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ABSTRACT

PRE-SERVICE EFL TEACHERS’ CURRENT PRACTICES AND
PERCEPTIONS OF MOBILE ASSISTED LANGUAGE LEARNING

AYGUL, Serap Ozge
M.A., Department of English Language Teaching
Supervisor  : Assoc. Prof. Dr. Perihan SAVAS

July 2019, 239 pages

The current study investigated the pre-service EFL teachers’ current practices and
perceptions of mobile assisted language learning. In the study, using mixed
methods research design, quantitative data were collected through a questionnaire,
applied to 142 volunteer participants, and qualitative data were collected through
semi-structured interviews conducted with 10 volunteer students. Quantitative data
were analyzed by using descriptive statistics and qualitative data were analyzed by
employing constant comparative analysis method. According to the research
results, the pre-service EFL teachers used their mobile devices most frequently for
learning English vocabulary and least frequently for facilitating their writing skills.
They found mobile assisted language learning effective, especially for facilitating
their listening skills in English. Moreover, while the pre-service EFL teachers
agreed upon the possible affordances of using mobile devices for language learning
purposes mentioned in the relevant literature, they had moderately positive
perceptions of classroom implications of mobile assisted language learning. The

findings of the present study, providing a comprehensive view of the pre-service
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EFL teachers’ current practices and perceptions of mobile assisted language
learning, might be a guide for those who design and develop mobile applications
for language learning, those who develop curricula for English Language Teaching
programs, and those who implement the curriculum, namely the lecturers offering

courses in English Language Teaching programs.

Keywords: Mobile Learning, Mobile Assisted Language Learning, Pre-Service

English Teachers’ Perceptions
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INGILiZCE OGRETMEN ADAYLARININ
MOBIL DESTEKLI DIL OGRENME PRATIKLERI VE
MOBIL DESTEKLI DiL OGRENMEYE ILISKIN ALGILARI

AYGUL, Serap Ozge
Yiiksek Lisans, Ingiliz Dili Ogretimi Boliimii

Tez YoOneticisi : Dog. Dr. Perihan SAVAS

Temmuz 2019, 239 sayfa

Bu calisma Ingilizce 6gretmen adaylarmm mobil destekli dil grenme pratiklerini
ve mobil destekli dil o6grenmeye iliskin algilarin1 arastirmak amaciyla
yiriitiilmiistiir. Karma arastirma deseninin kullanildig1 ¢alismada, nicel veriler 142
gonilli katilimeiya uygulanan bir anket araciligiyla, nitel veriler ise 10 goniilli
Ogrenci ile yiiriitiilen yari-yapilandirilmig goriismeler araciligryla toplanmuistir.
Nicel veriler tanimlayici istatistik kullanilarak, nicel veriler ise sabit karsilastirmali
analiz yontemi ile analiz edilmistir. Arastirma sonuglarina gore Ingilizce 6gretmen
adaylar1 mobil cihazlarmni en ¢ok Ingilizce kelime dgrenmek, en az ise Ingilizce
yazma becerileri gelistirmek amactyla kullanmaktadir. Ingilizce 6gretmen adaylari
mobil destekli dil 6grenmeyi 6zellikle Ingilizce dinleme becerilerinin
gelistirilmesinde etkili bulmaktadir. Bununla birlikte, Ingilizce 6gretmen adaylari
mobil cihazlarm Ingilizce 6grenmek amaciyla kullamlmasinin alan yazinda
belirtilen avantajlarina katilmaktadir fakat mobil cihazlarin smif ic¢inde dil

ogretmek amaciyla kullanilmasina gelince, Ingilizce 6gretmen adaylarinin orta
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derecede olumlu algilarmin oldugu gériilmektedir. ingilizce 6gretmen adaylarmin
mobil destekli dil 6grenme pratikleri ve mobil destekli dil 6grenmeye iliskin
algilarinin oldukga kapsamli bir resmini sunmakta olan bu ¢alisma; mobil destekli
dil O6grenimine yoOnelik uygulamalar tasarlayan ve gelistirenler, miifredat
gelistirenler ve miifredat1 uygulayanlar, yani Ingilizce 6gretmenligi lisans

programlarinda ders veren 6gretim elemanlari i¢in bir rehber niteligindedir.

Anahtar Kelimeler: Mobil Ogrenme, Mobil Destekli Dil Ogrenme, ingilizce
Ogretmen Adaylarmin Algilar:

Vii



To my beloved son, Furkan

and in the loving memory of my beloved father, Ahmet AYDIN...

viii



ACKNOWLEDGEMENTS

First and foremost, 1 would like to express my sincere gratitude to my supervisor,
Assoc. Prof. Dr. Perihan SAVAS, who has been more than a supervisor to me with
her valuable support, guidance and encouragement through this study. It would not

be possible to finish this study without the motivation she provided to me.

I would also like to thank to other thesis committee members Assoc. Prof. Dr.
Nurdan OZBEK GURBUZ and Asst. Prof. Dr. Necmi AKSIT for their valuable

contributions.

| present my deepest gratitude to my mother Zehra Aydin, to my father Ahmet
Aydin, and to my sisters; Fatma Merve Aydm, Sena Celik, and Elif Aydn for their
unconditional love, support, and encouragement through my life. I am so thankful

to God for giving me such wonderful and loving family.

| am grateful to my best friend, my husband Faruk Aygiil for his never ending
patience, support and encouragement during my thesis study. He did his best for

making my life easier in this process.

The last but not the least, I want to thank to my beloved son Furkan Aygiil, who
made my life meaningful. I am so lucky to have him as my son. | love him with all

my heart...



TABLE OF CONTENTS

PLAGIARISM. ... ..ottt e e e e a e e e e e e e e ii
AB ST RACT L. e e e e e e WY}
@ /0 Vi
DEDICATION .ot s e e e e e e e s e e e e e e e e e ennrnnes viii
ACKNOWLEDGEMENTS ... IX
LIST OF FIGURES ... .ottt XVii
LIST OF ABBREVIATIONS ... XViii
CHAPTER
1. INTRODUCTION ..coiiiiiei ittt e e e e rae e e e e e e e 1
0 O 11 o o [ (oo PSSR 1
1.2. Background 0f the STUAY .......cc.eeeiiieeiie e 1
1.3. Statement of the Problem ... 5
1.4. Purpose of the Study and Research QUESLIONS............ccccveeviveeiiieeesiiee e, 8
1.5. Significance 0f the STUAY .......cc.eeeviiieiiie e 9
2. LITERATURE REVIEW. ......oiiiiiiiiet et 11
2.1 INEFOAUCTION ...ttt 11
2.2. Defining Mobile LEArniNg .......ccocveovieeiiiie e 11
2.3. Affordances and Constraints of Mobile Learning...........ccccccecveeviveennnnnn. 12
2.4. DEfiNING MALL ....oveieee e 14
2.5. Practices OF MALL .....c.cooiiiiiiiecii et 14
2.6. Effects of MALL on Language SKills .............cccooeiiiiiiiie e, 17
2.6. 1. GIaAMIMAT ... ..ottt e e s e e e e e s e e e 17
2.6.2. VOCADUIAIY ...ttt 18
2.6.3. LISEENING ... .viiiiiee et 22
2.6.4. REAAING.......oeiiiiiee ettt 24
2.6.5. WIILING ©.eeovieecciee ettt 26
2.6.6. SPEAKING ...eeeiiiiiie ettt 27
2.6.7. CUIUIE ..ot 29



2.7. Perceptions Of MALL ......occooiiiiiiie e 30

2.7.1. Learners’ Perceptions Of MALL .........ccccooiiiiiiiiii e 30
2.7.2. Teachers’ Perceptions Of MALL ........cccccoiviiiiiiiiiiieiiee e 31
2.7.3. Comparison of Learners’ and Teachers’ Perceptions of MALL......... 32
2.8. Research Studies in Turkish EFL CONEXt .........cccevivviniiiiiiiiieiieeieee 33
. METHODOLOGY ...ttt e e e e e e ennnaaaee e e 36
K200 I 111 oo o4 A o o RSP 36
3.2. ReSEArch QUESTIONS......ccviieiiiieeiieeeeiiee e ee et e nre e e e snneeeanees 36
3.3. RESEAICH DESIGN ...t 37
3.4. Population and the Selection of the Participants ...........ccccocceviiiiiieiiennn. 40
3.4.1. Demographics of the Participants of the Quantitative Phase.............. 40
3.4.2. Demographics of the Participants of the Qualitative Phase................ 47
3.5. Data Collection INStrUMENES..........oeeiieeiie e 50
3.5. 1. QUESLIONNAIIE .. .vveeeeiciiiee ettt s e s b e e e s erree s 50
3.5.2. Interview SChedUle .........ocvviiiiii 52
3.6. Data Collection ProCEAUIES.........cuioiieiiieiiiesie et 53
3.6.1. Development of the Data Collection Instruments.............cccceevvveennen. 54
3.6.2. PHOtING....eeiiiie e s 54
3.6.3. Conducting the QUESLIONNAIE..........cceeeiiieeiiiie e 57
3.6.4. Conducting the INTEIrVIEWS .........c..eeiiieeeiiie e 57
3.7. Data ANAIYSIS.......oeeiiieeeiie et 59
3.8. Assumptions Of the STUAY .........ccoveeiii e 62
3.9. Limitations of the Study...........ccoviiiii i 62
CRESULTS e 63
4.1, INEFOAUCTION 1.ttt 63
4.2. Results in Relation to the Pre-service EFL Teachers’ Current
Practices Of IMALL .....cvoiiiieiii et 63
4.2.1. Quantitative Data Analysis RESUIS..........c.ccccovveiviiieeiiie e, 64
4.2.2. Qualitative Data Analysis ReSUIS...........ccceevvveiiiieciic e, 67
4.3. Results in Relation to the Pre-service EFL Teachers’ Perceptions
about the Effectiveness OF MALL .........coooiiiiiiii e 82



4.3.1. Quantitative Data Analysis ReSUILS .........ccccoovveiiiiiiiiie e, 82
4.3.2. Qualitative Data Analysis RESUIES ..........ccccoeviiiiiiiiiniiec, 85
4.4, Results in Relation to the Pre-service EFL Teachers’ Perceptions about
the Affordances and Constraints 0f MALL .........cccccoiiiiiiiiiniccc, 92
4.5. Results in Relation to the Pre-service EFL Teachers’

Recommendations to EFL Learners on Increasing the Effectiveness

OF IMIALLL ..ot e e e erre e e e s 96
4.5.1. Application ChOICE ........cocvviiiiiiiieiie e 97
4.5.2. SElIf-reguIatioN ........c.cooiiiiiiiicc e 99
4.5.3. Self-diSCIPING ....veeiiie e 99
4.5.4. AWAreness OF MALL .......ooooieoiieece e 100
T 111 (=] 1 £ [0 o SRS 100

4.6. Results in Relation to the Pre-service EFL Teachers’ Perceptions

about the Classroom Implications 0Of MALL ...........ccccceeviiiiiiie e, 101
4.6.1. Quantitative Data Analysis RESUILS ............ccccveviiviiiiiee e, 101
4.6.2. Qualitative Data Analysis ReSUItS ..........cccccocvvveviieeiiiic e, 104

4.7. Results in Relation to the Pre-service EFL Teachers’

Recommendations to EFL Teachers about the Classroom Implications of

IVTALL ..ottt ettt ettt 112
4.7.1. Recommendations before a MALL implementation ....................... 114
4.7.2. Recommendation during a MALL implementation......................... 116
4.7.3. Recommendations after a MALL implementation .......................... 117

4.8. Results in Relation to the Pre-service EFL Teachers’ Expectations

from the Lecturers Offering Courses in the ELT Program..............ccccceve.. 118
4.9. Results in Relation to the Pre-service EFL Teachers’ Expectations
from the ELT Program .......cccouviiiiie ettt 122
4.10. Merging the Analyses Results of Quantitative and Qualitative Data.... 126
4.10.1. The Pre-service EFL Teachers’ Current Practices of MALL......... 127
4.10.2. The Pre-service EFL Teachers’ Perceptions about the
Effectiveness OF MALL ........ooo i 129

Xii



4.10.3. The Pre-service EFL Teachers’ Perceptions about the

Affordances and Constraints Of MALL ..o 131
4.10.4. The Pre-service EFL Teachers’ Recommendations to EFL

Learners on Increasing the Effectiveness of MALL............cccccceevvveiinnnn, 132
4.10.5. The Pre-service EFL Teachers’ Perceptions about the Classroom
IMPLICAtioNS OF MALL ...t 133
4.10.6. The Pre-service EFL Teachers’ Recommendations to EFL

Teachers about the Classroom Implications of MALL ...........cccocoeiiieinenn 136
4.10.7. The Pre-service EFL Teachers’ Expectations from the Lecturers
Offering Courses in the ELT Program ..........cccoceviieiieeniee e 137
4.10.8. The Pre-service EFL Teachers’ Expectations from the ELT

PIOGIaM ...t 138

5. DISCUSSION AND CONCLUSION ......ccoiiiiiieiiee e 139
5.1, INEFOAUCTION ...t 139
5.2. Discussion of the RESUIS ..........ccveiiiiiiiii e 139
5.2.1. The Pre-service EFL Teachers’ Current Practices of MALL ........... 139

5.2.2. The Pre-service EFL Teachers’ Perceptions about the

Effectiveness Of MALL ........ccooiiiiiiiieeee e 142
5.2.3. The Pre-service EFL Teachers’ Perceptions about the Pedagogical
Affordances and Constraints Of MALL ...........cccooiiiiiiiiiic e 145
5.2.4. The Pre-service EFL Teachers’ Recommendations to EFL

Learners on Increasing the Effectiveness of MALL .............ccccovvvieinnn, 148
5.2.5. The Pre-service EFL Teachers’ Perceptions about the Classroom
IMPlications Of MALL ......c.oveiiiieee e 149
5.2.6. The Pre-service EFL Teachers’ Recommendations to EFL

Teachers about the Classroom Implications of MALL ..............ccceeeinene, 152
5.2.7. The Pre-service EFL Teachers’ Expectations from the Lecturers
Offering Courses inthe ELT Program ...........ccocceeiiiieiiiee v, 153
5.2.8. The Pre-service EFL Teachers’ Expectations from the ELT

PrOg AM .t a e e 154

5.3. Implications fOr PracCtiCe ............ccovvveeiiiiiii it 154



5.4. Recommendations for Further Research ..........cooooveeuoeeeeeoiiiiieieeiinn, 156
REFERENGCES ... oo ettt et e e e e e aaae 159
APPENDICES

A. APPROVAL OF METU HUMAN SUBJECTS ETHICS COMMITTEE ... 170

B. THE QUESTIONNAIRE ....ovoveiveeeeeeeeeeseeseeeeeeseeeseeseess e sseeeseees e asesenes 171
C. THE INTERVIEW SCHEDULE IN ENGLISH ....ecveeveeeeeeeeeeeveseser, 178
D. THE INTERVIEW SCHEDULE IN TURKISH w...ovoveoeeereeeeeeeeeeeerreeeon, 184
E. LIST OF EXCERPTS IN QUALITATIVE DATA ANALYSIS RESULTS 189
F. SAMPLE PAGE OF CODED TRANSCRIPTIONS .....vvvoiverereeereeeerrenenn, 222
G. TURKISH SUMMARY / TURKCE OZET ......ovveveeireersereeeeeesersssssssrees 224
H. TEZ iZIN FORMU / THESIS PERMISSION FORM .....co.vvvreverrrerrrrennnne. 239

Xiv



LIST OF TABLES

Table 3.1 Participants’ Ages in Quantitative Phase............ccccceeviiiiiiiinennne, 41
Table 3.2 Participants’ Gender in Quantitative Phase ............ccccccceviiiiiiiiinnnnen. 42
Table 3.3 Participants’ Year of the Study in Quantitative Phase..............c.......... 43

Table 3.4 Participants’ Mobile Device Use on a Daily Basis in Quantitative

Table 3.5 Participants’ Mobile Device Use for Educational Purposes on a
Weekly Basis in Quantitative Phase ...........cccoovviiiiiiiiiie e 45
Table 3.6 Participants’ Mobile Device Use for Learning English on a Weekly

Basis in QUaNtItatiVe PRaSE .........ccuvveiiieeiie et 46

Table 3.7 Participants’ Age, Gender, and Year of the Study in Qualitative

Table 3.8 Participants’ Tablet Use on a Daily, for Educational and

Language Learning Purposes on a Weekly Basis in Qualitative Phase ............... 49
Table 3.9 Participants’ Ages in the Piloting of the Questionnaire....................... 55
Table 3.10 Age, Gender, Year of Study, Interview Durations and Locations...... 58

Table 3.11 Research Questions, Data Collection Instruments, Methods, and

Data ANalYSeS PrOCEUAUIES ........cciuiieiiiee et e eiie ettt et e e sta e e e a e ree e 61
Table 4.1 Descriptive Statistics Reporting the Pre-Service EFL Teachers’

Current PractiCeS OF MALL ......ccoooiiiiiieiiiecie et 65
Table 4.2 Results in Relation to the Sub-questions of Interview Question 1....... 67
Table 4.3 Mobile Applications Used for Improving Listening Skills in English. 69
Table 4.4 Mobile Applications Used for Improving Grammar Skills in English. 70
Table 4.5 Mobile Applications Used for Expanding English Vocabulary........... 72
Table 4.6 Mobile Applications Used for Improving Speaking Skills in English . 74
Table 4.7 Mobile Applications Used for Improving Writing Skills in English ... 76
Table 4.8 Mobile Applications Used for Improving Reading Skills in English... 78
Table 4.9 Mobile Applications Used for Learning Culture..............ccccccovivnnennn 80

XV



Table 4.10 Descriptive Statistics Reporting the Pre-service EFL Teachers’

Perceptions about the Effectiveness 0f MALL .........cccccvviiie e 83
Table 4.11 Results in Relation to the Interview QUestion 2 ...........cccccveevvveennen. 85
Table 4.12 Results in Relation to Why MALL is Effective..........cccccenvinnnnnn. 86
Table 4.13 Results in Relation to Why MALL is Not Effective............c..cccoe..... 89

Table 4.14 Descriptive Statistics Reporting the Pre-service EFL Teachers’
Perceptions about the Affordances and Constraints of MALL ...........cccccvevveenn. 93
Table 4.15 Results in Relation to the Pre-service EFL Teachers’
Recommendations for EFL Learners........ccccccvveiivveiiireeiine e seeesieeesee e 96
Table 4.16 Descriptive Statistics Reporting the Pre-service EFL

Teachers’ Perceptions about the Classroom Implications of MALL ................. 102

Table 4.17 Results in Relation to the Pre-service EFL Teachers’ Perceptions
about the Classroom Implications 0f MALL ..........ccccoovive e 105
Table 4.18 Results in Relation to the Pre-service EFL Teachers’
Recommendations to EFL Teachers about the Classroom Implications

OF IMTALL .ottt ettt e enes 113
Table 4.19 Results in Relation to the Pre-service EFL Teachers’

Expectations from the Lecturers Offering Courses in the ELT Program ........... 118
Table 4.20 Results in Relation to the Pre-service EFL Teachers’

Expectations from the ELT Program ...........cccccveeiiieeiiiee i 122

XVi



LIST OF FIGURES

Figure 3.1 The Explanatory Sequential Mixed Methods Research Design

(Creswell and Plano Clark, 2011) .......cccueiiiiiiiiiieriieeeee e 39
Figure 3.2 Participants’ Ages in Quantitative Phase............cccooeiiiiiiiiiicinnnn, 41
Figure 3.3 Participants’ Gender in Quantitative Phase ............ccccoccevvveiieinennn. 42
Figure 3.4 Participants’ Year of the Study in Quantitative Phase ....................... 43

Figure 3.5 Participants’ Smartphone Use on a Daily Basis in Qualitative Phase. 48
Figure 3.6 Participants’ Mobile Device Use for Educational Purposes on a
Weekly Basis in Qualitative Phase ...........ccccooiiiiiiiiiiiieieee e 48

Figure 3.7 Participants’ Mobile Device Use for Learning English on a

Weekly Basis in Qualitative Phase ..........ccccccveiiiieiiiie e 49
Figure 3.8 Overall Data Collection ProCedure ..........ccccveeviuveeviieesiiieesiiee e 53
Figure 3.9 Participants’ Gender in the Piloting of the Questionnaire.................. 55

Figure 3.10 Participants’ Year of the Study in the Piloting of the Questionnaire 56
Figure 4.1 Summary of the Mean Scores in Relation to the Pre-service

EFL Teachers’ Current Practices Of MALL .........cccovviiiiiiiiiiii e 66
Figure 4.2 Summary of the Mean Scores in Relation to the Pre-service

EFL Teachers’ Perceptions about the Effectiveness of MALL..............cccoeene. 84
Figure 4.3 Results in Relation to the Pre-service EFL Teachers’
Recommendations for EFL LEArNErs .......c.cccvvivveiieiiiieiiie e 97
Figure 4.4 Results in Relation to the Pre-service EFL Teachers’
Recommendations to EFL Teachers about the Classroom Implications

OF IMIALL .ottt et 114
Figure 4.5 Results in Relation to the Pre-service EFL Teachers’ Expectations

from the ELT Program ........cocouviieiiiiiee e 123

XVii



EFL
ESL
MALL
CALL
SPSS
B.A.
ELT

LIST OF ABBREVIATIONS

English as a Foreign Language

English as a Second Language

Mobile Assisted Language Learning
Computer Assisted Language Learning
Statistical Package for Social Sciences
Bachelor of Arts

English Language Teaching

Xviii



CHAPTER 1

INTRODUCTION

1.1. Introduction

The current study aims to investigate Turkish pre-service EFL teachers’ current
practices and perceptions of mobile assisted language learning. In this chapter, the
background of the study, statement of the problem, purpose of the study, research
questions, significance of the study, and definition of key terms are presented.

1.2. Background of the Study

In today’s world, advancements in mobile technologies have led to rapid and
profound changes in our daily life and mobile devices have become an
indispensable part of everyday life. Deloitte, one of the leading companies
renowned worldwide, conducted the Global Mobile Consumer survey on 49,500
participants from 6 different continents and 31 different countries. The report
(Deloitte, 2016) highlighted that 78% of the consumers had smart phones, nearly
10% of them had wearables, and more than 50% of them own tablets. As for the
percentage of the consumers who had all the three mobile devices was 7%. The
case in Turkey does not differ greatly from those findings. In the same vein,
according to the analysis results of a study conducted by TurkStat (2018), the
percentage of the households who owned mobile phones or smartphones was
98,7% and the percentage of the households who got tablet computers was 28,4%.
As is seen, the number of people who own mobile devices are increasing day by
day. Furthermore, another study carried out by Deloitte in 2017, with 53,150
participants from 6 different continents and 33 different countries, informed about
the number of times participants check their mobile phones per day and the global
average was around 40 times a day. As for the average for mobile phone users in

Turkey, it was found out as 78 times. All of these connote that mobile technologies
1



are everywhere and a considerable number of people have mobile devices and
actively use them in their daily lives. As an expected consequence, mobile
technologies and mobile devices have had many implications in various fields and
one of those fields of study is education.

Rapid changes and advancements in mobile technology have had a considerable
impact on teaching and learning practices. This impact was conceptualized as
mobile learning. Although there have been many research studies on mobile
learning in educational settings, there is not a single agreed definition of the term
due to both rapid changes in mobile technologies and vagueness of the notion,
“mobile” (Kukulska-Hulme, 2009).

According to Winters (2006), perspectives on mobile learning fall into four main
categories as techno-centric, learner-centered, relationship to e-learning, and
augmenting formal classroom education. In the first perspective, the term “mobile
learning” is defined by putting more emphasis on the mobile technology and
devices used in the learning context. In the second perspective, mobility of learners
and learning is emphasized. As for the third perspective, mobile learning is
conceptualized as a kind of e-learning. Lastly, in the fourth perspective, mobile
learning is perceived as a powerful tool for augmenting the traditional learning. In
the present study examining the pre-service EFL teachers’ current practices and
perceptions of mobile-assisted language learning (MALL), the term mobile
learning was defined as using mobile technologies and mobile devices for

educational purposes (Traxler, 2005; Ally, 2009).

There are certain defining characteristics of mobile learning which are immediacy
(Kynaslahti, 2003), ubiquity (Kukulska-Hulme et al., 2009), contextuality
(Kearney et al., 2012), individuality (McLoughlin and Lee, 2008; Chen et al.,
2010), collaboration (Chen et al., 2010), time independence and non-spatiality
(Peters, 2007; Valk, Rashid, and Elder, 2010), connectivity (Caudill, 2007),
authenticity (Radinsky, et al., 2001), and interaction (Gikas and Grant, 2013).



With these defining characteristics, mobile learning has found its own way into
language learning and teaching practices. As to using mobile technologies and
mobile devices for language learning purposes, it is conceptualized as mobile
assisted language learning (MALL) (Wagner et al., 2016; Bezircioglu, 2016).

Relevant literature highlighted that using mobile technology and mobile devices
had positive effects on language skills and knowledge. It helped language learners
to foster their listening skills (Azar and Nasiri, 2014; Hwang and Chen, 2013),
reading skills (Wang, 2017; Gheytasi, Azizifar, and Gowhary, 2015; Hsu, Hwang,
and Chang, 2013; Lin, 2014), speaking skills (Saran, Seferoglu, and Cagiltay,
2009; Ahn and Lee, 2016; Cheng, 2015; Almekhlafy and Alzubi, 2016; Sun, Lin,
You, Shen, Qi, and Luo, 2017), and writing skills (Khodi, 2015; Andujar, 2016;
Eubanks, Yeh, and Tseng, 2017). Additionally, it helped language learners to
expand their grammar knowledge (Khodabandeh, Alian, and Soleimani, 2017,
Moghart and Marandi, 2017) and vocabulary knowledge in English (Hayati,
Jalilifar, and Mashhadi, 2013; Wu, 2014; Wu and Huang, 2017; Kurt and Bensen,
2017; Saricoban and Ozturan, 2013). Moreover, language learners learned the
target-language culture thanks to the mobile technology and devices (Ducate and
Lomicka, 2013).

Studies on the practices of MALL in ESL context (Park and Slater, 2014; Nino,
2015; Wrigglesworth and Harvor, 2017) pointed out that language learners used
mobile technologies for language learning purposes. On the other hand, in EFL
context, while some of the language learners did not use or rarely used their mobile
devices for language learning purposes (Dashtestani, 2013; Dashtestani, 2016),
some of them preferred using their mobile devices mostly in the classroom context
(Bezircioglu, 2016), and some others benefitted from their mobile devices for
fostering their language skills out of the classroom context (Oz, 2014). In this
respect, Yang (2013) remarked that MALL could not get the attention that it
deserves in teaching and learning practices. To put another way, although it was
found to be effective in fostering language skills and knowledge, it was seen that

there were different practices in this respect.
3



Furthermore, findings of the research studies on the perceptions of MALL pointed
out that language learners in different contexts had different perceptions about the
affordances and constraints of MALL. In ESL context, Nino (2015) suggested that
language learners had positive perceptions about both MALL and its integration
into classroom instruction. Similarly, Li, Cummins, and Deng (2017), remarked
that EFL learners had positive perceptions about using their mobile devices for
language learning purposes due to its perceived effectiveness. On the other hand,
in a different study carried out in EFL context, Dashtestani (2016) pointed out that
language learners had some due concerns about benefitting from their mobile
devices for learning English although they agreed with its possible affordances.

Similarly, findings of the research studies carried out in the same context indicated
that language teachers could hold different perceptions about MALL. To
exemplify, Golshan and Tafazoli (2014) suggested that Iranian EFL teachers had
positive perceptions about integrating mobile technologies into their teaching
practices in the classroom settings. On the other hand, Dashtestani (2013)
mentioned that Iranian EFL teachers erred on the side of caution in this regard. As
is seen, although both research studies (Golshan and Tafazoli, 2014; Dashtestani,
2013) were carried out in Iranian EFL context, findings of them differed from each

other.

Moreover, there exist some other research studies comparing the language
teachers’ and learners’ perceptions of MALL. In ESL context, Park and Slater
(2014) pointed out that while the teachers were hesitant about the potential of
MALL and did not integrate MALL into the curriculum due to some technological
and pedagogical challenges, the learners were enthusiastic about using mobile
devices for language learning. Similarly, in EFL context, Saudouni and Bahloul
(2016) indicated that both students and teachers had positive perceptions about
MALL due to its perceived effectiveness. However, as for their perceptions about
the integration of MALL into the curriculum, the students maintained their positive
attitudes while the teachers put forward their concerns about it. Another study

carried out in Turkish EFL context (Bezircioglu, 2016) suggested that while
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Turkish EFL learners had positive perceptions of MALL Turkish EFL had negative
perceptions of integrating MALL into their teaching practices in the classroom
settings. It can be inferred that the literature informs about a discrepancy between
language learners’ and teachers’ perceptions. Namely, while the language learners
have positive perceptions about MALL, language teachers have some due concerns
about it.

As is seen, there are some studies carried out in different contexts, examining EFL
learners’, EFL teachers’, ESL learners’, and ESL teachers’ current practices and
perceptions of MALL. However, the number of them is too limited to get a more
complete understanding of the phenomenon in this respect. Moreover, to the best
of the researchers’ knowledge, there exist almost no studies investigating the pre-
service EFL teachers’ current practices and perceptions of MALL. The only study
conducted in Turkish EFL context (Oz, 2014) suggested that Turkish pre-service
EFL teachers had positive perceptions about MALL (Oz, 2014).

It is believed that it is crucial to investigate the pre-service EFL teachers’ current
practices and perceptions of MALL since they learn English as a foreign language
and they are to teach English as a foreign language. Namely, this investigation is
essential since it will provide information on both EFL learners’ current practices
and perceptions of MALL and on future EFL teachers’ tendencies of integrating

mobile technologies into their teaching practices in the classroom settings.
1.3. Statement of the Problem

Empirical findings suggest that MALL is effective in fostering language skills and
knowledge both in and out of the classroom settings. However, MALL could not
get the attention that it deserved in teaching and learning practices (Yang, 2013).In
ESL context, Park and Slater (2014) pointed out that language learners were
enthusiastic about using their mobile devices for learning English. According to
Nino (2015), ESL learners frequently used their mobile devices for language

learning. Similarly, Wrigglesworth and Harvor (2017) remarked that ESL learners



used their mobile phones for language learning purposes on a daily basis. It can be
inferred that studies conducted in ESL context had similar findings on ESL
learners’ practices of MALL. However, in EFL context, there existed different
findings on the practices of MALL. According to Dashtestani (2013) and
Dashtestani (2016), Iranian EFL learners rarely used their mobile devices for
learning English out of the classroom context. In Turkish EFL context,
Bezircilioglu (2016) pointed out that although they didn’t have a tendency to
benefit from their mobile phones for fostering their language skills out of the
classroom context, Turkish EFL learners used them for translating and looking up
in the dictionaries in the classroom settings. As to the current practices of teachers,
Dashtestani (2013) mentioned that Iranian EFL teachers did not integrate mobile
technologies into their teaching practices in the classroom settings. It is seen that
the number of studies informing the literature about MALL and teaching practices
is very limited and to the best of the researchers, there is almost no research
investigating the pre-service EFL teachers’ current practices of MALL. The only
study was conducted by Oz (2014) and highlighted that a great majority of Turkish
pre-service EFL teachers used their mobile devices for developing their language
skills. Thus, there is a need for further study examining the current practices of
MALL from the perspectives of various stakeholders, especially from the
perspectives of pre-service EFL teachers. Moreover, although these studies inform
the relevant literature about if language learners use their mobile devices for
language learning purposes or if language teachers benefit from mobile
technologies for instructional purposes in the classroom settings, it is still unclear
“how” they use mobile technologies or mobile devices in the learning or teaching
processes. Therefore, there is a need for further studies examining how mobile

technologies or mobile devices are used in teaching and learning practices.

As for the perceptions of MALL, there exist some studies informing the literature
from the viewpoints of various stakeholders; ESL learners (Nino, 2015; Park and
Slater, 2014), EFL learners (Li, Cummins, and Deng, 2017; Dashtestani, 2013,
Dashtestani, 2016; Saudouni and Bahloul, 2016; Bezircioglu, 2016), ESL teachers

6



(Park and Slater, 2014), EFL teachers (Golshan and Tafazoli, 2014; Dashtestani,
2013; Saudouni and Bahloul, 2016; Bezircilioglu, 2016). It is seen that the number
of studies informing the literature about perceptions about MALL and teaching
practices is very limited and to the best of the researchers, there is almost no
research investigating the pre-service EFL teachers’ perceptions of MALL. The
only study was conducted by Oz (2014) and its findings remarked that Turkish pre-
service EFL teachers had positive perceptions of MALL and they mentioned that
they would benefit from the potential of mobile devices for teaching English in the
classroom settings in the future. As is seen, there is a need for further study
examining the perceptions of MALL from the perspectives of various stakeholders,
especially from the perspectives of pre-service EFL teachers since this
investigation will provide information on the future EFL teachers’ tendencies of
integrating mobile technologies into their teaching practices in the classroom
settings. Moreover, although these studies inform the relevant literature about
perceptions of MALL, there is still a need for further studies examining perceptions
about the effectiveness of MALL, perceptions about the affordances and
constraints of MALL, and perceptions about the classroom implications of MALL
in detail to get a more complete understanding of the phenomenon since it is
evident that there exists a discrepancy between language learners’ perceptions and

language teachers’ perceptions.

Although Viberg and Gréunland (2013) indicated just the opposite, Morton and
Jack (2010) remarked that the cultural background of a learner was a non-
negligible variable in research studies investigating learners’ attitudes towards
CALL programs. Correspondingly, Hsu (2013) suggested that learners with
different cultural backgrounds hold different beliefs about the opportunities MALL
could offer. Considering the relevant literature, there is a need for further study to
investigate language learners’ and teachers’ perceptions about MALL in Turkish
EFL context.

Richards (1996) pointed out that teachers had some personal principles that were

formed by “cultural factors, belief systems, experience, and training” (p.281) and
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these principles guided their teaching practices in the classroom settings. Thus,
there is a need for further study to investigate Turkish pre-service EFL teachers’
perceptions about MALL to be informed about their possible future teaching
practices in this respect. Similarly, as Lai (2016) pointed out language learners’
perceptions about MALL had an influence on their learning practices and
outcomes. Therefore, further studies are neededto be informed about the possible
variables affecting the EFL learners’ current practices and learning outcomes of
MALL.

1.4. Purpose of the Study and Research Questions

The current study aims to investigate Turkish pre-service EFL teachers’ current
practices and perceptions of MALL. In this respect, research questions are as it

follows:

1. What are the pre-service EFL teachers’ current practices of MALL?

2. What are the pre-service EFL teachers’ perceptions about the effectiveness
of MALL?

3. What are the pre-service EFL teachers’ perceptions about the affordances
and constraints of MALL?

4. What are the pre-service EFL teachers’ recommendations to EFL learners
about increasing the effectiveness of MALL?

5. What are the pre-service EFL teachers’ perceptions about the classroom
implications of MALL?

6. What are the pre-service EFL teachers’ recommendations to EFL teachers
about increasing the effectiveness of the integration of mobile devices into
their teaching practices in the classroom context?

7. What are the pre-service EFL teachers’ expectations from the lecturers
offering courses in ELT programs for promoting their pedagogical skills to

integrate MALL into their curriculum in the future?



8. What are the pre-service EFL teachers’ expectations from the ELT program
for promoting their pedagogical skills to integrate MALL into their

curriculum in the future?
1.5. Significance of the Study

Findings of the current study are crucial for some reasons. Firstly, considering the
limitation of the research studies few in number, the current study will fill the
aforementioned gaps in the literature about the pre-service EFL teachers’ current
practices and perceptions of MALL. To put another way, it will both inform the
literature about how Turkish EFL learners’ use their mobile devices for language
learning purposes and their perceptions about the effectiveness of MALL, their
perceptions about possible affordances and constraints of MALL, and their
perceptions about the classroom implications of MALL in a detailed way. Thus,
the investigation additionally can inform the literature about the Turkish EFL
teacher candidates’ tendencies of integrating mobile technologies into their

teaching practices in the classroom settings in the near future.

Secondly, findings of the study might inform the relevant literature about for
improving which language skills and knowledge (listening, speaking, reading,
writing, grammar, vocabulary, culture) Turkish EFL learners use their mobile
devices, how often they use their mobile devices for improving each language
skills, and how they use their mobile devices for facilitating each language skills.
The results will guide mobile application developers about Turkish EFL learners’
preferences of mobile applications for improving their English language skills and

knowledge by providing a need analysis in this respect.

Thirdly, it can guide the curriculum developers about the pre-service EFL teachers’
expectations from the ELT program for promoting their pedagogical skills to

integrate MALL into their curriculum in the future.



Lastly, the findings of the study might guide the instructors offering courses inELT
programs to improve their practices for the pre-service EFL teachers’ promoting

their pedagogical skills to integrate MALL into their curriculum in the future.
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CHAPTER 2

LITERATURE REVIEW

2.1. Introduction

This chapter presents the review of the relevant studies pertaining to definition of
mobile learning, affordances and contraints of mobile learning, definition of
mobile assisted language learning, practices of mobile assisted language learning,
effects of mobile assisted language learning on language skills, and perceptions of
mobile assisted language learning.

2.2. Defining Mobile Learning

According to Traxler (2007), advancements in mobile technology and their
implications on educational settings reformed the conceptualization of learning.
This yielded the term, “mobile learning”. There exist many research studies
pertaining to the implications of mobile learning in formal and informal

educational contexts (Sharples, 2013).

Although the necessity of a single agreed definition of the term was pointed out by
the researchers (Laouris and Eteokleous, 2005), there is still a lack of agreement in
this respect (Sharples et al., 2009), due to both rapid changes in mobile

technologies and vagueness of the notion, “mobile” (Kukulska-Hulme, 2009).

In this regard, some researchers brought the aspect of mobility of technology and

devices into the forefront in their definitions (Clazzo, Ronchetti, Trifonova, and

Molinary, 2003; Traxler, 2005). Some others emphasized the mobility of learner

and learning (Kadyte, 2004; Sharples, 2005). While some of the researchers

conceptualized the term as a kind of e-learning (Quinn, 2000; Pinkwart et al., 2003;

Georgieve et al., 2004; Ally, 2005; Mostakhdemin-Hosseini and Tuimala, 2005),
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some others indicated it as a different kind of learning somehow similar to e-
learning (Charmonman and Chorpothong, 2005). Moreover, there were some other
researchers arguing that these two terms, mobile learning and e-learning, were
different from each other (Ellis, 2003; Masrom and Ismail, 2010).

According to Winters (2006), perspectives on mobile learning fall into four main
categories as techno-centric, learner-centered, relationship to e-learning, and
augmenting formal classroom education. In the first perspective, the term “mobile
learning” is defined by putting more emphasis on the mobile technology and
devices used in the learning context. In the second perspective, mobility of learners
and learning is emphasized. As for the third perspective, mobile learning is
conceptualized as a kind of e-learning. Lastly, in the fourth perspective, mobile

learning is perceived as a powerful tool for augmenting the traditional learning.

Immediacy (Kynaslahti, 2003), ubiquity (Kukulska-Hulme et al., 2009),
contextuality (Kearney et al., 2012), individuality (McLoughlin and Lee, 2008;
Chen et al., 2010), collaboration (Chen et al., 2010, time independence and non-
spatiality (Peters, 2007; Valk, Rashid, and Elder, 2010), connectivity (Caudill,
2007), authenticity (Radinsky, et al., 2001), interaction (Gikas and Grant, 2013)

are the defining characteristics of mobile learning.
2.3. Affordances and Constraints of Mobile Learning

Mobile technology and mobile devices have had such a huge impact on the
educational settings that the researchers called for the re-conceptualization of
learning in the mobile age. (Sharples et al. 2005) and it is believed that it is almost
inevitable to integrate mobile technologies into teaching and learning practices
(Naismith et al., 2004; Kukulska-Hulme, 2006; Murray, 2010).

Acording to Corbeil and Valdes (2007), mobile learning is learner-centered and

addresses individual learner differences in learning. It provides learners with

enjoyable learning experience and they can learn whenever and wherever they

want. It fosters interaction between teachers and learners and collaboration among
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peers. In the same vein, Masrom and Ismail (2010) indicates that it builds
community of practice, “an informal network or group of people who exchange
tips, best practices, and solutions to real problems” (p.18). Moreover, Traxler
(2007) mentions that learners own their own learning since the learning through
mobile devices is individualized. Another issue highlighted is that it meets the
learning needs of the new generation (Beethan and Sharpe, 2007). In this regard,
Kukulska-Hulme and Jones (2011) remark the necessity of integrating technology
into educational context for not widening the gap between the teachers and

learners’ perceptions of the ideal learning.

On the other hand, Wagner (2005) indicates that hardware problems of mobile
devices constitute significant impediments to learning. In the same vein,
Mcconatha et al. (2008) assures that those problems even cause the failure of the
implementations. By the same token, Masrom and Ismail (2010) asserts that mobile
learning proposes some technological and pedagogical barriers. The researchers
believed that most of the learners do not have the meta-cognitive skills necessary
for managing and evaluating their own learning processes and the learning process
was interrupted by various kinds of distractions, which leads to “fragmented
learning experience” (p.20). Moreover, using mobile devices for educational
purposes is not cost-effective and poses some problems related to security and

privacy. Similarly, Vavoula and Sharples (2009) points out the security problems.

Shudong and Higgins (2006) grouped the constraints of mobile learning under
three main categories as technological, pedagogical, and psychological constraints.
Problems with battery life, broadband connection, small screen size, the lack of
any physical keyboard were indicated as technological constraints. As for the
pedagogical challenges, it was pointed out that learners might not take
responsibility of their own learning or they might not accept mobile learning.
Moreover, the researchers indicated that learners might be cautious about using
those multi-functional devices for learning purposes or they might not get
accustomed to this ‘new kind of learning’. Moreover, they might have some

concerns about the issues related to privacy or they might abstain from using those
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devices giving off radiation, harmful for health. These were indicated as the
psychological constraints of mobile learning from the perspective of the

researchers.
2.4. Defining MALL

Although some of the researchers perceive MALL as the subset of computer
assisted language learning and mobile learning (Caudill, 2008), some others
indicate that MALL differs from computer-assisted language learning “in its use
of personal, portable devices that enable new ways of learning, emphasizing
continuity or spontaneity of access and interaction across different contexts of use”

(Kukulska-Hulme and Shield, 2008; as cited in Kukulska-Hulme, 2009, p.162).

It is defined as learning languages by taking advantages of the mobile technology
and devices (Wagner et al., 2016; Bezircilioglu, 2016).

2.5. Practices of MALL

To the best of the researcher’s knowledge, there are a few research studies
informing the literature about English language learners’ practices of MALL in

different contexts.

In ESL context, Park and Slater (2014) figured out that Chinese ESL learners were
enthusiastic about using their mobile devices for learning English. According to
Nino (2015), ESL learners frequently used their mobile devices for language
learning. Similarly, Wrigglesworth and Harvor (2017) pointed out that Korean ESL
learners used their mobile phones for language learning purposes on a daily basis.
It can be inferred that studies conducted in ESL context had similar findings on
ESL learners’ practices of MALL.

In EFL context, Dashtestani (2013) Iranian EFL teachers stated that neither they
nor their students used mobile devices in the classroom settings for teaching and
learning a foreign language. Similarly, Dashtestani (2016) Iranian EFL learners

rarely used their mobile devices for learning English out of the classroom context.
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Additionally, there are a few research studies informing the literature about the
nature of English language learners’ practices of MALL or technology enhanced

language learning experiences.

In ESL context, Wrigglesworth and Harvor (2017) examined the nature of Korean
ESL learners’ language learning experience with mobile phones in seamless
language learning context. Quantitative data was collected by an online survey
administered to 241 university students and qualitative data was obtained from the
semi-structured interviews conducted with 28 students. Interpretation of the data
led to the conclusion that almost all of the ESL learners used their mobile phones
for language learning purposes on a daily basis. By taking the participants’ MALL
praxis into consideration, the researchers defined three different types of ESL
learners: passive-unaware, passive-aware, and active aware learners. Passive-
unaware learners used their mobile phones in their daily routines and acquired
English as the second language by benefitting from the potential of their mobile
phones in an unconscious way. Although passive-aware learners were aware of the
potential of mobile phones for fostering language skills, they benefitted from it
when they were under the guidance of an instructor. As for the active-aware
learners, they were both aware of affordances of MALL and actively involved in
MALL activities.

Similarly, Lai, Hu, and Lyu (2018) conducted a two-phase research study to
investigate the nature of EFL learners’ experience with technology-enhanced
language learning experience out of the classroom context. On the basis of the
qualitative and quantitative data collected from students studying at a university in
Hong Kong, the researchers defined three types of language learning experience
with technology. Firstly, if the learners applied to the relevant technological tools
in accordance with their language learning needs, this kind of experience was
referred as instruction-oriented technological experience. Secondly, if the learners
developed their language skills with a technological tool by means of which they
dealt with the issues related to daily life routines in the target language, this kind

of experience was defined as entertainment and information-oriented technological
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experience. Lastly, if the learners used technological tools for interacting with
native speakers or other language learners to enhance their language learning, this
kind of experience was referred as social-oriented technological experience.
Additionally, researchers highlighted that these three types of experience could be
ordered from the most common to the least one as it followed respectively:
instruction-oriented technological experience, entertainment and information-

oriented technological experience, and social-oriented technological experience.

Apart from these research studies regarding the practices and nature of practices of
MALL, there are some others comparing the language learners’ preferences for the
technological devices for facilitating their language skills in English. In this
respect, Stockwell (2013) examined Japanese EFL learners’ experience with
technology-enhanced language learning out of the classroom context. The
participants of the study were 50 pre-intermediate university students. On the basis
of the data obtained from the activity logs and a survey, it was found that learners
preferred personal computers rather than mobile phones for fostering their
language skills and knowledge out of the classroom context which had been

remarked once more by Stockwell (2008).

Similarly, Ko (2017) sought after Korean EFL learners’ preferences of
technological devices for developing their language skills out of the classroom
context and underlying reasons for their preferences. Data obtained by an online
survey administered to 167 university students at the end of the term suggested that
almost half of the students preferred personal computers for developing their
language skills since they found them comfortable although they were not portable.
As for the other half of the participants, they preferred mobile phones since they
offer ubiquitous language learning opportunities although they were not cost-

effective.
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2.6. Effects of MALL on Language Skills

There exist many studies examining the use of mobile devices for learning
language skills and knowledge. In this section, to the best of the researcher’s

knowledge, those studies were reviewed.
2.6.1. Grammar

Through a quasi-experimental research study, Khodabandeh, Alian, and Soleimani
(2017) questioned whether the mobile language learning tasks improved EFL
learners’ grammar knowledge or not. Based on the mean and standard deviation of
the participants’ pre-validated grammar examination scores, 60 male intermediate
EFL learners aged between 14 and 16 at a junior high school in Iran were randomly
assigned to two groups of 30. Although both groups received inductive grammar
instruction from the same instructor they fulfilled different assignments. The
participants in the control group engaged in various traditional paper-and-pencil
activities like finding grammatical errors, fill-in-the blanks and multiple-choice
questions. As for the participants in the experimental group, they joined a group
created by the teacher on Telegram, a mobile app enabling the users with instant
messaging service. As the course assignments, they created their own course
materials for learning grammatical points and shared them with their peers. After
the 12-week treatment, post-tests for measuring learning outcomes for grammatical
points were administered to the learners. The participants in the experimental group
achieved higher scores than the learners in the control group since the Telegram,
the mobile application, created a collaborative language learning platform and

fostered learners’ motivation for learning.

Similarly, Moghart and Marandi (2017) investigated the effects of short message
service on EFL learners’ grammar learning in out-of-classroom context. In line
with this purpose, 60 female elementary EFL learners aged between 13 and 14 at a
junior high school in Iran were randomly assigned to two groups of 30 in each. In

the course of 12-week treatment, 120 text messages about the grammatical points
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and relevant exercises were sent to participants in the experimental group. As for
the learners in the control group, they fulfilled the traditional, namely paper-and-
pencil tasks related to grammatical points and received text messages on
vocabulary items just for eliminating the Hawthorne effect (Best and Khan, 2006).
In the post-tests administered after the treatment, participants learning and
practicing grammatical points by means of text messages outscored the learners in
the control group. In this study, the researchers also conducted interviews with
various stakeholders to scrutinize their perceptions about using short message
service for grammar teaching and learning. Findings indicated that while the
learners believed that it gave them the chance of learning whenever and wherever
they wanted which resulted in higher motivation and concentration, the teacher was
totally against for using short message service for grammar teaching and learning

due to its disadvantage in terms of cost-effectiveness.

Both studies indicated that mobile assisted grammar learning in English was
effective and augmented formal instruction. Additionally, EFL learners

appreciated the affordances of the implementations.
2.6.2. Vocabulary

Research on mobile assisted vocabulary learning tackled the issue from different
perspectives. Some of the studies compared the effectiveness of it with other kinds
of learning, mostly with traditional one. For example, Hayati, Jalilifar, and
Mashhadi (2013) interrogated the compared efficiency of three different
instruction modes for teaching English idioms. To this end, the researchers formed
three different homogenous groups of EFL learners aged between 19 and 24. The
first group learned 80 English idioms by means of daily short message services
sent to their mobile phones. The second group was given written documents
including the same number of idioms with their definitions and expected to learn
the relevant content by themselves. The third group of learners had the opportunity
to learn via contextualized delivery mode. English idioms were presented in short

texts and learners were introduced some exercises. In accordance with the data
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collected by pre- and post-tests, the first group of learners learned better than the
other two groups due to the “push-aspect of mobile technology” (p. 76). Namely,
they exposed to the relevant language items on a regular basis which made them

study regularly.

In the same vein, Wu (2014) designed a mobile application for vocabulary learning
and examined the effects of using it on Chinese EFL learners’ vocabulary
knowledge. 50 university students were randomly assigned to two groups, the
control group and the experimental group, 25 in each. Throughout the semester,
the students in the control group learned vocabulary items in a traditional way out
of the classroom context. As for the students in the experimental group, they used
the mobile application designed by the researcher. On the basis of the data collected
by means of pre- and post-tests, the experimental group outscored the control group
which remarked the effectiveness of using the mobile application on vocabulary

learning.

Similarly, Wu and Huang (2017) designed a mobile application which helped
Taiwanese EFL university students to learn the curriculum-related vocabularies in
a game-based learning environment and investigated the effectiveness of using the
application on learners’ vocabulary knowledge. To this end, three groups were
formed and for 18 weeks, the first group consisting of 30 students only received
the classroom instruction for learning vocabulary. The second group consisting of
32 students and receiving the same classroom instruction were allocated half of the
class time for revising the vocabulary items in a traditional way. As for the third
group, it consisted of 32 students and although they were given the same instruction
and allocated the same amount of time for vocabulary revision, they employed
different revision method, using the mobile application. Analysis of the data
obtained from the pre- and post-tests indicated that while students who received
the classroom instruction only did not make any progress in vocabulary learning
since they were the passive recipient of vocabulary knowledge, the other two
groups achieved better results in the post-tests in comparison with the pre-tests.

Additionally, students reviewed the vocabulary items by using the mobile
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application outperformed the students employing a traditional vocabulary revision
method.

Kurt and Bensen (2017) scrutinized the use of mobile phones for improving EFL
learners’ vocabulary knowledge. 32 freshmen divided into two homogenous
groups of 16 in terms of their levels of vocabulary knowledge: intervention group
and control group. As a course requirement, the students in the intervention group
used a mobile application for vocabulary learning which enabled them to freely
create maximum six-second vocabulary video clips and share them with the other
users on the platform. Post-test results indicated that learners in the intervention
group improved their vocabulary knowledge more than the students in the control
group. Additionally, qualitative data collected by means of semi-structured
interviews demonstrated that the mobile application was helpful, motivating and
fun for vocabulary knowledge improvement since it provided learners with a
collaborative language learning environment and fostered learners’ creativity

which is unique for learning.

As it was seen in those studies, MALL was more effective than traditional way of
vocabulary learning and was integrated into the regular curriculum for augmenting
formal instruction. Additionally, findings of those studies informed the literature
about the EFL learners’ positive perceptions about using mobile devices for
expanding their vocabulary knowledge in English as in another study carried out
by Li, Cummins, and Deng (2017). The researchers examined Canadian EFL
learners’ perceptions about the use of texting to foster academic vocabulary
learning. Qualitative and quantitative data was collected from 48 learners attending
to an English for academic purposes course at an English-medium university. The
findings of the study suggested that students had positive attitudes towards the

MALL implementation due to its perceived effectiveness.

In the study, carried out by Sato, Murase, and Burden (2015), both the effectiveness
of mobile assisted vocabulary learning and its impact of mobile assisted vocabulary

learning on Japanese EFL learners’ autonomy in language learning were examined.
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97 university students were randomly assigned to two groups, the control group
and the experimental group. Out of the classroom context, the students in the
control group studied English vocabulary by means of written hand-outs and the
students in the experimental group used their mobile phones for reaching the same
content. The treatment lasted for three weeks and the relevant data was collected
by means of pre- and post-tests and a questionnaire for learner autonomy
administered before and after the treatment. Results showed that the students in the
experimental group achieved better results than the students in the control group in
the post-tests used for measuring the vocabulary gain. While both groups improved
learner autonomy, no significant difference was found between the groups in terms
of this strand. On the other hand, Kondo et al (2012) carried out a two-phased
research project at a university in Japan to question if EFL learners® MALL
practices out of the classroom context would foster their autonomy in language
learning or not and the findings verified the positive effects of MALL on learner

autonomy.

Another study (Rahimi and Miri, 2014) compared the effectiveness of using mobile
dictionaries and printed dictionaries by conducting a quasi-experimental research
study in Iranian EFL context. 34 university students were divided into two groups,
17 in each and one group of students used mobile dictionaries and the other group
of students used printed dictionaries in the classroom context. Data was collected
by means of an achievement test administered before and after the treatment which
lasted for 16 weeks. It was found out that the experimental group achieved better

results than the control group.

Moreover, there are some other research studies, reviewed under this section, not
directly informing the literature about the effects of using mobile devices on
expanding vocabulary, but informing about the variables, playing crucial role in
EFL learners’ practices of MALL. For example, Amer (2014) investigated
language learners’ usages of a mobile application for improving their vocabulary
knowledge. 45 language learners divided into four different groups based on their

TOEFL scores used the mobile application for one week. Qualitative and
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quantitative data collected by means of questionnaires, user logs, and follow-up
interviews signified that language learners’ habits of using mobile devices,
learning goals, motivations for learning and levels of language proficiency
predicted their usage of a mobile application for learning idiomatic expressions and
collocations.

Similarly, Lai (2016) investigated the effects of MALL on second language
acquisition. In accordance with this purpose, 45 Chinese 7th grade students were
randomly assigned to the control group and the experimental group. Although both
groups received the same classroom instruction, the students in the experimental
group additionally participated in a mobile immersion environment created by the
researcher thanks to a mobile instant messaging service, called WhatsApp. For
three months, the students chatted in English with their peers on the mobile
platform. Data was obtained from the pre- and post-tests measuring the vocabulary
knowledge since the vocabulary gain after the treatment was determined as the
criteria for the measurement of learning outcomes. Findings indicated that there
was no significant difference between the experimental group and the control group
in terms of vocabulary gain. Interestingly, a significant correlation was revealed
between students’ chat frequencies and their vocabulary gains within the
experimental group which meant that learners’ readiness for using the platform and
their perceptions about the MALL implementation had an influence on learning

outcomes.
2.6.3. Listening

Research studies indicated that it was effective to use mobile devices for improving
listening skills in English and it was advantageous. In this respect, Azar and Nasiri
(2014) conducted a research study to investigate the effectiveness of using mobile
phones for developing Iranian EFL learners’ listening skills. In that regard, they
randomly assigned 70 participants to the experimental and control group, with 35
participants in each group. Average scores obtained from a placement test for

measuring listening skills was used to determine the homogeneity of the sample.
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Although the participants in both groups received the same instruction for
improving their listening skills, the ones in the experimental group listened to the
audiobooks by using their mobile phones, the others in the control group listened
to the audiobooks on the CD-ROMs. In the post-test administered after the six-
week treatment, the participants in the experimental group achieved better results
than the ones in the control group which showed the effectiveness of using mobile
phones for developing listening skills in EFL context. Additionally, on the basis of
the qualitative data obtained from the interviews, it was found out that there were
a few reasons why mobile phones were effective for the improvement of listening
skills. Firstly, ease of use and portability of mobile phones gave learners the
opportunity to learn whenever and wherever they wanted. Furthermore, it offered
learners more opportunities for interacting with the teacher and the peers.

Similarly, Hwang and Chen (2013) examined the effects of MALL on Taiwanese
EFL learners’ vocabulary knowledge, listening, and speaking skills. 60 elementary
school students were randomly assigned to the control group and the experimental
group. For two months, the participants in the control group did extra language
learning activities by employing traditional paper-based learning methods while
the students in the experimental group used PDAs (personal digital assistants) for
learning English out of the classroom context. On the basis of the quantitative data
obtained from the pre- and post-tests conducted before and after the treatment for
evaluating the participants’ aforementioned language skills and knowledge; it was
revealed that the experimental group achieved better results than the control group.
Additionally, questionnaire administered to the participants in the experimental

group revealed that Taiwanese EFL learners had positive attitudes towards MALL.

However, findings of the study carried out by Hwang, Shih, Ma, Shadiev, and Chen
(2016) were different from the ones aforementioned before. The researchers
investigated the effects of MALL activities on Taiwanese EFL learners’ listening
and speaking skills. 40 students attending to a high school were randomly assigned
to two groups, the control group receiving traditional instruction and the

experimental group using a mobile platform for receiving the same instruction for
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three weeks. On the basis of the data obtained from the pre- and post-tests, semi-
structured interviews, and the questionnaire, the students in the experimental group
achieved better results than the students in the control group in terms of speaking,
however, there was no significant difference between the both groups in terms of

improvement in listening skills.
2.6.4. Reading

Research studies indicated that it was effective to use mobile devices for improving
reading skills in English. In this regard, Wang (2017) examined both the impact of
using 1Pads in classroom context on EFL learners’ reading comprehension skills
and learners’ satisfaction with the implementation. To that end, 196 intermediate
EFL learners studying at a university were divided into six groups as three
experimental and three control groups. Throughout the semester, they received the
same instruction however, the students in the experimental group benefitted from
the iPads for fulfilling the assigned tasks in the classroom settings and they used
some applications while the students in the control group engaged in traditional
activities assigned by the teacher in the classroom settings. In the post-treatment
reading comprehension tests, the learners in the experimental groups outscored the
learners in the control groups. Furthermore, it was revealed that the learners were
quite satisfied with the implementation as the data obtained from a questionnaire

suggested.

In the similar vein, Gheytasi, Azizifar, and Gowhary (2015) researched the effect
of using mobile phones on EFL learners’ reading comprehension skills and
learners’ perceptions about using their mobile phones for fostering reading
comprehension. 40 students attending to a high school in Iran, ranging in age from
13 to 19, were divided into two groups of 20. The learners in the experimental
group used a mobile application while the others in the control group did not. Data
obtained from the validated pre- and post-reading comprehension tests indicated
that the experimental group outperformed the control group. Although it was

evident that mobile-assisted reading instruction helped EFL learners improve their
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reading comprehension skills, interviews with the participants revealed that they
had some concerns with using mobile phones for language learning in classroom

context since as a distraction, it could hamper the teaching-learning process.

Another study (Hsu, Hwang, and Chang, 2013), informing about the effectiveness
of using mobile devices for improving reading skill in English, additionally
mentioned about the importance of individuality. The researchers designed a
personalized mobile language learning system which helped users foster their
reading skills by providing them with relevant reading materials suitable for their
levels of language proficiency and personal interests as well as with individual or
collaborative learning opportunities. Thereafter, they examined the impact of the
designed system on EFL learners’ reading proficiency levels. 108 Chinese high
school students were divided into three, one control and two experimental groups.
Learners in one of the experimental groups read articles recommended by the
system on the basis of their personal interests and levels of proficiency in the
individual learning mode. The learners in the other experimental group used the
same system in collaborative learning mode that gave them the opportunity to
connect with other users reading the same reading materials and to exchange
information. As for the learners in the control group, in individual learning mode,
they read the materials without any recommendation by the program. The treatment
lasted for 4 weeks and data was gathered by means of pre- and post- tests. Findings
of the study showed that although the learners in two experimental groups achieved
better results than the control group, there was found no significant difference
between two experimental groups in terms of learning achievement which
suggested that there was no significant difference between mobile assisted
individual reading and collaborative reading. In this respect, Yang and Wu (2017)
underlined the importance of taking learners’ individual differences into
consideration in the process of developing mobile applications for language
teaching and learning. Furthermore, they drew attention to the scarcity of the
research studies conducted for developing context-aware learner support systems

for applications in the contexts of MALL by taking a step further.
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In another study, Lin (2014) compared the effectiveness of mobile-assisted and
computer-assisted reading instruction. 84 pre-intermediate level EFL learners at a
high school attending to an extensive reading program were assigned to two
groups, the mobile and the computer, receiving mobile-assisted and computer-
assisted reading instruction respectively. Data obtained from the users’ activity
logs and post-treatment tests indicated that the mobile group outperformed the
computer group by spending much more time for fostering their reading skills due
to the mobility of the device.

2.6.5. Writing

There are a few studies on using mobile devices for developing writing skills in
English. In EFL context, Khodi (2015) examined the effects of MALL on Iranian
language learners’ writing skills and investigated the best method of MALL
implementation in the classroom context. 74 university students were randomly
assigned to three groups, two experimental groups and one control group. For 15
weeks, all the participants received the same instruction for developing their
writing skills and after each instruction they were given the same in-class writing
assignments. While fulfilling those assignments, the participants in the control
group did not use their mobile phones, the participants in one of the experimental
group restrictedly used their mobile phones, and the participants in the other
experimental group freely used their mobile phones. Relevant data was collected
by means of pre- and post-tests and the results indicated that the participants in the
experimental groups achieved better than the participants in the control group.
Additionally, restricted access to mobile phones in the classroom context was

found as the best method of integration.

In ESL context, Andujar (2016) conducted a quasi-experimental research to
investigate the impact of mobile instant messaging on ESL learners’ writing
accuracy. 80 ESL students attending to a course at a university were divided into
two groups of 40 in each. During the 12-week, the participants in the experimental

group joined to a WhatsApp group on which they asked and answered the questions
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related to topics that they defined outside the classroom settings while the learners
in the control group received no treatment. In the light of the data collected by
means of pre- and post-tests, it was found out that the treatment contributed to the
ESL learners’ writing accuracy by helping them to decrease the number of

grammatical, lexical, and mechanical errors in their writings.

As it was seen, both studies pointed out the effectiveness of integrating MALL into

the curriculum for fostering language learners’ writing skills in English.

Although its context is totally different from the aforementioned ones, it is crucial
to mention about the study conducted by Eubanks, Yeh, and Tseng (2017). The
researchers examined the impact of mobile-assisted writing workshop on learners’
learning outcomes and attitudes toward writing in Mandarin Chinese. Participants
of the study were 24 students, 7 male and 17 female, attending to a language
immersion elementary school in Colorado. These participants learning Mandarin
Chinese as a foreign language attended to a 3-week technology-enhanced
workshop integrated to the curriculum to foster their writing skills. Data was
collected by means of observation, pre- and post-surveys. Findings of the research
suggested that using iPads writing skills in Chinese fostered learners’ motivation

for, engagements and interests in writing.
2.6.6. Speaking

Research studies indicated that it was effective to use mobile devices for improving
speaking skills in English. In this respect, Ahn and Lee (2016) conducted a research
study on EFL learners' perceptions about and attitudes towards the use of a mobile-
based learning system equipped with automatic speech recognition technology for
developing their speaking and pronunciation skills. 302 students from five different
middle schools in Korea used the mobile application just for two weeks both inand
out of the classroom context. In the light of the data, collected by a survey which
consisted of both 5-point Likert scale items and open-ended questions, it was

figured out that students had positive attitudes towards the use of the mobile
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application and automatic speech recognition technology for improving their
speaking and pronunciation skills. Additionally, participants reported that
automatic speech recognition offered an interactive language learning environment

which fostered their motivation for learning English as a foreign language.

Similarly, Almekhlafy and Alzubi (2016) inquired into EFL learners’ perception
about using mobile phones for fostering language skills out of the classroom
settings. A group consisting of 40 intermediate male EFL learners from the
preparatory unit at a university in Saudi Arabia and 4 native speakers of English
was created by using a mobile application called WhatsApp which enabled users
with instant messaging service. Group members used English as a medium for
communication for four months. Data was collected by means of group
observation, a questionnaire and semi-structured interviews with the participants.
Results showed that nearly most of the participants actively contributed to the
conversations on the group. Additionally, they stated that it helped them improve
their language skills since it fostered their confidence and motivation and reduced

their levels of anxiety.

There are some other studies informing the literature about the effects of using SNS
(social network service) on language learners’ speaking skills in English. In this
regard, Shih, Lee, and Cheng (2015) investigated the effects of using a mobile SNS
(social network service) on Taiwanese EFL learners’ spelling skills. Post-tests
administered after 6-week treatment indicated that the use of mobile application
helped EFL learners improve their spelling skills and on the basis of the data
obtained from the questionnaire, they had positive attitudes towards using a mobile

application for enhancing their spelling skills.

Moreover, it was found to be effective to use SNS for improving young EFL
learners’ speaking skills. In this respect, Sun, Lin, You, Shen, Qi, and Luo (2017)
examined the effects of using a mobile SNS (social network service) on Chinese
EFL learners’ speaking skills by conducting a quasi-experimental research study.

The control and experimental group consisted of 35 and 37 students respectively,
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average age of whom were 6.5 years old. For 12 weeks, all the participants received
the same classroom instruction. However, the students in the experimental group
used a mobile SNS (social network service) for fulfilling the given assignments out
of the classroom context. Results indicated that both groups achieved higher scores
in post-tests in comparison with pre-tests. However, while the control group
outperformed the experimental group in terms of accuracy, the experimental group
outscored the control group in terms of fluency. Both group made comparable
progress in terms of pronunciation. Additionally, analysis of the data obtained from
the focus-group interviews with the participants in the experimental group showed
that the MALL implementation helped students to reduce their level of anxiety by
providing them with more opportunities for speaking practice in an encouraging
and enjoyable learning environment. Only drawback of the implementation
mentioned by the participants was related to problem with getting accustomed to

the use of the mobile application.
2.6.7. Culture

To the best of the researcher’s knowledge, there exist quite a few studies informing
the literature about the effects of MALL on learning the target-language culture. In
this respect, using ecological constructivism as a theoretical framework, Ducate
and Lomicka (2013) conducted a research study for examining the perceived use
of iPod Touch for learning a foreign language in and out of classroom context.
Participants were 39 intermediate French and German learners aged between 18
and 22 studying at a university. They downloaded various applications
recommended by their teachers for learning German and French languages on their
iPod Touches and engaged in the assignments in and out of the classroom context
throughout the semester. Data was collected by means of two surveys administered
at the beginning and end of the semester. The findings revealed that due to the
portability of the device used in the study, amount of time allocated for mastering
language skills increased tremendously. Thus the learners were exposed to the

target language more and they had more opportunities for meaningful language
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production in the real-world context whenever and wherever they wanted which

resulted in learning the culture of the target language.
2.7. Perceptions of MALL

Relevant studies informing the literature about perceptions of mobile assisted
language learning can be categorized into learners’ perceptions of MALL and
teachers’ perceptions of MALL. Additionally, there are some other studies

comparing the learners’ and teachers’ perceptions in this respect.
2.7.1. Learners’ Perceptions of MALL

There are some research studies shedding some light on the language learners’
perceptions about MALL in different contexts. Some of those studies pointed out
that language learners had positive perceptions about using mobile devices for

fostering their language skills in English.

In ESL context, Nino (2015) investigated ESL learners’ perceptions about and
attitudes towards MALL. 252 students who had different levels of language
proficiency studying at a university in England were surveyed and findings
suggested that participants were aware of the affordances MALL could offer and
they frequently used their mobile devices for language learning out of the
classroom context. Concordantly, they had positive attitudes towards MALL and

its integration to the classroom instruction.

In EFL context, Li, Cummins, and Deng (2017) examined Canadian EFL learners’
perceptions about the use of texting to foster academic vocabulary learning.
Qualitative and quantitative data was collected from 48 learners attending to an
English for academic purposes course at an English-medium university. The
findings of the study suggested that students had positive attitudes towards the

MALL implementation due to its perceived effectiveness.

On the other hand, some of the studies put forward different findings in this regard.

For example, Dashtestani (2016) examined Iranian EFL learners’ perceptions
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about using mobile devices for language learning. Data was collected by a
questionnaire, semi-structured interviews, and non-participants observation from
345 participants who had intermediate level of language proficiency. Findings
pointed out that, the participants rarely used mobile devices for language learning
and they didn’t feel proficient enough to benefit from the affordances those devices
could offer. Additionally, they thought that their EFL teachers were not qualified
enough to integrate mobile devices into the curriculum for instructional purposes,
either. As for the affordances and limitations of MALL, they mentioned that mobile
devices provided learners with ubiquitous language learning opportunities thanks
to their portability and they facilitated language learning. However, they were not
cost-effective and using a mobile application might sometimes require more
advanced internet and communication technology (ICT) skills. The participants
suggested that all the stakeholders had to be trained about the potential of MALL

and best practices in the field.
2.7.2. Teachers’ Perceptions of MALL

Relevant literature indicated that EFL teachers had different perceptions about
MALL. Golshan and Tafazoli (2014) examined Iranian EFL teachers’ attitudes
towards using technological tools in the classroom context and their practices in
this respect. The results of the study showed that they had positive attitudes towards
using technological tools in the classroom settings however, since the use of mobile
phones was not approved by the administration, almost none of them used mobile

phones for instructional purposes.

On the other hand, Dashtestani (2013) conducted a mixed methods research study
to examine Iranian EFL teachers’ perceptions about integrating MALL into the
curriculum. Data was collected from 168 participants via a questionnaire consisting
of 5-point Like-type items and semi-structured interviews. Findings suggested that
Iranian EFL teachers had moderately positive attitudes towards the integration
MALL into the curriculum since they believed that it had some affordances as well

as some constraints in EFL context in Iran. Namely, while they approved that
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mobile devices facilitated language learning by offering collaborative and
ubiquitous language learning opportunities, they stated that they had some
concerns about cost-efficiency of the implementation and the possible problems
with the internet connection in the classroom settings. As for the current practices,
nearly all the participants stated that neither they nor their students used mobile
devices in the classroom settings for teaching and learning a foreign language and
they didn’t feel qualified enough to do this, either. In this respect, Hsu (2016)
indicated that EFL teachers’ knowledge for integrating technology in their teaching
practices was vital to successful MALL implementation.

2.7.3. Comparison of Learners’ and Teachers’ Perceptions of MALL

Some of the studies informed the relevant literature on language learners’ and
teachers’ perceptions about MALL by making a comparison in this regard.
Findings of these studies pointed out that there was a discrepancy between
language learners’ and teachers’ perceptions about using mobile devices in the

classroom context for teaching-learning purposes.

In ESL context, Park and Slater (2014) examined ESL teachers and Chinese ESL
learners’ perceptions about and attitudes towards MALL by conducting a mixed
methods design research study at a university in the USA. Findings revealed that
while the teachers were hesitant about the potential of MALL and did not integrate
MALL into the curriculum due to some technological and pedagogical challenges,

the learners were enthusiastic about using mobile devices for language learning.

In EFL context, Saudouni and Bahloul (2016) investigated EFL learners’ and
teachers’ perceptions of MALL. Interpretation of the qualitative and quantitative
data collected from 80 students and 14 teachers at a university in Algeria indicated
that both students and teachers had positive perceptions about MALL due to its
perceived effectiveness. However, as for their perceptions about the integration of
MALL into the curriculum, the students maintained their positive attitudes while

the teachers put forward their concerns about the inadequate conditions related to
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infrastructure, training and awareness of the stakeholders about the potential of
MALL.

2.8. Research Studies in Turkish EFL Context

In Turkish EFL context, there exist research studies informing the relevant
literature about the current practices of mobile assisted language learning. In this
respect, Bezircilioglu (2016) pointed out that although Turkish EFL learners didn’t
have a tendency to benefit from their mobile phones for fostering their language
skills out of the classroom context, they used their mobile phones for translating
and looking up in the dictionaries in the classroom settings. In another study, Oz
(2014) figured out that a great majority of Turkish pre-service EFL teachers used

their mobile devices for developing their language skills.

Using mobile devices for expanding English vocabulary and for fostering speaking
skills were found to be effective in Turkish EFL context. In this regard, Sarigoban
and Ozturan (2013) investigated the effects of using SMS (short message service)
on learners’ vocabulary learning and learners’ attitudes towards the mobile assisted
vocabulary learning implementation. 36 university students received vocabulary
instruction through messages sent to their mobile phones for three weeks and the
data collected by means of pre- and post-tests and a questionnaire administered
after the treatment for finding out about the students’ attitudes towards the
treatment. It was found out that the students in the experimental group had more
vocabulary learning gains than ones in the control group and their attitudes were
satisfactory. Additionally, findings remarked that delivery time of the messages
and the content of the messages had impact on students’ level of satisfaction with

the implementation.

Saran, Seferoglu, and Cagiltay (2009) investigated the effects of using mobile
phones on Turkish EFL learners’ pronunciation skills. To this end, 24 university
students who had elementary level of language proficiency were randomly

assigned to three groups, 8 in each. Although all the participants received the
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regular classroom instruction, they were given supplementary learning materials to
be engaged in out of the classroom context. One of the groups received those
materials by means of multimedia messages sent to their mobile phones. The
second group received the same materials via web pages and as for the third group
they were given hand-outs. The treatment lasted for four weeks and the data was
obtained from pre- and post-tests, semi-structured interviews, and a questionnaire
consisting of open-ended items. Results pointed out that mobile group achieved
better results than the other two groups in the post-tests and there was no significant
difference between the web group and hand-out group in terms of the learning
outcomes. Analysis of the qualitative data showed that the participants appreciated
the effectiveness of the implementation. The researchers remarked the “push aspect
of mobile technology” (p.108) which encouraged regular involvement in learning

activities.

Similarly, by developing a mobile application in order to identify and correct the
pronunciation errors of the users, Cavus (2016) indicated that it would be more

enjoyable to improve pronunciation skills compared to traditional way of learning.

Relevant literature points out the discrepancy between learners’ and teachers’
perceptions of mobile assisted language learning. Similarly, Bezircioglu (2016)
investigated Turkish EFL learners’ and teachers’ attitudes towards MALL.
Interpretation of the data collected by an open-ended questionnaire suggested that
Turkish EFL learners had positive attitudes towards MALL. Although they didn’t
have a tendency to benefit from their mobile phones for fostering their language
skills out of the classroom context, they used them for translating and looking up
in the dictionaries in the classroom settings. As for the teacher, they had negative

attitudes towards the integration of MALL into the regular curriculum.

The pre-service teachers’ perceptions about MALL was additionally the subject of
research in Turkish EFL context. In this regard, Sad and Goktas (2014) examined
Turkish pre-service teachers’ perceptions about using mobile phones and personal

computers in the educational context. On the basis of the data collected by a survey
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administered to 1087 participants, it was remarked that participants’ attitudes were
not satisfactory both for using mobile phones and personal computers in the
educational context and they had more negative attitudes towards using mobile
phones than using computers. Additionally, department, grade, gender, and

ownership of those technological tools didn’t explain the difference in attitudes.

Other study carried out by Oz (2014) examined pre-service EFL teachers’
perceptions about MALL. Interpretation of the data obtained by a questionnaire
administered to 144 students in their fourth year at a university indicated that a
great majority of the participants used their mobile devices for developing their
language skills and mentioned that they would benefit from the potential of mobile

devices for teaching English in the classroom settings in the future.

In another study (Savas, 2014), examining the pre-service EFL teachers’
perceptions about the effectiveness of using Tablet PCs for instructional purposes
in the classroom settings, it was pointed out that the pre-service EFL teachers had
positive perceptions. Most importantly, they could develop more positive
perceptions about the integration of mobile devices into classroom teaching as they

gained more experience in this respect.
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CHAPTER 3

METHODOLOGY

3.1. Introduction

This chapter aims to present the research questions, research design, population
and the selection of the participants, data collection instruments, data collection

and analysis procedures, assumptions, and limitations of the conducted study.
3.2. Research Questions

Main research questions answered within the scope of the current study were as it

follows:

1. What are the pre-service EFL teachers’ current practices of MALL?

2. What are the pre-service EFL teachers’ perceptions about the effectiveness
of MALL?

3. What are the pre-service EFL teachers’ perceptions about the affordances
and constraints of MALL?

4. What are the pre-service EFL teachers’ recommendations to EFL learners
about increasing the effectiveness of MALL?

5. What are the pre-service EFL teachers’ perceptions about the classroom
implications of MALL?

6. What are the pre-service EFL teachers’ recommendations to EFL teachers
about increasing the effectiveness of the integration of mobile devices into
their teaching practices in the classroom context?

7. What are the pre-service EFL teachers’ expectations from the lecturers
offering courses in ELT programs for promoting their pedagogical skills to

integrate MALL into their curriculum in the future?
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8. What are the pre-service EFL teachers’ expectations from the ELT program
for promoting their pedagogical skills to integrate MALL into their

curriculum in the future?
3.3. Research Design

The current study used mixed methods research design for investigating the pre-
service EFL teachers’ current practices and perceptions of MALL. Creswell and

Plano Clark (2007) define mixed methods research as:

Mixed methods research is a research design with philosophical
assumptions as well as methods of inquiry. As a methodology, it
involves philosophical assumptions that guide the direction of
the collection and analysis and the mixture of qualitative and
quantitative approaches in many phases of the research process.
As a method, it focuses on collecting, analyzing, and mixing both
quantitative and qualitative data in a single study or series of
studies. Its central premise is that the use of quantitative and
qualitative approaches, in combination, provides a better
understanding of research problems than either approach alone

(p.5).
As it could be inferred from the given definition, main reason for mixing the
methods is to get more comprehensive view of the problems to be answered within
the scope of research. Additionally, Bryman (2006) highlights another reason for
employing mixed methods research design by suggesting the term, illustration,
which denotes putting flesh on the bare bones of quantitative findings thanks to the
qualitative findings. Moreover, as both qualitative and quantitative research design
inherently have some strengths and weaknesses, using mixed methods research
design gives researchers the opportunity of benefitting from strengths of both
research designs and overcoming the weaknesses of each designs since they don’t
overlap in a mixed methods research design (Creswell and Plano Clark, 2011).
Thus, this study employed both quantitative and qualitative research designs for
having a more complete understanding of the pre-service EFL teachers’ current
practices and perceptions of MALL. While the quantitative findings sketch the

participants’ current practices and perceptions of MALL out, the qualitative
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findings sketch them in. Namely, the qualitative findings were used to illustrate the
quantitative findings. Last but not least, using mixed methods research design
helped the researcher to deal with the weaknesses of each research design.

Creswell and Plano Clark (2011) classify six major types of mixed methods

2 13

research designs; “convergent parallel design”, “explanatory sequential design”,
“exploratory sequential design”, “embedded design”, “transformative design”, and
“multiphase design” and remark that a researcher should take some critical factors

into consideration while choosing among the six major types of designs.

Firstly, “the most salient and critical” (Greene, 2007, p.20) factor is to decide
whether quantitative and qualitative methods are employed independent from each
other or not. If they are not, they interact at any point in any way during the research
process. If they are independent from each other, the researcher employs both
quantitative and qualitative methods for collecting and analyzing both data
separately and then merge them at the end of the research to conclude. In the current
study, the researcher had both both quantitative and qualitative phases conducted

distinctly, but interactive during the research process.

Secondly, the researcher should decide whether the quantitative research methods
or qualitative research methods ranks in priority. Or are they equal importance to
the researcher? In the current study, quantitative research methods played more
important role in explaining the pre-service EFL teachers’ current practices and
perceptions of MALL. Qualitative phase, in secondary role, was designed to delve

further into the findings obtained from the initial phase of the study.

The third crucial factor is about the timing of the analysis of the results of the
quantitative and qualitative data. Does the researcher utilize concurrent, sequential,
or multiphase combination timing? In the concurrent timing, both qualitative and
quantitative research methods are employed simultaneously and the findings
obtained from both strands are interpreted simultaneously. In the sequential timing,

the researcher employs one type of research methods and based on the
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interpretation of the findings, goes on with the other type. As for the multiphase
timing, the researcher exploits concurrent and/or sequential timing in multiphase
research studies. The current study used sequential timing. Accordingly,
quantitative research methods were employed and based on the interpretation of
the finings, qualitative phase was designed and implemented.

Based on the decisions taken by the researcher, the current study fell into the
category of “the explanatory sequential design” whose aim is to “to use a
qualitative strand to explain initial quantitative results” (Creswell, Plano Clark, et

al., 2003). Figure 3.1 below illustrates the details related to the explanatory

sequential design.

Follow
up with

Figure 3.1 The Explanatory Sequential Design (Creswell and Plano Clark, 2011)

The process through which the researcher goes in the explanatory sequential design

was summarized by Creswell and Plano Clark (2011) as it follows:

during the first step, the researcher designs and implements a
quantitative strand that includes collecting and analyzing the
quantitative data. In the second step, the researcher connects to
a second phase — the point for interface for mixing — by
identifying specific quantitative results that call for additional
explanation and using these results to guide the development of
the qualitative strand (p. 83).

Based on the process defined by Creswell and Plano Clark (2011), in the study
examining pre-service EFL teachers’ current practices and perceptions of mobile
assisted language learning, in the first step, the quantitative phase was designed

and implemented. In the second step, the qualitative phase was designed and
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implemented for further explanining the findings obtained from the quantitative

phase of the study.
3.4. Population and the Selection of the Participants

The population of this study is the pre-service EFL teachers in Turkey. There are
62 public and private universities offering B.A. programs in ELT in 2018 in
Turkey. Since it was not time-efficient and cost-effective to access all the pre-
service EFL teachers studying at the B.A. programs in ELT in these universities,
an accessible sample was defined by the researcher by employing convenience
sampling method. According to Tashakkori and Teddlie (2003), a researcher
employing convenience sampling method makes purposive decisions for selecting
the participants who are easy to access and voluntary to contribute to the research.
Thus, the researcher, as a member of a public university offering B.A. program in
ELT in Turkey, selected those pre-service EFL teachers who were studying in the

ELT program at that public university in Turkey.
3.4.1. Demographics of the Participants of the Quantitative Phase

The quantitative phase of this study was conducted in the 2018-2019 academic year
on 142 volunteer pre-service EFL teachers who were studying in the ELT program
at a public university in Turkey. Twenty point four percent of the participants
(N=29) were 17-18 years old. Thirty-six point six percent of them (N=52) were 19-
20 and 28.9% of them (N=41) were 21-22. While 9.9% of the pre-service EFL
teachers (N=14) were 23-24 years old, only 4.2% of them were 25 and above. The

majority of the participants were 19-20 years old.

The frequencies and percentages of the participants’ ages were demonstrated in

Table 3.1 and Figure 3.2.
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Table 3.1 Participants’ Ages in Quantitative Phase

Age Range Number Percentage
17-18 29 20.4

19-20 52 36.6

21-22 41 28.9

23-24 14 9.9

25 and above 6 4.2

Total 142 100.0

29%

= 17-18 = 19-20 21-22 23-24 = 25 and above

Figure 3.2 Participants’ Ages in Quantitative Phase

As for the gender distribution of the pre-service EFL teachers participating into the
quantitative phase of the current study, it was seen that 69% of them (N=98) were
female, 31% (N=44) were male. Majority of the participants were female students
who studied at the BA program in ELT. The frequencies and percentages of the

gender distribution of the participants were indicated in Table 3.2 and Figure 3.3.
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Table 3.2 Participants’ Gender in Quantitative Phase

Gender Number Percentage
Male 44 31.0
Female 98 69.0

Total 142 100.0

= Male = Female

Figure 3.3 Participants’ Gender in Quantitative Phase

As illustrated in Table 3.3 and Figure 3.4, 20.4% of the participants (N=29) were
studying at the preparatory class. Additionally, 31.7% of them were freshmen
(N=45), 18.3% of them (N=26) were sophomores, 13.4% (N=16) were juniors and
lastly 16.2% (N=23) were seniors. As it was seen, majority of the participants were

in their first year of the study at the department.
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Table 3.3 Participants’ Year of the Study in Quantitative Phase

Year of the Study Number Percentage
Preparatory 29 20.4

15t 45 31.7

2nd 26 18.3

3rd 19 13.4

4th 23 16.2

Total 142 100.0

= Preparatory = 1st 3rd = 4th

Figure 3.4 Participants’ Year of the Study in Quantitative Phase

All of the participants used their smartphones on a daily basis. Nine point nine
percent of them (N=14) used their smartphones less than two hours a day. Thirty-
three point one percent (N=47) used them 2-4 hours and 37.3% (N=53) used them
4-6 hours a day and smartphones were used for more than 6 hours daily by the

19.7% of the participants (N=28). It was seen that most of the participants used

their smartphones 4-6 hours a day.
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Ninety-eight point six percent of the pre-service EFL teachers (N=140) never used
portable music players, tablets or e-readers on a daily basis. Only 1.4% of the
participants (N=2) used one of these mobile devices less than 2 hours a day. The
frequencies and percentages of the participants’ mobile device use on a daily basis

were summarized in Table 3.4.

Table 3.4 Participants’ Mobile Device Use on a Daily Basis in Quantitative Phase

Never Less than 2-4 hours 4-6 hours More
2 hours than 6

Mobile hours
Devices N (%)

N (%) N (%) N (%) N (%)
Smartphone 0 (0) 14 (9.9) 47 (33.1) 53(37.3) 28 (19.7)
Portable 140 (98.6) 2 (1.4) 0(0) 0 (0) 0 (0)
music
player
Tablet 140 (98.6) 2 (1.4) 0(0) 0 (0) 0 (0)
E-reader 140 (98.6) 2 (1.4) 0 (0) 0 (0) 0 (0)

As it was inferred from Table 3.5, demonstrating the frequencies and percentages
of the participants’ mobile device use for educational purposes on a weekly basis,
one point four percent of the participants (N=2) never used their smartphones for
educational purposes. Forty point eight percent of them (N=58) used their
smartphones less than three hours, 34.5% of the pre-service EFL teachers (N=49)
used them 3-6 hours, and 11.3% (N=16) used their smartphones 6-9 hours. Only
12% of the participants used their smartphones for educational purposes more than
nine hours on a weekly basis. As it was seen, most of the participants used their

smartphones less than three hours a day weekly for educational purposes.
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As for the tablets, they were used weekly less than three hours by only 7.7%
(N=11). Ninety-two point three percent (N=131) did not use any tablets.

Moreover, while e-readers used for educational purposes by only 1.4% of the pre-
service EFL teachers (N=2) less than three hours on a weekly basis, it was seen
that portable music players were used by none of the pre-service EFL teachers in
this regard.

Table 3.5 Participants’ Mobile Device Use for Educational Purposes on a Weekly
Basis in Quantitative Phase

Never Less than 3-6 hours 6-9 hours More
3 hours than 9
Mobile hours
Devices N (%)
N (%) N@)  N©%) N (%)

Smartphone 2 (1.4) 58 (40.8) 49 (345) 16(11.3) 17 (12.0)

Portable 142 (100) 0 (0) 0 (0) 0 (0) 0 (0)
music
player
Tablet 131 (92.3) 11 (7.7) 0 (0) 0 (0) 0 (0)
E-reader 140 (98.6) 2 (1.4) 0 (0) 0 (0) 0 (0)

As for the participants’ language learning practices by using their mobile devices,
it was seen that 3.5% of them (N=5) never used their smartphones for language
learning purposes. Forty point one percent of them (N=57) used their smartphones
less than three hours weekly and 33.1% of them (N=47) used them 6-9 hours. Only
12% of the pre-service EFL teachers (N=17) used their smartphones more than
nine hours on a weekly basis for language learning purposes. As it was inferred,
most of the participants used their smartphones less than three hours a week for

language learning purposes.
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Portable music players were used by only two of the participants for learning
English and while one of the participants used it less than three hours, the other

one used it 3-6 hours on a weekly basis.

Four point nine percent (N=7) of the participants used their tablets less than three
hours while 2.1% (N=3) of them used their tablets 3-6 hours on a weekly basis for
learning English. Additionally, e-readers were used by only two of the participants

less than three hours a week for language learning purposes.

Table 3.6 Participants’ Mobile Device Use for Learning English on a Weekly Basis
in Quantitative Phase

Never Less than 3-6 hours 6-9 hours More

3 hours than 9

Mobile hours
Devices N (%)

N (%) N(@©)  N©%) N (%)

Smartphone 5 (3.5) 57 (40.1) 47(33.1) 16(11.3) 17 (12.0)

Portable 140 (98.6) 1 (0.7) 1(0.7) 0 (0) 0 (0)
music
player
Tablet 132 (93.0) 7 (4.9) 3(2.1) 0 (0) 0 (0)
E-reader 140 (98.6) 2 (1.4) 0 (0) 0 (0) 0 (0)

All in all, most of the participants were 19-20 years old and female pre-service EFL
teachers studying at a public university in Turkey. Additionally, majority of the

participants were in their first year of the study at the department.

All of the participants used their smartphones on a daily basis and most of them
used their smartphones 4-6 hours a day. Most commonly used mobile devices for
both educational and language learning purposes were smartphones and most of

the participants used them less than three hours on a weekly basis for educational
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purposes. As for the participants’ language learning practices by using their mobile
devices, it was seen that most of the participants used their smartphones less than

three hours a week for language learning purposes.
3.4.2. Demographics of the Participants of the Qualitative Phase

The qualitative phase of this study was conducted in the 2018-2019 academic year
on 10 volunteer pre-service EFL teachers who were studying in the ELT program
at a public university in Turkey. The participants’ ages ranged between 18 and 23.
Seven of the participants were female and the other three were male (N=10). Two
of the participants were attending to preparatory classes. Additionally, there
included two freshmen, two sophomores, two juniors, and two seniors. The details
on the participants’ age, gender, and year of the study were presented below in the

Table 3.7.

Table 3.7 Participants’ Age, Gender, and Year of the Study in Qualitative Phase

Age Gender Year of the Study
Participant 1 20 Female Preparatory
Participant 2 18 Female Preparatory
Participant 3 19 Female 1%
Participant 4 19 Female 1%
Participant 5 19 Female 2nd
Participant 6 20 Male 2nd
Participant 7 21 Male 3
Participant 8 21 Female 3
Participant 9 23 Female 4
Participant 10 22 Male 4
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The mobile devices they have were smartphones and tablets. While all the

participants had smartphones, only two of the participants had tablets.

Five of the participants used their smartphones for 4-6 hours on a daily basis, two
of them used for 2-4 hours and the other two allocated more than six hours for their

smartphones. Only one of the participants spent less than two hours a day on

smartphone. Figure 3.5 illustrates the participants’ smartphone use on a daily basis.

%

m lessthan 2 hours ®2-4 hours = 4-6 hours More than 6 hours

Figure 3.5 Participants’ Smartphone Use on a Daily Basis in Qualitative Phase

As for the participants’ smartphone use for educational purposes on a weekly basis

as demonstrated in Figure 3.6 below, it was seen that four of them allocated less

than three hours, the other four allocated 3-6 hours, and only two of them spent

_

more than nine hours.

m lessthan 3 hours = 3-6 hours = More then 9 hours

Figure 3.6 Participants’ Smartphone Use for Educational Purposes on a Weekly

Basis in Qualitative Phase
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Additionally, smartphones were used 3-6 hours a week for learning English by four
of the participants. While three of the participants spent less than three hours, three
of them allocated more than nine hours on a weekly basis for learning English using
their smartphones as shown in Figure 3.7 below.

m Less than 3 hours = 3-6 hours = More than 9 hours

Figure 3.7 Participants’ Smartphone Use for Learning English on a Weekly Basis
in Qualitative Phase

Table 3.8 Participants’ Tablet Use on a Daily, for Educational and Language

Learning Purposes on a Weekly Basis in Qualitative Phase

Tablet Variable Number
Daily use Less than 2 hours 2
Educational purposes Never 1
on a weekly basis

Less than 3 hours 1
Language learning Never 1
purposes on a weekly
basis Less than 3 hours 1
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As it was mentioned before, only two of the participants had tablets. As it was
inferred from the Table 3.8 above, summarizing the participants’ tablet use on a
daily, for educational and language learning purposes on a weekly basis, two of
them spent less than two hours on a day on tablets. While one of the participants
never used this mobile device for educational purposed, the other one used it less
than three hours a week in this regard. Additionally, it was used less than three
hours by one of the participants, and never used for learning English by the other

one on a weekly basis.
3.5. Data Collection Instruments

This study employed both quantitative and qualitative data gathered by means of a
questionnaire and an interview schedule. The details regarding the data collection

instruments were summarized below.
3.5.1. Questionnaire

Conducting questionnaires for gathering quantitative data has lots of advantages.
As stated in the literature, “they are easy to construct, extremely versatile, and
uniquely capable of gathering a large amount of information quickly in a form that
is readily processable” (Dornyei, 2003, p.1). Additionally, they are cost-effective
(Krathwohl, 1998). Therefore, this study employed a questionnaire for
investigating the pre-service EFL teachers’ current practices and perceptions of
MALL.

The questionnaire used for collecting data for the quantitative phase of the study
was developed by the researcher by taking the relevant literature into consideration.

It was developed in English language.

Internal consistency of the questionnaire was evaluated by carrying out reliability
test using Cronbach’s Alpha Coefficient Model via SPSS 24 (Statistical Package
for Social Sciences). Cronbach’s Alpha coefficient was .871 which indicated that

the instrument was reliable.
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The questionnaire (see Appendix A) composed of 5 main parts; “Demographic
Information”, “Current Practices of MALL”, “Effectiveness of MALL”, “Possible
Pedagogical Affordances and Constraints of MALL”, and “Classroom
Implications of MALL” respectively.

As the name suggests, the “Demographic Information” part of the questionnaire
aimed at gathering data about the participants’ demographics; namely, age, gender
and year of the study at the university. Additionally, there were three main
questions for revealing the frequencies of participants’ mobile device use for

general purposes, educational purposes, and language learning purposes.

The first part of the questionnaire, “Current Practices of MALL”, aimed at
collecting data on the pre-service EFL teachers’ current practices of MALL. It
included nine items using 5-point Likert-type scale on which “1”” means “Never”,
“2” means “Rarely”, “3” means “Sometimes”, “4” means “Frequently”, and “5”

means “Always”.

As for the second part of the questionnaire, namely “Effectiveness of MALL”, it
involved seven items which had 4-point Likert-type scale on which “1” means
“Strongly Disagree”, “2” means “Disagree”, “3” means “Agree”, and “4” means

“Strongly Agree”, tailored to collect data on the participants’ perceptions about the

effectiveness of MALL.

The third part intended to delve further into the pre-service EFL teachers’
perceptions of the possible pedagogical affordances and constraints of MALL and
had 21 items using 4-point Likert-type scale on which “1” means “Strongly
Disagree”, “2” means “Disagree”, “3” means “Agree”, and “4” means “Strongly

Agree”.

As for the last part, it had 14 items for probing the participants’ perceptions about
the classroom implications of MALL. It contained 14 items which had 4-point
Likert-type scale on which “1” means “Strongly Disagree”, “2”” means “Disagree”,
“3” means “Agree”, and “4” means “Strongly Agree”.
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3.5.2. Interview Schedule

Conducting interviews is powerful tool for obtaining the relevant data, “probably
not accessible using techniques such as questionnaires and observations” (Blaxter
et al., 2006, p. 172). It additionally serves for providing “in-depth information”
(Barbour and Schostak, 2006, p. 54) on a phenomenon, by means of “participants’
inner values and beliefs” (Ho, 2006, p.11). Among three types of interviews,
unstructured, semi-structured, and structured, semi-structured interviews were
conducted with the pre-service EFL teachers for investigating their current
practices and perceptions of MALL since it “allows for in-depth probing while
permitting the interviewer to keep the interview within the parameters traced out
by the aim of the study” (Berg, 2007, p. 39). Thus, on the basis of the relevant
literature and research questions of the current study, an interview schedule (see

Appendix B) was developed by the researcher.

It consisted of two parts. The initial part aimed at collecting data about the
demographics of the participants; namely, age, gender and year of the study at the
university. Moreover, there existed three main questions for revealing the
frequencies of participants’ mobile device use for general purposes, educational

purposes, and language learning purposes.

The second part included seven main semi-structured interview questions for the

pre-service EFL teachers.

The first question aimed at collecting data on their current practices of MALL. The
second question asked the participants about the effectiveness of mobile device use
in learning English. The third question was employed for revealing the
participant’s perceptions about the classroom implications of MALL. The fourth
and fifth interview questions were used to address the pre-service EFL teachers’
suggestions for both EFL learner to increase the effectiveness of mobile devices in
their learning practices and EFL teachers to increase the effectiveness of

integration of mobile devices in their teaching practices, respectively. As for the
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sixth question, it delved further into their expectations from the lecturers offering
courses in the ELT program and the ELT program itself to promoting their
proficiency. Lastly, the participants were asked whether they have any other
comments, suggestions, or questions related to the topic. The interview schedule
was developed in Turkish, native language of the participants.

3.6. Data Collection Procedures

The current study was conducted in the 2018-2019 acedemic year at a public
university in Turkey. The Figure 3.8 below demonstrates the overall data collection

procedures.

Development of the Data Collection
Instruments

Piloting

Conducting the Interviews

Figure 3.8 Overall Data Collection Procedure

Accordingly, in the first step, the data collection instruments, the questionnaire and
the interview schedule, were developed. In the second step, the instruments were
piloted. Inthe third step, the quantitative phase of the study was conducted by using
the questionnaire. In the last step, the qualitative data was collected by employing

the interview schedule.
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3.6.1. Development of the Data Collection Instruments

Based on the relevant literature, the researcher developed a questionnaire and an

interview schedule under the supervision of the researcher’s thesis advisor.

For establishing the content and face validity of the questionnaire, the researcher
took opinions from three experts, two of whom were from the Department of ELT,
and one of whom was from the Department of CEIT at a public university in
Turkey, by presenting them the questionnaire, the definition of the term “MALL”,
and a summary on the purpose of the study, population and the participants. In
accordance with the feedback given by the experts, the items on questionnaire were
revised. Irrelevant items were omitted and ambiguous items were clarified. The
format of the questionnaire was revised. Then, the questionnaire was put into the

final form under the supervision of the researcher’s thesis advisor.

For establishing the content validity of the interview schedule, the researcher took
opinions from two experts, two of whom were from the Department of ELT. On
the basis of their suggestions, the interview schedule was revised and finalized

under the supervision of the researcher’s thesis advisor.

3.6.2. Piloting

The finalized version of the questionnaire was piloted with 15 pre-service EFL

teachers.

Two of the participants were 17-18 years old. Four of them were 19-20 and eight
of them were 21-22 years old. There was only one pre-service EFL teacher who
rated the 23-24 option in the age segment. The majority of the participants were
21-22 years old. The frequencies and percentages of the participants’ ages were

demonstrated in Table 3.9 on the next page.
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Table 3.9 Participants’ Ages in the Piloting of the Questionnaire

Age Range Number Percentage
17-18 2 13.3

19-20 4 26.7

21-22 8 53.3

23-24 1 6.7

Total 15 100.0

While eight of the participants were female and the other seven were male (N=15).
Three of the participants were attending to preparatory classes. Additionally, there
included three freshmen, three sophomores, three juniors, and three seniors. The
details on the participants’ gender and year of the study were presented below in

the Figure 3.9 and Figure 3.10, respectively.

= Male = Female

Figure 3.9 Participants’ Gender in the Piloting of the Questionnaire
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= Preparatoy 1st = 2nd 3rd = 4th

Figure 3.10 Participants’ Year of the Study in the Piloting of the Questionnaire

The researcher did not survey all the participants concurrently in a place. It took
three days to complete the pilot test. The researcher surveyed the participants in

groups in her office.

During the implementation, the participants were asked whether the items on the
questionnaire were meaningful to them, if there were any ambiguity in the
expressions, if the instructions were clear, and the format of the questionnaire was
neat. The participants of the pilot study confirmed that items and the relevant
instructions on the questionnaire were meaningful and clear, and the layout was

neat.

Internal consistency of the questionnaire was evaluated by carrying out reliability
test using Cronbach’s Alpha Coefficient Model via SPSS 24 (Statistical Package
for Social Sciences). Cronbach’s Alpha coefficient was found to be .832 in the pilot

study, which indicated that the instrument was reliable.

The final version of the interview schedule was piloted with two female pre-service
EFL teachers, attending to preparatory class on the same day in the researcher’s
office. They assured that the interview questions were clear to understand and did

not contain any ambiguity.
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3.6.3. Conducting the Questionnaire

The researcher got in contact with the responsible instructors offering courses for
the pre-service EFL teachers, who were attending to preparatory classes, or who
were in their 1%, 2", 3™ and 4" year of the study in the ELT program. They were
informed about the research study and asked for their permission for the researcher
for conducting the questionnaires in their course time. Then, a schedule was
prepared for collecting the quantitative data of the study and the researcher stuck
to the schedule and attended to the courses.

Firstly, the researcher introduced herself and briefly mentioned the purpose of the
study to the pre-service EFL teachers. Secondly, the researcher informed them that
the participation in the study was on a voluntary basis, the responses of the
participants would be kept strictly confidential, and the obtained data would be
used only for scientific purposes. Additionally, she mentioned that rating the
statements in the questionnaire would take just 20-25 minutes. Thirdly, the
researcher asked for the volunteers and distributed the paper-and-pencil
questionnaires to the volunteer pre-service EFL teachers. Fourthly, the researcher
asked if there were any volunteers for participating in the qualitative phase of the
study. She took the contact information of the pre-service EFL teachers who
willingly accepted participating in the qualitative phase of the study. Lastly, the
researcher thanked the participants and the responsible instructor for their

contributions to the study.
3.6.4. Conducting the Interviews

The researcher got in contact with the pre-service EFL teachers who willingly
accepted participating in the qualitative phase of the study. The researcher and the

interviewees decided where and when to meet for the interview.

Before conducting the interview, the researcher assured each interviewee that the

participation in the study was on a voluntary basis, the responses of the participants

would be kept strictly confidential, and the obtained data would be used only for
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scientific purposes. Additionally, the researcher informed each interviewee that the
interview would be recorded by a voice-recorder and would be conducted in

Turkish, in his/her native language.

According to Mackay and Gass (2005), “...depending on the research questions
and resources available, interviews can be conducted in the interviewee's L1, thus
removing the concerns about the proficiency of the [interviewer] impacting quality

and quantity of the data provided” (p. 174).

Table 3. 10 Age, Gender, Year of Study, Interview Durations and Locations

Interviewee Age Gender Year Interview Interview

Duration Location

of Study

(Minutes:

Seconds)
1 20 Female Preparatory 18:51 On Campus
2 18 Female Preparatory 16:46 On Campus
3 19 Female 1% 21:09 Off Campus
4 19 Female 1% 23:37 Off Campus
5 19 Female 2™ 18:01 Off Campus
6 20 Male 2n 22:28 Off Campus
7 21 Male 3 16:36 Off Campus
8 21  Female 3" 17:22 Off Campus
9 23 Female 4" 26:24 Off Campus
10 22 Male 4" 15:44 Off Campus

Mean: 19:50
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The researcher conducted the interviews and thanked the interviewees for their
contributions to the study. The detailed information on each interviewees’ age,
gender, year of study, interview duration, and location were presented in Table
3.10.

3.7. Data Analysis

The current study employed both qualitative and quantitative data for investigating

the pre-service EFL teachers’ current practices and perceptions of MALL.

For the first, second and fifth research questions, both quantitative and qualitative
data was collected by employing the questionnaire and the interview schedule.

For the third research question, only quantitative data was gathered by means of

the questionnaire.

As for the fourth, sixth, seventh, and eighth research questions, the interview

schedule was utilized for collecting qualitative data.

Descriptive statistics were performed to analyze the quantitative data via SPSS 24
(Statistical Package for Social Sciences) and findings reported using means,

standard deviations, frequencies and percentages.

The qualitative data was analyzed by using constant comparative analysis method.
Cohen, Manion, and Morrison (2007) mentions that “In constant comparison
method, the researcher compares the new data with existing data and categories, so

that the categories achieve a perfect fit with the data.”(p. 493).

The researcher can employ open, axial, and selective coding procedures in this
analysis method. Strauss and Corbin (1990) define these coding procedures as it

follows:

e Open coding is “the process of breaking down, examining, comparing,

conceptualizing, and categorizing data” (p. 61).
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e Axial coding is “a set of procedures whereby data are put back together in
new ways after open coding, by making connections between categories.
This is done by utilizing a coding paradigm involving conditions, context,
action/interactional strategies and consequences” (p. 96).

e Selective coding is “the process of selecting the core category,
systematically relating it to other categories, validating those relationships,
and filling in categories that need further refinement and development” (p.
116).

In the current study, the researcher analyzed the qualitative data, collected by
conducting interviews with 10 voluntary pre-service EFL teachers, by employing
open coding and axial coding. In this regard, the interviewees’ responses to each
interview question were constantly compared to figure out the relevant categories
“until saturation is reached” (Cohen, Manion, and Morrison, 2007, p. 493). Then,
codes were constructed by employing axial coding. Lastly, the researcher
calculated the frequency distributions for each category and code. Table 3.11 on
the following page illustrates the research questions, data collection instruments,

methods, and data analysis procedures.

60



19

Table 3.11 Research Questions, Data Collection Instruments, Methods, and Data Analyses Procedures

RESEARCH QUESTIONS

INSTRUMENT

METHOD  ANALYSIS

1. What are the pre-service EFL teachers’ current practices of MALL?

2. What are the pre-service EFL teachers’ perceptions about the
effectiveness of MALL?

3. What are the pre-service EFL teachers’ perceptions about the
affordances and constraints of MALL?

4. What are the pre-service EFL teachers’ recommendations to EFL
learners about increasing the effectiveness of MALL?

5. What are the pre-service EFL teachers’ perceptions about the
classroom implications of MALL?

6. What are the pre-service EFL teachers’ recommendations to EFL
teachers about the classroom implications of MALL?

7. What are the pre-service EFL teachers’ expectations from the lecturers
offering courses in ELT programs for promoting their pedagogical skills
to integrate MALL into their curriculum in the future?

8. What are the pre-service EFL teachers’ expectations from the ELT
program for promoting their pedagogical skills to integrate MALL into
their curriculum in the future?

The Questionnaire
The Interview
Schedule
The Questionnaire
The Interview
Schedule
The Questionnaire

The Interview
Schedule

The Questionnaire
The Interview
Schedule
The Interview
Schedule

The Interview
Schedule

The Interview
Schedule

Quantitative
Qualitative

Quantitative
Qualitative
Quantitative
Qualitative
Quantitative
Qualitative

Qualitative

Qualitative

Qualitative

Descriptive Statistics
Constant Comparative
Analysis
Descriptive Statistics
Constant Comparative
Analysis
Descriptive Statistics

Constant Comparative
Analysis

Descriptive Statistics
Constant Comparative
Analysis
Constant Comparative
Analysis

Constant Comparative

Analysis

Constant Comparative
Analysis




3.8. Assumptions of the Study

The assumptions of the current study are as it follows:

The questionnaire and the interview schedule employed for gathering both
quantitative and qualitative data ensure validity and reliability.
The pre-service EFL teachers participating into the quantitative phase of
the study rated the items sincerely and the participants of the qualitative
phase of the study answered the interview questions genuinely.

The participants sufficiently represented the population.

3.9. Limitations of the Study

The main limitations of the current study are as it follows:

The quantitative phase of the study was carried out with 142 pre-service
EFL teachers; and the qualitative phase of the study was carried out with
10 pre-service EFL teachers selected by employing convenience sampling
method. This connotes two main limitations. First of all, the sample size
both for the quantitative and qualitative phase of the study might not be
enough to make inferences about the general characteristics of population.
Secondly, as the convenience sampling method was employed in the
selecting of the participants, the findings of the study might not present and
unbiased representation of the population.

The participants were the pre-service EFL teachers studying at a public
university offering B.A. program in ELT which implied that
generalizability of the findings obtained both from the quantitative and
qualitative phases of the study were restricted with the pre-service EFL
teachers studying at a public university, offering B.A. program in ELT, in

Turkey.
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CHAPTER 4

RESULTS

4.1. Introduction

This chapter presents the findings of the study under eight main sections. The first
section which is composed of two sub-sections introduces the results in relation to
the pre-service EFL teachers’ current practices of MALL. The second section
includes two sub-sections presenting the results in relation to the pre-service EFL
teachers’ perceptions about the effectiveness of MALL. Results in relation to the
pre-service EFL teachers’ perceptions about the affordances and constraints of
MALL and recommendations to EFL learners on increasing the effectiveness of
MALL are put forward in the third and fourth section respectively. The fifth section
consisting of two sub-sections declares the pre-service EFL teachers’ perceptions
about the classroom implications of MALL and the sixth one goes over their
recommendations to EFL teachers about increasing the effectiveness of the
integration of mobile devices into their teaching practices in the classroom context.
Results in relation to the pre-service EFL teachers’ expectations from both the
lecturers offering courses in the ELT program and the ELT program itself for
promoting their pedagogical skills to integrate MALL into their curriculum in the

future are presented in the last two sections.

4.2. Results in Relation to the Pre-service EFL Teachers’ Current Practices of
MALL

The first research question of the conducted study inquired into the pre-service EFL
teachers’ current practices of MALL. Accordingly, both quantitative and

qualitative data was collected by means of the questionnaire and the interview
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schedule respectively. The results of the analysis of both quantitative and

qualitative data were summarized below.
4.2.1. Quantitative Data Analysis Results

Quantitative data on the pre-service EFL teachers’ current practices of MALL was
collected by means of the first part of the questionnaire which included a total of
nine items. The pre-service EFL teachers’ responses to these items were illustrated
in Table 4.1 using descriptive statistics through means, standard deviations,
frequencies, and percentages.

As can be seen in the Table 4.1, the mean scores of the items related to pre-service
EFL teachers’ current practices of MALL ranged between 2.0 and 3.82.

Both the first item on the questionnaire, “T use my mobile device for educational
purposes.” and the second item, “I am enthusiastic about using my mobile device
for learning English.” had the mean score of 3.44 (SD =.78; 1.01 respectively).
This indicated that the pre-service EFL teachers benefitted from their mobile
devices both for educational purposes and learning English almost at the same

frequency.

The item 3, “I use my mobile device for learning English vocabulary.” had the
highest mean score (M = 3.82, SD = .97). The second highest mean score (M =
3.63, SD = 1.01) was observed on the item 5, “I use my mobile device for
developing my listening skills in English.”. Thirdly, the item 8, “I use my mobile
device for learning the culture of the English speaking countries.” had the highest
mean score (M = 3.15, SD = 1.18) which was followed by the mean score (M =
3.06, SD = 1.07) of the item 6, “I use my mobile device for developing my reading
skills in English.”
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Table 4.1 Descriptive Statistics Reporting the Pre-service EFL Teachers’ Current Practices of MALL

Never Rarely Sometimes Frequently Always

Items M SD N % N % N % N % N %
1 3.44 .78 1 0,7 12 8,5 62 43,7 57 40,1 10 7
2 344 101 4 2,8 19 13,4 52 36,6 44 31 23 16,2
3 3.82 97 1 0,7 12 8,5 39 27,5 49 34,5 41 28,9
4 2.49 .86 11 7,7 72 50,7 40 28,2 17 12 2 1,4
5 3.63 1.01 7 4,9 10 7 37 26,1 63 444 25 17,6
6 3.06 1.07 10 7 33 23,2 50 35,2 36 25,4 13 9,2
7 2.00 .95 50 35,2 52 36,6 33 23,2 4 2,8 3 2,1
8 3.15 1.18 11 7,7 32 22,5 47 33,1 28 19,7 24 16,9
9 2.70 .92 5 3,5 65 45,8 48 33,8 16 11,3 8 5,6




The lowest mean score (M = 2.00, SD = .95) was observed on the item 7, “IT use my
mobile device for developing my writing skills in English.”. Secondly, the item 4,
“I use my mobile device for learning English grammar.” had the lowest mean score
(M = 2.49, SD = .86). The third lowest mean score (M = 2.70, SD = .92) was
observed on the item 9, “I use my mobile device for developing my speaking skills

in English.”.

These results highlighted that in terms of learning English, the pre-service EFL
teachers most frequently used their mobile devices for learning English vocabulary
and improving their listening skills in English. They least frequently benefitted
from their mobile devices for facilitating their writing skills and expanding their
grammar knowledge in English. Figure 4.1 summarizes the mean scores of the
pre-service EFL teachers’ mobile device use for English language skills and

knowledge.

vocabulary | 32
Listening | 363
culrure - [ 315
Reading | 3,06
speaking | 270
Grammar | 2,49
writing | 2,00

0,00 0,50 1,00 1,50 2,00 2,50 3,00 3,50 4,00 4,50

Figure 4.1 Summary of the Mean Scores in Relation to the Pre-service EFL

Teachers’ Current Practices of MALL

Additionally, the mean score of the items from 3 to 9, aiming at gathering data

about how often the pre-service EFL teachers used their mobile devices for
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improving their English language skills and knowledge was 2.98 (SD = .63). This

denoted that they sometimes preferred taking advantage of their mobile devices in

their learning practices.

4.2.2. Qualitative Data Analysis Results

Qualitative data on the pre-service EFL teachers’ current practices of MALL was

gathered by means of the first question on the interview schedule.

Table 4.2 Results in Relation to the Sub-questions of Interview Question I

Sub-questions of the Interview Question Answers
1

Yes No

(Frequency)
(Frequency)

Do you use your mobile devices for 6 4
learning English grammar?
Do you use your mobile devices for 10 0
learning English vocabulary?
Do you use your mobile devices for 10 0
improving your reading skills in English?
Do you use your mobile devices for 5 5
improving your writing skills in English?
Do you use your mobile devices for 10 0
improving your listening skills in English?
Do you use your mobile devices for 9 1
improving your speaking skills in English?
Do you use your mobile devices for 10 0

learning the culture of the English
speaking countries?
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The very first question addressed to the interviewees was “Do you use your mobile
devices for learning English?” and all of them answered it with a “Yes”.
Subsequently, seven sub-questions were posed to the interview participants for
understanding for which language skills and knowledge they used their mobile
devices. It was found out that all of them benefitted from their mobile devices for
learning English vocabulary, improving their reading and listening skills in
English, and, learning the culture of the English-speaking countries. While 6 of
them took advantage of their mobile devices for learning English grammar, 4 of
them did not. As for improving their writing skills in English, half of the interview
participants stated that they made use of their mobile devices, the other half
mentioned they did not. Additionally, mobile devices were utilized by all
prospective teachers of English except one for improving their speaking skills in
English. Table 4.2 illustrates the frequencies of the interview participants’

responses as “Yes” and “No”, for sub-questions of Interview Question 1.

These 7 sub-questions were followed by 7 another relevant sub-questions requiring
the pre-service EFL teachers to explain how they used their mobile devices for
facilitating their English language skills and knowledge by providing some specific

examples and/or application names. Findings are summarized below.
4.2.2.1. Mobile Device Use for Improving Listening Skills in English

The results of data analysis revealed that the pre-service EFL teachers used various
kinds of mobile applications for improving their listening skills in English. These
were, Rosetta Stone, Listen Audiobooks, Listen English Stories, BBC Learning,
VOA Learning English, IELTS Listening, TED, Voscreen, and YouTube as

demonstrated in Table 4.3.
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Table 4.3 Mobile Applications Interview Participants Used for Improving
Listening Skills in English

Application Names Frequency
YouTube 5
VOA Learning English 3
TED 3
Voscreen 3
Rosetta Stone 2
BBC Learning 2
IELTS Listening 1
Listen AudioBooks 1
Listen English Stories 1

The interview participants remarked that they listened to music and watched films,
TV series, TV shows, documentaries, and cartoons in English by using their mobile
devices. As it was figured out, for improving their listening skills the pre-service
EFL teachers especially preferred mobile applications enabling them authentic

language learning experience.

As | just mentioned about, Voscreen is my best since it
enables the listener to watch and listen several shots of series
or movies simultaneously. Additionally, you can hear the
pronounciations of native speakers with different accents
[Participant 1].

Actually, I mostly employ my mobile phone to do some
listening activities. | have downloaded TED Talks to my
mobile phone and am using it now. | watch a talk each week
as we cannot be exposed to English Language outside the
classroom. Indeed, | consider that we have to employ our
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mobile devices or technologies to improve our English
proficiency. [Participant 9]
All in all, it was found out that the pre-service EFL teachers preferred mobile
applications which enabled them authentic language learning experiences for
fostering their listening skills in English.

4.2.2.2. Mobile Device Use for Improving Grammar Skills in English

The applications used for improving grammar skills in English were YouTube,
Grammarly, Duolingo, Engvid, English Grammar, and Rosetta Stone besides

mobile search engines and dictionary apps as listed in Table 4.4 below.

Table 4.4 Mobile Applications Interview Participants Used for Improving
Grammar Skills in English

Application Names Frequency
Youtube 3
Mobile Search Engines 3
Grammarly 1
Duolingo 1
Engvid 1
English Grammar 1
Rosetta Stone 1

On the basis of the pre-service EFL teachers’ statements, it was seen that only the
applications, Rosetta Stone, and Duolingo used inductive approach to teaching

grammar.

Other applications, namely, Engvid and English grammar used deductive approach

to teaching grammar. The interview participants mentioned that thanks to these
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mobile applications, they could read documents and watch videos explaining and
presenting grammar rules of English.

| search for information on grammar topics that | want to
figure out in some applications. For example, Engvid
application includes both videos and written documents. |
can learn from these sources. [Participant 4]

Additionally, the pre-service EFL teachers stated that they preferred watching
videos on YouTube presenting grammatical rules of English which revealed that
they preferred learning grammar deductively again by using YouTube.

I don’t use any application as I cannot find a suitable one to
learn English Grammar. On the other hand, | reckon that |
can learn better from reference books. | only benefit from
Youtube to watch explanations on grammar topics
[Participant 5]
The interview participants articulated that they especially took advantage of mobile

search engines when they wanted to recall a grammatical point.

I don’t use a special application to learn grammar. However,
| apply for internet when I cannot fully grasp a topic or face
something unknown to me. Said another way, | write the
keywords on google and make a search. On the other hand,
I mostly use books to learn the topic as it is more useful to
learn from books. [Participant 8]

Besides, the interview participants mentioned that they used a grammar checker,
named Grammarly for revising and editing their essays in English. In this regard,
they believed that thanks to mobile-assisted feedback they improved their grammar

skills in English.

There is an application called ‘Grammarly’. I check my
possible grammatical mistakes. Thus, | can learn from my
mistakes since it gives the correct usages. [Participant 1]

As is seen from the excerpts, although the pre-service EFL teachers stated that they
used these mobile applications for facilitating their grammar skills in English, they

approached the issue cautiously. Grammar books were found to be more effective
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than mobile applications which signaled their preferences once more for learning

grammar deductively.

All of these denoted that deductive approach to grammar learning was found to be
more effective by the interview participants. Thus, they preferred using mobile
applications which followed more traditional paths or grammar books, traditional

in nature for improving their grammar skills in English.
4.2.2.3. Mabile Device Use for Expanding English Vocabulary

The data analysis results revealed that the pre-service EFL teachers used various
kinds of mobile applications for expanding their English vocabulary. These were
Tureng, Sesli Sozliik, Cambridge Dictionary, Rosetta Stone, Voscreen, Duolingo,
WordBit, WordBooster, Drops, Memrise, English Exam Center, and Youtube.
Additionally, they mentioned that they took advantage of mobile search engines as

demonstrated in Table 4.5.

Table 4.5 Mobile Applications Interview Participants Used for Expanding English
Vocabulary

Application names Frequency
Tureng 5
Duolingo

Sesli Sozliik

Voscreen

Cambridge Dictionary
Rosetta Stone

WordBit

WordBooster

Drops

Memrise

English Exam Center
YouTube

Mobile Search Engines

PR RRPRRPRRPRPEPNDWDN
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By taking the interview participants’ preferences for mobile dictionaries, namely,
Tureng and Sesli Sozliik, into consideration, it was seen that bilingual dictionaries

were used for the unknown vocabulary.

For instance, when | have an unknown word, | employ such
dictionary applications as Tureng and Sesli Sozliik that I
have downloaded to my mobile phone. | use them to check
the meanings of the words. [Participant 8]

Some of the applications used by the participants employed contextualized

vocabulary teaching techniques.

| use an application called Word Booster to learn English
words. This application includes some articles on different
topic, and each article presents target words to be learned. |
don’t use any application except it. [Participant 6]

I use an application named as VVoscreen. It gives some shots
from series and movies and requires its users to find how the
expressions are restated. You get some points as you give
the right answers. It really motivates me in that I encounter
different words and their contextual usages. [Participant 1]

However, it was figured out that the interview participants’ mostly preferred

mobile applications offering semi-contextualized vocabulary learning experience.

| can say that | use Drops, Memrise and Dualingo. These
applications provide me with both meanings and
pronounciations of the words. After listening to the
pronounciations of the words, | try to repeat them. If | am
correct, the applicatons confirm me. [Participant 7]

All in all, it was found out that the pre-service EFL teachers preferred bilingual
dictionaries and they were fond of the mobile applicatiions providing them with

semi-contextualized vocabulary learning experiences.
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4.2.2.4. Mabile Device Use for Improving Speaking Skills in English

The mobile applications used for facilitating speaking skills in English were
WhatsApp, YouTube, Duolingo, English Ninjas, English Conversations, and
Rosetta Stone besides social media platforms as listed in Table 4.6.

Table 4.6 Mobile Applications Interview Participants Used for Improving
Speaking Skills in English

Application names Frequency
Social Media 4
WhatsApp 4
YouTube 2
Duolingo 2
English Ninjas 1
English Conversations 1
Rosetta Stone 1

YouTube was one of the applications used for improving speaking skills in English

by means of which the videos on strategies serving this purpose were searched.

| watch videos on how to improve English speaking skills
on Youtube. It is mentioned in these videos that it would be
beneficial to make practice in front of a mirror. | focus my
efforts on these recommendations. | sometimes imitate
people in the videos while watching Youtube. I also record
myself while speaking through the front camera of my
mobile. | speak about the topics | define or give answers to
the questions | write. [Participant 3]
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As is seen, YouTube was used for improving pronunciation skills in English as
well with the help of the camera phones which allowed users to record themselves

during speaking and watch the recording for self-evaluation afterwards.

Duolingo and Rosetta Stone both of which used speech recognition technology

were also utilized for improving pronunciation skills in English.

I employ an application called as Duolingo that provides
pronounciations of the words, as well. First you listen to a
word, then you say it. If you pronounce it correctly, a green
check mark occurs. [Participant 10]

The interview participants emphasized the importance of interacting with other
learners and native speakers of English for facilitating speaking skills. They
preferred mobile applications by means of which they could immerse themselves
in English language by meeting conversation partners and using language as a tool
for communication. Social media platforms and WhatsApp came into prominence

in this regard.

I meet people in instagram, and we have live talks on
WhatsApp. There is also another application called as
English Ninjas. | employed this application. It provides its
members with live talks with foreign instructors.
Additionally, I have some friends from Facebook Erasmus
group. We have live talks on WhatsApp. [Participant 4]

Another application used for improving speaking skills in English was English
Conversation which offered topics and relevant dialogs for the users for practicing
English conversations. Although it was found functional, two-way communication

with a real conversation partner was found to be more fruitful.

| use an application named as English Conversations to
improve my speaking skills. There are different topics in this
application, such as Holiday and Breakfast. When you
choose a topic, a dialogue of two people appears. First of all,
you are supposed to listen, then you can choose whoever you
want, and you can engage in dialogue instead of the person
you choose. You can also record your voice and listen to it
later. Even though the application doesn’t give you
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feedback, you can make self-evaluation by listening your
own record. This application is a good one, but it is not
useful as much as speaking with a native. It is necessary to
practice but not with robots. [Participant 6]

All in all, it was found out that the pre-service EFL teachers preferred mobile
appliations which provide them with the necessary tools for using English as a

tool for communication.
4.2.2.5. Mobile Device Use for Improving Writing Skills in English

Table 4.7 below demonstrates the applications used by the pre-service EFL
teachers. These were Grammarly, Word Booster, Essay Advanced, Drops, and

Duolingo.

Table 4.7 Mobile Applications Interview Participants Used for Improving Writing
Skills in English

Application names Frequency
Duolingo 2
Grammarly 1
Social Media 1
Word Booster 1
Essay Advanced 1
Drops 1

One of the applications used for improving writing skills in English was
Grammarly by means of which the pre-service EFL teachers received mobile-
assisted feedback on their writings in English. The interview participants
mentioned that thanks to that grammar checker, they improved their writing

proficiency.
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As | just mentioned, there is Grammarly. This application
corrects grammatical errors and develops both grammar and
writing skills. For example, | can see my mistakes in a text
written by me. It gives information about the usages of the
grammatical patterns and words and provided feedback. It
sometimes corrects the whole words or misspellings.
[Participant 1]

The pre-service EFL teachers stated that they interacted with other EFL/ESL
learners, teachers, and native speakers of English through social media and as it
was figured out social media was perceived as an effective tool for enhancing
writing skills in English.

I don’t use any application to improve my writing skills, but
I have written communication with my friends on social
media. For example, I meet people who learn English or
teachers who teach English through different applications
such as Engvid. Following this, we communicate on
Instagram. | try to improve my writing skills. [Participant 4]

Other applications used for improving writing skills in English were Word Booster
and Essay Advanced thanks to which the pre-service EFL teachers could both read

different genres of articles in English and learn how to write them.

Word Booster helps me develop my reading skills as | read
articles in this application. I also read articles on internet.
There is also Essay Advanced application. It includes some
articles and make important contributions to the
development of writing skills. Thanks to these applications,
| can read articles on different topics and see how they are
written. [Participant 6]

On the basis of the interviewees’ statements, it was understood that the
applications, Drops and Duolingo offered activities in which learners were required
to write the vocabulary just presented and to make translations from one language

to another, respectively.

There is a simple activity in the applications that 1 employ
while learning vocabulary. It must be in Drops and Duolingo
applications. You write the words you have learned. |
haven’t used any applications except them. [Participant 7]
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There are some activities in Duolingo applications to
practice writing skills. They are mostly translation activities
and you can translate sentences in either language Turkish
and English. I don’t use any application. [Participant 9]

All in all, it was found out that the pre-service EFL teachers preferred the mobile
applications by means of which they coud take mobile generated feedback for
fostering their writing skills in English. Additionally, they were in favour of the
applications through which they could interact with the native speakers of English
or other ESL/EFL learners and learn how to write different genres in English.

4.2.2.6. Mobile Device Use for Improving Reading Skills in English

Flipboard, New York Times, BBC News, Listen AudioBooks, IELTS Listening,
and Word Booster were the applications used by the interviewees. Besides, the pre-
service EFL teachers mentioned that they used mobile search engines and social

media for developing their reading skills in English as indicated in Table 4.8.

Table 4.8 Mobile Applications Interview Participants Used for Improving Reading
Skills in English

Application names Frequency
Social Media 3
Flipboard 1
New York Times 1
BBC News 1
Listen AudioBooks 1
IELTS Listening 1
Word Booster 1
Mobile Search Engines 1
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The interviewees preferred following news, namely reading articles on the current
affairs for developing their reading skills in English by using the applications,
Flipboard, New York Times, and BBC News.

There is an application named as Flipboard that includes
some articles and newspapers. You can not only follow the
latest news but read lots of reading materials, as well.
[Participant 1]

Social media platforms were perceived as powerful tools for
reading news articles by the interviewees. Additionally, the
interview participants indicated that there were some pages
that they follow for developing their reading skills in
English.

| follow the news on social media. | browse the website if
something appeals to me. | especially use Instagram and
Facebook. [Participant 9]

Even though there isn’t any certain application that I use,
there are some pages on social media | follow. | read texts
on Instagram and Facebook. There are also webpages
related to English teaching whose members also include
teachers. | read texts shared on these pages. [Participant 8]

I mostly follow pages on social media, including Facebook,

Twitter and Instagram. | read texts shared on these

platforms. [Participant 10]
While the mobile applications, Essay Advanced, Word Booster and IELTS
Listening besides mobile search engines were used for reading articles, the
application, Listen AudioBooks was used for reading books by the interview

participants.

Word Booster helps me develop my reading skills as | read
articles in this application. I also read articles on internet.
There is also Essay Advanced application. It includes some
articles. | can read articles on different topics.... [Participant
6]
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These findings denote that the pre-service EFL teachers were mostly in favor of
benefittng from the mobile applications which offered them authentic language
learning content for improving their reading skills in English.

4.2.2.7. Mobile Device Use for Learning the Culture of the English-speaking

Countries

The interview participants highlighted that watching films, TV series,
documentaries, reading newspapers, articles and books, and interacting with native
speakers of English by using their mobile devices enabled them to learn the culture
of the English-speaking countries.

As shown in Table 4.9, Voscreen, Kahoot!, New York Times, and BBC News were
the applications used by the pre-service EFL teachers. Moreover, they expressed
that they took advantage of social media platforms and mobile search engines in

this respect.

Table 4.9 Mobile Applications Interview Participants Used for Learning Culture

Application names Frequency
Mobile Search Engines 4
New York Times 3
Social Media 2
BBC News 2
Voscreen 1
Kahoot! 1

The applications, namely BBC News and New York Times were used for following
the current affairs in English-speaking countries and the application VVoscreen was

used for watching video clips from various movies and series.
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For example, BBC News. Since | love following current
news on what happened, what problems people have, what
they are discussing. VVoscreen, on the other hand, presents
some shots from series and movies and gives information
about culture. [Participant 9]

As it was stated by the interview participants, one of the most effective ways of
learning the culture of the English-speaking countries was to experience it. In this
respect, mobile devices were believed to make it possible since it offered various
channels of interaction with the foreign culture.

Unfortunately, I don’t have the opportunity to live in a
foreign country to practice language, but | can communicate
with others on my social networking sites and have live talks
with people | meet. | also learn from my friends, discussing
our similarities and differences. | can learn thanks to this.
[Participant 4]

As for the Kahoot, it was used for creating and playing quiz games on any subject.
One of the interview participants using that application mentioned that he could be
informed about the cultural events all around the world thanks to the notifications

related to quizzes.

There is an application named as Kahoot. You can have tests
with your friends. For example, they must be celebrating
Halloween now because | always get notifications about it.
The application offers several tests on this topic. [Participant
6]
These findings indicate that the pre-service EFL teachers mostly preferred mobile
applications which offered them authentic language learning experience by means

of delivering contents about current affairs and cultural events.
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4.3. Results in Relation to the Pre-service EFL Teachers’ Perceptions about
the Effectiveness of MALL

The second research question investigated the pre-service EFL teachers’
perceptions about the effectiveness of MALL. Both quantitative and qualitative
data was collected by means of the questionnaire and the interview schedule
respectively on this account. The results of the analysis of both quantitative and

qualitative data were summarized below.
4.3.1. Quantitative Data Analysis Results

Quantitative data on the pre-service EFL teachers’ perceptions about the
effectiveness of MALL was collected by means of the second part of the
questionnaire which included a total of seven items. The participants’ responses to
these items were illustrated in the Table 4.10 using descriptive statistics through

means, standard deviations, frequencies, and percentages.

The mean scores of the items related to the pre-service EFL teachers’ perceptions
about the effectiveness of MALL ranged between 2.39 and 3.58.

The highest mean score (M = 3.58, SD = .59) was observed on the item 3, “Using
my mobile device for developing my listening skills in English is effective.”.
Secondly, the item 1, “Using my mobile device for learning English vocabulary is
effective.” had the highest mean score (M = 3.38, SD = .57). Thirdly, the item 6,
“Using my mobile device for learning the culture of the English speaking countries
is effective.” had the highest mean score (M = 3.29, SD =.74). It was followed by
the mean score (M = 3.06, SD = .75) of the item 4, “Using my mobile device for

developing my reading skills in English is effective.”.
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Table 4.10 Descriptive Statistics Reporting the Pre-service EFL Teachers’ Perceptions about the Effectiveness of MALL

Strongly Disagree Disagree Agree Strongly Agree

Items M SD N % N % N % N %
1 3.38 .57 1 0,7 3 2,1 79 55,6 59 41,5
2 2.67 71 7 4,9 46 32,4 76 53,5 13 9,2
3 3.58 .59 2 1,4 1 0,7 51 35,9 88 62
4 3.06 15 5 3,5 21 14,8 77 54,2 39 27,5
5 2.39 .78 17 12 62 43,7 54 38 9 6,3
6 3.29 74 5 3,5 9 6,3 68 47,9 60 42,3

7 2.86 .68 3 2,1 35 24,6 83 58,5 21 14,8




The lowest mean score (M = 2.39, SD = .78) was observed on the item 5, “Using
my mobile device for developing my writing skills in English is effective.”. The
item 2, “Using my mobile device for learning English grammar is effective.” had
the second lowest mean score (M = 2.67, SD = .71). As for the third lowest mean
score (M = 2.86, SD = .68), it was noted on the item 7, “Using my mobile device

for developing my speaking skills in English is effective.”

As can be seen in the Figure 4.2 below, the pre-service EFL teachers found it most
effective to use their mobile devices for facilitating their listening skills and
expanding their vocabulary in English. They found it least effective to use their
mobile devices for improving their speaking and grammar skills in English.

However, mobile device use was not found effective in enhancing writing skills.

Listening | 358
vocabulary | — 3,38
Cutture | — 329
Reading [ —— 3,0
speaking | 286
Grammar | 267
writing | 239

0,00 0,50 1,00 1,50 2,00 2,50 3,00 3,50 4,00

Figure 4.2 Summary of the Mean Scores in Relation to the Pre-service EFL

Teachers’ Perceptions about the Effectiveness of MALL

All in all, the mean score of all the items in the second part of the questionnaire
was found 3.03 (SD =.42). Namely, the participants rated the statements related to
the effectiveness of MALL in the questionnaire positively which indicated that they

perceive it effective to use their mobile devices for language learning.
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4.3.2. Qualitative Data Analysis Results

Qualitative data on the pre-service EFL teachers’ perceptions about the
effectiveness of MALL was gathered by employing the second interview question
asking whether mobile device use was found to be effective in learning English or
not. Results (See Table 4.11) indicated that 3 of the interviewees found it effective
while 7 of them found it both effective and ineffective.

Table 4.11 Results in Relation to the Interview Question 2

Interview Question 2 Answers Frequency

Effective 3

Is it effective to use your mobile devices

for learning English? Both effective 7

and ineffective

Additionally, two sub-questions were posed to the interviewees for delving further
into the reasons why MALL is effective and not effective. Results of the analysis

of relevant qualitative data were summarized below.
4.3.2.1. Reasons Why MALL is Effective

There emerged 10 main categories regarding the reasons why the pre-service EFL
teachers found it effective to use their mobile devices for learning English. These
are immediacy, authenticity, interaction, ubiquity, enjoyability, time-efficiency,
cost-effectiveness, self-confidence, individuality, and ease of use as demonstrated
in Table 4.12.
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Table 4.12 Results in Relation to Reasons Why MALL is Effective

Categories Frequency
Immediacy 8
Authenticity S
Interaction 5
Ubiquity 5
Enjoyability 2
Cost-effectiveness 1
Self-confidence 1
Individuality 1
Ease of use 1

Firstly, the pre-service EFL teachers highlighted the importance of portability of

mobile devices.

I don’t have any English books and a dictionary now, but I
have my mobile phone. People may not carry their grammar
books, vocabulary cards or pocket dictionaries, but they
always have their mobile phones. [Participant 2]

According to the pre-service EFL teachers, using mobile devices for learning
English was effective since they could immediately access to information they

needed thanks to the portability of mobile devices.

You can get instant information thanks to your mobile
phone. For example, I use the application “English
Grammar” for this reason. I sometimes forget some
grammatical points and need to apply for a reference, so |
can access to the application and watch video on the topic
that | need to learn. | find it useful. [Participant 6]
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| waste a great deal of time when | use a traditional
dictionary, but my mobile phone quickens the process. | can
quickly find the meanings of the words. [Participant 2]

As it was indicated, looking up in a print dictionary was found to be more time-
consuming then using a mobile dictionary for unknown vocabulary. In this respect,
it could be inferred that they could use their time more effectively for learning
English due to the immediacy of these devices.

Another point made by the interviewees was they learnt English as a foreign
language and their exposure to the language was restricted with the classroom
instruction. Besides, their instructors were not the native speakers of English. In
this regard, they believed that they could immerse themselves in English thanks to

their mobile devices and experience authentic language learning.

Unfortunately, there isn’t any environment in which we can
be exposed to English Language. However, we need to
practice English outside the classroom. On the other hand,
our lecturers speak Turkish as their first language. They may
have some missing points, so we need to communicate with
native speakers. We can improve our language skills by
using mobile devices. [Participant 9]

There isn’t anybody who can speak English as a first
language. We cannot find natural language learning
environment outside the classroom. Therefore, | think that
we can benefit from the opportunity to talk with native
speakers thanks to our mobile phones. [Participant 8]

Additionally, mobile devices were found to be effective
since they offered various tools for interaction in English
language. The interview participants pointed out that they
could get in touch with native speakers of English and use
English as a medium of communication which was
perceived to be vital for language learning.

Everybody may not have the chance to visit a foreign
country to learn a second language. However, mobile
phones present great convenience. We can talk with others
and practice language. [Participant 4]
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According to the interviewees, mobile devices provided them with ubiquitous
language learning opportunities. They could have the chance of learning English
whenever and wherever they wanted, even when they were travelling to

somewhere by bus.

For example, let’s say that [ am on the bus and have five
minutes spare time. We can practice while going from
somewhere to somewhere. [Participant 1]

Additionally, it was stated that mobile devices fostered
language learning since it provided learners with enjoyable
language learning experience.

Because | learn through things that I enjoy according to my

preferences. Thus, | can improve my English language skills

while entertaining. [Participant 1]
Moreover, using mobile devices for language learning was found to be effective
by the interview participants due to some issues related to cost effectiveness. They
mentioned that they could access to various kinds of language learning materials

free of charge.

As a matter of fact, we cannot afford buying English
newspaper forever, but we can easily access those
newspapers through internet. [Participant 2]

As it was indicated by the interview participants, mobile devices addressed
individual learner differences in language learning thanks to the various mobile
applications. EFL learners could choose the best one which meets their own
individual language learning needs which in return facilitates their language

learning.

There are great applications. Everybody can find a suitable
one for themselves. | can also choose my best application,
so I can benefit from it effectively”. [Participant 6]

It was found to be easy to use mobile devices for language learning by the

interviewees.
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Mobile phones are used by almost everybody in their daily
lives and they are easy to use. I don’t have difficulty in using
my mobile phone to learn English. [Participant 3]

Lastly, mobile device use for language learning was found to be effective since it
fostered self-confidence in language learning.

| can have communication with those who are native
speakers of English and improve my language skills. Thanks
to this technology, I can develop my self-confidence as |
have the chance to talk to others whom I cannot meet in my
country. [Participant 9]

All'in all, the pre-service EFL teachers found MALL effective due to some factors
related to immediacy, authenticity, interactivity, ubiquity, enjoyability, time-
efficiency, cost-effectiveness, self-confidence, individuality, and ease of use.

4.3.2.2. Reasons Why MALL is Not Effective

There emerged 7 main codes regarding the reasons why the pre-service EFL
teachers found it not effective to use their mobile devices for learning English.
These are distraction, ineligibility for improving some language skills, battery life,
and Internet connection, being not as comfortable as computers, lack of awareness
of MALL, and lack of digital literacy skills as demonstrated in Table 4.13.

Table 4.13 Results in Relation to Why MALL is Not Effective

Codes Frequency
Distraction 5
Ineligibility for improving some 3
language skills

Battery life 2
Internet connection 2
Being not as comfortable as computers 2
Lack of awareness of MALL 1
Lack of digital literacy skills 1
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According to the interview participants, using mobile devices for learning English
was disadvantageous since the notifications, calls, and messages received
interrupted the learning process by distracting learners’ attention. Additionally,

they indicated that this might be more disadvantageous for young learners.

They are not effective since there may occur an
advertisement or a notification while using an application or
watching a video on Youtube. If the advertisement appeals
to me, 1 may lose my concentration and focus on it instead
of the learning material. [Participant 3]

Let’s say that I use an application. I check it and lose my
concentration when a notification occurs on the screen. This
may adverselt affect young learners. [Participant 9]

Another point made by the pre-service EFL teachers was that mobile device use
was not effective for learning grammar and developing writing skills. Additionally,
they criticized the mobile applications which could be used for learning grammar

as they were not reliable.

I don’t think that there is an effective applicatio that can be
used to learn grammar or improve writing skills. I once used
an application called as Grammarly, but I didn’t like it since
it didn’t correct the mistake I made on a paragraph. I
sometimes do mistakes intentionally to check if it will
correct me. [Participant 3]

As stated by the interviewees, using mobile devices for learning English drained
the batteries quickly and required constant Internet connection. These were

perceived as other disadvantages of MALL.

There is a battery problem. The battery gets empty if the
application is used for longer periods. [Participant 8]

You need to have internet connection to use the application.
This is a barrier for me. [Participant 8]

Although mobile devices were not found to be as comfortable as computers due to

small screen size and some additional factors such as the lack of a physical
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keyboard and a mouse by some of the interview participants, there were some
others who believed the vice versa.

| sometimes need a computer, but there may be problem
when you have to carry the keyboard or mouse. On the other
hand, you can have all of them in a mobile device. It may
sometimes to take more time to write in mobile phone. There
is a powerpoint application, but it isn’t functional. The
screen is small, and this is a challenge for me. [Participant
9]

Thanks to the applications, we can do almost everything that
once could be done only through computers. For example, |
had to carry my computer with me while going to the library
two years ago. However, there is even an application of
Word processor. | can write my reports on my mobile. | can
even use Powerpoint. [Participant 9]

As indicated by the pre-service EFL teachers, it was essential for EFL learners to
be aware of using mobile devices for learning English. They mentioned that
students attending to secondary schools were distributed tablets within the scope
of a project conducted nationwide in Turkey. If they did not have the awareness of

using those devices for learning English, it would not be effective.

Yes, it may be functional, but it is essential to use the
language effectively. For example, tablet devices are
distritbuted in schools, but it is not certain that how students
use their devices. Since they are not conscious, they don’t
become effective. [Participant 10]

Lastly, it was indicated by the interview participants that mobile device use could
be ineffective if the EFL learners did not have the required digital literacy skills for
choosing the best applications for catering their individual needs and expectations

regarding language learning since there existed many mobile applications.

There are a wide range of applications, and some of them
are really waste of time. It is important to choose the best
applications, and this may need extra effort. [Participant 10]

All in all, the pre-service EFL teachers found MALL not effective due to some

factors related to ineligibility for improving some language skills, battery life,
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Internet connection, absence of awareness of MALL, and absence of digital
literacy skills. Additionally, the mobile devices were not found to be as
comfortable as computers and it was believed that using mobile devices for

fostering langague skills and knowledge distracted learners’ attention.

4.4. Results in Relation to the Pre-service EFL Teachers’ Perceptions about
the Affordances and Constraints of MALL

This study investigated the pre-service EFL teachers’ perceptions about the
affordances and constraints of MALL within the scope of the third research
question. To this end, the third part of the questionnaire including 21 items was
employed for using the relevant quantitative data. The participants’ responses to
these items were summarized in Table 4.14 using descriptive statistics through

means, standard deviations, frequencies, and percentages.
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Table 4.14 Descriptive Statistics Reporting the Pre-service EFL Teachers’ Perceptions about the Affordances and

Constraints of MALL
Strongly Disagree Disagree Agree Strongly Agree

M Sb N % N % N % N %
1 3.24 .59 2 14 4,2 90 63,4 44 31
2 3.25 .65 1 0,7 13 9,2 77 54,2 51 35,9
3 3.46 .60 1 0,7 5 3,5 64 451 72 50,7
4 3.33 .62 1 0,7 8 5,6 76 53,5 57 40,1
5 3.49 .60 0 0 8 5,6 57 40,1 77 54,2
6 2.99 .70 5 3,5 21 14,8 87 61,3 29 20,4
7 343 .56 0 0 5 35 71 50 66 46,5
8 2.61 .79 9 6,3 55 38,7 60 42,3 18 12,7
9 2.99 .67 2 1,4 26 18,3 85 59,9 29 20,4
10 3.30 .62 1 0,7 9 6,3 78 54,9 54 38
11 2.76 .75 3 2,1 52 36,6 63 44 .4 24 16,9
12 2.76 .67 3 2,1 44 31 79 55,6 16 113
13 2.96 .60 1 0,7 25 17,6 94 66,2 22 155
14 2.93 72 4 2,8 30 21,1 80 56,3 28 19,7
15 2.99 .55 1 0,7 19 13,4 102 718 20 141
16 3.07 .59 0 0 20 141 92 64,8 30 21,1
17 3.03 .53 1 0,7 15 10,6 105 73,9 21 14,8
18 2.50 94 17 12 63 44,4 37 26,1 24 16,9
19 251 .83 11 7,7 66 46,5 47 33,1 17 12
20 231 a7 19 13,4 68 47,9 47 33,1 8 5,6
21 2.58 .93 19 13,4 46 32,4 53 37,3 24 16,9




As can be seen in the Table 4.14, the mean scores of the items from 1 to 17 on the

pre-service EFL teachers’ perceptions about the affordances of MALL ranged
between 2.61 and 3.49.

The highest mean score (M = 3.49, SD = .60) was observed on the item 5, “EFL
learners can learn English language whenever and wherever they want thanks to
the mobile devices.”. The second highest mean score (M = 3.46, SD = .60) was
observed on the item 3, “EFL learners can have more opportunities for practice in
English language thanks to the mobile devices.”. As for the third highest mean
score (M = 3.43, SD = .56), it was observed on the item 7, “It is easy to use mobile

devices for learning English.”.

The item 8, “EFL learners study more regularly for learning English thanks to the
mobile devices.” had the lowest mean score (M = 2.61, SD =.79). The item 11,
“Using mobile devices for learning English increases EFL learners’ self-
confidence.” (M = 2.76, SD = .75), and the item 12, “Using mobile devices for
learning English reduces EFL learners’ level of language learning anxiety.” (M =
2.76, SD = .67) had the second lowest mean scores. The third lowest mean score
(M = 2.93, SD =.72) was observed on the item 14, “EFL learners become more

creative in learning English thanks to the mobile devices.”.

The pre-service EFL teachers participating into the quantitative phase of the study
agreed that amount of time allocated for mastering English language skills
increased thanks to the mobile devices (M = 3.24, SD = .59). While they strongly
agreed that using mobile devices provided EFL learners with more opportunities
for practice in English (M = 3.46, SD = .60), they agreed that thanks to the mobile
devices, EFL learners could get more exposure to English (M = 3.25, SD = .65).
Moreover, they thought that using mobile devices offered authentic language

learning experience (M = 3.33, SD = .62).

The participants strongly agreed that EFL learners could learn English whenever

and wherever they wanted (M = 3.49, SD = .60) and they agreed that they could
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learn English at any pace (M =3.07, SD = .59). Besides, they thought that mobile
device use addressed individual learner differences in language learning (M = 3.03,
SD = .53).

According to the participants, using mobile devices for language learning fostered
EFL learners' motivation for (M = 2.99, SD = .67), engagement (M = 2.61, SD =
.79), interests (M = 2.99, SD = .67), creativity (M = 2.93, SD =.72), autonomy (M
=2.99, SD = .55) and self-confidence (M = 2.76, SD = .75) in learning English and
reduced their language learning anxiety (M = 2.76, SD = .67).

Moreover, the pre-service EFL teachers thought that using mobile devices for
learning English was easy (M = 3.43, SD = .56), enjoyable (M = 3.30, SD = .62)
and encouraging (M = 2.96, SD = .60).

All in all, the mean score of all the items from 1 to 17 on the third part of the
questionnaire was found 3.09 (SD = .37). Namely, the participants rated the
statements related to the affordances of MALL in the questionnaire positively
which indicated that they perceive it advantageous to use their mobile devices for

language learning.

Considering the mean scores of the items from 18 to 21 ranging between 2.31 and
2.58 on the pre-service EFL teachers’ perceptions about the constraints of MALL,
it was figured out that the participants disagreed that it was disadvantageous to use
mobile devices for learning English due to the problems related to Internet
connectivity (M = 2,51, SD = .83), and small screen size (M = 2.31, SD = .77).
Moreover, they disagreed that they preferred their personal computers rather than
their mobile devices for learning English (M = 2.5, SD =.94). However, they found
it disadventagous to use mobile devices for learning English due to the problems
related to battery life (M = 2.58, SD = .93).

As to the mean score of all the items from 18 to 21 on the third part of the

questionnaire was found 2.48 (SD = .62). Namely, the participants rated the

statements related to the constraints of MALL in the questionnaire negatively
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which indicated that they did not agree with the disadvantages of using mobile

devices for language learning.

4.5. Results in Relation to the Pre-service EFL Teachers’ Recommendations

to EFL Learners on Increasing the Effectiveness of MALL

The current study examined the pre-service EFL teachers’ recommendations for
EFL learners about increasing the effectiveness of mobile devices in their learning.
In line with this purpose, the fourth question on the interview schedule was
employed to gather the relevant qualitative data. The analysis results yielded five
main categories for the pre-service EFL teachers’ recommendations for EFL
learners about “application choice”, “self-regulation”, “self-discipline”,

“awareness of MALL”, and “Interaction” as demonstrated in Table 4.15 below.

Table 4.15 Results in Relation to the Pre-service EFL Teachers’

Recommendations for EFL Learners

Categories Codes Codes Frequency
Application choice  Individuality Learning needs 4
Personal interests 4
Learning styles 2
Level of 1
language
proficiency
Being enjoyable 2
Popularity 1
Self-regulation 4
Self-discipline 4
Awareness of 4
MALL
Interaction 3

The first category namely application choice included three codes; “individuality”,
“being enjoyable”, and “popularity” and the code “individuality” included 4

concepts; “learning needs”, “personal interests”, “learning styles”, and “level of
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language proficiency”. The categories, codes, and relevant concepts were

additionally illustrated in Figure 4.3.
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Figure 4.3 Results in Relation to the Pre-service EFL Teachers’ Recommendations

for EFL Learners

As it can be inferred from the Table 4.15, the most critical factor for increasing the
effectiveness of MALL in the classroom settings was related to application choice

according to the pre-service EFL teachers.
4.5.1. Application Choice

The pre-service EFL teachers indicated that there existed many mobile applications
for learning English which made it more difficult to choose among them. Thus,
EFL learners were recommended to follow some guidelines for choosing a mobile

application in order to increase the effectiveness of MALL.

EFL learners should take their language learning needs, personal interests, learning
styles, and level of language proficiency into consideration when they choose a

mobile application.
97



It isn’t logical to download every application you find.
There are a great number of applications. Said another way,
users must be conscious about selecting the most suitable
one for themselves. I may like an application that is not
favored by others. Since interests of people may differ, the
applications are likely to show variances in terms of
people’s interests. Therefore, learners should use the
applications that appeal to them. They use it regularly thanks
to this. [Participant 1]

There are a wide range of applications, and students should
use the most suitable one for themselves. If they dislike or
don’’t think that it is useful for them, they should give up
using it. Some people learn better through visual images,
whereas others don’t need any images. Everybody should be
inclined to the applications that suit well with their needs
and interests [Participant 6]

They need to find the applications that are suitable for their
levels. It must be neither high nor low level according to
their current levels. If they use an application which is not
suitable for their levels, they may have difficulty in using it
and their self-confidence may be adversely affected. It must
be also appealing to their interests. [Participant 8]

As it can be figured out, individuality of a mobile application was found to be the
most important criterion increasing the effectiveness of MALL. Additionally, it
was highlighted that a mobile application should provide language learners with

enjoyable learning experience.

Students must begin with selecting the most convenient
applications for them. The number of people using the
application and their scores as well as its safety are
important considerations. If an application is really
effective, it is used by lots of people. Said another way, it is
regarded as a popular one. [Participant 9]

On the basis of the excerpt given above, another factor aiding the effectiveness of
MALL is choosing a mobile application by considering its popularity. In this
regard the number of users and ratings of the mobile application were perceived

as the indicators of the effectiveness of a mobile application since the pre-service
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EFL teachers believe that commonly used applications are reliable and successful
in enhancing English language skills and knowledge.

4.5.2. Self-regulation

For increasing the effectiveness of MALL, EFL learners are advised to regulate
their learnings in an effective way. They should define which language skills and
knowledge they want to improve, how they will use their mobile devices, and how
much time they will allocate for studying.

Students should be able to learn how to manage their own
learning process. The usage duration of the application is
also important. Students need to decide how time they will
allocate to use this program. [Participant 10]

First of all, they must decide which application they use and
what for. They must be clear with their objectives.
[Participant 5]

As it was found out, the EFL learners should regulate their own learning if they
want to effectively foster their language skills and knowledge by using their

mobile devices.
4.5.3. Self-discipline

It was pointed out that self-discipline is vital for increasing the effectiveness of
MALL. EFL learners are recommended to study on a regular basis and engage in

language learning by making daily or weekly plans.

They need to employ the applications they download to have
full benefits. If you really want to learn a language, a regular
usage is advised. | once downloaded an application to learn
German, but I couldn’t benefit since I didn’t use it
continuously.” [Participant 9]

As it was found out, regular engagement is vital for success in MALL pratices
according to the pre-service EFL taechers participating in the qualitative phase of

the study.
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4.5.4. Awareness of MALL

Another point highlighted by the pre-service EFL teachers was the awareness of
MALL. EFL learners should be aware of the fact that mobile devices can be used
for learning English. Additionally, they should become conscious that MALL has
both advantages and disadvantages. Thus they will have the chance of benefitting
from the affordances of mobile devices and developing strategies in order to

eliminate the possible constraints of them.

They also must be aware of how they can benefit from the
applications. [Participant 6]

They should know how to use them effectively as there may
be pros and cons of these devices. They should act
accordingly. [Participant 10]
As it was indicated, EFL learners should be aware of the advantages and
disadvantages of using mobile devices for language learning purposes if they want

to effectively enhance their language skills and knowledge.
4.5.5. Interaction

The pre-service EFL teachers mentioned that there are lots of mobile applications
which can be used for learning English. Additionally, all of them are at our
fingertips thanks to the mobile devices. EFL learners should take full advantage of
them by especially interacting with native speakers of English and authentic
language through social media. Thus they will receive authentic language input and
practice their language skills in the real life context. Additionally, interaction in

English will provide EFL learners with learning culture in an indirect way.

They don’t need to necessarily use an application. I think
they can communicate with foreigners thanks to social
media and practice. On the other hand, there are some social
networking sites, such as Instagram in which people have
discussions on a certain topic and each person makes
comments from their own perspectives. They can write
comments on these platforms and have interactions with
others. [Participant 4]
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As it was pointed out by the pre-service EFL teachers participating in the
qualitative phase of the study, EFL learners should get in touch with other learners

or native speakers by means of mobile technologies.

4.6. Results in Relation to the Pre-service EFL Teachers’ Perceptions about
the Classroom Implications of MALL

What are the pre-service EFL teachers’ perceptions about the classroom
implications of MALL?” was the fifth research question of the current study. To
that end, the questionnaire and the interview schedule were used to gather both
quantitative and qualitative data. The results of the analysis of both quantitative

and qualitative data were summarized below.
4.6.1. Quantitative Data Analysis Results

Quantitative data on the pre-service EFL teachers’ perceptions about the classroom
implication of MALL was collected by means of the last part of the questionnaire
which includes a total of fourteen items. The pre-service EFL teachers’ responses
to these items were presented in the Table 4.16 using descriptive statistics through

means, standard deviations, frequencies, and percentages.
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Table 4.16 Descriptive Statistics Reporting the Pre-service EFL Teachers’ Perceptions about the Classroom

Implications of MALL

M SD Strongly Disagree Disagree Agree Strongly Agree

Items N % N % N % N %
1 2.51 .67 7 4,9 62 43,7 66 46,5 7 4,9

2 2.28 72 12 8,5 88 62 32 22,5 10 7
3 3.00 .60 2 1,4 19 13,4 98 69 23 16,2
4 3.01 .60 1 0,7 22 15,5 94 66,2 25 17,6
5 2.60 91 17 12 47 33,1 54 38 24 16,9
6 2.87 .67 4 2,8 30 21,1 89 62,7 19 13,4
7 2.56 73 8 5,6 59 41,5 63 44,4 12 8,5
8 2.46 .70 9 6,3 66 46,5 59 41,5 8 5,6
9 3.03 .68 3 2,1 22 15,5 85 59,9 32 22,5
10 3.26 .64 1 0,7 12 8,5 78 54,9 51 35,9
11 2.26 .78 21 14,8 71 50 42 29,6 8 5,6
12 3.08 73 4 2,8 20 14,1 78 54,9 40 28,2
13 2.94 .69 3 2,1 29 20,4 83 58,5 27 19
14 2.20 .66 14 9,9 90 63,4 33 23,2 5 3,5




The mean scores of the items related to the pre-service EFL teachers’ perceptions
about the classroom implications of MALL ranged between 2.00 and 3.26.

The highest mean score (M = 3.26, SD = .64) was observed on the item 10, “EFL
teachers can effectively use mobile devices in the classroom for teaching English
if they know how to use technology in their teaching practices.”. The item 12, “I
want to use mobile devices for teaching English in the classroom in the future.”
had the second highest mean score (M = 3.08, SD = .73). As for the third highest
mean score (M = 3.03, SD = .68), it was observed on the item 9, “The
administration should allow EFL teachers to use mobile devices in the classroom

for teaching English.”.

The item 14, “EFL teachers’ using mobile devices in the classroom for teaching
English is not economical.” had the lowest mean score (M = 2.2, SD = .66). The
second lowest mean score (M =2.26, SD =.78) was observed on the item 11, “EFL
teachers are not qualified enough to use mobile devices for teaching English in the
classroom.”. As for the third lowest mean score (M = 2.28, SD = .72), it was
observed on the item 2, “EFL learners’ using their mobile devices for learning

English in the classroom affects the teaching-learning process in a negative way.”.

The pre-service EFL teachers participating into the quantitative phase of the study
agreed that using their mobile devices for learning English in the classroom
distracted EFL learners’ attention (M = 2,51, SD = .67). However, they disagreed
that it affected the teaching-learning process in a negative way (M = 2.28, SD =
.72)

Moreover, they agreed that mobile devices could provide EFL learners with
collaborative language learning environment (M = 3.01, SD = .60) and

opportunities for interaction with their teachers and peers (M = 3.00, SD = .60).

Although the participants agreed that EFL teachers should allow EFL learners to

use their mobile devices freely in the classroom for learning English (M = 2.60, SD
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= .91), they believed that EFL teachers should allocate restricted amount of time
for using mobile devices in the classroom context (M = 2.87, SD = .67).

Additionally, the participants agreed that it was technologically challenging for
EFL teachers to use mobile devices in the classroom for teaching English (M =
2.56, SD = .73). Nevertheless, they did not believe that it was pedagogically
challenging for them (M = 2.46, SD = .70).

The participants thought that the administration should allow EFL teachers to use
mobile devices in the classroom for teaching English (M = 3.03, SD =.68) and they
agreed that EFL teachers could effectively use mobile devices in the classroom for
teaching English if they know how to use technology in their teaching practices (M
= 3.26, SD = .64). Besides, the participants disagree with item stating that EFL
teachers were not qualified enough to use mobile devices for teaching English in

the classroom.

It was figured out that the pre-service EFL teachers wanted to use mobile devices
for teaching English in the classroom in the future (M = 3.08, SD = .73) and they
found themselves proficient in this regard (M = 2.94, SD = .69).

Lastly, they disagreed with the item stating that EFL teachers’ using mobile devices

in the classroom for teaching English was not economical (M = 2.20, SD = .66).

All in all, the mean score of all the items from 1 to 14 on the last part of the
questionnaire was found 2.83 (SD = .26). Namely, the participants rated the
statements related to the classroom implications of MALL in the questionnaire
moderately positively which indicated that they mostly found it beneficial to use

mobile devices for teaching English in the classroom context.
4.6.2. Qualitative Data Analysis Results

The third question on the interview schedule was employed for gathering
qualitative data on the pre-service EFL teachers’ perceptions about the classroom

implications of MALL. The data analysis results yielded 10 codes for the benefits
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of using mobile devices for teaching English in the classroom context and 6 codes
for the challenges of it as it was demonstrated in Table 4.17.

Table 4.17 Results in Relation to the Pre-service EFL Teachers’ Perceptions about
the Classroom Implications of MALL

Categories Codes Frequencies
Benefits of using mobile Enjoyability 4
devices for teaching
English in the classroom Collaboration 3
context
Eligibility for teaching listening and 3
pronunciation skills in English
Eligibility  for  assessment and 3
evaluation
Immediacy 2
Cost-effectiveness 2
Addressing learner differences 2
Meeting the digital natives’ language 1

learning needs

Authenticity 1

Time-efficiency 1
Challenges of using Causing distractions 8
mobile  devices  for
teaching English in the Issues related to learner readiness and 3
classroom context acceptance

Requirements for advance Internet and 3

Communication Technology skills
Administraive issues 2

Ineligibility for teaching writing and 2
grammar skills in English

Unaffordability for some students 1
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The codes for the category of “Benefits of using mobile devices for teaching
English in the classroom context™ are enjoyability, collaboration, eligibility for
teaching listening and pronunciation skills in English, eligibility for assessment
and evaluation, immediacy, cost-effectiveness, addressing learner differences,
meeting the digital natives’ language learning needs, authenticity, and time-

efficiency.

The codes for the category of “Challenges of using mobile devices for teaching
English in the classroom context™ are causing distractions, issues related to learner
readiness and acceptance, requirements for advance Internet and Communication
Technology skills, administraive issues, ineligibility for teaching writing and

grammar skills in English, and unaffordability for some students.

4.6.2.1. Benefits of Using Mobile Devices for Teaching English in the

Classroom Context

According to the pre-service EFL teachers, using mobile devices for teaching

English in the classroom context had some benefits. These were as it follows:

The pre-service EFL teachers indicated that the new generation masters in
information and communication technology skills which creates different learning
needs. In this respect, the pre-service EFL teachers believe that the traditional
methods and techniques for teaching English in the classroom context will not meet
the new generation of EFL learners’ language learning needs which makes it
necessary for EFL teachers to integrate technology into the teaching practices in

the classroom context.

We are in a technological era and the new generation has
more knowledge on technology more than us. Traditional
methods and techniques may not be appealing to them.
[Participant 8]

The pre-service EFL teachers emphasized the importance of authentic language

learning experience. They mentioned that EFL teachers were not native speakers
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of English and using mobile devices for teaching English would enable them to

provide learners with authentic language in the classroom.

| am not a native speaker. I want my students to learn
English more effectively, and I think that mobile phones can
help them on this issue. [Participant 9]

The pre-service EFL teachers indicated that in language classrooms, EFL learners’
use of print dictionaries took a lot of time. Using mobile devices could save the

class time since it provides learners with immediate access to the information.

The fact that students can check the meanings of unknown
words through applications they have downloaded quickens
the process. We can save time. [Participant 1]

Another point made by the pre-service EFL teachers was that mobile devices were
commonly used by people of nearly all ages and socio-economic status. Almost
everyone had a mobile phone and knew how to use it. Thus, integrating those
commonly used and known technological devices into the teaching-learning
practices in the classroom context would be reasonable for enhancing the quality

of language teaching and learning in a cost-effective way.

All people have smartphones today. It would be very
beneficial since all students have a technological device in
the classroom. [Participant 3]

The interviewees demonstrated that there existed many mobile applications by
means of which EFL teachers could design collaborative language learning
activities in the classroom. In this respect, they believed that using mobile devices

in the classroom context would foster collaboration among learners.

There are some applications that all students can use
simultaneously in the classroom. | also want to employ them
in future classes. | think that they can be useful for group
works. Students can have group discussions. [Participant 3]
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The participants mentioned that using mobile devices in the classroom context
would help learners improve especially their listening and pronunciation skills

thanks to the authentic language materials accessed through mobile devices.

| try to use the applications that help students improve their
listening skills and pronunciations in the classroom. | also
inform them about the applications they can benefit from
outside the classroom as extracurricular activities. However,
I don’t use any program for grammar and writing skills. |
use traditional methods while teaching grammar and
writing. [Participant 3]

There is also an application called as VVoscreen that | also
use. It gives some shots from series and movies. It would be
useful to use them in the classroom to improve listening
skills. [Participant 6]

Additionally, the participants of the study pointed out some mobile applications
that can be used in the classroom context both for delivering the content of the
language courses and designing various kinds of quizzes. In this respect, they
believed that mobile devices provided EFL teachers with relevant tools for

assessment and evaluation in language teaching.

I will certainly use Kahoot application that | have just
mentioned. Tablet devices are distributed to students in
schools, so this application can be included while teaching.
It is a nice application that enables its users to add colorful
questions with pictures. A test examination can be
conducted after the instruction. [Participant 6]

There are also some applications such as Kahoot and
Plickers which we can use in the classroom to prepare some
quizzes for students. We can see the answers given by each
student. It is also enjoyable process. [Participant 8]

For example, there is an application called as Edmodo. This
application can be used not only by students themselves to
submit their assignments, but also by teachers to assign a
task to students in the classroom activities. [Participant 5]

Use of mobile devices for teaching English in the classroom
context was believed to be an effective way of addressing
the learner differences by the pre-service EFL teachers.
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Using mobile devices in the classroom can address students
with different language levels, and students can practice
according to their levels. [Participant 6]

According to the pre-service EFL teachers, thanks to the mobile devices integrated
into classroom teaching, EFL teachers could create a learning environment in

which learners could learn English in an enjoyable way.

There are also some applications such as Kahoot and
Plickers which we can use in the classroom to prepare some
quizzes for students. We can see the answers given by each
student. It is also enjoyable process. [Participant 9]

All in all, the pre-service EFL teachers mentioned that integrating the mobile
technology into teaching practices in the classroom settings is enjoyable. It fosters
collaboration among learners and their taechers. It is eligible for enchancing
listening and pronunciation skills in English and for making assessment and
evaluation. It provides learners with immediate information in a cost-effective
way. It addresses learner differences and meets the digital natives’ language

learning needs. It saves time and offers authentic language learning experience.

4.6.2.2. Challenges of Using Mobile Devices for Teaching English in the

Classroom Context

Although the pre-service EFL teachers emphasized that mobile devices should be
used for both learning and teaching languages in and out of the classroom context,

they articulated their due concerns about the classroom implications of MALL.

Mobile devices were seen to be as distractions by most of the participants,
especially in the crowded language classes. They remarked that EFL teachers
might not be successful in controlling their students’ intentions for using their
mobile devices in the classroom. Some of them might use them for different
purposes other than learning English. Additionally, while they were dealing with
the course-related activities, a notification might appear on the top of the screen or
learners might receive phone calls all of which interrupt teaching-learning process

in the classroom context.
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We cannot completely control the actions of individuals in
a crowded classroom. So, there is always a question if the
students really engage with the course or give their interest
to something else. This is a real problem. It would be easier
to control them if there were less people. [Participant 8]

In this regard, some of the participants even backed their ideas up by sharing their
own negative experiences of MALL as EFL learners in the classroom context.

However, they start to lose their concentration after a certain
period of time. They receive a text message or a call, so they
may focus on that message or call. As a teacher, | cannot
manage this. It is very difficult to follow what individuals
do in a crowded classroom. So, | cannot say that students
employ these devices onlu for educational purposes.
[Participant 1]

On the other hand, although some of the participants agreed with the point that
using mobile devices in the classroom context might distracts learners’ attention,
they did not agree that EFL teachers had the responsibility of minimizing or

managing distractions or interruptions caused by mobile device use.

They may lose their concentrations, but I don’t mind this as
a teacher. Said another way, I don’t mind if they look an
unknown word up in a dictionary or engage with something
different. I cannot control this and don’t need to do so. I
don’t consider it as responsilibity of the teacher. [Participant
5]

The pre-service EFL teachers did not believe the effectiveness of using mobile
devices for enhancing learners’ grammar knowledge and writing skills in English

in the classroom context. In this respect, it was seen as constrain to use mobile

devices in the classroom for boosting aforementioned language skills.

I mostly prefer to use applications that help my students
improve their listening skills and pronounciations and
encourage them to use some others to employ during their
self learning activities. However, I don’t use any application
in grammar and writing courses. | employ traditional
methods during these courses. [Participant 3]
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Although it was assumed that all the students would have mobile devices which
would make it cost-effective to integrate mobile devices into the classroom
practices, the pre-service EFL teachers mentioned that mobile devices might not
be always affordable to all the students. In this regard, it could not be always
advantageous to benefit from the mobile devices for teaching and learning
practices.

There may be some students who cannot afford the mobile
devices. Said another way, they may not have smart phones.
[Participant 8]

Additionally, classroom implications might be disadvantageous due to the factors
related to learners’ acceptance and readiness of using mobile devices for language

learning purposes in the classroom.

| think the most imporant thing that should be considered
while planning the instructional activities is whether the
learners are willing to learn English or not. [Participant 7]

The pre-service EFL teachers indicated that EFL teachers and learners were
required to have advanced Internet and communication technology skills in order
to use mobile devices for teaching and learning purposes in the language
classrooms. It was emphasized that lack of those skills might cause loosing

classroom time.

Teachers and students should have some information on
how to use the application used in the classroom. If not, they
may have to deal with the problems caused by this lack of
knowledge on utilisation of the application and waste the
instructional time. [Participant 7]

Administrative factors might constraint on the classroom implication of MALL as
stated by the participants. Accordingly, none of the students were allowed to take
their mobile devices with them while they were attending to classes. Besides, the
authorities might not permit EFL teachers to use mobile devices in the classroom

context even the students might bring their mobile devices with them.

111



There is also an issue that should be mentioned. Students
aren’t allowed to enter the school and classroom with their
mobile phones. This may be considered as a barrier in
integrating mobile devices into instructional activities.
[Participant 5]

All in all, the pre-service EFL taechers pointed out that using their mobile devices
for teaching English in the classroom context proposes some challenges. It
distracts learners’ attention. It is ineligible for teaching writing and grammar skills
and might not be affordable for some students. It might requires for advance
Inernet and communication technology skills. Furthermore, it is possible to face
some critical issues pertaining to learner readiness and acceptance of MALL and

administration.

4.7. Results in Relation to the Pre-service EFL Teachers’ Recommendations

to EFL Teachers about the Classroom Implications of MALL

The sixth research question of the current study aimed for investigating the pre-
service EFL teachers’ recommendations for EFL teachers about increasing the
effectiveness of integration of mobile devices into their teaching practices in the
classroom context. To that end, the relevant qualitative data was collected by
means of the fifth question on the interview schedule. The analysis results
highlighted three main categories for recommendations; before a MALL
implementation, during a MALL implementation, and after a MALL

implementation as illustrated in Table 4.18.
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Table 4.18 Results in Relation to the Pre-service EFL Teachers’
Recommendations to EFL Teachers about the Classroom Implications of MALL

Categories Codes Frequency

Recommendations before Learner profile 8

a MALL implementation

Application 4
choice
Language 4

learning tasks

Recommendations during Intended 3

purpose
a MALL implementation

Amount of time 2
Instructions 1
Alternatives 1
Recommendations after Revising the 1
MALL
a MALL implementation implementation
Awareness- 1
raising on
MALL

implementations
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Application choice
Learner profile
+ Language learning tasks

Intended purpose
Amount of time

« Instructions

« Alternatives

* Revising the MALL implementation
» Awareness-raising on MALL implementations

Figure 4.4 Results in Relation to the Pre-service EFL Teachers’ Recommendations

to EFL Teachers about the Classroom Implications of MALL

The first category, namely recommendations before a MALL implementation,
included 3 codes; application choice, learner profile, and language learning tasks.
The second category namely recommendations during a MALL implementation
consisted of four codes; intended purpose, amount of time, instructions, and
alternatives. As for the third category namely recommendations after a MALL
implementation, it had two codes; revising the MALL implementation and
awareness-raising on MALL implementations. The categories and relevant codes

were additionally summarized in Figure 4.4 above.
4.7.1. Recommendations before a MALL implementation

The pre-service EFL teachers pointed out three main issues that EFL teachers

should give due consideration before a MALL implementation.

First of all, they should carefully select the mobile applications that they will use

in their teaching practices.

Teachers should determine the applications they intend to
use in the classroom with utmost care. Complex applications
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shouldn’t be employed during instruction. They should be
in line with the topic and objectives of the course.
[Participant 6]

Or the application may not function properly. If the teacher
insists on using it, problems may occur. [Participant 3]

As it was highlighted by the participants, the mobile applications should be user-
friendly and work properly. Additionally, they should correspond to the intended

instructional objectives.

Secondly, EFL teachers should carefully define the learners’ profile and they
should take their interests and language learning needs into consideration before a
MALL implementation. Additionally, they should pay sufficient attention to
learner readiness and acceptance of MALL.

All applications shouldn’t be brought into the classroom.
Before employing an application during instruction, the
concenience and effectiveness of a program should be
evaluated. Applications should be selected according to the
needs of the students. For example, if students have
difficulty in speaking skills, an application should be
employed to improve their speaking skills. [Participant 2]

Students may dislike an application, so they may prefer not
to use it. Teachers should act with some sympathy towards
students on this issue. Students are generally opt for
applications that appeal to them or they need [Participant 4]

The application that is intended to be used in the classroom
should be appealing for students. To put it differently, it
shouldn’t feel like as if students were doing an activity in
1990s. This doesn’t attract them. Teachers should attach
importance to have updated applications. [Participant 8]

Thirdly, the MALL tasks designed by the EFL teachers should foster collaboration

and create enjoyable learning environment.

Teachers should prefer applications that can engage all
students in the classroom simultaneously so that they can
collaborate while learning. [Participant 8]
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| think that the most important thing is that activities that can
involve all students in the classroom should be planned.
Thus, those who are unwilling to engafe with the course may
perform better when they are included. [Participant 9]

First of all, mobile devices should be used to build an
enyojable learning environment. [Participant 6]

All in all, EFL teachers should carefully define the learners’ profile, carefully
choose the mobile application, and design collaborative language learning tasks.

4.7.2. Recommendation during a MALL implementation

EFL teachers were advised to follow some steps during a MALL implementation

in the classroom context for increasing the effectiveness of the integration.

Firstly, they should not forget about the fact that mobile devices are
multifunctional. Thus, when they integrated those multifunctional devices into
their teaching practices, they should have control over the learners in terms of their
purposes of using those devices in the classroom context. They may have the

tendency of using these devices for other purposes rather than learning English.

Teachers should control what for students employ mobile

devices and ensure that students benefit from them to learn

English. [Participant 9]
Secondly, EFL teachers are suggested that they should not allow learners to freely
use their mobile devices in the classroom context. Restricted amount of time should
be allocated for using mobile devices for learning English if they want to gain the

utmost benefit from the integration of mobile devices into their teaching practices.

Students shouldn’t use mobile devices through the lesson,
but they should be allowed to use them in certain time
intervals. [Participant 2]

Thirdly, EFL teachers should give clear and specific instructions on what the

intended purposes are, what the learners are required to do, how they will learn
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English by using mobile devices for learning English, and how they will use mobile

devices.

Lecturers should set the rules clearly if they employ mobile
devices during their instructions. Said another way, students
should be informed about how, how long, what for the
application will be used. Students should know the process
from the beginning. [Participant 5]

Lastly, EFL teachers should not be strict with an application which learners are
not enthusiastic about using it in the classroom context for facilitating their English
language skills and knowledge. They should always offer alternatives among

which learners can choose the best one.

The application that will be used by a lecturer should be
welcomed by students. It should be able to satisfy students’
needs, as well. Lecturers should present alternatives and
students should be able to decide what to use. [Participant 5]

All in all, EFL teachers should be clear about the intended purpose and insructions
during MALL implementations in the classroom settings. Additionally, they should
allocate restricted amount of time in this respect and always should offer

alternatives.
4.7.3. Recommendations after a MALL implementation

After a MALL implementation, it is recommended that learners should be asked
about their opinions about the strengths and weaknesses of the implementation and
on the basis of the feedback received from the learners, EFL teachers should revise

the implementation for further improvement.

For example, our lecturer prompts us to use an application,
but that application sometimes may not be convenient. I,
myself, may not get satisfaction from it, or it doesn’t work
properly. There will be conflicts if the lecturer insists us to
use it. Our preferences aren’t taken into consideration, but I
think that students should engage with decision process, and
necessary regulations should be made if necessary.
[Participant 3]
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Additionally, EFL teachers should inform learners about the possible pedagogical
affordances and constraints of MALL. Thus, learners can become more conscious
about gaining the utmost benefit from and overcoming the disadvantages of
MALL.

Is it advantageous or disadvantegeous? How can they
discover the applications? Students should be informed on
these issues? [Participant 10]

Allin all, after a MALL implementation, EFL teachers are recommended to ask for
learners’ feedback. Thus, they will have a chance for improving their teaching
practices. Furthermore, they should raise the laerners’ awareness of MALL for
increasing the effectiveness of integration of mobile devices into teaching practices

in the classroom settings.

4.8. Results in Relation to the Pre-service EFL Teachers’ Expectations from

the Lecturers Offering Courses in the ELT Program

“What are the pre-service EFL teachers’ expectations from the lecturers offering
courses in the ELT program for promoting their pedagogical skills to integrate
MALL into their curriculum in the future?”” was the seventh research question of
the present study. For answering this question, relevant qualitative data was
gathered by means of the sixth question on the interview schedule. In this respect,
six main categories regarding the pre-service EFL teachers’ expectations from their

lecturers in the ELT program were listed below in the Table 4.19.

Table 4.19 Results in Relation to the Pre-service EFL Teachers’ Expectations from

the Lecturers Offering Courses in the ELT Program

Codes Frequency
being role models 8
integrating theory and practice

raising awareness

sharing experiences

keeping up with changing technology trends

helping EFL learners to develop digital literacy and
technology skills

PR RPN
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The pre-service EFL teachers believed that the lecturers offering courses in the
ELT program had some roles and responsibilities for their students’ professional
developments. Accordingly, they were of the opinion that the lecturers had to bear
some liabilities for helping their students become proficient in integrating not only
mobile devices but also in broad terms, technology into their teaching practices
when they became professional teachers of English in the near future.

It was seen that primarily the pre-service EFL teachers expected their lecturers to
integrate technology into their own teaching practices and be role models for their
students. Thus, the students would have the chance of experiencing both the
positive and negative aspects of an implementation and learning the pedagogy from

their experiences as students.

My lecturers, themselves, should integrate technology into
their instructions and made good practices. Thanks to this, I
can learn through observations. [Participant 2]

Lectures who teach students in preparatory language
classrooms as well as in ELT department should benefit
from mobile devices frequently. They should be able to
integrate mobile devices into their instructions. Thus, we
can observe the good and bad practices with these devices
and applications. They should be role models. [Participant
5]

However, some interviewees pointed out that the lecturers’ current practices
contradicted the common expectations. Most of the lecturers offering courses in
the ELT program abstained from integrating technology into their curriculums.
Besides, the ones who took advantage of technology in the classroom context could

not do effective implementations.

| always pay attention to improper practices of my lecturers.
They mostly open a presentation and we just read. To my
opinion, lecturers should attach utmost importance to
students’ reactions. Students should be encouraged to
engage with the lesson. Additionally, we should be provided
more opportunities to make practice in the classroom. They
also must be able to perform well. [Participant 6]
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We should include applications frequently in courses and
our lecturers should inform us which applications can be
used while teaching different age groups. However, we
haven’t had this kind of lesson yet. After all, lecturers,
themselves, don’t employ them while instructing. We also
don’t have the opportunity to use them. Thus, we don’t think
we are competent enough to use these applications.
[Participant 7]

Other criticism levelled at the lecturers was relevant to their roles as facilitators
who provided students with both theoretical knowledge and practical experience
in the teaching-learning process. Accordingly, it was mentioned that although their
lecturers provided theoretical knowledge necessary for promoting their
pedagogical skills to integrate technology into their curriculum, they did not
provide them with the opportunity to gain relevant practical experience. They were
expected to give equal priority to practice as well as theory in the classroom context
in which the pre-service EFL teachers would have the chance of practicing in that

regard.

Lecturers should provide us with necessary theoretical
knowledge so that we can employ these devices in
classroom effectively. We should also be able to observe
how lectures use them while teaching in an effective way.
Then, we must be provided opportunities, but we mostly get
theoretical knowledge. [Participant 1]

Additionally, the-pre-service EFL teachers needed to gain necessary skills and
knowledge of how to consider technology from different aspects. Within this
context, the lecturers were assigned a role in raising awareness of technology use

to enhance classroom instruction for teaching English.

Our generation is often familiar with technology, but there
may be some missing points in terms of employing
technology for educational purposes. Lecturers must focus
on this issue and create awareness. Then, we, students, can
find convenient applications. [Participant 4]

Another issue emphasized during the interviews was related to lecturers’ sharing

their teaching experiences with their students. It was stated that the lecturers had
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the tendency of focusing exclusively on the affordances of implementations of
technology into language classrooms and turning a blind eye to the constraints of
them while sharing their teaching experiences with the pre-service EFL teachers.
They were expected to share their teaching experiences by showing the whole
picture of technology and language teaching.

Almost every teacher has good or bad experiences, but
teachers only share the bad ones. For example, they always
talk about the good sides of their overseas experiences. I
wonder if they haven’t had any bad experience in abroad. |
am also curious about whether they have had any diseases
or problems with cuisine. They should transmit their
experiences in terms of good experiences as well as bad
ones. This should be available for technological issues, as
well. Let’s imagine they used some applications. They
should talk about their good and bad sides. However, we
mostly listen to good sides and they insist us to embrace
them while our learning and teaching. [Participant 3]

The pre-service EFL teachers expected their lecturers offering courses in the ELT
program to keep up to date with current trends in educational technology and use
them in the classroom context as a tool for promoting the teacher candidates’
pedagogical skills for integrating MALL in broader terms technology into their

curriculum in the future.

We should develop our skills on being able to keep up with
the new technological advancements. How can we employ
different current technologies while teaching English in an
effective way? We should do more practices on this issue.
We must be provided these opportunities by our instructors.
[Participant 8]

Moreover, as stated above, lecturers offering courses in the ELT program were
expected to help the pre-service EFL teachers develop digital literacy and

technology skills.
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4.9. Results in Relation to the Pre-service EFL Teachers’ Expectations from
the ELT Program

This study examined the pre-service EFL teachers’ expectations from the ELT
program for promoting their pedagogical skills to integrate MALL into the
curriculum in the future in accordance with the eighth research question. Three
main categories, namely, “courses on technology integration”, “courses on
technology use”, and “courses on school experience and practice teaching”
emerged at the end of the analysis results of the relevant qualitative data, collected

utilizing the sixth question on the interview schedule.

Table 4.20 Results in Relation to the Pre-service EFL Teachers’ Expectations from
the ELT Program

Categories Codes Frequency
Courses on technology Number of courses 6
integration

Content of the courses 3
Courses on technology use Number of courses 5
Content of the courses 3

Courses on school experience Content of the courses 2
and practice teaching

The first category courses on technology integration contains 2 codes, “number of
the courses” and “content of the courses”. The second category courses on
technology use includes 2 codes, “number of the courses” and “content of the
courses”. As for the third category, “courses on school experience and practice

teaching”, it has a code, “Content of the courses”.
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Courses on
school
experience
and practice
teaching

Courses on technology
integration

Figure 4.5 Results in Relation to the Pre-service EFL Teachers’ Expectations from
the ELT Program

The pre-service EFL teachers indicated that there were some courses offered in the
ELT program covering the issues related to the use of technology for language
teaching. Notwithstanding, they did not meet the pre-service EFL teachers’

expectations in some respects.

First and foremost, the number of these courses were found to be insufficient. In
this respect, the pre-service teachers mentioned that various courses on technology

integration should be added to the ELT program.

| think there must be courses on employing technology in
language teaching effectively. Actually, there are some
courses, but the number of them aren’t enough.”
[Participant 1]

Secondly, the interviewees pointed out two main problems pertaining to the content
of the courses. One of them is about the imbalance between the theoretical
knowledge and practice experience. While the theoretical knowledge always

ranked in priority, practice experience became of the secondary importance. The
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pre-service EFL teachers mentioned that they were even most of the time presented
with only theoretical knowledge. In this respect, they wanted to gain both
theoretical knowledge and practical experience necessary for integrating
technology into their teaching practices in the future.

There shouldn’t be just theoretical content in the courses,

but practical applications and good practices. We should be

provided opportunities to learn while practising. [Participant

4]
As for the other problem, the content of the available courses on technology
integration was found to be out-of-date and mostly restricted to computer-assisted
language learning. The pre-service EFL teachers mentioned that on-going
technological advancements impact upon language teaching and learning practices
and they want to learn current trends in technology and language learning and

teaching.

In this program, we learn about how to teach English, but
don’t learn how to achieve this in todays’ conditions.
Current students are different, as well. I question myself
about if we can address them through our existing
knowledge and skills. We have only two courses which we
can learn about these issues. | think the number of courses
isn’t enough, and the contents of the existing ones are
insufficient. [Participant 8]

The content of these courses isn’t enough to make us gain
some skills. In other words, we have learned some
information related to computer, but there wasn’t any
content about mobile devices and their applications.
[Participant 9]

The pre-service EFL teachers put forward two main controversial issues regarding
both the number and the content of the courses on how to use technology currently

available in the ELT program.

Firstly, some participants mentioned that they had to begin with learning how to
use technology before learning how use technology for language teaching in the
classroom context. They rationalized their viewpoints by sharing their experiences
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related to the must courses, named Computer 1 and Computer 2, offered
successively in fall and spring semesters respectively in the first year of the ELT
program. They argued that those courses enabled them to gain relevant skills and
knowledge on how to use computers. In this regard, a group of students expected

that the number of these courses should be increased.

For example, we have compulsory computer course. We
learn how to use programmes in this course, but there may
be a wide range of issues which we don’t know. There must
be courses on how to use technological devices, particularly
mobile phones. First, we must learn how to use them by
ourselves, then we can employ them our instructional
practices. These courses even must be compulsory rather
then elective ones. [Participant 3]

As is seen, they additionally remarked that there should be some other courses in
which they can learn how to use other technologies, such as mobile devices, in

addition to computers.

On the other hand, some other interviewees signified that they have already known
how to use technology and the aforementioned courses on computer use are not
necessary since the knowledge and skill of how to use a computer did not changed
dramatically. Thus, they found the content of the courses out-of-date and stated
that these courses should be replaced by other courses which provide the pre-
service EFL teachers with the required skills and knowledge of integrating

technology into their teaching practices effectively in the future.

In fact, there are some courses on technology in our
curriculum, but I don’t think they are enough. There are also
some problems with the contents of the courses. Instead of
learning how to use a computer, it would be better to focus
on how we can include technology in language classroom
and our instructional processes. After all, we are all familiar
with computers and use them continuously. | think current
applications are at very simple level [Participant 5].
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However, the majority of the participants mentioned that there should be more
courses which would help the pre-service EFL teachers to gain both ICT

(Information Communication Technology) and digital literacy skills.

I think that the duration of school experience and practice
teaching is insufficient, so this period isn’t effective for us.
We observe lessons, teach some topics and our mentors
evaluate us. As pre-service teachers, can we integrate
technology into instructional practices while teaching
English? We must approach the issue from this perspective.
[Participant 9]

The pre-service EFL teachers mentioned that there existed two courses on school
experience and practice teaching in the current curriculum of the ELT program.
In those courses, they were expected to observe their mentors, namely the
responsible English teachers, during the English courses in the classroom context.
While observing, they had to focus on some points about the pedagogy of
language teaching and then they had to report about their observations.
Additionally, they planned courses on how to teach English language skills and
knowledge and they were given chances of practicing teaching English in a real
classroom atmosphere. Although they found those courses crucial for their
professional development, they stated that they should do more observations on
technology-integrated English courses and should prepare technology-integrated

lesson plans in those courses.
4.10. Merging the Analyses Results of Quantitative and Qualitative Data

In this part, researcher merges quantitative and qualitative data analyses results in

order to get a more complete picture of the research topic.

This study using mixed methods research design employed both quantitative and
qualitative data in order to investigate the pre-service EFL teachers’ current
practices and perceptions of MALL. In this regard, both qualitative and quantitative
data was gathered and analyzed for understanding the pre-service EFL teachers’

current practices of MALL, their perceptions about the effectiveness of MALL,
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and their perceptions about the classroom implications of MALL. For examining
the pre-service EFL teachers’ perceptions about the affordances and constraints of
MALL, only quantitative data was utilized. As for investigating the pre-service
EFL teachers’ suggestions both to EFL learners for increasing the effectiveness of
mobile devices in their learning practices and to EFL teachers for increasing the
effectiveness of the integration of mobile device in their teaching practices, only
qualitative data was used. Lastly, pre-service EFL teachers’ expectations from the
lecturers offering courses in the ELT program and from the ELT program itself for
promoting their pedagogical skills to integrate MALL into their curriculum in the
future were revealed by means of qualitative data.

4.10.1. The Pre-service EFL Teachers’ Current Practices of MALL

The pre-service EFL learners sometimes (M= 2.98, SD= .63) used their mobile

devices for mastering their English language skills.

In this regard, they most frequently used their mobile devices for learning English
vocabulary (M = 3.82, SD = .97). Although some of the applications used by the
participants employed contextualized vocabulary teaching techniques, it was
figured out that most of them offered semi-contextualized vocabulary learning
experience. Additionally, for learning the meaning of the unknown vocabulary,

they preferred bilingual dictionaries.

Secondly, the pre-service EFL teachers benefitted from their mobile devices in
order to improve their listening skills in English (M = 3.63, SD = 1.01) and they
especially preferred mobile applications enabling them authentic language learning

experience.

Thirdly, the pre-service EFL teachers benefitted from their mobile devices for

learning the culture of the English-speaking countries (M = 3.15, SD = 1.18). In

this respect, mobile devices were seen as powerful tools offering various channels

of interaction with the foreign culture even without visiting the English-speaking

countries. The pre-service EFL teachers mostly preferred mobile applications
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which offered them authentic language learning experience by means of delivering

contents about current affairs and cultural events.

Mobile device use for facilitating reading skills in English ranked in the fourth
order (M = 3.06, SD = 1.07) and the pre-service EFL teachers especially preferred
mobile applications which enabled them the relevant authentic language learning

content.

Mobile device use for mastering speaking skills ranked in the fifth order (M =2.70,
SD =.92). In this regard, they preferred mobile applications by means of which
they could immerse themselves in English language by meeting conversation
partners and using language as a tool for two-way communication. Additionally,
they benefitted from their mobile devices for improve their pronunciation skills in
English with the help of the camera phones which allowed users to record
themselves during speaking and watch the recording for self-evaluation afterwards
which indicated that the pre-service EFL teachers focused on fluency, accuracy,

and pronunciation thanks to the mobile devices.

Sixthly, the pre-service EFL teachers benefitted from their mobile devices for
expanding their grammar knowledge in English (M = 2.49, SD = .86). Taking their
preferences for mobile application they used in this respect, it concluded that they
were in favor of deductive approach to grammar learning and thought traditional
approaches worked better in this respect. Thus, they approached the issue of using

mobile devices for improving their English grammar skills cautiously.

The pre-service EFL teachers least frequently benefitted from their mobile devices
for facilitating their writing skills in English (M = 2.00, SD = .95). In this regard,
they preferred mobile applications which offered them mobile assisted feedback
for improving their writing accuracy, and used genre-based approach to develop
competency in writing. Additionally, they preferred mobile applications by means
of which they could use the language as a tool for communication in the real life

context for improving their writing skills.
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4.10.2. The Pre-service EFL Teachers’ Perceptions about the Effectiveness of
MALL

The pre-service EFL teachers had positive perceptions about the effectiveness of
MALL (M = 3.03, SD = .42). They found it most effective to use their mobile
devices for facilitating their listening skills (M = 3.58, SD = .59) and expanding
their vocabulary in English (M = 3.38, SD = .57). They found it least effective to
use their mobile devices for improving their speaking (M = 2.86, SD = .68) and
grammar skills in English (M = 2.67, SD = .71). However, mobile device use was
not found effective in enhancing writing skills (M = 2.39, SD =.78). These findings
obtained from the analysis of the quantitative data slightly differed from the
findings obtained from the analysis of the qualitative data. While 3 of the
interviewees found it effective, 7 of them found it both effective and ineffective

which indicated that they approached the issue cautiously.

The pre-service EFL teachers believed that using mobile devices for learning

English was effective for some reasons. These reasons were summarized below:

e Thanks to the portability of these hand-held devices, EFL learners can
immediately access to information they needed.

e Mobile devices provide EFL learners with authentic language learning
experience.

e Mobile devices offer various tools for interacting with native speakers of
English which is vital for improving language skills and knowledge.

e Mobile devices provide EFL learners with ubiquitous language learning
opportunities. Thus, they can have the chance of learning English whenever
and wherever they want.

e Mobile devices provide EFL learners with enjoyable language learning
experience.

e Using mobile devices for learning English is cost-effective.

e Using mobile devices addresses individual learner differences in learning

English thanks to the various mobile applications.
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e Mobile devices are easy to use.
e Using mobile devices for improving language skills fosters EFL learners’

self-confidence.

On the other hand, the pre-service EFL teachers highlighted some other reasons
why using mobile devices for mastering language skills were not effective, all of

which were summarized below:

e Using mobile devices distracts EFL learners’ attention.

e Using mobile devices for learning English grammar and developing writing
skills in English is ineffective.

e Using mobile devices for learning English drains the batteries quickly.

e Most of the time, it requires constant Internet connection to use mobile
devices for learning English.

e Mobile devices are not as comfortable as computers due to small screen
size and some additional factors such as the lack of a physical keyboard and
a mouse.

e Most of the EFL learners are not aware of the potential of using mobile
devices for learning English.

e It requires some digital literacy skills.

Examining the findings in relation to the reasons why MALL was effective and
ineffective from the perspectives of pre-service EFL teachers, it was figured out
that there was a disagreement on the ease of use of mobile devices, which were
smartphones in this case. The pre-service EFL teachers both articulated that it was
easy to use mobile devices for developing English language skills and mentioned
that using mobile devices for developing English language skills required digital

literacy skills.
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4.10.3. The Pre-service EFL Teachers’ Perceptions about the Affordances and
Constraints of MALL

It was figured out that the pre-service EFL teachers had positive perceptions about
MALL (M = 3.09, SD =.37).

Possible affordances of EFL learners’ using mobile devices in their English
language learning practices upon which the pre-service EFL teachers agreed are as

it follows:

e EFL learners can allocate more time for mastering English language skills.

e EFL learners can have more opportunities for practice in English.

e EFL learners can get more exposure to English.

e Using mobile devices for learning English offers EFL learners authentic
language learning experience.

e EFL learners can learn English whenever and wherever they want.

e EFL learners can learn English can learn English at any pace.

e Using mobile devices for learning English addresses individual learner
differences in English language learning.

e Using mobile devices for learning English fosters EFL learners' motivation
for learning English.

e Using mobile devices for learning English fosters EFL learners'
engagement in learning English.

e Using mobile devices for learning English fosters EFL learners' interests.

e Using mobile devices for learning English fosters EFL learners' creativity.

e EFL learners become more autonomous thanks to the mobile devices.

e Using mobile devices for learning English fosters EFL learners' self-
confidence in learning English.

e Using mobile devices for learning English reduces EFL learners' language
learning anxiety.

e ltis easy to use mobile devices for learning English.
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e Itisenjoyable to use mobile devices for learning English.

e Using mobile devices for learning English encourages EFL learners.

From the perspectives of the pre-service EFL teachers, the only constraint of using
mobile devices in English language learning practices was that it drained the
batteries quickly. They did not agree that using mobile devices for learning English
had some drawbacks due to the problems related to constant Internet connectivity,
and small screen sizes of these devices. Additionally, they did not prefer their

personal computers rather than their mobile devices for learning English.

4.10.4. The Pre-service EFL Teachers’ Recommendations to EFL Learners on

Increasing the Effectiveness of MALL

The pre-service EFL teachers’ recommendations for EFL learners about increasing
the effectiveness of mobile devices in their English language learning practices are

as it follows:

e EFL learners should take some critical issues into consideration when they
decide which mobile application they will use for learning English. Firstly,
EFL learners should take their language learning needs, personal interests,
learning styles, and level of language proficiency into consideration.
Secondly, a mobile application should provide language learners with
enjoyable learning experience. Thirdly, it should be commonly used by
other learners.

e EFL learners should regulate their learnings in an effective way. They
should define which language skills and knowledge they want to improve,
how they will use their mobile devices, and how much time they will
allocate for studying.

e EFL learners should study on a regular basis and stick to their schedule.

e EFL learners should raise their awareness of the advantages and

disadvantages of MALL. Thus, they can benefit from the affordances of
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mobile devices and develop strategies in order to eliminate the possible
constraints of them.

e EFL learners should do their bests to interact with native speakers of
English and use language as a communication tool for developing their

English language skills by using mobile devices.

4.10.5. The Pre-service EFL Teachers’ Perceptions about the Classroom
Implications of MALL

The pre-service EFL teachers had moderately positive perceptions about using
mobile devices for teaching English as a Foreign Language in the classroom
context (M =2.83, SD = .26). Their perceptions about the classroom implications

of MALL were summarized as it follows:

e Although EFL learners’ mobile device use in their learning practices in the
classroom context does not affect the teaching-learning process in a
negative way, it distracts their attention.

e EFL learners’ mobile device use in their learning practices in the classroom
context provides them with a collaborative language learning environment
and fosters interaction with their teacher and peers.

e EFL teachers should allow EFL learners to use their mobile devices freely
in the classroom for learning English, however they should give them a
restricted amount of time.

e |t is not pedagogically challenging for EFL teachers to use mobile devices
for teaching English in the classroom context although technologically it is.

e The administration should allow EFL teachers to use mobile devices in the
classroom for teaching English.

e EFL teachers are qualified enough to use mobile devices for teaching
English in the classroom. They can effectively use mobile devices in the
classroom for teaching English if they know how to use technology in their

teaching practices.
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e Using mobile devices in the classroom for teaching English is cost-
effective.

Additionally, it was figured out that the participants of the study wanted to use
mobile devices for teaching English in the classroom in the future and they found
themselves proficient in this regard.

The pre-service EFL teachers’ believed that there were some benefits of using

mobile devices for teaching English in the classroom context. These are:

e [t will meet the new generation of EFL learners’ language learning needs
which cannot be addressed by the traditional methods and techniques.

e |t provides learners with authentic language experience in the classroom
context.

e |t saves the class time since it provides learners with immediate access to
the information.

e As mobile devices are commonly used by people of nearly all ages and
socio-economic status, it is a cost-effective way to use them for teaching
English in the classroom context.

e |t fosters collaboration among EFL learners in the classroom context.

e |t is effective for enhancing their listening and pronunciation skills.

e The mobile devices can provide EFL teachers with relevant tools for
assessment and evaluation in the classroom context since there exist various
applications for delivering the content of the language courses and
designing various kinds of quizzes.

e |t addresses learner differences in language learning.

e |t creates an enjoyable learning environment in which EFL learners can

learn English.

Although the pre-service EFL teachers emphasized that mobile devices should be

used for both learning and teaching languages in and out of the classroom context,
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they articulated their due concerns about the classroom implications of MALL.

These are as it follows:

e Using Mobile Devices for Teaching English in the Classroom Context
distracts EFL learners’ attention.

e Itis not effective to use mobile devices for improving grammar and writing
skills in English.

e Mobile devices might not always be affordable to all the students in the
classroom.

e EFL learners’ acceptance and readiness of using mobile devices for
language learning purposes in the classroom are crucial for effective
implementations.

e Both EFL teachers and learners are required to have advanced Internet and
communication technology skills in order to use mobile devices for
teaching and learning purposes in the language classrooms. The lack of
those skills might cause loosing classroom time.

e Administration might not permit EFL teachers to use mobile devices in the
classroom context for teaching English in the classroom context. They even

might not permit students to bring their mobile devices with them.

The pre-service EFL teachers had some due concerns in relation to the classroom
implications of MALL, they had positive perceptions about integrating mobile

devices into language courses.

The findings obtained from the analyses results of both qualitative and qualitative
data especially overlapped in three main points: Integrating mobile devices into
teaching-learning practices fosters collaboration among EFL teacher and learners
in the classroom context. However, it distracts learners’ attention. Moreover,
administrative issues play crucial role in the integration of mobile devices into

teaching-learning practices.
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While the findings obtained from the analysis results of quantitative data suggested
that the integration of mobile devices into teaching-learning practices was cost-
effective, findings obtained from the analysis results of qualitative data revealed
that it depended on the unique case of teaching context. Namely, most of the time

it was cost-effective, but it did not mean always.

4.10.6. The Pre-service EFL Teachers’ Recommendations to EFL Teachers

about the Classroom Implications of MALL

The pre-service EFL teachers’ recommendations for EFL teachers about increasing
the effectiveness of integration of mobile devices into their teaching practices in

the classroom context are as it follows:

e EFL teachers should carefully select the mobile applications that they will
use in their teaching practices.

e EFL teachers should carefully define the learners’ profile and they should
take their interests and language learning needs into consideration.
Additionally, they should pay sufficient attention to learner readiness and
acceptance of MALL.

e EFL teachers should design MALL tasks which foster collaboration among
EFL learners and create enjoyable learning environment.

e EFL teachers should do their bests for eliminating the distractions caused
by mobile devices used in the classroom context for learning English.

e EFL teachers should give EFL learners restricted amount of time for
benefitting from their mobile devices for learning English in the classroom
context.

e EFL teachers should give clear and specific instructions for MALL and
teaching implementations in the classroom context.

e EFL teachers should not insist on using the applications which EFL learners
are not enthusiastic about. They should always offer alternatives among

which learners can choose the best one.
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e After each MALL and teaching implementation in the classroom context,
EFL teachers should take EFL learners’ feedback on the strengths and
weaknesses of the implementation and revise the implementation for
further improvement.

e EFL teachers should raise EFL learners’ awareness of the possible

pedagogical affordances and constraints of MALL.

4.10.7. The Pre-service EFL Teachers’ Expectations from the Lecturers
Offering Courses in the ELT Program

The pre-service EFL teachers’ expectations from the lecturers offering courses in
the ELT program for promoting their pedagogical skills to integrate MALL into

their teaching practices were as it follows:

e The lecturers should effectively integrate technology into their own
teaching practices and be role models for their students.

e The lecturers should provide their students with both theoretical knowledge
necessary for promoting their pedagogical skills to integrate technology
into their curriculum and relevant practical experience in this respect.

e The lecturers should raise their students’ awareness of the pedagogical
affordances and constraints of integrating technology into foreign language
learning and teaching practices.

e The lecturers should share their own technology-integrated teaching
experiences in EFL context with their students by not turning a blind eye to
the disadvantages or weaknesses of the implementations.

e The lecturers should keep up to date with the current trends in educational
technology.

e The lecturers should help their students to develop digital literacy and

technology skills.
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4.10.8. The Pre-service EFL Teachers’ Expectations from the ELT Program

The pre-service EFL teachers’ expectations from the ELT program for promoting

their pedagogical skills to integrate MALL into their teaching practices were as it

follows:

There should be more courses which help the pre-service EFL teachers
togain both theoretical knowledge and practical experience necessary for
integrating technology into their foreign language teaching practices in the
future. Additionally, the content of those courses should be up-to-date and
inform the pre-service EFL teachers about the current trends in
technological advancements and their impacts upon language learning and
teaching practices.

There should be more courses which help the pre-service EFL teachers to
gain both ICT (Information Communication Technology) and digital
literacy skills.

In the courses on school experience and practice teaching, the pre-service
EFL teachers should do should do more observations on technology-
integrated English courses and should prepare more technology-integrated

lesson plans as the course requirements.
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CHAPTER 5

DISCUSSION AND CONCLUSION

5.1. Introduction

This chapter presents the discussion of the results with reference to previous
research studies, implications for practice, and recommendations for further

research under three sections.
5.2. Discussion of the Results

The results of the current study were discussed under eight main sections. These
are The Pre-service EFL Teachers’ Current Practices of MALL, The Pre-service
EFL Teachers’ Perceptions about the Effectiveness of MALL, The Pre-service
EFL Teachers’ Perceptions about the Pedagogical Affordances and Constraints of
MALL, The Pre-service EFL Teachers’ Recommendations to EFL Learners on
Increasing the Effectiveness of MALL, The Pre-service EFL Teachers’ Perceptions
about the Classroom Implications of MALL, The Pre-service EFL Teachers’
Recommendations to EFL Teachers about the Classroom Implications of MALL,
The Pre-service EFL Teachers’ Expectations from the Lecturers Offering Courses
in the ELT Program, and The Pre-service EFL Teachers’ Expectations from the
ELT Program.

5.2.1. The Pre-service EFL Teachers’ Current Practices of MALL

Do pre-service EFL teachers, as EFL learners at the same time, use their mobile
devices for mastering their language skills in English? If so, how do they use
mobile devices in this regard? Are they enthusiastic about it? The results of the
current study indicated that Turkish pre-service EFL teachers, as EFL learners at

the same time, used their mobile devices for improving their English language
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skills out of the classroom context. In this regard, they used their mobile devices
most frequently for learning English vocabulary and improving their listening
skills in English and least frequently for improving their writing skills and
expanding their grammar knowledge in English. Taking the path, they followed
into consideration, they preferred using mobile applications which offered them
authentic language learning experience and channels for interaction in English,
vital for gaining communicative competence. Moreover, they were enthusiastic

about using their mobile devices for mastering their language skills in English.

In a very similar study, conducted in Turkish EFL context, Oz (2014) found out
that a great majority of language learners, benefitted from their mobile devices for
improving their language skills in English. In that study, the participants
wereTurkish pre-service EFL teachers as they were in the current study. Although
their research studies informed the relevant literature about the practices of MALL
in ESL context, Nino (2015) and Wrigglesworth and Harvor (2017) put forward
very similar findings. According to Nino (2015), ESL learners frequently used their
mobile devices for language learning purposes out of the classroom context. As for
Wrigglesworth and Harvor (2017), they suggested that ESL learners benefitted
from their mobile devices on a daily basis for improving their language skills in

English.

However, there exist some research studies whose findings differ from the findings
of the current study. In a study conducted in Turkish EFL context as in the current
study, found out that Turkish EFL learners didn’t have a tendency to benefit from
their mobile phones for fostering their language skills out of the classroom context,
they used them for translating and looking up in the dictionaries in the classroom
settings (Bezircilioglu, 2016). In another study carried out in Iranian context, it was
suggested that EFL learners rarely used mobile devices for language learning

purposes (Dashtestani, 2016).

As it was stated previously, the pre-service EFL teachers participating in the

current study preferred using mobile applications which offered them authentic
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language learning experience and channels for interaction in English, vital for

gaining communicative competence. This was the path they followed in MALL.

Lai, Hu, and Lyu (2018) examined the nature of EFL learners’ experience with
technology-enhanced language learning experience out of the classroom context
and defined three types of language learning experience with technology;
instruction-oriented technological experience, information-oriented technological
experience, and social-oriented technological experience. If the learners applied to
the relevant technological tools in accordance with their language learning needs,
this kind of experience was referred as instruction-oriented technological
experience. If the learners developed their language skills with a technological tool
by means of which they dealt with the issues related to daily life routines in the
target language, this kind of experience was defined as entertainment and
information-oriented technological experience. Lastly, if the learners used
technological tools for interacting with native speakers or other language learners
to enhance their language learning, this kind of experience was referred as social-
oriented technological experience. On the basis of these definitions, it can be
inferred that the current study informs the literature about both instruction-oriented
technological experience and social-oriented technological experience by taking
the pre-service EFL teachers’ preferences of mobile application for developing

their language skills in English into consideration.

Furthermore, by taking the pre-service EFL teachers’ MALL praxis into
consideration, it can be additionally inferred that they are active-aware learners
according to Wrigglesworth and Harvor (2017). The researchers defined three
different types of language learners: passive-unaware, passive-aware, and active
aware learners. Passive-unaware learners used their mobile phones in their daily
routines and acquired English as the second language by benefitting from the
potential of their mobile phones in an unconscious way. Although passive-aware
learners were aware of the potential of mobile phones for fostering language skKills,
they benefitted from it when they were under the guidance of an instructor. As for

the active-aware learners, they were both aware of affordances of MALL and
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actively involved in MALL activities. Although the typology suggested by the
researchers seems applicable for making inferences about the Turkish pre-service
EFL teachers’ MALL praxis, it should not be ignored that it was borrowed from a
study examining the nature of Korean ESL learners’ language learning experience

with mobile phones in seamless language learning context.

It was concluded that the pre-service EFL teachers were enthusiastic about using
their mobile devices for mastering their language skills in English. On the basis of
this conclusion, current study supports the findings of another study which
suggested that the language learners were eager to use their mobile devices in order
to develop their language skills and knowledge out of the classroom context (Park

and Slater, 2014) although it was carried out in ESL context.

5.2.2. The Pre-service EFL Teachers’ Perceptions about the Effectiveness of
MALL

The pre-service EFL teachers had positive perceptions about the effectiveness of
MALL. They found it most effective to use their mobile devices for facilitating
their listening skills and expanding their vocabulary in English. They found it least
effective to use their mobile devices for improving their speaking and grammar
skills in English. However, mobile device use was not found effective in enhancing

writing skills.

There existed other studies (Dashtestani, 2016; Almekhlafy and Alzubi, 2016),
informing the literature about EFL learners’ perceptions about the effectiveness of
MALL in general and suggesting very similar results to the one put forward in the

current study.

As for each specific language skills and knowledge, this study indicated that the

pre-service EFLteachers found it effective to use their mobile devices for

expanding their vocabulary knowledge in English. Relevant literature additionally

supports the positive effects of using mobile devices on EFL learners’ vocabulary

learning outcomes. In this regard, in a study conducted in Turkish EFL context
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(Sarigoban and Ozturan, 2013), it was suggested that using SMS (short message
service) facilitated Turkish EFL learners’ vocabulary learning outcomes. In the
same vein, Hayati, Jalilifar, and Mashhadi (2013) additionally assured the
effectiveness of using SMS in learning English idioms in EFL context. In Chinese
EFL context, Wu (2014) remarked the effectiveness of using the mobile application
on vocabulary learning. In another study (Kurt and Bensen, 2017), EFL learners
used a mobile application for vocabulary learning which enabled them to freely
create maximum six-second vocabulary video clips and shared them with the other
users on the platform and findings suggested that using a mobile application for
learning English vocabulary was effective. In Japanese EFL context, Sato, Murase,
and Burden (2015) declared the effectiveness of mobile assisted vocabulary
learning. Furthermore, mobile assisted vocabulary learning was found to be
effective in Canadian EFL context (Li, Cummins, and Deng, 2017) and Taiwanese
EFL context (Wu and Huang (2017).

Another finding suggested that the pre-service EFLteachers found it effective to
use their mobile devices for improving their listening skills in English. In this
respect, while findings of a study conducted in Iranian EFL context (Azar and
Nasiri, 2014) pointed out the effectiveness of using mobile phones for developing
listening skills in English, another study carried out in Taiwanese EFL context
(Hwang, Shih, Ma, Shadiev, and Chen, 2016) indicated that in terms of
improvement in listening skills, there was no significant difference between the
both groups, one of which receiving traditional instruction and the other one using

a mobile platform for receiving the same instruction.

Using mobile devices for improving reading skills was additionally found to be
effective by the participants of the current study. Similarly, Wang (2017) remarked
the effectiveness of using iPads in improving reading comprehension skills in
English in EFL context and Gheytasi, Azizifar, and Gowhary (2015) assured the
effectiveness of using mobile phones for facilitating Iranian EFL learners’ reading
comprehension skills. However, it should not be ignored that the latter study differs

from the current study in terms of the age of the EFL learners who were attending
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to a high school. In terms of the effectiveness of MALL, Lin (2014) carried the
debate one step further by suggesting that mobile-assisted reading instruction was

more effective than computer-assisted reading instruction.

The results of the study indicated that the pre-service EFL learners found it
effective to use their mobile devices for learning the culture of the English-
speaking countries. In this regard, using ecological constructivism as a theoretical
framework, Ducate and Lomicka (2013) referred to effectiveness of using mobile
devices in learning the culture of the target language.

The pre-service EFL teachers participating in the current study found it effective
to use their mobile devices for improving their speaking skills in English. Relevant
literature additionally supports the positive effects of using mobile devices on
developing speaking skills in English. In this regard, in a study conducted in
Turkish EFL context, Saran, Seferoglu, and Cagiltay (2009) concluded that
learners improved their pronunciation skills in English by using their mobile
phones. In another study conducted in Chinese EFL context, Sun, Lin, You, Shen,
Qi, and Luo (2017) suggested that using a mobile SNS (social networking service)
improved learners’ fluency. However, the participants were 6 years old. Similarly,
Hwang and Chen (2013) and Hwang, Shih, Ma, Shadiev, and Chen (2016) carried
out research studies in Taiwanese EFL context and pointed out the effectiveness of
using mobile devices in improving speaking skills. While the participants were
elementary school students in the former, were high school students in the latter,

both of which differed from the current study in terms of participants’ age.

Another finding denoted that the pre-service EFL teachers found it least effective
to use their mobile devices for improving their grammar skills and it could be
inferred that they approached the issue very cautiously. In this regard, in Iranian
EFL context, Khodabandeh, Alian, and Soleimani (2017) and Moghart and
Marandi (2017) remarked the effectiveness of benefitting from mobile devices for
expanding grammar knowledge. However, it is noteworthy to indicate that

participants of those studies are EFL learners attending to high school.
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According to the pre-service EFL teachers participating in the current study, using
mobile devices for facilitating writing skills in English was not effective. However,
in a study conducted in Iranian EFL context, Khodi (2015) indicated that using
mobile phones for improving writing skills was effective. Similarly, Andujar
(2016) pointed out that using a mobile application enabling the language learners
with instant messaging service contributed to their writing accuracy by helping
them to decrease the number of grammatical, lexical, and mechanical errors in their
writings. However, it is important to emphasize that, the latter study was conducted
in ESL context, which differed from the current study. Moreover, Eubanks, Yeh,
and Tseng (2017) denoted that using iPads in a mobile assisted writing workshop
for improving language learners writing skills in Mandarin Chinese fostered
writing skills. Again it should be taken into consideration that the participants of
the study were learning Chinese as a foreign language and attending to an

immersion elementary school.

5.2.3. The Pre-service EFL Teachers’ Perceptions about the Pedagogical
Affordances and Constraints of MALL

The current study concluded that the pre-service EFL teachers had positive
perceptions about MALL as the other studies informing the relevant literature
about EFL and ESL learners’ perceptions about MALL (Li, Cummins, and Deng,
2017; Bezircilioglu, 2016; Saudouni and Bahloul, 2016; Ahn and Lee, 2016;
Hwang and Chen, 2013; Shih, Lee, and Cheng, 2015; Saran, Seferoglu, and
Cagiltay, 2009; Hwang, Shih, Ma, Shadiev, and Chen, 2016; Sarigoban and
Ozturan, 2013; Nino, 2015).

In this regard, the pre-service EFL teachers agreed that EFL learners can spend
more time for developing their English language skills thanks to the mobile
devices. Similarly, Ducate and Lomicka (2013) and Lin (2014) concluded that EFL
learners could allocate more time for mastering their English language skills thanks
to the portability of mobile devices. Furthermore, as Ducate and Lomicka (2013)

pointed out, the participants in the current study agreed that EFL learners could
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exposed to the target language more and they had more opportunities for
meaningful language production in the real-world context, namely they had

opportunities for experience authentic language learning.

Additionally, the pre-service EFL teachers agreed that thanks to the mobile
devices, they could master their language skills in English at any time, and at any
place. In the literature, there existed some other research studies suggesting that
using mobile devices facilitated language learning by offering ubiquitous language
learning opportunities for EFL learners (Ko, 2017; Dashtestani, 2016; Dashtestani,
2013; Ducate and Lomicka, 2013; Moghart and Marandi, 2017; Azar and Nasiri,
2014)

According to the participants, using mobile devices for language learning fostered
EFL learners' motivation for, engagement, interests, creativity, autonomy and self-

confidence in language learning and reduced their language learning anxiety.

As it was indicated by the current study, other studies conducted in both EFL
(Khodabandeh, Alian, and Soleimani, 2017; Moghart and Marandi, 2017; Ahn and
Lee, 2016; Almekhlafy and Alzubi, 2016; Kurt and Bensen, 2017) and ESL
(Eubanks, Yeh, and Tseng, 2017) contexts, similarly concluded that using mobile

devices motivated EFL learners to learn English language.

In the same vein, Saran, Seferoglu, and Cagiltay (2009) and Hayati, Jalilifar, and
Mashhadi (2013) remarked that “push aspect of mobile technology” (Saran,
Seferoglu, and Cagiltay, 2009, p.108) encouraged regular involvement in language
learning activities. Although its context was different from the current study,
Eubanks, Yeh, and Tseng (2017) additionally found out very similar result to the
one remarked in the currents study. They denoted that the participants who were
learning Chinese as a foreign language studied more regularly for learning English
thanks to the mobile devices and it fostered their interests in language learning, as

this study indicated.

146



Very similar to the current study, Kurt and Bensen (2017) highlighted that EFL
learners become more creative in learning English thanks to the mobile devices,

which is unique for learning.

As for the impact of MALL on learner autonomy, while Kondo, et. al. (2012)
verified the positive relationships between the two strands, Sato, Murase, and
Burden (2015) found no significant difference between the control group and
experimental group in terms of these strands in their study investigating the impact
of mobile assisted vocabulary learning on Japanese EFL learners’ autonomy in
language learning. As the former study pointed out a similar finding to the one
pointed out in the current study, the latter remarked another perspective.

As it was concluded in the current study, similarly Almekhlafy and Alzubi (2016)
denoted that using mobile devices for learning English increased EFL learners’

self-confidence and reduced EFL learners’ level of language learning anxiety.

Moreover, the pre-service EFL teachers thought that using mobile devices for

learning English was easy, enjoyable, and encouraging.

In terms of ease of use, the current study and the study conducted by Azar and
Nasiri (2014) in Iranian EFL context found similar results. However, Dashtestani
(2016) indicated that using a mobile application might sometimes require more
advanced internet and communication technology (ICT) skills, which is different
from both the current study and the other study (Azar and Nasiri, 2014).

As it was indicated in the current study, Hwang and Chen (2013) figured out that
EFL learners found it encouraging and enjoyable to use mobile devices for
mastering their language skills. In the same vein, Kurt and Bensen (2017) and

Cavus (2016) additionally referred to MALL as enjoyable in their studies.

The participants thought that using mobile devices addressed individual learner
differences in English language learning. In this regard, Hsu, Hwang, and Chang

(2013) proved the positive effects of individuality on Chinese EFL learners’
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reading proficiency levels. In the same vein, Yang and Wu (2017) underlined the
importance of taking learners’ individual differences into consideration in the
process of developing mobile applications for language teaching and learning and
they drew attention to the scarcity of the research studies conducted for developing

context-aware learner support systems for applications in the contexts of MALL.

As for the constraints of MALL, the participants disagreed that it was
disadvantageous to use mobile devices for learning English due to the problems
related to Internet connectivity, and small screen size. However, they found it
disadvantageous to use mobile devices for learning English due to the problems
related to battery life. In this regard, the relevant literature pointed out that
problems related to connectivity, small screen size, and battery life fell under the
category of technological constraints of mobile learning (Shudong and Higgins,
2006). While the current study found similar results to the literature in terms of the
problems related to battery life, it differed from the relevant literature in terms of

the factors related to bandwidth connection and small screen size.

Moreover, the relevant literature pointed out that MALL was more effective than
computer assisted language learning (Lin, 2014; Saran, Seferoglu, Cagiltay, 2009),
due to the “push aspect of mobile technology” (Saran, Seferoglu, Cagiltay, 2009,
p.108). However, learners preferred personal computers rather than their mobile
devices for fostering their language skills out of the classroom context (Stockwell,
2008; Stockwell, 2013) since they found personal computers more comfortable
than mobile devices (Ko, 2017). Different from these findings, in the current study,
the pre-service EFL teachers disagreed that they preferred their personal computers

rather than their mobile devices for learning English.

5.2.4. The Pre-service EFL Teachers’ Recommendations to EFL Learners on

Increasing the Effectiveness of MALL

The current study investigated the pre-service EFL teachers’ recommendations to

EFL learners on increasing the effectiveness of MALL. In this regard, it was found
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out that the preminent issue was related to the application choice. Namely, EFL
learners are recommended to take some critical issues into consideration when they
decide which mobile application they will use for learning English. Their own
language learning needs, personal interests, learning styles, and level of language
proficiency are the critical factors. Furthermore, a mobile application should be
commonly used by other learners and provide an enjoyable learning experience.

Another recommendation was related to self-regulation. Namely, EFL learners
should regulate their learnings in an effective way. They should define which
language skills and knowledge they want to improve, how they will use their
mobile devices, and how much time they will allocate for studying. Moreover, EFL

learners should study on a regular basis and stick to their schedule.

EFL learners were additionally suggested to raise their awareness of the advantages
and disadvantages of MALL. Thus, they can benefit from the affordances of mobile
devices and develop strategies in order to eliminate the possible constraints of

them.

Lastly, the pre-service EFL teachers suggested that EFL learners should do their
bests to interact with native speakers of English and use language as a
communication tool for developing their English language skills by using mobile

devices.

5.2.5. The Pre-service EFL Teachers’ Perceptions about the Classroom
Implications of MALL

The current study indicated that the pre-service EFL teachers had moderately
positive perceptions about using mobile devices for teaching English as a Foreign
Language in the classroom context. In this respect, there existed many studies on
perceptions about integrating MALL into classroom instruction from both EFL and

ESL contexts and from both learners and teachers.
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In Turkish EFL context, Bezircilioglu (2016); in Algerian EFL context, Saudouni
and Bahloul (2016); and in Iranian EFL context, Moghart and Marandi (2017)
concluded that learners had positive perceptions about integration of MALL into
the regular curriculum. Very similarly, Wang (2017) suggested that EFL learners
had quite positive perceptions about a MALL implementation in the classroom
context. Although those studies were conducted in EFL context and informed the
relevant literature about perceptions about classroom implications of MALL, they
pointed out different results from the one current study suggested.

Again different from the current study, Nino (2015) found out that language
learnershad positive perceptions about integration of mobile assisted language in
ESL context.

As from the perspective of EFL teachers, very similarly to the current study, in
Iranian context, Dashtestani (2013) found out that EFL teachers had moderately
positive perceptions about the integration of MALL into the curriculum. In the
same context, Golshan and Tafazoli (2014) investigated Iranian EFL teachers’
perceptions about using technological tools in the classroom settings for
instructional purposes and suggested that the participants had positive perceptions
about it which was additionally different from both the current study and the other

study (Dashtestani, 2013) conducted in the same context.

Unlike the current study conducted with pre-service EFL teachers in Turkey, Sad
and Goktas (2014) remarked that Turkish pre-service teachers’ perceptions were
not satisfactory both for using mobile phones and personal computers in the
educational context and furthermore, they had more negative attitudes towards
using mobile phones than using computers. Additionally, department didn’t

explain the difference in perceptions.

The pre-service EFL teachers in the current study believed that using mobile
devices for learning English in the classroom context distracted EFL learners’

attention. Similarly, Gheytasi, Azizifar, and Gowhary (2015) denoted the same
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results from the perspective of Iranian EFL learners. In this regard, while the pre-
service EFL teachers in the current study believed that although it distracted EFL
learners’ attention, it did not affect the teaching-learning process in a negative way,
the Iranian EFL learners believed that it hampered the teaching-learning process
(Gheytasi, Azizifar, and Gowhary, 2015).

According to the pre-service EFL teachers, EFL learners’ mobile device use in
their learning practices in the classroom context provided them with a collaborative
language learning environment and fostered interaction with their teachers and
peers. In this regard, Azar and Nasiri (2014) pointed out the same results from the
perspective of EFL learners. Similarly, Kurt and Bensen (2017) mentioned that
integrating MALL into the classroom teaching fostered interaction among the

peers.

The participants believed that EFL teachers should allow EFL learners to use their
mobile devices for a limited amount of time in the classroom for learning English.
In this respect, Khodi (2015) asserted that restricted access to mobile phones in the

classroom context was found as the best method of integration in EFL context.

According to the pre-service EFL teachers, it was not pedagogically challenging
for EFL teachers to use mobile devices for teaching English in the classroom
context although technologically it was. Different from the current study, Park and
Slater (2014) pointed out that ESL teachers found it both pedagogically and

technologically challenging to integrate MALL into the curriculum.

Another point indicated in the currents study was very similar to the one denoted
in the study (Golshan and Tafazoli, 2014) suggesting that school administration

played an important role in MALL implementations in the classroom context.

The participants believed that EFL teachers were qualified enough to use mobile
devices for teaching English in the classroom in Turkey. Differently, Dashtestani

(2016) pointed out that Iranian EFL learners thought that their EFL teachers were

151



not qualified enough to integrate mobile devices into the curriculum for

instructional purposes.

According to the results of the current study, the pre-service EFL teachers wanted
to use mobile devices for teaching English in the classroom in the future. Very
similarly, Oz (2014) concluded that Turkish pre-service EFL teachers wanted to
benefit from the potential of mobile devices for teaching English in the classroom
settings in the future. In this regard, the participants of the current study found
themselves proficient. Differently, Dashtestani (2013) indicated that Iranian EFL
teachers did not found themselves qualified enough to integrate MALL into their

teaching practices in the classroom settings.

As for another point, the current study put forward some controversial stands in
terms of the cost-efficiency of classroom implications of MALL. While the
findings obtained from the analysis results of quantitative data suggested that the
integration of mobile devices into teaching-learning practices was cost-effective,
findings obtained from the analysis results of qualitative data revealed that it
depended on the unique case of teaching context. Namely, most of the time it was
cost-effective, but it did not mean always. In this regard, classroom implications of
MALL were found not to be cost-effective by most of the studies conducted in EFL
context (Ko, 2017; Dashtestani, 2016; Dashtestani, 2013; Moghart and Marandi,
2017).

5.2.6. The Pre-service EFL Teachers’ Recommendations to EFL Teachers

about the Classroom Implications of MALL

The pre-service EFL teachers had some recommendations for EFL teachers about
increasing the effectiveness of integration of mobile devices into their teaching
practices in the classroom context. In this regard, EFL teachers should carefully
select the mobile applications that they will use in their teaching practices and they

should carefully define the learners’ profile and they should take their interests and
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language learning needs into consideration. Additionally, they should pay
sufficient attention to learner readiness and acceptance of MALL.

EFL teachers should design MALL tasks which foster collaboration among EFL
learners and create enjoyable learning environment. Meanwhile, they should do
their bests for eliminating the distractions caused by mobile devices used in the

classroom context for learning English.

EFL teachers should give EFL learners restricted amount of time for benefitting
from their mobile devices for learning English in the classroom context. Moreover,
they should give clear and specific instructions for MALL and teaching

implementations in the classroom context.

EFL teachers should not insist on using the applications which EFL learners are
not enthusiastic about. They should always offer alternatives among which learners

can choose the best one.

After each MALL and teaching implementation in the classroom context, EFL
teachers should take EFL learners’ feedback on the strengths and weaknesses of
the implementation and revise the implementation for further improvement. Lastly,
EFL teachers should raise EFL learners’ awareness of the possible pedagogical

affordances and constraints of MALL.

5.2.7. The Pre-service EFL Teachers’ Expectations from the Lecturers

Offering Courses in the ELT Program

The pre-service EFL teachers had some expectations from the lecturers offering
courses in the ELT program for promoting their pedagogical skills to integrate
MALL into their teaching practices. In this respect, the lecturers should effectively
integrate technology into their own teaching practices and be role models for their
students. They should provide their students with both theoretical knowledge
necessary for promoting their pedagogical skills to integrate technology into their

curriculum and relevant practical experience in this respect.
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The lecturers should raise their students’ awareness of the pedagogical affordances
and constraints of integrating technology into foreign language learning and
teaching practices. Moreover, they should share their own technology-integrated
teaching experiences in EFL context with their students by not turning a blind eye
to the disadvantages or weaknesses of the implementations.

The lecturers should keep up to date with the current trends in educational
technology and they should help their students to develop digital literacy and
technology skills.

5.2.8. The Pre-service EFL Teachers’ Expectations from the ELT Program

The pre-service EFL teachers had some expectations from the ELT program for
promoting their pedagogical skills to integrate MALL into their teaching practices.
In this respect, there should be more courses which help the pre-service EFL
teachers togain both theoretical knowledge and practical experience necessary for
integrating technology into their foreign language teaching practices in the future.
Additionally, the content of those courses should be up-to-date and inform the pre-
service EFL teachers about the current trends in technological advancements and
their impacts upon language learning and teaching practices. Moreover, there
should be more courses which help the pre-service EFL teachers to gain both ICT
(Information Communication Technology) and digital literacy skills. Lastly, in the
courses on school experience and practice teaching, the pre-service EFL teachers
should do should do more observations on technology-integrated English courses
and should prepare more technology-integrated lesson plans as the course

requirements.
5.3. Implications for Practice

On the basis of the findings of the study, following recommendations were made
for mobile application developers, curriculum developers, and lecturers offering

courses in the ELT programs.
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The findings of the study suggested that the pre-service EFL teachers
benefitted from their mobile devices for improving their language skills and
knowledge in English. In this respect, for learning English vocabulary, they
mostly prefer the mobile applications offering semisemi-contextualized
vocabulary learning experience; for improving their listening and reading
skills, they especially preferred mobile applications enabling them
authentic language learning experience; for learning the culture of the
English-speaking countries, they mostly preferred mobile applications
which offered them authentic language learning experience by means of
delivering contents about current affairs and cultural events. For improving
their speaking skills in English, they preferred mobile applications by
means of which they could immerse themselves in English language by
meeting conversation partners and using language as a tool for two-way
communication. It was seen that the pre-service EFL teachers benefitted
from their mobile devices for expanding their grammar knowledge in
English and they were in favor of deductive approach to grammar learning
and thought traditional approaches worked better in this respect. They least
frequently benefitted from their mobile devices for facilitating their writing
skills in English. In this regard, they preferred mobile applications which
offered them mobile assisted feedback for improving their writing
accuracy, and used genre-based approach to develop competency in
writing. Additionally, they preferred mobile applications by means of
which they could use the language as a tool for communication in the real
life context for improving their writing skills. Mobile application
developers should take the EFL learners’ learning needs and expectations
into consideration for designing and developing mobile applications.

The findings of the study suggested that there should be more courses
which help the pre-service EFL teachers to gain both theoretical knowledge
and practical experience necessary for integrating technology into their
foreign language teaching practices in the future. Additionally, the content

of those courses should be up-to-date and inform the pre-service EFL
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teachers about the current trends in technological advancements and their
impacts upon language learning and teaching practices. In this regard,
curriculum developers should take the pre-service EFL teachers’ learning
needs and expectations into consideration and to be informed about those
needs and expectations.

The lecturers should effectively integrate technology into their own
teaching practices and be role models for their students. They should
provide their students with both theoretical knowledge necessary for
promoting their pedagogical skills to integrate technology into their
curriculum and relevant practical experience in this respect. Moreover, they
should keep up to date with the current trends in educational technology. In
this respect, some in-service training activities can be design and

implemented.

5.4. Recommendations for Further Research

Following suggestions for further studies were made regarding the findings and

limitations of the current study.

This study, investigating the pre-service EFL teachers’ current practices
and perceptions of MALL, used mixed methods research design. Thus, both
quantitative and qualitative data were gathered respectively. In this respect,
the quantitative phase of the study was carried out with 142 pre-service EFL
teachers; and the qualitative phase of the study was carried out with 10 pre-
service EFL teachers selected by employing convenience sampling method.
This connotes two main limitations. First of all, the sample size both for the
quantitative and qualitative phase of the study might not be enough to make
inferences about the general characteristics of population. Secondly, as the
convenience sampling method was employed in the selecting of the
participants, the findings of the study might not present and unbiased
representation of the population. Thus, there is a need for further research
studies to be conducted with a larger sample size and using random
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sampling method in order to present a more complete understanding of the
phenomenon.

The participants were the pre-service EFL teachers studying at a public
university offering B.A. program in ELT which implied that
generalizability of the findings obtained both from the quantitative and
qualitative phases of the study were restricted with the pre-service EFL
teachers studying at a public university, offering B.A. program in ELT, in
Turkey. In this regard, further studies are needed to be carried out with pre-
service EFL teachers studying at various universities offering B.A.
programs in ELT in Turkey.

Relevant literature suggests that cultural background of a learner is a non-
negligible variable in research studies investigating learners’ perceptions of
MALL. In this respect, there is a need for further cross-cultural studies
comparing the Turkish EFL learners’ perceptions of MALL with other EFL
learners from different countries.

Further research studies examining the factors affecting EFL teachers’ and
learners’ perceptions of MALL are needed.

The questionnaire employed in the quantitative phase of the current study
was developed by the researcher based on the relevant literature. In this
respect, further studies are needed to be conducted in order to revise and
improve it.

Relevant literature suggests that there is discrepancy between the EFL
teachers’ and EFL learners’ perceptions about integrating mobile devices
into language teaching-learning processes and practices in the classroom
context. In this respect, further studies are needed in order to compare
Turkish EFL teachers’ and learners’ perceptions about the classroom
implications of MALL.

Most of the participants in the current study were 19-20 years old. There is
a need for further research studies examining the older adult EFL learners’

current practices and perceptions of MALL.
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Further research studies examining the young EFL learners’ current
practices and perceptions of MALL are needed.

There is a need for further research studies investigating the best practices
of MALL and teaching both from the perspectives of EFL learners and
teachers.

Further research studies should be carried out in order to investigate EFL
learners’ and teachers’ expectations from an effective mobile application
used for improving language skills and knowledge.

Further research studies should be carried out in order to investigate the
perceptions of the lecturers offering courses in the ELT programs about

mobile assisted language learning.
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B. THE QUESTIONNAIRE

PRE-SERVICE EFL TEACHERS’ CURRENT PRACTICES AND
PERCEPTIONS OF MOBILE-ASSISTED LANGUAGE LEARNING

Dear participant,

This study aims to investigate the pre-service EFL teachers’ current practices and
perceptions of mobile-assisted language learning.

Participation in the study is on a voluntary basis. No personal identification
information is required in the questionnaire. Your answers will be kept strictly
confidential and evaluated only by the researcher; the obtained data will be used
for scientific purposes only.

The questionnaire does not contain any questions that may cause discomfort in the
participants. However, during participation, for any reason, if you feel
uncomfortable, you are free to quit at any time.

| would like to thank you in advance for your participation in this study. For further
information about the study, please write your e-mail address below:

Your e-mail address: . ...uneeeeee et

| am participating in this study totally on my own will and am aware that I can quit
participating at any time | want. | give my consent for the use of the information |
provide for scientific purposes.

Name Surname Date Signature

171



Dear participant,

The term of “mobile device” can be defined as any hand-held sized portable device
that is used to access to the Internet. Typical examples are tablets, smartphones, e-
readers, and portable music players. Using these devices, the mobile technology,
for language learning is referred as MALL (Mobile-Assisted Language Learning).

DEMOGRAPHIC INFORMATION

Age: 0O17-18 0 19-20 0O21-22 02324 0O 25and above
Gender: O Male O Female
Year: O Preparatory O 1% o2 O 3¢ O 4"

Which mobile devices do you have?

O Smartphone O Portable O O E- O Other(s):
music player Tablet reader (Please
specify.)

How often do you use your mobile device(s) on a daily basis?

Smartphone O less than 2 024 O 4-6 O more than 6 hours
hours hours hours

Portable music | O less than 2 024 0 4-6 O more than 6 hours

player hours hours hours

Tablet O less than 2 024 0 4-6 O more than 6 hours
hours hours hours

E-reader O less than 2 024 0 4-6 O more than 6 hours
hours hours hours

Other(s): O less than 2 O 2-4 O 4-6 O more than 6 hours

.................. hours hours hours

172



How often do you use your mobile device(s) for educational purposes on a weekly

basis?
Smartphone O Never | O lessthan | O 3-6 O 6-9 hours | OO more than
3 hours hours 9 hours
Portable music | O Never | O less than | O 3-6 O 6-9 hours | O more than
player 3 hours hours 9 hours
Tablet O Never | O less than | O 3-6 O 6-9 hours | O more than
3 hours hours 9 hours
E-reader O Never | O less than | O 3-6 O 6-9 hours | O more than
3 hours hours 9 hours
Other(s): O Never | O lessthan | O 3-6 O 6-9 hours | O more than
.................. 3 hours hours 9 hours

How often do you use your mobile device(s) for learning English on a weekly

basis?
Smartphone O Never | O lessthan | O 3-6 O 6-9 hours | O more than
3 hours hours 9 hours
Portable music | ONever | O less than | O 3-6 O 6-9 hours | O more than
player 3 hours hours 9 hours
Tablet O Never | O lessthan | O 3-6 O 6-9 hours | O more than
3 hours hours 9 hours
E-reader O Never | O lessthan | O 3-6 O 6-9 hours | O more than
3 hours hours 9 hours
Other(s): O Never | O lessthan | O 3-6 0O 6-9 hours | O more than
.................. 3 hours hours 9 hours
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CURRENT PRACTICES OF MALL (Mobile-Assisted Language Learning)

Items

,\
| Rarely

1. | I use my mobile device for educational purposes. | (1)

W [w| Sometimes

~|

2 [&| Frequently
A

2. | 1 am enthusiastic about using my mobile device | (1) | (2)
for learning English.

3. | I use my mobile device for learning English O ARARECIRECORNG)
vocabulary.

4. | 1 use my mobile device for learning English AR RECIRECORNG)
grammar.

5. | I use my mobile device for developing my AR RECIRECORNG)
listening skills in English.

6. | I use my mobile device for developing my ARSI RECORNG)
reading skills in English.

7. | I use my mobile device for developing my ARSI RECORNG)

writing skills in English.

8. | 1 use my mobile device for learning the culture of | (1) | (2) | (3) | (4) | (5)
the English speaking countries.

9. | 1 use my mobile device for developing my OREAIECOROME)
speaking skills in English.
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EFFECTIVENESS OF MALL (Mobile-Assisted Language Learning)

a <

> | 3 =

A AR

ltems |0 |1 |5

1. | Using my mobile device for learning English O REARRCI RN
vocabulary is effective.

2. | Using my mobile device for learning English grammar | (1) | (2) | (3) | (4)

is effective.

3. | Using my mobile device for developing my listening O RERRCI RN
skills in English is effective.

4. | Using my mobile device for developing my reading O RERRCIRNC))
skills in English is effective.

5. | Using my mobile device for developing my writing (O RERRCIRNC))
skills in English is effective.

6. | Using my mobile device for learning the culture of the | (1) | (2) | (3) | (4)
English speaking countries is effective.

7. | Using my mobile device for developing my speaking | (1) | (2) | (3) | (4)
skills in English is effective.
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POSSIBLE PEDAGOGICAL AFFORDANCES AND CONSTRAINTS OF
MALL (Mobile-Assisted Language Learning)

English due to the problems related to battery life.

$
g $
a <
> 8 >
(=] = @ (=]
s g|gls
Items S0 ||
1. | EFL learners can spend more time for developing their DO | @
English language skills thanks to the mobile devices.
2. | EFL learners can get more exposure to the English language (O RRARECOREO)]
thanks to the mobile devices.
3. | EFL learners can have more opportunities for practice in D@ 1@ @
English language thanks to the mobile devices.
4. | EFL learners can easily access to authentic materials for D@ 1@ @
learning English thanks to the mobile devices.
5. | EFL learners can learn English language whenever and D@ 1@ @
wherever they want thanks to the mobile devices.
6. | Using mabile devices motivates EFL learners to learn English | (1) | (2) | (3) | (4)
language.
7. | ltis easy to use mobile devices for learning English. (OEEARRCOREO)]
8. | EFL learners study more regularly for learning English thanks | (1) | (2) | (3) | (4)
to the mobile devices.
9. | EFL learners become more interested in learning English (R RREG)]
thanks to the mobile devices.
10. | Using mobile devices for learning English is enjoyable. (ORI REO)]
11. | Using mobile devices for learning English increases EFL (ORI RREG)]
learners’ self-confidence.
12. | Using mobile devices for learning English reduces EFL (ORI RREG)]
learners’ level of language learning anxiety.
13. | Using mobile devices for learning English is encouraging for (RN RREG)]
EFL learners.
14. | EFL learners become more creative in learning English thanks | (1) | (2) | (3) | (4)
to the mobile devices.
15. | EFL learners become more autonomous in learning English (RS RRO)]
thanks to the mobile devices.
16. | EFL learners can learn English at any pace thanks to the (RS RRO)]
mobile devices.
17. | Using mobile devices addresses individual learner differences | (1) | (2) | (3) | (4)
in English language learning.
18. | | prefer my personal computer rather than my mobile device(s) | (1) | (2) | (3) | (4)
for learning English.
19. | Itis disadvantageous to use maobile devices for learning (RS RRO)]
English due to the problems related to Internet connectivity.
20. | Itis disadvantageous to use mobile devices for learning (RS RRO)]
English due to their small screen sizes.
21. | Itis disadvantageous to use mobile devices for learning DI |®
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CLASSROOM IMPLICATIONS OF MALL (Mobile-Assisted Language
Learning)

[<B]
e (D]
&) <
> [B)
N
c | o 8| c
Sl 8| 5|8
Items ®»| 0| <o
1. | Using their mobile devices for learning English in O REARNCIRNG)

the classroom distracts EFL learners' attention.

2. | EFL learners’ using their mobile devices for learning
English in the classroom affects the teaching-
learning process in a negative way.

—~
|
~
~~
N
~
—~
w
~
—~
~
~

3. | EFL learners can interact with their teachers and RN IEO)
peers by using their mobile devices for learning
English.

4. | Mobile devices can provide EFL learners with RN IEO)

collaborative language learning environment.

5. | EFL teachers should allow EFL learners to use their | (1) | (2) | (3) | (4)
mobile devices freely in the classroom for learning
English.

6. | EFL teachers should allow EFL learners to use their | (1) | (2) | (3) | (4)
mobile devices for a limited amount of time in the
classroom for learning English.

7. | Itis technologically challenging for EFL teachersto | (1) | (2) | (3) | (4)
use mobile devices in the classroom for teaching
English.

8. | Itis pedagogically challenging for EFL teachers to RO IO)
use mobile devices in the classroom for teaching
English.

9. | The administration should allow EFL teachersto use | (1) | (2) | (3) | (4)
mobile devices in the classroom for teaching English.

10. | EFL teachers can effectively use mobile devices in @12 0R |4
the classroom for teaching English if they know how
to use technology in their teaching practices.

11. | EFL teachers are not qualified enough to use mobile | (1) | (2) | (3) | (4)
devices for teaching English in the classroom.

12. | 1 want to use mobile devices for teaching Englishin | (1) | (2) | (3) | (4)
the classroom in the future.

13. | 1 am proficient enough to use mobile devices for OO IO)
teaching English in the classroom.

14. | EFL teachers’ using mobile devices in the classroom | (1) | (2) | (3) | (4)
for teaching English is not economical.
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C. THE INTERVIEW SCHEDULE IN ENGLISH

PRE-SERVICE EFL TEACHERS’ CURRENT PRACTICES AND
PERCEPTIONS OF MOBILE-ASSISTED LANGUAGE LEARNING

Dear participant,

This study aims to investigate the pre-service EFL teachers’ current practices and
perceptions of mobile-assisted language learning.

Participation in the study is on a voluntary basis. Your answers to the questions
will be recorded by a voice recorder, will be kept strictly confidential, will be
transcribed and evaluated only by the researcher; the obtained data will be used for
scientific purposes only.

The interview schedule does not contain any questions that may cause discomfort
in the participants. However, during participation, for any reason, if you feel
uncomfortable, you are free to quit at any time.

| would like to thank you in advance for your participation in this study. For further
information about the study, please write your e-mail address below:

Your e-mail address: ....vnneeeeie e,

| am participating in this study totally on my own will and am aware that I can quit
participating at any time | want. | give my consent for the use of the information |
provide for scientific purposes.

Name Surname Date Signature

178



THE INTERVIEW SCHEDULE

Interview number e
Interview date e
Interview time S
Interview place PP PRPPIE
Interviewee

Name & Surname e
Age: 0O17-18 0 19-20 0 21-22 0 23-24 0O 25 and above
Gender: 0O Male O Female

Year: O Preparatory 00 1% year O2%year 0O 3"year O 4™ year
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Dear participant,

The term of “mobile device” can be defined as any hand-held sized portable
device that is used to access to the Internet. Typical examples are tablets,
smartphones, e-readers, and portable music players. Using these devices, namely
the mobile technology, for language learning is referred as Mobile-Assisted

Language Learning (MALL).

Which mobile devices do you have?

O Smartphone

O Portable
music player

O

Tablet

O E-
reader

O Other(s):
(Please specify.)

How often do you use your mobile device(s) on a daily basis?

Smartphone O less than 2 O02-4 0O4-6 O more than 6 hours
hours hours hours

Portable music | O less than 2 O02-4 |0O4-6 O more than 6 hours

player hours hours | hours

Tablet O less than 2 O02-4 |0O4-6 O more than 6 hours
hours hours hours

E-reader O less than 2 O02-4 |0O4-6 O more than 6 hours
hours hours hours

Other(s): O less than 2 024 [ 0O4-6 O more than 6 hours

(Please hours hours | hours

specify.)

How often do you use your mobile device(s) for educational purposes on a

weekly basis?

Smartphone O less than 3 O3-6 | 0O6-9 O more than 9 hours
hours hours hours

Portable music | O less than 3 036 |0O6-9 O more than 9 hours

player hours hours | hours

Tablet O less than 3 036 |0O6-9 O more than 9 hours
hours hours hours

E-reader O less than 3 036 |0O6-9 O more than 9 hours
hours hours hours

Other(s): O less than 3 O3-6 | 0O6-9 O more than 9 hours

(Please hours hours | hours

specify.)
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How often do you use your mobile device(s) for learning English on a weekly
basis?

Smartphone O less than 3 O03-6 |O6-9 | O morethan 9 hours
hours hours hours

Portable music | O less than 3 O03-6 |0O6-9 O more than 9 hours

player hours hours | hours

Tablet O less than 3 O03-6 |0O6-9 O more than 9 hours
hours hours hours

E-reader O less than 3 O03-6 |0O6-9 O more than 9 hours
hours hours hours

Other(s): O less than 3 O03-6 | 0O6-9 O more than 9 hours

(Please hours hours | hours

specify.)

The Interview Questions for the Pre-service EFL teachers

1. Do you use your mobile devices for learning English?
a. If yes:
¢ Do you use your mobile devices for learning English grammar?
e How do you use your mobile devices for learning English grammar?

Please, provide some specific examples and/or application names.

e Do you use your mobile devices for learning English vocabulary?
e How do you use your mobile devices for learning English
vocabulary? Please, provide some specific examples and/or application

names.

¢ Do you use your mobile devices for improving your reading skills in
English?

e How do you use your mobile devices for improving your reading
skills in English? Please, provide some specific examples and/or

application names.
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e Do you use your mobile devices for improving your writing skills in
English?

e How do you use your mobile devices for improving your writing
skills in English? Please, provide some specific examples and/or

application names.

e Do you use your mobile devices for improving your listening skills
in English?

e How do you use your mobile devices for improving your listening
skills in English? Please, provide some specific examples and/or

application names.

e Do you use your mobile devices for improving your speaking skills
in English?

e How do you use your mobile devices for improving your speaking
skills in English? Please, provide some specific examples and/or

application names.

e Do you use your mobile devices for learning the culture of the
English speaking countries?

e How do you use your mobile devices for learning the culture of the
English speaking countries? Please, provide some specific examples

and/or application names.

b. If no: What are the main reasons for your not using your mobile devices

for learning English?

2. Is it effective to use your mobile devices for learning English?
a. If yes: In what ways it is effective to use your mobile devices for learning
English?
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b. If no: In what ways it is not effective to use your mobile devices for
learning English?

3. Do you want to use mobile devices for teaching English in the classroom settings
in the future?
a. If yes: What are the possible benefits of it?

b. If no: What are the possible challenges of it?

4. What would you suggest EFL learners to increase the effectiveness of mobile

devices in their learning?

5. What would you suggest EFL teachers to increase the effectiveness of the

integration of mobile devices in their teaching and/or classes?

6. Are you proficient enough to benefit from the affordances mobile devices could
offer for teaching English in the classroom settings in the future?
a. If yes:

e What are your expectations from your lecturers offering courses in
ELT program to promote it?
e What are your expectations from the ELT program to promote it?
b. If no:
e What are your expectations from your lecturers offering courses in
ELT program in this regard?

e What are your expectations from the ELT program in this regard?

7. Do you have any other comments, suggestions, or questions related to the topic?
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D. THE INTERVIEW SCHEDULE IN TURKISH

GOriiSINe NUMATAST  ©...oiiiit ittt e e e e e aeeeaeeens
Goriisme tarihi e,
Goriisme saati e e e
Goriisme yeri e e
Katihmci

Adi& Soyadi e e
Yas: O17-18 0 19-20 0O 21-22 0O23-24 0O 25 ve tizeri

Cinsiyet: 0O Erkek O Kadin

Yil: O Hazrhik O 1. y1l O2ywl O3yl 0O4Y1d
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Degerli katihmci,

“Mobil cihaz” kavrami, internete erismek icin kullanilan, elle tutulabilecek
boyutta ve tasmabilir olan cihaz olarak tanimlanabilir. Tabletler, akilli telefonlar,
e-okuyucular ve tasmabilir miizik ¢alar tipik orneklerdir. Bu cihazlari, yani
mobil teknolojiyi, dil 6grenimi i¢in kullanmak Mobil-Destekli Dil Ogrenimi
(MALL) olarak adlandirtlir.

Hangi mobil cihazlara sahipsiniz?

O Akillh - O Tasimnabilir O Tablet 0O E-okuyucu ODiger:
telefon miizik calar (Litfen
belirtiniz.)

Mobil cihazlarimz giinliik ne sikhikta kullaniyorsunuz?

Akilli telefon | O 2 saatten az 024 | 0O4-6 0O 6 saatten fazla
saat saat

Tasmabilir O 2 saatten az O2-4 | 0O4-6 O 6 saatten fazla

miizik calar saat saat

Tablet O 2 saatten az 024 | 0O4-6 0O 6 saatten fazla
saat saat

E-okuyucu O 2 saatten az 024 (046 0O 6 saatten fazla
saat saat

Diger: O 2 saatten az 024 (046 0O 6 saatten fazla

(Litfen saat saat

belirtiniz.)

Mobil cihazlarimizi egitim amach haftalik ne sikhikta kullaniyorsunuz?

Akilli telefon | O 3 saatten az O03-6 |[0O6-9 O 9 saatten fazla
saat saat

Tagmabilir O 3 saatten az O3-6 | 069 O 9 saatten fazla

miizik ¢alar saat saat

Tablet O 3 saatten az O03-6 |[0O6-9 0O 9 saatten fazla
saat saat

E-okuyucu O 3 saatten az O03-6 |[0O6-9 0O 9 saatten fazla
saat saat

Diger: O 3 saatten az 036 |0O6-9 O 9 saatten fazla

(Liitfen saat saat

belirtiniz.)
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Mobil cihazlarimizi Ingilizce 6grenmek icin haftahk ne siklikta

kullaniyorsunuz?

Akilli telefon | O 3 saatten az O03-6 |[0O6-9 0O 9 saatten fazla
saat saat

Tasnabilir O 3 saatten az O03-6 |[0O6-9 0O 9 saatten fazla

miizik ¢alar saat saat

Tablet O 3 saatten az O03-6 |(0O6-9 0O 9 saatten fazla
saat saat

E-okuyucu O 3 saatten az O03-6 |(0O6-9 0O 9 saatten fazla
saat saat

Diger: 0O 3 saatten az O03-6 |0O6-9 O 9 saatten fazla

(Lutfen saat saat

belirtiniz.)

Ingilizce Ogretmen Adaylan icin Miilakat Sorular

1. Mobil cihazlarmizi Ingilizce grenmek i¢in kullantyor musunuz?

a. Evetse:

e Mobil cihazlarimiz1 Ingilizce dil bilgisini grenmek icin

kullaniyor musunuz?

e Mobil cihazlarmizi1 Ingilizce dil bilgisini 6grenmek igin nasil

kullaniyorsunuz? Liitfen Ornekler ve/ya da uygulama isimleri

vererek, aciklayiniz.

e Mobil cihazlariniz1 ingilizce kelimeler grenmek i¢in kullanryor

musunuz?

e Mobil cihazlarinizi ingilizce kelimeler 8grenmek icin nasil

kullaniyorsunuz? Liitfen ornekler ve/ya da uygulama isimleri

vererek, a¢iklayniz.

e Mobil cihazlarmiz1 Ingilizce okuma becerilerinizi gelistirmek

icin kullantyor musunuz?
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e Mobil cihazlarmiz1 ingilizce okuma becerilerinizi gelistirmek
icin nasil kullaniyorsunuz? Liitfen ornekler ve/ya da uygulama

isimleri vererek, agiklayiniz.

e Mobil cihazlarmizi Ingilizce yazma becerilerinizi gelistirmek
icin kullantyor musunuz?

e Mobil cihazlarmiz1 Ingilizce yazma becerilerinizi gelistirmek
icin nasil kullantyorsunuz? Liitfen 6rnekler ve/ya da uygulama

isimleri vererek, aciklayiniz.

e Mobil cihazlarmizi Ingilizce dinleme becerilerinizi gelistirmek
icin kullantyor musunuz?

e Mobil cihazlarmizi Ingilizce dinleme becerilerinizi gelistirmek
icin nasil kullantyorsunuz? Liitfen 6rnekler ve/ya da uygulama

isimleri vererek, aciklayiniz.

e Mobil cihazlariniz1 ingilizce konusma becerilerinizi gelistirmek
i¢cin kullantyor musunuz?

e Mobil cihazlariniz1 ingilizce konusma becerilerinizi gelistirmek
icin nasil kullantyorsunuz? Liitfen 6rnekler ve/ya da uygulama

isimleri vererek, agiklayiniz.

e Mobil cihazlarimzi Ingilizce konusan iilkelerin kiiltiiriinii
ogrenmek icin kullantyor musunuz?

e Mobil cihazlarmz Ingilizce konusan iilkelerin kiiltiiriinii
ogrenmek icin nasil kullaniyorsunuz? Liitfen ornekler ve/ya da

uygulama isimleri vererek, agiklayimniz.

b. Hayirsa:Mobil  cihazlarmiz1  Ingilizce  &grenmek  igin

kullanmamanizin baslica nedenleri nelerdir?
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2. Mobil cihazlariniz1 ingilizce 6grenmek icin kullanmaniz etkili midir?
a. Evetse: Mobil cihazlarmizi Ingilizce 6grenmek icin kullanmaniz
hangi yonlerden etkilidir?
b. Hayirsa: Mobil cihazlarinizi ingilizce 6grenmek igin kullanmaniz

hangi yonlerden etkili degildir?

3. Mobil cihazlar1 gelecekte sinif ortaminda Ingilizce o&gretmek igin
kullanmak ister misiniz?
a. Evetse: Bunun olas1 avantajlar1 nelerdir?

b. Hayirsa: Bunun olast dezavantajlar1 nelerdir?

4. Ingilizce 6grenen dgrenicilere, dgrenmelerinde mobil cihazlarm etkinligini

artirmalari i¢in ne dnerirsiniz?

5. Ingilizce dgretmenlerine, mobil cihazlarin dgretimlerine ve/veya smiflarina

entegrasyonunun etkinligini artirmalar1 i¢in ne onerirsiniz?

6. Gelecekte smif ortaminda Ingilizce &gretmek i¢in mobil cihazlarm
sunabilecegi avantajlardan yararlanacak kadar yetkin misiniz?

a. Evetse:
e Yetkinliginizi artrmak igin Ingilizce Ogretmenligi programmda
ders veren 6gretim tiyelerinizden beklentileriniz nelerdir?
e Yetkinliginizi  artrmak  i¢in  Ingilizce = Ogretmenligi
programindan beklentileriniz nelerdir?

b. Hayirsa:
e Bu konuda Ingilizce Ogretmenligi programmda ders veren
Ogretim liyelerinizden beklentileriniz nelerdir?
e Bu konuda Ingilizce Ogretmenligi programmdan beklentileriniz

nelerdir?

7. Konuyla ilgili bagka yorumlarmiz, 6nerileriniz veya sorulariniz var mi?
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E. LIST OF EXCERPTS IN QUALITATIVE DATA ANALYSIS RESULTS

Voscreen, demin bahsetmistim. Dizi ve filmlerden kesitler sundugu igin, hem
gortiyorsun hem de duyuyorsun. Farkli aksanlar karsina ¢ikiyor. Hem de ana dili

Ingilizce olan insanlarin konusmalarini dinlemis oluyorsun. [Participant 1]

As | just mentioned about, VVoscreen is my best since it enables the listener to watch
and listen several shots of series or movies simultaneously. Additionally, you can

hear the pronounciations of native speakers with different accents [Participant 1].

Ashinda ¢ogunlukla dinleme yapmak icin kullaniyorum telefonumu. TED
konusmalarimin uygulamasini indirmistim, kullaniyorum. Her hafta diizenli olarak
bir konusma izliyorum. Ciinkii simf disginda Ingilizce’ ye maruz kalmiyoruz.
Actk¢ast Ingilizcemizi gelistirmek icin mobil cihazlar: ya da teknolojiyi kullanmaya

mecburuz. [Participant 9]

Actually, I mostly employ my mobile phone to do some listening activities. | have
downloaded TED Talks to my mobile phone and am using it now. | watch a talk
each week as we cannot be exposed to English Language outside the classroom.
Indeed, | consider that we have to employ our mobile devices or technologies to

improve our English proficiency. [Participant 9]

Bazi uygulamalarda o6grenmek istedigim dil bilgisi konularina bakiyorum ve
arastiriyorum. Engvid var mesela. Hem videolar var, hem de yazili dokiimanlar

var. Dil bilgisini bu kaynaklardan o6grenebiliyorum. [Participant 4]

| search for information on grammar topics that | want to figure out in some
applications. For example, Engvid application includes both videos and written

documents. | can learn from these sources. [Participant 4]
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Ingilizce dil  bilgisini 6grenmek icin  bir uygulama bulamadigimdan
kullanmyyorum. Kitaplardan daha iyi o6grenebilecegimi diigiiniiyorum bir de.

Sadece konu anlatiminda Youtube 'u kullantyorum. [Participant 5]

I don’t use any application as I cannot find a suitable one to learn English Grammar.
On the other hand, I reckon that I can learn better from reference books. I only
benefit from Youtube to watch explanations on grammar topics [Participant 5]

Dil bilgisi 6grenmek igin ozellikle bir uygulama kullanmiyorum. Fakat dil bilgisi
ile ilgili bir konuda takildigimda telefonumdan internete girer ve aragtiririm. Yani
Google’a konuyu yaziyorum ve arastirtyorum. Ama konuyu ogreneceksem
kitaplart tercih ediyorum. Kitaplardan 6grenmek daha etkili oluyor. [Participant
8]

I don’t use a special application to learn grammar. However, I apply for internet
when | cannot fully grasp a topic or face something unknown to me. Said another
way, | write the keywords on google and make a search. On the other hand, I mostly

use books to learn the topic as it is more useful to learn from books. [Participant 8]

Grammarly diye bir uygulama var. O uygulamayr kullanarak yaptigim dil bilgisi
hatalarina bakiyorum. Boylece hatalarimdan ogrenebiliyorum. Diizeltiyor ¢iinkii

hatalari. [Participant 1]

There is an application called ‘Grammarly’. I check my possible grammatical
mistakes. Thus, | can learn from my mistakes since it gives the correct usages.
[Participant 1]

Mesela diyelim ki bir kelimeyle ilk kez karsilastim. Telefonuma indirdigim sozliik
uygulamalar: var. Mesela Tureng, Sesli Sozliik... Kelimelerin anlamlarin

ogrenmek i¢cin kullantyorum bunlar:. [Participant 8]
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For instance, when | have an unknown word, | employ such dictionary applications
as Tureng and Sesli Sozliik that I have downloaded to my mobile phone. I use them

to check the meanings of the words. [Participant 8]

Ingilizce kelime ogrenmek igin Word Booster diye bir uygulama var onu
kullaniyyorum. Bu uygulamada makaleler var farkli konular iizerine. Ve her bir
makalede ogrenilmesi hedeflenen kelimeler var. Bunun disinda herhangi bir

uygulama kullanmryorum kelime dgrenmek igin. [Participant 6]

| use an application called Word Booster to learn English words. This application
includes some articles on different topic, and each article presents target words to

be learned. I don’t use any application except it. [Participant 6]

Voscreen diye bir uygulama kullantyorum. Dizi ve filmlerden kesitler veriyor ve
konusma daha farkl sekilde nasil ifade edilebilir, onu soruyor. Dogru bildik¢e de
puan aliyorsun. Beni ger¢ekten motive ediyor. Hem de karsima farkli kelimeler
¢tkabiliyor ve ciimle i¢inde nasil kullanildigini da gérmiis oluyorum. [Participant
1]

| use an application named as VVoscreen. It gives some shots from series and movies
and requires its users to find how the expressions are restated. You get some points
as you give the right answers. It really motivates me in that | encounter different

words and their contextual usages. [Participant 1]

Kullandigim ugulamalar... Drops var. Memrise var. Bir de Duolingo var. Bu ii¢
uygulamayr kullandim, hala kullanyyorum. Bu uygulamalarla kelimelerin hem
anlamlarint hem de nasil telaffuz edildigini ogreniyorum. Telaffuzu dinleyip,
kendim telaffuz ediyorum. Eger doruysa onay veriyor bu uygulamalar.

[Participant 7]
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| can say that | use Drops, Memrise and Dualingo. These applications provide me
with both meanings and pronounciations of the words. After listening to the
pronounciations of the words, I try to repeat them. If | am correct, the applicatons

confirm me. [Participant 7]

Youtube da Ingilizce konusma becerilerinin nasil gelistirilebilecegi ile ilgili
videolar izliyorum. Bu videolarda ayna karsisinda pratik yapmamin faydali
olacagindan bahsediliyor. Bu onerileri uygulamaya c¢alistyorum. Bazen de
Youtube dan videolari izliyorum, izlerken de taklit ediyorum. Telefonumun on
kamerasini agip kendimi videoya ¢ekiyorum konusurken. Belirledigim konular
tizerinde konusuyorum ya da belirledigim sorulara cevaplar veriyorum.

[Participant 3]

| watch videos on how to improve English speaking skills on Youtube. It is
mentioned in these videos that it would be beneficial to make practice in front of a
mirror. | focus my efforts on these recommendations. | sometimes imitate people
in the videos while watching Youtube. I also record myself while speaking through
the front camera of my mobile. | speak about the topics I define or give answers to

the questions | write. [Participant 3]

Kelime ogrenmek i¢in kullandigim Duolingo adli uygulama, kelimelerin nasil
telaffuz edildigini de égretiyor. Once kelimeyi dinliyorsun, sonra da sen telaffuz
ediyorsun. Dogru telaffuz edince yesil tik oluyor. [Participant 10]

| employ an application called as Duolingo that provides pronounciations of the
words, as well. First you listen to a word, then you say it. If you pronounce it

correctly, a green check mark occurs. [Participant 10]

Instagram iizerinden tamistigim insanlar oluyor. Onlarla Whatsup iizerinden
goriintiilii  konusuyoruz. Bir de English Ninjas diye bir uygulama var. Bu

uygulamayr da kullandim. Yabanci hocalarla da goriintiilii aramalar yaparak
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konusuyordum. Bir de Facebook Erasmus grubundan tanistigim arkadaslarim var.
Onlarla da yine aynmi sekilde Whatsup iizerinden goriintiilii konusuyoruz.
[Participant 4]

| meet people in instagram, and we have live talks on WhatsApp. There is also
another application called as English Ninjas. | employed this application. It
provides its members with live talks with foreign instructors. Additionally, | have
some friends from Facebook Erasmus group. We have live talks on WhatsApp.
[Participant 4]

Konusma becerilerimi gelistirmek icin kullandigim English Conversations diye bir
uygulama var. Bu uygulamada farkii konu bashklart var, mesala Holiday,
Breakfast gibi. Konu se¢iyorsun. Konu ile alakal iki kiginin konusmas: karsina
¢tkiyor. Dinliyorsun oncelikle. Daha sonra istedigin karakteri segiyorsun bu
konusanlardan ve diger karakterin konugmalarina sen karsilik veriyorsun. Sesini
kaydedebiliyorsun. Sonradan kendin dinliyorsun. Geri doniit vermiyor ama. Kendi
kaydimi dinleyerek, konusmani yine sen kendin degerlendiriyorsun. Bu uygulama
iyi fakat ana dili Ingilizce olan biriyle birebir konusmak gibi olmuyor. Pratik
yapmak lazim ama robota karsi konusmak gibi degil. [Participant 6]

| use an application named as English Conversations to improve my speaking
skills. There are different topics in this application, such as Holiday and Breakfast.
When you choose a topic, a dialogue of two people appears. First of all, you are
supposed to listen, then you can choose whoever you want, and you can engage in
dialogue instead of the person you choose. You can also record your voice and
listen to it later. Even though the application doesn’t give you feedback, you can
make self-evaluation by listening your own record. This application is a good one,
but it is not useful as much as speaking with a native. It is necessary to practice but

not with robots. [Participant 6]
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Grammarly var az énce bahsettigim. Dil bilgisi hatalarim diizeltiyor ya. Hem dil
bilgisini, hem de yazma becerilerini gelistiriyor. Mesela yazdigim bir metindeki
hatalarumi goriiyorum. Nerde, nasil, ne kullanmam gerekiyor? Bunlarla alakali
geri doniit veriyor. Bazen kelimeleri diizeltiyor, bazen yazim yanlislarini

diizeltiyor. [Participant 1]

As | just mentioned, there is Grammarly. This application corrects grammatical
errors and develops both grammar and writing skills. For example, | can see my
mistakes in a text written by me. It gives information about the usages of the
grammatical patterns and words and provided feedback. It sometimes corrects the
whole words or misspellings. [Participant 1]

Yazma becerilerimi gelistirmek igin herhangi bir uygulama kullanmiyorum ama
sosyal medya iizerinden arkadaslarimla yazisiyorum. Mesela Ingilizce 6grenen
insanlarla ya da Ingilizce égreten dgretmenlerle farkl uygulamalar iizerinden,
Engvid gibi tamisiyorum. Daha sonra onlarla Instagram iizerinden iletisim

kuruyoruz. Bu sekilde yazma becerilerim gelisiyor. [Participant 4]

I don’t use any application to improve my writing skills, but I have written
communication with my friends on social media. For example, | meet people who
learn English or teachers who teach English through different applications such as
Engvid. Following this, we communicate on Instagram. | try to improve my writing
skills. [Participant 4]

Word Booster, okuma becerilerimi gelistirmemde de faydali oluyor. Oradan
makale okuyorum sonugta. Yine internetten de makaleler okuyorum. Bir de Essay
Advanced var. Bu uygulamada da makaleler var ve yazma becerilerimi gelistirmek
icin ¢ok faydali oluyor. Bu uygulamalar sayesinde farkl tiirdeki makaleleri

okuyorum ve aslinda nasil yazilir bunu gortiyorum aymi zamanda. [Participant 6]
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Word Booster helps me develop my reading skills as | read articles in this
application. | also read articles on internet. There is also Essay Advanced
application. It includes some articles and make important contributions to the
development of writing skills. Thanks to these applications, | can read articles on
different topics and see how they are written. [Participant 6]

Kelime 6grenmek igin kullandigim uygulamalarda kiiciik bir aktivite var. Drops’da
vardi samrim bir de Duolingo’da da olmasi lazim. Ogrendigin kelimeleri

yaziyorsun. Bunun disinda bir uygulama kullanmadim. [Participant 7]

There is a simple activity in the applications that | employ while learning
vocabulary. It must be in Drops and Duolingo applications. You write the words

you have learned. I haven’t used any applications except them. [Participant 7]

Duolingo uygulamasinda yazma becerilerini gelistirmek icin aktiviteler oluyor.
Genelde ¢eviri aktiviteleri. Ingilizce ciimlenin Tiirkce karsihigi ya da Tiirkge
ciimlenin Ingilizce karsihgi gibi. Bunun disinda herhangi bir uygulama

kullanmiyorum. [Participant 9]

There are some activities in Duolingo applications to practice writing skills. They
are mostly translation activities and you can translate sentences in either language

Turkish and English. I don’t use any application. [Participant 9]

Flipboard diye bir uygulama var. Makaleler falan oluyor. Gazeteler falan. Hem

glindemi takip etmis oluyoruz hem de makale okumug oluyoruz. [Participant 1]

There is an application named as Flipboard that includes some articles and
newspapers. You can not only follow the latest news but read lots of reading

materials, as well. [Participant 1]
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Sosyal medyadan da haber sitelerinin sayfalarin takip ediyorum. Dikkatimi ¢eken
bir sey oldugunda sitesine girip okuyorum. Ozellikle Instagram ve Facebook tan

takip ediyorum. [Participant 9]

| follow the news on social media. | browse the website if something appeals to
me. | especially use Instagram and Facebook. [Participant 9]

Belirli bir uygulama yok kullandigim ama sosyal medyada takip ettigim bazi
sayfalar var. Oradaki sayfalari okuyorum. Ozellikle Instagram ve Facebook.
Ingilizce 6gretimi ile ilgili sayfalar var 6gretmenlerin oldugu. Orada paylasilan

makaleleri de okuyorum. [Participant 8]

Even though there isn’t any certain application that | use, there are some pages on
social media | follow. I read texts on Instagram and Facebook. There are also
webpages related to English teaching whose members also include teachers. | read

texts shared on these pages. [Participant 8]

Genelde sosyal medya iizerinden takip ettigim sayfalar var, Facebook tan,
Twitter'dan, ve Instagram’dan. Buralardan okuma yapiyorum c¢ogunlukla.

[Participant 10]

I mostly follow pages on social media, including Facebook, Twitter and Instagram.

| read texts shared on these platforms. [Participant 10]

Word Booster okuma becerilerimi geligtirmemde de faydali oluyor. Oradan makale
okuyorum sonugta. Yine internetten de makaleler okuyorum. Bir de Essay
Advanced var. Bu uygulamada da makaleler var. Farkli tirdeki makaleleri

okuyorum bu uygulama sayesinde. [Participant 6]

Word Booster helps me develop my reading skills as | read articles in this

application. | also read articles on internet. There is also Essay Advanced

196



application. It includes some articles. |1 can read articles on different topics.
[Participant 6]

BBC News mesela. Giincel haberleri takip ettigim icin, ne olmus, ne bitmisg,
insanlarin genel sorunlari ne, neyi tartisiyorlar, bir fikrim olmus oluyor. Voscreen

de dizi ve filmlerden kesitler sunarak kiiltiire dair bir fikir veriyor. [Participant 9]

For example, BBC News. Since I love following current news on what happened,
what problems people have, what they are discussing. VVoscreen, on the other hand,
presents some shots from series and movies and gives information about culture.

[Participant 9]

Gidip o iilkede yasayarak o6grenme firsatim yok maalesef. Ama telefonumdan
sosyal medya hesaplarima her an ulasabiliyorum ve tamistigim insanlarla
gortintiilii konusuyorum. Arkadaslarimdan ogreniyorum. Sasirryoruz bazen. Farkl

ve benzer yonlerimizi tartisiyoruz. Bu sekilde ogreniyorum. [Participant 4]

Unfortunately, I don’t have the opportunity to live in a foreign country to practice
language, but I can communicate with others on my social networking sites and
have live talks with people I meet. | also learn from my friends, discussing our

similarities and differences. I can learn thanks to this. [Participant 4]

Kahoot! diye bir uygulama var. Arkadaslarinla baglanip test ¢ozebiliyorsun.
Mesela su aralar onlar Cadilar Bayrami’ni kutluyorlar sanirim. Siirekli bununla
ilgili test bildirimleri geliyor. Su testi ¢cozmek ister misin, bu testi ¢cozmek ister misin

diye. [Participant 6]

There is an application named as Kahoot. You can have tests with your friends. For
example, they must be celebrating Halloween now because | always get
notifications about it. The application offers several tests on this topic. [Participant
6]
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Suan yanmimda Ingilizce kitap yok, sozliik yok. Ama telefon var. Insanlar yanlarinda
bir gramer kitabi tasimiyorlar, kelime ¢alisirim deyip yanlarinda kelime kartlar
va da cep sozliikleri tasimiyorlar. Ama cep telefonlarini her zaman yanlarinda

tagiyorlar. [Participant 2]

[ don’t have any English books and a dictionary now, but I have my mobile phone.
People may not carry their grammar books, vocabulary cards or pocket

dictionaries, but they always have their mobile phones. [Participant 2]

Bilgiye anminda ulasabiliyorsun. Cebinde. Mesela ben English Grammar adli
uygulamayt o yiizden kullaniyorum. Bazen Ingilizce dil bilgisi ile ilgili unuttugum
bir sey oluyor, bu uygulamaya hemen erisebiliyorum ve ilgili konunun videosunu

izliyorum. Bu bakimdan etkili oldugunu diisiiniiyorum. [Participant 6]

You can get instant information thanks to your mobile phone. For example, | use
the application “English Grammar” for this reason. I sometimes forget some
grammatical points and need to apply for a reference, so | can access to the
application and watch video on the topic that | need to learn. | find it useful.
[Participant 6]

Bir kere basili bir sozliik kullandigimda ¢ok zaman kaybi yasiyorum. Ama
telefondan baktigimda hemen bulabiliyorum. Cok da hizli bir sekilde karsima
geliyor. [Participant 2]

| waste a great deal of time when | use a traditional dictionary, but my mobile
phone quickens the process. | can quickly find the meanings of the words.
[Participant 2]

Ingilizceye maruz kalabilecegimiz herhangi bir ortam yok maalesef. Ama bir
sekilde maruz kalmak zorundayiz sinif disinda. Bir de hocalaruimizin ana dili

Tiirkce. Onlarin da belki yanlis 6grettikleri seyler olabilir. Ana dili Ingilizce olan
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insanlarla etkilesim kurmamiz da gerekiyor. Mobil cihazlari kullanarak

Ingilizcemizi gelistirebiliriz. [Participant 9]

Unfortunately, there isn’t any environment in which we can be exposed to English
Language. However, we need to practice English outside the classroom. On the
other hand, our lecturers speak Turkish as their first language. They may have some
missing points, so we need to communicate with native speakers. We can improve

our language skills by using mobile devices. [Participant 9]

Cevremizde ana dili Ingilizce olan insanlar yok neticede. Biz bu dile maruz
kalamiyoruz simif ortami disinda. Kendi ¢abalarimizla telefonlar sayesinde bu

imkani elde ettigimizi diisiiniiyorum. [Participant 8]

There isn’t anybody who can speak English as a first language. We cannot find
natural language learning environment outside the classroom. Therefore, | think
that we can benefit from the opportunity to talk with native speakers thanks to our

mobile phones. [Participant 8]

Sonucta herkesin yabanct bir iilkeye gidip de dil ogrenme imkani olamayabilir.
Ama telefonlar sayesinde gitmis kadar olabiliyorsunuz. Etkili bir yol. Insanlarla

konugsabiliyorsun, her bakimdan dilini gelistirebiliyorsun. [Participant 4]

Everybody may not have the chance to visit a foreign country to learn a second
language. However, mobile phones present great convenience. We can talk with

others and practice language. [Participant 4]

Mesela otobiiste  gidiyorum diyelim, 5 dakikalik bir boslugum var,
degerlendirebiliyorum. Yani otobiisle bir yerden bir yere giderken bile Ingilizce

ogrenmeye devam edebiliyoruz. [Participant 1]

For example, let’s say that I am on the bus and have five minutes spare time. We

can practice while going from somewhere to somewhere. [Participant 1]
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Ciinkii sevdigim seylerle, sevdigim sekilde ogreniyorum. Boylece eglenerek

Ingilizcemi gelistirebiliyorum. Eglenceli oluyor. [Participant 1]

Because | learn through things that | enjoy according to my preferences. Thus, |
can improve my English language skills while entertaining. [Participant 1]

Bir de isin ash, Ingilizce gazeteleri siirekli satin alamayiz ama internetten

ulasabiliriz. Bu kaynaklara erisimimiz kolaylagir. [Participant 2]

As a matter of fact, we cannot afford buying English newspaper forever, but we
can easily access those newspapers through internet. [Participant 2]

Cok giizel uygulamalar var. Herkes kendine uygun bir uygulama bulabilir. Ben de
kendi ilgi alanima ve ihtiyaglarima gore segiyorum uygulamalari zaten. Bu yiizden

etkili. [Participant 6]

There are great applications. Everybody can find a suitable one for themselves. |
can also choose my best application, so I can benefit from it effectively”.

[Participant 6]

Telefon giindelik hayatimizda zaten kullandigimiz bir ara¢. Kullanmasi gayet

kolay. Ingilizce égrenmek icin kullandigimda zorlanmiyorum. [Participant 3]

Mobile phones are used by almost everybody in their daily lives and they are easy
to use. I don’t have difficulty in using my mobile phone to learn English.
[Participant 3]

Ana dili Tiirkge olmayan insanlarla iletisim kurabiliyorum. Ingilizcemi iletisim
kurarak gelistiriyorum. Bunu teknoloji sayesinde yapiyorum, sonugta bu insanlarla
icinde bulundugum ortamda karsilasma ihtimalim yok. Iletisim kurabilmek insana

ozgiiven saglyor. [Participant 9]
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| can have communication with those who are native speakers of English and
improve my language skills. Thanks to this technology, | can develop my self-
confidence as | have the chance to talk to others whom | cannot meet in my country.
[Participant 9]

Etkili degil, ¢iinkii bir uygulamay: kullanirken ya da Youtube’dan bir video izlerken
bir anda karsima reklam ¢ikabiliyor. Ilgi cekici bir reklamsa, reklama

yonelebiliyorum. Dikkatim dagilryor. [Participant 3]

They are not effective since there may occur an advertisement or a notification
while using an application or watching a video on Youtube. If the advertisement
appeals to me, I may lose my concentration and focus on it instead of the learning

material. [Participant 3]

Bir de diyelim ki bir uygulamay: kullantyorum. O anda bildirim yukarida belirdi.
Istemesem bile bakiyorum ve dikkatim dagiliyor. Bu durum kiigiik yastaki

ogrenciler i¢in daha bile kétii olur. [Participant 9]

Let’s say that I use an application. | check it and lose my concentration when a
notification occurs on the screen. This may adverselt affect young learners.
[Participant 9]

Dil bilgisini ogrenmek ve yazma becerilerini gelistirmek igin etkili bir uygulamanin
oldugunu diisiinmiiyorum. Grammarly diye bir uygulama kullanmigtim fakat hig
memnun kalmadim. Ciinkii yazdigim paragrafta yaptigim gramer hatalarini
diizeltmiyordu. Bilerek hata yaptigim oluyordu diizeltip diizeltmedigini test etmek
icin. [Participant 3]

I don’t think that there is an effective applicatio that can be used to learn grammar

or improve writing skills. 1 once used an application called as Grammarly, but |

201



didn’t like it since it didn’t correct the mistake [ made on a paragraph. I sometimes

do mistakes intentionally to check if it will correct me. [Participant 3]

Sarj problemi var. Hemen bitiyor uzun stireli kullaninca. [Participant 8]

There is a battery problem. The battery gets empty if the application is used for
longer periods. [Participant 8]

Bir de uygulamalari kullanmak igin internet baglantisinin siirekli olmasi gerekiyor.

Bu bana gére engel mesela. [Participant 8]

You need to have internet connection to use the application. This is a barrier for

me. [Participant 8]

Bazen bilgisayar gerekli oluyor. Klavye ayri, fare ayri. Ama telefonda hepsi bir
arada. Daha fazla zaman alvyor bazen telefonda bir seyleri yazmak. Bir de mesela
PowerPoint’ in de uygulamasi var ama ¢ok kullamisl degil. Ekran kiiciik, zor

oluyor. [Participant 9]

| sometimes need a computer, but there may be problem when you have to carry
the keyboard or mouse. On the other hand, you can have all of them in a mobile
device. It may sometimes to take more time to write in mobile phone. There is a
powerpoint application, but it isn’t functional. The screen is small, and this is a

challenge for me. [Participant 9]

Artik bilgisayarla yapabilecegimiz hemen hemen her seyi mobil cihazlarla da
yvapabiliyoruz uygulamalar sayesinde. Mesela ben bundan iki yil once ders
calismak i¢in kiitiiphaneye giderken bilgisayarimi yamimda tasimak zorunda
kaliyordum. Ama simdi Word’iin bile uygulamas: var. Indirdim telefonuma.

Raporlarumi telefondan yaziyorum. PowerPoint bile var. [Participant 9]
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Thanks to the applications, we can do almost everything that once could be done
only through computers. For example, | had to carry my computer with me while
going to the library two years ago. However, there is even an application of Word
processor. | can write my reports on my mobile. | can even use Powerpoint.

[Participant 9]

Evet etkili olabilir. Ama ger¢ekten etkili kullanmak gerekiyor. Mesela okullarda
ogrencilere tablet dagitilyyor ama onlarin tabletleri ne amagla kullandiklar

mechul. Ogrenciler bilingli degil. Boyle olunca da etkili olmuyor. [Participant 10]

Yes, it may be functional, but it is essential to use the language effectively. For
example, tablet devices are distritbuted in schools, but it is not certain that how
students use their devices. Since they are not conscious, they don’t become

effective. [Participant 10]

Bir de ¢ok fazla uwygulama var. bazilar: tamamen bilgi kirliligi. Etkili uygulamalari

secebilmek de ayri bir kabiliyet olsa gerek. [Participant 10]

There are a wide range of applications, and some of them are really waste of time.
It is important to choose the best applications, and this may need extra effort.
[Participant 10]

Bir de her uygulamay indirmeye gerek yok. Cok fazla uygulama var. Yani segici
olmak gerekiyor. Birisinin begenmedigi uygulamayi ben begenebiliyorum. Her
insanin eksigi farkl oldugundan, onu tamamlayabilecek uygulamalar da farki
olabiliyor. Benim igin iyi olan bir program, bir baskasi icin iyi olmayabilir. O
yiizden keyif aldiklari, eglenerek kullandiklar, kendileri icin faydali olduguna
inandiklart uygulamalar: se¢sinler. Boylece daha diizenli kullanirlar. [Participant
1]
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It isn’t logical to download every application you find. There are a great number
of applications. Said another way, users must be conscious about selecting the most
suitable one for themselves. | may like an application that is not favored by others.
Since interests of people may differ, the applications are likely to show variances
in terms of people’s interests. Therefore, learners should use the applications that

appeal to them. They use it regularly thanks to this. [Participant 1]

Bir¢cok uygulama var ve 6grenciler kesinlikle kendilerine uygun olan uygulamalari
kullanmali. Sevmedilerse ya da faydali oldugunu diisiinmiiyorlarsa 1srarla
kullanmaya devam etmemeliler. Kimisi gorsellerle ogrenmeyi sever, kimisi de
resimlere ihtiya¢ duymaz. Herkes kendi ihtiyaclar: ve istekleri dogrultusunda farkl

uygulamalara yonelmeli. [Participant 6]

There are a wide range of applications, and students should use the most suitable
one for themselves. If they dislike or don’’t think that it is useful for them, they
should give up using it. Some people learn better through visual images, whereas
others don’t need any images. Everybody should be inclined to the applications

that suit well with their needs and interests [Participant 6]

Seviyelerine uygun uygulamalar: bulmalar: gerekiyor. Ne seviyelerinden diisiik ne
de yiiksek olmali. Yiiksek olursa zorlanirlar, ozgiivenleri olumsuz yonde etkilenir.

Bir de kendi ilgilerine hitap edebilecek bir uygulama olmali. [Participant 8]

They need to find the applications that are suitable for their levels. It must be
neither high nor low level according to their current levels. If they use an
application which is not suitable for their levels, they may have difficulty in using
it and their self-confidence may be adversely affected. It must be also appealing to

their interests. [Participant 8]

Osrenciler oncelikle ise iyi uygulamalar secerek baslamalilar. Uygulama kag kisi

tarafindan kullanmiliyor? Kullanicilar ka¢ puan vermis? Giivenli mi? Eger

204



gergekten etkili bir uygulama ise yaygin olarak kullanilir. Yani popularitesi vardir.

[Participant 9]

Students must begin with selecting the most convenient applications for them. The
number of people using the application and their scores as well as its safety are
important considerations. If an application is really effective, it is used by lots of
people. Said another way, it is regarded as a popular one. [Participant 9]

Osrenciler kendi 6grenmelerini yine kendileri etkin bir sekilde yonetebilmeyi
ogrenmeliler. Uygulamay: kullandiklar: siire de onemli. Ogrenciler ne kadar

calisacaklarina karar vermeliler. [Participant 10]

Students should be able to learn how to manage their own learning process. The
usage duration of the application is also important. Students need to decide how

time they will allocate to use this program. [Participant 10]

Hangi uygulamayr ne amagla kullanacaklar bu siiregte, bunun kararini vermeliler

oncelikle. Net olmalilar. [Participant 5]

First of all, they must decide which application they use and what for. They must

be clear with their objectives. [Participant 5]

Indirdikleri uygulamalar: da diizenli olarak kullanmalar: gerekiyor. Dil gercekten
ogrenmek istiyorsaniz, diizenli kullanmak sart. Ben bir uygulama indirmistim

Almanca égrenmek igin. Diizenli kullanmadigim igin etkili olmad:. [Participant 9]

They need to employ the applications they download to have full benefits. If you
really want to learn a language, a regular usage is advised. | once downloaded an
application to learn German, but I couldn’t benefit since I didn’t use it

continuously.” [Participant 9]
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Bir de farkinda ve bilincinde olmalilar  uygulamalardan  nasil

faydalanilabileceginin. [Participant 6]

They also must be aware of how they can benefit from the applications. [Participant
6]

Etkili nasil kullanacaklarimin bilincinde olarak hareket etmeleri gerekiyor.

Sonugta iyi ve kétii yanlari var bu isin. Buna uygun davranmalilar. [Participant
10]

They should know how to use them effectively as there may be pros and cons of
these devices. They should act accordingly. [Participant 10]

[la bir uygulama bulup kullanmalarina gerek yok. Bence sosyal medya iizerinden
yabanci insanlarla irtibata gegip tanigabilir ve onlarla konugsabilirler. Instagram
da hesaplar var mesela. Belirli bir konuda insanlar tartisiyorlar ve herkes olayi
kendi kiiltiiriine gore yorumluyor. Bu sayfalarda yorumlar yapabilirler. Yine

insanlarla etkilesime gegebilirler. [Participant 4]

They don’t need to necessarily use an application. I think they can communicate
with foreigners thanks to social media and practice. On the other hand, there are
some social networking sites, such as Instagram in which people have discussions
on a certain topic and each person makes comments from their own perspectives.
They can write comments on these platforms and have interactions with others.
[Participant 4]

Teknoloji ¢cagindayiz ve yeni nesil teknolojiye bizden daha fazla hakim. Geleneksel

yontem ve metotlar ilgilerini cekmeyecektir. [Participant 8]

We are in a technological era and the new generation has more knowledge on
technology more than us. Traditional methods and techniques may not be appealing

to them. [Participant 8]
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Ben native speaker degilim. Ogrencilerimin Ingilizceyi daha etkili bir sekilde
ogrenmelerini isterim ve telefonlarin bu konuda ise yarayacagini diigiiniiyorum.

[Participant 9]

| am not a native speaker. | want my students to learn English more effectively,
and I think that mobile phones can help them on this issue. [Participant 9]

Osrencilerin bilmedikleri kelimelere telefonlarina indirdikleri uygulamalardan

bakmalart siireci hizlandiryor. Zamandan kazaniyorsun. [Participant 1]

The fact that students can check the meanings of unknown words through
applications they have downloaded quickens the process. We can save time.
[Participant 1]

Herkesin akilli telefonu var giiniimiizde. Sinifta herkesin sahip oldugu bir
teknolojik cihaz oldugundan, kullanilmasi olduk¢a faydali olabilir. [Participant 3]

All people have smartphones today. It would be very beneficial since all students

have a technological device in the classroom. [Participant 3]

Stniftaki herkesin ortak bir sekilde kullanabilecegi uygulamalar var, onlart ilerde
simifta kullanmak isterim. Ozellikle grup calismalarinda etkili olabilecegini

diisiiniiyorum bu uygulamalarin. Grup tartismalar: yapabilirler. [Participant 3]

There are some applications that all students can use simultaneously in the
classroom. | also want to employ them in future classes. | think that they can be

useful for group works. Students can have group discussions. [Participant 3]

Ozellikle égrencilerimin dinleme becerilerini gelistirmelerine ve telaffuzlarim
diizeltmelerine yardimci olabilecek uygulamalar: sinif i¢inde kullanirim ve sinif

disinda  da  kullanabilecekleri  uygulamalari  kullanmalart  konusunda
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vonlendiririm. Fakat gramer ve yazma becerileri i¢in kullanmam. Geleneksel

yontemlerle 6gretirim bunlari. [Participant 3]

| try to use the applications that help students improve their listening skills and
pronunciations in the classroom. I also inform them about the applications they can
benefit from outside the classroom as extracurricular activities. However, I don’t
use any program for grammar and writing skills. 1 use traditional methods while

teaching grammar and writing. [Participant 3]

Bir de benim de kullandigim Voscreen diye bir uygulama var. Film ve dizilerden
kesitler oluyor. Dinleme becerilerini gelistirmek i¢in olduk¢a faydali olur sinifta

kullanmak. [Participant 6]

There is also an application called as VVoscreen that | also use. It gives some shots
from series and movies. It would be useful to use them in the classroom to improve

listening skills. [Participant 6]

Az once bahsettigim Kahoot uygulamasim kesinlikle kullanacagim. Ogrencilere
okullarda tablet de dagitiltyor. Bu uygulama kullanilabilir sinifta. Gerg¢ekten ¢ok
giizel bir uygulama. Cok renkli, resimli sorular da ekleyebiliyorsunuz. Konuyu

anlattiktan sonra test yapilabilir. [Participant 6]

I will certainly use Kahoot application that | have just mentioned. Tablet devices
are distributed to students in schools, so this application can be included while
teaching. It is a nice application that enables its users to add colorful questions with

pictures. A test examination can be conducted after the instruction. [Participant 6]

Bir de bazi uygulamalar var sinifta quiz yapmak igin kullanabilecegimiz Kahoot
ve Plickers gibi. Hangi ogrenci ne cevap vermis gorebiliyoruz. Cok eglenceli de

oluyor. [Participant 8]
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There are also some applications such as Kahoot and Plickers which we can use in
the classroom to prepare some quizzes for students. We can see the answers given

by each student. It is also enjoyable process. [Participant 8]

Mesela bir tane uygulama var mesela Edmodo diye. Bu uygulamayr hem sinif
disinda ogrenciler ddevlerini teslim etmek icin kullanabilirler, hem de sinif icinde
gorevlendirmeler yapmak i¢in ben kullanabilivim. Yani sinif i¢i etkinlikler icin.

[Participant 5]

For example, there is an application called as Edmodo. This application can be
used not only by students themselves to submit their assignments, but also by
teachers to assign a task to students in the classroom activities. [Participant 5]

Farkli seviyelere hitap edebiliyor. Ogrencilerim seviyelerine gére ayarlama

yapabilirler. [Participant 6]

Using mobile devices in the classroom can address students with different language

levels, and students can practice according to their levels. [Participant 6]

Bir de bazi uygulamalar var sinifta quiz yapmak igin kullanabilecegimiz. Hangi

ogrenci ne cevap vermis gorebiliyoruz. Cok eglenceli de oluyor. [Participant 9]

There are also some applications which we can use in the classroom to prepare
some quizzes for students. We can see the answers given by each student. It is also

enjoyable process. [Participant 9]

Kalabalik bir swmifta kim gergekten neyle ilgileniyor, bunun kontroliinii
saglayamayiz. Ogrenciler gercekten dersle alakali aktiviteyi mi yapiyorlar ya da
telefonda farkl bir seyle mi mesgul oluyorlar? Bu bir problem. Daha az kisi olsa,
belki daha rahat kontrol saglanabilir. [Participant 8]
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We cannot completely control the actions of individuals in a crowded classroom.
So, there is always a question if the students really engage with the course or give
their interest to something else. This is a real problem. It would be easier to control
them if there were less people. [Participant 8]

Ama bir yerden sonra dikkatin dagilyyor. Birinden mesaj geliyor, bir arama
geliyor. Ister istemez ilgin o yone kayiyor. Ben dgretmen olarak, bunu yonetemem.
Kalabalik bir sinifta, kimin ne yaptigini takip edemezsin. Ben de suanda derste

sadece egitim amac¢h kullanamryorum. [Participant 1]

However, they start to lose their concentration after a certain period of time. They
receive a text message or a call, so they may focus on that message or call. As a
teacher, I cannot manage this. It is very difficult to follow what individuals do in a
crowded classroom. So, | cannot say that students employ these devices onlu for

educational purposes. [Participant 1]

Belki dikkatleri dagilabilir fakat bu beni bir 6gretmen olarak ¢ok ilgilendirmez.
Yani gergekten sozliige mi bakiyorlar ya da baska seylerle mi ilgileniyorlar. Bunun
kontroliinii ben yapamam ve gerek de duymuyorum. Ogretmenin sorumlulugu

olarak gérmiiyorum. [Participant 5]

They may lose their concentrations, but I don’t mind this as a teacher. Said another
way, I don’t mind if they look an unknown word up in a dictionary or engage with
something different. I cannot control this and don’t need to do so. I don’t consider

it as responsilibity of the teacher. [Participant 5]

Ozellikle égrencilerimin dinleme becerilerini gelistirmelerine ve telaffuzlarim
diizeltmelerine yardimci olabilecek uygulamalar: sinif i¢inde kullanirim ve sinif
disinda da  kullanabilecekleri  uygulamalari  kullanmalart  konusunda
yvonlendiririm. Fakat gramer ve yazma becerileri icin kullanmam. Geleneksel

yontemlerle 6gretirim bunlari. [Participant 3]
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I mostly prefer to use applications that help my students improve their listening
skills and pronounciations and encourage them to use some others to employ
during their self learning activities. However, I don’t use any application in
grammar and writing courses. | employ traditional methods during these courses.

[Participant 3]

Maddi durumu iyi olmayan 6grenciler olabilir sinifta. Telefonlart olmayabilir.

[Participant 8]

There may be some students who cannot afford the mobile devices. Said another
way, they may not have smart phones. [Participant 8]

Swnifici uygulamalar planlamirken diistiniilmesi gereken en onemli sey bence
Ingilizce 6grenmek igin kullanma konusunda 6grencilerin istekli olup olmadigidir.

[Participant 7]

| think the most imporant thing that should be considered while planning the
instructional activities is whether the learners are willing to learn English or not.
[Participant 7]

Bir de 6gretmen ve 6grenciler sinif icinde kullanilacak olan bir uygulamanin nasil
kullanilacagim biliyor olmali. Bilmiyorlarsa, ders siiresince bir yandan da bu
durumdan kaynakli problemleri ¢ozmeye calismalart zaman kaybina yol acar.

[Participant 7]

Teachers and students should have some information on how to use the application
used in the classroom. If not, they may have to deal with the problems caused by
this lack of knowledge on utilisation of the application and waste the instructional

time. [Participant 7]

Bir de aslinda s6yle bir durum var. Okullarda 6grencilerin cep telefonlari ile sinifa

girmelerine izin verilmiyor. Bu durum da benim mobil cihazlar: Ingilizce 6gretmek
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icin sinifta kullanmami olumsuz yonde etkileyecek bir faktordiir diyebilirim.

[Participant 5]

There is also an issue that should be mentioned. Students aren’t allowed to enter
the school and classroom with their mobile phones. This may be considered as a

barrier in integrating mobile devices into instructional activities. [Participant 5]

Ingilizce 6gretmek icin simifta kullanacaklart uygulamalar: da ozenle se¢meliler.
Kullanimi karmasik olmayan uygulamalar olmali. Konuya ve amaca da uygun

olmali. [Participant 6]

Teachers should determine the applications they intend to use in the classroom with
utmost care. Complex applications shouldn’t be employed during instruction. They

should be in line with the topic and objectives of the course. [Participant 6]

Ya da mesela uygulama diizgiin ¢alismiyor. Eger hoca israrla kullanmaya devam

ederse sorun oluyor. [Participant 3]

Or the application may not function properly. If the teacher insists on using it,

problems may occur. [Participant 3]

Bir de simifa her tiirlii uygulama getirmemeli. Ogrenciye hangi uygulama faydali
olur diye iizerinde diisiinmeli. Mesela diyelim ki konusma konusunda sikinti

yagsiyoruz, ona yonelik uygulamalar yapmali. [Participant 2]

All applications shouldn’t be brought into the classroom. Before employing an
application during instruction, the concenience and effectiveness of a program
should be evaluated. Applications should be selected according to the needs of the
students. For example, it students have difficulty in speaking skills, an application

should be employed to improve their speaking skills. [Participant 2]
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Osrenciler bir uygulamayr begenmeyebilirler. Kullanmak istemeyebilirler. Bu
konuda anlayish olabilirler. Biz ihtiyacimiz olan ve ilgimizi ¢eken uygulamalart

kullanmak isteriz. [Participant 4]

Students may dislike an application, so they may prefer not to use it. Teachers
should act with some sympathy towards students on this issue. Students are
generally opt for applications that appeal to them or they need [Participant 4]

Bir de ogrencilerin ilgilerini ¢ekmeli ogretmenin sinifta kullanmak istedigi
uygulama. Yani ogrencilere 90°li yillardaymis gibi icerik sunan bir uygulama

olmamali. Bu ilgilerini ¢ekmez. Bu konularda dikkatli olmalilar. [Participant 8]

The application that is intended to be used in the classroom should be appealing
for students. To put it differently, it shouldn’t feel like as if students were doing an
activity in 1990s. This doesn’t attract them. Teachers should attach importance to

have updated applications. [Participant 8]

Biitiin 6grencilerin ayni anda birlikte dahil olabilecegi, birlikte 6grenebilecekleri

uygulamalar: se¢meliler sinif ortaminda kullanmak icin. [Participant 8]

Teachers should prefer applications that can engage all students in the classroom

simultaneously so that they can collaborate while learning. [Participant 8]

Bence en onemlisi, siniftaki herkesin katilabilecegi etkinlikler planlamalilar mobil
cihazlart kullanarak. Bu tarz etkinlikler sayesinde derse katilmak istemeyen

ogrenciler bile derse katilmak zorunda kalir. [Participant 9]

| think that the most important thing is that activities that can involve all students
in the classroom should be planned. Thus, those who are unwilling to engafe with

the course may perform better when they are included. [Participant 9]
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Oncelikle eglenceli bir 6grenme ortami olusturmak icin faydalanmalilar mobil

cihazlardan. [Participant 6]

First of all, mobile devices should be used to build an enyojable learning

environment. [Participant 6]

Osrencilerin mobil cihazlari ne amacla kullandiklarini kontrol etmeliler ve

Ingilizce 6grenmek amaciyla kullandiklarindan emin olmalilar. [Participant 9]

Teachers should control what for students employ mobile devices and ensure that
students benefit from them to learn English. [Participant 9]

Bir de ogrenciler ders boyunca uygulama kullanmamali. Belirli zaman

araliklarinda kullanmalarina izin vermeli. [Participant 2]

Students shouldn’t use mobile devices through the lesson, but they should be

allowed to use them in certain time intervals. [Participant 2]

Ogretmenler sinif icinde mobil cihazlart kullanacaklarsa éncelikle kurallar: ¢ok
net bir sekilde belirlemeliler. Yani uygulamanin nasil, ne kadar siirede, ne amagla
kullanilacaginin bilgisi ogrenciye net bir sekilde verilmeli. Yani nasil kullanilacak,

bu dgrenciye net bir sekilde aktarilmali. [Participant 5]

Lecturers should set the rules clearly if they employ mobile devices during their
instructions. Said another way, students should be informed about how, how long,
what for the application will be used. Students should know the process from the

beginning. [Participant 5]

Bir de ogretmenin kullanacagi uygulamanin ogrenciler tarafindan da kabul
gormesi  gerekiyor. Ogrencinin de ihtivaglarina hitap etmesi gerekiyor.
Osretmenler bu durum ogrenciye farkli uygulamalar sunmali ve érenci hangisini

kullanacagim belirlemeli. Alternatifler her zaman olmali. [Participant 5]
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The application that will be used by a lecturer should be welcomed by students. It
should be able to satisfy students’ needs, as well. Lecturers should present

alternatives and students should be able to decide what to use. [Participant 5]

Bazen mesela hoca bir uygulama kullanmamizi séyliiyor derste. Ama o uygulama
swif igin uygun olmuyor. Ben 6grenci olarak memnun kalmayabiliyorum. Ya da
mesela uygulama diizgiin ¢alismiyor. Eger hoca israrla kullanmaya devam ederse
sorun oluyor. Bize sormuyor. Bu yiizden d&grenciye fikri sorulmali. Eger

sevmedilerse yeniden diizenlemeler yapilmali. [Participant 3]

For example, our lecturer prompts us to use an application, but that application
sometimes may not be convenient. I, myself, may not get satisfaction from it, or it
doesn’t work properly. There will be conflicts if the lecturer insists us to use it. Our
preferences aren’t taken into consideration, but I think that students should engage
with decision process, and necessary regulations should be made if necessary.
[Participant 3]

Avantajli mi, dezavantajli mi? Uygulamalar: nasil kesfedecekler? Bu konularda

bilgilendirilmeli égrenciler. [Participant 10]

Is it advantageous or disadvantegeous? How can they discover the applications?

Students should be informed on these issues? [Participant 10]

Ogretmenlerimin kendileri sinifta kullanmal. Etkili uygulamalar yapmali. Ben de

boylece nasil etkili bir sekilde kullanilir, goérerek égreneyim. [Participant 2]

My lecturers, themselves, should integrate technology into their instructions and
made good practices. Thanks to this, | can learn through observations. [Participant
2]

Hazirlik sinifinda ve boliimde ders veren hocalar derslerinde mobil cihazlardan

daha fazla faydalanmali. Mobil cihazlari kendi ogretme siireclerine entegre
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etmeliler. Biz de onlarin uygulamalarimin olumlu ve olumsuz yanlarini gérebiliriz.

Bize rol model olmalart gerekiyor. [Participant 5]

Lectures who teach students in preparatory language classrooms as well as in ELT
department should benefit from mobile devices frequently. They should be able to
integrate mobile devices into their instructions. Thus, we can observe the good and
bad practices with these devices and applications. They should be role models.

[Participant 5]

Ogretmenlerimin siniftaki yanls uygulamalar: hep dikkatimi cekmistir. Hep
sunumu agiyorlar ve okuyoruz. Bence 6gretmenler ogrencilerin tepkilerine dikkat
etmeliler. Iigilerini ¢ekebilecek sekilde entegre etmeliler. Bir de bize de uygulama
yapmamiz i¢in daha fazla firsat tamimalilar derslerde. Tabi ki kendileri de etkili

uygulamalar yapabilmeli. [Participant 6]

| always pay attention to improper practices of my lecturers. They mostly open a
presentation and we just read. To my opinion, lecturers should attach utmost
importance to students’ reactions. Students should be encouraged to engage with
the lesson. Additionally, we should be provided more opportunities to make

practice in the classroom. They also must be able to perform well. [Participant 6]

Derslerde uygulamalar: siklikla kullanmaliyiz ve hocalarumiz  hangi  yas
gruplariyla  nasil uygulamalar kullanabilecegimiz konusunda bizlere yol
gostermeliler. Fakat bu hi¢ olmadi. Derslerde kendileri kullanmiyorlar ve bize de
kullanmamiz i¢in firsat vermiyorlar. Bu yiizden zaten yetkin hissetmiyorum.
[Participant 7]

We should include applications frequently in courses and our lecturers should
inform us which applications can be used while teaching different age groups.
However, we haven’t had this kind of lesson yet. After all, lecturers, themselves,

don’t employ them while instructing. We also don’t have the opportunity to use
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them. Thus, we don’t think we are competent enough to use these applications.

[Participant 7]

Osretmenler simifta bu cihazlar: etkili bir sekilde kullanabilmemiz icin bize gerekli
teorik bilgiyi sunmalilar ama uygulama daha o6nemli. Uygulamali olarak
ogretmenlerin sinifta etkili bir sekilde nasil kullandiklarini gérmeliyiz. Sonra bize
de uygulama yapmamiz igin firsat sunulmali. Sadece bilgi sunuyorlar ama.

[Participant 1]

Lecturers should provide us with necessary theoretical knowledge so that we can
employ these devices in classroom effectively. We should also be able to observe
how lectures use them while teaching in an effective way. Then, we must be

provided opportunities, but we mostly get theoretical knowledge. [Participant 1]

Bizim nesil teknolojiye hakim genelde. Ama egitim amagh nasil kullanilir, bu
konuda eksikleri olabiliyor. Hoca 6grencilere bu konuda bir kapt agmali. Bir

farkindalik olusturmali. Biz zaten buluruz uygulama sonrasinda. [Participant 4]

Our generation is often familiar with technology, but there may be some missing
points in terms of employing technology for educational purposes. Lecturers must
focus on this issue and create awareness. Then, we, students, can find convenient

applications. [Participant 4]

Her ogretmenin iyi ve kotii deneyimleri vardir. Ama 6gretmenler sadece iyi
olanlart paylasiyorlar. Mesela yurtdisi deneyimlerini anlatirken hep olumlu
yonlerini anlatiyorlar. Bunlar yurt disinda hi¢ mi kotii bir sey yasamadilar?
Mesela hi¢ mi hasta olmadilar ya da yemek problemi yasamadilar. Deneyimlerini
bize her bakimdan tam olarak anlatmalilar. Teknoloji konusunda da bu sekilde
olmali. Diyelim ki bir uygulama kullandi. Avantajlarimin yaninda aksakliklar: da
aktarmali. Ama sadece avantajlarindan bahsediyorlar ve kullanmamiz konusunda

israrct oluyorlar. [Participant 3]
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Almost every teacher has good or bad experiences, but teachers only share the bad
ones. For example, they always talk about the good sides of their overseas
experiences. I wonder if they haven’t had any bad experience in abroad. I am also
curious about whether they have had any diseases or problems with cuisine. They
should transmit their experiences in terms of good experiences as well as bad ones.
This should be available for technological issues, as well. Let’s imagine they used
some applications. They should talk about their good and bad sides. However, we
mostly listen to good sides and they insist us to embrace them while our learning
and teaching. [Participant 3]

Teknolojik gelismeleri takip edebilme yetenegimizi de gelistirmeliyiz. Ingilizce
ogretmek icin farkl giincel teknolojileri nasil daha etkili bir sekilde kullanabiliriz?
Bu konuda da daha ¢ok uygulamalar yapmaliyiz. Hocalarimiz bize bu firsati

sunmalilar. [Participant 8]

We should develop our skills on being able to keep up with the new technological
advancements. How can we employ different current technologies while teaching
English in an effective way? We should do more practices on this issue. We must

be provided these opportunities by our instructors. [Participant 8]

Bence teknolojinin dil 6gretiminde etkili bir sekilde kullaniimasiyla ilgili ¢esitli

dersler olmali. Var ama az sayida bence. [Participant 1]

| think there must be courses on employing technology in language teaching
effectively. Actually, there are some courses, but the number of them aren’t

enough.” [Participant 1]

Sadece teorik bilgi sunulmamali, uygulamalar yapabilecegimiz dersler olmali ve

bize uygulayarak ogrenmemiz konusunda firsat verilmeli. [Participant 4]

218



There shouldn’t be just theoretical content in the courses, but practical applications
and good practices. We should be provided opportunities to learn while practising.

[Participant 4]

Bu programda Ingilizce dgretmeyi 6greniyoruz ama giiniimiiz kosullarinda nasil
ogretecegimizi 6grenmiyoruz. Giiniimiiz 6grencileri de farkli ayrica. Onlara hitap
edebilecek miyiz giincel olmayan bilgilerimizle. Suana kadar iki dersimiz oldu
bunlar: ogrenebilecegimiz. Bence hem sayica az, hem de icerik olarak yetersiz bu

dersler. [Participant 8]

In this program, we learn about how to teach English, but don’t learn how to
achieve this in todays’ conditions. Current students are different, as well. I question
myself about if we can address them through our existing knowledge and skills.
We have only two courses which we can learn about these issues. | think the
number of courses isn’t enough, and the contents of the existing ones are

insufficient. [Participant 8]

Bu derslerin igerikleri de bize beceri kazandirma konusunda yetersiz. Bu derslerde
bu arada bilgisayarla alakali seyler ogrendik. Mobil cihazlarla alakalr hi¢bir seye
deginmedik mesela. [Participant 9]

The content of these courses isn’t enough to make us gain some skills. In other
words, we have learned some information related to computer, but there wasn’t

any content about mobile devices and their applications. [Participant 9]

Bir de zorunlu bilgisayar dersi var mesela. Bu derste programlar: nasil
kullanabilecegimizi ogreniyoruz. Bilmedigimiz bir¢ok sey oluyor. Boyle teknolojik
cihazlari, mesela mobile cihazlar: kullanmayr ogrenecegimiz zorunlu dersler de
olmali. Biz bunlart oéncelikle nasil kullanacagumizi bilelim, sonra da derste
Ingilizce 6gretmek amaciyla nasil etkili kullanabiliriz bunlart égrenelim. Bu

dersler se¢meli degil, zorunlu olmal. [Participant 3]
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For example, we have compulsory computer course. We learn how to use
programmes in this course, but there may be a wide range of issues which we don’t
know. There must be courses on how to use technological devices, particularly
mobile phones. First, we must learn how to use them by ourselves, then we can
employ them our instructional practices. These courses even must be compulsory

rather then elective ones. [Participant 3]

Aslinda programda teknoloji ile ilgili dersler var fakat yeterli oldugunu
diistinmiiyorum. Bir de icerigi ile alakali sikinti var bence. Bilgisayarin nasil
kullanilacagini 6grenmek yerine, daha cok Ingilizce 6grenmek ve égretmek icin
nasil kullanilacagim 6grenmek daha faydali olabilir. Ciinkii zaten biz bilgisayarla
i¢ igceyiz ve siirekli kullamiyoruz. Bazen ¢ok basit boyle derslerde geliyor

ogretilenler. [Participant 5]

In fact, there are some courses on technology in our curriculum, but I don’t think
they are enough. There are also some problems with the contents of the courses.
Instead of learning how to use a computer, it would be better to focus on how we
can include technology in language classroom and our instructional processes.
After all, we are all familiar with computers and use them continuously. I think

current applications are at very simple level [Participant 5].

Staja ayrilan siirenin yetersiz oldugunu ve etkili degerlendirilemedigini
diistiniiyorum. Stajlarda dersleri gézlemliyoruz, dersler anlatiyoruz ve hocalarimiz
bizi degerlendirilivor. Biz ogretmen adaylart olarak Ingilizce 6gretmek icin
derslerimize teknolojiyi etkili bir sekilde entegre edebiliyor muyuz? Bu a¢idan da

degerlendirilmeliyiz stajlarimizda. [Participant 9]

| think that the duration of school experience and practice teaching is insufficient,
so this period isn’t effective for us. We observe lessons, teach some topics and our

mentors evaluate us. As pre-service teachers, can we integrate technology into
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instructional practices while teaching English? We must approach the issue from
this perspective. [Participant 9]
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F. SAMPLE PAGE OF CODED TRANSCRIPTIONS

Mobil cihazlarimz Ingilizce 63renmek icin

kullanmamz etkili midir?
Participant 1 (Female, 20; Preparatory)

Evet. Etkili oldugunu diisiiniiyorum. Siirekli
elimin altinda. Aklima bir sey takildiginda
hemen bakabiliyorum. Ya da mesela otobiiste
gidiyorum, 5 dakikalik bir boslugum var,
degerlendirebiliyorum. Boylece eglenerek
Ingilizcemi  gelistirebiliyorum.  Ciinkii
sevdigim  seylerle, sevdigim  sekilde

ogreniyorum. Eglenceli oluyor.
Participant 2 (Female, 18; Preparatory)

Evet. Bir kere basili bir s6zliikk kullandigimda
cok zaman kayb1 yasiyorum. Ama telefondan
baktigimda hemen bulabiliyorum. Cok da
hizli bir sekilde karsima geliyor. Bir de

telefonum elimin altinda. Istedigim zaman

bakabiliyorum. Bir de isin ash, ingilizee

Participant 3 (Female, 19; 1%

Hem evet hem hayir. Etkili, ¢ilinkii her an
elimizin altinda. Suan yamimda Ingilizce kitap

yok, sozliik yok. Ama telefon var. Insanlar
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yanlarinda bir gramer kitab1 tagimiyorlar,
kelime ¢alisgirim deyip yanlarinda kelime
kartlar1 ya da cep sozliikleri tagimiyorlar. Ama
cep telefonlarm1 her zaman yanlarinda

tastyorlar. Etkili degil, ¢linkii bir uygulamay1

kullanirken ya da

CliUERINGISIRRYoRm| Grammarly diye

bir uygulama kullanmigtim fakat hic memnun

kalmadim. Ciinkii yazdigim paragrafta
yaptigim gramer hatalarmi diizeltmiyordu.
Bilerek hata yaptigim oluyordu diizeltip

diizeltmedigini test etmek igin.
*Reasons for effectiveness

**Reasons for ineffectiveness
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G. TURKISH SUMMARY / TURKCE OZET

INGILIiZCE OGRETMEN ADAYLARININ
MOBIL DESTEKLI DiLL OGRENME PRATIKLERI VE
MOBIL DESTEKLI DiL OGRENMEYE iLiSKiN ALGILARI

1. GIRIS

Mobil teknolojilerdeki gelismeler giinlik yasamimizda hizli ve kokli
degisikliklere neden olmus ve mobil cihazlar giinliik yasamimizin vazgegilmez
bir parcasi haline gelmistir. Hem yurt disinda (Deloitte, 2016) hem de yurt
icinde (TUIK, 2018) yiiriitiilen ¢alismalar, mobil cihazlara sahiplik oranin giin
gectikgce artmakta oldugunu ve mobil cihazlarm giinliik hayatta aktif olarak
kullanildigini (Deloitte, 2017) kanitlar niteliktedir. Beklenen bir sonug olarak,
mobil teknolojiler ve mobil cihazlar gesitli alanlardaki doniistimlerde basrol
oynamaktadir. Bu alanlardan birisi de egitimdir ve bu degisim ve doniisiim

ilgili alanyazinda mobil 6grenme olarak kavramsallastirilmistir.

Winters (2006)’a gore, mobil 6grenme kavramini farkl acilardan ele alarak
tanimlanmaktadir. Bazi arastirmacilar, bu kavrami teknolojinin hareketliligine
vurgu yaparak, bazilar1 ise Ogrenenin hareketliligine vurgu yaparak
tanimlamaktadir. Bazi1 ¢alismalarda e-6grenme ile iliskilendirilerek
tanimlanmaya c¢alisan bu kavram, bazi c¢aligmalarda geleneksel smnif i¢i
Ogrenme-Ogretme pratiklerini tamamlayan bir ara¢ olarak ele alinmaktadir.
Traxler (2005) ve Ally (2009)’ye gbre mobil 6grenme, mobil teknolojilerin ve

cihazlarmn egitim amagli kullanilmasidir.
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Mobil teknolojilerin ve mobil cihazlarin dil 6grenmek amaciyla kullaniimasi
ise mobil destekli dil 6grenme (MDDO) olarak kavramsallastiriimaktadir
(Wagner ve digerleri, 2016; Bezircioglu, 2016).

Mobil destekli dil 6grenmenin dil 6grenenlerin hedef dilde dinleme becerilerini
(Azar ve Nasiri, 2014; Hwang ve Chen, 2013), okuma becerilerini (Wang,
2017; Gheytasi, Azizifar ve Gowhary, 2015; Hsu, Hwang ve Chang, 2013; Lin,
2014), konusma becerilerini (Saran, Seferoglu ve Cagiltay, 2009; Ahn ve Lee,
2016; Cheng, 2015; Almekhlafy ve Alzubi, 2016; Sun, Lin, Sen, Shen, Qi ve
Luo, 2017) ve yazma becerilerini (Khodi, 2015; Andujar, 2016; Eubanks, Yeh
ve Tseng, 2017), gramer bilgilerini (Khodabandeh, Alian ve Soleimani, 2017,
Moghart ve Marandi, 2017) ve kelime bilgilerini (Hayati, Jalilifar ve Mashhadi,
2013; Wu, 2014; Wu ve Huang, 2017; Kurt ve Bensen, 2017; Saricoban ve
Ozturan, 2013) gelistirmelerinde etkilidir. Ayrica, mobil teknoloji ve cihazlar
sayesinde hedef dilin kiiltiirii de etkili bir sekilde 6grenilmektedir (Ducate ve
Lomicka, 2013). Yang (2013), mobil destekli dil 6grenmenin etkililigine
ragmen hak ettigi ilgiyi géremedigine isaret etmistir. Ilgili alanyazinda da bu
baglamda farkli pratikler oldugu goriilmektedir. Ikinci bir dil olarak ingilizce
baglaminda yiiriitiilen MDDO ¢alismalarma gore (Park ve Slater, 2014; Nino,
2015; Wrigglesworth ve Harvor, 2017) 6grenenlerin 6grenme pratiklerinde
mobil cihazlarindan faydalanmaktadirlar. Yabanci bir dil olarak Ingilizce
baglaminda yiiriitiilen calismalarda ise bazi Ogrenenler dil O6grenme
pratiklerinde nadiren mobil cihazlardan faydalanmaktadir (Dashtestani, 2013;
Dashtestani, 2016). Kimi c¢alismalar O6grenenlerin sinif i¢inde mobil
cihazlardan faydalandiklarint (Bezircioglu, 2016), kimi c¢alismalar ise
ogrenenlerin smnif diginda dil 6grenme pratiklerine mobil cihazlar1 dahil
ettiklerini (Oz, 2014) isaret etmektedir. Goriildiigii iizere, MDDO pratiklerine
iligkin yiiriitilen calismalar sayica azdir ve her ne kadar Ingilizce
ogretmenlerinin ve dgrencilerinin perspektifleirini ortaya koysalar da, Ingilizce
Ogretmen adaylarinin perspektifini ortaya koyma koyma konusunda

smirhidirlar. Bununla birlikte, bahsi gegen calismalar her ne kadar ilgili alan
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yazmi mobil teknolojilerin ve mobil cihazlarin 6grenme-6gretme pratikleirine
dahil edilip edilmedigi ile alakali bilgi sunsalar da, nasil dahil edildigi

konusunda muglaktirlar.

Ayrica, farkli baglamlardaki dil 6grenenleri MDDO’ye iliskin farkh algilara
sahiptir. ESL baglaminda Nino (2015), dil 6grenenlerin hem MDDO’ye, hem
de smif i¢i egitime entegrasyonu konusunda olumlu algilara sahip olduklarmnin
altin1 gizmektedir. Benzer sekilde, Li, Cummins ve Deng (2017), Ingilizceyi
yabanci bir dil olarak 6grenen Ogrencilerin mobil cihazlarm dil 6grenmek
amactyla kullanilmasinin etkili olduguna inandiklarmi ve bu sebeple bu
baglamda olumlu algilara sahip olduklarmi belirtmektedir. Ote yandan, yabanci
bir dil olarak ingilizce baglaminda yapilan farkli bir ¢alismada, Dashtestani
(2016), dil oOgrenenlerinin dil 6grenmek amaciyla mobil cihazlarindan

yararlanma konusunda bazi endiselerinin olduguna dikkat ¢ekmistir.

Benzer bir sekilde, Ingilizceyi yabanci bir dil olarak dgreten dgretmenlerin de
MDDO’ye iliskin farkl algilar1 bulunmaktadir. Ornegin, Golshan ve Tafazoli
(2014) Iranh Ingilizce dgretmenlerin smif i¢i dgretme pratiklerine mobil
teknolojileri entegre etme hususunda olumlu algilar1 oldugunu 6ne siirerken,
Dashtestani (2013) yine Iranli Ingilizce 6gretmenlerinin ayn1 hususta temkinli
oldugunu ileri siirmektedir. Yani, aym1 baglamda vyiiriitiilen g¢alismalarin

bulgular1 da farklilik gésterebilmektedir.

Bunlara ek olarak, ilgili alanyazinda ingilizce dgretmenlerinin ve dgrenenlerin
MDDO’ye iliskin algilarin1 mukayese eden galismalar da mevcuttur. Park ve
Slater (2014) tarafindan ikinci bir dil olarak ingilizce baglaminda yiiriitiilen
caligmanimn bulgularmna gore, Ingilizce 8grenenler MDDO’ye iliskin olumlu
algilara sahipken, ingilizce 6gretmenlerinin MDDO niin potansiyeli ile ilgili
tereddiitleri bulunmaktadir ve bu nedenle MDDO’yii smif ici dgretme
pratiklerine dahil etmemektedirler. Yabanci bir dil olarak Ingilizce baglammda
yiiriitiilen benzer bir ¢alismalarda da (Saudouni ve Bahloul, 2016; Bezircioglu,
2016) da MDDO’niin siif i¢i 6grenme-6gretme pratiklerine dahil edilmesi

hususunda Ogrenenlerin olumlu algilara sahip oldugunu, dgretmenlerin ise
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cekinceleri oldugu dile getirilmektedir. Bahsi gecen bulgular 1s1831nda,
ogretmen ve ogrenenlerin MDDO’ye iliskin algilarmin farkli oldugu

cikarilabilir.

Goriildiigii lizere, ilgili alanyazinda her ne kadar 6gretmenlerin, 6grencilerin
MDDO’ye iliskin algilarini ortaya koyan, ya da her iki paydasm algilarmi
kiyaslayan ¢alismalar bulunsa da; Ingilizceyi yabanci bir dil olarak 6grenen
hem de Ogretecek olan Ingilizce dgretmen adaylarinm algilarina yonelik
calismalar sayica azdwr. Bu hususta yiriitiillecek calismalara ihtiyag
bulunmaktadir. Ciinkii Lai (2016)’ya géore, dil 6grenenlerin MDDO’ye iliskin
algilar1 onlarm MDDO pratiklerini ve 6grenme ciktilarini etkilemektedir.
Richards (1996) a gore ise, 6gretmenlerin kisisel goriis, diisiince, inanig ve
algilarinin  6gretme pratiklerine yon verdigini ileri siirmektedir. Ingilizce
ogretmen adaylarmin MDDO’ye iliskin algilarmi incelemek amaciyla
yiiriitiilecek olan calisma, dolayisiyla hem onlarm MDDO pratiklerini
etkileyen faktorleri ortaya koymaya yardimci olacak, hem de onlarin

gelecekteki olasi sinif i¢i dil 6gretme pratikleri konusunda bilgi verecektir.

Tiim bu veriler 1513mda bu calisma, Ingilizce 6gretmen adaylarinmn mobil
destekli dil 6grenme pratiklerini ve mobil destekli dil 6grenmeye iligkin
algilarim1 incelemek amaciyla yiirtitiilmiistiir. Calisma kapsaminda asagidaki

sorulara cevap aranmistir:

1. Ingilizce dgretmen adaylarmm MDDO’ye iliskin pratikleri nelerdir?

2. Ingilizce d6gretmen adaylarmin MDDO’niin etkililigine iligskin algilar1
nelerdir?

3. Ingilizce 06gretmen adaylarmm MDDO’niin  avantajlar1  ve
dezavantajlarma iligkin algilar1 nelerdir?

4. Ingilizce dgretmen adaylarmm MDDO’niin etkililiginin artirilmasima
yonelik yabanci bir dil olarak Ingilizceyi &grenenlere tavsiyeleri
nelerdir?

5. Ingilizce &gretmen adaylarmin MDDO’niin  smuif i¢i gretme

pratiklerine entegrasyonuna iliskin algilar1 nelerdir?
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6. Ingilizce ogretmen adaylarmm MDDO’niin smif i¢i Ogretme
pratiklerine entegrasyonun etkililiginin artirilmasina yonelik Ingilizceyi
yabanci bir dil olarak 6greten 6gretmenlere tavsiyeleri nelerdir?

7. Gelecekte MDDO’niin smif i¢i 6gretme pratiklerine entegrasyonuna
yonelik pedagojik becerilerin kazanilmasinda, Ingilizce 6gretmen
adaylarinim, Ingilizce Ogretmenligi lisans programlarinda ders veren
sorumlu 6gretim elemanlarindan beklentileri nelerdir?

8. Gelecekte MDDO’niin smif i¢i dgretme pratiklerine entegrasyonuna
yonelik pedagojik becerilerin kazanilmasinda, Ingilizce 6gretmen
adaylarinim, Ingilizce Ogretmenligi lisans programlarindan beklentileri
nelerdir?

2. YONTEM

Bu calisma, Creswell ve Plano Clark tarafindan tanimlanan, karma yontem
arastirma desenlerinden biri olan swali agiklayic1 tasarim kullanilarak

yuriitiilmiistir.

Calismanin evreni, Tiirkiye’deki devlet ve &zel {iniversitelerin Ingilizce
Ogretmenligi programlarmda okumakta olan Ingilizce 6gretmen adaylaridir.
Calisma grubunun belirlenmesinde uygun 6rnekleme yontemi kullanilmistir.
Bu baglamda, ¢alisma grubunu 2018-2019 egitim-6gretim yilinda, bir devlet
iiniversitesinde Ingilizce Ogretmenligi lisans programmda okumakta olan

Ingilizce 6gretmen adaylar1 olusturmaktadir.

Calismanin nicel asamasina 142 goniillii ingilizce 6gretmen aday: katilmustir.

Katilimcilarin ¢ogu birinci sinifta okumakta, 19-20 yaslarinda, kadindir.

Caligmanin nitel asamasina ise 10 goniillii Ingilizce dgretmen aday1 katilmustir.
Katilimcilarin yas1 18-27 arasinda degisiklik gostermektedir ve ¢ogu kadindir.
Hazirlik programi, birinci, ikinci, {igiincli ve dordiincii suflarin her birinden

ikiger 6grenci dahil edilmistir.

Calismanin nicel asamasinda, arastirmaci tarafindan ilgili alanyazin dikkate

alinarak, Ingilizce dilinde gelistirilen bir anket kullanilmistir. Bes boliimden
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olusan ankletin ilk bolimiinde katilimcilarin demografik bilgilerinin
toplanilmast amaclanmustir. ikinci boliim, Ingilizce 6gretmen adaylarmin
MDDO pratiklerini, iigiincii boliim MDDO’niin etkiligine iliskin algilarm,
dérdiincii boliim MDDO niin avantajlar1 ve dezavantajlarina iliskin algilarini
ve son bolim MDDO’niin smif ici Ogrenme-6gretme pratiklerine
entegrasyonuna iliskin algilarin1 ortaya koymayi amacglamaktadir. Anketin
kapsam ve goriinilis gegerliginin saglanmasi amaciyla uzman goriisii alinmis ve
son haline getirilen o6lgek kullanilarak15 Ingilizce Ogretmen adayinin

katilimiyla pilot uygulama gerceklestirilmistir.

Calismanin nitel asamasinda, arastirmaci tarafindan ilgili alan yazin dikkate
alinarak gelistirilen bir goriisme 6lcegi kullanilmustir. iki bdliimden olusan
goriisme Olgeginin ilk bolimiinde katilimeilarin demografik bilgilerinin
toplanilmas1 amaglanmustir. Ikinci boliimde ise yedi soru bulunmaktadir.
Gorlisme Olgeginin kapsam gecerliginin saglanmasi amaciyla uzman gorisi
almmis ve iki Ingilizce 6gretmen adayinm katilmiyla pilot uygulama

gergeklestirilmistir.

Pilot uygulamalar sonrasinda ise, ingilizce dgretmenligi lisans programinda
ders vermekte olan 6gretim elemanlari ile iletisime gegilerek, ¢aligma hakkinda
bilgi verilmistir. Ders saatlerinde anketin uygulanmasi i¢in izinleri alinmistir
ve anketler belirlenen ders saatlerinde uygulanmistir. Uygulama sonrasi
calismanin nitel asamasma katilmak iizere goniillii olan Ingilizce 6gretmen
adaylarmin iletisim bilgileri almmustir. Goniillii Ingilizce 6gretmen adaylariyla
iletisime gecilerek, uygun giin, saat ve mekan belirlenmistir ve belirlenen
zaman ve mekanlarda katilimcilardan yar1 yapilandirilmig miilakat yontemi ile
nitel veriler toplanmistir. Miilakat, katilimcilarin Ingilizce dil yeterlik
konusundaki kaygilarin1 onleyerek toplanacak olan verilerin niceligini ve
niteligini artirmak amaciyla (Mackay and Gass, 2005), Tiirkge olarak
gerceklestirilmistir.
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Calismada toplanan nicel verilerin analizinde, SPSS 24 (Statistical Package for
Social Sciences) programinda yiiriitiilen betimleyici istatistikler Kullanilmustir.

Nitel verilerin analizinde ise sabit karsilastirmali analiz yontemi kullanilmustir.
3. BULGULAR

Ingilizce 6gretmen adaylart mobil cihazlarmi Ingilizce dgrenmek amaciyla
kullanmaktadir (M = 3.44; SD = 1.01). Bu baglamda en sik Ingilizce kelime
ogrenmek (M = 3.82, SD = .97), ikinci en sik Ingilizce dinleme becerilerini
gelistirmek (M = 3.63, SD = 1.01), iigiincii en sik ingilizce konusan iilkerin
kiiltiiriinii 6grenmek (M = 3.15, SD = 1.18) ve dordiincii en sik ise Ingilizce
okuma becerilerini gelistirmek (M = 3.06, SD = 1.07) amaciyla

kullanmaktadirlar.

Ingilizce 6gretmen adaylari mobil cihazlarini en az siklikta Ingilizce yazma
becerilerinin gelistirilmesinde (M = 2.00, SD = .95) kullanmaktadir. Tkinci en
az siklikta Ingilizce dil bilgisi becerilerini gelistirmek (M = 2.49, SD = .86) ve
ficiincii en az sikhikta ise Ingilizce konusma becerilerini gelistirmek (M = 2.70,

SD =.92) amaciyla kullanmaktadir.

Ingilizce dinleme becerilerini ve okuma becerilerini gelistirmek amaciyla en
cok otantik dil 6grenme deneyimi sunan mobil uygulamalar1 tercih
etmektedirler. Ingilizce dil bilgisi becerilerini gelistirmek i¢in ise daha ¢ok
tiimdengelim yaklasima sahip uygulamalar1 tercih etmektedirler. Ingilizce
kelime 6grenmek amaciyla daha c¢ok iki dilli sdzliik uygulamalarmi ve yari-
baglamsal kelime 6grenme deneyimi sunan uygulamalari tercih etmektedirler.
Ingilizce konusma becerilerinin gelistirilmesinde, dili iletisim arac1 olarak
kullanabilmelerine ve konusma partneri bulabilmelerine olanak saglayan
uygulamalar1 kullanmaktadirlar. Ingilizce yazma becerilerini gelistimek
amaciyla kullandiklar1 uygulamalardaki en 6nemli 6zellik mobil destekli geri
doniit saglamasidir. Ingilizcenin  konusuldugu {ilkelerin  kiiltiirlerinin
ogrenilmesinde ise yine otantik igerikler sunan uygulamalardan

faydalanilmaktadir.
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Ingilizce 6gretmen adaylar1 MDDO niin etkili oldugunu diisiinmektedirler (M
= 3.03; SD = .42). Bu baglamda MDDQ’yii en ¢ok Ingilizce dinleme
becerilerini gelistirmede etkili bulmaktadr. Ikinci sirada Ingilizce kelimelerin
ogrenilmesinde (M = 3.38, SD = .57), ii¢iincii srrada Ingilizce konusulan
iilkelerin kiiltiirlerinin 6grenilmesinde (M = 3.29, SD = .74) ve dordiincii sirada
ise Ingilizce okuma becerilerinin gelistirilmesinde (M = 3.06, SD = .75) etkili

bulmaktadirlar.

MDDO niin en az Ingilizce yazma becerilerinin gelistirilmesinde etkili oldugu
diisiiniilmektedir (M = 2.39, SD = .78). Ikinci sirada Ingilizce dil bilgisi
becerilerinin gelistirilmesinde (M = 2.67, SD = .71) ve ig¢lincii sirada ise
Ingilizce konusma becerilerinin gelistirilmesinde en az etkili oldugu

diistiniilmektedir.

Mobil cihazlarin dil bilgi ve becerilerinin gelistirilmesindeki etkililiginin

nedenleri ise Ingilizce 6gretmen adaylar1 tarafindan su sekilde siralanmistir:

e Mobil cihazlar, 6grenenlerin bilgiye aninda ulagmalarmni saglar.

e Mobil cihazlar, 6grenenlere otantik dil 6grenme deneyimi sunmaktadir.

e Mobil cihazlar, 5grenenlere ana dili Ingilizce olan kisilerle ya da diger
ogrenenlerle etkilesim kurmalarina yonelik ¢esitli araglar sunar.

e Mobil cihazlar sayesinde 6grenenler Ingilizceyi zaman ve mekandan
bagimsiz olarak 6grenme imkanina sahip olurlar.

e MDDO eglencelidir.

e MDDO uygun maaliyetlidir.

e MDDO bireysel 6grenme farkliliklarina hitap eder.

e Mobil cihazlarm dil 6grenmek amaciyla kullanilmasi kolaydir.

e MDDO, o&grenenlerin  dil 6grenme  siireglerinde  dzgiiven

kazanmalarinda etkilidir.

Mobil cihazlarin dil bilgi ve becerilerinin gelistirilmesindeki etkili
olmamasmnin nedenleri ise Ingilizce dgretmen adaylar1 tarafindan su sekilde
srralanmustir:
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e Dil 6grenme siirecinde mobil cihazlarin kullanilmasi, dgrenenlerin
dikkatlerinin dagilmasina sebep olur.

e MDDO, ingilizce dil bilgisi ve yazma becerilerinin gelistirilmesi i¢in
uygun degildir.

e Mobil cihazlarin dil 6grenmek amaciyla kullanilmasi sarjin c¢abuk
bitmesine sebep olmaktadir.

e Mobil cihazlarm dil 6grenmek amaciyla kullanilmasi igin siirekli
internet baglantisina ihtiya¢ duyulmaktadir.

e Mobil cihazlar bilgisayarlar kadar konforlu degildir.

e Ogrenenler MDDO niin potansiyelinden bihaberdir.

e MDDO, dijital okuryazarlik  becerilerine  sahip  olmay1
gerektirmektedir.

Ingilizce 6gretmen adaylar1 MDDO’niin avantajlarina iliskin olumlu algilara
sahiptirler (M = 3.09, SD = .37). Ingilizce 6gretmen adaylarma gore mobil
cihazlarin dil 6grenmek amaciyla kullanilmasinin tek dezavantaji sarjin ¢abuk

bitmesine sebep olmasidir.

Ingilizce 6gretmen adaylarmm MDDO’niin etkililiginin artirilmasma yonelik

Ogrenenlere tavsiyeleri su sekildedir:

e Uygulama se¢iminde dikkatli olmalilar.

e  Ogrenme siireglerini iyi yonetebilmeliler.

e Oz-disiplini saglamalilar.

e MDDO’niin avantajlart ve dezavantajlar1 ile ilgili farkindalik
gelistirmeliler.

e Mobil cihazlar1 ana dili Ingilizce olan insanlarla ya da diger

ogrenenlerle etkilesim kurmak i¢in en iyi sekilde kullanmalilar.

Ingilizce &gretmen adaylar1 mobil cihazlarin smif i¢inde Ogretme-6grenme

pratiklerine entegrasyonuna iligkin ise orta derecede olumlu algiya sahiptirler (M
=2.83; SD =.26).
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Ingilizce dgretmen adaylarmin mobil cihazlarin smif i¢inde dgretme-6grenme
pratiklerine  entegrasyonun etkililiginin  artirilmasma  yonelik  Ingilizce

Ogretmenlerine tavsiyeleri ise sunlardir:

e Uygulama se¢iminde dikkatli olmalilar.

e Ogrenen profilini iyi tanimlamali ve &grenenlerin MDDO’ye iliskin
hazirbulunusluk diizeyleri ve kabulleri konusunda duyarli olmalilar.

e Ogrenenlerin isbirligi yapabilecegi MDDO etkinlikleri tasarlamalilar.

e MDDO uygulamalarinda zaman kisit1 koymalilar.

e MDDO uygulamalarinda &grenenlerin - dikkatlerinin dagilmasima
sebebiyet verebilecek faktorleri kotrol altina almalilar.

e MDDO uygulamalarinda talimatlar1 dgrenenlere agik ve net bir sekilde
vermeliler.

e MDDO uygulamalarinda 6grenenlere farkli alternatifler sunmalilar.
Tek bir uygulamanin kullanilmasi noktasinda israrci olmamalilar.

e MDDO uygulamalar1 sorasinda 6grenenlerden uygulamanin etkililigine
yonelik geri doniitler almali ve Ogretme pratiklerini doniitler
dogrultusunda yeniden gozden gegirmeliler.

e MDDO’niin avantajlar1 ve dezavantajlarina iliskin grenenlerde

farkindalik olusturmalilar.

MDDO’niin smif i¢i 6gretme pratiklerine entegrasyonuna ydnelik pedagojik
becerilerin kazamlmasinda, Ingilizce 6gretmen adaylarinn, ingilizce Ogretmenligi
lisans programlarinda ders veren sorumlu Ogretim elemanlarindan beklentileri

asagidaki gibidir:

e Ingilizce Ogretmenligi lisans programlarinda ders veren sorumlu
ogretim elemanlar1 kendi 6gretme pratiklerine teknolojiyi entegre
etmeli ve Ingilizce &gretmen adaylarma bu baglamda rol model
olmalilardir.

e Ingilizce Ogretmenligi lisans programlarinda ders veren sorumlu

ogretim elemanlar1 Ingilizce &gretmen adaylarmm teknolojinin
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ogrenme-ogretme pratiklerine entegrasyonuna yonelik hem teorik hem
de pratik acilardan gelismelerinde yardimc1 olmalidirlar.

Ingilizce Ogretmenligi lisans programlarinda ders veren sorumlu
Ogretim elemanlar1 teknolojinin  6grenme-0gretme  pratiklerine
entegrasyonunun avantajlar1 ve dezavantajlar1 hakkinda Ingilizce
O0gretmen adaylarinda farkindalik olusturmaldir.

Ingilizce Ogretmenligi lisans programlarinda ders veren sorumlu
ogretim elemanlar: Ingilizce 6gretmen adaylarinin dijital okuryazarhk
becerileri gelistirmelerine yardimec1 olmalidirlar.

Ingilizce Ogretmenligi lisans programlarinda ders veren sorumlu
Ogretim elemanlar1 egitim teknolojileri alanindaki giincel geligsmeleri

yakindan takip etmelidirler.

MDDO’niin smif i¢i 6gretme pratiklerine entegrasyonuna ydnelik pedagojik

becerilerin kazanilmasinda, Ingilizce 6gretmen adaylarmnin, Ingilizce Ogretmenligi

lisans programlarindan beklentileri ise su sekildedir:

Teknolojinin 6grenme-08retme pratiklerine entegrasyonu ile ilgili
derslerin sayis1 artirilmalidir. Ders igerikleri ise egitim teknolojileri
alanindaki giincel egilimleri kapsayacak sekilde giincellenmelidir.
Ingilizce &gretmen adaylarmnm dijital okuryazarhk becerilerini
gelistirmelerine  yardimci  olacak  nitelikteki  derslerin  sayisi
artirtlmalidir. Ders igerikleri ise farkli teknolojilerin kullanilmasina
yonelik becerilerin gelistirilmesini saglayacak sekilde
giincellenmelidir.

Ingilizce 6gretmen adaylarina Okul Deneyimi dersinde teknolojinin
O0grenme-Ogretme pratiklerine entegrasyonuna yonelik daha fazla
gbzlem yapma imkani sunulmalidir. Ogretmenlik Uygulamasi dersinde
ise teknolojinin 6grenme-ogretme pratiklerine entegrasyonuna yonelik
daha fazla uygulama yapma imkani sunularak deneyim kazanmalari

saglanmalidir.
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4. TARTISMA VE SONUC

Caligmada elde edilen bulgular, Ingilizce dgretmen adaylarmin dil dgrenme
pratiklerinde mobil cihazlardan faydalandiklarini  gdstermektedir. Ilgili
alanyazinda MDDO pratiklerine iliskin farkli baglamlarda yiiriitiilen ¢alismalarda
da (Oz, 2014; Nino, 2015; Wrigglesworth ve Harvor, 2017; Park ve Slater, 2014)
benzer sonuglar isaret edilmistir. Calismanm bir diger bulgusu ise Ingilizce
6gretmen adaylarinin MDDOyii etkili buldugudur. Tlgili alanyazin da MDDO niin
ogrenenlerin Ingilizce dinleme becerilerini (Azar ve Nasiri, 2014; Hwang ve Chen,
2013), okuma becerilerini (Wang, 2017; Gheytasi, Azizifar, ve Gowhary, 2015;
Hsu, Hwang, ve Chang, 2013; Lin, 2014), konusma becerilerini (Saran, Seferoglu,
ve Cagiltay, 2009; Ahn ve Lee, 2016; Cheng, 2015; Almekhlafy ve Alzubi, 2016;
Sun, Lin, You, Shen, Qi, ve Luo, 2017), yazma becerilerini (Khodi, 2015; Andujar,
2016; Eubanks, Yeh, ve Tseng, 2017), dil bilgisi becerilerini (Khodabandeh, Alian,
ve Soleimani, 2017; Moghart ve Marandi, 2017) ve kelime bilgilerini (Hayati,
Jalilifar, ve Mashhadi, 2013; Wu, 2014; Wu ve Huang, 2017; Kurt ve Bensen,
2017; Saricoban ve Ozturan, 2013) gelistirmelerinde etkili olduguna isaret
etmektedir. Bununla birlikte bu ¢alismada bulundugu gibi ilgili alanyazinda da
MDDO’niin  dgrenenlerin  Ingilizce  konusulan  iilkelerin  kiiltiirlerini
ogrenmelerinde etkili oldugunun alt1 ¢izilmektedir (Ducate and Lomicka, 2013).
Dashtestani (2016) ve Almekhlafy ve Alzubi (2016) de benzer bir sekilde
dgrenenlerin MDDO yii etkili bulduklarma deginmislerdir.

Bununla birlikte, ingilizce 6gretmen adaylarmm MDDO niin avantajlarma yonelik
olumlu algilara sahip olduklar1 goériilmektedir. Bu sonug ise ilgili caligmalarin
bulgularmi destekler niteliktedir (Li, Cummins, ve Deng, 2017; Bezircilioglu,
2016; Saudouni ve Bahloul, 2016; Ahn ve Lee, 2016; Hwang ve Chen, 2013; Shih,
Lee, ve Cheng, 2015; Saran, Seferoglu, ve Cagiltay, 2009; Hwang, Shih, Ma,
Shadiev, ve Chen, 2016; Saricoban ve Ozturan, 2013; Nino, 2015).

Ingilizce dgretmen adaylarmin mobil cihazlarn smif i¢inde 6gretme-6grenme
pratiklerine entegrasyonuna iligkin orta derecede olumlu algiya sahip olduklar1

bulunmustur. Bu baglamda, ¢alisma bulgulari, ilgili alanyazmi MDDO niin sinif
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ici 0gretme-6grenme pratiklerine entegrasyonuna iligskin olumlu algilar konusunda
bilgilendiren c¢aligmalarin bulgularimdan (Bezircilioglu, 2016; Saudouni ve
Bahloul, 2016; Moghart ve Marandi, 2017; Wang, 2017; Nino, 2015) farklilik

gostermektedir.

Ingilizce 6gretmen adaylarmm MDDO’niin etkililiginin artirilmasma ydnelik
ogrenenlere verdikleri en 6nemli tavsiye uygulama sec¢imi ile ilgilidir. Ayrica,
MDDO ratiklerinde 6grenenler kendi ©z-denetimlerini ve &z-disiplinlerini
saglayabilmeliler ve MDDO’niin avantajlar1 ve dezavantajlar1 hakkinda bilingli

hareket etmeliler.

Ingilizce dgretmen adaylarmin mobil cihazlarin smif iginde 6gretme-6grenme
pratiklerine  entegrasyonun etkililiginin  artirilmasmna  yonelik  Ingilizce
Ogretmenlerine en Onemli tavsiyeleri ise yine uygulamanin se¢imi ve dgrenen
profilinin tanimlanmasi ile ilgilidir. Bununla birlikte Ingilizce dgretmenleri, smif
icinde 6grenenler arasindaki isbirligini artiracak etkinlikler tasarlamalilar. MDDO
uygulamalarinda hedeflenen amaglar1 ve uygulama talimatlarimi agik ve net bir
sekilde Ogrenenlere aktarmalilar. MDDO uygulamalarina kisith siire aymrarak
ogrenenlerin dikkatlerinin dagilmasmni engellemeliler. MDDO uygulamalarinda
kullanilmasi planlanan uygulama veya uygulamalara alternatif bagka uygulama ya
da uygulamalar sunmalilar. Ogrenenlerin kendileri i¢in en uygun olan uygulama
ya da uygulamalar1 segmelerine olanak tanimalilar. Ayrica her MDDO uygulamasi
sonrasinda 6grenenlerden uygulamanin gii¢lii ve zayif yonlerine iliskin geri doniit
almalilar. Boylece kendi 0gretme pratiklerini gozden gecirme imkani bulur ve

gelistirebilirler.

MDDO’niin smif igi dgretme pratiklerine entegrasyonuna yodnelik pedagojik
becerilerin kazamilmasinda, Ingilizce 6gretmen adaylarinin, Ingilizce Ogretmenligi
lisans programlarinda ders veren sorumlu Ogretim elemanlarindan oncelikli
beklentileri, onlarin kendi 6gretme pratiklerine teknolojiyi entegre etmeleri ve

Ingilizce 6gretmen adaylarina bu baglamda rol model olmalaridir.
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MDDO’niin smif igi dgretme pratiklerine entegrasyonuna yodnelik pedagojik
becerilerin kazanilmasinda, Ingilizce 6gretmen adaylarinim, ingilizce Ogretmenligi
lisans programlarindan Oncelikli beklentileri ise teknolojinin dgrenme-0gretme
pratiklerine entegrasyonu ile ilgili derslerin sayisinin artirilmasi ve ders
iceriklerinin egitim teknolojileri alanindaki giincel egilimleri kapsayacak sekilde

giincellenmesidir.

Ingilizce 6gretmen adaylarmin MDDO pratikleri ve MDDOye iliskin algilarina
yonelik detayli bir resim sunan bu calisma, Ingilizce dgrenme-6gretme siiregleri
icin mobil uygulama gelistirenlere bu baglamda bir ihtiya¢ analizi sunmaktadir.
Mobil uygulama gelistirme siireclerinde, sunulan bu ihtiya¢ analizinden
faydalanilabilir. Ingilizce 6gretmen adaylarinin  Ingilizce ~Ogretmenligi
programindan teknolojinin dil 6grenme-6gretme pratiklerine entegrasyonunda
pedagojik becerilerinin gelistirilmesine yonelik beklentilerini ortaya koyan
bulgular, miifredat gelistirenler i¢in bu baglamda ydnlendirici olabilir. Ingilizce
ogretmen adaylarinin Ingilizce Ogretmenligi programmda ders veren sorumlu
O0gretim elemanlarindan, teknolojinin dil O8renme-6gretme pratiklerine
entegrasyonunda pedagojik becerilerinin gelistirilmesine yonelik beklentilerini
ortaya koyan bulgular ise sorumlu oOgretim elemanlarinin kendi Ogretme
pratiklerini hangi noktalarda yeniden gozden gegirmeleri gerektigine dair yol

gosterebilir.

Bununla birlikte bu ¢alismanin bazi smirliliklar1 bulunmaktadir. Calismanin nicel
asamas1 142, nitel asamast ise 10 goniillii katilimer ile yiiriitiilmiistiir ve ¢aligma
grubunun belirlenmesinde uygun Ornekleme yontemi kullanilmistir. Calisma
grubu, sadece bir devlet iiniversitesi ile sinirlidir. Hem katilimci sayisindan hem de
ornekleme yOonteminden dolayr bulgular evrenin tarafsiz resmini ortaya

koyamayabilir.

Caligmanin bulgular1 ve smirliliklar1 dikkate alindiginda, benzer bir ¢alismanin
daha fazla katilimciyla, rastgele ornekleme yontemi kullanilarak yapilmasina
ihtiyag vardir. Bununla birlikte, Ingilizce Ogretmenligi programlarinda ders veren

sorumlu gretim elemanlarmin MDDO’ye iliskin algilar1 arastirilmalidir. Ilgili
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alanyazinda, Ingilizce o6gretmenlerinin ve &grencilerinin MDDO’ye iliskin
algilarini kiyaslayan ve bir ayriliga isaret eden ¢aligsmalar bulunmaktadir. Tiirkiye
baglaminda yiiriitiilecek ¢aligmalara ihtiyag duyulmaktadir. Ayrica, ¢ocuklarin ve
yetiskinlerin MDDO pratikleri ve MDDO’ye iliskin algilar1 da arastirilmalidir.
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