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ABSTRACT

INTERNATIONAL IRANIAN STUDENTS’ PROFILES, EDUCATIONAL AND
SOCIAL EXPERIENCES AT AN ENGLISH MEDIUM UNIVERSITY IN TURKEY

Korouhi, Nasim
M.S., Department of Educational Sciences
Supervisor  : Prof. Dr. Hanife Akar

January 2020, 102 pages

The purpose of this research was to identify Iranian students’ profiles, educational and
social experiences at an English medium state university in Mid Anatolia through a survey

research design.

The sample of the study (N=115) were volunteer participants from the entire Iranian
students population in the particular university. In order to collect data, a researcher-based
instrument, International University Students’ Questionnaire (IUSQ), including both
open-ended and close-ended items was developed. To analyze the data, descriptive
statistics were calculated and the open-ended items were subjected to inductive content

analysis.

Findings show that the Iranian students come from a high or moderate socio-economic
status. Most of them are academically successful with high honor degrees. Besides, they

have good language skills both in English and Turkish. Moreover, students came to the



International University (psydonym, 1U), with high rankings that gave them the

opportunity to be in an international university with an English medium instruction.

Regarding educational experiences, the students’ prior knowledge is sufficient to adapt to
the education at U and they are confident with their academic skills. In terms of social
experiences, Iranian students tend to have friends from different nationalities and they
work in teams with international groups. They understand the cultural behavior of both
the international and local students, and ultimately, the code of conduct of how to behave
on campus. Finally, Iranian students feel empowered because of the multicultural and
multilingual environment of IU and they felt comfortable since the instructors know that

they are international students.

Keywords: English-Medium Instruction, Student Profiles, Educational Experiences,

Social Experiences, International Iranian Students



0z

TURKIYE'DE EGITiM DIiLi INGIiLiZCE OLAN BiR UNIiVERSITEDE
ULUSLARARASI IRANLI OGRENCILERIN PROFILLERI, EGITIM VE SOSYAL
DENEYIMLERI

Korouhi, Nasim
Yiiksek Lisans, Egitim Bilimleri Bolimii

Tez Y Oneticisi : Prof. Dr. Hanife Akar

Ocak 2020, 102 sayfa

Bu ¢alismanin amaci, Tiirkiye’de I¢ Anadolu Bolgesinde bulunan ve egitim dili ingilizce
olan bir devlet iiniversitesinde egitim goren Iranl 6grencilerin profillerini egitim ve sosyal

deneyimlerini anket yoluyla belirlemektir.

Calismanin 6rneklem grubunu (N=115) yukarida belirtilen tiniversiteden goniillii olarak
katilan Iranli Sgrenciler olusturmaktadir. Veri toplamak igin arastirmaci tarafindan
gelistirilen, acik ve kapali uclu maddelerden olusan Uluslararas1 Universite Ogrencileri
Anketi (IUSQ) kullanilmigtir. Verilerin analizinde kapali u¢lu maddeler igin betimleyici
istatistiksel degerler hesaplanmistir, acik u¢lu maddeler i¢in ise tiimevarimsal igerik

analizi yapilmistir.

Bulgular, Iranli &grencilerin yiiksek veya orta seviye sosyo-ekonomik diizeyden

geldiklerini gostermektedir. Ogrencilerin biiyiik bir ¢ogunlugunun akademik olarak

Vi



basarili ve yiiksek onur derecesine sahip olduklar1 goriillmektedir. Ayrica, iyi seviyede
Ingilizce ve Tiirkce dil becerilerine sahiptirler. Bununla birlikte, 6grenciler egitim
gordiikleri uluslararas1 Universiteyi yiiksek siralamasi oldugundan dolayr tercih
etmislerdir ve bu sayede Ingilizce egitim veren uluslararasi bir iiniversitede bulunma

firsatin1 yakaladiklarini belirtmislerdir.

Egitim deneyimleri bakimindan sonuglara bakildiginda; iranl 6grenciler, gegmis 6grenim
yasantilarini geldikleri yeni uluslararasi tiniversitedeki egitime adapte olmalar1 agisindan
yeterli gormektedirler ve akademik beceriler yoniinden kendilerine giivenmektedirler.
Sosyal deneyimler agisindan ise, iranli 8grencilerin farkli milletlerden arkadas bulmay:
ve bulduklar1 arkadaslar ile uluslararasi takim halinde c¢alismay1 tercih ettikleri ortaya
cikmistir. Diger bir bulguya gore, Iranli dgrenciler, uluslararasi ve yerel 6grencilerin
kiiltiirel davranislarin1 anladiklarin1 ve sonug olarak iiniversite yerleskesindeki davranig
kurallarini bildiklerini belirtmislerdir. Son olarak, Uluslararasi universitenin bir¢ok ¢ok
kiiltire ve dile ev sahipligi yapiyor olmasi Ogrencilerin kendilerini giiclenmis
hissettirdigini ortaya koymustur. Benzer bir sekilde, 6gretim iiyelerinin uluslararasi

ogrencileri farkindalig1 6grencileri rahat hissettirdigi tespit edilmistir.

Anahtar Kelimeler: Ingilizce Egitim Dili, Ogrenci Profilleri, Egitimsel Deneyimler,

Sosyal Deneyimler, Uluslararasi Iranli Ogrenciler
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CHAPTER 1

INTRODUCTION

This chapter introduces the theoretical background and the rationale of the study. It
represents internationalization and its reflections on internationalization of higher
education in Turkey. Then, the purpose of the study is included in this chapter together
with the research questions. Finally, the significance of the study and the definition of

terms are given.
1.1. Background of the Study

During the Reza Shah period, the French educational system was admitted by Iranian
government and French was the second educational language for schools, superior culture
and the official relations with other countries as well. The higher education had a big
influence on socializing, and gaining a place in society. Following the revolution in 1979,
sixteen higher educational institutions were closed and the Islamic government reopened
them after regulating their curriculum by Islamic rules (Moshfegh, 1989). Apart from that,
all of the higher educational institutions in Iran had 154.000 students and 13.900
professors in 1979 (Abrahamian, 1989; Moaddel, 1992).

Throughout the period of 1900 — 1940, the government of Iran gave scholarships to the
children of aristocrat families and top government officials in order to encourage them
continue their academic studies in different countries of Europe including Germany,
Sweden, England, and Switzerland. However, majority of them pursue their academic
career in France and Belgium. Following World War I, the Iranian government developed
and intimacy with American educational model which was caused by global change in
power relations (Moshfegh, 1989).

Considering high willing of studying abroad, Iranian families sent their children to other

1



countries including Turkey to continue their education. According to the statistics of the
Council of Higher Education in Turkey (HEC, 2019), a total number of Iranian
undergraduate and graduate students are reported as 7154 girls and boys who are studying
at different universities in Turkey. This group of Iranian students are divided throughout
different cities and universities. There are 1267 Iranian students in Ankara which is the
capital city and International University (IU) has 265 Iranian students at undergraduate
and graduate levels (HEC, 2019).

Elaborating internationalization as one of the top issues of higher education, there are
several studies relevant to organization, policy makers, implementers, both foreign and
local students. Therefore, this study investigates Iranian students’ profiles, and their
experiences in educational and social contexts. The rationale for this research stems from
considering internationalization as one of the top issues of higher education, as well as
huge number of Iranian students traveling to Turkey in the past years to study in public
and private universities. According to the observations many of them prefer English
medium Universities with high rankings such as 1U.

There are different countries which send students to Turkey and most of them are
Turkmenistan, Azerbaijan, Iran, Afghanistan, Syria, Irag, Greece, Kyrgyzstan,
Kazakhstan (UNESCO, 2016). A large number of studies have been conducted to examine
international students’ prefererence to come to Turkey. This study is accomplished to
fulfill the gap of a specific group of international students in Turkey. Iranian students at
the International University (IU) are determined the sample of this study to be examined.
Since there is insufficient data in the literature in International Higher Education regarding
Iranian students’ profiles, educational experiences and social experiences the current
study examines these issues to understand the students and recognize their needs from the

educational sciences perspective.

As far as the concept of Internationalization at 1U has been included as one of the strategic
plans, this study is considered to raise the awareness of Iranian students and other

international students’ experiences for further improvement. According to a research



(Sahin, 2017) conducted through analyzing 44 Turkish universities’ strategic plans in
terms of internationalization objectives, the most cited objectives are increasing student
mobility, increasing teaching staff mobility, benefiting from international research funds,
increasing the capacity of international publications, conducting international joint
projects, organizing international conferences in the university, increasing mobility

partnerships, increasing the number of international students .

The development of strategic administration in academic institutions is a growing trend
among countries that completed their industrialization (Skilbeck & Connell, 1996).
Principles for internationalization utilized by academic institutions have an incisive effect
on the level of internationalization of the academic institutions. It was suggested that the
academic institutions ought to establish a plan about internationalization covering both for
diversification of shareholders and performing as a course of action for their precedencies
(Childress, 2009).

1.2. Purpose of the Study

International lranian students confront a great deal of educational experiences and
challenges due to differences between their educational system in their home country and
at an English medium state university in a non-native English speaking country. Beside
the educational challenges, students may engage with social complexities as international

individuals.

Moreover, internationalization has its own ethos and structure that lead academic
institutions, nations, academic staff and students face and challenge with new systems and
practices. Therefore, there is a high possibility of emerging issues between
internationalization and academic institutional systems both at individual and intuitional
levels. Even though the internationalization brings along a lot of positive consequences,
the troubles diminish the usefulness of internationalization. Comprehending and finding
solutions to these troubles may help to the academic staff and institutions benefiting more

from it.



Since internationalization has an important impact on three levels of national, institutional
and individual levels, the main purpose of the study is to identify Iranian students’ profiles,
in-class educational experiences as well as out of class social experinces at an English-

medium state university through a survey design.

In the light of the issues mentioned above this study attempts to answer the following

questions;

1. What are Iranian student profiles studying at an English-medium state university in
Turkey?

2. What are the educational experiences of Iranian students at an English-medium state
university in Turkey?

3. What are the social experiences of Iranian students at an English-medium state

university in Turkey?
1.3. Significance of the Study

As far as internationalization of higher education concerns, students confront different
experiences and challenges such as social, personal, new language experiences, cultural
shock and unfamiliar educational experiences. Considering educational problems as a
situation wherein a student experiences difficulty arranging for classes or performing in
classes due to inadequate skills or knowledge required to succeed. Also according to the
large number of Iranian students enrolled at the context of study, Iranian international

students’ profiles appear as trustworthy information to collect.

This study explores the tension between internationalization along with individual
orientations of foreign students. Educational and social experiences of Iranian students
while studying at English medium state university was found as a controversial problem
to be examined. Consequently, these students come up with different aspects and
expectations that convey them feel empowered during their educational life.

Unfamiliar educational system is one of the important difficulties of international students.

Iranian students received their elementary, secondary and higher education in a totally

4



different educational system and they are not familiar with student centered learning
environment. As an example they used to listen to their instructors rather than speaking in
class. Teachers teach the lessons that are presented in the textbooks and students have no
chance to learn individually. In some cases, students are not accustomed to testing by
essay examination and are given good points when they write what they learn from
teachers and the things they memorize from their textbooks (which is considered as
plagiarism in other learning styles). Besides, studying in an English medium state
university is another challenging issue for Iranian students who study in different

programs at the institution of study.

The internationalization is a very popular and growing issue across Turkish Higher
Educational Institutions. Thus, a detailed investigation is needed to find out how academic
intuitions and Iranian students perceive this situation. 15.8 % of Turkey’s population is
considered as youth population and it is the first country with the youth population among
European countries in 2018 (TUIK, 2018).

In addition to that, the number of universities has increased during the last decade and
reached to 186 (HEC, 2018). Likewise, there has been an increase in the number of
university students which is around 7.560.371 in the academic year of 2017-2018 and this
number is growing continually (OSYM, 2018). Consequently, the internationalization is
indispensable for academic institutions around the world and it is anticipated that there

will be more students from other countries within internationalization practices.

In general, universities have three basic operational areas namely education, research and
services for the society and this research encapsulates all these functions and their
relationship with international students. This study covers all the issues with Iranian
international students in higher education to help them attain educational achievements.
Furthermore, the current study leads to other international students’ success, better service
and facilities in their academic life. As a Consequence, this study fosters the curriculum

and instruction improvements correspondingly.



1.4. Definition of Terms
Student Profiles

Student profiles give a snapshot of the specific student population in a descriptive way.
Briefly, student profiles reflect the background of the students and their educational
attainment (CCSC Report, 1980). In this study profiles refer to the students’ socio-
economic status, accommodation preferences, citizenship and career aspirations, link
between arrival years to turkey and starting years of the students at IU, social club
membership status, Turkish language skills, Turkish language level and applying for a

Turkish citizenship and the driving forces to come to Turkey

Social Experiences of Students

Social experiences includes the students’ personal relations with their families and friends
in the campus. Moreover, their relationship with other people off campus which is related

to job circumstances (Pace, 1980).

Educational Experiences of Students

Educational experiences cover the incidents that the students encounter during their
education period like attending classes and equilibrating various priorities in life (Pace,
1980).

Empowerment

The empowerment is about the level of control that a person can apply to his/her life and

the advancement over life quality (Dickerson, 1998; Wilson, 1998).

Internationalization

The continuum of aggregation among nations, cultures or worldwide extent under an aim
(Knight, 2004).



Internationalization of Higher Education

The definition of the internationalization of higher education was suggested by the
Soderqvist (2002), as the alteration period of the higher educational institution from
national level to international level which is causing to reach all dimensional viewpoints
of the international higher educational management standards so as to increase the

teaching and learning quality and to attain intended skills.

English-Medium Instruction

Utilizing the English language in order to teach academic topics in countries where the
official language is not English or the overall population is not from English speaking
countries (Dearden, 2014).

Non-Anglophone Country

Non-Anglophone country where the English language is not used for the general
communication within the borders of a country. Mostly used for communication among
foreign people who are from various native language antecedents and specifically in
academic or business environment (Kachru, 1986). Indicating a non-colonial nation using

Turkish as their official language in education and bureaucracy.



CHAPTER 2

LITERATURE REVIEW

In this chapter, review of the literature is presented under five subtitles. Firstly,
literature related to internationalization of higher education is given . In the second part,
individual internationalization is given together with international student decision
making to go to a destination country. In the third part, educational and social life of
international students is introduced; literature on this field is presented under the headings
of educational and social integration of international students. Lastly, the summary of

literature review is presented at the end of this chapter.

2.1. Internationalization of Higher Education

The international education concept first appeared in the 20" century following the
emergence of the Institute of International Education (I11E) in New York, USA. According
to IIE’s initial declaration that they will include entire main actions of the international
education in their scope. The IIE was exemplifying the education in America mutually
with the other countries around the globe by assigning and accepting scholars, establishing
educational agreements with other countries and organizing congresses & conferences
related to main issues of international education with the support of American Political
Science Association and American Historical Association. Thus, the IIE became the
center for international education. In other words, the I1E took an active role in creating
exchange environment on international education among other countries around the globe.
In addition to this, the institute was helping to establish International Relations Clubs in
the premises of the universities. This means that international educational exchange and
international studies concepts were existing from the very beginning of this process
(Klasek, 1992).



The term international education has been argued more than 60 years and it is in a
maturation period. International education is a crucial part of the educational continuum
and its supremacy has been increasing over time. The meaning of the international
education varies from person to person. Furthermore, different terms were utilized to

imply the international education concept in conferences and manuscripts (Klasek, 1992).

There are several definitions of internationalization has been made by several authors.
Arum and Van de Water (1992) defined international education as three main elements:
1) transnational content of the curricula; 2) teachers’ and students’ mobility around the
world with the purposes of training or investigation; 3) international collaboration
programs and practical support. In another definition by Knight (1999) as following “the
process of integrating the international dimension into the teaching, research and service

functions of an institution of higher education”.

There are several methods to extend overseas education programs. The premises of the
universities should be under the guidance of international education leadership so as to
make right choices. For instance, diversifying the geography and enhancing the attendance
in overseas education (Klasek, 1992). Hackbarth & Gastaldi (1983) investigated the
challenges of overseas educational programs and their educational systems and they

concluded that countries of the Middle East had insufficient premises and academicians.

In 1999, the Organization for Economic Co-operation and Development (OECD)
emphasized that the internationalization of higher education is a process of consolidation
in universities with different cultural and national backgrounds around the globe in terms
of teaching and all other related activities (OECD, 1999). But, during the last decades,
there have been some difficulties in identifying the internationalization of higher
education which was caused by distance learning, overseas education and recent
techniques on transfrontier. Accordingly the internationalization of higher education is
more likely connected with the word globalization (Knight, 2004; Yang, 2002). The main
role of the internationalization of higher education is to develop comprehension among

different nations and cultures, however it was not fulfilled its needs (Kim, 2009).



Similarly Huang (2006) examined development of internationalized curricula in three
non-English speaking countries. In China, 273 new programs with international subjects
were increased from 1990 to 2002. For example, different programs appear at universities
in Hong Kong which lead to joint or double degrees in partnership with foreign countries
such as Norway, Hong Kong, Australia and the USA. In Japan, large number of English
language programs have been organized for international students which have been
provided in many institutions. Additionally, in private universities, they try to employ
more foreigners to work as faculty members in order to accelerate development and

implementation of international programs.

There are several educational underlying reasons for internationalization of higher
education institutions. Most especially, educational institutions are seeking recognition to
be known internationally by meeting the global academic norms (De
Wit, 2002; Knight 1999). Namely, the internationalization is a chance for educational
institutions in terms of academic quality development. Moreover, the curriculum about
internationalization is described as an academic justification by educational
establishments (Sahin, 2017). In one of the studies, Altbach (1989) considered different
impacts on internationalization and its consequences in both Third world nations and
Western academic system. He named the foreign study as a phenomenon in which one of
the most crucial elements is transferring knowledge. It has been concluded that key
sources of educational life are students and scholars who provide expertise and cross-

cultural ideas.

There were definitions made regarding the transnational academic mobility,
internationalization and interculturality in higher education and considered their relations
as well (Kim, 2009). The transnational academic mobility in higher education is defined
as the movement of the academic staff and students among or outside of national borders
(Kim, 2009). According to the OECD (1999), the term internationalization of higher
education is an aggregation of cultural and national dimensions in an international channel

with the universities’ all aspects. The idea of interculturality of international higher
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education is described as the common intellection and interactive relation among
multifarious cultures (Gilroy, 2004; Kim, 2009).

Conclusions with regard to internationalization stated that the main reason for
globalization implementations in United Kingdom was economic concerns. Because there
has been a great rivalry among countries with regard to economy of knowledge. In other
words, foreign students get their education by international scholars and this helps cross-
cultural diversity for the local faculty teachers (Kim, 2009).

Each country has goals for achieving the transnational academic norms in order to
generate farther knowledge of science and attract more students from overseas. So as to
enhance economic and scientific rivalry there is a significant attention finding the best
students and scientists from abroad (Knight, 2004). In addition to this, there is a strong
relationship between the economic & technological development level of the country and

transnationalization of the higher education (Knight, 1999).

From 1990 (1.3 million $) to 2011 (4.3 million $), there has been a triple increase on
transnational higher education service expenditures (OECD, 2013) and in 2025 it’s
expected that the amount will be around 7.2 million $ (Bohm et al., 2002). Another formal
report revealed that from 2005 to 2012, there was a 50% increase in students enrolling
overseas educational institutions (OECD, 2015). There is an immense petition from Asian
countries (70% of the cumulative global demand) which will rule the transnational higher
education marketplace by 2025 that is approximately 27% rise starting from 2000 (Bohm
et al., 2002).

In 2014, there was about 5 million international students in the World. The United States
of America (USA) was the biggest country holding 19.4% of the international students
around the globe in 2013 and still maintaining its first place. Ensuing the USA, the United
Kingdom is the second with 10.3%, Australia is the third with 6.2%, France is the fourth
with 5.7%, Germany is the fifth with 4.9% and the Canada is the sixth with 3.4% hosting
almost half of the transnational students in the World respectively. This demonstrates the

importance of the students from Asia which were the biggest group composing 53% of all
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students (Australian Education International [AEI], 2016b). The main reasons for
international students choosing these countries are; the quality of the research institutions,
English-medium university programs and having a partnership with elite educational

institutions from main countries. (OECD 2009).

Iran is generally well-known country sending students to overseas for undergraduate and
graduate education. Especially, from the year 1974 up to 1983 Iran was the major country
which was sending students to United States. The highest ratio was seen in the 1979-1980
academic year with 51.310 Iranian students pursuing their academic education in USA.
But, following the revolution which was took place in Iran, the ratio of the Iranian students
going USA dramatically decreased from 1980s to 1990s. In 1998, there was only 1700
students. Nevertheless, the number of the students has been increasing substantially since
1998. In the academic year of 2015-2106 there was 12.269 students which was the highest

number after the revolution (Open Doors, 2016).

The United Nations Educational, Scientific and Cultural Organization’s (UNESCO)
predictions showed that in 2015 there were total 50.053 international students from Iran
and it has been increasing since the early periods of 21% century. According to estimations
there was a sharp increase from 2000 (21.701 students) to 2013 (50.053 students) that is
130% rise in 14 years. UNESCO (2016) reported that Iranian students generally prefer
United States of America, Canada, Italy, Germany and Australia for their overseas
education. Iranian students made significant amount of contribution to the USA economy
which was about US$ 971 million in 2014-2106 and there has been 47% increase from
2014 (US$ 262 million) to 2016 US$386 (Open Doors, 2016).

2.2. International Students in Higher Education

It is essential that students need to have a global point of view not only for having good
quality education but also being ready for life at international arena following graduation.
Thinking critically and investigating on complicated issues concerning relationships of
between nations and geographical regions are the fundamental factors for students as an

academic justification. Moreover, students involving in oversea education experience a
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diversified academic point of view in their study area by means of internationalization
(Yang, 2002). Therefore, educational institutions send their students overseas for a short

periods and acknowledge this as worthwhile as studying home intuitions (Teichler, 1996).

Another academic justification for students is to getting ready for the life at overseas
thereafter graduation from university and academic skills were approved as obligation to
achieve that. In other words, having international education and learning another language
through internationalization experiences are perceived as beneficiary by individuals
(Murphy, 2007).

Altbach and Knight (2007) stated that people decide upon several important things
regarding their area of interest and geographical locations of colleges in which they will
pursue their education. Migration laws have an effect on students’ decisions if they will
continue their career abroad or return to their home country after graduation. Majority of
the students (approximately 2 millions) studying in foreign countries are supported
financially by their families or relatives for their educational expenses. Consequently,
students are the greatest monetary source for transnational education which is more than

the scholarships given by the governments, universities and charity organizations.

The students go to study in other countries with different profiles and demographic
information regarding their gender, age, marital status, living arrangement, employment,
language skills, educational background, etc. In a study of foreign language learning
strategy use, 599 international students were examined in Taiwan and Japan. Chang
(2016), studied language learning strategy and students’ profiles. The findings showed
that, International students’ tendencies change according to their gender, academic
programs, language skills and previous experiences in different studying countries. A
study examined the experiences of international students at The University of Toledo.
There were recommendations of initiatives for the profile of international students for
instance, specific gender, religious or cultural differences in the experiences of
international students (Sherry, Thomas & Chui, 2010).
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Katkins (2013), examined the profile of international students (from China, Hong Kong,
Korea, Indonesia, Japan, Pakistan and other countries) in a private Higher Education in
Sydney, Australia. Findings showed that among 232 respondents, the largest percentage
(84%) included the age range of 19-23 years. The students claimed different languages as
their native (first) language. Some of them speak additional languages (other than English
and their native tongue). There were more male participants (59%) than female
participants. Majority of the participants were single (91%), and a number of them were
married. The most predominant housing preferences of the students were “living by
yourself” (33%) and “with other international students from their home country” (31%).

In addition, most of the students were not looking for a job (68%).

In terms of English language skills, students indicated that they have good quality of
speaking (57%) and writing (53%) skills. Regarding employment preferences, 58% of the
students stated that they would like to have a graduate degree after finishing their
undergraduate studies in order to find a good employment opportunities. Besides, 25% of
them want to return their home country and work there, 22% of them want to stay and

work in Australia, 22% of them would like to look for job opportunities around the World.

Furthermore, it was seen that the student’s aspirations changes from country to country.
Accordingly, 36% of Chinese students stated that they would like have graduate degree
and others want to return their country for working (25%). Students from Hong Kong
claimed that they want to live and work in Australia (29%). Students from Indonesia
specified that they can work anyplace in the World (58%). Students from Korea expressed

that they want live and work in their home country.

Most of the countries have tendency on student exchange programs and international
students. However, the students are driven by diverse motivations from their own
countries. Some of the students can not get into university due to compelling entry exams
and insufficient quota. Besides, students go to overseas if they do not find the field of
study in their home country, particularly at the graduate study level. Furthermore, students

escape from their countries due to politics and social issues. There are many reasons that
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United States of America attracts a lot of people for education. Students think that
graduating from an American university is prestigious and better than their local
universities. Vast majority of the students going abroad for having a career in the country.
(Altbach, 2004).

2.3. Internationalization of Iranian Students in Turkey

Tekeli (2010) expressed that universities in Turkey is in search of getting accreditation
from internationally well-known associations. Hereunder, the American Board for
Engineering and Technology gave accreditation to 4 universities and 7 universities was
being evaluated by the European Universities Association. Moreover, Association for
Evaluation and Accreditation of Engineering Programs (MUDEK) was formed in 2002.

There are different data in order to evaluate the internationalization process of the
universities in Turkey. However, the most significant one is the mobility of students and
academics (Erdogan, 2014). Turkey had a sending position till 2015. In other words, there
were more student went abroad than came to Turkey. Thereafter, the UNESCO published
the number of incoming and outgoing students in 2015 and it was stated that there were
more incoming students (48.183) than outgoing students to Turkey (44.652). It was also
mentioned in the report that United States of America, Germany, United Kingdom,
Bulgaria and Austria was the top five countries for the Turkish students going to abroad
respectively. On the other hand, the top five countries for students coming Turkey from
abroad were; Turkmenistan, Azerbaijan, Iran, Afghanistan and Syria. There was an
increase in the number of international students coming to Turkey, but the main driving
force in this increase is that refugees who immigrated in Turkey. Besides, a great majority
of the international students are coming from Central Asia, Balkans and the Middle East
(Kondakci, 2010).

There is an increasing interest on decision-making and selection of transnational higher
education field among researchers and they mainly focused on this process, preference
and factors (Petruzzellis & Romanazzi, 2010; Wilkins, Shams, & Huisman, 2013). The

preferences are known as unstructured, complex and multi-criteria including several
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factors (Pimpa, 2005). Decision-making process regarding studying overseas has different
phases. Some studies stated that the decision-making period starts after the student wants
to pursue their education overseas and finishes after choosing the host university (Roberts,
Chou, & Ching, 2010).

It is very hard for students making a selection among the higher educational institutions
which are in high level of rivalry to each other. Students are sensitive, clever, and
demanding while deciding on their host countries (Binsardi & Ekwulugo, 2003).
Nevertheless, they pair their abilities and enthusiasms in accordance with the features of
the host country as much as possible (Hemsley-Brown, 2012). Mazzarol (1998) implied
that choosing to study overseas is the most expensive and important judgement taken by
students. The process about choosing study destinations causes loss of time, very
expensive and depends on the students’ field of interests (Pimpa, 2005). Students argue
that the decision-making period is very dicey and complex (Moogan, Baron, & Harris,
1999; Pimpa, 2005). Students may face dilemma throughout the period of decision-
making. They may feel their weaknesses by understanding how hard the selection process
conducting by universities. Conversely, choosing their destinations, study areas and

universities makes them feel special (Hemsley-Brown, 2012).

According to the statistics of the Council of Higher Education in Turkey (HEC, 2019) the
total number of Iranian university students are reported as 7154 during 2018-2019
academic year. At the same academic year, 1267 Iranian students were studying at
different universities in Ankara which are mentioned in Table 2.1. Overall number of
Iranian students studying at different levels of prep-school, undergraduate and graduate

are 265 at Middle East Technical University during 2018-2019 academic year.
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Table 2. 1 Number of Iranian students in Ankara, 2018-2019 academic year

University Name Type Male  Female Total
Ankara Haci Bayram Veli University Public 37 36 73
Ankara University Public 183 126 309
Ankara Yildirim Beyazit University Public 30 40 70
Atilim University Private 10 8 18
Bagkent University Private 20 25 45
Cankaya University Private 2 4 6
Gazi University Public 80 59 139
Hacettepe University Public 100 116 216
Ihsan Dogramaci Bilkent University Private 77 31 108
Lokman Hekim University Private 1 3 4
Middle East Technical University Public 151 114 265
TED University Private 1 1 2
TOBB Ekonomi ve Teknoloji University Private 6 5 11
Tiirk Hava Kurumu University Private 1 0 1
Total 699 568 1267

In a study, determining the pulling or pushing factors of the students to Turkey, selecting
country for studying abroad was described as a two-dimensional fact. Accordingly, these
factors can be public or private. Private factors are related to students’ tendencies, ages,
motivations, academic abilities, aspirations and choices. Public factors, concerning the

viewpoints of life in the host or home countries which may influence the students’ choices

(Kondakci, 2011).

Results in this study show that “finding a job”, “having a relative, family member or a
spouse in Turkey” and “having scholarship” as public rationales influence students to
come to Turkey. On the other hand private rationales that cause the students to come to
Turkey are ‘“academic quality”, “field of the study, the institution”, “desire of

learning/experiencing a different culture” and “Turkish people and Turkish culture”

(Kondakci, 2011).
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Mazzarol and Soutar (2002) implied that decision-making period of the students is
composed of some evident phases and there are also push and pull factors influencing
decision-making process should take into consideration. They concluded that there are
mainly three phase composing decision-making process. The first phase includes if the
students wants to study in other countries or not. In the first phase, the home country of
the student is the most important determinant on decision-making. The second phase
includes choosing a host country. In the second phase, some host countries may attract
more students compared to other countries. The third phase includes selecting an

educational institution where students get their education.

Ilhan and his friends (2012) investigated different reasons that international students tend
to study counseling in Turkey. The most frequent factor was the “Turkish origin” and the
second one was “the quality of Turkish higher education”. Apart from that the factors

2 <¢

called “recommendation from others,” “no counselor education at home country,” and

“geographical proximity” had an effect on international students’ selections.

Another three-stage model regarding decision-making period of graduate students who
are pursuing their academic education abroad was suggested by Chen (2007). The first
stage called as “predisposition” in which the students evaluate their individual
requirements, obtain information about studying overseas and come to a conclusion if they
will study in another country or not. The second stage is called as “search, selection, and
application” where students inquire about academic institutions, programs, geographical
location, tuition fees and countries they would like to study. Following that they compare
and analyze the information before making a decision on which academic institutions they
will apply. The final stage is called as “choice” in this stage students review the
determinants which were taken in consideration in the second stage what are the
advantages and disadvantages of the schools, countries and educational programs then

consequently make the last decision about their registration.
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2.4. Educational and Social Life of International Students

The literature on internationalization in higher education reveals that there are some major
educational and social issues that international students experience in their host countries.
This part represents different studies which found educational and social problems among
international students of higher education in different universities all over the world.
Turkey and Iran lack studies which examine learning experiences in the class, there is a
much bigger body of research on students’ social, personal, financial and cultural
problems. Otherwise in other countries there are studies investigating learning and
teaching experiences of foreign students. For instance, in one of the studies with Iranian
students at Indiana University, it was found out that a large number of students had
problems with areas that required skilled personal performance such as reciting or
speaking in class, giving oral reports, and getting papers typed were among the most

problematic items for the participants (Moshfegh, 1989).

Sawir (2005) gathered data to find out the difficulties of international students in Australia
regarding the influence of their prior language learning experience and associated learning
problems. In the study students (males and females) from Indonesia, Hong Kong,
Thailand, Vietnam and Japan were interviewed. They suggested that teachers should have
been native speakers of English as they had problems with understanding the lectures in

the classroom.

Parallel to Tinto’s interaction model, Baker and Siryk (1999) stated that social and
academic integration can have an impact on study performance. According to Baker and
Siryk (1999) there are 4 distinctive adjustments for academic integration; social,
academic, personal, emotional adjustment and attachment. Social adjustment signifies
how students cope with social issues which includes taking part on social activities or
ability to work in groups and making friends. On the other hand, the academic adjustment
represents student’s ability to deal with different educational needs including

performance, motivation, educational satisfaction and application.
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Even though there is a rich and attractive ambience in universities at the Netherlands, there
are some issues related to the academic and social integration of students from abroad
(Eringa and Huei-Ling, 2009; Van der Wende, 2003). According to mutual belief of
academicians, students from abroad having some difficulties in adjusting themselves both
socially and academically. Adapting international students to a new academic and social
setting which is called as academic integration (Tinto, 1975). However international
students are not aligned with the higher educational intuitions’ needs (Asmar, 2005;
Barrie, 2007; Jochems, 1996; Morrison et al., 2005; Russell et al., 2010).

In a study Zhao, Kuh, and Carini (2005) made a comparison about engagement in
academic activities among students from overseas and students from the United States
(U.S.). Findings indicated that students from overseas were more motivated in terms of
student-faculty interaction, educational challenge and using technology in classes.
Moreover, students from overseas had more gains in social and personal development and
main educational consequences. However, students from U.S. were motivated on
socializing and community service. Findings of another study revealed that, students from
U.S. had less engaged on having experience on educational activities and supportive

campus environment compared to students from overseas (Korobova, 2012).

Majority of the research about higher education revealed that there is a retention or
persistence. According to model of interaction student attrition which was developed by
Tinto (1975, 1998) every student has different experiences on education, skills,
community backgrounds, values, family backgrounds prior to attending higher education.
In consequence, there is an impact from both individual and social issues on students’
integration into higher educational institutions. Tinto (1975, 1998) stated that international
students should be both decisive to pursue their education so as to graduate and take part

in the cultural activities.

2.4.1. Educational Experiences of International Students

A great number of research studies in internationalization of higher education have

investigated the impact of educational adjustment among students study abroad. Students
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engage with educational experiences through their studies in an international context.
Academicians researched the educational challenges and academic learning strategies of
international students came across in English-medium countries and the differences on
learning strategies between domestic students and students from overseas. By means of
learning strategies, students can use their time, strengths, comprehension and
concentration more effectively (McKeachie, Pintrich, & Lin, 1985; Riding & Sadler-
Smith, 1997). According to Ormrod (2011), there are different learning strategies which
helps students to improve their learning ability. Learning strategies can range from note
taking in classroom to creating better learning setting. In a study conducted by Ramsay,
Barker, and Jones (1999), researched the adjustment and the process of learning in
Australian based university. Results showed that international students having hard times
understanding the courses caused by the vocabulary used and the pace of the lecture.
Students stated that they had benefits from the courses, however, they had problems
understanding when the lecturers speak fast.

In Turkish context, Ilhan et al, (2012) indicated that international students have
educational problems such as participating in the various activities related to courses,
taking notes, and expressing themselves. In another study Ramsey and his colleagues
(1999), concluded that there are some differences in learning choices between Australian
and international students. For instance, students from overseas stated that feedback from
lecturers were useful for learning, on the other hand local students believed that joint work
learning and the support from counterparts were more effective ways in learning. As a
result, divergent learning styles can cause various expectations from the academic staff.
Thereby, the academic staff need to understand the difficulties students came across
during learning (Wang, R., & Brckalorenz, A., 2018).

In one of the studies Subhash (2013) collected data from Indian international students at
Bangor University in UK. It is found out Indian students faced by learning difficulties
related to learning styles in India and U.K. The biggest problems are reported as different
examination and evaluation methods and English language. Participants of the study
claimed that they are satisfied with academic adaptation, language skills development,
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intellectual growth, academic achievements, development of educational, social,
intercultural and interpersonal skills, confidence in learning, learner independence, and
gradual changes in their learning conceptualizations. Also there were different aspects that
Indian students were happy with such as quality education, practical programs, learning
environments, quality services, and effective learning support systems. Although these
students found the role of lecture different in India, they admitted that lecturing style was
more effective than their own learning style and it helps them learn on their own. On the
other hand, one fifth of the respondents also complained that studying in UK required
extra effort and they have to work hard outside the class. Moreover, it was investigated
that students had problems with English language and they are taught ‘how to pass the
test’ rather than how to communicate in ‘real life’ situations with fast-talking native
speakers. Overall, the biggest barriers which were found by Indian students were; writing
critical reviews and essays, business and field reports, research proposals, case study

analysis, and making references.

Learning styles of international students were examined in an MBA program in US
University. Authors provided strategies for instructors to help international students adapt
to education institutions in US. According to findings of a study conducted by
Heikinheimo and Shute (1986), students from Asian countries who were studying in a
Canadian university had significant troubles during classes in terms of writing, speaking
and taking notes. This was attributed to inadequate English levels of the Asian students

and their inactive involvement throughout to lectures.

Ladd and Ruby (1999) emphasized that the greater part of the foreign students were
educated by method of lecture and it was widely accepted. In their investigation, a
questionnaire was applied to the students and in its demographic part they were asked
specify main learning approach of their native countries and it was seen that principal
technique for learning was the lecture. Nonetheless, findings of the Canfield Learning
Styles Inventory which determines the learning style choices based upon emotional
attitudes, indicated that international students gave their preferences to direct learning
method which was adverse to their conventional learning technique. In other words, they
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were educated through the method of lecture in their past educational background, but
they have chosen the direct experience as the learning method. They conducted their
research in one of the public universities in United States of America which was
acknowledged by American Assembly of Collegiate Schools of Business (AACSB) and
its mission was to support globalization in education and give opportunities to the foreign

students.

There is another issue that students engage through their education in a foreign context
which is interaction between students (collaborative learning). In order to accomplish
collaborative learning, students need to interact with each other. Large number of
researchers implied that students from other countries do not collaborate with students
from United States (U.S.) during learning process (Lee & Rice, 2007; Yuan, 2011). Lee
and Rice (2007) conducted a qualitative study with 24 students from 15 different countries
and they concluded that due to worrying about English proficiency, students from abroad
had hard times interacting and co-working with other students from U.S. Consequently,
majority of the international students tend to collaborate with students from the similar

cultures or same countries (Sarkodie-Mensah, 1998).

Many investigations were conducted to determine the influence of student-faculty
interaction on the development of students and the consequences of their learning process
(Kuh & Hu, 2001; Kuh et al, 2006; Umbach & Wawrzynski, 2005). According to Kezar
and Moriarty (2000), there is a positive relationship between various kind of student
outcomes and the student-faculty interaction. Umbach and Wawrzynski (2005) implied
that the role of academic staff is crucial for student learning, Tseng and Newton (2002)
revealed that there was a connection between transnational students, academic staff and

advisors which had important effects on learning of the students.

It was emphasized that if academic staff use collaborative teaching strategies, and show
respect to the students’ behaviors, they become more successful in terms of their learning
outcomes (Umbach & Wawrzynski, 2005). Chickering (1969) implied that sense of

purpose of the students can be improved when the student faculty interaction is enhanced.
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According to mentioned studies above, faculty members have positive impact on students’

academic success.

2.4.2. Social Experiences of International Students

Social experiences and challenges relate to cultural differences, housing, language,
religion and the school environment, etc. Social experiences of international students falls
into two different categories of institutional and individual levels. In terms of institutional
level, it has been stated that alumni who have powerful knowledge and skills in
transcultural relationships is one of the most important justification for
internationalization (Knight, 1999).

Regarding individual level, having experience on different cultures is a significant factor
for individuals to be transnationalized. Exchanging academic staff and students is a type
of social learning through experience in different cultures (De Wit, 2002). For example,
students who had experience on Erasmus programs were better understanding diversified
cultures (Teichler, 2012). In one of the studies with international students in Turkey, lhan
et al, (2012) reported experiencing adjustment problems, such as male—female

relationships, food, housing, language, religion and the school environment.

Karaoglu (2007) emphasized that most of the students coming Turkey from abroad have
positive feelings about Turkish people. Moreover, foreign students have not got so many
problems during the adaptation period to the Turkish culture and environment.
Furthermore, another study conducted by Bektas (2008) concluded that students who are
mainly from neighboring countries use counseling services of universities more than local
Turkish students. Main findings of the studies suggested that international students having
problems during the adaptation period to the Turkish culture is relatively less than the
international students who were studying in United States of America. (Delgado-Romero
and Wu, 2010; Mittal and Wieling, 2006; Ng and Smith, 2009).

Social experiences of international students also includes their engagement at faculty.
Studies conducted related to experiences of faculty members who are working with

students from foreign countries suggested strategies for helping overseas students (Carroll
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& Ryan, 2005; Groccia, Alsudairi & Buskist, 2012; Lee, 2014). Trice (2003) carried out
a research in U.S. and findings indicated that there were significant differences in
language problems and cultural adaptation between domestic graduate students from U.S.
and oversea graduate students. Another study investigated the educational experiences and
internationalization of the faculty and proposed more international content in the
curricular design (Carlin, 2010). Dunn and Carrol (2005) argued that the requirement of

unofficial communities about learning for the education of foreign students.

Yuan (2011) investigated faculty staff who was teaching Chinese students in United
States. The results revealed that the more they understand the U.S. culture the more they
feel belong the courses which supported students understanding, participating the classes.
Besides, understanding the culture of United States helped students to express their
expectations during lectures. For instance, students should be active during the courses in
U.S. being silent is one of the signs of incompetency. On the other hand, being silent is
the sign of a good student’s behavior in Asian countries. According to findings of Yuan
(2011) it is important that members of the faculty and other staff assisting students from

overseas to understand the U.S. culture (Sahin, 2017).

2.5. Empowerment of International Students

Norton (2000) specified that the term power generally refers the structured connections
between people, foundations and societies by symbolical resources that are validated,
generated and dispensed in a community. At macro level the power manages universities
and at micro level, interactions among individuals who have various level of access to

symbolical materials.

Raymond and Parks (2004) discussed empowerment in relation to the experiences of
Chinese students study a Master of Business Administration (MBA) in a Canadian
university. The findings reported on three issues related to empowerment: the literacy
demands and the socialization processes enacted within the educational institution,
resistance and the way in which the Chinese students were able to voice their concerns

regarding certain aspects of their program, and education as commodity.
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It was stated that there is a significant relationship between empowerment and cultural
interaction (Reid, Brown, Andrew Peterson, Snowden, & Hines, 2009). Empowerment
defined as the immediate consequences of a one’s learning to use proper abilities
(Zimmerman, 1990). According to Frymier and Houser (1999), empowered individuals
sense qualified to finish learning duties. Therefore, transnational students who have a
feeling of empowerment more likely to adapt themselves to the environment and build
adequacy which give them reliance in the host country. In other words, universities should
encourage the cultural and educational experiences of the students from overseas by
increasing their feeling of learning empowerment. Nonetheless, its effectiveness on

empowerment required to understand clearly.

Some factors (belongingness, cultural distance, relevance, prior knowledge) if they have
an effect on empowerment were investigated by utilizing 196 university students from
overseas in New Zealand. Findings indicated that the strongest influence on empowerment

was the level of prior knowledge of the English language (Brunton & Jeffrey, 2014).

Conger and Kamungo (1988) proposed that empowerment is motivational matter of fact
relevant to theories of expectancy and self-sufficiency. Similarly, Thomas and Velthouse
(1990) is concentrated on the motivational perspective of empowerment and they
determined some cognitive factors which generates motivation. Therefore, they asserted
that the term empowerment is an inbred task motivation with the dynamics of endorsement

and expectancy.

In a study, Mistler-Jackson and Songer (2000), implemented internet-rich science
program for middle school learners. Results indicated that students feel empowered with
positive motivations to learn and do science. The empowerment is generally used to
deliver the emotions of self-sufficiency which have positive effect on individuals
‘achievements. Thus, it was concluded that the results of this study presents the increasing

self-efficacy of students and their empowerment.
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2.6. Summary for the Literature Review

This literature review examined the limited research conducted on internationalization of

higher education and revealed strategic plans of Turkish higher education council.

The analysis of the literature revealed that there are pulling or pushing factors of the
international students to prefer studying in other countries. Regarding decision-making
period, Iranian students encounter different challenges and obstacles to come to Turkey

as a non-Anglophone country with different profiles and demographic information.

In fact, International students experience several kinds of educational and social
engagements in foreign countries. Iranian students as one of the majorities in Turkey are
exposed to educational and social experiences. Educational experiences range from
various language skills and learning process to in-class activities and integration with
educational staff and other classmates. Social experiences are extended to cultural

differences, accommodation, employment, etc.

Moreover, International students encounter different expectations as make them feel
empowered during their academic life at higher educational institutions. As can be seen
from the review, there is a need for doing more research regarding international students’
profiles, educational and social experiences and empowerment in Turkish context and
their adopting process as a major part of internationalization in higher education. To fill
the gap in the literature and provide more insights on internationalization in a non-
Anglophone nation a survey research is employed in the current study. The following

section provides details about the method of this study.
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CHAPTER 3

METHOD

This chapter provides information related overall research design, research questions,
sample, instrumentation, research questions, analysis of data, data collection procedures

and the limitations of the present investigation.

3.1. Overall Design of the Study

The major purpose of this study is to describe Iranian students profiles, their educational
and social experiences and challenges at an English medium university, pseudonym

International University (1U).

In line with this aim, a survey design was employed. The major purpose of survey research
Is to define some certain characteristics of the particular population (Fraenkel, Wallen and
Hyun, 2012). Using this research design can be called as appropriate to identify the key
areas where students are facing difficulties, as well as areas where University programs
need to be improved. In survey studies researchers provide number of questions to ask
large group of people regarding to their opinions, beliefs etc. (Fraenkel, Wallen and Hyun,
2012). Since the data was collected with the same sample at just one point in time, the

design of this study is categorized as a cross-sectional survey design.

Accordingly, an online questionnaire that includes both open-ended and close-ended items
was developed to investigate participants’ profiles, educational and social experiences.
Firstly, a structured cognitive interview revealing a SWOT analysis was used for
generating items and developing the survey instrument (See Appendix D). Therefore, this
study is a descriptive in nature and it is mainly includes quantitative items, and is
supported with qualitative open-ended items to receive a greater insights from the

respondents.
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The sample were all Iranian students attending International University (IU) in Mid-
Anatolia are the accessible population and all Iranian students (N= 277) were reached
online. A return rate of 41.5% (n=115) was enhanced that constiutes the sample of this

study.

Developing a critical
thinking framework via
SWOT interviews

I i

Administration of the
instrument (N=277)

Data analysis and
drawing conclusions

Developing the data
collection instrument

Online
\. D J \. l | J
N - ~N
Piloting the instrument Ethical Committee
Approval
~ \. J

Figure 3. 1 Scheme for the Overall Research Design of the Study

Figure 3.1 shows the schematic presentment of the sequential phases followed over the
course of research and the following information give details about the overall design of

the research.

The research was designed after discussing with the advisor of the thesis in order to
determine the Iranian students’ (N=115) profiles, educational and social experiences at an
English medium state university in Mid Anatolia through a research based survey within
the 2017-2018 Academic Year.

Initially, the review of literature were performed to develop a critical thinking framework
for the research and to gather an extensive knowledge about the topic and via a SWOT

interview to generate items. Afterwards, the keywords of the study were determined and
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systematical search on academic Internet databases (e.g. Google Scholar, ProQuest
SocINDEX, PsycINFO, ERIC, Academic Search Premier and Web of Science) were done.
In accordance with the literature review on the field, the thesis proposal and research

questions of the study were formed.

The data collection instrument was formed by the researcher and after discussing the
experts and the thesis advisor the required alterations on the instrument were done. Prior
to administer the instrument the pilot study was performed and the Ethical Committee
Approval was gathered. Following that the questionnaire was administered to all the
Iranian students at IU via and invitation in an e-mail message during the summer and fall

semester of 2018. Finally, the collected data were analyzed and its findings reported.
3.2. Research Questions

The main intent of this study is to explore, international Iranian students’ profiles, their
educational and social experiences at IU. More specifically, this study attempted to find

answers to the following research questions;

1. What are Iranian student profiles studying at an English-medium state university in
Turkey?

2. What are the educational experiences of Iranian students at English-medium state
university in Turkey?

3. What are the social experiences of Iranian students at English-medium state university
in Turkey?

3.3. The Context of the Study

This study is a survey study and it was conducted in an English-medium state university
in Ankara. The case of this study was chosen from Ankara since Ankara is the second
highest rank city in Turkey in terms of the number of higher education institutions, with
6 state and 13 foundation universities. Among them, a university with the highest number
of Iranian students was purposefully selected. The institution is an English medium

University and is located in an accessible place that attracts more international students.
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On the other hand, the 1U is an information-rich case as being older than 30 years and
being among the flagship universities in Turkey. It holds the largest number of
international students in Ankara, offers English medium instruction, is part of joint
undergraduate and graduate joint international programs, and has an off-campus

university abroad.

It was the only university from Turkey took part in the top 100 universities of the World
in 2015, indicating it is a high ranking university with high reputation in its context (THE,
2015).

More specifically, in the academic year of 2018-2019 there were 1.615 international
students which is one of the biggest international student number studying in Turkish
universities (YOK, 2018). Besides, it has 780 agreements with international universities
over 5 continents and more than 50 countries (METU, 2018).

Totally, there are 154.446 international students studying in Turkish universities. Among
Turkish universities, 1U has one of the highest number (N=1615) with regard to incoming
students. The main reason for that 1U started to make bilateral agreements with the non-
European countries such as Japan, Canada, USA, and Australia before the implementation
of Erasmus Program. The initial trans-nationalization efforts of the IU and adopting
English language as the language of education.

The Strategic Plan of IU (METU Strategic Plan, 2018) that include the working period of
this study 2018-2022 highlights the strategic plans about internationalization that are

considered to be related to the current study are as follows;

Goal 1: To develop awareness of internationalization and multi-cultural life experiences

of all the university components.

Objective 1.1: Increasing international students’ satisfaction about interacting with

university components
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Objective 1.2: Organizing activities that will increase our students’ awareness of

multicultural life,

Objective 1.3: Organizing activities to increase IU faculty members’ and staff’s awareness

of and skills related to multiculturalism and internationalization,

Goal 2: To develop a sustainable institutional structure compatible with

internationalization.

Objective 2.1: Coordinating all units involved in internationalization and ensuring
institutional support to promote the establishment and development of international

cooperation,

Objective 2.2: Creating an on-campus database to document, archive, and make accessible

the current experiences and processes related to internationalization,

Objective 2.3: Ensuring that all communication of academic units, administrative units

and student communities within the university take place in English, as well as in Turkish.

Objective 2.4: Increasing the number of incoming and outgoing participants within the

framework of international mobility.
3.4. Population

The target population is all of the Iranian students studying at IU. All Iranian students who
are studying at IU were invited to participate in the study via an e-mail message. In other
words, the accessible population (N=277) is all the Iranian students studying at 1U. The
population were administered the questionnaire (IUSQ) online and 115 responses were
reached indicating a return rate of 41.5%. While determining the samples of students, it is
important that they are representative of the actual population so, participants consist of

male and female students who are studying at 1U.

Students participated from different education levels as Prep-school, Undergraduate,

Graduate and Post-graduate. A large number of students attended in different faculties

such as Engineering, Architecture, Social sciences, Sciences, Education, etc. The Iranian
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students were educated in various departments at 1U, and their demographics indicate the

followings.

In terms of gender, the majority of the participants were male students 65 (56.5%) and
there were 50 (43.5%) female students. Considering the age, they were ranged between
18-38 years and they were largely populated n=53 (46.1%) within the range of 28 to 32
years old (See Table 3.1).

Table 3. 1 Gender and age of sample

Category n %

Gender Male 65 56.5
Female 50 43.5
18- 22 6 5.2
23-27 30 26.1

Age 28 - 32 53 46.1
33-37 24 20.9
38 -42 2 1.7

Participants were from various faculties. However, since the IU was formed as a technical
university, a large part of the students were studying in the Faculty of Engineering (n=62;
53.9%) and the Faculty of Architecture (n=17; 14.8%). Besides, the rest of the students
were studying in the Faculty of Arts and Sciences (n=11; 9.6%), Economic and
Administrative Sciences (n=4), Education (n=10; 8.7%) and other (n=11; 9.6%).

Furthermore, their level of study, as follows; Master of Arts or Master of Science (n=58;
50.4%), Doctoral degree (n=41; 35.7%) and Undergraduate (n=16; 13.9%). Therefore, it
can be said that more than 86% of the Iranian students came to 1U for their graduate studies
after completing their bachelor’s degrees in their home country. In addition to that, most
of the prep or undergraduate students (80%) had plans for a graduate degree. Thus, it may

be said that they would like to have an academic career.

Moreover, the vast majority of students (n=92; 80%) had required English proficiency and
they did not attend prep-school. On the other hand, just under a third of students (n=23;
20%) were attended to the prep-school prior to start their education. Besides, all of the
participants were asked to mention their Cumulative Grade Point Average (CGPA) and a
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clear majority of the them were very successful high honor students (n=62; 50%) with the
CGPA between 3.50 and 4.00 and more than 30% of the participants were honor students
(n=35; 30.4%) with the CGPA between 3 - 3.49. Nearly fifteen percent of the students
(n=16; 13.9%) had satisfactory CGPA between 2 - 2.99. Lastly, there were only a few
students (n=2; 1.7%) who had unsatisfactory CGPA between 1.00 — 1.99 (See Table 3.2).

Table 3. 2 Educational characteristics of participants

Category f %
Architecture 17 14.8
Arts and sciences 11 9.6
Faculty Econ. gnd adm. sci. 4 35
Education 10 8.7
Engineering 62 53.9
Other 11 9.6
Undergraduate 16 13.9
Level of study M.A./M.Sc. 58 50.4
Ph.D. 41 35.7
Yes 23 20
Attended prep school No 92 80
Yes 12 80
Plans for grad. degree No 3 20
1.00-1.99 2 1.7
2.00 -2.99 16 13.9
CGPA 3.00-3.49 35 304
3.50 - 4.00 62 50

3.5. Data Collection Instrument

The IUSQ questionnaire including both open-ended and close-ended items was developed
for this study to find out Iranian international students’ profiles, educational experiences,
social experiences at English medium state university in Mid Anatolia. Therefore, there
were instrument development phases for the study. Survey items were generated through

a process which are explained in the questionnaire formation part.

3.5.1. Questionnaire Formation Process

In the study, there are three phases to develop International University Students’
Questionnaire (IUSQ) and collect the data through the online survey. In first phase, a

structured cognitive interview with the help of a SWOT table was conducted with 14
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Iranian students to explore students’ educational and social experiences at English
medium state university in Mid Anatolia. According to Eisenhardt and Graebner (2007),
interviews are the main paradigm in which one can get information from various and well-
informed communicants with different point of views. Investigators gather more reliable
data by means of interview method and it also allows the investigator see the subjects’
point of view which you cannot observe directly with the quantitative methodology
(Patton, 2002). The interview benefited from SWOT analysis examining strengths,
weaknesses, opportunities and threats of the organization in which international students
are studying. Secondly, during the interview the students received a form which is
designed as a table to fill in four different parts of SWOT Analysis (See Table 3.3). Gorski
(1991) suggested SWOT analysis to increase minority enrollment in community and other
regional colleges. Using this tool is appropriate to identify the key areas where different

programs are performing at a high level, as well as areas that need to be improved.

Since all of the questions were related with the concept of internationalization, this
concept has been explained in written form and verbally before each interview to avoid
misunderstanding. Internationalization may have many different meanings for different
people. To avoid this confusion, a comprehensive definition of internationalization was

written by the researcher by taking literature into account.

Followings are the structured open-ended questions that are asked in the interview for item

generations;
1. What are the strengths of being a (international) student at 1U?

a) Educational: learning environment, instructional materials, student

assessment.
b) Social:

2. What are the opportunities of being a student at IU? What are the provisions?
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a) What services are there that students can benefit during their
education?
b) What benefits are there that students can achieve after their education?
3. What are the weaknesses of studying at 1U?
a) What are the difficulties that students confront in the classes/ library/
exams/ lectures?
4. What are the threats of studying at 1U? What challenges/barriers do you
confront?
a) What are the barriers that students confront during their education?
b) What are the opportunities that students could not take (but adopted by

competitors) during their education?

Finally, the answers of interviews were transcribed to prepare raw data into meaningful
items. Second step is careful reading of transcripts in order to classify and categorize
repeatedly. After that it is necessary to identify draft codes which share similar meanings
or qualities with raw data. Then a code book was created and finalized with multiple
readings of the transcripts. Finally, codes and themes were calculated to interpret and
analyze data in order to answer research questions (Miles & Huberman, 1994). The final
version of the codes and themes were also inspired by the SWOT analysis steps; strengths,

weaknesses, opportunities and threats.

In conclusion, the SWOT emerged into two dimensions for the questionnaire, which are
explained in the following section. These dimensions were classified into educational and
social experiences. Properly there were found three different categories among
educational experiences that are; “students’ learning experiences”, “interactions with
academic staff at IU”, “educational related international issues at IU”. For social
experiences there were three categories; “students’ social experiences”, “students’ cultural

experiences” and “students’ needs and social problems”.
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Table 3. 3 SWOT analysis of international Iranian students’ educational and social
experiences

STRENGHTS WEAKNESSES

What are the strengths of being a (international) | What are the weaknesses of studying at IlU? What
student at 1U? are the difficulties that students confront in the
classes?

1. Educational: ... 1. Educational : ...................

2. Social: ...cocoeeviiienn > Social

OPPORTUNUTIES THREATS / BARRIERS

What are the opportunities of being a student at | What are the threats of studying at 1U? What
1U? What are the provisions? challenges/barriers do you confront?

. 1. Educational : ...................
1. Educational: ................... )
. 2. Social: .....coccvevenene.
2. Social: ....ccooeenene

3.5.2. Piloting of the IUSQ

Since the International University Students’ Questionnaire (IUSQ) was developed by
the researcher in this study. Then 1USQ was pre-tested in order to check the
applicability of this instrument. A good piloting involves selecting a sample, negotiating
access, delivering the instrument, calculating response rates and analyzing the results in
the same way as aimed for the final study (Gorard, 2003). Accordingly, to ensure that the
instrument is consistent before the final administration, it was tested on a group of foreign
students (n=23) excluding Iranians studying at IU. International University Students’

Questionnaire was administered in online format. The process was accomplished by
asking the International Students Office where they sent an e-mail to all of the

international students (except Iranian students) at 1U.
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The students were informed about the purpose of the study and an abstract was attached
through the e-mail with necessary description. The responses (n=23) for questionnaire
were sent back by students through the online questionnaire and they were used for data
analysis. All the data were entered into the SPSS software and the questionnaire was
checked for its reliability before analyzing the data further for descriptive statistics. The
“Cronbach’s alpha” was used to check the reliability of the IUSQ. The overall internal
consistency was estimated as 0.82 highlighting the instrument to be almost perfect reliable
in measuring students’ experiences. As Landis and Koch-Kappa“s Benchmark Scale
describes that the extent of agreement can be qualified as:“< 0.0 Poor”, “0.0 to 0.20
Slight”, “0.21 to 0.40 Fair”, “0.41 to 0.60 Moderate”, “0.61 to 0.80 Substantial”, “0.81 to
1.00 Almost Perfect”.

3.5.3 Reliability and Validity of IUSQ

The terms reliability and validity are the essential parts of the quantitative study.
Reliability defined as the concurrency of the measurement and the validity stands for the
scope whether the notion evaluated in an accurate way (Heale & Twycross, 2015). In other
words, there are certain statistical analyses which must be run during the instrument
development phase in order to eliminate disputable issues related the new data collection
instrument. Hence, in the present research, the evidence about the reliability, face and
content validity were presented. Face validity and content validity were established during
the development process of this research by piloting the questionnaire and consulting to
experts from the field of education.

The first version of the International University Students ‘Questionnaire (IUSQ) was
prepared exclusively to send to experts from the field of educational sciences. The
exclusive questionnaire was sent to the experts with specific explanations and the purpose
of this study. Accordingly, one of the experts recommended to change the negative items
which included educational and social problems to a positive format of the experiences at
IU. Another agreement of the experts’ side was on removing some duplicated items for
the final version of IUSQ.
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3.5.4. International University Students’ Questionnaire (IUSQ)

International University Students’ Questionnaire (IUSQ) consists of three different parts.
Part one is about demographics and student profiles, part two includes questions about
educational and social experiences of students and finally part three has questions about
Iranian students feeling empowered along with their expectations as International
students. The questionnaire was developed based on the findings of SWOT analysis on
the needs of international students. The questions in the questionnaire were also derived
from answers of focus group interviews with Iranian international students conducted at
IU from May to July, 2018.

In the first part of the 1USQ, twenty seven demographic questions were asked for the
purpose of descriptive information about students’ profiles. Questions related to gender,
age, marital status, faculty, level of study, prep-school studies, programs, plan for graduate
degree, CGPA, arrival year to Turkey, start year to 1U, how did you get known about 1U,
Turkish language level, applying to other countries, exchange programs, dual citizenship,
plans for Turkish citizenship, plans for a career in Turkey, accommodation, housemate,
school club membership, financing stay in Turkey, educational level of mother,
educational level of father, employment of mother, employment of father. Since the
present study was supposed to determine engagement of international students, the
instrument has been formed of items representing educational and social experiences and

challenges of Iranian students.

In the second part of the 1USQ, fifty one questions were asked about educational and
social experiences of Iranian students at IU. In this section the questions are designed as
five-point Likert scale and participants were asked to select the choice that best describes
how they feel about each statement based on the rating points (“Strongly disagree, for 17,

“Disagree, for 27, “Undecided, for 3”, “Agree for 47, and “Strongly agree, for 57).

In the last part of the questionnaire, three open-ended question were asked about
empowerment to all participants. Open-ended questions let the researcher see the world
through the eyes of the respondents and to capture the points of view of other people
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(Patton, 2002). For that reason, open-ended questions were asked at the end of online
survey to learn whether the participant had anything to add about their experiences and
expectations. All the answers of open-ended questions were also included in the analysis

of data.

The questionnaire was designed as an online survey instrument because it enabled to
access to all of the targeted population and it allows the participants to spend sufficient
time to answer to the questions mentioned above. Ultimately, the proposal for this study

was presented to the graduate advisory committee in June 2017 and accepted.

Following that the questionnaire was sent as an e-mail during the summer and fall
semester of 2018 to the Iranian Prep school, Undergraduate, Graduate and Post graduate

students attending different faculties at 1U.

3.6. Data Collection Procedures

In the process of data collection, the source of data was used as close-ended and open-
ended received data in survey questionnaire. After the IUSQ was validated, an e-mail
scheme for invitation to the study was prepared and a consent form (See Appendix B), an
invitation message (See Appendix D) and a survey link was prepared. Prior to conducting
the research, the ethical permission (Protocol number 2018-EGT-004) was gathered from
the METU Human Research Ethics Committee (UEAM) (See Appendix C). Since the
personal e-mail addresses are not shared with anyone, the International Students’ Office
was included in distributing the online ITUSQ through students’ email addresses. After the
invitations were sent to the participants, due to the very low return rate, and two reminder
e-mail messages were send, and telephone calls or messages were used to invite all Iranian
students to fill out the IUSQ.

Finally, online survey questionnaire was sent to all of the Iranian students’ e-mail
addresses by international students’ office in May, 2018 and the number of received
responses was 80 at the end of summer. For the second time, the online survey was sent

for all the Iranian students as a reminder in September, 2018. At the end of November
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there were 35 more responses from participants and the total number of data was 115 were
reached between May, 2018 and November, 2018.

3.7. Data Analysis

Descriptive statics including the mean and standard deviation scores were calculated to
check the educational and social experiences of Iranian students separately to answer the
second and third research questions in the study. Also descriptive statistics were used for
the sample to find out their demographic characteristics and profiles separately by using
the IBM SPSS (Statistical Package of Social Sciences) METU Version 20 for Windows.

Secondly, there were 3 open-ended guestions on the questionnaire which need qualitative
reading. Creswell (2009) describes that analyzing the data in a qualitative way includes
preparation of the data, finding a deeper understanding and making greater meaningful
interpretation about the data. Therefore, the data were collected by open-ended questions
were qualitative in nature and required to be coded thematically. Following that, an
inductive content analysis was carried out by the student trial version of the QSR
International's NVivo 12 qualitative data analysis software and the determined themes

were shared in the results section of the present investigation.

3.8. Limitations of the Study

First limitation stems from the nature of self-report based surveys. It is assumed that
participants may disguise their real experiences and give socially desirable answers
(Baker, 1985).

The second limitation is that the data were collected by administering the instrument
through an e-mail, it limited the opportunity to encourage the cooperation of the
respondents or to provide the assistance to answering the questions of participants or
clarifying instructions. Also in mail surveys data collection take a long time, and mostly
participants may be reluctant to respond. Being an Iranian student myself may have been

a motivation to draw more participants to volunteer in the study.
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CHAPTER 4

RESULTS

This study focused on Iranian students’ profiles, educational and social experiences at an
English medium of instruction University. This chapter is devoted to the results of the
research questions included in the study. The reported findings were analyzed under the
four themes. First, students’ profiles at 1U were reported in detail. Second, educational
experiences of Iranian students were addressed. Third, social experiences of Iranian
students were described. Fourth, the components that make Iranian students feel
empowered as an international student at IU along with additional comments or

expectations were explored.

4.1. Student Profiles at 1U

In this part, a detailed descriptive information of the participants was given. Iranian

student profiles studying at 1U are as follows;

4.1.1. Socio-Economic Status

Students reflect a rather high or moderate socio-economic status regarding their parents’
educational and occupational backgrounds as can be seen from Table 4.1. In terms of
educational level of the students’ parents, the majority of them had university
/undergraduate degree (n=39; 33.9% mothers and n=40; 34.8% fathers). On the other
hand, very small number (n=2; 1.7% mothers and n=1; 0.9% fathers) of the parents were
illiterate. Concerning the employment status of the parents, more than half of them (n=62;
53.9% mothers and n=59; 51.3% fathers) were retired. Apart from that the large part of
their parents were employed (n=21; 18.3% mothers and n=52; 45.2% fathers).
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The participants reflect a diverse community of married and bachelor students. Large
number of students were single (81.7%) as expected from a student population, and almost

one fifth of the students (18.3%) were married.

Table 4. 1 Socio-economic status

Category f %
Iliterate 2 1.7
No education but literate 5 4.3
Primary school 2 1.7
Middle school 3 2.6
Educational level of mother High school 38 33
College degree 11 9.6
University/undergraduate 39 33.9
Master’s degree 7 6.1
Doctoral degree (Ph.D.) 8 7
Iliterate 1 0.9
No education but literate 1 0.9
Primary school 4 3.5
Middle school 4 35
Educational level of father High school 22 19.1
College degree 12 104
University/undergraduate 40 34.8
Master’s degree 18 1.7
Doctoral degree (Ph.D.) 13 11.3
Employed 21 18.3
Unemployed 12 104
Employment of mother Retired 62 539
House maker 20 17.4
Employed 52 45.2
Employment of father Unemployed 4 35
Retired 59 51.3
. Single 94 81.7
Marital status Married ” 18.3

4.1.2. Turkish Language

The survey demonstrated that generally students had a good Turkish language level.
44.3% of the students had advanced level of Turkish language. Consistently, the students
with upper intermediate level of Turkish language were 20.9%, intermediate 21.7% and

elementary 13%.
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Table 4. 2 Turkish language level of the students

Category f %
Elementary 15 13

Turkish language level Intermgdlate . 25 2L.7
Upper intermediate 24 20.9
Advanced 51 44.3

4.1.3. Housing

It can be clearly seen from the Table 4.3 a great majority of the students (n=74; 64.3%)
choose to stay in an apartment or a house. On the other hand, almost rest of the remaining
students reside (n=36; 31.3%) in dormitory. With regard to house sharing, most of the
students (n=30; 39.5%) which is almost nearly half of them were living alone. Besides,
the second largest group among students (n=25; 32.9%) were living with their own family.
Correspondingly, the remaining of the students who were sharing their places mostly with
other Iranian (n=11; 14.5%) and International students (n=7; 9.2%). Moreover, only
number of students (n=3; 3.9%) were sharing their places with local students. This may
be the consequences of limited Turkish language skills or willing to stay in an English

speaking environment during their life to improve or practice their English language.

Table 4. 3 Accommodation of the participants

Category f %
Dormitory 36 31.3

Accommodation Apartment/house 74 64.3
Rented room 5 4.3
Alone 30 39.5
With Iranian student(s) 11 145

Housemate With other int. student(s) 7 9.2
With local students 3 3.9
With own family 25 32.9

4.1.4. Citizenship and Career Aspirations

Regarding the citizenship status, almost all of the students (n=107; 93%) had only Iranian
citizenship with the exception of a few number of them (n=8; 7%) were holding a different
citizenship other than Iranian. Besides, nearly half of the students (n=57; 49.6%) had plans

for applying for a Turkish Citizenship. Furthermore, more than half of the students (n=59;
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51.3%) had plans for pursuing their career in Turkey. In general, it can be inferred that
approximately half of the students would like to live and work in Turkey after their

graduation.

Table 4. 4 Citizenship & career of participants

Category f %
Dual citizenship \l\(és 127 973
Plans for Turkish citizenship \N(zs g; ggi
Plans for a career in Turkey \N(ES 22 2;3

4.1.5. Internationalization at 1U

In the survey, the participants shared their arrival year to Turkey and IU. Accordingly, 55
(47.8%) of the participants came to Turkey between the years of 2010 and 2014. However,
the most of the students (n=54; 47%) started their education between the years of 2015
and 2019 at 1U.

More than half of the students (n=69; 60%) get known about 1U from their friends. Some
of them get known from internet (n= 36; 31.3%) and a small minority from social media
and other ways (n=10; 8.6%). So, it can be interpreted that U has a good reputation among

young people in Iran.

On the report of survey, almost half of the students (n= 52; 45.2%) have applied for
education to other countries before coming to Turkey. Otherwise, 54.8% of them have not
applied for education to other countries. Properly, under a third of students (31.3%) have
attended to an exchange program during their educational life at IU. Appropriately, 57.4%

of them (n= 66) are not interested in attending an exchange program.

Table 4. 5 Educational applications of participants

Category f %
2000 - 2004 2 1.7

. 2005 - 2009 11 9.6
Arrival year to Turkey 2010 - 2014 55 47.8
2015 - 2019 47 40.9
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Table 4.5 (continued)

Category f %
2000 - 2004 2 1.7
2005 - 2009 9 7.8
Start year at 1U 2010 - 2014 50 435
2015 - 2019 54 47
Friends 69 60
. Internet 36 31.3
How did you get known about 1U Social media 5 43
Other 5 4.3
Have you applied to another Yes 52 45.2
country for education? No 63 54.8
No 13 11.3
Exchange programs I have 36 31.3
I am not interested 66 57.4

4.1.6. Financing of Education

Considering the monetary source of the students, findings reflect that a great majority of
the students (n=70; 60.9%) were affording their stay in Turkey for their education
personally. On the other hand, almost 30 percent of them (n=32; 27.8%) of them had a

part-time and full-time job. In addition to that rest of the participants (n=12; 10.4%) were

getting scholarships from U (See Table 4.6).

Table 4. 6 Financing

Category

%

Financing your stay in Turkey

| afford it personally

I have a part-time Job

I have a full-time Job

| receive scholarship at 1U

Other

70
16
16
12
1

60.9
13.9
13.9
10.4
0.9

Since the study is presenting students’ engagement experiences at an English medium

university, their English proficiency is an important issue and it could influence the results

of the study.
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4.1.7. Attending School Clubs

Based on the results of the question whether the students had a school club membership
or not at 1U, only 30.4% (n=35) of them had interest in school membership or participate

in extra-curricular activities.

Table 4. 7 Socialization at 1U

Category f %
Yes 35 30.4
No 80 69.6

School club membership

4.1.7. Turkish language level and applying for a Turkish citizenship

It can be said that there was a relationship between the students’ Turkish language level
and their plans for applying to Turkish citizenship. In total, 57 students want to apply for
a Turkish citizenship out of 115 students and 35 of them had an advance level of Turkish
language level. In other words, when their level increases their plans for Turkish
citizenship. Moreover, only 3 students with an elementary Turkish language level want to

apply for a Turkish citizenship.

Table 4. 8 Cross-tab for link between Turkish language level and applying for a Turkish
citizenship

Plans for applying to a Turkish citizenship

Yes No Total
Turkish language Elementary 3 12 15
level Intermediate 10 15 25
Upper intermediate 9 15 24
Advanced 35 16 51
Total 57 58 115

In IUSQ there was an open-ended question and participants were asked to mention their
three main reasons to prefer 1U for their education. Although responses to these questions
were not part of a formal qualitative research, they were analyzed using qualitative
techniques of coding to determine common themes among the responses of the

participants. The answers of the question related to the reasons that students prefer to come
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to IU were saved and grouped. According to results of the analysis, there were 18 most

frequent main reasons (See Table 4.9).

Accordingly, the most significant reasons were as follows; the first one was that 1U had
high quality of education (n=27) and therefore the students were looking for an
opportunity to have good level of education. The second one was that IU was an English
medium university (n=25) so the students may have the opportunity study in an
international university and may improve their English language levels. The third one was
that 1U was a highly ranked university (n=22). According to World university rankings in
2019 which was determined by Times Higher Education (THE) World University
Rankings (THE, 2019), this targeted 1U was within the band of 600-800 in the World and
159" in Asia which was a very important factor for the students prior to start their
education. The fourth one was that IU had a good academic reputation (n=20), the fifth
one was that IU had a good campus and facilities (n=18) and the final one was that IU was
located in Ankara Turkey (n=15) which was not far from their home country and had
cultural similarities with Iran, so that they would like to live and study nearby to their

home country and in a similar culture.

Table 4. 9 Main reasons to prefer 1U for education

Codes f
High quality of education 27
English medium of instruction 25
High ranking university 22
Academic reputation 20
Good campus and its facilities 18
Proximity to home country and cultural similarities 15
Low cost of life in Turkey and low tuition fees of 1U 11
Good Faculty members 10
International university / Multinational atmosphere 9

Equipped laboratory

Springboard for going abroad

More freedom

Friends

Easy to apply for / No visa needed for Iranian students
Safety and convenience at U

Social life

Total 178

NN WWRO
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4.2. Educational Experiences

The second research question was: What are the educational experiences of Iranian
students at IU? The descriptive statistics of each survey question were compiled to provide
information about the educational experiences. The frequency numbers, percentages,

mean and standard deviation values of each item are presented in Tables below.

In the survey there are 27 items related to educational experiences of students at IU. In
this part the educational items are theoretically divided into three themes which are
students’ learning experiences, interaction with academic staff at IU, and education related
international issues at IU. In this section, the results of all educational experiences are
presented.

In this part of the study, the educational experiences of the Iranian students in their classes
were identified. Descriptive statistics related to students’ learning experiences are
presented in Table 4.9. From the findings it can be seen that most of the students (62.6%
A; 19.1% SA) were familiar with the way they were taught and half of them disagreed
that they got confused in the way they taught (43.5% DA,; 6.1% SD) indicating that the
participants of this study have been adapted to the instructional process of their current
University. Also it is found in item 22 that participants can follow the course in the way
they are taught (61.7% A; 18.3% SA) and the syllabus in their classes helps them to follow
the course easily.

Table 4. 10 Descriptive statistics for students’ learning experiences

SD DA U A SA

1 2 3 4 5

f f f f f
fems w o o o M P
2. 1 am familiar with the way we are 1 9 11 72 9 391 82
taught (teaching strategies/methods) (09 (7.8) (9.6) (62.6) (19.1) ' '
11. I am confused with the way we are 7 50 29 23 6 275 102
taught (6.1) (43.5) (25.2) (20) (4.8) ' '
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Table 4.10 (continued)

SD DA U A SA
1 2 3 4 5
f f f f f
ftems W W o M P
12. | organize my learning according to 0 8 21 69 17 383 76
the syllabus 0) (M (18.3) (60) (14.8) ' '
. 6 22 16 54 17
15. | like the way we are evaluated (52 (191) (139) (7) (14.8) 347 112
20. | have access to innovative learning 4 14 26 58 13 354 97
materials (35) (12.2) (22.6) (50.4) (11.3) ' '
22. | can follow the course in the way 2 10 11 71 21 386 88
we are taught 2.7y (87 (9.6) (61.7) (18.3) ' '
23. The syllabus helps me to follow the 2 5 22 67 19 383 82
course easily @7 (4.3) (19.1) (58.3) (16.5) ' '
33. What | learn is transferable to the 3 13 33 53 13 352 93
Iranian context (2.6) (11.3) (28.7) (46.1) (11.3) ' '
34. | can follow the lessons the way 1 10 8 76 20 3.90 82
they are taught 0.9 (8.7 (1) (66.1) (17.9) ' '
48. In classes | do not understand what 8 21 30 48 8 323 105
is expected from me. @) (18.3) (26.1) (41.7) ) ' '
SD: strongly disagree D: disagree U: disagree A: agree SA: strongly agree

This section of the results shows the descriptive statistics related to students’ interaction

with academic staff at IU in Table 4.11. It was revealed a high number of the participants

claimed that they can reach to contact to their lecturers when they need to consult them

(56.5% A; 21.7% SA) and they consult research assistants when they need academic help.

On the contrary, participants believe that lecturers are very strict to approach (35.7% A;

50.4% SA).

Table 4. 11 Descriptive statistics for the interaction with academic staff at 1U

SD DA U A SA
1 2 3 4 5
f f f f f
frems @ ) )  w  ow M P
4. | have the opportunity to learn from 1 10 17 59 28 3.90 90
the experts in my area) 0.9 (8.7) (14.8) (51.3) (243) ' '
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Table 4.11 (continued)

21. | can reach my lecturers when | need 2 9 14 65 25 389 90
to consult them @7 (7.8) (12.2) (56.5) (21.7)

41. Lecturers are very strict to approach (127) (127) (1%)2 2) (3‘;'317) (5%8 2) 4.31 .86
43. | consult research assistants when | 4 6 24 65 16 372 89

need academic help (35) (5.2) (19.4) (52.4) (13.9)
SD: strongly disagree D: disagree U: disagree A: agree SA: strongly agree

In this part, descriptive statistics concerned education related international issues at 1U are
presented in Table 4.12. Findings report that a large number of participants (41.7% A;
44.3% SA) agreed that instructors know they are international students. In terms of
materials and activities used in the classes, many of the participants (54.8% A; 32.2% SA)
agreed that course materials have an international focus and course goals are aligned with

international standards (practices) in the discipline.

Correspondingly, it is found that more than half of the participants (50.4% A; 32.2% SA)
stated they are confident with their academic skills (note taking, writing, etc.) and they
mostly (45.2% A; 18.3% SA) agreed that their prior knowledge is sufficient to adapt to

education at their university.

Table 4. 12 Descriptive statistics for education related international issues at 1U

SD DA U A SA

1 2 3 4 5

f f f f f
ftems o o o o M P
6. What | learn in class is 0 4 13 78 20 3.99 66
internationally valid 0) (35 (11.3) (67.8) (17.9) ' '
9. My prior knowledge is sufficient to 3 25 14 52 21 355 110
adapt to education at my university (2.6) (21.7) (1220 (45.2) (18.3) ' '
10. I am confident with my academic 0 10 10 58 37 406 87
skills (note taking, writing, etc.) 0) 8.7 (87 (50.4) (32.2) ' '
19. The courses | attend contain a 1 4 18 75 17 390 72
global content (open ended) (0.9) (35 (15.7) (65.2) (14.8) ' '
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Table 4.12 (continued)

sSD DA U A SA

1 2 3 4 5

f f f f f
ftems w o W % e M P
24. | compete with local students for 4 20 20 50 21 355 1.09
high grades (35) (17.4) (17.4) (435) (18.3) ' '
26. | have the opportunity to improve
myself academically through academic 6 19 30 43 17 340 1.09

events offered on campus (5.2) (165) (26.1) (374 (148)

30. In class the course goals are aligned 1 17 21 65 11

with international standards (practices) 3.59 .89
in the discipline (0.9) (14.8) (18.3) (56.5) (9.6)

38. Instructors know that | am an 3 5 8 48 51

international student 26) (43) () (417) (a3 1 94
39. Course materials/activities have an 1 4 10 63 37 414 78
international focus (090 (35 (87 (548 (322 ' '
40. | can follow the lectures in English 0 12 25 63 15 370 83
easily 0) (10.4) (21.7) (54.8) (13) ' '
47. | have the opportunity to contact

with students in other countries 2 11 18 64 20 3.77 91

through academic activities on campus (L7 (6 (157  (57) (174)

SD: strongly disagree D: disagree U: disagree A: agree SA: strongly agree

4.3. Social Experiences

The third research question was: What are the social experiences of Iranian students at
IU? According to social experiences, 19 questions were asked and they are theoretically
divided into three different themes which are social experiences, Students’ cultural
experiences, students’ needs and social problems. The frequency numbers, percentages,
mean and standard deviation values for social indicators are presented in three different

tables in this part.

In this part, the social experiences of the lIranian students at IU were identified.
Descriptive statistics associated with social experiences of Iranian students are reported
in Table 4.13. Findings report that, most of the students (53.9% A; 36.5% SA) stated that
they prefer to find friends from different nationalities and they work in teams with
international students (49.6% A; 14.8% SA). It is found that the number of Iranian
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students who tend to work with international students are more than students who work

with native (Turkish) students at school. On the other hand, Iranian students agreed that

they (40% A; 31.3% SA) could contact to university administrative staff and native

students in Turkish as well and it can be seen that those Iranian students are familiar with

Turkish language skills. Finally, it is found that more than half of the participants (58.3%

A; 18.3% SA) agreed with item 45 which is “I feel isolated during classes”.

Table 4. 13 Descriptive statistics for social experiences

SD DA U A SA
1 2 3 4 5
f f f f f
fems W W W w o M P
1. I work in groups with native students (236) ( 453) (2183) ( 4%31) (22266) 382 .92
3. I am friends with students from 1 3 7 62 42 423 75
different nationalities (09 (26) (6.1) (539 (36.5) '
8. I work in teams with international 4 18 19 57 17 357 1.04
students. (3.5) (15.7) (16.5) (49.6) (148) '
13. I can communicate with students 9 13 7 37 49 390 123
when they speak in Turkish (7.8 (11.3) (6.1) (32.2) (426) '
14. | have the opportunity to network 9 21 25 45 15 331 115
with international academicians (7.8) (18.3) (21.7) (39.1) (13) ' '
18. In classes | work with international 1 20 21 58 15 357 96
students 0.9) (17.4) (18.3) (50.4) (13) ' '
25. | can be misunderstood due to my 26 42 16 22 9 253 125
language skills in classes (22.6) (36.5) (13.9) (19.1) (7.8) ' '
. 3 14 20 58 20
27. In classes | work with local students 26) (12.2) (17.4) (504) (17.4) 3.68 .99
32. | can communicate with university 10 13 10 46 36 374 126
administrative staff in Turkish 8.7 (11.3) (8.7) (40) (3L3) ~ '
37. My close friends are native students (798) (2?654) (11133) (3243) (11242) 317 121
45. | feel isolated during classes (019) (345) (1221) (5%73) (12813) 390 .77
SD: strongly disagree D: disagree U: disagree A: agree SA: strongly agree

In this part, descriptive statistics concerned students’ cultural experiences at IU are

presented in Table 4.14. In terms of cultural experiences, the highest agreed frequency

number belongs to item 50 in which participants stated that they understand the cultural
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behavior of other international students (63.5% A; 21.7% SA). Correspondingly, they
stated their disagreement with item 29 which is “I do not understand the cultural behavior
of local students™ and it means that Iranian students are familiar with cultural behavior of

local students as well (14.8% SD; 3.1% D).

It is found that Iranian students (53.9% A; 27% SA) know the code of conduct of how to
behave on campus. For instance, they would rather attend cultural events (e.g., theatre,
cinema, and concerts) on campus. On the other hand, they claimed in item 49 that they do

not know the code of conduct of how to act in classes (19.1% SD; 47% D).

Under other conditions, Iranian students disagreed that they can be misunderstood due to
their cultural differences in classes caused by cultural differences (2.6% SD; 43.5% SD).
Furthermore, majority of students stated that they share their own views in classes without
reservations (51.3% A; 13.9% SA).

Table 4. 14 Descriptive statistics for students’ cultural experiences

SD DA U A SA

1 2 3 4 5

f f f f f
frems o ok M P
7. | can be misunderstood due to my 3 50 20 30 12 2908 111
cultural differences in classes (2.6) (435 (17.4) (26.1) (10.9) ' '
16. | know the code of conduct of how 1 6 15 62 31 401 83
to behave on campus 0.9 (.2 (13 (39 (27 ' '
17. 1 share my own views in classes 4 10 26 59 16 363 95
without reservations (35 (8.7) (22.6) (51.3) (13.9 ' '
29. I do not understand the cultural 17 45 21 27 5 263 113
behavior of local students (14.8) (39.1) (18.3) (23.5) (4.3 ' '
35. | attend cultural events (e.g., 7 34 16 41 17 323 120
theatre, cinema, concerts) on campus (6.1) (29.6) (13.9) (35.7) (14.8) ' '
49. | know the code of conduct of how 22 54 19 14 6 237 1.09
to act in classes (19.1) (@47 (165 (12.2) (5.2 ' '
50. I understand the cultural behavior 0 4 13 73 25 403 69
of international students (0)] (35 (11.3) (63.5) (21.7) ' '

SD: strongly disagree D: disagree U: disagree A: agree SA: strongly agree

This section of the results shows the descriptive statistics related to students’ needs and

social problems in Table 4.15. Totally, there are three items investigated students’ needs
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and social problems at IU. More than half of the students agreed that they can solve the
problems they encounter by themselves as an international student and this is an
outstanding statement belongs to item 46 (55.7% A; 17.4% SA). Accordingly, the Iranian
international students know who to consult when they come across a social problem (40%
A; 11.3% SA). Finally, in item 31 participants believe that facilities available on campus
fit with international student needs (46.1% A; 13.9% SA).

Table 4. 15 Descriptive statistics for students’ needs and social problems

SD DA U A SA

1 2 3 4 5

f f f f f
ftems W k)  w M P
28. | know who to consult when | come 7 20 29 46 13 333 108
across a social problem (6.1) (17.4) (25.2) (40) (11.3) ' '
31. Facilities available on campus fit 11 12 23 53 16 344 115
with international student needs (9.6) (10.4) (20) (46.1) (13.9 ' '
46. | can solve the problems |
encounter as an international student 18 40 25 64 20 269 117

by myself (15.7) (34.8) (21.7) (55.7) (17.4)

SD: strongly disagree D: disagree U: disagree A: agree SA: strongly agree

4.4. Iranian Students Feel Empowered at 1U

In the study, it was interested to find Iranian students’ conceptions in relation to three

open-ended items on the survey as followings;

What are the components that make you feel empowered as an international student at
IU? Please, write additional comments or expectations that you would like to share as an
international student on campus? and What are the components that you would like to be

empowered with as an international student at IU?

In this section, the results of close-ended items related to students feeling empowered are
reported in Table 4.16. It is revealed that many of the participants claimed they feel
empowered (60.9% A; 19.1% SA) as an international student at IU. Moreover, almost half
of the students assert that they can speak out for their rights as an international student
(43.5% A; 12.2% SA).
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Table 4. 16 Descriptive statistics for students feeling empowered

SD DA U A SA

1 2 3 4 5

f f f f f
fems w o o o o M P
5. | can speak out for my rights as an 7 19 25 50 14 339 1.09
international student (6.1) (16.5) (21.7) (435) (12.2) ' '
51. | feel empowered as an 0 6 17 70 22 3.94 74
international student 0) (5.2) (13.2) (60.9) (19.1) ' '

SD: strongly disagree  D: disagree U: disagree A:agree  SA: strongly agree

Correspondingly, the questionnaire included an open-ended item to gain an in-depth
understanding of the aspects that make Iranian students feel empowered as an international
student at IU. Almost all of the participants (n=115) provided an answer for this question.
However, there were a few number of answers included incomprehensible responses
which was replied to this item through the statements indicating “there is nothing to be

empowered”.

The highest frequency number belongs to the participants (n=12) expressed that they feel
empowered because of multicultural and multilingual environment of 1U. The second
largest group of the students (n=11) mentioned that atmosphere and facilities at campus
make them feel empowered. Moreover, the same number of them (n=11) found the quality
of education and faculty members empowering. In addition, there were other components
that participants raised regarding the having an education in English (n=10), equality and

students rights (n=9), team work (n=2).

Table 4. 17 Theme-1 the international university as means for empowerment

Item: f
Multicultural and multilingual environment 12
Campus atmosphere and facilities 11
Quality of education and faculty members 11
Communication with staff in English 10
Equality and students rights 9
Team work 2
Total 55
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The second open-ended question was “write additional comments or expectations that you
would like to share as an international student on campus”. The main themes raised in the
responses included level of Turkish and English language (n=8) and one of the participants
stated that

As an engineer this is my language skill both in Turkish (to communicate well
with local people) and in English that helps me to pose an advantage to Turkish
students who do not know English (Male, Doctorate Level).

Another component was introduced as equality and students rights (n=7) and one of them
shared that

As an international student, | believe that we have raised the bar on expectations;
expectations of instructors/supervisors from local students are not always on pair
with that of international students which makes education more challenging for
international students. Usually we are required to do more to satisfy our
supervisors because they tend to believe that not only we have the capacity, but
also the time to carry out some extra research work! It would have been better to
be a bit more unbiased toward international students regarding expectations (Male,
Doctorate Level).

In addition, Iranian students (n=6) expected to have the opportunities to get a scholarship

for their studies at IU as well as getting benefits of international programs activities (n=6).

Table 4. 18 Theme-2 barriers for empowerment through internationalization

Item

Level of Turkish and English language
Equality and Students Rights

Getting a scholarship

International programs and activities
Academic issues

Cultural diversity

Student clubs and social activities
Getting a job

Total

WHh OOITO OO N 0O

N
(6]

Another issue was the cultural diversity (n=5) and one believed that “International
students are generally in minority, and | feel that due to cultural distinctions the inter-peer
gatherings are highly polarized. Initially, International students tend to build up intimacy

with others of the same kind, regardless of their country, rather than Turkish students, who
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do the same, but only with other Turks. This trend, though, withers away as time passes”.
Moreover, some of the international students mentioned job opportunities, (n=3) student

clubs and social activities (n=4) as barriers that are not provided for them on the campus.

Apart from two previous open-ended questionnaire items, subjects also had the
opportunity to share their concerns and opinions. The highest number of responses related
to problems with English and Turkish language in the campus (n=8) and there are

statements as followings;

In programs like architecture, foreign students feel isolated because some design
classes are more productive in Turkish. Turkish students are not self-confident in
English so this makes foreign students to think that they are neglected by purpose
and this creates a gap. Teachers also, usually have nationalistic views and foreign
students (Middle Eastern) are treated differently in a subtle manner, undermining
them (Female, Undergraduate Level).

The university e-mails and communications are often in Turkish. They shall
always contain at least a brief English translation (Male, Doctorate Level).

The Turkish students have the chance to speak in their own languages and ask
question, which is not fair and | cannot understand and get the point even when
they've been answered. In general | think it is good if they have Turkish classes for
the people who do not know Turkey at all like me (Female, Master of Science
Level).

As a consequence, it is derived that some of the Iranian students are required to take
Turkish language courses in order to understand conversations between local students and

instructors in classes.

Furthermore, some of the respondents (n=6) mentioned the negative attitudes or
misconceptions of Turkish students and instructors toward Iranian students. For instance,

students complained that;

Turkish people think that we are Arab. | have a dream that one day they will know
us (Male, Master of Science Level).

Turkish people sometimes act so weird with Iranian students that makes me feel
bad about myself, though they do not have any idea about the real Iran they always
tell their absurd opinions about it and | do hate it (Female, Master of Science
Level).
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In addition, they said that they have difficulties in finding a job (n=5) for instance;

The regulations stop international students from being an active part of academic
activities at U, for example not being a research assistant. This has very negative
influence on our improvements since we do not have the option of being a part of
academia. We are only students attending classes and only focusing on our own
thesis subjects by our own, especially when it comes to humanities. No research
group or center. It is only the adviser and the student (Female, Doctorate Level).

Among the responses there were findings included some issues on official formalities

(n=3) and followings were some examples of participants’ opinions;

Table 4. 19 Theme -3 challenges at the 1U

Item

Language problems

Negative attitude of Turkish students toward Iranian students
Difficulties in finding a job

Issues on student and academic staff

Campus atmosphere and facilities

Too much homework

Issues on official formalities

Total

WwWwwh oo |

w
N

One of the things that the administration here METU could improve upon is
ensuring that all international students who request it, especially those under 18,
receive room and board. | have seen too many instances of international students
being left to find affordable housing in a city in which they have no connections
or familiarity with as a result of the sheer incompetence of the dormitory
administration. Moreover, if the dormitory administration feels that there are not
simply enough dorm rooms to compensate all students in need of one, it should
take it upon itself to receive the funding necessary to build additional dormitories
(Male, Master of Science).

Consequently, overall findings show that the Iranian student population comes from a high
or moderate socio-economic status regarding their parents’ educational and occupational
backgrounds. Most of them are academically successful high honored students with a
CGPA between 3.50 and 4.00. Besides their English language skills they also have a good
level of Turkish language skills. Findings also show that Iranian students came to an
International University with high rankings that gave them the opportunity to be in an

international university with an English medium of instruction.
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Regarding educational experiences, Iranian students believe that their prior knowledge is
sufficient to adapt to education at 1U and they are confident with their academic skills
(note taking, writing, etc.). Also, students stated that they are familiar with the way they
are taught (teaching strategies/methods) and the syllabus helps them to follow the course
easily. It is explored that course materials/activities have an international focus and the
course goals are aligned with international standards (practices) in the discipline. Iranian
international students reported that they can reach their lecturers and research assistants
when they need academic help and the instructors know that they are international
students. On the contrary, participants believe that lecturers are sometimes very strict to

approach.

In terms of social experiences, Iranian students prefer to find friends from different
nationalities and they work in teams with them. They understand the cultural behavior of
both international and local students. They know the code of conduct of how to behave on
campus however, they do not know how to act in classes. It is found that Iranian students
are able to solve their social problems they encounter as an international student and they

know who to consult when they come across a social problem.

Also Iranian students felt empowered because of the multicultural and multilingual
environment of IU and they felt comfortable since the instructors know that they are
international students. Additionally, they feel empowered as they are confident with their
English language skills and can communicate their needs effectively with university
administrative staff in Turkish.
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CHAPTER 5

DISCUSSION AND IMPLICATIONS

This chapter presents discussions and implications related to present research. Firstly, a
brief summary of the results of each research questions and results on different cases were
provided along with the literature review and previous research. Then, discussion of the
results, implications for practice as well as suggestions for further research are presented

in this chapter.

5.1. Discussion

In this section, the results of the study are given in a discussion with the theoretical base
of the study. This section comprises two parts, namely; first, international Iranian students,
their profiles and indicators that Iranian students feel empowered, and second, educational

and social experiences at university.

5.1.1. International lranian students in Turkish Context

The results of the study indicated that there are several reasons that students prefer to come
to IU. Some of these reasons are parallel to the literature. As Altbach (2004), mentioned
that United States of America attracts a lot of people for education because students think
that graduating from an American university was prestigious and better than their local
universities. In parallel with these rationales, participants of this study stated that one of
the reasons is reputation of U and prestigious diploma they take after their graduation. In
line with the particular findings of this study, Iranian International university students took
into consideration of the high ranking of the U as it is within the band of 600-800 in the
World and 159" in Asia (THE, 2019).

A similar pattern of results was obtained regarding the main reasons that Iranian students

prefer IU for their education. Kondakci ( 2011) found that “finding a job”, “having a
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relative, family member or a spouse in Turkey” and “having scholarship” “academic

quality”, “field of the study, the institution”, “desire of learning/experiencing a different
culture” and “Turkish people and Turkish culture” as rationales influence students to come
to Turkey. These basic findings were consistent with current research showing that Iranian
students decided to study at IU because of; “High quality of education”, “opportunity of
applying for a job”, “proximity to home country and cultural similarities”, “outstanding

engineering faculty” and “Friends”.

As demonstrated by results related to students’ profile, generally students had advanced
level of Turkish language which makes their stay easier in Turkey. Another factor was
found as proximity to home country which is aligned with one of the studies in which
“geographical proximity” was mentioned as an effect on international students’ selections
(llhan and his friends, 2012). The factor called “recommendation from others” had an
effect on international students’ selections. Iranian students get known about their target
university from different sources. The frequency distribution for those students who get
known about IU from their friends is the largest number (60%). Some of them get known
from internet (30%) and a small minority from social media and other ways (8.6%). In
another study Altbach and Knight (2007) stated that people decide upon several important
things regarding their area of interest and geographical locations of colleges in which they
will pursue their education. According to the results of this study, participants stated that
their major just exists in U and this is another reason was also found by Altbach (2004)
that students go to overseas if they do not find the field of study in their home country,

particularly at the graduate study level.

Another factor that drove the Iranian students to IU was shown because of low living costs
in Turkey. Conforming to results of this study related to students’ profiles, more than half
of the students afford their stay in Turkey personally and they choose to stay in an
apartment or a house alone (without housemates). Besides, it was found that majority of
the students (approximately 2 millions) studying in foreign countries were supported
financially by their families or relatives for their educational expenses (Altbach and
Knight, 2007).
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It was found by Altbach (2004) that vast majority of the students going abroad for having
a career in the country. Migration laws have an effect on students’ decisions if they will
continue their career abroad or return to their home country after graduation. In the line
with this factor, participants of the present study found Turkey as a good opportunity of
applying for a job and going to another country afterwards. Additionally, there is no need
to get a visa to come to Turkey as an Iranian citizen which makes the process easier to
apply to come to IU. On the report of survey, 45.2% of the students have applied for
education to other countries before coming to Turkey. Otherwise 54.857% of them have

not applied for education to other countries.

Apart from that, there have been found further driving factors in this study as followings;
nearly half of the students have been planning to apply for a Turkish Citizenship and it is
considered as one of their aspirations to come to study at IU. Besides, some of the
international students have attended to an exchange program during their educational life

at IU which is related to one of their goals to come to 1U.

The findings of current study were consistent with a research showing that, subjects
indicated the quality of learning were positively affected by internationalization and it also
gives a chance to make a contribution by cooperating with worldwide well-known fellows.
Moreover, being in communication with international partner and their recognition were
seen as a quality criterion (Teichler, 2004). Even though this study did not replicate the
previously reported rationales and the results suggested that Iranian students convinced
that “Equality and Students Rights” “Having an education in English” “Campus
atmosphere and facilities” were strengths of studying as an international student.
Otherwise, there were some issues that Iranian students found them as challenges and
barriers of studying at IU as “Language problems”, “Negative attitudes of Turkish
students toward Iranian students”, “Difficulties in finding a job”, Issues on students and

academic staff” are few of the issues to be concluded.

Additionally, feeling empowered emerge as another crucial effect of studying in higher

educational institutions abroad. This study found that students felt comfortable and
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empowered since the instructors know that they were international student. Moreover,
Iranian students know the code of conduct of how to behave on campus. Similar to our
study, it was indicated that students had a feeling of connecting with others in order to
make individual connections with faculty, staff and their peers. “Efforts must be made to
ensure that the commuter student feels welcome and that he or she belongs on campus”
(Andreas, 1983). On the other hand, research shows that the internationalization efforts
in universities were neither harvestin rich enough experiences for the students as the
faculty seem to perceive themselves incompetent to meet their students’ intercultural

needs through tailoring their courses (Akar, Giilmez, Yilmaz, 2017).

It was determined that there must be enough time between courses so that the students can
communicate and socialize each other in campus (Paulsen & St. John, 2002). In line with
previous studies, participants of this study emphasized the importance of being a school
club membership at campus since they feel empowered with student clubs and social

activities at 1U.

5.1.2. Educational and Social Engagement

Similar to present investigation, Murphy (2007) indicated that the majority of the subjects
most stated that attending to international tasks helped them. For instance, through
international academic congresses / conferences they had an opportunity to create or join
networks and collaborating with their colleagues from abroad. Besides, they gained
various educational experiences and perspectives by studying overseas. Furthermore,
students mentioned that internationalization gave them an advantage for improving their

personal development and globally required skills.

In line with our research, it was implied that studying overseas had an impact on students’
lifestyles and social experiences. They also gain information regarding the culture of the
different country (socio-cultural benefit) in which they studied (Li and Bray, 2007).
According to Knight (1999), both academic staff and students had positively affected by
international experiences which helped them to prevent bias and negative opinions related

to different cultures. Moreover, one of the most important factors of internationalization
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were the embracement of cultural variety among different countries and the arranging

students with good communicational intercultural skills.

Here we compared our results with previous studies, it must be pointed out that integration
of the university students both educationally and socially are the most significant

parameters.

Lundberg (2003), specified that interacting with peers had helped subjects to share their
opinions, support each other in and out of the campus. These results go beyond previous
reports, showing that Iranian students at IU found “team work™ as a crucial component

that helps them to work with their classmates in the classes.

Paulsen and St. John (2002) determined that the large part of social relations of the
students were taking place on campus during classes and they spend very few time for
socializing out of the classroom. Parallel to present study, the participants of this study
prefer to work with other international students in the classes which means that they tend
to make social interactions even inside the classes with students from other countries.
Furthermore, some types of school works foster students’ peer relationship. Working in
groups enhances the social relationship in classroom especially for shy students. In
addition to that, working in groups let students to cooperate during the outside of the class
hours (Lundberg, 2003).

According to findings of study, it was found that students tend to have an interaction with
faculty when they feel faculty members are accessible and they pay attention to their
students. Participants of this research were communicating both in verbal and electronic
ways if their professors were accessible and care about them (Pascarella & Terenzini,
2005). However, in line with the ideas of interaction between faculty members and
students, we did not find positive attitudes of Iranian students toward staff and they believe
that they can not communicate easily because of their English language skills. They

admitted that they can communicate with university administrative staff in Turkish.
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5.2. Implications for Practice

This section provides implications for practice based on the findings of this study. This
study provided an in-depth investigation of Iranian international students’ profiles,
educational experiences, social experiences while studying at IU, Turkey. These
implications also reflect the rationale for conducting this study, which was to shed light
on the understanding related to international university students’ experienceS ON
educational and social activities during their university years, and provide insight about
whether current best experiences and practices were applicable to other international

students’ adjustment.

It was found that the majority of social interactions for students in this study occurred both
inside and outside of the classroom. This section identifies different experiences of Iranian
students to promote social integration which are divided into three themes; social

experiences, Students’ cultural experiences, students’ needs and social problems.

It was revealed that participants were connected to other international students on campus
in multiple classes. It was explicated that students’ interaction helped participants
connecting with others to share their opinions, support each other, and they easily switch
to the academics. Shared facilities, services, activities, and other support systems are a
few examples of support mechanisms that should be in place to facilitate and help the
international students ‘success during university years. Wolf-Wendel (2003), stated that
women required to have a feeling of connection to the culture of their institution. In order
to enhance the sense of place and social link, a cohort is very popular during courses
(Deutsch & Schmertz, 2011). On the other hand, most of the participants do not
understand the cultural behavior of local students and they can be misunderstood due to
cultural differences in classes. In consequence, they have friends from different

nationalities because they are familiar with international students’ culture.

Furthermore, this study identified the different educational experiences of Iranian students
both inside and outside the classroom which are divided into three themes; students’

learning experiences, interaction with academic staff at 1U, and education related
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international issues at IU. Although students in this study discussed certain challenges
associated communicating with university staff and having the difficulty of speaking in

Turkish language because some of them were not capable of using English language.

This study revealed a concerted relationship between applying English language skills and
students’ educational and social engagements at university. Related findings indicated that
students can follow the lectures in English easily. Besides, internationally valid course
materials/activities made the students feel empowered. Accordingly, whatever they
learned in class was internationally valid which means the course goals were aligned with

international standards (practices) in the discipline.

Students in this study also benefitted from faculty members as they perceived to be
mentors and experts in their field. These findings confirm that institutions must find
opportunities to create relationships between faculty members and international students
that includes awareness of pedagogy that supports international students’ educational and
social experiences and their characteristics. In other words, interculturally responsive
teaching could be an instructional strategy that the faculty could adopt. Given that the
number of international students may increase, there need to be faculty development
activities that may empower the instructors to educate and interact with international

populations.

In addition to that it was also indicated that students in the present research felt connected
to others and especially to the other foreign students. These students need to have details
in the syllabus in classes and they organize their learning according to the syllabus since
they stated that sometimes they did not understand what was expected from them.

5.3. Suggestions for Future Research

Regarding the findings and limitations of the present research, there were several
implications for future research. In order to fulfill the results of this investigation, it is
suggested that further study should be carried out with different internaltional student

population in the particular areas to understand who the students and why they are in the
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particular higher education institution or studying in Turkey might be investigated and

compared which may yield important results.

Further research should be done on both educational and social challenges of international
students by including more universities in Turkey and more stakeholders in the
universities such as administrative personnel and faculty. Moreover, this study revealed a
list of educational experiences theoretically divided into three themes of students’ learning
experiences, interaction with academic staff at 1U, and education related international
issues at 1U that arise in universities which should be analyzed in more detail in order

provide opportunities to foster students’ successes and adjustments.

Since this study mainly employed a quantitative approach, a qualitative version of the
current study might be helpful to deeply investigate the topic to provide more insight of
international students’ experiences. Moreover, interviews or classromm observations can
be carried out to find reasons of educational and social aspirations as well as factors to be
found as empowerment. Further research could hold an aim to collect thick descriptions of
the international students via pheonomenological studies. The present investigation was
carried out in a puclic research university where the language of instruction is English.
Similarly, a research might be done in different English medium universities of Turkey in
order to determine whether there are differences or not.
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APPENDICIES
A. INTERNATIONAL UNIVERSITY STUDENTS’ SURVEY

International University Students’ Survey

Directions: The purpose of this survey is to explore the educational and social experiences of
Iranian students on METU campus, and offer policy implications. Therefore, your contribution to
this study is very valuable and I would appreciate that you fill out all items accordingly to ensure
the reliability and the validity of the study. The survey consists of three sections: (I) demographics;
(I) academic and social experiences on campus; (III) open-ended questions. The survey takes
about 10 minutes to respond. Responding the survey indicates you consent to become a participant
of study.

My best wishes, Nasim Korouhi
Part I. Demographics

1. What is your gender?
a) Male b) Female

2. How old are you?

3. What is your marital status?
a) Single b) Married ¢) Married with children d) Other, please specify......

4. What faculty are you in?
a) Architecture
b) Arts and Sciences
¢) Economic and Administrative Sciences
d) Education
¢) Engineering

5. What academic program are you in?
................................... Department

6. What is your current level of study?
a) Prep School b) Undergraduate c¢) M.A./M.Sc. d) Ph.D. e) Other, please specify......

7. Did vou attend English Prep-school?
a) Yes b) No

8. If you are prep or undergraduate student are you planning for a graduate degree?
a) Yes b) No

9. What is your current CGPA?
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11. What year did you come to METU?

12. How did you get known about METU?
a) Friends b) Internet ¢) Social media d) Other, please specify......

13. What are the 3 main reasons to prefer METU for your education?

)

14. Have you applied for education to other countries before coming to Turkey?
a) Yes b) No

15. What is your Turkish Language level?
a) Elementary b) Intermediate  c¢) Upper Intermediate d) Advanced

16. Have/will you attend an exchange program (Erasmus mobility)?
a) I have b) I will ¢) I am not interested

17. Do you hold a different citizenship beyond Persian?
a) Yes b) No If yes, state which one? ..................oceel

18. Are you planning to apply for a Turkish citizenship?
a) Yes b) No

19. Are you planning to pursue your career in Turkey after graduation?
a) Yes b) No

20. Where do you accommodate?
a) Dormitory
b) Apartment/house
¢) Rented room
d) Other, please specify ...........

21. If you stay in an apartment or house, who do you live with?
a) Alone
b) With Iranian student(s)
¢) With other international student(s)
d) With local students
e) With own family
f) Other, please specify ...........

22. Are you registered to any school club (6grenci toplulugu) or extra-curricular activity?
a) Yes b) No
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23. How do you finance your stay in Turkey?
a) [ afford it personally.
b) Ihave a part-time job
¢) [Ihave a full-time job
d) Ireceive scholarship at METU.
e) Other, please specify............

24. What is your Mother’s highest educational degree?
a) Illiterate
b) No education but literate
¢) Primary school
d) Middle school
e) High school
f) College degree or associate degree (2 or 3 years)
g) University /undergraduate
h) Master’s degree
i) Doctoral degree, Ph.D.

25. What is your Father’s highest educational degree?
a) Illiterate
b) No education but literate
¢) Primary school
d) Middle school
e) High school
f) College degree or associate degree (2 or 3 years)
g) University /undergraduate
h) Master’s degree
i) Doctoral degree, Ph.D.

26. What is your Mother’s employment?
a) Employed
b) Unemployed
c) Retired
d) Housemaker

27. What is your Father’s employment?
a) Employed
b) Unemployed
¢) Retired
d) Other, please specify......
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Please choose the number that best describes how you feel about each statement based on the

Part I1: Academic and Social Experiences

following scale;

1= Strongly Disagree
2= Disagree

3= Undecided

4= Agree

5= Strongly Agree

=]
£
= <
=% 8 | = z
o = - ‘D o =)
E¥ 2 2|t |
2| 2 = & | £
wa|l a =} < 7]
1 | I work in groups with native students 1 2 3 4 5
[ am familiar with the way we are taught (teaching
2 . 2 3 4
strategies/methods)
3 | I am friends with students from different nationalities 1 2 3 4 5
4 | I have the opportunity to learn from the experts in my area. 1 2 3 4 5
5 | I can speak out for my rights as an international student 1 2 3 4 5
6 | What I learn in class is internationally valid 1 2 3 4 5
- I can be misunderstood due to my cultural differences in | ) 3 4 5
classes
I work in teams with international students in projects
8 . 1 2 3 4 5
/home assignments
9 My prior knowledge is sufficient to adapt to education at 1 5 3 4 5
METU
10 I am confident with my academic skills (note taking, I ) 3 4 5
writing, etc.)
11 | I am confused with the way we are taught 1 2 3 4 5
12 | I organize my learning according to the syllabus 1 2 3 4 5
13 I can communicate with students when they speak in | 5 3 4 5
Turkish
14 I have the opportunity to network with international ) 5 3 4 5
academicians beyond METU
15 | I like the way we are evaluated 1 2 3 4 5
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16 | I know the code of conduct of how to behave on campus 2 3 4 5
17 | I share my own views in classes without reservations 2 3 4 5
18 | In classes I work with international students 2 3 4 5
19 | The courses I attend contain a global content 2 3 4 5
20 | I have access to innovative learning materials 2 3 4 5
21 | I can reach my lecturers when I need to consult them 2 3 4 5
22 | I can follow the course in the way we are taught 2 3 4 5
23 | The syllabus helps me to follow the course easily 2 3 4 5
24 | I compete with local students for high grades 2 3 4 5
25 | I can be misunderstood due to my language skills in classes 2 3 4 5
26 I have the oppqrtunity to improve myself academically 5 3 4 5
through academic events offered on campus.
27 | In classes I work with native students 2 3 4 5
28 Lrl;E:;\fn who to consult when I come across a social 5 3 4 5
29 | I do not understand the cultural behavior of local students 2 3 4 5
30 In class the course goals are gli_gned with international P 3 4 5
standards (practices) in the discipline
3 ga:lc(;llrtlltesc;l\;allable on campus fit with international > 3 4 5
32 | I can communicate with university staff in Turkish 2 3 4 5
33 | What I learn is transferable to the Iranian context 2 3 4 5
34 | [ can follow the lessons the way they are taught 2 3 4 5
35 :: :[trtl;ri cultural events (e.g., theatre, cinema, concerts) on 2 3 4 5
36 | Ifeel I am in a rigorous (perfectionist) academic program 2 3 4 5
37 | My close friends are native students 2 3 4 5
38 | Instructors know that I am an international student 2 3 4 5
39 | Course materials/activities have an international focus 2 3 4 5
40 | I can follow the lectures in English easily 2 3 4 5
41 | The lecturers are very strict to approach 2 3 4 5
42 My learning provides me with high academic standards at > 3 4 5

an international level
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43 | I consult research assistants when I need academic help 2 3 4 5
44 | I'regulate my own learning for classes 2 3 4 5
45 | I feel isolated during classes 2 3 4 5
46 I can solve the problems I encounter as an international 5 3 4 5
student by myself
I have the opportunity to contact with students in other
47 . : o 2 3 4 5
countries through academic activities on campus
48 | In classes I do not understand what is expected from me. 2 3 4 5
49 | I know the code of conduct of how to act in classes 2 3 4 5
50 | Iunderstand the cultural behavior of international students 2 3 4 5
51 | I feel empowered as an international student 2 3 4 5

Part I1II: Open-ended Questions

You can help us improve our efforts by answering questions such as the following:

METU?

student at METU?

international student on campus.

Thank you for your contributions and time.
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What are the components that make you feel empowered as an international student at

What are the components that you would like to be empowered with as an international

Please, write additional comments or expectations that you would like to share as an




B. INFORMED CONSENT FORM

International Iranian Students’ educational and social experiences at an English
medium university in a Non-Anglophone country

Informed Consent Form

Dear Participant,

I am a graduate student in the Department of Educational Sciences, Middle East
Technical University. As part of my master studies, I am investigating international Iranian
Students’ educational and social experiences at an English medium university in a Non-
Anglophone country. Findings of this study may result in exploring the educational and social
issues and needs of international students, and suggest educational and social policies for
international students on campus.

Please note that your participation in this study is completely voluntary. You may
withdraw from participation at any time if you wish so. The anonymity of your responses is
guaranteed. The responses will be only used for research purposes, and I will be the only person
to reach them as the principal investigator.

It is highly important that you respond to all items. The questionnaire takes about 15 minutes.

Return of the questionnaire will be considered your consent to participate. Thank you
very much for your time and effort. It is greatly appreciated.

If you have any questions concerning the research study, send an e-mail to;

nasim.korouhi@gmail.com or nasim.korouhi@metu.edu.tr

Sincerely yours,

Nasim Korouhi

M.S. Candidate
Department of Educational Sciences,
Curriculum and Instruction

E-mail: nasim.korouhi@gmail.com
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C. METU HUMAN SUBJECTS ETHICS COMMITTEE APPROVAL
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ilgi: insan Arastirmalari Etik Kurulu Basvurusu

Sayin Dog. Dr. Hanife AKAR ;

Danismanligini yaptiginiz Nasim KOROUHI’ nin “International Iranian Students’ educational and
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D. INVITATION MESSAGE FOR QUESTIONNAIRE

Dear Iranian students,

One of your Iranian friends in ODTU needs your help to collect data for her thesis. Here is a
short description about the survey she asks you to fill in:

“The purpose of this survey is to explore the educational and social experiences of Iranian
students on METU campus, and offer policy implications. Therefore, your contribution to this
study is very valuable and I would appreciate that you fill out all items accordingly to ensure
the reliability and the validity of the study. The survey consists of three sections: (I)
demographics,; (II) academic and social experiences on campus, (III) open-ended questions.
The survey takes about 10 minutes to respond. Responding the suivey indicates you consent to
become a participant of study.”

Below you may find the Google Forms link of the survey, where you can fill it anonymously.

https://docs.google.com/forms/d/e/IFAIpQLScN-
zZfIKvE6Q6Xp8yGnAE7iesWeREqelxeWSM6RHY jup3UOHQg/viewiform

Participation in the survey is voluntary but we hope that you will be cooperative on this issue.
Best wishes from International Students Office,

Middle East Technical University
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E. TURKISH SUMMARY / TURKCE OZET

TURKIYE'DE EGITiM DIiLI INGILiZCE OLAN BiR UNiVERSITEDE
ULUSLARARASI iIRANLI OGRENCILERIN PROFILLERI, EGITIM VE SOSYAL
DENEYIMLERI

Giris

Arastirmanin Amaci ve Onemi

Uluslararasilasmay1 yiiksekogretimin en 6nemli konularindan biri olarak ele alan,
organizasyon, politika belirleyiciler, uygulayicilar, hem yerli hem de yabanci 6grencilerle
ilgili cesitli calismalar bulunmaktadir. Bunlara ek olarak, bu ¢alisma Iranli 6grencilerin
profillerini ve egitim ve sosyal baglamlardaki deneyimlerini arastirmaktadir. Bu
arastirmanin temelinde uluslararasilagsmay1 yiiksekdgretimin en 6nemli konularindan biri
olarak degerlendirmek ve son yillarda devlet iiniversitelerinde ve 6zel {iniversitelerde
okumak igin Tiirkiye'ye seyahat eden ¢ok sayida iranli 6grenci yer almaktadir. Gozlemlere
gore, dgrencilerin birgogu UU gibi yiiksek siralamaya sahip egitim dili Ingilizce olan
tiniversiteleri tercih etmektedir. UU'de Uluslararasilasma kavramu stratejik planlardan biri
olarak dahil edildiginde, bu ¢alismanin daha fazla ilerleme kaydetmek adimna iranl ve
diger uluslararas1  Ogrencilerin  deneyimleri hakkinda farkindaligi  artirdigi

varsayilmaktadir.

Uluslararasi Iranli 6grenciler, kendi iilkelerindeki egitim sistemi ile ana dili Ingilizce
olmayan bir iilkede egitim dili Ingilizce olan {iniversitedeki egitim sistemi arasindaki
farkliliklar nedeniyle yogun egitimsel deneyim ve ¢ok fazla zorlukla karsi karsiyadir.
Egitim zorluklarinin yani sira, 6grenciler uluslararasi bireyler olarak sosyal karmasalarla
mesgul olabilmektedirler. Buna ek olarak, giiclendirilmis hissetmek yurtdisindaki
yiiksekogretim kurumlarinda egitim almanin bir diger onemli etkisi olarak ortaya

cikmaktadir.
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Uluslararasilagsma, ulusal, kurumsal ve bireysel zeminlerin ii¢ seviyesi tizerinde 6nemli
bir etkiye sahip oldugundan, bu ¢alismanin temel amaci egitim dili Ingilizce olan devlet
{iniversitesinde Iranl1 dgrencilerin profillerini, sinif ici egitim deneyimlerini, siif disi

sosyal zorluklarini anket planlamasi1 yontemiyle tanimlamaktir.
Arastirma Sorulan

1. Tiirkiye’de egitim dili Ingilizce olan devlet iiniversitesinde egitim alan Iranl
ogrencilerin profilleri nelerdir?

2. Tiirkiye’de egitim dili ingilizce olan devlet {iniversitesinde egitim alan Iranli
ogrencilerin egitim deneyimleri nelerdir?

3. Tiirkiye’de egitim dili ingilizce olan devlet iiniversitesinde egitim alan iranlh

ogrencilerin sosyal deneyimleri nelerdir?
Alanyazin incelemesi

Uluslararas1 egitim kavrami ilk olarak New York, ABD'de Uluslararast Egitim
Enstitlisti'niin (IIE) ortaya ¢ikmasini takip eden 20. yiizyilda ortaya ¢ikmistir. Uluslararasi
egitim terimi 60 yili1 askin bir siiredir tartisiimaktadir ve olgunlagsma donemindedir.
Uluslararast egitim, egitim siirecinin 6nemli bir parcasidir ve {stiinligii giderek

artmaktadir. Uluslararasi egitimin anlami kisiden kisiye degigsmektedir.

Yiiksekogretim kurumlarinin uluslararasilasmasinin altinda yatan bir¢ok egitimsel neden
vardir. Ozellikle egitim kurumlari, kiiresel akademik normlari karsilayarak uluslararasi
alanda taninmaya calismaktadir (De Wit, 2002; Knight, 1999). Yani, uluslararasilagsma,
egitim kurumlar i¢in akademik kalite gelisimi agisindan bir sanstir. Ayrica,
uluslararasilagma miifredat1 egitim kurumlar tarafindan akademik bir gerekce olarak
tanimlanmaktadir (Sahin, 2017). Calismalardan birinde, Altbach (1989) uluslararasilagsma
ve sonuglarinin hem Ugiincii diinya iilkelerinde hem de Bati akademik sistemdeki
tizerindeki farkli etkilerini g6z 6niinde bulundurmustur. Yurtdisi egitimini, en 6nemli

unsurlarindan birinin bilgiyi aktarmak oldugu bir olgu olarak adlandirdi. Egitim
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yasaminin kilit kaynaklarinin, uzmanlik ve kiiltiirlerarasi fikirler saglayan 6grenciler ve

akademisyenler oldugu sonucuna varilmistir.

Yiiksekogretimde uluslaragirt akademik hareketlilik, uluslararasilagsma ve kiiltiirlerarasilik
ile ilgili tanimlamalar yapilmis ve iligskileri de dikkate almmustir (Kim, 2009).
Yiiksekogretimdeki uluslariistii akademik hareketlilik, akademik personelin ve
Ogrencilerin ulusal sinirlar i¢inde veya disinda hareket etmesi olarak tanimlanmaktadir
(Kim, 2009). iktisadi Isbirligi ve Gelisme Teskilati (OECD)’na gore (1999),
yiiksekOgretimin uluslararasilagmasi terimi tiniversitelerin tiim yonleriyle uluslararasi bir
kanalda kiiltiirel ve wulusal boyutlarimin bir araya getirilmesidir. Uluslararasi
yiiksekdgretimin kiiltiirlerarasiligi fikri, ¢ok yonlii kiiltiirler arasindaki ortak anlayis ve

etkilesimli iligki olarak tanimlanmaktadir (Gilroy, 2004; Kim, 2009).

Uluslararasilagsma ile ilgili sonuglar, Birlesik Krallik'ta kiiresellesme uygulamalarinin
temel nedeninin ekonomik kaygilar oldugunu belirtti, ¢iinkii {ilkeler arasinda bilgi
ekonomisi konusunda biiyiik bir rekabet yasanmaktadir. Bagka bir deyisle, yabanci
ogrenciler egitimlerini uluslararasi akademisyenlerden alirlar ve bu da yerel fakiilte
ogretmenleri igin kiiltiirler arasi ¢esitlilige yardimei olur (Kim, 2009). Her iilkenin, daha
fazla bilimsel veri tiretmek ve denizasirt tlilkelerden daha fazla 6grenci ¢ekmek igin
uluslarasirt akademik normlara ulasma hedefleri vardir. Buna ek olarak, {ilkenin ekonomik
ve teknolojik gelisme diizeyi ile yiiksekogretimin ulusasirilagmasi arasinda giiclii bir iligki
vardir (Knight, 1999). 2025 yilina kadar uluslarasiri yiiksekogretim pazarini yonetecek
olan Asya iilkelerinden (kiimiilatif kiiresel talebin %70'i) muazzam bir talep vardir, bu da
2000'den itibaren yaklasik %27 artig anlamina gelmektedir (Bohm et al., 2002).

[ran genellikle lisans ve lisansiistii egitim igin yurtdisina dgrenci gonderen bir iilke
konumundadir. Ozellikle 1974'ten 1983'e kadar Iran, Amerika Birlesik Devletleri'ne en
cok 6grenci gonderen baslica iilkeydi. En yliksek oran 1979-1980 6gretim yilinda ABD'de
akademik egitim goren 51.310 Iranli dgrenci ile goriilmiistiir. Ancak Iran'da gerceklesen
devrimi takiben, Iranli grencilerin ABD'ye gitme orani 1980'lerden 1990'lara 6nemli

olgtide diistii. 1998 yilinda sadece 1700 6grenci vardi. Ancak bu say1 2015-2106 akademik
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yilinda, iilkede devrimden sonra artt1 ve 12.269 6grenciye ¢ikti vardi (Open Doors, 2016).

Tahminlere gore 2000'den (21.701 6grenci) 2013'e (50.053 6grenci) keskin bir artis oldu,
bu 14 y1lda %130 oraninda artig anlamina gelir. Ogrencilerin sadece kaliteli egitime sahip
olmakla kalmayip ayni1 zamanda mezun olduktan sonra uluslararasi arenada yasama hazir
olmalari i¢in kiiresel bir bakis agisina sahip olmalar1 énemli bir gerekliliktir. Ogrenciler
icin bir bagka akademik gerekge, tiniversiteden mezun olduktan sonra denizasir1 iilkelerde
hayata hazirlanmaktir ve akademik beceriler bunu basarma yiikiimliiliigii olarak kabul
edildi. Diger bir deyisle, uluslararasi egitime sahip olmak ve uluslararasilagsma
deneyimleri yoluyla baska bir dil O6grenmek bireyler tarafindan faydali olarak
algilanmaktadir (Murphy, 2007). Ogrenciler cinsiyetleri, yaslari, medeni durumlari,
yasam diizenlemeleri, istihdam, dil becerileri, egitim durumu vb. ile ilgili farkli profillere
ve demografik bilgilere sahip diger iilkeleree egitim almaya gitmektedir. Ulkelerin
¢ogunda 6grenci degisim programlari ve uluslararasi 6grenciler bulunmaktadir. Ancak,
ogrenciler kendi iilkelerinden siiregelen cesitli motivasyonlar tarafindan yonlendirilirler.
Bazi Ogrenciler zorlayic1 giris sinavlar1 ve yetersiz kontenjan nedeniyle iiniversiteye
girememektedir. Ayrica, Ogrenciler kendi iilkelerinde Ozellikle lisansiistii egitim
diizeyinde ¢aligsma alani bulamazlarsa yurtdisina giderler. Ayrica, dgrenciler siyasi ve
sosyal sorunlar nedeniyle llkelerinden kagmaktadir. Amerika Birlesik Devletleri'nin
egitim igin cok sayida insan ¢cekmesinin bircok nedeni vardir. Ogrenciler bir Amerikan
iniversitesinden mezun olmanin yerel iiniversitelerden daha prestijli ve daha iyi oldugunu
diisiiniirler. Ogrencilerin biiyiik bir cogunlugu iilkede kariyer yapmak igin yurt dismna
gidiyor (Altbach, 2004).

Tekeli (2010) Tirkiye'deki tiniversitelerin uluslararasi alanda tanman kurumlardan
akreditasyon almak istedigini ifade etmistir. Tirkiye 2015 yilina kadar gonderme
pozisyonundaydi. Bagka bir deyisle, Tiirkiye'ye gelen 6grenciden daha fazla yurtdigina
giden Ogrenci vardi. Daha sonra, UNESCO 2015 yilinda gelen ve giden 6grenci sayisini
yayinladi ve Tiirkiye'ye gelen Ogrenci sayisinin (48.183) giden Ogrenci sayisindan
(44.652) daha fazla oldugu belirtilmistir. Diger taraftan, Tirkiye'ye yurt disindan gelen

ogrenciler igin ilk bes iilke soyledir; Tiirkmenistan, Azerbaycan, iran, Afganistan ve
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Suriye. Tiirkiye'ye gelen uluslararas1 6grenci sayisinda artis oldu, ancak bu artistaki ana

itici gili¢ Tiirkiye'ye go¢ eden miiltecilerdir.

Yiiksekogretim Kurulu istatistiklerine gore (YOK, 2019) Tiirkiye'deki toplam Iranl
tiniversite ogrencisi sayist 2018-2019 akademik yilinda 7154’tiir. Ayn1 akademik yilda
Ankara'daki farkli {iniversitelerde 1267 Iranli &grenci okuyordu. 2018-2019 6gretim
yilinda Orta Dogu Teknik Universitesi'nde Ingilizce hazirlik okulunun farkli seviyelerinde

egitim goren ve lisans ve de lisansiistii okuyan toplam Iranli 6grenci sayis1 265'tir.

Bir ¢aligmada 6grencilerin Tiirkiye'yi tercih etme veya etmeme faktorlerinin belirlenmesi,
yurtdisinda egitim goérmek i¢in iilke secilmesi iki boyutlu bir olgu olarak tanimlanmistir.
Benzer sekilde, bu faktorler aleni veya 6zel olabilir. Ozel faktdrler dgrencilerin egilimleri,
yaslari, motivasyonlari, akademik yetenekleri, istekleri ve se¢imleri ile iliskilidir. Aleni
olanlar ise ev sahibi ya da yasanilan tlilkedeki hayata dair bakis agilariyla 6grencilerin
secimlerini etkileyebilecek faktorlerle ilgilidir. Bu ¢alismadaki sonuclar, “is bulmanin”,
“Tiirkiye'de akraba, aile iiyesi veya es olmasinin” ve “burs almanin” aleni gerekgeler
olarak ogrencilerin Tiirkiye'ye gelmesini etkiledigini gdstermektedir. Ote yandan
ogrencilerin Tiirkiye'ye gelmesine neden olan 6zel gerekgeler “akademik kalite”, “calisma
alani, kurum”, “farkli bir kiiltiir 6grenme/deneyimleme arzusu” ve “Tiirk halki ve Tiirk

kiiltirt” dir (Kondakei, 2011).

Giliglendirme, wuluslararast Ogrencilerin  diger {ilkelerdeki egitimleri sirasinda
karsilastiklar1 sonuglardan biri olarak kabul edilir. Gii¢; makro diizeyde {iniversiteleri,
mikro diizeyde sembolik materyallere c¢esitli erisime sahip bireyler arasindaki

etkilesimleri yonetir.

Raymond ve Parks (2004), Cinli égrencilerin Kanadali bir {iniversitede Isletme Yiikse
Lisans1 (MBA) egitimi deneyimleriyle ilgili giiclendirmeyi ele almistir. Gliglendirme ile
ilgili ii¢ konuda bildirilen bulgular sdyledir: okuryazarlik talepleri ve egitim kurumu
icinde ylirtirliige konan sosyallesme siirecleri, direnis ve Cinli 6grencilerin programlarinin

belirli yonleriyle ilgili endiselerini dile getirme bi¢imleri ve meta olarak egitim.
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Giiglendirme, bir kisinin uygun yetenekleri kullanmay1 6grenmesinin anlik sonuglari
olarak tanimlanir (Zimmerman, 1990). Frymier ve Houser'e (1999) gore, giiclendirilmis
bireyler 6grenme gorevlerini bitirmek igin nitelikli hissetmektedirler. Bu nedenle,
giiclendirilmis hisseden uluslararast 6grencilerin kendilerini ¢evreye adapte etme ve ev
sahibi iilkeye giivenmelerini saglayan yeterlilik olusturma olasiliklar1 daha yiiksektir.
Diger bir deyisle, liniversiteler 6grencilerin giiclendirmeyi 6grenme duygularini artirarak
yurtdisindan gelen kiiltiirel ve egitimsel deneyimlerini tesvik etmelidir. Bununla birlikte,

giiclendirme tizerindeki etkililigi net bir sekilde anlasilmalidir.

Yiiksekogretimde uluslararasilagsma ile ilgili literatiir, uluslararas1 6grencilerin ev sahibi
tilkelerinde yasadigi bazi onemli egitimsel ve sosyal sorunlarin oldugunu ortaya
koymaktadir. Ornegin, Indiana Universitesi'ndeki Iranli &grencilerle yapilan
calismalardan birinde, ¢ok sayida dgrencinin sinifta okuma veya konusma, s6zlii raporlar
verme ve yazi yazma gibi becerili kisisel performans gerektiren alanlarda sorun
yasadiklar1 tespit edildi, bunlar katilimcilar i¢in en sorunlu konular arasindaydi

(Moshfegh, 1989).

Tinto’nun etkilesim modeline paralel olarak Baker ve Siryk (1999) sosyal ve akademik
entegrasyonun ¢alisma performansi {izerinde etkili olabilecegini belirtmistir. Baker ve
Siryk'a (1999) gore, akademik entegrasyon i¢in 4 farkli uyum vardir; sosyal, akademik,
kigisel, duygusal uyum ve baglilik. Sosyal uyum, Ogrencilerin sosyal etkinliklere
katilmay1 veya gruplar halinde calisma ve arkadas edinmeyi igeren sosyal sorunlarla nasil
basa ciktiklarni gosterir. Ote yandan, akademik uyum &grencinin performans,
motivasyon, egitimsel memnuniyet ve uygulama dahil olmak tiizere farkli egitim

ithtiyaclarimi kargilama yetenegini temsil etmektedir.

Hollanda'daki {iniversitelerin zengin ve ¢ekici bir ortam1 olmasina ragmen, yurtdisindan
gelen 6grencilerin orada akademik ve sosyal entegrasyonu ile ilgili bazi sorunlar vardir
(Eringa ve Huei-Ling, 2009; Van der Wende, 2003). Akademisyenlerin ortak fikrine gore,
yurtdisindan gelen 6grenciler hem sosyal hem de akademik olarak kendilerini alistirmakta

baz1 zorluklar yasiyorlar. Uluslararas1 6grencileri yeni bir akademik ve sosyal ortama
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uyarlamaya akademik entegrasyon denir (Tinto, 1975). Bununla birlikte, uluslararasi
ogrenciler daha yiiksek egitimsel sezilerinin ihtiyaglari ile uyumlu degildirler (Asmar,
2005; Barrie, 2007; Jochems, 1996; Morrison ve ark., 2005; Russell ve ark., 2010).

Bir ¢calismada Zhao, Kuh ve Carini (2005), denizasir iilkelerden 6grenciler ve ABD'den
ogrenciler arasinda akademik faaliyetlere katilimla ilgili bir karsilastirma yapti. Bulgular,
denizasir1 {iilkelerden gelen Ogrencilerin Ogrenci-O6gretim tiyesi etkilesimi, egitimsel
zorluklar ve smifta teknoloji kullanimi agisindan daha motive olduklarini géstermektedir.
Ayrica, denizasirt iilkelerden gelen G6grencilerin sosyal ve kisisel gelisim ve temel
egitimsel sonuglar1 konusunda daha fazla kazanimi olmustur. Ancak, ABD'li 6grenciler
ise sosyallesme ve toplum hizmeti konusunda motive olmuslardi. Baska bir arastirmanin
bulgulari, ABD'li 6grencilerin denizasir1 iilkelerden gelen Ogrencilere kiyasla egitim
faaliyetleri ve destekleyici kampiis ortami hakkinda daha az deneyime sahip olduklarini

ortaya koymustur (Korobova, 2012).

Yiiksekogrenimle ilgili aragtirmanin biiyiik bir kismi, bir tutulma veya kararlilik oldugunu
ortaya koymustur. Tinto tarafindan gelistirilen etkilesim 6grenci yipranma modeline gore
(1975, 1998) her 6grencinin yiiksekogretime devam etmeden Oncesinde egitim, beceri,

toplum ge¢misi, degerler ve aile gegmisi hakkinda farkli deneyimleri vardir.
Yontem
Arastirma Deseni

Iranli 6grencilerin profillerini, egitim ve sosyal deneyimlerini ve egitim dili Ingilizce olan
bir {niversitede karsilastigi zorluklar1 tanimlamak igin tarama deseni arastirmasi
uygulandi. Veriler ayni 6rnekle tek seferde toplandigindan, bu ¢aligmanin deseni kesitsel
bir anket deseni belirlenmistir. Bu nedenle, bu ¢alisma betimsel niteliktedir ve temel
olarak nicel 6geleri igermektedir ve katilimcilardan daha fazla bilgi almak i¢in nitel agik

uclu 6gelerle desteklenmistir.
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Orneklem

Hedef kitle, UU'de okuyan tiim iranli dgrencilerdir. UU'de okuyan tiim iranli &grenciler
calismaya katilmaya davet edilmisitir. Diger bir deyisle, UU'de okuyan okuyan tiim iranl
ogrenciler (N=277) bu ¢alismanin evrenini olusturmaktadir. Anket ¢evrimigi olarak
topluluga (IUSQ) uyguland1 ve %41,5'lik bir geri doniis oranini ile 115 yanita ulasildi.
Katilimcilar; hazirlik, lisans, yiiksek lisans ve doktora gibi farkli egitim seviyelerinden
olan kadin ve erkek 6grencilerden olugsmaktadir. Miithendislik, Mimarlik, Sosyal Bilimler,
Fen, Egitim vb. Gibi farkli fakiiltelerden gok sayida &grenci katildi. Iranl 6grenciler

UU'niin gesitli boliimlerinde egitim gérmekteydiler.
Veri Toplama Araglar

Hem agik uglu hem de kapali uglu &geleri iceren Uluslararast Universite Ogrencileri
Anketi (IUSQ) calisma igin ii¢ asamada gelistirilmistir. ilk asamada, 14 Iranl 6grenci ile
egitim dili Ingilizce olan devlet iiniversitesinde ogrencilerin egitim ve sosyal
deneyimlerini kesfetmek i¢in bir SWOT tablosu yardimiyla yapilandirilmis bir biligsel
goriisme gergeklestirildi. SWOT, bir sonraki boliimde agiklanan anket igin iki boyutta
ortaya ¢cikmistir. Bu boyutlar egitim ve sosyal deneyimler olarak siniflandirilmistir. Son
uygulamadan nce dlgme aracinin tutarli olmasimi saglamak igin, UU'de okuyan iranlilar
hari¢ bir grup yabanci 6grenci (n=23) {lizerinde test edildi ve veriler tanimlayici
istatistikler i¢in analiz edilmeden 6nce anketin giivenilirligi kontrol edildi. Toplam igsel
tutarliligin 0.82 oldugu tahmin edilmektedir ve bu da aracin 6grencilerin deneyimlerini

6lgmede neredeyse milkemmel derecede giivenilir oldugunu vurgulamaktadir.

IUSQ ¢ farkli boliimden olugmaktadir. Birinci boliim demografi ve 6grenci profilleri
hakkindadir, ikinci bolim 6grencilerin egitim ve sosyal deneyimleri hakkinda sorular
icerir (bes maddelik Likert dlgegi) ve son olarak ii¢lincii boliim, uluslararast 6grenciler
olarak beklentilerinin yani sira giiclenmis hisseden Iranli 6grenciler hakkinda acik uclu
sorulara sahiptir. Anketin ardindan, 2018 yaz ve giiz déneminde UU’deki farkl
fakiiltelerde egitimlerine devam eden Iranli Hazirlik Okulu, Lisans, Yiiksek Lisans ve

Doktora 6grencilerine e-posta olarak anket gonderilmistir.
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Veri Toplama Siireci

Veri toplama siirecinde veri kaynagi anket formunda kapal1 uglu ve agik uglu veri olarak
kullanilmistir. TUSQ dogrulandiktan sonra, caligmaya davet igin bir e-posta plani
hazirland1 ve bir onay formu, bir davet mesaji ve bir anket baglantis1 hazirlanmstir.
Cevrimigi arastirma anketi, tim Iranl1 6grencilerin e-posta adreslerine Uluslararasi
Ogrenci Ofisi tarafindan gonderildi. Mayis 2018 ve Kasim 2018 tarihleri arasinda 115

toplam veri sayisina ulasilmistir.
Veri Analizleri

franl1 6grencilerin egitim ve sosyal deneyimlerini ayr1 ayri kontrol etmek amaciyla
calismadaki ikinci ve liglincii arastirma sorularina cevap vermek i¢in ortalama ve standart
sapma puanlarini iceren tanimlayici istatistikler hesaplanmistir. Ayrica Windows ig¢in
IBM SPSS (Sosyal Bilimler Igin Istatistik Programi) ODTU Siiriim 20'yi kullanarak
orneklerin demografik 6zelliklerini ve profillerini ayri ayr1 bulmak i¢in tanimlayici

istatistikler kullanilmistir.

Ikinci olarak, ankette nitel okuma gerektiren 3 agik uclu soru vardi. Bunu takiben, QSR
International'in NVivo 12 nitel veri analizi yaziliminin 6grenci deneme siirtimii tarafindan
bir timevarimsal igerik ¢oziimlemesi yapilmistir ve belirlenen temalar bu arastirmanin

sonuglar boliimiinde paylasilmistir.
Arastirmanin Simirhhiklar

[k sinirhilik &zbildirim tabanli anketlerin yapisindan kaynaklanmaktadir. Katilimcilarin
gercek deneyimlerini gizleyebilecekleri ve sosyal olarak kabul edilebilir cevaplar

verebilecekleri varsayillmaktadir (Baker, 1985).

Ikinci smirlama, araci e-posta yoluyla yoneterek veri toplanmasi oldu; bu katilimcilarmn
isbirligini tesvik etme veya katilimcilarin sorularini cevaplama veya talimatlar1 agiklama
konusunda yardim saglama firsatin1 sinirladi. Ayrica e-posta anketlerinde veri toplanmast

uzun zaman almaktadir.
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Bulgular
UU'de Ogrenci Profilleri

Bulgular, iranli 6grenci popiilasyonunun, ebeveynlerinin egitim ve mesleki ge¢misleri ile
ilgili olarak yiiksek veya orta sosyo-ekonomik bir durumdan geldigini gostermektedir.
Cogu akademik basarisi yiiksek olan ve 3.50 ile 4.00 arasinda not ortalamasina sahip
ogrencilerdir. Ingilizce dil becerilerinin yani sira iyi diizeyde Tiirkge dil becerilerine de
sahiptirler. Bulgular ayrica, iranli grencilerin, egitim dili ingilizce olan uluslararas: bir
{iniversitede olma firsatin1 onlara veren yiiksek dereceli bir Uluslararas1 Universiteye

geldigini gostermektedir.
Ogrencilerin Egitim Deneyimleri

franl1 6grenciler, 6nceki bilgilerinin UU'deki egitimlerine uyum saglamak icin yeterli
olduguna ve akademik becerilerinden (not alma, yazma vb.) emin olduklarina
inanmaktadir. Ayrica, 6grenciler onlara egitim verilen yonteme asina olduklarini (6gretim
stratejileri / yontemleri) ve ders programinin dersleri kolayca takip etmelerine yardimei
oldugunu belirtmislerdir. Ders materyallerinin / faaliyetlerinin uluslararas1 bir odak
noktasina sahip oldugu ve ders hedeflerinin egitimdeki uluslararas1 standartlarla
(uygulamalarla) uyumlu oldugu bulunmustur. iranli uluslararasi dgrenciler akademik
yardima ihtiya¢ duyduklarinda Ogretim gorevlilerine ve arastirma gorevlilerine
ulasabildiklerini ve  0gretim gorevlilerinin onlarin uluslararast 6grenci olduklarin
bildiklerini rapor etmislerdir. Ote yandan, katilimcilar &gretim gorevlilerinin

yaklasimlarinin bazen ¢ok kat1 olduguna inanmaktadir.
Ogrencilerin Sosyal Deneyimleri

[ranl1 dgrenciler farkli milletlerden arkadaslar bulmayi tercih ediyorlar ve onlarla birlikte
takim halinde calisiyorlar. Hem uluslararast hem de yerel Ogrencilerin kiiltiirel
davraniglarin1 anliyorlar. Kampiiste nasil davranacaklarini bilirler, ancak smifta nasil

davranacaklarin1 bilmemektedirler. Iranli dgrencilerin uluslararas1 bir dgrenci olarak
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karsilagtiklar1 sosyal sorunlarint ¢6zebildikleri anlasilmistir ve sosyal bir sorunla

karsilastiklarinda kime danisacaklarini bilirler.
franh Ogrenciler UU'de Gii¢lenmis Hissediyor

Ayrica Iranli égrenciler UU'niin ¢ok kiiltiirlii ve ¢ok dilli ortami nedeniyle giiclenmis
hissediyorlar ve 6gretim gorevlileri onlarin uluslararasi 6grenci olduklarini bildikleri igin
kendilerini rahat hissederler. Buna ek olarak, Ingilizce dil becerilerine giivendikleri ve
ihtiyaglarini iiniversitedeki idari personele Tiirkce etkili bir sekilde iletebildikleri i¢in

kendilerini giigclenmis hissederler.
Tartisma

franl1 dgrencilerin egitimleri icin UU'yii tercih etmelerinin temel nedenleri konusunda da
benzer sonuglar elde edildi. Kondakei (2011) “is bulmak”, “Tiirkiye'de akraba, aile tiyesi
veya es sahibi olmak”, “burs almak”, “akademik kalite”, “calisma alani, kurum”,
“ogrenme arzusu/farkli bir kiiltiir yasamak™ ve* “Tiirk halki ve Tirk kiiltiirii” sebepleri
ogrencileri Tiirkiye'ye gelmek igin etkilemektedir. Bu temel bulgular, Iranli grencilerin
“yiiksek egitim kalitesi”, “bir ise bagvurma firsat1”, “llkesine yakinlik ve kiiltiirel

benzerlikler”, “seckin miihendislik fakiiltesi” ve “arkadaslar” nedeniyle UU'de okumaya

karar verdiklerini gdsteren mevcut arastirmalarla tutarlidir.

Mevcut arastirmaya benzer sekilde Murphy (2007) katilimcilarin ¢gogunun uluslararasi
gorevlere katilmanin onlara yardimcr oldugunu belirtmistir. Ornegin, 6grenciler
uluslararas1 akademik kongreler/konferanslar araciligiyla ag olusturma ya da katilma ve
yurt disindan meslektaglariyla isbirligi yapma firsat1 buldular. Ayrica yurtdisinda egitim
alarak cesitli egitimsel deneyimler ve bakis agilar1 kazanmislardir. Ayrica, 6grenciler
uluslararasilagmanin onlara kisisel gelisimlerini ve kiiresel olarak gerekli becerileri

gelistirmeleri i¢in bir avantaj sagladigin belirtti.

Arastirmamiz dogrultusunda, yurtdisinda egitimin 6grencilerin yasam tarzlari ve sosyal
deneyimleri tizerinde bir etkisi oldugundan bahsedildi. Ayrica okuduklar1 farkli tilkenin
kiiltiirii (sosyo-kiiltiirel fayda) hakkinda bilgi edinirler (Li ve Bray, 2007). Knight'a (1999)
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gore, hem akademik personel hem de 6grenciler, farkl kiiltiirlerle ilgili 6nyargilarini ve
olumsuz diisiincelerini 6nlemelerine yardimei olan uluslararasi deneyimlerden olumlu
etkilendiler. Ayrica, uluslararasilasmanin en 6nemli faktorlerinden biri, farkli tilkeler
arasinda kiiltiirel ¢esitliligin benimsenmesi ve iyi iletisimsel kiiltiirlerarasi becerilere sahip

ogrencileriydi.

Uygulamaya Etkileri

Bu ¢ikarimlar, ayn1 zamanda, uluslararasi liniversite 6grencilerinin iiniversite yillarinda
egitim ve sosyal etkinlikler konusundaki deneyimlerine iliskin anlayisa 151k tutacak olan
bu ¢alismanin yiiriitilmesinin mantigini1 yansitmaktadir ve mevcut en iyi deneyimlerin ve
uygulamalarin diger uluslararas1 6grencilerin diizenlemeleri i¢in gegerli olup olmadigi

konusunda fikir vermektedir.

Bu calismada 6grenciler i¢in sosyal etkilesimlerin cogunun hem sinif i¢inde hem de sinif
disinda gergeklestigi  bulunmustur. Katilimeilarin  kampiisteki diger uluslararasi
ogrencilerle birden fazla smifta baglantida olduklari ortaya c¢ikmustir. Ogrencilerin
etkilesiminin, bagkalariyla baglantt kuran katilimcilarin fikirlerini paylagsmalarina,
birbirlerini desteklemelerine ve akademisyenlere kolayca aktarmalarina yardimci oldugu
aciklanmistir. Paylasilan firsatlar, hizmetler, faaliyetler ve diger destek sistemleri
uluslararasi 6grencilerin tiniversite yillarinda basarisini kolaylastirmak ve yardimci olmak
icin mevcut olmast gereken destek mekanizmalarina birkag 6rnektir. Wolf-Wendel
(2003), kadmlarin kurumlarinin kiiltiiriiyle baglantt kurma duygusuna sahip olma
gereksinimlerini belirtmistir. Yer ve sosyal baglanti hissini arttirmak igin, dersler sirasinda
bir arkadas grubu ¢ok popiilerdir (Deutsch ve Schmertz, 2011). Diger yandan,
katilimcilarin ¢ogu yerel oOgrencilerin kiiltiirel davraniglarii anlamamaktadir ve
smiflardaki kiiltiirel farkliliklar nedeniyle yanlis anlagilabilmektedir. Sonug¢ olarak,
uluslararas1 6grencilerin kiiltlirline asina olduklar igin farkli milletlerden arkadaslar

edinmislerdir.

Bu calismadaki 6grenciler, liniversite personeli ile iletisim kurma ve Tirk¢e konusma

giicliigii ile ilgili baz1 zorluklardan bahsettiler, ¢iinkii bazilar1 ingilizce konusamiyordu.
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Bu ¢alisma, Ingilizce dil becerilerini kullanma ve &grencilerin iiniversitedeki egitim ve
sosyal mesguliyetleri arasinda uyumlu bir iliski oldugunu ortaya koymustur. Ilgili
bulgular, 6grencilerin dersleri Ingilizce oldugu zaman kolayca takip edebildigini
gostermistir. Ayrica, uluslararasi gecerliligi olan ders materyalleri/aktiviteleri 6grencilerin
kendilerini giiclenmis hissetmelerini saglamistir. Bu dogrultuda, siifta 6grendikleri her
sey uluslararas1 gegerlilige sahipti, bu da ders hedeflerinin bu alanda uluslararasi

standartlarla (uygulamalar) uyumlu oldugu anlamina gelmektedir.

Bu ¢alismada yer alan 6grenciler, kendi alanlarinda mentor ve uzman olarak goérdiikleri
ogretim tyelerinden de yararlanmistir. Bu bulgular, kurumlarin 6gretim dyeleri ile
uluslararasi 6grenciler arasinda, uluslararasi 6grencilerin egitim ve sosyal deneyimlerini
ve karakterlerini destekleyen pedagoji bilincini igeren iliskiler yaratmak igin firsatlar

bulmasi gerektigini dogrulamaktadir.

Buna ek olarak, mevcut arastirmadaki ogrencilerin diger 6grencilere ve 6zellikle de
yabanci 6grencilere kendileri bagli hissettikleri belirtilmistir. Bu 6grencilerin derslerde bir
miifredata ihtiyaci vardir ve 6grenim siireglerini ders programina gore diizenlerler ¢linkii

bazen kendilerinden ne beklendigini anlamadiklarini ifade etmislerdir.

Gelecekte Yapilacak Arastirmalar I¢in Oneriler

Mevcut arastirmanin bulgulart ve siirliliklart ile ilgili olarak, gelecekteki arastirmalar
icin bazi ¢ikarimlar mevcuttur. Bu arastirmanin sonuglarini yerine getirmek icin, soz

konusu alanlarda daha fazla ¢alismanin yapilmasi 6nerilmektedir.

Universitelere Tiirkiye'de daha fazla iiniversite, idari personel, dgrenci, veli gibi daha
fazla paydas dahil ederek uluslararasi 6grencilerin hem egitim hem de sosyal zorluklar
tizerine daha fazla aragtirma yapilmalidir. Ayrica bu ¢alisma, 6grencilerin basarilarini ve
ayarlamalarini tesvik etmek i¢in firsatlar saglamak amaciyla daha ayrintili olarak analiz
edilmesi gereken tiniversitelerde ortaya ¢ikmis olan bu deneyimlerin bir listesini ortaya

koymustur.
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Ayrica, bu arastirma sadece bir grup katilimer ile sinirl kalmistir. Bu nedenle, ¢alismanin
orneklem grubu daha genis olabilir ve sadece Iranli dgrenciler degil, ayn1 zamanda

Tirkiye'de egitim goren diger yabanci 6grenciler de arastirilabilir ve karsilastirilabilir ve

bu da 6nemli sonuglar verebilir.
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