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ABSTRACT

A COMPARATIVE CONTENT ANALYSIS OF GENDER PORTRAYALS IN
CHILDREN’S PICTURE STORY BOOKS:
IN THE CASE OF NATIVE AND TRANSLATED BOOKS
WRITTEN FOR CHILDREN AGED 3-6

Peker, Aysenur
Ms., Department of Gender and Women’s Studies
Supervisor  : Assoc. Prof. Dr. Ayse Idil Aybars

January 2019, 126 pages

Picture story books for preschool children play an important part in gender role
socialization process. Previous studies on picture storybooks for children mainly noted
gender-stereotyping still exists but visibility of female characters is gradually

increasing.

The aim of this thesis is to provide a current analysis of gender portrayals in children’s
picture storybooks and to compare the differences of gender portrayals in picture
storybooks for children written in Turkish language and translated to Turkish
language. This study focuses on picture storybooks which have been published in last
ten years and written for preschool children aged 3-6. In the study, sixty books were
selected randomly from the collection of Adnan Otiiken Library. Half of the selected
books are translated, half of them were native books. The books were examined by
taking into account whether there is a stereotypical representation of ratio of female

and male characters, parental activities, other activities, working status of characters,



toys, accessories, women’s clothing, gender of main character, places in which the

main character mostly portrayed, and physical appearances of characters.

It was identified that there also differences and similarities between native and
translated books in terms of gender portrayals and although gender roles are still
present traditionally in the examined books, these roles are reflected partially with an
egalitarian manner purified from traditional approach and stereotyped judgments. It
can be concluded that author, illustrators and publishers should be aware of the
possible negative results of gender inequality in children’s books and the way it may

negatively influence the gender socialization process of the learners.

Keywords: picture story books, gender, gender stereotypes
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RESIMLI HIKAYE KiTAPLARINDA TOPLUMSAL CINSIYET TEMSILI:
OKUL ONCESI DONEM (3-6 YAS) COCUKLARI iCIN YAZILMIS YERLI VE
CEVIRI KITAPLARIN KARSILASTIRMALI ICERIK ANALIZI

Peker, Aysenur
Toplumsal Cinsiyet ve Kadin Caligmalar1 Programi

Danisman  : Dog. Dr. Ayse Idil Aybars

Ocak 2019, 126 sayfa

Okul 6ncesi ¢ocuklar i¢in yazilmis resim hikaye kitaplari, toplumsal cinsiyet roliiniin
sosyallesme siirecinde dnemli bir rol oynamaktadir. Resimli hikaye kitaplari ile ilgili
daha 6nce yapilan ¢alismalarda esas olarak toplumsal cinsiyet kliselesmesinin devam

ettigi ancak kadin karakterlerin goriiniirliigiiniin giderek arttigina dikkat ¢ekilmistir.

Bu tezin amaci, resimli hikaye kitaplarinda cinsiyet tasvirleri hakkinda giincel bir
analiz sunmak ve yerli ve ¢eviri hikaye kitaplarinda .cinsiyet roller temsili agisindan
herhangi bir fark olup olmadigini analiz etmektir. Ayrica, bu aragtirma, 3-6 yas
grubundaki okul oncesi ¢ocuklar i¢in son yillarda yaymlanan resim hikaye kitaplarina
odaklanmaktadir. Arastirmada Adnan Otiiken Kiitiiphanesi'ndeki okul dncesi dénem
cocuklarina ayrilan raflardan 60 adet kitap rastgele secilmistir Kitaplarin yarisi ¢eviri
yarist ile Tiirk¢e olarak yazilmis kitaplardir. Resimli hikaye kitaplar1 kitaplarda
bulunun kadin erkek kahraman sayilari, aile igi ebeveyn rolleri, ev i¢i ve ev disi diger

aktivitiler, kisilik 6zellikleri, karakterlerin ¢alisma durumlari, oyuncaklar, aksesuarlar,
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kadinlarin giyim tercihleri, ana karakterin cinsiyeti, ana karakterin en ¢ok hangi

mekanda gosterildigi, ve karakterlerin fiziksel 6zellikleri agisindan incelenmistir.

Bu arastirmada, yerli ve yabanci resimli hikaye kitaplarinda cinsiyer rollerinin temsili
agisindan benzerlikler ve farkliliklar bulunmaktadir. Incelenen kitaplarda geleneksel
cinsiyet rollerinin hala yer almasina ragmen, geleneksel yaklagimlardan ve toplumsal
cinsiyet kalip yargilarindan uzaklasarak esitli¢i bir yaklagim sergilendigi sonucuna
varitlmigtir.Bu nedenle kitap yazarlarinin, g¢izerlerinin ve yaymncilarinin, ¢ocuk
kitaplarindaki cinsiyet esitsizliginin olast olumsuz sonuclarindan ve c¢ocuklarin
toplumsal cinsiyet sosyallesme siirecini olumsuz etkileyebileceginin farkinda olmasi

gerekmektedir.

Anahtar kelimeler: resimli hikaye kitabi, toplumsal cinsiyet, toplumsal cinsiyet

kalipyargilari
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CHAPTER 1

INTRODUCTION

1.1. Statement of the Problem

Early childhood years are the most significant period of children’s life for their
development and learning (Barnett, 2003; Berk, 2005; Drummond and Seid, 2001;
Essa, 2002). Child development can be defined as the process of children’s ability to
do more complex things as they get older (Boyse, 2013). Therefore, children’s early
years of life have significant effects on cognitive, physical, social, emotional and
language development and learning. It is not surprising that formation of children’s
gender and sexual identities are among their first learning experiences. During gender
development process, the gender construction of a child serves as a prominent feature
in child’s life and it plays an important role on how their life is led (Narahara, 1998;
Greco, 2013). In gender identity process, children learn what rights these two gender
groups (male-female) currently have and how much they ought to have. During this
process, there are certain socialization agents influencing boys’ and girls” adherence
to appropriate gender roles by acting differently. The distinction between men and
women has been rendered sustainable by society. Gender identities are imposed on

children primarily by social control mechanisms during socialization.

Children are surrounded by many significant models ranging from their parents,
siblings to friends and teachers at school and these models provide examples to
children in which they observe and imitate those behaviors within society (Bandura,
1977; Bronfenbrenner, 1979). Expected gender roles are among the inevitable lessons
that young children should learn in their socialization process, in which children are
exposed to gender norms not only from their parents and teachers but also from
external factors such as school, friends, games and toys, mass media, etc. In the case

of mass media, children’s storybooks should be considered as significant tools that



affect children’s development. Thus, it is not surprising that, “Literature and
storytelling are key ways through which children learn societal values” (Tepper and
Cassidy, 1999, p.265). Furthermore, Ministry of National Education (2013) suggested
that library centers filled with picture storybooks in each preschool classroom, in order
to enable young children to easily access picture storybooks be located. As noted by
Desai (2001) and Gooden and Gooden (2001), children's books play an important role
in helping young children in a process that defines and categorizes gender roles. When
these books depict stereotypical gender descriptions, they may adversely affect
children's views of what it means to be a female or male (Taylor,2003, p.302.). In
general, children’s literature is said to provide characters and events that children can
take into account and by which they define their own actions, beliefs and emotions
(Mendoza and Reese, 2001).

Children’s picture story books play a crucial role in children’s development process
and provide an important source of information for children in the age of pre-school
education. In early years, children absorb a significant amount of information, and the
books contribute significantly to the development of their social identities (Drees and
Phye, 2001, p.49).

The process in which children construct their gender roles is a significant part of
knowledge construction. In fact, it is argued that gender is the “basic dimension” in
which children determine their status in society (Taylor, 2003, p.310). Picture story
books also include role descriptions that encourage children to adopt acceptable
standards of behavior. Gender is depicted in various forms in both the texts and images
of picture storybooks. Scholars also concluded that gender-stereotyped behavior in
children's literature can be transmitted through both written text and accompanying
illustrations (Poarch and Monk-Turner, 2001). The effect of the gender role
stereotyping in children’'s literature has been studied by many scholars in recent years,
who acknowledged that literature may affect the gender stereotypes of young children
and that there exist gender biases in the content, language and illustrations of many
children's books (Kittelberger, 2002). Children's books can enable the reconstruction
of gender stereotypes in society. For this reason, it is important to underline the risks
2



posed by the exposition of children to books that involve stereotypes and gender
discrimination and that cause them acquire an initial prejudice while gaining reading
habits (Sever and Aslan, 2012).

1.2. The Objective and Significance of the Study

Gender Gap Index (2017) of World Economic Forum is a yearly index ranking

countries on the basis of issues such as "access to education,” ™ participation in
working life and equality of opportunity", "taking part in political life", "health and
survival.” The results reveal that Turkey is the 131" country out of 145 countries,
displaying the seriousness of the gender inequality problems in Turkey. In other words,
Turkey is one of the worst countries in the index revealing inequalities between men
and women in 136 countries, coming after even countries like Indonesia, Malaysia,
Angola, Qatar etc. It is therefore important to question why Turkey fares so badly in
terms of gender equality, and the preschool period, as well as the resources available
for children in this period, is an effective starting point in this respect to shape more
gender-equal perceptions in children from a very early age onwards. Therefore, the
proper identification of the perceptions of gender in pre-school age children, by
revealing the factors affecting their perceptions, and taking the necessary measures to

improve these perceptions, is of utmost importance to tackle with gender inequality.

Children’s picture storybooks are significant in this respect in terms of affecting their
gender perceptions at the preschool age, and constitute a significant starting point to
address gender inequalities that exist across all areas of society. Storybooks which are
native or translated are easily accessible for children in schools, at home, or outside;
therefore, their availability is considerable and they constitute important agents in the
socialization of children into the accepted values, norms and behavior patterns of their
society. Books written for children offer models that may constitute examples for the
family and its immediate surroundings, which are of great importance in children’s
socialization. The importance of picture storybooks that present different life
opportunities for children to enable them to question traditional judgments of gender

roles and to have a sense of gender equality in this regard is a crucial issue.



However, children often confront with characters who repeat traditional judgments in
a limited environment in everyday life. The well-developed, fictional characters in
picture storybooks that children read and empathize with can provide important
contributions to help them make correct judgments about gender roles. Various studies
in this field show that children from the age of four to five have already acquired
gender-related behaviors and rules in line with the dominant understanding of gender
roles in society. It can be hard to change the behaviors, beliefs, values and prejudices
of the people in general, but it is possible to create a modern and liberal society which
is free of gender bias by educating young children so that they will promote gender
equality in the future. If children are exposed to equal gender representations from
very early ages onwards, including in the picture storybooks, they will internalize them
and reflect them in their private and professional lives. When the literature is
examined, there are studies conducted on a national and international scales,

examining gender portrayals in children’s books and drawing similar conclusions.

Previous studies have investigated gender portrayals in terms of many features that
are linked to the gender; however, only certain specific variables were focused on in
each study. The features mostly linked to gender roles in those studies are; the
frequency of female and male characters, gender representation in titles, central roles,
illustrations, occupations, gender roles, representation of characters as passive and
active, visibility of female characters in outdoor and indoor activities, gender of author
and illustrators, parental gender roles, gender roles in society accessories, clothes,
colors, physical appearances of characters, etc. While some of these studies looked at
the gender dimensions one by one, some of them took a few. It means that, while
some of the studies looked at the characters’ indoor and outdoor activities and their
occupations, some of them focused on physical characteristics of the characters’ in
terms of gender. The previous research studies mentioned in the literature review part
mostly concluded that the storybooks tend to underrepresent females and on the other

hand, male characters have dominance in the illustrations and texts.

In the light of the previous studies in the field and taking into account the changes in
society in the past decades into account, the aim of this thesis is not to conduct a

4



replicative research on these previous studies, but to incorporate their findings with
the specific research conducted for this purpose in order to assess what, if anything,
has changed in the name of gender role presentation in children’s picture storybooks.
Previous studies conducted with this objective will provide key dimensions for
investigation in order to have a better understanding of today’s storybooks. Unlike
other studies, in this study, it is aimed to make a more comprehensive analysis by
bringing together the dimensions of gender rather than investigating few dimensions.
This study will, therefore, examine the story books for children aged 3-6 written in
Turkish and translated to Turkish (In the following chapters, story books written in
Turkish will be presented as native and translated to Turkish will be presented as
translated) , with a view to identifying their gender portrayals and questioning whether
the latter contain gender stereotypes that might affect children at a very young age..
What is important is that this study also aims, unlike other studies in this field, to offer
a comparison of native and translated picture storybooks written for this age group,
with a view to identifying similarities and differences in their presentation of gender,
and assessing the extent of cultural variations on the issue. It is also anticipated that
this study will help educators, researchers, psychologists, children's book authors, and
cartoonists working with children to evaluate children's books from a gender

perspective.
1.3. Research Questions

The main research question of this study is posed as follows: what are the ways in
which gender is portrayed in picture storybooks written for children aged 3-6 and do
these gender portrayals entail gender stereotypes that might affect children at a very
young age? In order to assess these questions, this study also adopts a comparative
perspective and examines both native and translated picture storybooks in order to
assess cultural variations on gender portrayals. In Turkey with this objective, namely,
to identify the ways in which gender is represented in picture storybooks for the
children aged 3-6, and to question whether they entail stereotypical representations of
female and male characters, the study examines the books through the following

dimensions:



e Number of male and female characters

e Gender of the main characters

e Places where main male and female characters are portrayed at
e Parental activities

e Activities of male and female characters

e Working status of male and female characters

e Accessories of male and female characters

e Clothing of female characters

e Hair length of male and female characters

e Physical features of female characters (definite eyelashes, lips, body size).

These dimensions are the focus of this study due to the fact that a comprehensive
understanding of gender role representation in picture storybooks, in different contexts
and in a comparative perspective, is underdeveloped in the existing literature. In the
current study, after a comprehensive literature review, all related contextual factors
and descriptive characteristics are included in the investigation. This comprehensive
approach helps address the issue in a variety of dimensions and to strengthen the
validity of the study.

Moreover, while there are numerous studies about gender portrayals in textbooks and
course books, research about preschool picture storybooks are rather limited in
number. The current study has been designed to fill in this gap in literature and to
contribute by providing a comparative analysis of native and translated picture

storybooks in terms of their gender role portrayals.
1.4. Scope of the Study

This study aims to find out whether there is a difference between native and translated
picture storybooks written for children in 3-6 age group in Turkey in terms of their
gender representation in illustrations and texts. In this study 60 picture storybooks are
researched, which are selected from the collection of Adnan Otiiken Library located

in Cankaya, Ankara. This study is based on a descriptive qualitative research



methodology, using document analysis for data collection and content analysis for data
analysis in accordance with the categories listed in the research questions section. The
number of appearances in the illustrations and texts of the books was counted and the
percentages were calculated. The results are displayed in tables. Whether there is a
stereotypical representation of female and male characters was investigated in terms
of the Number of male and female characters, gender of the main characters, places
where main male and female characters are portrayed at, parental activities, activities
of male and female characters, working status of male and female characters,
accessories of male and female characters, clothing of female characters, hair length
of male and female characters, Physical features of female characters (definite
eyelashes, lips, body size). On this basis, the features of the native and translated

picture storybooks are compared.

1.5. Definition of Main Concepts

e Sex: ‘Sex’ is a word that refers to the biological differences between male and
female: the visible difference in genitalia, the related difference in procreative
function. (Oakley, 1985, p. 16) The term sex also refers to the biological,
hormonal, and chromosomal differences that determine if a person is male or
female (Lindsey, 1997).

e Gender: ‘Gender’ is a matter of culture, it refers to the social classification of
men and women into ‘masculinity’ and ‘femininity’(Oakley, 1985, p. 16).
West and Zimmerman (1987) also defined gender as not something we are born
with, and not something we have, but something we do.

e Masculinity and femininity: Sandra Bem (1971), conceptualized two main
gender role characteristics, namely as femininity and masculinity. Femininity
refers to the set of behaviors including affection, cheerfulness, nurturing, and
alike. Masculinity, on the other hand, includes risk taking, being competitive,
dominant, and alike (Bem, 1971). Spence and Buckner (1995) remarks to the
individual's sense of himself or herself as the critical dimension in a discussion
of masculinity and femininity measurement. They clarify the terms masculinity
as maleness and femininity as femaleness.

7



e Gender identity: A person’s sense of self as a female or male (Zucker &
Bradley, 1995). Gender identity also defined as the way of identification with
one’s owns self as a man or woman (Berk, 2009).

e Gender Role: The expression of gender identity according to the norms of
culture (Hawkesworth,1997). Gender role also defined as "socially and
culturally defined prescriptions and beliefs about the behavior and emotions of
men and women" (Anselmi and Law, 1998, p. 195). In other words, children’s
understanding of the appropriate behaviors attributed to each gender is called
gender role, which is the social side of gender development (Bee and Boyd,
2007).

e Gender Stereotype: Generalized beliefs about the characteristics and qualities
attributed to men and women in society (Eagly,1987). In other words,gender
stereotypes consist of generalizations of gender roles to all group members and
expectations of similar attitudes and behaviors from the males and females in
a culture (Eagly, & Mladinic, 1989).

e Picture Story Book: Books that are for children in their early years that

combine the art of storytelling and illustration (Russell, 2001).
1.6. Overview of the Study

The following Chapter provides the literature review of this study, which sets out
the context and background for the research question. The chapter first defines and
explains the concepts of sex, gender, gender role, gender identity, gender
stereotyping, femininity and masculinity, and picture storybook in order to
introduce the main conceptual framework of this study, and to provide a
conceptual background to the analysis conducted in Chapters 3 and 4. On this basis,
the theoretical underpinnings of this study, namely, approaches to gender development in
children, as well as to the socialization processes, are outlined with a view to assessing the
significance of gender portrayals in picture storybooks. Previous studies providing the

main concepts and dimensions of the current study are also outlined in this chapter.



Chapter 3 describes the research model and its application to examination of books.
Specifically, the design of the present study is explained by providing detailed
information about the research methodology. In addition to explanation of the
sampling procedure and the characteristics of the sample, data collection and data
analysis process is presented. Lastly, the issues of validity and reliability and limitation
of the study will be examined.

On the basis of Chapters 1, 2 and 3, Chapter 4 discusses the findings of the study
and conducts the main analysis to investigate how gender is portrayed in picture
storybooks and whether there are differences and / or similarities between native and

translated books, on the basis of the categories outlined above.

Chapter 5, concludes this study and interprets its main findings of gender portrayals in
terms of number of male and female characters, gender of the main character, places
where main male and female characters are displayed, parental activities, activities
of male and female characters, working status of male and female characters,
accessories of male and female character, clothing of female characters, hair length of
male and female characters, physical features of female characters (definite eyelashes,
lips, body size) and compare the findings of native and translated books. This chapter
also outlines its implications for parents, educators, authors, illustrators, and

publishers. Finally, recommendations are issued for future studies in this field.



CHAPTER 2

THEORETICAL FRAMEWORK

2.1. Presentation

This chapter presents the conceptual and theoretical background for this study,
focusing on the gender role development of children through gender development
theories, and on the concept of socialization through a discussion of the agents of
socialization. In this context, picture storybooks are regarded as one of the main
elements of socialization, and their influence on gender development is examined.
Lastly, this chapter also provides an overview of the previous studies conducted in this
field in Turkey and different countries, which was aimed to analyze the representation
of gender roles in children’s picture storybooks, in order to identify the issues
addressed in this respect and the contributions they provided for the field, setting the

main context of this study.

2.2. Gender Development Theories

There exists a number of theoretical approaches to how gender role development
occurs, how gender identity is obtained by individuals in this process, and how gender
differences are explained in societies. All approaches focusing on the gender
development process in individuals argue that, in parallel with the biological sex,
individuals gradually acquire gender roles in accordance with the common values of
the society they live in. While some theorists explain the intrinsic motivations behind
the development of children, while some others emphasize the importance of the social
world. Hence, there exist implicit or explicit gender-related implications of gender
development and, accordingly, of the individual's development of a healthy identity.
This study utilizes five specific theories in order to decipher how gender development
in children occurs. Moreover, these theories also provide a basis for understanding
how gender roles depicted in children’s picture storybooks have an impact on children's
10



gender development. The literature for gender development is guided by five marked
theories namely cognitive-development theory (Kohlberg, 1966), object relations
theory (Chodorow, 1989), social role theory (Eagly, 1987), social learning theory
(Bandura, 1977), and gender schema theory (Bem, 1981, 1993), which are briefly
introduced in this chapter. These theories are all concerned with the notion of the
identification process through which girls identify themselves with the feminine model

and boys with the masculine model.

2.2.1. Cognitive-Development Theory

The theory of cognitive development suggests that children develop their views of
gender according to what they have experienced around them. Cognitive
developmental theorists point out that children are active agents in their own
development. (Kohlberg, 1966; Bigler and Liben, 1992). Kohlberg's theory of gender
identity development describes how young children learn to understand their gender,
and what gender means for them in everyday life. One of the prominent cognitive
theorists, Kohlberg, explained gender development through maturation, and the term
“maturation” is utilized as the main point of his theory for the learning process of
gender roles and identity (Kohlberg, 1966). According to Kohlberg, there are three
stages during the course of gender development. The first stage, which is called gender
identity, indicates that around the age of two, children can label themselves as female
or male, and they can also categorize people based on their gender (Kohlberg, 1966).
The second stage called gender stability suggest that around the age of four, children
learn that their gender would be stable across time. Although children recognize the
gender stability, they are still confused about the effects of physical features on gender
through this stage. For instance, they may believe that wearing opposite sex clothes
can lead to the change of their gender (Maccoby, 1990). In the last stage called gender
constancy, children recognize that physical features of a person do not solely
determine their gender (Slaby and Frey, 1975; Ruble et al., 2007).

This theory assumes that children actively seek ways to find the meaning of the social
world they live in by using gender hints in their surroundings. As of the age of five,

there is a lot of stereotypes about gender. These stereotyped behaviors or attitudes are
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used through judgments to guide the individual’s behavior and judge others around
them (Martin, C. L. and Ruble, D., 2004). For instance, when a child realizes he is a
boy, he wants to do boyish things. If one sees himself as a male, he will play
traditionally masculine games like football, war and so on. In addition to this, when a
child sees themselves as a girl, she only wants to do girlish things. If she sees herself
as a female, she will play traditional women's games involving dolls and dollhouses.

Children follow these patterns in part to make sure they are of the gender they specify.

This theory focuses on the cognitive functions of children and gave information about
the gradual cognitive changes in gender perception instead of focusing on
environmental factors (Owen-Blackmore et al., 2009). In that sense, the cognitive
development theory clarifies the cognitive process of gender identity development of
children according to certain age stages. Therefore, this theory provides a theoretical

base for this study to lay out how gender development occurs in certain ages.

However, in this theory, although children are regarded as active agents in their own
development, the influence of social factors are ignored and this makes the theory

weak in explaining the gender development process of children.

2.2.2. Social Role Theory

Alice Eagly (1987) provides another explanation for gender development that is based
on socialization, which is called the Social Role Theory. This theory suggests that the
sexual division of labor and societal expectations based on stereotypes produce gender
roles. That is to say, society has shared expectations about women and men, and these
expectations constitute female and male gender roles, respectively. People tend to do
what is expected of them or act the way that these roles imply and, as a result, men and
women learn different skills, thus perpetuating sex differences. Social role theory
prefers using a structural approach to sex differences rather than a cultural approach,
where structural pressures (family, organizations, and communities) have caused men
and women to behave in different ways. In that manner, people have a social role based
solely on their gender. These stereotypic gender roles are constructed by social norms

that apply to people of a certain category or social position. Social norms, according
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to social psychologists, are shared expectations about appropriate qualities or
behaviors (Eagly, 1987). According to Eagly, “Social Role Theory promotes a view of

social life as fundamentally gendered, given current social arrangements” (p. 31).

Moreover, Eagly (1987) divided gender stereotyped characteristics as the communal
and agentic dimensions. The communal role is mainly attributed to nurturance and
emotional expressiveness, commonly associated with domestic activities, and thus,
with women. However, the agentic role is mostly attributed to assertiveness and
independence, commonly associated with public activities, and thus, with men.
Therefore, behaviors of an individual are influenced by gender roles, when cultures
confirm expectations based on those stereotypes (Eagly, 1987). Social role theory
provides a background for this study in order for gender stereotyped characteristics of
men and women in society comprehended. Social role theory also suggests important
points for this study to figure out how children’s gender development is shaped by
social factors and the representation of socially shaped gender roles in storybooks.
However, it ignores the cognitive process and biological factors, while explaining
gender identity. Thus, this theory is not sufficient to explain the gender development

process of children.

2.2.3. Social Learning Theory

From the 1960s, Albert Bandura has been advocating social learning theory, in order
to explain the human learning mechanism by using social variables as determinants
(Thomas, 2005). Bandura (1977), suggests that modeling, imitation and reinforcement
play an important role in developing gender identity and gender role. According to this
idea, learning can occur due to the way children tend to imitate those around them,
regardless of whether they will be rewarded or not for that imitation. His experiment
called bobo doll reveals that even without reinforcement, children learn social
behaviors such as aggression through the process of observational learning - through
observing the behavior of another person. (Passer and Smith, 2008). In this experiment,
36 boys and 36 girls from the Stanford University Nursery School aged between 3 to
6 years old were tested, and the results revealed that children who had been exposed

to the aggressive model were more likely to show imitative aggressive behavior
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themselves (Bandura, 1977). Moreover, as children grow up, they interpret the
knowledge that they learned and they make future plans with an understanding of this
new knowledge (Helgeson, 2005). Bandura also suggested that visual and sensory
models provide learning opportunities for children and they accumulate the knowledge
in their memory for future use, and while solving their problems and needs, they use
this knowledge (Thomas, 2005). Bandura (1977) also asserted that children pay more
attention to same-sex peers and develop a closer relationship with the same-sex parent;
therefore, they tend to model themselves on same-sex individuals. In the process of
establishing gender identity and formation of an appropriate gender role, it is
understood that observation, imitation and reinforcement lay the groundwork.

When these basic ideas apply to the specific process of gender socialization, the
theorists identified sex-typed behaviors. Mischel (1970) claimed that sex-typed
behavior refers to a behavior that is more expected and seen appropriate when it is
performed by one sex; however, less expected and seen inappropriate when it is
performed by the other sex. Sex-typed behavior is similar to the concept of gender
norms. Social learning theorists support the idea that gender socialization works by
rewarding children for engaging in sex-typed behavior that is consistent with their
assigned sex category. One of the most used examples of sex-typed behavior is
“crying”. While a little girl may be seen pleasant when she cries, a little boy may
encounter a negative reaction because of the understanding that boys do not cry.
Therefore, this behavior might be a good example to understand how gender
socialization occurs. The child learns the label 'girl’ or 'boy’, appropriate to the behavior
that is rewarded, learns to apply that label to themselves and to positively value the
label. This theory supports the idea that gender identity develops after gender role
behavior has been established, and it does not happen at a particular age (Heward and
Bunwaree, 1999, p. 26). Social learning theory on gender development is the opposite
of Kohlberg’s cognitive theory. This theory does not give clear information about the
gradual development of children. Cognitive process and biological factors are not
taken into consideration while explaining gender roles and identity development. In

other words, this theory is not sufficient to clarify how gender roles are universally
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similar; however, it is better to explain gender role differences across cultures. In that
sense, this theory puts forward a significant point for this current study to figure out
the question of how gender roles of female and male are different from each other and

how those roles change from culture to culture.

2.2.4. Object Relations Theory

Obiject relations theorists mainly focus on the effects of socialization on gender
development. Object relations theory can be defined as a psychoanalytical contribution
which emphasizes the role of the object in psychological processes, and more
generally, that of another person or elements of others, specifically the parents or a
primary caregiver (Chodorow, 1989). Although Chodorow, a sociologist who has
altered this approach in many ways, grounds Freud's approach on, he emphasizes the
role of women as the primary caregivers in the development of gender differences.
Chodorow (1989) believes that early attachment between mother and child affects
boys and girls differently. Although boys are inclined to leave their mothers to
distinguish their identities as men, girls do not have to leave their mothers to define
their identities as females. Daughters tends to be emotionally connected to the mother
and identifies herself with mother both as her primary care giver and as a same-sex
person. However, the male child rejects the feminine features and gains masculine
characteristics, since he experiences a complete break from her mother in forming his

identity.

Chodorow (2004) stated that the mother-daughter relationship should be at the center
of women's psychology, and that women who are the first caregivers of children are at
a critical point in children’s development of their gender roles and the relationship
between the sexes. This theory suggests a different approach for gender development
of children, focusing on mother- child relationship, and it explains why gender
characteristics of female and male are different from each other. Therefore, this theory
also provides a basis for this current study while examining different gender role
representations in children’s storybooks. On the other hand, in this theory, cognitive
process and biological factors are not taken into consideration while explaining gender

identity and role acquisition. Children also acquired as passive agents and does not
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give clear information about the gradual development of children on understanding
gender roles and identity. Thus, the aforementioned features of makes this theory weak

and insufficient in explaining gender development process.

2.2.5. Gender Schema Theory

Gender schema theory was developed by Sandra Bem in 1981, and it combines social
learning and cognitive development theories while explaining how the acquisition of
gender roles and identity occurs. This theory gives a comprehensive clarification for
gender role development of children by combining how children organize information,
and construct their gender identity and roles based on the social expectations of culture.
Children begin to form a network of unchanged, rigid and internalized knowledge as
they learn the differences between male and female in their society, and Bem called

this process as “gender schema” (Bem, 1981).

Many environmental factors such as parents, peers or teachers influence children’s
schema formation in the gender socialization process. Firstly, children learn that being
a male or a female leads to different treatments and perceptions in social life. Bem also
suggests that children are taught sex-related associations which constitute the basis of
gender schemas and the belief which gives importance to the dichotomy between male
and female. (Bem, 1981; 1983). At the same time, the child learns to assess self-
sufficiency in terms of the gender schema, and to adapt to the prototypes stored
between their preferences, attitudes, behaviors and personal qualities. Firstly, gender
schemas categorize individuals as masculine or feminine by determining the features
of each gender. After that, they make connections between other characteristics of
those gender categories. Those processes are not simple organizational forms, since

there may be many interconnections between categories and schemas (Howard, 2000).

Thus, an individual who has a strong gender schema would be likely to categorize
people, characteristics, and behaviors into masculine and feminine categories without
considering dimensions unrelated to gender. It is also possible that, for example, those
people would be likely to remember things related more to gender rather than

nationality,and make easier judgments relevant to gender-related traits than
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nationality-related traits. On the other hand, a person who has a weak gender schema
would not be inclined to sort people, ideas and behaviors according to gender (Lips,
2005, p.889).

According to this theory, people tend to organize the information in their surroundings
which serve as a guide for future behaviors. Gender issue is also a pool of information
for individuals, and children begin to use this information pool when they acquire their
gender identity (Carli and Bukatko, 2000). Therefore, according to the gender schema
theory, young children cognitively arrange and organize information that are derived
from the society about gender roles held by adults, such as parents, teachers, etc.
(Arliss, 1991; Bem, 1993; Holmes, 2007).

2.2.6. Discussion

As previously mentioned, gender portrayals in children’s story books is the main
concept of this study, and in that sense, gender development theories are taken into
account in order to understand how those theories explain children’s understanding of
gender concept. In general, when all theories are considered, it is seen that children
aged 3-6 are aware of their and others’ gender, and at the end of this period, they are
able to understand that the gender of an individual is constant and will not change.
This study rather adopts the views of the gender schema theory, which brings about an
understanding of specific gender roles belonging to specific gender. This combines the
basic views of social learning and cognitive education theories. Gender schema theory
provides more explanation for gender stereotypes compared to the other theories
mentioned above in terms of gender identity development. While the other theories
offer more general assumptions for child development, gender schema theory focuses
only on gender development and gives more detailed information about its
developmental process. In particular, it recognizes that disaggregation of the sexes is
due to the fact that the child is ready to encode and organize all information, including
knowledge of the self, in accordance with the definitions of femininity and
masculinity. According to the gender schema theory, during socialization process, the
child observes the roles and behaviors attributed to male and female characters, and

collects data from their interaction with the culture they live in. After collecting data,
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the child builds schemas in their minds for each gender and those schemas constitute
the gender identity of that child.

In this study, gender development process offered by the gender schema theory is taken
into consideration, owing to the fact that picture storybooks are the products of a
culture and those books reflect the features of that culture. Therefore, in the
socialization process, the child interacts with those books, and gender role portrayals
in those books affect children’s gender schemas and, ultimately, gender developmental
process. To sum up, gender schema theory emphasizes the importance of
understanding how children use knowledge structures to organize memory, and
describes how these knowledge structures influence children’s attention, motivation,
impressions of others and behavior. However, the concept to be questioned here is how
a child understands the difference between a boy and a girl. The concept that we call
socialization emerges at this point. It was previously emphasized that one of the
environmental factors in gaining gender roles is picture storybooks. In the socialization
process of the child, the story books help the child understand the differences between
the sexes. For this reason, in the next section, the concept of socialization and the

agents of this concept will be discussed.

2.3. Socialization

This section mainly examines how picture storybooks affect children’s gender role
development as important agents during socialization process. In order to understand
this process, the concept of socialization and the agents (family, school, peers, games
and toys, mass media) of this concept are examined. Picture storybooks, in this respect,
are regarded as one of the most important socialization agents in gender development.

2.3.1. Concept of Socialization

Socialization is commonly used by sociologists, social psychologists and
educationalists to refer to the lifelong process through which individuals learn the
culture of the particular society they live in. Socialization is a process in which
individuals adopt and internalize the norms, values, traditions and behaviors of a
shared social group (Lutfey and Mortimer, 2006; Parsons, 1951).
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In addition to biological evidence, gender socialization, too, contributes to explaining
gender differences. Giddens (1993) stated that gender socialization is a more focused
form of socialization on how different-sex children are socialized into their gender
roles and taught what it means to be male or female (Coundry and Coundry, 1976).
Gender socialization process begins with the simple question of “Is it a boy or a girl?”
when a child is born. Therefore, children learn their gender roles via the agents of
socialization. The main socialization agencies are defined as family, peer groups,
school and the media. Each of these agencies has an impact on gender socialization
process (Beal, 1994).

For instance, Yoriikoglu (1984) stated that when we look at the effects of the
socialization process in terms of parents, the belief that there is no difference between
parents' behaviors towards boys and girls depends on their gender, which is not very
realistic. The birth of a boy or a girl is the first condition for gaining sexual identity,
but it is not sufficient by itself end not the only condition required. So, it shows that
behaviors towards girls and boys are different. As an example, at home among the
guests, the girls are expected to behave kind and they offer candy and say welcome,
however boys are not expected to behave this politely. The rules for being polite and

the etiquette are applied more strictly for girls.

Similar to those examples, Giddens (2000) also emphasizes that the agents of
socialization such as toys, picture story books, and television programs targeted
towards young children tend to emphasize the differences between male and female
features, and toy stores often classify their products according to social sex. For
instance, while kitten and rabbit toys are recommended for girls, lion and tiger toys

are considered to be more suitable for boys.

From this point, family, school, peer groups, toys and games, and the media, including
books written for children can be seen as important agents, because all of them play a
significant role in creating self, perception, emotions, attitudes and behavior. It can be
concluded that these agents do not exist independently from each other. However, they

may be inconsistent in the gendered ideas or attitudes. In the following section, each
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agent will be analyzed individually to determine their effects on gender roles in

socialization.

2.3.2. Agents of Socialization
2.3.2.1. Family

Early socialization occurs primarily within the family (Grusec, 2011). Role-learning
theorists also (Parsons and Bales 1956; Hartley, 1966; Weinrich, 1978) stated that one
of the most significant environments during the critical primary socialization years is
the family, since the child observes the behaviors of their mother and father, and takes
them as role model; therefore, learns appropriate and inappropriate behaviors that are

associated with his/her sex from their family.

Children learn gender roles from their parents through different ways and behaviors,
including the way parents dress their children, the way they decorate their children's
rooms, the toys they give their children to play with, their own attitudes and behaviors
(Hetherington and Parke, 1999). For example, the color pink is associated with girls
whereas boys are associated with blue. While much of the research on parental
socialization is ambiguous, it is more conclusive in terms of parental attitudes towards
toys, games and activities. For instance, girls and boys are also differentiated in terms
of toys; such as, girls are expected to play with dolls, while boys are expected to play
with trucks (Eccles et al., 1997). Similarly, parents tend to choose a ball for the boy
and a doll for the girl. In addition, the choice of toys affects the types of activities in
which parents interact with their children; parents play with boys, and especially

fathers prefer more physical and rough games (Wharton, 2005).

Sex-specific behaviors of children are also influenced by their parents' childrearing
attitudes and practices. For instance, fathers are more rigid, authoritarian and less
tolerant of their sons in terms the behaviors that are not suitable for traditionally
masculine behaviors (Aksit, 2005, p. 41). Dilek (1997) also mentioned that despite the
high level of education and income, it was observed that most of the parents, especially
fathers, guide their children in gaining gender identity. On the other hand, children
with parents who have an egalitarian opinion on gender have less gender-specific
20



stereotypes than the children with parents who have traditional views (Fagot &
Leinbach, 1995).

In addition to parents, siblings if one has and their genders are important in the
acquisition of gender role. For example, in the study of Rust et al. (2000), children
who had no siblings had less stereotypical views compared to those with same-sex
siblings. However, it was found that children who have same-sex siblings had more
stereotypical views than their different-sex siblings.

As a result, in the formation of children's gender perceptions, the family factor is
considered to be crucial. Although the role distribution within the family is an area
where gender-based inequalities are reproduced, the child's family and the
environment in which they are placed guide the child to behave in accordance with
his/her gender and directs him/her to behave accordingly.

2.3.2.2. School

Before children start school, they already have one major role in the family as a son or
a daughter. Later, they get into the formal social structure associated with the school
system and an informal social structure associated with the peer culture; they become
students, classmates and friends by acquiring new roles (Higgins et al.,1983). Schools
provide children with a first contact with an environment, where there is an interaction
with people who do not belong to the family. This interaction with teachers,
classmates, friends as well as the material environment has a significant effect on the
development of a child. As in this socialization process, the child is plunged into a
situation in which the rules, norms and behaviors are learned and internalized.
Children also seize opportunity to prepare themselves for the adult status and roles
within the classroom activities. (Elkin and Handel, 1972: 118-121).

The school has an important place in the acquisition and maintenance of gender roles.
Transmitter of the culture and facilitating the socialization of the individual, the school
medium performs these functions with various elements and materials. Textbooks,

which are seen as indispensable tool of education, convey these aims to the individual
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with explicit and implicit messages (Bastiirk, 2006; Bayrakg¢i, 2005). When children
begin to school, they usually come under the supervision of non-relatives. The school
is likely to be the first institution to encourage children to develop loyalty and emotion
that goes beyond the family and connects them to a broader social scheme. As a
socializing agent, the school should be regarded as the first organizer of social relations
(Tasmajian, 2002).

As an important part of the schooling, the effect of teachers is also another significant
issue on the gender development of children. Fagot (1977) also indicated that teachers
have different attitudes towards boys and girls. For instance, just as girls, boys are also
encouraged to engage in quiet activities rather than aggression; however; they receive
more disapproval from teachers and peers for cross-gender behavior, such as playing
with dolls. On the other hand, girls are not criticized as boys are, when they engage in
a cross-sex play. Thus, in the socialization process, each component of schooling has

an impact on the gender development of a child.

2.3.2.3. Peers

Peers refer to people who are roughly the same age and who share other social
characteristics (e.g., students in a class). Peers have more significant effects on
children’s gender socialization, although family plays an important role in establishing
gender patterns. Lindsey (2005) pointed that parents initiate the first friendships of
their children, and they are not separated in terms of gender until the age of 2-3. Later
on, peer relationships shape children’s choice. Maccoby (1990) observed the
participation of children in a peer group as a significant point in development of
children and in this process, each sex discovers its gender’s place and limits in the
society. Maccoby also stated that, this point can be defined as the one at which interests

of the two sexes begin to diverge.

The influence of the peer group mainly becomes apparent in the preschool period,
when it usually begins to separate along gender lines and develop interest, identity and
behavior accordingly. Martin et al. (2013) found that “children reinforce each other to

exhibit similar levels of engagement in gender-typed activities, thereby amplifying
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children’s tendencies to segregate by sex” (p. 932). Golshirazian et al. (2015)
concluded that, in this way, children are the primary actors in promoting gender-
specific play and behavior. When the typical behaviors of female and male children
are observed in peer groups, it is found that they exhibit similar characteristics. For
instance, in the groups they forms, boys use commands, threats and boasts of authority,
refuse to comply with one another’s suggestions, give information, and tell jokes. On
the other hand, girls in their groups are more likely than boys to come to agreements,
to give other girls the chance to speak. This result reveals that although speech serves
to the egoistic functions of boys, speech as a social conversation is more important for
girls (Maltz and Barker, 1983).

Thus, gender boundaries are enforced by the peers in childhood and then, the worlds

of male and female are further divided.

2.3.2.4. Games and Toys

There are many studies demonstrating the differences between boys’ and girls’ play
all around the world, and there are also many issues addressed in those studies about
children’s play differences including the roles in children’s play, their playmates, play
patterns, toys preferences, parents’ responses to play of children and so on (Frost et
al., 2008). Hines and Kaufman (1994) found in their study that when children have the
possibility to choose toys to play, they repeatedly select the toys associated with their
gender (as cited in Sheridan, 2011). Boys and girls begin to demonstrate different
behaviors from very early ages. According to Scarlett et al. (2005), gender of children
extremely effects their preferences of play. According to Olusoga (2008), when
children understand the concept of gender and the roles of gender in the community,

they reflect their understanding of these into their play.

According to a study conducted in Turkey, most girls of the kindergarten age love
painting, teaching, playing with babies and listening to stories. On the other hand, most
boys like punching, cycling, and playing with cars and trucks. While girls are
interested in stuffed animals, babies and toys related to the kitchen, boys enjoy playing

with puzzles, blocks and tools. While playing imaginary games, girls prefer home-
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loving games and boys play games in which there are superheroes. Girls generally do
not like playing roles such as killers, policemen, or destructors; instead, they prefer
home-related roles, marriage-driven plays, cooking and shopping. Boys do not like

girls to play roles in home-based games (Dokmen, 2006).

Yildiz and Kayili1 (2014) conducted a study to determine the toy preferences of Turkish
preschool children according to different variables, and aimed to prove that gender
affects toy choices. The results revealed that preschool children’s toy preferences have
shown statistically significant differences according to the gender variable. Especially,
the boys who participated in the study chose mechanical toys and open-ended play
materials, while the girls who participated in the study chose dramatic and open-ended
play materials. From this point, it can be said that toys and games play an important
role in the socializing process; however, such an effect emerges with the guidance of
adults since children are not able to express their choices in early years, and parents

decide what they should be playing with.

2.3.2.5. Mass Media and Books

Children are surrounded by verbal and visual media images that involve messages
about the activities and roles of females and males, which rely on certain cultural
assumptions both inside and outside school. Bandura (1977) defines media
socialization as an implicit learning and cultivation process. Moreover, media, as well
as conditioning by family, peers, and cultural context, allow for observational learning,
which is a process of encoding lasting behavioral scripts and cognitions simply as a
result of observing others. The media are among the most common and powerful tools
of socialization, influencing how individuals perceive gender roles. For example, TV
is one of the most preferred media tools by children. Matlin (1987) stated that children
who are under 5 years of age watch TV approximately more than 25 hours a week. It
shows that the average time spent watching TV is quite high. In television programs,
gender stereotyping is promoted in several ways. For instance, males are presented
more than females, especially in cartoons, and males are usually depicted as while
working. Although males are depicted as aggressive, professionally competent,

powerful, rational and tolerant, females are shown as in need of help, unemployed,
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passive and while tending to childcare (Sternglanz and Serbin, 1974).

Another significant aspect of the mass media is written materials. Picture storybooks
are one of the most common written materials intended for young children. (Lynch-
Brown et al.,, 2011). A picture storybook involves a plot which is narrated
harmoniously through both words and illustrations (Lynch-Brown et al., 2011; Russell,
2001). These books also involve a series of visuals or pictures that are presented
alongside the story line, concept and theme (Ussery, 2006). Furthermore, picture
storybooks have significant impacts on children’s learning process in terms of social
norms and appropriate role models about the outside world. (Lear, 2015). Besides,
pictures in the books carry thorough meanings which are not clearly stated in the text,
and they can affect children unconsciously as a background effect (Nodelman, 1981).
Through these books, children are introduced to the adult judgments of the adult world

and are guided to become candidates for the adult world (Soyer, Catalcali, 2004).

Picture story books are an important source of information for pre-school age children,
since children’s books have a huge role in the process of children’s construction of
self-identity (McCabe et al., 2011). According to Naif and Talif (2003), books play a
vital role in children’s lives and in that sense, children’s literature is a significant
source for the knowledge construction process during childhood. As children read
stories, they face with different kinds of ideas and beliefs in terms of masculinity and
femininity (as cited in Taylor, 2003, p. 301). Therefore, children’s books allow
children to learn about how boys and girls act and behave in their own surroundings
(Thyssen, 2008). Children absorb these ideas and beliefs, and their behaviors are
shaped under these circumstances as they engage in the society in which they live. For
this reason, children’s picture storybooks are among the significant tools in terms of

gender development in young children.

According to Tibbetts (1978), the following items can be observed to determine
whether a literary work for children is sexist: balance in the number of men and
women, whether the characters are shown in non-traditional roles, whether the female

characters are dominant, active, talented and independent characters, whether the
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characters succeed in different tasks from the real life within the gender context (as
cited in Roberts et al., 1993).

In order to examine how picture storybooks affect gender developments of children, a
number of studies have been carried out in the field both on international and national

scale.

2.4. Related Studies

There are studies addressing the representation of gender stereotypes and portrayals of
women and men in books. Results of these studies are generally similar, albeit with
certain differences. In this part, previous studies on gender portrayals in children’s
books in international and national studies will be analyzed in order to examine the
differences and similarities between different cultures in terms of gender role
representations on children’s picture storybooks. Most of the studies conducted in the
field conclude that male characters are depicted as stronger than females, and their
utterances outnumber those of female characters in storybooks, and female characters
are represented in traditional ways as mothers and housewives, whereas male
characters are depicted as bosses, doctors, politicians, etc. Those studies are discussed
in terms of their contribution to the field, and it is also mentioned that how those studies
are used in this current study. The studies are listed in a chronological order in order
to see the historical development of them.

2.4.1. International Studies

Previous international studies investigated the gender portrayals in terms of several
features that are linked to the gender; however, only certain specific variables were
considered and not the integrated effects of these variables, which were focused on
rather individually. The features mostly linked to gender roles in those studies are; the
frequency of female and male characters, gender representation in titles, central roles,
illustrations, occupations, gender roles, representation of characters as passive and
active, visibility of female characters in outdoor and indoor activities, gender of
authors and illustrators, parental gender roles, role of genders in society, accessories,
clothes, colors, physical appearances of characters, etc. A number of studies have been
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carried out in the field, and the results have usually revealed that female characters are
represented more traditionally stereotyped than males, although there are studies
which suggest that there is an improvement in the stereotypical representation of
females. Nevertheless, studies have been conducted in various different countries, the

results do not significantly differ from one another.

Nilsen (1971) conducted a study examining 80 Caldecott medalist and honoree books
from 1951 to 1970. Specifically, it is noted that the number of females mentioned in
the titles of the books, the total number of characters of each gender, and the total
number of characters of each gender depicted in the visual text. She also found that,
frequently, women are portrayed while observing on the action rather than
participating in it. One significant finding of this study is offering possible reasons as
to why this phenomenon seems to be perpetuating itself: the publishing industry and
the education system might be encouraging authors to include more male characters in

hopes that this will improve the reading levels and habits of young boys.

Weitzman et al. (1972) examined 18 prize-winning picture books, and the results
revealed that women are greatly underrepresented in the titles, central roles and
illustrations. The findings also support the traditional sex-role stereotypes: boys are
active while girls are passive; boys lead and rescue others while girls follow and serve
others. Moreover, adult men and women are equally sex-stereotyped: men engage in a
wide variety of occupations while women are presented only as wives or mothers. The
effects of these rigid sex-role portraits on the self-image and aspirations of the
developing children are discussed. Similar to the study of Nilsen (1971), Weitzman et
al. (1972) also found that females are greatly underrepresented, and they are depicted
in more traditional gender roles. Categories of the central role, occupations and roles

of female (wife, mother) are also used in this current study.

Kinman and Henderson (1971) examined Newbery Medal Award and Honor Books
for gender bias. The researchers evaluated a total of 49 books and found that authors
tended to write about males as main characters three times more often than they wrote

about females as main characters. Kinman and Henderson updated their study in 1985,
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and they examined award-winning children’s books from 1977 to 1984, analyzing their
content by using guidelines from four different sources. In general, they looked at
setting, genre and narrator's point-of-view. The result of the study indicated that there
was less gender bias in the books examined than there was in the books included in
the original study. As Kinman and Henderson, Grauerholz and Pescosolido (1989) also
focused on the gender of central characters and, differently, they sampled more than
2,000 books published between 1909 and 1984. The findings of the study revealed that
females were always underrepresented compared to males (2:1), with three times as
many male central characters as female characters and four times as many male adult
characters as female adult characters. These two studies explored the presence and
centrality of males and females in in children’s picture books published in America,
and different from those studies, Kortenhaus and Demarest (1993) reviewed 150
children's picture books in terms of their gender role content. It was found that the
frequency of males and females depicted in the stories had indeed become more
evenly distributed over the past 50 years, the roles played by males and females have
changed, and more female characters were found than in past studies. Girls are now
being pictured in more instrumental activities such as playing ball, riding bike,
climbing, running, swimming, active outdoor play, etc., but they are still shown in
passive dependent activities, which are playing house, picking flowers, assisting in
house chores, tending to a sibling, etc. The results of the study are different from
those of the studies previously mentioned in terms of portraying girls with more

instrumental activities.

Oskamp et al. (1991), conducted a study similar to the study of Weitzman et al. (1972)
by assessing preschool books published between 1986 and 1991. The findings showed
a significant difference from the study of Weitzman et al. (1972) indicating that there
is an increase in the percentage of female characters presented in the preschool
literature. Furthermore, most female characters were shown as active and some even
more explorative than male characters. In this current study, the categories (female
visibility, indoor- outdoor locations) determined by Oskamp et al. are also used to

examine gender portrayals.
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Narahara (1998) conducted a literature review examining the effect of gender
stereotypes in picture story books on the development of gender identity in young
children. In this study, it is mentioned that although picture story books have shown
some improvement in reducing stereotypes, there still exist gender stereotypes. The
results reveal that although there were nearly twice as many female authors as male
authors, men play the central role three times more than women and there are fewer
males than females in secondary roles, and men appear in the books twice as often as
women. The findings reveal that, despite the fact that the majority of authors are
women, gender inequality in books continues. The categories which are used by
Narahara (1998) are taken into consideration while designing categories for this

current study and the gender of central role characters are also examined in this study.

In another study conducted by Gooden and Gooden (2001) between 1995 and 1999,
83 important books prepared for children were examined by using in-depth analysis of
the main characters in terms of gender, illustrations and book titles. In this study, it is
concluded that women were more frequently included in books as main characters
compared to previous years. It also revealed that women are underrepresented in
children's literature even though they constitute 51% of the population. In this current
study, the categories utilized by Gooden and Gooden (2001) for the gender of main
characters and illustrations are also used in order to examine the gender portrayals in

the books currently available.

Another study conducted by Brugeilles et al. (2002) presents a different perspective
from the other studies dwelling on exploring the gender of the author. In the study, the
characters in illustrated children's books were examined in terms of daily activities,
and it was investigated whether the book authors influenced the choice of character or
the characteristics of male or female characters. As a result of the study, it was
observed that the picture books were all male dominated and the characters were
mostly adults. It turned out that the books were immediately directed to the hierarchy
of sexes with unobtrusive differences. The scholars who conducted this study state that
the books are about gender reproduction. It is stated that male and female authors work
together to represent women better than men, and that male authors continue to use
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masculine attributes in books. In this current study, the categories used in this study
have been utilized in terms of examining the daily activities of female and male

characters.

Another study conducted by Nilges & Spencer (2002) is about the pictorial
representation of physical activity and gender in Caldecott Medal winning children’s
literature over three time periods (1940-1959, 1960-1979 and 1980-1999). In the
study, 57 Caldecott Medal winning books were analyzed under four categories which
are books in which females engaged in sedentary roles, books in which females
engaged in active roles, books in which males engaged in sedentary roles, and books
in which males engaged in active roles. Results indicated that females were more likely
to be underrepresented and males were significantly more likely to be portrayed to be
active. Over the three time periods, these results did not show a significant difference.
Categories for sedentary and active roles are used as a base for this curretn study, in

addition to utlizing these as another way of gender portrayal.

In another study conducted, Anderson and Hamilton (2005) focused on a different
point in gender representation, and explored the representation of mothers and fathers,
in addition to whether men are stereotyped as relatively absent or inept parents. As a
result of the content analysis on parental gender roles shown in the influential 200
illustrated children's books, they concluded that fathers were often underrepresented
in the books and also presented as shadow and ineffective male parents. The portrayals
of mothers and fathers are also taken into consideration for this current study and while

designing parental activities categories.

Another study which was conducted by Kok and Findlay (2006) examined the sex role
stereotyping in Australian picture story books published from the mid-1970s to the
beginning of 2000s. The study was designed as a content analysis of 25 award winning
Australian picture story books. The researchers mainly focused on three important
areas; ratios of male characters to female characters in central roles, titles, illustrations,
and animal characters; activities of the central character; and an exploration of the text

for central characters’ traits. The findings of the study reveal that no significant

30



differences were detected between the ratios of male characters to female characters
across the two time periods specified; however, trends towards equality were found
between the early and the recent samples in the categories of titles and animal
characters. Moreover, no evidence of stereotyping was found with regard to the
activities, with male characters not participating in instrumental-independent activities
and exhibiting masculine traits any more often than their female counterparts, and with
female characters not engaging in passive—dependent activities and exhibiting
feminine traits any more often than male characters. This study offers significant
results which imply that male characters were not more rigidly stereotyped than female
characters.

McCabe et al. (2011), analyzed 5,618 books (i.e., Caldecott award winners, Little
Golden Books, and books listed in the Children’s Catalog) which had been published
in the United States in the twentieth century, and the study revealed that reported
developments were not consistent. Compared to females, males are represented nearly
twice as often in titles and 1.6 times as often in central roles. Thus, the results of this
study are different from the findings of Kok and Findlay (2006) in terms of central role
representation, which shows that gender representations may change from culture to
culture. In that sense, the gender of central roles is also examined in this current study
and it presents a current analysis of the gender of main characters in the books.

Foster (2014) examined representations of male and female characters in children’s
picture books. Data was collected from four book sample groups: best-selling books
featuring female protagonists, best-selling books featuring male protagonists,
multicultural books featuring female protagonists, and multicultural books featuring
male protagonists. A total of 112 books were qualitatively analyzed to investigate how
the book narratives and illustrations depicted embodied experiences for male and
female characters. The books are examined based on two core categories. The first one
identified observed norms and ideals of gender throughout the analyzed books,
specifically within the domains of behavior, appearance, and ability. The second core-
category delineated discourses that pertained to family relational processes. The results
of the study showed that the norms based on appearances were the most common
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among women in the best-selling books, and that stereotypes about socioeconomic
status and ability were the most common in multicultural picture books where men
were involved, and that the role of the family was emphasized more frequently in
multicultural books than the best-selling books. This study also presents different
approaches for gender role portrayals in books in terms of behavior, appearance,
ability, and family role representations, and in this current study, these items are also

included in the analysis.

2.4.2. Studies in Turkey

In Turkey as well, there are studies about gender role representation in children’s
storybooks, novels, elementary and middle school books and textbooks. It has been
noted that the studies in the field have increased since 2000 in Turkey. Referring to
the studies conducted in Turkey, it seems that researchers focus mostly on primary
school textbooks and course books, and in this part, these studies are presented in order
to figure out how studies in Turkey explore gender portrayals in books and what are
their findings. It can be said that studies on children's storybooks are dated to relatively
recent times. The dimensions of these studies focusing on the text and illustration of
the book are: gender of central characters, number of female and male characters,
indoor and outdoor leisure activities, family roles, household activities, occupations,
games and toys, clothes, colors, accessories, etc. There are studies which examine
children’s storybooks and are conducted with different books published by different
publishers. However, there is no study which compares storybooks written in Turkish
language and translated to Turkish language in terms of gender role portrayals.
Therefore, in order to fill this gap, this current study can become a good example by
focusing on gender roles in both native and translated picture storybooks for children
aged 3-6.

In his study, Arslan (2000) selected coursebooks for the National History course taught
at 1% and 2" grades in middle schools, and examined the texts and visuals in these
books in terms of gender roles. As a result of the study, it was determined that the
gender roles of women and men were acquired by children in the first years of the

primary education. While women were shown in domestic roles (home cleaning/care,
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food preparation, elderly care) within the passive identity, men were shown in the
public domain within the active identity. It was stated that women are reflected as
dependent individuals within the authoritarian structure of decision-making in the
books examined by men. These findings are also used as a guide for this current study,
since it offers categories related to passive and active identities. The representation of
women in domestic roles is an important issue in gender role portrayals in books, and
the household activities of female and male characters are also examined in this current

study.

Esen and Bagli (2002) conducted a study to evaluate adult figures on the pictures in
textbooks for the courses of Turkish and Alphabet for 1% graders. The adult figures in
the books were analyzed in terms of their actions, accompanying people whom they
were presented with, places where they were shown, objects they interact with. The
study revealed that both men and women were presented together with “children”
mostly; women were shown at “home and home surroundings”, while men were
presented at “outdoors”. In addition to this, according to the pictures, women were
shown mostly while they were in the actions related to “looking after children”; on the
other hand, men were in the actions related to “public and work.” The pictures also
revealed that the female characters were associated with “private” objects, while men
were connected with “public” ones. As a result, the study showed that gender
stereotypes were transferred to children through textbooks. This study also presents
important results for gender role portrayals in textbooks. “Places the characters are
shown in” are also seen as a significant point for gender portrayals in books, and for
this reason, in this current study, places where the characters are portrayed the most

are examined.

Another study conducted by Giinay and Giirsimsek (2005) examined male and female

characters in 16 children books from 5 different publishers in terms of accessories,

clothes, colors, actions, physical appearances and professions. As a result of the study,

it was found that women and men exhibited community-approved behaviors, and that

their physical appearances were stereotyped. This study is similar to other studies in

terms of focusing on actions and professions of the characters; however, it also has
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different parts from the other studies due to fact that it also focuses on physical
appearances, accessories, colors and clothes of the characters. Therefore, in this
current study, the books are also examined regarding accessories, clothes, and physical

appearances of characters.

Yorganci (2008) conducted a study aiming to examine texts and pictures, main and
secondary characters, people, accompanying characters, actions, places and objects in
all textbooks utilized in the first five years of the primary education. It was found that
males are depicted in pictures more than females. Female children were depicted at
home; however, male children were shown outside. Moreover, although females are
shown with household and mother roles, males are depicted as fathers and as working
outside. It was determined that the traces of sexism were observed as a result of the
analysis of the pictures and texts of the textbooks intented for primary school students.
This study reveals similar results with other studies, in terms of presenting females as
mothers and engaging in parental activities, while showing males as fathers and
working. Similar to this study, parental activities of the characters are also examined

in this current study.

Furthermore, different from the studies mentioned, Koseler (2009) focused on
preschool story and fairytale books, and she conducted a study in Gaziantep, Turkey
with the aim of study being to analyze how gender was introduced in preschool story
and fairytale books. In this study, 200 story books and 50 fairytale books were selected,
and document review technique was used. The researcher focused on important
categories during the study: what the occupations of men and women are, with whom
men and women figures present themselves, in which places female and male figures
are introduced, which gender features the hero has, how females and males are
depicted in their family lives. The findings of the study suggested that women’s
professional life was represented in limited areas and their jobs were not well-defined.
Women characters were mostly engaged in maternity roles and duties, and similarly
young girls were also associated with domestic duties and roles (Koseler, 2009). This

study is similar to other studies in terms of focusing on similar gender categories and
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finding similar result;, however, it retains different features owing to fact that it focuses
on preschool story and fairytale books in a specific city.

Cinar- Kitis (2003) also conducted a study to examine the visuals and contents of the
coursebooks and student exercise books of the Turkish Language course, which are
being taught in schools upon the permission of the Turkish Head Council of Education
and Morality at middle schools (from 5th to 8th grade). Although Koéseler (2009)
focused on children’s storybooks and fairytales, 20 books which were distributed by
the Ministry of National Education in the 2012-2013 academic year were used in the
study. In the study, the frequency of the main and secondary characters was examined
in the texts according to the variables of age and gender by using content analysis
method. The figures of males and females were also analyzed regarding “with whom,
in what actions, in which places and with what objects” they are depicted. The results
of the study showed that males were more apparent in the books examined, and they
were visualized in harmony with the gender stereotypes. Moreover, males were seen
as main characters more than females. The roles of “mother, teacher and nurse” were
mostly attributed to female characters. Thus, the study reveals that traditional gender
roles are presented to the students in the course books of the Turkish Language course,
and accordingly, gender inequality is constantly reproduced. (Cinar-Kitis, 2013). This
study also presents important findings about gender role portrayals in Turkish
Language course books, and it also allows to compare the gender role portrayals in

those books and storybooks.

In another study which was conducted by Ozkan (2013), the number of women figures
in primary school (1-5) course books was to be investigated. Similar to the study
conducted by Cmar- Kitis (2013), this study examined the primary school course
books in primary schools in Nigde in the 2008-2009. The sample of the study was
comprised of 22 coursebooks. The results revealed that the number of male figures
was more than the number of female figures in all coursebooks, except for Science
coursebook for first grades, Math coursebook for second grades and Science and
Technology coursebook for fifth grade. Moreover, discrimination in the use of female-
male figures within professions and sports-related issues is noteworthy in the visuals
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of the books (Ozkan, 2013). This study focuses on gender categories similar to other
studies; however, although the samples are different, the results are similar to each

other in terms of depicting males more than females.

In her study, Dilek (2014) examined the professions of female characters in the story
books prepared for children aged 4-6. In the study carried out by a qualitative research
design, 123 books from 5 publishers were examined and 19 story books which depicted
female characters in several professions were selected. Women in selected books were
attributed to titles such as housewife, teacher, nurse, dentist, tailor, restaurateur,
lawyer, actress and cameraman. It was stated that titles such as housewife, teacher,
tailor and restaurateur were considered suitable for women in the traditional
understanding. While the titles such as nurse and dentist were indicated in the health
sector, which was considered to be suitable for women, the attribution of the titles such
as lawyer, actor and cameraman to women showed an equitable approach in the books
reviewed. This study also focuses on the occupations of characters. Similar to this
study, occupations of the characters are also analyzed in this current study.

In his study, Sentiirk (2015) examined 70 storybooks for preschool children depicting
different places in terms of gender stereotypes. He analyzed the books in his study
using the document review technique through content analysis. As a result of the
analysis, it was determined that women and men were represented in similar
proportions in the books, women were shown in various professions considered to be
suitable for men, and authors and illustrators were mostly women. Therefore, gender
stereotypes seemed to be diminished. Similar to the study by Dilek (2014), Sentiirk
(2015) also focused on the professions of characters. This study is important since it

provides data related to gender representation in books.

Kiikrer (2015) also carried out a study to analyze secondary school textbooks for social
gender equality. The aim of the study was to examine textbooks prepared for Turkish
course, which are taught in secondary school in terms of gender equality, and to
compare the findings and interpret them accordingly. There were three textbooks

published in the past, three textbooks published before the signing of the Convention
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on the Elimination of All Forms of Discrimination against Women (CEDAW), and
three textbooks published recently. All selected textbooks prepared for Turkish course
were published upon the permission of the Ministry of National Education (MONE)
Board of Education. According to the findings of the study, it was found that, in visuals
and texts, males had more occupational roles and the number of males was more than
that of females, and males were depicted more in the family roles than females. The
study revealed that, in general terms, the textbooks examined contain elements that are
opposite to gender equality and contain sexist stereotypes. This study also has similar
points with other studies, differently in this study, textbooks prepared for Turkish
course are used as samples, and they are examined according to gender categories.

Kaynak (2017) also sought an explanation to the question “how are gender roles
conveyed by the means of linguistic and non-linguistic indicators in preschool story
and fable books?” For this study, 50 preschool story and fable books were assessed
according to the categories formed in the light of knowledge derived from the literature
and the analysis forms were created. Then, these forms were filled upon examining the
books. As a result of the evaluations, although the gender roles were still traditionally
found in the books reviewed, it was determined that these roles were reflected in an
egalitarian manner, which was partially free from traditional approaches and

stereotypes.

Kog- Odabasi (2017) conducted a study by conducting a content analysis to identify
social gender equality by examining the texts and images in sociology textbooks in
terms of the frequency of women’s and men's images, occupations, and division of
labour among family members, public-private sphere and personality characteristics
in the scope of their given roles. In the study, 23 high-school sociology course
textbooks that were used between 1931 and 2017 were examined. The results of the
study revealed that several texts and visuals preventing gender equality were found in
the books. This study focused on gender issues in sociology textbooks and they
focused on such personality characteristics of character. In this current study, it is also

used as a gender category; however, according to the findings, there are no significant

37



differences between the personality characteristics of female and male characters;
therefore, this part is omitted from this current study.

Similar to Kaynak (2017), Rollas-Oguz (2017) also conducted a study to analyze how
gender is represented in preschool storybooks. Three preschool story series are
selected to form a representative sample in order to examine the representation of
femininity, masculinity, maternity and paternity. As a result, femininity was
represented in the passive maternal role, without agency, occupied with domestic
activities and spatially at home; however, masculinity was represented as an active
subject with agency, spatially in the public space occupied with economic activity. In
the study, it was also concluded that girls were represented as passive objects while

boys were represented as active objects.

Uneléz (2017) examined the award-winning novels for children in the context of
gender stereotypes. The data of the study were selected from the novels, which were
awarded by institutions working on children and youth literature for at least five years
in Turkey, and which were published in a three-year period between 2013 and 2015. 9
published books were analyzed descriptively in this study. The main gender category
was analyzed by using subcategories; namely, “sharing household chores”, “earning a
living for the family”, “having an occupation”, “achieving something independently”,
“being a manager/leader” and “game and toy selections” and “personality traits”. The
findings indicated that there were many examples supporting gender stereotypes;
however, there were expressions objecting to gender stereotypes. This study is
important for distinguishing game-toy selection as from the other issues, and it is also

used a base for this study.

2.4.3. Discussion

The aforementioned studies that is mentioned above were implemented in different
years in various countries possessing diverse cultural traits. Although the position of
women in society changes from culture to culture; the representations of the two
genders remain almost the same. One of the conclusions that could be drawn from the

findings of the studies mentioned in this section is that gender portrayals in storybooks
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have not changed over time. Starting from the 1970s, the research is still providing
similar results. For instance, men are still presented to be breadwinners who hold
different kinds of jobs with a high status in the society. Moreover, they are also
presented as involved in active roles outside the house more than females. On the other
hand, females are presented mostly within the house as wives and mothers and with

limited jobs outside the house.

With changing times, women have become more educated and they start to perform
well-paid jobs requiring high levels of skill in different sectors such as management,
politics, technology, or engineering as men do. However, although the status of
women has changed in society over time, the studies suggest that women are still
underrepresented and offered a limited number of choices for occupations and
presented with activities related to more domestic roles within the house. This result
reveals that traditional gender roles of males and females are widely approved by the

society and the new changing status of women has not been accepted yet.

Despite all, it is significant to realize that children’s storybooks are one of the most
important agents of gender socialization process, and children learn the gender roles
acknowledged in the society from the storybooks. For that reason, if the imbalanced,
stereotyped representations in these storybooks are ignored, it will be difficult to free
women from the old-fashioned gender stereotypes and authors might go on publishing
gender-biased books, which may cause in future generations the negative, traditional

gender stereotypes to be adopted.
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CHAPTER 3

METHODOLOGY

In this chapter, methodological approach of this study is presented. Specifically, the
design of the present study is explained by providing detailed information about the
research methodology. In addition to the explanation of the sampling procedure and
the characteristics of the sample, data collection and data analysis processes are
introduced. Lastly, the issues of validity and reliability and limitations of the study will

be examined.

3.1. Design of the Study

This study adopts a qualitative approach to the question of what are the ways in which
gender is portrayed in picture storybooks written for children in the 3-6 age group, and
do these gender portrayals entail gender stereotypes that might affect children at a very
young age? The researcher has a participatory role in the qualitative methodology,
unlike a quantitative one. Qualitative data are also irreducible texts, including words
and visuals which are in static or dynamic form. Although these qualitative data are
synthesized and even counted, they must first be interpreted in order to distinguish the
data, patterns and insights. In addition, the meaning of events, situations and
experiences of participants can be understood in detail in qualitative research.
Researchers in qualitative studies focus on how x plays a role in the change of y, while
researchers in quantitative studies focus on whether or not a variance in x is caused by

a variance in y, and to what extent (Maxwell, 1996).

As a research technique, descriptive qualitative method is used to examine the content
of picture storybooks written in Turkish and translated to Turkish targeting children
aged 3-6 in terms of gender portrayals. Qualitative descriptive research methods have
been used as common procedures for conducting research in many disciplines,
including education, psychology and social sciences in general (Nassaji,2015).

40



Sandelowski (2000) noted that, in descriptive qualitative studies, researchers do not
aim to penetrate their data into any interpretive depth; however, these studies tend to

present comprehensive summaries of a phenomenon or of events.

Moroever, as a data collection method, the document review method was used in this
study, since the data is collected from storybooks that can be defined as written
materials including texts and images. Document review method is used in cases for
which direct observation and interview cannot be performed in qualitative study, and
this method is based on the use of written or visual materials by the researcher in order
to increase the validity of the study. Document review is the analysis of written
materials including the information about cases or events examined (Creswell, 2014;
Yildirim & Simsek, 2014).

3.2. Sampling
3.2.1. Characteristics of Target Population

While selecting the target population of this study, purposive sampling method was
used. Purposive sampling is defined as a sampling method in which the researcher
determines the sample of the study with the help of literature based on a specific
research question (Fraenkel et al., 2012). However, there are varieties of the purposive
sampling method. One of these is criterion sampling, which is used in this study. There
are some predetermined criteria in the criterion sampling method, which are created
by the researcher, or a list of criteria used in previous studies can be adopted (Yildirim
& Simsek, 2013: 135-140). In this study, the criteria generated by the researcher were
used. Three criteria were defined to identify the target population of the current study.
Firstly, children in the 3-6 age group were selected as the focus, as they start gaining
their sexual identity in this period and gender identity becomes more and more
important as they begin to focus on all sorts of differences. Children begin to associate
with the concept of "girl" or "boy" to certain features, and they start to form stronger
rules or expectations which are attributed to each gender. (Kuhn et al., 1978; Martin et
al., 2004; Halim & Ruble, 2010). These ages are also considered as the most “rigid”
period of gender identity by scholars in that children in this age group are highly aware
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of rules and they insist on obeying them. For instance, a child who wants to do or wear
things that are not associated with his gender is probably aware that other children will
react to it. The persistence of these choices, despite the negative reactions of others,
shows that these are strong feelings (Weinraub et al., 1984; Egan et al., 2001; Miller
et al., 2009). It shows that the 3-6 age group is a critical period for children and thus,
the books targeting children aged 3-6 were selected for the present study.

Secondly, while selecting books, attention was paid to the fact that the main characters
were humans, since the gender of animal characters in the books may not be defined
clearly and this could complicate the research. Therefore, the books having animals as
main characters are not included in this study. Thirdly, the books which have been
published in the last 10 years were selected in order to look at the currently mainstream
gender representations in storybooks. All accessible books were carefully examined
based on the sampling criteria. The books were selected from the shelves for children
in the 3-6 age group which are curated by the library officials in Adnan Otiiken
Library. The library houses preschool children’s books in one of its sections. 347
picture storybooks could be accessed in that section, and the total number of books
were informed by the library staff. Among these, the books which are not suitable for
this age group, the books covering more than one story and the books with missing or
damaged pages distorting the course of the whole story were omitted. As a result of a
systematic shelf exploration, 60 picture storybooks were reached and coded. Half of

those selected books are native, half of them are translated books.

3.2.2. Information About the Library

Cankaya is the largest district of Ankara with a population of 921.999 (TUIK, 2017).
Many well-known universities, state institutions and ministries are located in Cankaya,
as well as libraries. As of the year of 2017, there are 1,146 public libraries in Turkey
and 25,091,232 people receive library services (General Directorate of Libraries and
Publications, 2017). Out of 42 public libraries in Ankara, there are 6 public libraries
located in Cankaya, and among these, the Adnan Otiiken Library was chosen, as it

offers a diversified collection of picture storybooks for children in the 3-6 age group.
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Ankara Adnan Otiiken Library was founded in 1922, relocated in its current place in
1985 and has become an exemplary children’s library. The second floor of the library

provides services for 3-15 years old children.

3.3. Data Collection

Merriam (1988) pointed out, ‘Documents of all types can help the researcher uncover
meaning, develop understanding, and discover insights relevant to the research

problem’ (p. 118). Moreover, according to Bowen,

Documents provide background and context, additional questions to be
asked, supplementary data, a means of tracking change and
development, and verification of findings from other data sources.
Furthermore, documents may be the most effective means of gathering
data when events can no longer be observed or when informants have
forgotten the details (p.31-32).

In that sense, document review method is used in this study in order to collect data
from the storybooks. Document analysis is defined as the systematic procedure for
evaluating or reviewing documents, and also it requires that data be examined and
interpreted in order to elicit meaning, gain understanding, and develop empirical
knowledge (Corbin & Strauss, 2008; see also Rapley, 2007). In the document review
process, the researcher first finds the resources that will serve to the determined
purpose. They carefully examine the resources, records the necessary information,
synthesizes and classifies the resources according to certain criteria (Cepni, 2014: 114-
115). The data set which provides the base for the analysis in this study includes
native and translated picture story books written for children in the 3-6 age group
in Turkey, and the number of gender representations in pictures and texts in each
book has been counted. In order to collect data from the books, document review
forms were determined and extended before the analysis, based on the gender
dimensions mentioned in research questions. The sources are classified according to
the items in the forms. Three data collection tools were used in the study; "book
information form (APPENDIX A)”, "text review form (APPENDIX B)” and "picture
review form (APPENDIX C)".
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e Book information form: This form includes the name of the book, the name of
the author, the year of publication and the publisher.

e Text review form and picture review form: These two forms were generated
by examining the related studies that are reviewed in Chapter Il. Forms were
developed in line with the categories identified according to the main objective

of the study.

Data collecting procedure took place in October 2018. For each book, the book
information form, the text review form and the picture review form were filled in
detail. After filling out the forms, the tables were created based on frequencies and

percentages.

3.4. Data Analysis

This study aims to find out whether there are any differences on gender representations
of female and male characters in native and translated picture storybooks written for
children in the 3-6 age group in Turkey. Based on the objective mentioned above,
content analysis was selected as the data analysis technique to answer the research

questions set for this study.

3.4.1. Content Analysis

Content analysis is defined as a research method applied to written or visual materials
to describe the properties of the material (Ary et al. p. 457). Content analysis
technique can also be defined as ‘‘a research technique for making replicable and
valid inferences from texts’’ (Krippendorff, 2004) or ‘‘the systematic, objective,
quantitative analysis of message characteristics’” (Neuendorf, 2002). In that sense,
this research methodology was deemed appropriate for this study, since it can be
used to determine the presence of certain words, concepts, themes, phrases,
characters, or sentences within texts or sets of texts, and to quantify this presence in
an objective manner. Furthermore, Weber (1990) mentioned that content analysis
technique is more than simple word counts, and the thing which makes this technique
particularly rich and meaningful is its reliance on the coding and categorizing of the
data.
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The basics of categorizing can be summed up in these quotes: "A category is a group
of words with similar meaning or connotations” (Weber, 1990, p. 37).

3.4.2. Categories for Content Analysis

Fraenkel et al. (2015) stated that categorization occurs in two ways: the researcher
determines the categories used according to literature reviews before the analysis, or
the researcher forms the categories as the analysis continues. In this study, the
categories are determined based on the related literature that is reviewed in Chapter I1.
After developing the codebook and coding form, first of all, the thesis supervisor and
then two experts who are specialized in the field of early childhood education and child
development were also asked to assure the content-related evidence of validity. They
examined the forms and looked into the language for precise translations from English
to Turkish, in order to contribute to the field. Furthermore, they provided their
suggestions in detail, concerning whether the codebook and coding form covered the
topic in general, and whether they measured what they were meant to measure. In order
to prevent any misunderstandings of content, categorical items were defined and
included in the codebook. According to experts’ feedback, necessary readjustments

were made.

While forming the codebook, the units of analysis were considered. These units
defined the specified unit, that is the focus of the analysis, such as pictures, text, etc.
(Fraenkel et al., 2015). As a unit of analysis, both pictures and texts were defined in
the present study, since storybooks are examined and the codebooks are filled out
based on gender categories on both the pictures and texts in the books. Table 1 shows
the categories for texts and pictures in the books which are used in content analysis.

Lastly, Fraenkel et al.(2015) state that, in content analysis studies, the results are generally
presented as the use of frequencies or proportions of certain data with regard to the
whole data; therefore, the results of the study are presented as frequencies and

percentages.
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Table 1: Categories in texts and picture forms

TEXT PICTURE

Occupation Physical appearance (Hair length,
Personality traits colors of hair, eyes, lips, body
Toys weight)

Activities (free time, household) Clothes, colors of clothes

Accessories
Places
Toys
Occupation

Activities (free time, household)

3.5. Validity and Reliability of the Study

An important issue for the quality of the content analysis is the validity of the results.
Fraenkel et al. (2015) defined validity as the appropriateness, correctness,
meaningfulness and usefulness of the specific inferences. In order to ensure validity;

external validity, face validity and content validity of the study were considered.

External validity is related to the extent of generalizing the findings (Yildirim and
Simsek, 2004). Neuendorf (2002) also mentioned that external validity is associated
with being representative in results in terms of repeating the study in different settings.
The nature of the study requires purposive sampling in order to reach the target
population, and in this study, the sample of the research and process are described in
detail so that they can be compared with other samples. Moreover, the conclusions in
this study would hold for other individuals in other places and at other times, which

ensures external validity ensured.

Face validity refers to the degree to which an instrument appears to measure what it
aims to (Krippendorff, 2004). In this study, some experts were also consulted to taken

to assess validity, and also in order to ensure face validity, a review of the literature
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was conducted and the code book was checked several times by the researcher and the

advisor.

Content related validity is defined as the degree to which content and format of an
instrument address all the components of the content that are measured (Fraenkel et.
al., 2015). In other words, Bollen (1989) defined content validity as a qualitative type
of validity where the domain of the concept is made clear and the analyst judges
whether the measures fully represent the domain (p.185).

Before the main study, content related validity is ensured by developing a code book
and categories, and by getting expert opinions in early childhood education.
Furthermore, Weber (1990) states that "To make valid inferences from the text, it is
important that the classification procedure be reliable in the sense of being consistent:
Different people should code the same text in the same way" (p. 12). As Weber further
notes, "reliability problems usually grow out of the ambiguity of word meanings,
category definitions, or other coding rules” (p. 15). In that sense, in order to minimize
errors and increase the reliability of the data analysis, picture books were selected and
assessed by both the researcher and the second coder. The outside coder is a colleague
who has been working in TED Ankara College Preschool as a preschool teacher for 7
years and holds an MS degree in Child Development from the Department of Child
Development in Ankara University.

3.6. Limitations of the Study

This study has three limitations. Firstly, purposive sampling limits findings to recorded
information, and provides no possibility of generalizing the findings. Findings are
limited to the target sample of picture storybooks for children in the 3-6 age group,
from one library in Cankaya, Ankara. Other written materials; such as coursebooks,
concept books and poetry books were not included in the study. Therefore, the study
does not provide a sufficient foundation for generalizable conclusions about gender

representations in the books written for children.

Secondly, since all categories within the framework were generalized based on the

literature review, there might be additional categories, which are overlooked.

47



Therefore, the results of the study are limited to the themes generated with respect to
the literature on gender representations. Thirdly, in addition to the categories, coding
is also another limitation, since validity of the study relies on two coder’s
understanding of the gender categories. It means that, during the coding process, the
researcher’s own judgments on the subjects may decrease the value of data due to fact
that each researcher thinks in a different way.
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CHAPTER 4

FINDINGS

This chapter focuses on the analysis of the findings obtained by the present research
and offers interpretations for these findings. The study is designed for exploring the
operating areas of gender representation in native and translated children’s picture
storybooks. Categories that are explored are; presence of male and female characters,
gender of the main character, places where main male and female characters are
displayed, parental activities of characters, activities of characters, working status of
characters, toys, accessories of characters, women’s clothing, hair length and hair color
of the characters, physical appearances of female characters (depiction of eyes and
lips). The findings from native and translated books will be presented under these

titles. Then, these findings will be compared.

4.1. Total Numbers of Male and Female Characters

The first category of the study is the frequency of the appearance male and female
characters in terms of their appearance in the books since it can be a significant sign
of gender balance in storybooks (Arslan, 2000). In that sense, underrepresentation or
exclusion of female and male characters are examined in terms of how often they
appear in the books. Total numbers of male and female characters in native and
translated books are presented in Table 2. The types and genders of the characters in
the pictures of the books are encoded.

Frequencies of the appearance of both child and adult female and male characters in
the illustrations and texts were determined by counting the number of characters.
While analyzing the content of the illustrations, characters who appear in more than
one picture or image were counted only once. The illustrations depicting a crowd of

people where characters were hard to be identified as either male or female were
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excluded from the study. Characters in the crowd that were easier to be identified were

counted.
Table 2: Number of female and male characters
Character Gender Native Translated
Type f % f %
Female Child 42 27,81 38 21,35
Female Adult 37 24,50 58 32,58
Female Total 79 52,32 96 53,93
Male Child 42 27,81 42 23,60
Male Adult 30 19,87 40 22,47
Male Total 72 47,68 82 46,07
Total 151 100,00 178 100,00

In native books, the percentage of female characters turned out to be 52%; that is, more
than half of the characters are shown as female. The percentage of female characters
in translated books is 54%. In both native and translated books, therefore, the
percentage of female characters is higher than that of male characters. Another point
is that, in native books, the percentages of female and male children are equal to each
other with %28, while the percentage of male children (24%) is higher than that of
female children (22%) in translated books. In addition to this, in both native and

translated books, the number of female adults is more than the number of male adults.

The fact that the number of female characters is more than that of male characters can
be regarded as an improvement in terms of ensuring the visibility of women, when the
finding is compared with other studies conducted. Moreover, it should also be
considered that the representation of female characters still plays a significant role for
children in terms of how those female characters are presented and what are the roles,
behaviors or activities are attributed to those characters. However, if female characters

are mostly shown while doing house core or tending to child care, it means that these
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books contribute to gender stereotypes. In other words, the critical point is to present
the characters in a balanced way considering both the number of characters and their
portrayals in the story, which will be explored below. In addition, male children are
presented more than female children in translated books while the numbers of female
and male children are equal in native books. It may indicate that native books showed
a more balanced and nearly equal representation of females and males. On the other
hand, the imbalanced representation of genders was in favor of male characters in

translated books.

4.2. Gender of Main Character

The second category examined by this study is the gender of the main characters.
Frequencies and percentages for the gender of main characters are presented in Table
3.

Table 3: Gender of main characters in native books

Native Translated

Female Male Female Male Female-
Male

17 | 56.67 | 13 |43.33 | 10 |33.33| 17 | 56.67 | 3 | 10

Table 3 shows that female characters (57 %) are more frequently presented as main
characters compared to male characters (44%) in native books. In translated books, on
the other hand, male characters (57%) are shown as main characters more than female
characters (34%), while there are also 3 books which have both male and female main
characters. The gender of the main character is one of the important categories in
assessing gender portrayals in storybooks. Presenting more female main characters in
native books can be seen as a positive development in terms of making women more

visible. However, the representation of male main characters more than females in
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translated books may give the children the message that men should be at the forefront
in the society in terms of their roles or status.

4.3. Places Where Main Male and Female Characters Are Displayed

The places where main male and female characters are displayed is the third category
of this study and relevant data are presented in Table 4.

Table 4: Places in which main characters are displayed

Places Native Translated

Female Male Female Male Female-
Male

f % f % f % f % f %

Home | 9 5294 | 4 | 30.77 | 4 | 40.00 3 | 17.65

Outside | 8 4706 | 9 | 6923 | 6 | 60.00 | 14 | 82.35 | 3| 100.00

Total | 17 | 100.00 | 13 | 100.00 | 10 | 100.00 | 17 |100.00 | 3 | 100.00

Table 4 shows that in native books, more than half of the female main characters (53%)
are shown at home. However, almost half of the main female characters (47%) are
presented outside in native books. Male characters are presented outside (69%) more
than at home (31%). These findings support stereotypical gender representation of
women in terms of showing females mostly at home. In translated books, while female
characters are presented outside the home (60%) more than at home (40%), male main
characters are more frequently presented outside the home (82%) than at home (18%).
There are also 3 translated books with both male and female main characters, and they
are also presented outside. The results reveal that in native books, female characters
are mostly shown at home, although in translated books, they are mostly shown outside
the home. In that sense, native and translated books reveal different results in terms of

the places where main characters are mostly displayed, and this can be interpreted as,
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in native books, there is clearly a more stereotypical representation, whereas in
translated books, female main characters are represented in a fashion opposing the
stereotypical portrayal of females. At that point, cultural differences may be
considered as an explanation for those different gender representations. Simone de
Beauvoir once said: “One is not born, but rather becomes, a woman” (Butler, 1986),
regarding the role of culture on gender identity development of an individual. For
instance, in such patriarchal cultures, women are mostly associated with house-related
tasks and they are expected to be at home, whereas males are mostly associated with
outdoor activities. However, with the recent development in such societies, now,
women are also involved in the labor force, bringing about portrayals of women out
of home and the reflection of this can be seen in the native books which present women
outside the home. In that sense, cultural regulations on gender roles of females and

males are also reflected in children’s storybooks.

4.4. Parental Activities of Characters

Parental activities of characters are another important category for the present study,
because parental activities, which are attributed to female and male characters, reveal
how gender roles are differentiated in terms of parenting. The findings are presented
in Table 5.

Parental activities are examined on the basis of a clustering of all activities into three
main categories, in order to simplify the wide diversity of activities, and in order to
mainly assess the at-home and outside-the-home dichotomy associated with women
and men, respectively. These three categories include child care activities (i.e., feeding
the child, changing clothes of the child, taking the child to bed), home-based activities
(i.e., playing with the child, talking to the child, preaching, having breakfast, lunch,
dinner with the child, preparing new year tree, watching TV) and outdoor activities
(i.e., taking the child to the doctor, going to a park, museum, outside, taking the child
to the school, sports acts, going shopping).
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Table 5: Parental activities of characters

Parental Native Translated
Activities Female Male Female Male

f % |f % f % f %
Child Care 8 | 2581 | - 4 | 16,67 | 1 10,00
Home-Based 14 | 4516 |4 | 4444 | 12| 50,00 | 6 60,00
Activities
Outdoor 9 | 29,03 |5| 5556 | 8 | 3333 | 3 30,00
Activities
Total 31 | 100,00 | 9 100 24 1 100,00 | 10 100,00

Table 5 shows that, in native books, a total of 31 female characters are depicted doing
parental activities and 71% of them are presented while doing child care and home-
based activities with children. The remaining 29% of female characters are portrayed
while attending outdoor activities with children. In addition to this, in native books, 9
male characters are presented while attending parental activities and 44% of them are
shown while attending home-based activities with children, while 56% of them are
presented while attending outdoor activities with children. The important point here is
that no male characters are presented while doing child care activities. Another
significant point that emerges from Table 5 is that the total frequency of parental
activities in native books is attributed more than three times more to female characters

than male characters.

In translated books, on the other hand, there are 24 female characters shown while
attending parental activities, compared to only 10 male characters, and 17% of them
are displayed as involved in child care activities, 50% in home-based activities and
33% in outdoor activities with children. When the rates of women involved in child
care and home-based activities are combined, the percentage of women displayed at
home reaches to almost similar to native books. On the other hand, of the 10 male
characters presented in parental activities, 60% are presented while attending home-
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based activities and 30% are presented while doing outdoor activities with children,
whereas just 1 male character is presented while doing child care activities. Total
percentage of parental activities attributed to female characters is 2.5 times more than

male characters.

These figures demonstrate, firstly, that female characters are shown more than male
characters in activities attributed to parents in both native and translated books.
Therefore, despite cultural differences, female characters were given more space than
male characters in terms of parental activities in both native and translated books. In
that sense, the mother-child relationship is seen as generally strong in the books
reviewed, but the father-child relationship seems to come in the second place.
Therefore, these findings support gender stereotyping through associating females
with parental activities more than males can be observed in children’s storybooks.
Child care, home-based and outdoor activities related to children are mostly associated
with female characters in both native and translated books, and it is shown that
although there are cultural differences, stereotypical representations of parental
activities are similar to each other. Here are some examples of texts and illustrations

from the books examined:

In one of the native books, which is about a story of a girl whose parents are getting
divorced, the father is shown while he is talking to his daughter as a home-based

parental activity (Figure 1).
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Figure 2: An example of home-based parental activities (Book 4)

In another native book, the mother is pictured with her children while she is changing
the clothes of one of them (Figure 2). This example supports the stereotypical
representation of the female assuming the child care role.

Figure 3: An example of a child care activities (Book 23)

In a translated book, which is about a boy who has a baby sister, the father is pictured
while he is playing with the child as a home-based activity (Figure 3).
56



Sefs:::;il d‘:vp'un:; hepsi cadinimin
etrafi landr. Elimle
1kiyor. Cabuk kagin!” Dinozor elimde, bagirarak cadirdan
mﬂm‘?r“ baginmaya | :lkllm ve onlar kovalamaya basladim:
" “Raa raa ra raaaal Ates, ateess, ateeeessss!”
"Raa raa ra raaaal
Herkes bir yandan kagiyor bir yandan da baginyordu:

Annem bagirdi: “Aman Allah'im! Cadinn altindan dinozor

“Ates, ateess, ateeeessss! Sondurin atesliii”
Babam ates| sondurmek icin dinozorun karsisina gegmis
= soyle baginyordu:

Figure 4: An example of home-based activities (Book 35)

Another example is from one of the translated books, which is about visiting a doctor.
In this book, the father is pictured while he is changing his son’s clothes as a counter-
example of stereotypical gender roles (Figure 4).

Figure 5: An example of child care activities (Book 53)

In Book 9, which is about a girl whose mother died, the text also gives an example for
the child care activity of a female character: “My mother was combing my hair with

my blue comb, my father was reading the newspaper as usual (Book 9, p.4).” In that
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book, brushing the child’s hair is attributed to mother while the father is reading a
book.

Moreover, in book 30, which is about a girl and her dog, the text includes an example
for the home-based activity of a male character with the child: “My father is such a
delightful person, he plays with me when he comes back from work (Book 30, p.12).”
In that book, the father is shown while playing with his daughter and it is also
mentioned that the father goes to work outside home.

An example of an outdoor activity of the mother with the child is given from one of
the translated books which is about a boy who is going to see a doctor (Book 40):
“This morning when my mother woke me up, she reminded me: Yusuf, you have an
appointment with the doctor, do not forget! I am going to pick you up and go to
doctor’s office (Book 40, p.3).” In that book, the mother is shown in an outdoor-based
activity with her child, and while it can be argued that this is a stereotypical
representation of the mother due to taking care of the child, presenting women outside

home is an important step to challenge the stereotypical representation of females.

According to this result, we can interpret that women's primary duty is presented as
spending time with children within home and taking care of them. Child-rearing, which
is one of the most important and difficult tasks in life, is left almost entirely to women.
The mother is depicted as responsible for caring for, feeding and talking with the child
in both native and translated books, although there exist cultural differences on gender
role development of females and males. From this point, it can be said that some gender

role representations may be similar in different cultures.

4.5. Activities of Characters

In this study, another important category to assess gender portrayals in picture
storybooks concerns the activities of characters. The activities of characters are
examined on the basis of three main dimensions, in order to simplify the variety of
activities portrayed or mentioned in the books and to provide clarity: (i) Household
duties (i.e., cooking, cleaning, hanging clothes); (ii) Home-based leisure activities

(i.e., reading, painting, knitting, sewing, watching TV, surfing on the Internet); and
58



(iif) Outdoor activities (i.e., shopping, driving, sports activities, dancing, art and
cultural activities, fishing). The findings on this category are presented in Table 6.

Table 6: Activities of characters in books

Activities Native Translated

Female Male Female Male
f % f % f % f %
Household duties |22 | 66,67 | 6 | 3529 |13 | 3421 | 5 | 17,86
Home-based 72121 | 6 | 3529 |11 | 28,95 |12 | 42,86
leisure activities
Outdoor activities | 4 | 12,12 | 5 | 29,41 | 14| 36,84 | 11| 39,29
Total 33| 100,00 | 17 | 100,00 | 38 | 100,00 | 28 | 100,00

Table 6 shows that, in native books, 33 female characters are presented while doing an
activity, and 67% of them are shown doing household duties, while 21% of them are
shown in home-based leisure activities. It means that a total of 88% of the females are
presented at home dealing with household duties or home-based activities. On the
other hand, of the 17 male characters in native books, 35% are presented while doing
a household duty, 35% are shown while doing a home-based activity and 29% of them

are presented while doing an outdoor activity.

In translated books, of 38 female characters, 34% are presented while doing household
duties, 29% are presented doing home-based leisure activities, and lastly, 37% are
shown while doing an outdoor activity. On the other hand, in translated books, of 28
male characters, 18% are presented doing household duties, 43% are presented in a
home-based activity, and lastly, 39% are presented in outdoor activities.

When the results are examined in a comparative perspective, it should be underlined
that, in both native and translated books, female characters are presented while doing
household duties, significantly more than male characters. In native books, 22 female
characters are presented in household activities and in translated books, 13 female

characters are presented in household activities. The number of female characters who
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are responsible for household activities in both native and translated books is too large
to be underestimated. From this point, it can be concluded that, although there exist
cultural differences between those books, household activities are mostly associated
with female characters in both groups of books. This representation of household
duties indicates that women have more responsibilities than men at home. The
children’s storybooks seem to support the traditional image of women keeping the fire

burning at home.

Furthermore, although outdoor activities are more likely to be associated with male
characters in native books, translated books show an opposite trend. Thus, it can be
argued that native books reinforce gender stereotypes in the respect of associating
females with the activities within the confines of the home. While the representation
of females in outdoor activities mostly in translated books do not support gender
stereotyped representation, translated books also present gender stereotyping in
household activities, given the strong association of household activities with female
characters in such books.

Here are some examples of texts and illustrations from the books: In one of the native
books, the female character is pictured while knitting as a home-based leisure activity
(Figure 5). Knitting is an activity which is attributed to female characters, and this

picture supports the stereotypical representation of a female.

Tninern oral) ey gok severdy,
Evirizde vey Ak Lurmakiar v

Kirmiz, MOVE, YESIL, ponpe.
G kadar 5ok Yok verd |

dolapardar 4 sarirg,

Figure 5: An example of home-based leisure activities (Book 15)
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Another example is from a translated storybook and it is about a grandmother spending
time with her grandson. The female character is presented while driving a car as an
outdoor leisure activity (Figure 6). While driving is mostly associated with male
characters, here, it can be seen as a challenge to the stereotypical representation that

the female character is presented while driving.

Figure 7: An example of household activities ( Book 25)
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In one of the native books, as seen in Figure 7, the female character is pictured while
preparing food. Cooking and preparing activities are mostly associated with female

characters, and in this picture, the female character is stereotypically presented.

In another native book, the male character is depicted while cleaning the dinner table,

opposing stereotypical representations (Figure 8).

Yemekten sonva annesi,

“Lutfen sofray toplamama
yardim eder misin?" diye sordu
Burak'a. “Tabii annecigim,” diye
yanit veven Burak, anne ve
babasina yardim etti.

Figure 8: An example of household activities (Book 6)

In a native book (Book 3), which is about a boy’s zoo trip, the text contains an example
for outdoor leisure activities: “Their father Nunu was going to drive the car, and their
mother Lulu got the front seat” (Book 3, p.10). In the text, the driving activity is
attributed to the male character which supports the stereotypical gender representation.

In another native book (Book 16), which is about seasons, there is also an example for
household activities which are attributed to female characters: “Radiators were on,
stoves were lighted. They cooked chestnuts on the stove. The mothers prepared some
‘boza (a traditional fermented drink)’”” (Book16, p.4). This example also supports the
stereotypical gender representation of female characters by presenting one in a

household activity.

In addition to these examples, in one of the translated books (Book 52), an example

for outdoor leisure activities is seen in the text:
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“One day, Ciko’s father decided to go fishing... Ciko went on walking and arrived a
river. At that moment he came up with an idea and he said : “I am going to catch some
fish”. When I got back home my mom asked” (Book 52, p.1-3). In this example, the
father and the son are presented in an outdoor activity and the mother is presented
while she is at home. This example also supports the stereotypical representations of

female and male characters.

Overall, in native books, only 4 females are shown while attending outdoor activities.
This finding reveals that females are mostly visible at home, and they are invisible
outside, which is a reflection of the culture in which they live. However, in translated
books, female characters are shown also in both home—based and outdoor- based
activities, in addition to attending household activities. This result indicates the
cultural differences on gender role distributions on activities of female and male
characters. Moreover, in both translated and native books, household activities are
presented as duties of females and cultural differences on gender roles are not observed
in that point.

4.6. Working Status of Characters

Working status of characters is another category which is examined in this study, as it
IS expected to give important insights into the issue of whether preschool picture
storybooks contain stereotypical representations in their gender portrayals. Data
related to the working status of female and male characters in the examined books are
presented in Table 7. The numbers and percentages indicate the number of characters
who are in labor force, that is, who are depicted as working either in texts or pictures,
out of the total numbers (female or male) presented in the last row in the table. The
full list of the occupations that are attributed to female and male characters in the books

are presented in Appendix E.
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Table 7: Working status of characters in native and translated books

Working Native Translated
Status Of
Female Male Female Male
Characters
f % f % f % f %

9 24,32 22 73,33 11 18,97 30 75,00

Total 37 | 100,00 |30 | 100,00 |58 | 100,00 |40 | 100,00

The figures presented above reveal that the number of male characters who are
depicted as working is remarkably more than that of female characters and reach to
almost 75% of all male characters, in both native and translated books. In native books,
24% of all female characters are depicted as working, while this rate is even below
20% in translated books. The imbalance between the percentages obviously indicates
that the labor force is highly dominated by males. Recognition of women as individuals

among the working class has not become widespread yet.

On the other hand, it is also important to look at the nature of the jobs that are
performed by both genders. The jobs defined as the domain of males are predominantly
from more respected, professional and more interesting categories; such as astronaut,
manager, doctor, pharmacist, teacher, painter, race pilot, firefighter and police, while
also including less skilled and more routine categories of fisherman, butcher, reeve,
postman, farmer, and bus driver. On the other hand, females are still predominantly
depicted as working in lower-ranked, less-paid and traditional positions as
housewives, secretaries, cinema staff, nurse etc. When the figures are compared, being
a teacher is only attributed to female characters in native books; however, male
characters are shown as teacher more than female characters in translated books. In
addition to this, being a doctor is attributed to male characters more than female

characters in native books; however, the numbers of female and male doctors are equal
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in translated books. Moreover, being a secretary is only attributed to female characters

in both native and translated books.

Women are mainly presented as serving the patriarchal society. This difference also
clearly shows that men can hold variety of jobs. In terms of content of jobs, we see
that women do not go beyond traditional occupations and also that men do not deviate
from professions that are not peculiar to themselves. Therefore, it can be argued that
storybooks reinforce the higher position of men in economic life. Those differences
are shaped by culture considering what behaviors are acceptable for men and women.

Although there are some variances from culture to culture, most of them have some
type of labor division which underlies what tasks or jobs are appropriate for males and
females. While there are differences, there are consistencies as well. For instance, in
such cultures women tend to have less autonomy, fewer resources, and limited power

concerning decision making (Schalkwyk, 2000).

Here are such examples of illustrations and texts from the books:

Ciftel Zeynep cocuklan biyok bir tarlanin cinden yiritta. Hic inek, ot veya koyun yoktu. Semin bir cicek koparp kokladi,
Bir tek anlar ve vzun saph Gicekler vardi,

Diden ceviesine bakind. *Buras bir cicek Gt mi?*

Ciftgl Zeynep golomsed Hayir dedll. Ama gok sayida
yaban giged yetigiiz.

Figure 9: An example of a male teacher and a female farmer (Book 34)

In a translated book about beekeeping, the teaching profession is attributed to the male
character, and farming profession is attributed to both the male and female characters
(Figure 9). When the pictures of the book are examined, it is seen that the number of
male farmers is more than the number of female farmers (Book 34, page 7). However,

depicting female characters in different kinds of professions should be considered as a
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crucial improvement compared to the previous studies which present women as

holding limited kinds of jobs.

In Book 39, the female character (mother) is pictured wearing a suit and she goes to
work. And the dialog between her and her son is as follows: “My son, I have a meeting
in Ministry today.” From this speech, it is concluded that she is working at a job, but
the profession is not well-defined (p.1-2). Still, the fact that she has a meeting with
high-level bureaucrats or state officials gives the impression that she is a professional
with a possibly high-status job, which appears as a challenge to stereotypical gender

representations.

In the book (Book 8) that describes the surgery process of a girl, the secretary, nurse
and hospital staff are the professions attributed to female characters, while the male
character is depicted as a doctor. (as seen in Figure 10).

In this example, while male characters are mostly depicted as holding higher positions,
females are depicted as holding lower-level job positions, and this supports the

stereotypical gender representations.

0 sirada odaya Elifi ameli edecek =Y Bioken Il Halk »
olan doktor geld; boktr::h Elq::i muayene ‘ A Gaphanes! LI 6l yemegini bitidikten
etti ve bazi notlar aldy ] sonra babas onu ziyarete geld

Figure 10: An example of male doctor-female hospital staff) (Book 8)

66



In a translated book (Book 49) where the children talk about their father’s occupations,
the following conversation takes place: “Ozan said: My father is a firefighter...
Meltem said: My father is a doctor...Tolga said: My father is a teacher.” (Book 49,p.9-
16). This example shows that the occupations of male and female characters are clearly

defined, and there are many different occupations for the male characters.

In another book (Book 51), which is about a child who likes to build, the occupation
of the male character is defined as follows: “Little Cem holding a job, he is an
architect!” (p.1). In this book, being an architect as a profession is also attributed to

the male character, which reinforces a stereotypical portrayal of genders.

Therefore, in both native and translated books, the number of female characters who
are working in a job is considerably less than that of male characters. This finding
demonstrates that while males are seen as the breadwinners, females are the

responsible ones for taking care of the house in most cultures.

4.7. Toys

Toys which are associated with female and male characters constitute another category
examined in this study, as they are also important to assess whether the representations
present gender stereotypes. In Table 8, the toys are examined in 6 sub-categories,
including fantasy toys (i.e., kitchen toys, animal toys, plushes, puppets), lego-blocks,
balls, dolls, park-garden-sand toys (i.e.,bicycle, sled, park toys), and transportation
toys (i.e., cars, trucks, etc.).

Table 8: Toys played by female and male characters

Toys Native Translated

Female Male Female Male

f % f % f % f %

Fantasy toys 6 | 30,00 8 26,67 8 44,44 | 11 | 34,375
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Lego-blocks 1 5,00 4 13,33 1 556 | 4 | 125

Ball 2 | 10,00 | 11 | 36,67 1 556 | 2 | 6,25

Doll 4 | 20,00 - - -

Park- Garden- 5 25,00 4 13,33 8 4444 | 6 | 18,75
Sand Toys

Transportation | 2 10,00 3 10,00 - 9 | 28,125
Toys
Total 20 | 100,00 | 30 |100,00| 18 | 100,00 |32 | 100

As stated above, most of the toys are chosen in a "gender-appropriate” manner for girls
or boys under the influence of their families, press and market regulations. These
selected toys are seen as important factors that prepare the children for the roles they
will undertake in adulthood. The findings on Table 12 reveal that boys are shown with
toys more than girls in both native (30 against 20) and translated (32 against 18) books.
This finding demonstrates that male children are mostly presented while playing with
a toy in both native and translated books. On the other hand, when the figures are
compared, it is seen that balls, transportation toys and lego-blocks are mostly
associated with male characters in both native and translated books. This finding
reinforces the stereotypical representation of genders in respect of presenting female
and male children playing with those toys in different frequencies. Although female
characters are shown with dolls and kitchen toys in native books, there is no female
character shown with dolls in translated books. Furthermore, in native books, balls
are mostly preferred by boys whereas in translated books, it is not so common a choice
among boys. In that sense, gender stereotyping is still exists, however, not depicting
female characters with dolls can be an important improvement, since dolls are usually
associated with female children and it restricts their opportunity to play with other

toys.
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In one of the native books, the female child character is pictured with kitchen toys,
dolls and plushes as seen in Figure 11. This example also supports the stereotypical

representation of the female gender with the toys which are mostly associated with

female characters.

Duru annesine, “Ben en gok
Kigi seviyorum” dedi. .
Annesi, “Dur bakalim” dedi.

Figure 11: An example of kitchen toys, doll and plush (Book 16)

Another example is from a translated book. As it is seen in Figure 12, there is a
truck, a car and balls in the room of the boy. This picture also reinforces the gender

stereotyping in toys.

Annemin sdwln geliyordu: “Neredesin canim oglum
iginden seslt:dim' “Raa raa ra raaaal”
Gadinimin :

Figure 12: An example of truck, car and ball (Book 35)
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These findings can lead to the differentiation of toys by the toy industry, parents,
teachers or children as “female toys” and “male toys”, and such a discrimination may
contribute to gender stereotyping. Olusoga (2008) also stated that when children
understand the concept of gender and roles of gender in the community, they reflect
their understanding into their play. In that sense, the representation of toys in the
examined books can be evaluated as the reflection of cultures and the gender roles
which are assigned by these cultures. At this point, while in native books, a “doll” is
portrayed as a feminine toy, in translated books, there is no evidence supporting this
stereotype, and this difference might have been caused by culturally-embedded gender

roles.

4.8. Accessories

Accessories of the female and male characters constitute another important category
examined by this study. Table 9 presents only the accessories which are considered
important in reproducing gender stereotypes, and while many accessories are
portrayed in the books, those that are less significant and those that have been
portrayed less frequently (such as scarves, watches, gloves, belts, etc.) have not been
taken into account here, in order to simplify the analysis.

Table 9: Accessories in books

Accessories Native Translated
Female Male Female Male
f % f % f % f %
Hair 29 60,42 18 30,51

Accessories

Eyeglasses 6 12,50 8 38,10 10 16,95 16 50

Jewelry 4 8,33 1 4,76 8 13,56
Bags 5 10,42 1 4,76 9 15,25
Ties 2 9,52 6 18,75
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Kitchen 2 4,17 3 5,08 2 6,25
Apron

Hats 2 4,17 9 42,86 11 18,64 8 25

Total 48 |100,00| 21 |100,00| 59 |[10000| 32 100

Table 9 shows that, in native books, women are shown more than twice with
accessories than men. Female characters are mostly shown with hair accessories
(60%), while male characters are mostly shown with hats (43%). The accessories that
male characters often use can be sorted in a descending order by the given in the tables
as glasses, hats and ties. This finding may be interpreted as, in order to describe a male

character, glasses, hats and ties are mostly used in native books.

Examination of the accessories in translated books shows a similar trend. Female
characters are mostly shown with hair accessories (31%), and in native books, they are
almost shown twice as much more with hair accessories (60%). This finding indicates
that, in native books, in order to describe a female character, hair accessories are
utilized more than they have been in translated books. Male characters are mostly
shown with eyeglasses (50%). In the second place, male characters are shown with
hat. The accessories that men often use can be sorted in a descending order by given

in the tables as glasses, hats and ties, similar to native books.

Hats are mostly attributed to the male characters in native books; however, in
translated books, hats are mostly used by female characters. Moreover, eyeglasses are
mostly used by the male characters in both native and translated books. Jewelry is
another distinguishing accessory between male and female characters. Women are
mainly pictured with earrings or other jewelries, which clearly shows that jewelry is
associated with the female gender in both native and translated books. Another
accessory code is kitchen apron which is used by females more than males, since
females are more associated with household activities, and they need to wear kitchen
apron more often. Bags are also another group of significant accessories used as a

gender indicator in those books. In native books, females are shown with bags more
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than males; however, in translated books, only female characters are presented with

bags. This reveals that bags are also another type of accessories which are used to
define the female gender.

In Figure 13, although the female character is out of home, she is pictured with a
kitchen apron.

sevindL Kiguetic eviriads rudubik igiedo
sk Sie de hep muguhik icinds pageyn

Al Gst Betal yemegine dok d1 bile.

“Her sey yolunda m1 papatyam?” diye sordu babasi.

“Bu aksamki yetenek yanismasinda izleyicileri hayal
kinkligina ugratmaktan korkuyorum,” dedi Betiil.

“Neden endiseleniyorsun ki? Sen hata yapmazsin nasil
olsal” dedi babasi giillimseyerek.

Betiil de gulimsemeye calisti.

Figure 14: An example of kitchen apron (Book 46)
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In one of the translated books, the kitchen apron is also used by a male character as it
is seen in Figure 14. Therefore, the accessories (hair accessories, eyeglasses, kitchen
apron, bag and tie) which are used in native and translated storybooks might be seen
as gender indicators, since they are utilized to describe the male and female characters
in the books. However, although kitchen apron is mostly used by female characters,
there are also male characters presented with kitchen apron in translated books. This
can be seen as an important indicator for gender roles which are against stereotypical
representation. This can be caused by cultural factors due to fact that, with an
increasing number of working females, males are also started to attend household
activities and the use of kitchen apron may be evaluated as the reflection of this change
in the society. Furthermore, the portrayals of hair accessories as feminine and the
representations of eyeglasses as masculine accessories may also be explained

depending on culturally-embedded gender roles.

4.9. Women’s Clothing

In this study, the women’s clothing is also examined based on the frequencies of
depictions in skirt-dress and pants, since men’s choices of clothing do not show a great
variation in the direction of stereotypes. Therefore, only female characters' choices of

clothes are shown in the table below.

Table 10: Women'’s clothing in books

Women’s Clothing Native Translated

f % f %
Skirt- Dress 54 68,35 67 69,79
Pants 25 31,65 29 30,21
Total 79 100,00 96 100,00

Table 10 shows that, in native books, 68% of the female characters are pictured with

a skirt or dress, while 32% of the female characters are presented with pants.

73



Translated books show a similar trend: 70% of the female characters are pictured with
a skirt or dress and 30% are presented with pants. The percentages given for women’s
clothing preferences are close to each other in native and translated books. Therefore,
skirts and dresses in those books are used to define the female characters and these
clothes are categorized as feminine clothes. The gender discrimination of clothes also
change according to cultural norms, beliefs and regulations, since there are no exact
rules which propose that females should wear skirts or dresses. All of these de facto

rules and regulations are constituted by the society.

4.10. Physical Appearance of Female Characters

Physical appearance of characters is another important category to assess gender
portrayals, particularly in terms of hair length, face and body size of characters. Hair
lengths of the female and male characters in native and translated books are presented
in Table 11.

Table 11: Hair lengths of the characters

Hair Lengths Native Translated
Of
Female Male Female Male
Characters
f % f % f % f %0
Long 46 | 58.23 55| 57.29
Medium 29 | 36.71 | 3 417 | 29| 3021 | 1 1.22
Short 61| 8472 | 6 6.25 | 65| 79.27
Bald 5 6.94 10 | 12.20
Indefinite 2 2.53 3 4.17 6 6.25 6 7.32
Total 79 | 100.00 | 72 | 100.00 | 96 | 100.00 | 82 | 100.00
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Table 11 shows that, in native books, females are mostly pictured long-haired (58%)
and males are mostly shown short-haired (85%). Furthermore, there is no male
character with long hair and there is no female character with short hair. Those results
indicate that hair lengths of the characters represent the gender stereotypes in those
books, since, although there are many female characters who have short hair and male
characters who have long hair, they are not presented in this way.

Translated books show a similar pattern in that females are mostly shown with long
hair (57%) and males are mostly shown with short hair (79%). Although there are
short-haired women, there is no male character with long hair. Women with short hair

can be considered more acceptable than men with long hair.

When hair length representations in native and translated books are compared to each
other, the results are similar. However, females are pictured with short hair in
translated books, albeit in a limited number. It can be concluded that showing females
short-haired can be seen as an improvement, when it is compared with the presentation
of females in native books in terms of gender roles. Weitz (2001) stated that gender as
a cultural principle is closely associated with hair, and the relationship between hair
and gender expression is common many societies. Moreover, many cultural norms
regarding women's hair state that women’s hair should look different from men’s
(Synnott, 1987). In that sense, hair is seen as a gender indicator of cultures, and this
study also reveals that, in both native and translated books, long hair used to define a
female character. Moreover, short hair is attributed to only the male characters in
native books, while in translated books, there are also short-haired females. The
portrayal of females as short-haired can be evaluated as a cultural regulation related to

genders.

Table 12: Physical appearance of adult female characters in native books

Face Native -Female Translated-
Female
f % f %
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Lips Are Clear 11 29.73 17 29.31
And Pink
Eyelashes Are 12

Clear

32.43 19 32.76

Total Number 37 58

of Characters

In order to examine the physical portrayals of adult female characters in storybooks in
more detail, depictions of the lashes and lips of female characters were also examined,
as shown on Table 13. Accordingly, lips of 30% of the female characters are clearly
depicted with red color or lipstick in native books. Eyelashes of 32% of the female
characters are also clearly depicted. In translated books, lips of 29% of the female
characters are clearly depicted with red color or lipstick. Eyelashes of 33% of the
female characters are also clearly depicted. These figures show similar patterns in

native and translated books.

These findings reveal that there is a high proportion of male and female characters that
do not have any gender-specific clues (lips and eyelashes are clear or not) on their
faces, and it is thought that the elements of sexism do not take up too much of the face
drawing of the characters, and the characters are not distinguished according to the

drawings on their faces in the examined books.

Table 13: Physical appearance of adult female characters in native books

Body Size Native Female Translated Female
f % f %
Fat 3 8.11 9 15.52
Thin- Medium 34 91.89 49 84.48

Total Number
Of Characters

37

58
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In order to examine the body sizes of the adult female characters in storybooks, it was

analyzed how the female characters were shown according to their weight. Following

the analysis, it was observed that 8% of the female characters are pictured as fat and

92% of the female characters are depicted as thin-medium.

Moreover, 16% of the female characters are pictured as fat and 85% of the female

characters are depicted as thin-medium in translated books. In addition to this, female

characters are mostly shown as thin or medium-weight.

4.11. Summary of Main Points Derived From the Analysis of Books

4.11.1. Gender Role Portrayals in Native Books

The appearances of female and male characters is close to each other.

Female characters are presented as main characters more than male
characters.

Female characters are shown more than male characters in parental activities.
Female characters are mostly depicted within the household, doing household
duties or household-based leisure activities.

Female characters’ participation in work life and their occupational roles are
presented to a limited extent.

Balls, cars, trucks, lego-blocks and park garden toys are pictured mostly with
male characters. Pets, dolls, bicycles and kitchen toys are mostly pictured with
female characters, and dolls, bicycles and kitchen toys are exclusively pictured
with female characters.

Female characters are mostly shown with hairclips, eyeglasses and jewelry.
The accessories that male characters are mostly depicted with include glasses,
hats and ties.

Dresses and skirts are used to emphasize female identity.

Ratios of the numbers of female and male characters depicted outside home to
the total number of female and male characters, respectively, are close to each
other. However, female main characters are pictured at home more than male

main characters.
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4.11.2.

Female characters are almost exclusively pictured as long-haired and male
characters are overwhelmingly shown as short-haired.
Eyelashes and lips are used to feature female characters, who are, in addition,

mostly shown as thin or medium-weight.

Gender Role Portrayals in Translated Books

Appearances of female and male characters is close to each other.

Male characters are more likely to be presented as main characters, while there
are 3 books where there are both female and male main characters.

Female characters are mostly associated with family roles and parental
activities.

Female characters are mostly depicted doing household activities, while male
characters are shown mostly in outdoors activities; such as doing sports,
surfing on the internet, and fishing more than female characters.

Females’ participation in work life and their occupational roles are presented
to a limited extent.

Animal toys, balls, cars, trucks, lego-blocks and puppets are the toys that are
mostly associated with male characters.

Dresses and skirts are used to underline female identity.

Female characters are mostly shown with hairclips, eyeglasses and jewelry,
while the accessories that are associated with male characters include glasses,
hats and ties.

Female and male main characters are presented outside more than at home.
However, male main characters are mostly pictured outside the home and the
books with male and female main characters also portray the main characters
outside.

Females are mostly shown with long hair and males are mostly shown with
short hair. Although there are short-haired women, there is no male character
with long hair.

Eyelashes and lips are used to emphasize female characters, while female
characters are mostly shown as thin or medium-weight.
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CHAPTER 5

CONCLUSION

5.1. Summary of the Study

The present study aims to examine the ways in which gender is portrayed in picture
storybooks written for children in the 3-6 age group in Turkey, and to assess whether
these gender portrayals entail gender stereotypes that might affect children at a very
young age. In order to address these, this study adopts a comparative perspective and
examines both native and translated picture storybooks in order to assess cultural
variations on gender portrayals. With this objective, the study examines 60 picture
storybooks which have been published in last ten years and written for children aged
3-6. Half of the selected books are translated and the other half of them are native
books. Gender representations in translated and native books were examined through
the following categories: number of male and female characters, gender of the main
character, places where main male and female characters are displayed, parental
activities, activities of male and female characters, working status of male and female
characters, accessories of male and female characters, clothing of female characters,
hair length of male and female characters, physical features of female characters

(definite eyelashes, lips, body size).

5.2. Conclusion and Interpretation of the Findings

The analysis presented shows that the amount of female and male characters portrayed
is close to each other in both native and translated books. This implies that the
characters in the books are generally reflected equally, and such a result does not
correspond with the results of the studies of Narahara (1998) and Brugeilles, Cromer
& Cromer (2002). In his study, Narahara (1998) found that men appeared in the books
twice as often as women. In addition to this, the study conducted by Brugeilles, Cromer

& Cromer (2002) found that picture books were male-dominated and the characters

79



were mostly adults. On the other hand, Sentiirk (2015) found that the numbers of
female and male characters were close to each other in a study examining the story
books published for children in the preschool period in terms of gender stereotypes.
Therefore, it can be said that the results of this study are similar to those of the previous
studies conducted recently, and also, there is no significant difference between native
and translated books as to the number of female and male characters, except that the
number of male children in translated books is greater than that of female characters.
This result also indicates that cultural variations on gender representations in those
books have not been observed clearly; however, the imbalanced representation of
genders was in favor of males in translated books.

Secondly, this study found that female characters are presented as main characters
more than male characters in native books. Similarly, Gooden and Gooden (2001)
reported in their study examining 83 important books published for children between
1995 and 1999 by using in-depth analysis of the main characters in terms of gender,
illustrations and book titles, that women were more often included in books as main
characters. However, in translated books, male characters are presented as main
characters while there are three books which have both female and male main
characters. McCabe et al. (2011) reported similarly that a higher number of males were
found in central roles, which guided children to believe females were less important
than males, and to accept the invisibility of girls. Therefore, it can be said that there is
an improvement of visibility of female characters as main characters in storybooks;
however, it is also seen that male domination in central roles in translated books can
be considered as an evidence supporting gender stereotyping. This message may lead
to underrepresentation of females in books and also in real life. Therefore, it is seen
that there are considerable differences on the portrayals of the main character’s gender
between native and translated books. While the imbalanced representation of genders
was in favor of females in native books, it was in favor of males in translated books.
This difference on gender portrayals could have been caused by cultural differences
due to fact that, in some cultures, females are underrepresented in their social life and

they are mostly associated with house-related activities. That is why they have lost
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their visibility in the society. On the other hand, males are depicted as more active in
such societies and they are more visible in many activities than females. The
imbalanced representation of females and males in the storybooks implies that,
although men and women seem to be equal in terms of their share in the world
population, many women are still invisible due to the lack of recognition in patriarchal
societies. In many cultures, women are not recognized as individuals having equal
rights with men, but they are viewed as wives and mothers whose duty is to take care
of both their husbands and children.

Another important finding in this study is related to the places where the main
characters are mostly shown. The amount of female main characters at home and
outside the home is close to each other in native books. Furthermore, 9 male main
characters are pictured outside home and only 4 main male characters are shown at
home. Similarly, Esen and Bagli (year) found that women were shown at “home and
the vicinity of home”, while men were presented “outside”. As a result, the study
showed that gender stereotypes were transmitted to children through textbooks. Such
a finding supports the traditional gender stereotype which associates females with
home-related roles and males with roles outside home. On the other hand, female and
male main characters are presented outside the home more than at home in translated
books. However, male main characters are mostly pictured outside home, and the
books with male and female main characters picture main characters outside home. In
that sense, native and translated books reveal different results in terms of the places
where main characters are mostly displayed in, and this can be interpreted as that, in
native books, there is clearly a more stereotypical representation, whereas in translated
books, female main characters are represented in a way contrary to the stereotypical
portrayal of females. Differences on stereotypical representations of females and males
in native and translated books may be seen as a reflection of cultural attitudes,

behaviors and roles which are attributed to females and males.

Another finding of the study is that female characters are shown significantly more

than male characters as involved in parental activities in both native and translated

books. Furthermore, the frequencies of parental activities in native books are more
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than those in translated books. These results might have been caused by cultural
factors; such as values, beliefs, and customs which are associated with gender roles.
In the books examined, female characters are given more coverage than male
characters; however, they are mostly associated with maternity and domestic roles.
The mother-child relationship is generally in the first place in the books reviewed, with
a significantly less emphasis put on the father-child relationship. Similarly, Anderson
and Hamilton (2005), in their study looking at how mothers and fathers are described
in illustrated children's books, concluded that the father-child relationship was more
ineffective than the mother-child relationship. In addition to this, Rollas-Oguz (2017)
found that femininity was represented in the passive maternal role without agency,
occupied with domestic activities and spatially at home; however, masculinity is
represented as an active subject with agency, spatially in the public space and occupied
with economic activity. Esen and Bagl (2002) also found that women were shown
mostly while engaging in actions “related to children”; on the other hand, men were
observed to be engaging in actions “related to public and work.” It can be said that the
findings of those studies are similar to those of this study. However, in contrast to
those studies, another study conducted by Kiikrer (2015) found that males had more
occupational roles and were portrayed more than females in visuals and texts, and
males were depicted more in the family roles than females. The study revealed that the
textbooks examined contain elements that oppose gender equality and contain sexist
stereotypes. Thus, according to the findings of this study, although there are cultural
differences, there are no significant differences in both native and translated books in
terms of parental activities, and in both types of books, females are mostly associated
with family roles and gender stereotyping can be seen in that respect. From this point,
it can be interpreted that women's primary duties are presented as spending time with
children at home and taking care of them, and child-rearing, which is one of the most
important and difficult tasks of life, is almost entirely associated with women in most
cultures. Thus, it can be said that some gender roles attributed to males and females

may be similar in different cultures.
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Another finding of the study is that female characters are shown more than male
characters in the activities of cooking, preparing food and cleaning home in both native
and translated books. On the other hand, male characters are shown while driving,
reading newspapers, painting, doing sports, surfing on the Internet and fishing more
than female characters both in native books and in translated books. Knitting and
sewing activities are only attributed to female characters in both native and translated
books. Vatandas (2007), in his study examining the perception of gender and gender
roles, similarly found that the role of women was in the form of cleaning, preparing
food for children, looking after them, helping them in dressing and handcrafting.
Another finding reveals that art and cultural activities are attributed equally to both
female and male characters in native and translated books. This result does not
correspond with the results of Sentiirk (2015), which pointed out that men were more
involved in artistic activities than women. Another study which was conducted by Kok
and Findlay(2006) indicated that there was not enough evidence to support the idea
that male characters are more rigidly stereotyped than female characters. The number
of males and females engaging in both activity types and trait types were not found to
differ significantly. This finding also does not correspond with results of this current
study. When we compare native and translated books, it should be underlined that the
number of female characters who are responsible for household activities in both
native and translated books is too large to be underestimated. From this point, despite
cultural differences between those books, household activities are mostly associated
with female characters in both types of books. This representation of household duties
indicates that women have more responsibilities than men at home in many cultures.
Thus, the children’s storybooks seem to support the traditional image of women
keeping the fire at home burning. Furthermore, although in native books, outdoor
activities are more likely to be associated with male characters, translated books show
an opposite trend. Thus, it can be argued that native books reinforce gender stereotypes
in terms of associating females with the activities within the confines of the home.
While the representation of females in outdoor activities mostly in translated books
challenges gender stereotyped representation, translated books also present gender

stereotyping in household activities, with a strong association of household activities
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with female characters. Furthermore, with the developments of societies, females are
also involved in labor force and they are also holding jobs to bring home the bread as
men do. Therefore, the household activities are shared by both females and males.
However, in both native and translated books, this development on societies may not

be observed due to the fact that they still attribute household activities to females.

The results obtained from other studies show that women’s work life was a limited
theme and their professional roles were not stated in both native and translated books.
Kiikrer (2015), for example, found that males were in occupational roles more than
females in visuals and texts. Similarly, Kdoseler (2009) found that women’s
professional life was represented in limited areas and their jobs were not well-defined.
Kitig-Cinar (2013) also found that the roles of “mother, teacher and nurse” were mostly
attributed to women characters. In that sense, it can be said that these studies have
reached similar results with this study. One of the stereotypical representations in this
study is the attribution of the teaching profession to women in native storybooks. This
situation is an indicator of the association of teaching profession with women in our
society. As a result, the teaching qualification, a profession related to child education,
has been attributed to women. In his study on sexism in coursebooks, Arslan (2000)
reveals that the teaching profession ranks first among the professions attributed to
women in 6 coursebooks taught at 1st and 2nd grades in middle schools. Another study
which was conducted by Liben et al. (2001) found that, among 37 professions, those
including professorship or tinkering were regarded as more masculine, and the
professions such as gymnastics and teaching were regarded as more feminine
occupations. It was found that girls prefer similar professions to the ones that are
masculine. Therefore, the current study revealed that, in native and translated books,
work force was highly dominated by males. The recognition of women as working
individuals has not become widespread yet. The reasons of this inequality may not be
caused only by the gender discrimination factor. For example, in many countries, men
and women may not have an opportunity to choose their ideal jobs due to the economic
problems that they face with. Therefore, they are employed in many sectors without

considering gender dominance in the work place. In that respect, men also might work
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in jobs that are under female domination. However, the education level of women has
increased over the past decades and women are also employed in well-paid and high-
status jobs which were traditionally assigned to men. Developments about the labor
force of women have not been reflected in the examined books, and it might show that
in those cultures in which the examined books are written, those developments may

not occur or may not have appeared yet.

Another finding of this study is related to toy preferences of the characters in
storybooks. In native books, it is found that the frequencies of interactions with animal
toys and sleds are equal in both female and male characters. Plushes, balls, cars, trucks,
lego-blocks, rattles and park-garden toys are pictured mostly with male characters.
Pets, dolls, bicycles and kitchen toys are pictured mostly with female characters, while
dolls, bicycles and kitchen toys are pictured only with female characters. Animal toys,
balls, cars, trucks, lego-blocks and puppets are mostly attributed to male characters in
translated books. Yavuzer (2017) mentions that the gender factor is important in the
selection of toys for children. The most preferred toys for girls are dolls, models,
building toys. The toys selected for boys are wheeled, battery-operated and remote-
controlled vehicles, balls, guns, building toys. This information has been approved by
both parents and toy selections of children. Similarly, Giider- Yagan and Alabay
(2016) found in their study about the toy preferences of children aged 3-6 in terms of
gender stereotypes that most of the girls had a tea set, sewing kit and toys; such as
baby girl dolls, but boys preferred toys; such as cars, speed motors, trucks, construction
machines and repair kits. Although female characters are shown with dolls and kitchen
toys in native books, there is no female shown with those toys in translated books.
Playing with toy vehicles is one of the stereotypes in the society, since it is considered
as a kind of game for boys. Similarly, playing with a doll is among the stereotypes in
the society, since it is considered as a kind of game for girls. In the native books
reviewed, the role of playing games with dolls is mostly attributed to girls. In the books
examined, it is concluded that boys play with balls, while the lack of balls as a choice
among girls' game preferences supports traditional stereotypes. In translated books,

female and male characters are equally shown while playing plushes, bicycles, park-
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garden-sand toys. When the results are compared, balls, vehicle toys and lego-blocks
are mostly attributed to male characters in both native and translated books. Therefore,
the toys which are traditionally attributed to males are frequently observed in the
examined books. In that point, while in native books, “doll” is portrayed as a feminine
toy, in translated books, there is no evidence that support this stereotype, and this
difference can be caused by culturally-embedded gender roles. In that sense, the
representation of toys in the examined books can be evaluated as that it is a reflection

of cultures and the gender roles which are assigned by those cultures.

Another finding of this study is related to the accessories worn by characters. In native
books, female characters are mostly shown with hairclips, eyeglasses and jewelry. The
accessories that men often wear can be ordered as glasses, hats and ties. In addition to
this, the accessories worn by the characters in translated books are similar to those
native books. Female characters are mostly shown with hairclips, eyeglasses and
jewelry. In their study, Giirsimsek and Giinay (2005) concluded that accessories
preferred by women are scarves, necklaces, earrings and crowns. Men's accessories
include hats and glasses, similar to this study. In parallel with this study, Sentiirk
(2015) concluded that the most preferred accessories for women were hairpins and
earrings, whereas the most preferred accessories for men were hats and glasses.
Therefore, in this study, the accessories (hair accessories, eyeglasses, kitchen aprons,
bags and ties) which are used in native and translated storybooks, may be seen as
gender indicators, since they are utilized to describe the male and female characters in
the books. However, although kitchen aprons are mostly used by female characters,
there is also a male character presented with a kitchen apron in translated books. This
difference can be explained depending on cultural factors, due to fact that, with an
increasing number of working females, males also started to attend household
activities and the use of kitchen aprons may be evaluated as the reflection of this
change in the society. Furthermore, the portrayals of hair accessories as feminine and
the representations of eyeglasses and ties as masculine accessories may also be caused

by culturally-embedded gender roles.
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This study also presents findings related to women’s clothing. In both native and
translated books, it is seen that, in total, female characters are predominantly depicted
in dresses and skirts rather than pants. Giirsimsek and Giinay (2005) stated that dresses
and skirts are important factors determining the identity of women, while pants are
used to define male identity. Therefore, in this study, skirts and dresses are used to
define female characters in the examined books and these are categorized as feminine
clothes. The gender discrimination of clothes is also changing according to cultural
norms, beliefs and regulations, since there are no exact rules which propose that
females should wear skirts or dresses. All of these de facto rules and regulations are
constituted by the society. In that point, the cultural attitudes towards women’s

clothing may be evaluated as similar based on the findings of this study.

Finally, this study presents findings related to physical features, hair length and hair
colors of the characters. In native books, females are mostly pictured as long-haired
and males are mostly shown as short-haired. Furthermore, there is no male character
with long hair and there is no female character with short hair. Those results indicate
that hair length of the characters is presented in a gender stereotyped way in those
books. The results also reveal that females are mostly shown with long hair and males
are mostly shown with short hair in translated books. Although there are short-haired
women, there is no male character with long hair. Women with short hair can be
considered to be more acceptable than men with long hair. Therefore, hair is seen as a
gender indicator of cultures, and this study also reveals that, in both native and

translated books, long hair is used to define a female character.

Lastly, it was examined whether the eyelashes and lips of female characters were
clearly depicted in order to examine the physical portrayals of adult female characters
in the storybooks. According to the results, in both native and translated books,
eyelashes and lips are featured to identify some of the female characters, and there is
no significant difference between native and translated books in terms of this issue.
Giinay and Giirsimsek (2005) also stated that lipstick or red lips are mostly associated
with female characters. These findings reveal that there is a high proportion of male
and female characters that do not have any gender-specific clues (whether lips and
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eyelashes are noticeable or not) on their faces. It is thought that the elements of sexism
do not observed too much in the face drawing of the characters and the characters are
not separated according to the drawings on their faces in the examined books. In
addition to this, when the body sizes of female characters are examined, it is found that
female characters are mostly shown as thin or medium-weight in both native and
translated books, and having such body sizes is associated with females in both types
of books. Therefore, both native and translated books reach to similar representations

on the physical appearances of characters.

Throughout the whole study, it was observed that female and male characters in native
and translated books are still stereotypically represented in many ways and across
many areas. Previous research also found similar results with the current study, despite
developments and changes in the society. On the other hand, there are also differences
between native and translated picture storybooks in terms of their gender
representations. In that regard, cultural differences should be taken into consideration.
As it is discussed in the chapter related to the theoretical framework of this study, there
are different gender development theories which explain that gender development
depends on social and cultural factors in the society in which the individual lives.
According to the gender schema theory, people tend to organize the information in
their surroundings which serves as a guide for future behaviors. Individuals learn the
behaviors or attitudes which are associated with their sex from the society, and they
regulate themselves according to their culture. They formulate their gender schemas
with the information that they learn from their environment, and those schemas
constitute their gender perspective. In this regard, it can be concluded that gender
portrayal differences between native and translated books can be caused by the society
and culture in which the books are written. In addition to this, the reasons behind the
presentation of gender roles depending on traditional gender stereotypes should be
taken into consideration. The fact that a book contains sexist content does not mean
that the author or the illustrator has such a viewpoint. It is not surprising that authors
and illustrators can be influenced by the judgments of a society, since they are parts of

that society. As another reason, the author and illustrator may act in this way due to
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concerns related to publishing. For example, a children’s book about a homosexual
individual may not be published in every society. Furthermore, there are also good
examples of storybooks in terms of gender role portrayals, and as gender equity
awareness increases, the gender role portrayal in story books will be more equal for
genders. At this point, some suggestions can be made to families, educators, writers,

illustrators and future researchers.

5.3. Implications
5.3.1. Implications for Parents

Parents should pay attention to the principle of gender equality when recommending
books to their children. In books written for children, such a principle is important for
children to develop healthy and balanced personalities.

5.3.2. Implications for Educators

School administrators and story book selection committees of schools could use the
findings of the research as criteria while choosing storybooks free of gender bias in
order to be used in classrooms. These criteria might include the investigated categories
in the present study. However, if the school administrators and teachers are not
authorized to select the story books to be used, they need to be aware of the possibility
of negative representations of men and women in the content of the books. Teachers
should adapt the contents of storybooks in order to eliminate gender bias and should
provide the learners with new materials in which men and women are equally
represented. Therefore, preschool educators should select the books in their classroom
libraries considering gender equality.

5.3.3. Implications for Authors and Illustrators

All story book authors and publishers must be aware of the possible negative results
of gender inequality in classroom materials, and the way it may negatively influence

the gender socialization process of the learners.

The authors and illustrators of children's books should consider not using gender-
stereotyped forms in their books.
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In order to produce storybooks free from gender inequalities and gender bias, both
international and local authors and publishers, should refer to and try to benefit from
the findings of the academic research investigating gender representations in the

classroom materials.

5.4. Recommendations for Further Research

The books which are published in different countries and even provinces can be

examined.

Assuming that the social structure generating change and development differs from
time to time, this issue should be addressed at certain intervals, not only in the stories

and fairy tales but also in the general sense.

Lastly, it might be informative to conduct research concerning how teacher education
curricula in early childhood education departments guide teacher trainees related to
the in-class use of storybooks from a gender perspective. It would also be beneficial
to investigate teachers’ and students’ perceptions of gender representations in the
storybooks, and observe teacher-student, student-student interactions in the classroom

environment from a gender perspective.
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APPENDICES

A. BOOK IDENTITY FORM

Number of The Book
Name of the book
Writer’s Name
[llustrator’s Name
Number of publication
Date of publication
Publisher
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B. TEXT ANALYSIS FORM

FEMALE

MALE

UNDEFINED

what are the characteristics of the activities
(housework, free-time,etc.) that are
attributed to each sex in the story?

What are parental activities that are

attributed to each sex in the story?

what are the characteristics of the profession

attributed to each sex in the story?

what are the characteristics of the toys that

are attributed to each sex?

what are the characteristics of the
personality traits attributed to each sex in the

story?
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C. PICTURE ANALYSIS FORM

Sex 1.character

2.character

Physical 1.character
appearances of
eyes:
characters
lips:

fat- thin:
hair lengthy:

hair color:

2.character

clothes 1.character

2.character

accessories 1.character

2.character

place 1.character
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2.character

3.
Occupation 1.character
2.character
3.
Toys 1.character

2.character
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D. BOOK LIST

Native Books

Dogum Giinii Armagani
Kinali Kedicik

Yuyu Hayvanat Bahgesinde
Babasinin Baska Evi Var
Selimin Maceralari

Sihirli Bir Kelime: Liitfen
Kiskan¢ Kurbaga Eda

Elif Ameliyat Oluyor

Hayat Devam Ediyor

. Horozlu Cocuk

. Psikolojik Yardim Aliyorum
. Kii¢itiK Sihirbaz

. Yagmur’un Riiyasi

. Piraye’nin Bir giinii

. Biri Annemi Durdursun
. Mevsimler

. Kedisin Armagani

. Sapkadaki Balik

. Kalbine Dokun

. Bir Yaz Oykiisii

. Vitaminlerin Ziyareti

. Kugular A¢ Kalmasin

. Annemin Cantasi

. Balaban Sakrak

. Arkadasim Papi

. Benim Giizel Miicevherlerim
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27.
28.
29.
30.

31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.
43.
44,
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.
55.

Eskiler Alirim

Kendi Bildigin Gibi Resim Yap
Baloncu Dede ve Ug Kiiciik Yaramaz
Benekli

Translated Books

Karli Bir Giin
Kative ve Aygigekleri
Leo’nun Kabuslari
Haydi Sayalim Arilar
Peki Ya Ben
Biiyiik So6zciik Fabrikalari
En Giizel Hediye
Masal Battaniyesi
Nefise Nine
Randevum Var
Ayilar Kitap Okumaz
Oliver
Zambaklar Ulkesi
Tuhaf Bir Giin
Bizim Kendi Agacimiz
Hi¢ Hata Yapmayan Kiz
Aile En lyi Ilagtir
Stimbiil Hanim’1n Sapkalari
Babam Ne Is Yapar
Yeniden Kullaniyorum
Mimar Cem
Usta Balik¢1 Ciko
Doktorda
Claude Monet ve Sihir Bahgesi
Ay’1 Kim Caldi
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56. Afacan Maymun

57. Demek Abla Oluyorsun
58. Benim Hayir Benim

59. Babam Uyumak Bilmiyor
60. Unutkan Mumi
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E. OCCUPATIONS OF CHARACTERS

Occupations of Characters In Native Books

Occupations Female Male

Bus Driver 1

Apartment Superintendent 1

Zoo Staff 3

Teacher 5

Cinema Staff 1

Traffic Police 1

Nurse 1

Secretary 1

Doctor 1

Hospital Staff

King

Captain

Balloon Operator

Shepherd

Carpenter

Court Joker

Poet

| PR RN R NN NN W

Rag-and-Bone Man

TOTAL 9

N
N
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Occupations Of Characters in Translated Books

Occupations

Female

Male

Bus Driver

1

Secretary

Doctor

King

Rag And Bone Man

Waiter

Painter

N R R RN

Caregiver

Race Pilot

Teacher

Astronaut

Farmer

Postman

Reeve

School Manager

Butcher

Museum Manager

Police

N I I N S T S

Hat Shop Owner

Firefighter

Architect

Fisherman

Pharmacist

Servant

I e

TOTAL

11

30
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F. TURKISH SUMMARY/TURKCE OZET

Okul oncesi donem, cocuklarin gelisim ve O0grenimleri i¢in en 6nemli donemdir
(Barnett, 2003; Berk, 2005; Drummond ve Seid, 2001; Essa, 2002). Cocuk gelisimi,
bir ¢cocugun biiyiidiik¢e daha karmasik seyleri yapabilme siireci olarak tanimlanabilir
(Boyse, 2013). Bu nedenle, erken g¢ocukluk doneminin biligsel, fiziksel, sosyal,
duygusal ve dil gelisimi ve 6grenimi lizerinde onemli etkileri vardir. Cocuklarin
cinsiyet ve cinsel kimliklerinin olusumu da ilk 6grenme deneyimleri arasinda yer alir.
Toplumsal cinsiyet gelisimi siirecinde, bir gocugun cinsiyet algisi ¢ocugun hayatinda
Oonemli bir yere sahiptir ve hayatlarinin nasil slirdiigline dair énemli bir rol oynar
(Narahara, 1998; Greco, 2013). Resimli hikaye kitaplari ¢ocuklarin gelisim siirecinde
¢ok dnemli bir rol oynar ve okul dncesi egitim ¢agindaki cocuklar i¢in 6nemli bir bilgi
kaynagi saglar. Erken yillarda, cocuklar 6nemli miktarda bilgi edinirler ve bu onlarin
sosyal kimliklerinin gelisimine katkida bulunur (Drees and Phye, 2001: 49).
Cocuklarin cinsiyet rollerini olusturduklar siire¢ bilgi olusturma siirecinin dnemli bir
parcasidir. Aslinda, toplumsal cinsiyetin ¢ocuklarin toplumdaki statiilerini belirledigi
“temel boyut” oldugu diistiniilmektedir (Taylor, 2003: 310). Cocuk kitaplar1 toplumda
toplumsal cinsiyet kliselerinin yeniden yapilandirilmasini saglayabilir. Bu nedenle,
cocuklarin kalip yargilar1 ve cinsiyet ayrimciligini iceren ve okuma aligkanliklar:
kazanirken ilk 6nyargi kazanmalarina neden olan kitaplara maruz kalmalar1 nedeniyle
ortaya ¢ikan risklerin altim1 ¢izmek Onemlidir (Sever ve Aslan, 2012). Literatiir
incelendiginde hem ulusal hem de wuluslararas1 diizeyde yiiriitiilen, c¢ocuk
kitaplarindaki cinsiyet rollerinin nasil gosterildigini inceleyen ve benzer sonuglara

ulasan ¢alismalar bulunmaktadir.

Diger ¢alismalardan farkli olarak bu ¢calismanin amaci, yillar i¢inde toplumda meydan
gelen gelismelere dayanarak, cinsiyet rolleri temsilinde degisiklik olup olmadigin
analiz etmektir. Ayni1 zamanda Tiirkiye’de 3-6 yas arasi cocuklar i¢in yayinlanan yerli

ve ¢eviri resimli hikaye kitaplarinda toplumsal cinsiyet rollerinin nasil temsil
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edildigini incelemek ve ayni zamanda yerli ve ceviri kitaplardaki cinsiyet rollerinin

temsilini karsilagtirmaktir.

Bu arastirmanin ana arastirma sorusu su sekildedir: 3-6 yas grubundaki ¢ocuklar i¢in
yazilmis resimli hikaye kitaplarinda cinsiyetin nasil temsil edilmistir ve bu cinsiyet
temsilleri ¢ocuklar1 etkileyebilecek toplumsal cinsiyet kalip yargilar1 olusturur mu?
Bunlar1 degerlendirmek i¢in, bu ¢alisma ayn1 zamanda karsilastirmali bir bakis agis1
benimsemistir ve cinsiyet portrelerinde kiiltiirel farkliliklar1 degerlendirmek i¢in hem
yerel hem de terciime edilmis resimli hikaye kitaplarini incelemektedir. Bu amag ile,
Tirkiye'de 3-6 yas grubu igin yaymlanmis resimli hikaye kitaplarinda cinsiyet
rollerinin nasil temsil edildigini anlamak ve kadin ve erkek karakterlerin toplumsal
cinsiyet kalip yargilar igerip igermedigini sorgulamak amaciyla bu ¢alisma kitaplar

asagidaki boyutlara gore incelemektedir:

* Erkek ve kadin karakter sayisi

* Ana karakterin cinsiyeti

* Ana erkek ve disi karakterlerin gosterildigi yerler
* Ebeveyn aktiviteleri

* Erkek ve kadin karakterlerin aktiviteleri

* Erkek ve kadin karakterlerin ¢alisma durumu

* Erkek ve kadin karakterlerin aksesuarlari

+ Kadin karakterlerin giyimi

* Erkek ve bayan karakterlerin sa¢ uzunlugu

» Kadin karakterlerin fiziksel 6zellikleri

Calismada varilacak sonuglarin dogru bir sekilde analiz edilebilmesi i¢in ¢alismanin
icinde yer alan terimlerin kullanim amacina uygun olarak tanimlanmasi oldukga

onemlidir. Bu bakis a¢isiyla asagida ¢alismada gegen terimler tanimlanmuastir.

Cinsiyet: 'Cinsiyet', kadin ve erkek arasindaki biyolojik farkliliklara atifta bulunan bir
kelimedir (Oakley, 1985, s. 16)
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Toplumsal Cinsiyet: "Toplumsal Cinsiyet' bir kiiltiir meselesidir; kadin ve erkeklerin
'erkeklik' ve 'kadinst' olarak siniflandirilmasini ifade eder (Oakley, 1985, s. 16).

Feminen- Maskiilen: Sandra Bem (1971), kadinlik(feminen) ve erkeklik(maskiilen)
olarak iki temel cinsiyet rolii 6zelligini kavramsallagtirmistir. Kadinlik, sefkat,
neselilik, besleyici ve benzerini igeren davranis kiimesini ifade eder. Erkeklik ise risk

alma, rekabet etme, baskin ve benzer olma riskini i¢erir (Bem, 1971).

Cinsiyet kimligi: Bir kisinin kendini kadin veya erkek olarak tanimlamasi algisi1 olarak

tanimlanir. (Zucker ve Bradley, 1995)

Cinsiyet Rolii: Cinsiyet rolii, kiiltiir normlarina gore cinsiyet kimliginin ifadesidir

(Hawkesworth, 1997).

Cinsiyet stereotipi: Toplumdaki kadin ve erkeklere atfedilen 6zellikler ve nitelikler

hakkinda genellestirilmis inanislardir (Eagly, 1987)

Resimli Hikaye Kitabi: Cocuklar i¢in erken yaslarda hikaye anlatimi ve illiistrasyon

sanatini birlestiren kitaplar olarak tanimlanir (Russell, 2001).

Bireylerde toplumsal cinsiyet gelisim siirecine odaklanan tiim yaklasimlar, biyolojik
cinsiyete paralel olarak bireylerin, i¢inde yasadiklari toplumun ortak degerlerine

uygun olarak kademeli olarak toplumsal cinsiyet rolleri edindiklerini iddia eder.

Toplumsal cinsiyet gelisiminin nasil gergeklestigi, bu siirecte bireylerin cinsiyet
kimliginin nasil kazandig1 ve toplumlarda cinsiyet farkliliklarinin nasil agiklandig ile
ilgili teorik yaklagimlar vardir. Literatiiriin toplumsal cinsiyet rollerine iliskin
aciklamalarina, biligsel gelisim kurami, nesne iligkileri kurami, sosyal rol kuramu,
sosyal 6grenme kurami, toplumsal cinsiyet sema kurami rehberlik eder. Bu ¢aligmaya
rehberlik etmesi agisindan en ¢ok cinsiyet sema kuramindan yararlanilmistir. Sandra
Lipsitz Bem’in ileri silirdiigii bu kuram, sosyal O6grenme ve biligsel gelisim
kuramlarmin temel goriislerini birlestirir. Bu kurama gore cocuk, cinsiyetleri
ayristirmayi i¢inde yasadigi toplumun kadinlik ve erkeklik tanimlarina gére zihninde

sekillendirmesi bakimindan biligsel gelisim kuramina, cinsiyeti tiplestirme siirecinin
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Ogrenilmis ve degistirilebilir bir siire¢ oldugunu belirterek ise sosyal Ogrenme
kuramina benzer (Bem,1981). Toplumsal Cinsiyet Semasi teorisi, gelisimsel
psikolojide cinsiyet tiplemesini anlamaya yardimci olan biligsel gelisim kuraminin
onemli bir alt kiimesidir. Bu sema bilissel bir yapidir, bireyin algilayis bi¢imini
yonlendiren ve diizenleyen bir aga benzetilir. Bu teoriye gore, insanlar ¢evrelerindeki
bilgileri organize etme egilimindedirler ve bu da gelecekteki davranislar i¢in bir rehber
gorevi goriir. Toplumsal cinsiyet sorunu da bireyler i¢in bilgilendirme alanmidir ve
cocuklar bu bilgileri toplumsal cinsiyet kimligini kazandiklarinda kullanmaya
baslarlar (Carli ve Bukatko, 2000). Bu semalarin olusma siireci sosyallesme esnasinda
olusur ve bu noktada sosyallesme araglara devreye girer. Sosyallesme araglarindan biri
olan ¢ocuk kitaplart da bu noktada deger kazanmaktadir. Cocuklarin cinsiyet rollerinin
gelisiminde birgok cevresel faktdr rol oynamaktadir. Bu cevresel faktorler aile, okul,
oyunlar, oyuncaklar ve kitle iletisim araglari gibi araglardan olusur. Bu faktorler
sosyallesme siirecini olusturur. Toplumsal cinsiyet kavramini anlamak igin
toplumsallagsma kavramini anlamak ve resimli hikaye kitaplar1 araciligiyla erken
cocukluk doneminde toplumsal cinsiyet kaliplarinin nasil tanmitildigin1 anlamak
gerekir. Bu sosyallesme araglari toplumsal cinsiyet gelistirme siirecine etkileri

acisindan tartisilmstir.

Sosyallesme, bireylerin paylasilan bir sosyal grubun normlarini, degerlerini,
geleneklerini ve davraniglarin1 benimsedigi ve igsellestirdigi siiregtir (Lutfey ve
Mortimer, 2006; Parsons, 1951). Sosyallesme sirasinda, ¢ocuklar kendi kiiltiirlerinin
dilini ve hayatlarinda oynayacaklar1 rolleri 6grenirler. Ayrica diger sosyal rolleri de
Ogrenirler; 6grenci, erkek ve kiz kardes, kiz ve erkek, erkek ve kadin olmak. Bu roller
bireyden bireye ve kiiltiirden kiiltiire degisiyor. Cocuklar deneyim kazandikga,
toplumsal cinsiyet rollerini 6ziimser ve onlari kisiliklerinin bir pargasi olarak goriirler.
Sosyallesme siirecinde c¢ocuklarin gelisimini etkileyen araglar ¢alismada ayrintili

olarak agiklanmigtir. Cocugun gelisimini etkileyen sosyallesme araglari;

Aile; Erken sosyallesmenin oOncelikle aile i¢inde gergeklestigi diisiiniilmektedir
(Grusec, 2011). Rol 6grenme kuramcilar1 da (Parsons ve Bales 1956; Hartley1966;
Weinrich, 1978) kritik birincil sosyallesme yillarinda en 6nemli kurumlardan birinin,
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¢ocugun anne ve babanin davraniglarin1 gézlemlediginden ve onlar1 rol model olarak
aldigindan aile oldugunu belirtmistir. Bu nedenle, ¢cocuklar cinsiyetleriyle iliskili olan
uygun ve uygunsuz davranislari ailelerinden 6grenirler. Okul;Okul, cinsiyet rollerinin
edinimi ve siirdiiriilmesinde 6nemli bir yere sahiptir. Kiiltliriin vericisi ve bireyin
sosyallesmesi olarak okul, bu fonksiyonlar1 c¢esitli unsurlar ve materyallerle
gerceklestirir. Egitimin vazgegilmez bir araci olarak goriilen ders kitaplari, bu amaglari
bireye acik ve kapali mesajlarla iletmektedir (Bastirk, 2006; Bayrakei,
2005;).Akran;Akran grubunun etkisi, okul 6ncesi donemde, genellikle cinsiyet
cizgileri boyunca ayrilmaya bagladig1 ve buna gore ilgi, kimlik ve davranig gelistirdigi
zaman belirgin hale gelir. Martin, Kornienko, Schaefer, Hanish, Fabes ve Goble
(2013), “cocuklarin birbirleriyle cinsiyete dayali aktivitelerde benzer diizeylerde
katilim gostermelerinde birbirlerini destekledikleri ve bdylece ¢ocuklarin cinsiyete
gore ayrilma egilimlerini giiclendirdikleri sonucuna varmistir (s. 932). Oyun; Dékmen
(2006) okul oncesi donemde cocuk oyuncaklari ve oyun tercihlerini anlatti.
Anaokulundaki c¢ogu kiz, resim yapmayi, resim yapmayi, 68retmeyi, bebeklerle
oynamay1 ve hikayeleri dinlemeyi sever. Cogu erkek delme, bisiklete binme, araba ve
kamyonla oynamayi sever. Kizlar, hayvanlar, bebekler ve mutfakla ilgili oyuncaklarla
ilgilenirken, ¢ocuklar bulmacalar, bloklar ve aletler ile oynamayi severler. Hayali
oyunlar oynarken, kizlar evcilik oyunlari tercih eder ve erkekler siiper kahramanlarin
oynadig1 oyunlari oynarlar. Kizlar genellikle evle ilgili rolleri, evlilige dayali oyunlari,
yemek pisirme ve aligverisi tercih ederken katiller, polisler ya da yikicilar oynamaktan

hoslanmazlar. Cocuklar ev oyunlarinda kizlarin uzun rol oynamasini sevmezler.

Bu noktadan hareketle, oyuncaklarin ve oyunlarin sosyallesme siirecinde 6nemli bir
rol oynadig1 sOylenebilir, ancak bu etki yetiskinlerin yoniiyle ortaya c¢ikmaktadir,
c¢linkii ilk y1llarda ¢ocuklar secimlerini ifade etmemektedir ve ebeveynler ne yapmalari
gerektigine karar vermislerdir. Kitle Iletisim Araclar1 ve Kitaplar; Okul oncesi
donem c¢ocuklari ¢esitli televizyon kanallari, cocuk programlari, ¢izgi filmler, DVD'ler
gibi bir¢ok kitle iletisim araclarina maruz kalmaktadirlar, okul 6ncesi donemde

internet kaynaklar1 mevcuttur ve ¢cocuklar bu kaynaklara kolayca erigebilmektedirler.
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Kitle iletisim araglarindan biri de ¢ocuk kitaplaridir. Cocuk kitaplar1 hem egitim
kurumlart hem de eglence etkinlikleri i¢in Onemli materyallerdir. Bu kitaplar
araciligiyla ¢cocuklar yetigkin diinyasinin yetigkin yargiclarina tanitilmakta ve yetiskin
diinyasina aday olmaya yonlendirilmektedir (Soyer, 2004). Bir sonraki boliimde,
resimli hikaye kitaplarimin 6zellikleri sosyallesme siirecinde resim hikaye kitaplarinin

rolii incelenecektir.

Okul 6ncesi ¢cagindaki ¢ocuklar i¢in resimli hikaye kitaplari bilgilerin yer aldig1 6nemli
bir kaynaktir. Bu kitaplar okuyuculara sosyal normlar ve kurallardan bilgi ve drnekler
saglar. Resimli hikaye kitaplarinda da uygun cinsiyet rolleri tanimlanmis ve temsil
edilmistir. Cocuk kitaplariin, ¢ocukluk ¢aginin baslangicinda ¢ocuklar tarafindan
siklikla okundugundan, c¢ocuklarin kimliklerinin taninmasi siirecinde biiyiik rol
oynadigi belirtilmektedir (McCabe, J., Fairchild, E., Grauerholz, L., Pescosolido, BA,
& Tope, D., 2011).

Cocuk kitaplari, ¢ocuklarin erkek ve kiz g¢ocuklarmin kendi g¢evrelerinde nasil
davrandiklar1 ve nasil davrandiklari hakkinda bilgi edinmelerine izin verir (Thyssen,
2008). Bu nedenle, Naif ve Talif (2003) gore, kitaplar ¢ocuklarin yasamlarinda 6nemli
bir rol oynamaktadir ve bu anlamda g¢ocuk edebiyati ¢ocukluk déneminde bilgi
olusturma siirecinde énemli bir kaynaktir ve ¢ocuklar erkeklik ve kadinlik agisindan
farkl fikir ve inanclarla karsilasacaklar1 hikayeleri okurlar (Taylor, 2003, s. 301).
Cocuklar bu fikirleri ve inanclart 6ziimser ve davraniglari, yasadiklari topluma
girdikce bu kosullar altinda sekillenir. Cocuk edebiyati iiriinlerinde cinsel roliin,
cagdas yasamin gereklerine gore orneklendirilmesi gerekir, Ayn1 zamanda erkek ve
kadina verilen deger ile yiiklii olan anlam arasinda higbir fark olmamalidir. Bu kitaplar,
cocuklarin kendi cinsleri iginde kisiliklerini bulmalarina ve gelistirmelerine yardimei
olmalidir. Bu nedenle, kitaplar cinsel kimlikler, 6zellikle de geleneksel anlayisla ilgili

herhangi bir yargi icermemelidir (Sever, 2008).

Calismaya yol gOstermesi amaciyla literatiir taramasi yapilmigtir. Literatiir
incelendiginde, okul 6ncesi donemde toplumsal cinsiyet kalip yargilar1 konusunda ¢ok

sayida uluslararas1 calisma oldugu, Tiirkiye'de de bu konuyla ilgili yapilan
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caligmalarin son yillarda arttigt goriilmiistiir. Yapilan calismalarin bilyiik bir
cogunlugu diger egitim seviyelerindeki kitaplarin daha incelendigi goriilmiistiir. Buna
bagli olarak ve son yillarda okul 6ncesi ¢ocuklara yonelik kitap ¢esitlerinin artmasi
sebebiyle bu alanda giincel bir calisma yapilmas1 gerektigi sonucuna varilmistir. Diger
arastirmalardan farkli olarak bu calismada hem yerli ve ceviri kitaplar géz oniinde
bulundurulacak ve bu kitaplardaki cinsiyet rolleri temsili {izerine karsilagtirmali bir
betimsel nitel arastirma yapilacaktir. Sonug olarak, bu arasgtirmanin temel amaci,
Tiirkiye'deki okul 6ncesi ¢ocuklar i¢in son yillarda yazilmis (3-6 yas) resimli hikaye
kitaplarinin cinsiyet rollerini nasil temsil ettigini analiz etmek ve toplumsal cinsiyet
rolleri temsillerinde yerli ve ¢evrilmis resimli hikaye kitaplar1 arasinda herhangi bir

farklilik bulunup bulunmadigini incelemektir.

Bu ¢alismanin hedef populasyonu olarak 3-6 yas ¢ocuklar i¢in yazilmis resim hikaye
kitaplar1 tercih edilmistir ve bu ¢alismada amacli 6rnekleme yontemi kullanilmistir.
Kitaplar Ankara Ili Cankaya ilcesinde yer alan Adnan Otiiken Halk Kiitiiphanesi’nin
okul oncesi doneme ait kitaplarin yer aldigr alandan secismistir. Amagli 6rnekleme
yontemlerinin ¢esitleri vardir. Bu kriterlerden biri, dl¢iit 6rneklemesidir. Bu ¢aligmada
olgiit &rnekleme yontemi kullanilmistir. Olgiit &rnekleme yonteminde onceden
belirlenmis baz1 kriterler vardir. Burada belirtilen kriterler ya da odlgiitler aragtirmaci
tarafindan olusturulabilir ya da daha oOnce hazirlanmis kriterlerin bir listesi
kullanilabilir (Yildirrm ve Simsek, 2013: 135-140). Bu calismada arastirmaci
tarafindan hazirlanan kriterler kullanilmistir. Mevcut ¢calismanin hedeflenen niifusunu
tanimlamak i¢in {i¢ kriter tantmlanmistir. Bu nedenlerle, mevcut ¢alisma i¢in 3-6 yas
grubunu hedef alan kitap secilmistir. Ikincisi, kitap segerken, cinsiyet 6zelliklerinin
net bir sekilde goriilmesi i¢in ana karakterlerin insan oldugu ger¢egine dikkat
edilmistir. Ugiincii olarak, son zamanlarda yaymlanan kitaplar, hikaye kitaplarindaki

giincel toplumsal cinsiyet temsilcilerine bakmak i¢in se¢ilmistir.

Dokiiman toplamasi i¢in dokiiman analizi teknigi kullanilmis ve olusturulan formlarla

dokiiman toplanmustir.
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”»” N

Arastirmada ii¢ veri toplama araci kullanilmistir; "kitap bilgi formu”, "metin inceleme

formu" ve "resim inceleme formu".

Kitap bilgi formu: Bu form kitap bilgi formu 6rneklerinden yararlanilarak
olusturulmustur. Bu form kitabin ismini, yazarin ismini, yazarin ismini, yayimn
yil1 ve yayievini igerir.

Metin inceleme formu - resim inceleme formu: Bu iki form ilgili ¢alismalar
inceleyerek hazirlanmistir. Formlar, sorun kategorisine gore alt kategoriler
belirlendikten sonra gelistirildi. Metin ve goriintii inceleme formundaki
metinlerin igerigini kitaplardaki kadin ve erkek karakter sayilari, ebeveyn
rolleri ve etkinlikleri, karakterlerin katildiklar1 aktiviteler, kisilik 6zellikleri,
meslekler, oyuncaklar, aksesuarlar, kiyafetler, kiyafetlerin renkleri, ana
karakterlerin cinsiyeti, ana karakterlerin en cok gdsterildigi mekanlar, fiziksel
ozellikler (sa¢ uzunlugu, sa¢ rengi, kilo, kirpiklerin ve dudaklarin belirgin
olmasi) olusturmaktadir. Veri analizi teknigi olarak igerik analizi kullanilmis
ve resimli hikaye kitaplar1 kitaplarda bulunun kadin erkek kahraman sayilari,
ebeveyn rolleri, ev i¢i ve ev dis1 diger aktivitiler, kadin ve erkek karakterlerin
calisma durumlari, oyuncaklar, aksesuarlar, kadinlarin giyim tercihleri, ana
karakterin cinsiyeti, ana karakterin en ¢ok hangi mekanda gosterildigi, ve
karakterlerin fiziksel Ozellikleri acisindan incelenmistir. Metin ve resim
inceleme formunda elde edilen veriler yerli ve geviri ktiaplar i¢in ayr1 tablolar
halinde sunulmustur ve kategorilerin goriilme sikligina gore bulgular
yorumlanmustir. Yerli ve ceviri kitaplardaki cinsiyet rolleri temsilleri
kiyaslanmis ve bulgular ayrintili bicimde verilmistir. Elde edilen bulgular

Ozetle su sekildedir:
Yerli kitaplara ait bulgular :

* Kadin ve erkek karakterlerin oraninin yerli kitaplarda birbirine yakin oldugu

bulunmustur.

* Calisma ayrica, kadin karakterlerin, kitaplarda ebeveynlere atfedilen

etkinliklerde erkek karakterlerden daha fazla gosterildigini gostermektedir.
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* Bu caligmada kadin karakterler cogunlukla ev igi faaliyetleri ile tasvir edilmistir.

*Kadimlarin c¢aligma hayati ve mesleki rolleri sinirli olarak sunulmus ve acikga

tanimlanmamustir.

* Pelus, top, ulasim, lego-blok, ¢ingirak ve park bahgesi oyuncaklari gogunlukla erkek
karakterlerle resmedilmistir. Evde beslenen hayvan, bebek, bisiklet ve mutfak
oyuncaklar1 ¢ogunlukla kadin karakterler ile resmedilmistir ve bebek, bisiklet ve

mutfak oyuncaklari sadece kadin karakterleriyle resmedilmistir.

* Yerli kitaplarda, en cok toka, gozlik ve taki ile kadin karakterleri gosterilir.

Erkeklerin siklikla kullandig1 aksesuarlar gozliik, sapka ve kravat olarak siparis
edilebilir.

+ Kadin kimligini tanimlamak i¢in elbise ve etegin kullanildig1 goralmistiir.
» Kadin karakterler ana karakter olarak erkek karakterlerden daha fazla sunulmustur.

» Kadin ve erkek karakterlerin ev disinda temsil edilme orani birbirine yakindir.
Ayrica, kadin ana karakter evde erkek ana karakterden daha fazla resimde

goriilmektedir.

* Kadin karakterler cogunlukla resimde uzun sa¢h ve erkeklerde cogunlukla kisa saclt

gosterilmistir.

 Kadin karakterlerin ¢ogunun kirpikleri ve dudaklar belirgin resmedilmistir buna ek

olarak kadin karakterler cogunlukla ince/zayif gosterilmislerdir.
Ceviri Kitaplara ait bulgular:

» Kadin ve erkek karakterlerin oraninin c¢eviri kitaplarda birbirine yakin oldugu

bulunmustur.

+ Kadin karakterler cogunlukla aile rolleri ve ebeveyn etkinlikleri ile iligkilidir.
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» Kadin karakterler ¢ogunlukla ev aktiviteleri ile betimlenmis olup, ancak resim
yapma, spor aktiviteleri , internette sorf ve balik¢ilik aktivitelerinde kadin

karakterlerden daha fazla erkek karakterlerin gdsterildigi bulunmustur.

» Kadinlarin ¢alisma hayat1 ve mesleki rolleri sinirli olarak sunulmus ve acikca

tanimlanmamustir.

* Hayvan oyuncak, top, tasima oyuncagi, lego blok ve kukla, cogunlukla terciime
edilen kitaplarda erkek karakterlere atfedilir.

» Kadin karakterler daha ¢ok clbise ve etek ile resmedilmistir.

» Kadin karakterler en ¢ok toka, gozlikk ve taki ile gosterilir, erkeklerin siklikla

kullandig1 aksesuarlar gozliik, sapka ve kravat olarak tanimlanmigtir.

* Ancak, terciime edilen kitaplarda erkek karakterler ana karakterler olarak daha fazla

gosterilmekte ve kadin ve erkek ana karakteri olan 3 kitap bulunmaktadir.

 Kadin ve erkek ana karakterler ev disinda daha fazla sunulmustur. Ancak, cogunlukla
erkek ana karakterler ev disinda resmedilmistir ve erkek ve kadin ana karakterleri olan

kitaplar da ev disinda resmedilmistir.

» Kadin karakterler ¢ogunlukla uzun sagh gosterilmektedir ve erkeklerin ¢cogu ceviri
kitaplarda kisa saclh olarak gosterilmektedir. Kisa sacl kadinlar olsa da, uzun sagh

erkek karakter yoktur.

» Kadin karakterlerin ¢ogunun kirpikleri ve dudaklar belirgin olarak resmedilmis,

buna ek olarak disi karakterleri cogunlukla ince/zay1f olarak resmedilmislerdir.

Bu arastirmada incelenen kitaplarda geleneksel cinsiyet rollerinin hala yer almasina
ragmen, geleneksel yaklagimlardan ve toplumsal cinsiyet kalip yargilarindan
uzaklagarak esitlici bir yaklasim sergilendigi sonucuna varilmistir. Kadin
karakterlerin ev i¢i faaliyerlerde daha c¢ok gosterilmesi, kadinlara atfedilen kisilik
Ozelliklerinin sevecen, mutlu, duygusal gibi 6zellikler olmasi ve 6fkeli olmanin

erkeklere atfedilmesi, kadin karakterlerin sinirli sayida bir meslegi icra ederken
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gosterilmesi, erkek karakterlerden daha c¢ok aksesuarla resmedilmesi, kiyafet
tercihinde kadin karakterlerin daha ¢ok elbise ve etekle gosterilmesi, kadin karaktlerin
uzun sagh erkek karakterlerin kisa saglh gosterilmesi, kadin karakterlerin kirplerinin
ve dudaklarini belirgin resmedilmesi ve yine kadin karakterlerin resimlerde genellikle
ince olarak resmedilmesi kadin ve erkek karakterlerin toplumsal cinsiyet kalipyargilari
dogrultusunda temsil edilmesinin birer 6rnegidir. Bununla birlikte, erkek karakterlerin
ve kadin karaktlerin sayilarinin birbirine yakin olmasi, kadin ana karaktlerin daha fazla
gosterilmesi, ev ici islerde erkeklerin yer almasi, ebeveyn rollerinde babanin roliiniin
da gosterilmesi, kadin karakterlerin ev disinda temsil edilmesi de toplumsal cinsiyet
esitligi konusunda ilerleme kaydedildiginin birer gostergesi olarak diisiintilebilir.

Ek olarak, yerli ve ceviri kitaplarda cinsiyet rolleri temsilinde benzerlikler oldugu gibi
farkliliklara da rastlanmistir. Teorik ¢erceve bdoliimiinde tartisildigi gibi, cinsiyet
gelisimini, bireyin yasadig1 toplumda sosyal ve kiiltiirel faktorlere baghi oldugunu
aciklayan farkli cinsiyet gelisimi teorileri vardir. Cinsiyet semasi teorisine gore,
insanlar bilgileri gelecekteki davranislar icin bir rehber gorevi goren ortamlarinda
diizenleme egilimindedir. Bireyler cinsiyetleri ile iligskili davranis veya tutumlari
toplumdan Ogrenir ve kiltlirlerine gore kendilerini diizenlerler. Cinsiyet semalarini
cevrelerinden Ogrendikleri bilgilerle formiile ederler ve bu semalar cinsiyet
perspektifini olusturur. Bu noktadan itibaren, yerli ve ¢evrilmis kitaplar arasindaki
toplumsal cinsiyetle ilgili farkliliklarin kitaplarin yazildigi toplum ve Kkiiltiirden

kaynaklanabilecegi sonucuna varilabilir.

Bu farkliliklarin toplumlar arasindaki kiiltiirden kaynaklanabilecegi gibi, yayin kaygisi
gibi faktorlerin de yer aldigi diisiiniilmektedir. Sonugta yazar ve ¢izerler de aym
toplumun icinden gelmekte olup kendi kiiltiirlerinin esintilerini kitaplarinda
yansitmaktadirlar. Toplumsal cinsiyet esitligi farkindaligi kazandik¢a kitaplarda
gosterilen cinsiyet rolleri temsillerinde de esitligin giderek artacagi diisiiniilmektedir.
Bu nokta da ailelere, egitimcilere, yazar ve ¢izerlere ve gelecek arastirmacilara bazi

Onerilerde bulunulabilir.
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Aileye Yonelik Oneriler

Ebeveynler, cocuklarina kitap segerken cinsiyet esitligi ilkesine dikkat etmelidir.
Cocuklar i¢in yazilmis kitaplarda, boyle bir ilke cocugun saglikli ve dengeli bir kisilik

gelistirmesi i¢in dnemlidir.
Egitimcilere Yonelik Oneriler

Okul yoneticileri ve okullarin ders kitab1 se¢cim komiteleri, sinifta kullanilmak iizere
cinsiyet Onyargisi igermeyen hikaye kitaplar1 segerken arastirmanin bulgularini 6l¢iit
olarak kullanabilirler. Kriterlerin bu yonleri bu calismada incelenen kategorileri
igerebilir. Bununla birlikte, okul idarecileri ve 6gretmenleri kullanilacak olan ders
kitabin1 segme yetkisine sahip degilse, kitabin igeriginde kadin ve erkeklerin olumsuz
temsil edilme ihtimalinin farkinda olmalar1 gerekir. Ogretmenler, toplumsal cinsiyet
yanliligmmi ortadan kaldirmak i¢in hikaye kitaplarinin igerigini uyarlamali ve
ogrencilere kadin ve erkeklerin esit sekilde temsil edildigi yeni materyaller
saglamalidir. Bu nedenle, okul 6ncesi egitimciler sinif kitapligindaki kitaplari cinsiyet

esitligi dikkate alarak se¢melidir.
Yazar, Cizer ve Yayincilara Yonelik Oneriler

Tim ders kitab1 yazarlar1 ve yayincilari, sinif materyallerinde cinsiyet esitsizliginin
olas1 olumsuz sonuglarindan ve 6grencilerin cinsiyet sosyallesme siirecini olumsuz

yonde etkileyebileceginden haberdar olmalidir.

Cinsiyet esitsizligi ve cinsiyet yanlilig1 icermeyen hikaye kitaplar1 iiretmek igin,
uluslararas1 ve yerel olanlar da dahil olmak iizere yazarlar ve yayincilar, simif
materyallerinde cinsiyet temsillerini arastiran akademik arastirmanin bulgularindan

bahsetmeli ve bunlardan yararlanmaya ¢aligmalidir.

Cocuk kitaplarinin yazari ve ¢izeri, kitaplarinda cinsiyet klise kaliplar1 kullanmamaya

0zen gostermelidir.
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Gelecek Arastirmalar Icin Oneriler
Farkli tilkelerde ve hatta illerde yayinlanan kitaplar incelenebilir.

Degisim ve gelisme yaratan toplumsal yapinin zaman zaman farkli oldugunu
varsayalim ve bu konu yalnizca hikaye ve masallarda degil, genel anlamda da belli

araliklarla ele alinmalidir.

Son olarak, erken cocukluk boéliimlerinde O6gretmen egitimi miifredatinin, siif
kitaplarimimn sinif i¢i kullanimiyla ilgili 6gretmen kursiyerlerine toplumsal cinsiyet
perspektifinden nasil rehberlik ettigi konusunda arastirma yapmak bilgilendirici
olabilir. Ogretmenlerin ve Ogrencilerin hikaye kitaplarindaki cinsiyet temsilleri
algilarin1 arastirmak ve simiftaki 0gretmen-0grenci, dgrenci-0grenci etkilesimlerini

cinsiyet perspektifinden gozlemlemek de faydali olacaktir.
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