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ABSTRACT

THE INFLUENCE OF EDUCATION-THEMED MOVIES ON PRE-SERVICE
TEACHERS’ PERCEPTION OF EFFECTIVE TEACHER ATTITUDES
AND PERSONAL-PROFESSIONAL ATTRIBUTES

Gezer, Elif Tugge
M.S., Department of Educational Sciences
Supervisor: Prof. Dr. Ahmet Ok

January 2020, 197 pages

The purpose of this study was to investigate pre-service teachers’ experiences with
education-themed movies, determine their perceptions on effective teacher attributes,
attitudes towards teaching profession, and the relationship between their perceptions
and attitudes, and find out the influence of seeing an education-themed movie,
number of movies seen, gender, major and grade level on their perceptions and
attitudes. Thus, a survey design was employed with a sample of 427 second, third
and fourth year pre-service teachers enrolled in a public university in Ankara. Three

instruments developed by the researcher were used to collect data.

The data were analyzed through quantitative and qualitative methods. First, the
analysis showed that most participants saw an education-themed movie, and some of
them re-watched these movies and/or found them influential. Second, it was found
that pre-service teachers’ perceptions on effective teacher attributes and attitudes
towards the profession were positive, and there was a statistically significant
relationship between their perceptions and attitudes. Third, the one-way MANOVAS

revealed that seeing an education-themed movie, gender and major had statistically
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significant influences on their perceptions on effective teacher attributes and attitudes

towards the profession.

Considering their influence, the movies should be selected carefully. Pre-service
teachers should be given opportunities to become more aware of effective teacher
attributes and develop their attitudes towards the profession. Moreover, this study
should be replicated with similar samples and qualitative studies should be conducted
to better understand the factors that may influence their perceptions on effective

teacher attributes and attitudes towards the profession.

Keywords: Education-themed movies, pre-service teacher education, effective

teacher attributes, attitudes towards teaching profession.
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EGITIM TEMALI FILMLERIN OGRETMEN ADAYLARININ ETKiLi
OGRETMEN TUTUMLARINA YONELIK ALGILARI VE KiSISEL-MESLEK{
NITELIKLERI UZERINDEKI ETKIiSi

Gezer, Elif Tugce
Yiiksek Lisans, Egitim Bilimleri Bolimii

Tez Yoneticisi: Prof. Dr. Ahmet Ok

Ocak 2020, 197 sayfa

Bu caligmanin amaci, Ogretmen adaylarinin egitim temali filmlerle ilgili
deneyimlerini incelemek, egitim temali filmlerin Ogretmen adaylarinin etkili
ogretmen niteliklerine yonelik algilarini, 6gretmenlik meslegine yonelik tutumlarini
ve adaylarin algi ve tutumlar1 arasindaki iligkiyi belirlemek ve egitim temal1 film
izlemenin, izlenen film sayisinin, cinsiyetin, bolimiin ve siif diizeyinin adaylarin
algt ve tutumlart {izerindeki etkisini arastirmaktir. Bu amacla, tarama deseni
kullanilmis ve ¢alismaya Ankara'da bir kamu tliniversitesinde 6grenim gérmekte olan
427 ikinci, G¢lincti ve dordiincti sinif 6gretmen adaylart katilmistir. Veri toplamak

icin arastirmaci tarafindan gelistirilen ii¢ veri toplama araci kullanilmstir.

Veriler igerik analizi, betimsel ve ¢ikarimsal analizler yoluyla analiz edilmistir. Ik
olarak, bulgular, 6gretmen adaylarmin gogunun egitim temali bir film izledigini ve
adaylarin bu filmleri bir defadan fazla izlediklerini ve/veya bu filmlerden
etkilendiklerini ortaya g¢ikarmustir. Ikinci olarak, ogretmen adaylarinmn etkili
ogretmen niteliklerine iliskin algilari ile 6gretmenlik meslegine yonelik tutumlarinin
olumlu oldugu ve adaylarin algilar ile tutumlar1 arasinda istatistiksel agidan anlamhi
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bir iliski oldugu bulunmustur. Ugiincii olarak, tek yonli MANOVA'lar, egitim temali
film izlemis olma, cinsiyet ve boliimiin 6gretmen adaylarinin 6gretmenlik meslegine
yonelik tutumlar ve etkili 6gretmen niteliklerine iliskin algilar1 iizerinde istatistiksel

acidan anlamli etkileri oldugunu ortaya koymustur.

Filmlerin 6gretmen adaylari iizerindeki etkileri dikkate alindiginda, sinif i¢inde ya da
disinda izlenecek filmlerin dikkatlice se¢ilmesi gerekmektedir. Ayrica, 6gretmen
adaylarina, etkili 6gretmen niteliklerini 6grenme ve 6gretmenlik mesle§ine yonelik
tutumlarinmi gelistirme firsati sunulmalidir. Dahasi, bu ¢alisma farkli tiniversitelerdeki
benzer Orneklemlerle tekrarlanmali ve Ogretmen adaylarinin etkili &gretmen
niteliklerine iliskin algilar1 ve 6gretmenlik meslegine yonelik tutumlarinda farklilik

yaratan faktorleri daha iyi anlamak i¢in nitel ¢aligmalar yiiriitiilmelidir.

Keywords: Egitim temali filmler, hizmetdncesi 6gretmen egitimi, etkili 6gretmen

nitelikleri, 6gretmenlik meslegine yonelik tutum.
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CHAPTER 1

INTRODUCTION

In this chapter, information about the background of the study, the statement of the
problem, the purpose of the study, the research questions, the significance of the

study and definitions of major terms used in the study are introduced.
1.1 Background of the Study

It is undeniable that education is an indispensable part of individuals’ lives and
developments. Being an important component of education, teachers are responsible
for teaching knowledge and skills, and helping students develop personal
characteristics that enable them to apply the knowledge and skills they have acquired
(Orlosky, 1982). Therefore, it can be stated that education is not restricted to
acquisition and dissemination of knowledge, but it also involves enabling individuals
to develop the interests, attitudes and values that will help them transfer what they

have learned into their lives.

Teaching, one of the most important professions, has a power to influence the lives
of others. Few professions have an opportunity to touch people’s lives and leave a
long-lasting impact. Moreover, Kavcar (1982) expressed that teachers are important
since they are a determining factor of the success of an education system, and teacher
quality is one of the most important factors having an impact on student
achievement. Quality teachers, who hold the attributes of effective teachers and have
positive attitudes towards the profession, can change others’ lives. For that reason,
quality teachers and the characteristics of such teachers have always been a topic of
interest, and research studies were conducted on these issues (Darling-Hammond &
Youngs, 2002; Goe, 2007; Rice, 2003; Wayne & Youngs, 2003). Considering the
related literature on teacher quality, it can be understood that teaching requires not
1



only subject knowledge but also pedagogy knowledge, personal attributes and
professional skills (Goe, 2007; Liakopoulou, 2011). An effective teacher should
value the profession, know how to deal with problems occurring in a classroom
efficiently and build strong interpersonal relationships with students, along with
having adequate knowledge of subject. Due to the importance of the profession,
teaching should be carried out professionally and teachers should be qualified to
pursue their professions. In this regard, teachers should hold the characteristics of
effective teachers and have positive attitudes towards their profession to be role

models for their students and make a difference in their lives.

It is important for teachers to have positive attitudes towards their professions, one of
the determinants of teachers’ behaviors, since it affects their proficiency and enables
them to construct student-centered classroom environments (Bhargava & Pathy,
2014; Kontas, 2016). Similarly, Basbay, Unver, and Biimen (2009) and Kalhotra
(2014) declared the fact that positive attitudes towards teaching is influential in
teacher effectiveness and pursuing the career in an effective way. Considering
teacher quality is one of the factors impacting on the achievements of students, and
that attitudes influence the effectiveness of teaching, possessing positive attitudes
towards the profession is highly essential. Thus, a considerable effort should be made
on improving it. In a similar manner, Cakiroglu and Isiksal (2009) stated that
education faculties give importance to improve beliefs possessed by teacher
candidates about education due to the impact of beliefs on their behaviors in the
classroom. This is a critical issue in that not all students enrolled in teaching
programs volunteered to be in these programs and to pursue the profession, so they
need guidance to enhance their views on education. However, education faculties
offer courses which are mostly concerned with providing teacher candidates with
content knowledge and general culture (Council of Higher Education, 2018). To help
pre-service teachers be more familiar with the dynamics of the classroom, the school
environment, and the roles of teachers, and help them learn the profession better,

they should be offerred with extra opportunities.



According to Blasco, Blasco, Levites, Moreto, and Tysinger (2011), movies present
life stories that are familiar to individuals’ world and have the capacity to provide
individuals with several life experiences. They are considered significant for
displaying fictional or real stories about different experiences, and they can be used
SO as to learn others’ lives, how individuals handle daily-life problems and build
interpersonal relationships. Furthermore, movies and especially education-themed
movies can be used as an instructional tool for enabling teachers and pre-service
teachers to learn about the dynamics of the school and classroom environment,
relationships between teachers, students, administrators and parents, and the
characteristics of effective teachers. Besides, they can be integrated into curriculum
since they contribute to the development of many skills, and they may have a
positive influence on teachers’ and educators’ pedagogy (Available Light Advisory,

2012).

Available Light Advisory (2012) further noted that teachers and educators are
motivated through movies, and they become more enthusiastic about teaching when
they watch education-themed movies. Today, there is an increase in the number of
education-themed movies, and there is a tendency for using popular culture to
prepare pre-service teachers for the class (Dalton, 2013). It is assumed that the
integration of such movies into teacher training programs may enhance teacher
quality in terms of attitudes towards the profession and attributes of effective
teachers held by pre-service teachers. According to the studies conducted by
Kaskaya, Unlii, Akar and Ozturan-Sagirli (2011) and Kontas (2016), watching
education-themed movies has a significant impact on teacher candidates’ attitudes
towards teaching profession. Also, movies have a positive impact on teacher
candidates’ readiness to the profession and they can be triggers for the pre-service
teachers for altering their values, beliefs and behaviors (Tan, 2006). Blasco, Moreto,
Blasco, Levites, and Janaudis (2015) claimed that using movies in teaching is
important in that it provides an effective way for reaching human beings’ affective
domain, promoting reflective attitudes and linking learning to experience. It was also

expressed that movies help teachers confirm and clarify their role to include different

3



perspectives to facilitate learning. In the light of the existing studies, and the
probable impact of education-themed movies, it can be said that education-themed
movies might be influential in enhancing pre-service teachers’ perceptions on

effective teacher attributes and attitudes towards teaching profession.
1.2 Statement of the Problem

Holding positive attitudes towards teaching profession is essential for teachers in that
it has an impact on their proficiency, and helps them pursue their careers in an
efficient way (Basbay et al., 2009; Bhargava & Pathy, 2014). Considering its
influence on the effectiveness of teaching and learning, having a positive attitude
towards the profession is highly essential. Along with holding positive attitudes, a
teacher should also own the attributes of effective teachers since such teachers are

capable of helping individuals learn better (Cruickshank & Haefele, 2001).

According to Lamote and Engels (2010), teacher training programs offer courses on
the responsibilities and roles of teachers, however the teacher identity, teachers’
perceptions on themselves as teachers, is not the focus of these programs. Similar
situation is valid for teacher education in Turkey, as well. When the curricula for
teacher training programs in Turkey, applied in 2018-2019 Academic Year, were
examined, it was seen that 60-70 percent of the courses offered in these programs
were focusing on general culture and content knowledge, and the remaining focuses
on pedagogy knowledge and pedagogical content knowledge (CoHE, 2018).
Therefore, teacher candidates have few opportunities to enroll in classes which aim
to enhance their attitudes towards teaching and to develop attributes needed for the
profession. Yasar, Karabay, and Bilaloglu (2013) claimed that teacher training
programs and the courses offered in these programs are essential for pre-service
teachers to develop the teacher identity within themselves. However, most of the
teacher candidates do not realize the roles of teachers and the challenges of the
profession, and they do not feel like teachers before they experience the actual school
environment (Yasar et al., 2013). Similarly, the study conducted by Kagskaya et al.
(2011) revealed that pre-service teachers became aware of the responsibility of being
4



a role model and the problems they might face while pursuing the profession. In
addition, they became motivated for pursuing the profession after being exposed to

the school setting through watching education-themed movies.

Yakar (2013) noted that realizing the effectiveness of using movies in military
education in the 1% World War, the research committees in Europe and America
conducted studies on the advantages and limitations of the use of movies in
education. Similarly, the number of educational movies and handbooks regarding
their use has increased since then (Yakar, 2013). According to Birkok (2008) with
the development of the movie industry, the use of movies as an instructional tool
became widespread since they can be used to teach any subject, and they can
contribute to individuals’ social and moral development. Birkdk (2008) further stated
that movies trigger several senses at once, and they are able to convey massive
amount of information and to communicate abstract messages more effectively than
written materials. Being considered as one of the most influential tools, movies can
be integrated into education and can be used while teaching complicated topics,
concretizing abstract issues, increasing learning, and fostering learners’ problem-

solving skills (Yakar, 2013).

The studies in the literature revealed that movies impact inservice and pre-service
teachers, as well. Blasco et al. (2015) claimed that the use of movies can have a
positive impact on teachers, since it helps them improve their self-knowledge, their
relationships with peers and students, and enhance their professional development.
Additionally, the use of movies in education provides an opportunity for reaching the
affective domain of learners, promoting their reflective attitudes, and linking learning
to prior experiences (Blasco & Alexander, as cited in Blasco et al., 2015). Available
Light Advisory (2012) reported that integrating films into the curriculum helps
individuals learn and enhance youngsters’ social and cultural developments.
Moreover, it is stated that using films positively impacts behavior, motivation,
relationships between students and staff, and educators’ pedagogy. Confirming the

influence of movies on educators and education, Scull and Peltier (2007) noted that



education-themed movies help shaping the perceptions of individuals. Similarly, Tan
(2006) commented that movies can be triggers for the pre-service teachers for
altering their values, beliefs and behaviors. This argument was supported by the
studies conducted by Kaskaya et al. (2011) and Kontas (2016) in that they found
watching education-themed movies had an impact on pre-service teachers’ attitudes

towards teaching profession.

Considering the increase in the number of education-themed movies and the use of
movies in education, there is a need to investigate whether these movies are
influential in teacher education. Specifically, it should be determined whether they
have an impact on pre-service teachers’ attitudes towards teaching profession and

perceptions on effective teacher attributes.
1.3 Purpose of the Study

In the last few decades, there has been an increase in the number of movies and
television series displaying teacher and student figures, relationships between
students and teachers and the educational environments (i.e. schools and classrooms),
and a great deal of people are exposed to them. Moreover, the number of studies

regarding the impact of movies on teachers and students are increasing.

Movies provide individuals with stories of others and affect both their thoughts and
feelings. Available Light Advisory (2012) argued that movies motivate both teachers
and educators, and enthuse them about teaching. Because of their undeniable
influence on individuals, movies started to take place as an instructional tool in
educational settings and as a part in professional development, as well. In a similar
way, Ministry of National Education (2018) published a list of education-themed
movies which may contribute to teachers’ personal and professional development
(see Appendix B). MoNE’s primary goal was to increase the quality of teachers and
help them become leaders and reflective teachers.

Considering the growing number of education related movies and TV series,

increasing exposure to these movies, the studies on the importance and influence of
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education-themed movies, and the initiatives taken to foster teachers’ quality through
the use of movies, it is considered important to conduct a study to investigate their
impacts on pre-service teachers, as well. To this end, the purpose of this study is to
explore pre-service teachers’ experiences with education-themed movies, and
investigate the influence of seeing an education-themed movie and the number of
movies seen on prospective teachers’ perceptions on effective teacher attributes and
attitudes towards teaching profession. Furthermore, the study aims to determine pre-
service teachers’ perceptions on effective teacher attributes, attitudes towards
teaching profession and the relationship between their perceptions on attributes of
effective teachers and attitudes towards the profession, and find out the influence of
gender, major and grade level has on the perceptions of pre-service teachers on
attributes possessed by effective teachers and the attitudes held by them towards the

profession.
1.4 Research Questions

The research questions and sub-questions related to the purpose of the study are
listed below. The following two research questions and five related sub-questions are

formulated to achieve the purpose of the study.

1. What are the experiences of pre-service teachers with education-themed

movies?

2. What is the influence of education-themed movies on pre-service
teachers’ perceptions on effective teacher attributes and attitudes towards
teaching profession?

2.1. Does seeing an education-themed movie have an influence on pre-
service teachers’ perceptions on effective teacher attributes and

attitudes towards teaching profession?



2.2. Does the number of education-themed movie seen by the pre-service
teachers have an influence on their perceptions on effective teacher

attributes and attitudes towards teaching profession?

3. What are pre-service teachers’ perceptions on attributes of effective
teachers, their attitudes towards teaching profession, and the relationship
between the pre-service teachers’ perceptions on effective teacher

attributes and attitudes towards the profession?

4. What is the influence of various variables (i.e. gender, major and grade
level) on pre-service teachers’ perceptions on effective teacher attributes

and attitudes towards teaching profession?

4.1. Does gender of pre-service teachers have an influence on their
perceptions on effective teacher attributes and attitudes towards

teaching profession?

4.2. Does the major of the pre-service teachers have an influence on their
perceptions on effective teacher attributes and attitudes towards

teaching profession?

4.3. Does the grade level of the pre-service teachers have an influence on
their perceptions on effective teacher attributes and attitudes towards

teaching profession?
1.5 Significance of the Study

Arts and humanities enable individuals better understand emotions and contribute to
the development of academics and learners. Being an important resource in
education, life stories are commonly used while teaching ethics and human values,
and it enables individuals to be exposed to a wide range of experiences (Blasco et al.,
2015). What is more, the use of movies can have an influence on faculty teaching
and stimulating professional growth, and it has a positive impact on teachers, since it

helps them improve their instruction and their relationships with peers and students,
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and contribute to their professional development (Blasco et al., 2015). Another
positive impact of watching education-themed movies is that they provide educators
with a source of motivation and enthusiasm about teaching (Available Light
Advisory, 2012). All things considered, the present study aims to determine the
impact of experience with education-themed movies on pre-service teachers’

attitudes towards teaching profession and perceptions on effective teacher attributes.

This study is deemed significant for two main reasons. First, although there are
several studies conducted on prospective teachers’ attitudes towards teaching
profession, and the impact of education-themed movies, there is still a gap in the
literature. The review of the existing studies showed that though attitude towards
teaching profession is a frequently studied topic, most of the studies investigated the
impact of certain variables such as gender, major, grade and the preference order of
the profession in university entrance exam (Basbay et al., 2009; Bozdogan, Aydin &
Yildirim, 2007; Eret-Orhan & Ok, 2014; Giineyli & Aslan, 2009; Haciomeroglu &
Sahin-Taskin, 2010; Kaplan & Ipek, 2002; Ozder, Konedrali & Zeki, 2010; Kesen &
Polat, 2014; Uyanik, 2017; Ustiiner, Demirtas & Comert, 2009; Saglam, 2008;
Tanridgren, 1997; Tasdemir, 2014; Tezci & Terzi, 2010; Tok, 2012). However, the
number of studies concerning the impact of education-themed movies on pre-service
teachers is quite limited. It is known that, in the last few decades, the number of
education-themed movies and TV series has increased significantly and access to
these movies became easier. Today, educators and reseachers favor the use of movies
in their instructions, and they are conducting studies in order to discuss the use of
movies in education, and to investigate their impacts on several variables such as
learners’ achievement, motivation, self-efficacy beliefs and attitudes (Altan, 2016;
Available Light Advisory, 2012; Birkok, 2008; Blasco et al., 2015; Choi, 2009;
Dalton, 2013; Gregory, 2007; Kaskaya et al., 2011; Kontas, 2016; O’Bannon &
Goldenberg, 2008; Oru¢ & Saribudak, 2015; Scull & Peltier, 2007; Tan, 2006;
Vandermeersche, Soetaert & Rutten, 2013). Among these studies, few of them
focused on the movies’ influence on teacher candidates’ attitudes towards the

profession, and these studies’ scope are narrow in that they only investigated few
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variables and they collected data from small samples. Furthermore, based on
databases searched, such as Academic Search Complete, Education Science, ERIC,
SAGE Journals Online, Google Scholar, ScienceDirect, Scopus, SpringerLink,
Taylor & Francis Online Library and ULAKBIM until December 2019 there are no
studies on the impact of such movies on perceptions of prospective teachers on
effective teacher attributes. There was one study focusing on the impact of school
and teacher-themed movies on pre-service classroom teachers’ critical thinking
skills, which was not directly related with the purpose of the present research study,
in EBSCO. Also, the studies, examining pre-service teachers’ perceptions on
effective teacher attributes, were mainly concerned with the impact of race, gender,
grade level, education level (i.e. undergraduate or graduate), and favored school level
to teach (Cakmak & Giindiiz, 2018; Minor, Onwuegbuzie, Witcher & James, 2002;
Ogden, Chapman & Doak, 1994; Semiz & Zibande, 2014; Witcher & Onwuegbuzie,
1999). However, the impact of education-themed movies on pre-service teachers’
perceptions on effective teacher attributes has not been a topic of interest before.
Therefore, there still is a need for studying the influence that these movies have on

teacher candidates.

Second, a literature review of the databases of ProQuest, ULAKBIM, Ulusal Tez
Merkezi and YOK revealed that the impact of educational movies on teacher
candidates’ perceptions on effective teacher attributes and attitudes towards teaching
profession has not been a topic of interest in either Master’s Theses or PhD
Dissertations until December 2019. With the growing emphasis on the use of movies,
and the increasing number of education-related movies and TV series employing
teacher figures, it is considered important to conduct a comprehensive research study
to identify these movies’ influence on teacher candidates’ attitudes towards teaching
profession and perceptions on personal and professional attributes of effective

teachers.

Considering the gaps in the literature, this study aims to examine pre-service

teachers’ experiences with education-themed movies, and to determine the influence
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of seeing an education-themed movie and the number of education-themed movies
watched on pre-service teachers’ attitudes towards teaching profession and
perceptions on effective teacher attributes. In addition, the impact of other variables

such as gender, major, grade level will be investigated, as well.
1.6 Definition of Related Terms

Education-themed Movie: Education-themed movie is a movie whose story is
mostly about education. These movies concern with topics such as educational
system, classroom and school management, instructional techniques, special
education, school-parent relationships (Silman, 2017), and positive and negative
teacher behaviors (Altan, 2016). A movie is not categorized as an education-themed
movie just because it involves teachers, principles, or students as characters, and a
classroom or school as the main setting of the movie. To consider a movie as an
education-themed movie, it should be related with education, have an educative
purpose, motivate for teaching and/or learning, examine the dynamics of the
classroom and school environment, or criticize the educational system. Three Idiots,
Dead Poets Society, Stand and Deliver, and Taare Zameen Par can be given as
examples for education-themed movies (Altan, 2016; MoNE, 2018; Silman, 2017).

Pre-service Teacher: Pre-service teacher refers to any student who is enrolled in a
teacher education program but has not yet completed all the requirements of the
program (Ampadu & Adjei-Boateng, 2018; McKenna, 2019; Polly & Shepard,
2008). In this study, it refers to an individual enrolled in a teaching program at
Faculty of Education of a University, and is used as a synonym of teacher candidate

and prospective teacher.

Effective Teacher: According to Raspberry (1993), a good teacher cares and
supports students, is able to establish positive relationships with others, is
enthusiastic about his/her job and proficient in his/her field of study. Focusing more
on the teacher’s impact on student achievement, Cruickshank and Haefele (2001)

defined an effective teacher as a person who can help students learn. Considering
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these definitions, in this study, effective teacher is defined as a person who is
knowledgeable in one’s field of study and pedagogy, is able to conduct interactive
and meaningful instruction, is fair, is encouraging, respects individualistic
differences, inspires students, makes a difference in others’ lives and responds to the
different needs of each individual. Moreover, such a teacher is enthusiastic about

what s/he does, and believes in each student’s capabilities to learn.

Effective Teacher Attributes and Skills: Researchers explained that effective
teachers own personal attributes which are related to personality (Cruickshank,
Jenkins & Metcalf, 2009; Goe, 2007) and professional skills which have an
important impact on students’ achievement (Cruickshank et al., 2009). The eight
personal attributes possessed by effective teachers are being enthusiastic, credible,
warm and humorous, holding high expectations for achievement, being supportive
and encouraging, being businesslike, flexible and knowledgeable (Cruickshank et al.,
2009). In addition to the personal attributes, there are several professional skills held
by effective teachers. These skills are focusing and engaging students’ attention,
using instructional time efficiently, conducting interactive instruction and providing

feedback and reinforcement (Cruickshank et al., 2009).

Attitude towards Teaching Profession: Camadan and Duysak (2010) defined
attitude towards teaching as an individual’s thoughts on teaching, values attached to
teaching, and performance showed while pursuing the profession. In a similar way,
Kontas (2016) stated that attitude towards teaching profession is the perceptions
possessed by teachers towards their profession, and it provides an insight about
teachers’ professional behaviors. In this study, attitude toward teaching profession is
defined as the values attached to the teaching profession, thoughts about the teaching

profession and the competency beliefs towards teaching profession.
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CHAPTER 2

LITERATURE REVIEW

In this chapter, theoretical background of the study and emprical studies on
education-themed movies, attitudes towards teaching profession and effective teacher

attributes are presented.
2.1 Education-Themed Movies

Altan (2016) defined movie as a collection of moving pictures that is made to
entertain, provoke, enthuse people, to make them think or to transfer social
messages. Moreover, an education-themed movie can be categorized as a movie
whose story is mostly about education. Altan (2016) and Silman (2017) expressed
that such a movie revolves around the topics such as classroom management,

instructional techniques, and teacher behaviors.
2.1.1 Importance of Movies

Movies are effective tools for communication since they can convey cultural values,
attitudes and behaviors. Owing to the fact that they tell a variety of stories about life,
movies can attract the attention of people from every walk of life (Altan, 2016). In
addition to being a source of entertainment, movies are also educative since they
contain life stories, and provide opportunities for observing others’ experiences and
how they deal with real-life problems. According to Bandura’s (1977) social learning
theory, observation and modelling are important in acquiring behaviors, attitudes and
affective reactions. Similarly, Ruiz (1999) believed that individuals learn beliefs,
values and attitudes through observing others. Anything that is observed can be
learned by the individuals and the models could be presented in different forms (e.g.

films). Similarly, Blasco et al. (2015) asserted that using aesthetics, including
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movies, have a positive influence on stimulating learners’ reflection, and it is an

important step for concept learning.

According to Blasco et al. (2015), arts and humanities enable individuals to better
understand emotions and contribute to the development of academics and learners.
Moreover, the use of movies can have an influence on faculty teaching and
stimulating professional growth, and it has a positive impact on teachers, as well,
since it helps teachers improve their self-knowledge and their relationships with
peers and students. Being an important resource in education, life stories are
commonly used while teaching ethics and human values, and it enables individuals to
be exposed to a wide range of experiences. Making use of humanities such as
literature, theater and cinema help promoting reflection and dealing with attitudes
and emotions (Blasco et al., 2015). Similarly, according to Blasco and Alexander, the
use of movies in education provides individuals with an opportunity to reach
learners’ affective domain, promote their reflective attitudes, and link learning to
experiences (as cited in Blasco et al., 2015). As stated by Blasco et al. (2015),
teaching through movies can help individuals build their own identities by providing
a world similar to theirs and comprehend the messages related with attitudes and
values which are transmitted by the characters in the movies. In addition to this, they
enable educators to teach quickly and directly, to improve their instruction and to

enhance their professional development.
2.1.2 The Use of Movies and Videos in Education

It is important for educators to consider individual differences, and learners’
preferred learning styles to hold their attention and help them learn better. Because of
the nature of the movies, they are able to address such differences, engage different
types of learners and increase learning, understanding and retention of information
(O’Bannon & Goldenberg, 2008). Similarly, Yakar (2016) favored the use of movies
in the classroom environment in that it has several benefits for helping individuals
retain information, providing visual cues so as to respond their needs, helping
develop vocabulary, transferring culture, enabling analysis of abstract messages, and
14



motivating. Providing students with theoretical knowledge makes information
abstract. However, if the knowledge is presented through a character in a movie, it
becomes more relevant, and students understand it better (Gregg, Hosley, Weng, &
Montemayor, 1995). Considering the fact that especially the latest generation, which
Is accustomed to the technology-driven world, is more inclined to learn better when

they can relate the course content to a movie (O’Bannon & Goldenberg, 2008).

According to Groves (2014), in the recent years, there has been an awareness that
traditional teaching methods are not always adequate. Specifically, for the average
students, the efficiency of the methods used becomes critical. In an attempt to
improve the efficiency of teaching methods, universities and other higher education
institutions have become interested in making use of visual communication methods
such as movies and television. Similarly, both scholars and employees argued that
using multimedia (e.g. movies) enhances learning (Clayton, 2013), and owing to the
fact that movies are effective materials for influencing cultural awareness and
developing thinking skills, they have been used in both liberal arts and science
education (Rorrer & Furr, 2009). In accordance with these views, de Oliveria and
Gongalves (2018) found out that teachers who teach at various educational stages
make use of different genres of films as instructional materials and they link the

themes of these movies to the content they teach.

According to Yakar (2013), the effectiveness of using movies in military education
in the 1% World War created an awareness for the role of cinema in education, and to
investigate the advantages and limitations of the movies, research committees were
formed both in Europe and America. Following the research studies which were
conducted by such committees, the number of educational movies and handbooks
regarding their use has increased, but suffering from lack of materials, financial
support and deficiencies in teacher education, Turkey could not adopt a scientific
approach in using movies for educative purposes (Yakar, 2013). Moreover, the
limited number of educative movies in Turkey, the challenges of adapting the

existing ones for educative purposes, and the lack of instructional technologies, using
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movies has not been favored as an instructional method (Yakar, 2016). In addition to
the increase in the number of movies produced for teaching a specific subject in
Europe and America, studies related to the use of other full-length films in academic
fields such as literature, education and history have increased after 1920s (Yakar,
2013). In these years, one of the most common studies concerning the use of movies
in education in America and Europe was the ones focusing on the use of movies on
teacher education, and these studies revealed that movies impact social skills and
increase academic achievement. Based on the findings of previous studies, today,

movies became an important instructional tool (Yakar, 2013).

Yakar (2013) stated that the use of movies in education started in 1907. Including
other forms of art such as music, dance, literature and architecture, cinema is one of
the most influential tools that can be integrated into education, and it can be used for
several purposes such as teaching complicated topics, concretizing abstract issues,
increasing learning, and preparing pre-service teachers to classroom. As argued by
Birkok (2008), with the development of the movie industry, the societal function of
movies increased, and their use became widespread since they can be used to teach
any subject. Since there exist several movies on topics such as science, art, history,
and human rights, they can be used as an instructional material to teach different
courses and concepts such as assessment, decision making and stereotypes, to
illustrate the courses taught, to facilitate discussions, and to remind the topics taught
before (Birkok, 2008; O’Bannon & Goldenberg, 2008). Movies are effective tools
for education because they convey knowledge through both images and sounds, and
they have the potential to communicate complex information to wider audiences
(Birkok, 2008). The concretization and visualization of abstract concepts through
media helps individuals perceive the instruction as realistic, and observe the
application of ideas into a variety of situations (Clayton, 2012). Similarly, according
to Svenson and Sheats (1950), several film forums were conducted between 1941
and 1944, and it was found that movies help transmitting information and facilitating

discussions. Moreover, according to O’Bannon and Goldenberg (2008), movies
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provide an opportunity for learners to receive the knowledge and store it in their

long-term memory and to learn in an untraditional way.

Despite their widespread and effective use in teaching the content matter, Birkdk
(2008) asserted that the use of movies should not be restricted to a way of
transmitting information but they should also be used to help individuals monitor
their behavior. According to Birkok (2008) and Available Light Advisory’s (2012)
report, focusing on the importance of film education on youngsters, the use of
movies by educators, and movies’ integration into the curriculum helps students
learn, and contributes to their social, moral and cultural developments since attitudes
can be transferred and behavior models can be created through movies.

In addition to their impacts on students, movies are useful for pre-service and
inservice teachers, as well. Available Light Advisory (2012) informed that using
films positively influences behavior, motivation, relationships between students and
staff, and pedagogy of educators. According to the results of the teachers’ survey
conducted by Film: 21% Century Literacy, majority of the teachers recommended that
movies should be a part of teacher education programs. Recently educators and
faculty members have started to use popular culture so as to prepare teacher
candidates for the classroom (Dalton, 2013), to help pre-service teachers explore and
analyze the classroom work, become reflective about teaching practice, and develop
problem solving skills to use in their work (Fennell, 2013). Several views on the
benefits of using movies were advocated by researchers. According to McCormick,
use of education-themed movies in teacher training might have an influence on
helping pre-service teachers have positive attitudes toward teaching profession (as
cited in Giiven-Yildirim, 2015). Similarly, Tan (2006) asserted that movies can serve
as triggers to alter the values, beliefs and behaviors held by pre-service teachers.
Moreover, as stated by Blasco et al. (2015), movies help teachers identify their role

in including various perspectives in facilitating learning.

Although some studies favor the use of education-themed movies, some of them
suggest that using movies as instructional materials has disadvantages, and it might
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be harmful for viewers’ ideas on education, attributes of teachers and the school
environments. Supporting this, Vandermeersche et al. (2013) claimed that there is a
reluctance to use movies in education in that the stereotypical elements concerning
teacher characteristics and school cultures contained in the movies presents
misinformation about teaching and learning. Moreover, McLean (1995) declared that
the depiction of schools in the entertainment industry regarding the stereotypical
representation of administrators, teachers and students, and the suffocating physical
condition of the schools increased the public’s negative beliefs about American
schools and resulted in a misunderstanding about the public schools which harms
their effectiveness. In addition to their negative impacts on publics’ views, movies
may distort that of inservice and pre-service teachers, as well. The fact that
education-themed movies create the “superteacher myth” and generally represent
teachers as superhuman who are able to change individuals’ lives immediately puts a
great burden on teachers (Farhi, 1999). Furthermore, despite partially representing
the reality about schools and teaching, the misinformation communicated through
movies damage future teachers’ understanding of the schools, teachers, students and

communities in urban areas (Grant, 2002).

Besides, researchers further stated that using movies might be disadvantages since
they are long and time consuming, their production is expensive, and excessive use
of movies might negatively impact viewers’ reading comprehension and writing
skills. Likewise, it is often difficult to select and obtain a movie which is suitable for
the topic taught or the message intended to be delivered (Altan, 2016; Yakar, 2013,
2016, in press). Moreover, the fact that teachers are not proficient in using movies

limits their advantages as instructional materials (Yakar, 2016).
2.1.3 Research Studies on Education-themed Movies

Altan (2016) stated that teachers in movies impact real teachers and society, and help

creating an awareness and consciousness. He further stated that although these

movies were not made for teaching teachers how to teach, they helped both inservice

and pre-service teachers realize what they may encounter with in their professions,
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learn about examples of instruction in different environments and observe the
experiences of other teachers (Altan, 2016). Realizing the importance and
effectiveness of using movies in education, several studies on the use of education-
themed movies were conducted by researchers. In the following, research studies
which aimed to analyze the education-themed movies, and to investigate their

impacts are provided.

In his article, Tan (2006) discussed the use of movies in developing philosophical
reflection skills of teacher candidates. In order to study the effects of movies in
fostering pre-service teachers’ reflection skills, Tan (2006) used four popular movies
(i.e. The Lord of the Rings, Dead Poets Society, The Matrix and The Simpsons). The
researcher worked with 25 teacher candidates, mostly fresh/new university graduates,
from Singapore. During the study, participants watched videos, attended lectures,
class activities and discussions, and they wrote two reflective journal entries for each
movie. The results of the study suggested that using these four movies helped teacher
candidates be able to reflect, and their reflections on the movies can help increasing

pre-service teachers’ readiness to the profession of teaching in Singapore.

In his article, Choi (2009) analyzed an education-themed movie called Freedom
Writers, which was about the story of a high school teacher in California. He
mentioned about the educational theories underlying the pedagogy of Gruwell, the
main character, and established four themes, namely rewriting curriculum,
considering students in charge of constructing their own knowledge, building
classroom community and teaching as self-realization, which were considered as
what makes Gruwell effective. According to Choi (2009), the film showed that it was
possible for teachers to use alternative methods of teaching within the standards of

education, and the fact that teachers could create a big difference.

Kagkaya et al. (2011) conducted a study in order to analyze the influence of

education-themed movies on pre-service teachers’ attitudes towards teaching

profession and their self-efficacy beliefs. The researchers randomly selected 102 pre-

service teachers enrolled in 2" grades of primary School Teaching, Elementary
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Mathematics Education, Elementary Science Education and Social Sciences
Teaching programs offered at Erzincan University. In the study, the researchers
administered a pre-test in an attempt to reveal pre-service teachers’ attitudes and self-
efficacy beliefs. After the administration of the pre-test, six movies (i.e. The Chorus,
Dead Poets' Society, Freedom Writers, School of Life, Emperors' Club and 50 Brave
Violinists) were shown to the pre-service teachers, and each movie was followed by a
discussion about the movie and the teaching profession. A post-test was administered
to the candidates after they have seen six education-themed movies. Then, structured
interviews were conducted with randomly selected 16 students from each program.
In addition to the interviews, voluntary students were asked to write letters to the
dean of the faculty in order to describe their feelings towards the movies. In order to
determine pre-service teachers’ attitudes towards the profession, a 35-item scale
developed by Cetin (2006) was used. Also, in an attempt to identify their self-
efficacy beliefs, the researchers developed a 17-item scale. To analyze the data, t-
test, one-way ANOVA, Wilcoxon signed ranks, Kruskal Wallis H and Mann
Whitney U tests were utilized. Apart from this, the analysis of the qualitative data
was carried out by content analysis. The findings of the pre-test showed that attitudes
of pre-service teachers enrolled in Mathematics Education, Primary Education and
Social Sciences Education programs were statistically more positive than the ones
enrolled in Elementary Science Education program. Moreover, when the findings of
the pre-test and post-test scores were analyzed, it was seen that there was a
meaningful difference in pre-service teachers’ attitudes towards teaching profession
in favor of the post-test. According to the findings of the study, no significant
difference was found among pre-service teachers’ professional self-efficacy
perceptions after the presentation of the movies. However, it was seen that there was
a significant difference between pre-test and post-test scores obtained from Teaching
Profession Self-Efficacy Scale in favor of the latter one. The interviews which were
conducted after exposure to the education-themed movies revealed that pre-service
teachers possess the fear of being insufficient for their students. The candidates also
stated that the movies created excitement for the profession and responsibility of

being a role model, and made them aware of the problems they might face while
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pursuing the profession. The letters further revealed that pre-service teachers’ self-
efficacy beliefs were decreased after watching the movies and they became
concerned about the problems such as fear of unemployment, the conditions of the
city/school they will work in and low salaries. According to the results of the study,
education-themed movies had significant impact on pre-service teachers’ attitudes

toward their profession, and candidates’ self-efficacy beliefs were increased.

Orug¢ and Saribudak (2015) conducted a descriptive study in order to determine the
views of administrators and teachers on the impact of education-themed movies on
instructional environments. The sample of the study consists of 471 principals, vice
principals and teachers working in Istanbul. Prior to the study, 18 principals and vice
principals, and 123 teachers were given a questionnaire and asked to recommend
education-themed movies and rank them according to their importance. Based on the
content of these movies, an attitude scale with 25 items on a 5-point Likert scale was
developed. The scale was administered to 471 teachers, 85 vice principals and 38
principals employed in Istanbul. In the first step of the data analysis, the movies
recommended by the educators were listed, and ten of them, which were seen and
recommended by the majority of the participants, were identified. These movies were
analyzed by the researchers in order to determine their influence and develop the data
collection instrument. Also, to analyze the quantitative data, percentages, frequencies
and chi-square test were used. According to the results of the study, educators with
0-5 years of experience prefer to watch education-themed movies more than others.
Moreover, it was found that educators with 11-15 years of experience and the ones
with more than 21 years of experience believe that education-themed movies help
administrators gain a different management idea. According to the findings of the
study, teachers and principals had more positive views regarding the use of
education-themed movies as resources in the courses offered in education faculties
than vice principals. Based on the findings of the study, no significant difference was
found among educators’ views on whether education-themed movies motivate
administrators and teachers with respect to their gender, profession or years of
experience. Another finding of the study was that educators believe that education-
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themed movies improve tolerance towards differences. In addition, it was seen that
although gender had a significant impact on educators’ views, profession and years
of experience did not have an influence. The findings of the study showed that
educators have little experience with such movies and have confusion about which
ones are categorized as education-themed movies. Despite these limitations, it was
revealed that educators were positively influenced by the movies they have seen, and
most of them believed that watching such movies was important since movies could
positively influence individuals and the instructional environments. Finally, it was
seen that educators cannot make enough use of education-themed movies in
instructional environments/their classrooms. Therefore, the researchers stated that
educators need resources that provide guidance on the use of education-themed

movies.

According to a study conducted by Kontas (2016), the education-themed movie
called Taare Zameen Par had a statistically significant impact on teacher candidates’
attitudes towards teaching profession. In the article, the impact of this movie on pre-
service teachers’ academic motivation and attitude towards teaching profession was
analyzed. He utilized a quasi-experimental pre-test/post-test control group design and
collected data from a sample of 89 pre-service teachers enrolled in Primary School
Teaching at Adiyaman University. In the data collection, the researcher used Cetin’s
(2006) 35-item scale called Attitude Scale towards Teaching Profession, and the
adapted version of Vallerand et al.’s (1992) Academic Motivation Scale which
consisted of 28 items. The researcher utilized inferential statistics in order to analyze
the data. In an attempt to determine if there was a significant difference in the
academic motivation and attitudes towards the profession scores of pre-service
teachers after exposure to the education-themed movie, independent-samples t-test
was utilized. Moreover, for each group, dependent-samples t-test was used in order
to determine whether there was a difference between pre-service teachers’ academic
motivation and attitude scores before and after the film. The researcher also used
descriptive statistics such as means and standard deviations. The results of the study
suggested that the education-themed movie had a significant impact on teacher

22



candidates’ intrinsic academic motivation and improving their attitudes towards the
teaching profession. For the “love” dimension of the attitude scale towards teaching
profession, the mean score of pre-service teachers in the experimental group was
found to be statistically higher than that of the pre-service teachers in the control
group. However, no significant difference was found between participants’ mean
scores in the “value” or “harmony” dimensions. The study also revealed that for the
attitude scale, post-test mean scores of pre-service teachers in the experimental group
were statistically higher than the mean scores obtained in the pre-test showing that
watching an education-themed movie impacts pre-service teachers’ attitudes towards
the profession. Furthermore, it was found that while such a movie increased pre-
service teachers’ intrinsic motivation, it also decreased their extrinsic motivation

external regulation scores.

Although most of the studies concluded that using movies in educational settings had
advantages, some researchers also focused on the disadvantages of the use of movies
(Birkok, 2008; Gregory, 2007; Scull & Peltier, 2007). Stating that the impact of
fictional narratives about education on real teachers and students were not frequently
examined, Gregory (2007) discussed the impact of movies on education in his article.
According to him, since fictional narratives about education usually consisted of
stereotypes about students and teachers, they impact real classrooms. Furthermore,
he stated that movies disturb both learners’ and educators’ perceptions on the
purpose of education, and how education should be carried out. In addition to
movies’ impact on individuals’ views on education, Gregory (2007) claimed that the
content of such movies negatively impact learners’ perceptions on hard work, self-
discipline and practice. Moreover, the movies often misrepresented teachers in such a
way that they are shown either as nerds or egoists who do not care about the well-
being of students. Gregory (2007) further asserted that cinema is not an appropriate
medium for displaying the real dimensions of education such as cognitive
development, problem solving and intellectual discourse since they are not perceived
as entertaining or engaging, and they are difficult to be shown on screen. Since these

dimensions are not represented in movies, a misleading perception about the

23



components of education arises. Another problem of such movies is that they do not
display the relationship between students and teachers that might result in effective
learning. Rather, they display a more intense and unreal relationships in order to

present a better story.

Scull and Peltier (2007) examined popular films based on their interpretations of
education, K-12 schooling and higher education. They suggested that movies have an
influence on educators and education. According to the article, most of the
education-themed movies picture teachers as super-humans who can suddenly
change individuals’ lives, and this representation puts a great pressure on real
teachers to be like them. Furthermore, it was stated that even if some of the movies
may present inaccurate information about education, teachers and students, they give
important clues about being a teacher in different contexts, such movies also help

shaping perceptions of students, parents and policy-makers.

Birkok (2008) conducted a study to evaluate the impact of movies on education and
socialization, and to determine how they are used. In this study, the researcher used
content analysis and observation. According to Birkdk (2008), movies are one of the
most effective tools to convey knowledge since they trigger several senses at once,
are able to convey massive amount of information and to communicate abstract
messages more effectively than written materials. Although having several
advantages, it was stated that movies also have a negative impact in that they cause a

decrease in reading comprehension skill.

As stated before, several studies were conducted in order to analyze the content of
education-themed movies (Choi, 2009) and their impact on pre-service teachers,
educators, education and instructional environments (Birkok, 2008; Gregory, 2007;
Kaskaya et al., 2011; Kontas, 2016; Oru¢ & Saribudak, 2015; Scull & Peltier, 2007,
Tan, 2006). To this end, both qualitative (Birkok, 2008; Choi, 2009; Gregory, 2007;
Scull & Peltier, 2007; Tan, 2006) and quantitative methods (Kaskaya et al., 2011;
Kontas, 2016; Oru¢ & Saribudak, 2015) were used. Furthermore, it was seen that
most of the empirical studies were conducted with first, second, third and fourth year
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pre-service teachers and fresh/new graduates, and journals, letters, scales,
questionnaires and structured interview forms were used in order to collect data. As
for the analysis, these studies used content analysis, descriptive statistics i.e. means,
standard deviations, percentages and frequencies, and inferential statistics i.e. one-
way ANOVA, Wilcoxon signed ranks, Kruskal Wallis H test, Mann Whitney U test,

chi-square test, independent-samples t-test and dependent-samples t-test.

The literature review on education-themed movies revealed that such movies are
effective in that they impact pre-service teachers’ attitudes towards teaching
profession, self-efficacy beliefs and motivations (Kaskaya et al., 2011; Kontas,
2016). The findings of previous studies are stated under three categories. First, the
studies conducted by Kaskaya et al. (2011) and Kontas (2016) revealed that
education-themed movies statistically impact pre-service teachers’ attitudes towards
teaching profession and increase their self-efficacy beliefs. Second, based on the
findings of the study conducted by Oru¢ and Saribudak (2015), teachers and
principals have more positive views towards using education-themed movies as
resources in the courses offered in education faculties than vice principals. Moreover,
it was seen that educators’ views on whether education-themed movies motivate
administrators and teachers did not vary by gender, profession or years of
experience. And, they believe that education-themed movies improve tolerance
towards differences. Lastly, although movies are considered as effective tools for
training teachers, illustrating the courses taught and transmitting knowledge and
abstract messages (Birkok, 2008; O’Bannon & Goldenberg, 2008; Tan, 2006), in
some of the studies, it was stated that they negatively impact individuals’ reading
comprehension skill, and they damage teachers’ and learners’ views on education
due to the stereotypical elements contained in the movies (Birkdk, 2008; Gregory,
2007; Scull & Peltier, 2007; Vandermeersche et al., 2013). Moreover, Scull and
Peltier (2007) asserted that the erroneous representations of teachers in the movie put
an immense pressure on real teachers. However, it was seen that there were no
studies investigating the impact of education-themed movies on pre-service teachers’

perceptions on effective teacher attributes.
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2.2 Attitude

Attitude is one of the most significant psychological constructs. Since it is frequently
studied in almost all fields, there are a variety of definitions each of which
emphasizes different facets of attitude. Thurstone (1946) defined attitude as the
intensity of affect towards a psychological object (e.g. a symbol, person or idea)
which can be either positive or negative. Similarly, Aiken (1980, p.2) asserted that
“attitudes may be conceptualized as learned predispositions to respond positively or
negatively to certain objects, situations, concepts or persons”. He also declared that
the construct has three components, namely cognitive, affective and performance.
Fishbein and Ajzen (2010) stated that attitude is a latent disposition or tendency to
respond to psychological objects with some degree of favorableness. Aiken’s (1980)
and Fishbein and Ajzen’s (2010) definitions of attitude differs from that of
Thurstone’s (1946) since they mentioned about the fact that attitudes are learned
predispositions. Moreover, Krech and Crutchfield (1948) claimed that attitude is a
composition of motivational, emotional, perceptual, and cognitive processes
corresponding to some aspect of the individual’s world. Despite the fact that several
definitions were suggested for attitude, the meaning and coverage of the construct do
not vary severely since each definition points out the fact that attitude is the tendency
to respond to psychological objects, and that attitude can be either positive or

negative.

Eagly and Chaiken (1993) stated that it is difficult to verify or falsify attitudes based
on external and objective criteria. However, there are several means such as
observation, classical and operant conditioning and cognitive learning that help
developing or changing attitudes. Kagitcibasi (1999) and Johnston (2001) argued that
direct experience, reinforcement, imitation and social learning have an important role
in the development of attitudes. In a similar way, Morgan (1956/1995) claimed that a
youngster’s attitudes are shaped based on the attitudes of his/her parents, and as the
individual grows up, they start to be influenced by other social factors such as peers

and information gathered from the external world including media and education.
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According to Bandura (1977) and Ruiz (1999), observation is important in that
behaviors, beliefs, values and attitudes can be acquired through observing others.
Since movies represent stories from real life, they provide an opportunity for
individuals to observe the experiences of others, and an influential way for
transmitting cultural values, attitudes and behaviors (Altan, 2016). Moreover, the use
of humanities (e.g. literature, theater and cinema) contributes to promoting reflection,
dealing with attitudes and emotions, and fostering moral and cultural developments
of individuals since attitudes can be transferred through them (Available Light
Advisory, 2012; Birkok, 2008; Blasco et al., 2015).

2.2.1 Attitudes towards Teaching Profession

Petty and Cacioppo (1996) stated that early research studies were suggesting that
attitudes did not predict behaviors. However, more current studies, especially the
ones conducted by Fishbein and Ajzen proved the relationship between these two
constructs (as cited in Petty & Cacioppo, 1996), and that behavioral patterns can be
predicted by attitudes (Ajzen & Fishbein, 2005). Similarly, Bhargava and Pathy
(2014) stated that attitudes influence people’s responses to stimuli. Considering their
relationship with behaviors, attitude of pre-service and inservice teachers towards
teaching profession is also important since their attitude will be a determinant factor
for their behaviors in the profession. As Richardson (1996) explained, attitudes and
beliefs are important in that they help comprehending classroom practices and
facilitating teacher education which help developing pre-service and inservice
teachers’ thinking and practices. Also, it was stated that beliefs and attitudes have a
significant role in teacher education since they have an influence on how individuals
process information, teach and react to change. Moreover, according to Bhargava
and Pathy (2014), attitude towards the profession impacts teachers’ proficiency, and
positive attitudes towards the profession helps teachers build a learner friendly

environment.
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2.2.2 Research Studies on Attitudes towards Teaching Profession

Attitude towards teaching profession is a commonly studied construct in educational
research. Bhargava and Pathy (2014) stated that attitudes towards teaching profession
is influenced by many factors such as gender, age, environment, society, culture,
schools and beliefs. And, researchers have investigated both inservice and pre-
service teachers’ attitudes towards the profession and searched the impact of several
factors such as gender, major and grade level on their attitudes for decades. In the
following paragraphs, research studies conducted to investigate pre-service teachers’

attitudes towards teaching profession in Turkey and other countries are provided.

Tanridgen (1997) investigated attitudes of pre-service teachers enrolled in Dokuz
Eyliil University, Buca Education Faculty towards teaching profession. In his study,
the researcher further aimed to determine the impact of gender, grade level, major,
and preference order of the department in the university placement process on their
attitudes. The sample included first, second, third and fourth graders from fifteen
teaching programs in Buca Education Faculty, and the sample size was 397. In order
to determine pre-service teachers’ attitudes towards teaching profession, a Likert
type instrument consisting of 52 items was developed and used by the researcher.
The data collected through the instrument was analyzed by using inferential
statistics. To investigate the impact of gender on pre-service teachers’ attitudes,
independent-samples t-test was used. Furthermore, the impacts of grade, major and
preference order of the department were examined by utilizing one-way ANOVA.
The study showed that female pre-service teachers’ attitude scores were statistically
higher than that of males. Moreover, it was found that candidates’ attitudes were
positively related with their preference order. The post-hoc test results showed that
pre-service teachers who have placed the department in their first to fifth choices had
statistically more positive attitudes than the ones who have placed the department in
their sixth to tenth choices. However, it was found that major and grade were not

influencing pre-service teachers’ attitudes towards teaching profession.
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Capa and Cil (2000) conducted a study in order to examine the impact of various
variables on pre-service teachers’ attitudes towards teaching profession. The sample
of the study consisted of 340 pre-service teachers enrolled in Biology Education,
Physics Education, English Language Teaching, Chemistry Education, Mathematics
Education, and Instructional Technology teacher training programs at Middle East
Technical University. Data were collected via a 5-point likert type “Attitudes
towards Teaching Profession” scale developed by the researchers. The scale
consisted of 13 positive and 19 negative items on three dimensions: loving the
teaching profession, self-confidence in teaching profession and respect for the
teaching profession. Moreover, demographic information of the participants was
collected by eight open and close-ended items on the same data collection
instrument. The analysis of the data was carried out by utilizing independent samples
t-test, one-way ANOVA and correlation analysis. The t-test results showed that
attitude scores of female and male pre-service teachers did not differ statistically
from each other. However, it was found that in the loving the teaching profession and
respect for the teaching profession dimensions, female pre-service teachers had
statistically more positive attitudes. On the other hand, in the self-confidence in
teaching profession dimension, male pre-service teachers were found to have more
positive attitude scores. One-way ANOVA test showed that grade level had a
statistically significant impact of pre-service teachers’ attitudes towards the
profession. Post-hoc comparisons carried out by Tukey test showed that while 3"
year pre-service teachers had statistically more positive attitudes than 2" years, there
were no statistically significant difference between 3™ year and 4™ year pre-service
teachers, and between 2" and 4™ year pre-service teachers. Moreover, pre-service
teachers’ attitudes were examined based on their order of preference of these
programs in the university entrance examination process. The correlation analysis
revealed that there was no relationship between attitude scores and the preference

order of the major.

Kaplan and Ipek (2002) conducted a descriptive study in order to investigate the

impact of faculty, grade level and gender on pre-service mathematics teachers’
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attitudes towards teaching profession. The sample of the study consisted of 154 first
and fourth graders, who were studying at Kazim Karabekir Educalion Faculty and
Science and Art Faculty at Atatiirk University. In order to collect data, the attitude
scale developed by Erkus, Sanli, Bagli and Giiven (2000) was utilized. Making use
of inferential statistics, the reseachers conducted independent-samples t-test in order
to assess whether the pre-service teachers’ attitudes towards the profession differ
based on gender, faculty and grade. Based on the analysis, the attitudes of pre-service
teachers enrolled in Education Faculty were statistically more positive than the ones
enrolled in Science and Art Faculty. Similary, fourth graders were found to have
statistically more positive attitudes towards teaching profession than the ones
enrolled in first grade. However, the findings of the study revealed that gender did

not have a significant impact on pre-service teachers’ attitudes.

Saglam (2008) aimed to determine pre-service music teachers attitudes towards
teaching profession, and conducted a descriptive study. She also investigated the
influence that gender, grade, the type of high school pre-service teachers graduated
from (i.e. general high school and vocational high school), and the reason for
choosing the profession have on pre-service teachers’ attitudes towards teaching
profession. The sample of the study was 110 pre-service teachers studying music
teaching at Harran University, and students from all grade levels from 1 to 4 were
included in the sample. In this study, Tanriogen’s (1997) attitudes towards teaching
profession scale was utilized. Data were analyzed through descriptive and inferential
statistics. First, the researcher calculated arithmetic means, minimum and maximum
values, and standard deviations. Then, she used independent-samples t-tests in order
to assess the impact of gender and type of high school the participants attended on
pre-service music teachers’ attitudes. Moreover, one-way ANOVA was conducted to
investigate the impacts of grade level and reason for choosing the teaching
profession on participants’ attitudes. Based on the results, pre-service teachers had
positive attitudes towards teaching profession, and gender had a statistically
significant impact on their attitudes in favor of female candidates. Another finding of

the study was that pre-service teachers’ attitudes towards the profession differ
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according to the grade which the participants were enrolled in. While first, third and
fourth graders had more positive attitudes towards the profession, pre-service
teachers enrolled in second grade tend to have lower attitude scores. Similarly, it was
seen that pre-service teachers who chose the profession since they loved it had
statistically more positive attitudes than the ones who preferred the profession in
order to receive an undergraduate degree and who preferred the profession based on
other reasons. However, the type of high school pre-service teachers graduated from

did not have a statistically significant impact on their attitudes.

Another descriptive study was conducted by Bozdogan et al. (2007) to investage the
impacts of gender, major, type of high school pre-service teachers graduated from,
the reason behind choosing the program and the type of settlement pre-service
teachers live on their attitudes towards teaching profession. In this study, the
researchers collected data from 181 students enrolled in Elementary Science
Education and Social Science Education programs at Ahi Evran University. The data
were collected by using the attitude towards teaching profession scale developed by
Askar and Erden (1987). The scale consisted of 10 items on a 5-point Likert type
scale. In order to analyze the data, both descriptive and inferential statistics were
used. First, the researchers calculated frequencies, percentages and means to describe
the sample. Then, independent-samples t-test was utilized to reveal the impact of
gender and major on pre-service teachers’ atttiudes towards teaching profession.
Finally, the researchers used one-way ANOVA to assess the influence of the other
variables on their attitdudes. According to the results, gender had a statistically
significant impact on attitude towards teaching profession in that attitude scores of
female students were higher than males. Another finding was that the reason behind
choosing the profession had an impact on teacher candidates’ attitudes towards
teaching profession. Moreover, it was found that the participants who preferred
teaching profession willingly had more positive attitudes than the ones who preferred
the profession only to enroll in an undergraduate degree program. However, it was
found that the type of high school pre-service teachers attended, their major, and the
type of settlement they live did not have an effect on their attitudes.
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Giineyli and Aslan (2009) aimed to determine the impact of gender, grade level,
socio-economic status, the reasons why pre-service teachers preferred the teaching
profession, the possible problems they may face with while performing the
profession and the sufficiency of the education they received on pre-service Turkish
teachers’ attitudes towards the teaching profession. In an attempt to identify the
impacts of these variables, the researchers conducted a study utilizing mixed method
research design and collected data from 117 pre-service teachers enrolled in first,
second, third and fourth grades of Turkish Language Teaching program at Near East
University in Turkish Republic of Northern Cyprus (TRNC). In this study, Cetin’s
(2006) attitude towards teaching profession scale and four open-ended questions
were used in order to gather data from the pre-service teachers. The researchers made
use of arithmetic means, standard deviations and percentages, and conducted
independent-samples t-test in order to analyze the data. Moreover, content analysis
was used to summarize and interpret the qualitative data, and frequency regarding
pre-service teachers’ responses to the open-ended questions were reported.
According to the results of the study, while gender had a significant impact on
attitudes towards teaching profession in favor of females, socio-economic status did
not have an impact on candidates’ attitudes. Similarly, it was seen that there were not
significant differences between the attitudes of pre-service teachers enrolled in first
and second grade, and the ones enrolled in third and fourth grade. In addition, the
analysis of the qualitative data showed that most of the pre-service teachers preferred
the program they were enrolled since they enjoy the teaching profession, like Turkish
language, and were influenced by their families or teachers. Also, it was found that
most of them consider the education they received as inadequate, and they were
concerned about the public personnel selection examination (KPSS), and not being
appointed as teachers when they graduate.

Ustiiner et al. (2009) utilized survey design study in order to understand the impact
of gender, major, grade level, type of the schooling (i.e. day schooling and night
schooling), preference order of the program in the university placement process,
socio-economic status of the neighborhood and family they live in, and reasons why
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they chose the profession (i.e. intrinsic reasons and extrinsic reasons) on pre-service
teachers’ attitudes towards teaching profession. The sample of the study consisted of
593 first, second, third and fourth year pre-service teachers enrolled in 12 programs
at Inonii University, and data were collected by administering the attitude towards
teaching profession scale developed by Ustiiner (2006). The researchers used both
descriptive statistics such as means and percentages, and inferential statistics. In
order to investigate the impact of gender, type of schooling and reason to prefer the
profession, independent-samples t-test was utilized. Moreover, to assess the
influence of major, order of preference, socio-economic status and grade, the
researchers conducted one-way ANOVA. Based on the results of the study, gender,
major, intrinsic motivations towards the profession of teaching, the preference order
of the program and the socio-economic status of their neighborhood and their family
had an impact on pre-service teachers’ attitudes towards teaching profession. The
findings of the study indicated that female pre-service teachers had more positive
attitudes towards the profession than males. It was also seen that the major that pre-
service teachers were enrolled in had a significant impact on their attitudes towards
the profession. Among the candidates, the ones enrolled in Physical Education and
Sports Teaching had the highest attitude scores while the ones enrolled in Computer
Education and Instructional Technologies program had statistically the lowest.
Moreover, it was found that pre-service teachers enrolled in Social Studies Teaching,
Physical Education and Sports Teaching, and Turkish Teaching had statistically more
positive attitudes than the ones enrolled in Elementary Science Education. Also, it
was seen that pre-service teachers enrolled in Physical Education and Sports
Teaching had statistically more positive attitudes than the ones enrolled in Classroom
Teaching and Art Teaching. According to the findings, the preference order of the
program also affected pre-service teachers’ attitudes towards the profession. The
results indicated that pre-service teachers who listed the profession as their first
choice had statistically more positive attitudes than the ones who listed it as their
fourth or fifth choices. Similarly, the prospective teachers who listed the profession
as their sixth or later preferences were found to have statistically more positive

attitudes towards the profession than the ones who listed the profession as their
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fourth choice. Furthermore, it was found that socio-economic status had an impact on
pre-service teachers’ attitudes towards the profession in that the candidates with
middle socio-economical status had more positive attiudes towards the profession
than the ones who had lower or higher socio-economical status. Another finding of
the study showed that the type of the schooling had an impact on pre-service
teachers’ attitudes in that the ones enrolled in night school had more positive
attitudes towards the profession than the ones enrolled in day school. Moreover, the
ones who preferred the profession based on instrinsic reasons had more positive
attitudes than the ones who preferred the profession based on extrinsic reasons.
However, the study showed that grade level did not have an impact on pre-service

teachers’ attitudes towards the profession.

Aksoy (2010) aimed to examine attitudes of 4™ year pre-service teachers studying at
Tokat Gaziosmanpasa University. In order to collect data, Ustiiner’s (2006) Attitudes
towards Teaching Profession scale and a personal information form which aims to
gather information such as participants’ gender, major and grade level was used.
Data were collected from 192 pre-service teachers enrolled in Classroom Teaching,
Social Sciences Teaching, Arts Education, Music Teaching, Elementary Science
Education, Psychological Counseling and Guidance, Computer and Instructional
Technologies teacher training programs. To analyze the data, descriptive (i.e.
frequency and percentage) and inferential statistics (i.e. independent samples t-test,
Kruskal Wallis H-Test, and Mann Whitney U-Test) were used. The analysis revealed
that pre-service teachers’ attitudes differ statistically based on their gender, and
female pre-service teachers were found to have more positive attitudes than males.
Moreover, the analysis showed that pre-service teachers’ attitudes differ statistically
based on voluntary selection of the major in such a way that the ones who chose their
majors willingly have more positive attitudes than others. Similarly, it was seen that
the ones who want to be a teacher after graduation have statistically more positive
attitudes towards the profession than the ones who do not want to. The analysis also
revealed that major has an impact on the attitudes of pre-service teachers towards
teaching profession. Moreover, the findings indicated that although pre-service
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teachers enrolled in Classroom Teaching had the most positive attitudes towards the
profession, the ones enrolled in Computer Education and Instructional Technology
had the lowest attitude scores. However, no significant difference was found on pre-
service teachers’ attitudes towards the profession based on the type of high school
they graduated from.

Ozder et al. (2010) investigated the correlation between pre-service teachers’
attitudes towards teaching profession and their academic achievement. And, they
attempted to identify how pre-service teachers’ attitudes and their academic
achievement change based on their gender, major, grade level and motives for
choosing teaching profession. The sample of this study consisted of 102 pre-service
teachers studying Early Childhood Education and 106 pre-service teachers studying
Primary School Teaching at Atatiirk Teacher Traning Academy in TRNC. In order to
determine pre-service teachers’ attitudes towards teaching profession, the instrument
developed by Erkus et al. (2000) was used. While analyzing the data, the researchers
used both descriptive and inferential statistiscs. First, they calculated arithmetic
means, percentages and frequencies. Then, they calculated Pearson’s product
moment correlation coefficient to determine if there was a relationship between pre-
service teachers’ attitudes towards teaching profession and their academic
achievement scores. In order to investigate the impacts of gender and major on pre-
service teachers’ attitudes and academic achievement scores, independent-samples t-
test was conducted. Moreover, the impacts of grade and motives for choosing
teaching profession were assessed by utilizing one-way ANOVA. Based on the
analysis of the data, pre-service teachers’ attitude scores and academic achievement
scores were found to be high. But, there was not a significant relationship between
pre-service teachers’ attitude scores and their academic achievement scores. Also, it
was seen that while gender had an impact on academic achievement score variable, it
did not have a significant impact on pre-service teachers’ attitudes towards the
profession. The analysis further showed that major had an influence on pre-service
teachers’ attitudes in that the attitude scores of teacher candidates enrolled in Early

Childhood Education were statistically higher than the ones enrolled in Classroom
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Teaching. However, there was not a significant impact of major on pre-service
teachers’ academic achievement scores. Another finding of the study was that pre-
service teachers’ motives for choosing teaching profession had an influence on their
attitude scores, but did not have an influence on pre-service teachers’ academic
achievement scores. The attitude scores of pre-service teachers who chose teaching
profession because of external reasons such as the impact of family and the job
guarantee were statistically lower than the ones who chose this profession due to
their willingness to become a teacher. Although, it was found that the attitude scores
of pre-service teachers were the highest in the fourth grade, a significant difference
was not found among the attitude scores of pre-service teachers enrolled in different
grades. On the other hand, it was seen that grade had an influence on pre-service
teachers’ achievement scores in that academic achievement scores of pre-service
teachers enrolled in 3" and 4™ grades were statistically higher than the ones enrolled
in 1% and 2" grades.

Another study was carried out by Haciomeroglu and Sahin-Tagkin (2010) in order to
examine the attitudes of pre-service teachers enrolled in Elementary Science
Education and Secondary School Science and Mathematics Education, to determine
the relationship between pre-service teachers’ attitudes towards teaching profession
and the reasons why they chose this profession and to investigate the impact of
gender and major on their attitudes. For that reason, both qualitative and quantitative
research methods were utilized in their study. While the instrument developed by
Erkus et al. (2000) was used to determine pre-service teachers’ attitudes towards
teaching profession, open-ended questions were used in order to explain the
relationship between their attitudes and the reasons why they chose this profession.
The sample of the study consisted of 110 pre-service teachers. Among the
participants, 50 of them were enrolled in Elementary Science Education, 22 of them
were enrolled in Physics Education, 15 of them were enrolled in Biology Education
and 23 of them were enrolled in Mathematics Education. In order to determine
whether the pre-service teachers’ attitudes differ based on gender, independent-

samples t-test was used. Moreover, the impacts of other variables were investigated
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by using one-way ANOVA. For the qualitative data, content analysis was used, and
pre-service teachers’ responses were investigated under themes. According to the
results of the study, gender and major did not have a statistically significant impact
on teacher candidates’ attitudes. The results also showed that most of the pre-service
teachers studying Elementary Science Education chose this profession because of the
scores they received in university entrance examination. On the other hand, the
results of the study revealed that most of the pre-service teachers enrolled in
Secondary School Science and Mathematics Education chose the profession since
they love the teaching profession, and they chose the profession more deliberatively
than the ones enrolled in Elementary Science Education.

Basbay et al. (2009) used descriptive and longitudinal research designs in an attempt
to investigate the impact of Secondary School Teaching Non-thesis Master of Art
programs implemented at Ege University on pre-service teachers’ attitudes towards
teaching profession and the impact of gender and department on their attitudes. The
researchers developed an instrument which consisted of 20 items on a 5-point Likert
scale to identify pre-service teachers’ attitudes towards teaching profession, and this
instrument was administered to 158 pre-service teachers four times in different
semesters. In order to analyze the data, descriptive statistics and inferential statistics
were used. Descriptive statistics such as arithmetic means, minimum and maximum
values and standard deviations were calculated to report pre-service teachers’ attitude
scores in different semesters. Also, one-way repeated-measures MANOVA was
utilized in an attempt to determine whether pre-service teachers’ attitudes changed
based on semester, and to investigate the joint impact of gender and semester, and
semester and major. According to the findings of the study, pre-service teachers have
positive attitudes towards teaching profession, and neither semester nor gender have
a significant impact on their attitudes. Moreover, the results of the study indicated
that there was no joint impact of gender and semester, and department and semester

on pre-service teachers’ attitudes towards the profession.
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Akbulut and Karakus (2011) conducted a study utilizing survey design in order to
determine pre-service teachers’ attitudes towards teaching profession. The sample of
the study consisted of 239 fourth and fifth year pre-service teachers enrolled in the
Non-thesis Graduate Degree in Secondary School Science and Mathematics
Education program with a major in Physics, Biology, Chemistry or Mathematics
Education. In order to collect data, the researchers used the 33-item instrument called
“Teaching Professional Attitude Scale” which was developed by Ozgiir (1994). Data
analysis was handled by utilizing both descriptive i.e. mean, standard deviation and
standard error and inferential statistics i.e. independent samples t-test and one-way
ANOVA. The descriptive statistics revealed that pre-service teachers enrolled in
Secondary Science and Mathematics Education programs generally possess positive
attitudes towards the profession and while pre-service teachers enrolled in Biology
Education have the most positive attitudes, the ones enrolled in chemistry have the
lowest, with a mean score of 3.96 and 3.72 respectively. The independent samples t-
test which was carried out to compare fourth and fifth year students’ attitudes
towards teaching profession revealed that pre-service teachers’ attitudes depend on
the grade level they attend, and the pre-service teachers enrolled in 4™ grade were
found to have statistically more positive attitudes than the ones enrolled in 5™ grade.
A one-way ANOVA was conducted to investigate whether fourth-year pre-service
teachers’ attitudes change based on their majors. The analysis revealed that there was
no statistically significant difference among the attitudes of fourth-year pre-service
teachers enrolled in different teaching programs towards the profession. However,
for the fifth graders, the findings of one-way ANOVA showed that major was found
to be effective on pre-service teachers’ attitudes towards teaching profession. The
post-hoc test carried out by Tukey HSD test showed that a statistically significant
difference was observed between pre-service teachers enrolled in biology and
physics and chemistry and biology in such a way that the pre-service teachers
studying biology possess statistically more positive attitudes than the ones studying
physics and chemistry. Moreover, there was not a statistically significant difference
between the attitudes of pre-service teachers enrolled in physics and chemistry, and

between the ones enrolled in mathematics and other majors.
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Pektas and Kamer (2011) aimed to investigate the attitudes of pre-service elementary
science teachers towards teaching profession and conducted a research study by
utilizing survey design. The sample of the study consisted of 382 pre-service teachers
studying Elementary Science Education at Gazi University, Kastamonu University
and Ahi Evran University. In order to collect data, the 58-item scale which was
developed by Akkuzu and Akgay (2008) was utilized. The analysis of the data was
carried out by utilizing inferential statistics i.e. independent samples t-test and one-
way ANOVA. The findings of the independent samples t-test conducted to reveal the
impact of gender on the attitudes possesseed by pre-service teachers towards
teaching profession showed that female teacher candidates have statistically more
positive attitudes than male candidates. The researchers carried out a series of one-
way ANOVAs in order to determine the impact of the type of high school pre-service
teachers graduated, the university and grade level they enrolled in, and education
status of parents on their attitudes towards teaching profession. The analysis revealed
that the type of high school pre-service teachers graduated from had a significant
impact on their attitudes towards the profession in such a way day teacher candidates
who graduated from Anatolian Teacher High Schools had statistically more positive
attitides than the ones who graduated from Anatolian High Schools. Similarly, the
candidates who studied at general high schools had statistically more positive
attitudes than the ones studied at Anatolian High Schools. However, the university
that pre-service teachers were attending had no impact on their attitudes towards the
profession. The analysis further showed that the education status of pre-service
teachers’ mothers had an impact on their attitudes towards the profession in such a
way that the pre-service teachers whose mothers were primary/elementary school
graduates had statistically more positive attitudes towards teaching profession than
the ones whose mothers were university graduates. Similarly, the fathers’ education
status was found to have an impact on the pre-service teachers’ attitudes towards the
profession in such a way that the pre-service teachers whose fathers were secondary
school graduates had statistically more positive attitudes towards teaching profession
than the ones whose fathers were university graduates. The one-way ANOVA

resulted in a statistically significant difference in pre-service teachers’ attitudes based
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on the grade level they were enrolled in. According to the findings of the analysis,
pre-service teachers enrolled in first and second grades of their programs had more

positive attitudes than the ones enrolled in fourth grade.

Tok (2012) conducted a descriptive study to determine pre-service teachers’ attitudes
towards teaching profession, and the impact of gender, type of program (i.e. evening
education and daytime education), the type of high school candidates attended, the
order of preference for teaching profession in the university entrence exam,
voluntary preference for the profession, the will to perform the profession, finding
their efforts sufficient to improve themselves for the profession, satisfaction with the
university and faculty administration, and opinions on educational policies in Turkey
and the instructors’ competence on their attitudes. The data were collected from a
sample of 177 fourth graders studying Classroom Teaching at Pamukkale University
through an intrument which consisted of three parts. In the first part of the
instrument, candidates’ demographic information was asked. The second part of the
instrument consisted of 10 items on a 5-point scale which was developed by Askar
and Erden (1987) in order to determine attitudes towards the teaching profession.
The last part of the scale consisted of other variables whose impacts on pre-service
teachers’ attitudes towards teaching profession were examined such as the desire to
perform the profession and candidates’ opinions on the university and faculty
administrations. The researcher made use of descriptive statistics (i.e. arithmetic
means and standard deviations), and inferential statistics (i.e. independent-samples t-
test and one-way ANOVA) to analyze the data. According to the finding of the
study, gender, type of program, satisfaction with the educational policies and the
faculty administrations, the reason for choosing the profession (voluntary preference
for the classroom teaching program), type of high school pre-service teachers
graduated from and the order of the preference for the program in the university
exam did not have a significant impact on pre-service teachers’ attitudes towards the
profession. However, it was found that the desire to perform the profession has a
significant impact on candidates’ attitudes towards teaching profession. Moreover,

significant difference was found between the attitudes of pre-service teachers who
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were satisfied with the university administration and the ones who were not satisfied
with the university administrations in favor of the former one. Another finding of the
study showed that the attitude scores of pre-service teachers who perceived the
instructors as competent were statistically higher than the ones who perceived the
instructors as incompetent. Furthermore, significant difference was found between
the attitudes of candidates who found their efforts sufficient and who found their

efforts insufficient in favor of the former.

Fadlelmula (2013) conducted a study in an attempt to investigate attitudes of pre-
service elementary mathematics teachers towards teaching profession, and the impact
of gender and grade on pre-service teachers’ attitudes. The data were collected from
162 first, second, third and fourth year pre-service teachers studying at Mehmet Akif
Ersoy University by utilizing the Attitude Scale towards the Profession of Teaching
developed by Ustiiner (2006). The instrument consisted of 34 items on a 5-point
likert scale. Descriptive statistics i.e. mean, standard deviation, and frequency, and
inferential statistics i.e. two-way ANOVA were utilized in order to analyze the data.
The descriptive statistics showed that pre-service elementary mathematics teachers
hold positive attitudes towards their profession. Moreover, the two-way ANOVA
revealed that the interaction of gender and grade level was not significant. However,
it was found that females have statistically more positive attitudes than males. It was
also seen that grade level has an impact on pre-service teachers’ attitudes towards the
profession. Post-hoc comparisons carried out by Tukey Honestly Significant
Difference (HSD) test showed that 1% year students have statistically more positive
attitudes than 3" and 4™ year students, and 2" year students have statistically more

positive attitudes than 3" and 4" year students.

Kesen and Polat (2014) carried out a study utilizing survey design in order to
determine pre-service teachers’ attitudes towards teaching profession and the impact
of major and gender on their attitudes. In this study, data were collected via
Ustiiner’s (2006) attitudes towards teaching profession scale and a questionnaire

aiming to obtain information about the participants’ gender and major. The sample of
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the study consisted of 215 fourth graders enrolled in Early Childhood Education,
Turkish Language Teaching, Elementary Mathematics Education, Elementary
Science Education, Classroom Teaching and Religion Teaching programs at Mus
Alparslan University. In order to analyze the data, the researchers used means,
minimum and maximum values, standard deviations, frequencies and percantages.
Moreover, they conducted independent-samples Mann-Whitney U Test and Kruskal-
Wallis H Test so as to investigate the impact of gender and major on pre-service
teachers’ attitudes, respectively. Based on the findings of the study, pre-service
teachers had positive attitudes towards teaching profession, and gender did not have
an impact on their attitudes. When the impact of major on pre-service teachers’
attitudes was examined, it was found that it had a significant impact on their attitude
scores in that pre-service teachers enrolled in Early Childhood Education had more

positive attitudes than the ones enrolled in other programs.

Tasdemir (2014) conducted a research study utilizing a descriptive survey design in
order to determine pre-service elementary mathematics teachers’ attitudes towards
teaching profession and investigated the impact of gender, grade level, the type of
high school pre-service teachers graduated from and their parents’ education level on
their attitudes. In this study, two instruments were used in order to collect data. The
first one was the attitudes towards teaching profession scale developed by Erkus et
al. (2000), and the second one was a personal information form developed by the
researcher to collect information about students’ gender and grade level, the type of
high school they attended and their parents’ education level. The sample of the study
consisted of first, second, third and fourth grade pre-service teachers studying
Elementary Mathematics Education at Mus Alparslan University, and the sample size
was 158. In an attempt to analyze the data, arithmetic means and standard deviations
were calculated, and independent-samples t-test and one-way ANOVA were utilized.
The analysis of the data revealed that pre-service teachers had positive attitudes
towards their profession. However, it was found that gender, grade, the type of high
school the candidates graduated from and their parents’ education level did not have

a significant impact on their attitudes towards teaching profession.
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In their study, Bhargava and Pathy (2014) investigated the impact of gender and
branch of study on pre-service teachers’ attitudes towards teaching profession.
Having used stratified sampling, they reached to a sample of 96 pre-service teachers
studying in Bachelor’s of Education programmes in Ranchi, Jharkhand. The sample
included pre-service teachers from different categories in terms of gender, ethnicity
(tribal and non-tribal) and branch (science stream and social science stream). In order
to determine pre-service teachers’ attitudes, the teacher attitude inventory which was
developed by Ahluwalia was used. The inventory included 90 likert type items under
six subscales: attitude towards teaching profession, classroom teaching, student-
centred practices, instructional process, students and teachers. In the data analysis,
independent-samples t-test was utilized. The study revealed that the branch of study
did not have a statistically significant impact on non-tribal pre-service teachers’
attitudes towards teaching profession. Based on the analysis, significant difference
was found in favor of tribal female pre-service teachers in both branches of study.
Moreover, while the attitudes of tribal female students studying science stream were
more favorable than attitudes of non-tribal females, there was not a significant
difference between the attitudes of tribal and non-tribal female students studying
social science stream. The study also showed that there was not a significant
difference between the attitudes of tribal and non-tribal male students neither in the
science stream nor in the social science stream. According to the findings of the
study, tribal female students studying science stream had more positive attitudes than
that of tribal male students in the same field. Similarly, tribal females studying social
science stream had more positive attitudes than that of tribal males in this field.
Furthermore, the attitudes of tribal female students studying science stream were
more positive than that of non-tribal females in this field. However, there was no
difference between the attitudes of non-tribal students stuying science stream and
social science stream. In addition, no significant difference was found between tribal
and non-tribal male students studying either science stream or social science stream
and between the attitudes of tribal and non-tribal female students studying social

science stream.
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Eret-Orhan and Ok (2014) conducted a study in order to examine the entry
characteristics of pre-service teachers enrolled in first grade, to determine their
attitudes towards teaching profession, and to assess the factors impacting their
attitudes. To this end, the researchers used survey design and collected data from 312
pre-service teachers enrolled in different teacher training programs in a university in
Turkey. In an attempt to collect data, the researchers developed an instrument which
had three parts, and the data were analyzed by making use of both descriptive and
inferential statistics. First, the researchers calculated frequencies, percentages,
means, and standard deviations regarding data, and then conducted independent-
samples t-test, one-way ANOVA, and Simple Linear Regression. The findings
indicated that gender had an impact on attitudes of pre-service teachers towards
teaching profession in that female pre-service teachers had statistically more positive
attitudes than males. Similarly, the findings showed that major was an influential
factor in pre-service teachers’ attitudes. It was seen that attitudes of pre-service
teachers enrolled in English Language Teaching (ELT) were statistically more
positive than the ones enrolled in CEIT. Another finding of the study was that the
will to become a teacher influenced candidates’ attiudes. Moreover, it was found that
the ones who were satisfied with their major and the conditions of the country had
statistically more positive attitudes than others. Furthermore, pre-service teachers’
attitudes towards the profession was positively related to their general life
satisfaction. However, the study revealed that education level of parents, type of high
school the participants graduated from, and having a teacher in the family did not

impact pre-service teachers’ attitudes.

A longitudinal study was conducted by Uyanik (2017) in an attempt to identify the
attitudes of pre-service teachers enrolled in Classroom Teaching program towards
teaching profession, and data were collected from students enrolled in all grade
levels from first to fourth. The researcher also considered the impact of gender, grade
level, preference order of the program in the university placement process and
academic achievement levels on candidates’ attitudes. The sample of the study

consisted of 110 pre-service teachers enrolled in Classroom Teaching at Kastamonu
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University. In order to determine pre-service teachers’ attitudes towards teaching
profession, Ustiiner’s (2006) instrument, which consisted of 34 items on a 5-point
likert scale, was utilized. The data analysis was carried out in three steps. First, the
researcher used independent-samples t-test to examine whether the participants’
attitudes differ statistically based on their gender. Then, he used one-way repeated-
measures ANOVA in order to investigate whether attitudes of pre-service teachers
changed based on grade level. Finally, Pearson’s correlation coefficient was
calculated to determine the relationship between attitude and achievement levels of
pre-service teachers based on their grade level. The results revealed that gender did
not have a significant impact on second and third graders’ attitudes towards teaching
profession. However, for the first and fourth graders, gender was found to have a
statistically significant impact on pre-service teachers’ attitudes towards teaching
profession in favor of females. Moreover, it was found that grade level had a
statistically significant impact on pre-service teachers' attitudes towards teaching
profession in such a way that their attitudes were statistically more positive in fourth
year. Similarly, in the third grade, pre-service teachers’ attitudes towards the
profession were statistically more significant than in the first and second year. The
independent-samples t-test revealed that in the first grade, pre-service teachers who
have enrolled in the program willingly have more positive attitudes towards the
profession. However, it was seen that preference order of the program did not have
an impact on pre-service teachers’ attitudes towards teaching profession in other
grade levels. Finally, the reseacher found that there was a statistically significant
relationship between pre-service teachers' attitudes towards the profession and their

academic achievement levels in each grade level.

As noted earlier, many studies were conducted in an attempt to investigate pre-
service teachers’ attitudes towards teaching profession and to identify the impact of
gender, ethnicity, grade level, semester, faculty, university, type of the schooling,
major, the type of high school pre-service teachers graduated from, preference order
of the program in the university placement process, the reason for choosing the

profession, the will to perform the profession, socio-economic status of the
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neighborhood and family they live in, parents’ education level, type of settlement
pre-service teachers live, possible obstacles they may encounter with in the
profession, sufficiency of the education they receive, level of academic achievement,
finding their efforts proficient for the profession, satisfaction with the university and
faculty administration, and opinions on educational policies in Turkey and the
instructors’ competence. Futhermore, it was seen that qualitative, quantitative and
mixed method studies employing survey research design and longitudinal research
design were conducted with first, second, third and fourth year pre-service teachers
enrolled in different teacher training programs at Ahi Evran University, Atatiirk
Teacher Traning Academy in Turkish Republic of Northern Cyprus (TRNC), Buca
Education Faculty, Ege University, Gazi University, Harran University, Indnii
University, Kazim Karabekir Education Faculty, Kastamonu University, Mehmet
Akif Ersoy University, Middle East Technical University, Mus Alparslan University,
Near East University in TRNC, Pamukkale University, Science and Art Faculty at
Atatiirk University, and Tokat Gaziosmanpasa University. Moreover, scales,
questionnaires, personal information forms and open-ended questions were used
while collecting data. Content analysis, descriptive statistics such as frequencies,
percentages, means, minimum and maximum values, and standard deviations, and
inferential statistics such as independent-samples t-test, one-way ANOVA, one-way
repeated-measures ANOVA, two-way ANOVA, one-way repeated-measures
MANOVA, independent-samples Mann-Whitney U Test, Kruskal-Wallis H Test,
simple linear regression, Pearson’s product moment correlation coefficient were

utilized in order to analyze the data.

The results of the previous studies are organized under eight categories. First of all,
according to some of the studies, female pre-service teachers had more positive
attitudes towards the profession (Aksoy, 2010; Bozdogan et al., 2007; Eret-Orhan
and Ok, 2014; Fadlelmula, 2013; Giineyli & Aslan, 2009; Pektas & Kamer, 2011;
Saglam, 2008; Tanridgren, 1997; Tezci & Terzi, 2010; Ustiiner et al., 2009).
However, other studies showed that gender did not have an impact on pre-service

teachers’ attitudes towards teaching profession (Basbay et al., 2009; Capa & Cil,
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2000; Haciémeroglu & Sahin-Taskin, 2010; Kaplan & Ipek, 2002; Kesen & Polat,
2014; Ozder et al., 2010; Tasdemir, 2014; Tok, 2012). Second, while some
researchers found that major did not have an influence on pre-service teachers’
attitudes towards teaching profession (Bozdogan et al., 2007; Haciomeroglu &
Sahin-Tagkin, 2010; Tanri6gren, 1997), others revealed that it had an impact on
candidates’ attitudes (Aksoy, 2010; Eret-Orhan & Ok, 2014; Kesen & Polat, 2014;
Ozder, et al., 2010; Ustiiner et al., 2009). In addition to these studies, Akbulut and
Karakus (2011) found out that while major did not have an impact on 4™ year pre-
service teachers’ attitudes towards the profession, it had an influence on that of 5t
year pre-service teachers. Third, based on the results of some studies, grade level did
not affect pre-service teachers’ attitudes towards teaching profession (Giineyli &
Aslan, 2009; Ozder et al., 2010; Tanridgren, 1997; Tasdemir, 2014; Tezci & Terzi,
2010; Ustiiner et al., 2009). On the other hand, studies conducted by Capa and Cil
(2000), Kaplan and ipek (2002), Saglam (2008), Akbulut and Karakus (2011), Pektas
and Kamer (2011), Fadlelmula (2013) and Uyanik (2017) showed that grade level
had an impact on pre-service teachers’ atttitudes. Fourth, according to some of the
research studies, preference order of the department in the university entrance exam
had an impact on pre-service teachers’ attitudes towards the profession (Tanridogren,
1997; Ustiiner et al., 2009). However, Capa and Cil (2000) and Tok (2012) found out
that it did not have an impact on pre-service teachers’ attitudes. Fifth, according to
the study conducted by Aksoy (2010), voluntary selection of the major and the will
to be a teacher after graduation have an impact on pre-service teachers’ attitudes
towards the profession. Sixth, while Pektas and Kamer’s (2011) study revealed that
both the mothers’ and fathers’ education status have an impact on pre-service
teachers’ attitudes towards teaching profession, Eret-Orhan and Ok’s (2014) study
showed that education level of parents does not have an impact on pre-service
teachers’ attitudes. Seventh, the university that pre-service teachers were enrolled in
did not have an impact on their attitudes towards the profession (Pektas & Kamer,
2011). Finally, despite the fact that Pektas and Kamer’s (2011) study revealed that
the type of high school graduated had an impact on pre-service teachers’ attitudes

towards the profession, the studies conducted by Bozdogan et al. (2007), Saglam
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(2008), Aksoy (2010), Tok (2012), Tasdemir (2014), and Eret-Orhan and Ok (2014)

showed that it did not have an impact on candidates’ attitudes.
2.3 Effective Teacher

Considering the role and importance of teachers in individuals’s lives and societies’
development, the definition of a good/effective teacher has always been a topic of
discussion. Therefore, there are many definitions regarding effective teachers. One of
these definitions was made by Raspberry, and his definition of a good teacher
expresses that such a teacher cares about students and supports them, is enthusiastic
about his/her job and proficient in his/her field of study. Moreover, such a teacher is
able to establish positive relationships with others (Raspberry, 1993). Another
definition focuses more on the teacher’s impact on student achievement and states
that an effective teacher is a person who is able to help students learn (Cruickshank
& Haefele, 2001). Similarly, according to Walker (2008), effective teacher is
described as a teacher who is the most successful in helping students learn. Being in
line with the definitions made by Cruickshank and Haefele (2001) and Walker
(2008), Cooper (2006) articulated that an effective teacher is someone who can
achieve the intended learning outcomes, and he pointed out that effective teaching
has of two critical aspects, namely intent and achievement. Ryan and Cooper (2004)
further emphasized the fact that effective teaching requires more than acting on
intuitions, and declared that a teacher needs to possess knowledge (i.e. content
knowledge, pedagogy knowledge and pedagogical content knowledge), acquire a set
of skills which are considered to be influential on student learning, and hold attitudes
which enhance learning and human relationships. Besides, according to Wong and
Wong (2004), an effective teacher manages to control the class in the very first week

of the school, always does things correctly, and touches individuals’ lives.
2.3.1 Effective Teacher Characteristics, Attributes and Skills

There are several characteristics, attributes and skills that should be possessed by an

effective teacher. According to Walker (2008), characteristic is identified as personal
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qualities that enable teachers to be successful. Studying the pre-service teachers’
experiences with their previous teachers, Walker (2008) defined twelve
characteristics possessed by effective teachers, i.e. being prepared, humorous,
positive, creative, fair, compassionate, and forgiving, holding high expectations,
displaying a personal touch, creating a sense of belonging, respecting students, and
admitting mistakes. Similarly, Colker (2008) conducted a research study with
practitioners in order to define effective early childhood teachers’ characteristics. She
identified the twelve characteristics possessed by effective teachers as being
passionate about teaching and students, perseverant, patient, willing to take risks,
pragmatist, respectful, humorous, energetic, flexiable and creative, and love of
learning. Another classification was made by Wong and Wong (2004) in that they
defined three characteristics that should be possessed by effective teachers regardless
of the grade level or subject they teach. These characteristics are having positive
expectations for students’ success, managing the classroom efficiently, and knowing
how to plan instructions to help students master the content. They further stated that
effective teachers must be proficient at all of these characteristics. According to
Arends (2009), some of the core characteristics of effective teaching requires
individuals to be knowledgeable and academically qualified, care about students, and
be able to contribute to their academic and social developments. Along with these
characteristics, effective teachers are expected to possess the following attributes:
having personal qualities which pave the way for the development of authentic and
caring relationships, creating a democratic classroom, acquiring knowledge of the
content, human development and learning, and pedagogy, possessing a variety of
teaching practices to motivate students, help them acquire higher-level thinking skills
and become self-regulated learners, and being able to reflect on their practices and
solve problems. In a similar manner, Cooper (2006) stated that there are certain skills
and knowledge that are needed in the teaching profession such as being familiar with
students and the stages of development, knowing how individuals learn, having
knowledge of subject matter, adopting a philosophy of education, and creating
instructional environments to foster learning. Moreover, he asserted that some skills

needed to implement the reflective decision-making model of teaching are planning,
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writing instructional objectives, engaging students in instructional activities,
questioning, differentiating the instruction, utilizing technology, managing the

classroom, using cooperative learning strategies and assessment (Cooper, 2006).

According to Ryan and Cooper (2004), there are three main skills needed for
effective teaching. The first one of the skills mentioned by Ryan and Cooper (2004)
was classroom management, which includes establishing rapport, setting rules,
managing time, facilities, and resources in the classroom. As reported by them, the
use of questioning is the second essential skill for effective teaching since it supports
students’ learning. Ryan and Cooper (2004) further expressed that there are several
techniques for effective questioning. To begin with, teachers need to ask well-stated,
brief and purposeful questions which provoke individuals and stimulate their
thinking. Then, questions should be addressed to both volunteers and nonvolunteers
to maintain a balance, and all students should be encouraged to answer the questions.
Finally, by probing students’ answers or asking for support, teachers need to
stimulate students’ thinking, and give feedback to motivate and inform them about
their performance. According to Ryan and Cooper (2004), the last one of these skills
was planning the instruction and the instructional activities as the plans made by the
teachers determine the course content and the teaching-learning processes, and have
an influence on students’ learning. They further stated that teachers need to possess
the ability to realize students’ needs, use variety in instruction to get and keep
students’ attention, make use of instructional technology to enhance learning,
differentiate instruction considering students’ readiness and interest, and evaluate

students’ learning.

In their book, Cruickshank et al. (2009) defined personal attributes and
characteristics, professional skills and abilities, classroom management, problem
solving and reflective skills that an effective teacher should possess. According to
Cruickshank et. al (2009) and Goe (2007), personal attributes refer to traits which are
related to personality and some of them are relatively easier to change or acquire

than others. Cruickshank et al. (2009) claimed that professional attributes and skills,
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which have an important impact on students’ achievement, are considered to be
easier to acquire than personal attributes. They further stated that although the
personal attributes, which are possessed by teachers, are expressed through behavior,
in fact they are personality traits possessed and exhibited by everyone to varying
degrees.

The eight personal attributes possessed by effective teachers were categorized under
three groups, namely having a motivating personality, being oriented towards
achievement and possessing a professional demeanor (Cruickshank et al., 2009).
According to them, effective teachers have a motivating personality in such a way
that they like their work, they support their students and they are trustable. Teachers
who possess such a personality are enthusiastic about pursuing their profession,
credible, warm and humorous in that they make learning fun and laugh with the
class. In addition to possessing a motivating personality, they have faith in their
capabilities to help students succeed, and they believe students have the necessary
abilities to learn. Such teachers expect to be successful and possess high expectations
for the success of their students. They do not set limits for students as they believe
students’ potentials to learn. Through constantly challenging, encouraging and
supporting students, these teachers help students be confident, feel belong and meet
their expectations for achievement (Cruickshank et al., 2009; Walker, 2008). As
asserted by Wong and Wong (2004), it is important for teachers to show their
positive expectations from the students since these expectations turn into the way the
students will perform. Furthermore, Cruickshank et al. (2009) stated that effective
teachers, who have a professional demeanor, take their work seriously in that they
show the subject is valuable and exhibit a professional look, they they carefully plan
their instruction and convey a sense of purpose during instruction, they are capable
of organizing the classroom based on the goals they set, and they can help students
achieve the goals they established. Moreover, such teachers are ready and adaptable

to changing situations and knowledgeable in terms of the field of study and student

pedagogy.
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Another important attribute possessed by effective teachers is professional skills.
Cruickshank et al. (2009) defined seven skills possessed by such teachers and
categorized them under four groups, namely being able to focus and engage students’
attention, optimizing the instructional time, maintaining interactive instruction, and
giving feedback and using reinforcement. According to Feden, Lunenburg, and
Wang, Haertel and Walberg, these teachers can catch learners’ attention and hold it
during the class through establishing sets and using variety in their instructions (as
cited in Cruickshank et. al, 2009). What is more, effective teachers do not waste
instructional time and make use of the allocated time effectively so that students
engage in instructional activities and learn more. These teachers spend more time for
academic tasks, adjust their pace based on the difficulty of the tasks and the level of
the students, and they use smooth transitions between the activities and lessons so as
to help students learn more (Cruickshank et al., 2009; Walker, 2008). According to
Cruickshank et al. (2009), effective teachers conduct interactive and clear instruction,
create opportunities for learners to be active throughout the class, motivate them, and
check their understanding by asking questions. Finally, this kind of teachers let
students learn about their progress and enhance their motivation through feedback
and reinforcement (Cruickshank et al., 2009).

Effective teachers are also supposed to possess classroom management skills. Wong
and Wong (2004) defined classroom management as practices and procedures used
SO as to create an instructional setting in which teaching and learning can happen.
According to them, classroom management has two main purposes: increasing
students’ involvement in the activities and maintaining a productive environment
(Wong & Wong, 2004). Similarly, Cruickshank et al. (2009) expressed that
classroom management is related to the procedures needed for maintaining an
effective learning environment, and it requires both preventive and reactive
measures. In order to create a safe environment for learners in which they can learn
effectively and interact with others and to prevent possible disruptions to classroom
management, effective teachers plan the physical and phychological environment,
and they develop classroom rules and routines (Cruickshank et al., 2009; Wong &
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Wong, 2004). Moreover, they monitor students’ behavior by helping them take
responsibility for their behavior and learning, showing withitness (i.e. awareness of
students’ actions), using overlapping (i.e. monitoring several activities at once),
establishing a smooth and well-paced instruction and using group alerting. In
addition to that, they make use of reward and reinforcement in order to manage the
class (Cruickshank et al., 2009). Despite the preventive measures, misbehavior can
still occur, and teachers may need to use disciplinary approaches to maintain the
order of the classroom. According to Cruickshank et al. (2009), as a response to
students’ misbehavior, teachers use several intervention strategies such as extinction
(i.e. not reacting to minor misbehaviors), nonverbal reactions (e.g. making eye
contact, using gestures, and shaking head), verbal reactions, time-out and

punishment.

Another skill deemed important by Cruickshank et al. (2009) for effective teachers to
possess is problem solving. According to them, the problems that teachers face with
are grouped under five categories: affiliation (i.e. needs for building and preserving
positive relationships within school), control, relationships with parents, student
achievement, and time. In order to prevent and/or resolve these problems, there are
several measures that effective teachers can take such as building professional
relationships, being cooperative, helping learners monitor their work, considering

individuals’ needs and differences, and planning (Cruickshank et al., 2009).

Lastly, Cruickshank et al. (2009) argued the importance of having reflective skills in
order to be an effective teacher and stated that reflection provides individuals with an
opportunity to take lessons from experience. According to them, teaching requires
practitioners to think about their practice, and reflecting on teaching helps good
teachers to be more effective. Teachers, who possess reflective thinking skills, are
open-minded and eager to take the responsibility of their decisions, and they make an
effort to improve themselves professionally. Through the use of dialogue journals,
action research, discussions and portfolios, these skills can be improved
(Cruickshank et al., 2009).
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2.3.2 Research Studies on Effective Teacher Attributes

Effectiveness of a teacher is an important aspect and it has direct influence on
students’ success. The characteristics or attributes of effective teachers are generally
investigated under two major categories, namely, personal attributes and professional
skills. In the following, research studies, which were conducted in order to
investigate pre-service teachers’ perceptions on effective teacher attributes, and the
impacts of various variables such as gender, grade, level of education and ethnicity,

are provided.

Requiring participants to use one-word expressions in order to state the
characteristics possessed by effective teachers, Ogden et al. (1994) investigated the
views of undergraduate and graduate students, studying education in a regional
university, on effective teachers’ characteristics, and the impact of gender on their
views. The sample consisted of 395 participants. In the analysis of the responses, the
first three characteristics written by each participant were used, and the
characteristics were scored from three to one in such a way that the characteristic
was listed as the highest was given the highest score and vice versa. Moreover, the
ones that were stated by a limited number of participants were omitted from the
analysis. The 20 characteristics noted by participants were reorganized under 13
categories, and it was found that understanding, caring and knowledge were the most
stated ones. According to the results of the study, the responses vary with respect to
the gender and education level of the participants. When the scores assigned to
characteristics were analyzed, it was seen that undergraduate females stated that
understanding was the primary characteristic that an effective teacher should possess
whereas it was caring for undergraduate males and graduate females, and that
graduate males stated that caring is the primary characteristic. The findings of the
study also revealed that participants’ responses varied based on their genders in such
a way that while females preferred teachers who were understanding, enthusiastic,
creative and organized, males preferred the ones who were fair, capable of

communicating well, responsible and humorous. Another finding of the study was
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that level of education resulted in a difference between participants’ responses. For
instance, although undergraduate students stated being interesting, creative, firm,
responsible and communicating well are some of the characteristics that an effective
teacher should possess, graduates did not mention about them. On the contrary, some
of the characteristics such as flexibility and being organized were stated only by the
graduate students. Ogden et al. (1994) expressed that students mostly appreciated
teachers based on humanistic characteristics such as understanding and caring which
were not related with teaching, and personality characteristics were considered to be
as important as professional skills while assessing teachers’ effectiveness. Also, it
was found that participants seek humanistic characteristics in an effective teacher
more than the professional ones such as being organized and holding high

expectations.

Pre-service teachers’ perceptions on effective teacher characteristics and the factors
which might influence their perceptions were assessed by Witcher and Onwuegbuzie
(1999). The sample of the study consisted of 219 pre-service teachers enrolled in a
large mid-Southern university. Among the participants, the majority of them were
female, and white. In terms of year of study, the participants were either juniors,
seniors or post- baccalaureate. The data were collected by a questionnaire which
required individuals to identify, rank and define three to six characteristics possessed
by effective teachers. The analysis of the data was handled in two stages. First, the
researchers conducted a phenomenological analysis and identified six themes (i.e.
student-centeredness, enthusiasm for teaching, ethicalness, classroom and behavior
management, teaching methodology, and knowledge of subject) from the
characteristics stated by the participants. Then, they used descriptive (i.e. percentage)
and inferential statistics (i.e. Fisher’s Exact test, factor analysis, and canonical
correlation analysis) to investigate the emerging themes. The analysis showed that
while female pre-service teachers gave more importance to student-centeredness,
males considered management style as the most important characteristic possessed
by an effective teacher. Another finding of the study was that older pre-service

teachers mentioned ethicalness more than others. Moreover, it was seen that
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management style was considered as one of effective teacher characteristics mostly
by Caucasian-American students. The results of the canonical correlation analysis
revealed that mostly females, juniors and minority students perceive ethicalness and
teaching methodology as effective teacher characteristics, and that these pre-service

teachers rated knowledge of subject and management style to a lesser degree.

Minor et al. (2002) conducted a study in order to investigate teacher candidates’
perceptions on characteristics of effective teachers and to determine if their
perceptions depend on their educational beliefs. The researchers collected data from
134 pre-service teachers enrolled in a university in southern Georgia. The
participants were either undergraduate (i.e. first, second, third and fourth graders) or
graduate students. Two instruments were used to collect data from the participants.
The first instrument was Pre-service Teachers’ Perceptions of Characteristics of
Effective Teachers Survey (PTPCETS) which enabled pre-service teachers to
identify, rank and define three to six characteristics the effective teachers should
possess. The second instrument was the Witcher-Travers Survey of Educational
Beliefs (WTSEB), which aimed to identify pre-service teachers’ educational beliefs.
Pre-service teachers were asked to state the characteristics they believed effective
teachers had and to respond to the items on the instrument in order to reflect their
educational beliefs. The analysis of the data was carried out by using a multistage
qualitative-quantitative analysis, namely a sequential mixed analysis. Phenomeno-
logical inquiry, descriptive statistics (i.e. frequency and percentages) and inferential
statistics (i.e. chi-square test and exploratory factor analysis) were used to analyze
the data. Based on the participants’ responses, effective teachers’ characteristics were
organized under seven categories, namely student centered, competent, ethic,
enthusiastic about their profession, knowledgeable, professional and able to manage
the classroom. Among these characteristics, being student-centered was the most
frequently stated one by the candidates. Moreover, the analysis revealed that there
was not a relationship between these characteristics and candidates’ race, grade level
and favored school level to teach. In addition, it was found that male candidates

stated such teachers are effective classroom managers more than females, and gender
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did not have an impact on other characteristics. According to the data obtained via
WTSEB, 28.4 % of the pre-service teachers described themselves as transmittive,
12.7% of them described themselves as progressive, and the rest noted that they have
an eclectic educational belief. However, no significant relationship was found

between the perception categories and pre-service teachers’ educational beliefs.

In his study, Arikan (2010) investigated the characteristics that effective English
teachers should possess from pre-service English Language Teaching (ELT)
students’ perspectives, and aimed to determine whether inservice teachers were
considered to be effective from pre-service and inservice teachers’ points of view.
Utilizing a mixed method design, the researcher collected data by conducting
interviews with four pre-service and three inservice teachers, and by distributing an
instrument to 50 pre-service ELT students. The data obtained through interviews
were subjected to content analysis. Moreover, the quantitative data were analyzed by
utilizing descriptive statistics (i.e. frequencies and percentages). The findings of the
study revealed that pre-service teachers considered their mentoring teachers effective
in terms of knowledge of the subject, establishing rapport and maintaining a positive
classroom environment, and using the course book in an efficient way. However,
these teachers were considered less effective in terms of possessing the skills related
to the target language, preparing materials and knowledge of target culture. Overall,
majority of the pre-service teachers perceived mentoring teachers ineffective.
According to the findings of the interviews, the ability to transmit information,
knowledge of the subject, using special teaching strategies, being a role model, open-
minded and creative, valuing and respecting students, using technology in instruction
were the characteristics of effective English teachers from the viewpoints of pre-
service teachers. Furthermore, inservice teachers stated that it was difficult to be an
effective English teacher because of the challenges they faced with such as lack of
knowledge, lack of sufficient in-service training, and curriculum related problems

like the decrease in the time allocated for English class per week.
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Semiz and Zibande (2014) studied ELT students’ perceptions on effective English
Language teacher attributes. The sample of the study consisted of 140 preparatory
year students, enrolled in the department of Western Languages and Literature at
Karadeniz Technical University. Data were collected through an instrument which
consisted of two parts. In the first part of the instrument, which included 40 items on
a 7-point scale, the participants rated the attributes of effective English Language
teachers. And, in the second part, based on their importance, the participants ranked
five categories of attributes; relationship with students, communication skill and
teaching method, fairness, knowledge of English and organization and preparation.
The data obtained from the first part of the instrument were analyzed by utilizing
descriptive statistics. For the second part, mean rankings were compared, and in
order to identify whether there were significant differences in these rankings,
Friedman test was used. The findings of the study showed that pre-service teachers
rated some of the attributes such as caring, being friendly, patient, and fair,
establishing positive relationships with students, providing clear explanations and
preparation for class higher than having charisma, using group work, and asking
questions to individual students. It was found that the students placed the highest
importance on Knowledge and Credibility attribute which included a good
knowledge of English and being qualified for English teaching. Moreover, the
Friedman test indicated that pre-service teachers perceive knowledge and creadibility

as the most important attribute possessed by effective English Language teachers.

Akin (2017) carried out a study utilizing a phenomenological research design in
order to identify the perceptions of teacher educators, pre-service primary teachers,
in-service classroom teachers, authorities of MoNE and CoHE on the fundamental
qualifications that 21% century classroom teachers are expected to acquire and
determine to what extent Classroom Teaching teacher education program enhances
these qualifications based on in-service teachers’ views. The sample of the first step
of the study consisted of 58 teacher educators, 29 pre-service classroom teachers, 28
in-service classroom teachers, 4 authorities from MoNE, and 1 authority from CoHE.

Moreover, in the second step of the study, 22 in-service classroom teachers attended
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to the study. In both steps of the study, the data were collected through semi-
structured interviews. The data obtained from interviews were analyzed by utilizing
content analysis. Moreover, the Classroom Teaching teacher education program was
evaluated through document analysis. The data obtained in the first section of the
study revealed that classroom teachers are expected to possess certain personality
traits such as loving children, being patient, tolerant, enthusiastic, objective and fair.
In addition to the personal traits, the analysis showed that classroom teachers are
expected to possess certain domains of qualities such as pedagogical knowledge,
content knowledge, pedagogical content knowledge, and school management.
Moreover, it was found that classroom teachers need to possess certain qualities in
the 21% century such as information and communications technology, higher-order
thinking skills, flexibility, and effective communication. In the second section of the
study, the effectiveness of the Classroom Teaching teacher education program in
terms of contributing to the development of the aforementioned qualities was
examined. According to the inservice teachers, the teaching program was sufficient
regarding the development of qualities such as autonomy, professional development,
and thinking skills. In terms of contributing to the development of qualities such as
effective communication and assessment and evaluation, the program was considered
as partially sufficient. Finally, the program was regarded as insufficient in terms of
developing qualities such as school management, information and communications

technology, and students with special needs.

Cakmak and Giindiiz (2018) conducted a study in order to determine pre-service
ELT teachers’ views on effective teacher characteristics. To this end, the researchers
utilized a mixed-method research design and collected both qualitative and
quantitative data. In total 192 fourth graders, studying ELT in two state universities
in Turkey, participated to the study. The quantitative data were collected through the
instrument developed by the researchers. Moreover, semi-structured interviews were
carried out with 13 of the participants. In an attempt to analyze the data, both
descriptive statistics and content analysis were used. The analysis of the quantitative
data revealed that pre-service teachers perceived being objective and competent in
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one’s subject area as two of the most important characteristics of an effective
teacher. In addition, based on the interviews, pre-service teachers stated that effective
teachers should create positive learning environments, establish positive relationships
with learners, consider learners’ needs, be prepared for the class and be able to

manage the classroom, and integrate technology.

Goksel and Rakicioglu-Soylemez (2018) conducted a study so as to explore
conceptions of ELT students of effective English language teacher characteristics,
and to assess the role of ELT undergraduate programs on pre-service teachers’
perceptions on being an effective teacher. The sample of the study composed of 170
pre-service ELT students enrolled in first, second, third and fourth grades of the
program. In order to collect data, participants were asked to create concept maps with
respect to their perceptions on an effective English language teacher. In addition to
this, semi-structured focus group interviews with 20 of the participants were
conducted to better understand pre-service teachers’ perceptions on effective
teachers. Data were analyzed by utilizing both qualitative and quantitative methods.
The findings of concept maps showed that ten categories, namely, the teachers’
professional knowledge and development, personality traits, maintaining a social
context in the classroom, roles of a teacher, the instructional process, the use of
instructional materials and resources, classroom management, and the role of lesson
and unit planning, evaluation and feedback, and attitudes towards the teaching
profession, emerged while defining an effective teacher. Another finding of the study
was that pre-service teachers consider having the necessary skills to use the language
fluently and accurately as the most important characteristics possessed by effective
English language teachers. Moreover, the participants noted that effective teachers
were patient, helpful, humorous, and they establish positive relationships with
students. Finally, the concept maps and interviews showed that pre-service teachers’

responses varied by grade.

As mentioned previously, several qualitative, quantitative and mixed method studies

were conducted to determine the perceptions of pre-service and inservice teachers,
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teacher educators, and authorities of MoNE and CoHE on the attributes possessed by
effective teachers, and determine the impact of various variables such as gender,
grade and level of education on their perceptions. These studies were conducted with
inservice teachers and undergraduate and graduate pre-service teachers enrolled in
different teacher training programs both in foreign and Turkish universities. The data
were collected through concept maps and one-word expressions constructed by
participants, questionnaires, surveys, scales and interview forms, and they were
analyzed through phenomenological analysis, content analysis, descriptive statistics
such as frequencies, percentages, and inferential statistics such as chi-square test,

canonical correlation analysis, Friedman test and Fisher’s Exact test.

The findings of these studies are grouped under six categories. First of all, the studies
revealed that although pre-service teachers agreed on some of the characteristics
possessed by effective teachers, there were differences, as well. The study conducted
by Ogden et al. (1994) showed that participants mostly noted understanding, caring
and knowledge as effective teacher characteristics, and that characteristics related to
personality were appreciated more. On the other hand, aaccording to the findings of
Minor et al.’s (2002) study being student-centered was the most frequently stated
characteristic by the candidates. Studies conducted to reveal ELT students’ views on
effective teacher attributes showed that ELT students give importance to both
personal and professional characteristics, and they consider being caring, friendly,
humorous, patient, fair, open-minded, creative, valuing and respecting students,
providing clear explanations and preparation for class, ability to transmit
information, having knowledge of the subject, using different teaching strategies and
integrating technology into instruction, and being able to manage the classroom as
some of the characteristics possessed by effective teachers (Arikan, 2010; Cakmak &
Giindiiz, 2018; Goksel & Rakicioglu-Soylemez, 2018; Semiz & Zibande, 2014).
Second, according to some of the studies, pre-service teachers’ views on effective
teacher attributes differ by gender (Ogden et al., 1994; Witcher & Onwuegbuzie,
1999). Moreover, Minor et al. (2002) found that although males tend to consider

classroom management as one of the most important characteristics possessed by
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effective teachers, females did not report this characteristic as much as males did.
However, the findings of their study showed that gender did not have an impact on
pre-service teachers’ views on other characteristics. Third, some of the studies
revealed that grade level of pre-service teachers impacted on their views on effective
teacher characteristics (Goksel & Rakicioglu-Soylemez, 2018; Minor et al., 2002).
Fourth, the findings of the study conducted by Ogden et al. (1994) showed that level
of education had an impact on their views. Fifth, Witcher and Onwuegbuzie (1999)
showed that pre-service teachers’ perceptions differed with respect to their ethnicity.
However, the findings of the study conducted by Minor et al. (2002) revealed that
there was not a relationship between these characteristics and candidates’ race.
Finally, the findings of the study conducted by Minor et al. (2002) revealed that
candidates’ favored school level to teach did not have an impact on their views on
effective teacher characteristics. Overall, it can be concluded that several studies
were conducted in order to examine pre-service teachers’ perceptions both in Turkey
and in the world. However, most studies conducted in Turkey focused on perceptions
on pre-service teachers enrolled in ELT, and there were no studies investigating the

perceptions of teacher candidates enrolled in other programs.
2.4 Summary of Literature Review

In this chapter, related literature and existing studies on education-themed movies,
attitudes towards teaching profession and effective teacher attributes were presented.
According to Altan (2016) and Silman (2017), education-themed movies are movies
about education, school and classroom management, and the behaviors and attitudes
of teachers, and they are perceived as effective tools for conveying attitudes and
behaviors and contributing to the development of individuals (Altan, 2016; Available
Light Advisory, 2012; Birkok, 2008; Blasco et al., 2015). Moreover, they are used to
teach various topics, concretize abstract messages, increase learning, and prepare
prospective teachers to the profession (Available Light Advisory, 2012; Birkdok,
2008; Dalton, 2013; O’Bannon & Goldenberg, 2008; Yakar, 2013, 2016, in press).

62



The literature review showed that a number of studies were carried out to analyze the
content of movies and the impact they have on pre-service and inservice teachers,
educators, learning environments, and individuals’ views on education. These studies
utilized both qualitative and quantitative methods, and the analyses of data were
carried out by using content analysis, descriptive statistics, and inferential statistics.
The results of the previous studies showed that education-themed movies are
effective in that they positively impact pre-service teachers’ attitudes towards
teaching profession, self-efficacy beliefs and motivations (Kaskaya et al., 2011;
Kontas, 2016). The results of Oru¢ and Saribudak’s (2015) study indicated that
educators think education-themed movies enhance individuals’ tolerance towards
differences. Lastly, some researchers argued that because of the misinformation
contained in the movies, their use has negative impacts on individuals’ views on
education (Birkok, 2008; Gregory, 2007; Scull & Peltier, 2007; Vandermeersche et
al., 2013). Scull and Peltier (2007) further claimed that the fictional teachers put an
excessive pressure on real teachers. However, it was seen that the impact of
education-themed movies on pre-service teachers’ perceptions on effective teacher

attributes has not been studied before.

Attitude is defined as the dispositions to respond to psychological objects positively
or negatively (Aiken, 1980; Thurstone, 1946), and it can be developed through direct
experience, reinforcement, imitation and social learning (Johnston, 2001,
Kagitgibasi, 1999). According to Bandura (1977) and Ruiz (1999), observation plays
an important role in the acquisition of behaviors, beliefs, values and attitudes.
Presenting stories from real life, movies provide an opportunity for individuals to
observe the experiences of others and an influential way for transmitting attitudes
(Altan, 2016). Moreover, the use of humanities (e.g. literature, theater and cinema)
helps dealing with attitudes and emotions and fostering individuals’ developments
(Available Light Advisory, 2012; Birkok, 2008; Blasco et al., 2015).

According to Bhargava and Pathy (2014), attitude towards the profession impacts
teachers’ proficiency. Moreover, as Richardson (1996) explained, beliefs and
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attitudes have a significant role in teacher education since they impact the way
individuals process information, teach and react to change. The literature review on
attitudes towards teaching profession showed that many studies were carried out to
examine attitudes of pre-service teachers towards the profession and the impact of
several factors such as gender, grade level, and major. The existing studies utilized
qualitative, quantitative and mixed methods in an attempt to investigate the attitudes
of pre-service teachers towards the profession. The sample of these studies consisted
of first, second, third and fourth year pre-service teachers enrolled in different
teacher training programs at universities such as Ahi Evran University, Atatiirk
Teacher Traning Academy in Turkish Republic of Northern Cyprus (TRNC), Gazi
University, Middle East Technical University, and Near East University in TRNC.
Data collection instruments such as personal information forms, scales, and
questionnaires were used, and content analysis, descriptive statistics, and inferential

statistics were utilized while analyzing the data.

The results of the existing studies showed while some researchers found that female
pre-service teachers had more positive attitudes towards the profession (Aksoy,
2010; Bozdogan et al., 2007; Eret-Orhan & Ok, 2014; Fadlelmula, 2013; Giineyli &
Aslan, 2009; Pektas & Kamer, 2011; Saglam, 2008; Tanriogren, 1997; Tezci &
Terzi, 2010; Ustiiner et al., 2009), others found that gender did not have an impact
(Bagbay et al., 2009; Capa & Cil, 2000; Haciomeroglu & Sahin-Taskin, 2010;
Kaplan & Ipek, 2002; Kesen & Polat, 2014; Ozder et al., 2010; Tasdemir, 2014; Tok,
2012). Similarly, while some researchers concluded that major did not impact pre-
service teachers’ attitudes towards the profession (Bozdogan et al., 2007,
Haci6meroglu & Sahin-Tagkin, 2010; Tanridgren, 1997), others revealed the exact
opposite (Aksoy, 2010; Eret-Orhan & Ok, 2014; Kesen & Polat, 2014; Ozder et al.,
2010; Ustiiner et al., 2009). Finally, although some studies showed that grade level
did not influence pre-service teachers’ attitudes towards the profession (Giineyli &
Aslan, 2009; Ozder et al., 2010; Tanridgren, 1997; Tasdemir, 2014; Tezci & Terzi,
2010; Ustiiner et al., 2009), the studies conducted by Capa and Cil (2000), Kaplan
and Ipek (2002), Saglam (2008), Akbulut and Karakus (2011), Pektas and Kamer
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(2011), Fadlelmula (2013) and Uyanik (2017) showed that grade level had an

influence on attitudes of pre-service teachers.

An effective teacher is able to help students learn (Cruickshank & Haefele, 2001),
and such a teacher needs to have knowledge, acquire a set of skills, and possess
positive attitudes (Ryan & Cooper, 2004). According to Cruickshank et al. (2009), an
effective teacher should possess characteristics such as personal attributes,
professional skills and classroom management skills. The literature review showed
that several qualitative, quantitative and mixed method studies were conducted in
order to examine the perceptions of pre-service and inservice teachers, educators, and
administrators on the effective teacher attributes and to investigate the impact of
various variables such as gender, grade level and education level on their
perceptions. The sample of these studies consisted of inservice teachers, educators,
and undergraduate and graduate pre-service teachers enrolled in various teacher
training programs in foreign and Turkish universities. A variety of instruments such
as questionnaires, surveys, scales and interview forms were used to collect data, and
the data were analyzed by utilizing phenomenological analysis, content analysis,

descriptive statistics, and inferential statistics.

The results of the studies conducted by Ogden et al. (1994), Minor et al. (2002),
Semiz and Zibande (2014) and Goksel and Rakicioglu-Séylemez (2018) revealed
that pre-service teachers give importance to personal attributes of effective teachers
more than professional skills. Moreover, while some pre-service teachers stated that
being understanding, caring and knowledgeable are effective teacher attributes
(Ogden et al., 1994), some of them considered being student-centered as an attribute
of such teachers (Minor et al., 2002). On the other hand, some studies revealed that
that ELT students give importance to both personal and professional attributes
(Arikan, 2010; Cakmak & Giindiiz, 2018). According to the results of some of the
studies, views of pre-service teachers on effective teacher attributes vary with respect
to their gender (Ogden et al., 1994; Witcher & Onwuegbuzie, 1999). Finally, some

studies showed that grade level has an influence on pre-service teachers’ views on

65



effective teacher attributes (Goksel & Rakicioglu-Soylemez, 2018; Minor et al.,
2002). However, it was seen that perceptions of pre-service teachers enrolled in

teacher training programs other than ELT were not investigated before.
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CHAPTER 3

METHOD

In this chapter, information about the research design, sample and sampling
procedure, instruments, instrument development process and the piloting of the
instruments, data collection and analysis procedures, assumptions and limitations are

presented.
3.1 Overall Research Design

The purpose of the study is to describe the influence of education-themed movies on
pre-service teachers’ attitudes towards teaching profession and perceptions on
effective teacher attributes. To understand the influence of education-themed movies,
a survey research design is utilized. According to Fraenkel, Wallen and Hyun, survey
design research is used to describe a population’s characteristics and investigate

“how the members of a population distribute themselves on one or more variables”

(2015, p. 391).

In this study, the dependent variables are perceptions on effective teacher attributes
and attitudes towards teaching profession, and the main independent variables are
seeing an education-themed movie and the number of education-themed movies seen
by pre-service teachers. Conducting a literature review on these variables and
examining the previous studies, the data collection instruments were developed by

the researcher in order to gather information on the aforementioned variables.

The instruments were administered to 427 second, third, and fourth year prospective
teachers enrolled in English Language Teaching, Computer Education and
Instructional Technology, Elementary Mathematics Education, Elementary Science

Education, Mathematics Education, Physics Education, and Chemistry Education
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programs at a public university (University D), where the medium of instruction is
English, during the class time. The data collected from pre-service teachers were
analyzed by using SPSS. Moreover, responses to the open-ended items were
investigated through content analysis, and grouped under categories. The research

flow is summarized in Figure 3.1.
3.2 Sample and Sampling Procedure

The target population of the study is teacher candidates enrolled in teacher education
programs of education faculties of universities in Ankara/Turkey. However, the
accessible population is consisted of pre-service teachers enrolled in teacher
education programs in one of the public universities in Ankara. University D was

selected because of its convenience to access teacher candidates.

A convenience sampling method was used to select participants because selecting a
random sample was difficult for reaching to the target population and collecting data
(Fraenkel et al., 2015). The second, third and fourth grade pre-service teachers
enrolled in teacher education programs (i.e. Elementary Mathematics Education,
Elementary Science Education, English Language Teaching, Computer Education
and Instructional Technology, Mathematics Education, Physics Education and
Chemistry Education) constituted the sample. Students enrolled in these programs
usually take service courses, which are mostly related with content knowledge and
general culture, in their 1% and 2" years, and they take courses related with
pedagogical content knowledge such as method courses and school experience in
their 2", 3 and 4™ years. The first graders were not included in the sample since
they have taken less courses on education that enables them to learn the attributes of
effective teachers and to develop attitudes towards the profession, and they had less
experience in the faculty, and limited knowledge about the teaching profession
compared to other candidates. Moreover, because of the changes in teacher training
programs, the number and content of the courses offered in first grade with regard to
education, were changed (CoHE, 2018).
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Therefore, pre-service teachers who are enrolled in first grades of their programs in
2018-2019 academic year are expected to have different academic experiences in
terms of knowledge and awareness of education than the first graders of the previous

years.

In total, 427 pre-service teachers participated to the study. However, only the data
gathered from 400 of them were usable. Therefore, the 400 pre-service teachers
enrolled in 2™, 3" and 4™ grades of the aforementioned teacher training programs at
University D constituted the sample of the study. Pre-service teachers enrolled in
Early Childhood Education were not included in the sample of this study because of
the very nature of this branch. The age group of the students (in terms their
pedagogical, physiological and cognitive needs) that early childhood education
teachers deal with are different than the ones elementary and secondary school
teachers deal with. Similarly, the student-teacher relationships in pre-school differ
from other educational stages. Pre-school teachers are expected to possess mostly the
personal attributes of effective teachers such as being passionate about children and
teaching, persevering, risk taker, pragmatist, patient, flexiable, respectful, creative,
authentic, eager to learn, energetic, and humorous (Colker, 2008), on the other hand,
in other branches, effective teachers should possess both personal and professional
attributes. In addition, although most of the curricula for elementary and secondary
education focus primarily on cognitive development, early childhood education
curriculum focuses on cognitive, affective and psychomotor development. So, early
childhood education teachers should possess a wide variety of content and
pedagogical content knowledge. Finally, the classroom environment of the pre-
schools is different than that of primary, elementary or secondary schools. Therefore,
the classroom management issues are not similar. Considering the nature of early
childhood education, the curriculum of this teaching program, the content of the
pedagogy courses, the experiences of pre-service teachers, their perceptions on an
effective teacher and attitudes towards teaching profession were assumed to be

varing from the teacher candidates enrolled in other programs.
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Among the participants, 79.50% (n = 318) of them were female and 20.50% (n = 82)
of them were male. When the participants’ grade level was considered, it was seen
that 27.75% (n = 111) of the participants were 2" graders, 41.75% (n = 167) of them
were 3" graders, 29.25% (n = 117) of them were 4™ graders and 1.25% (n = 5) of
them were 5 graders. Since the number of 5™ grades were not enough for a
comparison based on grade level, and there are not major differences between 4™
graders and 5™ graders, pre-service teachers enrolled in 5™ grade were treated as 4™

graders.

Table 3.1

Pre-service Teachers’ Distribution according to Gender, Grade Level and Major

Independent Variable Group n %
Gender Female 318 79.50
Male 82 20.50
Grade Level 2" Grade 111 27.75
3" Grade 167 41.75
4™ Grade 122 30.50
Major FLE 179 44.75
CEIT 41 10.25
EME 77 19.25
ESE 82 20.50
SSME 21 5.25

Also, when the participants’ programs were examined, it was seen that 44.75% (n =
179) of the participants were enrolled in FLE, 10.25% (n = 41) of them were enrolled
in CEIT, 19.25% (n = 77) of them were enrolled in EME, 20.50% (n = 82) of them
were enrolled in ESE, 1.50% (n = 6) of them were enrolled in MHED, 1.75% (n = 7)
of them were enrolled in PHED, and 2% (n = 8) of them were enrolled in CHED.
Considering the very small number of participants enrolled in MHED, PHED and
CHED, which causes an obstacle for a comparison based on major, and the similarity
of these majors in that all of them were under the department of Secondary Science
and Mathematics Education (SSME), these participants were grouped under one
major, namely SSME. Table 3.1 presents the pre-service teachers’ characteristics
according to gender, grade level and major.
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Of the participants, 93.75% (n = 375) have seen at least one education-themed
movie, and 6.25% (n = 25) have not seen an education-themed movie before. It was
seen that 29.25% (n = 117) of them have seen two education-themed movies, 21.50%
(n = 86) of them have seen three education-themed movies, 20% (n = 80) of the
participants have seen one education-themed movie, 13.25% (n = 53) of them have
seen four education-themed movies, 4.75% (n = 19) of them have seen five
education-themed movies, 3.50% (n = 14) of them have seen six education-themed
movies, 1.25% (n= 5) of them have seen seven education-themed movies, and .25%

(n=1) of them have seen eight education-themed movies.

Table 3.2

Pre-service Teachers’ Distribution according to the Their Experience with
Education-Themed Movies and Number of Education-Themed Movies They Have
Seen

Independent Variable Groups n %

Seeing an education-themed movie No 25 6.25
Yes 375 93.75

Number of education-themed movies seen 0 25 6.25
1 80 20.00
2 117 29.25
3 86 21.50
4 53 13.25
5 or more 39 9.75

The number of participants who have seen five, six, seven or eight movies were
relatively small, so they were grouped under a new category called “5 or more”.
Table 3.2 shows the pre-service teachers’ distribution according to their experience
with education-themed movies and the number of education-themed movies they
have seen before.
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3.3 Data Collection Instruments
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Figure 3.2 Steps in the Development of the Data Collection Instruments
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The data were collected by three instruments. The first instrument was a
demographic information form consisting of two parts. The first part of the form
aimed to determine pre-service teachers’ gender, major, grade level and semester,
and the second part of the form aimed to identify participants’ experiences with
education-themed movies. The second instrument was Perceptions on Effective
Teacher Attributes (“PETA”) scale which was prepared to investigate pre-service
teachers’ perceptions on attributes possessed by effective teachers. And, the third one
was Attitudes towards Teaching Profession (ATTP) scale which aimed to determine
the attitudes of pre-service teachers towards the profession. In the following sections,
preparation procedures of the instruments are presented. Figure 3.2 represents the

steps followed while developing the data collection instruments.
3.3.1 Preparation of the Item Pools

Three instruments were developed to determine the influence of education-themed
movies and demographic information of pre-service teachers (i.e. gender, major and
grade level) on perceptions possessed by pre-service teachers on the attributes of
effective teachers and their attitudes towards teaching profession. Information related

to the instruments and their development procedure are presented below.

The first instrument, which consisted of two parts, aimed to gather information
related to demographic features of participants and their experiences with education-
themed movies. In order to prepare the demographic information form, a literature
review was conducted and the variables which were frequently studied in the existing
studies were determined. Later, open-ended items were written considering the
existing studies and the purpose of the current study. In the first part of the
instrument, there were four open-ended items which required participants to give
information about their gender, major, the semester and the grade they were
attending to. In the second part, an operational definition regarding education-themed
movie and a few examples of such movies were provided. Then, five open-ended
items were written in order to assess pre-service teachers’ experience with education-
themed movies.
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The second instrument was the “PETA” scale which aimed to determine pre-service
teachers’ perceptions on the attributes of effective teachers. The first step for
developing this scale was to determine attributes possessed by effective teachers. To
this end, a literature review was conducted and frameworks regarding the attributes
of effective teachers were investigated. Among the frameworks found in the
literature, Cruickshank et al.’s (2009) definition of effective teacher and
classification of attributes of an effective teacher were considered as the main one.
Based on this, two dimensions were proposed. These dimensions were personal
attributes possessed by effective teachers and professional attributes/skills possessed
by effective teachers. While writing items, the descriptions regarding the attributes of
effective teachers made by Cruickshank et al.’s (2009) were considered and items for
each attribute were written. Then, items were put under the related dimensions.
These dimensions and their descriptions, the number of items in each dimension and

a sample item for each dimension are presented below;

1. Personal Attributes Possessed by Effective Teachers (PerA) (68 items): An
effective teacher’s personal attributes are being enthusiastic, warm,
humorous, credible, encouraging and supportive, businesslike, flexible,
knowledgable and holding high expectations for success. Based on the
aforementioned description, this dimension includes items regarding pre-
service teachers’ perceptions on the personal attributes that effective teachers
should possess. One of the items in this dimension was “Effective teachers

believe that all students can succeed”.

2. Professional Attributes Possessed by Effective Teachers (ProA) (20 items):
An effective teacher’s professional attributes are holding student’s attention,
managing instructional time efficiently, preparing effective instructional
materials and providing feedback and reinforcement. This dimension includes
items regarding pre-service teachers’ perceptions on the professional

attributes that effective teachers should possess. One of the items in this
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dimension was “Effective teachers can attract students’ attention throughout

the class”.

After a careful examination, the number of items was decreased to 53. The draft of

the scale consisted of 36 items on PerA and 17 items on the ProA.

The third instrument was ATTP scale which aimed to determine teacher candidates’
attitudes towards teaching profession. Although there were existing scales on
attitudes towards teaching profession (e.g. Erkus, Sanli, Bagli, & Giiven, 2000;
Cetin, 2006; Ustiiner, 2006), a decision was made in favor of developing a new one
considering the fact that these scales were not up-to-date. The first step for
developing this scale was to define attitude and determine the dimensions underlying
attitude towards teaching profession. To do so, the related literature was reviewed
and theories on attitude were examined. Then, Aiken’s (1980) definition of attitude
was considered as the main framework. After the construct was defined, the existing
scales were examined. Based on the literature review, three dimensions were
proposed. These dimensions were: loving the teaching profession, competency
beliefs towards teaching profession and values attached to the teaching profession.
The item pool for the scale was constructed by following two steps. First, items were
selected from the previous scales, and revisions were made in these items. Second,
new items were written for each dimension. While selecting and writing items,
Aiken’s (1980) definition of attitude was considered, and items related to cognitive,
affective and performance components of attitude were included in the item pool.
Each item was put under the related dimensions. These dimensions and their
descriptions, the number of items in each dimension and a sample item for each

dimension are presented below;

1. Loving the Teaching Profession (LTP) (9 items): This dimension includes
items regarding whether or not the pre-service teachers like the teaching
profession and they want to pursue the profession. A sample item from this

dimension was “The idea of teaching something to people makes me happy .
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2. Competency Beliefs towards Teaching Profession (CBTTP) (9 items): This
dimension includes items related to pre-service teachers’ competency beliefs
regarding whether or not they possess sufficient knowledge and skills to
pursue teaching profession. A sample item from this dimension was “/

believe that I have a special talent for the teaching profession”.

3. Values Attached to the Teaching Profession (VATP) (5 items): This
dimension includes items regarding whether or not the pre-service teachers
consider the teaching profession important, necessary and valuable. A sample
item from this dimension was “Teaching is a profession that can contribute

to the development of the society”.

Both “PETA” and ATTP scales were constructed as 5-point Likert scales. The pre-
service teachers were asked to read each item and select the choice that best
describes their responses. The reason for utilizing a Likert response scale was that it
provides internally consistant data and is easy to construct (Nunnally & Bernstein,
1994). According to Krosnick and Fabrigar (1997), individuals identify their
attitudes towards an object more accurately when the number of scale points
increases. Furthermore, this helps researchers obtain useful information and identify
attitudes of the participants. Another view advocated by Krosnick and Fabrigar
(1997) was that the optimal number of scale points range from 5 to 7, since such
scales tend to provide more realiable and valid scores than others. They further stated
that using verbal labels for each scale point is important since it increases the
reliability and validity of the scores received from the scale. Considering that, each
scale point was labeled ranging from “1 = strongly disagree” to “5 = strongly agree”,
and a midpoint “3 = neither agree nor disagree” was included. Moreover, the items
were ordered in such a way that no two items representing the same dimension
followed each other.

After the first drafts of each instrument were developed, they were examined with

the supervisor, revisions regarding the wording of the items were made, and the

second drafts of the instruments were formed. Then, the revised versions of the
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instruments were tested in order to see whether the items were understood by
participants and were measuring the intended constructs by conducting read-aloud
sessions with three pre-service teachers enrolled in different teaching programs at
Middle East Technical University. The participants were 4™ year students enrolled in
EME, CEIT, and PHED. All of them volunteered to participate in the study, and they
were informed about the procedure in advance. They were asked to read the items
aloud, complete the demographic information form and respond to the items on the
“PETA” and ATTP scales while expressing their ideas, comments and feelings

towards the clarity and meaning of each item, and the appearance of the instruments.

During the read-aloud sessions, the participants made some comments and the
researcher took notes of her observations. To begin with, while the participants were
reading the items, they realized that there were some typing errors such as missing or
additional syllables in the instructions or the items, and they stated that they should
be corrected. Second, some of the participants expressed that providing a list for
education-themed movies would be practical for participants to recall the names of
the movies they have seen while responding to the items on the first instrument.
Third, some of the items on “PETA” and ATTP scales were not perceived as clear
enough, and they were either misunderstood or not understood at all. For example,
two of the participants stated that in the 42" item on “PETA” scale “Effective
teachers enable students to spare more time to academic work/in class activities
related to learning”, the phrase academic work caused a misunderstanding in that the
phrase evoked university. Fourth, the participants made suggestions for the word
choices. For example, for the 12" item “Effective teachers encourage their students
to approach to them and be open”, one of the participants suggested to paraphrase the
item as “Effective teachers encourage students to communicate their feelings and
thoughts clearly”. Finally, they said that although the instuments were not long or
crowded, it would be less eye-tiring if the line spacing was increased, and the rating

scales given for each item were left empty.
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To summarize, most of the items were understood by the participants, but they stated
that some of the items were not clear enough. In order to improve these items, they
were restated based on the participants’ suggestions. Moreover, the spelling
mistakes, which were pointed out during the read-aloud sessions, were corrected.
However, a list for education-themed movies was not considered since it was thought
that providing such a list would be misleading in that participants could select the

movies they have not seen, as well.

After the instruments were revised considering the feedback received from the
participants and third drafts were formed, expert opinion was taken. According to
Fraenkel et al. (2015), the judgements of experts on the clarity of items, the format of
scale, and whether the items are measuring the intended construct provides face-
validity and content-validity of an instrument. In order to receive expert opinion and
provide evidence for validity, the revised versions of the instruments were sent to Six
experts. Among the content experts, three of them were academics who were
specialized in either Curriculum and Instruction, or Measurement and Assessment,
and three of them were Curriculum Specialists or Measurement and Assessment
Specialists. The experts were provided with an abstract of the study, the descriptions
of the constructs, and the items in each instrument (i.e. the 3™ drafts of the
instruments). They were asked to assess the quality and clarity of the items, check
whether the items were adequate for the constructs and the dimensions they were put

under and give recommendations for improvement, if any.

Following the examination of the instruments, the experts gave feedback regarding
the clarity and quality of the items, accuracy of the items for the
constructs/dimensions they were written for, and the format of the instruments. To
begin with, two of the experts commented on the format of the instruments. The first
one stated that providing the rating scale for each item is eye-tiring. The second
expert suggested changing the format of the second part of the demographic
information form and providing participants with a table in which they could report

the name of the movie, and where and how many times they watched it in a row.
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Moreover, one of the experts recommended to give a full list for these movies in
which participants were allowed to select the ones they have seen. Based on their
examination of the second part of the demographic information form, some of the
experts stated that the participants who have not seen such a movie before were not
expected to respond to the items, except the first one. Thus, the experts suggested
providing an instruction stating that the participants who have not seen an education-
themed movie can skip the 2", 3 4™ and 5™ items. Furthermore, they recommended
a revision in order to avoid repetition of the phrase If you have seen an education-
themed movie before which reoccurred in these items. Similarly, most of the experts
stated that the effective teacher expression, which was being repeated in each item of
the “PETA” scale, could be written in the beginning of the scale and excluded from
the items. Regarding the items in the “PETA” scale, the experts stated that some of
the items consisted of double-statements and they recommended to separate them.
Few experts stated that some of the items were similar to each other. For example,
the 1% item of the ATTP scale “The idea of teaching something to people makes me
happy” and the 2" jtem of the scale “The idea of being a teacher makes me happy”
were said to be similar to each other. It was also stated that some of the items were
not related with the dimension they were considered to be related. For instance, the
5" item of the ATTP scale “If I have to choose a profession again, | would choose
teaching” was considered to be related with “Loving the Teaching Profession”, but
one expert stated that this might be related with other dimensions, as well. Lastly,
one of the experts recommended adding items for “Loving the Teaching Profession”
and “Competency Beliefs towards Teaching Profession” dimensions of the ATTP
scale. For example, for the “Loving the Teaching Profession” dimension, she

suggested adding “The idea of being with students excites me”.

To sum up, the experts assessed whether the items were measuring the intended
constructs and suitable for the aforementioned dimensions. Moreover, they
commented on the appearance of the instruments. Based on their views, although the
items were generally measuring the intended construct, there were problematic items,

as well. First, they stated that some of the items consisted of double-statements. Such
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items were separated and expressed as different items. Another feedback was given
on the repetition of the phrase, if you have seen an education-themed movie before,
which was seen in the root of each item in demographic information form, and the
phrase, effective teacher, which appeared in the root of each item in the “PETA”
scale. Based on the suggestions of the experts, the former phrase was omitted, and
the latter phrase was moved to the top of the “PETA” scale and excluded from the
beginning of the related items. Moreover, according to the experts, either some of the
items were not related with the intended constructs or they were not clear enough.
Considering the experts’ opinions, these items were excluded from the scale or
restated based on their suggestions. And, for the ATTP scale, new items were
written. After the revisions, the final version of the demographic information form
and the scales were shaped, and the number of items in the demographic information
form did not change. The dimensions underlying each scale remained the same,
however, the number of the items in “PETA” and ATTP scales changed. The 4"
drafts of the “PETA” and ATTP scales consisted of 38 and 23 items, respectively.

3.3.2 Piloting of the Instruments

In the pilot study, the instruments were administered to 2", 3 and 4™ grade pre-
service teachers enrolled in different majors (including Mathematics Education,
Elementary Mathematics Education, Physics Education, Chemistry Education,
Elementary Science Education, English Language Teaching and Computer Education
and Instructional Technology) of one private (University A) and two public
(University B and University C) universities in Ankara. Since the main study was
going to be carried out at a public university (University D) in which the medium of
instruction is English, the pilot study was planned to take place in other universities.
The teacher education programs offered in the universities in Ankara were examined
and the ones which offered similar programs with University D and were the most
convenient for data collection were included in the pilot study. The pre-service
teachers included in the pilot study have similar experiences and characteristics such

as age and gender with the ones enrolled at University D. However, since students
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enroll programs based on their scores in the university placement examination, their
characteristics in terms of academic achievement might differ. Similarly, one of the
universities, University A, was a private university. Although the university provides
scholarship, there might be a difference between the pre-service teachers studying at
University A and University D in terms of socio-economic status. However, neither
academic achievement nor socio-economic status were related to the purpose of the
study, and it was thought that the sample of the pilot study represented that of the
main study. Hence, in total 241 teacher candidates enrolled at the aforementioned

universities participated to the pilot study.

The data obtained from the pilot study in relation to “PETA” and ATTP scales were
subjected to factor and reliability analysis to determine the underlying dimensions

and internal consistency of data obtained from the instrument.
3.3.2.1 Perception on Effective Teacher Attributes Scale (“PETA”)

In order to conduct the pilot study of the “PETA” scale, it was administered to 241
undergraduate students enrolled in teacher training programs in University A,

University B and University C. However, only 209 of the data were useable.

Of the participants, 51.20% (n = 107) were from University C, 41.63% (n = 87) were
from University A, and 7.18% (n = 15) were from University B.

Table 3.3

Pre-service Teachers’ Distribution according to University and Gender

University Female Male n %

A 70 17 87 41.83
B 8 7 15 7.21
C 82 24 106 50.96

Also, among them, 76.92% (n = 160) were female, and 23.08% (n = 48) of them
were male. Table 3.3 presents the pre-service teachers’ distribution according to

university and the gender.
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When the participants’ grade level was considered, it was seen that 40.58% (n = 84)
of the participants were 2" graders, 26.57% (n = 55) of them were 3" graders,
31.88% (n = 66) of them were 4™ graders and .97% (n = 2) of them were 5™ graders.
Moreover, Table 3.4 presents the pre-service teachers’ distribution according to

university and grade level.

Table 3.4

Pre-service Teachers’ Distribution according to University and Grade Level

University 2" 3" 4" 5 n %

A 24 19 42 85 41.06
B 10 2 3 15 7.25
C 50 34 21 2 107 51.69
Total 84 55 66 2 207

% 40.58 26.57 31.88 .97 100

When the participants’ programs were examined, it was seen that 38.28% (n = 80) of
the participants were enrolled in FLE, 7.18% (n = 15) of them were enrolled in
CEIT, 20.57% (n = 43) of them were enrolled in EME, 12.44% (n = 26) of them
were enrolled in ESE, 17.70% (n = 37) of them were enrolled in MHED, .96% (n =
2) of them were enrolled in PHED, and 2.87% (n = 6) of them were enrolled in
CHED. Furthermore, Table 3.5 shows the pre-service teachers’ distribution

according to university and major.

Table 3.5

Pre-service Teachers’ Distribution according to University and Major

University FLE CEIT EME ESE MHED PHED CHED n %

A 44 43 87 41.63
B 15 15 7.18
C 36 26 37 2 6 107 51.20
Total 80 15 43 26 37 2 6 209

% 38.2¢ 7.18 20.57 12.44 17.70 .96 2.87 100
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Adequacy of the sample size and the multivariate normality assumptions were
checked before the factor analysis. When the literature was reviewed, it was seen that
there are different views on the adequate sample size for factor analysis. According
to Hair, Anderson, Tatham and Black (1995) the sample size should be at least 100,
however, Tabachnick and Fidell (2007) stated that this number should be at least
300. Moreover, there are other viewpoints regarding with the ratio of sample size to
the number of items in the scale. While Cattell (1978) stated that the sample size
should be 3 to 6 times of the number of items, Gorsuch (1983) suggested that the
sample size should be at least 5 times of the number of items. Furthermore, Everitt
(1975) expressed that the minimum ratio should be 10. By considering the
recommendations of Hair et al. (1995), Cattell (1978) and Gorsuch (1983), a sample

size of N = 209 was considered to be sufficient for the 38-item scale.

In order to reveal the distribution and determine the extraction method, multivariate
normality assumption was checked. According to Fabrigar, Wegener, MacCallum
and Strahan (1999), maximum likelihood is suggested to be used as the extraction
method when the data set has a relatively normal distribution. However, they stated
that if the assumption of multivariate normality is violated, principal axis factoring
should be utilized. To examine the multivariate normality assumption, DeCarlo’s
(1997) SPSS macro was used. According to Mardia’s test, multivariate normality
was violated (Mardia’s test= 572.42, N(b2p) = 15.56, p = .00). Due to the fact that
the distribution of the data was not normal (Costello & Osborne, 2005), principal

axis factoring was used.

Based on the findings regarding the sample size and multivariate normality
assumptions, exploratory factor analysis with principal axis factoring was used in
order to determine the factor structure of perceptions on effective teacher attributes
to omit the items which were not measuring the intended construct (Field, 2009).
Moreover, the Kaiser-Meyer-Olkin Measure of Sampling Adequacy and the Barlett’s
test of sphericity were checked before the analysis. The KMO Measure of Sampling
Adequacy of .92 was marvelous according to the guideline suggested by Kaiser and
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Rice (1974). Similarly, Bartlett’s test was significant (3°= 5728.84, p = .00). Table
3.6 shows the results of the KMO Measure of Sampling Adequacy and Bartlett’s test
of sphericity. The result of the Bartlett’s test showed that the correlation matrix was
different than the identity matrix which means the rejection of the null hypothesis
suggesting that the correlation matrix is an identity matrix (Field, 2009). Thus,

according to Tabachnick and Fidell (2007), a factor analysis was adequate to use.

Table 3.6

The KMO Measure of Sampling Adequacy and Bartlett’s Test of Sphericity for the
Initial Exploratory Factor Analysis

Kaiser-Meyer-Olkin Measure of Sampling Adequacy. .92
Bartlett's Test of Sphericity Approx. Chi-Square 5728.84
df 703
p .00

Lorenzo-Seva (1999) stated that rotation methods enable researchers to interpret
findings by simplifying the factor loading matrix. According to Gorsuch (1983) and
Schmitt and Sass (2011) oblique rotation methods are more adequate for studies in
social sciences since the factors are considered to be correlated. Expecting
correlation between factors, direct oblimin was used as the rotation method. A
principal axis factoring with direct oblimin rotation resulted in seven factors which
have eigenvalues greater than 1. However, the pattern matrix showed that only two
items were loaded on the sixth and seventh factors. Besides, the scree plot was
showing a two-factor structure. Figure 3.3 shows the scree plot of the factors.

The factor analysis was repeated by fixing the number of factors to two. However, it
was seen that the analysis did not reveal meaningful results in that items related with
personal attributes were separated to two dimensions. Then, the analysis was
repeated by fixing the number of factors to one. The factor explained 41.2% of the
total variance. All items, were loaded on the factors at .39 or above. Since the 1%, 2",
and 3" items were relatively weaker than the others (whose factor loadings were .44,

41, and .39, respectively), these items were excluded from the instrument.
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Figure 3.3 Scree Plot of the “PETA” Scale

The results of the pilot study helped understanding the factor structures and omitting
the items. The final version of the scale included 35 items on one dimensions. After
these three items were removed, the exploratory factor analysis was repeated. The
results of the analysis showed that the KMO Measure of Sampling Adequacy of .928
was marvelous (Kaiser & Rice, 1974) and Bartlett’s test was significant (* =
5321.163, p = .00). Therefore, a factor analysis was adequate to use (Tabachnick &
Fidell, 2007). The results of the KMO Measure of Sampling Adequacy and Bartlett’s
test of sphericity can be seen from Table 3.7.

Table 3.7

The KMO Measure of Sampling Adequacy and Bartlett’s Test of Sphericity for the
Second Exploratory Factor Analysis

Kaiser-Meyer-Olkin Measure of Sampling Adequacy .928
Bartlett's Test of Sphericity Approx. Chi-Square  5321.163
df 595
p .00
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Table 3.8

Items and Factor Loadings from One-Factor Solution with Direct Oblimin Rotation:
Eigenvalues and Percentage of Variance

Item Number Factor Loading
ETA26 .80
ETA32 a7
ETA28 7
ETA29 74
ETA34 73
ETA7 73
ETA25 72
ETA30 12
ETA22 72
ETA20 12
ETAl4 .70
ETA21 .70
ETA33 .69
ETA27 .68
ETA9 .68
ETA13 .68
ETA12 .68
ETA18 .68
ETA31 .67
ETA17 .66
ETA16 .65
ETA38 .64
ETAS .62
ETA24 .62
ETAG .61
ETA37 .61
ETA23 .59
ETA1l .55
ETA15 .55
ETA10 54
ETA19 .53
ETA4 51
ETA35 51
ETA36 51
Eigenvalue 15.70
% of Variance 43.32
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According to the factor analysis of 35 items, one factor explained 43.315% of the
total variance, and the factor had an eigenvalue of 15.70. All items were loaded on
one factor with a factor load of .506 or above. According to Hair, Black, Babin,
Anderson and Tatham (2010) factor loadings of .30 to .40 was accepted as a rule of
thumb. Table 3.8 shows the factor matrix for the final factor analysis.

3.3.2.2 Attitudes towards Teaching Profession Scale (ATTP)

The ATTP was administered to 241 undergraduate students enrolled in teacher
training programs in University A, University B and University C. Of the 241 data,
only 219 of them were useable. 6.91% (n = 15) of the pre-service teachers were from
University B, 53.00% (n = 115) of them were from University C and 40.10% (n = 87)
were from University A. Table 3.9 presents the pre-service teachers’ distribution

according to university and the gender.

Table 3.9

Pre-service Teachers’ Distribution according to University and Gender

University Female Male n %

A 70 17 87 40.10
B 7 8 15 6.91
C 89 26 115 53.00

Examining the participants’ grade level, it was seen that 41.20% (n = 89) of the
participants were 2" graders, 27.78% (n = 60) of them were 3" graders, 30.10% (n =
65) of them were 4™ graders and .93% (n = 2) of them were 5™ graders.

Table 3.10

Pre-service Teachers’ Distribution according to University and Grade Level

University 2" 3" 4" 5 n %

A 24 20 41 85 39.35
B 10 3 3 16 7.41
C 55 37 21 2 115 53.24
Total 89 60 65 2 216

% 41.20 27.78 30.10 93 100

88



Table 3.10 presents the pre-service teachers’ distribution according to university and

the grade level.

Moreover, 20.18% (n= 44) of the participants were enrolled in EME, 12.84% (n =
28) of them were enrolled in ESE, 18.81% (n = 41) of them were enrolled in MHED,
92% (n = 2) of them were enrolled in PHED, and 2.75% (n = 6) of them were
enrolled in CHED. Table 3.11 shows the pre-service teachers’ distribution according

to university and major.

Table 3.11

Pre-service Teachers’ Distribution according to University and Major

University FLE CEIT EME ESE MHED PHED CHED n

A 44 43 87
B 16 16
C 37 1 28 41 2 6 115
Total 81 16 44 28 41 2 6 218
% 3716 7.34 20.18 1284 18.81 92 2.75 100

Before the analysis, adequacy of the sample size and the multivariate normality
assumptions were checked. Based on the views of Hair et al. (1995), Cattell (1978)
and Gorsuch (1983), a sample size of N= 219 was considered to be sufficient for the
23 item-scale. In order to examine the multivariate normality assumption, DeCarlo’s
(1997) SPSS macro was used. According to Mardia’s test, multivariate normality
was violated (Mardia’s test= 572.42, N(b2p) = 15.56, p = .00). Since the distribution
of the data was not normal (Costello & Osborne, 2005), principal axis factoring was

utilized.

Based on the findings regarding the sample size and multivariate normality
assumptions, exploratory factor analysis with principal axis factoring was used in
order to determine the factor structure of attitudes towards teaching profession and to
extract the items which were not measuring the intended construct (Field, 2009).
Moreover, the Kaiser-Meyer-Olkin Measure of Sampling Adequacy and the Barlett’s
test of sphericity were checked before the analysis. The KMO Measure of Sampling

Adequacy of .90 was marvelous according to the guideline suggested by Kaiser and
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Rice (1974). Similarly, Bartlett’s test was significant (* = 2515.758, p = .00). Table
3.12 shows the results of the KMO Measure of Sampling Adequacy and Bartlett’s
test of sphericity.

Table 3.12

The KMO Measure of Sampling Adequacy and Bartlett’s Test of Sphericity for the
Initial Exploratory Factor Analysis

Kaiser-Meyer-Olkin Measure of Sampling Adequacy .90
Bartlett's Test of Sphericity Approx. Chi-Square  2515.76
df 253
p .00

Based on the result of the Bartlett’s test, the correlation matrix was found to be
different than the identity matrix which means the rejection of the null hypothesis
suggesting that the correlation matrix is an identity matrix (Field, 2009). Therefore,
according to Tabachnick and Fidell (2007) a factor analysis was adequate to use.
Since the correlation between factors was expected, direct oblimin was used as the
rotation method (Gorsuch, 1983; Scmitt & Sass, 2011).

Scree Plot

Eigenvalue

T T 1 1 11T 1 17 17 1T T T T 7T T T T T T T TT
12 3 4 5 6 7 8 8 10 11 12 13 14 15 16 17 18 19 20 21 22 23

Factor Number

Figure 3.4 Scree Plot of the ATTP Scale
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A principal axis factoring with direct oblimin rotation resulted in four factors with
eigenvalues more than one. However, when the pattern matrix was examined, it was
seen that none of the items were loaded on the fourth factor. Similarly, the scree plot

was suggesting a three-factor structure. Figure 3.4 shows the scree plot for this scale.

The factor analysis was repeated by fixing the number of factors to three. It was
observed that when the number of factors was fixed to three, the analysis revealed
more meaningful results. These three factors explained 48.45% of the total variance.
The factors one to three had eigenvalues of 8.36, 2.24 and 2.08, respectively. All
items were loaded on the factors at .485 or above. However, when the items were
analyzed, it was seen that although they were not measuring the same construct, all
the reverse items (3", 7", 18" and 22" items) came together and formed a
dimension. And, some items were loaded on different dimensions than the ones they
were assigned to. The analysis was repeated after omitting the 3™, 7" and 18" items.
The 14" item loaded on the Competency Beliefs towards Teaching Profession and
Loving the Teaching Profession factors with factor loadings .35 and .29,
respectively. Since the item had a crossloading problem, it was extracted from the
scale, as well. The results of the pilot study helped understanding the factor
structures and revising the items. The final version of the scale included 19 items on
three dimensions. After the four problematic items were removed, the exploratory
factor analysis was carried out again. The results revealed that the KMO Measure of
Sampling Adequacy of .91 was marvelous (Kaiser & Rice, 1974) and Bartlett’s test
was significant (42 = 2113.438, p = .00). Therefore, a factor analysis was adequate to
use (Tabachnick & Fidell, 2007). These values can be seen in Table 3.13.

Table 3.13

The KMO Measure of Sampling Adequacy and Bartlett’s Test of Sphericity for the
Second Exploratory Factor Analysis

Kaiser-Meyer-Olkin Measure of Sampling Adequacy 91
Bartlett's Test of Sphericity Approx. Chi-Square 2113.44
df 171
p .00
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According to the factor analysis of 19 items, three factors explained 50.445% of the
total variance. The factors one to three had eigenvalues of 7.77, 2.17 and 1.21,

respectively. All items were loaded on the factors at .43 or above.

When the pattern matrix was examined, it was seen that two of the items had
crossloading problems. The first item was the 15" item “I can follow my students’
progress.” which loaded on both Competency Beliefs towards Teaching Profession
and Values Attached to Teaching Profession factors with a factor loading of .52, and
40, respectively. The second one was the 9™ item “I believe I will be a good teacher”
which loaded on both Competency Beliefs towards Teaching Profession and Loving
the Teaching Profession factors with a factor loading of .43, and .39, respectively.

Table 3.14

Items and Factor Loadings from Three-Factor Solution with Direct Oblimin
Rotation: Eigenvalues and Percentage of Variance

Factor Loading

Item Number CBTTP VATP LTP
A21 12 -.10 -.09
Al3 12 -.04 A1
Al .56 .09 27
A5 .53 .05 .28
Al7 53 .25 .26
Al5 .52 40 .03
All 44 .33 A1
A9 43 22 .39
Al2 .01 73 -.14
A20 13 .70 -.16
Al6 -.00 .67 .20
A23 -.07 .62 .00
A8 -.15 .60 .09
A4 .09 .58 .09
Al9 .35 .56 -12
Al10 A1 A2 .57
A2 31 19 .52
A6 .25 .04 .50
A22 -.05 -.08 48
Eigenvalues 7.77 2.17 1.21
% of Variance 38.54 8.64 3.27
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Moreover, it was seen that all items, except one, loaded on the factors which they
were written for. Although the 19" item “I can consider individual differences” was
considered to be related with Competency Beliefs towards Teaching Profession
factor, based on the results of the factor analysis, it was found to be loaded on the
Values Attached to Teaching Profession factor with a factor loading of .556. Table

3.14 shows the pattern matrix.

Osborne (2015) stated that the factor correlation matrix shows correlations between

the factors. Table 3.15 provides information on factor correlations.

Table 3.15

Factor Correlation Matrix from Three-Factor Solution with Direct Oblimin Rotation

Factor CBTTP VATP LTP
CBTTP 1.00 44 43
VATP 44 1.00 .26
LTP 43 .26 1.00

During the pilot study of the instrument, the researcher noted the important
experiences on data collection. First, it was seen that the phrase number of semester
related with participants’ demographic information in the first part of the instrument
was not understood by the participants. Second, since some of the items in the
second part of the instrument did not include the phrase education-themed movie,
some of the participants tended to report their experiences on movies other than the
education-themed ones. Finally, since the last four items of the “PETA” scale of the
instrument were on another page, some participants did not see the items and left
them empty.

Considering the read-aloud sessions, expert opinions, observations during data
collection and the analysis of the pilot study, the instruments were revised in terms of
their structures and the items included. The final version of demographic information
form consisted of four items in the first part, and five items in the second part. In

order to prevent confusion, some of the items were rephrased, however, none of the

93



them were deleted. In the first part, the phrase number of semester was restated as
number of semester spent on the department except the prep-school. Furthermore, the
phrase if you have seen an education-themed movie before was added to the 2", 3",
4™ and 5™ items of the second part. Three items were deleted from the “PETA” scale,
and the number of items were reduced to 35. Similarly, four items were deleted from
the ATTP scale, and the final version of the scale consisted of 19 items. The final
versions of the instruments were examined by the METU Human Subjects Ethics
Committee, and given approval to be used in order to collect data from pre-service

teachers (see Appendix A).
3.3.2.3 Validity and Reliability of the Instruments

In the following, validity and reliability analysis regarding the data collected through
the instruments (i.e. “PETA” and ATTP scales) are provided.

3.3.2.3.1 \Validity of the Instruments

As stated by Fraenkel et al. (2015, p. 149), validity refers to “the appropriateness,
correctness, meaningfulness and usefulness” of the data collected through
instruments. In order to provide evidence for the validity of the data collected via the
instruments, three types of validity evidences were considered, namely, face-validity,
content validity and construct validity. The face-validity and content validity of the
instruments were ensured by having judged the adequacy of the sampling and the
format of the instruments including printing clarity, font size and clarity of
instructions by the experts as suggested in Fraenkel et al. (2015). In order to provide
evidence for content validity and face-validity, the instruments were developed based
on a thorough review of the literature. Then, the instruments were tested with three
interviewees enrolled in different teaching programs at University D, and expert
opinion was received from six experts specialized in either Curriculum and
Instruction or Measurement and Assessment. Revisions were made by considering
the suggestions and comments received from the experts and interviewees.

Moreover, in order to ensure the construct validity of the instruments, the variables
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which are measured were defined carefully, items were written for these variables

and factor analysis was conducted to ensure the factor structure.
3.3.2.3.2 Reliability of the Instruments

In an attempt to find out whether the data collected through the instruments are
reliable, Cronbach’s alpha coefficient was calculated for Perceptions on Effective
Teacher Attributes (“PETA”) and Attitudes towards Teaching Profession (ATP)
scales. The Cronbach alpha coefficient was found to be .96 for the one-factor
“PETA” scale. The analysis was repeated for each of the factors of the three-factor
scale, ATP. Analysis of reliability resulted in Cronbach alpha coefficients of .89 for
Competency Beliefs towards Teaching Profession (CBTTP), .83 for Values Attached
to the Teaching Profession (VATP), and .69 for Loving the Teaching Profession
(LTP). Although Nunnally (1978) stated that Cronbach’s alpha coefficient should be
at least 0.70, Sekaran (2006) argued that the .70 range is considered to be acceptable.
Also, according to Hair, Black, Babin and Anderson (2013), alpha values between
.60 and .70 are considered to be the lower limit for acceptability. Therefore, alpha
values of the dimensions CBTTP, VATP, and LPT were considered to be satisfying

the treshold value for reliability.
3.3.2.4 Internal and External Validity of the Study

In the following sections, potential threats to internal validity of the study, the ways
to overcome these threats and evidence for external validity of the study are

presented.
3.3.2.4.1 Internal Validity of the Study

Apart from validity of the scores obtained through the instruments, internal validity
of the study was another important aspect to consider. According to Fraenkel et al.
(2015), internal validity means that the differences observed on the dependent
variables are caused only by the independent variable rather than other variables. In

order to make sure the study’s internal validity, certain threats to internal validity

95



were considered and tried to be minimized as much as possible. Fraenkel et al.
(2015) stated that mortality, location, instrumentation and instrument decay are the

main threats in survey design research.

Mortality or loss of subject is one of the threats to internal validity of the study and it
means losing some of the participants during the study (Fraenkel et al., 2015). The
current study utilized a cross-sectional survey design which means that data were
collected from a predetermined population at one time period (Fraenkel et al., 2015).
Moreover, none of the participants who agreed to respond to the data collection
instruments returned the instruments. Therefore, the study was not subject to

mortality threat.

Location threat is defined as the possible impact of certain locations on the results of
the study (Fraenkel et al., 2015). Since the data were collected at different locations
at University D, the study might be subject to location threat. In order to minimize
the location threat, all the data were collected in classrooms. Although there are
differences among the classrooms, most of the classes in Education Faculty of
University D in which the data were collected are similar in terms of physical
conditions such as size, lightening, ventilation and heating, instructional materials
(e.g. desks, whiteboard, bulletin boards), and technological equipment (e.g.
computer, projector and smartboard). Moreover, because of the nature of the current
study, location did not cause any kind of advantage or disadvantage on the

participants.

According to Fraenkel et al. (2015), if the scores obtained through the instrument are
not valid, it can lead to instrumentation threat to internal validity. After the data
collection, face validity, content validity and construct validity of the instruments
were checked through read-aloud sessions, expert opinions and factor analysis,
respectively. Since the validity of the data collected by the instruments was ensured,

this study was not subject to instrument threat.
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As stated by Fraenkel et al. (2015), if the instrument or the scoring of the data is
manipulated as the study progresses, it may lead to instrument decay threat to
internal validity. During the data collection of the study, no changes were made in
the data collection instruments. However, to eliminate this threat and to make sure
the accuracy of data entry was not jeopardized by external factors such as fatigue, the
data set was controlled twice after all the data were entered to SPSS and Office Excel

programs.

In addition to these threats, subject characteristics, data collector characteristics and
bias, history and subject attitude were considered to be possible threats to the internal
validity of this study. Fraenkel et al. (2015, p. 168) explained subject characteristics
threat as “the selection of people for a study may result in the individuals differing
from one another in unintended ways that are related to the variables to be studied”.
The data were collected from only the students enrolled in teaching programs at
University D, where most of the subject characteristics such as maturity, intelligence,

reading ability, ethnicity and socioeconomic status were similar.

According to Fraenkel et al. (2015), data collector characteristics such as gender, age
or ethnical origin may affect the data collected from the participants and create a
threat to the study’s internal validity if they are related to the variables which are
investigated in the study. Since the researcher could not take part in the whole data
collection process, a few researchers took part in distributing and collecting the
instruments. Although the gender of these researchers was different, there were not
any significant differences among the characteristics of data collectors. Moreover,
the existing differences were not threat to the nature of the data collected from the
participants. Thus, it can be stated that the characteristics of data collectors did not

cause a threat to the internal validity of the study.

Similarly, Fraenkel et al. (2015) stated that in some cases data collectors or the

scorers might cause the distortion of data for example by allowing more time for

participants to respond to the instruments. In order to minimize data collector bias,

the procedures for data collection was standardized as suggested by Fraenkel et al.
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(2015). Before the data collection, separate meetings were held with the data
collectors. Both written and verbal information was shared with data collectors and
they were reminded about the duration of the data collection procedure, the seating
arrangement and the extent to which they are allowed to interact with the
participants. Through these meeting the data collection process was tried to be
standardized as much as possible. After the data collection, a follow-up meeting was
held with data collectors in order to learn about how the data collection process went
and the problems they faced with, if any, while collecting the data so as to make sure

all participants were provided with equal amount of time and knowledge.

Another possible threat to internal validity is history which is defined as the impact
of unplanned events which occur during data collection on the participants’
responses (Fraenkel et al., 2015). As stated before, after the data collection, meetings
were held with the researchers who took part in collecting the data in order to make
sure the circumstances under which the data were collected were similar to one
another. Neither the researcher herself nor the other data collectors reported any kind
of unexpected or unplanned incidents that occurred during the data collection.

Therefore, it is assumed that the study was not subject to history threat either.

Fraenkel et al. (2015) further explained that the attitude of participants i.e. how they
perceive a study may create a threat to internal validity of the study, as well. In order
to eliminate this threat, the study was conducted under standardized conditions as
suggested by Fraenkel et al. (2015). Through the meetings held with data collectors,
it was made sure that all participants were informed about the purpose of the study
and were provided with the same amount of information regarding what was
expected from them. The participants were stated that participation to the study is on
a voluntary basis and that they can stop responding to the instruments whenever they
want. They were also ensured about the confidentiality and anonymity of the
responses they provided. Then, informed consent forms (see Appendix C) were filled
by the participants. Finally, information on the participants and on the details

regarding the study (e.g. the place and time of the implementation and the unplanned
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events took place during the implementation) was obtained so as to control attitude

of subjects threat to internal validity (Fraenkel et al., 2015).
3.3.2.4.2 External Validity of the Study

Fraenkel et al. (2015) further stated that the external validity of the study is related to
the extent to which the findings of a study can be generalized to a population. In
order to ensure the present study’s external validity, both population generalizability
and ecological generalizability were considered. According to Fraenkel et al. (2015),
population generalizability is associated with the sample’s representativeness of the
population. They stated that to be able to make generalizations in studies utilizing
nonrandom sampling, data should be presented to show that the sample represents
the population on at least some of the relevant variables. Moreover, the sample
should be depicted in depth so as to enable other researchers to determine the extent
to which the results are applicable to other studies/individuals (Fraenkel et al., 2015).
In this study, the majority of the students enrolled in 2™, 3" and 4™ grades of
Elementary Mathematics Education, Elementary Science Education, Mathematics
Education, Physics Education, Chemistry Education, English Language Teaching
and Computer Education and Instructional Technology programs at University D
were reached and included in the sample. Therefore, the sample is considered to be
representative of the target population, and the findings can be generalized to pre-

service teachers with similar characteristics.

On the other hand, ecological generalizability is defined as the extent to which the
findings can be generalized to different settings or situations. As declared earlier, the
study was carried out at University D, and all data were collected in regular
classrooms. During the data collection, no manipulation was done to the classroom
environment, no intervention was made or no materials, except for the data collection
instruments, were utilized. The findings of the study can be generalized to other
studies conducted under similar conditions. Considering the evidences provided for
the population and ecological generalizability of the study, it can be concluded that
the study’s external validity was ensured.
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3.4 Data Collection Procedure

Before the collection of data, an application was done to the Human Subjects Ethics
Committee in University D during the fall semester of the academic year 2018-2019
in order to receive necessary approvals for data collection instruments. Data for the
main study were collected during the spring semester of the academic year 2018-
2019 from teacher candidates studying at University D. Starting in the last week of
March 2019, data collection was finished in the first week of May 2019. In total, this

procedure was completed in seven weeks.

The courses and classes from which the data would be collected were determined
conveniently and permissions were received from academics in order to collect data
in their classes. A few researchers took part in data collection process. Before the
data collection, each researcher was informed about the purpose of the study, the
instruction that should be given to the participants and to what extent they are
allowed to interact with the participants. The participants were asked to respond to
the instruments which aim to acquire knowledge about their demographic
information, determine their attitudes towards teaching profession and perceptions on
the attributes of effective teachers. Before the data collection, they were informed
that participation to the study was voluntary and they were free to stop responding to
the instruments whenever they want to. All intruments, including the demographic
information form, “PETA” scale and ATTP scale, were administered in one session

which lasted 15 to 20 minutes.
3.5 Data Analysis Procedure

After the data were collected, the instruments were checked in order to omit
problematic ones. The data obtained through the first part of the demographic
information form, “PETA” scale and ATTP scale were entered to SPSS, and the ones
obtained through the second part of the demographic information form were entered

to Microsoft Excel. All data were screened in order to detect misentries.
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The Statistical Package for the Social Sciences (SPSS) was used for analyzing the
quantitative data (IBM Corp, 2016), and both descriptive and inferential statistics
were utilized in the analyses. Before these analyses, preliminary analysis was carried
out, and 27 cases were removed since they were not usable. Then, Little’s Missing
Completely at Random test was performed. Since the missing data were missing
completely at random (MCAR), mean substitution, one of the most commonly

utilized method, was used for the missing values (Hair et al., 2013).

The data obtained through the demographic information form regarding the
characteristics of the participants (i.e. gender, major and grade level) were
investigated by utilizing descriptive statistics. For the qualitative data, which were
obtained in an attempt to answer the first research question, descriptive content
analysis was utilized. According to Fraenkel et al. (2015, p. 476), it is used in order
to “study human behavior in an indirect way, through an analysis of their
communications”. In order to use this method, information gathered from the
participants was examined and converted into categories. More clearly, first, pre-
service teachers’ responses were entered to Excel, and the movies reported by the
participants were investigated to determine whether they were education-themed
movies or not. After deleting the irrelevant ones, the education-themed movies seen
by the participants were listed. Second, for each movie, the number of participants
who have seen it, and where the participants have seen the movie was determined.
Third, for each movie, the reasons why participants have seen it more than once, and
the reasons why they were influenced by it were investigated. The participants’

responses were grouped under categories.

Assumptions of one-way multivariate analysis of variance (MANOVA) such as the
appropriateness of the data set, absence of univariate and multivariate outliers,
univariate and multivariate normality, absence of multicollinearity, and homogeneity
of variance and covariance matrices were checked (Field, 2009; Hair et al., 2013;
Tabachnick & Fidell, 2012) prior to the analysis. Based on the assumption check, the
data set was appropriate for the analysis since the dependent variables, pre-service
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teachers’ perceptions on effective teacher attributes and their attitudes towards
teaching profession, were measured at the interval scale, independent variables
consisted of at least two categorical and independent groups, independence of
observations was ensured, and the sample size was adequate. Skewness and kurtosis
values, Q-Q plots of the dependent variables, and the histogram of the distribution of
mean scores of attitudes held by pre-service teachers towards teaching profession
provided evidence for univariate normality of the data set. Moreover, Mardia’s test
indicated that the multivariate normality assumption was met. Box’s M test,
conducted for independent variables, showed that there was no violation of the
homogeneity of covariance matrices assumption. Similarly, Levene’s test revealed
that homogeneity of variance assumption was met. In addition, Pearson correlation
coefficient between dependent variables indicated absence of multicollinearity.
Lastly, since the data set was screened before the analysis, there were no violation of
absence of univariate and multivariate outlier assumptions. Detailed information
regarding the assumptions of MANOVA was provided in Chapter 4 under 4.3
Assumptions of Multivariate Analysis of Variance (MANOVA) section. Since the
assumptions were met, in total, five MANOVAs in relation to the second and fourth
research questions and the related sub-research question were run to examine the
individual influence of each independent variable, namely seeing an education-
themed movie, number of education-themed movies seen, gender, major and grade
level on pre-service teachers’ perceptions on effective teacher attributes and attitudes

towards teaching profession.

Then, in relation to the third research question, both descriptive analysis and
inferential statistics were utilized. First, descriptive analysis was conducted to
identify pre-service teachers’ perceptions on effective teacher attributes and their
attitudes towards the profession. Second, Pearson correlation coefficient was
calculated in order to determine whether there was a relationship between

perceptions on effective teacher attributes and attitudes towards teaching profession.
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3.6 Assumptions of the Study

A convenience sampling was used, and a sample of pre-service teachers from all
majors at University D, except early childhood education, was included in the study.
Therefore, it is assumed that the sample represents the accessible population.
Furthermore, participants were ensured about their anonymity and the confidentiality
of their data, and the names of the universities where the data were collected were
not reported. For that reason, it is assumed that they responded to the instruments

honestly.
3.7 Limitation of the Study

University D was conveniently selected among other public universities in Ankara,
and only the 2", 3 and 4™ year pre-service teachers attending to FLE, CEIT, EME,
ESE, MHED, PHED and CHED were included in the study. Therefore, the sample
used in this study may not represent all teacher candidates in Ankara, and the results
cannot be generalized to the whole population of pre-service teachers in Turkey.
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CHAPTER 4

RESULTS

In this chapter, the results obtained in the study are presented. First, preliminary
analysis, including data screening, is described. Second, the characteristics of the
participants (i.e. gender, major, and grade level) are demonstrated in order to
describe the profile of the pre-service teachers. Third, pre-service teachers’
experience with education-themed movies (i.e. whether they have seen an education-
themed movie and the number of education-themed movies they have seen) is
presented. Fourth, the assumptions and the results of the analysis of Multivariate
Analysis of Variance (MANOVA) pertaining to the second research question are
reported. Fifth, the findings regarding pre-service teachers’ perceptions on attributes
of effective teachers, their attitudes towards teaching profession and the relationship
between these variables are mentioned. Then, the assumptions and the findings of the
MANOVAs regarding the fourth research question are given. Lastly, a brief

summary of the results of the study is provided at the end of the chapter.
4.1 Preliminary Analysis

Before conducting the main analyses, the accuracy of the data entry and the presence
of missing data were investigated. 27 cases were removed from the data set since
they were not usable. Then, Little’s Missing Completely at Random test was
performed. Since the data were missing completely at random (MCAR), mean
substitution was used for completing the missing values (Hair et al., 2013). Then,
both univariate and multivariate outliers were checked. In order to examine the
univariate outliers, z scores of the mean scores of dependent variables i.e.
perceptions on effective teacher attributes and attitudes towards teaching profession

were separately calculated. When the z scores were examined, it was seen that there
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was no score above the standardized score of 3.29 and below -3.29 for the pre-
service teachers’ attitudes towards teaching profession implying that there were no
univariate outliers (Tabachnick & Fidell, 2012). However, two cases had z scores
below the standardized score of -3.29 for the pre-service teachers’ perceptions on
effective teacher attributes implying that they might be outliers (Tabachnick &
Fidell, 2012). These two cases were eliminated from the data set (Ak, 2008). After
deleting the univariate outliers, Mahalonobis distance (D?) was calculated in order to
determine the multivariate outliers. Based on this, 2 cases were found to be
exceeding the critical chi square value of 13.82 (df = 2, p = .001). Therefore, these
cases were deleted from the data set, as well.

4.2 Characteristics of the Participants

In order to investigate the characteristics of the participants, quantitative methods i.e.
descriptive statistics were utilized. In total of 427 pre-service teachers responded to
the data collection instruments administered in a single session. However, only the

data gathered from 396 pre-service teachers were usable.

Table 4.1

Characteristics of the Participants regarding Their Gender, Major and Grade Levels

Independent Variables Groups n %
Gender Female 315 79.55
Male 81 20.45
Major FLE 177 44.70
CEIT 40 10.10
EME 77 19.44
ESE 81 20.45
SSME 21 5.30
Grade Level 2" Grade 108 27.27
3" Grade 166 41.92
4™ and 5" Grade 122 30.81

Out of 396 participants, 79.55% (n = 315) were female and 20.45% (n = 81) were
male. Among them, 44.70% (n = 177) were enrolled in FLE, 20.45% (n = 81) were
enrolled in ESE, 19.44% (n = 77) were enrolled in EME, 10.10% (n = 40) were
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enrolled in CEIT, and 5.30% (n = 21) were enrolled in SSME. When the grade levels
of the respondents were examined, it was seen that 41.92% (n = 166) of them were
3" graders, 30.81% (n = 122) of them were 4™ and 5" graders, and 27.27% (n = 108)
of them were 2" graders. Table 4.1 presents the pre-service teachers’ characteristics
regarding their gender, major and grade levels. Although the demographic
information form also included an item for pre-service teachers to report the number
of semesters they have spent in their departments except the prep-school, the item
was not comprehended by the participants and the data obtained for the semester

variable were not used in the study.
4.3 Experiences of Pre-service Teachers with Education-themed Movies

The first research question aimed to investigate pre-service teachers’ experiences
with education-themed movies regarding the number of participants who have seen
an education-themed movie before, the names of the education-themed movies seen
by pre-service teachers, the reason for seeing a movie more than once and the reason
for being impacted by a movie. To this end, the data collected through the
demographic information form were analyzed by utilizing both quantitative and

qualitative methods.

Table 4.2

Characteristics of the Participants regarding Their Experiences with Education-
themed Movie

Independent Variables Groups n %

Seeing an Education-themed Movie Yes 371 93.69
No 25 6.31

Number of Education-themed Movies Seen 0 25 6.31
1 83 20.96
2 117 29.55
3 85 21.46
4 52 13.13
5 or more 34 8.59

Based on the pre-service teachers’ responses, 93.69% (n = 371) of them have seen at
least one education-themed movie before, and 6.31% (n = 25) of the participants
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have not seen an education-themed movie. Among these participants, 29.55% (n =
117) of them have seen two education-themed movies, 21.46% (n = 85) of them have
seen three education-themed movies, 20.96% (n = 83) of them have seen one
education-themed movie, 13.13% (n = 52) of them have seen four education-themed
movies, and 8.59% (n = 34) of them have seen five or more education-themed
movies. Table 4.2 presents the pre-service teachers’ characteristics regarding their

experiences with education-themed movies.

To further investigate pre-service teachers’ experience with education-themed
movies, their responses to the open-ended questions were subjected to descriptive
content analysis. First, the name and the number of the education-themed movies the
respondents have seen were identified. Next, for each movie, the number of
participants who have seen it was counted. Then, the responses were examined to
find out whether they have seen a movie more than once and to identify the reasons
behind re-watching it. To this end, participants’ responses were grouped under
several categories. Finally, in an attempt to understand whether pre-service teachers
were impacted by education-themed movies and to clarify the reasons behind being
influenced, the same process was followed, and categories were formed for the
responses provided by pre-service teachers.

Examining the responses, among the movies the participants have seen, 36 of them
were identified as education-themed movies based on the operational definition made
for the current study. These movies were about special education (i.e. education of
impaired students and students with learning disabilities like dyslexia), barriers to
education (i.e. language barrier and financial status), student-teacher relationships,
classroom management and instructional methods, effective teacher attributes (i.e.
personal and professional attributes) and education systems (i.e. information and
criticism on education system). Table 4.3 presents the name of the education-themed
movies seen by the participants, the number of participants who have seen these

movies, and where they have seen them.
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Table 4.3

The Name of the Education-themed Movies, the Number of Pre-service Teachers

Who Have Seen These Movies and Where They Have Been Seen

Name of the Movie

Number of Viewers

Place It Was Seen

Taare Zameen Par
Dead Poets Society
Iki Dil Bir Bavul
Ron Clark Story

3 Idiots

Good Will Hunting
Freedom Writers
Stand and Deliver
Detachment

Les Choristes
Entres les Murs
Black

Gifted

Whiplash

Mona Lisa Smile
Front of the Class
Home

Koy Enstitiileri Belgeseli
School of Rock
Bad Teacher

To Sir, with Love
White Man's Last Burden
Phoebe in Wonderland
Dangerous Minds
Blackboard Jungle
Great Debaters
Selam

Ogretmen

Not One Less
Topragin Cocuklari
Music of Heart

Le Plus Beau Métier Du Monde

Coach Carter
Yiicel’in Cigekleri
Only the Strongest

221
170
103
91
80
72
46
43
24
18

PR RPRRPRPRRRPRPRPNNNOMNOMNRNNNNA U U0 ©

In and out of class
In and out of class
In and out of class*
In and out of class
In and out of class*
In and out of class
In and out of class
In and out of class
In and out of class
In and out of class
In and out of class
In and out of class
Out of class

Out of class

Out of class

Out of class

In class

Out of class

Out of class

Out of class

Out of class

Out of class

Out of class

Out of class

In class

Out of class

Out of class

Out of class

Out of class

Out of class

Out of class

Out of class

Out of class

Out of class

Out of class

* Seen both in high school and university
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As seen in Table 4.3, of the education-themed movies watched, some of them (e.g.
Taare Zameen Par, Dead Poets Society, Iki Dil Bir Bavul) stood out as the most
popular ones among the pre-service teachers, whereas some movies were seen by
only few participants. Among the movies reported by pre-service teachers, 2 of them
(i.e. Home, and Blackboard Jungle) were only seen in a class either in high school or
university, 22 of them (i.e. Gifted, Whiplash, Mona Lisa Smile, Front of the Class,
Koy Enstitiileri Belgeseli, Not One Less, Topragin Cocuklari, Music of Heart, Le
Plus Beau Meétier Du Monde, Coach Carter, Yiicel’in Cicekleri, Great Debaters,
Only the Strongest, Bad Teacher, Benim Diinyam, Phoebe in Wonderland, To Sir,
with Love, White Man's Last Burden, School of Rock, Dangerous Minds, Ogretmen
and Selam) were only seen outside the class, and 12 of them (i.e. Taare Zameen Par,
Dead Poets Society, Iki Dil Bir Bavul, Ron Clark Story, 3 Idiots, Good Will Hunting,
Freedom Writers, Stand and Deliver, Detachment, Les Choristes, Entres les Murs

and Black) were seen both in and outside a class (i.e. dormitory, home, or cinema).

When the participants’ responses were analyzed, it was seen that 18 of the education-
themed movies, which are Entres les Murs, Whiplash, Mona Lisa Smile, Home, Koy
Enstitiileri Belgeseli, Bad Teacher, To Sir, with Love, White Man’s Last Burden,
School of Rock, Dangerous Minds, Ogretmen, Blackboard Jungle, Selam, Topragin
Cocuklari, Le Plus Beau Métier Du Monde, Great Debaters, and Only the Strongest,
were only seen once. Furthermore, 18 of the education-themed movies, which are
Taare Zameen Par, Dead Poets Society, Iki Dil Bir Bavul, Ron Clark Story, 3 Idiots,
Good Will Hunting, Freedom Writers, Stand and Deliver, Detachment, Les
Choristes, Black, Gifted, Front of the Class, Benim Diinyam, Phoebe in Wonderland,
Not One Less, Music of Heart and Yiicel’in Cicekleri, were seen more than once.
Based on their responses, the participants have seen these movies more than once

because of several reasons.

After examining the responses that pre-service teachers provided, it was seen that
most of them have seen an education-themed movie before since they liked watching

movies about education, were interested in Indian movies or some of the actors
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playing in these movies. Besides, it was found out that there are other reasons why
pre-service teachers have seen these movies more than once. These reasons were
grouped under eight categories: storyline and messages, teacher characteristics,
criticism on education system, being relatable, characters, being informative, being
guiding and motivating, and being used as an instructional material. Some of the pre-
service teachers stated that they watched these movies more than once since their
storyline and the messages given in the movies were impressive, inspiring and
broadening individuals’ horizons. They also stated that these movies showed how
education was carried out in real life, how individuals were educated based on
patterns instead of their wills or talents, how individuals could change through proper
education, how teachers could help children regain their confidence, and the way
teachers created rapport with students. According to their responses, these teacher
candidates were intrigued to see the development of students, the teacher profiles
represented in these movies, the teachers’ attributes and attitudes towards the
students, and the relationships built between teachers and students, as well. As stated
by the pre-service teachers, the fact that these movies make criticisms on education
system made them re-watch these movies, and they helped individuals discover the
problems of education systems through summarizing today’s education system and
representing its mistakes. Furthermore, having a great influence on guiding and
helping one make life decisions, being relatable to one’s live, the fact that these
movies were exemplifying how teaching profession should be carried out, and how
education should be like caused participants to watch these movies again. Besides the
intrinsic reasons, some candidates have seen these movies twice or more since they
were used as an instructional material in different classes or assigned as a course
requirement. Also, the responses that do not fall into these categories were labeled as
other reasons. These were pre-service teachers’ will to show the movies to their
families and friends, to remember their contents, to approach them from another
perspective after gaining experience and awareness on education, and to make
connections between the movie and the classes taken. Among the respondents, some
of them said that despite not seeing them more than once, they want to watch these

movies again since they were impacted by their storyline and want to remember
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them. Moreover, pre-service teachers have a desire to re-watch these movies as they
believe that movies give a different point of view and provide an adequate critique of
the society. Lastly, some participants reported that they would like to see more

education-themed movies.

Afterwards, the responses were investigated in order to find out whether the pre-
service teachers were influenced by these movies and the reasons why the movies
influenced them. Based on the responses, 26 of the education-themed movies, which
are Taare Zameen Par, Dead Poets Society, Iki Dil Bir Bavul, Ron Clark Story, 3
Idiots, Good Will Hunting, Freedom Writers, Stand and Deliver, Detachment, Les
Choristes, Entres les Murs, Black, Gifted, Mona Lisa Smile, Front of the Class,
Home, Kéy Enstitiileri Belgeseli, Benim Diinyam, Phoebe in Wonderland, Dangerous
Minds, Blackboard Jungle, Topragin Cocuklar:, Music of Heart, Le Plus Beau
Meétier Du Monde, Coach Carter, and Only the Strongest, influenced some of the
participants who have seen them.

According to the participants’ responses, most of them have been influenced by these
movies. When the reasons why pre-service teachers were influenced by these movies
were investigated, five categories emerged. These categories were teacher
characteristics, storyline and the messages, being relatable and guiding, criticism on
education system, and being informative about education, classroom and school
environment, and teaching profession. Teacher characteristics in terms of the
teachers’ relationships with their students, their efforts for helping students improve
themselves, how they helped students discover their wills and talents, their attitudes
towards students, the instructional methods they used, and the fact that the teachers
did not only give lectures but also touched students’ lives had an influence on pre-
service teachers who have seen these movies. According to the respondents, the
storyline and the messages given in these movies influenced them, as well. They
noted that these education-themed movies were influential in that they were showing
how inadequate teachers and the education system, which focuses on rote

memorization, could make students’ lives difficult, how teachers can change the lives
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of students, that everyone can achieve when they are given an opportunity and
emphasizing that all children have their own characteristics and talents, and they can
be successful if they are guided based on their strengths. Additionally, respondents
stated that they were impressed to see teachers’ struggle against difficult conditions
and the results of their efforts. Among the respondents, some of them stated that
these education-themed movies were influential as they were relatable to individuals’
lives, and guiding since they showed the problems teachers can come across while
pursuing the profession. Furthermore, the participants were impressed either because
they had someone with dyslexia at home or in the neighborhood, or because the
teachers set a role model for them. Another reason why pre-service teachers were
impacted was the criticisms on education system made in the movies. Based on their
responses, these movies were highlighting the problems in the education system,
criticizing the education system which focused on rote-learning and how students
were assessed, and showing the problems of the education system and the obstacles
that teachers might face with. In addition, pre-service teachers were influenced by
these movies since they were informative about education, teaching profession, and
classroom and school environment. According to their responses, these movies were
pointing out to the necessity and importance of inclusive education, showing that
care and love are at the forefront of education, emphasizing the difference between
education and instruction, and informing about problem solving and classroom
management. Through these movies, teacher candidates were also informed about
how effective teachers should be like, the impact of teachers’ attitudes and
perspectives on students, the fact that each child has a special talent and teachers
should care about the students and guide them based on their talents rather than
giving lectures, and how challenging teaching profession can be. Moreover, showing
that being a teacher was not only about transmitting knowledge but also touching
students’ lives, and the fact that the main characters were teachers who broadened
students’ horizons and made positive impacts on their educational lives impressed
pre-service teachers. Finally, some of the participants stated that they were
influenced by the movie since they like watching movies about teaching profession.

However, 10 of the education-themed movies, which are Whiplash, Bad Teacher, To
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Sir, with Love, White Man’s Last Burden, School of Rock, Ogretmen, Selam, Not One
Less, Yiicel'in Cicekleri, and Great Debaters, were not considered as the most
influential education-themed movies by the participants. Besides, except Not One

Less and Yiicel in Cicekleri, these movies were not seen more than once.

4.4 Influence of Education-themed Movies on Pre-service Teachers’ Perceptions

on Effective Teacher Attributes and Attitudes towards Teaching Profession

The second research question aimed to investigate the influence of education-themed
movies on pre-service teachers’ perceptions on effective teacher attributes and
attitudes towards teaching profession. The independent variables were seeing an
education-themed movies and number of education-themed movies seen by pre-
service teachers. The influence of each independent variable was examined
separately by conducting one-way Multivariate Analysis of Variance (MANOVA)
after checking the assumptions of one-way MANOVA. These assumptions are
having interval or ratio scale of measurement on the dependent variables, having an
independent variable which consists of two or more levels, having independent
observations, adequacy of sample size, absence of univariate and multivariate
outliers, univariate and multivariate normality, absence of multicollinearity, and
homogeneity of variance and covariance matrices (Field, 2009; Hair et al., 2013;
Tabachnick & Fidell, 2012).

First of all, the appropriateness of the data set was determined in terms of having at
least two dependent variables which were on a continuous scale. Both pre-service
teachers’ perceptions on effective teacher attributes and attitudes towards teaching
profession were measured at the interval scale by using 5-point Likert type scales
indicating that the assumption was met. Second, each of the independent variables
consisted of at least two categorical and independent groups (i.e. the independent
variable ‘seeing an education-themed movie’ had two levels i.e. the ones who
haven’t seen an education-themed movie, and the ones who have seen at least one
education-themed movie, and ‘number of education-themed movies seen by pre-
service teachers’ had six levels).
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Independence of observations assumption was met since data were collected from
independent and separate participants, and there was not a relationship among the
observations in each group. According to Hair et al. (2013), in order the conduct
MANOVA, the minimum sample size in each cell should be greater than the number
of dependent variables. Moreover, a recommended minimum sample size for each
cell is stated as 20 observations. Since there were only two dependent variables in
this study, which are perceptions on effective teacher attributes and attitudes towards
teaching profession, and at least 20 observations in each cell, the sample size

assumption was met.

Table 4.4

Skewness and Kurtosis Values

Dependent Variable Skewness Kurtosis
Statistic SE Statistic SE

Perception on Effective Teacher  -1.37 12 94 25

Attributes

Attitudes  towards  Teaching  -.70 12 .05 25

Profession

The univariate normality assumption was checked by examining skewness and
kurtosis values, Shapiro-Wilk’s W and Kolmogorov-Smirnov D test results, Q-Q
plots and histograms. Skewness and kurtosis values for the dependent variables were
between -3 and +3. So, the data obtained from the pre-service teachers had a normal
distribution according to skewness and kurtosis, and normality assumption was not

violated. Table 4.4 presents skewness and kurtosis values.

Table 4.5

Kolmogorov- Smirnov and Shapiro- Wilk Values

Dependent Variable Kolmogorov-Smirnov Shapiro-Wilk
Statistic ~ df p Statistic df p

Perception on Effective Teacher .20 396 .00 81 396 .00

Attributes

Attitudes  towards  Teaching .09 396 .00 .96 396 .00

Profession

114



In addition to the skewness and kurtosis values, Kolmogorov-Smirnov D and
Shapiro-Wilk’s W tests were conducted in order to check normality. Kolmogorov-
Smirnov and Shapiro-Wilk tests indicated that normality assumption was violated.

The results of these tests are presented in Table 4.5.

In order to present more evidence on normality of the distribution, Q-Q plots and
histograms were examined. Based on the Q-Q plots, distributions are slightly normal
indicating that the normality assumption is satisfied. When the histograms were
checked, it was seen that the distribution of mean scores of pre-service teachers’
attitudes towards teaching profession was slightly normal. However, that of pre-
service teachers’ perceptions on effective teacher attributes was skewed indicating a
violation of the normality assumption. To sum up, although the assumption of
normality was violated based on the Kolmogorov-Smirnov D test, Shapiro-Wilk’s W
test results and the histogram of mean scores of pre-service teachers’ perceptions on
effective teacher attributes, it can be stated that skewness and kurtosis values, Q-Q
plots and histogram of mean scores of pre-service teachers’ attitudes towards
teaching profession provide evidence for normal distribution. Moreover, the
assumption of multivariate normality was analyzed by using Mardia’s test. Since the
result of Mardia’s test was not significant (b2p = 9.05, p = .009), the multivariate

normality assumption was met (Tabachnick & Fidell, 2012).

Table 4.6

The Results of Box's Test of Equality of Covariance Matrices

Independent Variable Box’sM F dfl df2 p
Seeing an Education-themed Movie .82 27 3 20387.50 .85
Number of Education-themed Movies Seen  5.96 39 15 118262.22 .98

In order to examine the homogeneity of covariance matrices assumption, Box’s M
test was utilized. The results of Box’s M tests conducted for each independent
variable showed no violation of the assumption. Table 4.6 presents Box’s Test

results.
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Homogeneity of variance assumption was checked by using Levene’s test. The
results of the tests revealed no violation of the assumption since level of significance

for each variable was greater than .05. Table 4.7 shows Levene’s Test results.

Table 4.7

Levene’s Test Results of Perceptions on Effective Teacher Attributes and Attitudes
towards Teaching Profession

Dependent Variable Independent Variable F o dfl df2 p
Perceptions on effective Seeing an Education-themed .00 1 394 .97
teacher attributes Movie

Number of Education-themed .79 5 390 .56

Movies Seen
Attitudes towards teaching Seeing an Education-themed .87 1 394 .35
profession Movie
Number of Education-themed .58 5 390 .72
Movies Seen

The assumption of absence of multicollinearity was checked by calculating the
correlation coefficient between dependent variables. To be able to conduct
MANOVA, the dependent variables should have a moderate correlation with each
other, and the correlation should not be greater than .90 in order not to violate
multicollinearity assumption. Pearson correlation coefficient was found to be .36
indicating no multicollinearity. Finally, since outliers were checked and eliminated
before the analysis, the assumption of absence of univariate and multivariate outliers

was met.

4.4.1 Influence of Seeing an Education-themed Movie on Pre-service Teachers’
Perceptions on Effective Teacher Attributes and Attitudes towards Teaching

Profession

Pre-service teachers’ perceptions on effective teacher attributes and attitudes towards

teaching profession was examined according to seeing an education-themed movie

by conducting a one-way MANOVA. There were two dependent variables

(perceptions on effective teacher attributes and attitudes towards teaching

profession), and one independent variable (seeing an education-themed movie) with
116



two levels (have seen an education themed movie and have not seen an education-
themed movie). Since there are multiple dependent variables, performing MANOVA
was preferred instead of conducting separate ANOVAs for each dependent variable
to control the inflation of Type | error and to examine the relationship among
dependent variables which is ignored in ANOVA (Field, 2009).

Table 4.8 presents the descriptive statistics results including mean values and
standard deviations of participants. The results indicated that perceptions of pre-
service teachers who have seen an education-themed movie on effective teacher
attributes (M = 4.74) were almost equal to the perceptions of pre-service teachers
who have not (M = 4.73). Moreover, pre-service teachers who have seen such a
movie tended to have more positive attitudes towards the profession (M = 4.01) than
the ones who have not (M = 3.68).

Table 4.8

Descriptive Statistics for Perceptions on Effective Teacher Attributes and Attitudes
towards Teaching Profession according to Seeing an Education-themed Movies

Dependent Variable Seeing an Education-themed M SD n
Movie

Perceptions on effective Yes 474 31 371

teacher attributes No 473 .29 25
Total 474 31 396

Attitudes towards teaching  Yes 401 61 371

profession No 3.68 .54 25
Total 399 61 396

Since the result of Box’s M test for homogeneity of covariance matrices was not
significant, a one-way MANOVA with Wilk’s Lambda approximation was
performed to determine the effect of experience with education themed movies on
the two dependent variables, perception on effective teacher attributes and attitudes
towards teaching profession. The analysis resulted in significant differences in the
combination of pre-service teachers’ perceptions on effective teacher attributes and

attitudes towards teaching profession based on experience with education-themed
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movies, Wilk’s A = .98, F (2, 393) = 3.72, p < .05, r* = .02, demonstrating small
effect according to Cohen (1988).

Univariate analyses of variances were carried out as follow-up tests to MANOVA in
order to identify how each dependent variable differs with respect to seeing an
education-themed movie. Performing multiple ANOVAs inflate experimentwise
error rates. Thus, Bonferroni correction was made, in order to prevent this inflation.
The correction was carried out by dividing the alpha level (.05) by the number of
dependent variables (i.e. perceptions on effective teacher attributes and attitudes
towards teaching profession), and each ANOVA was tested at the .025 significance
level. The result of the analysis was not significant indicating that the mean scores of
pre-service teachers’ perceptions on effective teacher attributes was equal for each
group, F (1, 394) = .01, p > .025. However, the ANOVA on the mean score of pre-
service teachers’ attitudes towards teaching profession was significant, F (1, 394) =
6.68, p <.025, > = .02.

Table 4.9

Influence of Seeing an Education-themed Movie on Pre-service Teachers’
Perceptions on Effective Teacher Attributes and Attitudes towards Teaching
Profession

Source Dependent Variable SS df MS F p Partial 7’
Experience DV1* 00 1 .00 .01 .92 .00
with Movies  DV2** 244 1 244 6.68 .01 .02
Error DV1* 38.33 394 .10

DV2** 144.16 394 .37
Corrected DV1* 38.33 395
Total DV2** 146.61 395

*: Perceptions on effective teacher attributes
**: Attitudes towards teaching profession

Attitude towards teaching profession scores of pre-service teachers who have seen an
education-themed movie before (M = 4.01, SD = .61) were statistically higher than
that of pre-service teachers who have not seen an education-themed movie before (M
= 3.68, SD =.54). Table 4.9 above shows the findings of ANOVA:s.
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4.4.2 Influence of the Number of Education-themed Movies Seen on Pre-service
Teachers’ Perceptions on Effective Teacher Attributes and Attitudes towards

Teaching Profession

Pre-service teachers’ perceptions on effective teacher attributes and attitudes towards
teaching profession was examined according to the number of education-themed
movies seen by conducting a one-way MANOVA. There were two dependent
variables, and one independent variable (number of education-themed movies seen)
with six levels (0, 1, 2, 3, 4, and 5 or more). Since there are multiple dependent
variables, performing MANOVA was preferred instead of conducting separate
ANOVA s for each dependent variable to control the inflation of Type | error, and to
examine the relationship among dependent variables which ANOVA cannot show
(Field, 2009). The mean values and standard deviations of participants are presented
in Table 4.10.

Table 4.10

Descriptive Statistics for Perceptions on Effective Teacher Attributes and Attitudes
Towards Teaching Profession according to the Number of Education-themed Movies
Seen

Dependent Variable Number of Movies M SD n
Perceptions on effective teacher 0 473 .29 25
attributes 1 473 31 83
2 473 .32 117
3 471 .32 85
4 479 .28 52
5 or more 477 .34 34
Total 474 31 396
Attitudes towards teaching 0 3.68 .54 25
profession 1 394 61 83
2 395 .63 117
3 403 .63 85
4 410 52 52
5 or more 416 .60 34
Total 399 61 396
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The results indicated that pre-service teachers who have seen 4 education-themed
movies have more positive perceptions on effective teacher attributes than others.
Furthermore, it was seen that as the number of education-themed movies seen
increases, pre-service teachers’ attitudes scores increase, as well. Based on the Table
4.10, attitudes of pre-service teachers who have seen 5 or more movies are more

positive than others.

Since the result of Box’s M test for homogeneity of covariance matrices was not
found significant, a one-way MANOVA with Wilk’s Lambda approximation was
performed in order to determine the effect of the number of education-themed
movies seen by pre-service teachers on the two dependent variables. The analysis did
not result in significant differences in pre-service teachers’ perceptions on effective
teacher attributes and attitudes towards teaching profession based on the number of
education-themed movies seen, Wilk’s A = .96, F (10, 778) = 1.53, p > .05. Follow-
up tests were not carried out since it was found that the number of education-themed
movies seen did not have an influence on the dependent variables.

4.5 Pre-service Teachers’ Perceptions on Effective Teacher Attributes, Their
Attitudes towards Teaching Profession and the Relationship between

Perceptions and Attitudes

The third research question aimed to investigate pre-service teachers’ perceptions on
effective teacher attributes and attitudes towards teaching profession. In order to
determine the pre-service teachers’ perceptions on the attributes possessed by
effective teachers and their attitudes towards the profession, descriptive statistics
were used. For each item, mean, standard deviation and frequency was calculated.
Items’ mean scores raging from 1 to 1.79 refer to “strongly disagree”, from 1.80 to
2.59 refers to “partially agree”, 2.60 to 3.39 refers to “neither agree nor disagree”,
3.40 to 4.19 refers to “mostly agree”, and 4.20 to 5 refers to “strongly agree”. Pre-
service teachers’ responses are presented in terms of mean scores, standard
deviations and frequency of agreement (“strongly agree” and “mostly agree”),

impartiality (“neither agree nor disagree”) and disagreement (“strongly disagree” and
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“partially agree”). Then, in order to examine the relationship between pre-service
teachers’ perceptions on effective teacher attributes and attitudes towards the
profession, Pearson correlation coefficient was calculated. For this research question,
the findings regarding the pre-service teachers’ perceptions on attributes possessed
by effective teachers, their attitudes towards the profession, and the relationship

between their perceptions and attitudes were examined separately.
4.5.1 Pre-service Teachers’ Perceptions on Effective Teacher Attributes

In relation to the third research question, one of the purposes was to examine pre-
service teachers’ perceptions on effective teacher attributes. The descriptive analysis
showed that the perceptions of pre-service teachers on the attributes possessed by
effective teachers were positive, and majority of the respondents agreed on the items.
Among the items, the participants agreed the most to the item 11 “support students”
(M =4.91, SD = .30), item 10 “respect students’ talents” (M = 4.88, SD = .34), item
17 “make clear and understandable explanations” (M = 4.87, SD = .39), and item 14
“approach individual differences with tolerance” (M = 4.86, SD = .37). The
descriptive statistics including mean, standard deviation, and frequency of agreement
and disagreement to the items are presented in Table 4.11. According to the table,
respondents agreed on some of the items relatively lesser than the rest. These items
were the item 12 “appeal to students’ needs for belonging/being loved” (M = 4.56,
SD = .67), item 33 “communicate the goals they established to students” (M = 4.56,
SD = .70), item 8 “believe all students can succeed” (M = 4.50, SD = .74), item 30
“show that what they teach is fun/enjoyable” (M = 4.47, SD = .79), and item 20
“enable students to spend more time on in-class activities” (M = 4.42, SD = .75).
Overall, although respondents’ level of agreement on the items varies, pre-Service

teachers’ perceptions on effective teacher attributes are highly positive.
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Table 4.11

Descriptive Statistics for Pre-service Teachers’ Perceptions on Effective Teacher Attributes

¢l

Item M SD  nl* n2** np3***
11. support students 491 .30 0 1 395
10. respect students’ talents 488 .34 0 2 394
17. make clear and understandable explanations 487 .39 1 1 394
14. approach individual differences with tolerance 486 .37 0 4 392
9. believe all students have different talents 484 43 1 5 390
13. make students feel accepted as individuals 484 41 1 4 391
31. listen students carefully when they speak 484 42 0 7 389
1. make eye contact with students 483 .43 1 5 390
15. know how to communicate with students with different characteristics 481 45 1 6 389
25. give feedback on students’ performances/work 481 44 1 5 390
5. give a place to students’ opinions in his/her classes 4,79 45 0 7 389
6. encourage students to express their feelings and opinions 479 45 0 7 389
23. prepare learning environments which are appropriate to students’ needs 4.79 44 0 4 392
16. inform students about the scope of the class 478 47 0 10 386
35. evaluate the adequacy of the planned teaching-learning process by observing students ~ 4.78 .43 0 3 393
18. use a variety of instructional methods, techniques and strategies 477 .50 3 2 391
19. use a variety of assessment methods 476 .50 2 7 387
29. show what they teach is valuable 476 .55 2 12 382
2. encourage students to participate to the class 475 .52 2 8 386
26. create eagerness to learn in students 475 .56 3 12 381
27. believe in themselves 4.75 .53 3 9 384
32. establish realistic goals 474 53 1 11 384
28. enjoy what they do 473 57 3 14 379




ecl

Table 4.11 (continued.)

Item M SD 1*  p2** p3***
34. follow another path when the planned teaching-learning process is not appropriate 473 .50 1 8 387
22. adjust the pace of the instruction according to the difficulty of the subject 472 54 3 9 384
4. consider students’ criticisms 471 .53 1 11 384
3. are open and honest in their relationships with students 470 .58 4 12 380
7. are at peace with themselves 467 .61 2 25 369
24. inform students about their academic developments 4.67 .56 1 15 380
21. adjust the pace of the instruction according to students’ learning speed 462 .62 3 21 372
12. appeal to students’ needs for belonging/being loved 456 .67 5 20 371
33. communicate the goals they established to student 456 .70 4 34 358
8. believe all students can succeed 450 .74 9 25 362
30. show that what they teach is fun/enjoyable 447 .79 8 40 348
20. enable students to spend more time on in-class activities 442 .75 5 46 345

*: number of participants who responded as “Strongly Disagree” and “Partially Agree”
**: number of participants who responded as “Neither Agree nor Disagree”
**%: number of participants who responded as “Mostly Agree” and “Strongly Agree”



4.5.2 Pre-service Teachers’ Attitudes towards Teaching Profession

For the third research question, the second purpose was to examine pre-service
teachers’ attitudes towards teaching profession. The analysis of the descriptive
statistics revealed that pre-service teachers’ attitudes are generally positive. Among
the items, the participants agreed the most to the item 16 “Teaching is an important
profession that requires to be responsible” (M = 4.85, SD = .39), item 10 “Teaching
is a profession that can contribute to the development of the society” (M = 4.81, SD =
A7), and item 19 “Teaching is an important profession that requires to be altruistic”
(M = 4.73, SD = .57). In the following, Table 4.12 shows the descriptive statistics
such as mean, standard deviation, and frequency of agreement and disagreement to
the items. The table further shows that pre-service teachers agreed on some of the
items relatively lesser than the rest. Based on the responses of teacher candidates,
they neither agreed nor disagreed to item 5 “I can pursue the teaching profession for
a lifetime” (M = 3.10, SD = 1.31), and item 17 “Teaching is not a difficult profession
for me” (M = 3.00, SD = 1.18). Also, the respondents only partially agreed to item 18
“l want to pursue a profession other than teaching, if I have an opportunity” (M =
2.39, SD = 1.29). Overall, though pre-service teachers only partially agreed or neither
agreed nor disagreed on some of the items, they agreed on most of the items, and

have positive attitudes towards the profession.

Then, participants’ agreement to the items were examined separately for each
dimension of the scale, namely loving the teaching profession (LTP), competency
beliefs towards teaching profession (CBTTP), and values attached to teaching
profession (VATP). According to the table 4.5, participants agreed to item 2 “The
idea of being a teacher makes me happy” (M = 3.64, SD = 1.19), and item 8 “l have
chosen the teaching profession willingly” (M = 3.46, SD = 1.40), neither agreed nor
disagreed to the item 5 “I can pursue the teaching profession for a lifetime” (M =
3.10, SD = 1.31), and disagreed to the item 18 “l want to pursue a profession other
than teachin,g if | have an opportunity” (M = 2.39, SD = 1.29) which are related to

loving the teaching profession dimension.
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Table 4.12

Descriptive Statistics for Pre-service Teachers’ Attitudes towards Teaching Profession

Dimension Item M SD nl* n2** n3***
VATP 16. Teaching is a profession that requires to be responsible. 485 39 1 2 393
VATP 10. Teaching is a profession that will contribute to the development of the 4.81 47 1 6 389
society.
VATP 19. Teaching is a profession that requires to be altruistic. 473 57 3 13 380
VATP 13. I find it a proud to guide people’s lives by pursuing the teaching profession. 4.58 .71 6 26 364
VATP 6. Teaching is a valuable profession. 455 8 15 28 353
VATP 15. I can consider the individual differences. 453 67 5 20 371
VATP 3. The more 1 learn about teaching profession, the better | understand its 443 .82 17 20 359
requirements.
CBTTP 9. I can teach the knowledge that the students do not know about my field. 436 .78 13 28 355
CBTTP 12. I can monitor my students’ progress/developments. 426 86 18 33 345
CBTTP  14.1 can pursue the teaching profession based on its requirements. 409 98 30 55 311
CBTTP 7.1 believe I will be a good teacher. 394 105 41 66 289
CBTTP 1.1 believe I will be successful at the teaching profession. 386 .97 37 73 286
CBTTP 4.1 can overcome the obstacles | will come across in teaching profession. 374 91 35 100 261
LTP 2. The idea of being a teacher makes me happy. 364 119 64 81 251
LTP 8. I have chosen the teaching profession willingly. 346 140 113 68 215
CBTTP  11.1 have a special talent for the teaching profession. 344 115 69 136 191
LTP 5. I can pursue the teaching profession for a lifetime. 310 131 129 107 160
CBTTP  17. Teaching is not a difficult profession for me. 3.00 118 126 134 136
LTP 18. I want to pursue a profession other than teaching, if | have an opportunity. 239 129 222 93 81

*: number of participants who responded as “Strongly Disagree” and “Partially Agree”
**: number of participants who responded as “Neither Agree nor Disagree”
**%*. number of participants who responded as “Mostly Agree” and “Strongly Agree”



For the competency beliefs towards teaching profession dimension, it was seen that
pre-service teachers agreed to item 9 “I can teach the knowledge/subjects that the
students do not know about my field” (M = 4.36, SD = .78), item 12 “I can monitor
my students’ progress/developments” (M = 4.26, SD = .86), item 14 “I can pursue the
teaching profession based on its requirements” (M = 4.09, SD = .98), item 7 “I
believe | will be a good teacher” (M = 3.94, SD = 1.05), item 1 “I believe | will be
successful at the teaching profession” (M = 3.86, SD = .97), item 4 | can overcome
the obstacles I will come across in the teaching profession” (M = 3.74, SD = .91),
and item 11 “I have a special talent for the teaching profession” (M = 3.44, SD =
1.15). And, they neither agreed not disagreed to item 17 “Teaching is not a difficult
profession for me” (M = 3.00, SD = 1.18). Finally, the table 4.12 presents that pre-
service teachers agreed to item 16 “Teaching is a profession that requires to be
responsible” (M = 4.85, SD = .39), item 10 “Teaching is a profession that will
contribute to the development of the society” (M = 4.81, SD = .47), item 19
“Teaching is a profession that requires to be altruistic” (M = 4.73, SD = .57), item
13 “I find it a proud to guide people’s lives by pursuing the teaching profession” (M
= 4,58, SD =.71), item 6 “Teaching is a valuable profession” (M = 4.55, SD = .86),
item 15 “I can consider the individual differences” (M = 4.53, SD = .67), and item 3
“The more | learn about the teaching profession, the better | understand its
requirements” (M = 4.43, SD = .82) which are related to the values attached to the

teaching profession dimension.

In addition to examining pre-service teachers’ perceptions on effective teacher
attributes and attitudes towards teaching profession, the relationship between the two
variables was investigated. Pearson correlation coefficient was calculated in order to
understand whether perceptions on effective teacher attributes and attitudes towards
teaching profession are correlated with each other. The correlation coefficient was
found to be r = .36, p = .00, indicating that there is a statistically significant, medium

and positive relationship between these variables.

126



4.6 Influence of Various Variables on Pre-service Teachers’ Perceptions on

Effective Teacher Attributes and Attitudes towards Teaching Profession

The fourth research question aimed to investigate the influence of various
independent variables on pre-service teachers’ perceptions regarding the effective
teacher attributes and attitudes towards teaching profession. These variables were
gender, major, and grade level. The influence of each independent variable was
separately examined by conducting three one-way Multivariate Analysis of Variance
(MANOVA). Before the analyses, the assumptions of MANOVA were checked.

The assumptions of appropriateness of the data set, the independence of
observations, the sample size, univariate and multivariate normality, and absence of
multicollinearity and outliers were checked and the findings were reported in Chapter
4 under 4.4. The Influence of Education-themed Movies on Pre-service Teachers’
Perceptions on Effective Teacher Attributes and Attitudes towards Teaching
Profession section. Then, assumptions regarding the independent variables were
checked individually. First, each of the independent variables consisted of at least
two categorical, independent groups (i.e. the independent variable ‘gender’ had two
levels, ‘major’ had five levels i.e. FLE, CEIT, EME, ESE and SSME, and ‘grade
level’ had three levels i.e. 2", 3 and 4" grades).

In order to examine the homogeneity of covariance matrices assumption, Box’s M
test was utilized. The results of Box’s M tests conducted for each independent
variable showed no violation of the assumption. Table 4.13 presents Box’s Test

results.

Table 4.13

The Results of Box's Test of Equality of Covariance Matrices

Independent Variable Box’sM F dfl df2 p

Gender 1.04 .34 3 303351.02 .79
Major 14.58 1.19 12 60882.71 .28
Grade Level 2.86 A7 6 2124134.39 .83
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Homogeneity of variance assumption was checked by using Levene’s test. The
results of the tests revealed no violation of the assumption since level of significance

for each variable was greater than .05. Table 4.14 shows Levene’s Test results.

Table 4.14

Levene’s Test Results of Perceptions on Effective Teacher Attributes and Attitudes
towards Teaching Profession

Dependent Variable Independent Variable F dfil df2 p
Perceptions on effective Gender 91 1 394 .33
teacher attributes Major 160 4 391 .17
Grade Level 99 2 393 .38
Attitudes towards teaching Gender 1.02 1 394 31
profession Major 196 4 391 .10
Grade Level 03 2 393 .97

4.6.1 Influence of Gender on Pre-service Teachers’ Perceptions on Effective

Teacher Attributes and Attitudes towards Teaching Profession

Pre-service teachers’ perceptions on effective teacher attributes and attitudes towards
teaching profession were examined according to gender by conducting a one-way
MANOVA. There were two dependent variables, perceptions on attributes of
effective teachers and attitudes towards teaching profession and one independent
variable, gender. Since there are multiple dependent variables, performing
MANOVA was preferred instead of conducting separate ANOVAs for each
dependent variable to control the inflation of Type | error and to examine the
relationship among dependent variables (Field, 2009).

Table 4.15 presents the descriptive statistics results including mean values and
standard deviations. The results indicated that female pre-service teachers have more
positive perceptions on the attributes possessed by effective teachers. Similarly, their
attitudes towards teaching profession were found to be more positive than that of

male pre-service teachers.
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Table 4.15

Descriptive Statistics for Perceptions on Effective Teacher Attributes and Attitudes
Towards Teaching Profession according to Gender

Dependent Variable Gender M SD n
Perceptions on effective Female 4.76 31 315
teacher attributes Male 4.63 .30 81
Total 4.74 31 396
Attitudes towards teaching Female 4.07 .58 315
profession Male 3.67 .63 81
Total 3.99 61 396

Since the result of Box’s M test for homogeneity of covariance matrices was not
found significant, a one-way MANOVA with Wilk’s Lambda approximation was
performed in order to determine the effect of gender on the two dependent variables.
The analysis resulted in statistically significant differences in pre-service teachers’
perceptions on effective teacher attributes and attitudes towards teaching profession
based on gender, Wilk’s A = .93, F (2, 393) = 15.88, p < .05, 7 = .08, demonstrating
medium effect (Cohen, 1988).

Univariate analyses of variances (ANOVAs) were carried out as follow-up tests to
MANOVA in order to identify how each dependent variable differs with respect to
gender. In order to prevent inflation of experimentwise error rates resulting from
conducting multiple ANOVAs, Bonferroni correction was made. The correction was
carried out by dividing the alpha level (.05) by the number of dependent variables,
and each ANOVA was tested at the .025 level of significance. The ANOVA on the
perceptions on effective teacher attributes scores yielded significant results, F (1,
394) = 11.54, p < .025, 1> = .03, showing small effect (Cohen, 1988). Based on this,
female pre-service teachers’ perceptions on effective teacher attributes were
statistically more positive (M = 4.76, SD = .31) than male pre-service teachers (M =
4.63, SD = .30).

Moreover, the ANOVA on the attitudes towards teaching profession scores was

statistically significant, F (1, 394) = 28.87, p < .025, 772 = .07, indicating medium
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effect (Cohen, 1988). It was found that female pre-service teachers’ attitudes towards
teaching profession were statistically more positive (M = 4.07, SD = .58) than male
pre-service teachers (M = 3.67, SD = .63).

Table 4.16

Influence of Gender on Pre-service Teachers’ Perceptions on Effective Teacher
Attributes and Attitudes towards Teaching Profession

Source Dependent Variable SS df  MS F p Partial 7°
Gender DV1* 1.09 1 1.09 11.54 .00 .03
DV2** 10.01 1 10.01 28.87 .00 .07
Error DV1~* 37.24 394 10
DV2** 136.60 394 .35
Corrected Total DV1* 38.33 395
DV2** 146.61 395

*: Perceptions on effective teacher attributes
**. Attitudes towards teaching profession

Table 4.16 shows the findings of ANOVAs regarding the influence that gender has
on perceptions of pre-service teachers on effective teacher attributes and their

attitudes towards teaching profession.

4.6.2 Influence of Major on Pre-service Teachers’ Perceptions on Effective

Teacher Attributes and Attitudes towards Teaching Profession

Pre-service teachers’ perceptions on effective teacher attributes and attitudes towards
teaching profession was examined according to the area of teaching by conducting a
one-way MANOVA. There were two dependent variables, and one independent
variable (major) with five levels (FLE, CEIT, EME, ESE, and SSME). Since there
were two dependent variables, performing MANOVA was preferred instead of
conducting separate ANOVAs to control the inflation of Type | error and to examine
the relationship among dependent variables which is ignored in ANOVA (Field,
2009).

Table 4.17 presents the descriptive statistics results including mean values and

standard deviations. The results indicated that pre-service teachers enrolled in EME
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have slightly more positive perceptions on effective teacher attributes than the ones
enrolled in other programs, and that the ones enrolled in ESE have more positive
attitudes towards teaching profession than others. Based on the results presented in
Table 4.17, it can be stated that pre-service teachers’ mean scores of perceptions on
effective teacher attributes are higher than that of attitudes towards teaching

profession.

Table 4.17

Descriptive Statistics for Perceptions on Effective Teacher Attributes and Attitudes
Towards Teaching Profession according to Major

Dependent Variable Major M SD n
Perceptions on effective teacher FLE 4.75 31 177
attributes CEIT 4.63 .30 40
EME 4.76 .28 77
ESE 4.72 34 81
SSME 4.73 .33 21
Total 4.74 31 396
Attitudes towards teaching FLE 3.86 .61 177
profession CEIT 3.53 .61 40
EME 4.20 .50 77
ESE 4.23 49 81
SSME 4.16 .61 21
Total 3.99 61 396

Since the result of Box’s M test for homogeneity of covariance matrices was not
significant, one-way MANOVA with Wilk’s Lambda approximation was performed
to determine the effect of major (FLE, CEIT, EME, ESE and SSME) on the two
dependent variables. The analysis resulted in statistically significant differences in
pre-service teachers’ perceptions on effective teacher attributes and attitudes towards
teaching profession based on major, Wilk’s A = .85, F (8, 780) = 8.57, p < .05, 7* =
.08 indicating a moderate effect according to Cohen (1988).

ANOVASs were carried out as follow-up tests to MANOVA in order to identify how
each dependent variable differs with respect to major. In order to prevent inflation of

experimentwise error rates resulting in conducting multiple ANOVAs, Bonferroni
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correction was made. The correction was carried out by dividing the alpha level (.05)
by the number of dependent variables, and each ANOVA was tested at the .025
significance level. The result of the analysis was not statistically significant F (4,
391) = 142, p > .025, indicating that the mean scores of pre-service teachers’
perceptions on effective teacher attributes was almost equal for each group.
However, the result of the analysis was significant F (4, 391) = 15.61, p < .025, 772 =
.14, large effect (Cohen, 1988), showing that the mean scores of pre-service teachers’
attitudes towards teaching profession differ based on major. Table 4.18 shows the
findings of ANOVAs regarding the influence of major on pre-service teachers’

perceptions on effective teacher attributes and attitudes towards teaching profession.

Table 4.18

Influence of Major on Pre-service Teachers’ Perceptions on Effective Teacher
Attributes and Attitudes towards Teaching Profession

Source Dependent Variable ~ SS df MS F p Partial 7°

Major DV1* .55 4 A4 142 23 .01
DV2** 20.19 4 5.05 15.61 .00 .14
Error DV1* 37.78 391 .10
DV2** 126.42 391 .32
Corrected DV1~* 38.33 395
Total DV2** 146.61 395

*: Perceptions on effective teacher attributes
**: Attitudes towards teaching profession

Since it is more conservative to Type | error, post hoc comparisons with Scheffe test
were conducted to which comparisons among majors have significant differences
(Hair et al., 2013). These comparisons indicated that the mean attitude score for pre-
service teachers enrolled in SSME (M = 4.16, SD = .61) was statistically more
positive from the ones enrolled in CEIT (M = 3.53, SD = .61). Similarly, it was found
that pre-service teachers enrolled in EME (M = 4.20, SD = .50) and ESE (M = 4.23,
SD = .49) had statistically more positive attitudes towards teaching profession than
the ones enrolled in FLE (M = 3.86, SD =.61) and the ones enrolled in CEIT (M =
3.53, SD = .61). Moreover, the findings indicated that pre-service teachers enrolled in

FLE (M = 3.86, SD =.61) had statistically more positive attitudes towards the
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profession than the ones enrolled in CEIT (M = 3.53, SD = .61). Table 4.19 presents

post hoc results.

Table 4.19

Multiple Comparisons of Majors (Scheffe Post Hoc Test)

Dependent Variable () Major  (J) Major MD (I-J) SE p
Attitude towards teaching FLE CEIT 34 10 .02
profession EME -.34 .08 .00
ESE -.37 .08 .00
CEIT EME -.68 A1 .00
ESE -71 A1 .00
SSME -.64 15 .00
p <.025

4.6.3 Influence of Grade Level on Pre-service Teachers’ Perceptions on

Effective Teacher Attributes and Attitudes towards Teaching Profession

Pre-service teachers’ perceptions on effective teacher attributes and attitudes towards
teaching profession was examined according to grade by conducting a one-way
MANOVA. There were two dependent variables, and one independent variable
(grade) with three levels (2", 3", and 4™). Since there are more than one dependent
variables, performing MANOVA was preferred instead of conducting separate
ANOVAs to control the inflation of Type | error, and to examine the relationship

among dependent variables (Field, 2009).

The mean values and standard deviations of participants are presented in Table 4.20
below. The results indicated that pre-service teachers enrolled in 3 grades of their
programs had more positive perceptions on effective teacher attributes than 2" and
4™ graders. Also, it was seen that the attitudes of pre-service teachers enrolled in 4™
grades of their programs were more positive than the ones enrolled in 2™ and 3™

grades.
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Table 4.20

Descriptive Statistics for Perceptions on Effective Teacher Attributes and Attitudes
Towards Teaching Profession according to Grade Level

Dependent Variable Grade M SD n
Perceptions on effective 2™ 4.70 31 108
teacher attributes 3" 4.75 29 166
4" 4.74 33 122
Total 4.74 31 396
Attitudes towards 2" 3.93 63 108
teaching profession 3" 3.96 .61 166
4" 4.07 .60 122
Total 3.99 61 396

Since the result of Box’s M test for homogeneity of covariance matrices was not
found significant, a one-way MANOVA with Wilk’s Lambda approximation was
performed in order to determine the effect of grade on the two dependent variables.
The analysis revealed no significant differences in pre-service teachers’ perceptions
on effective teacher attributes and attitudes towards teaching profession based on
grade, Wilk’s A = .99, F (4, 784) = 1.28, p > .05. Follow-up tests were not carried
out since it was found that grade level did not have an influence on the dependent

variables.
4.7 Summary of Results

This study generally focused on four main issues. First, pre-service teachers’
experiences with education-themed movies (i.e. whether pre-service teachers have
seen an education-themed movie before, the number and the names of education-
themed movies they have seen, the reason why they have seen a movie more than
once and the reason why they were impacted by the movies they have seen) were
investigated by using the data gathered through the demographic information form
developed by the researcher. Second, the influence that seeing an education-themed
movie and the number of education-themed movies seen has on pre-service teachers’
perceptions on effective teacher attributes and attitudes towards teaching profession
was examined by utilizing separate one-way MANOVAs. Third, pre-service
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teachers’ perceptions on effective teacher attributes, their attitudes towards teaching
profession and the relationship between perceptions regarding the attributes
possessed by effective teachers and attitudes towards the profession were
investigated by using descriptive and inferential statistics. Finally, the influence of
gender, major, and grade level on pre-service teachers’ perceptions on effective
teacher attributes and attitudes towards teaching profession was separately examined
by utilizing one-way MANOVA:S.

Based on the participants’ responses, 36 movies were identified as education-themed
movies and majority of the pre-service teachers have seen at least one education-
themed movie before. The movies seen by participants were concerning with special
education, barriers to education, student-teacher relationships, classroom
management and instructional techniques, effective teacher attributes and education
systems. Although some of these movies were shown in classes as a part of
instruction, it was found that pre-service teachers have seen most of the movies
outside a class. Moreover, it was found that half of the movies were seen more than
once since they were used as an instructional material, the storyline and the
characters of the movies were influential, they were informative about education and
teaching profession, they were making adequate criticisms on education system, and
they were relatable to participants’ own lives. Furthermore, some of the pre-service
teachers stated that they enjoyed watching movies about their profession. Pre-service
teachers’ responses also revealed that they found most of the movies intriguing
because of their storylines and messages. Moreover, the characters/actors and the
characteristics of the teachers represented in these movies were impressive. What is
more, some participants found the movies influential in that they were informative
about education, teaching profession and classroom and school environment, they
were making adequate criticisms on education system, they were guiding and

motivating pre-service teachers, and they were relatable to their own lives.

The findings of the MANOVAs which were conducted to identify the influence of

seeing an education-themed movie and the number of education-themed movies seen
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revealed that experience with education-themed movies had a statistically significant
influence on the interaction of pre-service teachers’ perception on effective teacher
attributes and attitudes towards teaching profession. In addition, the follow-up tests
showed that pre-service teachers who have seen an education-themed movie before
had statistically more positive attitudes towards the profession. However, pre-service
teachers’ perceptions on effective teacher attributes did not vary statistically based on
seeing an education-themed movie. Similarly, the analyses showed that the number
of education-themed movies seen did not have a statistically significant influence on
pre-service teachers’ perceptions on effective teacher attributes, their attitudes

towards teaching profession, and the interaction of these variables.

Descriptive statistics showed that pre-service teachers had positive perceptions on
the attributes possessed by effective teachers, and most of them agreed on the
personal and professional attributes given in the instrument. Similarly, it was seen
that their attitudes towards the profession were generally positive. Among the items,
the participants neither agreed nor disagreed to two items, and partially agreed to one
item. When the relationship between participants’ perceptions on effective teacher
attributes and attitudes towards the profession was investigated, it was seen that there
was a medium, positive and statistically significant relationship between these

variables.

The findings of the MANOVAs which were conducted to investigate the influence of
gender, major and grade level showed that gender had a statistically significant
impact on the interaction of pre-service teachers’ perception of effective teacher
attributes and attitudes towards teaching profession. The follow-up tests revealed that
female pre-service teachers had statistically more positive perceptions on effective
teacher attributes. Similarly, the attitudes of female pre-service teachers towards
teaching profession were statistically more positive than males. Moreover,
statistically significant difference was observed on the interaction of pre-service
teachers’ perceptions on effective teacher attributes and attitudes towards teaching

profession based on participants’ majors. Likewise, the follow-up analysis indicated
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that teacher candidates’ attitudes towards teaching profession differed based on
major in that the mean attitude scores of pre-service teachers enrolled in SSME and
FLE were statistically more positive than the ones enrolled in CEIT. Similarly, the
ones enrolled in EME and ESE had statistically more positive attitudes towards the
profession than the ones enrolled in FLE and CEIT. However, it was seen that major
did not have a significant influence on the perceptions possessed by the participants
towards effective teacher attributes. In a similar way, the analyses showed that grade
level did not have a significant impact on the interaction of pre-service teachers’
perceptions on effective teacher attributes and attitudes towards teaching profession.
The follow-up tests further indicated that both pre-service teachers’ perceptions on
the attributes possessed by effective teachers and attitudes towards the profession did

not vary based on their grade levels, either.
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CHAPTER 5

DISCUSSION AND IMPLICATIONS

In this chapter, the discussion of the results that were reported in the previous
chapter, implications for practice, and suggestions for further studies are presented.
First, the results of the study are discussed in light of the previous studies in the
literature. Then, implications for practice are given. Last, suggestions for further

research studies are introduced.
5.1 Discussion of Results

The purpose of the study was to investigate pre-service teachers’ experiences with
education-themed movies, the influence of seeing an education-themed movie, the
number of education-themed movies seen, gender, major and grade level on pre-
service teachers’ perceptions on effective teacher attributes and attitudes towards
teaching profession. Furthermore, this study aimed to examine pre-service teachers’
perceptions on attributes of effective teachers and attitudes towards the profession,
and finally, to identify the relationship between perceptions that pre-service teachers
possess towards these attributes and attitudes they hold towards the profession. Pre-
service teachers’ demographic information (i.e. gender, major and grade level),
experiences with education-themed movies (i.e. whether they have seen an
education-themed movie, the number and the names of the education-themed movies
they have seen, and the reasons for re-watching these movies and being influenced
by such movies), perceptions on effective teacher attributes, and attitudes towards
teaching profession were identified by administering three instruments developed by
the researcher. The data were collected from 427 pre-service teachers enrolled in 2",
3" and 4™ years of FLE, CEIT, EME, ESE, and SSME programs and the majority of

the sample was females.

138



Pre-service teachers’ experiences with education-themed movies were investigated
by utilizing both quantitative and qualitative analysis. The descriptive statistics
showed that most of the pre-service teachers have seen an education-themed movie
in and/or outside the class. Moreover, the responses to the open-ended questions
revealed that pre-service teachers were influenced by these movies due to several
reasons such as having influential storylines and being informative about teaching
profession, and school and classroom environments. In addition, most of the pre-
service teachers mentioned that they have seen some of these movies more than once
not only because of the aforementioned reasons, but also because they were used as

instructional materials.

One-way MANOVA was conducted so as to reveal if seeing an education-themed
movie, the number of education-themed movies seen, gender, major and grade level
resulted in a difference in the combination of perceptions of the pre-service teachers
on effective teacher attributes and their attitudes towards teaching profession. The
results showed that seeing an education-themed movie, gender and major have a
statistically significant influence on the pre-service teachers’ perceptions regarding
the attributes of effective teachers and attitudes towards the profession. However, the
analyses indicated that there was no statistically significant influence of grade level
or the number of education-themed movies seen on the combination of the dependent

variables.

Descriptive statistics were used to identify the pre-service teachers’ perceptions on
the attributes possessed by effective teachers and their attitudes towards the
profession, and inferential statistics were utilized to examine the relationship
between the perceptions they possess towards the effective teacher attributes and
attitudes they hold towards the profession. The results showed that pre-service
teachers agreed on most of the personal and professional attributes of effective
teachers, and their perceptions on these attributes were highly positive. When pre-
service teachers’ attitudes towards teaching profession were examined, it was seen

that although they partially agreed or neither agreed nor disagreed on some of the
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items, they agreed on most of the items. Furthermore, the results revealed that pre-
service teachers generally have positive attitudes towards the profession. Finally, the
Pearson correlation coefficient which was calculated to understand the correlation
between perceptions on effective teacher attributes and attitudes towards teaching
profession indicated that there was a statistically significant, medium, positive
relationship between these variables. In the following sections, the results regarding
the research questions and sub-questions of the study are discussed separately in

relation to the existing research studies in the literature.
5.1.1 Experiences of Pre-service Teachers with Education-themed Movies

Descriptive statistics and descriptive content analysis which were used to investigate
pre-service teachers’ experiences with education-themed movies revealed several
results. To begin with, based on the responses, it was seen that most of the pre-
service teachers, regardless of their gender, major or grade level, have seen at least
one education-themed movie before. The responses also revealed that some
participants have seen these movies more than once because the storyline and
messages of these movies were influential and inspiring, and the characters in the
movies were impressive. Moreover, the participants noted that they have re-watched
some movies owing to the characteristics and attitudes of the teachers and their
relationships with students, the criticisms on education which helped them realize the
problems of education systems, and being informative about how education took
place in real life and the impact of education and teachers on students. The
participants further stated that they watched some of the movies again since they
were relatable to individuals’ lives, motivating, guiding, and used as a part of the

courses they took.

Besides, most of the pre-service teachers explained that they have been influenced by

these movies due to having impressive storylines, representing teacher

characteristics, showing the impact of education, education system and teachers on

students, being guiding and relatable to individuals’ own lives, and making criticisms

about the education system. Moreover, some of the pre-service teachers expressed
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that they were influenced by these movies since they were informing about
education, teaching profession, the characteristics of effective teachers, and the

dynamics of classroom and school environment.

The literature review showed that there are several studies supporting the resuls of
the current study. As mentioned earlier, the majority of the participants of this study
have reported seeing at least one education-themed movie. This result was expected
since movies attract everyone’s attention because of the fact that they tell various life
stories (Altan, 2016). The analysis of the data further showed that some of the pre-
service teachers have re-watched the education-themed movies and/or been
influenced by them because of several reasons. The findings of the current study
were partially in line with Oru¢ and Saribudak’s (2015) study in that their study
pointed out the fact that education-themed movies positively influenced educators,
and helped them believe the importance of watching such movies because of their

influence on individuals and the learning environments.

The participants’ responses have revealed that one of the reasons why they saw some
movies more than once or they found them influential was that these movies were
informative. This result was partially in line with existing studies in the literature
since they expressed that movies are very influential tools to transfer information
because of their nature (Birkok, 2008), and they can be used to attract students’
attention and to increase learning (O’Bannon & Goldenberg, 2008). It was further
noted that particularly the youngsters are better able to learn the content if they can
relate it to a movie (O’Bannon & Goldenberg, 2008). Supporting these views, Altan
(2016) mentioned that movies are educative and they help individuals observe
others’ lives and understand how they solve the problems they encounter with.
Similarly, the fact that the pre-service teachers found movies motivating and guiding
was parallel with the Available Light Advisory’s (2012) report in that it was
emphasizing the fact that the use of movies helps increasing motivation. Moreover,
the participants stated they have seen some of the movies more than once since they

were used as instructional materials. This result was partially supported with Dalton
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(2013) and Yakar’s (2013) views since they asserted that popular culture like movies
can be and is used to prepare pre-service teachers to profession and classroom. As
noted earlier, the pre-service teachers also reported that they were influenced by
some of the movies and watched them more than once since these movies helped
them realize the problems of education system, teachers and students. This finding
was in line with Kagkaya et al.’s (2011) and Altan’s (2016) studies in that education-
themed movies and teachers represented in these movies impact inservice and pre-
service teachers and help them become aware of the problems they may encounter

with in their professions.

Though pre-service teachers reported they were positively influenced by seeing
education-themed movies, according to Gregory (2007) and Vandermeersche et al.
(2013), such movies possess stereotypes about students, teachers, and school culture
which negatively impact real classrooms and damage individuals’ views on the
purpose of education and how it should be carried out. Moreover, the movies often
misrepresent teachers in such a way that they are pictured either as nerds or egoists
who do not care about the well-being of students (Gregory, 2007) or as super-
humans who are able to change individuals’ lives rapidly and dramatically which
puts a burden on teachers in real life (Scull & Peltier, 2007). The inconsistencies
among the results of the current study and the ones in the literature might be based
on the differences in the content of the movies. Over the last few decades, the
number of movies about education, teachers, students and school settings has
increased rapidly. The genres, storylines and messages given in these movies are by
no means similar to each other, therefore it is quite reasonable that each movie might

have different impacts on individuals.

5.1.2 Influence of Seeing Education-themed Movies on Pre-service Teachers’
Perceptions on Effective Teacher Attributes and Attitudes towards Teaching

Profession

The one-way MANOVA, performed in order to find out the influence of seeing
education-themed movies on pre-service teachers’ perceptions on effective teacher
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attributes and attitudes towards the profession, revealed that seeing such movies have
a statistically significant influence. In a similar way, the results of the univariate
analysis of variance disclosed that pre-service teachers who have seen an education-
themed movie before have statistically higher attitude scores than the ones who have
not seen such a movie. The results of the current study were consistent with Kaskaya
et al.’s (2011) study which found out that education-themed movies statistically
impact pre-service teachers’ attitudes in such a way that their attitude scores
increased after seeing education-themed movies. Similar results were presented by
Kontag (2016) in that watching an education-themed movie has a statistically
significant impact on teacher candidates’ attitude scores in the “love” dimension of
the scale, and pre-service teachers’ mean scores increased after seeing an education-

themed movie.

On the other hand, the present study showed that seeing an education-themed movie
did not result in a statistically significant difference in pre-service teachers’
perceptions on effective teachers’ attributes. The fact that participants of the current
study have seen most of the movies outside the class, and that only a few of the
movies were used as instructional materials, pre-service teachers may have not had a
chance to reflect on the movies thoroughly. Therefore, they might not be able to
make use of these movies effectively in order to shape their perceptions on effective
teacher attributes. Although the literature review revealed that no study was
conducted to determine the impact of education-themed movies on pre-service
teachers’ perceptions on effective teacher attributes, according to the participants’
responses to the open-ended questions, they were influenced by the characteristics
and attitudes of teachers, their efforts for helping students discover and improve
themselves, the relationships established between teachers and students, and the
instructional methods teachers used. Furthermore, they stated that these movies were
influential and informing in that they showed how effective teachers should be like

and the impacts of effective and inadequate teachers.
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Overall, it was seen that while seeing an education-themed movie has an influence
on pre-service teachers’ attitudes towards the profession, it does not have an
influence on their perceptions on effective teacher attributes. Because of the affective
component of attitudes, it could be possible that movies positively influence
individuals’ attitudes, and they do not have a statistically significant influence on
their perceptions. Similarly, the characters and the storylines of the movies might be
influential in preparing pre-service teachers to the profession and enhancing their
positive attitudes towards the profession. According to Murphy, Delli, and Edwards
(2004), individuals’ views on good teachers are formed at early ages and they do not
change easily. Therefore, movies alone may not be influential in creating a difference
in pre-service teachers’ perceptions on effective teacher attributes. Moreover, since
most participants have seen these movies outside the class, they might have limited
or no opportunities for facilitating discussions to analyze the attributes of the
teachers presented in the movies which could help them become more aware of the

effective teacher attributes and develop their perceptions on these attributes.

5.1.3 Influence of Number of Education-themed Movies Seen on Pre-service
Teachers’ Perceptions on Effective Teacher Attributes and Attitudes towards

Teaching Profession

The one-way MANOVA, utilized to explore the influence of the number of
education-themed movies seen by teacher candidates on their perceptions on
effective teacher attributes and attitudes towards teaching profession, did not result in
statistically significant differences. Although seeing an education-themed movie had
an influence on the dependent variables, the fact that this variable did not have such
an influence could be interpreted in such a way that the movies seen by pre-service
teachers, the places in which the movies were watched, and the conditions under
which they were watched might be more influential than the number of movies seen
by them. However, there is a gap in the literature in that no study was conducted to

investigate the influence of the number of education-themed movies seen on pre-
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service teachers’ perceptions on effective teacher attributes and their attitudes

towards teaching profession.

On the other hand, the descriptive statistics showed that the number of education-
themed movies seen by the pre-service teachers resulted in differences in their
perceptions on effective teacher attributes and attitudes towards the profession in
such a way that the ones who have seen four movies had the highest perception mean
scores, and the ones who have seen five or more movies had the highest attitude
mean scores. The interviews conducted by Kaskaya et al. (2011) partially supports
the results of the current research study in that they revealed that after watching
education-themed movies pre-service teachers began to understand the real
dimensions of the profession. They also stated that teacher candidates became
excited about the profession, understood the necessity of being a model for students
and realized the problems which they might experience while practicing the

profession (Kagkaya et al., 2011).

5.1.4 Pre-service Teachers’ Perceptions on Effective Teacher Attributes, Their
Attitudes towards Teaching Profession, and the Relationship between
Perceptions on Effective Teacher Attributes and Attitudes towards Teaching

Profession

First, pre-service teachers’ perceptions on effective teacher attributes and their
attitudes towards teaching profession were examined through descriptive analysis.
The results showed that the participants hold positive perceptions on effective
teacher attributes, and they mostly agreed on the attributes possessed by effective
teachers. It was seen that most of the pre-service teachers believe effective teachers
support students, respect students’ talents, make clear and understandable
explanations, and approach individual differences with tolerance. Furthermore, some
of the attributes of effective teachers such as appealing to students’ needs for
belonging/being loved, communicating the goals they established to students,
believing that all students can succeed, showing that what they teach is
fun/enjoyable, and enabling students to spend more time on in-class activities were
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mentioned less. The results might be interpreted in such a way that pre-service
teachers agreed more on the personal attributes of effective teachers. When the
literature was reviewed, it was seen that the results of the present study were either
consistent or partially consistent with the results of the previous studies. The data
analysis showed that this study had consistent results with Ogden et al.’s (1994),
Minor et al.’s (2002), and Akin’s (2017) studies in that these studies revealed that
pre-service teachers place more importance on personal attributes of effective
teachers. While Ogden et al. (1994) reported that pre-service teachers perceive being
understanding, caring and knowledgeable as the attributes of effective teachers, in
the current study, supporting students, respecting their talents, making clear and
understandable explanations, and approaching differences with tolerance were the
attributes frequently cited by the pre-service teachers. According to Minor et al.
(2002), pre-service teachers stated being student-centered as an attribute of effective
teachers more frequently than other ones. Moreover, Akin’s (2017) study showed
that teachers are expected to possess attributes like being tolerant. Consistent results
were also observed between the current study and Semiz and Zibande’s (2014) study.
According to their study, participants gave importance to personal attributes (e.g.
being caring, friendly, and knowledgeable of the subject) more than professional
attributes (e.g. using different instructional methods and asking questions). Similarly,
the present study had similar results with Goksel and Rakicioglu-Soylemez’s (2018)
study in such a way that both studies revealed that personal attributes received more
importance from pre-service teachers. According to the results of the study
conducted by Goksel and Rakicioglu-Soylemez (2018), pre-service teachers believe
the most important characteristic of an effective English teacher is to possess skills to
use language appropriately. Moreover, the participants noted other personal
attributes of effective teachers such as being patient, helpful, and humorous. On the
other hand, Arikan’s (2010) and Cakmak and Giindiiz’s (2018) results were partially
consistent with that of this study. According to the results of the study conducted by
Arikan (2010), pre-service teachers give importance to both personal attributes and
professional skills and consider using special teaching strategies, being a role model,

and respecting students as characteristics of effective English teachers. Moreover, the
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results of Cakmak and Giindiiz’s (2018) study showed that pre-service teachers give
importance to personal attributes, professional skills and classroom management
skills of effective teachers. The studies in the literature showed that the majority of
the pre-service teachers consider personal attributes as important characteristics
possessed by effective teachers. Besides, some studies revealed that professional
skills and classroom managements skills are also given importance by pre-service
teachers while definining the characteristics of effective teachers. However, there are
differences among the attributes which were agreed more by pre-service teachers.
The differences in the data collection tools, the nature of the teacher training
programs, and the varying expectations of pre-service teachers enrolled in different
majors might be the reason behind these variations among the results of these

studies.

Second, the descriptive statistics showed that attitudes of pre-service teachers
towards the profession are generally positive, and they agreed on most of the items.
It was also seen that these prospective teachers partially agreed or neither agreed nor
disagreed on some items. The results demonstrated that participants mostly agreed on
the items stating that teaching is an important profession that requires to be
responsible, teaching is a profession that can contribute to the development of the
society, and teaching is an important profession that requires to be altruistic. It was
seen that some of the pre-service teachers neither agreed nor disagreed on the items
stating that | can pursue the teaching profession for a lifetime, and teaching is not a
difficult profession for me. And, they only partially agreed to the item stating that |
want to pursue a profession other than teaching if | have an opportunity. The
literature review on pre-service teachers’ attitudes towards teaching profession
showed that although the attitudes possessed by pre-service teachers might differ by
certain factors such as gender, grade level, major and the reason for choosing the
profession, they generally hold positive attitudes towards the profession. In that
sense, the results of the previous studies were in line with the current study’s results.
According to Saglam (2008), Basbay et al. (2009), Ozder et al. (2010), Fadlelmula
(2013), Kesen and Polat (2014) and Tasdemir (2014), pre-service teachers possess
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positive attitudes towards teaching profession. Similarly, the studies conducted by
Giineyli and Aslan (2009), Akbulut and Karakus (2011), Eret-Orhan and Ok (2014)
revealed that the pre-service teachers generally had positive attitudes towards

teaching profession.

Finally, Pearson correlation coefficient was calculated in order to understand
whether pre-service teachers’ perceptions on effective teacher attributes and attitudes
towards teaching profession are correlated with each other. The correlation
coefficient was found to be .36 indicating that there is a statistically significant
relationship between these variables. This result could be interpreted as pre-service
teachers who have positive perceptions on effective teacher attributes also possess
positive attitudes towards their profession, and vice versa. However, when the
literature was reviewed, it was seen that there are no studies investigating these

variables’ relationship.

5.1.5 Influence of Gender, Major and Grade Level on Pre-service Teachers’
Perceptions on Effective Teacher Attributes and Attitudes towards Teaching

Profession

One-way MANOVA was conducted in order to examine whether pre-service
teachers’ perceptions on effective teacher attributes and attitudes towards teaching
profession differ with respect to their gender. The results of the analysis revealed that
gender of the pre-service teachers affected their perceptions on effective teacher
attributes and attitudes towards teaching profession. Moreover, the follow-up test,
carried out by ANOVA, revealed that female pre-service teachers had statistically
more positive perceptions on effective teacher attributes than males. Similarly, their
attitudes towards teaching profession were statistically more positive than male pre-

service teachers.

The literature review showed that there exist inconsistencies between the results of
the current study and the previous ones. The results of this study in terms of the

influence of gender on pre-service teachers’ attitudes were consistent with that of
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Tanridogen (1997), Bozdogan et al. (2007), Saglam, (2008), Giineyli and Aslan
(2009), Ustiiner et al. (2009), Tezci and Terzi (2010), Aksoy, (2010), Pektas and
Kamer (2011), Fadlelmula (2013) and Eret-Orhan and Ok (2014) in that female pre-
service teachers possess more positive attitudes towards their profession. Bhargava
and Pathy (2014) asserted that attitudes towards teaching profession are influenced
by gender. Similarly, according to Karakus and Aslan (2009), females display more
commitment to the teaching profession and associate the profession to their own
personalities more than males. Moreover, the stereotypical gender roles in the society
(Tanridgren, 1997), and the fact that teaching young students is associated with
motherhood (Ullah, 2016) and that the profession is appropriate for females
(Bozdogan et al. 2007; Ullah, 2016) might play a role in the feminization of the
profession which can cause females to have more positive attitudes towards teaching.
Therefore, such a result was expected. However, the studies conducted by Capa and
Cil (2000), Kaplan and Ipek (2002), Basbay et al. (2009), Ozder et al. (2010),
Haci6meroglu and Sahin-Taskin (2010), Tok (2012), Kesen and Polat (2014), and
Tasdemir (2014) revealed that gender does not have a statistically significant
influence on pre-service teachers’ attitudes towards teaching profession. The
inconsistencies in the literature were perceived as normal, since the potential
variations in the conditions of institutions (i.e. universities), the profile of pre-service
teachers, the number and the ratio of male and female participants included in these
studies, the teacher training programs they were enrolled in, and the curricula they
were taught with might have caused different results among the studies conducted to

examine the influence of gender on pre-service teachers’ attitudes.

On the other hand, the influence of gender on pre-service teachers’ views regarding
the characteristics possessed by effective teachers has not been studied excessively.
Moreover, the existing studies were mainly aiming to determine the characteristics
which are perceived as effective teacher characteristics by pre-service teachers,
rather than evaluating the degree to which pre-service teachers agree to the
characteristics possessed by such teachers. Even though the purpose of the present
study and the existing studies were not the same, the results of this study and the
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ones conducted by Ogden et al. (1994) and Witcher and Onwuegbuzie (1999) were
resembling since they revealed gender has an impact on pre-service teachers’
perceptions/views on attributes of effective teachers. Ogden et al.’s (1994) study
showed that pre-service teachers’ responses resulted in differences based on their
gender in such a way that although undergraduate females perceived understanding
as the fundamental characteristic of an effective teacher, undergraduate males
considered caring as the primary one. Moreover, female pre-service teachers were
found to perceive effective teachers as understanding, enthusiastic, creative and
organized, while males perceived them as fair, communicating well, responsible and
humorous. Similarly, Witcher and Onwuegbuzie’s (1999) study revealed that while
female pre-service teachers considered being student-centered as the most important
effective teacher characteristic, males stated that it is the management style. What is
more, it was seen that mostly females identified teaching methodology and being
ethical as the characteristics of effective teachers, and that they perceived content
knowledge and management style as less important. However, the results of the
present study were only partially compatible with Minor et al.’s (2002) study whose
results showed that though male participants believed effective teachers are effective
classroom and behavior managers more than females did, there was no gender
difference on pre-service teachers’ perceptions on other characteristics such as being

student-centered, enthusiastic and knowledgeable.

One-way MANOVA was performed to determine whether perceptions of pre-service
teachers on effective teacher attributes and their attitudes towards teaching
profession differ by major. The results revealed that major of the pre-service teachers
resulted in a difference in their perceptions regarding the attributes of effective
teachers and attitudes towards teaching profession. The results of the study in terms
of the influence of major on pre-service teachers’ attitudes were consistent with the
ones conducted by Ustiiner et al. (2009), Aksoy (2010), Ozder et al. (2010), Kaskaya
et al. (2011), Eret-Orhan and Ok (2014) and Kesen and Polat (2014). Contrary to this
study, some of the existing research studies revealed that major does not impact pre-

service teachers’ attitudes towards teaching profession (Bozdogan et al., 2007,
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Haciomeroglu & Sahin-Tagkin, 2010; Tanriogen, 1997). Moreover, the results of the
study conducted by Akbulut and Karakus (2011) were partially consistent with the
present study. The study showed that although major did not have an impact on
fourth graders’ attitudes towards teaching profession, it impacts the attitudes held by
fifth graders in such a way that the pre-service teachers enrolled in Biology
Education hold statistically more positive attitudes than the ones studying Physics
Education and Chemistry Education (Akbulut & Karakus, 2011). The follow-up test
revealed that pre-service teachers enrolled in SSME and FLE had statistically more
positive attitudes towards teaching profession than the ones enrolled in CEIT, and
pre-service teachers studying EME and ESE possessed statistically more positive
attitudes than the ones enrolled in FLE and CEIT. These results were consistent with
the results of Ustiiner et al.’s (2009), Aksoy’s (2010), and Eret-Orhan and OK’s
(2014) studies since they indicated that pre-service teachers enrolled in CEIT have
the lowest attitude scores compared to the ones enrolled in other majors. Revealing
the impact of major, the results of the current study were also parallel with that of the
study conducted by Kaskaya et al. (2011) since it showed that attitudes of pre-service
teachers studying Mathematics Education, Classroom Teaching and Social Sciences
Education are statistically more positive than the ones studying Science Education.
According to Engin and Cigekli-Kog (2014), the attitudes of academics and
relationships among the pre-service teachers might be affecting the differences in
attitudes of pre-service teachers enrolled in different majors. Similarly, Bulut (2009)
stated that academics, instructional environments, and curricula could be the reason
behind the difference in pre-service teachers’ attitudes towards the profession. In
addition to these views, Ustiiner et al. (2009) claimed that not being enrolled in the
desired major/undergraduate program as a result of the university entrance
examination and not knowing the department enough could be the reasons of the
lower attitudes towards the profession possessed by pre-service teachers enrolled in
CEIT.

To the contrary, the results of the follow-up test revealed that major did not have an

impact on pre-service teachers’ perceptions on effective teacher attributes. This
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result indicates that pre-service teachers have similar perceptions on the
characteristics possessed by effective teachers regardless of their majors. Given that
both Wong and Wong (2004) and Cruickshank et al. (2009) defined the
characteristics possessed by effective teachers regardless of the grade level or the
subject they teach, these characteristics might be considered as common
characteristics of effective teachers. Therefore, it could be understandable that
statistically significant variation was not found among the perceptions of pre-service
teachers enrolled in different majors. However, no study has been conducted to
compare or identify the perceptions of pre-service teachers from different majors on
effective teacher attributes.

In an attempt to identify the influence that grade level has on pre-service teachers’
perceptions on attributes of effective teachers and attitudes towards teaching
profession, a one-way MANOVA was utilized. The analysis showed that grade level
of the pre-service teachers did not have an influence on their perception and attitude
scores. The results of the study were consistent with the previous studies carried out
by Tannégen (1997), Giineyli and Aslan (2009), Ustiiner et al. (2009), Ozder et al.
(2010), Tezci and Terzi (2010), and Tasdemir (2014) in that they revealed that grade
level of pre-service teachers does not have an impact on their attitudes towards
teaching profession. According to Tanridgen (1997), the lack of improvement in the
conditions of teaching profession that would enhance pre-service teachers’ attitudes
towards the profession and the insufficiency of teacher education programs in terms
of increasing teacher candidates’ attitudes might be some of the reasons behind this
result. However, considering the fact that the participants of the study already had
positive attitudes towards the profession, their attitudes might have not changed
significantly with respect to their grade levels. On the other hand, the studies
conducted by Uyanik (2017) and Kaplan and Ipek (2002) showed that grade level of
pre-service teachers has an impact on their attitudes towards the profession in such a
way that pre-service teachers enrolled in fourth grade have statistically more positive
attitudes. Similarly, the results of the study were not consistent with that of Capa and
Cil’s (2000) study since they found that pre-service teachers enrolled in third grade
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had statistically more positive attitudes than the ones enrolled in second grade.
Another inconsistency was observed among the results of the current study and those
of Pektas and Kamer’s (2011) and Fadlelmula’s (2013) studies in that these studies
showed that attitudes of first and second year pre-service teachers towards the
profession were more positive than other pre-service teachers. Moreover, the results
of Saglam’s (2008) study revealed that second year pre-service teachers had lower
attitude scores compared to first, third and fourth year pre-service teachers. Finally,
the results of the study conducted by Akbulut and Karakus (2011) were inconsistent
with those of the current study since they found out that the fourth year pre-service
teachers had statistically more positive attitudes than the fifth year pre-service
teachers. Although Capa and Cil (2000) stated that as the number of pedagogy
courses increases in the third grade, pre-service teachers begin developing more
positive attitudes towards the profession, the existing studies revealed inconsistent
results. The differences in the profile of pre-service teachers enrolled in teacher
education programs, the varying workload of the programs by grade level, the
existing attitudes they hold towards teaching profession, the majors they enrolled in,
the presence of Public Personnel Selection Examination and the concerns regarding
employement might be some of the reasons behind the variations in the attitudes of

pre-service teachers.

The results of this study and Minor et al.’s (2002) study were consistent since both of
the studies showed that grade level does not have an influence on pre-service
teachers’ perceptions. According to Murphy et al. (2004), individuals have prior
experience with good and bad teachers during their previous education lives, and
they start teacher training programs with an existing view on good teaching.
Moreover, they noted that these views are developed at early ages and they tend to be
stable during teacher preparation, as well. Considering these, it is understandable that
grade level did not result in a statistically significant difference among the
perceptions of pre-service teachers. However, the current study resulted in
inconsistencies with Ogden et al.’s (1994), Witcher and Onwuegbuzie’s (1999), and
Goksel and Rakicioglu-Soylemez’s (2018) studies since they revealed that pre-
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service teachers’ views on effective teacher attributes differed with respect to their
grade levels. Ogden et al. (1994) found out that while undergraduate pre-service
teachers consider being interesting, creative, firm, responsible and a good
communicator as some of the attributes of effective teachers, graduates perceived
attributes such as being flexible and organized as related to effective teachers’
attributes. On the other hand, the study conducted by Witcher and Onwuegbuzie
(1999) whose sample consisted of juniors, seniors and post-baccalaureates revealed
that older pre-service teachers tend to state attributes related to being ethical as one
of the characteristics possessed by effective teachers more than other pre-service
teachers. The inconsistency among the results of these studies might be based on the
variations of pre-service teachers expectations from effective teachers and the

experiences they have with their previous teachers.
5.2 Implications for Practice

In the following paragraphs, implications for practice in relation to the results of the

study are presented.

The results of the present study revealed that the majority of the pre-service teachers
participated to the study have seen at least one education-themed movie in and/or
outside the class, and most of them found these movies influential. According to the
participants’ responses, these education-themed movies have influential and
informative messages, and they are relatable to individuals’ own lives due to the
realistic elements included in the movies. Therefore, pre-service teachers should be
provided with more opportunities to watch movies through in-class and extracurricu-
lar activities. Faculty members may use education-themed movies which are related
to their classes in order to contribute to pre-service teachers’ personal, professional
and academic developments. Special events for movie screening can be organized in
the departments to enable individuals to see education-themed movies. Student clubs,
in which pre-service teachers have a chance to watch a variety of movies related with
education, reflect on the movies and discuss the significant concepts/scenes in the
movies, can be founded by the guidance of faculty members or student club advisors.
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Moreover, a movie archive should be established in the departments or on
universities’ online platforms to let pre-service teachers reach education-themed
movies easily and legally. Finally, special areas in the departments can be built in

order to provide individuals with opportunities to watch movies.

In addition to the qualitative data obtained from the participants, the statistical
analysis revealed that teacher candidates who have seen an education-themed movie
have more positive attitudes towards teaching profession. Considering their influence
on attitudes towards the profession, the faculty members should keep using these
movies as a resource, and the use of movies should become a common practice
among the faculty members in each department-teacher education program.
Moreover, pre-service teachers who have not seen such a movie should be provided
with opportunities to watch an education-themed movie. However, the fact that these
movies are long, it can be time consuming to use them in class frequently. Therefore,
they can be shown as short video clips, or recommended to be watched outside the

class-time.

Recently MoNE (2018) has created a list of education-themed movies which are
suggested for teachers. Pre-service teachers can make use of this list while choosing
the movies to contribute to their personal and professional developments. Moreover,
given that such movies may also create some unexpected and unforeseen negative
effects, while using or recommending movies, educators and faculty members should
select the movies based on certain criteria to avoid the potential damages they could
cause and to increase their effectiveness. To do so, they can make use of suggested
film lists (e.g. MoNE, 2018) and the books and the articles about education-themed
movies. Moreover, by reviewing these resources, academics might prepare a list of

movies which are the most relevant to their courses.

Although seeing an education-themed movie did not result in a statistically

significant difference in pre-service teachers’ perceptions on effective teacher

attributes, the mean scores indicated that the ones who have seen such movies had

slightly more positive perceptions. It is believed that the teacher figures represented
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in these movies, and the characteristics possessed by them make education-themed
movies valuable and informative resources for introducing effective teachers and
expressing their characteristics. Thus, the use of education-themed movies,
especially the ones which portray effective teachers, should be increased. Also, to
help pre-service teachers possess more positive perceptions on effective teacher
characteristics, the teachers represented in these movies and their attributes should be

thoroughly investigated through in-class activities.

Though it was found that the number of education-themed movies seen did not have
an influence on pre-service teachers’ perceptions on effective teacher attributes and
their attitudes towards the profession, the descriptive statistics indicated that the
perceptions of pre-service teachers who have seen four education-themed movies and
the attitudes of pre-service teachers who have seen five or more movies were higher
than others. There is no adequate guidance regarding the number of education-
themed movies in the related literature, but it could be claimed that as the exposure
to such movies increases, the perceptions and attitudes of pre-service teachers
become more positive. Finally, rather than only showing the movies, they should be
integrated into teaching-learning processes, and prospective teachers should be
provided with opportunities to discuss and reflect on these movies in terms of the
teachers’ attributes and attitudes by considering the characteristics of effective
teachers, and to compare the real teachers, student-teacher relationships and

educational environments with the ones represented in the movies.

Given the fact that gender resulted in a statistically significant difference in pre-
service teachers’ perceptions on effective teacher attributes and attitudes towards the
profession in favor of females, male pre-service teachers should be supported more.
To begin with, the prejudice that teaching is more suitable for females should be
overcome and individuals who wants to pursue teaching profession should be
encouraged to enroll in teacher training programs regardless of their gender. Then,
special events such as Career Day, Alumni Day and seminars, in which pre-service

teachers meet with inservice teachers, learn about the advantages and disadvantages
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of the profession, and ask their questions regarding the profession, should be
organized. These events might also be influential for pre-service teachers to learn
about the attributes required to be an effective teacher. Finally, education-themed
movies which portray effective female and male teachers should be watched and pre-
service teachers should be given a chance to see that effectiveness of a teacher does

not depend on gender.

What is more, it was found that major has a statistically significant influence on
attitudes of pre-service teachers towards the profession. Among the participants, the
ones enrolled in ESE had the most positive attitudes followed by the ones enrolled in
EME, SSME and FLE. In addition, it was seen that pre-service teachers enrolled in
CEIT had the lowest attitude scores. First of all, the dynamics of the departments
should be carefully investigated, and the factors which might influence pre-service
teachers’ attitudes towards the profession should be determined by conducting
observations and having face-to-face interviews with faculty members and pre-
service teachers. Second, departments should organize events in order to introduce
the teaching profession and help pre-service teachers love the profession and possess
more positive attitudes towards it. These initiatives should be supported with in-class
activities, as well. By utilizing education-themed movies, documentaries and news
from real-life teachers, the importance of the profession should be emphasized and
the impacts of teachers and their attitudes should be expressed. On the contrary,
although the results indicated that major did not have a statistically significant
influence on participants’ perceptions on attributes of effective teachers, pre-service
teachers enrolled in CEIT had the lowest scores compared to the ones enrolled in
other programs. Thus, teacher candidates, especially the ones studying CEIT, should
be provided with more opportunities to learn the attributes of effective teachers and
meet with effective teachers from their fields. Moreover, teaching should be
endeared and pre-service teachers should be encouraged to pursue the profession. In
order to help them possess more positive perceptions on these attributes, they should
be given opportunities to see the practices of such teachers. To this end, the time

spent for classroom observations and school experience should be increased, movies
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involving effective teachers should be shown in class or recommended for outside

the class, and stories of real teachers should be shared with pre-service teachers.

Although the analysis showed that grade level did not have an influence on pre-
service teachers’ perceptions on effective teacher attributes and their attitudes
towards the profession, the descriptive statistics revealed that pre-service teachers
enrolled in second grade had the lowest perception scores, and the ones enrolled in
third grade had the highest scores. First of all, actions should be taken to increase the
perceptions of pre-service teachers enrolled in other grade levels regarding the
attributes of effective teachers, as well. The practices of effective teachers should be
shared with prospective teachers through videos/video clips, documentaries and
education-themed movies, the opportunities for classroom and school experience
should be increased, and meetings should be organized in order to enable pre-service
teachers to meet real teachers and learn more about their attributes. Moreover, the
descriptive statistics showed that while pre-service teachers enrolled in second grade
had the lowest mean scores, the ones enrolled in the fourth grade had the highest
scores. To begin with, in order to increase the attitudes of second year pre-service
teachers, the courses offered in education faculties should be revised to give them
more chances to learn and practice the profession through in-class and
extracurricular activities, and the use of education-themed movies and the analysis of
the practices of both real and fictional teachers should be integrated to these courses.
Also, since the number of courses related with content knowledge increases in the
second grade, the course load might become overwhelming for the pre-service
teachers enrolled in this grade level. In an attempt to increase their attitudes towards
their profession, the number of courses related with content knowledge might be

decreased.
5.3 Implications for Further Research

Based on the results of the present study, the following implications for further

research could be raised:

158



The statistical analyses indicated that prospective teachers’ perceptions on
attributes possessed by effective teachers and attitudes towards teaching
profession differed with respect to some of the variables investigated in this
study. However, since the study utilized a survey design, it does not provide
strong evidence on causality. In order to be able to talk about the causality
and to better understand the positive and negative impacts of movies, a mixed
method research can be undertaken in which pre-service teachers are
expected to write reflections after watching education-themed movies

regarding how they were influenced by the movies.

Pre-service teachers stated that some of the education-themed movies were
used in class as instructional materials. A study utilizing content analysis and
observation of classroom practices should be carried out in order to examine
the content of the frequently used/seen education-themed movies and to

understand how movies are used in the class.

Pre-service teachers reported that they were influenced by the movies
because of several reasons. However, the literature review showed that some
of the education-themed movies contain misinformation about education and

educators.

Participants noted that education-themed movies were informative and
guiding. In order to determine whether these movies contribute to teachers’
practices, qualitative and or quantitative studies can be carried out with

inservice teachers.

. To better understand the factors that resulted in a difference in pre-service
teachers’ perceptions on effective teacher attributes and attitudes towards
teaching profession, this study can be replicated by adding a qualitative
dimension, or a separate qualitative study can be conducted.

Considering the fact that observing a role model is essential in the

development of positive attitudes towards the profession, a qualitative study
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should be carried out to examine the attitudes and behaviors of faculty

members and their relationships with pre-service teachers.

It was revealed that although prospective teachers enrolled in EME and ESE
had the highest attitude scores, the ones enrolled in CEIT had the lowest ones.
In order to understand the reason behind this difference, a qualitative research
study should be conducted with pre-service teachers from EME, ESE and
CEIT.

. Similarly, grade level was found to be ineffective on pre-service teachers’
attitudes towards teaching profession and their perceptions on effective
teacher attributes. However, some research studies revealed the impact of
grade level on these variables. Therefore, more studies with larger samples
should be conducted to understand whether grade level is influential in
developing their attitudes towards the profession and perceptions on effective
teacher attributes. In addition, the descriptive statistics of the current study
showed that while the 2" year pre-service teachers’ attitudes towards the
profession were the lowest, the ones enrolled in the 4™ grade had the most
positive attitudes towards the profession. Moreover, they indicated that while
the 2™ year pre-service teachers’ perceptions on effective teacher attributes
were the lowest, the 3" year pre-service teachers’ perceptions on these
attributes were the highest. In an attempt to identify the reasons behind this

difference, a research study should be conducted with 2", 3" and 4™ graders.

. Since the teacher education programs have recently changed, the 1% year pre-
service teachers were not included in this study. However, it is important to
identify their perceptions on effective teacher attributes and attitudes towards
the profession in order to learn more about the entry characteristics of the pre-
service teachers. Therefore, a separate study can be conducted with pre-

service teachers enrolled in 1% grade.
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10. The study can be replicated countrywise for stronger and more generalizable

results.
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B. THE LIST OF EDUCATION-THEMED MOVIES PROVIDED BY MONE
TO CONTRIBUTE TO TEACHERS’ PERSONAL AND PROFESSIONAL
DEVELOPMENT

Ornek Film Listesi
. 3 Idiots
. 400 Darbe / The 400 Blows
. AmericanTeacher

. Arkadagimin Evi Nerede / Khane-ye Doust Kodjast?

1

2

3

4

5. Asyanin Kandilleri (Belgesel)

6. Bana Giiven / Lean on Me

7. Batiya Dogru Akan Nehir (Belgesel)
8. Bay Lazhar / Monsieur Lazhar
9. Billy Elliot

10. Bir Fazlas1 Degil / Not One Less

11. Birinci Sinif / The First Grader

12. Can Dostum / Good Will Hunting

13. Canim Ogretmenim / Monsieur Lazhar
14. English Vinglish

15. Etek Giinii / La Journée de la Jupe

16. Hababam Sinifi (1975)

17. Hababam Sinift Dokuz Doguruyor (1979)
18. Hababam Sinifi Giile Giile (1981)

19. Hababam Sinifi Sinifta Kald1 (1976)

20. Hababam Sinifi Tatilde (1978)

21. Hababam Sinifi Uyaniyor (1977)

22. Iki Dil Bir Bavul

23. Imparatorlar Kuliibii

24. Kalk ve Diren / Stand and Deliver

25. Kara Tahta / Takhtesiah (Blackboards)

26. Kerkenez / Kes
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27.
28.
29.
30.
31.
32.
33.
34,
35.
36.
37.
38,
39.
40.
41.
42.
43,
44,
45.
46.
47,
48.
49.
50.

Koro / Les Choristes

Kor Nokta / The Blind Side

Kiiclik Agacin Egitimi / The Education of Little Tree
Malcolm X

Olmak ve Sahip Olmak / Etre et Avoir / To Be and To Have

Ogretmen / Teaching Mrs. Tingle

Ogretmenim Bay Kim / My Teacher, Mr. Kim
Olii Ozanlar Dernegi / Dead Poets Society
Ozgiirliik Yazarlar

Patch Adams

Ron Clark’in Hikayesi / The Ron Clark Story
Sessizlik / Dogani

Sevgili Ogretmenim / Mr. Holland’s Opus
Sevgili Ogretmenim / To Sir with Love

Sinif / EntreLesMurs (The Class)

Smifin Onii / Front of the Class

Siyah / Black

Stipermen’i Beklerken / Waiting For Superman
Seytana Karsi / Ondskan-Evil

Tarih Ogrencileri / The History Boys
Tepetaklak Nelson / Half Nelson

Tom Brown’in Okul Giinleri / Tom Brown’s Schooldays
Yedek Parcalar / Spare Parts

Yerdeki Yildizlar / Taare Zameen Par
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C. INFORMED CONSENT FORM/ARASTIRMAYA GONULLU KATILIM
FORMU

Bu ¢alisma, Orta Dogu Teknik Universitesi Egitim Programlar1 ve Ogretim
Boliimii'nde yiiksek lisans Ogrenimine devam etmekte olan Elif Tugge Gezer
tarafindan Prof. Dr. Ahmet Ok danismanliinda yiiriitiillmektedir. Bu form sizi

arastirma kosullar1 hakkinda bilgilendirmek i¢in hazirlanmistir.

Aragtirmanin amaci, daha dnce egitim konulu film izlemis olan 6gretmen
adaylarimin etkili 6gretmen niteliklerine iliskin algilar1 ile 6gretmenlik meslegine
yonelik tutumlarini belirlemektir. Arastirmaya katilmayi kabul ederseniz, sizden

beklenen, ankette yer alan sorular1 cevaplandirmanizdir.

Arastirmaya katiliminiz tamamen goniilliilik esastyla olmalidir. Ankette,
sizden kimlik veya kurum belirleyici hicbir bilgi istenmemektedir. Cevaplariniz
tamamiyla gizli tutulacak ve sadece arastirmacilar tarafindan arastirma amaciyla

kullanlacaktir.

Anket, genel olarak kisisel rahatsizlik verecek sorular icermemektedir.
Ancak, katilim sirasinda sorulardan ya da herhangi bagka bir nedenden Otiirii
kendinizi rahatsiz hissederseniz anketi yarida birakip ayrilabilirsiniz. Bdyle bir

durumda, anket formunu ilgililere teslim edip ayrilabilirsiniz.

Bu calismaya katildiginiz i¢in simdiden tesekkiir ederiz. Calisma hakkinda
daha fazla bilgi almak i¢in ODTU Egitim Programlari ve Ogretim Boliimii yiiksek

lisans Ogrencisi Elif Tugce Gezer (E-posta: gezer.tugce@metu.edu.tr) ile iletisim

kurabilirsiniz.
Yukaridaki bilgileri okudum ve bu calismaya tamamen goniillii olarak
katiliyorum.

(Formu doldurup imzaladiktan sonra uygulayiciya geri veriniz).

Isim Soyad Tarih Imza



D. TURKISH SUMMARY / TURKCE OZET

EGITIM TEMALI FILMLERIN OGRETMEN ADAYLARININ ETKILI
OGRETMEN TUTUMLARINA YONELIK ALGILARI VE KiSISEL-MESLEK{
NITELIKLERI UZERINDEKI ETKISI

1. Giris

Kavcar (1982), 6gretmenlerin, bir egitim sisteminin basarisinin belirleyici olmalari
nedeniyle énemli oldugunu ve 6gretmen kalitesinin 6grenci basarisini etkileyen en
onemli faktorlerden biri oldugunu belirtmistir. Ogretmen kalitesi ile ilgili literatiir
dikkate alindiginda, 6gretmenligin sadece alan bilgisi degil ayn1 zamanda pedagoji
bilgisi, kisisel nitelikler ve mesleki beceriler de gerektirdigi anlagilmaktadir (Goe,
2007; Liakopoulou, 2011). Ogretmenlik, meslegin onemi nedeniyle profesyonelce
yapilmali ve 6gretmenler mesleklerini siirdiirebilmek i¢in nitelikli/yetkin olmalidir.
Ayrica, Ogretmenler mesleklerine yonelik olumlu tutum sergilemelidir, ¢iinkii
tutumlar Ogretmenlerin yeterliliklerini etkilemekte ve ogrenci merkezli siif
ortamlar1 olusturmalarini saglamaktadir (Bhargava ve Pathy, 2014; Kontag, 2016).

Bu nedenle, tutumlar1 gelistirmek i¢in 6nemli bir ¢aba harcanmalidir.

Blasco ve digerlerine (2015) gore filmler, farkli yasam deneyimleri hakkinda
hikayeler sundugu ve bireylerin giinliik yasam problemleriyle nasil basa ¢iktiklarini
gosterdigi icin Onemli kabul edilmektedir. Ayrica, filmler, 6gretmenlerin ve
ogretmen adaylarmin, okul ve sinif ortamini, Ogretmenlerle diger paydaslar
arasindaki iligkileri ve etkili 6gretmenlerin 6zelliklerini 6grenmeleri igin bir 6Zretim
aract olarak kullanilabilir. Bunun yam sira, bircok becerinin gelisimine katkida
bulunduklari, 6gretmenlerin ve egitimcilerin pedagoji bilgileri iizerinde olumlu bir
etkiye sahip olduklar1 ve ogretmenlerin meslege karsi daha istekli olmalarim
sagladiklar i¢in dgretim programlarina dahil edilebilirler (Available Light Advisory,
2012). Kaskaya ve arkadasglar1 (2011) ile Kontag (2016) tarafindan yapilan
calismalara gore, egitim temali film izlemenin 6gretmen adaylarmin 6gretmenlik
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meslegine yonelik tutumlar1 iizerinde 6nemli bir etkisi vardir. Ayrica, filmler,
O0gretmen adaylarimin meslege hazir olmalar1 iizerinde olumlu bir etkiye sahiptir ve
O0gretmen adaylarinin degerlerini, inanglarini ve davranislarini degistirme konusunda

tetikleyici olabilir (Tan, 2006).

Kagkaya ve digerleri (2011), 6gretmen adaylarinin egitim temali filmleri izlerken rol
model olma sorumlulugunun ve meslekte karsilasabilecekleri sorunlarin farkina
vardiklarin1 ortaya koymustur. Ayrica, adaylarmin, bu filmler sayesinde okul
ortamimma maruz kaldiktan sonra meslegi siirdiirmek icin motive olduklar dile
getirilmistir. Blasco ve digerleri (2015), film kullaniminin 6gretmenler {izerinde
olumlu bir etkisi olabilecegini, 6gretmenlerin akranlar1 ve 6grencileri ile iligkilerini
gelistirmelerine ve mesleki gelisimlerini desteklemelerine yardimci olabilecegini
ifade etmistir. Filmlerin egitimciler ve egitim iizerindeki etkisini ifade eden Scull ve
Peltier (2007), egitim temal filmlerin bireylerin algilarini sekillendirmeye yardimci
oldugunu, Kaskaya ve arkadaslar1 (2011) ile Kontas (2016) ise bu filmlerin 6gretmen

adaylarinin meslege yonelik tutumlarini etkiledigini dile getirmistir.

Egitim temal1 film sayisindaki artis ve egitimde filmlerin kullaniminin yayginlagmasi
gz Oniine alindiginda, bu filmlerin 6gretmen egitiminde etkili olup olmadigimi
arastirmaya ihtiya¢ oldugu diisiinlilmiistiir. Filmlerin 6zellikle 6gretmen adaylarinin
meslege yonelik tutumlart ve etkili Ogretmen nitelikleri hakkindaki algilar

tizerindeki etkisi tespit edilmelidir.
1.1 Arastirmanin Amaci ve Onemi

Bu calismanin amaci, oOgretmen adaylarimin egitim temali filmlerle 1lgili
deneyimlerini incelemek, bu filmlerin adaylarin etkili 6gretmen niteliklerine yonelik
algilarin1 ve Ogretmenlik meslegine yonelik tutumlarini etkileyip etkilemedigini
belirlemek, adaylarin algi ve tutumlar1 arasindaki iligkiyi ortaya ¢ikarmak ve egitim
temal1 film izlemenin, izlenen film sayisinin, cinsiyetin, boliimiin ve sinif diizeyinin

adaylarin algi ve tutumlari tizerindeki etkisini aragtirmaktir.
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Bu caligma iki temel sebeple onemli goriilmektedir. Ilk olarak, Academic Search
Complete, ScienceDirect ve Scopus gibi veritabanlar1 kullanilarak Aralik 2019
tarihine kadar yapilan alanyazin taramasina gore egitim temali filmlerin 6gretmen
adaylart tizerindeki etkisine iliskin c¢aligmalarin sayisi smurlidir ve bu filmlerin
Ogretmen adaylarinin etkili 6gretmen niteliklerine iliskin algilar tizerindeki etkisiyle
ilgili calisma bulunmamaktadir. ikincisi, Aralik 2019 tarihine kadar ProQuest, Ulusal
Tez Merkezi ve YOK gibi veritabanlar1 kullanilarak yapilan alanyazin taramasina
gore var olan yiiksek lisans veya doktora tezlerinde bu filmlerin G6gretmen
adaylarimin etkili 6gretmen niteliklerine iliskin algilart ve Ogretmenlik meslegine

yonelik tutumlar1 tizerindeki etkisi ¢alisiimamustir.
1.2 Arastirma Sorulari
Bu aragtirmada, asagidaki arastirma sorularina yanit aranmaktadir.
1. Ogretmen adaylarinin egitim temal1 filmlerle ilgili deneyimleri nelerdir?

2. Egitim temali filmlerin 6gretmen adaylarinin etkili 6gretmen niteliklerine
iliskin algilar1 ile 6gretmenlik meslegine yonelik tutumlar: lizerindeki etkisi

nedir?

2.1. Egitim temali film izlemenin O6gretmen adaylarmin etkili 6gretmen
niteliklerine iliskin algilar ile 6gretmenlik meslegine yonelik tutumlari

uzerinde etkisi var midir?

2.2. Ogretmen adaylarmin izledikleri egitim temali film sayismin etkili
ogretmen niteliklerine iliskin algilar1 ile 6gretmenlik meslegine yonelik

tutumlar1 tzerinde etkisi var midir?

3. Ogretmen adaylarinin  etkili 6gretmen niteliklerine iliskin algilari,
ogretmenlik meslegine yonelik tutumlari ve 6gretmen adaylarinin etkili
ogretmen niteliklerine iliskin algilar1 ile Ogretmenlik meslegine yonelik

tutumlar1 arasindaki iligki nedir?
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4. Cesitli degiskenlerin (cinsiyet, bolim ve sinif diizeyi) 6gretmen adaylariin
etkili 6gretmen niteliklerine iligkin algilar1 ile 6gretmenlik meslegine yonelik

tutumlari tizerindeki etkisi nedir?

4.1. Cinsiyetin Ogretmen adaylarmin etkili 6gretmen niteliklerine iligkin
algilan ile 6gretmenlik meslegine yonelik tutumlari {izerinde etkisi var

midir?

4.2. Bolimiin 6gretmen adaylarinin etkili 6gretmen niteliklerine iliskin
algilar ile 6gretmenlik meslegine yonelik tutumlar1 lizerinde etkisi var

midir?

4.3. Sinif diizeyinin 6gretmen adaylarinin etkili 6gretmen niteliklerine iligkin
algilart ile 6gretmenlik meslegine yonelik tutumlari tizerinde etkisi var

midir?
2. Alanyazin Taramasi
2.1 Egitim Konulu Filmler ve Filmlerin Onemi

Filmler, kiiltiirel degerleri, tutumlar1 ve davraniglar1 aktarabildiklerinden iletisim igin
etkili araglardir. Bir eglence kaynagi olmalarinin yani sira, filmler, baskalarinin
deneyimlerini ve gercek hayat problemleriyle nasil basa ciktiklarin1 gézlemlemek
i¢in firsatlar sagladigi i¢in egiticidir. Birkdk (2008), sinemanin gelismesiyle birlikte,
filmlerin herhangi bir konuyu 6gretmek i¢in kullanilabileceginin fark edildigini ve bu
yiizden film kullaniminin yayginlagtigin1 sdylemektedir. Filmler, hem goriintii hem
de ses yoluyla bilgi aktardigindan egitim i¢in etkili araclardir ve karmasik bilgileri
genis kitlelere aktarmak, soyut konulari somutlastirmak, 6grenmeyi arttirmak ve
ogretmen adaylarin1 sinifa hazirlamak igin kullanilabilirler (Birkok, 2008; Dalton,
2013; Yakar, 2013).

Birkok’e (2008) ve Available Light Advisory'nin (2012) raporuna gore, filmlerin
egitimciler tarafindan kullanilmasi ve Ogretim programlarina entegrasyonu

ogrencilerin Ogrenmelerine ve sosyal, ahlaki ve Kkiiltiirel gelisimlerine katkida
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bulunmaktadir ¢iinkii filmler tutumlarin aktarilmasinda ve davranis modellerinin
olusturulmasinda etkilidir. Ogrenciler {izerindeki etkilerine ek olarak, filmler
Ogretmenler ve 6gretmen adaylar1 i¢in de yararlidir. Available Light Advisory’nin
(2012) raporunda, film kullaniminin, egitimcilerin davranislarini, motivasyonlarini,
ogrenciler ve calisanlarla iliskilerini ve pedagoji bilgilerini olumlu yonde etkiledigi
belirtilmistir. Ayrica, Tan (2006), filmlerin, 6gretmen adaylarinin sahip olduklari
degerleri, inanclar1 ve davranislar degistirmek icin tetikleyici olarak hizmet

edebilecegini ifade etmistir.

Filmlerin bir ogretim materyali olarak kullanilmasinin avantajlar1  kadar
dezavantajlart da vardir. Vandermeersche ve digerleri (2013), filmlerde yer alan
kaliplasmis yargilarin 6gretme ve Ogrenme hakkinda yanlis bilgi verdigini, bu
yiizden de filmlerin egitimde kullanilmasi konusunda isteksizlik oldugunu
sOylemistir. Buna ek olarak, aragtirmacilar film kullanmanin fazla zaman aldigini,
filmlerin yapiminin maliyetli oldugunu, asir1 film kullaniminin izleyicilerin
okudugunu anlama becerilerini olumsuz yonde etkileyebilecegini ve Ogretilen
konuya veya iletilmesi amaglanan mesaja uygun bir film bulmanin zor olabilecegini

belirtmistir (Altan, 2016; Yakar, 2013).

Alanyazin taramasi egitim temali filmlerin igerigini ve bu filmlerin &gretmen
adaylari, egitimciler, egitim ve 0gretim ortamlar1 iizerindeki etkilerini analiz etmek
icin gesitli ¢alismalar yapildigini gostermistir (Birkok, 2008; Choi, 2009; Gregory,
2007; Kaskaya vd., 2011; Kontas, 2016; Oru¢ ve Saribudak, 2015; Scull ve Peltier,
2007; Tan, 2006; Vandermeersche vd., 2013).

2.2 Ogretmenlik Meslegine Yonelik Tutum

Aiken (1980) tutumu, belirli nesnelere, durumlara, kavramlara veya kisilere olumlu
ya da olumsuz cevap vermek i¢in 6grenilmis egilimler olarak tanimlamis, tutumun,
biligsel, duyussal ve performans olmak iizere ii¢ bilesene sahip oldugunu ifade
etmistir. Bandura (1977) ve Ruiz (1999)'e gore gozlem, davranislarin, inanglarin ve

tutumlarin elde edilmesinde onemlidir. Filmler gercek hayattan hikayeleri temsil
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ettiginden, bireylerin bagkalarinin deneyimlerini gozlemlemeleri i¢in firsat
saglamakta ve kiltiirel degerleri, tutumlar1 ve davranislar1 aktarmada etkili bir yol

sunmaktadir (Altan, 2016).

Tutumlar, bireylerin meslekteki davraniglarini belirleyici bir faktordiir. Davranislarla
iligkisi g6z oOnilinde bulunduruldugunda, O6gretmenlerin ve Ogretmen adaylariin
ogretmenlik meslegine yonelik tutumlarinin 6nemli oldugu diistiniilmektedir.
ve degisime nasil tepki verdigi {lizerinde etkili oldugu i¢in 6gretmen egitiminde
onemli bir rol oynamaktadir. Ayrica, Bhargava ve Pathy'ye (2014) goére, meslege
yonelik tutum, oOgretmenlerin yeterliligini etkilemekte ve Ogretmenlerin 6grenci

merkezli 6grenme ortamlar1 olugturmasini saglamaktadir.

Ogretmen adaylarinin 6gretmenlik meslegine yonelik tutumlarmi arastirmak ve
boliim, cinsiyet, sinif diizeyi gibi cesitli degiskenlerin tutum {izerindeki etkisini
belirlemek amaciyla bir¢ok ¢alisma yapilmistir (Akbulut ve Karakus, 2011; Aksoy,
2010; Bagbay vd., 2009; Bozdogan vd., 2007; Capa ve Cil, 2000; Eret-Orhan ve Ok,
2014; Fadlelmula, 2013; Giineyli ve Aslan, 2009; Haciomeroglu ve Sahin-Taskin,
2010; Kaplan ve Ipek, 2002; Kesen ve Polat, 2014; Ozder vd., 2010; Pektas ve
Kamer, 2011; Saglam, 2008; Tanriogren, 1997; Tasdemir, 2014; Tezci ve Terzi,
2010; Tok, 2012; Uyanik, 2017; Ustiiner vd., 2009).

2.3 Etkili Ogretmen Nitelikleri

Etkili Ogretmen, Ogrencilerin 6grenmelerine yardimci olabilecek kisi  olarak
tanimlanmaktadir (Cruickshank ve Haefele, 2001; Walker, 2008). Walker’a (2008)
gore etkili 6gretmenler yaraticilik, diriistliik, sefkat ve affedicilik gibi 6zelliklere
sahiptir. Cruickshank ve digerleri (2009) de etkili 6gretmenlerin kisisel niteliklere
(0r. hevesli olma, gilivenilir olma ve alam1 ve 6g8renci pedagojisi hakkinda bilgili
olma), mesleki becerilere (6r. 6grencinin dikkatini ¢ekme ve egitsel zamani iyi
kullanma), smif yonetimi, problem ¢ézme ve yansitma becerilerine sahip olmalari

gerektigini ifade etmistir.
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Ogretmen adaylarmm etkili 6gretmen niteliklerine iliskin algilarin1 ve cinsiyet ile
simif diizeyi gibi ¢esitli degiskenlerin bu algilara etkilerini belirlemek i¢in ¢esitli
caligmalar yapilmistir (Arikan, 2010; Cakmak ve Giindiiz, 2018; Goksel ve
Rakicioglu-Soylemez, 2018; Minor ve digerleri, 2002; Ogden vd., 1994; Semiz &
Zibande, 2014; Witcher ve Onwuegbuzie, 1999).

3. Yontem
3.1 Desen

Bu calisgmada o6gretmen adaylarmin egitim konulu filmlerle ilgili deneyimlerini
incelemek ve bu filmlerin adaylarin etkili 6gretmen niteliklerine iliskin algilart ile
O0gretmenlik meslegine yonelik tutumlart {izerindeki etkiyi belirlemek amaciyla

tarama deseni kullanilmastir.
3.2 Orneklem

Bu ¢alismanin hedef evreni Ankara’daki tiniversitelerin egitim fakiiltelerine kayith
ogretmen adaylaridir. Calismanin ulasilabilir evreni dgretim dili ingilizce olan bir
kamu iiniversitesi olarak belirlenmistir. Caligmaya bu iiniversitenin Ingilizce
Ogretmenligi (I0), Bilgisayar ve Ogretim Teknolojileri Egitimi (BOTE), Ilkdgretim
Matematik Egitimi (IME), Fen Bilgisi Egitimi (FBE), Fizik Egitimi (FE), Kimya
Egitimi (KE) ve Matematik Egitimi (ME) lisans programlarina kayith olan 2., 3. ve

4. sinif 6grencilerinden 427’si katilmustir.
3.3 Veri Toplama Araglan

Veri toplamak i¢in arastirmaci tarafindan gelistirilen ii¢ veri toplama araci
kullanilmastir. i1k veri toplama araci iki béliimden olusan demografik bilgi formudur.
Formun birinci boliimii 6gretmen adaylarinin cinsiyetini, boliimiinii, siif diizeyini ve
donemini, ikinci bolimi ise adaylarin egitim temali filmlerle ilgili deneyimlerini
belirlemeyi amaglamistir. Ikinci veri toplama araci, adaylarin etkili 6gretmenlerin
sahip olduklari niteliklere iliskin algilarini belirlemeyi amaglayan Etkili Ogretmen

Niteliklerine Iliskin Alg1 (“PETA”) élgegidir. Olgek gelistirilirken Cruickshank ve
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digerlerinin (2009) etkili 6gretmen tanimindan yararlanilmis ve maddeler iki boyut
altinda toplanmistir. Uciincii veri toplama araci, 6gretmen adaylarinin meslege
yonelik tutumlarini belirlemeyi hedefleyen Ogretmenlik Meslegine Yonelik Tutum
(ATTP) ol¢egidir. Aiken’in (1980) tutum tanimindan faydalanilarak hazirlanan 6lgek

lic boyuttan olugmustur.

Araglarin goriiniis, kapsam ve yap1 gegerligini test etmek i¢in 0gretmen adaylariyla
sesli diisiinme protokolii uygulanmis, Egitim Programlar1 ve Ogretim ile Olgme ve
Degerlendirme alanlarinda uzman ve akademisyenlerden uzman goriisii alinmis ve
pilot ¢alismada “PETA” ve “ATTP” 6l¢ekleriyle toplanan veriler {izerinde agimlayici
faktor analizi yapilmistir. Ayrica, verilerin giivenirligi Cronbach’in Alpha degeri
hesaplanarak kontrol edilmistir. Tek boyuttan olusan “PETA” 6l¢eginden elde edilen
verilerin i¢ tutarlibik katsayisi .96 olarak hesaplanmistir. ATTP dGlgeginin
“ogretmenlik meslegini sevme”, “6gretmenlik meslegine iliskin yeterlik algis1” ve

“ogretmenlik meslegine verilen deger” boyutlar1 i¢in Cronbach’in Alpha degeri

strastyla .69, .89 ve .83 bulunmustur.
3.4 Veri Toplama Siireci

Veri toplama siirecine baglamadan 6nce 2018-2019 6gretim yili sonbahar doneminde
Insan Arastirmalar1 Etik Kurulu'ndan gerekli izinler alinmis, ¢alisma ayni 6gretim
yilinin bahar doneminde gerceklestirilmistir. Veri toplama siireci yaklasik yedi
haftada tamamlanmistir. Veri toplanacak smiflar uygun Ornekleme yontemiyle
belirlenmistir. Biitlin 6l¢ekler tek bir oturumda uygulanmis ve Olgeklerin
uygulanmasi her siif diizeyinde 15-20 dakika stirmiistiir. Siiregte birden fazla
aragtirmact gorev almis ve uygulamada birlik saglamak amaciyla biitiin
aragtirmacilarla uygulamalardan dnce goriisiilmiistiir. Ogretmen adaylari, calismanin
amaci, caligmaya katilimin goniillii oldugu ve bilgilerinin gizli tutulup yalnizca

arastirma amaciyla kullanilacagi hakkinda bilgilendirilmistir.
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3.5 Veri Analizi

Veri toplama siireci tamamlandiktan sonra veriler gbzden gegirilmis ve 6n analizler
(Little’sn MCAR testi, standart Z puanlari, Mahalanobis Uzaklig1) yiirtitiiliilerek veri
seti analizler i¢in hazir hale getirilmistir. Nicel veri analizi IBM SPSS 24 programi
(IBM Corp, 2016) araciligiyla yapilmis ve analizde betimsel analiz ve kestirisel
analiz yontemleri kullanilmigtir. Nitel verilerin analizi ise igerik analiziyle
gerceklestirilmistir. Betimsel analiz yontemiyle 6rneklemdeki 6gretmen adaylarinin

cinsiyet, devam ettikleri sinif diizeyi ve boliim agisindan 6zellikleri belirlenmistir.

Aragtirmanin 1. sorusuna yanit vermek i¢in betimsel analiz ve igerik analizi
yontemleri kullanilmistir. Oncelikle, adaylarmnin izledikleri filmler ve film sayilari ile
her filmin kag kisi tarafindan ve nerede izlendigi belirlenmistir. Sonra, her film igin,
adaylarin bu filmleri neden birden fazla kez izledigi ve filmlerden neden

etkilendikleri incelenerek yanitlar kategoriler/kodlar altinda toplanmustir.

2. ve 4. arastirma sorularini yanitlamak igin kestirisel analiz yontemi kullanilmistir.
Analizden o6nce tek yonli MANOVA’nin varsayimlari, ¢ok degiskenli normallik,
kovaryans matrisinin homojenligi, ¢oklu baglanti probleminin olmamasi (Field,
2009; Hair et al., 2013; Tabachnick & Fidell, 2012), kontrol edilmistir. Varsayimlar
ithlal edilmedigi i¢in egitim temali film izlemis olma, izlenen egitim temali film
sayis1, cinsiyet, bolim ve simif diizeyinin 6gretmen adaylarmin etkili 6gretmen
niteliklerine iliskin algi ve Ogretmenlik meslegine yonelik tutumlar1 {izerindeki

etkilerini belirlemek amaciyla bes tane tek yonlii MANOVA yiirtitiilmiistiir.

3. arastirma sorusunu yanitlamak i¢in ise hem betimsel hem de kestirisel analiz
yontemleri kullanilmistir. Betimsel analiz ile 6gretmen adaylarinin etkili 6gretmen
niteliklerine iliskin algilar1 ve meslege yonelik tutumlari belirlenmistir. Daha sonra,
adaylarin algilar1 ve tutumlart arasindaki iliskiyi belirlemek i¢in Pearson korelasyon

katsayis1 hesaplanmaistir.

188



3.6 Arastirmamin Varsayimlari

Aragtirmada uygun Ornekleme teknigi kullanilmis ve ilgili kamu {iniversitesindeki
okul oncesi 6gretmenligi disindaki biitiin 6gretmen egitimi lisans programlarinin 2.,
3. ve 4. siniflarina devam eden ogrencilerden veri toplanmistir. Bu yilizden
orneklemin ulasilabilir evreni temsil ettigi varsayilmaktadir. Ayrica katilimcilar
kimliklerinin ve verilerinin gizli tutulacagi hakkinda bilgilendirilmistir. Bu yiizden
katilimcilarin veri toplama araglarinda yer alan maddelere ictenlikle yanit verdikleri

kabul edilmistir.
3.7 Arastirmanin Simirhihiklar:

Calismaya yalnizca 10, BOTE, IME, FBE, ME, FE ve KE lisans programlarmin 2.,
3. ve 4. smiflarindaki 6grenciler dahil edilmistir. Bu nedenle, bu 6rneklem tiim
Ogretmen adaylarimi temsil etmeyebilir ve sonuglar Tiirkiye'deki biitiin 6gretmen

adaylarina genellenemeyebilir.
4. Bulgular

Betimsel analizlerin bulgularina gére katilimcilarin %79.55’i (n = 315) kadin ve
%20.45’i (n = 81) erkektir. Bu adaylarm %44.70°i (n = 177) 10, %20.45’i (n = 81)
FBE, %19.44’ii (n = 77) IME, %10.10’u (n = 40) BOTE ve %5.30’u (n = 21)
OOFME (ME, FE ve KE) programlarina kayithdir. Ayrica, adaylarin %41.92’si (n =
166) t¢tinci smif, %30.81°1 (n = 122) dordiincii/besinci smif ve %27.27’si (n = 108)

ikinci sinif 6grencisidir.

Calismanin birinci aragtirma sorusuna iliskin ilk olarak betimsel analiz, daha sonra
da igerik analizi yapilmistir. Bulgular, adaylarin %93.69’unun (n = 371) en az bir
egitim temali film izledigini, %6.31’inin (N = 25) ise daha 6nce egitim temali film
izlemedigini gostermistir. Ayrica, adaylarin %29.55’inin (n = 117) iki, %21.46’sinin
(n = 85) iig, %20.96’sinn (n = 83) bir, %13.13’lintin (n = 52) dort, %8.59’unun (n =
34) bes ya da daha fazla egitim temali film izledigi belirlenmistir. Bulgulara gore 18

film birden fazla kez izlenmis, 26 film de adaylar tarafindan etkileyici bulunmustur.
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Icerik analizinden elde edilen bulgulara gore adaylarm filmleri neden birden fazla
kez izlediklerine iliskin yanitlar1 sekiz kategoride toplanmistir. Bunlar, filmin
hikayesi ve filmde verilen mesajlar, 6gretmen Ozellikleri, egitim sistemine iliskin
elestiriler, iligkilendirilebilir olma, filmdeki karakterler, bilgilendirici olma, rehberlik
edici ve motive edici olma ve &gretim materyali olarak kullanilmadir. Adaylarin
filmlerden neden etkilendiklerine iliskin yanitlar1 ise bes kategoride toplanmustir.
Bunlar, 6gretmen 6zellikleri, filmin hikayesi ve filmde verilen mesajlar, iliskilendiri-
lebilir ve rehberlik edici olma, egitim sistemine iliskin elestiriler ve egitim, sinif ve

okul ortami1 ve 6gretmenlik meslegi hakkinda bilgilendirici olmadir.

Egitim temali film izlemenin 6gretmen adaylarmin etkili 6gretmen niteliklerine
yonelik algilart ve o6gretmenlik meslegine yonelik tutumlari {izerindeki etkisini
belirlemeye yonelik olarak yapilan tek yonli MANOVA, bu filmlerin bagiml
degiskenler tizerinde etkiye sebep oldugunu ortaya ¢ikarmistir, Wilk’s A = .98, F (2,
393) = 3.72, p < .05, 772 = .02. Ayrica, daha once egitim temali film izlemis olan
adaylarin meslege yonelik tutumlarimin istatistiksel anlamda daha olumlu oldugu, F
(1, 394) = 6.68, p < .025, 772 = .02, etkili 6gretmen niteliklerine iliskin algilarinin ise
egitim temali film izlememis olan adaylardan farklilasmadigi goriilmiistir, F (1, 394)
= .01, p > .025. Izlenen egitim temal1 film sayisinin bagimli degiskenler {izerindeki
etkisini belirlemeye yonelik olan yapilan tek yonli MANOVA ise izlenen film
sayisinin degiskenler iizerinde anlamli bir etkiye sebep olmadigini gostermistir,

Wilk’s A = .96, F (10, 778) = 1.53, p > .05.

Betimsel analizler Ogretmen adaylarinin etkili Ogretmen niteliklerine iligkin
algilarinin - olumlu oldugunu ve adaylarin en c¢ok “dgrencileri destekler”,
“ogrencilerin yeteneklerine saygt duyar”, “acik ve anlasilir agiklamalar yapar” ve
“ogrenciler arasindaki bireysel farkiiliklara hosgorii ile yaklasir” maddelerine
katildigin1 ortaya ¢ikarmustir. Benzer sekilde, adaylarin 6gretmenlik meslegine iligkin
tutumlarmin genel olarak olumlu oldugu ve en ¢ok “Ogretmenlik sorumluluk sahibi

olmay1 gerektiren bir meslektir”, “Ogretmenlik toplumun kalkinmasina katk:

saglayacak bir meslektir’ ve “Ogretmenlik fedakdr olmay1 gerektiren bir meslektir”
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maddelerine  katildigi  goriilmiistiir. Ogretmen adaylarinin  etkili  dgretmen
niteliklerine iligkin algilar1 ve 6gretmenlik meslegine yonelik tutumlar1 arasinda bir
iliski olup olmadigin1 anlamak i¢in hesaplanan Pearson korelasyon katsayisi, r = .36,
p = .00, degiskenler arasinda istatistiksel acidan anlamli, orta diizey, pozitif bir iliski

oldugunu gostermistir.

Cinsiyetin, bdlimiin ve smif diizeyinin etkisini arastirmak i¢in yapilan
MANOVA'larin bulgulari, cinsiyetin, adaylarin etkili 6gretmen niteliklerine iliskin
algilar1 ve o6gretmenlik mesle8ine yonelik tutumlar1 {izerinde istatistiksel olarak
anlaml1 bir etkisi oldugunu géstermistir, Wilk’s A = .93, F (2, 393) = 15.88, p < .05,
772 =.08. Ayrica, kadin 6gretmen adaylarinin hem etkili 6gretmen niteliklerine iliskin
algilarmin, F (1, 394) = 11.54, p < .025, 7* = .03, hem de meslege yonelik
tutumlarinin erkeklere gore istatistiksel anlamda daha olumlu oldugu bulunmustur, F

(1, 394) = 28.87, p < .025, 1> = .07.

Tek yonlii MANOVA, bdoliimiin de bu degiskenler {lizerinde etkiye sahip oldugunu
gostermistir, Wilk’s A = .85, F (8, 780) = 8.57, p < .05, 772 = .08. Benzer sekilde,
boliimiin, 6gretmen adaylarinin meslege yonelik tutumlar tizerinde de etkili oldugu
ortaya ¢ikmustir, F (4, 391) = 15.61, p < .025, * = .14. Bulgular incelendiginde,
OOFME (M = 4.16, SD = .61) ve IO (M = 3.86, SD =.61) béliimlerindeki
ogrencilerin 6gretmenlik meslegine yonelik tutumlarinin BOTE (M = 3.53, SD = .61)
ogrencilerinden istatistiksel anlamda daha olumlu oldugu gériilmiistiir. Ayrica, IME
(M = 4.20, SD = .50) ve FBE (M = 4.23, SD = .49) boliimlerindeki 6gretmen
adaylarin meslege yonelik tutumlar1 BOTE (M = 3.53, SD = .61) ve 10 (M = 3.86,
SD =.61) boliimlerindeki adaylardan istatistiksel agidan daha olumludur. Ote yandan,
boliimiin etkili 6gretmen niteliklerine iliskin algi iizerinde etkisi olmadig1 ortaya
cikmustir, F (4, 391) = 1.42, p > .025.

Ayrica, bulgular, sinif diizeyinin 6gretmen adaylarinin etkili 6gretmenlerin sahip
olduklar1 nitelikler hakkindaki algilar1 ve meslege yonelik tutumlar: {izerinde 6nemli

bir etkisi olmadigin1 gostermistir, Wilk’s A = .99, F (4, 784) = 1.28, p > .05.
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5. Tartisma ve Oneriler
5.1 Tartisma

Arastirmanin bulgulari, filmlerin, egitim sistemiyle ilgili elestiriler i¢ermeleri, ilgi
cekici konulara sahip olmalar1 ve 6gretim materyali olarak kullanilmalar1 gibi cesitli
sebeplerle birden fazla kez izlendigini gostermistir. Bunun yani sira, filmler,
konulari, temsil ettikleri 6gretmenlerin nitelikleri ve 6gretmenlik meslegi hakkinda
bilgilendirici olmalar1 gibi nedenlerle etkileyici bulunmustur. Bu bulgular, Birkok
(2008), O’Bannon ve Goldenberg (2008), Available Light Advisory (2012), Kaskaya
ve digerleri (2011), Orug¢ ve Saribudak (2015), ve Altan’in (2016) g¢aligmalariyla
tutarlilik gosterirken, Gregory (2007), Scull ve Peltier (2007) ve Vandermeersche ve

digerleri (2013) tarafindan yliriitiilen ¢calismalarla tutarlilik gostermemektedir.

Bulgular, egitim temali film izlemenin Ogretmen adaylarinin etkili 6gretmen
niteliklerine yonelik algilar1 ve 6gretmenlik meslegine yonelik tutumlari iizerinde
istatistiksel acidan anlamli bir etkiye sebep oldugunu ve daha 6nce egitim temali film
izlemis olan adaylarin meslege yonelik tutumlarinin diger adaylardan daha olumlu
oldugu ortaya ¢ikarmistir. Bu bulgular, Kaskaya ve digerleri (2011) ve Kontas’in
(2016) calismalariyla tutarlilik gdstermektedir. Ote yandan, egitim temali film
izlemenin adaylarin etkili 6gretmen niteliklerine iliskin algilar1 ilizerinde etkisi
olmadig1 goriilmistiir. Bu bulgular alanyazindaki ¢aligmalarla benzerlik gdsterme-
mektedir (Farhi, 1999; Tan, 2006; Scull ve Peltier, 2007; Available Light Advisory,
2012; Vandermeersche ve digerleri, 2013; Blasco ve digerleri, 2015). Benzer sekilde
bulgular, izlenen egitim temali film sayisinin adaylarin etkili 6gretmen niteliklerine
iligkin algilart ve dgretmenlik meslegine yonelik tutumlari lizerinde etkiye sebep
olmadigini ortaya ¢ikarmistir. Alanyazin taramasi sonucunda, izlenen film sayisinin

alg1 ve/veya tutumlar lizerindeki etkisini arastiran bir ¢alisma olmadig1 goriilmiistiir.

Betimsel analizler sonucunda, 6gretmen adaylarinin etkili Ogretmen nitelikleri

hakkinda olumlu algilara sahip oldugu goriilmiistiir. Bu bulgu, bazi ¢aligmalarla

tutarlilik gosterirken (Akin, 2017; Minor vd., 2002; Ogden vd., 1994), bazi
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calismalarla kismen tutarlilik gostermektedir (Arikan, 2010; Cakmak ve Giindiiz,
2018). Benzer sekilde, adaylarin 6gretmenlik meslegine yonelik tutumlarinin genel
olarak olumlu oldugu goriilmiistiir. Alanyazindaki ¢alismalar (Akbulut ve Karakus,
2011; Basbay vd., 2009; Eret-Orhan ve Ok, 2014; Fadlelmula, 2013; Giineyli ve
Aslan, 2009; Kesen ve Polat, 2014; Ozder vd., 2010; Saglam, 2008; Tasdemir, 2014)
bu ¢alismanin bulgularin1 desteklemektedir. Pearson korelasyon katsayisi, 6gretmen
adaylarinin etkili 6gretmen niteliklerine iliskin algilar1 ve 6gretmenlik meslegine
yonelik tutumlar1 arasinda istatistiksel olarak anlamli bir iligki oldugunu gostermistir.
flgili alanyazin incelendiginde bu degiskenlerin iliskisini arastiran bir ¢aligma

olmadig1 gorilmiistiir.

Tek yonlit MANOVA, cinsiyetin, 6gretmen adaylarinin etkili 6gretmen niteliklerine
iligkin algilar1 ve Ogretmenlik meslegine yonelik tutumlar1 {izerinde istatistiksel
olarak anlamli bir etkisi oldugunu gostermistir. Ayrica, kadin adaylarin 6gretmenlige
yonelik tutumlarinin erkeklerden daha olumlu oldugunu gériilmiistiir. Bu bulgu,
Tanrdgen (1997), Bozdogan ve digerleri (2007), Saglam, (2008), Giineyli ve Aslan
(2009), Ustiiner ve digerleri (2009), Tezci ve Terzi (2010), Aksoy, (2010), Pektas ve
Kamer (2011), Fadlelmula (2013) ile Eret-Orhan ve Ok’un (2014) bulgulariyla
tutarliyken, Capa ve Cil (2000), Kaplan ve Ipek (2002), Basbay ve digerleri (2009),
Ozder ve digerleri (2010), Haciomeroglu ve Sahin-Taskin (2010), Tok (2012), Kesen
ve Polat (2014) ile Tasdemir’in (2014) bulgulariyla tutarlilik gostermemektedir.
Benzer bicimde, kadin adaylarin etkili 6gretmen niteliklerine iligkin algilarinin da
erkeklere gore daha olumlu oldugu ortaya ¢ikmistir. Bu bulgu, Ogden ve digerleri
(1994) ile Witcher ve Onwuegbuzie’nin (1999) bulgulariyla benzerlik gosterirken,

Minor ve digerlerinin (2002) bulgulariyla kismen benzerlik gostermektedir.

Benzer sekilde, tek yonli MANOVA, bolimiin, adaylarin etkili 0gretmen
niteliklerine iliskin algilar1 ve meslege yonelik tutumlar: {izerinde istatistiksel olarak
anlaml bir etkisi oldugunu gdstermistir. Ayrica, boliimiin, dgretmen adaylarinin
Ogretmenlik meslegine yonelik tutumlari {izerinde etkisi oldugu ortaya ¢ikmistir. Bu

bulgular, Ustiiner ve digerleri (2009), Aksoy (2010), Ozder ve digerleri (2010),
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Kagkaya ve digerleri (2011), Eret-Orhan ve Ok’un (2014) ile Kesen ve Polat’in
(2014) bulgulartyla tutarlilik gosterirken, Tanriogen (1997), Bozdogan ve digerleri
(2007) ve Haciomeroglu ve Sahin-Taskin’in (2010) bulgulariyla tutarlilik
gostermemektedir. Ote yandan, boliimiin adaylarin algilarinda etkisi olmadig
bulunmustur ancak alanyazin incelendiginde, boliimiin 6gretmen adaylarinin etkili
Ogretmen niteliklerine iliskin algilar1 tlizerindeki etkisini arastiran bir c¢alisma

yapilmadig1 goriilmiistiir.

Diger taraftan, tek yonli MANOVA, smif diizeyinin, 6gretmen adaylarinin etkili
ogretmen niteliklerine iliskin algilar1 ve 6gretmenlik meslegine yonelik tutumlari
tizerinde etkisi olmadigint gostermistir. Bu bulgu, Tanridégen (1997), Minor ve
digerleri (2002), Giineyli and Aslan (2009), Ustiiner ve digerleri (2009), Ozder ve
digerleri (2010), Tezci ve Terzi (2010) ile Tasdemir’in (2014) bulgulariyla paralellik
gostermektedir. Buna ek olarak, bulgular, Ogden ve digerleri (1994), Witcher ve
Onwuegbuzie (1999), Capa ve Cil (2000), Kaplan ve Ipek (2002), Saglam (2008),
Akbulut ve Karakus (2011), Pektas ve Kamer (2011), Fadlelmula (2013), Uyanik
(2017) ve Goksel ve Rakicioglu-Soylemez (2018) tarafindan yapilan arastirmalarla

paralellik gostermemektedir.
5.2 Uygulamaya Yonelik Oneriler

Ogretmen adaylar1 izledikleri egitim temali filmlerden etkilendiklerini belirtmis ve
egitim temal1 film izleyen adaylarin 6gretmenlik meslegine yonelik daha olumlu
tutumlart oldugu gorilmiistiir. Smif i¢i ve smif disi etkinliklerle, &gretmen
adaylarinin daha fazla film izlemelerine firsat saglanmali, daha 6nce egitim temali
film izlememis olan adaylarin da film izlemelerine olanak sunulmalidir. Ayrica,
adaylarin filmlere kolayca ulasabilmeleri i¢in film arsivleri olusturulmalidir. Bazi
egitim temal1 filmler bireylerin egitim hakkindaki fikirlerine ve 6grenci-6gretmen
iligkilerine zarar verebilecek kalip yargilar barindirmaktadir. Bu nedenle, filmler ¢ok
dikkatli bir sekilde secilmelidir. Film sec¢imi yapilirken egitim temali filmler
hakkindaki kaynaklar gézden gecirilmeli, 6gretmenler ve 6gretmen adaylari igin
hazirlanan egitim temali film listelerinden (6r. MoNE, 2018) faydalanilmalidir.
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Analizler sonucunda kadin 6gretmen adaylarmin etkili 6gretmen niteliklerine iliskin
algilarmin ve meslege yonelik tutumlarinin erkeklerden daha olumlu oldugu
goriilmiistiir. Ogretmenligin kadin meslegi olduguna iliskin 6nyargir yikilmal,
adaylarin  etkili Ogretmen olmanin cinsiyete bagli olmadigin1 anlamalar

saglanmalidir.

Farkli boliimlerdeki 6gretim iiyeleri ve dgretmen adaylariyla goriismeler yapilarak
Ogretmen adaylarinin meslege yonelik tutumlarini ve etkili 6gretmen niteliklerine
iliskin algilari1 etkileyebilecek faktorler belirlenmelidir. Ayrica, adaylarin

tutumlarini ve algilarini gelistirecek etkinlikler yapilmalidir.

Bulgular, 6gretmen adaylarimin meslege yonelik tutumlarinin ve etkili 6gretmen
niteliklerine iliskin algilarinin siif diizeyine gore degismedigini ancak 2. Sinif
ogrencilerinin tutum ve algilarmin diger simif diizeylerindeki 6grencilerden daha
diisiik oldugunu gostermistir. Bu nedenle, egitim fakiiltelerinde verilen dersler
gozden gecirilmeli, Ogretmen adaylarmmin  mesleklerini  dgrenmeleri  ve

deneyimlemeleri i¢in daha fazla firsatlar sunulmalidir.
5.3 fleride Yapilacak Arastirmalar icin Oneriler
Ileride yapilacak arastirmalar igin asagidaki dnerilerde bulunulmustur:

1. Degiskenler arasinda neden-sonug iliskisi kurabilmek ve filmlerin etkilerini
daha iyl anlamak icin Ogretmen adaylariyla karma desen bir calisma

yiuriitiilmelidir.

2. En ¢ok izlenen/izletilen filmlerin igeriklerini incelemek ve bu filmlerin siif

icinde nasil kullanildigin1 anlamak amaciyla nitel bir aragtirma yapilmalidir.

3. Bu filmlerin 6gretmenlerin siif i¢i uygulamalarina/mesleklerine nasil bir

katki sagladigini belirlemek i¢in bir ¢aligma yiriitiilmelidir.

4. Ogretmen adaylarinin algilari ile tutumlarinda etkili olabilecek faktdrleri daha
1yl anlamak i¢in nitel bir ¢alisma yiiriitiilmeli ya da bu ¢alisma, arastirmaya
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nitel bir asama ekleyerek tekrarlanmalidir.

5. Bu calisma, baska sehir ve tliniversitelerde tekrarlanmali ve benzer bir ¢alisma

birinci sinif 6grencileriyle de yapilmalidir.
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