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ABSTRACT

DIFFERENTIATION OF DUAL MOTIVATIONAL SYSTEM IN DEVIANCE
REGULATION THEORY BY ACHIEVEMENT GOAL ORIENTATIONS

Ozuzun, Y1ldiz Burcu
M. Sc., Department of Psychology

Supervisor  : Prof. Dr. Tiirker Ozkan

September 2018, 107 pages

The first aim of this study is to test whether Deviance Regulation Theory (DRT)
principles work for behavioral intention (BI) and willingness (BW) of having a high
cumulative grand point average (CGPA) of students. The second aim was to observe
whether the effectiveness of negative framing is higher than positive framing for
encouraging a behavior. Results revealed that DRT principles work significantly
when identification and importance were controlled. While the negative framing
effects did not give significant results, there were tendencies in parallel with the
hypothesis. The third aim was to test whether multiple goal orientation yields to
higher BI and BW for having a high CGPA than mastery or performance goal
orientation. Results revealed no significant effect of multiple goal adoption on BI
and BW, although importance was significant. For BW, there were tendencies in
parallel with the hypothesis. The fourth aim was to investigate whether the dual
motivational system differentiates based on students’ Achievement Goal

Orientations (AGO). Results gave insignificant effects except the effect of

v



importance in all analyses. Also, there were tendencies in parallel with the
hypothesis that mastery goal-oriented students’ BI and BW is higher than
performance goal-oriented students when the norm is a desired but not required
behavior and framing is positive. However, there were unexpected tendencies
related to the hypothesis that performance goal-oriented students’ BI and BW is
higher than mastery goal-oriented when the norm is a desired and required behavior

and framing is negative.

Keywords: Deviance Regulation, Achievement Goal Orientation, Behavioral

Intention, Behavioral Willingness, Grade Point Average



0z

SAPMA DUZENLEME TEORISINDEKI iKiLI MOTIVASYON SISTEMININ
BASARI HEDEF YONELIMLERI ILE AYRISMASI

Ozuzun, Y1ldiz Burcu
Yiiksek Lisans, Psikoloji Bolimii

Tez Y Oneticisi : Prof. Dr. Tiirker Ozkan

Eyliil 2018, 107 sayfa

Bu caligmanin ilk amaci, Sapma Diizenleme Teorisi (SDT) prensiplerinin
ogrencilerin mezun olduklarinda yiiksek bir ortalamaya sahip olmadaki davranigsal
niyet ve istekleri lizerinde calisip ¢alismadigini test etmektir. Caligmanin ikinci
amaci, negatif cercevelemenin pozitif ¢ergevelemeye nazaran bir davranisi tesvik
etmedeki etkisinin daha yiiksek olup olmadigin1 gézlemlemektir. Sonuglar SDT nin
prensiplerinin 6zdeslesme ve O6nem kontrol edildiginde anlamli olarak galistigini
gostermistir. Negatif cercevelemenin etkileri anlamli olarak sonu¢ vermese de,
hipoteze paralel egilimler mevcuttur. Bu ¢alismanin {i¢lincli amaci, ¢oklu basari
hedef yonelimlerinin 6grenme yonelimi veya performans yonelimine gore daha fazla
yiiksek bir ortalamaya sahip olma davranigsal niyet ve istegine yol acip agmadigini
test etmektir. Coklu hedef yoneliminin davranigsal niyet ve istek iizerinde
performans ve Ogrenme yonelimlerine gore anlamli bir etkisi bulunamazken,
davranisa verilen 6nem tiim analizlerde anlamli ¢ikmistir. Sonuglarda, davranigsal

istek icin hipoteze paralel egilimler mevcuttur. Bu ¢alismanin dordiincii amaci ikili
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motivasyon sisteminin Ogrencilerin basar1 hedef yonelimleri ile ayrisip
ayrismadigini arastirmaktir. Sonuglar anlamli bir farklilik gostermezken, davranisa
verilen 6nem tiim analizlerde anlamli ¢ikmistir. Ayrica, norm istenen ama yapilmast
gerekmeyen bir davranigsa ve ¢ergeveleme pozitifse, 6grenme yonelimli 68rencilerin
davranigsal niyet ve isteklerinin performans yonelimli 6grencilere gore daha yiiksek
olduguna yonelik hipoteze paralel sonuglar mevcuttur. Fakat, norm istenen ve ayni
zamanda yapilmast gereken bir davranigsa ve cergeveleme negatifse performans
yonelimli 6grencilerin  davranigsal niyet ve isteklerinin 6grenme yonelimli
Ogrencilere gore daha yiiksek olduguna yonelik olan hipoteze yonelik beklenmeyen

egilimler gézlemlenmistir.

Anahtar Kelimeler: Sapma Diizenleme, Basar1 Hedef Y6nelimi, Davranigsal Niyet,

Davranigsal Istek, Agirlikli Not Ortalamasi
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CHAPTER 1

INTRODUCTION

1.1. General Introduction

People use their reference group as a standard while forming and evaluating
attitudes, values, beliefs, and behaviors, comparing themselves with others and
attaining a goal (Newcomb, 1953). The reference group is defined by Sherif (1953)
as any group that individuals relate themselves as a part of or want to relate
themselves psychologically. People may and generally have more than one reference
group depending on the context and situation. The Deviance Regulation Theory
(DRT) suggests that people regulate their deviance from their reference group in
order to have a desirable self-identity and sustain it. This regulation considering
reference group is done for maintaining the desirable self-images on both
intrapersonal and interpersonal levels. In other words, people want to have a
desirable identity both in their own eyes and in the eyes of others (Tetlock &
Manstead, 1985).

The aim of behavioral regulation is to preserve a desirable self-identity depending on
the context and the situation; people prefer appealing means of deviating from the
reference group norms and abstaining from non-appealing means of deviating from
the reference group norms. Therefore, the DRT includes a dual motivation. This
deviating and abstaining may lead compliment or criticism depending on the

preferences of means by people (Blanton & Christie, 2003).

1.1.1. The Relationship between the DRT and the AGO

The dual motivation for behavioral preferences according to reference group norm in

scope of the DRT creates the sparkle for this study due to its relevance to the



definition part of Achievement Goals Orientations (AGO), i.e intrapersonal standard
to mastery definition and normative standard to performance definition. Besides,
both theories include motivation and self-regulation. The main purpose of this study
is to investigate the differentiation of dual motivation according to achievement goal
orientations. In other words, the interaction between the person in terms of
achievement goal orientation and situation in terms of norm manipulation was

examined.

There are studies related to self-regulation and achievement goals. One of the most
comprehensive study in the literature is a meta-analysis examining 102 study and
16000 sample results which indicates mastery-approach orientation positively
predicts task performance and self-regulation variables such as self-monitoring, self-
evaluations, self-efficacy and self-reactions, while performance-avoidance predicts
these variables negatively (Douglas et al., 2011). However, in the literature, there is
no specific study that examines achievement goal adoption and manipulation and
framing effects depending on the reference group norm in scope of the DRT exists.

This study combined these two theories’ principles.

Goals, which can be described as self-regulation that directs people to their future
intentions, are the major theme in the research of human motivation (Austin &
Vancouver, 1996; Elliot & Fryer, 2008). Setting goals facilitates getting the desired
results in line with the aims or abstains from the undesired results contradicting the
aims. In 1980’s, while researchers were trying to categorize the goals in psychology,
an individual’s aim to achieve a behavior is defined as achievement goals (Duda,
2005; Elliot & Dweck, 2005; Kaplan & Maehr, 2007; Meece, Anderman, &
Anderman, 2006; Senko, Durik, & Harackiewicz, 2008).

People may tend to include an achievement context with adopted goals related to
other people’s evaluations and competence. This tendency is called as performance
goals in the literature. Others whose evaluations and competence are used can be a
peer group, people in the same working environment, students in a classroom, group
of people expected to appreciate etc., therefore these people can be taken as reference

group members. On the other hand, people may also tend to adopt goals related with



learning new things from a given task and the evaluations and competence related
with them, which is called mastery goals in the literature (Dweck, 1986). In other
words, performance goals can be considered on an interpersonal level; whereas

mastery goals are set on intrapersonal level.

The intrapersonal level of self-images comes from the internalization of the ideas of
significant others. If the others are considered as a reference group for an individual,
i.e. a group that have a psychological importance, the thoughts of this reference
groups about the individual’s identity may lead changes on individual’s self-identity
thoughts (Hyman, 1960; Hyman & Singer, 1968; Merton & Kitt, 1950; Sherif &
Sherif, 1964; Singer, 1981). Having a desirable identity is also considered as a
psychological need for constructing and sustaining positive identities in order to gain
acceptance and acknowledgment from a reference group and from their significant
others,i.e any person who has great importance to an individual's life or well-being
(Pyszczynski, Greenberg, & Solomon, 1997). In other words, people are motivated to
guarantee and sustain a desirable identity for their significant others and to get social

acceptance from the groups that are important for them (Blanton & Christie, 2003).

1.1.2. Applications and Prominent Issues of the DRT

The DRT principles are used for some interventions such as decreasing alcohol use
and binge drinking, encouraging people to quit smoking, increasing influenza
vaccine and influencing creativity (Blanton & Christie, 2003). Although these
interventions are predominantly in the health context, the DRT can be applied to all
behaviors in which there is an identity concern buried inside. Although the nature of
the behavior is important in DRT studies, there is no proof/finding in the literature
that the DRT, which has very robust psychological ground, cannot be applied to
some specific behaviors. The DRT predictions are valid for all behaviors enabling
the standards on whether people are free enough to perform a behavior or not, base
their choices on identity-related issues for performing a behavior and to pick one of
the various courses of actions (Blanton & Christie, 2003). The information about the

norm of the reference group may let people to be manipulated by message framing



around deviance with the aim of encouraging or promoting an intended behavior.

This is the application side of DRT.

One of the most important issues in scope of the DRT is that people’s existing ideas
about the behavioral norm of their reference group determines whether they can be
manipulated or not (Stuart & Blanton, 2003). If people have strict ideas about the
norm of their reference group, it might not be so possible/easy to manipulate them.
Therefore, uncertainty about the norm is a prerequisite for an effective norm
manipulation and afterward framing. Another prominent issue in the DRT is that
manipulation gives more effective results if the people are identified with their
reference group. Such identification is needed in order to motivate people to perform
a behavior regarding the norm of the reference group. People are easily manipulated
when they identify themselves with their reference group since they place a
psychological value on the group (Blanton & Christie, 2003) and care about the norm
(Packer & Chasteen, 2010). The reference group indicates what is expected from its
members, and members take the norm to use it as a standard for how they should or
should not behave. Therefore, the identification with the group is always a concern
for the DRT studies. Last but not least, the importance of the consequences of a
behavior is also a determining factor for performing that behavior (Blanton &
Christie, 2003). The stickiness of an action on identity has a valence only if the
person performing the behavior cares about it. Moreover, the assessment of a
behavior is affected more if it is considered important (Pelham, 1995). The
importance given to an identity directs the effect of assessment and motivation on
self (James, 1890). Many studies promoted this idea with an emphasis on the fact
that people give high value to some identities more than others (Harter, Whitesell, &
Junkin, 1998; Pelham & Swann, 1989; Steele, 1988; Tesser, 1986). Therefore, the
self evaluation of the consequences of a behavior based on the value whether it has

an importance on their identity plays a prominent role in performing that behavior.
1.1.3. The Selection of Behavior and Sample

The relationship between the definition part of the AGO and dual motivation in DRT

was studied by taking having a high Cumulative Grade Point Average (CGPA) as



intended encouraging behavior. One of the reasons of selecting high CGPA as the
encouraging behavior is its identity-related consequences on person’s lives and the
importance of it amongst students’s social circles which is in parallel with the DRT’s
cognitive and identity-related perspective. Even the name; theory of action and
identity; stands for it and may claim that a behavior which has identity-related

consequences can be evaluated around deviance regulation.

Having a high CGPA or not has a high potential of sticking on the identity (Steele,
Spencer, & Aronson, 2002) especially in the academic, business and social life.
Graduates’ CGPA is a symbol and a measurement of their academic success in
studies. In Turkey, most corporations eliminate candidates based on their CGPA or
put high additional pre-application criteria for their job postings. A similar situation
can be seen in academia as well, especially when finding a scholarship or applying to
a prestigious college for graduate programs. Also, people may have prejudice about
what high or low CGPA represents. Therefore, people may carry the consequences of
their high or not high CGPA on their identity throughout their lives. The CGPA issue
can even create an identity threat when people believe that they will be not be
accepted by their social groups or integrate will with their work or school

environments (Steele, Spencer, & Aronson, 2002).

Moreover, having a high CGPA or not is suitable for norm manipulation in terms of
constructing both for desired and required behavior as having a high CGPA and
desired but not required behavior as not having a high CGPA.

Another reason to choose this behavior is its relevance with achievement goals
predicting success and failure-related consequences of CGPA. In other words, having
a high CGPA after graduation has high probability of being an achievement goal for
a student. Besides, having a high CGPA as a goal can be evaluated both at
intrapersonal and/or interpersonal level and approach and/or avoidance dimensions
for a student showing their competence. Therefore it can be applied to both
mastery/performance and approach/avoidance orientations in scope of AGO as an
aim. Last but not least, grades have even appeared in scales as an item measuring the

achievement goal orientations indicating its powerful relevance to achievement in the



educational context (Elliot & Murayama, 2008). Especially, grades are commonly
mentioned in performance-approach goal items (Bouffard et al., 1995; Dweck, 1999;

Elliot & Church, 1997; Harackiewicz et al., 1997; Roedel et al., 1994).

While achievement within GPA or CGPA context is a well-established topic, studies
gave inconsistent results. One of the studies stated that, performance aims did not
significantly correlate with CGPA while mastery aims had a modest correlation with
it (Mirzaei et al., 2012). Another study done by Yildirim in 2006 indicated that there
1S a negative correlation between work avoidant orientation and GPA. Yildirim
(2006) demonstrated that less successful people do not concentrate on mastering or
learning a topic, instead, they refrain themselves from that. Gutman (2006)
demonstrated a significant negative correlation between performance-approach goals
and GPA in a study during the high school transition. A longitudinal study revealed
mastery goals did not predict CGPA, performance-avoidance negatively predicts
while performance-approach positively when motivation and talent are controlled
variables (Durik, Lovejoy & Johnson, 2009). Performance-approach orientation was
found as the most significant predictor compared to other goal types for predicting
GPA for undergraduates (Goraya & Hasan, 2012). In another study, it was stated that
performance goals have more relation with the grades; especially if there is an
inclination towards abstaining from unsuccessfulness (Dweck & Leggett, 1988;

Elliot, 1999).

For this study, METU preparatory class and freshman students was preferred as a
sample. The main reasoning behind this sample selection is due to the fact that being
a METU student or graduate is perceived as a unique, privileged and special title
amongst METU students and graduates. This can be considered as the reason that
this self-definition sticks with them throughout their lives. Most METU students
build up their personalities around being a part of the METU family. Even after
many years after graduation, many METU graduates would still consider METU as
their homes. Also, these can be based on the fact that The Times Higher Education as
being one of the most prestigious university rankings in the world and are the unique
international university performance tables to judge world class universities across

all of their core missions, METU has been announced as placed among the top 100
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universities, ranking in the 71-80 band ranked in the top 80 as the only Turkish
university in World Reputation Rankings 2014-2015. Therefore, METU succeeded to
be one of the "Most Reputable 100 Universities of the World".

It was stated in many studies that people identify more with their distinct group
(Abrams, 1994; Ellemers, Kortekaas, & Ouwerkerk, 1999; Mullen, 1991; Turnbull et
al., 1990). Since being part of METU means being a member of a distinct group for
most of the people rather than being a member of a common group, strong
identification with the reference group was assumed for this study. Strong
identification promotes the intended behavior for a DRT study. It is known that
strong identification encourages performing a behavior, and communication framing
is easier and more effective. Therefore identification is needed both for deviance and

conformity (Packer & Chasteen, 2010).

Also, it is safe to assume that, METU preparatory class and freshman students have a
fresh and clear opinion about CGPA since they are new to be university life, and
therefore can be manipulated about CGPA towards the reference group norm that it
is desirable to have a high CGPA more easily. Preferring preparatory class and
freshman students rather than sophomores, juniors and seniors was due to fact that
they are less experienced in academia which decreases the probability of having a

general strict, unchangeable idea about the reference group norm.

1.1.4. Behavioral Measurement

It is known that behavioral intention is the most proximal premise for an action when
measuring a behavior that is not feasible under certain conditions, from the Theory of
Planned Behavior (TPB) (Ajzen, 1991) and Theory of Reasoned Action (TRA)
(Fishbein & Ajzen, 1975). There is a high positive correlation between behavior
itself and behavioral intention (Conner & Armitage, 1998). TRA is based on the fact
that people’s subjective assessment of the consequences of a behavior determines the
decision on whether or not performing this behavior. If the assessment related to the
outcomes is positive, the behavior would generally be performed. Both in the TPB

and TRA, predictors of behavioral intention are norms, i.e what prominent people



expect to do and attitudes towards the behavior that people’s affective reactions to
the actions. Whether to behave in a certain way or not depends on the evaluation of
the consequences of such behavior and subjective attribution of values to it.
Therefore, the importance given of a behavior is a prominent point that should not be
missed out. Generally, if the attribution is positive, behavioral intentions turn into
actions. In other words, intentions regard the results of behaviors (Gibbons &
Gerrard, 1997). In 2002, Ajzen added the third component to the predictors of a
human behavioral intention as perceived control beside subjective norm and attitude
in scope of the TPB. The coupling of these three components is used to predict a
person’s behavioral intention. Perceived control increases paralel with the increment
both in positive attitude and subjective norm. Also, just a few actual controls are
enough for perceived control to increase (Ajzen, 2002). The type of the behavior
plays a moderator role between behavior and intention. The strength of intention
depends on complexity, social desirability, social involvement and perceived control

of the behavior (Gibbons & Gerrard, 1997).

Ajzen and Fishbein (2005) defined three requirements for a good measurement of
behavioral intention. The first requirement is the aggregation of measures which is
the need for more than one item for high measurement’s reliability of self-report.
Second requirement is the compatibility between the behavior itself and its intention,
1.e measures the same thing with behavior itself and lastly; commitment in which
there is a claim to the extent that the behavior has importance for the person, so the
possibility of performing it is high and therefore it represents a higher magnitude of
intention (Rhodes & Matheson, 2005). Ajzen (2002) gives few examples of creating
behavioral intention and willingness questions with the help of Likert type questions
with the actions such as intend, will and plan. Besides, Rhodes and Matheson (2005)
also use actions as plan and intent in their studies to exercise behavior; Orbell et al.
used intent as an action for measuring behavioral intentions in 1997 for breast self-
examination behavior; while Rise et al. (2008) used intent, expect, will, and try as
actions for quitting smoking. In most of the DRT studies, behavioral intention and

behavioral willingness were measured rather than the behavior due to its



convenience, especially in the persuasive health communication (Blanton, Stuart, &

Van den Eijnden, 2001).

Having a high CGPA behavior is the intended behaviour of this study and it was
measured by behavioural intention and behavioral willingness as dependent variables
as suggested by the TPB (Ajzen, 1991). The behavioral intention was used as
proximal gauges instead of behavior itself due to effectiveness and frequent usage in
the DRT studies. Also, measuring the behavior itself and manipulating the subjects at
the same time is not possible for an indended behavior such as having a high CGPA.
The behavioral intention is oftenly used in the DRT studies as the strongest predictor
of behavior itself, especially in the health incentive context (Rhodes & Matheson,

2005; Orbell, Hodgkins & Sheeran, 1997; Rise, Kovac, Kraft, &Moan, 2008)

Using behavioral willingness as another proximal gauge for behavior is creating the
possibility that students may not have the intent but just a will for having a high
CGPA and due to its well compatibility with the subjects’ age in this study. It was
found that behavioral willingness matches well with adolescents, especially in risky
behaviors so this stuy’s sample groups’ age is selected as very close to adolescence

(Gibbons & Gerrard, 1997).

There are other proximal gauges for behavior in addition to behavioral intention such
as implementation intentions (Gollwitzer, 1999) which make more specific measures
by adding when, where and how questions to the behavior; behavioral expectation
which is similar to behavioral intention but more complex with inclusion of extra
effective parameters into measurement. Behavioral expectations are a good match for
troublesome and socially unwelcomed actions. Picking the gauge type of behavior
proximal depends on the kind of the behavior and the age of the sample group

(Gibbons & Gerrard, 1997).

The reasoning behind not choosing the behavioral expectations as a measurement in
this study is due to the fact that having a high CGPA is generally appreciated and
socially accepted as a positive behavior, which can cause inconsistent results as
opposed to other proximal gauges. The implementation intention was not as a

measurement. In other words, adding time, place and means of having high CGPA
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parameters was avoided to preserve the compatibility feature, since these parameters
can vary between subjects dramatically. For perceived behavioral control, having a
high CGPA is a long-term goal in which perceived control cannot be sensed by the
students precisely. This also leads answers considering long-term perceived control
that may not be possible and changeable. Also, having a high CGPA is not a complex
behavior such that there is a need of adding perceived behavior as a control
measurement. Based on these standpoints, behavioral intention and behavioral

willingness for having a high CGPA were used as dependent variables in this study.

1.2. DRT Principles

The DRT is a recent theory constructed by Hart Blanton in 2003. Theory’s payoff
depends on previous studies such as behavioral self-regulation (Higgins, 1997),
causal attribution (Jones & Davis, 1965), self-representation (McGuire & McGuire,
1980), social comparison (Mullen & Goethals, 1990), person perception (Reeder &
Coovert, 1986) and social prototypes (Gibbons & Gerrard, 1997). Behavioral self-
regulation have motivational dimensions such as approaching the pleasure and
avoiding the pain, i.e promotion related with ideal self and prevention related with
ought-self (Higgins, 1997). Different features of people separate them from others,
while similar features do not help to distinguish them (Jones & Davis, 1965). Self-
representation is made by people using their unique features (McGuire & McGuire,
1980). Overestimations or underestimations of a reference group’s can be estimated
according to the social desirability of the behavior (Mullen & Goethals, 1990).
People’s perception changes more about a person who performs an unexpected
immoral behavior after a moral behavior than a person who performs an unexpected
moral behavior after an immoral behavior (Reeder & Coovert, 1986). Gibbons and
Gerrard (1997) have argued that people socially compare their own self-image with
their perceived prototype of the reference group while deciding to perform a
behavior. All of these theories mention either action or identity, while the DRT
combines these two concepts by naming it as the theory of action and identity which

indicates the effects of actions on identity.
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The DRT does not simply state that people focus on differences rather than
similarities when performing behavioral regulation, instead, it states that people just
want to sustain a desirable identity which leads to a convenience to be included in
their reference group. This theory’s suggestion plays a prominent role in behavioral
preferences especially when a person makes a choice between the normative issues
and the deviant ones. Normative represents the actions performed by the majority of
the reference group. Deviant or counter-normative actions mean actions that are not
performed commonly by the reference group members. Potentially, deviant seems
appealing to the people based on the reference group norm because people generally
prefer to define themselves by depicting their uncommon features rather than
common features within their reference group. But focusing on differences or
similarities depends on this choice’s effect on people’s identities (Blanton &
Christie, 2003). People pick up the different action only if it has a good consequence
for them. On the other hand, the similarity is an ambiguous concept for the DRT due

to the fact that it has no inherent value in terms of goodness or badness.

Behind the decision making process of the theory of action and identity, there are
two things to consider. One is; when a behavior is performed whether or not the
identity of the performer is affected by the behavior and its extent. Individuals who
place a high value to sustain a desirable identity will consider the results of deviance
from the norm more than the results of conforming to the norm. The second one is
the rule of the DRT which indicates the dependency of this effect on the norms of the
people. People care about how their behavioral choices’ consequences standing
across their reference groups’ norm. The stickiness of actions on the identity is
related with social prototypes that people are exposed throughout their life (Cantor &
Mischel, 1977).

When a person behaves in a deviant manner, it is being noticed by the reference
group, because generally, a group expects conformity from its members. But when a
person behaves in a normative manner, this person does not get the attention of the
reference group. This is also related to the Gestalt Theory in terms of ground and
figure images (Koffka, 1935). According to the main principles of the DRT, when

behaviors that are defined in the reference group norm’s framework are desired and

11



required for all of its members, the normative behavior is an appealing moral
behavior; therefore, deviant behavior is the socially undesirable one which is also
considered by the group members as informative. In this case, as a behavioral
evaluation standard, the ought self-guides are activated and the self-regulation of the
person becomes abstaining from the deviance. In other words, dealing to be different
decreases with the activation of ought self-guides (Hall, Blanton, & Prentice, 2015).
Ought self-guides activation is a proof of internalization of avoiding the negative to
protect one’s identity by conformity to the group norms rather than seeking the
positive identity (Higgins, 1997). If the person deviates from the norm, the group
members punish the deviant in order to direct the person’s behavioral choices. If the
people activate and behave as described, then they abstain from exclusion. In this
case, the self-esteem of the people is high if there are no negative self-thoughts
(Blanton & Christie, 2003). When behaviors that are defined in the group norm are
desired but not required for all of its members, the normative action is a socially
undesirable alternative behavior. Therefore deviant behavior becomes the socially
appealing ones which are also considered by the group members as informative due
to its surprise factor. In this case, as a behavioral evaluation standard, the ideal self-
guides are activated and the self-regulation of the people is deviating from the
reference group norm. In other words, dealing to be different increases with the
activated ideal self-guides (Hall, Blanton, & Prentice, 2015). If the person deviates,
the group members reward the deviant because the reference group members do not
expect such an idealized deviance from its members. If the people activate and
behave according to their ideal self-guide tells them to, then they get appreciation
from their reference groups. In this case, self-esteem of the people is high if there are
positive self-thoughts (Blanton & Christie, 2003). Higgins (1987, 1997, and 1999)
argues that ideals’ internalization leads to a self-regulatory behavior which is in line
with people’s search for their ideal for effeciency gains that they get from
achievements instead of abstaining from affective distress that they live after a
failure. Conversely, individuals who cannot reach their ideal and are unhappy with
this should get away from the negative effects of not fulfilling the normative

expectations.
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The DRT principles emerge from both cognitive and perceptual concept which
effects the action in terms of its informational value and socialization concept that
indicates when informative behavioral choices are taken as significant. Since these
two basic principles are buried as an inherent feature in all individuals, the DRT can

be considered as a universal theory (Blanton & Christie, 2003).

In spite of the significance of this dual incentive system for the self, at the global
level, independence from situations and context, people tend to avoid the negative
more than to reach the positive (Baumeister et al., 2001). Social inclusion coming
from avoiding the counter-normative behavior always wins over reaching the ideal
by being deviant which is optional. This can be explained by the fact that reaching an

ideal is generally associated with ability and talent.
1.2.1. Norms and Message Framings in Behavioral Context

As the DRT claims, deviance from the norm is a more frequently used strategy for
self-identity regulation compared to following the norm. In one of the studies
conducted by Blanton et al. (2001), it was founded that a convincing speech to
encourage the intended behavior is more effective on people when framing is

constructed according to the norm.

When the norm within the reference group is to adopt a behavior, then not adopting
this behavior is considered deviant. Therefore, the negative framing that gives
information about the drawbacks given to people who do not perform the behavior is
more effective for encouraging or promoting that behavior. This means negative
framing encourages people more for performing that behavior which is the normative
one more than positive framing. The DRT does not have an aim to make people
conform to the norm. It just includes dual motivation inside. In this case, avoiding

the undesirable deviation motivation is activated by using negative framing.

Conversely, when the norm within the reference group is not to adopt a behavior,
then adopting the behavior is deviant. Therefore, positive framing that gives
information about the advantages presented to people who perform the behavior is

more effective for encouraging or promoting that behavior. This means positive
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framing encourage people performing that behavior more than negative framing

which is the deviant one.

All in all, the DRT posits that motivating people to perform a behavior is easier if
communication focuses on the deviant one rather than arranging the framing reverse
to the norm of the reference group. This method benefits from the knowledge of
people’s motivation to have a desirable identity or not to have an undesirable
identity, i.e they have dual motivation for their identity. Lastly, it is found that people
tend to make causal justifications for deviant’s actions rather than conforming
actions (Miller, Taylor, & Buck, 1991). All of these are evidences that suggest a

communicator should set its framing around the deviant as opposing to the norm.

As a summary, the DRT claims that deviance regulation is done with two
motivations; one is abstaining from undesirable deviance, in other words conformity
for not sticking negative features on identity. Second motivation is looking for

desirable deviance for uniqueness for sticking positive features on identity.
1.3. Achievement Goals Theory Principles

Achievement goals theory is a combinations of various theories and approaches;
mainly achievement motives which put forward personal features and the need for
success (Atkinson & Raynor, 1978; McClelland, Atkinson, Clark, & Lowell, 1976),
causal attribution which categorizes attributions causally as locus of control,
controllability and stability (Weiner, 1985; Weiner, Heckhausen, & Meyer, 1972;
Weiner & Kukla, 1970); and a few other studies (Murayama, Elliot, & Friedman,
2012).

1.3.1. Development of Achievement Goals

With its first introduction to the literature, achievement goals were defined

dichotomously by social scientists Dweck and Elliot (1983) and Nicholls (1984).

Dweck (1983) divided the achievement goals approach into learning and
performance dimensions. In Dweck’s study, a group of students reacted positively in

various ways after their failure such as attributing reasons like inadequate endeavor,
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maintaining or demonstrating progressed continuity on a task, showing more passion
for success, taking their failures as a feed for learning, expecting favorable
consequences for following tasks which were considered as learning or mastery
dimension in adopting a goal. As opposed to this, there were other groups of students
who attached their failures to their inadequate inherent features, decreased their
passion on a following task, and had negative expectancy which were considered as

performance dimension in adopting a goal.

On the other hand, Nicholls (1984) divided the achievement goal approach into task
and ego dimensions. Nicholls determined that a person is in a task relation if they
follow the competence with the idea that talent and striving are not considered as
different means to reach a success. On the other hand, a person is in an ego relation if
they follow the competence with the idea that high talent brings more success with
equal striving. Learning and task dimensions aim for developing the talent while
performance and ego dimensions aim showing the talent through normative

competence.

Nicholls and Dwecks’ dimensions (learning, performance, task, and ego) converge
towards themselves and are very similar. With the consideration of resemblance of
scientists’ findings on achievement goals, Ames and Archer (1987, 1988) posited to
combine these works into two categories as mastery and performance goals which
are widely accepted in the literature. After Nicholld and Dwecks, the model continue
to be developed as a trichotomous model (Elliot & Harackiewicz, 1996) with a
division into mastery goal, performance-approach and performance-avoidance goals.
This division aims to clarify the ambiguous results of performance goal orientation.
Many studies’ findings showed that performance-approach goal adoption may lead to
favorable results such as higher grades, competence, increase in endeavor in some
cases while performance-avoidance clearly leads to unfavorable results such as lower
grades, decrease in intrinsic motivation, endeavor and learning conducts and
unstructured means of work (Elliot & Moller, 2003; Harackiewicz, Barron, Pintrich,
Elliot, & Thrash, 2002; Rawsthorne & Elliot, 1999; Elliot & Church, 1997; Elliot,
McGregor, & Gable, 1999; Middleton & Midgley, 1997; Skaalvik, 1997;
Vandewalle, 1997).
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1.3.2. AGO’s Features

Today, the 2x2 model of the AGO (Elliot, 1999; Elliot & McGregor, 2001) is
frequently used in research also by including the ramifications of mastery goal in the
trichotomous model, that splits into two as performance goals in terms of approach
and avoidance as mastery-approach and mastery-avoidance. 2x2 model’s validity had
been proven with factor analysis and cross-cultural researches (Elliot & McGregor,
2001; Elliot & Murayama, 2008; Finney, Pieper, & Barron, 2004; Murayama, Zhou,
& Nesbit, 2009).

Theoretical backgrounds in behavioral and personality psychology, cognitive
science, and neuroscience shed light on the approach-avoidance dimension.
Approach dimension indicates whether people seek success or positivity while
avoidance dimension reflects abstaining from failure or negativity (Murayama,
Elliot, & Friedman, 2012). Mastery-approach goal oriented people try to improve
their performances compared to their previos results and docus on developing their
abilities and skills; while mastery-avoidance is a rare orientation and dimension that
should be explored compared to other orientations. Mastery-avoidance oriented
people try not to perform worse than their previous results and they avoid self or
task-related incompetence. The people who adopt mastery goals are self-referential.
In performance-approach goal orientation, people try to perform better than the other
people and try to represent competence yielding to desirable consequences which are
defined in normative means; while in performance-avoidance goal orientation,
people try not to be worse than other people and try to avoid undesirable
consequences and incompetence which are also defined in normative means. The
people who adopt performance goals consider normative standard; they thake other
people as the reference and they are mainly concerned about other people’s
evaluations (Elliot & Dweck, 2005). Besides, mastery goals are less related to
behaviors based on social comparison compared to performance goals (Ames, 1992).
The horror of unsuccessfulness yields to performance-approach, performance-
avoidance and mastery-avoidance goal adoption (Conroy et al., 2003; Elliot &

McGregor, 2001; Tanaka, Murakami, Okuno, & Yamauchi, 2002). Performance-
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approach oriented people show better performance due to its adaptiveness
(Harackiewicz et al., 1997; Urdan, 2004; Wolters, 2004). Mastery-approach oriented
people are anticipated to be more intrinsically motivated, while the opposite applies
to mastery-avoidance and performance-avoidance (Harackiewicz, Barron, Tauer,
Carter, & Elliot, 2000; Lee, Sheldon, & Turban, 2003; Rawsthorne & Elliot, 1999,
Cury, Elliot, Da Fonseca, & Moller, 2006, Elliot&Church, 1997; Finney, Pieper, &
Barron, 2004; Pajares & Valiante, 2001). Interestingly, people may adopt more than
one achievement goal orientation. (Elliot & Murayama, 2008) This phenomenon is
known as the multiple-goal model (Pintrich, 2000b) which claims possible
interactions of different types of goals yield to distinct consequences when compared

to single goal adoption.

There are contradictory views about the results of performance-approach goal
adoption, but a revised goal theory was constructed with the entrance of multiple
goal adoption into literature. In this revised theory, it has founded that performance-
approach goals yield adaptive consequences if it is combined with mastery
orientation. There is a trend in the literature that multiple goal combinations of
mastery and performance-approach gives the most beneficial results for people and
therefore the goal theory should consider multiple goal orientations (Linnenbrink,
2005, Harackiewicz, Barron, Pintrich, et al.,, 2002; Midgley et al., 2001;
Harackiewicz et al., 2002).

1.3.3. Definition and Valence of the AGO

Achievement goal can be defined in two ways as the cause for an action such as the
progress or representation of talent and as the purpose looked for in successful
circumstances such as demonstration of a normative talent or self-referential talent,
which can be problematic due to its double-headed definition (Murayama, Elliot, &
Friedman, 2012). Therefore, to overcome this problem, achievement goal was
defined with competence according to its definition and valence which is a widely
accepted 2x2 framework. The 2x2 framework has a clear differentiation between
achievement goals and other relevant concepts which creates a potential to cause

confusion (Elliot & Murayama, 2008; Elliot & Thrash, 2001). With this framework,
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achievement goals are defined as people’s cognitive aims which are based on striving
for competence. Competence can be defined in terms of absolute, intrapersonal and
normative standards. The absolute standard is what the assignment itself requires.
The intrapersonal standard is what individuals own as capacity and their previous
success. The interpersonal standard is based on the reference group’s performance
that contains relativeness and comparison. Theoretical and experimental studies on
absolute and intrapersonal standards have many common points, and even
overlapping in some areas. Therefore, absolute and intrapersonal standards were
combined under the roof of mastery goals, while normative standard is performance
goals. In other ramification of achievement goals, competence can be valenced in
terms of approaching the accomplishment or abstaining from unsuccessfulness.
Therefore, positive apprehension about the competence can be defined as approach
achievement goals, while negative one as avoidance achievement goals (Murayama,
Elliot, & Friedman, 2012). Differentiation of performance-mastery dimension takes
part in the definition, while approach-avoidance differentiation takes part in the

valence of goal integrated with competence.

1.3.4. The Recent Studies of the AGO

The most recent achievement goal orientation questionnaire is a 3x2 model which
includes task orientation (Elliot et al., 2011) to represent the missing piece in mastery
orientation dimension, that people just focus on the task itself rather than self-
development and learning. So the mastery orientation in this model is divided into
two; in total there are six orientations that are task-approach, task-avoidance, self-
approach, self-avoidance, other-approach and other-avoidance. The ramification of
orientation in the 2x2 model in terms of the definition as absolute/intrapersonal for
mastery orientation was separated as absolute for a task and as intrapersonal for
mastery. The normative and interpersonal standards that are defined for performance

stays the same like in the 2x2 model.

In time, the achievement goal literature acquired the mindset concept. The mindset
was defined as self-perception that people have about themselves. Although

individuals may or may not be aware of their own mindsets, it can have a drastic
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influence in almost every area of individuals’ life such as developing the skills,
learning, interpersonal relationships, work life success. In educational contexts
mindsets were divided into two groups as fixed and growth. People who adopt a
fixed mindset think that they have an inherented intelligence that cannot be
developed or changed, and success depends merely on intelligence. They are inclined
to abstain from challenges and difficult situations but they like to show off their
intelligence. The success of other people makes them feel threatened. It is not
possible to change the point of view of fixed mindset people so they encounter
unfavorable results in their life and generally cannot reach to their potentials (Dweck,

2006).

On the other hand, people who adopt a growth mindset think that their abilities can
improve with endeavor and working. Intelligence is just a starting point to achieve a
result/complete a work item. They are inclined to breast challenging and difficult
situations. They learn from other people’s achievements and get inspired by
successful people. These people encounter more with favorable results throughout

their lives, and reach higher levels of success (Dweck, 2006).

In the literature, there is an analogy between fixed mindset and performance goal
orientation especially with performance-avoidance orientation, and growth mindset

and mastery goal orientation.

Achievement goal orientations are generally related with emotions, beliefs, and
temperaments to have an aim in education, work, and sports areas. It is suggested
that there is a better relation to context-based approach rather than disposition.
Context has a prominent role in the proper functioning of achievement goals
(Murayama, Elliot, & Friedman, 2012). Generally, achievement goal orientation is
encountered more commonly within contexts such as professional and class

environments.

A variety of measurements are used in the achievement goal literature, but it was
found that these measurements include parameters that have no direct and precise
relevance with the goal and that they measure different things such as concern, worth

of consequences and definitions of a success or failure, prospects, choices, feelings,
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causes of adopting a goal, motivations, and value. It is prominent that the scale
measures the goal per se rather than subtle concepts touching and interacting with
these goals. In 2008, Elliot and Murayama excluded irrelevant parameters and
centered their work on cognitive goals and demonstrating competence. They have
selected a reliable and valid measurement for measuring goal orientation and avoided

the irrelevant parameters.

According to this measurement, researches posit that there is a better connection
between the definition related elements, i.e mastery-performance, compared to

valence related elements, i.e approach-avoidance.

Moreover, performance-approach and performance-avoidance goals have the highest

correlation compared to other combinations (Elliot & Murayama, 2008).

1.4. The Present Study

For this study, as stated before, behavioral intention and willingness of having a high
CGPA when graduated were selected as intended encouraging behavior. The DRT
posits that during the decision making process of performing a behavior, whether or
not the consequences of performing this behavior stick on people’s identity plays a
prominent role. People regulate their deviance due to concerns related to their
identity such as having a positive identity or not having a negative identity. In terms
of reference group’s point of view, if the norm is not having a high CGPA then
having a high CGPA is desired but not required from its members. In this case,
deviant behavior is having a high CGPA which will be rewarded by reference group.
Due to activation of ideal self-guides, regulation of the self stands on the way of the
deviant behavior for the uniqueness striving. From a framing perspective, positive
framing promotes behavioral intention and willingness of having a high CGPA more
than negative framing. If the norm is having a high CGPA then this is desired and
required from its members. In this case, deviant behavior is not having a high CGPA,
which is punished by the reference group. Due to the activation of ought self-guides,
regulation of the self stands on the way of normative behavior, i.e abstaining from

the deviant. From a framing perspective, negative framing promotes behavioral
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intention and willingness of having a high CGPA more than positive framing due to
fact that people avoid from negative rather than reach to positive, as explained before
in the theoretical backgrounds of the DRT. This was the DRT background of this
study.

The first aim of this study is to investigate whether or not the DRT principles work
for behavioral intention and willingness of having a high CGPA in students when
they graduate. The second aim of this study is to see whether the negative framing is
more effective than positive framing when the norm is manipulated around deviance
as the DRT suggests due to the powerful effects of negative framing compared to the
low impact of positive framing. This is based on the findings that people avoid the
negative more than reaching to the positive, which is independent from achievement
goal orientations. The third aim of this study is to investigate whether the multiple
goal adoption has adaptive effects on behavioral intention and willingness compared

to mastery and performance orientation independent from the DRT principles.

The fourth aim of this study is to see whether the dual motivational system which
contains uniqueness striving and abstaining from deviance yielding to identity
concerns are differentiated according to their achievement goal orientations. That is,
mastery goal-oriented people take themselves as a reference rather than the reference
group and have intrapersonal standards rather than normative for performing a
behavior. Since these people learn from the task itself, by getting feedbacks from
their own failures, they have a growth mindset and progress and development have a
big importance. Therefore, the motivation behind uniqueness striving or seeking
desirable deviation dominates the conformity strivings, actually avoiding undesirable
deviation where norm is desired but not required from group’s members, i.e not
having a high CGPA. Subjects may want to show their competence by seeking
desirable deviation from the norm and stick positive items to their identity by

graduating with a high CGPA when the reference group norm is to not have a high.

Moreover, mastery goal-oriented people evaluate failures as challenges and this may
result in active responses (Blascovich & Mendes, 2000; Lazarus, 1966; Lazarus &

Folkman, 1984). Mastery goal-oriented people experience less disappointment and
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less disencouragement after an unsuccessful task. In case of a failure, their
performances tend to be increase compared to performance goal-oriented people
(Elliot & Dweck, 1988; Grant & Dweck, 2003). Therefore, when the norm is desired
but not required, their behavioral intention and willingness would be higher than
performance goal-oriented people when the framing is positive, i.e when the
advantages of having a high CGPA were given. This is due to the fact that their
behavioral evaluation standard for behavioral intention and willingness of having a
high CGPA is the ideal self-guide and they may perceive not having a high CGPA as
a challenge. They have intrapersonal standards rather than interpersonal standards for

their their behavioral regulation.

On the other hand, performance goal-oriented people take other people as a reference
and have interpersonal standards instead of intrapersonal standards for achieving a
result. In other words, being accepted by the reference group is crucial and being
excluded is considered as a threat to their identity, even if the context is not group-
related, since performance goal-oriented people take the reference group norms very
seriously (Steele et al., 2002; Stout & Dasgupta, 2011). They may underperform
since they care too much about their relative ability within their reference group
(Button et al., 1996; Elliot & Church, 1997; Greene & Miller, 1996, Harackiewicz et
al., 1997; Meece et al., 1988; Midgley et al., 2000; Nicholls et al., 1985; Roberts &
Treasure, 1995; Roedel et al., 1994; Skaalvik, 1997; Stipek & Gralinski, 1996). This
resembles to the approach of fixed mindset people. Mostly, social identity threat
emerges when people’s main aim is to show off their talent and abstain from failure,
which is similar to performance-avoidance orientation. It is posited that social
comparison, in other words, normative competence is not initiated deliberately and it
subconsciously directs performance goal-oriented people’s behavior/choices
(Mussweiler, 2003; Mussweiler & Epstude, 2009; Stapel & Koomen, 2001) indicates
people who have performance goal-oriented achievement goals, this automatic drive
direct their behaviors. Researches in the area of achievement goal claim that
performance orientation and normative comparison are highly correlated (Maehr,
1983; & Nicholls, 1984). Therefore, the motivation for conformity, in other words,

avoiding undesirable deviation striving dominates the uniqueness strivings where the
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norm is desired and required from group members, i.e high CGPA. In this case, their
behavioral evaluation standard for behavioral intention and willingness of having a
high CGPA is ought self-guide and they may sense deviation from the norm of
having a high CGPA as sign of unsuccessfulness, also negative framing may create a
horror of failure and social exclusion afterwards. Therefore behavioral intention and
willingness of having a high CGPA is higher than mastery goal-oriented people
when framing is negative, i.e when the disadvantages of not having a high CGPA
were given. They may want to avoid from undesirable deviation to not stick negative
items to their identity. They may perform their behavioral regulation more for

interpersonal than intrapersonal.

All in all, uniqueness striving as one of the dual motivations of the DRT may lead to
better prediction of performing a behavior for the mastery goal-oriented people for
showing their striving for competence with the activation of ideal self-guide.
Whereas for performance goal-oriented people, the conformity or avoiding deviation
striving, as the other dual motivation of the DRT, may lead to more accurate
predictions for performing and action with the activation of ought self-guide,

especially for the performance-avoidance goal-oriented people.

In the light the findings from the literature, the purpose of this study is to test the
following hypotheses for the subject groups listed in Table 1:

Table 1. The groups according to manipulation type and message framings

Group numbers Manipulation type

1% group Not having a high CGPA + Positive framing
2™ group Not having a high CGPA + Negative framing
3" group Having a high CGPA + Negative framing

4" group Having a high CGPA + Positive framing

5t group Neutral framing

Hypothesis 1

The behavioral intention and behavioral willingness of students of having a high

CGPA when they graduate is higher when a framing is given based on the deviant
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behavior (1% group and 3™ group) compared to when a framing is given based on the
reference group norm behavior (2™ group and 4™ group) or with a neutral framing

(5™ group) regardless of their achievement goal orientation type.

1% group > 2" group, 3™ group > 4" group, 1% group > 5" group, 3™ group > 5%

group
Hypothesis 2

Negative framing based on the deviant behavior (3™ group) is more effective in
students in terms of behavioral intention and behavioral willingness of having a high
CGPA when they graduate than positive framing based on the deviant behavior (1%

group) regardless of their achievement goal orientation type.
3 group > 1% group
Hypothesis 3

Multiple goal-oriented students have higher behavioral intention and willingness of
having high a CGPA when they graduate compared to mastery and performance

goal-oriented students regardless of deviance regulation manipulation and framings.

Multiple Goal-Oriented (MGO) > Mastery-Oriented (MO), MGO > Performance-
Oriented (PO)

Hypothesis 4

Mastery goal-oriented students have a higher behavioral intention and behavioral
willingness of having a high CGPA when they graduate compared to performance
goal-oriented students, when the norm is not having a high CGPA and the framing is

positive (1% group).
15 group-MO > 1* group-PO
Hypothesis 5

Performance goal-oriented students have a higher behavioral intention and

behavioral willingness of having a high CGPA when they graduate compared to
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mastery goal-oriented students, when the norm is having a high CGPA and framing

is negative (3™ group).

3 group-PO > 3™ group-MO
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CHAPTER 2

METHOD

2.1. Participants

The participants were students of Middle East Technical University who were either
in preparatory class or freshman students; in other words, they were students who did
not start their second year of their university education. 889 students started to take
the survey, but 550 of them remained and used in the study. The reason for 339 data
for exclusion were either completing the survey in a too short or too long time which
creates suspicion about the effectiveness of manipulation, leaving the survey without
completing it, filling the survey from same IP addresses, giving the same answer for
all the questions, choosing other than preparatory or first-year student options for the
question about their semester in the university. As demographic information,
participants gave their semester details in terms of which semester they finished in
METU, and their gender, and age. If they chose their semester data as other the
survey terminated automatically. There was 197 preparatory class (36%) and 353
freshman (64%) students. There were 309 female (56%) and 241 male (44%)
students in the study. The age range was between 18 and 28. Mean of the student’s
age was 19.82 (SD = 1.25).

2.2. Measures

2.2.1. ldentification with the Reference Group

In order to determine the identification level of the participants of their reference
group, i.e METU member, participants gave their agreement level on the generated
statements “ | define myself as a METU member” with five-point Likert type ranging
from 1 (strongly disagree) to 5 (strongly agree).
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2.2.2. The Importance of the Behavior

Participants answered the question “To what extent it is important for you to have
high CGPA (higher than 3.0) when you graduate?” with seven-point Likert type

ranging from 1 (not at all important) to 7 (extremely important).

2.2.3. Perceived Norm

Before the norm manipulation, in order to learn about their perceived norm,
participants were asked the generated question “Do you agree with the statement that
METU graduates have high CGPA (higher than 3.0) with five-point Likert type
ranging from 1 (strongly disagree) to 5 (strongly agree). Mean of the perceived norm

was 2.21 (SD = 0.76).

2.2.4. Norm Manipulation, Message Framing, and Manipulation Check

Participants were randomly divided into five groups as in Table 1 and got generated
norm manipulation and message framing. Since the exact norm of the reference
group is not known it was created with norm construction sentences and framing
with identity-related topics. (See Appendix E for full statements). First and the
second group got norm condition as their reference group members have not high
CGPA when graduated with its supportive reasons, and right after positive and
negative framing, respectively. Third and the fourth group got norm condition as
their reference group members have high CGPA when graduated with its supportive
reasons, and right after negative and positive message framing, respectively. The
fifth group is the control group which read a general passage about METU goals as a

university and its basic principles.

Positive framing mentioned the advantages of METU graduates who had high CGPA
possess in the area of business, academic and social life. Negative framing
mentioned the disadvantages of METU graduates who had not high CGPA counters
in the area of business, academic and social life. Adjectives related with identity

were added to framing sentences.
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For manipulation check, participants were asked three generated questions such that
“What do you think about the probability of METU students to graduate with a high
CGPA?” as first manipulation check question (MC1) (M = 3.57, SD = 0.93) with five-
points Likert type ranging from 1 (not probable) to 5 (very probable), “What do you
think about the percentage of METU students who graduates with a high CGPA?” as
second manipulation check question (MC2) (M = 2.46, SD = (0.88) and “What do you
think about the percentage of METU students who graduates from your department
with a high CGPA?” as third manipulation check question (MC3) (M = 2.56, SD =
1.19) with five-points Likert type ranging from 1 to 5 as (0%-20%) and (80%-100%),
respectively. Mean of these three questions were used as overall manipulation check

(M =2.86, SD = 0.78).

In order to have an effective manipulation, the perceived norm determined by
manipulation check questions asked after manipulation about METU graduates
having a high CGPA should be higher in having a high CGPA norm condition
independent from the framing than not having a high CGPA norm condition again
independent from the framing coming afterward. (Groups are referenced by Table 1
as 3™ group > 1% group, 3™ group > 2™ group, 3" group > 5" group, 4" group > 1°

group, 41 group > 2nd group, 4" group > 5" group)
2.2.5. Behavioral Intention (BI)

The intention for having a high CGPA was measured with two generated question in
the aspects of having intention “I intend to have high CGPA when I graduate”,
planning to increase the GPA “I am planning to increase my GPA in the following
semesters” with seven points Likert type ranging from 1 (strongly disagree) to 7
(strongly agree). Ajzen (2002) suggested more than one item questionnaire for
behavior intention measurement in the TPB. Also, the mean of these two question, i.e
intention and plan was used as the overall behavioral intention for having a high
CGPA throughout the study, as used in other studies (Ajzen, 2002). Behavioral

intention for planning was also a measurement for behavioral intention in this study.
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2.2.6. Behavioral Willingness (BW)

The behavioral willingness for having a high CGPA was measured with a generated
question that “I want to have a high CGPA when I graduate” with seven points Likert
type ranging from 1 (definitely true) to 7 (definitely false). While generating the
statements willingness (prototype) model was used (Gibbons & Gerrard, 1997).
Since its’ Likert is reversely asked participants, the scale was recoded and used

accordingly.
2.2.7. Achievement Goal Orientations

In order to measure the students’ achievement goal orientation, the 2x2 model of
Achievement Goal Questionnaire-Revised (AGQ-R) were used as 12 items with five
points scale ranging from 1 (strongly disagree) to 5 (strongly agree) (Elliot &
Murayama, 2008). This scale contains four sub-orientations that are measured by
three statements each. These orientations are mastery-approach, mastery-avoidance,
performance-approach, and performance-avoidance. A score based on the mean of
the each dimension’s items shows the students orientation on that dimension. The
biggest mean taken from a dimension categorizes the student on it. If the mean score
of dimensions is same, the students will be considered as having multiple goal

orientation which is also supported by the literature.

2.3. Procedure

Firstly, a pilot study was conducted among 20 METU freshman students. There were
10 women (50%) and 10 men (50%) students in the study. The age range was
between 18 and 24. Mean of the students’ age was 19.80 (SD = 1.70). Online forms
were distributed via a link using social media and collected back the filled ones.
They answered the question that “In your opinions what are the adjectives that can be
suitable for a METU graduate who has high CGPA and a METU graduate who has
not high CGPA?” The aim of this question was to identify the assessments of having
a high CGPA and not having a high CGPA on identity which has importance for the
DRT, TPB and TRA perspectives, as explained before. Among these adjectives the
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most frequently used ones were noted in order to use these in the manipulation

framing sentences.

Secondly, AGQ-R scale was translated into Turkish by two people who speak
advanced level English and are native speakers of Turkish, and then translated back
to English by another person who also knows advanced level English and a native
speaker of Turkish in order to see whether there were any differences with the
original AGQ-R scale. After correcting the variances between translations, Turkish

scale was obtained and used.

In another pilot study with the translated scale was performed with 15 METU
freshman students, it was asked of the participants after filling translated AGQ-R
scale whether there were items that they could not understand well. There were 9
women (60%) and 6 men (40%) students in the study. The age range was between 19
and 23. Mean of the students’ age was 19.47 (SD = 1.50). Online forms were
distributed via a link using social media and collected back the filled ones. Items
related with mastery-avoidance orientation were rearranged for a precise

understanding.

Thirdly, the participants were expected to fill out the survey via a link shared on the
social media, by e-mail and at class announcements made by the course assistants.
Participants read about the aim of the survey as getting information about METU
students’ academic success and also giving information to the students about it as
well. This given aim is pseudo in order to hide the real goal of the research. The

participants were provided to start the study on the principle of voluntariness.

Then, they gave answers to demographic questions such as semester details, gender,
and age. Since the identification with the reference group is a very prominent issue in
the DRT studies, students were asked whether they define themselves as a METU
student. Both for not to make them suspected about the aim of the study and in
parallel with the real aim of the study, participants were then asked how much it is
important to have high CGPA when they graduate and to what extent they agree with
the argument that METU graduates have high CGPA. Besides this, they were asked

for their student id number for using the results of this study in another possible
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longitudinal study, i.e getting their real CGPA when they graduate and comparing

their behavioral intentions and real behaviors in the future.

Participants randomly got norm manipulations and message framing in 5 groups as

Table 1. Neutral framing condition (5™ group) was used as a control group.

Then, manipulation check was performed by 3 questions. After that, their behavioral
intention and willingness of having a high CGPA when they graduate were
measured. Lastly, for categorizing them according to their achievement goal

orientation, they filled the AGQ-R scale.

In the end, participants were informed about the real aim of the study and the reasons

why the real aim of the research was not explained to them.

2.4. Data Analysis Plan

First manipulation checks and factor analysis of AGQ-R scale were performed, then
for testing Hypothesis 1 and Hypothesis 2 one-way ANCOVA in scope of the DRT
for the whole sample were performed as manipulation was used as independent
variable with five levels (See Table 1), and behavioral intention and willingness as
dependent variables in all analyses of this study, i.e. three questions taken as
dependent variables separately (intend, plan and want) and the mean of the first and
second questions (intend and plan) answers as overall behavioral intention. In total,

there were four dependent variables. Covariates were identification and importance.

Then, in order to test Hypothesis 3, one-way ANCOVA in scope of the AGO was
performed as achievement goal orientation was used as the independent variable with
three levels (mastery goal orientation, performance goal orientation, multiple goal
orientation) and behavioral intention and willingness as four dependent variables.
Covariate variable was importance. In order to equate the sample size of groups,
random selection was made after categorization according to the AGO. Lastly, in
order to test Hypothesis 4 and Hypothesis 5, two-way ANCOVA was performed as
manipulation with five levels and achievement goal orientation with three levels as
independent variables and behavioral intention and willingness as four dependent

variables. Covariate variables were identification and importance. The reason for
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making both one-way and two-way ANCOVA was to equate the cell numbers. In
order to equate the sample size of groups, random selection was made after
categorization according to the AGO. The significant results and insignificant but
tendencies parallel with the hypotheses were reported with the means plots graphs in

the following section.
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CHAPTER 3

RESULTS

According to the sequence given in data analysis, results were given in the
following sections. Correlations between the variables of this study for the whole
sample (N = 550) were given in Table 2. The mean and standard deviations of
covariates and dependent variables for the whole sample (N = 550) for one way
ANCOVA in scope of the DRT and randomly selected sample (N = 290) for one-way
ANCOVA in scope of the AGO and two-way ANCOVA in scope of both DRT and
ANCOVA were given in Table 3 and Table 4, respectively.

Table 2. Correlations between the study variables

BI for Overall

Identification Importance BI planning BW BI Manipulation AGO
Identification 1 ,168" 717,188 167,200 -,043 -,001
Importance 1 J7677 554 713" 747,020 1217
BI 1 ,603™ 735" 914" - 016 ,053
BI for 1 ,548™ 875,005 ,056
planning
BW 1 ;725 -062 ,113™
Overall BI 1 -,007 ,060
Manipulation 1 ,055
AGO 1

Note: **p <.01

Table 3. Mean and SD of variables for one-way DRT ANCOVA

BI for
Variables Identificati Import BI Janni BW Overall BI
fOI' N _ 550 entirication mpO ance p annlng vera
Mean 411 5.6 554 593 6.04 574
SD 0.80 1.39 148 124 1.16 122
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Table 4. Mean and SD of variables for one-way AGO ANCOVA and two-way

ANCOVA
BI for
Variables Identification Importan BI lannin BW Overall BI
for N = 290 entificatio portance p g vera
Mean 4.10 5.37 5.58 5.99 6.11 5.79
SD 0.83 1.37 1.46 1.24 1.11 1.21

3.1. Manipulation Check

Manipulation checks were made by ANOVA analysis in order to see whether the

participants were manipulated about METU graduates having a high CGPA or not

high CGPA when they graduated according to norm-setting.

While evaluating the effectiveness of manipulation, mean of these three questions

were used as DV. The IV was manipulation type given to the students had five

levels. Number of participants in each cell was given in Table 5.

Table 5. Number of participants in each cell in Manipulation Check and One-

Way ANCOVA in scope of the DRT

Groups Number of participants
1** Group (Not having a high CGPA + Positive 106
Framing)

2" Group (Not having a high CGPA + Negative 106
Framing)

3¢  Group (Having a high CGPA + Negative 114
Framing)

4" Group (Having a high CGPA + Positive 107
Framing)

5% Group (Neutral Framing) 117
Overall 550

Cronbach alpha of the manipulation check questions was measured as .67 which is

smaller than .07; therefore inter-item correlations between the items were examined
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as given in Table 6 where all correlations were in between .20 and .40 as

recommended (Briggs & Cheek, 1986).

Table 6. Inter-ltem correlation matrix

MCl1 MC2 MC3
MC1 1,000 ,381 312
MC2 ,381 1,000 ,566
MC3 312 ,566 1,000

Using the mean scores of the three manipulation check questions, one-way between-
subjects ANOVA showed that there was a statistically significant effect of norm
manipulation on perceived norm at using the all questions F(4,545) = 6.54, p <.001,

n’p = 0.046.

Post hoc comparisons using the Tukey HSD test indicated that the mean score for the
having a high CGPA negative framing condition (3 group) (M = 3.03, SD = 0.84)
was significantly higher than not having a high CGPA positive framing condition (1%
group) (M =2.72, SD = 0.74), p = .025, not having a high CGPA negative framing
condition (2™ group) (M = 2.72, SD = 0.69), p = .025 and neutral framing condition
(5™ group) (M =2.73, SD = 0.75), p = .029. Moreover, the mean score for the high
CGPA positive framing condition (4" group) (M = 3.10, SD = 0.82) was significantly
higher than not having a high CGPA positive framing condition (1% group) (M =
2.72, SD = 0.74), p = .003, not having a high CGPA negative framing condition (2™
group) (M = 2.72, SD = 0.69), p = .003 and neutral framing condition (5 group) (M
=2.73,SD =0.75), p = .004.

According to the overall results for manipulation check questions it was concluded
that all cases support the participants were manipulated precisely. The perceived
norm about METU graduates having a high CGPA was higher in having a high
CGPA norm condition than not having a high CGPA norm condition independent
from the framing coming afterward. This manipulation issue was the prominent
milestone of this study. Therefore, deviance regulation principles could be taken into

consideration effectively for this study.
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3.2. Factor Analysis

For AGQ-R, exploratory factor analysis was performed. For the extraction method
since data were not normally distributed according to the non-parametric test results,
a principal axis factoring was used rather than maximum likelihood. For the rotation
method, since we were in the social sciences domain direct oblimin based on
eigenvalues for delta=0 was used (Costello & Osborne, 2005). The Kaiser-Meyer
Olkin Measure of sampling adequacy was .861 that above the recommended value .6
which shows factor analysis is useful for accumulated data. Bartlett’s test of
sphericity was significant (%2 (66) = 3304,265, p < .05). The factor loadings, the cut-
off value was taken as .40 (Reise et al., 2000). By looking at the initial eigenvalues,
there were three eigenvalues greater than 1, therefore three factors were extracted. At
this point, it is clear that scree plot given in Figure 1 and sum of squared loadings on
factors were important for determination of the number of factors extracted. Since
both of them indicated two factors, in order to see loadings more precisely, the
number of factors was inserted as two manually. The original scale includes four
factors which are mastery-approach, mastery avoidance, performance-approach, and
performance-avoidance. In this study, only two factors were extracted as “mastery”
and “performance”. As depicted in Table 7 Pattern matrix factor loadings was given.
Between 12 items in the scale, 6 items loaded on performance, which was the first
factor; while the other 6 items loaded on mastery, which was the second factor.
Performance factor’s initial eigenvalue was 4.79 and explained the 39.93% variance
and range of its communalities after extraction was between .408 and .684. The item
with the highest communality value “My goal is to perform better than the other
students.” On the other hand, mastery factor’s initial eigenvalue was 2.36 and
explained the 19.71% of the variance and range of its communalities after extraction
was between .346 and .496. These two factors were stood for 59.64% of the total
variance. The item with the highest communality value was “I am striving to avoid

an incomplete understanding of the course material.”

36



Scree Plot

Eigenvalue

Factor Number

Figure 1. Scree plot

Table 7. Pattern matrix

Nu. Items Factors Communality
1 2 after
(Performance)  (Mastery) extraction
1 My aim is to completely master the material ,567 ,346

presented in this class.

2 Tam striving to do well compared to other ,536 ,408
students.

3 My goal is to learn as much as possible. ,664 416

4 My aim is to perform well relative to other 787 ,636
students.

5 My aim is to avoid learning less than I possibly ,634 ,409
could.
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Table7. (continued)

Nu. Items Factors Communality

1 2 after

(Performance)  (Mastery) extraction

6 My goal is to avoid performing poorly ,831 ,669
compared to others.
7 I am striving to understand the content of this ,644 ,382

course as thoroughly as possible.

8 My goal is to perform better than the other ,843 ,684
students.

9 My goal is to avoid learning less than it is ,631 ,463
possible to learn.

10 I am striving to avoid performing worse than ,803 ,658
others.

11 T am striving to avoid an incomplete ,684 ,496

understanding of the course material.
12 My aim is to avoid doing worse than other ,825 ,648

students.

3.3. One-way ANCOVA in Scope of the DRT

A series of one-way between subjects ANCOVA was performed to see whether there
are differences between the norm manipulations and framing groups in terms of
behavioral intention and willingness of having a high CGPA when they graduate
after controlling identification and importance in order to test Hypothesis 1 and

Hypothesis 2. Number of participants in each cell was given in Table 5.

A one-way ANCOVA was conducted to determine whether there is a statistically
significant difference between manipulations on the first intention question of having
a high CGPA, controlling for identification of the students with the reference group
and importance of having a high CGPA. It was seen that there was significant effect
of manipulation type on the intention of having a high CGPA after controlling the
importance (F(1, 543) = 763,54, p <.001, % = .584) of having a high CGPA while
the effect of identification was not significant F(4, 543) = 2.65, p = .033, % = .019.

Post hoc comparisons using the Bonferroni test indicated that the mean score for the
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high CGPA negative framing condition (3™ group) (M = 5.77, SE = 0.09) was
significantly higher than high CGPA positive framing condition (4" group) (M =
5.39, SE = 0.09), p = .028 which supports one of the conditions of Hypothesis 1 (3™
group > 4™ group).

A one-way ANCOVA was conducted to determine whether there is a statistically
significant difference between manipulations on the behavioral intention for planning
of having a high CGPA, which is the second question of behavioral intention,
controlling for identification of the students with the reference group and importance
of having a high CGPA. It was seen that there was no significant effect of
manipulation type on the behavioral intention for planning of having a high CGPA
although the effects of identification (F(1, 543) = 6.77, p = .01, % = .012) and
importance (F(1, 543) = 228.16, p <.001, % = .296) were significant.

A one-way ANCOVA was conducted to determine whether there is a statistically
significant difference between manipulations on the behavioral willingness of having
a high CGPA, controlling for identification of the students with the reference group
and importance of having a high CGPA. There was a marginally significant effect of
manipulation on the willing of having a high CGPA after controlling importance
(F(1, 543) = 547.76, p < .001, % = .502), while the effect of identification was not
significant F(4, 543) = 2.32, p = .056, #% = .017. Post hoc comparisons using the
Bonferroni test indicated that there was no significant difference between the groups

although.

A one-way ANCOVA was conducted to determine whether there is a statistically
significant difference between manipulations on the mean of overall behavioral
intention of having a high CGPA, controlling for identification of the students with
the reference group and importance of having a high CGPA. There was significant
effect of manipulation on the overall behavioral intention of having a high CGPA
after controlling identification (F(1, 543) = 6.39, p =.012, #% = .012) and importance
(F(1, 543) = 673.54, p < .001, % = .554) F(4, 543) = 2.81, p = .025, n% = .020. Post
hoc comparisons using the Bonferroni test indicated that the mean score for the high
CGPA negative framing condition (3™ group) (M = 5.94, SE = 0.08) was marginally
significantly higher than neutral framing condition (5" group) (M = 5.65, SE = 0.07),
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p = .053 which supports one of the conditions of Hypothesis 1 (3™ group > 5%
group).

Considering all ANCOVA analysis in scope of the DRT, the effect of importance
was significant in all analysis showing its power on behavioral intention and
willingness. The effect of identification, on the other hand, was significant for
behavioral intention for planning and overall intention. The effect of identification
was not significant for intention and willingness. Although not statistically
significantly, there was a tendency in means plot graphs for intention supporting
certain Hypothesis 1 conditions (1% group > 5" group, 3™ group > 5" group) and
Hypothesis 2 condition (3™ group > 1% group), for behavioral intention for planning
supporting certain Hypothesis 1 condition (3™ group > 4™ group, 3™ group > 5"
group) and Hypothesis 2 condition (3™ group > 1% group), for willingness supporting
some Hypothesis 1 conditions (3™ group > 4% group, 1** group > 5™ group) and
Hypothesis 2 condition (3™ group > 1% group), for overall intention supporting
certain Hypothesis 1 condition (3™ group > 4™ group, 1% group > 5" group) and
Hypothesis 2 condition (3™ group > 1% group).

3.4. One-way ANCOVA in Scope of the AGO

According to the mean comparison of AGQ-R scale, among 550 participants 361
students were categorized as mastery goal-oriented, 101 students as performance
goal-oriented and 88 students as multiple goal-oriented whom mean scores of
performance and mastery items were exactly same. In order to have a comparable
sample size groups, 101 randomly selection was made between 361 mastery goal-

oriented students. Number of participants in each cell was given in Table 8.
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Table 8. Number of participants in each cell in One-Way ANCOVA in scope of
the AGO

Groups Number of participants
Mastery-Oriented (MO) 101
Performance-Oriented (PO) 101

Multiple Goal-Oriented (MGO) 88

Total number of sample 290

A series of one-way between subjects ANCOVA with 290 students have been
performed to see whether there are differences between the achievement goal
orientation in terms of behavioral intention and willingness of having a high CGPA
when they graduate after controlling importance of having a high CGPA in order to
test Hypothesis 3, especially to look the effect of multiple goal adoption on
behavioral intention and willingness. There were no significant differences between
the achievement goal orientations groups for all dependent variables although the
covariate variable, i.e importance effect were significant in all of the analysis
showing its power on behavioral intention and willingness, for intention F(1, 286) =
307.31, p < 0.001, #% = .518, for behavioral intention for planning F(1, 286)
135.29, p < 0.001, % = .321, for willingness F(1, 286) = 286.16, p < 0.001, n%
.500, for overall intention F(1, 286) =311.96, p <0.001, % = .522.

Considering all ANCOVA analysis in scope of the AGO, although not statistically
significantly but there was an unexpected tendency in means plot graphs for
behavioral intention, behavioral intention for planning and overall intention as MO >
PO > MGO, for willingness supporting all conditions of Hypothesis 3 (MGO > MO,
MGO > PO) as in order of MGO > PO > MO.

3.5. Two-Way ANCOVA in Scope of the DRT and the AGO

A series of two-way 5x3 ANCOVA was conducted for the 290 students to compare
the main effects of manipulation and achievement goal orientation and the interaction
effect between manipulation and achievement goal orientation on the behavioral

intention and behavioral willingness of having a high CGPA after controlling for
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identification of the students with the reference group and importance of having a
high CGPA in order to test Hypothesis 4 and Hypothesis 5. Manipulation type
included five levels (See Table 1) and achievement goal orientation included three
levels as mastery goal-oriented, performance goal-oriented, and multiple goal-

oriented. Number of participants in each cell was given in Table 9.

Table 9. Number of participants in each cell in Two-Way ANCOVA in scope of
the DRT and the AGO

Groups Achievement =~ Goal Number of participants

Orientations

1* Group (Not having a Mastery-Oriented (1% 24
high CGPA + Positive group-MO)
Framing) Performance-Oriented 20
(1% group-PO)
Multiple ~ Goal - 12
Oriented (1% group-
MGO)
Total 56
2" Group (Not having a Mastery-Oriented (2" 13
high CGPA + Negative group-MO)
Framing) Performance-Oriented 18
(2™ group-PO)
Multiple Goal- 17
Oriented (2™ group-
MGO)
Total 48
3¢ Group (Having a Mastery-Oriented (3™ 22
high CGPA + Negative group-MO)
Framing) Performance-Oriented 25
(3" group-PO)
Multiple Goal- 16
Oriented (3" group-
MGO)
Total 63
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Table 9. (continued)

Groups Achievement ~ Goal Number of participants

Orientations

4" Group (Having a Mastery-Oriented (4" 19
high CGPA + Positive group-MO)

Framing) Performance-Oriented 14
(4™ group-PO)
Multiple Goal- 25
Oriented (4% group-
MGO)
Total 58
5% Group (Neutral Mastery-Oriented (5% 23
Framing) group-MO)
Performance-Oriented 24
(5™ group-PO)
Multiple Goal- 28
Oriented (5% group-
MGO)
Total 65
Overall 290

For the measurement of the first, second, third and fourth dependent variable
questions, i.e. “I intend to have high CGPA when I graduate”, “I am planning to
increase my GPA in the following semesters”, “I want to have a high CGPA when I
graduate” and the mean of the first and second questions as overall behavioral
intention, respectively, all effects were statistically not significant except importance,
for behavioral intention F(1, 273) = 283.25, p < 0.001, % = .509, for behavioral
intention for planning F(1, 273) = 119.03, p < 0.001, #% = .304, for willingness F(1,
273) =264.32, p < 0.001, #% = .492 and for overall intention F(1, 273) = 281.56, p <
0.001, n% = .508. Levene’s test indicated unequal variances for the behavioral
willingness F(14, 275) = 2.13, p = .011. Since the sample sizes were nearly equal, it
was acceptable and can be disregarded. The Figure 2, Figure 3, Figure 4, Figure 5

gave the overall tendency for on four dependent variables, i.e behavioral intention,
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behavioral intention for planning, behavioral willingness, and overall intention,

respectively.
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Figure 2. Mean comparisons of behavioral intention of having a high CGPA of
students after manipulation by their achievement goal orientations after
controlling identification and importance
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Figure 3. Mean comparisons of behavioral intention for planning of having a
high  CGPA of students after manipulation by their achievement goal
orientations after controlling identification and importance
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Figure 4. Mean comparisons of the behavioral willingness of having a high
CGPA of students after manipulation by their achievement goal orientations
after controlling identification and importance
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Figure 5. Mean comparisons of overall behavioral intention of having a high
CGPA of students after manipulation by their achievement goal orientations
after controlling identification and importance

Considering all ANCOVA analysis where the covariates were identification and
importance in scope of both the DRT and the AGO there was no statistically

significant effect of identification, manipulation, achievement goal orientations or
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interaction between them. The effect of importance, on the other hand, was
significant in all analyses showing its power on behavioral intention and willingness.
Although not statistically significant, there was a tendency in means plot for all
dependent variables supporting Hypothesis 4 (1% group-MO > 1% group-PO). For
behavioral intention and willingness, the means were so near, although. By looking
Figure 2, it can be inferred that behavioral intention score of mastery goal-oriented
students in the 1% group (1% group-MO) (M = 5.56, SE = 0.21) was so close to
performance goal-oriented students in the 1% group (1% group-PO) (M = 5.51, SE =
0.23) suprisingly. By looking Figure 3, it can be inferred that behavioral intention for
planning score of mastery goal-oriented students in the 1% group (1% group-MO) (M
= 591, SE = 0.21) was higher than performance goal-oriented students in the 1%
group (1% group-PO) (M = 5.52, SE = 0.23) as expected. By looking Figure 4, it can
be inferred that behavioral willigness score of mastery goal-oriented students in the
1% group (1% group-MO) (M = 6.09, SE = 0.16) was so close to performance goal-
oriented students in the 1% group (1% group-PO) (M = 6.05, SE = 0.18) suprisingly.
By looking Figure 5 it can be inferred overall behavioral intention score of mastery
goal-oriented students in the 1% group (1% group-MO) (M = 5.76, SE = 0.17) was
higher than performance goal-oriented students in the 1% group (1% group-PO) (M =
5.51, SE =0.19) as expected.

Interesting results were revealed for Hypothesis 5 (3™ group-PO > 3™ group-MO)
such that the means for behavioral intention, behavioral intention for planning, and
overall intention were nearly same, but for behavioral willingness the opposite result
for Hypothesis 5 was obtained but again in this case the mean scores were so close to
each other. By looking Figure 2, it can be inferred that behavioral intention score of
performance goal-oriented students in the 3™ group (3™ group-PO) (M = 5.89, SE =
0.21) was so close to mastery goal-oriented students in the 3™ group (3™ group -MO)
(M = 5.93, SE = 0.22) suprisingly. By looking Figure 3, it can be inferred that
behavioral intention for planning score of performance goal-oriented students in the
3" group (3™ group -PO) (M = 6.14, SE = 0.21) was so close to mastery goal-
oriented students in the 3™ group (3™ group -MO) (M = 6.21, SE = 0.22) suprisingly.

By looking Figure 4, it can be inferred that behavioral willigness score of
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performance goal-oriented students in the 3™ group (3™ group -PO) (M = 6.06, SE =
0.16) was lower than mastery goal-oriented students in the 3™ group (3™ group -PO)
(M =6.22, SE = 0.17), opposite to Hypothesis 5. By looking Figure 5 it can be
inferred that overall behavioral intention score of performance goal-oriented students
in the 3™ group (3™ group -PO) (M = 6.01, SE = 0.17) was so close to mastery goal-
oriented students in the 3™ group (1 group-MO) (M = 6.07, SE = 0.19) surprisingly.

3.6. Exploratory Analysis

Since the effects of covariates were significant predominantly in the analysis, they
were taken as IV’s and set of one-way and two-way ANOVA analysis was
performed on the same DV’s. By median split, both identification and importance
were divided into three groups as low, moderate, and high. Among 282 people, 94 in
each cell were randomly selected to get equal cell sizes. One-way ANOVA with
identification yielded significant effects of identification on behavioral intention and
willingness in all cases. Post hoc comparisons revealed that highly identified and
moderately identified students had higher behavioral intention and willingness,
except in behavioral intention for planning case moderately identified students had
not higher behavioral intention than lowly identified. For 237 people, one-way
ANOVA with importance yielded significant results in all cases on behavioral
intention and willingness. Post hoc comparisons revealed that in intention case,
students who gave high importance to having a high CGPA had more behavioral
intention and willingness than students who gave low and students who gave
moderate importance to having a high CGPA had a higher behavioral intention of
having a high CGPA than who gave low importance. Also, behavioral intention for
planning, willingness, and overall intention cases same there was an additional result
which was students who gave high importance to having a high CGPA had higher
behavioral intention and willingness than who gave moderate importance. This was
not valid for the intention case. For two-way 3x3 ANOVA analysis for 282 people
revealed for all cases, the main effect of importance was significant. For all cases
students who gave high and moderate importance to have high CGPA had higher
behavioral intention and willingness than who gave low importance. Also, in overall

intention case, there was an additional result which was students who gave high
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importance to have high CGPA had higher behavioral intention than who gave
moderate importance. All of these analyses were pieces of evidence that both
identification and importance were powerful predictors of behavioral intention and

willingness of having a high CGPA in students.
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CHAPTER 4

DISCUSSION

4.1. Overview

This study was conducted to investigate the DRT principles in educational context,
whether the multiple goal orientation adoption gives higher behavioral intention and
willingness for having a high CGPA than performance and mastery orientation
adoption and whether the dual motivation, i.e uniqueness striving and abstaining
from deviance differentiates according to the achievement goal orientations of
students. This is the first study so far that investigates and combines the DRT
principles with the AGO. Also, this study is unique for investigating DRT principles
in educational context. Using educational context was a risky decision as the DRT is
known to work well in health communication context, but educational context is an
unexplored area, while more studies are needed to see if the DRT principles work
outside of health context. In other words, it is not certain that the DRT principles
would be applied for every behavior. The feature of the behavior used with DRT

principles is very prominent.

It can be concluded from the results of this study that for behavioral intention and
overall behavioral intention for having a high a CGPA, DRT principles worked
especially well when the norm is having a high CGPA and the framing was negative,
which indicates the powerful effect of negative framing. Results revealed
significantly higher behavioral intention of the 3™ group than the 4™ group and
significantly higher overall behavioral intention of the 3™ group than the 5" group
and marginally significantly higher behavioral willingness of the 3™ group than the
5" group. (See Table 1 for 3™ group that contains norm manipulation around

deviance and negative framing). Not having a high CGPA norm manipulation and
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positive framing (1% group) and having a high CGPA norm manipulation and
negative framing (3™ group) contained framing around deviance. That is the reason
that it was expected deviance regulation principles work well. These were supportive
significant results that the DRT principles worked for the intended encouraging

behavior of having a high CGPA.

No specific hypothesis was constructed around the DRT principles with not having a
high CGPA norm manipulation and negative framing (2™ group) and having a high
CGPA norm manipulation and positive framing (4" group), since there were
similarities between the norm construction and framings. The interesting point was
that the effect of identification was significant just for two DV’s in one-way
ANCOVA in scope of DRT, i.e for the behavioral intention for planning and overall
intention rather than for all of the DV’s as expected. The effect of importance was
significant in all analyses which indicate a need for a profound investigation on this
importance given to the behavioral consequences. It can be concluded that the

importance effects dominate the identification effects in all analyses.

There was a tendency in parallel with Hypothesis 2 as the 3" group has higher
behavioral intention and willingness than 1% group (See Table 1) which indicates that
negative framing is more effective than positive framing for the cases in which the
norm is manipulated around deviance although this was not statistically significant. It
was also proven once more that people are inclined to avoid the negative rather than

reaching the positive.

It can be inferred that there is no significant effect of achievement goal orientation
adoption type on behavioral intention and willingness independent from the
manipulation type based on the analyses made for investigating the effects of
achievement goal type adoption on behavioral intention and willingness of having a
high CGPA. That said, there was a tendency in parallel with Hypothesis 3 as MGO >
PO > MO for behavioral willingness. For other DV’s, the reverse order as MO > PO
> MGO was observed. At this point, it may be claimed that the manipulation type
may affect students’ answers on the AGQ-R scale because they have taken the

manipulation before filling the AGQ-R scale.

50



The most exciting idea of this study was whether the dual motivational system in
DRT ramifies for behavioral intention and willingness of the students for having a
high CGPA when graduated according to achievement goal orientation type they
adopt. There was a tendency for supporting the Hypothesis 4 for all DV’s, although
this was not statistically significant. It can be inferred that when the norm is not
having a high CGPA and the framing is positive, mastery goal-oriented students or
students who have a growth mindset are more inclined to have higher behavioral
intention and willingness of having a high CGPA compared to performance goal-
oriented students or students who have a fixed mindset (1% group condition, see
Table 1). For the condition when the norm is having a high CGPA and the framing is
negative (3" group condition, see Table 1), no specific result in parallel with the
hypothesis can be inferred about performance goal-oriented students or students who
have a fixed mindset having higher BI or BW compared to mastery goal-oriented

students.

The insignificant results or non-expected tendencies related to Hypothesis 5 may be
based on the fact that there were more performance-approach oriented people than
performance-avoidance oriented people amongst performance-oriented group
according to the factor structure supported by the sample. If this prediction is true,
the majority, i.e performance-approach oriented people may take having not a high
CGPA norm manipulation as an embraced challenge like mastery goal-oriented
people and therefore their behavioral intention and willingness are so close with the
mastery-oriented people in the 3™ group. It is known that performance-approach
oriented individuals get favorable results in certain conditions like mastery goal-
oriented as explained before in the theoretical backgrounds of the AGO. The
distribution of performance-approach and performance-avoidance people amongst

performance goal-oriented people was unknown.

From the mindset theory perspective, 1% group (See Table 1) norm manipulation, i.e
not having a high CGPA may be perceived as a challenge by students who have a
growth mindset, i.e mastery goal-oriented. It is understood that people, who have a
growth mindset embrace obstacles, welcome the negative situations, search for

lessons coming from the challenges and insist on struggling with challenges (Dweck,
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2006). The reason for the closeness of means in 1% group condition for behavioral
intention and willingness may stem from the fact that people who have growth
mindset are not affected by the context. On the other hand, there is a similarity
between performance-avoidance oriented people and people who have a fixed
mindset rather than performance-approach oriented people. It is known that people
who have a fixed mindset give up quickly when they encounter a setback, do not take
negative feedbacks which are benefical for them, and feel threatened by the
achievement of others (Dweck, 2006). Due to unknown distribution of performance
goal-oriented students based on approach and avoidance dimensions, it was not
possible to clearly identify and enlighten the results of analysis made for testing
Hypothesis 5. This may be enlighted up in a future study in which a sample supports
the original AGQ-R scale the 2x2 structure.

Culture is an important factor for both the DRT and the AGO. In scope of DRT,
concepts of self and identity were reexamined by Markus and Kitayama (1991) in
terms of culture and they argued that in Western cultures self and identity are
independent and autonomous and Westerns people sustain their independent identity
by looking for differences from the other people. On the other hand, in Eastern
cultures, self and identity are interdependent and constructed from the interrelations
and Eastern people sustain their interdependent identity by looking for their common
ground with other people. They also said that these two concepts’ studies are mostly
taking part just in the field of Western culture, i.e West Europe, and North America.
In scope of these identity and action researches it is argued that Eastern people
conform more to the norms due to their motivation of not sticking a negative item to
their identity by behaving in a deviant manner, while Western people deviate from
the norms due to their motivation of getting a positive identity by behaving in a
deviant manner (Bond & Smith, 1996; Burns & Brady, 1992; Kim & Markus, 1999).
Therefore, Western people reach more to the positively framed messages while
Eastern people react more to negatively framed message (Aaker & Lee, 2001; Lee et

al., 2000).

Cross-cultural studies (Heine & Lehman, 1995; Markus & Kitayama, 1991; Miller,
1984; Moghaddam, Taylor, & Wright, 1993; Shweder & Sullivan, 1993; Triandis,
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1989) argue that there exists an interaction between social context and definition of
the self. On the contrary, the DRT says that apart from the culture, the definition of
the self and social context can be gauged separately with three assumptions, i.e distal
effects can be eliminated when the individual makes proximal behavioral decisions,
people make their choices considering deviance independent from the social context,
people’s actions can be changed by the social contexts by changing the social

consideration around deviance (Blanton & Christie, 2003).

In scope of the AGO, competence-related words are associated with different things
in different cultures (Li, 2003; Maehr & Nicholls, 1980) which can be considered as
the reason for the cross-culture differences in studies. Since all people have
endeavored for competence, achievement goals are universal despite its uniqueness
within each culture (Li, 2003; Sheldon, Elliot, Kim, & Kasser, 2001; Van de Vliert &
Janssen, 2002). Findings report that Eastern cultures such as China, Japan, South
Korea are more directed into groups and social structures (Chang, Wong, & Teo,
2000), avoidance (Eaton & Dembo, 1997; Elliot et al., 2001), compulsion and
liability (Fuligni, Tseng, & Lam, 1999) compared to Western cultures such as
Canada, United States, and Western Europe.

The Hypothesis 2 of this study was constructed as taken the sample from an Eastern
culture. Despite the fact that the DRT explicated that deviance regulation is made
considering contextual framework rather than cultural context, people in the East are
socialized by considering the norm regarding their behavior that might affect their
identity in a bad way (Blanton & Christie, 2003). Therefore, as the study’s results
support, when the norm is having a high CGPA and the framing is negative (3™

group) Eastern people show more abstaining from deviant behavior.

Supporting the Hypothesis 4, there was a tendency that performance goal-oriented
people’s behavioral intention and willingness scores were higher than mastery goal-
oriented people, although this was not statistically significant. The non-significant
results may be due to the boundary conditions of the DRT being non-generalizable

outside the Western countries. Also, it should be noted that 66% of the sample of this
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study are mastery-oriented or have growth mindset which was not expected for an

Eastern society.

In the scope of this study, since the hypotheses are grounded basically on reference
group norm, it is enough to know whether participants use interpersonal standard or
intrapersonal standard for performing a behavior. In other words, there is no
importance of the differentiation of the task and the self as defined in the 3x2 model.
Knowing whether the subjects adopt mastery, performance or multiple goal
orientation was enough for testing the hypotheses of this study. Also, for preperatory
school and freshman university students, having a high CGPA when they graduate is
a long-term goal, which may not be convenient for taking as a task-based absolute
standard in the scope of the 3x2 model. Due to these, 2x2 AGQ-R scale was used in
order to categorize students according to their achievement goal orientations.
Although the 2x2 AGQ-R scale was adapted into Turkish by Arslan and Akin
(2015), with the aim of using it onto a different sample, a self-translated one was
preferred. Also, it is reported in the article that the internal consistency of the scale
may be low due to cultural differences as a discussion point (Arslan & Akin, 2015).
This was the main reason for trying a new self-translated scale rather than using

Arslan and Akin’s scale.

Blanton and Christie (2003) predict one of the boundary conditions of the DRT as
the situations where the individual is resistant to change. The frequency statistics
revealed that 96% of the students did not have a perceived norm of METU students
having a CGPA when they graduate. Subjects were asked the question “Do you agree
with the statement that METU graduates have a high CGPA (higher than 3.0)” with
five-point Likert scale ranging from 1 (strongly disagree) to 5 (strongly agree). The
answers were distributed between strongly disagree, disagree or neither agree nor
disagree, which was highly supportive for the manipulation check results. This
measurement was intended to be used to check whether the participants have strict,
unchangeable thoughts about the norm and their openness for manipulation.
Preperatory class and freshman students were used in this study since they are
assumed to be young enough to not form a norm around having a high GCPA, which

was proven to be a good choice. Perceived norm asked of the participants would
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have been used as a covariate in the study if the students were not manipulated
effectively. Since manipulation check results revealed that the manipulation was
successful; there was no need to use the perceived norm variable as a covariate

throughout the whole entire analysis.

To avoid resistance to manipulation, special attention was paid to the norm
manipulation and framing texts and framing was done using objective sentences.
This ensured that the students do not feel like they are being manipulated, and react

to this perceived manipulation.

While framing the sentences, pilot study results were used by asking to METU
freshman students directly to write down adjectives suitable for graduates with a high
CGPA and graduates with low CGPA. This was done to prevent possible
contradiction between what students think of having a high CGPA and the norm

manipulation and framing sentences.

4.2. Applications and Contributions

The results supported having a high CGPA was a suitable behavior in order to apply
the DRT principles which are outside of the health communication context. One of
the useful aspects of the DRT is its practical side. So by being aware of the
achievement goal orientation of a student and, picking the suitable DRT framing, this
student can be directed to perform an intended behavior. This especially applies to
mastery goal-oriented students in which there was a tendency in parallel with
Hypothesis 4. In the educational context, this strategy may be used for motivating

students, success, and failure related encouragement etc.

This study also has an importance for investigating the favorable consequences of
multiple goal adoption. In the studies’ results, there was a tendency of having a
higher behavioral willingness for multiple goal-oriented students than performance
or mastery goal-oriented ones. Even though the analysis’ results were not significant;
there was a supportive trend for behavioral willingness which promotes the
beneficial consequences of having multiple goals rather than just one mastery or

performance goal. According to these inferences, it is advisable to all future
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achievement goal studies that multiple goal adoption should not be eliminated and

evaluations should be included.

4.3. Limitations and Future Studies

There were some limitations of this study. Since having a high CGPA is always a
good thing and it is holding a high social desirability value, this might have created a
biad for behavioral intention and willingness questions that they were all answered
towards high points. It is straightforward to say that everyone wants to have a high
CGPA when they graduate. In a future study, current GPA of the students may be
asked and used as a covariate. Besides, the real behavior measurement was not

possible for this study; the dependent variables were proximals of behavior itself.

Another limitation is that the measurements were based upon self-report, so they

were not implicit. This may have affected the results.

Moreover, having a high CGPA might have been evaluated by the students as a
selection between various courses of action during answering DV’s questions since it
is the result of a long-term cumulative endeavor throughout the college life. It may
not be considered as a choice that should be made between the normative or deviant

one for students given their current semester.

There may also be cases where students think that a high CGPA is not important for
their academic, business and social life. At this point, the extent of the importance of
having a high CGPA was asked to the participants and the answers gave expected

powerful results.

The manipulation check was made after the norm manipulation and message framing
rather than in between them. This might have caused problems due to possible
framing effects on manipulation. Fortunately, manipulation check results showed that
manipulation was effective. This manipulation issue is one of the landmarks of the

DRT studies.

A longitudinal study may be performed in a couple of years later when the subjects

of this study graduate. Since 20% of the participants gave their student identification
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number, their real behaviors, i.e their real CGPA can be obtained and results can be
compared with this study’s results. This would be advantageous in terms of
measuring the real behavior which is highly desirable compared to measuring
proximals of the behavior which were in this study behavioral intention and
willingness. As time passes, the predictive power of behavioral intention to measure
the behavior itself decreases (Sheeran & Orbell, 1998). A longitudinal study would
also help to see whether this is also valid for this study and examining the long-term

and short-term effects of framing.

The most important part about the results was the power of covariate variables,
especially the importance. A special exploratory analysis was made for this. In a
future study, the number of questions for these measurements may be increased for a
more precise setting, rather than just including them in the analysis as covariates. For
example, in addition to the question “To what extent having a high CGPA is
important for you, a question regarding the importance can be asked such as “Why

having a high CGPA is important for you?”.

In addition to this, questions like “How being a METU member makes you feel?”
yields to known identification clues about uniqueness motives and group inclusion
motives and the one that dominates the person mostly. These would also increase the

reliability of the measurements of importance and identification.

A pilot study might have been performed in order to learn identity-related results of
having a high CGPA or not having a high CGPA for the sample used. This identity

concern is the prerequisite for the DRT studies.

In another study, 2" and the 4™ group results may be enlightened up. (See Table 1)
For the 2" group, results gave higher behavioral intention and willingness of having
a high CGPA for mastery goal-oriented students. This may stem from the negative
framing effect on the performance goal-oriented students, but the real reasons may be
examined. For the 4™ group, no consistent results obtained for AGO’s among DV’s.
Since they were not in scope of the DRT, they were not specifically hypothesized in
this study. For the 3™ group, the mean of intention and willingness was the highest

among other groups. This may stem from negative framing and culture effect or their
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interactions and give rise the thought and feeling of horror of social exclusion in
people during university life and after in academic, social and business life. It can
also be related with the tendency for looking for the similarities rather than showing

uniqueness for Eastern people.

Using the valence dimension of achievement goals, i.e approach and avoidance
would have affected the interpretation of the results in terms of the interaction of
approach and avoidance dimensions with the definitions of achievement goals, if the
factor analysis resulted in four factors as suggested in the original scale. If so, it
could have been claimed that results come from testing Hypothesis 4 might have
been valid more for mastery-approach oriented students rather than mastery-
avoidance oriented students. In a similar vein, results come from testing Hypothesis
5 might have been valid more for performance-avoidance oriented students rather
performance-approach oriented students. It may also be claimed that negative
framing affects performance-avoidance oriented people or people who have a fixed
mindset more than performance-approach oriented people. In a similar vein, positive
framing affects mastery-approach oriented people more than mastery-avoidance
oriented ones. This study did not infer from the results where valence dimension

dominates and affects the result more.

It would also be intriguing to see what happens to behavioral intention and
willingness when approach and avoidance dimensions interact. An additional study
including these dimensions would especially be beneficial for literature to interpret
the results around mastery-avoidance dimensions, which is considered in the

literature as a black box among all orientations.

Most interestingly, results coming from the effects of adopting combinations of
multiple goal orientation not just in terms of mastery-performance ramification but
also in terms of approach-avoidance ramification on behavioral intention and
willingness of having a high CGPA would result in a more precise interpretation of
the results. A future study may be performed with a different sample which supports

the four factors structure.
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As the DRT suggests about sustaining the collective identities (Blanton & Christie,
2003), a future study with students from other universities can be performed to

compare with the results of METU.

Another study may be conducted focusing on the self-esteem side of deviance
regulation in terms of achievement goal. Subject’s self-esteem levels may also be
measured and see if they play a moderator role in terms of behavioral intention and
willingness. As we know from the DRT principles that when the norm is desired and
required, the self-esteem is high when there is no negative self-views, while when the
norm is desired but not required, the self-esteem is high when there is positive self-

view (Blanton & Christie, 2003).

Beside these, in order to see whether the DRT will work with role models, i.e
identification rather than group identification should be examined. For instance,
framing could be performed on a famous person graduated from METU with a high

or low CGPA and its reflections on this ideal role model life.

For performance goal-oriented people, it is stated in the literature that they have
interpersonal standards. The effect of the identification level with these people on the

goal adoption type may also be examined.

Radically, when the norm is desired and required and the framing is negative, which
is the 3™ group condition in this study, people may feel relative deprivation. This
might also be an interesting study. All in all, the applications of DRT should be
considered in studies related to achievement goal orientations for encouraging a

behavior.
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Bize Nasil Yardimc1 Olmamz Isteyecegiz?
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arastirmactya yburcuatilgan@gmail.com adresinden iletebilirsiniz.

Q1 Yukarida yazilanlar1 onayhyorsamz asagidaki kutucugu isaretleyiniz.

Gonilli katilim formunu okudum ve bu calismaya tamamen goniillii olarak
katiliyorum.
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C: Demographic Information Form

Q2 ODTU'de en son tamamlamis oldugunuz simif/dénem bilgisini belirtiniz (yaz
okulunda okuyorsaniz uygun secenegi isaretleyiniz)

Hazirlik 1.donem (1)
Hazirlik 2.donem (2)
L.sinif 1.donem (3)
1.smif 2.donem (4)
Yaz okulu hazirlik (5)
Yaz okulu 1.smif (6)

Diger (7)

Q3 Cinsiyetiniz
Kadm (1)

Erkek (2)

Q4 Yasimiz
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D: Measurements of Identification, Importance and Perceived Norm

QS5 Asagidaki soruda size en uygun olan cevabi isaretleyiniz.

Kesinlikle Ne Kesinlikle
Katilmiyorum  katiliyorum ne  Katiliyorum
katilmiyorum katilryorum
2) katilmiyorum  (4)
ey (%)
3)
Kendimi  bir
ODTU'lii
olarak
tanimlryorum.
Q6 Asagidaki soruda size en uygun olan cevabi isaretleyiniz.
Hig Cok az Biraz Ortalama Cok Asirt
onemli Oneme onemli Notr (4)  Oneme onemli derecede
degil (1) sahip(2) (3) sahip (5) (6) onemli (7)
Mezun
oldugunuzda
yiiksek
ortalamaya
3.0
lizerinde bir
ortalama)

sahip olmak
sizin i¢in ne
derece
onemlidir?
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Q7 Asagidaki soruda size en uygun olan cevabi isaretleyiniz.

Ne

Kesinlikle Kesinlikle
Katilmiyorum  katiliyorum ne  Katiliyorum
katilmiyorum katiliyorum
2) katilmryorum 4)
(1) ; (5)
3
ODTU'den
mezun olan
ogrenciler
yiiksek
ortalamaya

(3.0 {izerinde
bir ortalama)
sahiptir
argiimanina
katiliyor
musunuz?

Q8 Arastirma sonuclarinin ileride gerceklesecek bir ¢alismada da
kullanilmasini destekliyorsaniz size ulasabilmemiz i¢in 6@renci numaramzi
belirtebilirsiniz. (zorunlu degil)
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E: Norm Manipulations, Message Framings and Manipulation Checks

English versions of manipulations were attached just below of each manipulation.

Q9 Simdi liitfen ODTU'deki akademik hayata yonelik asagida verilmis olan
bilgileri dikkatlice okuyunuz.

Grup 1 (yliksek bir ortalamaya sahip olamama normu + pozitif ¢ergeveleme, yani
SDT ile paralel olarak ¢ergevelemenin sapkin davranis iizerinden yapildigi grup):

ODTU o&grencileri genellikle yiiksek ortalamaya sahip olmamalariyla (3.0’mn
asagisinda bir ortalama) tanmnirlar. ODTU sosyal olanaklar acisindan ¢ok gelismis bir
{iniversite oldugundan bir ¢ok ODTU 6grencisi ders ¢alismaya zaman
bulamamaktadir ve vaktinin ¢ogunu topluluklarin etkinliklerine katilim saglayarak ve
kampiis igerisindeki sosyal imkanlar1 degerlendirerek gecirmektedirler. Bu durumun
Ogrencilerin yliksek ortalama yapamamalarina sebep oldugu bilinmektedir.

Diger yandan, ODTU Mezunlar1 Dernegi'nin yiiriitmiis oldugu bir arastirmaya gore;
ODTU’den yiiksek ortalamayla mezun olmak ise bu kisilerin is, akademik ve sosyal
hayatta siyrilmalarini saglamaktadir. Is hayatinda, insan kaynaklari departmanlarinin
ise alim siirecinde yiiksek ortalamali adaylara oOncelik verdigi bilinmektedir.
Akademik hayatta, mezun olduktan sonra kariyerlerini yiiksek lisans yapma yoniinde
yonlendirecek olan mezunlar icin 3.0 {izerindeki bir ortalama bir ¢ok prestijli okulun
ve 6grenim burslarinin kapilarin1 agmaktadir. Sosyal hayatta ise; yiiksek ortalamaya
sahip ODTU mezunlar galiskan, zeki, disiplinli, sistemli ve planli bireyler olarak
degerlendirilmektedir.

Group 1 (not having a high CGPA norm manipulation + positive framing, i.e in
which framing based upon the deviant behavior in line with DRT principles):

METU students are known for not having high cumulative grade point average
(CGPA) (below 3.0). Since METU is a well-facilitated university in terms of social
groups, lots of METU students find it hard to carve out to study and spend their times
attending the activities in student clubs and societies and making use of social
facilities. It is known that this situation yields to not making a high CGPA for
students.

On the other hand, according to a research performed by METU Alumni Association,
graduating from METU with high CGPA yields to advantages for these people’s
work, academic and social life. In work life, it is known that during the recruitment
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process, human resources (HR) department gives priority to candidates with high
CGPA. In academic life, having a CGPA higher than 3.0 opens the door to many
prestigious schools and scholarships for graduates who will pursue their career
making on a graduate degree. In social life, METU graduates with a high CGPA are
considered as hardworking, intelligent, disciplined, systematic individual who is
especially good at time management.

Q10 Simdi liitfen ODTU'deki akademik hayata yonelik asagida verilmis olan
bilgileri dikkatlice okuyunuz.

Grup 2 (ytiksek bir ortalamaya sahip olamama normu + negatif ¢erceveleme)

ODTU &grencileri genellikle yiiksek ortalamaya sahip olmamalariyla (3.0’1n
asagisinda bir ortalama) tanmnirlar. ODTU sosyal olanaklar agisindan ¢ok gelismis bir
{iniversite oldugundan bir ¢ok ODTU 6grencisi ders ¢alismaya zaman
bulamamaktadir ve vaktinin cogunu topluluklarin etkinliklerine katilim saglayarak ve
kampiis igerisindeki sosyal imkanlar1 degerlendirerek gecirmektedirler. Bu durumun
Ogrencilerin yliksek ortalama yapamamalarina sebep oldugu bilinmektedir.

Bu kapsamda, ODTU Mezunlar1 Dernegi'nin yiiriitmiis oldugu bir arastirmaya gore;
ODTU’den yiiksek ortalamayla mezun olamayan bu kisiler is, akademik ve sosyal
hayatta cok sayida dezavantajli durumla karsi karsiya kalmaktadirlar. s hayatinda,
insan kaynaklar1 departmanlarinin ise alim siirecinde yiiksek ortalamali olmayan
adaylara oncelik vermedigi bilinen bir gergektir. Akademik hayatta, mezun olduktan
sonra kariyerlerini yiiksek lisans yapma yoniinde yonlendirecek olan mezunlar igin
3.0'm {izerinde bir ortalamaya sahip olamamak bir ¢ok prestijli okulun ve 6grenim
burslarinin kapilarin1 kapamaktadir. Sosyal hayatta ise, yiiksek ortalamaya sahip
olamayan ODTU mezunlari umursamaz, tembel ve sorumsuz bireyler olarak
degerlendirilmektedir.

Group 2 (not having a high CGPA norm manipulation + negative framing):

METU students are known for not having high cumulative grade point average
(CGPA) (below 3.0). Since METU is a well-facilitated university in terms of social
groups, lots of METU students find it hard to carve out to study and spend their times
attending the activities in student clubs and societies and making use of social
facilities. It is known that this situation yields to not making a high CGPA for
students.

According to a research performed by METU Alumni Association within this
context, people who can not graduate from METU with high CGPA encounter many
disadvantageous situations in work, academic and social life. In working life, it is
known that during the recruitment process human resources (HR) department do not
give priority to candidates who have not high CGPA. In academic life not having a
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CGPA higher than 3.0 closes the door to many prestigious schools and scholarships,
for graduates who will pursue their career making on a graduate degree. In social
life, METU graduates with not a high CGPA are considered as reckless, lazy, and
irresponsible.

Q11 Simdi liitfen ODTU'deki akademik hayata yonelik asagida verilmis olan
bilgileri dikkatlice okuyunuz.

Grup 3 (yiiksek bir ortalamaya sahip olma normu + negatif ¢erceveleme, yani SDT
ile paralel olarak ¢ercevelemenin sapkin davranis lizerinden yapildig: grup):

ODTU &grencileri genellikle yiiksek ortalamaya (3.0’1n iizerinde bir ortalama) sahip
olmalariyla tanmirlar. ODTU sosyal olanaklar acisindan ¢ok gelismis bir iiniversite
oldugundan bir ¢ok ODTU &grencisi vakitlerini ders calismanin  yaninda
topluluklarin etkinliklerine katilim saglayarak ve kampiis icerisindeki sosyal
imkanlar1 degerlendirerek gecirmektedirler. Boylelikle, vakitlerini verimli bir sekilde
degerlendirmeyi 6grenmektedirler. Vakti verimli kullanabilme becerisi, 6grencilerin
yiiksek ortalamaya sahip olma sebeplerinin basinda gelmektedir.

Diger yandan, ODTU Mezunlar1 Dernegi'nin yiiriitmiis oldugu bir arastirmaya gore;
ODTU’den yiiksek ortalamayla mezun olamayan kisiler ise; is, akademik ve sosyal
hayatta cok sayida dezavantajli durumla kars1 karsiya kalmaktadirlar. s hayatinda,
insan kaynaklar1 departmanlarinin ise alim siirecinde yiiksek ortalamali olmayan
adaylara oncelik vermedigi bilinen bir gergektir. Akademik hayatta, mezun olduktan
sonra kariyerlerini yiiksek lisans yapma yoniinde yonlendirecek olan mezunlar igin
3.0 tizerindeki bir ortalamaya sahip olamamak bir ¢ok prestijli okulun ve 6grenim
burslarinin kapilarin1 kapamaktadir. Sosyal hayatta ise, yiiksek ortalamaya sahip
olamayan ODTU mezunlari umursamaz, tembel ve sorumsuz bireyler olarak
degerlendirilmektedir.

Group 3 (in which having a high CGPA norm manipulation + negative framing, i.e
framing based upon the deviant behavior in line with DRT principles):

METU students are known for having high cumulative grade point average (CGPA)
(below 3.0). Since METU is a well-facilitated university in terms of social groups,
lots of METU students spend their times besides studying by attending to the the
activities of student clubs and societies and making use of social facilities. Hereby,
they learn how to use their time efficiently. Ability of using time efficiently comes at
the foremost reasons for having a high CGPA.

On the other hand, according to a research performed by METU Alumni Association
within this context, people who can not graduate from METU with high CGPA
encounter many disadvantageous situations in work, academic and social life.
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In working life, it is known that during the recruitment process human resources
(HR) department do not give priority to candidates who have not high CGPA. In
academic life not having a CGPA higher than 3.0 closes the door to many prestigious
schools and scholarships, for graduates who will pursue their career making on a
graduate degree. In social life, METU graduates with not a high CGPA are
considered as reckless, lazy, and irresponsible.

Q12 Simdi liitfen ODTU'deki akademik hayata yonelik asagida verilmis olan
bilgileri dikkatlice okuyunuz.

Grup 4 (yiiksek bir ortalamaya sahip olma normu + pozitif ¢ergeveleme, yani SDT
ile paralel olarak ¢er¢evelemenin sapkin davranis tizerinden yapildigi grup):

ODTU é&grencileri genellikle yiiksek ortalamaya (3.0’1n iizerinde bir ortalama) sahip
olmalariyla tanimirlar. ODTU sosyal olanaklar agisindan ¢ok gelismis bir {iniversite
oldugundan bir ¢ok ODTU &grencisi vakitlerini  ders calismanmn yaninda
topluluklarin etkinliklerine katilm saglayarak ve kamplis igerisindeki sosyal
imkanlar1 degerlendirerek gecirmektedirler. Boylelikle, vakitlerini verimli bir sekilde
degerlendirmeyi 6grenmektedirler. Vakti verimli kullanabilme becerisi, 6grencilerin
yiiksek ortalamaya sahip olma sebeplerinin baginda gelmektedir.

Bu kapsamda, ODTU Mezunlar1 Dernegi'nin yiiriitmiis oldugu bir arastirmaya gore;
ODTU’den yiiksek ortalamayla mezun olmak; bu kisilerin is, akademik ve sosyal
hayatta siyrilmalarimi saglamaktadir. Is hayatinda, insan kaynaklar1 departmanlarmin
ise alim siirecinde yiiksek ortalamali adaylara oOncelik verdigi bilinmektedir.
Akademik hayatta, mezun olduktan sonra kariyerlerini yiiksek lisans yapma yoniinde
yonlendirecek olan mezunlar i¢in 3.0 {izerindeki bir ortalama bir ¢ok prestijli okulun
ve O0grenim burslarin kapilarin1 agmaktadir. Sosyal hayatta ise; yiiksek ortalamaya
sahip ODTU mezunlar1 ¢aliskan, zeki, disiplinli, sistemli ve planli bireyler olarak
degerlendirilmektedir.

Group 4 (having a high CGPA norm manipulation + positive framing):

METU students are known for having high cumulative grade point average (CGPA)
(below 3.0). Since METU is a well-facilitated university in terms of social groups,
lots of METU students spend their times besides studying by attending to the the
activities of student clubs and societies and making use of social facilities. Hereby,
they learn how to use their time efficiently. Ability of using time efficiently comes at
the foremost reasons for having a high CGPA.

According to a research performed by METU Alumni Association, graduating from
METU with high CGPA yields to advantages for these people’s work, academic and
social life. In work life, it is known that during the recruitment process, human
resources (HR) department gives priority to candidates with high CGPA. In
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academic life, having a CGPA higher than 3.0 opens the door to many prestigious
schools and scholarships for graduates who will pursue their career on making a
graduate degree. In social life, METU graduates with a high CGPA are considered as
hardworking, intelligent, disciplined, systematic individual who is especially good at
time management.

Q13 Simdi liitfen ODTU'deki akademik hayata yénelik asagida verilmis olan
bilgileri dikkatlice okuyunuz.

Grup 5 (nétr gerceveleme)

Orta Dogu Teknik Universitesi, dgretim, arastirma ve toplum hizmetleri etkinliklerini
evrensel standartlarda yiiriiterek, toplumumuzun ve insanligin sosyal, kiiltiirel,
ekonomik, bilimsel ve teknolojik gelisimi i¢in bilgiye ulasmayi, iiretmeyi, bilgiyi
uygulamayi, yaymay1 ve bu bilgilerle donatilmis bireyler yetistirmeyi amag edinmis
bir tiniversitedir. Temel ilkeleri; bilimsel yaklagim, akademik ozgiirliik, disiplinler
aras1 yaklasim, yasam boyu egitim, nitelikli insan yetistirme, Ogrenciye destek,
toplumla iletisim ve katilimci yonetimdir. (Kaynak :http://www.metu.edu.tr/tr/genel-
bilgiler)

Group 5 (neutral framing, i.e control group)

Middle East Technical University is a university which aims reaching, producing,
applying and distibuting information and cultivating individuals surrounded with this
information for the social, cultural, economical, scientific and technological
development of our society and mankind by carrying out instruction, research and
social work activities in global standards.

Q14 Asagidaki soruda size en uygun olan cevab isaretleyiniz.

Mimkiin degil Biraz  olas1 Nétr (3) Biraz  olast Oldukga
(1) degil (2) @) yiiksek (5)
Sizce  ODTU |
6grencilerinin
yiiksek
ortalamayla

mezun olma
olasiliklart ne
kadardir?
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Q15 Asagidaki sorularda size en uygun olan cevabi isaretleyiniz.

80%-100%

0%-20% (1) 20%-40% (2)  40%-60% (3)  60%-80% (4) o

Sizce ~ ODTU
ogrencilerinin
yiizde kag1
yiiksek
ortalamayla (3.0
iizerinde bir
ortalama) mezun
olmaktadir?

Q16 Asagidaki sorularda size en uygun olan cevabi isaretleyiniz.

0%-20% (1)  20%-40% (2) 40%-60% (3) 60%-80% (4)  80%-100% (5)

Sizce sizin
bo6liimiiniizden

mezun ODTU

6grencilerinin
yiizde kag1
yiiksek

ortalamayla (3.0
iizerinde bir
ortalama) mezun

olmaktadir?
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F: Behavioral Intention Measurement

Q17 Asagidaki sorularda size en uygun olan cevabi isaretleyiniz.

Ne
Kesinlikle Biraz katiliyorum Bi
ot Katilmi 1raz Kesinlikle
atiimi katilmi ne katil Katih katil
yorum (2) atil yorum (6) .
yfrum yorum (3)  katilmi yorum (5) yorum (7)
1 yorum (4)
Mezun I
oldugumda
yiiksek
ortalamaya
sahip olma
niyetim var.
Q18 Asagidaki sorularda size en uygun olan cevabi isaretleyiniz.
Ne
Kesin Biraz katiiyorum g Kesinlikle
likle Katilm
, katilmi ne Katili Katiliyor  kauly
katilmt  Yorum (2)  vorum (3)  katilm yorum (5) um (6) yorum (7)
orum (1
yorum (1) yorum (4)

Oniimiizdeki
donemler igin
ortalamami
yiikseltmeyi

planltyorum.
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G: Behavioral Willingness Measurement

Q19 Asagidaki sorularda size en uygun olan cevabi isaretleyiniz.

Kesinlikle
yanlis (7)

Ne
Kesinlikle  Dogru Kismen dogru ne Kismen Yanlis
dogru (1) 2) dogru (3)  yanlis yanlis (5)  (6)
“4)
Mezun ‘
olurken
yiiksek
ortalamaya
sahip
olmak
istiyorum.
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H: Achievement Goal Orientation Scale

Q20 Asagidaki sorularda size en uygun olan cevabi isaretleyiniz.

Kesinlikle Ne Kesinlikle
Katilmiyorum  katiliyorum ne  Katiliyor
No. katilmiyor katiltyorum
2 katilmiyorum  um (4)
um (1) &) 5)

Benim amacim,
smifta sunulan
materyaller
iizerinde
tamamiyla
ustalagmaktir.

Diger Ogrencilere
kiyasla daha
iyisini  yapmaya
ugrasirim.

Benim  hedefim
miimkiin  oldugu
kadar c¢ok sey
Ogrenmektir.

Benim  amacim
diger Ogrencilere
4 gore daha iyi
performans
gostermektir.

Benim  amacim
ogrenebilecegimd
5 en daha azini
o0grenmekten
kag¢inmaktir.
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10

11

12

Benim hedefim diger
ogrencilere  kiyasla daha
zaylf performans
gostermekten kaginmaktir.

Icerigi  olabildigince  iyi
anlamaya ugrasirim.
Benim hedefim diger

ogrencilerden  daha  iyi
performans gostermektir.

Benim hedefim
Ogrenebilecegimden daha
azini ogrenmekten
kaginmaktir.

Digerlerine gore daha koti
performans gostermekten
kaginmaya ugrasirim.

Ders materyallerini eksik bir
bigimde anlamaktan
kaginmaya ugragirim.

Benim amacim diger
ogrencilerden daha kotiisiinii
yapmaktan kaginmaktir.
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I: Debriefing Form

Oncelikle arastirmamiza katildiginiz igin tesekkiir ederiz.

Katildiginiz arastirmanin amaci, ODTU &grencilerinin bagar1 hedef ydnelimlerinin
yiiksek kiimiilatif GPA elde etme davranigsal niyetlerinde bir etkisi olup olmadigini
incelemektir. Katilimcilarin bir kismma, ODTU 6grencilerinin ¢ogunun yiiksek
ortalamaya sahip oldugu ve yiiksek ortalamaya sahip olmamanin dezavantajlari
anlatilmis, bir kismina ODTU 6grencilerinin ¢ogunun yiiksek ortalamaya sahip
oldugu ve yiiksek ortalamaya sahip olmanin avantajlari, bir kismma ODTU
Ogrencilerinin ¢cogunun yiiksek ortalamaya sahip olamadiklar1 ve yiiksek ortalamaya
sahip olmanin avantajlar1 anlatilmis, bir kismma ODTU 6grencilerinin ¢ogunun
yiilksek ortalamaya sahip olamadiklar1 ve yiiksek ortalamaya sahip olamamanin
dezavantajlari anlatilmis ve bir kismina ise ODTU'deki akademik hayatla ilgili genel
bilgiler verilmistir. Ardindan sizden hedef basar1 yonelimleri testini doldurmaniz
istenmistir. ODTU 6grencilerinin ortalamalariyla ilgili verilen bu bilgiler dogru
olmayip, sadece kisilerde bir norm olusturmasi amaciyla olusturulmustur.
Katilimcilarin ~ arastirmanin  hipotezlerini  fark etmesi verecekleri tepkileri

etkileyebileceginden, arastirmada yaniltici bilgiler verilmistir.

Eger arastirmayla ilgili sorularimiz varsa arastirmaciya sorabilir veya

yburcuatilgan@gmail.com adresinden ulasabilirsiniz.
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J: Turkish Summary / Tiirk¢e Ozet

1. Giris

1.1. Genel Giris

Insanlar referans gruplarini; tutum, deger, inanis ve davranislari olustururken ve
degerlendirirken, kendilerini ve digerlerini baskalariyla kiyaslarken ve bir amag
edinirken bir standard olarak kullanirlar (Newcomb, 1953). Referans grup, 1953
yilinda Sherif tarafindan bireylerin kendilerini bir pargasi olarak iliskilendirdikleri ya
da psikolojik olarak iligkilendirmek istedikleri herhangi bir grup olarak
tanimlanmistir. Sapma Diizenleme Teorisi (SDT), arzu edilen bir 6z-kimlige sahip
olmak ve bu kimligi siirdiirebilmek i¢in, insanlarin referans gruplarindan sapmalarini
diizenlediklerini sdyler. Referans grubu dikkate alinarak yapilan bu diizenleme, hem
0ze doniik seviyede hem de kisiler arasi seviyede olmasi arzu edilen 6z-imajin
stirdiiriilebilmesi i¢in yapilir. Bir baska deyisle, insanlar hem kendi gézlerinde hem
de bagkalarinin gozlerinde arzu edilen bir kimlige sahip olmak isterler (Tetlock &

Manstead, 1985).

Baglam ve duruma bagl olarak, insanlar referans grup normundan sapmanin cazip
yollarim ve referans grup normundan sapmanin cazip olmayan yollarindan

kacinmayi tercih ederler. Bu yiizden, SDT ikili bir motivasyon barindirir.
1.1.1 Sapma Diizenlemesi ile Basar1 Hedef Yonelimlerinin Tliskisi

Referans grup normuna gore yapilan davranigssal secimlerde var olan SDT
kapsamindaki bu ikili motivasyonun Basar1 Hedef Yonelimleri’nin (BHY) tanim
kismu ile olan iligkisi, yani 6ze doniik standardin 6grenme tanimi ile ve normatif
standardin performans tanimi ile olan iliskisi, bu ¢alismanin kivileimini yaratmastir.
Ayni zamanda, iki teori de motivasyon ve 0z-diizenleme ile iliskilidir. Bu ¢aligmanin

ana amaci, ikili motivasyonun basar1 hedef yonelimlerine gore ayrigmasini
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arastirmaktir. Diger bir deyisle, BHY agisindan kisi ile SDT’deki norm

manipiilasyonu agisindan durumun etkigelimi incelenmistir.

Literatiirde 0z-diizenleme ve basari hedefleri ile ilgili caligmalar vardir, ancak
referans grup normuna gore SDT kapsaminda manipiilasyonun ve mesaj
cercevelemesinin etkilerinin benimsenen basar1 hedefleri ile birlikte incelendigi bir

calisma yoktur. Bu ¢aligsma bu iki teorinin prensiplerini birlestirmistir.

Hedefler, insanlarin gelecek niyetlerini yoOnlendiren 6z diizenleme olarak
tanimlanmistir (Austin & Vancouver, 1996; Elliot & Fryer, 2008). 1980’lerde
bireylerin bir davranisi basarmak icin var olan amaglar1 basari hedefleri olarak
tanimlanmistir (Duda, 2005; Elliot, 2005; Kaplan & Maehr, 2007; Meece,
Anderman, & Anderman, 2006; Senko, Durik, & Harackiewicz, 2008).

Bazi insanlar bir basar1 baglamina diger insanlarin degerlendirmeleri ve yetkinlikleri
ile iliskili olarak sahiplenilen hedeflerle dahil olmaya egilimlidirler. Bu egilim,
literatiirde performans hedefleri olarak tanimlanir. Degerlendirmeleri ve yetkinlikleri
kullanilan bu diger kisiler; akran kiimesi, kisilerin ayni is ortamini paylastiklar
insanlar, siniflarindaki Ogrenciler, takdir bekledikleri insan gruplar1 gibi gruplar
olabilir, bu baglamda kisilerin olusturdugu bu gruplar kisi i¢in referans gruplar
olarak diisiiniilebilir. Diger yandan, bazi insanlar verilen bir gorevin kendisinden
yeni seyler 6grenme ile ilgili ve kendileri ile ilgili olarak degerlendirme ve yetkinlik
iceren hedefler edinmeye meyillidirler. Bu da literatiirde 6grenme yaklagimi olarak
gecer (Dweck, 1986). Diger bir deyisle, performans hedefleri kisiler arasi seviyede,

ogrenme hedefleri ise 6ze doniik olarak kisi seviyesinde degerlendirilir.
1.1.2. SDT’nin Uygulamalar1 ve Onemli Konular

SDT calismalar1 daha ¢ok saglik miidahale alanlarinda yapilirken, ig¢inde kimlik
endisesi gomiilii davraniglart1 igceren her alanda yapilabilir. En azindan
yapilamayacagina dair literatiirde bir bulgu yoktur. Ciinkii SDT’nin saglam bir
psikolojik temeli mevcuttur (Blanton & Christie, 2003). Kisiler, bir davranisi
gerceklestirip gerceklestirmeyecek kadar oOzgiirse, davramisi gergeklestirmedeki

secimlerini 0z-kimlik ile ilgili konulara dayandiriyorlarsa ve davranisin ¢esitli
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formlarindan birini seciyorlarsa, SDT’nin Ongoriileri o davranis i¢in gegerlidir

(Blanton & Christie, 2003).

SDT’deki 6nemli konulardan biri insanlarin referans gruplarinin davranis normu
hakkinda var olan fikirlerinin onlarin manipiile edilip edilemeyecegini belirlemesidir
(Stuart & Blanton, 2003). Kisilerin bir davranis1 gerceklestirmesi adina manipiile
edilebilmesi i¢in referans gruplarinin davranis normu hakkinda kesin, degismez
yargilara sahip olmamasi gerekir. Bu ylizden etkili bir norm manipiilasyonu ig¢in
kisilerin zihinlerindeki norm belirsizligi bir 6nkosuldur. SDT’deki diger énemli bir
konu ise, kisi referans grubu ile 06zdeslestiinde manipiilasyonun daha etkili
olacagidir. Eger kisi referans grubu ile 6zleslesmisse o zaman bu grubun kisi i¢in bir
psikolojik bir degeri var oldugundan grubun normu da kisi tarafindan
onemseniyordur (Blanton & Christie, 2003; Packer & Chasteen, 2010) ve kisi daha
kolay manipiile edilebilecektir. Bu yiizden grup ile 6zdeslesme SDT calismalarinda
daima dikkate alinan bir konudur. Son olarak 6nem tasiyan bir bagska konuda bir
davranigin gergeklestirilip gergeklestirilmemesinde davranisin sonuglarina verilen
Oonemin belirleyiciligidir (Blanton & Christie, 2003). Ayrica, davranisin sonuglarinin
kisinin kimligi tizerinde yaratacagi etkiye kisi tarafindan verilen 6nem de davranisin
bu ikili diizenleme motivasyonu i¢in 6nemlidir (Blanton & Christie, 2003, Pelham,

1995).
1.1.3. Davrams ve Orneklem Secimi

Bu ¢alismada, BHY 'nin tanim kismi ile SDT’deki ikili motivasyonun iliskisi yiiksek
Agirlikli Not Ortalamasi’na (ANO) sahip olma davranisinin tesvik edilmesi ile
calisilacaktir. Bu davranisin secilmesinin sebepleri, davranisin sonuglarin kisilerin
hayatinda kimlikleri ile iligkili sonuglar iiretebilecek olmasi, norm manipiilasyona
uygun olmast ve. hem 0ze doniik seviyede hem kisiler aras1 seviyede, hem de
yaklasma ve kacinma boyutlarinda BHY kapsaminda degerlendirilebilecekbir basari

hedefi olabileceginden, BHY kapsaminda da incelenebilir bir davranis olmasidir.

Bu calisma igin Orneklem olarak ODTU’de okuyan hazirlik ve birinci simf
ogrencileri kullanilmistir. Bu rneklem segiminin sebepleri, bir ODTU &grencisi ya

da mezunu olmanin ODTU 6grencileri ve mezunlari tarafindan &zel ve ayricalikli bir
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durum olarak degerlendirilmesidirilmesinden otiirii kisilerin 6z-kimlikleri ile de
iligkilendirilebilir olmasi, bir ¢ok kisi i¢in siradan bir grubun iiyesi olmaktan ziyade
farkl1 bir grubun {iyesi olmak olarak degerlendirildiginden yiiksek 6zdeslenme
beklenmesi ve hazirlik ve birinci siif 6grencilerinin yiiksek ortalama hakkinda daha
ist siniflardaki 6grencilere gore ¢ok fazla fikir sahibi olmayacaklarindan manipiile
edilmelerinin daha kolay olmasi1 ve manipiilasyona diren¢ gosterme ihtimallerinin

daha diistik olmasidir.
1.1.4. Davramssal Ol¢iim

Baz1 kosullar altinda bir davranisi 6l¢ebilmek her zaman miimkiin olmadiginda,
davraniga yakinsal 6l¢iim olarak SDT calismalarinda da siklikla kullanilan Planh
Davranis (Ajzen, 1991) ve Nedenli Eylem Planlar1 (Fishbein & Ajzen, 1975)
kuramlarinda tanimlanmig olan davranigsal niyet ve davramigsal istek Ol¢timleri

yiiksek ANQO’ya sahip olmada bagimli degiskenler olarak kullanilmistir.
1.2. SDT Prensipleri

SDT, insanlarin davraniglarint diizenlerken benzerliklerden ¢ok farkliliklara
odaklandiklarin1 s6ylemez, onlarin sadece kendi referans gruplarina dahil olmalarin
elverigli hale getirecek arzu edilen bir kimlik siirdiirmeyi istediklerini sdyler. Bu
teorinin Onermeleri, insanlarin 6zellikle normatif veya sapkin olan davranis arasinda
bir se¢im yapilacaginda kisilerin davranmigsal tercihleri iizerinde 6nemli rol oynar.
Normatif eylem, referans grubundaki {lyelerin g¢ogunlugu tarafindan yapilan
eylemlerdir. Sapkin ya da normatif olmayan eylem ise referans grup iiyelerinin
cogunlugu tarafindan yapilmayan eylemlerdir. SDT’ye goére potansiyel olarak,
referans grup normuna gore sapkin olan davranisi gerceklestirmek insanlara cekici
gelir ¢linkii insanlar diger insanlarla olan ortak ozellikleri yerine onlardan farkli
ozelliklerini gostererek kendilerini tanimlamayi tercih ederler. Fakat, benzerlige mi
farkliliga m1 odaklanacaklar1 bu eylemsel se¢imin kimlikleri iizerindeki etkisine ve
bu etkinin kimliklerine yapisip yapismayacagina baghdir (Blanton & Christie, 2003).
Insanlar referans gruplarinin normundan farkli olan eylemi kendileri icin iyi
sonuglar1 olacaksa yapmay1 secerler, eger sonuglarin onlar i¢in iyi olmayacagi

degerlendirildiyse bu eylemi gergeklestirmemeyi tercih ederler. Diger yandan,
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benzerlik olgusu 6ziinde dogal olarak bir iyilik veya katiilik tasimadigindan SDT

kapsaminda belirsiz olarak degerlendirilen bir konsepttir.

SDT’nin ana prensiplerine gore, bir davranig grup normu g¢ergevesinde tiim liyelerden
istenen ve yapilmasi gerekli olan bir davranissa, normatif davranis cazip ahlaki bir
davranigtir; bu yilizden sapkin davranig grup iyeleri tarafindan bilgi niteliginde
degerlendirilen sosyal olarak cazip olmayan davranistir. Bu durumda, davranigsal
degerlendirme standardi olarak gerek duyulan benlik rehberi aktive olur ve kisinin 6z
diizenlemesi sapkin olandan kag¢inma olur. Diger bir deyisle, farkli olmak igin
gosterilen c¢aba gerek duyulan benlik rehberinin aktive olmasiyla azalir (Hall,
Blanton & Prentice, 2015). Gerek duyulan benlik rehberinin aktive olmasi, pozitif
kimlik arayisindan ziyade grup normuna gosterilen uyumla kisilerin kimlikleri i¢in
negatif olandan kacinmanin igsellestirilmesinin kanitidir (Higgins, 1997). Eger
insanlar normdan saparsa, grup iiyeleri kisinin davranis se¢imlerini yonlendirmek
icin sapkin olani1 cezalandirirlar. Eger insanlar gerek duyulan benlik rehberlerinin
sOyledigi sekilde davranir ve harekete gegerlerse, dislanmadan kag¢inmis olurlar

(Blanton & Christie, 2003).

Bir davranis, grup normu cergevesinde tiim iiyelerden istenen ve ama yapilmasi
gerekli olmayan bir davranigsa, normatif davramis cazip olmayan alternatif bir
davranigtir; bu yiizden sapkin davranis grup tliyeleri tarafindan sasirtict degeri
sebebiyle bilgi niteliginde degerlendirilen sosyal olarak cazip olan davranistir. Bu
durumda, davranigsal degerlendirme standardi olarak ideal benlik rehberi aktive olur
ve kisinin 6z diizenlemesi referans grup normundan sapma olur. Diger bir deyisle,
farkli olmak i¢in gdsterilen ¢aba ideal benlik rehberinin aktive olmasiyla artar (Hall,
Blanton & Prentice, 2015). Eger insanlar normdan saparsa, grup tiyeleri kisiyi
odiillendirirler ¢iinkii referans grup tiyeleri normal kosullarda bdyle idealize bir
sapmay1 liyelerinden beklememektedir. SDT deki ikili motivasyon sisteminin kisinin
0z kimligi agisindan Onemine ragmen; global seviyede, durum ve baglamdan
bagimsiz olarak, insanlar pozitife ulasmaktan c¢ok negatif olandan kaginirlar
(Baumeister et al., 2001). Normatif karsiti davranistan kacinmayla birlikte gelen
sosyal dahil olusg, sapma ile gelen ideale ulagma potansiyeli karsisinda her zaman

galip gelir. Bir ideale ulasma genel olarak bir yetenek ve kabiliyet isidir.
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1.2.1. Davranmigsal Baglamda Normlar ve Mesaj Cercevelemeleri

Insanlar, referans aldiklar1 gruplarmm davranis normu bilindiginde, sapkin olan
davranig iizerinden yapilacak mesaj c¢ercevelemesi ile bir davranisi tesvik
etme/yaptirma konusunda manipiile edilebilirler. Norm manipiilasyonu ve

cerceveleme, bu teorinin uygulamali kismidir.

Yukarida anlatildig1 gibi eger norm referans grubu iiyelerinden yapilmasi istenen ve
yapilmas1 gerekli bir davranis ise, bu durumda sapkin olan davranis sosyal olarak
arzu edilmeyeceginden, mesaj cergevelemesinde bu davranigi yapmamanin negatif
ozellikleri verilirse, kisi bu davranis1 gerceklestirmeye daha ¢ok tesvik edilecektir.
Eger norm referans grubu iiyelerinden yapilmasi istenen fakat yapilmasi gerekli
olmayan bir davranigsa, bu durumda sapkin olan davranis sosyal olarak arzu
edileceginden, mesaj g¢ercevelemesinde bu davranisi yapmanin pozitif ozellikleri

verilirse kisi bu davranigi gerceklestirmeye daha ¢ok tesvik edilecektir.

Ozetle, cerceveleme sapkin olanin yani norm karsitinin iizerinden yapilirsa
davranigsal sonuclarin istenen yonde olma ihtimali artacaktir. Bu teori kisilerin
davraniglarinin kimlikleri iizerindeki etkisini dnemsedigini baz alarak, bir davranisi
yap1ip yapmamaya karar verirken pozitif kimlik i¢in sapkin olanmi1 gergeklestirme ve
negatif kimlikten kacinma ig¢in sapkin olandan da kac¢inma olarak iki ayri

motivasyonu diizenlediklerini bilip bunu uygulamali olarak kullanir.
1.3. Basar1 Hedefleri Teorisi Prensipleri
1.3.1. Basar1 Hedeflerinin Gelisimi ve Ozellikleri

Basar1 Hedef Yonelimleri (BHY) literatiire ilk girisinde Dweck ve Elliot tarafindan
1983’te Ogrenme ve performans boyutlarinda tanimlanirken, Nicholls taratindan
1984’te gorev ve ego boyutlarinda tanimlanmigtir. Bu boliinmelerin birbiriyle
gosterdigi benzerligi kullanarak, Ames ve Archer (1987, 1988) literatiirde biiyiik
Olclide kabul gormiis olan 6grenme ve performans boyutu olarak basar1 hedef

yonelimlerini iki boyutta kategorize etmislerdir. Elliot ve Harackiewicz, performans
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boyutununu bu boyutta ¢ikan belirsiz sonuglari netlestirmek adma performans-
yaklagma ve performans-kaginma olarak ikiye ayirmis ve {li¢lii bir model yaratmaistir.
Performans-yaklagsma hedef yonelimi, yiiksek notlar, bir basarisizlik sonrasi1 ¢abada
artis gibi olumlu sonuglara neden olurken, performans-kaginma yonelimi diisiik
notlar, bir basarisizlik sonrasi igsel motivasyonda, ¢abada diisiis gibi olumsuz
sonuglara neden olmaktadir (Elliot & Moller, 2003; Harackiewicz, Barron, Pintrich,
Elliot, & Thrash, 2002; Rawsthorne & Elliot, 1999; Elliot & Church, 1997; Elliot,
McGregor, & Gable, 1999; Middleton & Midgley, 1997; Skaalvik, 1997,
Vandewalle, 1997).

1.3.2. BHY’nin Tanim ve Deger Boyutlari

Gilinlimiizde 6grenme boyutunun da yaklagma ve kaginma olarak ikiye boliindiigii
2x2 basar1 hedef yonelimleri modeli siklikla kullanilan kiiltiirler aras1 ¢aligmalarda
da gecerliligi kanitlanmis bir modeldir (Elliot & McGregor, 2001; Elliot &
Murayama, 2008; Finney, Pieper, & Barron, 2004; Murayama, Zhou, & Nesbit,
2009). Bu modelde, basar1 hedefleri insanlarin yetkinlik ugrasi i¢in biligsel amaclari
olarak tanimlanir ve tanim ve deger olarak iki ana boyutta incelenir (Elliot &
Murayama, 2008). Performans boyutu, tanim olarak insanlarin basari baglaminda
diger insanlar1 referans almasi ve onlarla yarigmasi; 6grenme boyutu ise kisilerin
basar1 baglaminda kendilerini referans almasi ve kendileriyle yarismasi, gorevlerin
kendisinden yeni seyler 6grenmeyi amaglamasidir (Dweck, 1986).Yaklasma boyutu,
deger olarak insanlarin basar1 ve pozitiflik arayislarini; kaginma boyutu ise

basarisizlik ve nagatiflikten kagislarin1 gosterir (Murayama, Elliot, & Friedman,
2012).

Ogrenme-yaklasma yonelimli kisiler, kendilerinin bir énceki performansindan daha
1yi olmay1 deneyip yeteneklerini gelistirmeyi amaglarken, diger yonelimlere nazaran
kesfedilmeyi bekleyen yonleri olan 6grenme-kaginma yonelimli kisiler, kendilerinin
bir onceki performansindan daha kotii olmamayr ve kendileri ve gorevle ilgili
yetersizliklerinden kaginmayi amaglarlar. Performans-yaklasma yonelimli kisiler
diger insanlarin performanslarindan daha iyi performans gostermeyi ve normatif

olarak tanimlanmis cazip sonuglardan kaynakli yetkinliklerini gdstermeyi
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amaclarken,  performans-kaginma  yonelimli ~ kisiler  diger  insanlarin
performanslarindan daha kotii performans gostermemeyi ve normatif olarak
tanimlanmis cazip olmayan sonuglardan ve yetersizlikten kaginmayi amaclarlar
(Murayama, Elliot, & Friedman, 2012). Bu yonelimlerden birden fazlasin etkilesimli
olarak edinmis olan insanlar ¢oklu basar1 hedef yonelimine sahiptirler (Pintrich,
2000b). Coklu basar1 hedef yonelimine sahip kisilerin, ydnelim tiplerinin
kombinasyonlarina gore farkli sonuglar elde ettikleri literatiirde belirlenmistir. En
olumlu sonuglarin 6grenme yonelimi ile performans-yaklasma yoneliminin
kombinasyonu ile agiga c¢iktigt calismalarda goriilmiistiir (Linnenbrink, 2005,
Harackiewicz, Barron, Pintrich, et al., 2002; Midgley et al., 2001; Harackiewicz et
al., 2002). En giincel basar1 hedef yonelimi 6l¢egi 3x2 modelidir. Bu modelde, 2x2
modelindeki 6grenme yonelimi, 0grenme ve gorev bazli yonelim olarak ikiye

ayrismaktadir (Elliot et al., 2011).

Basar1 hedef yonelimleri; egitim, is ve spor alanlarinda genellikle duygular, inanglar
ve mizag ile iligkilendirilse de aslinda temelde biiyilk dneme sahip baglam ile

ilgilidir. (Murayama, Elliot, & Friedman, 2012).
1.4. Bu Calismanin Amaglari

Bu caligmada, Hipotez 1 ile SDT prensiplerinin geng¢ yetigkinlerin mezun
olduklarinda yiiksek ortalamaya sahip olma davranigsal niyet ve istekleri i¢in ¢alisip
caligmadigl, geng¢ yetiskinlerin BHY’lerinden bagimsiz olarak test edilecektir.
Hipotez 2 ile norm manipiilasyonu ve g¢er¢evelemenin sapkin olan davranig
tizerinden yapildiginda negatif ¢ercevelemenin pozitif ¢ercevelemeden daha etkin
olup olmadigi gen¢ yetiskinlerin BHY lerinden bagimsiz olarak test edilecektir.
Hipotez 3 ile SDT prensiplerinden bagimsiz olarak, geng yetiskinlerden ¢oklu basari
yonelimine sahip olanlarin 6grenme veya performans yonelimine sahip olanlardan
yiiksek ortalamaya sahip olmak i¢in daha yiiksek davranigsal niyet ve istegine yol
acip agmadigi test edilecektir. Hipotez 4 ile norm manipiilasyonu istenen ama
yapilmas1 gerekmeyen bir davranis olarak yani yiiksek ortalamaya sahip olmama
tizerinden yapildiginda ve SDT prensipleri dikkate alinarak sapkin olan davranis yani

yiiksek ortalama iizerinden pozitif ¢erceveleme yapildiginda, 6grenme yonelimli
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kisilerin yiliksek ortalama yapma davranigsal niyet ve isteklerinin, ideal benlik
rehberleri aktive olacagindan, performans yonelimli kisilere gore daha ytiksek olup
olmadig test edilecektir. Hipotez 5’te ise norm manipiilasyonu istenen ve yapilmasi
gereken bir davranis olarak yani yiiksek ortalama {izerinden yapildiginda ve SDT
prensipleri dikkate alinarak sapkin olan davranis yani yiikksek ortalama yapmama
tizerinden negatif cergeveleme yapildiginda, performans yonelimli kisilerin yiiksek
ortalama yapma davranigsal niyet ve isteklerinin, gerek duyulan benlik rehberleri
aktive olacagindan, 6grenme yonelimli kisilere gére daha yiiksek olup olmadig: test
edilecektir. Boylece, SDT’deki ikili motivasyonlardan normdan saparak elde
edilecek benzersizlik ¢abasinin 6grenme yonelimi ile, normdan sapmaktan kaginarak
istenmeyen sonuglardan da kacinma cabasinin ise performans yonelimi ile ikiye
ayrisip ayrismadigr degerlendirilecektir. Tiim bu literatiir bulgularinin 1s18inda

asagidaki hipotezler kurulmustur:

Hipotez 1: Cergeveleme sapkin davranis iizerinden yapildiginda, geng yetiskinlerin
mezun olurken yiiksek ortalamaya sahip olmaya yonelik davranigsal niyet ve
istekleri, cer¢evelemenin referans grup normu iizerinden yapildigi duruma kiyasla,

hedef basar1 yonelimlerinden bagimsiz olarak daha yiiksek olacaktir.

Hipotez 2: Sapkin davranig {izerinden yapilan negatif c¢ergeveleme, geng
yetiskinlerin mezun olurken yiiksek ortalamaya sahip olmaya yonelik davranigsal
niyet ve istekleri iizerinde, hedef basari yonelimlerinden bagimsiz olarak pozitif

cercevelemeye gore daha etkili olacaktir.

Hipotez 3: Coklu basar1 hedef yonelimlerine sahip geng yetiskinlerin mezun olurken
yiiksek ortalamaya sahip olmaya yonelik davranigsal niyet ve istekleri 6grenme
yonelimli veya performans yonelimli geng yetiskinlere gore sapma diizenleme

manipiilasyonundan ve ¢er¢cevelemesinden bagimsiz olarak daha yiiksek olacaktir.

Hipotez 4: Norm yiiksek ortalamaya sahip olmamaksa ve gergeveleme pozitifse,
o0grenme hedef yonelimli geng yetiskinlerin mezun olurken yiiksek ortalamaya sahip
olmaya yoOnelik davranigsal niyet ve istekleri, performans hedef yonelimli geng

yetiskinlere gore daha yiiksek olacaktir.
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Hipotez 5: Norm yiiksek ortalamaya sahip olmaksa ve cergeveleme negatifse,
performans hedef yonelimli gen¢ yetigkinlerin mezun olurken yiiksek ortalamaya
sahip olmaya yonelik davranigsal niyet ve istekleri, 6grenme hedef yonelimli geng

yetigkinlere gore daha yiiksek olacaktir.
2. Yontem
2.1. Katihhmcilar

Bu calismada, Orta Dogu Teknik Universite’sinden yaslar1 18 ile 28 arasinda degisen
197 adet hazirlik smifinda ve 353 adet birinci smifta okuyan 550 kisiden olusan
lisans Ogrencileri yer almaktadir. Bunlarin 309’u kadin ve 241°i erkek olup, yas

ortalamalar1 19.82°dir.
2.2. Olgekler

Referans Grup ile Ozdeslesme, Davranism Onemi, Norm Algis;, Norm
Manipiilasyonu ve Mesaj Cergevelemesi, Manipiilasyon Kontrolii, Davranissal

Niyet, Davranigsal Istek, Basar1 Hedef Y&nelimleri Olgegi
2.3. Prosediir

Oncelikle 20 adet ODTU 1.simf dgrencisi ile bir 6n calisma yapilmis ve bu
calismada kendilerinden yiiksek ve diisiik ortalamali Ogrenciler ile ilgili olarak
diisiindiikleri sifatlarin yazmalar1 istenmistir, bu sifatlardan en ¢ok tekrar edenler
norm manipiilasyonu ve mesaj ¢ercevelemesi metinlerinin i¢ine konulmustur. Sonra,
BHY ol¢egi Tiirkge’ye cevrilmis ve Olgekteki anlagilmayan maddeler i¢in 15 adet
ODTU 1. Sinf &grencisi ile ikinci bir pilot galisma yapilmis ve ilgili maddeler

diizeltilmistir.

Caligmanin linki Qualtrics’e yliklenmis ve sosyal medya, mail ve sinif duyurular ile
katilimcilar ile paylagilmistir. Katilimeilar 6nce donem bilgisi, cinsiyet, yas, 6grenci
numarast gibi demografik bilgileri doldurmuslar, sonra 06zdeslesme ve Onem
Olciimlerini  yanitlamiglardir. Ardindan, rastgele bes grup halinde norm

manipiilasyonu ve mesaj ¢ercevelemesine maruz birakilmiglardir. Manipiilasyonun
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ardindan manipiilasyon kontrolii sorularini yanitlamiglardir. Son olarak BHY

6lcegini doldurmuslardir.
2.4. Veri Analiz Plam

Oncelikle manipiilasyon kontrolii yapilmis, ardindan hipotez 1 ve 2’yi test etmek igin
SDT kapsaminda tiim Orneklem kullanilarak tek yonlii ANCOVA analizleri
yapilmistir, bagimsiz degisken bes seviyeli manipiilasyondur (yiiksek bir ortalamaya
sahip olmama manipiilasyonu + pozitif ¢er¢eveleme, yiiksek bir ortalamaya sahip
olmama manipiilasyonu + negatif ¢erceveleme, yliksek bir ortalamaya sahip olma
maniplilasyonu + negatif c¢erceveleme, yiiksek bir ortalamaya sahip olma
manipiilasyonu + pozitif cer¢eveleme ve notr gerceveleme). Bagimli degiskenler,
yiiksek ortalama yapma davranigsal niyetleri (niyet ve plan olarak iki soru halinde),
toplam davranigsal niyeti gosteren bu iki sorunun ortalamasi ve davranigsal istek
olmak tizere dort adettir. Bu ¢alismanin tiim analizlerinde bagimli degiskenler olarak
bu dort adet degisken kullanilmistir. Esdegisken olarak 6zdeslesme ve Onem
kullanilmistir. Hipotez 3’1 test etmek icin BHY kapsaminda tek yonlii ANCOVA
analizleri yapilmistir. Bagimsiz degisken olarak ii¢ seviyeli BHY (6grenme yonelimi,
performans yonelimi ve c¢oklu hedef yonelimi), esdegisken olarak Onem
kullanilmistir. Hipotez 4 ve 5’1 test etmek i¢in SDT ve BHY kapsaminda iki yonlii
ANCOVA analizleri gerceklestirilmistir, bagimsiz degisken olarak bes seviyeli
manipiilasyon ve ¢ seviyeli BHY, esdegisken olarak 06zdeslesme ve Onem

kullanilmistir.
3. Bulgular

Oncelikle manipiilasyon kontrolii yapilarak manipiilasyonun ¢alistigini gosterilmistir.
BHY o6lcegi ile yapilan faktor analizi sonucu iki faktorlii yapiyr desteklemistir,
faktorler 6grenme ve performans yonelimleri olarak ayrismistir. SDT kapsaminda
gerceklestirilen tek yonlii kovaryans analizlerinin sonuglart gostermistir ki,
davranigin sonucuna verilen 6nem ve referans grup ile ozdeslesme kontrol
edildiginde davranigsal niyet ve toplam davranigsal niyet i¢in hipotez 1’in bazi
kosullar1 anlamli olarak desteklenmektedir. Davranissal istek iginse, sinirda bir

anlamlilik vardir. Tiim analizlerde davranisa verilen 6nem anlamliyken, 6zdeslesme
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bagimli degiskenlerden plan i¢in davranigsal niyet ve toplam davranigsal niyette
anlamlilik gostermistir. Bu sonugclar, yiiksek ortalama davranisinin SDT kapsaminda
calisan bir davranis oldugunu da gostermektedir. Hipotez 2 analizlerle anlamli olarak
desteklenmese de, negatif ¢ercevelemenin pozitif ¢cergevelemeden daha etkili oldugu
yoniinde egilim tiim analizlerde mevcuttur. Hipotez 3’1 test etmek icin BHY
kapsaminda gergeklestirilen tek yonli kovaryans analizlerinin sonuglart ise
anlamlilik gostermemistir. Davranigsal istekte istatistiksel olarak anlamli olmasa da
hipoteze yonelik bir egilim mevcuttur. Davranissal niyet, plan i¢in davranissal niyet
ve toplam davranigsal niyette ise beklenmedik bir sekilde hipotezin tam tersine
yonelik bir egilim c¢ikmistir. Davranisa verilen 6nem tiim analizlerde anlamli
bulunmustur. SDT ve BHY kapsaminda gergeklestirilen iki yonlii kovaryans
analizlerinin sonuglar1 ise hipotez 4 ve 5’1 anlamli olarak desteklememistir. Fakat,
istatistiksek olarak anlamli olmasa da hipotez 4’e paralel egilimler mevcuttur, ancak
davranigsal niyet ve istek icin ortalamalar birbirine ¢ok yakindir. Hipotez 5 igin
davranigsal niyet, plan i¢in davranigsal niyet ve toplam davranigsal niyet icin
ortalamalar birbirine ¢ok yakinken, davranigsal istek i¢in hipotez 5’in tam tersi bir
egilim gozlemlenmistir. Davranisa verilen onem tiim analizlerde anlamli olarak

bulunmustur.
4. Tartisma
4.1. Genel Tartisma

Bu c¢alisma, bilindigi kadariyla SDT prensiplerinin BHY agisindan incelenmesi ve
SDT’de saglik disinda bir alanda, egitim alaninda, yapilan ¢ok az ¢alismadan biri

oldugu i¢in 6zgiin bir ¢aligmadir.

Davranigsal niyet ve toplam davramigsal niyet agisindan SDT prensiplerinin
calistigini anlaml olarak, davranigsal istek icinse sinirda bir anlamlilikla ve negatif
cergevelemenin de pozitif cergevelemeden daha etkili olduguna dair istatistiksel
olarak anlamli olmasa da hipoteze paralel bir yonelim oldugunu sonuglara bakarak
sOyleyebiliriz. Davraniga verilen 6nemin tim analizlerde anlamli ¢ikmasi onun
tizerinde derin bir ¢aligma yapilmasi gerektigini gosterir. Ayrica insanlarda pozitife

ulagsmaktan ¢ok negatiften kagcinmaya yonelik bir egilim oldugunu sdyleyebiliriz.
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BHY analiz sonuglarma bakarak, manipiilasyonun basar1 hedef yoneliminde bir
etkisi olabilecegini sdylemek gerekir. Iki yonlii kovaryans analizleri ile ilgili olarak
istatistiksel olarak anlamli olmasa da, norm referans grup normu liyelerden istenen
ama yapilmasi gerekmeyen bir davranis olan yiiksek ANO’ya sahip olamama olarak
maniplile edildiginde ve ardindan pozitif g¢erceveleme yapildiginda, 6grenme
yonelimli Ogrencilerin davranigsal niyet ve isteklerinin performans yonelimli
Ogrencilere gore daha yiiksek oldugunu yoniinde bir egilim gosterdigini
sOyleyebiliriz. Referans grup normu iiyelerden istenen ve ayni zamanda yapilmasi
gereken bir davranig olan yiiksek ANO’ya sahip olma olarak manipiile edildiginde ve
ardindan negative ¢erceveleme yapildiginda, spesifik bir bulgu elde edilememistir.
Sonuglarin  anlamli  olmamasmin sebebi, performans yonelimli kisilerin
cogunlugunun performans-yaklasma yonelimli kisiler olmasi ile ilgili olabilir.
Performans-yaklasma yoneliminin 6grenme yonelimi gibi elverisli sonuglar
verebildigi bilinen bir gergektir, bu yiizden yiiksek ortalama normu ve ardindan gelen
negatif ¢erceveleme performans-yaklasma yonelimli kisiler tarafindan basarisizlik
korkusu veya kimlik tehditi olarak algilamamis olabilir. Bu yiizden ortalama degerler
birbirlerine ¢ok yakin ¢ikmis olabilir. Beklendigi gibi, performans yonelimli kisilerin

gerek duyulan benlik motivasyonlari aktive olmamis olabilir.

Kiiltiir hem SDT hem BHY acgisindan énemli bir konudur. Bu ¢alismada hipotez 2
kurulurken c¢alisma orneklemi Dogu kiiltiirii olarak degerlendirilmistir. Kiiltiirel
baglamda, kimlik ve eylem arastirmalar1 gostermistir ki; Dogu kiiltiirtindeki insanlar
sapkin sekilde davranip kimliklerine negatif bir sey yapistirmama motivasyonuyla
normlara daha fazla uyarken, Bati kiiltlirlindeki insanlar sapkin sekilde davranarak
pozitif kimlige ulasma motivasyonu ile normdan saparlar (Bond & Smith, 1996;
Burns & Brady, 1992; Kim & Markus, 1999). Bu ylizden Bat1 pozitif ¢erceveleme
mesajlarina daha fazla reaksiyon verirken; Dogu negatif cerceveleme mesajlarina
daha fazla reaksiyon verir (Aaker & Lee, 2001; Lee et al., 2000). Buna karsilik, SDT
kiiltiirden bagimsiz olarak da kisinin sapma davranis diizenlemesi yaptigini soyler.
Yine de hipotez 2 yonelimlerinden Dogu kiiltiiriindeki insanlarin literatiir bulgularini
destekleyici yonde normdan sapmanin yol agabilecegi negatifliklerden kagindiklarini

sOyleyebiliriz.
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BHY acisindan bakildiginda, yetkinligin her kiiltiirde farkli seyler ifade etmesi
kiiltiirler aras1 c¢aligmalardaki sonuglarin farkliliklarinin sebebi olabilir (Li, 2003;
Maehr & Nicholls, 1980). Her insan i¢inde yetkinlik ¢abasi1 barindirdigindan, basari
hedefleri her kiiltlire 6zgilin olsa da evrensel bir konsepttir (Li, 2003; Sheldon, Elliot,
Kim, & Kasser, 2001; Van de Vliert & Janssen, 2002). Dogu kiiltiiriinde yapilmis
calismalardaki bulgular gosteriyor ki; Dogu, Bati’ya gore grup ve sosyal yapi
konseptine, kaginmaya, zorlanima ve ylkiimliliige daha fazla yonelmektedir.
Calismada normun yiiksek ortalama ve ardindan gelen ¢ergcevelemenin negatif
oldugu durumda 6grencilerin yliksek ortalama davranigsal niyet ve istek agisindan
diger gruplara nazaran daha yiiksek olmasi da yine Dogu 6rneklemi ile calistyor
olmaktan kaynaklaniyor olabilir. Ogrenme ydnelimli grencilerin toplam &rneklemin

%66’s1n1 olusturmasi da gézden kagirilmamalidir.

Calismada hipotezler referans grup normu iizerinden kuruldugundan, BHY olcegi
icin hipotezler kapsaminda 6grenme yoneliminin gorev olarak da ayrismasina ihtiyag
duyulmayacagi i¢in 3x2 BHY 0l¢egi yerine 2x2 BHY 06l¢egi kullanilmistir. Farkli bir
orneklem {izerinde denenmesi amaciyla da orjinal revize BHY o6lcegi (Elliot &

Murayama, 2008) bu caligmada tekrar Tiirkce’ye ¢evrilerek kullanilmistir.
4.2. Cahismanin Uygulamalar: ve Katkilari

Uygulamali olarak bu c¢alismanin kazandirdiklari, bir kisinin basar1 hedef yonelimi
ve referans aldigi gruplarinin normu bilinirse, kisi dogru c¢erceveleme se¢imi ile
yapilmast istenilen bir davranisa yonlendirilebilir. Ayni1 zamanda ¢oklu hedef
yoneliminin énemi de ¢alismalarda yadsinmamalidir. Sapma diizenleme teorisindeki
ikili motivasyonun basar1 hedef yonelimlerine gore ikiye ayrigmasinin incelenmesi

bu caligmanin 6zgiinligiidiir.
4.3. Calismanin Kisitlar1 ve Gelecek Calismalar

Caligmanin  kisitlarindan  biri  yiiksek ortalama yapma davramiginin ytliksek
cazibesinden otiirli davranigsal niyet ve istek Olglimlerinin hepsinde yliksek sonug
vermesi olabilir. Bir baska calismada kisilerin not ortalamasi sorularak, es degisken

olarak analizlere dahil edilebilir. Ayrica, davranisin kendisinden ziyade davranissal
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niyet ve istegin Ol¢iilmiis olmasi da ¢alismanin kisitlarindan biridir. Bir bagka kisit,
calisma Ol¢iimlerinin kisinin kendi beyanina dayanmasidir. Dolayl1 olarak davranisin
bizzat kendisinin Ol¢lilememesi de bir kisit olarak degerlendirilebilir. Ayrica, yiiksek
ortalamaya sahip olma davranigi, 6rneklem tarafindan bir eylemden ziyade uzun
vadeli bir caba olarak goriilmiis olabilir. SDT caligmalarinda bahsedildigi gibi
yiikksek ortalamaya sahip olma se¢im yapilacak bir davranis olarak algilanmamis

olabilir.

Gelecek calismalardan biri bu g¢alismada kullanilan 6rneklemdeki 6grencilerden
O0grenci kimlik numaralarin1 paylasanlar mezun olduklarinda gergek ortalama
bilgilerinin 6grenilip boylamsal bir calismaya doniistiiriilmesi olabilir. Bdylece,
davranigsal niyetler ile gercek davranig Slgtimleri kiyaslanabilir ve zaman gectikce
davranigsal niyet ile gercek davramis arasindaki iliskinin azaldigi bulgusunun

(Sheeran & Orbell, 1998) gegerliligi incelenebilir.

Kiiltlir ¢calismalarinin bulgulartyla negatif cergevelemenin etkisinin pozitiften daha
yiiksek oldugu bulgular: paraleldir ancak SDT sonuclart kiiltiirden ziyade baglamda
degerlendirildigi i¢in ve kiiltiir bu calismanin sinir kosullarindan biri de olabilir.
Sonuglarin istatistiksel olarak anlamli ¢ikmama sebeplerinden biri SDT sonuglarinin
Batili olmayan toplumlara genellenemeyecegi bulgusu olabilir. Ayrica, kontrol
edilen degiskenler olan 6nem ve 6zdeslesmenin etkilerinin anlamli ve ¢ok giiclii
olmast da sonuclar1 etkilemis olabilir. Bu yiizden ileriki ¢alismalarda onem ve
0zdeslesme degiskenleri Ol¢iimlerindeki madde sayilari arttirilarak data detayli ve

giivenilir olarak incelenebilir.

Eger faktor analizi 2x2 modelinde beklendigi gibi dort faktore ayrigsaydr o zaman
sonuglar bagsar1 hedef yonelimlerinin deger boyutu olan yaklagsma ve kag¢inma
boyutlarinda da yorumlanabilirdi. Boylece, sonuglar Hipotez 4 icin yapilan §grenme-
kacinma yonelimli kisilerden ziyade 6grenme-yaklasma yonelimli kisiler acisindan
hipotezi destekleyebilirdi. Benzer sekilde, sonuglar Hipotez 5 i¢in performans-
yaklasma yonelimli kisilerden ziyade performans-kaginma yonelimli kisiler
acisindan hipotezi destekleyebilirdi. Ayrica, negatif ¢ercevelemenin performans-

kacinma yonelimli kisileri performans-yaklasma yonelimli kisilerden daha ¢ok
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etkileyecegini; pozitif cercevelemenin ise Ogrenme-yaklasma yonelimli kisileri
O0grenme-kacinma yonelimli kisilerden daha c¢ok etkileyecegi iddia edilebilirdi.
Ozellikle, literatiirde basar1 hedef yonelimlerinin kara kutusu olarak degerlendirilen
O0grenme-kaginma boyutunu incenebilseydi literature katki saglayabilirdi. En ilginci

de coklu hedef yonelimlerindeki kombinasyonlarin sonuglari gérmek olurdu.

Son olarak, norm istenen ve gerekli bir davranis {izerinden manipiile edildiginde ve
negatif c¢erceveleme kullanildiginda insanlarin  goreli yoksunluk hissedip

hissetmedigiyle ilgili radikal bir ¢alisma da yapilabilir.
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