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ABSTRACT

NATIONALISM AND RELIGION
IN THE TEXTBOOKS OF THE EARLY REPUBLICAN PERIOD IN TURKEY

Babahan, Ali
Ph.D., Department of Sociology
Supervisor: Assoc. Prof. Dr. Ceylan Tokluoglu

January 2014, 347 pages

This study focuses on a detailed analysis of the relationship between nationalism and
religion (Islam) in textbooks taught in Turkish education system between 1924 and
1950. It can be regarded as a re-assessment of general assumptions in the literature
presuming the dominance of an authoritative secular nationalism in the textbooks of the
whole early republican period. In this respect, the textbooks used at primary, middle and
high school levels as part of the history, citizenship, sociology, and religion courses in
this period are analyzed in terms of the relations between nationalist and religious
discourses, mostly from a qualitative perspective. Accordingly, the early republican era
can be divided into three sub-periods when the continuities and varieties of the
discourses in textbooks are specifically considered. The dominant discourse, found in
textbooks of the first sub-period between 1924 and 1931, is based on the idea that Islam
and Turkishness are the two complementary components forming the basis of national
identity and nationalism. Against the common view, a strictly secular nationalism is
found in textbooks only in the second period between 1931 and 1939. Thus, in definition
of Turkish identity and nationalism in textbooks, they did not in any way make reference
to any religious belief. During the third and last sub-period between 1939 and 1950,
reference to religion in textbooks has gained power once again. Hence, the strict
secularism of the second sub-period is replaced with a Turkish identity in strong

association with Islam similar to the first period.

Keywords: Nationalism, Religion, Education, Textbooks, Turkey



0z

TURKIYE’DE ERKEN CUMHURIYET DONEMI DERS KITAPLARINDA
MILLIYETCILIK VE DIN

Babahan, Ali
Doktora, Sosyoloji Boliimii
Tez Yoneticisi: Dog. Dr. Ceylan Tokluoglu

Ocak 2014, 347 sayfa

Bu c¢alisma, Tirkiye’de erken Cumhuriyet doéneminde okutulan ders kitaplarinda
milliyetcilik ve din (Islam) arasindaki iliskileri ayrintili bigimde incelemeye yonelmektedir.
Dolayisiyla, bu girisim, bu dénemin tiim ders kitaplarina otoriter nitelikli sekiiler bir
milliyet¢iligin  hakim olduguna dair literatiirdeki yaygin varsayimin yeniden bir
degerlendirmesi olarak goriilebilir. Bu kapsamda, ¢alismada, 1924-1950 yillar1 arasinda
orgiin 6gretimin farkli kademelerinde verilen tarih, yurt bilgisi, sosyoloji ve din bilgisi
derslerinde okutulmus ders kitaplari, milliyetcilik ve din arasindaki séylemsel iliskilere
odaklanilarak, icerik/sdylem analizi teknigiyle analiz edilmektedir. Buna gore, yirmi alt1
yillik bu donemin ders kitaplarinda milliyet¢ilik ve din arasindaki sdylemsel iliskileri,
donemsel siireklilik ve farkliliklar ¢ercevesinde, birbirini takip eden ii¢ alt-doneme ayirarak
degerlendirebilmek miimkiin goriinmektedir. Bunlardan 1924-1931 yillarin1 kapsayan
birinci donemde, ders kitaplarinda, Miislimanlikla harmanlanmis bir Tirk milliyetgiligi
anlayis1 baskin sdylemi olusturmaktadir. Bunun yaninda, literatiirdeki yaygin kaninin
aksine, laikligin kat1 bir yorumuna dayanan milliyetcilik anlayisi1 ders kitaplarinda sadece
1931-1939 yillarim1 kapsayan ikinci donemde hakim olmustur. Bdylece, bu dénemin
kitaplarinda Islam, Tiirk kimliginin tamimlanmasindaki asliligini kaybeder. Son olarak,
1939-1950 yillar1 arasindaki tiglincii donemde okutulan ders kitaplarinda ise, milliyetci

sdylemde Tiirkliigiin yan1 sira Islam’1in tekrar 6nem kazandig1 gériilmektedir.

Anahtar Kelimeler: Milliyetgilik, Din, Egitim, Ders Kitaplari, Tiirkiye
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CHAPTER 1

INTRODUCTION

Traces of the history of religion, or belief in the wider understanding, are found even
in the very first human societies. It has been one of the main sources, and perhaps the
primary one, of reference for thousands of years in shaping the structure of
individual and social development. On the other hand, some believe that nationalism,
widely defined today as the political principle of a nation to self-governance has
already discredited religion in this respect and has become the predominant
paradigm. Certainly, to what extent religion has lost its impact on societies is open to
debate. Nevertheless, nationalism has undoubtedly achieved a world-wide
acknowledgement as a discourse/ideology, movement or a basic principle of social
organization within a short period of time as one of the by-products of the
modernization process. To quote Berman’s analogy for modernity, “it is like a
maelstrom that sucks in everything on its way to mercilessly transform/adapt to its
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own will.”* The fact that we cannot assess any “social” phenomena of global scale

today outside its “national” context (as well) is a clear sign of its power.

Considering the “classical secularization thesis,” which foresees weakening of
religion in the course of modernization, the growing impact and power of
nationalism indicate that nationalism will not only replace religion but it will also
assume its various social functions. Based on a Western-centered; thus, modernist
and secularist approach, this view has remained the predominant paradigm of the
nationalism literature until recently. Hence, it will not be an exaggeration to say that
religion and nationalism have rarely been associated with each other in scholarly
works until the 1990s. For instance, religion hardly ever gets mentioned in the
leading works of contemporary nationalism literature such as Nations and
Nationalism (1983) by Ernest Gellner, Imagined Communities (1983) by Benedict
Anderson, and Nations and Nationalism Since 1780: Programme, Myth and Reality

(1990) by Eric J. Hobsbawm. These studies, which strive to clearly determine the

1 See, Marsahall Berman, All That Is Solid Melts Into Air: The Experience of Modernity, New York: Penguin
Books, 1988.



factors that have an impact on the development of nationalism in Europe within the
framework of modernization process(es), indeed, have mostly disregarded the

relationship between nationalism and religion..

Similar to the Western case, there is much controversy about the relationship
between nationalism (Turkish nationalism) and religion (Islam) in the present
Turkey. According to Cetinsaya, questions which mostly have led debates in this
field are as follows:

Did or should Islam constitute one of the integral components of Turkish
nationalism? Are intellectual initiatives aimed at a combination of Islam and
nationalism in order to deal with Turkey’s existing social and cultural
problems? For example, are the “Turkish-Islamic Synthesis” initiatives in the
1970s and ‘80s heretical in the tradition of Turkish political thought, or do they
represent the mainline??

Especially from a Kemalist/leftist viewpoint which can be interpreted as the Turkish
version of classical modernization thesis, Turkish nationalism and Islam are believed
to be “inherently in opposition.””® Therefore, the idea of “Turkish-Islamic Synthesis”

is an artificial concept.*

Nevertheless, since the 1990s, a number of contemporary researchers around the
world prefer to adopt a more moderate/pluralist approach that acknowledges the
possibility of various and ambivalent relationship patterns between nationalism and
religion, as opposed to a strict and generalizing one. This approach, supported by the
findings of a number of studies on various societies is usually based on an
“alternative modernity” paradigm that allows for diversity and dynamism in terms of
modernity experiences rather than considering modern societies to be of a uniform

and stable nature.®

2 Gokhan Cetinsaya, “Rethinking Nationalism and Islam: Some Preliminary Notes on the Roots of Turkish-
Islamic Synthesis in Modern Turkish Political Thought”, The Muslim World, Vol. LXXXIX, No. 3-4, July-
October 1999, p. 350.

% lbid., p. 350-351.

4 Ibid., p. 350.

5 For examples of this view, see. Fred Halliday, Nation and Religion in the Middle East, Boulder, CO: Lynne
Rienner, 2000; P. van der Veer and H. Lehmann (Eds), Nations and Religion: Perspectives on Europe and Asia,
Princeton, NJ: Princeton University Press, 1999; Mark Juergensmeyer, The New Cold War?: Religious
Nationalism Confronts the Secular State, California: University of California Press, 1993; Martin E. Marty and R.
Scott Appleby (Ed.s), Religion, Ethnicity, and Self-Identity: Nations in Turmoil, Hanover: University of Press of
New England, 1997; Adrian Hastings, The Construction of Nationhood: Ethnicity, Religion, and Nationalism,
Cambridge: Cambridge University Press, 1997; Anthony D. Smith, Chosen Peoples, New York: Oxford
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These studies propose three fundamental forms/patterns of relationship based on
numerous studies around the world. The first one is conceptualized as secular
nationalism and it is based on the construction of nationalism through a secular
discourse. The second one is religious nationalism, which is based on integration of
traditional and modern forms by the articulation of a nationalist discourse to an
existing religion/sect in a society. More specifically, it represents the systematic
political effort to nationalize an existing religion/sect. The third model can be defined
as civil religion, secular religion, or pseudo-religion, indicating the construction of a
nationalist discourse in a religious form. Still, it has to be emphasized that there is
much controversy about the third one in the literature. Hence, | use first two patterns

as a model in my analysis of the textbooks.

The literature on Turkey in regard to the same relationship has also developed in
recent years; and a fruitful number of studies criticizing classical secularism have
provided an insightful contribution to this debate.® They mostly assert that in
Turkey, as in rest of the world, these relations have been varied in the course of

history. According to their findings, since the foundation of the republic, the Turkish

University Press, 2003; Lisa Greenfeld, Nationalism: Five Roads to Modernity, Cambridge: Harvard University
Press, 1992; Barbara-Ann J. Rieffer, “Religion and Nationalism: Understanding the Consequences of a Complex
Relationship,” Ethnicites, vol. 3, no.2, 2003, p. 215-242; Roger Brubaker, “Religion and Nationalism: Four
Approaches”, Nations and Nationalism, 18(1), 2012, p. 2-20; John Coakley, “Religion and Nationalism in the
First World”, in Ethnonationalism in the Contemporary World: Walker Connor and the Study of Nationalism, ed.
Daniele Conversi, London: Routledge, 2002; Willfried Spohn, “Multiple Modernity, Nationalism and Religion: A
Global Perspective,” Current Sociology, Vol. 51(3/4), May/July 2003, p. 265-286; Philip W. Barker, If God Be
For Us: Religious Nationalism in Modern Europe, Unpublished PhD Dissertation, Colorado: University of
Colorado, 2001.

6 For examples of studies in this field, see, Elisabeth Ozdalga, “Islamism and Nationalism as Sister Ideologies:
Reflections on the Politicization of Islam in a Longue Dureé Perspective”, Middle Eastern Studies, Vol. 45, No.
3, May 2009, 407-423; Erwin I. J. Rosenthal, “Islam and Turkish Nationalism”, in Islam in the Modern National
State, New York: Cambridge University Press, 2009; Ilter Turan, “Siyasal Ideoloji Olarak islam ve Milliyetgilik”,
Cagdas Tiirkive'de Islam: Din, Siyaset, Edebiyat ve Laik Devlet, Richard Tapper (ed.), Istanbul: Sarmal
Yayinevi, 1993, p. 39-70; Binnaz Toprak, “Islam and Nation-Building”, Islam and Political Development,
Leiden: E. J. Brill Pub., 1981, p. 35-58; Siileyman Seyfi Ogiin, “Tiirk-Islam Sentezi: ideolojik Bir Siireklilik mi
Kesinti mi?”, Modernlesme, Milliyet¢ilik ve Tiirkiye, Istanbul: Baglam Yaymncilik, 1995, p. 177-194; Birol Akgiin
ve Saban H. Calis, “Tiirk Milliyetciliginin Terkibinde islamc1 Doz: Tanr1 Dagi kadar Tiirk, Hira Dag1 Kadar
Miisliiman”, in Tiirkiye'de Siyasal Diisiince: Millivetcilik, 4.ed., Istanbul: Iletisim Yaymlari, 2009; Soner
Cagaptay, Tiirkiye'de Islam, Laiklik ve Milliyetcilik: Tiirk Kimdir?, (tra.) Ozgiir Bircan, Istanbul: Istanbul Bilgi
Universitesi Yayinlari, 2009; Taml Bora, Tiirk Sagumn Ug Hali: Milliyet¢ilik, Muhafazakarhik, Islamcilik, 5.ed.,
Istanbul: Birikim Yaymlari, 2008; Halil Ibrahim Yenigiin, Islamism and Nationalism in Turkey: An Uneasy
Relationship, (Paper read at 2nd Annual Graduate Student Conference of the Dept. Of Politics, March 28, 2005
at the University of Virginia, Charlottesville); Dov Waxman, “Islam and Turkish National Identity: A
Reappraisal”, Turkish Yearbook of International Relations, no. 30 (2000), 1-22; Sami Zubadia, “Turkish Islam
and National Identity”, Middle East Report, No. 199, Turkey: Insolvent Ideologies, Fractured State (Apr. — Jun.
1996), p. 10-15; Sami Zubadia, “Islam and Nationalism: Continuities and Contradictions”, Nations and
Nationalism, 10 (4), 2004, p. 407-420; Yildiz Atasoy, “Islam, the State and Nation-Building in Turkey (1839-
1945)”, Paper presented at the Annual Meeting of the ASA, Philadelphia, USA, Aug. 12, 2005, Cetinsaya,
“Rethinking Nationalism and Islam...



state and civil agents have not produced only the nationalist discourses holding
secular tendencies; but also the ones assuming Islam as being a significant

component of Turkish nationalism and national identity.

Taking these theoretical debates as a point of departure, this study, in a general sense,
aims at determining the role attributed to religion in the official discourse of
nationalism. More specifically, | analyze the various relationship patterns between
Islam and Turkish nationalism in the official discourse(s) developed during the early
Republican era in Turkey. For this aim, one of the prominent apparatuses in the
reproduction of the official discourse, social science and religion textbooks of formal

education of the 1924-1950 period is assessed.

In this regard, stating the reasons for choosing education as the field and textbooks as
the unit of analysis appears to be appropriate. As a general statement, it can be
emphasized that today mass education and schools are the main determinants apart
from families in the socialization of the young generations. The foundations of this
trend laid in Europe and the USA during the late eighteenth century when education
became a public service provided predominantly by the state. Certainly, this
development was a consequence of the wide ranging modernization process which
also brought about the emergence of industrialization, nationalism, and modern state
structures. Gradually, this process became widespread around the world by the

twentieth century.” Hence, as a worldwide trend,

[s]tate intervention in education caused a strict regulation in the curriculum,
textbooks, methods of education and educational activities. States not only
provide financial support to educational institutions but also to a great extent,
dictate in their own interest what will be taught in schools and how.?

In this framework, sociological studies with a critical approach often prefer to

analyze mass education with respect to its ideological content and functions aiming

7 See. John W. Meyer, Francisco O. Ramirez, ve Yasemin Nuhoglu Soysal, “World Expansion of Mass
Education, 1870-1980”, Sociology of Education, Vol. 65, No. 2 (Apr., 1992), p. 128-149; Peter V. Meyers,
“Education”, in Encyclopedia of Social History, (Ed.) Peter N. Stears, New York; London: Garland Publishing,
Inc., 1994, p. 290-295; Andy Green, “Education and State Formation in Europe and Asia,” in Citizenship
Education and the Modern State, (ed.) Kerry Kennedy, London: Falmer Press, 1997; Robert J. Havighurst,
“Social Foundations of General Education”, in The Fifty-First Yearbook of the National Society for the Study of
Education-Part | General Education, (Ed.) N. B. Henry, Illinois: University of Chicago Press, 1952.

8 Kemal Inal, Egitim ve Iktidar: Tiirkive'de Ders Kitaplarinda Demokratik ve Millivet¢i Degerler, Ankara:
Utopya Yaynevi, 2004, p. 46.



to legitimize and reproduce social structure and performing social control over
society.® These studies explain that it is the textbooks through which ideological
function of education policies in general and school curriculum in particular is
achieved. Indeed, various studies from all around the world claim that textbooks are
essentially biased in favor of capitalism, nationalism, ethno-centrism, patriarchy and
religiocentrisim.® Taking this general assumption as a point of departure, this study
aims at a critical analysis of the ideological content of education in Turkey in regard
to the ideological/discursive relations between religion and nationalism in the official

discourse.

In line with the trends in the world, numbers of various critical studies in Turkey
analyzing the relationships between the official ideology and education system in
general, and social science textbooks in particular have increased by the 1990s.
These studies suggest that Turkish nationalism is undisputedly determine “the

context and language of education”!! within the framework of the authoritarian

% For examples of this view, see, Michael W. Apple, Ideology and Curriculum, New York: Routledge, 1977;
Samuel Bowles ve Herbert Gintis, Schooling in Capitalist America, New York: Basic Books, 1976; Peter
McLaren ve R. Farahmandpur, Teaching Against Global Capitalism and the New Imperialism Lanham, MD.:
Rowman & Littlefield, 2005; Paulo Freire, Pedagogy of the Oppressed, New York: Continuum, 1989; Louis
Althusser, On Ideology, London, NY: Verso, 2008; Henry A. Giroux, Disturbing Pleasures: Learning Popular
Culture, New York: Routledge, 1994; Peter McLaren, Life in Schools: An Introduction to Critical Pedagogy in
the Foundations of Education, Boston, MA: Pearson Allyn & Bacon, 2007; Pierre Bourdieu and Jean Claude
Passeron, Reproduction in Education, Society and Culture, London: Sage Publications, 1977.

10 For examples, see. Miklos Szabolcsi, “Ethnocentrism in Education: A Comparative Analysis of Problems in
Eastern and Western Europe”, Prospects: Quarterly Review of Education, Vol. XIX, No.2, (70), 1989, p. 149-
162; Riad Nasser, “Exclusion and the Making of Jordanian National Identity: An Analysis of School Textbooks”,
Nationalism and Ethnic Politics, 10, 2004, 221-249; Joseph Zajda ve Rea Zajda, “The Politics of Rewriting
History: New History Textbooks and Curriculum Materials in Russia”, International Review of Education, 49 (3-
4), 2003, p. 363-384; Majid Al-Haj, “National Ethos, Multicultural Education, and the New History Textbooks in
Israel”, Curriculum Inquiry, 35(1), 2005, p. 48-71; Luke Terra, Conflict and the Adoption of Civic Norms: A
Textbook Analysis of Civic Identity in Northern Ireland, Unpublished MA thesis, Stanford University, 2008; Tang
Shuk Ching, A Content Analysis of the Certificate Level History Textbooks in Hong Kong, Unpublished MA
thesis, University of Hong Kong, 1998; Anamaria Dutceac Segesten, Myth, Identity and Conflict: A Comparative
Analysis of Romanian And Serbian Textbooks, Unpublished PhD dissertation, University of Maryland, College
Park: 2009; Amy L. Sellin, Critiquing the Nation, Creating the Citizen: A Century of Educational Discourse in
Venezuela, Unpublished PhD dissertation, Brown University, Rhode Island: 2008; Yoonmi Lee, Modern
Education, Textbooks and the Image of the Nation: Politics of Modernization and Nationalism in Korean
Education, 1880-1910, Unpublished PhD dissertation, University of Wisconsin-Madison, 1997; Douglas Mpondi,
Educational Change and Cultural Politics: National ldentity-Formation in Zimbabwe, Unpublished PhD
dissertation, Ohio University, Ohio: 2004; Gerard Giardano, Twentieth-Century Textbook Wars: A History of
Advocacy and Opposition, New York: Peter Lang Pub., 2003.

11 For examples, see Ismail Kaplan, Tiirkiye'de Milli Egitim Ideolojisi ve Sivasal Toplumsallasma Uzerindeki
Etkisi, Istanbul: Iletisim Yaynlari, 1999; Fatma Gok (Ed.), 75 Yilda Egitim, Istanbul: Tarih Vakfi, 1999; Mete K.
Kaynar, “Tiirk Milli Talim ve Terbiye Sistemi”, Ozgiir Universite Forumu — Egitim Neye Yarar?, Sayr: 23,
Temmuz-Eyliil 2003, p. 24-42; Ayse Kadioglu, ‘“The Paradox of Turkish Nationalism and the Construction of
Official Identity”, Middle Eastern Studies, 32:2, 1996, p. 177-196; Ismail Giiven, Tiirkiye'de Devlet, Egitim ve
Ideoloji, Ankara: Siyasal Kitabevi, 2000; Faith J. Childress, Republican Lessons: Education and the Making of
Modern Turkey, Unpublished PhD dissertation, University of Utah, Utah: 2001.
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tradition of the state; thus, “the dominant discourse in the textbooks”? since the
beginning of the Young Turk government in the last period of Ottoman Empire. This
nationalist inclination has certainly maintained its dominance in determining the
content and discourse of textbooks also in the Republican era in modern Turkey.
According to the findings of these studies, heroic expressions encouraging absolute
loyalty to the state, homeland, nation, and flag are dominating in the majority of the
textbooks with prominent references to the Turkish ethno-culture and nation as a

homogenous structure.

12 For examples, see. Etienne Copeaux, Tarih Ders Kitaplarinda Tiirk Tarih Tezinden-Tiirk Islam Sentezine
(1931-1993), 2.ed., Istanbul: Tarih Vakfi Yurt Yaymlari, 2000; Biisra Ersanly, fktidar ve Tarih: Tiirkiye'de Resmi
Tarih Tezinin Olusumu (1929-1937), 2.ed., Istanbul: AFA Yayinlari, 1996; Ayse Giil Altinay, The Myth of the
Military Nation: Militarism, Gender and Education in Turkey, New York: Palgrave Macmillan, 2004; Tanil
Bora, “Ders Kitaplarinda Milliyetcilik”, Ders Kitaplarinda Insan Haklari: Tarama Sonuclari, (Ed.) Betiil
Cotiiksoken, Ayse Erzan, Orhan Silier, , Istanbul: Tarih Vakfi Yayinlari, 2003, p. 65-89; Tanil Bora, “Ders
Kitaplarinda Milliyetcilik: Siz Bu Ulke icin Neler Yapmay1 Diisiiniiyorsunuz?”, Ders Kitaplarinda Insan Haklari
II: Tarama Sonuglari, (Ed.) Giirel Tiiziin, Istanbul: Tarih Vakfi Yayinlari, 2009, p. 115-141; Ismet Parlak,
Kemalist Ideolojide Egitim: Erken Cumhuriyet Dénemi Tarih ve Yurt Bilgisi Kitaplar: Uzerine Bir Inceleme,
Ankara: Turhan Kitabevi, 2008; Kemal Inal, Egitim ve Iktidar: Tiirkive'de Ders Kitaplarinda Demokratik ve
Milliyet¢i Degerler, Ankara: Utopya Yayinlari, 2004; Kenan Cayir, “Preparing Turkey For The European Union:
Nationalism, National Identity and 'Otherness' in Turkey's New Textbooks”, Journal of Intercultural Studies,
30:1, 2010, p. 39-55; Fiisun Ustel, Makbul Vatandas'in Pesinde: II. Mesrutiyet ten Bugiine Vatandaghk Egitimi,
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Pillars of Turkish Education: Emergent Kemalism and The Zenith of Single Party Rule, Unpublished PhD
dissertation, University of Wisconsin-Madison, Wisconsin: 2006; Nihat Giirel Kahveci, Teaching “Europe” in
Turkey: An Analysis of Secondary History Textbooks 1956-2005, Unpublished PhD dissertation, University of
Ilinois, Urbana-Illinois: 2007; Tuba Kanci, Imagining the Turkish Men and Women: Nationalism, Modernism
and Militarism in Primary School Textbooks (1928-2000), Unpublished PhD dissertation, Sabanci Universitesi,
Istanbul: 2007; Basar Ari, Religion and Nation-Building in the Turkish Republic: A Comparison of the High
School Textbooks of 1930-1950 and 1950-1960, MA Thesis, Ankara: METU, 2010; Ari, Basar. “Religion and
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19507, Turkish Studies, Vol. 14, No. 2, 2013, p. 372-393; Jale Baysal, “Din Kiiltiirii ve Ahlak Bilgisi”,
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1950)”, in Tiirkiye'de Sivil Toplum ve Milliyetcilik, (Ed.) Stefanos Yerasimos, Istanbul: letisim Yayinlari, 2001;
Istar Gozaydm, “Tiirkiye'de “Din Kiiltiirii ve Ahlak Bilgisi” Ders Kitaplarina Insan Haklar1 Mercegiyle Bir
Bakis”, Ders Kitaplarinda Insan Haklar: II: Tarama Sonuglart iginde, (Ed.) Giirel Tiiziin, Istanbul: Tarih Vakfi
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Ders Kitaplarinda Insan Haklari: Tarama Sonuclari, (Ed.) Betiil Cétiiksoken, Ayse Erzan, ve Orhan Silier,
Istanbul: Tarih Vakfi Yaynlarn, 2003, p. 240-263; Recep Kaymakcan, “Christianity in Turkish Religious
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When these studies are evaluated with respect to the relationship between
nationalism and religion in modern Turkey, most of them hypothesize the hegemony
of a secular nationalist discourse within the textbooks up to the 1950s. Accordingly,
this was replaced by a subtle combination of nationalism and Islam gradually after
the 1950s; a trend which gained further prominence with the 1980 military coup. In
this respect, it seems that most of those studies in the field, at least the ones covering
the textbooks used during the early Republican period, undoubtedly reproduce the
classical secularization thesis. According to this group of works, it is assumed that an
authoritarian/strict secularism was reproduced via textbooks during the thirty years
of Republican People’s Party rule. They argue that, it was a reflection of a policy
implemented during the first decades of the Turkish state, similar to the eighteenth
century French model, keeping state apart from religion. It is claimed that a series of
systematic political decisions involving various dimensions of social life were put
into action by force, and that a new understanding of society and politics was
adopted where contours were set for Islam. Hence, daily life and politics as well as
education and textbooks were restructured within the framework of a non-religious
reference, including nationalism. In the literature on Turkey, there are only two
works, i.e. Ar1’s and Yildirim’s, which propose analytical evidences that indicate the
existence of discursive examples of religious nationalism in the textbooks of the
early Republic.®® Still, due to their limited scope in terms of analyzed material, it still
needs the appearance of comprehensive studies in this field in order to clarify the

situation.

In my opinion, principally, the popular assumption about the dominance of a single
paradigm on religion in a period of nearly thirty years can be questioned on various
grounds. First of all, this approach is based on an over-generalizing view
disregarding usual diversity and change within any given official discourse over
time. Besides, it can be argued that the possible reactions or resistance to this radical
shift from a traditional/lslamic Empire to a new and modern regime which was
imposed upon the population has been overlooked. Furthermore, even though each of

the founding members of the republic shared and advocated the same views in their

13 Ar, Religion and Nation-Building in the Turkish Republic...; Basar. “Religion and Nation-Building in the
Turkish Republic...; Yildirim, “Din Dersi Kitaplar1 Deneyimi (1923-1950)...



whole careers — which is known to be rare— political inconsistencies arising from
pragmatic necessities are sure to be expected. Therefore, in one sense, | seek traces
of such ideological/discursive inconsistencies within the official discourse in regard
to relations between nationalism and religion through analysis of the textbooks in
this period.

In this context, | assert that the early Republican era can be divided into three sub-
periods when the varieties of the discourses in textbooks are specifically considered.
The dominant discourse, found in textbooks of the first sub-period between 1924 and
1931, is based on the idea that Islam and Turkishness are the two complementary
components forming the basis of national identity and nationalism. This, | believe,
can be referred to as more of a Turkish-Islamic Synthesis. Against the common view,
a strictly secular nationalism is found in the textbooks only in the second period
between 1931 and 1939. All supernatural beliefs were assumed to be products of the
human mind, and traditional religions disclaimed from being the source of legitimacy
in this period. Thus, while defining Turkish identity and nationalism in textbooks;
they did not in any way make reference to any religious belief. During the third and
last sub-period between 1939 and 1950, reference to religion in textbooks has gained
power once again. Hence, the strict secularism of the second sub-period is replaced
with a Turkish identity in strong association with Islam. This third period closely
resembles the first one, where Turkish-Islamic Synthesis becomes the dominant

discourse once again.

At this stage, it is appropriate to give a brief explanation about the methodology that
| persue in analyzing textbooks. As a nodal point, it has to be emphasized that
textbook analysis is a complicated process which usually necessitates an
interdisciplinary approach including history, social sciences (geography, sociology,
and political science), educational sciences, linguistics, and even psychology.
Despite the increase in the number of studies conducted in this field recently, there is

still an obvious ambiguity and lack of clarity regarding the techniques to be used.'®

14 Katalin Morgan, Elizabeth Henning, “Desigining a Tool for History Textbook Analysis”, Forum: Qualitative
Social Research, Vol. 14(1), Art. 7, January, 2013, p. 3; Pingel, op.cit., p. 43.

15 For a general assessment on this topic, see. Jason Nicholls, “Methods in School Textbook Research”,
International Journal of Historical Learning, Teaching and Research, Vol. 3 (2), July 2003, p. 1-17; John Issitt,
“Reflections on the Study of Textbooks”, History of Education, Vol. 33(6), November 2004, p. 683-696; W. E.
Marsden, The School Textbook: Geography, History and Social Studies, London: Woburn Press, 2001; Morgan et
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For instance, while “content analysis” technique is the most commonly preferred tool
by the researchers working in this field, there is a strong debate about whether it is a
qualitative or quantitative technique.’® Nevertheless, the literature is not totally
devoid of studies for guidance. Among the most prominent ones is Pingel’s guide
where the author identifies the methodological foundations for pursuing analytical
comparisons between textbooks of various countries.!” Methodological proposals
stated in the guide also provide a significant standard for some studies of narrow

scope (those limited to the textbooks of a single country).

According to Pingel, the first step in the textbook analysis is to determine the number
and the type of textbooks to be analyzed. It is recommended to use official data and
statistics to determine the sampling. In addition, Pingel suggests that information
collected from teachers and publishers could give an idea on which textbooks are
preferred over others.’ In the same framework, the author recommends to follow a
vertical analysis method when researching the change in ideologies in textbooks over
time or the level of stability in approaching the history, geography or political system
of a given society.!® Otherwise, he suggests horizontal analysis with as wide a scope
as possible if the researcher is more interested in new approaches and exciting ideas

adopted by textbooks.?

Furthermore, Pingel puts forward two basic alternatives for selecting a research
technique. The first approach is didactic analysis developed for the analysis of the
use of textbooks as an educational tool by teachers and students. This technique
focuses more on underlying pedagogy rather than the text itself. However, the second
one which is called content analysis, deals with the content of the text and how it is

conveyed to the reader.?! The author particularly emphasizes that the first approach is

al, op.cit.; Pingel, op.cit.; Egil Johnsen, Textbooks in the Kaleidoscope: A Critical Survey of Literature and
Research on Educational Texts, Trans. Linda Sivesind, Tensberg: Vestfold College, 2001.

16 For a discussion on various definitions of ‘content analysis’ see. Daniel Riffe, Stephen Lacy, F. G. Ficko,
Analyzing Media Messages: Using Quantitative Content Analysis in Research, 2nd ed., Mahwah, New Jersey:
Lawrence Erlbaum Associates, 2005, p. 23-39; Klaus Krippendorf, Content Analysis: An Introduction to Its
Methodology, 2nd ed., Thousand Oaks, California: Sage Publications, 2004, p. 18-43; Kimberly A. Neuendorf,
The Content Analysis Guidebook, Thousand Oaks, California: Sage Publications, 2002, p. 1-25.

17 See Pingel, op.cit., p. 42.

18 |bid., p. 30.

19 1bid.

20 1bid.

2 Ibid., p. 31.



generally preferred by educators while the second one is usually referred to by social

scientists.

Pingel explains that in studies focusing on the content of a text, a further
differentiation is required between qualitative and quantitative approaches.

According to him,

[g]uantitative methods [including techniques] like frequency and space analysis
measure the text and determine: how many times a term is used or a person or
people are mentioned; how much space is allotted to a country or topic, etc.
This can tell us a great deal about where the emphasis lies and about
selection criteria, but nothing about values and interpretation. [On the other
hand,] [g]Jualitative methods such as hermeneutic analysis reveal underlying
assumptions that cannot be measured: [W]hat does a text tell us, what messages
does it transmit? They [also] give insight into the mode of presentation:
multiperspectivity vs. monocausal explanation, results of scientific studies vs.
didactic reduction in textbooks.?

Additionally, for him, the latter strives to find answers to questions like in what
context does the terminology or people mentioned in the text appear. It is important

to quote Pingel’s remark about methodology:

Reviewers checking the content coverage of a topic should at least discern
between different levels of presentation such as information vs. explanation or
depth vs. breadth. Herlihy proposes three categories: expository-descriptive,
explanatory, investigative-argumentative.

Linguistic investigation offers insight into how messages are characterized and
transmitted, as well as into examining the facts, events, persons and processes
mentioned in the text. Linguistic analysis can show whether certain peoples or
groups or world regions are portrayed in a way that creates invariable images of
them. Such images often are linked to common opinion and can foster already
existing stereotypes. A simple method is to list the adjectives attributed to
characters, and social or ethnic groups: are they emotionally loaded, do they
have pejorative or positive connotations? A story about the same event can
often be told from opposing perspectives, i. e. from the point of view of the
victims or from the standpoint of the perpetrators. The author can incorporate
these different perspectives and leave it to the reader to evaluate them.

Linguistic analysis can also reveal who the characters or protagonists are.
Long textbook passages are often written in the passive voice. The subjects are
mainly social groups, bodies or institutions, and only rarely individuals. On the
other hand, other passages might portray a number of famous historical figures
to whom we attribute great achievements. As a rule, these figures are either
good or bad, but not “normal.” To examine whether authors concentrate on
structures or personalities in their history or civics textbooks can reveal their

22 |bid., p. 67-68.
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underlying conception of what the most influential forces in history and society
are.

Discourse analysis has also developed useful instruments for textbook research.
It attempts to find out what the author regards as important, what he or she feels
needs to be explained and what he or she takes for granted. Which topics are
supported by visuals, which are summarized and which are selected for
inclusion in the exercises for students??

While the issues Pingel has underlined so far provide a basic framework for the
textbook analysis, Nicholls claims that it is “deprived of examples to provide
researchers with detailed instruction on how to analyze a textbook, especially from a
qualitative standpoint.”?* Thus, while researchers follow the guidance of this
framework, they should also resort to approaches taken by the studies of wider scope
for the textual analysis. At this point, it would be appropriate to discuss the
characteristics of the content analysis as a general tool widely used by the researchers

in textual analysis.

Franzosi has pointed out that the content analysis was first used only as a quantitative
technique, but was further developed over time to cover qualitative inferences.?
Similarly, Abrahamson underlines the possibility of using content analysis in
studying any communication type from both a quantitative and qualitative
approach.?® It can thus be concluded that the approach/ technique can be used for a
quantitative measurement of words or phrases or for a qualitative measurement based
on interpretation in a text such as discourse analysis or hermeneutics, depending on
the purpose of research.?’” Furthermore, as Smith points out, it is possible to use both
approaches simultaneously in a content analysis study.?® In this regard, Franzosi
states that content analysis is “a collection of various approaches used in the analysis

of any text or even message, rather than a single technique.”?

23 |bid. p. 70-71.

24 Nicholls, op.cit., p. 5.

% See Roberto Franzosi, “Content Analysis”, Michael S. Lewis-Beck, et al. (Ed.s.), in The SAGE Encyclopedia of
Social Science Research Methods, Thousand Oaks, California: Sage Publications, 2004, p. 186

%6 M. Abrahamson, Social Research Methods, Englewood Cliffs, NJ: Prentice Hall, 1983, p. 286 cited in Bruce L.
Berg, Qualitative Research Methods for the Social Sciences, 4th ed., Boston: Allyn and Bacon, 2001, p. 241.

27 Parlak, op.cit., p. 151.

2 H. W. Smith, Strategies of Social Research, Englewood Cliffs, NJ: Prentice Hall, 1975, p. 218 cited in Berg,
op. cit., p. 241.

29 Franzosi, op. cit., p. 186
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After combining common traits of all definitions regarding the method/approach,
content analysis can be defined as a “multi-dimensional and wide-scope research
method that enables the researcher to reach a meaningful, valid and objective
conclusion regarding the content and its context by means of a systematic analysis of
explicit and/or implicit content of a given text.”®® The concept of “text” as Neumann
argues, can be “anything written, visual, or spoken that serves as a medium for
communication” while “content” is basically comprised of all kinds of words,
meanings, pictures, symbols, ideas, themes or messages conveyed to the reader.®
Furthermore, as the definition suggests, it seems possible to classify the content of a
text as manifest or latent. According to Berg, “manifest” content includes all
elements that are physically there in the text and that can be counted, while “latent”
content basically represents the symbolism behind physical data that calls for an
interpretive approach.®? In the light of the discussion so far, it can be concluded that
content analysis method can be used in studying books, magazines, advertorials,
speeches/interviews, TV programs, official documents, movies, lyrics, pictures,

works of art, and textbooks.3?

Lasswell explains that researchers who choose to use this method basically aim to
determine “what a person says, how and why.”** In this regard, according to Scott, to

do this, one needs

to identify clear and coherent categories that highlight salient aspects of the
message conveyed and to use objective and reliable methods of calculating their
relative significance in the overall message. The categories used will vary from
study to study, according to the nature of the material and the theoretical
presuppositions of the researcher. Categories in content analysis will, therefore,
include such diverse things as positive, negative and neutral expressions
concerning political parties, women, medical treatment, asylum seekers, God
and street crime. Very often, the aim is to devise categories that grasp favorable
or unfavorable attitudes or representations of these.*®

30 Riffe et al, op. cit; Krippendorf, op.cit.; Neuendorf, op .cit.; Franzosi, op. cit.; Berg, op. cit.

3L W. Lawrence Neuman, Social Research Methods: Qualitative and Quantitative Approaches, 2nd ed., Boston:
Allyn & Bacon, 1994, p. 262.

32 Berg, op. cit., p. 242.

33 Ibid.; John Scott, “Content Analysis”, Victor Jupp (Ed.), in The Sage Dictionary of Social Research Methods,
London: Sage Publications, 2006; Emily S. Adler, Roger Clark, An Invitation to Social Research, How It’s Done,
Belmont, CA: Wadsworth, Cengage Learning, 2011, p. 367; Krippendorf, op. cit.; Neuendorf, op. cit..

3 H. D. Lasswell, “Detection: Propaganda Detection and the Courts”, H. Lasswell et al. (Ed.), in The Language
of Politics: Studies in Quantitative Semantics, Cambridge, MA: MIT Press, 1965, p. 12.

3 Scott, op. cit., p. 40.
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Parlak also points out that it is possible to detect the explicit or implicit nature of the
message conveyed in a given text through content analysis. In other words, for him,
it is possible to identify whether the message is conveyed implicitly or through other

(underlying) meanings.®

In this respect, content analysis technique is preferred for the analysis of textbooks
since it provides a good combination of qualitative and quantitative aspects.
Nevertheless, while there will be some quantitative comparisons in the study, |
mainly adopt a qualitative approach, i.e. Van Dijk’s (critical) discourse analysis, in
evaluation of the ideological/discursive content of the textbooks. For this aim, in this
section, I should clarify the process of Van Dijk’s technique specifically as one of the

qualitative approaches of analyzing the textual/ideological content of textbooks.

As a starting point, I assume ideology as “a form of social cognition shared by the
members of a group, class, or other social formation.”®’ Below, Van Dijk explains

further this conceptualization of ideology:

[If] is a complex cognitive framework that controls the formation,
transformation and application of other social cognitions such as knowledge,
opinions, and attitudes, and social representations, including social prejudices.
This ideological framework itself consists of socially relevant norms, values,
goals and principles which are selected, combined, and applied in such a way
that they favor perception, interpretation and action in social practices that are
in the overall interest of the group. In this way, an ideology assigns coherence
among social attitudes, which in turn codetermine social practices. It should be
stressed that ideological social cognitions are not systems of individual beliefs
or opinions, but essentially those of members of social formations or
institutions. Similarly, according to this analysis, we do not use terms such as
“false” in order to denote specific “biased” ideologies. All ideologies (including
scientific ones) embody an (re)construction of social reality.*®

Within this framework, ideologies are principally related with “the characteristic
properties of a group, such as their identity, their position in society, their interests
and aims, their relations to other groups, their reproduction, and their natural

environment.”® Van Dijk assumes that most ideologies have a “schema-like” nature,

% parlak, op. cit., p. 151

87 Teun A. Van Dijk, “Structures of Discourse and Structures of Power”, in Communication Yearbook 12, J.A.
Anderson (Ed.), Newbury Park, CA: Sage, 1989, p. 24.

% Ibid., p. 24-25.

3 Van Dijk, Ideology and Discourse: A Multidisciplinary Introduction, English version of an internet course for
the Universitat Oberta de Catalunya (UOC), July 2000, p. 12.
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“that is, consist of a number of conventional categories that allow social actors to
rapidly understand or to build, reject or modify an ideology.”* The categories of
ideology schema which organize the social beliefs of a group are as follows:

Who are We? Who do (do not) belong Us?
What do We do? What are Our activities? What is expected of Us?
What are the goals of these activities? [What do we want? Why do we do it? 4]

What norms and values do We respect in such activities? [What is good or bad
for us?4?]

To which groups are We related: Who are Our friends and enemies?

What are the resources We typically have — or do not have- (privileged) access
t0?*®

They not only provide a cognitive framework to individual members of a specific
social group to make sense of the world they are living in, but also they guide their

social attitude and behavior.** According to Van Dijk,

[as individuals] [w]e learn most of our ideological ideas by reading and
listening to other group members, beginning with out parents and peers. Later
we ‘learn’ ideologies by watching television, reading text books at school,
advertising, the newspaper, novels or participating in everyday conversations
with friends and colleagues, among a multitude of other forms of talk and text.*

In the same context, Van Dijk basically relates discourse to the verbalization of
ideologies and their reproduction. According to him, discourse is a specific textual
form of language use within a certain social context; it functions as a crucial tool
through communication for the reproduction and transformation of ideologies.*®
Hence, the content of any discourse and the way it is stated bear traces of the

ideology (explicit or implicit) behind it.

Van Dijk considers discourse as a concept principally related with power (authority)
and hegemonic groups within society. Discourse, in this regard, first of all, is a way

http://www.discourses.org/OldBooks/Teun%20A%20van%20Dijk%20-%201deology%20and%20Discourse.pdf
“ |bid., p. 17.

41 |bid.

42 |bid.

43 Van Dijk, “Ideological Discourse Analysis,” New Courant (English Dept, University of Helsinki), 4, 1995, p.
146.

4 Van Dijk, Ideology and Discourse..., p. 8-9.

% |bid., p. 9.

46 |bid.; Van Dijk, “Structures of Discourse and Structures of Power..., p. 25.
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of practicing authority by hegemonic groups. Thus, discourse analysis connotes the
analysis of power relations between hegemonic groups and other social formations in
this approach. Therefore, at this section, his conceptualization of power should be

stressed briefly.

Van Dijk basically defines social power/authority as an asymmetrical relationship
between various groups, classes and other social formations. Similar to Weber#’, Van
Dijk conceptualizes power as a mode of social control that a group exercises over
another group in a way the latter’s freedom of action is restrained.”® In this
framework, Van Dijk insists that power is usually actualized through
control/manipulation of cognitive/mental conditions of other groups’ actions by
hegemonic groups. He asserts, “social power is usually indirect and operates through
the ‘minds’ of people, for instance by managing the necessary information or
opinions they need to plan and execute their actions.”® In the same context,
discourse is nothing more than an instrument in the exercise, maintenance, or

legitimization of power for the writer.*

When Van Dijk attempts to analyze the concept of discourse, he begins with the
classification of the hegemonic groups, namely power elites. The author classifies
elites as small groups having exclusive social control over society into four groups
consisting of socio-cultural, economic, political and military power groups.®* Among
them, it is socio-cultural power groups, i.e. intellectuals, who mostly control material
production, articulation, distribution and influence of discourses. Referring to
Bourdieu, Van Dijk entitles the group which comprises of journalists, writers, artists,
directors and scholars as “symbolic elites” since they exercise power in terms of
symbolic capital.>> They control and determine topics, style and presentation of

discourses via channels of mass media and education. Hence, “[t]hey are the

47 For Weber’s conceptualization of “authority” see. Max Weber, Economy and Society: An Outline of
Interpretive Sociology, Ed. Guenther Roth, Claus Wittich, Berkeley, LA, London: University of California Press,
1978.

48 Van Dijk, “Structures of Discourse and Structures of Power..., p. 20.

49 Ibid.

50 Ibid.

5 1bid., p. 23, 26.

52 |bid., p. 22. For a detailed analysis of “symbolic capital” see. Pierre Bourdieu, Outline of a Theory of Practice,
Cambridge: Cambridge University Press, 1977; Bourdieu, Homo Academicus, Trans. Peter Collier, Stanford,
California: Stanford University Press, 1988; Paris: Minuit, 1984; Bourdieu and J. C. Passeron, Reproduction in
Education, Society and Culture, Beverly Hills, CA: Sage Publications, 1977; David Swartz, Culture and Power:
Sociology of Pierre Bourdieu, Chicago, London: The University of Chicago Press, 1997.
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manufacturers of public knowledge, beliefs, attitudes, norms, values, morals, and

ideologies.”™®

Nevertheless, Van Dijk highlights that symbolic elites rarely exercise this ideological
power independently/freely since most of these elites are managed by the state or
private corporations. Therefore, even though there may exist conflicts among
hegemonic groups, the voice of intellectuals are usually nothing more than the voice
of their corporate or institutional masters, i.e. political, military or economical
elites.> Due to such dependence among power groups, “only a few groups (e.g.,
novelists and some academics) have the possibility to exercise counter power, which

must still be expressed within the constraints of publication.”®

From a similar perspective, Gutek also assumes media and education kept under
control of hegemonic groups as important tools of ideological (re)production.
According to him, through these tools they manipulate the foundations of ideologies
which comprise of beliefs and opinions.>® In this regard, pertinent to my study, Gutek
states the determining power of these groups in the ideological content and function

of education as follows:

[They] (1) determine education policies as well as its targets, aims, and
outcome; (2) set and reinforce the rules for behavior at school environment and
values to be established; (3) have significant impact in the determination of
knowledge and skills to be delivered by official school curriculum.®

Macro level policies regarding the aim, subjects, methods, and strategies for
education are determined by the hegemonic groups, which at the same time have vast
impact on the school curriculum, content, textbooks, and other educational

materials.>®

Considering the indications of above mentioned studies, it can be stated that
ideologies are constructed and become widespread via such tools as media and mass

education as reflections of a complicated web of power relations. Therefore, for Van

538 Van Dijk, “Structures of Discourse and Structures of Power..., p. 22.

5 Ibid., 23.

% Ibid., 23.

% |bid.

57 Gerald L. Gutek, Egitime Felsefi ve Ideolojik Yaklasimlar, trans. by. Nesrin Kale, 3.ed., Ankara: Utopya
Yayinevi, 2006, p. 181.

%8 Van Dijk, “Structures of Discourse and Structures of Power..., p. 26.
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Dijk, the first step for a discourse analysis of any text is a thorough evaluation of the
power system within which the specific text and discourse is constructed and how
this system determines the power relations between hegemonic groups and others
from a macro perspective. Solely by analyzing the text with relation to its broader

contextual background, the ideology behind the discourse can be clarified.*

After analyzing the macro structures, one can deal with the comprehensive analysis
of the discourse within the text. According to Van Dijk, as cited above, most
ideologies present suppositions about membership, activities, aims, rules, relations,
and resources of the group which they represent. Thus, a practical “heuristic”” method
to analyze discourse is considering the answers it provides for the questions related
with the reconstruction of group identity, i.e. who are we?, what is expected of us?,
etc.®” Van Dijk states that these answers are usually organized in the polarized terms
such as “Us vs. Them”. The essential part of this polarization is assuming a higher
status for “Us” against “Them”.%! According to the writer, it is usually expressed

through a common strategy which most ideological discourses follow:

-Emphasize positive things about Us
-Emphasize negative things about Them
-De-emphasize negative things about Us
-De-emphasize positive things about Them®?

Hence, “Us” is usually identified by positive attributions whereas “They” is typically
cited with opposite characteristics in the text. Van Dijk calls this conceptual strategy
as an “ideological square” and states that it can be pursued to the analysis of all

levels of discourse structures.®

Accordingly, Van Dijk suggests various ways for following the ideological traces
within any discourse. The first is clarifying the themes and topics which are preferred
to be narrated in the text since “[they] represent the gist and most important

information of a discourse, and tell us what a discourse ‘is about’.”’%* For instance, in

%9 Van Dijk, Ideology and Discourse..., p. 38.
6 |bid., p. 43.

61 |bid.

62 1bid., p. 44.

8 1bid.

64 Ibid., p. 45.
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the textbooks, it is usual to topicalize positive attributions such as nobility or bravery
of our nation and negative characteristics such as fearfulness and disloyalty of other
nations. On the contrary, bad things about Us and good things about Them are

detopicalized.®®

In addition to the careful selection of topics and themes, the way of narrating events
also has a crucial importance. The authors conscientiously decide which events will
be narrated in detail or in an abstract manner and which will be narrated through

clear expressions or implications:

[Pleople tend to leave information implicit that is inconsistent with their
positive self-image. On the other hand, any information that tells the recipient
about the bad things of our enemies or about those we consider our outgroup
will tend to be explicitly expressed in text and talk.%

Furthermore, Van Dijk points out other components of discourse structures as
follows: causal relationships between various facts or events®’, synonymity or
antonymity relations between various concepts or propositions®®, specific examples
and illustrations developed for supporting arguments and statements, sentences
beginning with a denial of adverse feelings against another group but ending up with
negative expressions (e.g. “I have nothing against X, but...”)®°, sentences expressing
one or more propositions (e.g. “Refugees are bogus”)’®, homogenization or
generalization of actors (e.g. “the Turks”, “the Turk”)’!, modalities (e.g. “It is
necessary that...”, “It is known that...”)’?, arguable evidences in order to proof
beliefs (e.g. “You read about it in the newspaper everyday”)”, hedging and
vagueness of negative or inappropriate statements’®, stereotypical expressions for
argumentation (e.g. “[Immigration is] a ‘burden’ for our country (economy, social

services, education, etc.), if not a ‘threat’ of the welfare state, or of Our Western

65 Ibid.

6 |bid., p. 47.

67 Ibid., p. 47-48.
68 |bid., p. 48-49.
69 |bid., p. 49-50.
70 Ibid., p. 50-51.
7L Ibid., p. 51.

72 |bid., p. 51-52.
73 |bid., p. 52.

74 |bid.

18



Culture”)’, sentence syntax (e.g. “The police arrested the demonstrators”, “The
demonstrators were arrested by the police”, “It was the demonstrators who the police
arrested”, “the demonstrators were arrested”, “The arrest of demonstrators.”)’®, and
etc. To sum up, these are the subjects which should be elaborated in a discourse
analysis of any text. In this regard, | follow the methodology developed by Van Dijk
in my analysis of textbooks.

In this methodological framework, the basic unit of analysis will be the whole texts
in the textbooks belonging to the period between 1924 and 1950. For this aim, the
textbooks approved by the Ministry of Education for the curricula of primary, middle
and high school grades as part of the history, citizenship, sociology, and religious
instruction courses in the period starting with 1924 will be analyzed critically. The
period marks an important milestone in the control of the political regime over

education, which continued until the Democrat Party regime in 1950.

The reason why | have chosen the textbooks of the courses listed above is that the
contents of these books are directly related to my research subject. In addition, the
impact of these courses on the reproduction of the official discourse is growing
stronger in Turkey today. Confirming this view, Aslan states that the Ministry of
National Education of the Early Republican period distributed all courses/textbooks
within two separate categories in line with their formal functions for the education
system. Accordingly, “cultural lessons” (Turk. kiiltiir dersleri) consisted of “Turkish
language, history, citizenship, geography, instruction of motherland (Turk. malumat-:
vataniye), sociology, philosophy, psychology, logic, and religious instruction
courses.””” The second group named as “basic sciences” (Turk. temel bilimler)
included “geometry, calculation, math, physics, chemistry, [and] biology
lessons...”’® As explained by Aslan, the first group of courses/textbooks, structured
in accordance with the founding ideas and principles of the regime, were assumed to
shape the national and humanistic dimensions/characteristics of children. Thus, for

the author, the state always considered the preparation and writing of these textbooks

75 Ibid., p. 53.

76 |bid., p. 54-55. ‘

7 Aslan, “Tiirkiye Cumhuriyeti’nin Ik Ders Kitaplari..., p. 219.
78 |bid.
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as important.” For this reason | choose these textbooks, similar to the other studies
in this field. However, the scope of my study is broader in terms of the courses, i.e.,
history, citizenship, sociology and religion, in which analyzed textbooks are used

since similar studies usually focus on a single course.

There were nearly 110 textbooks excluding re-prints used in the four courses taught
in primary, middle and high school grades during the period covering 192 until 1950.
Some of those were published by the state and some by private publishers. | have
reached the names of the textbooks from Tebligler Dergisi (Ministry of National
Education Bulletins) where the list of textbooks approved by Talim ve Terbiye
Dairesi (the Board of Education and Discipline) was regularly published, and some
other researches and publications in this field. | have attained most of the textbooks
through the National Library in Ankara. Besides, | have collected some others from
second-hand book sellers. The total number of textbooks | have used for analysis is
seventy-seven. This represents a high ratio, which is approximately seventy per cent
of the total textbooks used during the period. A full list of the analyzed textbooks is
listed in Appendix-A, B and C.

I have identified some categories/themes for my analysis of the relationship between
religon (including Islam, Judaism and Christianity), Islam and secularism, and
Turkish nation/national identity in the textbooks. I discuss how and from which
points textbooks of this period defined those subjects; what the characteristics of the
language and discourse used in the instruction of those categories were; what the
similarities and variations within the discourses in terms of authors, courses, and
publication years were; and, what is the ideological relation between the macro

politics of this period and discourses within the textbooks.

The following chapter will be a general assessment of the theoretical discussions in
the literature with regard to nationalism and religion in general and between secular

nationalism and religious nationalism in particular.

In Third Chapter, following Van Dijk, | will begin my analysis with a detailed
evaluation of the hegemonic groups and their political and ideological inclinations,
their relations with other groups, and their approaches on nationalism and religion in

7 1bid.
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the last period of the Ottoman Empire to the Early Turkish Republic. In the related
section, | specifically focus on the development and characteristics of two dominant
ideological groups, modernists/Westernists and modernist traditionalists whom
principally dominated the sources of cultural and educational reproduction in those

decades.

Following the assessments about the shifting ideological patterns in Turkish politics
and education policies/textbooks in the pre-Republic period, fourth, fifth and sixth
chapters will analyze the textbooks of the early Republican era. Collected textbooks
will be analyzed in three separate chapters since the three sub-periods that | have
identified in textbooks reflect a certain discourse belonging to each sub-period during
the years between 1924 and 1950.

The first sub-period is the one between 1924 and 1931, which marks a period when
the founders of the new state led by Mustafa Kemal Atatiirk
philosophical/ideological foundations of the new regime. During this period
nationalism considered Islamic and Turkish identities as complementary and as
founding elements of national identity. Analysis of textbooks within the framework
of this discourse suggests that being a Turk and a Muslim were not two mutually
exclusive categories since people were united under a single (Turkish) nation and
religion (cutting across various religious sects). This becomes evident in the focus on
Turkish-Islam period in history books together with explicitly or implicitly
approving statements about Turkish-Islamic identity. Although Copeaux uses the
Turkish-Islamic Synthesis concept for the post-1980 period, | use the same concept
to name the discourse of the early republican period since the content of the books is
in line with the definition provided by Copeaux. In other words, Turkish-Islamic

Synthesis dominates the textbooks of this first sub-period.

The second sub-period covers the textbooks used between 1931 and 1939. In this
period, the fundamental principles of Kemalism were considered as the official
doctrine of the regime. These principals were defined in detail and were
institutionalized. However, a paradigmatic shift is observed in the discourse on
nationalism dominating the textbooks; the dominant secular-nationalist discourse
replaced the former discourse. This discourse was partly based on the idea that all

supernatural beliefs are products of the human mind with the effort to repeal the
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power of traditional and religious values which were seen as the legitimate sources of
national identity. The same discourse, on the other hand, overemphasized the Turkish
nation and the values associated with it. Loyalty to the nation appeared to be
replacing the guiding role of religion. Hence, it can be argued that Turkish identity
was defined in the textbooks during this period as a worldly concept. It was tied to
political, territorial and cultural elements and even at times, to ethnicity with a racist

inclination.

The third and last sub-period to be analyzed is the years between 1939 and 1950.
This was when the Republican People’s Party attempted to revise its policies with the
newly rising political conjuncture. Following the death of Atatiirk in 1938, there was
a shift in international power balance. During this period, coupled with the growing
country-wide opposition against the state, reference to religion increased once again
in textbooks. This time, strict secularism of the second period was replaced by a
discourse emphasizing Turkish identity which was strongly associated with Islam.
Thus, this sub-period was similar to the first sub-period, where Turkish-Islamic

ideology once again became dominant.

The concluding chapter will provide an overall summary and a discussion of the

findings and conclusions reached in this study.

At this point it is necessary to provide some information on education statistics of the
period. According to official National Census data, the total population of Turkey
was 13.648.270 in 1927; 16.158.018 in 1935; 17.820.950 in 1940; 18.790.174 in
1945; and 20.947.188 in 1950.% Information about the number of schools and
students at primary, middle and high school levels over the years is provided in the
table below. It has to be noted that until 1997 children in Turkey were obliged to take
five years of education in primary schools (after 1997 compulsory education became
eight years). Before 1997, secondary and high school education lasted three years

each.

According to Table 1, there was a rapid increase both in the number of schools and
students at all three levels of education between 1923 and 1950. Especially at the
primary level, the rate of students which was 3,5 per cent of the total population in

80 [statistik Gostergeler 1923-2011, Ankara: Tiirkiye Istatistik Kurumu, 2012, p. 5.
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1927 rose to 7,5 per cent during the early-1950s. It could be assumed that some of
those who were primary school students during the early-1920s became part of the
political elite after 1950s. As a last note, another study which would specifically deal
with the intellectual/ideological impacts/traces of the textbooks of 1924-1950 on

those generations could be interesting as a contribution to my study.

Table 1: Numbers of Schools and Students between 1923 and 19508t

Years Primary School Secondary School High School
Number | Number of | Number | Number | Number Number
of schools | students | of schools of of schools of

students students

1923- 4.894 341.941 72 5.905 23 1.241

1924

1927- 6.043 461.985 78 19.858 42 3.819

1928

1930- 6.598 489.299 83 27.093 57 5.699

1931

1940- 10.596 955.957 238 95.332 82 24.862

1941

1949- 17.106 1.591.039 381 65.168 88 21.440

1950

81 This table is adapted from the official data cited in Istatistik Gostergeler 1923-2011..., p. 64, 66, 68. Data on
vocational and technical schools are not included.
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CHAPTER 2

NATIONALISM, RELIGION AND EDUCATION:
A THEORETICAL ASSESSMENT

In this study, while analyzing the relationship between nationalism and religion in
the textbooks of the early decades of Republic of Turkey, it would be wise to first
focus on the definition of the two concepts and give a general overview of the
theoretical approaches to various relationship patterns between them. In this
perspective, nationalism and religion could be defined as two phenomena providing
socio-cultural and ideological/discursive frameworks through which people define
themselves and their relationship with others. Thus, it would not be wrong to
advocate that both have a strong impact on individuals as well as social formations.
In this chapter, theories first on religion and then on nationalism will be analyzed, to

be followed by various relationship patterns between the two phenomena.

2.1. Religion

By proof of historical records, religion is a social phenomenon since the first human
civilizations.®? Assuming its ancient history, it is quite amazing that religion
remained as the main source of legitimacy until recently (at least until the
modernization process) in all human societies both in terms of giving meaning to life
at the individual level as well as structuring of social identities and socio-political
organizations. Accordingly, the difficulty of fully identifying the functions religion
has fulfilled (or lost) and its re-interpretation in different spatio-temporal settings
becomes evident. In this framework, it does not seem probable to reach a
comprehensive definition to cover the whole variety of discourse and practices with
regard to religion. Discussions in the literature support this view. Nevertheless,
researchers have not totally given up on their efforts to define religion around certain

characteristics. This effort has resulted in the development of two fundamental

8 For evolutionist biology, establishment of social inclinations which can be called ‘religious’ emerged at an
early stage of the evolution of Homo Sapiens. See. Robert N. Bellah, Religion in Human Evolution: From the
Paleolithic to the Axial Age, Cambridge, MA: Harvard University Press, 2011, p. 44-116.
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approaches with regard to conceptualization of religion especially in the field of
social sciences. The first approach focuses on its essence while the second one on
explaining the functions it serves.2® All definitions of religion so far are generally

based on one of these approaches.

The most popular paradigm among the substantive approaches based on a
comprehensive point of view to determine the commonalities among all religions is
the one that defines religion with reference to “sacred and profane” dichotomy.
Emile Durkheim and Mircea Eliade are the pioneers of this approach. Historian of
religions, Eliade focuses on the mystic relationship/experience with a metaphysical
source from a religious phenomenological approach.®* However, Durkheim, as a
sociologist, was more interested in the social dimensions of the relationship with the
sacred (and profane).® Since Durkheim’s theory provides a sociological explanation,

it would be appropriate to take his views as a starting point for our analysis.

In this framework, according to Durkheim, forms of the religious categorization of
“sacred-profane” may vary from religion to religion, but the concept itself remains a
universal aspect of all religions.® He believes that this dichotomy embodies two
separate worlds in regard to their relation with divinity which are so deeply disparate
and in total opposition to each other. One (sacred) is identified with all positive
(divinely) aspects like reality, purity, brightness, and livelihood while the other
(profane) characterized with negative (worldly) attributions like hollowness,
uncleanliness, darkness, and death.8” Anyway, he sees the description of all things

through this dichotomy as the backbone of all religions in the history of mankind.

8 For further details on conceptualization of religion, see. Inger Furseth, Pal Repstad, An Introduction to the
Sociology of Religion: Classical and Contemporary Perspectives, Aldershot: Ashgate Publishing, 2006; Michele
Dillon (ed.), Handbook of the Sociology of Religion, New York: Cambridge University Press, 2003; Jack David
Eller, Introducing Anthropology of Religion: Culture to the Ultimate, New York, London: Routledge, 2007; H.
Rodrigues, J. S. Harding, Introduction to the Study of Religion, New York, London: Routledge, 2009; Malory
Nye, Religion: The Basics, 2nd ed., New York, London: Routledge, 2008; Brian Morris, Din Uzerine
Antropolojik Incelemeler: Bir Giris Metni, (trans.) Tayfun Atay, Ankara: Iimge Kitabevi, 2004; Bryan S. Turner,
Religion and Social Theory, 2nd ed., London: Sage Publications, 1991; Grace Davie, The Sociology of Religion,
London: Sage Publications, 2007.

8 For futher details on Eliade’s theories see. Mircea Eliade, Kutsal ve Dindisi, trans. Mehmet Ali Kiligbay,
Ankara: Gece Yaymlari, 1991; Mircea Eliade, Dinler Tarihine Giris, trans. Lale Arslan, Istanbul: Kabalc1
Yayinlari, 2003; Mircea Eliade, Ebedi Déniis Mitosu, trans. Umit Altug, Ankara: Imge Kitabevi, 1994; Mircea
Eliade, Dinin Anlami ve Sosyal Fonksiyonu, trans. Mehmet Aydin, Ankara: Kiiltiir Bakanligi Yayinlari, 1990.

8 Refer. Emile Durkheim, The Elementary Forms of Religious Life, Trans. Karen E. Fields, NY: The Free Press,
1995.

8 1bid., p. 34-36.

8 1bid., p. 36.
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Colpe is in agreement with Durkheim, explaining that these two concepts (sacred-
profane) have been adopted into Western languages from Latin where originally
sacer and profanus point to two separate worlds.®® The first one was used by Ancient
Romans to define “belongings of the gods or their power” or objects “inside the
temple”, while the latter simply represented everything outside the temple.®® Thus,
the concept of sacred points to the godly, those related to the gods or filled with
godly powers/attributes. Contrarily, profane stands for the exact opposite, those
lacking godly powers in other words, are worldly. | need to note that the godly
feature Durkheim talks of does not have to be a metaphysical being. His concept of
divinity points to, in an Otto like description, any higher being that incurs
respect/awe in the individual mixed with excitement/fear.®° In the framework of such
an approach simply all types of special relationship/experience at individual or

collective level through sacred things can be defined as a religious relationship.*

I believe the information given regarding substantive definition of religion is
sufficient for our subject matter. Since this research shall focus on the relationship
between nationalism and religion, to reach a definition that will allow for a same
level comparison shall serve our purpose. In my opinion, this can be achieved in an
approach that tends to define both concepts through references to their similar social
attributes or functions. In this respect, Brubaker talks of three levels/functions where
religion and nationalism (and ethnicity) can be studied in the same context. The first
one defines religion as one of the principles social organizations are structured
around as a framework organizing social relationships.®?> Secondly, it is probable to
interpret religion as one of the fundamental cognitive or ideological/discursive
sources through which people structure their perception of the world.%® Thirdly,
according to Brubaker, religion —in fact as an extension of the first two- can be
defined as the source/grounds for the political demands of a social group.®* At this
stage, it would be helpful to analyze the various theoretical approaches to define

8 Carsten Colpe, “Sacred and the Profane, The”, in Lindsay Jones (Ed.), Encyclopedia of Religion (vol. 12, 2"
ed., Detroit: Macmillan Reference USA, 2005, p. 7964.

8 1bid., p. 7964.

% Durkheim, The Elementary Forms..., p. 191, 210.

%1 Eliade, Dinin Anlami ve Sosyal Fonksiyonu, p. Viii.

92 Roger Brubaker, “Religion and Nationalism: Four Approaches”, Nations and Nationalism, 18(1), 2012, p. 4.

% 1bid

% 1bid., p. 5.
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religion from a functional point of view (meaning its various dimensions/levels) in

regard to three dimensional frameworks.

One of the most fundamental functions of religion is uniting/connecting individuals
under the single roof of a specific group of society. Such a definition falls in line
with the etymological roots of the term religion in English. According to Derrida, the
first suggestion widely accepted with regard to the roots of the word identifies it with
the Latin term legere meaning “gathering, uniting” and the other one with ligare,
meaning “connecting, forming a bond between”.% (We need to keep in mind that the
suffix “re” is used to give the meaning “once again, repeat”. With reference to its
Latin roots, the word religion is generally interpreted as a bond that reconnects (or

reunites) the individual to a divine source/wholeness.*

Specifically speaking for Islam as the core of my study, the concept of ed-din used in
the same context in Arabic is largely different to the meaning in English as it bears a
multi-dimensional character. According to Attas, the primary meaning of this word
of d-y-n roots in Arabic can be categorized under four attributes namely “being in
debt”, “state of submission”, “judging power”, and ‘“natural inclination or
tendency”.%’ Despite the differences in meaning with the term used in the English
language, these meanings also focus on the qualities of the relationship the individual
establishes with a being/source of a higher level. We could add to these the meaning
of “submission to Allah” (Turk. teslimiyet) as the most fundamental meaning of the
term Islam.® Thus, taking into consideration the substantive definition as well, the
most fundamental function of religion can be generally determined as binding the
individual to a higher (and sacred) being/source (and divine qualities) —not

necessarily a metaphysical power.

In Durkheim’s approach, this relationship is primarily based on its central
role/function with regard to the establishment of and maintaining social

organization/order (and social legitimization to a certain extent). In this perspective,

% Jacques Derrida, “Inang ve Bilim”, in Din , J. Derrida, G. Vattimo (der.), (trans.) D. Kundakg¢1 vd., Ankara:
Dost Kitabevi, 2011, p. 42.

% Gregory D. Alles, “Religion: Further Considerations”, Encyclopedia of Religion (vol. 11), ed. Lindsay Jones,
2" ed., Detroit: Macmillan Reference USA, 2005, p. 7702.

97 S. Nakib Attas, Isldam, Sekiilerizm ve Gelecegin Felsefesi, trans. Mahmud Erol Kilig, Istanbul: Insan Yaynlar1,
2003, p. 73-74.

% Ibid., p. 77-83.
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religion(s) above all forms the basis of social unity and organization. He assumes
that social groups are living organisms with specific objectives to be achieved
through the individuals making up the society. From this perspective, society is
considered to force individuals into hardship, deprivation, and self-devotion in order
to maintain social order.®® Still, according to Durkheim, as these objectives cannot
solely be achieved through material enforcement, societies have established a
spiritual/moral power to maintain dominance over their individual members.1® In
this regard, society’s capability to suppress and keep apart the thoughts threatening
its presence and to provide the practices supporting order originates from the
“spiritual/moral authority” enforced at the individual level.}** Durkheim reaches the
conclusion that the divine god in any religion is nothing but the society itself. In
other words, the divine authority through which the whole religious system of
prohibitions and commandments bind individual members to the group is an image
of the society itself.1? Thus, for Durkheim, the society does not only establish itself
through assuming a divine attribute, but it also attempts to assure the sustainability of
social order by means of various discourses, commandments, prohibitions, beliefs,
and worshipping in relation with the sacred-profane classification. In this context,

Durkheim formally defines religion as follows:

[a] religion is a unified system of beliefs and practices relative to sacred things,
that is to say, things set apart and forbidden—beliefs and practices which unite
into one single moral community called a Church, all those who adhere to
them 1%

Taking into consideration this approach, it can be concluded that one of the
historical-social functions of religion is setting the foundations of all social
relationships including social organization and thus, institutions like politics and
economy. In this respect, religions indeed have the power to restructure both belief
and worship at individual level, as well as society, politics, and world as a whole, by

the (social organization of the ) relationship between sacred and profane.'® While

9 Durkheim, The Elementary Forms..., p. 208-210.

100 |bid.

101 |id., p. 210,

102 |bid., p. 208-209.

103 |bid., p. 44,

104 Aziz Al-Azmeh, Islamlar ve Moderniteler, (trans.) Elgin Gen, Istanbul: Iletisim Yaynlar1, 2003, p. 119.
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this fact can be generalized for all religions, Islam as a specific religion, claiming
“dominance on all aspects of life”, actually fits this definition.!® This means that
living in a social world structured by religious values brings social identities/roles as
well concrete economic, political and sentimental relations and support for

individuals.106

Interestingly the school of Eliade follows the view that religion(s) should be seen as
“a traditional way of being and living.” **" For Eliade, for a homo religious (believer)
“living is indeed a religious practice”.1% In this perspective, religion is also assumed
to provide a cognitive template to perceive/interpret and legitimize/understand the
universe and life since Eliade sees no difference between knowing (epistemology)
and being/living (ontology). This, in a sense, supplements Berger’s definition of
religion with connotation to Weber!®®, as “a humanitarian attempt to establish a
meaningful cosmos in the eyes of the believers.”*'? In the same framework, Brubaker
explains that he sees religion (with ethnicity and nationalism) alongside its other
dimensions as one of the “basic sources and forms of social and cultural
identification, [a]s such... [it is a] way... of identifying oneself and others, of
construing sameness and difference, and of situating and placing oneself in relation

to others.”!!! In this perspective, these concepts are not “things” in this world but

cognitive/ideological perspectives... provid[ing] a way of identifying and
naming fundamental social groups, a powerful framework for imagining
community and a set of schemas, templates and metaphors for making sense of
the social world (and, of course, the supra-mundane world as well).*?

Eventually, this approach allows me to comprehend the “ideological/discursive”
dimension of religion in respect to Van Dijk’s definition of ideologies as socially

structured cognitive frameworks.''® Considering this dimension, religion(s) may well

105 Attas, Isldm, Sekiilerizm ve Gelecegin Felsefesi..., p. 92.

106 Scott Mann, Ideoloji Olarak Din: Kalpsiz Bir Diinyamn Kalbi, (trans.) Hiilya Osmanagaoglu, Istanbul: Aykiri
Yayincilik, 2004, p. 9.

107 Eliade, Kutsal ve Dindisu..., p. Xii.

108 Eliade, Dinin Anlami ve Sosyal Fonksiyonu..., p. Vii-ix.

109 See. Max Weber, “Diinya Dinlerinin Sosyal Psikolojisi”, Sosyoloji Yazilari, (trans.) Taha Parla, Istanbul:
Deniz Yayinlari, 2008, p. 355-400.

110 peter L. Berger, Kutsal Semsiye: Dinin Sosyolojik Teorisinin Ana Unsurlari, (trans.) Ali Coskun, 4th ed.,
Istanbul: Ragbet Yayinlari, 2011, p. 81.

111 Brubaker, “Religion and Nationalism: Four Approaches..., p. 4.

112 hid.

113 Refer to the related section in ‘introduction’ of this study.
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be defined as “real historical phenomena which have great impact on people’s
perceptions of themselves and the world both in individual and collective levels.”!
Both Eliade and Berger, as explained above, especially stress that most of the
believers perceive, assess, and even experience the world in a religious point of view.
Despite his relatively negative ideas regarding religion, Marx’s definition of religion
is, in a way, similar to this view. He believes that through religion “false/reversed
consciousness” —Marx is referring to the concept of “ideology”- is imposed to the
general population (by dominant social groups) to manipulate their ability to see the
very reality of productive relations.!*® While he does not approve this method, he
agrees that religion fulfills a fundamental function in terms of establishing an
awareness/interpretation of the world by believers.!*® Hence, such an approach
towards religion gives us an opportunity to compare it against nationalism as an

ideology and explain their relations at the discourse level.

Religion can also be analyzed in a third dimension, closely related with the first two:
As a source/ground for political demands of social groups. In this perspective,

Brubaker states

claims made in the name of religion — or religious groups — can be considered
alongside claims made in the name of ethnicity, race or nationhood... [since
they are all] made for economic resources, political representation, symbolic
recognition or cultural reproduction.**’

In this context, Brubaker considers religion as the fundamental source of various
political demands and an extension of a more general phenomenon that can be called
“politicized ethnicity (or politicization of culture/ethnicity)”.}*® According to him,
we have come across this phenomenon often in developed and developing countries
around the world in the past century through national, racial, regional, or other

114 Mann, Ideoloji Olarak Din..., p. 10.

15 Karl Marx, Hegel’in Hukuk Felsefesinin Elestirisi, (trans.) Kenan Somer, Ankara: Sol Yayinlari, 1997. For
further references to religion in Marx other works see. Karl Marx, Friedrich Engels, Din Uzerine, (trans.) Kaya
Giiveng, 3" ed., Ankara: Sol Yayinlar1, 2002.

116 In addition to the references offered in the footnote above for the discussion on Marx’s theory on religion, see.
Andrew M. McKinnon, “Opium as Dialectics of Religion: Metaphor, Expression and Protest”, Marx, Critical
Theory, and Religion: A Critique of Rational Choice, (ed.) Warren S. Goldstein Mann, Leiden, Boston: Brill,
2006, p. 11-29; Ideoloji Olarak Din...; Daniel L. Pals, Eight Theories of Religion, 2nd. Ed., New York, Oxford:
Oxford University Press, 2006, p. 118-148.

117 Brubaker, “Religion and Nationalism: Four Approaches..., p. 5.

118 |bid.
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similar culture based identities. Hence, in the specific case of religion, “a politicized
religion” will include “both demands regarding sources, representation, recognition

and re-production and expectations of restructuring the public life around religious

principles.”t?

After a general overview of religion, it would be appropriate at this stage to note
several features of Islam as a relatively original historical-cultural form of religion
and one of the core themes of my analysis. | would like to quote Atay, as | believe,

he clearly summarizes the points of reference:

Islam is the last one of the three big monotheist religions originating in the
Middle East. It is characterized with its rich discursive tradition and variety of
practices in terms of moral, legal and sociopolitical theses. ‘Umma’ or the group
of people who reflect and proselytize their belief established by Prophet
Mohammed’s struggle to establish a new religion, assure its presence and
sustainability and the new governing organization which has set the
fundamental characteristics of this religion constitute Islam’s socio-political
framework. It takes only a short while for a legal system (the Sharia) to
establish, with the emergence of a set of rules regulating the new socio-political
formation and the actors to enforce them. Individual-psychological needs give
rise to mystic insight (sufism and religious orders), intellectual sensitivity and
search to philosophical- ideological developments (Mutezile, Es’arism,
Maturidiye) and political-financial conflicts to sectarian strife (Sunni —Shia).
Hence, a diversity of institutions shaping human social interaction from morals

to politics have found fertile ground in ‘Islam’ to flourish and develop. 120

As Atay points out in the last statement, the power of religion to rule all aspects of
social life is present in Islam to the same degree as other religions. | need to note that
Islam has articulated into politics (and politics into Islam) from the early periods of
its establishment.*?! One other nodal point is the pluralistic character of Islam both at

discursive and practical levels. This is a result of various historical, geographical and
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cultural adaptations of Islam in addition to the multi-dimensional nature of religions
in general. This inclination also paves the way for Islam to blend in with other

discourses/practices in different contexts, including nationalism.?2

2.2. Nationalism

Kedourie states that there is a widespread agreement among individuals at present
that “humanity is naturally divided into nations, that nations are known by certain
characteristics which can be ascertained, and that the only legitimate type of
government is national self-government.”*?® Gellner, who has provided the most
frequently quoted definition in the literature, takes this assumption as a starting point
and defines nationalist movements to emerge in line with a group of people’s desire
to rule their destiny in a state of their own.'?* In this regard, “nationalism” is
“primarily a political principle, which holds that the political and national unit should
be congruent.”*®® The crucial point of his definition is that the writer clearly
highlights the objective of integrating nation and state for a movement to be
considered as nationalist. Accordingly, by the term ”state” the author refers to a
central political authority responsible for a developed specialization and organization
towards establishing and maintaining public order in a society.'?® Besides, Gellner
defines “nation” as a group of people sharing a common culture as “a system of ideas
and signs and associations and ways of behaving and communicating” as well as

“recognizing each other as belonging to the same nation.”*?’

While Gellner’s approach may lead the way into the discussion, quoting Connor,
there is “terminological chaos” of definitions and forms of nationalism in the
contemporary literature.!?®® This complexity seems to be related with the concept’s

multi-dimensional and multi-functional character, similar to religion.'?® In this
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regard, according to various authors, nationalism could be analyzed in the form of an
idea, ideology, discourse, emotion, political movement, identity, principle, or
doctrine with regard to its various functions.*® Keeping this complexity in mind,
Smith analyzes nationalism under five different titles:

1. [T]he whole process of forming and maintaining nations or

nation-states

2. [A] consciousness of belonging to the nation, together with

sentiments and aspirations for its security and prosperity

3. [A] language and symbolism of the 'nation’ and its role

4. [A]n ideology, including a cultural doctrine of nations and the

national will and prescriptions for the realization of national

aspirations and the national will
5. [A] social and political movement to achieve the goals of the

nation and realize its national will 131

Despite the differences in the definition, emergence of nations and nationalism is
undoubtedly a result of the radical transformation in economical, ideological,
political, and socio-cultural dimensions throughout the modernization process that
set the foundations of social life in the West today. In this perspective, there is a
general agreement in the contemporary literature that both nations and nationalism
have emerged at the end of the eighteenth century. This is assumed to be appeared in
a process primarily led by Western societies where traditional social structures have
evolved into new forms of society.® Greenfeld underlines a summary of theories
which perceive nationalism as a cultural-psychological function of the modernization
process. In this regard, nationalism is closely related with the distinctive

characteristics of modernity, described as a brand new way of existence by the
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writer, like “social mobility, modern state, bureaucratization and centralization;

industrialization or capitalism; and secularization.”

Still, as a complementary statement, | need to note the fact that “[i]f nationalism is
part of the 'spirit of the age’, it is equally dependent upon earlier motifs, visions and
ideals.”*3 According to Smith, it seems possible to see this issue, to a certain extent,
as nationalism’s inclination to cover the past in addition to its focus on the present
and the future.™ In this respect, all nationalisms claim their roots in ancient
historical elements. Nevertheless, various studies in this field have rarely revealed
this a valid claim. Therefore, Anderson suggests to comprehend nationalism and
related phenomena as “special cultural artefacts”*® while Hobsbawm, in a similar
sense, treats them as “social engineering exercises.”*3" This perspective underlines
their artificial and modern nature, and assumes that most of the traditions which are
identified with nations, have originated in the process of modernity. Accordingly,
Hobsbawm defines nationalism as a process of inventing traditions led by the
governing elite, in the effort to create a nation around common sentiments and
objectives as a way of maintaining an order and solidarity among the masses. For my
analysis, it would be useful to assess the author’s theory in more detail since it

provides a significant contribution to the discussion.

Hobsbawm points out that appealing to traditions “[is] not confined to so-called
‘traditional’ societies, but also has their place, in one form or another, in ‘modern’
ones.”™*® According to the author, the fundamental characteristic of any tradition,
whether it is invented or not, is its invariance; thus, its claim to have roots in an
ancient past.'® He talks of the presence —or the need- of three founding dimensions
of tradition in order to sustain this claim: First, tradition involves the adoption of
implicit and/or explicit set of rules; secondly, a ‘ritualistic’, in other words,

ceremonial and symbolic dimension; and thirdly, repeated practices to create a
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natural feeling of sustainability from the past.!*® In this framework, the author
explains that the traditions-he calls ritualized practices- could be readily grafted on
old ones'* or a contemporary invention.'*? Nevertheless, they serve the same
function; “[against] the constant change and innovation of the modern world...
[traditions] attempt to structure at least some parts of social life within it as

unchanging and invariant.}43

When the author goes on to explain the concept of invented traditions, he claims that
it mostly takes place in periods of fast social transition when most of those old
methods do not work for these societies.!** It is for this reason that invention of
tradition, defined by the author as a process of “formalization and routinization with
reference to the past”, has accelerated in the West in the past 200 years, especially
between the years of 1870-1914.1%° In this framework, Hobsbawm observes an
intense effort to establish new traditions in various Western countries starting with
the industrial revolution until World War I. This was an effort to come up with a
solution to dissolving and dividing of masses as a result of the political, financial and
social transformations of the time. According to him, this has been done by official

institutions and non-official groups at different instances.

For Hobsbawm, this was also a political process, in which “the state increasingly
defined the largest stage on which the crucial activities determining human lives as
subjects and citizens were played out.”*’ Thus, “the standardization of
administration and law within it, and, in particular, state education, transformed
people into citizens of a specific country: [for instance] ‘peasants into
Frenchmen’...”**® According to the author, invention of new traditions or distortion
of existing ones through re-interpretation is a fundamental characteristic of

nationalism as it is for a number of other modern political institutions, ideological
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movements and groups.#® In fact, he sees invention of new traditions as an act with
especially close relationship to concepts like nation, nationalism, nation-state, and
similar national phenomena.’® Through the emphasis on its “natural” and “ancient”
character, such movements hope to sustain the unity and legitimization of the nations
they represent by means of creating a historical past for themselves with a feeling of
continuity. This, of course, involves reference to history. This reference, however,
Is done by means of distorting the truth or totally inventing a new history, as defined

earlier, an exercise of social engineering. According to this view,

all historians, whatever else their objectives, are engaged in this process
inasmuch as they contribute, consciously or not, to the creation, dismantling and
restructuring of images of the past which belong not only to the world of
specialist investigation but to the public sphere of man as a political being. ..

[Hence] ...the history which became part of the fund of knowledge or the
ideology of nation, state or movement is not what has actually been preserved in
popular memory, but what has been selected, written, pictured, popularized and
institutionalized by those whose function it is to do s0.™2

Hobsbawm quotes the views of the folklorist Rudolf Braun explained in his study on
the nineteenth century Swedish nationalism, as an example of the effort to establish a

historical connection with the ancient past:

Existing customary traditional practices — folksong, physical contests, and
marksmanship — were modified, ritualized and institutionalized for the new
national purposes. Traditional folksongs were supplemented by new songs in
the same idiom, often composed by schoolmasters, transferred to a choral
repertoire whose content was patriotic-progressive..., though it also embodied
ritually powerful elements from religious hymnology... The statuses of the
Federal Song Festival... declare its object to be ‘the development and
improvement of the people’s singing, the awakening of more elevated
sentiments for God, Freedom and Country, union and fraternization of the
friends of Art and the Fatherland’.

A powerful ritual complex formed round those occasions: festival pavilions,
structures for the display of flags, temples for offerings, processions, bell-
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ringing, tableaux, gun-salutes, government delegations in honor of the festival,
dinners, toasts and oratory.153

In this regard, most symbols identified with nationalism generally assumed to have a
long history are not as “old” as they are believed to be. For instance, the first national
anthem, a must for all nation-states today, was invented by Brits in as late as 1740.1%
Similarly, national flags identified with nations were invented from 1790-1794
onwards as different versions of the three colors of the French Revolution.!®®
Standard national languages deemed by some to be essential identifiers of nations are
defined by the author as fiction created in recent times.!*® Lastly, for Hobsbawm,
certain figures seen as official or un-official symbols of a nation such as “Marianne”,
“Germania”, “John Bull”, “Uncle Sam”, or “German Michael” are also recent

inventions. 1%’

Nevertheless, it is also important to highlight the fact that the alleged process of
inventing traditions is not single dimensional. Traditions which are produced by the
nationalist elite to be imposed upon the society can sometimes be rejected or re-
interpreted by the masses themselves. In this respect, there is always possibility for
nationalism or national identities to undergo big changes or integrate with other

ideology and identities in the course of time.**8

At this stage, another point that I should mention is the difference between various
types of nationalism. To this end, it is appropriate to resort Smith’s contribution.
Smith agrees with many other nationalism theoreticians in that the first examples of
nationalism were seen in modern Western Europe, mainly in France and the United
Kingdom. This process, emerging as a result of what he calls the “triple revolution”
namely economical (transition from feudalism into capitalism and change in division
of labor), political (development of a central state mechanism that operates on

rational principles) and cultural (especially with the popularization of mass education
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and creation of a homogeneous and secular culture) transformations has proved to set

a successful model over time and expanded into other regions and continents.%

With this expansion process, Smith suggests the formation of two fundamental types
of nation-state in relation with the specific conditions of different countries:
“Territorial/citizenship nationalism” emerging in Western Europe, and “ethnic
nationalism” in Central and Eastern Europe.'®® According to Smith, the first model
“takes its basis from a sense of territory, and from the effects of interaction within
clear-cut geographical boundaries” and citizens’ relationship regulated by laws
alongside a common culture.'®* However, in the second model, in his own words,
“nations were gradually or discontinuously formed on the basis of pre-existing
ethnies and ethnic ties,” thus they are usually defined with reference to a specific

people and emphasis on historical ties and traditional culture.'®?

At this point, | need to underline that the concept of ethnie sets the foundations of
Smith’s theory of nationalism. The author defines ethnie as ‘“named human
populations with shared ancestry myths, histories and cultures, having an association
with a specific territory and a sense of solidarity.”'®® Different from a number of
modernist researchers, the author is an advocate of the “ethno-symbolic approach”,
claiming the basis of the majority of modern nations to be previously existing
ethnies. Still, it should also be added that Smith does not perceive nations as essential
structures. In fact, he underlines the fact that even in groups organized under a
common ethnicity, fundamental traits considered to specifically define and unite
ethnie are transformed and re-produced. Since, he believes that they are always
reinterpreted by the interaction of individuals in the group.!®* Hence, although
nationalist movements claim to present a cultural continuity, in reality, this means

the production of a new (modern) identity.

Furthermore, Smith adds that even though the relative continuity relationship

between ethnicity and nation seems to be distinctive traits of ethnic nationalism,
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actually all nation-states are a mixture of the territorial and ethnic models. %
According to him, this situation mainly results from the general inclination of any
nation-state to mobilize people over a specific ethnie towards legitimizing the regime

and achieving social-cultural integrity.'%® According to Smith,

[a]lthough in each case appeal was made to historic territories and political
memories of former independence... [establishment process of a nation-state]
had to be supplemented by the rediscovery and revitalization of ethnic ties and
sentiments — by the tracing of alleged pedigrees (often through kinship,
chronicles and philology), by popular mobilization, by the elevation of
vernacular culture (religion, language, customs and institutions), and by a
rewriting of history from a ‘nativist’ standpoint (emphasizing the unique
collective past and destiny, and the autonomous collective will).*®’

Therefore, “seek[ing] to create those myths of descent, those historical memories and
that common culture which form the missing elements of their ethnic make-up, along
with a mutual solidarity” becomes an important dimension of any national

program. 68

Here, a brief evaluation of racism as an extremist form of nationalism should also be
appropriate for the coming debate in my analysis of texbooks. In its classical form,
racism is an ideology postulating moral and intellectual superiority based on
biological characteristics.'®® In this regard, stratificational differences among groups
are essentially legitimized through genetic/biological explanations in spite of
referring material or historical conditions.’® Racist inclinations are usually in
conjunction with discriminative behavior or policies against groups which are
assumed to be racially inferior.X’* In modern times, it was 1930s when racist policies
gained a widespread prominence/popularity throughout the world. Refering ideas of
some Enlightenment philosophers on the racial superiority of Europeans (especially

Arians) and alleged scientific evidences, Hitler in Germany and Mussolini in Italy

165 |hid., p. 149.

166 |bid., p. 147-149.

167 |bid., p. 145.

168 |bid., p. 147.

169 Mehmet Tas, Avrupa’da Irk¢ilik, Ankara: imge Yaymlari, 1999, p. 41.
170 1bid.

178 |bid., p. 42.

39



led the cruelest manifestations of this ideology in these years by commiting genocide

of different groups.t’

After a general assessment of theories attempting to explain concepts of religion and
nationalism, | now analyze the theoretical approaches identifying the relationship

between these two phenomena based on historical examples.

2.3. Relationships between Religion and Nationalism

Due to the social indicative character of religion and nationalism emphasized so far,
they have always received much interest from researchers in the field of social
sciences. Still, as a result of their connection with certain historical and social
conditions —to state it more openly, due to religion being associated with the
traditional world and nationalism with the modernization process— they were
considered impossible to league together for a long time. Until recently, they were
rather treated as phenomena substituting one another.!”® The small number of studies
focusing on their intersection at an ideological as well as organizational level in

various social formations is a proof of this.

A typical example of the approach mentioned above would be the studies attempting
to explain nationalism based on the thesis of classical secularism. The thesis of
classical secularism is based on the works of the founding leaders of sociological
theory which were developed under the impact of the Enlightenment paradigm
especially in the Western world. They simply identify the process of modernization
with secularization. Hence, for them, religion lost most —if not all- of its dominance
over the society in the modernization process. In this regard, it is usually assumed
that in all societies who experience modernization, beliefs and practices

corresponding to ‘“‘old/traditional” forms of solidarity and mentality should lose

172 For a detailed analysis of racism see. Ali Rattansi, Racism: A Short Introduction, Oxford: Oxford University
Press, 2007; Steve Garner, Racisms: An Introduction, London: Sage Publications, 2010; George M. Fredrickson,
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ground to be replaced by rational/modern thinking and organizational models of a
secular nature.r’® For this reason, it would not be wrong to state that, according to the
studies adopting this approach, religion indeed has lost its feature of being an

influential source of reference in explaining social reality.

In the same context, nationalism, as a component of the modernization process, has
been directly associated with secularism. Thus, most of the researchers in this field,
including Gellner and Anderson, have left religion out of the picture until recently.'™
Van der Veer and Lehmann define this approach as an ideological component of the

(classical) “Western discourse of modernity.”*’® According to them,

...Social theory as well as Western common sense have often been content to
assume an ideological a priori distinction between the nationalist and the
religious imagination. As the argument goes, nationalism belongs to the realm
of legitimate modern politics. Nationalism is assumed to be “secular”, since it is
thought to develop in a process of secularization and modernization. Religion,
in this view, assumes political significance only in the underdeveloped parts of
the World-much as it did in the past of the West. When religion manifests itself
politically in the contemporary world, it is conceptualized as fundamentalism.
This term, derived from early-twentieth-century American evangelicalism, is
now taken by scholars and media as an analytical term to describe collective
political action by religious movements. It is almost always interpreted as a
negative social force directed against science, rationality, secularism —in short,
against modernity.

The dichotomy between religion and nationalism is an ideological element in
the Western discourse of modernity. It functions not only in the Western
perception of the non-West, but also in the way the West understands itself. The
most influential philosophical exposition of that self-understanding appears in
Hegel’s Vorlesungen tiber die Philosophie der Geschichte. Based partly on his
philosophical notion of the rationality of the West is the current but much less
sophisticated idea that Western Europe and the United States have had a unique
historical experience of secularization, whereas Asia (and South Asia in

174 For furter details on the concept of Secularism, see. David Martin, A General Theory of Secularization,
Oxford: Blacwell Publishing, 1978; Steve Bruce, Religion in the Modern World, Oxford: Oxford University
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particular) had a history of dangerous politicization of religious difference. This
impression is plainly wrong, since it perpetuates the old, mistaken view of the
great divide between the modern West and the backward Rest...*"”

Brubaker highlights this discourse’s “blind eye to religion” has not always remained
limited to the explanation of European nationalist movements since some researchers
have also adhered the same perspective to other examples in today’s non-Western

world.'"®

Nevertheless, there has been a notable increase in the number of studies analyzing
various articulation patterns between religion and nationalism with the diversity
emerging in social sciences especially from 1990s onwards both in terms of approach
and areas of study.’”® These have generally been based on an “alternative modernity
paradigm” allowing for diversity and dynamism with regard to experiences of
modernity. They principally oppose to the strict and generalizing approach of the
classical modernist paradigm which sees modern societies as uniform/static
structures. Zawadzki summarizes the essence of these studies, especially the ones
about Europe, based on the idea that different social experiences may lead to the

emergence of different modernity types:

Considering the past couple of centuries in European history, we come across a
wide variety of experiences comprised of similarities, endless conflicts and
supplementary components [between religion and nationalism]. From the West
to the East, examples of Ireland, France, Poland, Serbia and Romania present
the dynamics resulting from nation based religious structures or depending on
the conditions and period, instrumentalization of religious roots with nationalist
motives. At times, nationalists attempt to instrumentilize religion and at times it
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is the opposite. Some cases uncover the conflicts between national regionalism
and universal religion. Others reveal such conflicts to be the founding stones of
both religious and national identities. And others still prove religion to reinforce
nationalist emotions, local culture and languages.*®

Thus, the examples even only from Europe’s recent history reveal a noteworthy
diversity in terms of the relationships between nationalism and religion contrary to

the assumptions in classical modernist approaches.

Close analysis of this diversity reveals the possibility of forming an analogical
categorization based on the similarities and differences between relationship patterns.
Establishing an explanatory typology will shed light onto the changing relationships
between religion and nationalism about the discourse in the textbooks used in the
early Republican era in Turkey. In this respect, it is important to refer to Kedourie as
one of the relatively early period authors of nationalism theory. Smith argues that
Kedouire has adopted three different approaches regarding the relationship between
religion and nationalism. According to Smith, the different models adopted by

Kedouire over time can be summarized as follows:

1. The first and dominant one is what we may call the ‘secular replacement’
approach, which, in modernist mode, holds that a secular, revolutionary
nationalism progressively replaces religion in the modern epoch. Though not all
modernists share this position, for many of those who hold that nations are
modern, ‘religion’ is a basic component of a ‘traditional society’ and will
disappear along with other features of that kind of society. Nationalism, on the
other hand, is an intrinsic element of modernization, and the participant nation
is essential to a modern ‘progressive’ type of society and is likely to flourish in
those areas where modernization has penetrated. ..

2. The second position we can term ‘neo-traditional’. It envisages a return to
‘religion’, albeit of a transformed and radicalized kind. Religion is viewed in
more perennialist terms as persisting into modernity from earlier epochs, and
hence as a possible ally and support for nationalism. Nationalism in turn plays
on the atavistic sentiments of the masses and shares with chiliastic religions
similar populist and messianic features, as well as similar techniques of mass
mobilization, incitement, and terror, especially in Asia and Africa...

3. A Third position, which views nationalism as a secular version of millennial
‘political religion’, can also be discerned in Kedourie’s work. The most
complex of the three, this model depicts nationalism as a new ersatz and

180 Paul Zawadzki, “Milliyetcilik, Demokrasi ve Din”, Milliyetciligi Yeniden Diisiinmek: Kuramlar ve
Uygulamalar , A. Dieckhoff & C. Jaffrelot (ed.s.), (trans.) Devrim Cetinkasap, Istanbul: Iletisim Yayinlari, 2010,
p. 209-210.

43



heterodox religion, opposed to conventional, traditional religions, yet inheriting
many of their features —symbols, liturgies, rituals, and messianic fervor- which
now come to possess new and subversive political national meanings. This may
help to account for the predominantly secular content but religious forms of so
many nationalisms, as well as for their ability to transmute the values of
traditional religion into secular political ends...'®

Taking these models as a starting point, it seems possible to build a triple model
regarding the shifting relationship patterns between nationalism and religion. The
first one is a “secular nationalism” based on a secular (worldly) discourse. The
second one is “religious nationalism,” which integrates conventional and modern
forms representing the effort to articulate the nationalist discourse to an existing
religion/sect, or in other words, nationalization of an existing religion/sect. In
addition, a third model, which may be called “civil religion”, “secular religion”, or
“pseudo-religion” is defined based on sacralization of the nationalist discourse (in
other words becoming a worldly religion) often accompanied by a strict
interpretation of secularism. In this study, since there is much controversy about the

third one in the literature®, | prefer to take the first two patterns as models.

2.3.1. Secular Nationalism

The first model that | can refer to in my analysis of textbooks is secular nationalism,
in Rieffer’s words, which “often ignore religion or reject a specific religious
tradition.”*8% According to her, leaders advocating this model generally spent notable
efforts to keep their programs away from religious inclinations and emphasized the
secular nature of their movements.!® Although the classical secularist thesis
generalizes this model to almost all types of nationalism, it has in fact flourished only
under relatively unique historical-social conditions limited to certain parts of the

world and at certain periods in the history of a nation. From this perspective, before |

181 Smith, Chosen Peoples..., p. 13-14.

182 For the debate about considering nationalism as a (modern) religion see. Liah Greenfeld, “Nationalism: The
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Approaches...; Smith, Chosen Peoples...; Jose Santiago, “From “Civil Religion” to Nationalism as the Religion
of Modern Times: Rethinking a Complex Relationship”, Journal for the Scientific Study of Religion, 48(2), 2009,
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proceed with the example of the eighteenth and nineteenth centuries France, it will
be useful to refer to the theories of Gellner and Anderson. Both authors make a
valuable contribution to the discussion of this model since, | believe, they indeed

focus on the first examples of secular nationalism appeared in the West.

Gellner attempts to explain the emergence and development of nationalism
essentially in the context of a historical transformation in the Western world
including the relative decline in the impact of religion on social life. In his classical
work, the existence of nationalism is deemed to be related with the emergence of a
culturally homogeneous society based on the circumstances brought on by the new

(secular) ideology as well as market conditions and industrial division of labor.

In this framework, Gellner examines the rise of nationalism giving priority to the
analysis of cognitive processes. For him, industrialization as a component of
modernization process performs an accelerating role in the development of
nationalism. According to the author, as Weber also pointed out, “rationalism”
embedded with the notions of orderliness and productivity is the prominent
distinctive quality of industrialized societies.’®® This new intellectual/mental
paradigm named by Gellner as a “modern understanding/spirit of analysis”, perceives
the reality as a secular, stable, single/unifying, and homogenous entity as opposed to

a religious framework based on the differentiation between the sacred and profane.&

According to Gellner, technical and financial developments emerging as an outcome
of industrialization have supplemented this intellectual approach. In this framework,
the most fundamental traits of the new economy have been instability, rapidly
changing division of labor, and a need for vocational mobility.'®” The author
underlines that in the context of these developments, a variety of strict stratificational
barriers could no longer be constructed.'® Hence, under these circumstances the

necessity for establishing a relative equality among various social groups to
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overcome deep cultural differences, in other words, a common language for the

people to communicate, has emerged. &

For Gellner, the most prominent tool for popularizing such cultural homogeneity,
alongside providing for the minimum qualities necessitated by new jobs, is “mass
education”, a concept emerging at around the same time. He believes that citizens in
industrialized nations can only acquire the basic knowledge and skills required by
specialization and the new structure of division of labor through a standard and
homogeneous mass education.!® Distinctive knowledge for specialized jobs shall
then be taught at higher education..?®* Thus, for the author, education is the basis of
the modern social order.’® At this point Gellner adds that only a centralized

government structure can achieve such a wide-scale and complex objective.%

Considering the advantages of belonging to a common culture offered to the
individual, one can see the reasons behind the gathering of masses of different
cultural origins around common signs, values, and symbols officially registered
under national identity.!®* Thus, similar to Durkheim’s religion theory, the society
begins to deify itself openly and pushfully under the name of nationalism.®
Nevertheless, Gellner adds that in modern times this cannot be deemed a religious

act 196

Finally, Gellner also makes significant observations regarding the tradition building
dimension of the nationalist movements in creating nations. According to the author,
despite the prominence of a “high culture” based on literacy and exclusive to the
ruling elite, the process of building nations has never been too simple. While some of
the existing cultures are transformed to benefit from their cultural heritage, some
“[d]ead languages can be revived, traditions invented, quite fictitious pristine purities
restored.”*®" In fact, a new culture will be established. For Gellner, this invented (or

at least “transformed” from the original) culture is blessed as a ‘“national culture”
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once it is identified with the political unit. This process also includes the
establishment of nations which he calls as modern fiction.!%® For Gellner, nationalism
alone is responsible for the transformation of different groups in the society into a
homogenous nation, either willingly or by force: “It is nationalism, which sometimes
takes pre-existing cultures and turns them into nations, sometimes invents them, and

often obliterates pre-existing cultures.”%

Anderson, on the other hand, focuses primarily on the concept of nation in his theory.
For him, nations are (above all in the eyes of their members) “imagined political
communities”.?% Although the author believes that “...all communities larger than
primordial villages of face-to-face contact (and perhaps even these are imagined); he
suggests that distinctive qualities of nations are based on “the style in which they are
imagined.”?®? In this respect, Anderson emphasizes two characteristics determining
the act of imagining, namely being bound to limits and sovereignty. The first aspect
Is in a way the fate of all communities as all are surrounded by populations belonging
to other communities and have finite boundaries.?®2 On the other hand, the author
suggests, imagining a sovereign nation has to do with the conditions of the era. For
him, at a time when Enlightenment and the French Revolution opened the door for
questioning of the traditional legitimacy of the rule based on the dynasty and
replacing it with a sovereign, modern state, nationalism came to be defined over

sovereignty.20®

Following his explanations regarding the definition of a nation, Anderson proceeds
with the analysis of the historical process in which nationalism emerges. For him,
three main factors have had a significant impact on the development of nationalism
in the West: Religion losing its prominence in social life, change in the masses’

perception of time, and capitalism stepping into the publishing sector.2%4

Anderson suggests that the first one of these factors is religion losing its prominence

in social life with the advent of the Enlightenment Era. As religious discourse began
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to lose ground in Western Europe from the eighteenth century onwards, religion also
began to lose its power as a source of legitimizing communities, languages and
race.?%® This, coupled with the sacred language Latin losing its prominence, resulted
in the dissolving of religious communities as well as the weakening of the religious
elite and dynasties with respect to their legitimacy. With the contribution of other
factors, nationalism became the rising star of this process which gave the masses the
power to do what religion did for centuries through a sacred system in a worldly one.
In other words, it was nationalism which “brought about secular transformation of
fatality into continuity, [and] contingency into meaning.”?% This, in a way, means
that nationalism replaced religion as the fundamental source of legitimacy giving

meaning to life and things.

For Anderson, the second factor, and perhaps the most important one is the radical
changes in the people’s perception of time as a unique way of understanding the
world. The new (secular) perception of time which the author calls
“horizontal/temporal, transverse time” is different than the traditional/religion based
societies’ understanding of “cyclical/Messianic time.”?®” Indeed, the secular
perspective views time as “an endless chain of cause and effect or of radical
separations between past and present”, while time is deemed in the latter as
simultaneity of past and future in an instantaneous present.”?% In this regard, for
Anderson, the new understanding of time has enabled nations to be imagined as mass
communities moving from the past into the future.?®® The author also considers the
contribution of geographic discoveries which offered a new perspective to cultural
and social plurality/diversity in the minds of the Europeans.?'® Hence, combining the
impact of the two developments, the author argues that ‘being bound by limits’ is one
of the fundamental qualities of a nation; this is how the idea of a nation settles in the

minds of the people both in terms of time and place.

The third factor enabling nationalism to flourish has been the developments in the

printing/publishing industry. Anderson defines the “book” as “the first modern-style
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mass-produced industrial commodity.”?** He explains with reference to Febvre and
Martin that the printing sector, especially in 16" Century Europe, has become “a
great industry under the control of wealthy capitalism... [m]ore than at any other
time.”?'? In this historical stage, as the small Latin market became saturated,
publishers who initially moved with the motive to make more profit turned to
markets serving larger population groups speaking local languages or dialects.?'®
Anderson refers to a narrowing of the use of sacred Latin since certain languages
among many others became standardized and popularized.?!* Hence, the
development of print-capitalism has not only enabled the emergence of new stable
languages over time through which a nation could be imagined, but it also set the
ground for the establishment of a unified communication and exchange among some
communities.?! In this respect, for Anderson, “[this development] made it possible
for rapidly growing numbers of people to think about themselves, and to relate

themselves to others, in profoundly new ways.”?1®

All these factors combined together have paved the way for a new inclination as “a
new way of linking fraternity, power and time meaningfully together seen first in
Western Europe then other parts of the world.”?!’ Hence, in spite of common
stratificational and exploitative relational patterns within all nations, communities
imagined as deep and horizontal companionships by their members once established,

they began to spread around the world.?*®

Having explained Gellner and Anderson’s contributions to the analysis of the
historical conditions giving rise to secular nationalist movements in the West, it will
be useful to shortly touch upon some specific manifestations of this pattern. Since
there is a general agreement regarding the eighteenth century French nationalism, it
will be beneficial to take a closer look at the relationship between religion and

nationalism in this context.
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Hayes explains the development of eighteenth century French nationalism as a
consequence of the Enlightenment process. According to him, this process can be
defined by the emergence of rational skepticism against traditional/metaphysical
religion coupled with contemporary inventions and speculations in natural sciences.
Hayes suggests that these developments originating from the Enlightenment
reinforced the materialist-positivist assumption based on the idea that the whole truth
is nature (and this world) alone; thus, making the need to turn to religion and to
divine authority in explaining acts of nature redundant.?*®* With the popularization of
these ideas, the author suggests, “deism” based on the belief in a god as the creator of
the rules of nature without being involved in the material world on the one hand and
“atheism” as an alternative based on the idea that nature does not need a creator on
the other hand, began to spread among the Western intellectuals especially in
France.??° In this context attacks against traditional Christianity (Roman Catholicism
in the French case) intensified while nationalism eventually replaced traditional
bonds. The author adds that the majority of the French Revolutionists shared this
view along with philosophers of the Enlightenment era such as Voltaire, d’Holbach,

and Raynal.??!

At this point, Hayes notes a development specific to France. The founding elite
initially put efforts into settling the dispute between the nationalism and traditional
Christianity in France. The objective was to oblige the Church to the national state
through enforcement of the Civil Charter for Ecclesiastics (1791). Nevertheless,
their efforts failed as the church refused to make the required concessions.??? As a
result of the changing policies, priests who have opposed to the civil charter were
harshly punished, even executed at the guillotine.??® Hence, as the French poet
Marie-Joseph de Chénier stated that, addressing the Convention of Fall (1793),
nationalism has been praised as a separate entity from Christianity as a
secular/profane and even anti-religious concept.??* This approach had an impact on

219 Carlton J. H. Hayes, Milliyetgilik: Bir Din — Bati Sivasal Diisiincesinde “Ulusalcilik” Tasavvuru, (trans.)
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the definition of the idea of nationalism for the ruling elite of the early Republican

Turkey. 1 will be discussing the Turkish case further in the following chapter.

2.3.2. Religious Nationalism

As pointed out earlier, the second pattern between religion and nationalism is
conceptualized as religious nationalism. This model emerges as a result of the
integration of a nationalist discourse or movement with a religion or sect considering
that they are inseparable.?®® This may be through nationalization of an existing
religion (or sect) or sanctification of elements associated with a specific national

13

identity.??® In Rieffer’s words, in these movements “...we see people not only
demanding their own nation and sovereignty, but asserting that their nation is
religiously based. They want political autonomy and recognition of their religion.””??’
Similarly, Baker suggests that in order to identify any discourse or movement with
religious nationalism, religion needs to be cited at top —if not the first one- of the list

of the components that make up national identity.??® As Baker argues,

religious nationalism may focus equally on religion and language, but the
individuals engulfed by the religious and linguistic markers are one and the
same. For instance, the Greek language may be central to modern Greek
identity. However, the Orthodox Church is central as well, and the two concepts
are coterminous in that Greek speakers are assumed to be Orthodox as well.?*

Hence, for this model, a specific religion and nation/nationalism are generally

considered to be two complimentary and inseparable parts of a whole.

It is evident that theories discussing the integration of religion and nationalism can be
analyzed through two models in regard to their approaches about the antiquity of
nationalism and nations. Those that fall into the first model based on the studies of
perennialists/ primordialists, consider ancient ethnic groups as proto-nations. Thus,
religion, for them, is the essential or complementary component of national (ethnic)
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identity since ancient times. Salo Wittmayer- Baron’s study is a good example
supporting this view.?®® The second model attempts to explain the process of
articulating nationalism with religions as a modern development. Examples of the
authors in support of this view are Wilfred Spohn, Mark Juergensmeyer, P. Van der

Veer, and H. Lehmann.?3!

The main argument of the studies in the first group is that religious and ethnic
attachments were inseparable components of group identity for many populations
throughout history. According to Wittmayer- Baron, the first examples of this
interaction can be found even among ruling populations during the antique age. In
his opinion, as religious and ethnic elements were integrated in societies of the time,
religion served as a complementary in integrating various tribes together like modern
nationalism would does in the present.?®? Wittmayer- Baron emphasizes that this
model is essentially based on the experiences of ancient Israelites, Hellenes, and
even Phoenicians to some extent and had a strong impact on all civilizations to
follow.?* As the scope of my analysis focuses essentially on the modern age, the
brief summary | have presented with regard to the close relationship between religion

and ethnicity as a form of proto-nationalism will be sufficient to set the scene.

Studies on modern societies where religion and nationalism were integrated through
various patterns essentially fall in the second model. In this section, | begin with
Spohn’s general observations regarding religious nationalist movements in the
modern world. Then, I will concentrate on the differentiation of various models of

religious nationalism.

Spohn takes the rise of both religious and nationalist movements around the world
especially since the 1980s, as a starting point in contrast to the assumptions of
classical secularization theories mentioned above. In his point of view, in a world
where both of these concepts are gaining importance, we are witnessing

developments like ethnic nationalism, resurrection of religion, popularization of
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religious fundamentalism, and various forms of religious nationalism.?** Spohn
argues that various theoretical approaches, most of which have been developed by
Marxist and postmodernist theoreticians, are in an attempt to overcome the
shortsightedness of the classical modernization paradigm on this issue. According to
these newly emerged theories, the rise of religious and nationalist movements
especially in the Third World countries is essentially a response to widespread
globalization and global powers, to international political structures, and to a global
secular culture.?® Nevertheless, from a historical-sociological point of view, Spohn
believes that these and similar paradigms of macro inclination carry the same

prejudices at a methodological level. For him,

...they essentialize either the nation-state system or the global system and
directly correlate within each unit political, socioeconomic and cultural
phenomena and dimensions, instead of considering the local, national and
transnational macro-micro linkages, relations and interactions.?®

For this reason, Spohn suggests analyzing nationalist movements in the non-Western
world are the outcomes of multiple modernities, (multiple) modernization and
(multiple) democratization processes. At this point, it is necessary to explain

Eisenstadt’s conceptualization of multiple modernities.

The term multiple modernities coined by sociologist Shmuel N. Eisenstadt in the
early 2000s and has become popular especially during the attempts to describe
various modernity experiences taking place in the non-Western World. In fact,
Eisenstadt criticizes the assumptions of classical modernization theories that
generalize the experiences of Western countries to the other parts of the world. He
argues that these assumptions have failed to meet the expectations in regard to
modernity experiences in the post-World War 1l period around the world since these

experiences differed considerably from each other.?” To quote him:

...While a general trend toward structural differentiation developed across a
wide range of institutions in most of these societies —in family life, economic
and political structures, urbanization, modern education, mass communication,
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and individualistic orientations- the ways in which these arenas were defined
and organized varied greatly, in different periods of their development, giving
rise to multiple institutional and ideological patterns. Significantly, these
patterns did not constitute simple continuations in the modern era of the
traditions of their respective societies. Such patterns were distinctively modern
dynamics and modes of interpretation, for which the original Western Project
constituted the crucial (and usually ambivalent) reference point. Many of the
movements that developed in non-Western societies articulated strong anti-
Western or even anti-modern themes, yet all were distinctively modern. This
was true not only of the various nationalist and traditionalist movements that
emerged in these societies from about the middle of the nineteenth century until
after World War II, but also,... of the more contemporary fundamentalist
ones.”*®

According to Eisenstadt’s, the diversity and large number of cultural programs re-
structured by various societies of the contemporary world allows us to discuss the

concept of multiple modernities.?®® This process works as described below:

These ongoing reconstructions of multiple institutional and ideological patterns
are carried forward by specific social actors in close connection with social,
political, and intellectual activists, and also by social movements pursuing
different programs of modernity, holding very different views on what makes
societies modern. Through the engagement of these actors with broader sectors
of their respective societies, unique expressions of modernity are realized.
These activities have not been confined to any single society or state, though
certain societies and states proved to be the major arenas where social activists
were able to implement their programs and pursue their goals. Though distinct
understandings of multiple modernity developed within different nation-states,
and within different ethnic and cultural groupings, among communist, fascist,
and fundamentalist movements, each, however different from others, was in
many respects international.?*°

Eisenstadt states that the most significant contribution of these different experiences
and of the concept of multiple modernities to the literature is that “modernity and
Westernization are not identical; Western patterns of modernity are not the only
‘authentic’ modernities, though they enjoy historical precedence and continue to be a

basic reference point for others.”?*

I believe that this argument provides a significant contribution in discussing the still

prominent status of various historical bonds and traditions such as religion and
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ethnicity in modern societies. To go back to Spohn’s article, he also states that it is
possible to explain the prevailing roles of Judaism, Christianity, Islam, Buddhism,
and many other religions or traditions even in modern societies through the concept
of multiple modernities.?*? In this context, Spohn defines the global world as a place
where “an intensification of interactions between differing civilizations with varying
combinations of ethnic, national, political, civic, religious and cultural components
takes place.”?*® From this perspective, he develops the following approach to explain

various social models in the contemporary world:

Globalization processes are not to be seen simply as a growing dissemination
and imposition of western market capitalism, democratic nation-state and
secular culture, but rather as multiple, though hierarchical and uneven,
encounters of varying types of modernities in their economic, political, religious
and secular cultures on a global scale... Western modernity and its globalizing
dissemination are not simply coterminous with the universal model of secular
modernity, but are shaped by specific forms of capitalism, democracy,
predominantly Christian as well as Christian-based secular cultures. Non-
western varieties of modernity are not simply an adaptation of non-western
civilizations to western modernity, but an incorporation of western impacts and
influences in non-western civilizational dynamics, programs of modernity and
modernization processes. As a consequence, an explanation of the
contemporary global rise of ethnic and religious nationalism has to consider the
internal dynamics as well as external forces of nation-state and national identity
formation within the various civilizations of the globe.?*

In this regard, Spohn adopts a comparative- civilizational approach in order to
explain the overlap between religious and national identities.?*® According to this
approach, the general institutional and cultural diversity of Europe today is based on
two fundamental heritages. The first one is the Roman Empire background and the
new political organization following its disintegration.?*® The second one is
Christianity, bearing traces of Judaism, Greek-Hellenistic and pagan beliefs which
over time experienced denominational differences partly caused by ethnic and

regional issues.?*’” Hence, contemporary European civilization is the result of a

242 Spohn, “Multiple Modernity, Nationalism and Religion..., p. 269.

243 |pid., p. 270.

244 |bid.

245 The author points to Shmuel Noah Eisenstadt, The European Civilization in Comparative Perspective, Oslo:
Scandinavian University Press, 1987 as a preliminary work anayzing European societies from such perspective.
246 Spohn, “Multiple Modernity, Nationalism and Religion..., p. 272.

247 | bid.

55



process of transformation through modernization which is associated with the
emergence of the modern nation-state, democratization of political regimes, creation
of a relatively homogeneous national cultures, transformation of the state-church
relationship, and establishment of secular cultures with the impact of

Enlightenment.?48

Today, in Spohn’s view, while secularization becomes dominant in many aspects of
social life in Europe, religious institutions and their components still influence
modern nationalism and national identities to a certain degree.?*® He indeed asserts
that

[i]n all European cases, even in the French one, the church or churches remain
important institutions and actors in the nation-state; religious cultures and
values exert a continuous influence on national cultures; national and state
symbols retain religious components; and national identities continue to entail
not only secular and secular religious, but also religious forms of
identification.°

In this regard, Spohn argues that even Western nationalisms which are based on
complex historical-social experiences comprised of variable combinations of
religious and secular discourses. Therefore, they cannot be considered as
homogeneous national models where secularism fully replaces religion.?®® This

diversity is evident when examined on the basis of different countries or regions:

In the Western European zone of early organic nation-state formation, the
formulated relations between secularization patterns and national identity
appear in their purest form. The Protestant part of Great Britain and Scandinavia
is characterized by a pluralizing Protestant, increasingly secular national
identity, whereas the Catholic part of France, Spain and Portugal integrated in
their national identities a sharp clerical-anticlerical divide combining strong
secularist with weaker Catholic layers. In the Western Central zone of long-
lasting imperial impacts and late unifying nation-state formation, the imperial
component has an additional effect... In the predominantly Protestant, but
confessionally mixed case of Germany, national identity formation bridged the
Catholic—Protestant and religious—secularist divide, resulting today in religious
and secular components; whereas in the Catholic cases of Austria and Italy the
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Catholic—secularist divide has been weaker and the Catholic components
stronger against the secularist components than in Western Europe.

In contrast to Western and Western Central Europe, the East Central European
zone with peripheral, late-late nation-state formation lacked for a long time
period independent statehood and state churches and therefore the secularization
process as well as the religious—secularist division characteristic of
monopolistic forms of organized religion were considerably weaker... Already
in the pre-Communist era, the various Christian religions were closely linked to
peripheral nation-building, nationalism and national identity formation, whereas
the secular and secularist components were much less influential. In the
Communist period, a secularist ideocratic regime was established, partially
superimposed from outside by the Soviet Communist empire, partially by
domestic secularist-Communist elites. As a consequence, religion, nation-
building and nationalism fused even more and hence the breakdown of
Communism was characteristically accompanied by not only a revival of
nationalism but also a strengthening of religion and religious nationalism... In
the Eastern European empire contracting zone with tsarist Russia, finally, the
evolving state reform of autocracy and imperial nationalism was connected with
a strong anticlerical and secularist movement against Orthodox Christianity. On
this basis, in the Soviet Union Marxist-Leninist ideocracy replaced Orthodox
caesaropapism, yet this totalitarian state secularism was unable to promote also
societal secularization. On the contrary, it provoked a strong religious and
nationalist revival now breaking through in post-Soviet Russia. .. 2%

This complexity of the modernization process, in Spohn’s point of view, has been the

pattern in the non-Western World as well. The author underlines the need to base

discussions around these societies similarly on a comparative perspective centered on

civilization. To do this, one should take into consideration following issues:

the specific modernization dynamics in the non-European civilizations; their
imperial legacies and religious cores; the intra-civilizational forms of state
formation, nation building and democratization; the different forms of religious
transformation and secularization; as well as the impacts on these civilizations
through the interactions with European and western modernity in the eras of
colonialism and post colonialism.?

The author’s fundamental argument to understand non-Western societies based on

such framework is

...the present world-wide rise of ethnic and religious nationalism in non-
European world regions is to be seen as a corollary of the global guest for

252 |bid., p. 273-274.

253 |bid., p. 275.
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national homogenization and democratization against the elite imposition of a
secular (either western liberal or eastern socialist) nation-state model in
predominantly multiethnic and religious, only partially pluralized and
secularized societies.”**

In this perspective, Spohn attempts to interpret experiences of the non-Western
World in regard to relationships between religion and nationalism. At this point, |

shall briefly summarize his observations.

In his observation, North American nationalism is based on a civil collective identity
of multi-ethnic and multi-religious composition, while Evangelical elements as well
as civil-religious and civil-democratic components continue to exist in a popularized
manner.”®> Spohn describes Latin American experience essentially as an
authoritarian-populist inclined movement based on more pluralistic-religious

ideology than secularism.?®

For Spohn, due to the different historical, ideological and colonial impacts in Islamic
societies, secular, Islamic and national identities have articulated into authoritarian
nation-state ideologies which gradually liberalize over time.?®” The Jewish society is
another element of the same geography. According to the author, although they are
deemed as the first representative of the “religious nation” concept in history, civil-
secular and ethnic-religious national identities has developed simultaneously in

modern Israel .28

On the other hand, Spohn points out that we are faced with a much more complex
picture with regard to African societies. For him, the current situation exhibits an
environment encouraging the dissolution of nations by means of encouraging
religious and ethnic identities.®® In his viewpoint, India and Pakistan present a
generally similar picture where religious nationalist civil movements gain power

over time against the governing secular-pluralist nationalists.°

254 |big.

25 |bid., p. 275-276.
26 [bid., p. 276.

27 |bid., p. 277-278.
28 |bid., p. 278.

29 |bid., p. 279.
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Lastly, Spohn analyzes societies of Eastern Asia. The communist regime in China
has evolved into an imperial-secular ideology supporting religious plurality.?8! In
Japan, on the other hand, despite the emergence of religious-sectarian and secular-
Marxist movements of a more radical nature, essentially a national identity defined
by regional religious traditions such as Shintoism and Tokugawa has maintained its

prominence.?®2

Spohn’s work provides a structural-historical perspective to our subject through its
comprehensive observations on various regions of the world and societies. At this
stage, it would be wise to take a closer look at the issue from the view point of the
actors as a supplement to broaden our perspective. In this framework, | could analyze
religious nationalist movements in terms of their emphasis either on religion or
nationalism under two groups: The first group is comprised of movements that

emphasize religion; while in the second, nationalism becomes more prominent.

Those in the first group can be explained with examples that Juergensmeyer
identifies in his comprehensive field study in various parts of the world covering the
second half of 1980s up until the mid-1990s. He essentially considers various
religious nationalist movements as an opposition against the hegemony of the West
and Western political system, although they are also developed in the process of
modernity.?%® In his work including various societies of Eastern Europe, Middle East
and Asia, the author concludes, based on his interviews with political leaders, that
despite their various disagreements, they all assume Western secular nationalism an
unsuccessful model. For them, religion is deemed the only source as a hopeful
alternative for criticism and change against any policy, alongside local cultural/ethnic
symbols and moral values.?®* Therefore, these leaders as well as the mass
populations consider secular nationalist regimes devoid of moral and sentimental
values and principles since they do not concern themselves with religious
legitimization. The author quotes from a Ukrainian official that secular ideologies are

bound to die off, because “they are not able to ‘touch the heart’ the way ethnic and

261 |bid., p. 280-281.

262 | pid.

263 Juergensmeyer, The New Cold War? ..., p. 5.
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religious identities do.”?®> Juergensmeyer points out that this statement briefly

summarizes the common view of the leaders of the movements of such type.

According to Juergensmeyer, the gravest mistake secular elite made in these societies
prominently based on traditional tendencies, above all, is to adopt a policy that
separates the fields of religion and politics as in the West.?%® In this respect, the
majority of these people are in full agreement with the Palestinian leader Sheik
Ahmed Yassin’s point of view: “there is no clear distinction between religion and
politics and that the distinction itself is a mark of Western ways of thinking.”?%’
Hence, the common view shared by masses around the world articulating nationalism
into their religious belief, be it Islam, Judaism, Christianity, Buddhism, Hinduism or
Sikh is that traditional religion is a structure to cover all aspects of like including

politics.

At this point, within the framework of their political reflexes, Juergensmeyer
attempts to define these groups that place religion in the center of their nation’s
political and social fate. He argues that supporters of these groups can be defined as
“anti-modernist”, “anti-Westernist” or “alternative modernist” as well as the general
term “religious nationalist”.?®® In his point of view, it is interesting that these people
are “in most cases religious activists, while opposing the values of modernism, are
themselves very modern persons.”?%® Some of these people have lived in the West for
certain periods and refuse to refrain from the various issues, tools or habits
modernization have introduced into their everyday life. The author defines their
modernity as “such that it also allows them to embrace traditional religious values

and reject secular ones.”?’® The author further explains this attitude:

This anti-Westernism has at heart an opposition to a certain kind of modernism
— its secularism, its individualism, its skepticism. Yet, in a curious way, by
accepting the modern notion of the nation-state and by adopting the technology
and financial instruments of modern society, many of these movements of
religious nationalism have claimed a kind of modernity on their own behalf.

265 |pid., p. 133.

266 |bi., p. 13.

27 |bid., p. 6.

268 |bid., p. 5; Mark Juergensmeyer, “Global Antimodernism”, in Reflections on Multiple Modernities: European,
Chinese & Other Interpretations, (Ed.s) Dominic Sachsenmaier et al., Leiden: Brill Publications, 2002, p. 101-
102.
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Understandably, then, these movements of anti-Western modernism are
ambivalent about modernity — about whether it is necessarily Western and
always evil. They are also ambivalent about the most recent stage of modernity
(or post modernity): globalization. On the one hand these antimodern political
movements are reactions to the globalization of Western culture. They are
responses to the insufficiencies of what is often touted as the world’s global
standard: the elements of secular, Westernized urban society that are found not
only in the West but in many parts of the former Third World, and which are
seen by their detractors as vestiges of colonialism. On the other hand, these new
ethno religious identities are alternative modernities with international and
supranational aspects of their own. This means that in the future some forms of
antimodernism will be global, some will be virulently antiglobal, and yet others
will be content to create their own alternative modernities in ethno religious
nation-states.”’*

According to Juergensmeyer, such eclecticism, though it may seem in conflict with
the anti-secular character of these movements, exhibits itself in their partial rejection
of the political instruments of the modern nation-state. From this perspective, the
author explains that these groups are not against the modern state, but are rather
“concerned about the rationale for having a state, the moral basis for politics, and the
reasons why a state should elicit loyalty.”?2 Thus, followers of these movements are
not against the idea of a nation based political solidarity or organization, provided
that it derives its legitimacy from religion. In fact, they are mobilized through this
ideology. As suggested by the Polish Cardinal Stefan Wyszynski’s statement that
“next to God our first love is Poland,” nationalism is an inseparable component of
such discourse or identity with deep rooted beliefs regarding the sacred, despite its
secondary status to them.?’® In this context, Juergensmeyer interprets Ira Lapidus’s
observation arguing that “the capacity of Islam to symbolize social identity has been
merged into national feeling” as a result of this situation.?’ It should also be noted
that the author sees this trend to be a global one, not limited to Islamic movements

alone.

Instrumental pious nationalism, a term coined by Rieffer, can be considered as a
second type of religious nationalism. In fact, the author offers this model as an

independent type with secular nationalism and religious nationalism in her three type

271 Juergensmeyer, “Global Antimodernism..., p. 101-102.
272 Juergensmeyer, The New Cold War? ..., p. 7.

273 1hid., p. 135.
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categorization of the relationship patterns between nationalism and religion.
However, | prefer to assume it as a kind of religious nationalism with
Juergensmeyer’s model. Since, I believe, they are both combinations of nationalist
and religious discourses even one emphasizes nationalism while the other highlights

religion in a religious nationalist discourse.

According to Rieffer, in examples of instrumental pious nationalism, religion is not
as central or vital as in the first model. It is rather used as an instrument to legitimize
and reinforce nationalist discourses or to unite a specific population.?”® Hence,
similar to Kedourie’s view,2’® religion in fact is in a secondary status and considered
a tool by leaders of the nationalist movement to legitimize their objectives and unite
masses in an instrumentalist approach. In this regard, Rieffer argues that such
movement or discourse may develop in the need for mobilizing masses as a whole
against any enemy or at times of crisis to assure support of the population.?”’
Although they did not bear a close affinity to religion, Milosevic in former
Yugoslavia, Saddam Hussein in Irag and several leaders in Russia have added traces
of religion to their nationalist discourse; thus, their political inclinations should be
assessed with reference to this model.?’® Rieffer specifically focuses on the post-
Soviet Russia example, arguing Gorbachev and all Russian leaders to follow have
attempted to make use of the power of the Orthodox Christian Church alongside their
nationalist policies in a population of 75 per cent Orthodox Christian.?”® Hence,
developments in religious freedom in social life and state officials’ close relations
with religious leaders should be considered as new steps taken towards assuring the

support of the masses and legitimizing the regime.?®°

In fact, to differentiate between two types of religious nationalism, as will be
discussed in the next chapter, could be helpful for observing the differences between
religious nationalism of the New Ottomans or Abdiilhamid the Second and that of
early Republican period administrators. However, the most evident criticism towards

both models should be that their differentiation is referenced by subjective markers

275 Rieffer, “Religion and Nationalism..., p. 229.

276 Smith, “The ‘Sacred’ Dimension of Nationalism. .., p. 793.
217 Rieffer, “Religion and Nationalism.. ., p. 229.
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difficult to prove such as intentions of government officials or political leaders.
Especially in a context where the grounds for a nationalist discourse to exhibit
religious inclinations cannot be determined —for instance, textbooks are unlikely to
comment on the intentions of government officials — it will not be possible to make
this differentiation. Hence, based on a subjective assessment of the researcher a
religious nationalist inclination that can be interpreted as instrumental for some may
mean exactly the opposite to others. For this reason, in the following chapters where
| assess textbooks in Turkey, I will call all discursive examples combining religion

and nationalism as religious nationalism.

2.4. Nationalism and Religion in Mass Education and Textbooks

At this stage, pertinent to my study, it is appropriate to mention the role of mass
education and textbooks in popularization of official discourses among nationalism
and religion. As mentioned before, mass education and schools are considered to be
the main apparatuses of states apart from families in the socialization of the young
generations in modern socieities. Within the same framework, mass education is
usually asserted to be a transporter of ideological trends established by official
instruments, especially in the literature of nationalism. As already quoted earlier
from Gellner, Anderson and Hobsbawm, popularization of education during the
period when nation-state structures developed, indeed, made it a fundamental tool in
establishing nationalism as well as forming the beliefs and traditions when
establishing nations. Therefore, a national curriculum and its various educational

tools assume a founding role, alongside other functions, before the nation-state:

Individuals become members of a national group through education/schooling.
National identity and sentiment are a result of adopting common knowledge,
norms and values. A (national) education system established in the process of
national integration provides children/students with a feeling of national
identity, knowledge of their common history which flourishes patriotism in
future generations directly or indirectly... Each nation state Strives to create its
myths based on the past/ history to achieve national integration.?*

281 Tnal, op. cit., p. 61.
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In this regard, mass education has played a significant role in transforming “peasants
into the French, Bavarians into Hessians or Westfalians into the German; the British,
Irish and Welsh into Brits; the Irish, German, Mexican and Chinese into Americans”,

in other words, the creation of the French, German, British, and American nations.?8

There are also studies evaluating ideological content and functions of mass education
pertinent to its role in transmitting the official interpretation(s) of religion(s) in
various countries.?® These studies claim that religion classes/courses are a means of
popularizing the state supported dominating ideology in countries where religious
education is governed by the state or at least where religion courses are included in

the official curricula of state schools.

Keeping in mind the views discussed so far, ideological content of textbooks, as one
of the prominent pedagogical instruments is directly related with the impact of
official ideology on education policies in general, and on school curriculum in
particular. According to Sleeter and Grant, the role assigned to school curriculums by

dominating social groups in any state is to

represent the view point constituting significant information and a legitimate
philosophy and assume the function of supervision at large. Furthermore, they
legitimize the status of the dominant groups as well as the current social
relationships. By doing so, they reject the existence of alternative views other

than those supported by the dominating groups.284

In this framework, it is the textbooks through which this function of the curriculum is

achieved. Hence, although the impact of textbooks “varies from country to country,

282 Hanna Schissler, Yasemin Nuhoglu Soysal, “Introduction: Teaching Beyond the National Narrative,” in The
Nation, Europe, And The World: Textbooks And Curricula In Transition, (ed.) Schissler & Soysal, New York and
Oxford: Berghahn Books, 2005, p. 1.

283 For studies in this field, see. Marien de Souza, et. al. (ed.) International Handbook of the Religious, Moral and
Spiritual Dimensions in Education, Dordrecht: Springer, 2008; Kath Engebretson, et al., (ed.) International
Handbook of Inter-Religious Education, Dordrecht: Springer, 2010; (ed.s.) Lynne Broadbent, Alan Brown, Issues
in Religious Education, London, New York: RoutledgeFalmer, 2005; (ed.) Wolfram Weisse, “Religion in
Education — a Contribution to Dialogue or a Factor of Conflict?”, The REDCo-project: Presentation in the
European Parliament, 2008; (ed.) Brannon M. Wheeler, Teaching Islam, New York, Oxford: Oxford University
Press, 2003; James W. Fraser, Between Church and State: Religion and Public Education in Multicultural
America, New York: St. Martin’s Press, 1999; Anne F. Bayefsky, Arieh Waldman, State Support of Education:
Canada versus the United Nations, Leiden, Boston: Martinus Nijhoff Publishers, 2007; Joseph P. Viteritti, The
Last Freedom: Religion from the Public School to the Public Square, Princeton, Oxford: Princeton University
Press, 2007; Evie Zambeta, “Religion and national identity in Greek education”, Intercultural Education, Vol. 11,
No. 2, 2000, p. 145-155.

284 Christine E. Sleeter and Carl A. Grant, “Race, Class, Gender and Disability in Current Textbooks”, Michael
W. Apple & L. K. Christian-Smith (ed.s), The Politics of the Textbook, New York: Routledge, 1991, p. 80 cited
in Inal, op. cit., p. 88.
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sometimes even from school to school”’?®; they are often regarded as an integral part
of mass education and curricula. In this regard, they are vital tools of education that
(re)produce and popularize the ideologies of the dominant groups, and main
transporters of the official discourse, engraving social and political roles, rules and

traditions in the minds of young generations.?®

In this context, Inal brings a strict definition to textbooks. He defines them as
pedagogical tools through which “information and values that fall in line with the
official ideology adopted and legitimized by the political government are transferred
and re-produced.”?®’ Similarly, Pingel points especially to textbooks to “teach not
only subject matter but also to disseminate ideologies and promote specific political
viewpoints by legitimizing them through historical evidence based on the
ideology.”® For instance, history and geography textbooks in particular are
designed to explain “our roots, how and why we happen to be living in a certain
place and how that place can be described and characterized — in other words, who
we really are.”?®® Hence, it can be concluded that “although textbooks are written by
individual authors and reflect their subjectivity, they are not works of an individual-
author but rather a reflection of a specific social class, interest group or an ideology-
in particular the official ideology.”?® For this reason, critical reading of a textbook
necessitates “interpretation of the content through its related institutional applications
and social structures at a larger and more comprehensive scale as part of a ruling

government framework.”2%

Considering the importance of textbooks as tools with functions explained above,
numerous studies around the world have analyzed textbooks in a variety of subjects

as fundamental educational materials reproducing official ideologies.?®? Studies

285 pingel, op. cit, p. 42

286 H. Schissler, “Limitations and Priorities for International Social Studies Textbook Research”, The
International Journal of Social Education, C.4, 1989-1990, p. 81.

287 [nal, op. cit., p. 11-12.

288 Pingel, op. cit., p. 8.
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290 nal, op. cit., p. 88-89.

291 Stanley Aronowitz and Henry A. Giroux, “Textual Authority, Culture and the Politics of Literacy”, Apple &
Christian-Smith (ed.s), op. cit., p. 215 cited in inal, op. cit., p. 89.

292 For examples from other countries, see. Miklos Szabolcsi, “Ethnocentrism in Education: A Comparative
Analysis of Problems in Eastern and Western Europe”, Prospects: Quarterly Review of Education, Vol. XIX,
No.2, (70), 1989, p. 149-162; Riad Nasser, “Exclusion and the Making of Jordanian National Identity: An
Analysis of School Textbooks”, Nationalism and Ethnic Politics, 10, 2004, 221-249; Joseph Zajda ve Rea Zajda,
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analyzing the textbooks from different countries not only provide interesting
examples, but also offer a productive platform for a comparative approach. For
instance, in his work assessing various discussions on the textbooks in the US in a
historical approach, Giardano states that public criticism towards textbooks is
generally two dimensional. The first dimension he calls “routine criticism” is based
on the price and pedagogical content of textbooks. The second dimension is based on
“ideological criticism”, questioning the objectivity of their content in terms of

nationalistic, racist, sexist and religious propaganda.?®

As a last remark, one also needs to keep in mind that the relationship between
politics/official ideology and education-textbooks is not a single-sided, static one. In
fact, selecting and regulating educational content is a complicated and dynamic
process. First of all, it is shaped around the continuous conflicts and contradictions
between the dominant and subordinate groups within the society and even within the
governing elites. Hence, as a result of the efforts toward achieving a
balance/agreement between different social classes or groups, one needs to approach
the determining power of political elites and official ideology on the education
system with caution.?®* Second, education also exerts a power in shaping the political
framework by means of contributing to the establishment of new political targets,
trends, and views.?®® Therefore, in my analysis, | adopt a comprehensive perspective
which considers the complexity and reciprocity of the relationship between politics
and education.

Review of Education, 49 (3-4), 2003, p. 363-384; Majid Al-Haj, “National Ethos, Multicultural Education, and
the New History Textbooks in Israel”, Curriculum Inquiry, 35(1), 2005, p. 48-71; Luke Terra, Conflict and the
Adoption of Civic Norms: A Textbook Analysis of Civic Identity in Northern Ireland, Unpublished MA thesis,
Stanford University, 2008; Tang Shuk Ching, A Content Analysis of the Certificate Level History Textbooks in
Hong Kong, Unpublished MA thesis, University of Hong Kong, 1998; Anamaria Dutceac Segesten, Myth,
Identity and Conflict: A Comparative Analysis of Romanian And Serbian Textbooks, Unpublished PhD
dissertation, University of Maryland, College Park: 2009; Amy L. Sellin, Critiquing the Nation, Creating the
Citizen: A Century of Educational Discourse in Venezuela, Unpublished PhD dissertation, Brown University,
Rhode Island: 2008; Yoonmi Lee, Modern Education, Textbooks and the Image of the Nation: Politics of
Modernization and Nationalism in Korean Education, 1880-1910, Unpublished PhD dissertation, University of
Wisconsin-Madison, 1997; Douglas Mpondi, Educational Change and Cultural Politics: National Identity-
Formation in Zimbabwe, Unpublished PhD dissertation, Ohio University, Ohio: 2004.
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CHAPTER 3

NATIONALISM, RELIGION AND EDUCATION IN THE OTTOMAN
EMPIRE TO THE EARLY PERIOD OF THE TURKISH REPUBLIC

This study focuses on the period from the foundation of the Republic of Turkey on
29 October 1923 until the Democrat Party rule in the 1950s, called as the Early
Republican Period. A process of modernization initiated in the late Ottoman period
and War of Independence in the land of modern Turkey after the collapse of the
Empire lies in the background of this era. The most prominent characteristic of the
period is the process of political, cultural, and economic establishment led by the sole
initiative and dominance of Mustafa Kemal Atatiirk and his comrades. Despite the
fact that the state regime was called republic, it was a single party reign with strong
oppression on the opposition, where the majority of the candidates were determined
by top administrators of the ruling party. Under such circumstances, the political
system allowed only for limited involvement and participation on the people’s side
for decisions. Therefore, researchers of Turkish political history called this period an
authoritarian single party rule that was identified with the governing Cumhuriyet
Halk Partisi (Republican People’s Party - RPP).

Undoubtedly, viewpoints and discourse(s) dominating textbooks of the period were
shaped within the framework of political, ideological, and cultural tendencies of the
ruling government. For this reason, before analyzing textbooks, I need to touch upon
the intellectual/ideological currents of the state, and religion and nationalism in the
official discourse of the period. Here I will follow the “Late Ottoman Empire — Early
Republic of Turkey continuity perspective” adopted by a number of scholars on
Turkish history.?% In this context, it would be appropriate to start with the analysis of

2% Zubaida expresses the situation in this way: “Most of the states in the Middle East are the successors of
Ottoman Empire (1299-1922) and her culture including law left a permanent mark on them. As well as reform
movements in 19th and 20th centuries, reactions to them were evolving in this state structure. Most of the marks
of today’s discussion topics can be viewed through these reforms.” Sami Zubaida, Islam Diinyasinda Hukuk ve
Iktidar, (trans.) B. K. Birinci, H. Kacak, Istanbul: Bilgi Universitesi Yaymlari, 2008, p. 163. To see the traces of
contiuity specifically for Republic of Turkey in the works of Feroz Ahmad, Modern Tiirkiye 'nin Olusumu,
(trans.) Yavuz Alogan, 5.ed., Istanbul: Kaynak Yaynlari, 2006; Caglar Keyder, Tiirkiye'de Deviet ve Sumiflar,
Istanbul: Iletisim Yaymlari, 2005; Erik Jan Ziircher, Modernlesen Tiirkiye nin Tarihi, (trans.) Yasemin Saner,
23.ed., Istanbul: Tletisim Yaymlari, 2009; Kemal H. Karpat (Ed.), Osmanli Ge¢misi ve Bugiiniin Tiirkiye’si,
(trans.) Sonmez Taner, 2.ed., Istanbul: Istanbul Bilgi Universitesi Yaymnlar1, 2005; Aykut Kansu, 1908 Devrimi,
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changes in the nationalist and religious discourses in Turkish history and their impact

on educational issues from the late Ottoman period.

3.1. Modernization Policies in the Late Ottoman Empire and their Impact on

Intellectual and Political Life

The modernization process in the Ottoman Empire starting from the eighteenth
century onwards brought a transformation of ideological foundations that shape the
ruling regime as well as having strong impacts on different dimensions of social life.
Although this process was initiated as a solution to the series of military defeats
before the Western forces at the beginning, the reform movement resulted in
noteworthy socio-cultural and political/ideological outcomes in the course of two
centuries. Nationalism’s introduction to the political agenda and its interaction with
religious discourse are two of them. Here, | will shortly dwell upon this
modernization process in the Ottoman Empire (then Turkey) and its impact on

intellectual and political life.

The need for reform felt by the rulers of the Empire from the eighteenth century
onwards was a response to threats from abroad and the internal turmoil. For Karpat,
the main factors making the West an external threat were “[a]dvanced technology, an
economic system relying increasingly upon industry, new techniques of government
and of study culminating in military power.”?®” On the other hand, internal issues
were mainly caused by “[t]he search for autonomy in the provinces and a series of
conflicting demands for order and security and regulatory action, couched often in

moralistic and religious terminology.”?%® To quote the author:

Actually, this latter challenge was a by-product of Western technological,
economic, and intellectual forces, which reflected themselves upon everyday
life in society in the form of expanded trade, change in land tenure, and
intensified communication. The ensuing dichotomy between society and
government, long in the making in the Ottoman state, was rooted in the

(trans.) Ayda Erbal, Istanbul: Iletisim Yayinlari, 1995; Selim Deringil, “Namik Kemal’den Mustafa Kemal’e
Kemalist Milliyet¢iligin Osmanli Kokenleri”, Trans. Saliha Niliifer, Simgeden Millete: II. Abdiilhamid den
Mustafa Kemal’e Devlet ve Millet, 2.ed., Istanbul: Iletisim Yaymnlar1, 2009, p. 263-296.

297 Kemal H. Karpat, “The Transformation of the Ottoman State, 1789-1908”, International Journal of Middle
East Studies, Vol. 3, No. 3 (Jul., 1972), p. 245.

29 |bid.
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following situation. Society developed and differentiated into new occupational
groups with new thoughts and demands corresponding more or less to the
technological and economic stimuli, and expected a change in government
functions accordingly. However, the government, consisting of the throne and
the central bureaucracy and considering itself synonymous with the state and
subject to its own traditions of authority, was unable to understand and cope
functionally with the problems created by change. Nevertheless, the
bureaucracy attempted to educate itself in the rudiments of functional
government, to acquire a blue print of modernization in its frequent but
superficial contacts with the West, and to mould society according to its own

image of modern statehood.?%°

Hence, over time, as Aktar claims, two fundamental targets emerged for the rulers:

“securing political unity and (re)strengthening the central role of patrimonial

state.”®® For this aim, they initially attempted to take some steps towards

strengthening the military area coupled with complementary financial measures

beginning from the early eighteenth century onwards. However, a reform program of

a much wider range that called for a general restructuring of the institutional and

ideological structure of the Empire came in the nineteenth century. Zubaida mentions

three basic sub-periods of this reform movement:

First sub-period is marked by the initial reforms during the reign of Mahmud
the second. The emperor and his followers embraced the new ideas around the
state, institutions, and legal system in this period. Tanzimat Reform Era comes
as the second sub-period, during which the state adopted administrative, legal,
and financial reforms under pressure of Europe, followed by the third one
marking a period of harmonization with and adaptation to fundamentals of
European legal codes and practices.

Alkan also analyzes this period in three sub-periods, although the differentiation is

made based on internal characteristics:

The first period is marked by the ‘bureaucratic’ and ‘official’ modernization
adopted by the Tanzimat pashas; second is the ‘monarchic’ or ‘sultan-like’
modernization during the reign of Abdiilhamid, and third is the ‘constitutional’

29 1hid.
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301 Zubaida, Islam Diinyasinda Hukuk ve Iktidar..., p. 195.

69



modernization through a parliament and constitution, a process offered and
tested by the Young Turkish Party.3%

Specifically, some of those prominent developments during the modernization
process could be recounted such as improving existing military schools and
establishing modern military education units, hosting European specialists and
teachers in these schools for guidance, establishing a modern army, making military
service compulsory, sending students to Western countries for education purposes,
establishing middle and high level education institutions (in the fields of medicine
and social sciences) that followed a Western (secular) curriculum, allowing for the
establishment of schools for non-Muslims and foreign states, making public
education compulsory, introducing the Empire into the global capitalist economy
through improvements in the finance sector, developments in transport and
communication infrastructure, establishing resident embassies in Europe, political-
legal-social regulations for non-Muslims, adopting revolutionary changes in the legal
system based on Western models, taking the first steps towards the establishment of
a secular judicial system, restructuring and modernizing commercial and
bureaucratic organizations, adoption of a constitution and transformation into a
constitutional monarchy.®® However, | will not go into details regarding this reform
process as it is not pertinent to my study. What 1 am more interested in is the
ideological/intellectual outcome of the modernization process, especially with

respect to the shifts in the official discourse.

Undoubtedly, the steps towards modernization in the field of education and
printed/published media had a huge impact in the existence and popularization of
new ideas, ideologies, and social identities of Western origin. In the background of

this development, sending a group of young people into Europe for education

32 Mehmet O. Alkan, “Resmi Ideolojinin Dogusu ve Evrimi Uzerine Bir Deneme”, (der.) Tanil Bora, Murat
Giiltekingil, Modern Tiirkiye de Siyasi Diisiince (Cilt I) — Cumhuriyet’e Devreden Diisiince Mirasi: Tanzimat ve
Mesrutiyet’in Birikimi , 8.ed., Istanbul: iletisim Yaynlari, 2009, p. 380.

303 For a detailed evaluation of modernization process and steps see, Niyazi Berkes, Tiirkive'de Cagdaslasma,
(ed.) Ahmet Kuyas, Istanbul: Yap1 Kredi Yayinlari, 2.ed., 2002; Bernard Lewis, Modern Tiirkiye 'nin Dogusu,
(Trans.) Metin Kiratli, 8.ed., Ankara: Tiirk Tarih Kurumu, 2000; Stanford J. Shaw, Ezel Kural Shaw, Osmanlt
Imparatorlugu ve Modern Tiirkiye (Cilt 2), (trans.) Mehmet Harmanci, 3.ed., Istanbul: E Yayinlari, 2010; Roderic
H. Davison, Osmanli Imparatorlugunda Reform (1856-1876), (trans.) Osman Akinhay, Istanbul: Agora Kitaplig,
2005; Ilber Ortayli, Imparatorlugun En Uzun Yiizyih, 32.ed., Istanbul: Timas Yaymlari, 2011; Karpat,
Osmanli’da Degisim, Modernlesme ve Uluslasma...; M. Siikrii Hanioglu, A Brief History of the Late Ottoman
Empire, New Jersey: Princeton University Press, 2008.
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purposes coupled with the establishment of military and civil schools in the Empire
teaching a modern curriculum also had their role. In this way, a generation (and
others to follow) was raised under a Western/secular curriculum at these schools.
Most of them paid close attention to developments in Europe through the improved
press and media and became fervent followers of Western politicians, philosophers,
and academics.®®* New regulations during the modernization process of bureaucracy
enabled these people to hold high-level positions in the government of Empire. This
allowed them to assume an active role in the determination of policies adopted by the
state (and thus the official discourse) with the aim of securing and maintaining the
existence/unity of the Empire. Therefore, as Alkan points out, “Ottoman Empire’s
official ideology and its official history, an integral part of it, emerged in a

systematic, new and different way” as an outcome of the same process.>®

Intellectual groups in the general sense (and bureaucrats of the time in a more
specific sense) were influenced by different ideological traditions of Western origin
and a wide variety of views and ideas in the relatively long period from Tanzimat Era
to foundation of the Republic. The general view in relevant literature is that the
French, German, to some extent Anglo-Saxon and even Russian as well as
Eastern/Islamic intellectual traditions had an impact on the ideology and views of

new generation bureaucrats and intellectuals.®® In this context, well-educated

304 For a detailed description of advancement in the field of education and its diverse consequences in the last
period of the Empire see, Osman Nuri Ergin, Tiirkive Maarif Tarihi Cilt 1I-IV, Istanbul: Eser Matbaasi, 1977;
Yahya Akyiiz, Tiirk Egitim Tarihi (Baslangictan 1988°¢), 3.ed., Ankara: A.U.E.ed.F. Yaynlari, 1989; Erdal
Ceyhan, Tiirk Egitim Tarihi Kronolojisi, 1299-1997, Edirne: Ulusal Bellek Yayinlari, 2004; Selguk Aksin Somel,
Osmanli’da Egitimin Modernlesmesi (1839-1908): Islamlasma, Otokrasi ve Disiplin, (trans.) Osman Yener,
Istanbul: Tletisim Yayinlari, 2010; Benjamin C. Fortna, Mekteb-i Hiimayiin: Osmanli Imparatorlugu’nun Son
Déneminde Islam, Devlet ve Egitim, (trans.) Pelin Siral, Istanbul: Iletisim Yaymlari, 2005; Necdet Sakaoglu,
Osmanly Egitim Tarihi, Istanbul: Iletisim Yayinlari, 1991; Bayram Kodaman, Abdiilhamit Devri Egitim Sistemi,
2.ed., Ankara: Tiirk Tarih Kurumu Yayinlari, 1991; Mehmet O. Alkan, Tanzimat tan Cumhuriyet’e Modernlesme
Siirecinde Egitim Istatistikleri 1839-1924, Ankara: T.C. Basbakanlik D.LE. Yayinlari, 2000; Emine Onhan
Evered, The Poltics of Late Ottoman Education: Accomodation Ethno-Religious Pluralism and Imperial
Disintegration, Ph.D. Dissertation, Arizona: University of Arizona, 2005; Mustafa Gengoglu, Osmanlt
Devleti’nde Bati’ya Egitim Amaciyla Gonderilenler (1830-1908): Bir Grup Biyografisi Arastirmasi, PhD
Dissertation, Ankara: Hacettepe Universitesi, 2008; Roderic H. Davison, “Westernized Education in Ottoman
Turkey”, The Middle East Journal, 15(3), 1961, p. 289-301; Mehmet O. Alkan, “Imparatorluk’tan Cumhuriyet’e
Modernlesme ve Ulusculuk Siirecinde Egitim”, Karpat (Ed.), Osmanli Ge¢misi ve Bugiiniin Tiirkiye’si... , p. 13-
242,

305 Alkan, “Resmi Ideolojinin Dogusu..., p. 378.

306 See for example, M. Siikrii Hanioglu, The Young Turks in Opposition, New York; Oxford: Oxford University
Press, 1995; M. Siikrii Hanioglu, Atatiirk: An Intellectual Biography, Princeton, Oxford: Princeton University
Press, 2011 (ePub); Murtaza Korlaelgi, Pozitivizmin Tiirkiye ye Girigi, Istanbul: Insan Yayinlari, 1986; Serafettin
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2006; Dogu Peringek, Kemalist Devrim-5: Kemalizmin Felsefesi ve Kaynaklari, 2.ed., Istanbul: Kaynak
Yaynlar, 2011; Lewis, Modern Tiirkiye 'nin Dogusu...; Berkes, Tiirkive'de Cagdaslagma...; Hilmi Ziya Ulken,
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intellectuals in the late Ottoman period were introduced to concepts such as
constitutionalism, nationalism, patriotism, liberalism and democracy as well as
positivism, scientism, intellectualism, progressivism, evolutionism, naturalism,
materialism, atheism and deism, through the works of Western intellectuals. Some of
the leading intellectuals who affected the ideologies of the young intellectuals in the
Ottoman Empire were Jean Jacques Rousseau, Voltaire, Turgot, Condorcet, Spinoza,
Charles Darwin, Auguste Comte, Baron d’Holbach, Francis Bacon, Helvétius,
Montesquieu, Adam Smith, David Ricardo, Ludwig Biichner, John William Draper,
Maximin Isnard, Schopenhauer, Frangois-Vincent Raspail, Emil Littré, Ernest
Renan, Pierre Laffitte, Claude Bernard, Gustave Le Bon, and Charles Letourneau.®"’
Some works by these intellectuals were also translated into Turkish by the state
institutions in the Republican period. This development strengthens my assumption
that there is some level of intellectual continuity between generations of Ottoman
Empire and Republican Era. Hence, popularization of Turkish nationalism among the
intellectuals of the late Ottoman period and later among the intellectuals of the
Republican regime was an outcome of this process and of popularization of western

ideologies in Turkey.

On the other hand, | have to emphasize the fact that the new elites emerging as an
outcome of the modernization process was not a homogeneous group. In the real
sense, their responses to the ideas and authors they were following largely varied.
This can be seen not only in the general differences of their approaches towards the
concepts like modernity and modernization, but also towards nationalism. Thus,

modernization process, as Neumann points out, brought traditional social groups of

Tiirkive'de Cagdas Diisiince Tarihi, 3.ed., Istanbul: Ulken Yaymlar, 1992; Cemal Giizel, “Tiirkiye’de
Maddecilik ile Maddecilik Karsit1 Goriisler”, Murat Giiltekingil (Ed.), Modern Tiirkiye 'de Siyasi Diisiince (Cilt
8): Sol , 2.ed., Istanbul: letisim Yaynlari, 2008, p. 49-67; Dogan Ozlem, “Tiirkiye’de Pozitivizm ve Siyaset”,
Uygur Kocabasoglu (Ed.), Modern Tiirkiye de Siyasi Diisiince (Cilt 3): Modernlesme ve Baticilik , 4.ed., Istanbul:
Iletisim Yayinlari, 2007, p. 452-464; Ali Ergur, “Tiirkiye’de Siyasi Diisiincenin Gelismesinde Fransiz Etkisi”,
Omer Laginer (Ed.), Modern Tiirkiye'de Siyasi Diisiince (Cilt 9): Dénemler ve Zihniyetler , Istanbul: Iletisim
Yaymlari, 2009, p. 927-944; Suavi Aydin, “Tirk Disiincesinde Alman Etkisi”, Donemler ve Zihniyetler , p. 947-
969; Mehmet Akgiin, “1839-1920 Yillar1 Arasinda Tiirkiye’de Aydinlanmanin Uzantis1 Olarak Temsil Edilen
Felsefi Akimlar”, Ankara Universitesi llahiyat Fakultesi Dergisi, 40(1), 1999, p. 475-497; Robert F. Spencer,
“Culture Process and Intellectual Current: Durkheim and Atatiirk”, American Anthropologist, 60(4), August
1958, p. 640-657; Emre Kongar, “Auguste Comte ve Mustafa Kemal Atatiirk”, Tiirk Dili Dil ve Edebiyat Dergisi,
XLII (353) Atatiirk Ozel Say1s1, Mayis 1981, p. 744-752.

307 See the same works cited in the previous footnote about the resources that the new generation bureaucrat and
intellectuals were inspired. Writers express that, young people of that period were informed by the ideas of those
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the “rulers” and “subjects” closer, while putting a wider gap between the rulers, who

then had opposing views.3%®

From this perspective, numerous studies in this field categorize the differences
among the ruling group based on Ziya Gokalp’s classification of prevailing
ideologies of the time in his book published in 1918 entitled,
“Turkization, Islamization, and Westernization.”*® It is clear that this classification
gives some idea about the development of various ideological movements in the
modernization process in Turkey. However, it is not sufficient for my study in terms
of explaining the articulation/interaction patterns among different ideologies. Thus, |
prefer to follow another classification developed in the works of Karpat and
Hanioglu.®® This classification presents an analysis frame that allows an
understanding of intersections alongside clashes with regard to ideological/discursive
stances of the sub-groups within the Ottoman/Turkish intelligentsia. According to
this classification, it is possible to distinguish three main intellectual (or political)
sub-groups who started a struggle to gain power in the government and clearly stated
their position in the nineteenth century Turkey: Traditionalists, modernist
traditionalists, and Westernists/modernists.3!! Nevertheless, due to the decisive
impact of the latter two groups on politics from the second half of the nineteenth
century to mid-twentieth century, | will attempt to analyze continuity and changes in
the discursive relationship between nationalism and religion at the official level in
reference to those two groups, modernist traditionalist, and Westernists/modernists
respectively. This approach will also help to understand better the intellectual/

ideological context of the textbooks which | will analyze in the following sections.

At this stage, a discussion on the historical development of Turkish nationalism and

its relationship with Islamic and secular discourses would be worthwhile. For this

308 Christoph K. Neumann, “Ahmed Cevdet Pasa’nin Tarihgiligine Yansiyan Zihniyet Diinyas1”, Osmanli’dan
Cumbhuriyet’e Problemler, Arastrmalar, Tartismalar , 1% International History Congress Presentations (May 24-
26, 1993), 2.ed., Istanbul: Tarih Vakfi Yurt Yaynlar, 1999, p. 69.

309 1t is known that articles in this book are originally published in Tiirk Yurdu magazine between 1912 and 1913.
See Ziya Gokalp, Tiirklesmek, Islamlasmak, Muasirlasmak, (ed.) Mustafa Kog, M. Sabri Koz, Ziya Gékalp
Kitaplar 1, istanbul: Yap1 Kredi Yaynlari, 2007, p. 39-88.

310 See Kemal H. Karpat, Islam i Siyasallasmasi: Osmanli Devleti'nin Son Déneminde Kimlik, Devlet, jnang: ve
Cemaatin Yeniden Yapilandirilmasi, (trans.) Siar Yalcin, 5.ed., Istanbul: Timas Yayinlari, 2013; Karpat, “Tarihsel
Siireklilik, Kimlik Degisimi, ya da Yenilik¢i, Miisliman, Osmanli ve Tiirk Olmak”, Karpat (ed.), Osmanl
Gegmigi... , p. 19-50; M. Siikrii Hanioglu, The Young Turks in Opposition, New York; Oxford: Oxford
University Press, 1995.
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aim, I will follow Karpat’s classification of three periods with regard to the
emergence and development of Turkish nationalism. As for this classification, the
first period from 1839 to 1908 was the establishment process of historical-cultural
identification of the nation, the second period from 1908 to 1918 was the
development process of statist-ethnic nationalism or the articulation stage of Turkish
nationalism, and the third period between 1919 and 1950 was the Republican (or
Kemalist in more popular terminology) nationalism.®'2 Hence, | can proceed with the
analysis of the emergence and popularization of nationalism at this stage of Turkish

history.

3.2. The First Period of Turkish Nationalism and Islam between 1839 and 1908

As pointed out in the previous chapter, nationalism, while originating in Western
Europe, became a modern ideology/movement that had an impact on a number of
traditional societies around the world over time. As one of the close neighbors of
Europe, Ottoman Empire, who managed to keep control over different ethnic and
religious groups in the vast piece of land it ruled for centuries could not escape from
this impact. Indeed, nationalism began to affect the people of the Empire from the
nineteenth century onwards. Accordingly, especially the Balkan population of the
state led by the Slavic people became strong supporters of this ideology and made
nationalism their flag for independence. Hence, with the political and financial unrest
following its Classical Era, the state had to confront numerous ethnies claiming their
national unities. Nevertheless, it needs to be emphasized that Turkish nationalism

was among the late developing nationalist movements in the Empire.

The first signs of Turkish nationalism emerged in the second half of the nineteenth
century, although limited to a small group of Ottoman intellectuals, as a result of the
search for a (new) identity based on Turkish language and history that valued
awareness of Turkishness. According to Ozdogan, this search was two-dimensional
both internally and externally. The first dimension has to do with numerous Ottoman
intellectuals’ willingness to re-explore their ethnic history under the impact of other

nationalist movements developing in the West and the abundance of cultural and

312 Kemal H. Karpat, Islam i Siyasallasmasi, (trans.) Siar Yalcin, 5.ed., Istanbul: Timas Yaymlari, 2013, p. 574.
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scientific studies on the Turkic people at the time. The author explains the other,
external dimension as “a defense mechanism [or reflex] against humiliation before
the expansionism of the West.”*** Kushner also mentions the complementing works
of Joseph de Guignes, Arthur Lumley Davids, (an immigrant from Poland) Mustafa
Celaleddin Pasha, Arminius Vambery, Léon Cahun, A. I. De Sucy, W. Radloff, E. D.
W. Gibb, and V. Thompson on Turks beginning to flatter the Turkish readers’
national pride.®** According to him, these studies paved the way for a new and more
comprehensive meaning with political, historical, racial, and cultural references for
the word Turk, which until then had negative connotations in the Empire (and even
outside the empire).?s Ozdogan, on the other hand, defines the initial “cultural
nationalism” developing under such impact as “a derivative of the romantic
nationalism” prevailing in Central and Eastern Europe at the time.*'¢ In fact, they also
approached nationalism with respect to defining national unity and identity as well as

references made to history, culture, and ethnicity.3"

According to Kushner, as national awareness and sentiments (Turk. milli suur ve
duygular) gradually developed among a group of intellectuals; they took it as a duty
to “read their own history, researching works of their relatives living outside the
Empire borders to develop the Turkish language and culture.”?® Karpat also points
out that in the same period some factors including “increase in the number of schools
and published newspaper and magazines, translation of works of Western authors
into Turkish, expansion of bureaucracy made Turkish the main tool for
communication in provinces, in other words, the public language.” In addition,
researches and papers on pre-Islamic Turkish history, which was not a popular
subject in traditional Ottoman historiography rapidly increased. From this
perspective, works by authors in the second half of the nineteenth century including
Ahmed Cevdet Pasha, Ahmed Vefik Pasha, Ahmed Hilmi, Siileyman Pasha, and Ali

313 Giinay Goksu Ozdogan, “Turan’dan “Bozkurt”a: Tek Parti Déneminde Tiirkciiliik (1931-1946), (trans.)
Ismail Kaplan, 3.ed., Istanbul: Iletisim Yaynlar1, 2006, p. 41.

314 David Kushner, Tiirk Millivetciliginin Dogusu (1876-1908), Trans. Zeki Dogan, Istanbul: Fener Yaynlari,
1998, p. 17-19.

35 |hid., p. 29-38.

316 Ozdogan, “Turan’dan “Bozkurt”a..., p. 41.

317 Jbid.

318 Kushner, Tiirk Milliyet¢iliginin Dogusu..., p. 38.

319 Kemal H. Karpat, “Giris: Millet, Milliyet¢ilik Kavramlarinin Tarihi Gelisimi”, Ortadogu’da Millet, Milliyet ve
Milliyetcilik, (trans.) Recep Boztemur, Istanbul: Timas Yaynlari, 2011, p. 32.
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Suavi on the status and role of Turks in history marked a significant milestone.3®
Thus, Kushner states, the growing interest in history of the Turks especially in the
reign of Abdiilhamid the Second began to “infuse into the Turkish population the
reality that Turkish history is the history of their nation.”?

Kushner claims that history books of the period —including textbooks- emphasized
the “significance of Turks as a nation in world history”, “Turkic tribes settled in

Central Asia being the ancestors of Ottomans”, “Bulgarians and Crimeans being

29 <e

Turkic tribes”, “the Huns being the first Turks migrating into Europe”, “Turks being
an ancient nation whose origin goes back to prophet Abraham”, “Turks having
founded a number of powerful states long before Islam including Oghuz Khan State”
or “The Turkish and Mongolians are relatives”.32? It may be useful to share Kushner’s
views and findings at this stage as some would also be partially valid for the early

Republican period:

According to historians, Turkish nation was not a new one, but an ancient race
that established various states around the world in the course of time. Turkic
tribes were known to interact with the Persian, Ancient Greek, and Israelites.
They had conquered already India, Turan, Iran, and Babylon thousands of years
before Islam. They established strong relationships with civilization centers of
the time and acted as a bridge between the different cultures of various nations.
When they settled in Turkistan, they assumed a facilitator role in cultural,
economic and transportation relations between China and Iran. In addition, they
established similar relationships between Egyptians, Assyrians, and
Babylonians. Thus, the Turks were capable of establishing relations with other
nations and modernization. They adopted good practices they observed in other
civilizations successfully to their own life style and national traditions. Quoting
Necip Asim: “If it weren’t for the Turks, Iran, China, or Arabs would be
confined to their borders in the immense land of Asia.” Still, Turkish nation did
not only adopt other cultures, but they also established their own civilizations
within the framework of their culture and tradition.

An article published in /kdam Newspaper lists a number of criteria to compare
different nations with each other such as patience, courage, and ability to
modernize. The whole world is in an agreement that the Turkish nation holds
these three traits. In a similar spirit, Necip Asim writes: “A comparison between
civilized nations of today and the Turkish/Mongolian nations of their time,
clearly points out the superiority of the Turkish in terms of morals and other
traits. The Turkish do not present any of the adverse traits found in early
Roman, Greek, and Arab tribes.”

320 Kushner, Tiirk Milliyet¢iliginin Dogusu..., p. 39-41; Karpat, “Tarihsel Siireklilik..., p. 43.
321 Kushner, Tiirk Milliyet¢iliginin Dogusu..., p. 41.
22 |bid., p. 40-42.
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...New explorations are better proof of the contributions of the Turks to the
world civilization. For instance, Turkish people taught their alphabet to
Assyrians.

Kushner thus points out that Turkishness as an identity began to draw the attention of
Ottoman intellectuals from the second half of the nineteenth century onwards, which
then became popular among wider circles especially through publishings and

educational activities.

On the other hand, in the framework of this leading wave of identity awareness,
religious and ethnic identities were intertwined, resembling the national movements
of non-Muslim citizens in the Ottoman Empire. Regarding being Ottoman, Muslim
and of Turkish descent as complementary components of the national/collective
identity was the characteristic of the new political discourse.®* Before | analyze
further religion and nationalism being nested in each other as a modern development,
it would be appropriate to have a closer look at the relationship between religion and

politics in the Ottoman Empire.

In reality, articulation of religion with politics in Turkish history goes back a long
while before the rise of the modernization process (and thus nationalism). For this
reason, much like the preceding Muslim-Turkish states, there was a dual government
and legal system in the Ottoman Empire: One through religious law based on Islamic
sources (the Sharia) and the other through worldly law (Kdnun) based on tradition
and customary procedures that covers everyday/practical issues. In this framework,
the impact of worldliness and religion (Sunni Islam) on politics varied over six
hundred years of the Ottoman reign, depending on the circumstances of the time.
Scholars generally agree that, against the popular belief, the Caliphate represented by
the Ottoman Empire since the reign of Selim the First, rarely had a significant impact

on politics.3%°
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The articulation of religion with nationalism within the same political discourse took
place in the modernization process when certain intellectual groups began to support
Turkish nationalism. The majority of these intellectual groups followed an eclectic
view, which could be called modernist traditionalism.?? This group, which can be
positioned between pro-modernist West-leaning intellectuals and anti-modernist
wing of the ulema, based on their ideological tendencies, was comprised of
intellectuals and government officials striving to harmonize traditional values and
beliefs with modern developments. Indeed, they were in favor of emphasizing the
difference between civilization and culture against traditionalists and Westernists
who usually supported the unified identity of both concepts. Relatedly, members of
the intellectual group calling themselves New/Young Ottomans as well as Sultan
Abdilhamid the Second and many other government officials could be included in
this cluster based on their ideology and practice.?” Another issue that is open to far
less discussion is, as pointed out by Karpat, that modernist traditionalism was the

dominant ideology at least until 1908.3%

Yayinlari, 2010; Ilber Ortayli, Tiirkive Tegkilat ve Idare Tarihi, 3.ed., Ankara: Cedit Nesriyat, 2008; Stanford J.
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A group of intellectuals envisioning an Ottoman identity with a mixture of Islam,
Turkishness and modernism, entitled “Imperial nationalism” by Ersanli®®, in this
period called themselves New (or Young) Ottomans. Traces of this tendency can be
found in various statements and articles of the group members. Mardin defines this
group led by Ziya Pasha, Namik Kemal, Mustafa Fazil Pasha, Ibrahim Sinasi, and
Ali Suavi, which gained prominence especially between 1867 and 1878 as “the first
philosophers to both lay the grounds for the intellectual proficiency of the people
who could read Turkish ... and to try to harmonize these ideas with Islam.”3%®
Members of this group received modern education and most of them took active role
in various positions in the bureaucracy, making them products of the modernization
process in the Empire. In essence, they opposed both to the cultural alienation caused
by Tanzimat policies and to the absolutist tendencies of the Sultan. Mardin
summarizes the political targets of the group in their opposition as follows:
“Establishment of a national representative body, elimination of foreign interference
in Turkey’s internal affairs, settling the reform issue in line with Ottoman and

Islamic tradition.”33!

In line with this definition, to quote Karpat, Namik Kemal was the man “whose
ideology was shaped by Muslim-Turkish characteristics concerning the way to get
masses into action and identify their identities.”%%? Karpat writes about the intellectual
orientation of the author/poet as follows: “Namik Kemal’s ideology was almost
completely based on homeland, in other words umma (community), that associates
citizenship with the state founded on a piece of land. Although this call for
nationalism replaced Christian values with Islamic ones, it is based on the Western
practices of the concept and ideology.”®® According to Karpat, Namik Kemal
regarded “Turkification of all Ottoman Muslims” as a salvation recipe for the
Empire.®** Mardin names Namik Kemal to be “the person among authors of the time

to conceptualize a unique political philosophy,”** which in general “was based on

329 Biisra Ersanh (Behar), fktidar ve Tarih: Tiirkiye’de ‘Resmi Tarih’ Tezinin Olusumu (1929-1937), Istanbul: Afa
Yayncilik, 1996, p. 65-68.

330 Mardin, Yeni Osmanli Diisiincesinin Dogusu... , p. 10.
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two different sources, namely Islamic and Western/secular.”®® It is true in the sense
that his ideology regarding fundamental issues of political theory such as
power/authority, sovereignty/government, legitimacy, and representation is partly
based on the traditional Islamic law/political philosophy while carrying traces of
ideas introduced by Western intellectuals of the time.®*” The use of certain key words
reflecting different ideological traditions are identified by Mardin as vatan
(homeland), Osmanli (Ottoman), umma (Islamic nation), millet; kavim (nation), Tiirk
(Turkish) and mezheb (denomination) in Namik Kemal’s comments about patriotism
is a typical example of this eclecticism.®*® Thus, in his own words, “isn’t it the
Turkish nation who raised Farabi, Avicenna, Gazzali, and Zemahsheri in its
madrasah?” Namik Kemal regarded being Ottoman, Turkish, and Muslim as
inseparable components of the same identity in his works. 3 From this perspective,
Mardin and Karpat are in agreement that his play called Vatan (or Vatan yahut
Silistre) (1873) carries a historical value as one of the leading works of literature
combining various Turkish and Islamic themes.** For Karpat, this play “is a
propaganda to popularize the idea of an Ottoman motherland among the Muslim
population, and especially the Turkish.”?* He says, “in Namik Kemal’s ideology,
‘Ottoman’ had become a synonym for ‘Muslim’ and ‘Turkish’, excluding non-

Muslims.”34

On the other hand, it was the journalist Ibrahim Sinasi to use the concept of
“Ottoman nation” that coincides with the same meaning of the word “nation” in the
Western world, which was used earlier in the Empire to mean different religious
communities.® | must add that the concept was used by the Ottoman intellectuals in
a dual meaning until the beginning of the twentieth century, including both religious

and national references.

At this stage, it would be appropriate to mention some examples pertinent to this

approach uniting Turkishness with religious themes. From this perspective, one of

3% |bid., p. 325.

337 |bid., p. 319-372.

338 |bid., p. 362-363.
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the most common patterns found in various works of the period is being proud of the
Muslim identity of Turks and their contributions to Islam. Quoting Kushner for an

example of this theme:

Turks made valuable contributions to Islam, as they made to ancient
civilizations. They not only proselytized but also protected Islam from various
threats... Arabs were defined in an article in Basiret Gazetesi as follows: A
nation devoid of law and order, with chronic internal conflict and
hasty/impatient people. Turks on the other hand are depicted as capable of
organization, well-balanced people who take their time before they make a
decision and obey law and order...

Ebuzziya Tevfik, accused of harming Arabic due to his views on developing
and simplifying the language said “...Those who fluttered the glorious Ottoman
flag on the Indian Ocean were not Arabs but Turks. Those who reigned
hundreds of nations were not Arabs but Turks. Those who restored justice and
goodness in the land, that turned into violence and hostility in the hands of the
Umayyad Dynasty were again not Arabs but Turks.” ...

Turks did not only restore political power in the history of Islam, but also
served Islamic civilization. Authors of pre-Islamic Turkish history put aside the
image of Turks as nomadic warriors and based their works on the cultural
achievements of this nation and race.

According to Turkish nationalists, the role of the Turks in spreading Islam
around the world and establishing Islamic civilization was an output of their
skill in establishing civilizations. A medical doctor wrote: “Turks who ruled a
state for centuries once upon a time, beyond the Caspian Sea and Transoxania
(Turk. Maveraiinnehir), shedding the light of knowledge from Asia to the rest
of the world. It was the Turks who raised genius authors of Islamic civilization
such as Avicenna, Farabi, Muhammad b. Ebubekir Razi and Ulug Bey.
Although philosophers like Avicenna were raised at Arab madrasahs, their
ancestors are of Turkish origin who they contributed to the development of
medicine and civilization for many generations.”*

Here the crucial point is that above themes are the basis of a specific
paradigm/doctrine which would be developed in the name of Turkish-Islamic
Synthesis since 1970s onwards. Indeed, it was coined and doctrinized by Aydinlar
Ocagi organization that was found in 1970 in order to “propogate the idea of
nationalism by promoting national culture and consciousness.”** According to Bora
and Can, as an eclectic and vulgar discourse, Turkish-Islamic Synthesis assumes

Turkishness and Muslimness as inextricable components of social identity and

344 Kushner, Tiirk Milliyet¢iliginin Dogusu...., p. 47-50. .
35 Ciler Dursun, “Tiirk-Islam Sentezi Ideolojisinin Failini Tammak”, Radikal Iki, 28.05.2006:
http://www.radikal.com.tr/ek_haber.php?ek=r2&haberno=5895
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ideology.®*® In this framework, Turks’ exclusive contribution to the spread of Islam
and development of Islamic civilization, and integrating role of Islam in making
Turks a nation are both praised.**’ Nevertheless, despite the mutual interdependence
of Turkishness and Islam, the latter is essentially considered as superior against the
former. Thus, Islam is glorified as the religious, moral and identity basis of Turkish
personality.®® In this respect, according to the advocates of this synthesis,
“Turkishness is only possible and sustainable by being Muslim.”** This doctrine has
become the official ideology of Turkish state with the military coup in 1980; thus,

began to designate the hegemonic discourse in mass education.*®

Even though this paradigm is formally doctrinized in recent times, there are a plenty
of studies claiming the beginning of the idea of synthesizing Turkishness and Islam
traces back even to the last period of Ottoman Empire.®! For instance, Cetinsaya
introduces Young Ottomans as the pioneers of such kind of thinking.%%? In this
respect, it would not be inappropriate to assert that the ideas of modernist
traditionalists of both the Imperial and Republican periods about articulating
Turkishness and Islam within a single ideological discourse and identity can be taken

as variations of the Turkish-Islamic Synthesis.

Although similar ideas attracted the attention of a number of government officials at
around the same time (at more of an individual level), it became the official
statement during the reign of Abdiilhamid the Second. The period marks both the
transformation of an ideology uniting Islam and Turkishness into the dominant

discourse of the state and popularization of this ideology by mass education and

346 Tanil Bora and Kemal Can, Devlet, Ocak, Dergédh: 12 Eyliil’den 1990 lara Ulkiicii Hareket, 6.b., Istanbul:
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official indoctrination (with special emphasis on the school textbooks). At this stage,
it would be useful to have a closer look at the developments of the time pertinent to

my study.

The official discourse based on religious nationalism, during the reign of
Abdiilhamid the Second united Islam and Turkishness to establish an Ottoman
identity as opposed to the general view that this was an Islamist movement.** While
agreeing that fusion of Muslim and Turkish identities was the dominant
characteristics of the official discourse of the period, the author points out to the
dominance of Islam over being Turkish.** According to Alkan, the official discourse
in the era of Abdiilhamid the Second “regarded being Turkish as a secondary identity
that only becomes meaningful with Islamic identity.”**® Karpat mentions that
Abdiilhamid the Second, “the most Muslim sultan to rule the Ottoman Empire in his
view... meticulously nationalized, idealized and Turkified the society through a
series of traditions (Islamic and Turkish) re-shaped in this period.”*** The Sultan

himself united Islam and Turkishness to define Ottoman identity as follows:

Great Ottoman Empire became a state based on religion following the conquest
of the Caliphate by Yavuz Selim. Nevertheless, as this state was founded by
Turks, it is a Turkish state. Since its founder Osman the Great, the state was
based on four principles: The state is ruled by an Ottoman Sultan, it is governed
by the Turks, its religion is Islam, and its capital is Istanbul. Weakening or

353 The specific case of the development of Islamism in Turkey is beyond the scope of this study. Therefore, in
my opinion, here it would be adequate to state the fact that it was the reign of Abdulhamid the Second when
Islamism was wielded as a political ideology in its modern sense in order to maintain the territorial integrity of
the Empire. For Karpat, “the Sultan aimed to unify the religious community and convert it into a political
community or a proto-nation by using Islamism as an ideological tool.” (Karpat, Islam in Siyasallasmasu..., p.
301.) For me, this also made it possible for Islam to combine with nationalism in the political discourse. For a
detailed assessment of Islamism see. Jacob M. Landau, Pan-lslam Politikalar1: Ideoloji ve Orgiitlenme, (trans.)
Nigar Bulut, Istanbul: Anka Yaymlari, 2001; Karpat, Islam’in Sivasallasmas:...; Ismail Kara, Tiirkiye'de
Islameilik Diisiincesi: Metinler / Kigiler (2 Cilt), 4.ed., Istanbul: Dergah Yaymlar;, 2011; Ismail Kara,
Islamcilarin Siyasi Gériigleri 1: Hilafet ve Megrutiyet, 2.ed., Istanbul: Dergah Yaymlari, 2001; Tarik Zafer
Tunaya, Islamcilik Cereyani (3 Cilt), Istanbul: (Cumhuriyet Gazetesi) Y.H.A. Basin ve Yaymecilik, 1998; Mardin,
“Islamcilik: Tanzimat Dénemi”, “Islameilik: Cumhuriyet Dénemi”, Tiirkiye de Din ve Siyaset ..., p. 9-21, 23-34.
354 Alkan, “Imparatorluk’tan Cumhuriyet’e Modernlesme..., p. 113-159.

355 Ibid., p. 133.

36 Karpat, Isldm’mn Siyasallasmast..., p. 368. For a detailed assesment about the process of ‘inventing (new)
traditions’ and the ideological dimension beyond it during the reign of Abdulhamid the Second, see. Selim
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dissolving of any one of these principles will shake the foundations of the
state.®’

Implementing new policies in mass education was another component of the re-
structuring and popularization of an official discourse that conflated Islamic and
Turkish identities. In line with the modernization of education, numerous modern
educational institutions were established where educational materials became subject
to state control. In fact, the first tendency toward this practice emerged during the
Tanzimat reforms. A historical step in this respect, was the foundation of Enciimen-i
Danis (Academy of Arts and Sciences®®) in 1851 to prepare textbooks to be used at
the new military-civil, state-private, girls-boys and mixed primary schools, junior
high schools, high schools, and colleges established with the aim of modernizing
education.®® Although this council lost its intended function over time, the state
intervention in selecting the content of educational material gradually increased.
Aslan refers to two books prepared in this period, namely Kavaid-i Osmaniye (1850),
a history course book by Ahmet Cevdet Pasha and Kegecizade Fuat Pasha, and
Nuhbet-zil-etfal (1852) by Dr. Mehmet Riistii Bey for teaching the Turkish alphabet

as the first professional textbooks in Turkey comparable with Western examples.3%°

Other significant steps taken towards popularization and control of education were
the establishment of Maarif-i Umumiye Nezareti in 1857 (Ministry of Public
Education) and the adoption of Maarif-i Umumiye Nizamnamesi in 1869 (General
Education Act) which aimed at regulating education as a whole.** Telif ve Terciime
Nizamnamesi (Copyright and Translation Act) adopted in 1870 in accordance with
this act determined “official rules and regulations governing copyrights and
translation of books to be used in schools as training material.”?*? In light of all these

developments, the source of information was changed from a guide (master) in the

357 Bagbakanlhk Osmanli Arsivi, Yildiz , boliim 18, dosya 39, 1858 cited in Karpat, Isldm i Siyasallasmast..., p.
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360 Erdal Aslan, “Tiirkiye Cumhuriyeti’nin {1k Ders Kitaplar1”, Egitim ve Bilim, Cilt: 35, Say1: 158, 2010, p. 217.
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schools opened in 1860s. Biisra Ersanl (Behar), fktidar ve Tarih: Tiirkiye'de ‘Resmi Tarih’ Tezinin Olusumu
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conventional education system to textbooks published under state control in the new

one.3%3

Similar steps followed during the reign of Abdiilhamid the Second, who gave special
importance to activities towards modernization and popularization of education in
state policy and, thus; earned his title of “educationist.”®* During his reign, a
significant rise in schooling rate was achieved.®®> According to Alkan, “the sultan’s
tendency was a result of his realization that education is the fundamental institution
for transfer of ideology and development of the state and society.”®® In this
framework, the process was not only limited to the establishment of new, modern
schools but it also encompassed modernization of education system and its tools.
Alongside the establishment of new schools providing education to a wider group of
the society, modern classrooms, tables and chairs, blackboards, maps, and even
globes became standard tools of education. This new approach in education was
called wsiil-ii cedit (new method).*” In addition to the efforts to transform the
educational system based on this new approach, the attempts to publish new
(modern) textbooks for various courses were also maintained. A significant
development was the establishment of Matbaa-i Osmaniye (Ottoman Printing House)
in 1878 by the state for publishing of official material including sacred scriptures and
textbooks. Interestingly, this official printing house continued its initial function in
the Republican era (and even today) under the name of Milli Egitim Basimevi
(National Education Printing House). Karpat considers this an evidence of
institutional continuity in the transition from the Ottoman Empire to Republic of
Turkey.3®

The last development underlined by Karpat as part of the structuring of an official
discourse and its popularization through education is the establishment of Tarih-i
Osmani Encitimeni (Commission on Ottoman History) in 1909 by Sultan Mehmed the

Fifth. This institution served as the state’s tool to structure an official history thesis
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by leading Ottoman-Turkish historians and authors.?*® Among the members of this
commission were authors who wrote the textbooks used in the period. To quote
Karpat, “although the ‘nation’ was called Ottoman, members were using the terms
‘Ottoman’ and ‘Turkish’ as synonyms. In the end, the Commission began to regard
Ottoman history as part of the whole Turkish history and published some important
documents in this issue.”” The author explains that this institution continued to exist
in the Republican era, first under the name of Tiirk Tarih Enciimeni (Commission on
Turkish History, 1923-24), then Tiirk Tarihi Tetkik Cemiyeti (Turkish History
Research Association, 1931-32), and finally, Tiirk Tarih Kurumu (Turkish History

Institution).’™

Alkan states that alongside all these developments in the field of education in
general, and more specifically in determining and popularizing the contents of
textbooks, “an official ideology was structured for the first time in Ottoman history
within the framework of an official history concept.”®? Thus, various religious
nationalist themes explained above with examples from modernist intellectuals of the
time began to take priority in the official textbooks published first time by the state

according to the curriculum determined.?

While analyzing various textbooks used during the reign of Abdiilhamid the Second,
Alkan mentions coming across numerous examples of emphasis on the Muslim-
Turkish identity. From this perspective, the author claims, this loose and pragmatic
ideology was emphasized especially in Islamic history, Ottoman history, and general
history textbooks™™ with two main themes: Turks being the ancestors of the

Ottomans, and the Ottomans’ function as the carrier of Islam.*”® Quoting Alkan:

One of the religious/mythological sources used in Islamic history books by the
political regime to legitimize itself was that “The Turks come from the line of
Yafes, one of the sons of Prophet Noah”. When explaining the origins of the
Ottoman State, birth of Islamic religion was taken as the starting point, then
establishment of the Ottoman state was explained, with a mention to Ottomans’
Turkish ancestors. The main narrative was based on Islam. Turks were depicted

369 1bid., p. 590; Ersanli (Behar), Iktidar ve Tarih...,p. 81-82.
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as a rebellious and disobedient tribe before their adoption of Islam, who became
civilized as an outcome of this adoption. Ottoman State was honored for the
conquest of Istanbul, and especially of the Caliphate, giving the Sultan a sacred
identity as leader of Muslims.3’®

Alkan also points out that the emphasis on Turkishness was more prominent in the
textbooks of military schools, causing the nationalist movement to spread more
vehemently among the young generation enrolled at military schools compared to

others.37

One last comment regarding the dominant discourse embedded in the textbooks is
that Islamic identity paired with Turkishness referred to Sunni Islam in line with the
official Islamic view of the classic period. According to Deringil, Hanafism, one of
the Islamic legal schools, became more prominent in the reign of Abdiilhamid the
Second as the dominant component of the official discourse.®® As a result, Alkan
states that majority of Islamic themes found in textbooks referred to Hanafite-Sunni
Islam. Similarly, Sultan Selim’s slay of the Shi’a was praised by the use of verbs like
“purged/cleansed” (Turk. temizledi) or “slaughtered” (Turk. kiligtan gegirdi) and it
was reflected as a “historical event serving a sacred purpose of establishing unity in
Islam and the Ottoman state by putting an end to the disintegration among

Muslims.”?7®

To summarize, the initial development of political and cultural themes regarding
Turkish nationalism which would vary over time, took place in a framework of
religious nationalism uniting Ottoman and Muslim identities, as it was developed by
Ottoman intellectuals, and spread initially among traditionalist/conservative circles.
Within this framework Islamic connection was emphasized followed by Turkishness.
In the following section, | will discuss the second stage of the development of
Turkish nationalism and the characteristics of the secular derivative of this

movement in the efforts to popularize the official discourse.
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3.3. The Second Period of Turkish Nationalism and Islam between 1908 and
1918

Politicization of national ideology and its transformation into a national awakening
through organizations and publications took place in the beginning of the twentieth
Century. According to Georgeon, there were three significant issues underlying this
development. The first one was the proclamation of the second Constitutional
Monarchy, “a patriotic move led by military officers aiming to maintain unity of the
Empire and achieve modernization, as they believed Abdiilhamid’s regime was the
reason for disintegration and collapse of the state.”® The author explains that this
revolution was an explicit response of the provinces to the cosmopolitan policies of
the capital. Besides, considering the characteristics of the military officers supporting
this revolution, it can be seen as a response mainly from the Muslim population,
more specifically from the Turkish population.® According to the author, one of the
most significant outcomes of this revolution was the return of thousands of political
exiles and intellectuals to the Empire from Europe and Russia. They were
encouraged by the environment of freedom it created, many of whom would become

the leaders of Turkish nationalism over time.3®2

Georgeon argues that the second factor which had an impact on the development of
Turkish nationalism was the Empire’s loss of large lands during World War I and the
developments afterwards. As discussed in the quote below, this had a three

dimensional impact:

First, hostility towards Europe gradually increased among the governing
officials and among the population due to Europe’s direct and/or indirect
involvement in the dissolving of the Empire... Second, the Turkish population
in Anatolia had to bear the essential weight of wars (Turco-Italian War, Balkan
Wars, Rebellions in Albania and Yemen etc.)... Third, such events were a
major blow on the highly favored ideologies and political systems:
‘Ottomanism’ (the dream of an Ottoman nation was shattered), Pan Islamism
which was weakened by the rebellions in Albania and by the rise of Arab

30 Frangois Georgeon, “Osmanli Devletinde Tiirk Milliyetciliginin Yiikselisi (1908-1914)”, Osmanhi-Tiirk
Modernlesmesi (1900-1930): Secilmis Makaleler , Trans. Ali Berktay, Istanbul: Yap: Kredi Yayinlari, 2006, p.
24,
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nationalism, and Westernism hard pressed against Europe’s aggressive policies
took their share in these blows.

For Georgeon, the third factor feeding the development of Turkish nationalism in the
beginning of the twentieth century was the control of economic wealth mostly owned
by non-Muslim groups emanating from their dominant position in foreign trade with
Europe.®* According to the author, the primary outcome of this development was the
conflict emerged between the political and financial powers of the Empire.
Combined with Europe’s destructive attitude toward the Empire’s economy, the

author concludes, the gap between Christians and Muslims became much deeper.3

Relatedly, Poulton points out five historical factors underlying national movements
across the world except for Western Europe, which he believes play a role in the
development of Turkish nationalism as well: (1) emergence of an intellectual
minority with little chance for advancement, (2) economic and social constraints, (3)
existence of mixed population groups in the area, (4) state of war, and (5) a common

language as a tool to unite different population groups.&

Turkish nationalism as a political ideology and movement began to permeate among
the intellectual circles in the Empire since the beginning of the twentieth Century and
it became diversified when articulated to different discourses. Amongst such variety,
a meaningful shift for my study is the emergence of a secular version of nationalism
which also developed alongside Enlightenment ideals. In this way, the second phase
of the development of nationalism in Turkey marks a problematical period with
conflicts between a nationalism based on Turkish-Muslim identity versus a secular
nationalism both in the discourse of the state and among the intellectuals. 1 have
discussed various characteristics of the groups supporting religious nationalism in the
previous section: | now will focus on the discourse of the Modernists/ Westernists
(or; Turk. Garbg¢ilar). Comprised of the intellectual, political, and military elite,
members of this group not only played a significant role in the last period of the

Empire, but they also shaped the policies of the early Republican era.
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The first generation of Westernists, who emerged as an outcome of the
modernization process in the late Ottoman era, were mainly composed of young
Ottomans sent abroad for education during the Tanzimat period. They were largely
affected by Western lifestyle and culture, feeling that their own civilization was
inferior compared to the Western world.®®’ Mardin defines some members of this
leading elite group as “super-westernized elite,”*% who started to define the world in
a non-religious way and put this approach into practice.®® What made the process a
turning point in the Ottoman intellectual history was that some of the intellectuals
deemed civilization (an indispensable part of culture) as a whole and believed,
contrary to modernist traditionalists, that Western lifestyle should be adopted in all
fields of social life.*® Thus, as this modernist wing gained power over the

government, Western ideologies intruded into Ottoman political traditions.

From this perspective, in addition to the names I cited above, Hanioglu recites four
authors influencing the West-leaning group, who are going to be the founders of the
Turkish Republic, especially the members of the Young Turks movement. The first
one of these authors was the socialist scientist Frangois-Vincent Raspail, who
supported the view that “religion should be replaced by science.”*! The second
author was a Darwinist physiologist Claude Bernard calling for “rescuing scientific
method from the effects of all philosophical systems.”3%? The third one was Ludwig
Buchner, who explicitly pointed to (traditional) religion as the biggest obstacle
before human development, i.e., against a “science centered materialist” theory
defined by Marx, Engels, and Lenin as “vulgar materialism”
(Vulgédrmaterialismus).>*® Hanioglu states that Buchner’s book entitled, Kraft und
Stoff (Force and Matter) (1855), outlined his anti-religious theory and became the
sacred book for Ottoman intellectuals, especially among the Young Turks.*** The last

author cited by Hanioglu was the materialist social psychologist Gustave Le Bon,
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390 |bid., p. 9; Fay Kirby (Berkes), Tiirkive’'de Kéy Enstitiileri, (trans.) Niyazi Berkes, 3.ed., Istanbul: Tarihgi
Kitabevi, 2010, p. 32-34.

391 Hanioglu, The Young Turks in Opposition..., p. 20.

392 Ibid., p. 21.

39 Ibid.

3% 1bid.
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who deemed the intellectuals’ physiological superiority over the general population
(based on the differences between size/structure of the skull); thus, laying on them
the social and political burden of liberating the society.** In addition, Alkan
mentions the French Enlightenment philosopher Jean Jacques Rousseau and social

Darwinist Herbert Spencer..3%

It is crucial to note the role of modern schools teaching a secular curriculum during
the reign of Abdiilhamid the Second with regard to the popularization of the ideas
among the young population of the period. With regard to Alkan’s findings, “higher
education institutions... assumed the role of the main source and platform for
political activities” in this period.*” Two main characteristics of the “political
socialization” among the young population, according to Alkan, was that “it started
at high-school level and increased at college level and it developed to a larger extent
at state schools compared to private institutions”.*® The author also underlines that
the Young Turks was initiated as a student movement, with very few members
outside the circle of students and alumni associations of the “military and civil
schools of Medicine, Military Academy, Artillery School, Engineering School,
School of Pharmaceutical Sciences, Navy School, Business School, Law School,

Veterinary School, [and] School of Civil Services.’”%

According to Hanioglu, one of the outcomes of the impact of Western ideologies and
thinkers on the Ottoman intellectuals starting with the establishment of

2 ¢

Constitutional Monarchy was the surge in “scientific,” “anti-religious,” and “elitist”
tendencies. Hence, he concludes that, especially for the intellectual group that
regarded modernization as an inevitable solution for the Empire, “science” and
“progress” were the key factors that accounts for the superiority of the West.*% The
author states that this deep interest in modern science accompanied by
progress(ivism) which became widespread among the Ottoman intellectuals from the

second half of the nineteenth Century onwards gradually took precedence over

3% |bid., p. 22-23.

3% Alkan, “Imparatorluk’tan Cumhuriyet’e Modernlesme. .., p. 166.
397 Ibid., p. 159.

3% |bid.

39 |bid., p. 159-160.

400 Hanioglu, The Young Turks in Opposition..., p. 10.
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traditional Ottoman ideology based on religious authority.*®* In this way, a number
of intellectuals did not feel the need to base intellectual issues on religious evidence
anymore and adopted instead a “scientific” approach based on a “biological-

materialist and Darwinist” interpretation..*%?

On the other hand, Hanioglu underlines the fact that science became “an issue of
belief” for some modernist intellectuals over time replacing their religious beliefs;
thus, assumed an indisputable status.*®®> According to the author, for some
intellectuals science was regarded as a guide for humanity in a way to replace
religion and these two concepts were frequently used in opposition to each other in
various platforms. This, for him, resulted in an inevitable conflict between “science”
and “Islam.” Thus, criticizing “superstitions” also became the mask for questioning

religion by the scientific circles.*%

Rising authority of Young Turks in the Ottoman government was a key factor in the
dominance of West-leaning ideas and policies in the beginning of the twentieth
century. This political movement was indeed established by the participation of
bureaucrats and military officers trained in the modern/secular military and civil
schools founded in the period mentioned above.*%® Like their modernist brothers, this
generation was also largely affected by political views of Western origin and they
strongly opposed to the authoritarian regime forced by Abdiilhamid the Second.
Although the movement was repressed for a while, it became institutionalized in
1895 in Paris by the foundation of the Committee of Union and Progress (CUP)
(Turk. fttihat ve Terakki Cemiyeti) under the leadership of Ahmet Riza. Over time, it

grew strong enough to gain dominance in the Ottoman government.

401 |bid., p. 11-12.

402 |bid., p. 11.

403 | bid.

404 Ibid., p. 12.

405 For detailed information about The Young Turks and ittihat ve Terakki Cemiyeti see, Serif Mardin, Jon
Tiirkler’in Siyasi Fikirleri: 1895-1908, 15.ed., Istanbul: iletisim Yaymnlar1, 2008; M. Siikrii Hanioglu, Bir Siyasal
Orgiit Olarak Osmanli Ittihad ve Terakki Cemiveti ve Jon Tiirkliik (1889-1902), Istanbul: Iletisim Yayinlar,
1985; M. Siikrii Hanioglu, Bir Siyasal Diisiiniir Olarak Abdullah Cevdet ve Dénemi, Istanbul: Ugdal Nesriyat,
1981; Hanioglu, The Young Turks in Opposition...; Ernest E. Ramsaur, Jon Tiirkler ve 1908 Ihtilali, (trans.)
Nuran Ulken, Istanbul: Sander Yayinlari, 1972; Yuriy A. Petrosyan, Sovyet Géziiyle JonTiirkler, (trans.) Mazlim
Beyhan vd., Ankara: Bilgi Yayinevi, 1974; Ziircher, Milli Miicadelede Ittihatcilik, Trans. Niizhet Salihoglu, 3.ed.,
Istanbul: Iletisim Yayinlari, 2005; Feroz Ahmad, [ttihat ve Terakki: 1908-1914, Trans. Nuran Yavuz, 4.ed.,
Istanbul: Kaynak Yayinlar, 1995; Feroz Ahmad, [ttihat¢iliktan Kemalizme, (trans.) Fatmagiil Berktay, Istanbul:
Kaynak Yayinlari, 1996. Information given in the paragraph is compiled from these resources.
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Hanioglu argues that the Young Turks shared similar ideologies with the preceding
modernists and especially “popular science and materialism” constituted a basic
perspective for their social analysis. The author claims that the majority of the
members of the movement’s institutional organ CUP, including the founders
themselves, were either students or alumni of the educational institutions cited above
and that this was a sound proof of this relationship.*®® In such a cultural and
intellectual context, the views of this wing about religion and nationalism are directly

relevant to my analysis.

To start with the views of this group with regard to religion, as shown by various
examples so far, some of the West-leaning intellectuals adopted a Protestant-like
approach towards Islam, suggesting that it should go through a reform process; thus,
be “modernized” and even “nationalized.”” On the other hand, some combined a
strict positivism with atheism or deism.*® Clearly, West-leaning intellectuals started
a deep quest for developing the right relationship with religion both on an individual
and political-social level. For a number of intellectuals this quest took a similar path;
they experienced fluctuations similar to the ones experienced by French intellectuals,
as explained by Hayes in the previous chapter. Hence, while many displayed a
relatively positive attitude toward Islam at the beginning of their career, for instance,
making frequent references to the Qur’an to call upon Islamic recommendations and
commandments to maintain social order and unity, later they became supporters of
anti-religious policies.*® Hanioglu states that the School of Medicine had an
especially strong impact on the popularization of positivist and materialist views
among students. An interesting example of this observation was Abdullah Cevdet,
who started school as an “extremely pious” person and then becoming a fierce
“scientific materialist” by the end of his sophomore year, ending up publishing the

first magazine in the Empire criticizing Islam.*

406 Hanioglu, The Young Turks in Opposition..., p. 18.

407 For examples see, Mehmet Akgiil, Tiirk Toplumunun Degisim Siirecinde Din Anlayislari: Tanzimat Sonrast
Ornegi, PhD Dissertation, Konya: Selcuk Universitesi, 1996, p. 96, 116. (This thesis, Tiirk Modernlesmesi ve
Din, Konya: Cizgi Kitabevi, 1999 is pubished as a book with this specific identification) Citations within this
work are from the thesis itself.

408 Alkan, “Imparatorluk’tan Cumhuriyet’e Modernlesme. .., p. 167.

409 For examples see, Akgiil, Tiirk Toplumunun Degisim Siirecinde..., p. 105.

410 Hanioglu, The Young Turks in Opposition..., p. 20.
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In his efforts to define a framework with similar tendencies, Akgiil observes that a
number of Young Turks “initially tried to impose a social function to religion, failing
at it, then attempted to criticize the common understanding of religion, and finally
made religion itself... a topic of discussion.”** As this transition penetrated through
the West-leaning intellectuals of the period, most of them decided to take a
materialist and anti-religious stance, for Hanioglu. Gradually, this view became so
widespread among the Young Turks that they were defined as “an atheist group” by

the government..*2

Nevertheless, merging secularist tendencies with Turkish nationalism in a “secular
nationalist” discourse did not materialize until the beginning of the twentieth century,
contrary to the expectations, and even delayed as late as the Republican period.
Indeed, the increasing power of the CUP, with a majority of Westernists, over the
government as of 1910 marked the first steps towards a secular political setting. Still,
an indicative milestone was the establishment of the Kemalist regime in the early
1920s. Hence, the second post-Constitutional Monarchy period can be seen as a
transition period, witnessing the struggle between the ideas of Enlightenment and
religious nationalism at the official level. At this point, | present an assessment about

the development of Turkish nationalism in regard to the views and ideas of this
group.

As stated earlier, channels for spreading the modernist views popular among the
Ottoman intellectuals during the late Ottoman period were usually the same. For
instance, the school of Medicine, which assumed a major role in spreading the West-
leaning ideas of the time, also became a center for spreading nationalism among the
youth.*® Accordingly, the young intellectuals who studied in these schools played a
significant role in the development of Turkish nationalism as a systematic ideology
and movement. The special role of the CUP members in spreading nationalism as
well as other ideas associated with the Enlightenment should also be emphasized.**
Close relationship between the names including Hiiseyinzade Ali (Turan), Ahmed

Agayef (Ahmet Agaoglu), Ziya Gokalp, Akguraoglu Yusuf (Yusuf Akcura), and

41 Akgiil, Tiirk Toplumunun Degisim Siirecinde..., 105-106.

412 Hanioglu, The Young Turks in Opposition..., p. 21.

413 Georgeon, “Osmanl1 Devletinde Tiirk Milliyetciliginin..., p. 30; Karpat, Islam i Sivasallasmast..., 493.
414 Poulton, Silindir Sapka, Bozkurt ve Hilal..., p. 84.
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Mois Kohen (Munis Tekinalp/Tekin Alp) with nationalism on the hand and with the
CUP on the other can be taken as a sound evidence of this connection.”* In this
scope, the prominent role of Yusuf Akcura in presenting Turkish nationalism as a
“political project” for the first time in Turkish history has to be underlined. In
addition, various associations and organizations established in big cities throughout
the Empire mostly led by the members of this organization and their publishing
played a fundamental role in spreading Turkish nationalism. Organizations like Tiirk
Dernegi (1908), Tiirk Yurdu Cemiyeti (1911), Tiirk Ocagr (1911/12), Tiirk Bilgi
Dernegi (1913/14), and Tiirk Giicii Dernegi (1913)*¢, and their publications
including Tiirk Dernegi Dergisi (1911), Gen¢ Kalemler Dergisi (1910), Tiirk Yurdu
Dergisi (1911), Bilgi Mecmuas: (1913), Halka Dogru Dergisi (1913), and Tiirk Sozii
Dergisi (1914) were some of the leading examples.* It is also quite interesting to

415 For detailed descriptions see, Ali Haydar Bayat, Hiiseyinzade Ali Bey, Ankara: Atatiirk Kiiltiir Merkezi
Yaynlari, 1998; Sevil Garagova, “XX. Yiizy1l Azerbaycan Fikir Tarihinde Ali Bey Hiiseyinzade’nin Yeri”,
Selcuk Universitesi Tiirkiyat Arastirmalart Dergisi, Say1 16, Giiz, 2004, p. 297-314; A. Holly Shissler, Between
Two Empires: Ahmet Agaoglu and the New Turkey, N.Y.: l.ed. Tauris, 2002; Fahri Saka, Agaoglu Ahmed Bey,
Ankara: Tirk Tarih Kurumu, 1999; Ayse Giin Soysal, The Life and Thought of a Turkish Nationalist During
1908-1918, Yiiksek Lisans Tezi, Istanbul: Bogazi¢i Universitesi, 1995; Uriel Heyd, Tirk Ulusculugunun
Temelleri, Trans. Kadir Giinay, Ankara: Kiiltiir Bakanlig1 Yaynlari, 2002; Enver Behnan Sapolyo, Ziva Gokalp,
Ittihady Terakki ve Mesrutiyet, (Ed.) Nevzat Kizilcan, Istanbul: Inkilap Kitabevi, 1974; Taha Parla, Ziya Gékalp,
Kemalizm ve Tiirkiye’de Korporatizm, 3.ed., Istanbul: Iletisim Yayinlari, 1999; Ismayil Hakki Baltacioglu, Ziya
Gékalp, Istanbul: Yeni Matbaa, 1966; Ziya Gokalp, Kitaplar 1 (Biitin Eserleri), (ed.) S. Beysanoglu, vd.,
Istanbul: Yap1 Kredi Yayinlari, 2007; Orhan Karaveli, Ziya Gékalp’i Dogru Tammak, Istanbul: Dogan Kitap,
2008; Frangois Georgeon, Tiirk Milliyet¢iliginin Kokenleri: Yusuf Akgura (1876-1935), Trans. Alev Er, 2.ed.,
Istanbul: Tarih Vakfi Yurt Yaymlari, 1996; Kemal Senoglu, Kemalizmin Ideologu Yusuf Ak¢ura, Istanbul:
Kaynak Yayinlar1, 2009; Yusuf Akgura, U¢ Tarz-1 Siyaset, 5.ed., Ankara: Tiirk Tarih Kurumu Yayinlari, 2007;
Yusuf Akgura, Tiirkgiiliik, 2.ed., Istanbul: Toker Yayinlari, 2006; Jacob M. Landau, Tekinalp: Bir Tiirk Yurtseveri
(1883-1961), Trans. Burhan Parmaksizoglu, vd., Istanbul: iletisim Yaymlari, 1996; Liz Behmoaras, Bir Kimlik
Arayisimn Hikayesi, Istanbul: Remzi Kitabevi, 2005; Yildiz Akpolat, Tekin Alp ve Tiirklestirme, Erzurum:
Fenomen Yayncilik, 2005; Tekinalp, Kemalizm, Trans. Cetin Yetkin, Ankara: Toplumsal Doniisiim Yayinlart,
2004.

416 For detailed assessment see. Ciineyd Okay, Tiirk Dernegi, Ankara: Akcag Yaynlari, 2006; Masami Arai, Jon
Tiirk Donemi Tiirk Milliyetciligi, Trans. Tansel Demirel, 4.ed., Istanbul: Iletisim Yaynlari, 2008; Fiisun Ustel,
Imparatorluktan Ulus-Devlete Tiirk Milliyetciligi: Tiirk Ocaklart (1912-1931), 2.ed., Istanbul: Iletisim Yayinlari,
2004; Zafer Toprak, “Tiirk Bilgi Dernegi (1914) ve Bilgi Mecmuast”, Osmanli Ilmi ve Mesleki Cemiyetleri 1.
Milli Tiirk Bilim Tarihi Sempozyumu (Bildiri Kitab1) , Ekmeleddin Thsanoglu (Ed.), istanbul: Edebiyat Fakiiltesi
Basimevi, 1987, p. 247-254; Fevziye Abdullah Tansel, “Tiirk Giicii Dernegi”, Atatiirk Universitesi Edebiyat Fak.
Yay. Ed. Fak. Ars. Dergisi - Ahmet Caferoglu Ozel Sayisi, Cilt 1(10), 1979; Yunus Yilmaz, Turanci Sosyalist
Ethem Nejat, istanbul: ileri Yaynlari, 2012.

47 For a detailed descripton see, Okay, Tiirk Dernegi...; Arai, Jon Tiirk Dénemi Tiirk Milliyet¢iligi...; Ismail
Arda Odabasi, II. Mesrutiyet Dénemi Basin ve Fikir Hayatinda Geng¢ Kalemler Dergisi, PhD Dissertation,
Istanbul: Marmara Universitesi, 2006; Gen¢ Kalemler Dergisi, (ed.) Ismail Parlatir & Nurullah Cetin, Ankara:
Tiirk Dil Kurumu Yayinlari, 1999; Hiiseyin Tuncer, Doksanminct Yilinda Tiirk Yurdu Bibliyografyast (1911-2001),
Ankara: Tiirk Yurdu Yaynlari, 2002; Toprak, “Tiirk Bilgi Dernegi (1914) ve Bilgi Mecmuasit...; Fatih Sakalli,
Bilgi Mecmuasinin Fikri ve Edebi Bakimdan Degerlendirilmesi, MA Thesis, Ankara: Gazi Universitesi, 2005;
Orhan Giidek, “Halka Dogru” Dergisi, (Tahlili Fihrist, Inceleme, Secme Metinler), MA Thesis, Istanbul: Fatih
Universitesi, 2007; Mehmet Ozden, “Bir Halk¢1 Miinevverler Platformu: Halka Dogru Dergisi (1913-1914)”,
Milli Folklor, Y1l 23, Say1 89, 2011, p. 109-119; H. Ayse Erhan, Tiirk Sozii (Tahlili Fihrist, Inceleme, Metin), MA
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come across the same names as the ones cited above when discussing the founders of

these associations and/or the publishers.

Nationalists of the West-leaning wing generally shared similar views about religion
although a variety of ideas about the form of nationalism were discussed in the
published material. Those ideas were varying from a more pluralist approach in
terms of defining homeland as a synonym for Anatolia and Turkishness to an
irredentist and racist-ethnic stand based on pan-Turanist ideals. Although they
previously treated religion as a supporting component in defining Turkish identity,
most of them adopted a secularist interpretation of nationalism over time. In fact,
according to Georgeon, initially the “majority of the Turkish nationalists made
references to Qur’an and hadiths in an attempt to prove the presence of nationalism
in Islam.”*® In addition, the fact that a number of (West-leaning) nationalists who
especially focused on the idea of “nationalization of Islam” in some period of their
career, although each had a different understanding of this concept, can be seen as an
evidence that religion was deemed as an indispensable component of nationalist
theories.**® However, the early 1920s -foundation years of the new regime- marked a
turning point for their ideas (or statements) on religion. Accordingly, most of these
intellectuals notably lost their interest in religion, and even began to believe that it
prevented national awareness.*? This change in their approach can well be explained
with the intellectual transformation many modernists went through in this sphere. It
may also be an outcome of a pragmatic approach in search for a policy that would

work in the new socio-political conjuncture.

In this context, Gokalp sets a good example for this transformation. While some
define him as one of the modernist traditionalists, a close study on his works will
reveal the controversial nature of this view.. According to Heyd, his initial views
were based on religion, especially on Sufism.#* For instance, his articles published in
Tiirk Yurdu between 1912 and 1913 on the developments of the late Ottoman era,

defined Islam as a supplementary component of nationalism. To quote Gokalp:

418 Georgeon, Tiirk Milliyetciliginin Kokenleri..., p. 47.

419 |bid., p. 106.

420 For this reason it is important to underline the fact that all three writers usually do not have a good reputation
in the eyes of today’s religous/conservative writers.

421 Heyd, Tiirk Ulusculugunun Temelleri...,p. 77.
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It is not only that there is no opposition between Turkification and Islamization;
the need for modernization is not in opposition to either of these ideals... Thus,
we need to define the role of each one of these ideals, or better still,
comprehend that they are three different ways of meeting the same need to
establish a ‘modern Islamic Turkishness’#??,

According to Heyd, Gokalp did not differentiate between Turkishness and Islam in
this period of his career: “[Gokalp] defined Turkish nation as all Turkish speaking
Muslims. In his opinion, Turkey was Islam’s grand castle and national awakening of
the Turks would trigger a religious awakening for Islam.”#?* Mardin underlines that
Gokalp’s ideas toward uniting Islam, Turkishness and modernism still play a
significant role in establishing the foundations of nationalist-Islamist synthesis in

modern Turkey today.*?

Nevertheless, Gokalp’s views on religion completely fell into the effect of
Durkheim’s sociological theory over time. Quoting Mardin, he tended to focus on
“not so much Islamic theology, but instead its social function”.*?* From a sociological
point of view, Gokalp began to see Islam as “a historical concept dependent on social
conditions” in this phase. Thus, he assumed it as a (man-made) normative system in
order to maintain social solidarity which needed to be reformed to adapt to changing
conditions.*?® In this context, even when he defined nation as “a population with a
common language, religion, morals, and understanding of esthetics,” he considered
religion as being a social/normative and worldly source of solidarity.*?” Actually,
Gokalp explained in the following paragraph that the definitive factor for
conceptualizing a nation did not rest on the components of identity listed above, but
rather on “having experienced the same socialization processes.”*?® The author’s
view, similar to Durkheim’s, was based on the understanding that any society’s god
in fact was nothing more than a personified image of the community or the nation,

making religion a synonym of “society worshipping” (Turk. cemiyetperestlik).

422 7iya Gokalp, Tirklesmek, Islamlasmak, Mudsirlasmak, (der.) Osman Karatay, Ankara: Ak¢ag Yaymlari, 2006
[1912-13], p. 17.

423 Heyd, Tiirk Ulusculugunun Temelleri. .., p. 98.

424 Serif Mardin, “19. ve 20. Yiizyillarda Osmanli’da ve Tiirkiye’de Islam”, Tiirkive, Islam ve Sekiilarizm , (der.)
E. Gen, M. Bozluolcay, Istanbul: iletisim Yaynlari, 2011, p. 76.

425 Serif Mardin, “Forum”a katki, Ziya Gékalp (Aralik 1974), Cilt I, no. 1, p. 148-149 cited in. Parla, Ziya
Gékalp, Kemalizm..., p. 79.

426 Parla, Ziya Gokalp, Kemalizm..., p. 80.

421 See. Ziya Gokalp, Tiirkgiiliigiin Esaslari, (der.) Mustafa Kog, Ziya Gékalp, Kitaplar 1 ... [1923], p. 184.
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According to him, with regard to their social integrative function, religions should be
specific to a society, in other words, should have a “national” characteristics. He
sustained this approach based on positivist and functionalist ideologies not only in

his analysis of Islam, but also ancient Turkish religions.*

In the final stage of his intellectual development, the author inclined toward the
theory suggested by Comte. In this way, he adopted the idea that religions belonged
to the early stages of historical development of humankind and would diminish in
more advanced stages when their functions would be replaced by positive sciences.*®
In the last years of his life, Gokalp espoused a strictly secular policy stance in state

affairs.st

Agaoglu, another leading nationalist of the period, followed a similar path to
Gokalp’s in his intellectual/ideological development. For instance, while initially
advocating the view that “Islam is the religion of Turks, it is their national
religion,”? he adopted over time the idea that religion, which he defined as a
“foreign element”, alienated the Turks from their essential characteristics.*® In
1920s, Tekin Alp similarly criticized the inhibiting characteristics of religion with
regard to the establishment of a national identity: “Some suggests that common
religion is a significant component of establishing a national identity. However, we

observe the opposite for the Turkish nation”.*** He further explained:

Religion does not evoke nationalism; on the contrary, it inhibits the process.
Masters of Turkish nationalism should know this better than anyone else. Is it
not the dominance of religion over everyday life in the Ottoman era that kept
awareness of a Turkish nation under cover? Under such dominance of religion,
the Turks not only failed to establish their own culture or produce any work of
literature, but they also totally ignored their national identity.*®

429 For example see. Ziya Gokalp, Tiirk Medeniyeti Tarihi, (der.) Yusuf Cotuksdken, Ziya Gékalp, Kitaplar 1 ...
[1925], p. 339-391.

430 Heyd, Tiirk Ulusculugunun Temelleri..., p. 80.

431 |bid., p. 86-91. On the other hand, for a detailed discussion of Gokalp’s view on religion and, that discussion
about Heyd’s findings see Andrew Davison, Tiirkiye'de Sekiilarizm ve Modernlik, (trans..) Tuncay Birkan,
Istanbul: iletisim Yayinlari, 2002, p. 143-211.

432 Ahmet Agayef, “Islam’da Da’vay1 Milliyet” (Babanzade Ahmet Naim’e Cevap), Tiirk Yurdu, Yil: 3, C. VI,
No: 10, 1914. (Article, Kara, Tiirkiye de Islamcilik Diisiincesi..., pubished wth Turkish leters in p. 521-533. Cited
from, p. 532 of this text)

433 Ahmed Agaoglu, U¢ Medeniyet, Istanbul: Dogu Kitabevi, 2013 [1919-1920].
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435 |bid., p. 46-47.
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On the other hand, we find West-leaning nationalists like Yusuf Ak¢ura and Halil
Nimetullah (Oztiirk), who deemed religion as a personal/conscientious choice or
experience rather than adopting totally an anti-religious approach. Nevertheless, even
in this mild approach, we find traces of a quest for nationalizing religion, although it
lost its characteristics of being an indispensable component of nationalist
discourse.®¢ Thus, secularism, excluding religion from the field of politics, was a

policy that West-leaning nationalists generally agreed.*” To quote Karpat:

In the eyes of some Turkish nationalists, the real enemy was not the oppressive
foreign powers, but the Empire and the dark forces of ignorance, in other words
religious order and even religion itself. This was the biggest obstacle before
Turks to adopt contemporary civilization. Rejection of historical reality became
the founding stone of Turkish nationalism. Ideologists of Turkish nationalism —
including Ziya Gokalp and governments of the early Republican era —
intentionally rejected the new Turkish nations historical ties with the Ottomans
and Seljuks in the hope to rid themselves of the humiliation Europeans placed
upon everything associated with “Ottomans”, “Turkish” and “Muslim”, prevent
the nation to be affiliated to the Empire, completely eradicate irredentism and
guide the nation into the future. Thus, the state separated the nation from its
history and for George Orwell, erased history to maintain control over the
present.*%®

Within the framework of such ideological inclinations adopted by the leaders of
nationalism, activities of the CUP from 1908 onwards marked a significant
development with regard to the reflections of a secular nationalism in state policies
when compared with the past.** In this regard, Poulton defines the main objective of
the Young Turk leaders as “Turkifying and modernizing the state.”*° Thus, making
Turkish nationalism institutionally the basis of the state’s official ideology for the
first time in Ottoman history. On the other hand, Hanioglu claims that, due to the
conditions of the time, Turkism has been kept behind closed doors for the most part
of the CUP government.** In addition, the modernization project of the period
involved keeping religion (in the traditional sense, Islam) separate from state affairs

436 See Yusuf Akcura, Ug Tarz-1 Siyaset, Ankara: Tiirk Tarih Kurumu Yaymlari, 1976 [1904]; Halil Nimetullah,
“Inkilabin Felsefesi: Din Miiessesesi”, Milli Mecmua, 10 Agustos 1927, No: 96, p. 1478-1479’dan almntilar igin
see. Akgiil, Tiirk Toplumunun Degisim Siirecinde..., p. 214, 217, 238-239, 256-257.

47 Akgiil, Tiirk Toplumunun Degisim Siirecinde..., p. 206.

438 Karpat, Isiam ' Siyasallasmast..., p. 569-570.

439 |bid., p. 597.

440 poulton, Silindir Sapka, Bozkurt ve Hilal..., p. 85.

441 Hanioglu, Bir Siyasi Orgiit Olarak Osmanli..., p. 7.
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and public life - although gradually.*> Hence, the first steps of a secularist and
nationalist modernization project associated with the Kemalist Republic was actually
taken earlier by the CUP government. Some examples of such policies could be
rephrased as follows: Establishment of a secular legal system and bureaucracy to
replace the preceding authority of the religious legal system and ulema, secularism of
some education institutions and foundations, decisions and practices aiming at
secularizing daily life, taking legal/political steps towards women’s participation in
social/financial life (despite religious rules inhibiting this practice), precautions
aiming at Turkifying the economy, state support provided to various national
associations, and policies encouraging the popularization of Turkishness and Turkish
language among the population.* It is significant for my analysis that Berkes points
to Ziya Gokalp as the originator of these policies, who determined a framework for

the state to achieve a reform program regarding religion.*

Nevertheless, taking into consideration the dynamics of “real politics” and conditions
of the period, the CUP government could not produce a strictly anti-religious policy.
On the contrary, Dogan explains that Islam was emphasized even more profoundly in
some areas than ever before based on the changing political conditions, especially
following the Balkan Wars.*> Kara also states that the CUP did not refrain from
utilizing religion as “a tool for establishing authority, legitimization, achieving
participation, weakening opposition [and] mobilization when necessary.”*® The
author states the practice of Islamic memorial service (Turk. mevliit okutma) at the
CUP meetings and Islamic conferences and courses given by the ulema at various
periods are examples of this practice.*” There were also some examples of
discriminatory practices towards non-Muslim populations, even involving violence at
times. Indeed, including the much-debated forced mass migration of the Armenian
population in Eastern Anatolia, the numerous adverse practices towards non-

Muslims in this period cannot be explained solely by the Turkification policies of the

442 poulton, Silindir Sapka, Bozkurt ve Hilal..., p. 85.

443 For the progress in politics and law in that period see. Shaw & Shaw, Osmanli Imparatorlugu ve Modern
Tiirkive (Cilt 2)..., p. 365-370; Lewis, Modern Tiirkiye’nin Dogusu..., p. 212-237; Berkes, Tiirkiye de
Cagdaslasma..., p. 429-468; Ahmad, [ttihatciliktan Kemalizme..., p. 34-80.
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government, with no involvement of the religious inclinations of the officials.*® In
addition, Arai gives significant information about a magazine published by the CUP
from 1914 onwards to encourage reform in Islam. The author explains that /slam
Mecmuasi (Journal of Islam) spent special efforts to translate Qur’an into Turkish.*#
This stands out as part of the efforts towards “nationalization of Islam” as opposed to

an opportunist policy.

To sum up, this period can be defined as a two-fold process concerning the relations
between religion and politics. The government strived to minimize the role of
religion in the public life through modernization policies, while they also took some
steps towards establishing a “modern Turkish Islam” to replace “traditional Arabic

Islam.”

Traces of this ambivalent policy led by the CUP government with regard to
nationalism and religion can be found in education and especially in the textbooks.
Before going on to details, |1 need to state the fact that despite financial issues,
significant reforms implemented especially in primary school education towards
developing the country. In this context, efforts of Nazir Emrullah Effendi and Sati
Bey, both of whom assumed a prominent role in the organization of education to
solve the primary education issue can be mentioned.”® According to Kansu,
especially in the post- Balkan War period, there was a general agreement among the
intellectuals with regard to the importance of education to save the country, marked
by a notable increase in the articles and publications on the concept of education.*:
Ziya Gokalp, Ismayil Hakk: (Baltacioglu) and Selim Sirr1 (Tarcan) were the leading
names of the time writing on education and pedagogy. They developed the idea of

structuring a “national educational system” based on national principles and ideas.

448 For examples see, David Gaunt, Katliamlar, Direnis, Koruyucular: I. Diinya Savasi’nda Dogu Anadolu’da
Miisliman-Hiristivan Iliskileri, (trans.) Ali Cakiroglu, Istanbul: Belge Yaynlari, 2007; Fuat Diindar, Modern
Tiirkiye nin Sifresi: Ittihat Terakki’nin Etnisite Miihendisligi (1913-1918), 2.ed., Istanbul: Iletisim Yayinlari,
2008; Taner Akcam, ‘Ermeni Meselesi Hallolunmustur’, istanbul: Iletisim Yaymlari, 2008; Ahmet Efiloglu,
Ittihat ve Terakki’'nin Azinliklar Politikasi, PhD Dissertation, Istanbul: Istanbul Universitesi, 2007; Zafer Toprak,
Tiirkiye 'de Milli Iktisat 1908-1918, Istanbul: Dogan Kitap, 2012; Rifat N. Bali, Toplu Makaleler I- Tarihin Ufak
Bir Dipnotu: Azinliklar, Istanbul: Libra Kitapeilik, 2013, p. 13-56; Nuran Savaskan Durak, Non-Muslim
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Dissertation, Ankara: METU, 2004; Giilgicek Giinel Tekin, Ittihat ve Terakki’den Giiniimiize Yek Tarz-1 Siyaset:
Tiirklestirme, 2.ed., Istanbul: Belge Yayinlari, 2011; Ahmad, fttihatciliktan Kemalizme. .., p. 112-173.

49 Arai, Jon Tiirk Donemi Tiirk Milliyetciligi. .., p. 127-143.
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However, these authors cannot be said to be in full agreement in terms of including

religion in national education.*?

Alkan, who analyzed the characteristics of the dominant discourse in the textbooks,
notes that religious nationalism still dominated secular nationalism in the textbooks..
Indeed, the author acknowledges the conflict between positivist/materialist
philosophy and traditional/religious ideologies in state affairs and daily life while
underlining the fact that nationalist discourse in textbooks was rather based on the
doctrine of Turkish-Islamic Synthesis.** To quote Alkan, “this was a seemingly
Ottoman discourse that became a Turkifying policy in practice supported by an
Islamic content and method.”** According to the author, pragmatic choices brought

on by the political conjuncture of the period underlay this inclination.

For Alkan, transition in the education system and textbooks following the
proclamation of the second Constitutional Monarchy can be analyzed in three sub-

periods. To quote the author:

The first one started with the proclamation of the Constitutional Monarchy and
lasted until March 31% Rebellion that resulted in the dethronement of
Abdiilhamid; second one ending with the break of the Balkan War, and the third
one covering the war years until the end of it. The following were the main
characteristics of the three sub-periods: In the first period, no radical changes
were seen in the school curriculum, but values supported by ‘constitutional
monarchy’ began to flourish. Textbooks written in the period following the
dethronement of Abdiilhamid described his reign as a period of ‘autocracy’ and
March 31% Rebellion as a ‘pro-Sharia and reactionary’ event. Balkan War on
the other hand was emphasized with Turkish nationalism which was combined
with a militarist content and an Islamic discourse as it bore an undoubted power
of nationalism. Turkish nationalism became a prominent notion in textbooks
with World War 1.%°

According to Alkan, in the period following the second Constitutional Monarchy,
education became one of the prominent topics in the press and parliament and all
parties agreed that education should be based on a national system. The ideological

dimension of education for the time was “the use of Islamic and Turkish identities

42 |hjd., p. 199-214.

453 Alkan, “Imparatorluk’tan Cumhuriyet’e Modernlesme. .., p. 198.
454 1bid., p. 199.
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together with emphasis on Turkishness.”**® According to him, government officials’
hope to mobilize masses through Islam played a significant role in the flourishing of
such “novice” and “hasty” effort especially in the post- Balkan War period.”” To

quote the author:

There were two dimensions here. The first one to maintain the support of
Muslims in the Ottoman state and abroad; second to sanctify concepts of
nationalism like state, nation, homeland through Islamic values like Jihad, holy
war veterans (Turk. gazilik) and martyrdom (Turk. sehitlik) in a militarist
purpose. They aimed at making army service popular among the male
population and increasing their willingness to join the army for a sacred
purpose, improving their loyalty to their commander and decreasing number of
deserters. In the same way, World War | pushed Unionists toward a Turkish-
Islamic synthesis despite their strong nationalist inclinations. The call for Jihad
is a typical example of this policy. Students were taught hymns as well as
national verses with the purpose of raising ‘pious and patriotic’ generations.
Political authority’s ‘nation and religion chemistry’ (Turkish-Islamic synthesis)
could be found in the primary school’s aim to raise “pious, patriotic, nationalist
intellectuals.” This ‘chemistry’ was utilized during the War of Independence,
which symbolized the transition from an Empire to nation-state. The emphasis
in ‘Turkish-Islamic Synthesis’ was on Turkishness. Islam was only meaningful
with and through Turkish identity and textbooks were prepared within this
framework.*%®

Dogan, another researcher analyzing textbooks of the same period, agrees with
Alkan’s view and emphasizes the Islamic trait of Turkish identity.*® The author
analyzes the official discourse over different themes found in textbooks and uses
Ziya Gokalp’s poetry which he comes across in a textbook as a concrete example of
the Turkish-Islamic synthesis: “Let not the Crescent fall before the Cross, Amen. Let
not the curtain fall down on the Turks. Amen.”*® The following quotation from the
same textbook reflects a similar approach: “Come along son, let me tell you who you
are. You are a Turk, a Muslim. You are the lasting backbone of religion.”** Dogan

gives a number of similar examples to support his argument.

Alkan argues that the content and system based on a romantic and militarist

nationalism dominating military schools during the reign of Abdiilhamid the Second
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became a standard template for textbooks used in all state schools.*? According to
the author, Turkish nationalism became the dominant discourse in the textbooks
especially during World War 1. As a result, Turkish history became an emphasized
topic in the textbooks.* Similarly, Turks were defined as one of the ancient peoples
and civilizations with explicit emphasis on the Seljuk ancestry of the Ottomans.+*
For Alkan, nationalism of the period also included a “militarist” inclination based on
praising military service and concepts associated with the military. In this respect,
“for purposes of establishing an interest in the military, praising its virtues, and
preparing the male population for military service, students received both direct
training in target practice lessons and indirect training in gym lessons. Some of the

reading material only consisted of military subjects.”#

Nevertheless, Alkan also points out to an interesting development. Some themes and
concepts of the Enlightenment began to flourish in the same textbooks. In this
perspective, traces of the Enlightenment ideas could be seen in the new interest
towards concepts and themes that defined the principles of the French Revolution.
The ideas included “liberty”, “equality”, “fellowship”, “justice”, “homeland”,
“state”, “union”, and “national sovereignty” as a result of the progressive perspective
towards history.*¢ The author also states that history books especially dwelled on the
French Revolution, the underlying reasons and conditions as well as the ideologies of

the philosophers that lay the foundations of it.4”

However, as Alkan adds, the Turkish-Islamic synthesis was emphasized in the use
and legitimization of the concepts of “homeland” and “nation”. According to this
view, homeland was defined as “the whole country we were citizens of”” and nation
as “brothers and sisters living in the same country subject to the same rules and
regulations.”® Still, in a wider sense, Ottoman identity was also acclaimed as the
totality of people who were “enslaved” in the lands lost to the enemy and the

“free/independent” people living in the remaining land. Since, both were assumed to
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“share a common history, religion, and language.”*® Thus, the responsibility of
“loving the homeland as a whole and saving the enslaved regions” was given to

students.47

According to Alkan, the official understanding of religion in textbooks was based on
Sunni Islam, as in the reign of Abdiilhamid the Second. To quote the author, the
emphasis on “loyalty and subjection to the Emperor” and “identifying morals with
religion” were abandoned in this period. However, the emphasis on “official order of
faith being Sunni, and official order for Islamic law being Hanafi” continued
especially in the textbooks used in religion classes.** In this framework, the author
points out the traditionally discriminatory discourse against the Shi’a found in the

textbooks of the Abdiilhamid the Second era continued in the same manner.*"2

To summarize the discussion in this section, Turkish nationalism became the
dominant paradigm between the periods from the proclamation of the second
Constitutional Monarchy until the foundation of the Republic. Nevertheless, with the
growing power of West-leaning generation widely effected by the ideas of the
Enlightenment movement, a struggle/conflict flourished both about the interpretation
of nationalism, and between the groups defending traditional practices or secularist
tendencies in daily life. Although reflections of this conflict were observed to some
extent in the field of education, according to Alkan, the dominant discourse in the
textbooks, within the framework of political, social, and military developments of the
time, still defined Islam and nationalism as supplementary identity components.
Nevertheless, compared with the previous period, the author notes a significant
difference about the secondary status given to religion, i.e., only a supporting
component of Turkishness. At this point, | will proceed with the nationalist
discourses in the textbooks written during the early Republican era and their

relationship with religion.
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3.4. The Third Period of Turkish Nationalism and Islam between 1918 and 1950

Although a new political system was adopted in the Republican Era, people, ideas,
and policies were closely related with the previous period. Acknowledging this
relation, as stated by Hanioglu, in any way does not reject the unique contributions of
the founding leaders of the Republic. On the contrary, it allows us to assess these
leaders as actors of a historical and contextual reality by demythologizing the process
as much as possible.4® It is important to note that majority of this generation received
education at secular institutions established in line with the modernization process
which began during the late Ottoman period. They achieved their “political
socialization” during the reign of Abdiilhamid the Second.*”* Moreover, most of them
belonged to the West-leaning wing and were followers of the Young Turks
movement; thus, the CUP.#> Mustafa Kemal Atatiirk, the political leader of the new
regime, is a typical example in this sense. Indeed, he can be identified as one of the
West-leaning Ottoman elites as discussed in the previous chapter. Hanioglu defines
Atatiirk as a member of the second generation Young Turks*® and as an intellectual
and social output of the process of late nineteenth century and early twentieth century
with regard to the sources feeding his ideologies.#”” This definition could be
expanded to cover the majority of the founding elites of the Republic both in terms of
their education and intellectual environment, and of the views they adopted.

This connection with the previous period also allowed ideas, institutions, and policies
to spread into the Republican era. In this perspective, during the single party regime
of the RPP, as in the CUP era, nationalism, secularism, and modernization ideals had
a significant impact on the policies of the period. As Mardin explains, the borderline
between these two periods only appears with the “radicalization of the approach
adopted by founders of the Republic... [and] conceptualization of the Republic of

Turkey as a nation-state.”*’ In this section, | explore the similarities and differences

473 M. Siikrii Hanioglu, Ataturk: An Intellectual Biography, Princeton, Oxford: Princeton University Press, 2011.
(ePub format)

474 Alkan, “Imparatorluk’tan Cumhuriyet’e Modernlesme..., p. 162.
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further in an effort to underline the fundamentals of the relationship between

nationalism and religion in the official discourse.

First of all, it has to be emphasized that Kemalist reforms were based on the idea of
“Westernization” as a fundamental paradigm, which shaped the general policies as
well as the reformers’ understanding of nationalism, religion, and secularism. Indeed,
West-leaning intellectuals of the time generally identified modernization with
Westernization.*” For instance, Oran states, Atatiirk’s statement in Nutuk, “We wish
to modernize our country. We strive towards establishing a modern, and thus a
western government. What nation, wishing to modernize, does not favor the West?”

sets a clear example of this identification.*®

In addition, I need to note that Atatiirk and other West-leaning intellectuals rejected
the distinction between “civilization” and “culture” which is generally identified with
the modernist traditionalist inclination. They rather advocated the unity of these
concepts. Atatiirk’s statement, “it is difficult and unnecessary to separate civilization
from culture™®! can be taken as an example of this view. In a more detailed speech,

he made his stand clear:

[O]ur objectives in the revolutions that we performed so far and those we
continue to work on is to allocate a complete civilized lifestyle for the people of
the Republic of Turkey in terms of both moral and material culture. This is the
fundamental goal of our revolutionary efforts.*

Hence, the Kemalist reform program adopted a holistic and uniformed approach
towards modernization. In fact, it refrained from developing an alternative modernity
or civilizational model, laying the foundations for the principles, which would later
constitute the RPP’s party program based on the Western examples.*®® According to
Oran, this approach was similar to that of the CUP government, except for one key

difference. This difference was what carried the Republican project forward: Atatiirk

479 Kazancigil states that this hypothesis of Kemalism dates back to Ahmet Cevdet who, in 1913, writes that
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107



“did not see Westernization as a tool like the Ottoman officials...but instead as a
goal.”** In this perspective, the goal of the new state for progress was to follow the
same route of the West throughout a historical process and in the form of a
systematic political program. Kadioglu compares the Kemalist Westernization

project with that of the Tanzimat reforms and outlines the following differences:

What differentiates the Republican era from that of Tanzimat lies in the detail
between the statements of progress for order and order for progress. The elite
group of the Republican period emphasized ‘will to civilization’. In other
words, they did not want to suffice with settling for modernizing regulations to
maintain the unity of the state, but put forward a will for a concrete ‘system for
progress’ or establish a civilization. As a result, the Enlightenment process of
the West became a project in Turkey.*®

Indeed, purification of the West was so evident that in the process of structuring the
new identity, state elites mostly refrained carefully from marginalizing Western
states, although the War of Independence was fought against them as invaders of the
country. It was probably related with the concern to avoid the general population
from developing enmity against the West and the Westernization project. Instead, the
Ottoman past had “the honor of marginalization.”*® Hence, as Bora cited from
Hamdullah Suphi Tanndver, “in the eyes of the Turks, it was emphasized that
European states were defeated, not the European civilization.”*¥” According to Bora,
“Turkish national identity was established in a manner to incorporate the Western
identity — and even individualizing it, claiming itself to be the essence and the most
perfect example of Westernism, [in other words] the ‘authentic Westerner’.”* This
legitimization attempt also paved the way for the reconciliation of Turkification

(Turkish nationalism/identity) and Westernization.

The state realized a series of revolutionary reforms in the public life towards
Westernization in the aftermath of the War of Independence. A significant sign of the

state’s determination in imposing this project and policies was evident in both
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487 Bora, “Cumbhuriyetin {1k Déneminde Milli Kimlik..., p. 58.

488 | bid.

108



Atatiirk’s statement, “if it is our principles in question, we would rather die than give
up on them”, and Recep Peker’s statement, “if needed, the reforms shall be imposed
upon the society by force.”* Clearly, this process was not a response to the demands
and expectations of the society, but one that adopted in a top down and elitist
method/approach.*® It was institutionalized as the state’s official policy from 1930s

onwards.

While Westernization set the ultimate goals, specific ideals guiding the reforms were
generally formulated through the fundamental principles of Kemalism:
Republicanism, Nationalism, Populism, Statism, Secularism, and Revolutionism.
These principles were adopted at the General Assembly of the RPP on May 10, 1931.
Some minor amendments were made in the party program of 1935 and they became
permanent and irrevocable in the second Article of Teskilati Esasiye Kanunu (the
constitution) in 1937.4t With regard to the Kemalist regime, especially the two
principles “nationalism” and “secularism” were accounted for the founding stones of
the Westernization project. Nevertheless, both were also the principles received the
most intense opposition in the period.*? Still, they were strictly advocated by the
government authorities as they were necessary for Westernization. Indeed, the
reformists of the Republic era had full faith “in establishing a secular and an
ethnically homogeneous Republic as an end result.”** At this point, it is crucial to
analyze the regime’s approach and practice towards religion and nationalism in

particular.
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Lewis talks of a “strictly religious” nature of the Turkish War of Independence.**
Rustow also explains that putting Islamic discourse to the forefront was a tactical
move (similar to that of the Ottoman Government during World War 1). Through
such a discourse, Mustafa Kemal’s resistance was usually interpreted as a “religious
movement as much as a national one.”* According to Rustow, this approach
continued into the early years of the Republic, resulting in a large number of
religious officials attending to the congress committees and the first parliament.*®
Mardin suggests that Atatiirk was trying to benefit from “the Caliphate’s (in other
words religion’s) prestige even at the stage he was about to abolish it.”*7 Islam’s
registry as the state’s official religion in the 1924 Constitution set a good example of
this.*® Rustow states that in line with this notion, “the most trustworthy and
convincing symbol of the sprit that led the national movement” was the poem
Dedicated to Our Glorious Army of Mehmet Akif (Ersoy).*° It was adopted as the
Turkish National Anthem by the parliament in 1921. Indeed, this poem reflected the
“hatred” and “contempt” against the West while praising national and religious
values. Especially the last verse “Independence is the right of our nation, who has
already believed in the Right/Real/God” summarized religious and national

themes.5°

According to Rustow, in the period following the foundation of the new state, the
regime took a totally different path with respect to its relationship with religion than
what Mehmet Akif envisioned. The author states that in opposition to the dreams of
some modernist traditionalists, Mustafa Kemal “did not follow a goal to establish a
Turkish-National Islam. On the contrary, he adopted a policy as free from religion as
possible.”® Some authors, although they agree with this view, suggest that the

Kemalist secularism aimed more than just separating religion from state affairs. In
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this perspective, Shaw and Shaw define secularism of the Republic as a multi-faceted

and comprehensive principle. According to them,

it was based not simply on separating the state from Islamic institutions but also
on liberating the individual’s mind from the traditional Islamic concepts and
practices as well as modernizing the society and state which were regulated by
Islamic concepts and traditions for centuries.5%

Berkes, on the other hand, interprets this process as a comprehensive movement to
“free social life from the rule of enshrined traditions... [and] establish contemporary
rules determined by the needs/requirements of the time” (in other words

“modernize’).5%

In line with these views, Toprak suggests such exclusive attitude towards religion
was a result of religion’s perception of being a strong enemy of westernization and of
other ideologies related to it. The author also states that (West-leaning) Ottoman
reformists had shared the same view in the past.>* Jaschke holds a similar view as he
asserts in his discussions specifically on Atatiirk that he did not believe Islam would
come to an agreement with modern civilization.*®> According to Toprak, behind these
views was the fact that groups who preferred to identify themselves with a religious
identity displayed the fiercest opposition against the reformist policies since late
Ottoman era. Hence, the government officials of the Republic actually completed a
process initiated by late Ottoman reformists through policies limiting the jurisdiction
of religion; thus, religious bureaucracy.>®® Toprak claims that for this generation of
officials secularism was radically identified with westernization. According to her,
“to secularize [for them] meant to Westernize.”® Mardin writes that this policy
inclination with the decision of government officials at the time that Islam “[could
not] act as a social enhancer for the Turkish population... or be a means of increasing
social awareness.”™® According to the author, the new “awareness” of the Turkish

nation would be shaped around “science” as Atatiirk emphasized numerous times.

502 Shaw & Shaw, Osmanli Imparatorlugu ve Modern Tiirkiye (Cilt 2)..., p. 454.

503 Berkes, Tiirkiye 'de Cagdaslasma..., p. 17-23.

504 Binnaz Toprak, “Islam and Nation-Building”, Islam and Political Development , Leiden: E. J. Brill Pub.,
1981, p. 39.

505 Gotthard Jaschke, Yeni Tiirkiye 'de Islamlik, (trans.) Hayrullah Ors, Ankara: Bilgi Yayinevi, 1972, 97.

506 Toprak, “Islam and Nation-Building..., p. 38-39.

507 Ibid.

508 Mardin, “Tiirkiye’de Din ve Laiklik..., p. 65.

111



For him, the source of most genuine and valid information and attitude was science
or in other words, the Western Civilization.>®® This meant for the leader of the new
regime, achieving a cultural revolution to popularize a new and modern citizenship
ethos. This would be provided through secular and universal political/legal reforms

to replace the traditional (religious, Ottoman, local, or common) understanding of

it o1

In this regard, Toprak includes four areas in the secularism project of the early

Republican era:

(1) Symbolic secularization, i.e., enforced changes in aspects of national culture
or social life, which had a symbolic identification with Islam.

(2) Institutional secularization, i.e., changes in organizational arrangements
designed to destroy the institutional strength of Islam.

(3) Functional secularization, i.e., changes in the functional specificity of
religious and governmental institutions.

(4) Legal secularization, i.e., changes in the legal structure of society.>!!

Hence, the abolishment of the Caliphate in 1924 was a turning point that marked the
start of a strict secularization process excluding Islam from the law, politics,
institutions, and education; in short, from many aspects of public life. With the
reinforcement of secularism in a constitutional framework, some of the practices
with impact of a large scope were as follows: Removal of religious expressions from
the constitution, closing down of religious courts and schools, even removing
religion courses from the school curriculum, adoption of the civil law and other
secular laws, abolishment of religious orders, Islamic monasteries, dervish lodges
and religious associations/communities, changes in clothing and appearance,
adoption of the Latin alphabet, calendar and measurement units, abolishment of

religious titles, and lastly adoption of the surname act.5*

509 Ibid., p. 65.

510 |pid., p. 68-77.

511 Toprak, “Islam and Nation-Building..., p. 40.

512 For further explanation and asssesment about the policies towards expansion of secularism in the Early
Republican Period see, Berkes, Tiirkiye’de Cagdaslasma..., p. 521-553; Lewis, Modern Tiirkiye 'nin Dogusu...,
p. 256-291; Shaw & Shaw, Osmanli Imparatorlugu ve Modern Tiirkive (Cilt 2)..., p. 441-466; Serif Mardin,
“Tiirkiye’de Din ve Laiklik”, Tiirkiye de Din ve Siyaset , (der.) M. Tiirkéne & T. Onder, 11.ed., Istanbul: Tletisim
Yayinlari, 2005, p. 35-77; Jaschke, Yeni Tiirkiye de Islamlik..., p. 19-37; Toprak, “Islam and Nation-Building...,
p. 35-54.
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From this point of view, as one of the leading intellectuals of the time, Adnan Adivar
states that the regime “did not in any way intend to give concession to Islamic
ideology.”* This view is undoubtedly correct to some extent. Taking it further,
Advar argues that the understanding of religion by the Republic was like an “official
atheistic dogma” and it was based on the political authority’s inclination towards
Westernism and positivism. He quotes H.A.R. Gibb, who argues that they made
Turkey a “temple for positivism,” replacing Islam with the new state dogma:

“scientific positivism.”>*

On the other hand, Shaw and Shaw argue that such assertions are over exaggerated
and the secular program never aimed at deserting Islam all together although it
rearranged the role of religion in public life. According to them, the most important
indicators of this were that worshipping at the Mosque was not banned and religious
leaders were allowed to practice their religious functions.**> While Shaw and Shaw
are right, in my opinion, their assessment is incomplete in terms of revealing other
dimension of the regime’s relationship with religion. Indeed, despite a “militant”
interpretation of secularism (for Lewis) based on an obvious tightening of religion’s
field of dominations, Islam was never completely excluded from state policies even

in this era.sY

From this perspective, many examples can be given to argue for state’s intervention
to religion. To name a few most distinctive ones are the establishment of the
Directorate of Religious Affairs to structure the state’s “official Islamic discourse,”
making the call for prayer and performing the prayers in Turkish, and the translation
of the Qur’an into Turkish. A more sensational example was a draft project aiming to
reform Islam, prepared by a commission led by Mehmed Fuad (Kopriilii) in 1928,

which could not be realized due to strong opposition.5® Bora interprets these as steps

513 Abdiilhak Adnan Adivar, “Tiirkiye’de Islami ve Batili Diisiincelerin Etkilesimi”, Tiirkiye de Islam ve Laiklik
..y p- 20. [Orj. Abdiilhak Adnan Adivar, “Interaction of Islamic and Western Thought in Turkey”, in T. Cuyler
Young (Ed.), Near Eastern Culture and Society, Princeton, NJ.: Princeton University Press, 1951, p. 119-129.]

514 Adivar, “Tiirkiye’de Islami ve Batil Diisiincelerin Etkilesimi. .., p. 20.

515 Shaw & Shaw, Osmanli Imparatorlugu ve Modern Tiirkiye (Cilt 2)..., p. 457. For a similar claim see, Tuncay,
Tiirkiye Cumhuriyeti’nde Tek-Parti Yonetimi 'nin Kurulmasi..., p. 213-214.

516 | ewis, Modern Tiirkiye 'nin Dogusu. .., p. 398.

517 Rustow, “Tiirkiye’de Islam ve Politika: 1920-1955..., p. 58; ilhan Basgoz, “Tiirkiye’de Laikligin Tarihsel ve
Sosyal Kokenleri”, Bilango 1923-1998: Tiirkiye Cumhuriyeti’'nin 75 Yilina Toplu Bakis Uluslararasi Kongresi, 1.
Cilt: Siyaset, Kiiltiir, Uluslararas: Iligkiler , (ed.) Zeynep Rona, Istanbul: Tarih Vakfi Yaynlari, 1999, p. 61.

518 For a detailed information about these steps, see, Jaschke, Yeni Tiirkiye'de Islamiik...; Diicane Ciindioglu,
Megrutiyet'ten Cumhuriyet’e Din ve Siyaset, 2.ed., Istanbul: Kap1 Yaymlari, 2012; Diicane Ciindioglu, Tiirkce
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towards an incentive to “nationalizing and modernizing Islam” inspired by Christian

Protestantism.5:®

Moreover, there were more than a few examples of religion determining government
policies. For the most part, they were shaped around the regime’s discriminative
approach and practices towards the non- Muslims. With regard to this, Lewis refers
to the presence of indicators of a traditional kind of thinking that “identifies Muslim
with Turk and non-Muslim with non-Turk despite the secularism and nationalism
policy of the state [not only in public life but also in official affairs].”s? Examples of
this kind will be analyzed further during the discussion over the religious aspect of

Kemalist nationalism.

Thus, the early Republican period government policies on religion, much like that of
the CUP governments, represented a dual character.* This situation could be an
extension of indecisiveness or transformation at the individual level, regarding the
ideas of the West-leaning wing on religion as discussed earlier. It could also be
explained by the existence of various groups in terms of their ideological stances
among governing authorities. In addition, there could be pragmatic/conjectural
reasons such as the socio-political conditions of the period or public reaction among
others. In this regard, Rustow suggests that the big picture of the early Republican

period would depict “a swift detrition of Islamic effects on public affairs in 1920s -

Kur’an ve Cumhuriyet Ideolojisi, Istanbul: Kitabevi Yaymlari, 1998; Ismail Kara, Cumhuriyet Tiirkiyesi nde Bir
Mesele Olarak Islam, 4.ed., Istanbul: Dergah Yayinlari, 2010; Istar Gozaydin, Diyanet: Tiirkive Cumhuriyeti 'nde
Dinin Tanzimi, Istanbul: iletisim Yaynlari, 2009.

519 Tanil Bora, “Din ve Milliyetcilik: Liigat ve Gramer”, Tiirk Sagimn Ug Hali: Milliyetilik, Muhafazakarlik,
Islamcilik, 5.ed., Istanbul: Birikim Yayinlari, 2008, p. 118-120.

520 |_ewis, Modern Tiirkiye 'nin Dogusu..., p. 354.

521 In addition to footnotes above-mentioned, for further discussion see, Davison, Tiirkiye'de Sekiilarizm ve
Modernlik...; Ahmet T. Kuru, Pasif ve Dislayici Laiklik: ABD, Fransa ve Tiirkiye, (trans.) Eylem Cagdas
Babaoglu, Istanbul: I. Bilgi Universitesi Yaymlari, 2011; Samim Akgdniil (der.), Tartisilan Laiklik: Fransa ve
Tiirkiye de Ilkeler ve Algilamalar, (trans.) Ceylan Giirman Sahinkaya, Istanbul: 1. Bilgi Universitesi Yaynlari,
2011; Sevgi Adak Turan, Formation of Authoritarian Secularism in Turkey: Ramadans in the Early Republican
Era (1923-1938), MA Thesis, Istanbul: Sabanc1 Universitesi, 2004; Edward Webb, Civilizing Religion: Jacobin
Projects of Secularization in Turkey, France, Tunisia, and Syria, PhD Dissertation, Philadelphia: University of
Pennsylvania, 2007; Nuray Mert, Laiklik Tartismasina Kavramsal Bir Bakis: Cumhuriyet Kurulurken Laik
Diisiince, Istanbul: Baglam Yaynlar1, 1994; Zana Citak, Nationalism and Religion: A Comparative Study of the
Development of Secularism in France and Turkey, PhD Dissetation, Boston: Boston University, 2004; Umut
Azak, Islam and Secularism in Turkey: Kemalism, Religion and the Nation State, London, New York: I. B.
Tauris, 2010; Sultan Tepe, Political Religion versus Secular Nationalism: A Comparative Analysis of Religious
Politics in Israel and Turkey, PhD Dissetation, Austin: The University of Texas, 2002; Hale Yilmaz, Reform,
Social Change and State-Society Encounters in Early Republican Turkey, PhD Dissetation, Utah: The University
of Utah, 2006; Alper Y. Dede, Islamism, State Control Over Religion and Social Identity: Turkey and Egypt, PhD
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1930s to be restored to a certain extent in the 1940s and 50s.”%%? From this
perspective, Lewis underlines the first sign of explicit religious opposition against
strict secularism of the state surfacing at the beginning of the 1940s. Still, it was the
second half of the 1940s that adversary ideas were voiced more dashingly as an
outcome of the post-war conjuncture forcing the RPP to adopt a more moderate
religious policy.5# A sound result of this was the revision of the RPP’s secularism
program between 1947 and 1950, including the return of religion courses in the

curriculum.52

At this point, I can now analyze the other dimension of the issue which is the
approach of the early Republican regime towards nationalism and the reflections of
this approach towards religion. If secularism was one of the founding stones of the
Kemalist Westernization project, nationalism was surely the other one. Indeed, this
principle, with secularism, provided the foundation of a new citizenship ethos which
was the source for Turkish social identity and belonging. At this stage, according to
Karpat’s classification, it corresponds to the third stage of the development of
nationalism in Turkish history. Here, one needs to note that developments peculiar to
this period had their own impact on the re-structuring of the official nationalism

discourse besides the ongoing influences of the former period.

A nodal difference in this stage was the transformation of Turkish nationalism from
an elite-based ideology to a relatively popular one among the masses during the War
of Independence conjuncture. Accordingly, Poulton states that the political reforms
towards the nationalizing of the state were adopted by the majority of the population
not by “force”, but with “honor.”*?* With the power of this mass support, the source
of state’s legitimacy was begun to be referred to a specific nation, similar to
contemporary Western states. Assembling of the first National Parliament in 1920,
adoption of the first constitution in 1921, abolishment of the Sultanate in 1922, and
the proclamation of the Republic in 1923 could be stated among the institutional

foundations of this issue. Alongside these developments, all symbols, institutions,

522 Rustow, “Tiirkiye’de Islam ve Politika: 1920-1955..., p. 57.

523 |ewis, Modern Tiirkiye nin Dogusu..., p. 412-413. )

524 Binnaz Toprak, “Tiirkiye’de Dinin Denetim Islevi”, 4.U. S.ed.F.D., Cilt XXXIII, No: 1-2, Mart-Haziran 1978,
p. 182.

525 poulton, Silindir Sapka, Bozkurt ve Hilal..., p. 118.
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history (and traditions) identified with the state, in essence, were based on a specific

“nation” defined as “Turk”.

Taking into consideration the varying forms of nationalism, as discussed in the
earlier sections, it is not easy to determine the exact type that characterizes official
discourse of the early Republican state. Indeed, the RPP’s approach to nationalism,
like religion, over its thirty years of rule did not pose a single tendency. On the
contrary, it had a complex character varying within a large scale from a moderate

tone to racism. On this issue, as Y1ldiz points out,

during the Kemalist construction of Turkish national identity there were three
fundamental dimensions, namely legal, political, and ethnic. Although the
dominant color of this identity varied over time in line with conjectural changes,
these fundamental components were sustained.>%

A number of works in this field similarly base Kemalist nationalism on an eclectic
mixture of different types as opposed to singling out a specific type.* In this context,
I will summarize the dominant characteristics of Turkish nationalism (and national

identity) in its different stages.

At the onset of the War of Independence, political-military elites assumed a
territorial nationalism through which nation was identified with the total population
living on a land determined by Misak-: Milli (the National Pact).>?® However, with
rising military conflicts especially with Greeks in the west and Armenians in the east,
the state took a different route emphasizing the religion factor in definition of
national identity. Hence, a nationalist discourse was adopted prioritizing the “full
brotherhood” of Muslim population in Anatolia in the following years. 52
Identification of nation with references to Islam in this period also paved a way to (a

relative) ethnic pluralism.5® In line with this view, “alliance among variety” became

526 Yildiz, “Ne Mutlu Tiirkiim Diyebilene..., p. 16.

527 See. Bora, “Cumhuriyetin {lk Déneminde Milli Kimlik..., p. 53-70; Oran, Atatiirk Millivet¢iligi..., p. 157-160;
Parla, Tiirkiye de Sivasal Kiiltiiriin Resmi Kaynaklari-Cilt 3..., p. 203-211; Ersanli (Behar), Iktidar ve Tarih..., p.
62-63; Ozdogan, “Turan”dan “Bozkurt’a..., p. 44; Kadioglu, “Cumhuriyetin Kurulus Yillarinda Tiirk
Milliyetgiliginin Celiskisi ve Seckinlerin Tavri..., p. 278; Nazan Maksudyan, Tiirkliigii Olgmek, 2.ed., Istanbul:
Metis Yayinlari, 2007, p. 7-8.

528 poulton, Silindir Sapka, Bozkurt ve Hilal..., p. 121.

529 Biilent Tanor, Osmanli-Tiirk Anayasal Gelismeleri (1789-1980), 5.ed., Istanbul: Yap1 Kredi Yaymcilik, 2000,
p. 254.

530 Oran, Atatiirk Milliyet¢iligi..., p. 93; Yildiz, “Ne Mutlu Tiirkiim Diyebilene..., p. 98-100.
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the motto of the period.*** Within the framework of this discourse, in numerous
meetings and documents “ethnic rights were enfranchised... at a legal-cultural
level...”? Considering the importance of Islamic component in Turkish
nationalism/identity, some authors call this discourse as “Islamic nationalism”.5%
According to Yildiz, the reasoning behind adopting such a discourse was to make use
of the existing power of Islam in bringing masses together against the “Christian
enemy”.%* On the other hand, Oran claims that the leaders “chose not to deal with a
Muslim nationalities problem while they were already in a struggle against
[Christian] minorities, occupation forces, and the Sultan’s army and internal

conflicts.™3®

When the new regime began to institutionalize in the aftermath of the War of
Independence, government officials were able to assert their ideological tendencies
more openly. This caused fundamental changes in the nationalist discourse and
practice. According to Toprak, the three objectives of the nationalist program

developed by the builders of the state were as follows:

(@) An ideology of the movement that would give political legitimacy to the
nationalist regime and its goals; (b) state authority over both individual
members of the society and ethnic, religious, or other groupings; (c) a national
identity that would function as an agent of social mobilization.53

Ozdogan adds that alongside these ideological objectives, the new regime
predominantly aimed at “diminishing nearly all ideological and cultural heritage of

the Ottoman Empire.”’

Taking the abolishment of the Caliphate in 1924 as the beginning of a new era, the
state focused on policies towards secularism on the one hand, and steps towards

Turkifying the society on the other. Hence, nationalism was integrated with a secular

53 Ergun Ozbudun, “Milli Miicadele ve Cumhuriyet’in Resmi Belegelerinde Yurttaglik ve Kimlik Sorunu”,
Cumhuriyet, Demokrasi ve Kimlik ..., p. 64.
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discourse at the official level in the years to follow. In this respect, Yildiz defines the
period between 1924 and 1929 as a process when a relatively secular nationalism
was established as well as a process when religion was replaced with cultural themes
as the new sources of national identity. In this period, the fundamental objectives of
Kemalist nationalism were “establishing a homogenous Turkey without resorting to
racial or religious irredentism and achieving development through crude force,
administrative measures, legislation, and education.”*® Accordingly, Yildiz points
out that Kemalist nationalism also began to emphasize the difference between “legal
(objective)” and “political-cultural (subjective)” Turkishness.®*® The legal definition
adopted a more comprehensive approach which assumed that all citizens of the
Turkish state were Turk. Then again, the political-cultural definition emphasized that
to be considered as Turk, individuals needed to carry certain qualifications such as
“speaking Turkish,” “being socialized in the Turkish culture,” and “having loyalty to
the Republican ideal.”s* The author adds that the second one, i.e., the political
definition with cultural references, became more prominent in the public life

compared to the first.>

These policies also paved the way for explicit state intervention in the private sphere.
The objective was to assure adoption of the Republican ideal materialized via the
existence of the Turkish state as well as the Turkish language and secular/Western
life style by “rejecting the categorical differentiation between private and public
areas.”*? Hence, with the emphasis on Turkishness in this institutionalization process
of the new regime, various ethnic groups previously assumed to be attached through
brotherhood, became subjects of Turkification through cultural assimilation
policies.®® This was clearly stated by Ismet Inénii, Prime Minister at the time, during

his visit to Tiirk Ocaklar: (Turkish Hearths) in 1925:

We are undoubtedly nationalists... and nationalism is the foremost component
of our unity. Other minorities (ethnic groups) have no dominance against the
Turkish majority. Our utmost goal is to Turkify all non-Turkish population
living in the Turkish state, no matter the circumstances. We shall extirpate all

5% Yildiz, “Ne Mutlu Tiirkiim Diyebilene..., p. 102.
539 |bid., p. 102.

540 |bid., p. 16, 139.

541 1bid.

542 |hid., p. 145-146.

543 |pid., p. 155.
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components opposing Turks and Turkishness. Under our rule, the single
condition the state officials must fulfill to serve this country is to be Turk.>**

This policy was an open statement of a transition from cultural diversification to
homogeneity compared with the previous periods. Indnii’s statement expressed the
new regime’s intolerance to those who rejected their Turkish identity. Still, taking
into consideration the emergence of a genealogical nationalism in the following
period, the fact that the state assented to Turkification of non-Muslims through
cultural assimilation can be regarded as a relatively moderate policy. Indeed, with the
genealogical definition gaining prominence in the following period, this option lost

its function largely.

With steps towards reinforcing the cultural and ideological foundations of the regime
gaining momentum in line with the authoritarian tendencies of the following period
starting in the early 1930s, different strands in nationalism began to take place. It is
also interesting that Atatiirk personally began to focus more on socio-cultural
reforms rather than daily politics. In addition, the state closed down non-
governmental organizations such as Turkish Hearths during this period to
monopolize the re-production of the nationalist discourse. The aim was to formalize
a uniform nationalist discourse. In this context, one of the two dimensions of
restructuring the official discourse of the period, as discussed in the previous chapter,
was the production of (new) traditions through studies performed in the fields of
history, ethnology and language. The second dimension was the popularization of
these traditions among the masses by a national education system. At this point, |

briefly discuss this process and its impact on the nationalist discourse.

Alongside the related departments at universities, Atatlirk had the Turkish History
Research Society (THRS) and Turkish Language Research Society (TLRS) founded
with hopes to build the “scientific” foundations of the Turkish identity. He closely
followed their publications. Comprehensive studies by both of these institutions were
published during the early-1930s “determining” the “truest” Turkish history with the
contributions of national and international scientists of the field. Accordingly, a new

54 Bilal Simsir, Ingiliz Belgeleriyle Tiirkive’de ‘Kiirt Sorunu’ 1924-1938: Seyh Sait, Agri ve Dersim
Ayaklanmalari, Ankara: Disigleri Bakanligi Basimevi, 1975, p. 58 cited in Yildiz, “Ne Mutlu Tiirkiim
Diyebilene..., p. 155-156.
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history thesis began to emerge as the state’s official view on history; it was
“invented” out of these studies. With respect to this thesis, Turks began to be
regarded as a special group with impressive qualities. Turks were considered as the
oldest civilization in history and strongly influenced other populations in different
parts of the world with their civilization. This view is known as the “Turkish History
Thesis” while claims regarding language were advocated as the “Sun-Language
Theory.” In this process, a number of studies supported by the state in the field of

ethnology were also growing.5

An interesting aspect of this process was the close relationship of scientists of the
period —especially historians- with the government. Some of them were active
politicians registered with the RPP. Indeed, leading names cited earlier such as
Akgura, Gokalp, Agaoglu, and of a younger generation whose members were Fuat
Kopriilii, Sevket Aziz Kansu, Mahmut Esat Bozkurt, and Afet inan were also
prominent scientists giving us important clues about the function of history (science)
with regard to politics.>*” A significant outcome of the studies, which link science to
politics, was to “maximize Turkishness” and “minimize Ottoman and Islamic
identities.” This became the dominant tendency following the early-1930s.5# As

Poulton writes,

the Kemalist state asserted that Kemalism was the only legal ethos of the idea of
a single nation and the new state... where ‘Turkish nationalism’ according to

545 For primary resources about Turkish History Thesis and Sun Language Theory see for example Afet Inan vd.,
Tiirk Tarihinin Ana Hatlart, Istanbul: Devlet Matbaasi, 1930; Semsettin Giinaltay, “Tiirk Tarih Tezi Hakkindaki
Intikatlarm Mahiyeti ve Tezin Kat’i Zaferi”, Belleten, Cilt 2, Say1: 7/8, Ekim 1938, p. 337-365; Abdiilkadir inan,
Giines-Dil Teovisi Uzerine Ders Notlar1, Istanbul: Devlet Basimevi, 1936; Birinci Tiirk Tarihi Kongresi Ankara:
2-11 Temmuz 1932 - Konferanslar, Miizakere Zabitlar:, Ankara: Tiirk Tarih Kurumu, 2010 [1932]; Ikinci Tiirk
Tarih Kongresi Istanbul: 20-25 Eyliil 1937 — Kongrenin Calismalari, Kongreye Sunulan Tebligler, Ankara: Tiirk
Tarih Kurumu, 2010 [1943]. Bu teorilerin ayrintili degerlendirmeleri igin see. Ismail Besikei, Tiirk Tarih Tezi,
Giines-Dil Teorisi ve Kiirt Sorunu, 2.ed., Stockholm: Denge Komal, 1986; Ersanli (Behar), Iktidar ve Tarih...;
Zafer Toprak, Darwin’den Dersim’e Cumhuriyet ve Antropoloji, Istanbul: Dogan Kitap, 2012; Yildiz, “Ne Mutlu
Tiirkiim Diyebilene...; Maksudyan, Tiirkliigii Ol¢mek..., p. 55-71; Sefik Taylan Akman, “Tiirk Tarih Tezi
Baglaminda Erken Cumhuriyet Dénemi Resmi Tarih Yaziminin ideolojik ve Politik Karakteri”, Hacettepe Hukuk
Fakiiltesi Dergisi, 1(1), 2011, p. 80-109.

546 For evaluation see. Arzu Oztiitkmen, Tiirkiye'de Folklor ve Milliyetcilik, 2.ed., Istanbul: letisim Yaynlari,
2006; Agah Sirr1 Levend, Tiirk Dilinde Gelisme ve Sadelesme Evreleri, 2.ed., Ankara: Tiirk Tarih Kurumu, 1960,
p. 377-459.
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the Kemalist definition, was seen as a monolithic solution to all social, political,
financial, and cultural issues.>*°

99 ¢ 9 ¢¢

Similarly, Yildiz also identifies the “single state,” “single nation,” “single culture,”

29 ¢¢

“single leader,” “single doctrine,” and a “single party” as the political slogans of the

period when the state was identified with the governing political party.5°

On the other hand, the regime’s view on nationalism was evolving into a less
inclusive (or populist) one compared to the earlier periods. A significant contribution
of this scientific effort was adding a racist-ethnic (genealogical) tone to the official
nationalist discourse starting with the early-1930s. According to Yildiz, one of the
reasons behind this policy shift was the “rise of racism in both Turkey and around the
world.”*! Besides, this was also related to the “emergence of the need to add a new
dimension to Kemalist secularism and republicanism which failed to politically
spread among the masses as a popular identity.”%? The author states that racial issues
started to attract the Kemalist elite from the 1930s onwards. Yildiz gives the
following example: “a number of books and articles were published and scientific
conferences held with the aim of developing national race improvement policies in
order to create a healthy and high quality Turkish population.”** Moreover, some of
the papers presented at the 1% Turkish History Congress bearing a racist perspective
emphasized “the beauty of the Turkish race.”®* Another example is one of Atatiirk’s

statements made in 1932: “Turks are the world’s most beautiful race.””s*

Settlement Law (1934) aiming for unity “in language, culture and blood-line” and
Physical Training Law (1938) involving policies towards improvement of race were
some of the legislative examples of the state’s racist/ethnicist inclinations at the
time.>¢ In addition, perhaps the most important examples come from physical
anthropology studies held in this period aiming to determine the true racial roots of

Anatolian peoples (Turkish people). Actually, these studies aimed to “prove” that the
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Turks were related to Western races as opposed to Eastern ones and that different
ethnic groups residing in Anatolia were in fact the decedents of the Turkish race.>’ In
addition, policies to exclude, or isolate the Kurdish population can be assessed in the
same framework.® Hence, as reflected in all these examples, a definition of
Turkishness based on “a culture and life style associated with Turkish ethnicity” was

further supported with a “common ancestry or blood-line.”%*®

While a secular interpretation of nationalism constituted the dominant discourse of
the regime, the rulers of the country were not able to develop a fully objective
approach pertaining to religion throughout the thirty years of RPP rule. Indeed, “in
practice, ‘Turk’ was frequently used as a synonym for ‘Muslim’.”%® Bora agrees with
this finding and argues that the regime’s effort to establish a secular national identity
was “limited to theory” as opposed to being “institutionalized through consistent and
enforcing practices.” Ozbudun also claimed “Non-Muslim minorities were not
perceived as Turk in a sociological sense while they were subject to the same
citizenship rights as the Muslim majority.”* According to him, for some Kemalist

intellectuals, religion was, and still is, a prominent component of Turkishness.563

557 This research became the scope of Ph.D. thesis submitted to Geneva University by Afet inan, see Tiirkiye
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this period, see. Maksudyan, Tiirkligii Ol¢mek...; Toprak, Darwin’den Dersim’e Cumhuriyet ve Antropoloji...;
Suavi Aydin, "Cumhuriyet'in Ideolojik Sekillenmesinde Antropolojinin Rolii: Irk¢1 Paradigmanin Yiikselisi ve
Diislisii", Modern Tiirkiye'de Siyasi Diisiince Cilt 1l: Kemalizm, (der.) Tanil Bora, Murat Giiltegingil, Ahmet
Insel, 6.ed., Istanbul: iletisim Yayimnlari, 2009, p. 344 - 369.

558 For examples and detailed descriptions of policies towards Kurds in the Early Republican Period see. Besikei,
Tiirk Tarih Tezi, Giines-Dil Teorisi ve Kiirt Sorunu...; Ismail Besikei, Kiirtler'in ‘Mecburi Iskdn’1, Istanbul:
Komal Yayinlari, 1977; Ismail Besik¢i, Cumhuriyet Halk Partisi’nin Programi (1931) ve Kiirt Sorunu, Istanbul:
Belge Yaynlari, 1991; Ismail Besik¢i, Tunceli Kanunu (1935) ve Dersim Jenosidi, istanbul: Belge Yayinlar,
1990; Goktas, Kiirtler: Isyan ve Tenkil - 1...; Mesut Yegen, Deviet Soyleminde Kiirt Sorunu, 3.ed., Istanbul:
fletisim Yaymlari, 2006; Necmeddin Sahir Silan, Dogu Anadolu’da Toplumsal Miihendislik: Dersim — Sason
(1933-1946), Istanbul: Tarih Vakfi Yurt Yaymlari, 2010; (Ed.) Tuba Akekmek¢i, Muazzez Pervan, ‘Dogu
Sorunu’: Necmeddin Sahir Silan Raporlar (1939-1953), Istanbul: Tarih Vakfi Yurt Yayinlari, 2010; (Ed.) Tuba
Akekmekei, Muazzez Pervan, Dersim Harekati ve Cumhuriyet Biirokrasisi (1936-1950), istanbul: Tarih Vakfi
Yurt Yaymlari, 2011; (Ed.) Tuba Akekmekgi, Muazzez Pervan, Dersimliler'den Mektuplar, Istanbul: Tarih Vakfi
Yurt Yayinlari, 2012; Metin Heper, The State and Kurds in Turkey: The Question of Assimilation, New York:
Palgrave Macmillan, 2007; David McDowall, A Modern History of the Kurds, London, New York: |.ed. Tauris,
2004, p. 184-213; Yildiz, “Ne Mutlu Tiirkiim Diyebilene..., p. 238-248; Mustafa Capar, Tiirkiye'de Egitim ve
“Oteki Tiirkler”, Ankara: Ozgiir Universite Kitapligi, 2006, p. 214-227; Cemil Giindogan, “Resmi Ideoloji ve
Kiirtler”, Resmi Tarih Tartismalart — 8: Tiirkiye'de “Azinliklar” , Fikret Bagkaya vd. (ed.), Ankara: Ozgiir
Universite Kitaphgi, 2011 s. 41-118.

59 Yildiz, “Ne Mutlu Tiirkiim Diyebilene..., p. 145-146.

560 Selcuk Aksin Somel, “Osmanli’dan Cumhuriyet’e Tiirk Kimligi”, Cumhuriyet, Demokrasi ve Kimlik ..., p. 81.
561 Bora, “Cumbhuriyet’in ilk Déneminde Milli Kimlik..., p. 58.

562 Ozbudun, “Milli Miicadele ve Cumhuriyet’in Resmi Belegelerinde. .., p. 67.

563 Ibid.
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Aktar argues that “being Turk” (instead of “being a citizen of Turkey’) became a
prerequisite for being a civil servant according to the Civil Service Act no 788 in
1926. During this period, employment opportunities for the non-Muslims were
largely reduced in both public and private sectors, as a result of the prevailing
policies.® Furthermore, similar to the reign of the CUP government, many steps
were taken for further Turkification (as well as Islamization) of the population. These
include forced migration of non-Muslims based on the Settlement Law, dated 1934
and Turkifying financial capital including the Capital Levy (1942-44). 55 Somel also
points out to sending of the Turkish speaking Central Anatolian Greek Orthodox
groups to Greece during the 1924-1925 population in an exchange between Turkey
and Greece, while keeping the non-Turkish speaking Muslim population in Anatolia.
This event is considered as an example of the religious references of the ruling
groups in defining Turkish national identity.5¢ The author gives another example;
Turkish descendant Orthodox Christian Gagauzes were allowed to migrate to Turkey
between 1931 and 1944.%" Hence, considering all these examples above, Turkish
speaking Christians, and even some Turkish origin Christian groups were seemed to
be excluded from being a Turk, although secularism was one of the fundamental

components of the regime.

One other dimension of religion integrated with national identity was, and still is, the
identification of the state with Sunni Islam at the official level.5%® According to
Capar’s study on the proceedings of the parliament in the first years of the Republic,
some parliament members clearly deemed Islamic sects other than Hanafite-Sunni

564 Ayhan Aktar, Varlik Vergisi ve Tiirklestirme Politikalar, Istanbul: Iletisim Yayinlari, 2000, p. 118-121.

565 For examples and detailed descriptions of discriminatory practices towards Non-Muslims in the Early
Republican Period see. Yildiz, “Ne Mutlu Tiirkiim Diyebilene...; M. Cagatay Okutan, Tek Parti Doneminde
Azinlik Politikalari, 2.ed., Istanbul: 1. Bilgi Universitesi Yaymlari, 2009; Soner Cagaptay, Tiirkive'de Islim,
Laiklik ve Milliyetcilik: Tiirk Kimdir?, (trans.) Ozgiir Bircan, Istanbul: 1. Bilgi Universitesi Yayinlari, 2009; Rifat
N. Bali, Cumhuriyet Yillarinda Tiirkiye Yahudileri: Bir Tiirklestirme Seriiveni (1923-1945), 2.ed., Istanbul:
Iletisim Yaynlari, 2010; Rifat N. Bali, 1934 Trakya Olaylar:, Istanbul: Libra Kitapgilik, 2012; Avner Levi,
Tiirkive Cumhuriyeti 'nde Yahudiler, Istanbul: Iletisim Yaynlari, 1996; Samim Akgoniil, Tiirkiye Rumlart, (trans.)
Ceylan Giirman, 2.ed., Istanbul: Tletisim Yaymlari, 2007; Fiisun Ustel vd., Tiirkiye ’de Ermeniler: Cemaat, Birey,
Yurttas, Istanbul: 1. Bilgi Universitesi Yaymlari, 2009; Savaskan Durak, Non-Muslim Minorities and Turkish
National Identity...; Baskaya vd. (ed.), Resmi Tarih Tartismalar: — §...; Tanil Bora, “Tiirkiye’de Milliyetgilik ve
Azmhklar”, Birikim Dergisi, Say1: 71-72, Mart-Nisan 1995, p. 34-49; Capar, Tiirkive'de Egitim ve “Oteki
Tiirkler” ..., p. 199-214; Tekin, [ttihat ve Terakki’den Giiniimiize Yek Tarz-1 Siyaset: Tiirklestirme...; AKtar,
Varlik Vergisi ve Tiirklestirme Politikalari...; Ayhan Aktar, Tiirk Milliyet¢iligi, Gayrimiislimler ve Ekonomik
Déniisiim, Istanbul: Iletisim Yaymlar1, 2006; Murat Koraltiitk, Ekonominin Tiirklestirilmesi, Istanbul: Iletisim
Yayinlari, 2011.

566 Somel, “Osmanli’dan Cumhuriyet’e Tiirk Kimligi..., p. 81.

567 ibid.

568 For detailed discussion see Gozaydim, Diyanet: Tiirkive Cumhuriyeti'nde Dinin Tanzimi..., p. 288-300.
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Islam to be pagan.s®® Ocak writes that the state “adopted Sunni Islam as the single
legitimate and valid sect, certainly in practice if not explicitly in state policy, during
the formative years of the Republic headed by Atatiirk himself, overlooking
Alevism.”® Somel also states that since its establishment, the Directorate of

Religious Affairs merely served as the “Directorate of Sunni Religious Affairs.”>"

The second leg of structuring the official history thesis was its popularization
through mass education. An interesting issue was the continuing functions of
institutions, laws, and regulations inherited from the Ottoman period. The purpose
was to regulate and inspect education through same mechanisms under different
names. The mission attributed to mass education and textbooks during the rule of
Abdiilhamid the Second to establish a modern state, to spread the idea of citizenship,
and to indoctrinate the masses with the official ideology were the policies that
continued during the early Republican period. In this respect, some of the steps taken
in the field of education were as the following: founding of the Ministry of National
Education in 1920 with the purpose of uniting all kinds of education activities under
a single roof,52 enforcement of the Law on Organization and Duties of the Ministry
of National Education (1926)° defining the legal framework for the administration
of this ministry, establishment of the Head Council of Education and Morality
(1921)5* with the purpose of determining the criteria for preparation, publishing and
distribution of textbooks to be used in formal schooling, and founding of the
National Education Directorate of Print Works (1927)5 for publishing related
official instructions, regulations and legal documents including textbooks, and the

569 Capar, Tiirkiye'de Egitim ve “Oteki Tiirkler” ..., p. 232-233.

570 Ahmet Yasar Ocak, “’Tiirk Miisliimanlig® Tartismalari, Resmi Ideoloji, Alevilik, Sosyolojik ve Tarihsel
Gergek”, Tiirkler, Tiirkiye ve Islam: Yaklasim, Yontem ve Yorum Denemeleri, 4.ed., Istanbul: iletisim Yaynlari,
2001, p. 150.

51 Somel, “Osmanli’dan Cumhuriyet’e Tiirk Kimligi..., p. 81.

572 The first name given to the Ministry was ‘Maarif Vekaleti’; in 1935, it was called ‘Kiiltiir Bakanligi’ (Ministry
of Culture); between 1941 and 1946 it was renamed as ‘Maarif Vekilligi’; and lastly, in 1946, it was named as
‘Milli Egitim Bakanligi’ (Ministry of National Education). Ceyhan, Tiirk Egitim Tarihi Kronolojisi..., p. 55.

573 Ibid., p. 72-73.

574 As a department under the Ministry of National Education, the board was renamed as ‘Telif ve Terciime
Dairesi’; in 1926 it was named as Milli Talim ve Terbiye Dairesi’ (Board of National Education and Training)
“Cumbhuriyet’in ilk Dénemi Egitim Kurumlar1 (1921-1926) Telif ve Terciime Heyeti”, Milli Egitim Bakanhg:
Talim ve Terbiye Kurulu Baskanligi Web Sitesi, 2003:
http://ttkb.meb.gov.tr/meb_iys_dosyalar/2012_06/06022003_heyeti_ilmiye.pdf

575 Ceyhan, Tiirk Egitim Tarihi Kronolojisi..., p. 76.
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establishment of the Turkish Historical Society (1923-1924)5"¢ for the “scientific”

structuring of the state’s official view on history including textbooks.

There were of course some differences between the education system of the Empire
and of the Republic. One of the two main differences was the centralization of the
education system by uniting all educational activities under a single roof. The second
was the adoption of the ideologies of secularism, nationalism, and capitalism
(targeting to increase the workforce necessary for the capitalist market) as the
markers in education. In light of these developments, it is now appropriate to discuss

secularization and nationalization of the education system.

One of the ideological tendencies in education was the principle of secularism; the
aim was to reduce the effect of religion in education. In fact, in the outset of the War
of Independence, the new state’s dominant approach was infusing religion with
nationalism in the area of education as well, appropriate to the political context of the
period.. Kaplan calls this approach as “Turkish-Islam and capitalism synthesis”.5""
Nevertheless, from the second half of the 1920s onwards, this was replaced by a
secular nationalist discourse in education in the statements of government officials.57®
Adoption of the Unity of Education Law in 1924 was the crucial step in this turn,
coupled with the political/ideological steps towards reducing the effect of Islam on
various levels of social life. In this context, the state initially decided to establish
religious vocational schools around the country and the Faculty of Theology under
Dariil-Fiinun (Istanbul University) in order to keep religion under state control as
well as modernize and nationalize it. However, in the following years, all these
schools were closed on the grounds that, in anyway, a secular state should not
involve religious education. Similarly, religion lessons in the official education
curriculum were totally dropped in the early 1930s. Hence, for the most part of the

early Republican period, courses on religion were not provided in mainstream

576 Despite the fact that the first offical name of the institution was ‘Tiirk Tarih Enciimeni’, later it was named as
‘Tiirk Tarihi Tetkik Cemiyeti’ (1931-32), then renamed as‘Tiirk Tarih Kurumu’ (1935). Ceyhan, Tiirk Egitim
Tarihi Kronolojisi..., p. 89-90.

577 For details see, Ismail Kaplan, Tiirkiye'de Milli Egitim Ideolojisi ve Siyasal Toplumsallasma Uzerindeki
Etkisi, 2.ed., Istanbul: fletisim Yaynlar, 1999, p. 152-160; Tongug, [lkégretim Kavrama..., p. 226-227; Sakaoglu,
Cumhuriyet Dénemi Egitim Tarihi..., p. 13.

578 For details see. Kaplan, Tiirkiye 'de Milli Egitim Ideolojisi..., p. 161-196.
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education.’” Mixed education and adoption of the Latin alphabet in 1928 were the

other concrete steps taken towards secularization.

Sakaoglu suggests that the reason for people to remain non-reactive to all these
developments should not be interpreted as a “heartfelt support to secularism and
establishment of a national education system.”® According to him, it was related
with “their unconditional and imperious trust in the new government as an exhausted
nation, oblivious to such developments in their desperate struggle to make a living
during the post war conjuncture.”** However, especially from the second half of the
1940s onwards, a mass dissatisfaction began to rise. Following the introduction of
the opposition party in the parliament, religion classes were returned to the
mainstream education in 1949 as an “extracurricular” and “optional” subject. In the
year to follow, it was fully integrated with the system first in elementary schools
(1950), then in middle schools (1956), and finally, in high schools (1967). With the
adoption of 1982 Constitution, religious instruction became a compulsory subject in

all school levels.ss2

In the same period, nationalism was another prominent ideology to shape the state’s
education policies. In this regard, education in Turkey was clearly structured around
the idea of Turkish nationalism. This was the establishment of a system which aimed
to carry this ideology forward to future generations. Even the name of the related

b

Ministry itself, “National Education,” reflected this ideological inclination. In the
early years of the Republic, Atatiirk stated that the new state would provide a unified
national education as opposed to religious or international. According to him, this

education would “inject” the idea of Turkish nationalism into the minds and souls of

57 For information and assessment of state’s policy of religous education see. Ergin, Tiirkiye Maarif Tarihi Cilt
V..., p. 1634-1734; Halis Ayhan, Tiirkiye'de Din Egitimi, 2.ed., Istanbul: DEM Yayinlar1, 2004; Recai Dogan,
“1980’¢ Kadar Tiirkiye’de Din Ogretimi Program Arayislar”, Din Ogretiminde Yeni Yontem Arayislar
Uluslararast Sempozyum Bildiri ve Tartismalar , 28-30 Mart 2001, Istanbul, Ankara: Milli Egitim Bakanligi,
2003, p. 611-646; Beyza Bilgin, “T.C. Devletinin Din Politikalari: Din Egitimi”, Ulkemizde Laik Egitim
Sisteminde Sosyal Bilim Olarak Din Ogretimi Kurultayu Bildiri ve Tartismalar , 7-9 Nisan 2005, Malatya,
Malatya: Inénii Universitesi Yayinlari, 2005, p. 87-108; Jaschke, Yeni Tiirkiye'de Islamlik..., p. 81-93; Abdullah
Akin, Cumhuriyet Dénemi Din Egitimi (1920-1950), PhD Dissertation, Bursa: Uludag Universitesi, 2010;
“Dosya: Din Politikalar1 ve Egitime Etkileri”, Degerler Egitimi (DEM) Dergisi, Yil: 1, Say1: 2, Ekim Kasim
Aralik 2007. Information given here is compiled of these specific resources.

580 Sakaoglu, Cumhuriyet Donemi Egitim Tarihi..., p. 25.

581 |bid.

582 See the above sources for religious education in Turkey.
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young generations.®® In this framework, he defined the fundamental goal of
education as “raising new generations who are compassionately loyal to the new
Turkish state and nation and prepare them to tackle against all foes [(persons,
institutions, ideas)].”s® Ismet Indnii, who was the prime minister from 1924 to 1937,
shared the same views with Atatiirk about the national character of education. In one
of his speeches regarding the importance of education in the new regime, he praises
education “for its role in transforming the political Turkish nation into a full and
united one in terms of its cultural, ideological, and social values.” Hence, he
encumbered education with a mission of uniting a population of cultural, ideological,
and social diversity under a common Turkish citizenship through the ideology of
Turkification. Kirby states that such views were based largely on Gokalp, whom she

defines as “the father of Turkish Pedagogy.’

Reflections of the founding leaders’ ideas with regard to nationalization of education
at the legal/institutional levels can be traced in the RPP party programs, laws and
regulations issued in the field of education, and statements in parliamentary meetings
and public speeches.’®” A significant step was making primary school education
compulsory and free at state schools to all Turkish citizens as formally phrased in the
1924 Constitution.’® Starting with the RPP’s first Party Program in 1931, the
objective of state policy on education was defined as ‘raising citizens
compassionately pro-republic, nationalist and secular.”®® This clearly reflects the
ideological role appointed to education. As an indicator of the state-party
identification, the Ministry of National Education passed a number of circulars

583 Hasan Ali Yiicel, Tiirkiye de Orta Ogretim, Ankara: T.C. Kiiltiir Bakanhg1, 1994, p. 19-21.

584 |bid.

585 Kaplan, Tiirkiye 'de Milli Egitim Ideolojisi..., p. 143; Yiicel, Tiirkiye de Orta Ogretim..., p. 25.

586 Kirby (Berkes), Tiirkiye 'de Koy Enstitiileri..., p. 35-37, 49.

587 For the evaluation of ideological quality of education in the Early Repulican period see Kaplan, Tiirkiye 'de
Milli Egitim Ideolojisi..., p. 173-178; Ergin, Tiirkive Maarif Tarihi Cilt V...; Fatma Gok (Ed.), 75 Yilda Egitim,
Istanbul: Tarih Vakfi, 1999; Kaynar, “Tiirk Milli Talim ve Terbiye Sistemi..., p. 24-42; Ayse Kadioglu, ‘“The
Paradox of Turkish Nationalism and the Construction of Official Identity”, Middle Eastern Studies, 32:2, 1996, p.
177-196; Ismail Giiven, Tiirkiye'de Devlet, Egitim ve Ideoloji, Ankara: Siyasal Kitabevi, 2000; Faith J. Childress,
Republican Lessons: Education and the Making of Modern Turkey, PhD Dissertation, Utah: University of Utah,
2001; Capar, Tiirkiye'de Egitim ve “Oteki Tiirkler” ..., p. 290-384.

58 T.C. 1924 Anayasast, 87. Md.

89 C.H.F. Nizamnamesi ve Programi, Ankara: T.ed. M.M. Matbaasi, 1931, p. 35. See. Mehmet Arslan,
“Cumhuriyet Dénemi {lkdgretim Programlari ve Belli Bash Ozellikleri”, Milli Egitim Dergisi, Say1: 146, Nisan-
Mayis-Haziran 2000.
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reflecting the state’s policy on education. The following statement was included in

the 1936 school curriculum:s

It is essential for all to have a national, worldly, modern, and democratic
education in Turkey... What is meant by ‘national’ education is raising young
generations in full compliance with a national society with all its institutions,
ideas and ideals... “Worldly’ is meant for a secular education, clear of all types
of religious impact narrowing ideas and breaching the right of conscience. The
phrase ‘modern’ stands for the use of update scientific rules, methods and
techniques in education, and ‘democratic’ for equality among all the citizens in
terms of education opportunities and for removing all barriers in the field of
education for young persons regardless of their social status and welfare to
provide them with adequate training in line with their capacity and skills.>

Hence, taking into consideration its contribution to state economy alongside its role
as an ideological tool, popularization of education became top priority for the
government. Indeed, budget for education had the “largest share of the state budget
ever, except for the Diiyun-u Umumiye (public debts) inherited from the Ottoman

era, National Defense and Public Works subventions.’’5%

There were also remarkable developments with regard to the textbooks in this period.
Textbooks used since the Tanzimat period were brought under strict state control.
According to the decision of the Second Educational Council meeting in 1924, only
a year after the proclamation of the Republic,

The textbooks prepared under the influence of old schools have no place in
modern schools established by the Republican regime. New school curriculum
shall be determined in line with the current conditions of the day and textbooks
shall be prepared accordingly.*®

According to the Law on Printing of Textbooks by the Ministry of Education (1926),
control and inspection of school textbooks were left to the responsibility of the

Ministry of Education and Head Council of Education and Morality.>* Since the

59 See. Mehmet Arslan, “Cumhuriyet Donemi Ilkégretim Programlar1 ve Belli Bash Ozellikleri”, Milli Egitim
Dergisi, Say1: 146, Nisan-May1s-Haziran 2000.

591 Yusuf Akgura, Tiirk Yili 1928, Istanbul: Yeni Matbaa, 1928, p. 112 cited in Sakaoglu, Cumhuriyet Donemi
Egitim Tarihi..., p. 34-35.

592 D. E. Webster, The Turkey of Atatiirk, Philadelphia: The American Academy of Political and Social Science,
1939, p. 217 cited in Kirby (Berkes), Tiirkiye 'de Koy Enstitiileri..., p. 51.

593 Aslan, “Tiirkiye Cumhuriyeti’nin ilk Ders Kitaplari..., p. 218.

59 Mesut Capa, “Cumbhuriyet’in ik Yillarinda Tarih Ogretimi”, 4.U.T.L.T.E. Atatiirk Yolu Dergisi, Say1: 29-30,
Mayis-Kasim 2002, p. 46.
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adoption of this law, the Ministry of Education was the single authority to determine
the official status of any textbook and of approval to be used in schools. The main
criterion was the compliance of textbooks with the school curricula determined by
the same institution. In this framework, school curricula determined for primary
education in 19245 1926, 1936, 1939, and 1948 alongside for middle school
education in 1924%%¢, 1927, 1931-32, 1937-38, 1939, and 1949 set the framework for
the pedagogical and ideological foundations of the textbooks to be used in schools.5*’
Hence, Ministry approval of a book would determine its conformity with the official
discourse in terms of language and content. In other words, by approving a book for
use in schools, the Ministry stated that the text of the book was in conformity with
the official discourse. Atatiirk’s personal involvement in the preparation of History
and Civics textbooks in the beginning of 1930s can be interpreted as a sign of the
importance that the state placed on textbooks.>® In addition, the state took over
monopoly of printing and distribution of textbooks as of 1933 and prevented the
development of alternative discourses. It was decided to print a single textbook for
each subject by the Ministry of Education at the 1939 Education Congress. Until

1945, the single textbook to be printed was elected through a competition.s®,

Finally, before the analysis of textbooks, an assessment of the current paradigm on
related textbooks is necessary. Although there is a plethora of studies since the

2000s,5%° Copeaux’s work, whose analytical contribution is mostly recoghized by

59 After this curriculum, primary schools started to provide five years of education.

59 After this curriculum, secondary schools were regarded as the first stage and high schools were regarded as the
second stage, both provided three years education.

597 Siileyman Karatas, Batililasma Déneminde Ders Program Degisimi, Unpublished MA Thesis, Afyon: Afyon
Kocatepe Universitesi, 2002.

5% For an evaluation of the role of Atatiirk in the preparations of these books see Ergin, Tirkive Maarif Tarihi
Cilt V..., p. 1792-1797; Afet Inan, Atatiirk Hakkinda Hatiralar ve Belgeler, Ankara: T. Is Bankas1 Yayinlar,
1984, p. 304-305; inan, Medeni Bilgiler ve Mustafa Kemal Atatiirk’iin EIl Yazilari...

59 Ustel, Makbul Vatandas'in Pesinde..., p. 154.

600 Etienne Copeaux, Tarih Ders Kitaplarinda Tiirk Tarih Tezinden-Tiirk Islam Sentezine (1931-1993), 2.b.,
Istanbul: Tarih Vakfi Yurt Yayinlari, 2000; Ersanli, Iktidar ve Tarih...; Ayse Giil Altmay, The Myth of the
Military Nation: Militarism, Gender and Education in Turkey, New York: Palgrave Macmillan, 2004; ismet
Parlak, Kemalist Ideolojide Egitim: Erken Cumhuriyet Dénemi Tarih ve Yurt Bilgisi Kitaplari Uzerine Bir
Inceleme, Ankara: Turhan Kitabevi, 2008; Fiisun Ustel, Makbul Vatandas'n Pesinde: 1. Mesrutiyet ten Bugiine
Vatandashk Egitimi, Istanbul: Iletisim Yaymlari, 2004; Fatma Giirses, Kul, Tebaa, Yurttas: Cumhuriyet’in
Kurulusundan Giiniimiize Ders Kitaplarinda Yurttashk, Ankara: Utopya Yaymevi, 2011; Mustafa Capar,
Tiirkiye'de Egitim ve “Oteki Tiirkler”, Ankara: Ozgiir Universite Kitaphgi, 2006; Barak Aaron Salmoni,
Pedagogies of Patriotism: Teaching Socio-Political Community in Twentieth Century Turkish and Egyptian
Education, Phd Dissertation, Harvard Univeristy, Cambridge & Massachusets: 2002; Avonna Deanne Swartz,
Textbooks and National Ideology: A Content Analysis of the Secondary Turkish History Textbooks Used in the
Republic of Turkey Since 1929, Phd Dissertation, University of Texas, Austin: 1997; Sefika Akile Zorlu-Durukan,
The Ideological Pillars of Turkish Education: Emergent Kemalism and The Zenith of Single Party Rule, Phd
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others, is still the main source to be referred to in this field. In his study covering the
years between 1931 and 1993, the author argues that a secular nationalism dominated
history textbooks during the Early Republican era. Starting with the 1980s, Turkish-
Islamic Synthesis became the hegemonic ideology. According to him, the doctrine of
Turkish-Islamic Synthesis was “in part, an anti-West-leaning reaction” and it was
based on the ideology that considered being Turk and Muslim as two complementary
components of the definition of national identity and history.®%* For Copeaus, it is
possible to define it as a national ideology which on one hand “assumed Islam as an
ideology” and on the other hand “declared its nationalism.”®? Hence, it “defines
Turkish identity through Islam as a religious, moral, and identity source.”%%
Moreover, he argues that majority of the texts adopting this discourse usually
“emphasized the history of the periods and places that Turkishness and Islam
coincided.”® It is also worth mentioning that Copeaux contends, supporters of this
synthesis were not necessarily in favor of a theocratic regime as well. In this regard,
his Turkish-Islamic Synthesis concept harmonizes well with both “religious
nationalism” analyzed in the second chapter and Alkan’s conceptualization of the

official discourse of the CUP period explained in this section.

Nevertheless, | should underline that my objection to Copeaux is about his analytical
blindness to the various discourses in the textbooks used during the Early Republican
period. Indeed, he generalized his findings pertinent to secular nationalist discourse
in the textbooks of 1930s to the entire era; thus, missed examples of Turkish-Islamic
Synthesis also existed in this period. In this context, my argument in the following
chapters will revolve around the claim that the textbooks of early Republican period
hold a discursive variety concerning the relations between religion and nationalism.
In this regard, | argue that a secular nationalist discourse was only prevailing in the

textbooks of 1931-1939 while the Turkish-Islamic Synthesis doctrine was hegemonic

Dissertation, University of Wisconsin-Madison, Wisconsin: 2006; Tuba Kanci, Imagining the Turkish Men and
Women: Nationalism, Modernism and Militarism in Primary School Textbooks (1928-2000), Phd Dissertation,
Sabanci Universitesi, Istanbul: 2007; Mehmet Amik, “Lise Sosyoloji Ders Kitaplari Uzerine Elestirel Bir
Degerlendirme”, Sosyoloji Dergisi, 3 (16), 2008/1; .Ergiin Yildirim, “Din Dersi Kitaplart Deneyimi (1923-1950)”
Tiirkiye'de Sivil Toplum ve Milliyetcilik iginde, (Ed.) Stefanos Yerasimos, Istanbul: fletisim Yayinlari, 2001.

601 Copeaux, Tiirk Tarih Tezinden Tiirk-Islam Sentezine..., p. 56.

602 |bid., p. 57.

603 |bid.

604 Ibid., p. 56.
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in the textbooks of 1924 -1931 and 1939 -1950. I can now proceed with the analysis
of the early Republican Era school textbooks.
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CHAPTER 4

DOMINANCE OF TURKISH-ISLAMIC SYNTHESIS IN THE TEXTBOOKS
BETWEEN 1924 AND 1931

This chapter with two subsequent chapters constitutes the analysis of textbooks of
the Early Republican Era through the historical, sociological, and
political/ideological background 1 reviewed in the preceding chapters. | will
undertake this analysis by dividing the years between 1924 and 1950 into three sub-
periods which, I contend, have ideological/discursive varieties. In this chapter, I will
analyze the textbooks of the first period covering years 1924 until 1931. In this
period, the cardinal characteristic of the dominant discourse in the textbooks is based
on the allegation that Turkishness and Muslimness constitute a complementarity in
the depiction of national identity. For this reason, | believe that the Turkish-Islamic
Synthesis doctrine that would be developed years later to refer similar tendencies has
the capacity to cover nationalist discourse of this period as well. This discursive
inclination can be taken as a reflection of the religious nationalist ideology beginning
in the early 1920s onwards over the textbooks of the period. Hence, as discussed in
the previous chapter, it is observed that in parallel to a politics of nationalism
beginning in the early 1920s —though not targeting a theocratic regime, but putting
religion as a fundamental reference for diverse reasons- a discourse was developed in
the textbooks of the period to narrate Turkishness and Muslimness as two
complementary identity components. Therefore, a kind of “Turkish-Islamic
Synthesis” has -contrary to general opinion- determined the dominant discourse over
the textbooks of this period. In order to explore this, | will first introduce textbooks
and their writers of the period then demonstrate how diverse textbooks define
concepts such as religion, secularism, nation, national identity and nationalism.
Finally, I will analyze in depth how these concepts designated role/meaning/value to

Islam (and other religions) in defining Turkish nationalism.
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4.1. General Information about the Textbooks of the Period

As noted towards the end of previous chapter, the textbooks that are going to be
analyzed in this chapter are the books written with the decision taken in the Second
Education Council in 1924 to publish textbooks pertaining to the ideology of the new
regime. According to the curricula of primary and secondary education revised in the
aftermath of the Council, history courses were taught in primary school grades 3",
4" and 5™, and in each three classes of secondary and high schools.®® Civics was
taught in the primary education for grades 4" and 5" in addition to grades 2" and 3"
in the secondary education.®®® Sociology was taught in the 2" and 3™ grades of high
schools.®" Lastly, religion courses were taught as a part of the official curriculum in
primary school grades 3", 4" and 5M.5% In this period, there was a plethora of
publications, writers and publishers in terms of textbooks as many as we could not
witness in the following two periods emanating from the inadequate financial and
technical resources of the state. Moreover in those years, there was no monopolistic
state predominant in the publishing area and private entrepreneurs were still effective
in the book market.%®® At this point, total number of textbooks for the above-
mentioned four courses (except for republications) could be counted as fifty. The
number of books | could reach and analyze is thirty seven. The full list of the

textbooks is enclosed as Appendix-A.

One of the constraints | have confronted in analyzing textbooks is that the books
published before the Latin alphabet transition in 1928 were written in Ottoman
Turkish. Nevertheless, | managed to include most of the textbooks in the curricula
since 1924, as most of them were reprinted in Latin letters with minor additions from

1929.1% Furthermore, some of the books that are not taught after 1929 are

605 Erdal Aslan, “Atatiirk Doneminde Tarih Egitimi-I: “Tiirk Tarih Tezi” Oncesi Dénem (1923-1931)”, Egitim ve
Bilim, 37/164), 2012, p. 331-346; Yiicel, Tirkiye de Orta Ogretim..., p. 164-169.

806 Yiicel, Tiirkiye de Orta Ogretim..., p. 166-169.

607 The course was given the name of ‘Philosophy and Sociology’ in the curricula of 1927. See. ibid. p. 165, 168.
608 Religion courses were taught in primary and secondary schools by the curriculum of 1924. Starting from 1927,
they were taught only in primary education. Dogan, “1980’e Kadar Tiirkiye’de Din Ogretimi Program
Arayislari..., p. 612-617.

609 Aslan, “Tiirkiye Cumhuriyeti’nin ilk Ders Kitaplari..., p. 218-220.

610 See. ibid.; Fatma Giirses and Nilgiin Giirkan Pazarci, “Siyasal Giindemin Yurttaghk Kavramina Etkileri: Ders
Kitaplar1 Uzerinden Bir Inceleme”, 5. Karaburun Bilim Kongresi, 2-5 Eyliil 2010; Mehmet Anik, “Lise Sosyoloji
Ders Kitaplar1 Uzerine Elestirel Bir Degerlendirme”, Sosyoloji Dergisi, 3 (16), 2008/1.
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republished today with the Latin alphabet.%!! | need to underline that | managed to
include books whose first edition were before 1931 (even reprinted in 1931) within
the scope of this chapter. On the contrary, | included books that were published

firstly in 1931 and later, to the next chapter of my thesis.

Before content analysis, it is crucial to give some information about the curricula and
textbook writers.. To start with the history courses, a noteworthy remark is that
Mehmed Fuad (Kopriilii), Ihsan Serif (Saru), Ahmet Refik (Altinay), Ahmet Halit
(Yasaroglu) and Emin Ali (Cavli), who wrote the history textbooks of the last period
of Ottoman Empire, were the writers of the history textbooks in this period.%!? This
means that the Ottoman historiography tradition exhibited continuities to some extent
in this period through writers’ approaches both to history in general and specifically
to Turkish history. Yet condemned by some leading historians such as Mehmed Fuad
of “just imitating Frankish books™®' it should be noted that this tradition of
historiography intended to “teach world history from a Turkish-Islamic perspective”
through the textbooks of the new period in line with the basic principles of the new
regime. Berktay indicates that this (new) historical paradigm shift of Kopriilii would
form the basis of a history doctrine that would later be promulgated as Turkish-
Islamic synthesis.®'* In parallel to criticism widespread in this period, Aslan states
that Turkish and Islam history held broader space in the history course curricula in
the latter half of the 1920s compared to previous years.®™® In this chapter, the analysis

will show how this is reflected into the textbooks of the period.

The continuity of history textbooks and writers of history textbooks between the
Ottoman and Republican Era is relevant -to some extent- also for the Civics
textbooks.. Actually, the history and textbooks of this course dated back to the last

period of the Ottoman Empire.’’® The course was Malumat-: Medeniye in

611 For example see. Ziya Gokalp, Tiirk Medeniyeti Tarihi [1925], (Eds.) Yusuf Cotuksdken, Ziya Gékalp,
Kitaplar 1, istanbul: Yap1 Kredi Yaynlari, 2007, p. 339-391; Fuad K&priilii, Tiirkive Tarihi, (Eds.) M. Hanefi
Palabiyik, Ankara: Ak¢ag Yaymlari, 2005 [1923].

612 Capa, “Cumbhuriyet’in Ik Yillarinda Tarih Ogretimi..., p. 45; Aslan, “Atatiirk Doneminde Tarih Egitimi-1...,
p. 342.

613 Kopriiliizade Mehmet Fuad, Milli Tarih, Istanbul: Kanaat Kiitiiphanesi, 1337 (1921), p. 63 cited in Capa,
“Cumbhuriyet’in {1k Yillarida Tarih Ogretimi, p. 45.

614 Halil Berktay, “Tiirklerin Tarihinde Temel Yanlslar”, Tiirkive Tarihi 1 (Eds.) Sina Aksin, p. 42-46. For a
detailed assessment of Berktay about Kopriilii’s historical approach see. Halil Berktay, Cumhuriyet Ideolojisi ve
Fuat Képriilii, Istanbul: Kaynak Yayinlari, 1983, p. 80-94.

615 Aslan, “Atatiirk Déneminde Tarih Egitimi-I..., p. 339-344.

616 (Jstel, Makbul Vatandas'in Pesinde..., p. 155-156.
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Constitutional Era Il, Malumat-: Vataniye before Republican Era and finally evolved
to Yurt Bilgisi (Civics) in 1926. However, as stated in the Primary School
Curriculum of 1926, the main objective of this course was conceptualized in the
Republican Era as to “realign students, hereinafter, with (Turkish) homeland and
nation” that were re-defined with the emergence of republican and nationalist
ideology.®!” In addition to this, Giilmez states that the civics program of the period,
compared to latter program, was “both more liberal...and giving much more place to
rights and freedoms.”®!® On the other hand, writers of civics textbooks in this period
that I could identify are Muslihiddin Adil (Taylan), Mitat Sadullah (Sander), Mehmet
Emin (Erisirgil), Muallim Abdiilbaki (Golpimnarli) and Ali Kami (Akytiz). While
some of the writers were performing teaching profession in various fields, Mehmet
Emin undertook the position of undersecretary of education; and Ali Kami was in the

Parliament towards the end of 1930s after his Darussafaka Directorate.

Sociology course was taught together with the philosophy course in the curriculum
of 1924 and later became a single course in 1926. The objective of the course within

aforesaid period could be rephrased as

to make students think over social problems and to have a general idea about
the evolution from [Ottoman Period to Republican Era], to demonstrate the
relationship between legal and economic problems and to provide information
about how they will be overcome along with the advance of the community.®*°

Accordingly, the program in 1924 -that would not be changed until 1935- included
topics such as economics, sociology, family sociology, political sociology, social life
and humanitarian ideas.%?° On the other hand, the first of three textbooks that were
taught in sociology courses in this period was Terbiye ve Ahlaka Miiteallik
Tatbikatiyla Ictimaiyat Dersleri (1924), a book translated by Mehmet Izzet from
French writers, A. Gleyse and A. Hesse. It was later followed by Yeni Ictimaiyat

(1927) written by Mehmet izzet himself and I¢timaiyat (1927) written by Ali Kami

817 T.C. Maarif VeKaleti, /lkmektep Miifredat Programu, Istanbul: Devlet Matbaasi, 1930, p. 78-79 cited in Ustel,
Makbul Vatandas'in Pesinde..., p. 131-133.

618 Mesut Giilmez, “Cumhuriyet ve Insan Haklari Egitimi (1923-1948)”, Bilan¢o 1923-1998, “Tiirkiye
Cumbhuriyeti’nin 75. Yilina Toplu Bakis” Uluslararas: Kongresi, 1. Cilt (Eds.) Zeynep Rona, Istanbul: Tarih
Vakfi Yayinlari, 1999, p. 152.

619 Beyhan Zabun, “Tiirkiye’de Sosyoloji Dersi Ogretim Programlarmin Amac ve Igeriklerinin Toplumsal
Degismeye Paralel Olarak Degisimi”, G.E.F.A.D., 32(1), 2012, p. 159.

620 jbid.
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(Akyiiz). Anik states that because all these authors were mainly associated with
Durkheim's sociological school, they approached various issues from a functionalist

perspective.®?

It is crucial to note that religious studies course was taught within formal education
system only in this period different from succeeding periods. The course, dating back
to the imperial-era again, was provided with the title ‘Holy Quran and Religious
Studies’ (Turk. Kur’'an-1 Kerim ve Din Dersleri) in 1924, and the title Religion
Course (Din Dersi)() appeared in the curricula after 1926. This change in the title of
the course brought several changes in terms of content and program as well.
According to the primary school curriculum in 1924, the course was composed of
headlines such as “teaching Qur’an (in Arabic), Prophet's life and the legends, cases
from the lives of his companions, Islam and the conditions of faith, prayers and
surah” were revised in 1926.522 In respect to the new curriculum, the content
included headlines such as “mosque, religion of the Turks today, Prophet's life, faith
in God, principles of Islam, being a better person, working, trust, gratitude, tolerance,
bigotry/fanaticism, hypocrisy, valuing mind above everything, no clergy between
God and his followers, Turks as the nation who served Islam most”.6?® In this
context, the objective of the religion course in the same curriculum was rephrased as
“to evoke feelings of gratitude and affection in children against God Almighty, make
them espouse Islam and express all Muslims’ faith in the unity of God.”%?* Hence,
the course which was once based on Qur’an and doctrinal theology was, in the long
run, revised with a relatively pedagogical approach including daily issues as well as

relations between Turkishness and Muslimness.

Yusuf Ziya (Yoriikan), Ahmed Hamdi (Akseki), Muallim Abdiilbaki (Golpinarli),
Tiiccarzade Ibrahim Hilmi (Cigiragan) and M. Ali Riza were amongst the writers of
religion textbooks. Remarkably, some names were also the writers of other
textbooks. Amongst them, it is important to highlight ibrahim Hilmi who was one of
the first publishers of the Republic and one of those who contributed Qur’an to be
recited in Turkish by printing Turkish translations of Qur’an in his publishing

621 Anik, “Lise Sosyoloji Ders Kitaplar1 Uzerine Elestirel Bir Degerlendirme. .., p. 150-166.
622 Dogan, “1980’e Kadar Tiirkiye’de Din Ogretimi Program Arayslari. .., p. 612-617.

623 jbid.

624 ihjid. p. 615.
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house.®?® Moreover, Ahmed Hamdi was another salient name, who served as the
Director of Religious Affairs between 1947 and 1951.52

4.2. Religion and Secularism in the Textbooks

A general definition of ‘religion’ could not be encountered in history and civics
course textbooks as well as in the religion course textbooks. However, quite a lot of
information and assessments about many religions including Islam could be found
especially in the textbooks of history and religion. Hence, it can be argued that
writers presumed that all students nominally know religion as a general concept. In
this period, a formal definition of religion is encountered only in the textbook written
by Mehmet Izzet for the high school sociology course. Religion is simply defined as
“a collection of beliefs and deeds (of rituals, practices that are mandatory and
essential in the same degree related to beliefs)” in the book which seems to be
written under the influence of Durkheim's sociological doctrine. Again, writer
improves his definition underlining the necessity of “a community who accept these
claims, who believe in them, who believe that this faith is essential” with reference to
Durkheim.%?" According to Izzet, “distinguishing mukaddes (sacred) from haram
(profane) is the most fundamental aspect that every religion shares.”®?® He explains

two cases directly quoting from Durkheim:

Holy and sinful things are prohibited to be approached, touched or can only be
touched in the contours religion commands. Believer believes in the esoteric
forces in them that make him feel respect for them, worship them, love them
mystically. That is to say, sacred things compel one to feel love and respect for
it. We are afraid of them, yet we admire them with great love.®?°

It is important to highlight that Izzet stands at a different point from Durkheim about
the origin of religion. While Durkheim points out social needs as the causes for the

birth of religion, Izzet underlines the influence of “the material and spiritual realms

625 {smail Ersahin, “Cumhuriyet’in {lk Yillarinda Kur’an Meali Yaymcihigr: Ibrahim Hilmi Ornegi”, Toplum
Bilimleri Dergisi, 5(9), Ocak-Haziran 2011, p. 149-160.

626 fsmail Kara, “Ahmed Hamdi Akseki”, Tiirkiye'de Islamcilik Diisiincesi - Metinler/Kisiler 2, 4.b., Istanbul:
Dergah Yayinlari, 2011, p. 808.

627 Mehmet Izzet, I¢timaiyat, Istanbul: Devlet Matbaasi, 1929 [1927], p. 210.

628 jhid. p. 210.

629 jbid. p. 210-211.
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as well as the social life” for the emergence of religious feelings in people.®% From
here, one might reach a conclusion that the writer believes in the existence of a
physical as well as a metaphysical reality of the world. To support his opinion, writer
uses some expressions which reveal his sympathy towards religions with a divine
origin and, specifically towards Islam in the same section where he shares his ideas

about religion:

Religions that are revealed shall resist strongly to foreign beliefs and rituals. In
Beijing, Catholic missionaries collected not more than a few thousand
adherents. Despite the efforts of missionaries for a long time in our country,
they could not succeed injecting their belief into Islam.%!

This comment can be recited as an example for writer’s stance especially if it is read
out with we-they distinction/dichotomy. Still, it should be noted that such cases that
give us the impression of pointing to any specific religion are limited at least to this
section. In this regard, writer states that he mainly tries to explain religion as a
sociological matter like other institutions. Therefore, for him, no religion could be
regarded as unnecessary or stupid since all societies must be founded upon a

religious system in order to survive 5%

Finally regarding religion, Izzet states that religions in the eyes of individuals today
have become nothing but ‘deeds (practices)’ and 'ethics' rather than a resource to be
referenced for discussion of events pertinent to universe.. According to him, this
brings the limitation that religion is a subject related to individual conscience. In this
manner, “[contemporary] believer feels the existence of God in his conscience [and]

recognizes God as the builder of the universal moral order.”®%

Izzet delineates the contours of the hegemonic discourse of the period in his stance to
adopt religiousness as valid and indispensable institution emanating from a
metaphysical origin with social functions. Still, he assumes religion as a matter of

individual conscience. Along with this, it is necessary to refer to different textbooks

630 jhjd. p. 211.
631 jhid. p. 200.
632 jhjd. p. 215.
633 jhjd. p. 216.
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in order to make further comments on the various aspects of this discourse as the

space lzzet allocates to religion is quite narrow in his book.

Even though I could not find a general definition of religion in the textbooks, I
encountered with detailed descriptions of various religions. Among them, Islam
holds unsurprisingly the paramount place. It can be contended that history textbooks
(especially textbooks with general history themef/title) explains historical
development of different religions with a rather objective style. Religion textbooks
discuss only Islam and its principles. In the civics textbooks, reviews and
assessments pertaining to a specific religion are not found except for the parts where
secularism is articulated. In this part, | will firstly reflect how textbooks narrate other
religions apart from Islam with different examples from the history and religion

textbooks.

For the reason that most of the general history textbooks are written from the
perspective of civilizational historiography rather than political historiography,
religion is often referred when history of each society is narrated. In this context,

three different stances are observed in the history textbooks.

The first group adopts an objective style in their narration of different religions
including even polytheistic/pagan religions.®3* They provide descriptive historical
information about the people and events related to that religion within a formal
expression/language. They also hold a historical-sociological perspective looking
from outside (neutral) as much as they could. For instance, the titles hazrati or Hz.
(similar to Saint, or St., in English) are not used for the prophets of monotheistic
religions Judaism and Christianity. This can be interpreted emanating from the
concern to look all religions from “outside” rather than a sign of disrespect.

29 ¢

Relatedly, I did not come across expressions such as “silly,” “unacceptable,” or
“irrational” for any religion, whether monotheistic or not, in these books. Still, even
in these books, the objectivity in describing other religions is clouded with the
implicit and explicit glorification of Islam. Examples for this will be given in the

next section.

634 See for example Ali Resat, Umumi T arih, Lise Kitaplaru: 1. Smnif, jstanbul: Devlet Matbaasi, 1929; Abdiilbaki
and Sabri Esat, Yavrumun Tarih Kitabi: llkmektep — Dérdiincii Sinif, Istanbul: Tefeyytiz Kitaphanesi, 1930.
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The second group glorifies the preponderance of monotheistic/Abrahamic religions.
They emphasize the fact that humanity experienced an advanced spiritual/religious
progress with Judaism. The first example for this could be given from Ahmet Refik:
“Jews [Israelites] are quite advanced in the religion and music. They first understood
that people need to worship God [in other words, doctrine of the Oneness of God].
They did not worship statues and stars like Egyptians, Chaldeans and Assyrians.”®%
Ali Resat can also be quoted here for an example of positing preponderance of the
monotheistic religions over different religions. As understood, writer uses positive
references for Judaism after comparing it with the preceding religions because it is a
monotheistic faith and has brought a complex moral system: “The importance of
Israelites in history comes from the superiority of their religion amongst the
preceding religions. By establishing the unity of God, this religion provided the basis

of brotherhood and freedom for people.”’5%

Another feature is the sympathetic style used in describing the prominence of the
monotheistic religions in the eyes of their adherents. For this aim, religions are
usually narrated by the excerpts from their sacred texts. For example, history of
Israel is narrated through quotations from the Old Testament in the books of Emin
Ali:

Hebrews immigrated to Palestine from the vicinity of the Chaldeans in
Abraham’s time. The Lord had said to Abraham, "Leave your country, your
people and your father's household and go to the land | will show you. | will
make gfag)u into a great nation.” Abraham, “Oh my God! I am a seventy years old
man.”

In further lines, Emin Ali continues to quote the same book for narrating the births of
Ishmael and Jacob, Joseph and miracles of the prophet Moses. In another history
book, Christianity is also narrated through Christian verses without referring the
Holy Bible:

Christianity appeared in the time of Emperor Tiberius. Jesus inspired affection
for God, affection for people, purity and justice, rewarding the good and

635 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler, 5.ed., Istanbul: Hilmi Kitaphanesi, 1932, p. 27.
636 Ali Resat, Ilk Mekteplere Tarih Dersleri: Sunf 4, Istanbul: Tiirk Nesriyat Yurdu, 1931, p. 54.

837 Emin Ali, Umumi Tarih: Birinci Kitap — Eskizaman ve Ortazaman Baslangici, Istanbul: Kanaat Kiitiiphanesi,
1930-1931, p. 84- 85.
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punishing the bad. He was thirty years old. He toured Palestine. Followed by
two poor fishermen, he went from town to town influencing pure hearts, healing
the sick, submitting several additional miracles. They blamed Christ, the head
of Jewish Religion, for being unreligious. They crucified him in front of the
Abbot of Jerusalem.®%®

The third group consists of the textbooks which depict religions except Islam
negatively either implicitly or explicitly. In this context, a history textbook by
Abdiilbaki and Sabri Esat could be given as an example. This must be hard for
Christians to read these statements about their religion: “Christianity was corrupted
in a very short period as it is a religion founded much later on Jesus’ behalf after he
arose.”®® Writers also adopt a negative approach towards Christianity in the
following lines (at least towards its historical practices). Another example could be

given from Emin Ali who glorifies Islam after comparing it with other religions:

Before Islam, Jews also believed in a God, but this God was a local one always
busy with the Jews either protecting them or punishing them. Christians
believed in Jesus as the Creator of all people and universe, but envisioned him
as a god with a father and a mother. Islam accepts God unfettered by time and
space, impossible to be described by any kind of sculptures and pictures- He is
the only God, creator of the universe, and the judge of humankind.54

Following this explanation, Emin Ali specifically emphasizes that the most “rational”
religion is Islam in respect to the idea of Allah, Muhammad had provided.®** A

plethora of examples like this could be encountered in different history textbooks.

Different approaches towards religions could come up in different history textbooks
notwithstanding they are written by the same author. For instance, Ahmet Refik
adopts a relatively objective style to religion in one of his books; then he uses a
language that is quite unfavorable in another book. This could be extended to almost
all writers of history textbooks. As it will be elaborated in the next section, all writers

depict Islam positively in a relatively homogeneous style.

638 Tarih, 1. Kitap, Istanbul: Devlet Matbaasi, 1929, p. 140-141. The same expressions exist in Ahmet Refik,
Umumi Tarih: Eskizamanlar ve Ortazamanlar, istanbul: Hilmi Kitaphanesi, 1929, p. 228

639 Abdiilbaki, Sabri Esat, Yavrumun Tarih Kitabi: Ilkmektep — Beginci Sinif, Istanbul: Tefeyyiiz Kitapanesi,
1930, p. 21-22.

640 Emin Ali, Umumi Tarih: Ikinci Kitap — Ortazaman, Istanbul: Kanaat Kiitiiphanesi, 1930-1931, p. 95-96.

641 ibid. p. 96.
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It should be noted that religion course textbooks which promise to provide
information on different religions -as might be expected from the course title - are
focusing extensively on Islam. Therefore, explanations about other religions could
rarely be found in these textbooks. One of the most cardinal points is that there is a
specific reminder in a few books about the tolerance a Muslim needs to show

towards adherents of other religions. M. Ali Riza can be quoted here for an example:

Our religion commands us not to interfere in other’s faiths. It is not a problem
for us to like or work with those if they belong to a religion other than us or if
their faith is not the same as ours. We have no right to interfere in their lives.
Everybody is free to choose any religion, have religious creed, beliefs to any
religion they admire. It is not good to accuse someone for anything if he is from
another religion. Our Prophet says ‘There is no force, pressure in religion.’
Actually, our prophet did not try to change anybody’s religion in his time.®*?

Although the same case is recited similarly by different textbooks, it should be noted
that an affirmative language is used to explain the allegedly preponderance of Islam
over other religions. An example could be given from one of Muallim Abdiilbaki’s

books:

There is nothing irrational in Islam. In Islam, there is no place for a prophet who
is neither a God nor a man (Turk. “Allah muidir insan midwr belli olmayan bir
peygamberin™), or for unimaginable strange stories like a thousand-tongued
angels with golden wings like in Christianity. Prophet in Islam is a human being
like you and me. Our holy book Qur’an is the words of God born into the heart
of the Prophet.®*?

Here, on one hand writer is glorifying Islam, on the other hand he is sarcastically
insulting the fundamentals of Christianity. As following examples are generally

related to Islam; they will be elaborated in the following section.

When it comes to Islam, the different stance is obvious in the history and religion
textbooks. In this part, depictions of Islam will be evaluated with examples from the
books of both courses. First of all, I will start with a quantitative comparison of the

space allocated to Islam and other religions in the textbooks. In all religion

642 M. Ali Riza, Cumhuriyet Mekteplerine Din Dersleri Ikinci Kitap Sinif 4, Istanbul: Tiirk Nesriyat Yurdu, 1929-
1930, p. 14-15.

643 Muallim Abdiilbaki, Cumhurivet Cocugunun Din Dersleri — Ilk Mektep, Besinci Simif, Istanbul: Tefeyyiiz
Kitaphanesi, 1929-1930, p. 84.
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textbooks, Islamic issues are dominant compared to other religions. This difference
in favor of Islam could also be encountered in all history textbooks. Table 2 shows
the number of pages allocated to different religions in three generic history textbook
sets. As revealed below, the space allocated to Islam in the history textbooks is at

least 4-5 times more extensive than others.

Table 2 — A Comparison of the Pages Allocated to Narration of

Different Religions in the History Textbooks

Judaism Christianity544 Islam®45
Ahmet Refik, General 9 10 70
History (Volume 1 and 2)
Ali Resat, General History 8 18 117
(Volume 1 and 2)
Emin Ali, General History 12 6 77
(Volume 1 and 2)

Another point about the difference is much more related to style. Indeed, Islam is
presented in most of the books with a style/language that is often not used for
describing other religions. Indeed, Islam is sometimes praised through comparison
and sometimes, not necessarily through comparison, but absolutely in an
affirmative/glorifying way. Additionally, this religion is narrated through the first
singular/plural pronouns i.e. I or we in all religion books including also some history

books.

As stated previously, the most detailed information about Islam is found in the
religion textbooks. In one of his books, M. Ali Riza highlights that these books are
written mainly to teach Islam to the readers.®*® Remarkably in these books, the reader
as well as the narrator is unconditionally acknowledged as Muslim. This is

noticeably revealed in almost every religion textbook with the expressions such as

644 Here, 1 only count the pages focusing on the first period of Christianity, i.e. the period from the appearance of
Christianity to the beginning of Middle Ages.

645 Here, | only count the pages focusing on the first period of Islam, i.e. the period from the appearance of Islam
to the time Turks converted to be Muslim.

646 M. Ali Riza, Cumhuriyet Mekteplerine Din Dersleri Ikinci Kitap Suuif 4...,p. 5.
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“We are Muslim,” “We, the Muslims,” “our religion Islam,” “We are grateful to
Allah who created us as Muslims.” Therefore, expressions used in these books are
generally written from the first singular/plural pronouns and written in a style that
attributes Islam positive references. In this context, as a continuation of the previous
quote, M. Ali Riza explains the grounds of teaching religion through these books in
the following way: “As we are Muslims, we must learn Islam. Henceforward, we

will understand how well our religion, how true our religion.”%*’

In this part, | will provide more examples about the narration of religion and
religious people. This may primarily begin with the definitions related to Islam.
Diverse definitions and principles pertaining to Islam are quoted below from

numerous religious studies textbooks:

Islam is the last and is most accurate of religions. Our religion is the force that
protects us from all the bad things.®*®

Islam is the belief in God and the prophet who taught Muslimness to us. ®°
Children you see, Islam is the easiest and the most accurate religion of all.®

Islam has many essentials. The person who cannot perform these should not say
he is a Muslim...

Man gives damage to other people’s property with his own hands; one cannot
be Muslim if he is a thief, or breaking heart, lying or slandering.®*

Islam: believing in God and Prophet, having a decent character, doing what God
and Prophet say, not doing what God and Prophet say, this is in brief who
Muslim is.%%

Muslims are the most true and pure-hearted people.®

As given above, similar expressions about Islam could be found in all textbooks..

Meanwhile, expressions including Allah- the god of Islam-, Muhammad the Prophet,
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and Holy Qur’an are recited in the same style.. It would also be appropriate to give

some examples here:

God "almighty" created us, this universe. Even we do not completely know how
this happened. He is the great...

God is the greatest power and strength who created us, heavens, places and
everything. All the power and strength in everything is his strength, his power.
God is everywhere, but exists without a place. His strength is everywhere, in
everything we see.®**

God is the Creator of heavens and the earth, the sun and the stars, humans and
animals, grasses and trees. He is God, the one and only; and there is none like
him. Vision perceives him not, but He perceives [all] vision. God is the all-
knowing, omniscient. He is the one who shows the right way to us, he is the one
who protects us from evil.*®°

God is not perceived with eyes, we cannot know his place, but God is the
knower of everything, our thoughts, actions and what is in our heart.®

To show the right way, God sent us the Holy Qur’an and Prophet. Our Prophet
is the Hazrati Muhammad. Our book is the Holy Qur’an. These are right and
true.®’

Hazrati Muhammad is the last and greatest prophet of all...

All good manners collected in a man...how our beloved prophet comes to mind
for all these lovely temperament. A bad habit could not be seen anyway.®®

Our Prophet has come to teach all people of good.®*®

Holy Qur’an is the book of all Muslims. Holy Qur’an is the most valuable of all
religious books it is sent by God to our Prophet. Holy Qur’an tells us which
good things we will do, which bad things we shall not do.®®°

In the light of above quotations, it should be noted that a very positive and glorifying

language is used for Islam and Islamic concepts in all the religion textbooks.

Likewise, when it comes to Islam, history textbooks also adopt an
affirmative/glorifying style akin to those in the religion textbooks. Nevertheless, this
style is different from the one used in the religion textbooks on two-fold. Firstly,

“I/we-centred” narrative is not preferred in the narrations of Islam in some of the
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books. Besides, in order to create rather an objective atmosphere, the name of

Muhammad is generally used without the title hazrati. Except these two, some

implicit or

explicit expressions come up in many history books emphasizing that

writer is both Muslim and gratifying Islam. It would be appropriate to refer to

different examples here. In the following lines, statements which are exclusively

revealing writers’ Islamic leaning are highlighted by me:

Muslims call God as Cenab-: Hakk [The Glorious God].%®*

Starting with [Hz. Muhammad’s] invitation of the people to Islam, the light of
Islam spread over the places other than Mecca.®®

Hazrati Ali is a martyr, killed by his enemies.®®
...[Muhammad] has tried to make Arabs who were worshipping idols
[previously] believe in the oneness of God. He tried to show them the right way.

The Old Testament is the book of Moses, the Bible is the book of Jesus, and
Muhammad’s book is the Qur’an. Qur’an was written on leather at first. At that
time, Arabs did not have paper. Then, words were memorized by Hafizes, no
verse was forgotten. Anything required to be a devoted Muslim was written in
Qur’an. Qur’an taught people the God, to work, to be honest, to earn, to love
each other, to believe in God’s unity. It showed the superiority of literacy,
ability to read and write over everything. Anything could be achieved by
working, through knowledge. He says, “If the knowledge is in the Far East
China, go and look for it.” There is no difference between people, God created
people equal: He said “Cleanliness is prerequisite for faith”. He taught people to
be loyal to truth, not to ignore each other's rights. By this way, Islam spread
over everywhere.®*

Resulu Ekrem... Hazrati Muhammad received his first revelation from God
when he was forty; He started preaching these revelations when he was forty
three.®®

[Muhammad] heard some voices while he was retreating in a cave in the
surrounding mountains for the night. Because it was dark and quiet, he could
not guess from where these voices come. He thought in fear he would die. A
voice in his ear said “read!” Muhammad, very excited, answered: “I cannot
read!” It was repeated three times, and Gabriel revealed the first revelation of
Qur’anic verses.*®

Koran instructs the unity of God before everything. In Surat al-Ikhlas “Say,
Allah, the One and Only; He begetteth not, nor is He begotten; And there is
none comparable unto Him.” Thus, the basic principle of Islam is stated. In
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Surat Al-Fatiha, the essential creed of Islam is stated as God is “The Creator,

Owner, and Sustainer of the Worlds".%¢’

The unity of God was the basis of new religion. God is everywhere. No statue of
him could be built, no icon could be drawn. There are no idols, no priests
between God and believers. Gambling and wine are strictly forbidden. Family is
essential. One should be straight in every step. ‘Education’ and ‘cleanliness’ are
pillars of Islam. Man is commanded to read and work from cradle to grave.
Woman and man are equal in this regard.®®®

As these citations clearly demonstrate, there is an explicit inclination not only in the
religion textbooks but also in the history textbooks that often assume Islam as the
best/the highest of all religions. In this respect, it is also necessary to add that there is
no trace of a positivist-materialist stance in the books yet- which will be one of the
cardinal characteristics of the next period. With regard to the examples, the textbook
writers of both courses give the impression that they have a positive attitude towards
God as the metaphysical creator/power as well as towards basic religious beliefs.
Aside from all the expressions discussed, all religion textbooks are opened with
besmele (the name of Allah in Arabic or Turkish- with the Latin letters-). This could

also be interpreted as an example for the pious stance of the textbook writers.

Another common feature history and religion textbooks of the period share in terms
of their approach to Islam is that religious leaning is often overlapping with their
leaning towards Turkish nationalism. In other words, Turkishness is usually
associated with Islam; both components are often juxtaposed as complementary

elements. This point will be handled in depth in the following sections.

When it comes to secularism, | could not find much about the detailed narrations of
this principle in civics and history textbooks. A few history textbooks describe the
historical evolution of secularism specifically in Turkish context as well as in the
European. Be that as it may, this situation will be completely changed for these
textbooks when the next two periods are going to be analyzed. Contrary to my
expectations, it is the religion textbooks that extensively pontificate secularism.
Indeed, when their devotedly Islamic position is considered, it is quite interesting to

see such an emphasis on secularism in these books. Writers seem somehow adopt to
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such an eclectic, even ambiguous situation. In this section, I mainly elaborate upon

the inclinations with regard to secularism in the textbooks.

In religion textbooks, secularism is defined, briefly, as the separation of government
institutions from religious institutions. This definition is supported basically by the
approach that perceives religion relatively as a matter of “conscience;” i.e. a
relationship between God and human being. Accordingly, it instills to act in
accordance with the requirements and conditions of the mind in public life as well as
in politics. For that reason, first and foremost, it is necessary to underline that writers
are far away from denigrating secularism as being against religion or being without
any religion. As touched upon above, they acclaim Islam as the true religion and
categorize it as one of the social areas individuals is involved. In different religion
textbooks, it is often indicated that Islam is not a religion against secularism, even it
promotes secularism. The following expression of M. Ali Riza in one of his books

offers a good summary:

In Islam, public activities are free from religious beliefs. In life, we perform
activities influenced by time and necessities. Our religious faith is one and only,
and not changed. For example, we always believe in God’s unity and
Muhammad. Our faith is not changed by time or by place.

Our practices in daily life are different. People and nations make laws for their
necessities and relations. Sometimes these laws are not enough. In war times,
they make other laws, in peace times they need others. So sometimes you need
to give and take money with rates. If you do these, you could be successful.

Religion does not interfere in these. Religion shows us the essentials of faith
that never change. Tt says: “your intention should be good, you should be
honest, and you should not lie and behave unjust.”

These are the requirements we should behave right. However we will act
differently when it comes to business...

Religion never interferes in what people eat, what people wear. If there are
those who say the opposite, they never understand Islam.

For public activities, there are rules and laws. People make their own rules.
Laws can be made by people in accordance with their requirements and needs.
Our activities are governed by science and education.

148



Islam gives value to intelligence and education. Islam says world is governed by
intelligence and education.®®°

In another book, an occasion from the prophet’s life is recited in order to “show” that
it is acclaimed by religion itself that public life should be separated from religious

tenets:

One day the Prophet, who has seen people vaccinating the palm tree, intended
to say something like ‘Don’t do it like this, do it like this.” But, when he
understood that they were doing it rightly so, then he said ‘You know this better
than me.” As you know, religion is one; public life is quite another.®™

In the same context, an alleged to-do-list is presented under the concept of “true
Islam” in the religion textbooks in order to justify the idea that secularism is one of
the prerequisites of Islam. In this manner, the authors formulate, in a sense, the
concept of “acceptable/official” Islam. This is best expressed in the phrase
“Republican period is the very time when genuine Islam could be lived."%"* Based on
samples and expressions presented usually in a similar manner in religion textbooks,
I contend that various features attributed to Islam are articulated to justify secularism
as following: it is forbidden in Islam to interfere in others’ religion, belief and way of
life or what they eat, drink, wear; bigotry/ignorance is not tolerated in Islam, instead,
innovation, progress, and civilization are promoted; believers are encouraged not
only to worship but also to fulfil their daily works; valuing reason and knowledge,
getting rid of superstition; avoiding class and gender difference; and designating no
one in-between Allah and his followers. As mentioned, these points come up in every

religion textbook as issues highlighted when recounting what Islam is and is not.

On the other hand, the distinction between true and corrupted Islam is similarly
referred under the narration of the historical development of secularism in Europe.
Accordingly, to some history textbooks of the period, teachings of Christianity were

corrupted in Middle Ages, bigotry/ignorance became widespread, religious priests
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and the clergy corrupted religion for the sake of their own personal interests.t”? For
this, writers give examples such as the pressure of the church on the people, anti-
scientific and anti-progressive approaches of the church, the priests selling heaven’s
land, forgiving sins in return for money, living in primrose path with illegally gained
wealth, and their claim on administrative authority. “This disgrace in church affairs”,
as stated by the writer, is considered as a case “which hurt true believers.”®”® In this
respect, it should be highlighted that reformist Calvin and Luther are enshrined
vehemently in the same textbooks. In fact, writers are almost celebrating the
consequences of reformation movements in Germany and France such as the
translation of Bible to national languages, removal of the parts that seem like an
extension of the ignorance and bigotry out of religion, and recognition of no need for
a mediator between God and his followers. Thus, they contend that the genuine
Christianity was understood sooner or later: “Believers of Pope, worshippers of idols
and icons are not real Christians. They are Pagans. Genuine Christian’s salvation is
there in the cleanliness of his heart, goodness of his conscience and purity of his

faith.”°7

Writers posit similar stance in narrating the shift from the notion of Caliphate
authority and the declaration of secularism in the Republican Era. As commonly seen
in the history books, caliphate is depicted as a governmental system that has actually
no root in Islam with the authority passing from father to son. The authors present
evidences that even the Prophet Muhammad, as the head of the state, did not inform
his followers about who would succeed him later. Therefore, the caliphs succeeding
him were elected. What is more, the period of four Caliphs was reported as a kind of
“republican” regime by a historian.®”® In view of that, deterioration of the system of
the Caliphate was appropriated to Umayyad leaders -especially to Muawiyah. It is
stated that within this period, an ‘“absolutely, arbitrary and despotic”

administration®”® “just like the Pope’s”®’’; and “debauchery and immorality”
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extensively amongst the rulers of the Muslim Empire®”® began to emerge. In the
history books, it is written that the Caliphate brought no gain for the Ottoman
Empire. Hence, revolutionary reforms of the Republic such as closure of religious
covenants and dervish lodges, abandoning superstitions, adoption of Western laws,
secularism, laws on attire, and promotion of women's participation in social life are

manifested as extremely positive steps.

Although positive references to secularism are encountered in all of the books,
Muslims are advised particularly in the religion textbooks to live their everyday life-
aside from religious practices- as commanded by religion. According to some, this
crux could be a clear ambiguity. Indeed, all religious instruction textbooks have
several expressions that God's commandments, provisions from Qur'an, Prophet's life
and his words should necessarily be taken as the basic reference/legitimacy for all
Muslims. Considering that these religious sources contain not only prayers but also
private/daily life rules including politics, there is not a clear distinction for a good
Muslim to separate religious rules and teachings from his daily activities and
decisions. Another nodal point to support this claim is that religion and ethics are
juxtaposed as identical concepts in the religion textbooks in a way as if they are

inseparable; as if religious is ethical, ethical is religious.5™

Such an inclination inevitably invokes an attitude that would evaluate almost all
human behavior (even intending to serve the purposes of this life) through the lenses
of religious provisions. Thus in all religion textbooks, writers articulate religious
ground/legitimacy to all human behaviors accepted as ideal ranging from being
clean, not drinking alcohol, showing respect for the opinions of others, working,
being civilized to loving one’s homeland. In this respect, one of the most remarkable
examples could be given from Ibrahim Hilmi. He mentions in his book that “religion
and daily activities should indeed be separated”®®® and then he writes in the next page
“it is a religious duty to obey the laws of government.”®! In the following lines,

writer describes tasks/duties of the people against the government in detail such as
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29 ¢

“listening to all the commandments of the government”, “obeying laws,” “paying

voting,” and “making sacrifices for the

2 <6

taxes,” “fulfilling military service duty,
homeland.”®® He further notes that “our religion clearly stressed that Muslims who
neglect their deeds; not performing their [public] duties accurately will never be
forgiven and regarded as sinful."® As this example apparently shows, it will not be
an exaggeration to contend that textbook writers of the period are considerably

confused about the principle of secularism.

4.3. Nation and Nationalism in the Textbooks

After the discussion about religion and secularism in the preceding section, it is
crucial to overlook briefly how concepts related with nationalism are described in
various textbooks. While formal definitions about nationalism and nation mainly
exist in the civics and sociology textbooks; it can be said that history and religion

textbooks are also abound in material.

First and foremost, | observe that a consensus is reached over the definition of nation
in civics and sociology textbooks. In view of this consensus, a nation is reflected to

29 ¢¢

consist of people who “speak the same language,” “share the same feelings,” “have

b

common cultural characteristics,” and “are centered around the same objectives,
desires, or interests.”®* This definition draws attention to a shared culture instead of
concepts such as race, common ancestry/ethnicity or land (territory).®® In this
regard, formal definition of nation in the textbooks could be considered as an

outcome of a “cultural,” “Eastern,” or “romantic” type of nationalism.

However, there are some textbook writers who add “race”®®® notion in the
conceptualization of nation, who elucidate nation covering “racial unity”®®’, or who

recount “racial/physical properties” of various communities in details. The following
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quote from a history textbook describing the racial characteristics of the ancient

Egyptians is an interesting example for this approach:

Egypt's first inhabitants are Mediterranean peoples with long skulls. This people
contain also the Sami society in Asia. Later, mountain people with round skulls
came to Egypt. From this mix, a tall, broad-shouldered, chubby-faced race
appeared.

They are white-skinned, but sun-tanned. They do not have curly hair. They
shave their hair and beard. Egyptians is a race different than Arabs or Afro-
Americans. They are closer to Europeans.®®®

It appears that the most reasonable explanation about racial unity is made by Mehmet
Emin who writes that a pure race cannot be found today since all communities were
mixed with each other in time. However writer contends that individuals in a nation
share the common belief/feeling “that they are of the same race” or “that they come
from the same lineage.”®® Therefore, writer emphasizes the fact that this unity is a
shared collective imagination or belief rather than a truth, as most of the

contemporary anthropologists do.

Accordingly, it can be said that there are different strands in textbooks ranging from
cultural nationalism composed of shared feelings and common language to
ethnocentrism and even to racism which was a rising trend in Europe at that time.
This plethora is compatible with the findings of several authors including Yildiz and
Bora who point out the shift in the conceptualization of nationalism in the Early

Republican era.

In addition, it should also be noted pertinent to my research that religion is not
considered as one of the cultural elements that determine nation formally in any
civics textbooks. However, there are clear marks that religion is seen as one of the
main components of the nation both in religion textbooks as well as in many history
textbooks. This point will be examined in detail later when | tackle exclusively with

the relationship between nationalism and religion in the next section.

A remarkable point is that nation is conceptualized as a “perennial/primordial”

phenomenon at least specifically for Turks. An assessment about this will be given in
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the following paragraphs when | analyze the narration of Turkishness.. Still, even
some communities of the pre-modern era are recounted as nations. Therefore, as
there is no explanation otherwise, it can be said that nations are considered as
perennial/primordial facts in the textbooks of the period. Another nodal issue is the
idea of essentiality -parallel to primordiality- in the definition of some nations’
(unchanging) characteristics. Indeed, statements such as “Turks' innate/essential
nature”®® or “be thankful to God for creating us Turkish”® can be given as

examples to support this viewpoint.

Nevertheless, one exception in this period is Mehmet Izzet who gripped the nations
as the structures constructed by means of a particular social will.%®? His depiction of
the continuing existence of a social contract®®® seems to be influenced by the ideas of
—however not naming them- J.J. Rousseau for his definition of society in general, and
Ernest Renan. Indeed, both were well-known in Turkey at that time. Moreover,
Renan specifically defined the nations as “daily plebiscites.”®®* Still, no matter what,
this example should be kept in mind as an exceptional case -even for the intellectual

history of Turkey- which undoubtedly defined nation as a constructed structure.

The only textbook that defined nationalism formally in the era was also Izzet’s book.
For him, the concept is simply defined as “the feeling, love, or longing that one
senses for his nation.”®® In more detail, he describes nationalism as an “ideal...
which postulates nation with its race, language, character and political organization
to be a perfect and harmonious body within the civilization.”®*® According to writer,
builders of nations are mainly the individuals who, as mentioned above, come

together around this ideal.%%’

On the other hand, it is possible to find some information regarding the historical
development of nationalism in the history textbooks of the period. In this regard, they

usually depict nation as a perennial phenomenon and nationalism as a modern
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ideology. Indeed, they took nineteenth century as the period for the birth and spread
of nationalism. The following excerpt presents a summary of the views on this

subject in the history textbooks:

In the nineteenth century, the nationhood feeling/consciousness emerged and
became an important factor in the destiny of history. The personality and
benefits of rulers were disappearing, instead the will and desire of nations
replaced them. For this reason, that century was called as the century of
nationhood.

Nationhood appeared in politics as two folds. Either, nations living under the
reign of different states came together to design their states and future; or they
managed to design their future under a different nation.®®

Within this context, Mehmet Izzet also indicates that Italians were the first of those
who were caught up in the feelings of nationalism; they were, later, followed by the

British and German.5%°

It is obvious that Turkish nationalism and Turks/Turkishness are paramount concerns
in all textbooks of the period. Indeed, all subjects related to history, sociology, civics
or religion, are explained with reference to Turkishness and somehow, in relation to
Turks. As emphasized in the previous chapters, this stance could be contended as a
typical example of the connection between the nation-state and education (textbooks)
-even today. In this context, | will try to examine through textbooks how the term
Turk is defined by the characteristics, references and “official” meanings attributed

to Turkishness.

First and foremost, it would be appropriate to look at the density/weight of various
parts reserved for Turks in the history textbooks in order to draw a quantitative
picture. At least five out of 30 history textbooks taught in this period are written
specifically on the Turks. These are Tiirkiye Tarihi (1923) and Milli Tarih (1924) by
Kopriilizade Mehmed Fuad (M. Fuad Kopriili); Tiirk Medeniyeti Tarihi (1924/1925)
by Ziya Gokalp; Tiirkiye Tarihi (1924) by Hamit (Ongunsu) and Muhsin (Eker); and
Cocuklara Tiirk Istiklal Harbi (1929) by Ahmet Refik (Altinay).
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Besides, it is observed that a large portion of the pages are allocated to Turks in the
history books apart from above mentioned books. To give examples from a few
books on this subject; the number of pages allocated to history of Turks (72 pages) in
Ahmet Refik’s book entitled Cocuklara Tarih Bilgisi: Eskizamanlar, Tiirkler, is
almost equal to number of total pages allocated to the other communities (70 pages).
In Ali Resat’s /lk Mekteplere Tarih Dersleri: Sinif 4, | was able to count 100 pages
that are allocated to Turks vis-a-vis 82 pages allocated to all other communities
except Turks. This stance appears in the other history textbooks of the period as well.
However, an exceptional case is observed in the first volume of three-volume high
school history series. In each book by three writers (Ahmet Refik, Ali Resat ve Emin
Ali), I was able to count 10-20 pages that are allocated to Turks in the first volumes
where the world history is narrated beginning from the first century to middle ages.
(Each book has 300 pages; some of them more than that number.) Relatedly, more

places are allocated to history of Turks in the second and third volumes.

At this stage, it is appropriate to elaborate on the qualitative side of the narrative
about Turks. In this context, Turks are described in almost all history textbooks as a
perennial community, as one of the oldest nations of history.”® Still, no books give
an exact date about the appearance of Turks in the history except Fuad Kopriilii, for
whom Huns set foot in this scene in the 3" century BC.”%* All books describe Central
Asia as the oldest homeland of Turks. Besides, there are writers referring to this
region specifically as “Turan” or “Turfan.”’®> Ahmet Refik describes the region
inhabited by Turks in detail; there is “Siberia in the north, Manchuri and China in the

east and China, Tibet and Iran in the south and Caspian Sea in the west.”’%®

Yet in many books, there is not enough information except for a small number of
accounts based on Chinese sources about the history of ancient Turks inhabiting this
region. Accordingly, the first states in the region founded by Turks were Hsiung-nu

70 For examples see. Ahmet Refik, Umumi Tarih: Eskizamanlar ve Ortazamanlar..., p. 89; Ali Resat, Ik
Mekteplere Tarih Dersleri: Smif 4..., p. 83; Ali Resat, Umumi Tarih, Lise Kitaplari: 1. Sinif..., p. 97; Emin Alj,
Umumi Tarih: 1. Kitap..., p. 160;

01 Fuad Képriilii, Tiirkiye Tarihi, (Eds.) M. Hanefi Palabiyik, Ankara: Akcag Yayinlari, 2005 [1923] p. 75.

702 Ziya Gokalp, Tiirk Medeniyeti Tarihi..., p. 334; Ahmet Refik, Umumi Tarih: Eskizamanlar ve
Ortazamanlar..., p. 91; Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 80.

798 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler...,p. 71.
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(Hun), T’u-chiieh (Tukiyu) and Uygur States.”® In the same books, it is expressed
that Central Asia which is once a fertile land, drought with climate change; this,
however, forced a large population of Turks to go in search of new lands towards the

West for their survival.

Different stories are told about the origin of the name “Turk” in the history textbooks
of the period. According to one of older Eastern legends Ali Resat narrates, the name
Turk could emanate from a son of Japheth (Noah’s son); and was turned probably by
Chinese to Tukiyu.”® Ahmet Refik and Fuad Koprulu also state that Tukiyu is the

first community to use the name Turk in history.”%

Another crux about Turks is the question of race that they belong. It is seen that
different answers were given to this question in the history textbooks of the period.
In Tiirk Medeniyeti Tarihi (1924/1925) written by Ziya Gokalp in the early years of
the period, race is associated with physical features such as “a long or flat skull, light
brown or black hair, a beard and a moustache."’®" Writer, with reference to
anthropologist Eugéne Pittard, states that Turk is an independent race (i.e. Turkish
race).”® Gokalp contends that Turks do not belong to Ural-Altaic race and their
relationship with Mongolian, Tungus, Samoyed, Finova and Hungarian community
is not a racial but rather a political and civil one.” Still, there are various
explanations about the racial origins of Turks in the textbooks. M. Fuad states that
Turks have been accepted as members of the yellow race up until now however they
are more likely to be associated with Caucasians in line with recent researches. For
him, any similarity with the above-mentioned communities may have originated
from the crossbreeding over time.”'° Nonetheless, Ahmet Refik claims that Turks are
from Turani (Turanli) or Ural-Altaic communities, and they were named after this

region they lived in. Besides, he writes that with this name they were separated from

04 ibid., p. 71-76; Ahmet Refik, Umumi Tarih: Eskizamanlar ve Ortazamanlar..., p. 89-99; Ali Resat, /lk
Mekteplere Tarih Dersleri: Smif 4..., p. 83-99; Ali Resat, Umumi Tarih, Lise Kitaplari: 1. Simif..., p. 95-119;
Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabt: Ilkmektep — Dordiincii Smif.. ., p. 84-103; Tarih, 1. Kitap...,p.
61-70; Fuad Kopriilii, Tirkiye Tarihi..., p. 73-86.

95 Ali Resat, Umumi Tarih, Lise Kitaplari: 1. Smif..., p. 99, 106.

706 Ahmet Refik, Umumi Tarih: Eskizamanlar ve Ortazamanlar..., p. 93; Fuad Képriilii, Tiirkiye Tarihi..., p. 78.
07 Ziya Gokalp, Tiirk Medeniyeti Tarihi..., p. 335-336.

708 ihid.

799 ibid, p. 336.

"0 Fuad Kopriilii, Tirkiye Tarihi..., p. 59.
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the European nations Aryan, Semitic, and Hindu.”'! In another book, Ahmet Refik
reiterates his claim that the Turks are members of the race called Turanlilar.”*2
Sharing the same opinion, Ali Resat also states that Turks belong to the family of
Ural-Altaic language and race family. Writer recounts Mongols, Manchus,

Hungarians and also Finns as the other members of this family.’*3

On the other hand, Abdiilbaki and Sabri Esat give an explicit description of physical
appearance of Turks: “Ancient Turks were short, big-shouldered and strong men.
Their cheekbones were sharp, their beard was rare.”’** Ali Resat’s description is a

more detailed one:

They had a sharp face with a large forehead, sharp chin. They had black hair,
rare beard, dark brown skin, black eyes with black eyebrows, and eyelids in the
almond shape. This big round head was placed in-between a fat neck and two
big shoulders. The body was heavy, low and short. Legs were thin compared to
body shorter just as in the tribes living their lives on horses. The height was
short, rarely above. They were short people who shook the world.”®

In the light of above quotations, | contend that it is a prevalent trend to include racial
factors for defining Turkishness in the textbooks of this period. However, it should
be noted again that this arguments moving around an ethnicist (Turk. soycu) line

usually eluding the racist argument about inferiority-superiority of races.

Relatedly, depiction of Turkishness of Janissaries almost acts as a litmus-test-issue in
revealing writers’ ethnicist leaning in history textbooks of the period. In this respect,
it is not enough for many writers to call Janissaries Turkish as they were not
descended from the Turkish origin and converted to Turkish after intensive training
(assimilation) over time.”*® Indeed, these writers emphasize Christianity of
Janissaries whereas they emphasize “pure” Turkishness of sipahis and Anatolian

people. “Devsirme children were educated in Enderun... [while] Turkish children

"1 Ahmet Refik, Umumi Tarih: Eskizamanlar ve Ortazamanlar..., p. 91.

"2 Ahmet Refik, Umumi Tarih (Lise Kitaplari: 1. Sinif), 3.b., Istanbul: Devlet Matbaasi, 1929, p. 291.

"3 Ali Resat, Ilk Mekteplere Tarih Dersleri: Sinif 4..., p. 87.

14 Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabi: llkmektep — Dordiincii Sinif..., p. 88

15 Ali Resat, Umumi Tarih, Lise Kitaplari: 1. Suf..., p. 99.

16 For examples see Ahmet Refik, Umumi Tarih: Eskizamanlar ve Ortazamanlar..., p. 119-120; Ali Resat, /lk
Mekteplere Tarih Dersleri: Siif 5..., p. 175; Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabi: Ilkmektep —
Dordiincii Sinif..., p. 142.
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were educated in madrasah”’* is a statement that belongs to Ahmet Refik who
frequently expresses his dismay in different books of the period. He also notes
“Greeks in Anatolia were sent to Greece, Turks in Greece was brought to Turkey.”’®
In a condition where Greeks going from Anatolia could not speak Greek and many
Turks coming from Greece could not speak Turkish, Ahmet Refik prefers to ignore
language as a point of reference for national belonging. Instead, he calls those people
by referring to their descent lines. The strongest statements related to ethnicism are

found in the books of Abdiilbaki and Esat:

Narrating the last days of Kanuni’s reign: “Sultan collaborated with his
converted (Turk. donme) wife and degenerated (Turk. soysuz) Grand Vizier in
strangling his son before his eyes to make this woman’s son heir to the throne.”

The generation from these sultans having relationships with women who are
foreigners and not from our descendants is poor like their health.”®

As these examples clearly demonstrate, it is relatively widespread among history
textbook writers of the period that their understanding of nation is based on an ethnic
origin/ancestry- not in the form of a systematic racism- rather than on cultural
factors. As noted in the preceding section, for them, blood relationship is essential for
a nation; as shared language alone is not enough to be Turkish. The only exception |
have encountered is Emin Ali who writes that “Janissaries’ education was so
important; their image was so strong that Janissaries would have forgotten their

breed and religion and be pure Muslim and Turkish.”"?

Another emphasis pertaining to Turks in the books is that “essential/natural”
qualifications are attributed to enshrine this community. | have encountered such
merits attributed to Turkish community as very “brave,” ‘“helpful,” “strong,”
“warrior/hero,” “decent/honest,” “keeping his words,” “respecting elderly,”

“independent-minded,” and “fair.”’?! Besides, militarism is stressed in many

7 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 120; Ahmet Refik, Cocuklara Tarih
Bilgisi: Orta, Yeni ve Yakinzamanlar..., p. 96.

18 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler. .., p. 138.

19 Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabi: Ilkmektep — Dérdiincii Sinif..., p. 132-133.

20 Emin Ali, Umumi Tarih: Ugiincii Kitap — Yenizamanlar ve Yakinzamanlar ..., p. 147.

21 See examples. Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 81; Ibrahim Hilmi, Tirk
Cocugunun Din Kitabi: Ilk Mektep Sif> 5..., p. 56; Mitat Sadullah, Yeni Yurt Bilgisi — Swuf> 5, Istanbul:
Tefeyyiiz Kitaphanesi, 1929, p. 14-15; Abiilbaki and Sabri Esat, Yavrumun Tarih Kitabi — Ilk Mektep Dérdiincii
Swf..., p. 81, 88, 98; Emin Ali, Umumi Tarih: Ikinci Kitap — Ortazaman..., p. 158; M. Ali Riza, Cumhuriyet
Mekteplerine Din Dersleri Birinci Kitap Sinif 3..., p. 22.
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textbooks of the period as one of the leading merits appropriated to Turks. It is also

stated in a remarkable quote:

Military service is esteemed by Turks. They would consider dying in the
battlefield as a great honor as it is a shame to die in bed because of an illness.
As a famous saying goes “Man is born at home, dies in the battlefield.”"?

Moreover, not only in the history but also in the civics and religion textbooks, there
are expressions praising military service and stressing that lives of each Turk is owed
to this country.”®® As far as the political and historical conditions of the period are
considered, Alkan’s argument about the predominant militarist discourse in the
preceding period (Union and Progress) seems common and applicable for the
textbooks of this period as well. The reasons for this continuity could be argued on
the basis of fresh memories of the First World War and Independence War; the
feeling of distrust towards international communities as if there is a forthcoming war
at the door; the intellectual/ideological perspective of elites rooted in their military

past; and the fascist political wave surrounding the West.

Another nodal emphasis about Turks is the claim that they have been a very
“civilized” community since the beginning of their history. As Turkish tribes were
living originally nomadic; they were civilized in the beginning and brought their
civilization to where they spread out over time.”?* Most of the authors assume that
this civilization was unique to Turks. It is also expressed in many books that Turks
managed to preserve most of their customs even though they came in contact with

different communities in the places where they immigrated.’?

722 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler. .., p. 81.

723 See examples. Abiilbaki and Sabri Esat, Yavrumun Tarih Kitabt — [lk Mektep Dérdiincii Snif..., p. 57; Ali
Resat, Umumi Tarih, Lise Kitaplari: 1. Suuf..., p. 103; Tarih, Il. Kitap..., p. 47; Ali Kami, Yurt Bilgisi — Z/k
Mektep Besinci Swnif..., p. 11-12, 109; Ibrahim Hilmi, Tiirk Cocugunun Din Kitabi: Ilk Mektep Simf: 5..., p. 24;
Muallim Abdiilbaki, Cumhuriyet Cocugunun Din Dersleri —4..., p. 53.

724 See examples. Mitat Sadullah, Yeni Yurt Bilgisi — Suuf: 5, Istanbul: Tefeyyiiz Kitaphanesi, 1929, p. 14;
Muallim Abdiilbaki, Yurt Bilgisi - Atatiirk Dénemi Ders Kitabt, 2.b., Istanbul: Kaynak Yayinlari, 2007 [1927-28],
p. 25; Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 80; Ali Resat, [lk Mekteplere Tarih
Dersleri: Sumf 4..., p. 85-86; Tarih, Il. Kitap, Istanbul: Devlet Matbaasi, 1929, p. 24; Muallim Abdiilbaki,
Cumhuriyet Cocugunun Din Dersleri — Sunf: 4..., p. 69; Ibrahim Hilmi, Tiirk Cocugunun Din Kitabi: Ilk Mektep
Swuf: 5...,p. 67.

25 gSee examples. Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 80; Ali Resat, Ik
Mekteplere Tarih Dersleri: Sinif 4..., p. 85, 94-95; Ali Resat, Umumi Tarih, Lise Kitaplari: I. Siif..., p. 97-98;
Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabu: [lkmektep — Dordiincii Sunif..., p. 89, 91-92.
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However, there is no official definition pertaining to civilization. In other words, it is
not clear from writers’ accounts what they understand from the concept of
civilization in the textbooks. For example, Ali Resat expresses that Turks have their
own civilization in his remark about what they left behind was “large and
magnificent buildings, sculptures, embroideries, books, and works of all sorts.”’? It
can be argued here that writer accepts civilization akin to culture. In a similar vein,
another example for the culture-civilization identification appears when Abdiilbaki
and Sabri Esat narrate as “Turks never forgot their nationalities, languages and
customs™’?" as an extension of their civilization. Also in the books of Hamit and
Mubhsin, they assume that these concepts are identical: “Byzantine, Persian and Arab
culture or civilizations were not anything else other than manifestations of Orient or
more precisely various Asian civilizations.”’?® In the light of similar examples, it can
be claimed that writers, mainly, believed these two concepts are identical, or at least

they are inclusionary.

Ziya Gokalp, an important figure of civilization-culture discussions in Turkey, is the
only one who defined the concepts specifically. According to Gokalp, culture is
simply a nation’s unique (national) characteristics; while, civilization is the sum of
characteristics shared by different nations.”?® However, this binary opposition is best
described by the “body-soul” analogy used by writer himself. For him, a nation’s
inner (i.e., spiritual) and unique features that create its (national) culture are
permanent. On the contrary, ideas, institutions and practices that constitute the outer
(i.e., the body, material) side of a nation are adopted over time. Accordingly, for him,
this side about civilization tends to change depending on circumstances.”° Relatedly,
Gokalp defends that every nation has a unique culture/soul; meanwhile civilization is
international and pluralist.” Gokalp takes nation and national as spiritual
phenomena. He also states that it is very hard to see and understand the feelings that

constitute national culture because they are inner and intimate. "

26 Ali Resat, Ilk Mekteplere Tarih Dersleri: Sinif 4..., p. 94-95.

727 Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabi: llkmektep — Dordiincii Swnif..., p. 91-92.
728 Hamit and Muhsin, Tiirkiye Tarihi, Ankara: Maarif VVekaleti, 1930, p. 468.

29 Ziya Gokalp, Tiirk Medeniyeti Tarihi..., p. 326-327.

70 ibid. p. 327.

%31 ibid. p. 325.

732 ibid. p. 327.
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In addition to this, Gokalp distinguishes medeniyet (civilization) from medenilik
(civility). According to him, even “primitive” communities have their own
civilization; however civility belongs to nations which have reached a
maturity/perfectness.”® In other words, civilization for Gokalp, in a sense, is the

most advanced, most developed state of a nation.

After this conceptualization, Gokalp expresses three different civilization cycles
Turks have gone through in the history: pre-Islamic as the first period; the transition
from Islam to Western civilization as the middle period; and from Western
civilization to present as the new period.”* In brief, Gékalp is the one who presented
definition of civilization in detail amongst textbook writers of the period. He seems
to be advocating different ideas from the widespread opinions present in this era, as
the other writers generally use civilization and culture synonymously in the examples

| have come across.

It is striking to come across with an emphasis on the contention that “Turks have
been a civilized community since the ancient times” in a period when the “Turkish
History Thesis” has not been developed yet. The claim about the essential civility of
Turks in the textbooks can be taken as an indication of a considerable discussion
among the writers of the period on “barbarian” image of Turks in the West.
Definitely, it is reminded irrelevantly everywhere even in the religious textbooks of
the period that civility is as one of the natural merits of Turks and children must

always remember this fact throughout their lives.

After discussing how official nationalist ideology defined Turks and Turkishness
through the textbooks, it would be appropriate to elaborate how homeland which is
one of the prominent elements of nationalist terminology is explained in the civics
textbooks. Firstly, all civics textbook writers agree upon the criteria of homeland.
According to them, homeland is the place where a nation lives, their ancestors'
graves and works exist, the same language is spoken, and the nation's flag waves.”*

In this regard, the idea of Anatolia as the “motherland of Turks”, where the ancient

733 ibid. p. 325.

734 ibid. p. 326.

7385 Mitat Sadullah, Yeni Yurt Bilgisi — Suuif'5..., p. 15-16; Ali Kami, Yurt Bilgisi — /lk Mektep Beginci Sinif..., p.
107-108; Mehmet Emin, Yurt Bilgisi..., p. 16; Muallim Abdiilbaki, Yurt Bilgisi..., p. 24-25.
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Turks from Central Asia came and settled extensively over time, is followed by a

three-fold legitimization process in the books of the period.

The first strand consists of the emphasis that this land was richer and more fertile
than Central Asia; thus, there was no other way for Turks other than to migrate and
settle here. For this, in some of the history textbooks of the period, a detailed
comparison is made between two regions emphasizing that Anatolia was almost a
“paradise” compared to Central Asia.”®® Their common point is the allegation that
Central Asia became an infertile land by time on the other hand Anatolia was a very
fertile habitat in terms of climate, vegetation and natural resources. This quotation

can be given as an example:

Anatolia was very different than Central Asia. There were fertile lands,
vineyards and orchards. The weather was fairly good. Green fields for sheep,
large fields for cultivation.

In Central Asia, there are hot desserts. Men live hardly there. There is not sea
surrounding it. Therefore, people cannot take and sell their harvests to other
countries. Roads are limited. Anatolia is not like this. She is surrounded by
three seas. One can do shipping there. One can have relations with other
countries, buy and sell and be rich there. One can make ships out of woods in
her forests, own mines.”*’

The second strand in justification of Anatolia as the homeland of the Turks is based
upon statements about Turkification of the land/territory in the course of time. An
example could be given here from a book by Ali Resat:

Turks settled in Anatolia long before Seljuks. Three thousand years before,
Koman Turks established a state there, surrounding their cities with great walls.

Later, when Muslim Turks were serving Abbasids army, they came to Tarsus,
Adana and made this land a Turkish one.

In this regard, some parts of Anatolia became Turkish long before Seljuks
arrived.”s

The reign of the Anatolian Seljuk Empire lasted two hundred and fifty years and
they made this territory a land of Turks. ..

7% See Ali Resat, [lk Mekteplere Tarih Dersleri: Sunf 4..., p. 84-85; Ahmet Refik, Cocuklara Tarih Bilgisi:
Eskizamanlar. Tiirkler..., p. 72-73.

37 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler. .., p. 72-73.

738 Ali Resat, Ilk Mekteplere Tarih Dersleri: Smif 4..., p. 120.

3 jbid. p. 123.
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Another strand of underlining that Turks are the owners of this land in various
textbooks is referring to other communities other than Turks as “guests” of this land.
Such an emphasis implies that these groups are “temporary” in this land, and they at
least “need to know their place as visitors.” In some books, this is reflected as best
expressed in Ahmet Refik’s statement: “Greeks, Armenians, and Jews [are] residents

in our country...”’0

The third and complementary strand is the emphasis that this land was taken back
with life and blood shed during the Independence War. Indeed, many history and
civics textbooks reiterate that the Turkish people controlled this land at the end of a
great struggle by sacrificing their lives in the name for this cause in the past.
Therefore, Turkish children should love their country, know its value, and even not
avoid giving away their lives if necessary to protect their land again.’** Hence it is
underlined with such statements that this land belongs to Turks or it is Turks'

homeland/country.

In this part, lastly, it is appropriate to give some information about what is written
specifically about Turkish nationalism in the textbooks. First of all, it is important to
highlight the fact that nationalism was recounted in textbooks of the period
specifically neither among the fundamental principles of the state nor the duties of
citizens. Nevertheless, with the declaration of RPP’s six arrows in the next period,

the situation would have significantly changed.

In this respect, “patriotism” is referred as a concept akin to nationalism even though
two concepts are not identical. Mehmet Emin, the one and only writer who defined
the concept in his book writes: “A patriot is the one who loves every place as much
as his place of birth, consider every place as his home, accept the reign of orders by

laws, and see any rape towards them as a rape against his home and family.”’#?

0 Ahmet Refik, Cocuklara Tiirk Istiklal Harbi (Ilk Mektep), Istanbul: Hilmi Kitaphanesi, 1929, p. 7. Italics made
by me.

41 For examples refer to. Muallim Abdiilbaki, Yurt Bilgisi: Suuf 5..., p. 49-50; Ahmet Refik, Cocuklara Tarih
Bilgisi: Eskizamanlar. Tiirkler..., p. 133; Abdiilbaki, Sabri Esat, Yavrumun Tarih Kitabi: Ilkmektep — Dérdiincii
Simif...., p. 57; brahim Hilmi, Tiirk Cocugunun Din Kitabi: Ilk Mektep Sumf> 5..., p. 24; Ali Kami, Yurt Bilgisi —
Ilk Mektep Sinmif 3, Istanbul: Hilmi Kitaphanesi, 1930, p. 64, 66; Ali Kami, Yurt Bilgisi — [ik Mektep Besinci
Swmf..., p. 107-109.

742 Mehmet Emin, Yurt Bilgisi..., p. 17.
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Besides, as noted previously, there are reminders in various books that Turks should

love and protect their homeland.

In addition, textbook writers seem confused about the history of Turkish nationalism.
One example comes up from the history textbooks when two expressions of Ahmet
Refik are compared. Writer, in one book, states that national belonging/love is one of
the ancient values of Turks.”*® He, in another book, writes that the idea of nationality
is a modern phenomenon’; and Turks’ nationality love was evoked after the
nationalist movements of non-Muslim population in the Ottoman Empire.”* The
writer continues in the following lines: “[Hence] Turks began to spread their own
nationality, taught national folk songs to children in schools, told the cruelty of their
enemies...”’*® A similar example could be found in Ali Resat’s book. Writer states
that Turks were aware of their nationality ever since Central Asia in one book™’, he
claims in another book that the nationality feeling emerged amongst Turks as a result
of modernism.”® It is possible to come across with this approach in other writers as

well.

4.4. Turkishness and Islam in the Textbooks

Even though religion is not pointed out in particular as one of the cardinal
components of nationalism and national identity in various textbooks; religion and
history textbooks are full of different examples that apparently conflate Turkishness
and Islam/ Muslimness. Indeed, there is a common trend in all of these books that
they treat both components as complementary features of national identity. In this
respect, it is possible to consider nationalist discourse that dominates textbooks in
that period as a typical example of Turkish-Islamic Synthesis discussed in the
previous section. As stated by Copeaux, the discourse, ultimately not targeting a

theocratic government, is based on identifying Islam as one of the key parameters of

743 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 81-83.

744 Ahmet Refik, Cocuklara Tarih Bilgisi: Orta, Yeni ve Yakinzamanlar. Tiirkler, Istanbul: Hilmi Kitaphanesi,
1931, p. 9.

75 ibid. p. 128.

746 ibid.

47 Ali Resat, Umumi Tarih, Lise Kitaplari: Simif 1...,p. 103.

™8 Ali Resat, Ilk Mekteplere Tarih Dersleri — Simif 5..., p. 245;
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national identity/culture and history. In this section, | will elaborate on this approach

with different examples from textbooks of the period.

Religion textbooks are unquestionably the progenitors in presenting religion as one

of the cardinal components of national identity. In this regard, expressions are

encountered in almost all textbooks of the period about the conflation of Turkishness

and Muslimness. It would be appropriate to give a few examples here:

The religion of Turks today is Islam. Thank God, we are Muslims. Turkish
nation will always be ruler of the world because of its strong faith ...
Turkish people never avoid dying for their homeland and religion...

...Turks, believe with their heart in tawhid ‘Lailahe [llallah Muhammediin
Resulullah’.

...Thank God, we are Turkish and Muslim. We should try to behave in
accordance with the right Turkishness and Muslimness. Then we will achieve
and live comfortably.”®

We, Turks, we are all Muslims, we are faithful to Islam... We, Turks, believe in
God’s unity, our Prophet as true Prophet and Qur’an as the words of God."*°

Our aim, our love, our religion are one and only.”*

I am a Turk and Muslim, | love my God, my duties are to help my government,
my nation and take care of my responsibilities when I grow up... [ will live with
my national and religious faith..."?

All little children have pure good heart. If they have Muslim parents, they are
luckier; because if you have Muslim parents, the child’s soul will be clean; her
heart pure. If the child is Turkish, he is the happiest; being Turkish is the
supreme. If a child is both Muslim and Turkish, he will be the strongest, the
purest and the rightest person in the world. His heart and his mind are filled
with God’s love....

... am Turkish and Muslim. My father, my mother, my brother and my
relatives are Turkish and Muslim. All Muslims love each other. | love my
mother, my father, my brothers and my relatives. | love all my Muslim brothers.
Above all, | love god mostly.™3

A Muslim Turk wants all citizens to be good and happy; his country to be in
wealth and happiness always wishing the progress of his country. He is happy
when he sees that his siblings and relatives are successful. He is proud when his

9 M. Ali Riza, Cumhuriyet Mekteplerine Din Dersleri Birinci Kitap Sinif 3., p. 24-25.
0 M. Ali Riza, Cumhuriyet Mekteplerine Din Dersleri Uciincii Kitap Sinif 5..., p. 29.

751 jhid. p. 31.

7°2 Muallim Abdiilbaki, Cumhuriyet Cocugunun Din Dersleri — Sinif: 3..., p. 46.
753 [brahim Hilmi, Tiirk Cocugunun Din Kitabi: Ilk Mektep Sinif: 3..., p. 20-22.
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religious fellows are advanced in education, art, civilization. He does not envy
Turks. Instead, he helps and cares for them.”*

Being Turkish is supreme. Muslimness is the truth. Land of Anatolia is the
homeland of Turkish people. It is the most sincere place of Muslim worship.
Turks are simple hearted, right, brave, heroic and generous people. Turks
believe the strength of their morals, strength of their heart and faith.”®

In light of the above expressions, | contend that this discourse is developed based on
the allegation that Turks are attached not only by a national identity but also by
religion. As pointed out by religion textbooks of the period, this approach aims to
indoctrinate children that they are not only Turks but also Muslims. According to this
approach, two inseparable identity and discursive components are defined in a way
as they are interwoven, in other words, are complementary to each other —as if one
will be missing in absence of the other- and as two basic sources of legitimacy.
Hence, in these books, children are often instilled to thank God for creating them for
both Turkish and Muslim, to cling tightly not only to their national duties but also

their religious duties which would give them a big (physical and spiritual) strength.

As no boundaries are delineated between national and religious emanating from this
discourse, duties that should be pertinent to this life in line with secularism principle
such as love of homeland, state and nation are, as stated earlier, transformed into
orders that religion commands. Indeed, in the same books, national duties such as
being a good citizen, respecting to government, fighting against ignorance,
celebrating national holidays, fighting for homeland if necessary, and donating to
charity organizations such as Tayyare Cemiyeti, Hilali Ahmer, and Himayei Etfal are
encouraged on the similar grounds with religious duties such as going to mosque,
praying, fasting, sacrificing, reading Qur’an, celebrating religious feasts and fighting

for Islam if necessary.

Another salient theme based on examples in which religion and nationality are
infused is the specific emphasis of the allegation that Turks are Muslims and Sunnis

as well. One of the ways to express this fact is explicitly writing that all Turks are

7% [brahim Hilmi, Tiirk Cocugunun Din Kitabv: Ik Mektep Sinif: 4..., p. 16.
755 [brahim Hilmi, Tiirk Cocugunun Din Kitaby: Ilk Mektep Sinif: 5..., p. 56.
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Sunnis -as in the following examples. In this regard, interesting examples from two

books could be given below:

Today all Turks within the borders of Turkey are Muslims. They belong to
Sunni Madhhab, Hanafite fig.

There are Turks living in other countries. They are Muslims. They are from
Sunni Madhhab, Hanafite figh.”®

We, Turks, living in Turkistan are from Matiiridi kalam, the imam of Tatars.””’
...Arabs are not from our madhhab, there are different madhhabs among them.

Iranians are Shiites. Shiites are together under the same roof of Islam like us
[Sunnis]. However they accept a successor to our Prophet. They call this
successor ‘Imam’. Shiites, say “After our Prophet Hazrati Ali should be the
ruler and the imam”. Indeed, Muslims elected in that time H. Ebubekir, H.
Omer, H. Osman, and later H. Ali as successors. They accept Ali as the rightful
successor to Muhammad, and the first Imam. Be as it may, it is not an important
point.”

...We also love Ali. We love his descendants. We love Hazrati Ebubekir, H.
Omer, H. Osman and other Islam scholars. Thanks to God, they had great
service to Islam.

Except this, there is Afghanistan in between Iran and India. People of
Afghanistan are Sunnis like us.”®

In the light of above citations, it is highlighted that all Turks living in Turkey and in
other countries are Sunnis; and Shi‘ism is unique to Iran. In a similar vein, the only
difference between two denominations is the contention that Shiites is not
recognizing caliph/imam other than Ali. Relatedly, it is emphasized that if the
problem is to “love Ali” and his descendants, Sunnis love these people as much as
Shiites. Thereby, the distinctness of Alevism vis-a-vis the Sunni Islam, one of the

most contentious issues even today, is clearly masked.

A second way to emphasize the infusion between Turkishness and Sunni Islam is
adhering to the tenets of Sunnism in describing the practices that Muslims are
obliged to fulfil. In this respect, heterodox beliefs and practices such as Alevism,
Bektashism, Kizilbas, Tahtaci, etc. do not appear in one single religion textbook of
the period. What is more, content and language are used in such a way that

76 ibid. p. 58.
57 ibid. p. 60-61. )
58 M. Ali Riza, Cumhuriyet Mekteplerine Din Dersleri Ugiincii Kitap Sinif 5 ..., p. 32-36.
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designates Sunnism is the only true/genuine principle of Islam with reference to
going to mosque, praying, sacrificing and fasting. As a result, Islam, fixed to
Sunnism, was put forward as the other complementary elements in the conflation of

Turkishness and Islam.

Turkish-Islamic Synthesis determined the hegemonic discourse- in conflict with
secularist principle- not only in religion textbooks but also in history textbooks. Yet,
this theme is seldom clearly revealed but rather remains hidden in the latter
compared to the former. It is mainly related with the difference in the nature of
courses as well as the writers' style/method. Referring to textbooks especially after
1980, Copeaux points out the allocation of larger space for mainly Turkish-Islamic
states as one of typical characteristics of the Turkish-Islamic Synthesis. In this
respect, the first road to find traces of Turkish-Islamic Synthesis in history textbooks
will be calculation of page numbers of special sections allocated to Turkish-Islamic
history (see Table 3) within the history of the Turks. For this aim, I will examine
how much place Turkish-Islamic history holds compared to the pre-Islamic Turkish
history in the general history textbooks of the period and the history of Turkey
textbooks (specifically histories of Qarakhanids, Ghaznavids, Great Seljuks Empire,

Anatolian Seljuks Empire and Ottoman Empire).
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Table 3 — A Comparison of the Pages Allocated to Pre- Islamic Turkish History

and Turkish-Islamic History in the History Textbooks

Pre-Islamic Turkish Turkish-Islamic History

History (page numbers) (page numbers)
Ahmet Refik, General 10 172
History (Volume 1 and
2)759
Ali Resat, General History 24 189
(Volume 1 and 2)7®°
Emin Ali, General History 22 235
(3 Volumes)
History (3 volumes) 9 141
Fuad Kopriild, Turkish 34 153
History
Hamit ve Muhsin, Turkish 0 730
History

According to table, the number of pages allocated to Turkish-Islamic history is more
than those allocated to the pre-Islamic Turkish history. This difference is ten times
more; even it exceeds this number in some books. The difference strikingly appears
in the books of Hamit and Muhsin. Their book entitled Turkish History is mainly
devoted to Ottoman History. Ziya Gokalp’s book is left outside this comparison
because the writer planned to write two volumes but managed to write the first
volume composed of pre-Islamic Turkish history. The second volume allocated to
the Turkish-Islamic history was left incomplete.”®® Hence, as this table shows,
Islamic period in the history of Turks is unquestionably the most prominent in the
history textbooks. This leaning could be extended to primary school history

textbooks.

Another supporting point is that this period has generally been articulated in an
affirmative style in the same books. Before going into details, it is crucial to look
through again history textbooks for the narration of how Turks adopted Islam.
Although there is a general consensus on the contention that Turks have become

79 As I could not reach Ahmed Refik’s General History set Volume 3, I refer to data of first two volumes for the
table.

760 As 1 could not reach Ali Resat’s General History set Volume 3, | refer to data of first two volumes for the
table.

761 See. Yusuf Cotuksdken, “Sunus”, Ziya Gékalp Kitaplar..., p. 323-324.
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Muslims since the time of Caliph Osman, there are different opinions in the
textbooks about how this happened. Indeed, for example, Ahmet Refik states in a
book, that that they were "forced by Arabs" i.e. by violence’®?; and in another book
says, this process was "sometimes by blood, sometimes softly."”®® Adopting the
second opinion, Abdiilbaki and Sabri Esat argue that Turks adopted Islam "willy-
nilly".”% Ali Resat contends that this process is absolutely with the consent of

Turks.”6°

Although they could not meet at a common point about the process; most of the
history textbooks refer to a direct relationship between Turkishness and Islam. A

quotation from Ali Resat could be an example for this relationship:

Some certain Turkish communities embraced religions of foreign civilizations
when they had interactions with them. Christianity and religions of Chinese,
Indians and Iranians spread over those Turkish groups. However none of them
became the religion of Turks. Later, almost all Turks became Muslim.”®®

It is possible to provide more such examples from the other books.

Another example of the interwovenness of Turkishness and Islam is provided by

using the word Turk instead of Muslim or in a sense covering it:

The Janissaries were Christian children... Sipahis were genuine Turks.’®’
[In the last periods of Ottoman Empire] Sultans harmed both Turks and
Christians.”®

After Malazgirt victory of Alp Aslan, Seljugs conquered Anatolia so fast. In
1078, they were settled in iznik. Byzantine lost Anatolia forever. Anatolia
became a Turkish land. This success of Seljugs was a severe harm to Christian
world. A Frankish writes “The loss of Anatolia was the biggest catastrophe for
the Church ever since the foundation of Islam.”"®

62 Ahmet Refik, Umumi Tarih: Ortazamanlar (Orta Mektep Ikinci Swnif), Istanbul: Hilmi Kitaphanesi, 1929, p.
25.

763 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler...,p. 79.

764 Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabi: Ilkmektep — Dérdiincii Siif ..., p. 109.

65 Ali Resat, ik Mekteplere Tarih Dersleri: Siif 4..., p. 108; Ali Resat, Umumi Tarih Ikinci Cilt..., p. 135.

66 Ali Resat, [lk Mekteplere Tarih Dersleri: Sinif 4..., p. 95.

67 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler. .., p. 119.

768 jbid. p. 124.

89 Ali Resat, Umumi Tarih Ikinci Cilt.. ., p. 202.
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Another salient theme highlighting this interwovenness is the implicit emphasis of
Turks’ contributions to Islam, in accordance with Kushner's examples from the New
Ottomans given in the previous section. It is possible to find many examples in the

history textbooks. Below quotations are chosen as the most striking ones:

... Turks advanced Islam.”™

... Turks were keen on the great war between Islamic world and Christianity
between the East and West from the emergence of Seljugian reign until now.
Against West, they grabbed the authority of the Muslim world. There is no
doubt in saying that the greatest epic story of general Islamic history was
written with the pure blood of Turks shed around the world in the name of
Islam.”"

The religious sovereignty of Caliphs was corrupted suddenly. Islamic state was
devastated in a short period of time. Crusades became a nightmare of Islamic
world. In these conflicting situations, poor caliphs could not do anything. Turks
ran to help Islam’s cry. Their sacrifices saved Muslims from destruction.’"?

Turks played an important role in the progress of Islamic civilization. Education
and art did not exist only in Bagdad, they were advanced in all over Turkish
lands such as Bukhara, Samarkand, Belh, Merv etc. Turks raised great
intellectuals, artists, poets and doctors. In the time of Abbasid and after them,
Turkish intellectuals improved Islamic civilization. Because they wrote in
Arabic and Persian, these works were recounted pertinent to Arabs.””

There were Turkish intellectuals and artists among the intellectuals who
constituted the Islamic civilization. Turks constituted almost the entire Muslim
art and Islamic civilization.””

In the light of the above quotation, most of the developments in military, cultural and
political fields are recounted in different textbooks as the major contributions of
Turks to Islamic history. In this respect, going rather strong, it is possible to come
across with writers who acclaim that Islamic civilization has been founded by Turks
like Abdiilbaki and Sabri Esat.

There are various examples for the same theme in religion textbooks.”” Besides the

emphasis on the Muslimness of Turks, it is commonly shared by the textbooks that if

70 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler...,p. 79.

"L M. Fuad Képriilii, Tiirkiye Tarihi..., p. 181.

12 Ali Resat, Ik Mekteplere Tarih Dersleri: Siif5..., p. 32.

13 Ali Resat, Umumi Tarih Ikinci Cilt..., p. 97.

74 Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabi: Ilkmektep — Beginci Sumif ..., p. 35.

75 For examples see. Ibrahim Hilmi, Tiirk Cocugunun Din Kitabi: [lk Mektep Simf: 5..., p. 57; M. Ali Riza,
Cumhuriyet Mekteplerine Din Dersleri Birinci Kitap Smif 3..., p. 23.
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the Turks had not been, Islam would not be advanced and perhaps there would have

been no Islam.

As complementary to above stance, contributions of Islam are also recited in some

books. An example for this could be cited from M. Ali Riza’s book:

Turks belonged to another religion in the past times. At that time, they were
living in scattered places. They were heroic, humanist and self-sacrificing
people. However there was no force that would have brought them together.
They often fought with each other. Blood of many brave men were shed by their
own hands and swords.

During the spread of Islam, Turks realized that this religion was not similar to
any other one. They understood that this religion would suit their bravery,
heroism and humanity; they would come together, unify with their brothers.””®

Turks benefited from Islam. After adopting Islam, they advanced so fast. Cruel
states were terrified by the justice of Turks. Tyrannized nations felt relieved
under the compassionate Turkish states.””

Based on these and further similar examples, the positive influences of Islam on
Turks can be recounted such as creating social solidarity, giving strength and

encouraging to follow the path of civilization and science.

Another way to follow nationalist discourse of Turkish- Islamic synthesis is studying
the language used for the facts and events related with Turkish- Islamic history and
identity. The use of “I/we-they/others” as the founder/reproducer of a group identity
(therefore any discourse) is one of the instruments of such an assessment, as Van
Dijk states. Accordingly, the Republican period is narrated in some history textbooks
by the first singular/plural person. As an example, Abdiilbaki and Sabri Esat state the
development of nationalism from this perspective: “[During the WWI] [w]e
understood that there was no friend of Turks other than Turks. Thus, we jumped in

Turkish nationalism with both feet.”’"8

Furthermore, some writers also use I/we subjects for narrating events in the Ottoman

Empire. In a book by Ahmet Refik, it is stated “in Kopriilii Era, Turkey began to be

78 M. Ali Riza, Cumhuriyet Mekteplerine Din Dersleri Birinci Kitap Sinif 3..., p. 22-23.

7 ibid. p. 24. .

778 Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabi: Illkmektep — Dordiincii Sinif..., p. 159. Italics are made by
me.
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resurrected again. Our enemies began to be afraid of us... [and] we lost Hungary.”’"®

Ali Resat also writes “[oJur army marched to Syria; won the battle against
Kolemens. Swiftly down to the south, all Syria passed into the hands of the
Turks.”’® In another page, Ali Resat states “navies of allied states united against us;
attacked our navy. There was a major naval battle (1571).”"8 The use of such a
language could be emanated from the affiliation with Turkish-Islamic history;
however, it is also important to note that these historians were the intellectuals raised

at the time of Empire.

Due to the fact that textbook writers often choose to tell the events in a formal
language, they avoid the explicit uses of me/us and them/other. For this reason, we
should pay careful attention to their affirmative or critical remarks about people,
groups or events. In this respect, all periods of the Turkish history beginning from
Central Asian past to present are usually narrated in a relatively positive style
promoting political, military and cultural achievements of Turks in history textbooks
of the period. Still, the Republican era holds the prominent place followed by

Ottoman and Seljuk civilizations.

From this perspective, the Republican period is explained as the most “civilized”,
most “advanced” period of Turks; the period in which “enlightenment” (Turk.
aydinlik) occurred after a previous “dark™ period in the history textbooks of the
period.”® In these books, it is generally expressed that modern Turkey freed itself
from religious superstitions and bigotry thanks to reforms. Besides, M. Kemal
(Atatiirk) is always depicted with the positive titles such as “great Gazi”, “great

guide”, “brave/courageous”, “patriotic”, “hero”, as the leader of the Independence

War and Republic.”®

719 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 111-112. Italics are made by me.

780 Ali Resat, Ilk Mekteplere Tarih Dersleri: Sumif 5..., p. 109. Italics are made by me.

781 jbid. p. 121-122. Italics are made by me.

8 For examples see. Ahmet Refik, Cocuklara Tarih Bilgisi: Orta, Yeni ve Yakinzamanlar. Tiirkler..., p. 147-
152; Ahmet Refik, Cocuklara Tiirk Istiklal Harbi. .., p. 35-37; Ali Resat, Ilk Mekteplere Tarih Dersleri: Suf 4...,
p. 182-183; Ali Resat, Ilk Mekteplere Tarih Dersleri: Suuf 5..., p. 279-280; Ali Resat, [lk Mekteplere Tarih
Dersleri: Siif 4..., p. 182-183; Emin Ali, Umumi Tarih: Uciincii Kitap — Yenizamanlar ve Yakinzamanlar..., p.
324-347; Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabi: [lkmektep — Dérdiincii Sumif..., p. 160-163; Hamit
and Muhsin, Tirkiye Tarihi..., p. 730-752.

783 For examples see the same sources written in the previous footnote.
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Nevertheless, less space is allocated to historical account of the Republic compared
with the textbooks of the subsequent periods, since the textbooks of the first period
were written in the first years of the Republic. For example, Emin Ali in 347 pages
General History (I1l. Cilt) allocates only 23 pages to Independence War and
afterwards. Abdiilbaki and Sabri Esat in their 168 pages book entitled Yavrumun
Tarih Kitabi: Ilkmektep — Besinci Sinif allocate 14 pages. Lastly, Hamit and Muhsin
in 752 pages book entitled Tiirkiye Tarihi allocate 21 pages for the same period.
Similarly, keeping in mind the history textbooks of the subsequent periods, | find the
scarcity of mentioning his name rather exceptional despite the prominent role of

Atatiirk in the new regime.

The history of Ottoman Empire is also expressed in a positive way. The Empire is
referred as a Turkish Empire in all history textbooks.. However, books are relatively
negative about the later periods of Sultan Suleiman (Kanuni)’s reign. Some books
depict this period as the time of “imperial indulgence and decadence.”’® From this
perspective, the reasons for the deterioration of the state following the death of
Sultan -although it varies from book to book- can be stated such as “weaknesses at
the administration level”, “managers fond of pleasure”, “bribery”, ‘“assigning
incompetent people”, “women having more voice”, “not valuing science”, and

“violence against people”.”®

In this period, Abdulhamid Il and Vahidettin are the two sultans narrated mostly with
negative references. In the books, Abdiilhamit is depicted generally as “the enemy of
the people” and “barbarian/tyrant” while Vahdettin is usually recalled as “the
betrayer”.”® In addition to these, the CUP, which is said to be created with "intimate

emotions” in the beginning, is accused to lose its positive functions over time.

784 For example see Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 108-111; Ahmet Refik,
Coculklara Tiirk Istiklal Harbi..., p. 3-4; Ali Resat, Ilk Mekteplere Tarih Dersleri: Snif 4..., p. 158; Ali Resat, Ilk
Mekteplere Tarih Dersleri: Suf 5..., p. 176-177; Emin Ali, Umumi Tarih: Ugiincii Kitap — Yenizamanlar ve
Yakinzamanlar-..., p. 70; Tarih, 111. Kitap..., p. 12-13.

785 For examples see the same sources written in the previous footnote.

86 For example see Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 127; Ahmet Refik,
Cocuklara Tiirk Istiklal Harbi..., p. 14-15; Ali Resat, [lk Mekteplere Tarih Dersleri: Sunif 4..., p. 168; Ali Resat,
Ik Mekteplere Tarih Dersleri: Suif 5..., p. 229-230, 255-256; Hamit and Muhsin, Tiirkiye Tarihi..., p. 682-687,
734,
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Hence, it is usually described particularly with negative expressions in the history

books."®"

Based on the same perspective, it will be a complementary process to determine
what/who constituted the “others” of national identity and discourse in this period. A
strand of this process will be -like the former- to look at the meaning, both directly
and indirectly, attributed to events, to various individuals and communities. In this
regard, contrary to the relatively homogenous construction of “we”, the “other” is a
combination of various subjects. In this respect, the other of the Turkish-Muslim
subject seems to be roughly grouped into two: Non-Muslims, and Muslims who are
not Turks. In the textbooks of the period, it can be said that non-Muslims clearly
appear among the two groups that constitute the other of Turkish-Muslim identity.
Indeed, emanating from narratives in history textbooks as it is observed that negative
statements about these groups are indisputably more in quantity and quality than
other groups. In this section, I will demonstrate with the examples from different
books of the period, specifically who designate these groups and what is written

about them in the textbooks.

In the history textbooks, Christians among the Non-Muslims hold the first place
against which most negative expressions are being used. In a similar vein, they are
categorized as an extension of “external-internal enemies” including the Empire and
the Christian European states. In this context, it would be appropriate to start firstly
from the Christians in Anatolia because they are referred without exception in the

most negative way in almost every history textbook.

From this perspective, the most remarkable point is the juxtaposition of Christianity
and Turkishness in many textbooks, even though one is referring to a religion and the
other to a nationality. To quote phrases further as typical examples, “...[Janissaries]
were composed of Christian children... Sipahi was the name given to cavalry

corps... They were genuinely Turkish.”’®® or «.. Sultans behaved badly to Turks and

87For example see Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 129, 131; Ali Resat, ik
Mekteplere Tarih Dersleri: Simif 4..., p. 168-170; Ali Resat, [lk Mekteplere Tarih Dersleri: Simf 5 ..., p. 233-234;
Hamit and Muhsin, Tiirkiye Tarihi..., p. 705-707.

78 Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabi: Ilkmektep — Dérdiincii Sf ..., p. 142.
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Christians at the same time.”’®® As noted previously, this could be an imprint of

religion and nationality/nationalities.

In the same context, another recurring theme appears in the narratives about the
“villainy” (Turk. hainlik), “hostility” (Turk. diismaniik) and “cruelty” (Turk. canilik)
of the Christian population including Greeks, Serbs, Bulgarians, and Armenians in
the Empire.”® This excerpt describing the British occupation of Istanbul would be a

notable example:

Greeks, Armenians and Jews living in our country were all enemies to us. They
had been wishing for the fall of us. When they saw the troops of enemies, they
freaked out all. Greek, Armenian, and Jewish schools took their children and
went to welcome enemies with flags in their hands. They were clapping the
soldiers of enemies.

Greeks always had the flags of Greece at home and work, saying “They saved
us from Turks”, they put the picture of the Head of Greek state onto walls of
their houses, putting candles and flowers around it. They made a cross to turn
Hagia Sophia Mosque into a church. How many times they wanted to attack.
They did not acknowledge Turkish government, they always insulted Turks.

Armenians and Jews put the flags of the Kingdom. With British soldiers,
Armenians captured Turkish children and took them to church saying: “They
were converted to Islam by Turks.” They tried to convert them to Christianity.
Streets of Istanbul were filled with songs. In these songs, they were insulting
Turkishness..."*

In the textbooks, “massacre” of Turks by Non-Muslims is narrated with detailed
descriptions especially with reference to Balkan Wars. The prevalent point of the

3

descriptions pertinent to communities is portraying them as “unreliable” and

“malicious” people-except not being Turkish-Muslim-.

In the same vein, another complementary emphasis is, as mentioned before, that
“they” are living in an alleged country belonging to the Turks. As seen from the
above quotation, it is underlined that all non-Muslims are living in a country

originally belonging to Turkish-Muslim subjects. In this respect, they are seen as

89 Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler. .., p. 124.

790 For example see. Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 113; Ahmet Refik,
Cocuklara Tarih Bilgisi: Orta, Yeni ve Yakinzamanlar. Tiirkler..., p. 128; Ali Resat, [lk Mekteplere Tarih
Dersleri: Smif 4..., p. 153; Ali Resat, [lk Mekteplere Tarih Dersleri: Simif 4...,p. 172-173.

1 Ahmet Refik, Cocuklara Tiirk Istiklal Harbi.. ., p. 7-8.
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“temporary” or “guests” in this land. Thus, they are expected to behave like a guest,

or to leave this country as soon as possible.

Another Christian group that constitutes the other of Turkish-Muslim subjects is
composed of Europeans. From this perspective, Christian and European are
frequently used interchangeably in various books. A naval battle with the European
countries in the Ottoman era can be a good example for the clear distinction based

upon religion and nationality between “us-them”:

The invasion of Cyprus caused an alliance against the Turks in Europe.

Allied states united their naval forces and attacked our fleet. A great battle took
place. (1571)

Turkish captains, soldiers fought against them bravely. However their navies
were superior to ours. Our ships were burnt, ruined; our captains were
martyrized (Turk. sehit oldular). Only 40 of them were saved.

This caused happiness in Europe; Christian world celebrated this with feasts.”®

Thus, a war between Turkish and European states is narrated at the same time as a

battle between Muslims and Christians.

The most typical examples that denigrate entire Christian world are often found in
the narrations of the Crusades.’®® In this context, it is underlined that the Crusades
were conducted with personal interests —not with sincere religious feelings- of
“ignorant”, “bigoted” and even “crazy” groups. Relatedly, it is highlighted that the
Islamic world was saved from those attacks thanks to Turks who lost their own lives

in this cause.

Strikingly, it is very rare to encounter with negative depictions of Jews in the
textbooks. An exception appears in Ahmet Refik’s comment on the financial
situation in the Ottoman Era: “The value of the money was often changing. Jews
used to steal silver and gold money cropping them from corners.”’®* In another

expression, Refik refers to Jews negatively with regard to their behavior during the

92 Ali Resat, [Tk Mekteplere Tarih Dersleri: Stmf'5..., p. 120-122.

793 For examples see. Ahmet Refik, Cocuklara Tarih Bilgisi: Orta, Yeni ve Yakinzamanlar. Tiirkler..., p. 20;
Ahmet Refik, Umumi Tarih: Ortazamanlar..., p. 119-123; Ali Resat, Ilk Mekteplere Tarih Dersleri: Sif 4..., p.
125; Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabt: Ilkmektep — Dérdiincii Sif ..., p. 116-117; Tarih, II.
Kitap..., p. 32.

794 Ahmet Refik, Cocuklara Tarih Bilgisi: Orta, Yeni ve Yakinzamanlar. Tiirkler..., p. 108.
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occupation of Istanbul. In this context, another particularly salient example comes up
in the context of the expelled Jews fleeing mainly to the Ottoman Empire following
the Spanish Inquisition “Jews came to our country at that time.”’® The phrase “our
country” is highlighting the incarnation of temporary and visitor status of Jews -

previously of Christians- in the land of Turks.

In the textbooks, the others of Muslim-Turkish subject are the non-Turkish Muslims
(in other words, not considered being Turkish). However, negative expressions about
them are rather scarcely depicted than the first group. The one and only example of
this negative approach appears in a religious education book written by Abdiilbaki.
Writer, in his book, states “...We [Turks] are not the only Muslims in the world.
There are countries with Muslim populations in America, Europe, and Asia ...”"%
and, “there are other nations who adopted Islam other than [us].””®’ These
expressions could pave the way for a differentiation of “Muslims from us vis-a-vis
Muslims not from us.” Be that as it may, in some books there is a negative approach
towards Arabs who were detached from the Empire during the First World War.”®
Accordingly, Arabs were depicted as a nation who “betrayed us” “despite being
Muslim” with regard to the role they played in the dissolution of Empire (by fighting
for their independence). This reaction to Arabs is also about “Turkification of Islam”,
which can be considered as one of the ways of constructing ties between Turkishness
and Muslimness. This point will later be elaborated especially with reference to

emergence of studies on Turkification of religious language.

Still, non-Sunni groups can also be regarded as the other of Turkish-Islamic identity
based on the similar statements in the history and religion textbooks. Above, as noted
previously about religion textbooks, expressions such as “all Turks are Sunni”, or
“we devotedly belong to Sunnism” necessarily question Turkishness of Non-Sunni

Turks. However, it is occasional to come across with a specific emphasis to Sunnism

795 jbid. p. 30. ltalics is made by me.

9 Muallim Abdiilbaki, Cumhuriyet Cocugunun Din Dersleri [1lk Mektep Besinci Smif], 2.b., Istanbul: Kaynak
Yayinlari, 2005 [1929-1930], 95.

7 ibid. p. 99.

%8 For examples see. Ahmet Refik, Cocuklara Tarih Bilgisi: Eskizamanlar. Tiirkler..., p. 132; Ahmet Refik,
Cocuklara Tarih Bilgisi: Orta, Yeni ve Yakinzamanlar. Tiirkler..., p. 128; Ali Resat, Ik Mekteplere Tarih
Dersleri: Simif 4..., p. 173; Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitab:: Ilkmektep — Dérdiincii Siif ..., p.
159.
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in the history textbooks unlike religion textbooks. A significant example is as

following:

[Qarakhaniards] were [s]incere Muslims... Showing a great courage, they
defended Sunnism against Shiites during the Abbasid caliphate.”°

The official language of [Ottoman] Empire is Turkish, official religion is Islam,
and official sect is Sunnism.®®

Shah Isma‘il wanted to deceive innocent people of Anatolia with saint stories

and involve them in his own sect, and by this means strengthening his state,

seize Anatolia. He was defeated in a battle so much that he could not resurrect
1~ 801

again.

Similar expressions appear in the history textbooks not common as much as they are
in the religion textbooks. Nevertheless, this stance may play a functional role, to
some extent, in readers’ minds in terms of adopting the interwovenness of

Turkishness, Sunnism and Muslimness.

Statements in favor of “nationalization of the religious language” can also be
considered as examples for conflating Turkishness and Islam. These examples are
predictably found in the religion textbooks.®%? For instance, the detailed descriptions

below belong to Ibrahim Hilmi:

The soul of the religious practices lies in love and intimacy. If the prayers,
gratitude, condolence, begging are made to God in one’s own language, no
doubt, they become more open and intimate.

[Hence] [o]ne knows what he says [while praying]. It will no doubt be sincere,
from one’s heart, not only in the mouth but paced in the mind and heart of him.
If he does not know and understand what he says, his cry to God will also be
weak.

A Turkish child reads his religion book in Turkish, prays in his own language,
and listens to verses in his language. He reads Turkish translations of Qur’anic
verses in order to understand the words of our Prophet.

Cenabihak, does not prefer Arab to Turk or Persian, he does not posit the
superiority of one nation over another, a language over another. Our prophet

99 Ali Resat, Umumi Tarih Ikinci Cilt.. ., p. 147.

800 Emin Ali, Umumi Tarih: Ugiincii Kitap — Yenizamanlar ve Yakinzamanlar..., p. 139.

801 Abdiilbaki and Sabri Esat, Yavrumun Tarih Kitabi: Ilkmektep — Dérdiincii Sunif ..., p. 129-130.

802 For examples see Muallim Abdiilbaki, Cumhuriyet Cocugunun Din Dersleri..., p. 101; M. Ali Riza,
Cumhuriyet Mekteplerine Din Dersleri Ugiincii Kitap Suif 5..., p. 45-46; Ibrahim Hilmi, Tiirk Cocugunun Din
Kitabi: Ilk Mektep Swf: 5...,p. 70-73.
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gives free will to Muslims for nationality and language. He did not prefer a
nation and language over another.

Turks cry to Allah: “Our language, our faith, our worship” and by this cry, they
want to be more intimate. In their prayers, they say “Yarab! You gave me a
language: therefore 1 will tell. You gave me an idea: therefore | will think. You
gave me mind, therefore | will understand. You created me Turk; therefore |
will talk to you in Turkish”®®

As these quotations point out, an Islam appropriated to Turks is expected to be
structured by Turkifying the language of religion. The central premise of this stance
delineates the boundaries between Islam and Arabic culture; thus, trying to protect
Turks from the “foreign” ‘“harmful” effects. This stance, reminder of Gokalp’s
culture/civilization distinction, could be interpreted as an extension of official efforts
to nationalize religion. This effort seems to be undertaken with the objective of “a
national faith” through infusing divine creed and teachings with national culture. As
the emphasis in the textbook quoted above, “our language, our faith, our worship”-
rejecting to be a part of universal Islam community- stands as the basic manifestation

of the official discourse over religion instilled to young generation in that period.

In conclusion, the textbooks of social sciences in the first period that covers the
foundation of the Republic conceptualize Turks as an entity connected with national,
religious (and also denominational) ties. In the light of the discourse based on the
Turkishness and Muslimness as two identity components of a national belonging, |
contend that students of the period were compelled to espouse being Turk at the
same time being Sunni-Muslim. As evaluated in depth, this incarnation was
articulated in the school textbooks - either explicitly or implicitly- on one hand,
through history textbooks allocating quantitatively larger space to Turkish-Islamic
history; on the other hand, through positive expressions pertaining to Turkish-Islamic
identity. Most of the books were imbued with examples where Turkish-Muslim was
accommodated as ‘we’ vis-a-vis Non-Muslim, Non-Sunni or Non-Turk as
‘them/others’. 1 reach the acclamation that the religious-nationalist discourse

hegemonic in the textbooks could be determined as Turkish-Islamic Synthesis.

803 Thrahim Hilmi, Tiirk Cocugunun Din Kitabu: Ilk Mektep Sumf> 5..., p. 70-73.
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CHAPTER 5

TRIUMP OF SECULAR TURKISH NATIONALISM IN THE TEXTBOOKS
BETWEEN 1931 AND 1939

The second sub-group of textbooks to be analyzed pertinent to my study belongs to
years between 1931 and 1939. In this period, the principles of the Kemalist doctrine
were officially promulgated. The West-leaning wing with their positivist and
materialist inclinations determined the culture and education policies of this period
and they vehemently attempted to disseminate a secular nationalism through school
textbooks. In this context, Islam lost its prominent place as the most fundamental
factor in the definition of a national identity. The void was immediately imbued with
secular nationalist themes including glorification of the Turkish nation with some
unique and tremendous essential characteristics. Hence, despite the fact that there are
some expressions reminiscent of the Turkish-Islamic Synthesis from the preceding
period; they are not extensive vis-a-vis secular nationalism. In order to analyze the
hegemonic discourse in this period, I will firstly provide general information about
the textbooks of the period and then, analyze how similar themes and concepts are
uncovered in the various textbooks. Lastly, | will make an in-depth assessment of the

components of Turkish nationalism with regard to their meaning/role/value.

5.1. General Information about the Textbooks of the Period

The prominent feature of 1930s in Turkey was the emergence of the
ideological/political institutionalization of a new regime beginning with the cultural
and political reforms immediately after the National War of Independence.
Ideological references that designated the shift in the official discourse could be
found in the six principles adopted in the big congress of RPP in 1931. In addition to
them, I could recount “Turkish History Thesis” and “Sun Language Theory” that
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were engendered by THRS and TLRS in the aftermath of a process led by Atatiirk

himself.8%

In this context, Hasan Ali Yiicel, one of the leading politicians of the period, defined
the basic objective of the new education as “to raise the future Turkish elite as
genuine Turkish patriots.”®® One of the complementary strands of this ideological
shift was the removal of religion courses from the official curriculum particularly by
attributing a larger mission to history and civics textbooks. Yiicel explained this shift
on the following basis: “a secular state should have an equal distance to all religions,
and therefore it cannot provide a course specific to any religion.”®® Hence, in
conformity with the secularism principle, religion courses were removed from the
curriculum in the early years; whereas history, civics and sociology courses were
provided by state in the formal education for the same grades as in the preceding
period. In a similar vein, transition to “one textbook for each course” motto in
193387 could be interpreted as an effort to disseminate a homogenous/standardized
discourse on all courses including history, civics and sociology textbooks. This
transition resulted in fewer textbooks; thus, total number of three courses’ textbooks
is fairly below the number of textbooks in the preceding period. | was able to reach
and analyze all textbooks that were published in this period. The complete list of

them is enclosed as Appendix -B.

First and foremost, | start with general information about the history textbooks.
Primary, secondary and high school textbooks were acknowledged to be written by a
plethora of authors who were THRS members such as M. Tevfik (Biyikoglu), Afet
(Inan), Yusuf (Akgura), Samih Rifat, Resit Galip, Hasan Cemil (Cambel), Sadri
Maksudi (Arsal), Semseddin (Giinaltay), Vasif (Cmar), and Yusuf Ziya (Ozer).8%
Ersanli contends that most of these authors were also members of the Parliament at
that time.8%® Amongst them, West-leaning wing had a predominant place with an

exceptional case of Giinaltay, who was a well-known modernist traditionalist and

804 For a detailed analysis about them, see. Chapter 111 of this study.

805 Yiicel, Tiirkiye'de Orta Ogretim..., p. 227.

806 Yiicel, Tiirkive 'de Orta Ogretim..., p. 227.

807 Aslan, “Tiirkiye Cumhuriyeti’nin ilk Ders Kitaplari..., p. 219.

808 About the preparation and publishing process of works see. Dogu Peringek, “Sunus”, Tarih 1: Kemalist
Egitimin Tarih Dersleri (1931-1941) , 4.ed., Istanbul: Kaynak Yaynlar1, 2000 [1931], p. III-VII.

809 Ersanli, Iktidar ve Tarih..., p. 102-103.
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“Islamic.”®® The nodal point about the above list is that it strikingly includes no
authors who wrote the preceding period’s textbooks. Indeed, the authors of the
preceding period seemed to lose their reputation in the eyes of the regime over time.
Karpat comments on this with the example of Ahmet Refik Altinay. According to

him,

Altinay was not favored by the authorities [of the period] because of his stance
in acclaiming Ottoman past as part of the Turkish culture... [Hence] falling
from grace, he was removed from his position at the university in 1933 and
spent his last years living in poverty selling his books and belongings.2**

In this context, the objective of the THRS was (re)defined as “to rewrite Turkish
history.”8!2 This objective was reiterated in the introduction of the work entitled,
Tiirk Tarihinin Ana Hatlar: (1930), which was prepared by the Board composed of
aforesaid authors:

The role of Turks in the history of the world was reduced as a result of
conscious and unconscious efforts in most of the history textbooks in our
country as well as French history books. Such wrong information about their
ancestors caused harmful damage in self-knowledge and self- identity of Turks.
This book is the first step towards writing a national history for Turkish people
who are awakened by national unity and solidarity. Hence, the objective of this
book is to correct these mistakes for our nation who have lived with this
knowledge until now. Therefore, we would like to pave the way that goes deep
down to abilities of our nation, to demonstrate the mysteries of their
intelligence, uniqueness and origins of race...8!3

As pointed out by the quotation above, the grounds that writers needed to write a
new history book as well as their approaches towards Turkishness set the basic

framework of the history textbooks of the period.

Relatedly, Toprak points out Atatiirk’s emphasis on “the necessity of removing
spiritual (Turk. uhrevi) elements from the secular understanding of republic

history.”®4 Within this context, new history principle was directed towards

810 There will be a more detailed analysis about Giinaltay in the next chapter of my thesis.

811 Karpat, Islam i Siyasallasmasi..., p. 589.

812 Ersanly, Iktidar ve Tarih..., p. 96.

813 M. Tevfik et al., Tiirk Tarihinin Ana Hatlar1...,p. 1.

814 Zafer Toprak, “Darwinizm’den Ateizme: Tiirkiye’de Tarih Egitiminin Evrimi”, Darwin’den Dersim’e
Cumhuriyet ve Antropoloji , Istanbul: Dogan Kitap Yayinlari, 2012, p. 361.
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“scientific” foundations with the support from archaeology and anthropology.8%®

Different from the preceding period, this even brought sections specifically allocated
to narration of “origin of species” with reference to theory of evolution in the history

textbooks.

The paradigm shift and standardization in the textbooks, as quoted above, were also
valid for the sociology and civics textbooks. In this regard, all these courses were
revised in regard to, in Ustel’s terms, “a goal to disseminate a state-centered militant
citizenship...”®!% In the sociology courses, headlines remained as the same however
the approach was completely changed. The headlines in the civics textbooks were
also determined such as “essentials to understand present regime such as nation,

state, democracy, republic, freedom, equality, tax, military service...”8’

Within this context, it was decided to teach Vatandas Icin Medeni Bilgiler (1931)
which was partly dictated by Atatiirk to Afetinan in the secondary school civics
courses. For high school sociology courses, it was decided to teach Sosyoloji (1934)
which was written by Necmeddin (Sadak). Besides, there was a relatively plethora of
textbooks for only two years until 1934. While Sadak was preparing his book, the
textbooks of the preceding period were taught in the curriculum. Similarly, books
written by Kazim Seving and Celal Nuri (ileri) were taught in the primary schools
until two volumes of Yurt Bilgisi (1934) were prepared. | can add Yurt Bilgisi (1934)

written by Mitat Sadullah for grades 3" as well.

Lastly, it is crucial to add my observation about the quality of textbooks. In this
period, they included more pages with various photos, pictures and maps. For
instance, high school history textbooks were published in a four-volume set
approximately in 2000 pages with 400 pages in pictures. In addition, it is observed
that their print quality is higher in this period than other two periods. Following

general information, at this stage, | proceed to analyze textbooks of the period.

815 Ibid.
816 Ustel, Makbul Vatandas'in Pesinde..., p. 136.
817 Yiicel, Tiirkiye'de Orta Ogretim..., p. 189.
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5.2. Religion and Secularism in the Textbooks

In order to contextualize the upcoming discussion, | need to state that textbooks
generally approach religion from a positivist and materialist perspective, and see
religion as an outcome of social relations and needs. Indeed, they are particularly
under the influence of Durkheimian sociology. All history and sociology textbooks
that specifically focus on historical development of religions, on one hand reject a
metaphysical source of life (espoused in many religions); on the other hand explain
religion with references to social developments. The most clear and detailed

depictions could be encountered in the sociology textbooks of the period.

Sadak defines religion in his book as nothing more than “a reflection of social facts
into spiritual realm (beliefs/ideas)®'® attributing it a social (moral) and an individual
(psychological) glue function to keep the society together. In this regard, the writer
emphasizes a direct link between structure of social organizations and formation of
religions since the first communities. Besides, he contends that religions have been
evolved in regard to social developments in communities over time.®° For him, all
activities in social life carried religious features in the beginning. Still, the distinctive
appeal and influence of religions on communities assuaged due to complexity of
rising needs over time. Accordingly, in the course of time, totemism was replaced by
clan religions, city religions and lastly, by universal religions such as Christianity
and Islam.®%° For Sadak, nationalism forms the basis of social solidarity today as a
prominent force and, moral/legal judgments and institutions are designated around
the nation’s (secular/worldly) self-interests; therefore, religion is left to individual
consciences. Writer argues that previous social functions of religions are now
replaced by the political, legal, scientific and artistic institutions of secular and

national states.?%!

Sadak advocates the evolutionary change in the idea of god in parallel with the
changes in religions over time. The first formation of god in history, as noted by

Durkheim, was nothing more than a reflection of society’s spiritual power on

818 Necmeddin Sadak, Sosyoloji, 4.ed., Istanbul: Maarif Matbaas1, 1939 [1934], p. 91.
819 |id., p. 86.

820 |hid.. p. 86-87,

821 |bid., p. 92-97.
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individual. Thus, also for Sadak, the elementary form of religion was totemism, a
form of worshipping to the personified image of community and some natural
phenomena.®?? With the developments in the communities, “this spiritual power
conjoined with objects” was transferred “gradually to spirits and deities.”®?® In the
latter periods, he contends that the idea of divinity became more transcendental and
supra-natural. In the last stage, God was conceived extremely as non-physical and

“omnipresent.”8%4

This sociological stance towards religion in Sadak’s textbook is strikingly echoed in
the history and civics textbooks of the period as well. Indeed, similar to the sociology
textbook, they apparently represent materialist-positivist (therefore, rationalist and
naturalist) viewpoints of theoreticians. One of the typical strands of this approach in
the textbooks is primarily rejecting the metaphysical god conception. Instead, the
books advocate that all reality consists of this life and what is more, history and
nature are the causes of every possible occurrence including human thought, feeling,
and action. Hence, the ideas and beliefs about god and religions are considered to be
created by human beings/societies themselves. In this part of the study, | elaborate
upon these efforts to “deconstruct” religion and god(s) with numerous examples from

the textbooks.

For the discussion that reflect nature as the sole cause of life, | start examples from
Vatandas Icin Medeni Bilgiler (1931) which was published with the name A.
Afetinan as the author —known to be originally dictated by Atatiirk.8%° Besides being
the president of the state, Atatiirk was identified with the fundamental principles of
the new regime. Therefore, it is necessary to show paramount care to lines written by
him in this book as he is the supreme point of reference for this period. The first
narration belongs to chapter entitled “Freedom”, in which the contours of freedom
are delineated for citizens. Atatiirk defines ‘“the nature is all there is, above

everything...” and human being as “the creation of the nature”, likewise the contours

822 |bid., p. 86.

823 |bid.

824 |bid., p. 87.

825 For detailed information about the preparation and publishing of this book see A. Afetinan, “Giris”, Medeni
Bilgiler ve M. Kemal Atatiirk iin El Yazilari , 3.ed., Ankara: Tiirk Tarih Kurumu Basimevi, 1998 [1931], p. 1-11.
The parts writing in hand writing by Atatiirk is enclosed as an attachment. Except this, the parts that belong to
Atatiirk has recently been published exclusively in, Atatiitk, Atatiirk’iin Yazdigi Yurttashk Bilgileri, Nuran
Tezcan (Ed.), istanbul: Cumhuriyet Kitaplari, 1997.
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for freedom are shaped by the laws of the nature.®?® This viewpoint that asserts
human beings and the whole life are determined by the laws of nature seems to be
developed under the influence of the Western-Enlightenment ideas. In this respect, it
explains the secularization of sovereignty and development of human freedom in the

course of time by the advancement of human thought.

According to Atatlirk, human beings were initially ignorant about the source of their
existence. They were possessed by diverse fears and driven firstly to natural forces,
spirits of their progenitors and later to metaphysical god(s). In this period, devotion
to god(s) was essential since it also formed the basis of states. Accordingly, rulers
imagined a position above all individuals through a divine power allegedly
emanating from god. For him, the last and the most advanced state of this process is
the present time when individuals understand their true origin. In this period,
individuals discovered that there was no metaphysical power or divinity over the
nature; and they finally understood that it was the nature which created them with all
qualifications and merits. This recognition consequently brought freedom for

individuals.®?’

A systematic and comprehensive example for the abovementioned ideological
inclination is observed in the history textbooks. They, indeed, provide a more
detailed narration about the emergence of religion and idea of god in human mind. It
is contended by writers that human beings are not created by a metaphysical god and
instead, they are the products of nature and history.®® This idea is extended to
textbooks where the origin of species is explained in detail with reference to

Darwinian evolutionary theory:

Probably we ought to understand that life is not supra-natural and the work of
a cause other than the nature. Life is a necessary natural event like vaporizing
of water or crystallization of some elements, warming of the soil and, whatever
exists or happens is natural.8?°

826 Afetinan, Medeni Bilgiler-..., p. 51.

827 |bid., p. 50-52.

828 Tarih I..., p. 2. As history textbooks of primary and secondary schools were prepared from 4- volumes high
school history textbooks and subjects are narrated in more detail and in an organized way; related citations belong
to those books. I refer to primary and secondary textbooks for striking examples.

829 |bid., p. 5; italics added by me.
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Relatedly by fixing reality limited to nature and natural laws, textbooks of the period
reserves absolutely no place for a god or a divine power over the nature as the creator
of universe. Instead, metaphysical gods are presented as the creations of human
mind. According to them, God is not the creator of human beings; on the contrary

God is created by human beings:

..All beliefs and knowledge of human beings are the products of their own
intelligence. Intelligence stems from the brain. From this, it is understood that
intelligence is the biggest resource and factor, and all supernatural concepts are
made up by nothing more than human brain.3%°

The human intellect is the one which found the concept of divinity, discovered
the secrets of this concept and who even today continue to explore.83!

Another expression reiterating this viewpoint could be encountered in the sociology
textbook. There, Sadak similarly contends that religion is not a work of God; on the

contrary, God (the idea of God) is an invention of religion.82

Another strand of explanations pertinent to religion in the history and civics
textbooks is based on the emphasis of perceiving all religions as human creations. In
a similar context, textbooks that see metaphysical gods as the products of
human/social thought define religion as a phenomenon that comes up in different
forms in societies with regard to specific historical, social developments and
different circumstances. In line with this conceptualization, religion, as noted by
Sadak, is conceived as a functional institution developed by human beings to meet
historical/social and psychological needs that are emerged with the transition to

social life.833

In the light of above points, typical examples for this approach could be encountered
in the first volume of the history textbooks where the history of humanity is narrated.
In the section pertinent to historical evolution of humanity, the emergence of the idea
of religion in human beings is narrated in parallel to changes in the material life. In
close affiliation to Atatiirk’s viewpoints about the historical evolution of religions,

writers perceive religion like other institutions in social life. In this regard, primitive

830 |bid., p. 2; italics added by me.

81 1bid., 24; italics added by me.

832 Sadak, Sosyoloji..., p. 39.

833 Tarih ..., p. 23, 24; italics added by the author.
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man, who was once thought to be deprived of the idea of religion and related
thoughts, reached to a state of thinking about religion and believing in a
transcendental god in the course of the time in parallel to changes in the social and

material life.®*

In conformity with this background, same textbooks often explain why some
communities were directed to particular religions through the specific conditions of
these communities. No matter which religion is narrated in the textbooks;
sociological, economic, political, even climate conditions of the period have a
paramount place in the narrative. Hence, it is emphasized again and again that

religion arises rather as a result of social life, not by metaphysical gods.

It seems that fixing religions to historical/social conditions paved the way for the
questioning of their present functions in contemporary world. In the history
textbooks, the following statement introduces the contention that people no more

need to seek help from religion over time:

In contemporary civilization, fragility and fright of human beings were
diminished by the enlightenment of brains with the latest discoveries. And so,
they began to see the truth. Human beings understood the paramount
importance of the forces in themselves and their societies. Hereinafter for them,
society is the source of all development, peace and security.3%

One of the implications of this quotation is that scientific and technological
developments showed the truth of things to individuals and by this way, they get rid
of groundless fears and beliefs. It can be assertive to state that writers make a
distinction between traditional religions and science. In the preceding periods when
human knowledge was limited, religions acted as a psychological comfort for
individuals’ heart besides its social functions; but now, with the advanced
knowledge, there is no need for them. According to this viewpoint, it is contended
that science and (traditional) religion cannot meet at the same level as they are

mutually exclusive categories.

834 |bid., p. 20-23.
835 |bid., p. 24; italics added by the author.
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Another nodal implication of the quotation is the prominent place attributed to
society, therefore nation. It is understood that writers presumably see that all
psychological and sociological supports which an individual needs could come from
the society he is a member of not from a metaphysical god. This perspective is
consistent with Sadak’s argument that the function of religion is provided by secular
institutions at the present time to a great extent. In most of the textbooks, it is
highlighted that what is giving meaning/strength to individual in modern times is the
nation itself. Therefore, the nation should be the final and sublime object of love,
respect, and loyalty. The emphasis on this functionality brings attributing nation a
supreme character named as “milli vicdan/ruh” (national conscience/spirit) or
“milletin manevi sahsiyeti” (collective consciousness of the nation) in the context
where metaphysical idea of god have been overthrown especially following the
Enlightenment thinkers such as Rousseau and Durkheim. As | will refer to the
examples later, it is observed that transcendent position and omnipotent capacity of
the nation are reiterated several times in the textbooks. This narrative is followed by
sanctifying homeland, state, and political actors as an extension or representation of

nation.

At this point, it is appropriate to provide examples for these inclinations from the
narrations of Buddhism and Confucianism in the textbooks. First, it should be
highlighted that writers adopt rather positive approaches towards them. The reasons
for writers’ sympathy could be that both religions reject metaphysical reality and
direct people towards their communities. In the textbook, Buddhism is acclaimed to
be founded in the middle of the 6" century B.C. by Buddha who was from Saka
Turks.®% Writer promotes this religion on the grounds that it is interested in this
world and not interested in the issue of afterlife, and it knows no reality other than
nature.®3” After Buddha’s death, some people came up claiming an “imaginary
afterlife”; consequently, corrupted this religion causing its original true character to
be lost.3%® Buddha’s teaching is described by the writer as “putting an end to
suffering through the elimination of worthless and selfish objectives with the

836 [bid., p. 76.
837 |bid., p. 80.
838 |bid., p. 80-81.
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ultimate goal of attainment of the sublime state of Nirvana.”®® Writer further
comments as follows: “It is also today’s rule that we should give away ourselves for
something greater than us. This greater body for Turks is the Turkish nation.”®* It is
not clear that if Buddha implied such a comment. However writer contends that if an
individual is in search of a transcendental force -this is understandable-, it is not the

god in the sky but it should be the very nation one is a part of.

Another comment on religion could be observed in the section devoted to Confucius
in the same book. Writer defines this religion as follows: “Confucius wanted to
establish a moral philosophy instead of a religion that would overcome moral
corruptions in his era. Types of moral merits set forth by him are so pure.”8* Writer
finds philosopher’s effort in constructing a secular moral system to regulate social
life instead of a new religion emanating from a metaphysical god quite stunning.
Why writer approaches positively to philosopher’s teaching is obvious from the
examples he chooses. For him, Confucius is considered to propose rules and
responsibilities for individuals towards homeland, nation, state and rulers.®* What is
more, writer praises this religion on the grounds of including rarer supernatural
essentials and being highly people-centered. Furthermore, highlighting that one of
the principles of this religion is “People’s voice is the God’s voice”® could be a
justification to offer religious/moral ground for respect and responsibility to society.
In other words, writer states, an individual must show strict loyalty to his nation, to
his state, because god is revealed in people (nation). This is a typical example of
attributing supreme characteristics to nation. However, it is not intended to dignify a
metaphysical goodness to nation. Lastly, writer states that Confucius’s religion has
played a prominent function in establishing a distinctive Chinese nation.®** It can be
asserted that a religion serving the national unity is acceptable in the eyes of the
intellectuals of the period.

Similar references that attribute supreme characteristics to nation could also be

encountered in the civics textbook dictated by Atatiirk himself. The first element and

839 1bid.
840 1hid.,
841 hid.,
842 hid.,
83 hid.,
84 1bid.
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also the basis of Republican regime is stated as the unconditional sovereignty of the
people as a general principle.®* In this respect, the founder of the Republic glorifies
nation as the ultimate source of the regime and overall power of the state. Hence, this
situation inevitably ensures the assumption that there is no power other than nation

for legitimizing political sovereignty.

Within this context, Atatlirk explains the source of sovereignty from historical
perspective in-depth in the textbook. In the past, it was believed that kings and
sultans took their legitimacy and sovereignty from god; in other words, it was
assumed that “sovereignty given to those rulers by god.”®¥ Since 16th century, the
source of power has not been god but nation itself. At the present time, this idea is
institutionalized as the theory of national sovereignty. Atatiirk explains this theory as

follows:

Sovereignty is based on the will of nation, above individual wills, as a collective
personality. Therefore, the sovereignty is one, inseparable and this collective
conscience/will, collective personality cannot be transferable to any other
nation.®’

In this respect, there is an unexceptionally negative approach in the textbooks against

the regimes based on metaphysical god(s) instead of nation.84

In the same book, nation is also presented as the essential source of morality contrary
to the textbooks of the preceding period which assume god/religion as the ultimate
source. According to Atatiirk, the necessity of a moral system stems from practical
needs towards social order, security, and progress. It requires a power over
individuals to constitute moral rules. Atatiirk states that traditional societies were
trying to lead a moral life based on the scriptures that they believed to come from a
metaphysical source. In the contemporary world, individuals must comply with
moral rules emanating from the nation itself, in parallel with the changes in the

source of sovereignty along history.8* In the further lines, it is seen that this moral

85 Afetinan, Medeni Bilgiler-..., p. 30

846 |bid.

847 |bid., p. 30-31. Italics added by the author.

848 For examples see. Tarih II: Kemalist Egitimin Tarih Dersleri (1931-1941), 3.ed., Istanbul: Kaynak Yayinlari,
2001 [1931], p. 3; Afetinan, Medeni Bilgiler..., p. 30-31, 33.

849 A fetinan, Medeni Bilgiler-..., p. 20-21.
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force is described in a manner that evokes Durkheim's findings about the relationship
between individual and god in traditional communities. For Atatiirk, the nation
embodies such a force in order to establish social order and progress. In this regard,
"interest, effort, dedication, and if necessary, gladly giving away his own being" are

in all respects expected from individuals.° In his own words,

in a nation that has reached a level of perfection in every way, members pursue
the requirements of national morality by emotional motivation and heart, not by
mind. This is the greatest national feeling and excitement.®*

Along the lines of above arguments, it should be noted lastly that these books totally
do not adopt an anti-Islamic position. Since writers of the textbooks point out the fact
that they have no objection to a religion as long as it is limited to a bond of
conscience between God and individuals, and not directing their social relations. The
role of religion presented by history and civics textbooks will further be analyzed in
next sections when | discuss Islam and secularism in more detail. Now, | proceed

how textbooks of the period specifically narrate Judaism, Christianity and Islam.

First and foremost, | should underline the fact that as religion courses were not part
of the official curriculum in this period, religions including Islam appeared only in
the general history textbooks. Similar to the preceding period, religion holds a
prominent place in the pages allocated to communities’ social features. Different
than the history textbooks in the preceding period, there is more space for faiths other
than Abrahamic religions. In addition, it is crucial to note that writers emphasize
moral values over religious practices. | will refer to depictions of Islam extensively

in the next section; here, | focus mostly on narrations about Judaism and Christianity.

Before an in-depth analysis, it is important to draw a quantitative picture. In the
General History set, faiths other than Abrahamic religions are narrated in one or two
pages, while Judaism is narrated in nine pages; Christianity is narrated in four pages.
When it comes to Islam, more than hundred pages are allocated solely to the history

of Islam.

850 [bid., p. 20.
851 |piq.
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Allocating more pages to Islam does not mean positing negative references to other
religions in this period. In fact, it can be contended that writers’ style is quite neutral
and objective towards them. Expressions such as “our religion” or “their religion” are
not found in the pages; thus, it is not possible to identify writers with any religion
including Islam. Still, as noted above, it is apparent from glorifying references that
writers have a positive approach towards religions which posit preponderance of
moral values about public life and that enshrine the idea of becoming nation. One
prominent feature about general history textbooks is that they emphasize moral
values vis-a-vis religious practices. What is more, there are abound expressions that
specifically praise nations and nationalism in the sections where religions are

specifically narrated.

At this stage, it can be stated that more sympathetic language is used in the history
textbooks towards Judaism than Christianity. Writer of this particular section
especially notes that "Religion of the Hebrews is important... [and] Hebrew Bible is
an important religious literary work..."®®2 The teachings of Judaism are described
more at length with direct quotations from the holy book of this religion. The author

uses the following statements for this book:

The Old Testament is a history, poetry book; a collection of revelations and
hymns as well as a law book. It is composed of old time stories, God’s
commandments, history of Palestine and excellent psalms... These stories have
inspired and continue to inspire poets and artists. They are absolutely prominent
for literature and art. .83

A nodal point about this citation is the writer’s contention that the book includes
God’s commandments and it is a collection of revelations. Relatedly, writer does not
engage in any questioning about the god of this religion in further pages. Even, he
refers to Ten Commandments as “God’ commandments which were received by
Moses” with a manner not used for Prophet Muhammad in the part where Islam is
narrated — probably written by a different writer.8>* In the following lines, writer

recites stories of Joseph, Suleiman and Hebrews’ exodus from Egypt directly quoting

82 Tarih I..., p. 162.
83 |bid., p. 155-156.
84 |bid., p. 158.
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from the primary source. In a similar vein, it is reported to students that Joseph died
at the age of 110 and Moses died at the age of 120.8%°

However in comparison with the above, it is seen that Christianity gets relatively
negative treatment from the writers. With reference to the Bible, Jesus Christ is
denigrated on the grounds that he is not a historical figure -that is in reality he does
not exist- and all religious narratives about Virgin Mary and him are myths.8® The
only positive reference to Christianity is limited to church’s role in raising some
precious intellectuals. Sen-Jen is referred as one of those whose “wisdom..., ethics
and character. .., manner of speaking... and works are precious.”®’ Thus, | contend
that Judaism is treated exceptionally positively amongst other religions in the
textbooks. At this stage, it would be worthwhile to look at what is written

particularly about Islam in the textbooks.

Amongst all religions, Islam occupies quantitatively the prominent place in the
textbooks. However there is no remarkable exaltation in terms of authors’
approaches towards Islam. In parallel to positivist interpretation of religion in
general, Islam is discussed with an approach that rejects its metaphysical basis. It is
observed that on one hand, writers attempt to materialize this religion like other
religions; on the other hand, the faith in this religion is fixed to a relationship
between God and individuals. The objective could be to minimize the role of Islam
as the founding core over social/ national identity and relations. This approach stands

distinctively apart from the approach | noted for the preceding period.

In the textbooks of the period, Islam is portrayed as a religion engendered by
Muhammad’s individual initiations rather than revealed by a metaphysical source. In
this regard, he is introduced as the person who “invented” this religion with his pure-
heart and love for society.®%® Accordingly, Islam “is the new religion invented by him
[Muhammad] at the age of forty”” and the Qur’an “is the collection of principles set

by Muhammad.”8*

855 |bid., p. 157-158.

856 |bid., p. 330.

87 Ibid., p. 337.

88 Tarih I1..., p. 89-90; italics added by me.
89 1bid.
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In a similar vein, there is a detailed description in the history textbooks about the
conditions of the Era in which Muhammad advanced this religion. According to this
narration, Muhammad was actually a decent person who devoted himself to solving
the problems of his society. In fact, he presented his solutions in the aftermath of an
extensive retreat of intellectual reasoning. But, in a social setting where religions of
Moses and Jesus were also known, he himself believed that his solutions were
emanating from a metaphysical source. Thus, he revealed them as commandments of
a new religion with the title “prophet.”®® The emphasis on “intellectual reasoning”
points out the allegation that the Qur’an is not a book revealed into heart of
Muhammad by the angel Gabriel. On the contrary, it is asserted to be produced by
Muhammad in the aftermath of a rational process.

Another salient narration in the history textbooks is that prophet’s teachings are
reported as for “the interests of people” and “in line with the necessities and needs of
the society”. This is probably the answer to question why writers feel respect for
Muhammad’s teachings, even though they reject its metaphysical nature. As writers
often put forward in the textbooks, every initiation rooted in and serving to society is
considered precious by them. Furthermore, Muhammad is depicted as an individual
motivated by collective conscience of his era even though he was not aware of this at
that time. Within this context, this implicit connotation could be regarded as an
evidence to writers’ contention that Islamic prophet takes his power not from a
metaphysical god but from his society’s collective conscience. To quote further for

example:

...In his life, Muhammad managed Islamic society well by taking necessary
precautions and positing appropriate solutions. If he had contacted with
communities other than Arabs, he would probably have made paramount
changes. Because, he had a progressive soul; he was ready to amend his system
for the better.

Muhammad considered himself not to be bound by anything if reforms were
needed in religious problems or social problems. He always walked forward.
His death caused a sharp end to this progress. The reasons for the recession and
decline in the Islamic world shortly after Muhammad’s death could be found in
his caliphates’ searches for the scriptures of him, not the soul of his profession.

80 For example see. Tarih Il..., p. 91; Tarih: V. Sumf (Ilkokul Kitaplart), Istanbul: Devlet Bastmevi, 1936, p. 26.
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This great fact is properly understood and perceived in the Turkish Republican
Era.2!

Above quotations draw a prophet portray inimical to common Islamic view. In the
general Islamic context, Allah is conceived as the sole source of revelations, realities
and moral obligations. Therefore, the prophet’s duty was to declare revelations he
received from God to human beings. A Muslim believer also accepts that he adapted
these obligations to specific occasions, since he was the president of the state at the
same time. Still, it is believed that even his adaptations are compatible with the
general principles and obligations of Islam.®%? Moreover, according to the same
citation, the scriptures —in fact referring to the Qur’an- are assumed to lose their
validity in the course of time and expired. Hence, for the writers of above paragraph,
it is crucial to follow the philosophy behind it —-namely “pragmatism”- rather than the
text. Writers praise this pragmatic approach so much that they clearly express that
Turkish Republic implemented the same approach taking it as an example. In the
light of these connotations, it can be acclaimed that the crux point is writers’

endeavor for creating a secular religion and a worldly prophet.

In the same textbook, the prophet is often reiterated as a human being with no
supernatural powers even though he is depicted with high qualities as a ruler or an
army commander. Below excerpt is a typical example for the contention that he is the

founder of Islam:

It is necessary to overlook military activities of Muhammad in order to
understand how he is as a founder of the religion and a state ruler. Otherwise,
we would not be able to get rid of reducing Muhammad to an illiterate,
ignorant, insensitive, and inactive person, taking everything from an angel and
declaring to his surroundings. Muhammad, who proved to be an asset as a
sensitive, thoughtful, and an initiator individual, is one of the great personalities
amongst his contemporaries.®3

It is manifested that Muhammad collected various qualities of an outstanding and

brave commander. In the Battle of Uhud, it is narrated that the prophet fell into a bad

81 Tarih I1..., p. 118; italics added by me.

82 For discussions see Fazlur Rahman, /slam, (trans.) Mehmet Dag, Mehmet Aydin, 9.b, Ankara: Ankara Okulu
Yayinlari, 2009, p. 53-142.

83 Tarih I1..., p. 93-94; italics added by me.
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position but recovered in a short time and enabled Muslims to win the battle.?%* He is
also praised for his military leadership and his strategic moves. According to authors,
his talent and high intelligence as a tactical military genius are recounted as the main
factors behind his success.® This emphasis is echoed in many places as follows,
“Muhammad above all gave importance to military movement and activity in order
to spread the power and influence Islam.”®® [t can be asserted that Muhammad who
is originally a messenger of the divine message by adherents of Islam depicted in the
textbooks merely as a commander who lived and died as a hero. This emphasis is
supported by talking very little about the teachings of prophet instead narrating more

about the wars and his military tactics in pages.

After the emphasis on humanly features of the prophet, several expressions are put
forward to advocate the allegation of humanly and historical creation of the Qur'an. It
I asserted that provisions of the Qur’an could be collected under three headings.
Amongst them, only the tawhid (oneness of God) principle is fundamental and
indispensable. The other principles pertaining to law and history are appropriated to a
specific knowledge and era, hence regarded as out of value and validity.®" As
pointed out by the following quotation, “Muhammad changed and extended his first
teachings in an evolutionary manner”®8, writers adopt that suras in the Qur’an are

not unchangeable.

Along the lines of the arguments above, textbook writers seem skeptical about
symbols and narrations that are treated with reverence in Islam along with the
Qur’an. Comments about the Sacred House Kaaba could be given as an example
here. According to Qur’an and Islamic tradition, it is believed to be made by the
prophet Abraham in pre-Islamic period. However, in a textbook, it is narrated that
Kaaba means “dice” (Turk. tavla zari) in Arabic®® in spite of the fact that it is named
after its cuboid-shape. The description of the building has the same careless
approach: “Indeed, Kaaba is in the shape of a dice and nothing more than four walls

not higher than a human being; walls were without clad and made of ordinary (Turk.

84 |pid., p. 99-102.

865 |bid., p. 94-95.

866 |bid., p. 102; italics added by me.
87 Ibid., p. 92.

868 Ipid.

869 |bid., p. 85.
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adi) stone.”®° Religious narratives about the building are regarded as made up

stories.®!

The comments on the Islamic pilgrimage (the Hajj) also conflicts with traditional
Islamic view. According to Islamic faith, the pilgrimage to Mecca is revealed by God
as one of the five pillars of Islam.8” Still, in the textbook, Hajj is explained as “a
yearly huge street fair (Turk. panayir) rather than a religious gathering...”®”® Hence,
performing pilgrimage to Mecca, which is a sacred journey of moral and spiritual

significance for Muslims, is also discredited by writers.

To summarize, there is an explicit motivation in the textbooks of the period -
strikingly different from the preceding period- to disgrace (or at least individualize)
religions in general, Islam in particular. This could be considered as a result of the
positivist- materialist stances of the writers as discussed previously. As might be
guessed, they are not expected to be advocating a religion based on a metaphysical
god and his revelations. Another reason for this could be their assertion of Islam as
one of the obstacles in the development of Turkish nationalism. In this context, |
undertake an in-depth analysis in the following sections for the role of Islam in the

conceptualization of national identity.

While religion is not invoked as one of the defining components of national identity,
secularism holds a large space notwithstanding minor variations in almost all
textbooks. Accordingly, it is persistently expressed in the textbooks of this period
that the state cannot engage in a relationship with any religion whereas individuals
can believe in whatever they want within the freedom of conscience. In this regard,
secularism as a principle is defined in the sociology textbook as follows: “state
neutrality toward religion” and “leaving individuals free in their faiths, not
interfering between god and his followers.”8"* Sadak refers this political development
as one of the consequences of modern times and argues that states were bound to
religions in the past ever since they legitimized their authority through them. In spite

of this, religion lost its social function over time and now it is limited to be a call to

870 | bid.

871 pid., p. 90.

872 Rahman, Islam. .., p. 63-64.
873 Tarih I1..., p. 109.
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individual’s conscience. According to him, the reason for this shift is the change in
societies and their needs. These dogmatic beliefs emanating from religions were not
compatible with the changes in the course of the time. Hence, secular states were
constituted thanks to the advent of scholarly/scientific thought, culture, ethics, and
law independently from religion.®”® For Sadak, the cardinal outcome of this
development is the freedom of mind. Moreover, he highlights particularly the long

historical process and mass struggle behind this freedom.8"

History and civics textbooks simply define secularism as the separation of state and
religion.8”” Historical development of secularism in the Western societies is narrated
in a more detailed way particularly in the related volumes of the history textbooks.®®
A distinctive narrative about the historical development of secularism is found in a
high school history textbook with the contention that separation of religion from state
and religious freedom were already achieved by Turks in the ancient periods.®”® The
author also emphasizes that secularism is not “irreligiosity”.88 Atatiirk further
explains how this principle is reflected into the political and administrative structure

of the Republic:

Republic of Turkey has no official religion. Rules and regulations in the state
administration are shaped and enforced by the principles of contemporary
civilization in line with secular needs. As religion is associated with conscience,
Republic sees the separation of religion from state as the prominent success
factor in the contemporary progress of the Turkish society.8!

As defined here, religion is asserted in the eyes of the writers of the period including
Atatiirk as a matter of conscience not of the state. In a similar vein with the preceding
period’s textbooks, it is highlighted that regulations of the state in Turkey are
structured mainly in line with social needs, daily circumstances and practices. In

other words, the functioning and contours of state administration cannot be defined

75 Ibid., p. 94-95.

876 |id.. p. 95.

877 For an example see. Tarih IV: Kemalist Egitimin Tarih Dersleri (1931-1941), 3.ed., istanbul: Kaynak
Yayinlari, 2000 [1931], p. 187.

878 See. Tarih Il1: Kemalist Egitimin Tarih Dersleri (1931-1941), 3.ed., Istanbul: Kaynak Yaynlari, 2000 [1931],
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by any religion. In the same context, individuals are free in espousing religions and

nobody can interfere in this realm. Atatiirk argues,

Every individual has the right and freedom to think and believe whatever they
want, adopt any political inclination, [and] obey or disregard the requirements
of his/her faith. Nobody can be forced for his/her thoughts or beliefs. Freedom
of conscience is recognized as one of the indispensable cardinal rights of
individuals.?8?

What is more, for Atatiirk, individuals can perform their religious practices as long as
they are not against the security of the state, traditions and political laws and order.8
Be that as it may, the laws on attire, closure of dervish convents and lodges,
abolishment of Caliphate, prohibitions on superstitions and heresies, fortune-telling,
visitation of saints’ tombs in the Republican era were not regarded as religious tenets

but elements of real bigotry and ignorance.®4

Although secularism holds a larger space in the textbooks, relatively similar
statements are used in the conceptualization of the phenomenon with the preceding
period. Still, textbooks generally have a consistent approach pertinent to secularism
in this period since former textbooks were seeking legitimacy from Islam both in the
formation of national identity and in the justification of secularism. Indeed, such
ambiguous strand could not be observed in the textbooks of this period keeping in

mind the fact that religion courses were not part of the official curriculum in this era.

5.3. Nation and Nationalism in the Textbooks

After religion and secularism in the textbooks, | embark upon an analysis of key
terms of the discourse such as nation and nationalism in this part of the study. In all
textbooks, these concepts hold a paramount place and are frequently glorified by
writers. The nodal point is that textbooks adopt a common discourse in their
approaches to nation in this period different than the preceding era. As noted before,

this discourse appeared in the party program of RPP in 1931. Within this context, as

82 hid.
83 |hid.
84 1bid.
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a general assertion, textbooks treat concepts of nation and nationalism as modern

phenomena rooted in the past.

In order to understand the upcoming discussion, it is appropriate to start with Sadak’s
complicated approach of conflating two contradictory perspectives, modernism vis-a-
vis essentialism. Indeed, it is possible to come across with expressions from both
perspectives in the depictions of nations and nationalism in the textbooks as generic
categorizations, and specifically Turkishness and Turkish nationalism. In this regard,
first and foremost, nation is defined in the sociology textbook as following: “a
political and social community that consists of citizens who share a common
language, culture, sentiments, thoughts, [and] ideals.”®® This expression comes up
not only in the textbooks of the period®® but also in RPP’s party program
simultaneously in 1931.8 Besides, nationalism is usually used interchangeably with
the thought, sentiment or will of national belonging (Turk. millet olma diisiincesi,
hissi, iradesi) in these textbooks. Keeping these definitions in mind, | contend that

they are compatible with the definitions of the preceding period.

The profound break with the preceding period appears in the discussion about how
far the history of nations and nationalism dates back. According to this paradoxical
stance, it is seen that these concepts are regarded as modern phenomena in some
places, while as ahistorical in other places. In order to clarify this stance, | elaborate

upon what Sadak writes about the history of nations and nationalism in his book.

Sadak begins his discussion by writing about the emergence of nations in Modern
Europe. According to writer, nation was determined as the new form of social
unity/solidarity in order to sustain societies immediately after the end of monarchies.
This new bond is articulated by him as “a public imagination and an idea (Turk.
kamusal bir tasavvur, goriis) adopted by each individual constituting the nation.”8%

Here, it is quite surprising to come across with an early model of Anderson’s

conceptualization of “imagined communities” in Sadak’s narration.

85 Sadak, Sosyolaji..., p. 42.

886 For examples see. Afetinan, Medeni Bilgiler-..., p. 18; Tarih IV..., p. 180; Yurt Bilgisi (ilk Mektep Kitaplar::
IV, Sumf), Istanbul: Tiirk Kitapeiligi Limited Sirketi, 1934, p. 4; Kazim Seving, Tiirk Yavrularina Yurt Bilgisi —
Simif: 5, Istanbul: Ekspres Matbaasi, 1931-32, p. 10.
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In the following lines, Sadak undertakes an assessment of different theories about
nations. In the beginning, he rejects the theory that defines nation by means of social
contract under the influence of Rousseau on the grounds that it is not sociological but
rather metaphysical 8 Essentially, Mehmet Izzet, the author of the sociology
textbook of the preceding period, defined nation exactly in a Rousseauan way.
However, Sadak argues, this theory is based on the idea that collective conscience
(will) is a sum of individual wills. On the contrary, he asserts that national
conscience, which is born out of the society, exists as a unique, and independent
reality beyond all individuals. According to him, collective, public conscience/will
manifests itself via individual consciences.?® In this respect, Sadak’s understanding

of society seems to be similar to Durkheim rather than Rousseau.

The nodal point is that Sadak also challenges theories that regard nations merely as
products of the external factors and historical circumstances. Since, nations are
flourished in the a priori feelings in the collective conscience. For him, “the will to
national living were naturally present before the implicit or explicit consent of
individuals.”% With reference to Renan, writer argues that there are two components
of nation; one is having a common history based on a shared life as a community,
and second is the desire to preserve and sustain this inheritance. Within this context,
writer reiterates what is noted by Renan as the essentials to be a nation: “having
common glory and reputation in the past, having a common will today, attaining

great achievements together, [and] maintaining the desire to achieve more...”8%

It is understood from Sadak and textbook writers who reiterate the same
definitions®® that nations on one hand are modern phenomena; on the other hand,
rooted in the ancient times. In this regard, present nations are essentially thought to
be the successors of the perennial communities. Hence nations are believed to be
gathered around the feelings, thoughts and ideals coming from the pre-existing
collective experiences. This way of approaching nations and nationalism seems to be

an early version of Smith’s “ethno-symbolic” theory which was discussed in the

89 pid., p. 38.

890 |bid.
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second chapter of this study. Indeed, Sadak’s claim that what differentiate present
nations are pre-existing components such as symbols, myths, values and traditions®
connotes the contemporary theory of “ethnie-nation persistence” even though he does
not use the term ethnie. Within this background, textbooks perceive nations as
modern developments based on historical cultural commonalities. In this part, |
proceed with an in-depth analysis of how writers approached Turks and Turkish

nationalism in the context of this perspective.

The main difference in this period is that writers discuss all subjects within a
hegemonic discourse of secular Turkish nationalism. In other words, Turkishness
constitutes the core of the discourse on the textbooks of the period, with no intention
to share this prominent position with religion. Hence, history, civics and even
sociology topics are narrated overtly in relations to Turks —de-emphasizing Islamic
element. In this section first and foremost, | undertake a quantitative and qualitative
analysis to show how Turks, Turkishness and Turkish nationalism are narrated in the

textbooks of the period.

As a first step, | present a table below about the history textbooks. Table-4
demonstrates the quantitative comparison of pages allocated to Turks in high-school

history textbooks vis-a-vis other communities.

Table 4 — A Comparison of the Pages Allocated to Narration of

Turks and Other Communities in the History Textbooks

Other communities Turks Total

Tarih | 304 38 342

Tarih 11 158 182 340

Tarih 111 138 172 310

Tarih IV - 348 348
Total 600 740

894 Sadak, Sosyoloji..., p. 38.

205




According to above table, it is obvious that narratives about Turks occupy larger
space than other communities within the high school history volumes except for the
first volume. The nodal point in narratives about other communities is that certain
sections are still reserved for the relationships between them and Turks. For instance,
more than half of the forty two pages in the second volume are about the relations of
Turks with the Umayyad and Abbasids (either contributions of Turks or wars with
Turks). More significantly, even in the first volume that seems to be written with a
less focus on Turks, history of each community is narrated inevitably with references

to Turks as progenitors of all civilizations.

Following the quantitative comparison, | proceed with the distinct manifestations of
Turkish nationalism in the textbooks. The first crucial point is that the Republican
period is narrated generally with the subject “we” in numerous textbooks. Hence,
similar to textbooks of the preceding period, it could be contended that all students
are assumed to be nominally as “Turks” —if not an assumption, an endeavor of
instilling this identity is obvious. An example for the definition of “we” could be
found in the following statement: “[our] fathers are from the nation, mothers are
from the nation, siblings are from the nation, and all beloved ones are from the
nation.”®® With this statement, writer attempts to invoke in students a feeling to be
part of this extended family both through a kinship and a feeling with nation/Turks.
This statement alone is not enough to put forward how Turkishness and Turkish
nationalism are defined in the textbooks. It is necessary to overlook through

numerous textbooks for an in-depth analysis.

In this context, one of the salient definitions is encountered in the civics textbook.
Quoting from Atatiirk, Turkish nation is defined as the “people of Turkey (Turk.
Turkiye halki) who founded the Republic of Turkey.”®® At first sight, blood
connection and specific cultural elements seem to be de-emphasized in the definition
vis-a-vis the emphasis on historical and political commonalities. In further pages,

Atatiirk recounts these natural and historical elements such as:

a.) Political unity;
b.) Unity of language;

89 Yurt Bilgisi (IV. Sintf)..., p. 5-6.
8% Afetinan, Medeni Bilgiler..., p. 18.
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¢.) Unity of homeland,;

d.) Racial and ancestral unity;
e.) Historical affiliation;

f.) Moral affiliation.8%’

It seems new elements are overtly added by him into this definition. It is observed
that Atatiirk contextualizes nationalism going far beyond the cultural nationalism of
the preceding period. Now by this definition, Turks hold a unity not only in terms of
culture, thought, and ideal but also by common political integrity, race and territory.
Hence, it is obvious that the official Turkish nationalism is evolved to a larger
context of political/territorial nationalism with an ethnicist inclination and racist
tones besides cultural nationalism. Indeed, it is possible to encounter highly
examples that can confirm this differentiation in the textbooks of the period. Keeping
these examples in mind, three cardinal features of Turks are emphasized in the
textbooks such as being perennial, having distinctive/unique essence, and belonging
to a pure race. In this section, a detailed assessment of the discursive approach in
defining Turks will be undertaken with reference to these components in the

textbooks.

The first component is the emphasis on perennial existence of this community.
Indeed, the textbooks of the period contend that Turks are unexceptionally one of the
ancient people in the world as pointed out by Atatiirk.8% An exact date is not given
for the beginning however it is stated in one textbook, “Turkish history starts with
the first appearance of human beings in world history.”® In another, it is stated that

the oldest Turks crossed over to Paleolithic Age in twelve thousand years B.C.9°

In the textbooks, Central Asia was stated as the original “homeland” of ancient
Turks, which was “a great land extending from Aegean Sea to Japanese Sea; from
Hint Ocean to Northern Baltic Sea...”%! Although the region was full of fertile

wetlands in ancient times, it became drought due to the wild winds from the northern

897 Ibid., p. 22.

8% For examples see. Yurt Bilgisi (IV. Swif)..., p. 4; Tarih: 1V. Sumf (llkokul Kitaplari), Istanbul: Devlet
Basimevi, 1936, p. 11-12, 106.

89 Tarih: IV. Sumf ..., p. 69.

%0 Tarih I..., p. 10.

%01 |bid., p. 25.
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east aftermath the Ice Age.*® In parallel to these, climate and life conditions became
worse and worse; thus, ancient Turks moved out of Central Asia through a series of
migrations and inhabited different parts of the world at least nine thousands years
ago.%® In this regard, it is crucial to note that narratives about the history of the

Turks in Central Asia are identical to those of the preceding period.

The notion of perennial existence is also emphasized in an endeavor to justify
Anatolia as the present homeland of Turks. In Atatiirk’s definition, homeland is “the
land in our contemporary political borders where Turkish nation inhibits with the
works pre-existing in ancient history and territory.”%* Celal Nuri reports that Turkey
belongs to “Turks since the oldest and darkest periods of history.”%® The common
point of inhibiting this territory since older times is revealed as the reason why
Turkey belongs to Turks. Ideological and historical basis of this belonging are

shaped by the Turkish History Thesis which will be discussed in subsequent sections.

As noted, this emphasis about the ancient history of the Turks was prevailing in the
textbooks of the preceding period however it is referred more systematically now.
There are repetitive explanations of the Turks as being one of the ancient
communities in the history. The key point is the continuity between perennial Turks
and contemporary Turks within, as discussed previously, the context of Sadak’s
contextualization of the nation. In this regard, Turkish nation is regarded as a modern
phenomenon; on the other hand, Turks are considered originally as a perennial
community (ethnie or proto-nation) coming from Central Asia. Hence, the alleged
continuity in terms of cultural traditions and racial unity constitutes one of the pillars
of ethnic- nationalism. According to this understanding, what makes Turks unique
and strong today is the historical bond extending from the ancient times. Therefore,
based on this nationalist strand, students are reminded constantly to show utmost care

for preserving the “sacred heritage” inherited from their great ancestors such as
29906

9% ¢

“Turkish language”, “Turkish morality”, “customs, traditions and interests.

%2 |hid., p. 26-27.

503 |id., p.26.

%04 Afetinan, Medeni Bilgiler...,p.19. o .

95 Celal Nuri, Vatandaslk (Yurt Bilgisi): Ilk Mekteplerin Sinci Smiflar: Igin, Istanbul: Ileri Kiitiiphanesi, 1931, p.
5.

96 For examples see. Afetinan, Medeni Bilgiler..., p. 19; Tarih I..., p. XI.
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The second cardinal feature of Turks emphasized in the textbooks is having
distinctive/unique essence. It is another similarity of two periods, even though it
becomes more systematic and sophisticated in the textbooks of this period. These are
“very strong and creative Turkish nation”®’ “proud and devoted [Turkish]

25908

nation”®%, ‘Turkish nation with a natural power®®, “Great Turk with high honor,

ability, and integrity®°, “merciful and brave Turkish nation™®!, “heroic Turks”'?,
“pure and great Turkish nation™®3, “compassionate/decent Turk™®4. In a similar
vein, Atatiirk, in his book, describes Turks as a “unique nation in the world with no
equivalent in greatness, perenniality, and pureness.”®*®> Among those qualifications,
other prominent merits could be recounted such as creativity, powerfulness,
uniqueness, fearlessness, intelligence, cleanliness, and heroism. More systematically
than the preceding period, these elements are considered, in a sense, as Turk’s
national moral character and identity. Traces of this inclination could also be found

in the statements such as

Turkish nationalism, walking in harmony with contemporary nations, knows the
necessity of preserving the unique character and independent identity of
Turkish society. By this, it does not want the non-national (Turk. milli olmayan)
influences to enter and spread in his own land.®*®

By assuming an “essential” Turkish identity, character, or ethos, writers accept that
Turks and Turkishness are “naturally” associated with these credentials listed above.
This inclination could also have a prominent role in reproducing the glorified status

of the Turkish nation in the eyes of citizens.

In the same background, “military service” occupies a predominant place in the
textbooks as one of the essential qualifications of Turks. Pro-militarist inclination
continues in this period just like the preceding period. A salient example could be

quoted from a primary education fourth grade civics textbook:

%7 Tarih IV..., p. 14.

908 |pid.

909 |pid.

910 pid., p. 16.

911 pid., p. 36.

%2 Tarih IlI..., p. p. 3.

913 Yurt Bilgisi (IV. Simif)..., p. 4.

914 1bid., p. 44.

915 Afetinan, Medeni Bilgiler...,p. 18.

916 Tarih IV..., p. 182; italics added by me.
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Is there a nation other than Turks who have been soldiers for hundred years?
Which nation does love soldiery so much, and has been soldier similar to
Turks? If we see a soldier, our hearts beat, our tears shed. Our father was a
soldier, or grandfather was a soldier, our grand grandfather was a soldier.

Nations in all over the world say how brave, how heroic soldier Turk is. Being a
soldier is God’s gift to Turk. Turk is the nation who is not terrified to die in the
names of great and high ideals and sentiments...%*’

To be soldier means agreeing to kill and to be killed. A soldier runs reluctantly
to death; he runs not to die but to kill; but in this run, there is also death. How
noble, how sainted (Turk. miibarek) the ones who are ready to die for their
homeland, nation are.

Therefore, military service is a preparation for the death that unites all

citizens. ..%8

Narratives about military service and dying for the sake of the homeland are
reiterated in other textbooks as well. They are usually considered as the citizens’
sacred debts against their nation/state. The nodal point in the quotation above is the
depiction of death as a “sainted/sacred” element that unites all citizens apart from the
religious references. As there is no hint of Islamic context in the statements, this

inclination could be interpreted as an endeavor of a nonreligious sanctification.

Another similarity between the textbooks of two periods is the emphasis on the
“civilized” characteristic of the Turkish essential personality/identity. Nevertheless,
due to Turkish History Thesis that shapes the official history discourse in this period,
narratives about this are evolved to a larger context and more systematically.
Accordingly, Turks are defined as the community who developed the first
civilization of humanity. Besides, they are also the ones served to emergence of other
civilizations by bringing their cultural heritage from Central Asia to different parts of
the world. Before moving on to examples, it should be noted that culture is
understood at least from the formal definition in this textbook as a concept identical
with civilization. For this, “when we say culture, we mean the combination of things
a society can do in political life, intellectual life, economic life; civilization is
nothing further.”®*® However, there is ambiguity within some textbooks in regard to

their approaches to culture and civilization similar to textbooks of the preceding

7 Yurt Bilgisi (IV. Sinif)..., p. 66.
918 hid., p. 71.
9 Tarih I..., p. 8.
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period. For instance, Sadak separates these in his appeal to follow European
civilization in the scientific and technical fields, but to keep national character and
identity to preserve Turkish culture.®?® In a high school textbook, as noted in the
previous paragraph, “Turkish nationalism, walking in harmony with contemporary
nations... [is against] the non-national influences to enter and spread in his own
land%%; shows that there is a separation in minds. Thus, | must say writers of

textbooks have an ambivalent attitude towards this issue.

In the related parts of the history textbooks, the following expressions are used for

the first steps of civilization by the Turks:

While, people in the other parts of the world were living in wilderness in the
holes of trees and rocks, Turks reached the Wood, Metal Ages in the homeland.
The period that clearly separated humanity from animality, and domestication
of animals was opened here; the first step of nature’s surrender to human,
namely farming began here. The origins of grains of barley, wheat, rye as well
as animals such as sheep, goats, horses, camels were here.. 922

According to this narrative, all pre-historical periods were lived first and foremost by
the Turks as well as farming, and ranching were carried out for the first time by
them. In the same textbook, other Turkish innovations/inventions in the world history
are listed as following: attire making; domestication of horse and dogs®?; mining®%*;
writing®?®; enforcing family system with official marriage®?®; (private) property®’;

religion®?; calendar®?®; first art works®®, and etc...

In a similar vein, it is contended that the Turks brought civilization in the course of
their movement to native populations living in various regions, including China,
India, the Middle East, northern Africa, the Balkans, and other parts of Europe.
Writers highlight this process in the following way:

920 Sadak, Sosyoloji..., p. 45.
921 Tarih IV..., p. 182.
922 Tarih I..., p. 26.
923 pid., p. 12.

924 |bid., p. 13-14.

925 |pid., p. 41.

926 [bid., p. 46.

97 1pid.,

928 |pid., p. 48-49, 53.
929 |bid., p. 66.

90 |bid., p. 3, 12.
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To find better climates, Turks spread to the four corners with the seeds of
civilization at their hand; they looked for beautiful and rich water for farming.
They fought with the primitive locals and at the end, they either had driven
them away or civilized them. As they had superior intelligence and weapons, it
was easy for them to dwell in and rule others. In the vast lands they found, they
settled and became indigenous people of those lands.®3!

Relatedly, the first civilization that Turks founded outside of Central Asia is
considered to be the Chinese civilization.®®? Indian civilization is another one
allegedly established by the Turks. When Turks reached India, they drove away “the
dark-skinned tribes which looked like monkeys” down to south; and there,
established the Indian civilization “bringing it up to a higher level.”®® It is also
narrated that Turks who went to the West established the civilizations in the front
Asia, Mesopotamia®®*, Egypt®®, Anatolia®®, and the Aegean-Mediterranean.®’
Apart from these, another Turkic group went to Europe and established the
foundations of today’s Western civilization.®® It is described in detail that Turks who
chose to stay in their homeland instead, also made great contributions to the

development of the Central Asian civilization.%3

Textbook writers seem to have found a valid reason for any objection about the
historical remains of all these civilizations. For instance, the reason for no trace of
the name, Turk, in the ancient written sources discovered in this region is explained
by the writers as in the following citation: “[ Those civilizations] were called with the
names of the founding tribes or tribal chiefs or the lands where they [were].”%
Similarly, it is also put forward that “the pronunciation of these names was changed
over time to a greater extent; hence, it is not easy to understand at first sight if they

are Turkish names.”?*

931 |bid., p. 28; for more details see. Ibid., p. 54-62.
932 |pid.,

933 |bid., p. 29; for more details see. Ibid., p. 72-84.
934 For details see. Ibid., p. 85-99.

935 For details see. Ibid., p. 100-125.

936 For details see. Ibid., p. 126-137.

97 For details see. Ibid., p. 137-153.

938 For details see. Ibid., p. 256-342.

939 For details see. Ibid., p. 63-67.

940 For details see. Ibid., p. 33.

%1 For details see. lbid., p. 33.
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The third nodal point comes to the fore in a more marked manner by the narratives
about Turks through racial references. Even though race is not referred as a cardinal
element in the generic definition of nation; writers seem to develop an inclination to
use “Turk” with racist inclinations along with political and cultural. In this regard, it
would be worthwhile to overlook textbooks for the definitions of and the narrations
about race. In Tarih | textbook, diversity in climatic conditions is depicted as the
reason for the racial differences.®*? Accordingly, the concept is defined as follows:
“the uniformity of people who are from the same blood and alike in appearance.”%*
Even though it is highlighted that brain (in a sense, mind/intellect) is more prominent
than biological traits in the social development of states®**; it is also echoed along the
lines that the shape of the skull “created a fundamental difference amongst people
who have come one after the other and have made history over the world.”%® Within
this context, Turks are considered to be the “white-skinned” and ‘“large-headed”
(brakisefal) race.®*® Besides, as in Gokalp, “Turkish race” is recited in the textbooks
with frequency as an independent race; thus, it is assumed that Turks constituted a

nation as well as an independent race.%*’

After emphasizing the racial diversity as an essential difference amongst various
nations, consequently, writers attribute superior qualities to Turkish race. I contend
that below lines describing the purity and superiority of Turks as a unique race could

be given as a key example:

Turkish race which created the greatest movements of history is the only one
preserved its nature very well. In the pre-historical and historical times, this race
also mixed in with the neighbouring races while occupying large lands. In these
mixtures, Turkish race never lost its origins as its original features always
remained dominant. However some of them, which were exposed to mixtures
for longer period and in masses, assimilated and could not preserve their names
and languages.

Language, the most precious product of the brain, was well preserved by the
most Turkic race in the evolutionary chain of history. In the pre-historical and
historical times, members of this race who established many societies,

%2 |bid., p. 15.

%3 |bid., p. 18.

94 Ibid., p. 17, 19-20.

%5 Ibid., p. 16-17.

946 Ibid.

%7 For examples see Tarih I..., p. 18; Tarih IV..., p. 182; Tarih: V. Sinif..., p. 188; Celal Nuri, Vatandaslik (5 inci
Swmif)..., p. 5; Ortamektep Igin Tarih I, Istanbul: Devlet Basimevi, 1937, p. 21.
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civilizations and states influenced each other through common language, culture
and genetic qualifications created by their powerful brain.

As we see, the salient unity of the Turkish race in history with obvious
structural (Turk. organik) qualities, with their powerful brains, with their
languages, cultures and common historical memories is by far the best example
for the definition of nation.

It is a privilege particularly in our times to see such a great race to be such a
great nation in the history; many communities could not achieve this.%*®

Similar expressions are encountered in the primary education civics textbook: “Most
nations are constituted later; but Turkish nation whose race has been living for ages
is not a cross-breeding (Turk. tziireme). This is why people from this race should
stand so upright and so proud.”®® As could be seen above, it is evident that
narratives of the official nationalism are now moving away from ethnicism towards

an overtly racial purity and superiority.

In the textbooks, one of the extensions of this inclination is listing historical
communities and figures that are believed to be descendants of Turkic origins. In this
respect, different names are appeared in the textbooks. However, the crux point is
that states known to be Turkic such as the Hun, the Goktiirk, the Seljuk, or the
Ottoman are recounted as well as many alleged communities whose Turkish descent
is contentious today. Giving reference to studies of authors such as Jacques de
Morgan, Alexandre Moret, Raphael Pumpelly and Eugene Pittard, below
communities are asserted probably from Turkic descent: the Topas, who established
the strongest state in North China through half of the sixth century B.C.,*° The
Scythians (Turk. Iskitler), who founded a great empire in Eastern Europe in the fifth
century B.C.,%! the Amazons, who are well-known with their women warriors,%? the
Mohenjo-Daro and Harappa, who established the first civilization in India in pre-
historic times,®? the Indo-Aryan, who came from Central Asia and inhibited in India

at 1500 B.C.,*** Sakas, Yuecis and Kushans, who lived in India for hundred years,®®

%8 Tarih ..., p. 20.

99 Yurt Bilgisi (IV. Sintf)..., p. 4.
90 Tarih ..., p. 66-67.

%1 Tarih ..., p. 68-69.

%2 [bid., p. 70.
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the Sumerians, the Elamites and partly the Akkadians, who were the progenitors of
the Mesopotamian civilization,*® the Tuareks, who were the oldest community and
founder of the civilization in Egypt,®®’ the Ikesuses, who invaded Ancient Egypt in
Pharaoh times,®® the Hittites, who established the first civilization in Anatolia,**® the
Traks, who founded the city of Troy in the Aegean region,®® Phrygians (Turk.
Frigler), Misia, Bitinia and Paflagonia®!, Meonia, Sart, Tursa, and Lydians
(Lidyalilar),%®? Phoenicians,®? Parts,%®* Ancient Greek Civilizations such as Hellens,
Akas (Turk. Ege), Mycenaeans (Turk. Miken), Tors (Turk. Dor), Kraks (Turk. Grek),
lonians, Phokaians, Spartans (Turk. Isparta), Athens, Macedonians®®, and the
Etruscans (Turk. Etriiskler).%®® Apart from these, the Carthaginians (Turk.
Kartacalilar), the Ligiirs, the Kimris (Turk. Kimerler), the Gauls, the Iberians, the
Celtics, the Belgaens (Turk. Belgikalilar), the Alans, the Suevs and the Vandals are
considered to be Turkic.®®’ In the textbooks, the Germanic people are reported to be
from Central Asia as their west wing became German, Frank, and Anglo-Saxon
communities, their east wing became the Got communities composed of the Visigoth
and the Ostrogoth implicitly considered being descendant from Turkic origins.®®® In
addition to these, the Bulgarians and the Hungarians are accepted to be from Turkic

descent.®® It is also reported that the Berberi tribes in Africa are Turkic.%"

In a similar context, various names from the world history are recounted allegedly
descended from Turkic origin. Many names are recounted such as: Fu-Hi, founder of
the first state in China,®”! Cenk the first emperor of the Qing dynasty,®’? Buddha,®”
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215



Confucius,®™* Kaniska of India,®”® Khian, the leader of Egypt,°"® Flabernas, the
founder of Hittite state, and King Subbiluliyuma,®”’ the Frig Kings, Midas and
Gordiyos,®® and Lydian King Gyges.’”® What is more, all political, literary, and
philosophical figures of Ancient Greece,®° Alexander the Great, the King of
Macedonia,®®! Spartacus, the head of gladiators,® Aetyiis, the West-Rome
governor,®® Berberi commander, Tarik bin Ziyat,®* the Sufi Mewlana Jalaluddin
Rumi,*®® and the Soviet leader, Vladimir Illich Lenin are also considered to be

Turkic.%8

The aim of highlighting numerous states and names allegedly descended from
Turkish race could be creating a motivation in students to feel privilege and sense of
pride in carrying the same blood with this lineage. Therefore, in this context, such
expressions could also be considered as an extension of racist inclinations of writers.

A clear example for this appears as a summary in the following lines:

There has been no race comparable to Turks in the history of humanity who has
established so many and so great states. Since the first civilized society in the
history (the Sumerian Empire, 4000 B.C.), dynasties, khans, khanates were
founded in Asia and Europe by the Turks. Immediately after a Turkic state
passed into history, several Turkic states appeared in the history scene one after
another.%8’

In this regard, it can be stated that racist inclinations of nationalism also appears in
the textbooks possibly under the influence of rising racist-fascist political-ideological
trend in Europe. Nevertheless, it does not arrive at a militant approach which claims

cleansing of other racial groups like Hitler adopted. Therefore, it can be considered
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as a tactical effort which distinctively aimed to eliminate the ideas claiming

inferiority of Turks against Europeans.

After evaluation of the narrations about Turks, at this point, I discuss the statements
about the state and Atatiirk, two other salient components in Turkish nationalist
discourse. In this regard, writers define both as the manifestations/extensions of the
nation; hence, the state and the founder of the state share the sublime qualities once
attributed to Turkish nation/race. In this part, |1 begin with the analysis of the

expressions about the state in textbooks.

In this period, the state is accrued a special position as the personified body of
sovereignty and collective conscience of the nation (Turk. milletin hakimiyet ve
iradesinin cisimlesmis hali). In this scope, Medeni Bilgiler textbook primarily
portrays national sovereignty rather with a religious- mythological style as cited: “[it
Is a] divine light/fire (Turk. nur) in the face of which all the chains melt, crowns and
thrones turn into ashes, and kings devastate.”%® Then, the relation between nation

and state is explained through the first articles of Teskilati Esasiye (the Constitution):

In our opinion, political power, national will and sovereignty belongs to the
collective personality/conscience of the nation, which is one and cannot be
separated. It is centralized in the nation as well as the parliament, the
representative body. Thus, for us, this power cannot be divided. In this regard:

The valid form of government is the contemporary form of administration for
Turkish nation. By this, the Grand National Assembly performs the right of
sovereignty in the name of the nation. The president of the Republic and
deputies are elected among the members of the parliament. Sovereignty is one,
absolutely belongs to the nation. This is the most successful form of
government.%8°

In a similar vein, it is perhaps more understandable and expressed in a simple manner

as following:

We know that state is the nation itself. States are not the rulers of nations. Since
the sovereignty belongs to nation. However, there are legal relations between
the nation and administrators. From this relationship, the idea of representation
is born. We can comment on what representation means:

988 Afetinan, Medeni Bilgiler-..., p. 35.
%9 |hid., p. 33-34.
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Nation is the fundamental/primary (Turk. asidw). Deputies can only be
representatives. They run state affairs on behalf of the nation. The nation
participates in state affairs through various means. Especially they elect these
representatives.’®

As above quotations point out, the source of the state authority and its associated
forces is the nation itself. For Atatiirk, in spite of nation’s absolute power, this had to
be deposited to specific people to work on behalf of the nation within a system called
representative democracy. Since direct democracy is seemed impossible at present
time.% For this reason, these representatives are elected by the public directly by
elections.®2 Therefore, the legal power of states in representative democracies comes

from the fact that individuals voluntarily transfer their sovereignty and will to state.

However, this transfer brings a paradox with itself. Although, in principle, the nation
is the source of power, it is understood from the writers’ inclination that the state also
deserves as much respect and loyalty as the nation itself. Moreover, this power is
practically collected in the state since people are able to use their rights only on
certain days exclusively by participating in the elections. Indeed, Atatiirk states this
as follows: “the nation performs its sovereignty and its participation in state affairs
only through giving vote when necessitated.”®® As a result, administration's
identification with such a power actually brings the state to a position exceeding the
status of nation. Thus, Atatiirk, not surprisingly, delivers a position to the state over

the nation in the further lines:

... The state must have a unique authority and power over the nation in order to
provide individual freedom, and secure the future of the nation and the

homeland.%%*

We call this power of the state as unique. Indeed, nobody gave this power to the
state. It is such a political power that is inherent in the very idea of the state.
Hence, the state has the right to perform this power over the nation and defend
it against the other nations.

We call this political power as “the will, or sovereignty.” %%
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As quotations put forward, influence and power of the state over individuals comes

from the nation as the personified body performing the nation's sovereignty.

In line with this perspective, the supreme position of the state, on the other hand,
determines inevitably the nature and quality of the relationship that will be
established with the individuals. Relatedly, rights of the individuals are narrated
predominantly with regard to the responsibilities of individuals against the
supreme/divine state in the civics textbooks. Another nodal point is the duties of
citizens such as voting, tax paying, and military services are instilled as the “sacred”
duties in the same textbooks.®®® This inevitably encourages an unquestionable
position for these duties. Thus, in this respect, | contend that this is an indicator for

the glorification of the state (as a manifestation of the nation).

Atatlirk, leader of the regime, is one of the other dominant components of the official
nationalist discourse all textbook writers treat in harmony. Similar to the state, his
supremacy 1is also considered to be a manifestation of nation’s collective

consciousness. This aspect is echoed in one statement as follows:

Extraordinary power reserved in the yeast of the Turkish nation appears as
heroes who changed the course of history, and manipulated (Turk. ellerinde
oynatan) religions, and civilizations since the ancient past. When the Ottoman
Empire was about to pass, Turkish power has again created such a
representative: Mustafa Kemal.®®’

Different textbooks narrate Atatiirk as an incarnation of the national existence such
as: “Mustafa Kemal representing the Turkish nation,”%% “Mustafa Kemal, the symbol
of the nation, the incarnation of the nation,”®®® “Mustafa Kemal representing the

951000
b

power and life of the nation etc....

In all textbooks, Writers’ inclination to depict Atatiirk as the symbol of nation brings
glorifying attributes for him just like the nation and the state. Adjectives such as

“hazretleri”, “ulu gazi”, “emsalsiz reis”'%, etc. are used every time he is mentioned.
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What is more, writers regard him as the “chosen person” with a perfect nature. It is

possible to give abound examples from textbooks for this:

Gazi; he is the sun-headed being (Turk. giines basli variik) who dismissed the
darkness out of East.0%2

Gazi, with his supreme existence above all individuals, was leading the
revolutions from the beginning to the end; he himself gave the orders and
managed the process. We see him in the Abdiilhamidian Era dealing with the
tyranny. We watch him on the hills of Anafarta [and] on the sands of Tripoli
like an eagle tearing his enemies into pieces. We see him in the valley of
Jerusalem walking like a prophet. At last, the world knows him as a figure
vanished in history (Turk. tarihe karismis) after fighting in every corner of
Turkey as a Saviour.19%

Gazi, is the highest and greatest of all men on the Earth.. 100

We know that he is awake while we are all sleeping; He is the one who is
thinking every goodness, feeling every danger first.1%

Mustafa Kemal, today’s greatest hero, had a bullet in the highest minute of the
War of Dardanelles while he was standing very close to the enemy. He is
wounded from the heart. However, the thing was that, no wonder, our hero was
still standing straight. Because the bullet broke the watch on the hero's heart
into pieces, and could not touch upon the heart carrying the great faith and
brevity the Turkish nation.0%

In the military high school, he attracted the attention of his teachers with his
high intelligence (Turk. atesli zekasi), extraordinary abilities, especially
unprecedented talent in maths. As he advanced in every way, his teachers
needed to behave him as a mature, and one of his friends. %’

...with his friendliness and high wisdom, Mustafa Kemal built a spiritual
influence over his friends and they have loved him...9%®

Mustafa Kemal was naturally born as a democrat...1%%°

In the beginning of the war, he was able to see the end of it. 191°

Enver Pasha, the vice commander, was timid towards this man who always sees
the right, who always says the right, who never misses the wrong ideas and
moves of others and did never hesitate to reveal them, and was successful in
everything until that time. %!

1002 K azaim Seving, Tiirk Yavrularina Yurt Bilgisi — Sumf: 4, Istanbul: Ekspres Matbaast, 1931-1932, p. 80.
1008 Seving, Tiirk Yavrularina Yurt Bilgisi — Sunf: 5..., p. 36-37.

1004 Yyrt Bilgisi (Ilkmektep Kitaplari: V. Sinif), Istanbul: Tiirk Kitapgilig1 Limited Sirketi, 1934, p. 19. In this part,
Italics are added by me.

1005 Tarih IV. Sinif..., p. 16.

1006 |yid., p. 32.

1007 |id., p. 17.

1008 hid,

1009 1hid., p. 20.

1010 1hid., p. 21.

1011 |pid.
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All the events to be narrated below will be the evidence for Atatiirk’s seeing the
future clearly and evidently.1%*

They did not show little sympathy to this genius that sees the real meaning and
nature of the events (Turk. durumlarin ger¢cek mana ve mahiyetlerini oldugu
gibi gorebilen). %8

In glorification of Atatiirk, it is obvious that some concepts are overtly borrowed
from the vocabulary of Abrahamic religions, particularly Islam. As the merits
attributed to him above are used in the holy books of the revealed religions for
referring the prophets. For instance, the ability to see the real meaning and nature of
the things (Turk. esyanin hakikatini bilme yetisi) indicates the prophetic vision to
understand/realize the exact divine name/power within that thing in Islamic
terminology (especially in Sufism). According to religious context, this gift is unique
to those chosen by God.!%* Therefore, this can be considered as a connotation about
his chosenness by God. Be that as it may, although Ataturk’s exceptional merits exist
in many textbooks, it should be noted that they are not stated with Islamic references.
In this regard, writers essentially seem to be emphasizing his distinctive feature
rather than pursuing an Islamic legitimation for him. Indeed in the textbooks,
Atatiirk’s position is unique amongst all the other names including Inénii who are
depicted with respect and reverence for their contributions to the establishment of the

state.

After evaluating the constitutive components of nationalist discourse, in this section,
I discuss the “others” of this discourse as narrated in the textbooks. In this regard,
“the last period of the Ottoman Empire”, “religious bigotry and ignorance,” and
“Caliphate and Ulema” are the themes which frequently invoked through negative

expressions.

Similar to the textbooks of the preceding period, there is a compromise among
writers about the start of decline in Ottoman Era through the last period of Sultan
Suleiman. In line with this premise, it is argued that a period of arbitrariness,
confusion, and anarchy emerged in the aftermath of the Sultan Suleiman reign

similar to the textbooks of the preceding period. One of the textbooks portrays the

1012 1hid., p. 43.
1013 1hid., p. 44. ‘ _
1014 Seyyid Hiiseyin Nasr, Bilgi ve Kutsal, (trans.) Yusuf Yazar, 2nd. ed., Istanbul: iz Yayincilik, 2001.
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Ottoman sultans after him as follows: “[They] began to have a passive and closed life
in the harem; they were rarely seen at the head of military; instead of strong, warrior
rulers, they were replaced by unintelligent, unenergetic, lazy figures (Turk.
korkuluklar).”*™5 Nevertheless, two sultans, Abdiilhamid the Second and Vahdettin
are evoked vehemently with hatred by the writers. In the eyes of the writers,
Abdiilhamid carries the flag of “evilness” forward compared to latter. Indeed,
Abdiilhamid is declared in almost all textbooks as the enemy of the nation, identified
with villainy, and charged with creating a hellish environment.'%!® Hence, he is
portrayed as if he is the only person responsible for all the devastations in the last
period of the Empire. A specific example could be given from Medeni Bilgiler. In his
comments on the period of Abdulhamid the Second while explaining the
establishment of Republic, Atatiirk associates all the goodness and beauties with the
nation and the Republic; whereas the monarchy, and the Abdiilhamid specifically,
are identified with all the villainy, darkness, pain, and suffering.®*” The abound
depictions about sultans, sufferings and the dark period are compatible with the
religious- mythological stories of the traditional societies, and highly effective with
the images of the Evil and hell. It is also meaningful that Atatiirk compares and
contrasts the dark and hellish nature of the rule of sultan Abdiilhamid with the light
and power of civilized world. For him, civilized world is the highest rank for a nation

as opposed to sultanate as the lowest. 1%

Within the same context, religious bigotry (Turk. taassup), asceticism, and ignorance
are also accommodated by negative treatment of the official discourse.’?® It is
asserted that bigotry appeared in the time of Bayazid the Second. Below, writer

explains this period further:

...in the reign of Bayazit there were reactionary attitudes in the politics and
public life. The defeat of the Ottoman army in the Egypt effected Bayazit’s sick
and weak spirit. This probably worsened these attitudes. “Molla Arap” and
Hatipzade directed this opium addict ruler towards asceticism, dervishism and
religious bigotry. In the time of Bayazit the Second, Tokath Liitfi who was a

1015 Tarih 1ll..., p. 62.

1016 For examples see. Tarih: IV. Sinif..., p. 17-18, 26-27; Seving, Tiirk Yavrularina Yurt Bilgisi — Siif* 5..., p.
14-15; Yurt Bilgisi (IV.. Sinif)..., p. 14-16.

1017 A fetinan, Medeni Bilgiler..., p. 35-36.

1018 1hid.

1019 For examples see Mitat Sadullah, Yeni Yurt Bilgisi Snif: 3, Istanbul: Tiirk Kitapgihigr Sirketi, 1934-1935, p.
67; Yurt Bilgisi (IV. Smnif)..., p. 45-46; Yurt Bilgisi (V. Smnif)..., p. 42.
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great scholar was prosecuted for allegedly committing kufr. (1494, 1495).What
is more, local and European artists were dismissed from the Palace; statutes and
paintings, many art works were removed from walls and sold in the bazaar; holy
places of Christians were turned into mosques; covenants were turned into
tekkes, Eastern scholars and thinkers were regarded highly in the place. They
also instilled asceticism, and they called the sultan as Veli. As in many states,
the palace was considered to be the pioneer in the Ottoman land at that time as
well; state actors were also pretending to be ascetic. In brief, there was a
reactionary movement pertaining to the reign of Beyazit in the Ottoman Era.1%

In the books, there is also a negative treatment towards the “Caliphate”. A textbook
writer looks down to caliphate and states that this title did not gain political power

for sultans on the contrary, “was both an obstacle to progress and development and

the reason for bigotry and ignorance in the Ottoman Era ...”1%%!

Relatedly, the clergy in the Ottoman Era is generally depicted negatively in the
textbooks. It is possible to observe this negativity in the below lines. Writer’s stance

is as follows,

The majority of the clergy was unaware of the general state of the world;
thoroughly did not understand the needs of the century. Among them, there
were some certain people who were broadly thinking, but most of them were
narrow minded and bigots. They objected to some institutions and military
regulations that were enforced in line with the European inventions. For
example, fatwas were required to establish the printing press and implement
quarantine in the Ottoman country. Even if the highest of them, Seyhiilislam
declares fatwas for these aims, they object to him. A Seyhiilislam even prepared
and directed a reactionary revolt against the military reform of Selim the Third.
The clergy had a terrific gun at their hand: Fatwa. They could become an
obstacle to everything; they could get rid of and dethrone queens, grand viziers,
or even sultans. They were barriers in front of the free administration of the
state. .. 1022

Hence, writers affirms the process of minimizing this spiritual power over central
authority as a part of modernist project since Mahmud the Second; and paved the

way towards formation of an irreligous national identity. 1023

After a detailed assessment of the elements that constitute the nationalist discourse

over textbooks, |1 embark upon the historical development of Turkish nationalism in

1020 Tarih 1ll..., p. 45.
1021 1hid., p. 47.

1022 1pid., p. 207.

1023 1hid., p. 204, 207.
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the last section. The first salient point is that Turkish nationalism is accepted as a
modern phenomenon whereas national sentiments of Turks are presented as pre-
existent by the writers. It would be worthwhile to look at different textbooks for

examples.

As an introduction, | start with the statements of Sadak. Author, indeed, reveals a
detailed sociological picture on the development of Turkish nationalism. For him,
Turkish nationalism occurs as a consequence of historical and social developments in
the decline of the Ottoman Era. In this regard, writer sees the weakening of the
Empire's central administrative structure cardinal for the spread of the idea of

nationalism in individuals.!??* Nevertheless, according to Sadak, national sentiments
are also asserted to live in hearts of individuals till those ages. Therefore, he posits an
important role specifically to the works of intellectuals writing about the Turkish
history and culture in the transformation of national sentiments into a mass political
movement in the last period of the Empire. In this context, as noted previously,
Ahmet Vefik Pasha and Siileyman Pasha are amongst the names praised for their
pioneering works in this field.1% Especially after the revolution in 1908, the ideas of
“nation is Turk, language is Turkish” and “old and glorious past of the Turk”0%
were spread to individuals through publications and organizations. Sadak also
underlines the prominence of THRS and TLRS with regard to their roles in the
development of national identity and unity in the Republican period. He denigrates
the forms of Turkish nationalism based on religion, or the idea of Turan and clearly
espouses a form of nationalism based on history, culture, and homeland/state.1%?
Sadak, lastly, asserts that Turkish nationalism is the product of the nation -“the great
national conscience” as written by him- fighting with the same feelings, thoughts,
and ideas in the War of Independence notwithstanding the impact of academic
studies. For this reason, he contends Turkish nationalism as a principle, different

from other examples, absolutely taking its strength from the people.1°%

1024 Sadak, Sosyoloji..., p. 43.
1025 |pid., p. 43-44.

1026 |pid., p. 44.

1027 |pid., p. 45.

1028 |hid., p. 45-46.
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This narrative is reiterated in the civics and history textbooks as well. They generally
perceive Turkish nationalism as a consequence of the modern era and know the
prominence of the works of intellectuals during the last period of the Ottoman
Era.19% Moreover, they also approach towards national sentiments, as in Sadak, as
priori/ahistorical elements. To quote further: “There are bitter sweet feelings in
people. Some of them are temporary; some of them are never ending just like the
love for one’s mother. National feeling is like this.”'®° As pointed out by the
quotation, writers state that national sentiments naturally exist in every Turk.
However, in the Ottoman Era, there was a social and ideological structure that tried
to instil these sentiments. Still, revival of the national identity and character are
provided by the Republic again.%! Similarly, Atatiirk highlights the necessity of a
mass mobilization (Turk. kitlesel seferberlik) for strengthening national sentiments.
For this,

the objective of the national education for the children of the nation by the
mothers, fathers, teachers and the elderlies of the nation, at home, in school, in
the military, in the factory, in everywhere and in every assignment shall be to
strengthen that extraordinary national feeling.1%%?

After assessing how writers handled Turkishness and Turkish nationalism in the
textbooks, I will focus in the upcoming section on the role of religion in the

definition of Turkishness.

5.4. Turkishness and Islam in the Textbooks

The most significant difference that distinguishes textbooks from the preceding
period’s is that religion/Islam does not constitute the backbone of the dominant
official discourse. In parallel to secularism principle of the regime, Islam no longer
exists as the fundamental component in the formation of national identity. In my in-
depth reading of materials of this period, | rarely encountered with the expressions

that conflate Turkishness and Islam, even Sunnism. In this section, | first present a

1023 For examples see Tarih IV..., p. 181-183.

1030 yyrt Bilgisi (IV. Sintf)..., p. 5-6.

1031 For examples see Tarih: IV. Swnif..., p. 12; Tarih IV..., p. 183.
1032 A fetinan, Medeni Bilgiler..., p. 20-21.

225



quantitative assessment, and then focus on the narratives pertaining to the

relationship between Turkishness and Islam in the textbooks.

In the high school textbooks, the pages allocated to pre-Islamic Turkish history and
Turkish-Islamic history are presented in the below Table-5. In the textbooks, the
Republican Era is handled as a secular regime; hence, | also added a third period to

table beginning after the abolishment of Caliphate.

Table 5 - A Comparison of the Pages Allocated to Pre- Islamic Turkish History,
Turkish-Islamic History, and Republican Era in the History Textbooks

Pre-Islamic
Turkish History

(page numbers)

Turkish-Islamic
History

(page numbers)

Republican Era
History

(page numbers)

Tarih | 38 - -
Tarih 11 42 124 -
Tarih 111 - 167 -
Tarih IV - 155 179
Total 80 446 179

According to table above, it is observed that Turkish- Islamic history still occupies
larger space in the history textbooks. However, it should be noted that Islamic
elements hold a secondary place even in the narration of Turkish-Islamic
societies/states. Hence, a qualitative analysis will be more meaningful to put forward

the perspective of the nationalist discourse on religion.

Complementary to distanced stance toward metaphysical religions, Islam is not
integrated into the secular nationalist discourse to define national identity in the
textbooks. Different than the preceding period, Islam is not juxtaposed as one of the
components of national identity. Besides, religious commitment is addressed as a
factor that hampers the development of Turkish identity and nationalism. The most

obvious example appears in Medeni Bilgiler. Here, Atatiirk defines Turkish

226




nationalism particularly by keeping it separate from Islam. He further states that
religion could be evoked by some as a component of national identity but this is not
valid for at least the Turkish nation. For him, Islam is not empowering national

belonging on the contrary, has a weakening effect. Below, Atatiirk offers his stance:

Turks were a great nation even before adopting Islam. After adopting, this
religion had no influence for Arabs, Persians, and Turks to come together and
form a nation. On the contrary, religion weakened the national belonging of
Turkish people; even further numbed their national excitement and national
sentiments. This was natural. Because the objective of the religion Muhammad
formed was a politics of ummah over all nations.%%3

In a similar vein, this inclination is observed in the history textbooks. In the prefaces,
it is complained that the Christian historians always described Turkish history in a
biased manner until that day. Besides, equally, “Turkish and Islamic historians
merged Turkishness and Turkish civilization with Islam and Islamic civilization.”%3*
Within this context, it is underlined that the latter ummah-leaning (Turk. dmmetci)
understanding specifically focused on a special effort to distract Turks from their

Pre-Islamic past.19%

While Atatiirk recites the weakening power of religion over the citizens; he eludes
from recounting religion among the cardinal components of Turkish identity. It is
foregrounded by Atatiirk that any religion (Islam or any other) could have no
prominence in the formation of Turkish nation and nationalism. His contention is
compatible with the following statement: “After Christian and Jewish citizens who
are living with us connect their destiny and fortune to Turkish nation voluntarily,
they become a part of civilized Turkish nation.”'%®® Therefore, even non-Muslim
communities could be assumed as Turkish for Atatiirk as long as they feel national
sentiments and excitements and see themselves part of the Turkish existence —
although it is quite uncertain that how this will be compatible with the issue of

racial/ancestral unity.

1033 |bid., p. 21. Toprak states that these lines did not appear in the textbook although Atatiirk dictated them to
Afet Inan. Toprak, “’Mukaddes’ten ‘Temeddiin’e Kiiltiir Devrimi”, Darwin’den Dersim’e Cumhuriyet ve
Antropoloji..., p. 256.

1034 Tarih I..., p. XL

1035 1pid.

1036 A fetinan, Medeni Bilgiler..., p. 23.
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Despite the explicitly negative attitude of textbooks towards religion, there are few
statements that conflate Turkishness and Islam. In this section, | analyse them from a

thematic viewpoint as in the previous chapter.

The first theme that associates Turkishness with Islam appears in the narration of
contributions of the Turks’ to Islamic civilization. Within this context, positive

influences of the Turks are glorified effusively:

In the Abbasid Era, Turks regained the highest position not only in military
affairs, but also administrative and financial affairs. After that, Islam spread fast
among Turks. Because, Muslim Turks were not considered to be slaves in the
Abbasid period contrary to the Umayyad period. In fact, Turks dominated the
Abbasid Empire, not Arabs.**’

In the Islamic period, there was great progress in science and education.
However, in this period, scholars engaged in science were not Arabs, they were
from other societies. Islamic civilization was indebted to other nations,
especially Turks and Persians. When Islam emerged, Turks already had a great
and old civilization. After adopting Islam, they became one of the dominant
actors in the development and spreading of this religion.%%®

The Seljuk state established the magnificent Muslim-Turk Empire extending
from Easter Turkish land to Mediterranean, from Caucasus Mountains to Indian
Ocean. Islamic world that was drowned with denominational conflicts came
back to life under the reign of Seljuk sultans.%%

Islam entered and spread to India thanks to Turks. If there are 70 million
Muslims in India today, this is by the influence of Turks.104

The common point of the above narrations is the preponderance of Muslim identity
over Turkishness. In this regard, the importance of Islam emphasized through the

contributions of Turks in the development of Islamic civilization.

In the textbooks, another theme for this stance comes up in the context of Ottoman
Era at least pertaining to narrations of the classical period. In this regard, Mehmet the
Second is treated with reverence among all sultans. Indeed, writers vehemently

acclaim the cultural, artistic, and philosophical developments of his period.1%4

1037 Ortamektep Icin Tarih II, Istanbul: Devlet Matbaasi, 1934, p. 81.
1038 |hid., p. 83.

1039 |hid., p. 117.

1040 1hid., p. 161.

1041 For examples see Tarih Il..., p. 32-44.
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Another theme for the conflation of Turkishness and Islam could be found in the
narratives about Christians. Accordingly, negative treatment emerges in the
expressions of the Crusades. In this respect, one of the reasons for the Crusades is
depicted as the Turks having caused deep dismay in Europe. In one textbook,
Crusades are defined as “the repetitive and long-running expeditions conducted by
European Christians with the goal of regaining the control of Jerusalem from
Turks.”1%42 Along the lines, the same writer highlights that in the Ottoman Era,
Turks’ expansion to Balkans intimidated even Bulgarians and Hungarians, who were
originally Turkic descent. Besides, he expresses his discomfort about their call for
another crusade against Turks: “They were opposed to Muslim-Turks in the face of
the danger of losing their lands and with Christian efforts rather than be pleased with
this achievement.”2%* While narrating the Turkish Independence War, the same
author states as follows: “Christians in the homeland implicitly or explicitly worked
for their personal interests.”!®** He is, in a sense, keeping Christians apart from

Muslim-Turkish identity and condemning them as betrayers.

Discriminative statements against Alevism/Bektashism constitute another theme
which is also essential for our discussion. Indeed, this particular religious order is
defined in some textbooks as heresy, or deviation from Islam; thus, it can be argued
that Turkishness is associated with Sunni Islam. Below, the historical account of

denominational separation among Turks is explained as following:

[13" century Anatolia] As opposed to Sunnism in the cities, the religious life
was shaped differently in villages and rural areas especially among Turkmen
tribes: Besides assuming themselves genuine Muslims, Turkmen people were
devoted to ancient Shaman practices; thus, their interpretation of Islam was
quite different. Exclusion of women from general life contrary to ancient
Turkish practices, prohibition of feasts (Turk. sélens) with music and drinking
by the Sharia, bringing of some compulsory provisions such as fasting, praying,
pilgrimage, which were in conflict with Turkmen traditions, they did not suit to
Turkmen way of living. In the meantime some Turkmen ascetics made a simple
propaganda of Sufism; and invented an Islamic path fused with Shaman
traditions. This was close to Shia belief rather than Sunnism; and it appeared in
Anatolia with different names for centuries: This is all about the core of beliefs

1092 Ortamektep Igin Tarih I1..., p. 123.
1043 1hid., p. 167.
104 |bid.. p. 169.
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from 13" century onwards known such as the Babai, the Bektashi, the Kizilbas,
the Tahtact, and the Cepni.1%%®

Writer thinks that nomadic rural Turkmen groups developed this particular form of
belief, known in Turkey today as Alevism, articulating Shamanism with Islam
conveniently for themselves. Along the lines, spread of such religious orders among
Muslim Turks in Anatolia is regarded as a threat to spiritual unity of Anatolia —
probably, implying spiritual unity of Turks- and hence, regarded as heretical.% It is

understood from writer’s discomfort that he postulates Turks to be Sunni.

Due to the fact that such examples remarkably appear in the same textbooks,
especially in the secondary school textbooks, | prefer to express this inclination
bringing Turkishness and Islam (even Sunnism) together as individual strands of the
authors making a breach in the dominant discourse. Therefore, considering the
frequency of examples separating nation and religion from each other, it is not

possible to generalize such an inclination for the other textbooks in the period.

In conclusion, between 1931 and 1939, the dominant discourse in the textbooks of
civics, history, and sociology is secular nationalism different than the preceding
period. Textbooks posit the preponderance of a positivist-materialist perspective as
opposed to all religions including Islam and metaphysical God understanding. In
parallel to this, they construct a nationalism seeking legitimacy from irreligious basis
rather than religious sources. In the textbooks, Turkish identity is defined with
political/territorial as well as cultural elements with racist tones. Besides, there are
exceptional examples that juxtapose Turkishness and Islam; however, they are not
extensive enough for a secular nationalist discourse. As a conclusion, | contend that
textbooks of this period are, at discursive level, in conformity with the policies of the

state in this period.

045 Tarih 1l..., p. 284
1046 |pid., p. 284
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CHAPTER 6

REVIVAL OF TURKISH-ISLAMIC IN THE TEXTBOOKS
BETWEEN 1939 AND 1950

The last sub-section of my dissertation covers the period from 1939 until 1950. The
presidency of Ismet Inénii in the aftermath of Atatiirk’s death, and the accession to
multi-party regime were the prominent political and historical developments of these
years. As | discuss in depth previously, the various internal and external pressures
accompanied by the international conjuncture escalated to a certain degree in these
years. In the long run, the ruling party compelled to step back in certain matters
including religion on the face of the growing public opposition. This historical
conjuncture had important implications for the education system and eventually, for
the school textbooks. First and foremost, there was a gradual shift from the dominant
secular nationalist discourse towards the Turkish-Islamic Synthesis paradigm again.
On the one hand, history textbooks for primary and secondary education were kept in
the curriculum for some time; on the other hand, former high school textbooks of
history and civics were abandoned straightaway. Then, new authors were appointed
to write new textbooks for these courses. Besides, in 1947, Necmeddin Sadak’s
sociology textbook was replaced with Sosyoloji book by Nurettin Topgu. Another
cardinal issue was the government’s initial response to public criticisms by restoring
the religion course in the curriculum. For this reason, a textbook entitled Miisliiman
Cocugun Kitabr was written by Nurettin Artam and Nurettin Sevin in 1948. As we
will see in the rest of the chapter, these were the harbingers of the shift in the official

discourse.

In this chapter, I will discuss the components of the discursive shift on nationalism

and religion particularly through textbooks of history, civics, sociology and religion.

6.1. General Information about the Textbooks of the Period

As touched upon previously, the school textbooks were shaped within the political

conjuncture of Indnii’s accession to power in the aftermath of Atatiirk’s death and the
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growing public opposition against RPP policies by force of the multiparty regime.
The ups and downs in the international setting throughout 1940s including the
Second World War influenced the in-house restructuring policies of the state to a
large extent. As | discuss in the third chapter, this transformation process brought a
mild break with the former approaches towards religion and nationalism. Still, it is
argued in numerous sources that this breaking point was reflected into the state
policies since the mid-1940s. Be that as it may, it can be contended that the paradigm
shift came up in the education context earlier than expected. Straightaway in the
early 1940s, textbooks that reproduced the rigid secularist and nationalist discourse

of the preceding period were withdrawn from the curriculum.

In a similar vein, we should keep in mind that the state commenced to select
textbooks by competition method according to the decision taken at the Education
Council Meeting in 1939.1%7 Therefore, a plethora of new authors as well as new

textbooks in diverse fields emerged along with the ethos of the new era.

Initially, high school history textbooks and Afetinan’s Medeni Bilgiler which were
the fundamental textbooks of the Kemalist ideology were sacrificed in 1939- one
year after Atatiirk’s death. The new textbook for the high school 1% grade was
written by Semsettin Giinaltay, who was one of the prominent politicians/scientists
of the regime and as well, the prime minister of late 1940s. His positive attitude
towards religion distinguished him from the other textbook writers of the period.
Some claimed that he was a pro-Islamic reformist; however | contend that he could
be depicted a modernist traditionalist in favor of Turkish-Islamic Synthesis.
Primarily, being faithful to Turkish History Thesis, he embraced an Islamic
interpretation of nationalism along with his studies on Islam and Turkish history.1%48
As a continuation of his understanding, history textbook embodied remarkable
differences from the former textbooks on twofold aspect. The first one is about the

issue of ‘evolution theory’. In his book, he was unconcerned with the theory which

1047 Fiisun Ustel, “Makbul Vatandas "in Peginde: II. Megrutiyet 'ten Bugiine Vatandaghk Egitimi, Istanbul: Iletisim
Yayinlari, 2004, p. 154.

1048 For the discussions see Zafer Toprak, “’Mukaddes’ten ‘Temeddiin’e Kiiltiir Devrimi”, Darwin ’'den Dersim’e
Cumhuriyet and Antropoloji icinde, Istanbul: Dogan Kitap Yaymlari, 2012, p. 261-263; Ismail Kara, “M.
Semseddin Giinaltay”, Tiirkiye'de Islamcilik Diisiincesi - Metinler/Kisiler 2, 4.ed., Istanbul: Dergah Yayinlari,
2011, p. 1057-1105; Bayram Ali Cetinkaya, Tiirkiye 'nin Modernlesmesi Siirecinde Semseddin Gtinaltay, Ankara:
Arastirma Yaymlari, 2003; Hilmi Ziya Ulken, Tiirkive'de Cagdas Diisiince Tarihi, 3.ed., Istanbul: Ulken
Yayinlari, 1992, p. 394-399.
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was recited in the equivalent textbook of the preceding period. Relatedly, there was
no reference to biological evolution of the species in his historical accounts. The
second one is about the issue of religion and god. In his textbook, there is a shift
from the narrations of former textbooks that set forth religion and god as the
creations of human intellect.2%*® To be brief, aforementioned allegations would be the

harbingers of the conservatism relatively dominant in this period.

Similar to the above, the former set of high school textbooks was withdrawn from the
curriculum in 1942, three years after Topgu’s book was published, and replaced by
the textbooks written by authors such as Arif Miifid Mansel, Cavid Baysun, and
Enver Ziya Karal. Later, a fourth book written by Karal, Tiirkive Cumhuriyet Tarihi,
was added to this set in 1944. The history textbooks written by Faik Resit Unat and
Kamil Su for primary education are also complementary to the above-mentioned.
Henceforward, there is now a profound break with the preceding period’s discourse
on nationalism and religion through these textbooks that contain the fundamental

examples of the dominant Turkish-Islamic Synthesis.

When it comes to secondary school textbooks, it should be noted that they were not
completely rewritten, but merely revised in this period. In my analysis, | reach to
conclusion that textbooks of the two periods remained contextually identical to a
large extent. Be that as it may, previous anonymous textbooks were republished in
1941 with author names such as Faik Resit Unat, Ali Haydar Taner, Sadri Etem
Ertem and Kazim Nami Duru. It is crucial to point out that the textbooks were edited
in line with the ethos of the new era. As in Giinaltay, narratives about the
evolutionary theory and the materialized religion/god were nullified; and what is
more, some contentions emanating from the Turkish History Thesis were withdrawn
from the textbooks. Among the textbooks of the preceding period, | contend that the
books that carried the ethos of Turkish Islamic Synthesis doctrine were kept in the
curriculum for some time. For this, it can be argued that the Board of Education

probably had seen no offence in allowing back them in this period. My contention

1049 See Semsettin Giinaltay, Tarih I, Istanbul: Maarif Matbaasi, 1939. For Toprak’s brief assessment see Zafer
Toprak, “Darwinizm’den Ateizme: Tiirkiye’de Tarih Egitiminin Evrimi”, Darwin 'den Dersim’e..., p. 368-371.
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could be supported by the information that Unat’s textbooks were part of the

curriculum with minor revisions until 1970s.10%0

As noted above, another set of textbooks were written by Tezer Tagkiran for high
school civics course in the early days of the period. Unlike the equivalent textbooks
of the preceding period, these textbooks, akin to Gilinaltay, were unconcerned about
the evolutionary theory. Similarly, Taritk Emin Rona and Bedia Ermat wrote the new
civics textbooks for the primary education. It should be highlighted that these
textbooks are generally more moderate than the preceding period towards

nationalism.

For the sociology course, Sadak’s textbook was replaced with a new one in 1947.
However, his book was taught in the schools until the latter was disseminated. As
noted previously, the new textbook was written by Nurettin Topcu who was a well-
known conservative. According to Ogiin, he was one of the prominent advocates of
Turkish-Islamic Synthesis doctrine against the strand of racist/Pan-Turanist

nationalism.1%! For this reason, I included Topgu’s textbook into my analysis.

Another cardinal shift in this period is the reintroduction of religion course into the
school curriculum as a response to the growing public pressure. In the aftermath of a
decision, the government started in 1948 to provide elective (not compulsory)
religious (education) courses for the primary education grades 4" and 5.1%2 In this
period, Miisliiman Cocugunun Kitabi (1948) was one of the textbooks approved and
published by the Ministry of Education. For the reason that the textbook received a
large criticism, it is still unknown if it was taught or not in the curriculum.
Notwithstanding, | also included this textbook into my analysis as it is approved by
the Ministry, knowing that there is an ambiguity about this textbook.

1050 Bahri Ata, “Tarihgi Faik Resit Unat’in Milli Egitime and Tarih Egitimine Katkilar1”, Tiirk Yurdu, Say1: 260,
Nisan 2009, p. 98.

1051 See Siileyman Seyfi Ogiin, Tirkiye 'de Cemaatgi Milliyet¢ilik and Nurettin Topgu, Istanbul: Dergah Yayinlari,
1992. For the assessment about the intellectual world of Topgu see Firat Mollaer, Tiirkiye'de Liberal
Muhafazakarlik and Nurettin Topgu, Istanbul: Dergah Yaymlari, 2008; A. Baran Dural, Tiirk Muhafazakarligi
and Nurettin Top¢u, Istanbul: Kriter Yayncilik, 2010.

1052 For the related discussion on the issue see Halis Ayhan, Tiirkiye'de Din Egitimi, 2.ed., Istanbul: Dem
Yayinlari, 2004, p. 93-151.
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Within this context, | was able to analyze 19 textbooks in depth for the last sub-
section covering the years from 1939 until 1950. The complete list is enclosed as

Appendix-C.

Last of all, I need to underline that number of pages declined considerably in this
period. For instance, the set of history textbooks had 2000 pages in the former
period; now, the total number of the four-book history set is 800. The decline in the
number of pages could be extended to all textbooks in this period. Similarly, the

printing quality is lower.

After general information about the textbooks, I proceed with the analysis.

6.2. Religion and Secularism in the Textbooks

There is a clear shift from the previous narratives about religion and religious issues
in this period. It is not possible to witness the former period’s positivist-materialist
influences over the discourse reproduced by the textbooks. The advent of
conservative writers enforces a return to the preceding stance that explains religions
(at least revealed ones) as metaphysical phenomena, in a similar vein with the first
sub-section. Therefore, Abrahamic religions are explained to students in a more

sympathetic and positive way.

First and foremost, the new textbooks of history and civics narrate religions within
historical and sociological context. Particularly salient, evolutionary theory is
nullified in the history textbooks. Even it was removed from the secondary school
textbooks that were kept in the curriculum for some time.!%® This could be an
evidence for the shift from ideas advocated vehemently in the preceding period
pertaining to the origin of nature, human beings, religions, and ultimately, God. My
contention is supported by the observable sympathy towards monotheistic religions,

primarily Islam. I will provide more examples for this issue in the upcoming section.

Sociology textbooks provide a detailed contextualization of religion as a social

institution similar to what was set forth in the preceding periods. As noted above, it

1053 For example see Faik Resit Unat, Ortaokul I¢in Tarih I, Istanbul: Maarif Matbaast1, 1941 could be compared
with Tarih I (Ortamektep Igin), Ankara: Maarif Andkaleti, 1934.
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would be worthwhile to remind briefly Sadak’s definition since his textbook was
kept in the curriculum for a while. Influenced by Durkheim, he defines religion from
a social aspect, as the most fundamental social institution performed once the moral
and psychological functions that holds a society together. In parallel to his stance,
Sadak explains god as the idea emerged from the spiritual force of society over
individuals; he, without doubt, attempts to materialize these concepts with reference

to Durkheimian terms.

Following the former tradition, Topgu’s sociology textbook explains religion by
being loyal to Durkheim to a large extent. In the related section, he prefers to
summarize The Elementary Forms of Religious Life, and consecutively, defines
religion simply by reiterating Durkheimian statements about the sacredness and the
profane.®* Be that as it may, Topcu stands apart from him by slightly stepping
towards phenomenological perspective (as discussed in the first chapter with the
examples from Eliade). While acknowledging that religion embodies certain social
functions, he explains its original function through the sacred driving force for

individuals. According to Topgu,

the pious... has more forces [in the face of the unbeliever]. Religion is the
source of forces... Primitive men ran their practices to awaken high emotions in
themselves. The social life emanating from religious thinking forced them to act
in a new ways and gave them the sense of some hidden force driving them. %%

Writer asserts that even if all its functions are transferred to secular institutions;
psychological/ mystical aspect of the religion will remain forever.%® Topgu defines
the God (of Abrahamic religions) in regard to Christianity and Islam: “the Owner of
the Universe... the Creator... the One, the All-Knowing, and the Omniscient” 1%’
Also known for his proximity to Sufism, Topg¢u depicts religion and god, different
than Sadak, as metaphysical and mystic realities. For this reason, Topgu’s textbook is
a good example for reflecting the ethos of the period. In the following section, I will

be focusing specifically on this issue.

1054 Nurettin Topcu, Sosyoloji, (ed.) Ezel Erandrdi, Ismail Kara, 4.ed., Istanbul: Dergah Yayinlari, 2013 [1948], p.
112.

1055 |id., p. 112-113.

1056 idl. p. 113.

1057 |bid., p. 113.
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As in the preceding period, | reach the relevant data about the historical accounts and
doctrines of Judaism and Christianity by means of history textbooks. Firstly, it
should be highlighted that number of pages allocated to these religions reduced in
this period. Hence, it is observed that the topic of religious belief is explained briefly
under the civilization section in the history textbooks. In the high school history
textbook, one and a half pages are allocated to Judaism (together with the Hebrews),
and three pages are allocated to Christianity (within the Roman Empire). The total
number of the pages allocated to Buddhism, Taoism and Confucianism are
apparently less than the preceding periods. Not unpredictably, Islam occupies the
largest place; however in total, only thirty pages are allocated to Islamic History
(with the Turks and Islam). Keeping in mind the affirmative language, this
shortcoming could be explained through the decline in the total number of pages of

all school textbooks in this period.

In terms of the language, | contend that history textbooks posit a secondary position
for religions other than the Abrahamic ones. My contention is based on the writers’
stance that asserts Buddhism, Taoism, and Confucianism merely as philosophies. In
a similar vein, they are even considered as the moral systems that were set forth by
Buddha, Lao-Ce and Confucius to regulate social lives of their periods.?® Thus, this
stance brought an alleged categorization of religions. Another nodal point is that both
Taoism and Buddhism are claimed to have ‘lost their original true character’ over
time.1%° For writers, these moral systems could be acceptable with their original
forms to some extent; however they have been already corrupted in the course of the

time.

By examining the history textbooks, it is witnessed that narrations of Judaism and
Christianity are not associated with negative references. | need to add that it was
impossible for me to draw any conclusion further about this issue owing to the
scarcity of pages—for instance, the pages allocated to Judaism. Based on a very
limited data, | have a few remarks to be noted for the stances towards both religions.

The first salient point is that the title of ‘hazreti’ is used neither for Moses nor for

1058 A M. Mansel, C. Baysun, E.Z Karal, /lk Cag Tarihi: Birinci Sinif, Istanbul: Maarif Matbaasi, 1942, p. 24,
28; Semsettin Giin;iltay, Tarih |, Istanbul: Maarif Matbaasi, 1939, p. 57-58.
1059 Mansel et al., [ik Cag Tarihi..., s. 24, 29; Giinaltay, Tarih I..., p. 57, 71.
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Jesus.1%0 The only exceptional case which depicts him as “Hazreti Isa”” comes up in
the context of a primary education textbook for grade 5th.1%! However, along with
the history textbooks, writers refer both of them as important historical figures and
prophets.

The second nodal point is that narratives about the historical accounts and doctrines
of religions are provided by direct quotations from the holy books themselves in the
set of high school history textbooks. As noted previously, the preceding textbooks
were hesitant if Jesus existed historically or not. In this period, writers agree that he
was born in ‘“Nazareth of the Northern Palestine in the time of the Emperor
Augustus”.2%2 Throughout the analysis, the one and only negative statements
emerged where the writer states that after Islam the Holy Trinity of Christians had
overthrown and the national god of Jewish people became the international God.¢3
Apart from this exceptional remark, | have not encountered a distinctive feature
pertaining to the narrations of both religions. Lastly, I should also highlight that
Christianity and Judaism are nullified by the religion textbook just like in the first

period.

History and religion textbooks posit the preponderance of Islam through both the size
allocated -quantitatively- and the honorific style used —qualitatively-. In the
textbooks of the third period, Islam is accepted as the genuine religion (Turk. hak
din) and highly praised in a way not seen for any other religion. In this respect, |
contend that discourse is constructed this time differently than the preceding period
almost akin to the period from 1924 until 1931. Therefore, it would be worthwhile to

focus on the examples that reproduce the specific discourse of this period.

To start with the history textbooks, the nodal point is that Prophet Muhammad
appears with the title Hazrati in the narration of Islam, primarily, within the high
school set and the rest.1%®* Along the lines, Muhammad is referred as the “founder of

Islam” and, Islam as the religion revealed by God (Allah).1%® What is more, the

1060 For example see. Mansel et al., [ik Cag Tarihi..., s. 86, 214; Unat, Ortaokul Igin Tarik I...,p. 121, 123.

1061 Fajk Resit Unat, Kamil Su, Tarih — V. Sinif, Istanbul: Milli Egitim Basimevi, 1948, p. 15.

1062 Mansel et al., /lk Cag Tarihi..., p. 213.

1063 A M. Mansel, C. Baysun, E. Z. Karal, Orta Cag Tarihi: Ikinci Sinif, Istanbul: Maarif Matbaasi, 1943, p. 29.
1064 See for example Mansel et al., Orta Cag Tarihi..., s. 29-32; Faik Resit Unat, Kamil Su, Tarih — IV. Sinif,
Istanbul: Milli Egitim Basimevi, 1948, p. 92-93.

1085 Mansel et al., Orta Cag Tarihi..., p. 29.
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pompous manners of the preceding period seem to be eliminated. For instance,
Muhammad’s departure from Mecca to Medina is not recited as an “escape” but
rather an immigration°®; his dead body was not forgotten somewhere over there in

the aftermath of his death, but it had driven Muslims to mourning.1°¢’

The preponderant status of Islam is echoed throughout the statements such as “the
religion which is called Islam was recited by Hazrati Muhammad to humanity...”
and “Islam, the genuine religion.”1%8 It should be highlighted that these expressions
are not invoked for any other religion in the textbooks. Relatedly, Islam is throned to
its paramount place by the writer’s acclamation that Islam removed the Trinitarian
understanding of Christianity, the God of Jews and the paganism.°° It should also
be noted that God is written as “Allahiitaald” meaning “God, the supreme being of
all”; and the Qur’an is resounded along the lines as “Kur’an-1 Kerim”; meaning both

a revelation from God and which has the finest language.°”

Among the history textbooks, the only book that maintains the earlier approach
towards Islam is Ali Haydar Taner’s Ortaokul Icin Tarih II. In this regard, writer

indicates that

the moral values and customs of the Arabs were awful and Muhammad
retreated in his corner for many years of a 'thinking process' with the aim to
rearrange morality, religion and social life of this community. Consequently, he
began articulating his verses.'"*

Although writer once states that “Muslims believe that the words of God revealed to
Muhammad through the archangel Gabriel,”*%"? his overall approach coincides with
the preceding allegations that posit Islam as the invention of Muhammad. This
example is unquestionably an exception; however, it should be underlined as

noteworthy amongst the other history textbooks.

As might be guessed, the most striking examples could be found extensively in the
religion textbooks that were published through the end of the period. In the narration

1086 1hid., p. 30; Unat and Su, Tarih — IV. Swnif..., p. 63.

1067 | i p. 32.

1068 |bid. p. 29.

1069 |pid.

1070 |id. . 28-29.

1071 Ali Haydar Taner, Ortaokul I¢in Tarih II, Istanbul: Maarif Matbaasi, 1940, p. 44.
1072 |bid. p. 44.
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of Islam, the textbooks keep the same line with the religion textbooks of the first
period in terms of content and use of I/we (me/us) language. One observation in this
regard is that religion textbook is launched with the name of Allah. What is more, it
Is imbued with expressions that put forward the superiority of Islam and Allah. In a
similar vein, Allah is depicted with various names such as “the One/Unique”, “the
Eternal”, “the Absolute/Truth”, “the Creator”, “the All-Powerful”, “the
Omnipresent”, and “the Omniscient”, etc.1%”® It is also highlighted that “we” should
be grateful to Allah for creating us as Muslims and “we” owe him for all of humanity
and all the creatures; “even if there are impious ones, we believe in and praise the

Great God who created the sky and the earth; the light and the darkness.”1%"

In the same textbook, Muhammad who is referred as either “our prophet” or “our

master/lord” is generally depicted as “the beloved servant of God”, “the one sent by

bR 19

God to correct the shortcomings of the previous religions”, “the guide to the right
path”, “the messenger of Allah”, and “the last prophet”. °° Over all, his moral
values that are considered to be emanating from the Qur’an are posited as an ideal for
all Muslims.1%’® For instance, there are two pages devoted to the portrayal of his
character and assets. The details of the below quotation by S. Yada are striking. In

the last pages of the book, one can read the following:

By the Name of God the Merciful and the Judge
Messenger of God

Qualifications of our Prophet: He is medium-sized, close to tall.
His figure is well with open forehead, large head; he has eye brows
like crescent; he has a large face, beautiful large black eyes, long
eyelashes, and fine nose. His eyebrows are close together, but in an
open from. His shoulders are large; he has a long and smooth neck,
like silver. He has thick shoulders. His arms, legs and wrist are
long. He has long hands and fingers. His stomach is in the same
line with his chest. Neither fat nor slim he is tight. His skin is like
silk. He is big-boned, big-bodied. He is big and strong. His palms
are like two holes. The seal of Prophet hood is placed between his
two paddles. He is himself the seal of Prophet Hood. He is
moderate; His posture stands still. Neither fast nor slow. He is

1073 Nurettin Artam, Nurettin Sevin, Miisliiman Cocugunun Kitabi, Istanbul: Milli Egitim Basimevi, 1948, p. 5-
16.

1074 |bid. p. 14.

1075 |pid. p. 19-93.

1076 |pid. p. 93.

240



friendly, sweet, soft, and humble. His dignity is high. Our salute is
for him.*"’

After the narratives about the prophet, there are detailed explanations about how a
Muslim child should live and what he should do. Similarly, fundamental principles
of Islam are recounted such as the belief in Allah, in an afterlife, in destiny, in
angels, in the holy books, and the prophets.’®’® Relatedly, lives and miracles of the
former prophets are narrated in depth. In this regard, it is stated that all prophets are

prominent personalities and sent by Allah.07°

In the religion textbook, moral values are identified with religious commandments in
a similar manner with the discourse of the first period. Indeed, Muslims are instilled
to live a life shaped by the commandments of the Qur’an; for the reason that
Muslimness means above all high morality and decency. In the same way, students
are instilled through various hadith examples to love their parents, not to make
anybody sad, to be hard-working, and to take care of their health, etc.1%° Contrary to
the preceding period, it can be argued at least starting from the textbook of religion
that a return to the identification of moral values with religion could be observed in

this era.

The last part of the religion textbook is devoted to the Five Pillars of Islam. The
pillars represent the basic religious duties of a Muslim: reciting the creed, praying
five times a day, almsgiving, fasting during the month of Ramadan, and a pilgrimage
to Mecca (Hajj).1% Particularly salient, writers do a thorough explanation about how
and under what circumstances a prayer should be made. In this context, it should be
noted that they seem to have agreed upon the Sunni principles of Islam. Not
surprisingly, this is harmonious with the preceding periods. For this particularly
salient point, I will conduct a detailed assessment in the following sections while

discussing the relationship between Turkishness and Islam.

1077 The text is from Artam and Sevim, Miisliiman Cocugunun Kitab:..., pages between 224 and 225 has no page
number.

1078 1hid. p. 97-98, 100, 128-131, 133-134.

1079 |hid, p. 101-126.

1080 |pig, p. 139-155.

1081 1hid. p. 163-207, 216-221.

241



The emphasis on secularism and the development of secularism in Europe and
Turkey are often reiterated in the textbooks of history, civics and sociology.
However, it is interesting to see that the principle does not come up in the religion
textbook context. In this section, | will overlook to the issue of secularism

extensively through the examples from the aforementioned textbooks.

In the sociology textbooks, secularism is defined as “separation of state and religion;
state neutrality towards religion and vice versa.”'%? Topgu explains further that

secularism is a consequence of modernism and it does not mean irreligousity at all:

A person could be on one hand secular in his public relations; it means his mind
controls his social relations, on the other hand, he could be extremely pious in
his spiritual life. In a similar vein, a state could practice secularism in politics
by separating religion from public affairs and at the same time, tolerate strong
piousness by not objecting to every idea in the religious life.1%?

In a similar context, Topgu seems to be determined that “the genuine and mature
devout individuals cannot be essentially attached to -even be near enough to- any
material or political authority outside the religious field and spirituality™; and hence,
the infusion of state and religion would inevitably result in negative consequences
for each case.!®®* In order to prevent ignorance and bigotry, it is better that state

regulates public life and law and religion regulates private life and moral values.1%

Keeping above in mind, it should be stressed that Topgu remains within the contours
of the secularism that has been delineated since the foundation of the Republic. As
discussed in the previous section, Sadak’s work is another textbook taught in the
curriculum during this period. It should be reminded that both textbooks share the
common perspective towards the notion. Therefore, the conceptualization of
secularism in this way indicates that there is continuity within three periods of the
textbooks. At one point, Topcu reminds in his book that Islam unlike Christianity
eludes a differentiation between religious and material life.1%® However, he avoids

further discussion and making any comments about the issue.

1082 Topeu, Sosyoloji..., p. 100.
1083 | i, p. 100.
1084 i, p. 101.
1085 i, p. 102.
1086 | i, p. 100.
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Above definitions of secularism are reiterated in a similar manner by the textbooks of
history and civics. Within common perspective, textbook writers perceive religious
creed belonging to individual conscience. In a similar vein, secularism is introduced
as one of the fundamental principles of Turkish Republic; and, “freedom of
conscience” is often pointed out. In other words, writers discuss that state is
unconcerned if individuals believe in a religion or not, neither they are practicing
religious commandments or not.1%’ Going rather strong, the issue of freedom of
conscience is emphasized in such an exaggerated way that even Protestant reformists
are referred with reverence on the basis of their following statements: “One can reach

991088 «¢

God with a deep faith rather than many ceremonies, [the creed] naturally exists

in the soul of every individual”.108°

The most detailed historical account of secularism both in Europe and Turkey could
be found in the history textbooks. The binary opposition that posits the existence of
the genuine piousness against the corrupted seems to be constructed akin to the
narrations in the preceding periods. Likewise, for the European context, secularism is
manifested as the emergence of reformist movement in the face of “the move away
from genuine Christianity” of ignorant masses believing in the Christian clergy who
deceived them maliciously for the sake of their self-interests. In this context,
according to the authors, “the corruption in the Catholic clergy dismayed genuine
priests.”*% Similar expressions could be found in another textbook as following:
“genuine pious people is deeply saddened by this corrupt act in the name of God and
was worried.?%! In this regard, the detailed narrations of the Protestant Reformation
are formed around the theological, economic, scientific and technological

progress.0%2

1087 See. Tezer Taskiran, Yurt Bilgisi I (Ortaokul Kitaplart), Istanbul: Maarif Matbaasi, 1939, 17, 28; Tezer
Taskiran, Yurt Bilgisi Il (Ortaokul Kitaplari), Istanbul: Maarif Matbaasi, 1939, p. 12-13; Bedia Ermat, Kemal
Ermat, Yurt Bilgisi Dersleri V. Sinif, Istanbul: Milli Egitim Basimevi, 1945, p. 24-25; Sadri Ertem and Kazim
Nami Duru, Ortaokul I¢in Tarih III, Ankara: Maarif Matbaasi, 1941,p. 245; Kamil Su, Kazim Nami Duru,
Ortaokul Igin Tarih III, Istanbul: Milli Egitim Basimevi, 1947, p. 215-220; Enandr Ziya Karal, Tirkiye
Cumhuriyeti Tarihi (1918-1944), istanbul: Milli Egitim Basimevi, 1945, p. 113-114.

1088 Sy and Duru, Ortaokul Igin Tarik I11..., p. 30.

1089 Evtem and Duru, Ortaokul Icin Tarih II..., p. 41.

109 Unat and Su, Tarih — IV. Suif..., p. 72. Italics added by me.

1091 Sy and Duru, Ortaokul Igin Tarih I11..., p. 29. Ttalics added by me.

1092 A, M. Mansel, C. Baysun, E. Z. Karal, Yeni and Yakin Caglar Tarihi: Ugiincii Simf, Istanbul: Maarif
Matbaasi, 1942, p. 77-78; Ertem and Duru, Ortaokul fcin Tarih ..., p. 40-42.
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The emergence of secularism in the Turkish context is mainly associated with the
developments in the last period of the Ottoman Era. The most detailed narration
appears in Karal’s work which is the last volume of the high school history textbook
set and devoted to the history of Republic of Turkey. According to his official
account (which is reiterated briefly by the other textbooks as well), the Islamic
Caliphate began with the prophet Muhammad as the head of both religion and state
in Arabs; and later, continued with the successors of Muhammad, who were elected
for the same position. In his textbook, Karal underlines that the Caliphate was
claimed to pass from father to son in the reigns of Umayyad, Abbasid, and the
Ottomans since Selim | (Yavuz Sultan Selim). From then on, Ottoman sultans had
two titles: “both the ruler of the people (tebaa) in the Empire and the imam of
Muslims in the world.” 19 By identifying the caliphate with theocracy, Karal
contends that although the institution of Caliphate was symbolic in the beginning, it
caused considerable damage for the Ottomans over time. Akin to the European
context, the institution became the core cause of decline in the state and religious
affairs because of the clergy (ulema) who corrupted religion for the sake of their
ambitions in the Era. In addition to this contention, writer presents certain Muslim
communities gathering and fighting against the Ottomans in the First World War as

an evidence for the inactive power of the institution.1%

Within the same context, Karal reports that Mustafa Kemal and his friends abolished
the Caliphate in the newly formed Turkish Republic, as they had no intention to
interfere in other communities by means of the institution. What is more, they even
thought that religion would be an obstacle for the reforms and the institution of
caliphate would not be well-matched with the new regime. While some Muslims
proposed the title "Caliph™ to Mustafa Kemal, he never accepted it. Kara depicts the
abolishment process rather romantically as the last Caliph Abdiilmecit and his
adherents were “taken with ten cars and a truck to Catalca to get on a train” on
March 3, 1924 - two days after the constitution is accepted- in that very morning,

“the sun saluted the new revolution in Turkey.”!®® Lastly, Kara praises the Grand

1098 Karal, Tiirkiye Cumhuriyeti Tarihi..., p. 104-105.
1094 bid. p. 104-105.
109 1pid. p. 105-107.

244



National Assembly of Turkey for making ‘new laws and legislations in accordance

with the new life’ 109

Within the context of the above discussion, it should be noted that the narratives
about the abolishment of the Caliphate and the promulgation of secularism are
reiterated in the other history textbooks in the same way. To sum up, a brief note
would be worthwhile about the emphasis that the issues are narrated through binary

construction of genuine piousness against bigotry.

In most of the textbooks, it is claimed that, primarily, ulema and members of
religious orders who were the leaders of religious field in the society explicitly
directed poor ignorant people away from religion and piousness by deceiving them
for a long time for the sake of their self-interests. For this reason, secularism is the
key for people to live Islam in the correct way; and people now could build a
connection with God from conscience without the need for any intermediary thanks

to the Turkification of religion’s language.1%%

Lastly, in this part, | will pave the way to questioning how other textbooks reconcile
the ideas advocated principally in the religion textbooks about secularism. As noted
previously, provision of religion course by the state in a biased way could be
regarded overtly as an ambiguity in theory. Keeping in mind the narrations about
Islam as a religion covering all the spheres of life; the size of this ambiguity could be
extended. It should be noteworthy to remember that these opinions are not acclaimed
solely in the religion textbooks; similar claims are also made in the history textbooks
as in the following: “the revealed Qur’an which regulates the religious and state
affairs of Muslims...”1%% Furthermore, as I will also discuss in the upcoming section,
Turkishness is defined with the Islamic references by the religion textbooks in a
similar vein. Therefore, apart from the reconciliation of Islam with secularism (as a
Western notion); a problematic area seems to be inevitably produced by the
provision of the courses and textbooks for a specific religion in a society where

secularism is defined by the textbooks in this manner.

109 |pid. p. 120-130.

1097 For the examples see Ibid. p. 129-130; Unat and Su, Tarih V. Swnif..., p. 204; Ertem and Duru, Ortaokul Igin
Tarih Il...., p. 259.

10% Mansel et al., Orta Cag Tarihi..., p. 29; Italics added by me.
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6.3. Nation and Nationalism in the Textbooks

After an assessment about religion, it would be worthwhile to embark upon an
analysis about nation and nationalism in the textbooks. The first nodal point is that
these generic concepts hold relatively less space in this period. At this time,
textbooks prefer to discuss in detail Turkishness and Turkish nationalism. In this
context, the most comprehensive accounts about nations and nationalism could be
observed in the sociology textbooks. Another nodal point is that the nation definition
by Ernest Renan that was commonly quoted in the preceding period influences the
explanations of this period as well. Thus, the perspective that explains nation as
perennial vis-a-vis nationalism as recent modern phenomenon continues to be the

founding core of the dominant discourse.

To start with the sociology textbooks, Renan's definition of a nation has been
extremely influential in Topgu’s textbook just like Sadak’s textbook, which was
analyzed in-depth in the previous chapter. Topcu reiterates what Renan wrote about
nation: “the entity constituted by the collective memories and thoughts (Turk.
temayiil and tasavvurlariyle)... in the past, at the present and in the future.”'%% He
shares the contention of Renan that this entity has physical and spiritual elements.
For him, the physical elements that constitute a nation are defined as the race, the
territory and the labor; besides, spiritual elements as the language, the religion, and
the desire.!% Topgu recites that the aforesaid elements do not necessarily suffice all
together to make a nation. Furthermore, he underlines that every nation is constituted
on diverse commonalities within its specific historical conditions.’% For this

allegation, he gives the examples as follows:

For the French, the common language played a prominent role first and
foremost as the founding core of nationhood. Then, it was followed by the unity
in the territory... However, the German nationhood was based on the racial
unity_lloz

109 Topcu, Sosyoloji..., p. 72.
1100 |bid.

101 |bid p. 72-78.

1102 | pid.
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The most salient aspect of his definition is the inclusion of labor and economic unity
into the above-listed elements that constitute a nation. Up until now, such an element
has nullified in the textbooks. For Topg¢u, the economic unity has a two-fold effect on
the formation of a nation. Firstly, the division of labor is designated by national
interests of the society. In other words, it is possible that he means strengthening the
nation (nation-state) with a national economic policy. The second aspect is the
identification of some nations with a certain expertise. In this regard, he contends
that "some nations are farmers; some nations are industrialists or merchants.”% This
geographical identification, in fact, determines both the economic features of a nation

and ultimately, the souls and moral characters. Below, Topgu offers his point:

The continuity, stability and certainty in the works of farmer nations are
reflected in their character. They are generally stable. Their characters are fixed,;
they are attached to their friends and self-sacrificing. They do not easily change
in the face of external factors. They are introverted. Traders are always different
characters on the contrary. They are very unreliable, whilst friendly, they may
become just the enemy, and they are unfaithful to the homeland and friendships.
They can easily change. They can accept the revolutions immediately. They can
adapt to every place. They have no devotion to human beings and to their soil.
You may notice there is a conflation between the unity of labor and national
geography. People who are living in the uphill are engaged in farming. People
who live by the sea are either tradesmen or fishermen.**%*

As in the quotation above, writer provides no reference for his contentions about the
association of territory/geography with economy, relatedly with national
character/personality. It is likely that he is influenced by on one hand, intellectual
heritage of Ibn Haldun and Montesquieu, on the other hand, the discussions on the
relationship between culture and personality existing within the literature of Western
social sciences. It is acknowledged that Western scholars held discussions in the
years between 1920 and 1950 over to what extent certain nations can be associated
with certain character traits with regard to common geography as well as common
socialization practices. It should also be noted the prominence of the discussion
weakened in the second half of the century.t% Therefore, it is very interesting for

me to encounter with such an example that | have not seen anywhere else other than

103 |bid, p. 75.

1104 i, p. 75-76.

1105 For the discussions about the issue see Philip K. Bock, fnsan Davranisimin Kiiltiirel Temelleri: Psikolojik
Antropoloji, trans. N. Serpil Altuntek, Ankara: imge Kitabevi Yaymnlari, 2001, p. 87-190.
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Topgu and that made me think that he was closely following the discussions at that

time.

In the civics textbook written by Taskiran for secondary education, it is claimed that
nations could be constituted upon diverse commonalities such as descent, language,
land, religion, history, sentiments, thoughts and ideals.''% As could be surmised, the
author reiterates all the other elements that Topgu refers except for the unity in
economy. In addition, Tagkiran puts forward the unity of sentiments, thoughts and
ideals as the most prominent features. For him, a nation can be formed even if the
others do not exist; but it is not possible to continue as a nation if this particular unity
resolves. Thus, “in order to be a nation, individuals shall have the desire to live
together and continue with the perennial work what we call nation.”*'%” Based on
this, he defines nation as “an entity consisted of people who have a common past,
who speak the same language, who share the same feelings and thoughts, who have a
common culture, who are devoted to a common ideal”.}'® As in the preceding
period, this definition exists equally in the civics as well as in some history textbooks
of the period.!1% Therefore, when only the conceptualization of nation is considered,
it can be claimed that textbooks adopt an understanding based on cultural
nationalism at least at the level of the generic definition of the nation. However, we
will soon see that there is more than that in the narration of Turkishness akin to the

nationalist discourse of the preceding period.

The most detailed narratives about the history of nations exist in Topgu’s textbook.
Primarily, he undertakes a compare and contrast between the theories that explain
nations as perennial/natural/ahistorical phenomenon and theories that regard nations
as historical/sociological consequences. According to him, the common point shared
by all theories is “individual’s affiliation with nationhood is accepted as the result of

91110

conditions before him. He can be further quoted as: “These circumstances

existed before the individuals of nation and they impose themselves over them.

1106 Tagkiran, Yurt BilgisiI..., p. 7-8.

107 hid, p. 8.

1108 | pid,

1109 For the examples see Ertem and Duru, Ortaokul I¢in Tarih I1..., p. 242; Su and Duru, Ortaokul I¢in Tarih
..., p. 209.

1110 Topgu, Sosyoloji..., p. 78-79.
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These circumstances occur in the course of the time.”*'!! Topcu agrees with the
example from Renan’s approach as following; “continuation and reaching to future
with the culmination of a long past of endeavors, sacrifice, and devotion”.*2 Writer
recounts anarchists and humanists as the examples for the latter group that explain
nations as the result of the evolution of human beings, he further states that they are
insufficient to explain the truth.!''® Therefore, Topgu sustains the continuity of
primordialist perspective which contends that nations are ancient and natural
phenomena. Keeping in mind the approaches towards Turkishness, it can be
discussed that similar stance is adopted in the other textbooks of the era as well. |

will elaborate this part in the upcoming section.

In the textbooks, the ideology of nationalism is regarded as a modern phenomenon.
In this regard, it would be appropriate to refer to Topgu again for the reason that the
most comprehensive assessments are found in his sociology textbooks. Writer
defines nation as “being from one nation and the will to be attached to a national
community”; nationalism as “to keep this will as an ideal”.}'* Along the lines,
Topgu discusses nationalism with regard to Western context and he contends that the
contentious Christian spiritualism and the great industrialism based on colonialism
influenced the emergence of the movement. For this, he recounts Renaissance,
Reform Movement, The French revolution, Romanticism and the scientific progress
as the spiritual frontier. These, in various forms, enabled the development of
nationality awareness in individuals.’'*® For Topgu, other factors are related to
emergence of large-scale industry as a result of the widespread colonial ambitions
mainly after the eleventh century. According to him, “the conflicts and the
challenges that emerged in the great industrial life created the national

economies.”1116

Textbooks of history and civics are deprived of any remarkable context with regard
to the nationalism in the Western world. The only explanation about the advent of

nationalism appears in the third volume of the high school history textbook. There, it

111 g,

112 |hig, p. 79.
1113 | hig,

1114 |hid, p. 78.
1115 | hid, p. 80-81.
1116 |hid, p. 81.
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is regarded as a feeling and essential outcome of the French Revolution. According
to the narrative, “the abolition of class and state privileges from the Medieval Age
profoundly affected feelings of nationalism to protect the revolution against foreign
danger.”*'" According to authors, these feelings spread over time to wider area
through relations with the other European states, and hence nationalism became a
basic principle to determine the direction of international politics since the nineteenth

century. 18

In some civics textbooks, the historical account of nationalism is de-emphasized;
instead, it is regarded as a feeling. National belonging is defined as a national feeling
joy or regret from the goodness or evil that will happen to the nation!!®; this feeling

is depicted as “the greatest of all loves and feelings in the world.”12

As no example appears otherwise, nation is regarded in the textbooks as an ideal, and
as a feeling from time to time; besides, nationalism is regarded as an outcome of
diverse historical/social and economic developments in the modernization period in
Europe. So the stance that accepts nation as perennial vis-a-vis nationalism as
modern phenomena continues in this period. However, when it comes to Turkishness
and Turkish nationalism in the following section, the dominant stance will be

changed.

As noted previously, the explanations for nation and nationalism as generic
categories occupy less space in the textbooks.. However, it should be emphasized
that the scarcity is not valid for the narratives about Turks and Turkishness. In this
respect, Turkish nationalism determines the dominant discourse in the school
textbooks. As the influence of Turkish History Thesis still remains in this period, it
can be contended that there is certain continuity within last two periods. However,
there is a profound shift from the racist references of Turkishness. In this section, |
will elaborate the narrations of Turks/Turkishness and Turkish nationalism through

examples from the textbooks.

117 Mansel et al., Yeni and Yakin Caglar Tarihi..., p. 138.
118 hid.

1119 Ermat and Ermat, Yurt Bilgisi IV. Swnif..., p. 15.

1120 Rona, Yurt Bilgisi Dersleri — IV. Suf..., p. 16.
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Within this context, it would be appropriate to make an introduction to the topic
quantitatively. Table-6 draws a picture of the comparison for the pages allocated to

diverse communities in the history textbooks.

Table 6 - A Comparison of the Pages Allocated to Narration of Turks and Other
Communities in the History Textbooks

Other The Turks Total
Communities

Mansel et al., 71k 207 9 218
Cag Tarihi
Mansel et al., Orta 76 56 132
Cag Tarihi
Mansel et al., Yeni 81 116 197
and Yakin Caglar
Tarihi
Karal, Tiirkiye - 190 190
Cumhuriyeti Tarihi

Total 364 371 737

According to the table, Turkish history occupies the largest place. However, one can
easily observe the decrease in the proportions at least by overlooking to history
textbooks. It should be noted that this difference is quite large in favor of the Turks

in primary and secondary school history textbooks of the period.

Beyond doubt, the qualitative elements are at least as essential as quantitative data.
The first contention is that the influence of Turkish History Thesis continues —in fact,
down- in this period. Therefore, there are various similarities between the two
periods on the basis of the need for identification of Turkishness, as well as the Turks

in history.

The former trend of narrating Turkishness from the first person pronouns and with
racial connotations could be extended to this period. Within this context, for instance,
Rona, one of the civics textbook writers of the period acclaims the following: “they
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call me TURK, they call my homeland as THE TURKISH LAND.”*2t A further
quotation could be cited as: “Turkish nation is the unity of the people who are living
on the Turkish homeland, speaking the Turkish language and carrying the blood of
Turkish.”''?2 In addition, writer underlines the following: “language, feelings, joys
and sorrows of Turkish nation are one”.!!?® Relatedly, Ermat and Ermat could be
further quoted: “Turkish nation is the community of the people who are living in the
land of Turks and whose name, language and desire is Turk.”*!?*, The race notion
seems to be de-emphasized in the quotations however along the lines, it comes in the
following context: “To be born Turkish, to live Turkish, to die Turkish and happy to
leave Turkish descendants behind.”***® Taskiran, writer of the high school civics
textbook, recounts the five essential elements that constitute Turkish nation as: “1 —
Territorial unity; 2 — Language unity; 3 — unity of history; 4 — the desire to live
together , unity of feelings and thoughts ‘Cultural unity’; 5 —the unity with wishing to
do more, ‘Unity of Ideals”.!!?®® Here, he also seems to be nullifying racial unity
however he later states that, “It is important to know that you are coming from the
Turkish decent when saying that I am a Turk”.'*?” Thus, historical, territorial, and
cultural elements exist in the definition of Turkishness within this period as well.
Maybe a little more timid than the previous period, racial unity is still an appropriate

component of the definition.

A complementary point is that the perenniality of the Turks is often reiterated in the
textbooks akin to the preceding periods. Besides, the racial affiliations of the
previous period seem to be disappeared to a large extent. Instead, ethnicist
inclination holds a larger space in the textbooks. In this part of the study, I will focus

on the narratives about Turks through these components.

First and foremost, the doctrine of Turkish History Thesis continues its influence
over the official discourse as the common characteristic of the last two periods.

Accordingly, the allegation that the oldest civilization in history was founded in their

1121 |id. p. 14.

1122 |hid. . 13.

123 |id. p. 12.

1124 Ermat and Ermat, Yurt Bilgisi Dersleri IV. Sunf..., p. 14.
125 |pid. p. 15.

1126 Tagkiran, Yurt Bilgisi I... p, 7.

1127 |id. p, 5.
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homeland, Central Asia, by the Turks as one of the oldest communities,
unquestionably finds its place in the history textbooks. Before embarking upon
narrations, it would be appropriate to put forward how the concepts of civilization
and culture are defined in the textbooks. The detailed definitions of both concepts
could be encountered again in the sociology textbooks. In this regard, the
conceptualization of Topcu could be further referred. By adopting Gokalp’s
approach, he identifies civilization as the sum of common experiences of the nations’
vis-a-vis culture as national structures. According to him, civilization is “the sum
total of all outputs, technical works, all patters of living through all means adopted
by a group of societies in certain historical periods.”*!?® On the contrary, culture is
defined as “the sum total of values made by a society within its individual
history.”'1?® Below Topcu offers his stance for the distinction between civilization

and culture:

a.) Civilization is common to a group of society that are interacting and living in
a specific historical period; on the contrary, culture is peculiar to each society
and keeps that society apart from other societies and nations.

b.) Civilization is associated with the works of societies in the material realm
through technical means; on the contrary, culture is the sum of all the values
and judgements of a society. In other words, they are the spiritual, ethical,
scientific, art and philosophical works created by that society.

c.) All the members of a society live the life and requirements of the civilization
that their society is attached to. Correspondingly, culture is not experienced by
every member of society, but only by more or less cultured people. Anyone can
have a civilized way of life, even though not everyone is cultured.

Although people’s connections with religion, morality, art (folklore) put
forward a life of culture. It is necessary to mark these values as folk culture and
keep them apart from high culture.

d.) Apart from these differences, it should also be added that the civilization is
common amongst societies. Therefore, it can be exchanged jointly between the
societies. During this exchange, a common civilization occurs. So, each one of
these communities can give and take works of civilizations. However, culture,
is unique to every nation and every civilization, and it cannot be taken from
another society, it is not ready-made. Culture is, in a sense, the character of each
nation. The individuality in the culture reveals another importance: As, a society

1128 Topgu, Sosyoloji..., p. 191.
1129 |bid.
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that attains a personality by forming its own culture could enter into the circle
of civilization thanks to culture and its guidance.'*3°

Hence, it can be contended that Topgu agrees with Gokalp’s ideas in terms of
associating civilization with the material realm vis-a-vis culture with the spiritual
realm; civilization as international vis-a-vis culture as national. This stance seems to
be widely accepted by the other authors, as further textbooks advocate a comparable
viewpoint. For instance in the civics textbook, Ermat and Ermat points out that “we
can get science from others, but we shall not forget our Turkishness... Our language
is Turkish, our ethics is Turkish, our art is Turkish, and our breeding is Turkish.”!3!
In a similar vein, Taskiran puts forward that “we take things that are appropriate to
our existence from [other nations], but when we do; we pay attention not to damage

our existence”; and in this regard, he continues, “we should be possessive and careful

about this issue”.11%

In this context, almost all textbooks, as in the previous period, discuss that the oldest
civilization was spread to world by the Turks. However, scientific evidence is

presented for the first time by the textbooks of this period:

An American scientific committee explored the kurgans in Anav near
Ashkhabad, they found out traces of an ancient civilization belonging to the
Turks. These revealed that when the other regions in the world were so
primitive, the Turks were advanced in civilization. A village with plain and
small houses made of branches and reed and plastered with mud was found in
the lower floors of the Kurgans. In this village, there were mace heads, arrow
heads, spindle whorls, hand grinders, tools made of stone and flint stone and
next to them, there were the copper pins, rings and dagger-like metal artefacts
and painted and embroidered pottery. Again, in the lower levels of the soil, the
findings of human and animal figurines show that artistic feelings of the people
had progressed. The coal grains of wheat throughout houses prove that these
people were engaged in agriculture. It is understood from the upper floors of
kurgans that this civilization entered a more mature state, as there were
abundant copper works and vases prepared in lathe. The decoration is
noticeable. '

1130 hid.

1131 Ermat and Ermat, Yurt Bilgisi Dersleri V. Sunif..., p. 22.

1132 Tagkiran, Yurt Bilgisi I. Sinif..., p. 28.

1133 Mansel et al., [lk Cag Tarihi..., p. 8. Giinaltay also referred to the same excavations, and further, stated that
Raphael Pumpelly leaded the excavation team of archaeologists since 1904. Tarih I..., p. 10-11.
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In light of the above quote, it is assumed by the writers that the beginning of
civilization in the region dates back to BC 5, based on these findings in Ashgabat
within Syr-Darya region.!*** In this regard, as stated by the Turkish History Thesis, it
Is narrated that the Turks passed the stage of civilization by taking the first steps in
many areas primarily agriculture, animal husbandry, writing and the use of various

metals.113°

Following this information, it is asserted that the founders of this civilization are
forced to migrate to the four corners of the world at some stage in the history due to
drought in the area caused by climatic changes, similar to the previous period.
However, according to the authors, these migrations enabled them, bef