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ABSTRACT

EMPLOYED MOTHERS” WORK-FAMILY CONFLICT
AND CHILD OUTCOMES:
MEDIATING ROLE OF PARENTING

Babaoglu, Gozde
M.S., Department of Psychology
Supervisor: Prof. Dr. Sibel Kazak Berument

September 2018, 107 pages

The primary aim of this study was to examine the relationship between mothers’
work-to-family conflict (WIF), children’s behavioural self-regulation and mothers’
parenting (warmth and inductive reasoning). Moreover, the effects of social supports
(spousal support, extended family support, organizational support), parenting daily
hassles, and child’s anger/frustration was investigated. Children between 34 and 59
months of age, and their mothers participated in the study (N = 109). The findings of
this study showed a) the mediating effect of maternal inductive reasoning between
WIF and child behavioral self-regulation outcomes, and predictor roles of b) WIF,
organizational support, and children’s anger/frustration temperament on maternal
inductive reasoning; c) WIF and organizational support on maternal warmth ; d)
child’s age and maternal inductive reasoning on child behavioral self-regulation
skills; e) anger/frustration temperamental characteristic and parenting daily hassles
on mother-reported child inhibition problems; and lastly f) moderator role of higher
levels of spousal support on the link between mothers’ WIF and child behavioral self-

regulation skills.

Keywords: behavioral self-regulation, maternal employment, work-family conflict,

social support, parenting
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0z

CALISAN ANNELERIN AILE-iS CATISMASI VE COCUK UZERINDE OLAN
ETKILERI: EBEVEYNLIGIN ARACI ROLU

Babaoglu, Gozde
Yiiksek Lisans, Psikoloji Boliimii
Danisman: Prof. Dr. Sibel Kazak Berument

Eyliil 2018, 107 sayfa

Bu c¢aligmanin amaci annelerin is-aile ¢atigmasi ile ¢ocuklarinin davranigsal 6z-
diizenlemeleri arasindaki iligkide ebeveynligin araci roliinii incelemektir. Ayrica,
annelerin  sosyal destegi, yasadiklar1 giinliik zorluklar1 ve ¢ocuklarimin
kizgilik/hayal kiriklig1 mizag 6zelliklerini arastirmaktir. Caligmaya yaslar1 34-59 ay
arasinda degisen 109 cocuk ve anneleri katilmistir. Bu ¢aligma a) annelerin is-aile
catigsmast ve ¢ocuklarin davranigsal 6z-diizenlemeleri arasindaki iliskide annelerin
aciklayici akil yiiriitme ebeveynliginin araci roliinii gdstermistir. Ayrica, b) annelerin
is-aile catigsmasi, Orglitsel destegi, ve cocuklarin kizginlik/diis kirikligi mizag
ozelliklerinin annelerin agiklayici akil yiiriitme ebeveynligini agikladigini; c)
annelerin is-aile catigmasi ve aldiklar orgiitsel destegin anne sicakligini agikladigint;
d) cocugun yast ve annelerin agiklayici akil yiiriitme ebeveynlik ozelliklerinin
cocuklarin davranigsal 6z-diizenleme becerilerini acgikladigini; e) c¢ocuklarin
kizgmlik/hayal kiriklig1 mizag 6zellikleri ve annelerin yasadigi giinliik zorluklarin
cocuklarin engelleyici kontrol problemlerini agikladigini; ve son olarak; f) annelerin
aldiklar1 yiiksek oranda es desteginin is-aile catismasi ve cocuk davranigsal 6z

diizenleme becerileri arasindaki iliskide diizenleyici degisken oldugu bulunmustur.

Anahtar kelimeler: davranigsal 6z-diizenleme, ¢alisan anne, is-aile catigmast, sosyal

destek, ebevenlik
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CHAPTER 1

INTRODUCTION

Overview

After women’s entrance to the work force, researchers, who have been examining the
effects of early maternal employment, and non-maternal childcare on child
development have found controversial findings (Huerta et all., 2011). Some of the
studies have showed that early maternal employment has little or no negative
influence on child development, whereas other demonstrated that it enhances the
child later cognitive outcomes (Brooks-Gunn, Han & Waldfogel, 2010; Lucas-
Thompson, Goldberg & Prause, 2010). Researchers have highlighted maternal
related factors including maternal employment patterns, non-maternal childcare,
presence of social support, and parenting styles. In that time, work-family conflict
emerged in order to investigate the interrelated and bidirectional nature of the work
and family systems, and how employees found work-home balance (Voydanoff,
1988). Previos literature in work-family conflict literature has focused on
organizational outcomes (Greenhaus & Powell, 2006; Netemeyer, Boles &
McMurrian, 1996) and marital relations (Dinh et all, 2017; Kossek & Ozeki, 1998),
but only few research findings have demonstrated its negative effects on parenting
(Aycan & Eskin, 2005; Giallo et all., 2014; Cooklin et all., 2014; Gassman-Pines,
2011) and child development as family-related outcomes (Dinh et all, 2017;
Strazdins, Obrien, Lucas & Rodgers, 2013; Vieira, Matias, Ferreira, Lopez & Matos,
2016).

The main purpose of the current study was to examine the mediating roles of maternal
warmth and inductive reasoning on the link between mothers’ work-to-family
conflict and the development of child behavioral self-regulation. Moreover,

moderator roles of social supports, which are extended family support on childcare,



spousal support, and organizational support, predictor roles of parenting daily
hassles, and child anger/frustration as a temperament on parenting as well as on child
behavioral self-regulation were investigated. In order to cover the related theoretical
and empirical backgrounds, this thesis gives an introduction related to maternal
employment, non-maternal child care and its effects on child outcomes. Few
literature findings have highlighted the significance of work-family conflict and
parenting on child outcomes, but, none of the studies in the literature examined the
outcomes on child behavioral self-regulation. After antecedents and outcomes of
work-family conflict investigated, this study also provided social support literature
so as to test its moderator effects between mothers’ work-to-family conflict and
parenting. Therefore, in order to explain the effects of maternal employment, work-
family conflict and parenting on child outcomes, a line of research regarding the child
behavioral self-regulation, and temperament in the association between parenting and
child behavioral self-regulation was provided. After that, the method section provided
related measurement methods, which were used in this study so as to test six
hypotheses. In the result section, results of two separate multiple mediation analysis
as well as four sets of hierarchical multiple regression analysis provided. In the last
section, all of the findings were discussed by providing main research findings,
strengths and limiations of the current study and by giving suggestions to future

research.

1.1 Mother-related Factors: Maternal Employment

The relationship between maternal employment and children’s outcomes has
received a considerable attention from developmental psychologists and researchers
from other disciplines (Brooks-Gunn, Han & Waldfogel, 2010; Frone, Yardley, &
Markel, 1997). Yet, this trend is raising questions about how maternal employment
affects child outcomes. In order to cover the related theoretical and empirical
backgrounds, the present study aimed to provide comprehensive literature findings
by presenting interdisciplinary theoretical and research background of this topic.

Therefore, in the following sections literature about maternal employment and child



outcomes, work-family conflict, social support, parenting, temperament and

behavioural self-regulation of children will be examined.

1.1.1 The Relationship Between Maternal Employment and Non-maternal
Child Care

There are contaversial results in the literature about the effects of maternal
employment on child outcomes (Huerta et all., 2011). Some of them presented that
early maternal employment has little or no negative impact on child behavioral, and
socio-emotional development such as lower amounts of internalizing and
externalizing behavioral problems, higher achievement (Lucas-Thompson, Goldberg
& Prause, 2010; Vandell & Ramanan, 1992) and better social adjustment (Huston,
Bobbitt & Bentley 2015). However, a number of studies have reported that early
maternal employment affects the children’s later development, and it is related to
lower cognitive scores (Brooks-Gunn, Han & Waldfogel, 2010; Lucas-Thompson,
Goldberg & Prause, 2010). Further, infant’s prolonged and repeated daily separation
from mother has found to be linked with attachment problems in infancy (Hazen,
Allen, Christopher, Umemura & Jacobwitz, 2015). Researchers have highlighted
some factors such as employment patterns, non-maternal childcare, timing of
maternal employment, social support of working mothers, and parenting practices
(Brooks-Gunn, Han & Waldfogel, 2010; Harvey, 1999; Huerta et all., 2011;
Friedman & Boyle, 2008; Lee, Vernon-Feagans, Vazquez & Kolak, 2003; Lucas-
Thompson, Goldberg & Prause, 2010; Waldfogel, Han, & Brooks-Gunn, 2002) as

related factors to child outcomes.

While studies conducted in United States and United Kingdom reported that maternal
full-time employment at infants’ first year was related to poor cognitive development
and socio-emotional outcomes, studies conducted in Denmark found no negative
effects (Brooks-Gunn et al., Ermisch and Francesconi, Gregg et al., Joshi et al., and
Deding et al. as cited in Huerta et all., 2011). Brooks-Gun, Han, and Waldfogel’s
meta-analytic study (2010) revealed that full-time work in early childhood was



negatively associated with school readiness scores at age 3 through first grade but
part-time employment was correlated with higher quality in parenting and child
outcomes, compared to full-time employment (Brooks-Gunn, Han & Waldfogel,
2010; Muller, 1995). Furthermore, when children of full-time working mothers,
compared to children of non-working mothers, their cognitive abilities were not
different (Brooks-Gunn, Han & Waldfogel, 2010; Goldberg, Prause, Lucas-
Thompson & Himsel, 2008). While some studies have tried to address whether early
maternal employment, or part-time versus full-time employment are related to later
cognitive, socio-emotional, and behavioral outcomes for children, others have

focused on non-maternal care and child outcomes.

Until the mid twentieth century, women used to return back to work after they had
raised their children as a primary caregiver. But in todays’ world, working mothers
go back to work soon after child birth which is much sooner than previous decades.
Thus, this trend has led to early nonmaternal childcare arrangements (Bianchi, 2011).
One of the most stressful things for a working mother is to find a non-maternal
childcare facility for her child. Types of non-maternal childcare vary based on the
place or the caregiver which are nanny care, grand parents care, small-scale family
daycare places, and daycare centers (Shpancer, 2002). Among the non-maternal care
types, grandmother care has found to be the most beneficial regarding cognitive and

behavioral development in infancy (Baydar & Brooks-Gun, 1991).

The adverse effects of non-maternal childcare seem to depend on the daycare
facilities (Baydar & Brooks-Gun, 1991). Higher-quality non-maternal care has
positive influences on child cognitive, behavioral and social development (Huerta et
all. 2011). Specifically, high-quality non-maternal care was associated with well-
developed cognitive abilities, later school achievement, less behavioral, and
externalizing problems (Berry, Blair, Ursache, Willoughby & Granger, 2014; Lucas-
Thompson, Goldberg & Prause, 2010), and better behavioral self-regulation abilities
in children, especially in their delay of gratification skills (Broekhuizena, van Aken,

Dubas, Mulder & Leseman, 2015; Lucas-Thompson, Goldberg & Prause, 2010).



Also, findings demonstrated the effects of attending to center-based day care on
children’s regulation skills and later school achievement, because of the daily
routines with educated caregivers (Berry, Blair, Ursache, Willoughby & Granger,
2014). In terms of the effects of quantity of non-maternal childcare on child
outcomes, it was found that children, who exposed to extensive amount of non-
maternal childcare in early years, demonstrated higher levels of aggression, and
attachment problems (Berry, Blair, Ursache, Willoughby & Granger, 2014; Hazen,
Allen, Christopher, Umemura & Jacobwitz, 2015; Huston, Bobbitt & Bentley 2015).

Thus, despite the extensive literature on the relationship between maternal
employment and child outcomes, some aspects like maternal work-family conflict
and consequences has not received much attention by developmental psychologists.
Therefore, present study aimed to focus on work-family conflict and child behavioral
self-regulation so following section will take a deeper look at the working mothers’

stress factors and possible outcomes of work-home balance.

1.1.2 Work-Family Conflict

In contemporary era, the dividing line between work and family life have been
pervious, and overlapped (Pleck, 1977; Vieira, Avila & Matos, 2012). Working
mothers, especially in dual-earner famillies, face with difficulties in performing

multiple roles at work and family life (Vieira, Avila & Matos, 2012).

Industrial psychologist has been studying the difficulty of organizing work and
family life, and possible predictors and outcomes of the unbalance in this
organization process (Bond, Thompson, Galinsky, & Prottas, 2002 as cited in
Uziimciioglu, 2013). Theoretical standpoints try to examine the work-family conflict
in working mothers to understand how they organize and balance work and family
demands. Role theory claims the incompatibility between work and family demands
(Griggs, Casper & Eby, 2013; Kahn 1964 as cited in Michel, Mitchelson, Kotrba,

LeBreton & Baltes, 2009). In some collectivist cultures such as Turkey, household



duties and childcare is attributed to women due to traditional gender roles (Aycan,
2008). Also, the time spent with children is much higher for mothes than their fathers
in dual-erner families (Lee, Vernon-Feagans, Vazquez & Kolak, 2003). Even though
fathers’ involvement in household chores and childcare have been increased after
women’s participation to the labor force since mid twentieth century (Bianchi, 2011),
mothers, regardless of the socioeconomic status and occupation, reported to carry out
more household duties without any assistance from their spouses (Lee, Vernon-

Feagans, Vazquez & Kolak, 2003).

Scarcity theory states that difficulty in balancing multiple roles depletes
psychological resources as a result of feeling stressed by performing them, and thus
this process causes overload, and negative spillover from one role through other one
(Vieira, Avila & Matos, 2012). Therefore, literature agreed on the difficulties on
fulfilling the demands of several roles and unbalance in work and family life causing
work-family conflict for working mothers. Since work and family environments are
in separate places, literature agreed on the difficulty on meeting the demands of both
roles for working mothers, and balancing the work and family life, which causes

work-family conflict (Vieira, Avila & Matos, 2012; Voydanoft, 1988).

Greenhaus and Beutell (1985) specified the source of work-family conflicy and
categorized it into three: time-based conflict, strain-based conflict, and behavior-
based conflict. First of all, time-based conflict claims that if requirements in one role
are highly time consuming and overlapped to the other role responsibilities, then this
limited time have a negative influence on performing the other role (Voydanoff,
1988). In the strain-based conflict, strain in one role result in negative spill over to
the other role. Lack of success in incompatible role requirements cause decrease in
psychological well-being and increase in strain symptoms such as higher levels of
tension, anxiety, and depression. Lastly, in the behavior-based conflict, behavioral
requirements in one role interferes with the behavioral demands in other role,

therefore performing both roles cause conflict (Greenhaus and Beutell, 1985).



Work-family conflict theory have emerged a couple of decades ago in order to
investigate the interrelated and bidirectional nature of the work and family systems
(Voydanoff, 1988). In the early studies in work-family conflict literature, researchers
generally have concentrated on the work interference to the family and have ignored
the bidirectional nature (Mesmer-Magnus & Viswesvaran, 2005). After that, findings
showed that women have different roles at their work and family environments
(Vieira, Avila & Matos, 2012). Thus, work-family conflict is defined as an inter-role
conflict experienced by a worker when work-related responsibilities and family
duties interfere with each other (Greenhaus, & Beutell, 1985; O’Brien, Ganginis Del
Pino, Yoo, Cinamon, & Han, 2014). The theoretical framework of work-family
conflict emphasizes the direction of interference, which is work-to-family conflict
(also known as work family interference or WIF), and family to work conflict (also
known as family work interference or FIW) (Byron, 2005; Carlson, Kacmar &
Williams, 2000; Netemeyer, Boles & McMurrian, 1996). According to Frone, Russell
and Cooper (1992), WIF and FIW depend on which domain is more permeable and
more open to interference than the other one. If WIF is higher than FIW, it clarifies
that family life related boundaries are more permeable than work related boundaries
or vice versa. Literature findings showed that work life is more permeable than
family life, so as to working mothers” WIF is higher than FIW (Frone, Russell &
Cooper, 1992; Pleck, 1977). In line with this differentiation, the present study

investigated mothers’ work-to-family conflict.

1.1.2.1 Antecedents of Work-Family Conflict

Work-family conflict includes the difficulties and strains rising either from work life,
which interfere to the family role demands (i.e. missing important family events), or,
from family life, in which household duties (i.e staying at home in order to look after
a sick child), or childcare responsibilities and negatively affects the work
performance (O’Brien, Ganginis Del Pino, Yoo, Cinamon, & Han, 2014; Strazdins,
Obrien, Lucas & Rodgers, 2013). In that respect, researchers have classified the

antecedents of work-family conflict into two aspects: work-related conditions and



family-related conditions. Work related factors are role conflict, role ambiguity, work
overload, time demandings at work, flexibility of schedule at work, employment
work patterns (part-time/full-time), presence of family friendly organizational
policies, and childcare facilities at work (Aycan, 2008; Behson, 2002;; Frone,
Yardley, & Markel, 1997; Frone, Russell & Cooper, 1992; Michel, Kotrba,
Mitchelson, Clark & Baltes, 2011; Mesmer-Magnus & Viswesvaran, 2005;
Parasuraman & Simmers, 2001; Voydanoff, 1988). Family related factors are
household income (dual-earner/single earner), marital conflict, family support,
family role conflict or ambiguity, parental’/household demands, marital status of
mothers, number of children, and age of the youngest child (Byron, 2005; Carlson &
Perrewé, 1999; Frone, Russell & Cooper, 1992; Grzywacz & Marks, 2000; Luk &
Schaffer, 2005; Voydanoff, 1988).

Inflexibile schedule (evenings, nights, weekends, and variable shifts) and long work
hours are highly important work-related predictors of work-family conflict (Han &
Fox, 2011; Hosking & Western, 2008). In dual-earner families, partner’s extensive
work hours are also related to other partners’ family-to-work conflict (Mesmer-
Magnus & Viswesvaran, 2005). Similarly, extensive work hours and inflexible
schedule minimize the time spend with family members (Aryee, Luk, Leung & Lo,
1999; Byron, 2005; Voydanoff, 1988). Cohen and Liani’s study (2009) with Israeli
women working in a hospital demonstrated the link between inflexible work hours
and demanding work requierements with family-to-work conflict. Results of these
studies investigating WFC suggested that employee, who has higher levels of role
conflict, role ambiguity, absence of family friendy work environment such as
inflexible schedule, work overload, and lack of support for childcare lead to increase

in WFC.

Moreover, some demographic factors are also reported to be related to work-family
conflict. For instance, a meta-analytic study of Byron (2005) concluded that single
parents showed higher amounts of work-to-family conflict compared to married

parents; whereas no significant differences in work-to-family conflict were reported



in the married and single employees without children. Also, divorcee mothers showed
higher family-to-work conflict scores (Eagle, Icenogle, Maes & Miles, 1998;
Gassman-Pines, 2011; McLoyd, Toyokawa & Kaplan, 2008). In terms of income
characteristics, the dual-earner couples have higher amounts of work-family conflict
compared to single-earner couples (Elloy & Smith, 2003). Furthermore, higher levels
of marital conflict on domestic activities was found to have an increase in women’s
WEFC (Cerrato & Cifre, 2018). Number of children and age of the youngest are also
one the most maximizing effects on work-family conflict because care demands are
much more difficult in younger children (Bianchi & Milkie, 2010; Kirrane &
Buckley, 2004; Voydanoff, 2004). Noor’s study in Malaysian women (1999)
demonstrated that only presence of spousal support buffered the negative impact of

number of children on mothers’ WFC and distress.

1.1.2.2 Outcomes of Work-Family Conflict

In the literature, family related, and work-related stress factors have been taken into
consideration together due to the bidirectional nature of the work-family life (Aycan,
2008; Byron, 2005; Greenhaus, & Beutell, 1985). In terms of consequences of work-
family conflict, Allen and his colleagues (2000) have classified the outcomes of WFC
into three main categories, which are work-related consequences, non-work-related

consequences and general stress-related consequences.

Based on this categorization, higher levels of work stress, intensions to turnover,
burnout, absenteeism, and lower levels of organizational commitment, job
performance and satisfaction with job are significant negative work-related
consequences of WFC (Allen, Herst, Bruck & Sutton, 2000; Gatchel & Schultz, 2012;
Voydanoff, 1988; Kossek & Ozeki, 1998; Parasuraman & Simmers, 2001).
Psychological distress caused by the lack of performance in roles (as a parent, partner,
and employee), poor mental and physical health (life dissatisfaction, depression,
alcohol and sleep problems) are the general stress-related consequences of work-

family conflict (Allen, Herst, Bruck & Sutton, 2000; Frone, Russell & Cooper, 1992a;



Voydanoft, 1988; Parasuraman & Simmers, 2001). Furthermore, problems in life and
marital satisfaction, and parenting practices are included in nonwork-related
consequences (Aycan & Eskin, 2005; Brock & Kochanska, 2016; Fellows, Chiu, Hill
& Hawkins, 2016; Kossek & Ozeki, 1998). Employee mothers, who have younger
children are more likely to show absenteeism, as well as lower job satisfaction
because of family responsibilities and child care (Voydanoff, 2004). As a
conseuquence of WFC, organizational control on work schedule is more frequent for
mothers with younger children than mothers with older children, because care

demands are much more difficult for younger ones (Young & Schiemen, 2018).

Despite the fact that a number of studies on work-family conflict have adressed the
effects on job-related consequences (Greenhaus & Powell, 2006; Netemeyer, Boles
& McMurrian, 1996) or marital satisfaction in family-related consequences (Aycan
& Eskin, 2005; Dinh et all, 2017; Kossek & Ozeki, 1998) only few studies mentioned
the implications of work-family conflict on parenting (Aycan & Eskin, 2005; Giallo
et all., 2014; Cooklin et all., 2014; Gassman-Pines, 2011), and child outcomes such
as school achievement (Holmes, Holladay, Hill & Yorgason, 2018), increased
externalizing and behavior problems (Erder, 2010; McLoyd, Toyokawa & Kaplan,
2008; Strazdins, Obrien, Lucas & Rodgers, 2013; Vieira, Matias, Ferreira, Lopez &
Matos, 2016), emotional problems (Brock and Kochanska, 2016), and mental health
problems (Dinh et all, 2017). Although, work family conflict is found to be related to
negative outcomes, this does not seem to inevitable. Hence, the following section
presents how WFC affects family systems, focusing on parent-child relationship,

social supports, and child outcomes.

1.1.2.2.1 The Association Between Mothers’ Work-to-Family Conflict and

Parenting

Parenting practices are influenced by various environmental factors. Direct or
indirect effects of mothers’ work-related factors on parent-child relationship seem to

be inevitable (Bronfenbrenner, 1986; Bronfenbrenner & Morris 2006 as cited in
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Cooklin et all., 2014) and findings point out the significant role of parenting from
work related factors to children’s socio-emotional, cognitive and behavioural

outcomes (Fay-Stammbach, Hawes & Meredith, 2014; Smith, 2010).

Mothers’ negative parenting such as lower amounts of warmth, irritable behaviors
and problems in emotional stability in parent-child relationship have found related to
child internalizing and externalizing problems (Anonas & Alampay, 2015; Vieira,
Matias, Ferreira, Lopez & Matos, 2016). Moreover, parental anger and rejection were
related to lower scores on child self-regulation (Giallo, D' Esposito, Cooklin,
Christensen & Nicholson, 2014). Mothers, who experienced work-family conflict has
found to have lower levels of satisfaction with their parental role performance (Aycan
& Eskin, 2005). Higher levels of mothers’ WFC has found related to less warmth and
responsive parenting to their children and higher negative and irritable parent-child
interactions (Cooklin et all., 2014). Parenting stress, daily hassles in household duties,
and reduced time in mother-child interaction due to non-standard working schedules
increase WFC, which in turn cause negative parenting (Augustine, 2013; Li et all.,
2014). Yet, few studies examined the effect of parenting as a mediator between WFC
and child outcomes. Mothers’ higher levels of hostile behavior, anger, and lower
levels of warmth mediated the relationship between mothers’ WFC and internalized
and externalized child behavioral problems (Giallo et all., 2014). Moreover, maternal
responsive parenting and negative control buffered the negative effects of WFC on
child externalizing problem behaviors, on the other hand, maternal responsive
behaviors and negative control did not mediate the association between mothers’
WEFC and child internalizing problems (Erder, 2010). In another study, higher levels
of mothers’ WFC decreased time spent with children, which in turn increase child
internalizing and externalizing problem behaviors (Mcloyd, Toyokawa & Kaplan,

2008).

Turning to the work-family conflict and parenting, Strazdins and his colleague’s
study (2006) pointed out that WFC affects the child outcomes in three ways: via

mothers’ psychological wellbeing, via parent-child relationship, and via marital
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relationships. Working mothers’ higher amounts of psychological well-being is
associated to warmth and nurturance towards their children, othervise, they tend to
exhibit irritable, and hostile parenting behaviors (Dinh et all, 2017). Employment
patterns, in terms of inflexible schedules, and extensive work hours as well as daily
hassles in household duties, have negative impacts on mothers’ psychological well-
being. These factors deplete psychological resources of mothers due to less time
spend with family, which in turns avoiding parent-child interaction after exhausting
work days (Augustine, 2013; Greenhaus & Powell, 2006; Hope, Pearce, Whitehead
& Law, 2014; Repetti & Wood, 1997; Roxburgh, 2004; Thompson & Meyer (2007)
as cited in Salimiha, 2017; Tulk, Montreuil, Pierce & Pépin, 2016). WFC negatively
affected parent-child interaction, that is mothers performed less cognitive stimulated
activities with their children after difficult days at work (Gassman-Pines, 2011).
Some studies showed the reduced time in parent-child interaction due to extensive
work schedules as an antecedent of WFC (Strazdins et all., 2006; Cooklin et all.,
2014). In another study, the association of WFC with punishment parenting behavior
was found (Crouter & Bumpus, 2001). WFC was also found to be negatively related
to emotional availability of parents (Johnson, Li, Kendall, Strazdins & Jacoby, 2013).

When parents are under stress for whatever reason, sources of support appear to be
crucial. In line with this, the presence of social support in childcare and household
activities have found as a buffer on working mothers’ stress level and WFC (Aycan,
2008; Carlson & Perrewé¢, 1999; Tanaka & Lowry, 2013). Thus, in the next section,

moderator role of social support will be explained.

1.1.3 Social Support as a Buffer on Work-Family Conflict

Social support is defined as an interpersonal relationship, which act as a protective
factor for stressors (Nielson, Carlson, & Lankau, 2001). Social support has been
investigated as instrumental, emotional, informational and appraisal support whether
from work or family (i.e significant others) (House, 1981; Greenhaus & Beutell,

1985).The theoretical background of WFC has emphasized the crucial impact of
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social support, in particular spousal support, extended family support, and
organizational support on reducing WFC (Adams, King & King, 1996; Aycan &
Eskin, 2005; Brooks-Gunn, Han & Waldfogel, 2010; Byron, 2005; Carlson &
Perrewé, 1999; Edwards, 2006; Grzywacz & Marks, 2000; Griggs, Casper & Eby,
2013; Michel, Kotrba, Mitchelson, Clark & Baltes, 2011; Pluut, Ilies, Curseu & Liu,
2018).

Some of the studies revealed that social supports act as a significant independent
predictor of work-family conflict (Byron, 2005; Greenhaus & Parasuraman, 1986),
others have emphasized the moderator role of it (Greenhaus and Beutell, (1985)
between stress factors and work-family conflict. Moreover, others revealed the role
of social support as an antecedent on work and family stressors, which in turn,
resulting in WFC (Byron, 2005; Carlson & Perrew¢, 1999; Cohen & Wills, 1985). In
the following subsections, literature related to WFC and its interaction with social

support will be presented.

1.1.3.1 Spousal Support

Adams, King, and King (1996), conceptualized two types of spousal supports, which
are called Instrumental Assistance, and Emotional Sustenance. Instrumental
assistance is defined asspouse’s helpful behaviors and attitudes so as to ease partners’
responsibilities in household activities and childcare, along with assisting partners’
household obligations to maintain work-family balance. Emotional Sustenance
includes providing empathy, encouragement, as well as concerns about partner’s
work life in order to support partner with affection and advices. To differentiate both
types of support, instrumental assistance is more related to family demands, whereas
emotional sustenance is based on enhancing the partner’s self-efficacy at home and

work life (Aycan & Eskin, 2005).

Receiving spousal support is found to reduce work-family conflict (Adams, King and

King, 1995; Carlson & Perrewé, 1999; Kirrane & Buckley, 2004; Kim & Ling, 2001).
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Majority of the working mothers exposed to several stressors both at home and work,
and these stressors had a negative relationship with spousal support (Edwards, 2006).
A parallel body of research showed the significance of instrumental spousal support
on mothers’ psychologial well-being, parenting daily hassles (i.e. maintaining
household activities and childcare demands), together with mothers’ occupational
success, and job satisfaction (Edwards, 2006; Kirrane & Buckley, 2004; Israel,
Farquhar, Schults & Parker, 2012; Tanaka & Lowry, 2013). Spousal support has a
significant effect on the association between work—family conflict, depressive
symptoms (O’Brien, Ganginis Del Pino, Yoo, Cinamon & Han, 2014) and parental
overload for working mothers (Aryee, Luk, Leung & Lo, 1999). Also, employed
mothers’ psychological well-being have decreased when they had lack of spousal
help in childcare and household chores (Aycan & Eskin, 2005; Tanaka & Lowry,
2013). Thus, spousal support can buffer the negative consequences of parenting

demands (Beutell & Greenhaus, 1983).

1.1.3.2 Extended Family Support

Another social supports that have not been studied broadly is support from extended
family. As mentioned before, one of the most stressful things for a working mother
is to find childcare facilities (Gassman-Pines, 2011; Gatchel & Schultz, 2012). Many
families do not have extended family support networks due to increased levels of
mobility for education and employment. In these families, care needs are demanding
and stressful (Gatchel & Schultz, 2012). In addition, increased levels of divorce and
nonmarital childbearing leads to single parenting, which in turn is associated with
less people being available for childcare (Casper & Bianchi, 2009; Gassman-Pines,
2011). Further, extensive work hours (i.e. working evening, night and weekend) in
dual-earner families are common, so these parents try to arrange alternative options
for household or childcare (Presser (2003) as cited in Strazdins, Clements, Korda,
Broom & D’Souza, 2006). The most beneficial one appears to be relying on extended
family support on childcare (Fuller-Thompson & Minkler, 2001; Gessa, Glaser &
Tinker, 2016). Mothers who do not have extended family support, is either arranging
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their schedules along with family responsibilities (Gatchel & Schultz, 2012) or
preferring more flexible jobs in which demands of the job does not interferes with

family duties (Becker and Moen, 1999).

Working mothers tend to prefer childcare by relatives, especially for children under
age 5 (Folk and Beller as cited in Fuller-Thompson & Minkler, 2001). Grandparents
provide a grandchild care in order to support the family and assist the parents (Fuller-
Thompson & Minkler, 2001; Gessa, Glaser & Tinker, 2016). In collectivist cultures,
grandchild care is considered as a responsibility and a pleasure for grandparents. As
a result of the interdependent relations, and close kinship ties, in the collectivist
cultures, working mothers also take childcare support from their neighbours (Aycan,
2008). Aycan and Eskin’s study in Turkey (2005) revealed that, even though care by
nanies at home is common in Turkey, numerous families rely on extended family
support for childcare. In Ireland, 12.4% of infants have experienced grandparental
childcare out of 38.6% of non-parental childcare. Further, in Norway and United
Kingdom, many mothers reported that they receive childcare support from their
parents at least monthly. (McNally, Share & Murray, 2014). In United States, 43%
of grandparents provide a grandchild care at least once a month (Baydar & Brooks-
Gunn, 1998). Work-family conflict has mildly experienced by middle class families
in Turkey due to higher levels of extended family support on childcare compared to
other independent cultures (Aycan, 2010). To conclude, emotional and instrumental
support from family are related to physical and psychological well-being, job
satisfaction and lower amounts of family-to-work conflict (Adams, King & King,

1996; Griggs, Casper & Eby, 2013).

1.1.3.3 Organizational Support

Organizational support has been determined as a crucial asset in order to balance
mothers’ family demands with work responsibilities (Behson, 2002; Carlson &
Perrewe, 1999). A meta-analysis results indicated that organizational support is

considered as one the most critical source of support for WFC (Dumani, Allen &
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Shockley, 2018). In the literature, supervisor support, job characteristics either
flexible or time demanding, and organizational policies are considered as
organizational supports to decrease WFC (Allen, Shockley & Poteat, 2008; Frone,
Yardley, & Markel, 1997).

Supervisor support refers to receiving instrumental assistance, practical advices and
emotional support from a supervisor in order to create positive work environment and
work-family enhancement (Carlson & Perrewé, 1999; Frone, Yardley, & Markel,
1997). Family-friendly organizational policies contain programs related to paid and
unpaid leave, flexibility of schedule, providing daycare facilities, and job sharing
(Mesmer-Magnus & Viswesvaran, 2005; Thomas & Ganster, 1995). Family friendly
work environment facilitate to reduce employed mothers’ WFC, absenteeism,
problems in psychological well-being (i.e stress level, depression and somatic
complaints), and increase job satisfaction, productivity, organizational commitment,
and parenting practices (Adams, King & King, 1996; Edwards, 2006; Griggs, Casper
& Eby, 2013; Kirrane & Buckley, 2004; Glass & Finley, 2002; Michel, Kotrba,
Mitchelson, Clark & Baltes, 2011; Strazdins, Obrien, Lucas & Rodgers, 2013;
Thomas & Ganster, 1995; Vieira, Avila & Matos, 2012). For instance, extended
duration of maternity leave was associated with increased levels of psychological
well-being of mothers (Glass & Finley, 2002). Furthermore, organizational support
for childcare facilities and satisfaction with daycare were negatively related to WFC
regardless of daycare service’s location (i.e. daycare centers at work or other places)

(Goff, Mount & Jamison, 1990; Thomas & Ganster, 1995).

In terms of job-related outcomes, family friendly work environment was found to
have a beneficial impact on organizational commitment and job satistaction, despite
the mediating effect of WFC (Kossek & Ozeki, 1998). Jobs, which are authonomous,
sef-motivation oriented, and less time demanding have been linked with the positive
parenting practices (Brooks-Gunn, Han & Waldfogel, 2010; Muller, 1995; Parcel &
Menaghan, 1994 as cited in Strazdins, Obrien, Lucas & Rodgers, 2013). Receiving

social support has found spill over to the parent-child relationship, organizational and
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marital life, thereby cross over to other family members (Han & Foz, 2011; Kirrane
& Buckley, 2004; Luk & Schaffer, 2005; Tanaka & Lowry, 2013). The following
section will demonstrate the literature findings related to the association of work-

family conflict, and maternal employment with child outcomes.

1.1.4. Work-Family Conflict, Parenting and Child Outcomes

1.1.4.1. Child Behavioral Self-Regulation

Self-regulation is a broad term and described as a capacity to regulate children’s
emotions, behaviors, and their cognition (Suchodoletz et all., 2013). According to
Posner and Rothbart (2000), behavioral emotional, and cognitive self-regulation are
interrelated, because regulation of emotions also means inhibition of negative
emotional reactions and shifting the attention to other things in goal directed
activities. First of all, emotional self-regulation is defined as inhibition of emotional
arousal, as well as monitoring and modifying of emotional reactions, especially in
goal-directed activities (Eisenberg & Fabes, 2000; Zahn-Waxler et al., 1996; as cited
in Batum & Yagmurlu, 2007). Several researches have defined emotion regulation
from different perspectives. Some of the studies have focused on only regulating
negative emotions; however, Bridges, Denham, & Ganiban (2004) have underlined
the importance of regulation in both positive and negative emotions (as cited in
Batum & Yagmurlu, 2007). Cognitive self-regulation is generally explained through
executive functioning, and defined as an ability to control organization, planning,
inhibition and attention, as well as regulation of higher order processes due to
development of dorsolateral prefrontal regions (Wiebe et all., 2011; Conway &

Stifter, 2012).

Behavioral self-regulation is one of the domains of self-regulation, which can be
categorized in terms of attentional processes (i.e working memory, maintaining,
focusing, and shifting the attention), inhibition, and impulsivity (Batum & Yagmurlu,

2007). Also, it refers to the ability of controlling activation or inhibition of the
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behaviors (Blair & Diamond, 2008). Inhibitory control is reported as one of
fundamental aspect of behavioral self-regulatory as well as executive functioning
(Davidson, Amso, Anderson & Diamond, 2006). Behavioral self-regulation is also
divided as hot and cold dimensions. The hot self-regulation is activated in the
presence of salient component (e.g. delay of gratification tasks, and response-gain
tasks). On the other hand, the activation of cold self-regulation does not depend on
the presence of this salient component as inhibition of motor behaviors, and Stroop-
like tests (Broekhuizena, van Aken, Dubas, Mulder & Leseman, 2015). Working
memory tasks, such as peg-tapping task and day/night task are aimed to measure
inhibition and working memory, in which holding conflicting rules as well as shifting
between them are requirements (Razza & Blair, 2009). The main characteristic of a
working memory task is holding couple of informations in mind in order to guide the

goal directed behaviors (Wiebe et all., 2011).

In early years of life, learning to successfully regulate own behavior is important for
children in terms of following instructions, and inhibition of behaviors. These
regulation skills enable the sustenance of appropriate behavior, and suppression of
undesired ones (Batum & Yagmurlu, 2007; Blair & Diamond, 2008; Kochanska &
Knaack, 2003). The preschool years are important transitional period in behavioral
self-regulation in order to show more goal-directed behaviors, and to provide
demands of school context (Wiebe et all., 2011). Several studies showed that by the
age of 3, children show developing performance in inhibition, delay of gratification
tasks, and attentional control (Wiebe et all., 2011). Further, longitudinal studies have
demonstrated an ongoing maturation of behavioral and cognitive processes through

the early adolescence (Raffaelli, Crockett & Shen, 2005).

Positive parenting in terms of expressing warmth, nurturance, support, as well as
monitoring is related to better self-regulation skills in children (Suchodoletz,
Trommsdorff & Heikamp, 2011). Parental warmth, which involves positive and
responsive behaviors, has been hypothesized as reducing externalizing behavior and

developing higher levels of inhibitory control and behavioral regulation
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(Suchodoletz, Trommsdorff & Heikamp, 2011; Conway & Stifter, 2012). Parental
support also related to promote cognitive and behavioral developments of children.
Children with supportive parents demonstrate attention and behavioral regulation
skills called as executive functioning (Roskam, Stievenart, Meunier, Noél, 2014).
Fay-Stammbach, Hawes and Meredith’s review (2014) concluded that parental
stimulation, sensitivity, inductive reasoning, and discipline behaviors are related to
higher amounts of executive functions, inhibitory attentional processes, and cognitive
flexibility in children. Maccoby and Martin (1983) stated that, responsive parenting
style encourage children’s behavioral understanding through its consequences (as
cited in Suchodoletz, Trommsdorff & Heikamp, 2011). All these claims point to the
importance of parenting on children’s behavioral self-regulation. On the other hand,
negative parenting, which is characterized by anger, harsh discipline, coercion, and
punishment negatively affect the child developlent, such as higher amounts of
externalizing and internalizing behavioral problems, lower amounts of academic
achievement, and behavioral self-regulation of children, and poorer physical health
(Cooklin et all., 2014; Karreman, Tuijl, Aken & Dekovic', 2006; Roskam, Stievenart,
Meunier, Noé€l, 2014; Broekhuizena, Van Aken, Dubas, Mulder & Leseman, 2015).

Child outcomes are indirectly affected by parenting and parental work stress (Crouter
& Bumpus, 2001; Stewart & Barling, 1996). Several studies showed that negative
parenting behaviors are highly associated with lower scores on child self-regulation
(Broekhuizena, van Aken, Dubas, Mulder & Leseman, 2015; Giallo, D'Esposito,
Cooklin, Christensen & Nicholson, 2014; Vieira, Avila & Matos, 2012). Therfore, it
is significant to examine the possible predictors of child behavioural self-regulation
in dual-earner families. A number of factors, which are maternal employment, early
childcare experiences, and parenting are found to be related to child behavioral self-
regulation development (Anderson & Reidy, 2012; Batum & Yagmurlu, 2007; Berry,
Blair, Ursache, Willoughby & Granger, 2014; Conway & Stifter, 2012; Suchodoletz
et all., 2013; Hazen, Allen, Christopher, Umemura & Jacobwitz, 2015). Beside other
factors, self-regulation also has a temperamental basis (Posner & Rothbart, 2000).

Findings emphasized the moderating effect of parenting on the link between
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temperament and child problem behaviors (Karreman, Haas, Tuijl, Aken & Dekovic
2010), in which behavioral self-regulation predicts problem behaviors of children
(Batum & Yagmurlu, 2007; Lonigan et all., 2017). However, the issue of behavioral
self-regulation outcomes of children needs to conduct more comprehensive studies
specifically focusing on the effects of mothers’ work-family conflict and their

parenting.

1.1.4.1.1 The Effects of Temperament on The Association Between Parenting

and Child Behavioral Self-Regulation

The effects of maternal employment, non-maternal childcare, and parenting practices
are quite obvious, considering differences in child characteristics (Conway & Stifter,
2012; Fay-Stammbach, Hawes & Meredith, 2014). Children’s traits and reactions to
situations are different from each other. While some children are more reactive and
have difficulty in soothing; other children can easily calm down. (Rothbart, Ahadi,
Hershey & Fisher, 2001). Temperament is defined as a biological based relatively
stable disposition and individual differences, which regulates the biological processes
such as reactivity, self-regulation, memory and attention across life span (Shiner et
all., 2012). Temperament is susceptible to the environment, that is shaped and
influenced by the context of environmental trajectories (Kiff, Lengua & Zalevski,
2011). Based on the differential susceptibility hypothesis of Belsky, certain
temperamental characteristics such as reactivity, is more prone to be influenced both
by parenting practices, in which children intensify their responsiveness to positive
and negative parenting (Belsky, 2007). Temperament is also a crucial factor on
behavioral outcomes of children (Shiner et all., 2012). It has been reported that
children with higher reactive behaviors show more distress, higher externalizing
behaviors and inhibition problems (Kagan, 2003; Sanson, Hemphill & Smart, 2004).
Behavioral inhibition and activation systems are considered as one of the underlying
mechanisms of the link between temperament and self-regulation. Specifically,
behavioral inhibition system is activated in negative or unpleasurable contexts in

order to decrease negative consequences of aversive situations. On the other hand,
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behavioral activation system is sensitive to reward and is triggered in certain

conditions such as in goal directed activities (Kiff, Lengua & Zalevski, 2011).

Most of the studies have questioned temperament’s effects between parenting and
child behavioral outcomes (Conway & Stifter, 2012; Fay-Stammbach, Hawes &
Meredith, 2014). It is concluded that difficult temperamental characteristic might be
a moderator between parenting and child behavior problems (Broekhuizena, van
Aken, Dubas, Mulder & Leseman, 2015). For instance, a child with a difficult
temperament is more likely to engage negative parenting, which in turn to develop
more problem behaviors (Campbell, 1995). Furthermore, difficult temperamental
characteristics of children predispose the impulsive behaviors. Negative parenting
had a bidirectional relationship with higher levels in child frustration, impulsivity and
lower levels in effortful control (Kiff, Lengua & Zalevski, 2011). Positive parenting
including warmth and parental monitoring has a buffering effect on child behavioral
problems, whereas children’s higher levels of behavioral problems have found highly
associated with negative parental control (Karreman, Haas, Tuijl, Aken & Dekovic
2010). The current study focused on anger/frustration temperamental characteristic,
which has been found to predict parenting (Lee, Zhou, Eisenber & Wang, 2013), and
specific self-regulation characteristics such as inhibition, attention shifting and
focusing (Posner & Rothbart, 2000; Rohbart & Bates, 2006 as cited in Gilindiiz,
2015).

1.2 The Present Study

To our knowledge, this is the first study to demonstrate the link between work-family
conflict and child behavioral self-regulation outcomes, which includes both mother-
reported and direct measure of child behavioral self-regulation outcomes. The
primary aim of the current study was to investigate the mediating effects of maternal
warmth and inductive reasoning on the relationship between working mothers’ work-
to-family conflict and child behavioral regulation outcomes. Moreover, the

moderating effects of social supports (spousal support, extended extended family
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support, organizational support) on the association between mothers’ work-to-family
conflict and maternal warmth and inductive reasoning were investigated. In addition,
the predictor effects of social supports (spousal support, extended extended family
support, organizational support), parenting daily hassles, and anger and frustration
child temperament on mothers’ parenting and on child behavioral self-regulation
aimed to investigate upon work-family conflict. In the light of these aims, the

hypotheses are as follows:

H I The relationship between mothers’ work-to-family conflict and child behavioral
self-regulation outcomes will be mediated by inductive reasoning and warmth

parenting.

H 2 The relationship between maternal warmth and inductive reasoning and work-
to-family conflict will be moderated by social supports (spousal support,

organizational support, and extended family support).

H 3 The relationship between maternal work-to-family conflict and child behavioral
self-regulation outcomes will be moderated by social supports (spousal support,

organizational support, and extended family support).

Also,

H 4 Mothers’ higher levels of social supports (spousal support, organizational
support, and extended family support), and lower levels of work-to-family conflict,
parenting daily hassles, as well as child anger and frustration temperament will

expected to positively predict maternal warmth and inductive reasoning.

H 5 Lower levels of child anger and frustration temperament, mothers’ work-to-
family conflict, parenting daily hassles and higher levels of maternal warmth and
inductive reasoning parenting will be expected to positively predict child behavioral

self-regulation skills.
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H 6 Higher levels of child anger and frustration temperament, parenting daily hassles,
mothers’ work-to-family conflict, and lower levels of maternal warmth and inductive

reasoning parenting will be expected to negatively predict child inhibition problems.

Inductive
Reasoning
Mothers’ Work to / Child Behavior
Family Conflict Self-Regulation
(WIF) Outcomes
Warmth

Figure 1.1 Hypothesized Multiple Mediation Model of The Study
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CHAPTER 2

METHOD

2.1 Participants

One hundred and eleven children and their mothers were recruited from seven
daycare centers in Konya. Mothers were included in the present study if they were
working at the time of the data collection period. Two children were excluded from
the study due to having a diagnosis of Autism Spectrum Disorder, and hearing

impairment. Also, one child was excluded due to his mothers’ employment status.

The total sample consisted of 109 children aged between 34 to 59 months, and their
mothers who were between the ages of 24 to 43 years (M chiid age = 49.13 months, SD
= 7.23; M nother age = 33.79, SD = 3.96). The mean scores, standard deviations,
minimum and maximum scores and percentages concerning the major study variables

were provided in Table 2.1.

Table 2.1 Means, Standard Deviations, Minimum and Maximum Values of

Demographic Variables of Mothers and Their Children (N = 109).

Variables N % M SD Min  Max
Age of the Child (month) 109 - 49.13 7.28 34.00 59.00
Age of the Mother 109 - 33.80 396 24.00 43.00
Child Gender 109

1-Girls 54 50.5

2-Boys 55 49.5
Non-maternal childcare/week 109 308 098 1 4

1-Under 5 Hours 2 1.8

2-Between 5-10 Hours 42 38.5

3-Between 10-20 Hours 10 9.2

4-More Than 20 Hours 55 50.5
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Table 2.1 Means, Standad Deviations, Minimum and Maximum Values of

Demographic Variables of Mothers and Their Children (N = 109) (continued)

Sibling 1 3
1-No Sibling 40 36.7
2-One Sibling 55 50.5
3-Two or More Siblings 14 12.8
Birth Order 1.53 068 1 3
1-First-Born Child 62 56.9
2-Second-Born Child 36 33
3-Third-Born Child 11 10.1
Education of Mother 109 561 141 1 7
1-Illiterate 1 9
2-Primary School 4 3.7
3-Secondary School 5 4.6
4-High School 15 13.8
5-College 8 7.3
6-Undergraduate 45 41.3
7-Graduate 31 28.4
Marital Status 109 1.09 037 1 3
1-Married and Living Together 102 93.6
2-Married and Non- 4 3.7
Cohabitation
3-Divorced and Child Living 3 2.8
with Mother
Husband Occupation 109 .96 0.19 1 2
1-Employed 105 96.3
2-Unemployed 4 3.7
Mothers’ Employment Pattern 109 1.80 040 1 2
1-Part-Time 22 79.8
2-Full-Time 87 20.2

2.2 Procedure

First, ethical approval was taken from Human Subjects Ethics Committee of Middle
East Technical University, then approval from Konya Ministry of Education was
obtained in order to reach participants through the preschools and daycare centers. In
the first phase of the study, written informed consents were collected from mothers.
Mothers who agreed to participate received questionnaires and asked to return the
completed questionnaires in an enclosed envelope to the respected preschools.
Mothers were asked to fill in Demographic Information Form, Work-Family Conflict

Scale, Family Support Inventory for Workers, Parenting Daily Hassles Scale, Child
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Rearing Questionnaire, The Childhood Executive Functioning Inventory (CHEXI)
and Children’s Behavior Questionnaire. In the second phase, child gave verbal
assents and were tested in the day care centers and preschools individually in a
separate room with no one else present. After 5 minutes of interaction between the
researcher and the child, the peg-tapping task was administered. The procedure of

peg-tapping task provided in the measures section.

2.3. Measures

2.3.1 Demographic Information Form

Demographic information form consisted of questions related to parents’ date of
birth, occupation, current employment status, education level, socio economic and
marital status, (either Single, Married, Cohabitation, Separated, Divorced, or
Widowed), also information about family such as total number of children, target
child’s birth order, and average hours of childcare per week (see Appendix A). In
order to detect working mothers and assess their work schedule, single item question
included in the demographic information form. The question was ‘Are you working
currently?’’ There were three options to choose from: “1 — yes, full-time”, “2 — yes,
part-time” and “3 — no, not working”. Moreover, questions related to organizational
support, also extended family support in emergent situations related to childcare were

included in the demographic information form (See Appendix A).

2.3.2 Organizational Support

In order to test organizational support, Work-Family Balance Policies by Aycan and
Eskin (2005) was used in this study. The internal consistency of the 10-item scale
was « = 0.84 in the adaptation study. In the present study, eight questions of family
friendly organizational policies were used. Two items excluded, because they were
not relevant to the present study. In Aycan and Eskin’s (2005) study, organizational

work family conflict practices were assessed by adding up all the responses. Higher

26



scores indicated more support from organization. In this study, one item related to
insurance provided by organization was excluded since it had a low inter item
correlation. The internal consistency for organizational support in this study was o =

0.62. (See Appendix A).

2.3.3 Extended Family Support on Childcare

Extended family support on childcare was measured by asking a single question about
whether respondent had someone to take care of her child/children in emergent
situations. Participants rated how many extended family members (such as
grandparents, family members, relatives, neighbours, or no one) they can rely on in
emergent situations. Responses were coded based on the number of people, that
participants can rely on, from 0 = “no support”, to 3 =" three or more support (See

Appendix A).

2.3.4 Parenting Daily Hassles Scale

Parenting Daily Hassles Scale (PDHS) is a self-report scale for caregivers in order to
measure the frequency and intensity of 20 daily situtions (e.g. frequently cleaning up
untidiness of toys or food; or need to look after the kids constantly), that usually cause
stress (Crnic & Greenberg, 1990). PDHS contains two subscales: Challenging Child
Behaviours aimed to assess parent’s strains related to child’s behaviors; and
Parenting Tasks, which aimed to measure the day-to-day hassles related to household
activities as well as parenting duties. Also, parents were asked to rate these 20
questions based on the frequency of daily hassles on 4-point Likert-type scale from
“rarely” to “constantly” and intensity on 5-point Likert-type scale from “no hassle”
to “big hassle” Cronbach’s alpha was given a = .78 for Frequency scale, and o = .87
for Intensity scale. (Yagmurlu & Sanson, 2009). In this study, the internal consistency
for PDHS was a = 0.92 (i.e. Cronbach’s for Frequency subscale was a = 0.84, and a
= (.88 for Intensity subscale). (See Appendix B).
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2.3.5 Work-Family Conflict Scale

The Work-Family Conflict Scale developed by Netemeyer, Boles & McMurrian
(1996) is a 10 item self-report scale, which aims to assess how work-related factors
affect the family outcomes. It contains two subscales with 5 items: Work to Family
Conflict (WIF) and Family to Work Conflict (FIW) A sample item for WIF was “The
demands of my work interfere with my home and family life. The scoring was based
on 7-point likert type scale ranging from “strongly disagree” to “strongly agree”. The
internal consistency reported by Netemeyer, Boles and McMurrian is .86 for WIF
and .82 for FIW. The Turkish translation and back translation of the scale made by
Apaydin was used for this study. The scoring was based on 5-point likert type scale
ranging from “strongly disagree” to “strongly agree”. Cronbach’s alpha for Turkish
version was reported as a = 0.88 for Work-to-Family conflict and .82 for Family-to-
Work conflict subscales. (Apaydim (2004) as cited in Uziimciioglu, 2013). In the
present study, internal consistency was .87 (i.e a = .91 for WIF, and a = .83 for FIW)
(see Appendix C).

2.3.6 Family Support Inventory for Workers

The 44-item Family Support Inventory for Workers (FSIW) was used in order to
measure workers perceived social support from family members (King, Mattimore,
King & Adams, 1995). The questionnaire contains two dimensions, which are a 29-
item Emotional Sustenance subscale and a 15-item Instrumental Assistance subscale.
Participants responded to the items in 5-point Likert type scale ranging from
“strongly disagree” to “strongly agree”. In the original study internal consistency of
Instrumental Assistance subscale was .93, and for Emotional Sustenance subscale
internal consistency was .95. The Turkish adaptation of FSIW, which was made by
Aycan and Eskin (2005), was used in this study. In order to measure spousal support,
Aycan and Eskin changed “family members” part with “my partner”. In this study,
only Instrumental Assistance subscale was included, because Instrumental Assistance

subscale is aimed to measure spouse’s attitudes and behaviors regarding to sharing
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household chores, organizing family life, and providing support so as to minimize
their partner’s difficulties in work-home balance. The cronbach’s alpha for the
instrumental assistance was .93 for the Turkish version. Total spousal support was
calculated by summing each response, higher scores indicated higher support. In the
current study, internal consistency of the scale was found as o = .94 (see Appendix

D).

2.3.7 Child Rearing Questionnaire

Parenting behaviors was assessed via Child Rearing Questionnaire (Paterson &
Sanson, 1999). The CRQ consists of 30 items rated on a 5-point scale from “never”
to “always”. There are four subscales in this questionnaire, which are Warmth,
Obedience Demanding, Inductive Reasoning, and Punishment. The Turkish
adaptation and translation for this questionnaire was conducted by Yagmurlu and
Sanson (2009). Among four of the subscales, only 9 item Warmth subscale (i.e. My
child and I have warm, intimate times together) and 6 item Inductive Reasoning
subscale (i.e. I try to explain to my child why certain things are necessary) included
for this study in order to assess responsive parenting practices (see Appendix E).
Yagmurlu and Sanson reported that Cronbach’s alpha scores as 0.76 for Inductive
Reasoning, and 0.68 for Warmth subscales. In this study, the internal consistencies
for Warmth subscale was a = 0.84, and Inductive Reasoning subscale was a = 0.88

(see Appendix E).

2.3.8 Children’s Behavior Questionnaire

Children’s Behavior Questionnaire (CBQ) developed by Rothbart, Ahadi, Hershey
and Fisher (2001) to assess children’s temperament between 3-7 years of age. In this
questionnaire, parents or primary caregivers are asked to rate children’s behavior on
7-point Likert-type scale from “extremely untrue of your child” to “extremely true of
your child. CBQ consists of 15 temperamental characteristics, which are Positive

Anticipation, High Intensity Pleasure, Smiling/Laughter, Activity Level, Impulsivity,
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Shyness, Anger/Frustration, Sadness, Soothability, Inhibitory Control, Attentional
Focusing, Low Intensity Pleasure, and Perceptual Sensitivity. It is reported that the

mean of internal consistency in CBQ is .77 across all subscales.

In this study, only Anger/Frustration subscale was used regarding to measure the
aggressive self-regulation of children and anticipation as a result of interruption of an
ongoing task, or a goal directed behavior. Different than original version of the CBQ,
the Turkish version of CBQ is rated on 5-point Likert-type scale from “extremely
untrue” to “extremely true”. In the Turkish version of CBQ, Anger/Frustration
subscale includes 13 items (i.e. “Gets angry when called in from play before s/he is
ready to quit”, and “Has temper tantrums when she/he doesn't get what she/he
wants”). Cronbach’s alpha coefficiency for the Turkish adaptation was reported as
.78 for Anger/Frustration subscale (Memisoglu, 2015). In this study, three reverse
coded items were excluded due to internal consistency problem. The internal

consistency for temperament for this study was found as o = 0.86 (see Appendix F).

2.3.9 Behavioral Self-Regulation

Child behavioral self-regulation was measured both with direct measure of the
behavioral self-regulation by Peg-Tapping Task, and with The Childhood Executive

Functioning Inventory’s inhibition subscale filled by mothers.

2.3.9.1 The Childhood Executive Functioning Inventory (CHEXI)

The Childhood Executive Functioning Inventory (CHEXI) was developed by Thorell
and Nyberg in 2008 in order to measure children’s executive functioning between
ages of 4 and 7. CHEXI is a 26-item scale based on parent and teacher ratings with
5-point Likert-type scale from “totally untrue” to “totally true”. CHEXI consists of
four subscales, which are Working Memory, Planning, Inhibition, and Regulation.
Factor structure of the CHEXI showed that only working memory and inhibition

subscales was emerged from parent ratings. In this study, only inhibition subscale
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was used so as to understand children’s behavioral self-regulation and inhibition
problems. This subscale consists of 6 items (i.e. “has difficulty holding back his/her
activity despite being told to do so). The test-retest reliability is .86 for the Inhibition
subscale. The Turkish pre-adaptation and validation of CHEXI conducted by Kayhan
(2010) was used in this study. The internal consistency for inhibition part was
reported by Kayhan as o =.82 for parent reports. In this study, the internal consistency

was found as a = 0.77 (see Appendix G).

2.3.9.2 Peg Tapping Task

The Peg-Tapping Task developed by Diamond and Taylor (1996) was used for
measuring children’s behavioral self-regulation between the ages of 3 to 7 years old.
Peg-tapping task consists of two parts: Executive Funtioning I, and Executive
Funtioning II. First of all, a couple of wooden pegs was presented to the child and
asked to choose one of the pegs he/she would like to play with. In the Executive
Functioning I part, first rule was introduced to the child, which was tapping once after
the experimenter tapped twice. Then, experimenter demonstrated second rule, which
was tapping twice after the experimenter tapped once. After a couple of practice
trials, children were administered 12 test phases. After each correct practice trial, the
experimenter gave child an enthusiastic praise, but if the child did not remember the
rule, a reminder was given. No feedback was given during the test phase. After the
first part completed, the third rule was introduced to the child, which was no tapping
if the experimenter tapped three times. Same practice and 12 test phases were carried
out after introducing the third rule. Based on the Etel & Yagmurlu’s study in Turkish
sample (2015), inter-coder reliability for peg-tapping task was found .87. In the
current study, each correct tapping of child was scored as 1 point. A proportion score

was calculated by summing the correct tappings (see Appendix H).
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CHAPTER 3

RESULTS

3.1 Data Screening

Prior to the data analyses, data screening was conducted in order to check for missing
values, outliers, and normality based on the steps suggested by Tabachnick and Fidell
(2013). In this process, first of all, frequency check was carried out to see whether
there is a out-of-range value. Then, missing values were calculated using Expectation
Maximization Analysis (EM) by SPSS Statistics 23 in order to for missing values less
than 5% per case. Six cases, who had missing values less than 5% in Parenting Daily

Hassles Scale and in total non-maternal childcare were filled in through EM.

After the missing value analysis, the data were screened for univariate, multivariate
outliers, as well as normality, and multicollinearity. In order to detect univariate
outliers, all of the vairables were transformed into z-scores for each variable to detect
univariate outlier, and Mahalanobis distances from regression were calculated for
multivariate outlier. The examination of univariate and multivariate outlier analysis
revealed that none of the cases were an outlier. Moreover, examinations of normality,
linearity, and homoscedasticity assumptions indicated that the skewness and kurtosis
values for the variables were in between acceptable ranges. Bivariate correlations
between variables in order to check for Multicollinearity assumption revealed that all
of the correlations between variables were lower than .90. After data screening,
composite scores of each subscale were constructed. Results showed that there were
not any missing values more than 5%, and no univariate and multivariate outliers

found in cases, therefore all 109 cases were included to the analysis.
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3.2 Correlations Between Variables

Pearson’s bivariate correlations between variables were performed via SPSS

Statistics 23 in order to investigate the relationship between the variables.

3.2.1 Correlations of Non-Maternal Childcare

The difficulty in finding non-maternal childcare was positively correlated with
mothers’ work-to-family conflict (WIF) » =.39, p <.01 and mothers’ parenting daily
hassles (PDHS) r = .34, p < .01. Maternal warmth » = -.20, p < .05 and inductive
reasoning 7 = -.28, p < .05; as well as extended family support on childcare » = -.26,
p < .01 were negatively correlated with finding non-maternal childcare. However,
correlation between spousal support » = -.02 (p = n.s), organizational support » =-.13

(p = n.s) with finding non-maternal childcare was not significant.

Children’s temperamental characteristic of anger/frustration was positively » = .23, p
< .05, but child’s age was negatively correlated with » = -.23, p < .05 finding non-
maternal child-care. Furthermore, frequency of mothers’ difficulty in dropping
children to daycare centers has a negative correlation with spousal support » = -.21,
p < .05, organizational support » = -.28, p <.001, mothers’ warmth » = -.32, p < .01
and inductive reasoning parenting » = -.20, p < .05; and positively correlated with

WIF r = .34, p <.01, and parenting daily hassles » = .31, p <.01.

3.2.2 Correlations of Mothers’ Work-to-Family Conflict (WIF)

Mothers’ work-to-family conflict (WIF) was positively correlated with PDHS » =
.52, p < .01 child inhibition problems » = .32 p < .01, child anger/frustration
temperamental characteristics » = .25’ p < .01; and negatively correlated with child

behavioral self-regulation skills » = -.347, p < .01, extended family support on
childcare r=-.214, p < .05, organizational support » =-.194, p <.05, maternal warmth

and inductive reasoning 7 warmth = -.41, p < .01, 7 inductive = -.36, p <.01. However,
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total non-maternal childcare, mothers' education level, and spousal support were not

found correlated to mothers’ work-to-family conflict.

3.2.3 Correlations of Parenting Styles

Maternal warmth parenting had postive correlation with organizational support
warmth = .29, p < .01; and negative correlation with children’s anger/frustration
temperamental characteristics 7 warmnm = -.21, p < .05, and mothers’ parenting daily

hassles 7 warmm = -.34, p < .01.

Maternal inductive reasoning has a negative correlation with children’s
anger/frustration 7 ingucive = -.44, p < .01, and mothers’ parenting daily hassles 7 inducrive
=-.39, p <.01; also has a positive correlation with organizational support 7 inductive =
235, p < .05. On the other hand, parenting was a nonsignificant correlation with

spousal support, extended family support on childcare, and child’s age.

3.2.5 Correlations of Child Behavioral Self-Regulation

Child behavioral self-regulation skills by peg-tapping task was positively correlated
with child’s age » = .472, p < .01, total amount of non-maternal childcare » = .192, p
< .05, mothers inductive reasoning 7 induciive = 434, p < .01 and warm parenting r
warmth = .262, p <.01; also negatively correlated with anger/ frustration temperamental
characteristic » = -.382, p < .01, mothers’ parenting daily hassles » = -.41, p < .01.
Moreover, child inhibition problems were positively correlated with anger/frustration
child temperament » = .586, p < .01, mothers’ parenting daily hassles » = .567, p <
.01, negatively correlated with maternal inductive reasoning 7 indgucrive = -.415, and
warmth 7 ywarmm = -.265, p <.01. Mother-reported child inhibition problems and direct
measure of behavioral self-regulation skills was significantly correlated among each
other » = -.468, p < .01. On the other hand, organizational support, and spousal

support did not correlate with child behavioral self-regulation.
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Table 3.1 Correlations Between Variables

Variables 1 2 3 4 5 6 7 8 9 10 11 12 13 14

1. Child’s Age -

2. Total Non-Maternal Childcare 11 -

3. Extended Family Support on Childcare .18 .08 -

4. Spousal Support -13 -04 04 -

5. Organizational Support A3 22% 18 -07 -

6. Work-to-Family Conflict (WIF) -24% -10 -21 0 -07 0 -19% -

7. Employment Type of Mothers -15 14 -02 -17  -03 A2 -

8. Inductive Reasoning A8 20 .19 .08 24% -36%* 05 -

9. Warmth 17 .05 .08 .05 20%% 410 01 35%* -

10. Parenting Daily Hassles Scale (PDHS) -.17  -23* -09 -19  -09 S2%% 01 3™ 34 -

11. The Childhood Executive Functioning -07 -.18 -.14 -02  -12 J32%% 02 gt -2 STRR o

Inventory (CHEXT)

12. Peg-Tapping Task 47%*  19*  21* -07 .15 S35%K L1300 43%% 0 26%% S 41RF 4T o

13. Anger/Frustration Child Temperament -07 -14  -18 12 -01 25%% 07 _44* -21*%  60%*  59%x  _ag**

14. Difficulty in Finding Non-Maternal -23*% -01  -26%* -02 -13 39%x 18 -20% -28%x 4%k 0% -22% 23 -

Childcare

15. Difficulty in Dropping Children at -24* -08 -17 S21% -28%F 34%x 01 -20% -32%% 31%* 08 -06 .17 37

Daycare Centers
Mean 4913 1435 117 5032 3.8 16.07 1.80 2458  3B8.86 93.54 13.28 1253 214 2.04
Standard Deviation 728 1065 1.03 1411 171 5.53 40 358 449 2019 376 754 113 170

Note: Correlations are significant at * p<.05, ** p<.01



3.3 Mediation Analysis

In order to predict hypothesis 1, two separate multiple mediation analysis were
conducted so as to test whether the association between working mothers’ work-to-
family conflict (WIF) and child behavioral self-regulation outcomes (direct measure
of behavioral self-regulation of children, and mother-reported child inhibition
problems) was mediated by the maternal inductive reasoning and maternal warmth
after controlling child’s age. Bootstrap sampling method (Preacher & Hayes, 2008)
was chosen instead of Baron and Kenny’s classical mediation model (1986). The
analyses were run through IBM SPSS Statistisc version 23 and PROCESS MACRO
3 custom dialogs (Hayes, 2013).

3.1 Mediator Roles of Maternal Inductive Reasoning and Warmth between
Mothers’ Work-to-Family Conflict and Direct Measure of Behavioral Self-
Regulation Skills of Children

According to the bootstrap results of the first analysis, the total effect of work-to-
family conflict (WIF) on child behavioral self-regulation skills were statistically
significant (B =-.34, SE=.12,¢(106) =-2.92, p < .05, 95% CI [-.1747, -.0063]). The
lower the mothers” WIF level, the more they showed inductive reasoning to their
children (B =-.21, SE = .06, ¢ (106) = -3.6, p < .001), which, in turn, led children to
have more behavioral self-regulation skills (B =.76, SE=.21,¢(104) =3.6, p <.001).
The effect of WIF on maternal warmth was found to be statistically significant (B =
-31., SE=.07, ¢t (106) = -4.23, p <.001). Mothers’ higher levels in WIF were more
likely to result in lower levels of warmth. Even though mothers’ WIF significantly
predicted warmth (B = -.31, SE = .07, ¢t (107) = -4.23, p < .001), warmth did not
emerge as a significant predictor of behavioral self-regulation skills of children (B =

_14,SE =17, ¢ (104) = -.84, p = .40).

However, WIF has lost its significance on child behavioral self-regulation skills after
controlling for the mediators (B =-.22, SE = .12, ¢ (104) =-1.85, p = .07, 95% CI [-
4572, .0160]). The indirect effect of WIF on behavioral self-regulation skills of
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children through inductive reasoning was significant (B = -.16, Boot SE = .06, 95%
Boot CI [-.2811, -.0621]). Since the confidence interval did not include zero, it can
be concluded that inductive reasoning mediated the effect of mothers’ work-to-family
conflict on behavioral self-regulation skills of children. However, indirect effect of
WIF on behavioral self-regulation skills of children through warmth was not
statistically significant, because its confidence interval included a zero (B = .05, Boot
SE = .05, 95% Boot CI [-.0582, .1517]). The overall model explained 37% of the
variance (R°= .37, F' (4, 104) = 15.28, p < .001). Therefore, the relationship between
work-to-family conflict of mothers and behavioral self-regulation skills of children
was found to be fully mediated by inductive reasoning, but not by warmth. Figure 3.1

presented the multiple mediation model, with the unstandardized regression

coefficients.
s Inductive
-21 Reasoning 76 %
Mothers’ Work / Child Behavior
to Family = -34*(-22) Self-Regulation
Conflict (WIF) Skills
-31 Warmth -14

Figure 3.1 Unstandardized Coefficients for The Indirect Association Between Work-
to-FamilyConflict and Child Behavioral Self-Regulation Skills Mediated by
Maternal Inductive Reasoning and Warmth.

Child age was added to the model as covariate.

Note: p <.05*, p<.001 **
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3.2 Mediator Roles of Maternal Warmth and Inductive Reasoning between
Mothers’ Work-to-Family Conflict and Mother-Reported Child Inhibition

Problems

Based on the bootstrap results of the second analysis, the total effect of work-to-
family conflict (WIF) on mother-reported child behavioral self-regulation problems
were statistically significant (B = .22, SE = .06, ¢ (106) = 3.342, p < .001, 95% CI
[.0144, .2073]). As previous analysis, the effects of mothers” WIF on their inductive
reasoning and warmth were statistically significant. That is to say, higher levels of
mothers’ WIF resulted in lower levels of warmth and inductive reasoning. Maternal
inductive reasoning was significantly predicted mother-reported child behavioral
self-regulation problems (B = -.39, SE = .12, ¢ (104) = -3.31, p < .05). On the other
hand, child behavioral self-regulation problems were not significantly predicted by
maternal warmth (B = -.03, SE = .10, 7 (104) = .33, p = .744 respectively. Children,
whose mothers were high in inductive reasoning showed lower levels of behavioral

self-regulation problems.

WIF was still significant predictor of behavioral self-regulation problems of children
controlling for the two mediators, but with a decreased coefficient (B = .15, SE = .07,
t (104) =2.20, 95% CI [.0145, .2787]). The indirect effect of mothers” WIF on child
behavioral self-regulation problems through inductive reasoning was significant
because the confidence interval was entirely above zero; (B = .08, Boot SE = .03,
95% Boot CI [.0279, .1524]). However, indirect effect of WIF on child behavioral
self-regulation problems via warmth was not statistically significant, since its
confidence interval included a zero (B = -.01, Boot SE = .04, 95% Boot CI [-.0794,
.0607]). The overall model explained 21% of the variance in child behavioral self-
regulation problems (R?= .21, F (4, 104) = 6.88, p <.001). As shown in Firgure 3.2,
the relationship between work-to-family conflict of mothers and behavioral self-
regulation problems of children was found to be partially mediated by inductive

reasoning, but not by warmth parenting practices.
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o Reasoning .39 *
Mothers’ Work 20 %% (15%) Child Inhibition
to Family ' ' Problems
Conflict (WIF)
e Warmth 03

Figure 3.2 Unstandardized Coefficients for Indirect Association Between Work-to
Family Conflict and Child Inhibition Problems Mediated by Maternal Inductive
Reasoning and Warmth.

Child age was added to the model as covariate.

Note: p<.05*, p<.001 **

3.4 Results for Hierarchical Regression Analyses

In this study, total four sets of hierarchical regression analysis were conducted for
each dependent variable (maternal warmth and inductive reasoning; mother-reported
child inhibition problems, and direct measure of child behavioral self-regulation
skills). Due to low sample size, moderator roles of social supports in order to test
hypothesis 2 and hypothesis 3 were examined through hierarchical multiple
regression analysis instead of PROCESS MACRO. First of all, two sets of
hierarchical multiple regression analysis were performed in order to predict maternal
warmth and inductive reasoning. Child’s age and mothers’ education level was
entered in the first step, and anger/frustration of child temperamental characteristic
was entered in the second step. After that, parenting daily hassles entered to the third
step. In the fourth step, mothers’ work-to-family conflict was entered. The fifth step
included social supports of mothers (spousal support, extended family support and
organizational support). The independent variables were centered before interaction
terms were calculated. Lastly, interaction variables were entered to the seventh step
in order to investigate whether social support moderates the relationship between

mothers’ work-to-family conflict and parenting behaviors.
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After that, two sets of hierarchical multiple regression analysis were conducted to
examine whether mothers’ education level and child age (first step), maternal warmth
and inductive reasoning (second step), PDHS (third step), child anger/frustration
temperament (forth step), mothers’” work-to-family conflict (fifth step), social support
(extended family support, spousal support, and organizational support) (sixth step),
and interaction of social support with mothers’ work-to-family conflict (seventh step)

predict child behavioral self-regulation outcomes.

3.4.1 Predicting Maternal Inductive Reasoning Parenting

The first step of the hierarchical multiple regression analysis showed that mothers’
education level and child age together marginally contributed to the regression model
(R’ = .05, F (2, 105) = 2.82, p = .064), but, only child age had significant positive
effect on inductive reasoning (f = .19, ¢ (105) = 2.04, p < .05). At the second step
including anger/frustration child temperament, the model was significant (4 F (1,
104) = 24.69, p = .000), it accounted for 23% of the variance (R’ = .23, 4 R*> = .18).
After controlling, mothers’ education level; anger/frustration (f = -.43, ¢ (104) =-
4.97, p = .000) was significant in predicting maternal inductive reasoning. On the
other hand, in the third step, entering PDHS did not have a significant contribution
to the model (R’ = .25, AR’ = .02 4 F (1, 103) = 2.61, p = .109). After controlling
child age, and mothers’ education level; anger/frustration child temperament had still
a negative significant impact on maternal inductive reasoning (f = -.32 ¢ (104) =-
3.01, p = .003). In the fourth step, entering mothers’ work-to-family conflict as a
predictor of maternal inductive reasoning significantly contributed to the model (4 F
(1, 102) = 4.28, p = .04), and explained 28% of the variance (R* = .28, 4 R’ = .03).
After controlling child age, mothers’ education level, and PDHS; anger/frustration
child temperament (f = -.34, ¢ (102) =-3.21, p = .002) and work-to-family conflict (8
=-.21,1(102) =-2.07, p = .04) had significant negative impact on maternal inductive
reasoning. When the social support variables (spousal support, extended family
support, and organizational support) introduced in the fifth step, they did not have a
significant contribution to the explained variance on the maternal inductive reasoning
(R°=31,AR*=.02. AF (3,99)=1.10, p = .358). However, after controlling child
age, mothers’ education level, PDHS, and work-to-family conflict; only
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anger/frustration child temperament remained its significance (f = -.35, ¢ (99) =-3.20,

p=.002).

Finally, the addition of three interaction terms (work-to-family conflict * spousal
support, work-to-family conflict * organizational support, work-to-family conflict *
extended family support) to the last step did not have a significant contribution to the
explained variance of maternal inductive reasoning (4 F (3, 96) = 1.01, p = .393),
since all variables together explained 33% of the variance (R’ = .33, 4 R’ = .02).
Moderator effects of spousal support (f =-.07, ¢ (96) =-.78, p = .437), organizational
support (f=.11,¢(96) = 1.25, p = .214) and extended family support (5 =-.01, ¢ (96)
=-.15, p = .882) on mothers’ work-to-family conflict in order to predict maternal
inductive reasoning was not significant. When control variables (i.e child’s age, and
mothers’ education level), and all independent variables (i.e anger/frustration, PDHS,
work-to-family conflict, social supports) were included to last stage; the most
powerful predictor of inductive reasoning was anger/frustration temperamental
characteristic (f = -.33, t (96) =-3.03, p = .003). Moreover, work-to-family conflict
(f=-.19,1(96)=1.81, p =.07), as well as mothers’ organizational support (5 = .18,
t (96) = 1.91, p = .059) were marginally significant. Employed mothers showed
inductive reasoning better when they had less work-to-family conflict, and more
organizational support, and when their child showed less anger and frustration (See

Table 3.2).

Table 3.2 Hierarchical Multiple Regression Analysis for Predicting Maternal

Inductive Reasoning

Inductive Reasoning
Variables b SE i t R® AR’ 4F F
Model 1 .05 2.82
Age of child .10 .05 .19 2.04%*
Education of mother 31 25 12 1.22
Model 2 023 .18 24.69
Age of child .08 .04 17 1.92°
Education of mother 28 23 A1 1.22
Anger/Frustration -0.21 0.04 -043 -497*%*
Model 3 025 0.02 2.6l
Age of child 0.07 0.04 0.14 1.63
Education of mother 0.3 0.23 0.11 1.32
Anger/Frustration -0.16 0.05 -0.32  -3.01%**
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Table 3.2 Hierarchical Multiple Regression Analysis for Predicting Maternal

Inductive Reasoning (continued)

PDHS -0.03 0.02 -0.18 -1.62

Model 4 028 0.03 427
Age of child 0.05 0.04 0.1 1.2

Education of mother 0.32 0.22 0.12 1.44

Anger/Frustration -0.17 0.05 -0.34  -3.21%**

PDHS -0.01 0.02  -0.06 -0.51

WIF -0.14 0.07  -0.21 -2.07*

Model 5 031 0.02 1.1
Age of child 0.05 0.04  0.09 1.05

Education of mother 0.19 024  0.07 0.82

Anger/Frustration -0.17 0.05 -0.35  -3.20%*

PDHS -0.01 0.02 -0.05 -0.41

WIF -0.12 0.07 -0.18 -1.72¢

Spousal Support 0.01 0.02 0.05 .54

Organizational Support 0.33 0.19  0.15 1.70¢
Extended Family Support  0.08 031 0.02 0.24

Model 6 0.33 0.02 1.01
Age of child 0.04 0.05  0.09 0.95
Education of mother 0.19 024  0.07 0.79
Anger/Frustration -0.16 0.05 -0.33  -3.03**
PDHS -0.01 0.02 -0.05 -0.38
WIF -0.12 0.07  -0.19 -1.81°
Spousal Support 0.01 0.02 0.03 32
Organizational Support 0.37 0.19  0.18 1912
Extended Family 0.06 032  0.02 0.18
WIF* Spousal -0.003  0.004 -0.07 -0.78
WIF* Organizational 0.04 0.03 0.11 1.25
WIF* Extended Family -0.01 0.06 -0.01 -0.15
Support

Note: * p<.05, ** p<.01,*** p<.001, * marginally significant

3.4.2 Predicting Maternal Warmth Parenting

When same analyses were conducted to predict maternal warmth, the first step
including child’s age and mother’s education level, significantly explained 6% of
variance on warmth (R’ = .06, F' (2, 105) = 3.06, p = .05). In the model 1, only child’s
age was marginally significant (f = .18, ¢ (105) = 1.25, p = .056). The second step
when anger/frustration child temperament was entered, model explained 9% of the
variance (R’ = .09, 4 R’ = .04), and the change in R square was statistically
significant (4 F (1, 104) = 4.38, p = .04). After controlling child’s age and mothers’
education level, anger/frustration temperamental characteristic had a significant
contribution to the model (§ = -.20, ¢ (104) =-.15, p = .04). Adding PDHS to the

equation at the third step was an improvement over the earlier model (4 F (1, 103) =
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7.33, p = .008), with 6% of additional variance on maternal warmth was explained
(R?= .15, 4 R? = .06). After controlling child’s age, mothers’ education level, and
anger/frustration child temperament; only PDHS was significant (f =-.31, ¢ (103) =
-2.71, p=.008). The fourth step with adding work-to-family conflict into the equation
gave same improvement compared to the earlier model with additionall6%
explaination of the variance (R’ = .22, (A R’ = .06). The change in R square was
significant (4 F (1, 102) = 8.04, p = .006). After controlling child’s age,
anger/frustration child temperament, and PDHS; only work-to-family conflict (8 = -
.30, ¢ (102) =-2.84, p = .006) and mothers’ education level (= .17,¢(102) =191 p
=.06) was a predictor of maternal warmth. When social support variables introduced
at the fifth step, the model did not significantly contribute to the explained variance
(4 F(399)=1.49, p=.223). The Model 5 explained 25% of the variance in maternal
warmth (R? = .25, 4 R’ = .03). Mothers’ education level and PDHS were no longer
significant, but, work-to-family conflict (f = -.28, ¢ (99) = -2.60, p = .01), and
organizational support (f = .19, ¢ (99) = 2.05 p = .04) had significant effects on

maternal warmth.

The last step did not significantly contribute to the explained variance of maternal
warmth (R’ = 27, A R’ = 24,AF (3 99) = 1.04, p = .38). Interaction terms (work-
to-family conflict * social supports), spousal support (5 =-.06, t (96) =-.60, p = .552),
organizational support (5 = .09, ¢ (96) = .97, p = .336) and extended family support
(B =.102,¢(96) = 1.15, p = .253) were not significant to predict warmth. Comparing
all predictors together, the most powerful predictors of warmth parenting were work-
to-family conflict (f = -.29, t (96) = -2.64, p < .01) and organizational support (f =
21, ¢t (96) = 2.17, p = .03). Employed mothers showed higher levels of warmth
parenting practices to their children when they had lower levels of work-to-family

conflict and higher levels of organizational support (See Table 3.3).

Table 3.3 Hierarchical Multiple Regression Analysis for Predicting Maternal Warmth

Warmth
Variables b SE p t )i AR? AF F
Model 1 .06 3.06
Age of child 11 .06 18 1.932
Education of mother .49 32 15 1.55
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Table 3.3 Hierarchical Multiple Regression Analysis for Predicting Maternal
Warmth (continued)

Model 2 .09 .04 4.38
Age of child 11 .06 17 1.82°2

Education of mother 47 31 .14 1.52

Anger/Frustration -0.12  0.06 -0.2 -2.09*

Model 3 0.15 0.06 7.33
Age of child 0.08 0.06 0.13 1.39

Education of mother 0.52 0.3 0.16 1.7

Anger/Frustration -0.01  0.07 -0.01 -0.08

PDHS -0.07  0.03 -031 -2.71**

Model 4 22 .06 8.04
Age of child 0.05 0.06  0.08 0.82

Education of mother 0.56 029 0.17 1.91¢

Anger/Frustration -0.02  0.07 -0.03 -0.3

PDHS -0.03  0.03 -0.15 -1.19

WIF -0.25 0.09 -030 -2.84**

Model 5 0.25 0.03 1.49
Age of child 0.05 0.06  0.07 0.77

Education of mother 0.39 0.31 0.12 1.27

Anger/Frustration -0.04 0.07 -0.06 -0.55

PDHS -0.03  0.03 -0.12 -0.97

WIF -023  0.09 -0.28 -2.60*

Spousal Support 0.01 0.03 0.03 0.33

Organizational Support 0.51 025 0.19 2.05*

Extended Family Support -028 041 -0.07 -0.69

Model 6 0.27 0.02 1.04
Age of child 0.04 0.06 0.06 0.61

Education of mother 0.4 0.31 0.12 1.29

Anger/Frustration -0.04 0.07 -0.06 -0.56

PDHS -0.03  0.03 -0.12 -0.96

WIF -0.23  0.09 -029 -2.64**

Spousal Support 0.01 0.03 0.02 0.19

Organizational Support 0.55 025 021 2.17*

Extended Family Support -029 041 -0.07 -0.7

WIF* Spousal -0.003  0.01 -0.06 -0.6

WIF* Organizational 0.04 0.07 0.1 1.15

WIF* Extended Family 0.09 0.06 -0.01 -0.15

Note: * p<.05, ** p<.01,*** p<.001, * marginally significant

3.4.3 Predicting Child Behavioral Self-Regulation Skills from Direct Measure
by Peg-Tapping Task

A hierarchical multiple regression was conducted to assess children’s mother-
reported behavioral self-regulation skills. At the first step of the equation, child’s age
and education level of mother were entered, and the model was significant at (F (2,
105) = 15.55, p < .001), accounted for 23% of the variance (R’ = .23). Child’s age

contributed significantly to the model in the prediction of child behavioral self-
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regulation skills (f = .47, ¢t (105) = 5.43, p < .001). The second step with adding
maternal warmth and inductive reasoning was significant (4 F (2, 103) =9.87, p <
.001), and explained 12% additional variance of child behavioral self-regulation skills
(R? = .35, 4 R? = .12). In the model 2, only child’s age (8 = .40, ¢ (103) =4.92, p <
.001) and mothers’ inductive reasoning parenting practices (f = .38, 1 (103) =3.85, p
<.001) had a significant impact on child’s behavioral self-regulation skills. Adding
PDHS to the equation at third step made a 6% improvement over second step (R’ =
41, A R’ = .06), and the increase was statistically significant 4 F (1, 102) =9.47, p=
0.003. Child’s age (f = .38, 1 (102) = 4.80, p < .001), inductive rasoning parenting
practices (f = .31, ¢ (102) =3.12, p = .002), and PDHS (f =-.26, ¢ (102) =-3.08, p =
.003) were significantly related to child behavioral self-regulation skills. Child
anger/frustration temperamental characteristic was entered to the equation at fouth
step and did not have a significant contribution to the explained variance of child
behavioral self-regulation skills (4 £ (1, 101)=1.90, p =.17). The change in R square
was not significant (R’ = .42, A R’ = .11). However, child’s age (8 = .38, # (101) =
4.91, p <.001), inductive rasoning parenting practices (f = .26, ¢ (101) = 2.51, p =
.01), and PDHS (f = -.26, ¢ (101) = -3.08, p = .003) were still significant predictors
of child behavioral self-regulation skills. Adding work-to-family conflict variable at
fifth step accounted for approximately 1% of the additional variance in child
behavioral self-regulation skills (R’ = .43, 4 R? = .01), and the change in R square
was not significant (4F (1, 100) = 1.34, p =.25). Even though PDHS lost its
significance at step five (f = -.13, ¢ (100) = -1.22, p = .226), child’s age (f = .37, ¢
(100) =4.67, p <.001), and inductive rasoning parenting practices (f = .25, ¢ (100) =
2.43, p = .02) remained their significance. Adding the three social supports at the
sixth step gave a small imporvement over the previous model with an R’ change of
0.01, and R? of .44, thus 44% of the variance had been explained by social support
variables. However, adding new variables did not signficantly contribute to the

explained variance ((4 F (3, 97) = .69, p = .558).

Finally, the addition of the interaction effects of social support variables at seventh

step explained total 47% of the variance of child behavioral self-regulation skills R’

= .47, A R’ = .03. However, the change in R square was not significant (4 F (3, 94)

= 1.72, p = .17). Results showed that only child’s age (f = .34, t (94) = 4.11, p <
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.001), and maternal inductive reasoning (5 =.23, ¢ (94) =2.16, p = .03) were sigificant
predictors of child behavioral self-regulation skills. When mothers practiced higher
amounts of inductive reasoning, children showed higher levels of behavioral self-
regulation skills, and this behavioral self-regulation skills increased with child’s age.
Among interaction terms, the interaction between mothers’ work-to-family conflict
and organizational support was found to be approaching significance, (f =-.14, 1 (94)
=-1.69, p = .09) (See Table 3.4). The interaction term was interpreted by two-way
interaction plot to examine lower (i.e one SD below the mean) and higher levels (i.e
one SD above the mean) of spousal support across higher and lower levels of work-
to-family conflict on child behavioral self-regulation skills (Dawson, 2014). As
shown in Figure 3.3, only mothers’ higher levels of spousal support were statistically
significant (¢ (94) = -2.04, p < .05). Children, whose mothers had higher levels of
spousal support showed higher levels of behavioral self-regulation skills as their
mothers’ WIF decreased. Even though in the presence of higher levels of spousal
support of mothers, increased levels of WIF negatively predicted the child behavioral
self-regulation skills (See Table 3.4).

Table 3.4 Hierarchical Multiple Regression Analysis for Predicting Direct Measure
of Child Behavioral Self-Regulation Skills by Peg-Tapping

Children’s Behavioral Self-Regulation Skills

Variables b SE )i t R’ AR  AF F
Model 1 23 15.55
Age of child 48 .09 47 5.43%%*

Education of mother .60 .60 1 1.25

Model 2 35 A2 9.87

Age of child 41 .08 40 4.92%**

Education of mother .39 45 .07 .86

Inductive Reasoning 0.81 0.21 0.38 3.85%**

Warmth -0.07 0.17  -0.04 -0.42

Model 3 41 06 947

Age of child 0.39 0.08 0.38 4.79%**

Education of mother 0.51 0.43 0.09 1.17

Inductive Reasoning 0.65 0.21 0.31 3.12%*

Warmth -0.14 0.16  -0.08 -0.86

PDHS -0.1 0.03 -0.26  -3.08**

Model 4 42 .01 1.90

Age of child 40 .08 .38 4,91 %**

Education of mother 0.49 0.43 0.09 1.13

Inductive Reasoning 0.55 0.22 0.26 2.51%%*

Warmth -0.1 0.17  -0.06 -0.61
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Table 3.4 Hierarchical Multiple Regression Analysis for Predicting Direct Measure

of Child Behavioral Self-Regulation Skills by Peg-Tapping (continued)

PDHS -0.07 0.04 -0.19 -1.84 a
Anger/Frustration -.14 .10 -.14 -1.38
Model 5 43 .01 1.34
Age of child 0.38 0.08 0.37 4.65%**
Education of mother 0.54 0.43 0.1 1.25
Inductive Reasoning 0.53 0.22 0.25 2.43*
Warmth -0.14 0.17  -0.08 -0.83
PDHS -0.05 0.04 -0.13 -1.22
Anger/Frustration -0.16 0.11 -0.15 -1.49
WIF -0.15 0.13  -0.11 -1.16
Model 6 044 0.01 0.69
Age of child 0.35 0.09 034  4.14%**
Education of mother 0.49 0.45 0.09 1.08
Inductive Reasoning 0.53 0.22 0.25 2.39*
Warmth -0.14 0.17  -0.08 -0.79
PDHS -0.06 0.04 -0.16 -1.46
Anger/Frustration -0.15 0.11 -0.14 -1.35
WIF -0.14 0.13 -0.1 -1.02
Spousal Support -0.06 0.04 -0.1 -1.31
Organizational Support 0.04 0.37 0.01 0.11
Extended Family Support 0.39 0.6 0.05 0.64
Model 7 047 0.03 1.72
Age of child 0.35 0.09 034  4.11%**
Education of mother 0.58 0.46 0.1 1.26
Inductive Reasoning 0.48 0.22 0.23 2.16*
Warmth -0.16 0.17 -0.1 -0.95
PDHS -0.06 0.04 -0.15 -1.38
Anger/Frustration -0.14 0.11 -0.14 -1.36
WIF -0.17 0.13  -0.12 -0.12
Spousal Support -0.06 0.04 -0.11 -1.43
Organizational Support 0.19 0.38 0.04 0.49
Extended Family Support 0.31 0.6 0.04 0.52
WIF* Spousal -0.01 0.01 -0.14 -1.69°
WIF* Organizational 0.4 .03 0.11 1.25
WIF* Extended Family 0.4 A1 .03 .36

Note: *p<.05, **p<.01, ***p<.001, * marginally significant, > approaching significance
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Figure 3.3 Graph for Interaction Between Mothers” Work-to-Family Conflict (WIF)
and Spousal Support in The Prediction of Child Behavioral Self-Regulation Skills

3.4.4 Predicting Child Behavioral Self-Regulation from Mother-Reported
Child Inhibition Problems by CHEXI

A hierarchical multiple regression analysis was conducted to predict mother-reported
behavioral self-regulation problems. The first step of regression analysis revealed that
mothers’ education and child’s age were not significantin predicting child inhibition
problems (F (2, 105) =.319, p = .727). The second step, which estimated the effects
of the child’s age, mothers’ level of education, and maternal warmth and inductive
reasoning accounted for a statistically significant portion of the observed variance in
child inhibition problems (4 F (2, 103) = 10.51, p < .001). Furthermore, the model
explained 17% of the variance in child inhibition problems (R* = .17, 4 R’ = .17).
However, only inductive reasoning parenting practices were significant in the second
step (6 = -.40, ¢ (103) = -3.58, p = .001). Adding PDHS into equation at third step
significantly improved the model (4 F (1, 102) = 31.77, p < .001), with 20% of
change in R square. The five predictors combined accounted for approximately 37%
of the variance in child inhibition problems. The coefficient of inductive reasoning
step (8 =-.26, 1 (102) =-2.56, p =.012) and PDHS (f = .49, ¢ (102) = 5.64, p <.001)
were statistically significant. In the fourth step, when anger/frustration temperament
was entered into the equation, the multiple R was significantly different from
zero (4 F (1, 101) = 11.16, p = .001). Adding anger/frustration to the previous

predictors combined accounted for 43% of the variance in explaining child inhibition
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problems. The coefficient of inductive reasoning became non-significant, and child
inhibition problems significantly predicted by PDHS (f = .31, ¢ (101) = 3.14, p =
.002) and anger/frustration temperament (f = .33, ¢ (101) = 3.34, p = .001). At the
fifth step, the addition of mothers’ work-to-family conflict failed to explain additional
variance associated with child inhibition problems (R’ = .44, A R* = .002), and did
not significantly change the pattern of associations between the independent variables
and child inhibition problems (F (1, 100) = .28, p = .60). Again, the coefficient of
PDHS g = .29, t (100) = 2.65, p = .009 and anger/frustration temperament (f = .35, ¢
(100) =3.36, p =.001) remained its significance. At the sixth step, the main effect of
social supports (i.e spousal support, extended family support, and organizational
support) on child inhibition problems additionally explained approximately 1% of the
variance after previous model (R’ = .45,4 R’ = .01). Similar to the findings for fifth
step, this model also failed to account for additional variance in mother-reported child
inhibition problems (4 F (3, 97) = .81, p = .49). The beta coefficient of PDHS S =
31,¢(97)=2.82, p=.006, and anger/frustration temperament (f = .34, ¢ (97) = 3.28,
p =.001) were still significant.

At the seventh and final step adding interaction terms (i.e wif * spousal support,
*extended family support, wif * organizational support) combined with control
values (child’s age, and mothers’ education level), and independent variables
(parenting practices, anger/frustration, PDHS, work-to-family conflict, social
supports); escalated the R square value from 0.448 to 0.459, with an 0.011 increase,
thus 46 % of the variance had been accounted for mother-reported child inhibition
problems (R’ = .45, A R> = .01). However, adding interaction variables to the
equation, in which each social support variable (spousal support, extended family
support, organizational support) served as a moderator on work-to-family conflict did
not yield significant R’ change in predicting mother-reported child inhibition
problems (4 F (3, 94) = .64, p = .593). At the final step, anger/frustration
temperamental characteristic (f = .33, ¢ (94) = 3.16, p = .002) was more powerful
predictor for mother-reported child inhibition problems than mothers’ PDHS (f = .32,
t (94) = 2.88, p = .005). However, none of the interaction terms, which are spousal
support (f =-.08, ¢ (94) = -.93, p = .356), organizational support (f =-.07,¢(94) = -
.89, p = .379), and extended family support (f = .07, t (94) = .85, p = .398=
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significantly explained the relationship between work-to-family conflict on child

inhibition problems (See Table 3.5). Children, whose mothers had higher levels of

parenting daily hassles showed more inhibition problems. Also, children, who

showed more anger and frustration had higher amounts of inhibition problems,

compared to lower levels of anger and frustration.

Table 3.5 Hierarchical Multiple Regression Analysis for Predicting Mother-Reported

Child Inhibition Problems by CHEXI

Children’s Behavioral Self-Regulation Problems

Variables b SE B t R® AR AF F
Model 1 .01 32
Age of child -0.04 0.05  -0.07 -0.74

Education of mother -.08 27 -.03 -29

Model 2 A7 17 1051
Age of child .01 .05 .01 A2

Education of mother .06 25 .02 25

Inductive Reasoning -0.43 0.12 -0.4  -3.58%**

Warmth -0.03 0.1 -0.03 -0.26

Model 3 37 20 31.77
Age of child 0.03 0.04  0.06 0.69

Education of mother -0.05 022 -0.02 -0.23

Inductive Reasoning -0.28 0.11  -0.26  -2.56%*

Warmth 0.04 0.08  0.05 0.48

PDHS 0.09 0.02 049  5.64%***

Model 4 43 .06 11.16
Age of child .02 .04 .04 45

Education of mother -0.03 0.21  -0.01 -0.13

Inductive Reasoning -0.16 0.11  -0.15 -1.44

Warmth -0.01 0.08 -0.01 -0.08

PDHS 0.06 0.02 031 3.14%*

Anger/Frustration 0.17 0.05 0.33 3.34%*+*

Model 5 44 002 .28
Age of child 0.02 0.04  0.04 0.53

Education of mother -0.04 022  -0.01 -0.19

Inductive Reasoning -0.15 0.11  -0.14 -1.39

Warmth 0.002 0.08  0.003 0.03

PDHS 0.05 0.02  0.29 2.65%*

Anger/Frustration 0.18 0.05 0.34  3.37%**

WIF 0.03 0.07  0.05 0.53

Model 6 045 0.01 0.81
Age of child 0.04 0.04  0.07 0.85

Education of mother 0.004 0.23  0.001 0.02

Inductive Reasoning -0.15 0.11  -0.14 -1.37

Warmth 0.01 0.09  0.01 0.09

PDHS 0.06 0.02 031 2.82%*

Anger/Frustration 0.17 0.05 0.34  3.28%**
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Table 3.5 Hierarchical Multiple Regression Analysis for Predicting Mother-

Reported Child Inhibition Problems by CHEXI (continued)

WIF 0.03 0.07  0.04 0.43
Spousal Support 0.03 0.02 0.11 1.37
Organizational Support -0.1 0.19  -0.05 -0.56
Extended Family -0.09 0.3 -0.03 -0.31
Support

Model 7 046 0.01 0.64
Age of child 0.04 0.04  0.07 0.86
Education of mother 0.06 0.23 0.02 0.26
Inductive Reasoning -0.14 0.11  -0.13 -1.26
Warmth -0.002  0.09 -0.002 -0.02
PDHS 0.06 0.02 032 2.88%*
Anger/Frustration 0.17 0.05 0.33 3.16%*
WIF 0.03 0.07  0.04 0.4
Spousal Support 0.03 0.02 0.12 1.52
Organizational Support -0.1 0.19  -0.04 -0.52
Extended Family -0.11 0.3 -0.03 -0.37
Support

WIF* Spousal -0.004  0.004 -0.08 -0.93
WIF* Organizational -.03 .03 -.07 -.89
WIF* Extended .05 .06 .07 .85
Family

Note: *p<.05, **p<.01,***p<.001, * marginally significant
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CHAPTER 4

DISCUSSION

4.1 Main Research Findings

The main aim of this study was to examine mediating role of mothers’ parenting
(warmth and inductive reasoning) on the relationship between mothers’ work-to-
family conflict (WIF), and children’s behavioral self-regulation outcomes. Moreover,
the effects of child’s age, maternal education level, mothers’ social supports (spousal
support, extended family support, organizational support), mothers’ parenting daily
hassles, and children’s anger/frustration temperament on mothers’ parenting styles,
as well as on the children’s behavioral self-regulation outcomes investigated. There
are limited number of studies that examined the association between work-to-family
conflict and child outcomes. To our knowledge, this is the first study to demonstrate
the link between mothers’ work-to-family conflict and child behavioral self-
regulation outcomes including both maternal reports and direct measurements of

child behavioral self-regulation outcomes.

Literature demonstrated work-family conflict as one of the most important underlying
factors on the parent-child relationship (Strazdins et all., 2006). One of the most
significant results of this study, which needs to be highlighted that the predictor roles
of mothers’ work-to-family conflict on parenting and on child outcomes. Mothers’
work-to-family conflict negatively predicted maternal warmth and inductive
reasoning in two mediation analysis and these effects also seen in results of

hierarchical regression analysis.

This study has found that mothers’ work-to-family conflict was found positively
correlated with having younger children compared to having older children. A cluster
analysis related to antecedents of work-family conflict showed that extensive work

hours, number of children, age of youngest child, and higher levels of caregiving

52



responsibilities were found related to experiencing work-family conflict (Page,
Deuling, Mazzola & Rospenda, 2018). Previous work-family conflict literature
revealed that mothers, who have younger children experienced higher amounts of
work-family conflict, compared to mothers with older children (Bianchi & Milkie,
2010; Young & Schiemen, 2018). It is possibly related to the developmental period

that the ability of child behavioral self-regulation improves gradually across age.

Findings from this study suggested that inhibition problems of children and
behavioral self-regulation skills have shared resemblance, but they did not
completely overlap. Mother-reports of child inhibition problems and direct measure
of child behavioral self-regulation skills were found significantly and positively
correlated to each other. Interestingly, mother-reported child inhibition problems and
the direct measure of child behavioral self-regulation skills yielded different results
regarding the mediating role of inductive reasoning. The absolute size of direct
measure of child behavioral self-regulation skills was higher than mother reports, and
the effects of WIF on direct measure of child behavioral self-regulation skills was
fully mediated by inductive reasoning. When warmth and inductive reasoning were
included as mediators to the analysis between the relationship of work-to-family
conflict and child behavioral self-regulation outcomes, the adverse effects of work-
to-family conflict on both mother-reported and direct measure of child behavioral

self-regulation outcomes has decreased.

Results of this study demonstrated the significance of mothers’ positive parenting
style to children’s behavioral self-regulation development. The effects of inductive
reasoning on child outcome was both seen in mediation analysis as well as in
hierarchical multiple regression analysis. Consistent with the present study, literature
findings have yielded that mothers, who practiced higher levels of parental
monitoring, together with lower levels of parental discipline, and negative control,
were related to well-developed child inhibitory abilities (Roskam, Stievenart,
Meunier & Noél, 2011). In another study, parent-child relationship had a significant
impact on children's self-regulation development, in which maternal sensitivity, and
autonomy support were found to be related with child executive functioning

regardless of child’s age, cognitive ability and maternal education level (Bernier,
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Carlson & Whipple, 2010). On this relationship, there might be some underlying
factors, which has crucial consequences on the parent-child interaction (Cooklin et

all, 2014).

Positive parenting practices might utilize work-to-family conflict’s negative impact
on child behavioral self-regulation outcomes in different ways. Mothers showed more
amounts of warmth and inductive reasoning when they experienced less work-to-
family conflict. It is possible that there are some underlying factors on the difference
between maternal reports and direct measures of behavioral self-regulation outcomes
for Turkish preschoolers. The findings of this study suggested that positive parenting,
especially inductive reasoning of mothers buffered the negative effects of work-to-
family conflict on child behavioral self-regulation development. Even though
literature indicated the positive association between maternal warmth and the child’s
behavioral self-regulation development (Suchodoletz, Trommsdorff & Heikamp,
2011), our analysis revealed only the fundamental role of maternal inductive
reasoning on child outcomes. Based on the mediation analysis, warmth was
significantly predicted by mothers’ work-to-family conflict, on the other hand, the
path between warmth and child behavioral self-regulation outcomes did not yield a

statistically significant effect.

One of the explanations of this result might be related to the domain-specific
approach. In domain specific approach, each type of parent-child interaction includes
various domains, in which every different domain has result in different child
outcomes (Grusec, 2011). Grusec suggested that self-regulation of children requires
parental control, discipline and guided learning domains (i.e using inductive
reasoning in explaining the parental requests and consequnces of behaviors or
monitoring of children's activities) in parent-child relationship rather than warmth
parenting. Guiding child’s behavior increase children’s affect regulation, which in
turn reduced frustration in goal-blocking activities. Morever, warmth itself is not
enough to cope with behavioral problems of children, but it needs more form of gentle
discipline and parental control. Children, whose parents have coached and monitored
their behaviors are more likely to have behavioral problems through adolescence.

Grusec also mentioned that children with difficult temperament such as high in
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irritability, frustration and lack of inhibition needs more parental control domain in

parent-child relationship.

Also, higher levels of mothers’ education level in this study, because higher levels of
education in Turkish mothers have found more related to inductive reasoning
(Durgel, van de Vijver & Yagmurlu, 2012). Another explanation might be related to
the the insignificance of maternal warmth on child behavioral self-regulation is using
mothers’ self-reports rather than observations or perceived parenting styles of
children. Mothers in the study who experienced work-to-family conflict might have
difficulty of balancing multiple roles, therefore, they might more likely to give
socially desirable answers for their warmth parenting in parental self-reports
(Bahtiyar, 2015). Also, a further explanation might be related to higher amounts of
parental demands on household chores, and childcare. Greenhaus and Beutell (1985)
stated that time-based conflict due to uncapability of meeting demands diminish the
time spend with family members which is called Mothers’ higher levels of
psychological well-being was also associated to providing warmth and nurturance to
their children, othervise, they prone to show irritable, and hostile child rearing
behaviors (Dinh et all, 2017). Our study also demonstrated the negative effects of
parental demands on child outcomes that mothers’ higher levels of parenting daily

hassles significantly predicted mother-reported child inhibition problems.

Child temperament was found as one of the underlying factors on the parent-child
relationship. In the literature, some studies indicated that difficult child
temperamental characteristic has destroyed the well-qualified parent-child interaction
(Broekhuizena, van Aken, Dubas, Mulder & Leseman, 2015; Conway & Stifter,
2012; Fay-Stammbach, Hawes & Meredith, 2014). Present study supported the
literature by showing that higher levels of anger and frustration child temperament
has found more likely to engage with lower levels of inductive reasoning parenting.
Parallel with the Posner and Rothbart’s study (2000), present study also demonstrated
the temperamental basis of behavioral self-regulation, specifically on the child
inhibitory abilities. Maternal reports on child behavioral self-regulation problems
revealed that children have more inhibition problems when they showed more anger

and frustration.
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There are some protective factors in the relationship among work-to-family conflict,
parenting and child behavioral self-regulation outcomes. Research showing that
organizational support is advantageous to employed parents’ mental well-being,
which in turn affect their children’s well-being (Strazdins, O’Brien, Lucas &
Rodgers, 2013). In this study, the positive impact of organizational support on
parenting provided supportive evidence from the literature. Some studies showed that
family-friendly organizational support, spousal support, and instrumental support
from family members buffered the detrimental effects of work-family conflict
(Dumani, Allen & Shockley, 2018; Griggs, Casper & Eby, 2013; Pluut, Ilies, Curseu
& Liu, 2018). In the present study, organizational support had a positive influence on
mothers’ warmth and inductive reasoning. Our study also indicated that none of the
hypothesized interactions between work-to-family conflict and three types of social
supports on mothers’ warmth and inductive reasoning were significant. Although
moderating roles of organizational support and extended family support on the
association between work-to-family conflict and child outcomes was not found,
children, whose mothers had higher levels of spousal support showed greater
behavioral self-regulation skills as their mothers’ work-to-family conflict decreased.
Even though in the presence of higher levels of spousal support of mothers, increased
levels of work-to-family conflict was detrimental and had a negative effect on the
child behavioral self-regulation skills. Contrary to our expectations, extended family
support on childcare was not found as a significant predictor on the relation between
work-to-family conflict, parenting and child behavioral self-regulation outcomes.
When present study’s contradictory findings related to extended family support have
considered, the contradiction might draw attention to other underlying elements.
Contrary to Aycan & Eskin’s study (2005), and parallel with Gatchel and Schultz
(2012) findings, one of the possible explanations might be related to dual-earner
families’ the lack of extended family support networks due to increased levels of

mobility for education and employment.
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4.2 Strengths, Limitations and Suggestions for Future Research

A major strength of the present study is that findings have based on multiple methods
to assess self-regulation, in which both maternal reports and direct measurements of
child behavioral self-regulation outcomes were included. The maternal reports and
direct measures of child behavioral self-regulation were also highly correlated with
each other. Moreover, this study measured different aspects of self-regulation which

include children’s inhibitory control, attention, and executive functions of children.

In this study, we examined mothers’ work-to-family conflict on child behavioral self-
regulation outcomes. Our starting point for the study was based on Aycan and Eskin’s
study (2005), in which they demonstrated that mothers showed more work-to-family
conflict than fathers. Dual-earner partners with children seem to experience higher
amounts of work-to-family conflict than family-to-work conflict. Literature also
showed that fathers” work-to-family conflict also has adverse effects on child mental
health (Dinh et all., 2017). Therefore, future studies also can include fathers’ work-

to-family conflict.

In terms of employment patterns, studies have found that part-time employed mothers
experienced less work-to-family conflict than full-time employed mothers. Children
of part-time employed mothers also had better child outcomes than children of full-
time employed mothers (Holmes, Holladay, Hill & Yorgason, 2018). This could be
done by assessing mothers’ work patterns. Unfortunately, the study had very few
mothers who worked part-time, therefore, the we could not differentiate the
efficiency of employment patterns. Future studies should include both types of

employment patterns in order to examine mothers’ work-to-family conflict.

In the present study, the presence of work family policies was tested, however,
mothers’ satisfaction with the organization and supervisor were not included in the
study. It is possible that satisfaction with the policies are also important for
experiencing work-to-family conflict. Therefore, future research should consider

how mothers satisfied with their organizational support.
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Another shortcoming is related to the generalizability of findings, because majority
of our sample consisted of academics, and higher income families. Most of the
mothers had at least a university degree. Socio-economically disadvantaged families
are under-represented. Literature findings suggested that maternal education level is
one of the most crucial predictors of parenting styles. Mothers with higher education
level showed more maternal responsive, and inductive reasoning parenting to their
children, whereas less educated mothers exhibited higher amounts of control
demanding behaviors and physical discipline to their children (Durgel, Van De
Vijver, & Yagmurlu, 2012). Contrary to our expectations, a possible explanation why
education level of mothers did not significantly predict the parenting, and child

behavioral self-regulation outcomes may be related to the characterstic of sample.

Hardy and colleagues’ study (2016) related to academics demonstrated that the
adverse effects of work-family conflict was associated to mothers’ academic
discipline, their academic positions and changing demands of caregiving across
childhood period. Parenting demands were also much more difficult for mothers at
the beginning of their academic career, and for those who aimed to accomplish tenure
(Hardy et all., 2016). Studies have showed the negative impact of time spent in daily
household activities and child care on work-to-family conflict (Borelli et all., 2017;
Cerrato, & Cifre, 2018), and parenting (Augustine, 2013). Disciplines, which requires
collaboration with colleagues, and lab visiting such as in science discipline, also
found related to experiencing higher levels of work-family conflict for academics.
Future studies should take different samples such as less educated mothers and lower
income families into consideration in order to make a valuable comparison (Hardy et

all., 2016).

The findings of this study added to the previous literature by showing the beneficial
impacts of social supports on the warmth and inductive reasoning parenting, and child
behavioral self-regulation outcomes. This study included three types of social
supports, which are spousal support, organizational support, and lastly extended
family support. Even though extended family support on childcare was not significant
predicting both child outcomes and mothers’ parenting variables, organizational

support was significant predictor of mothers’ warmt and inductive reasoning.
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Literature presented the significance of mothers’ psychological well-being (Allen,
Herst, Bruck & Sutton, 2000; Parasuraman & Simmers, 2001; Strazdins et all., 2006)
and marital relationship on the work-family conflict, and parent-child relationship
(Aycan & Eskin, 2005; Dinh et all., 2017). Therefore, it is reasonable to consider the
significant impacts of employee’s mental health and marital satisfaction in the family
context. Future studies should also investigate employee’s general health conditions,
and marital relationship of couples in order to make more precise inference from
family related factors on the relationship between work-family conflict and spousal

support.

In this study, we did not include childrens’ the total non-maternal childcare and non-
maternal child care hours per week, to the main analysis. Literature findings have
presented that a high-quality non-maternal care has result in better cognitive and
behavioral self-regulation abilities in children (Broekhuizena, van Aken, Dubas,
Mulder & Leseman, 2015; Lucas-Thompson, Goldberg & Prause, 2010). The
presented findings related to the quantity of non-maternal childcare must be
interpreted with the knowledge that correlational findings did not aimed to make
causal inferences. Therefore, future studies should examine the quality of non-
maternal childcare and mothers’ satisfaction with daycare in order to see whether
quality and quantity of childcare either has the detrimental effects or positive

influences on the development of child behavioral self-regulation.

One of the main limitations in the study is related to the assessments of parenting.
Variables in present study except direct measure of child behavioral self-regulation
skills, were based on maternal self reports to assess parenting behaviors.
Methodologically, it would be more valuable to include perceived parenting styles of
children or using observational methods for parenting rather than maternal self
reports. Furthermore, several studies have presented that negative parenting
behaviors are also highly related to development of behavioral self-regulation
problems (Broekhuizena, van Aken, Dubas, Mulder & Leseman, 2015; Giallo,
D'Esposito, Cooklin, Christensen & Nicholson, 2014; Vieira, Avila & Matos, 2012).
However, we focused on positive parenting styles and excluded obedience

demanding and punishment subscales of parenting. Future studies should include
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negative parenting behaviors so as to examine the path of parental control and
demands on child behavioral self-regulation outcomes. The findings of present study

suggested that parenting matters in the development of behavioral self-regulation.

4.3 Contributions of the Current Study to the Existing Literature

The current research is one of the first scientific study examined the association
between work-to-family conflict and child behavioral self-regulation problems
through warmth and inductive reasoning parenting. Our analyses showed that
mothers’ warmth and inductive reasoning both directly and indirectly affected by
mothers’ work-to-family conflict. Also, different from other studies, the present study
explained how parenting and child behavioral self-regulation outcomes influenced by
social supports (spousal support, extended family support on childcare, and
organizational support), parenting daily hassles related to childcare and household
duties, as well as child anger/frustration temperament. It is plausible to consider that
despite mothers’ work-to-family conflict, other factors such as mothers’ stressful
home environment, or having a difficult child also explain how parenting was related

to child behavioral self-regulation.

The results presented a significant association of work-to-family conflict, and
parenting on child behavioral self-regulation outcomes not only to developmental
psychology literature, but also existing industrial and organizational psychology
studies by showing that maternal employment and work-to-family conflict in itself
has not adverse effects on children’s developmental outcomes. Parenting have also
found as one of the underlying factors of this association. Results also proposed that
when mothers experience difficulty in work-to-family balance, an impairment in

child behavioral self-regulation development may become apparent.

The findings of the current study also contribute to practice and policy making by
showing the significant positive effects of organizational support on parenting, as
well as child development. This study also aimed to raise the awareness for
organizations about the importance of family friendly organizational policies related

to childcare, flexibility of schedule, opportunities of extended leave and
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homeworking so as to decrease employee’s work-family conflict. Future make
intervention studies should aim to raise the awareness on employee’s parenting styles

so as to help maintaining work-home balance.
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APPENDICES

A. DEMOGRAPHIC INFORMATION FORM

DEMOGRAFIK BiLGi FORMU

Bu boliim gocugunuzun bulundugu aile ortamu ile ilgili genel sorular igermektedir. Liitfen bu
sorular1 ¢alisma yaptigimiz cocugunuzu diisiinerek yanitlayiniz.

Anketi doldurdugunuz tarih: Gin...... Ay........ Yil........

Cocugunuzla ilgili Sorular
1.

Cocugun dogum tarihi: Gin....... Ay........ Yil..........
Cocugun cinsiyeti (liitfen isaretleyiniz): O Erkek O Kz
Cocugun ilk kez anaokuluna/krese basladigi tarih:

2. Haftada toplam kac¢ saat anaokulu/kreste bakim goriiyor?

O 5 saatten az O 5-10 saat O 10-20 saat O 20 saatten fazla
3a. Cocugunuzun kac¢ kardesi var? 3b. Cocugunuz dogum sirasina gore
kaciner?
(biiyiik ya da kiigiik)

O Hig O 1lk (en biiyiigii)

O Bir O kinci

O Iki O Ucgiincii

O Ug veya daha fazla O Dordiincii veya daha fazla

Annevle ilgili Sorular

4. Dogum tarihiniz nedir?  Giin.......... TAY. coiiiiiiii, Nl
5. Ailenizde ¢ocuklariniz disinda sizinle yasayan baskalar: var mi1?

O Hayrr
O  Evet (litfen belirtiniz) ...........cccovviviiiiiiiiiiieeeeenn,

6. Egitim diizeyinizi isaretleyiniz.
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Okuma yazma bilmiyorum

Tlkokul

Ortaokul

Lise

Yiiksek okul (2 yillik)

Universite (4 y1llik)

O|O|0|0 0|00

Yiiksek Lisans, Doktora veya Tipta uzmanlik gibi

7 Aile durumunuzu sizin, esinizin ve ¢ocugunuzun durumunu en iyi yansitacak sekilde

isaretleyiniz.

Esi vefat etmis.
Diger (Liitfen belirtiniz.)

OO0 O0O0

Evli ve anne-baba birlikte yasiyor.
Evli ve anne baba ayrn yasiyor.
Bosanmis ve ¢ocuk anne ile yasiyor.
Bosanmis ve ¢ocuk babayla yasiyor.

Bu kisim, sizin calisma havatimizla ilgili sorulari icermektedir.

8

a. Calisma sartimiz ile ilgili size en uygun secenegi isaretleyiniz. (uygun olan segenegin

altindaki rakami daire igine aliniz.)

Evet Evet Hayir
(Tam zamanli, haftada 40 saat) | (Yari-zamanli, haftada 20-25 saat) | (Caligmiyor)
1 2 3

b. Varsa, mesleginiz ..................

c. Eve giren ayhk gelir miktarini isaretleyiniz (uygun olan segenegin altindaki rakami

daire i¢ine aliniz).

1000 TL den | 1000-2000 TL | 2000-3000 TL 3000-4000 TL 4000 TL ve tizeri
daha az
1 2 3 4 5

d. Hastahk gibi durumlarda kolaylikla izin alabiliyor musunuz?

O Evet O Hayrr

e. Calisma saatleriniz esnek mi?

O Evet O Hayir
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f. Acil bir durum nedeniyle resmi izin gerektirmeden, ancak amiri bilgilendirerek isten
erken cikabiliyor musunuz?
O Evet O Hayir
g. Acil durumlarda amirinize damstiktan sonra evde calisabilme imkanmina sahip
misiniz?
O Evet O Hayir
h. Yasal dogum izniniz bittikten sonra bu izninizi uzatabilme imkanmmz var mdir
(isinizi kaybetmemek garantisi ile)?
O Evet O Hayir
i. Hasta bir aile bireyine bakmak zorunda kalsamz iicretsiz izin alabilir misiniz (isinizi
kaybetmemek garantisi ile)?
O Evet O Hayir
j- Isyeriniz tarafindan saglanan herhangi bir ¢ocuk bakim hizmeti imkanmna sahip
misiniz?
O Evet O Hayir
k. Cahstigimz kurum aile iiyelerine de (es/cocuklar) saghk sigortasi imkani sagliyor
mu?
O Evet O Hayir

Bu kisim, cocuk bakimu ile ilgili sorular1 icermektedir

9. Cocuk bakiminda acil durumda ve sizin isten izin alamadigimz bir zaman (6rnegin
cocugunuzun anaokulu/krese gidemedigi bir durumda, anaokulu/kresten erken
cikmas1 gerektiginde, veya anaokulu/krese gitmek icin servisi kacirmasi gibi)
cocugunuzla ilgilenebilecek birisi/birileri var midir?

Birden fazla secenegi isaretleyebilirsiniz.

O Esiniz

O Anneanne/Babaanne/Dede

O Aileden biri (litfen belirtiniz.)

O Cocuk bakicist

O Komsu

O Diger (liitfen belirtiniz.)

O Hig kimse
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B. PARENTING DAILY HASSLES

GUNLUK ZORLUKLAR OLCEGI

Asagidaki ifadeler kiigiik gocuklu ailelerde sik sik meydana gelen olaylar: anlatmaktadir. Bu olaylar bazen hayati zorlastinir. Liitfen her maddeyi okuyunuz ve sizde ne
sikhikta oldugunu gosteren numaray: daire igine alimiz. Daha sonra liitfen, bu olaylarin sizin igin ne kadar “zorluk” yarattifini gostermek igin, asagidaki 5 dereceli 6lgekteki
sayilardan size en uygun olam daire igine aliniz. Birden fazla gocugunuz varsa, bu olaylar gocuklarinizdan herhangi birini veya hepsini igerebilir.

€8

SIKLIK OLCEGI ZORLUK DERECESI
Neredeyse | Bazen Cogu Her Hig¢ Zor Biraz Zo Olduke¢a Cok
Hig Zaman | Zaman | Degil Zor r Zor Zor
1. | Siirekli olarak oyuncak ve yiyecek dagmniklifi toplama. 1 2 3 4 1 2 3 4 5
2. Mizmizlanma, sizlanma ve sikayet dinleme. 1 2 3 4 1 2 3 4 5
Yemek zaman (yemek segme, yemek yememe,
3. sikayetler gibi) zorluklarla ugrasma. 1 2 3 4 1 2 3 4 5
4 ifpcrl:lklannl .soz dinlememesi ve azarlanmadan istenileni 1 2 3 4 1 2 3 4 5
5. Cocuk bakicisi bulmakta zorlanma. 1 2 3 4 1 2 3 4 5
Cocuklarin programlarina (anaokulu, uyku zamamn
6. | gibi), kendinizin ve evinizin ihtiyaglarim kargilamaniza 1 2 3 4 1 2 3 4 5
engel olmas:.
Kardegslerin, biyiliklerin miidahalesini gerektiren
7. tartigmalar: veya kavga etmeleri. 1 z 3 4 1 z 3 4 5
Cocuklarin eglendirilmeyi veya kendileriyle
8. oynanmasint beklemeleri 1 2 3 4 1 2 3 4 S
Cocuklarin uyku saati konusunda size kars: ¢ikmasi veya
9. sizi ugrasunnas],_ 1 2 3 4 1 2 3 4 5
Cocuklarin siirekli ayakaltinda olup, diger islerinize
10. engel olmas:. 1 2 3 4 1 2 3 4 5
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B. PARENTING DAILY HASSLES (Continued)

SIKLIK OLCEGI ZORLUK DERECES]
Neredeyse Cogu Her Hig Zor Biraz Oldukga
Hig Bazen | Zaman | Zaman | Degil Zor . Zor | GoKZor

11. | Cocuklarin nerede ve ne yaptyor oldugunu bilmek igin,

goziiniiziin devamli onlann iizerinde olmast. 1 2 3 4 1 2 3 4 5
12. | Cocuklarin araya girip konugmalar: kesmesi. 1 2 3 4 1 2 3 4 5
13. | Cocuklarin beklenmeyen bir ihtiyac: yiiziinden,

planlart degistirmek zorunda kalma. 1 2 3 4 1 2 3 4 5
14. | Cocuklarin giinde birkag kez Ustlerini degistirmeyi

gerektirecek kadar kirlenmesi. 1 2 3 4 1 L 3 4 5
15. | Cocuklarin banyo, tuvalet gibi kisisel bakim

konularinda zorluk yaganmast. 1 2 3 4 1 2 3 4 5
16. | Toplum iginde (6rnegin, manav, aligveris merkezi, 1 2 3 4 1 2 3 4 5

lokanta), gocuklarla basa ¢ikmada zorlanma.
17. | Gezmeye giderken zamaninda evden ¢tkmak

gerektiginde, gocuklar1 hazirlamada zorlanma. 1 2 3 4 1 2 3 4 5
18. | Cocuklari bir geceligine birine birakma, ya da okula 1 2 3 4 1 2 3 4 5

veya yuvaya birakma gibi konularda zorluk yasama.
19. | Cocuklarin arkadaglartyla ilgili konularda (kavga etme,

anlagamama veya arkadas edinememe gibi) sorunlar 1 2 3 4 1 2 3 4 5

yasama.
20. | Cocuklarin ihtiyaglarini kargilamak igin fazladan

kosusturmak zorunda olma. 1 2 3 4 1 2 3 4 5




C. WORK-FAMILY CONFLICT SCALE

iS-AILE CATISMASI OLCEGI

Asagidaki maddeler is-aile sorumluluklariniza dair tutumlara yoneliktir. Liitfen, asagidaki
ctimlelere ne dereceye kadar katildiginiz1 size en uygun segenegin oldugu kutucugu 1°den
(Hi¢ katilmiyorum) 5’e¢ (Kesinlikle katihyorum) kadar rakamlarla gosterilen oOlgek

iizerinde daire icine alarak isaretleyiniz.

1 2 3 4 5
Hic¢ Kesinlikle
katilmiyorum Katilmiyorum | Kararsizim | Katiiyorum katihyorum

1. | Isimin yarattig1 stres aileme kars1 olan

gdrevlerimi yerine getirmemi 1 2 3 4 5

zorlastiriyor.
2. | Isime harcadigim zaman aileme kars1

sorumluluklarimi yerine getirmemi 1 2 3 4 5

zorlastiriyor.

3. | Isimin bana yiikledigi sorumluluklardan
dolay1 ailemle ilgili yapmak istedigim 1 2 3 4 5
bazi seyleri yapamiyorum.

4. Isim yiiziinden, ailece yaptigimiz 1 ) 3 4 5
planlar1 degistirmek zorunda kalirim.

. Isimle ilgili sorumluluklarim aile 1 ) 3 4 5
hayatim etkiliyor.

6. | Ailemle ilgili sikintilarim, is 1 ) 3 4 5
performansimi olumsuz etkiler.

7o | Aileme ayirmam gereken zaman 1 ) 3 4 5
nedeniyle, islerimi erteledigim olur.

8. Ailemin ya da esimin talepleri, isimi 1 ) 3 4 5
etkilemektedir.
Aile hayatim yiiziinden isimdeki temel 1 ) 3 4 5

sorumluluklarim aksayabiliyor.

10. | Ailemin ya da esimin taleplerinden
dolay1 isimle ilgili olarak yapmak 1 2 3 4 5
istedigim baz1 seyleri yapamam.
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D. FAMIY SUPPORT INVENTORY FOR WORKERS

ES DESTEGi ENVANTERI

Liitfen, asagidaki ciimlelere ne dereceye kadar katildiginizi size en uygun segenegin oldugu

kutucugu 1’den (Hi¢ katilmiyorum) 5’e (Kesinlikle katillyorum) kadar isaretleyiniz.

1 2 3 4 5

Kesinlikle
katiliyorum

Hi¢ katilmiyorum | Katilmiyorum | Kararsizim | Katillyorum

Esim, kendisinin yapmasi gereken seyleri bana
yiikliiyor.

2. | Esim, ev isleri konusunda benimle isbirligi yapar. 1 2 3 4 5

Is icin sehirden ayrilmam gerekse, esim ev islerini
yapmakta zorlanirdi.

Esim benden siirekli bir seyleri talep eder ve bekler
gibi goriiniir.

Ev iglerinde esim kendi payina diisen gorevleri yerine
getirir.

6. | Gerektiginde esim, evi toplamaya isteklilik gosterir. 1 2 3 4 5

Esim giinliik ev islerinin birgok detayini benim
iizerime birakiyor.

Gerektiginde esim bana ufak tefek islerde yardimci
oluyor.

Isimin getirdigi yiikiimliiliikler artarsa, esim evle

. ilgili daha fazla sorumluluk yiiklenir. 1 2 3 4 5

Esim bana evin onarimi ve bakimi konusunda ¢ok

10. . 1 2 3 4 5
fazla sorumluluk veriyor.
I kaldigimda, esimin b d lacag

1L, se ge? . aldigimda, esimin bana yardime1 olacagina 1 5 3 4 5
giivenirim.

12. | Esim rutin ev islerinde bana yardim eder. 1 2 3 4 5
Eger iste gec saate kadar calismam gerekirse, esime

13. | evle ilgili her seyle ilgilenecegi konusunda 1 2 3 4 5
giivenebilirim.
Evde vaktimin ¢ogunu esimin arkasini toplamakla

14. i 1 2 3 4 5
gegiriyorum.
Ist bir haft irdigimde, esi islerini

5. ste zor bir hafta gecirdigimde, esim ev islerinin 1 ) 3 4 5

cogunu yapmaya caligir.
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E. CHILD REARING QUESTIONNAIRE

COCUK YETISTIRME ANKETI

Asagidaki maddeler, ¢cocuk yetistirmeye ait baz1 durumlar1 anlatmaktadir. Liitfen her bir
ifadeyi dikkatlice okuyunuz ve bu ifadelerin size ne kadar uydugunu 1’den (Hi¢bir Zaman)
5’e (Her Zaman) kadar rakamlarla gosterilen dlcek tizerinde degerlendiriniz ve daire i¢ine
alarak belirtiniz. Dogru veya yanlis cevap yoktur. Amacimiz, yalnizca annelerin ¢ocuk

yetistirme konusundaki diisiincelerini 6grenmektir.

1 2 3 4 5

Hic¢bir Zaman Nadiren Bazen Cogu Zaman Her Zaman

Cocugum korkmus ya da {iziintiilii oldugu zaman,
onu rahatlatir ve ona anlayisli davranirim.

2. | Cocuguma sevgimi, onu kucaklayarak, 6perek ve
sarilarak ifade ederim.

Belirli bir neden olmaksizin, ¢ocugumu kucaklar
veya sarilirim. 1 2 3 4 5

4. | Cocuguma, davraniglarinin sonuglarini agiklarim 1 2 3 4 5

5. | Cocuguma bazi seylerin neden gerekli oldugunu
aciklamaya caligirim.,

6. | Cocuguma, onun beni ne kadar mutlu ettigini
sOylerim.

7. Cocugumla benim, sicak ve ¢ok yakin oldugumuz
anlar vardir.

8 Cocugumu dinlemek ve onunla bir seyler
" | yapmaktan zevk alirim.

9. | Cocuguma, kurallara neden uymasi gerektigini
aciklarim.

10. | Cocuguma, neden cezalandirildigim veya
kisitlandigim agiklarim.

11. | Cocugumu kucaklamayi ve 6pmeyi severim. 1 2 3 4 5

12. | Cocuguma, kurallarin nedenini agiklarim. 1 2 3 4 5

13. | Cocugum mutlu oldugunda da, endiseli oldugunda
da kendimi ona yakin hissederim.

14. | Cocugum yanlis davrandigi zaman, onunla mantikli
bir sekilde konusur ve olayin iizerinden gecerim.

IS. Cocugumla sakalagir ve oyun oynarim. 1 2 3 4 5
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F. CHILDREN’S BEHAVIOR QUESTIONNAIRE

COCUK DAVRANISLARI ANKETI

Asagida c¢ocuklarin bir takim durumlar karsisinda gosterdigi davraniglarin bir listesi
verilmistir. Liitfen, cocugunuzun son 6 ay1 ‘n1 goz 6niinde bulundurarak asagidaki ifadelerin
cocugunuz i¢in ne dereceye kadar dogru oldugunu 1’den (Cok Yanhs) 5’e (Cok Dogru)

kadar daire icine alarak isaretleyiniz.

o | LD =) =)

YO O | B ¥ | 4

OZ| z | 20| QO | OO0

o4 4 | 8O | Q| ©Q

| = | Z2a| A =
1. | Yataga gitmesi soylendiginde dfkelenir. 1 2 3 4 5
2. | Oynamak istedigi bir seyi bulamayinca ofkelenir. 1 2 3 4 5
3. | Biraz elestirildiginde bile ¢ilgma doner. 1 2 3 4 5

4 Bir sey yapmasina izin verilmediginde
" | engellenmis hisseder ve sinirlenir.

5. | Istedigini almadiginda 6fke krizine girer. 1 2 3 4 5

6 Diger ¢ocuklar tarafindan kigkirtildiginda
" | 6fkelenip gilgma doner.

7. | Bir hata yaptiginda nadiren sinirlenir. 1 2 3 4 5

8 Oyunu birakmasi soylenip, ¢agirildiginda
" | sinirlenir (oyunu birakmaya hazir degilken).

Bir gorevi yapmakta zorlandiginda kolayca
9. | sinirlenir (6rnegin; lego insa etmek, resim 1 2 3 4 5
yapmak, kiyafetlerini giymek).

10 Bagka bir cocuk oyuncagini aldiginda nadiren
" | sinirlenir/kars1 gikar.

11 Sevmedigi bir yiyecegi yemesi gerektiginde
" | hirginlasir/huysuzlasir.

12. | Yorgun oldugunda kolayca sinirlenir/huysuzlanir. 1 2 3 4 5

13 Yataga gitmesi sOylendiginde nadiren mutsuz
" | olur.
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G. THE CHILDHOOD EXECUTIVE FUNCTIONING INVENTORY
(CHEXI)

COCUKLUK DONEMI YONETICI iSLEV ENVANTERI

Liitfen, her ifadeyi dikkatlice okuyunuz ve o ifadenin ¢ocugunuz icin ne dereceye kadar
dogru oldugunu 1’den (Cok Yanhs) 5’e (Cok Dogru) kadar daire i¢ine alarak isaretleyiniz.

Liitfen her soruyu yanit verdiginizden emin olunuz.

> U Z o) o) o
3 2 | 8% = =
XZ| Z | 39|10 | X9
Q< < QIQ | CQ
Ox = |28 & |OA
Soylenilmesine ragmen, kendini tutmakta veya
1. 1 2 3 4 5
zapt etmekte zorluk yasar.
Durdurulmasi sdylendikten hemen sonra bir
) etkinligi durdurmakta zorlanir. Ornegin, 1 ) 3 4 5
* | durdurmasi istendikten sonra birkag kez daha
ziplar veya bilgisayarda bir siire daha oynar.
[lk olarak ne olabilecegi hakkinda diisiinmeden
3. 1 2 3 4 5

bir seyleri yapma egilimi vardir.

Bir grup i¢inde, diger ¢ocuklar ile
4. kargilastinildiginda daha hasan sekilde 1 2 3 4 5
davranir. (Orn.; Bir dogum giinii partisinde
veya grup etkinligi sirasinda)

Uygun olmayan durumlarda, giiliimsememek
5| veva giilmemek i¢in kendini tutmakta zorlanir. 1 2 3 4 5
(Orn.; herkesin iizgiin ve/veya sessiz oldugu bir
durumda)
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H. THE INSTRUSTION OF PEG-TAPPING TASK

RITIM TUTMA YONERGESI

Aragtirmact: “Simdi baska bir oyuna gecelim. Bu kalemleri tiklatarak bir ritim oyunu

oynayacagiz. Oncelikle bu kalemlerden hangisini istersin?”

“Simdi eger masaya boyle bir kere tiklatirsam (tiklatir ve bitirince kalemi havada tutar),
senin iki kere tiklatmani istiyorum (Cocugun dogru yapmasini saglar). Aferin, aynen boyle”
(Tebessiim). “Eger boyle iki kere tiklatirsam (iki defa tiklatir), senin sadece bir kere

tiklatmani istiyorum (Cocugun dogru yapmasini saglar). Aferin, aynen boyle” (Tebessiim).

Iki kez tek ve ¢ift tiklatma aligtirmast yaparlar. Arastirmaci, gocugun dogru yapmasina
yardimc1 olur, ona ne kadar iyi oldugu konusunda olumlu geribildirim verir, heyecan
gosterir: “Harika! Sen bu oyunu nasil oynayacagini biliyorsun. Haydi, simdi gercekten

oynayalim.” Der ve tiklatmaya baglar.

Arastirmaci: “Benimle ¢ok giizel oynuyorsun hadi biraz daha oynayalim. Unutma ben bir
kere tiklatinca sen iki kere, ben iki kere tiklatinca sen bir kere tiklatiyorsun.” Der ve 12

tiklatma sonunda ilk asamay1 bitirir.

Aragtirmact: “Aferin... Hadi biraz daha zorlagtiralim bu oyunu. Bakalim daha zor bir ritmi
oynayabilecek misin? Simdi, eger boyle bir kere tiklatirsam (tiklatir), senin sadece iki kere
tiklatmani istiyorum (Cocugun dogru yapmasini saglar), iki kere tiklatirsam (tiklatir) senin
bir defa tiklatmani istiyorum (Cocugun dogru yapmasini saglar), ama 3 kere tiklatirsam

yaparlar). “Aferin, sen bu oyunu 6grenmissin”. Der ve tiklatmaya baglar.

Aragtirmact: “Benimle ¢ok giizel oynuyorsun hadi biraz daha oynayalim. Unutma ben bir
kere tiklatinca sen iki kere, ben iki kere tiklatinca sen bir kere tiklatiyorsun, ben ii¢ kere
tiklatinca, sen hi¢ tiklatmiyorsun.” Der ve 12 tiklatma sonunda ikinci agamayi bitirir.

Aragtirmact: “Aferin ¢ok giizel oynadin benimle.”

NOT: Cocuk eger “Kag tane vurdun hatirlamadim/anlamadim” derse “Olabilir, devam

edelim” diyoruz; eger “Kurali hi¢ hatirlamiyorum” derse kurali hatirlatiyoruz.
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I. HUMAN SUBJECTS ETHICS COMMITTEE FORM

INSAN ARASTIRMALARI ETiK KURULU FORMU

UYGULAMALL LTIK ARASTIRMA MERKEZ] N ORTA DOBU TEKNIK ONIVERSITESI
APPLIED ZTHICE RESE
ARCH CENTER y/ MIDOLE EAST TECHNICAL UNIVERSITY
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(R RN B TRV |
SN2 i

Sae2ueR08IeY | | Y

LIEHOE

08 SUBAT 2018

Kanu: Deperiendivme Sonucu

Gonderen: ODTU Insan Aragtirmalar Ltik Kurulu (IAEK]

i Insan Aragtirmalart Ftik Kurulu RBagvurusu

sayin Prof, Ur, Sibul KAZAK BERUMENT ;

Danigmanhigini yaptiginiz Gozde BARADGLUmun *Cafisan Annelerin is-Aife Cotismasi ve Cocuk
Uzerindek! Etkiler Ebeveynlifin Araci Rotit” baghkli araglinmasi insan Araglirmalan Etlk Kurulu
tarafindan uygun gori'erek gerckli anay 2018-505-004 protokoel numarasiile 08.02.2018 - 30.12,2019
tarihleri arasinda gegerli olmak iizere verilmigtir.

Rilgilerinlze saygilanmia sunarim.

N bo

Prof. Dr. 5. 11alil TURAN

Gagkan V
Praf. Dr. Ayhan SOL Prof, Dr. Ayhan Girbiz DEMIR
Uye Uye
Do, D 53 Dee. GITAK
Uye Uye

¥rd. Dog. Dr. Lmre SELGUK

Uye
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J. INFORMED CONSENT FORM

ARASTIRMAYA GONULLU KATILIM FORMU

Bu ¢alisma, Orta Dogu Teknik Universitesi Psikoloji Béliimii yiiksek lisans 6grencisi
Psikolog Go6zde Babaoglu tarafindan Prof. Dr. Sibel Kazak Berument danigmanliginda

yiiriitiilmektedir. Arastirma, Il Milli Egitim Miidiirliigii’niin ve kurum yonetiminin izni ile

gergeklesmektedir.

Calismanin Amaci Nedir? Arastirmamizin amaci calisan annelerin is-ev dengesi ile
ebeveynlik davranislariin, okul 6ncesi donemde olan ¢ocuklarinin kendilerini kontrol etme

becerileri ile olan iligkisini incelemektir.

Bize Nasil Yardime1 Olmamz Isteyecegiz? Arastirmaya katilmayi kabul ederseniz sizden
demografik bilgi formundaki bilgileri doldurmaniz ve ankelerde yer alan bir sorular
derecelendirme Olgegi iizerinden cevaplandirmanizdir. Anketler, size okul 6ncesi kurum
araciligiyla ulastirilacaktir. Sizden istegimiz, tarafinizca doldurulan anketleri kapali zarf

igerisinde okul 6ncesi kuruma iletmenizdir.

Sizden Topladigimiz Bilgileri Nasil Kullanacagiz? Ankette, sizden kimlik veya kurum
belirleyici hicbir bilgi istenmemektedir. Cevaplarmiz tamamiyla gizli tutulacak, sadece
aragtirmacilar tarafindan toplu halde degerlendirilecek ve bilimsel yayimlarda
kullanilacaktir. Sagladiginiz veriler goniillii katilim formlarinda toplanan kimlik bilgileri ile

eslestirilmeyecektir.

Katilmimizla ilgili bilmeniz gerekenler: Anket, genel olarak kisisel rahatsizlik verecek
sorular icermemektedir. Ancak, katilim sirasinda sorulardan ya da herhangi baska bir
nedenden Otlirli kendinizi rahatsiz hissederseniz cevaplama isini yarida birakmakta
serbestsiniz. Boyle bir durumda anketi uygulayan kisiye, anketi tamamlamadiginiz1 iletmek

yeterli olacaktir.

Arastirmayla ilgili daha fazla bilgi almak isterseniz Psikoloji Boliimii 6gretim iiyelerinden
Prof. Dr. Sibel Kazak Berument (e-posta: sibel@metu.edu.tr) ya da aragtirmact Gozde

Babaoglu (e-posta: gozdebabaoglul @gmail.com) ile iletisim kurabilirsiniz.

Yukaridaki bilgileri okudum ve bu calismaya tamamen goniillii olarak katilyyorum.

Isim Soyad Tarih Imza
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K. PARENTAL CONSENT FORM

VELI ONAY FORMU

Sevgili Anneler,

Bu ¢aligma, Orta Dogu Teknik Universitesi Psikoloji Béliimii yiiksek lisans 6grencisi
Psikolog Go6zde Babaoglu tarafindan Prof. Dr. Sibel Kazak Berument danigmanliginda
yiiriitiilmektedir. Aragtirma 11 Milli Egitim Miidiirliigii’niin ve kurum y®netiminin izni ile

gergeklesmektedir.

Bu cahsmanin amaci nedir? Arastirmamizin amaci c¢alisan annelerin is-ev dengesi ile
ebeveynlik davranislarinin, okul 6ncesi donemde olan ¢ocuklarinin kendilerini kontrol etme

becerileri ile olan iligkisini incelemektir.

Sizin ve c¢ocugunuzun katilimer olarak ne yapmasmm istiyoruz? Katilmasma izin
verdiginiz okul dncesi kurumda yaklasik 15 dakika siirecek “Ritim Tutma” adli bir ¢caligma
gergeklestirecegiz. Bu c¢alismada, ¢ocugunuzun kalem tiklatirken verilen kurallar aklinda
tutarak etkinligi ne derece tamamlayabildigi gozlemlenecektir. Cocugunuzla “Ritim Tutma”
etkinligine baslamadan Once sozlii olarak bu etkinlige katilmak isteyip istemedigi

sorulacaktir.

Cocugunuzdan alinan bilgiler ne amacla ve nasil kullanilacak? Sizin ve ¢ocugunuzun
yanitlar1 kesinlikle gizli tutulacak ve bu yanitlar sadece arastirmacilar tarafindan bilimsel
amagla kullanilacak; ¢ocugunuzun ya da sizin kimlik bilgileriniz hi¢bir sekilde

paylasilmayacaktir.

Cocugunuz ya da siz calismayr yarida kesmek isterseniz ne yapmahsimz? Etkinlik
strasinda herhangi bir nedenden 6tiirii ¢ocugunuz kendisini rahatsiz hissettigini belirtirse, ya

da arastirmaci ¢gocugun rahatsiz oldugunu 6ngoriirse, caligmaya son verilecektir.
Bu cahismayla ilgili daha fazla bilgi almak isterseniz: Psikoloji Boliimii &gretim
iiyelerinden Prof. Dr. Sibel Kazak Berument (e-posta: sibel@metu.edu.tr) ya da arastirmaci

Psikolog Gozde Babaoglu (e-posta: gozdebabaoglul @gmail.com) ile iletisim kurabilirsiniz.

Yukaridaki bilgileri okudum ve cocugumun bu ¢calismada yer almasini onayliyorm.

Evet onayliyorum Hayir, onaylamiyorum
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L. DEBRIEFING FORM

ARASTIRMA SONRASI BILGILENDIRME FORMU

Oncelikle arastimamiza katildigimz i¢in tesekkiir ederiz.

Katildiginiz aragtirmanin amaci, ¢alisan annelerin ig-ev dengesini nasil kurdugunu, is-aile
catigmasini ve ¢alisan annelerin okul dncesi donemde olan ¢ocuklarinin kendini kontrol etme
becerileri arasindaki iligkiyi incelemektir. Yapilan c¢alismalar, ¢alisgan annelerin ev-ig
dengesini kurarken is ile ilgili (acil durumlarda izin alma sikintisi, esnek olmayan is saatleri
vb.) veya ev yasamu ile ilgili (ev isleri, cocuk bakimi vb.) baz1 zorluklar yasadigini ve bu
zorluklari onlarin ebeveynlik davraniglarini etkiledigini 6ngérmektedir. Bu arastirmada da
annelerin ebeveynlik davranmiginin ¢alisgan annelerin is-aile c¢atismasi ile c¢ocuklarin

davranigsal kontrol etme becerileri arasinda olan iligskiyi yordamasi beklenmektedir.

Bu amagla, ilk olarak sizden demografik bilgi formu ile birka¢ anketi doldurmaniz
istenmistir. Daha sonrasinda, ¢ocugunuzla “Ritim Tutma” adli kisa bir etkinlik yapilmistir.
Bu etkinlikte kalem tiklatirken uyulmasi gereken bazi talimatlar bulunmaktadir ve
cocugunuzun verilen talimatlar1 aklinda tutarak etkinligi ne derece tamamlayabildigi
Ol¢iilmiistiir. Davraniglarini kontrol etme becerileri yliksek olan gocuklarin, etkinlikte verilen

talimatlar1 daha fazla dikkate almasi beklenmektedir.

Eger arastirmayla ilgili bilgi almak isterseniz arastirmaci Gozde Babaoglu'na sorabilir veya

http://psy.metu.edu.tr/tr adresinden Prof. Dr. Sibel Kazak Berument’e ulasabilirsiniz.

Tesekkiir ederiz.
Gozde Babaoglu
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M. TURKISH SUMMARY/TURKCE OZET

CALISAN ANNELERIN AILE-iS CATISMASI VE COCUK UZERINDE
OLAN ETKIiLERi: EBEVEYNLiIGIN ARACI ROLU

Annenin calismast ve g¢ocuk iizerine olan etkileri gelisim psikolojisi ve diger
disiplinler tarafindan siklikla calisilan konulardan biridir (Brooks-Gunn, Han &
Waldfogel, 2010; Frone, Yardley, & Markel, 1997). Daha 6nceki yapilan ¢alismalar,
calisan anne ve ¢ocuk {izerinde olan etkileri ile ilgili ¢eligkili sonuglar gostermislerdir
(Huerta ve digerleri, 2011). Baz1 ¢aligmalar annenin erken ¢ocuklukta ¢alismasinin
cocugun sosyal, duygusal, davranigsal ve biligsel gelisimi lizerinde ¢ok az olumsuz
etki ya da higbir olumsuzlugun olmadigini belirtirken (Lucas-Thompson, Goldberg
& Prause, 2010; Vandell & Ramanan, 1992), diger arastirmacilar ise erken
cocuklukta annenin ¢alismasinin ¢ocugun biligsel gelisimi {izerinde negatif etkisini
ortaya koymustur (Brooks-Gunn, Han & Waldfogel, 2010; Lucas-Thompson,
Goldberg & Prause, 2010). Arastirmacilar, annenin ¢alisma saatleri, ig-aile ¢atigmast,
annenin ¢aligmaya basladigt zaman, c¢alisan annenin aldigi sosyal destek ve
ebeveynlik gibi faktorlerin ¢ocuk gelisimi {izerinde olan etkilerinin Snemini
vurgulamistir (Brooks-Gunn, Han & Waldfogel, 2010; Huerta ve digerleri, 2011;
Friedman & Boyle, 2008; Lucas-Thompson, Goldberg & Prause, 2010; Waldfogel,
Han, & Brooks-Gunn, 2002).

Glinlimiize kadar ¢esitli caligmalar ig ve ailenin ayr1 alanlar olmadigi, aksine birbirleri
ile i¢ ice gecen bir iligki icerisinde bulundugunu belirtmislerdir (Pleck, 1977; Vieira,
Avila & Matos, 2012). Ozellikle ¢ift-gelirli ailelerde, anneler aile ve is yerindeki
¢oklu roller dolayis ile gesitli zorluklar yasamaktadir (Vieira, Avila & Matos, 2012).
Is-aile catigmasma iliskin cesitli teoriler, ¢alisan annelerin is-ev dengesini nasil
kurduguna dair agiklamaya calismaktadir. Bunlardan rol teorisi, ev ve i yerindeki
taleplerin birbirleri ile uyusmadigina vurgu yapmaktadir (Griggs, Casper & Eby,
2013; Kahn 1964; Aktaran: Michel, Mitchelson, Kotrba, LeBreton & Baltes, 2009).
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Tiirkiye gibi kolektivist kiiltiirlerde geleneksel cinsiyet rollerinden dolay1 ev isi ve
cocuk bakimi gibi gorevlerin kadmin sorumlulugunda oldugu diisiiniilmektedir
(Aycan, 2008). Her ne kadar erkegin ev isi ve ¢gocuk bakiminda olan rolii kadinin is
giicline katilimi ile beraber artmis olsa da (Bianchi, 2011) yapilan ¢alismalarda
kadinlar, sosyo-ekonomik statiilerinden ve islerinden bagimsiz olarak erkeklerden
daha ¢ok rol iistlendigini belirtmislerdir (Lee, Vernon-Feagans, Vazquez & Kolak,
2003). Is-aile catigmasimi agiklamaya calisan arastirmacilardan Greenhaus ve Beutell
(1985), rol ¢atigmasinin zamana, zorlanmaya ve davranisa olmak iizere ii¢ etmene
bagli olarak yasandigini belirtmektedir. Zaman esasli rol ¢atigmasi, stlenilen
rollerden birinin gerekliliklerini yerine getirmek i¢in gereken zamanin diger roliin
gereklilikleri ile ¢catismasi sonucu ortaya ¢ikmaktadir. Gerginlige dayali rol ¢atismast
ise, calisanin catisan ve birbiri ile i¢ ige gee¢mis rollerin yiikiimliiliiklerini
karsilayamadiginda yasanan yetersizlik duygusundan dolayr olusan psikolojik
sikintilarin roller arasinda tagsinmasi durumudur. Son olarak davranisa dayali rol
catismast ise her iki roldeki davraniglarin birbirine uymamasi ve birbirleri ile

catigmast sonucu bir diger role devam edememe ile ortaya ¢ikmaktadir.

Is-aile ¢atigmasi, ¢alisanin aile ve is yeri yiikiimliiliiklerinden dolay1 yasadig1 roller
arasindaki ¢atismayr ve bu catismanin birbirine ge¢mis ve ¢ift yonlii iligkisini
incelemek iizere ortaya c¢ikan bir teoridir (Greenhaus, & Beutell, 1985; O’Brien,
Ganginis Del Pino, Yoo, Cinamon, & Han, 2014; Voydanoff, 1988). Calisanin aile
yasami is yasamini etkileyebilecegi gibi, tam tersi sekilde is yasami da aile yasamini
sekillendirebilmektedir. Daha Once is-aile ¢atismasi lizerine yapilan g¢aligmalar,
aileden ise ve isten aileye olmak lizere iki farkli yon bulmuslardir (Byron, 2005;
Carlson, Kacmar & Williams, 2000; Netemeyer, Boles & McMurrian, 1996). Isten-
Aileye Catisma (IAC) ve Aileden-ise Catisma (AIC), hangi alanin digerine gore
miidahaleye daha fazla agik olmasina gore sekillenmektedir (Frone, Russell &

Cooper, 1992; Pleck, 1977).
Arastirmacilar, ig-aile ¢atigmasi’nin ortaya ¢ikmasina sebep olan Onciilleri, iki ana
grup icerisinde toplamiglardir. Bunlardan ilki olan aile ile ilgili olan faktorler; aile-

gelir iligkisi (tek-gelirli/cift-gelirli), evlilik ¢atismasi, aile destegi, aile ici rol
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catigmas1 ve rol belirsizligi, ev i¢i sorumluluklar ve ebeveynlik gereklilikleridir
(Byron, 2005; Carlson & Perrewé, 1999; Frone, Russell & Cooper, 1992; Grzywacz
& Marks, 2000; Luk & Schaffer, 2005; Voydanoff, 1988). Is ile ilgili olan faktorler
ise, rol ¢atigmasi, rol belirsizligi, asir1 is yiikii, is yerinde zaman esash taleplerin
artmasi ve aile destekli orgiitsel destegin var olup olmadigidir (Aycan, 2008; Behson,
2002; Frone, Yardley, & Markel, 1997; Frone, Russell & Cooper, 1992; Michel,
Kotrba, Mitchelson, Clark & Baltes, 2011; Mesmer-Magnus & Viswesvaran, 2005;
Parasuraman & Simmers, 2001; Voydanoff, 1988). Ornek olarak, esnek olmayan
caligma saatlerinin (geceleri, aksamlar1 ve hafta sonlari, vardiyali-ndbetli ¢caligmak),
is-aile catismasini arttirdig1 gosterilmektedir (Han & Fox, 2011; Hosking & Western,
2008). Demografik ozelliklerden ¢alisanin medeni hali, cocuk sayist ve en kiigiik
cocugun yast is-aile catigmasi ile hayli iligkilidir (Byron, 2005; Bianchi & Milkie,
2010; Kirrane & Buckley, 2004; Voydanoff, 2004). Byron, evli ebeveynlerin bekar
ve cocuklu ebeveynlere gore daha az is-aile catigsmast yasadigini, fakat bu farkin

cocuksuz evli ve bekar ¢iftlerde anlamli olmadigin1 gostermistir.

Is-aile catismas1 hem calisanin is yasamii hem de kisinin ev hayatin1 ve saghigini
olumsuz yonde etkilemektedir. Allen ve digerleri (2000), is-aile g¢atigmasinin
sonuglarini ii¢ ana kategoride toplamistir. Orgiitsel baglilikta diisiis ve isten ayrilma
niyeti, is stresi, tilkenmislik durumu ve is performansinda azalma

is-aile catismasinin is tizerinde olan sonug¢larindandir. Roller arasindaki ¢atismadan
dolay1 yasanan psikolojik stres, fiziksel ve ruhsal saglikta diisiis, is- aile ¢atigmasinin
genel stres ile ilgili sonuglarindandir. Ayrica evlilikte, ailede ve ebeveynlikte
yasanan sorunlar da ig-aile catismasinin is ise ilgili olmayan sonug¢larindandir. Daha
once yapilan caligsmalarda is-aile ¢atismasinin g¢alisanin is ve aile iizerinde olan
etkileri gdz Oniine alindiginda, literatiirde cok az arastirma IAC’nin ebeveynlik
(Aycan & Eskin, 2005; Giallo ve digerleri, 2014; Cooklin ve digerleri, 2014;
Gassman-Pines, 2011) ve cocuk iizerinde olan etkilerini (Brock and Kochanska,
2016; Dinh ve digerleri, 2017; Erder, 2010; Holmes, Holladay, Hill & Yorgason,
2018; McLoyd, Toyokawa & Kaplan, 2008; Strazdins, Obrien, Lucas & Rodgers,
2013; Vieira, Matias, Ferreira, Lopez & Matos, 2016) incelemistir. Cocuk tlizerinde

olan etkilerin yer aldig1 ¢alismalar igerisinde ise bilindigi kadari ile hicbir ¢aligsma
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cocuklarin davranigsal 6z diizenleme becerilerini ¢alismamistir. Dolayist ile is-aile
catigmast literatiiriinde bu baglamdaki eksikligin giderilmesi i¢in daha ¢ok ¢aligmaya

ihtiya¢ duyulmaktadir.

[s-aile catismasi ve ebeveynlik arasindaki iliskiye bakildiginda, Strazdins ve digerleri
(2006), is-aile ¢atismasinin ebeveynlik iizerinden ¢ocuklar1 nasil etkiledigini gesitli
yollar iizerinden tamimlamistir. ilki olan ebeveynlerin psikolojik iyi olus halinde, is
ile ilgili olumsuz faktorler ebeveynin olumsuzluklarla bas etme mekanizmasini
bozarak ruhsal duygu durumunu olumsuz etkilediginden, annelerin ruhsal iyi
oluslarindaki diisiisii onlarin olumsuz ebeveynlik davraniglarinin  sikligr ile
iligkilendirilmistir (Dinh ve digerleri, 2017). Ayrica annelerin isten dolay1 yasadiklari
zamana ve gerginlige dayali rol ¢atismalarindan dolay1 anne-gocuk etkili iletisiminde
azalma oldugu gosterilmistir (Augustine, 2013; Greenhaus & Powell, 2006; Hope,
Pearce, Whitehead & Law, 2014; Repetti & Wood, 1997; Roxburgh, 2004;
Thompson & Meyer (2007;) Aktaran: Salimiha, 2017; Tulk, Montreuil, Pierce &
Pépin, 2016). Bu baglamda sosyal destek, is-aile catismasimni diisliren 6nemli

faktorlerden biridir (Noor,1999).

Sosyal destek, kiginin ¢evreden aldig1 ve stres faktorleri ile bas etmesine yardimci
olan koruyucu bir kaynaktir (Nielson, Carlson, & Lankau, 2001). Baz1 ¢alismalar,
sosyal destegin is-aile catigsmasi ve ile stres fakorleri arasinda diizenleyici degisken
oldugunu belirtirken (Greenhaus & Beutell, 1985), digerleri sosyal destegin ig-aile
catigmasini yordayici roliine (Byron, 2005; Greenhaus & Parasuraman, 1986) vurgu
yapmistir. Sosyal destegin birkag tiirii olan aragsal sosyal destek, duygusal sosyal
destek ve yapisal sosyal destegin is-aile ¢atismasi lizerinde koruyucu etkisi gesitli

caligmalar tarafindan gosterilmektedir (House, 1981; Greenhaus & Beutell, 1985).

Sosyal desteklerin ilki olarak orglitsel destek, is ve aile dengesini kurmada 6nemli bir
varlik ve kritik bir kaynaktir (Dumani, Allen & Shockley, 2018). Y6neticinin sosyal
destegi, yapilan isin niteligi (esnek olup olmadig1 vb.), aile dostu 6rgiitsel politikalar
is-aile catigmasmi diisiirmektedir WFC (Allen, Shockley & Poteat, 2008; Frone,
Yardley, & Markel, 1997). Calisanin aldig1 orgiitsel destegin is-aile ¢atigmasini
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diistirmede tek basina yeterli olmadigi, orgiitsel destek ile beraber ailesinden ve
esinden aldig1 sosyal destegin de ayr1 bir oneme sahip oldugu belirtilmektedir
(Adams, King & King, 1996; Aycan & Eskin, 2005; Brooks-Gunn, Han &
Waldfogel, 2010; Byron, 2005; Carlson & Perrewé, 1999; Edwards, 2006; Grzywacz
& Marks, 2000; Griggs, Casper & Eby, 2013; Michel, Kotrba, Mitchelson, Clark &
Baltes, 2011; Pluut, Ilies, Curseu & Liu, 2018). Ayrica ¢alisanin esinden aldig1
aragsal (ev isi ve ¢ocuk bakimi ile ilgili vb.) ve duygusal sosyal destegin (empati
yapma, tesvik, tavsiye verme vb.) is-aile catigmasini diisiirdiigii gosterilmektedir
(Edwards, 2006; Kirrane & Buckley, 2004; Israel, Farquhar, Schults & Parker, 2012;
Tanaka & Lowry, 2013). Dikkate alinmasi gereken bir diger sosyal destek ise aileden
cocuk bakimi iizerine alinan destektir. Calisan anneler i¢in en biiylik stres
kaynaklarindan biri ¢ocuk bakimini saglamak oldugundan (Gassman-Pines, 2011;
Gatchel & Schultz, 2012), ailenin, 6zellikle ¢alisan ebeveynin anne/babasinin ¢gocuk
bakimina olan destegi is-aile ¢atismasini diisliren en temel etmenlerden bir tanesidir

(Aycan & Eskin, 2005).

Is-aile catigmasi, ebeveynlik ve cocuk iizerinde olan etkilerine tekrar deginildiginde
literatiirdeki ¢aligmalar ebeveynlik 6zelliklerinin dogrudan veya dolayli olarak
cocuklar lizerinde etkileri oldugunu gostermektedir (Crouter & Bumpus, 2001;
Stewart & Barling, 1996). Annenin sicaklik ve agiklayici akil yiiriitme ebeveynlik
ozelliklerinin ¢ocuklarin davranigsal 6z diizenleme becerileri lizerinde, 6zellikle
istenmeyen davraniglar1 baskilamada ve yiiriitiicii islevlerini gelistirmede etkileri
oldugu bulunmustur (Conway & Stifter, 2012; Suchodoletz, Trommsdorff &
Heikamp, 2011; Roskam, Stievenart, Meunier, Noé€l, 2014). Annenin ¢alismasi, is-
aile ¢atismasi ve ebeveynlik tutumlariin yani sira gocugun mizaci da davranigsal 6z
diizenleme becerilerinin gelismesinde énemli bir role sahiptir (Posner & Rothbart,
2000). Bazi calismalar, ¢ocugun zor mizacinin ebeveynlik tutumlar1 ve ¢ocugun
davranigsal 6z diizenleme becerileri arasinda diizenleyici degisken roliinii
gostermistir (Broekhuizena, van Aken, Dubas, Mulder & Leseman, 2015; Campbell,
1995).
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Daha 6nceki yapilan ¢calismalardan yola ¢ikarak bu ¢aligmanin temel amaci annelerin
is-aile catismasi ile ¢ocuklarinin davranigsal 6z-diizenlemeleri arasindaki iliskide
ebeveynligin araci roliinii incelemektir. Ikinci olarak, annelerin sahip oldugu &rgiitsel
destek, aile destegi ve es destegi gibi sosyal desteklerin is-aile catismasi ile
ebeveynlik davranig1 arasinda diizenleyici degisken olup olmadigini arastirmaktir.
Ayrica, annelerin yasadigi giinliik zorluklarin, sahip oldugu sosyal destegin (es
destegi, aile destegi ve orgiitsel destek), ve ¢ocuklarin kizginlik/diis kirikligr mizag

ozelliklerinin ebeveynlik tutumlarini yordayici roliinii incelemektir.

Calismaya toplamda yaslar1 34-59 ay arasinda olan 111 ¢ocuk ve onlarin anneleri
katilmistir (M cocuk yas = 49.13 ay, SS = 7.23). Calisma kriterlerine uymayan ii¢ cocuk
calismaya dahil edilmeden analize 109 ¢ocuk ile devam edilmistir. Katilimcilarin
standard sapmalari, minimum ve maksimum degerleri ve yiizdeleri Tablo 2’de
verilmistir. ODTU Uygulamal1 Etik Arastirma Merkezi’nin ve Konya 11 Milli Egitim
Miidiirliigii’niin izni alindiktan sonra ¢aligma Konya’daki belirlenen yedi okul dncesi
kurumda yiiriitilmustiir. Annelere goniillii katilim formu ve veli onay formu, okul
oncesi kurum araciligi ile yollanmistir. Calismaya katilmayi kabul eden annelere
Demografik Bilgi Formu, Giinliik Zorluklar Olgegi, Is-Aile Catismas1 Olgegi, Es
Destegi Envanteri, Cocuk Yetistirme Anketi, Cocukluk Dénemi Yonetici Islev
Envanteri, ve Cocuk Davraniglar1 Anketi 'ni doldurmalari ve tamamlanan 6lgeklerin

kapal1 zarfta okul 6ncesi kuruma geri yollamalar1 belirtilmistir.

Demografik bilgi formu, aile 6zelliklerini, annenin calisma saatlerini ve Orgiitsel
destegi 6lgmeye yonelik sorular icermektedir. Giinliik Zorluklar Olgegi ise annenin
evde ¢ocuk bakimi ve ev isleri ile ilgili yasadigi 20 giinlik durumun siklig1 ve
algilanan siddetini dlgmeyi amaglamaktadir. Is ile ilgili faktorlerin aile hayatini ve
bireylerini ne derece etkiledigini 6lgmek amaci ile annelere verilen Is-Aile Catismasi
Olgegi 10 adet soru igermektedir. Annelerin algiladiklari es destegi ise Es Destegi
Envanteri ile ol¢lilmiistiir. Annelere, ebeveynligin sicaklik ve agiklayici akil yiiriitme
alt dlgeklerini 6lgmek amaci ile Cocuk Yetistirme Anketi verilmistir. Cocuklarin
kizgilik/hayal kiriklig1 mizag¢ 6zelliklerine yonelik bilgiler ise Cocuk Davranislari

Anketi ile toplanmigtir. Son olarak anneler, c¢ocuklarmmin engelleyici kontrol
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problemlerini dlgmeye yonelik Cocukluk Donemi Yonetici Islev Envanteri’ni
doldurmuslardir. Anne formlar1 alindiktan sonra, cocuklara okul 6ncesi kurumda ders
saatinde yaklasik on bes dakika siiren “Ritim Tutma” gorevi bireysel olarak
uygulanmigtir. “Ritim Tutma”, ¢ocugun kalemleri tiklatirken aragtirmacinin kalem
tiklatma ile 1ilgili verdigi talimatlar1 aklinda tutarak gorevi tamamlayip

tamamlayamadigini 6l¢gmeyi amaglamaktadir.

Ana analizlere baslamadan 6nce verilerde hata ve u¢ degerler olup olmadig1 kontrol
edilmis ve hicbir degerin %5’°ten fazla veri eksigi olmadig1 ve u¢ degerlere sahip
olmadig1 tespit edilmistir. Bu asamadan sonra ilk olarak korelasyon analizi
yapilmigtir. Korelasyon sonuglart beklenildigi gibi ¢ikmistir. Cocuklarin davranissal
0z diizenleme becerileri ile ¢ocugun yas1 (» = .472, p < .01), giindiiz bakim evinde
bulundugu haftalik toplam saat (» =.192, p <.05), annenin sicaklik (r=.262, p <.01)
ve agiklayici akil yiirlitme (7 = .434, p < .01) ebeveynlik tutumlari pozitif yonde bir
korelasyona sahipken ¢ocugun kizginlik/hayal kiriklig1 mizag 6zelligi (» = -.382, p <
.01) ve annenin giinliik zorluklar1 ( = -.41, p <.01) ile negatif yonde bir korelasyon
bulunmustur. Annenin sicaklik ve agiklayici akil yiiriitme ebeveynlik tutumlar ile
orgiitsel destek (7 warmm = .29, p < .01) ve annenin ig-aile ¢atismasi (7 sicaki= -.41, p <
01, 7 aul yirritme = -.36, p < .01) pozitif yonde bir korelasyon olustururken, giinliik
zorluklar 6lcegi (7 sicarix = -.34, p < .01, 7 akut yiritme = -.39, p < .01) ile negatif bir
korelasyona sahiptir. Ayrica IAC ile annenin yasadig1 giinliik zorluklar (» = .52, p <

.01), cocuklarin engelleyici kontrol problemleri (» = .32° p < .01) ve cocugun

kizgmlik/hayal kirikligt mizag ozelligi (r = .25 p < .01) pozitif bir korelasyon
olustururken, ¢ocuklarin davranigsal 6z diizenleme becerileri (r = -.347, p < .01),
aileden gelen ¢ocuk bakimina ydnelik sosyal destek (r = -.214, p < .05) ve oOrgiitsel
sosyal destek (» = -.194, p < .05) negatif yonde bir korelasyona sahiptir. Annelerin
giindiiz bakim evi bulmada zorluk yasamas ile annenin IAC’si arasinda (» = .39, p <
.01) pozitif bir korelasyon bulunmustur. Son olarak annenin sicaklik ve agiklayici
akil yiiriitme ebeveynlik 6zellikleri (7 sicarik = -.20, p < .05, ¥ akut yiiriitme = -.28, p <.05),
aileden gelen ¢ocuk bakimina yonelik sosyal destek (r = -.26, p <.01) ile annelerin

giindiiz bakim evi bulmada yasadig1 zorluklar negatif yonde bir korelasyona sahiptir.
(bkz: Tablo 3.1).
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Ebeveynlik davranislarmin IAC ve cocuklarin davramgsal 6z diizenleme iliskisi
iizerinde olan araci roliinii test etmek icin PROCESS MACRO ile iki ayr1 ¢oklu aract
degisken analizi yapilmistir. IAC ebeveynlik davranislarindan annenin sicakligmi
anlamli olarak agiklamakla beraber (B = -.31, SE = .07, ¢ (107) = -4.23, p < .001),
annenin sicaklig1t hem ¢ocuklarin davranigsal 6z diizenleme becerilerini (B = -.14, SE
=.17, ¢ (104) = -.84, p = .40) hem de ¢ocuklarin engelleyici kontrol problemlerini (B
= -31, SE = .10, ¢ (104) = .33, p = .74) anlaml diizeyde agiklamamistir. Analiz
sonuglarma gore IAC’nin ¢ocuklarin davranigsal 6z diizenleme becerileri iizerinde
toplam etkisi anlamlidir (B =-.34, SE=.12, ¢ (106) =-2.92, p < .05, 95% CI [-.1747,
-.0063]), fakat arac1 degiskenler kontrol edildiginde bu anlamin kaybetmistir (B = -
22, SE=.12,1(104)=-1.85, p=.07, 95% CI [-.4572, .0160]). Sonuglar, ebeveynlik
davraniglarindan annenin agiklayici akil yiirlitme ebeveynlik 6zelliklerinin (B = -.16,
Boot SE = .06, 95% Boot CI [-.2811, -.0621]) IAC ve ¢ocuklarin davranissal 6z
diizenleme becerileri iizerinde tam arac1 oldugunu géstermistir. Ikinci ¢oklu araci
degisken analiz sonuglarina gére IAC nin ¢ocuklarmn engelleyici kontrol problemleri
iizerinde olan toplam etkisi anlamlidir (B = .22, SE = .06, ¢ (106) = 3.342, p < .001,
95% CI [.0144, .2073]). Arac1 degiskenler kontrol edildikten sonra IAC’nin
cocuklarin engelleyici kontrol problemleri iizerinde olan etkisi istatistiksel olarak
anlamli olmakla beraber katsayist diigmiistiir (B = .15, SE = .07, ¢ (104) =2.20, 95%
CI [.0145, .2787]). Dolaysi ile IAC ve gocuklarm engelleyici kontrol problemleri

tizerinde kismi araci oldugu tespit edilmistir.

Hipotez edilen modele ek olarak annenin sosyal desteklerin, IAC’nin, annenin giinliik
zorluklarinin ve c¢ocugun kizginlik/hayal kirikligi mizag 6zelliginin annenin
ebeveynlik davranislarimi  (sicaklik  ve agiklayici akil yiiriitme) agiklayip
aciklamadigimi dlgmek i¢in iki adet hiyerarsik ¢oklu regresyon analizi yapilmstir.
Analiz sonuglarina goére annenin agiklayici akil yiirlitme ebeveynlik tutumlari
iizerinde ¢cocugun kizginlik/hayal kirikligr mizag 6zelliginin (f = -.33, ¢ (96) =-3.03,
p =.003) anlaml1 olarak; annenin is-aile ¢atismas1 (f =-.19, ¢ (96) =-1.81, p = .07) ve
orgiitsel desteginin (f = .18, # (96) = 1.91, p = .059) marjinal bir sekilde acikladig1

bulunmustur (Bkz: Tablo 3.1). Annenin sicakligin1 yordayan en énemli faktorler ise
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annenin is-aile ¢atismasi (f = -.29, 1 (96) = -2.64, p = .01) ve aldig1 orgiitsel destektir
(B =.21,1(96) =2.17, p = .03) (Bkz: Tablo 3.2). Ayrica sosyal desteklerin, is-aile
catigmasinin, annenin giinliik zorluklarinin, ¢ocugun kizginlik/hayal kirikligi mizag
ozelliginin ve annenin ebeveynlik tutumlarinin (sicaklik ve agiklayicr akil yiiriitme)
cocuklarin davranigsal 6z diizenleme becerileri ve engelleyici kontrol problemleri
tizerinde anlamli etkileri olup olmadigi, ayr iki adet hiyerarsik ¢oklu regresyon
analizi ile test edilmistir. Sonuglara gore ¢ocugun yast (f = .34, ¢ (94) = 4.11, p <
.001) ve annelerin akil yiiriitme ebeveynlik tutumlarinin (f = .23, ¢ (94) = 2.16, p =
.03) cocuklarin davranigsal 6z diizenleme becerilerini; ek olarak ¢ocuklarin
kizginlik/diis kiriklig1 mizag 6zellikleri (8 = .33, ¢ (94) = 3.16, p = .002) ve annelerin
yasadig1 giinliik zorluklarin (8 = .32, ¢ (94) = 2.88, p = .005) ¢ocuklarin engelleyici
kontrol problemlerini pozitif yonde agikladigi bulunmustur (bkz. Tablo 3.3 ve Tablo
3.4).

Bu calismada diisiik katilimc1 sayisindan dolay1 sosyal destegin, ig-aile ¢catigmasinin
ve ¢ocuklarin davranigsal 6z diizenleme becerileri ve is-aile ¢atismasi ile ¢ocuklarin
engelleyici kontrol problemleri iizerindeki diizenleyici degisken roliinii incelemek
amaci ile PROCESS MACRO kullanmak yerine hiyerarsik ¢coklu regresyon analizi
tercih edilmistir. Sonuglara gore annelerin aldiklar1 yiiksek oranda es desteginin aile
is catismasi ve c¢ocuk davranigsal 0z dilizenleme becerileri arasindaki iliskide

diizenleyici degisken oldugu bulunmustur (z (94) = -2.04, p <.05) (Bkz: Sekil 3.3).

Literatiire paralel olarak (Strazdins ve digerleri, 2006) bu calismanin en temel ve
dikkat cekici sonuglarindan biri annenin is-aile catismasimnin olumlu ebeveynlik
tutumu ve c¢ocuklar iizerinde negatif yonde olan etkisini gostermesidir. Sonuglara
bakildiginda, sadece annenin agiklayict akil yliriitme ebeveynlik tutumunun
cocuklarin davranissal 6z diizenleme becerileri ve engelleyici kontrol problemleri
iizerinde anlamli etkileri oldugu tespit edilmistir. Anne-baba tutumlart ile ilgili
yapilan aragtirmada her ebeveyn-cocuk iliskisinin ve ¢ocuk sosyal-duygusal ve
davranigsal gelisiminin farkli bir ebeveynlik tutumuna gereksinim duydugu
belirtilmektedir (Grusec, 2011). Grusec’in ¢alismasina gore, cocuklarin davranissal

0z diizenlemesinin ebeveynin sicakligindan ziyade kontrol ve disiplin davranig1 ve
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kilavuzlu yonlendirmesi ile daha fazla iliskili oldugu belirtilmistir. Anne sicakliginin,
cocuklarin davranigsal problemleri ile bas etmede kendi basina yeterli olmadigi ve
bir miktar ebeveyn kontroliine ihtiya¢ oldugu belirtilmistir. Ornegin ebeveyn-gocuk
iligkisinde c¢ocugun davranisini yonlendirmek, duygu diizenlemesine yardimci

olmakla beraber 6diil kisitlayic aktivitelerde hayal kirikligini da azaltmaktadir.

Literatiirde Tiirk annelerin yiliksek egitim diizeyi ile aciklayic1 akil yiiriitme
ebeveynlik ozelligi arasinda bir baglanti bulunmustur (Durgel, van de Vijver &
Yagmurlu, 2012). Bu baglamda, 6nerilen bir diger fikir ise 6z bildirim O&lgegi
kullanildiginda annelerin toplumsal agidan istenir kilacak yonde cevaplar verme
egiliminde olduklarindan dolay1 kendilerini daha sicak olarak rapor etmis
olabilecegidir (Bahtiyar, 2015). Ek olarak bazi ¢caligsmalar, annelerin zaman odakli rol
catismasindan dolayr anne-cocuk etkilesimine daha az zaman ayirdiginda
cocuklarina daha az sicak davranabilecegini belirtmislerdir (Greenhaus & Beutell,
1985). Ayrica literatiirde (Posner & Rothbart, 2000) bulunan ¢ocuk mizact ile
davranigsal 6z diizenleme arasinda olan iliski bu calismada da desteklenmistir.
Anneler, yliksek oranda kizginlik/hayal kirikligi miza¢ o6zelligine sahip olan

cocuklarinin daha fazla engelleyici kontrol problemleri oldugunu belirtmislerdir.

Is-aile gatigmasi, ebeveynlik davranislar1 ve cocuk iizerinde olan etkileri géz oniine
alindiginda sosyal destek, aile is catigmasinin olumsuz 6zelliklerinde koruyucu bir
unsur olarak gosterilmistir. Bu ¢alisma orgiitsel destegin annelerin agiklayict akil
yirliitme ve sicaklik ebeveynlik Ozellikleri {izerinde olumlu etkisini ortaya
koymustur. Ayrica annenin aldig1 yiliksek oranda es destegi, is aile catigmasinin
cocuklarin davranigsal 0z diizenleme becerileri iizerinde koruyucu etkisini
gostermistir, fakat bu etki annelerin ig-aile ¢atigmasi arttik¢a ortadan kalkmistir. Bu
sonuctan yola cikarak is-aile ¢atigmasinin ¢ocuk iizerinde ne kadar kuvvetli bir
degisken oldugu cikarilabilir. Hipotezlerin aksine, aileden ¢ocuk bakimi i¢in alinan
sosyal destek hi¢bir analizde anlamli ¢ikmamuistir. Gatchel ve Schultz’'un (2012)
caligmasina paralel olarak drneklemin ¢ogu, is ve egitim dolayisi ile ailelerinden

uzakta yastyor olabilirler.
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Daha once belirtildigi iizere bilindigi kadariyla bu c¢alisma, su ana kadar yapilan
caligmalar arasinda annelerin is-aile catismasinin ¢ocuklarin davranigsal 6z
diizenleme becerileri tizerinde olan etkilerini ebeveynligin araci rolii ile inceleyen ilk
calismadir. Bu calisma c¢ocuktan dogrudan Ol¢iim yapmakla beraber annelerin
cocuklarin engelleyici kontrol problemlerine yonelik raporunu da kullanmistir.
Ayrica davranissal 6z diizenlemenin engelleyici kontrol, hafiza ve yiirtitiicii islevler
gibi alt boyultarin1 dlgmiistiir. Fakat her calismada oldugu gibi bu calismanin da
cesitli eksiklikleri bulunmaktadir. Ik olarak bu ¢alismada kullanilan ¢ogu &lgek,
annelerin 0z bildirimi ile toplanmistir. Gelecek c¢alismalarda, annelerin ebeveynlik
davraniglarinin ¢ocuktan alinmasi ya da gézlem yolu ile elde edilmesi 6nerilmektedir.
Ayrica bu g¢alisma sadece annelerin isten aileye olan catismasini analize dahil
etmistir. Her ne kadar arastirmanin temel amaci is ile ilgili faktorlerin aile
dinamiklerine ne derece etki ettigini arastirmak olsa da gelecek ¢alismalarda hem
babalarin is-aile ¢atismasi hem de aileden ise olan ¢atismanin dahil edilmesi daha
yararli olacaktir. Bu ¢alismay1 olusturan 6rneklem yiiksek egitim seviyesine sahiptir.
Dolayist ile gelecek caligmalarda daha fazla katilimci sayis1 ve daha farkli sosyo-

ekonomik statiiler kullanilarak igeren bir 6rneklemle tekrarlanmalidir.

Bu calisma, sosyal destegin (es destegi ve orgiitsel destek) dnemini ortaya koymakla
beraber yonetici ve aile dostu drgiitsel politikalardan ne derece memnun olundugunu
dlgmemistir. ilerleyen calismalar 6rgiitsel doyumun da is-aile atismast {izerinde olan
etkilerini incelemelidir. Ek olarak, yapilan ¢aligmalar yari-zamanli c¢alisma
kosullarinin tam-zamanli ¢aligma sekline gore daha az oranda is-aile ¢atismasina yol
actigint belirtmistir (Holmes, Holladay, Hill & Yorgason, 2018). Bu calismada az
sayida yari-zamanli ¢alisan anne bulundugundan bu etki test edilememis olup gelecek

caligmalarda annelerin ¢aligma sartlarinin goz 6niinde bulundurmasi dnerilmektedir.

Yapilan Onceki caligmalar evlilikte olan doyum (Aycan & Eskin, 2005; Dinh ve
digerleri, 2017) ve saglik durumlar1 (Allen, Herst, Bruck & Sutton, 2000;
Parasuraman & Simmers, 2001; Strazdins ve digerleri, 2006) ile ig-aile ¢atismasi ve
ebeveyn-cocuk arasinda anlamli bir iliski bulunmaktadir. Dolayis1 ile gelecek

caligmalar sadece es destegine bakmayip ayni zamanda calisanin fiziksel/ruhsal
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saghgr ve evliliklerindeki doyumu da arastirmalidir. Cocuk ile ilgili etkilere
bakildiginda bu calisma, giindiiz bakim evinde bulunan siireyi dlgmekle beraber
kalitesini ve annelerin memnuniyetini 6lgmemistir. Gelecek caligsmalar giindiiz bakim
evinin niceligi ve niteligini 6l¢erek ¢cocuklarin davranigsal 6z diizenlemeleri {izerine

olan etkilerini aragtirmasi 6nerilmektedir.

Bu calisma sadece annelerin is-aile ¢atismasi ve ebeveynligin ¢ocuk lizerinde olan
etkisine bakmayip ayni zamanda annenin sosyal destekleri, stresli ev ortamini ve
cocuk mizacint da inceleyerek hem gelisim psikoloji literatiirii hem de endiistri ve
orgiit psikolojisi ¢aligmalarina katkida bulunmay1 amacglamistir. Ayrica bu ¢alisma,
orgiitsel destegin ¢aliganin ebeveynlik tutumlarinda ve aile hayatinda ne kadar 6nemli
oldugunu vurgulayarak is yerlerinde aile dostu orgiitsel politikalarin arttiritlmasini
hedeflemektedir. Gelecek ¢alismalar ¢alisan annelerin ev-is dengesini kurmasina
yardimci olmak ve ebeveynlikleri hakkinda daha fazla biling kazanmalari i¢in is

yerlerinde ¢alisan ebeveynlere miidahale ¢aligmalarinda bulunabilirler.
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