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ABSTRACT

IN-SERVICE EFL TEACHER’S RESEARCH EXPERIENCES IN AN ONLINE
PROFESSIONAL LEARNING COMMUNITY: A QUALITATIVE MULTIPLE
CASE STUDY

Karakaya Yildirim, Nuriye
Ph.D., Department of English Language Teaching
Supervisor: Assoc. Prof. Dr. Perihan Savas

July, 2019, 283 pages

The aim of this dissertation was “to investigate the effects of conducting teacher
research on in- service English teachers’ views of themselves as researchers, their
teacher roles and their professional development as well as to find out how
participating in an online professional learning community affect in- service
English teacher’s research engagement practices”. The professional learning
community in question was designed for the purpose of this study. Necessary
materials and tasks were presented on a weekly basis for the teacher-researchers
(participants) in the community. The participants were guided via the materials and
tasks as well as the information sharing that took place in the community into
conducting teacher research in their own contexts. Additionally, two consecutive
interviews which are “initial and final interview” were used, to be able to get more
insights from the experiences of the teachers related to their teacher research
administration. After the teachers conducted teacher research, some positive
changes in the teacher as researcher identity has been observed. Additionally, their
awareness related to this form of research increased. Teacher research’s potential
and feasibility were evaluated by teachers. At the end of the study, the teachers also
had different and extended opinions related to the benefits of teacher research as a
professional development tool compared to the beginning of the study. The teachers

also gave serviceable insights related to the place of a support community in the



undertaking of research and the kind of features necessary for the success of this

community in an online platform.

Keywords: teacher research, online communities, continuous professional
development



0z

MESLEK ICI INGILiZCE OGRETMENLERININ MESLEKI CEVRIMICI BiR
GRUPTA ARASTIRMA DENEYIMLERI: NITEL COKLU VAKA INCELEMESI

Karakaya Yildirim, Nuriye
Doktora, Ingiliz Dili Ogretimi Boliimii
Danigsman: Dog. Dr. Perihan Savas

Temmuz 2019, 283 sayfa

Bu tez ¢alismasinin amaci, dgretmen arastirmasi yapmanin ¢alismakta olan Ingilizce
ogretmenlerinin kendilerini arastirmaci olarak gormelerine, 6gretmen rollerine ve
mesleki gelisimlerine etkisini arastirmayr ve ¢evrimi¢i bir mesleki 6grenme
topluluguna katilmanin  dgretmenlerin  68retmen arastirmasi  gergeklestirme
deneyimlerine olan etkisinin de aci8a ¢ikarilmasi idi. S6z konusu ¢evrimigi mesleki
ogrenme toplulugu tasarlanmis ve bu toplulugun katilimcilarinin kendi sartlarina
uygun olarak Ogretmen arastirmasi yapabilmelerine yonelik rehberlik edecek
materyaller hazirlanmistir. Ilk ve son miilakat olmak iizere iki fakli miilakat
ogretmenlerin 6gretmen arastirmast uygulamalarindaki deneyimleri hakkinda daha
detayli bilgiler edinilebilmek igin kullanilmistir. Ogretmenler arastirmalarini
gerceklestirdikten sonra, arastirmact kimliklerinde bazi olumlu gelismeler
gozlenmigstir. Buna ek olarak Ogretmenlerin bu arastirma tlirline karsi
farkindaliklarmda artis  olmustur. Ogretmen arastirmasinin  potansiyeli ve
uygulanabilirli§i 6gretmenler tarafindan degerlendirilmistir. Caligmanin sonunda
Ogretmenlerin 6gretmen arastirmasinin yararlari hakkinda ¢alismanin basina gore

daha farkli ve genislemis fikirleri olmustur. Ogretmenler ayrica arastirma yiiriitmede

Vi



bir destek toplulugunun yeri ve bu toplulugun online bir ortamda basarili olabilmesi

i¢cin ne gibi 6zelliklere ihtiyact oldugunu hakkinda yararh bilgiler vermistir.

Anahtar Kelimeler: 6gretmen arastirmasi, ¢evrimigi topluluklar, siirekli hizmet igi
egitim
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CHAPTER 1

INTRODUCTION

The importance of continuing, contextual and democratic teacher professional
development is undeniable in the success of the language education and the
professional satisfaction of the teachers as well as the student well-being. More
specifically it is argued that potent teacher professional development should include
teacher as the active agent who should be able to evaluate praxis and systematically
construct knowledge out of ongoing practical experiences. According to Darling-
Hammond and McLaughlin (1995) in order for the professional development to be
effective, it should include opportunities for reflection on practice in a critical
manner and to form knowledge related to this practice stressing the importance of

teacher inquiry.

Cochran-Smith & Lytle (1990) strengthens this plight via expressing teacher
research as the only means of making teachers’ voices heard about their practice.
Cochran-Smith & Lytle (2009) see the practitioner research as a means to
democratize the “locus of knowledge and power that determines the quality and
quantity of educational opportunities afforded to children” (p.11). With the case as it
is, the place of research-based teacher professional development activities gained

importance in the field of English language teaching.

Additionally, in education the accountability to all stakeholders necessitates teachers
to make data driven, informed decisions (Beverly, 1993). The compatibility of
teacher research movement with the growing importance of using student data to
inform practice and accountability issues worldwide (Campbell & Levin, 2009)

bring the research activities in the classrooms to the fore.



What is more, Giroux’s (2002) “teachers as intellectuals” stance in which teachers
assume an important role in creating a free society and in the formation of ethical

and political self and social order calls for teachers to act as researchers as well.

The teachers in this respect should be able to inquire their practices and situate
themselves in relation to the broader context. Therefore over the past few decades,
the undertaking of research activities and reflecting on the practice became the goal
in the education which would make teachers change agents and primary individuals

who are responsible for their own professional developments (Yan, 2017).

However, it has been articulated that the teachers have been chastised for their lack
of knowledge or participation in research, additionally, the teachers also complain
about the inaccessibility of research and the fact that their opinions and actual
experiences are missing from the mainstream research (Dikilitas, Smith, & Trotman,
(2015).

1.1 Background of the Problem

Although, the gains of the teacher research are voiced at increasing rates, classroom-
based research activities, is not always chosen or perceived by teachers as a very
significant professional development tool. The reasons include lack of knowledge,
lack of time and motivation, or failure to see the relevance of classroom research to
the immediate needs of classroom (Gutierez & Kim, 2017), teacher isolation and the
abstinence from asking questions for fear of being seen as ineffective (Cochran-
Smith, M., & Lytle, S. L., 1992). The teachers may not be trained to carry out
research in their profession during their preparation for teaching (Bartels, 2002).
Additionally, teacher’s doing research and reporting may seem intimidating for
teachers since they may not feel competent in academic writing and they may
associate the research with academia and research is not seen as the core duty of
teachers (Rathert & Okan, 2015).



The teachers on the other hand could possibly take advantage of teacher research in
terms of their professional development if they can become aware of what this
research entails and what the underlying ideas behind it are. This research should be
introduced to teachers and the teachers should be supplied with necessary training
and assistance throughout their research administration to investigate the true
benefits of teacher research for teacher professional development. Teacher research
carries the necessary features of a successful form of teacher professional
development. The features were stated as the following:

e It must engage teachers in concrete tasks of teaching, assessment, observation, and
reflection that illuminate the process es of learning and development.

e It must be grounded in inquiry, reflection, and experimentation that are participant-
driven.

e |t must be collaborative, involving a sharing of knowledge among educators and a
focus on teachers' communities of practice rather than on individual teachers.

e It must be connected to and derived from teachers' work with their students.

e It must be sustained, ongoing, intensive, and supported by modeling, coaching, and
the collective solving of specific problems of practice.

e |t must be connected to other aspects of school change (Darling-Hammond, &
McLaughlin, 1995 p. 598).

The study was needed to shed light into the potential of teacher research as a
professional development tool which is embedded into everyday practice of teachers
by the experiences of teachers. It is important to understand the nature, the benefits
and the conditions of sustainability of teacher research to make it a more prevalent

professional development activity for teachers.

1.2. Purpose of the Study

In order to eliminate these barriers towards research engagement, it is of utmost
importance to support the teachers in their research endeavors. First of all, the
teachers should be given opportunities for involving in teacher research. This
research type and the philosophy behind it need to be introduced to the practitioners.
Their awareness on the issue should be raised by hands- on experience. It is also

highly important to document the experiences of teachers in teacher research
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projects to understand their thinking and learning process and in the way teacher
research affect teachers to make teacher research as a more effective form of

professional development.

According to Vygotsky’s social constructivism theory, learning takes place as a
social and collaborative activity and the meaning is created and accumulated via the
interactions in the group (Schreiber & Valle, 2013). Similarly, Cochran-Smith &
Lytle (1992) advocate that “teacher research is by definition a collaborative and
social activity that requires opportunities for sustained and substantive intellectual
exchange among colleagues” (p. 301). With the advancement in the technology and
the changing ways of how we communicate and organize our lives, the group
support which could be beneficial to teacher professional development and can
promote teacher research activities could be accessed via online tools. This would
not only eradicate time and location problems but will increase the availability of
help when needed in research related issues. Therefore, this study aims to explore
the effect of teacher research on teacher professional development and how an
online community designed for the promotion of teacher research helps teachers’

research engagement. The research questions were defined as the following:

1. What will be the impact of Teacher research participation on
a. Inservice EFL teachers’ views of themselves as teacher researchers?
b. In service EFL teachers’ views on the importance and necessity of teacher
research as a professional development tool?
2. What will be the impact of Teacher research participation on in service
EFL teachers’ understanding of instructional roles and context?
3. What are the reflections of the teachers before during and after teacher
research?
4. What is the impact of “online Professional Learning community (PLC)
of teachers for teacher research” on the application of teacher research
and willingness to continue to teacher research (TR) in in-service EFL

teachers?



1.3. Significance of the Study

Since 1980s, teacher learning has been emphasized and conceptualized as one of the
most important topics in the field of education (Cochran-Smith & Lytle, 1999). The
three most notable conceptions related to teacher learning are summarized by
Cochran-Smith & Lytle, (1999) as “knowledge for practice, knowledge in practice
and knowledge of practice” The first refers to learning formal knowledge generated
by university-based academicians and applying them in the lessons. “Knowledge in
practice” accepts that the practical knowledge that the teachers need to teach is
ingrained in their working contexts and in their reflection of their practice.
“Knowledge of practice” assumes that the knowledge for teaching is “generated
when teachers treat their own classrooms and schools as sites for intentional
investigation at the same time that they treat the knowledge and theory produced by
others as generative material for interrogation and interpretation” (Cochran-Smith &
Lytle, 1999 p. 250).

The last conception is quite important in that in it, teachers can produce knowledge
to their immediate use and are able to connect their local context to wider realities.
Therefore, the idea of teacher as researcher comes into prominence for teachers to
inquire their practices.

The previous studies conducted in Turkey context, have underlined the potential of
teacher research as a highly effective contextualized means of professional
development (Atay, 2008; Smith, 2014; Dikilitas, Wyatt, Hanks, & Bullock, 2016;
Tomakin, 2007). The positive attitudes of practitioners towards it and the intrinsic
motivation of teachers to conduct teacher research were promising for it to be a
common teacher development tool. It has been evaluated as an important tool to
improve critical thinking; teacher awareness on the decisions in the classroom as
well as teacher autonomy which is an important step in teacher empowerment.
However, the main points that were mentioned to have hindered teacher research
were lack of awareness and technical knowledge related to this form of research as
well as the lack of support from immediate community (Karakaya, 2015),

5



Additionally lack of support from MONE (or lack of any form of mentoring) is also
expressed (Yesilginar & Cakir, 2018). Yesil¢inar & Cakir (2018) also believe that
the centralized nature of the educational system and English language teaching in
Turkey will be an obstacle for teachers to transition to be the decision makers in

their professions.

This study is important in that it can supply us with knowledge whether the
awareness raising and the support in technical aspects of teacher research as well as
motivational supports will help teachers to adopt teacher research as a viable
professional development activity. Most importantly, it will enlighten us whether

the support of community would enhance teacher research conduct among teachers.

The use of online community as the platform of teacher research in education is also
significant. 2023 Education vision plans of Turkey aims to raise students and
teachers who can actively make use of digital platforms for education, who can
create digital content and make use this digital content. In line with the needs of the
era, using digital platforms and materials are highlighted in the vision plans. In
order to assure the use of teachers’ digital platforms and content in their teaching, it
is of utmost importance to give them opportunities to use these platforms in their
own learning in the first place. English teachers’ learning cannot be separated from
their English teaching and the practices in in-service training should be in
accordance with the intended developments in the language teaching. The teachers
are expected to be the creators of the digital content a take active part in the
development of digital skills therefore they should be trained in that line. The
teacher research education in the online platform of which exploration was the topic
of this dissertation meets these specifications. The teachers took active part in the
online community for their in-service education by asking questions related to their
teaching contexts and they took active part in the creation of the end product which
is the research project that they have carried out in the study. Along with helping
them to acquire research skills and a reflective stance to their classrooms, the

teachers also experienced the online platform as a learning tool. Some teachers
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reported that they will use the online platform for their English teaching in their won

classrooms.

Furthermore, in the 2023 vision under the goal of improving teacher qualifications
and competencies of teachers in foreign language education, it was specified that via
the collaborations between international and higher education institutions as well as
non-governmental organizations, the teachers are going to be given training in
online and offline platforms. The training which is a part of this study is both in an
online platform and provided by a research facilitator from a university setting. The
training component and the instant feedback of the training on the application in this
study may provide insights concerning the nature of online educations in in-service
teacher education. The potential of on-line in-service education combined with the
potential of research training in collaboration with higher education institutions may

be appraised. Thus, providing a useful source for the future work in this realm.

This study provides a framework for an online training which prioritizes the teacher
autonomy and inquiry-based learning. The fact that it is ongoing and connected to
the everyday lives of teachers can answer some of the problems which were
associated the fragmented and non-participatory nature of traditional in-service
training which was provided to teachers in this dissertation has several components:
the training itself, interactions in the website and the outcomes of the training. These
will give us important feedback on the applicability of these types of teacher
training programs which are closely connected to the specifications in the 2023
vision plans of Turkish Education for the teachers who work for MONE in Turkish

context.

Stenhouse (1983) emphasized the inherent nature of teacher-based research or other
teacher development activities. The focused feature was their being collaborative.
He also underlined the difficulty in teachers’ coming together due to time and
logistical limitations. Online components which can assist collaboration or learning

can be a solution to this logistical problem. This present study at hand is significant
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since it includes interactions on the part of teacher researchers( participants) for the
aim of providing support, and it employs a total online community design different
from some other studies which include face to face meetings as well (such as
Dikilitas et al., 2016) or no online component of no interaction among participants
(Yesil¢inar & Cakir, 2018).

Similar to the Classroom-based Research EVO (Electronic Village Online) project
(Goktiirk-Saglam & Dikilitag 2016- continues), this study adopted a solely online
design for the training of research, however it limited the participants to only one
field which is English teaching. Additionally, in our study the participants were only
from Turkey. What this may mean is that it could shed light upon the feasibility of a
total national online system which could be administered from a base and may
spread nationwide in the in-service education of Turkey. The participants of this
study are teachers from varied geographical regions of Turkey. There are
participants from Istanbul, Ankara, Aydm, Nevsehir, Erzurum Nigde, Sanliurfa
representing 5 geographical regions of Turkey out of 7. Since the teachers are all
practitioners in the English language teaching, their shared experiences would
contribute to their understanding of each other. The fact that the teachers are from
Turkey and they share the same principles in their syllabus will help us evaluate the
results which may contribute to the implications of English Language pre-service

education in Turkey.

Additionally, this study aims for teacher interactions to foster teacher research as
well as the facilitator guiding. Since the aim of the study is to be able to identify the
place of an online community in conducting teacher research, it is important to see
the effect of the components of the community on teachers’ research engagement.
The components include the colleague support, the research facilitator role as giving
information related to teacher research, and support for teacher research
administration and lastly the sources for teacher research. The success in the ability
of sustainment of teacher research in in-service teacher professional development

lies in the fact that the teachers should be able to benefit from the community
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support. Therefore, the nature of the interactions and the support of the mentor in
the online PLC which is designed to enhance teacher research should be described
well to give us important information related to online PLCs future in schools as
autonomous entities to support teacher research.

1.4 Theoretical Framework

This study adopts the social constructivism stance of looking at the reality as the
theoretical framework. This view defends that the reality is constructed through the
subjective meanings of the experiences. The aim of the researcher is to look at the
complexity of meaning from the various participants’ views of the situation

(Cresswell, 1998).

In the construction of the views, the experiences of participants and the immediate
surroundings as well as the broader context in which they are in is important. The
earlier approaches in Second Language Teacher Education which assumes the
teachers should be able to transfer the knowledge and skills that they have been
trained in their pre-service teacher education has its problems in the practice. The
teacher learning is best conceptualized as the constant negotiation of the meaning in
which the teacher is the active agent. The other agents in this meaning negotiation
included the teacher him/herself, the student, the subject matter, work setting and
the context (Johnson, 2006). Therefore, in the study, the context of the schools and
the cognition and understanding of the teachers are described in relation to their

current experience with research.

In the design of the study, the teachers got research training in a community.
Additionally, they were expected to produce a research in their own school contexts.
In addition to the sociocultural turn of looking at learning, the function of this
community is best understood with the understanding of communities of practice

stance. Wenger (2000) explains that communities of practice are social learning
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systems. In these systems people both participate to social life in it and we produce
artifacts. “Through active and dynamic negotiation of meaning, practice is
something that is produced over time by those who engage in it” (Wenger, E., 2000
p.2). In a parallel way, Activity Theory which was developed by Lev Vygotsky
from this stance, and later improved by Engestrom focuses on the interactions of the
(@) subject, (b) objects, (c) tools (artifacts) (d) community, (e) rules, (f) division of

labor, and (g) outcome (Mwalongo, A. 1., 2016).

In this study,

e subjects are defined as the teachers who use the professional learning
community

e object is the use professional learning community for the aim of promoting
and assisting teacher research engagement

e tools are the assets of the professional learning community, such as material
sharing discussions etc.

e community is the teachers and the supervisor in the professional learning
community as a holistic unit. The teacher themselves and the teachers and
the supervisor interact to attain the same goal thus constitute a community.

e rules are the guidelines to organize the community. They are the rules of
using the community.

e roles constitute the duties of the people involved in the community.

e outcome refers to the promotion of teacher research engagement in the

community.

In the study, the design of the online community (the rules posted in the group), the
roles of the participants, and the interactions of those aspects were taken into

account in analysis.

In the study which adops socal constructivism, open ended questions are preferred
and the role of the researcher is recognized, by giving special attention to the
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backgrounf of the researcher and how they are postioned in the study (Cresswell,

1998). Therefore these points were also organized accordignly.

Vygotsky (1987) and Arievitch (2010), also defend that research is a holistic
process. “That is, we must examine not just an individual, but also the social
relations and the material conditions that societies and institutions create, which in
turn afford (or not) opportunities for a person’s development or the development of

the system” (as cited in Fleer, M., 2016 p. 8).

To summarize, social constructivism is chosen as it allows looking at the special
social setting and its members in a manageable manner and it attaches importance to

the social setting in the interpretation of the phenomenon.
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CHAPTER 2

LITERATURE REVIEW

In this section, related studies in the field are presented. In order to address the
research concern: how collaborating in an online community affects teachers’
research engagement, it is necessary to look into teacher research, and professional
online communities of learning. The projects and studies which combines research
and online communities of practice together also needs a specific focus in this
chapter. Therefore, they will be introduced by underlying their salient and relevant
components to this research study. Online communities in which teacher research is
carried out is a form of professional development for teachers. This professional
development is different from traditional means of in-service training which

generally include short term workshops.

Wilson &Berne (1999) point out to the “scattered and serendipitous “nature of
teacher learning (p.173). One-day seminar type of teacher professional development
activities are examples of them. They are fragmented, and if teachers don’t actively
take part in them, they don’t favor these activities (Wilson &Berne, 1999). These in-
service training alone cannot answer the needs of teachers in our era. Daloglu
(2004) underlines that in Turkey, the common understanding of teacher professional
development includes these workshop types of in-service education episodes which
may be unrelated from each other. These types of training are inadequate in creating
meaningful change in teachers since they are generally not ongoing or embedded in
their work contexts throughout the semester or the year. The topics are not defined
by the teachers themselves and the activities are not participatory. Roseler &
Dentzau (2013) assert that top-down professional development practices which
incorporate outside experts and mandated content “deprofessionalize” teaching. On

the other hand, different from traditional in-service training, in communities of
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practice the people who are the part of the practice come together and try to work on
their issues in a constructive manner. The ability to move these communities to an
online platform increases their effectiveness. In these online communities, the
teachers can be educated about teacher-initiated inquiry. Teacher initiated inquiries
have several forms and they are going to be dealt in teacher research section of this

chapter.

2.1 Teacher Research

In order for an occupation to be a professional activity, some of the necessary
factors are listed as its being based on a body of theoretical knowledge and research
as well as the profession’s members’ ability to make autonomous judgments both in
individual and collective level (Carr & Kemmis, 2003). According to this same
view, teaching profession which is hierarchical by nature is seen as quite

problematic when it comes to making autonomous decisions.

Davies (1999) also asserts that the reforms or changes in the education are generally
from top down. Especially in the technical view of education, curriculum is
expected to take teachers to pre-defined ends if followed effectively. The research’s
aim in this stance is to determine the effectiveness of the teachers or the methods

that teachers choose in order to attain these specified ends.

In practical view of education, it is accepted that education is an activity constituted
by actors, and it is a highly complex activity which necessitated many different
decisions freeing it from highly constrained view of applying the syllabus.

However, it is the strategic view which captures the whole complexity and reality of
education because it places it into a political, social and historical context (Carr &
Kemmis, 2003). According to Carr & Kemmis (2003) in this stance the teacher
“plans thoughtfully, acts deliberately, observes the consequences of action
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systematically, and reflects critically on the situational constraints and practical
potential of the strategic action being considered” (p.40). The teachers can also
bring these individual endeavors into others’ reach and thus help to construct critical
communities of enquirers. Furthermore, in this stance the teachers’ role in
undertaking research becomes critical and the research is the action research which

has the potential of emancipation.

Similarly, Noffke (1997) also classifies teacher research according to the motivation
with which they were conducted. According to him there are three reasons why
teacher research is carried out: The first one is to improve and make sense of one’s
practice, second one is to produce knowledge which would benefit themselves and
others, and lastly to contribute to the equity of the society (as cited in Somekh &
Zeichner, 2009).

In Turkey the educational system is defined as heavily centralized as well. And that
even though action research concept is known since 1950, it is relatively new in
radically challenging the paradigm of teacher education and in the empowerment of

teachers. (Kayaoglu, 2015).

Teacher research is defined as “all forms of practitioner inquiry that involve
systematic, intentional, and self-critical inquiry about one's work in K-12, higher
education, or continuing education classrooms, schools, programs, and other formal
educational settings” (Cochran-Smith, & Lytle, 1999 p.22). It is done on teachers’
own practice by themselves. Since the teachers’ professional practice is both the
place and focus of their research, research and practice are closely related and “the
boundaries between inquiry and practice are blurred” (Willegems et al., 2017 p.
232). Teacher research is also defined as a form of action research conducted by
teachers in their working environments to improve practice (Hammersley, 1993).
According to Crookes (1993) the main underlying factor of action research is that

the teacher is involved in the research process.
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Carter and Halsall (1998:73-74) define the key features of the teacher research as
the following:

* it is grounded in data which has been systematically collected and analyzed for a
clearly defined purpose;

« it is undertaken by teachers, though sometimes with the support of external critical
friends;

» it focuses on professional activity, usually in the workplace itself;

* its purpose is to clarify aspects of that activity, with a view to bringing about
beneficial change — ultimately, to improve student progress, achievement and
development, this being precisely the purpose of school improvement itself (as cited
in Borg, 2010 p. 393).

Teacher research is a form of action research but, it doesn’t necessarily follow the
spiraled steps in action research. Teacher research can sometimes only aim to
understand the classroom lives better and document those experiences (Zeichner &
Noffke, 2001).

The terms action research, teacher research and classroom research are sometimes
used interchangeably (Queenan, 1988). The researcher of this thesis took the general
umbrella term which included any form of inquiry that stemmed from a real-life
problem of teachers and included systematic data collection to answer the research

questions.

Corey (1954) states that there aren’t very big methodological differences between
traditional research and action (teacher) research in that in both research types, the
researcher tries to answer the research question by following similar steps.
However, he advocates that the main difference stems from the conditions under
which the research is undertaken. In action research since the researcher cannot
control situation and variables, it lacks the precision the traditional research has. On
the other hand, it is more realistic compared to traditional research. Additionally,
Crookes (1993) affirms that the difference of action research and any other research
done by teacher is that in action research the research problem should stem from

immediate or actual needs of the teachers in classrooms.
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Beverly (1993) states that origin of action or teacher research is associated with
Dewey and Levin’s work. Levin’s work involvement was outside of the field of
education. He was a social psychologist who was interested in oppression and inter-
group relations (Zeichner & Noffke, 2001). Stephen Corey and other researchers
introduced this research type to the educational community in United States in
1940s (Beverly, 1993). Sociopolitical conditions of the time which necessitated
more democratic educational practices, and Dewey’s progressive ideas of education
as well as the emergence of using social research for social reconstruction
contributed to the development of teacher research (Zeichner & Noffke, 2001).
Schon’s reflective practitioner idea has also affected the teacher research movement

(Cochran-Smith & Lytle, 1999).

The emergence of teacher research in England was around 1970s with the initiatives
of practitioners who would like to reform curriculum and the supports of scholars
such as Stenhouse (Zeichner & Noffke, 2001). Stenhouse (1979) believed that the
knowledge that has been constituted as a result of research processes cannot be
taught without teaching the research process that helped to attain this knowledge.
Therefore, research-based teaching is what we should strive for in education. He
also believed that education should be built upon the questioning stance towards
information and thus should be liberating. Additionally, in research-based
education, he believed that the teachers don’t aim to know but look for and research,

therefore they are progressive and responsive to changing needs (Stenhouse, 1979).

The Freire’s ideas related to emancipation also defends that, in order for students or
teachers to actualize humanization process, they need to question the authoritarian
values and reality around them and the reach knowledge by reflection and action,
and become transformative intellectuals by problem posing education stance (Freire,
1970). Many researchers in community-based action research in US and Canada

were thought to be influenced by these ideas (Brydon-Miller, 1997).
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Generally, by engaging in teacher research activities, the teachers aim to gain deeper
understanding of their practice, question their beliefs, produce information; improve
the classroom lives as well as with the potential of empowerment and
transformation. However, the primary concern of each teacher research could be
different. Noffke (1997) classifies action research into three types. They are
respectively action research which prioritizes personal, action research which
prioritizes professional and lastly action research which prioritizes political aspects
(as cited in Griffiths, 2009). However, this being said, Noffke and Brennan (1997)
also remark that each type will include the others as well (as cited in Griffiths,
2009). Crookes (1993) asserts there are two major distinctive types of action
research. One is all research carried out by a teacher in their practice and which is
value free. And he calls it “teacher research version of action research”. The other
one is critical which aims emancipation of individuals from unquestioned existing

situations and it has the features of being dialogical, collaborative and reflective.

Griffiths (2009) states the analysis conducted by Furlong and Salisbury (2005)
indicated that the majority of the teacher research projects in the 2000s included
only technical aspects of the classroom life. For instance, the topics include how to
use smart boards more effectively leaving the bigger professional- political
understanding of the context and the transformation of the teacher aside. She also
adds that even if the research focuses on political issues, not much research can
achieve social justice to its full extent due to constraints. Although she believes that
it is an obligation for all action researchers to aim for social justice at one point, the
studies focusing on only technical aspects should not be underrated. There is always

chance for improvement in action research and for better reflection.

Similarly Gore & Zeichner (1991) voices that the literature in action research in US
indicates that the studies are mainly individualistic, ignoring the social conditions
and social inequalities. However, they also stress the inseparability of critical from

technical and practical and they too are aware the teachers are not alone sufficient to
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change the deep structure of schools and correct the social situations in the

schooling system.

2.1.1. English Language Teachers’ Beliefs about Research

In line with teacher research in education, In English language teaching there has
been an interest toward teacher research as well. Barkhuizen (2009) categorizes the
studies on teacher research in English language teaching as follows:
e McDonough & McDonough (1990) studied the use of teacher research by
English teachers.
e Nunan (1997) proposed “standards for teacher research in TESOL” (p.113)
e Allwright (1997) commented on the “quality and sustainability of teacher
research” for English teachers (p.113)
e The reflective potential of teacher research for English teachers were studied

by scholars such as Freeman & Richards (1996).

Understanding the conceptions related to teacher research held by teachers is of
importance to take conscious steps in promoting and sustaining teacher research
among English language teachers. The survey completed by 505 English teachers
from 13 countries in Borg’s 2009 study indicated that English language teachers
associate good quality research with large samples and quantitative methods.
According to the author, their research conception is closer to academic scientific
notion of research. Nearly 30% of the participants reported never or rarely reading
research on the grounds that it had little to offer them for their daily needs in
classrooms. They are regarded as too theoretical. Davies (1999) underlines the
problem that the fact that the teachers doesn’t use research to inform their practice is
much bigger a problem than teachers’ not conducting research or their exclusion
from setting the research agenda. 45, 4% of the 493 participants stated that they
rarely or never conducted research. The reasons given for doing research was
generally pedagogical, personal and professional and the reasons for not doing
18



research mostly included lack of time and technical knowledge, lack of support or
the fact that other colleagues don’t do research either (Borg, 2013).

Additionally, in a study conducted by Sato & Loewen (2018), it was revealed that
the awareness research on the findings of the research was low. The accessibility of
research was also another concern for teachers. Their awareness of indexed journals

was low. The time was a problem and school support and initiatives were missing.

Drawing on the importance of school support, the research culture in schools is also
important for teachers to consider teacher research as a possible professional
development option in their institutions. The teacher research is encouraged and
sustained if the school culture allows it and school managers can integrate research
to the teachers’ workload or allocate time for teachers to do research, encourage
them to be a part of research project teams and support them in the process.
Establish outlets where they can share and get credit for their research is also
important (Borg, 2013). Borg (2013) thinks teacher research is not still a common

activity among teachers.

Another study which draws findings from a research and professional activity
program between the years 2005-2011 including 1730 teachers and managers of
English language teaching institutions and two more teacher research projects
provide us some insights related to research conceptions, reading and doing
research, benefits of research and research cultures (Borg, 2013 p. 211). Borg
(2013) stresses that, there are some misconceptions related to research among
teachers. Similar to the findings of previous studies, some teachers have the research
associations as such: the research has no relevance to the classroom. These
statements of teachers regarding the irrelevance of research to the classroom
supports the ideas of Stenhouse (1983) who states that in order for research to apply
to education, the teacher should be part of the research community. The research
produced by academia may not correspond to the teachers’ concerns. These teachers
who believe the research doesn’t apply to their classes have negative attitudes

towards research. On the other hand, there are teachers who consider reflective
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practice as research. As for reading research, Borg (2013) stresses that there is little
evidence that suggest reading research influences how teachers think or teach. He
claims teachers read research related to their academic studies. Lack of time and
accessibility to research are two of the stated reasons. The barriers to research were
again lack of time, lack of necessary skills and knowledge and lack of support.
Additionally, traditional teacher identity or the instructional roles which didn’t

support research were incompatible with conducting teacher research.

2.1.2 Benefits of Teacher Research

Teacher research has been observed to have positive effects on several aspects of
teaching and teachers’ ideas of self and teacher professionalism. Scholars such as
Kirkwood (2006) Reis-Jorge (2005) et al. defend that by engaging teacher research
activities teachers would be able to connect their practice with the theory of
education. Furthermore, the teachers would make sense of the information which
they have learned in a decontextualized way in their pre-service teacher education
and become more reflective by examining them systematically in their practice via
research engagement (Hahs-Vaughn & Yanowitz, 2009). The teachers stay up to
date with the new information in their fields (Bennett, 1993 as cited in Rock, T. T.,
1999). They could make informed decisions and have a better understanding of the
self and the practices. Other positive gains associated with teacher research
engagement include increase in teacher confidence to be able to incorporate
research into practice (Kitchen & Stevens, 2008), confidence of self as a better
teacher (Fien, 1998; Zeichner, 2006) and renewed enthusiasm towards teaching
(Atay, 2008). Teacher research also helps teachers to become more flexible and
open to new ideas (Mitchell, Reilly, & Logue, 2009) and it helps to eradicate
teacher isolation in the profession (Burns, 2015; Sagor, 1992). The teachers who are
more confident about themselves, who can understand themselves as teachers, their
students, their context better and who can critically reflect on their situation, take

part in planning and creating information which could be beneficial to the academia

20



and elevate the status of schools (Zeichner, 2006). It has positive effects on teacher
empowerment (Farrel, 2003). It also democratizes the construction of knowledge by
the people who are working in the context in which the information will be used
(Burns, 2015). This information can be used by others as well. Noffke & Zeichner

(1987) compile the stated benefits of teacher research as the following:

e development of professional skills and roles

e improvement in the self-worth and self confidence
e increase in classroom awareness

e disposition towards reflection

e changes in personal beliefs

e development of practical theories

e broadened views on teaching schooling and society.

The teacher research is also expected to increase the awareness and insights of
teachers related to their teaching and to critically reflect on their ongoing teaching
practices (Dikilitas, 2015).

2.1.3 Sustainability of Teacher Research

Whyatt (2016) underlines that the benefits of teacher research could be attained by
the teachers who engage in it in lengthy periods of time ( Dikilitas, K., Wyatt, M.,
Hanks, J., & Bullock, D., 2016). Allwright (1997) advocates the sustainability
should be prioritized over quality (however without abandoning the quality as well),
the reason is that: if the teacher research isn’t sustained, the benefits will not be
observed in long term and teacher research will be one-time activity. In the light of
these statements, sustainability of teacher research is important in fully benefitting
from this research. Edwards & Burns (2015) express that although benefits of the
teacher research have been extensively studied, there is not enough studies focusing

on the sustainability of teacher research. They believe motivation and intuitional
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support are two important key factors in supporting sustainability. They summarize
the different types of school support to sustain teacher research in the following
ways:
e to promote teachers to continue using the already formed communication
methods and channels constituted as a part of action research
e give support to teachers in making their research work recognized in a
broader circle and contribute to the field by helping them to publish
e to provide them funds to be able to attend seminars
e to enable teachers’ using action research findings to improve the

education in school.

Borg (2009) also underlines the importance of “organizational, collegial, emotional,
intellectual, and practical support” in sustainability of teacher research as well as in
initiating it. Another proposal related to initiating and sustaining EFL teacher
research is to make it a formal way of work (Borg, 2009). He states that the
commonly stated hindering factors for research which are lack of time and support
may be eradicated this way even though it may be at the expense of teacher
autonomy. However, he advocates this approach to serve teachers a starting point in
research, to introduce them to the concept and work. Dikilitas (2016) states that
motivation is a very important factor for the sustainment of teacher research.
Campbell et al. (2003) see the merits of collaborative groups and network in
sustaining teacher research (as cited in Kirkwood & Christie, 2006). Publication of
teacher research may also be another factor which would encourage teachers to take
part in teacher research and continue research. Sharing research is also important in
order for teacher research to reach other professionals. Several scholars underlined
the importance of sharing as it is one of the most important features which is
necessary for the research to be entitled as research (Borg, 2009; Levin & Martin,
2007). Crookes (1993) explains that since the aim is to take an action at the end of
the research, it should be communicated with the teachers and other interested
parties. However, the form of report or where it should be shared is not strictly

defined. As a matter of fact, he argues that publishing them anywhere but academic
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journals could be better. The studies in academic journals are rarely made use of and
the target audience of action-teacher research may be different. He adds that the
reports of teacher research can be a discursive anecdotal and comparatively
subjective. Sommer (2009) also suggests other print outlets such as newsletters,
newspapers and different types of magazines implying that journal speak of

scientists may not be reader friendly.

Drawing upon the importance of disseminating teacher research, Dikilitag &
Mumford, (2016) focus on the importance of guiding teachers in public writing.
They state that although teacher research is comparably a small movement, it is
increasing throughout the world all the same. Therefore, it is important to guide
teachers to write their research in this movement for the writings of the teachers
may be of use in other contexts and writing will also help the sustainability of
teacher research. In their study 11 teachers shared their experiences of writing up
their teacher research which included mentoring and cooperative peer work. The
roles of the mentor in terms of research writing were providing moral and
pedagogical support. Having peers to help in writing process also helped the
researchers in terms of sharing research workload, improvement of language,
democratic dialogue even though in some pairs the other pair complained about the
lack of commitment on the part of their partner. As a conclusion the described

supportive environment was found effective in aiding teachers’ research writing.

2.1.4 Problems Related to Teacher Research

One of the foremost problems which was put by Cochran-Smith & Lytle (1992) was
that the traditional understanding of the research in an academic sense and doubts
related to teacher research put barriers for this research type to be a thriving method
among teachers. Yesilginar & Cakir (2018) affirmed that the barriers towards
teacher research include the understanding of research as an activity associated with

the universities and therefore seen as not being in the realm of teachers. In other
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words, lack of awareness related to some core ideas of teacher research. In the circle
of scholars, the problematic issues include the concerns related to the problems of
rigor and the generalizability of the results. Crookes (1993) criticized language
teacher research for lacking critical perspective (as cited in, Borg, 2010). However,
as the course of time, the value of teacher research and its different uses has come to
be appreciated. For instance, Allwright (1997) suggested that when the teachers can
accommodate research into their lives and use it to make their everyday classroom
life better and can answer their local needs with research, even though it doesn’t
meet the criteria of academy, it is a successful use of research. However, it should
not be misunderstood that teacher research should be confined to only classroom
activities just to improve the techniques of classroom practices. Lytle and Cochran-
Smith (1990) explains that teacher research is a legitimate way of contributing to the
literature of teaching and helps us to understand teaching in its context (as cited in
Cochran-Smith & Lytle, 1992).

The other concerns of teacher related to teacher research include the inability to
connect research and teaching due to the understanding that the research would
mean less time for teaching. Negative associations related to traditional educational
research such as the ideas related to its non-relevance to their immediate context

(Cochran-Smith & Lytle, 1992) also cause barriers to implement teacher research.

There are also other problems and barriers for teacher research engagement. They
can be summarized as “non-collaborative school culture, limitations in teachers’
awareness, beliefs, skills and knowledge, limited resources, demotivators (such as
lack of direction, guide appraisal etc.) economic matters, leadership attributes,
political issues etc. (Borg, 2010 p. 409). In order to promote teacher research
engagement, and uproot the barriers towards it, it is quite essential to externally
support teachers. The external support can be in the form of providing mentorship or
guidance activities or funds and other resource supplements (Hahs-Vaughn &

Yanowitz, 2009). However, there is one form of support which could include all
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these elements and comes to the forefront. It is the online professional learning

communities and they will be referred in more detail.

2.2. Online Professional Learning Communities and Research Engagement

Guskey (1986) argues that in spite of the different varieties of professional
development activities and programs their main purpose is to make changes in the
beliefs, attitudes and behaviors of the teachers in some way which aims to improve
student learning outcomes. He also adds that most of the professional development
activities fail due to their neglect of defining the motivating factors of teachers and
the process in which the professional change occurs itself. The teachers are
intrinsically motivated for professional development. They aim to be more effective
teachers who can help their students more. Additionally, most of the time the
teachers have another aim in mind which is to discover practical solutions for their
specific daily problems. As for the process of change in teachers’ professional
activities the professional development programs need to be integrated and
embedded to the everyday responsibilities of the teachers to be effective. A more
focused point by the author was that the teachers don’t change their beliefs and
opinions and then apply the change to their classrooms but the process is quite the
reverse. The teachers would like to see the effects of the change, the improvement
of their students to change their beliefs and for new development to be effective and
sustainable. These steps were described in Figure 1.
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4. Change in 1. Staff

teachers’ development
beliefs and
attitudes
3. Change in 2. Change in
students’ teachers’
learning classroom
outcomes practices

Figure 1. A Model of the Process of Teacher Change (taken from Guskey, 1986)

Guskey (1986) also underlines the conditions for teacher change. The first condition
is to realize that new implementations will be extra workload on teachers in the
beginning and will cause anxiety. Secondly if the change is too radically different
from teachers’ practice, most likely it won’t occur. The teachers also need to see
how their students are doing. Therefore, continual student feedback is important in
applying the change. The continuous guidance is also another important point.

Svendsen (2017) argues that professional development activities also should be
aligned with the social aspects of learning in order for them to be more effective.
This explanation supports the ideas presented by situated learning. According to
situated learning, learning is not confined to the cognition of people but it is about
learning by participating in social activities in contexts where the information is
likely to be used. Moreover, separating knowing and doing or not giving importance
to the contexts in which the skills are learned or used is wrong (Brown, Collins &
Duguid 1989). In the situated learning the emphasis is not solely on the

26



environment in which the learning occurs. According to this theory every learning is
situated because they require negotiation of meaning with the people and
restructuring our roles and identities constantly in the light of new learning (Lave
&Wenger 1991). According to Lave &Wenger (1991): “... agent, activity, and the

world mutually constitute each other” (p. 33).

Among other features of a good professional development activity are its being
continuous and contextual. Additionally, professional development activities should
be learning opportunities which are a part of ongoing school activities (such as
action research) (Darling-Hammond, Bullmaster, & Cobb, 1995; Ball & Cohen
1999; Darling-Hammond & McLaughlin, 2011).

Clement & Vandenberghe (2000) focus on another aspect that is schools which
balance teacher autonomy with collaborative practices assure the success of their
teacher professional development activities. They also add that via constructive and
professional collegiality one can question, get advice and re-create their ideas or
professional conducts. The teacher development activities which allow teachers to
benefit from collaborative learning without losing their autonomy and pace are
described as the optimal learning opportunities. Wenger & Snyder (2000) underline
that professional learning communities are promising tools in building this capacity

for sustainable professional improvement, they call them “new frontiers” (p. 145).

The learning communities are relatively long term of engagement and they are
integrated to the everyday lives of the teachers. These features make them good
candidates for a good professional development tool which could produce long term

changes and improvements in teachers’ professional lives (Lock, 2006).

Wenger (2002) describes communities of practice a “groups of people who share a
concern, a set of problems, or a passion, about a topic, and who deepen their

knowledge and expertise in this area by interacting on an ongoing basis” (p. 4)
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Conrad’s (2005 p. 2) focus on online component of the learning communities add

the following extension to the definition:

... community simulates for online learners the comforts of home, providing a safe
climate, an atmosphere of trust and respect, an invitation for intellectual exchange,
and a gathering place for like-minded individuals who are sharing a journey that
includes similar activities, purposes and goals.

Since communities can provide tools, ideas, and examples, there has been a growing
interest in building these structures which would enable teacher to come together
and grow intellectually with the help of each other. Hur & Brush (2009) et al.
underline that they constitute venues for reflection, interaction and collaboration.

Although face to face communities which provide the benefits stated earlier do
exist, web technologies made the communities more easily available and open (Judy
Kamalodeen & Jameson-Charles, 2016). Online communities are known to have
positive effects to remedy teacher isolation. They increase self-efficacy and
improve teachers’ theoretical knowledge (Vangrieken, Meredith, Packer, & Kyndt,
2017). Additionally in the undertakings of unfamiliar projects or first time activities,
the opportunity of a supervisor help in online communities is really beneficial to the
people in the community (Hou, 2015). Putnam & Borko, (2000) underlines the
importance of different communities and settings for learning. Learning contexts
have an important place in learning the content. Therefore, the teachers are advised
explore other learning communities in which they will be learners and which are
different from their classrooms. This being said, they also defend the idea that the
knowledge or skills learned outside the school environment may not be easily
transferred to school setting. In this point again a community of colleagues is
necessary in which the teacher can reflect and get feedback. Online communities
may provide the support to integrate new learned knowledge and skills to
classroom. However, communities may be hard to build, maintain and integrate to
the existing organizations due to their informal and spontaneous character in the

initialization and the need for support in the long term (Wenger & Snyder, 2000).
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The communities for teachers could be in the following combinations: “schools,
schools within schools, teacher groups that meet outside the auspices of schools or
school systems, projects or programs that are based on school-university
collaborations, and local, regional, or national networks that provide forums for
teachers to exchange ideas with colleagues from across the country”(Cochran-Smith
& Lytle, 1992 p. 305). The types of online communities are also determined
according to their aim of establishment and by whom they are established.
According to these criteria the online communities are categorized as follows:
Formal teacher communities which originate from government initiatives, member-
oriented teacher communities with pre-set agenda, and formative communities

whose agenda is set throughout the course of operation (Vangrieken et al., 2017).

Both the tool of teacher research and professional online communities to contribute
teacher professional development has the common characteristics. They allow
teachers to be the primary responsible agents for their development. They are based
on the immediate concerns of the teachers. They are highly relevant to their daily
practices. They are not sporadic, and they are contextual. Most importantly the
integration of these two tools can support each other to reach the maximum
effectiveness in teacher’s inquiry about their own practices. A professional learning
community can provide teachers who would like to conduct teacher research with a
support system in which they get help in the stages of teacher research in an

organized and meaningful way (Sessums, 2009).

Borg (2006) specified the conditions of teacher research as awareness, motivation,
knowledge and skills (resources), mentoring and recognition. These conditions
could be met in a supporting community. He also underlines that one of the main
barriers to research engagement is lack of collegial and institutional support in
research engagement. Online communities are suitable platforms to prevent these

negative effects by providing:
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“shared understanding about the value of teacher research
encouragement from school leaders and colleagues
opportunities for collaboration with other teacher researchers
opportunities to discuss the research with others

a sense of collective activity with others engaged in teacher research” (Borg, 2006
p. 26)

Using online communities for teacher in-service education is also quite in line
Turkey’s 2023 education vision aims. In 2023 aims it is stated that to improve
foreign language teacher qualifications: “Post-graduate programs, international
certification, theme-specific certification and similar training activities will be
organized through online and offline methods for all foreign language teachers”
(p.70). Additionally, the importance of using digital sources as well as field specific

methodologies were stressed.

2.2.1. Design of Online Learning Communities

Recently the improvements in Information and Communication Technologies
(ICTs) and their integration to every realm of our lives have revolutionized the
methods of accessing information and getting education and e- learning supplements
learning effectively (Tsiotakis & Jimoyiannis, 2016; Adams & Brindley, 2007).
The developments made it possible to get and share information and continue
professional learning with other colleagues and collaborators regardless of their
location (Ravenscroft, Schmidt, Cook, & Bradley, 2012).

With these improvements in ICT, the professional learning communities were
moved to online platforms. Professional online communities are venues in which
people of the same interests and goals come together to assist each other, learn from

one another and collaborate to reach their goals.

The establishment of communities is generally on the voluntary basis. However,

despite all these assets, they may fail due to several reasons. According to
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Ravenscroft, Schmidt, Cook, & Bradley (2012) poor understanding of the design
and nature of the social media is one of the reasons for their failure. The authors
assert that the design process should not only be about design and artefacts but it
should also include how the artefacts of the community interacts with human
activities in particular contexts. In the literature four other main reasons were
pinpointed for the failure of online communities to reach their goals. They are:
problems related to technology, learner readiness, school culture, and quality of
professional development community (Lock, 2006).

In order to eliminate the problems of online communities and design an online
community which would benefit teachers in their research inquiries one needs to
know the reasons why the teachers participate in such communities. In her study
Hur, J. W. (2007) identified the following six reasons for participation in learning
communities: “(a) sharing emotions, (b) exploring ideas, (c) seeking advice, (d)
experiencing a sense of camaraderie, (e) combating teacher isolation, and (f)

utilizing the advantage of online environments” (p.74).

A community is also defined with these three aspects: “mutual engagement, a joint
enterprise, and a shared repertoire” (Wenger, 1998 p.152). In order to achieve those
aspects, communication in a community is of utmost importance. It is expressed by
de Souza & Preece (2003) as in the essential defining factor of the online
communities is not the technology itself but its sociability. The usability is an
additional but important asset as well. Additionally, understanding the requirements
for sociability and usability is not enough itself, the success lies in how well it is
reflected and communicated to the users.

Similarly, Hord and Sommers also (2008) compiled the five common characteristics
of the successful online communities. These characteristics include “(a) supportive
and shared leadership, (b) shared values, vision, and goals, (c) collective learning
and application, (d) shared individual practice and (e) supportive conditions (both

physical and human)” (as cited in Vangrieken et al., 2017 p. 49).
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Willingness to open up and share in the community are also two of the most
important requirements in its being supportive. This can be managed in a
community in which the interpersonal dynamics would allow it, and where members
are of equal status and where trust and respect as well as collaborative atmosphere
exist (Vangrieken et al., 2017). Wenger (1998) argued that since human component
and community culture are not easily intervened and these features may be linked to
maturity of the community (although it is possible to encourage and support
communities) it is not easy to materialize it in designable units (as cited in Hur,
2007). However, although communities are self-organized entities, support for
infrastructure and cultivation may be good ideas when designing successful learning

community (Wenger & Snyder, 2000).

In Mitchell’s (2013) study, the results indicated that the professional community had
effects on the teachers practice when it was supplemented with specific instructions,
and the established targets were monitored. In their study Tsiotakis & Jimoyiannis
(2016) found that the majority of the teachers preferred a structured organization in

the community with scheduled tasks.

A study which was conducted in Turkish context conceptualized the rural and urban
teachers’ use of online communities for their professional development. While the
emotional support was highlighted in the rural setting, the data from urban teachers
showed that the teachers gave priority to professional look, easy access, and good
layout, different activities and well-defined goals. Additionally, they preferred the
groups being specific to English teachers (Karakaya & Baser, 2014).

There are several guidelines compiled by Yuan & Kim (2014) to help instructors to
design online communities which will serve their purposes. The guideline involves
these concepts: The effort for building to be continuous and the learners and the
instructors should work in building the community. Both synchronous and
asynchronous technologies should be made use of. In order to prompt discussions,

different techniques should be used. There should be both task oriented and social
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interactions and these interactions should be encouraged. Lastly the tasks that

involves and necessitates collaborative activities should be presented.

Lastly the determinants of success in an online community come in view as its
sociability and usability. Sociability involves its purpose, people, and policy.
Purpose looks at the quality of the interactions, people refers to the roles the
participants assumed and special need of the participants. Policies are about the
regulations related to uncivil behavior or the ways of ensuring trustworthiness.
Usability on the other hand involves dialogue and social support, Information

design, navigation and access (Preece, 2001).

2.2.2 Examples of Online Communities for Teacher Professional Development

Holmes (2013) conducted a study on eTwinning. E-twinning is an online
community in which teachers can find partners to collaborate on pedagogical
projects and work together (What is eTwinning? n.d.). In this study the effects of a
learning event which aimed to introduce web 2.0 tools which provides collaboration
for eTwinning projects were investigated. The results indicated that the learning
event increased the awareness of teachers towards web 2.0 tools which can be used
in their projects. However, there were some problems in the sense of community.
The interactions were one to one rather than as a community on the whole.
Therefore, on second cycle it was proposed to add the dimension that the teachers
should carry out the tools in their teachings. This time teaching and social presence
is stressed as well as cognitive presence. Social presence is explained as being there
to support others and teacher presence is to be able to organize education from the
initial planning to the assessment and to be able to carry it out (Yuan & Kim, 2014).
The cycle was completed with different participants from the first learning event.
When adding sharing personal experiences, collaboration and support among

participants increased.

33



In Reasoner’s (2017) dissertation, Edmodo, another online community for
professional learning, was explored in its capacity for being a community of
practice. The study aimed to unearth how teachers described their experiences in the
community and how being a participant in this community affected their practice.
The district used Edmodo for 4 years and the teachers got support in pacing
guidelines and they also got instructional support. The themes identified in the
study were its capability to bring staff from different environments together,
allowing them to share resources and opinions and being an effective tool for
communication. The teachers described their experience in the community as the
community served as a great tool for communication which positively affected their
professional development however, material sharing was not at expected level and
the teachers were hesitant to share material or resources. In that aspect the
community didn’t help them at the desired level. The sharing of strategies, the
awareness raising of teachers’ on pacing the tasks for struggling learners helped
teachers’ practice in a positive way. The community also provided a sense of
solidarity and cohesiveness to the teachers’ work since they could appreciate the
problems that they face is not solely their problem but other teachers also

experience similar issues.

2.3 Teacher Research Projects

The teacher research projects conducted in Turkey and other countries enlighten us
about the process, applicability and the sustainability of teacher research as well as
the ideas of teachers related to teacher research and teacher research process. The
gains of the teachers and the problems that they encountered give us valuable
information in introducing teacher research to teachers and supporting them

throughout the research process.

For instance, a group of University level English teachers’ experiences with action

research as a part of a course which they took on this research, describes the process
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and the gains that these teachers have attained. In the action research module, the
key issues related to action research are studied and then the teachers implemented
the action research on their teaching. One teachers’ study is examined as
representative case of the seven teachers who used action research in their courses.
The teacher in question studied the reasons of the reluctance to speak in her lessons
in her action research and used student questionnaire, weekly overview, classroom
observation midterm evaluation of teaching and learning as data collection tools.
After the research process, the teacher stated that the students took more
responsibility in their learning and the teacher made use of some ideas she didn’t
thought before. Although she was an experienced teacher, what she needed was a
context specific tool to explore her conditions better and to be aware of the root of
the problem. Action research provided her that. She became aware of the students’
capacity and their point of view and therefore used new techniques at the end of her
action research implementation. She became more critical of her teaching and made
background reading. Additionally, other researchers in the study rated carrying out
action research as not so intimidating as other research, and as one of the best ways
to improve and understand one’s teaching. They expressed their desire to continue

action research even after the course is over (Aksit, 2011).

Wyatt & Dikilitas (2016) also studied the effects of teacher research as a form of
continuous professional development on teachers’ self-efficacy beliefs. They also
aimed to capture how teachers develop as researchers throughout the process. The
qualitative multi-case study explored three in service English language teachers’
teacher research undertakings. The research was conducted at the context of a
Turkish university in which one of the authors worked as teacher trainer. He aimed
to train teachers on teacher research and guide them while they were applying this
research to help them more autonomous teachers who can decide on their teaching
based on their own research. The first participant’s research journey helped her to
feel more efficient in the technique she chose as her research focus. She also grew
as a researcher who especially benefits from literature reviews to inform her

practice. She also highlighted the importance of regular meetings with the
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colleagues and the mentor as part of the research process. Now being more
proficient in conducting teacher research she defines it as an integral part of her
professional development. Similarly, second participants’ self-efficacy beliefs were
increased especially in her second study. Throughout 2 years of research
engagement, she became a more efficient researcher. Last participant transformed a
more adept researcher after the first questioning his capabilities. He gradually
assumed more responsibilities at the professional development unit and became
more aware of the students’ needs and need-specific instruction. The study cautions
us that their journey as researchers aren’t complete and the success at this level was
only possible with the enthusiasm of teacher researchers and the personalized

support by the mentor.

Al-Maamari, Al-Aamri, Khammash & Al-Wahaibi (2017) studied the effects of a
research support program on teachers’ research engagement and research
administration. Research support program in question aimed to help teachers to
organize the framework of their research and review teachers’ early attempts of data
collection and analysis. 24 teachers who took part in the study expressed that they
have benefitted from the center. Although majority of the teachers had graduate
degrees and were familiar with research processes before, the center was helpful for

them in terms education on research ethics.

The 2016 originated online professional development program on classroom-based
research offers valuable insights into online communities which promotes teacher
led research. This program is coordinated by several moderators and the participants
are teachers from different, geographically varied contexts. The number of the
participants was 214 teachers moderated by 24 moderators. The program offers
online instructions and tasks related to teacher research, open sources and
collaborative and interactive learning opportunities to conduct teacher research in an
applied way. Primary, secondary and tertiary level teachers from different subject
areas are participants of the community. The community encourages peer

collaboration as well as mentor-mentee collaboration (Goktiirk Saglam & Dikilitas,
36



2019). Some of the reflections by the teacher researchers who participated in the
online community and conducted teacher research in their contexts illustrate the
effect of the experience upon them. The participants expressed the fruitful effects of
the other participants support, and encouraging comments on their work and their
research process. Some of the pedagogical and personal gains mentioned by the
teacher-researchers include understanding of being more critical. One teacher
expressed that the process taught her students the importance of reflection and being
critical of one’s work. She also added she believed research to be in the realm of
“university people” before venturing into the research involvement herself. Another
researcher underlined the support in the community in the means of resources. He
also added that the research ordeal increased his abilities to carry on exploratory
research on his own.
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CHAPTER 3

METHODOLOGY

This chapter is comprised of six main parts. In the first part, the overall research
design is explained and information related to research purpose is laid out. There,
the research questions are also outlined. Along with this, the design for the study
and the rationale for this design are explained in detail. Following the study design,
the information concerning research participants were given. At this point, each
teacher was introduced separately. After the boundaries of the cases are illustrated
and their relevance to the main issue is established, the information related to the
research setting, which is the online community, were presented. In the next parts
data collection tools are introduced and in the data collection process section, how
the research data collection tools were used to gather data is described in the
chronological order. In the last part of the chapter, the data analysis process is
discussed referring to the relevant literature. In the analysis, the piloting process is
presented and it is pointed out how the ethical issues as well as, validity and

trustworthiness issues are ensured.

3.1 Overall Research Design

Corey (1954) states that: “the best way to learn how to conduct action research, as
well as the values it possesses, is to try it” (p.378). Similarly, (Levin & Martin
(2007) advocates that action research is learned by doing it and reflecting on your
work with others. Therefore, the study’s aim to shed light on teachers’ views of
themselves as teacher researchers and the importance of teacher research for their
profession could only be understood if the teachers took part in a research project

themselves. Furthermore, the possible changes in teachers’ understanding of their
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roles and contexts as a result of participating in teacher research necessitated a
design in which the teachers conducted a teacher research. The desire to describe
the effect of online community in other words “the opportunity to reflect with
others” necessitated construction of an online learning community in which the

teachers come together to support each other in their research undertakings.

The research questions of the study were defined as follows:

1. What will be the impact of Teacher research participation on
a. Inservice EFL teachers’ views of themselves as teacher researchers?
b. In service EFL teachers’ views on the importance and necessity of teacher
research as a professional development tool?
2. What will be the impact of Teacher research participation on in service
EFL teachers’ understanding of instructional roles and context?
3. What are the reflections of the teachers before during and after teacher
research?
4. What is the impact of “online Professional Learning community (PLC)
of teachers for teacher research” on the application of teacher research
and willingness to continue to teacher research (TR) in in-service EFL

teachers?

In order to answer these research questions, the participants were asked to be a
member of an online community which was created to ease the teachers’ research
conduct processes. The teachers were informed about the theoretical underpinnings
of the teacher research and how to conduct teacher research in the online group via

4 modules teacher research course prepared by the researcher.

The research design of this study is designated as a multiple case study and each
teacher represents a case. Case study is defined by Yin (2003) as an empirical

inquiry that:
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J “investigates a contemporary phenomenon within its real-life context
especially when

o the boundaries between phenomenon and context are not clearly evident”

(p. 13).

Lincoln & Guba (2013) argue that case study is one of the most useful formats to
report constructivist inquiries since they present sufficient depth and scope, thick
description necessary to comprehend the circumstances, and setting which constitute
the case. They also point out that this format is legitimate for constructivism since it

allows us to hear the voices which have an influence over the outcome.

3.1.1 Multiple Case Study Design

Case studies are appropriate for in depth analysis of a topic in its natural context via
more than one source (Hancock, D. R. Bob Algozzine, 2006). Flyvbjerg (2006)
underlines the importance of case studies by highlighting the importance of cases in
being true experts in the subject. He goes on to say that rule based contextual
knowledge is also necessary but it can only be helpful only at a beginner level. In
order to understand the complete relationships and the real essence of the experience
one needs to live it in its real-life functioning. Therefore, it is important for
researchers to carry out case studies and to gather “multiple wealth of details”
(Flyvbjerg, 2006 p.223). In the case study the issue is “explored through one or
more cases within a bounded system”(Creswell, 1998 p. 73). When the study
includes more than a single case it is called multiple case study. In multiple case

study:

Each case to be studied has its own problems and relationships. The cases have their
stories to tell, and some of them are included in the multiple case report, but the
official interest is in the collection of these cases or in the phenomenon exhibited in
those cases. We seek to understand better how this whole operates in different
situations. (Stake, 1995 p.vi)
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In multiple case studies the aim is to gather in depth data related to the cases and
compare them to understand the research problem. Stake (1995) calls this construct
as quintain. He voices “the quintain is something that we want to understand more
thoroughly, and we choose to study it through its cases, by means of a multiple case
study.” Stake (2013 p. 6). Flyvbjerg (2006) indicates that case studies present us
with contextual knowledge, and since the multiple cases provide us with different
realizations of the phenomenon it can bring about new insights to the situation (as
cited in Svendsen, B., 2017).

In this study each teacher is taken as a case. Cases are described as best understood
when they are chosen as nouns or entities (Stake, 2013). He adds the functioning of
the case and the events are going to provide us details and information of it but the
functions and events are not chosen as a case. Each teacher with his or her bounded
context therefore represents a case. Each teacher has a different context, and
different reasons to take part in the teacher research project. Their different contexts
will provide insights in different realizations of the teacher research and the effect of
it on the practice. Each case will present us different details in its life situations for
us to experience the quintain that we study. Each case is unique; it is a story for us
to unravel. As well as our understanding of each case in detail, the inevitable
comparison of the cases will contribute to our understanding of the phenomenon to
occur in different contexts. In order to benefit from multiple case more efficiently,
it is advised the number of the cases should not be fewer than 4. At the same time
more than 10 cases aren’t advised to be suitable for the reason of dealing with them
efficiently (Stake, 1995). Therefore, in our study the number of the cases was
defined as 7.

Stake (1995) indicates that when the focus is beyond the case, it is instrumental case
study. Since the aim is to understand quintain in this multiple case study, the single
case itself is instrumental case. Similarly, since the aim of the study is to answer the

effect of participation in teacher research on teachers and the effect of online
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community on teachers’ research conduct, each case is important to answer this

general question. Therefore, this study at hand is an instrumental case study.

Stake (1995) advises to follow these three criteria to select individual cases to a
multiple case study. They are:
o “Is the case relevant to the quintain?
o Do the cases provide diversity across contexts?
o Do the cases provide good opportunities to learn about complexity and
contexts?” (Stake, 1995 p.23).

Table 1 presents the data collection and data analysis methods.

Table 1

Data Collection Tools and Analysis Methods

understanding of instructional
roles and context?

each
participant.
mid-term
questions
research
reports
researcher field
notes (based on
the interactions
on the website)

Research Questions Data Collection Tools  Participants  Data Analysis

1. What will be the impact of o Initial, final Teachers s Constant
Teacher research participation individual comparative
on interviews with method
In service EFL teachers’ views each
of themselves as teacher partidpant
researchers? mid-term
In service EFL teachers’ views questions
on the importance and necessity written action
of teacher research as a research plans
professional development tool? research

journals

. What will be the impact of Initial and final Teachers +  Constant
Teacher research participation individua comparative
on in service EFL teachers’ interviews with method
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Table 1(continued)

Data Collection Tools and Analysis Methods

Research Questions Data Collection Participants ~ Data Analysis
3. What are the Initial, final Teachers + Constant
reflections of the individual comparative
teachers  before interviews method
during and after with each
teacher research? participant
mid-term
questions
written
action
research
plans
research
journals
4. What is the impact Tnitial and Teachers + Constant
of “online final comparative
Professional individual method
Learning interviews
community (PLC) with each
of teachers for participant.
teacher research™ mid-term
on the application questions
of teacher research researcher
and willingness to field notes
continue to teacher (based on
research (TR} in the
in-service EFL interactions
teachers? on the
website).
Interview
for the drop
out teachers
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3.2 Rationale for the Design

3.3 Researcher’s Role

Stake (2010) underlines the importance of humans as one of the main instruments in
research. Especially in qualitative research, the place of human interpreter is
undeniable in the research process. He also adds that unlike physical sciences which
is impersonal, qualitative research depends heavily on researchers’ definition and
redefinition of the meanings of what they observe in the data. Therefore, regardless
of all the precautions (such as data triangulation) they somehow leave some traces
in the understanding of the case. Connected knowing is expressed as a part of
qualitative research and defined as a lens that includes using one’s own experiences
and links while understanding the case (Stake, 2010). Similarly Stake (2010) adds
that empathy which is to be sensitive to the happenings is also a part of the
qualitative research process. Therefore, the stance of the researcher should be
explained and her place with regard to the research topic and participants should be
established to ensure reliability of the study.

The researcher in this study played the role of the designer of the study as well as
the facilitator of teacher research in the professional online community. She holds a
MA in English Language Teaching and her thesis was on English Language
teachers’ views towards teacher research as a professional development tool. She
has both etic and emic stand points to the investigated quintain at hand. She is
currently working as a language instructor at university level; therefore, she could
emphasize the instructional struggles of the everyday lives of English teachers.
However, the conditions of the schools, their level, geographical positioning of the
teachers in the study was quite different form the school she was working.
Therefore, she had the etic standpoint in that point. She strictly stuck to interview
protocols while conducting them and cross checked the codes that were identified in
the data with a fellow researcher. She also used member checking technique in order

44



to verify her interpretation of the data and she supported her inferences with the

quotes from the data.

3.4 Selection of the Cases

In this study 7 EFL teachers from public secondary and public high schools from
different parts of Turkey are recruited as participants by using snowball sampling.
Since the quintain is the exploration of teacher research experience by teachers, the
teachers were chosen due to their relevance to the phenomenon. Stake (2010)
explains that

How things generally work is a macro interpretation. How a particular thing works
in a particular situation is a micro interpretation. Both use qualitative research, but
most of the time qualitative research results in micro interpretation (p. 39).

In that light, there has been a focus on individual teachers with regard to understand
their research engagement in an online community. Additionally, the common
themes and deviant occurrences across the cases will add our understanding of the
general quintain of the effect of online PLC participation on teacher research and

the effect of teacher research as a professional development tool on teachers.

In undertaking teacher research process, willingness and enthusiasm on the part of
participants are the key factors of success of the projects. Therefore, the participants
as cases are chosen from the enthusiastic teachers who would like to learn about
teacher research and willing to carry it out to be able to evaluate its effectiveness as
a professional development tool for themselves and for their school contexts. Each
such teacher who completed their teacher research in the group represented a case.
In order to be able to represent the different conditions around Turkey, the teachers
who worked in cities and in villages were chosen to assure diversity. Additionally,
the reason for the selection of participants from people who were non-related to
university work setting, was because it is more probable that these teachers will

have little experience or guidance on their own in terms of research. Additionally,
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none of the participants hold either masters or PhD degrees. Thus, it would be
possible to see the effect of the online community’s support in undertaking the
research activity. All the schools that the teachers work are public schools. They
work under the legislations of Ministry of Education, they have similar syllabuses
and similar conditions (Individual conditions are quite different, but the general
aims of the schools, the structures etc.... share similar characteristics.) Therefore,

these circumstances could help teachers to form a community of practice.

The researcher announced the research study in conferences that she has been to,
and used snowball sampling via the colleagues she knew. She also advertised the
research study in special online groups dedicated to English teachers on social
media such as Facebook. Following this, the teachers who provided their e-mail
addresses or who requested to be added to the community via writing an e-mail,
were added to the Edmodo online community by the researcher. 20 teachers became
the members of the online community “we-are-teacher-researchers-2019”. There
were members who have never participated in any of the activities, there were
members who viewed the tasks but didn’t participate in any of them and the ones
who read the content, did the task and carried out a teacher research. The teachers
who completed the tasks and conducted teacher research were the main participants
of the study. They were 7 in number and most of them were the participants who

were recruited through announcement in an English language teachers’ Facebook

group.

In this Facebook group in question, the teachers post about their problems,
suggestions related to teaching and school related topics. There are also English
language teaching related jokes, translations and daily personal information sharing
as well: Wenger & Snyder (2000) states that since the communities are “organic,
spontaneous and informal” (p.140), it is difficult to govern or supervise them, but
bringing right people together may provide the necessary conditions for

communities to thrive. The teachers who actively participated in the Edmodo online
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community in study are from the participants of the Facebook group mentioned.
Since they are already willing to share their practice and try to apply innovations in

their classes, it may be easier for them to adapt to this new community of practice.

In this study each participant who conducted teacher research is taken as a case. In
order to preserve the anonymity of teachers who took part in the study, the assumed
names were used for them. The cases are introduced separately. Some brief

information related to cases is presented in Figure 2.

Mine
teacher of 20
years of experience

Fatma
A teacher of 5 years
of experience works of experience works
in a village school in Western Turkey

in Eastern Turkey

of the study

Arzu
A teacher of 17
years of experience,
works in central
Turkey.

Maide
A teacher of 4 years
"= Of experience,
works in Ankara

\

Sevde
A teacher of 6 years
of experience She
works at a village
school.

Yeliz

A teacher of 7 years
of experience works|
in Istanbul.

Figure 2. Cases
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Case 1 Mine

Mine works at a public high school in Erzurum. She has been teaching English for
20 years. She has been teaching in Erzurum for 18 years. She has graduated from
Erzurum Ataturk University. She doesn’t have Master or PhD degrees. She believes
that regardless of the subject a teacher is teaching, the teacher has to teach the rules
of society, love for one’s nation and country. The teachers should guide and help
students to understand the ones who are different from us, tolerate them and respect
them. The students should be against indiscrimination and it is the duty of a teacher
to assure that. In her opinion the duty of a teacher is to teach how to question the
world around us, and the things that are against our reasoning. A teacher opens the
doors for students and teaches them how to study and investigate. The teacher

motivates them to be better selves.

In her lessons she makes use of English teaching methods and techniques according
to her purpose. In the beginning of this term, she generally used Grammar
Translation Method. However, in the second terms she mostly used Direct Method
accompanied by Grammar Translation Method. She believes that teachers should
take responsibility in new implementations in Education. Teachers should be
investigative and curious. She has never conducted or heard about teacher research
before this study. Mine wanted to learn “what the hardest point was” for her
students in English lessons in her teacher research study. The school that Mine is

working is situated in the city center. It is a technical vocational high school.

Case 2 Aysel

Aysel is a teacher at a rural secondary school in the Eastern region of Turkey. She
has been teaching here for 3 years since she started her profession as an English
teacher for the Ministry of Education. Before that, she worked at a private

institution for 1 year. She doesn’t hold a Master or PhD degree. As for her idea of

48



the duties of teachers, she believes teachers should be role models not for the
students but also for their families. She states that teachers are highly respected and
looked up to in the community that she works in. That is why the teachers should
be careful about their behaviors. The teachers’ main duties should be mentoring
students so that they can see what is best in life. They also should help students to
become more self-confident. She also acknowledges that the teachers must show
students that, education is not just about academic knowledge. The teachers should
also eradicate the erroneous ideas which are established in the society such as the
notion that the most valuable jobs are formal high-level for instance engineering and
being a doctor. The teachers instead, should highlight the importance of other jobs
such as bakery mechanic, tailor, hair dresser along with the jobs which are regarded
highly by the society and parents such as engineering or being a doctor. The
teachers should teach the importance of work ethic and morals as their first duty to

their students.

She states that being a village school, there are lots of areas in which they
experience limitations. She aims to use contextual authentic and communicational
aspects and tasks in the lessons to teach English. She underlines the importance of
communicative skills and task-based education. For instance, in cooking unit, she
made sure that they cooked in the class as an activity and described each stage in
English and made videos about it. They acted like investigators who are trying to
solve mysteries and interrogated the suspects in related unit and learned the relevant
tenses. However, there are infrastructure problems. For instance, internet connection
is a problem and most of the families don’t have private internet connection in their
houses. When she gave homework that necessitate students to make videos and
upload the homework, there were students-not owning a phone themselves- who
brought the phones of their parents in class and demanded the teacher to take the
homework videos via Bluetooth or by other means. There are no cinemas in the

village and the village is 80 km to the province. She complains about the lack of
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motivation of her students towards her lessons. Therefore, she wants to research the
reasons and the ways of improving motivation in her classes.
Case 3 Arzu

Arzu has 17 years of experience in teaching. She is currently teaching 12 grade in
central Turkey. She is a very enthusiastic about teacher research and an active
participant of the online community. She doesn’t hold a Master or PhD degree. At
the time she participated in the study she was teaching “Talking about past events
and narrating past events”. She wishes she had fewer students and a more flexible
curriculum to be able to make a difference in her profession and her major. One of

the biggest concerns that she has is explained via her words:

She states:

“l always want to catch up with new and different teaching
methods and techniques in my area. Apart from this, most of
the time, | feel desperate about not getting my students
speaking ability improved.” (Arzu, community entry data)

The reason for her to take part in our study is to stay up to date in the field and to be
able to solve the problems related to speaking in her lessons. According to her,
English lessons are very important and they make a difference at school. Via
English lessons the students are able to learn a new culture and a language. They
also acquire self-esteem via these concepts. However, she also acknowledges that
the teacher doesn’t have magic stick and learning and teaching is not the sole
responsibility of the teacher. Education requires the active participation of the
learner too as well as the favorable school conditions. Her teaching philosophy is
that she always believes in progress and that it is always possible to go one step
further. Rather than setting general aims and goals, she believed the progress within
each student according to their abilities. She also acknowledges the importance of
intrinsic motivation in students in the success. Although not impossible, it is very

hard to reach the students who don’t have the desire to learn and it slows the process
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and reduces the success according to her. The duty of the teacher is to know each
student individually and make individual progress plans accordingly. The aims to
improve each student in line with the student’s abilities. She describes the school
context as follows: The socioeconomic situation of the students is not very good as
well as the academic success. The school is an Anatolian High school and accepting
students based on the address. However even before there was a central exam, the

academic success as she describes was below the Anatolian high schools.

Case 4 Sevde

Sevde is a teacher in central Turkey. She works in a village school. Her
understanding of teaching takes shape around the proposition that teachers is the
guide and the students should take more responsibility in their learning. The
students should explore and find out the content that the teacher is introducing or
guiding them to learn. The students in her classes are in multiple levels in English.
The school management is quite supportive and the colleagues are open to
improvement and innovations. Their participation in research activities are

supported and welcomed.

She gives a general outline of her lessons as follows: She gives her students the
vocabulary item before the lessons so that they can study them. In the lessons, they
are studying the same vocabulary items either with videos or with pictures. They
later study grammar points related to the unit. She tries to use games related to
grammar topics and vocabulary items but she states that she cannot succeed. Only a
few of the students participate in the activities; they can seldom do speaking

activities.

She would like to take part in teacher research because she wants to be better at
teaching English. She also aims to make her students love English much more. She

sees this research activity as an opportunity to motivate both herself and her
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students. She doesn’t have a Master or PhD degree. She explains her main problem

in her teaching as:

“The main problem for me is that, while some students are so
motivated, some classes are so unmotivated. | try to teach in
an enjoyable way in my all grades but only some of the
students are not interested in learning English. The main
(reason) for this is the exam | know but it is the reality of our
system. So, what should I do? Please help.” (Sevde,
community entry data)

Case 5 Fatma

Fatma is 27 years old and she is a teacher of 5 years. She has been teaching in her
current school for half a semester. She doesn’t have a Master or PhD Degree. She
believes the students should take responsibility for their own learning however she
has to deal with behavioral problems in the first place. Additionally, she tries to
make them love English as she sees it as prerequisite for the success. She gives an
example on how she tries to make her students take more responsibility in their

learning in an anecdote:

When they see a word in lesson, | prefer not to answer the
Turkish of it immediately. The reason is that: | desire the
student to look it up in the dictionary first or if they want to use
the internet and visuals, to encourage and direct them to
research that way. I don 't like to give ready information. I also
share the reasons for this behavior with them. | am stating it is
my aim and I don’t answer the question. They are used to it
and it works well. | want the effects to be permanent. | want to
act as a guide to direct. It is my aim. (Fatma, 1% interview
data)

There are 15 students in her classes. There are students both from urban areas and
rural areas. Some students come a long way to commute to the school. She also
believes this situation has its effects on students. The general socioeconomic state of
the school is that the parents are in farming related jobs. The research concern of

Fatma was: “how can we deal with motivational and discipline problems?”’
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Case 6 Maide

Maide is 33 years old and she is a teacher of 4 years. She has been teaching in her
current school for 2 years. She doesn’t have a Master or PhD degree. In the school
in which she works, the school and the classes are crowded. She is teaching 27
hours of English lessons in a week. Sometimes she continues to teach 7 lessons
consecutively with no break hours in between. She defines her job as more of a life
skills and educator primarily than an academic educator. She believes that educating
the students is accomplished as long as the teacher who teaches it has a good grasp
of the subject and willing to teach it. However, she values the morals, being useful
to the country and society first and foremost. She believes the students who
mastered those skills can easily master academical issues and academic success

without those cannot be academically successful. She states it as:

I believe the real lacking point is this. I don’t believe the students
who have no idea in terms of respect and the general truths can be
successful in terms of academical areas (Maide, 1% interview).

She believes that her students are motivated towards English lessons. She stated the
following as for her research concern: She observed the level of the students are
below the teacher’s expected level. Therefore, she wanted to see the possible
reasons for this situation. It was one of the reasons that she wanted to participate in
the study. She also had some reservations before the research process as to its
applicability and the full potential of it. She wanted to experience the process and
see the effects of it.

Case 7 Yeliz

Yeliz is a 29-year-old teacher who has been teaching for 7 years. She has been

teaching in her current school for 3, 5 years. She doesn’t have a Master or PhD

degree. She describes herself as a tolerant teacher. She believes that the English is a

subject which cannot be learned without loving it. She states; therefore, she tries to
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be patient and tolerant at the highest degree. She wants her students to learn by
experiencing and she aims to teach the ways of learning first before the content. She
aims to educate her students to be lifelong learners. She also believes the teachers
set important examples for students. She observes that the students take the teachers
as role models from clothes to the behaviors. Therefore, a teacher needs to show
exemplary behavior with his/her moral values and justice. She then states the
education part comes in. She also adds that an English teacher should teach the
students to be open minded and open to other cultures and mold their world views
accordingly. Her research concerns were also related to motivation. She wanted to
see the motivational level of her students and possible reasons for the lack of

motivation.

Other Participants in the Professional Online Community

There were also teachers who were participants of the community but left the
research process without completing the research. Knowing them, their situation and
participation were also important in understanding the true nature of teacher
research in teachers’ lives as a professional development tool. Additionally, the
reasons for leaving the study and the experiences related to the use of the online
community could throw some more light into the phenomenon at hand. Therefore,
the teachers who left the study were also used as data sources. The participants
which fall under this definition of data sources included Tarik, Esen, Hatice

Armagan and Hakan.

Tarik
Tarik has 5 years of experience in teaching. He works at a high school in the grades

of 9-10-11 and 12. He wanted to carry out teacher research because he wants to

improve himself professionally. He also would like to learn different ideas and
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approaches to teaching. He doesn’t have a Master or PhD degree. He explains his

teaching philosophy as:

“My teaching philosophy is mixing of CLL, CLT, TPR and
Natural Approaches. | believe in these 4 because a language
is a live thing. It has also a soul. For this reason, if you don’t
move it by firstly speaking and listening and then reading
and writing, its soul will die. Finally, you will have a
skeleton, which is grammar in this metaphor that will
eventually rot. Making mistakes is my other philosophy. If
you don’t tolerate the mistakes in normal doSe, you can’t
teach anything (Tarik, community entry data).

He also describes his duties in the school by using “the tour guide” metaphor. He

explains:

“I am a tour guide in my school. Think about your tour guide

if you had one of them. A tour guide knows many of the

stories about the city you visit. But you don’t know. He tells

you everything he knows and gives you free time to discover

on your own. He must make you happy and at the same time

you must follow his instructions. Otherwise you will lose your

direction in this city. 1 am that tour guide.” (Tarik,

community entry data)
Tarik also adds that he evaluates his success by assessing if the students can what he
taught them in their lives. If the topics has no practicality in life, he takes it as a
token for failure. He also states that he has a balanced attitude to exploration of the
topics by the teachers and the lecturing of the teacher. In his opinion foremost duty
of the teachers is to break the prejudices towards English and make the students love
English. Tarik initially wanted to study the effects (benefits and negative effects) of
current educational methods on students of generation Z. Later he changed the

question as “What are the individual differences in learning English?”
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Esen

Esen is 43 years old and she is a teacher of 20 years. She has been teaching for 8
years. Her teaching philosophy is a student centered one. Far from the classical
methods, she aims to make a difference in students by using sustainable methods.
She adds that she always updates herself keeping her basic philosophy in mind. She
teaches in an Anatolian high school. Up to this year, the school accepted students
with a central examination. However, this year the school is accepting students
based on their addresses. This situation led to a change in the student profile and she
realizes that motivation and interest among students are less compared to other

years.

Her problem is: “Despite the fact that language class students are really good at
grammar, reading comprehension, writing and so on, they are not good enough at
speaking” (Esen, comments in PLC). After negotiation in the group she defined her

research question as:

1. What are the reasons of high school students' low level of attainment of speaking
skills compared to other skills in English lessons?
2. How can we improve speaking skills of these students?

Hatice

Hatice is a teacher since 2000. She doesn’t have a Master or PhD degree. Her daily

teaching work includes

“(teaching) basic structures of English, some grammatical
rules, daily speeches, words that they need in easy life,
writing sentences and reading short paragraphs or
dialogues. A little bit listening through songs or stories.
(Hatice, community entry data)
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Armagan

Armagan did not share much related to her context or herself. However, she defined
a research question in the group. The research question she posted in the Edmodo

group is as follows:

“Secondary school students are not willing to use target
language. They generally try to speak in Turkish. How can
we improve their speaking skills?”

Hakan

Hakan is a teacher of 12 years. He has been teaching in his current school for 5
years. He describes his lessons as interactive lessons and desires his students to talk
during lessons. He doesn’t support heavily grammar-based lessons. However, in
language department classes in high schools, the system shows a little variation.
Here the focus is on solving tests and preparing students to university exam.
According to him the duty of the English teacher is to provide the environment in
which students can talk since there is no alternative places where the students use

the English language.

Summary of the all the data sources.

All the data sources that were utilized for this study were summarized in Table 2.
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Table 2

Summary of the All the Data Sources

Name Experience  Reflection  Ressarch  Resach  Research  Resarch st Second
(years) queshon  plan conduct  report meriew  interview

Mine 20 ! ! ! ! ! ! !
Aysel 4 ? ? ? ? ? ? ?

Az 17 ! ! ! ! ! !
Sevde 6 ! ? ! ! ? ? ?
Fatma ] ! ! ! ! ! !
Maude 4 ? ? ? ? ? ? ?
Yeliz L ! ! ! ! ! ! !

Een 20 ? 7 ? ?

Tarik j ? ? ? ?
Hakan 12 ? ?
Hatice 18 ? ?

Armagan ? ?

o

58



3.5 Research Setting

The main research setting is the online community in which teachers and the
researcher are the members. The community is created on Edmodo. Edmodo is a
social platform, a learning management system in which teachers and students come
together. They communicate, share material, assign and do tasks in a secure manner.
There are management tools which allow educators to create assignments, quizzes
and questionnaires and set a deadline to those activities. The teacher can grade the
tasks interactionally with the students and be notified when the students submit a
task. Teachers can give feedback to the students and the students can write
responses to teachers’ notes. They can send messages to their peers and the teacher
via the website. They can also see the shared content, general notes or questions
posted on the website all together.

The platform is free. It is described as “the world’s largest learning network for K-
12 students, teachers, administrators, and parents” (About, n.d.). Founded in 2008,
the headquarters are located in San Mateo. It has about 10 million users worldwide
(About, n.d.). One of the most important factors in designing an online community
is the ease of its use. In order to enroll to a specific class in Edmodo, one either has
to write the code which is provided by the instructor, or the community
facilitator/instructor should add the member himself/herself. This assures the

security and privacy of the content that are shared and consumed by the participants.

Edmodo has a friendly interface. This has an important bearing since the usability of
the community depends on the interaction of the users with the technology (Preece,
2001). The online community required participants to get an account and password
to be the members of it. Two of the members had Edmodo accounts before the
study; the others were invited by the researcher via their e-mails. Except for one
member, none of them needed technical assistance in the membership process of the

Community. In order to answer technical problems a WhatsApp group has been
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created as well. WhatsApp could also provide synchronous mode of interaction
which was suggested as an important component for an online community (Yuan &
Kim, 2014).

The layout of the website is plain and effective. On the left side, the students
(English teachers in our case) can see the classes that they enrolled. On the top of
the main page, there are notifications section which reminds any approaching
assignments or events, there is also a messages section, a progress section and a
library section which will give the opportunity to access to the general shared
materials. The materials can be shared as news feed in the page too. The features

and components of the website are going to be presented in detail.

Front Page

The front page is called home page. This is the main page where the feed can be
seen by the participants in a downward sliding fashion. Every message, shared
content, announcement, task and video is shown on the main page when it is posted
by the members of the community. The researcher had a privileged position; such as
she could create assignments, exams and questionnaires (polls) via the properties
that the website offered to her. However, the other participants could share any form
of files or content, write messages or could comment on the messages posted by
other members. The general layout of the front page of the website is illustrated in

Figure 3.
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Figure 3. Front Page of Edmodo

The messages and the content also appear on the front page. The instructor (teacher
research- facilitator) as well as any member of the community can share notes,
materials, and any forms of information. All the members can comment on the
messages, respond to them or use “like” button to show their feelings towards it.

The illustration of the messages is seen in Figure 4 and 5.

2we ek par
5 g .

Dear Nuriye Karakaya.what Is due date Tfor 2nd weelk
assignment

1 Begen

...... ve Kk Kay

- Dear hocam. 28 th March iIs set as the deadline to come
upP Wwith a research question
IT you are referring the assignemiins in the ppt/ pdf they are on 30
March. | will remind you again. create an assignment on the
website. but If you can find time you can post it earlier

Nuriye karakaya gonderdl suna
we - -are-teacher-researche oo raxia
Teacher

Figure 4. Display of Messages in the Front Page.
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nuriye karakaya gonderdi suna
we-are-teacher-researche .. Daha fazla
“ Otretmen

Dear parficipants, We identified some of the research questions. Thank you all. They
were all thought provoking, real life problems. Most of them included common
elements. The teachers who haven't defined a research guestion yet, can do so and
post them either as a comment or as a task which | opened for the research
questions. | am going to upload 3rd week ppt which is how to collect data. You can
read it about data collection. | also want o help you in this process on the phone.
Please ask me questions and clarifications. If you mail me, | too can call you in your
convenient ime. | also want to ask you a few questions related to our process. how is
it going? how is this website helping you? What can we do to improve this training and
online help. | wish you a frutiful week. See you and hear you soon. Daha az

Figure 5. Display of Messages in the Front Page.

Tabs on the Top-right

On the top-right of the Edmodo website there are several tabs. The tabs are seven in
number for the teacher research facilitator (researcher of this PhD dissertation) and
there are also seven tabs for the other members. However, one tab is different in
teachers (participants of the study) and the researcher (teacher research- facilitator).
For the teacher research facilitator, the module tabs are listed as the following from
left to right: (a) main page, (b) deadlines, (c) progress, (d) library, (¢) messages, (f)
announcements and (g) the tab in which the settings for the account take place. For

the other members, the library is called backpack.

In the deadlines, the students and the teacher research facilitator can see the
deadlines that are defined by the teacher researcher. In the announcement tab,
whenever there is a new post (assignment, if someone liked a post or commented on
some content) a red alert notification pops up. The module tabs are presented in

Figure 6.
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Yardim Merkezi

Figure 6. Module Tabs of Edmodo

Menu on the Left

On the left side of the front page, one can see the online classes she/has been
enrolled into. Our class in which all the teacher research activities were carried out
is called “we-are-teacher-researchers-2019”. When clicking on the classroom the
participant can see messages, folders and members of the classroom if she/he

chooses the concerning tabs on the top of the page. The page which is encountered

when clicking on the class name is displayed in Figure 7.

we-are-teacher-researchers-2019
nuriye karakaya | Vocational Studies - Yiiksek Ogretim

nuriye karakaya
Teacher

Mesajlar Klasdrler Uyeler o Ayariar

Not Odev Sinav Anket
Simiflar

Notunu buraya yaz
‘we-are-teacher-researchers-
2019

+ Kiigiik Grup olustur
we-are-teacher-researchers-2019 x

Iptal
Gruplar P

. mesaijlan filirele -
Ogretmenlerle isbirligi yap
iletisim ve kaynak paylasimi yoluyla

diger egitimcilerle baglan nuriye karakaya gonderdi suna
we-are-teacher-researche... Daha fazla
O Bir Grup Kur = “* Teacher

Figure 7. The Sub-Menu of The Online Class Containing Messages, Folders and
Members.
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When clicking on the members tab, the names of the members who are the
participant of that online course and their roles are seen. In the organization of the
Edmodo website, the researcher (researcher of this PhD dissertation) assumed the
role of the instructor of teacher research. The teacher researchers (the participants of
the doctoral dissertation) assumed the role of students. The members list is

illustrated in Figure 8.

oo

Meyin Tarihi Geldi? llerleme Kitiphane

Ogrenciler (20) « Veliler (0)

Mine &' \eli Bagla

Student Contributor

Figure 8. Some of the Members of the Edmodo (Real names of the participants are

changed for the study)

The features that the teacher-research facilitator can use

The teacher research facilitator can create assignments, tolls, exams and view how
many students turned them in. The instructor can also see how many of them
viewed the tasks. Instructor can control whether or not to accept assignments after
their due dates passes. If the assignments are accepted after the due date, the website
marks the late assignments differently than the other assignment responses. When a
participant turns in an assignment, a notification is sent to the instructor. The
appearance of notifications for the turned in assignments for each individual

assignment is shown in Figure 9.
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Teslim edildi (6) Teslim tarihi: Mart 16, 2019, 11:15 pm
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=" -
Figure 9. Notification for Completed for Each Assignment
The appearance of the summary of all of the assignment can be viewed under the

section of due dates. The teacher-research facilitator can see how many times an

assignment is viewed. This page is illustrated in Figure 10.

4naSayia  NeyinTarhi Geldi?  ilerieme

Neyin Tarihi Geldi?

Tam siniflarim
© Degerlendime + Reviewed & Planlanan
Odev / Kisa Sinav Ismi Not vermeye hazir Gorintilendi
O first week's activity

Due 17 Mar 2019 - 00:15 Okundu olarak isaretle
a

B Forming your research question
Due 29 Mar 2019 - 0015

Figure 10. Summary Page of the Turned in Assignments

When an assignment is created, the students (teacher researchers of the study)
cannot see other students’ answers for the assignments. Therefore, the teacher
research facilitator turned some of the assignments into open questions posted in the
website. By doing so, she managed others to see the answers as well. For instance,
in defining research question task, there was an assignment created for it however it
acted as a reminder for the fact that assignments have due date notifications.
However, in reality the teacher researchers shared their research questions as
comments to the thread the teacher research facilitator started. If there was a teacher
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who submitted their research question through the space created for the tasks, the
teacher was requested to post the same research question as a comment. In doing so,
the teacher researchers could see and comment on the formation of the research
question of others.

The Content of Training in PLC

The training which was comprised of 4 modules was presented via PowerPoint
presentations uploaded to the Edmodo. There were also other supplementary
materials in addition to the content in presentations. For instance, there were the
screenshots of the data analysis programs in PowerPoint presentations. However,
since there appeared a need in the course of the study, other screenshots were added
as contents. Additionally, sample teacher research studies, articles related to the
research topics of teachers as well as sample data collection tools were provided in
the community. The content also included several videos created by the researcher.
The videos included welcome messages and the explanations related to the
reflection tasks of the weekly modules. The screenshots of the announcement
messages when a new content is uploaded to the community is provided in Figures
11,12, 13, 14, 15 and 16.

e

AnaSayfa Meyin Tarihi Geldi?

W Bir yorum yaz

nuriye karakaya génderdi suna
ﬁ we-are-teacher-researche Daha fazla
GEEEE Bgretmen
%

Hil Welcome to our professional learning community for teacher research. You can
find your welcome message and first week's powerpoint presentation as well as the
first week activities in the folder week1 . Please feel free to ask guestions and
contribute. You can upload the answers for week 1 activities either by writing on the
space provided for the questions or by taking an audio or video file... Daha fazla

Figure 11. Announcement of Upload of New Content
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nuriye karakaya gonderdi suna
we-are-teacher-researche. . Daha fazla
Ogretmen

Mar 07 - 12:00 PM

Hil the first week's ppt presentation is at the attachmentl. You can always ask
questions about it after reading the material.

—_— 1week pptx

E 78.19 KB

Figure 12. Announcement of Upload of New Content

nuriye karakaya gonderdi suna
we-are-teacher-researche. .. Daha fazla
Ogretmen

Please write a your reseach question or research topic as a comment below. It should
be based on your problems or something you are curious about in your class. We are
going to try to solve this problem together. If you have the same problem as other
teaches you can collaborate or do brainstorming in the comments. have a nice week.
update: 28 th March is set as the deadline for this task but if you can find time you can
post it earlier. Because while deciding on a research question for your class we will
involve a bit of discussion in the group, and give suggestions etc.. all the best.

Daha az

Figure 13. Announcement of Upload of New Content

nuriye karakaya gdnderdi suna
we-are-teacher-researche... Daha fazla
Ogretmen

Mar 19 - 12

veek 2 is here.

—_ 2week pptx

E 67.41 KB

Figure 14. Announcement of Upload of New Content
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nuriye karakaya gdnderdi suna
we-are-teacher-researche... Daha fazla
Ogretmen

w22

the 3rd week ppt is here.

Jweek pptx
176.22 KB

Figure 15. Announcement of Upload of New Content

¢ 8

Ana Sayfa Meyin

nuriye karakaya gonderdi suna
we-are-teacher-researche. .. Daha fazla
S

Ogretmen

Hello everyone, our 4th and last ppt presentation is here. It gives information about
how to do data analysis and write the final report of your studies. | know we are still in
data collection step, but | though it would be nice to have information about how to
analyze ans see the whole picture. of course you are not going to use all of them. | will
support you in choosing the data analysis method according to your data, and we can
analyze together too. | hope all of you an excellent Sunday. Daha az

week pphx

353.95 KB

Figure 16. Announcement of Upload of New Content
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3.4 Data Collection Instruments

Creswell (1998) and Yin (2003) suggest that data collection should be extensive and
rich in case studies, therefore it is important to employ different and multiple
sources of information. In this study the employed data collection tools include
initial, and final interviews with each participant, research journals kept by research
participants, action research plans of participants, written final action research
reports of participants and researcher field notes (based on the interactions on the
website). The importance of documentation and record keeping which is stressed by
Yin (2018) necessitates researcher field notes, memoranda and other notes. This
type of documentation is also important for it makes the replication of the studies

feasible.

Interviews and Survey Questions

Interviews are regarded as one of the most important data collection tools in
qualitative studies (Silverman, 2000, Yin 2018). They are particularly useful if the
aim is to understand the people and their worldviews, experiences and their
opinions, in their own words via mutually co-constructing the meaning between the
interviewer and the interviewee (Kvale, 2007). Interview is defined by Kvale (2007)

as:

A conversation that has a structure and purpose determined by the one party-the
interviewer. It is a professional interaction .... (A-semi structured interview) is
defined as an interview with the purpose of obtaining descriptions of the life world
(everyday life) of the interviewee with respect to interpreting the meaning of the
described phenomena (p.7-8).

Interviews are useful in answering the why and how questions and give us detailed
and reflective information related to the insights of the participants (Yin, 2018). In
semi structured interviews, the interviewer has a set of questions or the basic focus
on his/her mind but the adherence to the questions is not very strict. The course of

interview may require new questions, and the flow may show variations from
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participant to participant. A successful semi-structured interview should cover all
the necessary concerns and should be able to have answers for the areas of purpose,
at the same time the interviewee should be left with the sense that he or she
participated in a meaningful and purposeful conversation (Heigham & Croker,
2009).

This study employed two consecutive interviews. The interviews were developed
after an extensive related literature was completed. When the interview questions
were prepared, the initial interview was piloted on 2 teachers who had never
conducted teacher research before. The questions of the initial and final interview
questions were scrutinized by an English Language instructor to see if there are any
ambiguous questions. There were also written, midterm questions to see the
research process of the teachers. The midterm questions were also prepared with the
same principles. After these processes were completed, the initial interview was
conducted. In initial interviews it is aimed to gather information related to teachers’
teaching philosophies, their teaching contexts and their reasons for participating in
the teacher research study. It also aimed to show their current situation related to
this research type. The midterm questions focused on the teacher research projects
that each participant was carrying on at that present time to help the teachers in their
struggling points. This interview addressed the needs of the teacher researchers in
the act of teacher research administration, and their opinions related to the support
of the online community. Lastly the last interview had questions that directed
participants to describe their whole experience with teacher research and aimed to
find out any differences in terms of research conduct competence, their ideas related
to their instructional roles or contexts. The interview and survey questions are given
in Tables 3, 4 and 5.
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Table 3

Initial Interview Questions

Initial Interview Questions

1.
2.
3.
4.

What is your teaching philosophy?
What is your understanding of your instructional roles?
Can you define teacher research in your own words?

What is the place of teacher research in your life?

4a. What is the importance of teacher research as a professional

development tool for you?

5.

Why did you decide to engage in a teacher research project?

5a. What is your research question that you wanted to study in this project?

6.  Can you tell me your views towards yourself as teacher researcher?
7. How competent do you feel yourself to conduct teacher research?
Table 4

Survey Questions

Survey Questions

1. What can you tell us about your project?

a) What are the problems related to it?

b) What are the positive developments related to your research?

2. How does participating in online PLC affect your research undertaking?
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Table 5

Final Interview Questions

Final Interview Questions

1. Can you define teacher research in your own words?

2. How did your understanding of your instructional roles or context change
after your research participation if applicable?

3. What was the importance of this research experience on your teaching?

4. How did your view of yourself as a teacher researcher change?

a) How did your competence to conduct a teacher research change?

5. In what ways did participation in teacher online community for research
(PLC) affect your teaching research administration?

a) Was your research administration process aided with the use of
online PLC in any way?

b) What features of the PLC were useful for your teacher research
administration process?

c) Why did you use the PLC the most/least? Prompts: (developing
ideas, sharing and discussing research questions/process, asking
questions etc.)

6. How would you describe your experience with teacher research utilizing
the PLC?
7. Would you like to continue doing teacher research on your own?

a) If so what conditions, if any, can support your research conduct?

b) What is effect of PLC, if any, on your future teacher research
undertakings?
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Research journals kept by research participants

Throughout the study 3 research journals were requested from the participants
related to their decision-making process in the implementation of teacher research.
The prompt used by teacher researcher journals were presented in Table 6.

Table 6

Research Journals

Research Journal 1:

Please write your research process in the group. (About 300-450 words) How
did you come up with your research question? Why was this question important
for you? How did you develop it? Which factors or who helped you to develop

it into a well formulated research question?

Research journal 2:
Please write your thinking process in the group. (About 300-450 words) How
did you decide on your research method? How did you develop it? Which

factors or who helped you in this process?

Research journal 3:

Please write your research process in the group. (About 300-450 words) How
did you decide on your data analysis method? How did you develop it? Which
factors or who helped you in this process? Are there any ethical concerns in

your study? How are you planning to present your study?
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Research plans of participants

The research plans of the teachers were their short notes on the framework of their
research. The research plans were gathered through the Edmodo, e-mail or

WhatsApp messages from the teachers.

Written final teacher research reports of participants

The participants were asked to post their final research reports on the Edmodo PLC.
The template for reporting research was taken from the project Alberta Teachers'
Association (2000 p.31). Some sample research presented by Goktirk Saglam &
Dikilitas (2019) were also provided for teachers in Edmodo. Some of the teachers
used the general headings in these sample research to report their studies. The

template provided in the website for reporting research is presented in Table 7.

Table 7

Template for Reporting Research (taken from Alberta Teachers' Association, 2000
p.31)

Introduction

What was the research question?

Why is this research question important to me?
What was the context of the study?

Review of the Literature

What did I learn from my investigation of the topics?
Methodology

What was my research plan?

What data collection methods were used?
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Table 7 (continued)

Template for Reporting Research (taken from Alberta Teachers' Association, 2000
p.31)

Results and Conclusions

Summarize the data collected.

Discuss your conclusions based on the data collected.
Implication and Recommendations

What have you learned from doing this study?

How can this information be useful to others?

If you repeated the study, what would you do differently?

The physical artifact- which is teacher participants’ research studies themselves-
was important in that, they could demonstrate the improvement of them in research
and if applicable changed understanding or experiences of the teachers’ related to
teacher research beyond their own reports. The list of the final teacher research

reports analyzed in the study is seen in Table 8.

Table 8

List of Final Teacher Research Reports

Mine An Exploration of English Language Learning Journey of My
Students

Aysel Motivation Problems in My classroom

Sevde Motivation problems in Rural Setting
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Table 8 (continued)

List of Final Teacher Research Reports

Arzu A Study on the Use of Target Structures in Speaking Activities
Fatma Investigation of the Disruptive Behavior

Maide Analysis of Motivation

Yeliz The Motivational Factors in my Class.

Researcher field notes

Researcher took notes after interviews and personal conversations (questions related
to research and technical processes), kept e-mails and messages which has the
nature of clarification of the research process. She documented them and used them
after taking permission from the parties involved and member checking. She used
member checking in the documentation to assure whether she interpreted them
correctly. They are quite effective in terms of deepening the qualitative data and add
an extra dimension to it, they can help us to situate the study into its context.
Especially the field notes with critical reflection may serve as guides for future
studies. Field notes can take many forms including slam notes and drawings
(Phillippi & Lauderdale, 2018).

Interview Questions for the Teachers Who Left the Study

In order to obtain feedback related to the process of teacher research engagement
and the experiences in the online community, the teachers who left the study were
interviewed for their reasons for leaving and the opportunities and conditions they
envisaged if they would continue their research studies. The interview questions

were presented in Table 9.
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Table 9.

The Interview Questions for the Teachers Who Left the Study

1. Can you state the reasons for you not being able to complete the project?
2. What kind of opportunities and features should an online community and teacher
research education have possessed for you to be able to complete your teacher

research process?

3.6 Data Collection Procedure

Stake (1995) adds that the researcher cannot definitely points to the exact starting
moment of data collection. The acquaintance to the case, first impressions and
background work all contribute to our understanding. However, they should be
refined and strengthened by other data throughout the study. The data collection
process started to take shape when the voluntary participants were recruited for the
study and they became members of the professional online community which is
designed for this study. This community is situated in Edmodo website. The aim of
this online community is to promote and assist the teachers in their research
undertakings. The first posting in the Edmodo teacher community is 21% of
February. The end of data collection is 12! of May. The visual representation of the

data collection process in provided in Figure 17.
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Data Collection process

( 1. step Initial Interview h
N Y,
(2 step Module 1/ Teachers focus on one problem area h
N Y,
(3. step Module 2 / Teachers choose one research Question h
and they get comment on it in PLC
reflective journal 1
N J
( 4. step Module 3 /Teachers start collecting data
reflective journal 2
N J
( 5. step Mid-term survey h
N Y,
e - N
6. step Module 4/ Teachers analyze their data
reflective journal 3
N Y,
e - A
7. teachers write research reports
N Y,
( 8. step Final interview h
Drop out interview
N Y,

Figure 17. Data Collection Process

After the interview questions were piloted and necessary adjustments were made to
the questions, the necessary permissions from Ethical Committee of the Middle East
Technical University, and Ministry of National Education (MONE) were obtained.
The research participant teachers took part in the initial interview at their

convenience via mobile phone calls. The interviews were recorded and transcribed
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verbatim. The information related to interview administration was presented in
Table 10.

Table 10

Initial interviews

Number Participant Duration
1 Mine 12 min
2 Aysel 10 min
3 Sevde 12 min
4 Arzu 10 min
5 Fatma 10 min
6 Maide 13 min
7 Yeliz 9 min
8 Esen 15 min
9 Tarik 20 min
10 Hakan 6 min

Each week the researcher gave information related to a different aspect of teacher
research, simultaneously asking several tasks to be done, such as asking teachers to
define their teacher research questions based on the guidance provided on “defining
research questions” week. In the first week the teachers were introduced the general

ideas behind teacher research, the definition of it, the potential benefits that they
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may take advantage of if it is used, and the challenges which may be encountered on
the way. In the first week building of a sense of community was targeted, therefore
activities which involved teachers’ introducing themselves and their contexts as well
as their teaching philosophies were requested. The teachers were able to
communicate with each other as a group in Edmodo online community, and in the
WhatsApp group. WhatsApp group was generally used for management issues, such
as tackling technical problems or informing members about a new upload or an

activity in the Edmodo group.

In the second module the teachers were instructed to look critically into their
classrooms. They were asked to define the topics that they were interested, they
were curious about or they wanted their students to do better. They were instructed
on how to define a research question. After reading the information on the website,
the teacher participants expressed their research topics or the general problems in
their classrooms. Some of the teachers had a research question in their minds in the
first week (Sevde). The researcher requested the teacher participants to post their
research questions on the Edmodo website. The general concerns or initial questions

were turned into well formulated research questions via the negotiations in Edmodo

group.

In the third module, the teachers were provided with the ppt lecture related to data
collection methods and tools. At this point the teachers were asked questions related
to their research process, the challenges they encountered or how the project was
coming along. Their personal problems were identified and suggestions were
provided.

In the fourth module, the data analysis methods were introduced and the teachers
were asked to analyze their data. One to one help was provided for teachers in data
analysis. After they completed their research, they were asked to write a research
report. After all those processes, they took part in the final interview. Their

contributions on the online community and the research artefacts (the research itself,
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teachers research journals etc.) were analyzed as well. The interviews were
conducted via telephone calls and recorded by a voice recording application. The

information related to final interviews were given in Table 11.

Table 11

Final Interviews

Number Participant Duration
1 Mine 12 min
2 Aysel 12 min
3 Sevde 14 min
4 Arzu 18 min
5 Fatma 12 min
6 Maide 10 min
7 Yeliz 10 min
8 Esen 8 min
9 Tarik 10 min

81



3.6 Data Analysis

Maykut, P., & Morehouse, R. (1994) suggest that when the aim is to learn about the
case at hand deeply, with minimum interpretation of the researcher’s part while
analyzing the data, Glaser and Strauss’s (1967) constant comparative method of data
analysis serves the purpose quite effectively. It also fits the inductive nature of
qualitative research design.

Glaser and Strauss’s (1967) explanations on constant comparison show us the finer
details of coding in several steps as well. In the first step which is “Comparing
incidents applicable to each category” (p. 105) the researcher makes a comparison
between groups (cases) in which the events are taking place. For instance, while the
researcher is coding for an occurrence for a category, he/she needs to compare it
with previous occurrences that are coded for the same category. They also add that
this comparison is generally done based on the memory not necessarily referring to
the occurrence each time. The codes come directly from the actual utterances of the
participants, or the researcher may categorize the chunk as a code. When it comes
directly from the participant Glaser and Strauss highlight (1967) it as a “current
label”. When a researcher makes the code, it is generally the “explanation” (p. 107).
After that, “Integrating categories and their properties” (p. 108) should take place.
Here the coder looks at the memos and the details pertaining his or her initial codes
and accumulates information related to the categories for a category may have
different and various features. Later on, the researcher must “delimit the theory” (p.
109) as it may be an overwhelming task if the researcher doesn’t set the present
boundaries. Lastly the codes should be saturated. If the new coming data cannot
make any difference to the category anymore, it could be noted that all the
necessary properties and the category is captured and it is saturated.

In line with the explanations, the researcher firstly transcribed the interview data

into word documents. She read the transcription, reflection and artefacts in the study
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several times, compared the different data sources coming from the same people to
see whether there are incompatibilities or whether they supported each other.
Reflections and research artefacts were merged into a word document for each
participant. Following these the mentioned word-format data sources were imported
into MAXQDA software program. It is a program which is used for computer-
assisted qualitative data. The word documents were read again and labeled with
different labels called codes. They were identified in the meaningful chunks and the
names of the codes were given by the researcher keeping the meaning of the chunks
and research focus in mind. Then the codes were categorized under bigger themes
in relation to the research questions and as well as semantic relationships. When the
coders re-read some of the refinements such as changing some of the sub codes or

moving them under another theme was realized.

Figure 18 summarizes the general steps of constant comparative method of data

analysis.

(" Inductive category coding and simultaneous comparing of units of meaning across h
categories
N\ J
s - - A
Refinement of categories
N\ J
p : - - - A
Exploration of relationship and patterns across categories
N\ J

( Integration of data yielding an understanding of people and settings being studied h

Figure 18. Constant comparative Method of Data Analysis (Maykut & Morehouse,
1994).
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Table 12 provides an example on the coding of the data in the study. After all the
data sources were gathered, the coding process began. The recurring ideas are

designated. When the ideas overlapped, they were unified.

Table 12

Coding of the Qualitative Data

| believe this type of study is efficient in | THE THEME: Benefits of TR

terms of identifying problems, identifying SUB-CODE: Identification of problems
how to solve these problems. It would | in class
definitely be helpful if we do it large scale. SUB-CODE: Identification of

However, | did it in a class of 20. It would | solutions
be difficult to apply it in classes of 35 and
in the classes in which there is discipline
problems. Maybe it will not even reach its | THE THEME: Concerns related to TR
goals. It may not even define the problems ~ SUB-CODE: Problems in the
especially, in classes of 35. Because while | @Pplication process

trying to identify the problems, there will
certainly be a discipline problem, there will
be a state of chaos and the learning
environment will be negatively affected. |
did it in 11" grade and in the class of 20.
Age and class are an important factor. It
would be more difficult to apply it in 9™ and
10" grades with the classes of 30-35.
Maybe it can even hinder the education (in
class) instead of supporting it. However,
when the population is suitable, it can be
done widely. I believe in the benefits of this | THE THEME: Benefits of TR
kind of studies.
Arzu IDAS

Boyle bir aragtirmanin sorun tespit etme
siiregte yasadigin sorunlari nasil
¢Ozebilecegini tespit etme agisindan verimli
oldugunu diisiniyorum. Genis c¢apta
uygulandiginda muhakkak verimli
olacaktir. Lakin ben bunu 20 kisilik smifta
uyguladim. Bunun 35 kisilik olan siniflarda
ve disiplin sorunu olan smiflarda
uygulanmasi gergekten zor olacaktir. Belki
amacina bile ulagsmayacaktir. 35 kisilik
sinifta sorunu spesifik olarak tespit
edemeyebilir. Ciinkii bunlari tespit ederken
bir grupta mutlaka bir disiplin problem
olacak smnifta bir kaos ortami yaratip
ogrenme ortami da olumsuz etkilenecek.
11. Sinifta 20 kisilik siniflarda yaptim. Yas
ve sinif ¢gok énemli bir etken 9 ve 10’larda
30 35 kisilik siniflarda disiplin problemi
olan 6glencilerle uygulamak ¢ok daha gii¢
olur. Belki 6gretime engel bile olur destek
yerine. Ama mevcut uygun oldugunda
genis c¢apta uygulanabilir bir calisma.
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Table 12 (Continued)

Coding of the Qualitative Data
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Table 12 (Continued)

Coding of the Qualitative Data

From Yeliz’s research Report
Data analysis

In the analysis, I used Excel. The research
mentor shared an Excel sheet with me. In it
there were pre-prepared sections. Such as
slots for students in the column (student
number 1, student number 2 etc....) and
number of the questions in the lines. I filled
in the information that I gathered in the data
collection. I wrote the chosen grade for each
question which were: 1,2,3,4,5. I added the
points for each question and got a sum point
for each question. By doing so I understood
what the class thinks or how much
importance they give to that item. That gave
me information about their situation or
ideas related to that question.

Online Edmodo support

The group was very important for me.
Although I didn’t participate much (I came
a bit later), I could see what was written in
it. Therefore, it acted as a guide to me about
what to do. There was information about
research question definition, there were
also research questions that were defined by
the teachers. There was information about
data collection. There was information
about data analysis. And templates to report
my research. After I talked to the research
mentor, I understood how to analyze data.
There were also excel templates for it. The
group also made me realize that the other
teachers were also doing research and it was
a good feeling.

THE THEME: Research competencies after
TR
SUB-CODE: Analyzing in Excel

THE THEME: TR Professional Benefits
SUB-CODE: Teacher Realizations After
Research

THE THEME: Roles in the Community
SUB-CODE: Lurker

THE THEME: Benefits of PLC
SUB-CODE: A route
SUB-CODE: Sources
SUB-CODE: Mentor Support
SUB-CODE: Sources
SUB-CODE: Sense of Community

When the coding of the ideas concluded, emerging categories were reviewed. Re-
categorizations were made if they were necessary. If there were negative instances
for the categories, they were included under the category too. It is one of the
approaches used in the literature (Maykut & Morehouse, 1994). For instance, in the
Figure 19 it is represented that under the theme “Research Competencies After TR”

there is a negative code: “Lacking points” as well as the positive code:” Forming

Research Questions”.

86




[ THEMES 1

Research Competencieﬂ ( Benefits of TR
After TR J L

Forming Research Lacking points Identification of Identification of
Questions problems in class solutions
Understanding of
Roles

Figure 19. Visual Representation of the Coding

The interpretation of the codes was done by following cross case procedure. In
multiple case design the general themes and common points need to be identified
and presented as well as the deviant factors in the general phenomena. However
individual cases are still important in coming to general conclusions. Therefore,
they should be understood individually and situationally should be ensured. The
balance between reporting individual cases and the cross-case analysis should be
administered. Stake (2013) expresses the analytical reporting process as:

... itis desirable for the analyst to set up a “case—quintain dialectic”—... (p.46). He
adds that we need to be able to see each case first and then merge the individual
cases to the main research question and to the whole multiple case design.

3.7. Trustworthiness

In order to assure trustworthiness in the study, the steps which were suggested by
Lincoln and Guba (1985 as cited in Maykut, P., & Morehouse, R., 1994) was
followed. The first step was to use multiple methods of data collection. For this
purpose, data collection methods included the combination of the interviews with
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the relevant document, artefacts and field notes. Secondly, the transcripts and
researcher notes will serve as means of audit trail for other people. Furthermore,
member checks are important in assuring the data gathered and used accurately
characterize what the participants meant to convey. This step helps the
trustworthiness of the interpretation of the data. The researcher contacted the
participants to check if she reflected their thought correctly during and after data
collection. The researcher based her interpretation strictly on the evidence. She
provided large samples of data in the thesis when making comments to lay the data
before the eyes of readers too. Lastly peers collaborated in coding process to
secure the coding and check for discrepancies. 10 % of the coding were executed by
the external researchers and the results were compared. There were no discrepancies
found in the interpretation. The slight differences in the distinction of codes were

negotiated and as a result, the themes were decided to their final forms.

Additionally, to assure the rigor in the study which was proposed as an indicator of
quality in qualitative research, the researcher used the four criteria which were
defined by Lincoln & Guba (1985). The criteria are credibility, dependability,
conformability and transferability. To assure credibility, the data from different
sources were made use of as well as the commitment of the researchers and the
teachers in the study for their research was prolonged. To assure dependability and
conformability, audit trail is left and the research process is narrated in a reflexive
manner. Lastly to assure the transferability, the detailed descriptions of the cases
and important characteristics of their setting are described. In that way the results
might be transferred without losing the meaning.

3.8. Limitations of the Study

The design of this study is a case study. The aim of case studies is not to arrive at
statistical generalizations but the capture the particularity of the case. Stake explains
it this way:” that knowledge (a full and thorough knowledge of the particular) is a

form of generalization too, not scientific induction but naturalistic generalization,
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arrived at by recognizing the similarities of objects and issues in and out of context
and by sensing the natural covariations of happenings” (p.6). Although the aim is
not to generalize, it is important to understand the real life happening of the
particular topic at hand to be able to draw conclusions and make future decisions
related to the similarities of the cases. The limited number of the participants in this
study is one of the limitations for these sorts of future decisions. This fact also
hindered the division in the online community (small groups who share the similar
conditions in their own schools and who shares similar concerns in terms of
research problems) This division was stated as one of the important aspects in

collaboration by some participants.

The relatively short-term duration of the study is also another limitation for our
understanding of the maturation of the dynamics in the online community in which
the teacher research training took place. A longer period is advisable for this
research education. Ice-breaking activities which are necessary for a community to
form should take longer time. Additionally, the training of research and the
application of it should be extended over a period of time considering school related

duties, and other duties of teachers.
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CHAPTER 4

FINDINGS

This chapter mainly describes the findings of the study in relation to the impact of
the participation in an applied online community which aimed to foster teacher
research on teachers views themselves as teacher-researchers, the necessity of
teacher research as a professional tool and the effect of an online community in their
future teacher research projects. The results were organized as the themes according
to the different data sets that were obtained from different data sets. The reflections
of the teachers were added in the final research report of the teachers. The final
research report of the teachers is labelled as “8the name of the participant)-
research”. 1% refers to the initial interview, 2" refers to the final interview. Initially,
each case was represented in relation to the importance of the themes. Following
this, the results which were obtained from cross-case analysis were presented via
themes.

4.1 General Layout of the Codes across Data Tools

In Figure 19 the occurrence and the accumulation of the themes were shown across
the different data sets. When the sub codes that represent the theme were identified
they were marked in the data and represented as a dot in the matrix. When the
repetition of the same codes represented as the dot’s getting bigger. The importance
of themes should be presented in multiple case studies (Stake, 2006). Figure 20

represents the general layout of the codes across data tools.
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Code System | 1st-arzu’ 2nd-arzu mine-research 1st-mine 2nd-mine yeliz-research: 1st-yeliz 2nd-yeliz maide-research 1st-maide 2nd-maide aysel-research|
+ (g opportunibes . . . .

#-(Z) researcher identity ) [ ] . . . . Y . O . .
(53 concerns related to tr ® [ . . °

#-(Z) disanvantages of plc ¢ ® . *

# (3 benefits of plc . . . [} .

+ (Ca tr-professional benefits ® @ . [} . @ @ . )

#-(Z3 understanding of roles M . * ] . . & . O

iCodeSystgm | 1st-aysel 2nd- aysel sevde-research | 1st-sevde 2nd- sevde 1st fatma 2nd-fatma hakan (tank1-2| esen2 ' esenl

#Ca opportunites . . & . .

¥ (Z) researcher identity ] . . ) . . ° . ) . .

#-(Ca concerns related to tr . . . . .

#-(Z disanvantages of plc . . & . e @

+ (3 benefits of pic @ . . ° . . . .

4 (O3 tr-professional benefits . [0 ) ) . 5] )

+ (Za understandng of roles 4] . ) ) . [ ] . 0 .

Figure 20. General Layout of Codes across Data Tools

4.2 Representation of the Cases

In this section each case is presented in relation to the themes in the study. The
importance of the themes was represented as the proportion of the dots. It can also
be seen which theme is obtained from which data set for the case. This section gives
a general outline of the themes in each case. In the next section: Multiple case
results, the themes are presented in more detail and they are represented via the
plausible relationships among them. Stake (2005) elaborates that the aim of
multiple case studies is not to make comparisons between cases, but to depict how
the reality is being experienced in the cases. Stake (2005) also asserted that in cross
case analysis, the central action is to understand the experiences in the cases and
apply the findings to the research questions. Therefore, subsequent to giving a
general outline for the cases in this section, in cross case analysis the findings
related to the “situated experiences” in the cases are applied to the research
questions Stake (2005 p.47). The individual representation of the cases is also

important in showing the utility of each case in the final themes for the study.
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Mine

Figure 21 shows the themes in the different data sets that belong to the case Mine.
With the figure, it is possible to visually see the place of the themes of the study in

this particular case.

Code System Imine-research 1st-mine2nd-mine
+-(=g opportunities .
+-=] researcher identity & . .
+-(=g concerns related to tr

+-(=4 disanvantages of plc . .
+-(=8 benefits of plc & ™
+-(=g tr-professional benefits ] .
+-(=g understanding of roles . . -

Figure 21. Mine

The results which were gathered under the opportunities theme refers to the desired
opportunities and conditions for future teacher research engagement of the teacher.
After Mine took part in the teacher research process, she defined several
opportunities which would be described in detail in the cross-case analysis. This
theme covered an important place in her data, as well as the teacher research
identity development. In her reflection and research data and in her final interview,
the theme is salient. This represents the engagement of the teacher for the future
teacher research activities. The disadvantages of the PLC are seen as an important
theme at the end of the teacher research process. This theme gives us information
concerning the difficulties that this teacher experienced during the study. The
perceived benefits of teacher research also increased at the end of the study. The
researcher identity refers to the engagement or ideas of the teacher in relation to
teacher research. It is inferred that this teacher had previously had ideas or
experience related to this theme and it had an important place before during and
after the study. Understanding of the roles refers to the teachers’ ideas concerning
their roles and responsibilities as teachers. The dot representing this theme in the

second interview however shows the changes in the understanding of the roles.
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Therefore, the proportion of the dot shows us that this teacher has undergone a

change in the understanding of her educational roles and responsibilities.

Aysel

Figure 22 shows the themes in the different data sets that belong to the case Aysel.
By investigating the figure, it is possible to visually see the place of the themes of
the study in this particular case.

Code System | aysel-research| 1st-aysel | 2nd- ayse
‘=g opportunities

(5] researcher identity . 9
(=g concerns related to tr

=a disanvantages of plc

‘=a benefits of plc

=g tr-professional benefits + +
(‘=a understanding of roles + .

T[] -E-E-E

Figure 22. Aysel

The specifications for the desired opportunities and the conditions for the future
research is an important theme for Aysel as well as concerns related to teacher
research, and benefits and disadvantages of PLC in her final interview. The teacher
experienced the research in her contexts by evaluating the difficulties and the
positive points. Thus, gaining insights which were not salient in her previous
interview related to research. There was an increase in the importance of benefits of
teacher research theme. The importance of the researcher identity theme also
increased at the end of the study. There was also changes in the understanding of the

instructional roles of the teacher.
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Arzu

Figure 23 shows the themes in the different data sets that belong to the case Arzu.
With the figure, it is possible to visually see the place of the themes of the study in

this particular case.

Code Systermn I 1st-arzu | 2nd-arzu
+-(=g opportunities .
+-(=] researcher identity L ] .
+-(=3 concerns related to tr . @
+-(=1 disanvantages of plc .
+-(=g benefits of plc 9o
+-(=4 tr-professional benefits . @
+-(=g understanding of roles . .

Figure 23. Arzu

In Arzu, most of the themes had an important place especially in her final interview.
The ideas related to researcher identity, benefits of PLCs, teacher professional
benefits were also the themes which had a prominent place in her data before the
study. There is an increase in the proportion these themes. The concerns related to
teacher research had a moderate place before the study. At the end of the study there
is an increase in this theme. The theme of the disadvantages of PLC has a salient
place in her data. The instructional roles had a prominent place in her first interview.
There was also some change in the instructional roles after she took part in the

research process.

Yeliz

Figure 24 shows the themes in the different data sets that belong to the case Yeliz.
With the figure, it is possible to visually see the place of the themes of the study in

this particular case.
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Code Systern lyeliz-research | 1st-yeliz | 2nd-yeliz|
=a opportunities

=] researcher identity . &
(=a concerns related to tr

(=8 disanvantages of plc

=a benefits of plc [

(=g tr-professional benefits L]
(=a understanding of roles + .

T [F- [ -E - E-E

Figure 24. Yeliz

Yeliz had ideas related to the benefits of the teacher research before the study and
this theme had a substantial place in the data that were gathered from her. There
were also mentions to the gains and benefits of teacher research after the study was
completed and the themes had a more extensive place this time. The necessary
opportunities and conditions for the future studies of teacher research, concerns
related to teacher research, disadvantages and benefits of PLC and teacher research
identity were all important themes for her. In her research report, some changes

related to the roles and responsibilities of teachers were identified.

Sevde

Figure 25 shows the themes in the different data sets that belong to the case Sevde.

With the figure, it is possible to visually see the place of the themes of the study in

this particular case.

Code System | sevde-research| 1st-sevde | 2nd- sevde
+-(=g opportunities .
+-(=] researcher identity . L] ™
+-(53 concerns related to tr . @ -
+-(=4 disanvantages of plc . .
+-(=a benefits of plc + . L]
+-[=g tr-professional benefits L] . .
+]-(=y understanding of roles . . L)

Figure 25. Sevde
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Sevde had some previous encounters with the teacher research and had some
opinions related to it beforehand. Therefore, the theme researcher identity under
which previous encounters were dealt with covers an important place in her data.
Therefore, she also had significant codes which culminated into the theme related to
teacher identity before the study, this theme still increased after the research
process. The theme “concerns related to teacher research” was slightly more
important previous to the research completion process. In her final interview this
theme had a moderate place. There was also a considerable change in the
understanding of the roles theme for her. This theme has prominent place in her

final interview and her research report.
Maide
Figure 26 shows the themes in the different data sets that belong to the case Maide.

With the figure, it is possible to visually see the place of the themes of the study in
this particular case.

Code Systern imaide-researchl 1st-maide 2nd-maide
=a opportunities

(=] researcher identity . L]
(=g concerns related to tr .
(= disanvantages of plc
=m benefits of plc

(=g tr-professional benefits
(=a understanding of roles

o R o ey B P B

Figure 26. Maide

There were also some changes in the understanding of the roles theme at the end of
the study for Maide in the final interview data set and in the final research report
containing the reflections as well. The benefits of teacher research theme as well as
concerns related to it were important themes in her data after the completion of the
study. She hadn’t conducted teacher research before. However, she defined research
as solving the problems in the class. In her opinion all the activities regardless of
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whether it has been done systematically or not, whether it is reported or not should
be defined as research. Therefore, in her definition, she had the researcher identity
in the beginning of the study. This theme was also important for her in the
beginning and at the end of the study. After the study the proportion of the theme:
concerns of teacher research had a substantial place in her data. Similarly,
disadvantages and benefits of PLC as well as teacher research’s professional

benefits themes were important.

Fatma

Figure 27 shows the themes in the different data sets that belong to the case Fatma.
With the figure, it is possible to visually see the place of the themes of the study in

this particular case.

Code System | 1st fatma | 2nd-fatma
+-(=g opportunities .
+-(=] researcher identity &

+-(=g concerns related to fr

+-(=1 disanvantages of plc

+-(=g benefits of plc .
+-(=g tr-professional benefits » @
+-(=g understanding of roles . -

Figure 27. Fatma

The themes teacher research opportunities for future studies, benefits of teacher
research and benefits of PLC were important themes for the case Fatma. The theme
teacher researcher identity had a moderate place before the study. After the study
the theme had a proportional place in her data. The place of theme: benefits of
teacher research increased for her. Benefits of PLC was an important theme for the
data of Fatma. There were also additions in the understanding of the roles.
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4.3 Multiple Case Results

The findings of the study were categorized as answers to the research questions
through themes. The themes are going to be presented as their relevancy to the

answers to the research questions.

4.4. Research Question la
This question was: “What will be the impact of teacher research participation on in
service EFL teachers’ views of themselves as teacher researchers?” It was answered

through the following themes.

Theme 1. Researcher ldentity

The first question aimed to capture and describe the impact of teacher research
participation of EFL teachers on their views of themselves as teacher researchers. It
has been argued that one has to step far away from concepts to see what can be done
with them in a classroom context. This angle which is the ability to visualize the

research’s findings and what they mean in class exist in teachers (Evans, 1964).

Evans (1964) also add that “While curriculum development has been increasingly in
the hands of teachers, by and large their 'expertness’ has not been tapped
correspondingly in searching for problems to study, or in devising ways for
extending practical knowledge about these problems” (p.80).

The teachers in this study became genuine conductors of the research. as part of
their roles in the social practice community, they took part in the planning process;
they conducted the research and they interpreted the results. It made them legitimate
participants of the research study (Megowan-Romanowicz, 2010). This experience

affected their views of themselves on teacher researchers.
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In activity theory the agency in the teacher research in other words the teachers’
view of themselves as researchers are of close relationship with their social context,
their previous experiences with research, their immediate position related to it and
their future prospects (Feryok, 2012). The teachers’ views of them as researchers
are in close relationship with the previous encounters of research since the
awareness of research and their role in position to it, is in close connection with this
situation. Furthermore, the definition of research by researchers and their position in
relevance to the subject are investigated to find answer to the research question
which aimed to see the views of teachers on being researchers. Lastly their self-
confidence and competencies towards it and how those two changed after their
experience in the study is scrutinized. The themes which was associated with this
concern was the theme “researcher identity”. This theme had the sub codes of “place
of research”, “research competencies after TR”, “self-confidence”, “positive
thoughts for future studies”, “reserved positive thoughts for future studies”,
“voluntary nature of TR”, “necessity of added duty of TR” and “lacking research
skills”. The frequencies of this codes were portrayed in the Table 13.

Table 13

Researcher Identity

Researcher identity f
Place of research 32
Self confidence 9
Research competencies after TR 19
Positive thoughts for future studies 10
Reserved positive thoughts for future studies 3
Voluntary nature of TR 5
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Table 13 (continued)

Researcher ldentity

Researcher identity f
Necessity of added duty of TR 5

Lacking research skills 6
TOTAL 89

Place of Research

Some of the teachers in the study have never heard of the term teacher research
before the study. Their only encounter with it were via the advertisement for the
recruitment for the study. There were also some initial basic definitions in the
Edmodo group which the teachers could see when they first become members of it.
Some of the teachers realized after discussions of the underlying ideas of the teacher
research that they were doing research-like activities in their lessons without
knowing the definition or the term with or without all the steps of the research. In
activity theory, it is specified that due to circumstantial differences, a person
associate his or her role in the activity with their understanding of the activity
(Feryok, 2012). Therefore, after they conducted teacher research, their own role in
the research helped them to view their roles in terms of research in a different light.
The teachers described their encounters with the research before they carried out
research as well. This gives important information as to their views of themselves as

the conductors of research before the study.

Fatma and Aysel stated that actively research has no place in their lessons. Sevde
stated hearing the term for the first time in this study. Mine also stated she hadn’t
heard a similar project before. These reports indicate that these teachers don’t

consider themselves as active researchers who embedded research into their lives.
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Having said that Aysel stressed her enthusiasm to carry out research. She remarked
that:

| believe that | have enough energy to do the research to
follow the steps what are they I don’t know now I think I can
do what is necessary Aysel (IDBS).

However, the teachers also acknowledged that, considering the aim and the nature
of teacher research, some of their other activities resembled or carried some of the
features of teacher research thus making this concept a familiar one to them.
Although, Sevde had never hear of the term teacher research, she likened them to
some of other projects that they were carrying out school wide. She mentioned K-
101 and E-Twinning projects. Generally, in K-101 projects, the reasons for failure
in teaching is researched and tried to be remedied. Similarly, in E-twinning projects,
the quality of education is aimed to be increased. Another teacher, Arzu also
questioned whether the exam analysis work they do, counted as research. Since it
has some of the common goals with teacher research. She debated:

Although I don’t know if we can count it research, some time
ago there was an exam analysis study. In exam analysis we
focus on the areas that the students cannot do, review them.
Though | have doubts if it has any benefits on students -
because the ones who cannot do still cannot do no matter
how we teach. These are not systematical action research.
The student population is a great handicap. We cannot reach
every one of the 35 students in the classroom. On the top of
that there are several students who have discipline problems.
However, if the student is internally motivated, it is easier to
observe the lacking points of the student and reach the goal
by remedying them. Frankly that is what comes to my mind
when | hear action research. Near the end of the unit and
near the exams we do these activities. It is more effective in
internally motivated students. In poorly motivated and
unreceptive students no matter how hard | try to remedy
some points; | cannot reach them (Arzu, IDBS)

The excerpts affirm that teachers are not quite far way the ideas of research. They
acknowledge that some of the activities that they carry out resembles it, indicating
that they believe they can carry out research. Their agency is salient. However, their

need for confirmation as to what counts as research also demonstrate their lack of
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self-confidence on the subject. Since their awareness is limited on the topic, their
researcher identity is far from complete. Although, not represented as a case, the
information that the participant Tarik provided related to teacher research is
important for us to be able to understand the cases. It shows a sample practice of a
teacher in-service education that has transacted in a high school in Turkey. The
information of this practice and its effectiveness can play a role in the future design
of similar education activities for similar cases and other cases in the study. Tarik
described his previous encounters related to teacher research as the following:

I did not do it officially. However, whenever | entered into
class, I spent some time in thinking I did it that way it didn’t
work, how | can fix it. At the beginning of the semester, in
November, there were some academicians from 4 different
universities who came to our city to give us 2-day long
seminar. ..... We got education related to the innovations in
foreign language education. The atmosphere was good. Then
we were told that we were going to do action research. They
stated that they would send a teacher to educate us in the
matter but they did not. It is nearly the end of the term. ...
We are forgotten. | did prepare myself to do that research,
therefore I said I will do your project if not that (Tarik, ID).

Tarik’s awareness Of teacher research is raised by a previous teacher development
activity which involved giving initial ideas of teacher research. It was what made
him follow the trail of research and participate in this study. The teachers’
knowledge of the concept, their place towards it is the most important step in their

construction of views of themselves as researchers.

Similarly, Esen also left the study before completing her teacher research, however
similar to Tarik she had also specified her research question and followed some of
the steps. Therefore, her ideas as well assisted us in understanding the cases better.
She also acknowledged that although not thoroughly, she did research-like work in
her class before ever participating in the study. These occurrences conform the
condition that previous experiences related teacher research may increase the
teachers’ research engagements (Borg, 2010). Maide discussed that, as teachers they

do lots of activities to solve the problems, and they take notes to apply them
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elsewhere. But never think of them as research topics but daily activities. Therefore,
Maide doesn’t consider herself as a researcher in the sense of someone who
conducts research following systematic steps, report and disseminates it. However,
she believes that she is capable of conducting some of the prominent features of

research.

Lacking Research Skills in the Beginning

At the beginning of the study, Maide, Fatma and Yeliz stated that they hadn’t taken
a research skills lesson. Arzu had this lesson in her education. However, Arzu,
Maide, Fatma and Sevde voiced their concerns related to their lacking points and the
feeling of inadequacy in conducting research. Their lack of knowledge and technical
skills to carry out teacher research are one of the most prominent barriers for them
to consider themselves as researchers. To legitimately claim the identity of a
researcher or consider oneself as a researcher, one needs to know what research
entails and the necessary skills to carry it out. However, it is observed that, the

teachers have questions marks in those areas.

Sevde stated that she had question marks related to what to do when, and with
whom. She asked whether she or the school principal would do it or another critical
friend. She also stated having little knowledge related to analysis. Similarly, Arzu
also focused on that she had no information on the process and the criteria in doing
research. Additionally, the teachers Murat and Esen also voiced that they saw
themselves in adequate in some aspects of research. Esen envisaged that data
collection and analysis is beyond her current ability. Tarik also specified that the
reason that he never attempted to do teacher research was due to his inadequate
knowledge and skills. He stated that:

I had an education in relation to it, but never learned
anything. There was an education all right, I didn’t learn
anything. Since I didn’t know where to start, how to report, 1
have never attempted to do it (Tarik, IDBS).
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Maide stated that she lacked the necessary knowledge and skills related to the
organization of the data and the steps in the process of research. Maide and Tarik
expressed the negative associations with the writing aspect of research. Maide stated
that she found writing part unlikeable. Tarik also stated that writing makes the
process harder causing the person to restrain himself.

Self confidence

When the participants were asked whether they defined themselves as the teacher
researchers, they described themselves and their positions related to teacher
research. The teachers had self-confidence in defining themselves as researchers at
varying degrees. Maide confidently defined herself as a teacher researcher before
she took part in the study. In the first interview, she stated that considering the
problems she solved in the classroom and within her viewpoint, she would describe
herself a researcher. Her viewpoint in regard to teacher research is revealed in her

self-definition of teacher research. Her definition is as follows:

If a teacher is aware of the problems in her classroom, tries
to solve the problem, applies her solution alternatives,
evaluate if the solution in fact worked, in my view it is what |
call research. Simply put, if | can find solutions to the
problems and if the feedback is really positive, it means I did
research. The most important thing here is to be voluntary.
We can ignore the problem -maybe we do that most of the
time- or we can act responsible and resolute. It can be a
small problem such as the cleanliness of the classroom.
Acting resolutely, finding realistic solutions in accordance
with the specific situation and the soul of the students and
seeing the results are research for me. Otherwise, writing in
papers in an official way is not something | think in a
Jfavorable way. I don’t do that (Maide, IDBS).

After the Maide conducted a study related to the individual studying habits, learning
types of her students and their comfort levels when they ask a question to the
teacher, she didn’t change her views related to writing component of the research.
Although she acknowledged the importance of sharing, she preferred informal

professional talks with colleagues rather than writing a report of a study. She added
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that she could define herself a researcher from her view-point. Stremmel (2002)
state that whether on just reflecting on experiences or systematically working on a
problem in class, the teachers have the unique position. However, it is also reported
that writing the research and the research may have an important place in
constructing researcher identity as well as elevating the profile of teacher research
(Fleischer & Fox, 2004).

Fatma had never carried out a research in her classroom before. However, she
defined teacher research with referencing the term “action”. She defined research as
carrying out an activity and working on that activity to investigate the opinions
about it. She also added that she was not sure of this definition. After she carried out
a teacher research in her classroom related to disruptive behavior, she reported
increased self confidence in carrying out research. She stated in her second

interview:

I had never done teacher research before, after completing it,
| felt the feeling of accomplishment and confidence. I believe
I am more aware of it. | had some reservations before,
however after working on the problems by using observation
and questionnaire, | developed positive ideas and | believed
maybe | can use it to deal with problems... | did the process
myself or | become a part of the process. (Fatma IDAS).

Aysel also had her ideas related to research as its being a type of study which are
done by teachers on the members of the school. She added that it was the limit of

her knowledge on the matter. After the study she stated that:

Although, I cannot be regarded as a big researcher, | see
myself a better researcher than before (Aysel, IDAS).

These reports indicate and increase in the self-confidence of the teachers in defining
themselves a researcher. Sevde and Arzu also reported an increase in her self
confidence in conducting research. Sevde reported that she had been in two minds

whether or not a Master’s degree have for some time and she explains that this
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experience encouraged her. She realized that doing research can be manageable

after all.

It encouraged me a bit more. It is not so very difficult. You do
research and be useful. 1 am a little more confident about it
now (Sevde, IDAS).

Of course, experiencing the process increased the self-
confidence. You say it works; | can apply it for another
problem too, even it can be more effective if it is more
extensive you say. Therefore, | could say | can do it again
(Arzu, IDAS).

These results pointed out the fact that, engaging in teacher research in this study,
helped some teachers to gain self confidence in conducting research. They took part
in the activity themselves and their views related to their capability of conducting
teacher research is increased based on their accomplishments in the study. In the
situated learning experience, the teachers participated in social learning activities
and they produced artifacts. They became the participants of a community of
practice. By taking part in the production, their learning is improved and they
became a full member of these practice community. Therefore, their self-confidence
as the legitimate member who can do the activity increased (Zuengler & Miller,
2006). The teachers also gained some research competencies after they conducted
teacher research. These will be described in detail under the theme: Research

Competencies after TR.

Research Competencies after TR

After teachers took part in the study and carried out teacher research, they reported
some improvements in some of the research skills. The mentioned improvements
were checked in their final research reports to see if they are consistent, and the data
was backed with the content of the studies as well. The skill points in which the
teachers showed improvements were use of data collection tools, data analysis

methods, hypothesis testing, to learn the steps to be followed in a research and
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capability of further research. Although there was information related to different
data collection tools and methods in the training sessions, the themes which were
identified in teachers’ interview and reports indicated that they learned the ones

which they used in their own studies.

As for the competencies in data collection, Aysel assessed that she was capable of

using a questionnaire and analyze it. She stated:

As a researcher... I mean I used to see myself as a researcher
person before but after the study, I could at least learn how
to introduce a question and a questionnaire, how to support
it and how to analyze it. | learned them. Therefore, | can call
myself a researcher. Although | am not a big researcher, |
see myself a better one (Aysel, IDAS)

She added when she was curious about something, she asked one or two question
about it. However, she now learned that the questions should support each other and
she should collect data from different angles. Arzu used observation in her study
and she reported that she understood how to use it effectively for her purpose. She
also added although not in the perfect sense she learned all the steps of research, she

made progress.

One of the competencies mentioned by teachers were the formation of research
question. Aysel informed that it was difficult for her to put the question in paper.
She had several doubts. However, Arzu and Sevde stated that they felt adequate in

forming the research question.

| had an awareness in terms of specifically defining our
problems and it was beneficial. I believe this research was
effective in terms of defining the problem and defining how to
solve the problems (Aysel, IDAS).

| felt adequate in forming a research question (Sevde, IDAS)
The teachers also showed competencies in testing their hypotheses. Aysel stated that

her initial hypothesis that the students are skipping classes due to their other
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responsibilities such as feeding the animals or taking care of younger siblings were
not supported by the data. Additionally, Maide added that after the survey, she
realized her ideas were supported by students. Teacher research also plays the role
of validator of what is good in teachers’ practices and what are true in their
intuitions (Abbott, 1994). Therefore, they had the opportunity to check their ideas’

validity as well.

In her reflection Aysel explained what she would have done differently in her

research if she had done it again. She mentioned that

If I had done the study again, I would have the parents as
participants as well. [ would ask them these questions related
to their educational background and the importance that they
give to English or how they support their children (Aysel,
RRD)

Aysel wrote these ideas by referencing the source in her reflections and pointed that
she became more aware of them after reading articles. Therefore, her awareness is

elevated in those points.

In the teacher research studies Microsoft Excel is sued in quantitative data analysis.
It was easy to reach and already installed in teachers’ computers. There were some
teachers who indicated that their analysis skills in Excel were improved. There were

also some teachers who preferred analyzing the data by hand.

In the analysis, | used Excel. The research mentor shared an
Excel sheet with me. In it there were pre-prepared sections.
Such as slots for students in the column (student number 1,
student number 2 etc....) and number of the questions in the
lines. | filled in the information that | gathered in the data
collection. | wrote the chosen grade for each question which
were: 1,2,3,4,5. | added the points for each question and got
a sum point for each question. By doing so | understood what
the class thinks or how much importance they give to that
item (Yeliz, RRD).
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I didn’t think I would be able to read the data in Excel. |
realized it was not that hard. My self-confidence increased
(Yeliz, IDAS).

| used Microsoft Excel. It was quantitative data analysis. |
counted the times a student listed a topic as a difficult topic
in the first three ranks. | added them and therefore | could
see the topics in which my students had the hardest time in
understanding as a whole... (Mine, RRD)

However, since | conducted the questionnaires with only 20
students, | could analyze it by hand in some points (Sevde,
RRD).

For the interviews, | listened the recordings and took notes
on common themes (Sevde, RRD).

Aysel and Mine learned the steps in a research study. Aysel confirmed that she

learned the know-how of research. And Mine stated:

| obtained knowledge on where to begin, what kind or
processes we were going to undergo (Mine, IDAS)

These results show that the experiences of teachers transformed their perspectives
towards themselves. The teachers used research like activities before however they
were anecdotal and not systematic. The fact that they became more aware of the
disciplined observation, statistical base and careful planning, their anecdotal and
experience-based decisions were turned into more critical professional decisions
based on evidence (Mitchell, Reilly, & Logue, 2009). This was an important step

for teachers to view themselves as researchers.

Willingness to continue

The teachers’ willingness to do research in the future was a good indicator or their
views of themselves as researchers. There were some teachers who stated that they
would continue carrying out research. While some of them highlighted their agency
in these future studies, some indicated that they needed guidance from a mentor.

Arzu and Esen highlighted the importance of guidance. Sevde also pointed that she
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may not be 100% good at data collection in her future work. Arzu stated she
preferred continuing it in a systematic way guided by a mentor. Esen also
highlighted that she will call the research facilitator (writer of this thesis) if she
encounters problems. Yeliz highlighted that she will first try to apply the results to
her class and in the future continue to do similar studies. She also added it is
teachers who experience problems in class, they should be asking and defining the
questions in the future studies, however she could get help from a professional in
data analysis in terms of time and effectiveness. Fatma stressed considering the
benefits, she would continue doing it. Mine also considered doing research in order
to stay up to date. Lastly Maide expressed her desire to further study for the teacher
research that she conducted during our project as there were some inconclusions in
it. There were some teachers who has some reservations but still wanted to carry out
research. Maide expressed although research made her feel good, she doesn’t think
she is quite capable in every aspect of it. Besides not every topic is suitable for
research, if her problem can be solved with a research, she may try to do it in the
future. Arzu also highlighted the importance of conditions to be able to continue

research. She stated:

It is difficult to apply in classes where there are discipline
problems. It may even hinder education. However, if the
class population is manageable, it can be done even at a
greater extent. | believe in the benefits of these kinds of
studies (Arzu, IDAS).

These answers also indicate the importance of mentor support in the teachers’ future
research studies. Although by carrying out teacher research the teachers experienced
it and gained self-confidence as well as new capabilities related to research, being a
researcher is a long and continuous process and it necessitates a facilitator.
Collaborating with a facilitator was important for the teachers to carry out research
in the future. Collaborative practices are seen some of the best methods for the

sustainability of research (Fien, 1998).
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Some teachers in the study viewed research as an activity which should be part of
teachers’ duty. There were also some teachers who highlighted the voluntary nature
of the teacher research. The teachers who defended the voluntary participation were
Sevde, Hakan, and Yeliz. Sevde expressed:

This is a voluntary work. If you had forced it, it wouldn’t
have been successful. If you gather the voluntary teachers
just as you do now, it would work... But I don’t know its
success, if it is directly started to be used in schools (Sevde,
IDAS).

Yeliz stated although, it is not the duty of teachers to do research, it could be useful
for them. However, after completing the study she added that she now thinks that it
should be their duty to be able to make improvements both in teacher and in
students. Hakan also stated that the prerequisite of teacher research is the
willingness of the teacher to develop himself/herself. Mine and Esen pointed that
being a teacher requires improving oneself, keeping up with the improvements
maybe more than any other professions. Therefore, teacher should do research. Esen
also added she wanted other teachers to do it as well. Yeliz also stated in her

research report that:

| can start with needs analysis and use research as a helpful
tool to understand my classroom more (Yeliz, RRD).

This excerpt indicates that she is planning to continue teacher research in the future
and she evaluates the possible ways of using it in the need analysis of her students.

4. 5. Research Question 1b.

This question was: “What will be the impact of Teacher research participation on in
service EFL teachers’ views on the importance and necessity of teacher research as
a professional development tool?” “TR professional benefits” summarized the

findings as an answer to this question.
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Theme 2 TR professional benefits

Several teachers either openly or through their reflections expressed that teacher
research is beneficial. They specified the benefits into different aspects. The Table
14 shows the frequency of this theme and their sub codes.

Table 14

Teacher Research Professional Benefits

TR professional Benefits f

Keep up advances

Feedback

Ground for decision

Job satisfaction

See other solutions

Be aware of problems and possible solutions

N N R O W R D

Bridge between practice and theory
Teacher realizations after doing research 34
TOTAL 58

Keep up advances

Mine, Maide and Esen believed the importance of updating oneself in the profession
of teaching. Due to the fast advances in the field and in the student profile, the
teachers voiced the necessity of staying up to date with the current developments in
the field. They also expressed that teacher research is either a tool to assure that or

one of the novelties itself to be aware of. These statements agree with Olsen’ (1990)

112



declared benefit of teacher research as being an opportunity to improve education

and bridge the gap in the theoretical field and the practice. Esen and Mine stated:

Definitely, personally, I believe | should update myself. If |
realize education without breaking the molds, |1 would be
making no progress | am open to innovations. | try to use
new materials, new researching techniques. | speak on behalf
of myself. | believe every teacher should do it but I am not
sure if they do and to what extent. | try to find sustainable
approaches and research is important in this respect (Esen,
IDBS).

A teacher really has to do research. Education is from cradle
to grave. We should do it to be up to date. All the generations
are educated by us. A teacher should be able to adapt to the
changing conditions; therefore, she should be aware of
everything that is going on and this could only be
accomplished via research (Mine, IDBS).

Feedback

Arzu believed research would be beneficial in terms of reaching the students and to
get individual feedback before she started her research project. Aysel as well
pointed to this feature of research by likening it to a mirror. This way she could see
herself and get feedback. Similarly, Maide also asked in the initial interview
whether teacher research is a kind of feedback, trying to understand the success rate

of the activities.

Ground for decision

Mine stressed the importance of data from the classroom in order to make decisions

in the classes before she took part in the study.

No matter how much experience we have in practice,
statistical or documental evidence help us work in a solution-
oriented way. Therefore, | believe it is quite beneficial (Mine,
IDBS).
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Job satisfaction

The participants Tarik and Esen revealed that teacher research could be beneficial
since it has an aim of studying the lessons that they give and this gives them an
active applied goal. In return they feel happier in their jobs and their teaching days

gain an extra meaning. The stated as follows:

The teacher would know himself and the students in the light
of the data that he collected. As a result of this, this person
would be happier and his views towards the students would
alter. As long as he solves the problems, it would have an
effect upon him. If you are happy at work, you are happy in
life (Tarik ID).

In my professional life, maybe | came upon twice, |
experienced a workshop by academicians. We were the
students there and had some tasks ... It was definitely
beneficial. | also got that feedback from other colleagues
too... It works as long as we actively participate in things
rather than being passive listeners in in service education. It
was one of the most effective. In my teaching life | only
encountered such kinds of activities twice. (Esen, IDBS).

See other solutions

Fatma regarded collaborative teacher research, or seeing other research could be

beneficial in terms of seeing other solutions. She explained:

Definitely, there could be information exchange or what
could be done for this problem, whether there are same
problems at others. What do they do, how do they prevent?
What can be done so that it wouldn’t repeat? We could have
good results by experiencing actively researching together
doing brainstorming and with information exchange. |
would definitely have an effect (Fatma, IDBS).

Be aware of problems and possible solutions

According to teachers, teacher research could help them see and solve an unnoticed
problem in the class. Yeliz, Arzu and Aysel believed this would be the beneficial

effect of teacher research. They expressed:
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We encounter problems which we had never anticipated,
research of it on the spot and immediately applied the
solutions by the experience of the problem would be
beneficial (Yeliz, IDBS).

it will help me maybe | figure out a problem in my
environment and try to solve it (Aysel, IDBS).

This research will provide the opportunity to see the

individual lacking points in students. You see it and try to
compensate (Arzu, IDBS).

Bridge between practice and theory

Yeliz pointed out the potential of teacher research as to bridge the gap between

theory and practice in language teaching. She mentioned:

It (TR) definitely would be beneficial. We always complain
about this. We cannot apply the things we learned at
university because the things that are designed for groups of
15-20 may not be applied in groups of 30-40. Additionally,
we may encounter things we have never foreseen (Yeliz,
IDBS).

Teacher realizations after doing research

After the teachers took part in the study and conducted their teacher research in their
classes, they came to some realizations. These realizations were on the uses of
teacher research and its benefits as well as the realizations related to their classes via
teacher research. The teachers realized the roots of the problems that they studied in
their teacher research. Some of them started to implement some of the implications
of their research in their classes and reported seeing some benefits or improvements.
The teacher research also impelled them to read literature. They also come to
realizations after reading articles related to their problem at hand. The most salient
code was that the teachers become more aware of the student perspective in the
class, they could get feedback and, in the end, they could make a self-evaluation

about themselves and their lessons.
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Arzu studied the reasons for not being able to use the target structures in speaking of
her students. In order to manage that she used observation. She devised a speaking
activity which aimed students to use the structure relative clause. The speaking
activity gave specific instructions and made students use relative clause. Following
this, she used a checklist and recorded the correct use of Relative clauses in each
student’s speech production. After the study she realized, there were not big
problems in the use of current target structure in speaking. However, what she
realized was that the students forgot previous structures and couldn’t use them
properly. Therefore, in the reflection, she stated that the students may not have any
problems in learning it but since they don’t use it, they may forget the structures in

long term. She stated:

I learned this; they have no problem in learning but they
forget because they don’t use them. It is a 4-hour lesson a
week, and speaking is only 1 hour... they are also shy. ....
Sometimes we need to break the barriers towards English. ...
to give self-confidence. They don’t have trouble in daily
words but they may have trouble with basic words. Although
they have difficulty remembering the words which were even
in 4™ class syllabus, they use frequently used words even if
they are very difficult. Because it interests them. There is no
problem in them in learning and using even if it is beyond
their current English level. However, if | do this activity one
or two weeks later, | am sure we would go back to the
beginning Arzu, IDAS).

Maide expressed having made a personal evaluation after the research results, and
deciding to approach more positively towards students. Yeliz also come to realize
that she should take individual needs into consideration when teaching her lessons.
Additionally, although she personally thought that she was using a variety of
methods, the survey results from the students implicated otherwise. She realized the
discrepancy between her ideas and how they students perceive the lessons. Fatma
also realized that there may be other reasons for discipline problems along with
immediate boundaries of the classroom. Although as a teacher she was aware of this

possibility, getting the actual feedback was important for her. She stated:
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I learned that the lack of attention of some of my students can
come from personal problems or problems with friends of in
the family. Although we can guess that it is better when you
see it concretely (Fatma, IDAS).

Mine realized that she needed to do more practice. She also expressed that she

found the opportunity to make self-evaluation and see student point. She expressed:

In fact, | found the chance to make a self-evaluation... My
view “how come they don’t know this or can’t do this”
altered. 1 became better at looking through the students’
eyes. It helped me to find different ways of teaching (Mine,

IDAS).

What she realized related to her class was the areas in which her students had the
most difficulty. She expressed that she could see the priorities and the struggling

points of her students

I could see the priorities and the most difficult areas of
my students. The students have difficulty in the basic areas of
English such as grammar and tenses, therefore this may
affect them in building more difficult structures. They
suggested repetition to solve their problems. I became aware
of this situation in a better way. They also suggested
watching videos with subtitles. Although, watching videos
with subtitles may not solve their problems related to
grammar, it may help them to have positive attitudes to the

lesson (Mine, RRD).
Aysel was one other teacher who expressed that she could see the student

perspective in the matters.

| looked at my lacking points. There were my “rights” and
they were reflected differently to the students. | saw it
through the eyes of the students. I could look from a different
angle. It helped me to make self-evaluation. | could get
feedback. In a way it helped me to improve myself ... (Aysel,

IDAS).

The realizations of Aysel after reading literature includes her defining basic

structures related to her research. Additionally, her reading concerning the parents
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and the social factors as the influencers of motivation directed her research process
as well as causing changes in her beliefs related to the roles of teachers. (This will

also be described in changes in beliefs code).

I chose the most relevant articles for my study. In the
literature, I learned the definition of motivation. It is the
force that makes us do something. There are different types
of motivation. The first types are intrinsic and extrinsic.
There are also different constructs in intrinsic motivation but
it is generally the enjoyment of the thing itself (language
learning). Extrinsic motivation is to want to study English
because it will be useful for you for other things such as
finding a job, getting a promotion. Although some say
intrinsic motivation is better, the articles suggest that
extrinsic motivation can be very powerful too and it can turn
into intrinsic motivation later (Dérnyei, 1998). I learned in
the same article that the value of something is really
important in the motivation to do it. In another article they
categorized motivation into 3 different categories: they are
“life career aspects, integrative motivation and external
pressure.” (Kyriacou & Zhu, 2008 p.99). Intrinsically
motivated students are willing to participate in outside class
activities too. In the article Kyriacou, & Zhu (2008) I learned
that parents don’t prioritize their children’s learning English
and this may have an effect on their motivation. I also that
the location of the school may have an effect on the success
of students. In the study: Iwaniec (2018) the schools in urban
areas are said to be more successful, and education and the
expectation of the parents also affect the students (Aysel,
RRD).

Aysel read the literature to find answers to her problems. She critically read them
and used them as to suit her purpose, it made her less dependent to others to find the
answers. She searched and made autonomous decisions based on it. Aysel also
realized the importance of sports activities in the lives of students and how this
situation affected their motivation towards school and lessons, a point of which she
was not aware before. This result came from the open-ended answers of the
questionnaire she prepared and the teacher had never guessed this problem as one of
the reasons for the lack of motivation of students. Aysel reflected in her report the

following statement:
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Interestingly in my research | realized the peers are treating
each other negatively in terms of English success.
Additionally, the sports activities play a very important role
in the lives of my students and effect their attitudes towards
themselves, school and lessons. The thing I learned related
to my teaching is that the teacher is very important for
students to like the lessons. The students who had high
motivation stated that they liked the teacher and the content
of the lessons. Additionally, the treatment of the teacher
towards the students are also important. They feel that the
teacher likes the students who are more successful more,
therefore gives them extra duties in extracurricular activities.
1 didn’t realize that I pick up students from the successful
ones to some of the extracurricular activities such as
individual performances in extracurricular activities. Even
so | thought it as a reward for them. However, it affects other
students negatively therefore | will be more careful about this
in the future. | am aware of the situation now. Additionally, |
am going to talk to the P.E. teacher about the importance of
the team plays on student motivation and we should
collaborate on educating peers to be respectful to others and
care for other students more. Additionally, I need to inform
parents about their importance in their children’s success in
English. They should say supportive words and make the
students realize English is important for them. The reasons
also showed that the student’ daily life such as having to feed
animals or taking care of siblings don’t negatively affect
their skipping lessons. The students stated when they are ill,
they don’t come to school. Apart from that they don’t have
absenteeism problems. Only one student stated that this
student needs to work as an assistant to a hairdresser. | will
try to help with this problem after | talk to this student.
However, | need to find the student without making this
situation known to other students. The questionnaires were
anonymous. | will be very careful about it. If | had done the
study again, | would have the parents as participants as well.
I would ask them, questions related to their educational
background and the importance that they give to English or
how they support their children (Aysel, RRD).

Sevde also added that although she was aware teaching is more than just lecturing, it
was teacher research which gave her the means to solve the problems in class. She

described her realization as.

As a teacher, the thing was not just coming and going to the
lessons. | was a bit aware of it. But teacher research was
quite beneficial for me to find solutions. We could identify the
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problem and could analyze it. It showed us ways on how |
can find solutions to this problem. It was good and beneficial
(Sevde, IDAS).

Sevde also transformed her views as to being an occasionally reflective teacher to
knowing the means of critically assess the situation in the classroom. She also
thought of a new way to solve some problems related to discipline and what she

should do to motivate students via seeing the situation through student perspective.

There was something which I didn’t realize. There were two
students who have discipline problems in class. | was using
different techniques for these students. | learned that my
other students were unhappy about them. | have never looked
at the situation form their view point... Maybe I can get the
support of my other students on this point and with them |
can succeed. Additionally, | realized that there were a lot of
problems in terms of English. I realized I couldn 't explain the
students why we are learning English well enough. Maybe |
can use some videos for it. The student who wanted to be a
chemist, | should teach this student how English is necessary
for the education, for the terminology of the job. I looked at
videos about how fo do it. .... I am observing the outcomes of
the research in my class for a few weeks now. I also realized
I may contribute to the problem too. When they are
unmotivated, | become unmotivated and I am only making the
problem more apparent... some of the answers that some of
the students gave in the interview surprised me a lot. I could
never imagine that this student would say it considering the
success of this student. (This student said English was
unnecessary). | looked at the situations in a clearer way and
I examined them in an objective way... Maybe because I look
at the situation differently the students started to participate
in the lessons more. Without even actively do something to
remedy the problem, with this little awareness | could
manage that. When | do something oriented to solution,
maybe things become much better (Sevde, IDAS).

Maide learned that although majority of her students could ask questions to the
teacher, there were also a large number who felt uncomfortable asking questions
when they don’t understand. Therefore, she valued this research in the sense that it
helps teacher to share student opinions. Aysel also remarked that although
observation is in the normal course of lessons, this research gave her the means of

statistics and a more developed observation skill.

120



| already knew that not only lecturing but observation skill
was important for a teacher. | defended it. However, with this
research | realized | improved it. Beyond the observations |
did, in this questionnaire, | saw statistical data. With this
data | can now speak firmly (Aysel, IDAS).

Arzu expressed teacher research checklists are quite vital in defining the problems
in class. Mine realized the importance of student perspective more, and she

improved herself on that matter. She expressed:

Indeed, | was thinking of myself s a teacher who could
emphasize with students. | was partly so. However, with this
study, I can look through their eyes better (Mine, IDAS).

This study also helped teacher to be aware of one of the professional development
tools which may be of service to them in several ways. Some teachers reported
having an awareness towards this kind of work and that they will not have
difficulties in the future if they participate similar kind of work. The participants of
this study recommended this study to their friends (Mine and Esen) and they wanted
other teachers in their schools also participated similar projects. The teachers who
reported an increased awareness towards research included Maide, Arzu and Mine.
Maide stated that she would need a mentor in a possible future study but she would
be more comfortable that time. Mine stated that she was also a member of other
teacher communities in her social networking account. She stated mentioning this
project to them and stating its benefits to other teachers. Arzu also reported

becoming aware of the potential of research in identifying her problems in class.

As for the necessity of research in the lives of the teachers, the teachers also had a
variety of answers. Sevde and Mine underlined the importance and necessity of
research in the lives of the teachers. Sevde prioritized the potential of research for
solving problems in the class and Mine highlighted that staying up to date is
important for teachers. Therefore, she stated that research should be a part of the

teachers’ life.
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4.6. Research Question 3.
This question was: “What are the reflections of the teachers before during and after
teacher research?” It was answered through the following themes: “What is

Research” and “Concerns Related to TR” include the answers to this question.

Theme 3 What is research

The reflections of teachers were important for the focus of the study. Teachers
reflected on their understanding of research before they took part in the application
of it. They also reflected their thoughts and conflicts related to research while they
are doing it and after they have completed it. The overlapping ideas in the definition
of research by teachers before they took part in the study is given in the theme of
what is research their conflicts were given in the theme of concerns related to
teacher research. Fatma underlined the action element related to teacher research.
Tarik and Aysel focused on its role as a feedback provider. Aysel and Yeliz

highlighted the teacher as the doer of this activity. They stated:

When | hear the word action in it, it comes to my mind to do
something to carry on an activity and then work on it to see
its effects. To theorize on, do these things and see if they
happen. I don’t know how much it is true though (Fatma,
IDBS).

I think is the research of teacher. Teachers are actively
conducting it in the field (Hakan, IDBS).

It is a study which focuses on my deficient points. For
instance, | feel that I an inadequate or | feel that my students
lack something. If it because | am doing something wrong or
if it is related to my students. I am doing a long-term study to
see it by trial and error (Tarik, IDBS).

I think it is field related studies done by teacher (Yeliz,
IDBS).

Helping teachers to see themselves like through a mirror

(Aysel, IDBS).
Is it like feedback on their activities? (Maide, IDBS).
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Hakan, Tarik and Fatma underlined the agency of the teacher and their power to
change or affect the things in classrooms by their definition of research. The
teachers expressed what came to their minds when they hear the term. They made
deductions from the name of it and they used their previous knowledge. The
teachers were not sure if they definitions were correct. They needed approbation
from the research mentor to check if their ideas correspond with the teacher

research.

Theme 4 Concerns Related to TR

There were some concerns, suggestions, and questions in the process of carrying out
teacher research. These were compiled under the theme of concerns related to TR
and give us information about the process. It also presents the reflection of the
teachers. Most of the teachers conducted teacher research for the first time during
this online training. Therefore, in the application process, some teachers
experienced some difficulties. Some of the difficulties arose from other types of
problems such as lack of time or unwillingness of students to take part in a study
that their teachers were going to carry out. The teachers also had several concerns in
terms of the power of teacher research. After they conducted their studies, some
teachers realized that even after knowing the roots of the problem and possible
solution ways, some of the changes are too extensive which cannot be accomplished
within the extent of individual teacher research projects. The sub codes of this

theme are presented in Table 15.
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Table 15

Concerns Related to Teacher Research

Concerns Related to TR f
Problems of application process 20
Things that research can’t change 2
TOTAL 22

Problems of application process

In the routine of teaching life, the teachers sometimes had some problems in the
application process of the research. The unique relations of the teachers in this
research type brings out some concerns. One of them the position of the teacher
both as the teacher of the course and the researcher Therefore, in data collection
some concerns aroused. Sevde questioned whether the students would be
comfortable criticizing her if there are some lacking points in her lessons. In the
development of interview questions, she also reflected her thought while preparing
the most suitable questions which would draw the answer. She remarked:

The students may not say negative things so as not to upset
me, even if there are (Sevde, IDBS).

When I ask “Why don’t you like English” they may answer: [
do like it (Sevde, IDBS).

The remedy for these concerns were found in the form of varying the questions and
asking other determiners for us to define motivation in the questionnaire and
interviews that she used in her research. Additionally, she assured her students that,
the answers to the questionnaire is really for the purpose of feedback and the aim is
make class life better for both parties. Additionally, another teacher conducted
interviews for students to feel more relaxed. Her data collection process took longer

than expected. In the first attempt, there were some other responsibilities of the
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teacher related to school, in the second attempt there were some students who didn’t
attend to the lesson that day (Sevde, data from the private messages of the group
members).

Arzu mentioned the difficulty that she would experience in observing group work
for the use of target structures in speech, if the class were more crowded. She
managed this data collection with her class but it was difficult, in more problematic

classes she claimed that it would even hinder instructional flow. She stated:

| cannot pinpoint the problem specifically in a class of 35.
While | try to detect problems in speech, there would be a
discipline problem in another group. There will be chaos,
thus effecting the educational atmosphere negatively. | did it
in a class of 20 (Arzu, IDAS).

Esen couldn’t complete her study. There were problems in the application process.
She had students who were 12" grade preparing for the university entrance exam.

She stated the uncooperativeness on the part of her students.

Their motivation was too low. Their priority now is their
score in the university exam. They are focused on that. They
though it as a loss of time in the short term. | tried but I
couldn’t start the research (Esen, IDBS).

Similarly, since there are other responsibilities of teachers in school, the activities
that we planned needed to be rescheduled in some instances in Arzu’s research as
well. For instance, we needed to postpone several of the steps to a later date and

then complete them. She wrote in the group:

Dear Nuriye hocam,

As we have exam week at school, we have been very busy and
I couldn’t’ return your message. Also, it will be difficult to
perform this week’s assignment. Even If I did, it wouldn’t be
fruitful as much as we expect, as well. In this case, do you
have any suggestion? Thanks in advance (Arzu, Data from
group comments).

Similar messages came as the teachers fell behind the activities in the group during

the exam times and science fairs or other extra-curricular activities.
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Hi Hocam, we've been really busy with the exams, tests... :)
As soon as we're done, we'll keep in touch. Thank you so
much (Esen, Data from group comments).

Since the teachers didn’t know each other well before, there were some problems in
asking questions too. Some teachers commented on this issue. Aysel expressed that
she sometimes abstained asking questions in the research process for the fear of
being criticized by others. Arzu also commented this may be the reason why the
teacher didn’t share much related to their processes. Additionally, associating
research with scientific work, caused teachers to be more rigid according to Arzu
(IDAS).

Aysel also had problems in narrowing down her question. As well as she reported

feeling disoriented in some of the steps of research (IDAS).

Maide mentioned that she was skeptical about research considering her workload.
Sevde also mentioned her other responsibilities and her workload. Additionally,
Esen also focused on the heavy workload of the teachers which makes research

engagement more difficult. She explained:

As a teacher when | speak on my account: since | have the
last grade students who are preparing for the university, |
have to deal with them individually, both inside of the school
and the outside of school. It really is a very intensive a
program. The situation as it is, I couldn’t contribute to this
research project (Esen, IDBS).

Things that TR can’t change

Another concern was the scope and capacity of research in being a remedy to the
problems in class. In some of the studies although the teacher could localize and
define the problem, the solutions were beyond their power. This made them
question the ultimate capability of research.

However, there are still some things we may not do within
the limits of schools. For instance, the students state that they

126



need a language laboratory. This may not be accomplished
easily but, it is good to see the necessities and we may work
on thinking a way about it Sevde (RRD).

It is good in terms of sharing Students’ ideas however not
realistic in the reality of classes. The classes are very
crowded. For instance, the students said that teacher should
different activities, games. They are reflecting what it should

be like. They are normal for classes of 20. However, it is not
possible to do them in current classes (Maide, IDAS).

What the teachers voiced indicates that teacher research cannot solve the problems
which requires radical solutions in the short term. Zeichner expressed this as teacher
research “is not a form of teacher education that will produce quick fixes for
complex and enduring problems of schooling or compensate for the unsatisfactory

working conditions” (Zeichner, 2003 p.320).

4.7 Research Question 2.
This research question was: “What will be the impact of Teacher research
participation on in service EFL teachers’ understanding of instructional roles and

context?” It was answered through the following themes.

Theme 5 Understanding of roles

Another question of the study was: “What will be the impact of Teacher research
participation on in service EFL teachers’ understanding of instructional roles and
context?” In order to see it, the teachers’ understanding of their roles were asked
them at the beginning of the study. Differences in the patterns were tried to be
identified in their reflections and in final interviews if they existed. The codes which

could enlighten this question were compiled under the theme understanding of roles.

The research in which the teachers took part was relatively short term. It took three
months from beginning to the end. A big proportion of this time was spent on the

training and the education of the concepts and the technical aspects of data
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collection or analysis. The teachers improved in terms of research competencies and
awareness towards their lessons, how the lessons were perceived by the students and
the problems in their lessons and students’ lives. As a result of these occurrences,
some teachers strengthened some of their initial understanding of their instructional
roles. Some of them gained new understandings. The teachers learned new way of
approaching to the classroom and discovered some new information related to their
classrooms, the relationships of students, the students’ opinions via participating a
community (Lattuca, 2002). They became apprentices in research administration
and at the end of the process, they were more capable of doing research. This
experience helped them to see their roles in a new light, in some occasions adding
doing research to their existing roles. In addition to it, due to their realizations after
doing research they expanded their roles on some other aspects too. These aspects
were being involved in student daily live more, know more about their families and
other conditions, be more flexible, try to integrate English to everyday life, acting as
a guide in life to make students more aware of the career benefits of English. Lastly
the teachers appreciated the value of student feedback and see their view point in

designing and conducting lessons by experiencing the first hand effects.

The participation for this study was voluntary. The profile of the teachers who
participated in the study reflected teachers who would like to try innovations in their
lessons, who were willing to observe their students closer and take a responsibility
in their teaching. Their relationship with research, helped them to experience
research engagement first hand and helped them to form opinions whether doing
teacher research should be an integral and mandatory part of teaching, thus whether
it should be an extension of their instructional roles and responsibilities. They also
realized some of their initial assumptions may not correspond closely with their
classes so they must change some parts in their conducts. Table 16 gives a summary

of the changes and the understanding of teachers.
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Table 16

Understanding of Teachers

Understanding of roles Adding TR to
duties

Cases Before study After study Before/ After

study

Mine *  Gives *  Gives importance * Positive
importance to stay up to date. befare
to stayingup and after
to date * Ghvesimportance the study

to students’
*  Gives perspective
importance realizing her

to students’ lacking points in
perspective the matter.

Aysel *  Give *  Give importance * Positive
importance to students’ before
to students’ perspective study
perspective

*» Mare
confident
after
study

Sevde +  Teacher * Realizes lacking +« TR
should be points in guidance should
guide be

* Teacher should
voluntary
collaborate with
before
students to and after
remedy problems. study

Arzu *  Ateacher * A teacher should +« TR
should reach reach every should
every individual student. be
individual integral
student * Guide foroutof after

class activities toa. study

*» Guideinclass
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Table 16 (Continued)

Understanding of Teachers

Understanding of Adding TR to
roles duties

Cases Before Study After Study Before/ after

study

Maide ¢ Triesto She partly agrees ¢ Doesn't
change with student believe is
behavior with opinions asa
a reward separate
system activity.

Doesn't
*  Repetition is favor
important writing
part of
research.
¢+ Partial
positive
after
study

Fatma + Beforethe Due to knowing * Become
lessons she students more, more
tries to she become more aware of
remedy tolerantand research
student flexible.
misbehaviors.

Yeliz * Teacher Doing research * Positive
research is should be the duty after
very of the teachers. study
beneficial
although it is
not the
teachers’
duty.

Sociocultural framework acknowledges that teacher cognition is not fixed but
subject to change with time and experience. It is of utmost importance to know
teachers’ prior understandings, beliefs to be able to see the developments in them.
Self-reflections are quite important tools to understand the cognition and how their

thinking changes (Cross, 2010). Arzu has been already undergoing some changes in
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her understanding of her role as a teacher. At the beginning of the study she wrote in

the community that;

In fact, my thoughts have been changing on teaching English
recently. Not until few years, | thought, | could teach English
as a foreign language but now, | totally changed my mind. |
can’t teach English, I can only mentor my students during
learning process. Actually, what I mean that | can’t be
helpful in learning process without intrinsic motivation.
Besides, even if my students have this motivation, | can only
teach by leading them to use language not by giving lecture
in front of the board. My job should be mingling among
students and giving ways to them to use target language
(Arzu, Data from group comments).

She commented on the group about her problem before we formed it into a

formulated research question. She wrote her problem as:

I'm having great difficulty in making my students speak
during the activities. Even if | insist on using target
language, they stick on using the same vocabulary or chunks.
They always refuse using new ones and so we can't make
progress. However, the students interested in English aim to
use but most of time, this trial ends with failure. My research
topic must make students speak English during the course
and keep up this speaking process (Arzu, Data from group
comments).

After the study that she conducted in class, she reflected that the problems were not
the fact that the student can’t learn new structures or use them but the problem is in
retaining them. Additionally, she realized that the students don’t have difficulty in
remembering the words that they hear daily from series or on internet in daily life
eve in if they forget easy words. Therefore, she had a realization that she needed to
make them use English in their daily life too extending her role as a teacher who is

not confined to the class but to out of the class too.

I learned this;, my students don’t have problem in learning
but in retention since they don’t use them. There is a problem
in that area. They forget one thing while they are using other.
Because they don’t use them. 4 hours of English in a week is
not enough... we have to provide one to one support. There is
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lack of self confidence in most of them due to their previous
experiences with English. They have barriers.... We can tear
down these barriers with support and motivation. They have
no problem in the structures which are a part of daily lie,
series for instance but they are having problems in
remembering simple words from primary school syllabus... |
think our problem is not using language (Arzu, IDAS).

What was in Arzu’s reflections before, during and after the study was to reach each
individual and the importance of intrinsic motivation in each student for the
educational efforts to be successful. Additionally, she explained she discovered to
potential of checklists to get the feedback from the state of every one of the
students. It is quite important considering her understanding to reach each

individual. She explained she could manage that with research.

Sevde pointed that a teacher should be a guide to students. She wanted them to take
responsibility in their learning. She also shared that she was not directly using GTM
(Grammar translation Method) but she directs the students in a way that they can
guess the structure from examples. After the study, she explained that she realized
that the importance of English for the future career of the students was not stressed
enough, so she should guide them in this matter. Additionally, she realized the
importance of looking from students’ perspective and the necessity of working with
the students to solve the problems rather than seeing them as separate entities to

apply the solutions on.

Maybe | can collaborate with students in the issue of
discipline. | realized that. 1 could look from the student
perspective. Then, | also learned we had so many
shortcomings in English. I realized that I couldn’t explain the
students why they are learning English well (Sevde, IDAS).

Sevde explained her routine of lessons. She warms up students, introduces the
content and adopts an approach of making students explore her being a guide. She
acknowledged the importance of feedback to solve the problems as a routine or role
of the teachers as well. However, she also pointed out the workload and the time
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that has to be spared for teacher research for it to be through. Therefore, she
suggested this activity to be voluntary activity to become successful. The teachers
who really wanted to do teacher research could became successful she suggested.
Some sacrifices needed to be made for it to be good research in the current juncture.

| think there was a problem in time. If | have time everything
will be good. You need to sit and study thoroughly. You
really need to be willing. There is that too though. You can
make sacrifices. We are always complaining about time but
with the sacrifices, you can manage it too (Sevde, IDAS).

Her realization that her students valued her knowing of their levels and her use of

technology helped her to realize that teachers should get feedback from students.

Other things | learned from the study is my students give a lot
of importance to my knowing of their current levels and they
reported that | know their current level. In the same way they
give a lot of importance to the use of technology and they
state that we are using technology at the rate of 81%.
Similarly, they give importance to the use of different
activities and they also say that we are using different
activities. It is important to get feedback from the students to
learn which aspects of the lessons are successful for them
and increase their motivation (Sevde RRD).

Mine believed that the duty of a teacher is to raise good human beings at the same
time good citizens who can understand life, being respectful, inquisitive about the
occurrences around them. Additionally, according to her understanding a teachers’

role and responsibilities included to take responsibility in education. She explained:

I see assuming responsibility in education is my first duty...
Of course, a teacher should do research .... She has to do it.
Education is from cradle to grave. We need to do it to keep
up to date. The whole generation is affected by us (Mine,
IDBS).
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She studied what was the hardest points for her students to understand in her
research. After the study she preserved her understanding that the duty of teachers
should include doing research. She also added seeing the technical aspects of
research made the process more effective.

Yes definitely (as an answer to should teachers do research?)

especially your directions and your showing technical and

practical aspects of it (research). I learned a lot on how to

start and what to do in the process (Mine, IDBS).
Aysel defended the role of teachers to be examples for their students. She stated the
students take the teachers as their role models and they teach life skills. She valued
the opinions of students and had the initial ideas related to teacher research as a
form which may provide this at the beginning of the study. She participated in the

study to improve herself. However, she didn’t have any experience about teacher

research. She even said that it didn’t have a place at the moment.

I have never heard about it. I haven’t done before so it
doesn’t have a place in my life actually (Aysel, IDBS).

She studied the reasons for lack of motivation in her lessons. In the literature review
she did for her study, she also reminded of the importance of parents in the lives of
the students and for their academical knowledge. She wrote that in her research

report:

In the article Kyriacou, & Zhu (2008) | learned that parents
don’t prioritize their children’s learning English and this
may have an effect on their motivation. | also that the
location of the school may have an effect on the success of
students. In the study Ivani¢ (2018) the schools in urban
areas are said to be more successful, and education and the
expectation of the parents also affect the students (Aysel,
RD).

When she studied the aid of parent and the friends (peers) in the motivation of her
students, she realized that this was lacking. Additionally, the students’ answers

showed they needed more peer support, they prioritized it but at that moment they

134



didn’t have much of these supports. Therefore, the teacher decided to work on that
topic. Her understanding of her role is expanded by taking the duties of raising

awareness in parents, other teachers and other students in her existing ones:

Interestingly in my research I realized the peers are treating
each other negatively in terms of English success.
Additionally, the sports activities play a very important role
in the lives of my students and effect their attitudes towards
themselves, school and lessons... Additionally, I am going to
talk to the P.E. teacher about the importance of the team
plays on student motivation and we should collaborate on
educating peers to be respectful to others and care for other
students more. Additionally, I need to inform parents about
their importance in their children’s success in English. They
should say supportive words and make the students realize
English is important for them (Aysel, RRD).

It has been explained that in the changing roles of teachers it is seen that “beyond
the familiar teaching of content and methods and require a wider orientation and
greater understanding. The teacher of today is expected to be able to recognize the
need for all the different kinds of handicap...” to learning (Frank, 1959 p. 122).

Maide defines herself as a teacher who focuses on educating the students on life
skills, morals and a good citizen. She believes academic success should follow those
pre-requisites. The ones who can’t accomplish the life skills cannot be successful in
the latter. She gives importance to repetition and practice. She told an example

activity from her lesson exemplifying this:

First you read the reading to improve the pronunciation of
students. Everybody does this. Then you make them read the
same way. This way we are studying pronunciation... After
we studied the meanings of the word in the reading, 1 make
them read the passage in front of their peers. After they
really are really saturated, we are doing a dictation work. |
believe it to be quite permanent. | give stars in every activity.
We have this star system. In every activity, their stars
increase (Maide, IDBS).
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After research, she pointed out that, she could find the chance of self-evaluation.
She justified some of the recommendation of students but considering the
conditions, she concluded some of them aren’t realistic. She added that it was in her

understanding before the study. She remarked:

In these conditions, the reality can’t be reflected. For
instance, the students suggested different activities, fun
practices or videos. These all reflect what it should be like. It
is normal in classes of 20. However, it is not suitable in these
types of classes (crowded). | saw that again (Maide, IDAS).

She added seeing the benefits of it still, however admitting the limited power of
research. She reported possibility of considering to do research if the topic (her
problem) is suitable for research (and to be able to be remedied by research). She
values sharing experience with colleagues and exchanging ideas rather than a

research with its all steps. She explains:

Though not considered as research, the exchanges with
colleagues the kind of I did this it was beneficial you can do
it too, exchanges are effective (Maide, IDAS).

Yeliz’s understanding of her role also included the teacher’s being a role model. She
added the students take her example from her clothes to her understanding of
justice. Her another understanding related to education is education is lifelong. Her
duty is to make students love English, experience with it. Therefore, they can
continue their education of English for the long term. She explained that research
could bridge the gap between theory and practice and can be a beneficial tool for

teachers though not a compulsory part of their duties.
The changes in her understanding related to her duties included that she should

reach every student. Additionally, she stated that research should be a part of the

lives of the teachers. It is also a part of their duty. She explained those as follows:
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Though not a duty, | believe it would work immensely. Maybe
there could be extra time for it (Yeliz, IDBS).

| thought these questionnaires should be the duty of teachers.
After all we are the ones who do the lessons, we need to do
these types of studies more. | also realized we should make
improvements both in students and in ourselves. | saw my
lacking points (Yeliz, IDAS).

She also came to some realizations about her teaching. She stated:

There was expected results. The school has some
disadvantages in terms of physical conditions. Especially in
terms of technology... The students were not happy about it.
This stands out in the study. Apart from that the population is
not crowded and the students are happy about it. | thought I
was teaching in different methods but | realized it was not so.
It was the surprising part. | thought I got negative comments
on it. I need to be more careful about it (Yeliz, IDAS).

This understanding was in line with her initial definition of the duty of teachers. She
aims to make students love English and adding different varieties of English is

consistent with it.

Fatma gives importance to being guide to the students. She aims to make them
explore things on their own. She doesn’t give ready answers but helps or makes
them research first. For instance, when the students ask for the meaning of words,
she advises them to look them up in the dictionary. She believes learning is more
permanent this way. Additionally, she gives importance to the behavioral problems.
She explained that firstly she tries to repair disruptive behavior before the education
part. She stated:

Let me put it that way, first of all because of our field, we
approach this way: teaching vocabulary and helping students
to achieve self-competency in English. I try to focus on those.
| try to attract their attention. | mostly deal with those topics.
If there are disruptive behaviors, 1 first try to solve them...
Yes this (solving distributive behavior) is what is on the fore-
front for me (Fatma, IDBS).
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After the study, her ideas related to the disruptive problems became more flexible.
She stated that although she knew these things, her concrete learning on the topic
that there may be other factors in students’ problematic behaviors made her more

flexible towards them. She stated:

I knew better the students in this process. | started to be
flexible in “I am such type of teacher”, “it has to be that
way” issues. I knew them better with observation, therefore
became more flexible (Fatma, IDAS).

After the study Mine realized where her students had the most difficulty. The
students’ answers showed their problematic areas. Mine wrote in her research report

that:

I could see the priorities and the most difficult areas of my
students. The students have difficulty in the basic areas of
English such as grammar and tenses, therefore this may
affect them in building more difficult structures (Mine, RRD).

After seeing the problems if her students in a clearer way. Mine voiced that in the
past she thought she could see the things from the point of students. However, after
study she realized that she was not at the level she believed in understanding student
view point. Her understanding of her role in the class changed and she saw her

lacking point in this aspect. She stated that:

In fact, | reckoned that | was a teacher who could see from a
student viewpoint. | was partially so. However, this study
made me more aware of their viewpoint. As if | can
understand them more. | gained the capacity of thinking like
a student. I am now taking them more into consideration. It
helped me (Mine, IDAS).

The teachers gained some new understandings related to their approaches to the
students, the way of delivery and their duties in school. One of the most common
occurrences is the fact that the teachers could find the chance of seeing student
viewpoints better. Therefore, they had experienced some changes in their beliefs

towards themselves. They realized that they should be more aware of their students’
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ideas. When they learnt their students’ view point, they realized some of the things
which were obscure to them before. Some teachers became more flexible after
realizing other effects in students’ lives. Some realized that their duties extend
beyond their current lessons and includes other teachers, school environment and
parents in a more concrete way. Even though some teachers were reserved in
changing their previously held beliefs, they also had a glimpse of what their students
think about them and the way lessons are being carried out. They even found them
right in some aspects. Carrying out teacher research, pondering on the results and
reflecting on them helped the teachers to be more reflective and critical towards
their work. The teachers in whose life research didn’t have a proportional place,
appreciated the effects of research and some of them considered to add this tool into
their usual way of doing lessons. They became active participants in understanding
the classroom life better. Therefore, their roles as teachers assumed this critical

reflexivity after the research process.

The teachers’ cognition has undergone some alterations. They experienced and
internalized some new information due to their social interactions in a community
with others and with their tasks. However, their change of ideas wasn’t dictated by
the activities that they have carried out but, they have dialogically interacted with
the new data and tasks (Cross, 2010). They fitted them into their existing frame of
minds. They interpreted the new realizations in the light of their prior beliefs and

there were some additions and small changes in them.

4.8. Research Question 4.

This research question was: “What is the impact of “Online Professional Learning
community (PLC) of teachers for teacher research” on the application of teacher
research and willingness to continue to teacher research (TR) in in-service EFL
teachers?” It was answered through the components and the interactions in the

online community.
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In this study, the teachers were educated about the basics of teacher research, its
originating point, ideas behind it as well as how to conduct it via a weekly basis
schedule. In each module they were given information about a different aspect such
as defining question, collecting data, and data analysis. Divided by geography, and
not having known each other before, the teachers all got this training and support

through the online community.

Representation of Online Community via Activity Theory

In activity theory, learning of an activity is integral in doing that activity. The object
of doing and learning is also necessary to be able to understand that activity.
Additionally, the community in which the content is learnt is also of interest due to
the necessity of understanding the operational conditions and the context of the
activity. The activities are context bound and shaped by our membership roles in
these communities (Jonassen & Rohrer-Murphy, 1999). The organizational scheme
of the online community is visualized using the Activity triangle model by
Engestrom (1987) in Figure 28.

Tools: Technical features:
text, comments, messaging

/,"\\ Outcome:
/ A Object: Information self-
S \ sharing, communication directed
Subject: participants ,/' ‘\ reflection — learning
V4 ™, of research,|

/’ﬁ\ and doing

S/ N SN research

/ AN S N
/ N / N,
s N/ N,
s N AN
Rules: equal participation Community: we-are-teacher Roles: writer, reader
support -researchers-201% Edmodo group and both

Figure 28. Representation of the Online community via Activity Theory Diagram
(Adapted by Engestrom (1987)
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Use of Tools in the Community

There were various tools in the community and their use was different among
members. While some members used some tools more frequently some others
preferred different tools. The Table 17 illustrates the general use of different tools
by different subjects.

Table 17

Uses of Tools

Subject- Object Tools Frequency
Teachers -to learn teacher ~ Front page comments Rarely
research Section

Researcher-to guide Front page comments Frequently
teacher research section

Teachers and Researchers  Private messages Frequently

-to communicate related to

research process

Teachers and researcher Assigned tasks section Occasionally
To do tasks and assign

tasks

Teachers -to learn teacher  Library/content section Frequently
research

Researchers-to announce  Announcements tool Frequently

new content

Mine rarely used front page comments section and assigned tasks section. She did

the tasks via e-mail and telephone. She had technical problems in the beginning of
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the study and via a general message to the group, she asked how other members
downloaded and used the Edmodo application in their phones since she could only
find the Chinese version. Several members (Aysel and Tarik) explained that the
program works without problem in them. The researcher and Aysel gave some
directions for easy download as well. She could download the application. However,
in the later stages, he used the Edmodo website as a guideline or a due date
organization tool mostly. She took advantage of the presentations and materials.
When a new task or content is uploaded there, she phoned the researcher to get more

detailed information about how to do it. She stated in her final interview that:

I couldn’t benefit that much. I don’t know if it is due to my
age or not but | had trouble in following it. | talked to you,
messaged you... When we discussed, it helped me much
better. There was a Chinese version of Edmodo in my phone,
1 couldn’t do it. I couldn’t figure out where to write. Maybe it
is good and I couldn’t be adapted fully. The conversations
that | individually carried out with you were more beneficial
(Mine, IDAS).

She also explained the reason why she didn’t answer the questions of others or
helped them as her not being accustomed to the system and the teacher research
concept in the earlier stages. She said that now that she completed the study, she is
more confident to help others. This also shows her peripheral membership turned
into a potential full membership after she took part in the process and by completing

the activity and learning it. She explained:

If it is now, since I could know the problems that they face, |

could help them. However, since everyone started new in the

group, they are a bit reserved. If | joined this project again, |

could answer everyone’s questions (Mine, IDAS).
Aysel used the different tools in a balanced way. She used like buttons when
someone posted in the group. She commented in the front page. Her comments were
related to support and bond rather than asking questions. For instance, when
someone asked a question, if it is also her concern, she supported the person who
asked the question via indicating she had the similar problem. She also interacted ith
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the researcher too in the front page. When the researcher uploaded tasks, she wrote
that she would do it in a short time etc.... She used materials and tasks section and
private messages as well. She commented that the reason why the front-page
comments aren’t used frequently by her and by other members due to the fact that
they don’t know each other well. Additionally, she also shared her fear of being

criticized as one of the reasons for not sharing her concerns too often. She stated:

I hold back myself because | thought of what others will think
of me. We don’t know each other well. This group was like
Facebook but since it is about our field it is more serious.
Therefore, | felt the need to behave more deliberate.
Therefore, | directed my comments on you (Aysel, IDAS).

Time was short. | mean if it was loner such as a whole year,
maybe we could become more socialized with each other
(Aysel, IDAS).

Arzu also used different tools in a balanced way. She was one of the teachers who
frequently used the front-page comments section. She asked her questions related to
research there. She negotiated her ideas via comment section in the group. She also
used private messages. She used uploaded material such as presentations or sample
data collection tools. She used task section as well. She also commented that the
lack of front-page comments from other participants may be caused from their fear
of being criticized or their fear of sharing their academical information. She also
explained the formal nature of the group due to the topic which is research.

I won’t comment on the subject since I don’t know the people
much but | am also member in different communities.
Sometimes there is this abstinence in colleagues as if the
existing problem is our fault. We think there will be an
understanding that we can’t do it well. I think it that way as
the reason... Sometimes they may not want to share their
academic knowledge too (Arzu, IDAS).

The way of approaching things scientifically may be

intimidating rather than just making personal comments
(Arzu, IDAS).
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Sevde was also an active member, however as for front page comments, she didn’t

share much. She used private messages, task section and following the content. She
only used front page comments when a question or comment directed to her. Figure
29 shows her short answers related to the comments directed to her.

1 Begen

W nuriye karakaya
=% | rephrased the problem as the following

research questions:

1) What are the reasons of students' lack of
meotivation in English lessons in secondary
school?

2) What are the ways of promoting these
students’ metivation towards English lessons?
If it is ok that way, we can study these two
questions or we can change it with your
feedback hocam

Sevde

Ok Hocam 1t 1s better

Figure 29. An example of Sevde’s Comments

Sevde explained her minimum use of online community comments is due to her
lack of time in her final interview. She also explained what she most used in the

community is to follow the weekly content as a guide.

While we were doing the research, we could see the steps,
what we should do weekly. We could follow them very well.
When we opened the site, we could directly see the
guidelines. In terms of information and awareness it was
quite good (Sevde, IDAS).

Fatma was not a frequent user of the front-page comments too. She explained that
she used the community to follow the content and to ask questions in private

messages. The private messages can be between the researcher and the teachers and

between the teachers themselves in the group. She stated:

We cannot tell some problems out in the open. If a
person has the similar problem, you can write to them
privately. | liked the feature of private writing and the
possibility of saying “there is this problem how Yyou
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overcame it”. or When there is a problem sharing in the
common group people try to answer. It was also good
(Fatma, IDAS).

Maide also used the community to follow the PowerPoint contents. She also
expressed that the fact that she can ask questions to the researcher was one of the
things that she liked about the project. However, she too did it in private messages

and phone calls rather than front page comments.
Lastly Yeliz also explained using online community to read what others commented
and to follow the content. She expressed that: “Everyone had different ideas that

was good to see” (Yeliz, IDAS).

Roles in the Community

Based on the interactions in the front-page comments, the teachers assumed the
several roles in the community. The definition of the roles which were used in this
study were taken and adapted from Heo, & Lee (2013), and they are provided as

follows:

e Knowledge Creator: The users who post information and content to the
online community.

¢ Information Organizer: The users who organize tasks, directs comments and
guide interactions.

¢ Information Seeker: The users who ask questions related to their problems in
the community.

o Self-reflector: The users who uses self-reflective remarks in comments
section.

o Interpersonal Communicator: The users who share and receive feelings and
thoughts with others.

e Lurker: The users who consume information in the community and read

others’ comments but don’t contribute to the content themselves much.
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e Research Mentor: This role was on the researcher of this study. She tried to

guide the teachers in their research endeavors.

The roles of the teachers in the group are presented in Table 18

Table 18

Roles of the Teachers in the Group

Subject- Object Roles

Researcher- to guide teacher research Knowledge creator
Researcher-to guide teacher research Information organizer
Researcher-to guide teacher research Research Mentor
Esen(limited), Arzu, Aysel Information seeker

-to learn about research process

Arzu -to negotiate meaning Self-reflector

Aysel -to communicate get and give support  Interpersonal-communicator

Mine, Fatma, Sevde, Maide, Esen, Tarik, Lurker
Hakan -to see comments and try to find

answers to their own problems.

The researcher was the knowledge creator. She designed the content of the weekly

modules (Lock, 2002). In these modules, the steps of research were explained in a

detailed manner. She made the organization of them into weeks and posted them to

the online community in a weekly basis. She also organized the tasks, decided on

the due date extensions. She also suggested finding other outlets for the completed

research. When a new idea seized her, she also shared what she thought would be
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useful for teachers. The examples of these kinds of posts were illustrated in Figures
30 and 31.

nuriye karakaya ganderdi suna
we-are-teacher-researche_.. Daha fazla
“  Ogretmen

%

By the way, you can prepare online questionnairres for your students and they can do
it on their phones in google forms. It is quite easy. | can tell you how to prepare it. in
that way we dont have to use papers.

Figure 30. An Example of Researcher Posts

Daha fazla cevap goster...

E nuriye karakaya

ST Hocam | have also been informed by other teachers that it was
the case in other schools as well. there is exam week. Since you
are busy and can't perform the data collection we can wait until
the exams are over. Meanwhile, if it isn't much of an
inconvenience | can perfom a little interview with you related to
my phd study about how this experience going for you ( your
ideas about being a participant in this edmodo online community
and deciding to do research). If there is anything | can help you
with your exam process or be of any help for other things please
inform me. By the way one of the research in the group is
coming to an end and | am very happy about it.

Figure 31. An Example of Researcher Posts

The researcher increased the awareness of the participants related to online
community (Lock, 2002) by posting a welcome message to the group. It was a video
message but, the written version of it was also provided. The message explained the

aim and the uses of the community. Additionally, the welcome message was an
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invitation to build the community together. An excerpt from the welcome message

is provided as follows:

Welcome to all

This online Professional learning community is created in
order to stay connected while conducting teacher research.
Our aim is to support each other and make research process
easier for each other. Although some of the main content is
going to be uploaded by me (facilitator), this community
belongs to us together and each member of the community
can contribute to the content by their unique experiences,
context related insights and with other contributions
(Welcome message in the community).

The researcher tried to create an atmosphere of the community via both task-based
and social interaction-based discussion initiators and she both tried to use
synchronous and asynchronous means of interaction (Liu, Magjuka, Bonk & Lee,
2007). Figure 32 and 33 shows a discussion initiator by the researcher.

e oo

Ana Sayfa Neyin Tarhi Geldi? llerleme Kiitiiphane

we-are-teacher-researche... Daha fazla
Ogretmen
2%

hello, how is everything going with you? | hope everything is ok. and your exam week
is going just fine. If therre is there anything 1 can help you wsth please write 1f you
started thinking about you data collection tool, you can wirte about it as well. we can
design a guestionnaire or any other tool together. by the way | am searching suitable
outlets for you to publish or to present your studies yourselves if you like to share
them of course. | am going to upload some sample studies in the group very soon.
Daha az

@ 3 Yorumlar

Daha fazla cevap goster

Figure 32. Discussion Initiation
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we-are-teacher-researche. Daha fazla
Ogretmen

9%

The teachers who are interested in speaking in their lesson can reach me so that we
can devise a questionnaire. | have a very general one. iIf you need 1 can send it.

@ 2 Yorumlar

Daha fazla cevap gdster...

Figure 33. Discussion Initiation

The number of synchronous messages between the researcher and the teacher is as
follows: Mehmet (56), Sevde (200), Fatma (53), Esen (11), Arzu (20), Aysel (49),
Mine (103), Aysel (46), Yeliz (85), Maide (56).

Snyder (2009) suggest that collaborative tasks should be given to the members of
the community. The researcher tried to initiate collaborative tasks such as forming a
research question. The examples of tasks and Collaborative tasks are presented in
Figures 34, 35 and 36.

Ana Sayfa HMNeyin Ta

m nuriye karakaya
S Hocam, it is very nice. there are other motivational questions in
the group too, We can collaborate on the data tools.

Figure 34. Collaborative Tasks
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e

Ana Sayfa

nuriye karakaya gonderdi suna
we-are-teacher-researche. . Daha fazla
Ogretmen

Mar 21 - 1147 A - 48

Please write a your reseach question or research topic as a comment below. It
be based on your problems or something you are curious about in your class. V
going to try to solve this problem together. If you have the same problem as oth
teaches you can collaborate or do brainstorming in the comments. have a nice
update: 28 th March is set as the deadline for this task but if y... Daha fazla

Figure 35. Collaborative Tasks

nuriye karakaya gonderdi suna
we-are-teacher-researche. .. Daha fazla
Ogretmen

1 PM - 98

burada da exceldeki analiz edilmis veriye nasil gdrsel tablo eklerizi anlatiyor. tim
sorulanniz icin yorum yazabilirsiniz.

nasil tablo eklenirdocx
E 313.63 KB

Figure 36. Tasks

(English Translation of the Picture 22: Here too, it tells how to add visual tables to

the analyzed data in Excel. You can write comments for all your questions.)

Snyder (2009) also highlights the importance of encouragement and
acknowledgement of success as the important factors in the building and
development of communities. The researcher also had the role to assure that. When

Mine completed her research, she asked the researcher to share it since uploading
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was problematic for her. When the researcher uploaded the study, she

acknowledged the success of the participant. She also frequently gave feedback to

the steps the teacher had taken. Figure 37 shows the sharing of the research in the

group.

Ana Sayfa

nuriye karakaya gonderdi suna

we-are-teacher-researche_ . Daha fazla
Ofretmen

2%

| wish a great weekend for everyone, and | would like to share one of our teacher
research that has been completed to give us ideas. Mine hocam in the group
finished her data collection and data analysis. | would like to congratulate her. We
exchanged ideas during the process on how to do it. ( such as how to use tables o
graphics in excell etc. or analysis). The report of the study is finished. | am attachir
the research under this note. If it suits you we may collect the finished ones from
volunteers to make an e-book out of them ( If you would like to do it of course.)
Daha az

Figure 37. Sharing of the Research in the Group

Dikilitas & Mumford (2016) also mention of the roles of the mentors in the research
writing process. The same roles are valid in other steps of the research as well. The
roles included moral support. This was assured via encouraging and praising the
work the teachers do. The researcher had the role of research mentor in the
community. The role of providing pedagogic support was assured by helping in data
analysis, sharing templates to report their research studies or help them in narrowing
down their research focus. The role of democratic dialogue managed via asking the
teachers’ opinion in every step and encouraging them to take the initiative and the
responsibility in the research process. By undertaking these roles, the mentor played
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a key role in the research process of the teachers and shared some of their workload.
The sub code “mentor support” which will be presented under the theme of benefits
of PLC deals with this issue in a more detailed manner. The picture 24 shows the
sharing of workload of researcher by searching for questionnaires which would be
useful for interviews of the teachers. There are some excerpts related to these roles

of the researcher as research mentor in the Figure 38.

e = 4 o

Ana Sayfa !

m nuriye karakaya gonderdi suna

we-are-teacher-researche . Danha fazia

NS Ogretmen

i

Greetings to everyone.l am uploading some interview questions related to motivation
Sevde Hocam (or anyone who Is Interested in motivation ) can use it You can make
changes to the questions, you can delete some of the questions or you can add
questions. please use it however it suils best to your purpose

Intesview for motivation

Figure 38. Researcher Role as Research Mentor

The teachers Arzu and Aysel asked questions related the points that they didn’t
understand in their studies or the process itself. They are presented in Figures 39
and 40.

e M a

Ana Sayfa
Arzu
The question in 2nd video wasn' t clear enough for me, but | tned
to answer much as | can. If the answer Is not acceptable, please
et me know for correction

Tercime et

1 Begen

Figure 39. Questions in the Community
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. 2 Yorumlar

Aysel

hocam, | forgot. how were we automatically calculating the total numbers in excell without the fx
total?

Figure 40. Questions in the Community

Arzu was a self-reflector in the group. The other teachers too did self-reflection as
tasks. However, Arzu used self-reflection in her comments too. She shared her
problems freely, asking and suggesting possible alternative routes. Aysel was more
in the line of an interpersonal communicator. She used like button often. She gave
feedbacks to teachers such as “good work”, etc. She tried to give responses to the

sharing in a short time.

Other teachers didn’t use the front-page comments section too often. Therefore,
their roles were in the line of lurkers. Yang, Hsu, & Wang (2019) stated that there
were studies in the literature which asserted lurkers may play a more important role
than it is initially thought. Although their presence is not readily observable, they
can still play a role to transfer information to a wider audience. Therefore, they are
also important assets of the community. As a matter of fact, in our study the two
teachers Esen and Mine who were described as lurkers attempted to share the

community with others on their own accords. They expressed the following:

Of course, | say to myself luckily, 1 had participated. I am
also a member of other English language teachers’ groups
too. There was a question as whether we had been in a
project. I mentioned you... There were lots of questions so |
directed them to you (Mine, IDAS).

Not only me, I wish my other friends would join too. I
actually recommended them to join but they didn’t. I wish
they were here too and we could share information. We could
make self-evaluation. It will be difficult just me (only teacher
from her school) but I'll do my best (Esen, IDBS).
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Considering Turkey, we work in very different regions. There
are differences in culture, socio-economic conditions... 1
mean | really care about the sharing and opinions of other
teachers | mean more knowledgeable teachers. Why | care
about them because, | am in Urgiip, an Anatolian city, some
teachers in Eastern Turkey who have more experience or
teachers from big cities who have more opportunities can
share their techniques. This is an ideal platform. | want to
learn them. For instance, there are young teachers in schools
who are working alone in school. There is no one in their
fields in the school from whom they can seek help. In these
instances, online platforms can help in informing them in the
techniques which are to be used in research (Esen, IDAS).

Theme 6 Benefits of PLC

Our study also aimed to shed light on the impact of an online Professional Learning
community (PLC) on the application of teacher research and the in-service EFL
teachers’ willingness to continue to teacher research (TR). In order to answer that
concern, the relevant codes were grouped under the themes of “Benefits of PLC”,
“Disadvantages/Lacking Points of PLC” and “Opportunities”. Opportunities refer to
the opportunity and conditions that the teachers reported needing to continue teacher
research. The necessity for direction and support that the teacher specified could be

provided by an online or other form of community.
The effects of online community were asked to the teachers and the positive

comments and answers were compiled under the theme benefits of PLC. The sub

codes of this theme are given in Table 19.

154



Table 19

Benefits of Professional Learning Community

Benefits of PLC f
For future 6
Mentor Support 6
Awareness of Edmodo 3
Long term 1
Practical 6
Sense of community 11
A route 2
Sources 5
Private messages 1
See comments 13
TOTAL 54

For future

The importance of coming together with people who are doing similar activities was
highlighted by teachers for their future studies. They needed a support system to
keep them on track, to motivate and to assist in their future endeavors. They focused
on the experience and the willingness to share for the desired features that they the

people in their future community should have.

Of course, I could get help from people who have experience

on this subject or an online group (Maide, IDAS)

I would participate an online group for my future
studies, if the participants aren’t shy, I believe it would be of
use. (Arzu IDAS).
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If | have this chance, | would definitely want to participate.
No matter how much enthusiasm you have for the research
sometimes you can back down when in the process. For me
my motivation can get lost. | feel alone, questioning whether
I am on the right track. However, if | can have online help...
If 1 have a problem and no answer it, it affects me badly. |
need to get information when | am stuck from there (Aysel,
IDAS).

I would think it would be good. At least | could get
information when | am stuck (Yeliz, IDAS).

At least | would want support from colleagues even if they
are from another field. At least | want their positive support
such as help in terms of motivation (Aysel, IDAS).

As | said before, being together with people who are
experiencing same problems being troubled with the similar
concerns and together finding a solution is indispensable and
due to the impracticalities in an online platform is ideal
(Sevde, IDAS).

Mentor Support

The teacher reported that they benefitted immensely from the support of the mentor
while doing their study. Mentor support was one of the features which could be
possible via the online community and messaging in this study. Arzu, Mine, Tarik
and Esen stressed the importance of mentor support for the realization of their
research. They also pointed out that it was the feature that they used the most in the
group. Arzu, Mine and Tarik additionally pointed out the leading which may be
necessary in the research process. Sevde pointed out that there was not a
hierarchical relation between the mentor and the participants. Although she

introduced the knowledge, they were together and equal in the work.

Of course, you gave the information as the project
coordinator but there was not such a thing. | mean there was
equality. There were no hierarchical relationships. There
was no anxiety. We tried to solve the problems together, we
joined forces (Sevde, IDAS).

One more thing, when you do action research you are not
doing it alone but under the supervision of another. There is
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a deadline for the things. | am a person who lives according
to deadlines (Tarik, IDAS).

Awareness of Edmodo

The teachers Yeliz and Tarik reported using EDMODO for the first time. They
shared that they have heard some information about this tool but never had the
chance of actively knowing it. Thanks to their participation in this study, they say
they are now aware of the hostilities of the site and they may use it as an educational

tool in their lesson for the students and their parents as well.

Long Term

Aysel thinks in service education could be more beneficial when it is long term.
Online community can manage this by spreading the activity to the whole year or
longer periods (IDAS). The online community helps teachers in several ways. The
ideas of Aysel is in line of the idea that communities provide teachers with” an
environment characterized by mutual trust, respect and shared values centered on a

desire to improve pupils’ learning. Such a community takes time to develop”

(Holmes, 2013 p.107).

Practical

Sevde and Esen valued the support and solidarity of the colleagues. However, since
it is not always possible or practical to meet in person, they defended the benefit of
online community in this respect. Mine underlined the importance of online
community’s not interrupting their other work which is going on in school. Lastly
Mine and Arzu commented on that they could get answers to their questions very

fast via online community or online means.

The fact that this project was virtual, we didn’t go to specific
places at specific times and interrupt our work. It was an
advantage (Mine, IDAS).
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Beneficial, information sharing corresponding is fast, serves
to the aim (Arzu, IDAS).

Community

The sense of community, support and solidarity is quite important for teachers not to
feel alone or isolated for the activity that they are doing. The teachers in the study
reported this feature of the community which helped them to continue and succeed.
The recurring salient theme was that the teachers could see that they were not alone
in their problems. They were questioning themselves about where they were doing it
wrong. When they came upon the same problems posted by the teachers and the
hypothesis and solution alternatives that they discussed, it helped them positively in
devising theirs. The teachers who alluded to this feature of online community were

Sevde, Arzu, Yeliz, Fatma and Aysel and Esen.

It (the group) would be beneficial for future. (In the
beginning) | thought if I am the only one who experiences
this when | choose a research topic.... For solutions two
heads are better than one (Arzu, IDAS).

Exchanging ideas with other teachers, reading their
comments, seeing everyone is having similar problems make
you feel good. In a sense you are not alone. It is not about
you. It is something common, general. There were different
opinions from different people about the solution and it
helped (Yeliz, IDAS).

My problem was how to deal with lack of motivation and
discipline problems. When | looked at Edmodo, | saw many
other teachers who experience the same problem (Fatma,
IDAS).

I had self-confidence. The fact that | have friends that |1 am
together with in this motivated me. In the beginning I didn’t
have this level of self-confidence, | felt | am not alone. While
I was hesitating if | was doing something wrong, | realized |
did right. 1 saw most of us have the same problems. | felt
confident (Aysel, IDAS).

The most useful feature (of PLC) is that | check if |
understood it right. And following the sources on a weekly
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basis and get courage from the questions that others had
asked. Compare ourselves with them weekly and going on
with the comments (Sevde, IDAS).

I wish my other friends also joined. | actually suggested
them, but they didn’t join. I wish we could be together in it
exchange information and do self-evaluation. It is going to be
difficult when I am alone but | will do as much as I can do...
(Esen, IDBS).

Sources

Fatma, Aysel, Sevde and Yeliz commented on the fact that they could follow the
resources on a weekly basis and it was important for them to learn about the topic
and concepts. The sources were important in informing the teachers related to the
foundations and epistemological roots of teacher research and how to conduct it in a
practical way. The teachers learned main points related to how to define a research
focus and turn it into a question which could be studied within the limits of time and
the tools at their hands. Additionally, the teachers made use of sample research
templates, sample data collection tools and guidelines to do research in conducting

their teacher research in their contexts.

Private Messages

Fatma talked about the importance of private messages when the topics to discuss is
delicate.

We can’t talk about some problems openly. Sometimes the
necessity to share with a person who has the same problem
can arise. Sometimes privacy is needed. This was also
important (Fatma, IDAS).

There were also other teachers who highlighted that they preferred to ask some
questions in private lest the others wouldn’t think they lack information in their
fields. Additionally, there were technical details and long explanations in the data
analysis and data collection procedures. In these steps, we had phone conversations
with several of the teachers. The teachers who sent pictures of their data analysis if
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they were doing it right were Sevde, Mine and Arzu. Some of the teacher didn’t
install the App of Edmodo, they used it in their computers. Therefore, we needed to
use WhatsApp to reach one another instantly and for personal messages. It also
eased the transfer of documents and pictures. With the permission taken from
teachers the pictures that some teachers had shared is as follows:

Tarik sent a picture of his research question formation process and his brainstorming

ideas these were represented in Figure 41 and 42.
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Figure 41. Tarik’s Research Question Formation
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Figure 42. Tarik’s Research Question Formation (continued)

Figure 43 shows Sevde’s early attempts of tallying the quantitative answers

Figure 43. Sevde’s Attempts on Research Analysis.
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Figure 44 shows one of the messages of Arzu related to analysis.

Figure 44. Arzu’s Attempts on Research Analysis

The approximate number of the WhatsApp messages between research mentor and
the teacher researchers are as follows: Mehmet (56), Sevde (200), Fatma (53), Esen
(11), Arzu (20), Aysel (49), Mine (103), Aysel (46), Yeliz (85), Maide (56).

See comments

The teachers discussed that PLC was helpful for them for that it provided them with
the comments of others. They also occasionally commented on the issues in the
group. Sevde, Yeliz, Fatma, Aysel and Esen indicated that to see what others
commented on the issues were helpful for them. They provided them with a route
with their research, to build up their research question. They reported in the final
interview that, they saw that the questions in their minds were asked and answered
before, thus made use of them. Additionally, some teachers got encouraged to ask

questions themselves after seeing others’ questions and comments.
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| realized that the questions that were in my mind were
already asked. | benefitted them. There were some questions
about which we were hesitant whether to ask. We saw some
other teacher asked it, so we took courage and ask questions.
Or we could see the answers to our questions in another
friend’s comments Sevde, IDAS).

An example of the encouragement from an earlier comment is shown in Figure 45.

1week. pptx
78.19 KB

@ 3 vorumlar

Hatice
wwhere will | write my answers ?

Tercume et

Aysel
| was going to ask the same thing, hocam )}

1 Begen

m T ST
- ] you can write them on a word document and attach here )

Figure 45. Comments

Theme 7 Disadvantages/Lacks of PLC

Although the online community served the researchers on many aspects which were
specified in the theme benefits of PLC, there were some issues to be addressed
related to the PLC. Additionally, not every teacher benefitted from the PLC at the
same levels. Some of them didn’t find it useful or couldn’t use it. The reasons for
not using PLC as well as the lacking points related to PLC were given in this theme.

The sub codes of this theme are presented in the Table 20.
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Table 20

Disadvantages/Lacks of Professional Learning Community

Disadvantages /Lacks of PLC f

Short time

Experience in TR

Face to Face

New System

Technical Problems

Lack of Live Meeting

No division/ small groups

Lack of time

a NN A A P D O O B

Fear of sharing
TOTAL

w
S

Short time

Aysel mentioned the length of the membership of the community as a determinant
factor of sharing. She stated that if the community members were together for a
longer period of time such as whole year, they may get to know each other better
and share more freely which was the problem of the current community according
to her.

Experience in TR

Maide and Esen prioritized the importance of experience in the sharing and

interaction in the community. Maide expressed she would prefer the comments of
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teachers who had a lot of experience in teacher research. Esen also prioritized the
information that more knowledgeable teachers share. None of the teachers had an
active experience in teacher research before this study which affected the nature of
the interactions in the sense of expertise.

New System

Since the project is so unfamiliar, the teachers were cautious in their sharing. Esen

and Mine commented on this issue:

They didn’t (comment much). The reason for this is it is a
very new system. Speaking on behalf of myself it was an
activity | came across for the first time. It was so unfamiliar.
I found it odd in the beginning. Mostly | examined your
sharing and tried to evaluate how | can make use of it.
However, since we didn’t interact with other friends
(teachers) we couldn’t find a common ground and comment
on each other (Esen, IDAS).

If it was right now, since | could know the problems that the
teachers face, | would be helpful now. However, since
everyone in the group started new, they feel timid (Mine,
IDAS).

The explanations of these participants are in line with the notion of the peripheral
participation which was put forward by Lave & Wenger’s (1991) in the community
of practice ideas. These teachers have experienced changes in their roles in the
practice of teacher research. They were limited participants however; they envisage
that they can be full participants after taking part of the activity and due to this

learning about it.

Face to Face

Some teachers preferred face to face interaction due to several features it can offer
but online community cannot. First reason was the difficulty of developing complex
ideas or discussion only by virtual means heavily by writing. Additionally, the

personality of the teachers also played a role for the preference of face to face
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interactions. In the group, there was not a possible common time for live online

meeting. Mine pointed out this lack in the community.

How can I put it? There are some abstract concepts
which we can only reveal in one to one interaction,
there are also technical problems. By talking in person,
we can have clearer answers Mine, IDAS).

Sevde also pointed that better ideas could have come out of face to face interactions.
Tarik was also another teacher who commented the facilitative features of face to

face interactions as to make discussions.

Tarik added:

I am not a person who could send messages on social media.
I am not a person who can reflect everything in my mind on
social media. Some people are better of explaining their
ideas directly. Or they don’t want to write because they
cannot tell their whole thoughts. | am such a person... If | am
to make a long discussion, I call and talk. I saw this lack in
EDMODO. After all we are doing research, we are
brainstorming. No matter how much we send videos, it is
lacking since there is no one to one talk (Tarik, IDAS).

Building of what Tarik said, sometimes complex discussion took a number of
exchanges in the group and necessitated face to face phone calls. One of such a

discussion was presented in Figure 46.
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Figure 46. Discussion in EDMODO

Lack of Live Meeting

In the community, it was attempted to hold a live online meeting with the teachers
but, it couldn’t be managed. Except for one teacher, teachers didn’t respond

positively. It is shown in the Figure 47.
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we-are-teacher-researche_.. Daha fazla
Ogretmen

First of all thank you for your acitivity answers for the week one. If you like, you can
share some of the things you have written so that other teachers in the group know
you as well. secondly | am uploading second week's content on the website. there are
some activities in the ppt. | am going to create assignment in the group so that you
can asnwer these activities. main aim here is to find a research question for your
classroom. If you want a live question answer session, or lecture please write a
suitable time for you in the group so that we can have live lessons over conference
call or skype sessions. have a nice week. Daha az

Aysel
at weekends, and in weekdays after 8 pm is ok for me.

ﬁ Bir yorum yaz...

nuriye karakaya gdnderdi suna
we-are-teacher-researche... Daha fazla
Ogretmen

first week's activity

Figure 47. Invitation for Online Meeting

Arzu Tarik and Esen pointed out the lack of live online meetings in the group and its

negative effects. Tarik and Esen stated:

There could be a live broadcast, conference for groups of 5
at specific hours... It would be an unmitigated research

(Tarik, IDAS).

There could have been video meetings or audio meetings sus
as a conference. Being together on a suitable day and time
for everyone. Breaking ice, introduce ourselves to each
other. That way it is easier to comment on others (Esen,

IDAS).
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Technical Problems

Mine had some technical difficulties in the beginning while she was downloading

the Edmodo App to her phone. She voiced her problem as follows:

I don’t know if it is due to my age, I had problems in
following in Online. | talked to you, messaged you (Mine,
IDAS).

Lack of Time

Sevde expressed her reason of rare participation in the online community as the lack
of time. There were other teachers as well who wrote on the community about their
busy schedules. They indicated that, due to other activities in their schools, they
would postpone some tasks and do them later than their due time. The posts related

to lack of time were illustrated in Figure 48 and 49.

Figure 48. Posts Related to Lack of Time
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& v v - -
Ana Seoyls

Esen

Figure 49. Posts Related to Lack of Time

Fear of Sharing

Aysel expressed that she couldn’t share every point in her mind in the Edmodo
community. The reasons included her anxiety about being seen as someone who
knows little in the field since she doesn’t know other teachers. Arzu also made

similar remarks on the subject.

I hold back myself because | thought of what others will think
of me. We don’t know each other well. This group was like
Facebook but since it is about our field it is more serious.
Therefore, | felt the need to behave more deliberate.
Therefore, | directed my comments to you (Aysel, IDAS).

1 won’t comment on the subject since I don’t know the people
much but I am also member in different communities.
Sometimes there is this abstinence in colleagues as if the
existing problem is our fault. We think there will be an
understanding that we can’t do it well. I think it that way as
the reason... Sometimes they may not want to share their
academic knowledge too (Arzu, IDAS).

Although online communities provide new possibilities for teachers, it should be
noted that the work done within these communities are influenced by the trust levels
and comfort levels of the participants in relation to each other. The participants’
relationships are some of the most important factors in the success of online
communities (Lock, 2006). Although the research mentor in the community can
design activities to promote collaboration or contributed to the positive atmosphere

in the community, some of the factors cannot be intervened.
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No division

There were also teachers who would like to have collaborated in the research with
other teachers who has the same interests with them. They would prefer to work on
the problem in a collaborative way, devise plans and apply them in their respective
contexts. Esen defended that the reason that she couldn’t fully benefit from the
community was due to the fact that she was the only teacher who had a language
class. (She was preparing students to university language departments.) Therefore,

the problems that the other teachers faced was a bit different from hers.

Definitely we could narrow down the questions. Some
teachers talked about motivation, some said speaking
problem. We could define them further and bring together the
teachers such as special interest groups. For instance, we
could bring the teachers who had the same problem together
and make the connection possible. Everyone would apply it
into their school .... When I examined the results of my
friends’ studies, I saw they didn’t address me. They were for
other types of classes. (The classes which have English up to
4 hours a week such as 9th grade). There was not a specific
one addressing a language class. If there was one, | would
benefit from it (Esen, IDAS).

There could be tasks for each group and when they finished
the whole of the research could come out (Hakan, ID).

Theme 8 Opportunities

The theme opportunities summarized the conditions that teacher required for their
future studies. Some of their specifications called for a support community and this
showed the place of a community in the future research endeavors. Apart from that
the teachers also demanded extra time and research’s being more common as well

as MONE support. The theme is represented in Table 21.
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Table 21

Opportunities

Opportunities f

Appraisal

Mentor

Sources

Time

Cooperation of other specialists
Common

MONE support

TOTAL 19

wWw W L, P N o

Mentor

Importance of the research mentor was a salient theme in the data. The teachers
Maide, Yeliz, Mine and Arzu mentioned the importance of a mentor support and
leading for their future studies. Maide expressed she would like to have a mentor
but this time since she knows the process things would be a bit easier for her. Yeliz
would like to have the help of specialists or people who have experience in the data
analysis to get the best efficiency from the study. Mine also underlined the
importance of a guide in her future work and Arzu highlighted the importance of

systematicity. They stated:

Rather than the teachers | expect the help of the mentor. The
answers I got for my questions in WhatsApp group didn’t
help me much. | got help when | talked to you on the phone
(Mine, IDAS).

Even, I like to continue it better with a mentor in a systematic
way (Arzu, IDAS).
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Appraisal

The importance of appraisal was mentioned in the continuation of teacher research

and the teachers’ researcher identity by Tarik in the following way:

Of course, when a person became successful in a thing for
instance action research, -he knew himself the students better
at the end of it, the problems started to be solved and became
successful-. After some time, this person says that | may use
it again. ....and after a while in order to be appreciated or to
come to better places your chance of writing those (research)
increases (Tarik, IDAS).

Sources

Aysel pointed out the information related to the process and the resources on it. She
stated that she would like to learn more about the research to do it better. She

explained:
| used questionnaire. Apart from that there are other methods
I am sure. You also mentioned this in your slides. Maybe
more detailed resources. Maybe there are some tools which
we don’t know but will serve us to collect data in an easy
way (Aysel, IDAS).

Time

Aysel and Sevde talked about the importance of time for their possible studies. If
they are provided with the necessary time, they stated they would be more

successful they shared the following.

Honestly, | spared some time to conduct this study. | would
like extra time... and there is analysis too (Aysel, IDAS).

The best opportunity would be time. There were big problems
about it. If I have time everything will be better. You need to
sit down and work. You really need to invest in it (Sevde,
IDAS).
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Cooperation of other specialists /common

Having worked on her topic (discipline problems) Fatma commented that she could
work with other specialists in the future to deepen her knowledge on the subject.
She stated:

A school counselor can give an extensive course, and direct
the process (Fatma, IDAS).

Fatma also suggested it being a more common activity among teacher for the

continuation of future studies. She explained:

Considering the equality of opportunities, all students should
benefit from it. It should be common to all teachers even
nationwide (Fatma, IDAS).

I hope this reaches to a wider community of teachers (Esen,
IDAS).

MONE Support

Fatma also specified that the approval of school principals and with the support of
MONE’s dissemination efforts will be very beneficial for the future of these kinds

of studies.

4.9. Summary of the Findings

The findings indicated that the teachers had some positive gains after they took part
in teacher research training in the professional online community and carried out
teacher research in their contexts. Teachers expressed some improvements in their
self-confidence to call themselves a researcher. The teachers described themselves
researchers in the sense that they searched for information and other ways to make
their education better before the study. After the study, they had some awareness
related to classroom-based teacher research and their position towards it. The
teachers wrote research reports related to their studies, they could test their
hypothesis and they could finish research process. Some of the research

competencies such as forming a research question, collecting data, analyzing and
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interpreting data were reported to be increased after the training and implementation
of research. The area in which the teacher felt most confident is forming research

questions in our study.

After the teachers completed their research, they came to some realizations related
to their classes and could find some answers that they posed initially. They had
some resolutions for the future to remedy the problematic areas in which they were
informed based on the data and findings of their studies. Even if some of the
problems were beyond their powers to exert, they became aware of the situation and
at least reported to be able to partially intervene to the problems. The teachers
expressed that the most beneficial effect of research for them was to be able to get
feedback related to their lessons and could see the classroom live from the
viewpoint of their students. The teachers could also get glimpses of other
information, related to the lives of their students which are beyond the walls of the
classroom and this helped to expand their views and change some of their initial
ideas and consequently behaviors.

The teachers also experienced some challenges while they were conducting their
research. The challenges included the problems related to workload of teachers and
their lack of time. Therefore, the research program had to be re adapted according to
the needs of the teachers. Additionally, the teachers had some question marks
related to their power over students. They questioned that, since they were the
teachers of the course, the questionnaire results might come in line to please them.
They tried to tackle the problem that in interviews the students may not feel
comfortable in personal questions that necessitate the criticizing of the course and
the teacher. Triangulation methods and help from critical friends were sought to
come over these challenges. Lastly the fact that understanding of the causes of the
problems doesn’t guarantee the solutions, and the fact that some of the solutions
were beyond the powers of the teachers (such as crowded classes, lack of lesson

hours, lack of facilities) constituted another problematic point related to research.
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After the study, some teachers believed that research should be integral part of
teaching considering the benefits and the positive gains of it. Some teachers
commented the value of its being voluntary since in requires enthusiastic teachers
who are genuinely curious and who can make sacrifices (from their free time etc.)
for it. Teacher research tends to be more successful when the teachers have the
necessary motivation, positive attitudes to professional development, and when they
are aware of what research is and what the capacity of research is (Borg, 2010). The
teachers reconsidered some of their initial ideas related to their teaching roles and
their contexts. Although majority of the teachers haven’t experienced radical
changes in their beliefs, there were some changes or extensions to it. Additionally,
“identifying the beliefs of English teachers, and thereby enabling them to identify
and reflect on their ideological position is also valuable because it facilitates a clear
description of the research lens” (Pike, 2002 p.34). The teachers appreciated to
know more about the personal and family details of the students, the relationships of
the students with other students and the students’ situation in other lessons. Some of
them expressed being more flexible towards discipline problems appreciating other
causes and some teachers highlighted the value of collaborating with other teachers
for the success of their students. Some of the teachers realized that the students are
not quite aware of the importance of English for their careers and took measures to
eradicate this impediment towards their students’ learning of English.

Online community helped teachers to learn the ideas of research in an organized
way under the supervision of a mentor. The teachers expressed feeling the support
of others in indirect way such as seeing that they are nor alone in their problems in
the classroom. Apart from that the teachers didn’t frequently address each other in
comments or seek help from each other. Rather they seek help from the mentor in
the form of private calls or private messages. Some of the teachers expressed the
lack of online live meetings and /or face to face meetings as a negative factor
influencing them. The development of complex ideas and the unique nature of face
to face discussions were sought by some of the members. Additionally, the

relatively short nature of the community (3 months) and the fact that the teachers
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didn’t know each other before, caused some problems in mutual interactions. Fear
of being criticized was shown among the reasons of not sharing much in the
community. However apart from that, the practicality and the organization factor
(such as due dates) and even if it is indirect, the sense of being part of a larger group
and checking one’s progress in relation to other members’ progress helped teachers
in their research experience. They expressed the importance of being part of a

community and having the supervision of a researcher for their future studies.

In the study, the teachers and the researcher undertook several roles which helped
them to be a part of the community of practice, hence constructed their learning of
research. Majority of the members were identified as lurkers who don’t post content
themselves but read the contents. Defining as peripheral participants, lurkers also
benefitted from the community in several ways. Community kept them on task and
they kept track of the steps which they need to follow. Additionally, some of them
expressed the desire to be a fuller member in the future. They also announced the
community in other communities to gather new participants. These actions show
that they also had the sense of group membership. With their experience in the
community, they negotiated meaning and their position towards research is

constituted.

Researcher undertook the role of content creator, content organizer and research
mentor which were indispensable in the research process in the study. She helped
teachers pedagogically in research, supported and motivated them. She gave
individual promptly feedback and assisted the research process of teachers.

Lastly some guidelines were identified and proposed to design online communities
for teacher research. The research journey of 7 in service teachers who have diverse
experiences in teaching and who are from various contexts were described in the
study. The insights gained from this study may be of use for future online

communities which aims to support and assist teacher research. Furthermore,
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possible outcomes were listed for the similar groups of participants based on the

findings of the study.

178



CHAPTER 5

DISCUSSION

In this chapter the findings will be discussed with reference to the previous studies
in the field. The new insights that this study brings to the fore, the differences and
the confirmations of other studies’ results by this study will be synthesized and
some further implications related to teacher research as a professional development

activity in the in-service education of teachers will be drawn.

5.1. Changes in Researcher ldentity

Our study aimed to unearth the impact of Teacher research participation on in
service EFL teachers’ views of themselves as teacher researchers. According to
Stenhouse (1975) teachers should study their practice because of their position of
the knower of the conditions in his/her class and the knowledge related to students.
However, the teachers may be discouraged from research for several reasons.
Allison & Carey (2007) specified that teachers feel a hierarchy that keeps them from
doing research, not having academic skills, and research expertise they may feel that
research is a realm which is for researchers only. Furthermore, the teachers may not
have the awareness towards teacher research to be able to conduct it in their
practice. Before the study, few of the teachers defined themselves as researchers.
They recognized the potential value of teacher research and importance of it for
their profession however they also acknowledged they didn’t actively take part in
teacher research. They did not have the technical knowledge and necessary skills to
complete a research. They needed information and guidance in the starting point of
research, in research question formation, in data collection, analysis and reporting.
They openly expressed their lacking points. Although some teachers expressed that
they looked for new information to remedy problems as their personal

characteristics, they didn’t see themselves as a researcher in the sense that
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somebody who does literature reading, systematically collects data, analyses and
disseminates it. These were the state in which the teachers were before the study in

terms of their views related to themselves being researchers.

It was revealed that the majority of the teachers who participated in this study had
some common characteristics. These characteristics were the desire to improve
oneself, keep up with the changes in the field as well as to be useful for the students
and to search for information to solve problems. This shows that although not in the
sense of a person who carries out research and disseminates it (Borg, 2009; Levin &
Martin, 2007), they consider themselves as inquisitive and looking for solutions and

open for new knowledge.

Another pattern that was observed in teachers were the fact that some of them had
the readiness to take part teacher research due to previous encounters. Esen
mentioned the benefits and the satisfaction that she derived from one in service
training activity which was carried out in her working setting and province. She
underlined the fact that she was actively involved and did some tasks and it was the
most beneficial form of in-service training. Similarly, Tarik also experienced an in-
service training given by academicians from Ankara on new perspectives in ELT.
Action research was one of the topics to be studied after the initial seminars but they
never started doing it. However, he became familiar and curious about it and it was
the triggering experience for him to participate in our study. Additionally, in
Sevde’s context there were other similar projects that were being done. It eased this
participant’s participation to our study. These instances show us that for teachers’
participation and positive inclination towards teacher research the first step is their
familiarity with hands-on in-service training and their awareness of teacher- action

research as a first step to researcher identity.

When the teachers were introduced the concepts in relation with research, most of
them acknowledged that it was not distinctly different from what they were doing in

the routine of their lessons. They were using personal and professional experience to
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observe the root of the problem or try to remedy the issue at hand. However, they
disclosed that what they were doing to gather data related to their classes and other
activities which aimed to solve problems in class were unsystematic, intuitive and-
as they would confess after they carried out research - sporicidal and partial. Their
awareness related to the possibility of this research genre and the practical methods

of data collection were increased via this study.

In the literature, the major reasons for teachers’ not doing research is lack of
knowledge and self-efficacy in terms of research and not considering research as
part of their jobs (Borg, 2009). At the end of the study, the participants’ self-
confidence related to their command of carrying teacher research is increased
(Kitchen & Stevens, 2008). Although not all of them openly expressed or called
themselves researchers, many of them indicate that they comprehended the
feasibility of it. They expressed that they were really developed in defining the
problem and forming research questions. In order to assume a researcher identity, it
is of utmost importance to really identify with the question and own it (Postholm,
2009). The teachers who were improved in research question formation and who
expressed having it as a part of researcher identity were Arzu, Aysel and Sevde. The
researcher guided them in the formation but the problem was theirs, and they took
active part in forming it. These results resonate with Zeichner’s (2006) study in
which teachers developed self confidence in their role as change agent. Their sense

of control over their work and their self-respect increased.

Although teachers didn’t always easily find answers to their problems in their
teacher research processes, their understanding of the problem deepened and
cleared. Cochran-Smith & Lytle (1999) defend that teacher research is more about
asking questions than answering them. At the same time, research may bring out
new set of questions with itself. Yeliz who stated at the beginning of the study that
research is not a duty of teacher although it is beneficial, stated that research should

be part of teachers’ duty at the end of the study.
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Additionally, the teachers became more capable at designing and using data
collection tools. For instance, Aysel remarked that in the past when she was curious
of something, she would prepare a poll with one of two questions. However, as she
explains; she understood the importance of drawing the answers with skillfully
designed questions which support each other and which uses triangulation features

in itself now.

Arzu become more capable at using checklist. In the beginning of the study there
was question marks and she sent photos to check is she was doing it right. After the
study she reported having understood the value and use of rubrics and checklists in
observing behavior and in the future, she should prepare more extensive and more
detailed checklists. The teachers became more independent in analyzing data as

well.

Yeliz reported that in the beginning she didn’t fathom she could interpret the data
from Excel. However, she could do it in the study and she is now more self-
confident about the topic. Although there was information related to both
quantitative and qualitative data collection tools from various sorts in the training in
online community, the teachers showed improvements in the one tool which they
used in their study. This shows the importance of applied education in teacher

research education.

5.2. Changes in the Views on the Importance and Necessity of Teacher
Research

The teachers voiced their ideas on the benefits of teacher research before they took
part in the study. Their reports reflected the generic idea that “I believe teacher
research is beneficial”. Some of the teachers who stated that teacher research is
beneficial did not or could not specify the perceived benefits. The ones who
expressed the expected benefits were the following teachers: Mine, Arzu, Yeliz,

Aysel, and Fatma. Mine stated research’s effects on staying up to date (Bennett,
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1993). Arzu specified its benefits as it helps teachers reach their goals. Yeliz
underlined its capacity to bridge theory and practice dichotomy (Reis-Jorge, 2005)
and solve problems in class. Aysel alluded to its capacity to help her to discover
problems and find solutions as well. Lastly, Fatma commented on the fact that with
research, she may see other ideas and other solutions to the problems. The main
theme teachers focused on was teacher research’s being a tool which could solve
problems in class. The research classification of Noffke (1997) includes three uses
of research. First improving and understand practice, second producing knowledge,
and last one question the general system work for equality. The teachers didn’t
allude the second and third use of research. Only Tarik mentioned writing research

and contributing to the field.

After the study, first of all, the teachers’ awareness towards teacher research
increased and they reported their positive associations related to its feasibility. They
stated that, in the future, they would be more conscious of steps and some of them
said, they can conduct teacher research with little guidance.

After the study, the teachers mainly stressed the importance of research as a tool to
see student perspective. The teachers highlighted having a broader a more complete
view of the classroom. This supported the results of Tabachnick & Zeichner (1999).
The teachers (Aysel, Fatma, Mine, Sevde etc.) could specifically see the problems
and the statistics in their classes. They could conceptualize their practice in a more
informed way. Informed decisions which were driven by the data from classroom
were asserted as one of the features of research in literature (Beverly, 1993; Olsen,
1990). Allwright (2005) also defends that attaching only the problem-solving label
to the classroom-based research and emphasizing this aspect might be “shortsighted
and counterproductive” (p. 353). For these reasons, he emphasizes the effect of
understanding quality of life in classrooms as the focus of classroom-based research
or as he calls them exploratory practice. At the end of the research studies that the
teachers carried out, the teachers’ roles as the learners who would like to make

sense of classroom life became evident.
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The teachers also stated that they could have the chance of self-evaluation. These
findings resonate with the earlier studies in terms of benefits of teacher research.
Noffke & Zeichner (1987) comment on the increased awareness on the affairs of the
classroom as the benefits of teacher research. The teachers’ research experience
provided them with that. The teachers realized previously unnoticed problems that
are caused by their teaching or the students. Yeliz expressed that “I realized that I
need to direct my teaching to personal needs. Generally, | taught towards the
majority, | needed to focus on individual needs.” She also realized that she should
be using more variety in her lessons to her surprise. Arzu realized the problems of
her students related to not integrating target structures into their English speech,
didn’t lie in the learning phase, but since the students don’t use structures, they can’t
build up a repertoire. Sevde also realized that she couldn’t make students realize the
importance of English for their future career. The majority of teachers learned
something new related to their class which they missed or did not think before.
Their awareness toward their classrooms is increased. Zeichner (2006) draw
attention to the research’s capacity to help teacher realize the discrepancies between

their ideas and realizations in class.

5.2. Changes in Beliefs Related to Teaching

It has been stated in the literature that, the teachers who take part in research
promote “new roles, as their self-image changes over time” (Dikilitas & Yayli 2018,
p. 416). The teachers shared their understanding of a teachers’ roles in terms of their
professions. They reported their ideas related to teaching and learning. Their
reflections revealed what the issues that they attached importance the most were
while they were teaching their subject matter. The prominent theme among teachers
were the teachers’ duty to raise students who are aware of the rights of others,
respectful, inquisitive. Sevde prioritized good morals, Fatma teaching of other
cultures, Aysel and Yeliz teaching life skills. The majority of teachers believed
teachers should be role models to students since they are sensitive and are taking the

teachers as examples.
184



When we scrutinized their daily routines, the teachers disclosed more details related
to their ideas of education. Fatma gave importance to discipline, Yeliz aimed to
make students love English so that they can continue their learning as a lifelong
process. Arzu’s goal was to reach each individual and make changes in every one of
her students. She also admitted the importance of intrinsic motivation in reaching to
each individual. She added that although it is quite difficult to make changes in
students who are poorly motivated, it is not impossible to do so. Some of the
teachers had some realizations after research and they had changed some of their
earlier views related to class, students and the nature of education. Some of the
teachers saw teacher research as a means to accomplish their earlier views related to
classroom. Some of the teachers strengthened their understanding related to their
duties and roles in school.

English teachers’ views of their subjects were identified around different models
(Goodwyn & Findlay, 1999). When these models are taken as a loose framework to
understand the views of teachers in our study, we encounter the manifestation.
Adapted from the model, we can state that there are some models that the teachers
in our study use as their duty as teachers. Such as viewing communication outside
of the school as a goal is one of them. (For instance: Tarik). Some teachers such as
Sevde adopted the view of “responsibility of English teachers to prepare children for
the language demands of adult life” (Goodwyn & Findlay, 1999 p.30) after they

took part in the study (such as importance of English in future careers).

Protherough & Atkinson (1992) identified in their study the changes of styles of
teaching among teachers. The change was from “authoritarian” to “facilitator” and
partner style. This was also the case in our study. Initially the teachers in the study
had already expressed their teaching philosophy as assuming the role of a guide who
helps students to discover meaning and construct their own learning. Some teachers
expressed a more balanced approach too. Yeliz and Mine also pointed the tolerance
and intercultural approaches of English teachers as the way they approach to the

education (Protherough & Atkinson, 1992).  After the teachers conducted their
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teacher research, it is identified that they experienced some changes which was
mentioned in Protherough & Atkinson (1992). After the study some teachers
became “more conscious to organize activities to meet individual needs” such as
Yeliz and Arzu (Protherough & Atkinson, 1992 p. 396). Sevde changed her views
towards “helping pupils to understand what they are learning and why”
(Protherough & Atkinson, 1992 p. 396). The teachers also become more aware of
the keeping records of every student progress in a more detailed way. (Arzu, Aysel,
Sevde).

The teachers increased their professional skills. They had changes in their beliefs,
and become more aware of the issues concerning their students and their teaching
(Noffke & Zeichner, 1987). Fatma declared that it was important for her to solve the
disruptive behaviors first in class. After that, she said the teaching comes. In her
understanding of the role as a teacher, she needed to make sure that there were no
discipline problems in class. When she took part of the study, she saw the other
possible reasons for disruptive behavior. These reasons which may be tied to
disruptive behavior were related to friends and family along with the classroom
dynamics and actually it was the case for some of the students in her class. After
realizing this, she stated that she became more aware of these issues. This awareness
helped her to be more flexible. She reported realizing there may not be a mold
which would hold true to every situation and every class is unique. She reported in
the final interview that she changed her views that | am that type of teacher, | do this

attitude but appreciate the uniqueness of the situation and be more flexible.

Arzu’s belief related to education could be summarized with these two sentences:
“We can reach every student, and it is always possible to teach one time more”. She
shaped her education philosophy around these two phrases. Additionally, she
appreciates the importance of intrinsic motivation to reach the students. She aimed
to investigate the reasons why her students can’t use the target structures that she
teaches them in their speech production. She designed speaking lessons in which

she used activities which specifically required the use of the chosen target structure
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(relative clauses and target vocabulary). She observed each student in their group
work, marking each one’s performance according to a rubric which was specified
beforehand. After the observation, she realized that the production of the target
structures was not the main problem in students. Her awareness related to her
classroom improved (Noffke & Zeichner, 1987). She developed personal practical
theories. She underlined the importance of practice and everyday use so as not to
forget the structures and a built-up repertoire of words of structures. She reported
that research or checklists can be a good means to check each student’s current
position and to reach them in the end. Therefore, she expanded her understanding of
her role by adding the use of rubrics or checklists to keep track of each student’s

performance.

Aysel added into her understanding that she needs to collaborate with other teachers
in school and parents for her students’ success. Her views on teaching schooling and
society improved (Noffke & Zeichner, 1987). She studied the effect of motivation
and the results showed that there were some problematic issues in the school
atmosphere. The peers were affecting each other negatively and other school
activities were affecting the motivation of the students too. After she detected the
possible causes, she made some resolutions for the future. She aimed to collaborate
with other stakeholders (parents and other teachers) for her students’ motivation.
She also wrote | her reflection that if she had the chance to do the research one more
time, she would have included parents too. After the study she appreciated the
importance of parents’ education level, views towards education and other socio-
economic conditions which may be linked to motivation in school and she would
like to take active role as a teacher in eradicating the problems in those areas. She
became more aware of the transformative power of teachers. Giroux (2002)
expressed the duty of teachers as transformative intellectuals who question their
roles in the conditions of schools and the larger aims of education. This instance

was an example of it.
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There were also teachers who could identify the problem, have a chance of self-
evaluation but did not change her current beliefs related to how the education should
take place. Maide reported working long hours in a week without breaks and the
fact that the classes are crowded. She made use of mechanical repetition activities.
Reading the passage several times to attain correct pronunciation and she sometimes
makes dictation work. She reads and the students write the passage to associate their
pronunciation with their spelling. Although, it is just a small representation of her
lessons, from the reflections and other data in interviews, it is concluded that
reading, solving question, listening and repetition are some of the major activities in
class. When she analyzed the data from students, she realized the students
demanded more fun activities such as games and videos. Although Maide
acknowledge that the students’ desires are justified and what should be in classes,
due to the physical restrictions the mentioned activities are the best ones to get the
best performance. This finding supports the assentation that Zeichner (2003) made:
“It is not a form of teacher education that will produce quick fixes for complex and
enduring problems of schooling or compensate for the unsatisfactory working
conditions.” (p. 320).

The mentioned changes in the teachers corresponds the benefits of teacher research
which were stated by Noffke & Zeichner (1987):

e development of professional skills and roles
e increase in classroom awareness

e changes in personal beliefs

e development of practical theories

e broadened views on teaching schooling and society.
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5.3. Effect of Professional Online Community on Teacher Research

This study investigated the impact of an online professional learning community on
the application of teacher research and willingness to continue to teacher research in
in-service EFL teachers. The community is designed according to the principles
listed in literature. The principles included that the online community should be
both task-based and there should be social activities (Yuan & Kim, 2014).
Additionally, it was pointed that task-based activities are preferred by teachers
(Karakaya & Baser, 2014). Lastly for the efficiency of professional activities
specific instruction are necessary (Mitchell, 2013). The community was designed
with these principles. There were specifically designed tasks for each week and
questions were posted by the mentor to initiate conversation. The teachers benefitted
from online community to different extents. The main use of online community
among teachers was to see other comments and compare their progress to determine
whether they were on the same track. The center of posts and discussions were the
research mentor rather than other teachers. This finding was consistent with the
finding of Judy Kamalodeen & Jameson-Charles (2016). Additionally, similar to
their study, the participants in the study were mostly content consumers and window

shoppers.

Additionally, they reported experiencing the sense of community. With the presence
and comments of other teachers, they were more self-confident in their research as
well as in the initiation process. Although the majority of the teachers didn’t share
their concerns or problems in the common comments section, they took courage
from the ones who did so while defining their research questions and saw that the
problems were not specific to them and their classes only. This gave them the
necessary propelling source in the study. Aysel underlined community was a
motivation source for her to complete the study. Several other teachers also focused
on the fact that by seeing others struggle on the same issues, they stopped
questioning their skills as a teacher but viewed the problems as normal routine of

teaching and heartened to seek solutions with others within the sense of solidarity.

189



The teachers who reported this benefit were Sevde, Arzu, Yeliz, Fatma and Aysel.
Arzu stated that before anybody posted, she though she if she was the only one to
experience the stated problem. Fatma also pointed that her problem was common in
other teachers as well. Yeliz pointed out the importance of feeling good after seeing
she was not alone in her problems. Aysel and Sevde reported checking if she was
doing right. They felt the feeling of not being alone. Some of the benefits of online
communities which were frequently cited were combatting isolation, feeling sense
of comradery and emotional support (Hur & Brush, 2009; Duncan- Howell, 2010).
Our study confirmed these needs and benefits of online community in meeting those

needs.

Additionally, the teachers revealed that they made use of the mentor support
commonly in the professional online community. The teachers stressed that they
benefitted from the directions, leading and support of the mentor. Sevde expressed
she really profited by the mentor support and that she did not feel any feeling of a
hierarchical relationship. The roles of the participants were integral to their learning
and becoming the members of researcher community of practice. Arzu stressed that
even though she couldn’t get much help from other members of community in terms
of support in the progress of her research, she expressed benefitting from mentor
immensely. Mine and Esen were the teachers who stressed that they couldn’t feel
the support of other teachers in their technical problems or research leading
struggles but, that they benefitted the information and assistance provided by the
research mentor. Tarik also mentioned the effect of deadlines which could be
provided by a supervisor that helps him to keep on track. The importance of
research mentor is indispensable in the research process and it has an important role
in the sustainment of future studies. These findings supported the study of Dikilitas,
& Wyatt (2018), and Dikilitas & Mumford (2016). In addition to these findings the
role of researcher as the content organizer was important in the sustainment of the
community (Yuan & Kim, 2014). The roles of the teachers varied in the group.
There were information seekers, interpersonal communicators, self-reflective

participants and lurkers. Each teacher experienced the community of practice based
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on their roles and at the end of the study some of the lurkers showed a sense of
fuller participant role rather than peripheral participant. This indicated the necessity

of time and experience for an activity to be internalized.

When the teachers are asked whether they will continue or would like to continue to
do similar kind of research in their classes, there were several teachers who stressed
the importance of the mentor support for their future work. Maide and Arzu stressed
the importance of a person to whom they can ask questions when they have trouble
in their process of research. Arzu also commented on the systematicity that a mentor
brings to the research endeavor. Yeliz also demanded the help of a guide for her

research to use the time more efficiently and make better sense of her data analysis.

The teachers who stressed the importance of an online community also included
Aysel who shared that if she sticks at one point, she may lose the motivation to
continue and a support system could help her in the future studies as well. And she
would like to have it in her future work too. Sevde also appreciated the effects of a
community in information sharing and support. However, she openly expressed that
she preferred a face to face community. However, considering the conditions and
practicality, she expressed the value of an online community as well. Other teachers
who preferred face to face communities but also acknowledged the unique feature of
practicality of online community also included Esen and Mine. Mine had technical
issues and she stressed the importance of face to face meetings in development of

abstract thoughts. Tarik also stressed on that point.

In the study, it was revealed that, the teachers had some reservations in contributing
to the content and in making comments in the online community. The reservations
concentrated on the point of being seen as inadequate by the other members of the
community by some teachers (Aysel, Arzu). This also showed that regardless of the
efforts of intervention such as writing the importance of collaboration, designing
collaborative activities, and stressing the importance of trust, the group dynamics

were formed organically. These finding resonates with Wenger & Snyder’s (2000)
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ideas that that since the communities are “organic, spontaneous and informal”
(p.140), it is difficult to govern or supervise them, but bringing right people together

may provide the necessary conditions for communities to thrive.

Additionally, the fact that the teachers didn’t have experience in teacher research
and the system is so new, they needed time to adjust to function to their full
capabilities. The teachers Mine and Aysel expressed this situation and they asserted
that if they experienced the same training and community experience for research,
they would be more active in the process having now experience and knowledge
about it. Maide as well commented that the next time would be more comfortable in
the process. These findings show the importance of introducing teachers to teacher
research and online professional development activities. The teachers may need
time to fully benefit from the full potential of those tools. These findings support the
view that the teachers who experience research before are more likely to do it (Borg,
2010). The findings also point that having experienced research in the community of
practice, the peripheral participation of the teachers had gained the potential of

having fuller participant roles in the future (Lave & Wenger, 1991).

Aysel also evaluated that since the time for development of the community was
short, there couldn’t be this easy-going collegial environment. She speculated one
year would be a good time to get accustomed to the other participants in the

community to comment on their posts freely and readily.

Additionally, Esen also debated that she felt the need for division for special
interests in the community which she couldn’t find. She needed a teacher who
taught in a language class similar to her to understand her problems and to work
collaboratively. This finding supported one of the suggestions for the sustainment of
online communities given by Farooq, Schank, Harris, Fusco, & Schlager (2007).
They give advice on to “facilitate member-run subgroups. To grow a large-scale
community, provide technologies to help community members create and run

subgroups to drive member loyalty”. Other reasons which were given the inactivity
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of the community on some aspects were the lack of time (Arzu, Esen, and Sevde) as

well.

Tarik and Esen, the teachers who couldn’t finish their study, stressed the importance
of live meetings which couldn’t be carried out in the group. The teachers didn’t
respond positively to the call of an online live meeting. This was also similar to the
finding of the study which asserted that asynchronous aspects were the most
frequent uses of online communities (Judy Kamalodeen & Jameson-Charles, 2016).

This study was also important for some teachers since they could find the chance to
evaluate EDMODO as a tool to assist English lessons by being students themselves.

Tarik and Yeliz expressed the possibility of integrating it into their lessons.

5.4. Reflections of Teachers related to Teacher Research

While conducting research, the teachers were interviewed about their initial
thoughts about teacher research. The research mentor contacted the teachers in the
middle of study to get information about their processes. She also had the aim to
assist them personally if there is need. Finally, the teachers interviewed again. They
also handed in their reflections attached to the research reports.

At the beginning of the study, the teachers had some ideas about teacher research
and the action part of it. They defined this term as much as they understood without
experiencing it personally. The definition of the teacher before research included its
being done by teachers (Fatma, Tarik, Hakan, Yeliz), and its being a feedback tool
(Aysel, Tarik, Maide). The teachers shared their understandings when they hear the
terms basing their ideas to their previous glimpses of research. They didn’t carry it

out themselves and they needed approbation is their definitions are true.

During the study, the teachers came to realize the challenges and the problems about

it. They also reflected on the positive sides and changes in their research identity.
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The benefits and positive changes were dealt in their related themes. As for the
questioning teacher research, some teachers pointed out the problems in the
applicability of it. Some teachers gave us information in the importance of other
contextual factors such as time, support in school environment and cooperation of

students.

Time was an important factor in the challenges. Other duties of the teachers made it
hard for them to keep up with the research process from time to time making them
to follow the research steps later than our research plan (Arzu, Sevde). Sevde, Aysel
and Yeliz reflected on the time they spent on research and analysis. The teachers

pointed the importance of extra time that should be given for carrying out research.

There were also situations which caused data collection process to a temporary halt
in some points. Such as general exams or absenteeism of some students (Sevde,
Fatma). Arzu had a potential discipline problem in observing a group of students.
The other groups which weren’t observed at the moment were on the same task too
(speaking activity). She managed to have a control in the classroom during her
research study. But she later commented that if the population were more crowded,
it would have negative effects on the lesson. Esen had to leave the study because her
students who were preparing for the university entrance exam saw it as a loss of
time in the short run. She also couldn’t get support from her friends in the school
setting. Although she invited them to this project, they didn’t want to take part and
the reason she couldn’t find people who had her problems (problems in the language
department class) she couldn’t benefit the project to its fullest capacity. Some of
them had problems in the data collection due to the different nature of research. The
teacher might be the point of criticism for the problem in the class and the teacher
was the one who was collecting the data about it. In that point some arrangements
(getting help from another colleague) was exerted (Sevde). In Sevde’s school both
school principal and the other teachers were supportive of research and other new

ideas. She reflected that it was the starting point for her to take part in this research
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project. This once again showed us the importance of school and colleague support

in research undertaking.

5.5. A Guideline for Online Training for Teacher Research

In this part of the discussion, a guideline is going to be proposed based on the
findings of the study. This guideline may be of use for similar online research-
educations for teachers. The guideline is based on the relationships of the different
components of the online community for teacher research. The components are (a)
subject, (b) objects, (c) tools (artifacts) (d) community, (e) rules, (f) roles and (g)
outcome (Mwalongo, 2016). In Picture 37, the relationships of the components in

the PLC are shown in Figure 50.
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The components: (a) subject, (b) objects, (c) tools (artifacts) (d) community, (e)

rules, (f) roles and (g) outcome (Mwalongo, 2016) were also represented as a list. It

is shown in Table 22.

Table 22
Components of PLC

TOOLS ROLES
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messaging
system

Content creator
Online live
meeting
tools

Content
Personal organizer
non written
guestion-
answer tools

Research
Shared mentor
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» Guideline 1: Based on the findings of this study, an online community to
enhance teacher research practice among in service English teachers need to
have the necessary tools for the success of the teacher research conduct. The
existence of management tools such as tools for assigning and keeping track
of tasks and keeping track of due dates are integral to keep teachers on task
in their busy schedule. Furthermore, common messaging and common
comment section is required for the building of the sense of the community,
negotiate ideas and learn from each other. However most importantly a
private messaging system is necessary for the initial base of teacher research
communities since teacher research may bring out some problematic issues
related to them which the teachers may not want to share with other or they
may have the fear of being criticized as inadequate. The following tools

should be integral parts of the community for it to thrive:

Tools

e Learning Managements System

A learning management system which will keep all the content together is
highly needed for the online community to enhance teacher research. The
content and library were two of the frequently used elements in the research
online community. The teachers expressed that the community was beneficial
for them since they could follow the material and they could find the necessary
content and material readily while preparing to conduct or conducting their

research in their environments.

e Private messaging system

Either as an integral part in the community itself or via using other programs or
devices, a private messaging system is indispensable in the success of the online

community for research. The technical details of the studies of the teachers, the
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sensitive information that they don’t want to share with the general group on the
community, and the fear of being criticized compel teachers to asks questions or
write messages privately. The private messaging can transcend between the
teachers or between a teacher and the researcher in the community. The idea of
being perceived as inadequate by the other members in the community, makes
the teachers use this private messaging option. Although the necessary
precautions should be taken as to make teachers feel comfortable in asking
questions that they don’t know, or although they should be assured that trying to
deepen their knowledge does not necessarily mean incompetency, it is advisable
to inaugurate this private messaging system as well. Especially in the beginning
phases of the teacher research training or application, or in the first-time users,
the loss of participants can be experienced due to the fact that they cannot
address their questions or concerns. In the study, the place of private messaging

system was indispensable for the benefit of the completing the research process.

e Common Messaging System

Group messaging opportunities are also important for general concerns in which
brainstorming or the help of the community is needed. The negotiations of ideas
in the community could be managed via common messaging system. In the
sociocultural constructivism ideas, learning takes places via the meaningful
negotiations in the group, therefore these tools should be a part of the
community. Besides the sense of community can be assured via the common

reactions of the participants in the group.

e Online Live Meeting Tool

The teachers in the study expressed the importance and necessity of live
meetings to develop and discuss complex ideas which cannot be developed via
writing and necessitated the immediate features of conversation. Additionally,

some participants expressed that as a personality attribute, they tend to not write
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their ideas on comments section or express themselves via writing. Therefore,
the necessity of an online meeting tool manifested itself. The teachers’ getting to
each other could be eased, their sense of participation in a community can be
improved via regular online meetings. It should be a part of the online

community to enhance and sustain teacher research.

e Personal Non-Written Question Answer-Communication Tools

In the study, the community managed via only online tools. There was no face to
face component which was valued by the teachers in the community. The ideas
which were presented in the online live meeting tool, namely the necessity of
developing complex ideas combining with the ideas of privacy necessitated
personal calls between the researcher and the teacher participants of the
community. This support, helped teachers not to lose sight of their study, helped
in their struggling points and being personalized and goal oriented helped them
to complete their study. The importance of personal feedback and the
opportunity to reach the research mentor readily was an important asset of
communities and a determinant in the success of the completion of the research.

e Asshared Library
The library should include guidelines, supplementary articles, possible data
collection tools, sample research and other necessary or useful materials to

enhance research. Other members in the community should be able to upload

materials there too for the benefit of other members in the community.
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e Technical Support

A tool for problem solving related to technical aspects in the community should
be presented to the teachers. A guideline for how to be members of the
community, and how to use the community should also be present. On this
online community a pdf document is provided for teacher on how they can sign
up for the Edmodo and be a member of our community. Additionally, the
problems related to technical issues should be solved via one-to one feedback as

well.

e Task Manager

To orient teachers and guide them in the process, organized and systematics
tasks should be presented to them. The teachers expressed the benefits of small
tasks in the building of research. Additionally, having due dates for the
assignments became propelling tools for teachers to stay on task and have goals
to complete in the research process. The due dates which are assigned for the
tasks should be defined and be visible to the members. There should be a
reminder component for the tasks. Lastly there needs to be a tool which enables

researcher to see who turned on the assignment, or who viewed the assignment.

e Comments Section

On the whole, the majority of the participants in the community were peripheral
participants, who benefitted from the comments written in the section by reading
them. Even though, some teachers didn’t prefer to share or write their concerns,
they could feel the belonging of a group of teachers who had the similar
problems to that their own and therefore could relate to the group. They felt less
isolated and more self-confident, acknowledging that some of the problems are
general and don’t stem from their inefficiencies. Therefore, this tool is an

elemental property of the community. The teachers could see some common
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answers and comments which were on their minds as well and therefore even
the ones who didn’t prefer to ask questions directly could direct their studies
according to the reciprocal communication in the group. The comments of the
teachers lay in that direction on that point.

» Guideline 2: The roles in the community should not represent a hierarchical
structure. The teachers shouldn’t feel that the researcher is the decision
maker since researcher is more capable at research. The self-confidence and
the agency of teachers in teacher research depend upon their ability to make
decisions themselves and to feel that they are a partner in this activity rather

than solely a learner.

» Guideline 3: There are different roles in the community and different people
manifest different roles. The role of interpersonal communicator is important
for the positive relations in the community. Lurkers may also benefit from
the community even though they don’t actively participate in creating
content or commenting. The lurkers may be peripheral participants which
will turn into fuller participants in future and they may play a role in
annunciate the community to a larger audience. The lurkers also benefit from
the community in research engagement. Although there are some steps that
the community organizer can take to intervene on the roles to make them
more effective in interpersonal communication, this power is quite limited
and depends upon the people in the community. Therefore, other measures
such as having alternative interaction methods should be taken and the
community organizer should keep pursuing their development in research.
Additionally, there are several attributes that a research mentor role should
possess. The roles which were observed in the community of this study as

well as the necessary attributes of research mentor are explained as follows.
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Roles

In the community, different teachers assume different roles while participating in
the community and completing their research projects. Therefore, in the community,
there should be enough opportunities for different roles to be realized. The roles of
the teachers which presented themselves were the roles as follows and they are
important in understanding the dynamics of the community to make it more

effective.

e Information seeker

The communities for professional support for teacher research are the venues in
which the teachers try to find answers to their questions and problems related to
the research entity and research process. Therefore, they are in the role of
learners and information seekers. In the PLC, the teachers directed questions in
the comment section and in private messages. The community organization
should give promptly and appropriate answers to these questions for the
sustainment and the effectiveness of the community. If the community cannot
meet the facilities to support the role of information seeker of the teachers, the
result manifests itself as the drop out of the teachers. In the community all the
teachers were information seekers. They used different tools and displayed
different actions to seek information, however it was the salient role that they

played throughout the study.

e Interpersonal communicator

The survival of the community and its effectiveness depends in part upon the
social interactions of the teachers and the support which they give to each other.
This can be assured via interpersonal communication whether it is related to the
tasks and other activities or social reasons. The teachers should respond to each

other’s posts and comments and direct questions to each other. This role was
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limited in the community and the teachers voiced the problem in different ways.
The reasons of not knowing the members before and the relatively short period
in which the study is completed contributed to the abstinence of teacher’
interpersonal interactions. Furthermore, fear of being criticized also hindered
these roles to emerge. In designing an online community for research, it should
be noted that, the teachers may need warm up periods in which they got used to
each other and build rapport. In the communities for practice which were
designed to support research, the community organizer needs to bring right
people together to communicate, post collaborative tasks and reflections to work
together. However, it should also be noted that these roles are natural and cannot
be mandated by a third person. The efforts to maintain collaboration and
interpersonal communication may face challenges such as not wanting to
disclose information related to their particular schools, managers or other
contextual factors since research presumably necessitates to deal with
problematic and controversial areas related to their own schools of teachers.
Bearing all those points in mind alternative interaction routes (private means)

should be readily available for the effectiveness of the community.

e Lurker

The lurkers are the participants who follow the comments and content but don’t
make posts and comments. In this study, the number of lurkers were high.
However, some of the lurkers completed the steps and finished their research
study in their classrooms. The research results and the results of these teachers’
interviews indicated that they benefitted from the study in gaining research
competencies, self-confidence and benefits of teacher research. These findings
imply that lurkers also benefit from the communities as passive participants and
community organizers should continue to pursue their development. They have
potential to turn into fuller participants in future studies.

e Research mentor-content creator-content organizer
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In this study the researcher was the research mentor, content creator and content
organizer. These roles are important in sustaining the community and helping
teachers to gain the skills necessary to conduct teacher research. The role of the
mentor and the support that she gave to the teachers was one of the most cited
reasons as what eased the teachers’ research process. The teachers highly value
the moral support and the positive attitudes towards research. Additionally, it
was the researcher who guided the teachers in the application of their teacher
research. Based on the findings, research mentor should guide the teachers in
applying the information research administration into their research process. The
mentor should promptly answer the questions that are posed to her. The research
mentor should give constructive feedback to the process of the research. In the
study, the researcher tried to prompt teachers to come up with their own
problems and she also guided them to choose the suitable methods to study their
problem. The mentor tried to assist the teachers by allowing them to make the
decisions themselves. The research mentor was also the organizer of the
website; therefore, she explained the rules and the working principles of the
community. Therefore, she also showed the roles of an acculturator to the online
community (Dikilitas & Wyatt, 2018). The researcher also took the
responsibility of finding outlets to disseminate the research of teachers. The
teachers voiced the importance of the democratic dialogue between teachers and

the researcher. These dynamics are important in guiding a research.

» Guideline 3: An online community can serve the aim for geographically
spread participants for the practicality and effectiveness purposes. However,
it is advisable that the community to have regular face to face meetings if it
is viable. The development of complex ideas, the sense of community and
collaboration can be strengthened via face-to face component of an online
community. The teachers in the study, voiced the need and importance of
face to face meetings and interactions for the success and continuity of their

research conduct process.
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» Guideline 4: There is an adjustment period for teachers to fully adapt to
conduct teacher research and learn the basic of it. Additionally, time is
needed for the online community dynamics to settle. Therefore, these sorts
of in-pre- service professional training activities should be long term and
should have consecutive cycles if it is viable. The teachers who finished
their research process reflected their new gained insights and pointed out the
aspects that they would have wanted to do differently. New cycles of
research will help them to apply their insights into new research and with
time, their roles in the community will change to fuller participants. In the
research engagement, the previous encounters with research is important for

future studies.

» Guideline 5: Division in the community may provide beneficial results for
the researchers. The teachers who have the similar conditions and similar
research problems may create smaller special interest groups to narrow their
focus and contribute each other’s research. The teachers in the study voiced
this need as an important factor for them to carry out and continue research

endeavors.

» It has been observed that the teachers may have a fear of criticism to open up
and share their problems. Therefore, a supportive system must be built
within the community, some participants who have more experience in the

online community may act as catalyzers of interaction and sharing.

Within an online professional learning community for teacher research and which
followed the outlined guidelines that were specified and which has the similar
participant profiles, it may be expected that the outcomes of increased self-
confidence as a researcher and increased research competencies can be gained by
the participants. Additionally, a positive outlook of teachers towards future research
studies, the teachers’ appreciation of benefits and challenges of research and some
changes in the teacher’s ideas related to their teaching based on the findings of their

research and the experiences might be expected as well. The teacher research
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projects are the outcomes of the research experience in PLC too. Lastly, PLC and
the component of mentor is an important element in the sustainability of research

among EFL teachers.

» Guideline 6: The content of the online training is prepared in line with the
major steps of research. These steps include: forming a research question,
learning about data collection methods, learning about data analysis
methods, and learning about reporting the research. The training content
should include the major steps and other details can be negotiated with the
participants to represent their needs the best way possible. In our study in the
first week of the training the teacher participants were provided with the
underlying assumptions of teacher research and the definition of teacher

research. The content is summarized as follows:

o 1% week: A) Definition of teacher research, B) ldeas behind teacher
research, C) Benefits of teacher research, D) Challenges of teacher
research. This week’s activities involve asking teachers their
motivation to carry out teacher research and give information related
to their teaching contexts and their understanding of their roles in
their educational settings.

o 2" week: A) Research question formation, B) Sample research
question formation. This week’s activity involves coming up a
research question and posting it to the online community. The
teachers were also requested to comment on at least one research
question posted by others on the website. The first research journal
related to the research question formulation was asked from teachers.

o 3 week: A) How to collect data, B) Data collection tools, C)
Triangulation. This week’s activity includes writing second research
journal related to the choosing of the appropriate data collection tool

in relation with the research question.
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o 4™ week: A) Analyzing qualitative data, B) Coding, C)Sample
coding, D) Presenting, E) Analyzing quantitative data, F) Descriptive
statistics, G) T Test, H) Presenting, 1) Presenting the research, J)
Trustworthiness, K) Ethical Considerations This week’s activity
involves writing 3™ research journal related to research process in
general. The teachers were also requested to complete their research

report at the end of their study.

» Guideline 7: The sources of motivation of the participants should be
identified for the program to be more effective. The sources of motivation of
the teachers in this study included to keep up with the developments in the
field, to improve teaching skills, and to solve the problems that exist in their
classes.

» Guideline 8: The evaluation of the online training can be done via inspecting
the outcomes and the satisfaction of the participants in relation to the
training.

Minimum outcomes include an increased awareness towards the concept of
teacher research and realization on the importance of teacher research in
providing feedback to understand the classroom life better and get feedback
related to the lessons. The teachers also have a general understanding of data
collection and analysis. Positive attitudes for future research with the help of

a supervisor is also one of the minimum outcomes.

Maximum outcomes include teachers’ mastering research steps such as
making a basic literature research, forming research questions, choosing a
suitable data collection tool to investigate the problem and to be able to
analyze the data. Being willing to share the results with a broader audience
to make the study known to others is also one of the expected outcomes. The
increase in the self-confidence to carry out teacher research and to be able to
define oneself as teacher researcher are among the maximum outcomes. The

teachers take a critical stance to their classrooms and as autonomous
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intellectuals, take active participation in the construction of knowledge in the
field. Via the existing online community, future research studies can be

sustained with the collaboration of other members in the group.

The participants should be asked on how competent they feel on those areas
and how effective the training and online community is in attaining those

outcomes as well.

5.6. Implications

This study has several implications. The implications are for further research and for

teacher education practices.

First of all, for further research, this study can be done with more participants for
more diverse population. Different conditions and different problems can be
encountered this way and it would be more effective to see the effect of this training
on a more extensive level. The teachers can form special interest groups with the
ones who have similar school conditions and student population out of the bigger
group. With more participants the variables such as experience in teaching can be
one of the variables to see how this construct interacts with the online training and
how it effects it. It is also advisable to do a further study to test the guidelines based

on the findings of the functioning of the online community in this study.

It has implications for teacher education practices as well. The low level of
satisfaction with the traditional in-service training activities and the changing needs
of the society and the teachers necessitate new methods in teacher in-service
training. Combined with the aims in 2023 vision plans of education of Turkey, an
online in-service training which employs inquiry-based learning and teaching is
quite valuable and necessary for more effective in-service training practices. The

guidelines proposed in this study will be constructive for similar initiatives. These
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kinds of programs should be employed by the Ministry of Education in the training

of in-service English language teachers nationwide.

For schools or teacher communities of practice, when they carry out teacher
research, it is advisable to give importance to the solidarity among teachers. The
place of support and sense of community is important in teachers’ research conduct
and the success of their research. An online or a face to face community should be
an integral part of research practices in schools for research practices. The place of a
mentor to whom the teachers can reach when they need is indispensable. The role
and the importance of mentor in the future studies of teachers were pointed in the
study. Therefore, it should be noted that for teacher research activities continuous
support should be provided to teachers. An online community can serve the aim for
geographically spread participants for the practicality and effectiveness purposes,
and the necessary roles should be established as well as necessary tools and

directions should be present in the community as well.
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CHAPTER 6

CONCLUSION

With the current understanding of education in today’s era, and what we have
learned throughout a few decades of studying teacher cognition, how adults learn,
and situated nature of learning, we question the practices in in-service training of
teachers. With the added emphasis of teachers’ role as a decision maker and an
intellectual in the profession makes teacher research is indispensable tool in the
professional development of teachers. Teaching is a lifelong process and with its
whole complexity and unpredictability, it is not feasible to equip teacher with every
possible resources and skills before they enter into profession. Therefore, teacher
should try, experiment and add new insights into his or repertoire continuously to
keep up with the fast pacing developments in the field, and to keep up with the

organic nature of education.

The teachers who are playing an important role in the actual everyday experiences
of learning and teaching necessitated them to be autonomous individuals who can
have an effect on their surroundings in decision making and in the change for the
better. Teacher research helps to enlarge the duty of teachers. Cochran-Smith &
Lytle (1998) specified these duties as decision maker, consultant, curriculum
developer, analyst, activist, school leader. (p.20). The teachers also have “enhanced
understandings of the contexts of educational change” (p.20) via studying their
practice critically. There has also been a growing literature on benefits of teacher
research in the development of teacher. Therefore, this study investigated seven

cases to gather insights into the application of teacher research.

A teacher needs to keep up with the evolving era. The technology’s role in modern
communication and learning combined with the potential of teacher research opened

new possibilities in the ways of in-service training of teachers. This study provided
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us information in the training and sustainment of teacher research among teachers
via an online professional learning community. The practicality, the cost
effectiveness, the speed and its being continuous, place online communities in an
important position to take over traditional ways of training (Darling-Hammond,
Bullmaster, & Cobb, 1995; Ball & Cohen 1999; Darling-Hammond & McLaughlin,
2011). Furthermore, when the teacher is a part of online community, the problem of
transferring what is learned in the training to the school setting is alleviated. The
education can be applied and the teachers can request assistance while applying the

training (conducting research) at the same time.

Therefore, this study was important in providing us information on the practicality
of these ideas. The power of the research education and research implementation on
teachers’ professional development and the place of online community in the

application and sustainment of this process were investigated.

The previous encounters and awareness of teachers play a crucial role in their
readiness and volunteerism of taking part in research administration. And being
voluntary and invested is one of the most important things in research studies which
holds the key to success. The teachers who took part in the study reported an
increase in their views of themselves as a person who can and does research in their
practice compared to the beginning of the study. The most readily observable trait in
that respect was the increase in the self confidence in undertaking research. There
the noticeable increase in the knowledge and skills in carrying out research as well.
However, it is still too early to comment for these teachers that, they will assume the
researcher identity and will carry out teacher research regularly on their own. That
being said, the teachers reported continuing willingness to make use of research in
the future and they were quite positive to research with the support and assistance of
a mentor. They also reported feeling more autonomous and knowledgeable and, in
the position, to help others in some areas in research administration for the future

studies.
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The teachers expanded their views on the benefit of teacher research after the study.
They came to some realizations related to their classes, they became aware of some
of the unnoticed concerns, they could see the student perspective in the matters and
they could find the chance of self-evaluation with the help of research studies that
they have undertaken. They see the differences between the reality and their
aspirations. They changed, expanded or strengthened their beliefs related to the
nature of learning and teaching. They also had some expansions in their duties as
teachers. (Their duty to make sure that the students’ other basic needs should be met
in their lives and the importance of English as a language in everyday life rather

than just a lesson). The teacher research was beneficial in those aspects.

These benefits were only possible with the training and the support that the teachers
got, along their teacher research experience. The teachers who didn’t have prior
knowledge of the practicalities of teacher research and had firsthand experience of
the benefits of it. They were able to do research with the help of the professional

online community.

There were lacking points in the community. These issues were pointed by the
teachers in the study as well. The reservations of teachers to expose their lacking
points freely and asking questions directly to other teacher members of the
community were observed and reported by teachers. The fear of being seen
inadequate and not knowing the members well were shown among the reasons. The
formation and functioning of community (3 months) were also another factor in the
development of these group dynamics. The teachers commented if there was more
time, the relations could have become more relaxed. On the other hand, via private
messages, calls and online community comments which were directed to the
mentor, the teachers benefitted from the community in their research training and
research conduct. They also indirectly made use of comments that others made or
questions that they asked when they have similar problems according to their
reports. Furthermore, the online community was the channel in which the teachers

from different physical regions were provided the teacher research training materials
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which were PowerPoint presentations, videos, sample data collection, analysis and

tasks.

The teachers repeatedly alluded the support of a mentor for their continuation of
teacher research studies in the future. They also appreciated the practicality of
online community which didn’t interrupt their normal duties. The fact that they were
from different physical regions and schools were managed via the facilities of the

online interaction.

All in all, based upon the findings of this study, it is concluded that, teacher research
has positive benefits in teachers’ getting feedback from classroom, localizing their
problems and have a clearer understanding of their problems. Additionally, teachers
reported extended understanding in their roles and responsibilities in the learning
and teaching activities and in school. Furthermore, their views of themselves as
researchers changed in the positive way. Additionally, participating in a professional
online community helped teacher research training and research conduct processes
during their research administration and education. Support is quite important for
the sustainment of teacher research activities. The necessary guidelines for an online
professional learning community designed to assist research is proposed to attain the
possible effectiveness of communities in the training and application of research

with the possible outcomes at the end of the study.
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APPENDIX B: Invitation to Edmodo

Dear (name of participant) @ Edmodo

nuriye karakaya's Class

Join nuriye karakaya's Class on Edmodo

I'm using Edmede in class with students and to keep
parents informed! I'll use it to share important
updates, assignments, and more. It's free and it takes
under a minute to sign up!

MName visit wwa.edmodo.com or download the Edmodo app and

use this username and password to legin Lo youwr account

FEFFFEE
FREEEEEEE

Username:
Password:

Download the Edmodo app
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APPENDIX C: Power Point Component of Weekly Training Week 1.

WHAT IS
TEAGHER
RESEARGH

BORG SUMMARIZES IT AS AN ACTIVITY
WHICH

* taachers do;

* through systemat Inqurry;

* Imte thair own profassional practicss;

* i ardker to- anbncs teaching and larning (Borg, 5. 2007 p6&)

IDEAS BENEATH TEACHER RESEARCH

+ Harrmmarzlay (2004) undsrlives hrss difarsnt uwdrsikngs of taachar ressarch concapt Thay
arex sobving chissroom probisms, assisting teschar profercedl devaicpmant s working 25 1
movament of socal reconstrsction aiming to alleviats Inequal conditions In edecation (25 dbed
I Borg, 20 13) Tascher rassarch b5 akso vary dossly conmected with the ideas of teachar as 2
critical thinkar, decision maksr and 3 changs agent in thair cwn contat Vish th balp of tha
fireding: of tazchar resarch tha taxchar could ales contributs to th Iterasar and knowledgs
basa i the el (Zaichnar, 2004).

229

DEFINITION OF TEACHER RESEARCH (TR)

Cochran-Smith, M. & Lytia, . L {1999) takas taacher ressarch in 2 broad sansa and i refers o
“all forms of practitonsr nquiry that invoh systematic, imtamtional, and ssb-critical inguiry about
ona’s work in K.1 2, higher sducstion, or contivuing eduction darsmome, schools, programe, and
eher formal sducatioral ssetings. This definttion Inchdes Inquiriss that othars may refr e 2s
action ressardh, practitioner Inguiry, teachaer inquiry, teacher or tsacher educitor saff-study and
=0 oa” (a7}

DEFINITION OF TR (CONTINUED)

* In this typa of resaanch, tha tescher axpiores his or har oen comtat 3¢ the =ma time by baing
a participant thamsafvas {Burnz, 2005

* In tha Brittsh counal’s 2018 handbook for Exploratory Ressarch book it was stated that it has
the maln parts #hat 3 rezsarch bas Thay are:

* qusstionfs) 1o be answered

- syssematic colecson of ik

- analysts of the e

= answar{s) to the quastionis) (pI7).

BENEFITS OF TR

= Tha taachers can bomadit from teacher resaarch in tha followang ways: it can b an ntermedtary
becwece tha theorutical and da contexnalizad knowlsdgs of the faachars and the avrydy
protiems of thairs

= Tha taachers could feal mons selconfident about their work and themsahves a5 profussionals
whian thay maks research informisd dectsions and maka changes in their dasses and matertls
In accorcnca with: thalr own reads

= Tha taschars may Incrazss thalr critical thimking ratated to the work thay camy cae.



APPENDIX D: Power Point Component of Weekly Training Week 1 (ctd.)

BENEFITS OF TRIGONTINUED) GHALLENGES OF TR

» Thay may bova 3 mors maaningfid proforsional davaiopmant axperiances. Thera ara akso soma of tha problams assocated with the teacher resaarch and tha process of
= Thay may find solutions to tha probiams thay ancounter whila taching. aTying cut taachar resiarch.

+ Tha communicacion batwsen tha taahar and tha students may Inerasza. Thay ara:
+ tha axstng workicad of taachers,

+ lack of Bma 25 well 25 ik of tocheical and thoarsticl keawiedgs ratatd to tachar rassarch
+ dificulty In findng publzhad taschar ressarch somples
+ dificulty In ressarch writng s dssamination

+ uresaitibia schocd amraneant such 25 back of support from coluagues, studants or schacl
principal atc

THIS WEEK'S ACTIVITIES THIS WEEK'S ACTIVITIES

= HOWY LONG HAVETOU BEEN TEACHING? * WHY D0 TOU WANT TO CARRY OUT TEACHER RESEARCH!

= WHICH GRADES AREYOU TEACHING? * TELL US ASOUT YOUR O#WMN TEAGHING CONTEXT

THIS WEEK'S ACTIVITIES

= DOTOU HEVE A MASTERS OR FHD DEGREES? IF S0 FLEASE SPECIFYWHICH OMNE OR = TELL LS AROUT TOUR UINDERSTAMNDING OF TOUR INSTRUCTIONAL ROLE INTOUR
OMES TOU HAVE. SCHOOL
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APPENDIX E: Power Point Component of Weekly Training Week 2

DEFINING
TEACHER
RESEARCH
QUESTIONS

INITIAL THOUGHTS (CONTINUED)

What neads of your studeerts are not baing mat?
‘Why ars somm of your studses not achleving In the same way az othars!
‘Why ars your shudents bebaving the way thay do?
‘What langusgs shils wodd you ks your smedents 1o improve!
- What gaps are thers batewen your current aching shation and what you vweoold [
te 54 happering?
What da pou want your students to know snderstnd, or 8o bastar than thay currently
dofs (Burns, 2009 p24)

ACTIVITY

Phaasa try o com up with 3 rassarch foplc that pou want 9 splors In i project.

231

SOME INITIAL THOUGHTS

* In ordsr to come up weth 3 ressanch quastion we nesd o reflect Upon the tsues In our
chazeroom, Thara aru som poszbla quastions ta azk to oursshves balor we gat going wih tha
rezairch guastion Hantficition process

#What do you fesl pazsicnats about!

What do you feal curious about!

"What na spproachs to haming er faching ars you Intarssted In Tying!
"What vl mraka you a mara sffacite teacher?

EXAMPLE RESEARCH TOPICS

Hera sme soxamplus which wars chosen a5 research topecs In scme pravious tuacher resaarch
Shuches

Poar studant movation to lam Englsh
DHfbcaity In gatting studants to speck Englesh in class

Classroom managemant ks 2 2 result of having largu classes

Heving to deal with éifcramt leesls of sbdlity within the zam chzs
Problomes with discipling

Lack of parental imvolvamant In pupiks’ laarming Hayes, O (E4). (2014 1 17

ACTIVITY

Lat’s stop for 3 momant In order to seplons e tsaching philosophiks, Plsass tel us about pour
own philosophy related to tha resanch topic that you hava choson_ it ks Important to know your
tasching philosapiy conscicusly and undarzeand how te ralates to how you underssand tha togic
at hand Addriomaly, it 15 Importnt to bass our condusions 1o th dita that we collectsd rachar
thom on our parsoeal balick:




APPENDIX F: Power Point Component of Weekly Training Week 2 (ctd.)

SAMPLE RESEARCH QUESTION
FORMATION

Fassarch ook Dfficuitr In mesting sudents to sseak

Engizh in clam: » Theza quastions atampt to:
= s Clarfy and understand the main ssus
Rasearch cuamion »  Vihat are the reacra thae mr -
T . B, Giva 2 samss of direction to the ressarch proces
crous diucuaion actitel = CAmist tha taacher ind answars in bar own contect befors kaping Into ections (A
* lrcherw a difference i chair Haredbceck fior Exploratory Action Rassarch p. 28)
carsicization when soeaking acvites
dffari
* H hars 12 2 dffarance, what are Sa
ruascas for i?

RESEARGH QUESTION FORMATION ACGTIVITY

sk med ressarch puasicn should be imesrmss for warsere 4 soed rasarch ousstion benet rour Fhaazs com up with a rezsarch quastion bazsd on the puides ghan in thiz wesk (THz question
rtudanes by Irisemine your teschine and sha curricubsm, by orevidine new Inishis sbout mudenes and N

their bearming v Erzsdesing and dessen s rour cemsestiong, or b imsresis srasscas Pins, G, T T e T e T e
1008 o 135

* Vhis coming w0 with 3 ressarch ousssion we should be careul that:

T

* e simald be of inewrsat t2 un and sur studenen

* |k shuldn't be toc broad or narrow.

* k should be angwenable by our dain colection

* kshould be mesunile.

* k shoukin't be arowenible simalr wish res or no. k should be more comolax.

ACTIVITY RESEARGH JOURNAL1

Plazzs pva fesdback to at laast ore of the tmacher rezsarch questicns postsd by tsachers on the - Plasa write pour rassarch procsss In tha group. [About 300450 words) How did you come
websits. up with your rssarch quassion! Why was this quastion Impertant for you? How did you
devalop 12 Which Gctors or who halped you to devalop it into 3 wall formutated ressarch
quazmion!
_________________________________ —=

EXTRA READING: TIPS FOR DOING
TEAGHER RESEARCH

x|. Intwrate rour eassrch inte normallr coosrrine teschine and lssmine sctivitea.
L Maks ‘snall-zcabs bt hich cuslitr’ rour motio.

3. Look for wars o make tescher reasanch o ool bicrasies activitr.

4. Find 2 ‘critical frisnd’ whe can halo Fou ghink thiney Seoudh.

5. Fecua on a sractical mawe which Iz of Immedizts releances to rour work.

&. Eraurs that rour chira ars fexdbls cvan the rescunces solable.

7. Lock for oosortunitien o sk b collsacusa sbous the wark rou are doine.
E.D'o reasarch to halo rou become a better teaches

5. Escoma familiar with bazic lzsuas In collecting and amibaine ressarch daza.

18 O aoms: bacleereund resdine rebewd t= the tooles (Bare, 2T RIT3L
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APPENDIX G: Power Point Component of Weekly Training Week 3

+ Although you dom't naed fo writs down 5 Ibsrsturs revies: & b 3 good idea to Sk note
wihibs you ars rearing oéher studies done on the topic you have chosen.
+ Haru ars the rames of tha several difa-bases that you G use whiks ssarching Ieraters:

HOW T0 COLLECT DATA DATA GOLLECTION TOOLS

= the daca wa can uam from awveral daea
and documart anabrain

* In collecting data accondine o owr curscas and the
P T 3 ethods. Soch xa ehem

g ===

P T T T e—

P -
e g g

Comilring chazroem actietias and dam colecion Cakan from
Burne, 2000 n 551,

DATA GOLLECTION TOOLS

Document anaryus

+ Obsarvaton iz syztematscally observing and recordng thu avants In the cizzzrmcen. Tha focus
of the chearvation s depandsnt spen your recsarth fous and whas & fo ba chsarved Tha
time, tha frequancy and the rrumber of the peopia who ara going to ba cbsarved shouid ba
deinod Chssrvaticn chackists Cn ba propaned beforshand Dbsarvation o ba rocorded n 2
rarramve or daseriptve way 2z well Addionaly, tha tescher rasearcher can tika refectional
natss w0 the ckaarved evenc

(Sl o S S e =
cCcoooc

Tablac dutn colluction ucl bk frem Alkect Teschars' Amccasion, 2000 2201
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APPENDIX H: Power Point Component of Weekly Training Week 3 (ctd)

DATA GOLLEGTION TOOLS (CTD)

= Bxampla of chsarvational checkists {akon from Burns, 701 0 p&4)

= =T =T =T
e T P (G
e e o —-——

—
s

ot T T
it

=== [T T C
fres—nr

d I i, mervieys ave oz o the masthodds in b esed in data enilieetion. The
ry Theve we b mraen pes of dewns i mrveyn. They are closd

= Likert scale

ecied linmims 2w cesinaly clze sasshe
Serengy dncrwes 1 Dizsces ) Meisher azee nor dnsres 1 Ao
ieabemrs Froem Cierorst, 2. B Conme I 201 27T

BStronsy ases B

= Trus falsa Rems

Whanaver | 598 an unknown word | look It up in the dictoeary. T_F_
» Muitipla cheles itams

| sbudy Engllsh_____

(3] by reading Engilsh novas

(b by shudying prammar Hems

(€} by memortzing naw wonds

234

DATA GOLLEGTION TOOLS (CTD)

Intarviaw:

Theirn 3rs zavaral typas of Interviow: Structursd Intarviaws 2nd sami structursd ITbricws 30
soma of them Thay ar used to gather mon s dapt information from participants. In strecturad
Intarviarws tha quastions are determined balorahand and the format 15 quite coneralled In sami
structured inberview thers ars some bask: questions but the answers of the Interviewss
datarming th Itaroe process and the following questions in Interaws it i Imporant net o
Ivterrupt tha particgants or direct tham.

= Samantic diferential scle

+ Listaring compreharsion tazks ars:
sl cx

pprere

wamy

sz oz oz cx uschd

{takan from DSrmyel 2., & Catzix, K. 2012, 677)

= Rank ordar lams
Flaasa rank the activines we do from most important to the last. (the most imprizet 15 3 the
kearst important i 1)
Spaking
Gramimar et
Raading



APPENDIX I: Power Point Component of Weekly Training Week 3 (ctd.)

FIVE KEY STRATEGIES FOR
PRODUCING ITEMS THAT WORK:

# B for shar and smdl e e, Whenever comible. ouessonraire items should be short, rarsir exceedine 20

* Ozen ended cusstiors

* Thar ars mectic soen usstions thet wre saneral Sallzwed b whr cuastion
= Ue aimols and racunl lnease A2 2 nds, n ousstionnaine tems we thou d shears choces the simolest = @

+ Which scamsates da ey s when learnine Snsih! = Soic s or londed weords and seeeeces Ay the e of e tara
il st or wmetaraly aded resds o ke avadded.
# Sucic raatton ottt or. fears St commin 3 e sonetcn (La, bnhidre et domrls” o
_ e e
+ Chrifization susstiors e
Hrees ratwd the cur bazson 7ou are uEneaz “ooor” or “weer Soon sl bredr e wheWri * ot doubie-barrwied mactiors. Doubie-Sarraled cusstions are shoas that ask tws lor mars) susssiora In oo,

Pour anzens herw =hls wmezinea srcs anrew (ne |z e b onshin wah Tour meses sxadiis

iraionn from DiSroret, 2, B Gt K 3012 o780

TRIANGULATION

* Classroom artafacts * it mmans 9 1ss mors than ans fypa of & o strenghten v avidenca. For Instance
conducting an intarviaw along with chranvation Tou G stranghin you survay data wigh 2

+ Thay ara slabes pudainas lazson phans, taxthocks, readers, seudants’ written b, P T e L

anarctses, lustrations, maps. dictionaries sec. o (Buns, 2010 p51)

ACTIVITY RESEARGH JOURNAL2

+ Plaasa brainstorm and writa which data colecsion tools and mathods cn b usad in your + Plaxsa waita your thinking process in the group. {About 200L450 words) How did you decida
clazzroom contawtfor your resaarch. Commant at laast ane of tha taschary’ chosan dats toais on yoer rasaarch mathod? How did you devalop 7 Vekich Bctors or who alpsd you In ths
I tha group. procass!
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APPENDIX J: Power Point Component of Weekly Training Week 4

ANALYZING QUALITATIVE DATA

* In quaiitanva dara anaiysts thara s ot 3 msar patms. In the analysts the rassarcher can go

back and collect mors spacfic dita 2 nasd for that type of data artsa.
* I the data comes from 2 recording the first stap Iz to transcribe and maka themn taxts.

* MNax, the tsxnal duta needs to ba coded. Although thars are savaral softwares such 25 Nvivo.

or Maseiéa which an ba ba wsed In coding It = aizn possibls to cods by and

GCODING SAMPLE GODING

it M g | s paing o che pacing micinsod e cungsry
il . Spng . e oo e s B, b | gk vy s o sy
s lghe e et e e

ol v b e 1 £ I St | ' e [ p——
o

Cosding Iz 2 labaling procas: Whia you cods the data rou need o read it and Intormalzs what 1t A ol
maares. Latar you nesd to catgortms it nto measingful snits I the units can be grosped under 3 Sty rvatiang semecss
thama, you group it ¥Whils raadieg new data § it coincides with the axisting groups you noed 1o

writa &t undar tham 1 it 15 2 naw coda you necd to croate a maw absl.

st campa
Basicad b ot pasking
prosmte
Ay e o vk

Sames | et i e . i b P rechar Mol cugary
vy . i | eiaed it s Smatcn o ot kg
B o g pressee
e
P hp——

PRESENTING ANALYZING QUANTITATIVE DATA

+ For qualitiv studas, you can writs the rasul thamaticlly Then you can doba into datais

fior aach thama. For Instncs you G state that = Mumericl scks

- A nomieal scabe: sationality. e, (asgeing | bo famales and 2 i males dossnt hava 2
mernarical mearing It ks categortzing |

* i ordiegl scak: ranking such 25 Ist, e 3rd

* fn intarval scala makas 5w to describa the distncs batwsan numbars: Grammar tast scos

Seedduec!
Smudered.
Smudersd

[ ]
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APPENDIX K: Power Point Component of Weekly Training Week 4 (ctd.)

PRESENTING ANALYZING QUANTITATIVE DATA

+ For qualitatha studks, pou £an writs the resuits thamaricaly Than yos can dev Into detais
for aach thama For Insncs you om stats that = Mumerical scales
+ Anominal scabs: mationality:sex. {assgeing | 1o femabes and 2 to makes dossrit have 3.
merrical maaring It s catogoring |
+ A crdieal scabe: ranking zuch iz 122, 2 3rd
* A mturval s makas surs to describa the distncs betwean nembers: Grammar tast scors

Sauders] o
Seduesd “
Sedersd =

DESCRIPTIVE STATISTICS T-TEST

_ * I you bava 2 two difrant homoganious groups and you want to compara tham Thair grades
e i You cn wsa t- tast 00 3ea i thara I 2 meaningful dffarence batwean the two groups. In

ortar to do this typs the data ffor exampla thair tast scores fo the grammar @am 2 & showa
1,2, mned & 60, 66,8080 st e the rasmemer nciz remmectivae e mmmn n tha plcara lim the axcal
ebbe B al) = 8IS

* Maan (Arshmasc): s the sam of all the valuss diided by the nembar of vabiss In the ame daea.

4
* Pladian i tha middie 1czre In the srdarsd deta et
TI0 N 4 46 52 69

* Moz the mest recusrt seors in 3 mesdis dat se

* ¥ S matartie o the seduns sze 8 fram e e, 40 bn S mad,

+ Chooss fromuas from tha maei
Them choosa all unctices. (Tiam

avlar) _— -
+ Adtarall fnctions, H
«choosa statistial. Then .
choosa T Tast s
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APPENDIX L: Power Point Component of Weekly Training Week 4 (ctd.)

+ Tha ruselt i 0033567 smca i s sealr tham 0,05 which 5 tha accspesd rakrance poine Vo
wil 2 that thera ' 3 menaingfsl &

butwean famalas and makas In tarms of thalr
grammar scores Then you e ook at the maans and tall which groups scored higher

= VWham you choosa t-test, the box on tha kit ks open. Write tha AZA7 to the first lins (tha calls In
which thera &5 our frst daa sat], writs BZ87 to-the second lin (th calls In which thers ks oar
sucond data sat) Wirtta 2 to tha third lina and 1 o tha forth lins. Then hit anter:

PRESENTING

PRESENTING THE RESEARCH

* You G wa the tamplate to prasent your rasearch:
* Inmy studk. | Invastigated the diSarances batwesn ganders on tha gramimar tasts. I tha first

Intraduction
prammar tast,ths maan scor for the famalke was 35,873 and the mean scors for tha mles e
wara 30, 16567, In order to sea ¥t ks 3 meaningful dfference, | run a T-test for the data The WA i IS I g tant 1) e
rasult was 0,00%5£7. 1t shows the dffersnce 15 meaningful and female: scored better than

Review of the Literature

et e | s fram my v sntigntion of e

Tkl Frasunting she Rasearch iisian fom Abars Tchars’ Anozasion 1000 231

Methadalugy

whal dets salkeen

Implicatiws ané Recanmendatinns
methods wers useer

whet baw v beained fram deing this shudy?
Results amd Conelusions

hem can

fermtin b esetul b stherst
- wammarice the data caletes

© I you repented the sady, whet waald pou 46
- discims paer contlawions taved on the daka clees

b

T’ Smmmznsen, 1000 2311

Tl Frmsnrtin s Fonsmarsh {imian e Al aris Tanshars’ Smmzasion, 2000 2311
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APPENDIX M: Power Point Component of Weekly Training Week 4 (ctd.)

M ethadalogy

- wn sy esen pas?

whal dets ealiesion melhods wees usee?

Results and Comelusions
- wAmmarize b data colestes

- disciss yawr concliwians bave on the dats colectes

Tikha: Frasentin sha asusrch isskan e Abirn Tachars’ Amozasicn, 10002311

TRUSTWORTHINESS

+ Thara ara sevaral vays i ansurs trustwor thiness in your resgarch. The first ona Is to
tranguala the daa which mazns prthar data from more than cna zourca

+ Sacondly by wing { confrming your with the ressarch
parScpanes whather you got 1) you cm siranghion tha 2

* “fou shosid ba 2bia o bass your rary INGPrecIBoN to the SXISIN (I3 Without uskg
ramches or parsonal opinioes.

* “Fou can gat halp fram acthar coilaagua In Interprating tha rasdts

RESEARGH JOURNAL 3

+ Plaasa writa your rassarch process In tha groep. (2bout 30L450 words) How did you decda
on your data analysts mathod? How did you daveiop 1t Which factors or whe haiped you in
this procasz! Ars thera any athica concams In your study? How ara you planning to prasent
your study?

Implications ané Recsnmendatians
- whot wamm yau Ieamed fram deiag this studr)
hew can s e nathn be baelud ta amerst

I o4 Fepeled the itaty, Wl waid s 40
dfereatly?

Tikla: Fragenting sha Aazesrch issken e A Tachars’ Amozasien, 10002311

ETHICAL CONSIDERATIONS

~ First of all wa shod inform tha studants 2 maks the particpaion 25  voluniary acivey

* “You showid 2im for the bansfit of tha clzss and the saudsnts.

* You showid ba amara of the fact it sncs you ars tha taacher of e dazsmom, the studants
may noe wasly volca tha problams that aist in the lezsons. Tharsiors you should maka sura
you vall not pee offudad by nagattvs crioctsm and tha respoesas of the students won't afect
their grades or them In any negasve wa.

* You showid ba caraful cbout the condict of Itarest

RESEARGH REPORTS

+ Plaasa shara your feal resarch raports on tha s
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APPENDIX N: Informed Consent Form

Aragtirmaya Goniillii Katilim Formu

Bu ¢alisma ODTU Ingiliz Dili Egitimi Béliimii 6grencilerinden Nuriye Karakaya
Yildirim Tarafindan ODTU Ingiliz Dili Egitimi Boliimii 6gretim iiyelerinden Dog.
Dr. Perihan Savas tarafindan yiiriitiilmektedir. Bu form sizi arastirma kosullari

hakkinda bilgilendirmek i¢in hazirlanmistir.

Calismanmin Amaci Nedir?

Katildiginiz arastirmanin amaci, 6gretmen arastirmasini bir mesleki gelisim araci
olarak incelenmesini amaglamaktadir. Ayni1 zamanda bu arastirmanin 6gretilmesi ve
uygulanasini kolaylastirip desteklemek amaci ile olusturulan ¢evrimigi profesyonel
toplulugun da arastirmanin egitimi ve uygulanmasina ne gibi katkilart oldugu

incelenmek istenmektedir.

Bize Nasil Yardimc1 Olmamz isteyecegiz?

Arastirma boyunca sizin i¢in olusturulmus ¢evrimic¢i mesleki bir toplulugun iyesi
olmaniz beklenmektedir. Arastirmaya katilmadan Once Ogretmen arastirmasi
hakkindaki goriisleriniz icin bir miilakata alinacaksiniz. Daha sonra Ogretmen
arastirmasini uygulamanizi kolaylastirmak i¢in kurulan ¢evrimici mesleki toplulukta
bu O0gretmen arastirmasi icin uygulamali bir bicimde egitim alacaksimiz. Egitim
devam ettirirken bir tane ve bitirdikten sonra bir tane daha miilakata katilip, bu
stirecin nasil gectigi, bir 6gretmen ve arastirmaci olarak size neler kattigr hakkinda

sorular cevaplayacaksiniz.

Katiliminizla ilgili bilmeniz gerekenler:

Bu calismaya katilmak tamamen goniilliillik esasina dayalidir. Herhangi bir

yaptirrma veya cezaya maruz kalmadan calismaya katilmayr reddedebilir veya
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caligmay1 birakabilirsiniz. Arastirma esnasinda cevap vermek istemediginiz sorular

olursa bos birakabilirsiniz.

Bu arastirmanin sonuglar1 bilimsel ve profesyonel yayimnlarda veya egitim amacl

kullanilabilir, fakat katilimcilarin kimligi gizli tutulacaktir.

Arastirmayla ilgili daha fazla bilgi almak isterseniz:

Calismayla ilgili soru ve yorumlarinizi arastirmaciya nuriyekarakaya@gmail.ccom

adresinden iletebilirsiniz.

Yukaridaki bilgileri okudum ve bu c¢alismaya tamamen goniillii olarak

katiliyorum.

(Formu doldurup imzaladiktan sonra uygulayiciya geri veriniz).

Isim Soyad Tarih Imza
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APPENDIX O: Debriefing Form

Arastirma Sonrasi Bilgilendirme Formu

Oncelikle arastirmamiza katildiginiz igin tesekkiir ederiz.

Katildiginiz arastirmanin amaci, 6gretmen arastirmasini bir mesleki gelisim araci
olarak incelenmesini amaglamaktadir. Ayni1 zamanda bu arastirmanin 6gretilmesi ve
uygulanasini kolaylastirip desteklemek amaci ile olusturulan ¢evrimicgi profesyonel
toplulugun da arastirmanin egitimi ve uygulanmasina ne gibi katkilart oldugu

incelenmek istenmistir.

Bu amagla, ilk olarak sizle 6gretmen arastirmasi hakkindaki ilk goriis ve bilgileriniz
anlamak amaciyla bir miilakat yapilmistir. Daha sonra ¢evrimig¢i grupta haftalik
Ogretmen arastirma egitimi verilmis olup, siz uygulamalariniz devam ettirirken

stirecin nasil isledigine dair ikinci bir miilakata katilmaniz istenmistir.

Son olarak egitim bitiminde bu siirecin mesleki anlamda ve 6gretmen arastirma
gerceklestirme konusunda kattiklar: ile yaptigimiz bu arastirma tiiriinii daha iyi
yiriitmek amaci ile kurulan g¢evrimigi profesyonel toplulugun arastirma siirecine

etkilerinin soruldugu son bir miilakata katilmaniz istenmistir.

Eger arastirmayla ilgili sorularmiz varsa arastirmaciya sorabilir veya
perihans@metu.edu.tr  adresinden Dog¢. Dr. Perihan Savag’a ya da

nuriyekarakaya@gmail.com adresinden Nuriye Karakaya Yildirim’a (arastirmaci)

ulasabilirsiniz.
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APPENDIX P: Welcome Message

Welcome to all

This online Professional learning community is created in order to stay connected
while conducting teacher research. Our aim is to support each other and make
research process easier for each other. Although some of the main content is going
to be uploaded by me (facilitator), this community belongs to us together and each
member of the community can contribute to the content by their unique experiences,

context related insights and with other contributions.

In order to benefit from this online community to the fullest possible way, all of us

are invited to:

Share any possibly helpful resources for teacher research.

Share our thinking process.

Share our problems we encounter while conducting our research

Share any good ideas which worked for us

Respond to questions that are posed by other teachers

Get and give support to each other in our research undertaking process

Develop ideas with other members
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Please don’t abstain from asking questions and asking for help anytime you need. It
is encouraged to interact with each other in this community therefore don’t be afraid

to share points that you struggle with (adapted from Sessums, 2009).
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APPENDIX R: Themes of the Study

TR professional Benefits f

Keep up advances
Feedback

Ground for decision
Job satisfaction

See other solutions

Be aware of problems and possible solutions

N N R O W R D

Bridge between practice and theory
Teacher realizations after doing research 34
TOTAL 58

Researcher identity f

Place of research 32
Self confidence 9
Research competencies after TR 19
Positive thoughts for future studies 10
Reserved positive thoughts for future studies 3
Voluntary nature of TR 5
Necessity of added duty of TR 5
Lacking research skills 6
TOTAL 89
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APPENDIX S: Themes of the Study (ctd.)

Concerns Related to TR

Problems of application process

Things that research can’t change

TOTAL

20

22

Benefits of PLC

For future

Mentor Support
Awareness of Edmodo
Long term

Practical

Sense of community
A route

Sources

Private messages
See comments
TOTAL

D Bk W O O

N

13
54
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APPENDIX T: Themes of the Study (ctd.)

Disadvantages /Lacks of PLC

Short time

Experience in TR

Face to Face

New System

Technical Problems

Lack of Live Meeting

No division/ small groups
Lack of time

Fear of sharing

TOTAL

a NN A A P DO O BB

w
IS

Opportunities

Appraisal

Mentor

Sources

Time

Cooperation of other specialists
Common

MONE support

TOTAL

w Wk kN 00
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APPENDIX U: Relationships of the Components in PLC

3 Mans s
seeker g sharing
Interpars eek
comm. SURp

PMS
' Folloy
Self ref. A guide
Content m “ "
W@

creator onliLM \ ‘
(i
Cont org Phon ’
) com
R mentor \

'Z

/
Lurker ) ‘ Tech S

\ Horizont
al roles
TASKM

Deliverin
g content
Doing

@ ﬂ tasks

Doing
coll.activi
ties

COMMUNITY
Face to face
Supportive
Long term
Several cycles
Division in the
community

ABBREVIATIONS

PMS: Personal Messaging System
Coll. MS: Collaborative Messaging
System

Onli L M: Online Live Meeting

P non W comm: Personal Non-written
Communication

LIB: Library

Tech S: Technical Support

TASK M: Task Manager

OUTCOMES

o Self-confidence as
aresearcher

e Teacher research
projects

e Research
competencies

e Future plans for
research

e Appreciation of
benefits and
challenges of
research

o Changes in the
teacher’s ideas
related to their
teaching

e Sustainability of
research

——) | OBJECT

‘ROLES ‘ ‘TOOLS ‘
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APPENDIX Y: Turkish Summary/Tiirkce Ozet

GIRIS

Stirekli, baglamsal ve demokratik 6gretmen mesleki gelisiminin dil egitiminin
basarisi, 6gretmenlerin mesleki memnuniyeti ve bunun yani sira 6grenci refahindaki
onemi inkar edilemez. Ozellikle giiclii dgretmen mesleki gelisiminin, 6gretmeni
uygulamalar1 degerlendirebilen ve devam eden pratik deneyimlerden sistematik bir
sekilde bilgilerini yapilandirabilen aktif bir aktor olarak kabul etmesi gerektigi
tartisgilmaktadir. Darling-Hammond ve McLaughlin (1995) 'e gore, mesleki
gelisimin etkili olmasi i¢in, uygulama {izerine yansitma firsatlarini elestirel bir
bi¢imde icermeli ve bu uygulama ile yakindan ilgili 6gretmen arastirmasina da yer

vermelidir.

Cochran-Smith ve Lytle (1990), 6gretmen arastirmalarinin 6nemini 6gretmenlerin
uygulamalar1 hakkinda seslerini duyurabilmenin tek yolu olarak ifade ederek
giiclendirmektedir. Cochran-Smith ve Lytle (2009), bu arastirmayr “gocuklara
saglanan egitim firsatlarinin niteligini ve miktarin belirleyen bilgi ve gii¢ odagini”
demokratiklestirmenin bir araci olarak gérmektedir (s.11). Bu haliyle, arastirmaya
dayali 6gretmen mesleki gelisim etkinliklerinin yeri Ingilizce dgretimi alaninda

Onem kazanmuistir.

Ek olarak, egitimde tiim paydaslarin hesap verebilirligi 6gretmenlerin veri odakli ve
bilingli kararlar vermelerini zorunlu kilmaktadir (Beverly, 1993). Ogretmen
arastirma hareketinin diinya ¢apinda uygulamaya yon vermek i¢in 6grenci verilerini
kullanmanin artan énemi ve hesap verebilirlik konularindaki uyumlulugu (Campbell

ve Levin, 2009) siiflardaki aragtirma faaliyetlerini 6n plana ¢ikarmaktadir.

Dahasi, Giroux’un (2002) “birer entelektiiel olarak Ogretmenler” durusu,

ogretmenlerin 6zgiir bir toplum yaratmada, etik ve politik benlik ile sosyal diizen
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olusturmalarinda Onemli bir rol istlenmesi gerektigini ve Ogretmenlerin de

arastirmaci olarak hareket etmeleri gerektigini séylemektedir.

Bu baglamda o6gretmenler uygulamalarini sorgulayabilmeli ve kendilerini daha
genis bir baglamla iliskilendirerek kendilerini bu baglama yerlestirebilmelidir. Bu
nedenle, son birka¢ on yil boyunca, 6gretmenlerin kendi mesleki gelismelerinden
sorumlu birincil bireyler olarak gelisimlerini saglayacak arastirma faaliyetlerini

iistlenmesi ve uygulamaya yansitmasi, egitimde amag¢ olmustur (Yan, 2017).

Bununla birlikte, 6gretmenlerin bilgi veya arastirmaya katilimlarinin eksikligi
nedeniyle suglandiklart dile getirilmektedir. Diger yandan da &gretmenlerin
arastirmanin erisilemezligi ve arastirmalarda Ogretmenlerin fikir ve gergek
deneyimlerinin eksik oldugu gergeginden sikayet¢i olduklari dile getirilmistir

(Dikilitas, Smith ve Trotman, 2015).

Problemin Arka Plam

Her ne kadar 6gretmen arastirmasinin kazanimlari artan oranlarda dile getirilmis
olsa da smif temelli arastirma faaliyetleri, 6gretmenler tarafindan her zaman c¢ok
onemli bir mesleki gelisim araci olarak secilmez veya algilanmaz. Bunun nedenleri
arasinda bilgi eksikligi, zaman ve motivasyon eksikligi ya da sinif arastirmasinin
smifin acil ihtiyaglar ile ilgisini gorememe (Gutierez ve Kim, 2017), 6gretmen
izolasyonu ve yetersiz gibi goriilme korkusu yiiziinden soru sormadan g¢ekinilmesi
gibi durumlar sayilabilir (Cochran-Smith, M. ve Lytle, 1992). Ogretmenler,
ogretmenlik hazirliklar1 sirasinda meslekte arastirma yapmak igin egitilmis
olmayabilir (Bartels, 2002). Ek olarak, Ogretmen arastirmasi ve raporlama
ogretmenler i¢in akademik yazma konusunda yetkin olmayabileceklerinden ve
arastirmayr akademi ile iligkilendirip Ogretmenlerin temel gorevi olarak
gormediklerinden korkutucu goriinebilir (Rathert ve Okan, 2015).

Ote yandan dgretmenler, bu arastirmanin ne anlama geldigini ve bunun altinda yatan

fikirlerin neler oldugunun farkina varirlarsa, Ogretmen arastirmalarindan

254



profesyonel olarak yararlanabilirler. Bu arastirma 6gretmenlere tanitilmali ve
O0gretmen aragtirmasinin 6gretmen mesleki gelisimine sagladigi gercek faydalar
arastirmak icin arastirma yonetimi boyunca 0gretmenlere gerekli egitim ve yardim
saglanmalidir. Ogretmen arastirmasi, basarili bir 6gretmen profesyonel gelisimi

formunun gerekli dzelliklerini tasir. Ogretmen arastirmasinin dzellikleri asagidaki
gibi ifade edilebilir:

+ “Ogretmenleri, ogrenme ve gelisme siirecini aydmlatan somut &gretme,
degerlendirme, gézlem ve yansitma gorevleri ile diyaloga sokmalidir.

* Katilime1 odakli aragtirma, yansitma ve deneylere dayanmalidir.

* Egitimciler arasinda bir bilgi paylasimini igeren ve bireysel 6gretmenlerden ziyade
Ogretmenlerin uygulama topluluklarina odaklanmay1 igeren sekilde isbirlik¢i
olmalidir.

 Ogretmenlerin &grencileriyle olan calismalarina bagli olmali ve bunlardan
tiiretilmelidir.

« Siirdirtlebilir, siirekli ve yogun olmali ayrica modelleme, kogluk ve baska yollarla
uygulama sorunlariin ¢6ziilmesi ile desteklenmelidir.

* Okul degisiminin diger yonleriyle baglantili olmalidir” (Darling-Hammond ve
McLaughlin, 1995, s. 598).

Caligmaya, Ogretmenlerin deneyimleriyle, onlarin giinlik uygulamalarina dahil
edilen bir profesyonel gelisim araci olarak ogretmen arastirmasinin potansiyelini
vurgulamak i¢in ihtiya¢ duyuldu. Ogretmen arastirmasimin dogasini, yararlarini ve
strdirilebilirliginin kosullarin1 anlamak, onu Ogretmenler i¢cin daha yaygin bir

mesleki gelisim etkinligi yapmak acisindan 6nemlidir.

Arastirmanin Amaci

Arastirma katilimina yonelik engelleri ortadan kaldirmak igin, &gretmenlerin
arastirma c¢abalarinda desteklenmesi son derece Onemlidir. Her seyden Once,

Ogretmenlere Ogretmen arastirmasina katilmalar1 ig¢in firsatlar verilmelidir. Bu
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arastirma tiirii ve arkasindaki felsefe, uygulayicilara tanitilmalidir. Konuyla ilgili
farkindaliklar, uygulamali deneyimler ile arttirnlmahdir. Ogretmen arastirma
projelerinde 6gretmenlerin deneyimlerini belgelemek ve 6grenme siirecini anlamak
ogretmen arastirmalarinin 6gretmenlik mesleginde daha etkin bir mesleki gelisim

bigimi haline getirmek de oldukga 6nemlidir.

Vygotsky’nin sosyal yapilandirmacilik teorisine gore, 6grenme sosyal ve is birligine
dayali bir faaliyet olarak gerceklesir ve anlam gruptaki etkilesimler yoluyla yaratilir
ve toplanir (Schreiber ve Valle, 2013). Benzer sekilde, Cochran-Smith ve Lytle
(1992) “6gretmen arastirmasinin tanim geregi meslektaslar arasinda siirekli ve
saglam bir entelektiiel degisim icin firsatlar gerektiren is birligine dayali bir sosyal
bir faaliyet oldugunu” savunmaktadir (s. 301). Teknolojideki ilerlemeler ve
hayatlarimizi  diizenleyis bi¢cimimizin  de8ismesiyle, Ogretmenler mesleki
gelisimlerine  faydali olabilecek ve Ogretmen arastirma faaliyetlerini
destekleyebilecek grup destegine ¢evrimigi araglarla erisilebilir. Bu sadece zaman
ve mekan sorunlarini ortadan kaldirmakla kalmaz, ayni zamanda arastirma ile ilgili
konularda ihtiya¢ duyuldugunda yardimin kullanilabilirligini de arttirir. Bu nedenle,
bu ¢aligma, 6gretmen arastirmasinin d6gretmen mesleki gelisimi {izerindeki etkisini
ve Ogretmen arastirmasinin tanitimi i¢in tasarlanmig bir ¢evrimic¢i toplumun
ogretmenlerin  aragtirma katillmma nasil yardimct oldugunu arastirmayi

amaclamaktadir. Arastirma sorulari su sekildedir:

1. Ogretmen arastirmasina katilimin;

a. Meslek ici Ingilizce dgretmenlerinin kendilerini 6gretmen arastirmacilart olarak
gormelerine ve

b. Meslek igi Ingilizce ogretmenlerinin, &gretmen arastirmasmnin profesyonel
gelisim araci olarak onemi ve gerekliligi hakkindaki goriislerine etkisi ne olacaktir?
2. Ogretmen arastirmasina katilimin meslek i¢i Ingilizce 6gretmenlerinin egitim
rollerini ve egitim baglamlarin1 anlamadaki etkisi ne olacaktir?

3. Ogretmen arastirmasi dncesi boyunca ve sonrasinda dgretmenlerin yansitmalart

nelerdir?
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4. “Cevrimi¢i Profesyonel Ogrenim toplulugunun oOgretmen arastirmasi” nin
uygulanmasi ve meslek ici Ingilizce dgretmenlerinin dgretmen arastirmasina (TR)

devam etme istekliligi tizerindeki etkisi nedir?

Cahsmanin Onemi

1980'lerden bu yana, Ogretmen Ogreniminin, egitim alanindaki en Onemli
konulardan biri oldugu vurgulandi ve kavramsallastirildi (Cochran-Smith ve Lytle,
1999). Ogretmen dgrenmesi ile ilgili en dikkat ¢ekici ii¢ kavram, Cochran-Smith &
Lytle, (1999) tarafindan “uygulama ig¢in bilgi, uygulamadaki bilgi ve uygulama
bilgisi” olarak dzetlenmistir. ilki iiniversitedeki akademisyenlerin iirettigi bilgileri
Ogretmenin  sinifta uygulamasini  anlatmaktadir. “Uygulamadaki  bilgi”,
Ogretmenlerin  Ogretmesi gereken pratik bilginin g¢alisma ortamlarinda ve
uygulamalarindaki yansimalarinda yer aldigini kabul eder. “Uygulama bilgisi”,
Ogretmenlik bilgisinin “6gretmenler kendi siiflarint ve okullarin1 aragtirma alanlar
olarak gordiikleri zaman, ayni zamanda bagkalarinin {rettikleri bilgi ve teoriyi
kasithi sorgulama ve yorumlama igin iretken materyal olarak ele aldiklarinda

tiretildigini” varsaymaktadir. Cochran-Smith ve Lytle, 1999 s. 250).

Son kavram, 6gretmenlerin anlik kullanimlart i¢in bilgi iiretebilmeleri ve yerel
baglamlarini daha genis gerceklere baglayabilmeleri bakimindan oldukca nemlidir.
Bu nedenle, 6gretmen olarak aragtirmaci fikri Ogretmenlerin uygulamalarini

sorgulamalar1 i¢in 6ne ¢ikmaktadir.

Teorik Cerceve

Bu calisma, teorik ¢ergeve olarak sosyal yapilandirmacilik durusunu benimsemistir.
Bu goriis, gercekligin, deneyimlerin 6znel anlamlar1 araciligiyla insa edildigini
savunmaktadir. Bu goriiste arastirmacinin amaci, ¢esitli katilimcilarin  durum

hakkindaki goriislerinden anlamin derinligine bakmaktir (Cresswell, 1998).
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Goriislerin olusturulmasinda katilimcilarin, yakin ¢evrenin ve iginde bulunulan
genis baglamdaki deneyimlerin yeri énemlidir. Yabanci dil 6gretmenlik egitiminde
ogretmenlerin 6gretmenlik egitiminde edindikleri bilgi ve becerileri dogrudan ders
anlattiklart sinifa aktardiklarini savunan daha oOnceki yaklasimlarin uygulamada
cesitli sorunlar1 vardir. Ogretmen dgrenmesi en iyi, dgretmenin aktif aktdr oldugu
ve anlam siirekli miizakere edilerek kavramsallastiginda meydana gelir. Bu
miizakere icindeki diger aktorler 6gretmenin kendisi, dgrenci, dersin konusu, is
ortami ve baglamdir (Johnson, 2006). Bu nedenle, arastirmada, 6gretmenlerin bilis
ve anlayisi, okullarin baglami ve mevcut deneyimlerinin arastirma ile iliskisi

aciklanmaktadir.

Calismanin tasariminda Ogretmenler bir cevrimigi toplulukta arastirma egitimi
almiglardir. Ek olarak, kendi okullar1 baglaminda bir arastirma yapmalari
beklenmistir. Sosyokiiltiirel bakisa ek olarak, bu toplulugun islevi en iyi uygulama
topluluklart ile anlagilir. Wenger (2000), uygulama topluluklarinin sosyal 6grenme
sistemleri oldugunu agiklamaktadir. Bu sistemlerde insanlar hem sosyal hayata
katilmakta hem de eserler uretmektedir. “Aktif ve dinamik bir anlam, miizakere
yoluyla pratik ve bu is ile mesgul kisiler tarafindan iiretilen bir seydir” (Wenger,
2000 s.2). Buna paralel olarak, Lev Vygotsky tarafindan bu durusta ortaya atilan ve
daha sonra Engestrom tarafindan gelistirilen Etkinlik Teorisi, (a) 6znenin, (b)
amaglarin, (c) araglarinin (eserler) (d) toplulugun, (€) kurallarin, (f) is bolimii ve (g)
sonucun etkilesimlerine odaklanir (Mwalongo, Al, 2016).

Bu ¢alismada,

» Ozneler, profesyonel 6grenme toplulugunu kullanan 6gretmenler ve arastirma
danismani olarak tanimlanir

* amag, Ogretmen arastirmalarma katilimin desteklenmesi amaciyla profesyonel
ogrenme toplulugu kullanimidir.

» araclar, materyal paylasimi tartismalar1 vb. gibi profesyonel 6grenme toplulugunun

varliklaridir.

258



* topluluk, profesyonel 6grenme toplulugundaki biitiinsel bir birim olarak
ogretmenler ve damismandir. Ogretmenin kendisi, dgretmenler ve danisman ayni
hedefe ulagmak icin etkilesime girerek bir topluluk olustururlar.

* kurallar, toplumu organize etme kurallaridir. Bunlar toplumu kullanmanin
kurallardir.

* roller, topluluga katilan kisilerin gérevlerini olusturur.

* sonug, toplumda 6gretmen arastirma katiliminin tesvik edilmesi anlamina gelir.

Ogretmen Arastirmasi

Ogretmen arastirmas1 “bir uygulayicinin K-12, yiiksekdgrenim veya siirekli egitim
kapsamindaki simif-okul- programlar ile diger resmi egitim ortamlarinda kendi isi
hakkinda sistematik, kasitlhh ve 0Ozelestirel sorgulama igeren, tiim uygulayici
sorgulama big¢imleri” olarak tanimlanmaktadir (Cochran -Smith ve Lytle, 1999
s.22). Ogretmenlerin  kendi uygulamalarinda kendileri tarafindan yapilir.
Ogretmenlerin mesleki uygulamalari, aragtirmalarmin yeri ve odagi oldugundan,
arastirma ve uygulama birbiriyle yakindan iliskilidir ve “sorgulama ile uygulama
arasindaki simirlar bulaniktir” (Willegems et al. 2017 s. 232). Ogretmen arastirmasi
aynt zamanda Ogretmenlerin ¢alisma ortamlarinda uygulamay: gelistirmek icin
calisma ortamlarinda yiiriitiilen bir eylem arastirmast bi¢cimi olarak
tanimlanmaktadir (Hammersley, 1993). Crookes'a (1993) gore, eylem arastirmasinin

temel faktorii, 6gretmenin arastirma siirecine dahil olmasidir.

Carter ve Halsall (1998: 73-74) Ogretmen arastirmasinin temel ozelliklerini su
sekilde tanimlamaktadir:

e Sistematik olarak toplanmis ve agik¢a tanimlanmis bir amag i¢in analiz edilen
verilere dayandirilmistir;

e Bazen dis elestirel arkadaslarin destegiyle olsa da 6gretmenler tarafindan iistlenilir;

e Genellikle isyerinde olmak iizere mesleki faaliyetlere odaklanir;

e Amaci, faydal degisime yol agmak, nihayetinde, 6grencinin ilerleyisini, basarisini
ve gelisimini iyilestirmektir, bu da tam olarak okulun kendisini gelistirmenin
amacidir (aktaran Borg, 2010 s. 393).
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Cevrimici Profesyonel Ogrenme Topluluklari ve Arastirma Katilimi

Ogrenme topluluklarma katilm goreceli olarak uzun bir siire gerektirir Ve
ogretmenlerin giinliikk yasamlarma uyumludurlar. Bu 6zellikler, 6gretmenlerin
mesleki yasamlarinda uzun vadeli degisiklikler ve gelismeler yaratabilen iyi bir

profesyonel gelisim araci olmak igin onlar1 iyi adaylar haline getirmektedir (Lock,
2006).

Wenger (2002), uygulama topluluklarini “bir konuyla ilgili bir endiseyi, bir dizi
sorunu ya da tutkuyu paylasan ve siirekli olarak etkilesime girerek bu alandaki bilgi
ve uzmanligmi derinlestiren bir grup insan” olarak tanimlamaktadir. Conrad'in
(2005 s. 2) dgrenme topluluklarinin gevrimigi bilesenine odaklanmasi, tanimlamaya

asagidaki uzantiy1 ekler:

Topluluk, ¢evrimig¢i d6grenenler icin, glivenli bir iklim, giiven ve saygi atmosferi,
entelektiiel degisim i¢in bir davet ve benzer amagclar iceren bir yolculugu paylasan

benzer diisiinen bireyler i¢in bir bulugma yeri saglayarak ev konforunu olusturur.

Toplulukta acilma ve paylasma istegi de destekleyici olmasi i¢in en Onemli
sartlardan ikisidir. Bu, kisilerarasi dinamiklerin buna izin verdigi ve iiyelerin esit
statlide oldugu, ortak calisma ortamu yani sira giiven ve saygimn oldugu bir
toplulukta miimkiindiir (Vangrieken ve ark. 2017). Wenger (1998), insan bileseni ve
topluluk kiiltiiriine kolayca miidahale edilemediginden ve bu 6zelliklerin toplumun
olgunluguyla baglantili olabileceginden (topluluklar1 tesvik etmek ve desteklemek
miimkiin olsa da), tasarlanabilir birimlerde gerceklestirilmesinin kolay olmadigim
iddia etmistir (Hur, 2007'de gosterildi). Bununla birlikte, topluluklar kendi kendini
orgiitleyen kuruluslar olsalar da bagarili bir 6grenme toplulugu tasarlarken altyap: ve

uygulama destegi kullanilabilecek fikirlerdir (Wenger ve Snyder, 2000).
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YONTEM

Coklu Vaka Calismas1 Tasarinm

Vaka caligmalari, bir konunun dogal baglaminda birden fazla kaynak araciligiyla
derinlemesine analiz edilmesi i¢in uygundur (Hancock ve Algozzine, 2006).
Flyvbjerg (2006), vaka calismalarinin konudaki ger¢cek uzman olmadaki 6nemini
vurgulayarak vaka c¢alismalarinin 6nemini vurgulamaktadir. Kurala bagli baglamsal
bilginin de gerekli oldugunu sdylemeye devam ederek, bu bilginin ancak baslangig¢
seviyesinde yardimci olabilecegini belirtmektedir. Tiim iligkileri ve deneyimin
gercek Oziinii anlamak icin, onu gercek hayattaki isleyisinde yasamak gerekir. Bu
nedenle, arastirmacilarin vaka calismalar1 yapmasi ve “gok sayida ayrint1” toplamasi
onemlidir (Flyvbjerg, 2006, s.223). Omek olay incelemesinde konu “sinirli bir
sistem i¢inde bir veya daha fazla vaka araciligiyla incelenmistir” (Creswell, 1998 s.
73). Calisma tek bir vakadan fazlasimi igerdiginde, ¢oklu vaka calismasi olarak

adlandirilir. Coklu vaka calismasinda:

“Calisilacak her durumun kendi sorunlari ve iliskileri vardir. Vakalarin anlatacaklari
hikayeler vardir ve bunlardan bazilar1 ¢oklu dava raporuna dahil edilir, ancak asil
anlagilmak istenen olay, bu vakalarda ortak olarak sergilenen fenomendir. Vakalarla
bu olayin farkli durumlarda nasil isledigini daha iyi anlagilmaya calisilir” (Stake,
1995 p.6).

Bu caligmada her 6gretmen bir vaka olarak ele alinmigtir. Vakalar, bir kisi veya
kurum olarak secildiklerinde en iyi anlasildigi seklinde belirtilmistir (Stake, 2013).
Olaylarin isleyisi bize ayrintilarini ve bilgilerini saglar ancak islevler ve olaylar bir
vaka olarak secilmez. Bu nedenle ¢alismada sinirli baglami olan her 6gretmen bir
vakayr temsil eder. Her Ogretmenin farkli bir baglami ve Ogretmen arastirma
projesine katilmak icin farkli nedenleri vardir. Onlarin farkli baglamlari, 6gretmen
aragtirmasinin farkl sekillerde gerg¢eklesmelerine sebep olacak ve bunun uygulama

tizerindeki etkisine iligkin goriisler saglayacaktir. Her vaka, calistigimiz kisiyi
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tecriibe etmemiz i¢in yasam durumlarinda bize farkli detaylar sunacaktir. Her durum
benzersizdir; bizim ¢6zmemiz gereken bir hikayedir. Her bir vakay1 ayrintili olarak
anlamamizin yani sira, vakalarin kagmilmaz olarak Kkarsilagtirilmasi, farkli
baglamlarda meydana gelebilecek olguyu anlamamiza katkida bulunacaktir. Birden
fazla vakadan daha verimli bir sekilde faydalanabilmek igin, vaka sayisinin 4'ten az
olmamasi gerektigi tavsiye edilir. Ayn1 zamanda, 10 vakadan daha fazlasinin,
onlarla verimli bir sekilde ilgilenememe nedeni ile uygun olmadiklar
onerilmektedir (Stake, 1995). Bu nedenle calismamizda vaka sayist 7 olarak

tanimlanmustir.

Stake (1995), odagin vakanin 6tesinde oldugu zaman, ¢alismanin aragsal durum
calismasi oldugunu gostermektedir. Ama¢ bu c¢oklu vaka caligmasinda fenomeni
anlamak oldugundan, tek bir vakanin kendisi bir aractir. Benzer sekilde, ¢aligmanin
amaci 0gretmen arastirmasina katilimin 6gretmenler tizerindeki etkisini ve ¢evrimigi
toplulugun ogretmenlerin  aragtirma davranisit tizerindeki etkisini cevaplamak
oldugundan, her vaka bu genel soruyu cevaplamak i¢in onemlidir. Bu nedenle

eldeki bu ¢alisma, aragsal bir vaka ¢alismasidir.

Stake (1995), bireysel vakalar1 ¢oklu vaka calismasina se¢mek i¢in bu {i¢ kriteri
izlemenizi Onerir. Kriterler sunlardir:

* “Vaka fenomen ile alakali m1?

* Vakalar baglamlar arasinda gesitlilik sagliyor mu?

* Vakalar karmasiklik ve baglamlar hakkinda bilgi edinmek i¢in iyi firsatlar sunuyor
mu “(Stake, 1995 s5.23)?

Vakalarin Secimi

Bu calismada, Tiirkiye'nin farkli bolgelerinden toplam 7 Ingilizce &gretmenti,
kartopu orneklemesi kullanilarak katilimci olarak secilmistir. Arastirilan konu
Ogretmen arastirma deneyiminin dgretmenler tarafindan kesfedilmesi oldugundan,
ogretmenler fenomenle olan ilgileri nedeniyle secilmistir. Stake (2010) bunu soyle

aciklar
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“Genelde islerin nasil yiiriidiigli makro yorumudur. Belirli bir durumda nasil
calistig1 mikro yorumlamadir. Her ikisi de nitel arastirma yonetimini kullanir, ancak

¢ogu zaman nitel aragtirma mikro yorumlamaya neden olur” (s. 39).

Bu baglamda, odak noktasi, bir ¢evrimigi topluluktaki arastirma iliskilerini anlamak
icin bireysel Ogretmenlere odaklanmaktir. Ek olarak, vakalar arasindaki ortak
temalar ve genelden sapan olaylar, ¢evrimigi PLC katiliminin 6gretmen arastirmasi
tizerindeki etkisi ve O6gretmen aragtirmasinin bir profesyonel gelisim araci olarak

ogretmenler iizerindeki etkisine dair genel anlayisimiza katkida bulunacaktir.

Vaka 1 Mine

Mine Erzurum'da bir devlet lisesinde calisiyor ve 20 yildir Ingilizce 6gretmektedir.
18 yildir Erzurum'da 6gretmenlik yapiyor. Erzurum Atatiirk Universitesi'nden
mezun oldu. Doktora derecesi veya yiiksek lisansi yok. Mine bir &gretmenin
ogrettigi konuya bakilmaksizin, 6gretmenin toplum kurallarin1 68retmesi, kisinin
milletine ve iilkesine sevgi duymasi gerektigini 6gretmesi gerektigine inanmaktadir.
Ona gore 6gretmenler, 6grencilerin kendinden farkli olanlari anlamalarinda, onlara
tolerans gostermelerinde ve saygi duymalarinda, dgrencilere rehberlik etmeli ve
yardimc1 olmalidir. Ogrenciler ayrimciliga karst olmalidir ve bunu saglamak
Ogretmenin gorevidir. Ona gore bir 6gretmenin gorevi ¢evremizdeki diinyay: ve akil
yiirlitmemize karsi olan seyleri nasil sorgulayacagimizi 6gretmektir. Bir 6gretmen
ogrencileri igin kapilari agar ve onlara nasil ¢alisilacagini ve arastirilacagini 6gretir.

Ogretmen onlar1 daha iyi olmak i¢in motive eder.

Vaka 2 Aysel

Aysel, Tiirkiye'nin Dogu bélgesindeki kirsal bir bolgede dgretmendir. Ilk olarak
Ingilizce Ogretmeni olarak ise basladigindan beri 3 yildir burada &gretmenlik

yapmaktadir. Ondan 6nce 1 yil 6zel bir kurumda ¢alismistir. Yiiksek lisans ya da
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doktora derecesine sahip degildir. Ogretmenlerin gorevleri hakkinda ise
ogretmenlerin sadece Ogrenciler i¢in degil aileleri i¢cin de rol modelleri olmasi
gerektigine inanmaktadir. Ogretmenlerin iginde calistigi toplumda saygi

duyuldugunu ve arandigini belirtmektedir.

Vaka 3 Arzu

Arzu dgretmenlikte 17 yillik bir deneyime sahiptir. Halen merkez Tirkiye'de 12.
siniflara Ingilizce ogretmektedir. Calismamizdaki cevrimici toplulugun aktif bir
katilimeisidir ve 6gretmen arastirmasi hakkinda oldukea isteklidir. Yiiksek lisans ve
doktora derecesine sahip degildir. Calismaya katildig1 sirada 6grettigi konu “Gegmis
olaylar hakkinda konusma ve geg¢mis olaylar1 anlatma” idi. Mesleginde ve ana
dalinda bir fark yaratabilmesi i¢in daha az 6grenciye ve daha esnek bir miifredata
sahip olmasi1 gerektigine inanmaktadir. En biiylik endiselerinden birini de su

sOzleriyle agiklanmigtir:

“Her zaman bélgemdeki yeni ve farkli 6gretim yontem ve
tekniklerini yakalamak istiyorum. Bunun disinda, ¢ogu
zaman ogrencilerimin  konugsma becerilerini  gelistirme
konusunda ¢aresiz hissediyorum” (Arzu, cevrimigi topluluk
verileri).

Vaka 4 Sevde

Sevde, orta Tirkiye’de bir 6gretmendir. Bir kdy okulunda ¢alismaktadir. Egitim
anlayis, Ogretmenlerin rehber olmasi goriisii etrafinda sekillenir ve ona gore
ogrencilerin egitimlerinde daha fazla sorumluluk almalar1 gerekir. Ogrenciler,
Ogretmenin tanittig1 veya ogrenmeleri i¢in onlara rehberlik ettigi icerigi kesfetmeli
ve bunu kendileri bulmalidir. Sevde bu calismada yer almak istedi ¢iinkii Ingilizce
ogretmede daha iyi olmak istemektedir. Ayrica, dgrencilerine Ingilizceyi daha ¢ok
sevdirmeyi hedeflemektedir. Bu arastirma faaliyetini hem kendisini hem de

ogrencilerini motive etmek igin bir firsat olarak gérmektedir. Yiiksek lisansa ya da
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doktora derecesine sahip degildir. Sevde Ogretimindeki asil problemini soyle

acgiklamaktadir:

“Benim igin asil sorun, bazi égrencilerin motive olmasina
ragmen, bazi siniflarin da motive olmamasi. Tiim suiflarda
eglenceli bir sekilde ogretmeye c¢alisyyorum ama bazi
ogrenciler Ingilizce 6grenmek istemiyor. Bunun ana nedeni
(sebebi) sinavlar biliyorum ama onlar da sistemimizin bir
gercegi. Peki ne yapmaliyim? Liitfen yardim edin” (Sevde,
cevrimici topluluk verileri).

Vaka 5 Fatma

Fatma 27 yasinda ve 5 yildir 6gretmenlik yapiyor. Yarim aydir su anki okulunda
gorev yapmakta. Yiiksek lisans ya da doktora derecesi bulunmamaktadir.
Ogrencilerin kendi 6grenmeleri i¢in sorumluluk almalar1 gerektigine inaniyor, ancak
en basta davranigsal problemlerle ugragmasi gerektigini diisiinmekte. Ayrica, basari
icin 6n kosul olarak gordiigii Ingilizceyi sevmelerini saglamaya calismaktadir.
Ogrencilerinin 6grenmelerinde nasil daha fazla sorumluluk almalarmi saglamaya

calistigina dair bir 6rnegi bir alint1 ile sdyle vermistir:

Derste bir bilinmeyen kelime gérdiikilerinde, Tiirkce ’sini
derhal séylememeyi tercih ediyorum. Sebebi arastirmaya
yonlendirmek ve arastirmayi tesvik etmek icin oOgrencinin
once kelimeyi sozliikte arastirmalarmmi ya da interneti ve
gorselleri kullanmalarimi istiyorum.  Hazwr bilgi vermek
istemiyorum. Ayrica bu davranisimin nedenlerini de onlarla
paylasiyorum. Bunun benim amacim oldugunu ve soruyu
cevaplayamayacagim belirtiyorum. Alistilar ve bu yontem
ise yartyor. Etkilerin kalici olmasin istiyorum. Yonlendirmek
icin rehberlik etmek istiyorum. Bu benim amacim. (Fatma, 1.
gortisme verileri)

Vaka 6 Maide

Maide 33 yasinda ve 4 yildir 6gretmenlik yapmaktadir. Su anki okulunda 2 yildir

Ogretmenlik yapiyor. Maide yiiksek lisans veya doktora derecesine sahip degil.
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Maide’nin c¢alistigt okulda, okul ve smniflar kalabaliktir ve Maide’nin ders
yogunlugu fazladir. Bazen araliksiz 7 saat ders yaptigim belirtmektedir. Isini
oncelikle bir akademik egitimciden ¢ok bir yasam becerileri egitimcisi olarak
tamimlar. Ogrencileri egitmenin, 6gretmen konuya hakim ve ogretmeye istekli
oldugu stirece basarildigina inanmaktadir. Ancak, ona gore her seyden once iilke ve
topluma yararli olan iyi ahlakli bireyler yetistirmek 6nemlidir. Ahlaki olarak
gelismis Ogrencilerin, akademik konularda da kolayca ustalasabileceklerine

inanmaktadir. Kendisi bunu soyle ifade eder:

Ben asil eksik noktamin bu olduguna inaniyyorum. Saygi
konusunda  hi¢bir  fikvi  olmayan  6grencilerin, genel
gerceklerde ve akademik alanlarda basarili olabilecegine
inanmiyorum (Maide, 1. gériisme).

Vaka 7 Yeliz

Yeliz, 7 yildir 6gretmenlik yapan 29 yasinda bir 6gretmendir. Su anki okulunda 3,5
yildir 6gretmenlik yapiyor. Yiiksek lisans ya da doktora derecesine sahip degildir.
Kendisini hosgoriilii bir Ogretmen olarak tanimlar. Ingilizcenin, sevilmeden
ogrenilemeyecek bir konu olduguna inanmiyor. Dolayisiyla, yiiksek derecede sabirli
ve hosgoriilii olmaya ¢alistigin1 belirtti. Ogrencilerinin yasayarak Ogrenmelerini
istiyor ve igerikten 6nce dgrenmenin yollarin1 égretmeyi hedefliyor. Ogrencilerini,
yasam boyu O0grenmeleri i¢in egitmeyi amaglar. Ayrica dgretmenlerin ogrenciler
icin 6nemli Ornekler olusturduklarina inaniyor. Ogrencilerin  dgretmenleri
kiyafetlerden davraniglara kadar rol modeli olarak aldiklarin1 gézlemlemektedir. Bu
nedenle, ona gore bir 6gretmenin ahlaki degerleri ve adaleti ile 6rnek davranig
sergilemesi gerekir. Daha sonra egitim kisminin geldigini belirtiyor. Ayrica, bir
Ingilizce 6gretmenin 6grencilere agik fikirli olmay1 ve diger kiiltiirlere agik olmayi
Ogretmesi gerektigini ve diinya goriislerini de buna gore sekillendirmelerini
Ogretmesi  gerektigini  ekliyor. Yeliz’in Ogretmen arastirmasinin  konusu
motivasyondur. Ogrencilerinin motivasyon seviyelerini ve motivasyon eksikliginin

olas1 sebeplerini gérmek istemektedir.
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Profesyonel Cevrimig¢i Toplulugun Diger Katilimcilar

Caligma verilerinin toplandig1 kisiler arasinda topluluga katilan ancak arastirmayi
tamamlamadan arastirma siirecini birakan 6gretmenler de vardir. Bu dgretmenler
hakkinda bilgi edinmek, onlarin durumlarn ve katilimlari, &gretmenlerin
yasamlarindaki Ogretmen arastirmasinin gercek dogasinin anlagilmasi ag¢isindan
onemlidir Ek olarak, calismayr birakma nedenleri ve ¢evrimigi toplulugun
kullanimiyla ilgili deneyimleri de eldeki olguya biraz daha 1s1k tutabilir. Bu nedenle,
calismay1 birakan 6gretmenler de veri kaynagi olarak kullanilmistir. Bu tanima uyan

katilimcilar arasinda Tarik, Esen, Hatice Armagan ve Hakan yer almaktadir

Tarik

Tarik 6gretmenlikte 5 yillik bir deneyime sahiptir. Lisede 9-10-11 ve 12. smiflarda
gdrev yapmaktadir. Ogretmenlik arastirmasi yapmay: kendini profesyonel anlamda

gelistirmek istediginden istemektedir.

Esen

Esen 43 yasinda ve 20 yillik bir 6gretmendir. Su anda calistigi okulda 8 senedir
ogretmenlik  yapmaktadir. Ogretim felsefesini  6grenci merkezli  olarak
tanimlamaktadir. Klasik yontemlerden uzak, siirdiiriilebilir yontemler kullanarak

ogrencilerde fark yaratmay1 hedeflemektedir.

Esen’in siniftaki problemi su sekildedir: “Dil simifi 6grencilerinin  dilbilgisi
konusunda gergekten iyi olmalarina, okudugunu anlama, yazma vb. konularda iyi
olmalarma ragmen konusmada yeterince iyi degiller” (Esen, g¢evrimici topluluk
verileri).

Hatice

Hatice 2000'den beri 6gretmendir. Yiiksek Lisans veya doktora derecesine sahip

degildir. Glinliik 6gretim ¢alismalar1 sunlari igeriyor:
267



“Ingilizcenin temel yapilari, bazi gramer kurallari, giinliik konusmalar, kolay
hayatta ihtiya¢ duyduklar1 sozciikleri (6gretme), climleler ve kisa paragraflar yazma
veya diyaloglar okuma. Biraz sarki veya hikdye dinleme. (Hatice, topluluga giris

verileri)

Armagan

Armagan arastirma sorusunu Edmodo grubuna soyle yazdi:

“Ortaokul 6grencileri hedef dili kullanmak istemiyor. Genelde Tiirk¢e konusmaya

calisiyorlar. Konusma becerilerini nasil gelistirebiliriz?”

Hakan

Hakan 12 yillik bir 6gretmendir. Su anki okulunda 5 yildir 6gretmenlik yapiyor.
Derslerini etkilesimli dersler olarak tanimlamaktadir ve 6grencilerinden derslerinde
konugmalarini ister. Agir gramer temelli dersleri desteklememektedir. Bununla
birlikte, liselerde dil boliimii siniflarinda, sistem biraz farkliliklar gosterir. Burada
simavlar1 ¢ézme ve Ogrencileri iiniversite sinavina hazirlama iizerine odaklanilir.
Ona gore, Ingilizce dgretmeninin gorevi, dgrencilerin Ingilizce dilini kullanabilecegi

alternatif yerler olmadigindan 6grencilerin konusabilecegi bir ortam saglamaktir.

Arastirma ortami

Ana arastirma ortami, 6gretmenlerin ve arastirmacilarin iiye olduklari ¢evrimigi bir
topluluktur. Topluluk Edmodo ’da yer almaktadir. Edmodo, 6gretmenlerin ve
ogrencilerin bir araya geldigi bir Ogrenme yoOnetim sistemi olan sosyal bir
platformdur. Giivenli bir sekilde iletisim kurmak, materyal paylasmak, 6dev vermek
ve 0dev yapmayr miimkiin kilar. Egitimcilerin 6dev, sinav ve anket olusturmalarini
ve bu faaliyetlere son tarih koymalarmi saglayan yonetim araglar1 vardir. Ogretmen

odevleri ogrencilerle etkilesimli olarak degerlendirebilir ve Ogrencilere odevleri
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bildirebilir. Ogretmenler 6grencilere geri bildirim verebilir ve dgrenciler 6gretmen
notlarina cevap yazabilirler. Ogrenciler bu web sitesi araciligiyla akranlarina ve
Ogretmenine mesaj gonderebilirler. Ayrica paylasilan igerigi, genel notlar1 veya web

sitesinde yayinlanan sorular birlikte gorebilirler.

Veri Toplama Araglar

Creswell (1998) ve Yin (2003), vaka incelemelerinde veri toplamanin genis ve
zengin olmasi gerektigini, bu nedenle farkli ve ¢oklu bilgi kaynaklari kullanmanin
Oonemini vurgulamaktadir. Bu c¢alismada, kullanilan veri toplama araglari, her bir
katilimciyla ilk ve son olmak iizere iki kez yapilan miilakatlari, arastirma
katilimcilarinin tuttugu arastirma giinltiklerini, katilimcilarin arastirma planlarini,
katilimcilarin yazili arastirma raporlarini ve arastirmaci alan notlarmi (internet
sitesindeki etkilesimlere dayanarak) icermektedir. Yin (2018) tarafindan vurgulanan
dokiimantasyon ve kayit tutmanin Onemi, arastirmaci alan notlarinda kendini
gostermektedir. Bu tiir bir dokiimantasyon, calismalarin tekrar edilebilmesini

miimkiin kildig1 i¢in de 6nemlidir.

Veri Analizi

Glaser ve Strauss’un (1967) siirekli karsilastirmaya dair agiklamalar1 bize birkag
adimda kodlamanin daha ince detaylarmi gostermektedir. Bu ¢alismada bu metot
kullanilmistir. “Her kategoriye uygulanabilir olaylarin karsilastirilmasi” olan ilk
adimda (s. 105) aragtirmaci olaylarin gerceklestigi gruplar (vakalar) arasinda bir
karsilastirma yapar. Ornegin, arastirmaci bir kategori i¢in bir olay1 kodlarken, ayn1
kategori i¢in kodlanmis Onceki olaylar ile karsilagtirma yapilmast gerekir.
Agiklamalara paralel olarak, arastirmact Once goriisme verilerini  Word
dokiimanlarma aktarmistir. Uyumsuzluk olup olmadigim1 veya birbirlerini
destekleyip desteklemediklerini gérmek ic¢in ayni kisiden gelen farkli veri
kaynaklarmi karsilastirirken, ¢alismanin  transkripsiyonunu, yansimasini ve

katilimcilarin aragtirma raporlarin1 birkag kez okumustur. Her katilime1 ig¢in
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yansitma giinliikleri ve arastirma raporu bir Word belgesinde birlestirildi. Bunlar1
takiben s6z konusu kelime formatindaki veri kaynaklar1t MAXQDA yazilim

programina aktarilmig ve burada analiz edilmistir.

BULGULAR

Bu boliim, o6gretmenlerin aragtirma yapilmasini desteklemek amagli kurulmus
uygulamal1 bir ¢evrimigi topluluga katilimin 6gretmenlerin kendilerini arastirmact
olarak gormeleri ve Ogretmen aragtirmasinin profesyonel bir ara¢ olarak
gerekliligini iizerindeki goriislerine etkisini gdsteren bulgulari tasvir etmektedir.
Ayrica bu cevrimici toplulugun 6gretmenlerin gelecekte arastirma yapmaya devam
etmek konusundaki isteklilikleri lizerine etkileri de gbz Oniine serilmistir. Sonuglar,
farkli veri kiimelerinden elde edilmis ortak temalar olarak diizenlenmistir.
Ogretmenlerin  yansitmalar1 dgretmenlerin son arastirma raporuna eklenmistir.
Ogretmenlerin son arastirma raporu ‘“katilimci arastirmasmin  adi”  olarak
etiketlenmistir. Birinci yazan Word dosyast, ilk goriismeyi ifade ederken, ikincisi
son goriismeyi ifade eder. Baslangigta, her vaka temalarin bu vakadaki 6nemini
gosterecek sekilde listelendi. Bunu takiben, karsilastirmali vaka analizinden elde

edilen sonuglar arastirma sorularina cevap verecek temalar halinde sunulmustur.

Coklu Vaka Sonuclari

Arastirma  Sorusu: Ogretmen arastirmasina katihmin meslek icin Ingilizce

ogretmenlerinin kendilerini aragtirmaci olarak gormeleri tizerindeki etkisi nedir?
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Tema 1. Arastirmaci Kimligi

Bu calismadaki Ogretmenler arastirmanin asil uygulayicilart oldular. Cevrimigi
uygulama toplulugundaki rollerinin bir parcasit olarak planlama siirecinde yer
aldilar; arastirmayi yaptilar ve sonuglar1 yorumladilar. Bu da onlar1 arastirmanin
mesru katilimcilart yapti (Megowan-Romanowicz, 2010). Bu deneyim, Ogretmen
aragtirmacilarinin  kendi haklarindaki goriislerini etkiledi. Bu konuyla ilgili

asagidaki temalar belirlenmistir.

Tablo 1

Arastirmaci Kimligi

Arastirmaci Kimligi f
Arastirmanin yeri 32
Ozgiiven 9
TR sonrasi arastirma yetkinlikleri 19
Gelecekteki calismalar i¢in olumlu diisiinceler 10
Gelecekteki calismalar i¢in ¢ekinceli olumlu 3
diistinceler

TR'nin goniilli dogasi )
TR ek gorev zorunlulugu 5
Arastirma becerilerinin eksikligi 6
GENEL TOPLAM 89
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Tema 2 TR Mesleki Yararlari

Bazi Ogretmenler acgik olarak ya da yansitma yorumlart yoluyla Ogretmen

aragtirmasinin yararlt oldugunu ifade etmislerdir. Faydalari farkli yonleriyle

belirlemislerdir.

Tablo 2, bu temanin sikligini ve alt kodlarin1 géstermektedir.

Tablo 2

TR Mesleki Yararlar

TR Mesleki Yararlari f

Gelismeleri takip etme
Geri bildirim

Karar i¢in zemin

Is memnuniyeti

Diger ¢ozlimlere bakma

Sorunlarin ve olasi ¢oziimlerin farkinda olma

N N R O W R D

Uygulama ve teori arasindaki koprii

Aragtirma yaptiktan sonra 6gretmen 34
farkindaliklar
GENEL TOPLAM 58

Tema 4 TR ile ilgili Endiseler

Ogretmen arastirmasi siirecinde bazi endiseler, 6neriler ve sorular ortaya ¢ikmustir.
Bunlar TR ile ilgili endigeler temasi altinda derlenmis ve bize siiregle ilgili ¢esitli

bilgiler vermistir. Bu temanin alt kodlar1 Tablo 3'te verilmistir.
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Tablo 3

TR ile ligili Endiseler
TR ile ilgili Endiseler f
Uygulama siirecindeki sorunlar 20
Aragtirmanin degistiremeyecegi seyler 2
GENEL TOPLAM 22

Arastirma Sorusu: Ogretmen arastirmalarma katitlmm Meslek i¢i Ingilizce

Ogretmenlerinin egitim rollerini ve baglamini anlamadaki etkisi nedir?

Tema 5 Rollerin anlasilmasi

Calismanin  bir baska sorusu ise: “Ogretmen arastirmasmna katilimmn, EFL
ogretmenlerinin egitim rollerini ve baglamlarini anlamalar1 tizerine etkisi nedir?”
idi. Bunu gorebilmek ig¢in, ¢alismanin basinda Ogretmenlerin rollerini nasil
anladiklarina dair sorular soruldu. Bu konuda meydana gelen farkliliklar,
Ogretmenlerin yansitmalarinda son goriismelerde tespit edilmeye calisilmistir. Bu

soruyu aydinlatabilecek kodlar, rollerin anlagilmasi temasi altinda derlendi.

Ogretmenlerin katildig1 arastirma basindan sonuna kadar ii¢ ay siirmiis, nispeten
kisa stireli bir ¢alismadir. Bu zamanin biiyiik bir kismi, kavramlarin, veri toplama
yollariin ya da analizin teknik ydnlerinin egitimi i¢in harcanmistir. Ogretmenler,
aragtirma yetkinlikleri ve derslerine yonelik farkindaliklarinin artmasi, derslerin
ogrenciler tarafindan nasil algilandigi hakkinda farkindaliklarinin  artmasi
konularinda ve ders ve dgrencilerin yasamlarindaki problemleri fark etme agisindan
gelisti. Bunlarin bir sonucu olarak, baz1 6gretmenler 6gretim rolleri hakkindaki ilk
anlayislari giiglendirdi. Bazilari yeni anlayislar kazandi. Ogretmenler simifa

yaklasmanin yeni yollarin1 6grendi ve siiflar1 hakkinda ve 6grencilerin iliskileri,
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konusunda yeni bilgiler kesfetti (Lattuca, 2002). Arastirma yonetmede bu ise yeni
baslayanlar olarak bir rol kazandilar. Siirecin sonunda, arastirma becerilerini
gelistirmis oldular. Bu deneyim, kendi rollerini yeni bir 151k altinda gérmelerine
yardimci oldu. Buna ek olarak, arastirma yaptiktan sonra smiflan ile ilgili fark
ettikleri seyler ile beraber 6gretmen olarak rollerini bazi alanlarda da genislettiler.
Bu yonler 6grencinin giinliik yasantisina daha fazla dahil olma gerekliligi, aileleri ve
diger kosullar hakkinda daha fazla bilgi sahibi olma gerekliligi, daha esnek olma
gerekliligi, Ingilizceyi giinliik hayata entegre etme gerekliligi, ©grencilerin
Ingilizcenin kariyer agisindan faydalarindan daha fazla haberdar olmalarini
saglamak icin rehberlik edilmesi gerekliligidir. Son olarak dgretmenler, 68renci geri
bildirimlerinin degerini takdir etmis ve ilk elden doniitleri alarak Ggrencilerin ders

yiirtitmeleri konusundaki goriislerini gormiistiir.

Tema 6 PL.C'nin Favdalari

Calismamiz ayn1 zamanda cevrimici bir Mesleki Ogrenme toplulugunun (PLC)
dgretmen arastirmasinin uygulanmasi iizerindeki etkisi ve bu toplulugun Ingilizce
ogretmenlerinin 6gretmen aragtirmasina (TR) devam etme isteklerindeki yerine 1s1k
tutmay1 amacladi. Bu soruya cevap vermek icin, ilgili kodlar “PLC'nin faydalar1”,
“PLC'nin dezavantajlar1” ve “firsatlar” temalar1 altinda gruplandirilmistir. Firsatlar,
Ogretmenlerin Ogretmen aragtirmasina devam etmek istediklerinde sahip olmak
istedikleri firsat ve kosullar1 ifade eder. Ogretmenin belirttigi yon ve destek

gerekliligi ¢cevrimici veya baska bir topluluk tarafindan saglanabilir.
Cevrimigi toplulugun etkileri 6gretmenlere soruldu ve olumlu yorumlar ve cevaplar

PLC'nin yararlar1 temasi altinda derlendi. Bu temanin alt kodlar1 Tablo 4'de

verilmigstir. Tablo 5’te ise PLC’nin dezavantaj ve eksiklikleri yer almaktadir.
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Tablo 4

PLC’nin Faydalar

PLC'nin Faydalan

Gelecek icin
Danisman Destegi
Edmodo Bilinci
Uzun vadeli
Pratik

Topluluk duygusu
Bir rota
Kaynaklar

Ozel mesajlar
Yorumlara bakma
GENEL TOPLAM

D Pk W OO O

N

13
54

Tablo 5

Dezavantajlar / PLC Eksiklikleri

Dezavantajlar / PLC Eksiklikleri

Kisa zaman

TR'de Tecriibe

Yiiz yuze

Yeni sistem

Teknik problemler

Canli Toplant1 Eksikligi
Boliinme yok / kiiciik gruplar yok

Zaman eksikligi

N A B P NDO O
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Tablo 5 (devami)

Dezavantajlar / PLC Eksiklikleri

Dezavantajlar / PLC Eksiklikleri f
Paylagma korkusu 5)
GENEL TOPLAM 34

Tema 8 Olanaklar

Bu tema, d6gretmenlerin gelecekteki ¢alismalart i¢in gerekli olan kosullart 6zetledi.
Ogretmenlerden bazilar1 bir destek toplulugunun gerekliliginin altim cizdi ve bu
durum gelecekteki arastirma ¢abalarinda bir toplulugun 6nemini gosterdi. Bunun
disinda O6gretmenler fazladan zaman istediler ve aragtirmalarin yayginlasabilmesi

icin MEB destegi istediler. Bu tema Tablo 6'da gosterilmektedir.

Tablo 6

Olanaklar

Firsatlar f

Kiymet takdiri

Danisman

Kaynaklar

Zaman

Diger uzmanlarin is birligi
Ortak

MEB destegi

GENEL TOPLAM 19

wWw Wk kN O
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TARTISMA

Bu boéliimde, bulgular bu alandaki onceki ¢alismalara atifta bulunularak
tartisilacaktir. Bu ¢alismanin 6n plana ¢ikardigi yeni goriisler, bu calisma ile diger
calismalarin sonuglarinin farkliliklar1 sentezlenecek ve Ogretmenlerin hizmet igi
egitiminde mesleki gelisim faaliyeti olarak Ogretmen arastirmasi ile ilgili bazi

cikarimlar yapilacaktir.

Ogretmen Arastirmasim Kolaylastiracak Cevrimici Egitim i¢cin Bir Kilavuz
Tartismanin bu boliimiinde, ¢alismanin bulgularina dayanarak bir kilavuz
onerilecektir. Bu kilavuz, 6gretmenler i¢in benzer ¢evrimi¢i arastirma egitimleri i¢in
kullanilabilir. Kilavuz, 6gretmen arastirmast igin ¢evrimigi toplulugun farkli
bilesenlerinin iligkilerine dayanmaktadir. Bilesenler (a) 6zne, (b) amagclar, (¢) araclar
(eserler) (d) topluluk, (e) kurallar, (f) roller ve (g) sonugtur (Mwalongo, 2016).
Bunlar Tablo 7 de gosterilmektedir.

Tablo 7

PLC nin Bilesenleri
ARAC ROL KURAL AMAC OZNE TOPLULUK SONUC
Bir Bilgi Bilgi Bilgi Arastirmac1  Yiiz-Yiize Ogretmen
0grenme arayan arayan arama Bilesen aragtirmaci
yonetim olarak kendine
sistemi giiven
Ozel Kisileraras1 = Ag Destek Aragtirma Toplulukta Ogretmen
mesajlasma  Iletisimci gorgii arama Danigmani ~ Boliinme Aragtirmasi
sistemi kurallart projeleri
Ortak Kendini Rehber Uzun siireli Arastirma
mesajlasma  Yansitict olarak yeterlilikleri
sistemi takip etme
Cevrimigi fcerik Bilgi Birden fazla Arastirma igin
canli tireticisi arama dongii Gelecek Planlart
toplanti
araclari
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Tablo 7 (devami)

PLC nin Bilesenleri
ARAC ROL
Kisisel Igerik
yazili diizenleyici.
olmayan
soru-cevap
araglari
Paylagilan Arastirma
kiitiiphane = Danigmant
Teknik
Destek Uzaktan

Izleyen
Gorev
Yoneticisi  Yatay rol
dagilimi
Yorun
Boliimii
ICERIK

> Kilavuz Ilke 1: Bu galismanim bulgularina dayanarak, dgretmenlerin hizmet
ici 6gretmen arastirmasi pratigini gelistirmeye yonelik olusturulan ¢evrimigi
bir toplulugun, 6gretmen arastirma egitimi basarisi igin gerekli araglara sahip
olmasi1 gerekir. Gorevleri atama ve takip etme, son tarihleri takip etme gibi
yonetim araglarinin varligi, Ogretmenleri zaten yugun olan giinliik ders
programlarinda arastirma icin verilen gorevleri yapmalarini saglamak i¢in
cok Onemlidir. Ayrica, topluluk duygusunun olusturulmasi, fikirlerin
miizakere edilmesi ve birbirlerinden 6grenmek i¢in ortak mesajlasma ve
ortak yorum araglar1 gerekir. Bununla birlikte, 6zel bir mesajlasma sistemi,
ogretmen arastirmasi topluluklariin temelinde gereklidir, ¢iinkii 6gretmen

arastirmasi, 6gretmenlerin baskalariyla paylasmak istemedigi konular1 veya
$ , 08 $ yla payla§ g y

KURAL

AMAC
Yansitma

Yorumlart
Okuma

Bireysel
doniit
alma
Bilgi
iletme

Gorevleri
yapma,
Isbirlikgi
aktiviteleri
yapma

GOREVLER
(minimum ve maksimum ¢iktilar)

OZNE
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TOPLULUK
Destekleyici

SONUC
Aragtirmanin
yararlar1 ve
zorluklarmi
takdir etme

Ogretmenlerin
Ogretimleri
hakkindaki
goriislerinde
degisimler

Arastirmanin
stirdiiriilebilirligi

PROJE

MOTIVASYON KAYNAKLARI



yetersiz olarak elestirilme korkusunu ag¢iga ¢ikaran bazi baska durumlari

ortaya cikarabilir.

> Kilavuz ilke 2: Topluluktaki roller hiyerarsik bir yapiy1 temsil etmemelidir.
Aragtirmact (danmisman) arastirma konusunda daha bilgili oldugundan
Ogretmenler arastirmacinin  karar verici oldugunu diistinmemelidir.
Ogretmen arastirmasinda dgretmenlerin dzgiivenli olmasi dgretmenlerin bu
aktivitede sadece bir 6greniciden ziyade, birer ortak karar verici olduklarini
hissetmelerine baglidir. Toplulukta farkli kisiler farkli roller iistlenir.
Kisileraras1 iletisimcinin rolii, toplumdaki olumlu iliskiler i¢in Oonemlidir.
Uzaktan izleyenler, icerik olusturma veya yorum yapmaya aktif olarak
katilmasalar bile topluluktan yararlanabilirler. Uzaktan izleyenler gelecekte
tam katilimcilara doniisecek cevresel katilimcilar olabilirler ve toplulugu
daha genis bir kitleye duyurmada rol oynayabilirler. Bu kisiler ayrica
arastirma faaliyetlerinde topluluktan faydalanmaktadir. Arastirma ile dnceki
karsilagmalar ~ gelecekteki ~ c¢alismalar  i¢in  Onemlidir. ~ Topluluk
organizatOriiniin, kisileraras: iletisimde daha etkili olmalari icin rollere
miidahale etmek i¢in atmasi gereken bazi adimlar olsa da bu konuda
miidahale oldukca sinirlidir ve topluluktaki insanlara baglidir. Bu nedenle,
alternatif etkilesim yontemlerine sahip olmak gibi diger 6nlemler alinmali ve
topluluk organizatorii uzaktan izleyenlerin gelisimlerini takip etmeye devam
etmelidir. Ek olarak, bir arastirma danigsmaninin sahip olmasi gereken bazi
ozellikler vardir. Bunlar pedagojik destek vermek, duygusal destek vermek

ve kisilerin topluluga kiiltiirel uyumunu saglamaktir.

> Kilavuz Ilke 3: Cevrimigi bir topluluk, pratikligi ve etkililigi ile cografi
olarak farkli yerlere dagilmis katilmcilara Ogretmen arastirmasi
gerceklestirmek amaci ile hizmet edebilir. Ancak, bu ¢alismanin sonucuna
gore, eger imkanlar dahilinde ise belli araliklarla toplulugun diizenli yiiz
yiize goriismeler yapmasi Onerilir. Karmagik fikirlerin gelisimi, topluluk

duygusu ve is birligi, cevrimigi toplulugun yiiz yiize bileseni ile
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giiclendirilebilir. Arastirmada yer alan 6gretmenler, yiiz ylize goriisme ve
etkilesimlerin arastirma yiiriitme siirecinin basaris1 ve devamliligl igin

gerekliligi ve 6nemini dile getirmiglerdir.

> Kilavuz ilke 4: Ogretmenlerin Ogretmen arastirmasi yapmak ve bu
arastirmanin temellerini 6grenmeye tam olarak uyum saglamalar1 igin bir
uyum donemi vardir. Ek olarak, ¢evrimigi topluluk dinamiklerini ¢6zmek
icin zamana ihtiya¢ vardir. Bu nedenle, bu tiir hizmet i¢i mesleki egitim
faaliyetleri uzun vadeli olmali ve eger uygunsa ardisik dongiilere sahip
olmalidir. Arastirma silirecini tamamlayan Ogretmenler yeni edindikleri
anlayiglart yansitmis ve arastirmayi tekrar yapsalar farkli sekilde olmasini
isteyebilecekleri yonlere dikkat c¢ekmislerdir. Yeni arastirma dongiileri,
goriislerini yeni aragtirmalara uygulamalarina yardimci olacak ve zamanla,

toplumdaki rolleri tam katilimciya dontisecektir.

> Kilavuz flke 5: Topluluktaki béliinme, arastirmacilara faydali sonuglar
saglayabilir. Benzer sartlara ve benzer arastirma problemlerine sahip
ogretmenler, odaklarin1 daraltmak ve birbirlerinin arastirmalarina katkida
bulunmak i¢in daha kiigiik 6zel ilgi gruplar1 olusturabilir. Arastirmadaki
ogretmenler bu ihtiyaci arastirmalarini yiirlitmeleri ve siirdiirmeleri icin

onemli bir faktor olarak dile getirmislerdir.

> Kilavuz Ilke 6: Ogretmenlerin sorunlarini agip paylasmalarinda elestirilme
korkusu olabilecegi goriilmiistiir. Bu nedenle, topluluk i¢inde destekleyici
bir sistem kurulmalidir, ¢evrimici toplulukta daha fazla deneyime sahip bazi

katilimcilar etkilesim ve paylasimin katalizorii olarak hareket edebilir.

Ogretmen arastirmasi yapilmasim kolaylastirmak igin olusturulan bir cevrimigi
profesyonel 6grenme toplulugu iginde, belirtilen benzer katilimei profillerine sahip
katilimcilar olan ve ana hatlartyla belirtilen ilkeleri izleyen bir egitimde, katilimci

ogretmenlerde arastirma yapmada 0zgliven artisi, aragtirma yeterliliklerinin artmasi,
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gelecekteki aragtirma c¢alismalarina yonelik olumlu bakis acis1 kazanma, olasi
sonuglar olarak beklenebilir. Ayrica 6gretmenlerin arastirmanin yararlarini ve
zorluklarmi takdir etmeleri gerceklesmistir. Aragtirma bulgularina ve arastirma
stirecinde edinilen bilgi ve deneyimlere dayanarak ogretmenlerin ogretimleri ile
ilgili fikirlerinde bazi degisiklikler oldugu goriilmiistir. Ogretmen arastirma
projeleri PLC'deki arastirma deneyiminin sonuglaridir. Son olarak, PLC ve
danigsman bileseni, EFL o6gretmenleri arasinda aragtirmanin siirdiiriilebilirliginde

Onemli bir unsurdur.

SONUC

Giiniimiiz mevcut egitim anlayisi ve birkag on yil boyunca 6gretmen bilisi ile ilgili
ogrendiklerimiz, yetigkinlerin nasil 6grendigi ve Ogrenmenin dogasi hakkindaki
bilgilerimiz 6gretmenlerin hizmet i¢i egitim uygulamalarini sorgulamamiza neden
oldu. Ogretmenlerin meslekte birer karar verici olarak rol almasinin iizerindeki artan
vurgu ve entelektiiel olmanin Oneminin anlasilmast ile &gretmen arastirmasi
dgretmenlerin mesleki gelisiminde vazgegilmez bir aractir. Ogretim hayat boyu
stiren bir siiregtir ve Ogretimin karmasikligt ve Ongoriilemezligi ile 6gretmeni
meslege girmeden 6nce miimkiin olan tiim kaynak ve becerilerle donatmak miimkiin
degildir. Bu nedenle, 6gretmen, alandaki hizli gelismelerine ve egitimin organik
yapisina ayak uydurmak i¢in siirekli olarak kendi deneyimlerine veya repertuarina

yeni bilgiler eklemeyi denemelidir.

Sonu¢ olarak, bu caligmanin bulgularmma dayanarak, Ogretmen arastirmasinin
Ogretmenlerin smiftan geri bildirim alma, sorunlarim1 bulma ve problemlerini daha
iyl anlamalarina yardimci oldugu sonucuna varilmistir. Ek olarak, 6gretmenler
o0grenme ve ogretme etkinliklerinde ve okuldaki rolleri ve sorumluluklar1 konusunda
anlayislarinin genigledigini bildirmistir. Bununla birlikte, profesyonel bir ¢evrimigi
topluluga katilmak, 6gretmenlerin aragtirma egitiminde ve arastirmayi uygulama

siiresince Ogretmenlere Yyardimci olmus ve Ogretmen arastirmasi faaliyetlerinin
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stirdiiriilmesi i¢in destegin olduk¢a 6nemli oldugunu agiga ¢ikarmistir. Son olarak
bu ¢alismada arastirmalarin desteklenmesi i¢in tasarlanan ¢evrimigi bir profesyonel
ogrenme toplulugunun arastirma egitimi ve bu arastirmanin uygulanmasinda

etkinligi saglamak i¢in gerekli baz1 yonlendirici ilkeler onerilmistir.
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