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ABSTRACT 

 

 

EVALUATION OF AN ENGLISH LANGUAGE PROGRAM 

IMPLEMENTED AT CIVIL AVIATION CABIN SERVICES PROGRAM 

AT AN AVIATION VOCATIONAL SCHOOL IN TURKEY 

 

 

Alkur, Cemile 

M.S. Department of Educational Sciences 

     Supervisor: Prof. Dr. Cennet Engin Demir 

 

 

October 2019, 127 pages 

 

 

The study aims to evaluate the effectiveness of the English Language program 

implemented at Civil Aviation Cabin Services Program. To this end, CIPP (context, 

input, process, product) evaluation model developed by Stufflebeam (1971)  was 

utilized. The sample composed of 63 students registered at the Civil Aviation 

Services Program in the 2018-2019 academic year, 2 English Language instructors 

and 5 flight attendats graduated from the program. The data were gathered through 

qualitative and quantitative data collection methods. A self-reported questionnaire 

was conducted to students. Besides, focus group interviews were conducted with 

students and individual interviews were conducted with instructors and flight 

attendants. Written documents were also examined to obtain more detailed data. 

While the quantitative data were analyzed through descriptive statistics, the 

qualitative data were examined via content analysis. 
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The results revealed that the English Language program implemented at Civil 

Aviation Cabin Services Program was mostly served for its purpose. Findings 

suggested that some physical conditions could be enhanced and the content of some 

courses could be revised for the improvement of the program. 

 

Keywords: Curriculum, Curriculum Evaluation, CIPP, English Language 

Education, Aviation Vocational School 
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CHAPTER 1 

 

 

INTRODUCTION 

 

 

1.1 Background to the Study 

Considering the importance and necessity of keeping up with the requirements of 

modern era, people are expected to be competent users of the English Language. 

As Kachru and Smith (2009) mention, nations need to use the English Language as 

an international language to extend their international trade, business and 

economics. lingua franca es as 

the language of science, education, tourism, trade, business and aviation.  Most of 

the scientific studies have been conducted in the English Language, so people need 

to have a base of English to conduct a research (Kachru and Smith, 2009). 

Regarding its importance in education, many countries have been increasingly 

giving importance to teaching English as a foreign language (Zhu, 2003). Likewise, 

Nunan (2003) states that the distinctive role of English is also revealed in its being 

preferred as a foreign language in school curricula. Therefore, the countries has 

given more space and importance to the English Language as the foreign language 

in their school curricula. 

 

When the importance of the English Language is considered in the field of aviation, 

it is the official language of aviation in the international area. As stated by Kim and 

Elder (2009), the notion that English as a lingua franca might be a more productive 

way of conceptualizing Aviation English than calling it as a second language 

 has 

become a must and an inevitable requirement of the 21st century especially in the 

field of aviation. As a result of its growing popularity, the English Language has 

become one of the most frequently discussed issues in education, especially in terms 
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of curriculum development and curriculum evaluation. There have been many 

studies conducted in various fields of education to find the best way to teach the 

desired language skills or information. In addition, many studies have been 

conducted to find the best way to get the desired results in the end of the given 

education and applied curriculum throughout the process. 

 

To give information about the importance of the English Language in Turkish 

education system, students start to learn the English Language at the 2nd grade in 

primary school. There are different policies at high schools. At the universities, if 

the medium of instruction is the English Language, a preparation year is required. 

If the medium of instruction is the Turkish Language, the preparation year is not 

obligatory, but students may study one-year of preparation if they want. Some other 

universities provide English lessons embedded to the curricula. 

 

Curriculum evaluation studies are needed to investigate the effectiveness of the 

implemented 

requirements of delivering effective and quality language education is having a 

clearly specified program in relation to its goals and objectives. As Ornstein and 

Hunkins (1998) state, evaluation is a process which is conducted to collect data to 

decide the points to make adaptations and eliminations or to accept something in 

the program. Therefore, curriculum evaluation studies are crucial so as to develop 

a program for better outcomes. 

 

1.2 Purpose of the Study 

 

The main purpose of this study is to evaluate the effectiveness of the English 

Language program implemented at Civil Aviation Cabin Services Program at Izmir 

Aeronautical Vocational School of Higher Education. The English Language 

program was evaluated from the perspectives of instructors, students and flight 

attendants. For this purpose, CIPP evaluation model developed by Stufflebeam 
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(1971) was utilized in this study. Within the scope of this study, the context where 

the English Language program implemented was examined. In addition, the 

materials, teaching methods, activities and assessment criteria of the courses were 

ns of their own competencies in four 

language skills, business English and English grammar were aimed to be examined. 

At the end, the ultimate purpose of the researcher was to provide some suggestions 

for the necessary adaptations. In addition, it was aimed to make a contribution to 

the development of the English Language curriculum implemented at the program 

of Civil Aviation Cabin Services.  

 

1.3 Significance of the Study 

 

 suggests (1996) having a clearly defined program is a must in order for 

having quality and effective language education at schools. Since the language of 

aviation is the English Language, it is significant to be competent users of the 

English Language for cabin crew members. They are expected to use the English 

Language effectively, fluently and clearly in order for having a smooth flight and 

solving problems during a flight. Cabin attendants use the English Language in 

order to communicate with their colleagues, pilots, co-pilots, control tower when 

necessary, and passengers. Since their most important task is to provide safety and 

security, clear communication in English carries great importance. Moreover, 

Aviation English is also aimed to be taught in the English Language program. 

Therefore, this study is also important considering English for Specific Purposes 

(ESP). 

g principle of ESP and it draws 

the borders of the content material and the methodology through which English is 

taught. Also, Kim (1997) emphasizes that the starting point of ESP is the following 

hy this 

curriculum evaluation study is crucial considering English for Aviation purposes. 
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The study was conducted to investigate the effectiveness of the current English 

Language program implemented in the Civil Aviation Cabin Services Program at 

Izmir Aeronautical Vocational School of Higher Education. The strengths and 

weaknesses of the program were identified from the perspectives of students, 

instructors and flight attendants. When the literature is considered, there are not 

many studies conducted to evaluate the effectiveness of the English Language 

Program implemented in Civil Aviation Cabin Services Program. Therefore, the 

findings of this study may contribute to the literature in that sense. As Cronbach 

(1963) mentioned the evaluation process should be focused on collecting data 

which can guide decision making in program development. Based on the results of 

this study, the administrators, curriculum specialists and instructors could develop 

the English Language Program to prepare students as cabin attendants. 

 

1.4 Definitions of Terms 

 

Evaluation: Owston (2008) explains evaluation as the line of piling information as 

to the merit or worth of a program to reach conclusions on the potency of it or to 

improve it. Harris (1968) describes evaluation as the examination formed on an 

attentive analysis of investigation data in terms of the specified and determined 

norms. 

 

Program evaluation: According to Donaldson (2001), program evaluation is the 

process through which program components are presumed to affect outcomes and 

the conditions under which these processes are operated. 

 

Language program evaluation: It is the evaluation of language teaching programs 

using information collected from various perspectives (Lynch, 1996). 

 

Context Evaluation: Stufflebeam and Shinkfield (2007) explain that context 

evaluation is generally referred to needs assessment. It asks the questions such as 
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community and environmental context. 

 

Input Evaluation: Input evaluation is used to prescribe a project to address the 

needs. It asks the questions like 

procedural designs and educational strategies that will probably work to achieve the 

expected results. 

 

Process Evaluation: It refers to monitoring of the program implementation. The 

basic question is  . Input evaluation lets the researchers to observe 

the implementation process.  

 

Product Evaluation: In this part, the output is the main concern. 

ct 

evaluation is to measure the program, then interpret the results and lastly make a 

eeds of the 

 

 

Instructors: They are the lecturers of the English Language at the Aeronautical 

Vocational School of Higher Education on the academic year 2018-2019. In this 

study, the terms instructor and teacher will be used alternatively. 

 

English Language Program: It refers to the English Language courses integrated 

in 2-year education at Civil Aviation Cabin Services Program.  

 

1.5 Limitations of the Study  

 

In this study, the sample consisted of students, instructors and flight attendants 

graduated from the program Civil Aviation Cabin Services. If graduated students 

who were not employed as flight attendants by airline companies had participated 
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to the study, they might provide feedback about the effectiveness of the English 

Language program. They could tell why they have become unsuccessful. If they 

had failed in the English test exam or interview because of lack of competency in 

the English Language, they might explain the reason for being unsuccessful. 

 

Another limitation might be that there was not an external evaluator in this study. 

If an external evaluator contributed to the study, the objectivity and credibility of 

the program evaluation might have been enhanced. 

 

Lastly, data collector bias can be considered as a limitation. Since the questionnaire 

and focus groups were administered by the teachers, students might have felt shy 

or doubtful to express their ideas explicitly.  
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CHAPTER 2 

 

 

REVIEW OF LITERATURE 

 

 

In this chapter, an overview of the importance of English Language as lingua-franca 

and as the language of aviation were mentioned. Definition of curriculum, 

curriculum design and evaluation models were explained. And lastly, literature 

about curriculum evaluation studies and CIPP (context, input, process, product) 

evaluation model were reviewed and presented. 

 

2.1 Definition of Curriculum and Curriculum Design 

 

There is not a single explanation of what a curriculum is. The term curriculum has 

been interpreted variously by curriculum specialists and educators. Olivia (2001, 

is considered, curriculum can be interpreted as a set of objectives, content, plans, 

documents and experiences. Ornstein and Hunkins (2004) suggest these five 

different descriptions for the concept of curriculum. 

 

Wood and Davis (1978, p.16) consider a tality of courses that 

Tanner and Tanner (1980, p.54) define it 

knowledge, modes of thought, race experience, guided experience, planned learning 

environment, cognitive content and progress, an instructional plan instructional 

teaching and n, 
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to them, curriculum composes of written documents and forms. As defined by 

Marsh (1997) curriculum is a set of plans and experiences which learners try to 

complete it under the guidance of the school. Similarly, Bobbitt (1923) also posits 

curriculum as a set of experience which children develop ability to do things.  

 

2.2 Curriculum Evaluation 

 

The evaluators have developed various curriculum evaluation approaches 

depending on different conceptions of evaluation (Lewy, 1991). Evaluation has 

been considered as a crucial part of the curriculum development process by many 

(Cronbach, 1983; Fitzpatrick, Sanders & Worthen, 2004; Rossi, Freeman & Lipsey, 

was the final component in the curriculum process (1992). Oliva supported that the 

primary purpose of curriculum evaluation was to determine whether the 

implemented curriculum reached its goals and objectives or not. Tyler (1949) stated 

that curriculum evaluation was necessary to determine whether the specified 

objectives of the program were attained or not (as cited in Wolf, 1991, p. 411). 

Similarly, Gredler (1996) regarded curriculum evaluation as identifying the 

strengths and weaknesses in the curriculum. In addition, Kelly (1999) defined 

curriculum evaluation as the process to assess the value and effectiveness of an 

educational activity.  

 

2.2.1 Summative Evaluation and Formative Evaluation 

 

Scriven (1991) introduced the concepts of summative and formative evaluation into 

the literature. He specified them as the most distinctive roles of evaluation (as cited 

in Payne, 1994, p.8). In addition, the distinction between formative and summative 

evaluation was first mentioned by Scriven (1967). Formative evaluation was 

intended to foster the development within an ongoing activity. It provides a basis 
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for rev

(Morris & Fitz-Gibbon, 1978, p. 12). In contrast, summative evaluation was used 

to determine whether the results of the object being evaluated (a program, a person 

etc.) met the goals or not. It was carried out to measure the degree of achievement 

of the intended goals and determining the outputs of the program (Michaelis, 

Grossman & Scott, 1975). Saettler (1990) provided that formative evaluation was 

used to develop strategies for achieving goals and summative evaluation was used 

to test the validity of a theory or determine the results of an educational practice. 

Similarly, Bloom (1969) stated that the purpose of formative evaluation was to 

provide feedback in the teaching-learning process while summative evaluation was 

used to reveal what the learner had achieved at the end of a course or program. The 

differences between formative and summative evaluation is presented in Table 1. 

 
Table 1. Formative Evaluation vs. Summative Evaluation 

 
Comparison Criteria Formative Evaluation Summative Evaluation 

Aim Evaluation for learning 
To improve the program 
To improve what students 
learn 

Evaluation of learning 
To check the final result 
To check what students learn 
 

Time Stage by stage 
During the process 
 

At the end of the process 

How is it performed? In-class discussions 
Short exams 
Weekly quizzes 

Standardized tests 
Final presentations 
Final projects 
 

Focus On process On product 

 

2.3 Evaluation Models 

 

Fitzpatrick, Sanders and Worthen (1997) defined six evaluation approaches: 

1) Objectives-Oriented Evaluation Approaches: This type of evaluation is 

performed in order to determine the extent to which objectives are achieved. With 
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this purpose, the discrepa

program are investigated. Tyler (1949) was credited with conceptualizing this 

approach and others have brought an expanded vision (Fitzpatrick et al., 2004; 

Popham, 1993; Stufflebeam & Shinkfield, 2007). 

 

2) Management- Oriented Evaluation Approaches: The management-oriented 

evaluation models provide information to the decision-maker. The needs of the 

decision-makers guide the direction of evaluation. 

 

3) Consumer-Oriented Evaluation Approaches: As explained by Ross (2010), the 

consumer-oriented approach aims to inform consumers about products. At the end, 

the customers have the informational basis for making judgments about human 

service products. Consumer-oriented evaluators use a variety of data collection 

methods such as checklists, needs assessments, cost analysis, experimental and 

quasi-experimental designs, and codes (Stufflebeam & Shinkfield, 2007).  

 

4) Expertise-Oriented Evaluation Approaches:  It is the oldest and most widely 

used evaluation approach to judge a program, activity, or institution (Worthen, 

Sanders, & Fitzpatrick, 1997). Evaluators using this approach draw on a panel of 

experts to evaluate a program and make recommendations based on their 

perceptions. 

 

5) Adversary-Oriented Evaluation Approaches: Evaluators follow a judicial 

process to assess a program through this approach. Worthen et al. (1997) defined 

that the central focus of adversary-oriented evaluation was to get results through 

the examination of opposing views. 

 

6) Participant-Oriented Evaluation Approaches: The aim is to understand and 

identify all of the concerns and consequences supplementary to human services 

enterprise.  The emphasis is on the importance of the participants in the process. As 
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defined by Royse, Thyer, Padgett, and Logan (2006, p. 93), participative evaluation 

listing the cooperation of the least powerful stakeholders in the 

. 

 

l 

 

CIPP 

conducting formative and summative evaluations of projects, personnel, products, 

The model originated in the late 1960s in order to provide greater accountability for 

the U.S. inner-city school district reform project. It was to address the limitations 

of traditional evaluation approaches (Stufflebeam, 1971). Stufflebeam and 

Shinkfield (2007) stated that CIPP evaluation model was designed to enable and 

guide comprehensive, systematic examination of social and educational projects in 

the real world. According to Popham (1993), this model provided information to 

the decision makers through determining, gathering and interpreting the 

information in order to make it utilizable for the evaluation. Over the years, the 

model has been improved (Alkin, 2004) and used by a wide range of disciplines 

(Stufflebeam & Shinkfield, 2007). The CIPP evaluation model emphasizes 

-by- to identify the problematic parts. It is thus uniquely suited for 

evaluating projects or programs in a dynamic social context (Alkin, 2004). The 

(Stufflebeam & Shinkfield, 2007, p. 331). CIPP model of evaluation facilitates 

decision making and quality assurance. Also, its retrospective use allows the faculty 

significance (Stufflebeam & Shinkfield, 2007).  

 

The CIPP evaluation model has four components that are context, input, process 

and product. These components do not completely separate from each other. In 
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contrast, they have a certain focus. The key characteristic of the model provided by 

Stufflebeam (2003, p. 33) were presented in Figure 1.  

 

 

 
 
Figure 1. Key components of the CIPP evaluation model and symbiotic relationships with 
programs.  

 

As it is presented, there is a united association among the components of model 

around a certain focus. Context evaluation concerns with identifying goals and 

provides information about the goals of the program.  Input evaluation involves 

planning, assessment of them and providing advice to improve the plans. Any kind 

of actions during the teaching and learning process is a part of process evaluation. 

Lastly, product evaluation measures the present outcomes of the program by 

comparing it with the desired ones (Fitzpatrick, Sanders & Worthen, 2004). 

 

2.3.1.1 Context Evaluation 

 

Determining what needs a program is mainly concentrated on helps in setting 

objectives for the program (Worthen, Sanders and Fitzpatrick, 1997). Context 

evaluation helps to assess the needs and opportunities within a specific context or 

environment (Stufflebeam & Shinkfield, 2007). It is conducted to define and 

address the needs of the target population, determine the objectives and goals of 
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school, identify the problems and decide whether the goals are responsive to the 

desired needs or not (Khuwaja, 2001; Stufflebeam, 2001). Surveys, document 

reviews, data analysis and interviews can be used to collect data for context 

evaluation. 

 

2.3.1.2 Input Evaluation 

 

Input evaluation refers to the strategies, operational plans, resources, and 

agreements for proceeding with a needed intervention (Stufflebeam & Coryn, 

2014). It is conducted to determine the most appropriate sources, tools and methods 

to attain the goals of the program (Stufflebeam & Shinkfield 2012).  It deals with 

the following questions: Are the instructional strategies appropriate? Are the aims 

and objectives of the program well-defined? Are the objectives consistent with the 

goals of the school? Does the content serve the goals and objectives of the program? 

Do the instructional strategies enable educators to successfully attain their 

objectives? (Ornstein and Hunkins, 1998). 

 

2.3.1.3 Process Evaluation 

 

Process evaluation involves monitoring the implementation process of the project 

and documenting an intervention by inspecting work flows, making an observation 

and taking notes on activities, giving feedback, and interacting with participants 

(Stufflebeam, Madaus, & Kellaghan, 2000). It is conducted to assess the 

implementation process. What extent the program is being implemented and what 

needs improvement are investigated (Fitzpatrick, Sanders & Worthen, 2004). The 

purpose is to make sure that the participants accept and understand their roles and 

carry out activities as they are planned. It allows the evaluators to adjust the 

program properly. Moreover, the output of the process phase can result in problem 

resolving (Tseng et al., 2010). Additionally, process evaluation provides 

information to external audiences and assists program staff, evaluators, and 
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administrators in interpreting outcomes of the program (Gredler, 1996). It deals 

with the following questions: Are there any differences of teaching goals and 

content between the ideal and implemented curriculum? How satisfied are the 

students with their teacher in the process of teaching? What does the teacher think 

insufficient equipment during the teaching? 

 

2.3.1.4 Product Evaluation 

 

continued, revised and extended to other settings (Stufflebeam & Shinkfield, 1985, 

p. 176). The aim of the school is to make the students productive so that they can 

stand on their feet in society. (Scriven, 1994). Besides, it allows the evaluators to 

bility and transportability. Some important 

questions with respect to product evaluation are: How do students use what they 

have learnt? How do students practically implement what they have learned? How 

satisfied are the students with their learning situation? Is this curriculum helpful for 

the student getting a job? What is the final overall academic achievement of 

students? 

 

2.4 English for Specific Purposes 

 

As Hutchinson and Waters (1987) remarks, ESP aims to prepare learners to use the 

English Language in academic or professional environments it is 

significant for ESP course developers to be aware of the needs of learners. There 

are several definitions put forward by many researchers. Munby (1978) expresses 

that ESP program including its syllabus and course materials are planned regarding 

prior communication needs analysis of the learners. This definition is a useful 

starting point which reflects the state of ESP at a particular point in time.  
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Traditionally, ESP, divided into two main areas: English for Academic Purposes 

(EAP) and English for Occupational Purposes (EOP). The traditional classification 

of ESP is indicated in Figure 2. 

 

 
 

Figure 2. The classification of ESP by experience (Robinson, 1991) 
 

According to Basturkmen (2006), a needs analysis is necessary to design effective 

ESP courses. Hyland (2006) states that needs analysis has been viewed as an 

ongoing process and a part of the process of course development. In other words, 

once the language that is needed for an ESP program are decided, material selection, 

teaching strategies, and assessment are determined accordingly to reach success in 

the program (Jin, Ying Liu, & Zhang, 2014).  Hutchinson and Waters (1987) 

hich all decisions as to 

presents the ESP classification developed by Hutchinson and Waters (1987). 
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Figure 3. ESP classification by professional area (Hutchinson & Waters, 1987). 
 

Hutchinson and Waters (1987) classified ESP into three subdivisions that are 

vocational, professional, and academic. The vocational area consists of English for 

Academic Purposes (EAP) and English for Specific Purposes (ESP). The 

professional area composes of three subdivisions: English for social purposes, 

English for business purposes, and English for technology. Lastly, English for 

academic purposes consists of vocational English as a second language and literacy. 

 

In addition, Strevens (1988) drew attention to absolute characteristics and variable 

characteristics. As for absolute characteristics, Strevens mentioned that ESP was in 

needs related to a specific subject. Regarding the variable features, ESP may be 

limited to the learning skills to be learned such as reading only. According to 

Strevens (1988), ESP is always and necessarily related to the subject content.  

 

Robinson (1991) supported Str . He also contributed that 

ESP was constrained by a limited period, and taught in homogenous classes 

regarding the work and studies that the students were engaged in.  
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Additionally, Dudley-Evans and St. John (1998) influenced by Strevens (1988) put 

forward a definition of ESP. Though they extracted some of the certain 

characteristic, they revised and added variable characteristics. The revised 

definition of ESP improved by Dudley-Evans and St. John (1998, p. 4-5) is 

presented in Table 2. 

 
Table 2. Absolute and variable characteristics of ESP 

 

Absolute characteristics Variable characteristics 

1. ESP is designed to meet 
specific needs of the 
learners. 

2. ESP makes use of the 
underlying methodology 
and activities of the 
disciplines it serves. 

3. ESP is centered on the 
language (grammar, lexis, 
register), skills discourse 
and genres appropriate to 
these activities. 

1. ESP may be related to or designed for specific 
disciplines. 

2. ESP may use, in specific teaching situations, a 
different methodology from that of general 
English. 

3. ESP is likely to be designed for adult learners, 
either at a tertiary level institution or in a 
professional work situation. It could, however, 
be for learners at secondary school level. 

4. ESP is generally designed for intermediate or 
advanced students. Most ESP courses assume 
basic knowledge of the language system, but it 
can be used with beginners. 

 

As it is seen in Table 2, three absolute and four variable characteristics are stated. 

Meeting the learner needs is emphasized. Also, it is highlighted that ESP may be 

designed for specific disciplines for adult learners in a professional work. 

Moreover, ESP does not strictly require high level of language proficiency from the 

learners. In contrast, ESP may be adapted to teach the learners who have basic 

knowledge of the English Language. 

Later on, Basturkmen (2010) further specified themes of ESP courses. These 

themes were narrower than English Language teaching courses since they focused 

d ESP into three areas: 

English for academic purposes (EAP), English for professional purposes (EPP), and 

English for occupational purposes (EOP). Like Strevens (1988) and Dudley-Evans 

and St. John (1998), Basturkmen supported that ESP had both variable 
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characteristics and absolute characteristics. However, she referred to these terms as 

ESP variability and ESP constants respectively. Table 3 displays ESP variability 

and ESP constants identified by Basturkmen (2010, p.12). 

 
Table 3. ESP variability vs. ESP constants 
 

ESP variability ESP constants 
1. ESP stems from the range of areas which 

ESP courses are developed. These range 
from the relatively general (for example, 
academic English writing courses) to the 
highly specific (for example, English for 
hotel receptionists). 

2. ESP stems from the differing relationships 
ESP learners have with their target 
community of practice. 

3. ESP stems from differences in how 
familiar ESP teachers are with the target 
disciplines, professions and vocations and 
their specialist discourse. 

1. ESP involves discussion of 

learners primarily in work and 
study-related roles. 

2. ESP courses of necessity require 
a narrowing down of language 
and skills that are to be taught. 

3. ESP courses make use of texts 
and draw on descriptions of 
language use and communication 
from the target communities of 
practice and disciplines. 

  
 
As described by many education specialists, the explanations of ESP have seemed 

to focus basically on the three main concepts: the specific language needed, the 

oses for learning, and the specific contexts in which language 

is taught and used either in academic or professional contexts. These definitions 

also emphasize variable and constant characteristics. 

 

Tarnopolsky (2013) pointed that ESP teaching approaches at tertiary levels in non-

English speaking countries have shifted from language focus on basically 

professional communication, to the integration of language with the content matter 

in recent years. The content-based instruction approach balances language teaching 

and content teaching though the central focus is on the language (Tarnopolsky, 

2013). In other words, as described by Brinton (2013), this approach integrates 

reading, speaking, listening and speaking for occupational purposes in teaching and 

learning process. In content-based instruction, functional and thematic syllabi with 

a focus on the specific language relevant to the activities and content about a 
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specific discipline or occupation are followed (Robinson, 1991). Learning the 

language is the main concern of content-based instruction. The subject content is 

often a

level (Liew & Khor, 2014).  

 

In addition, content and language integrated approach has gained popularity in 

schools across Europe since the 1990s and with the political and social globalization 

- -

content and language integrated learning method is usually preferred since it allows 

students to learn the English Language and a specific discipline together 

& Fortanet-

language naturally. At the same time, 

access to their target subject matter. ESP teachers apply scaffolding strategies in 

order to help learners understand the content, without adapting the content to the 

- -

Mancho-  However, studies have indicated that learners should have 

basic ability and knowledge in the English Language in an integrated ESP learning 

approach. Also, learners are expected to have basic vocabulary or syntax 

knowledge, read and write at a minimally skilled level (Tarnopolsky, 2013). In 

general, ESP relies on certain commonly used vocabulary, language functions, and 

language skills for specific academic branches or business activities.  

 

The English Language program implemented at Civil Aviation Cabin Services 

Program at Izmir Aeronautical Vocational School of Higher Education aims to 

teach both Basic English and English for Aviation. To give more detailed 

information, Basic English courses provided in the first-year aim to teach Basic 

English grammar and vocabulary. In addition, Business English courses given in 

the second-year aim to teach both advanced grammar and business-related 

vocabulary through an additional book named as English for Cabin Crew. Reading 

and writing skills courses are also designed in order to bring students in having 
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basic reading and writing skills. Additionally, the course English Oral 

Communication Skills I aims to gain students basic speaking skills so that they can 

meet their needs in daily life. On the other hand, the courses English Oral 

Communication Skills II, English Speaking Skills I and English Speaking Skills II 

are completely developed for English for Aviation purposes. These courses aim to 

teach technical words, phrases and structures. To this end, the students analyze 

many example situations that cabin attendants may encounter. In addition, all the 

announcements that are made throughout a flight are studied. Moreover, students 

practice how to behave and communicate with various passengers such as 

disruptive passengers, unaccompanied minors (UM), wheel chaired passengers. 

Also, students are given information about emergency situations such as fire in 

galley, turbulence, a passenger having heart attack, landing in water, engine failure 

and bird strike. They are taught how to deal with these situations, how to behave in 

case of an emergency and how to inform flight crew and passengers about an 

emergency situation. In addition, students practice several job interviews with the 

instructors and they get prepared for job applications. Considering these content 

matters, it can be said that the English Language curriculum implemented at Civil 

Aviation Cabin Services Program aims to teach both Basic English and English for 

Aviation. 

 

2.5 Evaluation Studies Conducted Abroad and In Turkey  

 

Curriculum evaluation studies carry vital importance in education in the sense that 

they allow the researchers to identify the strengths and the weaknesses of the current 

program. In other words, to come up with a solution of a problem or to make the 

current situation better, it should be identified first. Curriculum evaluation studies 

have been conducted for this purpose. This is a common understanding of program 

evaluation and different researchers can come up with various definitions according 

to their own purpose of evaluation. For this reason, there is not an only and exact 

definition of evaluation.  According to Fitzpatrick et al. (2004), evaluation is the 
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identification, clarification and application of justifiable criteria to decide on an 

e  

 

Various curriculum evaluation models have been used throughout the years. 

Researchers decide on a model which will help them collect the data serving best 

to measure what the researcher want to measure. Therefore, different methods can 

be preferred considering the purpose of evaluation. In this study, the CIPP 

evaluation model developed by Stufflebeam was used. Stufflebeam et al. (2000) 

explains CIPP model as the following: 

 

The model is intended for the use of service providers, such as policy boards, 
program and project staffs, directors of a variety of services, accreditation officials, 
school district superintendents, school principals, teachers, college and university 
administrators, physicians, military leaders, and evaluation specialists. The model 
is configured for use in internal evaluations conducted by organizations; self-
evaluations conducted by individual service providers, and contracted external 
evaluations. (p. 279) 

 

In this study, CIPP evaluation model was utilized in order to investigate the 

effectiveness of the English Language program implemented in Civil Aviation 

Cabin Services Program. The researcher aimed to investigate the context where the 

program was implemented. In addition, the perceptions of students, instructors, and 

flight attendants about the methods, teaching materials, and assessment dimension 

of the program were examined. CIPP evaluation model was preferred because it 

was the most suitable one to serve the purpose of the study. 

 

In the literature, there have been lots of program evaluation studies conducted 

around the world. In Turkey, there are many studies carried out in order to evaluate 

the  

study to investigate the effectiveness of Ankara University Preparatory School 

program through the perspectives of teachers and students using CIPP evaluation 

model. There were 406 student participants in the preparatory school in the 2008-

2009 academic years. In addition, 12 instructors lecturing in the program took part 
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in the study. Data were gathered through a self-reported questionnaire conducted to 

students and interviews conducted to instructors. Moreover, written documents 

were examined to collect more detailed data. According to the results of the study, 

the program at Ankara University Preparatory School was decided to partially serve 

its purpose. The physical conditions, materials and assessment dimensions of the 

program were required some improvements to serve the purpose of the program 

better. 

 

Another program evaluation study was conducted by Dollar, Tolu & Doyran (2014) 

in order to evaluate a graduate program of English Language Education at a 

foundation university. To this end, they carried out a qualitative case study with 

instructors and students. Data were collected through two online surveys, 

interviews and document analysis. The results revealed that the students found the 

program successful in general. It was decided that the strengths of the program were 

more than the weaknesses. For the strengths, students mentioned that the instructors 

were highly qualified and welcoming. For the weaknesses, the students complained 

about not having enough time to complete the assignments. 

 

In addition, 

primary school English L

characteristics, aims/outcomes and the content of 4th and 5th grade English 

Language teaching program. For this purpose, they collected data through a 

questionnaire from 72 teachers from 

The results revealed that the English Language teachers had moderately positive 

opinions on the general characteristics, aims/outcomes, and content of the new 

program, yet there were some inefficient parts in the program. 

 

evaluate the English Language curriculum of the 6th, 7th and 8th grades of public 

primary schools. In this study, 
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curriculum goals, program content, instructional strategies used in the program, 

encountered problems during the implementation of the curriculum were 

investigated t this study on a large scale involving 7 

regions, 21 cities and 42 sub-provinces in Turkey. The sample composed of 368 

teachers and 1235 students. Data were collected through a questionnaire. The 

results of this study indicated that there were differences in the implementation 

process of the English Language curriculum.  The facilities of schools and 

classrooms, and characteristics of teachers and students differed. The results also 

revealed that the goals of the curriculum were moderately achieved. It was 

concluded that teachers used teacher-centered or student-centered strategies 

depending on the language skill or subjects taught. 

 

evaluation model. The data were collected 

from 35 instructors and 415 students via two forms of a single questionnaire. 

e findings obtained 

from teachers revealed that it was required to vary the audio-visual materials. Also, 

and English knowledge necessary for business life must be decided. 

 

With regard to studies conducted to evaluate an ESP program, one specific example 

is the study carried out by Turan (2016). In this study, the Aviation English Program 

implemented at 11th 

model of evaluation. The data were collected through both qualitative and 

quantitative data collection methods. First, a need assessment was applied to 221 

students. Then, a questionnaire was applied to the same students and 15 teachers of 

Aviation English. Lastly, semi-structured interviews were conducted with 6 

students and 6 teachers in order to collect qualitative data. According to the results, 
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there was a difference between the perceptions of students who studied preparatory 

class and the students who did not study preparatory class. Also, the results of the 

study revealed that both students and teachers were satisfied with the overall quality 

of the implemented program. At the end of the study, it was concluded that although 

the program met the institutional and individual needs to some extent, some 

weaknesses were identified by both teachers and students. Therefore, some 

revisions in the program were needed. 

 

the English language curriculum of Turkish Air Force NCO College through 

Stufflebeam s CIPP evaluation model from the views of teachers, students, and 

graduated students. Data were collected through sequential mixed method design. 

408 students at the 1st grade and 355 students at the 2nd grade registered to the 

program in the 2015-2016 academic year participated in the study. In addition, 11 

students graduated from the school and 23 English Language instructors also 

participated. The results of the study showed that some adaptations were required 

results about input 

dimension revealed that the course book and materials were sufficient to meet the 

aims of the curriculum. As for the process evaluation, the teaching methods and 

techniques used in the lessons were found as beneficial, but interactive activities 

for difficult subjects were not found as sufficient. Lastly, the results about product 

evaluation indicated that students found the program unsuccessful in teaching 

vocational English and improving their speaking skills. 

 

Besides the studies carried out in Turkey, there are a lot of program evaluation 

studies conducted in other countries. Nam (2005) investigated the development of 

communication-based English Language instruction in a Korean university context. 

With this purpose, the researcher   evaluated a specific college English program at 

Pusan National University. The perceptions about English instruction among 

Korean undergraduate college students and the teachers in English as a Foreign 
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Language (EFL) program were explored. The strengths and weaknesses of the EFL 

curriculum of the university were identified.  The sample of this study consisted of 

504 college students and 18 English teachers who were teaching the first-year 

students. A quantitative survey method complemented by qualitative interviews 

was utilized. Based on the findings, English courses were considered insufficient to 

 students 

mostly had negative opinions whereas the teachers seemed to have positive 

opinions about the effectiveness of the English instruction. Also, according to 

results, the students were not fully prepared and ready to accept communication-

based instruction. Lastly, in terms of using technology for EFL instruction, the 

results of the study were counter to what was expected. The results showed that 

although students enjoyed using technology or internet just for communication and 

entertainment purposes, they were reluctant to use technology for learning the 

English Language.  

 

Moreover, Oribabor (2014) conducted a program evaluation study in Nigeria to 

investigate appropriateness of the English Language curriculum implemented in the 

senior secondary school. Also, the availability of instructional materials in the 

schools was examined in this study. 150 senior secondary school students 

participated in the study. Data were collected via two questionnaires from teachers 

and students. The results of this study revealed that there was a need for a revision 

of the new English Language curriculum in some areas.  The areas dealing with 

cultural relevance, practical feasibility of objectives and availability of 

recommended instructional materials were needed a revision. More than half of the 

teachers indicated that the materials were not available most of the time, so the 

instructional materials were found insufficient. 

 

in the English Language. Kiatcharas (2011) investigated communication problems 

in English between Thai cabin crews and Korean passengers. The consequences of 
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these problems were also identified. 75 Thai cabin attendants working for Business 

Air participated in the study and they operated flights between Thailand and Korea 

more than three times a month. The researcher used a questionnaire to collect data. 

The outcomes of the study displayed that Korean passengers did not understand 

English and they knew very limited vocabulary. As a consequence of these 

problems, it was concluded that Thai cabin crew spent so much time to 

communicate with Korean passengers. This situation might reduce their 

effectiveness at work. Also, cabin crew members

negatively affected because of the communication problems that they experienced 

with the passengers. 

 

Besides, Thepraksa (2017) conducted a research to investigate the awareness 

towards English pronunciation among Thai flight attendants working for Thai 

Airways International Company.  The purpose of this study was to explore flight 

. In addition, 

it was aimed to discover the most difficult areas of English pronunciation. The 

sample of this study consisted of 93 Thai flight attendants. The data were collected 

through a questionnaire. The results revealed that most of the respondents needed 

to improve pronunciation of English words since they were not competent. In 

addition, the results indicated that correct pronunciation could make the flight 

attendants feel more confident in communication with foreign passengers. The 

participants also mentioned that they could not use linking words effectively and 

this affected fluency of their speech negatively. 
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CHAPTER 3 

 

 

METHODOLOGY 

 

 

In this section, design of the study, research questions, participants, research 

context, data collection methods and instruments, data collection and data analysis 

procedures were explained in detail. 

 

3.1 The Overall Design of the Study 

 

The purpose of the study was to evaluate the effectiveness of the English Language 

program implemented at Civil Aviation Cabin Services Program at Izmir 

Aeronautical Vocational School of Higher Education. The CIPP (context, input, 

process, product) evaluation model developed by Stufflebeam (1971) was utilized 

in the study. The perceptions of the 2 instructors of English Language, 5 flight 

attendants graduated from the program, 43 first grade students and 20 second grade 

students were examined.  Both quantitative and qualitative data were gathered in 

this study. Quantitative data were collected through a self-reported questionnaire 

from the students. To collect qualitative data, focus group interviews were carried 

out with the students. Besides, individual interviews were conducted with the 

English Language instructors and flight attendants. In addition, written documents 

were reviewed to obtain more detailed data about the English Language program.  

 

Descriptive analysis was conducted to analyze the data collected through 

quantitative data collection method. Besides, content analysis was conducted to 

analyze data gathered through qualitative data collection methods. 
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3.2 Research Questions 

 

The data collection and data analysis were guided by the research questions listed 

below: 

 

Context 

 

What kind of an educational setting is the English Language Program implemented 

in? 

Is the physical environment appropriate to serve the objectives of the program? 

 

Input 

 

 

What 

language skills? 

What are the purposes of the courses offered in the English Language Program?  

 

Process 

 

To what extend are the instructional materials sufficient from the perspectives of 

students, instructors and flight attendants? 

How frequently are various teaching methods and activities used in the lessons from 

the perspectives of students, instructors and flight attendants? 

How is the assessment of the courses executed from the perspectives of students, 

instructors and flight attendants? 

of the program? 
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Product 

 

of the English 

Language program? 

 

To what degree does the curriculum meet the needs of the flight attendants when 

they start working at airline companies? 

What language skills do flight attendants use the most during a flight?  

 

3.3 Participants 

 

A total of 63 students consisting of 43 students at the 1st grade and 20 students at 

the 2nd grade registered in the program of Civil Aviation Cabin Services participated 

in the study. Besides, 2 instructors of English Language and 5 flight attendants 

graduated from Civil Aviation Cabin Services Program contributed to the study.   

 

3.4 Data Collection Instruments 

 

The data were collected through quantitative and qualitative methods. A self-

reported questionnaire was conducted with 63 students. Besides, focus group 

interviews were conducted with 18 students. In addition, individual interviews were 

conducted with 2 English Language instructors and 5 flight attendants. Lastly, 

written documents were reviewed. The data collection instruments were explained 

in detail below. 

 

3.4.1 Questionnaires 

 

The literature was considered and the questionnaire was developed by the 

researcher herself. In order to determine the items of the questionnaires, a focus 

group interview was conducted with students. A self-reported questionnaire was 
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developed considering the literature and the perceptions of students gathered 

through focus group interviews. After the questionnaire was formed, it was checked 

by two instructors at two state universities to increase content and face validity. 

tions, some items in the questionnaire were revised. 

Then, a pilot study was conducted with 20 students. Later, the questionnaire was 

administered twice to all participants at the program in an academic year. The 

questionnaire that was administered at the beginning of academic year includes the 

following parts (see Appendix B): 

 

Part 1 (Demographic Information): In this part of the questionnaire, information 

about p -school type, English Language background, 

 educational background were obtained. 

 

This part 

comprised of 6 sub-categories that were reading, writing, listening, speaking, 

grammar and business English. In total, there were 47 statements and the 

participants checked the items in a five-point scale. The values ranged from 1-5 (5= 

Completely Agree, 4= Agree, 3= Not Sure, 2=Disagree, 1= Completely Disagree).  

 

The second questionnaire that was utilized at the end of the academic year included 

the following additional parts (see Appendix C):  

 

 This part was included to the 

questionnaire in order to ga

sufficiency of instructional materials. The participants checked the items on 5-likert 

scales (1= Quite Insufficient, 2= Insufficient, 3= Not Sure, 4= Sufficient, 5= Quite 

Sufficient).  

 

 perceptions on frequency of teaching methods and activities): 

This part aims to obtain data about the type and frequency of teaching methods and 
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activities that are used in the lessons. A total of 12 methods and activities were 

presented to the students and they were asked to choose one of the frequency 

adverbs for each method or activity (5 = Always, 4 = Usually, 3 = Sometimes, 2 = 

Seldom and 1 = Never). 

 

This section was 

designed to obtain stud

check 5 items on a 5-point scale (5 = Completely Agree, 4 = Agree, 3 = Not Sure, 

2 = Disagree and 1 = Completely Disagree). 

 

After collecting the data via the questionnaires at the beginning and end of the 

academic year, the researcher tested the reliability of the instruments for each 

se

.86 for the language skills section including grammar and business English, .89 for 

instructional materials section, .85 for methods and activities section, and .85 for 

assessment section. The values supported that there was internal consistency of the 

items in the scale. The value over .90 was interpreted as excellent by George and 

Mallery (2003).   

 

3.4.2 Focus Group Interviews 

 

Focus group interviews were conducted in order to determine the perceptions, 

feelings and opinions of the participants about an issue (Krueger & Casey, 2000). 

One study pointed out that focus group interviews 

 (Kooker, 

Shoultz, Sloat, & Trotter, 1998, p. 283).  

 

In this study, a semi-structured interview schedule was developed for focus group 

interviews. There were 6 students in each focus group. 2 focus group interviews 

were held with the 1st grade students at the beginning of the academic year (see 



32

Appendix D). Students were asked questions about their proficiency levels of the 

English Language, their opinions about four language skills, their awareness of the 

importance of English Language in aviation and their expectations from the English 

Language program at school. Besides, 2 focus group interviews with the 1st grade 

students (see Appendix E) and 1 focus group interview with the 2nd grade students 

(see Appendix F) were conducted at the end of the academic year. The interview 

schedule utilized at the end of the year involved open ended questions to explore 

glish Language 

ces and opinions 

about the instructional methods used by instructors, activities carried out in the 

lessons, the strengths and weaknesses of the English Language program, and 

studen hey 

were asked for suggestions for the improvement of the English Language program.  

 

3.4.3 Interviews 

 

After a broad study on the literature, two interview schedules were developed by 

the researcher.  In the development process of interview questions, 2 instructors 

were consulted to check whether the questions were understandable and clear. Also, 

a pilot study was administered with 2 colleagues who were instructors at state 

universities in Turkey. In addition, the interview questions developed for cabin 

attendants were piloted with 2 flight attendants. In the light of the pilot studies, 

some items were revised and adaptations were made where necessary. 

 

Firstly, an interview schedule was designed to gather in-depth data about the 

 the English Language program (see Appendix G). The 

interviews were conducted with 2 English Language instructors who were lecturing 

in the program. They were asked to share their opinions, experiences and 

oficiency level in the English 

Language and their competencies in four language skills. In addition, the strengths 
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and weaknesses of the English Language program were identified from the 

 

 

Besides, an interview schedule was developed for collecting data from 5 flight 

attendants working at several airline companies in Turkey (see Appendix H). They 

graduated from Izmir Aeronautical Vocational School of Higher Education. They 

have been working as flight attendants for 2 years. They were asked to evaluate the 

effectiveness of the English Language program implemented at school considering 

the need for the English Language as cabin attendants. In addition, they provided 

information about job employment process, the content of English exams conducted 

in this process and the need for various language skills during a flight.   

 

3.4.4 Written Documents 

 

Course syllabi were reviewed to gather in-depth information about the goals and 

the objectives of the English Language program implemented at Civil Aviation 

Cabin Services Program.  

 

3.5 Data Collection Procedure 

 

Qualitative and quantitative data collection instruments were developed by the 

researcher and they were sent to METU Human Subjects Ethics Committee. The 

instruments were approved by the committee in March, 2017. Afterwards, the 

researcher informed the administration of the institution and got permission to 

conduct the study. Also, the participants were provided a consent form before the 

implementation of data collection methods (see Appendix I). 

 

The questionnaire was conducted to all first and second grade students registered at 

the program Civil Aviation Cabin Services in 2018-2019 academic year. Besides, 

5 focus group interviews were conducted with the students who voluntarily 



34

participated in the study. The interviews were administered by the researcher and 

each interview was completed in around 15 minutes. 

 

The interviews with the English Language instructors were conducted in April. 

Lastly, the interviews with cabin attendants were conducted in February and March 

because of their busy schedule.  

 

3.6 Data Analysis 

 

Descriptive statistics were used to analyze quantitative data. The Statistical Package 

for the Social Sciences [SPSS] 15.0 program was employed to analyze the data 

collected through the questionnaires. Frequency distributions, means and standard 

 

 

The qualitative data were analyzed through content analysis which required finding 

the coherent and significant themes and patterns in the data (Patton, 1987). After 

the data were summarized through codes, themes and categories, they were 

interpreted and the meaning of the data was inferred (Miles & Huberman, 1994).  
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CHAPTER 4 

 

 

RESULTS 

 

 

This chapter reported the findings of the study, the purpose of which was to evaluate 

the effectiveness of the English Language program implemented in the program of 

Civil Aviation Cabin Services from the perspectives of students, instructors and 

flight attendants. Hence, the results were displayed under four parts of the CIPP 

(context, input, process, and product) evaluation model developed by Stufflebeam 

(1971). The data were presented in the sequence according to the four components 

of the curriculum: objectives, content, methods and materials, and assessment. The 

data obtained through the questionnaires were analyzed via descriptive statistics 

and the results were presented in terms of means, standard deviations, percentages 

and frequencies in the tables. Depending on the type and content of the data 

gathered, either mean scores and standard deviations or percentages and frequencies 

were displayed in the tables. In addition, interview findings were also presented 

following the quantitative data. 

 

4.1 Context  

 

In this part of the results section, information about 

educational setting where the English Language program implemented were 

described. 

 

The University of Turkish Aeronautical Association (UTAA) was opened in 2011 

and it has been enrolling students since then. The main campus of the university is 

in Ankara city.  There are also two aeronautical vocational schools of higher 

education of the university. One of them is Ankara Aeronautical Vocational School 
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of Higher Education and the other one is Izmir Aeronautical Vocational School of 

Higher Education where this study was conducted. Izmir Aeronautical Vocational 

School of Higher Education is stated in Selcuk. At that school, there are two 

programs: Civil Aviation Cabin Services and Aircraft Technology. Since it is a 

vocational school of higher education, both of the programs are 2-year programs. 

There is not a preparatory year in English offered to students, so the English 

Language program has been integrated into the curriculum.  At the first year in the 

program, students have to take the following courses: Basic English I and II, 

English Oral Communication Skills I and II, English Reading Skills I and II. The 

courses offered to students at the second year are English Speaking Skills I and II, 

English Writing Skills I and II, and Business English I and II.  

 

Most of the students registered at the program are not competent users of the 

English Language, so the English Language program was developed accordingly. 

The students are supposed to be competent users of the English Language at B2 

level when they graduate from the program. The English Language program aims 

to gain students basic reading, writing, listening and speaking skills, to enable 

students to utilize the language fluently and accurately in both social and 

professional life, and to understand and respond what they read and listen. Also, it 

is aimed to prepare students for the English Language exams conducted by airline 

companies. 

 

All of the courses offered in the English Language program are compulsory courses. 

The students have to pass all of the courses successfully in order to graduate from 

the school. Students study the English Language 13 hours per week in the first 

semester of the first year. The offered courses are Basic English I (8 hours), English 

Reading Skills I (2 hours) and English Oral Communication Skills I (3 hours).  In 

the second semester, Basic English II (8 hours) English Reading Skills II (2 hours), 

and English Oral Communication Skills II (3 hours) are the courses offered in the 

program. Besides, the courses offered in the first semester of the second year are 
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Business English I (8 hours), English Writing Skills I (2 hours) and English 

Speaking Skills I (4 hours).  Lastly, students have to take the following courses in 

the second semester of the second year: Business English II (8 hours), English 

Writing Skills II (2 hours) and English Speaking Skills II (4 hours). 

 

Students have to attend the courses to pass them. In addition, students have to get 

at least 45 points in the exams in order to pass the courses. For the courses Basic 

English I, Basic English II, Business English I and Business English II, the final 

score is calculated as the following: mid-term exam (30 pts.), 2 quizzes (20 pts.), 

final exam (40 pts.), and oral exam (10 pts.). The distribution of scores for skills 

courses are as the following: mid-term exam (30 pts.), quiz (20 pts.), final exam (40 

pts.), oral exam (10 pts.). 

 

The facilities and conditions in the school and the city were described below: 

 

4.1.1 Building and Classrooms 

 

The building of the Izmir Aeronautical Vocational School of Higher Education was 

used as a hotel beforehand, but it has been used as a school since 2011. The building 

has 4 floors and 20 classrooms. All of the classrooms are well-equipped. There is a 

projector, a desktop computer, a pair of speakers and air-conditioning in every 

classroom. The smallest classroom is sufficient for 20 students while the biggest 

one is enough for 35 students.  

 

4.1.2 Library 

 

At the beginning of the academic year 2018-2019, there was only a room for 

instructors to keep their books. However, there was not a library for students to 

study. At the end of the semester, one of the rooms at the first floor was adjusted to 

a library with the support of the district governorship of Selcuk. In addition, Ankara 



38

Aviation Vocational School contributed to the library by sending books. Currently, 

there is a library where students can borrow books or study their lessons 

comfortably. Reading books in English are also available in the library. Besides, 

there are 4 desktop computers having internet connection and air conditioning in 

the library.  

 

4.1.3 Computer Laboratory 

 

There is a comput

been actively used in the English Language courses. If they are equipped with 

necessary tools, they can be used for improving language skills. The instructors 

may develop some activities for practicing listening skills so that the students can 

do these activities in their free time. In addition, students can use these computers 

in order to have tests in English because they will have a test conducted by airline 

companies in job employment process.  

 

4.1.4 Medical Service 

 

There is not a medical center that belongs to Izmir Aeronautical Vocational School 

of Higher Education. When the students and other staff need any medical service, 

they usually go to the state hospital in Selcuk. It only takes 5 minutes from the 

university on foot. In addition, there are a lot of community health centers where 

people can easily get examined. Additionally, since most of the students do not live 

in Selcuk, they usually visit doctors in the cities where they live.  

 

4.1.5 Accommodation 

 

There is not any dormitory option provided by the university in Selcuk. There are 

not any private dormitories, neither. The students coming from the cities close to 

dents either 
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hire a house or 

instructors give a project or homework that students need to work together in pairs 

or groups, students may have some difficulties to meet. 

 

4.1.6 Transportation 

 

UTAA provides transportation service to its students and university staff in Ankara, 

but there is not any transportation service provided by the university in Selcuk. 

ublic transportation in Selcuk because the city is so small 

that people can walk everywhere. 

 

For the students living in different cities, there are several means of transportation. 

Firstly, they can take the train to go to Izmi on, they can 

for going to Izmir. The students using one of these means of transportation usually 

spend an hour to reach the school. This situation sometimes demotivates students 

because they feel tired because of spending nearly 2 hours for transportation every 

day. In addition, most of the students coming from other cities are late for the first 

lesson in the morning.   

 

4.1.7 Social Life in Selcuk 

 

Selcuk is a small city with the population of 36.360 people.  Many tourists visit the 

city every year. To give information about food options, there are many traditional 

food restaurants, fast food restaurants, home-made food restaurants, and cafes in 

the city. In addition, the municipality organizes many festivals, theatre plays, 

shows, or open-air cinema during the year. Besides, many concerts, musicals and 

theatre plays have been organized at the ancient theatre or at Celsus library in 

Ephesus during the year. Since the city attracts lots of tourists from all over the 
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world, the students can easily meet foreign people and use the English Language in 

order to communicate with them. The city provides an international and 

intercultural environment where students practice the English Language and learn 

about various cultures.  

 

4.2 Input 

 

In this part, information about the characteristics of students, instructors and flight 

attendant were presented separately. In addition, the content of the courses offered 

in the English Language program were presented.  

 

In this chapter, an overview of the importance of English Language as lingua-franca 

and as the language of aviation were mentioned. Definition of curriculum, 

curriculum design and evaluation models were explained. And lastly, literature 

about curriculum evaluation studies and CIPP (context, input, process, product) 

evaluation model were reviewed and presented. 

 

4.2.1 Student Characteristics 

 

63 students registered at the program of Civil Aviation Cabin Services completed 

the questionnaire. 30 students (47.6%) were female and 33 students (52.4%) were 

male. The frequencies and percentages were presented in Table 4. 

 
Table 4. Distribution of Students by Sex 
 

 

In the questionnaire, the students were also requested to provide information about 

the type of the high schools that they graduated from. Data revealed that the students 

Sex f % 

Female 30  47.6  

Male 33  34.2  

TOTAL 66  100  



41

graduated from Anatolian High School had the highest percentage (71.4%). 

Following it, 27.0 % of the students graduated from vocational high schools and 

1.6 % of the participants graduated from Social Studies High School. The 

frequencies and percentages of the type of high school graduated were presented in 

Table 5. 

 
Table 5. Distribution of Students by the Type of High Schools Graduated 

 

 
 
In the study, the students were asked how many years they had been learning the 

English Language. As indicated in Table 6, most of the students (52.4 %) answered 

that they had learnt the English Language for 10-12 years. The percentages of 

students learning the English Language for 4-6 years and 7-9 years were 23.8% and 

12.7% respectively. Data also presented that only 11.1% of the students had 1-3 

year experience in learning this language. 

 
Table 6. Distribution of Students by Educational Background of English Language 

 

Experience of English 
 

 f                                   % 

1-3 years 7  11.1  
4-6 years 
7-9 years 
10-12 years 

15 
8 
33 

 23.8 
12.7 
52.4 

 

TOTAL               63  100  
 

of education. The frequencies and percentages of p

were presented in Table 7. More than one-third (39.7%) of the mothers graduated 

Type of High School 
Graduated  

                       f                      % 

Vocational High School  
Anatolian High School 
Social Studies High School               

17   
45 
 1 

        27.0 
       71.4 
       1.6 

 

TOTAL                            63         100  
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from high 

graduated from high school and 27.0% of them had undergraduate degrees. 

 

Table 7. Distribution of Students by Education Level of Parents 
 

 
 

 

 

 

 

 

4.2.2 Instructor Characteristics 

 

Data were collected from the instructors through interviews. 2 of 3 instructors of 

the English Language participated to the interview because one of them was the 

researcher herself.  All of the instructors were female. Regarding the years of 

experience, they have been teaching English for 6 years. 

 

In addition, the instructors were requested to provide information about the 

departments that they graduated from. One of them studied Translation and 

Interpretation and the other one studied English Language Teaching as an 

undergraduate degree. The instructor studied Translation and Interpretation had the 

certificate of teaching.  

 

4.2.3 Objectives 

 

The written documents were reviewed to gather information about the aims and 

objectives of the English Language program. The documents indicated that the 

purpose of Basic English courses is to make students gain A1-A2 level of 

proficiency in the English Language. For this purpose, various grammar subjects 

Education Level      Mothers  
  f               % 

        Fathers 
  f               %          

Illiterate 
Primary School 

  2 
  9 

    3.2 
  14.3 

   1 
  7 

     1.6 
  11.1 

Secondary School 15   23.8    8    12.7 
High School 25   39.7  30      47.6 
University  12   19.0  17    27.0 
TOTAL 63  100.0  63   100.0 
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and rich vocabulary are introduced to students. In addition, the purpose of skills 

courses is to gain basic level of reading, writing, speaking and listening skills to 

students. 

 

Besides, The English Language program aims to teach Aviation English and train 

students as effective cabin attendants. The English Language program also prepares 

students for the English exams conducted by airline companies in job employment 

procedure.   

 

4.2.4 Content of the Courses 

 

Based on the focus group interviews, the students drew significant conclusions 

regarding their one-year and two-year experience at Izmir Aeronautical Vocational 

School of Higher Education. The data collected through focus group interviews 

revealed that the students were satisfied with the grammar lessons. They stated that 

the distribution of the subjects per week in the curriculum allowed them to learn 

and practice the new grammar subjects. Similarly, they were quite satisfied with the 

content of 2-hour reading lessons per week. They stated although some reading 

texts were boring, they were mostly arousing interest.  Data also revealed that oral 

showed that students enriched their vocabulary knowledge in these courses. 

 

The purpose of the course English Oral Communication I was to gain basic 

speaking skills to students so that they could express themselves and use the English 

Language in daily life. Other speaking courses (English Oral Communication Skills 

II, English Speaking Skills I, and English Speaking Skills II) were designed as ESP. 

The aim of these courses was to teach English for Cabin Crew. The speaking 

materials used in speaking skills courses included listening materials a lot. 
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As for English Writing Skills courses, it was stated in the syllabi that the aim of 

these courses was to gain students a basic level of proficiency in writing skills. 

However, the actual implementation of these courses was totally different than what 

was written in the syllabi. Instead of developing writing skills, students practiced 

grammar subjects through English tests. The instructors explained the reason for 

this implementation. They stated that the students had to pass an English test 

conducted by airline companies in job employment process. Therefore, the 

instructors working in Izmir and Ankara Aeronautical Vocational Schools of 

Higher Education decided to unfollow the writing course book. Instead, they 

brought test materials in relation to the grammar subject taught in Basic English 

and Business English courses.  

 

4.3 Process 

 

In this section, the data obtained through quantitative and qualitative methods from 

the students, instructors and flight attendants were analyzed. The results were 

presented in terms of methods, teaching materials, activities and assessment 

dimensions of the English Language program. 

 

4.3.1 Teaching Methods and Activities 

 

This section of the questionnaire aimed to investigate the frequencies and 

percentages of the use of teaching methods and activities used in the lessons. 

Students were requested to check the frequencies of 5 instructional methods used 

in the lessons on 5-point scale items. (5 = Always, 4 = Often, 3 = Sometimes, 2 = 

Rarely, 1 = Never) 

 

ons on the 

use of various teaching methods used in the courses. As indicated in Table 8, a great 

majority (71.4%) of students 
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f 

 questions while teaching. More than one-

third (36.5 %) and almost one-third (31.7%) of the students agreed they 

-third 

f them stated that 

according to more than one-third (39.

according to 22.2% of them. 

 

 

 

Teaching 
Methods 

Always Often Sometimes Rarely Never 

 f % f % f % f % f % 
Lecturing 45 71.4 18 28.6 - - - - - - 

Question-
answer 

32 50.8 27 42.9 4 6.3 - - - - 

Presentation 2 3.2 9 14.3 23 36.5 20 31.7 9 14.3 
Project 3 4.8 12 19.0 17 27.0 19 30.2 12 19.0 
Discussion 14 22.2 25 39.7 13 20.6 5 7.9 6 9.5 
TOTAL 63 100 63 100 63 100 63 100 63 100 

 

Table 9 indicated the frequencies and perc

activities used in the lessons. As shown in the table, one-third (33.3%) of the 

-third (31.7%) of them stated they 

he lessons. A majority of 

students reported that online activities were frequently performed. More than half 

(58.7%) of the students  for 

online activities. As for acting in the lessons, most (44.4%) of the students indicated 

 

More than one-third (34.9%) of the students reported that they -

 activities.  The 

percentages of students who reported that t
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activities were 42.9% and 39.7% respectively. As for group work activities, 39.7% 

activities. Lastly, almost half (46.0%) of the students reported 

ed in the lessons. 

 

 
 

Activities used  
in the lessons 

Always Often Sometimes Rarely Never 

 f % f % f % f % f % 
Problem solving 20 31.7 21 33.3 14 22.2 5 7.9 3 4.8 
Online activities 37 58.7 15 23.8 6 9.5 4 6.3 1 1.6 
Acting 11 17.5 28 44.4 15 23.8 5 7.9 4 6.3 
Individual work 21 33.3 22 34.9 17 27.0 3 4.8 -  
Pair work 25 39.7 27 42.9 8 12.7 3 4.8 - - 
Group work 25 39.7 25 39.7 6 9.5 7 11.1 - - 
Brainstorming 29 46.0 14 22.2 7 11.1 10 15.9 3 4.8 
TOTAL 63 100 63 100 63 100 63 100 63 100 

 

In addition, the instructors were requested to provide their opinions about the 

instructional methods they used in the lessons. The data collected from the 

instructors through interviews revealed that lecturing was the most frequently used 

teaching method in teaching English grammar. As for activities performed in the 

lessons, the instructors stated that students practiced grammar subjects via online 

activities such as Kahoot or Quizizz. They also expressed that individual work and 

pair work activities were often utilized in reading skills courses. Students worked 

together in order to answer the questions about reading texts. On the other hand, the 

instructors pointed out that they tried to prepare at least one discussion activity 

about the topic of the week in speaking lessons. The students had a discussion about 

the topic either as a class or they worked in groups. The instructors reported that 

discussion method was more effective with the students at the second grade. 

Besides, instructors said that students often did pair work and group work activities 

in speaking skills courses. They often wrote dialogues related to the responsibilities 

of a flight attendant or the problems encountered in the cabin. After writing 
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dialogues, they acted them in the classroom. In addition, students did presentations 

once or twice a year in speaking skills courses.   

 

To sum up, the instructors stated that more communicative activities could be 

conducted because the students would be active users of the English Language as 

cabin attendants. Although they agreed that English grammar and English for Cabin 

Crew w

could be supported more. 

 

Lastly, f

activities were also investigated. The data collected through interviews revealed 

that speaking skills was the most frequently used language skills at work. In that 

sense, the participants emphasized that group work and pair work activities were 

more useful than individual work activities in the lessons. Also, they stated that 

i

performed individual work activities in reading courses and they always 

participated in pair work or group work activities in speaking skills courses. One of 

them stated that: 

 

We can be successful in our job as far as we can speak English. Therefore, the most 
useful activities were the pair and group work activities for me. I sometimes found 
them hard and boring when I was a student, but I had understood their importance 
for us. English is a must in aviation.  

 

Another teaching method stated by the flight attendants was problem solving. All 

of them remembered that they were doing problem solving activities and they talked 

a lot about the problems in the cabin. Flight attendants expressed that they found a 

problem between a flight attendant and a passenger. They wrote some example 

situations in pairs or groups. Then,  they acted these problematic situations that they 

might encounter during a flight. One of the participants said that: 
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At the job interview, I was asked how to deal with a passenger showing disruptive 
behavior during a flight and I easily answered that question because we did lots of 
activities like this in the speaking courses. I remembered that we were given roles 
of a mother having a crying baby, an unaccompanied minor, a wheel chaired 

cabin, a problem may occur anytime and we have to find a solution for it 
immediately. 
 

 
4.3.2 Materials 

 

materials used in the lessons. This part of the questionnaire was composed of 9 

items: Course books, Audio materials, Visual materials, Grammar materials, 

Speaking materials, Listening materials, Daily life materials, Reading materials and 

Writing materials.   

 

As indicated in Table 10, course books were found sufficient by half (50.8%) of the 

students and quite sufficient by 28.6% of them. Audio materials were found 

sufficient by most (41.3%) of the students and quite sufficient by one-third (33.3%) 

of the students. Also, more than one-third (34.9%) of the students reported that 

visual materials were quite sufficient and a majority (41.3%) of them stated they 

were sufficient. As for grammar materials, almost one-third (31.7%) of the students 

found them quite sufficient and 41.3% of them found the grammar books sufficient. 

Also, speaking materials were stated as sufficient by more than one-third (38.1%) 

of the students. More than half (54.0%) of the students reported that listening 

materials were sufficient whereas almost one-fifth (19.0%) of them stated they were 

quite sufficient. In addition, the percentages of the students reporting that daily life 

materials as sufficient were 54.0% and as quite sufficient were 19.0%. A great 

majority (77.8%) of the students checked quite sufficient and 15.9% of them 

checked sufficient for reading materials. Lastly, writing materials were reported as 

quite insufficient by most (65.1%) and as insufficient by 22.2% of the students. 
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Materials QS S S / I I QI 

 f % f % f % f % f % 

1.Course-    
   books 

18 28.6 32 50.8 8 12.7 5 7.9 - - 

2.Audio    
   materials 

21 33.3 26 41.3 9 14.3 7 11.1 - - 

3.Visual  
   materials 

22 34.9 26 41.3 9 14.3 6 9.5 - - 

4.Grammar  
   materials 

20 31.7 26 41.3 15 23.8 2 3.2 - - 

5.Speaking  
   materials 

11 17.5 24 38.1 17 27.0 9 14.3 2 3.2 

6.Listening  
   materials 

12 19.0 34 54.0 11 17.5 6 9.5 - - 

7.Daily life  
   materials 

12 19.0 29 46.0 15 23.8 6 9.5 1 1.6 

8.Reading  
   materials 
9.Writing  
   materials 

49 
 
- 

77.8 
 
- 

10 
 

3 

15.9 
 

4.8 

2 
 

5 

 3.2 
 
7.9 

2 
 

14 

3.2 
 

22.2 

- 
 

41 

- 
 
 65.1 

TOTAL 63 100 63 100 63 100 63 100 63 100 

 
(QS=Quite Sufficient, S=Sufficient, S/I=Neither Sufficient nor Insufficient, I=Insufficient, 
QI=Quite Insufficient) 
 
The instructors also presented their opinions about the instructional materials. Both 

of the instructors agreed in two main issues. Firstly, they stated that the course 

books and worksheets used in teaching grammar and reading skills courses were 

quite sufficient. Even, they usually provided students with extra materials to study 

home.  

 

In addition, the instructors stated that speaking materials used at the first semester 

in the first year were insufficient. The course book used in the speaking lessons did 

 as it is desired. In speaking lessons, students 

listened to the conversations on the book, and checked the questions about the 

conversations. After the exercises were completed, students were given some time 

to talk about the topic in pairs or in groups. The instructors expressed that there 
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were usually 15-30 minutes left at the end of the lesson to have a conversation in 

English. They stated that the weekly course hours were insufficient to conduct 

speaking activities. On the contrary, the speaking materials used in the second term 

in the first year and in the second year were reported as quite sufficient by the 

for Cabin Crew as it was desired. In that sense, these materials were found sufficient 

to meet the aimed objectives. 

 

Moreover, the instructors observed that listening activities were usually done in 

listening skills. Also, the course books followed in the speaking skills courses 

included many listening exercises.  

 

Lastly, since there were not any materials to improve writing skills, writing 

materials were found to be quite insufficient by the instructors. 

 

Besides, flight attendants were requested to provide their opinions about the 

materials used in the lessons as far as they remembered. 2 of the them stated that 

the course books were quite sufficient. On the other hand, 3 of them indicated that 

the course books used in writing skills courses were unnecessarily difficult. 

Meanwhile, there was a course book used in the courses English Writing Skills I 

and II when they were students. The students were taught how to write main idea, 

minor ideas, examples, introduction and conclusion parts in a paragraph every 

week. In addition, they learnt how to write various paragraph types such as 

expository paragraph, descriptive paragraph, narrative paragraph and persuasive 

paragraph in detail. 60% of the flight attendants found the writing materials very 

demanding and unnecessarily difficult.  

 

On the other hand, flight attendants reported that they were quite satisfied with the 

course books and worksheets used in Basic English and Business English courses. 
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Lastly, they mentioned that speaking lessons could be supported with more 

additional materials that would promote stude   

 

4.3.3 Assessment 

 

assessment criterion. For this purpose, students were given 5 items with five-point 

scales: 5=completely agree, 4=agree, 3=neither agree nor disagree, 2=disagree, 

1=completely disagree. 

 

As reported in Table 11, a great majority (60.3%) of the students completely agreed 

and almost one-third (31.7%) of them agreed that exams reflected the content of the 

courses. Similarly, half (50.8%) of the students completely agreed and more than 

one-third (39.7%) of them agreed that quizzes assisted their learning. Almost half 

(47.6%) of the students completely agreed and one-third (33.3%) of them agreed 

that exams were at proper level. The percentages of students who completely agreed 

and agreed that the number of exams were enough were 54.0% and 38.1% 

respectively. Lastly, the percentages of the exams were found fair by a great 

majority of students. 47.6% of the students completely agreed and almost half 

(49.2%) of them agreed with that statement in the questionnaire. 
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Assessment CA A A / D D CD 
 f % f % f % f % f % 
1. Exams reflect  
    the content 

38 60.3 20 31.7 5 7.9 - - - - 

2. Quizzes assist  
    learning 

32 50.8 25 39.7 4 6.3 2 3.2 - - 

3. Exams are at  
    proper level 

30 47.6 21 33.3 10 15.9 - - 2 3.2 

4. Number of     
    exams is    
    enough 

34 54.0 24 38.1 4 6.3 - - 1 1.6 

5. Percentages    
    are fair 

30 47.6 31 49.2 2 3.2 - - - - 

TOTAL 63 100 63 100 63 100 63 100 63 100 
 
(CA=Completely Agree, A=Agree, A/D=Neither Agree nor Disagree, D=Disagree, 
CD=Completely Disagree) 
 

In addition, the instructors were requested to provide their opinions about the 

assessment dimension of the English Language program. The fifth question in the 

interview was about the assessment of the courses provided in the program. Both 

of the instructors stated they were satisfied with the number of exams. They 

highlighted that quizzes assisted learning. The instructors expressed that the content 

of the exams reflected the course content because they prepared the exams with a 

great attention. In addition, the instructors indicated that they tried to prepare the 

exams at a moderate level of difficulty. Though there were a few easier and more 

difficult questions to differentiate levels of students. Lastly, they pointed out that if 

students listened to the lessons carefully, attended to the classes regularly, 

participated in the lessons actively and had the motivation to learn the English 

Language, they could easily pass the courses. 

 

Lastly, the flight attendants expressed their opinions about the assessment 

dimension of the English Language program. When they were students, there were 

two quizzes for each course. 2 of the participants stated that the number of exams 

were excessive for skills courses. One of them stated that 
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weeks and it was tiring. Even, for some courses we had exams without learning 

something new because of official holidays. . 

 

The flight attendants stated that they were quite excited in the exams of speaking 

skills courses. They also mentioned that writing exams were the most difficult ones. 

One of them said that 

memorized them. Otherwise, it was so difficult to As 

for the quality of the exams, all the participants reported that the content of the 

courses and exams were coherent with each other.  

 

4.3.4 The Perception of Instructors on Commonly Encountered Problems 

 

The fourth question in the interview was aimed to obtain data about the problems 

that instructors commonly encountered in the implementation of the English 

Language program. The instructors stated that they had some technical problems 

with the computers or air-conditioning during the year, but they were immediately 

dealt with by the technical staff. Also, they stated that weak internet connection 

zz. Since 

online activities were frequently utilized in the lessons, weak internet connection 

usually caused trouble during the lessons. 

 

As for problems regarding student quality, the instructors stated the differences at 

the proficiency levels of students might affect the flow of a lesson. They indicated 

that this situation was usually observed among the second-grade students.  

 

4.4 Product 

 

The main concern of this part was the outcomes of the English Language program. 

sh grammar and 
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business English were investigated. The results of the data collected through the 

questionnaires and focus group interviews were presented.  

 

4.4.1 The Perceived Competencies of Students 

 

 reading, writing, listening and speaking 

language skills were investigated through some questions in the questionnaire. In 

addition, their perceived competencies in business English and English grammar 

were examined. The mean scores for reading, writing, listening, speaking, business 

English and English grammar were found as 3.75, 3.35, 3.71, 3.57, 3.85 and 4.18 

respectively.  

 

results indicated that the students perceived themselves as highly competent in 

understanding the topic of a text in English (M=4.15; SD=0.745). Though they felt 

less competent in identifying main and minor ideas in a text (M=3.61; SD=0.887). 

The lowest mean score (M=3.57; SD=0.855) was observed in the third item which 

was about guessing the meaning of the words in a text.  The mean score (M=4.04; 

SD=0.811) for the fourth item showed that the students felt highly competent in 

answering true-false questions about a text. On the contrary, they felt less 

competent in answering comprehension questions about a text (M=3.58; 

SD=0.961). The results revealed that students felt somewhat competent in 

identifying introduction, body and conclusion parts of a paragraph (M=3.60; 

SD=1.008) and understanding the relationship between different paragraphs 

(M=3.69; SD=0.944).  
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 in listening 

skills.  According to the results, the students perceived themselves competent in 

understanding the topic of a recorded speech (M=3.88; SD=0.844). Moreover, they 

perceived themselves more competent in understanding the topic when somebody 

was talking (M=4.00; SD=0.823). The lowest mean score (M=3.36; SD=0.885) was 

found in the third item showing that the students noted a lower level of competency 

in understanding all the details when they listened to a speech. On the other hand, 

the mean score (M=3.84; SD=0.953) for the fourth item indicated that the students 

felt slightly more competent in understanding the emphasized parts in a speech. The 

mean score (M=3.58; SD=0.815) for the fifth item revealed that the students noted 

a lower level of competency in taking notes while listening to a speech. Likewise, 

they did not feel highly competent in taking notes of words while listening to 

someone (M=3.58; SD=0.961). However, they perceived themselves slightly more 

competent in taking notes of words while listening to a recorded speech (M=3.77; 

SD=0.974). 

 

 

Reading Skills                     Student 

Item N M SD 
1. I can understand the topic of a text in 

English. 
63 4.1587 .74501 

2. I can identify main idea and minor 
ideas of a text in English. 

63 3.6190 .88770 

3. I can guess the meaning of words that I 
 

63 3.5714 .85599 

4. -
about a text. 

63 4.0476 .81178 

5. I can identify introduction, body and 
conclusion parts of a paragraph. 

63 3.6032 1.00867 

6. I can answer comprehension questions 
about a text. 

63 3.5873 .96110 

7. I can understand the relationship 
between different paragraphs. 

63 3.6984 .94417 
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mean score of (M=2.14; SD=1.148) indicated that students noted a very low level 

of competency in writing an introductory sentence for a paragraph. Similarly, they 

did not feel competent themselves in writing minor ideas (M=2.06; SD=1.075) and 

in writing a conclusion sentence for a paragraph (M=2.31; SD=1.029). For the 

fourth item, students indicated that they were somewhat competent in using 

punctuation marks correctly in a paragraph (M=3.69; SD=0.909). The highest mean 

score (M=3.92; SD=0.938) was found in the fifth item showing that the participants 

felt slightly more competent in writing a suitable title for a paragraph. Lastly, the 

mean scores (M=2.07; SD=1.004) and (M=2.20; SD=1.018) for the sixth and 

seventh items respectively indicated that the students had a very low level of 

competency in using conjunctions and managing transitions in a paragraph. 

 

 

 

 

Listening Skills                Student  

Item N M SD 
1. I can understand the topic when I listen to 

a recorded speech. 
2. I can understand the topic of the speech 

when somebody is talking. 

63 
 

63 

3.8889 
 

4.0000 

.84455 
 

.82305 

3. I can understand all the details of a 
recorded speech when I listen to it. 

63 3.3651 .88539 

4. I can understand the emphasized parts in a 
speech. 

63 3.8413 .95388 

5. I can take notes while I am listening to a 
speech. 

63 3.5873 .81587 

6. I usually need to listen to a speech more 
than once understand it. 

63 3.6825 1.17536 

7. 
while listening to a speech face to face. 

63 3.5873 .96110 

8. I can tak
while listening to a recorded speech. 

63 3.7778 .97459 
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S skills were demonstrated in Table 

15. The results indicated that students perceived themselves somewhat competent 

in expressing their ideas about a topic (M=3.69; SD=0.961).  The mean score of 

(M=3.80; SD=0.964) for the second item indicated that the students felt a higher 

level of competency in expressing themselves in the classroom. However, they felt 

slightly less competent in expressing themselves outside the classroom with the 

mean score of (M=3.71; SD=0.869). The results also indicated that students found 

themselves relatively less competent in starting dialogues with a mean score of 

(M=3.44; SD=0.875) and in answering a question fluently with a mean score of 

(M=3.31; SD=0.912). The highest mean score (M=3.85; SD=0.877) in this part was 

observed in the sixth item revealing that students perceived themselves highly 

competent in using new vocabulary words in their speech. On the contrary, the 

lowest mean score (M=3.15; SD=1.124) revealed that students noted a lower level 

of competency in using conjunctions in their speech. 

 

 

 

Writing Skills        Student  

Item N M SD 
1. I can write an introductory sentence for a 

paragraph. 
63 2.1429 1.14803 

2. I can easily write minor ideas that support 
the main idea in a paragraph. 

63 2.0635 1.07573 

3. I can write a conclusion sentence for a 
paragraph. 

63 2.3175 1.02902 

4. I can use punctuation marks correctly in a 
paragraph. 

63 3.6984 .90936 

5. I can write a suitable title for a paragraph. 63 3.9206 .93845 

6. I can use conjunctions for transitions 
between ideas in a paragraph. 

63 2.0794 1.00485 

7. I can manage the transitions between 
paragraphs in a text. 

63 2.2063 1.01852 
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etencies in Speaking Skills 

 

In the questionnaire, statements about English grammar were presented. As 

indicated in Table 16, the mean score (M=3.76; SD=0.892) showed that students 

found the English Language program successful in teaching English grammar. 

Similarly, the students agreed with the statement that the exercises on course books 

were efficient (M=3.79; SD=0.986). Also, the students expressed that they highly 

agreed with the statement that extra exercises were helpful in learning English 

grammar with the mean score of (M=4.49; SD=0.737). Likewise, online activities 

were found useful to practice and revise the topics with the mean score of (M=4.31; 

SD=0.799). In the same way, the students highly agreed that doing a test after 

learning a new grammar subject was helpful with the mean score of (M=4.33; 

SD=0.823) and revisions were done by the teacher when necessary with the mean 

score of (M=4.30; SD=0.815). The results revealed the English Language program 

was successful in teaching Englis  

 

 

Speaking Skills                Student   

Item N M SD 

1. I can easily express my ideas 
about a topic. 

63 3.6984 .96110 

2. I can easily express myself in 
classroom. 

63 3.8095 .96482 

3. I can easily express myself 
outside in an English-spoken 
environment. 

63 3.7143 .86934 

4. I can start a dialogue and 
continue it in English. 

63 3.4444 .87580 

5. I can fluently answer a question 
in English. 

63 3.3175 .91273 

6. I can use new vocabulary 
words in my speech. 

63 3.8571 .87726 

7. I try to use conjunctions for a 
fluent speech. 

63 3.1587 1.12460 
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In addition, the questionnaire included some statements about business English. As 

indicated in Table 17, the highest two mean scores were found in the second and 

third statements. These statements were that students learnt the terminology of 

aviation and students analyzed lots of example situations that flight attendants 

might experience. The mean scores for these two statements were (M=4.03; 

SD=0.841) and (M=4.04; SD=0.791) respectively. The mean score of (M=3.95; 

SD=0.749) and (M=3.82; SD=0.773) for the fourth and seventh items respectively 

indicated that the students noted to have higher competency in using grammar 

subjects properly in business life. The lowest mean score (M=3.60; SD=1.024) was 

found in the last item. The result indicated that students felt somewhat competent 

in dealing with a problem and finding a solution for it by speaking English. The 

results of the questionnaire revealed that the English Language program achieved 

its purpose of teaching business English. Though, it could be improved in some 

ways.  

 

 
 
 

English Grammar    Student  

Item N M SD 
1. The English Language program let us learn 

English grammar effectively. 
63 3.7619 .89288 

2. I think the exercises on course books are efficient 
in learning grammar. 

63 3.7937 .98634 

3. I think extra exercises on worksheets are helpful in 
learning grammar. 

63 4.2857 .77102 

4. I think online activities such as Kahoot or Quizizz 
are useful to practice and revise the topics. 

63 4.4921 .73776 

5. I think doing a test after learning a new grammar 
subject is helpful to learn English grammar. 

63 4.3175 .79971 

6. We do lots of exercises after learning a new 
grammar subject. 

63 4.3333 .82305 

7. Enough revisions are done by the teacher when 
necessary. 

63 4.3016 .81587 
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Lastly, the mean scores of 1st 

language skills at the beginning of the year and at end of the year were compared 

through paired samples t-test. The results were presented in Table 18. 

 

 

 

Business English             Student  

Item N M SD 

1. I think the English curriculum prepares me to be 
an equipped flight attendant. 

63 3.8095 .83968 

2. I think I have learnt the terminology about my job. 63 4.0317 .84182 

3. We analyze lots of example situations that are 
possible to encounter in business life in oral 
communication and speaking skills lessons. 

63 4.0476 .79166 

4. I think the English curriculum is useful to teach 
the grammar structures I will use in my job. 

63 3.9524 .74981 

5. I can clearly express myself in written English in 
my business life. 

63 3.6349 .90343 

6. As we analyze lots of example situation possible 
to encounter in the cabin, I think I can use English 
effectively to deal with problems when I encounter 
such situations. 

7. I have learnt the grammar structures that I need to 
use in business life. 

8. I have learnt the terminology that I will use in 
business life. 

9. I have learnt how to express a situation in business 
life. 

10. I can easily explain situations in a kind and 
respectful manner in business life. 

63 
 
 
 

63 
 

63 
 

63 
 

63 

3.7460 
 
 
 

3.8254 
 

3.8889 
 

3.9524 
 

3.8730 

.96667 
 
 
 

.77334 
 

.86343 
 

.79166 
 

.90682 

11. I can deal with a problem and find a solution for it 
in the cabin by speaking English. 

63 3.6032 1.02453 
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Table 18. Paired Samples T-Test Results 
 

*p<.05 
 

Paired samples t-test was conducted in order to investigate whether there was any 

significant difference 

language skills at the beginning and at the end of the academic year. The results of 

the dependent t-test revealed that, there was a significant difference between 

s in reading skills [t(42) = -2.25, p<0.05]. 

Likewise, the difference 

skills at the beginning and end of the year was found to be significant [t(42) = -2.85, 

p<0.05]. The results indicated that there was 

competencies in reading and speaking skills after having taken the courses English 

Reading Skills and English Oral Communication Skills in the first year. On the 

etencies in writing and 

listening skills were not found to be significant. 

 

 

 

Both of the instructors stated that the English Language program was highlighted 

in the program of Civil Aviation Cabin Services. Students were provided several 

English courses in order to improve each language skill. The instructors indicated 

that students have made remarkable progress in a year. They stated the English 

Language program attained its aims in the courses Basic English, Business English 

 M SD SEM t df p 

Pair 1 reading_pre  

reading_post 
-.36213 1.05548 .16096 -2.250 42 .030* 

Pair 2 writing_pre - 

writing_post 
.15947 .95943 .14631 1.090 42 .282 

Pair 3 listening_pre - 

listening_post 
.04070 .81546 .12436 .327 42 .745 

Pair 4 speaking_pre - 
speaking_post 

-.53156 1.22030 .18609 -2.856 42 .007* 
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and English Reading Skills. Both of them indicated that the English Language 

program was quite successful in teaching English grammar and English for Cabin 

Crew. Also, the instructors mentioned that students could enrich their vocabulary 

through excessive reading materials. Moreover, the instructors were satisfied with 

the speaking skills courses at the second year. They stated that the materials used 

in these courses provided terminology of aviation and authentic conversations. On 

the other hand, the instructors highly suggested that the hours of speaking classes 

should be increased at the first year or alternative solutions could be considered. 

One of the instructors stated that:  

 

Students at the 1st grade are less willing to participate in speaking activities than 
students at the 2nd grade. Since the students at the 2nd grade have higher proficiency 
level of English, they feel more comfortable to participate in speaking activities in 
the classroom. Also, they show more interest and enthusiasm in learning English 
for Cabin Crew. 

 

As for writing skills courses, the instructors stated that the English Language 

program failed to achieve its goals in improving writing skills. 

 

Lastly, they added that a high percentage of students graduated from the program 

in the last 2 years have been working as flight attendants at several airline 

companies. This showed that the program achieved its goals. Though it could be 

revised and improved in some ways for better outcomes. 

 

4.4.3 T  

 

All of the flight attendants highlighted the importance of the English Language for 

their occupation. They stated that the most frequently used language skill was 

obviously speaking as a flight attendant. One of them said that: 

 

Starting from the pre-flight meeting with crew members before the flight until the 
last passenger on board leaves the plane, we have to speak English. I always 
remember the role-playing activities in the courses while solving a problem of a 
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passenger during a flight. Also, post-flight meetings with crew members are 
conducted in English. 
 
 

In addition, one of the flight attendants said that: 
 
 
We have to speak English well, and also we have to listen well because when a 

appreciated. They may write a complaint letter e
well, fluently and kindly, passengers may write a letter of thanks which is very 
valuable for us. 

 

When they were asked how effective was the English Language program, they all 

agreed that the program was quite successful in teaching English grammar and 

business English. In addition, they stated the program was successful in improving 

students  reading and speaking skills. Also, all the participants complained about 

the difficulty of writing courses. 

 

Lastly, the flight attendants stated that they felt relaxed and confident in the job 

interviews. They indicated that they felt ready for it since they conducted many 

example interviews with their teachers. On the contrary, they were more nervous 

for the English test exam conducted in the first step of the job employment process. 

3 of them highly suggested that more tests could be administered to the students to 

practice vocabulary and grammar. They felt nervous because they were not used to 

solving test questions in the courses.  

 

To sum up, the results of the interviews conducted with 5 flight attendants indicated 

that the English Language program was successful in many ways, though it could 

be improved through some adaptations.  
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4.5 Summary of Findings 

 

The key findings of the study were summed up as follows: 

 

Objectives of the English Language program were clearly defined in the 

curriculum. All the materials and activities used in the lessons served these 

objectives except the materials used in English Writing Skills courses. As written 

writing skills. However, these courses were implemented for practicing English 

grammar subjects through solving tests in reality. On the other hand, the materials 

used in reading lessons were found as the most sufficient materials. 

 

The students, instructors and flight attendants were quite satisfied with the technical 

equipment in the classrooms. All the necessary equipment such as a projector, a 

computer, speakers were available in the classrooms. However, weak internet 

connection might cause some problems in conducting online activities.  

 

As for teaching methods, it was concluded that English grammar was usually taught 

. In addition, question-answer and discussion methods were 

found among the most frequently used instructional methods in the lessons. As for 

activities, the results revealed that students frequently did online activities. In 

addition, pair work and group work activities were mostly performed in speaking 

lessons.  

 

The descriptive statistics indicated that there was an increase in 1st grade 

perceived competencies in reading and speaking skills during the year. Also, it was 

concluded that students had relatively higher competency in reading skills than their 

ery low 

level of competency in writing skills.  
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In addition to four language skills, descriptive statistics were presented for grammar 

and business English sections, too. The results indicated that a high percentage of 

students, both of the instructors and all of the flight attendants agreed that grammar 

was taught effectively. They also agreed that grammar teaching was supported by 

lots of extra worksheets and online exercises. In addition, participants of the study 

were satisfied with the course books used for teaching English grammar and 

English for Cabin Crew.  

 

As for business English, the program attained its goals and objectives to some 

extent. The results signified that the program was successful in teaching aviation 

terminology. In addition, the program prepared students as efficient flight 

attendants since various situations possible to experience during a flight were 

examined in the lessons. Similarly, most of the students stated that they had 

necessary knowledge and confidence in dealing with a problem. Also, they 

mentioned that they could use vocabulary and language structures properly in order 

to communicate with other crew members and passengers in the cabin. All these 

results presented that the English Language program reached its goals in teaching 

English for Cabin Crew integrated in oral communication and speaking courses. 

Still, the results indicated more speaking activities could be conducted to improve 

  

 

Most of the students and flight attendants, and both of the instructors stated that the 

assessment of the courses was fair. Also, they mentioned that the content of the 

exams reflected the content of the courses.  

 

Lastly, the results of the interviews conducted with 5 flight attendants revealed that 

the speaking skills was the most frequently used language skills at work. On the 

contrary, writing skills was the least frequently used language skills. Moreover, 

flight attendants also highlighted the importance of getting used to solving tests to 

pass the test exam conducted by airline companies. In addition, they all agreed that 
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improving speaking skills was quite significant to be successful in the interviews in 

English conducted by the airline companies during job employment process.  
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CHAPTER 5 

 

 

DISCUSSION, CONCLUSIONS AND IMPLICATIONS 

 

 

5.1 Discussion and Conclusions 

 

The present study aimed to evaluate the English Language program implemented 

at the Civil Aviation Cabin Services Program. To achieve this, Stufflebeam CIPP 

model of evaluation was utilized. The context, input, process and product 

components of CIPP were taken into consideration in analyzing the data. 

Information about  in four language skills, 

teaching methods, teaching activities and assessment dimensions of the program 

were obtained. The results were presented in detail at Chapter 4.  

 

The final chapter dealt with the discussion of results, conclusions drawn from the 

findings and implications for practice and further research. 

 

5.1.1 Context Evaluation 

 

In this study, the main question related to context component of CIPP evaluation 

model was whether the classroom environment and teaching materials were 

appropriate to serve the objectives of the program or not.  To this end, the 

educational setting where the English Language program was implemented was 

was the environment where the English Language program implemented. Borg and 

Gall (1979) indicated that context evaluation involved the examination of problems 

and needs in a specific educational context. As 

perception of the learning context was central to his or her experience of learning. 
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Therefore, the context in this study included the classroom environment, school 

environment and the city with its facilities and opportunities. The results indicated 

that weak wireless internet connection affected the flow of the activities in the 

lessons. On the other hand, the school context met students

considering the technology and equipment available in the classrooms.  

 

The results showed that the objectives of the English Language program were 

clearly defined. As pointed out by Arap (2016), informing the students of the goals 

of the program before being exposed to intensive language instruction may help 

students anticipate in the courses and perform the tasks expected from them better. 

Considering the aims and objectives, it was concluded that the English Language 

program was effective in achieving its goals. Also, it was found successful in 

meeting , the study 

Preparatory School Program was successful to meet the actual needs of the students. 

goals should be set in line with the actual needs of the students. 

 

anguage skills, the 

English Language program met its goals except the goals defined for writing skills 

courses. In addition, it was concluded that the course hours for speaking skills were 

insufficient to meet the goals set for speaking skills courses. In the light of the 

findings of the study, it was revealed that the goals of the English Language 

program were mostly attained in terms of teaching English grammar and improving 

ls. Besides, the English Language program partly achieved its 

goals related to business English, listening and speaking skills. Lastly, it failed to 

achieve its goals defined for writing skills courses. 
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5.1.2 Input Evaluation 

 

The data related to input component of CIPP evaluation model were collected 

through questionnaires and interviews. Since the purpose of input evaluation was 

to decide how to use resources, the questions were developed accordingly. Firstly, 

as the most important components of the study, information about students, 

instructors and flight attendants were gathered. In addition, data about 

perceptions about language skills were obtained. The results of qualitative data 

collected through focus group interviews and individual interviews revealed that 

students were aware of the importance of the English Language for their field so, 

they were motivated to learn it. 

 

Besides, the purposes of the courses offered in the English Language program 

(Basic English, Business English, English Oral Communication Skills, English 

Speaking Skills, English Reading Skills and English Writing Skills) were 

investigated. The results indicated that the goals of the courses were clearly defined. 

As Ediger (2006) explained, it had crucial importance to state each objective 

carefully so that teachers and learners could understand what was to be achieved. 

When the written documents were considered, it was revealed that the English 

Language p listening and 

speaking skills. Besides, it aimed to teach English for Cabin Crew through the 

courses Business English and English Speaking Skills. The findings revealed that 

the goals of the English Language program were achieved except the goals related 

to writing skills. The results were similar to the results of the study carried out by 

Soontornwipast (2008). In this study, the researcher examined the impact of Master 

of Arts program in Teaching English as a Foreign Language program on the 

graduates of the first three years of the program in Thailand.  This study revealed 

that the program achieved its goal in improving the quality and standards of English 

teachers to meet workplace requirements.  
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The findings also revealed that the English grammar was taught effectively and 

grammar subjects were practiced by many exercises in addition to the ones on the 

. These studies revealed that reinforcement 

of new subject matter with adequate exercises in the classroom supports learning of 

the subject better.  

 

It was concluded that t

listening skills in the English Language program. Instead, students usually practiced 

listening skills at speaking skills courses through the CDs, audios and other 

listening materials available online. As for speaking skills, the intensive syllabi that 

focused on English for Cabin Crew and insufficient course hours per week caused 

students improve speaking skills less than it was expected. Brown (2001) pointed 

out that sufficient time for learning was important to promote  motivation 

for the subject.  

 

Lastly, there was a part in the questionnaire about the assessment of the courses. 

The findings indicated that the students, instructors and flight attendants found the 

content of the exams relevant with the course content. This result was in tune with 

(2009) and  

 

5.1.3 Process Evaluation 

 

Stufflebeam (2007) stated that the main purpose of the process evaluation was to 

provide feedback about the implementation of the curriculum and to decide whether 

there was a need for modification if the implementation was not adequate. Based 

on his idea, data were collected through the questionnaires and focus group 

interviews conducted with students. Besides, the interviews were conducted with 

teachers and flight attendants. perceptions on course materials, 
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teaching methods, teaching activities and assessment dimensions of the program 

were investigated. The questionnaire and interview results revealed that the 

materials used in teaching English grammar were quite sufficient. Similarly, 

materials used in reading skills courses were found as sufficient. In addition, 

materials used in speaking skills courses were found as sufficient to improve 

listening skills. On the contrary, materials used in speaking lessons could 

 This result was 

corroborated with the results of many studies indicating that speaking and listening 

were the least developed language skills in English Language education in Turkey 

 

 

 

the 

problematic parts in the implementation of the English Language program were 

investigated. The results revealed that weak internet connection was the technical 

problem encountered in the lessons. This situation sometimes blocked doing online 

exercises. As another issue, the difference in the English levels of the students, 

especially at the second grade, was observed. The instructors indicated that this 

situation could sometimes affect the flow of a lesson. According to the instructors, 

the reason for this was that not all of the students showed the same interest in 

English Language. The results showed similarity with the results of the study 

udy, it was observed that students did not want 

to participate in the lessons actively and seemed unwilling to take part in the 

activities while the teachers were trying to encourage them to speak. 

 

With regard to the type of teaching methods used in the lessons, the results of the 

questionnaires and interviews indicated that grammar subjects were usually taught 

through lecturing. Question-answer method and brainstorming were also 

administered during the lessons frequently. As for activities, pair work and group 
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work activities were mostly conducted in speaking lessons. These results were in 

that study indicated 

that the mostly used type of instructional method was lecturing in addition to other 

methods such as eliciting and group working. Using various methods in teaching 

was also supported by Luk (2006).  She stated that the use of different, various and 

contemporary teaching methods had a significant role in providing a better mastery 

of English. Moreover, it was observed that using several instructional methods, 

techniques and activities in order to teach different skills carried importance in 

language learning. This idea was supported by the related literature (Lewis and Hill, 

1992; Nunan, 1992; Richards and Rodgers, 2001). 

 

As for materials used in the courses, students, instructors and flight attendants were 

satisfied with them in general. To state specifically, reading and listening materials 

and course books were found to be sufficient. Although, some revisions were 

suggested for the speaking materials and daily life materials. On the other hand, 

writing materials were found to be completely insufficient by the students and 

instructors. 

 

dimension of the courses were 

investigated through some questions in the questionnaires and interviews. This part 

concluded with satisfactory results. Most of the participants agreed that exams 

reflected the course content and quizzes promoted learning. Moreover, the exams 

were found at the proper level in terms of difficulty. Also, the number of exams was 

found as sufficient and the percentages of the exams were stated as fair. Only two 

of the student participants stated that exams were not at the proper level, and one of 

them indicated that the number of exams was insufficient. 
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5.1.4 Product Evaluation 

 

Stufflebeam (2007) acknowledges that the main concern of product evaluation is to 

identify and assess project outcomes. In the present study, the participation of flight 

attendants in the study was significant.  They provided information by comparing 

what they learnt at school and what they performed at work. Their perceptions on 

the effectiveness of the English Language program were investigated through some 

questions. The results revealed that flight attendants found the English Language 

program successful in developing four language skills. Also, they stated that the 

program prepared them for the job interviews conducted in English in the 

employment procedure. Though they had some difficulties in passing the English 

test exam because they did not practice test skills much at school.  

 

Additionally, st

the scope of product dimension. The focus group interviews with the students and 

individual interviews with the instructors revealed that the students at the first grade 

considered themselves less competent in speaking and listening skills than in 

indicated that the students experienced more difficulties in listening and speaking. 

Also, the study conducted by Al-Darwish (2006) showed evidence that the students 

regarded themselves much less competent in speaking and listening skills. 

evidence that almost half of the students had great difficulty in speaking even if 

they were informed beforehand and got prepared for it. According to related 

literature, despite the barriers such as an intensive program, insufficient course 

hours, crowded classrooms, students were required to be exposed to various 

language tasks and related strategies should be taught to students (Nunan, 2003; 

Murcia, 2001). In this way, they could learn how to cope with anxiety related to 

speaking and listening skills (Ku

2014; Richards & Renandya, 2002). In addition, the literature revealed that 
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insufficient numbers of communicative activities might have negative effect on 

 and the efficiency of teaching/learning process. Therefore, 

listening and speaking skills should be emphasized in curriculum implementation 

(Deniz,  2006; Hu, 2005, Jeon & Hahn, 2006; Savignon, 1983).  

 

On the contrary to students at the first grade, the students at the second grade felt 

much more comfortable and competent especially in speaking courses. They 

explained that they had written many example dialogues and acted these dialogues 

as if they were a passenger, a purser or a flight attendant. They also analyzed many 

situations in the cabin and talked about lots of example cases. As a result, they 

developed their competence and gained fluency in speaking skills.  

 

The results indicated that both first and second grade students did not feel 

competent in writing skills. This result provided parallel evidence with the result of 

the study conducted by Turan (2016). In this study, the Aviation English program 

implemented at eleventh grade at a state school was evaluated. The results showed 

that reading, listening and speaking skills were much more emphasized than writing 

skill in the program. As a result, the program did not include much material in order 

to improve writing skill of the students. Since both studies were conducted to 

evaluate the English Language program implemented in the field of aviation, it was 

concluded that reading, listening and speaking skills were emphasized more than 

writing skills. 

 

Besides, flight attendants were asked about the importance of four language skills 

in their field. All of them stated that speaking skills was the most significant one 

since it was the most frequently used language skill during a flight. They stated that 

they had to speak English with the customers and give the instructions in English. 

Additionally, they use the English Language to deal with the problems in the cabin, 

especially in international flights. They highlighted that it was a must for a flight 

attendant to have high competence in English speaking skills. The participants also 
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stated that the airline companies performed interviews in English with the 

applicants. This also supported the importance of speaking skills for cabin crew 

members. 

 

to the flight attendants in the interviews. They stated that they were interested in the 

English Language at school since they were aware of its significance in the field of 

aviation. They indicated that they learnt the English Language at Izmir Aeronautical 

Vocational School of Higher Education. They were satisfied with the English 

Language program because the curriculum aimed to develop each language skill 

separately. Even, they found the emphasis on writing skills unnecessary. They also 

found the program quite sufficient in teaching English for Cabin Crew. They 

mentioned that they learnt the terminology of aviation and the grammar structures 

they needed to use. Also, they analyzed many example situations that a cabin 

attendant might encounter. They talked about many problems flight attendants 

would deal with. Moreover, all the flight attendant participants emphasized the 

importance of job interview demos conducted with the instructors in the lessons and 

in the exams. One of them stated that although he had found those interviews very 

hard at that times, they had prepared him for the real job interviews. The findings 

. This study resulted with 

the conclusion that the English Language program met the job-related demands of 

the students. On the other hand, unlike this study, Arap (2016) concluded that, 

the preparation for language demands and expectation of the workplaces.  

 

To sum up the results of the interviews conducted with flight attendants, it was 

indicated that the English Language program met the needs of the flight attendants. 

Also, the program prepared the students for the job interviews, but did not prepare 

them for the tests conducted by the airline companies. This was the only weakness 
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of the program mentioned by the flight attendants. They suggested more test 

questions could be solved to prepare the students for the tests. 

 

5.2 Implications for Practice 

 

Concerning the results of the study, the present study has some implication for the 

implementation of the English Language curriculum at Izmir Aeronautical 

Vocational School of Higher Education. Some revisions and improvements are 

needed in order to make it more effective. The following recommendations 

considering the objectives, content, and material dimensions of the program might 

contribute to the improvements and revisions. 

 

Firstly, the aims and objectives for all of the English courses in the English 

Language program are defined clearly in the program. However, the actual 

implementation in some of the courses are totally different from pre-defined aims 

and objectives. For the courses English Writing Skills I and II, there is huge gap 

between what is aimed and what is implemented in the lessons. Regarding the 

importance of various language skills in aviation for flight attendants, writing can 

be given less importance and necessity than other language skills. Still, this is not a 

valid justification for not doing anything to improve writing skills in writing 

courses. Although writing skill is the least frequently used language skill by cabin 

attendants, they might need to write reports in English. For this reason, the program 

As a solution, the 

course book that is supposed to be used in the writing skills courses can be changed 

with another book that is easier to follow regarding the content and tasks in it.  On 

the other hand, getting prepared for the English tests conducted by airline 

companies was emphasized by the flight attendants and instructors. For this reason, 

anguage 

program may be a solution to overcome this problem. 
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In addition, the results revealed that alterations in the syllabus are necessary to 

allocate some time for speaking practice in the courses English Oral 

Communication Skills I and II. Decreasing the course content or increasing weekly 

course hours for these courses can be some solutions to get over this problem. As 

another suggestion, arranging speaking clubs can be a solution for this problem so 

that the students would have a chance to practice speaking more. In this way, they 

may also feel more comfortable to speak since there will not be graded for their 

performance. 

 

As another suggestion to improve the implication of the program, weak internet 

connection problem should be dealt with immediately. This problem blocks the 

flow of the courses  the activity. The results 

indicated that the instructors emphasized the use of online materials to keep the 

students motivated and to provide variety in teaching activities. It is apparent that 

instructors and students need to use the internet with educational purposes, so this 

technical problem can be solved to enhance learning/teaching environment. 

 

5.3 Implications for Further Research 

 

This study has several limitations. Firstly, it is limited to the implementation of the 

English Language program at Civil Aviation Cabin Services Program at a private 

aeronautical vocational school of higher education in Turkey. The sample of this 

study composed of 63 students, 2 instructors and 5 flight attendants. The findings 

of this study are limited to the instructors and students who took part in the study. 

The study could be conducted with other aviation vocational schools in Turkey. In 

this way, the sample would be greater and a comparison could be performed 

between the schools. Even, the English Language program implemented in state 

schools, foundation schools and private schools can be compared.  
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Provided that these limitations are avoided, the study can be replicated at all state, 

foundation and private universities. Results can be compared in terms of physical 

 points to the 

university, and the English Language curriculum implemented in those schools. 

Even, the employment rates of the graduated students from various universities 

could be compared. This may reveal results about the effectiveness of the programs. 

The English Language programs which attained their aims better could be studied 

as a research topic.  

 

As another suggestion for further research, the job employment procedure could be 

studied. The requirements of airline companies from the participants, the exams 

they conducted to the applicants and the proficiency level in English they expected 

from the applicants may differ. In case necessary permission is received, the job 

employment procedures at several airline companies can be studied. Based on the 

results, revisions or adaptations in the Aviation English Language programs can be 

considered. 
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APPENDIX B. QUESTIONNAIRE FOR FIRST GRADE STUDENTS  
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APPENDIX C. QUESTIONNAIRE FOR STUDENTS  CONDUCTED AT 
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APPENDIX D. FOCUS GROUP INTERVIEW QUESTIONS FOR FIRST 
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APPENDIX E. FOCUS GROUP INTERVIEW QUESTIONS FOR FIRST 
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APPENDIX F. FOCUS GROUP INTERVIEW QUESTIONS FOR SECOND 
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APPENDIX G. INTERVIEW QUESTIONS FOR INSTRUCTORS 
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APPENDIX H. INTERVIEW QUESTIONS FOR FLIGHT ATTENDANTS 
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APPENDIX I. INFORMED CONSENT FORM 
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