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ABSTRACT

EXAMINING NEEDS AND ISSUES
OF REFUGEE- RECEIVING SCHOOLS IN TURKEY
FROM THE PERSPECTIVES OF SCHOOL COUNSELORS

OZEL, Dilara
M.S., Department of Educational Sciences

Supervisor: Prof. Dr. Ozgiir ERDUR-BAKER

September 2018, 143 pages

65.3 million people were forced to leave their countries in 2017 as a result of the
conflicts all over the world (ECHO, 2017). 3.9 million people settled down Turkey
according to the official figures in 2018 (ECHO, 2018). Turkey became the most
refugee- receiving country along with this number (UNICEF, 2017). Refugee crisis
exists around the world. Settling down a new country and meeting with new cultures

bring along studies about refugee adaptation process. Schools are the inseparable part



of the adaptation process. Since school counselors are informed all school
components’ needs and issues, they act as the key position in the school. The aim of
this study is to analyze the needs and issues of most refugee- receiving schools from
different parts of Turkey from the school counselors’ perspective. Data were collected
during September- November 2017 by using qualitative data collection tool. Seven
cities were selected considering the report that indicated the distribution of Syrian
refugees according to cities in Turkey published by Republic of Turkey Ministry of
Interior Directorate General of Migration Management (2017). These provinces are
Istanbul, Hatay, Sanlwrfa, Mardin, Diyarbakir, Izmir and Gaziantep. Fifteen school
counselors who are working at the most refugee- receiving schools in their cities were
interviewed by using semi- structured interview protocol. Three main themes showed
up as a result of the qualitative analysis as personal and professional experiences of
school counselors, local students and refuge students. Every main theme involves

needs, problems and facilitative factors sub- themes.

Keywords: Syrian refugees, school counselors, needs assessment, local students,

ecological model



0z

TURKIYE’DE MULTECI ALAN OKULLARIN
IHTIYAC VE DURUMLARININ OKUL PSIKOLOJIK DANISMANLARI BAKIS
ACISINDAN INCELENMESI

OZEL, Dilara
Yiiksek Lisans, Egitim Bilimleri Bolimii

Tez Danismant: Prof. Dr. Ozgiir ERDUR-BAKER

Eyliil 2018, 143 sayfa

Diinya tizerindeki ¢atigmalar sonucunda 2017 yilinda 65.3 milyon insan iilkesinden
ayrilmak zorunda birakilmistir (ECHO, 2017). Resmi rakamlara gore 2018 yili
itibariyle 3.9 milyon birey Tiirkiye’ye yerlesmistir (ECHO, 2018). Bu sayi ile Tiirkiye,
diinya tizerinde en fazla miilteciyi barmdiran iilke konumuna gelmistir (UNICEF,
2017). Miilteci krizinin tiim diinyada yasandigi gorilmektedir. Bireylerin farkli
tilkelere yerlesmesi ve farkli kiiltiirler ile tanismaya baslamalari, miilteci adaptasyonu

ile ilgili bircok calismay1 beraberinde getirmistir. Okullar ise miilteci adaptasyon

Vi



stirecinin ayrilmaz bir pargasidir. Okul psikolojik danismanlari, okuldaki tiim
bilesenlerin ihtiyag¢ ve durumlarindan haberdar oldugu i¢in anahtar kisi konumundadir.
Bu ¢alismanin amaci, Tiirkiye’de miilteci alan okullarin ihtiyaglarin1 ve durumunu
okullardaki anahtar kisi olan psikolojik danismanlarin bakis agisindan incelemektir.
Bu calismada veriler nitel veri toplama yontemi kullanilarak Ekim- Kasim 2017 aylari
boyunca toplanmustir. Veri toplanacak iller segilirken Go¢ Idaresi Miidiirliigii’niin
yayinladig1 Suriyeli miiltecilerin illere gore dagilimu listesi géz 6niinde bulundurularak
7 il segilmistir. Bunlar; Istanbul, Hatay, Sanlurfa, Mardin, Diyarbakir, izmir ve
Gaziantep’tir. Mevcut olarak miiltecilerin yogunlukta bulundugu okullarda c¢aligan 15
okul psikolojik danigmani ile yar1 yapilandirilmis goriismeler yapilmistir. Analizler
sonucunda psikolojik danismanlar, yerel 6grenciler ve miilteci 6grenciler olmak tizere
i ana tema ortaya ¢ikmistir. Her ana temanin altinda ihtiyag, sorunlar ve koruyucu

faktorler alt temalar1 goriilmektedir.

Anahtar Kelimeler: Suriyeli miilteciler, okul psikolojik danismani, ihtiyag analizi,

yerel 6grenciler, ekolojik model
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CHAPTER 1

INTRODUCTION

1.1. Background of the Study

In 2016, Heidelberg Institute for International Conflict Research (HIICR) observed
402 conflicts in total such as war against Islamic State in Iraq, Boko Haram in
Nigeria, Destabilization of Mali, Conflict in Ukraine, Civil War in Libya (Global
Conflict Panorama, 2017). Among those conflicts, 226 conflicts were the violent; on
the other hand, 176 conflicts were the non- violent ones (civil resistance in Iran,
Greece, India and Uganda). In 2015, 65.3 million people forcibly displaced their
homes and/ or home countries in worldwide (Figures at a Glance, 2015). 21.3 million
of them were stated as refuges and 3.9 million of them were resettled in Turkey
(ECHO, 2018).

As it can be seen from the conflicts and refugee numbers in worldwide, the whole
world is dealing with the refugee crisis in different countries, including Turkey.
There is much research about refugees, their settlement and their adaptation to their
new environment (Acosta, Larsen & Grieco, 2014; Beiser, 2009; Birman & Tran,
2015; Brown, 2015; Dryden-Peterson, 2015; Glick & Bates, 2010; Tienda &
Hawkins, 2011). These studies mainly focused on the adaptation process from the
refugees. However, this adaptation and integration process has two sides; refugees
and local people. Host countries, especially the ones receives massive number of
refugees also go thru an adaptation process as their daily routines change and their
limited resources shared. Unless emerging needs and issues of local people are taken

care of, adaptation process of refugees is hard to realize. Social conflicts between the



native population and refugees are more likely to emerge partly due to prejudices,
different life styles, and worldviews of both sides, in addition to necessity of sharing

limited resources such as employment, housing and education.

War and conflict situations have an impact on every human being beyond question.
On the other hand, according to Barbara (2006), children are influenced by war and
conflict situations more by two main reasons. First, children need their primary care-
givers for their basic needs including both physical and emotional. Since adults
cannot meet their own needs in the conflict situations and they are in a state of fear
and stress, they fail to satisfy their children’s needs as well. In addition, war and
conflict situations affect children’s life more than adults do. Refugee children may
start their education in the refugee camps and have to adapt to a new environment,
language and culture before getting information about their own. Thus, it would be
very tough for them to adapt a new culture and language without getting appropriate

psychological help (Barbara, 2006).

Children should have their parents, especially primary care-givers for their needs
such as attachment, belonging, feeling safe besides the physiological needs. Thus, the
stressors that have an impact on adults also influence the children implicitly.
Economic crisis, immigration and restricting human rights may transform children

into at- risk population (Cirakoglu, 2017).

Gardner (1995) asserts that adaptation to newly arrived countries requires the
development of cultural competence. Schools are the key places for children at the
point of this adaptation process. Peterson, Meehan, Ali and Durrant (2017) claim that
education and schooling have a significant role in adaptation and acculturation
process of refugee children. Schools are not just the places children learn how to read
and write. They assist to sustain the culture of the society and also ensure socializing
within the culture. Thus, schools can be seen as a socializing agent in the society
(Saldana, 2013). In terms of the refugee issue, schools started to have a more
important role to learn and adapt to the culture that they start familiar with.
Therefore, refugee families who can afford to send their children to school hope

them to learn the language and the culture of newly arrived country that can help



them to maintain a healthy life which includes proper adaptation to newly arrived
country by communicating the locals, maintaining their life without depending
someone else such as having an education without a translator. Also, Peterson et al.
(2017) asserts that education in emergency have a significant role for students during

adaptation process.

School counselors are the inevitable part of the education process. They need to be
informed about every single component of students’ educational process. According
to ASCA (American School Counselor Association) Ethical Standards for School
Counselors (2016), school counselors are liable for collaborating with all relevant
stakeholders inside the school. Most of the codes defined by ASCA based on the
ground of collaboration issue with students, families, teachers, administration, other
professionals, and institutions around the school. Hereby, school counselors should
have knowledge of and cooperate with all stakeholders inside and outside of the
school. This situation makes school counselors as a milestone of the school and the

school environment.

Therefore, it can be concluded that school counselors are the core components of the
school that can help the adaptation process of refugee students. Since they are
knowledgeable about students, families, teachers shortly every school component
inside and the outside of the school, they can help the adaptation process of refugee
students effectively.

Even school counselors have an important role during the adaptation process of
refugee students, they need to be knowledgeable about the war and trauma situations.
Psychological effects of war and conflict situations, correspondingly immigration
and adaptation processes should be examined in a dynamic continuum. Thus, this
process is not just about psychological trauma and resiliency factors but also about
social ecology of people. Especially children’s social ecology including physical and
emotional field, school and society structures beyond their parents are effective for
their adaptation process.



Education of refugee students are considered as a human right. Therefore, even small
refugee camps all around the world are liable to provide an education for refugee
students. The more number of refugees are increasing in a certain country or city, the
more schools start to receive refugee students without getting a proper knowledge
and education about the multi- cultural education and psychological help for refugee
students. Since the physiological needs of refugee students and families take the
priority of helping them, examining educational needs of refugee- receiving schools

may be considered as a secondary process.

In the present study, Bronfenbrenner’s ecological model will be taken into account as
a baseline in order to understand children’s responses in the adaptation process. This
model give a way to examine children’s situation in a holistic way by discussing
every single issue in children’s life. Therefore, Bronfenbrenner’s model has a great

importance to analyze the adaptation process.

1.2.Purpose of the Study

The present study aims to profile refugee-receiving schools in terms of their
psychosocial needs and issues so that more effective school-based psychosocial
intervention models can be developed. The motivation of the study comes from the
fact that majority of the existing literature consist of studies examining solely the
nature of the refugees’ needs and issues and these studies point out the importance of
contextualizing intervention models. Therefore, the results of the study should help
to provide contextualized data to set bases for comprehensive prevention and

intervention programs for refugee receiving schools in Turkey.

1.3.Significance of the Study

The whole world faces with the issues regarding refugee crises reality. Besides the
physical needs of refugee people, governments and NGOs start to focus on social
needs of refugee people such as education. Different programs and large body of

research conducted in order to find the educational and adaptational needs of



refugees (Peterson et al., 2017; Waters & LeBlanc, 2005; McBrien, 2005; Sirin &
Rogers- Sirin, 2015; Dorman, 2014). Those studies mainly focuses the language
barrier of refugee students and the financial difficulties that refugee families have.
Thus, all the studies about educational needs of redugee students set sight on
teaching the language and the culture of newly arrived country to refugee students.
Therefore, the studies have one- sided focused in terms of the adaptation of refugee

students.

Adaptation and resettlement of the refugees are not a one-sided phenomenon that is
to be practiced just by refugees. People who live in the countries that receiving
refugees has needs, thoughts, and emotions about refugees as well. On the other
hand, most of the resources are transferred to the needs of refugees since they are the
most vulnerable group. Thus, during and the beforehand the adaptation process, local
population’s needs may be disregarded. Local students’ needs might reflect the needs
of whole society and meeting those needs of the local students may prevent the
prospective complications within the society. Since students reflect their parents’
values, thogughts and schemas in the classroom, they also represent their parents’
schemas, opinions and/ or judgments about refugee students and famileis as well.

Thus, local students can be considered as an image of the society.

School counselors correspondingly have a significant role during the adaptation
process of refugee students. School counselors work for refugee students’ mental
health to facilitate the adaptation process, and school counselors’ needs and

experiences are critical in facilitating the adaptation process of refugee students.

There are approximately 870 thousand school-age children in Turkey and 500
thousand of them could register to the schools (UNICEF, 2016). In order to facilitate
the process, there are many studies and programs focusing on the adaptation process
and needs of refugee students to schools in Turkey (UNICEF, 2016; Ministry of
Education, 2017). Despite the fact that a large number of refugee children are
participating to formal education, there is not much information about local students’

needs since they meet new children who cannot speak their language and who is



coming from other cultures. It is also important to focus on the school counselors

who set the ground for schools including refugee students and the adaptation process.

School- based programs for refugee students’ adaptation have some common
drawbacks. Rousseau and Guzder (2008) explained these challenges under three
main title. First, refugee population is not a homogenous group in terms of their
culture, traditions, migratory routes and traumas. Thus, one standardized adaptation
program for refugee- receiving schools may not meet the needs of every refugee
student. In addition, when refugee children start their education in a different
country, the cultural gap between refugee students and their families are arising.
Thus, needs and issues of refugee- receiving schools should be examined before

revising or developing a new model for the schools.

1.4.Research Questions

In this present study, a qualitative analysis was used as the research methodology
since qualitative research concerned with the process and its aim is to understand the
ongoing situation rather than proving or testing the hypothesis (Bogdan & Biklen,
2007). This study aimed to answer following research questions via a qualitative

research design:

1.What is the main psycho-social needs and issues of refugee- receiving schools from

the school counselors’ perspective?

While seeking answer to this question the experiences of local and refugee students
will be given special attention. Due to the fact that school counselors are responsible
to meet these needs, their experiences were also sought. Therefore, the sub- questions

of the study were that;

a. What do the school counselors experience who are working at refugee- receiving
schools during the adaptation process?

b. What are the needs of school counselors during the adaptation process?



¢. What do local students experience during the adaptation process from the school

counselors point of view?

d.What are the needs of local students during the adaptation process from the school

counselors’ point of view?

e.What do refugee students experience during adaptation process from the school

counselors’ point of view?

f. What are the needs of refugee students during the adaptation process from the

school counselors’ point of view?

1.5.Definition of Terms

A refugee refers to someone who leave his or her country of origin because of war or
violence. A refugee may expose to violence and have a fear for reasons of race,
political opinion or membership, religion and nationality. In most situations, the
refugee cannot return to their home country because of war and ethnic, tribal and
religious violence (UNHCR, 2010).

Migrant refers to someone changes his or her place of living. Migrant is an umbrella
term and uses for anyone including animals which change their place of living
seasonally ("Compass: Manual for Human Rights Education with Young people",
2017).

Immigrant is a person who has come to a different country in order to live there

permanently (“Cambridge Advanced Learner’s Dictionary”, 2003).

Asylum- seeker describes a person who applied for a refugee protection and waiting
for his or her status. The asylum seeker can be described as a refugee after he or she
is justified by an authority as a refugee (UNESCO, n.d.). Asylum seeker definition



varies from one country to another. In 2013, Turkey endorsed first asylum law called
the Law on Foreigners and International Protection.

Temporary protection refers to a law related to activities and actions of foreigners at
borders, border gates or within the Turkey. When immediate protection for
foreigners should be provided by Turkey where they cannot return to their country or
forced to leave, this law specifies the structures, duties and responsibilities of the
Directorate General of Migration Management (“Law on Foreigners and

International Protection”, 2014).

Person Benefiting from Temporary Protection refers to foreigners who were granted

temporary protection (“Temporary Protection Regulation”, 2013).

Migration includes the movement one place to another. One person’s or a group of
people’s acting of changing the place can as referred as migration without a

restriction of length, composition or/ and a cause.

Immigration can be defined as the action of changing the living place permanently
for a foreign country. It is a voluntary act by people who want to work and/ or live in

a foreign country.

Resettlement is the process of (re)integration or relocation of people into a different
country or environment, usually a third country. From the viewpoint of refugee
context, it is the relocation of refugees from one country to another which was

admitted to have them.

Adaptation refers to changes that take place in individuals or groups in response to
environmental demands. Adaptation may take place immediately or it can occur over
the longer term (Berry, 1997, p. 13).

Acculturation comprehends those phenomena, which “occurs when people from
different cultures come into a first- hand contact. This contact may require changes
in the cultural patterns of either or both groups” (Redfield, Linton & Herskovits,
1936, p.149).



Marginalization occur “when there is little possibility of cultural maintenance
because of the compulsive cultural loss and little interest in having communication

with other because of the exclusion or discrimination” (Berry, 1997, p. 9).



CHAPTER 2

LITERATURE REVIEW

2.1.Introduction

Globally, 19.2 million people obtained refugee status currently and half of them
are children (UNHRC, 2014; UNICEF, 2014). There are 21.3 million people who
forcibly left their country of origin and 3.2 million of them came to Turkey in the
hope of finding a safe place to settle (UNICEF, 2017). Within this period, Turkey
become the host country that has the largest number of refugee people in the
world including not just Syrians but also Iraqis, Afghans, Iranians and Somalians
(ECHO, 2017).

After the Cold War, the nature of conflict has changed and there are two pivotal
dimensions about the contemporary conflicts and its fatal consequences (Dryden-
Peterson, 2014). First, contemporary conflicts have outcomes that are more
devastating especially for children (Save the Children, 2013). Those conflicts put
children under the risk of becoming refugee. Secondly, current forms of conflicts
have a long duration. Even the refugees’ intention is to return their home country
as soon as possible, the average duration of exile for refugees is 17 years
(International Displacement Monitoring Center, 2014). Many conflicts that
recently terminated lasted for decades such as in Afghanistan (33 years), the
Democratic Republic of the Congo (19 years) and Somalia (23 years) (Center for
Systemic Peace, 2013). Because of these conflicts, people are forced to change
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their place of living and they are given different status such as refugee, migrant,

immigrant and asylum- seeker.

Definition of refugee, migrant and immigrant concepts are used interchangeably.
However, each concept refers to a different situation. Refugee by definition is
someone who left his or her country because of the circumstances that affect
them seriously and/ or is under danger of death, and require international
protection (UNHCR, 2016). United Nations used the definition of 1951 Geneva

Convention relating to the status of refugees in its 1967 Protocol, which is;

Refugee is a person who, owning to well- founded fear of being persecuted
for reasons of race, religion, nationality, membership in a particular social
group or political opinion, is outside the country of his nationality and is
unable or, owing to such fear, is unwilling to avail himself of the protection
of that country; or who not having a nationality and being outside the country
of his former habitual residence, is unable or, owing to such fear, is unwilling
to return to it (Convention and Protocol, 1951/ 1996).

Asylum- seeker is a person who is waiting for a refugee status at the newly
arrived country. Migrant, which is usually used as UNESCO defines an umbrella
term for immigrant and refugee as it is followed;
“The term 'migrant’ in article 1.1 (a) should be understood as covering all
cases where the decision to migrate is taken freely by the individual
concerned, for reasons of 'personal convenience' and without intervention of

an external compelling factor.

Migration includes the movement of people and even animals between countries.
On the other hand, immigrant is someone who leave his/ her country to live in a
different country permanently (“Cambridge Advanced Learner’s Dictionary”,
2003). As it can be seen from the definitions, there are similarities and
differences between the given concepts. Refugees, migrants and immigrants have
to handle with the stress of adapting to a new country. This adaptation includes
new language and culture for those groups. Furthermore, all of them may
encounter prejudices and discrimination issues because of their race, religion and/

or ethnicity. However, migrants and immigrants who choose to settle down to
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another country are mostly highly educated and they have their financial savings
and family members and/ or friends who may help them during the adaptation
process. They choose their new home voluntarily, different from the refugees.
Refugees forcibly leave their home because of violent circumstances and may
stay at refugee camps temporarily (McBrien, 2005). As a consequence,
individuals seek for a refugee status after leaving the country forcibly, not on

their own will.

However, people who came to Turkey from outside of the EU countries such as
Syria, Iran, Irag, Lebanon cannot be considered as ‘refugee’ or ‘asylum- seeker’
due to the legal restrictions of Turkey. In this study, Syrian people who came to

Turkey in order to escape from the war was called as ‘refugees’.

Immigration occurs because of economic and political challenges such as war
and economic crisis. There might be seen different problematic outcomes of
immigration. During immigration process, people face with many stressors such
as unemployment issue, social status deprivation, cultural differences and
language barrier. Depending on the individuals’ resiliency level and social
support system, psychological disorders may develop because of immigration
(Tuzlu & Bademli, 2014).

Turkey is both an immigrant- receiving and an emigrant country. Because of its
geographical location, Turkey become a vital country in terms of immigrants. In
addition to the geographical reasons, social factors are effective during the
immigration process of Syrian refugees to Turkey such as cultural similarity,
language similarity (i.e. Mardin, Sanlurfa), religion and having relatives at
different cities in Turkey (Apak, 2014; Karasu, 2016). Since these various
reasons, most of the Syrian refugees suggest their relatives or friends in Syria to
immigrate to Turkey (Apak, 2014).

Turkey signed the Geneva Convention in 1951. However, this convention

imposed some restrictions about ‘time’ and ‘geographical limitation’. In 1967,

Turkey removed the ‘time’ restriction but preserved the ‘geographical limitation’.
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Thus, they can give the ‘refugee’ status only for the people who come from
European countries to Turkey. Thus, people came from Syria considered as

‘asylum- seeker’ and could not benefit from the rights of ‘refugee’ status.

Syrian citizens started to come to Turkey in 2011. At the beginning, Turkey took
short- run measures for Syrian refugees and called them as ‘guests’ since the
situation was seen as a temporary condition (“Syrian Guests in Turkey”, 2014).
Turkey carried out an ‘open door’ policy for Syrian refugees and accepted all the
people came from Syria. According to UNHCR (2014), woman and children
composed 75% of the Syrian population in Turkey. This number could be much
higher (Kaya, 2015).

All in all, there are many definitions for the people who leave their country in
order to live in another country, forcibly or not. Every country has their own
legal restirictions and different implementations about the rights of people who

leave their countries to live, including Turkey.

2.1.1. Children During Immigration Process

War and conflict situations undoubtedly influence everyone at any age group.
However, children are the ones who are affected most. At first, children,
especially pre-school children are dependent to their families and they need their
families to meet their basic needs. Children need their parents developmentally
because parents’ emotional availability affects children’s development (Barbara,
2006).

Secondly, besides children’s social and psychological development, war and
conflict situations influence children’s educational life as well. When children
immigrate to a new country because of war and conflict situations, they are trying
to adapt to a new environment, school and a daily life. When children started to
live in refugee camps, they may not have an access to their right of education.

They might stay at refugee camps for years without getting a psychological help

13



and adapt to new conditions, which can be a difficult task for a child (Barbara,
2006).

Psychological effects of war on children should be examined in a multi-
component way, not just through understanding trauma and resiliency factors.
Especially children’s psychological health should be evaluated by taking social
ecology of the children into consideration. This social ecology includes parents’
physical and emotional space for the children, school, culture, political views,

school and society structure (Betancourt & Khan, 2008).

Immigration do not affect the children by itself. However, changes on caring
practices of parents and daily routines. Sleep disturbances, changes on eating
habits, crying and attachment problems may be seen because of war and conflict
situations (Greenstone & Leviton, 2010). Psychological effects of war on
children can change based on developmental stages. Nursing quality is very
important for newborn children since they are dependent of the primary care-
givers for their needs. They develop their attachment styles during this period and
they feel relieved by their attachment figures (Bowlby, 1969). During war and
conflict situations, adults fail to satisfy their children’s needs. As a consequence
of this situation, newborn children affected by this situation since they cannot

receive support from their parents.

Primary care givers have also vital roles for healthy development of pre-school
children like newborn children. This age group can express themselves verbally
with stories. Thus, it is easy to understand what they are experiencing as a result
of war and immigration processes. Pre-school children may experience fear of
darkness, nightmares, and burst of anger after war and conflict situation (Erdur-
Baker & Serim- Yilmaz, 2014). They may consider war and conflict situations as
their own guilt. Thus, it is important to talk and help to express themselves by

drawing pictures, telling stories and role-plays (Greenstone & Leviton, 2010).

As children enter into school age, their understanding of the concepts and the

world develop further and they may progress at different rates. School-aged
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children are aware of immigration process. Thus, they can be easily affected by
war and conflict situations. Post-traumatic stress disorder (PTSD) symptoms can
be seen at school- aged children. In addition, they may have nightmares, sleep
disturbances, burst of anger as well including the decreasing school success,
concentration problems and learning disorders (Erdur- Baker& Serim- Yilmaz,
2014).

When it comes to adolescents, they are at the phase of the high- risk group during
war and immigration processes. People are at the phase of pursuing and
developing their own personality during adolescent years. Thus, they cannot find
the appropriate support from the environment to help them socially and
emotionally during war and conflict situations (Greenstone & Leviton, 2010). It
can be said that adolescents become high-risk group because they may
demonstrate aggression, anti-social and risky behaviors because of war and
immigration processes. In addition, desperation and depression may show itself
during this period (Erdur- Baker & Serim- Yilmaz, 2014). The common reactions

of children after traumatic events were given at the Table 1.

Table 1

Common Reactions of Children after Traumatic Life Events

Pre- school Children School Age Children Adolescents
Fear of darkness Nightmares Aggression
Nightmares Sleep disturbances Anti- social and risky
behaviors
Burst of anger Burst of anger Desperation
Conflict situations Decreasing school Depression
success

Consider war and conflict Concentration problems
situations as their own

guilt

Learning Disorders

(Erdur- Baker & Serim- Yilmaz, 2014)
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War and conflict situations affect all age groups in different ways and can be
considered as a crisis in a one’s life. These violent crises bring the immigration
process along with itself since most of the people are forced to leave their
country of origin because of bombings, armed conflicts and contagious diseases.
In this part, effects of war and immigration was explained briefly since refugees
are facing with new environment, culture, customs and values. Adaptation
process, which includes the period after the immigration, will be explained in the

following part.

2.2.Adaptation Process of Refugees

Every student brings his or her own culture and personal history into the
classroom environment. The way that they form their family, siblings and
relationship with their friends outside of the school pave the way for their
communication with their teachers and peers. On the other hand, refugee children
may bring various experiences related to their immigration into the classroom
and their experiences can be different from local students’ experiences. In
Turkey, even every refugee children’s histories and experiences may become
distinct from each other. Their reason for migration might be the same but their
migration paths, reason for settling down to a specific city and experiences
during this settlement are unique (Dryden- Peterson, 2014).

Everybody has some difficulties when they change their place of living. Adapting
to a new environment requires specific skills depending on the culture and the
history of the environment that they get into (Berry, 1997). In this part of the
literature review, adaptation and acculturation process will be clarified afterwards

adaptation of refugees in Turkey will be presented.

2.2.1.Acculturation and Adaptation

Refugees’ transition process start when they arrive at their new environment with

their new social networks, culture, customs and institutions. This process requires
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a challenging adaptation process and it only takes place with the acculturation
process (Kopala, Esquivel & Baptiste, 1994).

Redfield et al. (1936) is given below defines acculturation:

Acculturation comprehends those phenomena which result when groups of
individuals having different culture come into continuous first- hand contact,
with subsequent changes in the original cultural patterns of either or both
groups. (p. 149)

As it was indicated in the definition, acculturation refers to the changes in people
from both sides who encounter each other. Acculturation process is not a one-
sided structure that can be practiced by only the new comers. However, it is two-
way phenomena affect local people as well. According to Berry (1997),
acculturation contains more change of the one group than the other does.
Acculturation indicates psychological and behavioral changes of the individual
who join the acculturation process. However, it cannot be argued that all people
have the same experience from acculturation process since all individuals
participate the process to different extents (Seker et al., 2015; Ward & Kennedy,
1999). Since some people change their country to live with their own will,
acculturations process may be easier for them such as being accepted by the local
people, speaking the language, learning the culture of the newly arrived country.
On the other hand, this process might be tough for the people who forced to leave
their country such as refugees and asylum- seekers and arrive in a new country
without getting any information about the culture, language and customs of this

new country.

In societies, which have plural cultures, power differences occur between
different cultures. When this is the case, minorities or the cultures, which have
less power than the others will probably, try to be a part of the mainstream
culture (Berry, 1997). In addition to this, acculturation process can have
differences according to three factors; “voluntariness, mobility and permanence”

(p. 8). Immigrants can experience voluntary participation of the acculturation
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process. Mobility option includes people like refugees who migrated to a new
society and culture. Acculturation process might be temporary for international
students or guest workers. However, people who have migrated and/ or settle
down to a new country permanently like refugees or immigrants, this process is

called permanence acculturation (Berry, 1997).

Acculturation demands a clear explanation of origin and local cultures. Thus,
person can understand where s/he comes from and constructs new cultural
structures by comparing culture of the origin. This process helps the sociocultural
adaptation of the person. Thanks to establishing new societal and cultural
structures, person can learn how to handle the daily life issues in a new context
(Berry, 1997).

Gordon (1964) asserts that acculturation means changes in people when they
interact with someone from another culture such as changes in social values,
behaviors and thoughts. Therefore, it can be said that acculturation starts with
leaving the homeland but it contains several phases and requires firsthand
contact. Furthermore, Kopala et al. (1994) asserts that acculturation requires
changes mainly in three areas in ones’ life; physical changes, social changes and
cultural changes. Physical changes refer to environmental elements such as
climate and housing. Social changes include the social networks that an
immigrant will encounter and need to develop new interpersonal communication
styles. Cultural changes refer to necessity of getting to know new customs, values

and norms of newly arrived country.

Acculturation has two structures: psychological and cultural. Acculturation is
considered as a long- term period, which may take years and/ or generations.
Therefore, if the contact between individuals can be understood, cultural change
process can be examined as well. This process requires examination of societal

contexts and description of the individuals (Berry, 1997).

The one common ground that all people who experience the acculturation process

share is the process of adaptation (Berry & Sam, 1996). Regardless of the factors
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or the differences people have, all people need to experience the adaptation
process to complete the acculturation process. However, level of difficulty can

vary between different groups such as refugees, immigrants or asylum- seekers.

Berry (1997) defined adaptation in the widest sense as changes that occurs in
individuals or groups based on environmental requisites. Depending on this
definition, it can be indicated that adaptation can be accomplished after the
acculturation process. Adaptation is one component of acculturation and can be
extended over a long or short-term period. Adaptation is complex and non- linear
process. However, short- period for the adaptation and acculturation process
might lead to negative outcomes for the person (Berry, 1997). Therefore,
acculturation of the individual should take a longer time for a healthy adaptation

to the new culture.

According to Fielden (2008), adaptation of refugee people requires mainly three
different criteria. First criterion is about the laws. Refugee people should have the
same rights with the local people. Secondly, refugee people should be provided a
job to sustain their lives and meet the expenses in their new country. This is an
economic criterion for refugee people. Third criterion is the social one, which is
to help refugee people to establish a bond with local people and their social and
cultural structure. These are all about serving local resources that help refugee
people to adapt.

Adaptation and acculturation processes are the pre-conditions for the integration
of refugee people into society. Local people should respect the cultural diversity
that refugee people bring to their country. Local and refugee people should have
a sensitivity to cultural diversity in order to carry through this process. After the
positive interaction between local and refugee groups, identification and

attachment process may start (Berry, 1997).
It is a crucial skill for refugees to shift from one culture to another. In addition,

they need to develop competence for two cultures in order to function properly in

both cultures (Sam & Oppedal, 2002). Norms and demands of home and host
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countries may change, especially children need to know the difference between

those two cultures and overcome them successfully.

Acculturation for school- age children is sharply connected to the education and
school experiences of newly arrived students (Nieri, 2012). Since the schools are
the key components of learning culture and language and also having a first
contact with local people, acculturation process can be considered as a part of the

educational process.

2.2.2.Syrian Refugees in Turkey during Adaptation Process

Turkey started to receive refugee people from Syria in 2011. At the first place,
the war was considered as a temporary situation and it was thought to end soon
(Kaymak & Bimay, 2016). Therefore, temporary solutions were tried to be found
for people from Syria. The governmental institutions did not carry out systematic
works for refugee people. Language barrier issue was not solved and people from

Syria continued to come to Turkey for the settlement process in the meantime.

Turkey gave place to adaptation process for the first time with the law number
6458 that introduced in 2013. In the meantime, Department of Harmonization
and Communications was founded to pave the way for adaptation process of
people under temporary protection and worked with the universities, NGOs and
governmental institutions for the adaptation process (Law on Foreigners and

International Protection, 2013).

Local people’s response to Syrian refugees vary. Some of local people consider
Syrian refugees as the center of the problems such as increasing of rental prices,
the number of beggars and the number of unemployed people (Karasu, 2016).
Most of the local people (77% in Demir and Soyupek’s study) in Turkey think
that Syrian refugees cause economic loss, take the jobs of local people away and
lead security issues. Low percentage of local people (4.8% in Demir and
Soyupek’s study) consider refugee people as a cultural wealth and economic

assistance (Demir & Soyupek, 2015).
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Tarman and Giirel (2016) stated that local people do not want to rent the houses
to refugee people. Participants indicated refugees’ clothes and culture as different
from the norm. They aware of the problems that refugee people encounter during
their social life in Turkey such as language barrier. In addition, they do not want
to be neighbor with refugee people. Participants assert that even if they accept
refugees, their families would reject and may not want to communicate with
them. The most important statement of this research is that local people
welcomed refugees at the first place because they supported the refugee
standpoint of Turkey. However, they asserted that the number is too high for
them to accept refugees anymore. As the number of refugees increased to very

high levels, warmth and accepting attitudes are replaced with complaints.

As Karasu (2016) indicated in his study, which was conducted in Sanliurfa,
refugee people mostly experience language barrier (81, 6% in this study) and
have difficulties about social and cultural adaptation accordingly. As Karasu
(2016) indicated, when Syrian refugees try to communicate with local people,
they see that local people perceive refugees, as they will ask for or want

something from them.

Consequently, studies regarding adaptation process reveals the problems of both
local and refugee people. However, the needs of local people were not pointed
out in any study. Therefore, successful integration of both parties seems do not

achieved yet.

2.3.Education of Refugees

For most children going to school is as simple as walking around the block.
But for others it is the end of a long and dangerous journey

through deserts, war zones and hostile borders.

Strangers No More (2010)

Schools have to teach students from various populations not only from different

ethnic groups but also from different countries and continents because of global
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mobility, migration and immigration movements. Thus, education start to have
more complex structures from homogeneous- nationalistic frame to the frame
includes ethnic and cultural diversity. Disruption of education by the conflict and
migration can be considered as a norm rather than the exception for refugee
children. Most of the refugee children start their educational experiences outside
of their country of origin (Dryden- Peterson, 2014). In the world, asylum- seeker
and refugee children do not have citizenship of the country that they settled
down, yet they have a right to access education. Therefore, countries try to make
arrangements for refugee and asylum- seeker children to make them have their
rights all over the world (Pinson & Arnot, 2010).

The United Nations High Commissioners for Refugees stated that education in
emergencies is vital not just, because it is a human right but also because it helps
refugee children’s healing process (UNHCR, 2000). Many research found that
education is significant for social and emotional healing of refugee children
(McBrien, 2005; Sinclair, 2001). School is the center of refugee children’s social
environment. Thus, school and education process located in a crucial point in the

adaptation and acculturation period (McBrien, 2005).

Education in the case of emergencies such as conflicts can help students in
various ways. Sinclair (2007) summarized some critical points about the
importance of education in emergencies. First, education provides a sense of
normality, restore hope for children and encourages psychological healing from
traumatic experiences. Social activities can create safe space for children.
Furthermore, education can provide protection for the groups- at- risk such as

woman and children with disabilities.

The current education system has developed and established three main structure
in order to provide continuity of culture: family, religion and school (Saldana,
2013). Morals, values and other tenets of the society can be transferred to
children by using these agents. Thus, these agents can be considered as a glue
that holds society together. Schools are the most significant structure in

maintenance of teaching values of the society. The main aim of schooling is the
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transmission of the culture (Saldana, 2013). Therefore, schools can be seen as the
agents of change in the society (Mclaren, 2006).

Education prepares children for the social and cultural norms of the society. In
addition, schools give the opportunity to students teach them how they can
achieve self- actualization by helping their personality development, bringing
knowledge and skills (Gencer, 2017). Gardner (1995) asserts that adaptation to
newly arrived country involves development of cultural competence. Since the
new country may have different values, norms and cultures, it is vital to learn the
cultural and societal part of the country in addition to basic needs such as shelter
and food. Children as the most vulnerable and high- risk group among refugees
(Ozer et al., 2016) are excluded from the society, face with discrimination and
become ‘lost generation” without an essential education. Since children cannot
get a proper education at refugee camps or at the newly arrived- countries and
they cannot be a part of the educated part of the society, they are considered as

‘lost generation’.

Schools are not just the place children learn how to read and write. They assist to
sustain the culture of the society and ensure socializing within the culture by
teaching the social norms and values to the students. Thus, schools can also be
seen as a socializing agent in the society by preparing the students to society by
introducing the traditions, norms, values of the society such as celebrating
national days, religious days and following the school rules (Saldana, 2013). In
terms of refugee issue, schools are becoming to have more vital role to learn and
adapt the culture. Therefore, most of the refugee families encouraging their
children to attend the school hope them to learn the language and the culture that

can help them maintain a healthier life in newly arrived country.

It is harder for especially refugee children to reconcile with two cultures, the one
is their origin and the other one belongs to the host country. Since most refugee
children grow up in a socio- economically disadvantaged family, they usually do

not have any family support for this adaptation process (Gualdi- Russo et al.,
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2014). In addition, refugee children should learn different expectations of

different cultures and how to respond those expectations properly (Sam, 2006).

Kopala et al. (1994) indicated that schools might also be the source of stress for
refugee children since it is the place that they encounter the local culture directly.
As a result of lack of acceptance and belongingness, stress of learning a new
language and stress perceived when there is a difference between the refugee
children’s culture and dominant school culture, refugee children felt

discriminated and negatively perceived by the society (Kopala et al., 1994).

However, as stated by Water and LeBlanc (2005), refugee education is an
international responsibility and schools have a key role in the creation of a
society whose members should feel that they belong to a community, schools
should define “we” including refugees as well. As Sam (2006) described, schools
teach norms and values of the local society to refugee children. However, if these
local and origin culture are perceived as opposing to each other, culture conflict
may occur. When this is the case, refugee children may be forced to make a
choice between two cultures. While refugee children try to adapt a new culture in
school, refugee parents continue with their own culture (Kajee, 2011). Rejecting
their parent’s culture can bring emotional burden to children; On the other hand,
rejecting the local culture may lead to alienation and/ or exclusion (McCarthy,
1998). Therefore, schools should carry out adaptation process deliberatively.

According to Ward and Kennedy (1999), cross- cultural adaptation has two
facets; psychological and behavioral. Behavioral adaptation is about cultural and
social skill learning while psychological one is about psychological well- being
and coping skills. Thus, one needs to learn appropriate cultural skills to
harmonize with the society. Ward and Kennedy (1999) stated that this
competence depends on the amount of interaction with host people, language

ability and acculturation strategies.

Pinson and Arnot (2010) stated three components of safe and hospitable school

settings;
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e “Valuing cultural diversity and the active promotion of cultural diversity
as an educational goal

e Constructing new indicators of integration

e Adopting a caring/ compassionate ethos and a maximal approach to the

role proscribed for the school or local authority (p. 257).”

Peterson et al. (2017) gave the best examples of the refugee education programs’
characteristics. They assert that programs can work better when they have
holistic understanding, mention the difference between asylum- seeker and
refugee, and lastly when they are whole- school response. Holistic responses
include whole- school approaches where students and teachers can benefit from
professional learning and developmental activities. Thus, teachers can broaden

both their own and students’ cultural histories and understanding of education.

Refugee adaptation programs applied without teacher training and/ or teacher
support component. In that case, teachers asked to apply a program that they do
not believe in. Most of the adaptation programs like in Turkey demand teachers
to work with refugee children without taking training on human rights or the
culture of refugee people. This situation prevents teachers who have prejudices to
refugees in their private life to work with refugee children objectively (McBrien,
2005).

Teachers apply the necessary programs without understanding the difficulties and
experiences of refugee children. Therefore, they usually cannot understand the
meaning of the behaviors of refugee children and families, which are culturally
inappropriate. Those cultural misunderstandings cause more discrimination and
prejudice to refugee children. On the one hand, refugee children try to overcome
the difficulties of language and cultural changes; on the other hand, they find
themselves in a struggle where they need to handle with negative behaviors from
their teachers and peers (McBrien, 2005). Since teachers have their own thoughts
and opinions about refugee people, they start to reflect those opinions inside the
classroom. Thus, refugee students may have difficult times because of the facing
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the discriminative behaviors from the teachers rather than adapting a new culture
and education system.

Schools are the places where refugee children can get in contact with local
students. Thus, refugee education is very significant in terms of local people as
well. As Gibson and Rojas (2006) stated, schools are the places of mandatory
contact between different groups that might not have come together on their own
accord (p.69). On the other hand, it is a place where refugee children can be
stigmatized and discriminated as well. Since refugee children have different
culture and language, local people perceive them as strangers and want to

exclude them without knowing them appropriately (Seker et. al., 2015).

Herein, schooling is vital for decreasing prejudice. Local people can get to know
about minority groups by schooling and this situation prevent the social
marginalization of minorities. Therefore, it helps to create social cohesion (Plenty
& Johnson, 2017). As Gibson and Rojas (2006) described, multicultural diversity
should be considered as an asset for the society. Refugee crisis may lead a
challenge for local people and they may ask themselves “Who are the real
citizens?” When this is the case, multiculturalism perceived as a barrier rather
than enrichment. Therefore, schools should help local children and families look
into the whole picture, broaden their horizon and perceive refugee crisis as an
enrichment for the society. Perceiving cultural diversity as an asset will ease

adaptation of refugees as well.

2.3.1.Education of Syrian Refugee Children in Turkey

According to Article 22 of United Nation (UN) Convention on the Rights of the
Child, signatory countries should give all the rights to children who have refugee
or asylum seeker status and they need to make sure that those children’s needs
are met. In addition to this convention, Turkey should ensure that all the children
inside the borders of Turkey should benefit from the protection under all
conditions according to Article 5395 of Law for the Protection of Children.

Furthermore, Turkey made arrangements about the accessibility of education for
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refugees with Circular of Training and Education Services for Foreigners
numbered 2014/ 21. Through this circular, officially registered Syrian refugee,
children can attend the formal education or continue to Temporary Education
Centers. As it can be understood from these conventions, all children in Turkey
including Syrian refugee and/ or asylum seeker children should have their
fundamental rights and those rights should be protected by the government
(Istanbul Bilgi University, Child Studies Unit, 2015). Therefore, right to have an
access to education became a responsibility of Turkish government as a

fundamental right of children.

Ministry of National Education took precautions about refugee children’s
education. Some articles from the circular that was published about the issue was
given below:

e Schools/ intuitions and public education centers will teach Turkish and
help them to gain professional skills. In addition, Ministry of National
Education will provide all kinds of supportive teaching and training
studies’ planning and applications in case of need and of the
appropriateness of the place.

e School administrations, counseling services, counseling and research
centers and commission to improve refugee or asylum- seeker students’
retention of their training compatible with school, environment and other
students will take necessary precautions. Also, necessary support and help
for students who are having trouble to get adapted will be made school
available for them by those institutions (MEB Genelge, 2010).

Dryden- Peterson (2011) indicated in her research with key informants around
the world that there are three primary school systems for refugee education. The
separate schools, refugee- only schools in camps or in Temporary Education
Centers in Turkey is the first option. Secondly, there are national school where
refugee children can also attend. Third, there are informal schools in urban areas
initiated by refugee communities where only refugee children can enroll.
Although there are many regulations about refugee education in Turkey,
according to Istanbul Bilgi University Child Studies Unit (2015) and UNESCO
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(2015), there are still many Syrian refugee children who cannot have their right
to education, 41% of the Syrian children cannot be included the education
process in Turkey (SETA, 2017).

When Turkey first started to receive refugees from Syria in 2011, the situation in
Syria was considered as a temporary state and authorities expected Syrian
citizens to go back to their countries in a short while. The existing government in
Turkey took short- run measures for Syrian children’s education. The existing
government in Turkey started to take measures in 2012 about the education of
refugees with the cooperation of Ministry of Education. After realizing that war
will continue and Syrian citizens cannot go back to their home country, Turkey
started to make extended arrangement about Syrian refugees. According to
information at March 2017, there are 459.521 refugee children who enroll in a
formal school or temporary education centers in Turkey (Miilteciler ve

Siginmacilarla Yardimlagma, Dayanisma ve Destekleme Dernegi, 2017).

There are currently 3.9 million Syrian people who settled down in Turkey
(ECHO, 2018) and %45.8 (1.79 million) of them are children aged between 0-17
years (UNHCR, 2018). Since the number of the school- aged children is high,
national and international governmental and non- governmental organizations are
giving funding and working in the field to assess the needs and promote the
educational process of refugee children. European Union contributed 34 million
euro for the education of school- aged refugee children except ongoing
governmental and non- governmental projects. According to the European
Commission Fact Sheet (2018), 19 out of 45 humanitarian projects reached an

agreement with Turkish organizations for the basic needs of Syrian refugees.

Karasu (2016) indicated that 79, 2% of 307 refugee families do not let their
school- age children to go to school. In accordance with Karasu (2016), AFAD
(2013) found that, 83% of the children who stay temporary refugee centers can
go to school but only 14% of the children who stay at the city center with their
families can go to school (AFAD, 2013).
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Apak (2014) found that one out of five Syrian refugees are concerned about their
children raising in Turkey. Biggest concern of more than half of these
participants is because their children cannot benefit from the right of education
and cannot attend the school like their peers. Culbertson and Constant (2015)
stated that only 7 percent of the Syrian students were in the formal education at
Turkish schools. Since there are schools just Syrian students can attend,
remaining 93 percent of Syrian students continue their education at separated
Syrian schools. These numbers show the fact that it is becoming harder for local

people to adapt Syrian refugees in the education process.

Sakiz (2016) indicated that school administrations in Turkey think that refugee
children should have separated schools and they have negative attitudes towards
having refugee children in their school. Furthermore, inadequate school facilities
and low level of societal acceptance affect refugee students’ education.

Mercan Uzun and Biitiin (2016) conducted a research with pre- school teachers
who are working with Syrian students. Three important results emerged from this
study. First issue that was stated by teachers is language barrier. Teachers
indicated that since they cannot communicate with students, they do not want
them in their classrooms. Teachers stated that parents do not know the language

as well. Thus, they cannot get in contact with parents in the case of need.

Second issue stated by teachers is the attitudes towards Syrian students. Teachers
asserted that local students do not want to be friends with Syrian students because
families affect children’s thoughts and behaviors. In addition, one of the reasons
that local students and families do not want to communicate with them is that
Syrian refugees live with two or three families together and children cannot learn
self- care abilities appropriately. Third issue is the refugee students’ need of
psychological support. Teachers stated that refugee students had traumatic and
difficult life experiences that they even cannot imagine. Therefore, they indicated
that they cannot expect those children to continue their life as if nothing

happened. Furthermore, some teachers stated that children escaped from a war
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but get into another one. Thus, teachers feel themselves as inadequate for refugee
children.

Balkar et. al. (2016) conducted a study with Syrian teachers who are working at
Temporary Education Centers. Syrian teachers described their main problem as
Iinadequate materials and negative attitudes towards Syrian students and families.
Unlike teachers who are working with refugee students in formal education,
Syrian teachers expressed that Syrian families are very concerned about their
children’s social and educational adaptation process and they are open to
cooperation and ready to help teachers. In addition to this, Syrian teachers
proposed that school staff should get a training about cultural awareness and
sensitivity. Thus, they can meet the students’ needs. In the same study, Syrian
students point out the lack of school counselors in their schools. They asserted
that school counselors should collaborate with Syrian teachers in order to

understand and help Syrian students.

Seker and Sirkeci (2015) stated that refugee children encounter with many
conflicts such as cultural differences and adaptation problems to a new social
environment. In addition to this, teachers indicated that even eating habits of
refugee children are different. Those differences lead them to be excluded from
local students’ social environment. Furthermore, Seker and Sirkeci (2015)
asserted that refugee children are not a homogeneous group. They are coming
from different SES level, places of origin, cultural environment and heritage.
Thus, it is impossible to consider the refugee children as a monolithic equal
entity without considering the differences. Finally, they also stated language
barrier issue and pointed the bullying and alienation because of the language

barrier.

Kaya and Kirag (2016) stated in their vulnerability assessment report, which was
conducted in Istanbul that Syrian refugees have difficulties in accessing to
education and health care services as a consequence of policy problems. They
mentioned that most of the children are working in factories, selling things and/or

begging on the streets. Syrian families consider their children as a source of
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income. Thus, Syrian children cannot attend to schools. Ambiguity about the
resettlement process of refugees (legal permanent status, humanitarian assistance)
and the language issue were evaluated at the report as underlying barriers to

access education.

Istanbul Bilgi University Child Studies Unit (2015) indicated that Syrian children
should overcome the language barrier issue at the first place. Then Syrian
children can communicate and build healthy relationships with their local peers.
In addition, it was stated that psycho- social and socio- economic support should
be given to Syrian families and children in order to provide opportunity to

accessing the schools.

Another needs assessment study conducted by Center for Middle Eastern
Strategic Studies (2015) concluded that Syrian families and children show
traumatic reactions and psycho- social counseling interventions should be
provided to ease the adaptation process of refugee people. In addition, it was
stated that barriers to access to the school make handling with war trauma
difficult for refugee children.

Borman (2014) conducted an educational needs assessment in order to find
educational opportunities and support for refugee children in Turkey. It was
found that Syrian children, especially girls cannot attend to schools regularly
because of the poor quality of Syrian schools, limited teacher capacity, economic
vulnerability and financial needs. It was stated that 80% of the Syrian families
would like to send their children to Turkish schools if the access for education
and schools would be possible for Syrian children. Besides psychological, social
and educational needs, language was emerged as an overarching. Participants
claimed that language barrier is the main reason why Syrian children do not
attend to Turkish schools and teachers cannot help Syrian children and families

to overcome social and psychological problems.

Overall, Turkey considered the situation of Syrian people as a temporary at the

first place. Thus, intervention studies and programs were delayed and the
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resources from local and foreign NGOs, UN and governmental sources were not
used effectively. Consequently, educational policies for refugee children could
not be put into practice. Inconsistent educational practices had negative
influences on the adaptation process of both refugee and local people. This
situation promotes the prejudice of local students, families and teachers towards
refugee children. Correspondingly, refugee children’s education in Turkey started

to have more obstacles and become more complex than before.

All the studies about Syrian refugees conduted in Turkey have one problem in
common; language barrier. Besides the language barrier issue, studies mainly
focus on the inconsistent governmental policies, insufficient teacher trainings and
inconsistent educational practices. In addition to these, all the studies represent
the refugee students’ and families’ problems without mentioning and examining

the refugee- receiving schools undividedly.

2.3.2.School- Based Adaptation Programs for Refugee Students to Host-
Schools

As it is stated above, schools are the key components especially for refugee
children to learn host society’s values, customs, traditions and daily life issues
(Gencer, 2017; Saldana, 2013; Sam, 2016). Within this context, schools can be
considered as a bridge between refugee and local children. Schools in countries
hosting in a diversified amount of refugee people implement various adaptation
programs for refugee children in order to meet the needs of local and refugee
children (Bolloten & Spafford, 1998; Hodes, 2000). These programs may use
different approaches for the adaptation process such as spirituality, tradition,
artistic expression, medical base and school base. However, they all try to pave
the way for adaptation of refugee students and underline the importance of

psychological consequences of trauma and loss (Rousseau & Guzder, 2008).
School- based programs for refugee students’ adaptation have some common

drawbacks. Rousseau and Guzder (2008) explained these challenges under three

main title. First, refugee population is not a homogenous group in terms of their
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culture, traditions, migratory routes and traumas. Thus, one standardized
adaptation program for refugee- receiving schools may not meet the needs of
every refugee student. In addition, when refugee children start their education in
a different country, the cultural gap between refugee students and their families
are arising. Since refugee students begin to adapt and learn the local culture with
the help of the school and adaptation programs, refugee families may fall behind
in terms of the adaptation process (Miller & Billings, 1994). Furthermore, limited
number of adaptation programs consider ecological principles in order to help
students from culturally different backgrounds since parents may have different
understanding about the role of the school, definition of child development and
participation of parents (Okagaki & Sternberg, 1993; Warner, 1999).

Pharos school- based prevention program for refugee children has promising
classroom implementations. This program aims to encourage refugee children for
socializing with local peers. Thus, the program asserts that schools have a healing
capacity and creates a bridge between local and refugee students (Rousseau &
Guzder, 2008). Pharos program has activities for both elementary and high
schools and contains both verbal and non- verbal techniques such as presentation
of the family, drawings and stories. Furthermore, this program can be
implemented by the classroom teachers while performing their teaching (Ingleby
& Watters, 2002).

Another type of school based- adaptation programs targets the professional
development of teachers. Thus, trainings for teachers are developing especially at
the elementary level where teachers are more direct and influential for students
(Miller & Billings, 1994). A program, which was developed in London, can be
given as an example of teacher- trainings. Teachers who are working with
refugee students created a peer support group including case discussions,
supervision and counseling for the cultural competency, anger and empathy
issues may be raised in the classroom (Bolloten & Spafford, 1998). Research
indicated that teacher-training programs can be considered as an eye- opener for

teachers who starts work different cultures (Rousseau et al., 2005).
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A program was developed in Montreal for preschoolers aimed to create a bridge
between home and school for refugee students. This program also includes both
verbal and non-verbal techniques such as sand play, storytelling and drawings.
After the qualitative analysis of the pilot project, it was realized that this program
has limited multicultural components. Thus, themes related everyday life, which
can reflect the culture such as language, family, school, were added to the

program (Rousseau & Heusch, 2000).

Furthermore, school- based program for high schools based on Boal’s (1993)
theater forum and Fox’s (1981) playback theater was developed. This program
aims to help refugee students to develop their identities and give a chance to
share their experiences with their local peers. Creating an open dialogue with
others, replaying alternative scenarios by changing the meaning and building the
relationship between refugee and local students are the main components of this
program (Rousseau et al., 2004). Qualitative analysis of the program shows that
this program helps refugee students to create a safe place, approve multiplicity

and transform difficulties in their lives (Rousseau & Guzder, 2008).

There are several school- based adaptation programs for refugee children in order
to put an emphasis on psychological traumas of refugee students and help them to
socialize with their local peers. These programs aim three core areas. First, their
goal is to adjust schools to the refugee students’ needs and develop teacher-
training programs. Secondly, they aim to build a relationship between schools
and home for refugee students. Furthermore, some programs target to develop
classroom and/ or after- school programs for students. However, those school-
based programs should include ecologic models for the adaptation process in
order to implement systemic understanding while putting an emphasis overall-

school environment (Rousseau & Guzder, 2008).

2.4.Role of the School Counselor

American School Counselor Association (ASCA) identifies ethical standards for

school counselors. According to these standards, school counselors’ primary
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liability is to encourage all students” maximum development and support their
social system such as families, guardians, other stakeholders and outside
agencies. School counselors are required to assess students’ coping skills and
amount of external available support for students. Thus, counselors may make
referral, give recommendations for classroom teachers and arrange individual or

group counseling work for students (ASCA, 2016).

In addition, ASCA emphasizes the collaboration issue under the explanations of
every ethical standard. Therefore, it can be said that school counselors are the
critical individuals for the interaction among students, families, stakeholders
(stuff, administration, teachers) and other agency and resources outside the
school (NGOs, governmental institutions). This situation places school
counselors at the center of the school environment and gives responsibility to

bridge the gap between each stakeholder.

Refugee children are considered as at risk population because of mental health
problems in a consequence of stress- related factors (Kopala et al., 1994).
Refugee children leave their homes, friends, and their families most of the time in
a traumatic way. They mostly do not have information of their available support
systems because of immigration. Besides the unfamiliarity of their new life, they
have to cope with stress reactions as well. Thus, children may become violent or
aggressive or could show behavioral disorders as a result of these stressful

events.

Refugee children need more support from role models and focused guidance and
counseling services in order to pave the way for further and higher education
(Peterson et al., 2017). Kopala et al. (1994) asserts that counseling services may
have difficulties in application of the required programs and serve the available
support systems to refugee families and students. These are (a) culturally biased
assessment procedures, (b) the language of counseling interview, (c) a reliance on
family support and (d) cultural and ethnic difference between the school

counselors and the students (p. 352).
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2.5.Understanding Ecological Model with Peace Education Lenses

Educating the mind without educating the heart
IS no education at all.
Aristotle

In this section, Bronfenbrenner’s ecological model will be examined in order to
understand children’s development during war and conflict situations. Ecological
model can shed light on children’s psychological development since this model
encompasses the person as a whole with his or her strengths, weaknesses, family

life, social environments, culture and values.

Bronfenbrenner (1979) defines the model as it is followed:

The ecology of human development is the scientific study of the progressive,
mutual accommaodation, throughout the life course, between an active,
growing human being and the changing properties of the immediate settings
in which the developing person lives, as this process is affected by the
relations between these settings, and by the larger contexts in which the
settings are embedded.

The ecological model is not just about the person’s life components for the time
being. It also includes the experiences of the person, mainly the systems of

relationships. Bronfenbrenner (2005) explains this situation as it follows:

The characteristics of the person at a given time in his or her life are a joint
function of the characteristics of the person and of the environment over the
course of that person’s life up to that time (Bronfenbrenner, 2005, p.108).

Bronfenbrenner’s ecological model has four systems basically; microsystem,
mesosystem, exosystem and macrosystem. There is additional fifth system as
chronosystem at other sources (Hetherington & Clingempeel, 1992; Steinberg,
1988). In this study, chronosystem will be considered as one of the systems of

ecological model.

First system is micro system, which represent the person’s relationship with his

or her primary care- giver and the family. Mesosystem includes the interaction of
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the person’s primary environmental components (Bronfenbrenner, 1979). Family
meetings with the school counselor and teachers can be an example of
mesosystem because the family, which the child contacted primarily, started to
contact with the teachers and the school counselors, which the child contacted
primarily as well. Thus, interaction of the two or more environments of the child
can be examined as mesosystem (Betancourt & Khan, 2008).

Exosystem is an extended form of mesosystem. This system includes the
interactions that may seem irrelevant to child’s environment such as
governmental structures, social institutions, economic and cultural constructions.
This system influence the person directly. Unlike the exosystem, macrosystem
includes the interactions and structures that may not influence the person directly
such as cultural values, traditions and customs of the society, political and
historical contextures (Bronfenbrenner, 1979). Bronfenbrenner (1979) asserts that
microsystem should be evaluated in order to work with children effectively.
Family’s attitudes towards their children is influenced by society’s values and
cultures. Thus, examining the macrosystem help to understand better children’s
family life and their behaviors (Devakumar et al., 2014).

Chronosystem, which was added later to Bronfenbrenner’s work, encompasses
the whole systems. This system considers all the interactions and events of one’s
life as a whole and examine each event and relationship. For example, divorce
may have influence on the child’s interaction with his/ her mother in a
microsystem. This interaction may be influenced by the relationship between
parents, in other words by the mesosystem. Divorce associated with society’s
culture, values and traditions which covered by exosystem. These traditions have
an impact on family and the child implicitly. Historical development of the
attitude towards divorce issue and divorced people inside the particular society

can be considered within the macrosystem (Devakumar et al., 2014).
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Figure 1. Ecological Model of Children during Immigration Process

In the Figure 1, illustration of Bronfenbrenner’s Ecological Model with the
context of refugee children during immigration process was given. As it was
stated at the first chapter, children are affected by their primary care givers
during war and immigration process. Although, children may not examine the
things going around them. Family’s reactions, especially primary care giver’s
reaction have an influence on children. Changes on primary care giver’s
emotions, behaviors and stress level have an influence on children during war
and immigration process (Freud & Burlingham, 1943). After their research on
children affected by World War 2, Anna Freud and Dorothy Burlingham (1943)
stated that:

So far as we can notice, there were no signs of traumatic shock to be
observed in these children. If these bombing incidents occur when small
children are in the care either of their own mothers or a familiar mother
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substitute, they do not seem to be particularly affected by them. Their
experience remains an accident, in line with other accidents of childhood. (p.
21)

As it can be seen from the statements of Freud and Burlingham (1943), children
are not affected by the war and conflict situations directly. Mothers’ or primary
care givers’ reactions to those violent events are the primary reasons of the
impacts on children’s psychological situation in the microsystem. This may have
an influence on mothers and children in many ways. Mothers’ mental health
during the process, meeting nutritional needs and finding both psychologically
and physically a safe place to stay are effective for children’s well- being. In
addition, there is another influential factor is the immigration way the family
used to reach a new country. They may lose their primary- caregivers and/ or
relatives during immigration process depending on the immigration way
(Devakumar et al., 2014).

Furthermore, perceptions of and reactions to war and conflict situations are
related with the culture. Thus, children’s reactions to war and immigration
depends on the societal structures in a way. Perceptions of death and conflicts in
that culture can be included into adaptation process. According to
Bronfenbrenner (2005), chronosystem evaluates the war and immigration
processes as a whole and examines the process in combination of the culture,
structure of the war, degree of the influence of the process on the family and
primary care giver in order to understand situation of an individual experiencing

war and immigration.

Schools have a vital role in children’s daily lives after war and immigration
process since schools have the direct influence on children and situated in the
mesosystem (Bronfenbrenner, 1979). There are many studies about adaptation
and acculturation of school- aged refugee children (Birman et al., 2008; Ellis et
al., 2013; Fazel et al., 2009; Kalantari et al., 2012; Méhlen et al., 2005,
Schottelkorb et al., 2012). Tyrer and Fazel (2014) found 2,237 relevant paper
published about adaptation and acculturation process of refugee children. They

reviewed 36 full papers reported school and community- based interventions
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targeted refugee children’s mental health and psycho- social development.
Interestingly, none of them mentioned local children’s needs and experiences

about this adaptation process.

Besides education, refugee children may have multiple needs and have to deal
with various issues such as local people’s point of view about them and problems
regarding their living environment, in order to promote social inclusion for
refugee children. Children are coming from various ethnic groups and have
different background but they have various needs, which should be considered in
order to promote social inclusion. As it is stated by Pinson and Arnot (2010);

We were aware that this was not just an educational issue and that we need to
look at this pupil group in a very holistic way (p.256).

Therefore, both local and refugee students’ needs should be examined for the
adaptation process of refugee children. Eres (2016) indicated that teachers who
are working with refugee children reported the local students’ adaptation to the
new situation under the adaptation problem of students at her study. This
information was given within the table at the paper but there is not any sign of
local students’ needs and/ or experiences at the rest of the paper. In other words,
teachers reported the experiences of local students during adaptation process of
refugee students. However, the issue was failed to be noticed the rest of the

study.

Dogutas (2016) carried out an action research with 14 Syrian students who set a
barrier between themselves, peers and teachers. The researcher started to teach
them Turkish and then he observed that Syrian students who learn Turkish started
to communicate with peers and teachers vigorously. It can be concluded that
Syrian students may not show behavioral disturbances not because they have
psychological disorders but because they do not know the language, teaching
language and enhancing communication between local and Syrian students

decreased behavioral problems.
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Ozer, Komsuoglu and Atesok (2016) conducted interviews with teachers and
school administrators about the refugee education. Although participants stated
that they are sensitive about the refugee issue and they do not have any
prejudices, they showed discriminative behaviors and statements. Thus, Ozer et
al. (2016) stated that school stuff should develop awareness about their own
attitudes and behaviors; and especially teachers should get training about

communication and education in multicultural classrooms.

Above studies provides a rationale for how a refugee cannot be evaluated without
consideration of whole components of their environmental context. The
development and behavior of individuals can be fully understood by seeing their
family (parents or wider family), school, the community and the culture in which
they are growing. Looking at separate parts of children’s needs, part of the
picture will be missing. When the aim is to change and/ or to heal a particular
part of the society or a person, the whole environment of the society and the
person should be included for the intervention process. Until this part, it was
mentioned the surrounding factors of the person in as much as individual factors

such as age, culture, perception.

In addition, it was touched upon family, peers and other school components
because interpersonal relationships of students have an effect on their identity
development. Societal factors were also mentioned such as culture, values, health
care services and access to school which affect the adaptation process.

Correspondingly, possible outcomes of the culture conflict were addressed.

The recognition that larger environment like policies, events and conditions are
effective in one’s personal development have major importance on classroom and
school settings (Bronfenbrenner, 2005). Providing context for the assessment and
intervention process is also important in assisting practitioners to engage more
effectively with children and see the world through children’s eyes. The
possibility of a social change by education is a common belief that almost all
educators share (Bajaj, 2015). One of these approaches which can ensure social

change is peace education. There are so many different peace studies and peace
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education programs in order to provide social change. As it is indicated in
UNICEF report (1999), the aims include various subjects such as awareness of
cultural heritage (Lebanon, 1993), conflict analysis (Sri Lanka), assertiveness
(Egypt, 1995), solidarity (Burundi, 1994), gender equality (Egypt, 1995)
(Fountain, 1999). As it is indicated in the Mainstreaming Peace Education:
Methodologies, Approaches and Visions, A Practitioner’s Manual (2014), peace
educaton is a holistic process as well and plays a critical role society’s capacity

for adaptation.

Peace education is not just about the taking away the violence aside, but peace
education aims to form new frames for the social change such as human rights
and social justice. Education issued as a tool in order to get rid of the violence.
As Harris (2013) stated where there are conflicts, there are peace educators (p.
10).

Peace education is not a thing that can be transferred like in mathematics or
science, or not a set of activities and abstract ideas (Zembylas & Bekerman,
2013). Before coming to peace education, peace should be defined but there is no

agreement on definition of peace. The idea of peace has three simple principles:

1. The term peace shall be used for social goals at least verbally agreed by
many if not necessarily by most.

2. These social goals may be complex and difficult but not impossible to
attain.

3. The state of peace is absence of violence shall be retained as valid
(Galtung, 1969, p.167).

Peace should be considered as a culture of healing. This healing includes the
culturally- bond process (Hamber, 2003). Thus, we cannot separate education and
peace process from the society’s culture. Education is the key point of
transmission of peace and spreading it. Most of the children start to school

concerning their own security and survival. Many parents, intentionally or
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unconsciously teach their children how dangerous the world we are living in.
Thus, children learn culture of violence from their primary learning source,
families before the school (Searle & Ward, 1990).

Peace education has a lot to offer for adaptation process of refugees to newly
arrived countries. Harris and Morrison (2003) define peace education in
philosophical and processing way as a time- course, which contains to assist
individuals with skills, attitudes and knowledge to create a trustworthy
environment. These principles overlap with the skills teachers need when
working with refugee students. Peace studies or peace education at different
countries focus on different subtopics of peace education. However, they have
one main point in these studies; understanding the ‘other’ and gain their
perspectives. Thereby, peace education has one ultimate goal: ‘lead to the
legitimization of the other side’s point of view” (Salomon, 2004, p. 123).

Principles of peace education can be used to resolve ongoing internal conflict; it
also may help to prevent the creation of new social conflicts in the process of
integration. Peace education as a philosophy and pedagogical approach is a
pivotal source in addition to traditional education strategies used in social work
(Kyuchukov & New, 2016). Knowledge and skills of peace, tolerance, justice,
equality, and recognition can be transferred to teachers and students with an
appropriate training (Zembylas & Bekerman, 2013).

lan Harris (2002) stated ten goals for effective peace education:

e To appreciate the richness of the concept of peace
e To address fears

e To provide information about security systems

e To understand violent behavior

e To develop intercultural understanding

e To provide for a future orientation

e To teach peace as a process

e To promote a concept of peace accompanied by social justice
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e To stimulate respect for life

e Toend violence (p. 20)

These ten goals summarize the process of peace education and peace education
depends on the process mostly. It is about personal development. As it is stated at
the goals, peace educators should help to address fears, develop intercultural
understanding and social justice for students but only after the educator develops
multicultural understanding and face with their own fears. Thus, it can be said
that a peace educator should have done the steps for his or her personal
development and peace education might become a “way of living”” more than just

“an education should be given to students”.

Peace studies and peace education have an important distinction in itself. Peace
studies focus on the causes of conflict and wars. Thus, they tend to find a solution
for conflicts. In contrast, peace education aims to educate people to live in peace
and help them use appropriate skills. Within the context of peace education,
students learn how to use peaceful strategies to avoid violence, to manage
conflicts around them, and the most important thing is that they learn to seek for
a desire of peace (Harris, 2002). As a consequence, it can be said that peace
education contains action process of peace, whereas peace studies pave the way

for peace education.

School- based interventions are more likely to be accepted by families depending
on the relationship built with school administration and stuff. Non- stigmatizing
and safe activities provided by school may be an effective solution for children
since students and their families can have an easy access to these programs
within the school (Tyrer & Fazel, 2014). Thus, examination of the school settings
and developing programs based on the issues at school can be helpful for meeting
society’s needs by contributing to the social growth of children to better deal with
conflict and violence and by changing the structure of the society.
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Schools are the representation of the “other” (Rousseau & Guzder, 2008) and by
taking the advantage of this, there are many programs conducted at school setting

for refugees’ adaptation process (Rousseau & Guzder, 2008).

Teachers who are applying peace education programs should discover the role of
identity and culture in the society at the first place. After studying the principles
and internalizing them, teachers should start to criticize those concepts by giving
examples from all over the world. In addition, teachers should teach analysis of
the culture and the identity, rather than the information about the “other”. Thus,
students can think and behave in a collaborative way rather than the

discrimination of the “other” (Zemblyas & Bekerman, 2013).

2.6. Summary of the Literature Review

The whole world, including Turkey is handling with the refugee crisis. There are 3.9
million Syrian refugees who resettled in Turkey (ECHO, 2018). The more refugees
are resettled to the new countries, the more studies mainly focusing on adaptation
issue of refugee people are being conducted to overcome this crises (Acosta, Larsen
& Grieco, 2014; Beiser, 2009; Birman & Tran, 2015; Brown, 2015; Dryden-
Peterson, 2015; Glick & Bates, 2010; Tienda & Hawkins, 2011). On the other hand,
adaptation and integration to a newly arrived country is not an one- sided
phenomenon that just includes refugee people. Local people are also a part of this
process. Host countries started to share their limited resources and change their daily
routines. Social conflicts may arise between local and refugee people because of the
prejudices, different lifestyles, sharing restricted reources such as employment,

housing and education.

War and conflict situations have an impact of every human being but children are the
ones who are affected more beyond question. Since adults need to take care of the
children’s primary needs including physical and emotional needs, they are not
independent and mostly traumatized adults meet their needs during war and conflit
stiuations. In addition, since children cannot get a proper education during the war

and conflict situations, they may not get a job and they tend to become a ‘lost
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generation’ since they cannot learn the culture and the language of their own and also

newly arrived country (Barbara, 2006).

Schools are the key components of the society which can help the develop cultural
competence (Gardner, 1995). Therefore, schools are the vital part of acculturation
and adaptation process of refugee children (Peterson, Meehan & Durrant, 2017).
Since students do not only learn read and write at schools, teachers are also
responsible for teaching the values, customs and traditions of the society. Therefore,

schools can be considered as socializing agents of the society (Saldana, 2013).

School counselors have a key role for this adaptation process of students, especially
refugee students. Since school counselors are responsible for having a knowledge of
every component of the school including local and refugee families, students,
administration, other professional and institutions around the school. Thus, school
counselors are the milestones of the school who need to be liable for collaborating
with all the stakeholders in need and help the refugee and local students during the

adaptation process effectively.

There are approximately 870 thousand school-age children in Turkey and 500
thousand of them could register to the schools (UNICEF, 2016). There are many
programs and studies in Turkey in order to ease the adaptation process of refugee
students in Turkey (UNICEF, 2016; Ministry of Education, 2017). These studies
mainly focus on the needs and issues of refugee students and families. In addition,
there are studies conducted with Turkish teachers and examined the needs and issues
of the Turkish teachers who are working at refugee- receiving schools (Apak, 2014;
Mercan Uzun & Biitiin, 2016, Sakiz, 2016, Seker & Sirkeci, 2015). On the other
hand, there is not any study examining the refugee- receiving school as a whole and
focuses on the needs and issues of refugee- receiving schools including local and

refugee students and families, teachers and administration.
School- based programs for refugee students’ adaptation have some common

drawbacks. According to Rousseau and Guzder (2008) assert that refugee people

should not be considered as a homogenous group. Thus, one standardized adaptation
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program may not be sufficient to meet the needs of refugee students. Also, since the
refugee students start their education in a different country, the cultural gap between
refugee families and refugee students are increasing. Therefore, programs and

curriculums for adaptation pf refugee students should be developed after examining

the needs and issues of refugee- receiving school as a whole.
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CHAPTER 3

METHOD

3.1. Design and Procedure of the Study

This study was designed as a qualitative phenomenological study with the aims to
profile refugee- receiving schools’ needs and problems from the school counselors’
point of view. This study also has a purpose to examine the adaptation process of
refugee students based on school counselor’s perspectives and understanding school
counselors’ experiences, thoughts and feelings with them. Additionally, school
counselors’ observations on local students’ needs and experiences during refugee

adaptation process were explored.

Qualitative research design was preferred for the study because as Bogdan and
Biklen (2007) assert that contrary to quantitative research that focuses on outcomes,
qualitative research is concerned with the process and relies on the inductive
approach to the data analysis. In other words, qualitative research does not aim to test
or prove a hypothesis rather the theory or perceptions emerge during the process. The
last one is meaning. Qualitative researchers also try to understand how people make

meaning of the context they are in which is called participant perspectives.

Moreover, qualitative research is interested in power relations and their distribution
in societies. How and why certain participants are selected, who funds the research,
and for whom the research is conducted matter as much as the research itself.
Democratic emphases of the qualitative approach enable researchers to understand
the complexities of social conflicts (Bogdan & Biklen, 2007).
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Phenomenological approach aims to understand the events and experiences, thoughts
and feelings of participants. This approach highlights the meaning of participants’
life experiences and validates their construction. Thus, it is vital to understand how
people perceive, feel and describe some certain experiences. It can be said that reality
can be examined through the perceived form by phenomenological approach
(Bogdan & Biklen, 2007). Phenomenological research tries to describe the situation
rather than clarify the situation. Furthermore, researcher starts free from the
preconceptions about the phenomena (Husserl, 1970). Since this research aims to
profile the needs and issues of the refugee- receiving schools from the school
counselors’ perspective, phenomenological research was used to undertand the

adaptation process.

Interviews conducted during the study helped to understand the meaning of the main
themes for the subject and assist the researcher to collect in- depth data about the
phenomenon. Through the interviews, researchers can get the holistic picture of what
participants feel, think and behave about the certain subject. In order to understand
the participants’ feelings, thoughts and experiences while frame the subject and help
the participants to focus on the issues and the needs of the refugee- receiving schools,

semi- structured interview protocole was used by the researcher.

In the light of the information stated above, the qualitative research design was used
since the aim of this study is to draw the perspective of refugee- receiving schools’
needs and problems and also to understand the needs and experiences of school
counselors and students from the school counselors’ point of view. Semi structured
interviews were utilized in order to understand the school counselors’ experiences
and needs in a holistic framework to assist the examine the process in depth. Data
was collected from different schools from different refugee- receiving areas in
Turkey in order to compare the needs and experiences of the school counselors and
students according to their regions. The flow of the study is presented in Figure 2

above.
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Review of the literature

Development of research questions & Designing of the study

Development of data collection tools (interview protocol)

Validity and reliability of the instruments

Development of final versions of data collection tool (interview protocol)

Data collection & Trustworthiness

Analysis of data & Trustworthiness

Reporting the data

Figure 2. Design of the study

As it is indicated at Figure 2, literature about the adaptation process of refugee and
local students and refugee- receiving schools’ experiences from the school
counselors’ point of view was reviewed in order to explore how the topic is
presented in the field and to decide the research questions. After reviewing the
literature and development of the research questions, a structured interview protocol
was developed for school counselors. For the sake of ensuring validity and reliability
of the instruments, experts were consulted for their feedback on the instruments.

At the beginning of the interviews, participants were informed about the purpose,
flow of the interviews and confidentiality. Informed consent was obtained from all of
the participants. In addition, as Bogdan and Biklen (1998) proposed, interviews
started with common experiences of the participants as a school counselor as a
warm- up process. During the interviews, prompts (reminders) and probes (further
inspection) were used to understand the nature of the phenomena in depth. Interviews
carried on ranged from approximately 45 minutes to one hour. The timeline for the
data collection process was a period starting from the end of October 2017 to the
middle of December 2017.
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3.2. Participants

One of the vital part of the conducting a research is to decide on from whom the data
will be collected. There are two basic types to implement the sampling process;
namely probability and nonprobability sampling (Merriam, 1998). Nonprobability or
in other worlds, purposeful sampling is employed by qualitative researchers. As
Patton (1990) describes, purposeful sampling based on the selection of sites,
informants or events from which the most can be learned depending upon the aim of
the study. Also, Maxwell (2013) indicates the many advantages of using purposeful
sampling. First, it helps the researcher to create representativeness of the
phenomenon. Additionally, participants should be chosen in line with the theoretical

requirements. Thus, heterogeneity can be achieved for the research process.

As Merriam (1998) stated there are different strategies of purposeful sampling.
Among these sampling techniques, criterion sample technique of purposeful
sampling helps the researcher to analyze the data in depth. Since cases or participants
exhibit some certain criteria, this helps in depth evaluation of the data and handle the

data appropriately.

In the present study, criterion-sampling technique was used for the selection of the
school and school counselors. Using this sampling technique enables the researcher
handle the data and examine the phenomenon in- depth. There are Syrian refugees in
almost every city in Turkey. On the other hand, cities differ in terms of the refugee
population density. Also, refugee population at school varies from region to region at
the same city. Therefore, cities with most Syrian refugees selected according to the
Ministry of Interior Directorate General of Migration Report (2017). Considering this
report and the aim of the study, seven cities and 15 school counselors were selected

for the interview (see Table 2).
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Table 2
Sampling Parameters

Criteria Parameters Data Sources

City Gaziantep, Hatay, School Counselors
Sanliurfa, Istanbul,
Diyarbakir, izmir, Mardin
Schools Mostly refugee receiving
schools in selected cities

After the selection of the cities receiving refugees most according to the information
published by Ministry of Interior Directorate General of Migration Management,
schools that refugee children mostly attend were selected for the study. Since
different schools at different regions may have various needs in accordance with the
phenomenon, it is aimed to select the schools from different regions in Turkey, not
just the southeastern part of Turkey. Since the presents study aims to reveal the needs
of refugee- receiving schools and the school counselors working at the schools that
have most refugee population in accordance with the main aim of the study, this
selection process increases the probability to reach and represent of a different point
of views at different regions. However, most schools are at the economically
disadvantaged parts of the cities. As the refugees live at the economically
disadvantaged parts, refugee children can go to schools in that areas. Therefore,
school counselors from schools with low SES were interviewed unintentionally.
School counselors at selected schools selected were interviewed in depth to explore
the students’ needs and experiences during the adaptation process of refugee students

besides their needs and experiences.

52



Table 3
Characteristics of the Participants

Participants City Gender Age Highest
Level of
Education
P1 Mardin Female 28 Bachelor
P2 Sanliurfa Female 24 Bachelor
P3 Gaziantep Female 28 Bachelor
P4 Istanbul Female 26 Bachelor
P5 [stanbul Male 26 Bachelor
P6 Istanbul Female 27 Bachelor
P7 [stanbul Female 26 Bachelor
P8 [stanbul Female 25 Bachelor
P9 Istanbul Female 25 Bachelor
P10 Sanliurfa Female 23 Bachelor
P11 Diyarbakir Female 25 Bachelor
P12 [zmir Female 29 Bachelor
P13 [zmir Female 34 Masters
P14 Hatay Male 32 Bachelor
P15 Hatay Female 35 Masters

Detailed information about the participants was given at Table 3. There are five
participants from istanbul, two participants from Sanlurfa, two participants from
Izmir, two participants from Hatay, two participants from Diyarbakir, one participant
from Mardin and also one participant from Gaziantep. Since Istanbul has the highest
number of refugee people (half million) in Turkey according to the Republic of
Turkey Ministry of Interior Directorate General of Migration Management (2017),
more participants from Istanbul than other cities were selected for the interviews in

order to examine the adaptation process in depth.
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Table 4
Demographic Profile of Participants

Category Name Groups Number of
Participants
Age
23-26 9
27-30 4
31-34 2
Gender
Female 13
Male 2
Highest Level of
Education
Bachelors’ Degree 12
Masters’ Degree 3
Years’ of Experience
1-3 7
4-7 6
7 and above 7 years 2

The demographic profile of participants was stated in the Table 4. Out of 15

participants, 13 of them were females and two of them were males. In addition, 12 of

them have a bachelor degree from Guidance and Psychological Counseling Program

from different universities. Only three of them have their masters’ degree in the same

field. Age of the participants varies from 23 to 34 years. In addition, school

counselors’ years of experience range from 7 years to 2 years. However, as it is

stated in the Table 2, most of the school counselors (n=13) are newly graduated

school counselors who are young and have limited experience in the field.
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3.3. Data Collection Instrument

In the present study, semi structured interviews with the school counselors were used
to understand refugee students’, local students’, and also their own needs and
experiences about the adaptation process in-depth from the school counselors’ point
of view. As Morgan (1997) states, an interview is a purposeful process in order to
get the in-depth idea of the phenomenon. The information about the historical and
background context about the phenomenon provides supplementary data in

qualitative research (Marshall & Rossman, 2006).

There are mainly three types of interviews: structured, semi- structured and
unstructured. Structured interviews based on a questionnaire developed before the
interview process. Those questionnaires should be applied in the same order and the
same way for all of the participants. Thus, it does not give so much flexibility to the
researcher. As Crown (2013) stated, semi- structured interviews have three features
in common. First, it enables the interactional exchange between the participants. In
addition, it has flexible and fluid structure. Lastly, meanings emerge because of an
interaction between the participant and the researcher. Therefore, semi- structured

interviews were used in this research.

Interview protocol was designed by referring six areas: (1) Demographic information
of the participants, (2) Determining the Situation of School Counselors, (3) Needs
and Experiences of Refugee Students, (4) Needs and Experiences of Local Students,
(5) Needs and Experiences of School Counselors, and (6) Suggestions for the

Adaptation process. Interview protocol is provided in Appendix A.

3.4. Data Analysis

Since this study aims to get a detailed information about the refugee- receiving
schools’ needs and problems, content analysis was used to explore themes and
patterns that emerged from the data. There were no pre-established themes and codes
for the process. The main aim of qualitative content analysis is to understand the data

with unforeseen details and provide rich clarification of social reality (Yildirim &
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Simsek, 2016). This type of analysis requires delicate interpretation of the data.
Thus, researcher need to know about the subject and what was talked about at the

data when using this type of analysis (Richards, 2005).

The qualitative content analysis looks out for unique details of the data rather than
the statistical significance of the particular words or concepts. Since this process
includes creating themes or codes based on the raw data, inductive reasoning is
involved in the analysis of the data. Therefore, themes and codes are used as units for

analysis of social reality instead of linguistic units (Zhang & Wildemyth, 2009).

Hsieh and Shannon (2005) describe three types of qualitative content analysis;
conventional qualitative content analysis, directed content analysis and summative
content analysis. At directed content analysis approach, coding starts with the
relevant theory. In addition, researcher allows for other relevant themes and codes in
compliance with the data. This method let the theory to widen and legitimize (Zhang
& Wildemyth, 2009).

Directed content analysis steps were followed by analyzing the transcribed data. As
Mayring (2014) stated pure verbatim protocol was used for the transcription of the
data. This protocol includes word transcription of the interviews so that confidential
results for the analysis can be obtained. The inductive content analysis was chosen in

this research in order to make reliable results.

While the complete list of themes and codes were given in the result section, a

sample of coded quotation was provided below;

For example, local students play football, Syrian students do not play it
generally. Actually, local students do not let Syrian students play. They say that
they are playing the football in a different way. I do not know how different it is
but the students are telling me in that way. P5

(Mesela futbol mag1 yapiyorlar, genelde Suriyeliler oynamaz. Digerlerini
almazlar, oynatmiyorlar. Onlarin farkli oynadiklarini sdyliiyorlar. Nasil bir
farklilik bilemiyorum ancak ¢ocuklar boyle soyliiyor. P5)
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The coding example of the data was given below;

N
+ Refuge Students
Theme
J
N
SUb- * Problems
theme J
N
» Multi- Way Exclusion
Code
J
N
« Exclusion from Local Stundets to Refugee Students
Sub- Code Py

Figure 3. Sample Analysis of the Data

Transcribed forms were defined considering major themes (Refugee Students, Local
Students, and School Counselors’ Experience) and related codes depending upon
those themes regarding the obtained data from the participants. Analysis results were
given in the result section in detail. Furthermore, comments on the reported data

were extended at the discussion part.

3.5. Trustworthiness and Transferability

Triangulation procedure involves multiple data sources in order to provide a deeper
understanding of the data and to handle the data from different perspectives. Denzin
(1978) and Patton (1999) sorted four types of triangulation; methods triangulation,
triangulation of sources, analyst triangulation and theory/ perspective triangulation.
In this research, analyst triangulation was used for ensuring the validity of the

data. Analyst triangulation method involves multiple analysts to evaluate and

comment on findings. This type of triangulation helps the researcher to find the blind
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spots at the interpretation part and check the selective perception. This method is
used in order to understand different ways of analyzing the data rather than reaching

a consensus (Creswell, 1998).

In this research, triangulation process was done by four academics of Faulty of
Education. Transcribed and raw data were shared with the members in the first place.
Their own themes and codes were compared with the researcher’s findings
afterward. Suggested comments and opinions about the themes, sub-themes, and
codes of the data were taken into consideration. Periodical help from the experts
obtained during the data analysis process in order to ensure trustworthiness.
Furthermore, brief explanations of the themes and codes with the quotations from

participants’ responses were given in the result section so as to verify transferability.

3.6. Reflections of the Researcher

In this part, researcher’s motivation for this study will be explained. Also,
experiences of the researcher while contacting participants and during interviews was
focused. Refugee issue is a global issue. Thus, the researcher cannot be indifferent to
this global issue as anyone else. That is why she attented several projects, trainings
and studies about refugees and peace education. Researcher worked with
disadvantaged students in many national and international project conducted in
Istanbul. Thus, she had a chance to see the field and the experiences of
disadvantaged groups. The researcher took many trainings about human rights,
conflict resolution, communication skills and peace education from different NGOs
such as UNICEF and Habitat for Youth. She developed a program for peace
Education and conducted this project at two different schools in istanbul as a
bachelors’ degree internship. Therefore, she had a chance to see the transformative
effect of the peace education for students. Besides all, while pusuing her master
degree considering the current social situation of local societies and refugees, she
decided to work on refugees in her thesis. Consequenty, since the researcher
developed an interest in refugees and peace education as these notions became a
global issue, she decided to profile refugee- receiving schools. Thus, the researcher

help to develop effective school- based intervention programs.
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Since cities were selected according to the criterion sampling, researcher tried to
snowball technique to reach the school counselors for the interview. On the other
hand, the aim of this study is to understand the needs and issues of refugee- receiving
schools. Thus, researcher tried to find the school counselors who are working at the
high nuber refugee- receiving schools. In other words, school counselors who have
just 10 refugee students in a 1500 populated schools did not included for this study.
It was aimed to interview with school counselors who have at least 10% percent

refugee students of the whole school population.

On the other hand, since refugee issue is a political problem in Turkey, some of the
school counselors that researcher reached did not want to conduct the interview.
Especially school counselors from Hatay and Sanliurfa mentioned this political issue.
Since these cities have the highest number of refugees in their cities, most of the
financial aids were given to those cities and schools. Therefore, authorized people
from national and international NGOs and governmental institutions go those cities
and school regularly to check the situation. Thus, some school counselors were
worried that the researcher might be from those NGOs and governmental institutions
and conduct those interviews to control them. Since the confidence issue cannot be

met for school counselors, they did not want to participate the study.

Due to the legal restrictions of refugee- receiving schools in Turkey, researcher
cannot go to the refugee- receiving schools for the interviews. Thus, most of the
interviews were conducted over skype. Because of this limitation, researcher did not
have a chance to take field notes and observe the real school environment. While
interviewing with school counselors, the researcher felt the despair and sadness of
the school counselors. Especially the school counselors who are conducting projects
and studies about their refugee students to make their adaptation process easier were
burst into tears during the interview. Therefore, this experience made the researcher

share their emotional state.
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CHAPTER 4

RESULTS

The present study had two aims to be studied. First aim of the study is to examine
refugee-receiving schools in terms of their psychosocial needs and issues. In
addition, this study intended to identify refugee and local students’ needs and
experiences during adaptation process of refugee students from the school
counselors’ point of view. The analysis of school counselors’ interview transcriptions
demonstrated as three main themes. This chapter presents the results in three sections
regarding the aim of the study: (1) Needs and issues of refugee students, (2) Needs
and issues of local students, and (3) Personal and professional experiences of school

counselors (Figure 4).

In each section, the codes and quotations will be presented for a comprehensible and
in-depth picture of interviews. As it can be seen at Figure 4, sub- themes called as
problems, needs and facilitative factors are the common sub- themes for three main

themes emerged.
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Personal and
Professional

Refugee Students Local Students Experiences of School
Counselors
 Problems  Problems * Problems
* Multi-way * Behavioral * Expectations
Exclusion Problems « School Facilities
. Per_sonal « Familial Problems « Language Barrier
Adjustment » Academic * Training
« Familial Factors Problems « Ambiguity about
* Policy Issues the Adaptation
* Socio- Cultural * Needs Process
Problems
* Psycho- Social « Orientation Needs « Needs
Problems
* Behavioral - Facilitative Factors « In- service
Problems Trainings
« Socio- Cultural * Motivation
* Needs Factors * Needs for
« Teachers' Language Barrier
« Cultural Characteristics
Adaptation Needs « Facilitative Factors
* Psycho- Social
Needs - Motivation
A » Socio- Cultural
* Facilitative Factors Factors

« Financial Support

» Teacher
Characteristics

» Socio- Cultural
Issues

Figure 4. Needs and Issues of Refugee- Receiving Schools
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4.1. Refugee Students

Under refugee students theme, three sub- themes emerged from the analysis of
interviews as ‘Problems’, ‘Needs’ and ‘Facilitative Factors’ (Figure 4: Sub- themes
of Refugee Students Theme). Sub- themes of the related theme will be discussed

respectively.

Facilitative

Problems X

Refugee
Students

Figure 5. Sub- themes of Refugee Students Theme

4.1.1. Problems

As it is indicated in Figure 4, seven codes emerged under the problems of refugee
students are as follows; (a) Multi- way Exclusion, (b) Personal Adjustment Issues,
(c) Familial Issues, (d) Policy Issues, (e) Cultural Issues, (f) Psycho- Social Issues
and (g) Behavioral Issues. Multi- way exclusion category includes ‘among refugees’,
‘teacher- student’, ‘local- refugee’, and ‘among families’. Personal adjustment
problems consist of ‘war and trauma’, and ‘idea of turning back’. Familial problems
are ‘SES level’, ‘child labor’, and ‘broken families’. Policy issues are ‘ineffective
solutions’, ‘inconsistent applications’, and ‘inadequate equipment’. Socio- cultural
problems were ‘language’ and ‘cultural conflict’. Psycho- social problems are
‘belonging’ and ‘alienation’. Behavioral problems are ‘becoming gangs’ and

‘bullying and violence’.
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Table 5

Problems of Refugee Students during Adaptation Process

Problems Multi- Way Exclusion

Personal Adjustment
Problems

Familial Problems

Policy Problems

Cultural Problems

Psycho- Social

Problems

Behavioral Problems

Exclusion Among Refugee Students
and Families

Exclusion from Teachers to Refugee
Students

Exclusion from Local Students to
Refugee Students

Exclusion from Local Families

War and Trauma
Idea of Turning Back

SES Level
Child Labor

Broken Families

Ineffective Solutions
Inconsistent Applications

Inadequate Equipment

Language
Cultural Conflict

Belonging

Alienation

Becoming Gangs
Bullying and Violence
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4.1.1.1.Multi-way Exclusion

Exclusion is the main problem that Syrian students face in adaptation process
from the school counselors’ view. Thirteen counselors out of 15 mentioned
about the exclusion issue at their schools. It was seen that exclusion was
happening in different ways after analyzing the interviews. Since the
participants mentioned the discriminative behaviors from different components
such as families, students and teachers, this part was called as “multi-way
exclusion” to explain the dismissive behaviors of all parties towards refugee

students and families.

There are four types of exclusion was observed and multi- way excluison refers
to; “exclusion among refugee students and families”, “exclusion from teachers
to refugees”, “exclusion from local students to refugee students” and

“exclusion from local families”.

The first type called “exclusion among refugee students and families” explains
the exclusive behavior that refugee students and families apply to each other.
The second one called “exclusion from teachers to refugees” describes the
eliminative behaviors of teachers that mostly seen in the classroom towards
refugee students. The third type called “exclusion from local students to
refugee students” represent the dismissive behaviors and acts of local students
to refugee students. Lastly, “exclusion from local families” refers to
discriminative behaviors of local families towards refugee students and

families.

4.1.1.1.1. Exclusion Among Refugee Student and Families

Three participants asserted that refugees exclude each other based on their
SES:
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For instance, some families assert that they [Syrian families] came from
prominent wealthy families. They claim that other families play second
fiddle. That is why they have some conflicts and fight among themselves. P5

(Mesela bazi1 veliler Suriyelilerin iyi ailelerinden geldiklerini séyliiyorlar.
Digerlerinin biitiin seviyelerde onlardan daha diisiik olduklarini
sOyliiyorlar. Bu nedenle kendi aralarinda da siirtiismeler oluyor. P5)

In addition to this instance, other participants claimed that refugee students are
creating groups at break times to fight among each other. Thus, the information
obtained from the interviews shows that refugee students and families exclude
other refugee students and/ or their families depending on their SES. For
example, people who came from wealthy families want to show and explain
that they are different than other refugee families and students. Wealthy
refugee families assert that they are better than other refugee families because
they are educated and they have stable financial income. It might be said that

while coming to a new country, they have not left daily conflict behind.

4.1.1.1.2. Exclusion from Teachers to Refugee

Three participants mentioned the teachers’ exclusive behaviors towards refuge

students:
Sometimes they come to counseling service to find compassion that they
cannot find in the classroom. P2

(Smifta bulamadig1 sefkati bulmak i¢in rehberlik servisine geliyorlar bazen.
P2)

There are teachers who don 't want a refugee student in their classroom. In
addition to this, there are teachers who think that it is so wrong for them
[Syrian refugees] to be in here, Turkey. P5

(Hig istemeyen 6gretmenler var. Onlarin bu iilkede olmasinin gok yanlis
oldugunu diislinen 6gretmenler de var. P5)

65



Participant 2 mentioned how characteristics of teachers affect refugee students’
feelings about the classroom environment. When refugee students feel
exclusion from their teachers, school counselors stated that they are going to

school counselors’ room to play, especially to feel accepted by the teacher.

Participant five stated that teachers’ personal views about refugee situation in
Turkey affect their behaviors and attitudes towards refugee students. P5 assert
that teachers are reacting refugee students and families because they think that
refugee people took their relatives’ or families’ job, teachers do not want to be
neighbor with refugee people. Thus, they may not have an open mind to

refugee students in classroom environment.

In addition, P5 asserted that majority of teachers feel uncomfortable to have
refugee students and ask for separate classrooms for them. Thus, this school
counselor asserted that most of the teachers are feeling uncomfortable to have
refugees in their classroom and they state it very clearly like asking for
separate classrooms for refugee students. As Participant 8 mentioned below,
teachers exclude refugee students due to low expectations from refugee

students:

| observed that teachers and parents perceive foreign students as special
education students. P8

(Ogretmenler genel olarak yabanci uyruklu dgrencileri 6zel egitim
ogrencileri gibi gordiiklerini gézlemledim. Veliler de 6yle. P8)

As can be seen from the quotations above, teachers’ characteristics and feelings
about refugee policy affect their behaviors towards refugee students. All
participants assert that the teacher is the key person at the school who help the
adaptation process. Five school counselors indicated that since the classroom
teachers at their schools are experienced teachers and have a sympathy for

refugee situation in Turkey, they make an effort to behave in a neutral way and
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not to discriminate them. Since students love one to one interaction with
teachers in each school day, marginalization from teachers affects their whole

experiences regarding classroom and school environment.

4.1.1.1.3. Exclusion from Local Students to Refugee Students

Except for two participants, other 13 school counselors mentioned the

exclusion-taking place by local students to refugee students:

They may exclude Syrian students as if they are bad, even when they see
them at the park. P2

(Cocuklar parkta gordiigiinde bile Suriyeli diyerek dislayabiliyor. Siz
kotiistiniiz seklinde. P2)

For example, local students play football, Syrian students do not play it
generally. Actually, local students do not let Syrian students play. They say
that they are playing the football in a different way. | do not know how
different it is but the students are telling me so. P5

(Mesela futbol mag1 yapiyorlar, genelde Suriyeliler oynamaz. Digerlerini
almazlar, oynatmiyorlar. Onlarin farkli oynadiklarini sdyliiyorlar. Nasil bir
farklilik bilemiyorum tabii ¢ocuklar boyle soyliiyor. P5)

They think that other Turkish students do not like them. We had a project
that we prepared and thus we conducted a questionnaire last year. Most of
the students answered the question ‘Do you think that you are loved?’ as
‘No, our Turkish friends don 't like us’. P4

(Diger Tiirk dgrencilerin onlart sevmediklerini diigiiniiyorlar. Mesela biz bu
konuda onlara gegen yil bir anket uyguladik projemiz vardi hazirladigimiz.
Anketlerden yola ¢ikarak orada ‘Sevildiginizi diisiiniiyor musunuz?’
sorusuna ¢ogu 6grenci ‘Hayir, Tiirk arkadaslarimiz bizi sevmiyor’ seklinde
cevap verdi. P4)

As Participant 3 mentioned below, exclusion issue is related to the language

barrier between local and refugee students:

Syrian students always tell me that local students are mocking them. When
something happens in the classroom, local students say that when
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something goes wrong, it is Syrian’s fault. They are trying to exclude
Syrian students. P3

(Hocam bizle dalga geciyorlar diyor siirekli Suriyeliler. Birsey oldu mu
Hocam bunlar Suriyeli, haksiz. Onlara bir yiiklenme var sinif 6grencileri
tarafindan. Dislamaya galisiyorlar. P3)

As Participant 4 and 2 discussed, school counselors also mentioned about the

effect of environmental factors on the exclusion issue:

Local students have a label as ‘Syrians’ in their mind. Our teachers pay a
lot of attention not to use it. On the other hand, Turkish students and
parents use this label, ‘Syrian [Suriyeli] . | think families’ perspective has
an influence on this subject. P4

(Diger dgrencilerde Suriyeli diye bir etiket var. Ogretmen arkadaslarmmiz
bunu kullanmamaya ¢ok dikkat ediyorlar. Fakat Tiirk 6grencilerde ve Tiirk
velilerde de Suriyeli, boyle bir etiketleme var. Ailelerin bakis agis1 gok
etkiliyor bence. P4)

Peer bullying is experienced in excessive amounts.. [Local] Students may
learn that Syrians are dirty and evil from other peers when they are playing
outside. P2

(Akran zorbalig1 ¢ok fazla. Bu biraz da acimasiz oluyor... Digarida ¢ocuk

oynarken mesela baska arkadasindan 6greniyor Suriyeliler pis, onlar kotii

gibi. P2)
As it can be seen from the quotations from different participants, exclusion
from local students to refugee students have different reasons such as language
barrier, environmental and familial factors. Establishing positive peer relations
can be key aspect of integration. Being accepted by peers and having positive
relations might provide social support and promote self- worth. In addition to
this, language barrier between local and refugee students trigger most of the

problems show up at the school.
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4.1.1.1.4. Exclusion from Local Families

This code explains the exclusive behaviors from local families to refugee
students. It was mentioned by more than 30% (5 participants) who received
complaints and troubles from parents about refugee students. P4 remarked that:

Parents are actually reactive to Syrians. They always come and say things
as if they are hitting and beating my child, can it be stopped. For example,
a school bag was given to help Syrian families who enrolled their children
in the school. Turkish parents saw this and they all asked why they were
given help. P4

(Veliler aslinda Suriyelilere tepkili. O benim ¢ocuguma vuruyor, o0 benim
¢ocugumu doviiyor bunlar olmasa olur mu gibi. Cocuklarini okula kayit
yaptiran velilere ¢anta yardimi verildi mesela. Velilerde bunu goriiyor hep
onlara yardim yapiliyor diyorlar mesela. P4)

P3 stated that:

Three parents of mine came and asked me ‘What is our children’s fault? .
They (local students) are degressing and the parents are telling me even
though you talked to Syrian students, nothing changed. They come and ask
me to separate the classes. P3

(3 tane velim geldi dediler bizim 6grencilerimizin sugu ne. Basarilarinda

gerileme var, siz konustunuz yine bir sey olmadi. (Veliler) Smiflar ayrilsin
diye geliyorlar. P3)

Fights requiring an ambulance take place in our neighborhood among
fathers. P5

(Mahallede ¢ocuklarin babalar1 arasinda ambulansli kavgalar oluyor. P5)

As Participant 12 and 13 mentioned, parents’ attitudes and judgments have an

impact on children’s attitudes as well:

Parents started to complain about the violence issue. They come to my
office and say Syrians beat their children and what not. This has never
happened before... The most important factor that affects marginalization

69



is the family. Children are like dough. They lean towards what their
families talk about at home or what they direct their children towards. P12

(Veliler siddetten dolay1 Suriyeliler gocugumu dovmiis, bunu demis diye
sikayete gelmeye basladi. Normalde bdyle bir sey yoktu. ... Otekilestirmeyi
etkileyen en 6nemli faktor aile bence. Cocuklar hamur gibi. Aile neye
yonlendirirse, evde ne konusursa 0 sekilde yonleniyor ¢ocuklar. P12)

Especially local families complain about Syrian parents and students. They
are always telling me Syrian students beat or hit their children. Actually,
their children are doing the same things but they are complaining about
Syrian students. P13

(Ozellikle buranin yerlisi olan veliler ¢ok sikayetci Suriyeli velilerden ve
ogrencilerden. Benim ¢ocugumu dovdii, itti, sagini ¢ekti. Kendi ¢ocuklari
da yapiyor aslinda ama onlar Suriyeli 6grencilerden ¢ok ¢ok sikayet¢i. P13)

As it was mentioned above, local families mostly complain about the increased
violence issues at the schools mostly and local parents accuse Syrian students

and families for this issue.

All school counselors stated that their local families” SES level is low as well
like refugee families. Since there are financial aids just for refugee families and
students, participants assert that this situation creates negative reactions and a
sense of inequality. As a consequence, local families have a tendency to regard
refugee students and their families as responsible for current issues and even

for inherent problems.

4.1.1.2.Personal Adjustment Problems (War and Trauma, Idea of Turning
Back)

Personal adjustment issues were another subtheme of problem faced by refugee
students that mentioned by six participants. After analyzing the interviews, two
sub-categories under the personal adjustment issues emerged; ‘war and trauma’
and ‘idea of turning back’. School counselors asserted that refugee students and

parents are in a trauma and they always think to turn back to their country.
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Sub- category about war and trauma was mentioned by 40% (6) of the

participants who asserted that refugee students show trauma symptoms:

What they experienced are heavy burdens. Since it has been 6-7 years, they
may have been born and raised here in Turkey, not in Syria. However, they
are growing up with these things; everybody is talking about it [war] in
their surroundings. They lost their fathers, sisters, and brothers. P2

(Yasadiklar1 zaten gok agir seyler. Cocuklar belki de burada dogup
biiyiidiiler ¢ilinkii 6-7 y1l oldu. Suriyede degil de burada dogdular fakat
bunlarla biiytiyorlar, ¢evrelerinde hep bunlar anlatiliyor. Babasi, abisi,
kardesi 6lenler var. P2)

They came here from a war zone. There are bombs, guns and things like
these in all their drawings. P5

(Bir savasin i¢inden gelmisler. Cizdikleri resimlerin tamaminda bomba,
silah, hep boyle seyler var. P5)

As it is stated at the quotations above, even if the children were not born in
Syria, they are still exposed to the traumatic events in Turkey since all their
relatives talk about the war and follow the news about it. Besides the war and
trauma issue, 20% (3) participants mentioned that refugee students have the

idea of turning back and wish the war to be ended:

For instance, | asked them [refugee students] to tell me their biggest
dream. They all told me that war would be over and we would go back
home. | asked them to draw when | went to the class, everybody drew about
the war. There were tanks, rockets or Turkish flags in all their drawings.
P4

(En biiyiik hayaliniz ne anlatin bana’ diye sormustum mesela. Savas
bitecek ve biz geri donecegiz dediler. Gegen yine siniflara girdigimde
herkesten bir resim yapmasini istedim. Herkes savas resmi yapmuis.
Resimlerde ya tank vardi ya roket ya da Tiirk bayraklari. P4)

As P4 stated, even though some refugee students are trying to adapt, they are
still receiving information from their relatives in Syria and thinking about

them:
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Most of our students’ families stayed there, there are students who lost
their fathers there [Syria]. One of my students have just came here and told
me that she wanted to share her happiness with me. | asked her what
happened. She told me that her sister-in-law, at the same time my aunt’s
daughter ran away, they are on her way to Turkey and she [the student]
was so happy. Even though they are trying to adjust, they still have
difficulties to overcome. P4

(Birgogunun ailesi orada kalmis, babasini orada kaybeden 6grenciler var.
Daha az 6nce bir tane 6grencim geldi mutlulugumu sizinle paylasmaya
geldim 6gretmenim dedi. Ne oldu diye sordum. Suriye’de yengem vardi,
halamin da kiz1 oluyor ayn1 zamanda. Kagmislar 6gretmenim geliyorlar ¢ok
mutluyum dedi. Yani ne kadar adapte olmaya galissalar da boyle eksiklikler
var. P4)

School counselors who mentioned the idea of turning back as one of the
personal adjustment issues stated that this idea makes adaptation harder for
refugee students. Participants indicated that since refugee students and families
think that they will go back to Syria eventually, they do not want to learn
Turkish language and culture. Thus, adaptation process for these students

proceed slowly.

4.1.1.3.Familial Problems

There were also familial factors that affect refugee adaptation process from the
view of school counselors. These familial factors consist of three sub-

categories: ‘SES’, “child labor’ and ‘broken families’.

All school counselors, without exception, mentioned that refugee families
come from low SES and extended families with missing family members:

Their SES is very low and as far as we understand, most of them come from
the small villages in Syria. They have very crowded families, lots of
children and even lots of wives. Most of them do not have their fathers with
them; we do not know where they are. P13
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(Sosyo- ekonomik diizeyleri oldukga diisiik, cogu anladigimiz kadariyla
Suriyede de kiigiik yerlesim yerlerinden koylerden gelen kisiler. Asir
kalabalik aileler, ¢ok cocuklu hatta ¢ok esli. Biiyiik bir kisminin baba
basinda degil, nerede olduklarini bilmiyoruz. P13)

Sub- category about child labor was mentioned by more than 30% (5) of the
participants and P4 argued that students are working for their families after the

school:

Most of my Syrian students that graduated last year were selling some
things on the street. They have no regular eating habits. | always see them
around day and night and eating wraps. We tried to reach their families but
we couldn 't. Families tend to pursue financial things and forget their
children. P4

(Gegen sene mezun olan ¢ogu Suriyeli 6grencim birseyler satiyordu
sokaklarda. Beslenme aligkanliklar1 yok. Ben hep gériiyorum buralarda
sabah aksam ellerinde ¢igkdofte diiriim var, onlar: yiyorlar. Velilerine
ulagmaya c¢alistik ulasamadik. Aileler maddi seylerin pesine diisiip
cocuklarint unutabiliyor. P4)

Since refugee families have low financial resources, they consider their
children as a source of income. Participants stated that language barrier is
another factor that may lead to child labor. Since the families do not know the
language, they may force their children to work who learn the language at the

school or from their local friends easily.

All participants, without an exception once again, indicated that most of the
refugee students came to Turkey with their extended families. On the other
hand, they also stated that there are so many students who do not have their
fathers; none of the participants reported a student without a mother. These
data show that broken families widespread issue among refugee families.
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4.1.1.4.Policy Problems

All participants put forward about the policy issues in the adaptation process of
refugee students. Policy issues include three sub- categories: ‘ineffective

solutions’, ‘inconsistent applications’ and ‘inadequate equipment’.

More than 30% (5) of the participants discussed the ineffective solutions to
meet the needs of refugee students about the adaptation process. P12 gave an

example about this issue:

There was a student who needed special education, we could not refer him.
Since he was not a Turkish citizen, he could not be given necessary
services. We had some problems when needed referring the students to
official agencies. P12

(Ozel egitime ihtiyaci olan bir grencimiz vardi onu yénlendiremedik. TC
vatandasi olmadigi i¢in gerekli hizmet verilemedi mesela... Resmi
kurumlara yonlendirmede sikinti yasiyoruz. P12)

Training of the trainers is being carried out negligently. One counselor
gets the training and s/he provides the same training throughout /stanbul.
Masters give the training to apprentices who come and tell others. There
should not be such a system. We need to learn the subjects from the masters
themselves. P5

(Egitici egitimi lakay1t bir sekilde yiiriitiiliiyor suanda. Biri gidiyor egitim
aliyor, 0 geliyor tiim Istanbul’a egitim veriyor, yayiliyor. Ustadan direkt
ciraga veriliyor, o digerlerine anlatiyor. Boyle bir sistem olmamali.
Kesinlikle ustadan, tek kalemden 6grenmeliyiz. P5)
As it is indicated in the quotations above, participants consider trainings as
ineffective. All participants addressed the inconsistent applications repeatedly
during the interview. They mentioned improper practices regarding delivery

and implications of trainings.
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Communication and interaction is the heart of the education. Herein, mostly
the counselors brought up the language barrier. Language barrier was referred

correspondingly:

Teachers are trying to teach something unprofessionally. Refugee students’
schools were closed and it was very wrong to suddenly distribute these
students to our schools, for instance. If you intend to send those children
[to Turkish schools], they would need to learn Turkish at their schools,
then they had to pass to Turkish schools. P1

(Ogretmenler el yordamiyla cat pat birseyler dgretmeye calisiyorlar. Bu
ogrencilerin okullar1 kapandi yarin pat diye bizim okullara dagitilmasi ¢ok
yanlis bir seydi mesela. Madem bu 6grencileri vereceksin kendi okullarinda
Tiirkce egitimine agirlik verilecek, bunlar Tiirkgeyi 6grenecek, boyle
Tiirkce egitim veren okullara gegeceklerdi. P1)

Teaching Turkish is preliminary to prepare refugee students for formal
education and in order to achieve this, schools’ technical and physical
infrastructure should be improved. Inadequate equipment was one of the
mentioned issues that affects adaptation process. More than 50% (8) of the

participants touched this issue and P1 stated that:

For example, they [Ministry of National Education] sent a [Turkish]
teacher to teach Turkish to [Syrian] children. This teacher needs materials
to teach the language. Ministry of National Education did not provide the
material aid that it promised; i.e. computer, projection, and required
books. P1

(Mesela 6gretmeni gonderdiler, ¢ocuklara Tiirkge dgretilecek. Dil 6gretmek
icin de dgretmenin materyallere ihtiyaci var. MEB vaad ettigi materyal
yardimimi yapmadi. Neler bunlar en basitinden bilgisayar projeksiyon
mesela. Gerekli kitaplar gelmedi. P1)

School counselors evaluate the practices of Ministry of Education as
insufficient and inefficient. They assert that there must be permanent
regulations for refugee students’ education such as long- lasting Turkish
education for refugee students, purposeful quality in-service trainings for

school counselors rather than a quick fix.
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4.1.1.5.Socio-Cultural Problems

Socio- cultural issues as a problem of refugees in the adaptation process were
discussed by 60% (9) of the participants. Under socio- cultural issues,

“language” and “cultural conflict” emerged as two main codes.

4.1.1.5.1. Language

Language issue mainly not knowing Turkish enough as a part of the refugee
adaptation process was mentioned by more than 30% (5) of the participants
coded as socio- cultural issue. Since refugee students do not know the
language, they have difficulty in getting used to local students and teachers at
this part, participants mentioned the language barrier issue from the refugee

perspective:

We certainly will be linking everything to language but children feel left
out. They cannot adapt in anyway. This prevents communication with
peers, teachers and they fail in classes. P1

(Tabii herseyi dile baglamis olacagiz ama mesela ¢ocuk kendini dislanmis
hissediyor. Bir tiirlii uyum saglayamiyor. Diger ¢ocuklarla olan etkilesimi
engelliyor, 6gretmenleriyle yeteri kadar diyaloga giremiyor, derslerinde
basarisizlik gosteriyor haliyle. P1)

Teachers usually complain that they cannot communicate with students.
They speak Arabic. Teachers have difficulties when they are giving the
lecture; children have difficulties communicating with peers, at the same
time we have difficulties communicating with parents since they cannot
speak Turkish as well. P11

(Genelde 6gretmenler 6grencilerle anlasamadiklarindan sikayetgi oluyorlar.
Ozellikle dil konusunda, Arapga konusuyorlar. Ogretmenler ders
anlatmakta zorluk ¢ekiyor, ¢ocuk diger 6grencilerle anlasmakta zorluk
cekiyor, ayn1 zamanda veli dil bilmedigi icin veliyle de iletisime gegmekte
zorlaniyoruz. P11)
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P9 asserts that not knowing local language creates new ways of communication
such as anger:

The only problem is Turkish. Children express themselves by anger
because they cannot speak Turkish, they cannot express themselves and
others cannot understand them as well. They sometimes suddenly jump in
front of the class and start to yell to draw attention. P9

(Tek sikint1 Tiirkge. Cocuk Tiirk¢e konusamadigi, kendisini anlatamadigi
ve anlagilamadigr i¢in kendisini 6fkeyle ifade ediyor. Bazen kendisini
birden sinifin ortasina atip bagirmaya calisiyor ya da hayvan sesi ¢ikartip
dikkat cekmeye ¢alisiyorlar. P9)

As it is mentioned above, language barrier between refugee and local people,
affect different aspects of the education and adaptation process such as
academic and social marginalization, in-class experiences and teacher- parent

communication.

4.1.1.5.2. Cultural Conflict (Value of the School, City& School Culture)

Cultural conflict issue was disclosed by more than 30% (5) of the participants
as a socio- cultural issue. Since refugee people bring their culture with them
and the place that they are immigrated have their own culture, there might be
cultural conflicts between refugee and local people. At this part, participants
discussed the cultural difference between the Turkish and Syrian school system

and traditions:

Most of the Syrian students did not want to sit in a girl-boy combination in
the classroom. When we asked a girl to sit with a boy, some children came
to school with their parents saying that they did not accept this seating. We
also had cultural difficulties. P1

(Suriyeli 6grencilerin gogu karma oturmak istemediler. Kiz- erkek yan yana

verdigimiz zaman velileriyle gelenler oldu mesela kabul etmiyoruz diye.
Kiiltiirel bir sikint1 da yasadik. P1)

It can be said that Syrian students get used to more rigid school atmosphere
and they may perceive Turkish schools more flexible. P2 said that:
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They had a very strict education system where the teacher dominates and
beat. They find it strange that Turkey does not have this kind of education
system. They may see the teacher as permissive. We may find some of the
things that they do strange, for instance. P2

(Onlarda ¢ok kat1 bir egitim anlayis1 varmis 6gretmenin hakim oldugu,
dovdigi. Tirkiye’de bunun olmamasi onlarin biraz garibine gidiyor, biraz
ogretmeni rahat bulabiliyorlar. Onlarin yaptigi bazi seyleri biz
garipseyebiliyoruz mesela. P2)

They have some difficulties about obeying the rules. They do not know what
school means. They ask me why they are coming to school... Most of the
students do not know what school is, why they are coming here and what
they can do at school. P4

(Kurallara uymakta zorluk ¢ekiyorlar. Okulun ne anlama geldigini
bilmiyorlar. Niye okula geliyoruz diyorlar.. Birgok 6grenci okul nedir, ne
yapilir, neden buraya geliriz bunlart bilmiyor. P4)

As it can be seen from the quotations above, cultural differences about the
educational system may create problems for the adaptation process of refugee
students as well. Different perceptions regarding school rules, environment and

the perception reflects on their behavior in a negative way

4.1.1.6.Psycho-Social Problems

Psychosocial problems of the refugee students were mentioned by more than
70% (11) of the participants. In this part, participants mainly discussed

“belongingness” and “alienation” issues of the refugee students.

Four participants mentioned the belongingness issue. Having a sense of
belonging is an important experience in order to feel accepted as a member of
that society or part of that school. It is important in feeling your value and
coping with painful experiences. They asserted that refugee students do not feel

accepted by their Turkish friends and teachers:
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They want to be accepted [by their friends] and they need to belong... The
most important thing is feeling of being accepted, the environment of trust
which is created by their teachers. [Syrian] children need to feel that they
are accepted by their teachers and peers. P2

(Bir kere kabul edilmek ve ait olmaya ihtiyaglar1 var... Belki en 6nemli sey
kabul edilme duygusu, 6gretmeni tarafindan verilen bir giiven ortama.
Ogretmenler ve dgrenciler tarafindan kabul edildigini hissetmesi gerekiyor
cocuklarin. P2)

Different from the exclusion category, belonging issue is about the refugee
students’ feelings and beliefs about the adaptation process. School counselors
stated that refugee students must feel accepted by their new environment. Thus,
refugee students may start to overcome the obstacles that they face with during

the adaptation process.

Eleven participants which are more than 70% of the participants discussed the
alienation issue. Unlike the first sub- theme, which was “multi- way
exclusion”, refugee students’ reserved behavior and wishing to keep the

distance from Turkish friends, was emphasized under this category:

We can say that Syrian students form groups because they think that our
students marginalize them. In a misunderstanding situation, even if not
meant by the students, children can create an environment of conflict.
Children are ready for this. P5

(Suriyeli dgrencilerin gruplastigini sdyleyebiliriz. Clinkii onlar da bizim
ogrencilerimizin onlar digladigini diistiniiyor. Herhangi bir yanlis
anlamada o kastedilmese de hemen ¢ocuklar ¢atisma ortami yaratabiliyor.
Cocuklar buna hazirlar. P5)

It is so hard to solve the problems when you cannot communicate. What
they are experiencing is so tough. You are feeling that you are
marginalized; you are not in your country. It requires process and time. P4

(Anlasamayinca bir seyleri ¢ozmek gergekten ¢ok zor. Yasadiklar zor bir

sey. Dislandiginizi hissediyorsunuz, iilkenizde degilsiniz. Siire¢ ve zaman
istiyor. P4)
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They generally think that they are marginalized. They are meeting with
other students that they know from other classes at break time. When you
look at the schoolyard, you can see the disintegration. They are generally
spending time with their groups. P7

(Genelde dislandiklarini diisiiniiyorlar, teneffiis oldugu zaman diger
smiftaki tanidigi 6grencilerin yanina gidiyorlar. Okul bahgesine
baktiginizda bir ayrisma gorebiliyorsunuz aslinda. Onlar genelde kendileri
vakit gegiriyorlar zaten. P7)

As it was discussed above, refugee students alienate themselves since they
think that local students and teachers marginalize them as well. Participants
assert that their alienation and reserved behaviors can be observed obviously.

4.1.1.7.Behavioral Problems

Behavioral problems of refugee students were discussed by more than 50% (8)
of the participants. This issue was divided into two sub- categories after the

analyzing of the interviews: ‘becoming gangs’ and ‘bullying and violence’.

More than 30% (5) of the participants asserted that refugee students became

gangs to fight with Turkish students or gangs created by other Syrian students:

They were hitting each other; they were creating gangs and beating other
students. Refugees were forming gangs and attacking Turkish students, we
had refugee students who also had problems with themselves. P4

(Birbirlerine vuruyorlards, birbirleriyle gete olup diger 6grencileri
doviiyorlardi. Miilteciler kendi aralarinda cete olup Tiirk 6grencilere de
saldirtyorlardi, kendi aralarinda sorun yasayan 6grencilerimiz de vardi. P4)

More than 50% (8) of the participants brought up the bullying and violence
issues at their school:

Material damages increased in the classrooms. You can name it; i.e.
breaking door handle, clogged up toilets, cigarettes at the stairs.
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Destructive behaviors can be seen so much. In addition to this, they are so
dirty. They broke plates, door handles. We are financially at a loss as a
school. P3

(Smiflarda maddi zararlar ¢ok artti. Kap1 kolu kirtlmas1 m1 dersin,
tuvaletlerin tikanmas1 m1 dersin, merdivenlerde sigara mi dersin. Zarar
vermeleri ¢ok fazla. Ayrica asir1 Kirliler. Plakalari kirdilar, kap1 kollarini
kirdilar. Zarardayiz okul olarak. P3)

Refugee children are gathering at break time. They are throwing rocks at
each other. These incidents started to increase. P14

(Miilteci gocuklar kendi aralarinda teneffiislerde bir araya geliyorlar. Tas
atiyorlar birbirlerine [miilteciler, yerel 6grencilere]. Bu olaylar ¢cogalmaya
basladi. P14)

As it can be seen above, most of the school counselors mentioned behavioral
problems of refugee students at their schools. These problems can be result of
low level of acceptance and tolerance. They may interrupt daily activities in
classrooms. In addition, school counselors asserted that these problems
promote the bias to refugee students from local students, families and teachers.
School counselors stated that language barrier enhance the behavioral problems
as well between local and refugee students since they cannot communicate.
Language barrier issue reflects itself on behavioral problems as well.
Participants stated that since the refugee students cannot express themselves,

they start to use anger as a communication tool.

At this part, refugee students’ problems from school counselors’ point of view
were explained. These problems categorized as multi-way exclusion, personal
adjustment problems, familial factors, policy problems, socio- cultural
problems, psycho- social problems and behavioral problems. As it can be seen,
refugee students’ problems have multiple facets. At the next part of the result
chapter, needs of the refugee students that stated by school counselors will be

discussed in detail.
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4.1.2. Needs

Six participants discussed the needs of refugee students in the adaptation
process. After analyzing the interviews, under the problems of refugee, two
codes emerged as (a) Cultural Adaptation Needs and (b) Psycho- Social Needs.

4.1.2.1. Cultural Adaptation Needs

All six participants mentioned the cultural adaptation needs of refugee students
and also their families. Under this category, school counselors mentioned two
key sub- categories; training for learning language and city& school
culture. They asserted that refugee children and their families need orientation
to school and social life in general. In addition, refugee students need to learn
the Turkish language beforehand starting the school. Thus, refugee adaptation
conducted in a more beneficial and efficient way for both refugee and local
people.

Since family is one of the systems that children are impacted most, teaching

Turkish to parents gain importance to empower children. P1 stated that:

They may open courses for parents. We are speaking Turkish at school
but s/he goes home and hears totally Arabic. Parents are coming to
school and speaking Arabic, they do not know the language. This affects
children implicitly. Since parents cannot speak Turkish, they cannot
participate in the social life. Thus, children fall behind socially as well.
P1

(Velilere de kurslar agilabilir. Cocuga biz okulda Tiirk¢e konusuyoruz
ama eve gidiyor tamamen Arapca. Veli geliyor okula Arapca
konusuyor, dil bilmiyor. Bu da ¢ocugu dolayl etkileyen bir sey. Anne-
baba Tiirkge bilmeyince sosyal hayata ¢ok fazla katilamiyor, 0
katilamayinca ¢ocuk biraz geri kaliyor. P1)

First, they should raise awareness among Syrian parents. Afterwards,
children should see pedagogues regularly. I think our aim is more than
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just teaching Turkish and going to school. Education has priority when
we consider behavior and attitudes. P4

(Once Suriyeli veliler bilinglendirilmeli. Sonra ¢ocuklar diizenli olarak
bir pedagogle goriismeli. Cilinkii amag Tiirkge 6gretmekten, okula
gelmekten 6nce bence 6gretimden 6nce egitim geliyor davranis
anlaminda. P4)

We need a prep- class. There is a new Turkish teacher for Syrian
students. If there had been a Turkish teacher at the beginning, this
problem could not have been that serious. P12

(Bir hazirlik smifi olabilirdi. Suriyeli 6grenciler i¢in bize yeni Tiirkge
ogretmeni geldi. Bu en basta olsaydi belki problemler bu kadar
biiylimeyecekti. P12)

In addition to teaching language, their orientation to social life is one aspect of

cultural adaptation. P2 stated that:

This is a problem in the society. There should be trainings for them
concerning traffic rules, daily life issues, school rules, attitudes towards
woman just as the training given to parents as a government policy. P2

(Bu toplumda bir problem. Devlet politikasi olarak ailelere nasil ki
ogretmenler egitim veriyor, onlara da bu devletin kurallarint hem
giindelik hayat hem de okul kurallarimiz oldugunu, trafik kurallarini,
giindelik yasam, kadina yaklagim gibi konularda egitim vermeleri
gerekiyor. P2)

As it is stated at the quotations above, school counselors asserted that parents
are the key person for the cultural adaptation process. Thus, trainings and needs
of cultural adaptation tools for parents come to the forefront. In addition,
school counselors indicated that refugee students and families should take
trainings about the social rules of the Turkish society, not just language
education to become a fully- functioning individuals promote well- being of
students.
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4.1.2.2. Psycho- Social Needs

Only three participants mentioned the psycho- social needs of the refugee
students. Under this category, participants mentioned three sub- categories;
sense of belonging, being accepted and healing from trauma. Participant 2

discussed this issue as it is mentioned above:

They want to be accepted by their friends and also, they need sense of
belonging... The most important things are the feeling of being accepted,
the secure environment, which was created by their teachers. Children
need to feel that they are accepted by their teachers and peers. P2

(Bir kere kabul edilmek ve ait olmaya ihtiyaglari var... Belki en énemli sey
kabul edilme duygusu, 6gretmeni tarafindan verilen bir giiven ortami.
Ogretmenler ve dgrenciler tarafindan kabul edildigini hissetmesi gerekiyor
cocuklarin. P2)

School counselors asserted that refugee children need therapy for the traumatic
healing process. Since most of the refugee children are more likely to be
exposed to war and violence acts, school counselors indicated that trauma
experienced by refugee students must be addressed and healing from trauma is
necessary for healthy adaptation process. Furthermore, belonging and being
accepted presented as a primary need for refugee students at the adaptation
process.

4.1.3. Facilitative Factors

Facilitative factors that pave the way for easing the refugee adaptation process
emerged during the interviews with school counselors. More than 85% (13) of
the participants addressed the different protective factors and they are divided
into three sub- categories; financial support, teacher characteristics, and socio

cultural factors.
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Table 6

Facilitative Factors of Refugee Students during Adaptation Process

Facilitative Fac. Financial Support

Teacher Characteristics

Socio- Cultural Factors Children as a world citizen
Culture

Elapsed time

4.1.3.1.Financial Support

More than 30% (6) of the participants mentioned the financial support given by
the parent- teacher association, municipalities and the local parents to refugee
students and families. While discussing this subject, participants asserted that
these financial supports help refugee students and families to adapt quickly

since these acts help to create an environment of solidarity.

Not only meeting their basic physical needs, the sense of “we are not alone”
can be considered as a protective factor. Quotation from participant 5 below

summarizes the situation:

We are very hospitable society. There are not any financial problems.
The community helps refugees regardless state aid. Refugee children
have everything from clothes to stationery equipment. [Local] Children
are supportive as well. P5

(Cok misafirperver bir toplumuz. Maddi agidan herhangi bir sorun
yasanmiyor. Devletin yardimini hi¢ gbzetmeksizin halk ¢ok fazla

yardim ediyor. Giyiminden kusamindan kirtasiyesine kadar hicbir
eksikleri yok ¢ocuklarm. [Yerel] Cocuklar da onlara destek veriyor. P5)

4.1.3.2.Teacher Characteristics

Four participants discussed teacher characteristic issue as a facilitative factor in

the process of refugee adaptation. As Participant 9 mentioned below, especially
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classroom teachers’ manners towards refugee students have a direct influence
on local students’ way of thinking about refugee students. Their positive

attitude toward refugee students become a role model for the rest of the class.

I have never seen a teacher acting a prejudiced towards refugees. They do
not discriminate between students as locals and refugees... We have not
come across any problems since classroom teachers are trying to integrate
them and create a class’ awareness starting from the very first day of the
school. P9

(Ogretmenlerin hi¢ olumsuz gozle baktiklarini gérmedim. O yerel 0 miilteci
diye bir ayrima gitmiyorlar... Sinif 6gretmenleri ilk basladiklar1 giinden
itibaren uyumlarini sagladiklari i¢in siif olmanin bilincini olusturduklari
i¢in yanstyan sorunlar olmadi. P9)

Participant two also mentioned the teacher characteristics as a protective factor

at their school:

Refugee students love their teachers. They think that their teachers love
them as well, the survey also reveals that. Our teachers do not discriminate
them. Teachers here are conscious about this issue. P2

(Ogretmenlerini ¢ok seviyor miilteci 6grenciler. Ogretmenlerinin
kendilerini sevdiklerini de diisiiniiyorlar, 0 ankette 6yleydi mesela. Ciinkii
Ogretmenlerimiz onlar1 ayirmiyor. Buradakiler o konuda ¢ok bilingli. P2)

These school counselors who mentioned the teacher characteristics as a
protective factor asserted that bullying and violence issues were low at their
schools. They also indicated that initial positive in- class response from
teachers provide great support to the counseling service. At the problem part of
refugee students, exclusion problem by teachers was mentioned. Therefore, it
can be said that teachers can be considered as both protective and

nonprotective factors.
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4.1.3.3.Socio- Cultural Factors

This sub- category was mentioned by more than %85 (13) of the participants.
After analyzing the interviews, four key factors emerged under this sub-

category; children as a world citizen, culture, elapsed time and gender.

All 13 participants out of 15 mentioned the children as a world citizen sub-
category as a facilitative factor. Under this sub- category, school counselors
asserted that since local children are so young as well, they are open to
communicating with others. They mentioned that local children are eager to
play with refugee students. Thus, school counselors reported that being a child
Is an important underlying reason of their welcoming attitudes towards refugee

students.

They [local students] are trying to communicate frankly. Children are
always inclined to communicate with each other whatever may come.
They are more communicative when comparing to adults. They do not
experience so many difficulties. P10

(Iletisim kurmaya calistyorlar acikcasi. Ne olursa olsun kiigiik cocuklar
bagkalariyla iletisim kurmaya daha agiktirlar. Biiyiiklere gore ayirt
etmeden anlagmak isterler. Cok da biiyiik bir sikint1 yasamiyorlar. P10)

They don’t have any difficulties with other students [refugee students].
They do not exclude them in terms of where they came from or why they
came. Since they are a young age group, they don 't mind why they are
different. P11

(Diger 6grencilerle [miilteci 6grencilerle] higbir sikintilar1 yok. Bunlar
nereden geldi, niye geldi diye ¢ocuklar onlar1 hi¢ dislamiyor. Kiigiik yas
grubu oldugu i¢in ¢ok da dnemsemiyorlar neden farklilar neden
boyleler demiyorlar. P11)

Two participants from Sanliurfa mentioned culture as a facilitative factor for
refugee students. Since there are Arabic speaking local people in Sanliurfa and
since the culture of Sanliurfa as a city and Syria is similar, school counselors

asserted that these factors created a protective environment for refugee students
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and also their families. School counselors discussed that there is at least one
local student who can speak Arabic in every classroom. They may feel as if
they are in their home country. Thus, school counselors emphasized that this

similar socio- cultural environment helps adaptation of refugee people.

The number of Arabic people has always been so high in Urfa in the
first place. There is at least one student who can speak Arabic in every
class. This helps them (refugee students) to adapt the school
environment better. P2

(Zaten Urfa’da Arap sayisi ¢ok fazla. Burada smifta illa ki Arapga bilen
bir kisi oluyor. Bu onlarin okula daha ¢ok uyum gostermesini sagliyor.
P2)

Six participants mentioned the elapsed time factor in the refugee adaptation
process. Participants from Sanliurfa, Izmir, and Hatay asserted that it has been
almost 6 years since refugee people came to Turkey and most of the students
born were and raised in Turkey, they started to school in an almost adapted
manner into Turkish culture. Hence, the elapsed time helped making some way

for adapting to new environment. In accordance with this, P2 said that:

This problem is not new, six or seven years have passed over this
problem. I can say that misery is over. These people are coming to
school having experienced the adaptation process beforehand. They are
here for six years. At least this what we experience in Urfa. P2

(Bu problem yeni degil, iizerinden 6-7 yil gegmis bir problem. Cok
acilar kalmadi onu soyleyebilirim. Zaten o insanlar bize uyum siirecini
yasamis bir sekilde geliyorlar. Alt1 senedir buradalar. En azindan
Urfa’da bu sekilde. P2)

As a last protective factor, gender was discussed by five participants. They
asserted that female Syrian students adjust easier than male Syrian students do.
They mentioned that female Syrian students are more “easygoing and
respectful” than male Syrian students. Besides their warm and friendly

characteristics, their positive and enthusiastic attitudes toward school is another
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aspect of this protective factor. This factor might be explained by social role
assumed by many females.

Our Syrian female students are better adjusted. They love the school.
Female students are more calm and respectful compared to male
students. Female students do not have any problems. They are coming
here to my room every day. P4

(Suriyeli kiz 6grencilerimiz daha uyumlu. Okulu da ¢ok seviyorlar. Kiz
ogrenciler, erkek o6grencilere gore daha sakinler, saygililar. Hicbir
problem yok kiz 6grencilerde. Her giin buraya gelirler benim yanima.
P4)

4.2. Local Students

This part of the results consists of the group of interview questions’ answers
under the title of local students was asked at the interview. In addition to this, if
participants mentioned local students’ issues at the other parts of the interview,
those answers were coded under this theme as well. After analyzing the
interviews, as can be seen in Figure 5, results about local students’ theme are

presented with three subthemes; ‘Problems’, ‘Needs’ and ‘Facilitative Factors’.

Facilitative

Problems Factors

Local
Students

Figure 6. Local Students at the Adaptation Process from the School

Counselors’ Perspective
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4.2.1. Problems

Under this title, problems of local students during adaptation process was
mentioned including behavioral, familial and academic problems. Ten
participants addressed different problems of local students. This sub-theme
divided into three sub-categories as behavioral problems, familial problems

and academic failure considering the interviews.

Table 7

Problems of Local Students during Adaptation Process

Problems Behavioral Bullying and Violence
Problems
Familial Problems Polygamist Marriages
Academic Failure Academic Failure

4.2.1.1.Behavioral Problems

More than 50% (8) of the participants mentioned behavioral problems at

their schools and violence was at the center of these problems;

Violence has increased at the utmost level. Of course, we used to have
violence at our school and region earlier. However, this issue has
increased by fifty percent. | realized that our students use violence
when they were hurt. With the refugees and immigrants, it turned out in
this way; they are using violence not just, because they got hurt, they
are using it for no reason at all. Children have started to use violence
as a communication tool. P2

(Siddet olabildigince artt1. Tabii bizde siddet vardi, bulundugum bolge
ve okulda. Fakat yiizde elli artt1 bu durum. Sunu farkettim mesela
bizdeki 6grencilerde var olan siddet bir 6grenci can1 yandiginda
digerinin canini yakiyordu. Miilteci ve go¢menlerden sonra siddettin
boyutu suna dondii; canim yandigi igin degil durup dururken siddet
uygulama. iletisim olarak ¢cocuklar bunu kullanmaya basladi. P2)
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Problems of violence between the students had already existed but after
the Syrian refugees, the problem of violence has increased considerably
due to the effect of war. Students are playing violent games even in
their break times. P12

(Zaten problemler, ¢ocuklar arasinda siddet problemleri vardi ama
Suriyeli gogmenlerden sonra savasin da etkisiyle siddet olabildigince
artt1. Ogrenciler su an oyun oynarken bile siddet icerikli oyunlar
oynuyorlar. P12)

As it can be seen from the quotations above, school counselors asserted that
after refugees came to school and interact with local students’ violent
behaviors increased. They indicated that local children started to use
violent behaviors as a communication tool as well. They said that local
students’ behavior start to resemble with refugee students’ behavior
especially about not obeying school and classroom rules. School counselors
gave examples of throwing litter, and breaking the classroom order. Thus, it
can be said that disturbing and violent behaviors have increased within

local students.

4.2.1.2.Familial Problems

Only three participants discussed about an increase in polygamist marriages,
which is a familial problem, and create a pressure on local woman and local

children:

Having a Syrian co- wife has become an extensive practice with the
arrival of Syrian families. This is a very huge problem. P2

(Kuma olaylari ¢ok fazla artt1 Suriyeli ailelerin gelmesiyle birlikte. Cok
biiytik bir problem. P2)

As it is indicated at the quotation, especially participants from Sanliurfa

mentioned co-wife issues at their region. Since many woman came to Turkey
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without their husbands or families, they are perceived as possible co-wife and
many woman are forced to marry for economic reasons. This pressure makes
them open to be exploited. Since local woman might be prejudiced and reactive
to Syrian woman after co-wife issues, participants stated that local children are
influenced from their mothers and can be prejudiced to refugee children. Thus,
co-wife issue has an effect on local children implicitly.

4.2.1.3.Academic Problems

More than 65% (10) participants mentioned academic problems of the local

students at their schools;

As the teachers told me that success of students has decreased. Since
teachers are trying to integrate them [refugee students] and help them
about the language at the same time, while doing this they are
neglecting other [local] students. This may cause the reduction of the
success rate. P1

(Hocalarin dedigi ders basarisi da diistii. Hoca ¢iinkii hem onlar1
entegre edeyim hem de az birsey de olsa dil agisindan yardim edeyim
derken diger 6grencileri ihmal etmis oluyor. Bu ders basarisinda diisiise
neden olyor. P1)

Current resources do not meet the need of both parties. One teacher in a
classroom may not be able to address every student’s level. As P2 stated,

teachers have difficulties in following their curriculum plans.

Local students are in their countries but others are the dominant ones
in the classroom, Arabic is spoken more than Turkish is. I think this
situation hinders the education process totally. Teachers’ curriculum is
definite and what they should do during the classes is also definite but
they cannot reach that stage. P2

(Kendi iilkesinde ama sinifinda baskalar1 daha hakim, daha ¢ok Arapca
konusuluyor. Bu egitimi tamamen bitiren bir sey bence. Ogretmenin
miifredat: belli, yapmasi gereken belli ama o asamaya gelemiyor. P2)
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A classroom teacher is supposed to teach third grade subjects normally
but they have started to turn back to first graders’ curriculum. This
affected their [local students’] order and rapport in the classroom. This
affected our students. P12

(Normalde 3. Sinif 6gretmeni normal konularini isleyecekken 1. Sinifa
donmeye basladi. Bu onlarin diizenini ve smif i¢indeki uyumunu
etkiledi. Bizim 6grencilerimizi etkiledi. P12)

Almost all participants who mentioned the academic problems of local students
discussed the same points during the interviews. Since teachers need to deal

with refugee students’ problems at the classroom, they cannot keep up with the
curriculum most of the time. Therefore, teachers cannot follow their curriculum

and students fall behind their peers.

This issue was mentioned under the ‘multi-way exclusion’ title as well because
parents complaining about decreasing school success. Thus, it can be said that
academic success of local students cause multiple outcomes for school
components. Local families start to complain about local students’ school
success and families blame refugee children about this situation. This prejudice
affect local students and they start to show biased acts towards refugee
children. This creates a chain reaction and affect teachers, families and
students.

4.2.2.Needs

Under the needs of local students, just one code emerged as ‘Orientation
Process’. This category includes ‘activities” and ‘cultural recognition and
understanding’ codes.

4.2.2.1.0rientation Process

Although 10 counselors mentioned about the problems of local students, only 4

participants discussed the needs of local students have and what can be done
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for the orientation process of local and refugee students. All four participants
mentioned about the activities that local and refugee students can attend
together for the adaptation process. Participants suggested that local and
refugee children should start the school earlier than the determined date.
School administration should organize activities for both local and refugee
children. Therefore, they may have time to get to know each other before the

school starts and problems may be eliminated to a certain degree.

There could be activities with local students after the summer break.
This may pave the way for adaptation process. P7

(Yaz tatili sonunda grup etkinlikleri yaptirilabilir yerel 6grencilerle
birlikte. Bu uyumu kolaylastirabilir. P7)

Local students can be informed about this issue [Syrian students]. This
adaptation process can be facilitated by the activities that promote the
cultural exchange and cultural recognition. P8

(Yerel 6grenciler bilgilendirilebilir bu [Suriyeli 6grenciler] konuda.
Ogrencilerin kiiltiiriinii tanimaya yonelik, karsilikl1 kiiltiir alisverisinde
cokga etkinlik yaparak bu adaptasyon kolaylastirilabilir. P8)

Only two participants assert that local students need cultural recognition and
understanding for the adaptation process of refugee students. School
counselors discussed that it could be hard for local students to understand the
refugee students’ life, culture, and what they have been trough. Thus, they
indicated that seminars or group counseling programs should be organized for
local students in order to explain and help them to understand refugee students’
position. School counselors asserts that these type of interventions and
activities help schools to decrease the behavioral problems and help local
students during adaptation process.
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4.2.3.Facilitative Factors

Under the needs of local students, just one code emerged as ‘Facilitative
Factors’. This category includes the ‘Socio- Cultural Factors’ and ‘Teachers’

Characteristics’

4.2.3.1.Socio- Cultural Factors

This sub- category was mentioned by %85 (13) of the participants as it is
indicated at the refugee students’ part. After analyzing the interviews, two key
factors emerged under this sub- category; culture and children as a world

citizen.

As it is indicated at the refugee students part, two participants from Sanliurfa
mentioned that culture is a facilitative factor during the adaptation process of
refugee students. Accordingly, it is a facilitative factor for local students as

well. Since local students can speak Arabic with Syrian students, it is easy for
local students to adopt refugee students as well. Thus, it is a facilitative factor

for local students as well.

The number of Arabic people has always been so high in Urfa in the
first place. There is at least one student who can speak Arabic in every
class. This helps them (refugee students) to adapt the school
environment better. P2

(Zaten Urfa’da Arap sayisi ¢ok fazla. Burada sinifta illa ki Arapga bilen
bir kisi oluyor. Bu onlarin okula daha ¢ok uyum gostermesini sagliyor.
P2)

Another factor that 13 participants mentioned as a facilitative factor for the
adaptation process is the children as a world citizen. School counselors
indicatd that since local students are so young, it is easy to communicate and

play with refugee students. Thus, this process make the adaptation process

95



easier for both refugee and local students. Thus, it is a facilitative factor for

local students as well.

They [local students] are trying to communicate frankly. Children are
always inclined to communicate with each other whatever may come.

They are more communicative when comparing to adults. They do not
experience so many difficulties. P10

(Iletisim kurmaya calistyorlar acikcasi. Ne olursa olsun kiigiik gocuklar
baskalariyla iletisim kurmaya daha agiktirlar. Biiyliklere gore ayirt
etmeden anlagmak isterler. Cok da biiyiik bir sikint1 yagamiyorlar. P10)

They don 't have any difficulties with other students [refugee students].
They do not exclude them in terms of where they came from or why they
came. Since they are a young age group, they don 't mind why they are
different. P11

(Diger 6grencilerle [miilteci 6grencilerle] higbir sikintilar1 yok. Bunlar
nereden geldi, niye geldi diye gocuklar onlar1 hi¢ dislamiyor. Kiigiik yas
grubu oldugu i¢in ¢ok da dnemsemiyorlar neden farklilar neden
boyleler demiyorlar. P11)

4.2.3.2.Teachers’ Characteristics

As it is discussed at the refugee students’ facilitative factors, again teacher
characteristic is a facilitative factor for local students during the adaptation
process. Four participants stated that especially classroom teachers’ attitudes
and amnnes towards refugee students are highly effective for local students as
well. Thus, their positive manner for refugee students inside the classroom is a

facilitative factor for local students.

I have never seen a teacher acting a prejudiced towards refugees. They do
not discriminate between students as locals and refugees... We have not
come across any problems since classroom teachers are trying to integrate
them and create a class’ awareness starting from the very first day of the
school. P9
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(Ogretmenlerin hi¢ olumsuz gozle baktiklarini gérmedim. O yerel 0 miilteci
diye bir ayrima gitmiyorlar... Sinif 6gretmenleri ilk basladiklart giinden
itibaren

uyumlarini sagladiklari i¢in sinif olmanin bilincini olusturduklari igin
yansiyan sorunlar olmadi. P9)

Refugee students love their teachers. They think that their teachers love
them as well, the survey also reveals that. Our teachers do not
discriminate them. Teachers here are conscious about this issue. P2

(Ogretmenlerini ¢ok seviyor miilteci 6grenciler. Ogretmenlerinin
kendilerini sevdiklerini de diisiiniiyorlar, 0 ankette 6yleydi mesela.

Cilinkii 6gretmenlerimiz onlar1 ayirmiyor. Buradakiler o konuda ¢ok
bilingli. P2)

4.3.School Counselors’ Personal Experiences

After analyzing the interviews, results about school counselors’ personal
experiences theme are presented with 2 subthemes; “Problems”, “Needs” and

“Facilitative Factors” (see Figure 6).

Facilitative
Factors

Problems

School
Counselors

Figure 7. School Counselors’ Personal Experiences at the Adaptation
Process of Refugee Students
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4.3.1.Problems

All 15 participants discussed the problems of school counselors in the
adaptation process. After analyzing the interviews, under the problems of
school counselors, five codes emerged as (a) Expectations, (b) School
Facilities, (c) Language Barrier, (d) Trainings, and (e) Ambiguity about the

Adaptation Process.

Table 8
Problems of School Counselors during Adaptation Process

Problems Expectations
School Facilities
Language Barrier With students

With Parents
Trainings
Ambiguity about
the Adaptation

Process

4.3.1.1.Expectations

This sub-category mentioned by five Participants. These five school counselors
assert that at especially families and teachers expect them to stop the problems
about refugee adaptation process. Although expectations from families and
teachers were high before the adaptation process. Behavioral problems

increased the expectations more.
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4.3.1.2.School Facilities

This sub-category mentioned by more than 65% (10) participants. School
counselors approached school facilities problems from different outcomes. At
first, all ten-school counselors indicated that their schools are crowded and
student to school counselor ratio is not fulfilling the needs.

There are approximately 1500 students at one school, and eight of the
participants are working without any fellow school counselor. Thus, school
counselors assert that they cannot attend to every problem that students and
teachers have. In addition, they state that some of the problems cannot be
noticed and it creates bigger negative outcomes for students’ psychological and

physiological health.

I am in a school, which needs three school counselors as a norm, but |
am on my own. It is so crowded. | am trying to do my best. P4

(Ben 3 rehber 6gretmen normu olan bir okuldayim ama tek bagimayim.
Gergekten ¢ok kalabalik. Elimden geldigince bir seyler yapmaya
calistyorum. P4)

We have serious problems about our building. When we want to do
group works or trainings, we do not have enough space for them. Our
room is so small and we are two school counselors at the same room.
P13

(Binayla ilgili ciddi sikintilarimiz var. Bir seminer, grup ¢alismasi ya da
egitim yapmak istedigimizde bunun i¢in yeterli alanimiz yok. Kendi
odamiz kiiciik ve iki kisiyiz. P13)

Furthermore, school counselors indicated that they do not have any room for
group activities, even for confidential individual meetings with students. Thus,
school counselors assert that school facilities were not adequate for a qualified
counseling service. Since schools still accept more refugee students, some of

the administrative rooms turned into a classroom at some schools.
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4.3.2.3.Language Barrier

Fourteen school counselors mentioned the language barrier issue at their
school. After analyzing the interview results about language barrier of school
counselors, it was found that this problem has two different types; school

counselor language problem with refugee students and with refugee families.

For example, a student may have a serious psychological problem, in
that case counselor and the student should be alone. When we have
another student to translate the conversation, that student knows that
someone else will hear about the problem, s/he may not open himself or
herself truly. This is very dangerous actually. For example, this student
may commit suicide or have other serious problems; | cannot help him
or her. P3

(Psikolojik agir bir problemi var mesela 6grencinin, bu durumda rehber
O0gretmen ve Ogrenci yalniz olmali. Bagka 6grenci oldugu zaman
ogrenci bana ¢eviriyor ya baska 6grencinin duyacagini biliyor, 6grenci
bana tam agilamiyor. Bu da bir tehlike sonugta. Mesela 6grenci intihara
kalkisacak ya da bir siirii ciddi problemi var ben ona yardimci
olamiyorum. P3)

| ask things in Arabic by using google translate. It is not working
because | am not at the lingual level s/he wants. However, when his or
her Syrian friend tries to talk him or her, s/he starts to smile because
that friend is one of them. S/He ostracizes himself or herself from the
communication with us. P4

(Arapga google’dan bir seyler soruyorum. Yok, onun istedigi diizeyde
degilim. Ama bir Suriyeli arkadas1 gelip ona bir sey sordugu zaman
cocuk giilimstiyor ¢iinkii kendisinden birisi. Bizle iletisime tamamen
kendisini kapatiyor. P4)

| want to help; I want to talk with the child. I cannot speak his/her
language, s/he cannot speak mine. This creates a problem from the
beginning. When s/he cries, | cannot know why she is crying unless |
can find an Arabic interpreter, which is non-ethical. We should talk
confidentially normally. I cannot do that. It is both non-ethical and
forcing me. P10
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(Ben yardime1 olmak istiyorum mesela ¢ocukla konugmak istiyorum.
Ben onun dilini bilmiyorum, o da benim dilimi bilmiyor. En basindan
bir kere ¢ok sikint1 oluyor. Agladiginda ben onun neden agladigini, bir
Arapga terciiman bulmadigim siirece Ki bu da etik degil yani normalde
bas basa konugmaniz gerekiyor. Bunu saglayamiyorum. Bu da hem
etige uygun degil agik¢as1 hem beni zorluyor. P10)

One of the teachers told me that one kid lost his father during the war,
s/he has mourning. The teacher asked me if | could arrange a meeting
with the student. | told her that I could do that. She told me that the
child is very quiet in the classroom. | want to speak with the child but |
cannot do that. P11

(Bir 6gretmenimiz demisti ¢ocuk Yyas siirecinde babasini savasta
kaybetmis. Gorligebilir misin diye sordu, tabii goriisiiriim dedim. Sinifta
¢ok sessizmis ¢ocuk. Cocukla goriismek istiyorum, imkan olarak bunu
saglayamiyorum. P11)

Since there is a language barrier, we cannot solve the problem of
violence. Communication is the key in our field. Since we cannot
communicate with the students, we cannot touch them; unfortunately,
we cannot be effective in solving the problems. P12

(Ortada dil problemi oldugu i¢in siddeti ¢ozemiyoruz. Bizim alanimida
en 6nemli sey iletisimdir. Iletisimi kuramadigimiz i¢in 0 dgrencilere
dokunamiyoruz, etki yaratamiyoruz maalesef. P12)

As it is indicated at the quotations, school counselors mostly suffer from
communication issue with students. Furthermore, counselors mentioned the
language barrier with refugee parents as well. Since most of the refugees are
the new comers, they cannot speak and/or understand Turkish. Children may
learn the language faster than the parents may. In that case, counselors
indicated that they might ask refugee students to interpret for their parents
occasionally. On the other hand, this situation can create come problems at the
same time since school counselors cannot know what the student translates to

parents and what parents actually talk about the student.

School counselors told that they mostly ask refugee parents to bring a neighbor
or relative who can speak Turkish with them to school to discuss the students’
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problems. Again, since school counselors cannot know what others are
translating to the parents, healthy communication cannot provide between
parents and school counselors. Besides economic, cultural and psychological
problems, this language barrier issue make the refugee students’ problems left
hanging in the air. As a result, school counselors cannot reach refugee students
in terms of understanding them and they cannot assure confidentiality at the

same time.

4.3.2.3. Trainings

More than 45% (7) of the participants mentioned inadequate in-service
trainings to help adaptation process of refugees. Not having specific education
and training to handle this process better, school counselors feel inadequate and
helpless. P1 asserted that:

We may conduct a series of activities to integrate them. Actually, | have
no idea about these activities. Of course, there are things that I need to
do but I actually do not know what to do. | am in a desperate situation.
P1

(Onlar1 entegre etmek igin daha farkl: etkinlikler yapabilirdik. Bu
etkinlik konusunda ne yapabilirim o konuda bir fikrim yok. Bana da
diisen birseyler var tabii ki, benim de birseyler yapmam gerekiyor. Ama
acikcasi ne yapmam gerektigini de bilmiyorum. Biraz garesiz
kaltyorum. P1)

There is a problem but I cannot intervene in it. | feel inadequate.
Children are also affected by this situation. It affects classroom
environment, friendships. I do not know what I can do about it
[adaptation process] actually. P7

(Bir sorun var ama ben buna miidahale edemiyorum. Bu konuda
kendimi yetersiz hissediyorum. Diger ¢ocuklar da etkileniyor bu
durumdan. Sinif ortamini etkiliyor, arkadaslik iliskilerini etkiliyor.
Neler yapabilecegimi de bilmiyorum agikcasi. P7)
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| feel inadequate because I cannot solve the problem of violence at
school. I can only find short-term solutions but I cannot make a
permanent change. | cannot stop the alienation. P12

(Kendimi yetersiz hissediyorum ciinkii var olan siddet problemini
¢ozemiyorum. Anlik ¢dzsem de kalici olarak degistiremiyorum. Okulda
Otekilestirmeyi degistiremiyorum. P12)

I think | don 't have the essential skills. At first, | do not have a trauma
training, and secondly it is so hard to communicate because of the
language barrier. P13

(Yeterli donanimda gormiiyorum kendimi. Birincisi travma egitimim
yok, ikincisi de dil sorunundan dolay: zaten iletisim kurmak ¢ok zor.
P13)

As it is indicated at the quotations above, most of the counselors, do not know
even their needs for the adaptation process. Two of the counselors assert that

they even do not know that they have refugee students at their school until the
school year started. Since they do not have any training, even the information
about the refugee students and their adaptation process, school counselors feel

inadequate and do not know how to intervene students’ problems.

4.3.1.4. Ambiguity about the Adaptation Process

40% (6) of the participants mentioned the ambiguity of the adaptation process

for them.

If they are going to stay in here, trainings about the adaptation process
should be given. If they will not stay, why are they here and why do we
train them? For example if the war continued just one year, did we
need to train them in that case as well? Alternatively, if these students
go back to their country next year, is it meaningful to give them this
education? Will everything be wasted; all investments, supports and
services? P5

(Kalacaklarsa sartlara ayak uydurmak igin egitimler verilmeli.

Kalmayacaklarsa o zaman neden buradalar ve egitim veriyoruz. Mesela
savag Ve sonrasi bir yil siirseydi egitim vermemiz gerekli miydi? Ya da
simdi bu ¢ocuklar seneye iilkelerine donerse egitim vermemiz ne kadar
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anlamli? Her sey bosa m1 gider; biitiin yatirnmlar, destekler, hizmetler
bosa mu1 gider? P5)

As it is indicated at the quotation above, school counselors perceive the process
as ambiguous. Ambiguities of refugees’ future in Turkey are mentioned
frequently by participants. It is uncertain whether these refugees will be at the
same school after a year. In other words, when the trainings are over, there may
be no refugee student to apply the training that was arranged for school

counselors. Thus, trainings cannot attain their goal.

4.3.2.Needs

All 15 participants stated the needs of school counselors in the adaptation
process. After analyzing the interviews, under the needs of school counselors,
three codes emerged as (a) In- service Trainings, (b) Motivation, and (c)
Solutions for Language Barrier Issue. In- service-training needs were grouped
as “type of trainings”, “duration of the trainings” and “characteristics of the
trainings”. Need of solution for language barrier was divided into two sub-

codes as: “interpreter” and “language learning process for refugee students”.

Table 9
Needs of School Counselors during Adaptation Process

Needs In- service Trainings  Type of the trainings
Duration of the trainings
Characteristics of the trainings

Motivation

Needs for Language  Interpreter
Barrier Language Learning Process for

Refugee Students

104



4.3.2.1.In-service Trainings

Twelve school counselors out of 15 stated that they need in-service
trainings in order to work with refugee students and parents effectively.
Other three counselors assert that since they cannot communicate with the
Syrian students, any kind of training would not be helpful for them to ease

the adaptation process unless language issue is solved.

I actually do not know how I can work with children exposed to war
and trauma like this. If I had a professional competence about this
subject, | may have studied it further. I do not even know where to start,
how | can move on time to time. It is easy to work with normal Turkish
children or traumatized children. However, it requires double effort to
work with them [refugees]. Thus, courses may be given at bachelors’
degree or in-service trainings may be given to us. The number of Syrian
students is really increasing and we need to be trained about how we
can communicate and interact with them, how we can learn about their
problems deeply. P4

(Bu sekilde travmaya maruz kalan savas magdurlariyla ¢alismay1
bilmiyorum ben agikg¢asi. Bu konuda yeterliligim olsaydi belki o
cizgide ilerlerdim. Nereden baslayacagimi, nasil ilerleyecegimi zaman
zaman bilmiyorum bile. Normal Tiirk ¢ocuklarda ya da travmaya maruz
kalmis ¢ocuklarla ¢alismak kolay. Ama bunlarla iki ti¢ kat beceri
gerektiriyor. Bu sekilde lisans programlarina ders konulabilir ya da
hizmet i¢i egitim verilebilir. Artik gergekten Suriyeli sayimiz artiyor ve
bunlarla iletisim, etkilesim, onlarin yasadig1 sorunlara nasil inilmeli bu
konularda egitim almaliyiz. P4)

We can get training about their problems and feelings. | don 't know
what they are feeling, what they need, how we can meet these needs,
which problems they are facing at home, | mean | have no idea about
their family environment. Parents do not come to school anyway. Even
we ask them to come to school when there is a problem, they do not
come here. | think in order to help them; it would be useful for me to
know what they are experiencing in the family, what they are doing on
the street or out of school and home. P7

(Onlarin yasadig1 sorunlar, duygulari, neler hissediyorlar, ne gibi
eksiklikleri var, bunlart nasil giderebiliriz, evde neler yasiyorlar, yani
onlarin aile ortamiyla ilgili de higbir bilgim yok. Zaten veliler genelde
gelmiyorlar. Cagirsak, bir sorun olsa bile gelmiyorlar. Aile igerisinde,
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sokakta, digsarida neler yastyorlar bunlari bilmek onlara faydali
olabilmek adina bana yardimci olur diye diisiiniiyorum. P7)

As it is stated at the quotation above, type of the trainings that school
counselors offered can vary in view of school counselors. Five school
counselors stated that they need in-service trainings about grief, trauma, post-
traumatic stress disorder and immigration psychology. Six school counselors
put an emphasis on an in-service training about cultural recognition. They
stated that they do not know about Syrian culture, how Syrian people came to
our country and what they are living at the process of adaptation. Thus, school
counselors asserted that they need to get to know Syrian students’ culture and
way of living in order to help them effectively. Seven school counselors
addressed the need of communication skills, empathy and conflict resolution

trainings for school counselors.

Long- term trainings should be arranged. For instance, trainings about
culture and language can be given to teachers. Trainings about
characteristics of these [refugee] people can be given. Counseling
services at schools are shaped according to the needs of the school. We
do not know what these children need. There are children who are not
away from their fathers and mothers. We do not know if we should also
consider all of them from the same perspective, if they are all miserable
since they separated from their countries. First, we can talk about the
techniques of individual recognition. At first, how can we get to know
Syrian students? P5

(Uzun soluklu egitimler planlanmali. Mesela 6gretmenlere dil
konusunda, kiiltiir konusunda egitim verilebilir. Bu insanlarin
[miiltecilerin] 6zellikleri konusunda egitim verilebilir. Okulda rehberlik
hizmetleri ihtiyaca binaen ilerler. Bu ¢ocuklarin ihtiyaci ne bilmiyoruz.
Cocuklarin igerisinde annesinden babasindan uzak olmayanlar da var.
Hepsine ayn1 gézle bakmali miy1z, hepsi yurdundan koptu diye
acinacak halde mi bunlar1 bilmiyoruz. Oncelikle bireyi tanima
teknikleri diyebiliriz. Oncelikle Suriyeli 6grencileri nasil taniyacagiz.
P5)

As it is stated at the quotation of P5, nine of the school counselors who

mention the duration of the trainings stated that they need long- term
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trainings. They mentioned that the trainings given by Ministry of Education
were inadequate because those trainings lasted a short time, about 5 or 7 days.
Since the trainings were short termed, school counselors asserted that trainings
do not reach the goal and were not helpful to meet their needs. In addition to
this, five school counselors addressed the need for supervision to improve their

competence and assure the welfare of clients.

We also need to undergo a training process but this training should not
be the theoretical one like explaining what refugee and immigration is.
On the other hand, we should learn practical information like which
activities we can do with them in order to enable their adaptation
process. For instance, five- week sessions can be arranged with other
school counselors. Everybody can share his or her experiences and at
the end, we can produce something together. We may do activities on
the assumption that we are refugees and discuss how we can empathize
with them. This experience may be provided for us. P9

(Bizim de bir egitimden gegmemiz gerekiyor ama bu egitim teorik
olarak miilteci budur go¢ budur degil de pratik olarak biz onlarla ne gibi
etkinlikler yapabiliriz, adaptasyonlarini saglayacak seyler kapsaminda
olabilir. Bes haftalik bir oturum mesela diger psikolojik danisman
arkadaslarla planlanabilmeli. Herkes yasadigi sorunlar1 birbirleriyle
paylasip bunun sonucunda birsey tiretebilir. Bizim miilteci oldugumuzu
varsayarak empati kurabilecegimiz etkinlikle nasil hissederdik gibi.
Bunu yasamamiz saglanabilir. P9)

Furthermore, school counselors mentioned about the characteristics of the in-
service trainings during the interviews. All 12-school counselors stated that
trainings should be given by domain experts, especially the ones who are
working with Syrian refugees personally. In addition to this, school counselors
asserted that trainings should base on practical knowledge not theoretical ones.
They stated that activities and role- playing would be more helpful for them to
understand the situation and emphasize with refugee students better. Parallel to

P9, P6 also emphasized the effectiveness of the role-playing activities.

We need role playing activities with the professionals who are working
with Syrian refugees personally. I think learning can occur in an
environment like that. It is not learning by experience but learning by
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practicing, practicing beforehand the real-life situations by role-
playing. P6

(Birebir Suriyelilerle ¢alisan profesyonel kisiler esliginde Suriyelilerle
calistigr zaman, yani diyelim ki siz Suriyeli bir 6grencisiniz, yani
canlandirma. O sekilde bir ortamda daha iyi 6grenilebilir. Yasayarak,
yaparak degil de daha o gerg¢ek hayata gelmeden 6nce canlandirma
yoluyla yapilabilir. P6)

Besides role- play activities, P13 mentioned the importance of field experience

and their integration to university education:

I think the information about refugees that is given at bachelors’ degree
is very theoretical. | know that education at universities is so different
but the problems that we are facing in here are so different from what
they are describing at the universities. I think that when courses are
being prepared, they should be prepared by considering the opinions
and information of those working in the field. These courses should not
be just about theoretical knowledge. P13

(Lisans programlari i¢in bence miiltecilerle ilgili verilen bilgiler cok
teorik. Yani biliyorum tiniversite tabii ki ¢ok farkli ama burada yasanan
sikintilarla anlatilan seyler birbirinden gok farkli,
¢ozlimlenemeyebiliyor. Bence okuldaki dersler hazirlanirken alanda
calisanlardan goriis alinarak, bilgi alinarak hazirlanmali. Sadece teoride
kalmamali. P13)

School counselors mentioned the need of in- service trainings from different
perspectives such as type, duration and characteristics of the trainings.
Participants mentioned that they want to get in- service trainings from domain
experts and related with the refugee issue. Thus, school counselors stated that
they want to have trainings about trauma, immigration and refugees. In
addition, they want the trainings to be long- lasting, not shortened ones for five

or six days.
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4.3.2.2. Motivation

Three school counselors mentioned the need for motivation in order to help
refugee students in a proper way. When they face with this situation first,

feeling of inadequacy demotivated and disappointed them.

When school started, first graders had already difficulties in the
orientation process. We did not have that many Syrian students last
year. | did not know that there were so many new Syrian students. My
first graders are already crying so much. When I go into the classroom,
the teacher asks for my help. I do not know the language, someone is
crying the classroom and then another one starts to cry. | told myself
that | could not do it. Especially during the first two weeks of school, I
knew that we would have the same problems and | was feeling
disappointed every day. | pulled myself together now. This is a very
tough process. P10

(Geldik birinci siniflar zaten oryantasyon siirecinde zorlaniyorlar.
Gegen sene bu kadar Suriyeli 6grencimiz yoktu. Bilmiyordum bu kadar
cok geldiklerini. Benim birinci siiflarim zaten ¢ok agliyor. Sinifa
giriyorum 6gretmen benden yardim istiyor. Bir giriyorum dil
bilmiyorum, oradan biri agliyor sonra baskasi agliyor. Ben herhalde
yapamayaca@im olmayacak bu is dedim. Hatta ilk iki hafta okula
giderken ayni sikintilar olacak diye ¢okiis yasamistim. Su an
toparladim. Zor bir siireg. P10)

School counselors mentioned the difficulties that they have at schools and how
it affects their professional life as it can be seen at the quotation of P10.
Besides the trainings that should be given to school counselors about the
professional subjects, these three school counselors asserted that they need
motivational support as well in order to deal with this difficult and ambiguous

situation for themselves.

4.3.2.3. Needs for Language Barrier Issue

All of 15 school counselors mentioned the needs for language barrier issue.

After analyzing the interviews, there are two sub- categories emerged related
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with this category; interpreter and language learning process for refugee

students.

Primarily, an official person who can speak Arabic should be assigned
to the schools. This is a huge problem. This person should be at school
whenever needed. This is our key problem because we need a person
who can speak Arabic when we are talking meetings with parents.
There should be an official member who can do the translation. P2

(En basta okullara Arapga bilen bir yetkilinin atanmasi gerekiyor. Bu
cok biiyiik bir problem. Okulda joker eleman gibi o kisinin bulunmasi
gerekiyor. Bu bizim ana problemimiz. Ciinkii velilerle konusurken biz
dil bilen birine ihtiya¢ duyuyoruz. Cevirebilecek bir eleman olmali. P2)

In my opinion, there should be a Syrian teacher assigned and s/he
should take care of the Syrian students because we cannot understand
those students, we cannot meet their needs. There may be an assigned
school counselor who can speak his or her own language. Since the aim
of this process is inclusion, this [Syrian] school counselor can work for
this aim, children can open themselves and the school counselor can
help them. P3

(Bence bir tane Suriyeli 6gretmen atanmali ve o ilgilenmeli. Biz
anlamiyoruz ¢ilinkii 0 ¢ocuklari, ihtiyaglarina cevap veremiyoruz. Bir
tane kendi dillerinde rehber 6gretmen atanabilir. Madem kaynastirma
ama rehber 6gretmen de ona uygun c¢alisma yapar, ¢ocuklar daha agik
olur, onlar da yardimci olur. P3)

It may be helpful for me if there is an adult who can do the translation
work, who can help me for the communication. I know that this
situation is not healthy as well but at least, this person can help me in
order to contact them [refugee students]. P7

(Arada o iletisimi saglayabilecek en azindan yetigkin birinin geviri
yapabilmesi ki bu da saglikli degil aslinda ama en azindan bunu
yapabilmek, onlarla iletisim kurmami saglardi. P7)

There are refugee students at every school, at most of the schools more
precisely. If a teacher who can speak the language can be assigned to
the schools, if a separate classroom can be arranged for refugee
students, if this teacher can help the refugee students about the
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communication issue, this adaptation process can progress in a more
useful way. P11

(Her okulda, daha dogrusu bir¢ok okulda miilteci 6grenciler var. Dil
bilen bir 6gretmen gonderilse, onlar i¢in ayri bir sinif olusturulsa,
onlarla iletisim konusunda yardime1 olsa daha yararli olacagini
diistiniiyorum. P11)

As it is stated at the quotations above, 13 school counselors said that they need
an adult who can translate and help to manage the communication between
school counselors and refugees. Furthermore, four school counselors asserted
that a Syrian school counselor who is assigned by the Ministry of Education
could be helpful for refugee children and as for parents. Since the Turkish
school counselors mentioned that they do not know the Syrian culture and
language, children cannot open themselves clearly to Turkish teachers. As can
be understood, need of translator is vital point to overcome many other issues.
Therefore, school counselors argued that assigned Syrian school counselors
would be very helpful for schools who receive refugee children. Teaching

language is primary and seen as a prerequisite to move other educational needs.

I think that inclusive education should not be started unless they
[refugee students] can speak Turkish. This would be the biggest work
for the adaptation process. In my opinion, children should start school
after getting a Turkish language education at Temporary Education
Centers. They need to mingle somehow anyway. P10

(Bence Tiirkgeyi konusabilecek diizeyde olmadan o kaynastirma
egitiminin baglamamasi gerektigini diisliniiyorum. En biiyiik ¢alisma bu
olmali. GEM’lerde ¢ocuklarin Tiirk¢e egitimi alip daha sonra [egitimin]
baslamasi gerektigini diisiinliyorum. Zaten kaynasmalari gerekiyor bir
sekilde. P10)

There is nothing that can be done for us [school counselors]. It would
be useful if they could come here after getting a language education.
P11

(Bizim igin yapilabilecek birsey yok. Onlarm dil 6grenip gelmesi
faydali olur. P11)
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If there is language education for the child and the family, many
problems can be solved. Unless the child can understand my language,
trainings about trauma or others subjects will not be helpful since |
cannot implement those. P15

(Aile de ¢ocuk da bizim dilimizi konusmasi, bu anlamda ¢alismalar
yapilirsa eger birgok sey ¢oziiliir. Cocuk dilimi anlamadigi siirece
travma konusunda egitim alsam ya da baska bir egitim alsam bunu
uygulayamayacagim i¢in hicbir yarari olmayacaktir bu egitimlerin. P15)

Six participants mentioned the language learning process for refugee
students. School counselors stated that trainings would be more meaningful if
children start to Turkish schools after learning the language. Three participants
offered a Turkish prep- class for refugee students at the beginning of the school
year. They suggested that children who would be successful at the Turkish
prep- school classes could begin the formal education. Furthermore, two
participants offered a summer school for refugee students to school at summer
to learn Turkish before starting the school year. Beside their academic support,
counseling services would be delivered more effectively. Six school counselors
asserted that they could apply counseling skills effectively if children and

parents could speak and/ or understand Turkish fluently.

4.3.3.Facilitative Factors of School Counselors

Facilitative factors for school counselors during the adaptation process was

mentioned by 12 school counselors. This facilitative factors are divided into
two categories for school counselors; motivation and socio- cultural factors.
4.3.3.1.Motivation

Under this sub- code, motivation of the school counselors to improve

themselves and to learn about new subjects about refugees for example their

culture, way of living were taken into consideration as a facilitative factor.
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Since those school counselors are eager to learn more about refugees’ culture
and their professional life, it makes the adaptation process of refugee stduents

easier.

We can get training about their problems and feelings. I don 'z know
what they are feeling, what they need, how we can meet these needs,
which problems they are facing at home, 1 mean | have no idea about
their family environment. Parents do not come to school anyway. Even
we ask them to come to school when there is a problem, they do not
come here. | think in order to help them; it would be useful for me to
know what they are experiencing in the family, what they are doing on
the street or out of school and home. P7

(Onlarm yasadig: sorunlar, duygulari, neler hissediyorlar, ne gibi
eksiklikleri var, bunlart nasil giderebiliriz, evde neler yasiyorlar, yani
onlarin aile ortamiyla ilgili de hicbir bilgim yok. Zaten veliler genelde
gelmiyorlar. Cagirsak, bir sorun olsa bile gelmiyorlar. Aile igerisinde,
sokakta, digsarida neler yasiyorlar bunlari bilmek onlara faydali
olabilmek adina bana yardimci olur diye diisiiniiyorum. P7)

Long- term trainings should be arranged. For instance, trainings about
culture and language can be given to teachers. Trainings about
characteristics of these [refugee] people can be given. Counseling
services at schools are shaped according to the needs of the school. We
do not know what these children need. There are children who are not
away from their fathers and mothers. We do not know if we should also
consider all of them from the same perspective, if they are all miserable
since they separated from their countries. First, we can talk about the
techniques of individual recognition. At first, how can we get to know
Syrian students? P5

(Uzun soluklu egitimler planlanmali. Mesela 6gretmenlere dil
konusunda, kiiltiir konusunda egitim verilebilir. Bu insanlarin
[miiltecilerin] 6zellikleri konusunda egitim verilebilir. Okulda rehberlik
hizmetleri ihtiyaca binaen ilerler. Bu ¢ocuklarin ihtiyaci ne bilmiyoruz.
Cocuklarin igerisinde annesinden babasindan uzak olmayanlar da var.
Hepsine ayn1 gézle bakmali miyiz, hepsi yurdundan koptu diye
acinacak halde mi bunlar1 bilmiyoruz. Oncelikle bireyi tanima
teknikleri diyebiliriz. Oncelikle Suriyeli grencileri nasil tantyacagiz.
P5)
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4.3.3.2.Socio- Cultural Factors

Under this sub- code, culture and language were taken into consideration as a
socio- cultural facilitative factor for school counselors. As it is stated in local
and refugee students’ results, being familiar with the culture is a facilitative
factor for refugee students.

One participant from Izmir indicated that since she can speak Arabic, she could
communicate with refugee students. Therefore, she may maintain her
counseling services with refugee students and this situation make the

adaptation process of refugee students easier.

Furthermore, demographic background of the school counselors were
explained as a cultural facilitative factor. Two school counselors one from
Sanliurfa and one from Hatay asserted that since they are familiar with the
culture of refugee students, their cultural awareness are high enough to reduce
cultural conflicts at the school. For example, those school counselors asserted
that since refugee families are not comfortable with one female and one male
student to share the same desk, those school counselors do not let them to sit

together.

4.4.Summary of the Results

Refugee studies in Turkey is very popular since the refugee crisis distinguish
itself in Turkey and researchers are trying to find permanent solutions for this
issue. The present study aimed to analyze refugee-receiving schools in terms of
their psychosocial needs and issues so that more effective school-based

psychosocial intervention models can be developed.

As a result of the analysis of the interviews with school counselors, three main

themes emerged regarding the aim of the study: (1) Needs and issues of
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refugee students, (2) Needs and issues of local students, (3) personal and
professional experiences of school counselors. Each main theme had three

common sub- themes as problems, needs and facilitative factors.

Under the problem sub- theme for refugee students, problems were grouped
into seven codes called as multi- way exclusion, personal adjustment problems,
familial problems, policy problems, socio- cultural problems, psycho- social
problems and behavioral problems. As it can be seen from the titles, problems
of refugee students are multifaceted. However, all school counselors assert that
even though the problems of refugee students vary, there is one common
reason of all the problems; language. All school counselors stated that since
they cannot communicate with refugee students, they cannot handle with
behavioral, psycho- social, familial, socio- cultural, personal adjustment and

exclusion problems.

Under the needs of refugee students, cultural adaptation and psycho- social
needs were addressed. Correspondingly, needs for being accepted, healing
from trauma and training for learning the culture were emerged after the
analysis of the interviews. Protective factors were an interesting point that
emerged during the analysis. Financial and cultural issues were mentioned at
both problems and protective factors code. Therefore, socio- cultural factors
such as gender and culture, teacher characteristics and financial support
variables can be considered as both problem and a facilitative factor at the

same time.

Behavioral, familial and academic problems were mentioned under the
problem of local students, school counselors asserted that after receiving
refugee students, there was an increase in problems. School counselors
emphasized that problems between refugee and local students mostly raised
because of the communication barrier of local and refugee students. School
counselors stated cultural recognition and being understood need for local
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students since they think that local students do not know refugee students’
culture and what refugee students have been through. In addition to this,
facilitative factors which was mentioned by school counselors are also
facilitative for local students as well such as psycho- social factors and

teachers’ attitudes.

Expectations from the school counselors, lack of school facilities, language
barrier, inadequate trainings and the ambiguity about the adaptation process
were brought up under the problems of school counselors. Likewise, for
refugee and local students, school counselors claimed that the language barrier
is the main issue for the problems between school counselors and refugee
students. In- service trainings, motivation of school counselors and language
learning process for refugee students were also addressed as a need for the

adaptation process.

As it can be seen, there are similarities between the problems of school
counselors, local and refugee students are experiencing during the adaptation
process. Language barrier issue is the overarching theme for all three
components. School counselors assert that when language barrier issue is
overcome, majority of problems can be solved to a certain extend and

intervened before they become worse.
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CHAPTER 5

DISCUSSION

This final chapter included the discussion of the results under three main
sections. In the first section, results were discussed and evaluated in the light of
findings and related literature. The second section contained the limitations of
current study. Finally, the third section covered the implications and
suggestions for further studies.

5.1.Discussion of the Findings under the Theoretical Framework

School counselors stated that many problems occurred at refugee- receiving
schools are derived from language and communication problems between
refugee and local people. Since they cannot communicate, they do not know
what refugee people’s real experiences and how local people perceive refugee
people. In addition, participants stated that teachers see refugee students and
families outside of the school and they have already had their own schemas
about refugee people before they come to the school. Thus, they cannot act

neutral to refugee students in their classroom.

Furthermore, significant people around them who have an influence on their
behaviors, thoughts and ideas about refugee people also affect local students.
First, local families have their own perception about refugee people and reflect
their own views and ideas to their children. Families are the most powerful

systems for the children’s development. In addition, teachers’ ideas,
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perceptions and behaviors towards refugee people are influential for local
students. Since most of the students take their teachers as a role model, they
may imitate their teachers’ attitudes towards refugee students. In addition to
these, children are influenced by their social environment, especially by their
peer groups. They might learn the information about how they should behave
towards refugee people through socializing with their friends. Consequently,
local children have foregoing perceptions about refugee children when they

have first- hand contact with them.

As Bronfenbrenner (1979) stated that, we cannot separate one person from his
or her own environment and cannot analyze this developing individual without
considering the relations in his or her settings. Since the development of a
person is a process takes place from younger ages to death, not solely children
but also their teachers and families should be taken into consideration. Thus,
analyzing the refugee adaptation process in schools from school counselors’
standpoints cannot be isolated from their social, economic and psychological

environment.

In line with this theory, refugee adaptation process can be examined with
Bronfenbrenner’s (1979) ecological system model. Ecological model of
children during immigration process stated at literature part can be assessed for
the refugee adaptation process as well. At the end of the literature review,
immigration process of refugee children was reviewed through ecological
system lenses. Students’ families and teachers are located at the micro system
of local and refugee children. It can be said that teachers and families have
primary impact on children’s perceptions. Mesosystem defines the interaction
between the systems that children have primary contact such as interaction

between family and teachers.

During the refugee adaptation process, exosystem contains violence issue and

mental health of families and teachers, but primarily includes mental health of
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primary care- giver. Macrosystem embraces immigration and war
circumstances such as immigration routes (crossing the border by walking,
plane or bus), immigration stories and properties of the war (duration, impact
on civilians). The last system of the model, chronosystem involves conflict
situations as a whole. This system examines each component of the
immigration process completely and analyze the interactions between each
system. This holistic approach helps make effective assessment and evaluation
to understand the environment, the context and the circumstances in which the
child is growing up. Using variety of information sources is necessary to reach
a fuller picture of children’s needs during adaptation process.

After the analyzing the results of the interviews with school counselors, three
main themes emerged as local students, refugee students and the experiences of
school counselors. Under these themes, school counselors mentioned the
refugee and also local families’ problems, administrative problems,
inconsistent applications and policies in Turkey, problems of classroom
teachers. As it can be seen from the themes and the results of this study,
interviews with just school counselors help this study to shed light on the
problems of very different components of the school. This situation shows that
the problems of refugee students during the adaptation process includes
different components of the refugee- receiving schools. In addition, the
programs for the adaptation process cannot be developed by just focusing on
one component, for example developing an adaptation program for just refugee
students or the teachers. Thus, adaptation programs should be developed for
the whole school in order to help refugee and local students during this

acculturation process.

In addition, school counselors mentioned the peace education components as a
solution for adaptation process unconsciously. As it is stated at the multi- way
exclusion part of refugee problems, school counselors stated that refugee
students are excluded by local families, students and teachers because they
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have prejudice and streotypes about Syrian refugees. Thus, school counselors
mentioned that local students and families need cultural understanding, conflict
resolution skills, empathy and orientation for the adaptation process.
Furthermore, school counselors indicated that they also need cultural
understanding about Syrian culture and refugee students’ life in Turkey and
conflict resolution skills as it is stated in school counselors’ need at the result
section. Since school counselors do not have knowledge of Syrian refugees’
culture, lifestyle and traditions, they may not make sense of the some
behaviours of refugee students and families. These factors such us empathy,
cultural understanding, communication skills, conflict resolution skills that
stated by school counselors, as a need for adaptation process are the
components of peace education programs. These findings shows us that peace
education program should be an integral part of the school- based adaptation
process of refugee students.

5.2.Discussion of Refugee Students’ Findings

Analysis of the interviews show that problems that refugees face with mostly
stem from language incompetence and lack of communication between locals
and refugees. Since local children and families cannot contact with refugees
and learn about their life, locals start to act in a prejudice way. Behavioral
problems, problem of violence, socio- cultural problems and cultural conflict
lied down under lack of communication. As a result of this situation, refugee
children have psycho- social problems and they do not feel belong to this

country or school.

The findings of this research indicated a consistent output with the literature
about refugee families and students in Turkey during adaptation process. The
participants asserted that language, correspondingly communication is the main
issue that led many problems between Syrian children and teachers. The same

results were found at the needs assessment studies conducted in Turkey
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(Borman, 2014; Center for Middle Eastern Strategic Studies, 2015; Istanbul
Bilgi University Child Unit, 2015; Kaya & Kirag, 2016).

School counselors mentioned policy and personal adjustment problems that
have an impact on refugee children and families. These problems are based on
unstable applications of governmental policy. Turkey started with taking short-
run measures in 2011 hoping that the war would be over soon. When it is
understood that more Syrian refugees would come and the war will not be over,
Republic of Turkey Ministry of Interior Directorate General of Migration
Management was established in 2013. Since some precautions were not taken
earlier, impact of these delayed precautions on schools were seen as personal

adjustment problems of refugees stated in this research.

Since education system is different in Syria, Syrian families have a different
understanding of the role of the school and the school- parent interaction
(Okagaki& Sternberg, 1993; Warner, 1999). School counselors indicated that
this creates a huge problem for the educational process of Syrian students.
When teachers cannot get in touch with parents, they cannot get sufficient
information about the student and cannot develop an appropriate way to help

him/ her.

Therefore, cultural adaptation and psycho- social needs of the refugee children
raised from the interviews. It is obvious that refugee children need to learn
culture of Turkey and Turkish. In addition, even if the child did not see the war
zone and migration route, refugee children may still be affected from the war
situation in their country. It is interesting that this bare fact was mentioned by
just three school counselors. Since school counselors do not have any
knowledge about the war and conflict situations and its’ effects on children and
families, they may not mention the psycho- social needs of the refugee students

and families. Efficient in- service trainings for school counselor may help them
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to examine the adaptation process of refugee students in a more professional

and a neutral way.

Another interesting part of the results is that 13 out of 15 school counselors
mentioned financial support, teacher characteristics and socio- cultural factors
as a protective factor for refugee students. Parallel to these results, educational
needs assessment studies conducted in Turkey stated that teacher
characteristics are protective for refugee children since these teachers help
refugee students to integrate the classroom environment (Center for Middle
Eastern Strategic Studies, 2015; Mercan Uzun & Biitiin, 2016; Seker & Sirkeci,
2015). Thus, refugee students adapt better when the teacher has positive
attitudes to refugee children. Efficient in- service trainings by given domain
experts about war, trauma and tmulti- cultural education may help teachers to
overcome their prejudices and develop neutral and even positive attitudes

towards refugee students.

In addition, culture, elapsed time and gender as socio- cultural protective
factors have similarities with other studies conducted in southeastern Anatolia
region. Culture as a protective factor was mentioned by school counselors from
Sanliurfa, Mardin and Gaziantep. Studies conducted in this region reveals the
same results indicating that refugees do not have any difficulties considering
cultural factors (Apak, 2014; Karasu, 2016). These studies show that culture
helps refugees to adopt their new environment better as it is indicated in the

results of the present study.

5.3.Discussion of Local Students’ Findings

It is indicated that refugee students are using violence and other behavioral
patterns to connect with local students and teachers. School counselors asserted

that after observing refugee students, local students also started to reveal same

behavioral patterns. The previous studies about refugee adaptation process also
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indicate that local students at refugee- receiving schools started to demonstrate
violent behaviors more, break the school rules and communicate through using
violence (Center for Middle Eastern Strategic Studies, 2015; Mercan Uzun &
Biitiin, 2016; Seker & Sirkeci, 2015).

Academic problems of local students are in accordance with the literature.
When Syrian refugees started to come Turkey, they did not develop any special
curriculum for refugee children and they were distributed to Turkish school
without considering their educational background and language competency.
As a result of this process, local teachers started to take care of refugee
students in their classrooms and may ignore local students. The similar
educational studies at refugee- receiving schools demonstrate the decrease in
academic success of local students (Borman, 2014; istanbul Bilgi University
Child Studies Unit, 2015; Sakiz, 2016).

School counselors stated that local students do not have an idea about refugee
students’ life, culture and what they been through. Therefore, they suggested
activities focusing on cultural recognition and understanding in order to include
local students into adaptation process. Even there are many studies about
refugee adaptation; position of locals in adaptation process of refugees is under
investigated. Only Eres (2016) stated that teachers also addressed the local
students’ needs. However, she did not explain the needs of local students at the

rest of her research.

Since the refugee crises are mostly about the people who live in the countries
that receiving the refugees, consideration of the needs of local people in
addition to refugees would help the adaptation process. When local population
is ignored, local people may think that all the resources are transferred to the
people who came to their country and refugees took their jobs and attend the
schools with them. As a result, communities may develop negative thoughts

towards the refugees. Thus, this might interfere with the adaptation process. In
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addition, transferring most of the sources and financial aids to refugee children
and families caused to creates prejudices towards them. Specifying the needs of

the communities along with the refugees may make the process easier.

Also, school counselors mentioned the familial problems that local families
have after the number of Syrian refugees increased. Since most of the Syrian
people came to Turkey without their husbands who need to stay in Syria for
working or lose their lives on their way to Turkey, Syrian women need to take
care of their children. Most of the Syrian women couldn’t get an education in
their country because of the traditional issues. Thus, Syrian women who came
to Turkey do not have a proper education and also cannot speak the Turkish
language. Thus, Syrian women may get marry with Turkish men and/ or can be
a second wife to get a shelter, food and meet the physiological needs of their
own and also their children. As a consequence, second- wife issues are
increasing at the certain parts of the Turkey which may trigger the predujices

towards Syrian refugees.

5.4.Discussion of the School Counselors’ Findings

Language barrier problem was mentioned by 14 out of 15 school counselors.
Except one-school counselors who knows Arabic, 14 school counselors have
difficulties to communicate with refugee students and families. This problem
also indicated in many research about refugee adaptation process into schools
in Turkey (Borman, 2014; Eres, 2016; Istanbul Bilgi University Child Studies
Unit, 2015; Sakiz, 2016). Actually, this language barrier is one of the sources
refugee students’ problems such as behavioral, psycho- social, personal
adjustment and socio- cultural problems like domino effect. Since school
counselors cannot learn the real needs of the refugee students and families,
they cannot make proper intervention to meet refugees’ needs. Therefore,
problems of refugee children start to increase and extent, so does school

counselors’ and local students’ problems.
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Problems about school facilities, trainings and the ambiguity about the
adaptation process stem from the inconsistent policy applications in Turkey.
Since refugee students were distributed into Turkish schools without
considering the facilities of the schools, counseling services and rooms were
transformed into a classroom. Other studies conducted at schools in Turkey
show the same results and indicates insufficient number and size of the
classrooms in refugee- receiving schools (Borman, 2014; Mercan Uzun &
Biitiin, 2016; Sakiz, 2016). School counselors asserted that trainings are the
eye- opener for them about the refugee issue (Rousseau et al., 2005). However,
these trainings are not sufficient in terms their quality in order to work with

refugee children.

In addition, school counselors may not know if they have a refugee student in
their school until they encounter with him/ her in the school. They are not
informed about refugees in their schools. Since governmental policy about
refugee education changes rapidly, even administrative may not know how
many refugee student they have in their schools. This situation creates a barrier
for both teachers and school counselors to make necessary arrangements to
respond to requirements of new conditions. These results are the reflection of

ambiguity about the refugee policy into schools and classrooms.

Thirteen participants have just started their professional life as a school
counselors and their year of experience ranges mostly from one to seven. These
participants were at their adaptation process to professional life. Motivational
needs arise out of the school counselors who just started to work as a school
counselor. If they feel more component about their profession, their motivation

may increase.

Beside the motivation issue, there are differences about the subjects that school

counselors mentioned during the interview. While non- experienced school
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counselors mentioned that they need more in- service trainings for themselves
to make the adaptation process easier, experienced school counselors focused
more on the extrinsic factors such as refugee students and families. It was an
interesting fact that none of the experienced school counselors stated that they
need trainings as well. However, they discussed that they do not have any
knowledge about trauma and/ or migration situations. Therefore, experienced
school counselors just did not want to accept the fact that even they worked for
years, they still need to be researchers and keep updated with the changing
needs of the school and students. It can be said that being experienced school
counselors is an advantage but also a disadvantage at the same time.

It is interesting that only six school counselors stated that they need a cultural
recognition of Syrian refugees since they do not know about their life. Also,
nine participants indicated that they need a long- term training from domain
experts to work with refugee students. These trainings may help them to
increase school counselors’ motivation as well. Other six school counselors
asserted that trainings should be short and not time consuming. In addition,
they asserted that they could work with traumatized children when language
barrier issue is solved, even if they do not have any special training about this

issue.

Furthermore, all of the school counselors suggested use a translator or an
interpreter or preparation classes for refugee students to teach Turkish to
overcome language barrier. On the other hand, none of the school counselors
thinks about learning some Arabic words to contact with refugee students and
families to create a safe environment for them. Their only suggestion was to
teach refugee children and families Turkish or use of translator.

Under the sub- theme of facilitative factors of the school counselors, socio-

cultural factors and the motivation was mentioned. However, in- service

tarinings can be considered as a facilitative factor as well. Since in- service
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trainings help school counselors to overcome their prejudices, informed about
migration, trauma and human rights, those trainings help school counselors to
ease the adaptation process of refugee students into the schools. Even if most
counselors did not focus on this issue, in- service trainings that the school

counselors have already attend can be taken into consideration.

This was the first study conducted about the school counselors’ needs and
problems working with refugee students in Turkey. Since school counselors are
the key people to understand the nature of the schools, their perspectives, needs
and suggestions may give light for moving to new stages in the case of

adaptation.

5.5.Limitations of the Study

The current study had some limitations in relation to its design and application.
The first limitation of the study base on the nature of qualitative research. Since
few participants were interviewed for the data collection process, results cannot
be generalized to larger populations.

In addition, using interviews as a qualitative data collection method includes
the interviewer effect threat by its nature. Data collection process is linked to
the communication skills of the interviewer. Correspondingly, data collector
bias may influence the internal validity of the research. In order to handle with
this limitation, semi- structured interview questions were standardized by

conferring on domain experts.

Furthermore, another limitation results from the lack of contact between the
researcher and the participants. Participants had some concerns about privacy
issue even though they informed about the nature of the research and their
rights. The participants may have hesitations to talk about the refugee issue that
is one of the sensitive and political problem in Turkey.
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In addition, all of the school counselors were working at the economically
disadvantaged schools. Since the economically disvantaged districts receive the
refugees most in Turkey, refugee students go to the schools in those
neighbourhood. Thus, school counselors’ experiences who are working at

economically advantaged districts cannot be explored.

Additionally, having an interview with just school counselors created a
limitation in this study. Since the local and the refugee students’ needs and
problems were examined from school counselors’ perspective, the

phenomenon cannot be explored by using first- hand information.

5.6.Suggestions and Implications for Further Research

Refugee adaptation is not a new topic to discover in the field of education.
There are numerous worldwide studies about refugee needs and problems
during adaptation process (AFAD, 2013; Center for Middle Eastern Strategic
Studies, 2015; Culbertson & Constant, 2015; Dryden- Peterson, 2011; istanbul
Bilgi University Child Studies Unit, 2015; Miilteciler ve Siginmacilarla
Yardimlagsma Dayanigsma ve Destekleme Dernegi, 2017). Although, adaptation
process requires ecological perspective, including all stakeholders, examination
of the local people’s needs and problems stay restricted both number and
scope. There is an urgent need to analyze the local people’s needs and giving

them voice, consider them during the adaptation process of refugee people.

Furthermore, the data should be collected from local and refugee students and
their families in order to have knowledge from the first- person. This might
enable to present whole picture of adaptation process from the diverse
populations’ perspectives, which provides more in- depth and wide- ranging

information about the process.

128



5.7.Suggestions and Implications for Practice

This part would be represented considering two components; governmental
agencies and school counselors. At first, suggestions and implications for
governmental agencies such as Ministry of National Education, Council of
Higher Education and Ministry of Interior Directorate General of Migration
Management will be mentioned. After, suggestions and implications for school

counselors’ practice will be explained.

Whole- school programs for school should be developed for the adaptation
process of refugees. As it is indicated, it is not a one- sided phenomenon and
adaptation process is not just about refugee children and families. Thus, the
program, which contains every school component such as teachers,
administration, school counselors, local and refugee children and families,

should be organized.

In addition to formal education, alternative educational programs can be run by
NGOs or related governmental institutions. Recreational arts and sports,
tutoring programs may help children who missed some periods of school to
adapt new curriculum and school environment. Especially extracurricular
activities suggested by school counselors may help local and refugee students
to get to know each other and meet the needs of sense of belonging and being
heard by local people of refugee children. Arabic speaking school counselors
should be assigned for every refugee- receiving schools in order to overcome

the language barrier.

Local teachers, students and families are in need to know more about refugee
people, for example their culture and way of living. Therefore, the program,
which would be developed for the schools during adaptation process, should be
a form of peace education, which includes components of multicultural

education, human rights and conflict resolution. As it is stated in literature

129



review, Harris (2002) proposed ten goals of peace education. Addressing fears,
understanding violent behaviors, developing intercultural understanding,
teaching peace as a process, promoting social justice, stimulating respect and
ending violence are the vital points for adaptation of refugee students and
creating a peace education program. Therefore, peace education programs
developed for refugee- receiving schools can help and ease the adaptation

process.

Results of the study shows that in- service trainings for school counselors are
inadequate and non-professional. Thus, adequate in- service trainings with
domain experts from universities with regard to school counselors’ needs
should be organized. These trainings should be long- lasting and time- varying

according to school counselors’ changing needs.

Since refugees spread all over the country and working with refugee students
and families is not an exceptional situation, courses about immigration, trauma,
war, and trauma- effected children and multicultural education should be
arranged at the Faculty of Education of the universities in Turkey. Thereby,
teachers and school counselors can be informed how they should behave
towards refugee students and families and which agencies they can apply when
they have bureaucratic difficulties with refugees. Access to education does not
mean and guarantee protection. Quality of education and educational

environment ensures protection and creates feeling of safety in children.

Since the needs of students, teachers and families can vary and change rapidly;
counselors should be in contact with the school components and fulfill these
changing needs. Correspondingly, school counselors may create programs,
meetings and activities according to the needs of the school components.
Working with traumatized refugee children in crowded schools of Turkey is
certainly a tough process for school counselors. Bachelors’ degree courses and
in- service trainings addressing psycho- social needs of the students might be
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inadequate to serve for this population. However, school counselors should be
researchers and they need to investigate new solutions in order to meet the
specific needs of their school. The development and implementation of
comprehensive school counseling programs requires the leadership, research
and collaboration skills of highly component school counselors to benefit all

students.

Furthermore, school counselors need to follow the signs of PTSD for refugee
children. Since they may have PTSD and/ or secondary trauma, school
counselors should know and follow the signs in order to appropriate referral of

refugee students.

School counselors’ role of advocacy rise to prominence for refugee students
and their families. Since refugee people may have disadvantaged positions in
their new environments, school counselors should inform them about their

rights to put barrier away for their education.

In addition, school counselors should adopt ecological approach for the
adaptation process of refugees. They should include local students for the
adaptation programs in the school. In addition, contact meetings should be
arranged for families and teachers to hear their needs and to inform them about

the process and invite to participate in the process.
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APPENDICES

A.ORIGINAL RESEARCH PROTOCOL TURKISH

Goriisme Protokolii

Degerli katilimei, ben Dilara Ozel. Orta Dogu Teknik Universitesi 'nde
arastirma gorevlisi olarak ¢alisiyorum. Bu calismayr yiiksek lisans tezim
kapsaminda Prof. Dr. Ozgiir Erdur- Baker ile yiiriitmekteyiz. Bu ¢alisma
sonunda, miiltecilerin mevcut olarak yogunlukta oldugu okullardaki psikolojik
danmismanlarin ihtiyaglarim saptamayr hedeflemekteyiz. Bu ¢alismanin, ileride
yapilacak ¢alismalara yon vermesini amagliyoruz.

Bu gdriisme alti boliimden olugmaktadir. Bu béliimlerde Sizin
okulunuzda yasadiginiz durumlara, yeterliliklerinize, ihtiyaglariniza ve
onerilerinize odaklanilacaktir. Goriismemiz yaklasik 45 dakika siirecektir.
Gortismenin ¢oziimlemesinin daha giivenilir yapilabilmesi igin SeS kaydt
alinacaktir. Goriigme siirecinde verdiginiz bilgiler kesinlikle digiincii kisilerle
paylasiimayacaktir. Bu bilgiler, sadece bilimsel amacli, kimliginiz ifsa

edilmeden kullanilacaktir. Ses kaydi almamda bir sakinca var mi? Tesekkiirler.

1. Boliim: Demografik Bilgiler

e Yasmiz........... Cinsiyetiniz.............

e Egitim durumunuz? Lisans Yiiksek Lisans Doktora
e Kag yildir okul psikolojik danigmani olarak calisiyorsunuz?..........
e Kag yildir bulundugunuz okulda galisiyorsunuz? ......................

e Okulunuzun bulundugu bolge nedir? 11 ................ fge ovvrrnnnn. Koy/
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2.

1-

e Meslek hayatiniz boyunca hangi il ve okullarda
calistinIz?........ooovvveieeiiieeein.

e Okulunuzda kag 6grenci var?...............

e Okulunuzda kag tane miilteci/ gogmen Statiisiinde 6grenciniz
var?...........

e Okulunuzda kag psikolojik danigsman gérev yapiyor?............

e Miiltecilerin smiflara dagilim durumu nedir? Okul yonetiminin dagilim
igin belirli stratejisi var mi?

e Miilteci/ miiltecilerin uyumu ile ilgili herhangi bir egitim aldiniz m1?

Lisans diizeyinde alinan egitimler- Hizmet i¢i egitim- Bireysel olarak

alinan egitimler-

Evet ise; egitim hangi kurumlardan alindi, egitimin igerigi nasildi, genel

olarak deginilen konular nelerdi, sizce yararli oldu mu?
Boliim: Durum Tespiti

Bir okul psikolojik danismani olarak okuldaki roliiniizii nasil
tanimlarsiniz? En sik yaptiginiz isler nelerdir?

(okul yonetimi, 6grencilerin, ailelerin, diger 6gretmenlerin beklentileri)

Okul psikolojik danismani olarak okulunuzda siklikla karsilastiginiz,
tekrar eden durumlar/sorunlar nelerdir? Ag¢iklar misiniz?

Sizce bu tiir olaylarin goriilme nedeni nedir? Hangi faktorler bu durumu
tetikliyor?

Bu olaylara yonelik uyguladiginiz rehberlik ¢alismalar1 nelerdir?

Sorunlar ve ihtiyaclar

3.

5-

Boliim: Miiltecilerin Sorun ve Thtiyaclari

Okulunuzdaki miilteci/gogmen 6grencilerin durumlarindan s6z edebilir
misiniz? Okulunuzdaki yerel ve miilteci 6grencilerin profili nedir? (hangi

yas grubu, kiz/ erkek dagilimi)
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10-
11-

12-

13-

Okulunuza miilteci 6grenciler geldiginden bu yana neler degisti? Rehberlik
servisinizin hizmetlerinde farklilasma oldu mu? — 6grencilerden,
ailelerden, yonetimden, diger 6gretmenlerden, ya da ¢evreden gelen

sorunlarda degisiklikler-

Okulunuzdaki miilteci/gogmen 6grencilerin en sik dile getirdikleri/yardim
istedikleri sorunlar nelerdir?

Uyum saglama siireglerinde neler yasaniyor? Miilteci 6grencilerin uyum
stirecinde yasadigi sorunlar nelerdir?

Sizce miilteci 6grencilerin temel psikososyal ihtiyaglar1 nelerdir?

(Eger heniiz soz edilmediyse..) Okulunuzdaki miilteci/go¢men &grencilerin

yerel 6grencilerle iliskileri nasil?

Boliim: Yerel 6grencilerin Sorun ve Thtiyaclan

Yerel 6grenciler gogmen 6grencilerin gelmesinden etkilendiler mi? Nasil?
Yerel 6grenciler gogmen 6grencilerin sorun ve ihtiyaglarinda farklilagsmalar
oldu mu?
Miilteci ve yerel 6grencilerin bu sorun ve ihtiyaglarina yonelik
rehberlik servisi olarak neler yapiyorsunuz? (Miilteci statiisiindeki
ogrencilere yonelik ¢alismalar, yerel 6grencilere yonelik ¢aligsmalar,
ailelere yonelik ¢alismalar, bu gruplarin uyumu igin yapilan ortak

caligmalar)

Okulunuzda sizin disinizda adaptasyon stireciyle ilgili ¢alismalar yapiliyor
mu (farkli bakanliklar ve sivil toplum kuruluslari araciligiyla)? (Miilteci
ogrencilere yonelik ne gibi ¢alismalar yiiritiiliyor? Yerel 6grencilerle ne
gibi ¢alismalar yiiriitiiliiyor?)

Yaptiginiz /yapilan ¢aligmalarda aksayan yonler var mi? Varsa nelerdir?

Agiklar misiniz?
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5. Béliim: Psikolojik Damismanlarin Sorun ve ihtiyaglari

14- Bu siiregte siz psikolojik danigsman olarak neler yasiyorsunuz? Ne gibi
sorunlariniz var? Ihtiyaglarmniz nelerdir?

15- (Eger s6z etmezse..) Kendinizi bu populasyonla ¢alismak icin yeterli
donanimli gériiyor musunuz?

16- Daha yeterli hissetmeniz/ daha kaliteli hizmet sunabilmeniz igin nelere
ihtiyaciniz var? Hangi konularda bilgi almaya ihtiyaciniz oldugunu

diisiiniiyorsunuz?

6. Boliim: Oneriler

17- Sizin okulunuz gibi miilteci kabul eden okullarda uyum siirecini ve
stiregteki 6grencilerin psikososyal ihtiyaglarini gidermek icin nasil bir yol
izlenmeli?

18- Miilteci gergegi, karsilastiginiz sorunlar ve uygulamadaki yeterliliklerinizi
diigiinerek neler 6nermek istersiniz? (MEB’e, Lisans egitim programlarina
ve Okullara)

19- Bu konuda ne tiir bir egitim almanin okul psikolojik danigsmani olarak size
yardimci olacagini diisliniiyor musunuz? (igeriginde neler olmali, kimler

tarafindan verilmeli, egitimin siiresi ne olmali vb.
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B.ENGLISH TRANSLATION OF THE INTERVIEW PROTOCOL

Interview Protocol

Dear participant, I am Dilara Ozel. I am working at Middle East
Technical University as a research assistant. We are carrying out this study
with Prof. Dr. Ozgiir Erdur- Baker within the scope of my master thesis. It is
aimed to identify the needs of refugee- receiving schools at the end of this
study. We intend this study to pave the way for future studies.

This interview protocol consists of six parts. These sections will focus
on situations, competencies, needs and suggestions regarding your experiences
in refugee- receiving schools. The interview will last approximately 45 minutes.
The interview will be recorded in order to analyze the data authentically. The
information you give during the interview is completely confidential and it will
not be shared with third parties. This information will be used only for
scientific purposes without disclosing your identity. Is there any problem about

recording the interview? Thank you.

Part I: Demographic information:

o Age......... Gender.............

e Education Level? Bachelor Master Doctorate

e How many years have you been working as a school counselor?..........
e How many years have you been working in this school as a school

counselor? ....evevvvvveninnn,
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How do you define your school district? City................
County............... Village/town.............

In which cities and schools have you worked during your professional
life?

How many students are there in your school?...............

How many refugee/ asylum- seeker students are there in your
school?...........

How many school counselors are there in your school?............

What is the distribution of refugee students to classes? Does the school
management have a specific strategy for this distribution?

Did you get any training on refugees and/ or refugee adaptation?

Trainings at a bachelor level- In- service trainings- Training that you take

individually-1f yes; from which institutions did you get the training, how

was the content of training, what were the topics that were mentioned in

general, was it helpful for you?

Part I1: Evaluation of the Current Situation

1-

How do you define your role in school as a school counselor? What are

the things you do most often?

(Expectations of school administration, students, families, other teachers)

2-

What are the recurrent situations / problems that you frequently
encounter in your school as a school counselor? Could you explain
them?

What is the reason for the occurrence of such events from your point of
view? Which factors trigger this situation?

Which counseling services do you implement for these events?
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Problems and Needs

Part 111: Refugees

5- Could you tell me about the situation of refugee / immigrant students in
your school? What is the profile of local and refugee students at your
school? (which age group, female / male distribution)

What has changed since refugee students arrived at your school? Is there

any variation in the counseling services that you provide? — Any changes in

the problems of students, families, school management, and other teachers.

6- What are the most common problems that refugee / immigrant students
often mention and/ or ask for help in your school?

7- What is happening in the process of adaptation at your school? What
are the problems that refugee students experience during the
integration-adaptation process?

8- What are the primary psychosocial needs of refugee students?

9- (if not mentioned yet) How are the refugee / immigrant students’ social

relationship with local students?

Part 1V: Local Students

10- How are local students influenced by the arrival of immigrant students?
11-Is there any differences between local and refugee students’ needs and
problems?
What do you do as a school counselor to address the needs and
problems of local and refugee students? (Counseling services for
refugee students, local students, families and the adaptation process of

local and refugee students)
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12- Except your counseling services, does your school involve in any other
activities or services regarding adaptation process of refugee children
(through different ministries and non-governmental organizations)?
(What kind of work is being carried out for refugee students? What
kind of work is being carried out for local students?)

13- Are there any obstacles in your work with refugee students? If yes,

what are they and could you explain them?

Part V: School Counselors

14- What do you experience in this process as a school counselor? What are
the problems that you experience? What are your needs during
adaptation process?

15- (If not mentioned yet) do you consider yourself competent enough to
work with refugee students?

16- What do you need to be able to offer more qualified / better quality

service? What do you think you need to know about?

Part VI: Suggestions

17-What should be done to facilitate adaptation process and meet psycho-
social needs of local and refugee students during the adaptation
process?

18- What are your suggestions by considering the reality of refugee issue,
the problems you face and your qualifications/competencies in
practice? (To MoNE, undergraduate programs and schools)

19- What kind of education and/ or training do you think will help you as a
school counselor? (What should be in the content, who should be the
instructor/trainer, what should be the duration of the education/

training, etc.).
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D.TURKISH SUMMARY/ TURKCE OZET

Giris

Heidelberg Uluslararas1 Catisma Arastirmalari Enstitiisii (HIICR) 2016 yilinda
Irak’ta Islam Devleti’ne kars1 olan catisma, Nijerya’da Boko Haram, Mali’deki
iktidarsizlasma, Ukrayna’daki ¢atigsmalar ve Libya’daki Sivil Savas dahil
olmak tizere diinya tizerinde toplam 402 ¢atigsma durumu gézlemlemistir
(Global Conflict Panorama, 2017). Bu ¢atigsmalarin i¢inde 226 tanesi siddet
iceren ¢atigsmalar olmakla birlikte 176 tanesi siddet igermeyen gatismalari
icermektedir (iran, Yunanistan, Hindistan ve Uganda’daki sivil bagkaldirilar
gibi). 2015 yilinda diinya ¢aginda 65.3 milyon insan zorla evlerinden ya da
anavatnalarindan ayrilmak zorunda kald: (Figures at a Glance, 2015). Bunlarin
21.3 milyonu miilteci statiistinii almis ve 3.9 milyonu ise Tiirkiye’ye
yerlesmistir (ECHO, 2018).

Diinya iizerindeki ¢atigma ve miilteci sayilarindan anlasilabilecegi gibi,
Tiirkiye dahil olmak iizere tim diinya miilteci Krizi ile basa ¢ikmaya
caligmaktadir. Alan yazininda miilteciler, miiltecilerin go¢ ettikleri bolgeye
yerlesmesi ve yeni girdikleri ¢gevreye uyumlar1 konusunda birgok kaynak
bulunmaktadir (Acosta, Larsen & Grieco, 2014; Beiser, 2009; Birman & Tran,
2015; Brown, 2015; Dryden-Peterson, 2015; Glick & Bates, 2010; Tienda ve
Hawkins, 2011). Bu c¢alismalar temel olarak miiltecilerin uyum siireglerine
odaklanmaktadir. Fakat bu uyum ve adaptasyon siiregleri iki tarafli olarak
miilteci ve yerel halk da dahil edilerek incelenmelidir. Ev sahipligi yapan
tilkelerin, 6zellikle ¢ok fazla sayida miilteci alan ve uyum siirecinden gegen

tilkelerde yasayan bireylerin giinliik rutinleri degismekte ve bu ilkeler sinirlt
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kaynaklarini miiltecilerle paylagsmak durumunda kalmaktadir. Yerel halkin
ortaya ¢ikan ihtiyaclari ve sorunlar karsilanmadan uyum siireci bagarili
olamaz. Yerel halk ve miilteciler arasindaki toplumsal ¢atismalar is imkanlari,
yerlesme Ve egitimdeki kisith kaynaklarin paylasilmasi gerekliligine ek olarak
genellikle 6nyargilar, farkli yasam tarzlar1 ve diinya goriisleri nedeniyle ortaya
cikmaktadir.

Savas ve ¢atisma durumlar1 kuskusuz her insanin hayatini etkilemektedir.
Barbara (2006) ¢ocuklarin savas Ve ¢atisma durumlarindan iki temel nedenden
dolay1 etkilendiklerini savunmaktadir. Oncelikle cocuklar, fiziksel ve duygusal
ihtiyaglar1 dahil olmak tizere temel ihtiyaglar igin birincil bakimlarini veren
bireylere ihtiyag duyarlar. Yetiskinler savas ve ¢atisma durumlarinda kendi
ihtiyaglarini karsilayamadigindan ve korku ve stres halinde olduklarindan
kendi ihtiyaglarini karsilayamazlar. Bu nedenle, bakima ihtiya¢ duyan
¢ocuklarin ihtiyaglarini da karsilayamaz duruma gelirler. Buna ek olarak, savas
ve catisma durumlari gocuklarin hayat ¢izgisini yetiskinlerden daha ¢ok
etkilemektedir. Cocuklar egitimlerine miilteci kamplarinda baslayabilir ve
kendi anadilleri, kiiltiirleri ve ¢evreleri hakkinda bilgi edinemeden yeni bir
ortama uyum saglamaya ¢alismaya baslayabilirler. Bu nedenle, gocuklarin
gerekli psikolojik yardimi almadan uyum saglamalari oldukg¢a zordur (Barbara,
2006).

Cocuklar fiziksel ihtiyaglarinin yani sira baglanma, aidiyet ve giivende
hissetme ihtiyaglar1 i¢in ailelerine, 6zellikle birincil bakim veren kisilere
ihtiyac duyarlar. Bu nedenle, yetiskinleri etkileyen stres kaynaklart dolayli
olarak ¢ocuklar {izerinde de etkili olmaktadir. Ekonomik krizler, gé¢ ve insan
haklarinin kisitlanmasi gibi durumlar ¢ocuklari risk altina alabilir (Cirakoglu,
2017).

Gardner (1995) yeni ulasilan iilkelere uyumun saglanabilmesi igin kiiltiirel

yeterliligin gelistirilmesi gerektigini savunmaktadir. Okullar, bu uyum
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siirecinde ¢ocuklar i¢in anahtar noktadadir. Peterson, Meehan, Ali ve Durrant
(2017) egitim ve dgretim siirecinin miilteci ¢ocuklarin uyum ve kiiltiirlenme
stireclerinde 6nemli bir yeri oldugunu savunmaktadir. Okullar, ¢ocuklarin
sadece okuma ve yazma 6grendikleri bir yer degildir. Okullar toplumun
kiiltiirtinii devam ettirmesine yardimer olur ve ayn1 zamanda kiiltiirel ¢ergevede
sosyallesmeyi saglar. Bu nedenle, okullar toplum igindeki sosyallesme
temsilcileri olarak degerlendirilebilir (Saldana, 2013). Miilteci sorunlari
acisindan okullar, miiltecilerin tanimaya basladiklari kiiltiirii 6grenme ve bu
kiiltiire uyum saglamalarinda 6nemli bir goéreve sahiptir. Bu nedenle,
cocuklarint okula gonderebilecek maddi giice sahip aileler cocuklarinin yeni
ulastiklar1 tilkede saglikli bir yasam siirdiirebilmek igin bu iilkenin dilini ve
kiiltiriinii 6grenmelerini ummaktadir. Buna ek olarak, Peterson ve arkadaslari
(2017) kriz durumlarinda egitimin 6grencilerin uyum stireci agisindan 6nemli

bir rolii oldugunu savunmaktadir.

Amerikan Okul Psikolojik Danigmanlari Dernegi (ASCA)’nin yayinladigi Okul
Psikolojik Danismanlari i¢in Etik Standartlar kitapgigina gore, okul psikolojik
danigmanlari okul igerisindeki ilgili tiim paydaslarla isbirligi yapmakla
yikiimliidiir. ASCA’nin belirledigi etik kodlarin ¢ogu 6grenciler, aileler,
ogretmenler, yoneticiler, diger uzmanlar ve okul ¢evresindeki diger kurumlar
ile igbirligini temel almaktadir. Bu nedenle okul psikolojik danismanlart okulun
igindeki ve digindaki tiim paydaslarindan haberdar olmak ve onlarla isbirligi
yapmak durumundadir. Bu durum okul psikolojik danigmanlarin1 okul ve okul

cevresinin temel tas1 haline getirmektedir.

Bu nedenle okul psikolojik danismanlari, okullarin miilteci 6grencilerin uyum
stirecine yardim edebilmesi i¢in temel noktadadir. Okul psikolojik
danigmanlar1 dgrenciler, aileler, 6gretmenler dahil olmak iizere kisaca okulun
iginde ve disindaki tiim paydaslarindan haberdar oldugu igin miilteci

ogrencilerin uyum siireglerinde etkili bir sekilde rol oynayabilirler.
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Savas ve ¢atisma durumlarinin ve buna bagli olarak go¢ ve uyum siireglerinin
psikolojik etkileri dinamik bir siiregte incelenmelidir. Bu nedenle, bu siireg
sadece psikolojik travma ve yilmazlik faktorleriyle degil ayn1 zamanda
bireylerin sosyal ekolojileriyle de baglantilidir. Ozellikle fiziksel ve duygusal
alan, okul ve ebeveynler disindaki sosyal yapilari iceren sosyal yapilar
cocuklarin uyum siireglerinde etkilidirler. Bu ¢alismada, gocuklarin uyum
stireclerindeki tepkilerini anlamak i¢in Bronfenbrenner’in ekolojik modeli
temel alinmistir. Bu model ¢ocuklarin hayatindaki her durumu inceleyerek
cocuklarin durumunu biitiinciil bir agidan anlamayi saglamaktadir. Bu nedenle,
Bronfenbrenner’in modeli uyum siirecini ¢éziimlemede 6nemli bir yere

sahiptir.

Bu ¢alisma miilteci alan okullarin psikososyal ihtiyag¢ ve sorunlariin profilini
cizerek daha etkili psikososyal miidahale modellerinin gelistirilmesine
yardimet olmay1 hedeflemektedir. Alanyazinda yer alan ¢aligmalarin
birgogunun miilteci sorun ve ihtiyaglariin dogasini incelemesi ve bu
calismalarin miidahale modellerini kavramsallastirarak incelemesi, bu
calismanin ortaya ¢ikmasinda etkili olmustur. Bu g¢alismanin sonuglarinin
Tiirkiye’deki miilteci alan okullar i¢in kapsayict miidahale programlari

gelistirilmesine kaynak olmasi amaglanmaktadir.

Bu calisma asagidaki sorulara cevap aramistir:

1. Miilteci alan okullarin okul psikolojik danigmanlar1 agisindan temel
ihtiyac ve sorunlart nelerdir?

2. Miilteci alan okullarda ¢alisan okul psikolojik danismanlari, uyum
stirecinde neler yasamaktadir?

3. Okul psikolojik danigmanlarinin uyum siirecindeki ihtiyaglar1 nelerdir?

4. Yerel 6grenciler, okul psikolojik danigmanlarinin bakis agisindan uyum

stirecinde neler yasamaktadir?
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5. Okul psikolojik danigmanlarinin bakis agisindan yerel 6grencilerin
uyum siirecindeki ihtiyaglari nelerdir?

6. Miilteci dgrenciler, okul psikolojik danismanlarinin bakis agisindan
uyum siirecinde neler yasamaktadir?

7. Okul psikolojik danigmanlarinin bakis agisindan miilteci 6grencilerin

uyum siirecindeki ihtiyaglari nelerdir?

Yontem

Bu ¢alisma, miilteci alan adaptasyon siirecindeki okullarin durumunu okul
psikolojik danismanlarin bakis agisindan anlayabilmek ve inceleyebilmek igin
nitel fenomonolojik bir ¢alisma olarak planlanmistir. Calismanin amaci,
miilteci alan okullarin profilini ¢izerek miilteci ve yerel 6grencilerin sorun ve
ihtiyaglarin1 da okul psikolojik danigsmanlarinin bakis agisindan anlayarak
ortaya ¢ikarmaktir. Okul psikolojik danismanlarindan yeterli bilgi alabilmek
i¢in yar1 yapilandirilmis goriisme teknigi kullanilmistir. Veriler, Tiirkiye nin
farkli bolgelerindeki miilteci alan okullarda ¢alisan okul psikolojik

danismanlariyla yapilan goriismeler sonucunda toplanmustir.

Bu c¢alismada okul ve okul psikolojik danismanlarinin segiminde 6lgiit
orneklem teknigi kullanilmistir. Bu 6rneklem teknigi, ¢alismacinin verileri
daha detayl bir sekilde toplamasina yardim etmistir. Tiirkiye’de hemen hemen
her sehirde Suriyeli miilteci bulunmaktadir. Fakat, sehirlerdeki miilteci orani
degisim gostermektedir. Bununla birlikte, ayn1 sehirdeki miilteci orani
bolgeden bolgeye de farklilik gostermektedir. Bu nedenle, Suriyeli miiltecilerin
yogunlukta oldugu sehirler I¢ Isleri Bakanligi Go¢ Raporu (2017) goz 6niinde
bulundurularak yedi okul psikolojik danismani se¢ilmistir (Tablol).
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Tablo 1

Orneklem Parametleri

Kriter Parametreler Veri Kaynag
Sehir Gaziantep, Hatay, Okul Psikolojik
Sanliurfa, Istanbul, Danismanlari

Diyarbakir, izmir,
Mardin
Okullar Belirlenen sehirlerdeki
en fazla Suriyeli
miilteciye sahip olan

okullar

Sehirler, ¢ Isleri Bakanlig1 Gog Idaresi Genel Miidiirliigiiniin yayimladig:
rapora gore segildikten sonra, en fazla Suriyeli miilteci bulunduran okullar
belirlenmistir. Farkli bolgelerdeki okullarin farkli ihtiyaclar1 olabilecegi
durumu g6z 6niinde bulundurularak Tiirkiye’nin farkli bolgelerinden okullar
secilerek okul psikolojik danigsmanlari ile goriismeler yapilmistir. Okul
psikolojik danismanlariyla, miilteci alan okullarin ihtiyaglarin1 anlamak

amactyla yar1 yapilandirilmis goriismeler gergeklestirilmistir.

Istanbul’dan bes katilimc1, Sanlurfa’dan iki katilime1, izmir’den iki katilimet,
Hatay’dan iki katilimei, Diyarbakir’dan iki katilimei, Mardin’den bir katilimci
ve Gaziantep’ten bir katilime1 olmak iizere toplam 15 kisi ile goriisiilmiistiir. I¢
Isleri Bakanlig1 Gog Idaresi Genel Miidiirliigiiniin yaymladig rapora gére
Istanbul en fazla Suriyeli miilteciye sahip olan sehir oldugu i¢in (yarim
milyon), Istanbul’daki okullarin durumunu daha iyi inceleyebilmek icin diger

sehirlere kiyasla Istanbul’dan daha fazla katilime1 se¢ilmistir.
15 katilimeimin 13’1 kadin, diger ikisi erkektir. Ayn1 zamanda, 12 katilimc1

farkl1 tiniversitelerin Rehberlik ve Psikolojik Danigmanlik boliimlerinden lisans

derecesine sahiptir. Sadece ii¢ katilimer ayni boliimde yiiksek lisans derecesine
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sahiptir. Katilimcilarin yaglar1 23 ile 34 yas arasinda degismektedir. Buna ek
olarak, okul psikolojik danismanlarinin deneyim yili ise iki ile yedi y1l arasinda
degismektedir. Tablo 2’de verildigi gibi, katilimeilarin ¢ogu (n=13) yeni
mezun olan okul psikolojik danigsmanlaridir ve alanda kisitli deneyime

sahiptirler.

Gorlisme sorulari alt1 alana vurgu yapmaktadir: (1) Demografik Bilgiler (2)
Okul Psikolojik Danismanlarm Mevcut Durumu (3) Miilteci Ogrencilerin
Ihtiyag ve Deneyimleri (4) Yerel Ogrencilerin ihtiya¢ ve Deneyimleri (5) Okul
Psikolojik Danismanlarmin Ihtiyag ve Deneyimleri (6) Uyum Siireci igin

Oneriler. Gériisme protokolii Ek A’da verilmistir.

Bu ¢alisma miilteci alan okullarin profilini ¢izmeyi ve miilteci alan okullarin
ihtiya¢ ve sorunlarini ortaya ¢ikarmay1 amacladigi i¢in verilerden ortaya ¢ikan
temalar1 anlayabilmek amaciyla igerik analizi yontemi kullanilmistir. Bu

stirecte daha onceden olusturulan hi¢bir kod ve tema kullanilmamustir.

Tiim kod ve temalar bulgular kisminda verilmis olup, asagidaki alintida 6rnek

bir kodlama verilmistir;

Mesela futbol mag1 yapiyorlar, genelde Suriyeliler oynamaz. Digerlerini
almazlar, oynatmiyorlar. Onlarin farkli oynadiklarini sdyliiyorlar. Nasil bir
farklilik bilemiyorum ancak gocuklar boyle soyliiyor. K5
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Kodlama 6rnegi asagida verilmistir;

« Miilteci Ogrenciler
Tema

t | * Sorunlar
Tema J

e Cok YOnli Dislanma
Kod ¢ >

t | * Yerel Ogrencilerin Miilteci Ogrencileri Diglamasi
Kod /

Figiir 1. Orek Veri Analizi

Ayrica bu ¢alismada Orta Dogu Teknik Universitesi Egitim Fakiiltesindeki dort
akademisyen tarafindan gergeklestirilen tiggenlestirme yontemi kullanilmistir.
Transkript edilmis veriler 6ncelikle akademisyenlerle paylasilmistir. Her
akademisyen verileri inceledikten sonra kendi kod ve temalarini ¢ikartmas,
cikartilan bu kod ve temalar arastirmacinin belirledigi kod ve temalar ile
karsilagtirillmistir. Tema, alt- tema, kod ve alt- kodlar hakkinda verilen goriis ve
oneriler dikkate alinarak veri analizi yapilmistir. Seffaflig1 saglamak icin
katilimcilarin verilerinden alinan kisa alintilar, kod ve temalarin

aciklamalarinda kullanilmistir.

Bulgular

Tiirkiye’de miilteci krizi kendini gosterdiginden bu yana miilteci ¢aligmalari
oldukga popiilerlesti ve arastirmacilar ortaya ¢ikan sorunlara kalic1 ¢oziimler
tiretmek i¢in ¢aligmaya basladilar. Bu ¢alisma, miilteci alan okullarin
psikososyal ihtiyag ve sorunlarini analiz etmeyi ve boylece okul temelli etkili

psikososyal miidahalelerin gelistirilmesini amaglamistir.
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Okul psikolojik danigmanlariyla yapilan goriismelerin veri analizleri
sonucunda arastirmacinin amaglarini kapsayan ii¢ temel tema ortaya ¢ikmustir:
(1) Miilteci Ogrenciler (2) Yerel Ogrenciler ve (3) Okul Psikolojik
Danigmanlarinin Bireysel ve Profesyonel Deneyimleri. Her tema, sorunlar,

ihtiyaglar ve kolaylastirici faktorler olmak iizere {ig alt temaya sahiptir.

Miilteci 6grencilerin sorunlar alt temasinin altinda yedi kod bulunmaktadir.
Bunlar; ¢ok yonlii dislanma, bireysel uyum sorunlari, ailesel sorunlar, politika
sorunlari, SOSyo- kiiltiirel sorunlar, psiko- sosyal sorunlar ve davranigsal
sorunlar. Basliklardan da anlasilacagi gibi miilteci 6grencilerin sorunlari ¢ok
yonliidiir. Diger taraftan her okul psikolojik danismani miilteci 6grencilerin
sorunlarinin farklilik gosterdigini savunsa da tek bir temel sorundan
bahsetmislerdir. Bu sorun da dil sorunudur. Tiim okul psikolojik danismanlari,
miilteci 6grencilerle iletisim kuramadiklarini belirtmislerdir. Bu nedenle ortaya
¢ikan davranigsal, psiko- sosyal, ailevi, sosyo- kiiltiirel, uyum ve digslanma

sorunlar1 ile basa ¢ikamadiklarini ifade etmislerdir.

Miilteci 6grenciler temast altinda kiiltiirel uyum ve psiko- sostal ihtiyaglara yer
verilmistir. Buna bagli olarak kabul edilme, travma ve kiiltiirii 6grenme
ihtiyaglari, veri analizleri sonucunda ortaya ¢ikmistir. Kolaylastirici faktorleri
igeren alt- tema ise veri analizlerinde ortaya ¢ikan bir diger noktadir. Finansal
ve kiiltiirel durumlar hem sorunlar hem de kolaylastiric1 faktor alt- temalart
altinda bahsedilmistir. Okul psikolojik danismanlartyla yapilan goriigmeler
sonucunda cinsiyet, kiiltiir, finansal destek, 6gretmen 6zellikleri gibi sosyo-
kiiltiirel faktorlerin hem sorun hem de kolaylastirici faktor olarak

degerlendirildigi goriilmiistiir.
Davranissal, ailevi ve akademik sorunlar, yerel 6grencilerin sorunlar alt-

temasinin altinda deginilen bagliklardandir. Okul psikolojik danismanlari,

miilteci 6grencilerin okula gelmesiyle birlikte okul igerisinde yasanan
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sorunlarin arttigini belirtmislerdir. Ayn1 zamanda, yerel ve miilteci 6grenciler
arasinda ortaya ¢ikan ¢ogu sorunun, dil sorunu ve buna bagli olarak
ogrencilerin iletisim kuramamasindan kaynaklandigini belirtmislerdir. Okul
psikolojik danismanlari, yerel 6grencilerin miiltecilerin kiiltiiriinii ve onlarin
neler yasadiklarii bilmedikleri igin kiiltiirel farkina varma ve farkli kiiltiirdeki

bireyleri anlama konularinda egitime ihtiyaglari oldugunu savunmuslardir.

Okul psikolojik danismanlarindan beklentiler, kaynaklarin kisitli olmasi, dil
sorunu, egitimlerin yetersizligi ve miiltecilerin egitimi konusundaki
karisikliklar okul psikolojik danigmanlarini igeren temanin sorunlar alt
temasinda deginilen basliklardandir. Okul psikolojik danismanlari, yerel ve
miilteci 6grencilerin sorunlarinda degindikleri gibi, kendi profesyonel
yasantilarinda da dil sorununun miilteci 6grenciler ile iletisim kurmada etkili
oldugunu sdylemislerdir. Hizmet i¢i egitimler, motivasyon ve miilteci
ogrencilerin dil 6grenme siireci ise uyum siirecinde okul psikolojik

danigmanlarinin ihtiyaglar alt temasi altinda kodlanmustir.

Yukarida bahsedildigi gibi yerel 6grenciler, miilteci 6grenciler ve okul
psikolojik danismanlarinin sorunlar1 benzerlik gostermektedir. Dil bariyeri
sorunu, belirlenen ii¢ temanin kapsayici temasidir. Okul psikolojik
danismanlari dil bariyeri sorununun tistesinden gelindiginde birgok sorunun

kendiliginden ¢6ziilebilecegini belirtmislerdir.

Tartisma ve Sonug¢

Okul psikolojik danigmanlari, miilteci alan okullarda yasanan bir¢ok sorunun
yerel ve miilteci 6grenciler arasinda olusan dil ve iletisim sorunlarindan
kaynaklandigini belirtmislerdir. Yerel ve miilteci 6grenciler iletigim
kuramadiklart i¢in, yerel 6grenciler miiltecilerin neler yasadigini bilememekte
ve miilteci 6grenciler de yerel 6grencilerin kendilerini nasil algiladiklarini

anlayamamaktadir. Buna ek olarak katilimcilar, 6gretmenlerin miilteci
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ogrencileri ve aileleri okul disinda gordiiklerini, bu nedenle okula gelmeden
miilteci 6grenciler hakkinda semalar olustugunu belirtmislerdir. Bu nedenle
ogretmenler siif i¢erisindeki miilteci 6grencilere karsi tarafsiz

davranamamaktadir.

Tiim bunlara ek olarak yerel 6grenciler, hayatlarinda 6nemli bir yere sahip ve
davraniglarini etkileyen yetiskinlerin miilteciler hakkindaki diistince ve
fikirlerinden etkilenmektedir. Oncelikle, yerel ailelerin miilteci bireyler
hakkinda birtakim algilar1 vardir ve kendi goris ve fikirlerini ¢ocuklarina
yansitmaktadirlar. Aile, gocugun gelisimindeki en gii¢lii sistemdir. Ayrica
Ogretmenlerin miilteci 6grenciler hakkindaki diisiinceleri, algilar1 ve
davranislar1 yerel 6grenciler icin oldukca etkileyicidir. Ogrenciler,
ogretmenlerini rol model olarak gordiikleri i¢in 6gretmenlerini taklit ederler.
Tim bunlara ek olarak 6grenciler kendi sosyal ¢evrelerinden, 6zellikle akran
gruplarindan oldukga etkilenirler. Miilteci 6grencilere nasil davranmalari
gerektigini arkadaslariyla sosyallestikleri ortamlarda (park, okul bahgesi gibi)
ogrenebilirler. Sonug olarak yerel 6grenciler, miilteci 6grenciler ile birebir
iletisime gegtiklerinde birtakim algilara sahip olabilirler.

Bronfenbrenner (1979)’1n belirttigi gibi, bireyi kendi ¢evresinden ayirip, bu
gelisen bireyi ¢evresindeki iliskilerden soyutlayarak inceleyemeyiz. Bir bireyin
gelisimi dogumdan 6liime kadar olan siireci kapsadigi i¢in sadece gocuklar
degil ayn1 zamanda 6gretmenler ve aileler de gelisimsel agidan incelenmelidir.
Bu nedenle okullaridaki miilteci uyum siireci okul psikolojik danismanlarinin
bakis agistyla incelenirken okullarin sosyal, ekonomik ve psikolojik ¢evreleri

g6z Oniinde bulundurulmalidir.

Tiim bunlara bagl olarak, miilteci uyum siireci, Bronfenbrenner (1979)’in
ekolojik sistem modeli ile incelenmelidir. Ogrencilerin aileleri ve 6gretmenleri
mikrosistemde incelenebilir. Bu nedenle ailelerin ve 6gretmenlerin,

ogrencilerin algilarinda biiyiik etkisi oldugu vurgulanabilir. Mezosistem ise
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ogrencilerin birincil etkilesimlerinin oldugu sistemlerin birbirleriyle olan
iletisimlerini igermektedir. Mezosisteme 6rnek olarak ailelerin ve

ogretmenlerin etkilesimleri verilebilir.

Miilteci uyum siirecinde ise egzosistem siddet sorunlarini ve 6gretmenlerin ve
ailelerin akil saglhigini icermektedir. Makrosistem ise go¢ yollar1 (sinir
yiiriiyerek, ugakla ya da otobiisle gegmek), go¢ hikayelerini ve savasin
Ozellerini (siiresi, sivillere etkisi gibi) igeren go¢ ve savas durumlarini
kapsamaktadir. Modelin son sistemi olan kronosistem ¢atisma durumlarini bir
biitiin olarak ele almaktadir. Bu sistem, gog siirecindeki her bileseni teker teker
incelemekte ve her sistemin birbiriyle etkilesimini analiz etmektedir. Bu
biitiinciil yaklagim, ¢cocuklarin yasadigi cevreyi, durumlar1 ve kaynaklari 6lgme
ve degerlendirme siirecini etkili hale getirmektedir. Cesitli bilgi kaynaklarini
kullanmak, uyum siirecinde ¢ocuklarin ihtiyaglarini anlamak igin biitiinctil bir

resim ¢izmede onemlidir.

Bu ¢alismanin tasarim ve uygulama konusunda bazi sinirlamalari vardir.
Oncelikle bu ¢alisma, nitel arastirma yontemlerinin dogasinda olan bazi
smirliliklara sahiptir. Onbes okul psikolojik danigsmani ile gériisme yapildig

icin sonuglar genis popiilasyonlar i¢in genellenemez.

Buna ek olarak, nitel veri toplama yontemi olarak goriismelerin kullanilmasi,
arastirmacinin goriismeler sirasinda katilimcilar etkileme riskini
dogurmaktadir. Veri toplama siireci, arastirmacinin iletisim becerileri ile
baglantilidir. Buna bagl olarak, arastirmacinin dnyargilari igsel gegerliligi
etkileyebilir. Bu durumu azaltmak i¢in yar1 yapilandirilmis goriisme sorulari

alan uzmanlari tarafindan gézden gecirilmistir.
Bunlara ek olarak ¢aligmanin bir diger kisitlayici etmeni ise arastirmaci ve

katilimcilar arasindaki etkilesimin az olmasidir. Katilimcilar aragtirmanin

dogasi1 ve haklar1 konusunda bilgilendirilmis olsalar da gizlilik konusundaki
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siphelerini dile getirmislerdir. Miilteci sorunu Tiirkiye’de hassas ve politik bir
sorun oldugu i¢in katilimcilar bu konudaki goriislerini belirtmekte tereddiit

etmis olabilirler.

Ayrica, sadece okul psikolojik danismanlariyla goriisme yapmak bu ¢aligmanin
temel sinirlhiliklarindan biridir. Yerel ve miilteci 6grencilerin ihtiyag ve
sorunlar1 okul psikolojik danismanlarinin bakis agis1 goz dniinde
bulundurularak incelendigi igin olaylar birincil kaynaktan bilgi alinamadan

incelenmistir.

Miiltecilerin uyumu konusu egitim alaninda kesfedilecek yeni bir konu
degildir. Diinya ¢aginda miiltecilerin uyum siirecindeki sorun ve ihtiyag¢larini
igeren birgok ¢alisma bulunmaktadir (AFAD, 2013; Center for Middle Eastern
Strategic Studies, 2015; Culbertson & Constant, 2015; Dryden- Peterson, 2011,
Istanbul Bilgi University Child Studies Unit, 2015; Miilteciler ve
Siginmacilarla yardimlagma Dayanigsma ve Destekleme Dernegi, 2017). Fakat
uyum siireci tiim paydaslari igeren ekolojik bir bakis agisini gerektirirken yerel
ogrencilerin ihtiyag ve sorunlarini inceleyen ¢alismalar sinirlidir. Yerel
ogrencilerin ihtiyaglarini inceleyen, onlari da miiltecilerin uyum siirecinde

degerlendiren caligmalara ihtiya¢ vardir.

Tiim bunlara ek olarak miilteci ¢alismalarinda veriler, birincil kaynaktan bilgi
alinabilmesi i¢in yerel ve miilteci 6grenci ve ailelerden toplanmalidir. Boylece
uyum siirecindeki ¢esitli bireylerin bakis agilar1 biitiinciil ve detayli olarak

incelenebilir.

Bu ¢alismada oneriler, iki bilesene yonelik olarak yazilmistir; devlet
kuruluslar1 ve okul psikolojik danismanlari. Oncelikle, Milli Egitim Bakanligs,
Yiiksek Ogretim Kurulu ve I¢ Isleri Bakanlig1 Go¢ idaresi Genel Miidiirliigii
gibi devlet kurumlari i¢in olan 6neriler verilecektir. Daha sonra ise okul

psikolojik danismanlari igin olan oneriler ve dogurgular verilmistir.
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Miiltecilerin okullardaki uyum siireci i¢in biitiinciil okul programlari
gelistirilmelidir. Yukarida bahsedildigi gibi, miiltecilerin uyum siireci tek
tarafl1 bir olgu degildir ve uyum siireci yalnizca miilteci ¢ocuklar ve aileler ile
siirl degildir. Bu nedenle, 6gretmenleri, yonetimi, okul psikolojik
danigmanlarini, yerel ve miilteci 6grenci ve ailelerini kapsayan programlar

olusturulmalidir.

Orgiin egitime ek olarak, sivil toplum kuruluslar1 ve/ veya devlet kurumlar
tarafindan desteklenen alternatif programlar olusturulmalidir. Sanat ve spor
etkinlikleri ve destek programlar1 okula baglamasi gereken donemde
basglayamayan 6grencilerin yeni miifredata ve okul ¢evresine uyumunu
saglamada etkili olabilir. Ozellikle okul psikolojik danismanlar1 tarafindan
onerilen ders programi digindaki etkinlikler yerel ve miilteci 6grencilerin
birbirlerini tanimalarinda ve miitleci 6grencilerin aidiyet ihtiyaglarini
gidermelerinde etkili olabilir. Arap¢a konusabilen okul psikolojik danismanlar

dil bariyeri sorununu gidermek igin miilteci alan okullara atanabilir.

Yerel 6gretmenler, 6grenciler ve aileler miilteci bireylerin kiiltiirii ve yasam
sekilleri gibi konularda bilgilendirmeye ihtiya¢ duymaktadir. Bu nedenle,
uyum siirecindeki okullar i¢in gelistirilecek program cokkiiltiirlii egitim, insan
haklar: ve ¢atigsma ¢oziimii gibi konulari igine alan bir baris egitimi programi
olmalidir. Harris (2002) baris egitiminin on temel hedefini siralamistir. Bunlar;
korkulara odaklanma, siddet igceren davranislari anlama, kiiltiirlerarasi anlayisi
gelistirme, baris1 bir siire¢ olarak 6gretme, sosyal adaleti tesvik etme, saygiyi
kamgilama ve siddete son verme. Bu nedenle, miilteci alan okullarda uyumu

kolaylastirmak i¢in baris egitimi programlar: gelistirilmelidir.
Veri analizi sonuglart okul psikolojik danigmanlar i¢in yapilan hizmet igi

egitimlerin yetersiz oldugunu ve profesyonel olmadigini gostermistir. Bu

nedenle, okul psikolojik danigsmanlarinin ihtiyaglarina uygun olarak alandaki
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uzmanlarm katilimiyla gerceklestirilen hizmet i¢i egitimler diizenlenmelidir.
Bu egitimler uzun soluklu olmali ve okul psikolojik danigmanlarinin degisen

ihtiyaglaria cevap verebilmelidir.

Miilteciler Tiirkiye’nin her bolgesine dagilmis oldugu ve miilteci 6grencilerle
caligmak istisnai bir durum olmadig i¢in Tiirkiye’deki egitim fakiiltelerine
gb¢, travma, travma yasayan c¢ocuklar Ve kiiltiirleraras1 egitim konularinda
dersler agilmalidir. Béylece 6gretmenler ve psikolojik danigsmanlar ¢alistiklar
okullarda miilteci 6grenci ve aileler ile karsilastiklarinda onlara nasil
davranmalar1 gerektigi, biirokratik sorun yasadiklarinda nerelere bagvurmalari

gerektigi konularinda bilgi sahibi olabilirler.

Ogrencilerin, dgretmenlerin ve ailelerin ihtiyaglar1 ¢ok hizli bir sekilde
degisebildigi igin okul psikolojik danismanlar1 okulun tiim bilesenleri ile
iletisim halinde olmali ve bu degisen ihtiyaglara cevap verebilmelidir. Buna
bagli olarak okul psikolojik danigmanlari okul bilesenlerinin ihtiyaglarina
yonelik programlar, toplantilar ve etkinlikler diizenlemelidir. Tiirkiye’deki
kalabalik okullarda travmatize olmus ¢ocuklar ile ¢alismak kuskusuz ki okul
psikolojik danismanlari igin zor bir durum yaratmaktadir. Lisans egitimi
boyunca verilen dersler ve hizmet i¢i egitimler, travmatize olmus ¢ocuklar ile
calisma ve onlarin psiko- sosyal ihtiyaglarina deginme konularinda yetersiz
kalmaktadir. Fakat okul psikolojik danismanlari birer arastirmaci olmali ve
okullarindaki 6zgiil sorunlar igin yeni ¢oziimler gelistirmelidirler. Kapsayici
okul danigmanlik programlarmin gelistirilmesi ve uygulanmast liderlik,

arastirma Ve is birligi gerektirmektedir.

Ayrica, okul psikolojik danigmanlari gerekli yonlendirmeleri yapabilmek igin
miilteci 6grencilerde travma sonrasi stres bozuklugu belirtilerini takip
etmelidir. Bunlara ek olarak, okul psikolojik danigsmanlarinin miilteci
ogrencilerin ve ailelerin hak savunuculugunu yapmalar1 beklenmektedir.

Miilteci bireyler yeni ¢evrelerinde dezavantajli duruma sahip olduklari igin
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okul psikolojik danigmanlari onlar1 haklar1 konusunda bilgilendirmeli ve
ogrencilerin egitimleri 6niinde olan bariyerleri kaldirmalarinda yardimci

olmalidir.

Tiim bunlara ek olarak okul psikolojik danismanlari, miiltecilerin uyum
stirecinde ekolojik yaklagimi benimsemelidir. Yerel 6grenciler de miilteci
ogrencilerin okula uyum galismalarina dahil edilmelidir. Ayrica, 6gretmenler
ve ailelerin etkilesim kurabilecegi toplantilar diizenlenmeli, ailelerin sorunlar

dinlenmeli ve onlarin da uyum siirecine katilimi saglanmalidir.
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