore, interaction is pretty important in learning foreign language as it
opens a road to interaction as one of the requirements for building communities.
As such a new and wanted understanding in education, the sense of community
and communities in learning process are getting popular in literature but it is not as
common as expectedhe studies that are mentioned in this section are related to

the sense of community and communities in learning environments in general.

In a qualitdive action research (Cumhand Baydar2017) in Tukey, the effect of
cooperativebased learning method o' grade maths course was discussed by
employing various techniques (i.e., student teams, clustaridgournament). In
the quasexperimental stdy, 31 students in control goup and 36 students in
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experimental group were participants. In control group the lesson were based on
traditional methods and tasks were given accordingly while in exptahgroup
cooperative learning and working togetheaasociety werén forefront during the
process. An achievement was conducted as pre and post assessnidestands

used toanalysethe data. At the end of the study, most of the students responded
positively to build teams or communities while leairand completing
homework. The students stated that their friends facilitated their learning and it
made fun. In addition to this, it was observed that their anxiety and reluctance
against the course were reduced. The only challenge was the conflict thehin
groups and noise occurred during greupented study conducted within the class.

Summers and Svinicki (2007) have investigated the relationship between the sense
of classroom community and achievement motivation which also has a direct
impact on horawork performance. The research was conducted with several
instructors from a detmined university. The partcipess were 483 undergradte
students of theirs, but 300f them participated both in pre and post test. The data
were collectedwith a previous} designed 32tem questnnaire that measures
learningoriented attitudes and grader i ent ed attitudes. Student
motivation goals were measured before and after following interactive learning
and classroom community understanding and by uM@dNOVA the results
showed thathtte assignment relating to cooperative and interactive learning are in a
significant relationship with the motivation and sense of community. When the
students undergo traditional learning methods and receive competiisgitdsas

been reported that they have less motivation and no sense of community. As it was
expected, st ud eintéraction proenotedenpotivationp shicho is

ensured by being a community.

Uysal (2009) studied the effect of cooperatimased larning method on critical
thinking and creativity by observing Turkish courses®fjdade students. Control
and experimental groups were used in the stadyenabling cooperation in
experimental group and following traditional model by studying
individudly.Analyzing tha data, aignificant difference was observed in the fields

such as writing skill gtical thinking and creativity.
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Gillies and Boyle (2010) conducted a fairly comprehensive study on cooperative
learning in secondary school level. The stednducted together with 10 teachers,
focused oneffect and difficulties of theapplied method. The teachers were
employed in different schools and levels. Firstly, the process of the
implementation was introduced to the students and started to be fbllowe
Interviews with the teachers were performed after-we6k period and their
opinions were evaluated. Based on the obtained results, it was stated that
cooperatiororiented learning method has yielded an effective result especially in
younger groups anturthermore, it developed social relationships and sense of
community among the students. Time use and preparation of activities that

motivate students were defined as difficulties in the study.

The studies on cooperative learning are quite related teetige of community in
literature. Hence, almost in every study that questions cooperative learning notices
communities in learning and interaction in classroods. mentioned edier,
studiesthat directly focus on learning communities are mostly aboufgssional
learning communities or online learning communities and their functions in the
society.Besides, there are also various researches questioning the importance of

the sense of community in learning periods and their elements.

Ma (2006) conducted aase study that aimed to evaluate online learning
communities in terms of the sense of communitydistance learningd 4 mast er 0 s
students participated in the study as the members afeonbmnunity. After the

distance learningrocess, a questionnaireasvconducted about the perceptions of
students and the results showed that (o
developed among participants aasl a resultthe interation was not practiced

reciprocal amonghe individuals.As a result, it was statedhdt the sense of

community in online learning communities should be reviewed ashesignedn

distance learning. With the results of the study, the educational part of learning
communitieswas underlined and the sense of community in online learning was

pointed out in order to be efficient in distance learning.
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In a study analyzing the relationship between sense of community ssr@am

and academic performancboth in cooperative learning environment and
traditional learning environmer{Summers and Swki, 2007) a questionnaire

was conducted with 213 undergraduate students tadagat According to the

results, it was revealed th#tere is a significant relationship betwegert udent s 0
interactive learning perceptions and motivation in collaborativearang
environmentand the sense of communitgtudents who took part in traditional
learning environment reported less motivation and sense of community in
classroom when compared witbaperative learning environmerased on the

study, it can be statetiat learning communities should prom@aollaboration in

the process.

Another study conducted by Lear (20G)alysed the relation between ensuring
interactive classroom and sense of community in learning environmtriews

were conducted with 24lndergraduate students participated in the study
generated the qualitative data of the research. After the data were analysed, it was
stated that there was a significant relationship between the sense of being a
community in classroom and the interactiomoag individuals. Besides,
belonging, feeling comfortable and trust are defined as the most important
elements in a community, which were the main themes of the study. It was
concluded that the sense of community supports the individual to succeed in self

and social development.

Another study about learning communities aimed to analyse the relationship

between learning styles, age, gender and the sense of community in classroom

(Smith, MacGregor, Mathews and Gabelnick, 2Dp08Both quantitative and

gualitatve methods were used to collect datarfr@60 public training students and

acording to the results obtained there wasnbo
between learning sigs and the sense of community. Concerning other aspects

girls have a higér sense of community when compared with boys, which shows a

significant relationship between the gender and the sense of community.
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Hung and Yuen (2010) conducted a study in order to increase the sense of
belonging to a community among students dasgigh commuriiies of practice by

using social media in @eal learning envirament. The participants were 67
students from two ifferent universities in Taiwan. After a given period for the
implementation of practice, the participants were interviewed &edresults
showed that the interaction among the learners in community via social media
resulted in a positive learning experience. Besides, based on the results, it was
stated that thoyalty amang studentssupporting each other in the commuratyd
increase in the participation during the lessons revealed that social media can be an

effective tool in education whenensures sense of community.

llgaz (2008) conducted a study that analysed the adaptation of technology by
distance education students and twontributions of sense of online learning
communities t o student so satisfaction.
education students of Ankara University. Based on the data, it was concluded that
there is a significant relationship between the sensermmunity and satisfaction

of students about the classe&ccording to the results, students who use
technology to interact with individuals become aware of the sense of community
in learning.Even it was a similar example for the present study in terntkeof
concept, the study by lilgaz deal with the sense of community via internet
technology rather than directly. Besides, there was myt statement about

reshaping homework practices based on learning communities.

Similar to the study mentioned above, rtheare various studies in literature
discussed learning communities in eduaatibhese studieare mostly conducted

at high school level and dealith the sense of comunity in general (Davis,
Chsng, Andrzejewski, and Poirier, 2Q18prinks, 2007). Morear, they search

for a relationship between teaching styles and the sense of community or
academical self sufficiency rather than conducting practices based on learning

communities in the process.

Another study was conducted in USA analyzing the relatipristtween the sense
of community among students and their misbehaviors Batti€i¢tom, 1997).
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The data were collected from 1434 students by using a learning community scale.
According to the results, a high sense of community results in decrease of
miskehavors among students, which shows the positive impact of community in

learning environment.

As dated earlier, most of the studies in Turkey about learning communities focus

on pofessional learning communities in education (Aa noj | u, 20009; KIJ a
2003;Kel é- ¥jdem9osabas; 2010). Various studies
teachersé perceptions on PLC6 and the varia
studies in which a scale for professional learning communities were used, it was
concluded thh t eacher s o perceptions of professi
represents differences based on various varidbéesage, gendercisool type and

working period).

H4n, Er dem, ¢ a k ma k , (20EL) abraljictadiastudy mardeste v i n -
analyse the onditions of elemetary schools for being a professional learning
communities. The study was carried out in two different cities of Turkey with 170
teachers as parigants. The data were collected viaPa. Csgale which was

prepared by thenktitute of Ameberg According to the results, it was determined

that the elemantry schools are suitable for designing communities butvéene

evidence about encouraging communities at schools. Based on the study, it can be

said that the sense of communities in@tion @vironments should be expanded.

Based orthe literature, the studies related to communities in learning environment
are mostly based on how to provide the sense of community among individuals
and the effect of comunities in general terms. Gemgratommunities in learning
process is also a new understanding in our country. For this reason, it is not
possible to mention various studies based on the presentSssiuéhere are some
researchconducted on learning communities in Turkey mostlyteglao online
learning communities and professional learning communities in the field of
educationWhen the literature is analysed about learning communities and taking
advantage of it in the field of education, there are some examples related to

communiy of learners in terms of professional learning and online learning
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communities. Moreover, there is only a little study in Turkey about the sense of
being a communityin the classrooms. The studieonducted on leaing
communities daot integrate learnghcommunities to homework practices, either

As collaborative learning ha®me common points with learning communities, the
researchereviewedalso some studies dealing with homework practices based on
collabomtion but it is not possible that studies anllaborative learning approach
replace learning communities from every aspect. As a result, studies in Turkey and
abroad related to the sense of community in education and different types of
learning communities were reviewed by the researcher and ley@mportance of
community in learning process is expressed recently, there is not any study about
creating communities of learners in foreign language classes and shaping the
methods of learning and elements of education programs such as homework

practices based on learning communities.
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CHAPTER 3

METHOD OLOGY

In thischaptey in order to give information about tipeocesstheoveralldesign of
the study, research questigrmarticipants of thestudy, the role of researcher, the
data collection instrments, data collection proceduresialysisof the obtained

data, trustworthinesand limitations of the studgrepresented.
3.1.Overall Design of the Study

This is a qualitative study employing action research to devhtmpework

performance in EnglisHanguage clasghrough Learning Communitiebased
homeworkpracticesin a secondary schooLhe st udy aims to reveal
and t eacher sHnglighassignreents anaitengpts twddesigranideal

English homework moddbased on Colundestanding The following research

guestions guided data collection and the data analysis procedures:

1. What are the perceptions of teachers and students for homework practi€es in 8
grade English classes?

2. How do students define ideal homework for Englislssts?

2.1. How can homework practices be arranged based on learning communities

in an 8" grade English class?

3. What are the impacts of learning communities based homework on English

language learning process?
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Twenty-four (N=24) 8" grade students at thensa chss andhree English teachers

(N=3) working in the samsachoolwerethe participants of the studgince action

research aimito improve a situation observed in a process, it is important that the
participantsincludedwereintended to bevoluntary diring the studyBesides as

the study focuses on particular characteristios, participants were selected by

typical case sampling, or# the purposeful sampling methedlt is a process of

selecting a small number of impact cases when they are tik@ydo y i el d t he n
information and have the greatest i mpac
(Patton, 2001p. 236).In action research, the researcher can also be a part of the

study environment (May, 1993 the presenaction researghthe researcheis

the conductor of the study as English teacher.

As the teacher facgsroblems in Englisthomework performance, she takas
adion to solve the problem in an effectiweay. Firstly, she investigatethe
perceptions of teachers and students altoetcurent homework praices in
English classesAfterwards, the students anmaterviewed to findout their ideas
aboutan ideal homewdr modelfor English classeand the teacher desiganew
model of homework practicebased on the implicationsbtained from the
participantsand related literaturéConsidering the studies about new perspectives
in education that are expected to be efficient in learning language, the researcher
came up with learning communities understanding suggested recently in literature.
Comparing the characteristics of ColL wi
homework, the researcher decided that homework practices could be arranged
based on the characteristics of learning communities in order to enhance
homework performanc&efore ntroducing the new homework model to students,
a week was devoted to make them aware of the concept and sense of community.
Hence, they carried out activities together with classroom like tangrams or
jeopardy games and the teacher started discussionsthbaénse of society. By
this means, the students shared their ideas in a common environment and
eventually realized that they also build a community or a society as generating a
class together. Afterwards, homework for that week was designed based on CoL
principles to observe the studentsd per
common aim.The practice ofthe new homeworknodeltook eightweeks. Before
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starting,the teacheremembereccommunities of learners derstanding andts
principlesto the stidents Thanks tathe first week before the implementatighe
students got familiar witltCoL by discussing completed homework tasish
communitiesandbecame aware afharing cormon goals as a communitgfter

the communionthe teacher derved thattsudent s 6 at positiveund e s
general In 8 week period, assignmentgere completed based on learning
commuinitesas plannedand presented by thpredeterminedcommunities in the
classroomAt the end of thepractice, the teacher arrangseimistructuredfocus
group interviewsabout CoL basedhomeworkwith every community and each
studentwere made to writex reflection report about tineexperiences studying
with a communityduring homework completiomnd their opinions about the
followed homewdk model The ethicd considerations were minded by
distributing consenfiorm for the teacher (Appendix D) and students (Appendlix E
andsending parental approval forms to the parehttudents (Appendix JGasthe
students are under their charge ethicall§th theseforms, it was made sure that
data would be used only for scientifiesultsand that the particgmt had the right
not to answeany questions causeésscomfort during the interviewBesides, the
parents were informed about the study and msule thatthe questions are
preparedtaking account otheir psychological development. Besides, they were
informed aboutudiorecording during the interview so as to get cieéormation

duringthe study.

Considering the aim of the studwgction reseah was decided as the most
appropriate design for the pess.Figure2 summarizes the steps of the study in

order to presertlearinformation about the process.
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Review the literature in line with collected data
Develop a plan for action

Operate the plan: ColL-based Homework
Observe the process
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Report the changes: homework checklists, exams
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Post- Action
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]

i
I

Figure 2. Overall Process of the Study
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3.1.1. Action Research andhe Present Study

In this section, the reasons of deciding on action research in the pstsey are

explained in detail. There are various statements in the literature about the

information for the source of action research. Although it is claimed that

philosophers like Aristotle and Galileo involved information about action research

in their writings (Tomal,2 01 0) , Yél dér én) statenttat dctiomk e k (2 0 1 ¢
research was first proposed by John Dewey especially in the field of education. In

addition, Llewin and Stephen Corey are also known as pioneer users of action

research in education (Corey, 1953; Ferrance, 2000). Along with the definition
Afteacher as researcher”™ by Stenhouse (1975)
competence of scientific regeh methods in solving problems in educational

studies and as a result of this, action research became popular. In parallel with that,

authorities stated that action research could produce solutions to problems being
facedintheg i el d of e du c;&kizi 2009 Mdstera, KBOKemnmzs0 1 2

McTageert, & Program1988; Holter and SchwarBarcott, 1993).

Defined as 66teacher researchddé (Ferrance,

is frequently preferred by teachers wharrg out a study and is defined in the

literature from various perspectives (i.e., purpose, scope and implementation).

006 Action research is a systematic form of r
solutions to pr (Gboinger,n2607p.n 1d)a.i | yélld&reednd and K
(2019 stated the action research as a research method involving gathering and

analysing systematic data to understand and solve problems that showed up in the
implementation process, and that the practitioner, who is the athaiors

educator, or planner of the implementation, is directly involved in the process with

or without another researcher. O'Brien (2003) states that action research is a

process of identifying a problem, doing something to solve the problem, and

observimg to what extent the effort is successful, and following a way that supports

learning by experiencing. Action research is describedHimn (2009) and

Schmuck (1997) as the process of working in a real classroom to understand and

improve the feature of aohs and educationAction research, which allows

teachers to question their classrooms, educational strategies and communication
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with students in order to improve their own skills and increase their productivity,

is a prominent approach in recent studiethe field of education (Mertler, 2009).

The aim is not to give the meaning to behaviours but to make a change (McMillan
and Schumacher, 2006; Kuzu, 200@)t i and (GMlde)] daund ¥zt ¢r k
defined one of the features of action research as the determination of a problem as
a focal point in a process whose purpose is to solve the problem for the sake of the
individuals involved in and it is aimed tdlfihe gap between educational research

and practies in educational environmeMith the improvement by time, action
research enables the teacher and student to be aware of the problees fédaed

in the educational press and learning environmeigorg, 1965) and eventually
become critical of practicg$ieyderrych, 2001) In the present study, the teacher
guestions theeasons of low homework performance in EFL classes and aims to
change the situation by designing an action for solutWhile Pattmm (2014)
suggests that action research intends to solve specific problems in a program,
organization and community, Whitehead (1989, p. 16) describes the action
research as a process that researcher follows to answer the qglidetiocan |
improve my worR o Similarly, Elliott (1991)and Patton (2014) descrilzetion
research as a method to support the professional development of teachers which is
also one of the points in the study as the teacher aims to design a new homework

modelin order to improve tezning by taking advantage of learning communities

According to Johnson (2003xtion research is a process of understanding a real

school or classroom environment and improving the quality of the activities
performed. Action research can also be used d@eol to work on solving a
problem occurred during the | earning pro
the researcher teacher aims to handle the decrease in homework performance in
English courses by adopting a different understanding in homewockgeraAs

emphasized before, when the problems observed in foreign language teaching are
considered, it is obvious that some improvements are needed related to the
elements and practices appear in the curriculum. Consequently, the functions of

the practice might be developed. As the teacher faced problems in homework

performance in English lessons, she attempted to solve it by redesigning
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homework practices and aimed to make a change in the situation. Thus, action
research is decided to be quite relevanth@ design of the study.

Action research allows foreign language teachers to observe their own practices in

the process (Richards and Farrell, 2005). In addition, the teacher who is actively

involved in the action research experiences the process. d3asceeates a bridge

bet ween theory and practice (Anagg¢n, 2008)
researcher to be a part of the study, teacher as researcher gets knowledge about
studentsé 1 mprovements during process by 0
preent study, the researcher is also the Englisthiaof the class and witnessed

the process. Eventually, the researcher has the chane to reveal the points that

should be improved in terms of homework practices.

One of the main features of action reseaixhthat it is limited to a certain
environment so that it can discover, develop and monitor the changes directly
(Wallace, 2000). Therefore; this allows the researcher to get detailed information
about the studentsd | mpr owactennréssarch | n addit
process questions his professional development and is open to new learning
practices andnethods Altrichter, Posch, Somekh; 200€Chamot, Barnhardt, &
Dirstine, 1998). As the present action research was conducted in riairce
environment the teacheresearcher had the opportunity to observe the situations
and improvements afterwards. It was fruitful for the teacher to have detailed
information about the process and the factors causing decrease in homework
performance. Besides, the teaclget the chance to review her preferences and
gain a new perspective in homework practices and their suitability with modern

understanding of language education.

Based on the objectives expressed by K°kl ¢
expressed as agffort to overcome the problem by following new perspectives.

Individuals are open to developments in the learning process at any time. The
development is not only observed concerning students, but also institutions and

teachers. Action research is theogegss of working on the actual classroom

situation in order to improve the quality of teaching (Johnson, 2015) and it enables
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in-depth examination of the subject and observing developments along with the
procesgNasrollahi, Krish and Noor; 2012)n addiion, action research increases

the credibility of the study by providing a multiple point of view for the research

as it allows cooperation among eduycators
Karasar, 2016K° k1 ¢ ). 2001

In almost all of the definitios related to the action research, the common points
are as follows: identifying a problem, proposing a solution, implementing the
planned solution to the process, and questioning the effectiveness of the
implementation.The present study aims to solve &bjsative problem of an
organization and inform the teacher with newderstanding for homework model.
Theteacher determines a situation about homework performance and collects the
relevant data from the environment and identifies the source of the problem
interferes to improve the homework performance by developing a model based on
the sense of community and obsertres resultsLooking through the literature; it

can be stated that the main purpose of action research is to systematically
understand theeasons of situations emerging in the educational process and
develop an action plan to change it. Different from the other research methods, the
action research not only describes the situation, but also aims to solve the existing
problem. Therefore; it alays starts with a problem definition and develops as a
solution process in which information is collected, observations and discussions

are mae and practices are evaluated.

The common feature observed in the definition of actesearch is that it is
practicebased and aims to improve the implementation of an action. In the present
study, the teacher observed a problem in homework completion that emerged in
English class and aimed to find the reason by examining the related literature,
redesign homeworlpractices in order to improve the situation and evaluate the
results of the action study. The statements show that action research is based on
critical theories. Based upon the definitions made on action research, the present
study was designed as an antiresearch because the researcher came up with a
problem that needs solution to maintain the learning process. As homework

practice is one of the effective methods in learning language, the need to improve
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the situations essentialThe present study nonly defines an issue but also aims
to enhance the homework performance and academic achievement in English
classes. Hence, it is predicted that there will be significant difference about the

encountered situation.

3.1.2. The Process of the Study

Regardng the process of action research, it is not possible to mention a definite

and unchanging linear process. There are numerous perspectives for the steps of

action research in literaturects® n , (198B;i msYelidérém and ki mk
p.309 and Bassey (1988; as cited I n Kokl ¢, 20
defined an eighstaged action research model, while Johnson (2014) developed a

five-staged and Ferrance (2000)-siaged model of action remech. Thusthe

suggested steps in action researm@mat have a universal ranking aaie based on

the research subjeor situation (Johnson, 2014). Thecess of action research is

defined asa cyclical process unlike traditional research. As acticeaeh is a

flexible design special to the study conducted, it is not possible to talk about a

certain type and steps of it. As a result, researchers have different views on the

steps to be followed (Burns, 1999; Ferrance, 2000; Grundy, 1988, as citedyin B

2001; McKernan, 1991Kemmis et al.1988; Mills, 2003; Stringer, 2007 Yél dér ém

and k i20t@. €Eken so, when the action research studies are examined, it can

be said that the main steps are planning, implementation, reflection and taking

action.

The steps defined by Mills (2003) summarize the main parts of action research.
Accordingly, action research is a festage dialectical cycle. While the focusing
area is defined at the first stage, data collection takes place at the second stage. The

third stage is data analysis and interpretation is the final stage of the action plan.
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> | Identify an area of focus -

Develop an action plan > | Collect data
A / )

— | Analyse and mterpret data | <

Figure 3. Dialectic Action Research Spiral (Mill003; as cited in Nasrollahi et
al., 2012)

As highlighted by Schoen and Nolen (2004), actioseagch is a systematic
process contains flexibility and diversity. The researcher can follow one of the
concepts defined by the authorities in the process of the action research and can
also form a synthesis of stages in accordance with tiieenat the esearch by his

own.

In the present study, the action research process defi by Yél déer ém an
(2016 was taken mainly as a guide; howevas action research is a nlomear,

distinctive and flexible design, the researcher had the chance to customize the
steps in the direction of the need@fus,the researcher definedri@vn diagram in

order to determine and display the process obthdy specifically (See Figure 2).

Yel dér ém and emphasizeethat the 2@ces of action research is
sustainable aiming at solving problems and they compare it to reflectiventhink

The process of the action reseaishrepresented in Figure Zhese steps are

described as a process which does not continue linear, but cyclical.
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Deciding the

Research
Analysis / Problem
Assessing of Determining the Action
Application Research Questions
Preparing a New /
Alternative Action
Plan Rk
Application/Monitoring Data Acquisition /
the Action Plan Literature Review

X e

Data Analysis /

Developing a Interpretation

Monitoring Plan /

Action / Implementation

Figure4. Process of ActionResar ch (Yél déerém and ki mkek, 201

Deciding b the Problem:An action research begins with identifying a problem

situation or a dimension that needs to be addresséce | dér ém and ki mkek,
Therefore; firstly, the teacher decided on the problem. She observed increasing

problems in the performan@nd completion of homework practices ifi §rade

English lessons, questioned the reasons of the situation and as homework is one of

the crucial parts of language learning she aims to overcome the problem. After

viewing the homework checklist, the resdemc came up with the following

problem: Students areunwilling to complete the homework given in English

courses otheycomplete the assignmerarelessly What can be the reasons of it

and how can | overcome this problem related to English homework?

Identifying the Questions: The determination of research questions has an
important impact on directingthret udy (Yél dér &€ nmFokowidg ki mk ek, 2
the statement above, the researcher defined the researciortpigsidentify the

problem cledy.

Data mllection / Review of LiteratureVarious data sources were usednpiove
the quality of the data in order to ensure validity and reliability of the study.

Considering the research questions defined by the researcher, the teacher
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conducted inter@ws wih her colleagues and tlstudents to have an idea about
the problem in detail and find answers to the reason of decrease in homework
performance in English class and obtain suggestions for the solution. Together
with the interviews, the teacher benefite@ni exam results and homework
checklists as a data. Except for, discussions on Englishvnarkaevere held in the

classroomn order to get foreknowledge about their homework ideas.

While collecting data to define the problem and its reasons in detalitettzture

about homework practices in education and their importance in foreign language
learning is reviewed simultaneously. After running through the literature, the
researcher came up with different studies about the attitudes towards assignments,
the importance of assignments BFL classesand modern understandings in
language learningAfterwards, sheealized a new term in educati@gmmunities

of learners, a new understandingpported by various authoritiet.earning
communities, emerged with géheffect of modern education understanding, was

guestioned in terms of being utilized in redesigning a new homework model.

Data analysis/ interpretationBased on the collected data and review of literature,
the researcher got some conclusions on homewmé&ticesand revealed some
suggestions on the defined problem. Besides, with the interpretation of the data
and previous studies, the researcher came into different opinions about homework
modelsand reshapes the research questions. In order to cartheostudy, the
problem was identified, the questions were determined, the literature was
reviewed, and data was collected and interpreted at the beginning. Based on the
data, an action plan for the situation was prepared. In order to introduce learning
communities to the students and see the applicability of the plan, atpithyt was

conducted for a week lesigninga taskthatis based on CoL understanding.

Developing an action planBased on the collected data and the literature, an action
plan is pepared that makes a change in the situation (Uzuner, 2005). At this point, the
distinction of action research appears; in the action research, the researcher not only
defines a situation but also develops a plan for the solution of a problem and &pplies i
totheppcess (Yeéel deér §.nmhus thaelreskarcimekidehtified diaviiaéks
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related to the homework performance and set up a systematic action plan to fix the
situation. Based on the information obtained in literature, homework practices were

redesignedbased on learning communities.

Developing a monitoring planAlong with the improvement of the action plan, to

be able to observe and gather data about the implementation is highly significant to
interpret how effective the plan is. Therefore;nmeonitoring plan has been
established befer implementing the action plarthe researcher planned to
observe the impacts of learner communities based homeworkicpraxt the
process with her dig and observation notes. Moreover; homework checklists and

presentations of communitiggveinformation about homework performances.

Implementing/monitoring the action planAs a result of the information obtained
from the literature angbarticipantsin the study, the researcher thought that the
problem of Englishhomework performance might be related to the followed
traditional homework practise Thus, she questioned the impact of learning
communities on homework practicess a modern understanding in the fifltde
teacher decided on a new homework model thatdesigned on the light of CoL and
introduced it to the students. Following the development of the action plan, the newly
designed homework practice was started to be implemented after the teacher
announed the communities. The teacher remembered theretam about CoL
understanding being discussed recerattyd how they operateAfterwards, she
announced the learning communities for homework practices. Every community
composed of three studeititased on their academic levels, homework performances
and teaher observationdetailed information can be found Appendix Q After
informing the students, the-8eek process$o follow Col-based homework model

was started. Every community weesponsible for doing the work together. Every
week, a certaicommuniy presented he weekdds homewor k on
community picleda card from the word box that includes the targeted vocalfolary

the coming week anthey prepareda diabgue or a text that contains #eoeight
words together with the members urtkie next homework sessioNo individual

work was accepted. The communities wadse free to work together. The community

who is responsible for presentingethext homework session prepagedresentation
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containing their dialogue or text and a relatedrksheet including five multiple
choice and five reading comprehension questdimitthe prepared text. 15 minutes

is given to present the task and if there is tiafg Volunteer communities also were
aloowed to share their taslkfterwards, workshestare distributed to the other
communities (1 for eachommunity and they are given 15 minutes discuss the
answers togetherin the last 10 minutes, conumties share their answers and
opinions about the presentation in the class. Lastly, the workshadt thetask
preparedwith the community are given to the teacher. Aftierciding the new
vocabul aries for the nesessions eompleted.nmMhe t he v
teacher takes notes during the presentation and she observes the effect ob@ad. in t

of social aspect and homework performance by analysing both s$oéts ref
homework completion itommunities and individual homewogdiven every week

After the community finishes the presentatithe teacher conducts a sestnuctured

focus group nterview (Appendix) with the community to reveal their experiences
and opinions about learning communities in homework practices. Moreover, every
student writes a sefeflection report (Appendix) about the redesigned homework
model and gets the chantestate self clearly as the researcher do not demand the
name. Besides, exam results are also taken into consideration by commenting the
impacts of learning communities in designing homework model for foreign language
classes. All the interviews were ceded and the researcher took notes during the

process.

Analysis and Evaluationimplementing the action plan and evaluation of it can be
carried out simultaneously in actoneear ch (Yél dér émTheaend ki
researcher implements both the action plan, collects data and conducts analysis.
Since it is claimed that review of literature will contribute interpreting the data and
solving unexpected problems that may arise dutime process, the researcher
continues to look over the literature. At the end of the process, all data were
reviewed and analysed to get idea about the impact of the new model of homework
practices. Eventually, the researcher decided to continue withethly designed
homework model in English classes amwhsequentlyhere is no need to develop
an action research as the ainfulilled about homework performance in English
classes.
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3.2. Participantsof the Study

Patton (1987; as ci t2e1 emphasiz&sbal plposé&un and Ki mk
sampling, which ise of the sampling methods that in qualitative resealiciys the

researcher to studghe situations wdepth containing rich informatiorRurposeful

samping aims to selecinformationrich casegBernard, 2002Patton, 2014 It is a

process of selecting a small number of impact cases when they are likelyyoi el d t he

mo st information and have the greatest i mpa
(Pattan, 2001, p. 236). The aim is to get an idea about a specific part of a process

which is actually the situation in the present study dealing with homework

performances in English as a foreign language education privctéss present study,

the teacher faaswith an unexpectedroblemabout homework performanae dne of

her classes and definbge students as participants of the action study toegatled

information about the situationThe present action research requixeduntary

participantsas thee is a need for improving a situation in English homework

practicesAs a resultfhe participants were selected tigpical casesampling method

which is one of pumseful sampling methods in which thedstuntroduces a new

situation ofimplementation.

The research was conducted with students in the sametblesEnglish teachers
working in the same school and the researcher who designs and implements
Englishhomeworkin line with the approacbf learning communities. The school

is a secondary statehsml located in Bursa and the studguarticipants of the
study werehe studentstudying in the same school in 202819 schoolyear. The
number of registered students wasbut three of them were rattendant. So, the
study was carried out with 24 strts who knew each other for three yeAsthe
students areinder ageparental approval formvas required.Besides, as it is a
voluntary study, consent forms wegiwen tothe studentsThanks to the small size

of the class, it is appropriate for contlng action research because it is possible

to get a deep understandingpat the faced situation and the ways of improving it.
Reasons of choosing this school and class are that the researcher is working there
as an English teacher atitht she observeasie problems in the mentioned class

on homework practices and consequently English competency.
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The teacheparticipantsareteaching English at least for fiyears and all of them
are graduatkfrom faculty offoreign languageducation. The dblel presets the

characteristics of English teachers as participants.

Tablel

Characteristics of Teachers Participating in the Study
Participant Gender  Years of Teaching  Subject Classes
Teacher 1 F 18 English 5th and 8th Grades
Teacher 3 M 5 English 7th and 8th Grades
Teacher 4 F 8 English  5th and 8th Grades

The curriculum designed by Turkish MoNE implementedin the classroom,
which has 5 hours of English lessoper week.Homework assignment® be
performed are also included ihe curriculum as a learning methodnd the
program wascovered exactly. Studentsin the classroom have difiences in
academic achievemerind homework performanc&he teacher also considers
these differaces during the study and defines tlearning communites for
homework practicebased on thesgsses as represented in Appendix O

3.3.Role of the Researcher

Yél dér ém an |l stated thet ia lactiof Befedrdh, the teacher can be the
researcher of his own process and collect data about the ideptdl@dm.Data can

be procured through the notes, observations or document setigld by the
practitioner( Y&l d ér € m a n)din thid stodyetke, resear@heréquestions
whethercommunties of learners based homewdikve an impact on homework
perfomanceand improved an action pldor the situationThe role of the researcher

of the present study is critical as the teachboikthe conductor of the study and the
teachingprocess.Thus, there might be a bidkat can affect the objectivity of
analzing the dataro avoid the situation, it is important todgeobservation naseand

diary in order to get halepth informationfFollowing the determination of the research
guestions, the researcher collected data in the related field so that the pmbtebe
defined in detail and obtain appropriate suggestions for the solution. At this point, the
researcher benefited from her observationsigte s t homiesvorkclseéklists and

student and teacher interviews related to individual homework practisesrésult,
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the teacher was not only responsible for collecting dataalso she observed the
process as researcher.

Besides being an observer, the teacher is also the implementer of newly designed
homework practicesThus, the researcher batbtermineda problematic situation

in the homework practices and also triedfihd ideal solutions to improve itAs

the teacher redesigned the homework practices in the light of learning
communities, the students should be made aware of what LC based homework is
and how to follow it in and outside the class before starting the actbihis

point, it is important that the researcher informs the students clearly about the new
understanding of homeworik foreign language classes, which was carried out
before the irplemention in the present studyn addition the study might be

helpful for teachersn terms of homeworlpracticesand preferred modelas it

proceeds t@ concepthat might besuitable wih the new understanding of FLE.

3.4. Data Collection Instruments

In order to make the research more meaningful and to support the findings, the
selection of data collection tools is important (Cavkaytar, 20Q8alitative data

were ollected in the present study #@saims to gain an understanding of
underlying factos of a situation and analyze individuaésxperiences about the
process. As for source of data, along with observatiorsndiary and reflection
papers, interviews were conducted so as to reveal the perceptions on the
effectiveness ofimproved homework pactices Written document such as
homework checklists and exam results were alsized to have a deep

unerstanding during data analysis.

In action research, methods of data collection for different types are called
triangulation. This method allows wieng the research from multiple perspectives

(Johnson, 2015Different types of data collection tools were used throughout the
present study. Data collection tools commonly used in action research are

researcher notes, observation reports, participalectein reports, interviews and

88



written transcripts of them, audiodeo recording documentsgsearchediaries,
studen doauments and questionnaires.

Table 2 shows the data collection tools in the conducted study.

Table2
Data (ollection Tools Beindltilized In the Study
Researcher Teachers Students
Observation Audio Recording Audio Recording
Diary Semistructurednterviews Reflection Reports
Homework Checklist Pre and Post Interviews

Exam Results
Homework Presentaths

Homework Checklist andExam Results Products established by students in the
learning process or at the end, visual or written sources can be used to reply
research questions (Dal, 201R).some studies, documents such as exam papers,
worksheets oeven etters might be used as a datathe presenstudy, homework
checklists were firstanalyzedin order to determinandividuak dhomework
performance. After designing new homework model for EFL classand
implemening it in theeducationaprocess, ta checklists from the first and second
semeste(AppendixP) were comparedt the end of the actido get an idea about
the effectiveness of learning communities based homewonerformanceThis
methodcan be defined as r@view of documens in actionresearch. Document
analysis ensures convergence and corroboratiothef data sources in the study

and provides triangulation that enhances credibility (Bowen, 2009).

SemiStructured Teacher Interviews The most efficient drm of interviewing
technique s individual interviews with are directed by the teachi@&ishengeeti,

2014; Johnson, 2015)As homework is a practc that actually arises from
teachers, it is crucial to get an idea about their attitudes towards homework in their
classeslin this reseath, a semstructuredinterview (Appendix F) is conducted

with English teachersabout thar homework attitudes and preferences of

homework methods in their lessoridain questionsand related subuestions

89



were developed in ordeto get indepth data abouthe English teacherg
perceptions of homework practices and their preferences.

SemistructuredStudentinterviews: In the present study, students are actually the

man participants of the process. The researcher decided to conduct an action

research afterobserving a decees e I n studentso performance
practice.Thus, the data provided from the students play a vital role in finding a

solution for the prblem.Thepre-interviews(AppendixG)hel p t o reveal stud:¢
feelings about homework praa in Englisttlass in the present studg they had

the chance to express themselves in a free atmosphere and they shape the answers

during the interview according to their ideas.

A semistructured prenterview schedule is prepared for the students deroto

understand theigeneralperceptions abouturrent English homework practices

followed in the lesonsas it is underlined being crucial for their homework

attitudes in the literaturelhe interview is conducted with every student before
shaping a n@ model of homewor k practice based

homework preferences.

Semitstructured Student Focus @up Interviews. Focus group interview can be
described aslynamic discussiomgroups in which people are asked about their
perceptions about aapgticular topic Harrell and Bradley, 2009). A focus group
interview (Appendix 1) was usedas a posinterview with studentén order to get
information about thgyerceptions of newlydeveloped homework practicel
other words, in thgostinterview, the students were intervieweaboutthe new
homework practiceand thus the impact of the adopted homewndcel in foregn
language classasas questionedlhe interview aimed to collect data that give the
researcheclues about the effectiveness of CoL basechework modein order to
compare st ude nhosméwork Ipefone and after the implementation
of the newhomework practiceAs theinterview is conducted with the determined
learning communitiesrather than an individual, the teacher had alke t
opportunity to see whether the students gain the sense of society and improved
their interpersonal skills, wbih was missing in the classroom previouslgsides
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asking the interview questions to the community, the teacher also took notes about
the relagions and the harmony among individuals in order to sekeifsense of
communityensured communication and collaboration between students, one of the

main factors of acquiring language.

ClassroomObservation NotesIn action research, the practitionesalhas the

opportunity to observe his own practice as he isinvolved inthepe ss ( Y&l dér
and ki mg.aMile the §iubdhts were experiencing learning communities

based assignments, the researcher took notes during the lessons, presentations and
discussions in the class. These notes were helpful in supporting the resutfs par

the study and promote the credibility of the studgesides, the researcher got
ideas studentdés communication skills, <co

helpto make comments on impactsi@earning communities concept.

Audio Recordings Additionally to observation notes, the answers of the
participants were audio recorded by receiving the permission of self and parents.
At some points, it can be difficult to write notes while directing the interview. The
recordings prevent loss of daad allowthe researcher to makn-depth analysis
afterwards.Besides, it ensures triangulatiom provide credibility of observation
notes and e a c tiagyr b casethe participant does ngive permission because

of feeling uncomfortable, interview notes arsedto keep data perament.

Re s e ar Oiarg rResearcher diaries serve as an importaatirce for
describing each step Iin the research pro
In this way, the researcher contributes to the dateaalh process by recording

her observations and comments. Researcher diaries include notes about the
problems encountered, the situations experienced in the process, and the

reflections of the planned practices.

Student Reflection Reports Reflection reports can be demanded from the
participants to measure how the improvements are perceived in the@ooess.
A semistructured focus group interview was held after the implementation of CoL

based homework practiceEven so, e researcher felt the need to get data
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individually about the perception of learning communities based homework in

English classes as itight be students whbesitated to share their ideas about

homework practices during focus group interviéoreover, as every community

attended the interview together with the memb#rgy might avoid expressing

unpleasant experiences about working tbhgetvith a communityHence after the

8-week implementation processeflection reports (Appendix J) were requested

from every studenin ordertogeawar e of studentsd experience
communities anahew designednodel ofhomework practiceslhe teacher did not

demand the name of the student in the report so that they express themselves

sincerely.

3.5. Learning Communitiesas Homework Model

The broadest and most inclusive use of learning communities is to describe situations
where an array ofroups and institutions have united forces to promote sgsiem
societal change and share or jointly otine risks, responsilities, resources and
rewardg(Himmelmann, 1994, p. 28).
The concept of community is defined in literature in relation with atioic
studies in many ways. Sheffer and Anundsen (1993, p. 31) refer to the definition of

community as follows:

Community as a dynamic whole that emerges when a group of people participate in

common activities, depend on one another, and make decisiogthdangin addition,

group members identify themselves as part of something larger than the sum of their

individual relationships, and are willing to commit themselves for the teng to the

group's wellbeing.
The sense of community is mostly relatedhe belief of loyalty, belonging, spirit,
interaction shared goals. McMillan and Chavis (1986) mention four principles
required for the sense of community. These principles determined as membership,
mutual influence, integration and fulfilment of needs astthred emotional
connection are the concepts constituting the community. Membership is a belief
that one has invested part of oneself to become a member and therefore feels a
right to belong the community. This feeling features the sense of belonging and i
one of the necessary principles for learning communities. Mutual influence is a

principle developing in a mutual manner. The effect of a member in the
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community and the effect of the community on the member are mutual. This
increases faithfulness in tlkemmunity. In learning communities, interaction is an
important tool to reach the desired goal. The integration and fulfilment of needs
can be interpreted as strengthening the community. In order to achieve this, the
needs of the members must be understand is required to be met by the
collaborative practices. As it can be predicted, shared emotional connection
develops with creating opportunities to form an interaction, meet the needs and
establish aconnection among the members- ¢ Kk z (A 8)ders to the

learning communities adopted cooperative learning as follows:

It is that the individuals with different abilities, race, gender, social skill level ensure

the permanent learning by working together within the framework of a common aim

as a gra p , provide <contri but i ofufillingdhe mskch ot her 6s

assigned.
The changes made in education programs to catch the era and have an idea about
modern learning methods argue that learning mostly occurs with participation,
interaction ad cooperation and as a result of this; mutual interaction, cooperation
and community awareness are emphasized rather than competitive understanding
in learning envionment. Romasz, Kantor and EIlig004) argued that individuals
should realize their sociahd emotional competence in learning environment. One
of the ways to measure this is the learning communities. If required, individuals in
the learning communities must show their skills on solidarity, managing individual
thoughts and problem solving incammunity. It may be possible with their social
and emotional competence. Moreover, establishing interpersonal connection
enables students to feel valuable and as a result, allows them to be more willing

and determined against greopented practices ilearning communities.

As stated earlier, with the improvements in the field of education, new approaches
showed up that appeal to the requirements of modern education understanding.
Different from individualization or creating a competitive environmeréarning
process, learning communities understanding promotes interaction, collaboration
and exchange of ideas in every part of the operation. As highly underlined in
literature about language teaching, foreign language learning environment requires
the €nse of being a whole, sharing information and communicating with each
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other in order to make the dming authentic and permanernitearning
communities, encouraging the students learn together and reach their goals under
favour of the sense of community an understanging that has become common
recently and promoted by constructivism, an approach preferred in FLE in Turkey.
Learning communities enhances continuous improvement as the communities are
enriched with various ideas about different individuldlalso promotes collective
responsibility and students become eager to communicate in order to fulfil their
aims togethe(Bolam, Stoll, Thomas, and Wallac2005) As it is both fun and

easy to conduct the process in line with learning communities dadénsg, it
strengthens students practice and improves the situations that raggt in
disappointment. The members of the community become aware of the fact that
they are accountable to each other to achieve the shared goal and improve
themselves (Hord2004).With the improvements in education, authorities search
for new understandings that promotes permanent learning and appeals to the needs
of students. As a result, new understandings in the field of education should reflect
characteristics of societas a learning environment also builds a society itself.
Different from the traditional methods in educatitggarnng communities promote
collectivity, communication, shared goals or cooperation which is actually the
needs of individualdo get adaptedot the society (lberman & Miller, 2008;
Saunders, Lewis, and Thornhi2009). Communities of learning understanding
aims to turn the learning process into a collective movement in order to adapt it to

the characteristics of. todayds education unoc¢

As it is seen in some studies carried out, while the learning communities make
contribution to the student in terms of academic aspect during learning process, it
also helps individual discover salbnsciousness, be aware of social
responsibilities angustice and be accountable to public. Considering the studies
on types of homework practice, attitudes towards homework and homework and
academic performance, homework practices created based on inditicunéd
and competitive traditional approachee aot sufficient in providing a significant
difference in learning process according to modern understanding in FLE.
Individuator i ent ed homewor k seems insufficient
understanding of education and for meeting the interests and needswof n
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generation. As interaction and communication has become importance in the
information age, the belief that individual exists for only himself in learning
process has decreased. Moreover, considering the language acquisition and
English language teachingograms, the effort to show what is learned and to be
capable of using the language being learned has led to the need for a new
understanding of homework models, as it is also a tool for assessment. Thus, a new
homework model is aimed to be designed FE class that is based on the
characteristics of learning communities. The newly designed homework model
requires the learners studying collaboratively with the learners in community and
achieving together rather than involve in a competition during Egglearning
process. Col-based homework model is believed to correspond to modern

approaches in language learning which appeal to students.
3.6. Data Collection Procedure

In this section, the aim is to provide information about how the data were gathered
through data collection instruments atite process of collecting datat the
beginning of the process, the teacher witnessed problems in English homework
performances and as homework practicescaneial for academic achievement

and language learninghe ecided to find a solution for the situatiorhe Table3

shows the weeks and dates of the data collection process in the study:

Table3
Data Collection Proceduref the Present Study

4-11 12

N
w

Weeks:
Provincial directorate

Approval of Parents
Teacher sermmstructured interviews
Student pranterviews
Classroom Observations
Implementation of Homework Prc.
Focus Group Interview
Student Reflection Reports N

Z PZ |

Z P2

Z P2

Z
Z
Z

Z P2 P2

After reviewing some literature about homework practices and new understandings

in homework models, she decided to get more information abousittegtion
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Before collecting data, the researchesked for permission fromprovincial
directorate ofnational education irBursa to conduct the studwfter getting
permission(Appendix B) in March, 2019 the researcheinformed the school
director, tachers and the studemtisout the study and sent parental approval forms

to the @rents as the students are under age.

As all parents werdavorable towards the study, Ztudents were defined as
participantsThe participantsvho work asEnglish teacherat the aforesaid school
were also given a consent foas an interview was also carried out with them
order to get informabn about their homework perceptions and prefererféssf
the colleagues of researcher accepted tiicgzate in the study.

Firstly, semistructured interview wasarried out with the teachers to reveal
teacher so fphemewamkpand isplace inotheir own lessons. The
interviews took approximately twéy minutes for every teache After the
teachers, students veealso interviewed in order to get informatiabouttheir
opinions onhomework applications and their aitles tovards their English
assignment24 students were interviewed individually anee interview lasted
about 2030 minutes depending on extra questioné&fter conducting pre
interviews, doingobservationsand analyzing written documents (i.e., homework
checklist and exam relts) the teacher came up with a newderstading in
education in literature identified dsarning communitiesThen, she decided to
redesign the homewogkacticesbased on learning communitiesEnglish classes

as its characteristics appealed to thefgrences of students and the adopted
approach in FLEThe students were also informed about the sense of community
in learning processes and discussions were conducted together with the classroom
whether they ould achieve being communitie&fterwards, lmmework practices

in English classes were formed as tasks being completedommunities
determined by the teachdor a week andthe practiceresulted well. After
redetermining thelearning communities for homework practicéa terms of

s t u d academsid@vels and homework performances (each community involved
a low, an intermediate and a high level studehg, newmodel of homeworkn

English classeand the characteristics of practices wiateoduced to the students.
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Throughout the eight weeks of plementation of the developed homewarkdel,
the communities were interviewadbout theirexperiences during the process after
their presentatiom Besides, the researcher took notes and wrot@iarons on
the diary at the end of homework presentabbrevery community After every
lesson for homeworlpresentatiorsession the teacher arrangdtie observation
notes in ordeto avoid fromconfusion and useless informationdata analysis.

After the 8-weekimplementation period of CoL based homeworkcpces was
finished completely, the researcher requested reflection reports from every student
in which they express their opinions about studying with community, being a part
of a community, cooperation in homework completsord redesignedomework
modelfor FLE classesThe written documents such as homework checklist, exam
results and studentsd work were also dat
make comparisons between the two semesters. Besmaparing the homework
checklists and the exanragles of the students, the teacher would have an idea
about the effectef two modelsof homeworkwhich aretraditional base@nd CoL

based m terms of homeworlperformance and academic achievemanEnglish
classesAt the end of the process, the teactimnked the students to be a part of
her study andaskedtheir opinions about their experiences. The opinions on
learning communities based practices were quite positive in general. Besides, it
was obvios that ensuring learning communities in educatipromaed
relationship among students which was one of the problems in clasarabiin
ensured the sense of community among individuals, which is actually one of the
purposes of moderappraoches in education programs and promoters of target

language compency.

3.7. Data Analysis

Data analysis stages generally consist of analysis, editing angr@tétion of the
data obtainedavith the help of various data collection taols Yél dér ém and |
(2016 stated that the analysis of tldata in the action research performed

simultaneously along wh the data collection proceskhnson (2003argues that
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clarifying significanttendencies and classifications is more meaninfgulthe
research rather than trying to explain each data collected in qualitative research.

The dataof the present stly were collected through sesstructured interviews,

andfocus group student interviews, observationsr e s ear cher 6ef di ar vy, st

reflection reports homework checklists and exam results of studanés also
utilized during data analysis. In qualitative data analysis, the important categories,
patterns and relationships of the data are discovered @Gistck andSchutt,
2012). The data provided by the interviews were analyzed through content analysis
in the present studiy order to provide a thorough analysis of the dataontent
analysis, the content of interview records is analyzed and data coding and
categories are created the same period (Merriam, 20138Yith the purpose of
putting the data irorder, the documentation of the data was followed carefully.
Transcriptions ofnterviews and the observatiotes were r@ranged and typed
accordingly.In order to conduct a syematic description of the data and struct the
material, coding frame is a useful technique in content analysis (Schreier,
2012)The content from the transcriptions of data was coded and then themes were
identified based on theemergingcodes. Being shapein the light of research
guestions, emergent themes embodying the data were dafidetthe analyses of
data were conducted based thre themes andcodes.The themes andcoding
frames of the presenstudy derived from teachers and students statements are

represeted in Appendix K, L, M.

While the daa collected by conducting sesstructured interviews were analyzed
through content analysis, observations and reflection reports were assayed by
descriptive statistics ag allows the researcher to mide aricher picture or
enhanced representation of data (Given, 2008). It is important for the data to be

clearly described. Direct quotations can also be put to show the views of

individuals in a stikingrmnner (Yél deéer é&inlinaha thethkd ank e k ,

descriptive analsis, the data is summarized and direct quotations utilized from
data collection instruments aiaterpreted in accordance with the predefined
themesn content analysisThe aim of thismethod isto provide theobtaineddata

to explanatory conceptds another analysis method in studies, triangulation refers
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to the use of multiple data sources in qualitative research to develop a
comprehensive undersiding of phenomena (Patton, 201%he findings are also

supported with homework checklists and exam results in graphs so that the validity
of the study can be increased by triangulation, which will be mentioned as a part of

trustworthiness of the study.

3.8 Trustworthin ess

Trustworthiness o& study is defing as steps inspiring reliability, convincing the
reader that the findings are worth to turn into account (Lincoln and Guba, 1985).
Unlike in quantitative reearch, qualitative researchers might take a subjective
stance and act biased hsy deal with social contexts or culture of a society rather
than measurable quantities. In order to maintain trustworthiness in a qualitative
study, there are some principles that the researcher should pay attention by
conducting a study which are definad credibility, transferability, reliability and
objectivity (Lincoln and Guba, 1985).

Credibility is a phenomenon that questions to what extent scientific observations
and measurements are authentic (Le Compte and Goetz, 1982). In order to provide
credbility in the study, data were supplied with multipt#lection procedureand
interviews were recorded and transcribeburing the study, interviews,
observations, diary notes and reflection papers were provided as data. As a result,
it was possible tause triangulation by supporting the findings with homework
checklists and exam results in graphms order to gain a more complete
understanding andnhance credibilityMoreover, because of the nature of action
research, the researcher was also a parteo$tildy as both the instructor and the
researcher. This situation provided to observe the environment of the study in
details for the researcher, which is crucial to enhance trustworthiness. Thus,
prolonged engagement during the study is also definedeasfdhe techniques to
enable credibility of the study.

As the presenttgdy is an action research, generalization of the results are not

aimed at the first stage. Due to its characteristics, the result of an set&arch is
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unique to the angred caseand the environment of the study (Somekh, 2006).
Nevertheless, defined activitiedesignednodel of homework and the findings of
the study might contribute to similar contexts in oreanalyse different settings.
The methodology of the study was exp&d thoroughly and the data were
displayed in details in order to provide thick description for the sake of
trustworthiness of the studiesides, in order to help transferability of the study,
data were enriched by maintaining quotes from participardstiz notes taken

from the researcherés diary.

As one of the principles of trustworthiness, reliability of a study depends on its
repetability in different settings (Stufflebeam, Madaus & Kellaghan, 2002). From
this point, it is possible for the presetiidy to be repeat in different settings by
following same circumstance3.o set an example, learning communities as a
homework model might be applied to different classes in order tibssiegpact in
various settingsEven so, it is not possible to stathat the findings will be
completely consistent as the results of an action research are individual, as pointed
out earlier.Besides, reliability of a study might also be provided by parallel forms
reliability. In the present study, the new model of hawmik was both analysed

through focus groups and also reflection reports in order to compare the results.

Objectivity is defined as other criteria for trustworthiness in scientific studies

Lincoln and Guba, 1985). It questions whether the findings areedheqrording

to participantsd answer s. Ieltheobjeetivigofe vari ous
a study.Audit trail and triangulation are the techniques utilized in the present

study. The researcher detailed the analysis of data and interpreted sinigy u

different sources. Besides, quotations from observatioles and diary were

shared during the result section in order to display the consistency of the data.

3.9. Ethical Considerations

The participants of the study were students and teachers. Asitents were not

adults, ethical considerations were considered important in the present study. As a
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result, before the study began, approval for conducting the study was taken from
the provincial directorate for national education in Bu(d@pendix B)

Thereatfter, the parents were delivered parental approval forms that inform about
the study and request their allowance to conduct it together with their children. All
the parents responded positively to the stadg allowed their children to be
participants The English teachers and students that participated in the study were
also given consent forms before the study so as to inform them aboutdyeustu

ask for their acceptance to conduct interviews with them.

After all the documentsvere completedstudents were made familiar with the

concept of learning communities and their opinions were taken into consideration

about a new model of homework in English classes. Moreover, before the
implementation of new homework model to foreign language claasgsekwas

heldto a pilot studyin order to obsete the applicability of the designed model of
homework practicesThe context of thehomeworkwas suitable with the class
subjectsof 8gr ade s . Besi des, i n studentso6é refl
the identity was demanded so that the student does not feel drawback in stating

opinions.
3.10 Limitations of the Study

As with any research in literature, limitations show up to this study by reason of its
design and implementation. One of the restsapf the present study exists as a
result of the nature of qualitative researthe findings cannot be generalized to
larger populations, as tlsample of the sample size of the research formed &rom
small group ofparticipants.Thus, the research isriited to the determined school
and students as it is an action study that aims to overcome a faceehpinkh

determined environment.

Most of the students were not aware of learning communities in education process.
Thus, students might be hesitatingctmduct homework practices as communities

and working together. In order to redudkeir dravbacks, the researcher
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introduced the principles of communites anédrto make the students familiar
with the sense of community in sociely conducting discugsns before the

implementation.Moreover, a week wasspent for a pilot study to experience
learning communities based homework pract&ed to check whether it worked

with the determined class.

Another limitation can exist in relation to the lack of adeenal observer as it
might harm the objentity of the study.As a resultjn addition to interviewsthe
teacheiresearcher both toosbservationnotes and also kept a diary in order to

enhance the objectivity by compariegerydata andstrike a balane.

The description of the communities was done by the teacher. This situation might
cause problems if there is a conflict between individuals. As a result, there might
be some obstaclesn communities studying proces# order to reduce the

situation, tle communities were not abstracted from each other. On the contrary,

they were encouraged to work together during completing tasks.

The interviews were managed by the teacher. As a result, the students might

hesitate to express their real ideas about tegmsments. So as to prevent the

situation, the teacher collected student reflection reports about ColL based
homewor k practice and the students didnot

reports.

The teachers might hesitate to share their own ideas hbo#work practices and
they feel discomfortable about questioning their preferences on homework models.
In order to eliminge this situation, the teache¥searcher conducted the interview

sincerely in order to creat@ardinaryconversation environment.
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CHAPTER 4

RESULTS

The main concern of the study was to enhance homewerformance by
implementing Cokbased homework model in English classes and contribute to

the improvenent of new homework practices. This chapter presents the results of

the study.The data collected through sesiructured interviews, observations,
teacher di ary an drearalysedWritten slacumenesfslicle ast i on s
homework checklists and exam result® used to make comparisons between

usual homework model andoL-based homework model in terms of homework

performance of students and their academic achievement in English class.

Hereunder, the results based on the data analysis are presented in four titles
covering the research questions and identified codes. Thepérstreports the

perceptions of the characteristics of English homework from the point of students

and teachers. The secopdrtpr ovi des i nf ormation about
ideal homework in terms of various aspects. Afterwards, the observatidhs of

teacher are represented about the week for discussion of learning communities and

pilot study and finally the last part deals with thmact of learning communities

based homewor k model by anal ysing studen

checkliss and &am results from two semesters.

4.1. Perceptions bhout the Characteristics ofEnglish Homework

In order to get information about the point, the diataollected through pre
interviews with the students and English teachers from the school of tsifijst;
the data obtained by t e aardapalysedundentheer vi e v

themesof t eac her s 6 ampdonmewopktpretenercesifterwards, the
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studentsareinterviewed about homework practices on their English classes. When
the data fom the studentsre analysed the themesst udent s6 ofper cepti on
homework, using resource in homework practicesand percepions about

homework assessmeare obtained.

4.1.1 Perceptions of Teachers

The perceptions of teachers ¢romework and their hoework preferencesre

included in the study as they are actuallystaters of homework practicé&hen

teachersé gener al perception of homewor k i s
define homework as reinforcement for the class, responsibility oéstsidsource

of motivation, a pointless activity, promoter of success, and tool of assessment.

Running through the data, it is noticed that teachers actually promote homework in
teaching process as all of them referred homework as reinforcement fordearnin
As the teachers state in the quotes, homework in English classes strengthens

learning and provides revising of the lesson.

DediJim gibi y ¢ z d Em nof sang tHatittmiakesscéntributiarr
demi yorum ama ° de vfor Zwhardd epercent o homevenk ss
i -1in asl énda ° n e mactually ab importanpreirkorcentent foe - .

Pekiktire- de&esketnedverga subjece When | define it as
kasdedi yorum hem réieforcement, eln am talking abwout

yapar ken derste rekisiom af the&aassand | think students
otur mayan nokt al a&lariéy the panssthat were noy plausible

netl extirebiyor . ( éufingtheclass.(T1)

Kngilizce dersi - OAs Emghsh iisl note gnjeyed 4oi muchd er s
ol duj u i - i n okul umamord étwdents] sghey °«dp not nonderh e r
genel l ikl e i 1 gi | e mboutyt outsidesthre schodd. &o, ifyhgre id e n

° d e v lince eksii alma korkusuyla en homework to be completetthey get the
azéndan i kKl enen ark chaocg to reipf@de the tlaissrto avaidral

(9 negative in checklist. (T3)

Three of the teachers also state that homework enhance responsibility as most of
the students are not willing to known for their indifference. Also three of the
teachers stte that assigned tasks helps the teacher to identify the students about

their sense of responsibility, which promotes success according to them.
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ki mdi ben a- eék- d\svg franklyd & don't give lka lot of

vermi yorum ama ©° ddéamework budwhinil asdign hotmework,
sorumlul uju al an 9 phserve dhatnthenstudem rwhd feelsd e

vV e Yazeeénavl ar da redparsible fdr adoiag étl i more

ol dujunu g°zI| eml i ysuccessful i °the eclasses -andnvditen

Bu t¢r kat kel ar & exams. ? dhink ibmnewobka pranasg ° r e .

(¥1) motivation and success. (¥1

¥dev kesinlikl e diHoméwprkis fori saré oné ef te mesin| i
el emanl ardan bi r i dimportant ¥ldmentd ie foreign saggaage n d e

°frenciler s or uml udduc&ion.bStudents @ain theasernsen & y o r

vV e dahase ° denall er reetsepkornasri by hpty and what 0 s
sajl éyor ki bu da hdnewskt tasksb el athre® yt@@ make t t ér ér .
(¥4) revision, which enhances sua= (T4)

Teachers also draattention to motivation in FLE antivo of them implythat
homework practices, whatever the type is, improves motivation of students as they
want to show themselves in the classroom especially when the teacher is strict
about tle assignments. As long as they continue to care abouhgkethey are

praised, which ehances the motivation towards the class.

Motivasyon e] it i m Motyatiendsi oneiohthe significAnhteofal i
silahl aréndan bi r iin edueation, eespecidly ia thé sukjdcts de
bakar e orane d ¢ K ¢ kvith dolvexr eveldoé suscess.rVde#h, .as E e
Kngel idec bul nar dan Etyglishis oneoof tidosejsubjects,-students
°frencinin hér s | asmodlé beéimpassioned. | drassedéetie.
¥devl eri kontr ol staehts dikirgnassesdndent whoemostly
genel de t ama ml ay a rcomplefe rthein omework. 1d that svaye
takdir edi yor um Kk iotheb °tyderdsc aspird eands tryk &or K é
motive ol sun ve diimikatelT8)r i de onu g°r¢nce
°rnek alsén. (¥3)

Yani , meselaa ® § e eWetlyidbpeexamm, students who do
derste daha i st e kHhoidwerk are méte motivated i ¢ldse r i
yapt ékl ar é i -1in kTdey dvant t® ishiowm themsgl¥es heeausme k

i stiyorlar hem d they dodmmewerk and reatize rthait
bakar é@&séna k at k & shbmewarkl cdntriputes to the hcaderkic
ediyorlar. (¥2) success. (T2)

One of the participarieachers defindsomework as a pointless activity laese of

his bad experiences about homeworkatices at his classes and atidst does not
mean homework practices are useless in learniigen he isasked about the
reason of his statemerite stateshat it is about his classes behaving irresponsible

towards all types of homework practices in English classes.
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€ ama ben ©°devin é&ebutséhédorndti nt haiynnké it i s the s
et ki yi g°sterdif] ithestudemissand leanminy enviranment.

Mesela benim bu y &y dassesshisiyearf for exardpie do°ndte v

tamamlama  konusunda iyi bir show a performance on homework as

performans g°sternrhieyorilgsmmror e -gekponsiblities or
sorumlul uk bilin-I|acareiabyto keiny asuccessfulb e&Sa,ar €1 é

ol mak gi bi bir he dmdwerk assighraents doanoti progde! € nd a

°delbazé sénéfl ar any iinmpact hin - groceass ie t skme

gestermiyor. (¥3) classeqT3)

Teachers also reflectt h at homewor k monitors student s
competency in English classes. In other wortthgy adoptit as the tool of
assessent. Based on the data, if the students are given tasks about the covered

topic, it is possible for the teacher to see at what degree the student minded the
leson and struggle with the task.

€éEnazéndan verdiji@Atcdéwlasrti whaegoran you evaluat e
°fJrencinin °dev pnewefs givemiay ihe students, yguehave
verdiji cevapl ar a at aockitioh] aoud ahe slevel.i Yyhes i ni
gere¢yorsun., B¢t ¢ n acaslémit éefeEofn the whola cassnis not
d¢zeyi ayne o | mu ytoer same. Aldeehorhew/ark alsoareflects
°Jrenciler ar as én dileek differbneek &nr succdsa rb&tveeané d a
yansétéeyor as/l é&nd astuddnts.1TH1)

¥devl era geanéreké tkantrol While | checkthe completed homework
ederken bazen bir klay-walijgraeoond itheiclassioaie Vi ni
inceliyorum. Bu «k eskmetintbe exgnMline same sof thém ibi | e
i kKl enen konunun n detak andtteatr waya Inchnahave lardidep € n é

vV e °Jrencilerin abauk thé doapetency of othet caveradr &
gerebiliyorum. B utopic sral yrealidee their prablerasn As a

anl akél madéj] éne d gesult,nl drechver the tkpic nful rfind nit

¢St ¢ndernung e -(i¥ydo) necessay.(T4)

Even the teachers identify homework as an effective tool to obtain information

about the function of the | esson and give
learning; it is also revealed from the data that they mostly do not assess homework

in detail as they think it is time consuming &ssessll of them. When they are

asked about their way of homework assessment under the quedianw d o Yy ou
assess t he thees ofithgnmamphadized?t@at they mostly walk around

the classroom and chedkthe task is completed and they do not evaluate the

answers together with the classroom. Moreover, it is also stated that they employ

students to keep a checklist for homework.
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Ben bazen ©°dev i\ e nmisgmetimasngiverhmmewakr ta students
zamanl arda d @ mée ndleaumtl &apr thain times | walk around the

tamaml anmadéj éné s elasg&doimn  see { they arae doneeoknot.
contr ol edi yor um. | drely mrdmi an evalumtna sessiore
nadiren ©°dev kont rfoothehomeworik practices.(Til)y or u m.
(¥1)

Yes, it is important to evaluate the

¥dev kontrol ¢ e v e homeWarke especially foP theestudentskin e
°fJrencinin hat as é order téd aenlike theit mistakés and e
aralarénda tart ék édpscusathd anasmersswith each ather. But A ma
Zaman konusunda- i snaskwe have a limited! tumie,u determine

°dev kontrol cg¢l er itwmo ocheckers foo momework &nd mwant o | ¢
yapéeyorl ar. (¥4) them to keep a checklist. (T4)

¥dev kontrol ¢ng¢ Iswalk aréued thedclads @oksaer ifatkey
yapéyor um. Taomprhled yeadp t he homewor k. I
t amaml amadeék]!| ar & n amudharkeéto give feadback tg allkofthe

tek tek geri d ° n ¢ students.r Sue kostly - ifocus ora tha n
keséetl ée. (¥2) completion of it. (¥2)

Bu biraz al ek kan/|l Btkink thieis & nadter bf.habitl IShavey é | é
akkéndémendiji ke y ap beproteaching fov aver 15 years, and |
°devliendir mel er i mi havgaways lgiVen ky assignientg fromk
kitaptan ya da t ¢ nmhe°spurce book dr @ rmaterial Bhatl is1 n a n

bir materyal den v eaccdssibble for &l etodentd EkB énateriats
kaynajéné kul |l anmaby MoNE iThoser materials eara ndte

herkes i -in ul ak éehoadhi fori tanguag& viearming ibute r i k
yeterl:i dej il h e | edesigning thameworg rtekdsitinmé and- i n hi -
etkil i dej il ama f requikes @nthudiasm. | mAigthte he not

uygul amasé y¢r ot meiknovdteeabamant hesi sseke. (¥3)
gerektiriyor. Yenilije biraz kapal é
olabilirim bu konuda. (¥3)

4.1.2. Homework Preferencesof Teachers

When the data about teacher s éareahatysed,wor k p
individual homeworkis the canmon method appeared in the lessons. Although

they think that homework promoting cooperation and giving opportunity to

interact during completion enhances motivation, realization and the performance,

it is reported that all teachers prefer individual homewat their classes in

general. Two teachers expresiat they conduct group tasks but not often because

the planning of them as homework takes time for the teacher. The reasons of using
individual homework are appeared in data as former h&ki® and ease of
implementatior(f=2) for the teachers
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Grup ©°devlerinde bliistug tha btudéntd are Inaea véllingg ° r e

dahai st ekl i ol dukl a rte@grodponork than individeah But | i@ r

zaman bu p | an hoa meeferé them as it needgood

ger - ekl ekt iZammmi kyaoyr byptemning. Besides, the teachshould
yakanmamaseé i -i n sfglovwe the process well @ kavop tireet me k
gerekiyor. S é nareket nwastoh@ whithiisrpbssiliet ireinterhctive

et mesi gerekiyor . AssignenentsaThe dlagsi should alsoreet i - i n
en uygunu uygul amatogsther ird@opeayative pvorks. dra fladt, &
°devler. A ma b i r they Isest Ihomewoek pradtiek fomp FLE
gerektirmeyen ©°de v aregroupdwrks.dBatiyaess amdividyaé | mé K
sanér ém. Hem ©°7J r e thomework isnorercommankit igdseerth a

kol ay oluyor, e k st asd dogd natrrdqueiraxra plaarpng hksme y o r .

Verilen materyallerd e as | enda grdup tasksy Bhe raterials also direct
°deve y°nl endir iy o wstoifd¥itiual homeworKT1)

konukmak ger éd&ibesfenkb & rprefdri indvigusle |
tercih edi y o homework. ¥ @amot give e lrdason fdri r
[ var di y e methat | guéssve are used t@ ik Inhenk réotz
Sadece konlygin theifieddcoEEnglibhredunakiod butd a
ce di ] e ralsolnrothem subjexts, thednast frégeept
°dev! @up metbaodi yso rindiaidual € homework.

cTamwn °Xx»
M
3

a da ye momewWorke vin u gommunitema loa r &

k zaman dévsldpingy nev miethodsa takes tBrie.z i m
°deve k aLeaknérs afe endiffereshtio rhommewoak

er zaten. [raktggsat everycase anyway. (T3)

— @
— 00D TOY O
QO —0o S/ oo
—c < 0O —-o00 < X
XXX TS T
- D Wn

During t he dat a coll ection process,
homeworkarealso questioned in light with the type of homework. When dega
evaluated, the boadk stated majority as for homework material resolngall the
teachersEven students express that the books are not sufficient enough to cover
the entire topic and the content is limited, it seems that the teachers prefer books or
a easily reachable resousdge., worksheets) as homework. The main reasfon

this preference becomes prominent as being accessible for every student and

practical for the teacher.

¥devl eri MEBO® i n kliass@rteenstidems wite thei tasks framm .
¢al ékma sayf al ar & thé book givenéy MaNE. ey cotnpletev
ol arak. Kitap - ok th&paagtice panh bf éhe uditea$ horhewosk.m a
°Jrenciler de d a Ahe boolaisg/noteampreéhénsive erfoudjlebut
yapmazl ar zaten Kntigink Istident @¢o not ecomptete a morei n .
(¥3) detailed homework for English class. (T3)
¥frencilere bi r &sometimes distribpite averksheets that

tamaml ayacakl ar é shauld d& eempleted mdivalyally aande

ver i yorum bazen. Ontike their woik noackandt ahgck te é p
kontrol de ediyor uanswars hthinkée ook fokthetclagsis© d e v
kaynajé ol ar ak vy e tnetsufficient@ssg spurce for gomgwgrk. d e n
test Ve €4l ax @a dARsad tresult,cli prefer worksheets or
ediyorum. (¥4) multiple choice questions. (T4)
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Similar totheir preferences on homework types, there is a contradiction with the

idea anl the manner of practice with regard to the source of homework.

¥frenciler; i nt er n dntfactkthey lbva thedhénkelvaakrthat,needst ki | e ki m
kurarak tamaml ad é k ltosdbe @mpRtedey ihtezaction orsusingithg or | ar

asl énda. ¥devl er b Net. i ¢heir- assigeredrds ae Iwigham ths d e v e
karké ol umsuz t ut uframevorle theid redaiiva attitndes towards A ma

yine de, plan veise k . Bu i ki assignrheptrnmy changel 6But plamd

de ol mal & ve ©°7Jr endedird, éatheof these Rointd shkuidybea k| ar

geliktirmeli. Ben laicéped &y the tebcher amd vdrdus- al & K ma
kajéetlaréné terci h seaudesysbauld he impmved; | lpefera dah a

kol ay geliyor. Topsltuuldueknt $debloeki alyd wa ksheet
uygul amayé tekvi k dodbomework hséikisneabyats ordamizg.i | i zc e

der si ieé- i°mdefvad wdala mE@ommunityaientedk a ypdméework or

da bizi engel |l i yor .impler¥eBtations are effeai in learning

English but the limited time hinders us. (T1)

4.1.3.Perceptions of Students

Focusing on retrieving studentsd gener a
classes, isquesti oned what the term O006homewo
English chsses. Students defihemework mostly as responsibility, obligation and

duty in general and nearly half of them regard homework as an opportunity for

reinforcement.

Yapmam ger eken s or luisnd raspangibiitpnthaal bhave to fulfil.
geliyor. Fazl a s evrmdoh'i reallynikechomewackenyuchabutt k - a s é
ama yapmak zor unda o | dittsjautask thatd'm tryingo complete
yapmaya - al é«k(t¥4)é m bécause | hawd t& (SH)a .

¥dev adeée ¢st¢egnde délonwewoekr igd eur orgspoestbilite thate r i n
sonraki derse kadar yerine getirmemiziteachers expect us to fulfill for the next
bekledikleri sorumluluk (¥ 8) lesson(S8)

¥dev deyi nce akl & maWherlsay bamdwork,d inkyobagaskal m
gereken bir g°r ev hpeltd gyo when IEGoehomeol fegeP r e v
yerine getirmezsem keimi huzursuz anxious if | don't do that duty. In that
hi ssedi yor ufnde \Bu k & vaze lmameark sometimes makes me
beni bazen ger i yor .nenfo¥s6(%6)
As in teachersalmost half of the studen{=10) state that thanks to homework
practices in English classes, they get the opportunity to recover the previous topic

and get aware of their competency.
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Kngilizce ©°devl erilfthelemavaas nb el lan gassesh m&wamr k i n
yapmayacaj] éz ¢g)e cdgne dighteaonewsathe topic or care about

¥devim olunca en akeé@&mnd &nglish. K | lkaveehamewkooknlu y u

tekrar hat éer | &y or ummember tha last lassoa dng jreélibe t v e r

varsa onu fark ediyorung. ¥ 2 3 ) points | could not understand. (S23)

¥dew !l enen konuyu kldomewnrklzelpsus as ia reinforcerbentito
pekiktiresgyagrrama Bdurethe cévater topic but sometimes it
yapmak z o r gel ebi | iy ogrealy chaldnging éoycamplete them. |
berakmak m ianai ysonrausometimes get bored and give up but after
sorumlul ujum 0 fuch.u jthat,n lu realize armyé nespansibiity. (S9)
(¥9)

When the data about the perceptions of studemte put emphasisng it is

obvious that studentsctually have the sense of responsibility in general. However,
while 14 of the students stated that homework is a eyt reacted responsibility,
a consideral®@ number(f=9) of students associatesposibility with a duty or

obligation, causing stress or failure

Kngilizce der si nd&klicannoPcdngpleté tekerhomework @i nmy é z
yapamadéjém i-in Codvenv,| elr idonéu milyi kreunh.ei ng assigned
Evet, kelime bilgim eksik ve bunun classes. Yes, | have deficiency in vocabulary

sorumlusu beni m aand| amkihe oné ivho isrespoisitvia for it.

°devl eri t amaml a maSp, it ig land to corhplety e tasks vithout

yézden tdanenP hr @€ dev helpeAs med)i getsametimes negat

bunu kontrol et mes imarksthbomeworbandcklisb(S3) nde eksi

almama sebep oluydr. ¥ 3 )

Genel ol arak her dAlr bomeworR causes sthessnohemest r es e
sebep oluyor. ¥zel Espdcilllgif tfe Homework ietko complgxu n s a
geriliyorum - ¢nky¢ Pgetanwioug leepaosa homeayerk ig &deity

bir ge°rev Ve yaprmdy émicnae dad djiifidialest don o6t ful fil
-ekmii fJdegkei LA )um. teacherds attention. (S15)

As stated earlier, teacher is the starter of homework practices. Thus, during the
study it is crucial to examine her opinions and observations about the homework
issue. Accordinglythe researcher mentioishe st udentsdé gener al p

about individual bmework practices in her diary. The following quotation

supports the results obtained from the interviews of students:

o6 Homework practices are one of the most elements of my lessons as | think it really

reinforces the covered topic and the students aaenlag their responsibilities if

they feel the obligation of completing the task. But, there is also a handicap on

feeling homework as an obligation. Students who are especially not sufficient enough

to carry out the task feel stressful and try to fillithee h o mewor k wi th othersd answ
which actually goes to waste. In time, it becomes a habit and they become indifferent

to homeworld 6

(Teacher 6s20®) ary, April
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On the other handome of the students criticiz®mework practice¢f=11) and
as®ciatethem with feeling anxious and borehen they areasked to introduce
homework with their own wordsAs most of the students ai the opinion that
homework is a duty that the student is responsible¥@tudents feel negative
towards homework ag reminds them their duties thatibotageheir free time.
Students especially who are not interested in foreing language learning do not
draw attention to homework that are pen and paper work or should be finished

with their own knowledge.

Kagilizce de s i asl énda e pAcually Emglish clagsdas-funyamdrl éik

Size de seviyorum. Ama ben eskideryou. But, | am not successful in English

beri bu derste bakfaocrésa@azdnm.ngBut iyme.deBode as I
°dev yaparken bi | gnyselfe | get hered duriegd dofngletimg

i -in sékél éyor um. Emfglish boméwdrle Most dfehe saétinea v a

hazérl andéj] émeéz i -adren muttigles thoice °quesiens gsz wer i n e
oluyor. Hel el e ond et prepark fo? Ld58.\Especially that type of
slkéél eyorum. (¥7) homework is quite barg to me(S7)

yapmamameén blirer eedeanrindtyolkny reasons
nda. Sadece ° dfailuréin completing Englishuhomewaak. d a
ma gel se de ol justrforget k ar everal rememben, 1 dok i

o ' N®O® K
_ O X0 o

Q>S5 3 T — o
CxXOOD<

neme ona v e r met lwant ispendenmy i ti;men with i as it
¢ Saak] eKnmi | athkesmy hdurs lbagse | am not good at
J U¥L3) n. English. (S13)

In parallel with the answergqvided from studnts, the researcher highlighket
most of the students feel responsible towards homework but they differ in how

they manage it.

6While some welcome homework as a helpful practice for their success, also there is

a large number of stumhts who feel negative towards it. When | assign them with a

task, some of them grouch about its dullness while the others feel anxious about

completing it alone. As a result, | advise them to revise the topic before thé fask.

(Teache+Aprig20I®) ar y

As for the answers from students and r es
are aware of the importance of homework in Efgéiisses as most of them state
that homework is reforcement and it promotes se#sponsibility. It can be
concludedthat the perceptions of students about homework is not negative but
their attitudes about completing homework depends on various cases, which can
be improved by making some changes in the understanding of homework practices

and models followed in classes.
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Using Resources in Homework Practicesfter analyzing the transcriptions and

looking through the data aboutdte nt s & per c eqategonizedsinto t hey ar e
different thenes as the collected data vdpased on homework preferences.

Besides, itis crucial for the researcher to get information about various

perspectives of homework in order to form new ideas to improveewonk

practices. Thus, as it witnessed during data collection that some participants

prefer various resources to completemework, te researcher expandbe

phenomenon and referring resoes for English assignmentsasalysed in terms

of the resources they use and the reasonsinf them. After the data évaluated,

the major codes related to the reasons of ussgurces are deed asproviding

convenience of completing homewakhancingaccuracyandsaving time.

Most of the students who indicatbat they benefit from a resource during
homework completion state the reason as using resources provide convenience for
them. Simiarly to that pointstudents (f=1Balso claimthat if they make use of a
resource like vocabulary lists or a person that can help them, homework does not

take too much time as it becomes easy to complete.

Kngilizce konusundas barknatrséctegsfubih Emgldhg fdm i - i n
°dle@ri mi genel de a bnly&omeworktogaeramiti ndyysister.ufm.

Ej er danékabil ecekhebéeriver ehmdnbsanpnge®ne | asked fo
muht emel en °dev p evoufd @rolmablyn shéwvma lod pamgwork
olurdu -¢nk¢ saat | perfoomancey aszvweitted dokumgntsai& | ar a
bakmak beni s & k a r dbéring toBcheck yog, hourefa medTihus,d ¢ t
sorabilecejJim biri amolicklyuHlatul have- someon& @ rcleetké y € m.
Hem ©°dev k ont r akif¢ nwithe In that way,alhan also active

kat él eém saj | éyor umuringahoinework assessmerd isession

anl adé{€m6) -i n. as | am sure about my answers. (S16)

¥dev yaparken i nt elrcheek thee internet®dictionajyedurifiga |l a n
bakéyor um. Si z z at komewbrk gssignkentk. Youl abeady et n a

i zin veriyor sunuz. usBausezddfenenhsoukcaszlasavestimé y o r

ve ©°dev beni s € k méana as the tadkdikih ebs te af i i er i nl donot
(¥19) get bored. (S19)

Ver di jini zelerk eel mottae Thé ivechéulary lists and notes you
°zellikle -o0ok faypmldé are® padtigularty .usefil.sitcandi j i m
bil giye daha kol ayeasiylget ihé mformation.| wakt.d énd d e
kaynak kul |l andej é rdadter what i'na ldakipgefan whend yise

daha hezl e bul uy o resoarces f@ hombwoik.eSochn sawek a

Keyl ere zanmamém k atime fooother things. (S21)
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As it is stated by the participamtbowe, using resources in homework practices
provides the students confidence about their work. In other words, it was realized
in data collection process that students look for a resource in order to enhance the
accuracy of their answers so that they feel footable during homework
evaluation sessions with class. Also it is observed that most of the students are
willing to get help from a person as a source to complete the assignment.

However, only few of them have tlehance to consult to someone.

Ej er | aknwell an k ay n akK tha sourcey are eefiablé, iwe ensure
kaynakl ar s a,0] ¢ al a pthantitb@amswers given amrrect. This
emin oluruz. Bu d ampfowke v homework o rpenfarmanéen é
arttéreéer - ¢nk¢ e ebecaugeafpny @dméwork 8rch eegearche y a
hazér |l amameé i st edia§signment youbnsant me aa paepare€is ma
°devi doj ruysa ©° deoorregta jp neacpaages arhea to- dok
tekvi k¥28er. homework morgS25)

Kaynakt an birikea sarn@aks& #f you mean asking to someone as a
benim evde °yl e bisroukarsérh yYyokhodét ihkhyge the
ail emde ki mse Kn g0 brie zZkows Endlishniru sy fardils.

bil gildi dej il . On &R c edpétk étnldaat ,- ook dibadlta use
kaynak kul I anméy oasitischallengingkard boringo(516)
geliyor. Tek ba é ma kaynak kar éktér mak

sékéce. (¥16)

l'izce °devi nd eUsinkraspurcekin Erglish dssignraemts a
dgevyaplandan daha emin oluyorumenables accuracy in the answers and as

I ngi

ver dd

-éenk¢ kaynakl!l ar da mheckikhg fartthe adsources degluces kthe
yapénca yanl ék i htpossible mistakesz |t dodetimesuses Ba z e n
zaman kaybettiriyoilossofime.SoQhepestasdeask fdy hetpi y | e
berer yapmak daha itgsomeone®®i | i rdi . (¥5)

Similar to the responses from the interview, theearcher observdtiat if the
students arggiven a homework that directs them to interact with family members
or friends, use internair watch something, their desire of doing the assignment

increases.

Even in the classroom, when they are allowed to work together, they feel pleased and
the number of studentgaling with the task increases.
(Observation NoteMay, 2019)

Apart from the majority of the data, there aedso students who indicate that the
freedom of using resources encourages them to complete the task as the feel
comfortable. Even so, it is stated that resurces do not enhance attraction of doing
homework.4 studentexpressthat the use of different sources causes confusion.
The difference depends on the source that is preferred and the amount of it.
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Farkl & kaynak kul I #&singdifierert soorees is \®erysefalénn d a n
-ok yararl & ol uy or termséofitiene. | feebregdienaddoaknow that ¢ e
-exkitli kaynakl ar |kanldd a vadetysok resquigs defaag &€ mé
bil mek beni r ah at |daitgany momework-lkmow izwant takeé n
artachkijleingor um h e nmuchdtiene ang | feeksacui&11)

( )

oru
veriyor. ¥11

¥zellikle ©°7ret meni mosty like Homdwbrla practicas] i@ mé z
kaynajza Iy°nl endi r dwhich ourteheherlespecially gdieasl us
-¢nke o °devi bi t itothe kourcedking zised. Nevérthelegsp r .
Ama yine de kayn a kavirg thé thanoetty usesources doask

°dev yap nehhae geijmiye nnot make homework enjoyab{820)
bana g°re. (¥20)

M¢ mk ¢ nse t ek k a 'y htaykto usé just dna sonreeyifapossible.

-al ékér ém. ¢ ¢ nk¢ b Becauseégeti confusee tyiadot@fimdetheb i r k a -
yerden Dbluéd vmagla b az answer byaukireg wazious sources. But if |
karékteéereéeyor . A ma hdva a @k abaut fgranihgodiplogles, & v i
verdijJinizde bir de meed eekerak mgouree&Buk ili thdeain ma k
gerekiyor. EjJ er dan éoxmeobd Il carc gef helfp, bdiornidé tv arr esead
o yeterli oluyor ama ¥ 2 ) anything else(S2)

The data obtained abouworksrésaudce detmdnstratgpr ef er enc
that they mostly prefer internet as a helper for homework corapletB out of 24

students statthat internet is gite helpful in tasks as they have the opportunity to

reach the information in secondSome of the students indicatieat they do

homework mostly on themselves without any resource and the rest do it via

internet, with family and friends. Besidespre ttan halfof the participants like

completing their homework with a person but most of them do not have the

opportunity as there is a lack of English competency in their families. Thisisssue

highlighted in teacherés diary as foll ows:

Students are free alt using resources to complete homework for my classes which
actually is welcomed by them. They mostly prefer internet as a source and especially
students who are good at homework performance have the chance to get help from
someone in their families abblEnglish tasks. They are more active during
evaluation of homework together with the class, probably because of their sureness
about their answers. But in general, the families are not competent about helping the
students with English tasks.

( T e a c haeysMays 2019)

Homework Assessmeii the present atly, students statbeir perceptions about
homework assessment, either. The data about homework assessevahiated
from two aspects: The first onie the method of homework assessment and the
othe is the impact of it on homework performance of staslen
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When students arasked their preferences about how to conduct an assessment to
check homework, reely half of the students statbat selfchecking might be
conducted but some of theare not sue abouti ndi vi dual s6 - honest

responsibility.

¥devl erimizin KkontTheoels noenged ltonsleeskiour omewerk e k
yok. Herkes s or uml ul uj u rEweryonb shdulthlee bware of responsibility.
-éonkg . ¥dev kont We brg at the age efrcleckimg aur own
yereéetebil ecek y a khoraewa@kzbut somenpaople ale anat l@onest
arkadaxl ar bu k o n abou it. Tethey behavas if tdeg §lid thek e r .
¥devin cevapl are Bomewerl duriag chieckipgl the arswes r a k
kontrol edilirken © d e v i y a p togethe with thelrlasy(S12)
davrané®@rl ar. (¥

Studentgf=8) who suppoted selfcheck as an assessment also indicate that if they
check their homework on their own during the lesson, they do not feel a fear of
making mistakes or being mocked by others. However they believe that if there is
not an authority that check$e tasks, students do not pay attention to their

responsibility.

¥devi kendi m kont rfeelless stiessead jf wendo seli@akiagn

daha az stres hi s sasHomgwork assessmeenbkse if you z i m
sénéfta bir Keyi give a Wréng answarpntoérjcléss, damne b a z é
ki kil er keé&(r¥eec)é ol a$tuddnts mightinsultyo(S6)

¥devi kendi mi z ° Jltrisenicena ameck oue homewbria on ®ur

veritke n  kontr ol et me bwn gag zthe | teacheraannounmeee the

arkadaxkl|l ar @méz k onanswers bub some peeplendo yai eMerar v e
°devden faydal an a mléok overltreir answarg. i thiokaif thep J u
da ©°devin °jr et werknow that ahe éhontnaknwill knot rbe r
edil meyecejini b i | checkey @irpctlyeby the teache&, Thpy will
not complete it(S21)

Based on t he t eason tvhe istddentsprefer selfeck niostlg is r
highlighted as they feel less anxious while checking their own answers or do not

hesitatdo make mistakes in front of the class.

| wanted one of the students to read the text she wrote about her interests. She first
refused to read it. After | checked the text, she accepted to read. When | asked the
reason of it personally after the lessoneshe x pr essed that she didno6t
made fun of her in case it is wrong as they behave as if they are in a competition
which makes her feel nervous.
( Teache+sarsh 2Dl9ar y
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Apart from selfchecking, methods such as peerrection, objectivdhomework
assessors and direct checktésichers arpreferred. The most popular type among
homewak assessments identified as asessors from studen{&=16), which is

also the present way of assessment. This way of homework checking is considered
techncally useful but when it comes to the quality of answers, it depends on the

studentds common Ssense.

¥devlerimize ° d e vwo studertscheck aig oar Hamoek iif we
bakéyor. Bu genel dae completed idoe mos It i®actually thd e .
kuana kadar g°r swalmer ianlimosk° ti¢gny eal | subjects.
kull andéekl ar éené g fealizack al misuse sa farebut stime pedple
arkadaxl ar °dev d anrhplete the task with ranglam ansivers/aad
rastgele cevapl ar edenasotheyrget & plusabedause hamewosko r | ar
-nkg kontr ol yagpd &lchegkers ard @rdyeresponsible abdhe

yapéel madej] éna b ak egompletion of herdewark. (S17)

¥dev keherol °dev!| eHoinewokko nhedckeos! juse dclhepk the

i steyi °fret mene homewbrk ifrit is domk iand subrhitéghe listtoBe n ¢ e
°devl er kontrol e dhe teawleet. li think daaska shodlddoe chéclked i n
cevapl areéena da b e rbatltheirranswera $héuld aiso Ibeeevaluatd n u
bazen yapéyor uz a mégethe Wva do it dordetinges Hutas the tincku | u

i -in her zamarn ¥mJ mksdimitedpitlismat possible everytin{g4)

On the other hah while some students indicatet direct control of the teachisr
the most effective way of assessing leevork practices]12 students admthat it

causes anxiety towards the class.

¥ dev | ektisizindkontrol etmenizi | like it if you check our assignments. So, |

seviyor um. He m h at aedaliaermg mistakes® Forraxamplepoybuucanu m

beyl ece. Me s el a ° dsomdtiraes take ow pdmewpori Bnd Icheaks i ni z .

Evet zaman probl ethem. Yspit meeds timerbecause;, wekage

kal abal €] @€z ama h e crowded buveven ybedo it dccasivrally,dtl ar é n é
yapsanéz bile yeterillbehapfugsi) | i r. (¥1)

¥devl eri ° 7 r eotl meend dieetgtakssed ikl &now that the teacher will

zaman geriliyorum -chedkkhe hetmewpoik Ihérselcas | dremos i nde
bakaréelée dejilim vegood?° éaev dinkgl icsehv apll saag dan. So, I
emin ol gn¥ELY89r um. comfortable about my answe on

assignment. (S18)

Al ong with the data provided ework st udent s,
assessment also underlitmat most of the students believe that assessment should
be done in English classes. Similar to the collected data, there arerdiéferin

assessment preferences among students.

Although there is a demand to check the assignments by self, the teacher concluded
that it causes problems in completing homework after conducting a retroactive
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assessment of three weeks. However, assealitige students causes time loss and
on the other hand, the desire towards compl ef
any assessmentieducted ornomework practices.

(Observation NoteMarch, 2019)

The teacher also pointexit in her diary that alhie students in the classroom like

peercorrection as homework assessment.

Today it was time to check a short vocabulary test assigned as homework. | wanted
the students to change their homework paper with their deskmates. As | was
announcing the answers,réalized that they were quite interested in checkirg
answers than usual.

(Teache+APris20®) ar vy

The effect of homework assessment on performamadentified by students in
terms of cognitive and emotional aspect. The common codes for cegagpect

were defined as students think that homdéwassessmer@nhances the quality of

homework contexdndincreases attentioof student.

¥dev kontrol ¢ y a p &lobady s feels k liespensibility’ dabout
sorumlul uju hi s s e t horeework Witbontcassessméns IIné fact a
°dev kontrol ¢n¢n  doing poenéwork asgessméntdirereases the

yapeéolrnmanéneé artt ér ergtoof homéhark tompletioh. rinefactnié n

°devi ayréenteéel e i ntetéachgrexamingsahe ahswerdikdethilu y or s a
°devl eri daha di kveattyl to do vthee assigmrheaty anora k
yapmaya - al ek éyor ucarefuly Kndecompiehemsibly. Wei pak a t
ediyoruz. Me s el a s attention ® the gualiy. Ronampe.eypua p | ar é
sorguluyorsunuz. Bgeeastion due answenrs. That is wid/ ¢ read

°devde ver diékrarnekrar enw answees ovéer antl over agai88)
okuyorum.( 8)

If there is no homework check, the number
¥dev kontrol ¢ ol maof stulenty ahp sompletertr@inhonewogke s e
azal ér bence. Hatt‘é('"dgcéﬁ%ﬁ%E@“|Y‘;’§JQHU%'”U5€"$$§| Iistesi
tutulsa ve siz °de

dFI . saneéez
ya da okutmasanez &é%?c%/tneﬁi |£E]m:he

internetteharmh@zéuljg éﬁ/sfr ereandwntethem
yazép ge-er. (¥19) downrandomlyS19)

Efj er sizin bakmay altitsja® assignréent d dor'téthink yoli're m
bir °devse bazen Cgpimgnclook at,y agm &dmietimésydo it u m.
Ama si zin de b a kcarelezdly £Butéf it is dagkayou wdll dook
topl ayaca] énéz bi r atodoellecs &€ pay rauch ntbee hateentiehi k k a t
ediyorum ve f ar kil éandte yornusekdiffexent sdarges hnd radia y a
-al ekég¥arym comments.

(S17)

As emotional aspectd,3 studens see homework assessment asoarying and
tedioussituation. The reason for that is mostly defined atirfg anxiougf=7) in

reading out the answers in front of the class when the teacher demands because it
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causes a sense of guilt towards teacher when the student did not complete the

homework.

Bu biraz ©°jJrenciyel tgifkrtleat dbpehds on yhe rstuderd.n c e .
Baz é ar kadbayapnmsalarndé Althotigh some of our friends do not
-ekinmiyorlar v e cofnplegevhomewoykatipeyndodh@ hesitate
diyebiliyorlar a r ktastatathak Whea | do n& egiete fiyd e v
yapmadé] émda k @aman r lomevork,d fedl tad. ES]L)i z
kendimi k°t¢ hissediyorum. (¥1)

Being aware that the task will be

¥devin kontrol e daisdegwad seiffects breendven doidge . |
yaparken bil e et ki lcdnplete mostdfdje homewbkk becausea d e c e
kontrol egialpe yejr iu nthey iyl kbg checked. Our teacher

°fretmeni miz s e b e bquestions e rrepsoh wf oat dowmge
benim bazen bir sebebi olmayabiliyor. homework and | soent i mes donodt have
(¥22) anyanswers. (S22)
Moreover, most of the students state that if they know that the homework will be
assessed, they feel responsibibfycompleting it. So, assessipgomotes sense of

responsibilityin some students.

¥devin kontrol e d iHbmewmski assessmentanakes me anxioas

endi kKeye sebep oluyomet-igme&ks, hencgaudsiezcleytdenodt have
il gildi danéekabi | ec ejthe familkto asls fer hejpoHoveveer, &se md e .

Ancak yine de ©°devyok wih theok Ithe asbignments,eljféeel i - i n

szerimde bir sor umtespbnsithe tohdo & ane dhis yreounages v e
bu da ©°devi di k k a tme to compefe tha woek casefally. |l thiyko r .
¥dev kositmloil lgl( & éf) a yhdnaewok tasks shald be checked. (S14)

Ej er konu eksij i mIf¥m sheraon the subject 4nd baved &
zorl anéyorsam b harde time doin§ dteat homework,
yapmayabiliyorum. sB°meltd mezsamanddandta compl ete the

°devin kontrol e di buelcteries | remembemtlaat pmdwork or v e

bu beni yapmaya t wikbeicHecked dnd this encourages kng

sorumsuz ol ar ak t a mé ndnoa ki ti satse mi ydasudnt want t o be
sizin t&¥4a0é&nézdan .an irresponddle person by you. (S10)

The expressions of the researcher also indicate that homework assessment has an

impact on homework performance in terms of completion and emphasis of quality.

| give homework to the students to see if they follendbsons and if they are ready
to continue with the next cl ass. | f I donodt chec
towards homework in time and get no idea about their improvement. They also feel
the need to complete assignments jpag attention to theianswers.
(May,2019Teacher 6 s Di ary)

As it can be concluded from the datssessmerds part of homeworkactually
promotes students to complete the task. On the contrary, there are also opinions

118



that assessment causes worriness especially when theyahwated in the class as
students who feahcompetentin English classes do not trust to their individual

work.

Student sé Reflectiofmbeotlatadabbodtuakt bdma
on homework practices in English classae provided by adressing several

guestions about the present homework model followedngligh classes at that

time and vihen studentsare asked questions about the impacts of individual
homework in terms of academic and regular lifes toncluded that the collected

data might be divided into two suthemes as strengths and weaknesses. Uttering

on the strengths of the individual homework piceg, almost all students
emphasizethat it provids reinforcement,enhances selesponsibility, and

promotes acagmic successnal proving self.

19 students define homework as a tool to enable reinforcing for English classes.
Also 9 of the studentstate if it were not for homework practices in English

classes, they would probably not review the class.

¥devipeki ktir me hemn® rRldmewark ynhkes us revise the topic by
°Jrendi i miz bi | g irdinfercing andaveids ma from ferdétigi r i y or
hem de wunut mamé e nttieenew leaynimgs,. whi8upnomatesyd a
baw émé artteéer deée]j é nséccessinforeiondapgoageu(d88) ( ¥ 8)
¥dev, dersin o | ma Izthink honwe\wonkas A éust n éearmting. .|
¥dev verilen d erlkd the classesl that ateacherd &ssign
seviyorum vV e k o n uhgnuework. @/ken bdo homework| | kave
ol uyor um. ¥dev v ethei chamoe yoerevise the topick. eTo be
kendi i stejimle honestk Ir da not reviewhe $ubjactm if
s %yl e y(e¥ne6n). there is not any homework givé826)
¥devi tanéml ar ken Ad¢ inferfed/ byedfinjhg momegvorky i
°devloer sayesi nde thankgto the assignmemts I renhembber n d e
czellillhémellr:i thee kimnportantr mecabularies and
ol uyor um. (¥6) reinforce them durig completing the

task. (S6)

11 students underlinéhe effect of the presemomework practices as improving
success in English classes. In parallel to thosenséates, some participants claim
that if they give importance to tasks assigned by the teacher, they become more

competent during the class and in exams.

119



é °devliera soeusl eédeas bhwouwmeavor k i s not given to
veril miyor. Bazen puapose.nmEen sonwetineesni sseboridge vy a
da kendi mi z zor | anand ldiffiadlato asnplée iddividuially,e v 1 er
bizim bakar @&émézé athaytcually promote eupsuécgss aswer uy | a

il gili pr@¥ik) yapé ymceticezhe subjectéS12)

é°odevin bakar éméé soaidt tcarndésjaédyn ét hat homewor k pr
s®°yleyebilirim -¢nkneg stéomabbarntdbarne °sscece o&f ul as I
-ahéwar °Jrenci deptuidm. hSéndéefbaf dae®dedw exams. I
yapmayan bir ° 7 r e nwarnt to ke lkreowrafer myt daficienaynira k

i stemedijJim i-in °hdneewdrke qomptetion. 8o, i generallyi | d e

tamaml éyorum vV e o fimisha myd task ance doma ¢hfofmation
bilgl er sénavda kar kéthaa | leagnkdaduiing idoing homverk ¥ 2 )
sometimes appear in exaniS2)
Hem s°zl ¢ notu a-éséndan hem de
°devl eri y ap ar kae nin terlnoai loynework pgerokmance and
ettijimizden, ° d eeviding subjectsbl dalievassignraents
etkiliyordur bence. Zaten etkisi olmasahave a positive effect on our academic
neden ©°dev diye bisruckceysol sluin tkher eAmavasnot any
dojJruyu s°yl emek gthereaevauld mat be honieavarkegiven sné r f
gerevim ol duju i-ithe yglasges ySomatimes °lzde | somek | e
sevmedi jim t.ar Dhd hohaherkjlstbecauseis my duty and
kat kesé y(okltouyr benlicedo n Gheyhaveaipostive impact
on succesqS15)

The data shows that the students generadlireve that homework in English
classes make them to revise the topic. As a result, some of the students believe
they become competent in language learning. Besides, assignnvenstuglents

opportunity to show their level of success. In other words, homework practices

help them to prove themselves in English classes.

¥zellikle ° devi n Espgeciatlyeigdsvidual honmewonkahelps
kendi mi i ngil i zce ntkderpmie myseiccassaimEnglish éortha meé
sajl éyor. Bu yis bity etebeher ac alassf As a result, | make a
izZlen m bérakabi |l iyor goodimpKessidndnthe classroom. (S19)
¥zellikle arackt ér nkapechilly evien you giveda flesearchz d e
farkl é bil gil er assgmem,il ywei different inforngation
°Jrendi kIl er i mi b a kakdause dvleat Ishlave rledreed ig atherd a
hayatta  kullanabiliyorum. Mesela courses. For example, you once gave me
Londradnén tur i st iaktasky enrLbnelan's tourigt attiadtians. | i bir
arakteéerma °devi v elaterior, tini timei History Bf eRbvalutieno n r a
Knkd&laap hi der si nd ecoutse ndtopae wad discusdedy abbut
bir konu g e - Idiklerimv eLondoe rasd & shared my own
sénéfl a payl akmékt lhowledge.¥SL))
Kngilizce ©°devl er i\Wien lycarpptete jmg hothesk, shkre nt r o |
ederken s°z h a k k & madnsawers With theeclass and evaljate m
cevapl aré dej er | e ntdemrdaingehkmegukesassiokse Inhdvie me

i ze der st ethe chancatx poveermyself ik then dassl a mé K

r
hem de si z
)

oluyorum.( ¥ 7 (S7)
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The dialogue that was noted down by the teacher on the diary also corroborates the

guotatitons above:

While I check the dmework in the classroom, | often realize that students feel to

prove themselves and compete with each other.

Teacher: It is nice to see that you (student 9) have completed your homework.

Student 11: Miss, | always do my homework because | like Engliebhco

Student 9: Thatoés not about you right now.

( Teac he+Marsh, 2019 r vy

Another major point in defining the impacts of homewaskshown up as
enhancing the sense of responsibility of individ(falLl6). Similarly, one of the
participants state th#tthey have a task that should be completed, she is first busy
with that and plans the time accordingly. Therefore, homework is perceived as a

tool that improves planning skills in company with self responsibility.

éBazé °devlerin BEwvae n siorme kaastsk ggsnément do not
omaej ené da d¢ K¢ ns etommeyfeelgheackd tozxcampletenitd(83)
hissediyorum( ¥ 3 )

Especially the homework gpared by the
¥zellikle si z P de vhtemahérr dama Heé furé bug sometimes |
ejlenceli ol abi | i yaompleteahoraework anty or nét tbeseern e r i
yapmak i -in yapeéy oiresponsible; Thit teachesonie uompey z
g°z¢kmek i st emiyor timaaccorBing to theataskg(g16)¢ m¢,
°deve gdgamamgl samj | éyor. (¥15)

Homework has a positive impact on me. It
¥devlietuneokumi v a memipds ene thanldhave regpanaildlities as
°frenci ol ar ak a studat. LAmI think hdmevaik & a &elf
hat érl atéyor . ¥ d e v respdnsibility, Issbouldi arrhngd thektimeo | ar a k
gerd¢j ém i -ainng mék eonntail9) gzoarne
planlamam | azém. (¥19)

I enjoy Ehglishc | asses and | sondét w
Kngilizce dersini hagevaimjnus grada in omewdrkd Besides r d e n
eksi al mak i st emi peopleuthat do Aoy compdete thelr dasks
yapmayan akdak| ar b a n aeemsdike iirrespomgible in the class. So, if
geliyorl ar. Bu vy ¢ z Hespecialfy hawve d dorkplexe horeejvaglk; | u z u n
s¢recek bir ° deviplan my tane & arer tozda myshongéewoek
pl anmékor @devi mi t precisehl (82p)a bi | ey i m.

(¥25)

When looking through the observation notes, there are also statements of the researcher
that supports the data collected by the students pointing out hdmevamtices

enhance self responsibility among students and in parallel to that, they learn planning.

A student complained about the homework given
favourite series. Afterwards, some students murmured that the hdogivem form the

book was boring. Even so, they stated that the
desire of doing it, some students complete homeworkoenbuse it is a responsibility.

(March,2019Teacher 6s Di ary)
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Based on the quotatis taken from the data, except feeling self responsibility,
students often feel responsible towards their teachers and families while doing
individual tasks. Especially the students who have a high rate of completing

homework hesitate to be known as ifeliért to the lesson by the teacher.

Kngilizce ° devl er Englistz homewors @racticeész are realhk
°nemsiyor . Bu vy ¢ z dimportag $ok aud teanher- Hekce, fama | a
°dev yapmayan b i rstudénf whe mvasi not dolng hoeéwprk
ol umsuz bir i z | e n most ofythe tinget | fukil My tesponitip i n

souml ul uj umu vy e ¥ ¢togaketaigaod igpeessioNM(S7)

¥devi sevsem de s eBvendlkectha task er not, thpnk chould

gerekir -¢nk¢  sor waonpletd thg¢ hhomework dsu ft usnmy
dée¢kegnegyorum., ¥dev ryagppmardstijbéint iztaynoa myvh e n I donét
al déjéem eksinin homéwark, get a mimus andnthis effects

etkilemesinden ve ailemin bunuour performance grades. I donot
duymaséndan - eki nipgarents torbecomg awnarg of thed asahey

°dev yapmam i -in Hudiral thea condiBonssfax né ® wtody. | ar .

(¥22) (S22)

When the data about the sense of responsibility are considered deeply, there are
also statements that show students feel responsibility towards others rather than

self, which actually might trigger negative perceptions about homework practices.

Bence bir-ojumuz °ldtenkinost sfiuz completg Romewark, o e

girebil mek i -in y avip oyr favour. As¥hdreis a ch&cklist that o |

listesini takipet t i J i ni z i - iyou folleve thay hesigate to rhave a low

korkusundan bir gradk i dndl ecomplete the d lomawork

tamaml éyorl ar . Sonsemahow. ° déhwein mer eechaere is gi ven,
tamaml adéj né bi | mi thinkthat kind obwark is usgful.1fS21) d e

yapmék sayél éeynor°.deBwi nkekil de yapeéel a

bence faydasé ol muyor. (¥21)

¥dev yapmadé] émda | dortrike rtoobe in a gituation thet e
beni m Midneveksi k ol reached askse theh reasan moé mot doing
Il em

bana | af s°yl emesi rhdeewokk or kuyor um.

Ail eme kar ké s or umlfeel rasporssibletavardsimgnfamilikrgpw | i z c e
dersl erinde ©°devi n thathorkewofk is eerylimportaot in é&Engljshu n u
biliyorum ve b°yl e clasked, wafduthati is whyp our papemtsaanet €1 ar d a
°devi yapmayan ° 7 infermedi | @out n ourv e homéwark i n e
s°yleniyor. Ef ev | ederfonmane.dfé don't do my homework at

yapmazsam ai | eme all bn?ajrdidehatenyg majentsrheaeitn So, |
-ekiniyorum ve bu donmytomewor tdaveidugsettiing ttesna - o k
ai |l emi iczmemek i - itheyfuffileyedtying fwam (S16)¢ ¢ n k ¢
onlar istediji(nélhée)r keyi yapéyorlar.

I think I'm disrespecting you if | don't do a
Siz bu kadar uj r a khemelvarknassignenenawhile gou'ie tngng b i r
°devi yapmggeamz s é kodhadddus. (Sil)mi
d¢kyoar,bum, (¥11)
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Based upon the datf,studentsstated that theylo their homework just because

they feel there is an authority they need to answer, which actually shows that they
do not get the main point of homework practices. Thus, feeling responsibility
might turn into a pressure which should be stated as a weakness as it causes
alienation from English classes. Besides feeling pressure, other weaknesses
emerged from the data as being competitive, causing anxiety and being useless are
mentioned by the studes. In addition, if thee is no homework given, gtudents

indicatethat they get rid of parental pressure and feeling anxious about the lesson.

Kngilizce konusundaAstamkiot bompgettiveéanl Egigh,ovhema d € ] é m
i -in, °dev v er i | dtheyessa homework biverk enckis evdduatedt r o |
edi lirken ©° dnebiei sesgizapitmtdexwhole tlass | hesitate to share my

kal mayé tercih arswess.o Asulmam not gurek about my

cevaplarémdan e mi na nosl wreardsggntdébrbeltlioghed.l{S9)n a
ge¢l ¢nsegn (¥B8@mi yor um.

If the teacher wants me to read my answers
Senéfta cevapl ar é lould,d rhecame indifferennto the gem der s e

ilgim azal éyor -¢mmlega?devi mdorbdtri nkdiemk t hat
yardeéem al madan i Yhomework gorogenhy | witrebuigttgn any

i nanmeée(y¥2 a)m. help from a person. (S22)

Kngi lyideliml . Bu vy ¢ 2dmenot goal eatv Englishd @o, | cannot

pek bir Key yap a méegnpleta the taskB araperly. Somatimesn
arkadakl ar eémdan vy a rgetéeap frar friieryds bututhrare & mevalrg € n é f

i -inde herkes bir binourclass amoagutlepts agditriddegrs ¢ nd e n
yar déml ak ma da p e koopeyatiok. As a rSsulttiesitate khiaré
amaktan da bu y¢zdemyansweksi($18)y or um. ( ¥18)

Based on the collected data, some students emphasize that some of their
classmates match their answers against others which results in a competitive
environment. As aesult, especially students who feel insufficient about English

are becoming alienated to the lesson on homework evaluation, which is actually
defined as quite important by the teacher.

We sometimes check the answers of the homework with the whole diaise
more interactive lesson. At those times, | observe that only the students who
represent a high performance both in homework and exams take part in evaluation.
Others who feel ineligible hesitate to share their answers or some of them behave as
if they haveconpleted their work.

(Observation NoteMarch, 2019

Especially students who are showing low performance in completing harkew
statet hat t hey get bored during compl et in

themselves competent in answering thesjions. It can be claimed that for some
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students, especially showing leperformance in homework, individual
assignments are causing anxiety against the lesson and pressure on the student.

When | was looking over to the homework checklist and askéowhperformance
students the reason of it, they kept silent or made some excuses and baedealif
it to the parents.

( Teac he+Marsh, 2Dl9ar y

4.2.1deas about Improving Ideal Homework

The data obtained fr om tinfoenatientalsaaout sdé st at et
their ideas on an ideal homework in English classes as one of the purposes of the

present study is to redesign a hework model which is practicallThe major

codes that emerged from the data analgsesdefined as homework practices

should promote interaction, arouse interest, ensure using target langaage

assist for the exam3herearealso 2students that did not share ideas about ideal

homework and4 studentgprefer traditional homework model in English lessons

because of vanus reasons, which will be announced during data analysis.

In order to obtain data, the relationship between the model of homework and the
desire to do it iguestioned and 1@articipants reveal that their desire to complete
tasks is directly related tthe style of homework. As a response to the question
about their preferences on English homekythe students mostly (f=1@yomote

the idea of interaction in English assignments and commented that they can be
supplied through media supported tasks, comgaiion and collaboration during

homework completion and assessingr carrying out group works.

Kngilizce °devl er ilf weicary eut hoenéwork¢via énteringt d e n
yazékarak yapeél sa sycha ad ahattihg orddarganze amrez d a
online m¢gnazar a ¢ idbbates addemakeediscussiong,ritt vallk s a k
bence bakar éméza ¢m@bakly impmk ow tEkglisB Buccess u r
-pk¢ arték he¥Reé}p asmtewanaieaninternetuser. (S26)
Sekeéece °devl eMdsela sladoniniike lboring masks. For example,
kitaptaki °devl er adsignments snétheeboak seene boring s i t
geliyor. A ma me s and aeasy HoB W& Howlkesen | enjoy
ge°nderdijiniz ° d e vhoneework vih BBAmas the &tasks wre r .
Hem izleyerek hem de dinleyerekcompleted by watching and listening.
yapélacak ©°devl eo Suthkindof horheszhelps.us nibenc e
kekidbtta iyi °Jrenilgaonnu@E7) ( ¥7)
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Apart from making use of internet in homework practicésg students who
support interaction in tasks defineeal homework as assignments which enable
them to build communication with a real persds in quotations below, it is
highlighted by most of the participants=19) that if homework practices contain
collaboration, promote building groups or a community; they would probably
complete the tasks more willingly.

¥devlierin hepsi ollsudomré@é&tmi ysaryu mt haarta al | t he
bazen ©°devl eri g r uwagsignmdnta shauld bg grqua lvarkl butr i z .
Ben Kngilizce der sometihes wecangondutt thdm in grbupsr a k
yapélan °devlle¢ ik simdEnghsto classes, 1 lke doing tasks
bakéma ©°dev konus utogdtizer withatike aomenlinigy betaeige i dmi m.
¥yl e olunca da ke notligoob aak éomgetingy eh@mevaok
bazen sékécE¥ 22) z oindividublly YW@ doing homeworn my

own feels boring and hard. (522)
Verdijiniz °dev téer ¢, t amaml ama
i stefj i mi et kil iyoiThe typdBa mskigneatry@ingige had anh i |
eder ek yapeéel an ° gpffect loe rmy motvatibna | loveo khe
seviyorum - ¢nky¢ ib aamaworld lameed toe dol tegethere with
geliyor Me s el a a isbneeong Assignments tndt ares conspletedu | a r
sorarak yapact#¥]l & neé lay askingaastiores to.our family mermis

can be given as an example. (S11)
Bence Kngilizce °devlierinde karkel ekl é
konukmal ar ve il etlithink m@nglishl assighnents sBoaldh be- t a
bu bir matemati k dieterastive agdi communitaie.i Lnguaggdi r di |
°jJreniyoruz Ve b e learnirg is &dt likex Maghs, inetre end. W&
diyal og oUzu wet beradeu pxpenence a foreign language and | mostly
sunduj umuz tar z ° dn@ythe ¢asks in whichdidanm dialatjeed a
i stekli v a p é%jorreumndai nkdl eprriemsient together. Beside
unut muyor um. ( ¥ 2 3) whatllearnt during those tasks. (523)
Kngilizce °devl er iEnglish honewotki whould pramptena y é
destekl emesi g e r e kinteyaotion ashitasradanguageghatksaisedd i |
il etikim kurmaya yfaoraytwadire hBhim &«feycomneusnti cati or
sorul ar & - ° 2z e rbeukn | dhmt&vbd willrbée able to mdqurEnglish by
y akrtéér ar ak dil °7J r eoviagnewltiple choieenquestionarfd¥ 2 )

competing with each other. (S2)

Along with communication, itis also deduced from ¢ that almost all the
students (f=17)eact positive to help each other for homework. Besides, not only
students who péorm low homework performance but also students wieocgaod

at fulfilling them statethat collaboration during homework practices enhance the

motivation and cooperation in class, which actually misses among them.
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Kngilizce ° devl elrhavei difficultyy & pdoingk &nglish

zor lrammywve konul ar Bomalark ancdhasn! amIna exacky good

bil medijim i -in kah thiencavirédasubgect, | dlanot hawe ran

ol ar ak kul | anaméy aeau which dadeato Qse.cA&s |
dedijim gibi, K n g i nlemtianede individual tasks arel difficlkt© t ¢
ol dujum i-in de, hnd bariggsbedause® | dam ot @ood at t e k
bakéma yapmak zor IsamingEndlighclfehadyteel chapce to. Bu
yézden ejer ben farm raa new homewsrke Yod iEnglish
Kngekl i®zdcev!| er i nde ¢aasses Ewnliclet the studers to help
°devi beraber t aeach otheaamdhpyoduce aicammaon work.
verirdim. Bi r ey s el sométiches\ask dor kel to royafrieeda
arkadaxkl ardan y ar dwimg irdividual ] éomdveork baindr
Keyl er anl eéyor um atedllydl ondesistand tle $& whez Idyet n
°devl ebreir Dbyearpama k bhelp. a Thiisa yadlladdragion during

ol ur d®. (¥ homework completion might be useful

for me in terms of English classes. (S10)

nf éméz il eti kifm Gup dassis pabrain imteracéng witha y é
yézden bel li ledctkothereAs a rebuit, thbre ard certain y | e
déml akéyor . EJ] egroup® whe voly énelpd each iothdr.ilfr | i ] i
ma meé z ger e ki r shemmewmskénalkeds to cobperata dbréng
i

l exki min de ar tthedasl €thigk stddems:willistad tou m.
byl ece °dev make domtactm dnntlatewayd qufriekds
arkadaxkl ar d who ° shew low o pedamhanck u jnu
irl er - ¢nk(E¥ Y ayrommgeting homawork might stae to give
importance to their respaibilities as
they can get help. (S13)

DO TO< W
oO—0DO Y ®C D™
- 3 x0T -

S5 S

In common with the statements of stuttebout ideal homework promoting
collaboration and communication, observations noted down by the researcher also

correspond to similar points.

Sometimes in the classroom, | want the students to ask questions to each other about
the present topic or we cagize vocabulary tournaments in groups. In one of those
lessons | realized that students give their best to complete the game or answer the
questions asked by the other student. What is surprising is that some of those
students do not have any relationshgrmally.

(Observation Note#pril, 2019)

Besides the statemens emphasizing that homework in English classes should be
interactive and enable the students communicating with@&aehn during the task,
there isa significant amount of ptcipants who ientify their ideal homework as

being interesting and practicaConsequently one of the main complaints of
studentgf=15) is boring and useless tasks.
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¥devlerin sékece b Wishahoraesv@kn @ractites tvere dot m.
Bazeé °devl eri s a d borirg. | fieidh some hanhewakyoalyynetm
di ye yapéyorzgeebilyoe ta get a msmes on the checklist and
bana. Ama bizi konuda seems useless to me. But if you do not
sénérl andér madéj énlentus, ag ia timahomeworkmmenhiehlwa
m¢ zi k grupl ar €yl a createdauddreammdse bathcbécoes n d i
hayal i mizdeki m¢ z i dquiteguitlingowdmiu(S4 | ukt ur ma
°devi gi bi, °deve kar k é - ok i stekl:
oluyorum ( ¥ 4) My biggest trouble about homework is

that it makes me feel bored. Well, we
Benim ©°devlerl e i | generally gat papebtgsks dn classek @ nt é m
sékécéYahmaPde#!l er iwmisave hests. THeeer avd a&lso some
genel de kajét ©°devlaesrsii,gntmeesnt s °izegybnogki $§hl ahas
Kngilizce der si nde enjpg Especalk-reosiéingssentemoed i J i m
°devler oluyor. ¥rzomihg préctice parte gfnthee boekr i
d¢zenl eme y a da bathetsa mé n Howaveré ktheé deinna
késméndaki °devl er assigpméntwas entestgpnang. Kenhadi - i m
dar al éyor . A mae r meé §tleelrchancg ® -pietare it on our minds
videolu °dev g¢zel cnd it atse masvan dteactives tapjcets i nd e
canl andeérabil dik k deblavitheSod got a plhsdomthatdask. i | g i
-ekici bir konuydu ve o °devden arté al dem.

éln primary school, t he
éBize il kokul da k itaskaobwritingdagbbok e writing g wardm a
ya da bir kel i meyi 100Qtbnés. Ikda't emhancamyresel. Sod e v i
verirlerdi. Hi - ben r how wouldniebe poasibla to ékd EnglishZ a t
beyle ingilizce sedcdassest®2) ki . (¥22)
¥dev ejer ger - e k - iIf thshemewokk is wactital and & catdha
akl emda kal acak biactvite t &njoy it. iFér seeampte, ydud e v i
seviyorum. Me s e | a wagted-us o prdpara @ mided3 or an
initede sevdi ] i mi zalbbm of ourgelvan dyringpreparag ourf i n i
kendi video ya da resimlerimizle favourite meal. |still remember the
anl atma ©°devinde °\ocakularg iljleamt khenl iHowever r i
hal a unut madeéem. Aemcessive ensltiple ¢halce guesions or
kitap °devleri f a Ipractices oib booNl; they méka ma feel o k
sékéece geliyor v bored.b Asz e result, dl ojustd fill r them
ge-iyorum ya da hirandomy pmd® ynwa compiete- ag all klif;
il gi mi - ek meyi nc ethe taslado&sinot attyaet pnynattention, |
gerektijine de kaf dongtonsidanhgwto doin(S15) ¥15)

12 partidpants mentiorthat English homework preferred for classes should be

fruitful and attractive. Also depending on the data taken from observation notes, it

can be emphasizatat the context of homewoik one of the imprtant elements

i n sh

aping studentsodo reactions.

After that daybés | esson was finished,
homewok related to the covered topic.Student 9, ohéhe successful students in
homework performance, complained aboet lomework and claimed that such kind

of homework practices are like Maths exercises. Afterawveek, di dnét compl et e

tasks.
(Observation NoteMarch, 2019)
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Use of target languags also underlined by some of teudents (f=7when they
areasked about their ideal homework in English classes. As they seem avoiding
from speaking irEnglish during the lessons, it ssirprising that they want to use

target language actively in homework practices.

Mesela kitap ya d& ¢ ml ey i ddzehdmredte | i ke assignments i n
gi bi erkeybevmiyor umsentencK nogection. 2 ane mtérested in
kull andeéej éméz ° d énarriewgork tht prorhotes jisingnEhglish.
istejim artéyor. Mfeos exéamgole, B B wilkng owly tasks i | gi | i
Kar ke y az ma y ama dl&ke wrtirggrsangs or q,omrpentlng on a
°devlerini i stekl isupjetp(8ly or um. ( ¥1)

Ne kadar sénéfta Ewrklihasitmte imclagh;d think lycanldearm c &
di | i konukar ak Efglisn d@hroegh ispeakinge jl ihave to
dé¢kKegnegyor um., Ve b «hoices of mopiding it. Owedsaing am

i ki y o | var . Rlénr ionlind fiience who eis a fgretgeer and
yabancé ar kadak e cothenie d#oinggractice with peaple wha z
-0k Kngili zce abki Icannuse Englighi nioe roil less, likerour

y apmak, sénééz ag Hdasthates.|Sa, evermthere is no speaking
mesel a. Bu y ¢ z d e nin hdniewovkItasks, theie shguldlbé azparte
konukma ol uralsan nthay we useebkglish s a target language. It
eer se bana daha f asedmaiud mgeulel toyner(S6) ( ¥ 6)
Aile ¢yel eri miaz E enélydaly dike tasks thah ehabielus to ask
konukmaya t ek vi k questidrs nto ouP thmily Imembiers or
seviyorum. Y ab an c &endsl iltlis fuk don commuaigate in
-al ékmak ejl encel iforegre langyageas Iblathirk | am n k ¢
bence bu konuda iyiyin{. ¥ 1 1) capable of it. (S11)

The last idea of the students about designing idealelwork for English classés

about exams. Eve most of the students prefenethods of homework that
promotes communication and interaction, or deals with the attractiveness of the
task, some also emphasizéat it should invole preparation for the exam$
participants expreghat homework should help them to be prepared for the school

and placement exams like LGS.

LGSO de -ékan k d think hamedaknshoulfl ik egiven from
verilmelidir b e n c dhe topiBsagkéddnd €S. Thus, mefovedha n
°nce eksi kl er i mi exam, wef car find out emthategware
°Jretmeni mi ze v @y missing rarid aadka thdeachegé aréeonr
sorup eksiji tama mfiriemgsdobhelp.(SeL) z. (¥21)
Sonu-ta bir S é n a v an thdnemd, Werate gattiagypeepated fora B u
yg,zden bence °devlpagememi examd &d aour shemmeworka
yenel iid i ol abkdevl! e shoultl bd shaped basetd ®ma that. As a
hem okul s énavl aresdltn dva will dnat face owkth big
zorl anmayéz ve bel prablenmsendseHodl exarhsamthak ¢asei | er | e
ol mayanl ar °dev aml ethe fteacheracars &nd doat nfrom
anl ak¥71)er . homework performances whether the

students have a ppose about further
education. (S7)
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Similar to the preferences of students about English homework practices, the

teacher also mentioned similar points in her diary:

Today, | collected the homework papers of students and distribute them back

randoml y. I wanted them to check their frieni

and feedbacks that are helpful for him/her. Even there were some students who tried

to misuse the activityit was surprisingly fun and after it was finished, most of the

students offer me to do it always.| also observed that they can act as a supportive

community if they want. | probabigpeat thakind of evaluation.

(Teache+APris20a i r y

As oneof the aims in the present study is to design a homework model that
appeals to student needs and interests in order to improve homework performance
and as a result, English competency, the researcher collected data about the needs
and opinions of the stedts. Based on the major codes identified during data
analysis, the researcher designed a homework model for English classes and in
order to see the reactions, she conducted discussions about the new model and
experienced it for a week as a pilot studyeTdoming section shares some data

and quotations being obtained before implementation process.

Student sdé RePilbt Study iAften analysirfg datahabout homework
perceptions of teachers, students and ideas about improving homework practices,
the researcher searched for a relevant homework model that might be useful in
FLE and came up with a modern understanding in literature. Before starting with
the action of implementing the new homework model in English classes, the
teacher introduced leargrcommunities to the classroom and asked how to attach

it with English homework. Following that, the teacher prepared a homework
booklet that will be completed in communities in order to observe the adaptation.
Observations related to the pilot study weskd discussions about learning
communities with the class will be reported briefly in order to show how to be

decided on learning communities as a homework model.

After collecting data about studentsd pe
English clases and get their opinions about their ideal homework, the research
concluded that the problem wash a t the assignments are

preferences and the teacher decided to improve a homework model based on
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student sd needsthaimglementatioe aof Eabassed. hon@worko r

in English classes, a pilot study is conducted for a week to see their perceptions of

working with friends in communities. For this aim, communities are given a

fascicule by the teacher to complete it together tdir community. Afterwards,

t he teacher asked their exper Fuajnces of

col

S

| aborative, i nt ewesec the waor pomtd of ithef or mat i ve

observatiomotes and diary of the teachesearcher describing the practice.

Theobservations of the teacher were stated as in the quotation below:

Data about doing homework together with a community in pilot study also

reflected that it is effective in improvingtudents' sense of responsibility,

Fascicles contain speaking or writing activities improving different skills of English.
As they were completed together with the community in collaboration, it was fun to
perform the task Besides, interaction was required to fulfil the homework
appropriately, which taught every student being a part of a whole. The students
reacted positively to cover the fascicules with a community rather than individually.
They stated that evking with acommunity providedhem to help each other and
learn new things which made the practice more informative when compared to
individual homework practices. Only 4 of the students expressed that it would not be
possible with the present class to provide s@is®mmunity among individuals and
2 of them complairteabout their community members.
(Observation NoteMarch, 2019)

After implementing the new method of homework as a pilot study, | realized that
students who do not even greet each otitetedto spend time together after school
to complete their common task. | think this will promote social interaction at class,
which is oneof the drawbacks.

(Teache+Mays20Di ar y

Bencevlica@r e] er bu IfkEagksh sdighmentg are changed ieto
ingilizce der sl er ithall igpe of-honkeworkattink wd wilz | a
°Jreniriz -¢nkg¢ detdrmre informdtian@d ludamed la ot
yapar ken - ok f a z lofathingx vehije studying tegathier thanks
arkadakd ahdan sk é ltomydriends ahddvwe wnever gbbred.
yaparken. (¥18) (S18)

increasing their confidence, and promot.i

alone in the study and that they share the responsibility.

¥devin b

azaltteée nk¢ yap miacteaspd oour geasg ok respensibiity c e
ben dejil dij e a bbekaase a unly a heéhavioud a towardsr a r
gerebilir. Bu b egmpleting hloreewatk doesz not ahlg h a

r
s e

z a ma n @ancern ma buteatso my friends. For this
(¥2

sorumlu ve ayneé
u ) reason, we felt more respsible. (S2)

hi ssediyoruz.
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4.3 St ud e ndtegtigns aeut Learning CommunitiesBased Homework

Action research includes an alternative probterented ppgr am ( Y&l dér ém
ki mkekK, 2261& he teacher realized decrease
English classes, she looked for a solution and after questioning the perceptions of
students on homework, she decided to improve homework practicssigying an

adequate homework model based on the statements from participants. After reviewing

the literature and analysing the data about ideal homework, learning communities
understanding were decided to be applicable to design a homework model.
Communties were defined by the teacher to fulfil the assignments together, unlike the
individual homework, and the new homework model was started to be followed. The
communities were shaped by the researcher according to observations, the course

homework perforrance and the exam grades of tiielshts from the first semester.

After the implementation process, students' general perceptions about the new
homework practices were addressed in order to obtain data and data collection was
conducted through sersiructds ed f ocus group i nterviews a
reports to reveal the percepts about learning communitibased homework.

Analysing reflection reports and the data collected through focus group interview, by
considering research questions, thermwere identified asimpacts on cognitive
development, social developmeanid personal developmernthere wee also several

statements abowteaknesses of learning communitiesed homework modélastly,

in order to get information about the impact bé tdesigned homework model on
homework performance and exam results, homework checklists from two semesters and

the exam results were compared and respresented in graphs as a data.

4.31. Impactson Cognitive-Academic Development

Looking through the datapsitive views on the impacts of learning communities based
homework in terms focognitive development gath@round improving homework
performance and academic success, providing brainstorming and exchange of

knowledge, enhancing use of English, prowgdpermanent learning and recognizing
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mistakes. As major codes of data analysis, academic develqirighiand enhancing
homework performanaé=20) arethe most common statements of students.

In parallel with homework grformance, the data represémt fulfilling the tasks

together & learning communities increastheir grades in exams (f=11).
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Ge-en d°nemerd dr ena Mg @wmewdkperformance increased when
d°nem artteée - ¢ nk¢ comparad with dheakt samestet asmien d e
°dev y ap mama gi bi domiont lkawnes éna cyhoaknnce not
Bakl arda a-eéek-asé Homewdkatmaks tb the neiv é@amswork gi b
gel mi kti . Bak kal ar énodél.nt seénmke as ia shanceySompeore s € €
Ama sonral arda ke ndbingnyour hornevysolku Butilftex on,d felh i |

hi ssetmek beni ° d e that d haongkta the eominunity,evkhiche n di r d i
vear kadakl aréma katlkacoajlagmaly anebd woiwada&am. ho
Bu d°neeyrsebi r°devl e mgeat a mius éven imelilidsidl tasks this

yok. (¥9) semester. (S9)

Kngilizce der si nde The dhange it romewvérknsiyle in &mljsi Kk me s i
benim sadece topl ulclaskes °dide nat ople rinip@wednamys é mé
arttermadeé. Ay r & c ahomdwork epgrfermdnce | @mraukity d a
verdijiniz ©°devl er tasksdleut aba Ihstarteds t6 komplete pripa y a
bx| adeéem -tgénktie mbéen é individaal aksigmrients in order not to seem

i stemiyorum ( ¥13) lazyindassroom. (S13)

¥dev yapmak banae ¢ flkkBedtwhig eding yhanevbrk ang
yapméyordum bazeksi. s@Bmetdanesdelvddki dnodt complete the
al mama sebep ol uy occostdito me K minud on checklist. &\imen |

°cdev yapt éj] émda do dhamework dn oy awa, tny pedormance
performansém iyi dseldwi but if soroekne helpsnmee or i the i
yardémcée ©OHdevsdalia asdimentnic fen, | try to do itnd it

bir °devse yapmak ieshameynty pesformatc¥. (SQ0)

Dahi | ol duj umuz tDoimyl thdmewotk a witha comPnuhitiee
yapmak hem °deve chamgeduny attitidast tawardsnhomework

deji ktirdi hem dea kKiamipdalizedd card sutaessfsl in Bnglish

ol abil ecejimi g°r dgglasses. (526 6)

Kngilizce der si nde |knavkhat banknat suedessful at Englishd € 7 € m
biliyorum. Bu vy ¢ zdelassesd eAs °ad eault, K ohave s somed a

da eksi kl erim ol abdeflciengies rin. homéwloek vptagice® Yot n e m
ver sek, sénayv S 0 nalwayb warnéumihat hentaskscaige diredtly i

ol acaj éné s 2 yBeng, bumar eelated uozthe dxams and herebhygy are
kesinlikle kat &l é yiroportamhfor our gnades, | agreeonmihl thatl u k
°devlerinden s 0 n r a becausedinu theulastuexam tanegwere ialgoc e
sénavénda °dev y aparés raboe the topica wet descudsed jinghm é z
konul ar dan d aedevdamadléarning ecomiounity, sviaicthelped me to
yéksek bir not al dé&ebagogd¥esuli. JS15)

Sénav sonu-I|l ar ém gMyeamgraded wee acay gaod butyhi i

ama bu d° nefunarrza\sdeEnastgdithetaiare some parts in exams
ilgili toplul ukta katwaecdverdd with the commiunitiespmyr i mi z e
anl atté] éméz konul a&xam ogoes ubgetera ,| nwednn &earréngy d a h a
iy ge-ilyemc e Bwo tdlasom@unias hddpaus to &et a high grade.

sajl éeyor. (¥8) (S8)

Sénav esnaseénda e sAk lids not gegthelieeling of eoketiticnor v e
gerginlik hisset meadrnxigly during exams abyebre il wake , en
son s énhhavtéetmdm wea s aealaxediutine leg) exame Thus, the result is

d°nem n@adar-€oka da hnauchibstterthan(the 4irst semeste(S4)



Also the researcher realized the change especially in homework performance after

adopting the new homework model in English classes.

The students who were thinking that they are noabkgpof learning English are

now taking part in activities and ask me questions about the tasks. Besides, when

their homework checklists are compared with the former results, there is a

considerable increase. This is aldee same for individual tasks.

(Observation Noted/ay, 2019)

Apart from the statements of students about the relationship between CoL based
homework model and homework performance or exam results, there are also
graphics representing the comparison of two semesters in terms of homework
performance and academic level. The analyses of thoseadataentioned in the

last part of the result section.

It is claimed that astudents study together with their classmates in learning
communities, they have the chance to exchange information @wiradj for
brainstorming about the homewof#9), which might be defined as one of the

positive views for cognitive development in data analysis.

¥ renme topl ul ukl aln étimed eomfiuaiy,v wey ahowdr kce n
beraber hareket etmek ve birbirimizetogether and consult with each other.
daneékmak ger eki y o ihis sitBation idceeased our isuocess
bi rbirimizden ©°] dee nhdnkk Itoe thé nidarmings argne sthen
bakar émézeée artt ér égommunity hembepl2)

Benim i-in bireysiethnk aldne \adsignmentsl should be'
sorumlul uk ve yap @dndbrcase it 8ur Rdpdnsibilityd BUE
topluluk odakl &  thahisVtd €b6L base@ fassignfmenys, |
°jretiyor bana. Me|§a¢nl@|otaéfatmm§bsz\ﬂitﬂ thie Owayd Y U
tart @&kmak vV e bir bbréiﬂstmmmg| e obi |@<dhén§iﬁgi mi zi
paya k mak ~hem °devVi pformdi®d fnUthel Eokhfuity. That
artterdé hem de (ed s infrease theddcdulad of the Y
°jrendi k. Ayréca HoHeworkBesdes, | Ul oV braer tHee
°frendiklerimi  Un ¢ghingd Yt 9 leadnMhroudre iMeradtion.
(¥17) (S17)
Kngilizce °devl er icdrpletng Oshdlish! hdmewdkd ank | €
yapmak  birbirimizle  bilgilerimizi |earming communities taught me to share
paylakmaye ve O robraowledBe With eacH ®tMer and
ol ukt urretta yBen bujsayede design a common task. Thanks to this, |
E’l rbirimizdek ‘*_@ré(ali%ed'tt%t there are lots ofiings we
jrenebil ece] i mizicaQRan%rénach btfe? B21)

Apart from the data collected through focus groupririew, students also express
their own ideas abouColL-based homework in reflective reportsnéof the
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participants impresghat learning communities und&srdirg in homework

practices providéiscussions among individuals and change of information.

At first, | did not believe that performing learning communities would be possible in

our class as we do not have the sense of being a class. However, maypise thga

fear of failure in homework practices, we got used to reason about the task together

with our communitas knowledge grows when shared.

(Student Reflection Repévtay, 2019)

Motivation in foreign language learning is a commonly mentioned chasdiztén
literature by most of the authorities. Similarly, the students minded motivation and
18 out of 24 partipants remarked that along with the adoption of new homework
model in English classes, by becoming more motivated to complete the tasks and

takepart in homework discussions or assessments, they become more competent.

Hi - bir der si ° H eam't thinkodf mrey dessons without
d¢keéegnemi yor um ama hémmewankl but the imgorant thiagsiséthe
°devloer ol duj u. Besign af °itn eéOor néwd Bomework
y°ntemi mi zin dej i kpraetises are- uséful in hearningo I fdltu .
Tek bakéma ° dev boyirg gurirgkcompletin rmesvork on
geliyordu. erki nbdir nweeoyahbeMow, working with the
yapmak ©°dev yapma cosimuaifyi promotesmy tdé&sireé joor .
complete homework.
¥] renme topl ul ukIl mrdearmnd eommunities based homewarle
yardém et me K a n své nagezthe chance dol hei@a adtivate
motivasyonumu ina r eadh éthrerg véhichéhas a positivapact on
performansémé da ahomawerkpéripnmance. (S13¥ 1 3)
¥dev yapma k o nu ¢ U rach anot willirgtte komplete the
ol mayénca o °dev nmmewalk there wbratimed! didirotdo | s a
yapmadéj] ém zaman]l atrHoweven with thel new undenstmgiin
toplulukl a °dev vy almmeavark pvaetices, daing mmewbrk i u
beraber ¢stl enmek cbremunity r aahda t Isharing ytler . Bu
da hem derste hem ded e v d e b eegpansilé@lity @elieves me. Eventually, |
arttérdé bence. ( ¥thipk it enhances my perinance in

classes and homework. (S3)

Increasing motivation has also been one of thegyaf Col-based homework that

isreali zed and included in researchero66s obser

It was notthe day for presentations of learning communities and discussions of
homework practices. Nevertheless, students were quite willing to share their answers
for individual homework during assessment, which was actuallynoich possible
earlier. | think thisis about the motivation that the communities provided each other
during studying together. As they react positively towards tasks, they also maintain it
for individual homework, either.

(TeacheMas20®) ar y
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As stated in previous sectiongresults, students underlinse of target language

in homework practices. As a result, the teacher designed the new homework model
within this scope and the concept of Cblbased homework in English classes
required using target language during all thecpsses in homework task$ence,

13 students identifythat they have the opportunity to make use of English during
preparation of task and presentation, Whigstated as one of the positive imfsac

of designed homework model.

¥devde bel iarlkaédlan@mak CGeating antext or a dialogue by using
bir text y a da dthe yledelrmongd vobabura®y enlaldemas ko,

Kngilizceyi prat i j mactice® larglagek Indtead bfachumea mée z é
sajl éyor Bi zi y © nthat limidsi us, etasks khatlmales wsada ul ar
yerine, bir K eyl e create rsomethirg autliehktia rpbddess mé z
°devloer Kngi |l i zc e ysing Englsh. kthink fhis immach magré b i
kull andéeréyor. B u effeaive chan maltiple wi€ejquestionm e k

i -1in toersutl ar &n dul nor senterfteocenhpletion. (S19)

dol durmadan -®k daha et kili. (¥

Ben Kngilizceyi k ul llikeapregentenk authentickworks byey | er
ortaya -ékar mayé usng taiget larguage in erdemti ghow
yetenejim g°st er e bmylcompatenay.nso, | vias nyoge avdliegn
zaten bireysel ° d ein taskg wehieh were researchasedéor ma vy a
da yoruml ama ©°devirequredr dimtgrpretatioz d also d arh a

isteki yagyor dum - ¢ n k pdividgah lpindworlz poekéces as | want

konukmayé °jJ r en me ktoinmpsveimy Bnglishmvhieh és pobsible
bence ancak dili kullanarak olur. Buonly through practicing. As a result, the
d°nemki topl ul uk °newemmodel in EnglishkhomzeWwaskr séemg z
d a bzden lyaga daha verimli geliyor. effective to me in using target language.

Bel ki hat al ar é mé z Thkee might be yistakes hureven | hiavae -
yél dér Kngil i zce beentaovenegriaglish lessansrieans
Kngil mkee kaogabi |l diljjustmealized that | lzan foemzsentences
czerinde - al &k &n c and speak in English dboutra detdrrimed
czerinde konukabi |Itdpicjifil o somé practicee Learbing vy € |
fark ettim. Yeni Taenwmitieg °im tha@meworki practibes z e
hazér bir kaj ét vpovides ws ptilize thel damguagenhky s é |
yapaca] émézé bi z blévirmgkusaregerather- thgn ufonaer u n
Kngilizceyi kuyl¥l2g nmaadsutsn(82) saj | adé.

CoL basd homework enhances to use other skills of English language which is actually
the best part for me as | want to learn how to useigmghot how to fill in blanks.
(Student Reflection Repevtay, 2019)
During data analysis, even thayenot emphasizedsacommon as the mentioned
points, enabling permanent learning and recognizing mistakes with the help of
CoL understandingrealso identified as cognitive developments as studying with
communities make them to reflect on different perspectives and make
interpretations, rather than accepting the information without questioning.
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¥ renme topl ul ukllar deprhirg cygnanunities] € based
°devl erde yar atugoc éfragtices,v thee fisa ralthed&ty éakd o |
vV e bunu y a p a beikkds merdativityi In iomler to enable it, we
bildiklerini ve fikirlerinip a y | a Kk & y exchangeBifermation andopinions in
toplulukl a ©° § een dacgoemmuanri kt eyrorgetithe thiogs 4 t f

Keyl eri hi - unut mulgamedwdunng warkingvithboiherse Bus e |
°devlierde sahi p olitdmag anlynmyt keokvledgeeiry indikigual d i

bil di kIl erayn evre °yjernessignmdnts érel learningew things
zaman al eyor . ( ¥171taketimeonmywn. (S17)

¥dev t amaml ama u delievecl eam aapslicaesséul student in
konusunda iy b i r complgtingehoroeiwork and the ccuraey
inanéyor um. El bet t efit ©ficourseal make mistékes, butéhk é y o r
amabece °nemli o | a n thing i td may &tenfion ® rihe gagk and

ve emek ver mek. S é to @ivetadabodk. dfmott praztices avitl bel i r k e n
de eksiklerini an |l uselesd (S8) me k . Ej er beyl e
omazsa, ©°devin bir amacé kal maz. (¥8)

¥j7r enme topl ul uklI aln €oL basethbdmbwork, ttkink evere r d e
her akamayé b e r a bakt the stapg and experiende it together
kendi mi z den eoruz Béne dwinge tke pracpsd.y | learn better

bir keyi i zI| ey er ek thsoagh datchidgeon acguiringeakd dba h a i
°freniyorum ve unuromufgrget uaasily. T p |laadningk
°devlierinde de h esmmunitiesy as we #esigndhe taskzand

ol uktur maméz ve s upneseatmié zousalvash whicta ler@ables a

kal écé ol duju i-in pemenercé @22arttée. (¥22)

As staed earlier, working wh learning communities enabtbe particiapants to
realize their mistakes in a short time as one of the chasic®e of learning

communities iglefined as helping each other by 15 students.

I dono6t hesitat e thedessomaokthe tasks astl bdlievesthadmyr i n g
friends will help meo correct them.
(StudenReflection ReportMay, 2019)

The data col | e c tefeedion papersoalsashppatithatd@ehsed s 6
homework model influencbhomework performance antbnsequently academic
success positively, as the membeéosnot hesitate to share knowledge with each
other. As communication needs at leadsb sides, communities providte
students the opportunity for it.

| like the new way of homework practices. Asstudy together, we discuss how to
prepare the assignment in a best way and exchange ideas about how to use the given
words. In that way, we deal with the target language and it enhances the academic
succas by prowding new information.

(StudenReflecion ReporiMay, 2019
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4.32. Impacts onDevelopment ofSocial Skills

Apart from academic performance and cognitive devetypmtha data present
that Col-based homework practices contribute to social development attendantly.
Improving communication skillsenhancing collaboration, promoting collected
responsibility, empowering the sense of community and team apribhe major
outcomes pointed out by the studedising data collection process. As common
statement20 students emphasized that thanks &béng learning communities in

fulfilling homework practices, individuals become more communicative in society.

Sunumdan sonr a di j er Evaluating theé presdntationl tagether with
beraber yapél an - adllahe communitiesl anfl lsecomiagnadvare me k

ve onlaréen da - al é wfnteitr work@mwed ali dassdhatatkis bi zi m
gi bi bir senef a spasgiljeéto disciess witkin/neutual respect. d e
konukul abil ece] i ni Evenfes thig it id useful tBBadaetlCal- | - i n
bil e °7 r eknlneer ét ofpd yirdsed hemewmrk mhadel. (S23)
diyebilirim. (¥23)

Bi zimef®énézda i | et iTheiewas miséommukitatiof in our ¢lass.

genel ol arak. Bu yAszdaenr etsagltyl Uk dodakbk ébel i e\
°devlerin -ok assigniments waulg eontiaue bubitiworked.
d¢kegmemi Ktim ama © ¥dpeciallp lyona determinatiane of | thek | e
toplulukl ar e s i z i rcommondiésiemablesl inatrpéople intdraatr k | &
kikilerin birbir i ywitheeach bttheeWo hawd never céntactesha s é n &
saj l(&dg. before. (S4)

Biliyorsunm&zda s énYodlinbw there is grouping in our class

grupl akmal ar var anmed sbmeéstkdenter donodt eve
birbirleriyle sel amwhea kithattzelnew model ih eomewdro p | ul uk
°devl eri sayesi ndepradice, wa have d aamtactKwitlg €athi z c e
derslerinde, s u n u notheredsringapsegentatians orycampletthg

°devl eri t amaml ar k assignneitse It helgsiusno réalize thay wer u z

vV e byl ece thirdujs.émre formng lasokiety by attending the

far ké&nrau zv. a r(&¥ylos ) same lass. (S18)

Similarly, almost in all refle@dn papers participants inféhat by implementing
the designed homework mel for English classes providesteraction among

students as it makeilse class study together.

| am rew at the school this year and as | am not a sociable person in general, the
change in my life made the situation worse. Unexpectedly, thanks to creating
learning communities for English assignments, | have the opportunity to
communicate with my classmatas we have to complete the task together with the
community. This situation provided us to get in contact with each other not only for
completing homework balso making friendship with.

(St u d Beflactios Reporiay, 2019)

The increase in commigation and conducting cooperative tasks has also led to
the devel opment o f amdosmmancescollaboraienéamothd s c i p |
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participants.According to 12 students,oh only providing cooperation but also
eliminating competitiorand rival in the @ss reveahe idea of helping each other.

Yeni °dev sistemi Themw homawerk syster is really hedpfuld a | &
ol du a-ék-ase - ¢ n kfgr mebbecause ? lthe difficultiek & mang m
yapmakta zor | anéy o rhomeork, espeeidlly viriting tasksdRathey a z ma
°devlieri. Bi r eys el thanantividualtlyaworking togethe with @ p | ul uk
olarak bir keyl er yanmenitycpeovidecehoth thatease inbmgyk ar € m
atté hem de séneéf ihomewodt eerfarmapca raddkcooperatioh u K t u
Eskiden yardém et mamoagus.jl know askdog help avdngg them
arkadakl|l ara art ak geddle wh éthoughthey would not help
sorabiliyorum. (¥1 81)ebefore.(Sl8

Bana senéftakil er Myhlasgsmated semed delfish © enk. iThmad i .
Her kesin birbirinial theaiidiviquals see reaole other asl e
yardéml akmayé e n gappohentsy dblodakad colldb@ation.e As
Oukturul an ©°dev t owofking indikidualy i€ usaless in tearming y s e |
bil gi kendi b a k & n a corhnmunitiesi Based yaaks, aim@rdvelgdée i - i n
payl akmayé ve iyi bhiaring @ddhelping kaatz gtherlableaatk i - i n
yvardeml akmayé saf)l a¢g2) en azéndan. (¥

| see mystudents help each other not only during completing English homework but also
studying for an exam of any class. Cooperation was not in the foreground in the class as
they were feeling competitive towards their friends. With the learning communities
undestanding in English homework, students Ipeeanore sensitive and friendly.
(Observation Notes, May, 2019)

Decreased competition and enabling collaboration etsributeto the sense of

community among students. The concept that best describesittizigon is the

expression of th&feeling whole"which is statedby 5 students.

Si z de fark et nYukalsa might rdalize, | was patttiyes
kontroll erinde b e rfluring -hgmework gvalgation gespiRng with
al méyordum nor mal éh% whole |§$~°K%S hesﬁatgttoamake

yapmakt an korkuyo

enel ol arak s ékabet 0 C:S 0 gb
9 . @zs% i e

var vV e bireysel aPul orQ k
; o
-¢nke g°zéingze Qi rwﬁ‘??o rfa/oYJreand ofet n‘khoﬁllédé
kanet |l amak gt Fr &yo rbli MoweYePAHE Fact that we carry out some
Kngilizce °devli er i rcolthasdl fomewdriadveryaveek thangel € s mé n & n
toplul ukl a yapél ma gheé sitdation addunowiwethelpaeach dthert € v e
yardéeml akmaya backl Cdweud. not alfeady eomtile propgsyl inu | u k
bxkkikele verimli - afifereiwan Ede. (¥2)
6 8. Seéeneéefta topIui”BW'”ggr?dﬁayX%na& %ﬂ%ﬁ?ﬁd di k
bence._ S_enef-a ken ?ﬁn ur;r)%gé teamL'I r?n bir
arada  hissediyoruz. Birbirimizin e learn from each
bilgilerinden hépmdﬁ?&ﬁe tiﬂch tlﬂ'rfenﬁtc?gﬁ ordinary
i -in normal bir dur,sgu@foru
Sénéef-a ve gr upsetme b ihink the sdnse rof feellng a whkle dsia _
duygusu g¢zel bencd.asSopbsulhiklea lPddondot feel in
yapar ken yar ekt awWieheaaugespressure §n|me|wh|le doing
yal pmework. k s i ne .

hi ssetmiyor um, bir C%”EV‘@‘I unlikey Edvj
Buhi s bende baskeée turuyordu. (¥20)
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It is also expressed that cooperation among the students during completion,
presentation andiscussion of the tasks requitee sense of community to enable

team spirit as a class.

Topl ul uk °devl er i yitle CoK bagdd | assigrumentsi | liked h a
-ok sevdim -¢nk¢ CEdgbshhi clygsses d énore a keacauaek
beraber yapéyor o | cangpletingv e assigpnientd u k Withr & n
arasénda da r e k a bcedperationl naadm atlsedEe wab e noi

rahatl atte. B°yl e aohpettiana dmongl acomrkuniteg r i n e
daha i steyerek t aretieved ne.dAs emresUlt,d becdme mare
-éonkg¢ bunun en & /willng to dodasks thanks o deeleg the
séneéef ruhu o | u k maspird@ of beirtg§ @ class. Duribgankli@dumcs

ol dujumda konu t e kakss,rl @as boeed With gomea revisians a
bakmak beni s é k ang seardhing for rekouroed.i Now, we

ihntyace mé z ol an t ek «k enlyndedeathiod o fulfil hénz .

The data obtaied from the dairy also indicatkat begles academic improvement,
Cob-based homework in English classes pron

the same time.

As | compare the results of exams, the difference betwedirdt and second term
cannot be denied. | also observe that students meet and study together for the exams.
Thus, it is obvious that they got the sense of sharing a purpose as a class which
proves they become aware of the fact that they actually ceeatenmunity whose
purposes are common and they can be achieved together with ease.
(Teachewns 20D9) ar vy

Lastly, when looking through the data to define the impacts of redesigned
homework model in various aspectsjsitalso deduced that flaeg a part ofthe

learning communityenhancescollective responsibility of the student§=13).

ama Ki mdluj un r
takéeyor um. (¥1

rouom Iregponsiples iorumy own homework but
) now | undertake also the community.

¥devl eri topl ul ukI| Gompleting mthek agsigrenentsm dvehk i
baskayé azalt ér k eoomminitydecregsesrihd pressuredrame
sorumlul uk hi s s i miwhile a rintréadingd dhe sensek i ad en
°devi yapan da vy amspengikdity., daermetlye nid i waas
s a
8

Data obtaind from the reflection paper of a student mainly summarizes the
relationship between getting tmitive responsibility and Cebased homework
model.

To be honest, I was not a bright student i n c
do my homework, |I wasot feeling uncomfortable so much as it was my
responsibility and it affected only my success. As learning communities required
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keeping company, | felt responsible about contributing to the common aim of the
class. As a result, even | was not giving imgoce to my own responsibilities, the
feeling of being a community led to collective responsibility as it was not only me
who would be affected by a low homework performance.

(Reflection Reporay, 2019)

4.33. Impacts on Personal Development

The data als includestatements about the impacts of CoL based homewo
terms of personal asped®articipants generally underline that discussions and
presentations required during homework sessions and evaluating the works
together with the whole class promotpdrsonal developmenBased on the
expressions othe students, iis identified that new homework metfor English

tasks contribute¢o personal development in terms of reducing shyiisk3),
improving selfexpressior{f=12) in community and gaining detonfidencegf=9).

Sunun  y ap mak h ey e c a Arédsentatidrs r rdade rbee feeél . excited
¢¢nkg topl ul ukt a bedaase bhad néver talked to B community
konukma yapmadeém. beBre. rBesidk® we shadroupresent it in
Kngilizce y a p ma mé zEnglighel mevdr thqught | dould, but ldven
yapamam zannet mi kit liwas venanargous | diad ifhanks to
heyecanl ansam da bthisrl gaired seitohfideace(85Y r e v i mi
yapt émdiKme géveniom gel di bu
sayede. (¥5)
I amnot a seHclosed person anymore and

Eskisi kadai- e kapaneéek bi canh shdre jmy lopinfans wsgh people
fikirleri mi - e ki n withalte feelingp laegithtiand égpt otheu m
sénBbhakma cesar et couragefdrthlking. (S13§ 1 3)
i r kKeyl When lateathastnethimgao aapersom,tit € 7 é m
a i yi realizedl thatl E indens@and the esubject
€ da f dettdr and ta notnforget Tit.o Exprassing k

- al é kK opkisng & ahcammkinitynedcauraged nkei r
m c e s artewardsmthe alass taadr chg shymess

Bakkaseéna

konuyu da
unut madej é
ol ar ak °de
beliime k de h

de ut anga €] ém a zdemrbaded.] S0, li doi not hbsitateety s e |
°devl erde i | e ar tpatkipates °ire  evalaakng € indigiduad r k e n
-ekinmiyor um. Y a n lha@meworko HEven any arswser is svréng; éhe
eskisi kadar t e p k class gl8es hoe reacti nggatively begansk ¢

topluluk olmak birbirini desteklemek forming a community means encouraging
demek ve Db{(¥26)r seéachetfieEas we are a camunity as a
class. (S26)

Besides promoting setixpression, iis identified that learning communities also
provide discussion among students about the task. After the presentation,

communities ask questions about the presented wonkment on it and also share
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their work with the class if wanted. The teacher expressed her observations about
the session as follows:

It is really proud to see my students sharing their ideas about the homework and |
sometimes get really surprised whesele some students defending their task who
never took part in the lessons befor

( T e a cObservdtienNotesMay, 2019

4.34. Weaknesses dfearning Communities-Based Homework

As is the case with positive impacts of CoL based homework, #reralso

statements about weaknesses of learning communities in homework practices.
Studentsd negative reflections on the de
collected data as feeling worried and incompesdut homework presentations

(f=19) and having prolems in arranging community meetin(fs10) and feeling

worried about the community membéfs8) as the major point of students.

Based on the collected dates a part of Cotbased assignents, presentations
influencestudents in various ways based ogigband personal development. In
contrast, before doing presentation, the students feel worried and were hesitating to
express themselves especially in English. Besides, presenting the work that they
completed with the community members caused anxietiyrsit The dialogue

noted by the @cher also supports the point:

Teacher: | think you have undesstd our new method of homeworkractice.

Student : Teacher, i spodtesehatt poascBnbl e doboadel i |
do it. | caglisbtextse ven read E

Teacher: As this is our way of assessment of homework, no way.

Students: You can do it by collecting our tasks.

Teacher: But | want to see that you are a part of the community.

Bul ukmak i -in f al é&ometmasmthene aeeyproblémes nabokit
gibi problemler oluyor. Yad a 2  karranging aneeting. As an example, two
gén -al ékmak i st imgmebers vamh® study thatlday but the
i stemiyor. Bi z bu other rdo mat actaptc &/d eaivedgthen

ve saat pl dnr¥lldy) ar a dtuator by pl&nning beforehand. (S11)

Grup -al ékmaseénén Theednly chéllenges inzColLy lbed &
bence bul uk ma Zz o rabsigfiments aré\ pldneing emeatimgi &s
yapeéel an - al & kK maoyrlfamilies are awhrg of Ithie process,
bilgilendiril di k!l etha prablem is ngtrabohtltreem. ltois muy or

amabazen ¢yel er zamaahoutathen mensbgra haty sometimes
cannot arrange the time.
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As stated above, one of the discrepancies about CoL based homiewhek
dissatsfaction of the students about communities. Even thersome problems
abou the fact, it isalso reduced in time as they got used to each other and focused
on the main purpose of the task.

¥nce tabii h oc améWhent oup | teathark dnaauriced ithea n
ettijinde biraz S éoknraumities, thare were prathlems isteen é f t a .
Sonrasénda h o ¢ a mé zclasgraom. (Then, wigen oorgdadher saitd i r
d¢zene g°re o | u that utheck uWillu beu no changes in

dej i kKtiremeyeceji necommumitieg,| nrbodynicsisted dna thea
fazla konuyu uzat miasde Théré aresstll.peopleawh@arednath i |
ol duju topl ul uj uu gleasadenithetheir eammunities, .whi B

da veriml - al é«mal)kindesstudyingeefiegtigelyl ($37y or .
Hocaméz bize Wiheni our teachet ementioned the new
uygul amaséndan b ahbnewalki nmethad for Bnglight classes,
toplulukl aré kendilimdught about chbw kid wuild caa] € z
diye d¢Kegnmg kKt ¢ m. co@munity. a henhl et sadht® heamthat

belirle di J i ni °7 reni ncoar tegcher ldeciged the gomkngnities
sénéfta her kesi né abgcaus théré is grauping éndoariclas® r t a m

varve anl akmazl ék Il arandalsowcgniiats.betwe¥n2pbople. (S20)

4.3.5.Learning Communities-BasedHomework Performance of Students

In order tosupportthe data from interviews and studeaports about impacts of
ColL-based homework on homeworkrfsgmance, observation notes taken during
discussions and presentatitorzse also utilized to get informationabout
communi t i es Metprmiming the uttimateccenclusions of the study, the
statementsare summarized in Appendix Ny making comparists between the

two models of homework practices. In order to get a deep uadeirsj about the
impacts of Cokbased homework practices in Englistass, the teacher also
analysedhe data provided by observation notes and presentations and interpreted
thef i ndings about studentsdé6 performance
Based on the major themes and codes determined by analysing observations of the
teacher, a brief comparison can be identified as whildividuatbased
assignments evoke competitjoColL-based assignments promote sharing and
collaboration between individuals. In addition, individual homework cause anxiety
on some students as its main aim is to prove self competency in homework
practices. On the other hand, Golased tasks are idefmd as enhancing
motivation and self confidency on students as it gives the chance to feel
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encouragement during the practice which helps the students to be competent in

community tasks.

As students have the chance to get help from each other during hdnpeadices,
their performance on tasks has increased. Now, as | observe the presentations of
communities, | can say that students seem more motivated about completing their
tasks when they study together rather than survive individually.
( Teac h eyrMag 20D9) a
The data emerged from the reflection reports of students also supports the findings

about homework performance:

Your new type of homework practices were quite effective for me because it was
really fun and helpful to conduct the tasks vatbommunity without getting stressed
or feeling like competing with my classmates. | already was a good student in
completing homework but this semester | did my homework willingly and without any
deficiency.

(Student Reflection Repévtay, 2019

4.3.6. Analysis of Homework Checklists and Exam Results

As the action study aimsainly to improve the English homework performance
and academic success, the researcher also analysed the results of individual works
in order to get idea about the dte n ndvidlualiachievement.ooking over the
graphs about individual homework performance and exam results, while most of
the students show a striking increase in homework performance, some of them
slightly increase the rate which might be caused of not fadill the
responsibilities and requirements of working with a learning community. As
students are involved in a community while practicing tasks based on new
homework model, they do not want to represent a poor image in individual
homework practices to the embers of community. As a result, learning
communities also promote the performance in individual tasks. Similar to the
increasing performance in homework, exam results also increased gradually, in
parallel with the statements claiming that homework parémce has an impact on

academic success.

Comparison of Homework Checklist and Exam Resud#slty, in orcer to obtain

dala about Coltbased assignments on homework performance and academic
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success, apart from the tasks completed as communities; stadeatso given

individual tasks periodically in English classes. The graph below compares the

resul ts of student so homewor k

data, it can be stated that most of the students show a striking increase in
homeworkperformance.Students 14, 2d4nd 27 were habitually absent).
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Based on the reflections of students about new homework model in English

classes, the data about thmpacts of learning commures in terms of exam

results are also analysed and the findingssapported with the graph comparing
the exam grades of the students from the twoesésns in order to find oiftthere

is a significant difference between. Simar t o t he

performance, the avarages of exam results of two semesters are also represented in

dat a

about

graph, whith shows that Colbased homework increased the success of students
on English exams.

Therewith, the data derived from thdiary claims that by means of the

implementation of the new homework model in FLE classes, the grades of students

were increased gradually in terms of class performance and exam results.
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English is seen as one of the difficult classes in secondary sahoobastudents. As
a result, students were hopeless about the exams and felt alone about getting ready
for the exam. Now, most probably in reaction to learning communities, they got used
to study together rather than feel in a rivalry. This providatisfactory results in
exams.

(Teache+fs 20D9) ar y

Similar to the quotation from the diary, the data frdma teflection report also
statethat learning community understanding has a positive impact not only in

homework performance but also in exaesults in general.

To tell the truth, as | was not studying for English exams for hours, | did not get
pleasant results. This semester, we both haveiththl homework and community
based homework and | complete both of them willingly as | feel sonmloosy
responsible than before. Besides, | have the chance to revise the topics and learn new
things during completion of homework with the community and discussion of the
tasks together with the class, which helps me t@neiper the topics during exams.
(Sudent Reflection Repeiay, 2019
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Figure 6. GPA Valuesof EnglishExamsfrom two Semesters

4.3.7. Summaryof the Findings

In order to interpret the findings of the study, the themes and codes were identified
by analysing the ata and they were triangulated with observation sxaied the
diary of the teacheresearcher to validate the findings. The major themes derived

from the data in parallel with the research questioreye determined as
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perceptions of homework, ideal homeWworpractices and preferences on
homework models in FLE and the impacts of the new homework model in English
classes. By looking at findings, the teachers perceive homework as reinforcement,
responsibility of students, promoter of success and tool for asses general.
Thereare also statements that define homework practices as a pointless activity.
From the perspectives of the students, assignments are their obligation, duty and
responsibility. Besides, it is a tool for reinforcement of the class. Tdreralso

students who define homework as a cause of anxiety and a boring activity.

Studentsdé definiti omesunder fcommah esatementsoasie wor k ¢
enabling interaction and use of target language, arouse interest and collaboration
and assisting foexams. All the data about the perceptions of homework practices
and ideas about ideal homework being collected through interviews were verified
by classroom observation notes of the researchiee. findings of homework
perceptions of students and teashewere compared with the ideas about
improving homework practices and based on the information, it was clear that the
ideal homework model is quite different from the adopted homework model in
English classes. Besides, the teacheresearcher has obsedvenderperformance

in English homework in accordamevith exam results, she decidedredesign the
homework model based on collected data about ideal homework and after
searching thditerature;she came up with learning communities in education, a

new wnderstanding in education whichgaited to the needs of the students.

As it can be concluded from the major cod:¢
observation notes and diary, studeats interested in assignments that enhances

interaction, communicatiorand cooperation as main characteristics. Hence,

homework practicearedesigned the way that encourage communities of learners

and practice. With the redesigned homework model based on learning

communities, tasks were conducted with the community andthe@ltdmmunities

are allowed to study together without feeling in a race as they were not graded

individually. During the implementation of the new model, the researcher

continued to do observations and the communities were also interviewed in order

to get cta about their expences. Students also expréssir personal ideas about
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CoL-based homework on reflection reports. The major themes emerged from the

data about the designed homework madelts impacts on cognitive (academic),

social and personaledelopment. In addition, there amdso findings on the
weaknesses of learning communities based homework model in English classes.
The identified major codes were also ve
observation notes of the researcher. Lastlye comparisons of homework
performances of students and their exam results from two semesters were also

presented in graphics in order to find out the impacts of homework practices.

Eventually, the results dhe study demonstrathat Col-based homew&rmodel
contributespositively to homework performance and academic success in English
classes from the perspectivet the students and the teachesearcher. The
comparison of the themes anthjor codes between individubhsed homework
and Col-based hmewak are represented in Appendixthl obtain a general idea

about the data analysis process.
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CHAPTER 5

DISCUSSION AND IMPLICATIONS

The study has been conducted to improve the homework performancés of 8
graders in English classes by designingeaw homework model based on learning
communities uderstanding. To fulfil the aimaction research igdentified as
research design anbedatacollectedfrom participantsare analysed for the sake

of answering the research questidpased onthemes and ades which are
determined in data analygisocess. This chapter discusses the main themes of the
study in relation tahe relevantesearch in literature. Afterwards, the following
sectionpresents implicationfor further practices in education and ladthrther

research.

5.1. Discussion

As content analysis was carried out i tstudy, thedata were analysed based
upon the identified themes and codes presented in Appendix J. The findings were
also triangulated through multiple data sources (i.e., vdgen notes, diary and
reflection reports) to develop a comprehensive understanding about the case. In
this section, the findings are discussied parallel with the reseach questions

respectively together with addressing to related literature.

5.1.1. Peceptions on English Homework Practices

As language acquisition has become one of the prominent issues of MoNE,
language education programs and their components started to be analysed in terms
of their functions in learning environmen¢ € nar , T e yféir,u2006;and Te

Damar, Esim & Korkmaz, 203 7Thus, lomework isone of the prominent matters
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in educational studies and authorities continue to study on the phenomenon.
Similar to other subjects, homework is defined as one of the effective learning
methods inFLE (Nunan and Richards, 2015; Coutts, 20Bd¢les and Wigfield

2002) and most of the educators enforce it on their classes. Hoknesvmept has

been discussed ifterature in various perspectives but the most common issue is

i ndi vi dual stheir atantei tdwardsenameveork gpractices because it is
highly believed that it has a direct effect on homework performance and quality of
the work (Wiesenthadt al, 1997, Knceoj Il u, 2004) .

The finding of the present study indicasamilar patterns with the literature in

terms of homework definition and perceptions of individuals who got involved in

the process. In the former studies conducted with the teacheiss dgtaimedthat

the teachersd approaches to the concept
i mpact on t he st wahsequensyberfopramceseemphomeworks and
practice Eilam, 2002, Connors, 1992; Farrow et al999). The present studyms

to improve homework performance in English classes and ensures continuity of it.
Thus, the perceptions of teachers and students on English homework practices are
guestioned in the study in order to get a broad point of view and compare the
findings with the former studies about attitudes and perceptions towards

homework practices in learning process.

To begin with the perceptions of homework practices from the perspectives of the
teachers and students in the studgrallel resultsare obtained with the reked
literature underlining the importance of individual perceptions on homework
performance and academic successé&(Ak, 1998; Collier, 200
2006). Similar to the studies in the litera&yCooper, 2001; Walberg et al., 1985,
Doyle and Barber, 1990) the present study irndicthat English teachers
emphasizéhomework favourable for their classes in terrhseinforcement, self
responsibility, academic success and assessment of the class. Similarly, students
adopt homework positively as a duty, an obligation or responsibility. The findings
also showthat not only teachers but also students state that assigsmmanable
reinforcing forthe previous classes. On the other hand, similar to a number of

related literature statinghat students define homework as a source of stress
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(Kouzma and Kennedy, 2002; Kaplan, 2006), da¢a of the present studlso
show that homework might cause anxiety and stress on students depending on

various aspects, which will be identified in this section later on.

Considering the literature about academic success and homework, there are

various studies that underline the importamtehomework in foreign language

learning. In parallel, teachers emphasize that assignments promote learners in

acquiring of new information in vaios ways (Ul utak &AdeDin-er,
2013, A-ékgaechend983yendr al pearesienfat i ons abou
to each other as all of them started by defining homework as reinforcement for

their lessons and expressed that they give homework &iutients for the sake of

revising the covered topics in order to prevent the students from forgetting.

Besides, they believihat homework promotes language learning as it provides

time to study English outside the class and the students might realice the

deficiencies. hey pointout that students who give importance to homework
performancesxperiencemore success on learning English than the ones who are

indifferent to the tasks. So, it can bencluded that teachers perceassignments

aspromotes of success on their lessons.line with the literature (Eila, 2001,

Ul ut ak and), iDitha present stu@yOtBe3teachers promote homework

practices on their lessons as it motivates the students and consequently enhances

their academic achievemeiithey claimthat students who are able to see that they

can complete the task with the newly acquired language feel courage about the

class and it keeps their motivation high.

Teachers indicatthat homework can be considered as a tool for reinforcensent a

it gives opportunity to revise the former classes and ensures permanence of the
knowledge. When interpreting the findings from students, a consideaatbunt

of them also underlineomework as reinforcement. In this respect, the findofgs

the action wdy coincide with the related literature defining assignment

applications as a way of reinforcing newly acquired knowledge and ensuring

per manence for students (Babadojan, 1990;
2008; Wallinger, 2000; Warton, @@). The sidents overemphasizethat

homework practices provide them secure the new information whiphrallel
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with the study conducted by ¥zben (2006)
that repetitions and activities done owing to homework practices makearg

permanent and increase academic achievemdrgreTarealso studies being
encountered that there is no relatidretween academic achievement and
homework appi cati ons ( Kr is&Rgmoidgy 20011 vBhBebother M¢, i |
state that it depenasithegr ade | ev el of students (Coop
Similarly, even there arearticipants denying the importance of homework on

acadenic performance, when the data are analysed in deepglias that these

statements arouse depending differentopasas preferred homework model or

attitude towards the class, whiehethe reasonsf failure in English homework

performance.

Moreover, homework is preferred as a tool for assessment by the teachers. As
pointed out earlierit is believed that withouthecking the accuracy of answers in
assignments; it is not possible to have an idea about achievement in language
learning (Keith, 1982; Chen and Ehrenberg, 1993). Parallel to that poie, of

the teachers expressed that assignments are the mostgbitaciie to evaluate the
studentsé6 | evel of acquiring the new inf
foresee the process and plan the coming classes based on the homework
performances of the learners. The assignmal#is giveclues about their own
teaching as they have the chance to collect the completed task and to become
aware of the most problematic points that students faced in assignments. When
they were asked about their way of homework assessment, it was reported that
they mostly do directssessment by walking around the class or the students read
their answers aloud in the classroom during homework evaluation, which
represents common points with study conducted by North and Pillay (2002)
aiming to find out English teachers preferencesuabharacteristics of homework

and claim that homework is a useful tool for teachers in assessing students.

Accordingly,when the students expresseéeir thoughts about English homework,
a remarkable amount complained about assessing homework directly @seitof
the reasons of feeling anxious about homework practices. Masteo$tudents

who geé underwhelming results in homework performanecelerlinetheir stress
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during homework evaluation as they do not feel confident and sure about their
answers, whah bringabout anxiety and ignorance towards the assignments and
washout consequently, as Cumlamd Baydar (2017) revealed in tsaudy on
cooperative homework model, stating that anxiety affects homework negatively.
As a result, the characteristics ofnm@work practices should be shaped based on
modern understandings in educatiather than follow accustomed techniques
(¢Cenar, Teyf ur REventuallyltieeyprfesemt study? diaflyGevetlat
teachers perceive homework as a tool for assessmethtdiuway of assessing the
tasks causes anxiety and stress on studéatsresultin underperformances
stated in literaturéVallinger, 2008.

In parallel with therelated studiegDemirel, 1989; Cooper et al2006;A k é n ,
1998;Ba b a d o] ahughes Bt9b; @002, Walbgret al, 1985;Kapk € r an &
Keéer an, 1 ga@hers and stunlergwinteéd out that homework improves the
sense of responsibility of studefats it holds students responsible to do extra study
either willingly or unwillingly outsidethe course and increase their skills to
comprehend the knowledge (Hughes et2002; Connors, 1992 other words,
when the teacher assigns the students with a task, they feel the need to complete it
in order not to leave a bad impression on teadsgecially if the homework is
checked. As a result, if the teacher not only sets homework but also see over the
completed tasks, the students feel much more responsibility on themselves. They
also get the idea that homework practices are important far dlaen sake of
learning if the teacher attaches importance on their work. Apart from
responsibility, almost all the students also define homework as their duty or
obligation, whi ch i s shaped either posi ti
reflections about Bglish homework practices. Most of the students feel the need
to complete the homework that is given as they feel uncomfortable when they
enter the lesson without doing it. In that point, the viewpoint of the student to the
term 6dutyd i ® deteuming. &Vhile some of tthe rstudents feel
responsible about the duties and therefore mostly complete the task in ordér to fee
relieved, the others expresshose duties results in anxiety and stress for them. It
is also observed that students who dadopmework as responsibility show high
performance when compared to the students who feel under stress when they were
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given individual assignments. Hence, it is clear that their perceptions affect the
performance in homework. Interpreting the reasons odean or stress, the

students mostly attribute it to the characteristics of the followed homework model

in English classes. The findings were consistent with the relktechture,

claiming that the model of homework plays a crucial rolsih u d e ntiossé r eac
(Trautwein et al. 2006; Rowell and Hong, 2002) and has been stated that every
characteristics and process of homework is shaped based on the model such as use

of resource, assessment type or the content of the task (Kaplan, 2006).

As it is determind in various studies, homework tasks might cause anxiety or
stress on students which results in decrease in homework performance or
indifference against the clafisouzma and Kennedy, 2002Jhe study conducted

by Galloway and Pope (2007) shows that hom&woan negatively affect
students' attitudes depending on the adopted model of assigiimeitdrly, in the
present study, one of the percepsiai students about individubhsed homework

was causing stress and anxiety on students as it takes somitmasich time
which results in boredom on students, or thegl fworried about their answers

during assessment as they do not éeehpetentn English class.

Comparably, thereare also negative perceptions of teachers about defining
homework practices irthe present 8tu d vy . Teachers tmstly
homework is useful in FLE in terms of various points mentioneidre On the

other hand, therarealso a few statements that present homework as a pointless
activity depending othe indifference of the students tawsa the tasks. In contrast

to the perceptions of participants (students and teachers) claiming that homework

is pointless in learning English, various authorities on language teaching
emphasizethat even very little homework has a positive impact on sttglen
(Cooper, 200), if it is compatible with the modern approaches in learnligp

key role in perceptions about homewor k
preferemes on various aspects (Farrow et 4899; Slavin,1 9 8 7 ; Geneyl
Demirel, 2006 Patal et al., 2008 like homework model or type of evaluatidrhe

point to be considered in the present study might be the homework concept

preferred by the teacher andEspedalyincoher e
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the secondary school levettimides of student against assignment vary according

to content of given assignment with different interests and skills (Epstein and Van

Voorhis, 2001). Again, it has been stated that the assignments given within the

framework of traditional approaches viealed to negative attitude against
assignment (Kaplan, 2006; Corno, 2000). As .
preferences about homework models on their lessons are directly affecting the
studentsod attitude towar ddsto fbllownmoderr k . Hence,
understandingsn education while implementing tasks in and outside the class

(Rowell and Hong, 2002). For this reason, the present study also questioned the

homework model preferences of English teachers and all the teachers identified

that they prefer traditional models of homework which is similar to the results of

the study demonstrating a vast majority of teachers do not seardiffésent

assignment modelssingprogressiveeducation methods even they do not observe

any additionalimpact of individual homeworkmodel on learning (Haznedar,

2010). In contrast with the study claiming that teachers are indifferent to

homework models coherent with modern approaches (North and Pillay, 2002) the

teachers in the present study seem to bar@wf various homework modeisat

ensure motivation and enhances studentsodo ho
following accustomed understandings in learning process and homework msodels

expressed as past habits and easiness of planning and implicBtiomework,

which actually cannotbe accepted as valid reasons to eliminate other

understandings of homework effective in learning process as homework is

foll owed mainly for the sake of students?o
practices and characistics of preferred homework model should be shaped based

on students needs in order to develop homework performance and accordingly,

academic success in FLE.

From the perceptions of students on assignments, it is obvious that they are aware

about the gjnificance of homework for academic succasd adopt it as a part of

education process. Agreat amount of thearticipantsregard assignmentsas

enabling renforcement and promoting seksponsibility which are actually

important factors in succeedinghguage $allee and Rigler, 2008 contrast, the

data obtained from homework checklis and t eac h dghatihereis@t es i ndi c
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decline in completing assignments. Based on these points, designing a new
homework model that eliminates the negative cpptions of students and
corresponds to the modeapproaches ifrLE is considered as a solution for the

sitation, in light with the related literature underlining that homework practices
improve the skills of learning continuously and develop other skKillg is
consistent with studentsd interests and
1995; Lenehan et al., 1994; Xu, 2009; Slavin, 1987).

5.1.2.StudentIdeas about Ideal Homework

In parallel with the findings of related studi¢€ollier, 2007; Cooper2001;

Hi zmet fil ag o d21040 6 ; Tan anidis réveated fhat both 200 4)
teachers and students accept the importance of homework practices in English
classes. However, themepr obl ems about teacheaek sd pr e
models that pradibly resultin decline in completing homewodmong studentas

they do not get along wittmeir preferences. In contrast with the study claming that
teachers are unaware of new understandings in homework (North and Pillay,
2002), even they know the fachat assignments promoting interaction and
cooperation are welcomed warmly by the students as emphasized in $tudies

(Hong and Milgram, 1999 Tak, 2013; thKtakewsininuewith2 016) ,
individuatbased homework because of habits and easiness in planning. On the
other hand, it is identified in the study that traditional models of homework cause

lack of motivation on students as madtthe students complained about feeling
uncomfortable and anxious at times of practice and assessment as it was also
underlined in the former studies in literatuld { p | a n, 2006 ; A-ékg
Corno, 2000) The perceptions of students were effectiveeizing the situation

about homework practices in the present study. Accordingly, even most of the
students support that homework is required in English classes for various reasons
discussed formerly, they do not always have the will to complete tasksvas

realized that they feel anxious and uncomfortable because of the competitive
characteristics of individual homework practices. Especially students who feel
inadequate in English perceive homework as a source of anxiety in the class. As a

result, itis identified by the researcher that new understandings about homework
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models should be improved to reduce the negative attitude towards English tasks,
because the adopted homework model affects performance and accordingly, the
academic success which isneo of the common issues being discussed by
authorities Coutts, 2004Eccles and Wigfield2002 Trautwein, et al.2006).

Various studies have been conducted about homework types and modern
understanding in homework preferences arguing that as homewarlcnscial

method in learning, it should be attached importance in the ggatderms of

practicing designing or preferred model because most of the research conducted

on homework emphasize that the styldoh s k mat t er s ditiudeh f or st uc
and the performane on homework completion (Cheng et &.0 0 8 ; Hi zmet - i,
2007, Rozier, 200 3; Kseoj Il u, 2016) . Similar
observed that homework performance indicates parallel results with the exam

results of studentsAfter analysingthe data and interpreting the results about

perceptions of homeworky students, it was pointed out that there is a need for

improvement in English homework in terms of preferred model and its
characteristicsBased upon the literature claiming that the model of preferred
homewor k plays a cr uc anad (Trautovéineet al2006;st udent s o
Rowell and Hong, 2002;) and stating that traditional homework models cause

negative attitude against completing the tasks (Kaplan, 2006), the researcher

gat hered information about stutdeeatesd i deal
a suitable model of homework practices in English classes to improve homework
performanceFindings showedhat the most demanded characterissibsut ideal

homeworkwere identified as promoting interaction, arousing interest, using target

language. Studentalso clamed that homework should assist getting ready for the

exams.

When the students were asked to define their ideal homework, they complained

about tasks being boring and stated that they like homework practices that are

entertaining anattractive. Thushe findings about ideal homewoake parallel to

former studies that argue the importance of characteristics of homework and

i mprovement of favourable homework practice

and accordingly enhance homew@erformance in Engdh classesin parallel
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with the literature (Hughes et.aP002;Y ap éc é , 1995, Lenehan e
20090 emphasizing | earnerso6 preferences st
practices, the students ihet present study also undertimat they welcome the

tasks in English classes which appeal to their interdsom this pointjf the

assignment is full of theoretic questions and contains typical types of individual
exercises, the students get bored and lose the desire to complete it. Thus, in order

to improve homework performance in English classes, thes tablould be

attractive and gpealing for the new generation.

One of the opinions about ideal homework for students was determined as tasks
should promote interaction during homework practibost of the students
identified their ideal assignments as tatikat allow them to interact with each
other. The main reason for this preference is mostly described as that language
needs to be practiced in order to acquire it efficiently, as it was also supported by
the studies about language learnirigeifirel, 1989;A k & n , 1998, Kr as
Terrel, 1983).The students believe that with interaction, also cooperation comes
up among the learners. So, especially the students who do not trust themselves
about English competency have the tendency to study with someone irtarder
complete the assignment. It is determined that assignments provide much more
contribution for achievement when they promote cooperation compared with
individual or competitiorbased assignments (Slavin, 1987). The tendency in
acting with a community ahfulfilling tasks within cooperation has always been
present in the socies where humans live todetr (Johnson and Johnson, 1999).
The students in the study feel more motivated while undertaking the
responsibilities collectively similar with relateddrature (Johnson and Johnson,
199 9; yli &Remeel, 2006; Van Voorhis, 201 Patall et al 2008).Based on
the opinions of studentspeperation ensures motivation among students, which
was described formerly as one of the important factors in laegeagning thais
accompanied by the preferred learning metfi®d r n y e iEhrmdh & ©xfard,
1995. Similarly in the study, whem student completes the homework with the
help of an individual, hiehefeels confident about the task and becomes more
willing to take part during practice. Moreovstydentsstatethatthey might learn
from each otherds knowledge when there
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study environment which decreases the feeling of competition among individuals
that brings alog anxiety and rivalryn the classroom. Hence, studguarticipants

in the present study described one of the characteristics of ideal homework for
English classes as paving the way for interaction among indigid@althe other

hand hey did not believéhat it couldbe ensured in their classroom because of the

competitive spirit among individuals.

Existence of communication in language learning process is mentioned by the

authorties as one of the requested achievements almost in all of the studtes abou

FLE (Brooks & Brooks, 1 9 @l8ng witG ateractive |, 20014;

and cooperative assignments, the students also mentioned their desire about
existence of communication in homework practicesnsidering the expectations
about FLE, asnteraction and communication has become more of an isstlee
information age gsecially for the new generatiof©rnstein & Hunkins, 2004

Fritz, Mallenberg & Chen, 2002; Alténtak, 2000) the belief that individual exists

only for himself and competes withhatr learners during the procease expected

to decreasewith the new approaches ilearning. In fact, as pointed out in
literature, the humanity has the tendency to have contact with others since early
ages as a result of cooperation or completion ofta (Bochner & Jones, 2003)

As a result, the students become more interested in interactive assignments that
allow them to communicate with each other and cooperate about the tasks that
should be completed in homework practice rather than surviving iniNyd In

line with those common points being suggested on various studies that learners
promote working together (Slavin, 1987; Johnson and Johnson, 1999; Corno,
2000; Rozier, 2003) the studeméserred to in growactivities or peer tasks as an
ideal Emglish homework that requires communication among individuals and also

promotes helping each other and reducing the probability of making mistakes.

Students get motivated when they have the opportunity to make use of different
resources for their homeworkssginmenty Ze |l y ¢ t Use & Bedoudrges in
homework practices and assessment of the tasks were also demanded as being
cooperative and interactive by the students. Consequently, the students expressed

that they prefer consulting an individual for honwelvrather than other resources
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like the net, word lists or books. But only a few of them have the opportunity as
there arenét any family members @Qnbat can
of the important points in homework performance in Englistssgs is related to
homework asessment system (Wallinger, 200®eith, 1982; Chen and
Ehrenberg, 1993)Considering the assessment of homework in the classroom, it
was revealed that studersispport evaluating homework practices in order to find

out the rformance in English classes but the point is how the assessment is
carried out. Most of the students expressed that they feel nervous when the teacher
does direct assessment in the class or she wants them to read the answers aloud.
The reason of the s#ition is expressed as having hesitations about their answers

or there might students who did not complete the task. Hence, students offered
interactiveways of assessments like irgeoup control or holding discussions
together with the class in orderdwgaluate the task. As it can be deduced from the
results, the students feel necessity about assessment of homework assignments but
if the assessment is conducted in a communicative way through feedback
discussions or group control, thieel more comfortale and willing to take part in

the evaluation of answers as they do not feel alone and feel the courage of others.

Considered as one of the effective waygpefmanent learning (Ekin, 1997he
students also emphasi#®at they are interested in homewa@roviding them to

use the target language, which was actually unexpected by the researcher because
the students behaved timid during the lessons. dtsoestimated that homework
models providing cooperation and working all together may eliminate the
hesitation of students about Engligks language is a tool emerging as a result of
interaction and used for this purpose, directing individual to communicate and
focusing on use of language in homework are of great importance in English
competacy (Wallinger, 2008 Damar, Esim & Korkmaz, 20}7 Moreover, as
communicating worldwide and being aware of all the parts of the world became
possible thanks to the improvements in technology, the students are actually are
keen on utilizing the target language to batip with the things they are interested

in. They are mostly interested with the practical part of English and they got bored

with the tasksvhen there is no active usage of language. That causes indifference
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towards homework practices and accordingly ltesproblems in homework
performance in English classes.

Different from the aforementioned points, some of the students also stated that
assignments should include tasks that assist for the preparation of placement

exams. The reason of that might the edion system in Turkey that makes the

students become competent and test their competency nattiple doice

guestions. The fact about placement testgially contradicts adopted teaching

approach for language learning as it is provided by most of utierties that

FLE should relieve anxiety, promote interaction and make students use language

mutually, rather than prove their own knowledge to otherskeamg it only for

themselveg G¢ neyl i and Demirel, 2006, ¢eli kten et
elements of language education procdsmnework practices should also be
appropriate for | earnersé soci al and cul tur

to share their knowledge with otheriears by interaction (MoNE, 2018

As it can be concludedfom t he student sedl hgrewokeipt i ons of
parall el wi t h rel ated l iterature (A-ekg?° z,
Romsdahl and Hill, 2012) English assignments should be interactive practices that

promote cooperation and communication among students. As a result, they
indicatedthat they feel motivatedshen they study together with a group or society

and have the opportunity to use English as a tool for communication rather than

forming sentences or memorising vocabulaaes deal with them individually.

Moreover, making use dérget languagehowed up as one of the common ideas

about ideal homework practicéhis could be followed by watching online videos

or preparing dialogues collectively with a friendClassroom observations and

homewor k checkl i st s opmibns @abous wgalp romeworkst udent s o
definition for Englsh classes which will be interpreted later on. When the teacher

gives an assignment that should be completed through interaction with family

members or friends, the rate of homework completing increaseswibek.

Similarly, the students are more willing to take part in homework evaluation if the

task was desired to complete together with a friend.
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Basedon the ideasbout redesigning homework practices in Engéisha foreign
language classes, it is poidteut that the common homework model is far from

the ideal homework of students Thufe researchesearched for the new
perspectiveso turn the scales about homework performance in English classes

the characteristics d@oL understanding matchith the ideas of studeris i d e a |
homework, it is estimatedthat promoting learning communities in homework
practice might enhancénomework performances and accordingly academic

success of students.

5.1.3. The Impacts of_earning Communities-BasedHomework in EFL Classes

After the definition of ideal homework practices by the students of English class, a
literature review was conducted in order to arrange a new homework model that
priotirizes communication and cooperation among individuals and reduces the
feeling of becoming isolated and consequently anxiety towards the lesson. In line
with the related studies and review of literatysegctices correspond tmodern
understandingsn educationwere realized crucial and therewith it was foreseen
that learning métod and elements in process might be deployed favourable
(Doj a PAKtang, © 9 8 ; Gegneyl aPaphnd2e 1M91r Muisnd 2 00 6 ;
Reynolds, 2001 Analysing the answers and searching through the related
literature, the researcher came up a numberuafies about learning approaches

and related homework models improving homework performances (Rozier, 2003;
Eccles, 1983; Johnson and Johnson, 1999;nG vy | i & Demirel,
Voorhis, 2011 Patall et al 2008).Considering the statements of studentsuabo
ideal homework,designing a new model based ¢garning communitiess
envisaged as having an impact on homework performance in English claskes.
understanding came to be known with the new improvements in education and
mostly adopted to developmerds professions or organizations in society (Bell,
2005; Willits & Brennan, 206; Hord, 2004. When theimpacts of Coktbased
homework practices were analysed baseddnu d e nt s 6andrdecurhestc t i on s
presentinghomework performance, the new homework elqatovedsignificant

results in terms of academic (cognitivegrgonal and social developments of
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studentsvhen compar@ with former homework model being practiced in English
classes.

When considering academidevelopment, the students statieat with the
understanding of creating communitiashomework practices, their perfoances

on completing tasks and their academic success has incréaiseckvealed that

with the help of Cotbased homeworkstudents got highegradesin examsin
accordance witthomework performances which represent parallel results with the
related literatureKuh, G. et al., 2005). Moreover, the findings aomsistent with
theresults of similastudies claiming thalevelopingearning methodthat appeal

to st ud eaint of Giew increases the academic performance of individuals
(Palloff and Pratt, 1999Rovai andLucking, 2000; Willits and Brennan, 2016;
D°rnyei, 1994, ERBr.maAc c®& r@dx fngr d,o0 t1hE5 student
the new homework model encouraged themxtthange their knowledge with the
community rather than keep it for themselves, which enhanced brainstorming
about the task and helps them to learn from each other. As it was underlined in
literature ¥ z b e n 2006 ; S a |; SpézbergaanddThoRikeg1992) 2008
sharing information and studying together in a society provides permanent
learning and reduces the possibility of repeting mistakes, which ls@agpainted

out by the studerparticipants. Most of thstudents were satisfied with Cdbased
homework model as they believed that thanks to acting with a community, they
have the chance to recognize their mistakes and exchange information which
enhances the academic success of every individual. Besides, the feeling of being a
part of a society causdte students to feel the responsibility to contribute to the
task, which enhances their homework performance as the tasks are required to be
completed for the sake of the community and the individual implicitly, as a

principle of learning commuties (Boyer, 1990; Bell, 2005/Venger et al., 2002

Along with academic development, there were also improvements in personal and
social aspects as they became aware of unity and gain sense of €®aksn,
2005; S e n e ;nCGoind, 2000).Al ®&¥préssed formerly, CoL has been
defined as one of the current perspectives in education and it emphasizes acting

toget her because as societies ar e i nter cc
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individuals in gprocess should also be considered as being dependent to each other
during a progressAly d é n , 2 0 0e2 al., 189% Yawviez,i 2016. Besides,
modern understandings in education aimed to improve society rather than focus
only on individual, which results one for all, all foronewmar eness (¢el i k
al., 2009. In parallel with the statemens from the literatustudents emphasize

that Col-basel homework practices represenpositive impact in terms of social
developmentin learning ommunitiesbase&l homework practices, completing the
task is a process that occurs by forming ideas and defending them, focusing on
problem and exchanging ideas with the other individuals, aiming at problem
solving and active participatiorAs it is believed in learningcenmunities that
everyone should gi ve s ho ediweaeasporsilblityt he t
enhancesDuring thepracticeof new homework model, it was observed that the
communities and individuals became attached to each other and adopted the
feeling of building a society togetherAfter designing homework practices based

on CoL and implementing them in English classes, it was not only stated by the
students that it enhances collaboration among individuals, promotes collected
responsibility of them ah empowers their sense of community, but also the
observations of researcher pointed out that learning communities resulted in a
significant improvement in terms of social consciousness of individuals. Thanks to
enabling communities in fulfilling homewoniractices, students become aware of
being a part of a society and adopting common goals collectively, as one of the
principles of building a learning community. In order to be a part of the
community, they made an effort to communicate, which was actoa#yof the
purposes of modern learning approaches in FLE, defined as an effective way of
acquiring language (Rohde, 19%8itz, Mallenberg & Chen, 2002; Crystal, 1998

Hence, according to the findings, as communicatgoone of the principles of
becomng a community, the competitivenvironment that caused anxiety and
reluctanceespecially on the students who feel insufficient in language learning
gave place to an interactive and collaborative environment that priotirizes the
benefit of community at fat place, as it was also emphasized being crucial in
related literature promoting interpersonal communication in language learning and
preferred elementsA(l t € n t aGoyncil fOEQrOpe, 2001Saraswathi, 2004;

Truchot, 2002Eccles and Wigfield2002.
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As identified one of the upsides for CoL based homework practices in the present
study, another significant difference was identified under the headipgrsonal
development after examining the findings from students. In line with the literature
that suggest studying together with a group improves self confidence and as a
result, individuals start to express themselves in a society and become socialized
(Marlowe and Pag , 1998; Ul ut a)khe atuddnts Btated thatwith 2 0 0 3
the acceptance of belang to a community, their setfonfidence increased as

they did not feel alone in the process. Also, as it has been proven by authorties that
the learning communitiescrease the intellectual communication between student
and teacher, make individual be aware of himself and his environment and
strengthen the dity of critical thinking (Butler and Dawkins, 2007; Mitchell and
Sackney, 2011), the participants in thesard study pointed out that with being a
part of a community, they become conscious about their own being in a collective
environment. Besides, as the tasks that are completed with the community were
presented in the classroom, even there were some loestat the beginning of

the practice, their shyness reduced and they got used to express themselves as one
of the members of a communitjpart from these, students also stated that the
accuracy level of their homework and their knowledge increased hathelp of
discussions and exchanging information during homework completion and
presentations, which coincides with the related literature stating that acting
collaboratie | y e n h an c e s -canfidenceRehharatl&&andes 2611 f

Finally, therewere also students who underlined some weaknesses about learning
communities based homework practices in English classes. Even they were not
common for most of the students, they faced with some problems about
presentatitons and arranging the meetinggfercommunity members. As stated
earlier, presentatitons were mostly defined as having positive impact on
individuals especially in terms of personal development. In contrast, there were
also students who felt woed about doing presentations étiger wih the
community during homework evaluations. Another point that caused some
problems in CoL based homework completion was about the dissatisfaction of the
students in tens of determined community méersby the teacheor the times
for meetings to complet the task with their friends. When compared with
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traditional homework model, it is clearly revealed that the drawbacks of learning
communities bBsed assignments are quite I€Hsus, students were pleased with
the redesigned model of homework based on @oderstanding and when
compared with common homework model, it provided a significant difference in

the academic, social and personal development of students.

Considering the statements of students and comparing the results from two
semesters in terms dlomework performance and exams, it was concluded that
homework model has a crucial role in attitudes of individuals towards tasks and

their homework performances. As it is clearly demonstrated that traditional
homework types result in negative situationms homework practices, new
assignments should be designed that appe
understandings adopted to strengthen FLE. Moreover, as homework is defined
mostly as an integral part of learning process in literature, its place and
characteristics should be identified clearly in the curriculum designed for English

classes in order to prevent inconsistent practices of homework.

5.2. Implications

The implications for further practice and reseaach handled in the coming part

basedn the limitations and encountered situations throught the study.

5.2.1 Implications for Further Practice

The aim of the current study was to improve homework performances by
designing a new homework model based on learning communities understanding
as ts characteristics correspond to modern apgres in FLE and students needs.
The section presents several implications for practice in the context of FLE and

curriculum.

Firstly, as it is revealed by authorities in literajuhe climate and charactrissiof
learning environment affedt e a r att#éudes Gowards the class and academic

performance accordingly. Similarly, the elements of process are shaped based on
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these aspects. As a result, providing learning environments that are welcomed by
students ad designing appealing assignments should be given more importance in

order to get desired results.

The study starts with detailed information about homework assignments in EFL
classes and community of learners understanding in education. The study can be
used as a guide by teachers of English facing problemstiagtitompletion of
homework. Cokbased homework model and the activities followed during the
process can be transferred into different levels in school settings. As the studies are
rare in this are in Turkey, this study can ensure an example of homework model

in EFL classes, implementation process and the reactions of the students.

Nevertheless, the teacher should be aware of the difficulties about thve-fiplin
CoL based homework practices. Theachers should be watchful during the
implementation of homework assignments as there can be students who do not

attend the community in meeting sessions or cannot take the pace in community.

Moreover, the teacher should watch the presentations wighacat take notes in
order to see the studentsd activeness
unpredictable situation. Lastly, the physical conditions of the class should be
suitable for CoL based homework process as presentatitons and holding
disicussions are integral parts of the process. So, there should be a smart board or a
computer as there are authentic materials like videos or audios represented during
presentations and large classroom to place the communities together in order to

exchange idas.

The findings of the present action research provide further implications for the
curriculum planners, too. The assignments should be placed in the curriculum for
FLE with a clear definition and homework practices should be redesigned
according to thenodern understandings in teachitgarning process. The teacher
training programs should be reorganised including ideal homework models in
English classes for students. By considering those issues, it is highly possible that

homework practices provide exqted results in English classes.
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5.2.2 Implications for Further Research

The present study is an action research offering improvements on homework
practices to the class where the study was conducted. Studying the improvement of
homework assignments f8" graders in English classes provides the curriculum
developers as well as the teachers with essential insight on how to design a new
homework model that promotes academic performance of students.

Begin with, as the school was aceadary school and ¢hteacheresearcher tried

to improve homework performances in FLE classes, this study can only transferred
to English classes in secondary school settings. Even so, a similar study can be
conducted in various subject fields. Furthermore, it can be repestte a whole

school and more teachers can reflect on their homework preferences at classes and

improve their homework model based on learning communities understanding.

Besides, an experimental study can be conducted by creating a control group to
obseve the contributions of CoL based assignments to homework performance

and academic achievement. It can also help to decide whether traditional or

modern approaches are effective on homework performance and consequently on
academic success and provides aeiieing effective homework models in foreign

language classes.

As there was a limitation about the timing because of a determined lesson plan for
English lessons, the teacher decided on one lesson in a week to conduct homework
presentations and discussicasiong communities about their tasks. In order to
include more discussions and get information about the impact of learning

communities on homework performance, the hour might be increased
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