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ABSTRACT

THE EFFECTS OF A PARENT TRAINING ON
DIFFERENT DIMENSIONS OF PARENT ADOLESCENT
RELATIONSHIPS

Ozeke Kocabas, Ezgi
Ph. D., Educational Sciences
Supervisor: Prof. Dr. Fisun Akkoék
2005, 163 pages

The purpose of the study was twofold, first to create an
example of a parent training for parents of adolescents and second
to explore the effects of a parent training on different dimensions of
parent-adolescent relationships and communication skills of parents

of adolescents.

The participants of this study were the parents of 9th and 10t
grade adolescents from two different lycees in Ankara; METU
Foundation School and Deneme Lycee. 10 volunteer parents

(mothers or fathers) from METU Foundation School and 11 parents

v



from Deneme Lycee participated in that study as the members of the

experimental group.

In this study, an experimental design with treatment and
control groups and 3 measurements (pre, post and follow up) was
used. The S5-session training for parents generally consisted of
activities aimed at developing their communication skills and their
relationships with their children. The program mainly focused on
social skills for parents to develop better communication and
improve the satisfaction of parents and also to help parents improve

their parenting skills.

Data were collected through qualitative and quantitative
methods. In order to assess the effects of training on parents,
instruments called Parent Success Indicator and Communication
Skills Evaluation Scale were used in the study. Moreover, an open-
ended evaluation form was used to evaluate the effectiveness of the
training. In order to explore the differences between experimental
and control groups, two way repeated measures of analysis of
variance was used. The results revealed no significant differences
between groups, however, the qualitative findings indicated that the
parent training in this study helped parents to develop positive

interaction with their children.

Keywords: Parent Training, Parent Involvement, Parent-Adolescent

Relationship
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ANNE-BABA EGITIMININ ANNE-BABA ERGEN ILISKILERININ
FARKLI BOYUTLARI UZERINE ETKILERI

Ozeke Kocabas, Ezgi
Doktora, Egitim Bilimleri B6limu
Tez Yoneticisi: Prof. Dr. Fisun Akkok
2005, 163 sayfa

Bu calisma, ergen anne-babalari icin 6rnek bir egitim
programi olusturmay1 ve bu programin anne-baba ergen iliskilerinin
farkli boyutlar1 ve anne-babalarin iletisim becerileri Uzerindeki

etkilerini arastirmayi1 amacglamaktadir.

Katilimcilar, Ankara ilinde Deneme Lisesi ve ODTU Gelistirme
Vakfi Ozel Lisesinde 9. ve 10. smifa devam eden 6grencilerin
anne/babalarindan olusmustur. Anne-baba egitimine, ODTU
Gelistirme Vakfi Ozel Lisesi'nden 10, Deneme Lisesi’nden 11 génulli

anne/baba katilmistir.

Bu calismada, deney ve kontrol grubu ve 3 farkli élcimden
(6ntest, sontest ve takip calismasi) olusan deneysel arastirma deseni

kullanilmistir. Anne-babalar i¢cin 5 oturumluk egitim programi genel
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olarak anne-babalarin iletisim becerilerini ve ¢ocuklariyla iliskilerini
gelistirmeyi amaclamaktadir. Programda temel olarak, anne-
babalarin daha iyi iletisim kurabilmeleri ve anne-babalik becerilerini

gelistirebilmeleri icin gerekli sosyal beceriler tizerinde durulmusur.

Arastirma verileri nitel ve nicel yoéntemlerle toplanmaistir.
Anne-baba  egitiminin = anne-babalar  Uzerindeki  etkilerini
belirleyebilmek icin Anne-Babalik Becerileri ve Iletisim Olcegi ve
Iletisim Becerilerini Degerlendirme Olgegi kullanilmistir. Bunun
yaninda, programin etkililigini degerlendirmek icin, acik wuclu
sorulardan olusan bir degerlendirme formu uygulanmistir. Deney ve
kontrol gruplar1 arasindaki farki ortaya cikarmak icin tekrarh
Olcimler icin iki yonlt varyans analizi kullanilmistir. Sonuclar,
deney ve kontrol gruplari arasinda anlamli bir fark olmadigini
gostermistir. Bununla birlikte, arastirmanin nitel bulgularina goére,
bu calismadaki anne-baba egitiminin anne/babalarin ¢cocuklariyla

olumlu ilgkiler gelistirmelerine yardimci oldugu sdylenebilir.

Anahtar Kelimeler: Anne-Baba Egitimi, Anne-Baba Katilimi, Anne-

Baba Ergen lligkileri
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CHAPTER

INTRODUCTION

1.1. Background of the Study

Family system has been changing through the changing
demands of the world in recent times. In this changing process,
besides the traditional roles and demands, new areas of needs arise

for families and their children.

Families and schools are the primary sources for the
education of children. Each contributes to children’s socialization
process at different levels. The families’ contribution to children’s
development has been considered important since they spend most
of their times at home. The education of parents is so important
since the socialization of the child begins in the family. The child
learns and practices things first in the family. Parent child
interaction, then, is crucial for both parties but especially children
since they start to learn interaction, communication, and other

social skills in their family first.

Parents are always responsible for their children’s behavior.
Most of us think that for every problem that is created by their child,
parents are the “bad” examples; all their behavior can be the result
of their fault. At that point, it is crucial to think to educate the
parents about different subjects, such as parenting skills, effective

communication skills, etc. Teaching effective communication skills



help parents to establish better relationships with their children and

create a healthy environment (Gable, 2003).

Mahoney and Kaiser (1999) argued for the importance of
educating parents to carry out specific strategies, instruction, and
interaction with their children as a means of early intervention.
According to them, typical goals of parent training include helping
parents manage children’s behavior, teaching parents strategies to
help children in attaining developmental skills, and enhancing
parents’ skills in encouraging their children in play and social

interaction.

Schools also contribute to children’s development and
socialization in many aspects. Children can learn many skills and
ideas from the schools. Main objective of schools is to contribute to
the total development of children. Academic development is only a
part of it. In order to achieve the other areas of development, the
schools should work with parents in coordination. Partnership
between home and school then creates the home-school consistency,
which has been considered as very important in child development.
Effective family-school partnership has been emphasized as a main
force in supporting the adjustment of children to school (Keith,
Keith, Troutman, Bickley, Trivette, & Singh, 1993). Raffaele and
Knoff (1999) stated that home-school collaboration appeared to be
particularly important for children who had some risk factors such
as economic impoverishment, limited parental training, and
stressful home situations. They also pointed out that home-school
collaboration seemed least likely to occur without systematic

planning.

Adolescence is a fascinating and a critical period of

development. There are many rapid and dramatic changes that we
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cannot see in another period of life. Physical, emotional, social
changes occur in this period of development. Adaptation to these
changes can create anxiety both in children and their parents
(Strom, Strom, Collinsworth, & Strom, 1998). Eccles and Harold
(1993) stated that if parents and schools worked together, they could
promote healthy adolescent development. However, it has been
indicated that collaboration between family and schools seemed to

decrease as the child moved to adolescence.

One of the significant groups of skills in adolescent
development is the social skills. The development of social skills
continues to be of major importance to educators. Since there are
strong relationships among child’s academic, social, and
psychological functioning, it has been given more importance
(O’Rourke & Worzbyt, 1996). Social skills such as effective
communication, conflict resolution, expression of feelings, problem
solving are the skills that need to be learned earlier at life. The
earlier the individuals acquire them, the better functioning in life
they have. There were some prevention programs in the literature
that examined some social skills of elementary school children and
effects of parent training. They revealed positive results on behalf of
children and parents (Eddy, Reid, & Fetrow, 2000; Gross & Grady,
2002). Children at school age need to be trained for the skills that
they need to be developed to become healthy individuals in their
future life. Then it is crucial for children and adolescents that they

can be served these kinds of interventions.

Active parental involvement in the education of children has
been very important in all over the world and has been considered
as strongly connected with the school system. There are lots of
studies about the subject and it still continues to be investigated. A

group of researchers investigated the perspectives and practices of



school psychologists toward family-school partnership activities. It
has been stated that school psychologists recognized the importance
of partnership and were willing to devote their time to improve the
relationship between families and schools (Pelco, Ries, Jacobson, &
Melka, 2000). They also indicated the classification of parent
involvement in 4 categories: participation of school activities and
programs, home variables that support learning, communication
with children about school, and parental academic expectations for
children. The term parent involvement consists of series of activities,
including all ways of school-parent interaction, like parent education
or parent training (Gestwicki, 2004). It can be said that parent
involvement is a more general term. In this study, the terms parent
involvement and parent education, or parent training were at times

used interchangeably, as it is in the literature.

There are many advantages when parents play an active role
in the educational process. Children spend much more time at home
than school. However, home environment is more familiar and
intimate for the child than the school environment, since there is
more chance to have one to one relationships. Therefore, achieving
home-school consistency and information exchange between parties
can be seen as important for academic, personal, and social
development of children. Children whose parents are involved in
their formal education have many advantages. They have better
grades, test scores, long-term academic achievement, attitudes and
behaviors than those with disinterested parents (Peterson, 1989). It
is stated in the literature that parental involvement has an
important positive and direct influence on student academic
performance (Fehrmann, Keith, & Reimers, 1987; Wanat, 1997). In
addition, development of positive interaction between educators and
parents is also an important outcome of active parental involvement.

Wanat (1997) conducted a study with parents who were actively

4



involved with their child’s education. Her study conceptualized
parent involvement in school from the perspectives of parents, and
parents reported that parental involvement helped to increase
learning, helped to shape kid’s attitudes toward school, helped to

build self-esteem, and helped children to take school seriously.

In Turkey, the changes in educational system in recent years
support the idea of active parental involvement in education. These
studies are also accepted as adult education and especially it is
considered as very important for education of mothers. However, the
studies related with parental involvement are new and there are
limited studies on that subject. There is especially a need for
experimental studies in this topic of study, so that the effectiveness

of these programs can be tested and implemented in all schools.

Current studies about parent involvement or parent training
were mostly about parents of children at elementary levels. For the
adolescents and their parents, scarce number of research has been

conducted on this subject.

In our educational system, parent involvement activities are
strongly needed to help parents to know more about the school
environment and school system, and to have more information
about development of their children. Another advantage of these
programs is that parents can feel that they are the active
participants of the educational process. Moreover, these trainings
are considered as important opportunities for parents, especially
mothers, to develop themselves and become better parents.
However, parental involvement in educational process has not been
widely implemented in our country yet. It has not reached the

desired place in our modern educational system. In spite of the



importance of the subject, the research and practices in our country

are scarce and need to be improved.

1. 2. Purpose of the Study

The purpose of this study is to determine the effects of a
parent training on different dimensions of parent-adolescent
relationships and communication skills of parents of adolescents.
Furthermore, since there were not many programs for parents, this
study aims to create an example of group-based parent training for

parents of adolescents in our educational system.

1. 3. Significance of the Study

The related literature revealed that home-school partnership
and involvement of families into educational processes significantly
contributed to the children’s development in all areas and also
empowerment of parents (Eddy, Reid, & Fetrow, 2000; Herman &
Yeh, 1980; Peterson, 1989; Wanat, 1997).

Considering the main of aim of the educational process as to
contribute the total development of individuals, any attempt in
assisting development of them is valuable. Both schools and families
have vital roles in socialization and development of individuals. The
interaction between them is significant so that children can learn
knowledge and skills in a consistent environment. This study can be
an example of establishing home-school interaction as a function of

school.

It has been stated that home-school partnership was
especially valuable for the children who had some risk factors

economically and socially (Raffaele & Knoff, 1999). Moreover, parent



training as a means of preventive efforts has been revealed in the
literature (Gordon, 2002; Ozcebe et al., 2002). Preventional activities
are important not only for children with early ages, but it is also

crucial in the period of adolescence.

According to Gestwicki (2004), there is a need to support and
help all parents, regardless of their difficulties with their children.
The parent involvement programs can be seen as the opportunity for
strengthening the families. If the group activities in this study are
helpful and supportive for parents, the participants may be helped
to gain awareness of themselves and their problems with their
children and may be more informed about their adolescents and
characteristics of development. Furthermore, they may be more
conscious in rearing their children and how to communicate with
them. Better communication with their children may affect the

entire family atmosphere.

Adolescence is a period of development that is very critical
because of the changes in individual’s experiences. As stated in
Strom, Strom, Collinsworth, and Strom (1998), in adolescence,
physical, emotional, social changes emerged and adaptation to these
changes can be stressful for both children and their parents. Parents
could be worried about their child’s experimenting with drugs,
alcohol, smoking, sexual activity, joining a gang, or becoming
involved with criminal activity. To overcome the difficulties that the
parents face and to prevent risky behaviors that can be common at
adolescence, parent training for the parents of adolescents is
needed. In short, parent training programs are one way of helping
families in learning to cope with their child’s problematic behavior
through altering parent-child interactions (Mooney, 19935). The

present study may contribute to the awareness on the importance of



working with parents of all children, regardless of their ages and

existence of a problem.

Similarly, there is a change in thinking about interventions for
families of adolescents. Contribution of parent training to healthy
adolescent development has been widely recognized in the literature
(Toumburou & Gregg, 2001). Parents of adolescents strongly need
those kinds of services since they are mostly confused with
developmental characteristics and changes of this period. At this
critical period of development, training parents about parenting and
communication skills can lead to a decrease in conflicting situations
between parents and adolescents, and help to prevent problematic

behaviors of adolescents.

It is expected that the present study may contribute to the
field of education and counseling by creating an example of an
effective parent training and testing its effectiveness. Furthermore,
because those kinds of trainings are common for the elementary
school students and their parents currently, this study would be the
first empirical study, which used group-based training as an
intervention method for the parents of adolescents. In the literature,
the studies were mostly descriptive, and the small number of others
was experimental. Therefore, developing and testing different parent

training programs were needed.

In Turkey, based on the changes in educational system, the
need for parent involvement or parent training programs has been
increased. However, the increasing number of studies conducted
was mostly at elementary and preschool level (Akkok, Ogetiirk, &
Koékdemir, 1998; Aydin, 2003; Kagitcibasi, 1991; Ozdemir, 1992).
There were few studies for parents of adolescents (Akkok,

Karairmak, Kocabas, & Toker, 2003; Utku, 1999). Developing,



implementing and testing different parent programs especially for

parents of adolescents are a step for most suitable programs in

Turkey.

In conclusion, the comprehensive school programs stress on

the function of prevention and the parent training programs can be

included in “preventive” function of counseling programs. Moreover,

the activity of consultation is important for these programs. Both

activities require working with parents. This study may be helpful in

disseminating those kinds of parent training programs, and may be

an example in establishing parent training programs in schools.

1. 4. Hypotheses

3)

The aim of this study was to test the following hypotheses:

There is a significant effect of parent training on the mean
scores of the participants in each subscale of Parent Success
Indicator (PSI) (communication, satisfaction, use of time,

information needs and confidence).

There is a significant effect of parent training on the mean
scores of the participants on Communication Skills Evaluation

Scale.

There is a significant difference between the posttest scores of
experimental and control groups’ subjects in each subscale of
PSI (communication, satisfaction, use of time, information

needs and confidence).



4) There is a significant difference between the posttest scores of
experimental and control groups’ subjects of the

Communication Skills Evaluation Scale.

5) There is a significant difference between the follow-up test
scores of experimental and control groups’ subjects in each
subscale of PSI (communication, satisfaction, use of time,

information needs and confidence).

6) There is a significant difference between the follow-up test
scores of experimental and control groups’ subjects of the

Communication Skills Evaluation Scale.

1. 5. Variables

The dependent variables of this study were communication
skills and dimensions of parent-adolescent interaction, namely,
communication, satisfaction, use of time, confidence, and
information needs. The independent variable in the study was the

parent involvement training.

1. 6. Limitations of the Study

Since the experimental and control groups in this study was
not chosen randomly, the difference in the pretest scores of the
experimental and control groups on measurements could not be
controlled. Since there were a limited number of volunteer
participants for the study, the experimental group was formed with
all volunteers whereas the control group was formed with the help of
the school administration. Therefore, it was not possible to equalize

the pretest scores of the two groups.
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CHAPTER II

REVIEW OF LITERATURE

2.1. Families and Roles of Parents in the Socialization Process

In the changing world, the roles of the families while rearing
up their children are also changing. Changes in the lifestyles of the
families arise new demands and conditions. To meet these needs,
the traditional sources of help, which is extended family, relatives,
friends, neighbors and professionals are sought by parents for
advice and support. However, among these sources, mainly the
extended family and neighborhood are less available in today than

they were in the past (Powell, 1990.)

Besides the changes in the families, the change of women’s
role in the family, women’s entering the workplace and feeling of
equality encouraged the formation of some alternatives for women,
and within those, emphasis was made on parent training (Berger,

2004).

The rapid changes in the society affect parental knowledge
and skills and therefore problems the parents face about their
children socialization process increase (Oztop & Telsiz, 1998). The
education of children in the family is important, so the education
and empowerment of parents regarding the needs of the changing
demands of families and the society is required. This support,

namely parent training, aims to help families in developing effective
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communication with their children and in modifying the behaviors of

children positively (Oztop & Telsiz, 1998).

According to Gable (2003) effective communication with
children requires the age-appropriate communication styles and
behavior. It could be said that teaching the effective communication
skills to parents was necessary to create a healthy environment both

for children and families.

Throughout adolescence period, the youngsters face with
many difficulties. However, identity development is the most crucial
struggle for the young people. Identity development as an
individuation process is the most important issue in this
developmental period. Parental support and provision of structure
are linked to positive outcomes in adolescents, yet the influence of
parental involvement on identity development during adolescence
has not been clearly established. Parental encouragement and
support are crucial to this process as adolescents develop their
identities. The individuation process is a cooperative endeavor
between parent and child that involves the child asserting and
parents granting independence while both maintain their connection
and healthy communication (Sartor & Youniss, 2002). It was
revealed that parental knowledge of the daily activities of adolescents
is associated with higher identity achievement and emotional

support from parents is positively related to identity achievement.

2. 1. 1. Importance of Parent Participation in Educational

Process

Effective communication between parents and schools allows
parents to become partners in education. It is very important for

schools to have good communication with parents. This
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communication can be one way or two way. One-way
communication includes offering parents information through
newsletters, handbooks, newspapers, etc. Two-way communication
lets parents to communicate with all school personnel with
telephone calls, home visits, classroom visits, etc. To keep on
developing communication between school and parents, those
activities should continue all year, which include classroom visits,
parent training groups, workshops, projects, suggestions etc.
(Berger, 2004).

Rutherford and Billig (1995) mentioned about the school-
family partnership in the middle grades. In the middle grades, young
adolescents make personal and educational decisions, wrestle with
authority, independence, have a change in family relationships, and
have increased visibility in the community. All these require
practicing social skills in the community. Schools could create
programs that respond to the unique needs of middle grade students
and families. Rutherford and Billig (1995) also stated that teachers
and other school personnel are the key persons in the parent
involvement programs. Schools should support the relationship
between teachers and the parents. Also families should be

encouraged to build personal relationships with school staff.

Parent participation in an educational process is crucial in
facilitating children’s development and achievement, and in
preventing and remedying both developmental and educational
problems. This process has benefits for both children and their
parents (Becher, 1986). Children whose parents are involved became
more successful and showed increased cognitive development
(Herman & Yeh, 1980). Moreover, the parent-child relationship is
improved and eventually, parents become better teachers of their

children (Becher, 1986).
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Although research support that home-school relationship is
important for children’s total development, there are difficulties in
achieving this. In the study of Bilgin (1990) the problems of family-
school cooperation in Turkey were stated. The findings revealed that
the teachers and administrators perceived themselves cooperative
but they perceived parents as not cooperative. On the other hand,
for successful home-school cooperation, an agreed action plan

needed for both parties (Basaran & Kog, 2000).

The parent training programs mostly concentrate on educating
parents of preschool children. Many studies reported positive effects
of parent training on parenting skills and socialization of parents in
transition to parenting. Jacobson and Engelbrecht (2000) conducted
a study to search the parenting training needs and preferences of
parents of young children. They revealed that college-educated
parents found watching other parents and reading a book or article
as a more helpful strategy to learn parenting topics than less
educated parents, and experiential learning strategies were more
helpful with less educated parents. According to them, for high
educated ones, giving them resource list and reading list was
helpful. Moreover, the parents stated developing their children’s self

esteem, as the most needed topic of education.

Brown (1989) stated that parent participation in their
children’s schooling generally enhanced children’s self-esteem,
improved academic achievement and parent-child relationships,

helped parents to understand schooling process better.

Similarly, Becher (1986) revealed that children whose parents
are involved in their schooling demonstrated an increase in their
academic and cognitive development. Moreover, improvement in

parent-child relationship and increased participation in child’s
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activities were observed. Parents who were involved also developed

positive attitudes toward themselves.

Schools also provide parents some strategies to support
success of their adolescents. In addition to coping with emotional
and physical changes of adolescence, the students and their families
must deal with changes in the elements of the school system, such
as communication patterns, courses, teachers, etc. These challenges
could become opportunities for parent involvement (Rutherford &
Billig, 1995).

The importance of establishing effective home-school
partnership is supported conceptually by Bronfenbrenner’s
ecological theory for understanding child behavior and individual
differences in development. The ecological theory provides a
conceptual framework for parents’ involvement in educational
process and parent training. It provides a framework that can be
used to predict parenting processes and child outcomes by analyzing
different settings in which the children and their caregivers function
(Christenson & Cleary, 1990).

According to Meyers (1998), the model suggests five
environmental systems that affect human development:

e Microsystem- immediate, perceived environment of the child
(e.g. the child’s interactions at home and school)

e Mesosystem- relationships that emerge between major settings
of the child (e.g. how relationships between parent and child
affect the child’s behavior at school)

e Exosystems- settings that have indirect effects on family
interactions (e.g. how parental work patterns affect the child’s

emotional well-being)
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e Macrosystem- overarching economic, political, cultural and
social forces that influence individuals

These four systems affect each other in a dynamic manner.

According to the theory, understanding child’s behavior
requires examination of four levels in the model, two in which the
child directly participates (microsystem and mesosystem), and two
in which the child does not directly participate but he/she is
affected (exosytem and macrosystem). According to circular causality
principle of the ecological model, school difficulties affect child’s
behavior in the family and family problems influence student’s
achievement and behavior in school. It could be stated that the
ecological theory provides a support for understanding and
enhancing the reciprocal influences of home and school

(Christenson & Cleary, 1990).

The school-home relationship and parent participation in
educational process then, is important for preventional and
developmental activities in schools. Interventions based on ecological
perspective tend to involve coordination with other service providers
such as teachers and counselors (Meyers, 1998). Preventing
problems and supporting individual development could be achieved
by applying principles of ecological model into practice and

establishing cooperation with families.

In schools, if developmental and preventive function of school
counseling services combined with remedial services, the effects of
these services would be better. The main aim of preventive services
in schools is to increase the possibility of needed behaviors, and
prevent the undesired ones. Moreover, the developmental activities
are an important part of preventive efforts (Korkut, 2004). Similarly,

Gordon (2002) mentioned that changing risk factors for adolescents’
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risky behaviors such as substance abuse was possible with

prevention programs.

Primary prevention requires empowerment of parents before
problem arise. There is a strong need of preventing some possible
problems specific to that period, like alcohol, cigarette, and drug
use, sexually transmitted diseases, unwanted pregnancies etc.
Moreover, the education of parents is important in preventing and
decreasing the frequency of those possible problems (Ozcebe,

Sénmez, Akinci, Baycu, Karacay, Kargin, Oncitil, & Oz, 2002).

The concept of preventing consists of preventing problems as
well as enriching individual development. The ecological viewpoint
mentions that individuals develop by interacting with the related
social structure, there are many systems affecting the structure, for
example, parents. So in order to prevent problems and support
individual development, cooperation with families is important
(Korkut, 2004). In terms of educating parents of adolescents, Oztop
and Telsiz (1998) stressed on the fact of establishing effective
communication with adolescents and importance of creating an open

and positive atmosphere with them.

2. 2. Parent Involvement

The term parent involvement is used as general term that
includes a series of activities. It describes all manners of school-
parent interaction such as policy making and parent training. There

is no single model of parent involvement (Gestwicki, 2004).

Boone and Barclay (1995, as cited in Gestwicki, 2004)
mentioned about four categories of parent involvement that have

been identified by Home and School Institute in Washington, DC.
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One of categories is defined as home school communication, which
includes activities like newsletters, telephone calls, informal notes,
and conferences. Second one is parent training, and it used methods
such as parent workshops, home visits, written materials. The other

two include the public relations and volunteerism.

Similarly, Gestwicki (2004) revealed information about
Epstein’s model that identifies six types of parent involvement
activities. She stated that many schools have been following this
model currently. The model includes:

- Parenting: This function includes helping families with
parenting, child rearing skills, developmental knowledge,
creating supporting conditions at home.

- Communicating: School communicates with parents through
notices, conferences, newsletters, phone-calls, electronic
messages. The topics of this communication mainly include
school programs and student progress.

- Volunteering: This type includes schools’ effort to involve
families in school programs and in supporting students as
volunteers.

- Learning at home: Schools involve families by giving learning
activities for home, including homework and other curriculum
related activities.

- Decision-making: Schools include families as participants in
school decisions, different committees, advisory councils.

- Collaborating with the community: Schools’ effort to
coordinate services and resources for families and the school,
as well as schools’ contribution to the community through

services.

In addition to these functions, Powell (1990) indicated four

dimensions of a high-quality parent program in order to promote the
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family contribution to early childhood education and development.
These dimensions were; first establishing collaborative and equal
relationships with parents, for example using open-ended discussion
of parent-initiated topics; second, maintaining a balanced focus on
both parents and child needs; third, being responsive to the needs
and characteristics of the population that was served; and finally,
devoting a significant amount of time to parent nominated open-

ended discussions, which helped to gain new insights.

There are many ways to involve parents in schools and in the
education process. Parents’ visits to school, classroom, parent
meetings and workshops, parent-teacher conferences are the
effective ways of parent involvement especially for elementary school
children. However, Dudley-Marling (2003) stated that parent
involvement often took the form of helping and supporting children’s
homework. Within the involvement activities, McKinney (1980)
stated that parents enjoy mostly participating in class activities,
parent meetings and policy planning. They were most interested in
meetings about educational problems and personal growth and

development.

On the other hand, Brown (1989) mentioned that one kind of
parental involvement included participating in parent-teacher
conferences and establishing and continuing written
communications with the teacher. Volunteer activities like working
in the library or lunchroom were the other forms of participation.
Moreover, parent-teacher associations were another source of getting
involved in the school process. Teacher’s home visits, carrying out

home-based activities were other types of involvement.

According to Brown (1989), in involving parents to the

educational process, it was very important to keep communication

19



open. Except from notes and newsletters, phone calls could be used,
to keep in touch and give a message of interest to communicate

without a problem.

In the States, parent involvement and education programs
have been developing over the years and changed their focus with
respect to societal change. All these programs were developed mainly
for parents of children in early ages first (Berger, 2004). In high
schools, however, the activities of involving parents changed their
shapes. Related with the characteristics of high schools and period
of adolescence, some activities could not take place, like classroom

visits.

2. 2. 1. Parent Training

As parallel to changes in family life, the changes in education
occurred. The programs were adapted to meet the needs of the
changing society, for example in family life, and this brought the

concept of parent training.

The term “parent training” typically evokes the image of
lecturing mothers about the developmental characteristics of the
children. There is a view of staff-directed, didactic activity for parent
training but this image cannot cover the actual function of the
programs. The concept of parent training has broadened fast to meet

the needs of the society (Powell, 1990).

Parent training could be defined as a well-established family
based approach (Gordon, 2000). Several parent training applications
are trying to strengthen the families, reduce the problem behaviors

of children and prevent the risky behaviors of adolescents.
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Parent training is one of the traditional ways of reaching
parents in the school system. Commonly, occasional meetings have
been hold by the school for this purpose. It was argued by Gestwicki
(2004) that parental needs of support, social contact, and
information could be met by these meetings. The parent training
services requires offering a wide range of services, which aim to
increase parents’ understanding of children and their competence in
caring, and to supplement their responsibilities and knowledge
(Gestwicki, 2004).

Jacobson and Engelbrecht (2000) stated that parent training
was one aspect of socialization and could be very helpful in
transition to parenthood. Learning to be a parent could be facilitated

through education.

There are diverse programs about parent training. While they
differ in the way the activities are carried out, they have some set of
principles common. Focusing on prevention rather than treatment,
recognition of the need of working with all family and community,
regarding the family as active participant rather than passive client

are some of the common principles as stated by Kagan (1995).

Gestwicki (2004) stated some assumptions underlying parent
training which involves parents actively in a dynamic process. The
assumptions were listed as:

1) Parenting behaviors can be learned.

2) There is a knowledge base for parents that can help parents
become more effective.

3) To develop competence, knowledge alone is not enough;
feelings and attitudes must be dealt with.

4) All parents (no matter how well educated, well adjusted,

etc.) need education and help.
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5) Parents want to learn.

6) Parents learn best when the topics are closely related to
them and their children.

7) Parents can often learn best from one another.

8) Parents learn in their own ways, each has different patterns

of learning.

Kagan (1995) revealed that changes in the scientific
terminology used for parent training were an important issue.
Besides parent training, the terminology included the following
terms: Parent empowerment, family education, family life education,
parent support, family support. Gestwicki (2004) also stated that the
change in the terminology used indicated the change in emphasis

and structure.

In this context, parent training takes many forms with
different purposes. All efforts of parent involvement were referred as
parent training in some programs, but the term is generally used to
describe offering support and knowledge to parents aiming at
increasing parental effectiveness. When parent training is thought
broadly, it indicates a dynamic learning process in which parents
are active participants. This learning process grows out from the

parents’ interests and needs (Gestwicki, 2004).

The traditional parent training model consists of giving
parents necessary information that was determined by professionals.
The parents are the passive audience and can feel helpless and
dependent on the advice of the professional. Informational programs
could be failed if the programs stress the authority of professionals
and incompetence of parents. It was argued that the more the parent

training models emphasized attitudes and practices that support
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parents’ sense of competence, the more they could be effective
(Gestwicki, 2004).

Gestwicki (2004) has listed the focus of parent training.
According to her, parent training focused on: Educational
experiences to give parents new knowledge and understanding,
support for parenting roles, support for marital roles, support for
self-awareness and personal growth, support for adult roles and
relationships within the community, opportunities to question
habitual ways of thinking and acting, and help to develop new

methods in relationships with children.

Examination of parent training needs should be researched to
implement effective parent training activities. For that reason, Oztop
and Telsiz (1996) examined the parents’ needs of different groups of
parents. Results revealed that parents of lycee students needed help
in teaching their children to clean his/her room, helping them to
choose their friends, and motivating them about school work.
Regardless from the educational level of parents, all mentioned that
they needed help in motivating their children. The most powerful
source for the parents to learn about parent training was found to

be as television for all parents.

2. 2. 2, Effects of Parent Involvement Programs

It was stated that effective programs are responsive to the
unique needs of parents. Recently, it is recognized that in order to
support parents in their performance of parenting, social networks
and support are important. Different from the traditional programs
which rely on disseminating information to parents with the aim of
affecting their behavior, parent support approach supposes that

social interaction with other parents, sharing ideas and experiences
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in groups and supporting each other can be as important as
information and affects parent functioning positively (Gestwicki,

2004).

According to Gestwicki (2004), there is a need to support and
help all parents. The parent training involves supplying all parents
the necessary support and attitudes that encourage them to use and
depend what they know, to share their experiences with other
parents, support what they do and reveal them new ideas they have

not considered before.

It was stated that parents who were involved in child care and
educational programs developed positive attitudes about themselves,
increased their self-confidence, and often enrolled in programs to
enhance their personal development. They were also more positive

about school and school personnel (Herman & Yeh, 1980).

Effects of parent training programs on parents were less
examined than effects on children, however, revealed evidence of
some immediate positive effects on interaction and attitudes. Most of
the studies focused on children, and the effects of the programs on
children yielded some short-term effects (Gestwicki, 2004).
Moreover, most research about parent involvement programs
indicated significant improvements on children, parents, and their
interaction. But, there was no detailed research about effects of

parent involvement programs for parents of adolescents.

A study by Gross and Grady (2002) described the theory and
objectives of parent training as a prevention intervention for
preschool-aged children with conduct problems. They implemented a
parent training in multiple day care centers in low-income

neighborhoods in Chicago and listed 10 characteristics of effective
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parent training programs that they have figured out from their
experiences. They argued that among many training programs
developed in the past, most programs for parents of child conduct
problems could be grouped in one of two theoretical categories:
Cognitive-behavioral based programs and relationship-based
programs. Cognitive-behavioral programs are based on the
principles of social learning theory. They aimed to alter the parent
reinforcements to children’s maladaptive behavior. Relationship
based programs, on the other hand, based on Adlerian, humanistic,
or family systems theories. These programs also aim to develop
parent’s communication skills, guiding parents to communicate with
their children in a more open and accepted manner. Although both
categories are guided by different theories, they share some common

goals, like developing more enjoyable relationships with children.

Eddy, Reid, and Fetrow (2000) conducted a study related with
a prevention program called LIFT (Linking the Interests of Families
and Teachers) for elementary school children. Three major activities
of LIFT were classroom based social and problem solving skills
training, playground based behavior modification, and group
delivered parent training. As one of the main findings, it has been
found that following the intervention, observed aggressive behavior
decreased dramatically for the LIFT participants. In terms of long-
term effects, it has been indicated that LIFT delayed the time that
participants first became involved with antisocial peers during
middle school, as well as the time to first patterned alcohol and drug

use.
Moreover, in their study, Gross and Grady (2002) asked

parents about what they enjoyed most about the parent program.

Most of the parents revealed the opportunity to exchange
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information and gain support from other participants, which was a

characteristic of effective programs, resulted in enhanced learning.

Wolfe and Hirsch (2003) conducted a study based on
reevaluation counseling, which focused on improving the lives of
individuals and their social context. This study analyzed the
effectiveness of the program called Listening to Children (LTC). LTC
was a kind of self-help group, and consisted of 8 weekly meetings.
Presentation of information, class activities, reading assignment and
home works were the common activities for parent training
programs. The evaluation of LTC revealed positive results on behalf
of husbands, who assessed the program and experience. Moreover,
in general, significant positive effects were observed in both studies
(initial evaluation and replication of LTC), and results suggested that
LTC could improve parental attitudes and reduce parenting stress

level.

The parent training program in Wolfe and Hirsch’s study
(2003) focused on parental self-reflection, social support, parenting
stress, empowerment, and skill building of parents, and covered by
the supportive elements of self-help groups. This focus was
represented by a theory asserted by Jackins (1994, as cited in Wolfe
& Hirsch, 2003) that some inherited characteristics, like huge
capacity for cooperative, adaptive behavior has been diminished
because of experienced distress in early years of life. If adequate
emotional discharge takes place (for example with crying, laughing),
people get well and become more effective in looking out for their

interests and interests of others.

Gordon (2000) described a different method for parent
training; using a video-based interactive CD-ROM in training

parents and families about child management and relationship
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enhancement skills. Controlled evaluations of the method mentioned
improvements in parenting skills and knowledge, and in reducing
problem behaviors of children. Moreover, teenagers have been
affected positively as they moved from clinical range of problems to

the normal range, after their mothers used the CD-ROM.

As a type of parent intervention, Lang (1988) mentioned the
goals of parent counseling discussion groups. According to her,
those groups informed parents on issues of normal child
development, and increased awareness of their children and their
behaviors. They also improved the communication and problem
solving skills, and enhanced self-esteem. Furthermore, it has been
stated that those interventions reduced the conflict at home and

provided a loving environment.

To increase the parent participation in schools, Yildirim (2000)
had some recommendations like signing a contract between the
school and parents, designing and implementing “educational

meetings” with parents, arranging meeting time at weekends.

Gordon (2002) described the strengthening families program
which had three components, parent training, skill training of
children and family skills training and its effectiveness in preventing
risky behaviors and improving parenting skills. The parent skills
training component had 14-hour sessions, teaching parents to
increase desired behaviors of their children. Drug education related
with drugs used by adolescents was included as a component. The
skill training for children component tried to teach -children
understanding and sharing feelings, communication, dealing with
criticism and anger, complying with parental rules, and problem
solving. There was a discussion session for the children about drugs

and alcohol. Finally family skills component gave parents additional
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information about family meetings, providing parents to practice

newly acquired skills.

A study by Ballenski and Cook (1982) examined the mothers’
perceptions of their competence in managing selected tasks, for five
different stages of parenting that was infancy, preschool, school age,
and adolescence. For the parents of adolescents, the results
indicated that they felt least comfortable about their effectiveness in
their parenting role. The difficulties they expressed mostly were the
ones like dealing effectively with the adolescent’s growing needs for
independence and coping with changeable emotions and moods.
However, the parents reported that they felt high levels of
competency in areas of coping with sexuality, alcohol and drugs.
Interest in parent training services was also asked to the parents of
children with different ages in this study, and the study reported
that mothers of infants and adolescents expressed their desire for

parent training more than others.

Kagan (1995) stated that parent training enhanced the overall
competency and self-efficiency of parents, increased the parents’
knowledge of their children’s development and the capacities of

effective parenting.

It was generally revealed that parent training programs had
showed improvements in parental feelings of competence, increased
knowledge of child development, closer monitoring, establishing
clear expectations from child and having more verbal exchanges
(Bogenscheidner & Stone, 1997). They further mentioned the
effectiveness of parent training programs for high risk and low risk
families and argued that they had yielded different results. Small
(1990, as cited in Bogenscheidner & Stone, 1997) argued that those

programs might be more successful with more educated and less
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stressed families since their need of information on adolescent
development and general parenting skills was higher because of
their met simple needs. Moreover, parents with strong social

networks benefited more than the isolated ones.

Despite the general effects of the parent programs, some
research focused on effects of parent involvement on the period of
adolescence. Toumbourou and Gregg (2001) explored the meaning
and ways of family interventions to help healthy development of
adolescents. They concluded that the improved communication and
reduced conflict were found as a common thread in family

interventions.

Parent training is also very important at adolescence. Parent-
child interaction at adolescence period changes as the physical,
cognitive, and emotional changes arise in adolescents. Parental
changes also influence the quality of this relationship (Santrock,
1997). This area of development has its own characteristics, like
conflict with parents. Adolescents believed that parents tended to
dominate conversations, and did not provide them opportunities to
express their views (Noller & Callan, 1990). However, parents remain
an important influence in the lives of their adolescents at this time
of development. Since adolescents develop best when they live and
develop within a supportive home and family environment, the
communication between parents and adolescents become very
important. Moreover, better communication skills may decrease the
intensity of the conflicting situations between both parties. This
could be achieved by parent involvement programs or educating
parents. However, research found that parent involvement tends to
decline as children grow, moving from elementary to middle school
to high school (Van Voorhis, 2003). Similarly, while Eccles and

Harold (1993) stated the critical role of parents and teachers in
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supporting healthy adolescent development, the collaboration
between parents and schools seems to decrease rather than increase

as they move to adolescence.

Similar with those, Strom (1985) stated that although there
were many parent programs available for small children, programs
for parents of adolescents were very rare. Since the parents felt and
thought that their role became more difficult, there was a need for
parent training. He added that there is a need of long-term parent

training programs instead of meeting the short term needs.

A study evaluating the parent training for adolescent mothers
indicated significant improvement in knowledge and attitudes. The
findings of the study suggested that knowledge of child growth and
development could be increased through parent training. It is
important that such gains will result in better parenting behaviors
(Mann, Pearl & Behle, 2004).

Moreover, using newsletters as an effective method of parent
training has been widely used with parents of infants, where the
Bogenscheidner and Stone’s study (1997) extended this to parents of
adolescents. They conducted a study on the effectiveness of parent
training newsletters among parents of 9th to 12th graders. The
newsletters included information about worries, needs, and interests
of parents of adolescents. When compared with the control group,
parents read all the material reported closer monitoring and more

parent-teen discussions.

Another study about the effectiveness of these programs
revealed that the most effective programs were the ones that serve to
the population that needed them more, like disadvantaged families

(Bogenscheidner & Stone, 1997).
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Additionally, in implementing a parent training program,
selecting the style of meeting and selecting a time for meeting were
some important criteria that need to be concerned for the

effectiveness of the program.

2. 2. 3. Applications of Parent Involvement Programs

In the States, according to Powell (1990), there are many
efforts to initiate the parent involvement programs at different levels
especially in supporting families with young children and families
with disability (e.g. Headstart, Minnosota’s Early Childhood and

Education Program, etc.).

The parent involvement programs in the literature mostly
focus on education needs of parents of young children. There are
several popular program models, which have been used mostly with
middle-class parents. Parent Effectiveness Training (PET),
Systematic Training for Effective Parenting (STEP), Active Parenting
Today, the AVANCE Parenting Education Curriculum and the
program from Center for the Improvement of Child Caring were the
examples of some program models that have been used in United

States (Gestwicki, 2004).

In the States, there are federally funded programs about
parent involvement, such as Head Start, and parents play an active
role in policymaking. They involve parents as advisors of
policymaking and they have a power to decide budget, curriculum,
and hiring positions. Parent cooperative schools generally allow their
parent boards to make all policy decisions. Many school districts in
States have established their decision-making parent advisory
councils for each school site. Other parent councils in other

educational settings function as only an advisory base.
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Gordon’s (1996) model of Parent Effectiveness Training (PET)
is an another example of parent programs. It was developed for
parents of early ages to adolescence. The program basically
consisted of teaching parents effective communication skills (e.g. “I”
messages and listening), and conflict resolution skills. The research
about the program revealed that the program helped to develop more
positive interaction between parents and their children, in terms of
having less conflict, developing respectful, friendly and closer

relationships.

In Turkey, the parent involvement programs were initiated by
TED Ankara College and Ar1 Schools. These sources became a model
for parent involvement programs for elementary schools in Turkey.
These programs included activities such as parent meetings, sending
bulletins, written materials, and home activities to the parents,
using communication notebooks, etc. One of the written materials
that were sent to parents was the informational brochures which
were published as booklets and sent to parents to provide user-
friendly handbook (Akkok, Ogetiirk, Kékdemir, Annak, & Cakin,
2002; Akkoék, Incioglu, & Elbir, 2002).

Parent involvement has gained importance in our country as
well as in the world. Concerning the small number of experimental
studies in the related literature and the contribution of the
experimental studies to the practical implementations, research efforts

including those kinds of parent training seem important and vital.

2. 2. 4. Difficulties in the Implementation of Programs

The literature strongly supports the efficacy of home-school
collaboration. There are many positive gains in student’s academic

and social development when the parents and teachers or schools
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work together, but there are also some difficulties on both parts of

this collaborative work (Fine, 1990).

Although it has been stated in the literature that there are
many advantages of parent involvement in education, it is not very
easy for parents to participate in those kinds of programs. They
require time and energy, and parents need to confront their

uncomfortable experience of visiting the school (Brown, 1989).

Gordon (2002) stated that the there were serious obstacles in
implementing and disseminating such programs for parents and
families especially about substance abuse, delinquency and other
problems. The participation in the first meeting was high for all
types of interventions, which are family therapy, parent training or
parent training programs. Gordon added that if the teens were
involved, there was a difficulty for parents to bring their children or
teen to the sessions. Transportation costs of treatment, arranging
child care, scheduling the program were other barriers. Another
difficulty mentioned was that parent training groups was not offered

continuously and reached to few numbers of parents.

Basaran and Koc¢ (2001) examined the reasons behind the lack
of involvement of parents by asking both to the administrators and
parents. The reasons of not participating in the meetings were
mostly mentioned by the parents as the time of the activities,
economic reasons, and lack of announcements. However, the
administrators’ thoughts were different about the reasons. They
perceived parents unwilling to participate in the meetings, and
thought that low educational level, not recognizing the importance of
school-family collaboration, unable to get permission from their
work, and worrying about hearing complaints from the school about

their children were the reasons behind parents’ lack of involvement.
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2. 3. Studies in Turkey

Limited number of studies has been reported about the topic
of parent involvement in Turkey. There were studies about the
educational needs of parents, communication between parents and
adolescents and importance of parent involvement (Oztop & Telsiz,
1996, 1998; Ozcebe et. al., 2002). However, the experimental

research was found to be very rare.

The present experimental studies are mostly about the parents
of children in early ages and children with disabilities. There are

very limited numbers of studies for the parents of adolescents.

There are some studies in Turkey that describe the importance
of family involvement, describing the activities conducted under
those programs. The studies related with parental involvement are
new and there are not so many studies on that subject. One of the
studies related with parental involvement was conducted by Akkok,
Ogetuirk, and Kékdemir in 1998. Another one again was performed
by Akkoék, Ogetiirk, Kékdemir, Annak, and Cakin in 2000. These
studies mentioned the parent involvement programs at the
elementary level. They were all initially conducted on parents of first
grade children and extended to other grades of the elementary
school. Later, these studies have been implemented in five grades of
elementary school and early childhood levels (Iincioglu & Elbir, 2001).
It was observed that the program helped the parents to increase the

positive interaction between the school and their children.

In Turkey, one of the first systematic parent training models
was initiated by Istanbul University Department of Educational
Sciences, which was called as “parent schools”. The main aim of the

model was to teach parents about developmental characteristics of
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their children, how to communicate effectively with them, to develop
positive attitudes and behaviors, and guide parents about different
subjects that was related with their children (Cagdas, 2002). The
program was mainly for the families with early school-age children,
and at the end of the study it was indicated that there was a
decrease in extremely protective and authoritarian attitudes of

parents (Yavuzer, 1998).

Another program in Turkey which has a primary focus of
training mothers of children at early ages was called Mother —Child
Education Program (ACEP). The children whose mothers got training
had improvement in all development areas when compared to other
parents. It was also stated that the program had a positive effect on

the self-perception of mothers (Ozdemir, 1992).

There were several studies conducted and evaluated by
Mother Child Education Foundation (ACEV) (www.acev.org) for
children and parents. They were generally about mother-child
education for early ages. The findings of programs implemented
revealed positive results on academic and social skills of children.
Moreover, they also contributed to positive mother-child
relationship. It was indicated by the studies of ACEV that the
parents who participated in the programs affected positively, in
terms of changing their child rearing styles, understanding
themselves and their environment more, and cooperating with
school teachers (Bekman, 1998; Bekman & Topacg, 1999-2000;
2000-2001).

Another program with the aim of supporting parents of
children at early childhood years was called Parent Training Program
and initiated by Gazi University Faculty of Vocational Education.

The program included home visits for parents of children with 0-24
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months and also meetings for parents with 24-48 months. The study
yielded positive results on supporting children’s positive

development (Cagdas, 2002).

Similarly, Aydin (2003) conducted a study with parents of
kindergarden children. She designed an experimental research
investigating the effects of father involvement training for fathers of
kindergarden children. She found significant differences between
experimental and control groups in perceiving their roles of
fathering. Moreover, considering the evaluations of the training
process, positive contribution of the training program to the

communications between fathers and children was stated.

For preschool children and their parents, a longitudinal study
was conducted by Kagitcibasi (1991) for a four-year period. She has
examined the effects of parent involvement on the students’
academic and social performance. She educated parents and got
them involved in the educational process of their children. The
results of the study revealed that the children whose mother’s got
involved in the process were found to become more successful and

developed more positive attitudes toward school.

Ozel’s study (1996) examined the differences between parents
who have attended parents’ school and those who have not. The
results mentioned that the differences between two groups were
statistically meaningful on family life and communication with

children.

The effects of a parental guidance program were studied by
Hamamci1 (1996). The effects of the program on the level of
knowledge of parents about career development and on helping their

children for their career development were examined and the study
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suggested that parental guidance program was effective in these

dimensions.

A descriptive study by Basaran and Koc¢ (2001) covered the
parent school relationship in Turkey. They have collected their data
from administrators, teachers, parents, and students to find out the
barriers in family involvement and ways to overcome these barriers
in elementary schools. They also had the aim of developing a model
to increase the parent involvement education in primary schools.
They found that teachers and administrators agreed on the ways to
overcome the barriers but parents have different opinions about the
barriers. The teachers and administrators wanted parents to
participate in services that make education in school easy, whereas

parents wanted to participate in decision-making.

As an experimental study about parent involvement for early
adolescents, Utku’s study could be an example. Utku (1999)
examined the effects of a parent involvement program on the 6th
grade children’s academic and social development. She compared
the two research groups (experimental and control groups) and
found the significant improvements in an achievement test.
However, no significant effect of the program for the social skills was
indicated. The qualitative data acquired from observations of
teachers and parents revealed positive contributions of the program

on student’s social and academic development.

One of the few studies conducted was related with parents of
adolescents and explored the effects of a parental guidance program
to prevent negative identity development in adolescents (Akkok,
Karairmak, Kocabas, & Toker, 2003). The study revealed positive

results in terms of developing better communications with
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adolescents and parents’ self understanding based on the self-

evaluations of parents.

A study evaluating the communication of adolescents and
mothers among 238 1st class students of Ankara Gazi High School
indicated that both female and male students shared their problems
with their mothers, close relatives and their friends. The findings of
the study suggested that mothers must be educated in problems
related to adolescence first, and then about the frequent health
problems seen in that period and communication with adolescents

(Ozcebe et. al., 2002).

The literature suggests that there are some programs in
Turkey at least for parents of young children. However, there are not
many studies about parent involvement programs and their effects

on adolescents and their parents.
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CHAPTER III

METHOD

3. 1. Overall Research Design

This study investigated the effects of a parent training on
different dimensions of parent-adolescent relationships and
communication skills of parents of adolescents. For testing this
purpose, an experimental design that is the 2x3 factorial design with
2 treatments, 2 control groups and 3 measurements (pre, post and

follow up) was used.

3. 2. Participants

The participants of this study were the parents of 9th and 10t
grade adolescents from two different lycees in Ankara; METU
Foundation School and Deneme Lycee. 10 volunteer parents
(mothers or fathers) from METU Foundation School and 11 parents
from Deneme Lycee participated in the study as members of the
experimental group. Control group also consisted of 9 parents from
METU Foundation School and 10 parents from Deneme Lycee.
However, during the follow-up study, the number of parents at
METU School decreased to 7 for each groups. The number of parents
from Deneme Lycee decreased to 7 for experimental group and 6 for

the control group.
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Some demographic variables like age, education, working

status of the parents were collected with a separate form attached to

one of the instruments (PSI), and these variables are summarized in

Table 3.1. and 3.2.

Table 3. 1. Some Demographic Variables of Parents at METU School

METU School | Number of X age of the Age range | Education of
participants children of parents | parents

Experimental | 10 14 30-50 and | 1 postgraduate
9 mothers above 7 undergraduate
1 father 2 high school

Control 9 14.8 30-50 and | 5 undergraduate
7 mothers above 3 postgraduate
9 fathers 1 high school

Table 3. 2. Some Demographic Variables of Parents at Deneme

Lycee
Deneme Lycee | Number of X age of the Age range | Education of
participants | -hildren of parents | parents
Experimental 11 14.6 30-49 S high school
9 mothers 3 undergraduate
2 fathers 2 secondary
1 elementary
Control 10 14.9 30-49 4 undergraduate
5 mothers 2 high school
5 fathers 2 secondary
2 elementary
At METU Foundation School, the experimental group

consisted of 9 mothers and 1 father, who were all married at the

time of the study. Six of them had sons and 4 of them had

daughters. Mean age for their children was 14. Seven of them were
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in between 40 and 49 years old, 2 of them were 50 and above and 1
of them was in between 30 and 39. Six of the parents worked as a
full-time employee whereas 4 of them did not work. The educational
level of the participants was high, 1 of the parents had a graduate
degree, 7 of them were university graduates, and 2 of them had high

school diplomas.

At Deneme Lycee, the characteristics of the parents were
different. This group consisted of 9 married, 1 divorced and 1
widowed parent. Five of the parents were non-employees, 4 of them
were working full-time whereas 2 of the parents were working part-
time. The educational levels of the parents were different as well;
there were S5 lycee, 3 wuniversity, 2 secondary school and 1
elementary school graduates in the group. There were some
similarities between parents of two schools as well. There were 9
mothers and 2 fathers; 7 of them had sons and 4 of them had
daughters. Their children’s mean age was found 14,6. The age range
of the parents was between 40 and 49 for 8 of participants, and 3 of
them were in between 30 and 39. There were no parents who were

above 50 in Deneme Lycee group.

The control group at METU School consisted of 9 parents, who
were all married. There were 7 mothers and 2 fathers; 7 of them had
daughters and 2 of them had sons. Mean age for their children was
14,8. Age range for the participants were in between 40 and 49 for 5
parents, in between 30 and 39 for 3 parents and 50 and above for 1
of the parents. Of 9 parents, 8 of them were full-time and 1 of them
was part-time employee. The educational level of the group was
again high; there were 5 parents with a university degree, 3 with a

graduate degree and 1 with a high school diploma.

41



At Deneme Lycee, the control group was composed of 5
mothers and 5 fathers who were all married. All of them had
daughters, with the mean age of 14,9. Their ages were in between 40
and 49 for 6 parents, and 30 and 39 for 4 parents. Seven of them

were full-time employees and 3 of them were not working.

3. 2. 1. Selection of Participants

The original design of the study consisted of four groups; that
is, three experimental groups; namely, only parent training group,
parent training group plus adolescent training group and only
adolescent training group and one control group. After some trials of
participant selection procedure, as sufficient number of participants
could not be found for the only adolescent training group, this group
was dropped from the study. Similarly, the adolescents involved in
the study dropped out from the sessions after 4 sessions; so the
groups of adolescents were taken out from the study completely.
Therefore, the study has been completed with one only parent

training group and one control group in each school.

To form the groups for the study, the selection process of
participants started at METU School at spring term of 2001-2002
academic year. The original design of the study included the parents
of 9th and 10th grade adolescents and adolescents themselves. In
order to select and form groups, the invitation forms were prepared
for both adolescent and parent groups indicating the purpose,
duration and the content of the study, and were distributed to 9tk
and 10th grade students and their parents. Parents and adolescents
were asked to fill the form after reading the letter and choose the

best choice from the alternatives that were listed for them. The
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alternatives were “As a parent, [ want to participate in the program”,
“As a parent I am not going to participate in the program, only my
child is going to participate in”, “As parent and child, we both want
to participate in the program” and “I am not going to participate in
the program”. Despite the low return rate, the forms were collected
and volunteers were divided to the experimental and control groups.
Unfortunately, in spring term of 2001-2002, the required number of
participants could not be reached in forming three groups. Then the

intervention was postponed to the next term.

In fall term of 2002-2003, the same process of selecting
participants for the study was repeated. In addition to the same
procedure, the researcher participated in the parent meeting
organized by the school administration and announced the program
and distributed the forms to the parents. Moreover, guidance and
counseling center of the school announced the program to the
students and encouraged them to participate in such training. By
the beginning of November 2002, experimental and control groups
were formed and implementation of the program was initiated. The
program was initiated with three groups, 2 parent groups (8
participants each) and one adolescent group (7 participants, 5 with

their parents in the parent group).

Since the “only adolescent training group” was taken out from
the study and there was a modification in the design, a new lycee
was added to the study to be able to make a comparison about the
effectiveness of the model according to SES. Deneme Lycee was
chosen for this purpose as a middle SES school and the same
invitation forms were distributed for the selection of 9th grade
students. There were approximately 18 classes of 9th grade

students. Students of 12 classes were randomly selected to
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distribute the invitation forms. Moreover, the researcher participated
in the parent meeting of the 9th grades and announced the program
content, purpose and duration and distributed the invitation forms.
After this procedure completed, the program was initiated with 2
parent groups (approximately 15 participants each) and 1 adolescent

(20 members at the beginning) group.

Since there were a limited number of volunteer participants
for the study in both schools, the experimental groups were formed
among the volunteers. In forming control groups, there were no
volunteer participants, so they were formed with the support of the

school administration.

In both schools, after the first session, the number of
participants in one of the parent groups has dropped and finally two
parent groups were merged and the program was completed with

one parent group.

Similarly, for the adolescent group, in both schools, number of
participants decreased; they dropped out from the sessions and after
4 sessions groups were terminated (At METU School, group started
with 7 students, and they dropped out to 4; at Deneme Lycee, group
started with 20 students and after 4 sessions there were 7 students

attending regularly).
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3. 3. Data Collection Instruments

The psychological measures that were used in the study,
“Parent Success Indicator” and “Communication Skills Evaluation

Scale” are described below.

3. 3. 1. Parent Success Indicator

In order to assess the effects of the parent training on parents
and their relationship with their children on different dimensions, an
instrument called Parent Success Indicator (PSI) was used (Appendix
A). The instrument was developed by Strom and Strom in 1998. It
has 2 parallel forms called parent form and child form. The parents
and children both have a chance to assess the effectiveness of an
intervention. The instrument was adapted to Turkish by the
researcher. However, because the adolescent training group was
taken out from the study, only the scores of the parent form of

instrument were used as pre-test, post-test and follow-up measures.

Original form of PSI identifies the educational needs of parents
of 10-14 years olds. It has 60 Likert-type items focusing on behavior
of parents between ages 10-14 years. These 60 items divided equally
into six sub-scales which emphasize different aspects of parent

development. The subscales are as follows:

-  Communication: skills of advising children and learning
from them,
- Use of time: making decisions regarding the management of

time,
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- Teaching: the scope of child guidance which is expected of
parents,

- Frustration: child attitudes as well as behaviors that bother
parents,

- Satisfaction: aspects of being a parent that bring
satisfaction,

- Information needs: things that parents need to know about
their child.

As well as parent and child forms of the instrument, there is
another form called profile, which allows us to give feedback to
parents shortly after the program or at the time of intervention.
Profile has all 60 items restated in a positive format. However, this

form of the instrument was not used in the study.

In the original form, for the reliability of the instrument called
PSI, responses from 1,634 child and parent participants were
examined. Coefficient alpha, a measure of internal consistency of a
given set of items, was computed for this purpose. Estimates for
entire instrument showed high alphas for the African-American,
Caucasian, and Mexican-American parent and child subject groups,
ranging from 0.92 to 0.95. For the six sub-scales, alpha estimates
were found to be high for each of the population; for communication
sub-scale it was ranging from 0.77 to 0.86; for use of time, from
0.75 to 0.84; for teaching, from 0.83 to 0.88; for frustration, 0.81 to
0.90; for satisfaction; 0.82 to 0.88; and for information needs, from

0.91 to 0.95.

To assess the instrument validity, the items were factor
analyzed using principle component analysis by using varimax
rotation. Factor loadings that were 0.40 or higher were considered as

significant. A six-factor solution was used to test the presence of the
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six subsets. All of six PSI dimensions have been supported by factor
analysis; the items of information needs subscale converged under
the first factor with item loadings ranging between 0.73 to 0.83; the
items of frustration sub-scale under second factor with loadings
between 0.56 to 0.69; the items of teaching sub-scale under third
factor with loadings ranging from 0.56 to 0.65. The communication
subscale under fourth factor had loadings from 0.47 to 0.66; the
satisfaction subscale under fifth factor had loadings from 0.43 to
0.64; and finally sixth factor, namely use of time subscale had factor
loadings ranging from 0.40 to 0.61. Of 60 items, 57 loaded
significantly on the expected subscales. In summary, all of six PSI

dimensions have been supported by factor analysis.

3. 3. 1. 1. Adaptation Process of PSI

In the adaptation process, first, the researcher and her advisor
translated the items of the inventory into Turkish. After that, these
two authors agreed on the most convenient translation. Some parts
of the translation were given to an expert and opinions were asked
as part of the face validity. The latest form of the Turkish translation
was given to two English instructors for back translation. Finally,
the critical sentences were reviewed by 3 instructors from the
department who had a major in English and the final translation of

inventory was configured.

Moreover, in the adaptation process, out of 60 items, one item
was dropped out because of lack of appropriateness to Turkish
culture. Item 54, “I need more information about helping my child
appreciate other ethnic groups” was taken out since there were no

officially recognized ethnic groups in Turkey as in the States.
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After completing the translation of PSI, the inventory was
distributed to 8th, 9th and 10t grade students in two different private
schools in order to conduct reliability and validity studies of the
inventory. Overall, the inventory was administered to approximately

570 students and their parents.

In the adaptation process of PSI, to indicate the dimensions of
the scale, 59 items were factor analyzed by using principal
component analysis with varimax rotation for both parent and child
forms of the scale. Newly constructed scales had fewer items than
the original one and have somewhat different dimensions. For the
parent form, 5 dimensions were grouped and dimensions were
named as communication, satisfaction, use of time, confidence and
information needs. This difference in number of the items and
dimensions may be due to different parenting styles of the Turkish
and American cultures. Parent-child interactions in Turkish culture
can be more intimate and close than American culture, where the
detachment from parents occurs more. Moreover, in Turkey, the
parenting styles may be more authoritarian. Therefore, teaching and
communication could occur as similar processes. The expectations
of the parents from their children in two cultures can also be

different.

For the child form, they were renamed as teaching,

satisfaction, communication, information needs and confidence.

For the parent form, the dimensionality of 59 items of PSI was
analyzed using the maximum likelihood factor analysis with varimax
rotation. Two criteria were used to determine the number of factors

to rotate: the a priori hypothesis that the measure was six-
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dimensional, and interpretability of results. Consequently, six
factors were rotated using varimax rotation procedure to test the
presence of six factors. A factor loading is the correlation between
the item and the factor is considered significant at .30 and greater
as shown in table 3. 3. The rotated solution yielded S statistically
and hypothetically meaningful factors. Factor 1 accounted for the
23%, factor 2 8%, factor 3 6%, factor 4 4.5% and factor 5 4% of the
total variance. The results of the factor analysis produced five
factors with eigen values of 10.40 for the first factor, 3.56 for the
second factor, 2.70 for the third factor, 2.06 for the fourth factor,
and 1.69 for the fifth factor. The existence of these five factors was

also confirmed by the scree test (Appendix H).

Fifteen items converged under the first factor named
communication with factor loadings between .33 and .68.
Communication subscale was made up of eight items from teaching
subscale and six items from communication subscale. Eleven items
converged under the second factor titled satisfaction with factor
loadings ranging between .35 and .63. This subscale had four items
from frustration subscale and seven items from satisfaction
subscale. Six items converged under the third factor termed
information needs with factor loadings ranging between .46 and .86.
The third factor was made up of six items from information needs
subscale. Four items converged under the fourth factor titled
confidence with factor loadings between .62 and .76. These four
items were from satisfaction (3) and frustration (1) subscales.
Finally, six items converged under fifth factor named use of time
with factor loadings between .30 and .62. This factor had six items
from use of time subscale. The fourth factor, named confidence did

not exist in the original form.
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Fourteen items had factor loadings lower than .30, so they
were excluded. Three of the excluded items were items of
communication (factor I), 4 of them were items of use of time (factor
V), 2 of them were items of teaching, 4 of them were items of
frustration, and one of them was an item of information needs.
Three items (two from information needs and one from frustration)
have loaded on factor six, with factor loadings between .83 and .91,
but did not theoretically fit the factors as they originally appeared.

These items have also been removed from the scale.

Factor loadings of the items were given in Table 3. 3.
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Table 3. 3. Factor Loadings of the Subscales of PSI

Factors

Items 1 2 3 4 5

1. Communication

14. I try to teach my child how to judge .68 .09 .04 .18 .14
himself or herself.

11. I try to teach my child how to cope .65 -.01 .07 .27 .02
with stress.

10. I try to teach my child a sense of .63 .19 .12 .09 -.01
right and wrong.

12. I try to teach my child how to use .63 .002 .009 .32 .07
imagination and be creative.

13. I try to teach my child to treat both .62 .17 .02 .03 .19
sexes equally.

22. 1 try to teach my child to care about .60 .18 .02 -.01 .12
other people’s feelings.

9. T am good at discussing his or her .60 .20 .09 .14 .29
friendships with my child.

8. I try to teach my child how to be .58 .20 .09 -.05 .13
healthy.

7. 1T am good at discussing my child’s .50 .01 .04 -.01 .23
concerns about dating.

15. I try to teach my child religion by .46 .06 .05 .04 .01
being a good example.

3. Tam good at discussing what we 42 .04 .03 .01 37
watch on television together.

S. T am good at disciplining my child in .39 .36 .14 .14 .13
a fair way.

2. Tam good at seeing the positive side .39 .09 .09 .09 .24
of situations.

1. T am good at listening to my child. .39 .24 .04 .09 .46

4. T am good at trusting my child as a .33 .37 .06 .25 .22
basis for our relationship.

2. Satisfaction

29. I like the way my child gets along .16 .63 .07 .15 .01
with friends.

28. I like the way my child gets along .11 .62 -.009 .13 .25
with family members.

30. I like the effort my child makes to .30 .59 .04 .04 .02

help others.
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(Table 3. 3. Continued)

Factors
Items 1 2 3 4 S
27. 1 like being with my child. .32 .58 .06 -.06 .07
32. I like the way my child treats me. 11 .57 .01 .20 .30
25. I am frustrated by my child’s .08 .53 11 .30 .39
manners.
23. I am frustrated by my child’s .06 .49 11 .23 .37
values.
31. I like my child’s feeling of self- .12 41 .09 43 .03
confidence.
22. 1 am frustrated by the way my .01 .36 .09 .34 .45
child follows rules.
33. I like the way my child deals with .01 .35 .17 44 .03
criticism.
26. I am frustrated by my child’s moody -.06 .35 11 21 .36
behavior.
3. Information Needs
42. I need more information about helping .13 .12 .86 .07 .07
my child deal with conflict.
40. I need more information about .09 .09 .81 .19 .12
helping my child set goals.
43. I need more information about helping
my child deal with fears and worries. .15 .16 .78 .07 .05
39. I need more information about
helping my child avoid smoking, .08 .05 T7 .04 .03
drugs, or alcohol.
38. I need more information about
helping my child deal with bullies .02 .004 .75 .01 .08
and gangs.
41. I need more information about
helping my child explore careers. .03 .06 .46 .07 .03
4. Confidence
34. I am frustrated by my child’s .04 .16 .12 .76 .22
study habits.
35. I like the way my child considers 21 .35 .10 .65 .09
consequences when making
decisions.
36. I like my child’s sense of .25 .34 .07 .65 .12
responsibility.
37. 1like the grades my child gets at .05 11 .01 .62 -.01
school.
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(Table 3. 3. Continued)

Factors

Items 1 2 3 4 5

S. Use of Time

20. I have difficulty being patient .22 .20 .11 .05 .62
with my child.

18. I have difficulty arranging time to .34 .17 .11 .05 .60
spend with my child.

19. I have difficulty doing things with .24 .09 .03 -.01 .58
my child because I am tired.

17. I have difficulty with the way my .07 -.02 .06 .46 .55
child manages time.

21. T have difficulty allowing time for .39 .25 .04 .09 .46
my child to make decision.

16. I have difficulty limiting the time
my child spends watching .07 -.09 .15 48 .30

television.

As an evidence of reliability, the internal consistency of the

scale was assessed by Cronbach alpha which were found 0.88 for

the child form and 0.90 for the parent form. The examination of

internal consistency of the sub-scales has also been carried out. For

the parent form, the values for sub-scales are listed below:

communication sub-scale
use of time sub-scale
satisfaction sub-scale
confidence sub-scale

information needs sub-scale
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3. 3. 2. Communication Skills Evaluation Scale

The Communication Skills Evaluation Scale developed by
Korkut (1996) was also used to collect data (Appendix B). The
questionnaire consists of 25 Likert-type items. The respondents are
asked to think how they generally communicate and choose one of
the five alternatives from 1 (never) to 5 (always) for each item.
Getting high score indicates that the person perceives
himself/herself effective in regard to the communication skills. The

questionnaire can be used with both adolescents and adults.

For the reliability studies, the initial 42-item form was applied
to 143 students. With inter-item analysis, the instrument was
reduced to 25-items. The test-retest reliability was found 0.76 and
Cronbach alpha coefficient was found 0.80. For the construct
validity, factor analysis was carried out. The results revealed that

the instrument has one factor (Korkut, 1996).

Second reliability study has done in 1997 by Korkut. The
instrument was applied to 58 university students and 61 adults
separately. The test-retest reliability was 0.78 and Cronbach alpha
was 0.86 for the university students. For the adult population, as an
evidence of reliability, the internal consistency of the scale was

assessed by Cronbach alpha that was found 0.75.

For the purpose of obtaining evidence about the criterion
validty, Dékmen’s Empathy Scale (Empatik Egilim Olcegi) was used
as the criterion and was administered to both groups. The results
revealed correlation coefficients of 0.52 for university students and

0.48 for adults.

54



3. 3. 3. Qualitative Part Open Ended Questions

Besides these two quantitative measurements, there was a

qualitative part of this research. Seven open-ended questions were

prepared and given to parents to evaluate the effectiveness of the

program. The questions are listed below:

1)

2)

3)

4)

5)

6)

7)

Do you think that these meetings were of help? If your
answer is yes, could you please explain in what ways it was

helpful and effective.

What was the subject which you found most helpful? Why?

What was the most important event you have experienced

during the meetings? Please explain.

Why this event was important for you? In which ways you

found it helpful or not helpful?

Could you please explain your thoughts and emotions

during the meetings?

Do you perceive any changes in yourself? If your answer is
yes, could you please explain what kind of changes you

have perceived?
What kind of changes you noticed after the meetings?

a. In communicating with your children

b. Within family communication
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Moreover, as part of the qualitative dimension, parents were
also asked to keep a journal to express their feelings, ideas and

recommendations about the training process and themselves.

3. 4. Procedure

The parent training was implemented in two different schools,
METU Foundation School and Deneme Lyceé. It was finally
completed with two parent groups, that is, one experimental and one

control group in each school.

Before the study began, a variety of procedures were carried
out in both schools to invite the parents to the parent training. The
researcher completed the following steps respectively: Sought help
from the guidance and counseling center, distributed invitation
letters to the parents to invite them to participate, made an
announcement of the training at parent-teacher conference, and

contacted parents by telephone call.

At METU School, in the first session of the training, pre-test
measures were collected from both experimental groups. The
pretests were collected from the control group with the support of
school administration. Initially, the parent group was planned to
meet in twice a month for 5 sessions, and the students were planned
to meet every week for 8 sessions. Originally, the researcher planned
to have 5 meetings with parents and 8 meetings with the students.
In November 2002, implementations of the parent training for
parents of 9th and 10t grade students and the trainings for 9t grade
adolescents were initiated for the METU Foundation School. The

meetings were held in the school twice a month for 1,5 hours after
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school. The training for parents was completed in January 2003
with 10 parents (9 mothers and 1 father). For the adolescent group,
the number of the participants was 7 students initially and they
dropped out to 4, therefore, after 4 sessions the group was

terminated.

The same program was initiated at Deneme Lyceé for 9th grade
adolescents and their parents in December 2003, and it was
completed in February 2003 with 11 parents (9 mothers and 2
fathers). The meetings were held in this school twice a month for 1,5
hours at weekends (on Saturday). Although the planned process for
the adolescent group was for 8 weeks, group process with
adolescents at that school was terminated after 5 sessions because

of the high level of absenteeism of the participants.

One month after the training, post-test measures were
distributed and collected for both experimental and control groups

from both schools.

After nine months a follow-up study was conducted. A meeting
with the parents of experimental groups was arranged separately in
both schools. The tests were administered at the end of the follow-up
meeting. For control groups in both schools, the measures were
distributed and collected from parents with the help of the

administration.

The 5-week parent training was planned and considered as
educational training, not as a counseling process. However, because

of the limited number of participants, the parents found an
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environment to share their feelings, behaviors and opinions about

having an adolescent at home.

3. 5. Training for Parents

The training program was developed according to the results
of the survey conducted by the researcher at the time of the pilot
studies of PSI. In collecting data, the students were asked to fill out
a form about social skills they perceived as important and they
desired to develop. The training was developed according to their
feedback about the skills they wanted to develop. The most required
skills were revealed as listening, expressing feelings, dealing with
difficult situations, being assertive, and initiating social

relationships (Ozeke Kocabas, 2002).

Therefore, the S5-session training for parents generally
consisted of activities aimed at developing their communication
skills and their relationships with children. The program mainly
focused on social skills for parents to develop better communication
and improve the satisfaction of parents and also to help parents
improve their parenting skills (e. g. better use of time, more
information on their children). The group met twice a month and

each meeting lasted 1, 5 hours.
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3. 5. 1. Overview of the Sessions

First Session

Main aim of the first session was to explain the aim, content
and rules of the group sessions; get group members to know each
other and emphasize the importance of elements of effective
communication in interpersonal relationships, namely eye contact
and listening. This introductory session started with an explanation
of the goal, content and rules of the group. After the expression of
the participants’ expectations about the training, a warmed-up
activity, getting to know each other and introducing themselves were

implemented.

The second phase of the first session consisted of activities
related with the communication skills, eye contact and listening. The
discussion about the meaning of communication and participants’
perceptions about communication was carried out by the leader and
then two activities related with establishing eye contact and effective

listening were conducted.

At first, the parents were asked to work in pairs and activity
instructions were given. They were requested to talk about whatever
they want with their pairs for 3 minutes; but in two different
conditions: First with not establishing eye contact and then keeping

eye contact with the pairs.

The second activity was similar to the previous one but this

time, parents were asked to talk about with their partners for 3
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minutes firstly at the same time and secondly in sequence and they

were requested to try to understand what they were talking about.

After each activity, both situations were discussed by parents;
describing how they felt and what they thought in each condition.
Then the leader talked about the meaning and elements of effective

communication.

The session was terminated by distributing parents a small
notebook and asking them to keep a journal about the sessions,
themselves and their relationships with children throughout the
training, asking them how they felt about the session and finally
assigning homework and asking them to think and write about the 5

positive aspects of their children that made them happy.

At the end of the session, a brochure about developmental

characteristics of adolescents was given to the parents (Appendix D).

Second Session

In the second session, in general, the training group talked
about expressing positive feelings and expressing themselves in a
positive manner. The session mainly included the topic of expression

of feelings and using positive language in expressing oneself.

The developmental characteristics of adolescents were
reviewed first, and the questions were answered about the topic at
the beginning of the second session. After that, to begin the session’s

topic, first the homework assignment was shared by parents. Then
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the discussion was initiated by such questions: How often do you
express those you have listed to your children? , Did you think
before on about what you have listed? , When you express your

feelings, how do you feel and what kind of reactions you get?

The session continued with an activity aiming at expressing
oneself in a positive manner. The activity involved re-shaping some
negative words to positive. Some words that have negative meanings
were tried to be converted to positive expressions (activity from a
workshop of Arizona Parent and Educational Resource Center). To
achieve the goal, first of all, the topic “how we communicate” was
discussed, a brief lecture was given about positive communication
and finally a case was presented to parents. They were asked to find
positive aspects of the behavior that was described in the case. Then
a list of adjectives was written on the board and parents were asked
to think about their positive synonyms. The adjectives included such
examples: Liar, talks too much, hyperactive, anti-social, untidy etc.
The suggestions were discussed and parents were asked to share

this information and point of view with their families.

Then, a case was presented, and according to the case, their
reactions were discussed in point of recognizing and supporting good

behaviors and expressing positive feelings.

At the end of the session, homework about expressing positive
feelings to their children, and others in their environment was

assigned to parents.

61



Third Session

In the third session, the topic was the negative feelings and
behaviors in life and ways of dealing with aggression, both for

parents and for their children.

The session started with the discussion of the homework. The
parents shared their feelings and others reactions when expressing

positive feelings to others and to their children.

The session continued with giving brief information about
communication and discussing how to express negative feelings. By
using some cases (for example, your child threw away his/her towel
to the floor and you were very angry with him. What would you do?
What kind of difficulties you faced with?), parents were helped to
think about negative feelings, like aggression and their reactions to
different situations. In the group, the topic and coping with negative
feelings and aggression were discussed. The individual coping
mechanisms were shared, the children’s situations of aggression and
their reactions were talked about, supporting children to cope with
aggression was discussed and then a brochure including some tips
of dealing with negative feelings and aggression were given to
parents (Appendix E). Brief review was conducted on the topic by
leader. Emphatic understanding and “I” language was started to be

instructed.

As homework, parents were asked to think about
assertiveness; its meaning, whether did they find themselves
assertive or not and how to help their children to support assertive

behaviors.
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Fourth Session

In the fourth session, assertiveness was discussed with
parents. First of all, to help parents to understand the topic better,
an informative brochure about assertiveness was handed out
(Appendix G). After a few minutes of reading time, meaning of
assertiveness and skills needed to be assertive were presented by the
leader by giving examples. The real-life examples of assertiveness
were taken from the parents, helped them to share experiences and
ways of helping their children to be assertive were discussed.
Finally, parallel to the topic, some communication skills like using
“I”-language and positive language were emphasized. The parents

were asked to observe themselves in using those skills.

In this session, parents focused on their behaviors related
with assertiveness, including “saying no”, and shared their
experiences. They gave examples from their own lives. They
discussed the importance of being a model to their children in

learning such skills.

Fifth Session

The fifth and the last session was the termination session.
After discussing briefly the parents’ perceptions of being assertive
and helping their child to be assertive, the new topic, dealing with
difficult situations was presented. The leader presented the topic
briefly and then let parents to share their experiences. After
discussing with the parents about the ways of helping their children
when dealing with difficult situations like stress, teasing and

indecision, the training group was terminated. In termination
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process, parents shared their feelings about the training process,
shared what they have learned or not, evaluated the group process

and explained the future expectations for those kind of programs.

The brochure about dealing with difficult situations was

distributed to parents at the end of the session (Appendix F).

Moreover, along with the program, parents were asked to keep

a journal about their observations during the group process.

After the groups were terminated, some qualitative questions

about the group process were distributed to the participants.

3. 6. Training for Adolescents

The adolescent and parent groups were parallel in content and
themes. Similarly, the training for adolescents consisted of activities
related with listening, expressing feelings, using positive language in
communication, aggression and assertiveness and were

implemented for 4 sessions.

3. 7. Data Analysis

In order to analyze the data, a 2 (experimental-control groups)
X 3 (pre-post-follow up measurements) two way repeated measures

analysis of variance (ANOVA) was employed.

Repeated measures design is used when the same variable
was measured in several occasions for each subject. In the present
study, repeated measures design was used to evaluate the

effectiveness of the training on communication skills of parents and
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different variables of parent-child relationship across pre-post and

follow-up measures.

The advantages of repeated measures analysis are that as well
as requiring fewer experimental units (for example human subjects),
they provide a control on their differences. In other words, variability
because of the differences between subjects can be eliminated from
the experimental error. Analysis of variance models with more than
one independent variable can be used for repeated measures data.
Sets of transforming variables that correspond to particular effects
are tested. The first variable tested is the constant, and the other
variables are tested individually, and in interactions with each other

(Oral, 1997).

The repeated measures procedure provides analysis of
variance when the same measurement is made several times on
each subject or case. To use the repeated measures analysis of
variance, it is possible to distinguish two types of factors in the
model: between subject factors and within subjects factors. Between
subject factor is any factor that divides the sample of subjects or
cases into discrete subgroups. In this study, group variable is used
as between subjects factor. A within subjects factor is any factor
that distinguishes measurements made on the same subjects or
case rather than distinguishing different subjects or cases (SPSS 7,5
Advanced Statistics, nd).

In investigating possible interactions, profile plots (interaction
plots) are useful for comparing marginal means in the model. A one
factor profile plot shows whether the estimated marginal means are
increasing or decreasing across levels. For two or more factors, like
in this study, parallel lines indicate that there is no interaction

between factors, which means that you can investigate the levels of
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only one factor. Nonparallel lines indicate an interaction. The
interaction effect assesses whether differences on the scale scores
between experimental and control groups differ for the three time
levels, that is, pre, post and follow-up tests in this study (SPSS 7,5
Advanced Statistics, nd).

There is non-equivalent grouping in this study. Control group
includes parents with higher scores, whereas experimental group
includes parents who volunteer for training. This inequality is a kind
of handicap, though, any changes in the experimental group could
be evaluated by the interaction term where group and testing time
interactions are tested in the repeated ANOVA model. Any impact on
posttest and follow-up subscale scores coming from experimental
treatment might be creating a significant F ratio for the interaction
term in the repeated ANOVA. This could be due to experimental
intervention that will be interpreted further by the related graphs
indicating the means of experimental and control groups across

three testing occasions, that is, pretest, posttest and follow-up.
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CHAPTER IV

RESULTS

In this chapter, the results of the study obtained from the
quantitative analysis and qualitative analysis are presented in
different sections. The first section includes the results regarding the
effect of the parent training on communication skills of parents and

some dimensions of parent child relationship.

The second section reports the qualitative findings obtained
from the open-ended evaluation forms that were given to parents of

experimental groups after the implementation of the parent training.

4. 1. Results Obtained from Quantitative Analysis of Data

In order to analyze the difference between experimental and
control groups among pre, post and follow-up tests in each of two
schools (METU School and Deneme Lycee), the two way repeated
measures analysis of variance employed. The results showed no
significant differences between the groups in two schools. However,
since there were no significant differences found in each school,
making an analysis after merging the schools was considered. In
other words, it was decided to analyze the data after having one
experimental and one control groups. Finally, the two way analysis
of variance for repeated measures was conducted on merged data to
determine the difference between experimental and control groups

across pre, post and follow-up tests.
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The instruments used in the study were Communication Skills
Evaluation Scale and Parent Success Indicator (PSI). PSI has five
different subscales, namely communication, use of time,
satisfaction, information needs and confidence. In analyzing the
data, each subscale was used as a separate scale, since the
subscales of the test were independent from each other and the
interrelations between them were not considered significant. For
Communications Skills Evaluation Scale, the two-way analysis of
variance of repeated measures was also employed separately.
Therefore, there were six different two way repeated measures of
analysis of variance conducted to see whether there was a
significant interaction between groups (experimental and control)

and measurements taken in 3 different times (Pre, post and follow-

up).

Utilization of the two way analysis of variance of repeated
measurements on that data shows three different types of effects.
First one is the main effect coming from the group variable, which is
experimental and control groups’ difference on averaging pre, post
and follow-up measurements. Group variable was used as between
subject variable. Second one is the time main affect, which shows
the difference among pre, post and follow-up test scores taken in
different times. Time was used as within subject variable. The last
one is called as the interaction effect, which shows whether there is
significant interaction between groups on pre, post and follow-up
test results. In this data set, as stated in previous section, there was
a difference in pretest scores in all subscales and a single scale.
Therefore, in presenting the results, the possible effects coming from
group (experimental and control) and time (pre, post and follow-up)
variables were not taken into consideration. Only the interaction
effect between groups and three measurements in different times

(time) were taken into consideration.
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4. 1. 1. Results of two way repeated measures of variance

for Communication Subscale of PSI

Table 4. 1. presents the results of the two-way repeated

measures analysis of variance (ANOVA) on the pre-test, post-test,

and follow up test scores of the communication subscale of PSI for

the experimental and the control groups.

Table 4. 1. Tests of Significance for Pre-test, Post-test, and Follow-
up Test Scores of the Communication Subscale for the Experimental

and the Control Groups

SOURCE Ss df MS F Sig. of F
Between-Subjects 207545.161 1 207545,161

Group 223.781 1 223.781 3,698 p>.065
(Experimental-

Control)

Error 1633.943 27 60.516

Within-Subjects 932.867 54

Time 1.586 1 1.586 .063 p>.804
(Pretest-Posttest-

Follow up)

Group X Time 36.966 1 36.966 1.468 p>.236
Error 679.931 27 25.183

*Time variable was used as pre, post and follow-up test scores of communication

subscale.

As can be seen in the table 4. 1., interaction of group and time

is not significant. In other words, as shown in figure 4. 1, there is no

difference between experimental and control groups across pre-test,

post-test and follow-up measurements of communication subscale

(F=1.468, p>.236). It could be stated that the training was not

effective on subscale scores of communication.
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Mean scores of experimental and control groups across three
different measurements of communication subscale are shown in

figure 4. 1.
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Figure 4. 1. Pre-test, Post-test, and Follow-up Mean Scores of
Communication Subscale in Experimental and Control Groups

4. 1. 2. Results of two way repeated measures of variance

for Use of Time Subscale of PSI

The results of the two-way repeated measures analysis of
variance (ANOVA) on the pre-test, post-test, and follow up test
scores of the use of time subscale of PSI for the experimental and

the control groups are given in table 4. 2.
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Table 4. 2. Tests of Significance for Pre-test, Post-test and Follow-up
Test Scores of the Use of Time Subscale for the Experimental and
the Control Groups

SOURCE Ss df MS F Sig. of F
Between-Subjects 30621.178 1 30621.178

Group 102.468 1 102.468 4.877 p<.035
(Experimental-

Control)

Error 609.317 29 21.011

Within-Subjects 164.003 58

Time 5.582 1 5.582 2.264 p>.143
(Pretest-Posttest-

Follow up)

Group X Time .163 1 .163 .066 p>.799
Error 71.515 29 2.466

*Time variable was used as pre, post and follow-up test scores of use of time
subscale.

Table 4. 2. shows that the interaction between group and time
main effects are not significant (F=.066, p>.799). In other words, as
the figure 4. 2. shows, there is no significant difference between
experimental and control groups across pre-test, post-test, and follow-
up measurements. Therefore, the training was not considered effective

on the subscale scores of use of time.

Mean scores of experimental and control groups across three
different measurements of use of time subscale is shown in figure 4.
2.
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Figure 4. 2. Pre-test, Post-test, and Follow-up Mean Scores of Use of
Time Subscale in Experimental and Control Groups

4. 1. 3. Results of two way repeated measures of variance

for Satisfaction Subscale of PSI

Table 4. 3. shows the results of the two-way repeated
measures analysis of variance (ANOVA) on the pre-test, post-test,
and follow up test scores of the satisfaction subscale of PSI for the

experimental and the control groups.
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Table 4. 3. Tests of Significance for Pre-test, Post-test, and Follow-
up Test Scores of the Satisfaction Subscale for the Experimental and
the Control Groups

SOURCE Ss df MS F Sig. of F
Between-Subjects 136777.879 1 136777.879

Group 332.667 1 332.667 4.729 p<.037
(Experimental-

Control)

Error 2180.626 31 70.343

Within-Subjects 174.547 62

Time 2.947 1 2.947 .007 p>.934
(Pretest-Posttest-

Follow up)

Group X Time 2.575 1 2.575 .610 p>.441
Error 130.910 31 4.223

*Time variable was used as pre, post and follow-up test scores of satisfaction
subscale.

The table 4. 3. shows that interaction of group and time is not
significant (F=.610 p>.441). As can be seen in the figure 4. 3., no
difference between experimental and control groups across pre-test,
post-test and follow-up measurements of satisfaction subscale. The
result showed that the training was not effective on scores of

satisfaction subscale.

Mean scores of experimental and control groups across three
different measurements of satisfaction subscale are shown in figure

4. 3.
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Figure 4. 3. Pre-test, Post-test, and Follow-up Mean Scores of
Satisfaction Subscale in Experimental and Control Groups

4. 1. 4. Results of two way repeated measures of variance

for Information Needs Subscale of PSI

The results of the two-way repeated measures analysis of
variance (ANOVA) on the pre-test, post-test, and follow up test
scores of the information needs subscale of PSI for the experimental

and the control groups are shown table 4. 4.
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Table 4. 4. Tests of Significance for Pre-test, Post-test, and Follow-
up Test Scores of the Information Needs Subscale for the
Experimental and the Control Groups

SOURCE Ss df MS F Sig. of F
Between-Subjects 22645.712 1 22645.712

Group 283.628 1 283.628 5.078 p<.032
(Experimental-

Control)

Error 1675.778 30 55.859

Within-Subjects 730.724 60

Time 111.838 1 111.838 7.832 p>.565
(Pretest-Posttest-

Follow up)

Group X Time 213 1 .213 .015 p>.904
Error 428.396 30 14.280

*Time variable was used as pre, post and follow-up test scores of information
needs subscale.

Table 4. 4. shows no significant difference between
experimental and control groups across pre-test, post-test, and
follow-up measurements of information needs subscale (F=.015,
p>.904). As can be seen in the figure 4. 4., the lines are almost
parallel, meaning that there is no significant interaction between
group and time main effects. Therefore, the result indicated that the

training was not effective on subscale scores of information needs.
Mean scores of experimental and control groups across three

different measurements of information needs subscale are shown in

figure 4. 4.
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Figure 4. 4. Pre-test, Post-test, and Follow-up Mean Scores of
Information Needs Subscale in Experimental and Control Groups

4. 1. 5. Results of two way repeated measures of variance

for Confidence Subscale of PSI

Table 4. 5. presents the results of the two-way repeated
measures analysis of variance (ANOVA) on the pre-test, post-test,
and follow up test scores of the confidence subscale of PSI for the

experimental and the control groups.
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Table 4. 5. Tests of Significance for Pre-test, Post-test, and Follow-
up Test Scores of the Confidence Subscale for the Experimental and
the Control Groups

SOURCE SS df MS F Sig. of F
Between-Subjects  14401.896 1 14401.896

Group 143.391 1 143.391 5.957 p<.021
(Experimental-

Control)

Error 746.185 31 24.070

Within-Subjects 93.686 62

Time 1.220 1 1.220 .538 p>.469
(Pretest-Posttest-

Follow up)

Group X Time 8.021 1 8.021 .004 p>.953
Error 70.265 31 2.267

*Time variable was used as pre, post and follow-up test scores of confidence
subscale.

As table 4 .5. shows, interaction between group and time
main effects is not significant (F=.004, p>.953). As can be seen in
figure 4. 5., there is no significant difference between experimental
and control groups across pre-test, post-test and follow-up
measurements. In other words, the training was not effective on

subscale scores of confidence.

Mean scores of experimental and control groups across three
different measurements of confidence subscale are shown in figure

4. 5.
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Figure 4. 5. Pre-test, Post-test, and Follow-up Mean Scores of
Confidence Subscale in Experimental and Control Groups

4. 1. 6. Results of two way repeated measures of variance for

Communication Skills Evaluation Scale

Table 4. 6. presents the results of the two-way repeated
measures analysis of variance (ANOVA) on the pre-test, post-test,
and follow up test scores of the communication skills evaluation

scale for the experimental and the control groups.
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Table 4. 6. Tests of Significance for Pre-test, Post-test, and Follow-
up Test Scores of the Communication Skills Evaluation Scale for the
Experimental and the Control Groups

SOURCE Ss df MS F Sig. of F
Between-Subjects  733309.721 1 733309.721

Group 152.198 1 152.198 2.287 p>.147
(Experimental-

Control)

Error 1264.215 19 66.538

Within-Subjects 1708.248 38

Time 315.335 1 315.335 5.496 p<.030
(Pretest-Posttest-

Follow up)

Group X Time 108.192 1 108.192 1.886 p>.186
Error 1090.141 19 57.376

*Time variable was used as pre, post and follow-up test scores of communication
skills evaluation scale.

It was seen in the table that the interaction between group and
time main effects is not significant, and as shown in the figure 4. 6.,
there is no significant difference between experimental and control
groups across pre-test, post-test and follow-up measurements of
communication skills evaluation scale (F=1.886, p>.186). In other
words, the training was not effective on scores of communication

skills evaluation scale.
Mean scores of experimental and control groups across three

different measurements of communication skills evaluation scale are

shown in figure 4. 6.
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Figure 4. 6. Pre-test, Post-test, and Follow-up Mean Scores of
Communication Skills Evaluation Scale in Experimental and Control
Groups

4. 2. Some Qualitative Findings Regarding the Participants’

Evaluation of the Parent Training

After a month of the completion of the training group, the
experimental groups of both schools (METU School and Deneme
Lycee) were given a 7-item open-ended evaluation form prepared by

the researcher.
In order to get a detailed evaluation of the training based on

parents’ group experiences, the following questions were asked to

parents:
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1.Do you think that these meetings were of help? If your answer is
yes, could you please explain in what ways it was helpful and

effective.

2.What was the subject which you found most helpful? Why?

3.What was the most important event you have experienced during

the meetings? Please explain.

4.Why was this event was important for you? In which ways you

found it helpful or not helpful?

5.Could you please explain your thoughts and emotions during the

meetings?

6.Do you perceive any changes in yourself? If your answer is yes,

could you please explain what kind of changes you have perceived?

7.What kind of changes you noticed after the meetings?
a. In communicating with your children

b. Within family communication

The responses to the questions were content analyzed and the
results were outlined below. With content analysis, the qualitative
data were defined and the hidden information in data was revealed
(Yildirnm & Simsek, 2000). The data which were related in content
was grouped under some concepts and themes and interpreted for
the readers. Since there were two experimental groups in two

different schools, the qualitative data were analyzed separately.
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Based on the content analysis, the following themes were
defined for each school: Effective communication, sharing in group

and reflective self-exploration.

4. 2. 1. METU School

Effective Communication

Almost all of the participants reported that the meetings were
very helpful for them in establishing effective communication with
their children. Of all the answers to the questions, consistent with
the aim of the study, developing effective communication has

emerged to be a dominant theme.

The parents reported some changes in their behaviors and
viewpoints, like establishing better communication with their
children, increased calmness, patience and tolerance, being objective
about their behavior and attitudes. Some responses related with this

theme are given below:

“I think the meetings were helpful. [t made me more tolerant.”
“... I learned to approach incidents more calmly and patiently.”
“I found meetings helpful on establishing better communication with

my child.”

To the question of the most helpful topic of the meetings, most
of the parents revealed the topic of “communication”, focusing on
different aspects as the most helpful. The use of positive language,
thinking positively about problems and conflicts, expressing
emotions and thoughts effectively, understanding each other were
the main ideas and concepts expressed by the participants. They

revealed that the training helped them to understand their children
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better, and to realize how to communicate with them. They
mentioned that the topic of expressing themselves positively was
very helpful, and they expressed that they became aware of many
positive behaviors of their children that they haven’t recognized

before. Examples of expressions for the question are as follows:

“ 1 developed a more positive view of the problems with my children
and I believe I could communicate with my daughter better.”

“I have realized the presence of many positive behaviors of my child
that I was not aware of.”

“I recognized that the desire to communicate with my child was not
enough alone, the professional help was needed. The meetings
guided me on that subject.”

“l learned about the ways of expressing thoughts about the child

and style of speaking on personality characteristics.”

When asked for the most important event that the parents
experienced during the meetings, the participants mainly focused
again on searching for better communication skills. They stated that
most parents had difficulty in communicating with their adolescents
and were in search for better communication with them. The
subjects of communicating mutually, establishing eye contact,
expressing anger were perceived as important themes in the

meetings. Examples of the expressions about this are given below:

“Learning to express anger, realizing more about what we had.”
“It was most of the parents’ difficulty in establishing communication

and search for it.”

Some of the members reported their change in behavior and
emotional states. They stated the meetings helped them to make

radical decisions about communication problems with their
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children, to develop understanding and expressing positive
characteristics of their adolescents instead of focusing on problems.
As a consequence, they expressed that they felt better. One parent
expressed her preference of tolerance about experienced problems as
a benefit of the group experience. On the contrary, only one parent
stated that the subject she mentioned as important in the meetings
was not very helpful, since she thought that expressing feelings and
thoughts effectively, learning effective speaking style, and keeping
herself calm needed much more effort and energy. The following is

the excerpts of the related theme:

“ have had a difficulty in establishing communication with my
children. The meetings helped me to make radical decisions about it.
I feel better now.”

“l realized that it was necessary for me to recognize positive
characteristics of my child and express them to him. The meetings

helped me to develop this awareness.”

The participants expressed their positive thoughts in the
meetings and positive effects of meetings. The main thoughts in the
meetings were developing themselves in establishing effective
communication with their children. They expressed that the
meetings had positive effects on themselves and their children; they
learned lots of things from other participants, as well as from
training itself. One parent revealed: “I tried to participate in the
meetings in spite of my conditions and so I could achieve more
positive interaction with my child after the meetings.” Moreover, the
following sentence from a parent could be a summarization of the
main thought dominating the meetings: “I wish those kind of groups

could be continuous.”
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The participants expressed some behavioral changes in
themselves in different actions. Most of the changes were about
effective communication skills. They revealed that they used “I”
language more, tried to keep eye-contact when listening, tried to be
patient and positive in conversation with their children, attempted to
control anger by giving a chance to both parties to think about the
situation. They stated that they became more careful in establishing
communication with children, and one parent expressed that her
child had listened to her advices more. The other changes in
behaviors stated by the parents as changing some of their habits
and inconvenient attitudes, putting less pressure on their children,
responding to the child as a young adult, recognizing the positive
behaviors of their children and finally trying to spend more time with
the children. One parent expressed the change in trying to practice
the ideas and suggestions in the meetings, in spite of the difficulties

in application. The quotations are given below:

“l became more tolerant and aware of positive behaviors of my child.
I tried to use “I” language more and keep eye contact when listening
to my child. I tried to spend more time with my child.”

“Learning about the results of my behaviors and attitudes in
concrete examples affected me in changing my inconvenient
attitudes.”

“I started to be more careful in conversations with my child.”

“I believe that I am putting less pressure on him. I try to give a break
for both of us to think about the situation, when we are angry. The
most important thing that I have accepted him as a young adult, so |

try to behave at him like an adult.”

In communicating with their children, the participants
revealed their improvement in developing better relationships with

their children. They expressed that they understood each other
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better and tried not to hurt each other. They felt that their
understanding resulted in establishing better relationships mutually
and this was recognized as achievement in interaction with the
children. One parent expressed about the concrete examples of her
child’s positive behavior, like helping her in the kitchen and

studying more. The excerpts about the theme are given below:

“I believed that we could accomplish better interaction because of
the reaction of my child to my tolerance.”

“We could establish better relationships with my child.”

“We started to understand each other better and we were in an effort
of not to hurt each other.”

“He is helping me in the kitchen by doing what he likes and he is
more sensitive about studying.”

“l saw that I could accomplish better interaction with my children

because of positive results of my tolerance.”

Some participants reported mainly the changes in themselves,
which affects the communication with their children. They stated
that they became good listeners in spite of the conflicts. As they
revealed, they became more patient and compassionate and tried to
focus on positive behaviors, they could express feelings and
thoughts effectively and give positive feedback. In general, they
reported that they tried to implement the learned material. One
participant thought that she was unsuccessful in being patient and

positive, despite the trials. The quotations are as follows:

“l am trying to express my feelings and to be careful about choosing
the right words in communicating with my child.”

“l tried to be positive and patient but I thought I could not be
successful in that.”

“I am listening to them more, in spite of our occasional conflicts.”
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“l am trying to implement what I have learned. I am trying to use
positive language, and I am expressing my positive feelings first

when I criticize them and give positive feedback.”

The parents stated that the positive relations with their
children affected the entire family atmosphere positively. They
expressed that the meetings urged them to be careful about talking
with each other and solving conflicts in the family. They felt
themselves more able to share and be productive. One parent
reported that she found the meetings “wonderful” but because of the
complexity of external world, she had difficulty in practicing the
learned material. One parent expressed about her child’s behavior,
spending more time and sharing activities with her and also with all
family; like watching television together, talking about the school
events, sharing anger, having a heart-to heart talk, playing games

within family. The other expressions are given below:

“The acquired knowledge from training and sharing same feelings
with my family helped me to generalize my optimism about the
thought that we could achieve better relations.”

“l think I have to try out more than this. The meetings were
wonderful but I am trying to implement the learned material since
the real world is so complex.”

“I feel more sharing and productive.”

“The meetings helped me to be careful about overcoming tensions in
our relationships.”

“The positive relations with my children affected our family

atmosphere positively.”
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Reflective Self-Exploration

The other theme that has emerged from the responses was
gaining awareness and improvements on the self-exploration of
parents. The answers reflected the parents’ tendency to search
different and better ways of developing themselves and their
relationships. According to the answers, the participants felt that
they gained awareness on their concerns and problems, in a way
that the problems they have experienced were not very important
and critical. One member stated this as follows: “I thought our
problems aloud and I recognized that our problems were not so

significant.”

They have also described that they learned new topics that
they didn’t pay attention before. One parent stated that the meeting

enabled her to look over her behaviors.

According to the participants, another important impact of the
group was that the members’ understandings of the problems were
the same for that age group of children. Similarly, one participant
listed about the problems common to that age group, like not to
study, computer addiction, and conflicts with parents. A parent said:
“l saw that the events and problems shared in the meetings were the

same for that age group of adolescents.”

The participants expressed their increased awareness about
their communication problems with their adolescents. Learning
about communication skills helped them to be aware of the fact that
they had lack of some skills that resulted in not understanding each
other. Awareness of the adolescents’ perception of adults’ thoughts
and anxieties and participants’ lack of skills in solving their

problems with their adolescents were the other reported benefits
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related with this theme. On the contrary, one participant expressed
her understanding that the implementation of theoretical knowledge

was difficult. The related quotations of the topic are as follows:

“The topic of effective communication skills, specifically keeping eye
contact helped me to become aware of the fact that lack of those
skills sometimes resulted in not understanding each other well.”

“... The events in the meetings made us aware of our lack of ability

to solve our problems with our children.”

Aggressive behaviors of the children and how to help with
them in dealing with difficult situations were another topic that a
participant expressed as helpful. One participant reported
developing awareness about her usage of language. She said: “I have
realized in the meetings that I used the word “anyway (zaten)” a lot
in daily life. I recognized that it has conveyed feeling of mistrust.”
The other parent focused on her awareness about the negative
effects of contradictory behaviors on children. She also expressed
her satisfaction about the approval of positive attitudes in the

meetings.

All the participants expressed that they felt some emotional
changes in themselves. Participants reported that they became more
tolerant to their children and family and they felt more relaxed and
confident after the meetings. They stated that they started to see the
problems from the positive side and will be more careful and
sensitive in reflecting feelings to their children. Some of excerpts

about the theme are listed below:

“I feel more relaxed and confident. I am more tolerant to all members

of my family.”

89



“My child and I are behaving each other more understandingly. I feel

more comfortable and confident.”

Sharing in Group

Getting support and learning from each other seemed to be
another important benefit of the meetings according to some
parents. Parents revealed that sharing common problems,
exchanging ideas and thoughts, exploring different viewpoints and
solutions to problems were helpful for them. One parent stated that
the group realized the importance of communication in the family
and they felt comfortable in sharing common problems. The

quotations about this dimension are as follows:

“The meetings made me become aware of the fact that the problems
could be solved in different ways. We could exchange ideas with
other families.”

“l found the meetings very helpful for sharing problems, learning

new things, and being more aware.”

Some other participants stated being aware of mistakes they
have done and the possible solutions to problems as the most useful
topic. They expressed that they have benefited a lot from other
participants’ experiences and the leader’s recommendations about
solutions of their problems. A parent said: “The other parents’ and
leader’s recommendations about the solutions of our problems were
very helpful. Moreover, I have learned that my child had pleasant

characteristics that I was not aware of.”

Most participants also reported about the group atmosphere
and its effects, for some, specifically emotional atmosphere. They

stated the group talked with sincerity, and talked about their
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children with enthusiasm. Moreover, the members’ memories about
their childhood, the resistance of the acceptance about the reasons
behind the members’ behaviors and attitudes, breaking this
resistance, capable of making self-criticism and increased awareness
were the other experiences expressed by the members in terms of

group atmosphere.

“On behalf of myself and the other parents, we overcome the
resistance about the acceptance of the reasons of different behaviors

and attitudes, and achieved to be self-critique.”

In relation with the group atmosphere, the participants
revealed that they have understood the experienced difficulties about
communication with children were common. They reported that
discussing the important topics about their problems and
communication with their children helped them to understand that
they were not alone in living those problems, and this sharing
brought emotional relaxation. One parent stated that sincerity in the
group atmosphere was a required condition and achieving this made
him to participate in the meetings regularly. Some of the excerpts

about the theme are given as follows:

“It was helpful to hear that I was not alone in living those problems
with our children. Before the meetings, I was thinking that [ was the
only one having those problems.”

“It was relaxing to hear that the other parents of adolescents have
had the similar problems and conflicts.”

“Sincerity in the group atmosphere was very important for me and

achieving this helped me in participating in the meetings regularly.”

The participants mentioned different positive feelings that they

have experienced in the meetings, like relaxation, trust, happiness,
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pride, uniqueness, not being alone. They stated that sharing
common problems brought relaxation, they felt they were not alone
in experiencing those problems, realizing that it was a general
problem that each parent of adolescent experienced. According to
some participants, the permissive and open atmosphere in the group
made them happy, and also the school’s interest to problems of
parents developed trust. Being proud of the child as a result of
recognizing the uniqueness of her/him was another feeling
experienced by one participant. As a negative feeling, one parent
expressed her sadness, revealing that she became more aware of the
fact that she and her child hurt each other’s feelings. Related

quotations are given as follows:

“In the meetings, I thought that I was not alone in experiencing
those problems and considered that these problems were not
personal, on the contrary, they were general. I felt happy to meet
with other parents who had similar values. I felt relaxed and
developed trust since I have realized that the school administration
was not insensitive to the problems.”

“I felt happy in the meetings because of the relaxing and permissive
atmosphere.”

“l was affected positively from this training. I learned lots of things

from other participants besides the training itself.”

4. 2. 2. Deneme Lycee

Effective Communication

All the parents stated in their responses that they found the
meetings very helpful, and indicated that their behaviors changed
positively in communicating with their children. They mainly stated

that the meetings were helpful in learning how to communicate with
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their children. They expressed their efforts to understand and be
helpful to their children. They reported that they have developed a
positive view of problems and tried to overcome them. One
participant expressed her effort on participating in the meetings to
overcome their problems. Different from others, one participant
mentioned that the meetings were helpful on facilitating
communication in the family, focusing on the importance of
participation of all family members. The related excerpts are given

below:

“The meetings were very helpful. As parents, there was a positive
change on behaviors of us towards our children.”

“I found the meetings helpful. I tried to understand my children
better and tried to be helpful to them.”

“l found the meetings helpful, because we developed a better

communication.”

When asked for the most helpful topic in the meetings, all
participants revealed that their relationship with their children has
been improved. They expressed that they have learned a lot from the
topic of how to communicate with their children. They mentioned
that they have acquired skills on how to behave to their children and
became more tolerant and patient. Some quotations related with the

topic are given below:

“I think the topic of how to communicate with children most helpful,
because after that I had more positive thoughts about
communicating with my children.”

“The topic of how to communicate with my child was helpful. I could

not achieve this exactly but I felt better when compared to the past.”
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“I benefited a lot about how to behave towards my children. After the
meetings, I saw that if I behaved my children with patience,
calmness and lovely, the communication would have been better.”
“I learned new ideas about communication that I have not thought
before.”

Moreover, they were striving for better communication with
their children. One parent expressed this as the most important
situation in the meetings: “We all were in effort to “reach” our

children, communicate with them.”

The parents expressed their behavior change in
communicating with their children after the meetings. They revealed
that they could communicate with their children better, and
overcome the difficulties they have experienced with them. Almost all
participants reported that they have learned to be more tolerant,
patient, trusting and caring to them. Learning to listen to their
children and keeping eye contact, talking about the problems of
their children as a whole family, recognizing the ways of overcoming
difficulties and developing positive viewpoints were the other
reported benefits of the events they have experienced in the
meetings. Two of the participants mentioned about the benefits of
meetings in communicating not only with their children, but also
with their whole family and environment. The following excerpts are

about this theme:

“The events in the meetings helped us in communicating moderately
with our children and overcoming difficulties in establishing
communication with them.”

“In the meetings, I have learned to be more patient and tolerant. I
have learned to listen to my child. My feelings of trust to my child

were strengthened.”
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“Before the meetings, my children usually shared their problems
with me. After the meetings, I told about this to my husband and
then we have started to discuss problems as a whole family and
tried to find solutions together, and usually we found solutions at
any rate.”

“The meetings were definitely helpful, I have better relationship with

my daughter...”

“It was very important for me to participate in that training. I knew
that I had some problems with my daughter. I did not know how to
overcome the problems and where to start. I have learned all these
in this training. First [ have tried to listen to her effectively, by
keeping eye contact. Then I have thought about my childhood and
by making comparisons I have considered about how I should
behave to her.”

“The meetings showed me the importance of behaving consciously to
develop effective communication with my family and my

environment.”

When asking for the changes in themselves, the parents
mainly expressed the changes in their behaviors which resulted in
effective communication. They revealed that they have achieved to
communicate better with their children and developed positive
relationships. They mentioned that they have learned to understand
and show more interest in them, and became more calm, patient
and tolerant. Acquiring a more positive point of view about their
experiences and behaving after careful thought about their actions
were the other benefits expressed by parents. Only one parent stated
that there were no changes in herself. The following excerpts can be
the examples of the experiences:

“In between the period of first and the last day of the meetings, I felt

some changes in myself in being more calm and thinking positively.”

95



“I felt changes, the meetings were very constructive. I have achieved
a lot in understanding my children better, showing more interest in
them and establishing better communication with them.”

“I have learned to be more patient and tolerant to my child.”
“Communication with my children was enhanced positively. I have
questioned whether my rights were true or false scientifically.”

“l have learned to see the positive side of the situations and
behaviors of other people.”

“I am thinking and behaving more flexibly in my relationships with

others.”

Related with the theme, a parent developed an awareness
about herself has said: “I had some biased behaviors before the
meetings, but now before taking any action, I considered my
behaviors and attitudes carefully, and this was really more helpful.”
One parent reported about her general improvement in herself,
focusing on the reality of the time factor in changing some
behaviors: “I believe that there are some changes in myself, despite
they are not as I wanted. It is difficult to change everything, it takes

time. But I believe there is an improvement in myself.”

When asking for the changes in their lives, specifically in
communicating with their children, almost all participants revealed
about some changes in their communication styles. Being more
patient, tolerant, positive and understanding in the relationship with
their children, criticizing them less, learning to listen to each other,
being careful about their behaviors, being more assertive in saying
“no”, spending more time with their children were the changes they
have experienced in communication with their children; which were

all related with the effective communication skills. Only two of the

participants revealed that there was no change in relationships, in
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spite of their efforts and trials. The quotations about the topic are

given below:

“The relationship with my children was more positive, I could
understand them better by making better observations.”

“After the meetings, I have started to show my interest more,
understand them better and our communication was improved.”

“I developed more patience and became tolerant to my child.”

“The meetings helped me in criticizing my children less and making
an effort in understanding them.”

“After the meetings, our relationship with my children improved
positively. Before anything else, we have learned to listen to each
other.”

“After the meetings, I became more tolerant. Our communication
has been improved.”

“I started to behave more carefully.”

“l have started to spend more time with my children when compared
to the past. With my daughter, we shared some activities like going
to theatre, talking about her friends, solving crossword puzzle,
walking, baking a cake and having a conversation.”

“l have learned to say “no” without breaking their heart.”

“There was no change since I made an effort alone.”

“There was no change but I tried to show my anger less and

communicate with them better.”

When asking about the effects of the training on family
communication, the participants generally reported positive changes
in their life. They focused on their efforts in enhancing
communication in a whole family. Parents revealed that positive
changes in themselves and their relations with children affected the
whole family atmosphere. Making decisions as a whole family,

listening to each other, solving conflicts easily were stated as some
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changes for some parents. Some parents focused on their behavior
change, like being patient. A parent mentioned her increased effort
to spend more time with the children. Moreover, the idea of the
difficulty in changing some structures in the family was revealed by
two of the parents, although they also stated their improvements in
communication skills. Only one parent stated that the difficulty in
communication was continued. The excerpts related with the theme

are given below:

“After the meetings, we, as a family, could discuss everything, make
decisions together, listen to each other and speak about our
opinions openly.”

“Conflicts in the family generally were because of the children. If the
effective communication were established with children, there would
be peace at home. I felt that there were lots of things to do in my
side since every day I encountered different behaviors and actions of
the children. I had also some old habits, so I had to work a lot.”

“I started to talk and listen to more calmly and patiently. This could
not be achieved all the time, but I believed with patience, everything
would be better.”

“The communication in my family was very positive. The reason for
this was a decrease in our conflicts in home environment. It was
very rare after meetings, and we could solve our problems easily if
there were any. Thank you for giving this opportunity to us.”

“I felt that my husband and my child changed in accordance with
my behaviors.”

“We as a family tried to meet the desires of our children, as well as
ours. We spent more time with children and created a pleasurable
atmosphere for all. Watching TV movies together, going to shopping

for example. We started to do all these more than in the past.”
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Reflective Self-Exploration

According to the participants, the parents’ gained awareness
on their relationship with their children was seem to be another
important benefit of the meetings. They expressed that through the
meetings, they have learned new material, and became aware of the
details that they did not pay attention before. They tended to be
self-critical, by looking over themselves and their behaviors, as
result of the discussions in the meetings. The quotations are given

below:

“I learned new topics, it was very nice to discuss the related material
with you and understanding the importance of positive perspective
in dealing with our problems made me pleased. ¢

“...I was encouraged to be think about myself and my relationship as
a result of the opinions of other parents about their children.”

“The meetings were helpful because we thought that we had some
knowledge about the related topics, but we understand and learned

better with the help of a professional.”

The parents mentioned that they have learned that problems
they faced were common for that age group and they were not alone
in living those problems. Beside this, they have experienced that
they developed awareness about effects of family environment on
children. One participant expressed her awareness about the
families’ ideas of doing everything best. According to another
participant, communication with family members, friends and other
people was better established. Moreover, the topic of developing
positive view of behaviors was expressed as important. The examples

of the expressions are as follows:
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“I learned that the difficulties I faced with my children were not only
my problem.”

“For me, the most important event in the meeting was that my
understanding of not being alone in living those problems with my
children.”

“The effects of family environment on our children were an
important theme in the meetings. Children growing up in a happy
environment are more social, loved and successful individuals. Then

this resulted in our happiness.”

The dominating thought appeared in the meetings was
realizing that the problems they faced were general problems of all
parents of adolescents. They revealed that they have learned about
the period of adolescence and understood that some problems were
because of their age. One parent stated that she usually listened to
others in the meetings, and this passive participation was also
helpful, although she didn’t have any significant problems with her
daughter. One parent mentioned about her satisfaction of meetings
by expressing the preventive effects of them. She stated that: “I wish
I had a chance to participate in those kind of trainings several years
ago. Then we wouldn’t face some problems we deal presently and we
could have left all in the past. I felt sorry about this but it was not

late for anything.” The other excerpts are:

“When I started to participate in the meetings, I was thinking that I
was the only one who could not understand his child. However, then
I have realized that the critical point was that showing them a little
bit more tolerance and patience. I understood that my child had
some problems related with this age period like the other parent’
children and believed that the problems would have been over

safely.”
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“All parents were living the same difficulties and they could all meet
on the common ground. I observed that the most of the parents were
not very sensitive, including me.”

“I have realized that my communication problems with my children
were the same as the other parents experienced. I understood I was
not alone in living those problems.”

“During the meetings, I sometimes felt very sad, since I remembered
my children and thought that I was not behaving accordingly. I

»»

understood that my behaviors were like my parents’.

Sharing in Group

The participants found the meetings useful in sharing the
common problems and getting support from each other. Meeting
with parents of the same age group and exchanging ideas and
thoughts were helpful to the participants. They recognized that the
problems were very common to that age group of adolescents and
this sharing got them encouraged. The related excerpts are listed

below:

“The meetings were helpful since I got a chance to meet other
parents of adolescents.”

“l found the meetings helpful, I benefited a lot from the other
parents’ and your ideas and thoughts about the topics.”

“I thought the meetings were helpful. I saw in the group that the
problems existed in all families with different degrees. This got me
encouraged more. [ thought I was the only problematic mother in the
group. Then I continued to participate in the training till the

termination to overcome this.”

One parent stated that the most useful side of the meetings

was sharing different viewpoints and experiences in dealing with
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problems. The following excerpt could be an example: “Every parent
had a problem with his/her child. In the meetings, parents told
about their ways of overcoming those problems with examples. I was
interested in an experience of a parent, she told that, in spite of the
problems, she kept her calmness first and then she listened to her
child with patience. She was telling her feelings to her children with

a mail.”

According to the participants, the most important event in the
meetings was sharing common problems and searching for better
solutions. They revealed that with exchanging ideas and sharing
difficulties, they learned to develop more positive view of problems.
Meeting and discussing how to behave towards their children
appeared to be an important situation for some parents. Learning
from each other seemed to be another important event in the

meetings. The following excerpts are related with this theme:

“As a parent, by sharing my problems in the meetings and
exchanging ideas and thoughts with other participants, I have
acquired more positive point of view in searching for better solutions
to my problems.”

“The most important event in the meetings was that the meeting
itself!l According to me, discussing the ways of behaving effectively to
our children was very important.”

“The most important situation was a parent’s efforts of trying to
grow their children up without a mother. His continuous
participation in the meetings (as a man I thought that this behavior
was very rare), sharing of his problems and searching for better

parenting impressed me.”

The parents also mentioned about the benefits of sharing their

problems with their children:
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“The meetings were helpful in sharing problems and searching for
solutions to them.”

“Before meetings, I thought that I was the only one who had
difficulties with her children, but I recognized that all the

participants were in the same condition.”

The main feeling experienced in the meetings was relaxation.
Most of the parents told about the positive effects of sharing
problems and discussing solutions. Beside relaxation, they felt that
they were not alone in living those problems. Exchanging ideas
seemed to help them to learn different thoughts and strategies. On
the contrary, one parent stated that she was not comfortable during
the meetings since she thought that she had not capable of
expressing herself. The following quotations are related with this

topic:

“In the meetings, I felt very comfortable when sharing my problems,
it was spontaneous, and discussing the possible solutions as a
group.”

“I was looking forward to the day of the meetings. I felt relaxed when

sharing most of my experiences.”

4. 2. 3. The Similarities and Differences Between the
Qualitative Findings of Two Different Schools: METU

School and Deneme Lycee

The findings related with the participants’ evaluation of the
training generally revealed similar results. The content analysis
showed that the same themes emerged from the data. They all
reported that the training was helpful in similar aspects. The results
suggested that the parents of adolescents of both groups were in

need to understand that the problems with their children were
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common for that age group, and finally it was normal. This
knowledge has been acquired by the sharing atmosphere in the
group, and this led to relaxation and relief. Both groups benefited
from the effects of the positive group atmosphere, by sharing their

difficulties and learning from each other.

Both groups of parents revealed change in their behaviors,
especially being more tolerant, patient and calm. They also stated
that they explored themselves, and became aware of their incorrect
behaviors. By the group pressure, both groups of parents started to
look over their behaviors. Moreover, learned materials helped them

to establish better communication with their children.

The topic of developing effective communication skills for
parents and eventually improvement in the relationships with their
adolescents has been achieved and this seemed to be helpful for
both groups. Almost all expressed that they had a better
relationships after meetings. Each group revealed similar behaviors
and attitudes such as establishing eye contact, using “I” language,
listening effectively, giving effective feedback, being more patient and
tolerant and understanding, and spending more time with their
children. Differently, one of the participants in Deneme Lycee
expressed about his/her changes on the topic of assertiveness,
specifically “saying no”, whereas in METU group there weren’t any
participants reporting about it. Similarly, dealing with difficult
situations was revealed as the most helpful topic by METU parents,
whereas the other group of parents didn’t report anything on this.
Moreover, using the skill of “I” language more than in the past was

expressed only by a METU parent.

According to the responses, the METU group focused more on

the elements of the group atmosphere, namely the sincerity and
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trust. However, both groups focused equally on learning from other
participants’ experiences. Another difference in the results was
depicted in the statement from a METU School participant, which
was related with the school’s interest in participants’ problems

about their adolescents.

In both groups, there were one or two participants that

expressed no change in themselves or in their relationships.

To summarize, there were no noteworthy differences between
the responses of the two groups. In general, effects of sharing
problems in the group environment and learning about
developmental characteristics of adolescents, feeling relaxation,
learning from each other and group experience, looking over their
behaviors and communication styles, learning and implementing the
effective communication skills and its positive effects in their
relationship with children and whole family were mentioned as

positive results in both groups.
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CHAPTER V

DISCUSSION

The purpose of this study was to investigate the effects of a
parent training program on different dimensions of parent-
adolescent relationships and communication skills of parents of

adolescents.

In this chapter, discussions regarding the statistical and
qualitative results were presented separately. In the first section,
discussions regarding the statistical results were reviewed. Second
section involves the discussion of qualitative results. Finally, the
implications drawn from the results of the study and

recommendations for future research are presented.

5. 1. Discussion Regarding the Effect of the Training Procedure

Since there were no differences between the two schools in
terms of the effectiveness of the parent training, the schools were
merged and another analysis was conducted. The results of the
study revealed that there were no significant differences between
experimental and control groups among pre, post and follow-up test
scores on each subscale of PSI and Communication Skills
Evaluation Scale. In other words, the parent training was not
effective in changing parents’ relationships with their children on

different dimensions and in their communication skills.
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Several reasons for this result could be stated. First may be
the difficulty of creating behavior change and measuring it. In the
literature, Gestwicki (2004) stated that the effects of parent training
were difficult to evaluate whether the goal of facilitating positive
interactions was met or not, in other words, it is a difficult subject to
explore. According to her, the reason for the inconclusive results of
research which aims to evaluate effects of parent training relied on
the fact that many dimensions of parent training suggest the long-
term results of the increased knowledge, status and changed
behavior. For most programs, the evaluative methods are not
reflected for such long-term answers. Moreover, Wolf and Hirsch
(2003) revealed that attitudinal change doesn’t necessarily predict
behavioral change, and lack of objective measures of behavior

change was a limitation of parent training studies.

Similarly, in the present study, although there was a follow-up
measure after nine months, the time period doesn’t seem to be
sufficient to explore the improvements in their behaviors. It may be
that the short term attitudinal change and positive effects of training
on the behaviors of children could be created after the training but it
might not be reflected on the test results. The qualitative data
supported this idea, in which parents explored their experiences and
efforts to change their behaviors in communicating with their
children, and expressed positive changes in the short term.
Furthermore, those changes in attitudes, knowledge and
relationship with children may need more time to be shaped into
behavior change. Since acquiring parenting skills requires long
process and creating change in behaviors are difficult for these
adults, the short-term effects of the training could not be reflected in

the results.

107



This result is also consistent with the findings of Akkok et al.’s
(2003) study in the literature. They tested the effects of a parental
training program and found no improvements in their relationships
statistically. However, they revealed positive results in terms of
developing better communications with adolescents and parents’ self
understanding based on the evaluations of parents. Similarly, Utku
(1999), in her study, found no effects of parental involvement
program on the 6% grade students’ social skills, whereas the
parental and teacher’s reflections suggested positive results on those
skills. In the literature, those kinds of studies have been mostly
investigated by the qualitative methods, at least additionally with
quantitative methods, since for most studies the results of
immediate testing could not reflect long term answers of the studies
as stated by Gestwicki (2004).

Secondly, the duration of the meetings may not be enough for
reflecting the possible changes in the test results. In the literature,
there were applications changing from 4-5 weeks trainings to 8-12
weeks. There were no studies on the effects of duration of meetings.
However, in other studies, the meetings were generally conducted
once a week, whereas in the present study it was twice a month.

This might have also affected the results.

Thirdly, Gestwicki stated that participation, attendance and
group size were important variables in implementing parent training.
Moreover, Gross and Grady (2002) mentioned that many parent
training studies has been weakened by some methodological
concerns like the small sample sizes, poor attendance rates and
homogenous samples. In this study, small sample size and poor
attendance rates were important problems. The attendance problem
was overcome partially with reminding the meetings the day before

by phone calls, however, the small sample size in an empirical study
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could not be changed. The reasons were again consistent with the
literature, time problem, occupied with work, transportation
problem etc. In this study, it was partially because of the time
arrangement. The meetings were held in the afternoon, in other
words, after school time for METU School and at weekends for
Deneme Lycee. The participation in the meetings was more
problematic at METU School than Deneme Lycee, since, as literature
suggested, afternoon or evening meetings were difficult to attend,
after a long work day (Gestwicki, 2004). The seasonal conditions,
more specifically winter and snow, and so transportation difficulties
were another areas of problem in participation. Since the researcher
worked at outside the school system, the creative arrangements of

transportation and time could not be possible, as the sources said.

Basaran and Ko¢ (2001), according to their research
conducted in Turkey, summarized and generalized three reasons of
why parents were not able to participate in the school activities: 1)
inconvenient meeting time, 2) economic reasons, and 3) late
advertisements of meetings. The finding of inconvenient meeting
time was also consistent with the difficulties in this research, and
could explain the small sample size and problems in continuity.
Moreover, the same authors revealed that in implementing parent
involvement activities and contacting parents by means of their
children were not effective. In this study, most of the time, especially
exchanging announcements, written documents and tests,
interaction with the parents was established by means of their
children, in this case, adolescents. This sometimes created problems
and affected the effectiveness of the training. In addition to this, in
terms of sample size, there was a possibility for parents of not being
heard about the training since the initial contact was established by

sending the invitation letters to parents via their adolescents.
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Moreover, the continuous participation of all parents could not
be achieved since most of them were working and because of
intensity of their work. Since the parents who participated in at least
three meetings were included in the study, the results could be
affected by this. Similarly, in collecting measurements, the similar
difficulties were faced because of their intensity of work and problem
of reaching all at once. In case of nonattendance, the measures were
sent to parents by the help of school administrators and their
children. Then the difficulties in collecting data appeared. Those

kinds of practical problems might have affected the results.

Finally, another discussion could be made on needs
assessment. Related literature stated that conducting needs
assessment before the intervention is important. According to
Jacobson and Engelbrecht (2000), parent training begins with the
needs assessment. In this study, before the topics of parent training
defined, a big group of adolescents were asked to check out skills
that they needed to develop from a group of social skills. Based on
these skills, content of adolescent groups and as parallel to them,
parent group contents were formed. It was considered that parents
needed guidance on such skills that adolescents asked to develop.
Unfortunately, the adolescent groups were not be continuous, and
dropped out from the study. So parent groups continued with the
same curriculum. It was observed that the content of the group met
the needs of parents of adolescents, because of the needs
assessment, as stated in the related literature. Moreover, the topics
in the meetings were stated in the literature as important and was in
part of some parent training contents (Gordon, 2002) Furthermore,
in Oztop and Telsiz’s study (1996), it was mentioned that parents of
lycee students needed help in teaching their children to clean
his/her room, helping them to choose their friends, and motivating

them about school work. The topics of the present study covered
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those subjects inevitably. It could be stated that the meetings
covered the needs of parents of adolescents, so the statistical results
of ineffectiveness of training could be because of small sample and
poor attendance rates. It might be because of their low level of

motivation to participate.

Some adolescents revealed in the needs assessment about
social skills that they needed to develop some social skills, like
listening, dealing with difficult situations etc. However, the groups
with adolescents at METU School and Deneme Lycee could not be
continuous, so the groups were dropped out from the study. It could
be because of their rapidly changing needs of those social skills.
Since almost a year passed after the needs assessment, it was
possible that the content of the program for adolescents was not
parallel to their needs. Furthermore, the adolescents have rapidly
changing problems based on their concerns and dilemmas of that
period. Moreover, in working with adolescents and parents of them,
Gordon (2002) stated some difficulties. As a barrier to the effective
parent program, as well as time difficulty, he stated the difficulty of
getting teenagers to the sessions as parents. In this study, although
there were no sessions together with parents and adolescents, the
adolescent groups could not be continuous, since the adolescents
whose parents’ participated in the study did not want to be part of it.
At first, with the pressure of their parents they continued but after 4
sessions, all dropped out. This might be because of the style of
invitation to the study. The letters of invitation was sent to the
parents and asked them to indicate whether they would like to
participate in the program with their child. Parents might have
forced their children, therefore unwilling participation could have

brought dropouts.
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Moreover, adolescents in the study also revealed that they did
not want to participate in an activity that involved their parents.
Adolescence is a different period of development, has its own
characteristics, like conflict with parents and being independent.
Adolescents believed that parents tended to dominate conversations,
and did not provide them opportunities to express their views (Noller
& Callan, 1990). In that area of development, adolescents want to
detach from parents, and become autonomous in their decisions

(Santrock, 1996).

Furthermore, adolescence was also known with stronger peer
relations. At the beginning of the study, they used to come to the
sessions with their friends but then when the group size became
small, the others who continuously came got affected negatively.

This could have affected the implementation.

Finally, some practical difficulties were faced during the
implementation. The meetings were arranged after the classes at
METU School and before the classes at Deneme Lycee. In both
situations, transportation was a big problem. Moreover, the 9t grade
students’ heavy load of courses and examination dates were other
barriers. As being healthy adolescents, most of their program was
full of their academic activities, sports, and extra studies. Like the
parents, for some of them, time arrangement was a big problem. For

all these reasons, the adolescent groups were dropped out.

5. 2. Discussion Regarding the Qualitative Findings

Based on the content analysis of the responses of the parents’
to the open-ended evaluation form about the training process, the
following themes were defined for both schools: Effective

communication, sharing in group and reflective self-exploration.
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The qualitative results about the effectiveness of the training
revealed that the schools do not differ in benefiting from the
training. The themes emerged from both schools were the same and
included similar points. They both revealed that they had more
positive interaction with their child; the sharing of their problems
brought relaxation and decreased the feeling of loneliness in their
problems, and increased the understanding of themselves and their

children more.

Gestwicki (2004) stated that the effects of parent training
programs on parents revealed evidence on some immediate positive
effects on interaction and attitudes. In this study, the findings of the
qualitative data were consistent with this information. There seemed
to be positive short-term effects of the program on parents’ attitudes
and interactions, whereas the quantitative data revealed no change.
This could be because of the difficulty of altering behaviors and
attitudes in a short time period and difficulty of reflecting the

possible immediate effects of the program on test results.

The results of the qualitative analysis revealed that the
sharing experiences in the group, exchanging ideas, and learning
from each other was affected parents of both groups positively.
Gross and Grady (2002) stated that the opportunity to exchange
ideas with other parents and being in a supportive group was a
critical therapeutic aspect for the effective training groups. Moreover,
one of the assumptions underlying the parent training was the idea
that parents could learn best from each other in the group. Learning
from common experiences of other adults could be meaningful, and
increase self-worth as they share and empathize (Gestwicki, 2004).
The parent training program then seemed to verify one of the most

important assumptions of these programs. It also affected parents
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by normalizing their difficulties with revealing common experiences

related with their adolescents.

According to Gestwicki (2004), there is a need to support and
help all parents. The parent training involves supporting and
encouraging parents to use what they know, share their experience
with other parents, support what they are doing and reveal them
new ideas they have not considered before. The qualitative findings

verify this idea.

In implementing a parent training, selecting a style of meeting
is one of the criteria. The smaller groups create feelings of closeness
and ownership of the endeavor. Studies showed that the individual
needs of parents can be met by small group parent training.
Moreover, parents of children with similar ages in the group
facilitate sharing of concerns and experiences (Gestwicki 2004). In
this study, although it was not planned first to create small group
with parents, groups in both schools remained in small numbers
because of the parents’ conditions of participation and dropouts.
Since parents learn from each other as well as from professionals, as
Gestwicki (2004) stated, the small group size encouraged such
interaction. She added that great changes in behaviors and attitudes
could be seen after discussions in those types of meetings than
lecture based ones. As consistent with this idea, the parents in the
study revealed that they felt some changes in their behaviors and
attitudes after the group process. Moreover, working with small
group of parents led to reconceptualization of the leader roles,
putting the leaders in the role of consultants and supporters instead
of an instructor. In this study, the leader was in the role of a
consultant, instead of a lecturer, emphasizing the importance of

parents’ speaking each other. The participants stated this in their
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responses by mentioning “they learned from each other as well as

the leader”.

It was stated that parents involved in those kinds of trainings
developed positive attitudes about themselves, increased their self-
confidence, and often enrolled in programs to enhance their personal
development. They are also more positive about school and school
personnel (Herman and Yeh, 1980). The qualitative findings of the
study indicated similar findings as in the literature. The theme self-
exploration revealed that parents’ self-confidence and self-
understanding increased, and they gained awareness on themselves
and their problems with adolescents. Similar with the literature, a
parent from a METU School indicated his satisfaction about the
school’s interest in their problems. This finding was consistent with

what Herman and Yeh (1980) stated.

The qualitative findings revealed that parents in both schools
achieved to improve their communication with their children and
their family, gained awareness on their children and their behaviors.
These were consistent with what Lang (1988) mentioned as the goals
of parent counseling discussion groups. According to her, those
groups informed parents on issues of normal child development, and
increased awareness of their children and their behavior. They also
improved the communication and problem solving skills, and
enhanced self-esteem. Furthermore, it has been stated that those
interventions reduced the conflict at home and provided a loving
environment. In this study, parents revealed this fact as stating “The
positive relations with my children affected our family atmosphere

positively”.

The qualitative findings are also consistent with the study

which evaluated the parent training for adolescent mothers (Mann,
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Pearl, and Behle, 2004). Findings of the study indicated significant
improvement in knowledge and attitudes, and suggested that
knowledge of child growth and development could be increased with
parent training. Similarly, in this study, the parents’ knowledge and

attitudes seemed to be improved.

Finally, qualitative results of the study revealed that the
parent training in this study helped parents to develop positive
interaction with their children. This result is also consistent with
what Akkok et al. (2000) mentioned in parents of elementary school
children. For the population of adolescent’s parents, Akkok et al.
(2003) indicated the same results in their study. According to
qualitative results, it could be said that the parent training program
in this study was effective in establishing and developing positive

communication with adolescents.

5. 3. Implications

The study has some implications for parents, counselors,
educators, and administrators. It appears that such trainings help
parents in developing themselves. In terms of education of the
community and the mothers, those kinds of trainings would be

valuable for both adult education and community health.

Both schools and families have an important role in
socialization and development of individuals. The interaction
between them is crucial so that children can learn knowledge and
skills in a consistent environment. Therefore, establishing such
kinds of parent training would contribute to the home-school
relationships. Moreover, because the main of aim of the educational

process is to contribute the total development of individuals, such
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trainings would be a valuable attempt in helping children’s

development.

For counseling services, the parents are the main source of
help in dealing with problems of children. With those kinds of
trainings within the school system, the home-school collaboration
improves and parents have more contacts with counselors and
teachers. This interaction can contribute to the development of their

children.

Moreover, parent training as a mean of preventive efforts was
revealed in the literature, and especially for adolescents,
preventional activities are important. Those kinds of trainings can
contribute to prevent risky behaviors that can be common at
adolescence. Finally, this study may be an example in establishing
parent training programs for parents of adolescents in schools, and
through some modifications in content and design, it may contribute
to the implementation of different programs and be helpful in

disseminating those programs.

5. 4. Recommendations

This study indicated that parents of adolescents were in need
of information and help about developmental characteristics of
adolescents and effective ways of communication. Conducting needs
assessment for parents of adolescents and forming training
programs for them in schools is a significant need for families,
adolescents, schools, and for establishing partnership between
schools and families. Furthermore, administrators can be educated

to acquire the skills needed to promote parent-school partnership.
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However, out of the school system, the parent training

programs should be established, for children of all age levels.

For further studies, this study may be taken as a pilot study
and may be developed. Since sample size is critical, larger sample
size is advised. Moreover, longer training would be more effective in
observing improvement. The content of the future programs could
also be changed; more teaching and practicing (role playing,
behavior rehearsals) in the meetings could have been helpful. A
more interactive program could have been more motivated for the
parents. Moreover, the content could be enriched with the subject of
preventing risky behaviors of adolescents (e.g. alcohol, cigarette and
drug use, suicide). For the time of the trainings, weekends are
advised because of the problem of participation. The announcements
of the meetings should be made carefully and in frequent times. The
participation of both parents may be more helpful. Moreover, testing
the effectiveness of parent training via informational brochures
would be recommended. Finally, for further studies, measuring
adolescent adjustment as follow-up study would be interesting and

could provide a helpful feedback.

In future, it is suggested that parent training should become
widespread and national based. This study could be evaluated as a
small sized, pioneering study for further, more elaborative parent

training programs.
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APPENDICES

APPENDIX A

PARENT SUCCESS INDICATOR
ANNE-BABALIK BECERILERI VE ILETiSIiM OLCEGI

ANNE/BABA ICIN TANIMA FORMU

Admiz: Soyadiniz:

Telefonunuz:

Bu formu doldururken diisiindiigiim cocugumun adi

(1) Cocugum (6) Yasim
(H____Kiz (1)__30’dan kiiciik
(2)___ Erkek (2)____30ile 39 arasinda
(3)____40ile 49 arasinda
(2) Cocugumun yast (4)___50 yas ve iistii
(H___13
2__ 14 (7) Cocugum okuldan eve geldiginde evde bir
3)__ 15 yetiskin olur
@___16 (I)__Her zaman
o)___17 (2)__Sik sik
(3)____ Arasira
(3) Cocugumun karnesindeki not ortalamasi (4)__Higbir zaman
(1)_ Ortalama iistii
(2)__Ortalama (8) Bu formu doldururken diisiindiigiim cocugumla
(3)__Ortalama alt1 her hafta birlikte olmak ve konugmak i¢in
gecirdigim zaman
(4) Medeni halim (1)___1 saaten az
(1)__Evli (2)___1ile 3 saat arasinda
(2)___Bosanmis (3)_3ile 5 saat arasinda
(3)__Ayn yastyor (4)___5ile 10 saat arasinda
4)___ Dul (5)____10 saaten fazla
(5) Bu formu doldururken diigiindiigiim (9) Is durumum
cocugumun (1)___Yar1 zamanh ¢alistyorum
(1)__Babasiyim (2)___Tam zamanli ¢alistyorum
(2)__Annesiyim (3)_Caligmiyorum
(3)_ﬂvey babasiyim
(4)___ Uvey annesiyim (10) Egitim durumum
(1)____ilkokul mezunu
(2)____ Ortaokul mezunu
(3)___ Lise mezunu
(4)____ Universite mezunu
(5)___Lisansiistii mezunu
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ANNE/BABA iCIN
Adimiz:
Cocugunuz Adi:
Yonerge: Bu olcek sizin yukarida ad1 gecen ¢cocugunuza iliskin duygularimzi
anlamay1 amaclamaktadir. Her bir madde icin size en uygun gelen secenegi
yuvarlak icine alimiz.
1. Cocugumla konusurken iyi bir dinleyicimdir.
Her zaman Sik sik Ara sira Higbir zaman
2. Olaylarin olumlu y6nlerini gérmede iyiyimdir.
Her zaman Sik sik Ara sira Higbir zaman
3. Televizyonda beraberce seyrettiklerimizi tartismada iyiyimdir.
Her zaman Sik sik Ara sira Higbir zaman
4. Tliskimizde temel olarak, cocuguma giivenimi gostermede iyiyimdir.
Her zaman Sik sik Ara sira Higbir zaman
5. Cocugumu uygun bir bi¢cimde terbiye etmekte iyiyimdir.
Her zaman Sik sik Ara sira Higbir zaman
6. Cocugumla, arkadaslik kavrami tizerinde konusmada iyiyimdir.
Her zaman Sik sik Ara sira Higbir zaman
7. Cocugumla, flortle ilgili endiselerini tartigmada iyiyimdir.
Her zaman Sik sik Ara sira Higbir zaman
8. Cocuguma saglikli yasam bicimini 6gretmeye caligirim.
Her zaman Sik sik Ara sira Higbir zaman
9. Cocuguma baskalarinin duygularina deger vermeyi 6gretmeye caligirim.

Her zaman Sik sik Ara sira Higbir zaman
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

Cocuguma dogru-yanlig’1 6gretmeye calisirim.

Her zaman Sik sik Ara sira Higbir zaman
Cocuguma stresle basa ¢ima yollarin1 6gretmeye ¢aligirim.

Her zaman Sik sik Ara sira Higbir zaman
Cocuguma hayalgiiciinii kullanmay1 ve yaratici olmay1 6gretmeye ¢aligirim.
Her zaman Sik sik Ara sira Higbir zaman
Cocuguma her iki cinsiyete de esit davranmasini 6gretmeye caligirim.
Her zaman Sik sik Ara sira Higbir zaman
Cocuguma kendini degerlendirmesini 6gretmeye ¢aligirim.

Her zaman Sik sik Ara sira Higbir zaman
Cocuguma, dini, kendim de iyi bir 6rnek olarak dgretmeye caligirim.
Her zaman Sik sik Ara sira Higbir zaman

Cocuguma, televizyon izleme konusunda zaman sinirlamas1 koymakta giicliik
cekerim.

Her zaman Sik sik Ara sira Higbir zaman

Cocugumun, zamanim kendi kendine yonetmesini kabul etmede giicliik
cekerim.

Her zaman Sik sik Ara sira Higbir zaman

Cocuguma, yeterince zaman ayirmakta giicliik ¢cekerim.

Her zaman Sik sik Ara sira Higbir zaman

Yorgun oldugum zamanlarda, ¢cocugumla vakit ge¢cirmekte giicliik cekerim.
Her zaman Sik sik Ara sira Higbir zaman

Cocuguma karsi sabirli olmakta giicliik ¢cekerim.

Her zaman Sik sik Ara sira Higbir zaman
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21. Cocuguma, kararlarin1 vermesi icin zaman tanimakta giicliik cekerim.

Her zaman Sik sik Ara sira Higbir zaman
22. Cocugumun kurallara uyma bi¢iminde sikint1 duyarim.

Her zaman Sik sik Ara sira Higbir zaman
23. Cocugumun sahip oldugu degerler konusunda sikint1 duyarim.

Her zaman Sik sik Ara sira Higbir zaman
24. Cocugumun hal ve tavirlarindan sikinti duyarim.

Her zaman Sik sik Ara sira Higbir zaman
25. Cocugumun inisli ¢ikish davranislarindan sikint1 duyarim

Her zaman Sik sik Ara sira Higbir zaman
26. Cocugumla birlikte olmaktan hosnutum.

Her zaman Sik sik Ara sira Higbir zaman
27. Cocugumun aile fertleri ile ge¢inme bigiminden hosnutum.

Her zaman Sik sik Ara sira Higbir zaman
28. Cocugumun arkadaslari ile gecinme bigiminden hosnutum.

Her zaman Sik sik Ara sira Higbir zaman
29. Cocugumun bagkalarina yardim etme cabalarindan hosnutum.

Her zaman Sik sik Ara sira Higbir zaman
30. Cocugumun kendine olan giiveninden hosnutum.

Her zaman Sik sik Ara sira Higbir zaman
31. Cocugumun bana karsi olan davraniglarindan hosnutum

Her zaman Sik sik Ara sira Higbir zaman
32. Cocugumun esletiri ile bas etme biciminden hosnutum.

Her zaman Sik sik Ara sira Higbir zaman
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33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

Cocugumun calisma aligkanliklar1 konusunda sikint1 duyarim.

Her zaman Sik sik Ara sira Higbir zaman

Cocugumun karar verirken sonuglarini diisiinmesinden hosnutum.

Her zaman Sik sik Ara sira Higbir zaman

Cocugumun sorumluluk duygusundan hosnutum.

Her zaman Sik sik Ara sira Higbir zaman

Cocugumun okuldan aldigi notlardan hosnutum.

Her zaman Sik sik Ara sira Higbir zaman

Kabadayilarla ve cetelerle basa ¢ikabilmesi icin ¢ocuguma yardimei olmak
konusunda daha fazla bilgiye ihtiyacim var.

Her zaman Sik sik Ara sira Higbir zaman

Sigara, alkol ve uyusturucudan uzak durmasi i¢in cocuguma yardimci olmak
konusunda daha fazla bilgiye ihtiyacim var.

Her zaman Sik sik Ara sira Higbir zaman

Kendisine hedefler koymasinda ¢ocuguma yardimei olmak icin daha fazla
bilgiye ihtiyacim var.

Her zaman Sik sik Ara sira Higbir zaman

Degisik meslekleri aragtirmasi ve kesfetmesi i¢cin ¢cocuguma yardimei olmak

icin daha fazla bilgiye ihtiyacim var.

Her zaman Sik sik Ara sira Higbir zaman

Kriz ve catismalarla nasil bas edecegi konusunda ¢ocuguma yardimei olmak
icin daha fazla bilgiye ihtiyacim var.

Her zaman Sik sik Ara sira Higbir zaman

Korku ve endiseleriyle nasil basedecegi konusunda ¢ocuguma yardimci olmak
i¢cin daha fazla bilgiye ihtiyacim var.

Her zaman Sik sik Ara sira Higbir zaman

Eger anne-baba olmanin hosunuza giden ve gitmeyen yonleri hakkinda eklemek

istediginiz baska seyler varsa, liitfen yaziniz.
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APPENDIX B

Adiniz ve soyadiniz
Tarih :
Yasiniz : Tarih:

COMMUNICATION SKILLS EVALUATION SCALE

ILETiSIM BECERILERINi DEGERLENDIRME OLCEGI

Aciklama: Bu olgek iletisimle ilgili bazi dzelliklerinizi dlgmeye ybneliktir. Asagida
sunulan ifadeleri, o ifadelerle ilgili genelde nasil oldugunuzu distinerek okuyunuz.
iligkilerimizdeki 6zelliklerimiz elbette kiminle, hangi kosullarda, ne zaman iliskide
bulundugumuza bagl olarak farkliliklar géstermektedir. O nedenle ifadeleri genelde
gosterdiginiz tepkilere gére degerlendiriniz. ifadelerin sizin durumunuzu ne derece
yansittigini saptayinca bunu ifadelerin basindaki yere asagidaki rakamla belirtiniz.
Tesekkliir ederiz.

her zaman (5)
siklikla (4)
bazen (3)
nadiren (2)
hicbir zaman (1)

__1. Sorunlarini dinledigim insanlar benim yanimdan rahatlayarak ayrilrlar.

__ 2. Duslncelerimi istedigim zaman anlasilir bicimde ifade edebilirim.

__ 3. Baskalarini bir kasit aramadan dinlerim.

__ 4. Sosyal iligkilerde bulundugum insanlari olduklari gibi kabul ederim.

__5. insanlarin 6nemli ve degerli olduklarini diistinirim.

__ 6. Birisiyle ilgili bir karara ulasmadan énce onunla ilgili gdzlemlerimi gbzden
gegciririm.

__7. lligkide bulundugum Kkisilerin anlatmak istediklerini dinlemek icin onlara
zaman ayiririm.

__ 8. insanlara karsi sicak bir ilgi duyarim.

9. insanlara gerektiginde yardim etmekten hoslanirim.

__10. Olaylara degisik agilardan bakabilirim.
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__11. Daslncelerimle yaptiklarim birbiriyle tutarhdir.

__12. lligkilerimin daha iyiye gitmesi icin bana diisenleri yapmaya ézen gésteririm.

__13. Kendime ve bagkalarina zarar vermeden icimden geldigi gibi davranabilirim.

__14. Arkadaslarimla beraberken kendimi rahat hissederim.

__15. Yasadigim olaylardaki coskuyu her halimle baskalarina iletebilirim.

__16. lligkilerimin nasil gelistigini ve nereye gittigini anlamak icin disiinmeye
zaman ayiririm.

__17. Karsimdakini dinlerken anlamadigim bir ayrinti oldugunda konunun aciga
kavusmasi igin sorular sorarim.

__18. Benimle 6zel olarak konusmak isteyen bir arkadasim oldugunda konuyu
ayakistl konusmamaya 6zen gosteririm.

__19. Birisini anlamaya ¢alisirken sakin bir ses tonuyla konusurum.

__20. iligkilerimi zenginlestiren eglenceli, keyifli bir yanim var.

__21. Birisine bir dneride bulunurken, onun 6neri vermemi isteyip istemedigine
dikkat ederim.

__22. Birini dinlerken ne karsilik verecegimden ¢ok onun ne demek istedigini
anlamaya galigirim.

__23. lletisim kurdugum insanlar tarafindan anlasildigimi hissederim.

__24. Bir yakinimla sorunum oldugunda bunu onunla suglayici olmayan bir dille
konusmak igin girisimde bulunurum.

__25. Kargsimdakini dinlerken sirf kendi merakimi gidermek i¢in ona 6zel sorular

sormaktan kaginirm.
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APPENDIX C

Adiniz soyadiniz:

Degerli katilimcilar,
Sizlerle birlikte yiiriittiigiimiiz aile i¢i iletisiminizi gelistirmeye yonelik grup
toplantilar1 ile ilgili olarak asagidaki sorular1 cevaplamanizi rica ediyorum.
Katkilariniz i¢in ¢ok tesekkiir ederim.
Saygilarimla,

Ezgi Ozeke Kocabas

1) Bu toplantilarin faydali oldugunu diisiiniiyor musunuz? Cevabiniz evet ise, ne
sekilde faydali oldugunu yazar misiniz?

2) Toplantilarda en ¢ok faydalandiginizi diisiindiigiiniiz konu neydi? Neden?

3) Sizce toplantilardaki en 6nemli durum, olay neydi? Liitfen anlatimiz.

4) Bu olay, durum neden sizin i¢in 6nemliydi? Size nasil yararli oldu veya olmadi?
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5) Bu toplantilar sirasinda yasadiginiz duygu ve diisiincelerinizi belirtir misiniz?

6) Kendinizde degisikler, farkliliklar hissediyor musunuz, yasiyor musunuz?
Cevabiniz evet ise ne gibi degisikler, farkliliklar yasadiginizi yazar misiniz?

7) Toplantilardan sonra hayatinizda ne gibi degisiklikler oldugunu diisiiniiyorsunuz?

a) cocuklarimizla iletisiminizde

b) aile ici iletisiminizde
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APPENDIX D

15.11.2002 Aras. Gor. Ezgi Ozeke Kocabas
Prof. Dr. Fisun Akkok

ERGENLERIN GELISIM OZELLIKLERI

Hepimiz yasamimiz boyunca siirekli gelisim ve degisim r
igindeyiz. Hayatimizin gesitli donemlerinde farkli evrelerden @
gegiyoruz. Cocukluktan yetigkinlige gegis donemi olarak da
adlandirabilecegimiz ergenlik déneminde ise bu hizli ve siirekli
degisimi daha ¢ok hissediyoruz. Zaman zaman bu siiratli
degisimle basa ¢itkmakta zorlaniyor olabiliriz. Bu donemde ne gocuk ne de
yetiskin olan bireyin gesitli sorunlar yasamasi, problemlerle karsilasmasi
yas doneminin 6zelliklerinden kaynaklanabilir. Kimligini bulmaya ¢aligsan
bir birey olarak ergen, gok gesitli duygu, disiince, futum ve davranislar
iginde olabilir. Ergenlerin gesitli yonlerden gelisim 6zelliklerini bilmek, ne
tir duygu, diisiince, davranis ve tutumlar iginde olabilecegini gérmek,
bizlerin onlari daha iyi anlamasi ve tanimasi igin ipuglari vermektedir. Bu
brogiirde 6zellikle ergenlik déneminde bulunan, yani 12-18 yas arasi
gocuklarimizin 6zellikleri uzerinde duracagiz. Hepimizin birbirimizden
farkh oldugunu ve cocuklarimizin da bu evreleri kendilerine 6zgl
gegirdiklerini hatirlayarak bu donemdeki gelisim 6zelliklerine kisaca g6z
atalim.

-~
-~

12-14 YAS DONEMI

P Fiziksel-Motor Gelisim Ozellikleri

= Kiz ogrencilerin ergenlige girdigi, erken gelisen erkek gocuklarinin da
bulug ¢agini yagadigi gozlenir. e
= Yasanan fiziksel ve hormonal degisiklikler sonucunda % o
karsi cinse ve cinsellige ilgi artar. ”}1
= Dig goriiniise 6nem vermeye baslanir.
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P Sosyal-Duygusal Gelisim Ozellikleri

= Hayatlarindaki en onemli ve belirleyici kigiler arkadaglaridir.
Davraniglarinin  degismesinde ve deger yargilarinin olusmasinda
arkadaslar énem kazanir.

v = Baskalarinin duygularini anlama ve paylasma becerisi gelisir.
<\ = Bir gruba ait olma dnemlidir. Grupta lider durumdaki arkadasa
uyma nedeni ile uygunsuz davranmiglar yapma oraninda artig
gozlenmektedir. Arkadas begenisi kazanmak ihtiyaci ¢ok
gliglidiir.
= Baskalarinin onlar hakkinda ne digtindiikleriyle gok ilgilidirler.
= Herkesin kendileriyle ilgilendigini dustinirler, bu agidan ben merkezli
olurlar. (Ayna karsisinda gegen saatler...)

¢

P Bilissel Gelisim Ozellikleri

= Derslerde ve belli yeteneklerde cinsiyet farkhliklar: goriilmeye
baslar.

= Soyut diislince gelismeye baslamistir. Cesitli segenekleri gorebilirler.
Hipotetik diisiinme yoniinden de geligirler.

= Degisik soyut kavramlara (din, hiirriyet, demokrasi,insan haklari v.b.)
ilgileri artar.

15-17 YAS DONEMI

P Fiziksel-Motor Gelisim Ozellikleri

= Kizlarin ve erkeklerin hemen hemen hepsi gerekli fiziksel
olgunluga ve ergenlik donemine erisirler.
= Karsi cinse ilgi artar ve iligkiler yogunlasir.

P Sosyal-Duygusal Gelisim Ozellikleri

= Arkadaslik iliskileri son derece onemlidir. Benlik algisinin
gelisimi, ahlaki degerlerin olugsmasi, bireyin kendisine saygi
duymasi ve bazi sosyal becerileri gelistirmesi acisindan
arkadas grubu cok belirleyicidir.
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= Karsgi cinsiyetle iliskiler, yasamlarinda ¢ok onemli bir yer tutar.

= Arkadaslar kisilik gelisimi ve gelecege iliskin tutumlarda gok 6nemli
rol oynar.

= Ozellikle lise ¢aginda uzun vadeli planlarda ailenin etkisi
olurken, anlik davranislarda ergenin akran grubu belirleyici
olur (giyim, sag bigimi, ilgiler vb.).

= Ergenler bu donemde ne cocuk ne de erigkindir.
Toplumda kimligini belirlemeye galigsan bireylerdir. Toplum
iginde kendilerine bir rol belirlemeye ugrasirlar. "Ben kimim?" ve "Ben ne
istiyorum?"“ sorularina cevap bulmaya galigirlar.

P Bilissel Gelisim Ozellikleri

= Soyut diisiince gelismistir.

= Soyut kavramlar; hayat, yasam, v.b konular ve kavramlar hakkinda
bilgi sahibidirler.

= Ergenlik donemine 6zgl, ben-merkezci, kendine has
diislince bigimi gelisir. "Ben herseyle basa ¢ikabilirim, bana
birsey olmaz” ve “yetigkinler beni anlamiyor” tepkileri bu
diisiince bigimine 6rnek sayilabilir. Bazi yagantilarin sadece
kendilerine ait oldugunu diigiinirler ("Anne, sen asik olmanin ne demek
oldugunu bilemezsin"). Bu nedenlerle yasanacak ¢atismalar zamanla
etkisini kaybeder.

BIZLER NELER YAPABILIRIZ?

v' Cocugumuza evde degisik sorumluluklar vererek kendilerine olan
glivenlerini ve kisiliklerini gelistirmelerine katkida bulunalim.

v' Cocugumuzun arkadas iliskilerine dikkat edelim, arkadaslarini
tanimaya ¢alisalim. Akran iligkilerinin 6nemini ve bunun ergenlerin
lzerinde yarattigi baskiyr unutmayalim.

2 ¥ Gocugumuzun istedigi meslege yonlenmesine izin verelim. Onu
ilgi ve yetenekleri dogrultusunda segim yapmasi igin
yiireklendirelim. Degisik meslekleri tanimasina firsat vermek igin
ortam hazirlayalim.

v’ Cocugumuzun kimlik arayis siirecine saygili ve sabirli olalim.
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v Etkili iletigimin 6nemini unutmayalim. Cocugumuzla her konuda
konusmaya 6zen gosterelim.

v' Cocuklarimizi dinleyelim, onlarin fikir ve onerilerine deger verelim,

onlari ilgilendiren konularda gorislerini alalim.

v’ Cocugumuzun giyim, sag, miizik gibi zevklerine saygi duyalim, onlar: bu
konularda elestirmemeye dikkat edelim. Bu konulardaki dileklerimizi
olumlu bir bigimde ifade edelim.

v' Cocugumuzun her zaman olumlu o6zelliklerini vurgulayalim. =
Yapamadiklarindan ¢ok vyapabildikleri ve basarilari lzerinde !

yogunlagalim.

=,

v Kars! cinsle iliskiler ve cinsellik konusunda gocugumuzu dogru
bilgilendirelim, ona karsi agik olalim ve baski yapmayalim.

v' 12-15 yaslarinda ergenlerin uyku ve beslenme aligkanliklari zaman
zaman bozulabilir. Bu konularda yénlendirilmeye ihtiyaglar: vardir.
Fiziksel gériinlise cok 6nem verdiklerinden yeme bozukluklar: goriilebilir

(Ozellikle kizlarda). Cocugumuzun beslenme bigimine dikkat edelim.

138



APPENDIX E

Arag. Gor. Ezgi Ozeke Kocabas

cevsen ..

Zaman zaman c¢ocuklarimizin bizi izen, olumsuz gordigimiz ve
farkli olmasini istedigimiz davraniglar: olabilir. Cocuklarimizin uyumunu,
sosyallesmesini olumsuz etkileyen ve genel olarak olumsuz davraniglar
basligr altinda topladigimiz bu davraniglardan bazilarini 6fke, kizginlk,
diismanlik, siirekli baskalarini itip kakma, fiziksel ve sozel saldirganlik
(kifir etme gibi) olarak siralayabiliriz. Anne-babalar olarak bu gibi
davraniglarla basa gtkmada zaman zaman gigliikler yasayabiliriz.

Cocugunuzun kizgin ve olumsuz davranislariyla nasil basa
¢tkabilirsiniz?

v Kendiniz sinirli davraniglarda bulunmamaya 6zen gésterin. Gengler
genelde sizlerin davraniglarini 6rnek alirlar.

v Gocugunuz sinirlendiyse, bu durumdan mumkiin oldugunca gabuk
kurtulmak igin,

- siz de sinirlenmemeye ¢alisin

- kizgin sozler soylemeyin, cevap vermeyin

- "bunu sakinlestiginde konusalim, tartisalim” deyin.

v Cocugunuz siz ondan birgey yapmasini istediginiz igin “"benden
nefret ediyorsun”, "beni sevmiyorsun” gibi ciimleler kurdu ise, bu
konulari birbirinden ayirmak gerekir. Ornegin, “hayir seni seviyorum

ama ben hala odani toplamani istiyorum”.

v Cocugunuz zaten kizginsa ve sinirlendiyse bir seyi neden yapmasi
gerekftigine dair uzun agiklamalara girmeyin. Bunlarin nedenlerini daha
sonra her ikiniz de sakinken, veya ortak bir etkinlik yaparken
tartismak daha iyidir.
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v Hersey gegip de sakinlestiginizde, sinirli, kizgin davranigi tartigin,
Ne oldugunu ve sakinlesmek igin, sakin davranmak igin birlikte neler
yapabileceginizi konusun.

v Cocugunuzla ilgili beklenti ve isteklerinizin gocugunuzun yasina
gore gergekgi olduguna emin olun.

v' Cocugunuzla vyetigkinlige gegis siirecinde bazi ¢atismalar
yasayabileceginizi unutmayin. Sizden bagimsiz olmak isteyecektir.
Cocugunuza bazi ayricaliklar taniyin, érnegin eve geg gelmesine izin
vermek gibi.. Ona onun biyiidigini farkettiginizi gostermenizi
saglayacak sorumluluklar verin.

v’ Kigtk anlagmazliklarla bogusmayin. Kiigiik fikir ayriliklarini, yanhs
davraniglar: gormezden gelmeye ¢aligin.

v Cocugunuz kizdiginda ya da sinirlendiginde bunu olumsuz
davraniglarla ifade etmek yerine konusarak halletmesi yéniinde
cesaretlendirin. Bu yoénde gésterdigi davraniglar: édiillendirin ve bu
konuda ne kadar gelistigi konusunda geribildirim verin.

v Aile olarak hepinizin hemfikir oldugu ortak aile kurallarinizi
belirleyip yazabilirsiniz.  Zaman zaman bunlar hakkinda konusun. Ve
bu kurallara uyun.

v' Anne ve baba olarak gocugunuza karsi davranislarinizda tutarl
olun.

v Cocugunuzla iletisim kurarken olumlu bir dil kullanmaya 6zen
gosterin. Onunla ilgilenip, yakinlik goésterin. Size hos gelen, sizi
memnun eden davraniglarini sdyleyin; olumlu ¢abalarina tepkiler
verin,iyi davraniglart pekigtirin. Orengin, “bagkalari igin bayle
diistinceli olman gok hosuma gidiyor" gibi.
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v’ Cocugunuzu olumlu davraniglari igin odiillendirin.

v Cocugunuzun duygularini yasamasina izin verin, ona duygularini
kabul etmeyi ve kizgin duygularini yapici bir bigimde kelimelere
dokmeyi ogretmeye c¢alisin. Siz kendiniz bodyle durumlarda nasil
hisettiginizi sdyleyerek model olun.

v' Mizahin giiclini kullanmaya ¢alisin. Uygun esprilerle ortami
yumusatabilirsiniz. Cocugunuzla birlikte giilmeye galisin.

Kaynaklar:

Ollier, K., Hobday, A. (1999). Creative therapy 2: Working with
parents. Anstey:Antony Rowe Ltd.

Lang, F.A. (1988). Parent group counseling. New York:Macmillan,Inc.
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APPENDIX F

Ezgi Ozeke Kocabas

ZOR DURUMLARLA BASA CIKABILME

Zor durumlarla basa ¢ikmaya g¢alisan gocugunuza nasil yardimci
olabilirsiniz?

Zaman zaman ¢ocuklariniz arkadaslariyla ¢atismalar
yasayabilir, alay edilme, kararsizlik, stress, grubun disinda
kalma gibi zor durumlarla karsilagabilirler, bunlarla nasil \
basa g¢ikacaklarini bilemeyebilirler ve bunlar sonucunda
degerli olmadiklarini distinebilirler. Cocuklariniz
kendilerinde  kaygi  yaratacak bu tir  durumlarla
karsilastiklarinda, daha stresli olabilirler. Boéyle zamanlarda bazi
konsantrasyon zorluklari yasayabilir, sinirlilik, saldirganhk, utangaghk
gosterebilir, giiven ihtiyaci artabilir, uyku beslenme ve hafiza
problemleri, basagrilari olabilir. Bunlarin hepsini veya bazilarini
yasayabilir.

Bu tir durumlarda gocuklarinizin kendilerini daha az kaygih, 6zel
ve degerli hissetmeleri igin sizlerin destegi ve ilgisi gok onemlidir.

' &
Sizler neler yapabilirsiniz?

v Gocugunuzun iyi ve dogru davranigslarini farkedin, onu o6vin ve
odiillendirin.

v Eger olumsuz birsey soyleyecekseniz hangi davranistan
hoslanmadiginizi soyleyin ve onu sevdiginizi eklemeyi unutmayin.

v' Herkesin oniinde elestirmeyin. Yalniz kaldiginizda davranisin neden
yanlis oldugunu agiklayin.

142



v' Sorumluluklar vererek onu bagimsiz davranma konusunda
cesaretlendirin, glivendiginizi gosterin.

v Asla digerlerinin davraniglariyla kargilastirmayin.
v' Tum gocuklariniza esit davranmaya 6zen gosterin.

v Aile iginde sakalasmalar ve kullanilan takma adlar varsa bunlarin olumlu
olmasina 6zen gosterin.

v Olaylar, aile kararlari, veya diinya hakkinda gocugunuzun diisiincelerini
sorun. Onu dinlediginizi gosterin, disiincelerini agiklamasi igin
cesaretlendirin.

v Aile igindeki c¢ekismelere (kardesler vb.) dikkat edin. Herkesin
birbirine deger verdigini gostermesini saglayin.

v Aile iginde herkesin basarilarini (kiigiik ya da biiyiik) kutlayin.

v' Gocugunuzun sizinle konusmasina olanak saglayin. Bunun igin uygun
zaman yaratmaya galisin. (televizyon izlerken vb.)

v'Cocugunuzla konusun. Sadece zorlandigi konulari degil, yaptigr iyi
seylerden, basardiklarindan da s6zedin. Problem lizerinde birlikte neler
yapabileceginizi konusun.

v' Gocugunuzu herzaman dikkatli dinleyin, onu ciddiye alin. Bir problem ya
da korkusundan bahsediyorsa ona giilmeyin, rahatlatin ve giiven verin

veya listesinden gelme yollari lizerinde konusun.

v' Onu anladiginizi hissettirin.("Bu olay benim basima gelseydi ben soyle
hissederdim” gibi uygun tepkilerle)

v" Duygularini yazmasina ya da gizmesine olnak saglayin. Bu sekilde
kendini daha iyi ifade ediyor veya daha rahat hissediyor olabilir.

v' Sadece problemlere yogunlasmayin, iyi seyleri de konusun, hatta yazin
ve zaman zaman paylagin.
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v Onu herzaman cesaretlendirecek sozler soyleyin, kiiglik basarilar: igin
oviin. Zorlandigi iglerde yardim teklif edin. Yanhs yaptiginda onunla
sirtigmeyin. "Ben sana daha once dememis miydim?“ gibi olumsuz
tepkilerde bulunmayin.

v Kizmayin, bagirmayin, agtk olun. Cesaret verici bir ses tfonu ile
konusmaya 6zen gosterin.

v' Arkadaghk kurmasi igin onu cesaretlendirin. Arkadaglarini eve
gagirabilir, ya da ona arkadaslarina gitmesi igin izin verebilirsiniz.

v' Onu rahatlatici etkinlikler bulmaya galisin, ve onlari yapmasina firsat
verin. (mizik dinlemek, TV izlemek gibi)

v Onunla birlikte olmak igin hosuna gidebilecek planlar yapin, ve bunu
onunla paylasin.

@) Unutmayin, ¢ocugunuza fiziksel yakinlik géstermek, sarilmak ve
iyi yaptigi seyleri dvmek her zaman igin en iyi yardimdir.

Kaynaklar:

Ollier, K., Hobday, A. (1999). Creative therapy 2: Working with
parents. UK: The British Psychological Society Books.

Lang, F. A. (1988). Parent group counseling. NY: An Imprint of
Macmillan, Inc.

Scroggie, E., Swann, M. Assertive skills for every day survival: A
Training manual. North Manchester Resources Centre.
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APPENDIX G

Ezgi Ozeke Kocabag

GIRISKENLIK

Kigilerarasi iligkilere baktigimizda zaman zaman hepimizin belli
konularda iligkilerimizde sorun yasadigini, zor durumlarda kaldigini,
bunlarin sonucunda belki de istemedigimiz seyleri yapmak zorunda
kaldigimizi soyleyebiliriz. Giriskenlik becerisi, istemedigimiz davraniglari
sergilemek ya da ¢atigmalari uygun olmayan yollarla ¢ozmek yerine, bize
baskalarinin haklarini  gignemeden, onlari gézardi etmeden kendi
hakkimizi savunabilme ve yasamimizi kendi isteklerimiz dogrultusunda
yonlendirebilme sansi sunmaktadir. Girigskenlik ayrica, kendi ihtiyag,
duygu, disiince ve isteklerimizi agik, dirist bir sekilde ve uygun bir
bigimde anlatabilmektir. Etkili iletisim becerileri ile yakindan iligkili olan
giriskenlik, temel olarak su gibi becerileri icermektedir:

v Bagkalarinin haklarina miidahale etmeden kendi hakkini
savunabilme,

v Uygun bir bigimde hayir diyebilme

v’ Bagkalarini incitmeden duygularini ifade edebilme

v Isteklerini soyleyebilme

v Kizginligini kontrol edebilme

Giriskenlik saldirganliktan fakhdir, glinki kendi hakkini uygun bir
bigimde savunabilmeyi ve bunu yaparken bagkalarini incitmemeyi igerir.
Bu beceri, goz temasi, ilgiyle dinlemek, agik konusmak, istekleri
konusunda agik ve net olmak, isteklerini uygun bir bigimde soyleyebilmek
gibi etkili iletisim becerileri ile yakindan ilgilidir.

Kigilerarasi iligkilerimizde zaman zaman hepimiz elestirilere
maruz kaliyoruz, zaman zaman da bu elestirileri bizler karsimizdakilere
yoneltmek zorunda kaliyoruz. Diger iligkilerimizde oldugu gibi
gocuklarimizla iletisimimizde de bu konunun 6nemini agikga gormekteyiz.
Onlarla daha iyi iliskiler kurabilmek igin bu tiir durumlarda kendimizi
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dogru ifade edebilmek, girisken bir sekilde elestiri kabul edebilmek ve
yapici elestiriler verebilmek gok gnemlidir.

A

}
Girigsken bir sekilde elestiri alirken ve verirken yapmamiz ve
yapmamamiz gerekenler...

v’ Elestiri yapmak igin uygun zamani bekleyin ve segin. Sizi rahatsiz eden
seyleri zamaninda soylemeye o6zen gosterin, ayni durumun bir daha
yasanmasini beklemeyin.

v’ Sizi rahatsiz eden davranigi tanimlayin, kisiyi elestirmeyin. "Su yiiksek
sesle miizik dinleme huyunu hig anlamiyorum” yerine “Yiiksek sesle miizik
dinledigin zaman ben gok rahatsiz oluyorum” deyin.

v Duygularinizi ifade etmeye &zen gosterin. "Odani topla, beni
sinirlendirme!” gibi suglayici ifadeler yerine “"Odani toplamadiginda
sinirleniyorum” gibi ifadelerle duygunuzu ifade edin.

v' Soyleyeceklerinizi olumlu bir dil ile ifade etmeye galisin. "Bu miizige
dayanamiyorum” yerine “miizigi saat 8 de kapatirmisin“ gibi belirli bir
istekte bulunun.

v Gereksiz korkutmalardan kaginin. Ornegin, “"Miizigi kapatmazsan seni
oldirdrdm.” gibi. Yapmadigi zaman ne olacagina iliskin daha gergekgi
ifadeler kullanin.

v' Davraniglarinin olumlu sonuglari iizerinde durun. "Miizigi kapatmazsan
gildiracagim” gibi olumsuz ifadeler kullanmamaya 6zen gosterin.

v' Soyledikleriniz hakkinda ne hissettigini sorun. Karsilikli elestiri
degistokusuna girmeyin.

Yasantimizda girisken davranabildigimiz siirece daha az ¢atismalar
yasariz. Bunun nedeni girisken insanlarin agik ve diriust iletisim
kurmalari, olaylara ve gatismalara biiyiimeden miidahele edebilmeleri ile
yakindan ilgilidir. Zaman zaman hepimiz ergen gocuklarimizla ¢atismalar
yastyoruz. Bu g¢atigsmalari girisken bir bigcimde ¢6zmeye ¢alismak, bizler
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igin gocuklarimizla iletisimimizde 6nemli oldugu kadar, onlara model
olarak bu becerileri 6gretmek, girisken davranislarini desteklemek ve
gevreleriyle daha eftkili iletisim kurmalarini saglamak agisindan da
onemlidir.

Girigken bir sekilde ¢catismalari ¢éziimlerken,

v" Ben dili kullanin, karsinizdakini suglamadan ne diisiindiigiiniizii ve ne
hissettiginizi ifade edin.

v Tartisilan konu ve sonugtan beklentileriniz hakkindaki diistinceleriniz
agtk ve net olsun.

v’ ¢oziimler iizerinde durmaya galigin.

v' Konuyu baska problemlerle karigtirmayin

v’ Viicut dilinizi uygun bir bigimde kullanarak dinleyin

v' Herkesin kendini rahat hissedebilecegi uygun bir zaman ve yer tespit
edin.

v’ Birbirinizi anladiginizdan emin olun

@Giri§ken bir sekilde elestiri alirken ve verirken, ve
catismalari  ¢oziimlerken gocuklarimiza davramislarimizla  ornek
oldugumuzu unutmayalim. Onlarda gozlemledigimiz girisken davraniglari
herzaman destekleyelim.

Kaynaklar:

Ollier, K., Hobday, A. (1999). Creative therapy 2: Working with
parents. UK: The British Psychological Society Books.

Scroggie, E., Swann, M. Assertive skills for every day survival: A
Training manual. North Manchester Resources Centre.
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APPENDIX I

TURKCE OZET

Gunumuzde, toplumun degisen ihtiyaclar ile birlikte, ailelerin
de rolleri degismektedir. Ailelerin yasam bicimlerindeki degisiklikler
yeni ihtiyaclar dogurmaktadir. Bunun yaninda, kadinlarin ailedeki
rollerinin de degismesi, is hayatinda daha fazla rol almalar1 gibi
etkenler arastirmacilar1 yeni arayislara yoneltmistir. Bu noktada
anne-baba egitiminin 6nemi ve gerekliligi tizerinde durulmaktadir
(Berger, 2004). Cocuklarin aile icindeki egitiminin O6nemi
dusunuldtginde, ailelerin toplumun degisen ihtiyaclarina gore
egitilmesi ve glclendirilmesi ¢cok 6nemli gérinmektedir. Bu destek,
anne-baba egitimi olarak anilmakta ve anne-babalarin cocuklariyla
daha etkili iletisim kurabilmelerine ve onlarin davranislarini olumlu

yonde degistirebilmelerine yardimci olmay1 hedeflemektedir.

Cocuklarin egitiminde aile ve okulun katkisi inkar edilemez bir
gercektir. Hem aile hem de okulun cocuklarin sosyallesmesine
katkida bulundugu bilinmektedir. Cocuklarin soayllesmesi ilk olarak
ailede baslamakta ve 6grenilen beceriler ilk olarak aile ortaminda
uygulanmaktadir. Cocuklarin iletisim becerilerini ve diger sosyal
becerileri ilk olarak ailede 6grendigi dusunuldiginde, anne-baba
cocuk etkilesiminin 6énemi ortaya cikmaktadir. Bu noktada, anne-
babalarin anne-babalik becerileri, etkili iletisim becerileri gibi
konularda egitilmeleri énemlidir. Gable (2003) anne-babalara etkili
iletisim becerilerini 6gretmenin anne-babalarin cocuklariyla daha iyi

iliskiler kurmalarina yardimci oldugunu belirtmistir.
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Okullarin da ¢ocuklarin gelisimine ve sosyallesmesine olumlu
katkis1 oldugu bilinmektedir. Cocuklar evde gecirdikleri zamandan
daha fazlasini okulda gecirmektedirler. Bununla beraber, ev
ortaminin ¢ok daha yakin iligkilerin yasandigi ve cocukla daha cok
birebir iliskilerin kurulabildigi bir ortam oldugu dustnultrse, aile—
okul tutarliliginin gerceklesmesi ve karsilikli bilgi alisverisinin
saglanmasi ¢ocuklarin akademik, sosyal ve kisisel gelisimi acisindan
cok Onemli olmaktadir. Bununla birlikte, aile-okul etkilesiminin
saglanmasinin ise aile-okul tutarliligi icin 6nemli oldugu kabul
edilmektedir. Aile-okul tutarliliginin cocuklarin gelisimine olan
olumlu etkisi literattirde cesitli arastirmalarla desteklenmektedir
(Fehrmann, Keith, & Reimers, 1987; Herman ve Yeh, 1980; Keith,
Keith, Troutman, Bickley, Trivette ve Singh, 1993; Peterson, 1989;
Wanat, 1997).

Arastirmalar, okul-aile etkilesiminin c¢ocuklarin gelisimine
olumlu etkisini desteklemekle beraber, bu konuda bazi giclikler de
mevcuttur. Turkiye’de okul-aile etkilesiminin sorunlar1 Uzerine
yapilmis bir arastirma, o6gretmenler ve yoéneticilerin bu konuda
kendilerini isbirlikci algiladiklarini, ancak anne-babalarin isbirlikci

olmadiklarini distinduklerini géstermistir (Bilgin, 1990).

Bronfenbrenner’in ekolojik yaklasimi kavramsal acidan etkili
aile okul etkilesimini icin temel olusturmaktadir. Bu yaklasim,
anne-babalik sUreclerini ve cocuklarin bu sureclerden nasil
etkilendiklerini cocuklarin ve anne-babalarin farkli ortamlardaki
islevlerini inceleyerek tahmin etmeye yonelik bir kavramsal cerceve
cizmektedir. Bu modelin ev ve okul ortamlarinin karsilikli etkilerini
anlama ve gelistirme konusunda kuramsal destek sagladigi
sOylenebilir (Christenson ve Cleary, 1990). Meyers’e (1998) gore,
ekolojik yaklasima gore olusturulmus uygulamalar 6gretmenler ve

okul psikolojik danismanlar: gibi hizmet verenlerle isbirligine yénelik
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olmaktadir. Bireylerin gelisimini desteklemek ve problemlerini
onlemek bu yaklasimin uygulanmasi ve ailelerle isbirligi kurulmasi

ile saglanabilir.

Bunun yaninda, 6nleyici calismalarin bireylerin gelisimini de
zenginlestirdigi  bilinmektedir. = Ekolojik  yaklasim  bireylerin
cevrelerindeki sosyal  yap1 ile etkileserek gelistiklerini
vurgulamaktadir. Sosyal yapiyr olusturan sistemler icinde anne-
babalar 6nemli bir yere sahiptir. Dolayis: ile problemleri énleme ve
bireysel gelisimi destekleme amaciyla ailelerle isbirligi yapilmasi
daha da o6nem kazanmaktadir (Korkut, 2002). Ergen anne-
babalarinin egitilmesi konusunda, Oztop ve Telsiz (1998) ergenlerle
acik ve etkili iletisim kurmanin ve olumlu bir atmosfer yaratmanin

6nemini vurgulamislardir.

Ergenlik dénemi, fiziksel, duygusal ve sosyal alanlarda hizl ve
onemli degisikleri icinde barindirmasi sebebiyle gelisim dénemleri
icinde kritik bir 6neme sahiptir. Bunlara uyum saglamak hem anne-
babalar hem de cocuklar icin kaygi verici bir durum yaratmaktadir
(Strom, Strom, Collinsworth, & Strom, 1998). Ayrica ergenlerin
kimlik gelisimi suUrecinde ailelerin destegi de kritik bir 6neme
sahiptir. Eccles ve Harold (1993) bu dénemde okul ve ailenin birlikte
hareket etmesinin saglikli ergen gelisimini hizlandirdigini
belirtmislerdir. Bununla beraber, aile-okul etkilesimi cocukluktan
ergenlige gecisle birlikte azalmaktadir.. Arastrmalar incelendiginde,
aile katilimi ve anne-baba egitimi ile ilgili calismalar cogunlukla
ilkdgretim cagindaki cocuklarin anne-babalariyla yurtutilmektedir.
Ergen ve ergen anne-babalari icin bu konuda c¢ok az sayida

arastirma yapilmistir.

Bununla birlikte, anne-baba egitiminin saghkli ergen

gelisimine  katkilar1  literatlirde  6nemle  vurgulanmaktadir
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(Toumburou & Gregg, 2001). Ayrica anne-baba egitimi literattirde
Onleyici calismalarin bir parcasi olarak da yer almaktadir (Gordon,
2002; Ozcebe ve ark., 2002). Onleyici calismalarin sadece ilkgelisim
cagindaki cocuklar icin degil, ergenlik déneminde de énemli oldugu
bilinmektedir. Ergenlik doéneminde ailelerin c¢ocuklariyla ilgili
yasadiklar1 kaygilar (alkol, sigara ve uyustucu kullanimi, cetelere
katilma, suc isleme gibi) anne-baba egitimi ile 6nlenebilmekte ve
Ustesinden gelinebilmektedir. Anne-baba egitimi anne-baba cocuk
etkilesimini degistirerek ailelere cocuklarinin problemli
davranislariyla basa cikmalari konusunda yardim etmenin bir yolu

olarak goze carpmaktadir (Mooney, 1995).

Aile katillmi terimi, okul ile anne-babalarin etkilesimininin
saglanmasi icin gerekli telefon goértismeleri, haber bultenleri, sinif
ziyaretleri ve veli toplantilar: gibi bir seri etkinligi icermektedir. Bu
etkinliklerden biri de anne-baba egitimi olarak anilmaktadir
(Gestwicki, 2004). Bu yonuyle, egitime aile katilimi1 daha genel bir
terimdir. Bu arastirmada, zaman zaman literattirde de kullanildigi
lUzere, anne-baba egitimi ile aile katilimi terimleri ayni anlamda

kullanilmistir.

Anne-baba egitimi, genel olarak anne-babalik becerilerini
artirmay1 hedefleyen ve bu slrecte anne-babalara dstek ve bilgi
sunan bir sureci tanimlamaktadir. Daha genis anlamda
disunuldiginde, anne-babalarin aktif katilm icinde oldugu
dinamik bir 6grenme suUreci oldugu soOylenebilir. Bu stre¢c anne
babalarin ilgi ve ihtiyaclarini temel alarak gelismektedir (Gestwicki,

2004).

Gestwicki’'ye (2004) gore, cocuklariyla sorun yasayip
yasamadiklarina bakmaksizin tim anne-babalarin desteklenmesi

gerekmektedir. Ona gore anne-baba egitimi anne-babalara yeni bilgi
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ve anlayis kazandiracak egitim deneyimlerini icermektedir; bunlar,
anne-babalik becerileri ve evlilikle ilgili roller, kisisel farkindalik ve
gelisim, yetiskin rolleri ve toplumla iligkiler konularinda destek olma
ve anne-babalarin c¢ocuklariyla iliskilerini yeni yontemlerle

gelistirmelerine yardim etme olarak siralanabilir.

Aile katilminin etkileri incelendiginde, bu tip programlarin
anne-babalar Uzerndeki etkilerinin cocuklar tUzerindeki etkilerden
daha az incelendigi gortlmektedir. Bu alanda yapilmis cogu
arastirma, aile katilim programlarinin cocuklar, anne-babalar ve
cocuklar ve anne-babalarin iligkileri konusunda olumlu sonuclar
verdigini géstermektedir. Ne var ki, ergen anne-babalar: i¢cin bu tur
programlarin etkileri konusunda detaylh arastirmalar

bulunmamaktadair.

Literattirde, aile katilimi ile ilgili uygulamalar, bilissel
davranisci odakli veya iliski odakli programlar olarak (Gross ve
Grady, 2002), sosyal beceriler, problem c¢6zme becerilerinin
ogretildigi ve oyun ortaminda davranis degisikligi yaratmak amach
programlar olarak (Eddy, Reid ve Fetrow, 2000), ailelerin
cocuklarinin davranislarini yénetme ve etkili iletisim kurmalarini
gelistirme konusunda etkilesimli CD-ROM kullanilarak egitilmesi
(Gordon, 2002), ailelere sosyal destek saglamak amacli kendi
kendine yardim gruplarn olarak (Wolfe ve Hirsch, 2003), anne-
babalar icin psikolojik danigsma ve tartisma gruplar olarak (Land,
1998), ve anne babalarin cesitli iletisim becerileri konusunda
egitilmeleri ve aileleri glclendirmek amacli programlar olarak
(Gordon, 2002) bulunmaktadir. Bu calismalar genellikle ilkégretim
cagindaki cocuklarin anne-babalar: icin gelistirilmis olup, hemen
hemen hepsi cocuklarin ve anne-babalarin gelisimi ile ilgili olumlu

sonuglar ortaya koymustur.
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Ergen anne-babalar icin, lise 1, ise 2 ve lise 3 6grencileri
velilerine yonelik olarak Bogenscheidner ve Stone (1997) tarafindan
yuarutulmus bir arastirmada, ergen anne babalarinin ihtiyac, ilgi ve
endiselerini iceren bultenlerin anne-baba egitiminin bir parcasi
olarak kullanilmasinin, anne-babalarin cocuklariyla daha yakin

iliskiler kurmalarina yardimci oldugu bulunmustur.

Dunyadaki aile katiim uygulamalar: inclendiginde, o6zellikle
Amerika Birlesik Devletlerinde, daha c¢ok erken cocukluk
doneminde cocuklari olan anne-babalar icin farkli egitim
programlar1 oldugu gorulmektedir. Bunlara 6rnek olarak, Head
Start, STEP (Etkili Anne-Babalik Becerileri icin Sistematik Egitim
Programi), PET (Etkili Anne-Baba Egitimi) gibi programlar verilebilir.
Turkiye’de bu calismalar ilk olarak TED Ankara Koleji ve Ar
Okullarinda baslatilmis ve bu calismalar diger ilkégretim okullarina
model olmustur. Bu programlar, iletisim defterleri, anne-babalara
verilen ev etkinlikleri, anne-baba toplantilari, yazili materyaller ve
bultenler gobnderme gibi etkinlikleri icermis olup ailelere génderilen
bilgi verici brosurler kitap haline getirilip ailelere goénderilmistir
(Akkok, Ogeturk, Kékdemir, Annak ve Cakin, 2002; Akkék, Incioglu
ve Elbir, 2002).

Ailelerle ilgili ulkemizdeki ilk calisma, Akkok ve digerleri
(1998, 2000, 2001) tarafindan ilkégretim birinci sinifa devam eden
ogrencilerin aileleriyle uygulanmaya baslanmis ve daha sonra ikinci
ve Ucuncu sinif ailelerini de kapsayacak sekilde genisletilmistir.
Daha sonra bu calismalar ilkégretimin ilk bes duzeyi ve 6nokulda da
yayginlastirilmistir (Incioglu ve Elbir, 2001). Bu calismalarin ailelerin
okulla ve cocuklariyla etkilesiminin artmasina yardimci oldugu

gozlenmistir.
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Bunun yaninda, tlkemizde, Istanbul Universitesi Egitim
Bilimleri Bolumu tarafindan baslatilan “anne-baba okulu”, ACEV’in
“anne-cocuk egitimi” programlari, Gazi Universitesi Mesleki Egitim
Faktltesi tarafindan yurttilen “anne-baba egitim programi” bu
konudaki uygulamalara o6rnek olarak verilebilir. Ergenler icin
ulkemizde yapilan arastirmalar ise c¢ok daha sinirlh olmasina
ragmen, bu arastirmalarin sonuclari anne-babalarin bu dénemde
egitim ve destege ihtiya¢c duyduklarini géstermektedir. Sonuclar bu
dénemde yapilan calismalarin anne-babalarin kendi kisisel
gelisimlerini olumlu yoénde etkiledigini ve cocuklariyla iliskileri
konusunda olumlu ilerlemeler kaydettiklerini vurgulamaktadir
(Akkok, Karairmak, Kocabas ve Toker, 2003; Hamameci, 1996;
Ozcebe ve ark.; Utku, 1999).

Aile katilim uygulamalari tiim diinyada cok énemsenmektedir.
Ulkemizde de bu tip uygulamalarin artmasi, tilke capina yayilmasi
acisindan buyldk o6nem tasimaktadir. Egitim suUrecine ailelerin
katilimi1 ulkemizde yaygin bir sekilde uygulanir konuma heniiz
ulasamamis, cagdas egitim sistemimiz icinde hakettigi yeri
alamamuistir. Bu sureci hizlandirmak ve aile katilim programlarinin
ve anne-baba egitiminin egitim sistemimizde gerektigi yeri almasini
saglamak icin bu alanda yapilacak arastirmalara ihtiya¢ vardir.
Literatiirde genellikle niteliksel ve betimleyici calismalar agirlik
kazanmakta ve bu alanda deneysel calismalarin gerekliligi
vurgulanmaktadir. Uygulanan degisik aile katihim programlarinin
deneysel bir calisma kapsaminda uygulanmasi, tilkemize uygun bir

program gelistirilmesine de katk: saglayacaktir.

Bu calisma, ergen anne-babalari icin o6rnek bir egitim
programi olusturmay1 ve bu programin anne-baba ergen iligkilerinin
farkli boyutlar1 ve anne-babalarin iletisim becerileri Uzerindeki

etkilerini arastirmay1 amaclamaktadir.
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YONTEM

Katilimcilar

Katilimcilar, Ankara ilinde Deneme Lisesi ve ODTU Gelistirme
Vakfi Ozel Lisesi'nde 9. ve 10. sinifa devam eden ogrencilerin
anne/babalarindan olusmustur. Anne-baba egitimine, ODTU
Gelistirme Vakfi Ozel Lisesi’nden 10, Deneme Lisesi’nden 11 génuilli

anne/baba katilmistir.

Calismanin amacini ve nasil yuruttlecegini aciklayan detayl
bir yaziyla 9. ve 10. sinif 6grenci ve ailelerinden bdyle bir calismaya

gonullu olarak katilmak isteyenler calismaya katilmistir.

Baslangicta iki 6grenci grubu ve iki anne-baba grubu olarak
planlanmis olan bu calisma, géonulld katilimci sayisinin diismesi
nedeniyle 9. ve 10. Sinif anne-babalarindan olusan 10 ve 11l’er
kisilik anne-baba gruplari ile tamamlanmistir. Ogrenci gruplar ile
calismalar surekli olamamis, okullardaki katilimci sayisinin ders
yogunlugu, zaman ve ulasim gibi nedenlerle dismesi Uzerine

oturumlar tamamlanamamistir.

Veri Toplama Araclar:

Bu calismaya anne/baba olarak katilanlara ve kontrol grubu
olarak nitelendirdigimiz calismadan faydalanamayan bir gruba,
Ontest, sontest ve takip calismasi1 olarak arastirmacinin
adaptasyonunu yaptigi “Anne-Babalik Becerileri ve Iletisim Olgegi”,
Doc. Dr. Fidan Korkut tarafindan gelistirilen “Iletisim Becerileri

Olcegi” ve yapilandirilmis 7 acik uclu sorudan olusan calismanin
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degerlendirilmesine yonelik bir form uygulanmistir. Ontestler anne-
baba egitiminin ilk toplantisinda, sontestler egitimin bitiminden 1
ay sonra uygulanmis olup takip calismasi ise calismanin bitiminden

9 ay sonra gerceklestirilmistir.

Arastirmaci tarafidan adaptasyonu yapilan Anne-Babalik
Becerileri ve Iletisim Olcegi Strom ve Strom tarafindan 1998 yilinda
gelistirilmistir. Adaptasyon calismalar1 sirasinda, faktor analizi ve
Olcegin ilgili o6gretim tUyelerince dil ve icerik bakimindan
degerlendirilmesi ile kapsam ve yapi gecerligine bakilmistir. Faktor
analizi sonuclarina goére toplam 42 sorudan olusan 6lcek anne-
babalarin c¢ocuklariyla olan etkilesimlerini bes ayri boyutta
O0lcmektedir. Bu boyutlar, iletisim, anne-baba memnuniyeti, gtiven,
zaman kullanimi ve bilgi ihtiyaci olarak isimlendirilmistir. Olcegin
glivenirligi (cronbach alpha) yontemiyle hesaplanmis ve o= .90
bulunmustur. Altélcekler icin hesaplanan degerler ise

e iletisim icin a=. 86,

e zaman kullanimi icin o=.70,

e anne-baba memnuniyeti icin 0=.82,
e gliven icin a=.735 ve

e bilgi ihtiyaci icin a=.78 olarak bulunmustur.

Korkut tarafindan 1996 yilinda gelistirilen Iletisim Becerileri
Olcegi ise 25 maddeden olusmaktadir. Olgegin gltivenirligi yetiskinler

icin Cronbach alpha yontemiyle hesaplanmis ve a=.75 bulunmustur.
Bunun yaninda, calismanin sonunda, programa katilanlara

katilimcilarin surecle ilgili duygu, dustince ve goézlemlerini iceren

acik uclu yedi sorunun yer aldigi bir form uygulanmaistir.
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Islem

Calisma kapsaminda, anne/babalarla 15 glinde bir bes hafta
streyle 1,5 saatlik grup calismalar1 yapilmistir. Grup calismalar
genel olarak aile ici iletisimi gelistirmeye y6nelik etkinlik ve icerikten
olusmus olup, ergen anne babalarinin gelistirmesi gerektigi
dustintilen beceriler tizerinde yogunlasmistir. Icerik temel olarak
dinleme, duygulari ifade etme, ben dili gibi temel iletisim becerileri
ve giriskenlik, zor durumlarla basa cikabilme, kizginhik ve
saldirganlik gibi konularda  anne-babalarin c¢ocuklarina nasil
yardimci olabilecekleri gibi konulardan olusmustur. Bu calismalar
genelde hem bilgi verici hem de paylasmaya yoénelik grup oturumlari
seklinde olup, calisilan konular bilgi verici brosurlerle desteklenmis,
toplantilarin sonunda ilgili konuyla ilgili ev o6devleri verilmis ve
calisma sureci boyunca ve sonrasinda anne-babalardan ilgili

gozlemlerine iliskin bir defter tutmalar: istenmistir.

Calisma kapsaminda o6grenciler icin planlanmis calismanin
icerigi anne-baba oturumlarina paralel olarak distnulmus, 8 hafta
suresince haftada bir kez 1-1,5 saat stiresince dinleme, duygular:
ifade etme, saldirganlik, zor durumlarla basa c¢ikabilme, ve
giriskenlik gibi sosyal beceriler Uizerinde calisilmak Uzere gruplar
planlanmistir. Ancak, 6grenci gruplari ile calismalar surekli
olamamis, okullardaki katilimci sayisinin ders yogunlugu, zaman,
ulasim gibi nedenlerle diismesi Uzerine oturumlar

tamamlanamamistir.
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Sonuclar

Bu calismada, deney ve kontrol grubu ve 3 farkli élcimden
(dntest, sontest ve takip calismasi) olusan deneysel arastirma deseni

kullanilmistir.

Analiz yontemi olarak tekrarli 6lctimler icin iki yénlii varyans
analizi kullanilmistir. Bu yoéntem, ayni degiskenin ayni bireyler icin
farkli zamanlarda alinan 6l¢ctimlerini analiz etmek i¢cin uygun bir
yontem olmakla birlikte, bu c¢alismada, kontrol edilemeyen
nedenlerden dolay:r deney ve kontrol gruplar1 arasinda Ontestlerde

fark olmasi sebebiyle de guiclti bir analiz yontemidir.

i1k olarak, her iki okulda da (ODTU Koleji ve Deneme Lisesi)
deney ve kontrol grubu arasindaki farklari ortaya koymak ulzere
tekrarli Olctimler icin iki yO6nlii varyans analizi uygulanmis ve
sonugclar iki okul icin de deney ve kontrol gruplar1 arasinda anlamli
bir fark olmadigini géstermistir. Bunun sonucunda, her iki okuldaki
deney ve kontrol gruplarinin birlestirilerek analiz yapilmasi
distintilmts ve gruplar birlestirilerek Anne-Babalik Becerileri ve
Iletisim Olgeginin her bir altboyutu ve Iletisim Becerileri Olcegi icin
yeniden tekrarli Olcimler icin iki yoénli varyans analizi
uygulanmistir. Sonuclar, anne-baba egitimi sonucunda, deney ve
kontrol gruplar icin, 6l¢tilen boyutlarda anlaml bir fark olmadigini

gostermisgtir.
Arastirmanin nitel sonuclari, icerik analizi ile

degerlendirilmistir. Her iki okulan alinan cevaplar igin ayri ayri

icerik analizi yapilmis ve okullarda ayni temalar ortaya ¢cikmistir. Bu
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temalar, etkili iletisim, grupta paylasim ve kendini kesfetme olarak

isimlendirilmistir.

Etkili iletisim temas: altinda, anne-babalar genellikle daha
hosgoruld, sabirli ve sakin olduklarini, problemlere daha olumlu bir
bakis acis1 gelistirebildiklerini, cocuklariyla eskiye nazaran daha
olumlu iletisim kurabildiklerini, g6z temasi, dinleme ve ben dili gibi
etkili iletisim icin gerekli olan becerileri kullanmay1 denediklerini ve
bunlarin kendilerine ve c¢ocuklariyla iletisimlerine olan olumlu
etkilerini ifade etmislerdir. Kendini kesfetme temasi altinda, anne-
babalarin cocuklariyla daha iyi iletisim kurmak icin ¢cabalari ve bu
toplantilarda 6grendikleri belirtilmistir. Anne babalar, cocuklariyla
bu dénemde yasadiklar: sorunlarin normal oldugunu 6grendiklerini,
cocuklariyla etkili iletisim kurabilmek icin bazi becerlere sahip
olmadiklarini anladiklarini, kendileri ile ilgili farkindalik
gelistirdiklerini, kendilerini eskiye gbére daha rahat ve glvenli
hissettiklerini belirtmislerdir. Son olarak, grupta paylasim temasi
altinda ise genel olarak benzer problemleri yasadiklarini gérmenin
onlar1 rahatlattigi, farkh fikir acilari, distnceler ve ¢6zim yollarini
paylasmanin onlar ig¢in yararli oldugu, olusan olumlu grup
ortaminin kendileri icin ve ¢cocuklariyla iletisimlerinde olumlu etkiler

yarattigir tizerinde durmuslardir.
Sonuc¢ olarak, arastirmanin nitel bulgularina goére, bu

calismadaki anne-baba egitiminin anne/babalarin cocuklariyla

olumlu ilgkiler gelistirmelerine yardimci oldugu sdylenebilir.
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Tartisma

Bu calisma, ergen anne-babalar1 icin uygulanan bir egitim
programinin anne-baba ergen iligkilerinin cesitli boyutlar: ve ergen

anne-babalarinin iletisim becerileri Gizerindeki etkisini arastirmistir.

Arastirmanin bulgulari, anne-baba egitiminin arastirmada
Olctilen boyutlar icin deney ve kontrol gruplar: tizerinde istatistiksel
olarak anlaml bir fark yaratmadigini géstermistir. Bununla beraber,
deney grubuna egitim sonunda uygulanan acik uclu sorulardan
olusan verilerin degerlendirilmesiyle elde edilen nitel sonuclara goére,
bu egitim programinin anne-babalarin cocuklariyla iletisimlerine ve

kisisel gelisimlerine olumlu etkiler yarattig1 séylenebilir.

Arastirmanin nicel sonuclarinda anlamli bir farkhilik
bulunamamasi, literatir ile de uyumlu olarak, uzun vadede
davranis ve tutum degisikligi yaratmanin zor olmasi, egitim
programinin suresinin potansiyel degisiklikleri yansitmak icin kisa
olmasi, gruplarin 15 giinde bir toplanmasi, stirekli katilimin anne-
babalarin is yogunlugu, ulasim gibi nedenleri ile saglanamamasi ve
katilimc1 sayisinin c¢cok dustuk olmasi gibi nedenlere baglanabilir

(Basaran ve Kog, 2001; Gestwicki, 2004; Gross ve Grady, 2002).

Bununla birlikte, arastirmanin nitel sonuclari, her iki okulda
da benzer bir tablo ortaya cikarmistir. Grupta benzer sorunlarin
paylasimi, fikir aligverisi, birbirlerinden 6grenme gibi anne-babalar
tarafindan ifade edilen temalar Gross ve Grady (2002) tarafindan
etkili anne-baba egitimi gruplarinin terapoétik boyutu olarak ifade

edilmistir.
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Ayrica, bu temalar, anne-babalarin en c¢ok birbirlerinden
ogrendikleri seklindeki varsayimi da destekler niteliktedir. Bunun
yaninda bu arastirma tiim anne-babalarin desteklenmesi gerektigi

duistincesini de desteklemektedir (Gestvicki, 2004).

Bunlara ek olarak, anne-babalarin kisisel gelisim sagladiklari
bilgisi ve bazilarinin okula karsi olumlu tutum gelistirdiklerini ifade
etmeleri de literatlire paralel bir bilgidir (Herman ve Yeh, 1980) ve bu
bilginin anne-babalarin egitime katilimi acgisindan 6énemli oldugu

distnutlmektedir.

Ailenin egitime katilimi1 ve anne-babalarin egitilmesinin
cocuklar ve anne-babalarin kisisel gelisimine olumlu katkilar:
dustntldtigiinde, bu arastirmanin bu tir programlarin
olusturulmasi, etkinliginin smanmasi ve yayginlastirilmasi
konusunda o6rnek olacagi dustunutlmektedir. Bunun yaninda,
okullardaki psikolojik danisma servislerinin koruyucu ve o6nleyici
islevi dikkate alindiginda, bu tir programlarla ergenlik déneminde

karsilasilabilecek riskli davranislar 6nlenebilir.

Daha ileriki arastirmalar icin, katilimci sayisinin yuiksek
tutulmaya calisilmasi, daha uzun bir egitim sliresinin planlanmasi,
icerigin bilgi vermeyi daha cok icermesi ve etkilesimli ydntemlerle
(rol oynama vb.) bu bilgilerin pekistirilmesi, programin uygulama
zamani icin daha cok hafta sonlarinin tercih edilmesi, programla
ilgili duyurularin c¢ok sik ve dikkatli yapilmasi, gibi O6neriler
getirilebilir. Ayrica, bilgi verici brosurler ile anne-baba egitiminin

etkinligini sitnamak ileride yapilacak arastirmalar icin énerilebilir.
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