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ABSTRACT

EVALUATION OF AN ENGLISH LANGUAGE PROGRAM
IMPLEMENTED AT CIVIL AVIATION CABIN SERVICES PROGRAM
AT AN AVIATION VOCATIONAL SCHOOL IN TURKEY

Alkur, Cemile
M.S. Department of Educational Sciences

Supervisor: Prof. Dr. Cennet Engin Demir

October 2019, 127 pages

The study aims to evaluate the effectiveness of the English Language program
implemented at Civil Aviation Cabin Services Program. To this end, CIPP (context,
input, process, product) evaluation model developed by Stufflebeam (1971) was
utilized. The sample composed of 63 students registered at the Civil Aviation
Services Program in the 2018-2019 academic year, 2 English Language instructors
and 5 flight attendats graduated from the program. The data were gathered through
qualitative and quantitative data collection methods. A self-reported questionnaire
was conducted to students. Besides, focus group interviews were conducted with
students and individual interviews were conducted with instructors and flight
attendants. Written documents were also examined to obtain more detailed data.
While the quantitative data were analyzed through descriptive statistics, the

qualitative data were examined via content analysis.
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The results revealed that the English Language program implemented at Civil
Aviation Cabin Services Program was mostly served for its purpose. Findings
suggested that some physical conditions could be enhanced and the content of some

courses could be revised for the improvement of the program.

Keywords: Curriculum, Curriculum Evaluation, CIPP, English Language

Education, Aviation Vocational School
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TURKIYE’DE BiR HAVACILIK MESLEK YUKSEKOKULU’NDA
SIVIL HAVACILIK KABIN HIZMETLERI PROGRAMI’'NDA UYGULANAN
INGILiZ DILI PROGRAMININ DEGERLENDIRILMESI

Alkur, Cemile
Yiiksek Lisans Egitim Bilimleri Bolimi

Tez Yoneticisi: Prof. Dr. Cennet Engin Demir

Ekim 2019, 127 sayfa

Bu ¢alisma, Sivil Havacilik Kabin Hizmetleri Programi1’ nda uygulanan Ingiliz Dili
programinin etkililigini degerlendirmek amaciyla gelistirilmistir. Bu amagla,
Stufflebeam (1971) tarafinda gelistirilen CIPP (baglam, girdi, siireg, {iiriin)
degerlendirme modeli kullanilmistir. Orneklem 2018-2019 egitim dgretim yilinda
Sivil Havacilik Kabin Hizmetleri Programi’na kayitli olan 63 6grenci, 2 Ingilizce
Ogretim gorevlisi ve programdan mezun olan 5 kabin memurundan olusmaktadir.
Veriler nicel ve nitel veri toplama ydntemleriyle toplanmistir. Ogrencilere anket
uygulanmistir. Ayrica, 6grenciler ile odak grup goriismeleri, 6gretim gorevlileri ve
kabin memurlar1 ile bireysel goriismeler gerceklestirilmistir. Program ile ilgili daha
ayrintili bilgi elde etmek icin dokiiman analizi yapilmistir. Nicel veriler betimsel
istatistik yontemleri kullanilarak analiz edilir iken, nitel veriler i¢erik ¢oziimlemesi

teknigi ile incelenmistir.
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Calismanin ~ sonuglari, Sivil Havacilik Kabin Hizmetleri Programi’nda
uygulanmakta olan Ingiliz Dili programmin amacina biiyiik oranda ulastigim
gostermistir. Elde edilen bulgular, programin gelistirilmesi i¢in bazi fiziksel
sartlarin iyilestirilmesine ve bazi derslerin igeriginin gozden gecirilmesine ihtiyag

duyuldugunu ortaya koymustur.

Anahtar Kelimeler: Program, Program Degerlendirme, CIPP, Ingiliz Dili Egitimi,

Havacilik Meslek Yiiksekokulu
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CHAPTER 1

INTRODUCTION

1.1 Background to the Study

Considering the importance and necessity of keeping up with the requirements of
modern era, people are expected to be competent users of the English Language.
As Kachru and Smith (2009) mention, nations need to use the English Language as
an international language to extend their international trade, business and
economics. The English Language is called “/ingua franca” since it dominates as
the language of science, education, tourism, trade, business and aviation. Most of
the scientific studies have been conducted in the English Language, so people need
to have a base of English to conduct a research (Kachru and Smith, 2009).
Regarding its importance in education, many countries have been increasingly
giving importance to teaching English as a foreign language (Zhu, 2003). Likewise,
Nunan (2003) states that the distinctive role of English is also revealed in its being
preferred as a foreign language in school curricula. Therefore, the countries has
given more space and importance to the English Language as the foreign language

in their school curricula.

When the importance of the English Language is considered in the field of aviation,
it is the official language of aviation in the international area. As stated by Kim and
Elder (2009), the notion that English as a lingua franca might be a more productive
way of conceptualizing Aviation English than calling it as a second language
because it is more than a restricted specific code in aviation. That’s why it has
become a must and an inevitable requirement of the 21 century especially in the
field of aviation. As a result of its growing popularity, the English Language has

become one of the most frequently discussed issues in education, especially in terms
1



of curriculum development and curriculum evaluation. There have been many
studies conducted in various fields of education to find the best way to teach the
desired language skills or information. In addition, many studies have been
conducted to find the best way to get the desired results in the end of the given

education and applied curriculum throughout the process.

To give information about the importance of the English Language in Turkish
education system, students start to learn the English Language at the 2" grade in
primary school. There are different policies at high schools. At the universities, if
the medium of instruction is the English Language, a preparation year is required.
If the medium of instruction is the Turkish Language, the preparation year is not
obligatory, but students may study one-year of preparation if they want. Some other

universities provide English lessons embedded to the curricula.

Curriculum evaluation studies are needed to investigate the effectiveness of the
implemented programs. Daloglu (1996) mentions that one of the most basic
requirements of delivering effective and quality language education is having a
clearly specified program in relation to its goals and objectives. As Ornstein and
Hunkins (1998) state, evaluation is a process which is conducted to collect data to
decide the points to make adaptations and eliminations or to accept something in
the program. Therefore, curriculum evaluation studies are crucial so as to develop

a program for better outcomes.

1.2 Purpose of the Study

The main purpose of this study is to evaluate the effectiveness of the English
Language program implemented at Civil Aviation Cabin Services Program at [zmir
Aeronautical Vocational School of Higher Education. The English Language
program was evaluated from the perspectives of instructors, students and flight

attendants. For this purpose, CIPP evaluation model developed by Stufflebeam

2



(1971) was utilized in this study. Within the scope of this study, the context where
the English Language program implemented was examined. In addition, the
students’, instructors’ and flight attendants’ perceptions about instructional
materials, teaching methods, activities and assessment criteria of the courses were
investigated. Besides, the students’ perceptions of their own competencies in four
language skills, business English and English grammar were aimed to be examined.
At the end, the ultimate purpose of the researcher was to provide some suggestions
for the necessary adaptations. In addition, it was aimed to make a contribution to
the development of the English Language curriculum implemented at the program

of Civil Aviation Cabin Services.

1.3 Significance of the Study

As Daloglu suggests (1996) having a clearly defined program is a must in order for
having quality and effective language education at schools. Since the language of
aviation is the English Language, it is significant to be competent users of the
English Language for cabin crew members. They are expected to use the English
Language effectively, fluently and clearly in order for having a smooth flight and
solving problems during a flight. Cabin attendants use the English Language in
order to communicate with their colleagues, pilots, co-pilots, control tower when
necessary, and passengers. Since their most important task is to provide safety and
security, clear communication in English carries great importance. Moreover,
Aviation English is also aimed to be taught in the English Language program.
Therefore, this study is also important considering English for Specific Purposes
(ESP). As Hutchinson and Waters (1987, p.8) state, “Tell me what you need English
for, I’1l tell you the English you need” is the guiding principle of ESP and it draws
the borders of the content material and the methodology through which English is
taught. Also, Kim (1997) emphasizes that the starting point of ESP is the following
question “Why do the learners need to learn this language?”. That’s why this

curriculum evaluation study is crucial considering English for Aviation purposes.
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The study was conducted to investigate the effectiveness of the current English
Language program implemented in the Civil Aviation Cabin Services Program at
Izmir Aeronautical Vocational School of Higher Education. The strengths and
weaknesses of the program were identified from the perspectives of students,
instructors and flight attendants. When the literature is considered, there are not
many studies conducted to evaluate the effectiveness of the English Language
Program implemented in Civil Aviation Cabin Services Program. Therefore, the
findings of this study may contribute to the literature in that sense. As Cronbach
(1963) mentioned the evaluation process should be focused on collecting data
which can guide decision making in program development. Based on the results of
this study, the administrators, curriculum specialists and instructors could develop

the English Language Program to prepare students as cabin attendants.

1.4 Definitions of Terms

Evaluation: Owston (2008) explains evaluation as the line of piling information as
to the merit or worth of a program to reach conclusions on the potency of it or to
improve it. Harris (1968) describes evaluation as the examination formed on an
attentive analysis of investigation data in terms of the specified and determined

norms.

Program evaluation: According to Donaldson (2001), program evaluation is the
process through which program components are presumed to affect outcomes and

the conditions under which these processes are operated.

Language program evaluation: It is the evaluation of language teaching programs

using information collected from various perspectives (Lynch, 1996).

Context Evaluation: Stufflebeam and Shinkfield (2007) explain that context

evaluation is generally referred to needs assessment. It asks the questions such as

4



“What needs to be done?” and helps problem assessment within a defined

community and environmental context.

Input Evaluation: Input evaluation is used to prescribe a project to address the
needs. It asks the questions like “How should it be done?” It is also related to the
procedural designs and educational strategies that will probably work to achieve the

expected results.

Process Evaluation: It refers to monitoring of the program implementation. The
basic question is “Is it being done?”. Input evaluation lets the researchers to observe

the implementation process.

Product Evaluation: In this part, the output is the main concern. “Did the project
succeed?” is the most important question to be asked. The purpose of a product
evaluation is to measure the program, then interpret the results and lastly make a
judgment of the outcomes. In other words, “the extent to which the needs of the

participants were met” is the focus of product evaluation.

Instructors: They are the lecturers of the English Language at the Aeronautical
Vocational School of Higher Education on the academic year 2018-2019. In this

study, the terms instructor and teacher will be used alternatively.

English Language Program: It refers to the English Language courses integrated

in 2-year education at Civil Aviation Cabin Services Program.

1.5 Limitations of the Study

In this study, the sample consisted of students, instructors and flight attendants
graduated from the program Civil Aviation Cabin Services. If graduated students

who were not employed as flight attendants by airline companies had participated

5



to the study, they might provide feedback about the effectiveness of the English
Language program. They could tell why they have become unsuccessful. If they
had failed in the English test exam or interview because of lack of competency in

the English Language, they might explain the reason for being unsuccessful.

Another limitation might be that there was not an external evaluator in this study.
If an external evaluator contributed to the study, the objectivity and credibility of

the program evaluation might have been enhanced.

Lastly, data collector bias can be considered as a limitation. Since the questionnaire
and focus groups were administered by the teachers, students might have felt shy

or doubtful to express their ideas explicitly.



CHAPTER 2

REVIEW OF LITERATURE

In this chapter, an overview of the importance of English Language as lingua-franca
and as the language of aviation were mentioned. Definition of curriculum,
curriculum design and evaluation models were explained. And lastly, literature
about curriculum evaluation studies and CIPP (context, input, process, product)

evaluation model were reviewed and presented.

2.1 Definition of Curriculum and Curriculum Design

There is not a single explanation of what a curriculum is. The term curriculum has
been interpreted variously by curriculum specialists and educators. Olivia (2001,
p.10) states that “the curriculum field is by no means clear; as a discipline of study
and as a field of practice, curriculum lacks clean boundaries...” When the literature
is considered, curriculum can be interpreted as a set of objectives, content, plans,
documents and experiences. Ornstein and Hunkins (2004) suggest these five

different descriptions for the concept of curriculum.

Wood and Davis (1978, p.16) consider a curriculum as a “totality of courses that
constitute a course of study offered by an institution or followed by a student”.
Tanner and Tanner (1980, p.54) define it as “The cumulative tradition of organized
knowledge, modes of thought, race experience, guided experience, planned learning
environment, cognitive content and progress, an instructional plan instructional
ends and outcomes, and a technological system of production.” On the other hand,
Pratt (1994, p.5) suggest that curriculum is “a plan for a sustained process of

teaching and learning” regarding the focus on content and the process. In addition,
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Barrow and Milburn (1990, p.84) comprehend curriculum as “syllabus”. According
to them, curriculum composes of written documents and forms. As defined by
Marsh (1997) curriculum is a set of plans and experiences which learners try to
complete it under the guidance of the school. Similarly, Bobbitt (1923) also posits

curriculum as a set of experience which children develop ability to do things.

2.2 Curriculum Evaluation

The evaluators have developed wvarious curriculum evaluation approaches
depending on different conceptions of evaluation (Lewy, 1991). Evaluation has
been considered as a crucial part of the curriculum development process by many
(Cronbach, 1983; Fitzpatrick, Sanders & Worthen, 2004; Rossi, Freeman & Lipsey,
1999). According to Oliva’s curriculum development model, curriculum evaluation
was the final component in the curriculum process (1992). Oliva supported that the
primary purpose of curriculum evaluation was to determine whether the
implemented curriculum reached its goals and objectives or not. Tyler (1949) stated
that curriculum evaluation was necessary to determine whether the specified
objectives of the program were attained or not (as cited in Wolf, 1991, p. 411).
Similarly, Gredler (1996) regarded curriculum evaluation as identifying the
strengths and weaknesses in the curriculum. In addition, Kelly (1999) defined
curriculum evaluation as the process to assess the value and effectiveness of an

educational activity.

2.2.1 Summative Evaluation and Formative Evaluation

Scriven (1991) introduced the concepts of summative and formative evaluation into
the literature. He specified them as the most distinctive roles of evaluation (as cited
in Payne, 1994, p.8). In addition, the distinction between formative and summative
evaluation was first mentioned by Scriven (1967). Formative evaluation was

intended to foster the development within an ongoing activity. It provides a basis
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for revising or adjusting the “materials, activities and organization” of a program
(Morris & Fitz-Gibbon, 1978, p. 12). In contrast, summative evaluation was used
to determine whether the results of the object being evaluated (a program, a person
etc.) met the goals or not. It was carried out to measure the degree of achievement
of the intended goals and determining the outputs of the program (Michaelis,
Grossman & Scott, 1975). Saettler (1990) provided that formative evaluation was
used to develop strategies for achieving goals and summative evaluation was used
to test the validity of a theory or determine the results of an educational practice.
Similarly, Bloom (1969) stated that the purpose of formative evaluation was to
provide feedback in the teaching-learning process while summative evaluation was
used to reveal what the learner had achieved at the end of a course or program. The

differences between formative and summative evaluation is presented in Table 1.

Table 1. Formative Evaluation vs. Summative Evaluation

Comparison Criteria Formative Evaluation Summative Evaluation
Aim Evaluation for learning Evaluation of learning
To improve the program To check the final result
To improve what students To check what students learn
learn
Time Stage by stage At the end of the process

During the process

How is it performed? In-class discussions Standardized tests
Short exams Final presentations
Weekly quizzes Final projects
Focus On process On product

2.3 Evaluation Models

Fitzpatrick, Sanders and Worthen (1997) defined six evaluation approaches:
1) Objectives-Oriented Evaluation Approaches: This type of evaluation is

performed in order to determine the extent to which objectives are achieved. With
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this purpose, the discrepancies between the students’ performance and goals of the
program are investigated. Tyler (1949) was credited with conceptualizing this
approach and others have brought an expanded vision (Fitzpatrick et al., 2004;
Popham, 1993; Stufflebeam & Shinkfield, 2007).

2) Management- Oriented Evaluation Approaches: The management-oriented
evaluation models provide information to the decision-maker. The needs of the

decision-makers guide the direction of evaluation.

3) Consumer-Oriented Evaluation Approaches: As explained by Ross (2010), the
consumer-oriented approach aims to inform consumers about products. At the end,
the customers have the informational basis for making judgments about human
service products. Consumer-oriented evaluators use a variety of data collection
methods such as checklists, needs assessments, cost analysis, experimental and

quasi-experimental designs, and codes (Stufflebeam & Shinkfield, 2007).

4) Expertise-Oriented Evaluation Approaches: 1t is the oldest and most widely
used evaluation approach to judge a program, activity, or institution (Worthen,
Sanders, & Fitzpatrick, 1997). Evaluators using this approach draw on a panel of
experts to evaluate a program and make recommendations based on their

perceptions.

5) Adversary-Oriented Evaluation Approaches: Evaluators follow a judicial
process to assess a program through this approach. Worthen et al. (1997) defined
that the central focus of adversary-oriented evaluation was to get results through

the examination of opposing views.

6) Participant-Oriented Evaluation Approaches: The aim is to understand and
identify all of the concerns and consequences supplementary to human services

enterprise. The emphasis is on the importance of the participants in the process. As
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defined by Royse, Thyer, Padgett, and Logan (2006, p. 93), participative evaluation
“centers on enlisting the cooperation of the least powerful stakeholders in the

evaluation from start to finish”.

2.3.1 Stufflebeam’s Context, Input, Process, Product Model

Stufflebeam’s CIPP evaluation model is “a comprehensive framework for
conducting formative and summative evaluations of projects, personnel, products,
organizations, and evaluation systems” (Stufflebeam & Shinkfield, 2007, p. 325).
The model originated in the late 1960s in order to provide greater accountability for
the U.S. inner-city school district reform project. It was to address the limitations
of traditional evaluation approaches (Stufflebeam, 1971). Stufflebeam and
Shinkfield (2007) stated that CIPP evaluation model was designed to enable and
guide comprehensive, systematic examination of social and educational projects in
the real world. According to Popham (1993), this model provided information to
the decision makers through determining, gathering and interpreting the
information in order to make it utilizable for the evaluation. Over the years, the
model has been improved (Alkin, 2004) and used by a wide range of disciplines
(Stufflebeam & Shinkfield, 2007). The CIPP evaluation model emphasizes
“learning-by-doing” to identify the problematic parts. It is thus uniquely suited for
evaluating projects or programs in a dynamic social context (Alkin, 2004). The
most fundamental principle of the model is “not to prove, but to improve”
(Stufflebeam & Shinkfield, 2007, p. 331). CIPP model of evaluation facilitates
decision making and quality assurance. Also, its retrospective use allows the faculty
member to continually review and identify project’s merit, worth, probity, and

significance (Stufflebeam & Shinkfield, 2007).

The CIPP evaluation model has four components that are context, input, process

and product. These components do not completely separate from each other. In
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contrast, they have a certain focus. The key characteristic of the model provided by

Stufflebeam (2003, p. 33) were presented in Figure 1.

Figure 1. Key components of the CIPP evaluation model and symbiotic relationships with
programs.

As it is presented, there is a united association among the components of model
around a certain focus. Context evaluation concerns with identifying goals and
provides information about the goals of the program. Input evaluation involves
planning, assessment of them and providing advice to improve the plans. Any kind
of actions during the teaching and learning process is a part of process evaluation.
Lastly, product evaluation measures the present outcomes of the program by

comparing it with the desired ones (Fitzpatrick, Sanders & Worthen, 2004).

2.3.1.1 Context Evaluation

Determining what needs a program is mainly concentrated on helps in setting
objectives for the program (Worthen, Sanders and Fitzpatrick, 1997). Context
evaluation helps to assess the needs and opportunities within a specific context or
environment (Stufflebeam & Shinkfield, 2007). It is conducted to define and

address the needs of the target population, determine the objectives and goals of
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school, identify the problems and decide whether the goals are responsive to the
desired needs or not (Khuwaja, 2001; Stufflebeam, 2001). Surveys, document
reviews, data analysis and interviews can be used to collect data for context

evaluation.

2.3.1.2 Input Evaluation

Input evaluation refers to the strategies, operational plans, resources, and
agreements for proceeding with a needed intervention (Stufflebeam & Coryn,
2014). It is conducted to determine the most appropriate sources, tools and methods
to attain the goals of the program (Stufflebeam & Shinkfield 2012). It deals with
the following questions: Are the instructional strategies appropriate? Are the aims
and objectives of the program well-defined? Are the objectives consistent with the
goals of the school? Does the content serve the goals and objectives of the program?
Do the instructional strategies enable educators to successfully attain their

objectives? (Ornstein and Hunkins, 1998).

2.3.1.3 Process Evaluation

Process evaluation involves monitoring the implementation process of the project
and documenting an intervention by inspecting work flows, making an observation
and taking notes on activities, giving feedback, and interacting with participants
(Stufflebeam, Madaus, & Kellaghan, 2000). It is conducted to assess the
implementation process. What extent the program is being implemented and what
needs improvement are investigated (Fitzpatrick, Sanders & Worthen, 2004). The
purpose is to make sure that the participants accept and understand their roles and
carry out activities as they are planned. It allows the evaluators to adjust the
program properly. Moreover, the output of the process phase can result in problem
resolving (Tseng et al.,, 2010). Additionally, process evaluation provides

information to external audiences and assists program staff, evaluators, and
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administrators in interpreting outcomes of the program (Gredler, 1996). It deals
with the following questions: Are there any differences of teaching goals and
content between the ideal and implemented curriculum? How satisfied are the
students with their teacher in the process of teaching? What does the teacher think
of the students’ performance in this classroom? Are there any barriers such as

insufficient equipment during the teaching?

2.3.1.4 Product Evaluation

The main function of product evaluation is “to measure, interpret, and judge the
attainments of a program” in order to determine whether a program should be
continued, revised and extended to other settings (Stufflebeam & Shinkfield, 1985,
p. 176). The aim of the school is to make the students productive so that they can
stand on their feet in society. (Scriven, 1994). Besides, it allows the evaluators to
have an insight on the project’s sustainability and transportability. Some important
questions with respect to product evaluation are: How do students use what they
have learnt? How do students practically implement what they have learned? How
satisfied are the students with their learning situation? Is this curriculum helpful for
the student getting a job? What is the final overall academic achievement of

students?

2.4 English for Specific Purposes

As Hutchinson and Waters (1987) remarks, ESP aims to prepare learners to use the
English Language in academic or professional environments. That’s why it is
significant for ESP course developers to be aware of the needs of learners. There
are several definitions put forward by many researchers. Munby (1978) expresses
that ESP program including its syllabus and course materials are planned regarding
prior communication needs analysis of the learners. This definition is a useful

starting point which reflects the state of ESP at a particular point in time.
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Traditionally, ESP, divided into two main areas: English for Academic Purposes
(EAP) and English for Occupational Purposes (EOP). The traditional classification
of ESP is indicated in Figure 2.

Pre-experience
EOP Simultaneous/ In-service
Post-experience

Forstudyina Pre-study
—specific discipline In-study

Post-study

Independent
As a school subject
Integrated

Figure 2. The classification of ESP by experience (Robinson, 1991)

ESP —

—EEP/EAP —

According to Basturkmen (2006), a needs analysis is necessary to design effective
ESP courses. Hyland (2006) states that needs analysis has been viewed as an
ongoing process and a part of the process of course development. In other words,
once the language that is needed for an ESP program are decided, material selection,
teaching strategies, and assessment are determined accordingly to reach success in
the program (Jin, Ying Liu, & Zhang, 2014). Hutchinson and Waters (1987)
considered ESP as “and approach to language teaching which all decisions as to
content and method are based on the learner’s reason for learning” (p.16). Figure 3

presents the ESP classification developed by Hutchinson and Waters (1987).
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Figure 3. ESP classification by professional area (Hutchinson & Waters, 1987).

Hutchinson and Waters (1987) classified ESP into three subdivisions that are
vocational, professional, and academic. The vocational area consists of English for
Academic Purposes (EAP) and English for Specific Purposes (ESP). The
professional area composes of three subdivisions: English for social purposes,
English for business purposes, and English for technology. Lastly, English for

academic purposes consists of vocational English as a second language and literacy.

In addition, Strevens (1988) drew attention to absolute characteristics and variable
characteristics. As for absolute characteristics, Strevens mentioned that ESP was in
contrast to general English because it was designed to meet specified learners’
needs related to a specific subject. Regarding the variable features, ESP may be
limited to the learning skills to be learned such as reading only. According to

Strevens (1988), ESP is always and necessarily related to the subject content.
Robinson (1991) supported Strevens’ definition of ESP. He also contributed that

ESP was constrained by a limited period, and taught in homogenous classes

regarding the work and studies that the students were engaged in.
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Additionally, Dudley-Evans and St. John (1998) influenced by Strevens (1988) put
forward a definition of ESP. Though they extracted some of the certain
characteristic, they revised and added variable characteristics. The revised
definition of ESP improved by Dudley-Evans and St. John (1998, p. 4-5) is
presented in Table 2.

Table 2. Absolute and variable characteristics of ESP

Absolute characteristics Variable characteristics
1. ESP is designed to meet 1. ESP may be related to or designed for specific
specific needs of the disciplines.
learners. 2. ESP may use, in specific teaching situations, a
2. ESP makes use of the different methodology from that of general

underlying  methodology English.
and activities of the 3. ESP is likely to be designed for adult learners,

disciplines it serves. either at a tertiary level institution or in a
3. ESP is centered on the professional work situation. It could, however,
language (grammar, lexis, be for learners at secondary school level.
register), skills discourse 4. ESP is generally designed for intermediate or
and genres appropriate to advanced students. Most ESP courses assume
these activities. basic knowledge of the language system, but it

can be used with beginners.

As it is seen in Table 2, three absolute and four variable characteristics are stated.
Meeting the learner needs is emphasized. Also, it is highlighted that ESP may be
designed for specific disciplines for adult learners in a professional work.
Moreover, ESP does not strictly require high level of language proficiency from the
learners. In contrast, ESP may be adapted to teach the learners who have basic

knowledge of the English Language.

Later on, Basturkmen (2010) further specified themes of ESP courses. These
themes were narrower than English Language teaching courses since they focused
on learners’ needs for work or study purposes. She classified ESP into three areas:
English for academic purposes (EAP), English for professional purposes (EPP), and
English for occupational purposes (EOP). Like Strevens (1988) and Dudley-Evans
and St. John (1998), Basturkmen supported that ESP had both variable
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characteristics and absolute characteristics. However, she referred to these terms as
ESP variability and ESP constants respectively. Table 3 displays ESP variability
and ESP constants identified by Basturkmen (2010, p.12).

Table 3. ESP variability vs. ESP constants

ESP variability ESP constants

1. ESP stems from the range of areas which 1. ESP involves discussion of
ESP courses are developed. These range learners’ needs and viewing
from the relatively general (for example, learners primarily in work and
academic English writing courses) to the study-related roles.
highly specific (for example, English for 2. ESP courses of necessity require
hotel receptionists). a narrowing down of language

2. ESP stems from the differing relationships and skills that are to be taught.
ESP learners have with their target 3. ESP courses make use of texts
community of practice. and draw on descriptions of

3. ESP stems from differences in how language use and communication
familiar ESP teachers are with the target from the target communities of
disciplines, professions and vocations and practice and disciplines.

their specialist discourse.

As described by many education specialists, the explanations of ESP have seemed
to focus basically on the three main concepts: the specific language needed, the
learners’ specific purposes for learning, and the specific contexts in which language
is taught and used either in academic or professional contexts. These definitions

also emphasize variable and constant characteristics.

Tarnopolsky (2013) pointed that ESP teaching approaches at tertiary levels in non-
English speaking countries have shifted from language focus on basically
professional communication, to the integration of language with the content matter
in recent years. The content-based instruction approach balances language teaching
and content teaching though the central focus is on the language (Tarnopolsky,
2013). In other words, as described by Brinton (2013), this approach integrates
reading, speaking, listening and speaking for occupational purposes in teaching and
learning process. In content-based instruction, functional and thematic syllabi with

a focus on the specific language relevant to the activities and content about a
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specific discipline or occupation are followed (Robinson, 1991). Learning the
language is the main concern of content-based instruction. The subject content is
often adapted and even simplified so that it will suit better the learner’s proficiency

level (Liew & Khor, 2014).

In addition, content and language integrated approach has gained popularity in
schools across Europe since the 1990s and with the political and social globalization
of English (Arnd-Macia & Mancho-Bar¢s, 2015; Coyle, 2012; Taillefer, 2013). The
content and language integrated learning method is usually preferred since it allows
students to learn the English Language and a specific discipline together (Réisdnen
& Fortanet-Gomez, 2008). The learning of content can help students learn the
language naturally. At the same time, the language mastery facilitates students’
access to their target subject matter. ESP teachers apply scaffolding strategies in
order to help learners understand the content, without adapting the content to the
learners’ proficiency level in contrast to content-based instruction (Arné-Macia &
Mancho-Barés, 2015). However, studies have indicated that learners should have
basic ability and knowledge in the English Language in an integrated ESP learning
approach. Also, learners are expected to have basic vocabulary or syntax
knowledge, read and write at a minimally skilled level (Tarnopolsky, 2013). In
general, ESP relies on certain commonly used vocabulary, language functions, and

language skills for specific academic branches or business activities.

The English Language program implemented at Civil Aviation Cabin Services
Program at Izmir Aeronautical Vocational School of Higher Education aims to
teach both Basic English and English for Aviation. To give more detailed
information, Basic English courses provided in the first-year aim to teach Basic
English grammar and vocabulary. In addition, Business English courses given in
the second-year aim to teach both advanced grammar and business-related
vocabulary through an additional book named as English for Cabin Crew. Reading

and writing skills courses are also designed in order to bring students in having
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basic reading and writing skills. Additionally, the course English Oral
Communication Skills I aims to gain students basic speaking skills so that they can
meet their needs in daily life. On the other hand, the courses English Oral
Communication Skills II, English Speaking Skills I and English Speaking Skills II
are completely developed for English for Aviation purposes. These courses aim to
teach technical words, phrases and structures. To this end, the students analyze
many example situations that cabin attendants may encounter. In addition, all the
announcements that are made throughout a flight are studied. Moreover, students
practice how to behave and communicate with various passengers such as
disruptive passengers, unaccompanied minors (UM), wheel chaired passengers.
Also, students are given information about emergency situations such as fire in
galley, turbulence, a passenger having heart attack, landing in water, engine failure
and bird strike. They are taught how to deal with these situations, how to behave in
case of an emergency and how to inform flight crew and passengers about an
emergency situation. In addition, students practice several job interviews with the
instructors and they get prepared for job applications. Considering these content
matters, it can be said that the English Language curriculum implemented at Civil
Aviation Cabin Services Program aims to teach both Basic English and English for

Aviation.

2.5 Evaluation Studies Conducted Abroad and In Turkey

Curriculum evaluation studies carry vital importance in education in the sense that
they allow the researchers to identify the strengths and the weaknesses of the current
program. In other words, to come up with a solution of a problem or to make the
current situation better, it should be identified first. Curriculum evaluation studies
have been conducted for this purpose. This is a common understanding of program
evaluation and different researchers can come up with various definitions according
to their own purpose of evaluation. For this reason, there is not an only and exact

definition of evaluation. According to Fitzpatrick et al. (2004), evaluation is the
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identification, clarification and application of justifiable criteria to decide on an

evaluation object’s worth or merit related to those criteria.

Various curriculum evaluation models have been used throughout the years.
Researchers decide on a model which will help them collect the data serving best
to measure what the researcher want to measure. Therefore, different methods can
be preferred considering the purpose of evaluation. In this study, the CIPP
evaluation model developed by Stufflebeam was used. Stufflebeam et al. (2000)
explains CIPP model as the following:

The model is intended for the use of service providers, such as policy boards,
program and project staffs, directors of a variety of services, accreditation officials,
school district superintendents, school principals, teachers, college and university
administrators, physicians, military leaders, and evaluation specialists. The model
is configured for use in internal evaluations conducted by organizations; self-
evaluations conducted by individual service providers, and contracted external
evaluations. (p. 279)

In this study, CIPP evaluation model was utilized in order to investigate the
effectiveness of the English Language program implemented in Civil Aviation
Cabin Services Program. The researcher aimed to investigate the context where the
program was implemented. In addition, the perceptions of students, instructors, and
flight attendants about the methods, teaching materials, and assessment dimension
of the program were examined. CIPP evaluation model was preferred because it

was the most suitable one to serve the purpose of the study.

In the literature, there have been lots of program evaluation studies conducted
around the world. In Turkey, there are many studies carried out in order to evaluate
the English Language programs at schools. Tung (2010) conducted an evaluation
study to investigate the effectiveness of Ankara University Preparatory School
program through the perspectives of teachers and students using CIPP evaluation
model. There were 406 student participants in the preparatory school in the 2008-

2009 academic years. In addition, 12 instructors lecturing in the program took part
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in the study. Data were gathered through a self-reported questionnaire conducted to
students and interviews conducted to instructors. Moreover, written documents
were examined to collect more detailed data. According to the results of the study,
the program at Ankara University Preparatory School was decided to partially serve
its purpose. The physical conditions, materials and assessment dimensions of the
program were required some improvements to serve the purpose of the program

better.

Another program evaluation study was conducted by Dollar, Tolu & Doyran (2014)
in order to evaluate a graduate program of English Language Education at a
foundation university. To this end, they carried out a qualitative case study with
instructors and students. Data were collected through two online surveys,
interviews and document analysis. The results revealed that the students found the
program successful in general. It was decided that the strengths of the program were
more than the weaknesses. For the strengths, students mentioned that the instructors
were highly qualified and welcoming. For the weaknesses, the students complained

about not having enough time to complete the assignments.

In addition, Topkaya and Kiiciik (2010) carried out a study to investigate state
primary school English Language teachers’ opinions about the general
characteristics, aims/outcomes and the content of 4™ and 5" grade English
Language teaching program. For this purpose, they collected data through a
questionnaire from 72 teachers from 26 schools in Beyoglu district of Istanbul city.
The results revealed that the English Language teachers had moderately positive
opinions on the general characteristics, aims/outcomes, and content of the new

program, yet there were some inefficient parts in the program.

Likewise, another program evaluation study was conducted by Yanik (2007) to
evaluate the English Language curriculum of the 6™, 7% and 8™ grades of public

primary schools. In this study, the teachers’ and students’ perceptions of the
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curriculum goals, program content, instructional strategies used in the program,
evaluation and assessment procedures, students’ attitudes and commonly
encountered problems during the implementation of the curriculum were
investigated. Yanik (2007) carried out this study on a large scale involving 7
regions, 21 cities and 42 sub-provinces in Turkey. The sample composed of 368
teachers and 1235 students. Data were collected through a questionnaire. The
results of this study indicated that there were differences in the implementation
process of the English Language curriculum. The facilities of schools and
classrooms, and characteristics of teachers and students differed. The results also
revealed that the goals of the curriculum were moderately achieved. It was
concluded that teachers used teacher-centered or student-centered strategies

depending on the language skill or subjects taught.

Besides, Karatas and Fer (2009) evaluated English II curriculum implemented at
Yildiz Technical University using CIPP evaluation model. The data were collected
from 35 instructors and 415 students via two forms of a single questionnaire.
According to the results, there was a significant difference between the teachers’
and students’ opinions and perceptions of the curriculum. The findings obtained
from teachers revealed that it was required to vary the audio-visual materials. Also,
regarding students’ opinions, the students’ needs related with their fields of study

and English knowledge necessary for business life must be decided.

With regard to studies conducted to evaluate an ESP program, one specific example
is the study carried out by Turan (2016). In this study, the Aviation English Program
implemented at 11 grade at a state school was evaluated using Stufflebeam’s CIPP
model of evaluation. The data were collected through both qualitative and
quantitative data collection methods. First, a need assessment was applied to 221
students. Then, a questionnaire was applied to the same students and 15 teachers of
Aviation English. Lastly, semi-structured interviews were conducted with 6

students and 6 teachers in order to collect qualitative data. According to the results,
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there was a difference between the perceptions of students who studied preparatory
class and the students who did not study preparatory class. Also, the results of the
study revealed that both students and teachers were satisfied with the overall quality
of the implemented program. At the end of the study, it was concluded that although
the program met the institutional and individual needs to some extent, some
weaknesses were identified by both teachers and students. Therefore, some

revisions in the program were needed.

Another evaluation study was conducted by Odemis (2018). He aimed to evaluate
the English language curriculum of Turkish Air Force NCO College through
Stufflebeam’ s CIPP evaluation model from the views of teachers, students, and
graduated students. Data were collected through sequential mixed method design.
408 students at the 1* grade and 355 students at the 2™ grade registered to the
program in the 2015-2016 academic year participated in the study. In addition, 11
students graduated from the school and 23 English Language instructors also
participated. The results of the study showed that some adaptations were required
in the program in order to develop students’ speaking skills. The results about input
dimension revealed that the course book and materials were sufficient to meet the
aims of the curriculum. As for the process evaluation, the teaching methods and
techniques used in the lessons were found as beneficial, but interactive activities
for difficult subjects were not found as sufficient. Lastly, the results about product
evaluation indicated that students found the program unsuccessful in teaching

vocational English and improving their speaking skills.

Besides the studies carried out in Turkey, there are a lot of program evaluation
studies conducted in other countries. Nam (2005) investigated the development of
communication-based English Language instruction in a Korean university context.
With this purpose, the researcher evaluated a specific college English program at
Pusan National University. The perceptions about English instruction among

Korean undergraduate college students and the teachers in English as a Foreign
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Language (EFL) program were explored. The strengths and weaknesses of the EFL
curriculum of the university were identified. The sample of this study consisted of
504 college students and 18 English teachers who were teaching the first-year
students. A quantitative survey method complemented by qualitative interviews
was utilized. Based on the findings, English courses were considered insufficient to
meet students’ needs and expectations. Overall, it was revealed that the students
mostly had negative opinions whereas the teachers seemed to have positive
opinions about the effectiveness of the English instruction. Also, according to
results, the students were not fully prepared and ready to accept communication-
based instruction. Lastly, in terms of using technology for EFL instruction, the
results of the study were counter to what was expected. The results showed that
although students enjoyed using technology or internet just for communication and
entertainment purposes, they were reluctant to use technology for learning the

English Language.

Moreover, Oribabor (2014) conducted a program evaluation study in Nigeria to
investigate appropriateness of the English Language curriculum implemented in the
senior secondary school. Also, the availability of instructional materials in the
schools was examined in this study. 150 senior secondary school students
participated in the study. Data were collected via two questionnaires from teachers
and students. The results of this study revealed that there was a need for a revision
of the new English Language curriculum in some areas. The areas dealing with
cultural relevance, practical feasibility of objectives and availability of
recommended instructional materials were needed a revision. More than half of the
teachers indicated that the materials were not available most of the time, so the

instructional materials were found insufficient.

There are also some studies conducted to investigate flight attendants’ competency
in the English Language. Kiatcharas (2011) investigated communication problems

in English between Thai cabin crews and Korean passengers. The consequences of
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these problems were also identified. 75 Thai cabin attendants working for Business
Air participated in the study and they operated flights between Thailand and Korea
more than three times a month. The researcher used a questionnaire to collect data.
The outcomes of the study displayed that Korean passengers did not understand
English and they knew very limited vocabulary. As a consequence of these
problems, it was concluded that Thai cabin crew spent so much time to
communicate with Korean passengers. This situation might reduce their
effectiveness at work. Also, cabin crew members’ professional advancement was
negatively affected because of the communication problems that they experienced

with the passengers.

Besides, Thepraksa (2017) conducted a research to investigate the awareness
towards English pronunciation among Thai flight attendants working for Thai
Airways International Company. The purpose of this study was to explore flight
attendants’ awareness level and their awareness towards pronunciation. In addition,
it was aimed to discover the most difficult areas of English pronunciation. The
sample of this study consisted of 93 Thai flight attendants. The data were collected
through a questionnaire. The results revealed that most of the respondents needed
to improve pronunciation of English words since they were not competent. In
addition, the results indicated that correct pronunciation could make the flight
attendants feel more confident in communication with foreign passengers. The
participants also mentioned that they could not use linking words effectively and

this affected fluency of their speech negatively.
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CHAPTER 3

METHODOLOGY

In this section, design of the study, research questions, participants, research
context, data collection methods and instruments, data collection and data analysis

procedures were explained in detail.

3.1 The Overall Design of the Study

The purpose of the study was to evaluate the effectiveness of the English Language
program implemented at Civil Aviation Cabin Services Program at Izmir
Aeronautical Vocational School of Higher Education. The CIPP (context, input,
process, product) evaluation model developed by Stufflebeam (1971) was utilized
in the study. The perceptions of the 2 instructors of English Language, 5 flight
attendants graduated from the program, 43 first grade students and 20 second grade
students were examined. Both quantitative and qualitative data were gathered in
this study. Quantitative data were collected through a self-reported questionnaire
from the students. To collect qualitative data, focus group interviews were carried
out with the students. Besides, individual interviews were conducted with the
English Language instructors and flight attendants. In addition, written documents

were reviewed to obtain more detailed data about the English Language program.
Descriptive analysis was conducted to analyze the data collected through

quantitative data collection method. Besides, content analysis was conducted to

analyze data gathered through qualitative data collection methods.
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3.2 Research Questions

The data collection and data analysis were guided by the research questions listed

below:

Context

What kind of an educational setting is the English Language Program implemented
in?

Is the physical environment appropriate to serve the objectives of the program?

Input

What are the students’ and instructors’ profiles?
What are the students’ overall perceptions on the degree of emphasis on four
language skills?

What are the purposes of the courses offered in the English Language Program?

Process

To what extend are the instructional materials sufficient from the perspectives of
students, instructors and flight attendants?

How frequently are various teaching methods and activities used in the lessons from
the perspectives of students, instructors and flight attendants?

How is the assessment of the courses executed from the perspectives of students,
instructors and flight attendants?

What are the instructors’ perceptions on the problematic parts in the implementation

of the program?
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Product

What are the flight attendants’ perceptions on the effectiveness of the English
Language program?

What are the students’ achievements in four language skills separately?

To what degree does the curriculum meet the needs of the flight attendants when
they start working at airline companies?

What language skills do flight attendants use the most during a flight?

3.3 Participants

A total of 63 students consisting of 43 students at the 1% grade and 20 students at
the 2™ grade registered in the program of Civil Aviation Cabin Services participated
in the study. Besides, 2 instructors of English Language and 5 flight attendants

graduated from Civil Aviation Cabin Services Program contributed to the study.

3.4 Data Collection Instruments

The data were collected through quantitative and qualitative methods. A self-
reported questionnaire was conducted with 63 students. Besides, focus group
interviews were conducted with 18 students. In addition, individual interviews were
conducted with 2 English Language instructors and 5 flight attendants. Lastly,
written documents were reviewed. The data collection instruments were explained

in detail below.

3.4.1 Questionnaires

The literature was considered and the questionnaire was developed by the
researcher herself. In order to determine the items of the questionnaires, a focus

group interview was conducted with students. A self-reported questionnaire was
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developed considering the literature and the perceptions of students gathered
through focus group interviews. After the questionnaire was formed, it was checked
by two instructors at two state universities to increase content and face validity.
Based on the instructors’ suggestions, some items in the questionnaire were revised.
Then, a pilot study was conducted with 20 students. Later, the questionnaire was
administered twice to all participants at the program in an academic year. The
questionnaire that was administered at the beginning of academic year includes the

following parts (see Appendix B):

Part 1 (Demographic Information): In this part of the questionnaire, information
about participants’ gender, class, high-school type, English Language background,

and their parents’ educational background were obtained.

Part 2 (Students’ perceived competencies in various language skills): This part
comprised of 6 sub-categories that were reading, writing, listening, speaking,
grammar and business English. In total, there were 47 statements and the
participants checked the items in a five-point scale. The values ranged from 1-5 (5=

Completely Agree, 4= Agree, 3= Not Sure, 2=Disagree, 1= Completely Disagree).

The second questionnaire that was utilized at the end of the academic year included

the following additional parts (see Appendix C):

Part 3 (Students’ perceptions of materials): This part was included to the
questionnaire in order to gather information about the students’ opinion on the
sufficiency of instructional materials. The participants checked the items on 5-likert
scales (1= Quite Insufficient, 2= Insufficient, 3= Not Sure, 4= Sufficient, 5= Quite
Sufficient).

Part 4 (Students’ perceptions on frequency of teaching methods and activities):

This part aims to obtain data about the type and frequency of teaching methods and
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activities that are used in the lessons. A total of 12 methods and activities were
presented to the students and they were asked to choose one of the frequency
adverbs for each method or activity (5 = Always, 4 = Usually, 3 = Sometimes, 2 =

Seldom and 1 = Never).

Part 5 (Students’ perceptions on assessment of the courses): This section was
designed to obtain students’ opinions on course assessment. Students were asked to
check 5 items on a 5-point scale (5 = Completely Agree, 4 = Agree, 3 = Not Sure,
2 = Disagree and 1 = Completely Disagree).

After collecting the data via the questionnaires at the beginning and end of the
academic year, the researcher tested the reliability of the instruments for each
section by calculating Cronbach’s alpha. The reliability coefficient was found to be
.86 for the language skills section including grammar and business English, .89 for
instructional materials section, .85 for methods and activities section, and .85 for
assessment section. The values supported that there was internal consistency of the
items in the scale. The value over .90 was interpreted as excellent by George and

Mallery (2003).

3.4.2 Focus Group Interviews

Focus group interviews were conducted in order to determine the perceptions,
feelings and opinions of the participants about an issue (Krueger & Casey, 2000).
One study pointed out that focus group interviews provided °...stimulating
exchange of ideas, experiences, and attitudes about a specific topic” (Kooker,

Shoultz, Sloat, & Trotter, 1998, p. 283).

In this study, a semi-structured interview schedule was developed for focus group
interviews. There were 6 students in each focus group. 2 focus group interviews

were held with the 1% grade students at the beginning of the academic year (see
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Appendix D). Students were asked questions about their proficiency levels of the
English Language, their opinions about four language skills, their awareness of the
importance of English Language in aviation and their expectations from the English
Language program at school. Besides, 2 focus group interviews with the 1% grade
students (see Appendix E) and 1 focus group interview with the 2" grade students
(see Appendix F) were conducted at the end of the academic year. The interview
schedule utilized at the end of the year involved open ended questions to explore
students’ opinions in relation to the implementation of the English Language
program. The questions aimed at revealing students’ experiences and opinions
about the instructional methods used by instructors, activities carried out in the
lessons, the strengths and weaknesses of the English Language program, and
students’ competencies in four language skills and in Aviation English. Lastly, they

were asked for suggestions for the improvement of the English Language program.

3.4.3 Interviews

After a broad study on the literature, two interview schedules were developed by
the researcher. In the development process of interview questions, 2 instructors
were consulted to check whether the questions were understandable and clear. Also,
a pilot study was administered with 2 colleagues who were instructors at state
universities in Turkey. In addition, the interview questions developed for cabin
attendants were piloted with 2 flight attendants. In the light of the pilot studies,

some items were revised and adaptations were made where necessary.

Firstly, an interview schedule was designed to gather in-depth data about the
instructors’ perceptions on the English Language program (see Appendix G). The
interviews were conducted with 2 English Language instructors who were lecturing
in the program. They were asked to share their opinions, experiences and
observations about the students’ profile, their proficiency level in the English

Language and their competencies in four language skills. In addition, the strengths
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and weaknesses of the English Language program were identified from the

instructors’ perspectives.

Besides, an interview schedule was developed for collecting data from 5 flight
attendants working at several airline companies in Turkey (see Appendix H). They
graduated from Izmir Aeronautical Vocational School of Higher Education. They
have been working as flight attendants for 2 years. They were asked to evaluate the
effectiveness of the English Language program implemented at school considering
the need for the English Language as cabin attendants. In addition, they provided
information about job employment process, the content of English exams conducted

in this process and the need for various language skills during a flight.

3.4.4 Written Documents

Course syllabi were reviewed to gather in-depth information about the goals and
the objectives of the English Language program implemented at Civil Aviation

Cabin Services Program.

3.5 Data Collection Procedure

Qualitative and quantitative data collection instruments were developed by the
researcher and they were sent to METU Human Subjects Ethics Committee. The
instruments were approved by the committee in March, 2017. Afterwards, the
researcher informed the administration of the institution and got permission to
conduct the study. Also, the participants were provided a consent form before the

implementation of data collection methods (see Appendix I).

The questionnaire was conducted to all first and second grade students registered at
the program Civil Aviation Cabin Services in 2018-2019 academic year. Besides,

5 focus group interviews were conducted with the students who voluntarily
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participated in the study. The interviews were administered by the researcher and

each interview was completed in around 15 minutes.

The interviews with the English Language instructors were conducted in April.
Lastly, the interviews with cabin attendants were conducted in February and March

because of their busy schedule.

3.6 Data Analysis

Descriptive statistics were used to analyze quantitative data. The Statistical Package
for the Social Sciences [SPSS] 15.0 program was employed to analyze the data
collected through the questionnaires. Frequency distributions, means and standard

deviations of students® responses were presented in tables.

The qualitative data were analyzed through content analysis which required finding
the coherent and significant themes and patterns in the data (Patton, 1987). After
the data were summarized through codes, themes and categories, they were

interpreted and the meaning of the data was inferred (Miles & Huberman, 1994).
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CHAPTER 4

RESULTS

This chapter reported the findings of the study, the purpose of which was to evaluate
the effectiveness of the English Language program implemented in the program of
Civil Aviation Cabin Services from the perspectives of students, instructors and
flight attendants. Hence, the results were displayed under four parts of the CIPP
(context, input, process, and product) evaluation model developed by Stufflebeam
(1971). The data were presented in the sequence according to the four components
of the curriculum: objectives, content, methods and materials, and assessment. The
data obtained through the questionnaires were analyzed via descriptive statistics
and the results were presented in terms of means, standard deviations, percentages
and frequencies in the tables. Depending on the type and content of the data
gathered, either mean scores and standard deviations or percentages and frequencies
were displayed in the tables. In addition, interview findings were also presented

following the quantitative data.

4.1 Context

In this part of the results section, information about students’ characteristics and the
educational setting where the English Language program implemented were

described.

The University of Turkish Aeronautical Association (UTAA) was opened in 2011
and it has been enrolling students since then. The main campus of the university is
in Ankara city. There are also two aeronautical vocational schools of higher

education of the university. One of them is Ankara Aeronautical Vocational School
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of Higher Education and the other one is Izmir Aeronautical Vocational School of
Higher Education where this study was conducted. Izmir Aeronautical Vocational
School of Higher Education is stated in Selcuk. At that school, there are two
programs: Civil Aviation Cabin Services and Aircraft Technology. Since it is a
vocational school of higher education, both of the programs are 2-year programs.
There is not a preparatory year in English offered to students, so the English
Language program has been integrated into the curriculum. At the first year in the
program, students have to take the following courses: Basic English I and II,
English Oral Communication Skills I and II, English Reading Skills I and II. The
courses offered to students at the second year are English Speaking Skills I and II,
English Writing Skills I and II, and Business English I and II.

Most of the students registered at the program are not competent users of the
English Language, so the English Language program was developed accordingly.
The students are supposed to be competent users of the English Language at B2
level when they graduate from the program. The English Language program aims
to gain students basic reading, writing, listening and speaking skills, to enable
students to utilize the language fluently and accurately in both social and
professional life, and to understand and respond what they read and listen. Also, it
is aimed to prepare students for the English Language exams conducted by airline

companies.

All of the courses offered in the English Language program are compulsory courses.
The students have to pass all of the courses successfully in order to graduate from
the school. Students study the English Language 13 hours per week in the first
semester of the first year. The offered courses are Basic English I (8 hours), English
Reading Skills I (2 hours) and English Oral Communication Skills I (3 hours). In
the second semester, Basic English II (8 hours) English Reading Skills IT (2 hours),
and English Oral Communication Skills II (3 hours) are the courses offered in the

program. Besides, the courses offered in the first semester of the second year are
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Business English I (8 hours), English Writing Skills 1 (2 hours) and English
Speaking Skills I (4 hours). Lastly, students have to take the following courses in
the second semester of the second year: Business English II (8 hours), English

Writing Skills II (2 hours) and English Speaking Skills II (4 hours).

Students have to attend the courses to pass them. In addition, students have to get
at least 45 points in the exams in order to pass the courses. For the courses Basic
English I, Basic English II, Business English I and Business English II, the final
score is calculated as the following: mid-term exam (30 pts.), 2 quizzes (20 pts.),
final exam (40 pts.), and oral exam (10 pts.). The distribution of scores for skills
courses are as the following: mid-term exam (30 pts.), quiz (20 pts.), final exam (40

pts.), oral exam (10 pts.).

The facilities and conditions in the school and the city were described below:

4.1.1 Building and Classrooms

The building of the Izmir Aeronautical Vocational School of Higher Education was
used as a hotel beforehand, but it has been used as a school since 2011. The building
has 4 floors and 20 classrooms. All of the classrooms are well-equipped. There is a
projector, a desktop computer, a pair of speakers and air-conditioning in every
classroom. The smallest classroom is sufficient for 20 students while the biggest

one is enough for 35 students.

4.1.2 Library

At the beginning of the academic year 2018-2019, there was only a room for
instructors to keep their books. However, there was not a library for students to
study. At the end of the semester, one of the rooms at the first floor was adjusted to

a library with the support of the district governorship of Selcuk. In addition, Ankara
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Aviation Vocational School contributed to the library by sending books. Currently,
there is a library where students can borrow books or study their lessons
comfortably. Reading books in English are also available in the library. Besides,
there are 4 desktop computers having internet connection and air conditioning in

the library.

4.1.3 Computer Laboratory

There is a computer laboratory including 30 desktop computers, but they haven’t
been actively used in the English Language courses. If they are equipped with
necessary tools, they can be used for improving language skills. The instructors
may develop some activities for practicing listening skills so that the students can
do these activities in their free time. In addition, students can use these computers
in order to have tests in English because they will have a test conducted by airline

companies in job employment process.

4.1.4 Medical Service

There is not a medical center that belongs to Izmir Aeronautical Vocational School
of Higher Education. When the students and other staff need any medical service,
they usually go to the state hospital in Selcuk. It only takes 5 minutes from the
university on foot. In addition, there are a lot of community health centers where
people can easily get examined. Additionally, since most of the students do not live

in Selcuk, they usually visit doctors in the cities where they live.

4.1.5 Accommodation

There is not any dormitory option provided by the university in Selcuk. There are
not any private dormitories, neither. The students coming from the cities close to

Selcuk, such as Aydin and Izmir, don’t usually move Selcuk. Other students either
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hire a house or stay at hotels, hostels or teacher’s house. This situation may affect
students’ participation to the group work activities outside the classroom. When the
instructors give a project or homework that students need to work together in pairs

or groups, students may have some difficulties to meet.

4.1.6 Transportation

UTAA provides transportation service to its students and university staff in Ankara,
but there is not any transportation service provided by the university in Selcuk.
People don’t usually use public transportation in Selcuk because the city is so small

that people can walk everywhere.

For the students living in different cities, there are several means of transportation.
Firstly, they can take the train to go to Izmir or Aydin. As another option, they can
take the bus to Izmir, Aydin, or Kusadasi. Also, they can take the IZBAN in order
for going to Izmir. The students using one of these means of transportation usually
spend an hour to reach the school. This situation sometimes demotivates students
because they feel tired because of spending nearly 2 hours for transportation every
day. In addition, most of the students coming from other cities are late for the first

lesson in the morning.

4.1.7 Social Life in Selcuk

Selcuk is a small city with the population of 36.360 people. Many tourists visit the
city every year. To give information about food options, there are many traditional
food restaurants, fast food restaurants, home-made food restaurants, and cafes in
the city. In addition, the municipality organizes many festivals, theatre plays,
shows, or open-air cinema during the year. Besides, many concerts, musicals and
theatre plays have been organized at the ancient theatre or at Celsus library in

Ephesus during the year. Since the city attracts lots of tourists from all over the
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world, the students can easily meet foreign people and use the English Language in
order to communicate with them. The city provides an international and
intercultural environment where students practice the English Language and learn

about various cultures.

4.2 Input

In this part, information about the characteristics of students, instructors and flight
attendant were presented separately. In addition, the content of the courses offered

in the English Language program were presented.

In this chapter, an overview of the importance of English Language as lingua-franca
and as the language of aviation were mentioned. Definition of curriculum,
curriculum design and evaluation models were explained. And lastly, literature
about curriculum evaluation studies and CIPP (context, input, process, product)

evaluation model were reviewed and presented.

4.2.1 Student Characteristics

63 students registered at the program of Civil Aviation Cabin Services completed
the questionnaire. 30 students (47.6%) were female and 33 students (52.4%) were

male. The frequencies and percentages were presented in Table 4.

Table 4. Distribution of Students by Sex

Sex f %

Female 30 47.6
Male 33 34.2
TOTAL 66 100

In the questionnaire, the students were also requested to provide information about

the type of the high schools that they graduated from. Data revealed that the students
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graduated from Anatolian High School had the highest percentage (71.4%).
Following it, 27.0 % of the students graduated from vocational high schools and
1.6 % of the participants graduated from Social Studies High School. The

frequencies and percentages of the type of high school graduated were presented in
Table 5.

Table 5. Distribution of Students by the Type of High Schools Graduated

Type of High School f %
Graduated

Vocational High School 17 27.0
Anatolian High School 45 71.4
Social Studies High School 1 1.6
TOTAL 63 100

In the study, the students were asked how many years they had been learning the
English Language. As indicated in Table 6, most of the students (52.4 %) answered
that they had learnt the English Language for 10-12 years. The percentages of
students learning the English Language for 4-6 years and 7-9 years were 23.8% and
12.7% respectively. Data also presented that only 11.1% of the students had 1-3

year experience in learning this language.

Table 6. Distribution of Students by Educational Background of English Language

Experience of English f %

1-3 years 7 11.1
4-6 years 15 23.8
7-9 years 8 12.7
10-12 years 33 52.4
TOTAL 63 100

The students were also requested to provide information about their parents’ levels
of education. The frequencies and percentages of parents’ educational background

were presented in Table 7. More than one-third (39.7%) of the mothers graduated
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from high school. On the other hand, almost half (47.6%) of the participants’ fathers
graduated from high school and 27.0% of them had undergraduate degrees.

Table 7. Distribution of Students by Education Level of Parents

Education Level Mothers Fathers
f % f %

Illiterate 2 32 1 1.6
Primary School 9 14.3 7 11.1
Secondary School 15 23.8 8 12.7
High School 25 39.7 30 47.6
University 12 19.0 17 27.0
TOTAL 63 100.0 63 100.0

4.2.2 Instructor Characteristics

Data were collected from the instructors through interviews. 2 of 3 instructors of
the English Language participated to the interview because one of them was the
researcher herself. All of the instructors were female. Regarding the years of

experience, they have been teaching English for 6 years.

In addition, the instructors were requested to provide information about the
departments that they graduated from. One of them studied Translation and
Interpretation and the other one studied English Language Teaching as an
undergraduate degree. The instructor studied Translation and Interpretation had the

certificate of teaching.

4.2.3 Objectives

The written documents were reviewed to gather information about the aims and
objectives of the English Language program. The documents indicated that the
purpose of Basic English courses is to make students gain A1-A2 level of

proficiency in the English Language. For this purpose, various grammar subjects
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and rich vocabulary are introduced to students. In addition, the purpose of skills
courses is to gain basic level of reading, writing, speaking and listening skills to

students.

Besides, The English Language program aims to teach Aviation English and train
students as effective cabin attendants. The English Language program also prepares
students for the English exams conducted by airline companies in job employment

procedure.

4.2.4 Content of the Courses

Based on the focus group interviews, the students drew significant conclusions
regarding their one-year and two-year experience at [zmir Aeronautical Vocational
School of Higher Education. The data collected through focus group interviews
revealed that the students were satisfied with the grammar lessons. They stated that
the distribution of the subjects per week in the curriculum allowed them to learn
and practice the new grammar subjects. Similarly, they were quite satisfied with the
content of 2-hour reading lessons per week. They stated although some reading
texts were boring, they were mostly arousing interest. Data also revealed that oral
reading of the texts contributed to students’ pronunciation. Lastly, the findings

showed that students enriched their vocabulary knowledge in these courses.

The purpose of the course English Oral Communication I was to gain basic
speaking skills to students so that they could express themselves and use the English
Language in daily life. Other speaking courses (English Oral Communication Skills
11, English Speaking Skills I, and English Speaking Skills II) were designed as ESP.
The aim of these courses was to teach English for Cabin Crew. The speaking

materials used in speaking skills courses included listening materials a lot.
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As for English Writing Skills courses, it was stated in the syllabi that the aim of
these courses was to gain students a basic level of proficiency in writing skills.
However, the actual implementation of these courses was totally different than what
was written in the syllabi. Instead of developing writing skills, students practiced
grammar subjects through English tests. The instructors explained the reason for
this implementation. They stated that the students had to pass an English test
conducted by airline companies in job employment process. Therefore, the
instructors working in Izmir and Ankara Aeronautical Vocational Schools of
Higher Education decided to unfollow the writing course book. Instead, they
brought test materials in relation to the grammar subject taught in Basic English

and Business English courses.

4.3 Process

In this section, the data obtained through quantitative and qualitative methods from
the students, instructors and flight attendants were analyzed. The results were
presented in terms of methods, teaching materials, activities and assessment

dimensions of the English Language program.

4.3.1 Teaching Methods and Activities

This section of the questionnaire aimed to investigate the frequencies and
percentages of the use of teaching methods and activities used in the lessons.
Students were requested to check the frequencies of 5 instructional methods used
in the lessons on 5-point scale items. (5 = Always, 4 = Often, 3 = Sometimes, 2 =

Rarely, 1 = Never)

Table 8 showed the frequencies and percentages for students’ perceptions on the
use of various teaching methods used in the courses. As indicated in Table 8, a great

majority (71.4%) of students reported that instructors’ lecturing “always” took
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place and other students (28.6%) reported the instructors lectured “often”. Half
(50.8 %) of the students pointed out that their teachers “always™ and 42.9% of them
reported that the teachers “often” asked questions while teaching. More than one-
third (36.5 %) and almost one-third (31.7%) of the students agreed they
“sometimes” and “rarely” did presentations respectively. Also, almost one-third
(30.2%) of the students reported that they “rarely” and 27.0% of them stated that
they “sometimes” did projects. Lastly, discussion method was “often” used
according to more than one-third (39.7%) of the students and “always™ used

according to 22.2% of them.

Table 8. Students’ Perceptions on Teaching Methods

Teaching Always Often Sometimes Rarely Never
Methods

f % f % f % f % f %
Lecturing 45 714 18 286 - - - - - -

Question- 32 50.8 27 429 4 6.3 - - - -
answer

Presentation 2 3.2 9 14.3 23 365 20 31.7 9 14.3
Project 3 4.8 12 19.0 17 27.0 19 302 12 19.0
Discussion 14 222 25 397 13 20.6 5 7.9 6 9.5
TOTAL 63 100 63 100 63 100 63 100 63 100

Table 9 indicated the frequencies and percentages for students’ perceptions on the
activities used in the lessons. As shown in the table, one-third (33.3%) of the
students reported that they “often” and almost one-third (31.7%) of them stated they
“always” performed problem solving activities in the lessons. A majority of
students reported that online activities were frequently performed. More than half
(58.7%) of the students checked “always” and 23.8% of them checked “often” for
online activities. As for acting in the lessons, most (44.4%) of the students indicated
they “often” acted in the lessons while some (23.8%) of them checked “sometimes™.
More than one-third (34.9%) of the students reported that they “often” and one-
third (33.3%) of them stated that they “always” did individual work activities. The

percentages of students who reported that they “often” and “always” did pair work
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activities were 42.9% and 39.7% respectively. As for group work activities, 39.7%
of the students reported that they “always” and they “often” did group work
activities. Lastly, almost half (46.0%) of the students reported they “always” and

22.2% of them reported they “often” brainstormed in the lessons.

Table 9. Students’ Perceptions on Activities Used in the Lessons

Activities used Always Often Sometimes Rarely Never
in the lessons

f/ % f/ % f/ % / % f/ %
Problem solving 20 317 21 333 14 222 5 7.9 3 48
Online activities 37 587 15 238 6 9.5 4 6.3 1 1.6
Acting 11 175 28 444 15 238 5 7.9 4 63
Individual work 21 333 22 349 17 270 3 4.8 -
Pair work 25 397 27 429 8 127 3 4.8 - -
Group work 25 397 25 397 6 9.5 7 11.1 - -
Brainstorming 29 46.0 14 222 7 1.1 10 159 3 48
TOTAL 63 100 63 100 63 100 63 100 63 100

In addition, the instructors were requested to provide their opinions about the
instructional methods they used in the lessons. The data collected from the
instructors through interviews revealed that lecturing was the most frequently used
teaching method in teaching English grammar. As for activities performed in the
lessons, the instructors stated that students practiced grammar subjects via online
activities such as Kahoot or Quizizz. They also expressed that individual work and
pair work activities were often utilized in reading skills courses. Students worked
together in order to answer the questions about reading texts. On the other hand, the
instructors pointed out that they tried to prepare at least one discussion activity
about the topic of the week in speaking lessons. The students had a discussion about
the topic either as a class or they worked in groups. The instructors reported that
discussion method was more effective with the students at the second grade.
Besides, instructors said that students often did pair work and group work activities
in speaking skills courses. They often wrote dialogues related to the responsibilities

of a flight attendant or the problems encountered in the cabin. After writing
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dialogues, they acted them in the classroom. In addition, students did presentations

once or twice a year in speaking skills courses.

To sum up, the instructors stated that more communicative activities could be
conducted because the students would be active users of the English Language as
cabin attendants. Although they agreed that English grammar and English for Cabin
Crew were taught effectively, students’ improvement in writing and speaking skills

could be supported more.

Lastly, flight attendants’ perceptions on the use of instructional methods and
activities were also investigated. The data collected through interviews revealed
that speaking skills was the most frequently used language skills at work. In that
sense, the participants emphasized that group work and pair work activities were
more useful than individual work activities in the lessons. Also, they stated that
instructors’ lecturing was often used in teaching English grammar. They usually
performed individual work activities in reading courses and they always
participated in pair work or group work activities in speaking skills courses. One of

them stated that:

We can be successful in our job as far as we can speak English. Therefore, the most
useful activities were the pair and group work activities for me. I sometimes found
them hard and boring when | was a student, but I had understood their importance
for us. English is a must in aviation.

Another teaching method stated by the flight attendants was problem solving. All
of them remembered that they were doing problem solving activities and they talked
a lot about the problems in the cabin. Flight attendants expressed that they found a
problem between a flight attendant and a passenger. They wrote some example
situations in pairs or groups. Then, they acted these problematic situations that they

might encounter during a flight. One of the participants said that:
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At the job interview, I was asked how to deal with a passenger showing disruptive
behavior during a flight and I easily answered that question because we did lots of
activities like this in the speaking courses. I remembered that we were given roles
of a mother having a crying baby, an unaccompanied minor, a wheel chaired
passenger and a flight attendant... and we were expected to create a problem and
solve it as if we were flight attendants in the courses and in the exams... In the
cabin, a problem may occur anytime and we have to find a solution for it
immediately.

4.3.2 Materials

This section of the questionnaire aimed to reveal the students’ perceptions on the
materials used in the lessons. This part of the questionnaire was composed of 9
items: Course books, Audio materials, Visual materials, Grammar materials,
Speaking materials, Listening materials, Daily life materials, Reading materials and

Writing materials.

As indicated in Table 10, course books were found sufficient by half (50.8%) of the
students and quite sufficient by 28.6% of them. Audio materials were found
sufficient by most (41.3%) of the students and quite sufficient by one-third (33.3%)
of the students. Also, more than one-third (34.9%) of the students reported that
visual materials were quite sufficient and a majority (41.3%) of them stated they
were sufficient. As for grammar materials, almost one-third (31.7%) of the students
found them quite sufficient and 41.3% of them found the grammar books sufficient.
Also, speaking materials were stated as sufficient by more than one-third (38.1%)
of the students. More than half (54.0%) of the students reported that listening
materials were sufficient whereas almost one-fifth (19.0%) of them stated they were
quite sufficient. In addition, the percentages of the students reporting that daily life
materials as sufficient were 54.0% and as quite sufficient were 19.0%. A great
majority (77.8%) of the students checked quite sufficient and 15.9% of them
checked sufficient for reading materials. Lastly, writing materials were reported as

quite insufficient by most (65.1%) and as insufficient by 22.2% of the students.
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Table 10. Students’ Perceptions on Teaching Materials

Materials QS S S/1 | QI
S % S % S % S % S %

1.Course- 18 286 32 50.8 8 12.7 5 7.9 - -
books

2.Audio 21 333 26 413 9 14.3 7 11.1 - -
materials

3.Visual 22 349 26 41.3 9 14.3 6 9.5 - -
materials

4.Grammar 20 31.7 26 41.3 15 23.8 2 3.2 - -
materials

5.Speaking 11 175 24  38.1 17 27.0 9 14.3 2 3.2
materials

6.Listening 12 19.0 34 540 11 17.5 6 9.5 - -
materials

7.Daily life 12 19.0 29 46.0 15 238 6 9.5 1 1.6
materials

8.Reading 49 778 10 15.9 2 32 2 3.2 - -
materials

9.Writing - - 3 4.8 5 79 14 222 41 65.1
materials
TOTAL 63 100 63 100 63 100 63 100 63 100

(OS=Quite Sufficient, S=Sufficient, S/I=Neither Sufficient nor Insufficient, I=Insufficient,

QI=Quite Insufficient)

The instructors also presented their opinions about the instructional materials. Both
of the instructors agreed in two main issues. Firstly, they stated that the course
books and worksheets used in teaching grammar and reading skills courses were
quite sufficient. Even, they usually provided students with extra materials to study

home.

In addition, the instructors stated that speaking materials used at the first semester
in the first year were insufficient. The course book used in the speaking lessons did
not promote students’ speaking as it is desired. In speaking lessons, students
listened to the conversations on the book, and checked the questions about the
conversations. After the exercises were completed, students were given some time

to talk about the topic in pairs or in groups. The instructors expressed that there
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were usually 15-30 minutes left at the end of the lesson to have a conversation in
English. They stated that the weekly course hours were insufficient to conduct
speaking activities. On the contrary, the speaking materials used in the second term
in the first year and in the second year were reported as quite sufficient by the
instructors. They mentioned these materials promoted students’ learning English
for Cabin Crew as it was desired. In that sense, these materials were found sufficient

to meet the aimed objectives.

Moreover, the instructors observed that listening activities were usually done in
speaking courses because there wasn’t a separate course to improve students’
listening skills. Also, the course books followed in the speaking skills courses

included many listening exercises.

Lastly, since there were not any materials to improve writing skills, writing

materials were found to be quite insufficient by the instructors.

Besides, flight attendants were requested to provide their opinions about the
materials used in the lessons as far as they remembered. 2 of the them stated that
the course books were quite sufficient. On the other hand, 3 of them indicated that
the course books used in writing skills courses were unnecessarily difficult.
Meanwhile, there was a course book used in the courses English Writing Skills I
and II when they were students. The students were taught how to write main idea,
minor ideas, examples, introduction and conclusion parts in a paragraph every
week. In addition, they learnt how to write various paragraph types such as
expository paragraph, descriptive paragraph, narrative paragraph and persuasive
paragraph in detail. 60% of the flight attendants found the writing materials very

demanding and unnecessarily difficult.

On the other hand, flight attendants reported that they were quite satisfied with the

course books and worksheets used in Basic English and Business English courses.
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Lastly, they mentioned that speaking lessons could be supported with more

additional materials that would promote students’ speaking.

4.3.3 Assessment

This section of the questionnaire aimed to reveal the students’ perceptions on
assessment criterion. For this purpose, students were given 5 items with five-point
scales: 5=completely agree, 4=agree, 3=neither agree nor disagree, 2=disagree,

I=completely disagree.

As reported in Table 11, a great majority (60.3%) of the students completely agreed
and almost one-third (31.7%) of them agreed that exams reflected the content of the
courses. Similarly, half (50.8%) of the students completely agreed and more than
one-third (39.7%) of them agreed that quizzes assisted their learning. Almost half
(47.6%) of the students completely agreed and one-third (33.3%) of them agreed
that exams were at proper level. The percentages of students who completely agreed
and agreed that the number of exams were enough were 54.0% and 38.1%
respectively. Lastly, the percentages of the exams were found fair by a great
majority of students. 47.6% of the students completely agreed and almost half

(49.2%) of them agreed with that statement in the questionnaire.
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Table 11. Students’ Perceptions on Assessment

Assessment CA A A/D D CD

f % f %

1. Exams reflect 38 603 20 317
the content

2. Quizzes assist 32 50.8 25 397 4 6.3 2 3.2 - -
learning

3. Exams are at 30 47.6 21 333 10 15.9 - - 2 32
proper level

4. Number of 34 540 24 381 4 6.3 - - 1 1.6
exams is
enough

5. Percentages 30 47.6 31 492 2 3.2 - - - -
are fair

TOTAL 63 100 63 100 63 100 63 100 63 100

YN
X
f~
X
s
X

(CA=Completely Agree, A=Agree, A/D=Neither Agree nor Disagree, D=Disagree,
CD=Completely Disagree)

In addition, the instructors were requested to provide their opinions about the
assessment dimension of the English Language program. The fifth question in the
interview was about the assessment of the courses provided in the program. Both
of the instructors stated they were satisfied with the number of exams. They
highlighted that quizzes assisted learning. The instructors expressed that the content
of the exams reflected the course content because they prepared the exams with a
great attention. In addition, the instructors indicated that they tried to prepare the
exams at a moderate level of difficulty. Though there were a few easier and more
difficult questions to differentiate levels of students. Lastly, they pointed out that if
students listened to the lessons carefully, attended to the classes regularly,
participated in the lessons actively and had the motivation to learn the English

Language, they could easily pass the courses.

Lastly, the flight attendants expressed their opinions about the assessment
dimension of the English Language program. When they were students, there were
two quizzes for each course. 2 of the participants stated that the number of exams
were excessive for skills courses. One of them stated that “We had exams every two
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weeks and it was tiring. Even, for some courses we had exams without learning

something new because of official holidays.”.

The flight attendants stated that they were quite excited in the exams of speaking
skills courses. They also mentioned that writing exams were the most difficult ones.
One of them said that “We usually wrote paragraphs before the exam and
memorized them. Otherwise, it was so difficult to produce a text in the exam.” As
for the quality of the exams, all the participants reported that the content of the

courses and exams were coherent with each other.

4.3.4 The Perception of Instructors on Commonly Encountered Problems

The fourth question in the interview was aimed to obtain data about the problems
that instructors commonly encountered in the implementation of the English
Language program. The instructors stated that they had some technical problems
with the computers or air-conditioning during the year, but they were immediately
dealt with by the technical staff. Also, they stated that weak internet connection
affected students’ participation in online activities such as Kahoot or Quizizz. Since
online activities were frequently utilized in the lessons, weak internet connection

usually caused trouble during the lessons.

As for problems regarding student quality, the instructors stated the differences at
the proficiency levels of students might affect the flow of a lesson. They indicated
that this situation was usually observed among the second-grade students.

4.4 Product

The main concern of this part was the outcomes of the English Language program.

Students’ perceived competencies in four language skills, English grammar and
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business English were investigated. The results of the data collected through the

questionnaires and focus group interviews were presented.

4.4.1 The Perceived Competencies of Students

Students’ perceived competencies in reading, writing, listening and speaking
language skills were investigated through some questions in the questionnaire. In
addition, their perceived competencies in business English and English grammar
were examined. The mean scores for reading, writing, listening, speaking, business
English and English grammar were found as 3.75, 3.35, 3.71, 3.57, 3.85 and 4.18

respectively.

Students’ perceived competencies in reading skills were presented in Table 12. The
results indicated that the students perceived themselves as highly competent in
understanding the topic of a text in English (M=4.15; SD=0.745). Though they felt
less competent in identifying main and minor ideas in a text (M=3.61; SD=0.887).
The lowest mean score (M=3.57; SD=0.855) was observed in the third item which
was about guessing the meaning of the words in a text. The mean score (M=4.04;
SD=0.811) for the fourth item showed that the students felt highly competent in
answering true-false questions about a text. On the contrary, they felt less
competent in answering comprehension questions about a text (M=3.58;
SD=0.961). The results revealed that students felt somewhat competent in
identifying introduction, body and conclusion parts of a paragraph (M=3.60;
SD=1.008) and understanding the relationship between different paragraphs
(M=3.69; SD=0.944).
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Table 12. Students’ Perceived Competencies in Reading Skills

Reading Skills Student

Item N M SD

1. Ican understand the topic of a text in 63 4.1587 74501
English.

2. Ican identify main idea and minor 63 3.6190 .88770
ideas of a text in English.

3. Ican guess the meaning of words that | 63 3.5714 .85599
don’t know in a text.

4. 1 can answer “True-False” questions 63 4.0476 81178
about a text.

5. Ican identify introduction, body and 63 3.6032 1.00867
conclusion parts of a paragraph.

6. I can answer comprehension questions 63 3.5873 96110
about a text.

7. 1canunderstand the relationship 63 3.6984 94417

between different paragraphs.

Table 13 presented the results for students’ perceived competencies in listening
skills. According to the results, the students perceived themselves competent in
understanding the topic of a recorded speech (M=3.88; SD=0.844). Moreover, they
perceived themselves more competent in understanding the topic when somebody
was talking (M=4.00; SD=0.823). The lowest mean score (M=3.36; SD=0.885) was
found in the third item showing that the students noted a lower level of competency
in understanding all the details when they listened to a speech. On the other hand,
the mean score (M=3.84; SD=0.953) for the fourth item indicated that the students
felt slightly more competent in understanding the emphasized parts in a speech. The
mean score (M=3.58; SD=0.815) for the fifth item revealed that the students noted
a lower level of competency in taking notes while listening to a speech. Likewise,
they did not feel highly competent in taking notes of words while listening to
someone (M=3.58; SD=0.961). However, they perceived themselves slightly more
competent in taking notes of words while listening to a recorded speech (M=3.77;

SD=0.974).
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Table 13. Students’ Perceived Competencies in Listening Skills

Listening Skills Student

Item N M SD

1. I can understand the topic when I listen to 63 3.8889 .84455
arecorded speech.

2. I can understand the topic of the speech 63 4.0000 .82305
when somebody is talking.

3. I can understand all the details of a 63 3.3651 .88539
recorded speech when I listen to it.

4. I can understand the emphasized parts in a 63 3.8413 95388
speech.

5. Ican take notes while I am listening to a 63 3.5873 .81587
speech.

6. 1 usually need to listen to a speech more 63 3.6825 1.17536
than once understand it.

7. 1 can take notes of words I don’t know 63 3.5873 96110
while listening to a speech face to face.

8. Ican take notes of words I don’t know 63 3.7778 97459

while listening to a recorded speech.

Students’ perceived competencies in writing skills were presented in Table 14. The
mean score of (M=2.14; SD=1.148) indicated that students noted a very low level
of competency in writing an introductory sentence for a paragraph. Similarly, they
did not feel competent themselves in writing minor ideas (M=2.06; SD=1.075) and
in writing a conclusion sentence for a paragraph (M=2.31; SD=1.029). For the
fourth item, students indicated that they were somewhat competent in using
punctuation marks correctly in a paragraph (M=3.69; SD=0.909). The highest mean
score (M=3.92; SD=0.938) was found in the fifth item showing that the participants
felt slightly more competent in writing a suitable title for a paragraph. Lastly, the
mean scores (M=2.07; SD=1.004) and (M=2.20; SD=1.018) for the sixth and
seventh items respectively indicated that the students had a very low level of

competency in using conjunctions and managing transitions in a paragraph.
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Table 14. Students’ Perceived Competencies in Writing Skills

Writing Skills Student

[tem N M SD

1. I can write an introductory sentence for a 63 2.1429 1.14803
paragraph.

2. Ican easily write minor ideas that support 63 2.0635 1.07573
the main idea in a paragraph.

3. I can write a conclusion sentence for a 63 2.3175 1.02902
paragraph.

4. I can use punctuation marks correctly in a 63 3.6984 .90936
paragraph.

5. Ican write a suitable title for a paragraph. 63 3.9206 93845

6. 1 can use conjunctions for transitions 63 2.0794 1.00485
between ideas in a paragraph.

7. 1can manage the transitions between 63 2.2063 1.01852

paragraphs in a text.

Students’ perceived competencies in speaking skills were demonstrated in Table
15. The results indicated that students perceived themselves somewhat competent
in expressing their ideas about a topic (M=3.69; SD=0.961). The mean score of
(M=3.80; SD=0.964) for the second item indicated that the students felt a higher
level of competency in expressing themselves in the classroom. However, they felt
slightly less competent in expressing themselves outside the classroom with the
mean score of (M=3.71; SD=0.869). The results also indicated that students found
themselves relatively less competent in starting dialogues with a mean score of
(M=3.44; SD=0.875) and in answering a question fluently with a mean score of
(M=3.31; §D=0.912). The highest mean score (M=3.85; SD=0.877) in this part was
observed in the sixth item revealing that students perceived themselves highly
competent in using new vocabulary words in their speech. On the contrary, the
lowest mean score (M=3.15; SD=1.124) revealed that students noted a lower level

of competency in using conjunctions in their speech.
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Table 15. Students’ Perceived Competencies in Speaking Skills

Speaking Skills Student

Item N M SD

1. I can easily express my ideas 63 3.6984 96110
about a topic.

2. I can easily express myself in 63 3.8095 96482
classroom.

3. I can easily express myself 63 3.7143 .86934
outside in an English-spoken
environment.

4. I can start a dialogue and 63 3.4444 .87580
continue it in English.

5. T can fluently answer a question 63 3.3175 91273
in English.

6. Ican use new vocabulary 63 3.8571 87726
words in my speech.

7. Ttry to use conjunctions for a 63 3.1587 1.12460

fluent speech.

In the questionnaire, statements about English grammar were presented. As
indicated in Table 16, the mean score (M=3.76; SD=0.892) showed that students
found the English Language program successful in teaching English grammar.
Similarly, the students agreed with the statement that the exercises on course books
were efficient (M=3.79; SD=0.986). Also, the students expressed that they highly
agreed with the statement that extra exercises were helpful in learning English
grammar with the mean score of (M=4.49; SD=0.737). Likewise, online activities
were found useful to practice and revise the topics with the mean score of (M=4.31;
SD=0.799). In the same way, the students highly agreed that doing a test after
learning a new grammar subject was helpful with the mean score of (M=4.33;
SD=0.823) and revisions were done by the teacher when necessary with the mean
score of (M=4.30; SD=0.815). The results revealed the English Language program

was successful in teaching English grammar from students’ perspective.
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Table 16. Students’ Perceived Competencies in English Grammar

English Grammar Student
Item N M SD
1. The English Language program let us learn 63  3.7619 .89288

English grammar effectively.

2. I think the exercises on course books are efficient 63  3.7937 98634
in learning grammar.

3. Ithink extra exercises on worksheets are helpful in 63 4.2857 77102
learning grammar.

4. 1think online activities such as Kahoot or Quizizz 63  4.4921 73776
are useful to practice and revise the topics.

5. 1think doing a test after learning a new grammar 63  4.3175 79971
subject is helpful to learn English grammar.

6. We do lots of exercises after learning a new 63  4.3333 .82305
grammar subject.

7. Enough revisions are done by the teacher when 63  4.3016 .81587
necessary.

In addition, the questionnaire included some statements about business English. As
indicated in Table 17, the highest two mean scores were found in the second and
third statements. These statements were that students learnt the terminology of
aviation and students analyzed lots of example situations that flight attendants
might experience. The mean scores for these two statements were (M=4.03;
SD=0.841) and (M=4.04; SD=0.791) respectively. The mean score of (M=3.95;
SD=0.749) and (M=3.82; SD=0.773) for the fourth and seventh items respectively
indicated that the students noted to have higher competency in using grammar
subjects properly in business life. The lowest mean score (M=3.60; SD=1.024) was
found in the last item. The result indicated that students felt somewhat competent
in dealing with a problem and finding a solution for it by speaking English. The
results of the questionnaire revealed that the English Language program achieved
its purpose of teaching business English. Though, it could be improved in some

ways.
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Table 17. Students’ Perceived Competencies in Business English

Business English Student

Item N M SD
1. 1 think the English curriculum prepares me to be 63 3.8095 .83968
an equipped flight attendant.

2. I think I have learnt the terminology about my job. 63 4.0317 .84182

3. We analyze lots of example situations that are 63 4.0476 79166
possible to encounter in business life in oral
communication and speaking skills lessons.

4. 1think the English curriculum is useful to teach 63 3.9524 74981
the grammar structures I will use in my job.

5. I can clearly express myself in written English in 63 3.6349 90343
my business life.

6. As we analyze lots of example situation possible 63 3.7460 96667
to encounter in the cabin, I think I can use English
effectively to deal with problems when I encounter
such situations.

7. 1have learnt the grammar structures that [ need to 63 3.8254 77334
use in business life.

8. Thave learnt the terminology that I will use in 63 3.8889 .86343
business life.

9. Thave learnt how to express a situation in business 63 3.9524 79166
life.

10. I can easily explain situations in a kind and 63 3.8730 90682

respectful manner in business life.

11. I can deal with a problem and find a solution for it 63 3.6032  1.02453
in the cabin by speaking English.

Lastly, the mean scores of 1% grade students’ perceived competencies in four
language skills at the beginning of the year and at end of the year were compared

through paired samples t-test. The results were presented in Table 18.
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Table 18. Paired Samples T-Test Results

M SD SEM t  df p

Pair 1 reading_pre —
) -36213  1.05548 .16096 -2.250 42 .030%*
reading_post

Pair 2 writing_pre -
.. 15947 95943 14631 1.090 42 282
writing_post

Pair 3 listening pre -
L 04070  .81546  .12436 327 42 745
listening_post

Pair 4 speaking pre -

. -53156  1.22030 .18609 -2.856 42 .007*
speaking post

*p<.05

Paired samples t-test was conducted in order to investigate whether there was any
significant difference between first grade students’ perceived competencies in four
language skills at the beginning and at the end of the academic year. The results of
the dependent t-test revealed that, there was a significant difference between
students’ perceived competencies in reading skills [t(42) = -2.25, p<0.05].
Likewise, the difference between students’ perceived competencies in speaking
skills at the beginning and end of the year was found to be significant [t(42) = -2.85,
p<0.05]. The results indicated that there was an increase in students’ perceived
competencies in reading and speaking skills after having taken the courses English
Reading Skills and English Oral Communication Skills in the first year. On the
contrary, the mean differences in students’ perceived competencies in writing and

listening skills were not found to be significant.

4.4.2 The Effectiveness of Program from the Instructors’ Perspectives

Both of the instructors stated that the English Language program was highlighted
in the program of Civil Aviation Cabin Services. Students were provided several
English courses in order to improve each language skill. The instructors indicated
that students have made remarkable progress in a year. They stated the English

Language program attained its aims in the courses Basic English, Business English
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and English Reading Skills. Both of them indicated that the English Language
program was quite successful in teaching English grammar and English for Cabin
Crew. Also, the instructors mentioned that students could enrich their vocabulary
through excessive reading materials. Moreover, the instructors were satisfied with
the speaking skills courses at the second year. They stated that the materials used
in these courses provided terminology of aviation and authentic conversations. On
the other hand, the instructors highly suggested that the hours of speaking classes
should be increased at the first year or alternative solutions could be considered.

One of the instructors stated that:

Students at the 1% grade are less willing to participate in speaking activities than
students at the 2™ grade. Since the students at the 2™ grade have higher proficiency
level of English, they feel more comfortable to participate in speaking activities in
the classroom. Also, they show more interest and enthusiasm in learning English
for Cabin Crew.

As for writing skills courses, the instructors stated that the English Language

program failed to achieve its goals in improving writing skills.

Lastly, they added that a high percentage of students graduated from the program
in the last 2 years have been working as flight attendants at several airline
companies. This showed that the program achieved its goals. Though it could be

revised and improved in some ways for better outcomes.

4.4.3 The Effectiveness of Program from the Flight Attendants’ Perspectives

All of the flight attendants highlighted the importance of the English Language for
their occupation. They stated that the most frequently used language skill was

obviously speaking as a flight attendant. One of them said that:

Starting from the pre-flight meeting with crew members before the flight until the
last passenger on board leaves the plane, we have to speak English. I always
remember the role-playing activities in the courses while solving a problem of a
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passenger during a flight. Also, post-flight meetings with crew members are
conducted in English.

In addition, one of the flight attendants said that:

We have to speak English well, and also we have to listen well because when a
passenger says something for a few times, and you don’t understand it, this is not
appreciated. They may write a complaint letter even.... Or, when you communicate
well, fluently and kindly, passengers may write a letter of thanks which is very
valuable for us.

When they were asked how effective was the English Language program, they all
agreed that the program was quite successful in teaching English grammar and
business English. In addition, they stated the program was successful in improving
students’ reading and speaking skills. Also, all the participants complained about

the difficulty of writing courses.

Lastly, the flight attendants stated that they felt relaxed and confident in the job
interviews. They indicated that they felt ready for it since they conducted many
example interviews with their teachers. On the contrary, they were more nervous
for the English test exam conducted in the first step of the job employment process.
3 of them highly suggested that more tests could be administered to the students to
practice vocabulary and grammar. They felt nervous because they were not used to

solving test questions in the courses.
To sum up, the results of the interviews conducted with 5 flight attendants indicated

that the English Language program was successful in many ways, though it could

be improved through some adaptations.
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4.5 Summary of Findings

The key findings of the study were summed up as follows:

Objectives of the English Language program were clearly defined in the
curriculum. All the materials and activities used in the lessons served these
objectives except the materials used in English Writing Skills courses. As written
in the syllabi, English Writing Skills I and II were expected to develop students’
writing skills. However, these courses were implemented for practicing English
grammar subjects through solving tests in reality. On the other hand, the materials

used in reading lessons were found as the most sufficient materials.

The students, instructors and flight attendants were quite satisfied with the technical
equipment in the classrooms. All the necessary equipment such as a projector, a
computer, speakers were available in the classrooms. However, weak internet

connection might cause some problems in conducting online activities.

As for teaching methods, it was concluded that English grammar was usually taught
by instructors’ lecturing. In addition, question-answer and discussion methods were
found among the most frequently used instructional methods in the lessons. As for
activities, the results revealed that students frequently did online activities. In
addition, pair work and group work activities were mostly performed in speaking

lessons.

The descriptive statistics indicated that there was an increase in 1% grade students’
perceived competencies in reading and speaking skills during the year. Also, it was
concluded that students had relatively higher competency in reading skills than their
perceived’ competencies in listening and speaking skills. Students noted a very low

level of competency in writing skills.
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In addition to four language skills, descriptive statistics were presented for grammar
and business English sections, too. The results indicated that a high percentage of
students, both of the instructors and all of the flight attendants agreed that grammar
was taught effectively. They also agreed that grammar teaching was supported by
lots of extra worksheets and online exercises. In addition, participants of the study
were satisfied with the course books used for teaching English grammar and

English for Cabin Crew.

As for business English, the program attained its goals and objectives to some
extent. The results signified that the program was successful in teaching aviation
terminology. In addition, the program prepared students as efficient flight
attendants since various situations possible to experience during a flight were
examined in the lessons. Similarly, most of the students stated that they had
necessary knowledge and confidence in dealing with a problem. Also, they
mentioned that they could use vocabulary and language structures properly in order
to communicate with other crew members and passengers in the cabin. All these
results presented that the English Language program reached its goals in teaching
English for Cabin Crew integrated in oral communication and speaking courses.
Still, the results indicated more speaking activities could be conducted to improve

students’ speaking skills.

Most of the students and flight attendants, and both of the instructors stated that the
assessment of the courses was fair. Also, they mentioned that the content of the

exams reflected the content of the courses.

Lastly, the results of the interviews conducted with 5 flight attendants revealed that
the speaking skills was the most frequently used language skills at work. On the
contrary, writing skills was the least frequently used language skills. Moreover,
flight attendants also highlighted the importance of getting used to solving tests to

pass the test exam conducted by airline companies. In addition, they all agreed that
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improving speaking skills was quite significant to be successful in the interviews in

English conducted by the airline companies during job employment process.
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CHAPTER 5

DISCUSSION, CONCLUSIONS AND IMPLICATIONS

5.1 Discussion and Conclusions

The present study aimed to evaluate the English Language program implemented
at the Civil Aviation Cabin Services Program. To achieve this, Stufflebeam’s CIPP
model of evaluation was utilized. The context, input, process and product
components of CIPP were taken into consideration in analyzing the data.
Information about students’ perceived competencies in four language skills,
teaching methods, teaching activities and assessment dimensions of the program

were obtained. The results were presented in detail at Chapter 4.

The final chapter dealt with the discussion of results, conclusions drawn from the

findings and implications for practice and further research.

5.1.1 Context Evaluation

In this study, the main question related to context component of CIPP evaluation
model was whether the classroom environment and teaching materials were
appropriate to serve the objectives of the program or not. To this end, the
educational setting where the English Language program was implemented was
investigated. The word “context” can be perceived in various ways. In this study, it
was the environment where the English Language program implemented. Borg and
Gall (1979) indicated that context evaluation involved the examination of problems
and needs in a specific educational context. As Ramsden (1984) argued a student’s

perception of the learning context was central to his or her experience of learning.
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Therefore, the context in this study included the classroom environment, school
environment and the city with its facilities and opportunities. The results indicated
that weak wireless internet connection affected the flow of the activities in the
lessons. On the other hand, the school context met students’ expectations and needs

considering the technology and equipment available in the classrooms.

The results showed that the objectives of the English Language program were
clearly defined. As pointed out by Arap (2016), informing the students of the goals
of the program before being exposed to intensive language instruction may help
students anticipate in the courses and perform the tasks expected from them better.
Considering the aims and objectives, it was concluded that the English Language
program was effective in achieving its goals. Also, it was found successful in
meeting students’ and flight attendants’ needs in many ways. Likewise, the study
conducted by Tung (2009) revealed that the curriculum of Ankara University
Preparatory School Program was successful to meet the actual needs of the students.
Similarly, Yurtseven, Altun and Aydin (2015) supported the point of view that
goals should be set in line with the actual needs of the students.

Regarding the students’ perceived competencies in various language skills, the
English Language program met its goals except the goals defined for writing skills
courses. In addition, it was concluded that the course hours for speaking skills were
insufficient to meet the goals set for speaking skills courses. In the light of the
findings of the study, it was revealed that the goals of the English Language
program were mostly attained in terms of teaching English grammar and improving
students’ reading skills. Besides, the English Language program partly achieved its
goals related to business English, listening and speaking skills. Lastly, it failed to

achieve its goals defined for writing skills courses.
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5.1.2 Input Evaluation

The data related to input component of CIPP evaluation model were collected
through questionnaires and interviews. Since the purpose of input evaluation was
to decide how to use resources, the questions were developed accordingly. Firstly,
as the most important components of the study, information about students,
instructors and flight attendants were gathered. In addition, data about the students’
perceptions about language skills were obtained. The results of qualitative data
collected through focus group interviews and individual interviews revealed that
students were aware of the importance of the English Language for their field so,

they were motivated to learn it.

Besides, the purposes of the courses offered in the English Language program
(Basic English, Business English, English Oral Communication Skills, English
Speaking Skills, English Reading Skills and English Writing Skills) were
investigated. The results indicated that the goals of the courses were clearly defined.
As Ediger (2006) explained, it had crucial importance to state each objective
carefully so that teachers and learners could understand what was to be achieved.
When the written documents were considered, it was revealed that the English
Language program aimed to develop students’ reading, writing, listening and
speaking skills. Besides, it aimed to teach English for Cabin Crew through the
courses Business English and English Speaking Skills. The findings revealed that
the goals of the English Language program were achieved except the goals related
to writing skills. The results were similar to the results of the study carried out by
Soontornwipast (2008). In this study, the researcher examined the impact of Master
of Arts program in Teaching English as a Foreign Language program on the
graduates of the first three years of the program in Thailand. This study revealed
that the program achieved its goal in improving the quality and standards of English

teachers to meet workplace requirements.
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The findings also revealed that the English grammar was taught effectively and
grammar subjects were practiced by many exercises in addition to the ones on the
course books. This finding was in tune with the studies conducted by (Karatas,
2007; Mersinligil, 2002; Seckin, 2011). These studies revealed that reinforcement
of new subject matter with adequate exercises in the classroom supports learning of

the subject better.

It was concluded that there was not a separate course in order to improve students’
listening skills in the English Language program. Instead, students usually practiced
listening skills at speaking skills courses through the CDs, audios and other
listening materials available online. As for speaking skills, the intensive syllabi that
focused on English for Cabin Crew and insufficient course hours per week caused
students improve speaking skills less than it was expected. Brown (2001) pointed
out that sufficient time for learning was important to promote students’ motivation

for the subject.

Lastly, there was a part in the questionnaire about the assessment of the courses.
The findings indicated that the students, instructors and flight attendants found the
content of the exams relevant with the course content. This result was in tune with
the results of the studies carried out by Erdem (1999), Inal and Aksoy (2014), Tung
(2009) and Tung (2010).

5.1.3 Process Evaluation

Stufflebeam (2007) stated that the main purpose of the process evaluation was to
provide feedback about the implementation of the curriculum and to decide whether
there was a need for modification if the implementation was not adequate. Based
on his idea, data were collected through the questionnaires and focus group
interviews conducted with students. Besides, the interviews were conducted with

teachers and flight attendants. Participants’ perceptions on course materials,
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teaching methods, teaching activities and assessment dimensions of the program
were investigated. The questionnaire and interview results revealed that the
materials used in teaching English grammar were quite sufficient. Similarly,
materials used in reading skills courses were found as sufficient. In addition,
materials used in speaking skills courses were found as sufficient to improve
students’ listening skills. On the contrary, materials used in speaking lessons could
be revised so that they would promote students’ speaking more. This result was
corroborated with the results of many studies indicating that speaking and listening
were the least developed language skills in English Language education in Turkey
(Akyel & Ozek, 2010; Biiyitkduman, 2005; Giinal & Demir, 2012; Inal & Aksoy,
2014; Kirkgoz, 2009; Sert, Sarag, & Dagdeviren, 2013; Seckin 2011; Tung, 2010;
Ozkanal, 2009; Yanik, 2007).

As another concern of input dimension, the instructors’ perceptions on the
problematic parts in the implementation of the English Language program were
investigated. The results revealed that weak internet connection was the technical
problem encountered in the lessons. This situation sometimes blocked doing online
exercises. As another issue, the difference in the English levels of the students,
especially at the second grade, was observed. The instructors indicated that this
situation could sometimes affect the flow of a lesson. According to the instructors,
the reason for this was that not all of the students showed the same interest in
English Language. The results showed similarity with the results of the study
conducted by Virlan (2014). In that study, it was observed that students did not want
to participate in the lessons actively and seemed unwilling to take part in the

activities while the teachers were trying to encourage them to speak.

With regard to the type of teaching methods used in the lessons, the results of the
questionnaires and interviews indicated that grammar subjects were usually taught
through lecturing. Question-answer method and brainstorming were also

administered during the lessons frequently. As for activities, pair work and group
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work activities were mostly conducted in speaking lessons. These results were in
tune with the study conducted by Tung (2010). The results of that study indicated
that the mostly used type of instructional method was lecturing in addition to other
methods such as eliciting and group working. Using various methods in teaching
was also supported by Luk (2006). She stated that the use of different, various and
contemporary teaching methods had a significant role in providing a better mastery
of English. Moreover, it was observed that using several instructional methods,
techniques and activities in order to teach different skills carried importance in
language learning. This idea was supported by the related literature (Lewis and Hill,
1992; Nunan, 1992; Richards and Rodgers, 2001).

As for materials used in the courses, students, instructors and flight attendants were
satisfied with them in general. To state specifically, reading and listening materials
and course books were found to be sufficient. Although, some revisions were
suggested for the speaking materials and daily life materials. On the other hand,
writing materials were found to be completely insufficient by the students and

instructors.

Lastly, participants’ opinions about the assessment dimension of the courses were
investigated through some questions in the questionnaires and interviews. This part
concluded with satisfactory results. Most of the participants agreed that exams
reflected the course content and quizzes promoted learning. Moreover, the exams
were found at the proper level in terms of difficulty. Also, the number of exams was
found as sufficient and the percentages of the exams were stated as fair. Only two
of the student participants stated that exams were not at the proper level, and one of

them indicated that the number of exams was insufficient.
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5.1.4 Product Evaluation

Stufflebeam (2007) acknowledges that the main concern of product evaluation is to
identify and assess project outcomes. In the present study, the participation of flight
attendants in the study was significant. They provided information by comparing
what they learnt at school and what they performed at work. Their perceptions on
the effectiveness of the English Language program were investigated through some
questions. The results revealed that flight attendants found the English Language
program successful in developing four language skills. Also, they stated that the
program prepared them for the job interviews conducted in English in the
employment procedure. Though they had some difficulties in passing the English

test exam because they did not practice test skills much at school.

Additionally, students’ achievements in four language skills were investigated in
the scope of product dimension. The focus group interviews with the students and
individual interviews with the instructors revealed that the students at the first grade
considered themselves less competent in speaking and listening skills than in
reading skills. This finding was in tune with the study carried out by Yildiz (2004)
indicated that the students experienced more difficulties in listening and speaking.
Also, the study conducted by Al-Darwish (2006) showed evidence that the students
regarded themselves much less competent in speaking and listening skills.
Moreover, the results of the study carried out by Odemis (2018) provided parallel
evidence that almost half of the students had great difficulty in speaking even if
they were informed beforehand and got prepared for it. According to related
literature, despite the barriers such as an intensive program, insufficient course
hours, crowded classrooms, students were required to be exposed to various
language tasks and related strategies should be taught to students (Nunan, 2003;
Murcia, 2001). In this way, they could learn how to cope with anxiety related to
speaking and listening skills (Kurita, 2012; Hamouda, 2013; Oztiirk & Giirbiiz,
2014; Richards & Renandya, 2002). In addition, the literature revealed that
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insufficient numbers of communicative activities might have negative effect on
students’ motivation and the efficiency of teaching/learning process. Therefore,
listening and speaking skills should be emphasized in curriculum implementation

(Deniz, Avsaraoglu & Fidan 2006; Hu, 2005, Jeon & Hahn, 2006; Savignon, 1983).

On the contrary to students at the first grade, the students at the second grade felt
much more comfortable and competent especially in speaking courses. They
explained that they had written many example dialogues and acted these dialogues
as if they were a passenger, a purser or a flight attendant. They also analyzed many
situations in the cabin and talked about lots of example cases. As a result, they

developed their competence and gained fluency in speaking skills.

The results indicated that both first and second grade students did not feel
competent in writing skills. This result provided parallel evidence with the result of
the study conducted by Turan (2016). In this study, the Aviation English program
implemented at eleventh grade at a state school was evaluated. The results showed
that reading, listening and speaking skills were much more emphasized than writing
skill in the program. As a result, the program did not include much material in order
to improve writing skill of the students. Since both studies were conducted to
evaluate the English Language program implemented in the field of aviation, it was
concluded that reading, listening and speaking skills were emphasized more than

writing skills.

Besides, flight attendants were asked about the importance of four language skills
in their field. All of them stated that speaking skills was the most significant one
since it was the most frequently used language skill during a flight. They stated that
they had to speak English with the customers and give the instructions in English.
Additionally, they use the English Language to deal with the problems in the cabin,
especially in international flights. They highlighted that it was a must for a flight

attendant to have high competence in English speaking skills. The participants also
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stated that the airline companies performed interviews in English with the
applicants. This also supported the importance of speaking skills for cabin crew

members.

Lastly, the research question “To what degree does the curriculum meet the needs
of the flight attendants when they start working at airline companies?” was asked
to the flight attendants in the interviews. They stated that they were interested in the
English Language at school since they were aware of its significance in the field of
aviation. They indicated that they learnt the English Language at Izmir Aeronautical
Vocational School of Higher Education. They were satisfied with the English
Language program because the curriculum aimed to develop each language skill
separately. Even, they found the emphasis on writing skills unnecessary. They also
found the program quite sufficient in teaching English for Cabin Crew. They
mentioned that they learnt the terminology of aviation and the grammar structures
they needed to use. Also, they analyzed many example situations that a cabin
attendant might encounter. They talked about many problems flight attendants
would deal with. Moreover, all the flight attendant participants emphasized the
importance of job interview demos conducted with the instructors in the lessons and
in the exams. One of them stated that although he had found those interviews very
hard at that times, they had prepared him for the real job interviews. The findings
were consistent with the study conducted by Isik (2013). This study resulted with
the conclusion that the English Language program met the job-related demands of
the students. On the other hand, unlike this study, Arap (2016) concluded that,
students’ and instructors’ perceptions did not show true contentment in relation to

the preparation for language demands and expectation of the workplaces.

To sum up the results of the interviews conducted with flight attendants, it was
indicated that the English Language program met the needs of the flight attendants.
Also, the program prepared the students for the job interviews, but did not prepare

them for the tests conducted by the airline companies. This was the only weakness
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of the program mentioned by the flight attendants. They suggested more test

questions could be solved to prepare the students for the tests.

5.2 Implications for Practice

Concerning the results of the study, the present study has some implication for the
implementation of the English Language curriculum at Izmir Aeronautical
Vocational School of Higher Education. Some revisions and improvements are
needed in order to make it more effective. The following recommendations
considering the objectives, content, and material dimensions of the program might

contribute to the improvements and revisions.

Firstly, the aims and objectives for all of the English courses in the English
Language program are defined clearly in the program. However, the actual
implementation in some of the courses are totally different from pre-defined aims
and objectives. For the courses English Writing Skills I and II, there is huge gap
between what is aimed and what is implemented in the lessons. Regarding the
importance of various language skills in aviation for flight attendants, writing can
be given less importance and necessity than other language skills. Still, this is not a
valid justification for not doing anything to improve writing skills in writing
courses. Although writing skill is the least frequently used language skill by cabin
attendants, they might need to write reports in English. For this reason, the program
should also promote students’ improvement in writing skills. As a solution, the
course book that is supposed to be used in the writing skills courses can be changed
with another book that is easier to follow regarding the content and tasks in it. On
the other hand, getting prepared for the English tests conducted by airline
companies was emphasized by the flight attendants and instructors. For this reason,
placing a new course to improve students’ test skills into the English Language

program may be a solution to overcome this problem.
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In addition, the results revealed that alterations in the syllabus are necessary to
allocate some time for speaking practice in the courses English Oral
Communication Skills I and II. Decreasing the course content or increasing weekly
course hours for these courses can be some solutions to get over this problem. As
another suggestion, arranging speaking clubs can be a solution for this problem so
that the students would have a chance to practice speaking more. In this way, they
may also feel more comfortable to speak since there will not be graded for their

performance.

As another suggestion to improve the implication of the program, weak internet
connection problem should be dealt with immediately. This problem blocks the
flow of the courses and distracts students’ attention from the activity. The results
indicated that the instructors emphasized the use of online materials to keep the
students motivated and to provide variety in teaching activities. It is apparent that
instructors and students need to use the internet with educational purposes, so this

technical problem can be solved to enhance learning/teaching environment.

5.3 Implications for Further Research

This study has several limitations. Firstly, it is limited to the implementation of the
English Language program at Civil Aviation Cabin Services Program at a private
aeronautical vocational school of higher education in Turkey. The sample of this
study composed of 63 students, 2 instructors and 5 flight attendants. The findings
of this study are limited to the instructors and students who took part in the study.
The study could be conducted with other aviation vocational schools in Turkey. In
this way, the sample would be greater and a comparison could be performed
between the schools. Even, the English Language program implemented in state

schools, foundation schools and private schools can be compared.
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Provided that these limitations are avoided, the study can be replicated at all state,
foundation and private universities. Results can be compared in terms of physical
environments, equipment used in teaching, students’ entrance points to the
university, and the English Language curriculum implemented in those schools.
Even, the employment rates of the graduated students from various universities
could be compared. This may reveal results about the effectiveness of the programs.
The English Language programs which attained their aims better could be studied

as a research topic.

As another suggestion for further research, the job employment procedure could be
studied. The requirements of airline companies from the participants, the exams
they conducted to the applicants and the proficiency level in English they expected
from the applicants may differ. In case necessary permission is received, the job
employment procedures at several airline companies can be studied. Based on the
results, revisions or adaptations in the Aviation English Language programs can be

considered.

78



REFERENCES

Akyel, S. A., & Ozek, Y. (2010). A language needs analysis research at an
English-medium university in Turkey. Procedia - Social and Behavioral
Sciences, 2, 969-975.

Al-Darwish, S. (2006). An investigation of teachers’ perceptions of the English
language curriculum in Kuwaiti elementary schools. (Unpublished doctoral
dissertation). University of Denver, the USA.

Alkin, M. C. (2004). Evaluation roots: Tracing theorists’ views and influence.
Thousand Oaks, CA: Sage.

Arap, B. (2016). An investigation into the implementation of English preparatory
programs at tertiary level in Turkey. (Unpublished doctorate dissertation).
Cukurova University, Adana.

Arnd-Macia, E., & Mancho-Barés, G. (2015). The role of content and language in
content and language integrated learning (CLIL) at university: Challenges
and implications for ESP. English for Specific Purposes, 37, 63-73.

Barrow, R., & Milburn, G. (1990). 4 critical dictionary of educational concepts.
New York: Harvester Wheatsheaf.

Basturkmen, H. (2006). Ideas and Options in English for Specific Purposes. New
Jersey: Lawrence Erlbaum Associates, Inc.

Basturkmen, H. (2010). Developing Courses in English for Specific Purposes.
London, UK: Palgrave Macmillan.

Bloom, B. S. (1969). Some theoretical issues relating to educational evaluation. In
Educational evaluation: New roles, new means. The 63rd yearbook of the
National Society for the Study of Education, part 2 (Vol. 69), ed. R.W. Tyler,
26-50. Chicago, IL: University of Chicago Press.

Bobbitt, F. (1923). The curriculum. New York: Macmillan.

Borg, W. R., & Gall. M. D. (1979). Educational Research an Introduction. New
York Longman.

Brinton, D. M. (2013). Content-Based Instruction in English for Specific Purposes.
The Encyclopedia of Applied Linguistics. Oxford: Blackwell. §97-906.

79



Brown, H. D. (2001). Teaching by principles: An interactive approach to
language pedagogy. Longman: New Y ork.

Biiyiikduman, F. 1. (2005). Ilk6gretim okullar1 Ingilizce 6gretmenlerinin birinci
kademe Ingilizce dgretim programlarina ait goriisleri. Journal of Hacettpe
University Educational Faculty, 28, 55-64.

Coyle, D. (2012). Content and language integrated learning: Language using,
learning gains. In M. G. Davies (Ed.), New trends in early foreign language
learning (pp. 26-33). Newcastle upon Tyne: Cambridge Scholars Pub.

Cronbach, L. J. (1963). Educational Psychology. New Y ork: Harcourt, Brace &
World.

Cronbach, L. J. (1983). Designing evaluations of educational and social
programs. San Francisco: Jossey-Bass Publishers.

Daloglu, A. (1996). A Case Study on Evaluating “The Certificate of Overseas
Teachers of English” Curriculum at Bilkent University (Doctoral
dissertation). Middle East Technical University, Ankara.

Deniz, M., Avsaroglu, S., & Fidan, O. (2006). Ingilizce Ogretmenlerinin
Ogrencileri motive etme diizeylerinin incelenmesi. Inonii Universitesi
Egitim Fakiiltesi Dergisi, 7(11), 22-29.

Dollar, Y., Tolu, A., & Doyran, F. (2014). Evaluating a Graduate Program of
English Language Teacher Education. Turkish Online Journal of
Qualitative Inquiry, 5(2).

Donaldson, S. I. (2001). Mediator and moderator analysis in program development.
In S. Sussamn (Ed.), Handbook of program development for health behavior
research and practice (pp. 470-500). Thousand Oaks, CA: Sage.

Dudley-Evans, T., & St. John, M. J. (1998). Developments in English for Specific
Purposes. Cambridge: Cambridge University Press.

Ediger, M. (2006). Organizing the curriculum. New Delhi: Discovery Publishing
House.

Erdem, H. E. (1999). Evaluating the English language curriculum at a private
school in Ankara: A case study (Unpublished doctoral dissertation).
Middle East Technical University, Ankara.

Field, A. (2005). Discovering statistics using SPSS (2" ed.). Thousand Oaks,
CA, US: Sage Publications, Inc.

80



Fitzpatrick, J. L., Sanders, J. R., &Worthen, B. R. (2004). Program Evaluation:
Alternative approaches and practical guidelines (3 ed.). Boston:
Pearson/Allyn and Bacon.

George, D., & Mallery, P. (2003). SPSS for Windows step by step.: A simple guide
and reference. 11.0 update (4™ ed.). Boston: Allyn & Bacon.

Gredler, M. E. (1996). Program evaluation. NJ: Prentice Hall.

Giinal, D. O., & Demir, E. C. (2012). Implementation of the new eighth grade
English language curriculum from the perspectives of teachers and students.
Procedia-social and Behavioral Sciences, 47, 1002-1006.

Hamouda, A. (2013). An investigation of listening comprehension problems
encountered by Saudi students in the EL listening classroom. International

Journal of Academic Research in Progressive Education and Development,
2(2), 113-155.

Harris, W. (1968). The nature and function of educational evaluations. Peabody
Journal of Education, 46(2), 95-99.

Hu, G. (2005). CLT is best for China- an untenable absolutist claim. ELT Journal,
59(1), 65-68.

Hutchinson, T., & Waters, A. (1987). English for Specific Purposes: A learning-
centered Approach. Cambridge University Press.

Hyland, K. (2006). English for Academic Purposes. London: Routledge.

Isik, A. (2013). To what extent does a university level English program meet
workplace demands. Educational Journal, 2(3), 98-107.

Inal, B., & Aksoy, E. (2014). Cankaya Universitesi hazirlik siifi Ingilizce 6gretim
programinin degerlendirilmesi. Journal of Research in Education and
Teaching, 3(3), 85-98.

Jeon, 1., & Hahn, J. (2006). Exploring EFL teachers' perceptions of task-based
language teaching: A case study of Korean secondary school classroom
practice. Asian Journal, 8(1). Retrieved April, 2009, from:
http://www.asian-efljournal.com/March_06_ijj.php

Jin, J., Ying Liu, H., & Zhang, Y. (2014). A Research on students’ needs for follow-
up curriculum of College English. Journal of Education and Training
Studies, 3(1), 116-128.

81



Kachru, Y., & Smith, L. E. (2009). The Karmic cycle of world Englishes: some
futuristic constructs. World Englishes, 28(1), 1-14.

Karatas, H. (2007). Yildiz teknik iitiniversitesi modern diller boliimii Ingilizce 11
dersi ogretim programinin 6gretmen ve ogrenci goriislerine gorve baglam,
girdi, siire¢ ve triin (CIPP) modeli ile degerlendirilmesi. (Unpublished
master’s thesis). Yildiz Technical University, Istanbul.

Karatas, H., & Fer, S. (2009). Evaluation of English Curriculum at Y1ldiz Technical
University Using CIPP Model. Egitim ve Bilim, 34(153).

Kaygan, A. D. (2005). Ozel amacli Ingilizce égretiminde gereksinim ¢oziimlemesi
(hava trafik terminolojisi egitimi alan pilotlar ile alan ¢alismasi.
(Unpublished master’s thesis). Marmara University, Istanbul.

Kelly, A. V. (1999). The curriculum: Theory and practice. London: Paul Chapman.

Khuwaja, S. (2001). Education evaluation and monitoring concepts and techniques.
USA: University of Missouri.

Kirkg6z, Y. (2009). Evaluating the English textbooks for young learners of English
at Turkish primary education. Procedia-Social and Behavioral Sciences,
1(1), 79-83.

Kiatcharas, T. (2011). 4 Study of English Communication Problems Between Thai
Cabin Crews and Korean Passengers. (Unpublished master’s thesis).
Srinakharinwirot University, Bangkok.

Kim, D. (1997). English for occupational purposes (EOP) and training two
languages or one? (Doctoral dissertation). Retrived from ProQuest
Dissertations and Thesis Database. UMI No. 3223627.

Kim, H., & Elder, C. (2009). Understanding aviation English as a lingua franca:
Perceptions of Korean aviation personnel. Australian Review of Applied
Linguistics, 32(3), 23.1 23.17. doi: 10.2104/aral0923

Kooker, B. M., Shoultz, J., Sloat, A. R., & Trotter, C. M. F. (1998). Focus
Groups: A Unique Approach to Curriculum Development. Nursing and
Health Care Perspectives, 19(6), 283-288.

Krueger, R. A., & Casey, M. A. (2000). Focus Groups: A Practical Guide for
Applied Research (3rd ed.). Thousand Oaks: Sage Publications.

Kurita, T. (2012). Issues in second language listening comprehension and the
pedagogical implications. Accents Asia, 5(1), 30-44.

82



Lewis, M., & Hill, J. (1992). Practical Techniques for Language Teaching. Hove:
Language Teching Publications.

Lewy, A. (1991). Curriculum evaluation: Overview. In A. Lewy (Ed). The
international encyclopedia of curriculum. (pp. 397-398). Oxford: Pergamon
Press.

Liew, K. L., & Khor, C. P. (2014). ESP at tertiary level: traditional ESP or
integrated ESP? Retrieved from
http://dspace.unimap.edu.my/xmlui/handle/123456789/34587

Liton, H. A. (2015). ESP Learners’ needs related learning for the workplace: A
pragmatic study for business school. Uluslararasi Ogretim Dergisi /
International Journal of Instruction, 8, 3-16.

Luk, N. (2006). Cornerstones of Turkish education from the Ottoman to the
postrepublic Turkey: A history of English language teaching in Turkey.
(Unpublished doctoral dissertation). Indiana University of Pennsylvania, the
USA.

Lynch, B. K. (1996). Language program evaluation: Theory and practice.
Cambridge: CUP.

Marsh, C. J. (1997). Perspectives: Key concepts for understanding curriculum 1.
London: The Falmer Press.

Mersinligil, G. (2002). llkégretim dort ve besinci simiflarda uygulanan Ingilizce
dersi ogretim programmmin degerlendirilmesi. (Unpublished doctoral
dissertation). Firat University, Elaz1g.

Michaelis, J. U., Grossman, R.H., & Scott, L.F. (1975). New designs for elementary
curriculum and instruction (2" ed.). New York: McGraw-Hill.

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded
sourcebook (2™ ed.). Thousand Oaks, CA: Sage Publications.

Morris, L.L., & Fitz-Gibbon, C.T. (1978). How to measure program
implementation, Beverly Hills/London: Sage Publications.

Munby, J. (1978). Communicative syllabus design. Cambridge: Cambridge
University Press.

Murcia, C. M. (2001). Teaching English as a second or foreign language (3™ ed.).
Boston: Heinle & Heinle.

83



Nam, J. M. (2005). Perceptions of Korean college students and teachers about
communication-based English instruction: Evaluation of a college EFL
curriculum in South Korea (Unpublished doctoral dissertation). The Ohio
State University, Ohio.

Nunan, D. (1992). The learner-centered Curriculum: A study in second language
teaching. Cambridge University Press

Nunan, D. (2003). Practical English language teaching. New York: McGraw Hill.

Nunan, D. (2003). The impact of English as a global language on educational
policies and practices in the Asia-Pacific region. TESOL Quarterly, 37(4),
589- 613.

Oliva, P. F. (1992). Developing the Curriculum. Third Edition. New York, United
States of America: HarperCollins Publishers.

Olivia, F. P. (2001). Developing the curriculum. New York: Longman.

Oribabor, O. (2014). An Evaluation of the Current English Language Curriculum
in Nigerian Secondary Schools. Journal of Educational and Social
Research, 4(6).

Ornstein, A. C., & Hunkins, F. P. (1998). Curriculum: Foundations, principles,
and issues (3" ed.). Boston: Allyn & Bacon.

Ornstein, A. C., & Hunkins, F. P. (2004). Curriculum: Foundations principles
and issues. Englawood Cliffs, NJ, Prentice Hall.

Owston, R. (2008). Models and methods for evaluation. Handbook of Research on
Educational Communications and Technology, (3 ed.). 605-617.

Odemis, 1. S. (2018). The evaluation of English curriculum of a college using
context input process product (CIPP) model. (Unpublished doctoral
dissertation). Anadolu University, Turkey.

Ozkanal, U. (2009). The evaluation of English preparatory program of Eskisehir
Osmangazi University foreign languages department and a model proposal.
(Unpublished doctoral dissertation). Anadolu University, Turkey.

Oztiirk, G., & Giirbiiz, N. (2014). Speaking anxiety among Turkish EFL learners:

The case at a state university. Journal of Language and Linguistic Studies,
10(1), 1-17.

84



Patton, M. Q. (1987). How to use qualitative methods in evaluation. California:
Sage Publications

Payne, D. A. (1994). Designing educational project and program evaluations: A
practical overview based on research and experience. Boston: Kluwer
Academic Publishers.

Popham, W. J. (1993). Educational evaluation. Boston: Allyn and Bacon

Pratt, D. (1994). Curriculum planning: A handbook for professionals. Fort Worth:
Harcourt Brace College Publishers.

Réisdnen, C., & Fortanet-Gomez, 1. (2008). The state of ESP teaching and
learning in Western European higher education after Bologna. ESP in
European higher education, 11-51.

Ramsden, P. (1984). The context of learning. In F. Marton, D. Hounsell, & N.
Entwistle (Eds.), The experience of learning. Edinburgh: Scotish Academic
Press.

Richards, C. J., & Renandya, A. W. (2002). Methodology in language teaching:
An anthology of current practice. Cambridge: CUP.

Richards, J. C., & Rodgers, T. S. (2001). Approaches and methods in language
teaching. Cambridge: Cambridge University Press.

Robinson, P. C. (1991). ESP today: A practitioner's guide. New Y ork: Prentice
Hall.

Ross, M. E. (2010). Designing and Using Program Evaluation as a Tool for Reform.
Journal of Research on Leadership Education, 5(12), Retrieved August 7,
2019, from https://files.eric.ed.gov/fulltext/EJ913600.pdf.

Rossi, P. H., Freeman, H. E. & Lipsey, M. W. (1999). Evaluation: A systematic
approach (6™ ed.). Thousand Oaks: Sage Publications.

Royse, D., Thyer, B. A., Padgett, D. K., & Logan, T. K. (2006). Program
evaluation: An introduction (4" eds.). Belmont, CA: Brooks-Cole.

Saettler, P. (1990). The Evolution of American Educational Technology.
Englewood, Colorado: Libraries Unlimited, Inc., 350.

Savignon, S. J. (1983). Communicative competence: Theory and classroom
practice reading, Mass: Addison-Wesley.

85



Scriven, M. (1967). The methodology of evaluation. Washington, DC: American
Educational Research Association.

Scriven, M. (1991). Evaluation thesaurus (4" ed.). Newbury Park, CA: Sage.

Scriven, M. (1994). The duties of the teacher. Journal of Personnel Evaluation in
Education, 8(2), 151-184.

Seckin, H. (2011). Ilkogretim 4. sinif Ingilizce dersi 6gretim programina iliskin
dgretmen goriisleri. Uluslararasi Insan Bilimleri Dergisi, 8(2), 550-577.

Sert, N., Sarag, S. H., & Dagdeviren, G. (2013). English preparatory education
from pre-service teachers’ perspectives. Procedia-Social and Behavioral
Sciences, 70, 174-180.

Soontornwipast, K. (2008). An impact evaluation of a Masters TEFL Program
operating at a language institute in Thailand. (Unpublished doctoral
dissertation). Victoria University, Melbourne, Australia.

Strevens, P. (1988). ESP after twenty years: A re-appraisal. In M. Tickoo (Ed.),
ESP: State of the art. Singapore: SEAMEO Regional Language Centre.

Stufflebeam, D. L. (1971). The Relevance of the CIPP Evaluation Model for
Educational Accountability, Journal of Research and Development in
Education, 5(1), 19-25.

Stufflebeam, D. L. (2000). The CIPP model for evaluation. In T. Kellaghan & D. L
Stufflebeam (Eds). International handbook of educational evaluation, Part
1 (pp.31-62). Dordrecht: Kluwer Academic Publishers.

Stufflebeam D. L. (2001). Evaluation Models. San Francisco: Jossey Bass.

Stufflebeam, D. L. (2003). The CIPP model for evaluation. In D. L. Stufflebeam
& T. Kellaghan (Eds.). The international handbook of educational
evaluation (Chapter 2). Boston, MA: Kluwer Academic Publishers.

Stufflebeam, D. L., & Coryn, C. L. S. (2014). Evaluation theory, models, &
applications (2™ ed.). San Francisco, CA: Jossey-Bass.

Stufflebeam, D. L., Madaus, G. F., & Kellaghan, T. (2000). Evaluation models.
Viewpoints on educational and human services evaluation. Boston: Kluwer
Academic Publishers.

Stufflebeam, D. L., & Shinkfield, A. J. (1985). Systematic evaluation. Boston:
Kluwe-Nijhoff.

86



Stufflebeam, D. L., & Shinkfield, A. J. (2007). Evaluation theory, models, &
applications. San Francisco, CA: Jossey-Bass.

Stufflebeam, D. L., & Shinkfield, A. J. (2012). Teacher evaluation: Guide to
effective practice. Berlin, Germany: Springer Science & Business Media.

Taillefer, G. (2013). CLIL in higher education: the (perfect?) crossroads of ESP
and didactic reflection. ASp. la revue du GERAS (63), 31-53.

Tanner, D., & Tanner, L. N. (1980) Curriculum development. Theory into practice.
New York: Macmillian.

Tarnopolsky, O. (2013). Content-based Instruction, CLIL and Immersion in
teaching ESP at Tertiary Schools in Non-English Speaking Countries.
Journal of ELT and Applied Linguistic, 1(1), 1-11.

Thepraksa, J. (2017). A Survey Study of Awareness Towards English Pronunciation
Among Attendants in Thai Airways Company. (Unpublished master’s
thesis). Thammasat University, Bangkok.

Topkaya, E., & Kiigiik, O. (2010). An evaluation of 4" and 5™ grade English
language teaching program. Elementary Education Online, 9(1).

Tseng, K. H., Diez, C. R., Lou, S. J., Tsai, H. L., & Tsai, T. S. (2010). Using the
Context, Input, Process and Product model to assess an engineering

curriculum. World Transactions on Engineering and Technology
Education. (8).

Tung, F. (2010). Evaluation of an English language teaching program at a public
university using CIPP model (Unpublished master’s thesis). Middle East
Technical University, Ankara.

Tung, Y. (2009). An Evaluation of the English Language Teaching Program at
Atilim  University based on stakeholders’ perceptions: A case study
(Unpublished master’s thesis). Middle East Technical University, Ankara.

Turan, Y. (2016). Evaluation of aviation English program applied for 11"
graders by using Stufflebeam’s CIPP (context-input-process-product)
model (Unpublished master’s thesis). Eskisehir Osmangazi University,
Eskisehir.

Tyler, R.W. (1949). Basic principles of curriculum and instruction. Chicago: The
University of Chicago Press.

87



Virlan, A.Y. (2014). 4 case study: Evaluation of an English Speaking Skills
Course in a Public University Preparatory School Program via CIPP model
(Unpublished master’s thesis). Yeditepe University, Istanbul.

Wolf, RM. (1991). Tyler Evaluation Model. In A. Lewy (Ed.), The International
Encyclopedia of Curriculum. (pp. 411-413). Oxford: Pergamon Press.

Wood, L., & Davis, B. G. (1978). Designing and evaluating higher education
curricula. AAHE-ERIC/Higher Education Research Report, 8. Washington,
D. C.: The American Association for Higher Education.

Worthen, B. R., Sanders, J. R., & Fitzpatrick, J. L. (1997). Educational evaluation:
Alternative approaches and practical guidelines. (2™ ed.). White Plains,
NY: Longman.

Yanik, A. (2007). 4 study of English language curriculum implementation in 6™,
7" and 8" grades of public primary schools through teachers’ and students’
perceptions (Master’s thesis). Middle East Technical University, Ankara.

Yildiz, U. (2004). Evaluation of the Turkish Language Teaching Program for
foreigners at Minsk State Linguistic University in Belarus: A case study.
(Unpublished doctoral dissertation). Middle East Technical University,
Ankara.

Yurtseven, N., Altun, S., & Aydin, H. (2015). An analysis on motivational beliefs
of preparatory class students about learning English. The International
Journal of Educational Researchers, 6(1), 13-30.

Zhu, H. (2003). Globalization and new ELT challenges in China: An account of

the teaching of English and the kinds of English used in a vast, varied, and
rapidly changing society. English Today, 19,36 —41.

88



APPENDICES

APPENDIX A. APPROVAL OF METU HUMAN SUBJECTS ETHICS
COMMITTEE

LT A AL T b B 5 TTES i RIS E R
SPPLIED ETHIES POSEAAEN SIHTER

",l orTA ODGY TEKMIK UHIVEREITESI
F/ MIUOLE EAST TECHHRICAL BHIVERSITY

Liindi LTS AR BL L R T L
CRpEATY, Akl Y

T 4321
i sind
ey Byl
AR LT

Sy SEEIORLG SLILT
OB BAART 2017

Eanu: Dupedenoirma Sanucs

Gederan: 00T frcan Aragtirmefan €20 Kurulu {|8EK)
gk Ingan Arastemalan Ei# Kurula Sapuurusy

Eaym ProfDr. Cannet Engin DESIR;

Daniymantiging yoptgine plkse: Guang Sfrencs Cenila ALKUS' un *Tirk Have Karemy Senbersinesy
lemir Hoveolh Mesieh Fksedohufu S b Ik wabin s ferl Progromemie Ligalanan
daplice Brog CIPF Medel We Incefennmesd® baghkh sragtimmas: dnsan Arastoeban E1i Kuruly

tarafindan ifggun gidriiberek gere kol anay 200 T- BGT-038 probokod numarss e 28, 03,2007 51,05,2017
tarihler prasinda geped| lnok immre verBmeRin

Bilgiorindaa sayglermmia sunaren,

— Praf, br. Canan SUBiER
! Insan Asagnrmalan Chik Dunshs Baghan

"fll. AL }
II| . |"'PL ] f;{ﬂ\

Fraf. or) Mehme UTKU prof . fean soL
EaLk Uyesi g K i
= ]
1
|Ir L!lb| 5
. Lol
Praf. Dr. Ayhan Glirkllz DEAIR D Dr.\'{jur EEORDAKET {"[.}
MK Oyesi IAEE Urpesi
b i)
¥rc O, e KATGEN Frd. Do Or. Sewa SELG LK
BAER s |AES Uhesi

&9



O 15

RO BOLUM, ILGILI BOLUMLERI TEMSIL EDEN INSAN ARASTIRMALARI
ETIK ALT KURULU TARAFINDAN DOLDURULACAKTIR

Progokod Mo Ll :Ell%— N ,d—‘C-‘i__‘-/'-.f

IAEK DEGERLENIMEME S05UCU
Sayvim Hakeny,

Agugada yer alan Uiy seceschien bivinl isnrvlleyerek dogerlendirmenie tnmsarsluying Litlen
“Revizyos Gerekldir® ve “Het™ degerlendivmeberi in gorokB apiklnmolan yopme,

DeferkmSrma Tarihl: %FJ% AP
.I".ﬂsn}ﬂ'd:.' in preaske Lfdin. =2 i1

'glllnhu:ql. bir defisikiife gerek yokiur. Yerd oplamsisvgulama basfatlabiile,

T 1

: - i
1 Revigvon gereklidid |

O CetimuiEtl Eoatilsm. Pormea yoktur.
O citintlii K neibm Froomn eksiktir,
., Gerekgenizj n.:grul.l:lh alnrek b,;l.'l.|h}'|l1lui.' Pt
O Eatilem Sanresa Bilgilendimse Framu wokoar,
7 Katilen Banris Bilgilemlimme Fomeu chsikir.
Glenzkpeniz ayrinbih olorsk medtlmymgs o0 1o qicoes toin 104
& Rahnisardik kaynagr aolabifocek sondac'meddeler ya do prosedorier iperil rekmsd|r,
Cierekyeniz mynmt b olarsic sgskloyina: v tmEl 1 1T
O Diiger.

Grerslgeniz oynem |l ok wpklnyis . i

| O Ret
Ret parefoganial Ayrindit olarnkngklnyieaes v -

90



APPENDIX B. QUESTIONNAIRE FOR FIRST GRADE STUDENTS
CONDUCTED AT THE BEGINNING OF THE ACADEMIC YEAR

ANKET 50RULARI

Sevgili Ofrenciler,

Eu galizmanm amac, Tiirk Hava Kuromn Universitesi Izmir Havacilk hMeslek Yiksakolulu
8ivil Havaolk Ksbin Hizmetleri biliminde uygulansn Ingilizce dersleri programm
degerlendinme alizmas kapsaminds sérdy ve disincelerinizi slmakor. Asafide Ingilizce
darslarivle ilgili ifadaler ver almaktadr Anket somuglarmm safhkh olzbilmesi icin sarlan
dofra ve samimi olarsk vamitlamamz serekmektedit. Anket voluyla toplanan veriler sadece
bilimsel amach kullamilacaktr, Sorglara verdifiniz cevaplsr ve kigizal bilgllariniz kesinlikle

Fizhi mmizcaktr. Litfan tiim sorulara cevap vermeye Ozen S0StETniz

Iigi e vardimlznmz igin simdiden tesekdir sderiz.

CEMILE ALKUR
ODTT, Egitim Programlan ve Ofretdm Bolimi
Vitksek Lizans Ofrencisi
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1.KISISEL BILGILER
Cimsiyet: Eadm { % Erkek {3
Yas:
Siifimaz:
Mezun olunan bize tira: [ ) Meslek Lizesi
() Anadolu Lizesi
[ ) Sogyal Bilimler Lizesi
{ ) Fen Lizasi
{ ) Imam Hatip Lizesi
{ ) Diger

Kac vildir Ingilizce 6grenivorsunuz: { ) 1-3

( )45
()79
L pI0-12
Annenizin efiting durammu: Babamzin egitim duramu:
{ 7 Okurvazar dezil (1 Okaryazar degil
{ ) Ikokul mezunn { ) Ilkokoal mezumm
{ 3 Ortaoknl memam { ) Or=okul mezurn
{ }Lise mezunu { 3 Lizz memmn
{ } Universite mezunn { ) Universite mezumn
(yDiger { ) Diger
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2. Axamda okama, vazma, dinleme ve konnzma dil becerileri haklmda belirtilmiz olan ifadelers

me derece kathyorsanuz?

ORUMMA

Kahlivorom

3
Kararsizum

2
Kanlmryoru
(iF}

Kesinlilde

La

Ingilizes vazilnms bir meini okudozomda memin kommsann
anlavahilirim.

Ingilizcs yvazilnms bir memi okudozumda metimdeki sna Gkir
va vardumc: fikirleri bulsbilirin,

Ingilizca vazilnng bir metindeki anfamin bilmedizim
kalimalenn anlamlanm tahmin edebilivim.

Ingilizca bir metin okudugumda metin ile digili “Dogru-
Yanhs” sorulanna cevap versbilirim.

Ingilizcs bir metmdeki girg gelivme sonag bolimlerini ayurt
edebilirim.

Ingilizos bir metin ile ilzili cevabmda bilgi ve detay izteyen
ggrulara cevap vershilirim.

Ingilizcs bir memin igmdeki farkh parasraflar srasmdaic
anlam baglantinmy kavrayabiliring

Eklemek istedifiniz bagka bir gev varsa belirtiniz:

YAFMA

L r]

Eesinkilile

HEanhyorum

i
Kararsizum

1
Eanlouyorn
i}

Eesinkikle

L

Ingilizca olarsk vazacafim bir metin ifin, konwva wvzan bir
Ziris cimlasi vazabilirim.

Ingilizcs olarak bir metin yazarken ana fkrimi desteklean
varduno fikirleri kolayhkls vazahilinm.

Ingilizcs yazm vazarken konayva oygun bir spnup cimlesi
vazabilirim.

Ingilizca bir matin vazarken noktzlams igaretdering dofra bir
zekilde kullanshilirim.

Ingilizca olarak yazdiZnn metne uvenn bir bashk
alzbilirim.

Mletin igindeld Skirler arasindaki gecizi saZlamak igin uvgua
balaclar knllanabilirim

YazdiEim vazinn birbirini takiy eden paragrafian sranndaid
digiince gecizlering saglayabilirim.

Eklemek istedifiniz bagka bir sev varsa belirtiniz:
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DINLEME

Lradylevmrmm

4

Katilvorom

Kararsizum

2
Eatlouyornm

Kesinlikle

kn

Onceden kavdedilmis Ingilizce bir konnsmana dinledizimde
konusumm anlayabilirim_

itz vaze Ingilizee konusma vapan birind dinlediEmde
Eonuymanin konusunn anlayabilirin,

L

Ingilizce dnceden kavdedilmis bir komuzmay: dinlerken
Eonusmadakl vim detavian snlayvabilirim.

Ingilizce bir konusmada vurgulanan konulan anlavabilirim.

Ingtlizos bir konusmay dinlerken not alabilirim.

Ganelds Ingilizce bir konugma anlayabilmek icin bir
kereden fazls dinleme ihtivacs duyanm.

Yiiz vize yapilan Ingilizee bir kormsmayt dinlerken anlamum
biltmedifim kelitneleri not zlabifirim.

Ingilizce kaydedilmiz bir konngmay: dinlarken anlamom
bilmediZim kelimeleri not alabilirim.

Eklemek istedifiniz bagks bir gev varsa belirtiniz:

KONUSMA

ilale

katihvorum |

Kesi

4
Eanlyorum

Kararzizim

2
Eafillmivorn

ilale

Kesi

Bir kona haklomdald digincelarimi Ingilizce ofarak
kolayvidda ifads edebilirim.

Emf iginde kendimi Ingilizce olarak rahatlikls ifade
edebilirim .

L2

Smf dezimda Ingilizce konugulan bir crtamda kendimi
rahathikla ifads edebilirim.

Ingilizee bir divalog baslatp aktif bir sekilde devam

Zorulan sorya akicl bir Ingilizeeyls cevap verebilirom.
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6. Yeni ogrendizim kelimeleri Ingilizce konusmalarnmda
kallzrabilirin.

Ingilizca kopmgmannn dzha akice olmast igin baglag
lllanmaya dzen gdstaririm.

Eklemek istedifiniz baska bir sev varsa belirtniz:

DIL BiLGISI

1. TUygulanan Inzilizce mmifredan dil bilgizin etiili bir
sekilde &Eranmemizi sagiryor.

2. Eitaptaki ahgtmrmalann Ingilizee dil bilgizi Zraniminde
etkili aldufonu disiniyoram.

Kitaptaki ahyurmalara el olarak konn enlstmyndan sonra
kullzralan fotokopilerin Ingiliz dil bilgising SErenmemds
etkili oldufunn diginiyorm.

(EE)

3

Kararsizun

Kesinlikle

La

Eesinlille

Eafihryorum

Enafihmryornm

4. Kowulan pakistirmelk va da tekrar etmek amaglh sunfta
knllanlan online materyallerin (Fabant, Quizizs.. vb)
etkili oldugno ddgdniyerum.

5. FKoru anlatimindan sonrz pekigtinmek amach konu ile flgili
test chzmenin Ingilizca dil bilgisi d&reniminda faydals
oldogummn disimivorm.

§. Horu anlattnindan senrz konuyu anlamak igin bol bol
zhstrma gdzivaruz

Grerakli aldufundz derzlerde veterince konu tekran
vapiliyor.

Eklamek jatedifiniz bagka bir sev varsa belirtiniz:
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APPENDIX C. QUESTIONNAIRE FOR STUDENTS CONDUCTED AT
THE END OF THE ACADEMIC YEAR

ANKET S0RULARI

Sevgili Ofvenciler,

Eu galizmanm amacy, Tiirk Havs Huramn Universitesi Tomir Havacile haslek Viksakoluly
Sivil Havaolk Kabin Hizmetleri béliménde wuyzulansn Ingilizce dersleri programmn
degerlendinne calumas: kapsammnda zfrfs ve disincelerinizi slmaknr. Asagids Insilizce
derslarivle ilgili ifadaler yer almaktadir. Anket soruglarmm saghkh olzbilmesi icin, soralan
dofm ve samimi olarzk yamtlamamiz perelmektediv. Anket yoluyla toplanan verilsr zadece
bilimsel amach kullamlacaktr. Sorulara verdifiniz cevaplar ve kigizal bilgilariniz kesinlikle

gizh mmlacaktr. Liatfen tiim sornulara cevap vermeye Ozen g0Sermiz.

Itgi ve vardmlzrmz irin simdiden tesekldir ederiz.

CEMILE ALEUR
ODTT, Egitim Programlan ve Ofretim Bdlimii
Yilkesek Lizans O grencisi
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1 KISISEL BILGILER
Cimsiyer: Eadm { ) Erkek ()
Yas:
Sinifimiz:
Mezun olunan ke tira: { ) hsslek Lizeszi
({ ) Anadole Lizest
{ 3 Sosval Bilimler Lisesi
{ ) Fen Lizasi
( 3 Imam Hatip Lisesi
[ 3 Diger

Kac yildir Ingilizce Ggrenivorsunuz: { ) 1-3

R E ]
(378
[ }I0-12
Annenizin egitim durama: Babamzin efitim duramu:
{ ) Olorvazar degil {1 Oloaryazar dagil
{ )} Dokl meznnu (1 Ifcokon] memumm
{ ) Ortaokal memzm {3 Orizokul mazumn
{ } Lize mesunun { 7 Lize mezmm
{ ) Universite mezang () Universite mexsnng
()Difer { ) Diger
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1 Axamda okoma, varma, dinleme ve konusma dil becerileri halkmda belirtilmiz olan ifadelere

ne derece katbvorsonuz?

OREUMA

Eahlivoram

3
Kararsizom

]
K anlmryoru
(i}

Lablmivor |

Ingilizcs yazilnmg bir meini ckudozumda memin kormsana
znlavabilirim.

Ingilizcs yvazilnmg bir meini okudozomda metindeki sna Skir
va vardumc fikirdert bulzabilirin.

L

Ingilizca vazilnng bir metindeki anlamn bilmedizim
kalimelerin anlamlarin tzhmin adebilirim.

Ingilizca bir metin ckudugumda metin ile digili “Dogro-
Yanh:" sorelanna cevap verebilirim.

Ln

Ingilizes bir metimdeki girig gelisgme sonag bolimlering ayurt
edebilirim.

Ingilizea bir metin ile ilgili cevabmdz bilgi ve detay isteyen
ggrulara cevap vershilivim.

Ingilizes bir metnm icmdeki farkh parasryaflar arazmdaic
znlam haglantamy kavrayabiliring

Eklemek iztedifiniz bagka bir gev varsa belirtiniz:

YAFTMA

Kesinkikle

Lablrearmm |

Eanlivorum

a
Kararsizm

1
Eanlmiyorn
i1}

Eesinkilkle

I

Ingilizca olarak vazacafim bir metin icin, konwya wvzon bir
Firis ciimlasi vazabilirim.

Ingilizcs olarak bir metin vazarken sna fikrimi desteklayen
vardumo fikirleri kolayhkls vazahilirim.

Lia

Ingilizcs yaz vazarken konuya oy gum bir sonug cimlesi
vazabilirim.

Ingilizca bir metin vazarken noktzlams isaretlering dogra bir
zekilde kullanabilirim.

Ln

Ingilizca olarak yazdiZon metre uvznn bir baghk
ivalabilirim.

Mletin icindebd fkirler arasindaki gacizi saglamak igin uvgua
bagiaclar knllanabilirim

YazdiEim vaznn birbirini takip eden paragrafian arazndakd
digiince gerizlering saglayabilivim.

Eklemek istedifiniz bagka bir ey varsa belirtiniz:
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1. Umnceden kayvdedilmiz Inzilizce bir konuzman dinladizimde
konusurm anlayabilirim:
2. TYiz viza Ingilizce konusma vapan birini dinlsdifimde
konugmanin konnsanu anlayabilirom.
3. Ingilizce dnceden kavdedimis bir konasmay: dinlerken
konuymadaki tim detayian anlavabilirim.
4. Ingilizee bir konugmada vurgulansn konulan anlayehilirim.
5. Ingilizce bir konugimayl dinlerken not alabilirim,
6. Crenelde Inzilizce bir konnsmay anlayabilmek icin bir
kereden fazla dinleme ihtiyac duyanm.
7. Yiiz yize yapilan Ingilizee bir kommsmayt dinlerken anlamm
bilmedifim kelineeleri not slabilivim.
B, Ingilizce kaydedibmeg bir konuymay: dinlerken anlammm
bilmedifim kelimeleri not alabilirim.
Eklemek iztediZiniz bagka bir sav varsa belirtiniz:
g -]
=2 E| B| 5| #
w = B E -1 g H o ;
KONUSMA ‘= = ﬁ [ g o
i _E :: H ;; i
1. Bir komn hakkmdali digincelerimi Ingilizce olarak
kolavhikla ifade edebilirim,
2. Bouf iginde kendimi Ingilizce olarak rahathkla ifade
edebilirim .
3,  Smuf dinnda Ingilizce konuzulan bir ortamda kendimi
rahathila ifads edebilirim.
4. Ingilizee bir diyalog baslatyp aktif bir sakilde devam

[0

Zorulan sormaya aka bir Ingilizceyle cevap verebilirmm.
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§. Yeni ogrendifim kalimeleri Ingilizce konnsmalanmda
allznabilivim.

Ingilizce kermgmamn daka akic: olmas igin baglag
mllanmaya dzen gistaririm.

Eklemek istedifiniz bagka bir sev varsa belirtiniz:

DIL BiLGisI

3
Kararsizum

2

Eatilmivoram

Kesinlikle

Lat

Kesinlikle

Eatilrvorum
La

1. Uyegulanan Ingilizce mafredan dil bilgizini etiili bir
sekilde GEranmemizi saglrvor.

2. Hitaptaki ahstmmalann Ingilizce dil hilgizi ograniminde
etkili oldugnnu diginiyomm.

Kitaptaki ahyurmalara ek olarak kon enlatmmimdan sonra
Enllarilan fotakopilerin Ingiliz Ail bilzizing SEremmemds
etkili oldugnnn diginiyomnm.

[N}

4.  Fonulan pekistinmel va da tekrar etmek amagh simfia
knllamilan online matervallerin (Kalant, Quizizz. v
etkili oldufunn disiniyomm.

3. Koo anlattmindan sonra pekigtinmek amach kono ile d=ili
test pozmenin Ingilizce dil bilgisi direniminds faydal
oldugumy distmmivorume,

o

Eonu anlatmindan 2onra konuyu anlamak igin bol bol
zhstirma ¢ozIvaruz.

7. Gerskli oldufumds darzlerds veterince konu tekrar
vapiliyor.

Eklemek istedifiniz bagka bir sev varsa belirtiniz:
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MESLERT INGILIZCE

ilcle

Kaesi

Lanlhwormm |

Eatilryorum

Eararsizun

Eatlmiyornm

Kesil
Lka

Uygulanan Ingilizce mifredatimm beni donanimls ve
veterli bir sekilde meslak havatma hazarladiZmy
diginiyorm.

{ 2]

hleslagimle ilzili terimleri SErendifimi diziniyorom.

Sozld iletiyim ve konusmma hecerileri derslerinde
mezlagimle ilzili vagamma thtimali olan ve gerpsk
hazyatta vaganan birgok Jrnek dunumlar incelivanz.

Ingilizce mifredatinn meslegimde kullanacagmm dil
bilgisi vapilanm &renmemde etidli oldugumn
sivleyvebilirim.

hMeslak hayatimda ihtivag halinde Ingilizce vamlh
olarak kendimi dizgin bir eldlds ifade edebilirim.

Sozld iletizim ve konusma becerileri derslerinde
rrezlagimle ilzili dmek dunymlar fzerinden cok pratik
vaptiFimz icin, calismaya baslavinca bivle bir
durnmla karsilagmsam Ingilizeayi ededli bir gekilda
kullanabilecefimi diginiyorm.

=

hieslaki hayatta kullanmemiz gereloan dil hilgisi
vaptlarmn &grandin.

3. MMeslaki hayatta kullanmamiz gerelean tarimler:
ograndim.

2. Mleslaki hayatta kullanmamiz gerelen ifads tarzlanm
ograndim.

10, Meslak kayatmds kibar ve saymb bir sekilde bir
durimnw rahathkla ifade edebilivm.

11. Mleslsk hayatmda bir problemle Ingilizce konugarak

kolayhikla bag edebilir, cozim tulzbilirim:

Eklemak istadiZiniz bazka bir ey varsa helirtiniz-
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3_Azamda belirtitmis olan Inpilizce derslerinde kultamilan ders matervallerini Ingilizce G&renme
sirecine Latlas acizindan ne derece yeterli buluyersunaz?

DERS MATERYALLERI

Lyl

Oldukca veterli
4
Yererli
3
Kararsizum
2
Yetersiz

Col yetersiz

1. Drers kitaplan

2. Izitel materyaller (Dinlems CD Jgg, DVD Jgr . ovh.)

3. Gbrzel Materyaller (video vi..)

4. Il bilgizi materyalleri

5. Konugmaz becerizsing galigtirmeys vonelik
materyaller

4. Diinleme becerizing galistinmeys yinelik materyallsr

Olkurna becerizing geligtirmerye yonelik matervaller

E. Ginbik vagantiyla ilgili ¢egitli materyaller

Akadernik olarak geligimi amaclayan materyaller

)

Eklemek istediziniz baska bir sev varsa belirtiniz:

4. Azamvda belirtilen ders isleme yintemleri' etkinlikleri hangi sikhlla wygulanmalatadir?

YONTEM /ETKINLIK

Her zaman
4
Sk 51k
i
Eazen
2
Nadiren

OEratmen tarafindan kona anlatmmn

Baru-cevap

Ogrencilerin sumim yapmast

Proje caligmazy

Tariigma

Problem ¢dzme

Cmline rateryval kallammm (Fabant. Ouigizs. - vh.)
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Fool vapma

Eirevsel calisma

Esli palizma

Grup calizmas

Eevin firtman

Eklemek istedifiniz bagka bir 3ev varza belirtiniz:

& Azafida belirtilmis olan degerlendirme ifadelerine iliskin d@sinceleriniz nelerdir?

DEGERLENDIRME

L F]

ille

Kesi

Eatilrvorum

Eararsizim

Eanlnavoram

Kesinlikle

Smavlarm igerizi iglemen konularla ilzili

Tapilan kiza smavilar eksikierimi gdrmeme vardimey
oluyor.

Bmaviann zorhuk derecesinin seviyamizs wyguan
oldugum digindyenm.

Yapalan sinay sayisi yaterh boloyonum.

Arz smav, sz smav ve final smavlarmm her bivinin
derz geqme notana olan etidsinin adil eldugumn
di sy,

Eklemek istedifiniz bagks bir 2ev varza belirtiniz:

Anket sorulan bitmistir. Zaman avirdizinz icin tesekloir ederim.
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APPENDIX D. FOCUS GROUP INTERVIEW QUESTIONS FOR FIRST
GRADE STUDENTS CONDUCTED AT THE BEGINNING OF THE
ACADEMIC YEAR

Sevgili Ogrenciler,

Bu calismanin amaci, Tiirk Hava Kurumu Universitesi Izmir Havacilik Meslek
Yiiksekokulu Sivil Havacilik Kabin Hizmetleri bolimiinde uygulanan Ingilizce dersleri
programimi degerlendirme ¢alismasi kapsaminda goriis ve diisiincelerinizi almaktir. Bu
ama¢ dogrultusunda gergeklestirecek oldugumuz odak grup goriismesinde, verdiginiz
cevaplar arastirmaci tarafindan not alinacaktir. Elde edilen bilgilerin tamami bilimsel
amagla kullanilacak ve kimliginiz kesinlikle gizli tutulacaktir.

[lgi ve yardimlariniz igin simdiden tesekkiir ederiz.

) C]?MiLE ALKUR
ODTU, Egitim Programlar1 ve Ogretim Bolimii
Yiiksek Lisans Ogrencisi

1. Ingilizce dilinin 6nemi hakkinda ne diisiiniiyorsunuz? Mesleginiz igin Ingilizce dilinin
onemi nedir? Ingilizceyi mesleginizde ne kadar etkili kullanacaginizi diisiiniiyorsunuz?

2. Okulda Ingilizce derslerinden beklentileriniz neler?

3. Su an sahip oldugunuz ingilizce seviyenizin mesleginiz igin yeterli oldugunu
diisiiniiyor musunuz?

4. En ¢ok hangi dil becerisinde ya da becerilerinde (okuma-yazma-dinleme-konusma)
kendinize giiveniyorsunuz?

5. Su anki seviyenizi diigiindiigiiniizde en ¢ok hangi dil becerisinde ya da becerilerinde

(okuma-yazma-dinleme-konusma) yetersiz ve eksik oldugunuzu diisiinityorsunuz?
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APPENDIX E. FOCUS GROUP INTERVIEW QUESTIONS FOR FIRST
GRADE STUDENTS CONDUCTED AT THE END OF THE ACADEMIC
YEAR

Sevgili Ogrenciler,

Bu calismanin amaci, Tiirk Hava Kurumu Universitesi Izmir Havacilik Meslek
Yiiksekokulu Sivil Havacilik Kabin Hizmetleri bolimiinde uygulanan Ingilizce dersleri
programimi degerlendirme ¢alismasi kapsaminda goriis ve diisiincelerinizi almaktir. Bu
ama¢ dogrultusunda gergeklestirecek oldugumuz odak grup goriismesinde, verdiginiz
cevaplar arastirmaci tarafindan not alinacaktir. Elde edilen bilgilerin tamami bilimsel
amagla kullanilacak ve kimliginiz kesinlikle gizli tutulacaktir.

[lgi ve yardimlariniz igin simdiden tesekkiir ederiz.

) C]?MiLE ALKUR

ODTU, Egitim Programlar1 ve Ogretim Bolimii

Yiiksek Lisans Ogrencisi

1. Ingilizce dilinin 6nemi hakkinda ne diisiiniiyorsunuz? Mesleginiz i¢in Ingilizce dilinin
onemi nedir? Ingilizceyi mesleginizde ne kadar etkili kullanacaginizi diisiiniiyorsunuz?

2. Okulda ingilizce derslerinden beklentileriniz nelerdi? Uygulanan ingilizce miifredatt

beklentilerinizi ne 6lgiide ve hangi bakimlardan karsiladi ya da karsilayamadi?

3. Su an sahip oldugunuz Ingilizce seviyeniz ile donem basindaki seviyenizi
karsilagtirdiginizda ne disiiniiyorsunuz? Su anki seviyenizin mesleginiz yeterli
oldugunu diistintiyor musunuz?

4. Sene basinda en ¢ok hangi dil becerisinde ya da becerilerinde (okuma-yazma-dinleme-
konusma) kendinize giiveniyordunuz? Su an en ¢ok hangisine giiveniyorsunuz? En ¢ok
gelistirdiginizi diisindiigiiniiz dil becerisi hangisidir?

5. Su anki seviyenizi diistindiigiiniizde en ¢ok hangi dil becerisinde ya da becerilerinde
(okuma-yazma-dinleme-konusma) yetersiz ve eksik oldugunuzu diisiiniiyorsunuz?
Okula bagladiginizdaki seviyenizi diisiindiigiiniizde bu beceriyi gelistirebildiginiz mi?

6. 1 yil boyunca uygulanan Ingilizce miifredatini nasil degerlendirirsiniz?  Ozellikle
hangi agidan size nasil katki sagladigini diistiniiyorsunuz?

7. Okulda uygulanan Ingilizce miifredatina yonelik olumlu ya da olumsuz goriisleriniz

nelerdir?
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APPENDIX F. FOCUS GROUP INTERVIEW QUESTIONS FOR SECOND
GRADE STUDENTS CONDUCTED AT THE END OF THE ACADEMIC
YEAR

Sevgili Ogrenciler,

Bu calismanin amaci, Tirk Hava Kurumu Universitesi izmir Havacilik Meslek
Yiiksekokulu Sivil Havacilik Kabin Hizmetleri programinda uygulanan ingilizce dersleri
programii degerlendirme ¢alismasi kapsaminda goriis ve diisiincelerinizi almaktir. Bu
amag¢ dogrultusunda gergeklestirecek oldugumuz odak grup goriismesinde, verdiginiz
cevaplar arastirmaci tarafindan not alinacaktir. Elde edilen bilgilerin tamami bilimsel
amagla kullanilacak ve kimliginiz kesinlikle gizli tutulacaktir.

[lgi ve yardimlariniz igin simdiden tesekkiir ederiz.

) C]?MiLE ALKUR
ODTU, Egitim Programlar1 ve Ogretim Bolimii
Yiiksek Lisans Ogrencisi

1. Ingilizce dilinin 5nemi hakkinda ne diisiiniiyorsunuz? Mesleginiz igin Ingilizce dilinin
onemi nedir? Ingilizceyi mesleginizde ne kadar etkili kullanacaginiz: diisiiniiyorsunuz?
2. Okulda Ingilizce derslerinden beklentileriniz nelerdi? Uygulanan Ingilizce miifredat:

beklentilerinizi ne 6lgiide ve hangi bakimlardan karsiladi ya da karsilayamadi?

3. Su an sahip oldugunuz Ingilizce seviyeniz ile 2 yil &nceki seviyenizi
karsilastirdiginizda ne diisiiniiyorsunuz? Su anki seviyenizin mesleginiz igin yeterli
oldugunu diistiniiyor musunuz?

4. Okula ilk basladiginizda ¢ok hangi dil becerisinde ya da becerilerinde (okuma-yazma-
dinleme-konusma) kendinize giiveniyordunuz? Su an en ¢ok hangisine
giiveniyorsunuz? En ¢ok gelistirdiginizi diisiindiigiiniiz dil becerisi hangisidir?

5. Su anki seviyenizi diigiindiigiiniizde en ¢ok hangi dil becerisinde ya da becerilerinde
(okuma-yazma-dinleme-konugsma) yetersiz ve eksik oldugunuzu disiinityorsunuz?
Okula basladigimizdaki seviyenizi diisiindiigiiniizde bu beceriyi gelistirebildiginiz mi?

6. Uygulanan ingilizce miifredati, sizi mezun olduktan sonra ise alim siireglerinde
gerceklesecek olan Ingilizce test smnavina yeterince hazirladi mi1? Bu smavi
gegebileceginizi diisiiniiyor musunuz?

7. Uygulanan ingilizce miifredati, sizi mezun olduktan sonra ise alim siireglerinde
gergeklesecek olan Ingilizce miilakatina yeterince hazirladi m1? Bu smavi
gecgebileceginizi diistiniiyor musunuz?
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2 yil boyunca uygulanan ingilizce miifredatini nasil degerlendirirsiniz? Ozellikle hangi
acidan size nasil katki sagladigini diisiiniiyorsunuz?
Okulda uygulanan Ingilizce miifredatina yonelik olumlu ya da olumsuz elestiri ve

Onerilerinizi yazabilir misiniz?
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APPENDIX G. INTERVIEW QUESTIONS FOR INSTRUCTORS

Tarih:
Saat:

Sevgili Meslektasim,

Bu calismanin amaci, Tiirk Hava Kurumu Universitesi izmir Havacilik Meslek
Yiiksekokulu Sivil Havacilik Kabin Hizmetleri programinda uygulanan Ingilizce dersleri
programini degerlendirme ¢aligsmasi kapsaminda goriis ve diisiincelerinizi almaktir. Bu
amag¢ dogrultusunda gergeklestirecek oldugumuz odak grup goriismesinde, verdiginiz
cevaplar arastirmaci tarafindan not alinacaktir. Elde edilen bilgilerin tamami bilimsel
amagla kullanilacak ve kimliginiz kesinlikle gizli tutulacaktir.

Yardimlariniz i¢in ¢ok tesekkiir ederim.

) C]?MILE ALKUR
ODTU, Egitim Programlar1 ve Ogretim Bolimii
Yiiksek Lisans Ogrencisi

KISISEL BILGILER

Cinsiyet:  Kadin () Erkek ()
Mezun oldugunuz iiniversite ve fakiilte:
Kag yildir 6gretmenlik yapiyorsunuz:

Kag yildir bu kurumda gorev yapiyorsunuz:

PROGRAM SORULARI

1. Sizce Sivil Havacilk Kabin Hizmetleri Programi’nda uygulanan ingilizce
programinin amaglari nelerdir? Bu amaglara yeterince ulasiliyor mu? Neden?

2. Sizce programda okuma, yazma, dinleme ve konusma becerilerine ne derece 6nem
veriliyor? Ogrenciler kendilerini ne 6lgiide gelistirebiliyor? Neden?

3. Derslerinizde hangi yontemleri uyguluyorsunuz? Ders anlatimi, grup ve ikili
calisma yontemlerini ne siklikla uyguluyorsunuz?

4. Programi uygularken karsilastiginiz problemler nelerdir? Materyaller ve 6grenci
niteligini g6z Oniine alarak degerlendirebilir misiniz?

5. Kisa smav, vize ve final sinavlar1 hakkinda ne diistinityorsunuz? Yapilan sinavlari
nitelik ve nicelik bakimindan uygun buluyor musunuz?

6. Ingilizce programi ve uygulamalar1 hakkinda eklemek istediginiz baska bir seyler
var mi1? Neler?

Katildiginiz i¢in tesekkiir ederim.
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APPENDIX H. INTERVIEW QUESTIONS FOR FLIGHT ATTENDANTS

Tarih:
Saat:

Sevgili katilimer,

Bu calismanin amaci, Tirk Hava Kurumu Universitesi Izmir Havacilik Meslek

Yiiksekokulu Sivil Havacilik Kabin Hizmetleri programinda uygulanan ingilizce dersleri

programimi degerlendirme ¢alismasi kapsaminda goriis ve diisiincelerinizi almaktir. Bu

ama¢ dogrultusunda gergeklestirecek oldugumuz odak grup goriismesinde, verdiginiz

cevaplar arastirmaci tarafindan not alinacaktir. Elde edilen bilgilerin tamami bilimsel
amagla kullanilacak ve kimliginiz kesinlikle gizli tutulacaktir.

Yardimlariniz i¢in ¢ok tesekkiir ederim.

CEMILE ALKUR

ODTU, Egitim Programlar1 ve Ogretim Boliimii

Yiiksek Lisans Ogrencisi

KISISEL BILGILER

Cinsiyet: Kadin () Erkek ( )
Mezuniyet tarihi:

Mezun oldugunuz lise:

Liseden mezun oldugunuz boliim:

Kag yildir kabin memuru olarak ¢aligmaktasiniz:

PROGRAM SORULARI

1. Sizce Sivil Havacilik Kabin Hizmetleri Programi’nda uygulanan ingilizce programinin
amaglart nelerdir? Siz programin amaglarina ulastigini diisiinityor musunuz? Neden?

2. Sizce programda okuma, yazma, dinleme ve konusma becerilerine ne derece 6nem
veriliyordu? Ogrencilik dosnemizde, kendinizi ne 6lgiide gelistirebildiniz? Neden?

3. Derslerinizde hangi yontemler uygulaniyordu? Ders anlatimi, grup ve ikili ¢alisma
yontemleri ne siklikla uygulantyordu?

4. Ingilizce derslerinde ne gibi problemlerle karsilastyordunuz? Materyaller ve dgrenci
ve 6gretmen niteligini goz Oniine alarak degerlendirebilir misiniz?

5. Kisa simav, vize ve final smavlar1 hakkinda ne diisiiniiyorsunuz? Yapilan simavlari
nitelik ve nicelik bakimindan uygun buluyor muydunuz?

6. Kabin memurlugu igin ise alim siirecindeki ingilizce test ve miilakat smavlarini
diisiindiigiiniizde, okulda aldiginiz egitimin sizi bu sinavlara ne derece hazirladigini
diisiinityorsunuz? Nasil?

7. Meslek hayatmizda Ingilizcenin yeri ve onemini dikkate alarak, okulda aldiginiz
Ingilizce derslerinin size ne gibi katkilar1 oldugunu s6yleyebilirsiniz?
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8. Mesleginizde en gok hangi dil becerini kullantyorsunuz? Okulda uygulanan Ingilizce
programinda bu beceriye ne derece 6nem veriliyordu?

9. Ingilizce programi ve uygulamalari hakkinda eklemek istediginiz baska bir seyler var
mi1? Neler?

Katildiginiz i¢in tesekkiir ederim.
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APPENDIX I. INFORMED CONSENT FORM

ARASTIRMAYA GONULLU KATILIM FORMU

Bu arastirma, ODTU Egitim Programlari ve Ogretim Boliimii yiiksek lisans
ogrencilerinden CEMILE ALKUR tarafindan yiiriitiilmektedir. Bu form sizi arastirma
kosullart hakkinda bilgilendirmek i¢in hazirlanmistir.

Calismanin Amaci Nedir?

Arastirmanin  amaci, Tirk Hava Kurumu Universitesi Izmir Havacilk Meslek
Yiiksekokulu Sivil Havacilik Kabin Hizmetleri Boliimii'nde uygulanan ingilizce Dersleri
programinin etkililigini &grenciler, 6gretim iiyeleri (Ingilizce) ve mezunlarin bakis
agisindan, CIPP (baglam, girdi, siireg, iiriin) modelini kullanarak degerlendirmektir.

Bize Nasil Yardime1 Olmamz Isteyecegiz?

Arastirmaya katilmay1 kabul ederseniz, sizden beklenen, gériigme sirasinda size sorulacak
olan sorulari ictenlikle cevaplandirmanizdir. Bu ¢alismaya katilim ortalama olarak 20
dakika stirmektedir.

Sizden Topladigimiz Bilgileri Nasil Kullanacagiz?

Arastirmaya katiliminiz tamamen goniilliilik temelinde olmalidir. Goriisme sirasinda,
sizden kimlik veya kurum belirleyici hicbir bilgi istenmemektedir. Cevaplariniz tamamiyla
gizli tutulacak, sadece arastirmacilar tarafindan degerlendirilecektir. Katilimcilardan elde
edilecek bilgiler toplu halde degerlendirilecek ve bilimsel yayimlarda kullanilacaktir.
Sagladiginiz  veriler goniillii  katilim formlarinda toplanan kimlik bilgileri ile
eslestirilmeyecektir.

Katilmimizla ilgili bilmeniz gerekenler:

Caligsma, genel olarak kisisel rahatsizlik verecek sorular igermemektedir. Ancak, katilim
sirasinda sorulardan ya da herhangi baska bir nedenden &tiirii kendinizi rahatsiz
hissederseniz cevaplama isini yarida birakip ¢ikmakta serbestsiniz. Boyle bir durumda
calismay1 uygulayan kisiye, ¢calismadan ¢ikmak istediginizi s6ylemek yeterli olacaktir.

Arastirmayla ilgili daha fazla bilgi almak isterseniz:

Bu ¢alismaya katildiginiz i¢in simdiden tesekkiir ederiz. Caligma hakkinda daha fazla bilgi
almak icin Egitim Programlar1 ve Ogretim Boliimii 6grencilerinden Cemile Alkur ile
iletisim kurabilirsiniz. (E-posta: cemile.alkur@gmail.com)

Yukaridaki bilgileri okudum ve bu calismaya tamamen goniillii olarak katiliyorum.
(Formu doldurup imzaladiktan sonra uygulayiciya geri veriniz).

Ad-Soyad Tarih Imza
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APPENDIX J. TURKISH SUMMARY / TURKCE OZET

TURKIYE’DE BiR HAVACILIK MESLEK YUKSEKOKULU’NDA
SiVIL HAVACILIK KABIN HiZMETLERi PROGRAMI’NDA
UYGULANAN INGILiZ DiLi PROGRAMININ DEGERLENDIRILMESI

1. GIRIS

Modern ¢agin gerekliliklerini yerine getirmenin 6nemi diisiliniildiigiinde, i¢inde
oldugumuz 21. yiizyilda, insanlarin Ingilizce dilinin yetkin kullanicilari olmasi
beklenmektedir. Kachru ve Smith (2009) uluslarin Ingilizceyi uluslararas ticareti,
is imkanlarini1 ve ekonomiyi genisletmek i¢in kullanilan bir dil olarak kullanmaya
ihtiya¢  duyduklarmi  belirtmislerdir. Ingiliz Dilinin egitimdeki 6nemi
diistiniildiigiinde, bir¢ok iilkenin yabanci dil olarak Ingilizce 6gretimine artan
sekilde 6nem verdigi goriilmektedir. Aym sekilde, Nunan (2003) Ingilizce’ nin ayirt
edici roliintin okullardaki miifredatta yabanci dil olarak da tercih edildiginin ortaya
ciktigini ifade etmistir. Sonug olarak, iilkeler okullarindaki miifredatta yabanci dil
olarak Ingilizce’ ye daha ¢ok yer ve nem vermislerdir. Diger alanlardaki 6neminin
yan sira Ingilizce uluslararasi alanda havaciligin resmi dilidir. Bu nedenle havacilik
sektoriinde galigmak {izere yetistirilen personelin Ingilizceyi giinliik islerini
yuriitmek tizere etkili olarak kullanmalar1 beklenmektedir. Bu durumda bu
personeli yetistiren okullarin Ingilizce dil egitimi verdikleri programlarimin iyi

tasarlanmis ve uygulanmis olmasi beklenir.

Daloglu (1996)’na gore, etkili ve nitelikli dil egitimi verilebilmesi i¢in en temel
gerekliliklerden biri, programin amagclarinin net bir sekilde belirlenmis olmasidir.
Amaglar belirtilmis olsun ki, daha sonrasinda bu hedeflerin ne kadar etkili bir

sekilde gerceklestirilip gerceklestirilemedigi incelenebilsin. Bu yiizden, daha iyi
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sonuclar elde edebilmek i¢in program gelistirme ve program degerlendirme

calismalar1 6nem arz etmektedir.

1.1 Calismanin Amaci

Bu calismanin temel amaci Izmir Havacilik Meslek Yiiksekokulu Sivil Havacilik
Kabin Hizmetleri Programi’nda uygulanan Ingiliz Dili programmin etkililigini
degerlendirmektir. Bu amagla, Stufflebeam (1971) tarafindan gelistirilen Baglam-
Girdi-Siire¢-Uriin (CIPP) degerlendirme modeli kullanilmistir. Bu model, yabanci
dil 6gretim programlarinda uygulanabilir olmasi ve baglam, girdi, siire¢ ve ¢ikti
olmak tizere uygulanan egitim programinin farkl: siirecleriyle ilgili degerlendirme
tiplerini icermesi sebebiyle tercih edilmistir (Odemis, 2018). Calismaya 6grenciler,
Ingilizce derslerini veren 6gretim gorevlileri ve Sivil Havacilik Kabin Hizmetleri
Programi’ndan mezun olan kabin memurlar1 katki saglamistir. Katilimcilardan,
Ogretim materyalleri, 6gretim yontemleri, derslerde yapilan etkinlikler ve 6grenci
basarisinin degerlendirilmesi ile ilgili goriislerini belirtmeleri rica edilmistir. Bunun
yani sira; 0grencilerin okuma, yazma, dinleme ve konusma dil becerileri; mesleki
Ingilizce ve Ingilizce dil bilgisinde kendilerini ne kadar yeterli goriip gérmedikleri
tizerine algilar1 de bu ¢alismada incelenmistir. Sonug olarak; arastirmacinin amaci,
Sivil Havacilik Kabin Hizmetleri Programi’nda uygulanan Ingilizce Dili
programinin etkililigini 6grencilerin, 6gretim gorevlilerinin ve kabin memurlarinin

bakis acisindan degerlendirip, programin gelistirilmesi igin 6neri saglamaktir.

1.2 Cahsmanin Onemi

Alan yazinda 6nerildigi tizere, okullarda nitelikli ve etkili bir dil egitimi sunulmasi
icin net olarak belirlenmis programlara ihtiya¢ vardir (Daloglu, 1996). Yabanci dil

Ogretiminde hedeflenen sonuglara ulasilabilmesi i¢in Oncelikle ihtiyacin dogru

tespit edilmis olmasi, ihtiyaglar dikkate alinarak yapilan planlamanin etkin bir
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sekilde uygulanmasi ve programdan elde edilen iirtinlerin degerlendirilmesi

gerekmektedir (Odemis, 2018).

Havacilik dilinin Ingiliz Dili olmasi sebebiyle, kabin memurlarinin Ingiliz Dili’nin
yetkin kullanicilar1 olmalar1 gerekmektedir. Ciinkii, kabin memurlarindan bir ugus
sirasinda karsilastiklar1 problemleri ¢dzmek igin, Ingilizce Dili’ni etkili, akic1 ve
anlagilir bir sekilde kullanmalar1 beklenir. Bu, ugusun emniyetli ve giivenli bir
sekilde gerceklestirilmesi i¢in énemli bir husustur. Ayrica, kabin memurlari Ingiliz
Dili’ni meslektaslari, kaptanlar, yardimci pilotlar, gerektiginde hava trafik
kontrol6rleri ve yolcularla iletisim kurmak i¢in kullanirlar. Kabin memurlariin en
onemli gorevleri emniyet ve asayisi saglamak oldugundan anlasilir bir iletisim

kurmak biiyiik 6nem tagir.

Ayrica, Sivil Havacilik Kabin Hizmetleri Programi’nda uygulanan Ingiliz Dili
Egitimi Programi’nda Havacilik Ingilizcesinin de ogrencilere 6gretilmesi
amaclanmistir. Bu sebeple; bu ¢alisma Ozel Amaca Yénelik (Havacilik) Ingilizce
bakimindan da onem arz etmektedir. Hutchinson ve Waters (1987, p.8) “Bana
neden Ingilizceye ihtiya¢ duydugunu soyle, ben sana ihtiyacin olan Ingilizceyi
s6yleyeyim.” ciimlesiyle Ozel Amaca Yonelik Ingilizce’nin 6nemini vurgulamustir.
Turan (2016) da genel Ingilizce programlarindan farkli olarak, Ozel Amaca Yonelik
Ingilizce programlarmin; 6grenenlerin belirli bir alandaki 6grenme ihtiyaglarini
belirli bir siirede karsilayacak sekilde tasarlanmasi gerektigi goriisiindedir. Ayrica,
program gelistiricileri, 6grenenlerin iletisim becerilerinin gelistirilmesi ve meslek
alaninda 6zellikle daha fazla ihtiya¢ duyacaklari dil becerilerine odaklanilmasi gibi

Olctitleri de g6z oniine almalidirlar (Liton, 2015).

Belirtilen sebeplerle, bu c¢alisma Ingilizcenin uluslararas1 iletisim dili olarak
kullanildigi Havacilik alaninda hizmet verecek personeli yetistiren egitim
kurumlarina, bu kurumlarda gorev yapan idareci ve Ogretmenlere, program

gelistiricilere kaliteli bir egitim planlamasinin yapilabilmesi i¢in alan yazina katki
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saglamaktadir. Calismanin sonuclari dikkate alinarak bir egitim planlamasi
yapilabilir ve basta ders kitaplar1 olmak tizere diger egitim yardimci materyallerinin
bu dogrultuda belirlemesi programin amacina ulagmasina yardimci olabilir (Turan,
2016). Ozel Amaca Yonelik Ingilizce, Ingiliz Dili’nin ogretilecegi ogretim
yontemlerinin, kullanilan 6gretim materyallerinin ve Ogretilmesi hedeflenen
icerigin siirlarim cizer. Bu calisma Izmir Havacilik Meslek Yiiksekokulu’ndaki
Sivil Havacilik Kabin Hizmetleri Programi’nda uygulanan mevcut Ingilizce egitimi
programinin etkililigini arastirmak icin yiiriitiilmiistiir. Uygulanan Ingiliz Dili
programinin gii¢lii ve zayif yonleri dgrencilerin, 6gretim gorevlilerinin ve kabin
memurlarinin  bakis  acisindan  belirlenmistir.  Alan-yazin  gdz  Oniinde
bulunduruldugunda, Sivil Havacilik Kabin Hizmetleri Programi’nda uygulanan
Ingilizce  programinmn  etkililigini  degerlendiren ¢ok fazla  ¢alisma
bulunmamaktadir. Bu nedenle, bu ¢alismanin sonuglart alan-yazina katki
saglayabilir. Cronbach (1963) program gelistirmede karar vermeye yol gosterebilen
verilerin toplanmasina, program degerlendirme siirecinde odaklanilmasi gerektigini
diistiniir. Ozetle, yetkililer, program gelistirme uzmanlar1 ve 6gretim gorevlileri bu
calismada elde edilen bulgular1 dikkate alarak, 6grencilerin donanimli birer kabin
memuru olarak yetistirilmesi amacma hizmet edecek uygun bir Ingiliz Dili

programu gelistirebilir, ya da uygulanan programda baz1 degislikler yapabilirler.

1.3 Smmirhiliklar

Bu calisma Izmir Havacilik Meslek Yiiksekokulu Sivil Havacilik Kabin Hizmetleri
Programi’na kayitli olan &grencilerin goriisleri ile smirlidir. Calisma bagska
tiniversitelerde de tekrarlanarak, daha genis katilimer kitlesi saglanabilirdi. Ayrica
anket, odak grup goriismeleri ve bireysel goriismeler yoluyla veriler, ayni okulda
ogretim gorevlisi (Ingilizce) olarak calisan, arastirmacinin kendisi tarafindan
toplanmigtir.  Bu  durum, katilimcilarin  kendilerini  yeterince  §zgiir

hissetmemelerine yol agmis olabilir.
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2. YONTEM

Bu calismada Izmir Havacilik Melek Yiiksekokulu’ndaki Sivil Havacilik Kabin
Hizmetleri Programi’ndaki Ingiliz Dili Programi’nin etkililigi, Stufflebeam (1971)
tarafindan gelistirilen CIPP degerlendirme modeli kullanilarak degerlendirilmistir.
Bu calismada kullanilan arastirma modeli g¢ercevesinde, arastirma siirecinde

asagidaki sorulara yanit aranmistir.

Baglam degerlendirilmesi boyutu ile ilgili arastirma sorulari:
1. Ingiliz Dili Programi nasil bir egitim ortaminda uygulanmaktadir?
2. Fiziksel ¢evre Ingiliz Dili Programi’nin amacina hizmet etmek igin uygun

mudur?

Girdi degerlendirilmesi boyutu ile ilgili arastirma sorulart:
1. Ogrenci ve &gretmen katilimcilarin ozellikleri (yas, cinsiyet, Ingilizce
yeterlilik seviyeleri...vb.) nelerdir?
2. Dort dil becerisine verilen énemin derecesi ile ilgili 6grencilerin algilar
nelerdir?

3. Ingiliz Dili Programi kapsaminda verilen derslerin amaglari nelerdir?

Stire¢ degerlendirilmesi boyutu ile ilgili arastirma sorulart:

1. Ogrenci, ogretmen ve kabin memurlarmin bakis acisindan, 6gretim
materyalleri ne derece yeterlidir?

2. Ogrenci, 6gretmen ve kabin memurlarinin bakis agisindan, derslerde gesitli
ogretim yontemleri ve etkinlikleri ne siklikla uygulanmaktadir?

3. Ogrenci, Ogretmen ve kabin memurlarmin bakis agisindan, derslerin
degerlendirilmesi nasil gergeklestirilir?

4. Ingiliz Dili Program1’nin uygulanmasi siirecinde karsilasilan sorunlu kisimlar

ile ilgili 6gretmenlerin algilar1 nelerdir?
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Uriin degerlendirilmesi boyutu ile ilgili arastirma sorular:
1. Ingiliz Dili Programi’min etkililigi ile ilgili kabin memurlarinin algilari
nelerdir?
2. Ogrencilerin dort dil becerisindeki basarilar1 nelerdir?
3. Kabin memurlari bir havayolu sirketinde ¢alismaya basladiklar1 zaman, Ingiliz
Dili Programi onlarin ihtiyag¢larini ne derece karsilar?
4. Kabin memurlarmin bir ugus sirasinda en ¢ok kullandiklar1 dil becerisi

hangisidir?

Belirtilen arastirma sorularma cevap bulmak amaciyla, iki Ingilizce 6gretim
gorevlisinin, programdan mezun olan bes kabin memurunun, kirk {i¢ birinci sinif
ve yirmi ikinci sinif 6grencisinin goriisleri incelenmistir. Aragtirmaci hem nicel
hem de nitel veriler toplamistir. Nicel veriler 6grencilerden 6z bildirim anketleriyle,
nitel veriler ise 6grencilerle gergeklestirilen odak grup goriismeleriyle toplanmuistir.
Ek olarak, kabin memurlar1 ve Ingilizce 6gretim gorevlileriyle de bireysel
goriismeler gerceklestirilmistir. Ayrica, Ingiliz Dili Programu ile ilgili daha detayl

veriler elde etmek i¢in yazili belgeler incelenmistir.

Nicel veri toplama yontemleri ile toplanan verileri analiz etmek i¢in betimleyici
analiz ylriitiilmistiir. Nitel veri toplama yontemleri ile toplanan verileri analiz

etmek icin ise igerik analizi yapilmistir.

Kirk {i¢ii birinci sinif ve yirmisi ikinci sinif olmak iizere toplamda altmus {i¢ Sivil
Havacilik Kabin Hizmetleri Programi 6grencisi ¢calismada yer almistir. Bunun yani
sira, iki Ingilizce 6gretim gorevlisi ve bes kabin memuru da c¢alismaya katki

saglamistir.

Nitel ve nicel veri toplama araclar1 arastirmaci tarafindan gelistirilmis ve ODTU
Etik Kurulu’na gonderilmistir. Veri toplama araglar1, 2017 Mart tarihinde ODTU

Etik Kurulu tarafindan onaylanmistir. Daha sonra ise arastirmaci kurum yonetimine
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bilgi verip izin aldiktan sonra veri toplamaya baslamistir. Ayrica, veri toplamaya
baslamadan 6nce katilimeilar bilgilendirilmis ve goniillii katilim formu araciligiyla

onlardan da izin alinmigtir.

2018-2019 akademik yilinda Sivil Havacilik Kabin Hizmetleri Programin’ a kayitl
olan biitiin birinci ve ikinci siif 6grencilerine anket uygulanmistir. Ek olarak,
goniillii  olarak katilmak isteyen Ogrencilerle bes odak grup gortismesi
gergeklestirilmistir. Her odak grup gorlismesine alti 6grenci katilim saglamustir.
Gortismeler aragtirmaci tarafindan gergeklestirilmis ve her bir odak grup gériismesi

yaklagik on bes dakikada stirmiistir.

Ingilizce dgretim gorevlileri ile gerceklestirilen bireysel gériismeler ise Nisan ay1
icerisinde yapilmistir. Son olarak, kabin memurlari ile olan goériismeler Subat ay1

ve Mart ayinda gergeklestirilmistir.

3. VERIi ANALIiZi

Nicel verileri analiz etmek icin betimleyici istatistik yontemi kullanilmugtir.
Anketler araciligiyla toplanan veriler, SPSS 15.0 programi kullanilarak analiz
edilmistir. Ogrenci cevaplarinin frekans dagilimlari, ortalama ve standart sapma
degerleri tablolarda gosterilmistir. Odak grup goriismeleri ve bireysel
gorlismelerden elde edilen verilerin sonuglari, anket sonuglariyla iliskili olarak

gerekli yerlerde belirtilmistir.

4. BULGULAR

Ogrencilerden, 6gretmenlerden ve kabin memurlarindan toplanan veriler analiz
edildiginde, elde edilen bulgular Sivil Havacilik Kabin Hizmetleri Programi’nda
uygulanan Ingiliz Dili Programi’nmn amaglarinin agik bir sekilde belirtildigini

gostermistir. Ingilizce Yazma Becerileri dersleri hari¢, Ingiliz Dili Programi
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kapsaminda yer alan derslerde kullanilan materyallerin ve yapilan etkinliklerin,
belirlenen amaglara hizmet ettigi sonucuna varilmistir. Ders programinda Ingilizce
Yazma Becerileri I ve II derslerinin, Ogrencilerin yazma becerilerinin
gelistirilmesini amagladig1 belirtilmistir. Ancak, toplanan veriler, bu iki dersin
aslinda Ingilizce dil bilgisi konularini pekistirilmesi amaciyla islendigini ortaya
koymustur. Bu derslerde 6grenciler mesleki Ingilizce derslerinde 6grendikleri dil
bilgisi konulariyla ilgili test ¢6zmektedirler. Diger dersler i¢in ise bdyle bir durum
s6z konusu degildir. Derslerin igerigi ve islenis sekli derslerin amacina hizmet
etmektedir. Ozellikle Ingilizce dil bilgisi ve Ingilizce okuma becerileri derslerinde
kullanilan materyaller katilimcilar tarafindan yeterli bulunmustur. Ingilizce Okuma
Becerileri derslerinde kullanilan ders materyalleri en yeterli materyaller olarak

belirtilmistir.

Calismanin sonuglar1 dgrencilerin, dgretim gorevlilerin ve kabin memurlarinin
siniflardaki teknik arag-gereglerden olduk¢a memnun oldugunu ortaya koymustur.
Her simnifta bir projektor, bir masatistii bilgisayar, bir ¢ift hoparlér gibi derslerde
gerekli olabilecek ekipmanlar mevcuttur. Fakat, 6gretmenler zayif internet
baglantisinin ¢evrimici etkinlikler esnasinda dersin akisini  boldigiini  ve
ogrencilerin dikkatinin dagilmasina sebep oldugunu belirtmislerdir. Ogrencilerin
internet yoluyla katilim saglamalari gereken c¢evrimigi etkinliklerin 6zellikle
Ingilizce dil bilgisi konularini ve kelime bilgisini pekistirmek amaciyla derslerde
stk stk kullanildigi, bu nedenle zayif internet baglantisinin bu etkinliklerin
yapilmasinda sorun yarattigi ortaya ¢ikmustir.

Ogretim yontemleri bakimindan, Ingilizce dil bilgisinin genellikle gretim gorevlisi
tarafindan konu anlatim1 yapilarak 6gretildigi sonucuna varilmistir. Ayrica, soru-
cevap ve miinazara yontemleri de derslerde en ¢ok kullanilan 6gretim ydntemleri
arasindadir. Derslerde yapilan etkinlikler bakimindan ise, 6grencilerin sik sik
cevrimici etkinlikler yaptigi ortaya cikmistir. Ayrica hem Ogrenciler hem
ogretmenler ikili ¢alisma ve grup ¢alismalarinin Ingilizce Sozlii Iletisim Becerileri

ve Ingilizce Konusma Becerileri derslerinde sik sik kullanildigini belirtmislerdir.
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Ogrencilerden anket yoluyla elde edilen veriler betimleyici istatistik yontemiyle
analiz edildiginde, birinci smif 6grencilerinin Ingilizce okuma ve Ingilizce
konusma becerilerindeki yeterliliklerinde y1l boyunca artis oldugu ortaya ¢ikmustir.
Ayrica, 6grencilerin okuma becerilerindeki yeterliliklerinin dinleme ve konugma
becerilerindeki yeterliliklerinden oldukg¢a yiiksek oldugu sonucuna varilmistir.
Ogrenciler Ingilizce yazma becerisinde kendilerini oldukca yetersiz gordiiklerini

belirtmislerdir.

Dart dil becerisine ek olarak, Ingilizce dil bilgisi ve mesleki Ingilizce béliimleri i¢in
de betimleyici istatistik yontemi kullanilmistir. Sonuglar, oldukc¢a yiiksek oranda
ogrencinin, her iki 6gretim gorevlilerinin ve tiim kabin memurlarinin Ingiliz Dili
programiin Ingilizce dil bilgisini etkili bir sekilde 6grettigi konusunda hemfikir
oldugunu gostermistir. Ayrica katilimcilar, Ingilizce dil bilgisi 6gretiminin ¢ok
fazla ¢alisma kagidi ve ¢evrimigi etkinliklerle de desteklendigini belirtmislerdir.
Ingiliz Dili programi, kabin memurlar i¢in mesleki Ingilizce dgretiminde de bircok

katilimci tarafindan etkili bulunmustur.

Sonuglar, Mesleki Ingilizce bakimindan, programin amaglarina biiyiik ol¢iide
ulastigini gostermistir. Program, havacilik terminolojisini 6gretiminde basarili
bulunmustur. Ek olarak, katilimcilar, derslerde, kabin memurlarini mesleki hayata
hazirlamak amaciyla ugus esnasinda gergeklesmesi muhtemel bircok durumun
incelendigini belirtmislerdir. Ayn1 sekilde, 6grencilerin bir¢ogu ugus sirasinda
karsilasabilecekleri herhangi bir problemle ilgilenme konusunda gerekli bilgi ve
gitivene sahip olduklarini belirtmislerdir. Ayn1 zamanda, 6grenciler yolcularla ve
diger kabin gorevlileriyle iletisim kurmak igin Ingiliz Dilini etkili bir sekilde
kullanabileceklerini  belirtmislerdir. Bu sonuglar, uygulanan Ingiliz Dili
programinin Kabin Memurlar1 i¢in Ingilizce 6gretiminde hedeflerine ulastiginm
gostermistir. Ancak, katilimeilar Ingilizce konusma becerisini gelistirmeye yonelik

etkinliklere daha fazla yer verilmesi gerektigini belirtmislerdir.
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Elde edilen veriler, katilimlarin derslerin degerlendirilmesi ile ilgili gériislerini de
icermektedir. Ogrencilerin bircogu, biitiin kabin memurlar1 ve 6gretim gérevlileri,
ders degerlendirmesinin adaletli oldugunu belirtmislerdir. Ayrica, sonuglar, smav

iceriklerinin ders igeriklerini yansittigin1 desteklemektedir.

Bes kabin memuruyla gerceklestirilen bireysel goriismeler sonucunda, konusma
becerisinin profesyonel hayatta en sik kullanilan dil beceri oldugunu ortaya
cikmigtir. Aksine, katilimcilar yazma becerilerinin en az siklikla kullanilan dil
beceri oldugunu belirtmiglerdir. Bu bulgu, Kaygan (2005)’in askeri pilotlarla
yaptigr calismanin sonuglartyla benzerlik gostermektedir. Bu c¢alismada,
katilimeilarin %62,2°si konusma becerilerinin, %48.,9’u dinleme becerilerinin,
%37,8’1 okuma becerilerinin, %17,8’1 ise yazma becerilerinin en 6nemli dil becerisi

oldugunu diistindiiklerini belirtmislerdir.

Son olarak, kabin memurlar1 ise alim siirecinde test ¢ézme ve konusma
becerilerinin ¢ok onemli oldugunu vurgulamislardir. Ciinkii biitin havayolu
sirketleri, kabin memuru adaylarma ilk olarak bir Ingilizce ¢oktan segmeli smav

uygulamakta ve basarili olan adaylar ile Ingilizce dilinde gériisme yapmaktadirlar.

5. TARTISMA, SONUCLAR VE ONERILER

Bu calisma, bir Havacilik Meslek Yiiksekokulu’'nda Sivil Havacilik Kabin
Hizmetleri Programi’nda uygulanan Ingiliz Dili programini degerlendirme
calismasidir. Ingilizce dilini etkili bir sekilde kullanabilen kabin memuru
yetistirmeyi amaglayan bu program, Ozel Amaca Yonelik Ingilizce &gretimi
acisindan da 6nem arz etmektedir. Bu program degerlendirme ¢alismasi, iki yillik
bir siire icerisinde yogun Ingilizce egitimi veren bir meslek yiiksekokulunda
gergeklestirildigi i¢in, diger program degerlendirme c¢alismalarindan farklilik

gostermektedir (Odemis, 2018).
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5.1 Baglam Degerlendirmeye Iliskin Sonuclar

Sivil Havacilik Kabin Hizmetleri Programi’nda uygulanan Ingiliz Dili programi
CIPP degerlendirme modelinin ilk 6gesi olan baglam degerlendirme kapsaminda
incelendiginde, 6gretmen, 6grenci ve kabin memurlarinin goriislerinin birbirleriyle
paralellik gosterdigi goriilmektedir. Programin uygulandigi fiziksel ortam, siniflar,
okul ve okulun bulundugu sehir ile ilgili elde edilen veriler incelendiginde,
siniflarin Ingilizce Dilinin 6gretilmesi i¢in uygun oldugu sonucuna varilmis; ancak
zayif internet baglantisinin bazi etkinliklerin akisini olumsuz yonde etkiledigi
belirtilmistir. Okulda bulunan kiitiiphanede dgrencilerin Ingilizce yazilmis okuma

kitaplarina erigsebilmeleri miimkiindiir.

Okulda bulunan bilgisayar laboratuvarinin Ingilizce dilinin 6gretilmesi amaciyla
Ogretmenler ve 6grenciler tarafindan kullanilmadigi sonucuna varilmigtir. Ancak
Ogretim gorevlileri, bilgisayarlara gerekli programlar yiiklendiginde ve hoparl6r
gibi bazi materyaller temin edildiginde, bilgisayar laboratuvarindaki bilgisayarlarin
cesitli dil becerilerini, Ozellikle dinleme dil becerisini, gelistirmek amaciyla
kullanilabilecegi belirtmislerdir. Buna ek olarak, havayolu sirketleri tarafindan
yapilan ¢coktan se¢meli sinavlara hazirlanmak i¢in de 6grencilerin bu bilgisayarlari

kullanabilecekleri belirtilmistir.

Ayrica, Ingiliz Dili programmnin uygulandigi havacilik meslek yiiksekokulunun
bulundugu sehir olan Izmir’in Selguk il¢esi de baglam kapsaminda incelenmistir.
Selguk sehri turistik bir sehir olmasi nedeniyle 6grencilere ¢esitli tilkelerden gelen
kisilerle tanisma ve Ingilizce aracilifiyla iletisim kurma firsat: sunmaktadir. Diger
taraftan, ¢ok kiiclik bir sehir olmast ve 6grenciler i¢in konaklama se¢eneklerinin
cok kisitli olmasi yiiziinden bircok 6grenci Izmir ve Aydin’da yasamay: tercih
etmektedir. Bu durumun, ogrencilerin verilen grup O6devlerine katilmalarini

zorlastiran bir durum oldugu sonucuna varilmistir.
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5.2 Girdi Degerlendirmeye Iliskin Sonuclar

CIPP degerlendirme modelinin ikinci gesi olan girdi boyutu ile ilgili olarak, ingiliz
Dili programi kapsaminda verilen derslerin amaglari incelenmistir. Ingilizce Yazma
Becerileri dersleri disindaki derslerin amaglarina uygun olarak islendigi sonucuna
varitlmigtir. Dort dil becerisine verilen 6nem acgisindan Ogrencilerin algilar
incelendiginde, yazma becerisi en az onem verilen ders olarak ortaya ¢ikarken,
okuma ve konusma becerileri en fazla 6nem verilen dil becerileri olarak
belirtilmistir. Dinleme becerisini gelistirmeye yonelik ayri bir ders olmamasina
ragmen, bu becerinin konusma becerisi derslerinde gelistirildigi sonucuna

varilmistir.

Ingiliz Dili programi dért dil becerinin yam sira Ingiliz Dil bilgisi ve mesleki
Ingilizce 6gretimini de hedeflemektedir. Programin hem Ingiliz Dil bilgisi
ogretiminde hem de kabin memurlar i¢in Ingilizce 6gretiminde amagclarina biiyiik

oranda ulastig1 sonucuna varilmistir.

5.3 Siire¢ Degerlendirmeye fliskin Sonuclar

Stire¢ degerlendirmeyle ilgili olarak, oncelikle derslerde kullanilan materyallerin
ne derece yeterli oldugu incelenmistir. Elde edilen veriler Ingiliz Dil bilgisi
ogretiminde kullanilan ders materyallerinin katilimcilar tarafindan oldukga yeterli
bulundugunu gostermistir. Ogrenci ve 6gretmenlerin en az yeterli bulduklar1 ders
materyalleri ise yazma becerisini gelistirmeye yonelik materyallerdir. Kabin
memurlar1 ise Ingilizce yazma Becerileri derslerinde kullamlan materyalleri
fazlasiyla yeterli bulmuslardir. Ciinkii calismaya katilan kabin memurlarinin
ogrenci olduklar1 donemde, yazma derslerinde Ingilizce yazma becerisini
gelistirmeye yonelik ders materyalleri kullaniliyordu. Son iki yildir ise, bu derslerin
iceriginin degistirilmis; yazma becerisini gelistirmeye yonelik materyallerin yerini

Ingiliz dil bilgisini gelistirmeye yonelik ¢oktan se¢gmeli sorular almistir. Ek olarak,
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dort dil becerisini gelistirmeye yonelik kullanilan ders materyalleri arasindan, biitiin
paydaslar (6grenciler, 6gretmenler, kabin memurlar1) Ingilizce Okuma Becerileri

derslerinde kullanilan ders kitaplarini olduke¢a yeterli bulmuslardir.

Stire¢ degerlendirmesi kapsaminda, dgretim yontemleri ve etkinlikleri ile ilgili
olarak da veri toplanmistir. Elde edilen bulgular, dil bilgisinin daha ¢ok &gretmen
tarafindan konu anlatim1 yoluyla 6gretildigini ortaya koymustur. Derslerde yapilan
etkinlikler agisindan ise, konusma becerileri derslerinde ikili ¢alisma ve grup
calismalarinin sik sik yapildigi belirlenmistir. Ayrica ¢evrimigi etkinlikler de yogun

olarak temel Ingilizce ve mesleki Ingilizce derslerinde yapilmaktadir.

Ayrica, derslerin degerlendirilmesi ile ilgili 6grencilerden, 6gretmenlerden ve kabin
memurlarindan diistincelerini  belirtmeleri rica edilmistir. Ulasilan sonuglar,
sinavlarin igeriginin derslerin icerigiyle tutarli oldugunu ve siav sayilarinin biiyiik
oranda katilimeilar tarafindan yeterli bulundugu yoniindedir.

Son olarak, Ingiliz Dili Programi’nin uygulanmas siirecinde karsilasilan sorunlu
kisimlar ile ilgili 6gretmenlerin algilari incelenmistir. Ogretmenlerle yapilan
goriismeler sonucunda, 6zellikle ikinci simf dgrencileri arasinda gozlenen ingilizce

seviyesindeki farkliliklarin dersin akisini etkileyebilecegini gostermektedir.

5.4 Uriin Degerlendirmeye iliskin Sonuclar

[1k olarak, 6grencilerden anket yoluyla toplanan veriler incelendiginde, 6grencilerin
kendilerini en yeterli bulduklar1 dil becerisi Ingilizce okuma becerileri olarak ortaya
cikarken, kendilerini en az yeterli bulduklar: dil becerisinin ise Ingilizce yazma

becerileri oldugu ortaya ¢cikmistir.

Kabin memurlar ile gergeklestirilen bireysel goriismeler, Sivil Havacilik Kabin
Hizmetleri Programi’nda uygulanmakta olan Ingiliz Dili programinin {iriin

boyutunun degerlendirilmesi acisindan olduk¢a 6nemlidir. Goriismeler sonucunda,
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kabin memurlarinin programin amacina ¢ok biiyiik oranda ulastigini diistindiikleri
anlasilmistir. Ancak, kabin memurlar1 da Ingilizce konusma becerisini gelistirmeye
yonelik etkinliklerin daha fazla yapilmasi gerektigini vurgulanuslardir. Ozellikle
ise alim siirecinde ve is hayatinda en ¢ok faydasim gordiikleri seyin, Ingilizce
Konusma Becerileri derslerinde yapilan 6rnek durum incelemeleri oldugunu
belirtmislerdir. Derslerde ¢ok fazla kabin memuru ve yolcu arasinda gegebilecek
durumlar {izerinden inceleme yaptiklarim1 ve bu sayede problem ¢6zme
yeteneklerini gelistirdiklerini belirtmislerdir. Bu tiir etkinliklerin 6zellikle havayolu
sirketlerinin ise alim siirecinde yaptif1 Ingilizce gergeklestirilen goriismelerde ¢cok

fazla kolaylik saglayabilecegini tizerine basarak belirtmislerdir.

Ayrica, kabin memurlarina en ¢ok hangi dil becerilerini kullandiklart sorulmustur.
Biitiin katilimcilar bu sorunun cevabinin konugma becerisi oldugu konusunda hem
fikirdirler. Diger taraftan, yazma becerisinin bir ug¢us esnasinda en az kullanilan dil

becerisi oldugu ortaya konmustur.

5.5 Uygulayicilar icin Oneriler

Arastirmanin sonucunda Sivil Havacilik Kabin Hizmetleri Programi’nda uygulanan
Ingiliz Dili programinin biiyiik oranda amacina ulastig1 ortaya ¢ikmustir. Ancak,
belirlenen amaglar, derslerin igerikleri ve derslerde kullanilan materyallerin gézden
gecirilmesinin programin daha basarili bir sekilde amaglarina ulasmasi i¢in gerekli

oldugu belirtilmistir.

[k olarak, yazma becerisini gelistirmeye yonelik programda yer alan Ingilizce
Yazma Becerileri I ve II dersleri, bu amaca uygun olarak islenmelidir. Eger bu
derslerde takip edilmesi planlanan ders kitaplar1 6grencilerin seviyeleri goz oniinde
bulunduruldugunda zor kaliyorsa, yeni bir ders kitabinin arastirilmasi tavsiye edilir.
Diger taraftan, ¢oktan se¢meli soru ¢oziimii i¢in programa ayri bir ders eklenmesi

Onerilmistir.
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Ikinci olarak, birinci sinifta 6grencilerinin aldig Ingilizce S6zlii Iletisim Becerileri
I ve II dersleri i¢in haftalik belirtilen ders saatleri, planlanan ders icerigini
yetistirmek i¢in yetersiz kalmaktadir. Bu derslerde takip edilen ders kitaplar1 daha
cok dinleme becerisini gelistirmeye yonelik alistirmalar icermektedir. Her hafta
planlanan kisim yapildiktan sonra, konusma becerisini gelistirmek i¢in 6grencilere
verilen zaman genelde dersin son on bes dakikasi olmaktadir. Bu siire, katilimcilar
tarafindan yetersiz bulunmaktadir. Bu sorunu ¢6zmek i¢in, ders saatlerinin

artirtlmasi 6nerilmistir.

5.6 Arastirmacilar Icin Oneriler

Arastirmanin bulgularina dayali olarak, aragtirmacilar i¢in oneriler sunulmustur.
Oncelikle, bu calismaya katilan kabin memuru olarak calismakta olan mezun
Ogrencilere ek olarak, ise alim siirecinde basarili olamamis 6grencilerin de
calismaya katilmasi Onerilir. Hangi asamada hangi sebeple basarisiz olduklari

dikkate alinarak, uygulanan Ingiliz Dili programi gézden gegirilebilir.

Ayrica, bu ¢aligma devlet tiniversiteleri, vakif tiniversiteleri ve 6zel tiniversitelerde
de uygulanarak belirlenen kriterlerle ilgili karsilastirma galismalar1 yapilmasi

oOnerilir.
Son olarak, gerekli izinlerin alinabilmesi durumunda, havayolu sirketlerinin kabin

memurlarini ise alim siireglerinin ve bu siireglerde 6zellikle dikkat ettikleri seylerin

incelenebilecegi onerilmistir.
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