THE EFFECTS OF AN ATTACHMENT-ORIENTED-
PSYCHOEDUCATIONAL-GROUP-TRAINING ON IMPROVING THE
PREOCCUPIED ATTACHMENT STYLES OF UNIVERSITY STUDENTS

A THESIS SUBMITED TO
THE GRADUATE SCHOOL OF SOCIAL SCIENCES
OF
MIDDLE EAST TECHNICAL UNIVERSITY

BY

SULE CELIK

IN PARTIAL FULFILLMENT OF THE REQUIREMENTS
FOR
THE DEGREE
OF DOCTOR OF PHILOSOPHY
IN
THE DEPARTMENT OF EDUCATIONAL SCIENCES

JULY 2004



Aprovel of the Graduate School of Social Sciences

Prof. Dr. Sencer Ayata
Director

| certify that this thesis satisfies all the requirements as a thesis for the
degree of Doctor of Philosophy.

Prof. Dr. Hasan Simsek
Head of Department

This is to certify that we have read this thesis and that in our opinion it is fully
adequate, in scope and quality, as a thesis for degree of Doctor of
Philosophy.

Prof. Dr. Gul Aydin
Supervisor

Examining Committee Members

Prof. Dr. Gul Aydin

Prof. Dr. Esin Tezer

Prof. Dr. Giray Berberoglu

Prof. Dr. Fisun Akkok

Assoc. Prof. Dr. Fidan Korkut




| hereby declare that all information in this document has been
obtained and presented in accordance with academic rules and ethical
conduct. | also declare that, as required by these rules and conduct, |
have fully cited and referenced all material and results that are not

original to this work.

Name, Last name : Sule Celik

Signature



ABSTRACT

THE EFFECTS OF AN ATTACHMENT-ORIENTED- PSYCHO-
EDUCATIONAL-GROUP-TRAINING ON IMPROVING THE PREOCCUPIED
ATTACHMENT STYLES OF UNIVERSITY STUDENTS

Celik, Sule
Ph. D., Educational Sciences
Supervisor: Prof. Dr. Gul Aydin
2004, 230 pages

The purpose of this study is to examine the effect of an Attachment-
Oriented-Psychoeducational-Group-Training on the preoccupied/insecure
attachment style of university students. This study consists of two phases.
In the first phase of the study, Relationship Scales Questionnaire (RSQ),
Relationship Questionnaire (RQ), Rosenberg Self-Esteem Scale (RSS), and
an Information Form were given to the 755 third year METU students. The
differences among the attachment styles (RSQ and RQ) of the participants
by gender and self-esteem levels (RSS) were explored by using a 2 (gender)
x 2 (high-low self-esteem) factorial MANOVA. Results showed significant
self-esteem differences in fearful, preoccupied and secure subscale scores
in RQ and RSQ and gender differences in fearful, preoccupied and secure
subscale scores of RSQ and RQ. These results indicated that students who

had lower self-esteem scored significantly higher in fearful and preoccupied
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subscales of RSQ while students who had higher self-esteem had statistically
significant higher mean scores in secure attachment subscales. No
significant differences were found between the insecure/avoidant subscale
scores of the high and low self-esteem group students.

Results showed that females scored significiantly higher in fearful
attachment style of RQ and RSQ. Male students scored significiantly higher
in both preoccupied subscales of RQ and RSQ and in secure attachment
subscale of RSQ.

In the second phase, the Attachment-Oriented-Psychoeducational-
Group-Training was implemented to the experimental group of 11
volunteered preoccupied subjects. The control group consisted of 8
preoccupied students. The control group subjects did not receive any
training. Both experimental and control groups were given Relationship
Scales Questionnaire and Rosenberg Self-esteem Scale at pre-test, post-test
and follow up. Non-parametric statistical analyses of Wilcoxon test and
Mann-Whitney U test were employed to the RSQ and RSS scores of the
subjects to assess the effect of the Attachment-Oriented-Psychoeducational-
Group-Training.

The results showed that experimental group subjects’ secure
attachment subscale scores have increased from pre-test to posttest but not
pre-test to follow up or posttest to follow up tests of both RSQ and RSS. A
significant difference was found between pre and follow up tests scores of

RSS for control group.

Keywords: Attachment styles, psycho-educational group, self-esteem,

attachment theory, attachment intervention, and attachment prevention.
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BAGLANMA YONELIMLI PSIKOEGITIM GRUP PROGRAMININ
_ SAPLANTILI BAGLANMA BICIMINE SAHIP UNIVERSITE
OGRENCILERININ BAGLANMA BICIMLER| UZERINDEKI ETKISI

Celik, Sule
Doktora, Egitim Bilimleri Bolimu
Tez Yoneticisi: Prof. Dr. Gil aydin
2004, 230 sayfa

Bu arastirmanin amaci, Baglanma Yoénelimli Psikoegitim Grup
Programinin saplantii  baglanma bigimine sahip Universite ogrencileri
Uzerindeki etkisini incelemektir. iki asamadan olusan arastirmanin birinci
asamasinda, iliski Olgekleri Anketi (IOA), iliski Anketi (iA), Rosenberg Benlik
Degeri Olcegi (RBO) ve Bilgi formu, ODTU uglncli sinif dgrencilerinden
olusan 755 katilimciya uygulanmistir. Veriler, iligki Olgekleri Anketi ve iligki
Anketi puanlarina uygulanan 2 (cinsiyet) x 2 (benlik de@eri duzeyi) faktorlu,
¢oklu varyans analizi ile ¢ézumlenmigtir.

Bulgular, diisiik benlik degerine sahip 6égrencilerin, IOA ve IA” nin
korkulu ve saplantili baglanma bigimleri alt dlgeklerinden anlaml bigimde
yuksek puan aldiklarint benlik degeri ylksek ogrencilerin ise guvenli
baglanma bicimi alt dlgedi puan ortalamalarinin anlamli dizeyde yuksek
oldugunu goOstermigtir. Kayitsiz baglanma bigimindeki ogrencilerin
ortalamalarinda benlik degeri dizeyine gore anlamli bir fark gozlenmemistir.

Bulgular, kiz dgrencilerin, 10 ve IOA korkulu baglanma bigimi alt

Olceginden erkek &grencilere gore yuksek ortalamalar aldigini, erkek
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dgrencilerin ise 10 ve IOA ile dlgiilen saplantili puanlarinda kiz 6grencilere
gére vyiksek ortalamalar aldigini ve iOA ile olcillen giivenli baglanma
biciminde erkek 6grencilerin kiz 6grencilere gore yuksek ortalamalar aldigini
gOstermistir.

Arastirmanin ikinci asamasinda, Baglanma-Ydnelimli-Psikoegitimsel-
Grup-Programi, saplantih baglanma bigimine sahip olan 11 goénulliden
olusan deney grubu uyelerine uygulanmigtir. Kontrol grubu da saplantil
baglanan 8 gonullu kisiden olusmustur. Deney ve kontrol grubu Gyelerinin
timine IOA ve RBO dntest, sontest ve izleme olmak lizere ¢ kez
uygulanmigtir.

Baglanma Yonelimli Psikoegitim Grup Programinin etkililigini 6lgmek
amaciyla, deneklerin ontest, sontest ve izleme puanlarina Wilcoxon test ve
Mann-Whitney U istatistiksel testleri uygulanmistir.

Bulgular deney grubundaki dgrencilerin iOA puanlarina gore, 6n test
ve son test puanlari arasinda guvenli baglanma bigimi agisindan anlamli bir
gelisme oldugunu géstermis ancak, bu gelisme, iOA ve RBO agisindan son
test ve izleme testi arasinda ve On test ve izleme testi arasinda
gézlenmemistir. IOA ve RSO acisindan deney ve kontrol gruplari arasinda
anlamli bir fark ortaya ¢ikmamistir. Kontrol grubunda, RBO agisindan, 6n

test ve izleme testi arasinda anlamli bir fark gézlenmistir.

Anahtar Sozcukler: Baglanma bigimleri, psiko-egitim grubu, benlik degeri,
baglanma teorisi, baglanma bigimlerine mudahale, baglanma bigimlerini

Onleyici mudahale.
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CHAPTERI

INTRODUCTION

1.1. Background of the Study

Attachment style has a vital role in individuals’ life, accounting for
individual differences in the formation and maintenance of close relationships
(Simpson & Rholes, 1998). John Bowlby (1979) once proclaimed that
attachment relationships were important for humans across the life span and
that attachment behaviors characterized human interaction “from the cradle
to the grave” (p. 129). Since everybody needs to establish close
relationships in their personal lives, how they attach to others and form
interpersonal relationships become very crucial.

There have been many studies (Akkok, 1996; Aladag, 1998; Korkut,
1996, 2003; MacNair-Semands & Lese, 2000; Tezer & Demir, 2001; Tezer,
1992, 2001; Voltan, 1990) conducted to teach individuals how to
communicate effectively in interpersonal relationships, to teach social skills,
to be more assertive and to behave effectively in any given environment or
understand the nature of conflict in close relationships. Interpersonal
relationships were found not only essential in close relationships, but also
central for succesful social relations (Gottfredson, D. C., Gottfredson, G. D. &
Skroban, 1996; Tezer, 1996, 1999), school success (Demir & Tezer, 1995;
Gottfredson, D. C., Gottfredson, G. D. & Skroban, 1996), work success
(Satterfield & Lyddon, 1998), and business life (Satterfield & Lyddon, 1998).

1



Indeed, it is not rare to see managers of business companies, schools, and
other institutions who seek relationship training to be more successful in their
field.

Many researchers have argued that what is needed in the field of
interpersonal relationships is what every new science requires, a descriptive
base of knowledge from which to derive principles and construct theory (as
cited in Hazan & Shaver, 1994). After more than three decades of research
on close relationships, there is ample data to justify a search for meaningful
patterns and organizing principles (Hazan & Shaver 1994). Bowlby’s (1951)
attachment theory appears to be one of the most reliable approaches to

explain close relationships.

1.1.1 Attachment Theory

Attachment is the strong emotional bond that develops between infant
and the caregiver, providing the infant with emotional security. By the
second half of the first year, infants have become attached to familiar people
who have responded to their need for physical care and stimulation (Pendry,
1998).

The first and most well known view on attachment theory is that of
Bowlby, who is known as the father of the attachment theory (Lee, 2003). He
believed that attachment have begun in infancy and continued throughout
lifespan. Attachment theory developed by John Bowlby (1969; 1973; 1980),
postulates a universal human need to form close affection bonds. At its core
is the reciprocity of early relationships, which is a precondition for normal
development probably in all mammals, including humans (Hofer, 1995). The
attachment behaviors of the human infant (e.g. proximity seeking, smiling,
clinging) are reciprocated by adult attachment behaviors (touching, holding,
soothing) and these responses strengthen the attachment behavior of the
infant toward that particular adult. The activation of attachment behaviors

depends on the infant’s evaluation of a range of environmental signals which
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results in the subjective experience of security or insecurity. The experience
of security is the goal of the attachment system, which is the first and
foremost regulator of emotional experience (Sroufe, 1996). In this sense, it
lies at the heart of many forms of mental disorder and the entire
psychotherapeutic enterprise (Fonagy, 1999).

The attachment and exploration systems are central in Bowlby’s
attachment theory (Elliot & Reis, 2003). An infant will first establish a strong
attachment with its primary caregiver, who will be the infant's base of
exploration. It is an infant's innate behavior to want to explore new things,
but when a child reaches away to explore and becomes in danger or scared,
the primary caregiver will be its secure protection base.

Adult care giving is regulated by a complementary behavioral system.
Babies cry and parents are motivated to soothe them. Parents move away,
and babies follow visually or physically. These two systems conspire to
create the kind of relationship that fosters the infant’s survival. Hazan and

Shaver (1994) illustrated the attachment behavioral system as follows:

Y I
playful,
; Felt security, less inhibited,
> sufficiently near, love, smiling,
attentive, responsive, confidence explloratmn-
approving, etc.? nne_mad,
sociable
Hierarchy of attach-
ment behaviors: maintenance of
1. visual checking proximity while
2. signaling to avoiding close
reestablish contact, contact
calling, pleading
3. moving to reestab-
lish contact, clinging

Figure 1.1 The Attachment Behavioral System (Hazan & Shaver, 1994, p. 3).
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The attachment view of love is both a developmental and an
evolutionary view. The emotional bond between infants and their mothers is
evident in both humans and primates. When an infant needs its mother and
she is unavailable, as it is in the case of separation, the infant is extremely
agitated, distracted, and engaged in protest and active searching to regain
her presence. If such a search fails, the infant becomes sad or depressed,
and eventually enters a state of defensive disregard for and avoidance of the
mother if she returns (Cassidy & Shaver, 1999). Attachment, as a behavioral
system introduced by Bowlby (1969; 1973; 1979; 1980), is thus a set of
behaviors (crying, smiling, clinging, moving, looking, etc.) that function
together to achieve proximity to the primary caregiver. The biological
purpose of such an innate behavioral system is to keep the infant close to the

mother and protect it during its early and most vulnerable years.



An infant's attachment experience with the mother/primary caregiver is
so profound that the infant develops "internal working models" of attachment
(i.e., mental representations of self and the way others relate to the self),
which will guide a person's expectations of and behavior in relationships
throughout life.

According to Bowlby (1951), maternal deprivation, especially during
first three years of age places children at increased risk for future physical
and mental iliness. A basic assumption of attachment theory is that, because
of their extreme immaturity at birth, human infants can survive only if an adult
is willing to provide protection and care. Adult caregiving conspire to create
the kind of relationship that fosters the infant’s survival (Hazan & Shaver
1994).

Bowlby (1988) describes the attachment relationship between the
caregiver and child as having three integral features: proximity maintenance,
a secure base, and a safe haven. Proximity maintenance involves the child’s
attempts to stay close to and resist separation from the caregiver. The child
uses the caregiver as a secure base in order to engage in more
nonattachment behaviors such as exploration of the surrounding environment
and exercising his or her developing motor and/or cognitive skills. Finally,
the child uses the caregiver as a safe haven for comfort, support, and
reassurance when he or she feels frightened or distressed. The extent of the
availability of these three features of attachment for the child will determine
his/her primary attachment style. In the relationship with the caregiver, the
child learns that he or she can depend on the caregiver, what to expect from
the caregiver, and that he or she can trust the availability of the caregiver
(Hazan & Shaver, 1994). Ainsworth (1989) and Bowlby (1973) underscore a
central role for child caregivers as providing a secure base from which the
child ventures to learn how to function in the world, knowing that the

caregivers are available to return to for guidance or consolation.



Bowlby (1973) and other attachment theorists have further asserted
that attachment patterns or styles that develop during early experiences with
caregivers, contribute to both later interpersonal functioning and emotional
self-regulation (Guidano & Liotti, 1985; Kobak & Sceery, 1988; Sroufe &
Waters, 1977).

Individuals who have received sensitive, situationally-contingent care
develop secure attachment style and learn to cope with distress by turning to
others for comfort and support (Ainsworth, Blehar, Waters & Wall, 1978).
Over time, these individuals learn what situations call for caregiving and what
types of support tend to alleviate others’ distress. They can also develop
greater empathic capacity (Main, 1991), allowing them to tailor their
caregiving to the specific needs of their distressed partners. Thus, secure
persons can provide support in a flexible, situationally-contingent manner.
When distressed, secure persons seek more support from (Mikulincer,
Florian & Weller, 1993) and give more support to (Simpson, Rholes &
Nelligan, 1992) their attachment figures. Hazan and Shaver (1994)

illustrated the features of attachment as it is presented in Figure 1.2.



Proximity
Maintenance
Staying near and
resisting separations
from

Secure Base
Using as a base from |

which to engage in
cnattachment behavior

Safe Haven
Tuming to for comfort,
support, reassurance, eic.,

Figure 1.2 The Defining Features of Attachment (Hazan & Shaver, 1994, p.
4).

On the other hand, researchers have found that individuals with
insecure attachment styles tend to report greater levels of depressive
symptomatology (Roberts, Gotlib, & Kassel, 1996) and that their dyadic
relationships tend to be characterized by lower levels of satisfaction, trust,
and commitment, versus individuals with a secure attachment style (Brennan
& Shaver, 1995; Mikulincer, 1998; Simpson, 1990).

The behavioral elements of attachment in adult life are similar to those
observed in infancy, and, in fact, adults do show a desire for proximity to the
attachment figure when stressed, feel increased comfort in the presence of
an attachment figure, and anxiety when the attachment figure is inaccessible
(Crowell & Treboux, 1995). Hazan and Shaver (1994) suggest a

developmental progression in the acquisition of these elements across



adolescence. Thus, especially in early adolescence, close relationships are
marked by proximity seeking or a desire for physical closeness. Seeking the
partner in a time of need or emergency is the next development, i.e., using
the partner as a safe haven, in adolescence. Finally, the partner is used as a
secure base in late adolescence, because it is relatively difficult to sustain

and support a relationship day in and day out (Crowell & Treboux, 1995).

1.1.2 Attachment Styles and Internal Working Models

Some of the earliest research on attachment explored individual
differences in attachment relationships between children and their primary
caregivers. Ainsworth, Blehar, Waters, and Wall (1978) identified three basic
types of infant/caregiver relationships: secure, avoidant, and
anxious/ambivalent. They also developed a stress test called “the Strange
Situation” to classify infant/caregiver dyads into these categories. In the
“Strange Situation”, a baby and its mother are videotaped playing together in
a small research room with a chair for the mother and toys on the floor for the
baby. At two key points the mother is signaled to leave the baby in the room
for three minutes (once with a female research assistant and once alone)
(Waters, 2004). Infants who have a secure relationship with their caregiver
derive a sense of security from the caregiver's presence and actively use
him or her to regulate feelings of distress that arise. Avoidant infants find the
Strange Situation distressing (Sroufe & Waters, 1977), but they do not express
their need for proximity with the caregiver in the form of direct contact or
comfort seeking. Instead, they turn away from the caregiver in an attempt to
regulate and dissipate distress via other means. Avoidant behavior probably
reflects a strategy infants use to suppress emotions, needs, or behaviors that
are unwanted, dysfunctional, or associated with painful rejections by
attachment figures in the past (Main, 1981). Initial proximity seeking efforts of
infants who become avoidant tend to be met with rejection by the caretaker
(Ainsworth et al. 1978; Belsky, Rovine & Taylor, 1984). Hence, avoidant
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behavior may reflect defensive efforts to suppress the proximity motive once it
has become associated with rejection. Infants involved in anxious/ambivalent
relationships also fail to use their caregivers as a source of security in the
Strange Situation. Rather than avoiding their caregivers, however, they cling
to them during reunion episodes, remain distressed for unusually long periods of
time after making initial contact, and show a marked lack of exploration. These
behaviors suggest that anxious/ambivalent infants are hyper-sensitive to
separation from their caregivers even though they derive limited security from
them. Some evidence indicates that the efforts of anxiously attached children
to achieve proximity and support have met with mixed success (Ainsworth et. al.,
1978; Crittenden & Ainsworth, 1989). The inconsistent availability of their
caregivers leads anxious/ambivalent infants to be constantly afraid that their
needs will not be satisfied and to harbor uncertainty about their ability to make
contact with their caregivers in the future. In characterizing the primary difference
between anxious and avoidant infants, Ainsworth et al. (1978) state that anxious
infants fear that they will not get enough of what they want (proximity), whereas
avoidant infants fear what they want (also proximity).

Viewed from the standpoint of affect regulation (Bowlby, 1977), the three
attachment styles appear to reflect the operation of different coping strategies
that secure, avoidant, and anxious/ambivalent individuals have, learned to
use during times of distress (Kobak & Sceery, 1988; Simpson, 1990). Each
strategy serves to maintain as much comfort and security as possible in light of
an individual's relationship history (Sroufe & Waters, 1977). Securely attached
persons openly acknowledge distress when it arises and readily turn to
significant others for comfort and emotional support to dissipate negative
affect. Avoidantly attached persons are less inclined to acknowledge distress
and often opt to deal with negative affect by becoming defensive and retracting
from others. Anxiously attached persons tend to focus on feelings of distress
and seek contact in a hypervigilant manner while harboring a sense of

uncertainty about, and resentment toward, their attachment figures.



Bowlby (1969,1973) asserted that, early relationship experiences ought to

exert long-term influence on an individual's personality and his subsequent
relationships through the development of working (or mental) models of self
and others. Attachment behavior is presumed to be mediated by internal
cognitive-affective schema or working model that is constructed originally
from child-parent interactions (Bowlby, 1988). The working model consists of
three important elements; (a) beliefs about whether the self is lovable and
worthy of care, (b) beliefs about whether the partner will be accessible when
needed, and (c) rules and strategies that direct attention to and processing of
attachment-related information (e.g., hyperattentiveness to separation cues)
(Kobak & Sceery, 1988). Mental models are internal structures that reflect an
individual's cumulative experience in past relationships (Bretherton, 1988;
Collins & Read, 1990). They contain episodic, semantic, and affective
information about past relationships and interpersonal events including:
1) rules concerning what types of emotions and thoughts one can or 'should’
have about relationship partners; 2) guidelines concerning ways of construing
and regulating affect in relationships; 3) beliefs and values about
relationships and relationship-based experiences; 4) expectations about
future relationships and relationship experiences; and 5) memories and
emotions associated with past relationships (Main, Kaplan & Cassidy,
1985). Working models guide behavior and affective experience in
relationships and provide a cognitive/emotional context through which
information about relationships is filtered and can be interpreted. These
models begin to evolve during early childhood and gradually become more
elaborated and stable over the course of development.

Attachment theory provides not only a framework for understanding
emotional reactions in infants, but also a framework for understanding love,
loneliness, and grief in adults. Attachment styles in adults are thought to
stem directly from the working models (or mental models) of oneself and

others that were developed during infancy and childhood.
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Ainsworth’s three-fold taxonomy of attachment styles has been
translated into terms of adult romantic relationships as follows (as cited in
Hazan & Shaver, 1987):

Secure adults find it relatively easy to get close to others and are

comfortable to lean on others and having others depend on them. Secure

adults do not often worry about being abandoned or about someone
getting too close to them.

Avoidant adults are somewhat uncomfortable being close to others; they

find it difficult to trust others completely, difficult to allow themselves to

depend on others. Avoidant adults are nervous when anyone gets too
close, and often, their love partners want them to be more intimate than
they feel. Anxious / ambivalent adults find that others are reluctant to get
as close as they would like. Anxious / ambivalent adults often worry that
their partner does not really love them or won't want to stay with them.

Anxious / ambivalent adults want to merge completely with another

person, and this desire sometimes scares people away (p. 516).

Klohnen and John (1998) summarize their research on expert-based
prototypes, which they developed to assess working models in adulthood.
Examples of characteristic attributes of the secure prototype included
confident, good-natured, dependable, and understanding; atypical attributes
were insecure, unstable, cold, and suspicious. For the preoccupied
prototype, characteristic attributes were expressive, dependent, needs
approval, and self-revealing, whereas unemotional, aloof, self-reliant, and
calm were among the most uncharacteristic attributes. = The most
characteristic attributes of the fearful prototype included vulnerable, doubtful,
timid, and distrustful, as contrasted with secure, optimistic, adaptable, and
outgoing. Finally, the avoidant prototype was characterized by such features
as independent, competent, rational, and sarcastic; uncharacteristic features

were clingy, affectionate, jealous, and vulnerable.
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These attributes make good conceptual sense and seem to correspond
closely to theoretical accounts of working models (e.g., Bartholomew &
Horowitz, 1991 ; Collins & Read, 1994 ; Shaver, Collins, & Clark, 1996 ).

Bowlby (1973) has claimed that adults should vary in the extent to which
they harbor positive versus negative views of themselves and others.
Guided by this perspective, Bartholomew (1990) has developed a new
model which postulates that four (rather than Ainsworth et al 's original
three) attachment styles might exist in adults. According to Bartholomew
(1990) a basic principle of attachment theory holds that early attachment
relationships with caregivers set the stage for later attachment relationships.
Bartholomew and Horowitz (1991) identified four patterns of adult
attachment: a) secure, b) avoidant/dismissing, c) avoidant/fearful, and d)
preoccupied. These four attachment categories include individuals who are
considered securely attached (positive internal working model of self, positive
internal working model of others), preoccupied (negative model of self,
positive model of others), fearful-avodiant (negative models of self and of
others), and dismissing-avodiant (positive model of self, negative model of
others) (Walker & Ehrenberg 1998). Bartholomew and Shaver (1998)
illustrated the two dimensional four category model of adult attachment styles

that is presented in Figure 1.3.
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Figure 1.3 Two Dimensional Four Category Model of Adult Attachment
(Bartholomew & Shaver, 1998, P. 31).

Stating differently, secure attachment is characterized by positive
beliefs about self and the partner as well as the ability to notice attachment
information. Dismissing and fearful are avoidant forms of attachment that are
characterized by distance in the relationship, inattentiveness to distress, low
levels of emotional intensity and relatively little reliance on the partner.
Positive self-beliefs, negative beliefs about the other, and a tendency to
dismiss the importance of the attachment define dismissing- avoidant. In
contrast, fearful avoidant is identified by negative beliefs about both the self
and the other and seems to reflect a fear of rejection and intimacy; that is a
greater need for acceptance and approval from others. The preoccupied
pattern, which reflects negative self-beliefs and positive beliefs about the
other, is characterized by a hyperviligant focus on and consistent monitoring
of the partner, the relationship and the separation cues (as cited in Pistole,
1997). When these four attachment styles are closely examined, the secure

attachment style appears to be the most functional one in establishing and
13



maintaining close relationships while to the other three attachment styles
basically insecure and thus dysfunctional attachment styles. Results of self-
report studies of adults indicate that, when compared to insecurely attached
people, people who view themselves as securely attached report greater
emotional health; happier, healthier, and more enduring intimate
relationships; better work adjustment; and greater levels of perceived social
support (Buelow et al., 1996; Horowitz et al., 1988; Scharfe & Bartholomew,
1995).
1.1.3 Attachment in Adolescence and Adulthood

Although traditionally, attachment theory has been used to describe
the affectional bond established between an infant and a caregiver, recent
conceptualization of attachment have been extended to describe a range of
significant relationships across the human life span, including intimate
relationships during late adolescence and young adulthood (Walker &
Ehrenberg, 1998). Considering the association between attachment style,
success, and satisfaction in intimate relationships, it seems very important to
develop a clear understanding of how attachment styles develop and whether
they are subjected to change (Walker & Ehrenberg, 1998).

Some research findings claim that once the attachment style is
established in childhood, then it remains the same across the life span
(Bowlby, 1979, 1989; Matas, Arand & Sroufe, 1978).

However, according to Bowlby (1977), in adulthood the emotional
bonds that develop between the partners, at least in part, stem from the
way the partners respond to each other when needs for comfort and support
arise. Moreover, once a bond has formed, it regulates feelings of distress, so
that individuals can function as adaptively as possible (Bowlby, 1977). Since
the development and functions of attachment bonds are intimately tied to
distress and the provision of support, attachment theory should help
explicate how and why adults protect, comfort, and support each other in

close, long-term relationships. Research is required to determine why some
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young people can manage successful relationships, while others experience
long-term difficulties regarding their attachment styles (Walker & Ehrenberg,
1998).

Bowlby states that by the time a person reaches late adolescence,
early patterns of interaction with attachment figures become organized into
generalized interactional styles that are driven by the person’s internal
working model (as cited in Cook, 2000). Among Bowlby’s many contributions
to the social and behavioral sciences, credit can be added for preserving
Freud's provocative insight that the early attachment relationship with a
primary caregiver is a prototype for later love relationships (Waters, Kondo-
Ikemura , Posada, & Richters, 1991). It is this insight, perhaps more than
any other that makes attachment theory immediately relevant to the study of
adult-adult love relationships (Crowell & Waters, 1994).

Even though Bowlby (1979) stated that attachment processes affect
human beings "from the cradle to the grave" (p. 129) and wrote extensively
about attachment phenomena in adulthood (see Bowlby 1969; 1973; 1980),
research on adult attachment did not flourish until the mid-1980s.

Hazan and Shaver (1994) present an intriguing model of how a
developing individual transfers his or her attachment behavior from parents to
peers. They suggest that the core elements of the infant attachment
relationship are successively incorporated into peer relationships across
adolescence and young adult life. Proximity-seeking behavior is
hypothesized to be the first element to transfer to peers, followed by comfort
seeking and support seeking (i.e., seeking a safe haven), and lastly followed
by the use of a specific other as a secure base. Hazan and Shaver (1994)
described a model of attachment transfer process from infancy to adulthood

with an illustration that can be seen in Figure 1.4.
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TARGET OF ATTACHMENT BEHAVIORS
DEVELOPMENTAL PHASE Parents Peers
Infancy proximity maintenance
safe haven
secure base
Early Childhood Proximity maintenance
safe haven
secure base
Late Childhood/ : proximity maintenance
Early Adolescence safe haven
secure base
Adulthood proximity maintenance
safe haven
secure base

Figure 1.4 A Model of Attachment Transfer Processes. In the Course of
Normal Development, Parents are Gradually Relinquished as Primary
Attachment Figures as Attachment Behaviors are, One by One, Redirected to
Peers (Hazan & Shaver, 1994, P. 7).

The progression they outline is a logical and intriguing one, certainly
consistent with attachment theory (Hazan & Shaver, 1987). Hazan and
Shaver (1987) cite evidence for physical-proximity seeking, to be an
important early element of adult-adult relationships. They note that the need
for proximity tends to diminish with time in the relationship and that, this is an
important behavioral change in need of explanation. In fact, a similar
process occurs between infants and parents. In infancy and early childhood,
the need for close physical proximity diminishes because the infant has an
increasing capacity to comprehend, predict, and influence the attachment
figure's behavior (assuming that the infant has had an available, responsive

attachment figure).
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This appears to be due to the development of skills in the motor,
affective, linguistic, and representational domains, which theoretically lead to
the infant's capacity to form cognitive, emotional models of the relationship
(Crowell & Waters, 1994).

According to Waters (1995) there are two hypotheses to explain adult-
adult close relationships. The first is that infant-mother and adult-adult close
relationships are the same in nature. The second is that early relationships
influence the qualities of later relationships. Since Freud’s time both views
appear to remain controversial although Bowlby’s primary goal in developing
modern attachment theory was to preserve Freud’s genuine insights about
close relationships. To preserve the notion that infant-mother and adult-adult
relationships are the same, Bowlby had to redefine what kind of phenomena
they are. Inspired by the methods of British etiologists, Bowlby’s new
definition focused on the complexity over time and contexts and apparent
purposefulness of infant’s behavior with its primary caregiver. Bowlby termed
this close coordination and complex monitoring of contextual cues as the
secure base phenomenon. This is the key construct in Bowlby-Ainsworth

attachment theory (Waters, Kondo-lkemura, Richters, & Posada, 1991).

The secure base formulation has a number of advantages. |t
preserves the notion that there is something similar about close relationships
across the life span. It also replaces an untenable psychodynamic motivation
model with behavioral and control system concepts. In addition, it says a
great deal about what is going on in relationships when they work well. For
secure base theorists, there is much more to the best relationships than just
an absence of conflict, inequities, and communication problems (Waters,
1995).

The adolescent period, marked by the developmental tasks of
establishing one’s identity, developing autonomy, and forming intimate
relationships, is an interesting time to study interpersonal relations. From an
attachment perspective, adolescence is a transitional period. At the onset of
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this period, the adolescent is beginning to make tremendous efforts to
become less dependent from the primary attachment figures. Little more
than half a decade later, in late adolescence, the possibility of becoming an
attachment figure to one’s own offspring has fully emerged (Ward & Carlson,
1995).

Yet adolescence is not simply the span that bridges these two periods
of intense involvement with attachment experiences. Rather, it is a period of
profound transformations in specific emotional, cognitive, and behavioral
systems, as the adolescent evolves from being a receiver of care from

parents to being a potential caregiver (Allen & Land, 1999).

Adolescence brings with it the capacity for formal operational thinking,
including logical and abstract reasoning abilities (Keating, 1990); this lets the
individual begin to construct, from experiences with multiple caregivers
(Main, Kaplan & Cassidy, 1985; Ricks, 1985). Adolescence is also
characterized by dramatic increases in differentiation of self and other
(Bolwlby, 1973). Although this process can leave an adolescent prone to
becoming angrily preoccupied with or derogating dismissive of the “deficient”
parent(s), ideally it will lead to greater openness, objectivity, and flexibility in
reevaluating past attachment relationships characteristics that mark the
presence of secure attachment organization in adolescence and young
adulthood ( Kobak & Duemmler, 1994; Main & Goldwyn, 1994).

Research on adolescent autonomy and relatedness is beginning to
link this developmental process to an individual’'s attachment organization
both before and after adolescence (Allen & Hauser, 1996; Becker-Stoll &
Fremmer-Bombik 1997).

Bowlby’s (1973) view of competing behavioral systems, and his
emphasis on the balance of the attachment and exploratory systems, can still
accommodate these observations if we now view adolescence as a point in

the lifespan where it is most important for the exploratory system to be highly
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activated and fully developed. Adolescent autonomy-seeking behavior can
be viewed as part of the exploratory system, which may at times not just
have opposing goals to the attachment system, but may actually have as a
goal the minimization of the power of the attachment system with respect to
parents. That is, the adolescent seeks to explore living (to some extent)

without being emotionally dependent on his or her parents.

Parent-child relationships undergo important transitions during
adolescence, including a decrease in time spent with parents and a shift from
dependency to mutual reciprocity (Larson, R.& Richards,1991, Larson R., W.,
Richards, Moneta, & Holmbeck, 1996). Parents play a significant role in
supporting secure attachment during these transitions (Laursen & Williams,
1997). Adolescents benefit from parental support that encourages autonomy
development yet ensures continued monitoring and emotional conceitedness
(Doyle & Moretti, 2000). Specific parenting skills that promote attachment
security and autonomy development include psychological availability,
warmth, active listening, behavior monitoring, limit setting, acceptance of
individuality, and negotiation of rules and responsibilities (Allen & Hauser,
1996; Karavasilis, Doyle & Margolese, 1999). Parental support during this
stressful periods of transition predicts positive adolescent adjustment

(Pappini & Roggman, 1992).

In the present study, particularly the cognitive-developmental
characteristics of the adolescent period were taken into consideration in the
preparation of the attachment—oriented-psychoeducational-group-training
procedure for enhancing greater openness, objectivity, flexibility and

autonomy.
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1.1.4 Attachment Theory, Self-Esteem and the Benefits of Being
Secure

As mentioned before, it is generally believed that if the attachment
figure is emotionally healthy, it is more likely that the child will grow up
toward developing higher self-esteem. Therefore, one may claim that if
the child has opportunities to attach herself/himself to healthy figures,
he/she will learn to have healthy thoughts and feelings about who he/she
is. These thoughts and feelings will be apt to become internalized.
According to Levy (2000) internalization is important since self-esteem
comes from within. This happens in different ways. For example,
watching or observing an attachment figure and in time identifying with
him or her is a way to internalize a sense of self. Another way is through
messages that are either spoken or unspoken. If the attachment is toward
an unhealthy figure, he/she develops lower self-esteem.

Generally, the relationship between attachment style and self-esteem has
been a fruitful area of research. In fact, as Moreira, Carolas and Haga (1999)
stated, level of self-esteem, the positive vs. negative evaluations and feelings
about one’s self, is one of the most prominent variables in personality
research. For instance, Suimer and Gungoér (1999a) found a positive
relationship between secure attachment style and high self-esteem level. On
the other hand, the researchers found a negative relationship between fearful
and preoccupied insecure attachment styles, in which the internal working
model of self is negative, and high self-esteem. No relationship between
avoidant attachment style and self-esteem level was found Bylsma,
Cozzarelli and Stimer (1997) also explored the relationship between adult
attachment styles (Bartholomew & Horowitz, 1991) and global self-esteem
(Rosenberg, 1979). Participants completed self-report questionnaires
assessing attachment styles, global self-esteem, and self-perceived
competence across a variety of life domains (e.g., athletics, social skills).

Results showed that secure and dismissing participants reported higher
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global self-esteem and greater average competence than did either
preoccupied or fearful participants. Significant differences in competence
across attachment styles, however, occurred only in socially relevant
domains. A commonality analysis indicated that both attachment styles and
domain-specific competence accounted for significant independent portions
of the variance in global self-esteem, as did the overlap between these two

variables.

In a further study by Hazan and Shaver (1987) the relationship
between attachment style of 62 male and 212 female college students and
several other variables was examined using self-report questionnaires.
Attachment was measured using Hazan and Shaver (1987)'s Adult

Attachment Questionnaire.

Attachment style was found to be related with attachment history,
beliefs about relationships, personal love style, duration of romantic

relationships, self-esteem, avoidance of intimacy, and love addiction.

Likewise, Collins, and Read (1990) explored the relationship between
attachment history and beliefs about self and others. Results indicated that
secure subjects had a more positive self-image than insecure ones. They
were more trusting in general and likely to believe in people’s altruism,
capacity, and willingness to adapt and control the outcomes of their lives.
Their views of love were more romantic and less practical. They tended to
report warm relationships with caregivers. Insecure subjects, on the other
hand, showed lower self-worth and confidence. They believed human nature
was complex and difficult to understand and that others were less altruistic
and more likely to conform to social pressures. Love style was related to

obsession/dependency.
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The insecure students also reported cold or inconsistent care giving.
Collins and Read (1990) conclude that they have presented evidence
regarding “differences in attachment are linked to different beliefs about self

and others in ways that are consistent with attachment theory.” (p. 654).

Security of attachment reflects the confidence children have in the
responsiveness of their relationships with their caregivers. Children with
secure attachment relationships, are found to take better advantage of their
opportunities in life, are better liked by their peers, have superior leadership
and social skills, and are more confident than other children (Levy & Orlans,
1998; Sroufe, 2000). The results of a study of preschool-aged children by
Kesner (1998) suggested that securely attached children had better conflict
management skills than did their insecurely attached peers. Sroufe (1983)
reported that preschool children who were rated securely attached as infants
had several advantages over anxiously attached children. The secure
children were more ego-resilient, had higher self-esteem, and had
relationships with their teachers which reflected more autonomy and less
dependence than their insecure peers. Secure children, those who had their
emotional needs met by a responsive adult, were effectively more positive,
less aggressive, had less temper tantrums, expressed less anger with others,
and more compliant within a classroom setting. Children and teens with
secure attachment histories excel with regards to social and emotional
health, leadership skills, morality and prosocial behavior, self-reliance and
self-control, and resiliency as appropriate at each stage of development.

Perhaps a very important benefit of being securely attached is that
secure children grow into parents who are highly responsive and sensitive to
their own children because parenting behaviors are transmitted

intergenerationally (Egeland & Erickson, 1999; Levy & Orlans, 1998).
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In study by Cowan, Cowan, Cohn, and Pearson (1996), it was noted
that parental attachment histories and their level of understanding of their
attachment histories correlated highly with positive marital interactions and
parenting styles.

Simpson (1990) found that Individuals who are characterized by a
secure attachment style reported positive early family relationships and
trusting attitudes toward others. These individuals have also been shown
that to have higher levels of self-esteem compared to individuals with
insecure attachment styles (Feeney & Noller, 1990). With respect to past
and present love relationships, Collins and Read (1990) have found that
secure individuals described this relationship with happiness and trust, and
that individuals were comfortable getting close to and depending on others.
Secure individuals also view themselves as friendly and likable and view their
significant others as reliable and trustworthy.

The relationship between attachment style and several other variables
has also been subjected to research. For example Meyers (1998)
investigated the relationship between personality characteristics, defense
mechanisms and attachment style using Hazan and Shaver’s (1987) single
item measure. Secure subjects scored higher on personal competence
(California Q-set) and self-esteem (Rosenberg Self-Esteem Scale) and lower
on psychological distress (California Q-set) than did the insecure types.

Destefano (1998) investigated the relationships among gender,
relationship status, attachment style, and optimistic tendencies with a sample
of 87 undergraduate participants who were either in committed relationships
or single. The findings of this study indicated that optimistic people were
more likely to expect that the couple would be able to mend their relationship.
However, findings did not indicate that gender, attachment style, and
relationship status are the key factors in the way a person perceives others.

Kirkpatrick and Davis (1994) made further investigations into the
relationship between attachment style and adult romantic dyads. Subjects

were 240 couples (mean age = 21.2 years) recruited from an undergraduate
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course who were currently in "steady or serious dating relationship[s]" (p.
505). Telephone interviews were carried out on three occasions over a period
of 3 to 4 years. On the first interview, the attachment measure used was the
Attachment Style Prototypes (ASP) derived from Hazan and Shaver's Adult
Attachment Questionnaire (AAQ, 1987) but scored using a five point Likert-
type scale. Scores of Adult Attachment Questionnaire were compared with
scores of the Relationship Rating Form (RRF; Davis and Todd, 1985) which
uses 68 items to assess 18 relationship characteristics. Later, telephone
interviews enquired briefly about the current status of the relationship. The
authors noted that the distribution of attachment style was not consistent with
results reported by the previous studies. Kirkpatrick and Davis (1994)
undertook a second sampling (N=406) using the same sampling frame but
without the requirement of being in a current relationship. Results from this
second sample were similar to the expected distribution. Significant
differences were found between the 'undergraduates in a relationship' and
‘'undergraduates' sample for both avoidant and anxious attachment styles.
This was consistent with results reported by the previous studies (Kobak and
Hazan, 1991; Senchak and Leonard, 1992) which suggested that avoidant
and anxious individuals were less likely to be in a relationship as compared
to the secure individuals. Significant results were found regarding partner
pairings by attachment style (Kirkpatrick & Davis, 1994). This was
particularly true where the male was the avoidant and the female was the
anxious partner. Non-avoidant males showed a preference for non-anxious
females and non-anxious females showed a preference for non-avoidant
males. Secure males and avoidant females showed the next highest
increase in frequency above random distribution, followed by secure with

secure and then anxious males with secure females parings.
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These results reinforce the undesirability of female anxiety and male
avoidance, except in the anxious-avoidant pairings. Apart from the secure
male and anxious female dyads, the pairings of anxious with anxious and
avoidant with avoidant showed the most negative differences in frequency,
with the sample including no couples with either of these style pairings
(Kirkpatrick & Davis, 1994).

Attachment style differences in psychological symptomatology, self-
concept, and risky or problem behaviors were examined in a community
sample consisted of 1989 Black and White adolescents, 13 to 19 years old
(Cooper, Shaver & Collins 1998). Overall, secure adolescents were the best-
adjusted group, though not necessarily the least likely to engage in risky
behaviors. Anxious adolescents were the worst adjusted group, reporting the
poorest self-concepts and the highest levels of symptomatology and risk
behaviors. In contrast, avoidant adolescents reported generally high levels of
symptomatology and poor self-concepts but a similar level of risk behaviors
to those found among secures. Cooper, Shaver and Collins (1998)
suggested that the observed differences in problem behaviors were at least
partially accounted for by the differential experience of distress symptoms
(primarily hostility and depression) and by social competence. Finally,
patterns of attachment effects were similar across age, gender, and racial

groups, with some important exceptions.

Tidwell, Reis & Shaver (1996) conducted a study to investigate to what
extent is attachment styles manifested in natural social activity. A total of 125
participants categorized as possessing secure, avoidant, or anxious-
ambivalent attachment styles kept structured social interaction diaries for one
week. Several theoretically important findings emerged. First, compared
with secure and anxious-ambivalent persons, avoidant persons reported
lower levels of intimacy, enjoyment, promotive interaction, and positive
emotions, and higher levels of negative emotions, primarily in opposite-sex

interactions. Analyses indicated that avoidant persons may structure social
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activities in ways that minimize closeness. Second, secure people
differentiated more clearly than either insecure group between romantic and
other opposite-sex partners. Third, the subjective experiences of anxious-
ambivalent persons were more variable than those of the other groups.
Finally, the researchers examined and rejected the possibility that attachment
effects might be confounded with physical attractiveness. These findings
suggest that feelings and behaviors that arise during spontaneous, everyday
social activity may contribute to the maintenance of attachment styles in
adulthood.

Moreover, a study of young children (Lay, Waters, Posada, &
Ridgeway, 1995) provides support for the idea that attachment security plays
an integral part in emotion regulation. Lay and colleagues found that secure
children, confident in their mothers’ availability and responsiveness, were
distressed when presented with negative stories involving their mothers (e.g.,
can’t find your mother in the house), but responded positively to negative
non-mother situations (e.g., dropped an ice cream cone). In contrast,
insecure children minimized their affect when presented with mother-negative

stories, but were distressed in response to negative non-mother stories.

Overall, majority of the findings of the studies consistently implied that
having a secure attachment style indicates mental health, therefore not just
desirable but also a necessity to operate effectively on the environment.
These findings played a significant role in designing the second phase of the
present study that aimed at enhancing the students’ insecure attachment

styles toward a secure direction.
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1.1.5 Cultural and Gender Differences in Attachment Styles

It was in Uganda, a former British protectorate in East Africa, that Mary
Ainsworth (1967) began to create the famous tripartite classification system
of “avoidant’, “secure” and ‘resistant” or “ambivalent” infant-mother
attachment relationship that explained above.

Van ljzendoorn and Sagi (1999) summarized the outcomes of attachment
studies in the major English-speaking countries and Europe as follows:

1. In Western countries all infants become attached to one or more specific
(parental or nonparental) caregivers, except perhaps in the most extreme
cases of neurophysiological impairments, such as extreme mental
retardation. For the purpose of cross-cultural research, this verdict may
be translated into the “universality hypothesis”.

2. Although a considerable number of infants (up to 40%) have been found
to be insecurely attached and the number of secure infants may vary
considerably across samples in Western societies, the maijority of infants
are securely attached. Secure attachment therefore seems to be
normative in both the numerical and the physiological senses; this may be
called the “normativity hypothesis”.

3. Attachment security is dependent on child rearing antecedents,
particularly sensitive and prompt responses to the infants’ attachment
signals, although other factors may be relevant as well. The causal
relation between sensitive child rearing and attachment security has been
documented in several experimental intervention studies. This is termed
the “sensitivity hypothesis”.

4. Attachment security leads to differences in children’s competence to
regulate their negative emotions (absence of aggressions, ego control),
(Cassidy, 1994), to establish satisfactory relationships with peers and
teachers (Bretherton, 1991), and to develop cognitive abilities. This is the
“‘competence hypothesis” (p. 714-715).

There exists some efforts to investigate the differences in attachment

patterns across cultures. For instance, the results of (Hyo & Malley, 2000) a
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study contributes to our understanding of the role of adult attachment
patterns in close relationships in two Korean and Caucasian American
cultures. Consistent with their hypothesis, Korean students scored higher on
the preoccupied attachment scale than Caucasian Americans did. It is
possible that strong ties to the family, combined with some sense of personal
unworthiness, make some Korean college students reluctant to transfer
attachment-related functions such as trust and support from their parents to a
close peer. Also consistent with this speculation is the finding that the
Korean students scored lower on intimacy and positive expectations for
friendship relationships than the Caucasian Americans did (Hyo & Malley,
2000).

Sumer and Gungor (1999a) measured the Turkish university students’
attachment styles by using Bartholomew and Horowitz’s (1991) Relationship
Questionnaire. They found that in Turkish population secure attachment
style was the most common one just like the American research findings
indicated (Bylsma, Cozzarelli & Sumer, 1997).

On the other hand, while in western countries, people had higher
scores on avoidant attachment style Turkish people scored higher on
preoccupied dimension (Sumer and Gungor, 1999a).

Gungor (2000) conducted a further study to understand the mediating role
of parenting dimensions (acceptance/involvement and strict control) in
intergenerational transmission of attachment patterns. The sample consisted
of 657 Turkish high school students and parents (246 mothers and 137
fathers) of these students. It was hypothesized that the avoidance
attachment dimension of parents would dominantly predict the levels of
acceptance/involvement and the attachment anxiety dimension would predict
the strict control applied in child rearing. In addition, it was expected that
parenting dimension of acceptance/involvement would mediate the
relationship between parental and adolescent attachment avoidance, and
also strict control dimension of parenting would mediate the relationship

between parents’ and their adolescents’ attachment anxiety.
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The results of the study (Gungor, 2000) indicated that the relationship
between anxiety and avoidance dimensions of parents’ and their
adolescents’ mental models of attachment were weaker than expected.
However, as anticipated, maternal attachment avoidance predicted the
dimension of maternal acceptance/involvement, and in turn, this predicted
their adolescents’ attachment avoidance. Consistent with the hypotheses,
mothers’ attachment anxiety seemed to influence the levels of strict control
and in turn, strict control determined the levels of adolescents’ avoidance.

The results of the study (Gungdr, 2000) regarding the relationships
between attachment dimensions of fathers and their children and paternal
parenting dimensions revealed that strict control applied by fathers predicted
both attachment avoidance and anxiety of their children, supporting the
traditional gender roles of fathers within the Turkish culture. Overall, findings
demonstrated that there was a consistency in the reports of both parents’ and
their children’s evaluation of parenting behaviors applied at home. However,
the relationship between parents’ and adolescents’ ratings of other variables
used in this study was much weaker than expected.

The results of Glngoér's (2000) study also showed that adolescents
with a secure attachment style were the most advantageous group, as
compared to those with an insecure attachment style (fearful, preoccupied
and dismissing), on the basis of self-related variables, psychological
symptoms, problem behaviors and academic achievement.

Rothbaum, Rosen, Ujiie, and Uchida (2002) compared western
countries and Japan culture in terms of family systems theory and
attachment theory. The researchers found that explanations of the same
terms such as dependency, acceptance and the like were different for

western and Japanese culture.
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In Japan, dependence, seeking of acceptance and commitment, and
desire for union were more common and more likely to be associated with
competence (Fiske, Kitayama, Markus, & Nisbett, 1998). The path of relying
on others, so often devalued in the West, was more often favored and was
even prescribed in Japan (Azuma et al., 1981; Lebra, 1994; Rothbaum, Pott,
et al., 2000). Dependence on others as a way of meeting one's needs, and
coordinating one’s needs with the needs of others, were seen as essential to
the goal of social harmony that is highly valued in Japan (Kitayama, Markus,
Masumoto, & Norasakkunkit, 1997; Roland, 1989; Weisz, Rothbaum, &
Blackburn, 1984). Independence in the Western sense is devalued: "From
[an East Asian] perspective, an assertive, autonomous ... person is immature
and uncultivated" (Fiske et al., 1998, p. 923) (as cited in Rothbaum 2002).

The same type of methodological challenges is faced by those
interested in testing the use of the Strange Situation across cultures (Pendry,
1998). One study in Japan identified a very high number of infants displaying
a resistant response indicating insecure attachment. This outcome would
mean that Japanese children are more likely to be insecurely attached, or it
would mean that the Strange Situation is a tool that cannot be interpreted
similarly for Japanese and American children. One might argue that the
Strange Situation caused the Japanese children much more stress than the
American children, simply because in Japanese culture children tend to be
with their mother all the time, whereas American children have frequently
experienced separations from their mothers. Again, further study is needed
to establish guidelines to interpret the results of the Strange Situation in
diverse cultures.

An alternative to the Strange Situation was recently designed that
could potentially increase the accuracy in determining attachment security
across cultures and populations: the Attachment Q-set. An observer, the
parent, or an expert informant sorts a set of 90 descriptors of attachment-
related behaviors (such as, 'child greets mother with a big smile') into nine

categories, ranging from highly descriptive to not at all descriptive of the

30



child. The resulting profile indicates the degree to which a child displays
secure base Q-set assessments by expert informants correspond well with
the Strange Situation attachment classification; those by mothers do not (Van
Dam & Van ljzendoorn, 1988; Vaughn & Waters, 1990).

In addition, Minuchin (2002) based on her personal observations in a
Japanese preschool conclude that adults in Japanese society, it would
appear, are slower to move children toward individual accomplishment and
appreciation than adults in Western cultures, and more apt to encourage
mutual effort during early childhood. It seems useful to extend our
consideration of cultural and subcultural differences in the pace and timing of
developmental transitions and in the spread and depth of attachments in
early childhood.

Luo (2001) examined how personal attachments between boundary
spanners within cross-cultural international cooperative ventures (ICVs) are
established and their association with venture performance. Results of
analysis of 282 ICVs in an emerging market (People's Republic of china)
show that the development of personal attachment depends on factors at
three levels. At the individual level, attachment is an increasing function of
overlap in tenure between boundary spanners. At the organizational level,
attachment is heightened by goal congruity between the parent firms but is
impeded by cultural distance. At the environmental level, market disturbance
and regulatory deterrence lead to strong attachments. Such attachments
stimulate an ICV's process performance and increase financial returns.

Kanemasa and Daibo (2003) conducted a study to examine the effects
of early adult attachment styles on intimate opposite -sex relationships.
Especially, this study focused on the theoretical duality of attachment. Thus,
for examining the validity and adjustability of attachment styles on both
relational and general distinctions, the images toward romantic love and
experiences in a specific relationship were distinguished in this study.
Subjects were 449 undergraduates. The results revealed that (a) secure

individuals tended to have relatively positive images toward romantic love,
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scored high on Sternberg's three components of love, and valued the
importance of the relationship highly, (b) contrarily, avoidant individuals had
relatively negative images toward romantic love, had low scores on the three
components of love, and did not regard the relationship as important, (c)
ambivalent individuals tended to hold the image toward romantic love as
restraints of their partner.

Moreover, causal models of the influence process among variables
were constructed and analyzed on each attachment style, and the results
showed that three attachment styles had different influence processes
respectively, and these indicated Self-fulfilling of attachment styles.

Gezer (2001) conducted a study to investigate the relationship
between attachment styles of the adolescents and their family environment.
The results revealed significant group differences between the attachment
styles of individuals from high and low coherent families indicating that
individuals who were raised in low coherent family atmosphere had either
fearful, preoccupied or avoidant attachment styles while students who were
brought up in highly coherent families had secure attachment styles.

In addition, the result showed that attachment styles of the individuals
did not vary significantly as a function of gender.

In another study in Turkey, Sumer and Gungoér (1999b) examined the
interplay between the perceived parenting styles of the university students
and attachment styles, basic self-dimensions, behavior patterns in close
relationships, and relationship satisfaction. The findings indicated that
parenting styles (authoritarian, authoritative, permissive/indulgent, and
permissive/neglecting), that were constructed by crossing perceived parental
acceptance/involvement and strict control dimensions of parenting, were
consistently related with the major outcome variables. Authoritarian and
permissive/indulgent parenting styles were found to be the most common
child rearing practices among Turkish parents. As compared to those from
authoritarian and neglectful families, participants from authoritative and

indulgent families were more likely to have secure attachment (and less likely
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to have insecure attachment), high levels of self-esteem and self-concept
clarity, and low levels of trait anxiety.

Parenting dimensions perceived from mothers were primarily related
with attachment variables and those dimensions perceived from fathers were
primarily related with the self variables.

To conclude this section, research carried out in diverse cultures
indicates the existence of some differences in attachment styles. There are
other differences between the East and the West regarding several
characteristics and traits. For instance, Cakir (2001 found significant gender
differences in achievement, moratorium, and foreclosure identity status for
Turkish adolescents. Cakir (2001)’s study also showed that males scored
higher in identity foreclosure than did the females Cakir (2001. Kagitgibasi
(1981, 1983) reported that 79 % of the Turkish parents expected their sons to
respect and care for the elders in the family. Further 60 % of the parents
wanted their children, especially the sons, to be compliant, whereas only 18.5
% preferred to be independent individuals.

Gender difference, in attachment style, on the other hand, has not
been an intensively investigated topic, in both Turkey and other cultures.

The measure Hazan and Shaver (1987) developed for assessing
individual differences in adult attachment have in fact expected to show
gender differences. Hazan and Shaver, 1994 claimed that the
anxious/ambivalent pattern sounds very much like the clingy, dependent
aspects of the female stereotype, and avoidant pattern strongly resemble the
stereotypical intimacy-avoding male. That is; males and females do not fall
disproportionately into either category lends support for Bowlby’s claim that
all human beings have an inborn need for felt security.

On the other hand, as some researchers pointed out informal
examination of the data suggests that gender differences lie primarily in the
domains of caregiving and sexuality, rather than attachment. In general
females are more oriented toward caregiving, and males are more oriented

toward sex (Peplau & Gordon, 1983, Buss, 1985). However, according to
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Hazan and Shaver (1994) within an attachment framework, gender
differences do not entail a biological explanation. Because the caregiving
and sexual mating systems develop later than the attachment system, it is
likely that they are more subject to sex-role socialization pressures.

The extent of biological versus social causation is still a legitimate
matter for dispute and further research. In fact, gender difference in
attachment style has not been specifically addressed in a study; however,
gender issues are investigated in several studies as they relate to several
other variables. For example, Schwartz, Waldo and Higgins (2004) found
that men with secure attachment styles had significantly less gender role
conflict with Restrictive Emotionality when compared with men with
preoccupied, dismissive, or fearful attachment styles. In addition, men with a
secure attachment style had significantly less conflict with Success, Power,
and Competition when compared with men with fearful attachment styles.

Similarly, Lapsley, Varshney, & Aalsma (2000) reported a few gender
differences in pathological attachment. Searle and Meara (1999) found that
gender differences were less prominent, however, when men and women
within the same attachment style were compared.

Moreover, Cooper, Shaver and Collins (1998) reported that patterns of
attachment effects were similar across age, gender and racial groups. To
conclude, gender difference in attachment style has no been a focus of

interest among researchers but investigated as an ancillary variable.

1.1.6 Intervention Strategies Used for Reformulating the
Attachment Styles.

Bowlby (1988) suggested that the most fundamental therapeutic
change involve revisions to clients' internal working models of attachment.
According to attachment theory, the client has developed internal working
models of others that affect expectations of, and behaviors toward, others. In
order for the client to reformulate working models, they must be examined

and modified through psychological and behavioral exploration.
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In therapy, the client is encouraged to explore expectations of the
therapist, expectations of significant others, and memories of earlier
attachment figures. Through the process of exploration, working models of
the self and other are challenged, and presumably modified (Dozier & Tyrrell,
1998).

Suggesting that working models of attachment are central to the
treatment of relationships is far from a new idea. Only recently, however,
have attachment researchers begun to make necessary empirical
connections. Attachment researchers' interest to the development of a sound
methodology for assessing internal working models of attachment (Main &
Goldwyn, 1994) and for assessing attachment to romantic partners (Hazan &
Shaver, 1987 ) has been a key to the flow in research activity in this area.

Clients' working models frequently lead to expectations that are rigid
and inconsistent with reality, as when an available, an empathic therapist is
perceived as judgmental and rejecting. The task of therapy is often made
more difficult because of the client's previous experiences with unavailable or
rejecting caregivers.

Bowlby (1988) suggested that it is essential in therapy that clients
must rework their working models so as to be able to establish the therapist
as a secure base. Willingness to such an exploration is the first task in the
therapy. Because, exploration of prior working models cannot wait until after
a secure base is established; rather, the processes occur in a tandem.

A second therapeutic task indicated by Bowlby is the exploration of
current interpersonal relationships. This aspect of therapy focuses on such
issues as how the client chose particular relationship partners, feelings
toward and thoughts about significant others, and interpersonal behaviors.
The therapist helps the client explore how current feelings, thoughts, and
behaviors relate to earlier experiences with attachment figures.

The exploration of working models of earlier attachment figures and
attachment experiences is a third therapy task. Memories and

conceptualizations of earlier attachment experiences are recalled and
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explored with the therapist's help, and the client is encouraged to examine
how previous conceptualizations have affected current functioning. The
client is gently helped to explore and rework these models of attachment
figures.

Main and Goldwyn (1994) suggest that change in the client's working
model of the therapist, of attachment figures, and of specific others in his or
her world are prerequisites to more fundamental change in working models of
the generalized self and other. The client enters therapy with expectations of
the therapist that are based at least partly on previous experiences with
caregivers. As the therapist behaves in ways that call the model into
question, the client gradually explores alternative models. At the same time,
the therapist encourages the client to explore different approaches to
significant others, at both psychological and behavioral levels. This
exploration of interpersonal relationships is facilitated by the client's having
experienced some success in developing a more accurate and positive
working model of the therapist. The therapist helps the client explore how
relationships with attachment figures affect current approach to the therapist
and to significant others.

Bowlby (1988) emphasized the need to intervene in each of the above
cited areas to promote maximum exploration. When treatment is directed
toward one aspect of the model, change may be specific to that component.
For example, if therapy focused very specifically on changing the client's
behavioral approaches to significant others, relatively little change in working
models of attachment figures would be expected. Conversely, if the
intervention focused on relationships with attachment figures, relatively little
change in behavioral strategies in current relationships would be expected.
The findings of one outcome study supported this specificity hypothesis (Foa,
Rothbaum, Riggs, & Murdock, 1991 ).

Pearson, Cohn, Cowan, and Cowan (1994) found that women who
had apparently revised their working models of attachment figures were

behaviorally responsive and attentive to their infants, but their generalized
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models of self and other remained negative. Thus, fundamental change to
generalized models is probably a long process, which may not be altered by
time-limited psychotherapies. Target and Fonagy (1994) found that children
with serious emotional disorders showed greater improvement as treatment
length and intensity increased, suggesting that long-term intensive therapy
may be required to effect more fundamental change.

Considering the difficulties involved in offering a long-term therapy to
produce a fundamental change in the attachment styles several attempts to

advance short term intervention strategies have been made.

One of these interventions is Emotional Focused Therapy (EFT) which
is specifically developed for couples. In EFT the therapist focuses upon two
tasks, the accessing and reformulating of emotional responses and the
shaping of new interactions based on these responses. In the first task, the
therapist focuses upon the emotion that is most distressing and salient in
terms of attachment needs and fears and that plays a central role in patterns
of negative interaction. The therapist stays close to the "leading edge" of the
client's experience and uses experiential interventions (Perls, 1973; Rogers,
1951), reflection, evocative questions, validation, heightening, and empathic
interpretation, to expand that experience. Reactive responses such as anger
evolve into more primary emotions such as a sense of grief or fear. In the
second task, the therapist tracks and reflects the patterns of interaction,
identifying the negative cycle that constrains and narrows the responses of
the partners to each other. The therapist uses structural techniques
(Minuchin & Fishman, 1981), such as refraining, and choreographs new
relationship events. Problems are re-framed in terms of cycles and patterns
and in terms of attachment needs and fear. So, for instance, the therapist will
ask a partner to share specific fears with his/her partner, thus creating a new
kind of dialogue that fosters secure attachment. These tasks and
interventions are outlined in detail elsewhere together with transcripts of
therapy sessions (Johnson, 1996; 1998, 1999).
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Four randomized clinical trials of EFT have been conducted to
measure the effectiveness of EFT (Levy, 2000). In three other studies,
subjects acted as their own controls; in one of these the primary focus was

upon predictors of success in EFT (Johnson & Talitman, 1996).

In terms of the percentage of couples recovered, the first and the most
recent studies of EFT found rates of 70 to 73% recovery from relationship
distress, in 8 to 12 sessions (Johnson & Greenberg, 1985; Johnson &
Taiitman, 1997). There is also a number of small studies on the process of
change in EFT that support the notion that engagement with emotional
experience and interactional shifts are the active ingredients of change in this

approach (Johnson, Hunsley, Greenberg & Schlindler, 1999).

Another intervention technique of attachment is corrective attachment
therapy which is one or two-week intensive therapy programs for individuals
and couples. These programs provide an opportunity for adults to explore
and modify attachment experiences, both past and present, in a safe and

constructive professional environment.

The goal is to understand and change attitudes, behaviors and
patterns of relating those are barriers to achieving healthy, fulfilling and loving
lives and relationships. The therapy program is arranged according to

individual’s or couple’s relationship needs (Evergreen, 2004).

Even though it is not directly related with this study, a brief information
about attachment disorder should be given. Both attachment theory (Bowlby,
1969, 1982) and infant-parent psychotherapy (Fraiberg, Adelson & Shapiro,
1975) emerged in the 1970s as seminal influences on the emerging field of
infant mental health. Several mental health programs oriented to infants,
toddlers, preschoolers, and their families have integrated attachment theory
and infant-parent psychotherapy in varying degrees into their clinical
approaches. Here are some examples of these: The infant-parent program,

the child trauma research project, steps towards effective, enjoyable

38



parenting, attachment theory and a transactional approach to intervention, a
relationship-based intervention for maltreated infants and toddlers (see

Cassidy & Shaver, 1999, for a review).

Attachment disorder occurs in childhood. Children without proper care
in the first few years of life may create problems for the child. (Evergreen,
2000). When attachment lacks in childhood, adults then lack the ability to
create, and maintain relationships and do not trust easily. As
aforementioned, attachment theories focus on the formation of interpersonal
bonds, particularly bonds that offer the promise of security, intimacy, and the

regulation of emotion.

The first aspect they identify is the caregiver and the way they bring up
the child: A secure style develops when the caregiver is always available,
affectionate, and responsive, resulting in a more trusting, sociable, and
confident child (Bee, 2000).

1.1.7 Psychoeducational Groups and Attachment Style

Although psychoeducational groups are considered similar to
guidance groups, Brown (1998) uses the term to describe a broad range of
groups that have a significant educational component. The basic assumption
of psychoeducational groups is that life skills can be taught and people can
learn new ways of solving problems. Such groups may serve children,
adolescents, and adults in different settings. A variety of skills have been
taught using this approach, ranging from how to live life after a heart attack,

to how to manage a schizophrenic child or how to cope with disasters.
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Indeed, most of the important things people do (marriage, parenthood,
etc.) are not taught to accomplish so people learn them through modeling or
by trial and error. The basic assumptions of the psychoeducation therefore,
are that people will learn new skills to apply to their personal lives with
practice and they can use the skills consistently enough to cause changes in
their lives (Anderson, 2001). Even though there are various
psychoeducational groups about different subjects (O’'Rourke & Worzbyt,
1996), no psychoeducational group training for attachment intervention or
prevention has been developed apart from the one that was prepared for the
present study.

Psychoeducational groups, both in Turkey and abroad, are generally
designed to learn to cope with some traumatic events such as earthquakes
(Oztan, Aydin, Eroglu, & Stuvland, 2001) or trauma (Allen, Kay, & Glodich,
1997) or skills training (Stmer, 1999), parent involvement training (Akkok,
Ogetijrk, Kokdemir, Annak, & Cakin, 2000; Akkok, Ogetijrk, & Kokdemir,
1998).

In short, psychoeducational groups are basically educational and
directed toward either learning to cope or skills training, frequently with
children or adolescents (Morganett, 1994).

The idea of changing attachment style is rooted partly in the nature of
attachment style. Research has indicated that there is some variability in
attachment throughout the life span, with late adolescent and young
adulthood representing particularly active developmental stages for
relationship functioning (as cited in Walker & Ehrenberg, 1998).

If this is the case, that is; if the attachment style of an individual shows
at least some degree of variability across the life cycle, it would then be
possible to change the dysfunctional attachment styles toward more
functional ones by implementing some intervention strategies, particularly in

groups where opportunities to interact with others are present.
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Pistole (1997) is the first author who suggested that group counseling
is an appropriate medium for improving individuals’ attachment styles toward
a more functional secure type attachment as the group provides a secure
environment and opportunities for secure attachments. Further, since
interpersonal relating is the basis of both attachment and group process,
there is reason to believe that attachment theory is relevant to group work
(Pistole, 1997).

Literature advocates structured psychoeducational group for
facilitating more functional and secure attachment style in relating with the
significant others and establishing more secure relationships.

As suggested by Pistole (1997), because attachment is proposed to
be the foundation of interpersonal relationships it seems worthwhile to use
attachment theory to design psychoeducational groups (for instance, on
college campuses or in community mental health centers) for singles,
distressed couples, or divorced persons. In Turkish society, there is no
formal education focused on developing relationship skills. However, central
relationships are important to our well being and meaning in our lives, as
documented in theories that identify the formation of a central relationship as
a core developmental task.

Pistole (1997) suggested that goal should be to help people identify
their own and their partner's attachment style, to gain skills in decoding the
meaning of the partners’ attachment behavior in any given relationship and to
understand how the partner’s attachment organization works together or
against each other which contributes to satisfaction or dissatisfaction in the
relationship

In using an attachment perspective to examine relationship functioning,
the counselor’s tasks are to clarify attachment-related behavior and to guide
clients toward more secure attachment organizations, because research
consistently finds that secure attachment is associated with more positive
personal and relationship characteristics (Shaver & Hazan, 1993; Yalom,
1995; Kivlighan & Goldfine, 1991; Kivlighan & Mullison, 1988). Clarifying
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attachment behavior includes helping group members recognize the
distortions connected with various components of their working model. In
groups, a person can learn “to recognize when another person is both
trustworthy and willing to provide a base [and learn also] to collaborate with
that person in such a way that a mutually rewarding relationship is initiated
and maintained”. The consensual validation and multiple sources of
corrective interpersonal feedback that occur provide a resource for change
that is unique to the group context (Bowlby, 1979).

Satterfield, Buelow, Lyddon, and Johnson (1995) pointed out that a
significant and meaningful relationship may exist between attachment
patterns and the extent to which people develop the resources to cope
effectively with stress. In particular, their findings provide indirect support for
the notion that attachment experiences may contribute to more effective
emotion regulation. It is likely that persons with positive parental bonding
experiences and secure adult attachment: (1) interpret life events as less
stressful; (2) are more likely to have more coping resources on which to
draw; and (3) may better understand the relationship between stress and
coping, which is to say they may be in a better position to exercise cognitive
control over their response to stressful events by drawing on a variety of
coping resources.

Using group concepts of Yalom (1992), the counselor’s application of
an attachment perspective in conjunction with therapeutic factors (e.g., the
corrective capitulation of the primary family group and interpersonal learning)
can help members to recognize parataxic distortions in their central
relationships; reorganize perceptions and strategies for managing attention,
emotion, and behavior; change their irrational beliefs about whether they are
lovable and whether the partner is actually being accessible to them.

To accomplish these goals, the counselor needs to conceptualize in
the group, all the individual, dyadic, and family levels of experience that

characterize counseling groups.
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The counselor’s initial task is to establish the group as an interacting,
interdependent unit in which members feel safe and accepted (as cited in
Pistole, 1997). Procedures such as defining goals for members and the
group, facilitating the connection between members, and exploring members'
concerns promote a sense of openness, trust, and security in the group as a
whole as well as in its members. In addition, in the early sessions of the
group, the counselor models emotional accessibility through his or her
psychological presence, sensitive listening, responsiveness, respect for
others, and interest in members' and the group's welfare. These behaviors
and attitudes constitute effective caregiving. As the counselor’s behavior is
exhibited by members and becomes incorporated as a group norm, an
atmosphere of appropriate caregiving begins to characterize the group.
Because accessibility and caregiving are central to attachment (Bowlby,
1988), the procedures and norms that form a therapeutic group environment
may provide the conditions for attachment.

In the group environment members' emotional states may trigger their
attachment system because attachment is activated when persons are
feeling distress, and seek closeness. Moreover, the initial group meetings
engender discomfort and stress as members begin to interact, know one
another, and allay their anxieties and fears about the group process.

These conditions may stimulate the attachment system and, within a
caregiving atmosphere, contribute to the formation of attachments within the
group (Pistole, 1997).

If members feel attached to the group itself, then the group will function
as a secure base and safe haven, and members can use the group like other
attachment figures to anchor exploration and provide soothing. Therapeutic
change may accrue in concert with alternating phases of relinquishing and
reestablishing closeness with the group, its security and protection. As
individual members encounter strangeness or isolation in their personal lives
that is, situations that signal increased risk and arouse anxiety and the need

for proximity (Bowlby, 1979) they may approach the group as a safe haven
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and secure base of attachment. Counselors can support and use this type of
a secure attachment through group-level interventions; noting the sense of
security and safety or soothing derived from the group.

At the level of intra- and interpersonal change, attachment theory may
be utilized with the content of group work. In the beginning of the group
counseling sessions, members' attachment behavior will be present in group
counseling sessions. Although some group relationships or associations are
not characterized by attachment, group interactions usually reflect members'
typical bonding patterns. As the group develops into a social microcosm,
members begin to exhibit their typical patterns of relating and, thereby,
present their interpersonal problems in the group interaction. Attachment
patterns would then characterize members' here-and-now group interaction
as well as their reports about their relationships outside of therapy (as cited in
Pistole, 1997).

According to Pistole (1997) as attachment-related interactions occur,
interventions can focus on clarifying when and how attachment operates
within and between clients. This clarifying work will help the members to gain
insight into their own attachment behaviors. Part of the cralifying work may
be done by giving information about attachment styles which, in turn, helps
clients to gain insight into their own attachment related behaviors.

In conclusion, because caregiving patterns are linked to the
attachment organization and because group members provide care in terms
of responsiveness and availability to one another, group counseling
experience may increase satisfaction in relationships by enhancing members'
caregiving behaviors toward a secure one. Although the group experience
may help members to become attached to others securely, there will still be
some persons who need to use "secondary” strategies. In other words,
people with insecure attachment organizations such as preoccupied or
avoidant may maintain their attachment relationships and, may not construct
an internal model that guides appropriate caregiving responses (as cited in

Pistole, 1997). These people may not benefit from the group experience.
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That is why in this study only the insecure/preoccupied students were chosen
as an experimental and control group members and the avoidant ones are
avoided.

Moreover, since the group is an accessible medium on a regular basis,
this experience may provide comfort and disconfirm the earlier irregular
accessibility to the attachment figure and may help members to generate a
secure attachment style (Bowlby, 1979).

To conclude, although rather controversial, there is some evidence that
early insecure attachment styles of the individuals may be improved toward
secure by providing an appropriate group experience. On the other hand, one
may argue that a well-established attachment style might be very resistant to
change.

There is a paucity of research and only a theoretical suggestion in the
literature into investigating whether attachment styles of the individuals may
be changed, however, it may be worth trying to alter individuals’ attachment
styles toward secure in a group setting, because it is clear that
psychoeducational approach can be used to help clients understand their
attachment styles and deal with their own difficulties about their attachment
styles. This understanding, in turn, might facilitate a determination to replace
the existing insecure attachment style with a secure one.

Thus, the basic concern of this study was whether dysfunctional
attachment styles be improved toward more functional ones in a
psychoeducational group counseling setting.

On the basis of the belief that Attachment-Oriented-Psychoeducational
Group-Training program could help people develop the essential life-skills to
better understand and manage the course of their central relationships, the
attachment-oriented psychoeducational group training was designed by the
researcher. In this group process, the leader briefly considered the following

issues:
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a. Definition of attachment,

b. Description of the attachment styles and their characteristics (taking care
to emphasize the normative quality of attachment organizations and
security feelings)

c. Explanations regarding how the attachment system operates (e.g., the
conditions that activate the attachment system and responses to

separation or relationship termination) (Pistole, 1997).

1.2. Purpose of the Study

The present study began with an expectation that attachment style
would be related with self-esteem as documented by earlier research carried
out in Turkey (Sumer & Gungor, 1999a). Another prediction of the study was
that a psychoeducational group environment would help adolescents to gain
awareness into their attachment styles and understand how their attachment
stlyes might have affected their close relationships. Such an awareness, in
turn, might help them improve their attachment style toward a secure and
healthy direction. This prediction was stemmed from Pistole’s (1997) ideas
regarding the possibility of changing the attachment style by group
intervention strategies.

Thus, the present study was designed in two consecutive phases
aiming at 1) to carry out a field study to investigate the frequency of
attachment styles of the Turkish university students as well as the
relationship between their attachment styles and self-esteem levels as a
function of gender and 2) to assess the effect of the Attachment-Oriented-
Psychoeducational-Group-Training on improving the insecure/preoccupied
group members’ dysfunctional attachment style and related self-esteem.

In the first phase of the study three questionnaires, namely Relationship
Questionnaire, Relationship Scales Questionnaire and Rosenberg Self-
esteem Scale were used to investigate whether a relationship existed
between attachment styles and self-esteem. The second phase of the study

is an experimental study in which Relationship Scales Questionnaire and
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Rosenberg Self-esteem Scale were used to assess the effect of the

Attachment —oriented —psychoeducational-group-training program (see the

method section for a detailed explanation).

1.2. Research Questions

—

This research sought answers to the following research questions:

What is the incidence of each attachment style among the university
students surveyed?

Are there any significant differences in the Relationship Questionnaire
subscales scores (RQ) and Rosenberg Self-esteem Scale (RSS) scores
of the participants in terms of gender?

Are there any significant differences in the Relationship Scales
Questionnaire subscales scores (RSQ) and Rosenberg Self-esteem
Scale (RSS) scores of the participants in terms of gender?

Is there any significant difference between the pre-test and post-test
RSQ scores of the experimental group members?

Is there any significant difference between the post-test and follow up
RSQ scores of the experimental group members?

Is there any significant difference between the pre-test and follow up RSQ
scores of the experimental group members?

Is there any significant difference between the pre-test and post-test RSQ
scores of the control group members?

Is there any significant difference between the post-test and follow up
RSQ scores of the control group members?

Is there any significant difference between the pre-test and follow up RSQ

test scores of the control group members?

10.Is there any significant difference between the pre-test and post-test

Rosenberg Self-Esteem Scale (RSS) scores of the experimental group

members?
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11.Is there any significant difference between the post-test and follow up test
Rosenberg Self-Esteem Scale (RSS) scores of the experimental group
members?

13.1s there any significant difference between the pre-test and follow up test
Rosenberg Self-Esteem Scale (RSS) scores of the experimental group
members?

14.1s there any significant difference between the pre-test and post-test
Rosenberg Self-Esteem Scale (RSS) scores of the control group
members?

14.Is there any significant difference between the post-test and follow up test
Rosenberg Self-Esteem Scale (RSS) scores of the control group
members?

15.15. Is there any significant difference between the pre-test and follow up
test Rosenberg Self-Esteem Scale (RSS) scores of the control group
members?

16.1s there any significant difference between the experimental group and
the control group in terms of their pre-test for RSQ?

17.1s there any significant difference between the experimental group and
the control group in terms of their post-test for RSQ?

18.1s there any significant difference between the experimental group and
the control group in terms of their follow up test for RSQ?

19.Is there any significant difference between the experimental group and
the control group in terms of their pre-test for RSS?

20.1s there any significant difference between the experimental group and
the control group in terms of their post-test for RSS?

21.Is there any significant difference between the experimental group and

the control group in terms of their follow up test for RSS?

1.4 Limitations of the Study
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There exist some limitations in this study, which may affect the
interpretation and generalization of the findings.

During the administration, participants were asked to write their names
and communication information like address, e-mail address and telephone
number. Although, confidentiality was assured by telling them that the
information revealed by them will only be used to reach them for the following
step of the study, which consists of the application of Attachment-Oriented-
Psychoeducational-Group-Training, this may effect the participants’ answers’
objectivity.

Another limitation was relared with the reliability of the RSQ. The
Cronbach Alpha reliability was calculated for the four different sub-scales of
the RSQ in the present study. Results showed that for insecure/dismissing
attachment style sub-scale reliability coefficients for 5 items was .53; for
insecure/fearful attachment style sub-scale reliability coefficients for 4 items
was .54; for secure attachment style reliability coefficients for 5 items was .17
and for insecure/preoccupied attachment style reliability coefficients for 4
items was .32. These results showed that although significant the internal
consistenty coefficient of the secure subscale was low. This finding sould be
considered in interpretation and generalization of the findings.

A further limitation of the study is not being able to use The Relationship
Questionnaire (RQ) in the experimental part of study (see method section for

a detailed explanation).

1.5. Definitions of the Terms

Adult Attachment: Adult attachment is the stable tendency of an individual
to make substantial efforts to seek and maintain proximity to and contact
with a one or specific individuals who provide the subjective potential for
physical and/or psychological safety and security (Sperling & Berman
1994).
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Internal Working Models: Mental models are internal structures that reflect an
individual's cumulative experience in past relationships (Bretherton, 1988;
Collins & Read, 1990). Mental models guide behavior and affective
experience in relationships and provide a cognitive/emotional context
through which information about relationships is filtered and can be
interpreted. These models begin to evolve during early childhood and
gradually become more elaborated and stable over the course of
development (Collins & Read, 1990).

Self-esteem: Self-esteem is the total of one’s self-confidence, self-worth and
self-respect. According to Purkey (1988), the totality of a complex,
organized, and dynamic system of learned beliefs, attitudes and opinions that
each person holds to be true about his or her personal existence.

Affect Regulation: Affect regulation involves the tolerance, awareness,
expression, and control of physiological, behavioral, or experiential aspects
of an affective experience (Garber & Dodge, 1991). The regulation of affect
includes both internal (self-regulation) and external (social-regulation)
relational processes which are co-constructed initially with caregivers as part

of the attachment process (Cassidy, 1994).

1.6. Significance of the Study

Ainsworth (as cited in Crowell & Treboux, 1995) highlights the function
of the attachment behavior system in adult life, suggesting that a secure
attachment relationship will facilitate better functioning and competence
outside of the relationship. Ainsworth and Bowlby (1991) notes that there is
“... a search to obtain an experience of security and comfort in the
relationship with the partner. If and when such security and comfort are
available, the individual is able to move off from the secure base provided by
the partner, with the confidence to engage in other activities” (p.38).
Attachment relationships are distinguished as those which provides feelings

of security and places, without which there is loneliness and restlessness, as
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opposed to relationships which provide guidance or companionship,
opportunities to feel needed or to share common interests or experiences,
feelings of competence, alliance and assistance (as cited in Crowell &
Treboux, 1995).

Bowlby (1988) states that the attachment system is central and of
critical importance for the smooth functioning of the other systems. He and
other observers of human behaviors have noticed that when an infant is
healthy, alert, unafraid, and in the presence of its mother, it seems interested
in exploring and mastering the environment and in establishing affiliative
contact with other family and community members.

It is hoped that the present study may contribute to the field of
counseling and education by identifying the university students’ attachment
styles as identifying individual's attachment style is crucial.

Attachment style does highlight the direction of person’s behaviors in
their social environment. In addition, it determines whether the person is
able to be successful in her/his relationships.

Further, the present study attempts to improve secure attachment
style in students by employing a psychoeducation procedure. The aim of the
psychoeducation group is to promote self-awareness about their own
attachment style. Further, if group members find secure environment in the
group, they can understand their own attachment styles, they can learn how
their attachment styles affect their behavior, their feelings and they can learn
to identify others’ attachment styles and arrange their behaviors accordingly.
They can even deal with the pain of separation or loss easily as a result of
changing their perceptions of their own values and their relationships with
significant others.

Therefore, if the group procedures used in this study is helpful, then it
may enable the client to be aware of how dysfunctional their attachment
related behaviors may be to the group members, these procedures can later

be used for both remedial purposes for resolving the unfinished issues in the
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previous relationship experiences and for establishing healthier future
relationships.

In the psychoeducational group a structured group format was
followed and the group members were given information regarding; what
attachment style is, how attachment styles are effecting our behaviors and
feelings and how we can understand and change our attachment styles from
insecure to secure.

Thus, the clients in the group may be helped to gain awareness about
their feelings and behaviors with respect to their attachment styles. It is
predicted that the group setting will give the clients a secure environment in
which they will find a comfortable learning environment and express their
feelings easily. By doing this, it might be possible to change their awareness
and perception of the attachment style.

The group milieu also provides caregiving and caretaking situations. As
it is mentioned before, it is not easy for preoccupied attached people to ask
help from others (because of their negative model of self and fear of
rejection) and to give care to the others (for the same reasons).
Psychoeducational group may help them to be able to ask for care and, to be
able to give care to the others by creating an accepting and supporting
environment. The group leader can also be a good model for both giving and
taking care for the group members. The group may also give an opportunity
to the group members to understand that they are not the only one who feel,
behave and think that way. It may help the members to learn about the other
group members’ problem solving behaviors. Because the group environment
is different than real life, it may be easier for participants to try new behaviors
in a group setting and evaluate and transformate these bevariors to in vivo
situations.

In recent years there have been different group settings especially in
U.S to deal with the difficulties in close relationships. Marriage Prevention
Programs (Siliman & Schumm, 2000) can be given as an example. In

Turkey such group-counseling programs are rare, if not non-existent. In the
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present study, an attachment-oriented-psychoeducational-group-training
program was developed. It is hoped that this group counseling program
facilitates the following preventive studies about close relationships in
Turkey.

It is also expected that the psychoeducational group may be particularly
useful for the members in their future parenting experiences; that is, as the
group members learn the importance of parents’ role on adult attachment
styles they may show more efforts to raise their children as secure

individuals.
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CHAPTERIII

METHOD

In this chapter the methodological procedures followed in the present
study are presented. The first section introduces the overall design of the
study. The second section describes the sample and the selection of the
participants. The third section is related with the instrumentation process and
addresses the instruments used for the data collection procedure. The fourth
section illustrates the attachment-oriented-psychoeducational-group-training
procedure and the training material used in the study. The fifth and final

section explains the data analyses procedures.

21 Overall Research Design and Selection of the Subjects

The present study primarily aims at assessing the effect of an
Attachment-Oriented-Psychoeducational-Group-Training procedure on the
preoccupied/insecure attachment style and related self-esteem of university
students. In addition, the incidence of attachment styles of METU students
and, a possible relationship between the self-esteem levels of male and
female students and their attachment styles were investigated. Thus, the

present study involved two consecutive phases.
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First phase is consisted of a descriptive study in which the relationship
between self-esteem and attachment styles was investigated using a 2
(gender) x 2 (high-low self-esteem) MANOVA, on the four subscales scores
of both the Relationship Scales Questionnaire (RSQ) and, the four subscales
scores of the Relationship Questionnaire (RQ). In these analyses, subscales
of RQ and RSQ served as the dependent variables while gender and self-
esteem levels were the independent ones. In determining the high and low
self-esteem groups the median score of 3.30 was established as the cut off
point for the Rosenberg Self-esteem Scale. Participants who scored above
the score of 3.30 were accepted as high self-esteem group while participants
who scored below the 3.30 score were considered as having low self-
esteem.

The second phase of the study is comprised of an experimental study
and aimed at investigating whether it was possible to improve participants
with insecure/preoccupied attachment style toward developing secure
attachment style. This phase of the study included the implementation of a
10-session Attachment-Oriented-Psychoeducational-Group-Training.

The administration of the scales was carried out by the researcher
herself in the first and the descriptive part of the study. However, in the
second and experimental phase of the study, students responded via the
internet for pre, post and the follow-up tests. Application via internet was a
necessity stemmed from the practical issues that the researcher
encountered. To assess the attachment styles of the subjects 755 students
(549 males, 204 females) who were in their third year in various departments
of METU were presented with the Relationship Scales Questionnaire (RSQ),
and the Relationship Questionnaire (RQ) during the Turkish language course
classes. Self-esteem levels of the participants were measured by Rosenberg
Self-esteem Scale (RSS). Additionally, for the purpose of collecting
information about subjects’ life events an “Information Form” that was

developed by the researcher was administered.
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In the selection process of the subjects although three measures
(Relationship Scales Questionnaire [RSQ], Relationship Questionnaire [RQ]
and Rosenberg Self-Esteem Scale [RSS]) were used in the first phase of the
study, only two measures (Relationship Scales Questionnaire [RSQ] and
Rosenberg Self-esteem Scale [RSS]) were considered in the second phase.
The reason for applying two different measures of attachment style was to
improve the quality of selection of the participants for the study. By
administering two questionnaires it would be possible to validate the results
for each participant and ensure that the selected participants responded
consistently to the attachment measures. Thus, such an application strategy
would control the errors that may stem from the misunderstandings of the
test instruction and, in turn, decrease the number of errors in responses.
Moreover, earlier attachment studies conducted by Sumer and Gungor
(1999a) used the same questionnaires simultaneously.

On the other hand, observations of the students’ test-taking behaviors
in the first phase of the study indicated that although both instruments were
administered in a personal contact environment there were errors in students’
understanding of how to respond to the questions of the Relationship
Questionnaire (RQ). In the Relationship Questionnaire there are four
paragraphs that describe four attachment styles; at the end of each
paragraph there is a Likert scale on how suitable the paragraph describes the
students’ behavior. At the end of the questionnaire, the students were also
asked to select the most suitable paragraph that best matched their behavior.
The participants were personally asked to check the response and, even with
this reminder, most participants forgot to check their responses to the last
question.

The RQ was designed to obtain continuous ratings of each of the four
attachment patterns, and this is the ideal use of the measure. However, if
necessary, the RQ can also be used to categorize participants into their best
fitting attachment pattern. The highest of the four attachment prototype

ratings can be used to classify participants into an attachment category. A
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problem arises when two or more attachment prototypes are rated equally
high. To deal with this, Bartholomew and Horowitz, (1991) asked participants
to choose a single, best fitting attachment pattern. However, if they have not
chosen a best fitting attachment pattern, the researcher can either delete the
participant(s) from the data set, or use a method of randomly (perhaps
flipping a coin) selecting one of the two prototypes as the attachment
category. Unfortunately, if there is a 3-way tie for highest rating and a best
fitting attachment pattern has not been chosen, then there is no option but to
delete that participant's data (Bartholomew & Horowitz, 1991).

These difficulties indicated that this questionnaire would be difficult to
administer on the internet. Besides, the researcher had the concern that if
there were too many questionnaires and if the questionnaire was too long
there would be a lower response rate in the unsupervised internet
application. The relationship scales questionnaire was easier to apply via the
internet because the question style was easier for respondents. The
relationship between the scores of the two attachment style questionnaires
(The Relationship Scales Questionnaire and Relationship Questionnaire)
were calculated and a significant relationship was found between the fearful,
avoidant, secure and preoccupied attachment style subscales scores of the
two measures (r=.521, p<.01; r=.482, p<.01; r=.531, p<.01 and r=.539,
p<.01, respectively). Based on the aforementioned reasons, and the
evidence of a relationship between the two measures, the researcher
decided to use only the Relationship Scales Questionnaire (RSQ) for
measuring attachment styles of the participants and, RQ was not applied to
the students in the experimental phase of the study.

During the administration, participants were instructed that the purpose
of the study was to understand the mechanisms underlying certain problems
or difficulties commonly experienced in interpersonel relationships.
Participants were also asked to write their names and communication
information like address, e-mail address and telephone number.

Confidentiality was assured by telling them that the information revealed by
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them will only be used to reach them for the following step of the study, which
consists of the application of Attachment-Oriented-Psychoeducational-Group-
Training about romantic relationships. The participants were also asked
whether they were willing to participate in the Attachment-Oriented
Psychoeducational-Group-Training about romantic relationships by checking
the appropriate option in the information form.

In this first administration, categorical classification showed that in the
METU sample preoccupied/insecure attachment style had the highest
proportion among the other insecure attachment styles. The previous study
conducted in two different universities by Simer and Gungdér (1999a) has
given the same result. Then the researcher has decided to work with
insecure/preoccupied group in experimental part of this study.

For selecting the participants for the second part of the study, a second
application of the measures were considered necessary as almost six
months (the summer period and one semester) have passed since the first
application, due to the several practical difficulties that the researcher
encountered. Thus for the experimental phase of the study, the Relationship
Scales Questionnaire, Rosenberg Self-Esteem Scale and Information Form
were needed to re-administer. However, this time the instruments were sent
via the internet to a total of 230 (172 males, 58 females) students who had
insecure/preoccupied attachment style at first administration of RSQ and RQ.
Forty one insecure/preoccupied students replied to the questionnaire and the
information form. Twenty seven of the insecure/preoccupied students were
males and 14 of them were females.

The scores that the participants obtained from these two
administrations of the instruments were used to select participants for the
attachment-oriented-psychoeducational-group-training program.  Three
inclusion criteria were established as follows: 1. Having preoccupied/insecure
attachment style, 2. Volunteering to participate in the psychoeducational
group training program, 3. Not experiencing any significant life event in the

last six months.
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Subjects who met these criteria were chosen and randomly assigned to
the preoccupied/insecure attachment style experimental and the
preoccupied/insecure attachment style control groups. Equality between the
experimental and control group subjects’ pre-test scores of the Relationship
Scales Questionnaire (RSQ) scores and Rosenberg Self-esteem Scale
(RSS) scores was ensured before the application of the training ({{16.58] =
.676, p= .509 for fearful attachment style subscale of RSQ, {[16.99]= .634, p=
.535 for avoidant attachment style subscale of RSQ, {{13.99]= 1,255, p=.230
for secure attachment style subscale of RSQ and {[{12.78] = -.055, p= .957 for
preoccupied attachment style subscale of RSQ and {{17]= .628, p= .538 for
the RSS). Thus, 2 groups; 1 insecure/preoccupied experimental group, 1
insecure/preoccupied control group were established. A 10-session
Attachment-Oriented-Psychoeducational-Group-Training program that was
developed by the researcher was implemented to the experimental group
twice weekly for 5 weeks, 90 minutes for each session. Control group was
not given any treatment. Fifteen days after the completion of the treatment
procedure post-tests were administered to the experimental and the control
group. In addition, three months after the treatment procedure the follow-up
measures were given both to the training and the control groups.

The experimental group also answered the five questions in the
evaluation form one-week after the attachment-oriented-psychoeducational-

group-training was completed.

2.2 Participants

Out of 41 students replied the questionnaires, a total of 19 volunteer
subjects who met the selection criteria of having preoccupied/insecure
attachment style from RSQ were assigned to preoccupied/insecure
experimental (11 students; M= 5.64, SD= .66 for preoccupied subscale
score, M= 3.55, SD= 1.0357 for fearful subscale score, M= 3.69, SD= .61 for

secure subscale score, M= 3.80, SD= .80 for avoidant subscale score, M=
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3.01, SD= .70 for Rosenberg Self-esteem Scale score), and the preoccupied-
insecure control groups (8 students; M=5,66, SD= .85 for preoccupied
subscale score, M= 3.25, SD= .87 for fearful subscale score, M= 4.07, SD=
.69 for secure subscale score, M= 3.60, SD= .57 for avoidant subscale score,
M= 2.81, SD= .63 for Rosenberg Self-esteem Scale score).

These findings showed that 19 students have met the established

inclusion criteria in all respects.

2.3 Data Collection Instruments

Three questionnaires, one information form and an evaluation form
were used to collect data. Detailed information about the data collection

instruments is presented below:

2.3.1 Information Form

The information form (APPENDIX A) was prepared by the researcher to
collect demographical information about the subjects. In addition, the
information form questions the respondents whether they experienced any
important life events within the last 6 months, whether they presently had any
romantic relationship and the like. Subjects were selected according to the

information form results as well as their scores on RSQ.

2.3.2 Relationship Scales Questionnaire (RSQ; Griffin &
Bartholomew, 1994)

The RSQ (APPENDIX B) contains 18 short statements drawn from
Hazan and Shaver's (1987) attachment measure, Bartholomew and
Horowitz's (1991) Relationship Questionnaire, and Collins and Read's (1990)
Adult Attachment Scale. On a 7-point scale, participants rate the extent to

which each statement best describes their characteristic style in close
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relationships. Five statements contribute to the secure and avoidant
attachment patterns and, four statements contribute to the fearful and
preoccupied attachment patterns. Taking the mean of the four or five items
representing each attachment prototype derives scores for each attachment
pattern. (Collins & Read, 1990).

The RSQ can be worded in terms of general orientations to close
relationships, orientations to romantic relationships, or orientations to a
specific adult and peer relationship. The RSQ was translated into Turkish,
reliability, and validity studies of the scale were carried out with a Turkish
sample of 123 students by Simer and Glngor (1999a). The result of the
construct validity study, using principal component analysis with varimax
rotation, showed that the instrument had two identifiable dimensions with
eigenvalues over 1. The first factor explaining 42 %, the second factor 27 %
and both factors explaining the 69 % of the total variance. The secure and
fearful attachment styles were loaded in the first factor with factor loadings
between -.76 and .87 respectively. In the second factor, preoccupied and
avoidant attachment styles were loaded with factor loadings between .89 and
.56, respectively (Sumer & Glngo6r, 1999a). In their study, Simer and
Gungor (1999a) carried out a reliability analysis and found that the test-retest
correlation coefficients ranged between .54 and .78. A cross-cultural
comparison with a U.S. sample was also made by Sumer and Gungor
(1999a). The findings of these studies also showed that RSQ had
satisfactory level of reliability, stability and convergent validity (Simer &
Gungor, 1999a).

As the instrument had recent satisfactory validity evidence and tested
with a similar sample of university students, no additional validity study was
conducted in the present study. However, Cronbach Alpha reliability was
calculated for the four different sub-scales of the RSQ in the present study.
Results showed that for insecure/dismissing attachment style sub-scale

reliability coefficients for 5 items was .53; for insecure/fearful attachment style
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sub-scale reliability coefficients for 4 items was .54; for secure attachment
style reliability coefficients for 5 items was .17 and for insecure/preoccupied
attachment style reliability coefficients for 4 items was .32. Since the number
of the items is few in RSQ sub-scales, these results were interpreted as the
evidence of satisfactory level of reliability. These findings were also
consistent with the results of the previous Turkish studies (Simer & Gungor,
1999a).

2.3.3 Relationship Questionnaire (RQ; Bartholomew & Horowitz,
1991)

The RQ (APPENDIX C) was developed by Bartholomew and published
by Bartholomew and Horowitz (1991). This self-report instrument is designed
to assess adult attachment style within Bartholomew's (1990) four-category
framework. RQ is a single item measure made up of four short paragraphs,
each describing a prototypical attachment pattern as it applies to close adult
peer relationships. Participants are asked to rate their degree of
correspondence to each prototype on a 7-point scale. An individual might
rate him or herself something like: Secure 6, Fearful 2, Preoccupied 1, and
Avoidant 4. These ratings (or "scores") provide a profile of an individual's
attachment feelings and behavior.

The RQ can either be worded in terms of general orientations to close
relationships, orientations to romantic relationships, or orientations to a
specific relationship (or some combination of the above). It can also be
reworded in the third person and used to rate others' attachment patterns. In
this study participants rated RQ by thinking about their romantic/intimate
relationships.

This self-classification measure of adult attachment style asks
respondents to indicate which of the four descriptive paragraphs best
describes how they feel about close relationships. The four paragraphs
respectively characterize secure, avoidant, preoccupied, and fearful

attachment styles. Bartholomew (1990) reported that the four RQ self-
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classifications demonstrated moderate stability ratings over a 2-month
period: secure, .71; dismissive, .49; preoccupied, .59; and fearful, .64. In
addition, Bartholomew and Horowitz (1991) found with a college sample that
the four attachment styles were related in theoretically consistent ways with
both self-reports and friend-reports of respondents' self-esteem and
sociability. More recently, Scharfe and Bartholomew (1994) reported that
63% of the women and 56% of the men in their young adult sample retained
the same RQ self-classification over an 8-month interval. Self-ratings
indicating a secure attachment style were especially stable, with 71% of
women and 61% of men retaining their secure self-classification across this
time period. Indeed, RQ stability coefficients were comparable to those
obtained by both interview-based and continuously scaled self-report
measures of adult attachment style. Elsewhere, Kirkpatrick and Hazan (1994)
reported an overall 70% correspondence rate in attachment style self-
classification over a 4-year period within their adult sample.

In Turkey, SUmer and Gungor (1999a) conducted the reliability and
validity studies of RQ and have found satisfactory level of reliability, stability

and convergent validity.

2.3.4 The Rosenberg Self-Esteem Scale (RSS; Rosenberg,
1965)

The Rosenberg Self-esteem Scale (RSS) (APPENDIX D) is a 10-item
Guttman Scale developed by Rosenberg (1965) for the purpose of measuring
adolescents’ global self-esteem.

Rosenberg (1965) reported that the scale has satisfactory
reproducibility and stability. The reproducibility of this scale is 92 percent and
its stability is 72 percent; these coefficients are satisfactory in terms of the
criteria established by Guttman (1950) and Menzel (1953) (as cited in
Rosenberg, 1965). Rosenberg Self-Esteem Scale is scored by using Likert
scoring format. The scale has ten items formulated to assess the self-

appraisal of the individual. Five of the items are phrased positively, e.g., ‘On
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the hole | am satisfied with myself’; the other five are phrased negatively,
e.g., ‘| certainly feel useless at times’ (Hensley, 1977). Respondents were
asked to rate one of the following options: “strongly agree”, “agree’,
“disagree”, or “strongly disagree”. “Positive” and “negative” items were
presented alternatively in order to reduce the effect of the respondent set. It
was reported that little doubt exists concerning the items generally dealing
with a favorable or unfavorable attitude toward oneself.

The adaptation of Rosenberg Self-Esteem Scale to Turkish
adolescents which included translation, reliability and validity studies were
conducted by Cuhadaroglu (1985) through using psychiatric interviews as
criteria for the Rosenberg Self-esteem Scale with ninth, tenth and eleventh
grade secondary school students. The results revealed that the correlation
coefficient between the interview scores and the score of the self-esteem
scale was .71.

An additional validity study was conducted by Cankaya (1997). The
Self-concept Inventory developed by Baymur (1968) and Rosenberg Self-
Esteem Scale were administered to 144 high school students. The result of
this study revealed modest but significant correlation coefficients between the
scores of the Self-concept inventory and the Rosenberg Self-esteem Scale
(r= .26 for the whole group; p< .001, .26 for the boys; p<.05, and .24 for the
girls; p<.05).

In the present study, RSS was given to 755 METU students. From this
sample 22 RSS forms were excluded due to the incomplete information. For
the remaining 733 students Cronbach Alpha coefficient for RSS was .87.
This indicated that RSS has satisfactory level of reliability for the use of the

present study.
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2.3.5 Evaluation Form

The evaluation form that was prepared by the researcher was given to
the experimental group members one week after the completion of the
training program. Participants were asked to respond to five evaluation
questions that are included in the Evaluation Form as illustrated in Appendix
E.

24 Training Procedure:

The psychoeducational group procedure was used in the present
study to improve the preoccupied/insecure subjects’ attachment styles
(APPENDIX G). The group sessions were held two days per week for 5
weeks duration. Each session lasted between 90 to 100 minutes. METU
Department of Educational Sciences, Counseling and Guidance Program,
group counseling room was used for conducting the group sessions. The
control group did not receive any training.

The researcher designed the attachment-oriented-psychoeducational-
group-training. In preparation of the group program, intelligence, age,
gender, previous learning about the subjects of attachment theory, motivation
of participants, and some primary individual factors like number of romantic
relationships of participants, that might influence the group process were
considered by the leader.

The theoretical framework for the information giving part used in the
program was based on cognitive, behavioral and social learning principles.
As Brown (1998) pointed out, learning theories provide a framework for
determining principles to guide instruction for psychoeducational groups. The
researcher also inspired by the Taxonomy of Educational Objectives
asserted by Bloom, Khatrhilwohl and Masia (1956) in outlining the
instructional goals of the psychoeducational program. The researcher

assumed the taxonomy as a general outline regarding the structure of the
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program as suggested by Brown (1998). Table 2.1 shows how the sessions
were structured.

In the first session of attachment-oriented-psychoeducational-group-
training, experimental group members were informed about the process and
group rules. The leader tried to be sure that the participants all had the
adequate level of information about the process and rules. This session was
also devoted, for the participants, to warm up and getting acquainted with the
process and the other group members.

In the second session, participants were asked about their
expectations from the attachment-oriented-psychoeducational-group-training.
In this session, the leader tried to understand the members’ expectations and
be certain that each member had the same level of understanding of the
group goals and, whenever necessary clarified the group rules and goals.
Participants were informed about the terminology of attachment-oriented
psychoeducational-group-training program in the didactic part of this session.

In the third and fourth sessions, subjects were given information about
the etiology of attachment styles and inner working models based upon the
attachment theory. In these sessions, activities were also used to enhance
the awareness of participants about their thoughts, feelings, behaviors and
attitudes toward romantic/intimate relationships.

The fifth, sixth, seventh and eight sessions were used for the
application phase of attachment-oriented-psychoeducational-group-training.
In these sessions, lecturing continued while the participants were
encouraged and directed to have behavioral and emotional experiences by
joining into the activities and to reflect on these experiences. Homework
assignments were given regarding these experiences and reflections.

The nineth session was designed to give the participants the
opportunity for analyzing and synthesizing and, was parallel with Bloom’s
taxonomy in this respect. In this session, participants were expected to
synthesize and use the information they have learnt from the Attachment —

Oriented-Psychoeducational-Group program.
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The tenth and the final session was used for termination and closure.

Table 2.1 The Attachment-Oriented-Psychoeducational-Group-Training
Program Outline

Number Content Taxonomy Purpose of | Techniques
of Group
Sessions
1 Getting acquainted. Knowledge Education Lecturing
Information about group Skill Training | Discussion
process and group rules Self- Role Playing
_ knowledge Games and
2 Clarifying group goals and Prevention exercise
giving information of the Remediation | Media
terminology. Comprehension
3 The etiology of attachment |e Interpretation
styles.
e Translation
4 Working Models; Model of
self and model of others, o Extrapolation
according to the attachment
styles.
5 The processes of secure Application
close relationship.
6 Fear of loneliness and
rejection
7 Self-esteem
8 Attachment and detachment
9 Discovering the Analysis
characteristics of right Synthesis
partner.
10 Termination
Evaluation
2.5 Data Analyses

The data obtained from the study were analyzed in several steps.
First, to investigate the incidence of attachment styles of METU
students, percentage rates of the students’ from different departments of

METU were calculated.
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Second, a 2 (gender) x 2 (high-low self-esteem) Multivariate Analysis
of Variance (MANOVA) was employed to the mean subscale scores of the
Relationship Scales Questionnaire (RSQ) and Relationship Questionnaire
(RQ).

Third, for the experimental phase of the study, Wilcoxon tests were
conducted to assess whether experimental and the control group members
showed any progress regarding their RSQ and RSS scores from pre-test to
post-test, post-test to follow up and pre-test to follow up tests.

Fourth, Mann-Whitney U tests were conducted to evaluate differences
between the two groups’ (experimental group and control group) attachment
style subscale scores (insecure/preouccupied, insecure/fearful,
insecure/avoidant and secure subscales) and self-esteem scores at pre, post
and follow up tests.

In the fifth and final section responses of the experimental group
subjects to the open-ended questions of the evaluation form were reported.

All statistical analyses were conducted using the descriptive statistics,
MANOVA, Wilcoxon Sign Rank Test and Mann-Whitney U Test
subprograms of the Statistical Package for Social Sciences (SPSS) for
Windows 10.00 Package.
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CHAPTERIIII

RESULTS

In the fourth chapter, the results obtained from the statistical analyses
are presented. The first section displays the results concerning the incidence
of each attachment style in the surveyed sample and reports the percentage
rates of the METU students’ demographical information and some special
characteristics of them, especially related with the romantic part of life. The
second section exhibits the results of the MANOVA regarding the differences
in the attachment styles (RSQ and RQ) as a function of self-esteem and
gender. The third section presents the results regarding the effect of the
Attachment-Oriented-Psychoeducational-Group Training procedure on the
attachment styles and self-esteem levels of the students. The fourth and the
final section displays some qualitative findings obtained from the evaluation
forms that were given to the members of the experimental group after the

implementation of the psychoeducational group.

3.1 The Incidence of Each Attachment Style in the Surveyed Sample

Prior to the analysis, all the data were examined through various
SPSS programs for accuracy of data entry, missing values, and fit between
their distributions and the assumptions of multivariate analysis of variance.
Fourty one cases for RQ and four cases for RSQ were found to have missing
values and were not included in the sample. To improve pairwise linearity

and to reduce extreme skewness and kurtosis, the z score for all variables
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was computed. There were no multivariate outliers observed on the
dependent variables, therefore, no other cases were omitted, leaving 714 for
RQ and 751 for RSQ cases for analysis.

In the present study, to understand the needs and characteristics of
the sample and the selection of participants, 755 METU students from
Faculty of Arts and Sciences departments (204 females and 549 males) were
surveyed. Table 3.1 displays the demographic characteristics and incidence
of each attachment style of the study sample of METU students from different

departments.

Table 3.1 Demographic Characteristics and Incidence of Each Attachment
Style (RSQ and RQ) Of the Study Sample (N= 755).

Variables Mean SD
Age 21.58 1.06
N %
Gender
Male 549 72.7
Female 204 27.0
Missing 2 3
Marital Status
Single 745 98.7
Live together 5 g
Married 1 A
Divorced 0 0
Separated 3 4
Missing 1 A
Number of Romantic Relationship
Never 97 12.8
Only one 184 244
Between two and five 343 45.4
More than five 126 16.7
Missing 5 .6

Table 3.1 (Continued).
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Currently in a romantic relationship

Yes 301 39.9
No 451 59.7
Missing 3 3
Willingness to participate in psychoeducational program
Yes 244 34.1
No 418 58.5
May be 52 7.2
Missing 41 54
Attachment Style (RSQ) = 755
Secure 220 291
Preoccupied 230 30.5
Avoidant 222 29.4
Fearful 46 6.1
Missing 37 4.9
Attachment Style (RQ) N= 755
Secure 339 449
Preoccupied 180 23.8
Avoidant 86 11.4
Fearful 113 15.0
Missing 37 4.9
Self-Esteem (RSS) N= 755
High Self-esteem 364 48.2
Low Self-esteem 389 51.5
Missing 2 3

3.2. Differences in the Attachment Styles as a Function of Self-Esteem
Levels and Gender

For the purpose of investigating the possible differences among the
attachment styles of the participants by gender and self-esteem levels (M=
3.300) a 2 (gender) x 2 (high-low self-esteem) factorial multivariate analysis
of variance (MANOVA) was employed to the subscales scores of both the
Relationship Scales Questionnaire (RSQ) and the Relationship

Questionnaire (RQ). Both attachment style measures have four subscales:
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secure, insecure/preoccupied, insecure/fearful and insecure/avoidant. Self-

esteem levels were measured by Rosenberg Self-esteem Scale (RSS).
Table 3.2 shows the means and the standard deviations of the

Relationship Questionnaire (RQ) of the male and female students with regard

to their self-esteem levels (RSS).

Table 3.2 Means and Standard Deviations of the RQ Subscale Scores by
Students’ Self-Esteem Levels and Gender.

Attachment
Styles (RQ) Self-esteem Levels  Gender M SD N
Fearful Low Self-esteem Male 3.540 1.570 268
Female 4.020 1.700 104
Total 3.670 1.620 372
High Self-esteem Male 2.660 1.510 252
Female 3.060 1.810 90
Total 2.770 1.600 342
Total Male 3.110 1.600 520
Female 3.570 1.810 194
Total 3.240 1.670 714
Preoccupied Low Self-esteem Male 3.960 1.570 268
Female 3.720 1.770 104
Total 3.890 1.630 372
High Self-esteem Male 3.020 1.670 252
Female 2.620 1.540 90
Total 2.920 1.650 342
Total Male 3.500 1.690 520
Female 3.210 1.750 194
Total 3.420 1.710 714
Secure Low Self-esteem Male 3.700 1.530 268
Female 3.740 1.610 104
Total 3.710 1.550 372
High Self-esteem Male 4.660 1.750 252
Female 4.670 1.740 90
Total 4.660 1.740 342
Total Male 4.170 1.710 520
Female 4.170 1.730 194
Total 4.170 1.710 714
Avoidant Low Self-esteem Male 3.110 1.560 268
Female 2.840 1.550 104
Total 3.030 1.560 372
High Self-esteem Male 3.170 1.710 252
Female 3.130 1.840 90
Total 3.160 1.740 342
Total Male 3.140 1.630 520
Female 2.970 1.690 194
Total 3.090 1.650 714
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The results of the MANOVA that was applied to the RQ scores of male
and female students indicated a significant overall main effect of self-esteem
levels (Wilks’ A= .887, F[1.707]= 22.472, p< .001, 7°= .113) and gender
(Wilks’ A=.961, F[1.707]= 7.184, p< .001, *= .039). The interaction effect of
gender by self-esteem level was not significant (Wilks’” A= 998, F[1.707]=
.327, p= .860, 1*= .002).

Table 3.3 shows the results of MANOVA that was employed to the
mean RQ subscale scores of the male and female subjects having high and

low self-esteem levels.
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Table 3.3 The Results of the Multivariate Analysis of Variance Applied to the
RQ Scores of Male and Female Students with Regard to Their Self-Esteem
Levels.

Source Dependent Sum Of df Mean F n2 Observed Sig.
Variable Squares Square Power
Corrected Fearful 173.884 3 57.961 22.591 .087 1.000 .000
Model Preoccupied 183.027 3 61.009 22.878 .088 1.000 .000
Secure 161.393 3 53.798 19.827 .077 1.000 .000
Avoidant 8.450 3 2.817 1.035 .004 .282 .376
Intercept  Fearful 6199.243 1 6199.243 2416.209 773 1.000 .000
Preoccupied 6243.791 1 6243.791 2341.353 767 1.000 .000
Secure 9894.943 1 9894.943 3646.837 .837 1.000 .000
Avoidant 5277.730 1 5277.730 1939.274 732 1.000 .000
Self- Fearful 118.881 1 118.881 46.335 .061 1.000 .000
esteem Preoccupied 145.018 1 145.018 54.380 .071 1.000 .000
Secure 125.329 1 125.329 46.191 .061 1.000 .000
Avoidant 4.347 1 4.347 1.597 .002 243 .207
Gender Fearful 26.920 1 26.920 10.492 .015 .899 .001
Preoccupied 14.214 1 14.214 5.330 .007 .635 .021
Secure .06462 1 .06462 .024 .000 .053 877
Avoidant 3.353 1 3.353 1.232 .002 .198 .267
Self- Fearful .279 1 .279 .109 .000 .063 742
Esteem*  Preoccupied .987 1 .987 .370 .001 .093 .543
Gender Secure .04291 1 .04291 .016 .000 .052 .900
Avoidant 2.061 1 2.061 757 .001 140 .384
Error Fearful 1821.640 710 2.566
Preoccupied 1893.389 710 2.667
Secure 1926.439 710 2.713
Avoidant 1932.263 710 2.721
Total Fearful 9482.000 714
Preoccupied 10449.000 714
Secure 14492.000 714
Avoidant 8775.000 714
Corrected Fearful 1995.524 713
Total Preoccupied 2076.416 713
Secure 2087.832 713
Avoidant 1940.713 713

The result of the MANOVA revealed significant main effects of self-

esteem in fearful, preoccupied and secure subscales of RQ (F [1.713]
46.335, p< .001, 7°=.061; F[1.713] =54.380, p< .001, *= .071; F[1.713]
46.191, p< .001, 7*= .061, respectively). However, MANOVA results showed

no statistically significant self-esteem main effect in avoidant attachment style

subscale of RQ.
MANOVA results also showed significant main effects of gender in

fearful and preoccupied subscales scores of RQ (F [1.713] = 10.492, p< .001,
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n’= .015; F [1.713] = 5.330, p< .05, 7°=.007, respectively). The results
yielded no statistically significant main effect of gender in secure and
avoidant subscale scores of RQ. Results revealed no interaction effect of
self-esteem and gender in any of the RQ subscale scores.

These results showed that students who had lower self-esteem scored
significantly higher in fearful (M= 3.670) and preoccupied subscales (M=
3.890) of RQ, while students who had higher self-esteem had statistically
significant higher mean scores (M= 4.660) in secure attachment subscales of
RQ. No significant differences were found between the mean
insecure/avoidant subscale scores of high and low self-esteem group
students.

The results also indicated that females (M= 3.570) scored significantly
higher in fearful attachment style of RQ than did the male students (M=
3.110). Meanwhile, male students had a statistically significant higher mean
score (M= 3.500) than did the females (M= 3.210) in the preoccupied
subscale of RQ. No significant gender differences were found in
insecure/avoidant and secure subscale scores of RQ.

An additional 2 (gender) x 2 (high-low self-esteem) factorial MANOVA
was employed to the participants’ subscales scores of the Relationship
Scales Questionnaire (RSQ) for the purpose of investigating the possible
differences in the four attachment styles with regard to their self-esteem
levels and gender.

Table 3.4 shows the means and the standard deviations of the
Relationship Scales Questionnaire (RSQ) scores of the male and female

students with regard to their self-esteem levels.
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Table 3.4 Means and Standard Deviations of the RSQ Subscale Score by
Students’ Self-Esteem Levels and Gender.

Attachment
Styles (RSQ) Self-esteem Level Gender M SD N
Fearful Low Self-esteem Male 3.379 1.00 282
Female 3.739 1.111 107
Total 3.478 1.045 389
High Self-esteem Male 3.197 1.091 265
Female 3.427 1.032 97
Total 3.259 1.079 362
Total Male 3.291 1.050 547
Female 3.590 1.083 204
Total 3.372 1.067 751
Avoidant Low Self-esteem Male 4.257 .994 282
Female 4.129 .959 107
Total 4,222 .985 389
High Self-esteem Male 4.245 1.000 265
Female 4179 771 97
Total 4.23 .951 362
Total Male 4.251 1.001 547
Female 4.153 .873 204
Total 4.224 .968 751
Secure Low Self-esteem Male 4.060 .821 282
Female 3.861 .901 107
Total 4.005 .847 389
High Self-esteem Male 4.489 .881 265
Female 4.338 T77 97
Total 4.448 .856 362
Total Male 4.268 877 547
Female 4.088 .876 204
Total 4.219 .879 751
Preoccupied Low Self-esteem Male 4.495 1.039 282
Female 4.266 1.111 107
Total 4.432 1.063 389
High Self-esteem Male 4.112 1.017 265
Female 3.947 .794 97
Total 4.067 .964 362
Total Male 4.309 1.045 547
Female 4.114 .984 204
Total 4.256 1.032 751

The results of the MANOVA, that was applied to the RSQ scores of
male and female students, indicated a significant overall main effect of self-
esteem levels (Wilks’ A=. 931, F [1.744] = 13.872, p< .001, 772= .069) and
gender (Wilks’ A=.960, F [1.744]= 7.800, p< .001, 772= .040). The interaction
effect of gender and self-esteem level was not significant (Wilks’” A= 998, F
[1.744] = .360, p= .837, 7= .002). Table 3.5 shows the results of the
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MANOVA that was employed to the mean RSQ subscale scores of the male

and female subjects having high and low self-esteem levels.

Table 3.5 The Results of the Multivariate Analysis of Variance Applied to the
RSQ Scores of Male and Female Students with Regard to Their Self-Esteem
Levels.

Source Dependent Sum Of df Mean F n2 Observed Sig.
Variable Squares Square Power
Corrected Fearful 22.799 3 7.600 6.833 .027 977 .000
Model Avoidant 1.583 3 .528 .562 .002 167 .640
Secure 41.466 3 13.822 19.167 .071 1.000 .000
Preoccupied 30.915 3 10.305 10.027 .039 .998 .000
Intercept Fearful 7001.722 1 7001.722 6295.959 .894 1.000 .000
Avoidant 10474.915 1 10474.915 11154.074 .937 1.000 .000
Secure 10398.624 1  10398.624 14419.473 .951 1.000 .000
Preoccupied 10486.700 1 10486.700 10203.641 .932 1.000 .000
Self- Fearful 9.049 1 9.049 8.137 .01 .813 .004
esteem Avoidant .05268 1 .05268 .056 .000 .056 .813
Secure 30.396 1 30.396 42.150 .053 1.000 .000
Preoccupied 18.279 1 18.279 17.785 .023 .988 .000
Gender Fearful 12.868 1 12.868 11.571 .015 .925 .001
Avoidant 1.392 1 1.392 1.483 .002 .229 224
Secure 4.526 1 4.526 6.277 .008 .706 .012
Preoccupied 5.764 1 5.764 5.608 .007 .657 .018
Self- Fearful .628 1 .628 .565 .001 A17 453
esteem* Avoidant .143 1 143 162 .000 .068 .697
Gender Secure .08669 1 .08669 120 .000 .064 729
Preoccupied 154 1 154 .150 .000 .067 .699
Error Fearful 830.737 747 1.112
Avoidant 701.516 747 .939
Secure 538.700 747 721
Preoccupied 767.723 747 1.028
Total Fearful 9395.806 751
Avoidant 14104.482 751
Secure 13947.355 751
Preoccupied 14403.271 751
Corrected Fearful 853.536 750
Total Avoidant 703.099 750
Secure 580.167 750
Preoccupied 798.638 750

The result of the MANOVA revealed significant self-esteem main effects
of attachment styles in fearful, secure and preoccupied subscales of RSQ (F
[1.750] = 8.137, p< .05, 5*= .011; F[1.750]= 42.150, p< .001, »*= .053; F
[1.750]= 17.785, p< .001, r°= .023, respectively). However, MANOVA
results showed no statistically significant self-esteem main effect in avoidant

attachment style subscale of RSQ.
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MANOVA results also showed significant main effects of gender in

fearful, secure and preoccupied subscales scores of RSQ (F [1.750]
11.571, p< .001, r*= .015; F [1.750]= 6.277, p< .05, 7= .008; F [1.750]

5.608, p< .05, 772=.007, respectively). The results yielded no statistically
significant main effect of gender in avoidant subscale scores of RSQ.

Results revealed no interaction effect of self-esteem and gender in any
of the RSQ subscale scores.

These results indicated that students who had lower self-esteem scored
significantly higher in fearful (M= 3.478) and preoccupied subscales (M=
4.432) of RSQ while students who had higher self-esteem had statistically
significant higher mean scores (M= 4.448) in secure attachment subscales of
RSQ. No significant differences were found between the insecure/avoidant
subscale scores of the high and low self-esteem group students.

The results also revealed that female students (M= 3.590) scored
significantly higher in fearful attachment style of RSQ than did the male (M=
3.291) students. In the secure attachment style of RSQ, male students had a
statistically significant higher mean score (M= 4.268) than did the females
(M= 4.088). In the preoccupied attachment style of RSQ, male students had
a statistically significant higher mean score (M= 4.309) than did the females
(M= 4.114). No significant gender differences were found in

insecure/avoidant subscale scores of RSQ.
3.3 Results Regarding the Non-parametric Statistical Analyses

Mann-Whitney U and Wilcoxon tests were used for the nonparametric
analyses. In the present study, the researcher had initially planned to use
Repeated-Measures of MANOVA. However, close inspection of the data
showed that some of the assumptions of MANOVA were not met and the
data were not suitable for a MANOVA analysis. Thus, the researcher

decided to use nonparametric tests as an alternative.
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First, twelve separate Wilcoxon tests were conducted to evaluate
whether experimental and control group members showed any significant
differences in their attachment sub-scale scores and Rosenberg Self-esteem
scale scores on pre to post-test, post-test to follow up and pre-test to follow
up tests. As known Wilcoxon test is commonly applied to pre-test-post-test-
follow up research design, when it is not suitable to use parametric tests for
dependent samples.

Second, six separate Mann-Whitney U tests were used to test the
differences between the experimental and control groups on pre-post-follow-
up tests of RSQ and RSS. Mann-Whitney U test evaluates whether the
medians on a test variable differ significantly between two groups.

3.3.1 The Results of the Wilcoxon Tests

As mentioned previously Wilcoxon tests were conducted to evaluate
whether experimental group (insecure/preoccupied) members showed any
significant improvement between their pre-test and post-test scores of RSQ.
Table 3.6 shows the changes in the experimental group members’

attachment subscale scores from pre-test to post-test.
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Table 3.6 The Results of the Wilcoxon Test for Pre And Post-Test Scores of
the Relationship Scales Questionnaire for the Experimental Group Subjects.

Wilcoxon Matched Pairs Signed Test

Post-test-Pre-test N Mean Sum z p
Rank  Of Ranks
Fearful - Ranks 7 5.930 41.500 -1.430 153
+ Ranks 3 4.500 13.500
Ties 1
Total 11
Avoidant - Ranks 4 4.380 17.500 -.070 .944
+ Ranks 4 4.630 18.500
Ties 3
Total 11
Secure - Ranks 3 3.500 10.500 -2.004 .045
+ Ranks 8 6.940 55.500
Ties 0
Total 11
Preoccupied - Ranks 7 6.360 44.500 -1.740 .082
+ Ranks 3 3.500 10.500
Ties 1
Total 11

In the experimental group, the results indicated a significant difference
between the pre and post-tests secure subscale scores of the RSQ, z= -
2.004, p< .05. The mean of the ranks in the secure attachment style sub-
scale pre-test score was 3.500, while the mean of the ranks in the secure

attachment style post-test score was 6.940. Table 3.6 shows that out of 11
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experimental group members secure attachment sub-scale scores of 8
subjects significantly increased upon receiving psychoeducational training.
However, three subjects’ secure attachment scores decreased.

The results indicated no significant differences between the pre and
post-test RSQ scores of the experimental group subjects in fearful/insecure
(z= -1.430, p= .153), avoidant/insecure (z= -.070, p =944 ) and
preoccupied/insecure (z=-1.740, p = .082) subscales.

Another Wilcoxon test was conducted to evaluate whether
insecure/preoccupied experimental group members showed any significant
difference between their post-test and follow up scores of RSQ. Table 3.7
shows the changes in the experimental group members’ attachment subscale

scores from post-test to follow up.
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Table 3.7 The Results of the Wilcoxon Test for the Post-Test and Follow Up
Test Scores of Relationship Scales Questionnaire for the Experimental
Group Subjects.

Wilcoxon Matched Pairs Signed Test

Follow up-Post-test N Mean Sum z p
Rank  Of Ranks
Fearful - Ranks 3 3.330 10.000 -1.136 .256
+ Ranks 5 5.200 26.000
Ties 3
Total 11
Avoidant - Ranks 4 5.000 20.000 -.288 774
+ Ranks 4 4.000 16.000
Ties 3
Total 11
Secure - Ranks 5 5.200 26.000 -1.126 .260
+ Ranks 3 3.330 10.000
Ties 3
Total 11
Preoccupied - Ranks 4 4.130 16.500 -.212 .832
+ Ranks 4 4.880 19.500
Ties 3
Total 11

The results indicated no significant differences between the post-test
and follow up RSQ scores of the experimental group subjects in
fearful/insecure (z= -1.136, p= .256), avoidant/insecure (z= -.288, p= .774),
secure (z= -1.126, p= .260) and preoccupied/insecure (z= -.212, p = .832)

subscales.
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A further Wilcoxon test was conducted to evaluate whether
experimental group members showed any significant difference between
their pre-test and follow -up test scores of RSQ. Table 3.8 shows the
changes in the experimental group members’ attachment subscale scores

from pre-test to follow up.

Table 3.8 The Results of the Wilcoxon Test for Pre-Test and Follow Up Test
Scores of the Relationship Scales Questionnaire for the Experimental Group.

Wilcoxon Matched Pairs Signed Test

Follow up-Pre-test N Mean Sum z p
Rank Of Ranks
Fearful - Ranks 6 5.670 34.000 -.664 507
+ Ranks 4 5.250 21.000
Ties 1
Total 11
Avoidant - Ranks 4 7.250 29.000 -.154 .878
+ Ranks 6 4.330 26.000
Ties 1
Total 11
Secure - Ranks 3 2.500 7.500 -1.794 .073
+ Ranks 6 6.250 37.500
Ties 2
Total 11
Preoccupied - Ranks 7 7.290 51.000 -1.604 .109
+ Ranks 4 3.750 15.000
Ties 0
Total 11
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The results indicated no significant differences between the pre-test
and follow up RSQ scores of the experimental group subjects in
fearful/insecure (z= -.664, p= .507), avoidant/insecure (z= -.154, p= .878),
secure (z= -1.794, p= .073) and preoccupied/insecure (z= -1.604, p= .109)
subscales scores of the subjects.

Figure 3.1 illustrates the changes in the experimental group members’

attachment styles scores at pre-test, post-test, and follow-up.
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Secure subscale scores of RSQ

Secure Subscale Mean (RSQ)

Subject Number

Avoidant subscale scores of RSQ

Avoidant Subscale Mean (RSQ)

Subject Number

SecPosttest
==

SecFollow up

EllSecPre-test

AvoiPosttest
==

AvoiFollowup

ElAvoiPre-test

Preoccupied subscale scores of RSQ

Preoccupied Subscale Mean (RSQ)

Subject Number

Fearful subscale scores of RSQ

Fearful Subscale Mean (RSQ)

PreocPosttest
=

PreocFollowup

ElPreocPre-test

Subject Number

FearPosttest
o=

FearFol lowup

ElFearPre-test

Figure 3.1 The Changes in the Experimental Group Members’ Attachment
Styles Subscales Scores at Pre-Test, Post-Test and Follow-Up.

85



Similar statistical procedures were pursued for the control group and a
Wilcoxon test was conducted to evaluate whether control group members
showed any significant difference between their pre-test and post-test scores
of RSQ. Table 3.9 shows the changes in the control group members’

Relationship Scales Questionnaire subscale scores from pre-test to post-test.

Table 3.9 The Results of the Wilcoxon Test for Pre and Post-Test Scores of
the Relationship Scales Questionnaire for the Control Group.

Wilcoxon Matched Pairs Signed Test

Post-test-Pre-test N Mean Sum z p
Rank Of Ranks
Fearful - Ranks 4 4.630 18.500 -.768 443
+ Ranks 3 3.170 9.500
Ties 1
Total 8
Avoidant - Ranks 1 1.000 1.000 -1.761 .078
+ Ranks 4 3.500 14.000
Ties 3
Total 8
Secure - Ranks 2 2.500 5.000 -1.532 125
+ Ranks 5 4.600 23.000
Ties 1
Total 8
Preoccupied - Ranks 4 4.000 16.000 -1.156 .248
+ Ranks 2 2.500 5.000
Ties 2
Total 8
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The results showed no significant differences between the pre-test and
post-test RSQ scores of the control group subjects in fearful/insecure (z= -
.768, p= .443), avoidant/insecure (z= -1.761, p= .078), secure (z= -1.532, p=
.125) and preoccupied/insecure (z= -1.156, p= .248) subscales.

An additional Wilcoxon test was conducted to evaluate whether control
group members showed any significant difference between their post-test
and follow up test scores of RSQ. Table 3.10 presents the changes in the

control group members’ RSQ subscales scores from post-test to follow up.

Table 3.10 The Results of the Wilcoxon Test for Post-Test and Follow Up
Test Scores of the Relationship Scales Questionnaire for the Control Group.

Wilcoxon Matched Pairs Signed Test

Follow up-Post-test N Mean Sum z p
Rank Of Ranks
Fearful - Ranks 4 4.750 19.000 -.141 .888
+ Ranks 4 4.250 17.000
Ties 0
Total
Avoidant - Ranks 4 5.380 21.500 -.497 .619
+ Ranks 4 3.630 14.500
Ties 0
Total 8
Secure - Ranks 6 4.670 28.000 -1.407 .159
+ Ranks 2 4.000 8.000
Ties 0
Total
Preoccupied - Ranks 4 3.750 15.000 -.954 .340
+ Ranks 2 3.000 6.000
Ties 2
Total 8
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The results indicated no significant differences between the post-test
and follow up RSQ scores of the control group subjects in fearful/insecure
(z= -.141, p= .888), avoidant/insecure (z= -.497, p= .619), secure (z= -1.407,
p=.159) and preoccupied/insecure (z= -.954, p= .360) subscales.

Another Wilcoxon test was conducted to evaluate whether control group
members showed any significant difference between their pre-test and follow
up RSQ subscale scores from pre-test to follow up. Table 3.11 shows the
changes in the control group members’ subscale scores from pre-test to
follow up.

Table 3.11 The Results of the Wilcoxon Test for Pre-Test and Follow Up Test
Scores of the Relationship Scales Questionnaire for the Control Group.

Wilcoxon Matched Pairs Signed Test

Follow up-Pre-test N Mean Sum z p
Rank Of Ranks
Fearful - Ranks 5 4.000 20.000 -1.023 .306
+ Ranks 2 4.000 8.000
Ties 1
Total 8
Avoidant - Ranks 3 3.500 10.500 -1.054 .292
+ Ranks 5 5.100 25.500
Ties 0
Total
Secure - Ranks 3 3.830 11.500 -.426 .670
+ Ranks 4 4130 16.500
Ties 1
Total
Preoccupied - Ranks 6 4.000 24.000 -1.696 .090
+ Ranks 1 4.000 4.000
Ties 1
Total 8
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The results indicated no significant differences between the pre-test and
follow up RSQ scores of the control group subjects in fearful/insecure (z= -
1.023, p= .306), avoidant/insecure (z= -1.054, p= .292), secure (z= -.426, p=
.670) and preoccupied/insecure (z= -1.696, p=.090) subscales.

Figure 3.2 illustrates the changes in the control group members’

attachment styles scores at pre-test, post-test and follow-up.
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Figure 3.2 The Changes in the Control Group Members’ Attachment Styles
Scores at Pre-Test, Post-Test and Follow-Up.
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Parallel statistical analyses were utilized for assessing the possible
changes in the Rosenberg Self-esteem Scale and a Wilcoxon test was
conducted to evaluate whether experimental group members showed any
significant difference between their pre-test and post-test scores of RSS.
Table 3.12 shows the changes in the experimental group members’ self-

esteem scores from pre-test to post-test.

Table 3.12 The Results of the Wilcoxon Test for Pre-Test and Post-Test
Rosenberg Self-Esteem Scale Scores for the Experimental Group.

Wilcoxon Matched Pairs Signed Test

Post-test-Pre-test N Mean Sum z p
Rank Of Ranks
Self- - Ranks 2 4.500 9.000 -1.888 .059
Esteem
+ Ranks 8 5.750 46.000
Ties 1
Total 11

The results revealed no significant differences (z= -1.888, p= .059)
between the pre-test and post-test RSS scores of the experimental group
subjects.

An additional Wilcoxon test was conducted to evaluate whether
experimental group members showed any significant difference between
their pre-test and follow up test scores of Rosenberg Self-Esteem Scale.
Table 3.13 shows the changes in the experimental group members’ self-

esteem scores from pre-test to follow up test.
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Table 3.13 The Results of the Wilcoxon Test for Pre-Test and Follow Up Test
Scores of the Rosenberg Self —Esteem Scale for the Experimental Group.

Wilcoxon Matched Pairs Signed Test

Follow up test-Pre-test N Mean Sum z p
Rank Of Ranks
Self- - Ranks 3 4.670 14.000 -1.011 312
Esteem
+ Ranks 6 5.170 31.000
Ties 2
Total 11

The results indicated no significant differences (z= -1.011, p= .312)
between the pre-test and follow up RSS scores of the experimental group
subjects.

A further Wilcoxon test was conducted to evaluate whether
experimental group members showed any significant difference between
their post-test and follow up test scores of Rosenberg Self-Esteem Scale
(RSS). Table 3.14 shows the changes in the experimental group members’

RSS scores from pre-test to post-test.

Table 3.14 The Results of the Wilcoxon Test for Post-Test and Follow Up
Test Scores of the Rosenberg Self-Esteem Scale for the Experimental
Group.

Wilcoxon Matched Pairs Signed Test

Follow up test-Post-test N Mean Sum z p
Rank Of Ranks
Self- - Ranks 5 4.200 21.000 -1.185 .236
Esteem
+ Ranks 2 3.500 7.000
Ties 4
Total 11
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The results indicated no significant differences (z= -1.185, p= .236)
between the post-test and follow up RSS scores of the experimental group
subjects.

The same statistical procedures were carried out for the RSS scores of
the control group and a Wilcoxon test was conducted to evaluate whether
control group members showed any significant difference between their pre-
test and post-test scores of Rosenberg Self-Esteem Scale (RSS). Table 3.15
shows the changes in the control group members’ RSS scores from pre-test

to post-test.

Table 3.15 The Results of the Wilcoxon Test for Pre-Test and Post-Test
Scores of the Rosenberg Self-Esteem Scale for the Control Group.

Wilcoxon Matched Pairs Signed Test

Post-test-Pre-test N Mean Sum z p
Rank Of Ranks
Self- - Ranks 2 4,750 9.500 -1.198 .231
Esteem
+ Ranks 6 4.420 6.500
Ties 0
Total 8

The results indicated no significant differences (z= -1.198, p= .231)
between the pre and post-test RSS scores of the control group subjects.

Another Wilcoxon test was conducted to evaluate whether control group
members showed any significant difference between their post-test and
follow up scores of Rosenberg Self-Esteem Scale (RSS). Table 3.16 shows
the changes in the control group members’ RSS scores from post-test to

follow up.

93



Table 3.16 The Results of the Wilcoxon Test for Post-Test and Follow Up
Test Scores of the Rosenberg Self-Esteem Scale for the Control Group.

Wilcoxon Matched Pairs Signed Test

Follow up test-Post-test N Mean Sum z p
Rank Of Ranks
Self- - Ranks 2 1.500 3.000 -1.594 A1
Esteem
+ Ranks 4 4.500 18.000
Ties 2
Total 8

The results indicated no significant differences (z= -1.594, p= .111)
between the post-test and follow up RSS scores of the control group
subjects.

An additional Wilcoxon test was conducted to evaluate whether control
group members showed any significant difference between their pre-test and
follow up scores of Rosenberg Self-Esteem Scale (RSS). Table 3.17 shows
the changes in the control group members’ RSS scores from pre-test to

follow up test.

Table 3.17 The Results of the Wilcoxon Test for Pre-Test and Follow Up Test
Scores of the Rosenberg Self —Esteem Scale for the Control Group.

Wilcoxon Matched Pairs Signed Test

Follow up test-Pre-test N Mean Sum z p
Rank Of Ranks
Self- - Ranks 1 2.000 2.000 -2.252 .024
Esteem
+ Ranks 7 4.860 34.000
Ties 0
Total 8
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The results indicated significant differences (z= -2.252, p< .05)
between the pre-test and follow up test of RSE scores of the control group
subjects. The mean of the ranks of control group members’ pre-test was
2.000 , while the mean of the ranks of control group members’ follow up was
4.860. Figure 3.3 shows the changes of experimental and control groups

members’ self-esteem scores at pre-test, post-test and follow up tests.
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Figure 3.3 The Changes in the Experimental and Control Group’s Member’s
Self-Esteem Levels Scores at Pre-Test, Post-Test and Follow Up.
3.3.2 The Results of the Mann-Whitney U Tests
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Mann-Whitney U tests were employed to the pre-post- follow-up
scores of both Relationship Scale Questionnaire and Rosenberg Self-esteem
Scale separately for the treatment and the control groups. The results of the
six separate Mann-Whitney U tests were reported below.

The first Mann-Whitney U test was conducted to evaluate the
difference between the pre-test RSQ scores of the experimental and control
groups. Table 3.18 presents the results of the Mann-Whitney U test,
comparing the experimental and the control group’s pre-test scores obtained

from the RSQ subscales.

Table 3.18 The Results of the Mann-Whitney U Test Comparing the Pre-Test
Relationship Scales Questionnaire Scores of the Experimental and Control
Groups.

Mann-Whitney U Test

Group N Mean Sum U z p
Rank Of Ranks

Fearful Experimental 11 10.500 115.500 38.500 -457 .648
Control 8 9.310 74.500

Avoidant Experimental 11 10.270 113.000 41.000 -.250 .803
Control 8 9.630 77.000

Secure Experimental 11 8.770 96.500 30.500 -1.122 .262
Control 8 11.690 93.500

Preoccupied Experimental 11 10.000 110.000 44.000 .000 1.000

Control 8 10.000 80.000
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The results of the Mann-Whitney U test revealed no significant
difference between the pre-test RSQ subscales scores of the experimental
and the control groups (z= -.457, p=.648 for fearful, z= -.250, p= .803 for
avoidant; z=-1.122, p=.262 for secure; z= .000, p= 1.000 for preoccupied).

These results ensured that the mean ranks of the experimental and
control groups on the subscale scores of RSQ were equal before the
implementation of the psychoeducational group training.

The second Mann-Whitney U test was conducted to investigate the
difference between the post-test RSQ scores of the experimental and control
groups. Table 3.19 presents the results of the Mann-Whitney U test,
comparing the experimental and the control group post-test scores obtained

from the RSQ subscales.

Table 3.19 The Results of the Mann-Whitney U Test Comparing the Post-
Test Relationship Scales Questionnaire Scores of the Experimental and
Control Groups.

Mann-Whitney U Test

Group N Mean Sum U z p
Rank Of Ranks

Fearful Experimental 11  9.590 105.500 39.500 -375 .708
Control 8 10.560 84.500

Avoidant Experimental 11 9.050 99.500 33.500 -.872 .383
Control 8 11.310 90.500

Secure Experimental 11 9.410 103.500 37.500 -540 .589
Control 8 10.810 86.500

Preoccupied Experimental 11 9.950 109.500 43.500 -.042 967

Control 8 10.060 80.500
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Mann-Whitney U test revealed no significant difference between the
post-test RSQ subscales scores of the experimental and the control groups
(z= -.375, p=.708 for fearful; z= -.872, p= .383 for avoidant; z= -.540, p=
.589for secure; z= -.042, p= .967 for preoccupied).

The third Mann-Whitney U test was carried out to evaluate the
difference between the RSQ follow-up subscales scores of the experimental
and the control groups. Table 3.20 presents the results of the Mann-Whitney
U test, comparing the experimental and the control group follow up scores

obtained from RSQ subscales.

Table 3.20 The Results of the Mann-Whitney U Test, Comparing the Follow
Up Tests Scores of the Relationship Scales Questionnaire of the
Experimental and Control Groups.

Mann-Whitney U Test

Group N Mean Sum U z p
Rank  Of Ranks

Fearful Experimental 11 10.770 118.500 35.500 -706  .480
Control 8 8.940 71.500

Avoidant Experimental 11 9.090 100.000 34.000 -.832 .406
Control 8 11.250 90.000

Securé Experimental 11 9.950 109.500 43.500 -.042 967
Control 8 10.060 80.500
Preoccupied Experimental 11 10.950 120.500 33.500 382 .382

Control 8 8.690 69.500

The results of the Mann-Whitney U test yielded no significant
difference between the RSQ follow-up subscales scores of the experimental
and the control groups (z= -.706, p=.480 for fearful; z= -.832, p= .406 for
avoidant; z= -.042, p= .967 for secure; z= -.874, p=.382 for preoccupied).

The fourth Mann-Whitney U test was conducted to evaluate the
difference between pre-test Rosenberg Self-Esteem Scale (RSS) scores of

the experimental and control groups. Table 3.21 presents the results of the
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Mann-Whitney U test for comparing the pre-test RSS scores of the

experimental and the control groups.

Table 3.21 The Results of the Mann-Whitney U Test, Comparing the Pre-
Test Rosenberg Self-Esteem Scale Scores of the Experimental and the
Control Groups.

Mann-Whitney U Test

Group N Mean Sum U z p
Rank Of Ranks

Experimental 11 10.680 117.500 36.500 -.620 .535

Control 8 9.060 72.500

The results indicated no significant difference between the RSS pre-
test scores of the experimental and the control groups (z= -.620, p=.535).

The fifth Mann-Whitney U test was employed to evaluate the
difference between post-test Rosenberg Self-Esteem Scale (RSS) scores of
the experimental and control groups. Table 3.22 presents the results of the
Mann-Whitney U test, comparing the pre-test RSS scores of the experimental

and the control groups.

Table 3.22 The Results of the Mann-Whitney U Test, Comparing the Post-
Test Rosenberg Self-Esteem Scale Scores of the Experimental and the
Control Groups.

Mann-Whitney U Test

Group N Mean Sum U z p
Rank Of Ranks

Experimental 11 11.090 122.000 32.000 -.994 .320

Control 8 8.500 68.000
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Mann-Whitney U test yielded no significant difference between the
post-test RSS scores of the experimental and the control groups (z= -.994,
p=.320).

The sixth and the final Mann-Whitney U test was conducted to
evaluate the difference between the Rosenberg Self-Esteem Scale (RSS)
follow up scores of the experimental and control groups. Table 3.23 presents
the results of the Mann-Whitney U test, comparing the RSS follow up scores

of the experimental and the control groups.

Table 3.23 The Results of the Mann-Whitney U Test, Comparing the
Rosenberg Self-Esteem Scale Follow Up Scores of the Experimental and the
Control Groups.

Mann-Whitney U Test

Group N Mean Sum U z p
Rank Of Ranks

Experimental 11 10.090 111.000 43.000 -.083 .934

Control 8 9.880 79.000

Mann-Whitney U test indicated no significant difference between the
follow up RSS scores of the experimental and the control groups (z= -.083,
p=.934).

3.4 Some Qualitative Findings Regarding the Participants’ Evaluation of
the Psychoeducational Procedure.

One week after the completion of the Attachment-Oriented-
Psychoeducational-Group-Training program, experimental group members
were given a five-item evaluation form prepared by the researcher.

Those questions and responses of the subjects were outlined below:
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1. In what ways have you been affected by the group work?

All group members stated that the group work has affected them in a
good way. They felt that seeing people who had the same concerns helped
them to understand that, they were not the only one who is having the same
difficulties in close relationships and, they felt they were not alone. Sharing
their own thoughts/behaviors and feelings with the other members of the
group and being accepted by others helped them to accept themselves
better. Learning about attachment bonds encouraged them to try to have
secure relationships. They understood that the problem was not to have
good enough close relationships but their perception of themselves that, in
turn, affected their behaviors and prevented them from establishing close
relationships. They reported that they learned to be able to select the right
person for themselves. They also stated that they now realized how to
criticize people objectively but still stay close to them. They also
acknowledge that they could accept objective feedback or criticism and still
work to remain close. They believed they are now aware that being criticized
by the person whom they love does not necessarily mean that they are going
to lose the loved one. They also reported that they have started to become
more flexible in the interactions and behaviors. They thought the program
helped them to understand themselves and others. They also believed to be
more confident about themselves. Only two members said that they were
pleased with the way they have been and not in need of change.

2. Do you think the content was good enough for the 10-session group
program? Is there any subject you think that should be added or omitted?

Most of group members have found the amount of the content delivered
was sufficient to learn about attachment bonds and to better understand the
relation of their behaviors within the given framework. On the other hand,
they have suggested having more information about close relationships by
the other perspectives as well. Some students have asked to increase the
time devoted to the self-esteem activities. One student wanted to have

information about the sexual nature of the relationships. The participants
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also stated that they did not want to omit any subject from the content of
attachment-oriented-psychoeducational-group-program.

3. Were 10 sessions group program enough for tackling the topics
covered in the program?

All group members said that the ten sessions were not enough.
Although they could understand the attachment relationships, they wanted
more time to be able to share their own experiences and feelings. They
found that content of the ten sessions was satisfying but the time was
inadequate. Some of them have suggested having more sessions and a
longer period of time for each session. They have found the time between
the sessions too short to be aware of, and accept their own feelings/thoughts
and behaviors and change their behaviors accordingly. The scheduling of the
psychoeducational group session was not found appropriate by some of the
members, because it was at the end of their last semester and close to their
graduation. They said they were not able to invest enough time and energy
on the group activities between sessions because of their workload.

4. How was the group leader?

Most of the students have described the leader warm, understanding,
emphatic, trustworthy, supportive, effective, experienced, knowledgeable,
patient, caring and group member oriented. They felt that the group leader
was like one of the group members. One of the group members described
the group leader as their “inside voice” mirroring them to themselves.

5. Was there any difficult subject/activity or assignment for you in the
group process?

All group members have found it difficult to look deeply at themselves and
hard to try to understand themselves. All group members said it was difficult
to look back at family relations during their childhood. Most of the group
members were from divorced or difficult family environments and it was
difficult for them to confront themselves with these problems. Most of the
participants found the homework assignments emotionally-loaded and were

not able to complete them.
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One of the group members stated that it was too hard to describe the
“secure relationship” because she did not know what a “secure relationship”

was, she felt she had not experienced one in her lifetime.
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CHAPTER IV

DISCUSSION

In this chapter, discussion regarding the results obtained from the
statistical analyses is presented in the same order as the results given. In
the first section, the incidence of attachment styles among Turkish university
students is reviewed. Second section includes the discussion of the
differences among the attachment styles measured by RQ and RSQ of the
participants by gender and self-esteem levels. Third part involves the
discussion of the results related with the effect of the Attachment-Oriented-
Psychoeducational-Group-Training. Finally, the implications drawn from the

results of the study and recommendations for future research are presented.

4.1 The Incidence of Each Attachment Style among the Students.

In the present study, to understand the needs and characteristics of
the sample, two different instruments, both of which are self-report measures,
assessed the attachment styles of the participants.

The results of the present study showed that, when RQ scores were
considered, 44.9 % of the students were secure, 23.8 % of them were
preoccupied, 15.0 % of them were fearful, and 11.4 % of them were avoidant.
These findings indicated that secure attachment style had the highest
percentage rate among METU students, which was followed by the
preoccupied attachment style. However, the results regarding the RSQ

scores revealed that 30.5 % of the participants were preoccupied, 29.4 %
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were avoidant, 29.1 % were secure and 6.1 % were fearful. In this finding the
preoccupied attachment style rate was the highest.

The findings of the present study were inconsistent with those
obtained in the western countries. For instance, Bartholomew and Horowitz
(1991) using the Relationship Questionnaire (RQ) which was used in the
present study too, found that 47% of the subjects were secure, 14% of were
preoccupied, 21% of were fearful and 18% of them were avoidant. Another
study (Bylsma, Wayne, Cozzarelli & Sumer, 1997) showed that out of 539
respondents who completed the attachment styles measure, 45 % endorsed
the secure attachment style as self-descriptive, 28% endorsed the fearful
style, 13% endorsed the preoccupied style, and 14% endorsed the avoidant
style as self-descriptive. Similar findings were obtained by the other
researchers in different western countries (Bartholomew & Horowitz, 1991,
Feeney & Noller, 1990; Miculincer, Florian & Tolmacz, 1990).

A comparison of the incidence of each attachment style obtained in

different studies using RQ and RSQ is presented below.
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Percentage Rates of Each Attachment Style
in RQ And RSQ
Secure Preoccupied Avoidant Fearful

The incidence of attachment styles in 47 % 14 % 18 % 21 %
America for RQ (Bartholomew &

Horowitz, 1991)

The incidence of attachment styles in 45 % 13 % 14 % 28 %
America for RQ (Bylsma, Cozzarelli &

Sumer, 1997)

The incidence of attachment styles in 36 % 30 % 15 % 19 %
Turkey for RQ (Sumer & Gungor,

1999a)

The incidence of attachment styles in 38 % 33 % 22 % 7%
Turkey for RSQ (Simer & Gingor,

1999a)

The incidence of attachment styles for  44.9 % 23.8 % 11.4 % 15 %
RQ in the present study.

The incidence of attachment styles for  29.1 % 305% 294% 61%
RSQ in the present study.

Figure 4.1 A Comparison of the Incidence of each Attachment Style Obtained
in Different Studies Using RQ and RSQ.

As the above illustration depicted, secure attachment style had the
highest percentage rate for RQ in all samples, including the present study.
This result confirmed the findings of the earlier studies (Bartholomew &
Horowitz, 1991, Bylsma, Cozzarelli & Sumer, 1997, Sumer & Gungor,
1999a). For RQ Sumer and Gungor (1999a) found similar results in Turkish
population as found in the present study for RQ. On the other hand, in the
present study RSQ findings showed that preoccupied attachment style had
the highest proportion in the study sample. The second higher percentage
rate was in the avoidant attachment style while the third one was in secure
attachment style. The least percentage rate was in fearful attachment style,
similar to the findings of Simer and Guingér’s (1999a) study.

Although, there was a significant correlation between RQ and RSQ
which was confirmed by the findings of Simer and Gungoér (1999a) the
results showed that items of these two instruments did not appear to reflect
the same attachment style classifications. Simer and Glngor (1999a), has

pointed out that there is a difference between these two attachment
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measures in terms of the obtained categorical results in Turkish culture.
Carver (1997) also stated that there is an inconsistency between the
categorical results of these two instruments.

It is interesting to note that after secure, the second highest
attachment style found in most of the western countries is avoidant
attachment style while Turkish people seem to have preoccupied attachment
style as the second highest one.

This result can be explained within a cultural framework. Mocan-Aydin
(2000) stated that although Turkey has been rapidly changing with its
institutions, values, attitudes, families, child rearing practices and many more
aspects and strive to assimilate Western values such as fondness on
material goods, independence, autonomy, competition and so on it still
protects its collectivist nature with the emphasis placed upon sharing,
hospitality, friendship, kinship, protective and compassionate attitude toward
children and the elderly.

It may also be speculated that being preoccupied may be a
characteristic resulted from the child rearing practices prevailing in the
collectivist nature of Turkish culture. Bowlby (1969; 1973) asserted that, early
relationship experiences ought to exert long-term influence on an individual's
personality and his subsequent relationships through the development of
working (or mental) models of self and others. Attachment behavior is
presumed to be mediated by internal cognitive-affective schema or working
model that is constructed originally from child-parent interactions (Bowlby,
1988). Consistent with this view, it may be claimed that there are some
cultural values that may contribute to produce preoccupied children in
Turkey. For instance, starting from a very early age, being an individual is
dispirited, having met one’s own needs are frequently considered as
selfishness, modesty and humbleness are valued while arrogance is
discouraged and an injunction of “let others praise you, don’t look proud of
yourself’ is actively given to children. Consequently, an expectation of

waiting for the praise and in turn pleasing others to get a praise may have
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developed in Turkish children. These qualities may explain why Turkish
students have been consistently found (Bartholomew & Horowitz, 1991;
Bylsma, Cozzarelli & Sumer, 1997; Sumer & Gungoér, 1999a) more
preoccupied than people of “individualistic western” countries. In other
words, Turkish children seem to be raised in need for the others’ acceptance
as compared to the western ones. They seem to be more inclined to see
themselves less important than others as they traditionally are brought up in
ways to be more sensitive to the needs of others than their own needs.

The results of a study (Hyo & Malley, 2000) contribute to our
understanding regarding the role of adult attachment patterns in close
relationships in diverse cultures. Consistent with their hypothesis, Korean
students scored higher on the preoccupied attachment scale than Caucasian
Americans did. According to the researchers, the preoccupied attachment
style is characterized by a sense of unworthiness combined with
expressiveness, dependency, needing approval, and self revealing attitude
(Klohnen & John, 1998). The preoccupied pattern, which reflects negative
self-beliefs and positive beliefs about the other, is characterized by a
hyperviligant focus on and consistent monitoring of the partner/other, the
relationship and the separation cues (as cited in Pistole, 1997). It seems
that, there are some similarities among Japanese, Korean and Turkish
cultures (see, Rothbaum, 2002) in these respects.

Also Mocan-Aydin (2000) states that maijority of Turkish people tend to
have a strong belief in external locus of control. Beliefs about luck, fate,
appointed hour of death by God, in short everything-either good or bad-
comes from God or some powerful others (such as the president, the prime
minister or the army) who are capable of controlling everything seem to be
the prevailing attitudes among Turkish people while interpreting the world. In
author's opinion, it is a very significant thing that Turkish people name the
state "father". The literal translation of the common Turkish saying "devlet
baba" means "the Father State”. This dependency on the authority and the

belief that the authority is capable of correcting everything that goes bad
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seem to be the most distinct feature of the Turkish people. Majority of these
characteristics appeared to be best reflected in the characteristics of the

preoccupied attachment style.

4.2 Differences in the Attachment Styles as a Function of Self-Esteem

Levels and Gender

The results yielded significant differences in fearful, preoccupied and
secure attachment subscales for both of RQ and RSQ scores but not in
avoidant attachment subscale in terms of self-esteem levels. Results
showed that females scored significantly higher in fearful attachment style of
RQ and RSQ. Male students scored significantly higher in both preoccupied
subscale of RQ and RSQ and in secure attachment subscale of RSQ. These
findings confirmed the theoretical predictions of the attachment theory.
According to attachment theory it is suggested that secure people have
positive attitudes towards their own abilities, personality and several other
qualities. Briefly speaking, they are confident in themselves.

The result of the present study is also consistent with the findings of
the other studies conducted in Turkey (Sumer & Gungdr 1999a) and abroad
(Bylsma, Cozzarelli & Sumer, 1997; Bartholomew & Horowitz, 1991; Hazan &
Shaver, 1987). Results showed that preoccupied and fearful students
measured by both RQ and RSQ had significantly low self-esteem levels.
These results are also consistent with the theoretical assumptions regarding
the internal working model of attachment theory. As mentioned earlier,
attachment theory assumes that mental models have positive and negative
components (Bowlby, 1973, Hazan & Shaver, 1987, Bartholomew &
Horowitz, 1991). Specifically, interactions with others (e.g., caregivers) result
in positive or negative mental models; self (as worthy vs. unworthy of love)
and others (as trustworthy and available vs. unreliable and rejecting). When
crossed, these two dimensions produce four attachment classifications,

which are assessed in Bartholomew and Horowitz's attachment styles
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measure: (a) the secure attachment style (positive self and other models),
characterized by a general comfort with closeness and trust in others; (b) the
preoccupied attachment style (negative self-model and positive other model),
which reflects a sense of unlovability, but a belief that others are generally
trustworthy and available; (c) the dismissing (avoidant) style (positive self-
model and negative other model), characterized by a belief in one's lovability
but a general distrust in others or expectation that they will be unreliable or
rejecting; and (d) the fearful (avoidant) style (negative self and other models),
which reflects the beliefs that one is unlovable and that others are unreliable
or rejecting (Bartholomew & Horowitz, 1991; Brennan, Shaver, & Tobey,
1991; Griffin & Bartholomew, 1994).

These assumptions were approved by many studies conducted in
several countries (Bartholomew & Horowitz, 1991; Collins and Read, 1990;
Hazan & Shaver, 1987; Levy & Orlans, 1998; Meyers, 1998; Moreira, Carolas
and Haga, 1999; Sroufe, 1983; Sroufe, 2000).

However, the results of the present study revealed that avoidant
students as measured by both RQ and RSQ did not show any significant
difference in their self-esteem levels. This result was consistent, in fact
almost the same, with the findings of an earlier study conducted in Turkey.
Sumer and Gungor (1999a) did not also find any significant difference in
avoidant attachment style in terms of self-esteem levels in university
students.

Although the results generally are consistent with the findings of the
studies that were conducted in Western countries, the finding regarding the
avoidant attachment style did not seem to confirm the results of the previous
studies. It is thought that either the avoidant attachment style can not be
distinguished by the items of the Turkish version of RQ and RSQ or some
other confounding or uncontrolled variables might have been operating in

producing this result.
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The findings also suggested that female students were more fearful
than males while male students were more preoccupied and secure than the
females.

If one thinks about gender as a subculture different attitudes towards
males and females in Turkey may be easily observed. Sons in Turkey have
been considered as the power of the family. They are expected to make
money and take care of their parents when they become old. This view is
supported by Kagitgibasi (1981, 1983) who reported that 79 % of the Turkish
parents expected their sons to respect and care for the elders in the family.
However, 60 % of the parents wanted their children, especially the sons, to
be compliant, whereas only 18.5 % preferred to be independent individuals.

In another study in Turkey, Sumer and Gungor (1999b) examined the
interplay between the perceived parenting styles of the university students
and attachment styles, basic self-dimensions, behavior patterns in close
relationships, and relationship satisfaction. Authoritarian and
permissive/indulgent parenting styles were found to be the most common
child rearing practices among Turkish parents. As compared to those from
authoritarian and neglectful families, participants from authoritative and
indulgent families were more likely to have secure attachment (and less likely
to have insecure attachment), high levels of self-esteem and self-concept
clarity, and low levels of trait anxiety.

It is generally believed and, at times, openly stated by the parents,
boys are important in Turkish families. They are usually the favored children
as compared to the girls in Turkish families. Indeed, Kagit¢ibasi (1982)
found that, wanting another child to carry on the familiy name and to have a
boy are fertility-prone traditional social/normative values stressed by men.
The preference for male children is equally important for women also, [but
not so much for preserving the familiy name] (Kagit¢ibasi, 1982). For
women, the status value of bearing a son is probobly more salient. This
would be the case especially in the traditional context where a woman’s

status is defined mainly by her age and having male children (as cited in
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Kagitcibasi, 1982). Since a son is so highly valued, and brings so much to
his mother, it is only natural that he is given much love, protection and
indulgence by her (Kagit¢ibagi, 1982).

Sumer and Gungor (1999b)’s study, on the other hand, shows that
children raised in indulgent families become secure. Stating differently, if the
caregiver gives consistent and intensive care to the male child or “spoils”
him, that may be the case for Turkish boys, he may become more secure
than the female child of the family.

Boys are expected to obey rules, and satisfy family and society’s
expectations. This compliant attitude may be the result of the injunctions that
the boys receive as stated by Kagitgibagi (1982) that; specifically, “to be
good to parents, respectful and loyal” is more highly salient and desired for
boys (52 %) in the family. This utilitarian value reflects dependence on sons
as the main source of support especially in old ages. Such high expectations
may lead them to feel obliged to the family, which may result in
preoccupation towards others and create feelings of unimportance as
compared to the family.

Cakir (2001) provides indirect support for this view. She found that
males were more identity foreclosured than the females. As known, the
foreclosure identity status is characterized by dependency upon the family
and a failure to establish one’s own identity and assuming the parents’
standards.

Another finding of the present study that calls for a cultural
interpretation seems to be the results regarding the girls having more fearful
attachment style than the boys. This finding also appears to be associated
with the Turkish child rearing practices as well. According to Kagitgibagi
(1982), quite basic to sex role segregation and subordination of women is the
concept of namus (honor), referal to sexual modesty of women. The
implication is that men control the sexuality of their women, and men have
honor when their control is socially recognized and legitimized. Indeed,

traditionally, scaring girls about the close relationships are common in
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Turkish culture. On the other hand, the working model of fearful individuals
reflects negative model of self, along with a negative model of others. In
other words, it is expected that a fearful individual has low self-esteem.
Since there is no significant interaction effect of self-esteem and gender in
fearful attachment, it may be difficult to claim that Turkish way of raising girls
create fearful attachment. However, Turkish child rearing practice may play

a role in producing a negative working model of others.

4.3 Discussion Regarding the Effect of the Attachment-Oriented

Psychoeducational-Group-Training.

The results showed that experimental group subjects’ secure
attachment subscale scores have increased from pre-test to post-test but not
pre-test to follow up or post-test to follow up tests of RSQ and RSS. A
significant difference was found between pre and follow up tests scores of
RSS. These results indicate that attachment-oriented-psychoeducational-
group-training significantly improved the secure attachment style scores of
the experimental group subjects but the increase was not high enough to
create a difference between the experimental and the control groups.
However, the result was promising and indicated that the treatment
procedure requires revision.

The result also indicated that the attachment-oriented-
psychoeducational-group-training was not effective on improving the self-
esteem levels of the subjects. However, a significant difference between the
control group’s pre-test and follow-up RSS scores was observed. This result
might, most probably, be a reflection of the Hawthorne effect.

Several reasons may be cited for not attaining a complete
effectiveness in the study. First, attachment styles of the individuals are
established in early childhood and continue across the life span. As
aforementioned, working models guide behavior and affective experience in

relationships and provide a cognitive/emotional context through which
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information about relationships is filtered and can be interpreted. These
models begin to evolve during early childhood and gradually become more
elaborated and stable over the course of development. Changing such a
stable entity by employing ten session psychoeducational training may not be
feasible. This view was also supported by the group members as all group
members said that the ten sessions were not enough for appropriately
discussing the topics.

Indeed, Bowlby (1988) suggested that the most fundamental
therapeutic change involve revisions to clients' internal working models of
attachment. According to attachment theory, the client has developed
internal working models of others that affect expectations of, and behaviors
toward, others. In order for the client to reformulate working models, they
must be examined and modified through psychological and behavioral
exploration. In therapy, the client is encouraged to explore expectations of
the therapist, expectations of significant others, and memories of earlier
attachment figures. Through the process of exploration, working models of
the self and other are challenged, and presumably modified (Dozier & Tyrrell,
1998).

As suggested by Bowlby, the core of the intervention should be the
reformulation of the internal working model. In other words, a successful
therapy should be directed toward changing the well established working
model which appears rather difficult to achieve by a short-term didactic
method such as psychoeducation. In the present study, only ten sessions
could be devoted to attain such difficult task for practical reasons, which
obviously were not sufficient for producing changes in the internal working
models. Besides, changing internal models of the individuals is an extremely
ambitious task that even the researcher herself was anxious about the
possibility of achieving this end.

Similarly, self-esteem requires a prolonged effort for change to occur
since, similar to the attachment style, self-esteem development begins early

in age, develops throughout childhood and adolescence.
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Thus, the best strategy in improving both attachment style and self-
esteem level appears to be the primary prevention that may be implemented
as early as possible and made as part of the school curricula.

The second reason of the ineffectiveness of the training may be that
the sessions of the psychoeducational training had to be held twice weekly
which was too close to permit the internalization of the information and the
expected development of awareness seemed to suffer.

Third, the training took place in the last semester of the subjects’
undergraduate program. They were more concerned with their graduation
projects, finding jobs or whether they would be able to graduate than the
psychoeducational training. Indeed many of experimental group members
indicated that the timing of psychoeducational training was not appropriate.
Thus, they could not do homework assignments properly or even could not

think about the content of the psychoeducational training.

4.4 Implications

The first phase of this study generally replicates the previously
documented associations between adult attachment style and self-esteem
levels. The results also showed that Turkish University Students had
preoccupied attachment style as the second most prevalent style for RQ and
the first for RSQ. It is thought that this information may be worthwhile for the
counselors working in the counseling centers of the universities. Although
the results can not be generalized to the other samples, it may be predicted
that it should not be a surprise to find a similar result if such studies
replicated with different samples in different universities and even with adults.
The result of the present study points out that preoccupied people need to be
taken care of in Turkish community.

Another significant result was the gender difference in the attachment
styles. According to Hazan and Shaver (1994) within an attachment
framework, gender differences do not entail a biological explanation.

Because the caregiving and sexual mating systems develop later than the
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attachment system, it is likely that they are more subjected to sex-role
socialization pressures. The extent of biological versus social causation is
still a legitimate matter for dispute and further research. Therefore, the
results of the present study may facilitate further studies and may open up a
new study area for the researchers.

The results also showed that psychoeducational training did influence
participants’ attachment style however this influence was not maintained
through the follow-up. Even though there have been many research and
academic writings on attachment theory, clinical applications are a few and
counseling applications within a psychoeducational framework is none.
Several implementations of attachment theory mostly used for changing
parent-infant relationships or couples.

In fact, there were only a few researchers (Pistole, 1997, Yalom, 1992)
who suggested to use psychoeducation or encounter group for altering
insecure attachment styles. However, no researcher has yet tried to
generate a structured psychoeducational program for insecurely attached
people. Therefore, even if this study was not completely successful to
change insecure/preoccupied attachment styles of participants, it may be
considered as an initial step to be hopeful to pursue this endeavor for the
future research.

On the other hand, it is believed that, attachment-oriented-
psychoeducational-group-training has given useful information to the
participants so that they can be aware of the importance of being parents and
have an opportunity to raise secure children.

It is interesting to note that, after receiving attachement-oriented-
psychoeducational-group-training, the participants formed a support group on
the Internet that is called “Close Relationships” on their own initiative that
continues over one year after the training. In this support group, they share
their feelings openly and give feedback to each other using the information
they learned in the psychoeducational training. They ask help from one

another, in other words, they are the caregivers for each other, which means
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they still practice to give and take care. The researcher is a member of this
group but only observes their interactions for not influencing the exchange

occurring among them.

4.5 Recommendations

This study generally replicates the previously documented
associations between adult attachment style and self-esteem levels.
However investigating the incidence of attachment style and gender
differences in attachment appears to be a new research area that should be
further investigated in Turkish population. Morover, cross-cultural studies will
be fruitful to arrange for the future research. For example, longitudinal
studies may be designed to investigate the attachment style changes across
gender and time for Turkish people.

The findings of the present study may also contribute to the
researchers’ understandings of how further training programs should be
arranged to change the working models of the participants. Perhaps, instead
of a solely informational training, assuming a deeper therapeutic approach
may create better outcomes. To begin with a combination of encounter and
pschoeducational group training can be more helpful for participants as they
can practice the information given in the safe group environment which is
more accepting than the real life situation.

Definitely more sessions should have been devoted to self-esteem
enrichment within the psychoeducational program. There should be more
number of sessions for psychoeducation and encounter group activities.
Time between sessions should be longer so that they can gain awareness
and practice the information and transfer the information to their own lives
that they have learned during the sessions.

It is important to note that parent-child relationships undergo important
transitions during adolescence, including a decrease in time spent with

parents and a shift from dependency to mutual reciprocity (Larson, R.&
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Richards,1991, Larson R., W., Richards, Moneta & Holmbeck, 1996).
Parents play a significant role in supporting secure attachment during these
transitions (Laursen & Williams, 1997). Adolescents benefit from parental
support that encourages autonomy development yet ensures continued
monitoring and emotional conceitedness (Doyle & Moretti, 2000). Specific
parenting skills that promote attachment security and autonomy development
include psychological availability, warmth, active listening, behavior
monitoring, limit setting, acceptance of individuality, and negotiation of rules
and responsibilities (Allen & Hauser, 1996, Karavasilis, Doyle & Margolese,
1999). Parental support during these stressful periods of transition predicts
positive adolescent adjustment (Pappini & Roggman, 1992).

Therefore, parental effectiveness training groups should be arranged
to help during adolescence childhood and infancy, shortly, in child rearing.
Community counseling centers should be established and especially
attachment-oriented-psychoeducational-group-training should be arranged

and implemented for parents as part of the primary prevention.
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APPENDICES

APPENDIX A

INFORMATION FORM
(BIiLGI FORMU)

Asagidaki olgeklerdeki sorulari; gerekli bilgileri ilgili yerlere yazarak ya
da size uygun gelen maddenin yanina “X” isareti koyarak yanitlayiniz.
Calismaniz bittikten sonra kaydediniz ve yanitlarinizin kaydedildiginden emin
olduktan sonra litfen bu bélimU bana geri génderiniz.

Ornek:

3. Su anda devam eden bir iligkiniz var mi?
a. Evet X
b. Hayir

1. Yalniz kalmaktan korkarim. 1 2 3| X4 5 6 7

7. Genel olarak kendimden 1 2 X3 4 5 6 7
memnunum.

Bilgi Formu

iSim Soyadi: ......ccoveveeeeereeeeeeeeee,
Cinsiyet: ...
YaS: o
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BOIUM: ..o

Ulasim Adresi:

Tl
e-mail adresi: ..o
Programa katiimak;

a) lstiyorum

b) istemiyorum

c) Olabilir
. Medeni Durumunuz:

Bekar

—

a.
b. Birlikte yasiyor
c. Evli

d. Bosanmis

e. Ayri yasiyor

N

. Bugline kadar karsi cinsle romantik iligkileriniz oldu mu?
a. Bugune kadar hi¢ romantik iliskim olmadi.
b. Bugune kadar 1 tane romantik iliskim oldu.
c. Bugune kadar 2 ile 5 arasinda romantik iliskim oldu.

d. Bugune kadar 5’den fazla sayida romantik iliskim oldu.

w

. Su anda devam eden bir iligkiniz var mi?
a. Evet b. Hayir

4. Uglincli soruya cevabiniz “evet” ise ne kadar zamandir birliktesiniz?

»

. Son altr ay iginde hayatinizi olumlu ya da olumsuz etkileyen ve etkisi hala

suren bir olay/olaylar oldu mu? Lutfen yaziniz...
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APPENDIX B

RELATIONSHIP SCALES QUESTIONNAIRE
(ILiISKi OLCEKLERI ANKETI)

Asagida yakin duygusal iligkilerinizde kendinizi nasil hissettiginize
iliskin cesitli ifadeler yer almaktadir. Yakin duygusal iligkilerden kastedilen
arkadaslik, dostluk, romantik iligkiler ve benzerleridir. Latfen her bir ifadeyi bu
tr iligkilerinizi duslnerek okuyun ve her bir ifadenin sizi ne d&lgude

tanimladigini asagidaki 7 aralikh olgek Uzerinde degerlendiriniz.

1 2 3 4 5 6 7
Beni hi¢ Beni kismen Tamamiyla

tanimlamiyor tanimliyor beni tanimliyor
1."Ba$kalar|na kolaylikla 1 5 3 4 5 6 7
glvenemem._

2. K_enc_hrm bag!lm3|z I_'nssetmem 1 2 3 4 5 6 7
benim i¢in cok énemli.

3. Baskalariyla kolaylkla duygusal 1 2 3 4 5 6 7
yakinlik kurarim.

4. B_a\ska[e}rlyla cok yakinlasirsam 1 2 3 4 5 6 7
incitilecegimden korkuyorum.

5. Baskalariyla yakin duygusal

iliskilerim olmadigi surece oldukca 1 2 3 4 5 6 7
rahatim.

6. Baskalariyla tam anlamiyla

duygusal yakinhk kurmak 1 2 3 4 5 6 7
istiyorum.

7. Yalniz kalmaktan korkarim. 1 2 3 4 5 6 7
8. I?a§kalg_r|_na rahatlkla glivenip 1 5 3 4 5 6 7
baglanabilirim.
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9. Baskalarina tamamiyla
guvenmekte zorlanirim.

10. Baskalarinin bana dayanip bel
baglamasi konusunda oldukca
rahatimdir.

11. Bagkalarinin bana, benim
onlara verdigim kadar deger
vermediginden kaygilanirim.

12. Kendi kendime yettigimi
hissetmem benim i¢in ¢ok 6nemli.

13. Baskalarinin bana
baglanmamalarini tercih ederim.

14. Baskalariyla yakin olmak
beni rahatsiz eder.

15. Bagkalarinin bana, benim
istedigim kadar yakinlagsmakta

gOnilsiz olduklarini disdntyorum.

16. Basgkalarina baglanmamayi
tercih ederim.

17. Baskalari beni kabul
etmeyecek diye korkarim.
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APPENDIX C

RELATIONSHIP QUESTIONNAIRE
(ILISKi ANKETI)

Asagidaki paragraflar yakin duygusal iliskilerde yasanan farkli duygu ve
dusunceleri yansitmaktadir. Yakin duygusal iliskilerden kastedilen arkadaslik,
dostluk, romantik iliskiler ve benzerleridir. Litfen asagidaki 7 aralikl &lcedi
kullanarak, herbir paragrafin kendi yakin iligkilerinizde yasadiginiz duygu ve

dusunceleri ne dlgude tanimladigini belirtiniz.

A. Bagkalar ile yakinlagsmak konusunda rahat degilim. Duygusal olarak yakin
iliski kurmak isterim, ancak bagkalarina tamamen glivenmek ya da inanmak

benim igin zor. Bagkalari ile ¢ok yakmlasirsam incinip kirilacagimdan

korkarim.
1 2 3 4 5 6 7
Beni hi¢ Beni kismen Tamamiyla
tanimlamiyor tanimhyor beni tanimliyor
B. Bagkalari ile duygusal yonden tamamiyla yakinlasmak, hatta

butinlesmek isterim. Fakat genellikle bagkalarinin benimle benim arzu
ettigim kadar yakinlik kurmakta isteksiz olduklarini gériyorum. Yakin
iliski(ler) icinde olmazsam huzursuzluk duyarim, ancak bazen
baskalarinin bana, benim onlara verdigim kadar deger vermediklerini

dusunur endigelenirim.
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1 2 3 4 5 6 7
Beni hi¢ Beni kismen Tamamiyla
tanimlamiyor tanimliyor beni tanimliyor

C. Bagkalar ile kolaylikla duygusal yakinlik kurarim. Baskalarina givenmek,
onlara baglanmak ve baskalarinin bana guvenip baglanmasi konusunda
kendimi oldukga rahat hissederim. Birilerinin beni kabul etmemesi ya da

yanliz kalmak beni pek kaygilandirmaz.

1 2 3 4 5 6 7
Beni hi¢ Beni kismen Tamamiyla
tanimlamiyor tanimhiyor beni tanimliyor

D. Yakin duygusal iligkiler icinde olmaksizin ¢ok rahatim. Benim igin énemli
olan kendi kendine yetmek ve tamamen bagimsiz olmaktir. Ne

bagkalarina giivenmeyi ne de baskalanm bana givenmesini tercih ederim.

1 2 3 4 5 6 7
Beni hi¢ Beni kismen Tamamiyla
tanimlamiyor tanimliyor beni tanimliyor

SIMDIi LUTFEN YUKARIDA DEGERLENDIRDIGINiZ DORT PARAGRAFI GOZ
ONUNE ALARAK SizZi EN iYi TANIMLADGINI DUSUNDUGUNUZ BIR
PARAGRAFIN ONUNDEKI HARFi DAIRE IGINE ALINIZ.
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APPENDIX D

ROSENBERG SELF-ESTEEM SCALE
(ROSENBERG BENLIK DEGERI ANKETI)

Asagidaki ifadelerin size ne kadar uygun oldugunu yandaki dlgek

uzerin de igaretleyiniz.

Hic
Katilmiyorum

Katilmiyorum

Katiliyorum

Tamamen
katiliyorum

1. Kendimi en az
diger insanlar
kadar degerli
buluyorum.

4

2. Bazi olumlu
ozelliklerim
oldugunu
dusdniyorum.

3. Genelde
kendimi basarisiz
bir kisi olarak
gbérme
egilimindeyim.

4. Ben de diger
insanlarin
birgogunun
yapabildigi kadar
bir seyler
yapabilirim.

5. Kendimde gurur
duyacak fazla bir sey
bulamiyorum.

6. Kendime karsi
olumlu bir tutum
icindeyim.
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7. Genel olarak
kendimden
memnunum.

8. Kendime karsi
daha fazla saygi
duyabilmeyi
isterdim.

9. Bazen kesinlikle
kendimin bir ise
yaramadigimi
distnlyorum

10. Bazen
kendimin hi¢ de
yeterli bir

insan olmadigimi
dusindyorum
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APPENDIX E

EVALUATION FORM
(DEGERLENDIRME FORMU)

Merhaba sevgili arkadaslarim,

Sizlerden bir galisma daha yapmanizi isteyecedim. Asagidaki sorulari

ayrintili bir sekilde cevaplandirarak bana gonderebilir misiniz , lGtfen?

Sizlere tekrar tegekkur ediyorum.

Uzm. Psk. Sule Celik

1. Katildiginiz grup ¢alismasi sizin Uzerinizde nasil bir etki birakti? (Olumlu
ya da olumsuz lutfen mimkin oldugunca ayrintili bir bicimde aciklayiniz.)
2. Grup surecinde ele alinan konular sizce yeterli miydi? Hangi konularin
eklenmesini/¢ikarilmasini isterdiniz, lGtfen aciklayiniz?

3. Grup oturum sayisi (10 oturum), ele alinan konular igin yeterli oldu mu?
4. Grup lideri sizce nasildi? Litfen degerlendiriniz.

5. Tum sureg iginde size zor gelen bir konu ya da ¢alisma oldu mu? Lutfen

aciklayiniz.
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APPENDIX F

COVER PAGE
(YONERGE)

Merhaba,

Ben Uzman Psikolog Sule Celik. Egitim Fakiiltesi, Psikolojik Danisma
ve Rehberlik Anabilim Dalinda doktora 6grencisiyim. Sizinle gectigimiz yil Il.
Doénemde doktora tezim icin yaptigim uygulama sirasinda tanigsmistik ve siz
verdigim olgekteki sorulari yanitlayarak bana yardimci olmustunuz.

Gegen yil yaptigim uygulama sirasinda bu c¢alismanin birkag
asamadan olustugunu ve bazilarinizdan 3 defa daha bazi Olgekleri
yanitlamanizi isteyecedimi soylemistim. Simdi sizden, bu seferde ilisikte

(yukarida bulunan "Attachment" bélimundeki dosyaya "olcekler2.doc (69k)"

cift tiklayarak ulasabilirsiniz) verilen dlgeklerde istenen bilgileri tamamlayip,
size uygun gelen maddelerin Uzerine “X” isareti koyarak, kaydettikten sonra
bana geri gdndermenizi rica ediyorum.

Bana ilettiginiz tiGm bilgiler tamamiyla gizli tutulacak ve yalnizca
bilimsel bir galismada veri olarak kullanilacaktir. Bu e-posta ve ilisikteKki
Olcekler elinize geger ge¢cmez yanitlayarak bana gondermeniz, arastirmanin
saglikli bir bicimde surmesine sonsuz katki saglayacaktir. Sorulariniz igin,
bana e-posta gondererek ya da 0533 ............... numarall telefonu arayarak
ulasabilirsiniz.

Gosterdiginiz  duyarlihk ve katkilariniz igin  simdiden tesekkur
ediyorum.

Saygi ve sevgilerimle,

Uzman Psikolog Sule Celik

144



APPENDIX G

ATTACHMENT-ORIENTED-PSYCHOEDUCATINAL-GROUP-TRAINING
PROGRAM FOR PREOCCUPIED ATTACHED ADULTS

(SAPLANTILI BAGLANAN YETISKINLER iGiN BAGLANMA YONELIMLI
PSIKOEGITIM GRUP PROGRAMI)

Genel Amag: Guvensiz saplantili baglanma bigimine sahip olan bireylerin
guvenli baglanma bigimine sahip olmalarina yardimci olabilmek icin gerekli

bilgi ve becerileri kazandirmak.

1. Oturum: Program ve grup kurallari hakkinda bilgi, tanigma ve isinma
Amaglar
1. Uygulanacak psiko-egitim programi hakkinda bilgi vermek.
2. Uyelerin grup kurallarini 6grenmelerini saglamak.
3. Uyelerin birbirlerini tanimalarini saglamak.
4. Uyelerin, grubu kendilerini ifade edebilecekleri glivenli bir ortam olarak
algilamalarini saglamak.
5. Uyelerin kisisel konularini paylasabilecekleri bir atmosfer olusturmak.
Hedef Davraniglar: Bu oturumun sonunda uyeler;
1. Katilacaklari psiko-egitim programinin siresi, genel amaci ve ne
siklikta toplanilacagi konularinda bilgi sahibi olacaklardir.
2. Grup kurallarini 6grenmis olacaklardir.
3. Birbirlerinin isimlerini, bolumlerini, ilgi alanlarini 6grenmis olacaklardir.
4. Grup galigsmalarinin guvenli bir ortamda yapilacagi izlenimini edinmis

olacaklardir.
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5. Grubun, kisisel konularini konusabilecekleri glvenli bir atmosfere
sahip oldugu izlenimini edinmis olacaklardir.
Oturum Siresi: 90 dakika.
Sireg:

Bu oturumda grup lideri katihmcilara psiko-egitim programi
hakkindaagagidaki gibi bilgi verir ve asagidaki grup kurallarini tanitir.

‘Su andan itibaren bir psiko-egitim grup c¢alismasina katiimig
bulunuyorsunuz. Grup toplantilarimiz haftada iki defa olmak Uzere 10
oturumda gergeklestirilecek. Her bir oturum icin sure 90 dakika olacak. Bu
programin amaci, duygusal, 6zellikle romantik iligkilerde yasanan surece belli
bir agidan (kuramsal bir gerceveden) bakarak sizleri bilgilendirmek, iligkilerde
kendinizi daha iyi taniyabilmeye ve daha guvenli iligkiler kurabilmeye
yardimci olabilecek bazi beceriler kazandirmaktir.”

Lider, gerekirse program hakkinda sorulan sonrulari yanitlar ve grup
kurallarinin tanitimina geger. Bu kurallar duvara asilir ve grup sureci boyunca
hatirlanmasi icin duvarda birakilir.

Grup kurallari:

e Grupta konusulanlar gizlidir.

e Gruba alismak ve gruba dahil olmak zaman alabilir. Bu nedenle
gruba katilan UGyelerin her oturuma duzenli olarak gelmeleri
gerekmektedir.

e Grubun baslama saatine uyulmasi gerekmektedir.

e Oturum Dbitene kadar JUyelerin grup odasinda kalmalari
gerekmektedir.

e Herkes bagkalari hakkinda degil yalniz kendi hakkinda
konusmalidir.

e Diger bireylerin goruslerine katilmayabilirsiniz. Ancak, herkesin
dusuncelerine saygl duyulmaldir.

e Grupta dusuncelerinizi ve duygularinizi paylasabilirsiniz. Ancak,
incitici ve saldirgan davraniglarda bulunulmamalidir.

e Grupta her seferinde bir tek kisi konugsmalidir.
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e Beklenmeyen bir gerekge ile, bir oturuma katilamayacaksaniz en
ge¢ 24 saat dnce grup liderini haberdar etmeniz gerekmektedir.

e Grup calismalarina katilmanizin size bir yarar saglamayacagina
inaniyorsaniz gruptan ayrilabilirsiniz. Ancak, ayrilmadan 6nce son
olarak, bir oturuma katilip grup tyelerine durumunuzu agiklamaniz

ve hosca kal demeniz gerekmektedir.

Grup kurallarinin Gyelere tanitiimasindan sonra asagidaki etkinliklere gegilir.

Etkinlik Evresi: Isinma Etkinligi
Sure: 80 Dakika
Materyal:

1.
2.

Her Uye igin Uzerine isim yazilabilecek kartlar

Her Uye igin kalem.

Grup lideri asagidaki yonergeyi adim adim tyelere uygular.

1.

Bu calismamizin amaci birbirimizi daha yakindan tanimak. Lider,
uyelere kartlari ve kalemleri verir ve Uyelerin kendi isimlerini kartlara

yazip yakalarina takmalarini ister.

. Simdi sizden, grup icinde tanimadigniz birini se¢gmenizi ve kendinizi

tanitmanizi istiyorum. Egler sirayla birbirlerine kendilerini tanitsinlar.
Lider bu ¢calisma icin Uyelere iki dakika sure verir.

Sure doldugunda lider, Uyelerin yaka kartlarini degistirmelerini ve
kargilarindaki kisinin isim kartini yakalarina takmalarini ve bagka birine
bu kez yaka kartalarinda yazili olan kisi olarak kendilerini tanitmalarini
ister. (iki dakika)

Sure doldugunda lider, Gyelerin yine isim kartlarini degistirmelerini ve
bir dncekinde oldugu gibi kendilerini baska birine yeni bir yaka karti ile
tanitmalarini ister.

Calismaya tum Uyeler birbirleri ile tanisana kadar devam edilir.
Ardindan lider, tum Uyelerin tekrar kendi yaka kartlarini takmalarini ve
gruba kendilerini sirayla tanitmalarini ister.

Bu etkinligin sonunda asagidaki konular Gzerinde durulur.

a. Kendinizi bagka biri olarak tanimlamak nasil bir yasantiydi?
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b. Bu deneyimin ardindan kendiniz hakkinda neler 6grendiniz?
c. Bu deneyimin ardindan diger Uyeler hakkinda neler 6grendiniz?
Oturumun sonunda Uyeler bir sonraki oturumda gorusmek Uzere

ayrilirlar.

2. Oturum: Hedef belirleme ve Psikoegitim strecinde kullanilacak terimler
hakkinda bilgi
Etkinlik Evresi: Hedef belirleme
Amaglar:
1. Katilimcilarin grup surecinden beklentilerini 6grenmek.
2. Uyelerin grubun amaciyla tutarli beklentilere sahip olmalarini
saglamak.
Hedef Davraniglar:
1. Katihmcilar bu oturumun sonunda grup surecinden beklentilerini
acikliga kavusturmus olacaklardir.
2. Grup sureciyle ilgili olmayan beklentilerini degistirmis olacaklardir.
Bir onceki oturumun kisa bir degerlendirmesi: 10 dakika
Oturumun basinda, daha 6nceki oturumda yasananlar ve paylasilanlar
hakkinda kisa bir degerlendirme yaplilir, bitirilmeyen iglerin tamamlanmasina
olanak taninir. Uyelerin yeni bir oturuma baslamaya hazir olduklari
goOzlendikten sonra asagidaki ¢alismalara gegilir.
Materyal:
1. Uye sayisi kadar kagit ve kalem.
2. Uzerine genel ifadeler yazilabilecek ve duvarlara asilabilecek
kartonlar.
3. Kartonlarin duvarlara yapistirilabilmesi igin kullanilacak yapistirici
herhangi bir materyal.
Sure: 45 dakika

Sureg:
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Grup lideri asagidaki yonergeyi adim adim tyelere uygular.

1. Bu oturuma baglarken, yapacagimiz grup caligsmalarindan sizlerin
beklentilerinin neler oldugunu ogrenmek istiyorum. Bu nedenle,
hepinizden beklentilerinizi, hedeflerinizi yazmanizi isteyecegim. (5
dakika)

2. Simdi ikiye ayrilarak iki ktigik grup olusturun.

3. Simdi beklentilerinizi kartona yazin, duvara asin ve Uzerinde tartisin.
(15 dakika)

4. Tartismalarinizin sonunda herkesin Uzerinde anlastigi ve en 6nemli
oldugunu dustndugunuz hedefleri yeniden olusturun ve liste haline
getirin.

5. Simdi yeniden birlesin ve Uzerinde anlastiginiz hedeflerin listesini
bana verin.

Lider, utyelerin olusturdugu hedefler Gzerinde durulmasini saglar. Grup
uyelerinin grup calismalarindan yersiz beklentileri varsa, grup uyelerini
grubun hedefleri konusunda bilgilendirirek, bu hedeflerin grup ¢alismalarinin
amaci ile értusturalmesi igin gerekli bilgilendirmeyi yapar. (15 dakika)

Etkinlik asamasindan sonra psiko-egitim agsamasina gecilir ve grup lideri
uyelere oturumlar suresince kullanilacak bazi kavramlar hakkinda bilgi verir.
Psiko-egitim Evresi:

Amaglar

1. Yakin iligkilerin grup surecinde “Yetigkin Baglanma Bigimleri’
kapsaminda nasil ele alinacag! hakkinda bilgi vermek.

2. Grup surecinde kullanilacak terminoloji hakkinda bilgi vermek.

Hedef Davraniglar: Bu oturumun sonunda Uyeler;

1. Grup sUrecinde ikili iligkilerin “Yetiskin Baglanma Bigimleri”
kapsaminda nasil ele  alinacag! konusunda bilgi sahibi olacaklardir.

2. Grup surecinde kullanilacak terminoloji hakkinda bilgi sahibi
olacaklardir.

Sure: 45 dakika

Sireg
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Burada bulunmamizin amaci “Yetiskin Baglanma Bigimleri“ hakkinda
bilgi edinmek ve bilmedigimiz bazi yoOnlerimizi daha iyi tanima firsati
bulabilmektir.

Burada Uzerinde duracadimiz konu oOncelikle karsi cinsten Kigiler
arasindaki ikili iligkilerdir.

Grup ¢alismalarimiz slresince;

e Yakin iliski veya romantik iliski dendigi zaman ne anliyoruz?

e Romantik ikili iligkilerin hayatimizdaki yeri nedir ve ne olmalidir?

e Simdiye kadar yasadigimiz yakin romantik iligkiler bizi nasil etkiledi?

e kili iliskiler (Romantik) iginde oldugumuzda ya da olmadigimizda nasil
hissediyor, davraniyor, disuniyoruz?

e kili iligkiler igindeki davranislarimizi, dislincelerimizi, duygularimizi
onceden kestirebilmek mimkin md? Bu konuda kendimizi ne kadar
taniyoruz?

e Secimlerimizde 6ne cikan faktérler var mi? Ozellikle sectigimiz, belirli
Ozelliklere sahip kisiler var mi?

e Varsa neden bu insanlar segiyoruz?

e Secimlerimizi degistirmemiz mimkin ma?

e Saghkh romantik ikili iliskiler kurmak égrenilebilir mi?

gibi sorulara cevaplar arayacak, bir baska deyisle, kendimiz Uzerinde
calisacagiz.

Calismalarimiza baglamadan once, sizleri kullanacagimiz bazi
terimler hakkinda bilgilendirmek istiyorum.

Bu aciklamanin ardindan lider, grup surecinde kullanilacak bazi
kelimeler hakkinda Uyeleri bilgilendirmeye gecer.

Baglanma (Attachment):

Baglanma kisaca, iki insan arasinda gelisen ve suren duygusal guglu
bir bagdir. Bowlby’ye (1988) gore, baglanma ve bakim karsilikli iligki iginde
birbirini tamamlayan iki sistemdir. Duygusal bag kurma egilimi ve gereksinimi,
bebeklerin yasamlarini surdurebilmeleri icin gereklidir. Bu bag kurma egilimi

baglanma sistemi olarak adlandirilir ve gelisimsel agidan islevseldir. Daha
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aclk deyisle, baglanma sisteminin (cocuklukta, yetiskinlikte, siklikla da
romantik iligkilerde), kisinin yasaminda 6zel bir anlam tasiyan ve yakinlk
arayisina karsilik veren Kisi tarafindan saglanan koruyucu bir iglevi vardir.
Baglanma sistemi, bebeklerin onlara bakan kisiye/kisilere (genellikle anneye)
fiziksel yakinhgini gugli tutarak hem c¢ocuklarin ¢evreden gelebilecek
tehlikelerden korunmasina yardim eder hem de onlara ¢evreyi kesfetmeleri
icin gerekli kosullari saglar. Yakinhk ihtiyaci istenilen dizeyde
kargilanmadiginda, baglanma sistemi otomatik olarak devreye girer ve birey
ayriik kaygisi yasayarak, ihtiyagc duydugu fiziksel ve duygusal yakinhgi
yeniden kurabilmek ve baglanma sistemini devreden ¢ikarmak igin harekete
geger. Yakinhk yeniden kurulamadiginda ise kayip duygusuna bagl yas
sureci baslar.

Baglanma kuraminin kurucusu olan Bowlby’ye gére (1988), butun yeni
dogan bebekler, ne tur bir ilgi ile karsl karsiya olurlarsa olsunlar
annelerine/bakicilarina baglanirlar. Anne ya da bakici bebege karsi ilgili,
ilgisiz, tutarsiz ya da kotu davranabilir. Ancak, yenidogan bebek icin, tek
basina yasamak mumkin olmadigi igin yine de yeni dodanda
anneye/bakiciya kargi bir baglanma gelisecektir. Onemli olan, bu baglanma
biciminin kalitesi ya da stilidir. Baglanma bigiminin kalitesi ya da stili, bireyin
kendisini algilama bigimini ve baskalari ile kuracagi iligkilerin bigimini ve
onlari algilayigini ilerki yasami boyunca etkileyecektir (Sroufe, 1983).

Biyolojik olarak baglanma figuri zaman iginde oncelik ve yer
degistirmektedir. Daha acik sOylemek gerekirse, bebeklik yillarinda
baglanma figurl anne ya da onun yerine gegen bakici kimse iken yetigkin
yasaminda baglanma figiru kargi cinsten birisi veya es olabilmektedir.

Ozet olarak, John Bowlby ve Mary Ainsworth’a gore, baglanma;

e Besikten mezara kadar suren duygusal bagdir.
e Cocukla onu buyutenler arasindaki “duygusal bagin” (iligkinin) kalitesi
yasam boyu gelisimi ve ilerki yaslarda diger baglanma figurleri ile kurulan

iligkileri etkiler.
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e Baglanma insan organizmasi agisindan, onu c¢evrenin teklikelerinden
koruyan, ¢evrede olup bitenleri korkusuzca kesfetmesine olanak taniyan,
dizenleyici, dengeleyici, islevsel bir sistemdir.

Baglanma sisteminin, bebedin/cocugun yasaminda U¢ temel
fonksiyonu vardir;

e Baglanma sistemi, bebegin yakinlik intiyacina karsilik vermektedir.

e Baglanma sistemi, ¢cocugun cevresinde olup bitenleri anlamak igin kesif
gezilerine ¢iktigi zaman, tehlike aninda doénup gidebilecegi guvenli bir
temel iglevi gormektedir.

e Baglanma sistemi, ¢cocuk uzaklastiginda kétlu bir deneyimle karsilasirsa,
doénup tekrar glven, sicaklik, destek ve sevgi gorebilecedi saglam bir

siginak (guvenli cennet, ana kucagi) islevi gérmektedir.

Baglanma sistemini agiklamak icin sdyle bir sema Uzerinden bakmak yararl

olacaktir.

Yakinlk saglama:
yakinhk ihtivacim
gideren Kisi olma islevi

Glvenli temel:
etrafi kegfetmek igin
destek alinabilecek Kisi
olma iglevi

Baglanma

Gulvenli cennet
(ana kucadi):
herhangi bir tehlike
aninda
destek, gliven ve sevgi
almak igin
donllecek kisi
olma iglevi
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Sekil 1. Baglanma Sistemi (Hazan & Shaver,1994 s. 4)

Lider yukarida yer alan semayi Uyelere dagitip, agikladiktan sonra
uyelerin duygu ve dusuncelerini, asagidaki sorular yardimiyla paylasmalarina
olanak tanir.

e kili iligkilerinizi bu “baglanma sistemine” uygun olarak bir siire
degderlendirmenizi istiyorum.

e Siz bir iligkide bu iglevlerden hangisine en ¢ok ihtiya¢c duyuyorsunuz?

e Baglanma sisteminin tum islevlerini yerine getirdigini diasindugunuz
bir iligkiniz oldu mu? Bu iligki hangi iliskinizdi?

e Kiz ya da erkek arkadasiniz size ihtiyag duydugunda ne
yaplyorsunuz?

e Bu sema uzerinden bakildiginda sevgiliniz sizin ihtiyaclariniza kargilik
veriyor mu?

e Siz sevgilinizin bu ihtiyaglarini  karsilayabiliyor musunuz? Bu
ihtiyaclardan hangilerine daha kolay kargilik veriyorsunuz?

Yukaridaki degerlendirmelerden sonra, bitirilmemis igler Gzerinde durulur

ve bir sonraki oturumda bulusmak Uzere oturuma son verilir.

3. Oturum: Baglanma bigimleri nelerdir, glvensiz baglanma bigimlerinin olasi
nedenleri_nelerdir?
Bir onceki oturumun kisa bir degerlendirmesi: 10 dakika

Oturumun basinda, daha 6nceki oturumda yasananlar ve paylasilanlar
hakkinda kisa bir  degerlendirme yapilir. Uyelerin yeni bir oturuma
baglamaya hazir olduklari gozlendikten sonra agsagidaki ¢calismalara gegilir.
Amaclar

1. Guvenli ve guvensiz baglanma bigimleri hakkinda bilgi vermek.

Hedef Davraniglar: Bu oturumun sonunda uyeler;

1. Baglanma bigimlerinin nasil olustugu ve 6zellikleri konusunda bilgi

sahibi olacaklardr.
Psiko-egitim Evresi:
Sure: 80 dakika.
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Sireg:

insan yavrusu dogar dogmaz bagimsiz olamamakta, mutlaka uzun bir
sure bir yetiskinin bakimina ihtiya¢c duymaktadir. Bu yetigkin kigi genellikle
annedir ancak, bazi durumlarda annenin vyerini bagka bir kisi de
alabilmektedir. Yasamin ilk yillarinda ¢ocuga ilgi ve bakim saglayan kisiye biz
bakici diyelim. Baglanma kuramina gore bakici ile bebek arasinda kurulan
iligki kisinin ilerdeki yasami boyunca kuracagi yakin iligkilerin bigimini
belirlemektedir. Baglanma bigimleri ve daha sonra agiklayacagimiz bir gok
faktor bakici ve bebek arasinda kurulan iliskinin sonucunda sekillenmektedir.

Burada bu konu Uzerinde durmamizin nedeni, hem kendi baglanma
bigimlerimiz Uzerinde biraz dusinmek hem de ogrendiklerimizi ileride
kuracagimiz aile yasamimiza tasiyarak saglikli baglanma bicimine sahip olan
cocuklar yetistirme konusunda 6n bilgi edinmektir.

Baglanma bicimlerini anlatmak i¢in bir aragtirmadan bahsetmek yararli
olacaktir: Ainsworth ve arkadaslari (1978), deneysel bir yontemle Bowlby’nin
kuraminin temel sayiltilarini sinamiglardir. Bu yontemde 12-18 aylik kiguk
cocuklar sistemli olarak kisa araliklarla dnce annelerinden ayrilir, sonra bir
yabanci ile yalniz birakilir ve son olarak tekrar anneleri ile bir araya getirilir.
Bu yolla ¢ocuklarin baglanma sistemlerinin aktive edilmesi amaclanmaktadir.
Aragtirmacilar, ¢ocuklarin ayrilma, yeniden birlesme ve yabanciyla yalniz
kalma durumlarindaki tepkilerini géz o6nune alarak c¢ocuklari UG¢ tipik
baglanma stili icinde siniflandirmiglardir: givenli (secure), kaygili/kararsiz
(anxious/ambivalant) ve kaginan (avoidant). Guvenli baglanma stili icinde
siniflandirilan g¢ocuklar, anneleri tarafindan yalniz birakildiklarinda dogal
olarak kismen huzursuz olmakta ancak panik yasamadan anneleri ile
yakinlik ve temas aramakta, yeniden anneleri ile bir araya geldikten sonra
kolayca sakinlesmekte ve gevreyle ilgilenmeye ve gevreyi kesfetmeye devam
etmektedirler. Kaygili/kararsiz baglanma stili icinde siniflandirilan gocuklar,
annelerinden ayrildiklarinda yogun bir kaygi, gerilim ve kizginlik hissetmekte,
yabanci ile iletisimi reddetmekte, anneyle yeniden bir araya geldikten sonra

kolaylikla sakinlesmemekte ve cevreyle ilgilenme yerine annelerine sikica
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yapigip onunla birlikte olmak istemektedirler. Kaginan baglanma stili
sergileyen cocuklar ise, anneden ayrilmaktan c¢ok fazla etkilenmemekte,
tekrar onunla bir araya geldikten sonra da anneleri ile iliski kurmaktan
kacinmakta ve dikkatlerini daha ¢ok oyuncaklara verir gérunmektedirler.

Lider, bu bilgiler 1s1ginda grup uyelerinin erkek/kiz arkadaslarindan
ayri  kaldiklarinda nasil  hissettiklerini  ve nasil  davrandiklarini
degerlendirmelerini ister. Dugunme suresinin ardindan isteyenlerin kendi
duygu ve davraniglari hakkindaki degerlendirmelerini grupla paylasmalarina
olanak taninir. (15 dakika)

Lider asagidaki bilgileri vermek Uzere psiko-egitim surecine devam

eder.
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Yukaridaki bulgularla tutarli olarak , Ainsworth ve arkadaslari (1978),
guvenli baglanma stiline sahip g¢ocuklarin annelerini genelde duyarli ve
cocuklardan gelen isteklere olumlu tepkiler veren kisiler olarak
tanimlamiglardir. Buna kargi, kaygili/kararsiz ¢ocuklarin annelerinin genel
olarak tutarsiz tepkiler gosterdikleri ve/veya ¢ocuklarinin davraniglarini
siklikla kesintiye ugrattiklari ve gereksiz mudahalelerde bulunduklari
belirtiimistir. Kaginan c¢ocuklarin anneleri ise genellikle soguk, ¢ocuklarinin
yakinlik isteklerini reddeden ve c¢ocuklari ile yakin beden temasindan
kacinan kisiler olarak tanimlanmistir.

Simdiye kadar verilen bilgilerden anlasiliyor ki, baglanma bicimleri;

1. Gulvenli baglanma bigimi,
2. Gulvensiz baglanma bigimi olarak tanimlanmaktadir.
Guvensiz baglanma bigimleri ise yapilan son arastirmalara goére Ug¢
bicimde siniflandiriimaktadir.
Bunlar;
1. Kayitsiz baglanma bigimi,
2. Saplantili baglanma bigimi,
3. Korkulu/kaygili baglanma bigimleridir.
Gelin simdi baglanma bigimlerinin nasil olustugu konusuna biraz daha

yakindan bakalim.
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Glvenli baglanma stili

Kaygili ya da saplantili

baglanma stili Oyuncuy,
" Badlanilan kigi yeterince Guvenlik duygusu, girisimei, gulen,
yakinda, dikkatli, ilgili, sevai, giiven kesfetmeye edilimli,
onaylayici vs. sosyal

Baglanma davraniglari

siralamasi:

* Gozle kontrol

« Yeniden yakinlidi

sadlamak icin anneye

seslenme, uzanmaya

galisma

* Anneye ulagmak igin [

harekete gecme, [
|
|

Umursamazcasina
yakinligi yeniden
sadlama gabalari

Korku, ,Savunu-

endise

e ) e e e e e e e

_____________ = = e

yapisma, birakmama

N e e e o e o e o e o J Kayitsiz baglanma stili

Sekil 2: Baglanma Bigimleri (Hazan & Shaver, 1994, s. 3).

Guvenli Baglanma Bigimi:

Anne/bakici, surekli ve tutarli olarak ¢ocugun ihtiyaglarini goruyor,
duyuyor ve aninda karsilamaya caligiyorsa, bebek ihtiyaglarinin karsilandigi
ve sevildigi yonunde bir izlenim edinecek ve kendisini guven iginde
hissedecektir. Dolayisiyla g¢evresindeki insanlara guven duyacak ve
kendisinin de sevilmeye ve ilgileniimeye deger oldugu konusunda bir
O0zguvene sahip olacaktir.

Yapilan bir ¢ok calisma, c¢ocugun anne/babadan ayriimasinin,
cocuklarda ortak bazi tepkilerin ortaya c¢ilkmasina neden oldugunu
gOstermektedir. Bu galismalar normal bir gocugun gelisiminde ailenin roltiine
Isik tutmasi agisindan énemlidir. Destekleyici, cesaretlendirici, igbirligi icinde
olan anne ve babalar ¢cocuga deg@erli oldugu ve baskalarinin da yardimsever
oldugu inancini agilar. Bu anne-babalar ¢ocug@a ileride kuracagi iliskiler icin

iyi bir model olustururlar. Ayrica, ¢ocugun kendine guvenerek cgevresinde
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olanlari anlamasina, aragtirmasina ve sorunlarla basa ¢ikmasina yardimci
olurlar (Bowlby, 1982).

Guvenli baglanma, gocugun bebeklik gaginda bakici/anne ile kurdugu
sicak, duyarl, ilgili, kargilik veren, baglilik igeren iligkiye bagli olarak bireyde
gelisen duygusal guven, yakinlik, 6zerklik potansiyeli olarak tanimlanabilir.
Guvensiz baglanma bigimi:

Anne/bakici ¢ocugun ihtiyaclarina karsilik vermiyor, yeterince iligili
davranmiyor ya da tutarsiz davraniyorsa g¢ocuk dogal olarak ihtiyaglarinin
karsilandidi ve sevildigi konusunda kendisini guivende hissetmeyecektir.

Guvensiz baglanma bicimi genellikle yeni doganlarda ve erken
cocukluk vyillarinda g¢ocuk ve ebeveynler arasindaki doyumsuz ya da
travmatik iliskiler sonucu baslamaktadir. Guvensiz baglanan bireyler
bagkalarina glvenmekte gucliuk c¢ekerler ve bagkalari ile olan iligkilerini
surekli kontrol altinda tutmaya calisirlar. Kontrolli olma davranigi genellikle
bagkalari ile yakin iligkiler kurmaktan korkmak, baskalari tarafindan terk
edilmek ya da reddedilmekten korkmak, sevilmeyeceginden ya da degersiz
oldugundan korkmak, yogun vyalnizhik ve soyutlanmislik duygulari ve
gecmiste duzensiz, Orseleyici iligkilerin olmasi seklinde ortaya c¢ikar.
Guvensiz baglanan bireylerin normal ve saglikli yakin iligkiler kurmada
guglukleri vardir.

Bowlby’ye gére anneye ya da bakiciya yakin olmak, ¢cocugun gevresini
kesfetmede kullanabilecedi “guvenli bir temel” ve tehlike aninda
korunabilecegi “saglam bir siginak” islevi gorur. Bakicinin “ulasilabilirligi”
tehdit edildigi anda baglanma sistemi otomatik olarak devreye girer. Bu
durumda bakicinin gocuga gosterecegi tepkilerin kalitesine bagh olarak,
devreye giren baglanma sistemi ya bakici ile temasin yeniden kurulmasini
ve iligkinin onarilmasini kolaylastirir ve bodylece cocuk kendini guvende
hisseder ya da yakinlik tekrar saglanamaz ve c¢ocuk kendisini huzursuz ve
kaygil hisseder. Ardindan da ayriligi protesto eden davraniglar gosterir.

Eger bakici duyarsiz, asiri mudahale edici ve onceden tahmini gug

tepkiler veren biriyse ¢cocuk kaygili baglanma davraniglari gosterir.
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Eger bakici reddedici ise veya bakim konusunda asiri ihmalkar

davraniyorsa, ¢ocuk zamanindan oOnce bagimsiz olmay isteyebilir ve

baglanma figurinden kopma egilimi gosterebilir. Baglanma bigimlerine gore,

bireylerin davraniglari asagidaki sekilde siniflandirilabilir:

Guvenli Baglanma Bigimine Sahip Bireyler;

Tutarh iligkiler kurarlar ve baskalarina guvenirler,

Ozsaygilari (kendilerine saygilari ve kabdilleri) yiiksektir.

Nadiren yalnizlik hissederler,

Stresle basa c¢lkma ve sosyal destek bulma ve bu destegi yerinde
kullanma becerilerine sahiptirler,

Baskalarindan ve iligkilerinden olumlu beklentileri vardir,

Baskalarina kendi duygu ve dusuncelerini aciklarken  dengeli ve
kontrolludurler, kendi duygu ve dusuncelerine guven duyarlar ve bunlari
aciklarken bagkalarindan onay alma ya da yakinlhk kurma ihtiyaci ile
gereginden fazla sey agiklamazlar.

Ev ve is yasamini ayirabilirler, ig iligkileri genellikle iyidir.

Olaylar karsisinda gosterdikleri duygusal tepkiler olayin niteligine
uygundur. Olaylar kargisinda nasil ve ne hissetmeleri gerektigi konusunda

karmaga yasamazlar.

Saplantili Baglanma Bigimine Sahip Bireyler;

Bu bireyler yuksek duzeyde kaygi, ve “depresyon” yasayabilirler.
Ozsaygilar dustiktir,

Surekli yalnizlik duygusu hissederler,

iliski kurduklari kisilerin onlari terk etmelerinden korkarlar,

Ebeveynlerini tutarsiz ve mudahaleci olarak tanimlarlar,

Davraniglariyla ilgili olarak baskalarindan onay alma ihtiyacindadirlar,
Kurduklari iligkilerde ne kadar bagimli olduklarini farkettirmemek igin
surekli olarak iligkinin kontroltinu ellerinde tutmaya calisirlar. Stresle basa
cikma becerileri azdir ve sosyal destegdi yerinde kullanamazlar,

iliskilerden olumsuz beklentileri vardir,
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Bagkalarina agilirken vyakinlagsma ihtiyaci duyduklari igin kendileri
hakkinda gereginden fazla bilgi verebilir, kontrolsiz ve dengesiz
olabilirler.

Asir kiskanglik ve duygusal dalgalanmalar yasarlar,

Duygu dizenlemede (emotion regulation) yetersizlik hissederler. Burada,
duygu duzenlemenin ne oldugu konusu Uzerinde biraz durmak yararli
olacaktir. Baglanma kurami stresle basa ¢ikma ve duygu dizenleme
konusu ile yakindan iligkilidir. Bowlby, baglanma siteminin,insanlarin kargi
kargiya kaldiklarn stres durumlarinda koruyucu bir mekanizma gorevi
gordugunu ifade etmistir. Ayni sekilde, baglanma bicimlerine gore
insanlarin stres yaratan olaylara karsi tepkilerinin farkh oldugunu da
ortaya koymustur. Ainsworth ve arkadaglari ise bu goérlise ek olarak
bireylerin anneden ayrilig ve yasam boyu stresle basetme konusunda
baglanma bigimlerine gore tepkilerinin farkli oldugunu ortaya koymustur.
Buna gore; guvenli baglanan bebekler stres yaratan durum kargisinda
annenin yakinhgini ararken, kaygili baglanan bebekler anneye simsiki
yapigip birakmamakta, kayitsiz baglanan bebekler ise duruma kargi ilgisiz
kalarak veya anneyi hemen birakarak bagetmeye calismaktadir.
Yetigkinlik yasaminda ise guvenli baglanan bireylerin guvensiz baglanan
bireylere gore stres vyaratan konulara karsi daha ihmli, kendi
yeterliliklerine ve baskalarinin iyi niyetli olduklarina daha c¢ok guvenen
bireyler oldugu icin karsilastiklari konularla daha kolay basedebildikleri
gOrulmustar.

Sonsuza kadar ayrilik anlami tasidigi icin 6lim korkusu yasarlar.

Kaygili/Korkulu Baglanma Bi¢gimine Sahip Bireyler;

Yuksek duzeyde kaygi yasarlar,
Dusuk 6zsaygiya sahiptirler,
Surekli yalnizlik duygusu hissederler

Reddedilme korkusu duyarlar,
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e Davranig, duygu ve dusuncelerinin bagkalari tarafindan onaylanmasina
ihtiyag duyarlar

e lliskilerden beklentileri olumsuzdur,

¢ Duygu dizenlemede yetersizlik hissederler.

Kayitsiz Baglanma Bigimine Sahip Bireyler;

e Kaygl duzeyleri disuktir, kaygi yerine yogun kizginhk duygusu gozlenir,

o Ofkelendiklerinde fiziksel saldirganlik gosterebilirler

e Ozsaygllar ylksektir,

o lligkilere guvenmeme ve iliskiye duygusal yatirrm yapmama
(baglanmama) davranislari gorulir,

e Biriligki sona erdiginde fazla Gzulmezler,

e Madde ve alkol kullanimina yatkindirlar,

e Duygu ve duguncelerini bagkalarina agmaktan hoglanmazlar,

e lliskilerden ve baskalarindan olumsuz beklentiler icindedirler.

Grup lideri baglanma bicimleri hakkinda yukarida Ozetlenen bilgileri
verdikten sonra Uyelerden oOgrendiklerine iliskin  degerlendirmelerini
paylasmalarini ister. Bdylece 6grenilenlerin pekismesine olanak tanimis olur.

Oturum slresince ve oturumun sonunda Uyelerin duygu, disince ve
degerlendirmelerini paylasmalarina olanak taninir. Bir sonraki oturumda

bulusmak Uzere oturuma son verilir.

4. Oturum: Baglanma bicimlerine gore bireylerin kendilik algilari ve
bagkalarini algilayislari
Oturum siiresi: 90 dakika

Bir onceki oturumun kisa bir degerlendirmesi: 10 dakika
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Amaglar

1. Baglanma bigimlerine gore bireylerin kendilik algilari ve baskalarini

algilayislari hakkinda bilgi vermek.

Hedef Davraniglar: Oturumun sonunda uyeler;

1. Baglanma kuramina bagl olarak, baglanma bigimlerine gore, kendi
benlik algilarinin nasil olabilecedi konusunda farkindalik kazanmig
olacaklardir.

2. Kendi benlik algilar ile baglanma bicimleri arasinda baglanti
kurabileceklerdir.

3. Baglanma kuramina bagli olarak, baglanma bicimleri ile bagkalarini
algilayislari arasinda bir iligki kurabileceklerdir.

Psiko-egitim Evresi:
Sure: 60 dakika
Materyal:
1. Baglanma bigimlerine gore bireyin kendini ve bagkalarini algilayisi.
Sireg:
Grup lideri asagidaki bilgileri grup Gyelerine anlatir.
Bartolomew’in dortlii baglanma kurami:

Baglanma kuramina goére, yasamin ilk yillarinda anne ve babalarin
cocuga verdikleri tepkilere bagl olarak, ¢ocuk kendisine ve baskalarina
iliskin zihinsel modeller olusturur ve bu zihinsel modeller daha sonraki
yillarda yakin kigiler arasi iligkiler i¢in bir rehber, model, gorevi gorur. Bowlby,
zihinsel modeller ya da “igsel galisan modeller” (internal working models)
adini verdigi bu beklentilerin tamamen anne/baba ya da bakici davraniglariy-
la sekillendigini 6ne surmustur.

Bowlby’ye (1978) gobre baglanma deneyimleri temelinde gelisen
zihinsel modeller iki ana boyut igermektedir. Bunlar,

A) Baglanma figurinun genel olarak korunma ve destek cagrilarina

karsilik veren turden biri olarak gorullip gorilmedigi,

B) Kisinin kendisini bagkalari, 6zellikle de baglanma figtrt tarafindan

dikkate ve sevilmeye deger birisi olarak gorup gormedigidir.
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Son yillarda ergen ve yetigkin yakin iliskilerinde baglanmanin rolinu
inceleyen Bartholomew ve Horowitz, Bowlby’'nin, baglanma sisteminin
benlige ve bagkalarina iligkin i¢csel galisan modelleri (zihinsel modeller)
icerdigi gorusunden yola ¢ikarak “Dortli Baglanma” adi verilen yeni bir model
ileri sirmuglerdir. Buna gore, kendimiz ve bagkalarina iliskin algilarimiz
olumlu ve olumsuz olma durumlarina gore dort kategoride
degerlendiriimektedir.

Bu arastirmacilara gore, guvenli baglanma bicimi kendimiz  ve
bagkalarina iligkin algilarimizin olumlu oldugu bi¢cimmdir; kisi kendisinin
sevilmeye deger oldugunu, bagkalarinin da genel olarak kabul edici ve
destekleyici olduklarini dusunur, iliskilerinde daha guvenlidir ve rahattir.
Kisinin kendisi hakkindaki degersizlik duygularina (olumsuz benlik modeli)
baskalarina iligkin olumlu degerlendirmelerin (olumlu bagkalari modeli) eslik
ettigi bicim ise saplantih (preoccupied) stil olarak tanimlanmistir. Benlige
iligskin algilarin baskalarina iligskin algilarinolumsuz oldugu baglanma 6runtisu
kayitsiz (dismissing) bi¢im olarak tanimlanmistir. Son olarak, her iki zihinsel
modelin de olumsuz oldugu baglanma oruntistne korkulu/kaygih (fearful)
bicim adi verilmistir (Simer ve Glngor, 1999).

Grup lideri bu asamada asagida verilen tabloyu kullanarak baglanma
bigimleri ile bireyin kendini ve baskalarini algilayisi arasindaki baglantilar
hakkinda acgiklama yapar. Bunu yaparken gerekirse baglanma bigimleri

hakkinda daha dnce verdigi bilgileri tekrarlar.
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Tablo 1: Baglanma Bicimlerine Goére Bireyin Kendini Ve Baskalarini
Algilayisi

Baglanma Kendilik |Bagkalari |lligkiler
Stilleri Modeli | Modeli
Guvenli Pozitif | Pozitif Yakinlik kurmada rahat ve ayni
zamanda Ozerk
Saplantili Negatif |Pozitif lliskilerde saplantili
Kayitsiz Pozitif | Negatif Yakinlik
kurmaya kayitsiz
Korkulu Negatif | Negatif Yakinhk kurma
konusunda korkulu
Sosyal

iligkilerden kaginan

Baglanma stilleriyle ilgili arastirmalarin sonuglarina genel olarak
bakildiginda, her bir baglanma stilinin farkl kisilik 6zellikleriyle, farkli dizeyde
ve tlrde kisiler arasi problemlerle iligkili oldugu gérilmektedir. Ornegin,
guvenli baglanma stiline sahip genglerin aile ve arkadaslariyla daha uyumlu
olduklari, kendilerine ve bagkalarina daha ¢ok glvendikleri ve daha az sosyal
problemler yasadiklari bulunmustur. Kayitsiz stile sahip olanlarin ise, olumlu
bir benlik algisina sahip olmalarina ragmen, baskalarina kargi guvensiz
olduklari, baskalarini destekleyici olarak algilamadiklari, kendilerini
baskalarina agma ve yakinlik kurmada isteksiz olduklari, akranlari tarafindan
daha dismanca algilandiklari saptanmistir. Saplantili stile sahip olanlar,
kendilerine guveni az olan, baskalarini destekleyici olarak algilayan ancak bu
destekten olumlu bir gekilde yararlanmakta basarisiz olan kisilerdir. Son
olarak korkulu gruptakilerin kendini bagkalarina a¢gma, yakinhk kurma ve
stres aninda baskalarindan destek isteme konusunda rahatsizlik duyan,
kendine guveni az olan, sosyal ortamlarda atilganlik gosteremeyen kigiler

olduklari bulunmustur.
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Bu bilgileri verdikten sonra grup lideri soyle devam eder.

Simdi biraz kendimize donelim ve bazi sorular Uzerinde duslnelim. Siz,
anne babalarinizla iligkilerinizi nasil tanimlarsiniz? (20 dakika)

Bu bolumde lider, Uyelerin kendi yasantilarina donmelerine konu
hakkinda farkindalik kazanmalarina, duygu ve dusuncelerini  grupla
paylagsmalarina olanak tanir.

Ozellikle bebek ve cocuklar lzerindeki gegmis ¢alismalar, gocuklarin
baglanma stillerinin onlarin anne ve babalarinin gocuk yetistirme yon-
temlerinden yordanabilecegini gdstermistir. Ayni zamanda, guvenli stile sahip
yetiskinler ebeveynleriyle iligkilerini daha olumlu, sicak ve yakin olarak
degerlendirmigler ve onlarin ulasilabilir ve destekleyici olduklarini
belirtmiglerdir. S6z konusu arastirmalar, korkulu ve kayitsiz stile sahip
kigilerin, ebeveynlerini reddedici ve iligkilerini olumsuz olarak algiladiklarini
gOstermektedir. Saplantili kisiler ise ana babalarini yakin, destekleyici ve
sevgi verici olarak hatirlamalarina ragmen onlara iligkin anilarinda tutarh
bulunmamislardir.

Yukaridaki agiklama vyapildiktan ve Uyelerin bitiriimemis islerini
tamamlamalarina olanak tanindiktan sonra, grup bir sonraki oturumda

bulusmak Uzere sonlandirilir.

5. Oturum: Guvenli iligkiler nasil olmali
Oturum siiresi: 90 dakika
Bir onceki oturumun kisa bir degerlendirmesi: 10 dakika
Amacglar
1. Uyelerin giivenli sevgi konusunda diisiinebilecekleri ve
dusuncelerini ifade edebilecekleri bir ortam sunmak.
2. Bireylerin kendi iligkilerini baglanma agisindan
degerlendirmelerine olanak saglamak.
Hedef Davraniglar: Oturumun sonunda Uyeler;

1. Kendi “guvenli sevgi” tanimlarini yapabilmis olacaklardir.
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. Glvenli sevgi konusunda ortak bir goérise ulasmis ve

dusuncelerini paylagsabilmis olacaklardir.

. Kendi iligkilerini baglanma agisindan degerlendirip, grupta

paylasabilmis olacaklardir.

Etkinlik evresi:
Sure: 90 dakika
Saglikh (Guvenli) Sevgi Nedir?
Materyal:

Sireg:

1. Her Uye icin yeterli sayida kagit ve kalem.

Danigman katihmcilardan agagidaki etkinlikleri yapmalarini ister:

1.

Bu gun birlikte kendi “guvenli sevgi “ tanimimizi olusturacagiz.
Bu gunkl oturumumuza baslamadan dnce hepinizden guvenli
sevginin  tanimini  yazmanizi istiyorum. Cadgrisimlarinizi
kullanabilirsiniz, akliniza gelen her seyi, deneyimlerinizi,
birikimlerinizi yazabilirsiniz. Istedigim, herkesin kendi guvenli
sevgi tanimini yapmasi ve guvenli sevginin gerekliliklerini en
onemliden 6nemsize derecelendirerek yazmasi. (15 dakika)
Danigman verilen surenin ardindan uyelerin kendi guvenli sevgi
tanimlarini ve guvenli sevgi gerekliliklerini sirayla okumalarini
ister. Bu sirada danisman okunan tanimlar icinde ortak olan
ifadeleri not alir . (25 dakika)

Tanimlarin  okunmasi ve tanimlardaki ortak yonlerin
cikarilmasindan sonra, tanimlar ve ortak yonler Uzerinde
degerlendirmeler yapilmasina firsat verilir

Uyelerin gercek yasamda, givenli sevginin gereklerini
yerine getirirken hangi konularda

daha c¢ok zorlandiklari konusunda konusulur ve grubun

paylasimi tesvik edilir (40  dakika).

Bu calismanin ardindan oturum bir sonraki oturumda gorusmek

uzere sonlandirilir.
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6. Oturum: Yalnizlik ve reddedilme korkusu

Oturum Siiresi: 90 dakika

Bir onceki oturumun kisa bir degerlendirmesi: 10 dakika
Amaglar

1. Reddedilme ve yalnizlik korkulari hakkinda bilgi vermek.

2. Yalnizhk korkusuna neden olabilecek faktorler hakkinda bilgi

vermek.

3. Reddedilme korkusunun Ustesinden gelmek icin kullanilabilecek

dusunce ve davranis bigimlerini tanimlamak.
Hedef davraniglar: oturumun sonunda lyeler;
1. Reddedilme ve yalnizhk korkularinin  olasi  sebeplerini
tanimlayabileceklerdir.
2. Yalnizlik korkularina neden olabilecek faktorlerin farkina varmis ve
bunlari grupla paylasabilmig olacaklardir.
3. Reddedilme ile bas etmek i¢in yeni disunce ve davranig bigimlerini
ogrenmis olacaklardir.
Psiko-egitim evresi:
Sure: 40 dakika
Sureg:
Yalnizlik ve reddedilme korkusunun nedenleri nelerdir?

Yeni insanlarla tanigirken, topluluk éninde konusurken, Gzgln birine
yardimci olmaya c¢aligirken, birine yanlisini  sOylerken ya da derin
duygularinizi ifade ederken gugluk ¢ekiyor musunuz? Butun bunlarin altinda
reddedilme korkusu vyatiyor olabilir? Eger karsininizdaki Kiginin sizin
hakkinizda ne hissettigine 6nem veriyorsaniz bir par¢a reddedilme korkusu
yasamaniz dogaldir ya da gergek bir reddedilme tehlikesi varsa ¢ogu insan
bu durumdan korku duyar. Reddedilme korkusu, karsinizdakine verdiginiz
oneme ya da o konudaki deneyimlerinize ya da bagka faktorlere baglh olarak
artar ve azalir.

Bazi durumlarda reddedilme korkusu herkes tarafindan yasanir ama

bazi insanlar yasamlari boyunca diger insanlardan daha fazla reddedilme
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korkusu vyasarlar. Asagida saydiklarimiza  benzer konular reddedilme
korkumuzu arttiriyor olabilir.
Yalnizlik korkusu olarak reddedilme korkusu:

Reddedilme korkumuzun altinda yalniz kalma ve yalniz yasama
korkusu olabilir. Yagsaminiz boyunca sizi gergekten dnemseyen birinin
varligindan yoksun olarak yagamaktan korkuyor olabilirsiniz.

Yalniz olarak yagaminizda anlam ve mutluluk yaratamama korkusu
olarak yalnizlik korkusu:

Yalniz kalmak duslncesi tek basina panide neden olmaz. Eger,
gereksinimlerinizi kargilayabileceginize, yalniz olmaniza ragmen mutlu
olabileceginize inaniyorsaniz, yalnizlik korkulacak bir sey dedgildir. Eger,
ihtiyaglarinizin  kargilanmasi ve mutluluk ig¢in bagkalarinin gerekliligine
inaniyorsaniz, baskalarina bagimli hale gelirsiniz ve onlarin yoklugu panik
yasamaniza neden olabilir.

Simdi bir sure, yalniz bile olsaniz kendi kendinizi mutlu etme
yeteneginizi dusunmenizi istiyorum. (5 dakika)

Burada lider Uyelerin kendilerine dénup konu hakkinda distinmelerine
olanak tanir. Uyelerin konu hakkindaki diisiince ve duygularini paylagsmalari
tesvik edilir. (15 dakika)

Simdi de sunu dasunelim, kendi mutlulugunuzu yaratmak igin
bagkalarina bagimli olmak sizin benlik alginizi ve reddedilme korkunuzu nasil
etkiliyor olabilir? (5 dakika)

Burada lider tyelerin kendilerine donup konu hakkinda duginmelerine
olanak tanir. Uyelerin konu hakkindaki diisiince ve duygularini paylagsmalari
tesvik edilir.(25 dakika).

Baskalarinin hakkinizda negatif diisinmesinden korkmak olarak
reddedilme korkusu:

Her insan bagkalari tarafindan begenilmek, sevilmek ve onaylanmak
ister. Ancak, bunu bir yasam amaci haline doénustirmek mutsuz olmaniza
neden olabilir. Eger, kendilik degeriniz, baskalarinin hakkinizda ne

digundugu ve bagkalar ile kurdugunuz iligkinin kalitesi ile gereginden gok
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baglantili ise, baskalari tarafindan reddedilme korkusu tim benliginizi
etkileyebilir. Eger kendinizi simdi ya da gelecekte, muthig populer, ¢cok mutlu
bir evlilik yapmig, herkes tarafindan ¢ok sevilen, lider ya da benzeri vasiflarla
degerlendiriyorsaniz, benlik imajiniz reddedilme konusunda endiseler buyuk
duymaniza yol agabilir.

Bu durumda benlik imajimizi nasil tanimlamaliyiz ki reddedilme
korkusunun Ustesinden gelebilelim?

Benligimizi, baskalarinin bizi nasil gérdigu ya da degerlendirdigine
bagli olarak tanimladigimizda, bagkalarini hayal kirikligina ugratma
dusuncesi, surekli reddedilme korkusu yasamamiza neden olur.

Ornegin kendimizi, en ©nemli amaci kendisi ve baskalarl igin
mutlulugu aramak olan, baskalarina nazik, durlst ve girisken davranan, kendi
icinde dengeli ve bagskalarinin kendisi hakkindaki distnceleri konusunda
kaygillanmayan biri olarak tanimlarsak, o zaman sevgi, kabul gibi birincil
ihtiyaclarimizi karsilamak baskalarinin ne dugstundugune bagli olmaz.

Ote yandan kendimizi, baskalar tarafindan sevimek ve onaylanmak
zorunda olan biri olarak tanimlarsak o zaman mutlulugumuz bagskalarinin
elinde olur ve kendimizi surekli guvensiz ve endiseli hissedebiliriz.

Kendinizi su anda tanimlarken kullandiginiz 10 karakteristik 6zelliligi
yazmanizi istiyorum. (5 dakika)

Simdi bu 6zellikleri degerlendirin, bunlarin timU birden Kkisiler arasi
iliskiler tarafindan tehdit edilmis olsa nasil hissederdiniz? Kendinizi hala
kosulsuz bir bigimde sevmeye, kabul etmeye, kendinizle ilgilenmeye ve
kendinizi mutlu hissetmeye devam edebilir miydiniz?

Eger oyle degilse, kendilik taniminizda neleri degistirmelisiniz?

Lider bir sure uyelerin kendileri Uzerinde galismalari i¢in zaman verir,
degerlendirmelerini paylagmak isteyenlerin paylagsmalari tegvik edilir ve
egitim asamasina devam edilir.

Yalnizlik korkusuna neden olan faktorler ve baglanma:
Bir insana ne kadar baglanirsak, o kisinin gdézumuzdeki degeri o

oranda artar ve onu kaybetmekten o oranda korkariz. Reddedilme korkusunu
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kontrol etmenin en iyi yollarindan biri birisine kendi benligini yok sayacak

Olcude baglanmamaktir.

Simdi bir insana ¢ok fazla baglanma nedenlerine biraz yakindan

bakalim:

1.

Bu Kkisi sizin icin ne kadar “6zel”: Bir baskas! tarafindan ne kadar
sevilmek istersek, o kadar ¢ok kaygi ortaya cikar. Bazi insanlar agkin
nasil olmasi gerektigi konusunda hayaller kurar, tanimlar yaparlar.
Ornegin ¢ogu insan ilk asik oldugu kisi ile evlenmeyi diisler. Gelecek
hakkinda ¢ok kisa zamanda hayallere kapilmaniz baglanmayi
guclendirir ve gerceklesmesi mumkun olmayan beklentiler ve planlar
olusturmaniza neden olur. Bu durumda ¢ok kuguk nedenlerle mutlu ya
da mutsuz olursunuz. En kuglk isaretler sizi iligkinin basarili ya da
basarisiz olacagi gibi bir beklentiye sokar. Bu durumda karsinizdaki
kisiye ¢ok fazla duyarh davranmaya ve ihtiyag duymaya
baglayabilirsiniz, bu da karginizdaki kisiyi sizden uzaklastirabilir. Bu bir
Kisir dongudur, sizin ihtiyaciniz arttikga karsinizdaki uzaklasir, o
uzaklastikga kaybetme kayginiz artar ve ona daha c¢ok ihtiyag
duymaya baslarsiniz. Bu kisir donguye girmemek igin yapilacak sey
baslangicta ¢ok fazla beklenti icine girmemektir. Gelecek igin ¢ok kisa
zamanda planlar yapmaya baslamayin. lisler yolunda gitmezse,
uygulayabilecegdiniz ve sizi mutlu edecek bir bagka planinizin ( B plani)
olmasina galisin.

Sadece bir kisinin sizin igin dogru kigi olduguna inanmak yerine birgok
dogru kigi olduguna inanmak: Kendileri igin yalnizca bir tek dogru
kisinin var olduguna inananlar, bu Kisiyi kaybettiklerinde, daha sonraki
yasamlarini da, mutlu olma olasiligi olmasina ragmen karartirlar. Eger
sizin i¢in dunyada tek dogru insan olduguna inaniyorsaniz, bu duygu
ne kadar guclu olursa olsun kendinize birden fazla dogru insan

oldugunu sik sik hatirlatmalisiniz.
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3. Guvenli ve mutlu bir iligki yaratma guicinize ne kadar inaniyorsunuz:

Guvenli ve mutlu bir iliski yaratma konusunda kendinize ne kadar az

guvenirseniz o kadar mutsuz bir iligskiniz olur.

Guvenli ve mutlu bir iliski kurabilme konusunda kendinize
glvenmiyor ve inanmiyorsaniz, Yya sizin  beklentilerinizi
karsilamayacak birini segersiniz ya da bagkalarinin sizi segmesini
beklersiniz. Sizi segen ve iligkiyi yonlendiren Kisiler baglangicta size
cazip gorunebilir ama ardindan neden hep birbirine benzeyen ve
size istediginiz gibi davranmayan insanlari sectiginizi dugunmeye
baslarsiniz.

Guvenli ve mutlu bir iligki kurabilme konusunda kendinize
glvenmiyor ve inanmiyorsaniz, kendisine bakamayan ve sizin
bakiminiza ihtiya¢ duyan insanlari segebilirsiniz. Boyle oldugunda
size ihtiyag duyan kisi sizi birakip gidemeyecek diye
dusunebilirsiniz. Bu kisi, dylesine zavalli, yetersiz ve size muhtagtir
ki, higbir zaman basgkalarinin dikkatini ¢ekememeyecek, sizden
vazgegemeyecek, sizi terketmeyecek diye dusunebilir ve kendinizi
daha guvende hissettiginiz i¢in bu tip kisileri segebilirsiniz. Glvenli
ve mutlu bir iligki kurabilme konusunda kendinize guvenmiyor ve
inanmiyorsaniz, size ihtiya¢ duymayan insanlarla olmaktan ne

kadar mutlu olurlarsaniz olun, onlari es olarak secmeyebilirsiniz.

Bu kisiler kendilerini, kimsenin kendileri ile kalacak kadar cekici

bulmayacagindan korkarlar. Eger boyle duslinen biriyseniz, bu varsayimin
ne kadar dogru oldugu konusunda biraz dusunmenizi istiyorum. Buyuk
olasilikla kendi kendinize taktir etmediginiz ve bagkalari tarafindan da taktir
edilmeyecegini dustindugunuz bir ¢ok ozellikleriniz vardir. Ayrica, kendiniz
icin mutluluk ve edlence yaratma konusunda kendinize inanciniz az ise bu
konu Uzerinde galigsmayi isteyebilirsiniz. Boylece kendinizde daha sevgi dolu,

mutlu ve istediginiz gibi iligkileri olusturabilmek icin farkliliklar yaratabilirsiniz.

4. Aktiviteleri paylagsmak:
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Yasam olaylarini paylasmak baglanmayi arttirir. Birgok aktiviteyi birlikte
gerceklestirmek belli bir 6lclide yakinligin dogmasina neden olur. Ote
yandan, bir insanla ¢ok derin duygulari, fiziksel yakinligi paylasmak da
baglanmayi gugclendirir, boyle bir iligki yagiyorsaniz sanslisiniz, ancak, bir
insanla yakin bir iligki olusturamamig olmak bagskalari ile de yakinlik
kurulamayacagi anlamina gelmez. Biriyle istediginizden az bir Olgude
yakinlasmis olsaniz bile, iligkinin sonunda artik yakinlasma konusunda daha
¢ok sey 6grenmis olursunuz ve baskalari ile bunu yeniden deneyebilirsiniz.
Bu nedenle, cogunlukla insanlar, bir iligki bittiginde daha iyi bir iligki
kurabilirler.

Ozetleyecek olursak,

Kendinize surekli hatirlatin,

e “Reddedilme korkumla bag etmek istiyorum, o nedenle gok kisa
zamanda ¢ok derin baglanmamaliyim.”

e “Dunyada baglanabilecegim bir tek dogru kisi yok. Baglanabilecegim
bagkalari da var.”

e “Zihinsel, duygusal bir yakinlik kurmadan, bedensel bir yakinhga
gecmemeliyim.”

e “Sadece bu kisiye odaklanmak ve mutlulugumu bu kisiye baglamak
yerine yagsamda mutlu olabilecegim bagka kosullari da yaratmaya
caligmaliyim.”

Egitim evresinin ardindan lider, Uyelerin oturum suresince neler

yasadiklarini sorarak, uyelerin konu hakkindaki duygu ve disuncelerini ifade
etmelerine olanak tanir. Bir sonraki oturumla ilgili 6dev uyelere verildikten

sonra oturuma son verilir.
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Ev Odevi:

Onlmuzdeki oturumda (zerinde duracagimiz konu hakkinda bir én
calisma yapmanizi istiyorum. Sizi ¢ok yakindan taniyan ve hakkinizda her
seyi bilen bir kiginin agzindan, kendinizi anlatan bir ya da iki sayfalik bir yazi
hazirlayin. Hakkinizda yazdiginiz bu tasviri énimuzdeki oturum igin lutfen

yaninizda getirin.

7. Oturum: Kendilik degeri
Oturum Suresi: 90 dakika
Bir onceki oturumun kisa bir degerlendirmesi: 10 dakika

Amaglar

1. Kendilik degeri hakkinda bilgi vermek.
2. Kendilik degerinin olusmasinda one g¢ikan konular hakkinda
bilgi vermek.
3. Kendilik degeri hakkinda yasantisal bir  calisma
gercgeklestirmek.
Hedef Davraniglar: Oturumun sonunda Uyeler;
1. Kendilik degerini tanimlayabileceklerdir.
2. Kendilik degerinin olusmasinda 6ne c¢ikan faktérler hakkinda
bilgi sahibi  olacaklardir.
3. Kendilik degeri grup aktivitesinde kendilerini agik olarak ifade
etmis olacaklardir.
Psiko-egitim evresi:
Sure: 40 dakika
Sureg:
Kendilik degeri (self-esteem) nedir?
Birgcok insanin kendileri hakkindaki duygu ve duslnceleri gunlik
yasam deneyimlerine bagh olarak inis ¢ikiglar gosterir. Sinavlardan aldiginiz
notlar, arkadaslarinizin size davranig bigimi, romantik iligkililerinizdeki inig

cikiglar, batin bunlar kendiniz hakkindaki duygu ve dusuncelerinizi etkiler.
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Fakat, kendilik degeriniz, gunluk inis ¢ikiglara bagl olarak degismez,
daha kokli bir yapidir. lyi bir temeli olan kendilik degerine sahip kisilerin
kendilik degerleri de gunluk inig ¢ikiglardan etkilenir fakat sadece belli bir
oranda. Ote yandan zayif temeli olan bir kendilik degerine sahip kisilerde
gunldk inig ¢ikislar onun igin timuUyle dinyanin degismesine neden olabilir.
Dusiik kendilik degerine karsilik saghkh kendilik degeri

Dusuk ya da zayif kendilik degerine sahip kisilerin nasil hissettikleri o
gun icin nasil davrandiklarina, basarilarina, olaylarin pozitif olmasina
baghdir. Bu kisiler iclerindeki surekli mutsuzluk duygusundan ve negatif
dusuncelerden kurtulmak icin strekli digsal pozitif bir gelismeye ihtiyag
duyarlar. Zaman zaman ortaya ¢ikan pozitif gelismeler morallerinin
dizelmesini saglar ancak bu durum da ¢ok uzun sirmez.

Saglikh kendilik degeri kendimizi objektif bir sekilde tanimamiza ve
buna ragmen kosulsuz olarak kabul edebilmemize baghdir. Daha acik bir
deyisle, kendimizi sinirliliklarimiz (ki bu insana 6zgu bir durumdur) ve gugli
yonlerimizle gergekgi olarak taniyabilmek ve ayni zamanda higbir kosula ve
supheye yer olmaksizin, kendimizi degerli bulmak, kabul etmek, sevmektir.
Kendilik degeri nereden gelir?

Kendilik degerimiz, yasamimiz boyunca c¢evremizdeki insanlarla
iligkilerimizden ve deneyimlerimizden etkilenerek  gelisir. Temel kendilik
degerimizin gelismesinde 6zellikle gocukluk deneyimlerimiz dnemli rol oynar.
BUyume surecimizdeki basarilarimiz, hatalarimiz, aile uyelerinin,
ogretmenlerimizin, din  otoritelerinin, toplumsal deger yargilarinin,
yasitlarimizin bize karsi davraniglari kendilik degerimizin temellerinin
atlmasina neden olur. Denebilir ki, kendilik degerimiz ¢ocukluk
deneyimlerimiz tarafindan sekillenir.

Cocukluk yillarinda saglikli kendilik degerinin olusumuna neden
olabilecek deneyimler:

e Ovilmek,

e lgiile dinlenmek,

e Bizimle saygi duyularak konusulmasi,
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e Dikkate alinmak,

e Kucaklanmak,

e Okul ve sporda kazanilan basarilar,

e Guvenilir arkadaslara sahip olmak.

Cocukluk yillarinda dusik kendilik degerinin olusumuna neden

olabilecek deneyimler:

e Acimasizca elestiriimek,

e Dovulmek ya da bagiriimak,

e Gormezden gelinmek,

e Bizimle alay edilmesi, dalga gegilmesi,

e Surekli mukemmel olmamizin beklenmesi,

e Okulda ya da spor alaninda basarili olamamak.

Dusuk kendilik degerine sahip bireylere sik sik basarisiz olduklar
(oyunu yine kaybettin, yine zayif not aldin gibi) mesaji verilir ve bu Kkisiler
tarafindan alinan mesaj tim benliklerine genellenir (hayatim bir kayip,

basarisiz biriyim gibi).

Kendilik degerimiz daha 6nce sodyledigim gibi c¢ocukluk yillarinda
cevremizdeki insanlarin bize kargi davraniglari tarafindan sekillenmektedir.
Ancak, buyudukten sonra kendilik degerimizi yeniden yapilandirabiliriz. Bu

nasil olacak, kendimizi kogulsuz sevmeye nasil baslayacagiz?

Kendimizi sevmek demek kendimize iyi bakmak demektir:

Kendinizi daha ¢ok sevmek istiyorsaniz, gergekten sevdiginiz bir
insana nasil vakit ayiriyor ve iligileniyorsaniz, kendinize de oyle
davranmalisiniz. Bu kendi mutlulugunuzu ve saghginizi herkesinkinden onde
tutmak anlamina geliyor. Kendi ihtiyag ve degerlerinize gereken 0Onemi
verdiginizde mutlu olursunuz.

Kendilik degerinizi arttirmak ve kendinizi daha ¢ok sevmek igin
aligkanliklar gelistirin. Yagsaminizda en ¢ok sevdiginiz ve deger verdiginiz kisi
ya da nesneleri diginin. Ornegdin kendinizi anneniz, babaniz, sevgiliniz,
arkadasiniz, kdpeginiz, arabaniz, eviniz, egyalariniz kadar seviyor musunuz?
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Mutlaka kendinizi esyalarinizdan daha c¢ok seviyorsunuzdur, peki kendi
neler yapiyorsunuz?

Kendini sevmek demek, kendinizle ilgili her parcanizla ayri ayri
ilgilenmeniz anlamina geliyor. Yani kendini sevmek demek, bedeninizi,
iginizdeki ¢cocuqu, icinizdeki sporcuyu, icinizdeki sevgiliyi, i¢inizdeki ebeveyni,
icinizdeki muzigi ve mutlulugunuza katkida bulunan her bir par¢canizi sevmek
anlamina geliyor. Yani kendinizi sevmeniz demek sagliksiz ya da daha az
saglikli olan ve mutlulugunuza daha az katkida bulunan diger pargalarinizi da
sevmeniz ve onlarin sinirhliklarini kabul etmeniz anlamina geliyor.

Kendinizi sevmek, zamaninizi ve kaynaklarinizi kendi yarariniza iyi
kullanmaniz anlamina geliyor. EGer kendinizi severseniz 6rnegin zaman ve
paranizi , oncelikle kendi yarariniz ve gelisiminiz i¢in kullanirsiniz.

Etkinlik evresi:

Kendilik Degerinin Olusumunda Baglanma Figurlerinin Etkisi
Sure: 40 dakika

Sireg:

Yasaminizin ilk 5-10 yillari arasindaki insanlari disundn. Sizce sizin ilk
baglanma figuriniz kimdi? Cevrenizde baska onemli baglanma figurleri var
miyd1? Simdi o yillarda yasaminizda baglanma agisindan dnem tasgiyan ug¢
kKisiyi secin ve onlarin, sizin kendilik degerinizin gelisiminde etkili oldugunu

dusunduguniz, saglikli ve saglikli olmayan davranisglarini yazin.

Baglanma Figqurii Sadglikli Davranis Saglikli Olmayan Davranis

176



Buyudugumauz sirada, zihnimiz ve bedenimiz gelisirken, bizler sadece
insanlara baglanmayiz. Bu sirada baglandigimiz sey bir fikir, disunce,
davranis ya da bir obje olabilir. Bu bir anlamda normaldir. Bu baglanma
davraniglarimiz pozitif (saglikli), negatif (sagliksiz) ya da ikisinin arasinda bir
yerde olabilir.

iste bunlara birkag érnek:

Ben her seyi kendim igin pozitif bir sekilde degistirebilecegim
duguncesine bagliyim.

ilkokuldayken égretmenime bagliydim.

Ortaokuldayken arkadasim ............... baglhydim.

Bu calismanin ardindan lider bir onceki oturumun sonunda verdigi
Odeve doner ve uyelerin bu bilgileri aldiktan sonra yazdiklari hakkindaki
degerlendirmelerini grupla paylasmalarini ister. Uyelerin duygu ve
dusuncelerini paylasmalarina olanak taninir ve oturum asagidaki ev 6devinin
verilmesi ile son bulur.

Ev Odevi:

Firsat buldukga, derin nefes alip vererek rahatlayin, sakin, sessiz ve

rahat olabileceginiz bir yerde listedeki ifadeleri kendi kendinize tekrarlayin.

e Yuksek kendilik degerine sahip olmak beni daha etkin yapiyor.

e Plan yaparak ve girisimlerde bulunarak gelecegimi olumlu yonde
etkileyebilirim.

e Basariyla yaptigim bircok sey var.

o Kendi beklentilerimi gergeklestirerek kendilik degerimi gelistiriyorum.

¢ Kendimi onaylamak igin mikemmel olmak zorunda degilim.

e Verdigim kararlardan kendim sorumluyum.

e Ddunyada biricigim.

e Tutarlilik bagarili olmama yardim ediyor.

o Bagskalari bana ne soylerse sOylesin, ne yaparsa yapsin ben degerliyim.

e Yaptidim her hata yeni seyler 6grenmeme yariyor.

e Dilinyada, zevk almak ve mutlu olmak icin henlz kesfetmedigim birgok

sey var.
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e Hedeflerime ulagmak i¢in tum engelleri agiyorum.

e Kendimi desteklemek, acimasiz olarak elegtirmekten daha c¢ok isime
yariyor.

e Birey olarak kendilik degerim mikemmel bir vicut imajina ya da agirligina
sahip olmamla ilgili degil.

e Desteklenmeyi ve ihtiya¢g duydugumda yardim istemeyi hak ediyorum.

e Gelecegimin baglangi¢ noktasi su andir.

¢ Gecmis hatalarimi bagislama glicine sahibim.

o Kendime 0Ozel birisi gibi davraniyorum.

e Hayatimi seviyorum.

¢ Notlarim her gegen glin daha iyi oluyor.

e Zihnim 6grenmeye acik.

e Saghgim yerinde.

e Kendimi seviyorum.

e En iyi seyleri hak ediyor ve kabul ediyorum.

8.0turum: Baglanma ve birakma
Oturum Siiresi: 90 dakika
Bir onceki oturumun kisa bir degerlendirmesi : 10 dakika
Amaclar
1. Baglanma ve Birakma (Baglanmama, detachment) kavramlari
hakkinda bilgi vermek.
2. Uyelerin, sagliksiz baglanmalarindan kendilerini kurtarabilmeleri igin
beceriler kazandirmak.
Hedef Davraniglar: Oturumun sonunda Uyeler,
1. Baglanma ve birakma kavramlarini tanimlayabileceklerdir.
2. Saglikh ve sagliksiz baglanmalarini ayirt edebileceklerdir.
3. Sagliksiz baglanmalarindan uzaklagabilmek igin yeni ¢bzum yollari
dusundp, dusuncelerini grup icinde paylasabileceklerdir.
Materyal:

1. Bagliliklari Degerlendirme Karti
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Lider baglanma ve birakma hakkinda bilgi vererek oturuma baslar ve gerekli
alistirmalarin yapilmasini saglar.

Sureg:

Baglanma ve Birakma (Baglanmama, detachment)

Gelin simdi sizin baghliklariniza bir g6z atahim ( bu baglihginiz saghkh
mi, sagliksiz mi, yoksa ikisinin arasinda bir yerde mi?): Simdi bagli
oldugunuz disunce, inang, davranislar ve nesneleri yazmanizi ve onlari

degerlendirmenizi istiyorum.

Baglandiginiz Baglandiginiz Baglandiginiz

Disiinceler/inanglar ~ +/- Davraniglar +/- Nesneler +/-

Birine ya da bir seye baglanmama kavramini anlamak ta, kendilik
degeri igin, en az baglanma kavrami kadar onemlidir. Ayrilmak, gitmesine izin
vermek, bu isi kapatmak, yeni bakis acilari kazanmak, araya mesafe
koymak, biraz uzaklasmak ihtiyaci gibi ifadeler “Baglanmama” kavramini
cagristiran, anlatan ifadelerdir.

Saglikll olmayan aligkanliklardan, bagimliliklardan, ideolojilerden,
duguncelerden, insanlardan, nesnelerden ayrilmak, bireyler icin rahatlatici
ve ozglrlestiricidir. Bu ayni zamanda korkutucu olabilir. insanlar zaman
zaman sunu sorarlar “Eder ayrilirsam, geriye ne kalacak? O Kkisinin,
aliskanhgin, bagimhihgin, disuncenin, inancin, duygunun, nesnenin yerini ne
alacak?” Degisiklik korkutucudur. Bizim kimlik tanimimiz, kendilik duygumuz,
pozitif ya da negatif olsun, baglanma nesnelerimizle yogrulmustur, i¢ ice
gecmistir.

Fakat baglanmama (ayrilik) da, tipki baglanma gibi dogal bir stregtir.
Ayriliklar, bluyume, araya uzakliklarin girmesi, farkhliklar, zitliklar, dogal
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baglanmamaya Ornek olarak verilebilir. Baglanmama, saglikh, sagliksiz,
ikisinin arasinda bir yerde ya da dogal olabilir. Baglanmamaya ulagsma ayni
baglanmada oldugu gibi bilingli ya da bilingsizce ortaya ¢ikabilir, yani bizler
baglanmadigimizin farkinda olabiliriz ya da olmayabiliriz.

Farkinda olmak veya farkindalik, kisinin kendisini anlamasi ve kendilik
degerini olusturmasi ve gelistirmesi igin anahtar sézcuktur.

Farkindaligimizi nasil gelistirebiliriz?

Baglanma ve birakma (baglanmama) aslinda hayatin her aninda
vardir. Ornegin, nefes alip verme bile, baglanma ve birakma durumlaridir.
Nefes aliriz, ardindan veririz, bu suregte baglanma ve birakma surekli
yasanmaktadir. Nefes alip verme, baglanma ve birakmanin dogal yapisina
bir ornektir, digerlerini dusunebiliyor musunuz; yemek yemek, aglamak,
yurimek, uyumak...?

Kendimizi sagliksiz baglanmalarimizdan nasil ayirabiliriz? Gitmesine
nasil izin verirsiniz? Nasil bitirirsiniz? Nasil ayrilirsiniz? Simdi bununla ilgili bir
¢alisma yapmanizi istiyorum.

Lider asagidaki etkinlikleri sirasiyla Gyelerin yapmalarini saglar; (60
dakika)

1. Biraz Once yazdiginiz baghliklarinizi degerlendirmenizi istiyorum
sizden. Simdi kartlarinizi alin ve sdyledigim calismalari yapin.
2. Kendinize ve gruptaki diger arkadaglariniza sorun;
i. Farkina vardigim bu baglanma bigimim saghkh mi,
sagliksiz mi?
i. Bu baglanmam hayatimda ne ise yariyor? Bir boslugu
mu dolduruyor? Bir seylerle basa ¢ikmama yardim mi
ediyor? Kendim hakkindaki inanglarimi mi pekistiriyor?
Bana kimlik mi kazandiriyor?
iii. Bu bir bagimlihk mi? (Eger Oyleyse, bu durum benlik
degerimi yukseltmeye yariyor mu? Herhangi bir kisiye ya

da dusunce, inang, duygu ya da maddeye bagimhliktan
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kaynaklanan benlik degeri kisinin kendi icinden gelen bir
benlik degeri olmadigi i¢in gegici bir cozimdur.)

iv. Sagliksiz baglanmamdan ayrilmaya, birakmaya hazir
miyim? Hangi kaynaklardan yardim alabilirim? Fiziksel,
zihinsel, duygusal, ruhsal kaynaklar.

Lider, yukarida yer alan etkinligin yapilmasi sirasinda uyeleri dustince
ve duygularini birbirleri ile paylagsmalari igin tegvik eder. Uyeler ¢alismalarini
bitirdiklerinde degerlendirmelerini diger grup Uyeleriyle paylasmalarina
olanak tanir.

3. Gelin simdi sagliksiz badliliklarimizdan kurtulmak i¢in uygulanabilecek

Onerilere bir g6z atalim.

Lider, asagida yer alan Onerileri Uyelerle paylasir ve Uyelerin kendi
degerlendirmelerini paylasmalalarina olanak tanir.
i. Saghkh bir kendilik degerine sahip olmak icin caba
harcamak onceliginiz olsun,
ii. Kendinizi, pozitif bir kendilik degeriniz varmisg gibi hayal

edin, gdézunuzde canlandirin,

Ic
rehber” oldugunu hayal edin. i¢ rehber olarak, bir sembol,

iii. Kendinizi iyi hissetmeniz igin size yardimci olan bir

bir hayvan veya herhangi bagka bir sey secebilirsiniz.

iv. Kendinizi sevilmeye deger biri olarak dusinin ve

onaylayin,

v. Kayiplarinizin ardindan yas tutun (ki ilerleyebilesiniz),

vi.Kendinizi ve baskalarini affedin (ki ilerleyebilesiniz).

Yukarida yer alan bilgilerin aktarilmasi sirasinda lider gereklli

aciklamalari yapar, Gyelerin duygu, ve dusuncelerini paylagsmalari igin olanak
tanir. Bu suregte birakma (baglanmama) ile ilgi yeni ve yaratici basa ¢ikma
becerilerinin olusturulmasi igin beyin firtinasi yapilir. Uyelerin oturum
suresince yasadiklarini paylasmalari tesvik edilir. Oturum bir sonraki oturuma

kadar yapilacak bir ev 6devinin verilmesi ile son bulur.
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Ev Odevi:
Dusunce, duygu, inang, ideoloji, Kkigilere olan sagliksiz bir
baglanmanizdan vazgecgebilmek igin, yukaridakilere benzer Onerilerin

bulundugu bir plan gelistirin. Her gtin bu planinizi dizenli olarak uygulayin.

9. Oturum: Bir este sakinacaginiz ve arayacaginiz o6zellikleri kesfetme
alistirmalar
Oturum Suresi: 90 dakika
Bir onceki oturumun kisa bir degerlendirmesi: 10 dakika
Amaglar:
1. Baglanma bigimlerimizin yasamimiza etkilerinin tartisilacagi bir ortam
olusturmak.
2. Bir este sakinilacak ve aranacak ozellikleri kesfetme alistirmalari
yapmak.
3. Cocukluktan gelen yakinlasma korkularini kegfetme aligtirmalari
yapmak.
Hedef Davraniglar: Oturumun sonunda uyeler,
1. Baglanma bigimlerinin yasamlarindaki etkisini grup i¢inde tartigsabilmis
olacaklardir.
2. Bir este sakinilacak ve aranacak Ozellikler alistirmasina aktif olarak
katilmis olacaklardir.
3. Cocukluktan gelen yakinlasma korkularini kesfetme alistirmalarina
aktif olarak katilmig olacaklardir.
Materyal:
1. Uyeler icin yeterli sayida kagit ve kalem.

Lider asagidaki calismalari adim adim Uyelere uygular.
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Sireg:
Cocukluktan Gelen Yakinlagsma Korkularinizi Kegfetme Aligtirmalari
Bu calisma, farkinda olmadigniz iligki korkularinizi incelemenize ve bir
es ararken bu korkulari goz 6nunde tutmayi 6grenmenize yardim edecek.
iliski kurmayla ilgili farkinda olmadiginiz korkularinizi anladiginiz
zaman, c¢abalarinizi sabote etme olasiliginiz daha dusuktar, bunun yerine
korkulariniz, yuriyen ve doyurucu olan bir iligkiye dogru size yol gosteren
danismanlar olacaklardir.
Olasi bir iliski hakkinda kendinize su sorulari sorun:
1. Ciddi bir iliskiye girme konusundaki tg¢ buylk korkudan hangisinin size
digerlerinden daha  ¢ok uydugunu disunlyorsunuz:
e Terk edilme,
e Kusatiilma veya teslim alinma,
e Benlik sayginizi yitirme?
Bu soruyu yanitlamaniza yardimci olmasi igin asagidaki sorulari
cevaplayin.

4. Sizce geg¢mis iligkileriniz neden bitti?

5. iliskilerde en gok miicadele ettiginiz konu ya da sikayet neydi?

6. lliskide hangi konu sizi kagmaya veya kavga etmeye zorlad1?

7. Kendinizi dmur boyu suren bir iligkide gordugunizde kiglk de olsa bir
korku duyuyor musunuz? Bu, 1. sorudaki U¢ korkudan hangisinin
pargasi olabilir?

Simdi, hayali bir geziye ¢ikin, anne babanizi ziyaret edin ve ilk aile
etkileri hakkindaki su sorulari yanitlayin. (10 dakika)

8. Anne babanizin iligkisi hakkinda ne distnuyorsunuz? Onlarinki gibi bir
iliskiniz olsun ister misiniz?

9. Onlarin iligkisinde nefret ettiginiz bir sey varsa, bu ne?

10. Ug blylk korkuyu (1. sorudan) anne babanizin iliskisi hakkindaki
g6zlemlerinizle baglantilandirin. Onlarin iliskisinde olsaydiniz, en ¢ok

neden korkardiniz?
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11.

12.

Birisiyle yakinlasma hakkindaki tavirlarinizi sekillendirmis olabilecek
olaylara iligkin dusunceleriniz, anilariniz ve sezgilerinize dikkat
ederek cocukluk yillarinizi tekrar gézden gegirin.

Halalariniz, teyzeleriniz, amcalariniz, dayilariniz, kuzenleriniz, blyukanne
ve bulyukbabalariniz ve anne babanizin arkadaslarinin siz iki
yasindayken anne babanizin yasamlarinda olan bitenler hakkindaki
anlattiklarini dasunadn.

Az once incelediginiz gocukluk deneyimlerinizden hareketle, diger

insanlara guvenme  konusunda en blyuk korkulariniz neler olabilir?

13.

14.

15.

Simdi de arkadaslariniz hakkinda su sorulari sorun:

Sizin hakkinizda arkadaslarinizi rahatsiz eden seyler neler? Neyinizle
dalga gegiliyor veya neyinize karsi gikiliyor? (Randevulara ge¢ kalma,
elestirme, bencillik, talepkarlk, yargilayicilik, alinganlik, s6zinl tutmama,
ice kapaniklik ve bunun gibi.)

Okulda 6gretmenlerinizin ve arkadaslarinizin sizden sikayetleri neler?
Sizin onlardan sikayetleriniz neler?

Baslica surtisme alaninizi ve bu nedenle bir iliskide olmaya direncinizin
ne oldugunu belirlemek icin, bu bilgi pargalarini 5. soruyla iligkilendirin.
Ornegin buyurgan bir o6gretmenle calismak size zor geliyorsa ve
arkadaglariniz size inatgl ve sabit fikirli oldugunuzu séyllyorlarsa, birincil
korkunuz olarak teslim alinmaya bakabilirsiniz. Okulda ve arkadaslariniz
tarafindan  onaylanmamaktan ve sizden hoslanilmamasindan
korkuyorsaniz, bu terk edilme korkusuyla baglantili olabilir, okulda ve
arkadaglarinizla yargilanmak ve hatali bulunmak konularinda mucadele
ediyorsaniz, bu iligkide benlik sayginizi yitirme korkunuzla iligkili olabilir.

Bu ilk bolimde, iligkilerde kendiniz hakkinda Uzerinde durmaniz gereken

alan hakkinda bilgi edindiniz.. Bu alanda ozellikle kirilgansiniz demektir. Onu

g0z ardi ederseniz, bilingdiginiz sizi incinmekten korumak icin iligkilerinizi sabote

edebilir. Korkularinizi géz o6nunde bulundurur ve es segiminde onlarin

iliskinize ne sekilde yansiyacagini farkederseniz, daha glvenli ve dolayisiyla

daha doyurucu iligkiler kurabilirsiniz. Ornegin, en gok benlik sayginiz konusunda
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kaygilandiginizi fark ettiyseniz, edlenmeyi seven, zeki, elestirel ve sabirsiz biri

yerine daha az elegtirel ve sizi kabul eden birini aramalisiniz.

Bir iliskide sakinacaginiz ve arayacaginiz Ozellikleri kesfetme
alistirmalari
lyi iliskiler kurmak icin kendimizi taniyalim

Bir iliskide sakinacaginiz ve arayacaginiz 6zellikleri kesfedin. Bu incelemeye
baslamak igin elinize bir kalem ve kagit alip asagidaki kisa ve kilavuzlu hayali
alistirmayi yapin.

Gengliginizdeki evinize, ilk yillariniza dogru hayali bir yolculuga cikin.
Odanizda esyalarin nerede oldugunu, tim odalari ve mutfaktaki baslica arag
gerecleri, mobilyalari ve dinlenme yerlerini gozinuzin onune getirin. Simdi
babanizi veya bakiminizi yapan erkegi hayal edin. Uzaktan onu gézlemleyin ve
iyi ve kotu ozelliklerine dikkat edin. Simdi artik hayalinizde tamamen glvenli bir
ortam yarattiniz. Bu tamamen guvenli goéruntiude ona gidin ve onunla birlikte
buyumenin nasil bir sey oldugunu ona soyleyin. Hatta ondan korktugunuz ya
da ondan bir sey istediginiz gibi, simdiye kadar hep sdylemek istediginiz, ama
sOylemekten korktugunuz seyleri ona sdyleyin.

Bunu annenizle veya bakiminizi Ustlenen kadinla ve sizden buyuk
kardeslerinizle ya da ilk yillarinizda onemli rol oynayan kigilerle tekrarlayin.
Uyari: Asagidaki alistirma oldugundan daha karmasik gorunebilir. O nedenle,
adim adim kagit Gzerinde ¢alisacagiz.

1. Hayali yolculugunuzu yaptiktan sonra hem erkek, hem de kadin
bakicilarinizin hatirlayabildiginiz iyi veya kotu butun ozelliklerini yazin.
Sicak, nazik, keskin, soguk, yargilayici veya benzeri tek sdzcukle ifade
edilen Ozellikleri yazmaniz daha iyi olur. Ayrica bir ebeveyn olarak bu
insanla yagsamanin neye benzedigini ve simdiye kadar hep sdylemeye
korkup simdi sdyleyebildiginiz seyin ne oldugunu yazin.

2. Simdi ideal esinizde olmasini istediginiz 6zelliklerin bir listesini yapin.
3. Hakkinizda elestirel bir sekilde sdylendigi zaman en fazla damariniza
basan sdzcuk kategorisinin sunlardan hangisi oldugunu kendinize sorun:

(a) Tembel/sorumlu,
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(b) uguk/akhbasinda,

(c) aptal/ zeki,

(d) kotu/iyi?
Bu surece yardimci olmak icin kendinize sizi en ¢ok hangi elestirilerin
rahatsiz ettigini sorun. Bunlar hangi kategoride temsil edilir? Birden fazla
kategoride mi temsil ediliyorlar?
4. Bir este aradiginiz ve kendinizde oldugu sonucuna vardiginiz
Ozellikler listesine geri donan. 3. Alistirmadaki dort s6zcuk
kategorisinden her birini listedeki 6zelliklerin her biriyle iligkilendirmeye
calisin. Ornegin, “zeki” ozelligi aptal/zeki kategorisine, “ilgili” 6zelligi
kotU/iyi kategorisine, “seksi” 6zelligi uguk/aklibasinda kategorisine girebilir.
5. Listenizde sahip oldugunuzu dusundugunuz ozelliklerin altini gizin.
Degerlendirmenize katihp katiimadigini  gérmek icin listeyi bir
arkadasiniza kontrol ettirin. Bu, arkadasinizin durustligunt ve sizin
alcakgonulliluguniza sinayabilir, ama kendiniz hakkinda degerli bir bilgidir.
Anlayisli, duygularini bilen, verici, seksi ve zeki 6zelliklerinin altini gizmis
olabilirsiniz. Simdi arkadaginizin yorumlarini distndn. Anlayish olmak
isteyebilirsiniz, ama kimi insanlar sizi yipratici ve elestirel bulabilir.
Duygularinizi bilmek istersiniz ve bildiginizi dugunurstniz, ama kimi insanlar
sizi ofkeli olmakla ve onu ifade etmemekle veya incinmek ama bunu
gostermemekle suglamiglardir. Her seyi gdéz Onine alin ve sahip
oldugunuz ozellikleri siralarken elinizden gelenin en iyisini yapin.
6. Listede en fazla gorulen s6zcuk kategorisi hangisi? sorumsuz/sorumlu,
kotu/iyi, deli/akilli, aptal/zeki? Bu bilgiyi iki sekilde kullanin:
. En ¢ok farkinda ve kirilgan oldugunuz bu kategoriye ilgi gosteren esler
sectiginizden emin olun. Ornegin,
e Kategoriniz uguk/akhbasinda ise, iyi iletisim kuran ve meseleleri

halletmeye istekli birine gereksinim duyacaksiniz.
e Kategoriniz tembel/galigkan ise, basari yerine yasamayi, igyerinde
verimli ve basarili olmak yerine yasamin, insanlarin veya ruhsal

Ozelliklerin tadini ¢ikarmay! vurgulayan birine gereksinim duyacaksiniz.
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e Kategoriniz kotiu/iyiyse, anlayis, ilgi, destek ve sicaklik gibi 6zellikleri
istemelisiniz.

o Kategoriniz aptal/zeki ise, kendi zekasindan kugskusu olmayan,
yargilayici olmayan ve sabirli birini bulun.

2. Sonra, almak istediklerinizi verdiginizden emin olun. Kibarlik istiyorsaniz,
kibar olmanin nasil oldugunu &6grenin; ilginglik istiyorsaniz kendinize,
ilging olup olmadiginiza bakin. Bu, son derece dnemli bir noktadir, gunku
sahip olmadiginiz bir Ozelligi ariyorsaniz, bir bagka insanin sizi
degistirmesini, gelistirimesini bir bagka deyisle sizi tam ve kabul edilebilir
yapmasini istiyorsunuz demektir. Buradaki sorun bunun hi¢ ise
yaramamasidir. insanlar birbirlerini timlerler ama tamamlamazlar.

7. Elinizde anne babanizin Uzerinde ¢alismadiginiz bir 6zellikler listesi
duruyor. Simdi bu listeye bakin ve hem anne, hem de babanizin
olumsuz 6zelliklerini gézden gegirin. Bir este aradiginiz 6zelliklerin anne
babanizin en olumsuz ozellikleri olmadigindan emin olmak igin yine

bunlarn kullanin.

Bu 6zelliklere bakarak gecmiste sizi geken kiyafet, bakislar, seksilik,
glg, guven ve bunun gibi dis 6zelliklerin 6tesine gegebilirsiniz. Kendinizi bu yéne
yonlendirerek size giderek daha doyurucu gelecek sevgi dolu ozellikleri
vurguluyor olacaksiniz. Sonugta guvenli bir iligki, kabul edildiginizi,
onaylandiginizi, kendiniz oldugunuz icin odullendirildiginizi hissetmekten ve

aynilarini esinize hissettirmekten olusgur.

ilging, cekici ve eglenceli olma gibi diger dzelliklerin dnemsiz oldugunu
sOylemiyorum. Arayisinizda bunlar da olacaktir. Aranizdaki elektrigi, gerekli
ama her seyin basi olmayan bir arag olarak kullanmak herhangi bir olasi esle
yeterince ilgilenmenizi saglayacaktir. Bu aligtirmalardan alinacak baglica
ders, size kabul edildiginizi ve sevildiginizi hissettirecek daha yumusak ve derin
dzellikleri belirlemektir. insanlar genellikle, gogu kisinin asikken bu nazik, sicak,
iletisime 6nem veren ve ilgiye dayanan Ozelliklere sahip olduguna iligkin yanlis
bir ideali benimserler, ama aslinda bu oOzellikleri olasi eslerinizde her zaman

aramalisiniz.
187



Yukaridaki alistirmalarin yapiimasindan sonra lider, Uyelerin duygu ve
dislncelerini ve 6grendiklerini grupla paylasmalarini tesvik eder. Uyelerin gruptan
ayrilmaya hazir olduklari lider tarafindan gozlendikten sonra bir sonraki oturumda
bulusmak Uzere oturum sonlandirilir. Oturumun sonunda bir sonraki oturumun

artik son oturum olacagi Uyelere hatirlatilir.

10. Oturum: Grubu sonlandirma
Oturumun Siiresi: 90 dakika
Bir onceki oturumun kisa bir degerlendirmesi: 10 dakika
Amaglar
1. Grubu sonlandirma
2. Uyelerin son oturuma kadar ogrendikleri hakkinda bir 6zet
yapmalarina firsat vermek
3. Uyelerin ikili iligkilerdeki tutumlari ile ilgili plan yapmalarina olanak
tanimak.
4. Uyelerin bitiremedikleri iglerini tamamlamalarina olanak tanimak.
5. Uyelerin Dbirbirlerine hosca kal demelerine ve duygularini
paylagsmalarina olanak tanimak.
Hedef Davraniglar: Oturumun sonunda uyeler,
1. Gruptan ayrilmak i¢in kendilerini hazir hissedeceklerdir.
2. Grup calismalari suresince bitiremedikleri igleri bitirebilmis
olacaklardir.
3. Grupta Ogrendiklerini gercek yasamda uygulamaya hazir

olacaklardir.
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Etkinlik Evresi:
Gelecek Hakkinda Plan
Materyal:

1. Her Uye icin kagit ve kalem.

Sireg:

1.

Bundan bir yil dncesini hayal etmenizi istiyorum sizden. Karsi cinsle
iligkileriniz  nasild1? (5 dakika)

. Simdi, C")Qrendiklerimizin Isiginda o zamanki iligkinizi, kendinizi,

tutumlarinizi degerlendirin ve bu degerlendirmelerinizi yazin Iutfen.
(20 dakika)

Simdi ise, bir yil sonrasini hayal etmenizi istiyorum. Ikili iligkileriniz
sizce nasil olacak? (5 dakika)

Yine bir yil sonra olmasini istediginiz iligkinizi yazmanizi
isteyecegim. iliskinizde siz, esiniz, tutumlariniz, diisiinceleriniz nasil
olacak? (20 dakika)

Simdi de bu iki degerlendirmeyi karsilagtirmanizi istiyorum. Arada
fark var m1? Varsa bunlar neler?

Bu calismayi yaparken neler yasadiniz, neler hissettiniz? (20
dakika)

Bu calismanin ardindan lider, Uyelerin bitirilmemis iglerini bitirmelerine

olanak tanir. Uyelerin gruptan ayrilmaya hazir olduklari gézlendikten sonra

vedalagsmak icin zaman taninir. Uyelere iki hafta sonra degerlendirme

Olceklerini almak Uzere bulusmak igin randevu verilerek grup caligmalari

sonlandirilir.
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APPENDIX H

TURKGE OZET

BAGLANMA YONELIMLI PSIKOEGITIM GRUP PROGRAMININ
_ SAPLANTILI BAGLANMA BICIMINE SAHIP UNIVERSITE
OGRENCILERININ BAGLANMA BIiGIMLERI UZERINDEKI ETKISI

Girig

Baglanma bigimleri, bireyin yasaminda yakin iligskiler olugturma
agisindan hayati bir 6nem tagimaktadir (Simpson & Rholes, 1998). John
Bowlby (1979) baglanma iliskilerinin kisinin tUm yasami boyunca ¢ok énemli
oldugunu ve baglanma davranisinin insan iligkilerini “begikten mezara”
belirledigini savunmustur. insanlar yasamlari boyunca yakin ilikiler kurma
ihtiyaci iginde olduklarindan, baskalarina nasil baglandiklari da oldukga
onemli hale gelmektedir.

Gunumuze kadar, bireylere etkili iletisim kurma, sosyal beceriler
kazandirma, atilganlik egitimi verme, etkili davranma ve iligkilerindeki
¢atisma bigimlerini agiklama amacina yonelik birgok arastirma yapilmistir
(Korkut, 1996, 2003, Akkok, 1996, Voltan, 1990, MacNair-Semands & Lese,
2000, Aladag, 1998, Tezer, 1992, 2001, Tezer & Demir 2001). Kisiler arasi
iligkiler, yakin iligkiler olusturmak i¢cin dnemli olmanin yaninda, sosyal iligkiler
(Gottfredson & Godfredson, 1998; Tezer, 1996; 1999), okul basarisi

(Gottfredson & Gottfredson, 1998; Demir & Tezer, 1995), is basarisi
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(Satterfield & Lyddon, 1998) ve is yasamindaki doyum (Satterfield & Lyddon,
1998) agisindan da oldukga buylk énem tasir.

Bir ¢cok arastirmaci, diger tum yeni arastirma alanlarinda oldugu gibi,
kisilerarasi iligkiler konusunda da betimsel bilgiye dayall, ilkeleri ve teorik bir
yapisli olan, bir Kigiler arasi iliskiler arastirma alani olusturma geregdi Uzerinde
durmustur (Aktaran Hazan & Shaver, 1994). Yakin iligskiler hakkinda yaklasik
otuz yildan bu yana yapilan calismalardan sonra, bu konuda anlamli bir
kuramsal gerceve ve ilkeler olusturmak icin yeterli kanit ortaya c¢ikmistir
(Hazan & Shaver 1994). Bowlby’nin (1951) baglanma kurami bu ¢alismalar
arasinda insan iligkilerini en iyi aciklayan ve en guvenilir yaklagim olarak one
cikmaktadir.

Bowlby’ye (1988) gore, baglanma ve bakim kargilikli iliski icinde
birbirini tamamlayan iki sistemdir. Baglanma sistemi, Bowlby’nin baglanma
kuraminin en énemli konusudur (Elliot & Reis, 2003). Duygusal bag kurma
egilimi ve gereksinimi, bebeklerin yagsamlarini surdurebilmeleri i¢in temel bir
ihtiyagtir. Bu bag kurma egilimi baglanma sistemi olarak adlandirilir. insan
yavrusu dogar dogmaz bagimsiz olamamakta, mutlaka uzun bir sure bir
yetiskinin bakimina ihtiyag duymaktadir. Bu yetigkin kisi genellikle annedir
ancak, bazi durumlarda annenin vyerini bagka bir kisi (bakici) de
alabilmektedir. Baglanma kuramina goére bakici ile bebek arasinda kurulan
iligki  kiginin ilerdeki yasami boyunca kuracagi yakin iligkilerin bigimini
belirlemektedir. Baglanma bicimleri, genel olarak bakici ve bebek arasinda
kurulan iligkinin sonucunda sekillenmektedir.  Biyolojik olarak baglanma
figuri zaman icinde oncelik ve yer degistirmektedir. Yani bebeklik yillarinda
baglanma figuri anne ya da onun yerine gegen bakici kimse iken yetigkin
yasaminda baglanma figlru karsi cinsten birisi veya es olabilmektedir.

Gelisimsel agidan, baglanma sisteminin (gocuklukta, yetiskinlikte,
siklikla da romantik iligkilerde), kisinin yasaminda 6zel bir anlam tasiyan ve
yakinlik arayisina karsilik veren kisi tarafindan saglanan koruyucu bir iglevi
vardir. Baglanma sistemi, bebeklerin onlara bakan kisiye/kisilere (genellikle

anneye) fiziksel yakinligini guglu tutarak hem g¢ocuklarin c¢evreden
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gelebilecek tehlikelerden korunmasina yardim eder hem de cevreyi
kesfetmeleri icin gerekli kosullari saglar. Yakinlik ihtiyaci istenilen dizeyde
kargilanmadiginda, baglanma sistemi otomatik olarak devreye girer ve birey
ayrilik kaygisi hissederek, ihtiya¢c duydugu fiziksel ve duygusal yakinhgi
yeniden kurabilmek ve baglanma sistemini devreden ¢ikarmak igin harekete
gecer. Yakinlik yeniden kurulamadiginda ise kayip duygusuna baglh olarak
yas sureci baslar.

Ozet olarak, John Bowlby (1969; 1979) ve Bowbly'nin gorislerini
genisleten Mary Ainsworth’a (1989) gore, baglanma;

Besikten mezara kadar suren duygusal bagdir.

Cocukla onu buyutenler arasindaki “duygusal bagin” (iliskinin) kalitesi
yasam boyu gelisimi ve ilerideki yaslarda diger baglanma figurleri ile kurulan
iligkileri etkiler.

Baglanma insan organizmasi agisindan, onu g¢evrenin tehlikelerinden
koruyan, cevrede olup bitenleri korkusuzca kegfetmesine olanak taniyan,
duzenleyici, dengeleyici, iglevsel bir sistemdir.

Bowlby’ye (1969; 1973; 1979; 1980) gbre insan yavrusundaki
baglanma davraniglar (6rn. Yakinlik arayisi, gulimseme, yapisma) yetiskin
tarafindan  (dokunma, sarilma, sakinlestirme) gibi  davraniglarla
kargilanmakta, ve bu davranislar, bebegin belli bir yetiskine baglanma
davraniglarini guglendirmektedir. Baglanma davraniglarinin aktive olmasi
bebegin ¢evreden aldigi sinyallere bagl olarak degerlendirmeler yapmasina
neden olmakta ve bu da bebegin 6znel guvenlik ve guvensizlik deneyimlerini
olusturmaktadir.  Guvenlik deneyimi baglanma sisteminin hedefidir, bu
deneyim bebegin ilk yillarda ve daha sonra devam edecek olan duygusal
deneyimlerini diizenlemede kullanilacaktir (Sroufe, 1996).

Ainsworth, Blaher, Waters ve Wall (1978), deneysel bir yontemle
Bowlby’nin kuraminin temel sayiltilarini sinamiglardir. Bu yontemde 12-18
ayhk kiglk cocuklar sistemli olarak kisa araliklarla énce annelerinden ayrilir,
sonra bir yabanci ile yalniz birakilir ve son olarak tekrar anneleri ile bir araya

getirilir. Bu yolla g¢ocuklarin baglanma sistemlerinin aktive edilmesi
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amaclanmaktadir. Arastirmacilar, ¢ocuklarin ayrilma, yeniden birlesme ve
yabanciyla yalniz kalma durumlarindaki tepkilerini goz 6nune alarak gocuklari
uc tipik baglanma bicimi iginde siniflandirmiglardir: guvenli (secure),
kaygili/kararsiz (anxious/ambivalant) ve kaginan (avoidant). Guvenli
baglanma bigimi iginde siniflandirilan ¢ocuklar, anneleri tarafindan yalniz
birakildiklarinda dogal olarak huzursuz olmakta ancak panik yasamadan
anneleri ile yakinlik ve temas aramakta, yeniden anneleri ile bir araya
geldikten sonra kolayca sakinlesmekte ve cevreyle ilgilenmeye ve cevreyi
kesfetmeye devam etmektedirler. Kaygili/kararsiz badlanma big¢imi iginde
siniflandirilan ¢ocuklar, annelerinden ayrildiklarinda yogun bir kaygi, gerilim
ve kizginlik hissetmekte, yabanci ile iletisimi reddetmekte, anneyle yeniden
bir araya geldikten sonra kolaylikla sakinlesmemekte ve cevreyle ilgilenme
yerine annelerine sikica yapisip onunla birlikte olmak istemektedirler.
Kaginan baglanma bicimi sergileyen gocuklar ise, anneden ayrilmaktan ¢ok
fazla etkilenmemekte, tekrar onunla bir araya geldikten sonra da anneleri ile
iliski kurmaktan kaginmakta ve dikkatlerini daha ¢ok oyuncaklara verir
gérunmektedirler.

Ainsworth ve arkadaslar (1978), guvenli baglanma bicimine sahip
cocuklarin annelerini genelde duyarl ve g¢ocuklardan gelen isteklere olumlu
tepkiler veren kigiler olarak tanimlamiglardir. Buna karsi, kaygili/kararsiz
c¢ocuklarin annelerinin genel olarak tutarsiz tepkiler gdsterdikleri ve/veya
c¢ocuklarinin  davraniglarini  siklikla kesintiye ugrattiklari ve gereksiz
mudahalelerde bulunduklari belirtilmistir.  Kaginan c¢ocuklarin anneleri ise
genellikle soguk, cocuklarinin yakinlik isteklerini reddeden ve c¢ocuklari ile
yakin beden temasindan kaginan kigiler olarak tanimlanmistir.  Diger
yandan, anne/bakici, surekli ve tutarli olarak ¢ocugun ihtiyaclarini gértyor,
duyuyor ve aninda karsilamaya caligiyorsa, bebek ihtiyaglarinin karsilandigi
ve sevildigi yonunde bir izlenim edinecek ve kendisini guven iginde
hissedecektir. Dolayisiyla ¢evresindeki insanlara guven duyacak ve
kendisinin de sevilmeye ve ilgilenilmeye deger oldugu konusunda bir

O0zguvene sahip olacaktir.
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Hazan ve Shaver (1994) da baglanma sisteminin, bebegin/cocugun
yasaminda Uug¢ temel fonksiyonu oldugunu belirtmiglerdir.

Baglanma sistemi, bebegin yakinlik ihtiyacina karsilik vermektedir.

Baglanma sistemi, c¢ocuk uzaklastiginda kotu bir deneyimle
kargilasirsa, donup tekrar guven, sicaklik, destek ve sevgi gorebilecegi
saglam bir siginak (guivenli cennet, ana kucag) islevi gormektedir.

Yapilan bir ¢ok c¢alisma, c¢ocugun anne/babadan ayrilmasinin,
cocuklarda ortak bazi tepkilerin ortaya ¢ikmasina neden oldugunu
gOstermektedir (Main, 1991; Mikulinver, Florian & Weller, 1993; Simpson,
Rholes & Nelligan, 1992). Bu calismalar normal bir ¢cocugun gelisiminde
ailenin rolune 1sik tutmasi agisindan 6nemlidir. Destekleyici, cesaretlendirici,
isbirligi icinde olan anne ve babalar ¢cocuga degerli oldugu ve baskalarinin da
yardimsever oldugu inancini asilar. Bu anne-babalar ¢ocuga ileride kuracagi
iligkiler icin iyi bir model olustururlar. Ayrica, ¢gocugun kendine guvenerek
cevresinde olanlari anlamasina, arastirmasina ve sorunlarla basa ¢gikmasina
yardimci olurlar (Bowlby, 1982).

Ozetle giivenli baglanma, ¢ocugun bebeklik caginda bakici/anne ile
kurdugu sicak, duyarli, ilgili, karsilik veren, baglhlik iceren iliskiye bagli olarak
bireyde gelisen duygusal guven, yakinhk, o6zerklik potansiyeli olarak
tanimlanabilir.

Guvensiz baglanma bigimi ise erken cocukluk yillarinda ¢ocuk ve
ebeveynler arasindaki doyumsuz ya da 6rseleyici (travmatik) iligkiler sonucu
gelismektedir. Guvensiz baglanan bireyler baskalarina givenmekte gucluk
cekerler ve baskalari ile olan iligkilerini surekli kontrol altinda tutmaya
cahgirlar. Kontrolli olma davranisi genellikle baskalari ile yakin iligkiler
kurmaktan, baskalari tarafindan terk edilmek ya da reddedilmekten,
sevilmeyeceginden ya da degersiz oldugundan korkmak, yogun yalnizlik ve
soyutlanmiglik duygulari seklinde ortaya c¢ikar ve gecmiste duzensiz,
Orseleyici iligkilerin olduguna isaret eder. Guvensiz baglanan bireylerin

normal ve saglikh yakin iligkiler kurmada guglukleri vardir.
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Baglanma kuramina goére, yasamin ilk yillarinda anne/bakicinin
¢ocug@a verdigi tepkilere bagl olarak, gocuk kendisine ve baskalarina iligkin
zihinsel modeller olusturur ve bu zihinsel modeller daha sonraki yillarda yakin
Kisiler arasi iligkiler i¢in bir rehber ve model, gérevi goérur. Bowlby (1969;
1973), zihinsel modeller ya da “i¢gsel g¢alisan modeller” (internal working
models) adini verdigi bu beklentilerin tamamen anne/baba ya da bakici
davraniglariyla sekillendigini 6ne surmustur.

Bowlby’ye (1978) gore baglanma deneyimleri temelinde gelisen
zihinsel modeller iki ana boyut igermektedir. Bunlar;

1. Baglanma figtrinin genel olarak korunma ve destek ¢agrilarina karsilik
veren turden biri olarak gorulup gorulmedigi,

2. Kisinin kendisini baskalari, 6zellikle de baglanma figuru tarafindan dikkate
ve sevilmeye deger birisi olarak goértip gérmedigidir.

Son yillarda ergen ve yetigkin yakin iliskilerinde baglanmanin rolinu
inceleyen Bartholomew ve Horowitz (1991), Bowlby’nin, baglanma sisteminin
benlige ve bagkalarina iligkin zihinsel modeller (igsel calisan modelleri)
icerdigi gorusunden yola c¢ikarak “Dortli Baglanma” adi verilen yeni bir
model ileri surmuglerdir. Buna gore, kendimiz ve baskalarina iligkin
algilarimiz olumlu ve olumsuz olma durumlarina gore dort kategoride
degerlendiriimektedir.

Bu arastirmacilara gore, glvenli baglanma bi¢imi kendimiz ve
bagkalarina iliskin algilarimizin olumlu oldugu bigimdir; kisi kendisinin
sevilmeye deger oldugunu, bagkalarinin da genel olarak kabul edici ve
destekleyici olduklarini dusunur, iliskilerinde daha guvenlidir ve rahattir.
Kisinin kendisi hakkindaki degersizlik duygularina (olumsuz benlik modeli)
baskalarina iliskin olumlu degerlendirmelerin (olumlu bagkalari modeli) eslik
ettigi bigcim ise saplantili (preoccupied) bi¢im olarak tanimlanmigtir. Benlige
iliskin algilarin olumlu, baskalarina iligkin algilarin olumsuz oldugu baglanma
oruntisu kayitsiz (avoidant/dismissing) bi¢cim olarak tanimlanmistir.  Son
olarak, her iki zihinsel modelin de olumsuz oldugu baglanma oruntusine

korkulu/kaygih (fearful) bigim adi verilmistir (Sumer ve Gungor, 1999a).
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Baglanma stilleriyle ilgili arastirmalarin (Bartholomew & Horowitz,
1991; Collins & Read, 1994; Shaver, Collins, & Clark, 1996, Kesner, 1998;
Sroufe, 1983) sonuglarina genel olarak bakildiginda, her bir baglanma
biciminin farkh Kkisilik 6zellikleriyle, farkli dizeyde ve tirde Kkisiler arasi
problemlerle iligkili oldugu gérilmektedir.  Ornegin, guvenli baglanma
bicimine sahip genclerin aile ve arkadaslariyla daha uyumlu olduklari, kendi-
lerine ve bagkalarina daha ¢ok guvendikleri ve daha az sosyal problemler
yasadiklari bulunmustur. Kayitsiz bicime sahip olanlarin ise, olumlu bir
benlik algisina sahip olmalarina ragmen, baskalarina kargi guvensiz
olduklari, baskalarini destekleyici olarak algilamadiklari, kendilerini
bagkalarina agma ve yakinlik kurmada isteksiz olduklari, akranlari tarafindan
daha dusmanca algilandiklari saptanmistir. Saplantili bigime sahip olanlar,
kendilerine guveni az olan, baskalarini destekleyici olarak algilayan ancak bu
destekten olumlu bir sekilde yararlanmakta basarisiz olan kisilerdir.

Son olarak korkulu gruptakilerin kendini bagkalarina agma, yakinlk
kurma ve stres aninda baskalarindan destek isteme konusunda rahatsizlik
duyan, kendine guveni az olan, sosyal ortamlarda atilganlik gosteremeyen
kisiler olduklari bulunmustur.

Sonug olarak, bireylerin yasamlarinda bu denli buylik énem tasiyan
baglanma bigiminin degigip degismeyeceginin incelenmesi bireylerin ilerdeki

yasamlarindaki iligkiler agisindan son derecede buyuk onem tagimaktadir.

Arastirmanin Amaci

Bu arastirmanin amaci, Baglanma yonelimli psikoegitimsel grup
programinin saplantih baglanan grup Uyelerinin iglevsel olmayan baglanma
bicimleri ve buna bagl olarak benlik degerleri Uzerindeki etkisini incelemektir.

Arastirmada ayrica baglanma  bigimlerinin, Turk Universite
ogrencilerinde gorulme sikhigi ile 6grencilerin benlik degerleri ve baglanma
bigimleri arasindaki iligkinin cinsiyete bagli olarak degisip degismedigi de

incelenmektedir.
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Arastirmanin Onemi

Baglanma bigimleri bireylerin sosyal iligkilerdeki  davraniglarinin
yonund tayin etmektedir. Bu nedenle arastirmanin, Universite édrencilerinin
baglanma bicimlerini saptayarak ve baglanma bigcimlerinin Kkisiler arasi
iligskilerdeki 6nemini ortaya koyarak psikolojik danigsma ve egitim alanlarina
katkisi olacag! dusunulmustar.

Bu arastirma psikoegitim araciligiyla dégrencilerde guvenli baglanma
bicimlerini gelistirmeyi hedeflemektedir. Psikoegitim grubunun amaci,
ogrencilerin  kendi baglanma bigimleri hakkindaki farkindaliklarini
gelistirmektir. Gruba katilan 6grenciler, grupta daha guvenli bir ortama sahip
olabilecek boylece; kendi baglanma bicimleri, baglanma bigimlerinin kendi
duygu, dusunce ve davraniglari Uzerindeki etkisini 0grenebilecek,
bagkalarinin baglanma bigimlerini tanimlayabilecek ve davraniglarini buna
gbre duzenleyebileceklerdir. Psikoegitim grubu bu c¢alismada etkili
bulunursa, bu bulgu 06nceden yasanan iligkilerdeki olumsuz etkilerin
azaltilmasinda ve gelecek yasamda daha saglikh iligkiler kurulmasinda
yardimci olarak kullanilabilecektir.

Grup ortami ayrica, yardim-ilgi-destek alma ve verme durumlari
sunar. Daha dnce belirtildigi gibi, saplantili baglanma bigimine sahip bireyler
icin yardim istemek (kendileri ile ilgili negatif zihinsel modelleri ve reddedilme
korkusu nedeniyle) ve baskalarina yardim-ilgi-destek saglamak (ayni
nedenlerle) konusunda guc¢lik yasamaktadirlar. Psikoegditim grubu,
destekleyici ve kabul edici bir ortam yaratarak, Uyelerin yardim kabul etmeyi
ve istemeyi 6grenmesi konusunda yararli olabilecektir. Ayrica, grup lideri de
yardim saglayarak ve yardim kabul ederek grup uyeleri i¢in etkili bir model
olusturabilecektir.  Grup ortami ayrica uUyelerin kendileri gibi hisseden,
davranan ve dusunen diger insanlarin oldugunu ve kendilerinin  tek
olmadiklarini anlamalarina da olanak saglayabilecektir. Bireyler gruptaki

diger Uyelerin ayni konularda nasil ¢ozumler bulduklarini 6grenme firsati
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bulabilecekler ve grup ortami gercek yasamdan daha farkli oldugundan
bireyler yeni davraniglari grup i¢cinde daha kolay deneyebilecek ve bu yeni
davraniglart  grup  ortaminda  de@erlendirerek, gergcek  yasama
aktarabileceklerdir.

Baglanma yodnelimli psikoegitim grup programinin, Turkiye’de yakin
iligkiler konusunda Onleyici bir c¢alisma olanagi sunmasi umulmaktadir.
Boylece bu grup c¢alismasina katilan bireyler baglanma bigimlerinin ve
ebeveynlerin baglanma bigimlerinin gelisimi Gzerindeki dnemini kavrayarak,
cocuklarini yetistirme konusunda bilgi sahibi olabilecekler ve daha guvenli

cocuklar yetigtirebileceklerdir.

Yontem

Bu arastirma deneysel ve alan galismasi olmak Uzere iki asamadan
olusmaktadir.  Arastirmanin deneysel agsamasinda Baglanma yonelimli
psikoegitim grup programi gelistiriimis, uygulanmis ve bu c¢alismanin
bireylerin baglanma bicimleri ve iligkili olarak benlik degerleri Gzerindeki etkisi
incelenmistir. Arastirmanin alan calismasi béliminde ise, ODTU (iniversite
ogrencelerinin baglanma bigimlerinin gortlme sikhgr ve ogrencilerin benlik
degerleri ve cinsiyetlerinin baglanma bigimleri Gzerindeki etkisi arastiriimigtir.

Arastirmanin alan calismasi bélimiinde, iliski Olcekleri Anketi (IOA),
iliski Anketi (iA), Rosenberg Benlik Degeri Anketi (RBA) ve Bilgi Formu, 549
erkek ve 204 kiz olmak Uizere toplam 755 ODTU Fen ve Edebiyat Fakdiltesi 3.
Sinif 6grencisine verilmistir. Uygulama sirasinda 6grencilere, arastirmanin
amaci agiklanmis ve bu aragtirmanin iki agamadan olustugu ve arastirmanin
ikinci asamasina katilabilmeleri icin kimlik bilgileri, ulasim adresleri, telefon
numaralari ve e-posta adreslerini yazmalari istenmistir.

Arastirmanin deneysel ¢calisma bolimine denek segmek igin ise, daha
once saplantili baglanma bigimine sahip oldugu belirlenen 172 erkek, 58 kiz
olmak lizere toplam 230 dgrenciye iliski Olcekleri Anketi (IOA), Rosenberg
Benlik Degeri Anketi (RBA) ve Bilgi Formu internet araciligiyla gonderilmis,
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27 erkek ve 14 kiz olmak Uzere 41 ogrenci olgekleri yanitlamigtir. Boylece
her iki uygulamada da saplanti baglanma bigimine sahip oldugu belirlenen
ogrencilerden; 1. Saplantili baglanma bigimine sahip olan, 2. Psikoegitim
grubuna katilmaya gonudlli olan ve 3. Son alti ay iginde 6énemli bir yagsam

olayl gegirmemis olan dgrenciler arastirmaya denek olarak kabul edilmigtir.

Denekler

Olgekleri yanitlayan 41 ogrenciden toplam 19 génilli  6grenci
arastirmaya katilim kriterlerine uygun bulunmus ve seckisiz ornekleme

yontemi ile (11 6grenci) deney ve (8 6grenci) kontrol gruplarina atanmigtir.

Kullanilan Olgme araglari

Bilgi Formu

Bilgi formu, demografik bilgileri elde etmek amaciyla arastirmaci
tarafindan gelistirilmistir. Bilgi formunda 6gdrencilerin su anda bir iligkileri olup
olmadigi, son alti ay icinde 6nemli bir yasam deneyimleri olup olmadigi, grup
calismasina katilmak isteyip istemedikleri gibi sorular yer almigtir

lliski Olgekleri Anketi (IOA)

iOA,18 maddeden olusmaktadir ve her madde, o 6ézelligin bireyde ne
derecede var oldugunu 7’li likert tipi bir dereceleme ile gdstermektedir (1=
beni hi¢ tanimlamiyor; 7= tamamiyla beni tanimhyor). Bu 0Olgekte, guvenli ve
kayitsiz baglanma bigimlerini Olcen 5’er madde, saplantili ve korkulu
baglanma bigimlerini dlgen 4’er maddelik dort alt dlgek bulunmaktadir. Her
bir alt Olgekten alinan puanlarin ortalamalari bireyin ilgili baglanma bigimi
degerini vermektedir.

IOA, Hazan ve Shaverin (1987) baglanma 6lgimindeki
paragraflarindan, Bartholomew ve Horowitz'in (1991) IA ve Colins ve Read’in
(1990)  Yetiskin  Baglanma  Olgegi'nde  kullanilan  maddelerden

olusturulmustur.
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IOA, Simer ve Giingér (1999a) tarafindan Tirkce'ye cevriimis ve
gecerlik ve giivenirlik calismalari yapilmistir. Stimer ve Giingdr (1999a), iOA
‘yi 123 universite oOgrencisinden olugan bir Turk Oorneklem grubuna
uygulamigtir. Olgegin yapi gegerligine iliskin kanitlar, dlgegin eigen degerleri
1’in Uzerinde olan, birincisi toplam varyansin % 42’sini, ikincisi ise % 27’sini
aciklayan iki faktérden olustugunu goéstermistir. Bu iki faktor birlikte toplam
varyansin % 69unu agiklamaktadir.  Guvenli ve korkulu maddelerin
yuklendigi birinci boyuttaki faktor yukleri -.76 ve .87 arasinda degismektedir.
Saplantili ve kaginan baglanma bigimlerini 6lgen maddelerin yuklendigi ikinci
faktorde ise faktor yukleri .89 and .56, arasinda bulunmustur (Simer &
Gungor, 1999a). Arastirmacilar olgegin test tekrar test guvenirliginin, .54 ile
.78 arasinda degistigini rapor etmislerdir.

lliski Anketi (iA)

Bartholomew ve Horowitz’in (1991) gelistirdigi iA, her biri bir baglanma
bicimini (gUvenli, saplantili, korkulu, kayitsiz) dlgmeyi amaglayan dort kisa
paragraftan olusmaktadir. Deneklerden ilk olarak, 7 aralikli dlgekler Gzerinde
her bir paragrafin kendilerini ne derece tanimladigini belirtmeleri
istenmektedir (1= beni hi¢c tanimlamiyor; 7= tamamiyla beni tanimliyor).
Degerlendirmenin sonunda ayrica denekler kendilerini en iyi tanimladigini
dusundukleri paragrafi isaretlemektedirler.

Bartholomew (1990) aracin iki ayhk araliklarla uygulandiginda,
guvenirlik katsayilarini, guvenli .71; kayitsiz .49; saplantili . 59 ve korkulu
baglanma bigimi igin .64 olarak rapor etmistir. Aracin gecerlik katsayisi ise
Scharfe ve Bartholomew (1994) tarafindan, kadinlar i¢in % 63, erkekler igin
ise % 56 olarak belirtilmistir. Olgegin Tirk drneklemi izerindeki psikometrik
Ozelliklerini sinayan bir calismada da yeterli dluzeyde test tekrar test
guvenirligine sahip oldugu, baglanma bigimleri arasindaki korelasyonlarin
kuramsal agidan beklendik yonde oldugu anlasiimistir (Simer ve Gungor,
1999Db).

Rosenberg Benlik Degeri Anketi (RBA)
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RBA, 10 maddeden olugsmaktadir ve Rosenberg (1965) tarafindan
gelistiriimigtir.  Bu arastirmada denekler degerlendirmelerini dort aralikli
Olcekler Uzerinde yapmislardir (1= hi¢c katilmiyorum; 4= Kkesinlikle
katiliyorum). RBA, Cuhadaroglu (1986) tarafindan Turkgeye uyarlanmis, ve
gegerlik ve guvenirlik gcalismalari yapilmistir. Cuhadaroglu (1986) araci 9, 10
ve 11. Sinif 6grencilerine uygulamis ve 6grencilerin psikiyatrik gorismeleri ile
kargilagtirmigtir.  Aracin guvenirlik  katsayisi bu c¢alismada .71 olarak
belirtilmistir.

Bu arastirmada RBA 733 ODTU &grencisine uygulanarak ayrica bir
gecerlik calismasi yapilmistir.  Bulgular 6lgcegin Cronbach alfa ictutarlik
katsayisinin .87 oldugunu gostermistir.

Degerlendirme Formu

Degerlendirme Formu arastirmaci tarafindan geligtiriimis ve deney
grubundaki  6grencilerin  psikoegitim c¢alismasina katildiktan  sonra,
psikoegitim icerigini, grup surecini, kendilerini ve grup liderini
degerlendirmeleri amaci ile kullaniimigtir.  Formda agik uglu bes soru
sorulmakta ve deneklerin bu sorulari ayrintii olarak cevaplamalari

istenmektedir.

Psikoegitim Sureci

Bu arastirmada, saplantili baglanan deneklerin baglanma bigimlerini
gelistrmek amaciyla Baglanma  Yonelimli Psikoegitim Grup Programi
kullaniimistir. Grup oturumlar haftada iki kez olmak Uzere 5 hafta
surmastar. Her bir grup oturumu 90 ile 100 dakika arasinda
gerceklestirilmistir.  Grup oturumlari icin ODTU, Egitim Fakdltesi, Egitim
Bilimleri Bolumu, Psikolojik Danigsma odasi kullaniimis ve her bir oturum
video kayit cihazi ile kaydedilmistir. Bu arastirmada kontrol grubuna hicbir
mudahale yapiimamisgtir.

Baglanma Yénelimli  Psikoegditim Grup Programi arastirmaci

tarafindan gelistiriimis, program gelistirilirken, deneklerin yaglari, baglanma
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kurami hakkinda daha onceden edindikleri bilgiler, motivasyonlari, daha once

ka¢ romantik iligki yasadiklari gibi bazi kigisel 6zellikleri dikkate alinmistir.

Verilerin Analizi

Verilerin analizi birgok adimda gergeklestiriimistir.

ilk adimda, ODTU égrencilerinin baglanma bigimlerinin gériilme siklig
ve yuzdelik degerleri hesaplanmigtir.

ikinci adimda, deneklerin iIOA ve IA alt odlgeklerinden aldiklari
puanlara, her iki 6lgek igin ayri ayri olmak Uzere, 2 (cinsiyet) x 2 (ylksek-
duguk benlik degeri) faktorll, coklu Varyans Analizi uygulanmigtir.

Uglincii adimda, deney ve kontrol gruplarinin kendi icinde ontest-
sontest, sontest-izleme testi ve dntest-izleme testi arasinda IOA ve RBA
acisindan anlamli bir fark olup olmadigi Wilcoxon testi ile élgulmustar.

Dérdiincii adimda ise, deney ve kontrol gruplari arasinda iOA ve RBA
agisindan her bir dlgim icin anlamli bir fark olup olmadigi Mann-Whitney U
testi ile hesaplanmigtir. Son olarak deney grubuna katilan &grencilerin
Degerlendirme Formunda verdikleri yanitlar degerlendirilmigtir.

Tam istatistiksel islemler Windows 10.00, SPSS paket programi ile
gerceklestirilmigstir.

Bulgular

Baglanma Bigimlerinin Goriinim Sikhigi

Bu arastirmada, oOrneklemin oOzelliklerini ve gereksinimlerini
anlayabilmek amaciyla, 755 (204 kiz, 549 erkek) ODTU, Fen ve Edebiyat
Fakultesi 6grencisine Bilgi formu, 10A, I1A ve RBA uygulanmigtir. Bulgular,
IOA ile yapilan degerlendirmede arastirmaya katilan 6grencilerin % 29.1’inin
glvenli, % 30.5’inin saplantili, % 29.4°Unln kayitsiz ve % 6.1’inin korkulu

oldugunu gostermistir. 1A ile yapilan dlgiimlerde ise égrencilerin % 44.9'u
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glvenli, % 23.8’i saplantili, % 11.4’G kayitsiz ve % 15.0’i korkulu olarak

belirlenmistir.

Baglanma Bigimlerinde Benlik Degeri Ve Cinsiyet Farklari

IA alt testleri ortalama puanlarina uygulanan Coklu Varyans Analizi
(MANOVA) bulgulari genel olarak grup (Wilks’ A= .887, F[1.707]= 22.472, p<
.001, n?*= .113) ve cinsiyet (Wilks’ A= .961, F[1.707]= 7.184, p< .001, n?=
.039) acisindan istatistiksel olarak anlamli farklar olduguna isaret etmistir.

Varyans analizi sonuglari korkulu (F[1.713]= 46.335, p< .001, n*=
.061), saplantili (F[1.713]= 54.380, p< .001, n%= .071), ve guvenli (F[1.713]=
46.191, p< .001, n% .061) baglanma boyutlarinda benlik degeri yuksek ve
dusuk o6grenciler arasinda anlamli farklar oldugunu gostermistir.

IA icin yapilan MANOVA bulgulari ayrica korkulu (F[1.713]= 10.492,
p< .001, n?*= .015) ve saplantih (F[1.713]= 5.330, p< .001, n%*= .007)
baglanma bigimlerinde cinsiyet farklari géruldigune isaret etmistir

Bu bulgular, benlik degeri diisiik 6grencilerin IA ile yapilan dlglimlerde
korkulu (M= 3.670) ve saplantili (M= 3.890) baglanma bigimlerinden yuksek
benlik degerine sahip ogrencilere gore anlamli dizeyde yuksek puanlar
aldiklarini, 6te yandan ylUksek benlik degerine sahip 6grencilerin guvenli (M=
4.660) baglanma bicimi alt testinden anlamli dizeyde ylksek puanlar
aldiklarini ortaya koymustur.

Bulgular ayrica kiz 6grencilerin IA'nin korkulu (M= 3.570) alt testinden
erkek ogrencilere gore anlamli diuzeyde ylksek puanlar aldiklarini, erkek
dgrencilerin ise IA’nin saplantili (M= 3.500) alt testinden kiz égrencilere gére
anlamli duzeyde yuksek puanlar aldiklarini gostermigtir.

Katilimcilarin IiOA'nin gesitli alt testlerinden aldiklari ortalama puanlara
uygulanan Coklu Varyans Analizi (MANOVA) bulgulari ise, baglanma
bicimleri agisindan genel olarak, grup (Wilks’ A= .931, F[1.744]= 13.872, p<
.001, n%= .069) ve cinsiyet (Wilks’ A= .960, F[1.744]= 7.800, p< .001, n3=
.040) etkileri bulunduguna isaret etmistir.

203



MANOVA sonuglari korkulu (F[1.750]= 8.750, p< .05, n%*= .011),
guvenli F[1.750]= 42.150, p< .001, n*= .053) ve saplantih F[1.750]= 17.785,
p< .001, n?%= .023 baglanma bigimleri alt boyutlarinda benlik degeri dusuk ve
yuksek gruplar arasinda anlamli duzeyde farklar oldugunu gostermistir.

MANOVA sonuglari ayrica korkulu (F[1.750]= 11.571, p< .001, n*=
.015), guvenli (F[1.750]= 6.277, p< .05, n®>= .008) ve saplantili (F[1.750]=
5.608, p< .05, n?%= .007) baglanma bigimleri agisindan anlamli cinsiyet farklari
bulundugunu ortaya ¢ikarmigtir.

Bu bulgular, benlik degeri disik 6grencilerin iOA ile yapilan
Olcimlerde korkulu (M= 3.478) ve saplantih (M= 4.432) baglanma
bigimlerinden yuksek benlik degerine sahip 6grencilere gore anlaml dizeyde
yuksek puanlar aldiklarini, 6te yandan vyuksek benlik degerine sahip
ogrencilerin guvenli (M= 4.448) baglanma bicimi alt testinden anlamli
duzeyde yuksek puanlar aldiklarini ortaya koymustur.

Bulgular ayrica kiz 6égrencilerin iIOA'nin korkulu (M= 3.590) alt
testinden erkek dgrencilere gore anlamli dizeyde yuksek puanlar aldiklarini,
erkek dgrencilerin ise IOA’nIn saplantili (M= 4.309) alt testinden ve givenli
(M= 4.268) alt testinden kiz 6grencilere goére anlamli dliizeyde ylksek puanlar

aldiklarini gostermistir.

Baglanma Yonelimli Psikoegitim Grup Programinin Baglanma

Bigimleri Uzerindeki Etkisi

Aragtirmanin deneysel asamasinda, deney ve kontrol gruplarinin
kendi icinde iIOA ve RBA puanlari acisindan 6n-test, son-test ve izleme
testlerinden aldiklari puanlar arasinda anlamli bir fark olup olmadigi Wilcoxon
testi ile incelenmistir.

Bulgular deney grubunda IOA ile élgiilen glivenli alt testinin, 6n-test ve
son-test puanlari arasinda anlamli dizeyde bir fark oldugunu ortaya
koymustur (z= -2.004, p< .05). Fark puanlarinin sira toplamlari dikkate
alindiginda, gozlenen bu farkin pozitif siralar, yani son-test puani lehine
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oldugu goérulmektedir. Buna gore, duzenlenen Baglanma Yonelimli
Psikoegitim Grup Programinin katilimcilarin guvenli baglanma bigimi
puanlarini anlamli diizeyde gelistirdigi sdylenebilir. IOA'nin diger alt testleri
agisindan olgumler arasinda anlamli bir fark gézlenmemistir.

Deney grubunun RBA puanlari agisindan 6grencilerin 6n-test, son-
test; son-test, izleme testi; ve oOn-test, izleme testleri arasinda yapilan
wilcoxon testleri 6lgumler arasinda anlamli bir fark olmadigini gostermistir.

Kontrol grubunda, IOA’nIn her bir alt testi icin (guvenli, saplantil,
kayitsiz, korkulu) on-test, son-test; son-test, izleme testi; on-test, izleme
testleri arasinda yapilan Wilcoxon testi élgiimler arasinda bir fark olmadigini
ortaya koymustur.

Kontrol grubunda RBA puanlarinin 6n-test, izleme testleri Uzerinde
yapilan Wilcoxon testi, on-test ve izleme testleri arasinda anlamli bir fark
oldugunu gosterirken, 6grencilerin RBA puanlari agisindan, on-test, son-test;
son-test, izleme testi arasinda yapilan wilcoxon testleri anlamli bir fark
olmadigini gostermigtir.

Deney ve kontrol gruplari arasinda iOA ve RBA acisindan anlamli bir
fark olup olmadigini arastirmak amaciyla uygulanan Mann-Whitney U Testi
sonuglari gruplar arasinda On-test, son-test ve izleme testleri agisindan

anlamli bir fark bulunmadigini ortaya koymustur..

Tartisma

Baglanma Bigimlerinin Goriinim Sikhigi

Arastirma bulgulari, iA ile yapilan élgtimlerde dgrencilerin % 44.9'unun
guvenli, % 23.8’inin saplantili, % 15.0’inin korkulu ve % 11. 4’4nun kayitsiz
oldugunu géstermistir. Bu bulgu, ODTU &grencileri icinde glvenli baglanma
bigiminin gortlme sikihginin diger baglanma bicimlerine gore en yuksek
dizeyde oldugunu gostermektedir. Saplantili baglanma bigimi ise gorilime

sikhg@r agisindan ikinci sirada yer almaktadir.
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Diger yandan, IOA ile yapilan dlgiimlerde Ogrencilerin; % 30.5'u
saplantih, % 29.4°0 kayitsiz, % 29.1°i glvenli ve % 6.1’i korkulu olarak
belirlenmiglerdir. Gériildigi gibi, IOA agisindan saplantili baglanma bigimi
ODTU o&grencileri arasinda en yiiksek gorilme sikligina sahiptir.

Bu bulgular Bati Ulkelerindeki arastirma bulgularindan farkhdir.
Ornegin, Bartholomew ve Horowitz (1991) IA ile yaptiklari calismada
arastirma ornekleminin % 47’sini guvenli, % 14’GnU saplantili, % 271’ini
korkulu ve % 18’ini korkulu oldugunu bulmusglardir. Bati Ulkelerinde yapilan
diger calismalar da buna benzer sonuglar vermistir (Bylsma, Cozzarelli ve
Siumer, 1997; Feeney ve Noller, 1990; Miculincer, Florian ve Tolmacz, 1990).

Bununla birlikte, Siimer ve Giingér (1999a) IA ile Turk érneklemi
Uzerinde yaptiklari dlgumlerde, bu arastirmada bulunan sonuglara benzer
sonuglar bulmuslardir. Bu arastirmada, iOA ile yapilan dlglimlerde saplantili
baglanma bicimi birinci sirada yer alirken, kayitsiz baglanma bigimi ikinci
sirada ve guvenli baglanma bigimi Gg¢lncu sirada yer almigtir.

Bu sonuglar Simer ve Glngérin (1999a) IOA ile yaptiklari
Olcimlerden farkli bulunmus ancak korkulu baglanma bigimi, SUimer ve
Gungor'an calismasinda oldugu gibi son sirada yer almistir.

Her iki Olgek arasinda anlamli bir baglanti olmasina ragmen bu iki
Olcek kullanilarak yapilan arastirmalardan elde edilen farkli gérinum sikliklari
orneklem ozelliklerinden kaynaklnmig olabilir.  Carver (1997) da bu iki
Olgcegin baglanma bicimleri siniflandirmalarinda birbirinden farkli sonuclar
verdigini belirtmistir.

Genel olarak bakildiginda bati tlkelerinde kayitsiz baglanma bigimi
guvenli baglanma bigciminden sonra ikinci sirada yer alirken; Turkiye'de
yapilan caligmalarda guvenli baglanma bigiminden sonra, saplantili
baglanma biciminin ikinci sirada yer aldigi1 gorulmektedir.

Bu sonug kulturel agidan agiklanabilir. Saplantili baglanma bigiminin
gérunim sikhginin yiksek olmasi toplulukgu bir yapisi olan Turkiye'de
cocuk vyetistirme bicimleri ile ilgili de olabilir. Bowlby (1969; 1973) ilk
cocukluk yillarindaki iligki deneyimlerinin, uzun donemde bireyin kisiligi ve
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diger bireylerle iligkilerinde etkili olabilecegini soOylemistir. Baglanma
davraniginin bireyin bebeklik doneminde anne ile kurulan iligskinin niteligine
bagl olarak gelisen zihinsel modeller tarafindan yonlendirildigi dikkate
alindiginda bazi kultirel degerlerin Turkiye’de saplantili birey yetistirmeye
neden oldugu soylenebilir. Ornegin, erken yaslardan itibaren bireyin kendi
ihtiyaglarina oncelik vermesi bencillik olarak tanimlanmakta, algak gonullaluk
yuceltilirken kibirlilik istenmeyen bir davranis olarak ortaya konmaktadir. Bu
durum “Sen kendini 6vme, birak seni bagkalari évsun” seklinde de ifadesini
bulmakta ve bu tutum direk olarak cocuklara aktariimaktadir. Sonug¢ olarak,
Tark c¢ocuklari bagkalarinin ihtiyaglarini  kendi ihtiyaglarinin  6nunde
tutmalarinin gerektigi inanci ile buyutulmektedirler. Bilindigi gibi saplantil
bireylerin kendileri ile ilgli zihinsel modelleri negatif, bagkalari ile ilgili zihinsel
modelleri pozitiftir. Saplantili  bireyler baskalarinin ihtiyaglarini  kendi
ihtiyaglarinin onine koymaktadirlar. Bu durum Turk ogrencilerinin bireyci
batili klltirlere gbére neden daha saplantili  bulunduklarini  agiklayici

gorunmektedir.

Baglanma Bigimlerinde Benlik Degeri Ve Cinsiyet Farklari

Bulgular, benlik degeri diisiik 6grencilerin IOA ile yapilan dlglimlerde
korkulu ve saplantili baglanma bigimlerinden yuksek benlik degerine sahip
ogrencilere gore anlaml duzeyde yuksek puanlar aldiklarini, 6te yandan
yuksek benlik degerine sahip Ogrencilerin guvenli baglanma bigimi alt
testinden anlaml dizeyde yuksek puanlar aldiklarini ortaya koymustur. Bu
bulgular baglanma kuramini destekler niteliktedir. Baglanma kuramina goére
guvenli baglanan bireylerin kendileri ile ilgili zihinsel modelleri pozitiftir, daha
acik bir deyigle guvenli baglanan bireylerin kendi yetenekleri, kigilikleri ve
diger nitelikleri hakkindaki dugtnceleri pozitiftir.

Arastirma bulgulari daha énce Suimer ve Gungoér (1999a) tarafindan
Turkiye'de ve birgok Ulkede yapilan pek ¢ok arastirma sonucu ile de tutarlidir

(Blysma, Cozzarelli ve Sumer, 1997; Bartholomew ve Horowitz, 1991; Collins

207



ve Read, 1990; Hazan ve Shaver, 1987; Levy ve Orlans, 1998; Meyers,
1998; Moreira, Carrolas ve Haga, 1999; Sroufe, 1983; Sroufe, 2000).

Bulgular ayrica, kiz 6grencilerin erkek ogrencilere gore daha korkulu,
erkek ogrencilerin ise kiz o6grencilere gore daha guvenli ve saplantil
oldugunu ortaya koymustur.

Cinsiyet eger bir alt kultir olarak duslnulecek olursa, erkek ve kizlara
karsi Ulkemizde farkl tutumlar izlendigi gorulebilir. Turkiye'de erkekler
ailenin glcu olarak gorulmekte, buyuduklerinde para kazanmalari ve
yaglandiklarinda ebeveynlerine bakmalari beklenmektedir. Bu goéris
Kagitcibasi (1981; 1983) tarafindan yapilan bir arastirma sonugclariyla da
desteklenmektedir.

Sumer ve Gungor (1999b) tarafindan vydrutilen bir c¢alismada
otoriter/simartan  ¢cocuk yetistirme stilini  benimsemis ebeveynlerin
coguklarinin otoriter/ihmalkar ebeveynlerin ¢ocuklarina oranla daha fazla
guvenli baglanma bigimine sahip olduklarini géstermigtir.

Geleneksel olarak, Turk ailelerinde erkek ¢ocuklarin kizlara gére daha
¢ok simartiimakta oldugu dusunulirse bebekliginde anneden tutarli ve ilgili
bir yaklagim gorme olasiligi hayli yuksek olan erkek ¢ocuklarin daha guvenli
baglanmalari oldukg¢a beklendik bir bulgudur.

Bununla birlikte, Tarkiye’de erkek c¢ocuklarin ailenin ve toplumun
beklentilerini  karsilayabilmek igin  kurallara daha ¢ok uymalari
beklenmektedir. Bu yuksek beklentiler, erkek cocuklara kendilerinden c¢ok
baskalarinin gereksinimlerinin 6nemli oldugu mesajini veriyor, dolayisiyla da
saplantili baglanma bigiminin bagkalari pozitif zihinsel modelini destekler
nitelikte olabilir. Bu durum erkek ¢ocuklarin neden daha saplantili oldugunu
aciklar gorunmektedir.

Bu arastirmanin bir diger bulgusu da kiz gocuklarin daha korkulu
oldugu seklindedir. Bu bulgu, Turk toplumunda kiz ¢gocuklarinin yetistiriimesi
ile iligkili gdérinmektedir. Tulrkiye'de kizlar yakin iligkiler konusunda
korkutularak vyetistiriimektedir. Ote yandan, korkulu baglanma bigiminde

bireyin hem kendisi hem de baskalari ile ilgili zihinsel modeli negatiftir. Daha
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acik bir deyisle, bu bulgulara gore kizlar ne kendilerini dGnemli bulmakta ne de
digerlerini guvenilir ve ihtiyaglarina karsilik verebilecek kigiler olarak

algilamaktadirlar.

Baglanma Yonelimli Psikoegitim Grup Programinin Baglanma

Bigimleri Uzerindeki Etkisi

Bulgular, deney grubuna katilan bireylerin 1OA ile 6lglilen guvenli
baglanma bicimi alt test puanlarinin 6n-test ve son-testleri arasinda son-test
lehine anlamli bir fark oldugunu goéstermistir. Bu sonug, Baglanma Yoénelimli
Psikoegitim Grup Programinin katihmcilarin glvenli baglanma bigimi
gelistirmelerine yardimci oldugunu, ancak bu gelismenin izleme testinde
ortadan kayboldugunu gostermektedir. Ayrica, bu gelisme deney ve kontrol
grubu arasinda anlaml bir farkin ortaya ¢cikmasina neden olacak oOl¢tide de
degildir. Bununla birlikte bulgularin gelecek i¢in umut vaat edici oldugu,
digunulmektedir. Psikoegitim programinin yeniden yapilandiriimasi daha
sonraki galismalarda daha etkili sonuglar alinmasini saglayabilecektir.

Baglanma Yonelimli Psikoegitim Grup Programinin etkili olmamasinin
bircok nedeni olabilir. Birinci olarak, baglanma bigimleri erken c¢ocukluk
déneminde olugsmakta ve bireyin daha sonraki yasamini etkilemektedir.
Daha once de belirtildigi Uzere baglanma bigimleri zihinsel modeller
temelinde sekillenmekte ve zaman igin guglenerek bireyin iligkilerini
etkilemektedir. Durum boyle olunca, 0oncelikle zihinsel modellerin
degistiriimesi yardim surecinin en énemli hedefi olmalidir. Bowlby (1988) de
baglanma bigimlerinin degistirilebilmesi icin zihinsel modellerin degistiriimesi
gere@ini vurgulamigtir. Ancak, boylesine koklu yapilarin 10 oturumluk bir
psikoegitim c¢alismasinda degistiriimesi mumkun olamamistir.  Bu gorus
gruba katilan tum Uyeler tarafindan da belirtiimig, 10 oturumluk psikoegitim
grubunun konularin tartigilmasi icin yetersiz oldugu vurgulanmigtir. .

Programin umulan olglide etkili olmamasin ikinci bir nedeni,

psikoegitim grubu oturumlarinin haftada iki kez gerceklesmis olmasi olabilir.
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Oturumlarin kisa aralarla toplanmasi, Gyelere verilen bilgileri igsellestirmeleri,
farkindalik kazanmalari, yeni davranislar gelistirmeleri ve yeni davraniglari
gercek yasama tagimalari igin yeterli zamani saglayamamigtir.

Programin etkisini azaltan Uguncu bir nedenin, psikoegitim grup
programinin égrencilerin mezuniyetten dnceki son dénemlerinin son ayinda
uygulanmasi oldugu dusunulebilir. Bu donemde o6grenciler mezuniyet, is
bulma, gelecekle ilgili planlar yapmanin vyanisira sinavlar ve bitirme
projeleriyle mesgul olmak zorunda kaldiklarindan grup g¢alismasinin
gerektirdigi igsel caligma icin gerekli zaman ve enerjiyi bulamamig olabilirler.

Bulgular ayrica, Baglanma Yoénelimli Psikoegitim Grup Programinin,
benlik degerini yukseltmede etkili olmadigini gostermistir. Baglanma bigimi
gibi benlik degeri de erken cocukluk yillarinda olusmakta ve ¢ocukluk ve
ergenlik donemlerinde gelismeye devam etmektedir. Daha o6nce de
vurgulandigi gibi boylesi kokli yapilarin degismesi igin daha fazla zaman ve
¢aba harcanmasi gerektigi anlasiimaktadir.

Bu nedenle, baglanma bigimleri ve benlik dederi hakkinda yapilacak
psikoegitim c¢alismalarinin mimkin oldugunca erken yaslarda ve onleyici
calismalar olarak planlanmasinin, hatta bu c¢alismalarin miufredatin bir
parcasi olarak dusunudlmesinin gerektigi, bu konuda okullarin Psikolojik

Danisma ve Rehberlik servislerine oncu rol dustugu dusunulmektedir.
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