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ABSTRACT

BIDIRECTIONAL EFFECTS BETWEEN PARENTING AND TEMPERAMENT
IN RELATION TO CHILDREN’S SELF-CONCEPT

Bahtiyar Saygan, Bahar
Ph.D., Department of Psychology
Supervisor: Prof. Dr. Sibel Kazak Berument

January 2020, 128 pages

Although parenting and temperament have been investigated for many years,
bidirectionality between them is a point of interest recently (Kiff, Lengua, &
Zalewski, 2011). The current study aimed to investigate the cross-lagged effects
between, temperament (i.e. behavioral inhibition) and parenting (i.e. maternal
overprotectiveness and autonomy support) in relation to preschool children’s self-
concepts. In total, 180 children (93 females [51.7%], and 87 males [48.3%]; Mage =
61.15, SDage = 8.56) and their mothers participated in the study, and they were
assessed in two time points with eight months interval. Children’s perceived self-
concepts were assessed with a puppet interview method via Child Self-View
Questionnaire (Eder, 1990) and Berkeley Puppet Interview (Ablow & Measelle,
1993). Mothers responded to Parental Overprotection Measure (Edwards, Rapee, &
Kennedy, 2008) to assess maternal overprotectiveness, Parenting Styles and
Dimensions Questionnaire (Robinson, Mandleco, Olsen, & Hart, 2001) to assess
maternal autonomy support, and Early Childhood Behavior Questionnaire (Putnam,
Gartstein, & Rothbart, 2006) to measure the behavioral inhibition of children in both
two waves of data collection. Data were collected through home/kindergarten visits.

The data were analyzed using two sets (for two different parenting styles each) of
iv



cross-lagged panel analyses. Results revealed that Time 1 (T1) assessments of
children’s self-concept, behavioral inhibition, maternal overprotectiveness and
autonomy support predicted their Time 2 (T2) assessments. Additionally, T1
maternal overprotectiveness positively predicted T2 behavioral inhibition; also, both
T1 behavioral inhibition and T1 self-concept negatively predicted T2 maternal
autonomy support. Results were discussed in the light of literature regarding the
nature of temperament-parenting bidirectionality and the effects of Turkish culture.

Keywords: Maternal overprotectiveness, Maternal autonomy support, Behavioral

inhibition, Self-concept, Preschool
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EBEVEYNLIK VE MIZACIN CIFTYONLU ETKILERI ILE COCUKLARIN
BENLIK KAVRAMLARI ARASINDAKI ILISKiLER

Bahtiyar Saygan, Bahar
Doktora, Psikoloji Boliimii

Tez Danigmani: Prof. Dr. Sibel Kazak Berument

Ocak 2020, 128 sayfa

Ebeveynlik ve mizag iizerine uzun yillardir arastirma yapilmasina ragmen
aralarindaki c¢ift yonlii etkilere yonelik aragtirmalar son zamanlarda yayginlasmistir
(Kiff vd., 2011). Bu arastirmanin amaci, annelerin ebeveynlik (asir1 korumacilik ve
ozerklik destegi) ve c¢ocuklarin mizaci (davranigsal ketlenme) arasindaki ¢iftyonlii
etkilerin, okul 6ncesi yastaki ¢ocuklarin benlik kavramlari tizerine olan etkilerini
incelemektir. Bu baglamda arastirmanin 6rneklemini, 180 ¢ocuk (93 kiz [%51.7], 87
oglan [%48.3]; Ort,,, = 61.15, SS,,; = 8.56) ve anneleri olusturmustur. Arastirma
kapsaminda 8 ay arayla iki Ol¢lim alinarak boylamsal degisimler ve caprazlama
etkiler test edilmistir. Arastirma verileri ev veya kres/anaokulu ziyaretleri ile
toplanmistir. Arastirmada her iki 6l¢lim siirecinde de veri toplama araci olarak;
cocuklarin algilanan benlik kavramlarinin belirlenmesi amaciyla kukla goériismesi
yonteminin kullanildigi Cocuk Kendilik Algist Olgegi (Eder, 1990) ve Berkeley
Kukla Goriismesi (Ablow ve Measelle, 1993) o6lgekleri; annelerin asir
korumaciligmin 6lgiilmesi amaciyla Ebeveyn Asir1 Korumacilik Olgegi (Edwards
vd., 2008), 6zerklik desteginin dl¢iilmesi amaciyla Ebeveynlik Stilleri ve Boyutlar
Olgegi (Robinson vd., 2001) ve cocuklarin davranissal ketlenmesinin &lgiilmesi

amaciyla  Erken Cocukluk Davranis Anketi (Putnam vd., 2006) olcekleri
Vi



kullanilmistir. Arastirma kapsaminda elde edilen veriler, iki set (iki farkli ebeveynlik
stili i¢in) halinde Capraz Baglanmis Panel Analizleri kullanilarak analiz edilmistir.
Arastirma sonucunda, birinci zamanda 6l¢iim alinan ¢ocuklarin benlik kavramlar: ve
davranigsal ketlenmesi ile annelerin asir1 korumaciligi ve ozerklik destegi, ikinci
zaman Ol¢limlerini yordamistir. Birinci zamandaki annenin asir1 korumacilidi, ikinci
zamandaki ¢ocugun davranigsal ketlenmesini olumlu yoénde yordarken g¢ocuklarin
birinci zamandaki hem davranissal ketlenmesi hem de benlik kavramlari, annelerin
ikinci zamandaki 6zerklik destegini olumsuz yonde yordamistir. Elde edilen
bulgular, ebeveynlik-mizag ¢ift yonliligi ve kiltiir etkileri baglaminda ilgili literatiir
1s1g1inda tartisilmistir.

Anahtar kelimeler: Asir1 korumacilik, Ozerklik destegi, Davramsgsal ketlenme,

Benlik kavrami, Okul 6ncesi.
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CHAPTER 1

INTRODUCTION

1.1 Overview

It has been widely accepted that the self-concept development is a multifaceted
process extending throughout the lifespan and can be considered as “the cornerstone
of both social and emotional development” (Kagen, Moore, & Bredekamp, 1995, p.
18). Self-concepts of children have been theoretically associated with various intra-
and inter- personal factors (Brown, Mangelsdorf, Agathen, & Ho, 2008; Harter,
2006), including parenting (e.g. Harter, 2012) and temperament (e.g. Hintsanen,
Alatupa, Pullmann, Hirstio-Snellman, & Keltikangas-Jarvinen, 2010). EXxisting
literature on children’s self-concepts has been mainly focused on middle childhood
and adolescence years, whereas self-concepts in early childhood, particularly
preschool years, has been relatively overlooked (Marsh, Ellis, & Craven, 2002). In
addition, although the unique effects and direct links between parenting and
temperament have been investigated for many years, bidirectionality between them is
a point of interest mostly in recent years (e.g. Cook & Kenny, 2005; Klein et al.,
2018). A number of studies indicate that parenting has an essential influence on child
outcomes in all developmental domains including temperament and simply stated
that “parenting drives temperament” (Arnott & Brown, 2013; Bullock et al., 2018).
On the other hand, there is also a growing literature pointing how child’s
temperament shapes parenting. Among many factors, child him/herself seems to be
one of the most important “determinant” of parenting (e.g. Laukkanen, Ojansuu,
Tolvanen, Alatupa, & Aunola, 2014; Rubin, Nelson, Hastings, & Asendorpf, 1999).
That is to say, researchers suggest that parenting behaviors may change according to
the characteristics (namely temperament) of their children (Rothbart & Ahadi, 1994);
which asserts the statement that “temperament drives parenting”. In this context,

today it is well-known that, in addition to both children’s and parents’ characteristics
1



directly contributing to child outcomes, they also influence one another in a
bidirectional manner, and development occurs through those reciprocal transactions
between child characteristics and parenting (e.g. Kiff et al., 2011; Ryan & Ollendick,
2018; Sameroff & Mackenzie, 2003; Zadeh, Jenkins, & Pepler, 2010). Yet, to the
best of our knowledge, the directions of particularly children’s behavioral inhibition
and mothers’ overprotectiveness and autonomy support have not been examined in
relation to self-concept. So, the current study was designed to investigate the
bidirectionality between temperament and parenting in relation to preschool-age

children’s self-concepts by utilizing cross-lagged panel models.

Therefore, in the following sections, first, self-concept will be explained including its
definitions, developmental processes, perceptions particularly around preschool-age,
and antecedents and consequences of it. Second, temperament -particularly
behavioral inhibition- and its link with self-concept will be stated. Third, parenting
will be clarified with is dimensions of maternal overprotectiveness and autonomy
support, and their links with children’s self-concept. Forth, bidirectionality between
temperament and parenting will handled in detail. Finally, the current study will be
explained including its aims and hypotheses.

1.2 Self-concept

Self-concept is basically defined as “a schema of oneself” in which it impacts how
one feels about oneself, and how he/she perceives and interprets his/her environment
(e.g. Harter, 1998). It is characterized as the set of attributes, attitudes, and values
that an individual believes or defines who he or she is (see Brummelman &
Thomaes, 2017 for a review). In the literature, self-concept acts as an umbrella term
consisting of self-related notions such as self-representation, self-perception, self-
appraisal, self-evaluation, self-identity, self-worth, self-esteem, and in general sense
of self are among the most forefront ones (e.g. Harter, 2012; Leary & Tangney,
2003). From a broader perspective, the common ground of all can be stated as they
all are “evaluative” in nature either positive or negative way. In this context, as

suggested by James (1892) who is one of the pioneers of this field of research, and
2



his followers (e.g. Harter, 2006), “I-self” (one’s awareness of him/herself as a unique
individual) is considered as a subject and thus evaluator; whercas “Me-self” is
considered as an object and thus evaluated. Me self is seen as the knowledge about
the self or the ways of defining the self, and obviously the clearest reflection of the
construction of one’s self-concept (Harter, 2012; Spencer, Swanson, & Harpalani,
2015; Thompson, Winer, & Goodvin, 2011).

Although most of those terms related to self might be used interchangeably up to
some extent, there are differences regarding their meanings and referents (Leary &
Tangney, 2003). Specifically, self-esteem, as one of the widely investigated self-
phenomena in the literature, refers to an evaluation of one’s own worth or value as an
individual (Butler & Gasson, 2005; Harter, 2012). Self-esteem in the literature is
conceptualized by two sub-dimensions which are “global self-esteem/worth” and
“domain-specific self-concept”. Particularly, global self-esteem/worth is defined as
“how much one likes oneself as a person” and widely used interchangeably with the
term self-concept (e.g. Brummelman & Thomaes, 2017; Harter, 2012; James, 1892).
In addition, domain-specific self-concept refers to the distinct domains for
evaluations of one’s attributes such as social, scholastic, or athletic competences and
physical appearance (Harter, 2012). It is evidenced by many researchers that if
perceived accomplishments are in line with their ideals, high self-esteem will be
experienced; whereas in case that there is a discrepancy between their actual selves
(real-self) and their aspirations (ideal-self), their self-concept will be affected
negatively (Harter, 2012; James, 1892; Oosterwegel & Oppenheimer, 1993; Ustiin &
Akman, 2002). Additionally, the relevance of the topic for a person is also important
for his/her self-esteem; that is, whether being good or bad in a certain topic could
affect self-esteem if only the topic matters to the person her/himself or for the
significant others (Harter, 1998; Cimpian, Hammond, Mazza, & Corry, 2017). A
number of researchers suggested that children’s self-esteem have stability over time,
even though fluctuations are possible (e.g. Trzesniewski, Brent, & Robins, 2003).
Accordingly, self-appraisal (which is defined as the individual’s own judgment about
his/her own strengths and weaknesses) is also considered as a key to self-esteem and

sense of competence in childhood (Spencer et al., 2015).
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In addition, other self-related terms which are widely used as interchangeably with
the term self-concept are self-evaluation and self-representation. Specifically, self-
evaluations seem to stem from both judgments towards one’s own self and
internalizations of significant other’s evaluations which together develop self-
understanding capacity (Stipek, 1995), shape self-representations and become
integrated into the self-concept (Cole et al., 2001; Harter, 2006). So, some
researchers use the term self-evaluation to refer self-development (Stipek, Gralinski,
& Kopp, 1990). Moreover, self-representation which is basically defined as “who
you think you are” refers both physical (e.g. gender, age) and psychological (e.g.
shy, friendly) definitions of one’s own self, and integrated into the child’s self-
concept (Thompson et al., 2011). In the current study, self-concept was taken from
children themselves as a perceived indicator of their self-development, which

represents their self-evaluations, representations, and global self-worth.

Specifically, from infancy to the end of adolescence is critical for the understanding
of self-concept development. So, the following section will focus on self-concept

from a developmental perspective.

1.2.1 Self-concept from a developmental perspective

The sense of self begins from the very early phases of children’s lives. That is, as
early as 2-3 months of age, infants start paying attention to their own body
movements, which shows infants’ perceptual ability to specify themselves (Rochat,
1998). In addition, the age range of 15 and 18 months is essential in terms of the
emergence of “Me-self” as planting the seeds of self-recognition, which is seen as an
early marker of the self-development (Brownell, Zerwas, & Ramani, 2007; Harter,
2001; Lewis & Ramsay, 2004). Then, by the age of 18 to 30 months, with the
developing language skills, verbal expressions of self-representations enable a more
enduring portrait of the self (Fivush, 2011; Harter, 2001). Also, physical self-
recognition (also called as bodily self-awareness) begins to be observable at this age
period by their identification of themselves in the mirror (Brownell et al., 2007,

Lewis & Ramsay, 2004; Rochat, 2009). So, within the first two years, children
4



develop basic self-knowledge of being a unique, separate and permanent entity
(Rochat & Striano, 2000). Especially from the second year of life, toddlers become
able to understand parental evaluations (e.g. “You are a smart girl”), and over time
begin to use them in their own self-definitions (Harter, 2001). Also, another
indication of developing self-representations at this age is increasing insistence on
their perceived competencies like “do it myself” (Stipek et al., 1990). After that,
around the age of three, along a rapid expansion seen in their self-representations,
they predominantly use concrete characteristics, rather than abstract ones, which are
observable such as appearances (e.g. “I have a blonde hair”), possessions (e.g. “I
have a big dinosaur”), abilities (e.g. “I can run fast”) in their self-definitions (e.g.
Harter, 2006). Also, they increasingly use their emotions and psychological traits
(e.g. “I am happy”) in those self-definitions (Thompson et al., 2011). Finally, Eder
and Mangelsdorf (1997, p. 226) stated regarding the self-development of three-year-
old children that “they possess common underlying dispositional constructs for

organizing information about themselves.”

Preschool years from the beginning of four years of age, on the other hand, are the
times children begin to form more abstract views of themselves (Brummelman &
Thomaes, 2017; Cimpian et al., 2017). Young children’s self-representations in this
age period become more meaningful, begin to gain a gradual consistency,
complexity and multidimensionality (as compared to their past unidimensional
thinking), based on their perceptions of physical, temperamental, and psychological
characteristics (Brown et al., 2008; Marsh, Ellis, & Craven, 2002, Measelle, John,
Ablow, Cowan, & Cowan, 2005). Also, from the four years of age, preschoolers’
capacity to conceptualize their sense of self as persistent over time starts to develop
(Povinelli & Simon, 1998). Likewise, Brown and colleagues (2008) reported that
they can understand their own unique psychological characteristics from preschool
years. In addition, one of the most considerable developments related to their self in
this age period is their perspective-taking skills that help them to understand others’
viewpoints. Thus, in line with those perspective-taking skills, their understanding
and definition of their own self-concepts advance (Dweck, 1998). At the same time,

preschool-age children begin to use social comparisons along with the social
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interactions with others, especially comparing the self with their peers in
kindergarten (Rhodes & Brickman, 2008). Finally, although some researchers claim
that the concept of global self-worth does not develop until middle childhood years,
and therefore not reliable to study it before that age period (Harter, 1998); recent
studies suggest that behavioral representations of self-concept starts to be observed
from early childhood (Cimpian et al., 2017); thus, preschool-age children
(particularly from four years of age) can reliably evaluate their sense of self (Marsh,
Debus, & Bornholt, 2004). More detailed discussions on this debate will be handled

in the following section.

1.2.2 Perceived self-concept in preschool years

There are debates in the literature regarding the accuracy of self-representations (i.e.
perceived self-concept) of young children, especially before the middle childhood.
On the one hand, there are researchers claiming that self-evaluations tend to be
unrealistically positive -“positivity bias”- up to the end of early childhood
(Boseovski, 2010; Eccles, Midgley, & Adler, 1984; Harter, 1998; Marsh, 1990;
Trzesniewski, Kinal, & Donnellan, 2011). That is, 4-year-old children are likely to
overestimate their personal abilities or performance since they are unaware of their
incapabilities (Schneider, 1998). More specifically, Harter and Pike (1984) stated
that early childhood (particularly until the age of eight) is too early for children to
differentiate between their abilities, due to their lack of coherence and organization
skills. The most prominent reason for that unawareness and inabilities seems to be
children’s normative cognitive limitations at that age period (Harter, 1998, 2006,
2012). These cognitive limitations are, firstly, inability to make social comparisons
in order to evaluate their competencies (through comparing their own performance
with someone else’s). Rather than social comparison, they rely on temporal
comparison in which they compare their current capabilities with their own past
capabilities (i.e. “how I am performing now, compared to when I was younger”), but
not compared to someone else’s performance. Secondly, having a difficulty to
distinguish between actual and desired abilities is another factor which stems from

those cognitive limitations of this age group. Thirdly, rudimentary perspective-taking
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skills impede children from making realistic self-evaluations, since their
developmental egocentrism blocks their tendency to consider viewpoints of others
(Selman, 2003). Further, it is very common that preschoolers expose
overwhelmingly positive feedback for their any exertions rather than only real
successes (Mantzicopoulos, 2006), which might have an effect on their optimistic
self-evaluations. At the same time, there are researchers who put forward the idea
that the positivity bias of children has an adaptive function (and so beneficial) at
early years, by protecting them against negative conclusions of their self-perceptions
(Nelson et al., 2009).

On the other hand, recent studies stating that, despite the abovementioned cognitive
limitations, children in preschool-age are capable of reporting their own emotions
regarding their selves coherently, meaningfully, and thus reliably (Brown et al.,
2008; Cimpian et al., 2017). That is to say, perceived self-concept reporting of
children focuses on “perceptions” of their own capabilities (which reflects their self-
esteem), rather than on their actual social, emotional, or psychological qualities.
Therefore, children can be asked to identify which statements describe what they are
like, so that consistent responses to items indicating children’s self-knowledge can be
obtained beginning from preschool years (Goodvin, Meyer, Thompson, & Hayes,
2008). Also, there are recent studies indicating that 5-year-old children can even
make reasoning about their self-esteem (e.g. Harris, Donnellan, & Trzesniewski,
2017). Similarly, Marsh and colleagues (2002) stated that preschool children from
four years of age can report their self-concepts reliably in many dimensions; yet, they
suggested that assessment method should be appropriate to children’s developmental
levels. That is, simplified item contents, as well as individually administered
response formats (e.g. puppet interview, pictorial assessment method, etc.), are
highly recommended to get reliable data from preschool-age children. In line with
that, Cimpian and colleagues (2017) recently stated that the reason why past research
claimed unreliability of preschool-age children’s immature self-evaluations was
because of improper task context (e.g. complicated or age-inappropriate
measurement tools that heavily rely on linguistic capacity), but not the inadequacy of

children (Brown et al., 2008). So, it was reported that children between the ages of
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four and seven can flexibly and even context-sensitively evaluate their sense of self
(Marsh et al., 2004). All in all, although recent studies present evidence about the
four-year-old children’s ability for self-evaluations, it is still a debated topic
(Cimpian, 2017; Hermes et al., 2015). Thus, there is a need for further studies with
preschool-age children, since beginning from preschool years, children’s optimistic
self-evaluations get more realistic than before, and thus their perceived self-concept

reports become much more reliable.

Throughout the developmental periods, there are many factors that influence self-
perceptions and self-concept development of children, as well as the factors that are
affected by self-concepts. Thus, both antecedents and consequences of children’s

self-concepts will be examined in the following sections.

1.2.3 Antecedents of children’s self-concept

There are many factors that have an effect on children’s self-development (e.g.
Harter, 2012). Although recent behavioral genetic studies suggest that individual
differences in self-esteem might partially stem from genetic factors (Neiss,
Stevenson, Legrand, lacono, & Sedikides, 2009; Pfeifer & Peake, 2012), the majority
of the existing evidence pointed out the role of environmental influences. Among
those, socialization of the children, particularly by their parents, comes into
prominence (Harter, 2006). Especially in preschool years, parents are considered by
their children as the most credible sources of information regarding their emerging
sense of self (Cahill, Deater-Deckard, Pike, & Hughes, 2007; Oosterwegel &
Oppenheimer, 1993). So, the quality of parent-child interactions (including positive
parenting attitudes and behaviors) play a critical role for children’s self-concept
(Coplan, Findlay, & Nelson, 2004; Nelson, Rubin, & Fox, 2005). Specifically,
parental sensitivity (which is basically characterized as warmth, reciprocity, support,
and responsiveness towards child’s signals) is found as promoting sense of self by
fostering self-esteem and positive self-concept (Hornbuckle, 2010; Kochanska,
2002), through helping the child to develop positive core beliefs about themselves

(Clark & Symons, 2000). In addition, a secure parent-child attachment is seen as one
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of the important precursors of high self-esteem, since those children construct
internal working models that they are worthy, lovable, and capable (Bowlby, 1982;
Goodvin et al., 2008; Peter & Gazelle, 2017; Pinto, Verissimo, Gatinho, Santos, &
Vaughn, 2015; Verschueren, Doumen, & Buyse, 2012). Therefore, these positive
parenting practices including love and respect towards the child would foster his/her
positive self-representations both within the family context (e.g. “I am loved, valued,
accepted”) and in the more global self-evaluations (e.g. “I am worthwhile, secure,
and autonomous”) (Feiring & Taska, 1996). On the contrary, Baumrind (1983) stated
that people whose parents were less affectionate/nurturing or had a lack of guidance
and structure might have lower levels of both implicit (i.e. unconscious, automatic or
spontaneously emerging) and explicit (i.e. consciously and overt) self-esteem.
Accordingly, when focusing on the negative parenting domains, emotionally cold
and unresponsive parenting was found to be associated with low self-worth in
children depending on their parents’ verbal or nonverbal messages (Cahill et al.,
2007).

While the role of parents starts from the beginning of life, the influence of peers
become increasingly important from preschool years. The social network of
preschool-age children expands with the beginning of kindergarten, and it increases
the importance attributed to socialization practices. It is widely evidenced that social
acceptance is quite influential for a positive self-concept (e.g. Verschueren et al.,
2012). For instance, Nelson and colleagues (2005) found that peer acceptance at the
age of four positively predicted perceived physical competence and self-esteem at
the age of seven; which implies the importance of social approval as early as
beginning of preschool ages (Leary & Baumeister, 2000; MacDonald, Saltzman, &
Leary, 2003). Accordingly, Zimmer-Gembeck, Hunter, and Pronk (2007) concluded
that, being liked as a playmate by peers seems to lead to a more positive self-concept

of preschool-age children in the domain of perceived social competence.

Furthermore, a child’s own characteristic, or temperament, is another factor affecting
their self-concepts (Brown, Mangelsdorf, Neff, Schoppe-Sullivan, & Frosch, 2009;

Thompson et al., 2011). Specifically, it was reported that effortful control domain of
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self-regulation, as one of the core components of temperament (Rothbart & Bates,
2006; Rothbart, Ellis, Rosario-Rueda, & Posner, 2003), enables school-age children
to develop better adjustment skills in negative or challenging situations, enhance
their academic self-efficacy, increase their positive self-beliefs, and positively affects
the child’s sense of self (Liew, McTigue, Barrois, & Hughes, 2008; see Nigg, 2017
for a review). In addition, among various temperamental characteristics, behavioral
inhibition was reported as negatively predicting children’s social competence
especially for girls (Hintsanen et al., 2010). Similarly, Rubin, Chen, McDougall,
Bowker, and McKinnon (1995) reported that early social withdrawal predict later

loneliness, depression, and negative self-evaluations of social competence.

Gender is another factor that plays a role in self-appraisals of children, especially if
parents act according to gender roles and children receive gender-specific feedbacks
regarding their behaviors (Spencer et al., 2015). For instance, it was reported that
both parents and teachers provide more negative feedbacks to girls than boys,
although there was no gender-based differences in actual performances (Lewis,
Allessandri, & Sullivan, 1992), which leads to negative self-evaluations of girls
(Spencer et al., 2015). Similarly, Pinto, Gatinho, Fernandes, and Verissimo (2015)
reported that there is a gender difference in preschool-age children’s self-concepts
for the benefit of boys. Yet, Mantzicopoulos (2004) reported that, around five years
of age, girls evaluate their social competence more positive compared to boys. On
the other hand, there are also studies reported no gender differences among
preschool-age children in terms of their self-concepts (e.g. Goodvin et al., 2008;
Jambunathan & Hurlbut, 2000). Thus, further investigations are required to clarify
the relationship between gender and self-concept development during the preschool

years.

Finally, another factor affecting self-esteem and self-concept development of
children is physical appearance or body perception (especially weight status in these
ages), which is found to be related to gender (e.g. Buhlmann, Teachman, Naumann,
Fehlinger, & Rief, 2009; Davison & Birch, 2001; Lau, Cheung, & Ransdell, 2008).

That is, although both girls and boys are equally satisfied with their appearance in
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the early childhood (Harter, 2001), girls increasingly learn that they are evaluated
based on their physical appearances, more than that of their character, feelings, or
potential (McKinley, 1999); and hereby how they look becomes more important for
girls and influences their self-concept strongly either a positive or a negative way
(Asthana, 2012).

1.2.4 Consequences of children’s self-concept

Early self-perceptions serve many functions that lead to either positive or negative
outcomes depending on its content and valence (e.g. Harter, 2012; Verschueren,
Buyck, & Marcoen, 2001). Harter (2006) indicated that, social and emotional
development is among the most critical ones. That is, self-concepts affect how
children interpret and give meaning to their everyday experiences, how they create
and sustain social bonds, enhance their social acceptance and likability, and be able
to identify and achieve their goals. Therefore, self-concepts are crucial to develop
and maintain a healthy socioemotional development, and a coherent sense of self
throughout life. In addition, motivation to engage in new activities, the way of
reacting towards challenges or failures, and emotions after their various experiences
are affected by children’s overall sense of self (Brummelman & Thomaes, 2017,
Harter, 2012; Leary & Baumeister, 2000).

More specifically, a positive sense of self is associated with higher academic
achievement and sense of competence (see Valentine, DuBois, & Cooper, 2004 for a
review), lower levels of risk of developing depression (Orth, Robins, Meier, &
Conger, 2016), better life satisfaction in both childhood (Terry & Huebner, 1995)
and adolescence (Leung & Zhang, 2000), in addition to overall psychological well-
being in the long-run (Ciarrochi, Heaven & Davies, 2007). On the other hand, as
expected, negative self-concept yields negative outcomes, as well. Those negative
outcomes range from difficulties in functioning of the child (such as dysfunctional
attitudes about achievement, dependency and self-control) to the psychopathological
severity such as mood and behavioral problems, and personality disorders such as

narcissism (Brummelman, Thomaes, & Sedikides, 2016; Nelson et al., 2009; Otani,
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Suzuki, Matsumoto, & Shirata, 2017). More specifically, there are a number of
studies that considered low self-esteem (or negative self-concept) as a vulnerability
factor to mental illnesses (Bardone, Vohs, Abramson, Heatherton, & Joiner, 2000),
relationship dissatisfactions (DeHart, Murray, Pelham, & Rose, 2003), eating
disorders (Heatherton & Baumeister, 1991), aggression (Robins, Donnellan,
Widaman, & Conger, 2010), physical illnesses (Li, Chan, Chung, & Chui, 2010) and
even suicidal tendencies (Harter, Marold, & Whitesell, 1992). It is noteworthy that,
early self-perceptions, especially the negative ones, are prone to show long-time
stability in their consequences (Kernis, Greenier, Herlocker, Whisenhunt, & Abend,
1997).

Children’s temperamental characteristic (particularly behavioral inhibition), and its

associations with children’s self-concept will be explained in the following sections.

1.3 Temperament

Temperament is defined as “constitutionally based individual differences in
behavioral characteristics, especially those reflecting reactivity and self-regulation,
that are relatively consistent across situations and over time” (Goldsmith et al., 1987,
Rothbart & Bates, 2006). Temperamental characteristics are widely accepted to
provide a foundation for socioemotional and personality development with its
stability (though fluctuations are possible) across the lifespan (Carranza, Gonzalez-
Salinas, & Ato, 2013; Casalin, Luyten, Vliegen, & Meurs, 2012; Dyson et al., 2015;
Gartstein & Rothbart, 2003; Putnam, Rothbart, & Gartstein, 2008; Rothbart & Bates,
2006). In the context of this foundation, it is reported by many researchers that
temperament both affects and affected by the environmental factors (especially the
quality of parental child-rearing), and has essential influences on later development,
particularly socioemotional aspects as social competence (Corapci, 2008), and self-
concept development of children (e.g. Hintsanen et al., 2010; Thompson et al.,
2011).

12



Among various temperamental characteristics, behavioral inhibition is one of the
domains that stands out in terms of developmental outcomes, which will be

explained in detail in the following section.

1.3.1 Behavioral inhibition

Behavioral inhibition is one of the temperamental characteristics which is basically
defined by Kagan (1989) as “consistently shy and affectively restrained” (p. 668),
and is characterized by biologically based shyness, fearfulness, social reticence,
anxious feelings and negative affection towards novelty, and resistant behaviors in
the presence of unfamiliar people, objects, places, and settings (Bishop, Spence, &
McDonald, 2003; Coplan & Rubin, 2010; Fox, Henderson, Marshall, Nichols, &
Ghera, 2005; Kagan & Fox, 2006; Rubin, Burgess, & Hastings, 2002). It is a quite
common temperamental characteristic that around 15-20% of typically developing
children have reported to be behaviorally inhibited (Chronis- Tuscano et al., 2015;
Degnan, Almas, & Fox, 2010). Those children with behavioral inhibition
predominantly tend to have both physiological and behavioral signs of severe
arousability and negativity in novel situations (Rothbart, 2004), they react by
fretting, crying, and/or clinging to the mother (see Hirshfeld-Becker et al., 2008 for a

review).

Behavioral inhibition has various early predictors including biological (e.g. Moehler
et al., 2006; Schmidt, Fox, Schulkin, & Gold, 1999) and environmental (see Fox et
al., 2005 for a review) as from infancy and on. For instance, Moehler and colleagues
(2008) found that, 4-month-old infants’ crying to unfamiliar stimuli significantly
predicted behavioral inhibition in the second year of life. Similarly, negative affect
and reactivity towards unfamiliar sounds, sights and smells in infancy, have been
found as associated with later behavioral inhibition (Fox, Henderson, Rubin, Calkins,
& Schmidt, 2001; Kagan & Snidman, 1991). In addition, parental factors (e.g.
psychopathology and child-rearing styles) are among the most influential predictors
of behavioral inhibition. Specifically, maternal anxiety (see Fox et al., 2005 for a

review), and overprotective parenting (e.g. Coplan, Reichel, & Rowan, 2009;
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Hudson & Rapee, 2005) are among the strongest parent-related predictors of
behavioral inhibition especially under low-risk conditions in which the child does not
need any help or protection from the mother (Rubin et al., 2002). In line with that,
shy/inhibited children with overprotective mothers might lack of opportunities to
effectively overcome their fears on their own (Bayer et al., 2019).

Moreover, behavioral inhibition was also found to be associated with maternal
autonomy support. Rubin and colleagues (1999) stated that if mothers perceive their
children as shy/inhibited at the age of two, their encouragement of children’s
independence decreases at the age of four. The results of this longitudinal study
imply that mothers who perceive their children as behaviorally inhibited tend not to
support their children’s autonomy. The authors have also reported that those mothers
who perceive their children as behaviorally inhibited were less likely to use
expressions “I let my child make decisions for himself/herself” and “If my child gets
into trouble, 1 expect him or her to handle the problem mostly by himself/herself”.
On the other hand, based on their cross-cultural study Chen and colleagues (1998)
stated that behavioral inhibition was linked with maternal positive parenting
including encouragement of achievement (as one of the components of autonomy
support) among Chinese participants, whereas it was linked with overprotectiveness
among Canadian participants. This suggests that culture plays a critical role on how
behavioral inhibition is regarded and how it shapes parenting behaviors. So, it is
obvious that further studies are needed to understand the associations of behavioral

inhibition with different parenting behaviors.

Furthermore, behavioral inhibition has also been found to be associated with
internalizing problems, especially anxiety problems (Biederman et al., 2001; Clauss
& Blackford, 2012; Rapee & Coplan, 2010) in childhood (e.g. Bohlin, Hagekull, &
Andersson, 2005; Fox et al., 2001; Rubin et al., 2002), and adolescence (see Fox et
al., 2005 for a review). In addition, there are studies which associated behavioral
inhibition with affective disorders, psychopathology, lower academic performance,
lack of social competence, higher perceived loneliness, peer rejection, and lower

levels of self-esteem (Bohlin et al., 2005; Hart et al., 2000; Hintsanen et al., 2010;
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Hirshfeld-Becker et al., 2008). In the following section, the link between children’s

behavioral inhibition and self-concepts will be explained in detail.

1.3.1.1 Link between behavioral inhibition and self-concepts of children

Children’s behavioral inhibition is one of the temperamental characteristics that
found to be linked to various aspects of self-development in childhood (e.g.
Hintsanen et al., 2010). Considering the underlying factors of this link, Eisenberg,
Shepard, Fabes, Murphy, and Guthrie (1998) stated that behavioral inhibition implies
a fear of being negatively evaluated by significant others, which is strongly linked to
children’s sense of self development. More specifically, Hornbuckle (2010)
emphasized a strong association between behavioral inhibition and low levels of self-
esteem; especially for boys due to the fact that shyness in boys is less socially
acceptable than it is in girls (Coplan, Gavinski-Molina, Lagace-Seguin, &
Wichmann, 2001; Doey, Coplan, & Kingsbury, 2014). Additionally, temperamental
shyness was associated with high levels of self-conscious emotions (e.g.
embarrassment), which affects those children’s self-concepts negatively (Lagattuta &
Thompson, 2007).

Particularly in preschool years, children’s self-perceptions become increasingly
detailed, and self-images get more complex by an emerging sense of self, and
temperamental characteristics are closely involved in this process by influencing how
children perceive and evaluate themselves (Caspi & Shiner, 2008; Robins et al.,
2010). For instance, young children who perceive themselves as shy tend to choose
to be friends with shy children like themselves and engage certain activities like
dyadic play in which they feel more comfortable (rather than other children who are
disinhibited or other activities requiring assertiveness), and this situation supports
and even strengthens their self-perceptions further (Thompson et al., 2011). In line
with that, Bohlin and colleagues (2005) reported that shyness and behavioral
inhibition in preschool years are negatively related to competence with peers at
school age. In this context, it has been reported that temperamentally shy children

tend to have both immediate and long-term socio-emotional difficulties including
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low self-worth and negative self-concept (Eisenberg et al., 1998; Findlay, Coplan, &
Bowker, 2009; Hymel, Woody, & Bowker, 1993). Specifically, shy, socially
withdrawn, reticent or fearful children (which are conceptualized as behavioral
inhibition) were found to have more negative self-perceptions in preschool years
(Coplan et al., 2004), middle-childhood (Boivin & Hymel, 1997), and later on
(Rubin et al., 1995). In particular, Nelson and colleagues (2005) reported that,
behaviorally inhibited children who show social reticence and withdrawal at four
years of age displayed negative self-perceptions regarding their physical and
cognitive competence when they became seven years of age with the mediating role
of peer acceptance. Furthermore, Thompson and colleagues (2011) considered the
association between temperament and self-concept from the perspective of culture.
That is, for instance, if a temperamentally shy child lives in a culture which dignifies
assertiveness (i.e. individualistic cultures), then shyness would be seen as a
weakness; whereas in the cultures where it is considered as a favorable feature (i.e.
collectivistic cultures), shyness would be regarded as a strength (Coplan, Zheng,
Weeks, & Chen, 2012). So, these culture-based evaluations of temperamental
characteristics lead to whether self-concepts of children would be shaped as negative

or positive.

In the following section, the effects of parenting behaviors (particularly maternal
overprotectiveness and autonomy support) will be explained in relation to children’s

self-concepts.

1.4 Parenting

It is well-known that parenting is crucial for all aspects of development, especially in
early childhood years including physical, cognitive, and socioemotional
development, both concurrently and prospectively (e.g. Baumrind, 1967; Landry,
Smith, & Swank, 2003; Maccoby, 2000; Stack, Serbin, Enns, Ruttle, & Barrieau,
2010; Thompson & Goodvin, 2005). This critical role of parenting on young
children’s lives reveals itself either as positive or negative child outcomes depending

on the parenting practices which may include messages that influence the
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construction of children’s own evaluations and inferences about themselves
(Lagattuta & Thompson, 2007; Stipek, 1995). That is, one of the most important
components that constructs sense of self is socialization processes. The interpersonal
relationships (primarily with parents) strongly influence both the content and valence
(positivity vs. negativity) of the self-representations of children through the
internalization of those reflected appraisals called as “looking-glass self” (Brown et
al., 2009; Harter, 2012; Miller & Mangelsdorf, 2005; Rochat, 2009; Tice & Wallace,
2003). In addition, children’s self-representations (i.e. how children regard
themselves) are found to be similar with how their mothers regard or evaluate their
children (Brown et al., 2008; Eder & Mangelsdorf, 1997). For instance, positive
parenting including warmth, approval, nurturance, and support are reflected in
children’s self-evaluations positively (see Brummelman & Thomaes, 2017 for a
review). That is to say, approval by the parents is internalized by children as an
acceptance of their perceived self, which ultimately leads to more positive self-

concept development (e.g. Kelley, Brownell, & Campbell, 2000).

On the contrary, negative parenting characteristics such as lack of responsiveness,
encouragement and support, rejection and overcontrolling predicted children’s
negative self-perceptions both concurrently (Coplan et al., 2004), and longitudinally
(Goodvin et al., 2008). Therefore, it has been evidenced that children of parents who
are emotionally available, loving and supportive of their children’s autonomy needs
and mastery efforts construct internal working model of the self as worthy and
competent; whereas emotionally unavailable parents and parents with lack of support
and overcontrolling attitudes (such as overprotectiveness) lead their children to have

negative internal working models of their self (e.g. Bretherton & Munholland, 2008).
Thus, in the following section, maternal overprotectiveness (as one of the negative

parenting practices) and autonomy support (as one of the positive parenting

practices) will be explained including their associations with self-concepts.
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1.4.1 Maternal overprotectiveness

One of the parenting behaviors having an effect on child outcomes is maternal
overprotectiveness including characteristics of excessive comforting, discouraging
interaction with novelty, solicitousness, prevention of independent behavior, giving
the child too much instruction, and physical restriction from contact with potential
threats in the environment (see Thomasgard & Metz, 1993 for a review). More
specifically, being excessively worried about the child's safety or health, being
overly cautious towards the child’s actions and about his/her physically approaching
to novel people, situations or objects, and warning him/her for minor potential
dangers are commonly observed behaviors of overprotective parents (e.g. Otani et
al., 2013; Ungar, 2009). In line with that, Ginsburg and Schlossberg (2002) stated
that overprotective parents display excessive amounts of cautions and intrusive
behaviors even if there is not a considerable threat or reason to worry about.
Therefore, overprotective parenting may convey to the child a sense that the world is
too dangerous to cope with it without a parent, feelings of out of control of his/her
own life especially in low-risk environments, and feelings of incompetence and
anxiety (Bayer, Sanson, & Hemphill, 2006; Thomasgard & Metz, 1993; Ungar,
2009). Thus, children of overprotective mothers are retained from everyday life

challenges and chances to develop the necessary skills to cope with challenges.

As a result, children ultimately appear to develop dependence on their mothers
(Bayer et al., 2006; Chorpita & Barlow, 1998; Soenens, Vansteenkiste, & Sierens,
2009), anxiety and internalizing problems (Bayer, Sanson, & Hemphill, 2009;
Mount, Crockenberg, J6, & Wagar, 2010), social withdrawal, reticence and
fearfulness (Kiel & Buss, 2011; Rubin, Cheah, & Fox, 2001), behavioral inhibition
(Kiel & Buss, 2013; Rubin et al., 2002), lack of competence (Rubin et al., 2001), and
negative or unhealthy self-regards (Otani, Suzuki, Matsumoto, & Shirata, 2018).
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1.4.1.1 Link between maternal overprotectiveness and self-concepts of

children

Overprotectiveness is evidenced as having adverse effects on children’s self-concept.
For instance, Otani and colleagues (2018) reported that maternal overprotection, as
one of the dysfunctional parenting practices, leads to negative core beliefs about the
self as helpless and unlovable (Burhans & Dweck, 1995). More specifically,
Winnicott (1958) has suggested that intrusive or overinvolved mothers (which are
going together with the overprotectiveness) may cause their children to become
distant from their “true self”, because of the fact that those children constantly try to
comply with their mothers’ demandingness and expectations. Also, such parents
might reject their children’s “felt self”, and those children might internalize that
falsely presented “should self” (Crittenden, 1994). Similarly, Thomasgard and Metz
(1993) stated that high overprotectiveness in addition to low levels of care leads to
lower levels of self-esteem in the child by interfering with the development of the
child's sense of competence. Similarly, overprotection was represented as an
interference with the child’s ability to develop a sense of competence by means of
excessive control on children (Gilbert & Silvera, 1996). That is to say, overhelping
when a child does not ask for it or overprotecting when a child does not actually need
it seem to undermine children’s chance of taking full credit for their
accomplishments, which results in lower levels of self-esteem (Ungar, 2009). In line
with that, for preschool-age children, help from others -when the child does not
really need it- could be interpreted as a negative feedback (e.g. “You are actually not
capable of this”), which leads to negative self-evaluations (Otani et al., 2018; Shell &
Eisenberg, 1992). Also, as a result of their retrospective study, DeHart, Pelham, and
Tennen (2006) reported that young adults who rated their parents as overprotective in
their early childhood years showed lower levels of implicit self-esteem compared to
their peers who did not rate their parents as overprotective. So, in general, it is
obvious that overprotective parenting might lead to an adverse sense of self in

children through the underlying messages of children’s incompetence.
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1.4.2 Maternal autonomy support

Autonomy support (also called as autonomy granting) is basically defined as giving
child autonomy by encouraging individuality and independence (e.g. Silk, Morris,
Kanaya, & Steinberg, 2003). As a more elaborated definition of autonomy support,
McLeod, Wood, and Weisz (2007, p. 162) stated that: “parental encouragement of
children's opinions and choices, acknowledgment of children's independent
perspectives on issues, and solicitation of children's input on decisions and solutions
of problems”. Conceptually, autonomy support is one of the important components
of authoritative parenting, based on the parenting model of Baumrind (1966), in
which respecting the child’s autonomy, encouraging and tolerating children for
expression of their opinions, allowing them to make age- appropriate choices and to
join family-related decisions, providing reasoning behind the parenting behaviors,
using democratic methods for positive discipline, and not forcing the child to obey
regulations are the forefront characteristics (Chai, Kwok, & Gu, 2018; Soenens &
Vansteenkiste, 2005). Overall, autonomy-supportive parents allow children’s
experience of freedom or self-control and let them to behave autonomously, rather
than enforcing external control and pressure on issues related to themselves or the
family (Grolnick & Ryan, 1989; Joussemet, Landry, & Koestner, 2008; Kunz &
Grych, 2013).

As from early years of childhood -particularly two years of age- sense of autonomy
becomes prominent (Robinson & Biringen, 1995); and it is known that strong
resistance to parents is not simply stubbornness but can reflect children's healthy
attempts to assert their need for control (Dix, Stewart, Gershoff, & Day, 2007).
Therefore, satisfaction of a need for autonomy support (as the experience of
psychological freedom in both initiation and regulation of behaviors) is seen as vital
for children’s healthy functioning (Deci & Ryan, 2002; Soenens et al., 2009). So, a
child can experience a feeling of free-choice and opportunities for self-direction
(Ryan & Deci, 2006). On the contrary, a lack of parental autonomy support may
have negative effects on child development by not satisfying their psychological

needs for self-assertion and independence (Chai et al., 2018). In this regard, it is
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suggested by many researchers that a healthy sense of autonomy emerges when
children are raised in environments in which parents take into account children’s
points of view and preferences, encourage their initiations, let them to control events
-especially related to themselves- assertively, face obstacles on their own, provide
guidance as far as children need, and give children independence that they can freely
express themselves (Grolnick, 2009; Grolnick, Gurland, DeCourcey, & Jacob, 2002;
Ryan & Deci, 2006; Soenens et al., 2009; Zhang & Whitebread, 2019). Otherwise,
not supporting the children’s autonomy makes them feel like they have to think, feel,
or be in certain (as how parents want so) ways (Soenens & Vansteenkiste, 2010). In
addition, there seems to be a gender difference in autonomy supporting behaviors of
parents, as well. That is, boys are more encouraged to be independent whereas girls
are commonly assisted in their actions rather than to be encouraged, which

expectedly leads girls to have more negative self-evaluations (Spencer et al., 2015).

Parental autonomy support is an essential predictor of both immediate and long-term
developmental outcomes of children throughout lifespan (Matte-Gagné, Harvey,
Stack, & Serbin, 2015), starting from infancy (Bernier, Matte-Gagné, Bélanger, &
Whipple, 2014), to adolescence (Liew, Kwok, Chang, Chang, & Yeh, 2014), and
adulthood (Lynch, Guardia, & Ryan, 2009). Particularly, it has considerable effects
on cognitive development (Bernier, Carlson, Deschénes, & Matte-Gagné, 2012;
Bernier, Carlson, & Whipple, 2010; Matte-Gagné & Bernier, 2011), security of
parent-child attachment (Bernier et al., 2014), better behavioral and emotional
adjustment (McLeod et al., 2007), lower levels of anxiety by means of perceived
control over events (Chorpita & Barlow, 1998; McLeod, et al. 2007), sense of
competence and academic achievement (Grolnick, Ryan, & Deci, 1991), and various
aspects of socio-emotional development (Matte-Gagné et al., 2015). In addition, it
was stated by recent studies that parental autonomy support strongly promotes self-
regulatory capacities in toddlerhood (Basilio & Rodriguez, 2017), as being the
strongest parenting dimension among others (including maternal sensitivity) in terms

of predicting self-regulatory capacities (Bernier et al., 2010).
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1.4.2.1 Link between maternal autonomy support and self-concepts of

children

When focusing on the preschool years, the crucial role of parental autonomy support
becomes more prominent for the children’s social-emotional development (Matte-
Gagné et al., 2015; Ryan, Deci, Grolnick, & La Guardia, 2006). Autonomy-
supportive parents who encourage their children to express their own opinions,
interests, and actions are more likely to have well-adjusted children with a stable
sense of self (Carlson, Uppal, & Prosser, 2000; Grolnick et al., 1991; Maccoby &
Martin, 1983). Specifically, those children whom autonomy needs are supported by
their parents are found to have higher levels of self-esteem and self-efficacy, and a
more positive self-concept (Carlson et al., 2000; Kunz & Grych, 2013). Accordingly,
children whose mothers are autonomy-supportive were found as less likely to avoid
challenging activities, tend to be more persistent and competent than children whose
mothers were more controlling (Kelley et al., 2000). Similarly, Bayer and colleagues
(2006) indicated that autonomy support refers one of the most essential practices of
positive parenting in which parents help children cope with the tasks on their own in
achievable steps and make their own choices by exploring and reasoning different
alternatives; which ultimately encourage children's internal self-perception that they
are valued, consequently they construct a positive and competent sense of self. In
summary, many studies in the literature consistently indicated that authoritative
parents who support their children’s autonomy lead those children to have a more

positive sense of self (e.g. Carlson et al., 2000).

In addition to both temperament (i.e. behavioral inhibition) and parenting behaviors’
(i.e. maternal overprotectiveness and autonomy support) unique relations to
children’s self-concepts, the transactions between them will be explained in the

following section.
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1.5 Bidirectionality between temperament and parenting

Although direct associations are important, and widely studied, in terms of
understanding both antecedents and consequences of certain variables,
bidirectionality gives us much more information about the whole picture. A vast
majority of literature in this field emphasizes “how much parenting is affective on
child outcomes”, whereas relatively less emphasis was given to the reverse direction:
“how children’s characteristics affect parenting”. Yet, researchers have increasingly
appreciated the transactional models with the assertion that “children influence
parents just as parents influence children” (Pettit & Arsiwalla, 2008). So,
investigations of how child characteristics may elicit different parental responses
have started to grab more attention (e.g. Liu, Xiao, Coplan, Chen, & Lee, 2018). For
instance, temperamentally “difficult” children tend to evoke less optimal parenting
behaviors such as adverse reactions towards undesirable behaviors, harsh or
inconsistent discipline (Coplan, Hastings, Lagace-Seguin, & Moulton, 2002; Lengua
& Kovacs, 2005; see Sanson & Rothbart, 1995 for a review). So, it is quite important
that negative parenting practices and child characteristics should be considered as
bidirectional, because a distressed child, for instance, might be affected by those

stressors and also might be the reason of stress (Liu et al., 2018).

Among the children’s temperamental characteristics, behavioral inhibition is one of
those strongly linked to parenting behaviors. Guyer and colleagues (2015) stated that
developmental outcomes which are associated with behavioral inhibition might
strongly be influenced by a child’s caregiving context. That is, behavioral inhibition
in the early years of life leads to a greater sensitivity towards adversities in rearing
environment (so that they are affected by their mother’s insensitive behaviors more
negatively), which in turn increase those children’s behavioral inhibition (Belsky &
Pluess, 2009; Fox et al.,, 2005; Hornbuckle, 2010). Accordingly, Bullock and
colleagues (2018) stated that the mother who thinks that her child is shy may tend to
perceive him/her as vulnerable and hence attempt to control her child’s behaviors;
which implies that mothers adjust their behavior in response to their children’s

characteristics (Belsky, Rha, & Park, 2000; Collins, Maccoby, Steinberg,
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Hetherington, & Bornstein, 2000; Lengua, 2006; Wood, McLeod, Sigman, Hwang,
& Chu, 2003). Moreover, Hornbuckle (2010) stated that mothers of behaviorally
inhibited children typically exhibit more anxious and overprotective child-rearing
with an urge to help their children, and this effort exacerbates the child’s sense of
powerlessness over his/her own environment. So, children’s behavioral inhibition is
influenced by maternal parenting behaviors and in turn, mothers’ behaviors are

influenced by their children’s behavioral inhibition (e.g. Buss, & Kiel, 2011).

Specifically, maternal overprotectiveness was found to be positively associated with
behavioral inhibition (e.g. Rubin et al., 2002; Rubin et al., 2001), and bidirectional
effects between behavioral inhibition and overprotectiveness were also reported (e.g.
Kiel, Premo, & Buss, 2016). In this context, Hudson and Rapee (2005) stated that in
case of parents have more than one child, they tend to behave overprotectively only
toward their temperamentally fearful child, but not the other child(ren), implying the
role of temperament evoking maternal overprotectiveness. Yet, overprotective
behaviors serve to deteriorate children’s behavioral inhibition by giving them
messages that they are out of control over his/her own environment, reinforcing
avoidance, and preventing them from coping with the situation (e.g. experiencing
that a feared stimulus is actually safe), which ultimately leads the child to get even
more fearful and inhibited (Chorpita & Barlow, 1998; Hudson & Rapee, 2004). In
other words, there seems to be a vicious cycle between behavioral inhibition and
maternal overprotectiveness. To illustrate, overprotective mothers are likely to
overmanage circumstances on behalf of their children, and limit their behaviors and
independence; thus children do not have a chance to develop required skills to
manage their own problems, which maintains or strengthens their reticence and
social wariness; and this situation eventually evokes the mother to intensify her
initial overprotective behaviors (Burgess, Rubin, Cheah, & Nelson, 2001; Hudson,
Doyle, & Gar, 2009; Kiel & Buss, 2011; Lieb et al., 2000; Murray, Creswell, &
Cooper, 2009).

On the other hand, although negative parenting behaviors (e.g. overprotectiveness),

affect the maintenance (or even getting strengthen) of children’s behavioral
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inhibition, the findings related to positive parenting behaviors (e.g. autonomy
support) and behavioral inhibition are inconsistent (Ryan & Ollendick, 2018). For
instance, authoritative parenting, in general, is negatively related to adverse child
outcomes which were originated from difficult temperamental characteristics
(Propper & Moore, 2006; Wood et al., 2003). However, there are contradictory
findings due to the fact that mothers of behaviorally inhibited children tend to be
anxious, which negatively affects their chance to behave authoritatively (Bullock et
al., 2018). In line with this, Rubin and colleagues (1999) reported that temperamental
shyness at the age of two predicted parents’ lack of encouraging behaviors (which is
one of the core components of autonomy support) at the age of four. In other words,
parents’ perceptions of their children’s behavioral inhibition lead to the restriction of
autonomy. In addition, mothers of behaviorally inhibited children who show less
encouragement of autonomy and independence towards their shy/fearful children are
also more likely to direct the child with her instructions and to make decisions for
her child (Belsky et al. 2000; Martini, Root, & Jenkins, 2004). Although existing
studies suggest that there might be bidirectionality between behavioral inhibition and
maternal autonomy support (though far less compared to its bidirectionality with
overprotectiveness), still further longitudinal studies are needed to understand these

transactions, and a broader picture of parent-child bidirectionality.

1.6 The present study

In the literature, majority of studies related to the self-phenomena overwhelmingly
relied on adolescence and middle childhood period, whereas there is limited evidence
for preschool years. In addition, the existing studies investigating self-concept were
mainly focused on the Western cultural contexts, whereas non-Western societies are
underrepresented although the role of culture is worthy of consideration in terms of
the effects on how parent-child relationships are conceptualized. Also, despite the
fact that there are a number of studies investigating the unidimensional effects of
parenting and child temperament, bidirectionality between them is relatively
understudied. Thus, further studies testing the bidirectionality are required. In the

light of literature, the purpose of the current study is to investigate the longitudinal
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relations (over a time period of eight months) between parenting (i.e. maternal
overprotectiveness and autonomy support) and temperament (i.e. behavioral
inhibition), and self-concepts of preschool-age children in Turkish sample by

utilizing cross-lagged panel models.

In this context, there are three main hypotheses of the current study. Firstly, there
will be a positive association for all four variables (i.e. children’s self-concept and
behavioral inhibition, maternal overprotectiveness and autonomy support) between
their two time-points of assessments (i.e. autoregressive paths over time). Secondly,
there will be bidirectional transactions between children’s temperament and mothers’
parenting behaviors (i.e. cross-lagged paths over time). Specifically, it was
hypothesized that children’s behavioral inhibition and mother’s overprotectiveness
will mutually influence each other over time. Yet, the transactional relations of
mother’s autonomy support will be investigated exploratorily since there is relatively
less and inconsistent evidence examining autonomy support. Thirdly, Time 1
children’s behavioral inhibition and maternal overprotectiveness will be negatively,
and Time 1 maternal autonomy support will be positively related to Time 2 self-
concept. However, the links from Time 1 self-concept to Time 2 maternal
overprotectiveness and autonomy support will be tested exploratorily due to the fact

that this is the first study, to the best of our knowledge, investigating these links.
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CHAPTER 2

METHOD

2.1 Participants

In total, 196 children between the ages of 47 and 81 months (Mage = 61.16, SDage =
8.47) and their mothers participated at Time 1 data collection phase of this study. At
Time 2, 180 of the participants could be reached (93 of them were females [51.7%],
and 87 of them were males [48.3%]; Mage = 61.15, SDage = 8.56). So, there were 16
dropouts in total which were not significantly different from the final participants in
terms of their descriptive characteristics. Main reasons of dropping out gather around
three themes: some of them could not be reached via any contact information at
hand, some of them were out of the city for a vacation or moved permanently, and a
small portion of them dropped-out just because they did not want to participate for
the second time.

Participants were recruited from the several cities of Turkey: Izmir (N = 126), Bursa
(N = 34), and Ankara (N = 20). Mothers’ age ranged between 23 and 54 (Mage =
35.43, SDgge = 5.06). Demographic information related to mother, father, and family
characteristics including education levels, mothers’ working status, monthly family

income, and relationship status were presented in Table 1.

2.2 Measures

2.2.1 Self-concept

In order to measure preschool children’s self-concepts, Child Self-View

Questionnaire (CSVQ); Eder, 1990) and a part of the Berkeley Puppet Interview

(BPI; Ablow & Measelle, 1993) were used. CSVQ is 23-item forced choice measure
27



Table 1

Demographic Information of Parents

N Percentage
Mother related demographic info
Education
Elementary 10 5.6%
Secondary 11 6.1%
High School 48 26.8%
College (2 years) 25 14.0%
University (4 years) 72 40.2%
Masters 10 5.6%
PhD 3 1.7%
Current Working Status
Worker 131 73.2%
Non-worker 49 26.8%
Father related demographic info
Education
Elementary 8 4.5%
Secondary 15 8.4%
High School 67 37.4%
College (2 years) 19 10.6%
University (4 years) 62 34.6%
Masters 4 2.2%
PhD 4 2.2%
Family related demographic info
Monthly Income
Up to 1000 TL 2 1.2%
From 1000 TL to 2999 TL 32 18.5%
From 3000 TL to 4999 TL 62 35.8%
From 5000 TL to 6999 TL 35 20.2%
From 7000 TL to 9999 TL 29 16.8%
More than 10000 TL 13 7.5%
Relationship status
Married and cohabiting 171 95.5%
Married but living separated 2 1.1%
Divorced 6 3.4%
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designed for children between 3.5 and 8.5 years old (e.g., Brown et al., 2008;
Buckner & Fivush, 1998; Welch-Ross, Fasig, & Farrar, 1999). It was translated into
Turkish through translation-back translation method (Ertekin & Berument, 2019) and
yielded .82 of Cronbach alpha’s score among a norm group of Turkish sample. In the
implementation procedure, two puppets (named as “Ponpon” and “Tonton”) are used
to vocalize pair of opposite, bipolar statements to the child. For example, Ponpon
says “I really like myself”, and right after, Tonton says “I don’t like myself”.
Following each item, children are asked by the experimenter “What about you?”” and
are encouraged to restate the entire statement in making their selection. No feedback
was given to the children after the practice items were completed. Items were
presented in a fixed order, but the order of speaking puppet was alternated to
eliminate the potential primacy/recency effect. Higher scores represent better self-
concepts and a positive sense of self. On the other hand, in order to cover all aspects
of self-concept, Social Competence and Peer Acceptance subscales of BPI (among 6
subscales in total) were added to puppet interview. BPI was designed to assess self-
perceptions of 4.5 to 7.5 years old children. The implementation procedure and
instructions of the BPI is the same with CSVQ. Sample items include “Kids pick me
for their games / Kids don’t pick me for their games” and “I have lots of friends / |
don’t have lots of friends”. Turkish translation of these subscales was made by the
scope of the current study by using translation-back translation method (see
Appendix A). Internal consistency of this puppet interview package through

Cronbach’s alpha score was found as .80 in the current study.

2.2.2 Maternal overprotectiveness

Maternal overprotectiveness was assessed through the mother’s self-reports by
means of Parental Overprotection Measure (POM; Edwards, Rapee, & Kennedy,
2008). It consists of 19 items designed to assess parenting behaviors that restrict a
child's exposure to perceived threat or harm, with items mainly having a behavioral
or situation specific focus, rather than more general attitudes and beliefs. Sample
items include “When playing in the park I keep my child within a close distance of

me” and “I do not allow my child to climb trees”. Parents were asked to rate the
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extent to which the item represents their typical response of a 5-point Likert type
scale ranging from O (not at all) to 4 (very much). The POM has previously been
found to have high internal consistency (Cronbach's alpha score as .87), strong test—
re-test reliability, and good construct and predictive validity when used with a
community sample of parents of 3-5-year old children (Edwards, Rapee, & Kennedy,
2010). Turkish translation of this scale was carried out by the researcher of the
current study via translation-back translation method (see Appendix B). Cronbach’s

alpha score was found as .87 in the current study.

2.2.3 Maternal autonomy support

In order to assess maternal autonomy support, Autonomy Granting part of the
Authoritative subscale of Parenting Styles and Dimensions Questionnaire (PSDQ;
Robinson, Mandleco, Olsen, & Hart, 2001) was used. In general, the PSDQ measures
the dimensions of parenting styles using authoritative (15 items grouped into three
subscales: reasoning/induction, warmth and support, and autonomy granting),
authoritarian (12 items grouped into three subscales: non-reasoning, physical
coercion, and verbal hostility), and permissive (5 items) scales. As needed in the
scope of the current study, only 5 items representing autonomy granting were used.
Mothers rated responses to each item using a 5-point Likert type scale from “never”
to “always” (coded 1 to 5). Robinson and his colleagues (2001) reported the
Cronbach's alpha score of the authoritative subscale as .86; whereas Olivari,
Tagliabue, and Confalonieri (2013) suggested that Cronbach’s alpha levels for the
authoritative subscale are between the range of .71 and .97. Sample items include “I
take my child's desires into account before asking the child to do something.” and “I
encourage my child to freely express him/herself even when disagreeing with
parents.”. Turkish translation of this scale was carried out by the researcher of the
current study by using translation-back translation method (see Appendix C).

Cronbach’s alpha score was found as .76 in the current study.

30



2.2.4 Behavioral inhibition

In order to measure the behavioral inhibition among preschoolers, Fear and Shyness
subscales of Early Childhood Behavior Questionnaire (ECBQ; Putnam, Gartstein &
Rothbart, 2006) were used. The reliability and validity of the ECBQ have been
supported by many studies, and mean alpha coefficients of three higher-order factors
-Surgency, Negative Affectivity, and Effortful Control- were found as .79, .77, and
.81, respectively. Specifically in the scope of this study, Fear subscale including 11
items (e.g. “During everyday activities, how often did your child startle at loud
noises (such as a fire engine siren)?” and “While watching TV or hearing a story,
how often did your child seem frightened by ‘monster’ characters?””) and Shyness
subscale including 11 items (e.g. “When approached by an unfamiliar person in a
public place (for example, the grocery store), how often did your child pull back and
avoid the person?” and “When approaching unfamiliar children playing, how often
did your child watch rather than join in?”’) were used. Turkish adaptation of ECBQ
had been conducted by Berument and Siimer (2017), and Cronbach’s alpha score
were found as .81. In addition to ECBQ, 3 more items were added from Behavioral
Inhibition Questionnaire (BIQ; Bishop, et al., 2003) in order to cover all aspects of
behavioral inhibition. BIQ has also a good internal consistency with the Cronbach’s
alpha score of .87. Sample items include “Hesitant in approaching new activities”
and “Hesitant to explore new play equipment”. All items in the behavioral inhibition
questionnaire package were filled in by mothers on 5-point Likert type scale (1 —
never, 3 — sometimes, 5 — always), (see Appendix D). Cronbach’s alpha score of
whole behavioral inhibition questionnaire package was found as .84 in the current

study.

2.2.5 Demographic information form

Demographic information form includes questions about age and gender of a child,
mother’s age, working status, education level and family income, the number of
children that parents have, and the birth order of them, current city they live in, and

marital status (see Appendix E).
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2.3 Procedure

First of all, ethical approval was taken from the Ethical Committee at Middle East
Technical University. Participants were recruited by means of personal contacts with
the families, and local childcare centers and kindergartens in Ankara, izmir, and
Bursa, in Turkey. Data were collected through either home or preschool/kindergarten
visits. Before the data collection procedure, mothers were informed about the
longitudinal design of the study (i.e. the same procedure will be repeated 8 months
later) and asked to sign the inform consent form based on their voluntariness. In
addition, oral consent was taken from children, too, by asking “Would you like to

play with me and my puppets?”.

Firstly, puppet interview was implemented. Specifically, children were taken to an
allocated room where two puppets —‘Ponpon” and “Tonton” — were introduced by
the researcher. Then, children were given instruction as “These puppets are writing a
story about children at your age, and they want to find out all about you. They will
tell you about themselves, and then you can tell them about yourself.” After
presenting two practice items to ensure that a child understood the procedure, the
puppets were vocalized by the researcher for presenting the items. In addition, the
mothers completed a questionnaire package pertaining to their own
overprotectiveness and autonomy support toward their children, and behavioral
inhibition of their children in addition to demographic information form.

Time 1 (T1) data collection with 196 mother-child dyads was accomplished between
the dates of 14™ July and 19™ October, 2018. Time 2 (T2) data collection with 180
mother-child dyads (with 16 completely random dropouts) was accomplished
between the dates of 15" March and 17" June 2019, which was 8-months after Time
1 as planned. So, there was an attrition rate of approximately 8% from T1 to T2. The
same procedure including the same assessment tools were followed in both T1 and

T2 data collections.
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2.4 Statistical analysis

Statistical Package for Social Sciences (SPSS) version 24.0 was used for handling
the missing data, descriptive statistics and Pearson’s bivariate correlations of all the
study variables. A cross-lagged panel analysis via Analyses of MOment Structures
(AMOS) was utilized in order to test the hypotheses of the present study.
Specifically, the transactions between the parenting (i.e. maternal overprotectiveness
and autonomy support), and preschool children’s temperament characteristic (i.e.
behavioral inhibition) in relation to children’s self-concept over two time points with
8 months interval were tested by using two cross-lagged panel models via AMOS.
Prior to the main analyses, missing data were completed by means of Expectation-
Maximization method, and descriptive statistics and bivariate correlations were

examined.
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CHAPTER 3

RESULTS

In this section, first preliminary analyses, including missing data handling, normality
assumptions testing, descriptive statistics and bivariate correlations of all variables
will be presented. Then, the findings of model testing via cross-lagged panel analyses

will be reported.

3.1 Preliminary analyses

Before proceeding to the main analyses, accuracy of data entry was double checked.
Then, participants who were dropped out at Time 2 assessment (n = 16; attrition rate
as about 8%) were compared with participants who fully participated in both Time 1
and Time 2 assessments (N = 180) in order to assess the potential bias related to
dropping out. Yet, dropouts were not significantly differed from the final participants
in terms of their descriptive characteristics, so subsequent analyses were run with the

final 180 participants.

Furthermore, Expectation-Maximization method was used to deal with the missing
data. The reason of choosing this method among others was because only a very
small portion of data (i.e. less than 5% overall) was missing and because missing
data was completely at random according to a non-significant Little’s MCAR test,
x2(1590) = 1672.69, p > .05 (Little, 1988). In this context, Expectation-
Maximization algorithm enables unbiased parameter estimates and increases

statistical power of the analyses (Enders, 2001; Scheffer, 2002).

Then, normality tests were assessed by means of AMOS for both univariate outliers
(based on skewness and kurtosis values), and multivariate outliers (based on

Mahalanobis distances). Results indicated regarding univariate outliers that skewness
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values ranged between -1.34 and .46, in which it is known that the range of -1.96 and
1.96 indicates no substantial skewness in the data (Kline, 2011). Similarly, kurtosis
values ranged between -2.00 and 2.32 which are lower than the 7.00 of kurtosis value
showing an extreme departure from normality (Byrne, 2010). Thus, according to
these findings, there were no univariate outliers in the data. In addition, results
regarding multivariate outliers via Mahalanobis d-squared values (indicating cases
which fall apart from the centroid) referred that there were no extreme multivariate
outliers, either. Although there was one case differed from the centroid marginally
significantly (MD = 26.90, p = .001), it was kept in the data set based on the
suggestion of by Kline (2011). All other Mahalanobis distance values ranged
between 6.43 - 23.48 with p values greater than .003. So, it can be concluded that
there is no potential threat for either univariate or multivariate outliers for the current
study. After the data check and cleaning, composite scores of each variable were
calculated.

3.2 Descriptive statistics

Descriptive statistics (i.e. minimum and maximum scores, means and standard

deviations) of all study variables for Time 1 and Time 2 are presented in Table 2.

3.3 Correlations

Pearson bivariate correlation coefficients of all the study variables (i.e. children’s
self-concept, temperamental characteristic as behavioral inhibition, and parenting
dimensions as maternal overprotectiveness and autonomy support) including
demographic variables (i.e. children’s gender and age, mothers’ education level) for

Time 1 (T1) and Time 2 (T2) assessments are presented in Table 3.
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Table 2
Descriptive Statistics for All Study Variables (N = 180)

Min Max M SD

T1 T2 T1 T2 T1 T2 T1 T2

Self-concept 139 170 3.00 300 265 272 0.29 0.26
Behavioral inhibition 1.16 108 392 356 218 212 0.49 0.48

Maternal
) 037 084 379 379 252 236 066 0.62
overprotectiveness

Maternal autonomy
260 280 5.00 500 437 438 53 51
support

Note: SD: Standard deviation. T1: Time 1. T2: Time 2.

3.3.1 Correlations of children’s self-concept with temperament and

parenting

Bivariate correlation analysis revealed that children’s T1 self-concept was positively
correlated with children’s T2 self-concept (r = .50, p < .001), as expected. In
addition, children’s T2 self-concept was negatively correlated with children’s gender
(r = -.19, p <.01), which refers that females are associated with more positive self-
concept compared to their male peers. Finally, children’s T2 self-concept was

negatively correlated with mothers’ education level (r = -.22, p =.004).

3.3.2 Correlations regarding temperament and parenting dimensions

According to bivariate correlation analysis, children’s T1 behavioral inhibition was
positively correlated with children’s T2 behavioral inhibition (r = .64, p < .001), and
T1 maternal overprotectiveness (r = .19, p < .01); whereas negatively correlated with
T1 and T2 maternal autonomy support (r = -.16, p < .05; r = -.23, p < .01,
respectively). In addition, T2 behavioral inhibition was positively correlated with

both T1 and T2 maternal overprotectiveness (r = .28, p < .001; r = .32, p < .001,
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respectively); whereas negatively correlated with both T1 and T2 maternal autonomy
support (r =-.16, p <.05; r =-.22, p < .05, respectively). Both T1 and T2 behavioral
inhibition were negatively correlated with mother’s education (r =-.18, p < .05; r = -
.16, p < .05, respectively). Moreover, T1 maternal overprotectiveness was positively
correlated with T2 maternal overprotectiveness (r = .68, p < .001), and negatively
correlated with T2 maternal autonomy support (r = -.18, p <.05). Also, both T1 and
T2 maternal overprotectiveness are negatively correlated with children’s gender (r =
-.18, p <.05; r = -.19, p < .01, respectively), and mother’s education (r = -.42, p <
.001; r = -.31, p < .001, respectively). Finally, T1 maternal autonomy support was
positively correlated with T2 maternal autonomy support (r = .50, p < .001), as

expected.

3.3.3 Results of cross-lagged panel models

Cross-lagged panel path models via AMOS were used to examine the bidirectional
associations between temperament (i.e. behavioral inhibition) and parenting (i.e.
maternal overprotectiveness and autonomy support) over time and their links with
preschool children’s self-concept. First, children’s gender and mothers’ education
level were examined as potential covariates. Findings revealed strong correlations
with children’s self-concept; in which girls were associated with more positive self-
concepts compared to boys, and higher maternal education level was associated with
lower levels of self-concept. Therefore, both children’s gender and mothers’
education level were controlled for in subsequent analyses. There are two different
path models for two parenting dimensions; namely Model 1 as for transactions
between behavioral inhibition, maternal overprotectiveness, and child self-concept
(see Figure 1), and Model 2 as for transactions between behavioral inhibition,

maternal autonomy support, and child self-concept (see Figure 2).
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Table 3

Bivariate Correlations between all Study Variables (N = 180)
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3.3.3.1 Findings on bidirectionality between behavioral inhibition and

maternal overprotectiveness in relation to children’s self-concept

The Model 1 examining transactions between behavioral inhibition, maternal
overprotectiveness, and children’s self-concept demonstrated a good fit: y*(11, N =
180) = 16.688, p = .12, RMSEA = 0.054, SRMR = 0.064, CFI = 0.983. As can be
seen in Table 3 (showing both autoregressive and cross-lagged paths), firstly, results
regarding autoregressive models indicated significant stability effects for all three
variables, suggesting all three constructs are stable over 8 months. Specifically, T1
assessments of behavioral inhibition (8 = .61, p <.001), maternal overprotectiveness
(B = .71, p < .001), and children’s self-concept (8 = .42, p < .001) significantly
predicted their T2 assessments. Secondly, when cross-lagged pathways of the model
were considered, results showed that maternal overprotectiveness at T1 significantly
predicted behavioral inhibition at T2 (8= .13, p <.01) (see Figure 1).

Time 1 Time 2
wl Behavioral Inhibition | - P=.61%** ————» Behavioral Inhibition
// ~ \’:" .—
| . $-v- .
404»: - g
\ e
\ o
\\' Maternal — B= 1% ) Maternal
Overprotectiveness v/ Overprotectiveness
R
" Self-Concept - [f=.42% - Self-Concept

Figure 1. Two-wave cross-lagged model for time-lagged effects between behavioral

inhibition, maternal overprotectiveness and self-concept (Model 1).

Note 1: Standardized coefficients (B) of all significant paths are represented as continuous
lines, whereas non-significant paths were represented as gray dashed lines.
Note 2: *p < .05, **p < .01, ***p <.001, °p = .07.
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3.3.3.2 Findings on bidirectionality between behavioral inhibition and

maternal autonomy support in relation to children’s self-concept

The second cross-lagged panel model examining the transactions between behavioral
inhibition, maternal autonomy support, and children’s self-concept demonstrated a
good fit: x%(12, N = 180) = 10.028, p = .61, RMSEA = 0.000, SRMR = 0.053, CFI =
1. As can be seen in Table 4, results regarding autoregressive models indicated
significant stability effects for all three variables, suggesting all three constructs are
stable over time in Model 2, as well. Specifically, T1 assessments of behavioral
inhibition (8 = .63, p < .001), maternal autonomy support (4 = .48, p < .001), and
children’s self-concept (# = .42, p < .001) significantly predicted their T2
assessments. Further, as considering cross-lagged pathways of this model, results
showed that behavioral inhibition at T1 negatively predicted maternal autonomy
support at T2 (8 = -.16, p < .05), and also self-concept at T1 negatively predicted
maternal autonomy support at T2 (5 = -.24, p <.05) (see Figure 2).
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Figure 2. Two-wave cross-lagged model for time-lagged effects between behavioral

inhibition, maternal autonomy support and self-concept (Model 2).

Note 1: Standardized coefficients (B) of all significant paths are represented as continuous
lines, whereas non-significant paths were represented as gray dashed lines.
Note 2: *p < .05, **p < .01, ***p < .001.
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Table 4

Overview of the Autoregressive and Cross-lagged Path Coefficients

Autoregressive

Cross-lagged

Model path A path p
Blt1 2 Bl B1F** Blt; > OPr; -.08
OP1; > OPy, J1*%**  OPty > Bl A3**

1 SCr1 > SCr, 42%**  OPy; > SCrp -.01

SCr1~> OPq; 01

Blr1 2 SCr, .01
Blr1 =2 Bl B3*F** Blr1 2 ASr; -.16*

ASt; 2> AS, 48***  ASt; 2 Bl -.05

2 SCr1 2 SCq, A42***  ASt; 2> SCr2 .03
SCr1 > ASr; -.24*

Blr1 2 SCr, .02

Note: Bl: Behavioral Inhibition, OP: Overprotectiveness, SC: Self-Concept, AS: Autonomy Support,
T1: Time 1, T2: Time 2; B represents standardized coefficients; *p < .05, ** p <.01, *** p < .001.
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CHAPTER 4

DISCUSSION

In the literature, children’s temperamental characteristics and parenting dimensions
as well as their interaction have been extensively investigated as predictors of
various child outcomes (e.g. Ryan & Ollendick, 2018). However, transactions
between temperament and parenting would provide information about the
bidirectionality within the parent-child interaction system. In this context, current
study aimed to investigate the longitudinal relations (over a time period of eight
months) between parenting (i.e. maternal overprotectiveness and autonomy support)
and temperament (i.e. behavioral inhibition) in relation to self-concepts of preschool-

age children.

In this chapter, firstly, the hypotheses of the current study will be reviewed. Then,
the findings of this study based on cross-lagged panel analyses will be evaluated and
discussed in the light of literature. After that, strengths and contributions to the
literature of the current study will be discussed; and finally, limitations and

suggestions for future research will be suggested.

4.1 Review of the hypotheses

There were three main hypotheses of the present study. Firstly, it was expected that
there will be a positive association of all four variables (i.e. children’s self-concept
and behavioral inhibition, maternal overprotectiveness and autonomy support)
between their two time-points of assessments (i.e. autoregressive paths over time).
Secondly, there will be bidirectional transactions between children’s temperament
and mothers’ parenting behaviors (i.e. cross-lagged paths over time). Specifically, it
was hypothesized that children’s behavioral inhibition and mother’s

overprotectiveness will mutually influence each other over time. Yet, the
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transactional relations of maternal autonomy support with children’s behavioral
inhibition will be investigated exploratorily since there is relatively less and
inconsistent evidence examining this link. Thirdly, it was expected that Time 1
children’s behavioral inhibition and maternal overprotectiveness will be negatively,
and Time 1 maternal autonomy support will be positively related to Time 2 self-
concepts of children. However, the links from Time 1 children’s self-concept to
Time 2 maternal overprotectiveness and autonomy support will be tested
exploratorily due to the fact that this is the first study, to the best of our knowledge,
investigating these links.

4.1.1 Evaluation of cross-lagged panel analyses

For the first main hypothesis of the current study, the results of the cross-lagged
panel analysis revealed that Time 1 assessments of children’s self-concept and
behavioral inhibition, maternal overprotectiveness and autonomy support positively
predicted Time 2 assessments (i.e. autoregressive paths over time). In other words,
characteristics of children and their mothers showed stability over time (i.e. 8
months). The significance of those autoregressive paths is in tune with what is
expected through the literature. That is, Trzesniewski and colleagues (2003) reported
that children’s self-concept shows stability over time. Likewise, behavioral inhibition
indicates moderate levels of stability in longitudinal studies over periods of several
months or sometimes years (Gartstein & Rothbart, 2003; Guerin, Gottfried, Oliver,
& Thomas, 2003; Thompson et al., 2011), and that stability increases especially after
two years of age (Pfeifer, Goldsmith, Davidson, & Rickman, 2002). In addition to
those, it is also supported by the longitudinal studies that both maternal
overprotectiveness (Kennedy, Rubin, Hastings, & Maisel, 2004; Kiel & Buss, 2011)
and autonomy support (Bayer et al., 2006; Matte- Gagné, Bernier, & Gagné, 2013)

tend to show stability over time.

As the second hypothesis of the current study, it was expected that there will be
bidirectional transactions between children’s temperament and mothers’ parenting

behaviors (i.e. cross-lagged paths over time). Specifically, it was hypothesized that
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children’s behavioral inhibition and mother’s overprotectiveness will reciprocally
influence each other over time. The findings of the current study partially supported
this hypothesis. That is, T1 maternal overprotectiveness predicted T2 behavioral
inhibition, as expected. This finding is in tune with many studies in the literature
(Coplan et al., 2009; Edwards, Rapee, & Kennedy, 2010; Hudson & Rapee, 2005;
Kiel & Buss, 2013; Rubin et al., 2002). However, although it was expected that T1
behavioral inhibition would predict T2 maternal overprotectiveness, this link was not
significant. This nonsignificant finding is unexpected because there are studies in the
literature indicating that maternal overprotectiveness is predicted by children’s
behavioral inhibition over time (Hudson & Rapee, 2005; Kiel & Buss, 2011; Méller,
Nikolic, Majdandzic, & Bogels, 2016). One of the possible underlying factors of this
unexpected finding could be the cultural differences. That is to say, majority of
studies in the literature are conducted in Western (thereby predominantly
individualistic) cultures; and when compared their overprotectiveness scores with the
mothers from non-Western (thereby predominantly collectivistic) cultures like
Turkey, non-Western mothers have higher levels of overprotectiveness (Kagit¢ibast,
2007; Stumer, Giindogdu-Aktiirk, & Helvaci, 2010). Thus, it can be evaluated that
mothers from non-Western societies prone to be overprotective towards their
children no matter how their children are behaviorally inhibited. In line with that, in
their cross-cultural study Chen and colleagues (1998) reported that behavioral
inhibition was linked with negative parenting behaviors (among which one of them is
overprotectiveness) only for Canadian mothers but not for Chinese mothers. So,
these findings seem to suggest that culture plays a role on how behavioral inhibition
is evaluated by parents, and accordingly how parenting behaviors are affected by

children’s behavioral inhibition (Kagit¢ibasi, 2007; Thompson et al., 2011).

Moreover, the lack of association from children’s behavioral inhibition to mothers’
overprotectiveness could also be explained by other maternal characteristics. For
instance, maternal education level was negatively correlated with both T1 and T2
behavioral inhibition and maternal overprotectiveness. In other words, findings
indicated that educated mothers tend to be less overprotective towards their children,

and tend to have less behaviorally inhibited children compared to less educated
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mothers. Thus, maternal education level was controlled in the analyses since it seems
to have a potential effect on the association between behavioral inhibition and
maternal overprotectiveness. However, the results were the same before and after

controlling for maternal education level.

Furthermore, another possible explanation for the absence of an association from
behavioral inhibition to overprotectiveness over time can be due to the
methodological differences across studies. That is, both behavioral inhibition and
overprotectiveness might be assessed via observation-based, child-report, and
mother-report measurement tools; yet, particularly behavioral inhibition was found to
be affected by the assessment method. For instance, Spooner, Evans, and Santos
(2005) used self-reports, parent-reports and teacher-reports to assess school-age
children’s shyness and found that there is a discrepancy between children’s self-
report and parent- or teacher-reported shyness that children tend to identify
themselves as having higher levels of shyness compared to parent/teacher ratings of
their shyness. It should also be noted that the sample of Spooner and colleagues’
(2005) study comprises children in middle childhood years, whereas the sample of
the current study comprises preschool-age children. So, there might be the effect of
age differences, as well; and that is why future studies should use multi-
method/informant measurement tools for children’s behavioral inhibition assessment

from different age groups.

The transactional relations between mother’s autonomy support and children’s
behavioral inhibition were investigated exploratorily, since there is relatively less
and inconsistent evidence in the literature examining the effects of maternal
autonomy support. Results of the second cross-lagged panel model testing for
autonomy support revealed that children’s T1 behavioral inhibition negatively
predicted mother’s T2 autonomy support. This finding that children’s behavioral
inhibition leads to a decrease in mother’s autonomy support is in line with the
findings of Rubin and colleagues’ (1999) study, in which they found that shyness (as
one of the core components of behavioral inhibition) at two years of age predict

decrease in parental encouragement of independence (which is conceptualized as
45



autonomy support) at four years of age. In line with this finding, there are several
studies in the literature indicating that positive parenting practices are predicted by
various child characteristics. For instance, it was reported that lower levels of
emotional dysregulation in children predicted authoritative parenting (Coplan et al.,
2009). Similarly, from the earlier phases of life, infant crying and soothability at 3
months of age were found as predictors of maternal nurturance at 9 months of age
(Fish & Crockenberg, 1986). Also, it was reported that children’s higher activity
level -especially for girls- predicted higher levels of maternal involvement (McBride,
Schoppe, & Rane, 2002). All these studies suggest that it might be the child who
determines positive parenting practices.

Moreover, T1 maternal autonomy support did not predict T2 behavioral inhibition.
This set of finding related to the bidirectionality between behavioral inhibition and
maternal autonomy support suggests that children’s behavioral inhibition seem to be
the determining factor for autonomy support. In other words, maternal autonomy
support is in a position that it is affected by child-related characteristics (both
behavioral inhibition and self-concept which will be discussed in detail below),
whereas not affects them. Accordingly, in a meta-analysis of Méller and colleagues
(2016), mother’s autonomy support was not significantly related to children’s
anxiety including fearful temperament, behavioral inhibition, and shyness. Yet, there
are several recent studies in the literature indicating various parenting practices that
predict children’s behavioral inhibition. For instance, parental gentle encouragement
and warm responsiveness predicted decreased levels of toddlers’ behavioral
inhibition (Grady, 2019), maternal negative emotionality was linked with higher
levels of behavioral inhibition through more critical and less positive parenting
(Mills et al., 2012), and maternal sensitivity was associated with lower levels of
shyness especially in case of earlier slow-to-warm-up temperament (Grady,
Karraker, & Metzger, 2012). Additionally, intervention studies which aim to reduce
children’s behavioral inhibition were effective especially by means of increasing
parenting skills and strategies on how to deal with their children’s behavioral
inhibition (e.g. Lau, Rapee, & Coplan, 2017; Luke, Chan, Au, & Lai, 2017). So, it is

obvious that further studies are needed to understand the role of specifically maternal
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autonomy support, along with other parenting practices, on children’s behavioral

inhibiton.

As the third main hypothesis of the current study regarding children’s self-concepts,
it was expected that T1 children’s behavioral inhibition and maternal
overprotectiveness would be negatively, and T1 maternal autonomy support would
be positively related to T2 self-concept. Yet, the links from T1 self-concept to T2
maternal overprotectiveness and autonomy support were tested exploratorily, since
those links have not been investigated, to the best of our knowledge, in the literature,
yet. Firstly, the current finding regarding behavioral inhibition and self-concept link
showed that T1 children’s behavioral inhibition did not predict their T2 self-
concepts. This finding was unexpected because there are studies in the literature
indicating that behavioral inhibition predicts self-concepts of children (e.g. Findlay et
al.,, 2009; Hintsanen et al., 2010). The possible explanation for this lack of
association could be, age range of the participants in the present study. Majority of
studies reporting such an association were conducted in middle childhood (e.g.
Findlay et al., 2009). Thus, there might be a “sleeping effect” in which the effect of
early behavioral inhibition on children’s later negative self-concepts might require
more time to develop and become observable. Due to the fact that preschool-age
years are the times when children’s self-concepts are still in the process of being
constructed, the potential effects of various factors might be seen in subsequent years
rather than as early as preschool ages. Accordingly, along with the age differences,
assessment method varies based on the developmental levels. For instance,
Hintsanen and colleagues (2010) used a self-report questionnaire to assess children’s
both temperamental characteristics and self-concepts, and as a result they found a
negative association between behavioral inhibition and self-concept. Yet, it should be
noted that their participants were composed of children in middle childhood ages, so
it is possible that different assessment methods along with the age differences might
explain the differences in the findings. Thus, future studies are suggested to conduct
longer-term longitudinal studies to test a potential sleeping effect between children’s

behavioral inhibition and self-concept.

47



In addition, T1 maternal overprotectiveness or autonomy support did not predict T2
children’s self-concepts. These findings were unexpected because there are studies in
the literature indicating maternal overprotectiveness negatively (Otani et al., 2018),
and maternal autonomy support positively (Carlson et al., 2000) predict children’s
self-concepts. This lack of associations from parenting dimensions to children’s self-
concept could partly be explained by the maternal characteristics of the current
sample. It is known that non-Western mothers are prone to have higher levels of
overprotectiveness compared Western mothers (Kagit¢ibasi, 2007; Siimer et al.,
2010). Thus, in Turkey as a non-Western society, variance in terms of maternal
overprotectiveness might be low in order to see its effect on children’s self-concept.
Accordingly, due to the fact that mothers have commonly overprotective behaviors
towards their children, these behaviors might be regarded as a norm by children, and
thus may not be effective on their self-concepts either negative or positive ways. In a
similar manner, for instance, corporal punishment is perceived as more negative in
Western societies whereas it is regarded as less negative in non-Western societies
including Turkey, and so it affects Western children more compared to their non-
Western counterparts (see Ripoll-Nunez & Rohner, 2006 for a review; Sunar &
Fisek, 2005).

Also, there might be the effect of characteristics of sample based on data collection
from different cities of Turkey. The majority of data was collected from Izmir (i.e.
126 out of 180); and to examine the possible effect of this lack of generalizability,
several analyses testing the comparison between different cities were conducted.
Findings showed that demographic information of data collected from izmir was
distributed as quite close to normal distribution including different income and
parental education levels and there was a balanced distribution among different cities

in those terms, as well.

In addition to maternal demographic characteristics, child-related demographic
information (specifically number of siblings and birth order) was also tested (via
correlation and regression analyses) if there is an association of those factors with the

findings; yet, results were not significant, so those potential associations were
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eliminated. Also, lack of association might be due to wide age range of the sample.
However, age was not correlated with the self-concept, further comparisons were
made between categorized age ranges (i.e. 4to 5, 5to0 6, 6 to 7, etc.), but groups were
not different in terms of self-concept scores. Additionally, the absence of association
from parenting to children’s self-concept could possibly be explained by the
characteristics of the Turkish cultural context. For instance, in the context of cultural
pattern based on collectivistic values, maternal control over children’s individuality
and behaviors (including overprotecting them when the child is not actually in need)
and supporting the child’s autonomy may have less relevance with the child’s self-
development in a Turkish sample compared to its effect on children in Western
societies in which individuality, autonomy, and independence are valued much more
(Supple, Ghazarian, Peterson, & Bush, 2009).

Furthermore, the existing studies in the literature which found significant
associations between overprotectiveness/autonomy support and self-concept mostly
conducted with children older than the sample of the current study (i.e. mostly
middle childhood and adolescence). So, the effects of different parenting practices
(either positive or negative) might be seen after some time that the child exposes
such parenting behaviors. Additionally, it should also be considered that preschool-
age children might actually need their mothers’ overprotectiveness in this
developmental period. So, especially in case of a mother cannot adjust her parenting
behaviors according to the needs and developmental level of her child, the effects of
maternal overprotectiveness on children’s self-concept might require more time to be
detected. Therefore, further studies with third time point assessments and broader
intervals are needed to see those effects clearer. Moreover, another possible
explanation for the lack of association could be methodological issues. That is,
although children’s self-concepts were measured via puppet interview method in
which children’s own views regarding their self-perceptions were obtained, mother’s
overprotectiveness and autonomy support were obtained via questionnaires filled by
mothers. Due to the fact that mother’s self-reports especially regarding their own
parenting behaviors might prone to be biased, observation-based assessments are

suggested to be added to assessment tools for future studies.
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In addition, T1 children’s self-concept led to a decrease in T2 mother’s autonomy
support, while not predicting T2 maternal overprotectiveness. These links were
tested exploratorily; since, to the best of our knowledge, the current study is the first
examining the effects of children’s self-concept on both maternal overprotectiveness
and autonomy support. The finding that self-concept leads to a decrease in maternal
autonomy support seems unexpected conceptually. Yet, when considering the items
of autonomy support assessment (e.g. “I encourage my child to freely express
him/herself even when disagreeing with parents.”), it can be speculated that maternal
parenting behaviors might be shaped according to the actual needs of a child (i.e.
focusing on the child’s lack of skills rather than existing abilities). For instance, a
mother would not need to encourage her child to express him/herself if her child is
already doing that. So, it might be evaluated as sort of an “economy of mind” that

mothers would follow.

Moreover, Kiff, Lengua, and Bush (2011) stated that low autonomy support may not
be universally problematic, but rather its effect depends on how children perceive
and evaluate their parents’ behaviors in a given cultural context based on what is
“normal” in that culture (Kagitgibasi, 2007). In China, for instance, group harmony
in social relationships, interdependence among the family members, respecting for
and expressing obey to parents, and conforming to the parents’ expectations are
found to be seen commonly and thus perceived as “normal” (Chao & Sue, 1996).
Likewise, Japanese adolescents were reported as feeling rejected by their parents
when they are given autonomy and shown little control over their behaviors, whereas
they regarded parental control as a positive manner of their parents such as
expressing love towards their children (Trommsdoff, 1985). When focusing
particularly on Turkey, Kagit¢ibasi’s (2007) project of “value of children” indicated
that the situation is similar with other non-Western societies. Specifically, parents
were asked to report the most-desired characteristic of children; results revealed that
“obeying their parents” was chosen by 60% whereas “being independent and self-
reliant” was chosen by only 18% of Turkish parents (Kagit¢ibasi, 1982a, 1982b,
2007). Similarly, for the description of a “good child”, 35% of Turkish mothers

indicated “obedient” while only 3.6% of them mentioned being “autonomous and
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self-sufficient” (Kagit¢ibasi, Sunar, & Bekman, 2001). Thus, the finding of the
current study that children’s self-concept leads to a decrease in mother’s autonomy
support could partly be explained by such cultural factors in which autonomy is not
regarded as a positive characteristic, and so not fostered by the parents. It can be
concluded that the same parenting behavior might carry different meanings
depending on the cultural context that the child lives in, and this may affect the
displaying of related behaviors along with the consequences of them. Additionally,
in the context of examining the possible reasons regarding the lack of associations of
different variables with children’s self-concept, the measurement tool for assessing
self-concept was reconsidered. A puppet interview method is widely recognized and
suggested to be used especially for preschool-age children, and specifically Child
Self-View Questionnaire (CSVQ); Eder, 1990) was evidenced to be valid (Jia, Lang,
& Schoppe-Sullivan, 2016). It was ensured that existing studies in the literature using
CSVQ indicated that self-concept was predicted by various variables in the literature
(e.g. mother-child reminiscing, theory of mind, secure attachment, maternal negative
affect, etc.) either positive or negative ways (Cahill, 2007; Goodvin et al., 2008;
Goodvin & Romdall, 2013).

In sum, when examining the findings of the current study from a broader perspective,
it can be stated that a positive parenting characteristic (which is autonomy support in
this case) seems to be driven by the child characteristics (i.e. both temperamentally
behavioral inhibition and self-concept); whereas overprotectiveness as a negative
parenting characteristic seems not to be driven by any of those child characteristics,
rather it is the only factor that drives child temperament. Thus, it can be deduced
from this picture that there is partial bidirectionality between parenting and
temperament in relation to children’s self-concept according to the findings of the
present study. Although a third wave of assessment is strongly suggested to see the
full picture of bidirectionality, it is believed that the current study provides an
inspiration to investigate further both parenting-temperament bidirectionality and
preschool-age children’s self-concepts by means of its strengths and contributions to

the related literature, which are detailed in the following section.

51



4.2 Strengths and contributions

There are a number of strengths of the current study. The first and foremost strength
is that the longitudinal study design of the current study enables us to make cause
and effect inferences about the topics of parenting, children’s temperament, and self-
concepts. Additionally, not only studying these concepts unidirectionally, but also
studying the effects of their bidirectional transactions on preschool-age children’s
self-concepts is also another strength. That is to say, although there are many studies
investigating unique effects of parenting and temperament (and even their
interactions), relatively fewer studies were conducted related to their bidirectional
relations. This is quite important because it is widely accepted in the literature that
not only “parents influence their children” but also “children influence their parents”;
so that, bidirectionality studies gives us an opportunity to understand the parent-child
interaction system from a broader perspective which ultimately enables

understanding children’s developmental outcomes better.

In addition, the majority of studies in the literature related to the self-phenomena
overwhelmingly focused on adolescence and middle childhood period, whereas there
is a limited number of research on preschool-age children. Preschool years are
known as critical for the development of self-concept and self-representations of
children. Because, on the one hand, it is a transitional period for children’s optimistic
to more realistic self-evaluations; and, on the other hand, it is the time period when
both self-concept and temperamental characteristics become increasingly clearer to
observe. Therefore, studying these topics with preschool-age children could be
considered as one of the strengths of the current study. Moreover, existing studies in
the literature on self-concepts of preschool-age children are heavily based on
“mother-reported children’s self-concept” rather than children’s own perceptions of
their own self-concepts especially as early as four years of age. However, unlike
previous studies which relied on parent-reported questionnaires for their children’s
self-concepts, the present study relied on children’s own reports for their self-
concepts by utilizing the puppet interview method. Thus, perceived self-concept data

from such an early age group (i.e. beginning from 4 years of age) is one of the most
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important strengths of the current study. It is also worthwhile to note that preschool-
age children’s self-reported self-concept assessment indicated high levels of
reliability (i.e. as .80 of Cronbach’s alpha score), despite the debates on this topic in
the literature regarding whether children in early childhood can reliably report their
own self-concepts or not (as broadly explained in the Introduction part). In other
words, the current study contributed to solve one of the debates in the literature
regarding self-concept assessments of young children by evidencing that reliable
self-report data of self-concept (which is far better than asking children’s self-
concept to his/her parent instead) can be obtained from children as young as four

years of age.

Furthermore, the majority of studies in the literature focused on Western cultural and
familial contexts, whereas a few studies conducted in a non-Western culture. Since
there might be the influence of culture (particularly individualist versus collectivist
points of view) on parenting styles, attitudes and behaviors as well as how children’s
temperamental characteristics are regarded in that cultural context, contributing to
the literature with the findings of non-Western societies’ children and their parents

can be considered as another strength of the current study.

4.3 Limitations and future suggestions

As for all studies in the literature, the current study also has some limitations. Firstly,
the most important limitation of the current study was limited number of
assessments; that is, it was restricted to two time points of assessment due to a
shortage of time. So that, probably the most important suggestion of this study for
future research is conducting the same study design with at least three time points for
the sake of a full picture of bidirectionality. It is also suggested that broader intervals
between waves of assessment (as opposed to 8-month-interval in the current study)
could help discerning change over time better and understanding longer-term
implications including possible sleeping effects as mentioned above. Moreover,
although descriptive statistics showed that there is a balanced distribution for both

education and income levels of participants, the majority of data were collected from
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Izmir (i.e. 126 out of 180). So, the current study has a limitation of generalizability.
Furthermore, measuring parenting behaviors by means of self-report questionnaires
might be interpreted as a limitation, as well, due to the potential effect of any
possible biased perception about their own parenting styles, attitudes or behaviors.
Rather, future research is suggested to use observation-based assessment tools, as
well, in addition to self-report parenting questionnaires. Finally, cultural factors
might have an influence on both parenting, temperament and also self-
representations of children, as detailed above, so studying this topic cross-culturally
as well as by assessing within culture differences by using measures like self-
construals is suggested for future research in order to be able to observe the effect of

culture and cultural differences more clearly.
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APPENDICES

A. CHILDREN’S SELF-CONCEPT

Katilimel No:

Cocugun Adi:

Uygulama Tarihi:

Trial 1) A: Ben pizza severim.
B: Ben pizza sevmem.

Trial 2) B: Kendi basima oynamay1 severim.
A: Arkadaslarimla birlikte oynamayi1 severim.

1) B: Zor isleri sevmem.

A: Zor isleri severim.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

2) A: Genellikle mutluyum.

B: Genellikle ¢ok mutlu degilim.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

3) A: Benim ¢ok yakin bir arkadagim var.
B: Benim cok yakin bir arkadagim yok.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlasilmayan bir cevap verirse.

4) A: Annemin ya da 6gretmenimin sdylediklerini yaparim.
B: Bazen annemin ya da 6gretmenimin sdylediklerini yapmam.
C: Cevabi degistirirse, hicbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlasilmayan bir cevap verirse.

5) A:Kendimi ger¢ekten severim.

B: Kendimi pek sevmem.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

6) B: Bazen yaramazlik yaparim.

A: Asla yaramazlik yapmam.
C: Cevab1 degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
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X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

7) A: Ben iyi bir gocugum.
B: Ben pek iyi bir ¢cocuk degilim.

C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

8) A: Genelde ¢ok giilerim.

B: Genelde ¢ok giilmem.
C: Cevabi degistirirse, hicbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

9) A: Genelde lizgiin olmam.

B: Genelde tizgiin olurum.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlasilmayan bir cevap verirse.

10) B: Insanlar bana kétii bir sey olsun ister.

A: Insanlar asla bana kétii bir sey olsun istemez.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

11) B: Insanlar beni sevmez.

A: Insanlar beni sever.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

12) B: Bazen huysuzum.

A: Huysuz degilim.
C: Cevabi degistirirse, hicbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

13) B: Insanlar bana kétii seyler soyler.

A: Insanlar bana kétii seyler sdylemez.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

14) A: Cogu arkadagimdan daha giizelim/yakigikliyim.
B: Cogu arkadasimdan daha giizel/yakisikli degilim.

C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

15) B: Ben ¢ok kelime bilmiyorum.
A: Ben ¢ok kelime biliyorum.

C: Cevab1 degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlasilmayan bir cevap verirse.

16) B: Say1 saymada iyi degilimdir.
A: Say1 saymada 1yiyimdir.
C: Cevab1 degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlasilmayan bir cevap verirse.
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17) A: Ben hizli kosabilirim.
B: Ben hizli kosamam.
C: Cevabi degistirirse, hicbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

18) B: Yeni insanlarla tanisirken utanirim.

A: Yeni insanlarla tanisirken utanmam.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

19) A: Diger ¢ocuklara benimle oynar misiniz diye sorarim.

B: Diger ¢ocuklara benimle oynar misiniz diye sormam.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlasilmayan bir cevap verirse.

20) B: Yeni arkadaslar edinmek benim igin zordur.

A: Yeni arkadaglar edinmek benim i¢in kolaydir.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

21) B: Baska ¢ocuklar oynarlarken, ben onlar1 seyrederim.

BPI

A: Bagka cocuklar oynarlarken, ben de sizinle oynayabilir miyim diye sorarim.

C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

22) A: Kreste bir siirii arkadagim var.
B: Kreste fazla arkadasim yok.

C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

23) B: Cocuklar beni sevmez.

A: Cocuklar beni sever.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

24) A: Cocuklar onlarla oyun oynamama izin verir.

B: Cocuklar onlarla oyun oynamama izin vermez.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlasilmayan bir cevap verirse.

25) B: Kreste ¢ocuklar benimle dalga gecer.

A: Kreste cocuklar benimle dalga gegmez.
C: Cevab1 degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlasilmayan bir cevap verirse.

26) A: Baska ¢ocuklar bana iyi davranir.

B: Bagka cocuklar bana 1yi davranmaz.
C: Cevabi degistirirse, hicbiri, ikisi de ya da bilmiyorum derse.
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X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

27) B: Kresteki ¢cocuklar bana birlikte oynayalim mi1 diye sormaz.

A: Kresteki ¢ocuklar bana birlikte oynayalim m1 diye sorar.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.

28) B: Cocuklar beni tizecek seyler soyler.

A: Cocuklar beni iizecek seyler sdylemez.
C: Cevabi degistirirse, higbiri, ikisi de ya da bilmiyorum derse.
X: Cevap vermeyi reddederse, ya da anlagilmayan bir cevap verirse.
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Liitfen her bir ifadeyi dikkatlice okuyup, her bir ifadeye kendinizle ilgili ne

B. PARENTAL OVERPROTECTION MEASURE

derece katildiginizi/ hemfikir oldugunuzu verilen él¢ekteki sayllardan uygun

olani isaretleyerek belirtiniz.

Hic¢

Katilmiyorum

Pek
Katilmiyorum

Ne Katiliyorum

Ne
Katilmiyorum

Cogunlukla

Katilhyorum

Tamamen

Katilhyorum

Cocugum agladiginda, onu
sakinlestirmek i¢in hemen bir
seyler yaparim.

Parktayken ¢ocugumu
kendime yakin olacak
sekilde, onu gorebilecegim
mesafede tutarim.

Cocugumu bagkalarinin
elestirilerinden korurum.

Cocugum bana yapistiginda,
ona daha fazla ilgi gésteririm.

Cocugumun aile dostlarimizla
herhangi bir yere bensiz
gitmesine izin vermem.

Cocugum kendini biraz
kirgin/hasta bile hissetse, onu
doktora gotliriiriim.

Her zaman gozim
¢ocugumun iizerindedir.

Cocuguma kars1 agir
korumaci olma
egilimindeyimdir.

Cocugumun riskli bir seyler
yapabilecegi durumlari
Onceden sezip engellemeye
caligirim.

10

Cocugumu hata yapmaktan
korumaya c¢aligirim.
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11

Cocugumun agaglara/ yiiksek
yerlere tirmanmasina izin
vermem.

12

Cocugumu hayatin
zorluklarina kars1 korumaya
calisirim.

13

Disaridayken gocugumu bir
anlik bile géremesem panik
olurum.

14

Cocugumun incinebilecegi
korkusuyla, bazi sporlari
yapmasini istemiyorum.

15

Disar1 ¢ikmak zorunda
kalirsam, ¢cocugumu yalnizca
cok yakin
arkadas/akrabalarima
birakirim.

16

Ev disindaki tiim
aktivitelerinde cocuguma
eslik ederim.

17

Cocugumu
catisma/tartismalardan
korurum.

18

Cocugumu olast bir zarardan
korumak i¢in miimkiin olan
her seyi yaparim.

19

Cocugumu korkularindan
korurum.
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C. PARENTAL AUTONOMY SUPPORT MEASURE

Liitfen her bir ifadeyi dikkatlice okuyup, belirtilen ifadelerin sizin icin ne

siklikla gecerli oldugunu isaretleyin.

Hicbir
Zaman

Nadiren

Bazen

Cogu
Zaman

Her
Zaman

1. Cocugumun
fikirlerine, onlar1 ifade
etmesi i¢in gocugumu
tesvik ederek saygi
gosteririm.

1

2. Cocugumu,
benimle ayni sekilde
diisiinmiiyor olsa bile,
kendisini rahatca ifade
edebilmesi i¢in tegvik
ederim.

3. Cocugumun aile
kurallarinin olusumuna
katkida bulunmasina
izin veririm.

4. Cocugumdan bir
sey yapmasini istemeden
once, onun isteklerini
g0z Oniine alirim.

5. Aile i¢in plan
yaparken, ¢ocugumun
Onceliklerini de dikkate
alirm.
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D. CHILDREN’S BEHAVIORAL INHIBITION MEASURE

Asagida ¢ocuklarin belli durumlarda sergiledigi baz1 davramislarin bir listesi
verilmistir. Liitfen bu ifadelerin her birini dikkatlice okuyup, ¢ocugunuzun

“son iki hafta”simm diisiinerek, her bir ifadenin cocugunuz icin ne sikhikla gecerli

oldugunu, verilen délgekteki sayillardan uygun olam isaretleyerek belirtiniz, her

bir ifade icin bu seceneklerden birini isaretlediginizden emin olunuz.

Hiebir Nadiren | Bazen Cogu Her
Zaman Zaman | Zaman
Oyun oynayan
tammmadigi ¢ocuklarla
karsilastiginda,
cocugunuz ne sikhikta;
1 | Onlara ka}tllmak yerine 1 9 3 4 5
karsidan izler?
2 | Rahatsiz goriiniir? 1 2 3 4 5

Evinizde iken,
cocugunuz ne sikhikta;
3 | Yiiksek bir sesten korkar
(Or. mikser, elektrik 1 2 3 4 3)
slipiirgesi vb.)?

4 | Karanliktan korkmus
goriniir?

Giinliik aktiviteler
sirasinda, cocugunuz ne
sikhikta;

5 | Aniden gelen yiiksek bir
sesle irkilir (or. itfaiye 1 2 3 4 5
sireni)?

6 | Higbir sebep yokken
korkmus gibidir?
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Hicbir
Zaman

Nadiren

Bazen

Cogu
Zaman

Her
Zaman

Yeni insanlarla
tamistigr/biraraya
geldigi durumlarda,
cocugunuz ne sikhkta;

Yiizlini/sirtin1 doner?

Sessiz kalir?

Rahat goriiniir?

Disan ciktiginda,
cocugunuz ne sikhkta;

10

Alisik olmadigr bir
hayvan ona
yaklastiginda
aglar/endiselenir?

11

Biiyiik ve giiriiltiili
araclardan korkmus
gorliniir?

12

Asansor veya ylriyen
merdivene yaklasirken
tedirgin/rahatsiz olur?

13

Annesi goriis alanindan
bir an bile ¢iksa,
korkmus goriiniir?

Cocugunuzla birlikte
disaridayken (or.
bakkal, market gibi)
tammmadigi bir insan
ona yaklastiginda,
cocugunuz ne sikhkta;

14

Sakin kalir?

15

Geri ¢ekilir ve o
insandan kacar?

16

Anne/babasina yapisir?
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Hicbir
Zaman

Nadiren

Bazen

Cogu
Zaman

Her
Zaman

Nadiren gordiigii
akraba veya aile
dostlarim ziyarete
gittiginizde,
cocugunuz ne sikhkta;

17

Geride durur ve onlarla
g6z kontag1 kurmaktan
kaginir?

18

Yiizinu saklar?

19

Birkac dakika i¢inde
onlara 1smnir?

Yeni bir yere
gittiginizde,
cocugunuz ne sikhkta;

20

Iceri girmek istemez?

21

Dogrudan igeriye girer?

Televizyon izlerken
veya hikaye dinlerken,
cocugunuz ne sikhkta;

22

‘Canavar’
karakterlerinden
korkmus goriintir?

Cocugunuz ne
siklikta;

23

Yeni aktivitelere
yaklagma konusunda
tereddiit eder?

24

Yeni oyun aleti (6rn;
parka yeni gelen
oyuncaklar)
gordiiglinde, onlari
kesfetmekte tereddiit
eder?

25

Ona yeni bir oyuncak
hediye edildiginde,
bunu sevingle karsilar?
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E. DEMOGRAPHIC INFORMATION FORM

Yasiniz

Yasadiginiz sehir

Toplam ka¢ ¢gocugunuz var?

Cocugunuz dogum sirasina
gore kaginc1?

(I I A O B

ik (en buyugi)

ikinci

Uglincii

Dordinci veya daha fazla

Egitim durumunuz

Okuma-yazma bilmiyor
iIkokul

Ortaokul

Lise

Yiksek okul (2 yillik)
Universite (4 yillik)
Yiiksek Lisans

Doktora

Cocugunuzun babasinin egitim
durumu

N Y I

Okuma-yazma bilmiyor
iIkokul

Ortaokul

Lise

Yiksek okul (2 yillik)
Universite (4 yillik)
Yiiksek Lisans

Doktora

Mesleginiz

Su an ¢alistyor musunuz?

|

Evet
Hayir

Cocugunuzun babasinin
meslegi

Evinize giren ayhik toplam
kazang

D O I

0-1000 TL
1000-2999 TL
3000-4999 TL
5000-6999 TL
7000-9999 TL
10000 TL ve Uzeri
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Medeni haliniz

[ O B I B

Evli ve birlikte yasiyor

Evli ama esinden ayri yasiyor
Esinden ayrilmis

Esini kaybetmis
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H. TURKISH SUMMARY / TURKCE OZET

GIRIS

Benlik kavrami gelisiminin yasam boyu siiren ¢ok yonlii bir siire¢ oldugu ve “hem
sosyal hem de duygusal gelisimin temel tas1” olarak kabul edildigi bilinmektedir
(Kagen vd., 1995, s.18). Cocuklarin benlik kavramlar1 teorik olarak ebeveynlik
(Harter, 2012) ve miza¢ (Hintsanen vd., 2010) dahil olmak iizere gesitli kisisel ve
kisileraras1 faktorlerle (Brown vd., 2008; Harter, 2006) iliskilendirilmistir.
Cocuklarin benlik kavramlar1 hakkindaki mevcut literatiir esas olarak orta ¢ocukluk
ve ergenlik yillarina odaklanmisken, erken cocukluktaki, 6zellikle okul Oncesi
yillardaki benlik kavramlari nispeten goz ardi edilmistir (Marsh vd., 2002). Ayrica,
ebeveynlik ve miza¢ arasindaki tek yonli ve dogrudan etkiler uzun yillardir
arastirilsa da, aralarindaki ¢ift yonliiliik ¢ogunlukla son yillarda ilgi ¢ekici hale gelen
bir arastirma konusu olmustur (Cook ve Kenny, 2005; Klein vd., 2018).
Ebeveynligin miza¢g da dahil olmak tiizere ¢ocuklarin tim gelisimsel sonuglari
tizerinde 6nemli bir etkiye sahip oldugu bilinmekte ve basitge “ebeveynlik mizaci
yonlendirir” seklinde yorumlanmaktadir (Arnott ve Brown, 2013; Bullock vd.,
2018). Ote yandan, gocugun mizacinin ebeveynligi nasil sekillendirdigini gdsteren
literatiir de gittikge zenginlesmektedir. Pek ¢ok faktoriin yani sira, cocugun kendisi
ebeveynligin en 6nemli “belirleyici”lerinden biri olarak goriilmektedir (Laukkanen
vd., 2014; Rubin vd., 1999). Yani arastirmacilar, ebeveynlik davraniglarinin
cocuklarin mizag¢ Ozelliklerine gore degisebilecegini ileri siirmekte (Rothbart ve
Ahadi, 1994); ve “miza¢ ebeveynligi yonlendirir” seklinde yorumlamaktadir. Bu
baglamda, gliniimiizde hem ¢ocuk hem de ebeveyn ozelliklerinin gelisimsel sonuglar
tizerinde dogrudan katkilarmin bulunmasmin yani sira, birbirlerini ¢ift yonli bir
sekilde etkiledigi ve bu c¢ift yonlii etkilerin de g¢ocuklarin gelisimsel sonuglari
acisindan 6nemli oldugu bilinmektedir (Kiff vd., 2011; Ryan ve Ollendick, 2018).
Ancak, bilgimiz dahilinde, ozellikle ¢ocuklarin davranigsal ketlenmelerinin ve
annelerin asir1 korunmacilik ve 6zerklik desteginin ¢ift yonli etkileri, benlik kavrami

ile ilgili olarak incelenmemistir. Bu nedenle, bu c¢alisma mizag ve ebeveynlik
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arasindaki ¢ift yonlii etkiler ile okul oncesi yastaki ¢ocuklarin benlik kavramlarinin
iliskilerini  ¢apraz baglanmis panel modelleri kullanarak arastirmak igin

tasarlanmistir.

Benlik kavram

Benlik kavrami temel olarak kisinin kendisini nasil hissettigini, ¢evresini nasil
algiladigr ve yorumladigini etkileyen “kendilik semasi1” olarak tanimlanir (Harter,
1998), ve bireyin kendisine yonelik inanglari, kendisini tanimladigi nitelikler,
tutumlar ve degerler kiimesi olarak nitelendirilir (Brummelman ve Thomaes, 2017).
Alan yazinda benlik kavrami; benlik temsili, benlik algisi, 6z-degerlendirme, benlik
kimligi, benlik degeri, 6z saygi ve genel benlik duygusu gibi pek kavrami
kapsamaktadir (Harter, 2012; Leary ve Tangney, 2003). Daha genis bir perspektiften
bakildiginda, tim bu kavramlarin ortak zemini, hepsinin olumlu ya da olumsuz
yonde “degerlendirici” olmasidir. Benlikle ilgili bu terimlerin ¢ogu, bir dereceye
kadar birbirinin yerine kullanilabilir olsa da anlamlar1 ve referanslar1 ile ilgili
farkliliklar vardir (Leary ve Tangney, 2003). Literatiirde yaygin olarak arastirilan
benlik kavramlarindan biri olan 6z saygi, kisinin benlik degerlendirmesi veya bir
birey olarak algilanan degerini ifade eder (Butler ve Gasson, 2005; Harter, 2012).
Alan yazinda 6z saygi, “genel benlik degeri” ve “alana 6zgii benlik kavrami1” olmak
iizere iki alt boyutta kavramsallastirilmistir. Ozellikle genel benlik degeri “kisinin
kendini ne kadar sevdigini” tamimlamakta ve benlik kavrami terimi ile dontigiimlii
olarak kullanilmaktadir (Brummelman ve Thomaes, 2017; Harter, 2012). Bununla
birlikte alana 6zgli benlik kavrami; kisinin sosyal, skolastik veya atletik yeterlilikler
ve fiziksel goriinim gibi niteliklerinin degerlendirilmesine dayanmaktadir (Harter,
2012). Baz1 arastirmacilar, dalgalanmalar miimkiin olsa da, c¢ocuklarin benlik
saygisinin zaman icinde istikrara sahip oldugunu ileri siirmiislerdir (Trzesniewski
vd., 2003). Buna gore Oz-degerlendirme (bireyin kendi giicli ve zayif yonleri
hakkindaki kendi yargis1), ¢ocuklukta 6zsaygi ve yetkinlik duygusunun anahtar
olarak kabul edilir (Spencer vd., 2015). Bunlara ek olarak, benlik kavrami ile yaygin
olarak doniistimli kullanilan diger terimler 6z-degerlendirme ve benlik temsilidir.

Spesifik olarak, 6z-degerlendirmenin hem kendine yonelik yargilart hem de kendini
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anlama kapasitesini gelistiren (Stipek, 1995), benlik temsillerini sekillendiren ve
benlik  kavramina entegre olmus Onemli baska  degerlendirmelerin
igsellestirilmesinden kaynaklandigi kabul edilmektedir (Cole vd., 2001; Harter,
2006). Temelde “kim olduguna yonelik diigiinceler” olarak tanimlanan kendilik
temsili, kisinin kendi benliginin hem fiziksel (6rn. Cinsiyet, yas) hem de psikolojik
(6rn. utangag, arkadas canlis1) tanimlarini ifade eder ve ¢ocugun benlik kavramina

entegre olur (Thompson vd., 2011).

Gelisimsel agcidan benlik kavrami

Benlik kavrami gelisimi hayatin ¢ok erken yillarinda baslamaktadir. Cocuklar, heniiz
2-3 aylikken kendi viicut hareketlerine daha fazla odaklanirlar ki bu da bebeklerin
kendilerini tanima konusunda algisal yeteneklerini gosterir (Rochat, 1998). 18-30
aylik siirecte ise gelisen dil becerileri ile benlik temsillerinin s6zel ifadeleri, benligin
daha kalic1 bir portresini sunar (Fivush, 2011; Harter, 2001). Ayrica fiziksel/bedensel
farkindalilk da bu yas doneminde kendilerini aynada tanimlamalar1 ile
gozlemlenmeye baslar (Brownell vd. 2007; Lewis ve Ramsay, 2004; Rochat, 2009).
Ozellikle ikinci yaslarindan itibaren gocuklar, ebeveyn degerlendirmelerini anlar
(“Akilli bir kizsin”) ve zamanla bunlari kendi benlik tanimlarinda kullanmaya
baslarlar (Harter, 2001). Uc¢ yas civarinda ise, benlik temsillerinde goriilen
gelismelerle birlikte kendilerini tanimlarlarken 6zellikle somut ve gdzlemlenebilir
Ozelliklerine (goriiniis, “Sar1 saglarim var”; varliklar, “Biiyiik bir dinozorum var”;
yetenekler “Hizli kosabilirim”) odaklanirlar (Harter, 2006). Ayrica duygularini ve
psikolojik 6zelliklerini (“Mutluyum™) bu tanimlarda giderek daha fazla kullanirlar
(Thompson vd., 2011).

Ote yandan, doért yasin basindan itibaren okul dncesi yillar, cocuklarin kendileri
hakkinda daha soyut goriisler olusturmaya basladigi zamanlardir (Brummelman ve
Thomaes, 2017; Cimpian vd., 2017). Benlik temsilleri daha anlamli hale gelir;
fiziksel, mizac¢ ve psikolojik 6zellikleri kademeli bir tutarlilik, karmagiklik ve ¢ok
boyutluluk (ge¢mis tek boyutlu diisiincelerine kiyasla) kazanmaya baslar (Brown vd.,

2008). Ayrica bu yaslarda benlik kavramlariyla ilgili en 6nemli gelismelerden biri,
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bagkalarinin bakig agilarini anlamalarina yardimer olan perspektif alma becerilerinin
gelismesidir. Bu perspektif alma becerileri dogrultusunda, kendi benlik kavramlarini
anlamlandirma ve tanimlamalar1 gelisir (Dweck, 1998). Ayn1 zamanda okul 6ncesi
yastaki ¢ocuklar, akranlariyla olan sosyal etkilesimlerle birlikte sosyal
karsilagtirmalar1 anlamaya ve kullanmaya baglarlar (Rhodes ve Brickman, 2008).

Bazi arastirmacilar, genel benlik kavraminin bazi biligsel siirliliklar sebebiyle orta
cocukluk yillarina kadar gelismedigini ve bu nedenle bu yas doneminden Once
calismanin gilivenilir olmadiginmi iddia ederler (Harter, 1998). Ancak son yillarda
yapilan g¢aligmalar benlik kavraminin davranigsal temsillerinin erken ¢ocukluktan
itibaren gozlemlenmeye basladigint géstermektedir (Cimpian vd., 2017). Baska bir
deyisle, okul oncesi c¢agdaki ¢ocuklarin (6zellikle dort yasindan itibaren) kendi
benliklerine iliskin kendi duygularini tutarli, anlamli ve dolayisiyla gilivenilir bir
sekilde bildirebildikleri belirlenmistir (Cimpian vd., 2017; Marsh vd., 2004).
Cocuklarin algilanan benlik kavramini bildirmeleri, ger¢ek sosyal, duygusal veya
psikolojik niteliklerinden ziyade kendi yeteneklerinin (benlik saygisini yansitan)
“algilarina” odaklanmaktadir. Bu nedenle, ¢ocuklardan hangi ifadelerin kendilerine
daha ¢ok benzedigini belirlemeleri istenebilir, bdylece okul Oncesi ¢agdaki
cocuklarm benlik kavramlarina yonelik bilgiler tutarli sekilde elde edilebilir
(Goodvin, Meyer, Thompson ve Hayes, 2008). Marsh ve meslektaslar1 (2002) da,
dort yasindan itibaren okul Oncesi ¢ocuklarin benlik kavramlarini bir¢ok boyutta
giivenilir bir sekilde rapor edebildiklerini (dolayisiyla ¢ocuklarin bu anlamda
yetersizliginin s6z konusu olmadigini); onemli olan noktanin, degerlendirme
yonteminin ¢ocuklarin gelisim diizeylerine uygun olmasi gerektigini belirtmistir.
Yani okul Oncesi cagdaki c¢ocuklardan giivenilir veriler elde etmek igin
basitlestirilmis (dil gelisimine dayanmayan) madde igerikleri ve bireysel olarak
uygulanan yanit formatlarinin (kukla goriismesi, resimsel degerlendirme yontemi
vb.) 6nemi vurgulanmistir (Brown vd., 2008; Cimpian vd., 2017). Sonug olarak, son
yillarda yapilan c¢alismalar dort yasindaki ¢ocuklarin benlik kavramlarim
degerlendirme yetenekleri hakkinda kanitlar sunsa da bu hala tartisilan bir konudur
(Hermes vd., 2015). Bu nedenle, okul 6ncesi ¢agdaki ¢ocuklarla bu konuda yapilacak

daha fazla ¢aligmaya ihtiyag vardir.
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Cocuklarin benlik kavraminin onciilleri

Cocuklarin benlik gelisimlerini etkileyen bir¢ok faktor vardir. Bu faktorlerin arasinda
sosyallesme On plana ¢ikmaktadir (Harter, 2012). Ebeveyn-cocuk etkilesimlerinin
kalitesi ¢ocuklarin benlik kavrami igin kritik bir rol oynamaktadir (Coplan vd., 2004;
Nelson vd., 2005). Ozellikle ebeveyn duyarliligi (sicaklik, karsiliklilik, destek ve
cocugun sinyallerine kars1 duyarlilik), benlik saygisin1 ve olumlu benlik kavramini
gelistirir (Hornbuckle, 2010; Kochanska, 2002), ¢ocugun benligi hakkinda olumlu
temel inanglar gelistirmesine yardimci olur (Clark ve Symons, 2000). Bununla
birlikte giivenli ebeveyn-cocuk baglanma oriintiileri de yiiksek benlik saygisinin
onemli Onciillerinden biri olarak goriilmekte, ¢linkii bu cocuklar giivenli baglanma
orlintiileri sayesinde degerli, sevilmeye layik ve yetkin olduklarina dair igsel ¢aligma
modelleri insa etmektedir (Bowlby, 1982; Goodvin vd., 2008). Ote yandan, olumsuz
ebeveynlik 6zellikleri (6rnegin duygusal sogukluk ve tepkisizlik), so6zli veya sozsiiz
mesajlar araciligiyla ¢ocuklarda diisiik benlik degeri ile iligkili bulunmustur (Cahill
vd., 2007).

Ebeveynlerin rolii hayatin basindan itibaren baslarken, akranlarinin etkisi okul 6ncesi
yillardan itibaren giderek daha 6nemli hale gelmektedir. Sosyal kabuliin olumlu bir
benlik kavrami icin olduke¢a etkili oldugu agikca goriilmektedir (Verschueren vd.,
2012). Ornegin, Nelson ve meslektaslar1 (2005) dort yasindaki akran kabuliiniin yedi
yasinda algilanan fiziksel yeterliligi ve benlik saygisin1 olumlu yonde yordadigini
bulmuslardir. Zimmer-Gembeck, ve meslektaslari (2007) ise benzer sekilde, akranlar
tarafindan bir oyun arkadasi olarak sevilmenin, okul Oncesi yastaki ¢ocuklarin
algilanan sosyal yeterlilik alaninda daha olumlu benlik kavramima yol agtig

sonucuna varmistir.

Cocugun mizaci da benlik kavramlarimi etkileyen bir baska faktordiir (Thompson vd.,
2011). Ozellikle, mizacin temel bilesenlerinden biri olarak dz-denetimin, olumsuz ya
da zorlu durumlarda daha iyi uyum becerilerini, akademik 06z-yeterliklerini ve
olumlu benlik inanglarin1 arttirma ve ¢ocugun benlik duygusunu olumlu yoénde

etkileme agisindan biiyiik 6nem tasidigi vurgulanmistir (Nigg, 2017). Ayrica gesitli
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mizag Ozellikleri arasinda, davranissal ketlenmenin 6zellikle kiz ¢ocuklar: igin sosyal
yeterliligi olumsuz yonde yordadigi belirtilmistir (Hintsanen vd., 2010). Benzer
sekilde Rubin ve meslektaslar1 (1995), erken donemdeki sosyal i¢e kapanikligin daha
sonraki yalmizlik, depresyon ve diisiik sosyal yeterlilik ile olumsuz benlik

degerlendirmelerini yordadigini belirtmislerdir.

Cinsiyet, Ozellikle ebeveynlerin toplumsal cinsiyet rollerine gore hareket etmeleri
durumunda, ¢ocuklarin benlik degerlendirmelerinde rol oynayan bir baska faktordiir
(Spencer vd., 2015). Omegin hem ebeveynlerin hem de Ogretmenlerin, gercek
performanslarda cinsiyete dayali farkliliklar olmamasina ragmen, kiz ¢ocuklarina
oglan ¢ocuklarindan daha olumsuz geri bildirimler verdigi bildirilmistir (Spencer vd.,
2015). Son olarak, ¢ocuklarin benlik saygist ve benlik kavrami gelisimini etkileyen
bir diger faktor, cinsiyetle de iligkili olarak, fiziksel goriinim veya beden algisidir
(Buhlmann vd., 2009). Kiz ve oglan ¢ocuklari erken ¢ocukluktaki goriiniimlerinden
esit derecede memnun olsalar da (Harter, 2001), kiz ¢ocuklarin fiziksel 6zelliklerine
(karakterlerine, duygularina veya potansiyellerine kiyasla) goére daha ¢ok
degerlendirildiklerine yonelik algilari yasla birlikte giderek artmaktadir (McKinley
1999). Boylelikle kiz ¢ocuklart i¢in nasil goriindiikleri daha 6nemli hale gelir ve

benlik kavramlarini olumlu ya da olumsuz yonde giiglii bir sekilde etkiler (Asthana,
2012).

Cocuklarin benlik kavraminin sonuclari

Benlik kavrami, igerigine bagli olarak birgok olumlu veya olumsuz sonuca yol agar
(Harter, 2012). Ozellikle saglikli bir sosyal-duygusal gelisim ve yasam boyunca
tutarlt bir benlik duygusu gelistirmek ve silirdiirmek agisindan ¢ok onemli oldugu
bilinen olumlu benlik kavrami, daha yiiksek akademik basari ve yeterlilik duygusu
(Valentine vd., 2004), daha diisiik depresyon riski (Orth vd., 2016), daha yiiksek
yasam memnuniyeti Ve uzun vadede genel psikolojik iyilik halini yordamaktadir
(Ciarrochi vd., 2007). Ote yandan, beklendigi iizere olumsuz benlik kavrami da
olumsuz sonuglar dogurur. Bu olumsuz sonuglar arasinda, ¢ocugun islevselligindeki

giiclikler (basari, bagimlilik ve 6z kontrol alanlarinda islevsiz tutumlar gibi),
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davranig ve kisilik problemleri sayilabilir (Nelson vd., 2009). Bunlarin yani sira,
diisiik benlik saygisini (veya olumsuz benlik kavrami); ruhsal rahatsizliklara karsi
hassasiyet (Bardone vd., 2000), iliski memnuniyetsizlikleri (DeHart vd., 2003), yeme
bozukluklar1 (Heatherton ve Baumeister, 1991), saldirganlik (Robins vd., 2010),
fiziksel hastaliklar (Li vd., 2010) ve hatta intihar egilimleri (Harter vd., 1992) ile

iliskilendiren pek cok ¢aligma bulunmaktadir.

Davranissal ketlenme ve benlik kavramu iliskisi

Davranigsal ketlenme, Kagan (1989) tarafindan temel olarak “siirekli utangaglik ve
davranigsal olarak kisitlanmighik” (s. 668) olarak tanmimlanmustir. Biyolojik temelli
utangaclik, korkulu hal, sosyal aktivitede diisiikliik, endiseli duygular ve yeniliklere
kars1, tanidik olmayan kisilerin, nesnelerin, yerlerin ve ortamlarin varliginda direngli
davraniglar olarak nitelendirilen ve yaygin goriilen bir mizag 6zelligidir (Bishop vd.,
2003). Davranigsal ketlenmesi olan ¢ocuklar, yeni durumlarda hem fizyolojik hem de
davranigsal olarak siddetli uyarilma ve olumsuz tepkilere sahip olma egilimindedir
(Rothbart, 2004); korku, aglama, anneye yapisma g@ibi davraniglar sergilerler
(Hirshfeld- Becker vd., 2008).

Davranigsal ketlenmenin, bebeklik doneminden itibaren biyolojik (Moehler vd.,
2006) ve cevresel (Fox vd., 2005) cesitli yordayicilar1 bulunmaktadir. Ornegin,
Moehler ve meslektaslari (2008), 4 aylik bebeklerin tanmidik olmayan uyaranlar
karsisinda aglamasiin, ikinci yaslarindaki davranigsal ketlenmeyi onemli 6lgiide
yordadigimi1 bulmuslardir. Bununla birlikte ebeveynlik 6zellikleri (psikopatoloji ve
cocuk yetistirme stilleri gibi), davramigsal ketlenmenin en etkili yordayicilari
arasindadir. Ozellikle anne kaygis1 (Fox vd., 2005) ve asir1 korumaci ebeveynligin
(Coplan vd., 2009), cocugun anneden herhangi bir yardima veya korunmaya ihtiyag
duymadigr diisiik riskli kosullar altinda, davranigsal ketlenmeyi giiclii sekilde
yordadig1 goriilmiistiir (Rubin vd., 2002). Davranigsal ketlenmesi yiiksek olan
cocuklarin, asirt korumaci anneleri olmasi halinde, korkularini kendi baslarina etkili
bir sekilde agma firsatlarindan yoksun olabildikleri bilinmektedir (Bayer vd., 2019).

Ayrica, davranmigsal ketlenmenin annenin o6zerklik destegi ile iligkili oldugu
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bulunmustur. Rubin ve meslektaglart (1999), annelerin ¢ocuklarmi iki yasinda
utanga¢ algilamalar1  halinde, ¢ocuklar1 dort yasina geldiginde onlarin
bagimsizliklarmi tesvik etme davramslarmin azaldigini belirtmistir. Ote yandan,
Chen ve meslektaslari (1998), davranissal ketlenmenin Cinli katilimcilar arasinda
basarmin tesvik edilmesi (6zerklik desteginin bilesenlerinden biri olarak), Kanadali
katilimcilar arasinda ise asir1 korumacilikla baglantili oldugunu belirtmislerdir. Bu
sonug, Kkiltiiriin davranigsal ketlenmenin nasil degerlendirildigi ve ebeveynlik
davraniglarin1  nasil  sekillendirdigi iizerinde Onemli bir rol oynadigim

distindiirmektedir.

Alan yazinda, davranigsal ketlenmenin diisiik benlik saygisini yordadigi sonucuna
ulasan ¢alismalar bulunmaktadir (Hintsanen vd., 2010; Hirshfeld-Becker vd., 2008).
Eisenberg ve meslektaglar: (1998), davranigsal ketlenmenin, ¢ocuklarin, 6nemsedigi
kisiler (¢ogunlukla ebeveynler) tarafindan olumsuz degerlendirilme korkusundan
beslendigini belirtmistir. Ozellikle okul éncesi yillarda, cocuklarin mizag dzellikleri,
kendilerini nasil algilayip degerlendirdiklerini etkileyerek benlik kavrami gelisimi
siirecine yakindan dahil olur (Caspi ve Shiner, 2008; Robins vd., 2010). Ornegin,
kendilerini utanga¢ olarak algilayan kiiciik cocuklar, kendileri gibi utangag
cocuklarla arkadas olmay1 tercih ederler ve kendilerini daha rahat hissettikleri ikili
oyun gibi belirli faaliyetlerde bulunurlar (utanga¢ olmayan diger ¢ocuklar veya
atilganlik gerektiren diger faaliyetlerden ziyade) ve bu durum var olan benlik
algilarini daha da destekler ve gii¢lendirir (Thompson vd., 2011). Buna uygun olarak,
Bohlin ve meslektaslar1 (2005) okul oOncesi yillarda utangaglik ve davranissal
ketlenmenin okul ¢agindaki sosyal yetkinlikle olumsuz yonde iliskili oldugunu
bildirmislerdir. Bu baglamda, davranigsal ketlenmesi yiiksek ¢cocuklarin diisiik benlik
degeri ve olumsuz benlik kavrami dahil olmak tizere hem kisa hem de uzun vadeli
sosyal-duygusal zorluklara sahip olduklar: bildirilmistir (Findlay vd., 2009). Dahasi,
Thompson ve meslektaslar1 (2011) mizag ve benlik kavrami arasindaki iliskiyi kiiltiir
acisindan ele almislardir. Yani cocuk, utanga¢ mizaca sahip olmaktan ziyade
atilganlhigi onurlandiran bir kiltiirde (bireyselci kiiltiirler) yasiyorsa, utangaglik bir
zayiflik olarak goriilecektir; oysa utangaghgin olumlu bir 6zellik olarak kabul

edildigi kiiltirlerde (toplulukgu kiiltiirler), utangaglik, gii¢lii ve olumlu bir 6zellik
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olarak kabul edilecektir (Coplan vd., 2012). Bu nedenle, mizag 6zelliklerinin kiiltiire
dayali degerlendirmeleri, ¢ocuklarin benlik kavramlarmin olumlu veya olumsuz

olarak sekillenmesine yol agar.

Asir1 korumacilik ve benlik kavramu iliskisi

Asirt korumacilik, ¢ocuga asir1 diizeyde konfor alani saglama, ¢ocugu yeniliklerle
etkilesimden caydirma, ¢ocugun bagimsiz davramiglarimi engelleme ve gevredeki
diisiik potansiyele sahip tehditlerle temasini fiziksel olarak kisitlama gibi davranislar
gergevesinde tanimlanir (Thomasgard ve Metz, 1993). Endise edilecek 6nemli bir
tehdit veya sebep olmasa bile, ¢ocugun giivenligi veya sagligi hakkinda asir1 endise
duymak, ¢ocugun eylemlerine asir1 derecede ihtiyatli davranmak ve yeni insanlara,
durumlara veya nesnelere fiziksel olarak yaklagsma konusunda c¢ocugu fazlaca
uyarmak, asir1 korumaci ebeveynlerin tipik davraniglari arasindadir (Otani vd., 2013;
Ungar, 2009). Bu nedenle, asir1 korumaci ebeveynlik, cocuga (6zellikle diisiik riskli
ortamlarda) diinyanin ebeveyn olmadan basa ¢ikmak igin ¢ok tehlikeli bir yer oldugu
mesajini vererek onlarda kendi yasaminin kontroliinii kaybetme duygusu, yetersizlik
ve kaygi semptomlarina sebebiyet verebilmektedir. Bdylece, asir1 koruyucu
ebeveynlerin ¢ocuklari, giinliik yasam zorluklariyla basa ¢ikmak igin gerekli
becerileri gelistirme sansindan mahrum kalabilmektedirler (Bayer vd., 2006;
Thomasgard ve Metz, 1993; Ungar, 2009).

Sonug olarak bu ¢ocuklarda, sosyal ortamlarda suskunluk ve korkulu olma hali (Kiel
ve Buss, 2011), davranigsal ketlenme (Kiel ve Buss, 2013; Rubin vd., 2002), disiik
yeterlilik hissi  (Rubin vd., 2001) ve disik 0z-saygt (Otani vd., 2018)
goriilebilmektedir. Cocuk, ihtiyag duymadigi veya istemedigi halde ona yo6nelik asiri
yardim veya asir1 koruma, ¢ocukta caresizlik hissi gibi olumsuz temel inanglara yol
acabilmekte (Burhans ve Dweck, 1995), kendi basarilarmin olumlu sonuglarini
yasama sansini da zayiflatarak, diisiik benlik saygisi ile sonuglanabilmektedir
(Ungar, 2009). Buna paralel olarak, gercekten ihtiya¢ duymadigi durumlarda
baskalarinin yardim etmesi, okul dncesi yastaki ¢ocuklar tarafindan olumsuz bir geri

bildirim olarak yorumlanabilmektedir (6rn. “Aslinda bunu basarabilecek giigte
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degilsin”) (Otani vd., 2018). Bu nedenle, genel olarak asirt korumaci ebeveynligin,

cocuklarda olumsuz bir benlik algisina yol agabilecegi bilinmektedir.

Ozerklik destegi ve benlik kavram iliskisi

Ozerklik destegi, temel olarak, bireysellik ve bagimsizhigi tesvik ederek ¢ocuga
otonomi saglama olarak tanimlanir (Silk vd., 2003). Ozerklik desteginin daha
ayrintili bir tanimi ise “Cocuklarin goriis ve segimlerinin ebeveynleri tarafindan
tesvik edilmesi, problemlerle ilgili bagimsiz bakis agilarmin demokratik sekilde
degerlendirilmesi, kendileriyle ilgili karar alma siireglerinde 6zgiirliik taninmasi ve
kendi sorunlarini ¢6zme konusunda tesvik edilmesi” seklinde yapilmistir (McLeod
vd., 2007, s. 162). Kavramsal olarak 6zerklik destegi, cocugun otonomi ihtiyacina
saygl duyma, goriislerini ifade etmesi igin onu cesaretlendirme ve gerektiginde tolere
etme olarak bilinen, Baumrind'in (1966) ebeveynlik modeline dayanan yetkili
ebeveynligin 6nemli bilesenlerinden biridir. Tim aileyi ilgilendiren Kkararlara
cocugun da katilmasmi saglamak, ebeveynlik davraniglarim1 gerekcgeleri ile
aciklamak ve pozitif disiplin i¢in demokratik yontemler kullanmak (¢ocugu baski
araciligiyla birtakim diizenlemelere uymaya zorlamamak) 6n plana ¢ikan 6zerklik
destegi yiiksek ebeveyn davranmiglari arasindadir (Chai vd., 2018; Soenens ve
Vansteenkiste, 2005). Benzer sekilde, Bayer ve meslektaslari (2006) o6zerklik
desteginin, ebeveynlerin ¢ocuklarin ulasilabilir adimlarda kendi baslarina gorevlerle
basa ¢ikmalarina ve farkli alternatifleri kesfederek ve diisiinerek kendi se¢imlerini
yapmalarma yardimci olan olumlu ebeveynlik uygulamalarinin en 6nemlilerinden
biri oldugunu belirtmistir. Bu da ¢ocuklarin igsel olarak kendilerine deger verildigi

algisini tesvik eder ve sonug olarak olumlu ve yetkin bir benlik duygusu olusturur.

Cocuklarin 6zerklik destegine duydugu ihtiyacin karsilanmasi, saglikli psikolojik
gelisimleri agisindan biiyiik 6neme sahiptir (Deci ve Ryan, 2002; Soenens vd., 2009).
Ozellikle okul éncesi yillara odaklanildiginda, ebeveyn 6zerklik desteginin nemli
rolii gocuklarin sosyal-duygusal gelisimi i¢in daha belirgin hale gelmektedir (Matte-
Gagné vd., 2015). Bu baglamda, o6zerklik ihtiyac1 karsilanan cocuklarin, kendi

goriiglerini, ilgi alanlarini ve eylemlerini ifade etme konusunda daha rahat olduklari,
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kararlt bir benlik duygusuna, yiiksek benlik saygist ve 6z-yeterlik diizeyine ve
bunlarin neticesinde daha olumlu benlik kavramina sahip olduklar1 gorilmistiir
(Carlson vd., 2000; Kunz ve Grych, 2013). Ote yandan, 6zerklik desteginin eksikligi,
cocugun kendini kanitlama ve bagimsizlik gibi psikolojik ihtiyaglarini tatmin
etmeyerek gelisimi ilizerinde olumsuz etkilere neden olabilmekte (Chai vd., 2018),
onlart “ebeveynlerin istedigi gibi” olmak, diisiinmek, ya da hissetmek zorunda
birakarak benlik kavramlari {izerinde olumsuz sonuglar dogurabilmektedir (Soenens
ve Vansteenkiste, 2010). Ozetle, literatiirdeki bircok ¢alisma, ¢ocuklarinin
ozerkligini destekleyen yetkili ebeveynlerin bu ¢ocuklar1 daha olumlu bir benlik

duygusuna yonlendirdigini tutarl bir sekilde gostermistir (Carlson vd., 2000).

Mizac ve ebeveynlik arasindaki cift yonliilitk

Mizag ve ebeveynlik arasindaki dogrudan iligkiler alan yazinda genis ¢apli olarak
incelense de, bazi degiskenlerin onciillerini ve sonuglarini anlamak agisindan, ¢ift
yonliiliikk bize anne-¢ocuk etkilesimi konusundaki biiyilik resim hakkinda daha fazla
bilgi verir. Ilgili alan yazinin biiyiik ¢ogunlugu “ebeveynligin ¢ocuk davranislari
tizerinde ne kadar etkili oldugunu” wvurgularken, “cocuklar da ebeveynlik
davraniglarin1 etkiler” vurgusu nispeten az yapilmistir. Tipki ebeveynlerin ¢ocuk
davraniglarini etkiledigi gibi, cocuklarin da ebeveyn davraniglarini etkiledigi, yapilan
mizag-ebeveynlik ¢ift yonliliigli arastirmalariyla gittikce daha fazla kabul
gormektedir (Pettit ve Arsiwalla, 2008).

Cocuklarda en yaygin gorilen mizag Ozelliklerinden biri olan davranigsal
ketlenmenin, ebeveynlik davraniglariyla giiclii bir sekilde baglantili oldugu
bilinmektedir. Guyer ve meslektaslari (2015), yasamin ilk yillarindaki davranissal
ketlenmenin, yetistirme ortamindaki olumsuzluklara kars1 daha biiyiik bir duyarliliga
yol actigint (dolayisiyla annelerinin duyarsiz davraniglarindan daha olumsuz
etkilendiklerini) ve bunun da ¢ocuklarin davranigsal ketlenme diizeylerini arttirdigini
belirtmistir (Hornbuckle, 2010). Buna gore, Bullock ve meslektaslar1 (2018),
¢ocugunun utanga¢ oldugunu diisiinen annenin, onu savunmasiz olarak

algilayabilecegini ve dolayisiyla cocugunun davraniglarint  kontrol etmeye
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calisabilecegini belirtmistir; Ki bu, annelerin davranislarini gocuklarinin 6zelliklerine
gore diizenledigi anlamina gelir (Lengua, 2006). Dahasi, Hornbuckle (2010)
davranigsal ketlenmesi yiiksek ¢ocuklarin annelerinin tipik olarak ¢ocuklarina yardim
etme dirtlisli ile daha endiseli ve asirt korumaci davraniglar sergiledigini ve bu
cabanin ¢ocugun kendi cevresi iizerindeki yetersizlik ve giigsiizlik duygusunu
artirdigini belirtmistir. Baska bir deyisle, asir1 korumaci davraniglar, cocuklarin kendi
hayatlar1 tizerinde kendilerinin kontrolii olmadigina dair ortiik mesajlar vererek
kaginma davranisim giiglendirir ve ¢ocuklarin durumla basa ¢ikmalarina engel teskil
edebilir. Bu durum da nihayetinde davranigsal ketlenmeyi beslemeye hizmet eder,
cocugu daha da korkmaya ve engellenmeye yonlendirir (Hudson ve Rapee, 2004).
Bu baglamda, davranigsal ketlenme ve annenin asir1 korumaciligi arasinda kisir bir
dongiiniin oldugu sdylenebilir. Asir1 korumaci annelerin zor durumlarla ¢ocuklari
adina basa ¢ikmalari, ¢ocuklarinin  davraniglarmmi  ve  bagimsizliklarini
smirlandirmalara; bu durum cocuklarin kendi sorunlarini yonetmek igin gerekli
becerilerini gelistirme sans1 bulamamalarina; bu da ¢ocuklarin sosyal ortamlardaki
suskunluk ve vyetersizlik hislerini siirdiiren ve hatta giiglendiren bir duruma
doniismekte; en sonunda karsilagilan bu durum ise annenin ilk etaptaki asiri
korumaci davraniglarinin yogunlasarak geri gelmesine sebep olmaktadir (Hudson
vd., 2009; Kiel ve Buss, 2011; Murray vd., 2009).

Ote yandan, alan yazinda, 6zerklik destegi ve davramigsal ketlenme arasindaki
iliskiye dair tutarsiz bulgular bulunmaktadir (Ryan ve Ollendick, 2018). Ornegin,
yetkili ebeveynlik, genel olarak, zor mizag O6zelliklerinden kaynaklanan olumsuz
gelisimsel sonuglarla olumsuz yonde iligkilidir (Propper ve Moore, 2006). Bununla
birlikte, davranigsal ketlenmesi yiiksek olan ¢ocuklarin annelerinin endiseli olma
egiliminde olmalari, yetkili ebeveynlik davraniglar1 sergileme sanslarini olumsuz
yonde etkilemektedir (Bullock vd., 2018). Buna uygun olarak, Rubin ve
meslektaglar1 (1999), cocugun iki yasindayken sahip oldugu utanga¢ mizacin,
ebeveynlerin dort yasindayken sundugu cesaret verici ve tesvik edici davraniglari
diisiirdligiinii yordamistir. Baska bir deyisle, ebeveynlerin ¢ocuklarinin davranigsal
ketlenmelerine iliskin algilari, 6zerkligin kisitlanmasina yol agabilmektedir. Mevcut

caligmalar, davranigsal ketlenme ile oOzerklik destegi arasinda ¢ift yonliilik
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olabilecegini diisiindiirse de, bu etkileri anlamak igin daha fazla boylamsal ¢alismaya

ihtiya¢ oldugu aciktir.

Amag ve hipotezler

Literatiirde, benlik kavramu ile ilgili caligmalarin biiylik ¢ogunlugu ergenlik ve orta
cocukluk donemine odaklanirken okul Oncesi yillar i¢in ¢ok daha siirli sayida
calisma bulunmaktadir. Buna ek olarak, benlik kavramini arastiran mevcut
caligmalar temel olarak Bati kiiltiirii baglamlarina odaklanmig, Batili olmayan
toplumlar ilgili alan yazinda yeterince temsil edilmemistir. Ayrica, ebeveynlik ve
cocuk mizacinin tek boyutlu etkilerini arastiran bir dizi ¢alisma olmasina ragmen,
aralarindaki cift yonliiliik nispeten az calisilmustir. Ilgili alan yazin 1s18inda, bu
calismanin amaci, ebeveynlik (annenin asirt korumaciligi ve 6zerklik destegi) ve
mizag¢ (davranigsal ketlenme) ile benlik kavramlari arasindaki boylamsal iliskileri

(sekiz ay arayla iki 6l¢tim alinarak) incelemektir.

Bu baglamda, bu calismanin {ic ana hipotezi bulunmaktadir. ilk olarak, dort
degiskenin hepsi i¢in (¢ocuklarin benlik kavrami ve davranigsal Kketlenmesi,
annelerin asir1 korumacilik ve 6zerklik destegi) iki degerlendirme noktasi arasinda
pozitif bir iliski olacaktir. Ikincisi, ¢ocuklarm mizaclar1 ile annelerin ebeveynlik
davramiglar1 arasinda ¢ift yonlii etkiler olacaktir. Ozellikle, ¢ocuklarin davranigsal
ketlenmesinin ve annenin asirt korumaciliginin zaman iginde karsilikli olarak
birbirini etkileyecegi varsayilmigtir. Ancak, o6zerklik destegini inceleyen goreceli
olarak daha az ve tutarsiz bulgular olmasi sebebiyle, annenin 6zerklik desteginin gift
yonlii iliskileri kesif tiiriinden arastirilacaktir. Ugiinciisii, cocuklarin ikinci zamandaki
benlik kavramlarini; c¢ocuklarin birinci zamandaki davranigsal ketlenmesi ve
annelerin asirt korumaciligi olumsuz yonde, annelerin birinci zamandaki 6zerklik
destegi ise olumlu ydnde yordayacaktir. Bununla birlikte, cocuklarin birinci
zamandaki benlik kavramlarindan annelerin ikinci zamandaki asir1 korumaciligi ve

Ozerklik destegine olan baglantilar kesif tiirtinden test edilecektir.
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YONTEM

Katilimcilar

Bu arastirmanin birinci veri toplama asamasina, yaslar1 47-81 ay arasinda degisen
toplam 196 cocuk ve onlarin anneleri katilmistir. Ikinci veri toplama asamasinda ise
93’1 kiz, 87’si oglan olmak iizere toplam 180 katilimciya ulagilabilmistir.
Dolayisiyla, betimleyici 6zellikleri bakimindan son katilimcilardan anlamli diizeyde
farklilasmayan toplam 16 katilimci kaybi (yaklasik olarak % 8) olmustur. Annelerin
yaslarmin 23 ile 54 arasinda degiskenlik gosterdigi katihimeilara, izmir (N = 126),
Bursa (N = 34) ve Ankara (N = 20) olmak iizere Tiirkiye'nin gesitli illerinden

ulasilmstir.

Veri Toplama Araclarn

Benlik kavrami: Arastirmada, ¢ocuklarin algilanan benlik kavramlarinin
belirlenmesi amaciyla kukla goriismesi yonteminin kullanildigi Cocuk Kendilik
Algis1 Olgegi (Child Self-View Questionnaire (CSVQ); Eder, 1990) ve Berkeley
Kukla Goriismesi (Berkeley Puppet Interview (BPI); Ablow ve Measelle, 1993)
kullanilmistir. Cocuk Kendilik Algist Olgegi, 3.5 ile 8.5 yas aras1 cocuklar igin
tasarlanmis (Brown vd., 2008) ve Tiirk¢eye uyarlamasi Ertekin ve Berument (2019)
tarafindan yapilmistir. Cronbach alpha degeri .82 olarak rapor edilmistir. Berkeley
Kukla Gortismesi ise 4.5 ile 7.5 yas araligindaki ¢ocuklarin kendilik algilarimi
degerlendirmek i¢in tasarlanmistir. Bu arastirmada benlik kavramini tim yonleriyle
ele alabilmek i¢in Sosyal Yetkinlik ve Akran Kabul alt 6lgekleri kukla goriismesine
eklenmistir. Bu alt 6lgeklerin Tiirkge ¢evirisi, bu arastirma kapsaminda, geviri - geri
ceviri yontemi (translation - back translation) kullanilarak yapilmistir (bkz. Ek A).
Olgekten alman yiiksek puanlar daha olumlu benlik kavramlarini temsil eder. Bu
benlik kavrami 6l¢iim paketinin Cronbach alfa puani iizerinden i¢ tutarliligi .80

olarak bulunmustur.
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Asir1 korumacilik: Annelerin asir1 korumaciliginin 6lgiilmesi amaciyla Ebeveyn
Asirt Korumacilik Olgegi (Parental Overprotection Measure; Edwards vd., 2008)
kullanilmistir. Toplam 19 maddeden olusan bu olgek, anneler tarafindan
doldurulmaktadir. Annelerden, 0 (hi¢ katilmiyorum) ile 4 (tamamen katiliyorum)
arasinda degisen 5°1i Likert tipi 6l¢egin, kendi tipik ebeveynlik davranislarini ne
dlgiide temsil ettigini degerlendirmeleri istenmistir. Asir1 Korumacilik Olgegi’nin
daha once yiiksek i¢ tutarliliga (Cronbach'in alfa degeri .87), giiclii test-tekrar test
giivenilirligine ve iyi yapt ve yordayict gegerlilige sahip oldugu bulunmustur
(Edwards vd., 2010). Olgegin Tiirkce gevirisi, bu ¢alismanin arastirmacisi tarafindan
geviri - geri ceviri yontemi ile gergeklestirilmistir (bkz. Ek B). Bu arastirmada,

Cronbach alfa degeri .87 olarak bulunmustur.

Annenin o6zerklik destegi: Annelerin 6zerklik desteginin Ol¢lilmesi amaciyla
Ebeveynlik Stilleri ve Boyutlari Olgegi’nde (Parenting Styles and Dimensions
Questionnaire; Robinson vd., 2001) yer alan Yetkili (Authoritative) alt dl¢eginin
Ozerklik Destegi béliimii (5 madde) kullanilmustir. 5°1i likert tipinde hazirlanan
Olgege, annelerin her maddeye “hi¢bir zaman” ile “her zaman” araliginda 1’den 5’e
kadar bir puan vermeleri istenmistir. Olivari ve meslektaslar1 (2013), yetkili alt
6l¢egi icin Cronbach’in alfa degerlerinin .71 ile .97 arasinda oldugunu belirtmistir.
Olgegin Tiirkge gevirisi, bu calismanin arastirmacisi tarafindan, ceviri - geri ceviri
yontemi kullanilarak gergeklestirilmis (bkz. Ek C) ve Cronbach alfa degeri .76 olarak

bulunmustur.

Davramissal Ketlenme: Okul oncesi ¢ocuklarin davranissal ketlenmesini 6lgmek
amaciyla annelere, Erken Cocukluk Davranigi Anketi'nin (Early Childhood Behavior
Questionnaire; Putnam vd., 2006) Korku (11 madde) ve Utangaclik (11 madde) alt
Olcekleri uygulanmistir. Tiirk¢e uyarlamast Berument ve Siimer (2017) tarafindan
yapilan Erken Cocukluk Davranisi Anketi'nin Cronbach alfa katsayisi .81 olarak
rapor edilmistir. Bununla birlikte, davranigsal ketlenmeyi tiim yonleriyle ele
alabilmek i¢in Erken Cocukluk Davranist Anketi'ne, Davranigsal Ketlenme
Anketi'nden (Behavioral Inhibition Questionnaire; Bishop vd., 2003) 3 madde daha

eklenmistir. Bu anketin Cronbach alfa katsayis1 ise .87 olarak rapor edilmistir.
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Davranigsal ketlenme ol¢tim paketindeki tiim maddeler, 5°li Likert tipi 6l¢ek (1 -
hi¢bir zaman, 3 - bazen, 5 - her zaman) araciligiyla anneler tarafindan doldurulmus

(bkz. Ek D) ve Cronbach alfa degeri .84 olarak bulunmustur.

Kisisel bilgi formu: Arastirma kapsaminda kisisel bilgi formu; g¢ocugun yasi ve
cinsiyeti, annenin yasi, ¢calisma durumu, egitim diizeyi ve aile geliri, ebeveynlerin
sahip oldugu ¢ocuk sayisi ve dogum sirasi, yasadigi sehir ve medeni durum gibi

bilgileri elde etmek amaciyla kullanilmistir (bkz. Ek E).

Veri Toplama Siireci

Arastirma kapsaminda ilk olarak, Orta Dogu Teknik Universitesi insan Arastirmalar
Etik Kurulu'ndan etik onay alinmustir. Katilimcilara, Ankara, Izmir ve Bursa
illerindeki aileler, yerel gocuk bakim merkezleri ve anaokulu/kresler ile kisisel
temaslar yoluyla ulasilmistir. Veriler ev ya da anaokulu/kres ziyaretleri ile
toplanmistir. Veri toplama siirecinden once, anneler ¢alismanin boylamsal bir
calisma oldugu, ayni siirecin 8 ay sonra tekrarlanacag konusunda bilgilendirilmis ve
goniilllii  olmalar1  halinde onam formunu imzalamalar1 istenmistir. Ayrica,
cocuklardan da “Benimle ve kuklalarimla oynamak ister misin?”” sorusu araciligiyla

s0zIii onam alinmustir.

Arastirmanin veri toplama siirecinde oncelikle kukla goriigmesi yapilmistir. Bu
goriigmeler i¢in iki el kuklasi kullanilarak ¢ocuga, “Bu kuklalar senin yasindaki
cocuklar hakkinda bir hikdye yaziyorlar ve senin hakkindaki her seyi 6grenmek
istiyorlar. Once onlar sana kendilerinden bahsedecekler, sonra sen de eger istersen
seninle ilgili seyleri onlara anlatabilirsin” yonergesi sunulur. Cocugun siireci
anlamasini saglamak i¢in iki deneme maddesi seslendirildikten sonra, anladigindan
emin olunmasi halinde esas maddelere gecilir (Cocugun anlamadigi fark edilirse
yonerge tekrarlanir). Bu sirada anneler de disarida, kisisel bilgi formuna ek olarak,
cocuklarinin davranigsal ketlenmesi ile kendi asir1 korumacilik ve 6zerklik destegine

yonelik anketleri doldururlar.

118



Aragtirmanin birinci veri toplama asamasi 14 Temmuz ve 19 Ekim 2018 tarihleri
arasinda 196 anne-cocukla, ikinci veri toplama asamasi ise, planlandig1 gibi 8 ay
sonra, 15 Mart ve 17 Haziran 2019 tarihleri arasinda 180 anne-cocukla
gerceklestirilmistir. Her iki asamada da ayni1 veri toplama araglari kullanilmig ve ayni

stireg isletilmistir.

BULGULAR

On Analizlere iliskin Bulgular

Arastirmada ana analizlere gegmeden Once veri girisinin dogrulugu iki kez kontrol
edilmistir. Daha sonra, ikinci veri toplama asamasina katilmayan katilimcilar (n =
16; yaklasik %8), arastirmadan ayrilmalart ile ilgili potansiyel yanliligin
degerlendirilmesi i¢in hem birinci hem de ikinci asama Ol¢timlerine tam olarak
katilan katilmcilar (N = 180) ile karsilastirilmis. Son olglimlere katilmayan
katilimcilarin, betimleyici 6zellikleri bakimindan her iki Olglime de katilan
katilimcilardan anlamli dlgiide farklilasmadigr tespit edilmis ve bu ylizden sonraki

analizler son 180 katilimcr ile gerceklestirilmistir.

Arastirmada, eksik veriler i¢in Beklenti-Maksimizasyon yontemi kullanilmustir.
Digerler yontemler arasindan bu yontemin segilme nedeni, verilerin ¢ok kiigiik bir
kisminin (toplamda %5'ten az) eksik olmasi ve eksik verilerin Little''n MCAR testine
gore anlamli olmayip tamamen rastgele (Little, 1988) olmasidir (y2 (1590) =
1672.69, p > .05). Bunun yani sira, aragtirma kapsaminda elde edilen verilerin
normal dagilim gosterip gostermedigini belirlemek icin AMOS programi araciliiyla
hem tek degiskenli aykir1 degerler (carpiklik ve basiklik degerlerine dayali olarak)
hem de c¢ok degiskenli aykir1 degerler (Mahalanobis mesafelerine gore)
degerlendirilmistir. Elde edilen sonuglara gore, veride anlamli diizeyde bir ¢arpiklik

veya basikliga rastlanmamistir.
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Betimsel Analizlere iliskin Bulgular

Aragtirma kapsaminda elde edilen verilerin betimsel analizi sonucunda; ¢ocuklarin,
benlik kavramlari ortalamalarinin ilk Ol¢timlerde 2.65, ikinci Ol¢limlerde 2.72;
davranig ketlenmelerinin ise ilk Ol¢imlerde 2.18, ikinci Olglimlerde 2.12 oldugu
tespit edilmistir. Bununla birlikte annelerin, asir1 korumacilik ortalamalarinin ilk
Olgtimlerde 2.52 iken ikinci Ol¢iimlerde 2.36; Ozerklik desteklerinin ise ilk

Olctimlerde 4.37 iken ikinci dlgiimlerde 4.38 oldugu sonucuna ulasilmistir.

Degiskenlerin Korelasyonlarina iliskin Bulgular

Arastirma kapsaminda, demografik degiskenler (cocuklarin cinsiyeti ve yasi,
annelerin egitim diizeyi) dahil olmak iizere birinci ve ikinci dl¢ltimlerde elde edilen
biitiin veriler (g¢ocuklarin benlik kavrami ve davranigsal ketlenmesi, annenin asiri
korumaciligi ve oOzerklik destegi) arasinda anlamli bir iliski olup olmadigini
belirlemek amaciyla Pearson Korelasyon analizinden yararlanilmistir. Yapilan

analizler sonucunda elde edilen bulgular asagida agiklanmuistir.

Cocuklarm benlik kavramlan ile diger degiskenler arasindaki iliskilere ait
bulgular: Cocuklarin ilk dl¢giimdeki benlik kavramlar: ile ikinci 6l¢iimdeki benlik
kavramlar1 arasinda anlamli ve pozitif yonde bir iliski oldugu (beklendigi gibi)
gorilmiistiir (r = .50, p < .001). Bununla birlikte analiz sonuglari, ¢ocuklarin ikinci
Olgtimdeki benlik kavramlari ile hem cinsiyetleri (r = -.19, p < .01) hem de
annelerinin egitim diizeyleri (r = -.22, p < .01) arasinda negatif yonde bir iliski

oldugunu gostermistir.

Davranis ketlenmesi ile diger degiskenler arasindaki iliskilere ait bulgular:
Cocuklarin hem birinci ve ikinci 6lgiimdeki davranigsal ketlenmesi arasinda (r = .64,
p < .001) hem de birinci Ol¢iimdeki davranis ketlenmesi ile annenin asiri
korumacilig1 arasinda pozitif yonde bir iliski bulunurken (r = .19, p < .01); annenin
her iki olglimdeki 6zerklik destegi ile negatif yonde bir iligki oldugu goriilmiistiir

(swrasiyla r = -.16, p <.05; r = -23, p < .01). Arastirma kapsaminda ikinci
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Olciimlerden elde edilen davranis ketlenmelerine ait verilerin analiz sonuglarina gore;
cocuklarin davranis ketlenmeleri ile annelerin hem birinci (r = .28, p <.001) hem de
ikinci olgtimlerdeki (r = .32, p < .001) asir1 korumacilig1 arasinda pozitif yonde bir
iliski bulunurken; annelerin 6zerklik desteginin her iki Ol¢limii arasinda negatif
yonde bir iligski oldugu goriilmistiir (sirasiyla r = -.16, p < .05; r = -.22, p < .05).
Bununla birlikte c¢ocuklarin her iki 6l¢iimdeki davranis ketlenmesi ile annelerin
egitimi arasinda negatif yonde bir iliski oldugu sonucuna da ulasilmistir (sirastyla r =

-18,p<.05; r=-.16, p <.05).

Asirt korumacilik ve diger degiskenler arasindaki iliskilere ait bulgular:
Arastirma sonucunda, annelerin birinci ve ikinci Olgiimlerdeki asirt korumacilig
arasinda pozitif yonde bir iligski oldugu tespit edilmistir (r = .68, p <.001). Annelerin
birinci Ol¢limlerdeki asirt korumaciligi ile ikinci Olgiimlerdeki Ozerklik destegi
arasinda ise negatif yonde bir iliski oldugu belirlenmistir (r = -.18, p < .05). Bununla
birlikte annelerin asir1  korumacilifi  demografik  degiskenler agisindan
incelendiginde; her iki Olglimdeki asir1 korumacilik ile hem ¢ocuklarin cinsiyetleri
(sirastyla r = -.18, p < .05; r = -.19, p < .01) hem de annenin egitimi (sirasiyla r = -
42, p <.001; r = -31, p < .001) arasinda negatif yonde bir iligki oldugu tespit

edilmistir.

Ozerklik destegi ve diger degiskenler arasindaki iliskilere ait bulgular: Son
olarak annelerin 6zerklik destegine iliskin verilerin analiz sonuglari incelendiginde,
sadece birinci ve ikinci dlglimler arasinda anlamli ve pozitif yonde bir iliski oldugu
(beklendigi gibi) tespit edilmistir (r = .50, p <.001). Diger degiskenlerle pozitif veya

negatif yonde anlamli bir iliskiye rastlanilmamustir.

Capraz Baglanmis Panel Analizlerine iliskin Bulgular

Arastirma kapsaminda, zaman igerisindeki miza¢ (davranigsal ketlenme) ve
ebeveynlik (annenin asiri korunmaciligr ve 6zerklik destegi) arasindaki ¢ift yonlii
iligkileri ve bunlarmm okul oncesi c¢ocuklarin benlik kavramlariyla baglantilarini

incelemek i¢in AMOS araciligiyla yapilan ¢apraz baglanmis panel analiz modelleri
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kullanilmigtir. Cocuklarin benlik kavrami ile cocuklarin cinsiyeti ve annelerin egitim
diizeyleri arasinda giiglii iligkilerin oldugunun tespit edilmesi sebebiyle, bu iKi
demografik degiskenin etkisi ¢apraz baglanmis panel analizlerinde kontrol edilmistir.
ki ebeveynlik boyutu icin iki farkli model olarak davranigsal ketlenme, asiri
koruyuculuk ve ¢ocugun benlik kavrami arasindaki islemler igin Model 1,
davranigsal ketlenme, annenin 6zerklik destegi ve gocugun benlik kavrami arasindaki

islemler i¢in Model 2 olusturulmustur.

Davranissal ketlenme ve annenin asir1 korumacihigl arasindaki cift yonliiliigiin
cocuklarin benlik kavramina iliskin bulgulari: Analiz sonuglarina gore,
davranigsal ketlenme, annenin asir1 korunmaciligi ve ¢ocuklarin benlik kavrami
arasindaki iligkileri inceleyen Model 1 iyi bir uyum gdstermistir. Buna gore,
Ozbaglanimli (autoregressive) modellerle ilgili sonuglar, ti¢ degiskenin de 8 ay
boyunca stabil oldugunu gostermistir. Bununla birlikte, birinci dlgiimlerdeki annenin
asirt korumaciliginin ikinci 6lgimlerdeki ¢ocugun davranigsal ketlenmesini pozitif

yonde ve anlamli bir sekilde yordadig: tespit edilmistir.

Davramssal ketlenme ve annenin 6zerklik destegi arasindaki ¢ift yonliiliigiin
cocuklarin benlik kavramina iliskin bulgulari: Analiz sonuglarina gore,
davranigsal ketlenme, annenin ozerklik destegi ve ¢ocuklarin benlik kavrami
arasindaki iliskileri inceleyen Model 2 de iyi bir uyum gostermistir. Buna gore,
Ozbaglanimli modellerle ilgili sonuglar, ii¢ degiskenin de 8 ay boyunca stabil
oldugunu gostermistir. Bunun yani sira, birinci dl¢limlerdeki ¢ocugun davranigsal
ketlenmesi ve benlik kavraminin ikinci Slgiimlerdeki annenin ozerklik destegini

negatif yonde ve anlamli bir sekilde yordadigi sonucuna ulagilmstir.

TARTISMA

Bu caligmanin {i¢c ana hipotezi bulunmaktadir. ilk olarak; doért degiskenin (yani
cocuklarin benlik kavrami ve davranigsal ketlenmesi, annelerin asir1 korumaciligi ve
ozerklik destegi) iki l¢iimii arasinda pozitif bir iliskinin olmas1 beklenmistir. Ikinci

olarak; g¢ocuklarin davranigsal ketlenmeleri ile annelerin ebeveynlik davraniglari
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arasinda cift yonlii iliskilerin olmas1 beklenmistir. Ozellikle, cocuklarin davranigsal
ketlenmesi ve annelerin asir1 korumaciliginin zaman iginde karsilikli olarak
birbirlerini etkileyecegi varsayilmistir. Uciincii olarak ise g¢ocuklarmin birinci
Ol¢timlerdeki davranigsal ketlenmesi ile annenin asir1 korumaciliginin olumsuz
yonde, birinci dl¢iimlerdeki annenin 6zerklik desteginin ise olumlu yonde ¢ocuklarin

ikinci 6l¢iimlerdeki benlik kavramlarini yordamasi beklenmistir.

Arastirma sonuglar1 genel olarak incelendiginde, birinci zamanda 6l¢iilen ¢ocuklarin
benlik kavramlari ve davranissal ketlenmesi ile annelerin asir1 korumaciligi ve
Ozerklik destegi, ikinci zaman Olglimlerini yordamistir. Bununla birlikte, birinci
zamandaki annenin asir1 korumaciligi, ikinci zamandaki ¢ocugun davranigsal
ketlenmesini olumlu y6nde yordarken ¢ocuklarin birinci zamandaki hem davranissal
ketlenmesi hem de benlik kavramlari, annelerin ikinci zamandaki 6zerklik destegini

olumsuz yonde yordamustir.

Arastirmanin hipotezleri ayr1 ayr1 incelendiginde, birinci hipotezi test etmek icin
yapilan analiz sonuglart; birinci Olglimlerdeki ¢ocuklarin benlik kavrami ve
davranigsal ketlenmesi, annelerin asir1 korumaciligi ve 6zerklik desteginin, ikinci
Olgtimlerdeki degerlendirmeleri olumlu olarak yordadigini ortaya koymustur. Bagka
bir deyisle, hem ¢ocuklarin hem de annelerinin tiim 6zellikleri sekiz aylik siire i¢inde
istikrar gostermistir. Bu sonuglar, alan yazindaki diger arastirma sonuglariyla da
benzerlik gdstermektedir. Ornegin, Trzesniewski ve meslektaslari (2003), cocuklarin
benlik kavraminin zaman iginde istikrar gosterdigini belirtmiglerdir. Benzer sekilde,
davranigsal ketlenmenin boylamsal olarak incelendigi calismalarda orta diizeyde
stabilite oldugu sonuglarina ulagilmistir (Gartstein ve Rothbart, 2003; Guerin vd.,
2003; Thompson vd., 2011). Bunlara ek olarak, annenin hem asir1 korumacilig
(Kennedy vd., 2004; Kiel ve Buss, 2011) hem de 6zerklik destegi (Bayer vd., 2006;
Matte- Gagné vd., 2013) ile ilgili benzer sonuglara ulasilan c¢alismalar

bulunmaktadir.

Ikinci hipotezi test etmek igin yapilan analiz sonuglarina gore; ¢ocuklarin davranis

ketlenmesi ve annelerin ebeveynlik davraniglar1 arasinda ¢ift yonli etkilesimin
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oldugu ve Ozellikle ¢ocuklarin davranigsal ketlenmesi ile annenin asiri
korumaciliginin zaman i¢inde birbirlerini karsilikli olarak etkileyecegi yoniindeki
hipotez, kismen desteklenmistir. Yani, birinci Olgiimlerdeki annenin asir
korumaciligi, beklendigi gibi ¢ocuklarmm ikinci Ol¢limlerindeki davranissal
ketlenmeyi Ongoérmiistiir. Bu bulgu literatiirdeki birgok calisma ile uyumludur
(Coplan vd., 2009; Edwards vd., 2010; Hudson ve Rapee, 2005; Kiel ve Buss, 2013;
Rubin vd., 2002). Bununla birlikte, birinci 6l¢timlerdeki davranigsal ketlenmenin
ikinci Olglimlerdeki annenin asir1 korumaciligini da o6ngormesi beklenmesine
ragmen, bu baglanti anlamli bulunamamistir. Bu anlamsiz bulgu beklenmedik bir
durumdur, ¢iinkii literatiirde annenin asir1 korumaciliginin zaman iginde ¢ocuklarin
davranigsal ketlenmesi tarafindan yordandigini gosteren calismalar vardir (Hudson
ve Rapee, 2005; Kiel ve Buss, 2011; Moller vd., 2016). Bu beklenmedik bulgunun
altinda yatan olas1 faktdrlerden biri kiiltiirel farkliliklar olabilir. Yani, literatiirdeki
calismalarin ¢ogunlugu Bati1 (dolayisiyla agirlikli olarak bireyselci) kiiltlirlerde
yirlitiilmisttir. Batili annelerin asir1 korumacilik puanlari, Tiirkiye gibi Batili
olmayan (dolayisiyla agirlikli olarak toplulukcu) kiiltiirlerden gelen annelerle
karsilagtirildiginda, Batili olmayan annelerin daha yiiksek diizeyde asir1 korumaci
davraniglar sergiledigi goriilmiistiir (Kagit¢ibasi, 2007; Stimer vd., 2010). Bu durum,
Batili olmayan toplumlardan gelen annelerin, ¢ocuklarinin davranislari nasil olursa
olsun, onlara karst asir1 korumact olma egiliminde olduklart seklinde

degerlendirilmektedir.

Ugiincii hipotezi test etmek igin yapilan analiz sonuglarina gore; ilk olarak, birinci
Olctimlerdeki cocuklarin davranigsal ketlenmelerinin, ikinci Ol¢iimlerdeki benlik
kavramlarin1 yordamadigi gorilmiistiir. Alan yazinda davranigsal ketlenmenin
cocuklarin benlik kavramlarini yordadigini gosteren c¢alismalar (Findlay vd., 2009;
Hintsanen vd., 2010) bulunmasi sebebiyle bu beklenmedik bir bulgudur. Bu
sonuglarin  ¢aligmalar arasindaki yas araligt farkliliindan kaynaklandigi
diistintilmektedir. Yani, boyle bir iliskiyi ortaya koyan calismalarin gogu orta
cocuklukta yapilmistir (Findlay vd., 2009). Bu nedenle, erken davranissal
ketlenmenin ¢ocuklarin daha sonraki olumsuz benlik kavramlar {izerindeki etkisinin

gelismesi ve gozlemlenebilir hale gelmesi icin daha fazla zaman gerekebilecegi
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sOylenebilir. Okul 6ncesi ¢agdaki yillarin, ¢ocuklarin benlik kavramlarinin hala insa
edilme donemleri olmas1 nedeniyle, ¢esitli faktorlerin potansiyel etkileri okul oncesi

caglarda heniiz etkisini gdstermemis olup, sonraki yillarda gortilebilir.

Sonu¢ olarak, mevcut aragtirmanin bulgular1 daha genis bir perspektiften
incelendiginde; olumlu ebeveynlik 6zelligi (6zerklik destegi), cocuk 6zelliklerinden
(hem davranigsal engelleme hem de benlik kavrami) kaynaklanirken; olumsuz
ebeveynlik o6zelliginin (asir1 korumacilik), ¢ocuklarin davranis ketlenmesi veya
benlik kavramlarindan herhangi biri tarafindan yordanmadigi, aksine ¢ocuk mizacin
yordayan tek faktor oldugu goriilmiistiir. Bu nedenle, bu ¢alismanin bulgularina gore,
ebeveynlik ve mizag¢ arasinda ¢ocuklarin benlik kavramu ile iliskili olarak kismi
diizeyde ¢ift yonlii bir iliski oldugu sonucuna varilabilir. Her ne kadar ii¢ilincii bir
degerlendirme yapilarak ¢ift yonliiliigiin tam olarak goriilmesi siddetle Onerilse de
mevcut arastirmanin hem ebeveynlik-mizag ¢ift yonliligi hem de okul Oncesi
yastaki ¢ocuklarin benlik kavramlarinin arastirilmasi agisindan bir ilham kaynagi

olabilecegine inanilmaktadr.

Giiclii Yonler ve Katkilar

Bu aragtirmanin ilk ve en Onemli gii¢lii yoni, c¢alismanin boylamsal olarak
yiiriitiilmesi; ve bu sayede, ebeveynlik, miza¢ ve benlik kavramlar1 hakkinda neden-
sonu¢ c¢ikarimlarinin yapilmasini saglamasidir. Ayrica, bu kavramlar tek yonlii
olarak incelemekle kalmayip, aym1 zamanda ¢ift yonli iliskilerinin okul Oncesi
cagdaki ¢ocuklarin benlik kavramlar {izerindeki etkilerini incelemek de diger bir
giclii yoniidiir. Bunun o6nemli olmasinin bir nedeni, sadece “ebeveynlerin
cocuklarint etkiledigi” degil, “cocuklarin da ebeveynlerini etkiledigi” iddiasini
desteklemesi olarak disiiniilebilir. Boylelikle, ¢ift yonlii caligmalar bize ebeveyn-
cocuk etkilesim sistemini daha genis bir perspektiften anlama firsat1 verir ve bu da

cocuklarin gelisimsel sonuglarinin daha iyi anlasilmasini saglar.

Buna ek olarak, literatiirdeki ilgili ¢alismalarin biiyiik bir cogunlugu ergenlik ve orta

cocukluk donemine odaklanirken, okul Oncesi yastaki ¢ocuklar iizerinde sinirl
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sayida arastirma bulunmaktadir. Okul 6ncesi yillarin, ¢ocuklarin benlik kavrami
gelisimleri agsindan Kkritik oldugu bilinmektedir. Ciinkii okul dncesi yillar bir yandan
cocuklarin “iyimser”den daha “gercekg¢i” 6z-degerlendirmelere bir gecis donemi;
diger yandan, hem benlik kavraminin hem de mizag 6zelliklerinin gdzlemlenmesinin
gittikce daha netlestigi bir donemdir. Bu nedenle, bu konular1 okul 6ncesi ¢agdaki
cocuklarla incelemek mevcut ¢alismanin giiclii yonlerinden biri olarak diisiiniilebilir.
Dahasi, alan yazinda okul 6ncesi ¢agdaki cocuklarin benlik kavramlar1 hakkindaki
mevcut calismalar, ozellikle dort yas kadar erken bir donemde, ¢ocuklarin kendi
benlik kavramlarina iliskin algilarindan ziyade “annelerin bildirdigi c¢ocuklarin
benlik kavrami”na dayanmaktadir. Ancak bu g¢alismanin sonuglari, ¢ocuklarinin
benlik kavramlar1 i¢in ebeveynlerin bildirdigi anketlere dayanan ¢alismalarin aksine,
kukla goriisme yontemi kullanilarak ¢ocuklarin kendi benlik kavrami raporlarina
dayanmaktadir. Bu nedenle, bu denli erken yas grubundan (yani 4 yasindan itibaren)
alian algilanan benlik kavrami verileri, bu ¢alismanin en énemli gii¢lii yonlerinden
biridir. Ayrica, okul Oncesi yastaki ¢ocuklarin kendi bildirdigi benlik kavrami
degerlendirmesinin, alan yazinda bu konuda var olan tartismalara ragmen, yiiksek
diizeyde giivenilirlik (.80 Cronbach alfa katsayisi) gosterdigini belirtmek gerekir.
Bagka bir deyisle, bu ¢alisma, literatiirde yer alan kii¢iik ¢ocuklarin kendi kendine
benlik degerlendirmesi yapmalart konusundaki tartigmalarin aksine, dort yasindan
itibaren c¢ocuklarin benlik kavramlarini ailelerine sormak yerine kendi benlik

kavramlarini kendilerinin degerlendirmelerinin saglanabilecegini kanitlamistir.

Ayrica, literatiirdeki ¢alismalarin ¢ogunlugu Bat1 kiiltiiriine ve ailesel baglamlarina
odaklanirken, Batili olmayan bir kiiltiirde yapilan sinirli sayida aragtirma
bulunmaktadir. Kiiltiiriin (6zellikle bireyselci ve toplulukgu bakis agilart) ebeveynlik
tarzlari, tutumlar1t ve davranmiglan tizerindeki etkisi olabilecegi diisiliniildiiglinde,
Batili olmayan toplumlarin ¢ocuklarinin ve ebeveynlerinin bulgularinin yer aldig: bu

calismanin literatiire katkida bulunmasi, diger bir giiclii yon olarak diisiiniilebilir.
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Simirhiliklar ve oneriler

Literattirdeki tiim arastirmalarda oldugu gibi bu arastirmanin da bazi smirliliklar
vardir. Birincisi, bu aragtirmanin en 6énemli sinirliligi, kisitli sayida degerlendirmenin
yapilmis olmasidir. Yani, zaman yetersizligi nedeniyle aragtirma iki farkli zamanda
yapilan Ol¢limlerin  degerlendirmesiyle  simirlandirilmistir.  Bu  arastirmanin
gelecekteki arastirmalar i¢in en 6nemli Onerilerinden biri, ayn1 ¢calisma deseninin en
az U¢ farkli zamanda 6lgtim alinarak yapilmasidir. Ayrica, 6l¢iimler arasinda daha
genis araliklarin (mevcut arastirmadaki 8 aylik araligin aksine) birakilmasinin,
zaman igindeki degisimin daha iyi ayirt edilmesine ve daha uzun vadeli etkilerin

anlasilmasina yardimei olabilecegi diisiiniilmektedir.

Ayrica, betimleyici istatistikler katilimcilarin hem egitim hem de gelir diizeyleri i¢in
dengeli bir dagilim oldugunu gosterse de verilerin ¢ogu (180 iizerinden 126)
Izmir'den toplanmistir. Dolayisiyla, bu arastirmanin genellenebilirlik ile ilgili bir
sinirhihigt  bulunmaktadir. Bununla birlikte, ebeveynlerin kendi ebeveynlik
davraniglarini anketler aracilifiyla belirtmeleri, kendi ebeveynlik stilleri, tutumlari
veya davranislari hakkinda olasi onyargilari potansiyeli nedeniyle de bir sinirlilik
olarak yorumlanabilir. Bu nedenle gelecekteki arastirmalarda, kendi kendini
raporlayan ebeveynlik anketlerine ek olarak gozlem tabanli degerlendirme
araglarinin da kullanilmasi 6nerilmektedir. Son olarak, kiiltiirel faktorlerin gocuklarin
mizaci, ebeveynlik ve ayn1 zamanda benlik kavramlari tizerinde bir etkisi olabilecegi
diisiiniilmektedir. Bu nedenle gelecek arastirmalarda kiiltiirel farkliliklarin etkisini
gozlemleyebilmek amaciyla, bu konunun Kkiiltiirleraras1 olarak ¢alisilmasi ve

degerlendirilmesi onerilmektedir.
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