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ABSTRACT

FAMILY CONVERSATIONS ABOUT EMOTIONAL SHARED PAST EVENTS:
THE TRIADIC EXAMINATION OF MOTHERS’, FATHERS> AND
CHILDREN’S MEMORY CHARACTERISTICS

Biirtimli, Elif
M.S., Department of Psychology

Supervisor  : Assist. Dr. Basak Sahin-Acar

August 2017, 96 pages

The current study examines mother-father and child triads’ memory conversations
about positively and negatively charged past events. We especially aimed to
investigate a) the extent to which parents’ emotional conversation would change as a
factor of child’s gender, and b) composition of these conversations, referring to each
family member’s (mother, father, and child) individual conversational contribution to
the overall composition of the family’s reminiscing style. A hundred sixty-three
participants consisting of 61 preschool aged children (M = 69.69, SD = 6.06), and
both of their mothers (Mage = 35.76, SD = 4.89) and fathers (Mage = 39.26, SD = 5.07)

participated. In light of the previous literature, it was anticipated that both parents



would use more and varied emotional memory characteristics when reminiscing with
their daughters than they would do with their sons; regardless of child’s gender,
mothers would use more and varied emotional memory characteristics compared to
fathers when reminiscing with their children; and finally mothers would use more
and varied emotional characteristics when reminiscing with their daughters compared
to with their sons in triadic memory conversations. Results indicated that both main
effect of child’s gender and parent type —with which parent children reminisce- on
parental use of emotional memory characteristics was significant. However, the
interaction effect of child’s gender and parent type was not found to be significant.
Additionally, mothers had the highest amount of word contribution to the triadic
family reminiscing, whereas both children and mothers had the highest
communicational contribution in terms of turn-takings to the oveall family
composition of reminising. The findings of the current study were discussed with its

limitations and future research directions.

Keywords: family reminiscing, shared emotional memory conversation, gender,

gender differences in memory characteristics
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ORTAK DUYGUSAL GECMIS OLAYLARLA ILGILI AILE KONUSMALARI:
ANNELERIN, BABALARIN VE COCUKLARIN ANI OZELLIKLERININ UCLU
OLARAK INCELENMESI

Biirtimli, Elif
Yiiksek Lisans, Psikoloji Boliimii

Tez Yoneticisi : Yard. Dr. Basak Sahin-Acar

Agustos 2017, 96 sayfa

Bu c¢alisma, anne-baba ve ¢ocuk iigliilerinin, ge¢miste beraber yasadiklari, duygusal
olarak olumlu ve olumsuz acidan etkilendikleri olaylar {tizerine yaptiklar
konusmalar1 incelemeyi amaclamaktadir. Arastirmanin asil amaglari, 6zellikle a)
ebeveynlerin ortak an1 konugmalarinda kullandiklar1 duygusal ifadelerin, ¢ocuklarin
hangi ebeveynle konustugunun (ebeyn tiirli: anne veya baba) ve ¢ocugun cinsiyetinin
etkisiyle ne 6l¢iide farklilasacagini ve b) her bir aile iiyesinin (anne, baba ve ¢ocuk),
ailenin an1 aktarma stillerine olan bireysel katkisina bakilarak, aile i¢i duygusal
icerikli konusmalarin genel kompozisyonunu arastirmaktir. Calismaya, okul oncesi

yas araliginda olan 61 ¢ocuk (M = 69.69, SD = 6.06), ile hem anneleri (M, = 35.76,

Vi



SD = 4.89) hem de babalari (M,, = 39.26, SD = 5.07) olmak {iizere toplam 183
katilimer dahil edilmistir. ilgili alan yazindaki ¢alismalara dayanarak, yapilan iiglii
aile an1 konugmalarinda; ebeveynin kim oldugundan bagimsiz olarak, kizlariyla
konusan ebeveynlerin, ogullariyla konusanlara kiyasla, daha fazla ve ¢esitli duygusal
terimler kullanmasi; ¢ocugun cinsiyetinden bagimsiz olarak, annelerin babalara
kiyasla daha fazla ve cesitli duygusal terimler kullanmasi ve buna ek olarak,
annelerin kizlariyla konusurken daha fazla ve gesitli duygusal terimler kullanmasi
beklenmistir. Calismanin sonuglari; hem ¢ocugun cinsiyetinin hem de hangi
ebeveynin konustugunun, konusmalardaki duygusal icerigi anlamli bi¢imde
farklilastirdigin1 ortaya koymustur. Ancak, hangi ebeveynin konusuyor oldugu ile
cocugun cinsiyetinin etkilesim etkisi istatistiki olarak anlamli bulunamamistir. Buna
ek olarak, {iclii aile an1 aktarim sistemine, annelerin istatistiki olarak anlamli bigimde
en fazla sayida kelime kullanarak miktarca en fazla katki sagladigi gozlemlenirken;
konusmalar1 karsilikli bir etkilesim haline getirerek konusma siras1 agisindan en fazla
katki saglayanlarin ise c¢ocuklar ve anneler oldugu tespit edilmistir. Mevcut
calismanin bulgulari, smirlamalar ve gelecekteki arastirma yonergeleri ile

tartisilmistir.

Anahtar Kelimeler: aile i¢i ani aktarimi, duygusal ortak ge¢mis konusmalart,

toplumsal cinsiyet, bellek 6zelliklerinde cinsiyete bagh farkliliklar
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CHAPTER 1

INTRODUCTION

1.1 Overview

Why do people recollect memories about their lives? How do their remembering and
reminiscing differentiate in terms of construct and content, as well as availability and
importance? Even when trying to answer these questions, we think about our
memories, because remembering and reminiscing is mostly related to our well-being.
In other words, having psychological continuity and well-being is possible only if we
are able to construct our autobiographical memories and narrate them to others by
means of relating our self to our parents, friends, community and the world (Fivush,
Habermas, Waters, & Zaman, 2011). This construction of autobiographical
remembering is mostly and first learned at home, while conversing about shared past

with our parents.

Beginning from the very early years of life, human beings gradually shape their
autobiographical self. Children are able to develop their narrative self in preschool
years with the help of language and cognitive development (Neisser, 1988).
Preschool years represent a critical stage of human development in terms of the
construction of autobiography (Nelson, 2003). Hence, it is important to investigate

preschool aged children’s narratives and reminiscing styles.

Autobiographical self and narratives are individually shaped. They are not
independent from the effects of environment. Therefore, it is inevitable that there are
many individual differences in our memories’ characteristics in terms of value,
content and construct. Moreover, these differences emerge as a factor of individual
differences, one of which is gender socialization. As a factor of gender, people’s

memory characteristics are mostly differentiated. Previous literature commonly



indicated that females have more condensed autobiographical memory characteristics
in terms of length, detail, coherence, elaborativeness and valence (emotional tone)

even during adolescence and preschool years (Buckner & Fivush, 1998).

Emotions are attached to our autobiographical narratives most of the time and
considered as important. They make our memories vivid and meaningful for us.
Since emotions have psychological functions in terms of adapting our surroundings
and how we perceive our world (Kail, 2010), they are reflected on our personal past
in terms of interpreting what we make out of our lives. Emotionally condensed
memories and reminiscing styles are associated with this perception, and make our
memories worthwhile to remember with its predominant affective content. In turn,
acknowledging these emotions and reminiscing about them with other family
members lead to higher psychological well-being (Fivush, Marin, Crawford,
Reynolds, & Brewin, 2007). Especially in preschool years, reminiscing about
emotionally important memories in a way of enriched emotional content contributes

to their emotional skills and well-being (e.g., Van Bergen & Salmon, 2010).

Addressing children’s memory characteristics related to their autobiographical and
emotional selves requires investigating their interpersonal contexts, as well. Family
environment, specifically mothers and fathers, has unique contributions to children’s
reminiscing styles. According to the cultural dynamic theory of autobiographical
memory, young children, as active agents in their family dynamics, construct their
autobiographical self cumulatively by interacting with their mothers and fathers.
Therefore, their reminiscing styles mostly reflect parental practices about shared past
(Wang, 2016). In addition, family systems theory also suggests that the family
includes dynamic interactions among mother, father and child, which largely impacts

children’s positive development (Cox & Paley, 2003).

Considering this active interaction among family members, previous literature state
that parent-child reminiscing styles and characteristics differ as a result of parent
type -which parent children reminisce with- and child’s gender. That is to say, being
a mother or father, as well as reminiscing with a daughter or son largely influences

the content and composition of memory conversations. To illustrate, it is widely



supported that mothers use more emotionally charged words compared to fathers
(e.g., Fivush, Brotman, Buckner, & Goodman, 2000), and both parents use these
characteristics more frequently when conversing about shared emotional memories,
specifically with their daughters (e.g., Adams, Kuebli, Boyle, & Fivush, 1995).
While investigating children’s reminiscing and memory characteristics, it is
important to include their familial contexts as a whole in order to fully understand

the differentiated reminiscing pattern and autobiographical self.

In the current study, preschool aged children and both their mothers and fathers were
asked to converse about a shared emotional memory. It was aimed to examine both
parent type and the child’s gender effects on mothers’ fathers’ and children’s
emotional memory characteristics in their triadic family conversations about
emotionally positive and negative shared memories. In other words, how family
members’ conversational patterns differ as a factor of, first, parent type, and then
child’s gender was investigated. In addition, how each family member contributes to

the overall composition of family’s triadic reminiscing system was also examined.
1.2 Autobiographical Self and Memories

From birth until the very last moment, all our memories cumulatively contribute to
our self-knowledge and direct us toward the future (Wang, 2013). According to
Neisser (1988), those memories can be either experienced at a specific time and
place in the past or take place repeatedly on several occasions and times, the
accumulation of both specific and general memories across life span continually
constructs individual thoughts, beliefs and sense of self. Especially personally salient
autobiographical memories, which make us think about our experiences at a specific
time in the past, go hand in hand with the attached emotions to those personally
salient memories. These attached meanings and emotions to these past events, in turn
constitute vivid and dynamic autobiographical self (Nelson & Fivush, 2004; Conway
& Pleydell-Pearce, 2000). One’s autobiographical life story including many
meaningful and emotionally coherent narratives about self, helps answer the main
questions about one’s self (Fivush, 2008; Habermas & Bluck, 2000).



Emergence of self-understanding is a result of a continuous developmental process,
and defined by autobiographical memories (Neisser, 1988). Beginning from very
early ages, children gradually experience the emergence of physical, social,
cognitive, representational, narrative, and finally, cultural selves. Considering the
formation of autobiographical self, narrative self-understanding stage, encompassing
the latter part of the preschool years, is critical, because the individual starts to form
the earliest memories by integrating action with consciousness and differentiating
self from others (Nelson, 2003). Furthermore, it is intensively highlighted that
preschool years represent an important period of autobiographical memory system. It
is supported by environment, especially by parental reminiscing, which promotes the
formation of individual’s unique narrative life history by combining individual
experiences with others’ identities and lives (Fivush et al., 2011; Fivush, 2008).
Thus, when studying children’s understanding about shared past events, focusing on
children aged between 4 and 6 would be more explanatory and meaningful. These
years in development highlight one’s autobiographical memory system, in terms of
the establishment of an individual’s unique life story, and sense of an

autobiographical self.

In terms of the development of autobiographical memory system, past conversations
that take place within family are quite important. There are several individual factors
that may also contribute to this development, one of which is gender socialization in

family context.
1.3 Gender Differences in Autobiographical Memory Characteristics

Regarding our individually shaped autobiographical self, there are several individual
differences as a result of our personal experiences and characteristics. Especially, in
terms of one’s gender and gender related experiences, individuals have different
autobiographical memory characteristics in relation to composition, content,
accessibility, valence and functional use. Previous research shows that females have
more detailed, coherent and emotionally expressive autobiographical memory
characteristics, as for the ones mentioned above, in comparison to males. Moreover,

gender differences in autobiographical memories of women and men are theorized to



be rooted from early years in life, particularly, from reminiscing with parents. For
example, Buckner and Fivush (1998) examined gender differences in 7-year-old
children’s autobiographical memories and found that girls were more likely to have
longer, more detailed and coherent autobiographical memories than boys.
Furthermore, females’ personal narratives were more evaluative and elaborative than
males’ narratives were, during preschool years (Fivush et al., 2000; Haden, Haine, &

Fivush, 1997) and adolescence (Bohanek & Fivush, 2010; Zaman & Fivush, 2011).

In addition to the length and coherence differences in autobiographical memory,
based on the child’s gender, there are also considerable differences in emotional
expressivity through their autobiographical memories. For instance, girls were found
to be emotionally more expressive in their personal narratives. They had more
relation- and interpersonal-oriented narratives as compared to boys (Fivush et al.,
2000, Fivush, 1998). In sum, there are systematic differences in the ways that
preschooler girls and boys remember their personal past.

Considering children’s gender related autobiographical narrative and emotional
orientation differences, which has been widely examined in the literature, an
important question needs to be answered: why does gender matter or how does it
considerably affect children’s autobiographical self? Especially in terms of
explaining and speculating about the reasons why there are systematic gender
differences in autobiographical remembering, it is about the dynamic and
interpersonal interactions. Hence, one has to consider the broader cultural context
behind children’s gender-related autobiographical differences (Fivush, 1998; Wang,
2016).

1.4 Interpersonal Context and Gender Differences in Autobiographical

Memory Characteristics

Contemporary theorists suggested that children’s gender development can be ideally
explained by multiple factors such as biological, cognitive and social processes
(Leaper & Friedman, 2007) including cultural practices and dynamics. These
dynamics also constitute the foundation of autobiographical memory system (Wang,

2016). According to the cultural dynamic theory of autobiographical memory,



individuals play a part in the dynamic cultural relations with their environment
including social and cultural variables. Then, they are able to construct their
autobiographical self cumulatively in time and space, provided and defined by those
transactions with the dynamic environment (Wang, 2016). In addition, this theory
argues that children, as the active agents in those interactions, develop their
autobiographical self by acquiring knowledge about their self and objectives of the
past from their everyday actions, enacted individually or interpersonally with their

families, peers, school and even with the media (Wang, 2016).

Children are exposed to gender-related socio-cultural values beginning from the very
early years of life, they experience differentiated gender socialization processes,
based on society’s expectations about being a female or a male (Bem, 1981).
According to Bem’s Gender Schema Theory, from the moment of birth, individuals
infer those gender-related knowledge from cultural context, and transfer them into
their gender-typed behaviors (1981). In other words, children are engaged in
interpersonal interactions, and socially learn different gender roles imposed by the
culture. Within time, they gradually integrate that learned gender-typed information
into their identity, which also feeds into the formation process of autobiographical
self, providing them an outlet about whom, what and how to remember (Wang, 2016;
Fivush, 2011). To illustrate, currently, a study examined parent-adolescent pairs in
Turkish context by means of a qualitative method, and asked each adolescent about
what kind of a woman or man they would like to be in the future, and each mother
about what kind of a woman or man their daughter or son would like to be in the
future (Isik-Bas, Sahin-Acar, & Ozen-Ciplak, in press). At the end of the study, it
was demonstrated that gender schemas belonging to the mothers were projected onto
adolescents’ attitudes toward being a women or men. That is, both mothers and
adolescents were found to have parallel gender themes and expectations that attribute

feminine characteristics to women and masculine traits to men for their future self.

A mass body of memory research revealed that women remember their
autobiographical memories more vividly, in detail and usually provide richer context
information with more voluminous memories (Buckner & Fivush, 1998; Pillemer,
Wink, DiDonato, & Sanborn, 2003; Ely & Ryan, 2008). This consistent gender



difference in remembering personal past has been theorized to emerge through early
parent-child conversations, since parents reminisce with their daughters and sons in a
different fashion. Considering such importance of interpersonal context on the
integration of children’s autobiographical selves with their environment (Fivush et
al., 2011), parental factors could be said to have a primary role on children’s
development from the moment of birth, and they should be examined in terms of
children’s gendered patterns in autobiographical memories and emotional
expressions. Previous literature showed that parental reminiscing styles in early
childhood are significantly related to children’s later developmental outcomes,
through coherent autobiographical memories and differentiated sense of self (Fivush,
Bohanek, & Zaman, 2010; Fivush et al., 2011). Elaborative style of parental
reminiscing about memories, which contains more questions, explanations,
evaluations, negotiations about internal states and emotion references, is positively
correlated with children’s higher cognitive, language and socio-emotional skills
through psychologically well-constructed past and present self (Fivush & Nelson,
2006). Children who discuss more frequently about past events with their parents are
more likely to retrieve and recall new information in detail (Sales, Fivush, &
Peterson, 2003), and consequently more likely to have better memory skills and a
more elaborative style in reminiscing (Fivush, Haden, & Reese, 2006). In sum,
parents who frequently discuss about shared and unshared memories with their
children, lead their children to have a rich and elaborative reminiscing style with
well-established socio-emotional skills, including positive and negative affect in

those personal memories.
1.5 Parent-Child Reminiscing about Emotional Shared Past

According to the current literature, emotions have functions that contribute to
individual’s physical and psychological well-being by promoting their social
adaptation (Kail, 2010). That is to say, having feelings about someone or something
and talking about those feelings considerably help people to understand and interpret
their social worlds, and make meaning out of those events. Thus, one may argue that
emotionally more explanatory and evaluative reminiscing styles have a strong

relationship with children’s higher psychological well-being, through better coping



skills, as compared to non-emotional reminiscing styles that are low in emotional
content (Fivush et al., 2007; Sales, Fivush, Parker, & Bahrick, 2005). Moreover,
children who experienced emotionally more enriched parental reminiscing style, are
also more likely to have a more advanced emotion understanding (Van Bergen, &
Salmon, 2010), and emotion-regulation skills (Fivush, Edwards, & Mennuti-
Washburn, 2003). Another line of research suggests that children, even in early ages,
reveal more external locus of control when they are engaged in parental reminiscing
about emotional past experiences (Bird, Reese, & Tripp, 2006). High levels of
effortful control in the emotional reminiscing elicit children’s emotion regulation
skills, by means of higher emotion capacity and self-esteem (Bost, Choi, & Wong,
2010; Bohanek, Marin, Fivush & Duke, 2006). In sum, emotionally rich and
elaborative parental reminiscing styles are developmentally beneficial, and help

children’s autobiographical self and familial reminiscing style development.

Many research revealed that both parent and children show emotionally more intense
memory structure when reminiscing about both emotionally positive and negative-
shared memories. For instance, individuals were found have longer, more coherent,
significant and vivid memories when discussing highly positive and negative
emotional memories as compared to moderately emotional ones (Bohanek, Fivush, &
Walker, 2005). Then, the studies examining the parent-child emotional conversation
found that both parents (Sales et al., 2003) and children (Fivush, Hazzard, Sales,
Sarfati, & Brown, 2003) used more questions and explanations about their thoughts,
feelings and emotions in reminiscing, especially about highly negative and highly
positive emotional memories. Thus, one of the main aims of the current study is to
examine parent-child emotional reminiscing in the frame of highly positive and

negative emotional past experiences.

Several previous studies investigating parent-child emotional past conversations
highlighted the contribution of various emotional states and discussions about
different emotions to the content of these memories, but ignored the specific
examination of unique emotional expressions (e.g., Bohanek et al., 2005; Fivush,
Sales, & Bohanek, 2008; Bohanek & Fivush, 2010).The current study also examines
unique emotional words, which leads to differentiate the variety of emotional



expressions from the repetitions of the same ones, and makes a unique contribution

to the existing literature in those terms.

The current study contributes to the parent-child emotional reminiscing literature by
making direct comparisons based on both child’s gender and parent type while
investigating emotional content of parent-child reminiscing. That is, the roles of
mothers, fathers, daughters and sons were directly compared in the context of parent-
child reminiscing. Considering the relevant literature, there are only a few studies
that systematically examined both the child’s gender and parent type differences in
parent-child emotional reminiscing. To illustrate, Fivush and Wang investigated
emotional conversation of mothers and their preschool aged children, and compared
both mothers’ and children’s emotional memory conversations based on child’s
gender. However, the results showed that there was no effect of child’s gender on
maternal reminiscing in shared emotional memories (2005). In another study, Fivush
and her colleagues investigated 9-12-year-old children’s and both of their parents’
emotional content in memory conversations when discussing about emotional events,
and compared them based on only parent type (2009). This time, they found parent
type related differences only in reminiscing style but not in emotional content. That
is, mothers were more elaborative when discussing with their children than fathers
were, whereas fathers and mothers were similar in terms of their use of emotion

words when discussing emotional events (Fivush et al., 2009).

In one study, Adams and her colleagues (1995) studied parent-child conversations
about shared emotional memories with preschool aged children and parent dyads,
and tried to compare parents’ and children’s emotion content in past conversations in
relation to both child’s gender and parent’s type. The results showed that parental use
of emotional states did not change according to the parent’s type, yet, the emotional
pattern significantly changed based on the child’s gender. In fact, both parents used
emotionally more intense content when reminiscing with their daughters than they
did with sons (Adams et al., 1995). Moreover, another study of Fivush and her
colleagues (2000) focused on memory conversation of preschool aged children and
their parents, and again examined the emotional memory characteristics of family

members in relation to both child’s gender and parent type. Based on separate



mother-child and father-child dyadic emotional conversations, it was found that
mothers spoke more and used more emotional characteristics than fathers, and also
daughters had emotionally more enriched content as compared to sons’
conversations. Finally, for negative emotional events, both parents were found to be
more emotionally expresiive while reminiscing especially with their daughters than
they did with their sons (Fivush et al., 2000).

These previous studies showed the differences among family members in
reminiscing, yet all of them used parent-child dyads rather than a triadic context
including child, mother and father, to the best of our knowledge. Thus, a triadic
examination of family context in reminiscing would be a salient contribution to the

existing literature.
1.6 Triadic Family Memory Conversation about Emotional Shared Past

Previous literature investigated gender related differences in parent-child reminiscing
systematically; however, there are no consistent results about the use of emotional
references based on both parent type and child’s gender. One reason for the
inconsistent results could be that even though this line of research included
comparisons based on both parent type and child’s gender, the comparisons are made
by means of dyadic conversations. In other words, most of the previous research
recruited children and only one parent, either mother or father, for comparing merely
differences in reminiscing about child’s gender. On the other hand, other studies
recruited children and both parents, but conducted two separate parental reminiscing
as dyadic conversations -mother-child and father-child- and again ignored the triadic

family conversational system.

On another note, regarding the importance of natural settings in the family studies,
there are only a few studies that performed both dyadic and triadic conversations and
then compared their composition and content; yet, none of those studies were about
memory conversations. For example, Lindsay and Caldera (2006) investigated the
interactions between infants around one-year-old and their parents by examining the
content differences between triadic (mother-father-child) and dyadic (mother-child)

family interactions. It was found that mothers behaved in a more supportive,

10



sensitive and emotional ways while they were interacting in dyadic setting than they
were in the triadic ones. Although fathers were not compared in terms of dyadic or
triadic interactions, that research underlined the interactional differences reflected on
the content of the conversational setting. In another study, Stoneman and Brody’s
study examined the difference between two dyadic (mother-child and father-child)
and a triadic (mother-father-child) conversations with two-year-old children (1981).
After comparing those conversations in terms of length and conversational turns, it
was concluded that mothers spoke longer and more frequently in both dyadic and
triadic conversations whereas fathers spoke more in dyadic compared to triadic
conversations (Stoneman & Brody, 1981).

In light of previous research, one may argue that maternal dominance in family
conversational system was the primary cause of the pattern of results in those studies,
with culturally shaped differentiated roles of mothers and fathers. There is a strict
distinction between paternal and maternal tasks based on the traditional gender roles
and stereotypes predominantly universally; and one of the most distinct activities is
the care of a child or parenting activities (Renk et al., 2003), both in Turkish (e.g.,
Copur, Erkal, Dogan, & Safak, 2010) and Western cultures (e.g., Bonney, Kelley, &
Levant, 1999) In detail, domestic task sharing was examined with a large sample
including Turkish adults, and it was found that in spite of socioeconomic increase of
women in recent years they still have more responsibilities related to child caring and
parenting as compared to men (Copur et. al., 2010). It was stated that mothers in
Turkish culture are mostly influenced by traditional attitudes based on the society’s
gender roles, therefore, they share more time with their children, such as playing,
socializing and talking, as compared to fathers, even when they are involved in
works outside the house (Copur et. al., 2010). In addition, mothers seem to fully
internalize the concept of mothering (Arandell, 2000) that is shaped by cultural
structure, and undertake all child-related responsibilities, hence, they have a more
active role in their children’s life and spend more time with them (Forcey, 1994).
Based on the cultural construals of motherhood, they have more conversational
contributions to daily family interactions as compared to fathers (Bohanek, Fivush,
Zaman, Lepore, Merchant, & Duke, 2009). As a result, it could be said that mothers
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play a supervisor role and adopt the role of fathers in triadic interactions, while

fathers adopted a supporting role in the family’s own interaction system.

Considering the family as a cornerstone of a culture, addressing interactions among
family members as a whole is important while investigating children’s memory
characteristics. Family Systems Theory also states that family system is composed of
dynamic interactions between its components, which, in turn, largely affect
children’s development (Cox & Paley, 2003). When thinking about family as a
whole and a system, it is inevitable to deduce that mothers’ and fathers’ social role
assumptions have a strong relationship with the child’s characteristics. The current
study aims to contribute to the literature with the extent of each family member level
factors of emotional conversation, and uniquely examines triadic parent-child
emotional reminiscing and its relation to the parent type and the child’s gender

within the family system as a whole.

In the present study, the triadic memory conversations about emotionally positive
and negative shared past events among both parents and their 5 and 6.5-year-old
children were investigated. Those ages should reflect children’s more advanced
formation phase of the autobiographical self and memory system. Preschoolers
usually begin to talk about their personal past around 3 years of age, however in
terms of conversational style, they become more participating towards the end of
preschool years. Especially in a task involving three parties and more complicated in
nature, we specifically aimed to recruit children from the late years of preschool, so
that they could participate in these triadic conversations more easily and freely
(Bauer, Leventon, & Varga, 2012). Although children’s measurable contribution to
these conversations is still not guaranteed, they contribute to these conversations by
means of conversational turns. To be more specific, previous literature showed that
young children are able to be involved in one-to-one interactions by having
conversational turns, which makes it easier to adjust to an interactive conversation in
terms of the interlocutor (Gratier et al., 2015). Children are more likely to produce
some nonverbal cues or verbal utterances (e.g., hmm, ok, yeah, uh-huh) while the
interlocutor is talking. Those utterances actually provide the active speaker with
feedback about his/her talking, hence he or she becomes able to sustain the
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conversation (Ward & Tsukahara, 2000). This phenomenon is also called turn-
taking, and included in the pragmatics of language because of promoting effective
communication with others (Wiemann & Knapp, 1975). Thus, it would be valuable
to address children’s any kind of contributions to the triadic family memory
conversation, since most of the previous research focused on the content rather than

turn-taking of children in memory conversations.
1.7 The Research Questions and Hypotheses of the Present Study

The main purpose of the current study is firstly examining gender differences in
emotional characteristics used in the triadic mother-father-child reminiscing about
highly emotional memories. In detail, it is aimed to compare parents’ emotional
memory characteristics based on the child’s gender and parent type -which parent
children reminisce with-. Here, as mentioned above, children being in that age range
might not show the sufficient level of utterance and emotional references in the
memory conversations, and it would be difficult to differentiate children’s specific
emotional references directed to each parent. Thus, the current study mainly
compares parental emotional memory characteristics differences in triadic past

conversations, as factors of child’s gender and parent type.

The current study secondly aims to explore each family member’s (mother, father,
child) contributions to the composition of family’s triadic conversational system
during reminiscing about shared memories. Here, the child’s outcome in terms of
memory conversational characteristics was also included while comparing each
family member’s total contribution to the overall composition of the family’s triadic

emotional memory conversations.

In concordance with the study’s aims and relevant literature findings, the main
research question is the following: during triadic family memory conversations, how
do parents talk about emotionally charged shared past events with their children?
Specifically, whether being a mother or a father, or child’s gender, would be related

the way they talk about those shared emotional memories?
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In line with these research questions, the hypotheses of the current study are as
follows:

1- In triadic family conversations about both highly positive and negative shared
emotional memories, as well as in the combination of them (when emotionally
positive and negative memories collapsed), parents would use more (total number of
emotion words) and varied (total number of unique emotion words) emotional terms

when reminiscing with their daughters compared to with their sons.

2- In triadic family conversations about both highly positive and negative shared
emotional memories, as well as in the combination of them, regardless of child’s

gender, mothers would use more and varied emotional terms compared to fathers.

3- Considering the interaction of both child’s and parent’s gender, we expect
that mothers, who reminisce with daughters, would use more and varied emotional
terms compared to with sons in both highly positive and negative shared emotional

memories, as well as in the combination of them.

Finally, it is aimed to examine how each family member contributes -in terms of the
total number of turn-takings and words- to the overall composition of family’s triadic
memory conversation system. This research question would be explored via

comparing three family members: mother, father, and child.
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CHAPTER 2

METHOD

2.1 Participants

A hundred eighty-three participants were recruited from Ankara, Turkey. They
composed of 61 5 and 6.5-year-old children (M = 69.69, SD = 6.06), and their
parents including both mothers (Mage = 35.76, SD = 4.89) and fathers (Mage = 39.26,
SD = 5.07). 54.1% of children were females and the rest was male (33 females; 28
males). All families were two-parent and living together. In terms of families’
socioeconomic status (SES), 96.8% percent of mothers reported their SES as middle
or upper-middle, whereas 1.6% of them stated their SES as high, and 1.6% of them
low level. 95.1% of fathers also reported their SES as middle or upper-middle, while
4.9% of them reflected their SES as high level. Education level of parents ranged
from primary school to graduate level. 54.1% of all mothers had Bachelor’s degree,
whereas 8.2% of them had primary or secondary school degree (high school degree:
24.6%; graduate degree: 13.1%). On the other hand, 59% of the fathers had
Bachelor’s degree, while 4.9% of them had primary or secondary school degree
(high school degree: 19.7%; graduate degree: 16.4%). Moreover, children were
healthy (only two of them had visual impairment) and 96.7% of them have
experienced some kind of preschool education.

2.2 Materials
2.2.1 Demographic Information Form

Parents were asked about their demographic information in an online format via
Qualtrics. The form included the questions about both mother’s and father’s age,
education level, occupation, family’s perceived SES as well as child’s birthdate and

gender (see Appendix A). Regarding the potential impacts of children’s age,
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families’ education and income level on the study’s results, those variables were

controlled for data screening goals.
2.3 Coding Schemes

In the present study, main coding schemes that were emphasized on the emotional
content of the triadic family memory conversations were the number and variety of
the emotional words used by each family member. Thus, these conversations were
coded both for parents and child conversation lines separately. In addition, the
conversation of each family member was coded separately for highly positive and

highly negative emotional memory conversations.

Two independent coders were responsible for the coding of all transcriptions; one of
them coded all transcribed texts and the other one coded 20% of them. At the end of
the study, intercoder reliability was calculated as from .88 to .97 for children’s, from

.96 to .98 for fathers’; and from .97 to .99 for mothers’ coding.
2.3.1 Total Emotion Words

Each emotion was counted separately for mothers’, fathers’ and children’s
conversations. Emotion words that were focused on the present study include
specific emotional reactions (e.g., happy, sad, fear, excited, anger) and emotional
behaviors (e.g., smiling, laughing, crying). The words like good and bad were only
counted if they referred to any feeling states (e.g, the mother says, “you felt bad,
didn’t you?”), but were not taken into account if they referred to a behavior (e.g., the
father says, “you are a good boy”). Furthermore, as suggested in the emotional
reminiscing literature, the current study expected that both parents and children
would use emotion words in congruence with the event valence (e.g., using more
negative emotion words while reminiscing about the negative emotional event); and
there would be few numbers of cross-valenced emotion words in conversations
(Bohanek et al., 2005; Sales et al., 2005). Therefore, total number of emotion words
(including both positive and negative emotion words) was counted within each of

positively and negatively charged memories belonging to each family member.
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2.3.2 Unique Emotion Words

In order to identify the variety of emotion words used by each family members, the
number of unique emotion words were counted separately for mothers’, fathers’ and
child’s conversations. In detail, as each family member might have repetitions for the
same emotion words; the total number of emotion words cannot reflect various
emotional states and behaviors that family members use in these memory
conversations. Thus, for this coding scheme, each different emotion word used by
parents and children was counted once, and then the total number of unique emotions
was calculated for each family member. Again, when counting unique emotion
words, the present study did not differentiate the emotion words as positive or

negative within each positively and negatively charged memories.
2.3.3 Composition

In order to compute each family member’s unique contributions to the triadic family
conversations, total number of lines (which is called turn-takings) and total number
of words of mothers, fathers and children were calculated separately. First of all, the
total number of lines of each family member was counted within each of emotionally
negative and positive memory conversations, as well as within the combination of
both negative and positive emotional memories as a whole conversation. Then, for
the total number of words, again each family member’s total number of words was

counted within each of emotional conversation and the whole conversation.
2.4 Procedure

Ethical approval was obtained from Middle East Technical University (METU)
Human Subjects Ethics Committee (see Appendix B). After this step was completed,
eligible families were found and asked whether they were willing to participate in
this study. Then, the main researcher invited the child, and both of her/his parents to

the Child and Adolescent Development Laboratory at METU campus.

After the arrangement of appointments, two researchers separately met with each of
the attended families in the laboratory at a prescheduled time, and started to run the

study’s tasks. In the laboratory, first of all, families were informed about the study’s
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content and process, and they were asked to give consent for the participation of
themselves and their child (informed consent form for each family member) (see
Appendix C). Verbal assents were obtained from children. After two audio-recorders
were placed around the family, the parents were instructed to think about specific,
one-point in time and highly emotionally-charged-memories that had been
experienced by both parents and the child together from any time within the past one
year. Then, the researcher asked parents to select two of those nominated events; one
of emotional events was highly positive, and the other emotional event was highly

negative.

After the selection of emotional events by the consensus of both parents, each
member of the family was asked to sit together in a comfortable and quiet place in
the laboratory, as the child sat in the middle of the parents for triadic emotional
memory conversation. Researcher asked parents to discuss these two pre-determined
highly emotional events with their children as naturally as possible, and they were
especially given a notice about the need for speaking with their children instead of
only speaking with each other. As in the most of research in relevant literature (e.g.,
Sales et al., 2003; Bohanek et al., 2005; Wang & Fivush, 2005), the order of
discussion of positive and negative emotional events was counterbalanced within the
sample; and each discussion part lasted five minutes, 10 minutes in total. After the
family conversation started, the researcher sat at a distance in the same room, behind
the screen, and controlled the time for reminding the endings of each emotional
conversation. If families exceeded the allocated time for those conversations, one of
the researchers walked towards the other side of the screen and told the parents that
time was up; yet, if they stopped conversing before 5 minutes, researchers did not
intervene and invited parents for the next task. At the end of the both negative and
positive emotional conversations, each parent was placed at the computer in the
laboratory one by one for the completion of demographic information form. While
the parent was filling out the online form, he or she simultaneously listened to white
noise for removing external factors of distractors. Meanwhile, other parent and child

continued to participate in another study’s task.
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All conversations were audiotaped and transcribed verbatim in the original language,
Turkish, for the coding and analyses, and a second researcher double-checked the

accuracy of transcriptions by comparing those with audio-recordings.

At the end of the study, each family was given a brief verbal feedback about positive
parenting behaviors during the family conversation (e.g., your gestures were so
appropriate that makes your child very comfortable), and the researcher kindly
thanked each family member for their participation. In addition, researchers gave
parents a brief and informative brochure about parenthood issues. Each child was

given a gift of representational METU diploma for their participation.

All statistical analyses were conducted by IBM Statistical Package for Social
Sciences (SPSS) 22th version for the current study. In addition to the correlation
analyses as descriptive, a set of two-way ANOVA was performed while testing the

study hypotheses.

Results were presented in the next session.
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CHAPTER 3

RESULTS

3.1 Data Screening

Before the analyses, all data were examined through the program of IBM SPSS in
terms of the accuracy of data entry, distribution of scores and missing values. Since
all dependent variables of the study included researcher-coded data and participants’
demographics were only collected via Qualtrics in electronic format. This online
questionnaire was adjusted not to let any questions, to be left unanswered, thus there
was no excluded case based on the missing data. Exceptionally, only two participants
were observed as not informing about fathers’ date of birth; however, because of
being random those missing values were replaced with the mean of the sample. In
addition, two children’s chronological ages were less than the sample’s mean (M =
69.69). After conducting the study analyses with and without those two families, the
results did not significantly change; so that those cases were excluded from the data.
Except from them, there was no any outlier case in the data set. Thus, the final

sample size did not change and included 61 out of 63 cases for the further analyses.
3.2 Descriptive Statistics

Prior to the main analyses, descriptive statistics were examined for the sample. Based
on the final data, descriptive characteristics of total of 183 participants (61 children,
61 mothers, 61 fathers) are presented in Table 1 and Table 2. Table 1 shows means,
standard deviations and minimum-maximum score ranges of the continuous
variables, whereas Table 2 shows the frequencies and percentiles of categorical

variables.
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Table 1. Means, Standard Deviations and Minimum-Maximum Scores of Continuous

Study Variables

M SD Minimum-
Variables (N=161) (N=161) Maximum
(N=161)
Child Variables
Age (months) 69.69 6.06 57-83
Sibling Number 0.70 0.59 0-2
For the Combination of Emotionally Negative and
Positive Memories
Total Number of Emotion Words 6.77 5.38 0-31
Total Number of Unique Emotion Words 3.62 2.15 0-11
Total Number of Lines 74.56 22.45 32-137
Total Number of Words 257.21 99.17 96-478
For Negative Memory
Total Number of Emotion Words 4.07 3.63 0-20
Total Number of Unique Emotion Words 2.28 1.72 0-9
Total Number of Lines 34.34 12.84 6-75
Total Number of Words 116.56 55.85 12-249
For Positive Memory
Total Number of Emotion Words 2.70 2.76 0-11
Total Number of Unique Emotion Words 1.74 1.40 0-6
Total Number of Lines 40.39 12.01 17-67
Total Number of Words 139.10 55.03 51-266
Maternal Variables
Age (years) 35.76 4.89 24.17-47.50
For the Combination of Emotionally Negative and
Positive Memories
Total Number of Emotion Words 17.07 10.38 0-41
Total Number of Unique Emotion Words 6.84 3.60 0-21
Total Number of Lines 68.07 23.35 20-106
Total Number of Words 464 179.35 75-808
For Negative Memory
Total Number of Emotion Words 9.49 6.31 0-27
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Table 1 (continued)

M SD Minimum-
Variables (N =161) (N=161) Maximum
(N=61)
Total Number of Unique Emotion Words 4.10 2.45 0-12
Total Number of Lines 31.46 12.26 2-57
Total Number of Words 226.46 96.47 17-466
For Positive Memory
Total Number of Emotion Words 7.57 5.98 0-23
Total Number of Unique Emotion Words 3.48 2.54 0-12
Total Number of Lines 36.11 12.37 12-59
Total Number of Words 236.39 95.90 58-440
Paternal Variables
Age (years) 39.26 5.07 26.42-57.58
For the Combination of Emotionally Negative and
Positive Memories
Total Number of Emotion Words 9.92 6.20 0-24
Total Number of Unique Emotion Words 5.03 2.71 0-13
Total Number of Lines 56.13 21.36 23-119
Total Number of Words 338.74 153.07 89-806
For Negative Memory
Total Number of Emotion Words 6.46 4,94 0-19
Total Number of Unique Emotion Words 3.30 2,26 0-10
Total Number of Lines 27.23 11,74 9-56
Total Number of Words 172.21 83,14 34-442
For Positive Memory
Total Number of Emotion Words 3.46 3.19 0-16
Total Number of Unique Emotion Words 2.16 1.79 0-8
Total Number of Lines 29.23 11.69 10-63
Total Number of Words 166.52 83.18 43-418
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Table 2. Frequencies and Percentiles of Categorical Study Variables

Children Mothers Fathers

Variables (N=161) (N=161) (N=#61)

f % f % f %
Child Gender
Female 33 54.1
Male 28 459
Child Preschool Education Status
Having Education 57 93.4
No Education 4 6.6
Child Health Status
Having A Disorder 2 3.3
No Disorder 59 96.7
Parental Education Status
Primary School Degree 4 6.6 1 1.6
Secondary School Degree 1 1.6 2 3.3
High-School Degree 15 24.6 12 19.7
Bachelor’s Degree 33 54.1 36 59
Graduate Degree 8 131 10 16.4
Perceived SES
Low 1 1.6 0 0
Low-Middle 0 0 0 0
Middle 41 67.2 36 59
Middle-Upper 18 29.5 22 36.1
Upper 1 1.6 3 4.9

3.3 Correlations

Bivariate correlation analyses were performed for the correlations among all study
variables. Regarding emotionally positive and negative memory conversations

separately, correlation coefficient values were presented in Table 3.

There were many significant relations among study variables of child’s gender and
each family member’s emotional expression and composition. In terms of child’s

gender (1= Female; 2 = Male), firstly, it was significantly correlated with children’s
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total number of emotion words (r = -.324, p < .05) and unique emotion words (r = -
315, p <.05) in the combination of both memories. Child’s gender was significantly
correlated with child’s total number of emotion (r = -.291, p < .05) and unique
emotion words (r = -.362, p < .001). In addition, child’s gender was significantly
correlated with mothers’ total number of unique emotion words (r = -.295, p <.05) in

negative memory conversations.

Besides of child’s gender, considering the combination of both memory
conversations, mothers’ total number of emotion words was positively correlated
with mothers’ total number of unique emotion words (r = .735, p < .001), total
number of line (r =.354, p <.001), total number of words (r =.541, p <.001); and
children’s total number of emotion words (r =.274, p < .05), total number of unique
emotion words (r = .281, p < .05); while negatively correlated with fathers’ total
number of words (r = -.271, p < .05). Mothers’ total number of unique emotion
words was positively correlated with mothers’ total number of line (r = .397, p <
.001), total number of words (r = .464, p < .001), fathers’ total number of unique
emotion words (r = .282, p < .05); and children’s total number of unique emotion
words (r = .327, p <.001). Mothers’ total number of line was positively correlated
with mothers’ total number of words (r = .742, p <.001) and children’s total number
of line (r = .540, p < .001). In addition, mothers’ total number of words was

negatively correlated with fathers’ total number of words (r =-.348, p <.001).

Within the combination of both memory conversations, fathers’ total number of
emotion words was positively correlated with fathers’ total number of unique
emotion (r = .850, p < .001), total number of line (r = .277, p < .05), total number of
words (r = .534, p <.001); and children’s total number of emotion words (r = .344, p
<.001); whereas negatively correlated with mothers’ total number of line (r = -.422,
p <.001) and total number of words (r = -.435, p <.001). In addition, fathers’ total
number of unique emotion words was positively correlated with fathers’ total number
of line (r = .269, p < .05) and words (r = .493, p < .001); while negatively correlated
with mothers’ total number of words (r = -.265, p < .05). Fathers’ total number of
line was positively correlated with fathers’ total number of words (r = .728, p <

.001), and with children’s total number of line (r = .600, p <.001).
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Within the combination of both memory conversations, children’s total number of
emotion words was positively correlated with children’s total number of unique
emotion words (r = .828, p <.001), and total number of words (r = .304, p < .05); as
well as with mothers’ total number of unique emotion words (r = .301, p < .05).
Children’s total number of unique emotion words was positively correlated with
children’s total number of words (r = .391, p < .001). In addition, children’s total
number of line was positively related to children’s total number of words (r = .476, p
<.001).
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Table 3. Correlations between Variables in the Current Study

Variables 1 2 3 4 5 6 7 8 9 10
1 Child’s Gender (1= Female. 2 = Male) 1
2 Mother’s Total Number of Emotion 153 1
Words in the Combination of Memories ’
3 Father’s Total Number of Emotion Words
in the Combination of Memories -239 022 1
4 Chﬂd S Tota_l Nl_meer of Emo_tlon Words - 304" 074" 344" 1
in the Combination of Memories
5 Mother’s Total Number of Unique
Emotion Words in the Combination of -.234 .735™ 128 301" 1
Memories
6 Father’s Total Number of Unique Emotion s "
Words in the Combination of Memories -219 133 -850 250 282 1
7 Child’s Total Number of Unique Emotion " - o o
Words in the Combination of Memories -315 281 130 828 327 202 1
8 Mothe_r S Total Numberiof Lines in the 057 354 490" -006 397 929 105 1
Combination of Memories
9 Father’s Total Number of Lines in the 09  -108 277" -070  -037 269"  -081 141 1
Combination of Memories
10 Child’s Total Number of Lines in the 079  -095  -094  -046 003  -066 068 540" 600"

Combination of Memories

**_Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).
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Table 3 (continued)

Variables 1 2 3 4 5 6 7 8 9 10

11 Mother's Total Number of Words in the 025 5417 435" -032 464"  -265° 019 742"  -217 036
Combination of Memories

12 Father's Total Number of Words in the -016  -271° 534"  -068  -204 493  -146 -348" 728" 150
Combination of Memories

13 Child’s Total Number of Words in the -095  -225  -122 304"  -037  -192 301" 245 200 476
Combination of Memories

14 Mother's Total Number of Emotion -188 854"  -008 303" 595" 094 323" 320" 003  -.006
Words in Negative Memory

15 Fathers Total Number of Emotion -180 019 860" 290" .44 676" 046 -417" 289"  -.097
Words in Negative Memory

16 Child's Total Number of Emotion Words _p91+ 595 317+ gg3* 132 206 732"  -045  -018 024
in Negative Memory

17 Mothers Total Number of Unique -295" 634 126 331" 852 228 377" 300" 057 016
Emotion Words in Negative Memor

18 Father's Total Number of Unique 180 090 770" 307 297 8117 188  -278° 233  -101
Emotion Words in Negative Memory

19 Childs Total Number of Unique Emotion _ 355+« g99 143 785~ 204 155 855 019  -054 082
Words in Negative Memory

20 Mothers Total Number of Lines in 016 314" -406™ 004 412" -192 141 925" 211 524"

Negative Memory

**_ Correlation is significant at the 0.01 level (2-tailed).

*, Correlation is significant at the 0.05 level (2-tailed).
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Table 3 (continued)

Variables 1 2 3 4 5 6 7 8 9 10

21 Father's Total Number of Lines in 072 -056 197 -121 036 176 -117 160 920 543"
Negative Memory

22 m:gosJOta' NumberofLinesinNegative  59;  _149  -062  -041 001  -075 067 415  575% 9257

23 Mother's Total Number of Words in 029 404 -4277 038 3717 -270° 015 724" -099  .143
Negative Memory

24  Father's Total Number of Words in -037  -246 533  -128  -173 466"  -200 -350" 683" 131
Negative Memory

25 Child's Total Number of Words in 099 -222  -026  300°  -087  -074  426™ 155 103 422"
Negative Memory

26 Mother’s Total Number of Emotion 067  .836" 046 155 648" 131 147 268"  -192  -159
Words in Positive Memory

27 Father’s Total Number of Emotion Words -186 013 610" 220 026 605" 181 -173 090  -032
in Positive Memory

28  Child’s Total Number of Emotion Words _249  407% 253" 786" 412" 217 650" 048 -112  -122
in Positive Memory

29 Mother's Total Number of Unique _148 678" 158 237 829 283" 204 301" -094  -052
Emotion Words in Positive Memory

30  Fathers Total Number of Unique Emotion ;. 112 506™ 151 079 637 181 -130 075  -060

Words in Positive Memory

**_Correlation is significant at the 0.01 level (2-tailed).

*, Correlation is significant at the 0.05 level (2-tailed).
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Table 3 (continued)

Variables 1 2 3 4 5 6 7 8 9 10

31 Child's Total Number of Unique Emotion 134 382" 097  509%  .401 208 635" 137 -110  -013
Words in Positive Memory

32 Mothers Total Number of Lines in 080 379" -412" 001 347" -241 077 945" 026 439"
Positive Memory

33 mrrfgfyma' Numberof Linesin Positive —_o5)  _471 304*  -015  -123  208°  -032 099  910% 5557

34 mmosgma' Number of Lines in Positive 099 060  -09%6  -052 030  -024 042 570" 485" 863"

35 Mother's Total Number of Words in 004  572%  -392™  -022 485"  -233 015 6457  -208°  -071
Positive Memory

36 Father's Total Number of Words in 007  -252 449" 003 -203 441  -069  -290° 657" 144
Positive Memory

37 Child's Total Number of Words in Positive -041 -185 175 931 032 283" 267" 959" 187 225"

Memory

**_Correlation is significant at the 0.01 level (2-tailed).

*, Correlation is significant at the 0.05 level (2-tailed).
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Table 3 (continued)

Variables 11 12 13 14 15 16 17 18 19
11 Mother’s Total Number of Words in the
7 . 1
Combination of Memories
12 Father’s Total Number of Words in the o
o : -516 1
Combination of Memories
13 Child s Tc.)tal Number o_f Words in the 104 001 1
Combination of Memories
14 Mother’s Total Number of Emotion o
Words in Negative Memory 456 - 149 -048 !
15 Father ] _Total Number of Emotion Words 471 530* 076 066 1
in Negative Memory
16 _Chlld ] "l_"otal Number of Emotion Words 137 003 420™ 256" 309 1
in Negative Memory
17 Mother's Total Number of Unique o - . .
Emotion Words in Negative Memor 335 ~076 106 124 252 294 1
18 Fatherg Total N.umber of Unique Emotion - 308" 264" 135 121 860" 341" 386™ 1
Words in Negative Memory
19 Child's Total quber of Unique Emotion 153 -093 288" 245 171 865 381" 98" 1
Words in Negative Memory
20 Mothers Total Number of Lines in 668~ -254" 308" 348"  -416"  -012 379"  -277° 078

Negative Memory

**_ Correlation is significant at the 0.01 level (2-tailed).

*, Correlation is significant at the 0.05 level (2-tailed).
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Table 3 (continued)

Variables 11 12 13 14 15 16 17 18 19 20

21 Father's Total Number of Lines in 159 643™ 169  -010 256"  -093 079 181 -.090 200
Negative Memory

22 f/li'r'gosr;ma' Numberof LinesinNegative ooy 187 513*  -086  -074 043  -006  -123  .106  .444™

23 Mothers Total Number of Words in 917 -401%  -002 427 -4717 093 331 -344™  -115 743"
Negative Memory

24 Father's Total Number of Words in 521 920™  -072  -177  596™  -076  -063 515  -151  -313"
Negative Memory

25 Child's Total Number of Words in -187 079 878"  -105  -123 389"  -012  -172 457" 222
Negative Memory

26 Mother’s Total Number of Emotion 458" -313°  -341% 427" -036  -103 337" 029  -101 178
Words in Positive Memory

21 Father’s Total Number of Emotion Words -116 213 -119  -118 121 107 -147 164 013 -145
in Positive Memory

28 Childs Total Number of Emotion Words 118 -129 040 254" 132 404 258" 150 392" 023
in Positive Memory

29 Mother's Total Number of Unique 415™  -224  -224 333" 062 -025 472" 170 -008 255"
Emotion Words in Positive Memory

30  Father's Total Number of Unique Emotion 5, 197 -165  -026 059  -002  -133 107 -031  -101

Words in Positive Memory

**_Correlation is significant at the 0.01 level (2-tailed).

*, Correlation is significant at the 0.05 level (2-tailed).
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Table 3 (continued)

Variables 11 12 13 14 15 16 17 18 19 20

31 Child's Total Number of Unique Emotion 211 -171 065 234 -091 70 212 025 224 A1
Words in Positive Memory

32 Mothers Total Number of Lines in 751" -408" 137 318" -399”  -065 233  -256°  -034 775"
Positive Memory

33 ';/"I"grfgfyma' Numberof LinesinPositive 509 690 218  -016 257" 044 006 227  -012 185

34 mgosr?ta' Number of Lines in Positive 197 075 282" 109  -094  -026 047  -062  .002  .496™

35 Mother's Total Number of Words in 919"  -550  -184 393"  -419"  -170  269°  -259°  -179 491"
Positive Memory

36 Father's Total Number of Words in 428" 920" 074  -097 383" 070  -076 339"  -021  -153
Positive Memory

37 Childs Total Number of WordsinPositive o5 050 ges* o018 002  .362° 166  -079 402~ 311"

Memory

**_Correlation is significant at the 0.01 level (2-tailed).

*, Correlation is significant at the 0.05 level (2-tailed).
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Table 3 (continued)

Variables 21 22 23 24 25 26 27 28 29 30
21 Father's Total Number of Lines in
. 1
Negative Memory
22 Child's Total Number of Lines in Negative -
.555 1
Memory
23 Mothgrs Total Number of Words in -097 010 1
Negative Memory
24 Father_s Total Number of Words in 682 152 477 1
Negative Memory
25 Child s Total Number of Words in 140 534 -118 -035 1
Negative Memory
26 Mother_ S Tota_ll_Number of Emotion -087 189 251 241 974" 1
Words in Positive Memory
27 _Father_ s Total Number of Emotion Words -014 -.006 -100 112 140 146 1
in Positive Memory
28 _Chlld _s_Total Number of Emotion Words 113 136 049 - 150 071 438" 288" 1
in Positive Memory
29 Mothers Total Number of Unique 000  -036 248  -181  -183  .826™ 211 495" 1
Emotion Words in Positive Memory
30 Father's Total Number of Unique Emotion - 015 -047 075 101 092 993 892" 296" 990"

Words in Positive Memory

**_Correlation is significant at the 0.01 level (2-tailed).

*, Correlation is significant at the 0.05 level (2-tailed).
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Table 3 (continued)

Variables 21 22 23 24 25 26 27 28 29 30

81 Childs Total Number of Unique Emotion 449 o34 437 -104 097  416™ 330" 767" 494" 383"
Words in Positive Memory

32 Mother's Total Number of Lines in 055 274" 656" -3607 043 323"  -181 088 206"  -142
Positive Memory

33 ';/";‘;:fgrsyma' Numberof Linesin Positive  gaze 408~ .02  557% 223  -279° 192  -088  -182  .157

34 &Q:gosr;ma' NumberofLinesinPositive 43 g9~ 285° 076 163  -012  -040  -088  -025  -030

35 Mothers Total Number of Words in 191 -168 695"  -488"  -212 577" -113 182 521" -079
Positive Memory

36 Father's Total Number of Words in 501" 192  -261° 694 180 -335" 280"  -087  -230 260"
Positive Memory

37 Child's Total Number of Words in Positive 184 378" 107 - 062 580" -341%  -344™ - 027 _261*  -388™

Memory

**_Correlation is significant at the 0.01 level (2-tailed).

*, Correlation is significant at the 0.05 level (2-tailed).
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Table 3 (continued)

Variables 31 32 33 34 35 36 37
31 Child's Total Number of Unique Emotion 1
Words in Positive Memory
32 Mother's Total Number of Lines in
. .169 1
Positive Memory
33 Father's Total Number of Lines in Positive 075 -018 1
Memory
34 Child's Total Number of Lines in Positive 032 saa* 475" 1
Memory
35 Mot_h_er s Total Number of Words in 268" 729" 361 079 1
Positive Memory
36 Fathe_rs Total Number of Words in 122 392" 214 061 504 1
Positive Memory
37 Child's Total Number of Words in Positive 052 172 186 339" 147 -030

Memory

**_ Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).



3.4 Main Analyses: Analyses of Variance (ANOVA)

A set of analyses of variance (ANOVA) was conducted for testing the hypotheses of
the current study. First of all, a set of mixed design two-way ANOVA was performed
to test the hypotheses related to study’s aim of investigating the extent to which
parents’ emotional conversation would change as a factor of child’s gender. Then, in
order to examine each family member’s compositional contribution -in terms of lines
and words- to their triadic emotional conversations, again two-way ANOVAs were
conducted. Within each ANOVA analysis, child’s gender (girls, boys) was a
between-subjects factor, whereas family member type (mother, father, children) was

a within-subjects factor.
3.4.1 Assumptions for Mixed-Design ANOVA

Before conducting each analysis, a set of assumptions of mixed-design two-way
ANOVA was examined: The homogeneity of variance, sphericity, and the

homogeneity of inter-correlations.

The homogeneity of variance assumption of ANOVA was controlled through the
Levene’s F test, and the test results was presented in Table 4. According to the test
results, the assumption was met for most of dependent variables, whereas it was
violated for a few of them (4 out of 36 variables). In the literature, it is suggested that
ANOVA could be still conducted even if the assumption of homogeneity of variance
was Vviolated, because this is a robust analysis (Morgan, Leech, Gloeckner, & Barrett,
2004). Therefore, further analyses were performed.

The sphericity assumption of ANOVA was checked by using Mauchly’s test. As
presented in Table 5, for most of the dependent variables, this assumption was
violated. Thus, throughout this section, the corrected degrees of freedom were
reported by using Greenhouse-Geisser estimates of sphericity where the assumption

was violated.
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Table 4. Levene’s Test of Equality of Error Variences

Dependent Variables F dfl df2 p
The Combination of Emotionally Negative

and Positive Memories

Mother Total Number of Emotion Words 345 1 59 559
Father Total Number of Emotion Words 285 1 59 595
Child Total Number of Emotion Words 6.082 1 59 017*
Mother Total Number of Unique Emotion

Words 2.352 1 59 130
Father Total Number of Unique Emotion Words 1.105 1 59 297
Child Total Number of Unique Emotion Words 5.431 1 59 023*
Mother Total Number of Lines 1.106 1 59 297
Father Total Number of Lines 298 1 59 587
Child Total Number of Lines 001 1 59 975
Mother Total Number of Words 009 1 59 923
Father Total Number of Words 535 1 59 467
Child Total Number of Words 096 1 59 758
Emotionally Negative Memory

Mother Total Number of Emotion Words 271 1 59 604
Father Total Number of Emotion Words 149 1 59 701
Child Total Number of Emotion Words 3.624 1 59 062
Mother Total Number of Unique Emotion

Words .639 1 59 427
Father Total Number of Unique Emotion Words 820 1 59 369
Child Total Number of Unique Emotion Words 5.433 1 59 023*
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Table 4 (continued)

Dependent Variables

F dfl df2 p

Mother Total Number of Lines 129 1 59 721
Father Total Number of Lines 005 1 59 942
Child Total Number of Lines 284 1 59 596
Mother Total Number of Words 069 1 59 .793
Father Total Number of Words 234 1 59 .630
Child Total Number of Words 1.967 1 59 .166
Emotionally Positive Memory

Mother Total Number of Emotion Words 012 1 59 913
Father Total Number of Emotion Words 955 1 59 332
Child Total Number of Emotion Words 6.433 1 59 .014*
Mother Total Number of Unique Emotion

Words 2.296 1 59 135
Father Total Number of Unique Emotion Words 212 1 59 647
Child Total Number of Unique Emotion Words 381 1 59 539
Mother Total Number of Lines 1.930 1 59 170
Father Total Number of Lines 026 1 59 872
Child Total Number of Lines 367 1 59 547
Mother Total Number of Words 277 1 59 .601
Father Total Number of Words 2.342 1 59 131
Child Total Number of Words 044 1 59 .836

Note: N = 61. *p <.05; **p <.001
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Table 5. Mauchly’s Test of Sphericity Results

Dependent Variables X df p

For the Combination of Emotionally

Negative and Positive Memories

Total Number of Emotion Words 24.793 2 000** 742
Total Number of Unique Emotion Words 3.439 2 179 946
Total Number of Lines 17.374 2 000** 794
Total Number of Words 22126 2 000** 759
For Emotionally Negative Memory

Total Number of Emotion Words 14.287 2 001* 821
Total Number of Unique Emotion Words 620 2 734 989
Total Number of Lines 6.296 2 043* 907
Total Number of Words 17.411 2 000** 794
For Emotionally Positive Memory

Total Number of Emotion Words 24.458 2 000** 744
Total Number of Unique Emotion Words 11.916 2 003* 843
Total Number of Lines 19.414 2 000%* 779
Total Number of Words 19.184 2 000** 780

Note: N = 61. *p <.05; **p <.001

Finally, the homogeneity of inter-correlations assumption was controlled by the test
of Box’s M. The test results were presented in Table 6. In order to meet this
assumption, we should reject the null hypothesis. The results for our study variables
showed that the assumption was met for most of the study variables, while only two
of them were statistically significant (p < .05). Since this test is very sensitive and

those two significance values did not approach .001 level, further analyses were

performed.
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Table 6. Box’s Test of Equality of Covariance Matrices

Dependent Variables F dfl df2 P
For the Combination of Emotionally

Negative and Positive Memories

Total Number of Emotion Words 2536 6 23398.153 017*
Total Number of Unique Emotion Words 1.807 6 23398.153 093
Total Number of Lines 222 6 23398.153 970
Total Number of Words 780 6 23398.153 585
For Emotionally Negative Memory

Total Number of Emotion Words 1.504 6 23398153 172
Total Number of Unique Emotion Words 1.714 6 23398.153 113
Total Number of Lines 320 6 23398.153 927
Total Number of Words 879 6 23398.153 509
For Emotionally Positive Memory

Total Number of Emotion Words 2264 6 23398.153 035*
Total Number of Unique Emotion Words 978 6 23398.153 438
Total Number of Lines 924 6 23398153 476
Total Number of Words 720 6 23398.153 634

Note: N = 61. *p <.05; **p <.001

3.4.2 Two-Way ANOVAs for Parental Differences in Emotional Conversation as

a Factor of Child’s Gender

The current study aimed to examine child’s gender and parent type effects on

parental use of emotional memory characteristics in emotionally charged and triadic

memory conversations. Thus, parental use of emotion words and unique emotion

words were dependent variables, while child gender and parent type were

independent variables that both have two levels as female and male.
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In order to assess the effects of both child’s gender and parent type on parental use of
emotional memory characteristics, a set of 2 x 2 (Child Gender [girls, boys] x Parent
Type [mother, father]) mixed-design two-way ANOVA was firstly conducted*. Since
both conversations were triadic in nature -meaning including both parents and the
child-, although we did not have any specific hypothesis about child outcomes, 2 x 3
(Child Gender [girls, boys] x Family Member Type [mother, father, child]) mixed-
design two-way ANOVAs were separately performed for each dependent variable of
total number of emotion words and unique emotion words in each positive and
negative memory, as well as in the combination of those memories (emotionally
positive and negative memories collapsed). By including child as the third level in
the second factor (family member type), a) both mother and father contributions in
these memory conversations could be tested in line with the hypotheses and in tune
with the triadic nature of those conversations, and b) child outcomes in these
conversations were explored and this way contributed to the results. Here, child’s
gender was between-subjects factor with two levels; and family member type was
within-subjects factor with three levels: mother, father, and child. In addition, it
would be worth to state that since exactly the same pattern of results, in terms of
main and interaction effects of child’s gender and parent type on parental use of
emotional words, was obtained by means of both 2 x 2 and 2 x 3 ANOVAs, and the

latter and more extensive one was reported and interpreted throughout this section.

In terms of individual use of total number of emotion words, for the combination of
both memories, ANOVA results (see Table 7), and group means and standard
deviations (see Table 8) were presented. Accordingly, it was found that there was a
significant main effect of child’s gender on family members’ total use of emotional
words, which means that each family member’s use of emotional words was
significantly affected by the gender of child whom parents were reminiscing with,
F(1, 59) = 6.562, p = .013, 5,2 = .100). In tune with the hypotheses, triadic memory

Y In terms of total number of emotion words, there were significant main effects of child gender [F(1,
59) = 3.983, p = .051, 5, = .063]and parent type [F(1, 59) = 21.183, p < .001, 7,2 = .264], while there
was no significant interaction effect, F(1, 59) = .004, p = .947, 5, = .000).

In terms of total number of unique emotion words, similarly, there were significant main effects of
child gender [F(1, 59) = 5.131, p =.027, np? = .080]and parent type [F(1, 59) = 12.857, p =.001, 5,*=
.179]; however, there was no significant interaction effect, F(1, 59) = .247, p = .621, 5,2 = .004).
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conversation including mother-father-daughter revealed significantly more emotion
words in terms of individual use of mothers, fathers, and children as compared to
mother-father-son triads. Moreover, a significant main effect of family member type
(being mother, father or child) on individual use of total emotion words was found,
F(1.484, 87.548) = 33.923, p < .001, #p2 = .365. In tune with the hypotheses, post hoc
comparisons based on Bonferroni adjustment indicated that the mean scores of
mothers (M = 17.07, SD = 10.38, 95% CI = [14.28, 19.6]) was significantly different
from both fathers’ (M = 9.92, SD = 6.20, 95% CI = [8.24, 11.36], p < .001), and
children’s (M = 6.77, SD = 5.38, 95% CI = [5.31, 7.95], p < .001) mean scores.
Additionally, fathers’ and children’s mean scores were significantly different from
each other (p = .002). On the other hand, in contrast with the hypotheses, the
interaction effect between child’s gender and family member type was not found to

be statistically significant, F(1.484, 87.548) = .021, p = .951, 5, = .000.

42



ev

Table 7. Mixed ANOVA Results for Total Number of Emotion Words within the Combination of Both Memories

Source Wilks’ A df F p o’
Child’s Gender 1 6.562 .013* .100
Error 59
Family Member Type 456 1.484 33.923 .000** .365
Child’s Gender x Family Member Type .998 1.484 021 951 .000
Error 87.548

Note: N = 61. *p <.05; **p <.001

Table 8. Group Means and Standard Deviations for Total Number of Emotion Words within the Combination of Both Memories

Child’s Gender

Family Member Type Girls (N = 33) Boys (N = 28) Total (N = 61)
M SD M SD M SD
Mothers 18.515 9.602 15.357 11.163 17.066 10.381
Fathers 11.273 6.351 8.321 5.716 9.918 6.198

Children 8.364 6.397 4.893 3.011 6.771 5.38




Considering individual use of total number of unique emotion words, for the
combination of both memories, the ANOVA results (see Table 9), and group means
and standard deviations were indicated. The main effect of child’s gender was
significant in tune with the hypotheses, F(1, 59) = 7.901, p = .007, 5, = .118. As
indicated in Table 10, each family member in families with daughters, mother-father-
daughter triads used significantly higher number of unique emotion words while
reminiscing about emotional memories, compared to each family member in families
with sons. There was a significant main effect of family member type, F(2, 118) =
24.940, p < .001, np? = .297. As expected, post hoc comparisons showed that the
mean scores of mothers (M = 6.84, SD = 3.60, 95% CI = [5.86, 7.67]) were
significantly different from both fathers’ (M = 5.03, SD = 2.71, 95% CI = [4.3, 5.67],
p =.002) and children’s (M = 3.62, SD = 2.15, 95% CI = [3.04, 4.1], p < .001) mean
scores. In addition, fathers’ and children’s mean scores were significantly different
from each other (p = .002). However, in contrast with the hypotheses, there was no
statistically significant interaction effect of child’s gender and family member type

on individual use of unique emotion words, F(2, 118) = .154, p = .858, #,? = .003.
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Table 9. Mixed ANOVA Results for Total Number of Unique Emotion Words within the Combination of Both Memories

Source Wilks’ A df F p o’
Child’s Gender 1 7.901 .007* 118
Error 59
Family Member Type 539 2 24.940 .000** 297
Child’s Gender x Family Member Type .996 2 154 .858 .003
Error 118

%

Note: N = 61. *p <.05; **p <.001

Table 10. Group Means and Standard Deviations for Total Number of Unique Emotion Words within the Combination of Both
Memories

Child’s Gender

Family Member Type Girls (N = 33) Boys (N = 28) Total (N =61)
M SD M SD M SD
Mothers 7.606 4.062 5.929 2.761 6.836 3.597
Fathers 5.576 2.99 4.393 2.233 5.033 2.714

Children 4.242 2411 2.893 1.548 3.623 2.154




Within only emotionally positive memory conversation, the mixed ANOVA results
were presented in Table 11 and 12, while descriptive statistics could be seen in Table
13 and 14 in terms of total number of emotion and unique emotion words, separately.
First of all, there was only significant main effect of family member type on
individual use of total number of emotion words, F(1.488, 87.793) = 30.265, p <
.001, #p? = .339. Post hoc comparisons showed that mothers’ mean scores (M = 7.57,
SD =5.98, 95% CI =[5.9, 9.09]) were significantly different from both fathers’ (M =
3.46, SD = 3.19, 95% CI = [2.6, 4.22], p < .001,) and children’s (M = 2.71, SD =
2.77,95% CI =[1.96, 3.34], p <.001). Yet, fathers’ and children’s mean scores were
not significantly different from each other (p = .313). In addition, neither the main
effect of child’s gender [F(1, 59) = 2.196, p = .144, 5,? = .036], nor the interaction
effect of child’s gender and family member type [F(1.488, 87.793) = .093, p = .856,
1> = .002] on total number of emotion words was found to be statistically significant.
Second of all, in terms of total number of unique emotion words, the only significant
main effect was family member type, F(1.687, 99.517) = 19.066, p < .001, 5% = .244.
Post hoc comparisons indicated that mothers’ mean scores (M = 3.48, SD = 2.54,
95% CI =[2.79, 4.1]) were significantly different from both fathers’ (M = 2.16, SD =
1.79, 95% CI = [1.69, 2.61] p = .001) and children’s (M = 1.74, SD = 1.40, 95% CI =
[1.36, 2.08], p < .001) mean scores. Yet, fathers’ and children’s mean scores were
not significantly different from each other (p = .224). Again, neither the main effect
of child’s gender [F(1, 59) = 1.887, p = .175, #,? = .031], nor the interaction effect of
child’s gender or family member type [F(1.687, 99.517) = .237, p = .751, 5> = .004]

were found to be statistically significant.
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Table 11. Mixed ANOVA Results for Total Number of Emotion Words within Positive Memory

Source Wilks’ A df F p o’
Child’s Gender 1 2.196 144 .036
Error 59
Family Member Type .534 1.488 30.265 .000** .339
Child’s Gender x Family Member Type .997 1.488 .093 .856 .002
Error 87.793

Ly

Note: N = 61. *p <.05; **p <.001

Table 12. Mixed ANOVA Results for Total Number of Unique Emotion Words within Positive Memory

Source Wilks’ A df F p o’
Child’s Gender 1 1.887 A75 .031
Error 59
Family Member Type .613 1.687 19.066 .000** 244
Child’s Gender x Family Member Type .993 1.687 237 751 .004
Error 99.517

Note: N = 61. *p <.05; **p <.001



%

Table 13. Group Means and Standard Deviations for Total Number of Emotion Words within Positive Memory

Child’s Gender
Family Member Type Girls (N = 33) Boys (N = 28) Total (N = 61)
M SD M SD M SD
Mothers 7.939 6.067 7.143 5.955 7.574 5.979
Fathers 4 3.666 2.821 242 3.459 3.186
Children 3.333 3.237 1.964 1.875 2.705 2.765

Table 14. Group Means and Standard Deviations for Total Number of Unique Emotion Words within Positive Memory

Family Member Type

Child’s Gender

Girls (N = 33) Boys (N = 28) Total (N =61)

M SD M SD M SD

Mothers 3.818 2.92 3.071 1.98 3.475 2.54
Fathers 2.364 1.981 1.929 1.538 2.164 1.791
Children 1.909 1.508 1.536 1.261 1.738 1.401




Within the negative memory conversation, as in the combination of both memories,
the same pattern of results was found for emotional memory characteristics. ANOVA
results were shown in Table 15 and 16, whereas the group means and standard
deviations could be seen in Table 17 and 18 for total number of emotion and unique
emotion words, separately. There was a significant main effect of child’s gender both
for total number of emotion words [F(1, 59) = 6.080, p = .017, 5,? = .093] and total
number of unique emotion words [F(1, 59) = 8.755, p = .004, > = .129]. In line with
the hypotheses, triadic memory conversation including mother-father-daughter
revealed significantly more emotion words in terms of individual use of mothers,
fathers, and children as compared to mother-father-son triads. Furthermore, there was
a significant main effect of family member type both in terms of total number of
emotion words [F(1.642, 96.854) = 20.709, p < .001, #p? = .260], and unique emotion
words [F(2, 118) = 16.132, p < .001, 5> = .215]. In terms of total emotion words, in
line with the hypotheses, post hoc comparisons showed that the mean score of
mothers (M = 9.49, SD = 6.31, 95% CI = [7.79,11]) was significantly different from
both fathers’ (M = 6.46, SD = 4.95, 95% CI = [5.13, 7.65], p = .012) and children’s
(M = 4.07, SD = 3.63, 95% CI = [3.08, 4.88], p < .001). In addition, fathers’ and
children’s mean scores were significantly different from each other (p = .002). In
terms of total unique emotion words, the mean scores of mothers (M = 4.10, SD =
2.45, 95% CI = [3.43, 4.65]) were not significantly different from fathers’ (M = 3.30,
SD = 2.26, 95% CI = [2.69, 3.84], p = .073); yet, they significantly differed from
children’s (M = 2.28, SD = 1.72, 95% CI = [1.81, 2.64], p < .001). In addition,
fathers’ and children’s mean scores were significantly different from each other (p =
.005). On the other hand, the interaction effect of child’s gender and family member
type was not found to be statistically significant in terms of both total number of
emotion [F(1.642, 96.854) = .061, p = .911, #p? = .001] and unique emotion words
[F(2, 118) = .502, p = .607, 5y> = .008].
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Table 15. Mixed ANOVA Results for Total Number of Emotion Words within Negative Memory

Source Wilks’ A df F p 1o’
Child’s Gender 1 6.080 .017* .093
Error 59
Family Member Type .535 1.642 20.709 .000** .260
Child’s Gender x Family Member Type .998 1.642 .061 911 .001
Error 96.854

Note: N = 61. *p < .05; **p <.001

Table 16. Mixed ANOVA Results for Total Number of Unique Emotion Words within Negative Memory

Source Wilks’ A df F p 1o’
Child’s Gender 1 8.755 .004* 129
Error 59
Family Member Type .628 2 16.132 .000** 215
Child’s Gender x Family Member Type .985 2 .502 .607 .008
Error 118

Note: N = 61. *p < .05; **p <.001
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Table 17. Group Means and Standard Deviations for Total Number of Emotion Words within Negative Memory

Child’s Gender
Family Member Type Girls (N = 33) Boys (N = 28) Total (N = 61)
M SD M SD M SD
Mothers 10.576 5.863 8.214 6.674 9.492 6.308
Fathers 7.273 4.659 55 5.182 6.46 4.945
Children 5.031 4.194 2.929 2.448 4.066 3.633

Table 18. Group Means and Standard Deviations for Total Number of Unique Emotion Words within Negative Memory

Child’s Gender
Family Member Type Girls (N = 33) Boys (N = 28) Total (N = 61)
M SD M SD M SD
Mothers 4.758 2.538 3.321 2.127 4.098 2.447
Fathers 3.667 2.146 2.857 2.353 3.295 2.261
Children 2.849 1.955 1.607 1.1 2.279 1.724




First set of hypotheses about parental differences in emotional memory
characteristics as a factor of child’s gender was met within emotionally negative
memory conversations. Although the main effect of child’s gender was not found to
be significant within the emotionally positive memory conversations, for the
combination of both memories, our first hypothesis was still supported; and it was
concluded that both parents made significantly more and varied emotional references

while reminiscing with their daughters, compared to with their sons.

There was a significant main effect of the parent type both in emotionally positive
and negative memory conversations, as well as in the combination of both memories.
There was only one unexpected finding that mothers did not use more varied
emotional words than fathers within emotionally negative memory conversations.
Nevertheless, they were found to be using more emotion words compared to fathers
within those conversations. Thus, our second hypothesis was supported for the most
of part, and it was concluded that mothers used significantly more and varied
emotional memory characteristics as compared to fathers during triadic memory

conversations about highly negative and positive emotional shared past.

Our third hypothesis, including the interaction effect of child’s gender and parent
type, was not supported. That is, mothers, who reminiscence with daughters, did not

use more and varied emotional characteristic.

3.4.3 Two-Way ANOVA for Each Family Member’s Individual Contributions
to the Composition of Triadic Family Conversation

One aim of the current study was to explore the composition of memory
conversations among three members of the families. In order to assess family
member type effects on the composition of family conversation, 2 x 3 (Child Gender
[girls, boys] x Family Member Type [mother, father, child]) mixed-design two-way
ANOVAs was separately conducted and reported for each of dependent variables of
total number of lines and words within each of negative and positive memory
conversations, as well as within the combination of both memories. In tune with the

hypotheses, family member type would be the main interest in terms of exploring the
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composition of these conversations, yet we explored the composition of both

memories according to child’s gender.

Considering each family member’s total number lines, for the combination of both
memories, it was found that there was a significant main effect of family member
type (being mother, father or child) on individual’s total number of lines, F(1.589,
93.736) = 18.956, p < .001, 7,? = .243 (see Table 19). The group means and standard
deviations were presented in Table 20. Post hoc comparisons indicated that mothers’
mean scores of total lines (M = 68.07, SD = 23.35, 95% CI = [62.13, 74.22]) were
significantly different than fathers” (M = 56.13, SD = 21.26, 95% CI = [50.46,
61.49], p = .006); but not significantly different from children’ s (M = 74.56, SD =
22.45, 95% CI = [68.9, 80.5], p = .076) mean scores. In addition, fathers’ and
children’s mean scores were significantly different from each other (p < .001). On
the other hand, there was neither a significant main effect of child’s gender [F(1, 59)
=.030, p = .863, 5y = .001], nor the interaction effect of child’s gender or family
member type, F(1.589, 93.736) = .841, p = .411, 5, = .014.

Regarding individual’s total number words used within the combination of both
memories, the results showed that the main effect of family member type was
significant, F(1.518, 89.587) = 24.114, p < .001, 7> = .290 (see Table 21).
Descriptive statistics were presented in Table 22. Post hoc comparisons showed that
mothers (M = 464, SD = 179.35, 95% CI = [417. 88, 510.84]) used significantly
higher total number of words than both fathers (M = 338.74, SD = 153.08, 95% CI =
[298. 86, 378.21], p = .004) and children (M = 257.21, SD = 99.17, 95% CI =
[230.86, 282.04], p < .001). In addition, fathers had significantly higher total number
of words than children (p = .003). However, again, neither the main effect of child’s
gender [F(1, 59) = .098, p = .755, 5> = .002], nor the interaction effect of child’s
gender or family member type [F(1.518, 89.587) = .104, p = .848, #,? = .002] was
found to be statistically significant.

53



Table 19. Mixed ANOVA Results for Total Number of Lines within the Combination of Both Memories

Source Wilks’ A df F p 1o
Child’s Gender 1 .030 .863 .001
Error 59
Family Member Type 490 1.589 18.956 .000** 243
Child’s Gender x Family Member Type .964 1.589 841 411 .014
Error 93.736

12°]

Note: N = 61. *p < .05; **p <.001

Table 20. Group Means and Standard Deviations for Total Number of Lines within the Combination of Both Memories

Child’s Gender
Family Member Type Girls (N = 33) Boys (N = 28) Total (N = 61)
M SD M SD M SD
Mothers 66.849 24.708 69.5 22.001 68.066 23.349
Fathers 57.879 22.822 54.071 19.701 56.131 21.357

Children 72.939 22.854 76.464 22.232 74.557 22.453




Table 21. Mixed ANOVA Results for Total Number of Words within the Combination of Both Memories

Source Wilks’ A df F p 1o
Child’s Gender 1 .098 .755 .002
Error 59
Family Member Type 449 1.518 24114 .000** 290
Child’s Gender x Family Member Type .994 1.518 104 .848 .002
Error 89.587

qS

Note: N = 61. *p < .05; **p <.001

Table 22. Group Means and Standard Deviations for Total Number of Words within the Combination of Both Memories

Child’s Gender

Family Member Type Girls (N = 33) Boys (N = 28) Total (N =61)
M SD M SD M SD
Mothers 459.97 177.224 468.75 184.973 464 179.353
Fathers 341 139.113 336.071 170.65 338.738 153.075

Children 265.788 104.201 247.107 93.75 257.213 99.167




Within only positive memory conversation, similar pattern of results with the
combination of both memories was found both for total number of lines (see Table
23) and total number of words (see Table 24). The group means and standard
deviations can be seen in Table 25 and 26 in terms of both lines and words
respectively. Considering each family member’s total number lines, there was only
the main effect of family member type [F(1.557, 91.867) = 20.422, p < .001, #,? =
.257]; yet, there was neither a significant main effect of child’s gender [F(1, 59) =
177, p = .676, 5> = .003] nor the interaction effect of child’s gender and family
member type [F(1.557, 91.867) = .677, p = .475, 5> = .011]. Post comparisons
demonstrated that children’s mean scores of total lines (M = 40.39, SD = 12.01, 95%
Cl = [37.39, 43.59]) were significantly different than both mothers’ (M = 36.12, SD
=12.37, 95% CI =[32.9, 39.39], p = .018); and fathers’ (M = 29.23, SD = 11.69, p <
001, 95% CI = [26.15, 32.2]) total line. In addition, mothers’ and father’s mean
scores were significantly different from each other (p = .007). On the other hand,
regarding individual’s use of total number of words, there was a significant main
effect of family member type [F(1.561, 92.071) = 18.627, p < .001, #p? = .240],
whereas the main effect of child’s gender [F(1, 59) = .011, p = .918, 5,2 = .000] and
the interaction effect of child’s gender and family member type were not significant
[F(1.561, 92.071) = .018, p = .961, > = .000]. Post hoc comparisons showed that
mothers (M = 236.39, SD = 95.9, 95% CI = [211.57, 261.29]) used significantly
higher total number of words than both fathers (M = 166.53, SD = 83.18, 95% CI =
[145.01, 188.13], p = .003) and children (M = 139.1, SD = 55.04, 95% CI = [124.66,
153.17], p < .001). In addition, fathers were not significantly different from their
children (p =.117).
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Table 23. Mixed ANOVA Results for Total Number of Lines within Positive Memory

Source Wilks’ A df F p 1o’
Child’s Gender 1 A77 .676 .003
Error 59
Family Member Type 483 1.557 20.422 .000** 257
Child’s Gender x Family Member Type 975 1.557 677 AT75 011
Error 91.867
Note: N = 61. *p <.05; **p <.001
Table 24. Mixed ANOVA Results for Total Number of Words within Positive Memory
Source Wilks’ A df F p o’
Child’s Gender 1 011 918 .000
Error 59
Family Member Type .561 1.561 18.627 .000** 240
Child’s Gender x Family Member Type .999 1.561 .018 .961 .000
Error 92.071

Note: N = 61. *p <.05; **p <.001



89

Table 25. Group Means and Standard Deviations for Total Number of Lines within Positive Memory

Child’s Gender

Family Member Type Girls (N = 33) Boys (N = 28) Total (N = 61)
M SD M SD M SD
Mothers 35.212 13.432 37.179 11.146 36.115 12.373
Fathers 29.879 12.477 28.464 10.858 29.23 11.687
Children 39.303 11.836 41.679 12.311 40.393 12.014

Table 26. Group Means and Standard Deviations for Total Number of Words within Positive Memory

Child’s Gender

Family Member Type Girls (N = 33) Boys (N = 28) Total (N =61)
M SD M SD M SD
Mothers 236.03 101.732 236.821 90.401 236.393 95.903
Fathers 166 75.035 167.143 93.284 166.525 83.18
Children 141.152 54.705 136.679 56.326 139.098 55.035




Within negative memory conversation, a similar pattern of results in tune with only
positive, and both positive and negative memories collapsed, was found both in
terms of total number of lines (see Table 27) and words (see Table 28). The group
means and standard deviations can be seen in Table 29 and 30 in terms of both lines
and words, respectively. First of all, regarding total number of lines, there was a
significant main effect of family member type [F(1.813, 106.993) = 8.943, p < .001,
ne? = .132]; however, there was neither a significant main effect of child’s gender
[F(1, 59) =.001, p = .971, #p% = .000] nor the interaction effect of child’s gender and
family member type [F(1.813, 106.993) = .701, p = .485, 5,> = .012]. Post
comparisons indicated that children’s mean scores of total lines (M = 34.34, SD
12.84, 95% CI = [31.12, 37.76]) were significantly different than fathers’ (M
27.23, SD = 11.74, 95% CI = [24.13, 30.2], p < .001); but not significantly different
from mothers’ (M = 31.46, SD = 12.26, 95% CI = [28.27, 34.62], p = .253). In

addition, mothers’ and father’s mean scores were not significantly different from
each other (p = .100). On the other hand, in terms of total number words, there was a
significant main effect of family member type [F(1.588, 93.701) = 22.853, p < .001,
e’ = .279], whereas the main effect of child’s gender [F(1, 59) = .199, p = .657, #p> =
.003] and the interaction effect of child’s gender and family member type were not
found to be statistically significant [F(1.588, 93.701) = .134, p = .827, #p? = .002].
Post hoc comparisons showed that mothers (M = 226.46, SD = 96.47, 95% CI =
[201.69, 251.68]) used significantly higher total number of words than both fathers
(M = 172.21, SD = 83.14, 95% CI = [150.43, 193.5], p = .025) and children (M =
116.56, SD = 55.85, 95% CI = [101.7, 130.51], p < .001) did. In addition, fathers
used significantly higher total number of words than children did (p <.001).
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Table 27. Mixed ANOVA Results for Total Number of Lines within Negative Memory

Source Wilks’ A df F p 1o
Child’s Gender 1 .001 971 .000
Error 59
Family Member Type .708 1.813 8.943 .000** 132
Child’s Gender x Family MemberType .966 1.813 .701 485 .012
Error 106.993

Note: N = 61. *p <.05; **p <.001

Table 28. Mixed ANOVA Results for Total Number of Words within Negative Memory

Source Wilks’ A df F p o’
Child’s Gender 1 199 .657 .003
Error 59
Family Member Type 454 1.588 22.853 .000** 279
Child’s Gender x Family Member Type .994 1.588 134 .827 .002
Error 93.701

Note: N = 61. *p <.05; **p <.001



Table 29. Group Means and Standard Deviations for Total Number of Lines within Negative Memory

Child’s Gender

Family Member Type Girls (N = 33) Boys (N = 28) Total (N = 61)
M SD M SD M SD
Mothers 31.636 12.457 31.25 12.252 31.459 12.262
Fathers 28 11.657 26.321 11.991 27.23 11.742
Children 33.273 12.608 35.607 13.234 34.344 12.844

19

Table 30. Group Means and Standard Deviations for Total Number of Words within Negative Memory

Child’s Gender

Family Member Type Girls (N = 33) Boys (N = 28) Total (N =61)
M SD M SD M SD
Mothers 223.939 92.13 229.429 102.986 226.459 96.474
Fathers 175 75.637 168.929 92.517 172.213 83.14

Children 121.606 60.773 110.607 49.86 116.557 55.848




The present study had coherent results about the composition of triadic memory
conversations. To sum up, even though each family member’s total number of line
did not differentiate based on the child’s gender, it mostly differentiated as a factor of
the type of the member (being mother, father or child) in both emotionally positive
and negative memory conversations. That is, children had the most total number of
lines (turn-takings) and showed similarity with mothers’ use, while fathers had the
fewest number of lines throughout positive and negative memory conversations, as

well as within the combination of both memories.

In terms of total number of words, our findings strongly showed that mothers used
more words than both fathers and children did; and fathers used more words than did
children within the conversations in emotionally positive and negative memories

separately, as well as the combination of them.

All findings of the current study were discussed in the next section.
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CHAPTER 4

DISCUSSION

4.1 Overview

The current study aimed to examine the triadic memory conversations about
emotionally positive and negative shared past among both parents and their
preschool aged children. We aimed to investigate, how parents talk about their
shared emotional memories with their children. Specifically, the effects of child’s
gender and family member type on triadic family conversational system about highly
positive and negative emotional memories were examined. Our findings indicated
that both the main effects of child’s gender and family member type were statistically
significant. In other words, both parents used more -emotion words- and varied -
unique emotion words- emotional memory characteristics while reminiscing with
their daughters than they do with their sons; and mothers used more and varied
emotional memory characteristics during triadic family reminiscing about highly
emotional memories. In addition, the current study aimed to investigate how each
family member contributed to the overall composition of family’s triadic reminiscing
conversation system; and uniquely examined this type of memory conversations in
terms of the total number of turn-takings and words. The results demonstrated that
mothers had the highest amount of contribution into the triadic family reminiscing, in
terms of total use of words. On the contrary, children, who used the least number of
words compared to either parents; had the highest mean score, and equal
communicational contribution along with mothers, in terms of turn-takings to the
overall family composition of reminiscing. Throughout the next sections, findings of
the present study were extensively discussed in line with the relevant literature, as
well as with the contributions of the study into the existing literature, and its

limitations and further directions.
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4.2 Discussion of the Main Results
4.2.1 Results about Parental Differences in Emotional Memory Characteristics
4.2.1.1 Main Effect of the Child’s Gender

In the current study, it was specifically hypothesized that there would be a significant
main effect of the child’s gender; in other words, parents would use more (total
number of words) and varied (total number of unique emotion words) emotional
terms when reminiscing with their daughters than they would do with their sons, in
both emotionally positive and negative memory conversations. As predicted, our
findings showed that this main effect was significant; so that the child’s gender was
found to be effective on the way of mothers’, fathers” and children’s talk during the
triadic family memory conversations about emotional memories. That is, the
emotional memory characteristics, in terms of both total emotion and unique emotion
words, belonging to each family member in triads, were strongly influenced by the

child’s gender, with whom the parents were reminiscing.

In line with the previous literature, our study indicated that both parents used more
emotion words while reminiscing with their daughters as compared to reminiscing
with their sons. An extensive line of research, examining the effect of child’s gender
on parent-child emotional reminiscing, supported this finding. Previous research
suggests that both mothers and fathers make more emotional references while talking
with their daughters about shared past events, compared to their sons (Adams, 1995;
Fivush et al., 2000; Aznar & Tenenbaum, 2015). Moreover, in congruence with the
study findings of Fivush and Wang (2005), results showed that, in addition to the
number of emotion words used, the variety of emotional expressions (unique
emotion words) was strongly affected by the child’s gender. In other words, both
parents used more total number of unique emotion words, meaning more varied
emotional characteristics, when they were reminiscing with their daughters than they
were with their sons. As it was extensively discussed in previous literature, both
parents attribute more relational orientation to their daughters than they do for their
sons, and this relatedness in social relationships concerns expression of emotions, as

well.
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Furthermore, previous literature found that both parents used more and varied
emotion words with their daughters more frequently, yet these studies examined
dyadic memory conversations. In other words, to the best of our knowledge, the
current study has been the first one to demonstrate the same effects in triadic -

mother, father and child- memory conversations.

Considering our findings about unique emotion words, we exactly had the same
pattern with the results about total emotion words. This was an important finding,
which indicated that the current study had robust results in terms of families’ use of
emotional memory characteristics. By means of controlling total use of various
emotional words, the current study eliminated the possible inflation effect of
emotional repetition in the results. Within the memory conversation literature,
repetitiveness is intensely examined, because it refers to the low elaborative style of
parents. Parents, who use the same questions and utterances almost verbatim and
more frequently, are more likely to repeat themselves; and they cannot be more
productive in terms conversational contribution into the parent-child reminiscing
system. Eliminating their repetitiveness in terms of finding the same effect in unique
emotion words, referred to more robust results about the parental reminiscing
patterns in emotional past conversations (Reese, Haden, & Fivush, 1993). Thus, our
results have strongly supported the significant effect of child’s gender on parental
use of emotional memory characteristics, even when we eliminated their repetitions.
In this case, one may argue that, rather than the inflated findings based on the
repetition of parents, the use of more and various emotional memory characteristics
during family memory conversations is mostly related to deeply seated gender
schemas and attributions. In line with the Bem’s Gender Schema Theory (1981),
people have some cognitive gender schemas, including different attributions to the
femininity and masculinity, that impacts both their affection and behaviors. That is to
say, parents’ attitudes and behaviors toward their children are mostly shaped by
gender-related stereotypes and expectations of the society in which they are
involved. Accordingly, they could attribute emotionality to the feminine

characteristics, specifically to their daughters, hence, they could use emotionally
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more intense memory characteristics while they were reminiscing with their

daughter, compared to sons.

As Family Systems Theory suggested, family is composed of mother, father and
children dynamic interactions; and it is important to address each family member
level factors while examining parent-child relationship and its effects on child
outcomes (Cox & Paley, 2003). In line with this theory, beyond the parent-child
dyadic interaction, the current study extensively examined all family dynamics,
including simultaneous multiple interactions among them (e.g., mother-child, father-
child, mother-father) (McHale & Fivaz-Depeursinge, 1999). That is, in addition to
the hypothesized parental memory characteristics, our findings uniquely indicated
that not only parental emotional memory characteristics, but the way of children’s
talking about emotions in triadic memory conversations was also affected by the
child’s gender. Depending on whether parents reminisce with their daughters or with
their sons, affected each family member’s emotional contributions into their memory
conversations, favoring daughters for emotional emphases. Each member of mother-
father-daughter triads used significantly more emotion and unique emotion words as
compared to the members of mother-father-son triads. This finding indicates that, in
addition to the adults, children could also be affected by the society’s gender
schemas; and girls could disclose their emotions easily during those triadic memory

conversations compared to boys.
4.2.1.2 Main Effect of the Family Member Type

The current study originally hypothesized that there would be a significant main
effect of parent type; in other words, regardless of child’s gender, mothers would use
more and varied emotional terms as compared to fathers in triadic family
conversations about both highly positive and negative emotional events. In line with
the hypotheses, results indicated that the main effect of family member type was
significant; so that emotional memory characteristics used in the triadic memory
conversations were strongly affected by membership in a family, as being a mother,

father or a child. In detail, it was found that mother’s, father’s and child’s emotional
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contributions into those conversations differentiated both in terms of their use of total

number of emotions, and total number of unique emotion words.

Our study uniquely examined family member type effect on family’s reminiscing
system in a triadic context. In a similar fashion with the study of Fivush and her
colleagues (2000), which compared mother-child and father-child dyads separately,
our findings suggested that mothers used more and varied emotion words than did
fathers during triadic memory conversations about shared emotional memories. In
addition to the hypothesized parental differences in emotional characteristics during
the triadic memory conversation, our extensive findings showed that children had the
fewest total number of emotion words as compared to both parents. To be more
precise, mothers had the largest amount of emotional contribution -in terms of both
quantity and variety- into the triadic memory conversations, whereas children came
behind all other family members. In consistent with the literature, mothers were
found to be more engaged with their children, and to be emotionally more expressive
than fathers while reminiscing about their shared memories (Zaman & Fivush, 2013;
Fivush et al., 2000). This is rational, because females were found to be more likely to
disclose their emotions and discuss them by the means of gender socialization
process including both individual and contextual factors, and shaping females’ and
males’ emotional experiences and interpretations differently (Brody, 1997; Chaplin,
2015). In terms of children’s lower amount of emotional contribution into the
conversations, of course they are at more disadvantageous place as compared to
adults in terms of social, cognitive and language development. The literature
supports our finding by suggesting that children’s internal states used in reminiscing
about emotional experiences increase with age by means of cognitive and language
development (Bauer, Burch, Van Abbema, & Ackil, 2007) Thus, our study has
reflected coherent findings with the previous literature.

Additionally, the results about total number of unique emotions indicated similar
pattern with the results of total number of emotion words. Specifically, family
member type was effective that differentiated individual use of emotional memory
characteristics during triadic family reminiscing, even when we controlled their

emotional repetition. Those parallel findings indicated that our results did not emerge
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randomly. Instead, in line with the study of Lindsay and Caldera (2006), it reflected a
strong and consistent pattern that draws attention to the differential treatment of
family members in triadic familial contexts based on socially assigned roles and

expectations.
4.2.1.3 Interaction Effect of the Child’s Gender and Parent Type

Our specific hypothesis was that mothers, who reminisce with daughters, would use
more and varied emotional terms during triadic memory conversations about shared
emotional memories. However, there was no significant interaction effect of child’s
gender and parent type on parental use of emotional memory characteristics either
during emotionally positive, or negative memory conversations, or overall when

these two were collapsed.

In spite of significant main effects of child’s gender and family member type on
individual use of total number of emotion and unique emotion words, the reason why
we could not find an interaction might be explained in in a couple of ways. First of
all, in line with the literature, suggesting that both parents made more emotional
references when reminiscing with their daughters as compared to sons (Adams,
1995; Fivush et al., 2000; Fivush & Wang, 2005; Aznar & Tenenbaum, 2015), it was
found that each member of the family which includes mother-father-daughter used
significantly more and varied emotional memory characteristics during triadic
conversations as compared to mother-father-son triads. In this regard, the current
study replicated and extended findings of the existing literature, even though our
hypothesis about interaction was rejected. Second of all, the effect of child’s gender
on emotional contributions into triadic memory conversations was strong that each
family member had very distinctive use of emotional characteristics while
reminiscing with daughters and sons. That is, considering the confidence intervals of
each family member, there were very distinct distributions for mothers’, fathers’ and
children’s use of total number of emotion and unique emotion words as a factor of
child’s gender, which could not allow the effects of other factors to disclose. In
addition, the design of the current study, including both within- and between-subjects

factors, requires larger sample size for more consistent results. However, due to the
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laboratory setting of the current study, limited number of participants could be
effective on this finding. If the number of participants had been higher, a significant
interaction effect might have been observed for this study. Thus, findings of the

present study should be replicated with higher sample size.

In addition to what have been discussed throughout this section, all our findings
about parental differences in emotional memory characteristics reflected similar
pattern of results both for emotionally negative and positive memories. Within
emotionally positive memory conversations, parental use of emotional memory
characteristics was not found to be significantly affected by child’s gender. However,
this effect was found for emotionally negative conversations, as well as the
combination of emotionally negative and positive memory conversations. Regarding
the considerable amount of mean differences between emotions having been
discussed in positive and negative memory conversations, the reason why we
obtained this kind of a result might be ideally explained by the survival value of
discussing about negative emotional events. The literature supported that parent-
child conversations about highly negative emotional events were found to be more
comprehensive, and included more mental states and emotional references compared
to the conversations about positive events (Fivush et al., 2008; Ackil, Van Abbema,
& Bauer, 2003). Since the negative events might be more effective in children’s
well-being, parents could have more concern about helping their children. In
addition, since females are attributed a more relational role, and stereotyped as being
emotionally weak and helpless, both parents could try to understand and interpret
especially their daughters’ emotional experiences well. Another contribution of the
present study was demonstrating this pattern, which had been found in Western
literature before, in Turkish cultural context and in accordance with gender

socialization norms in it.

4.2.2 Results about Each Family Member’s Individual Contributions to the

Composition of Triadic Family Conversation

Beyond the emotional content of triadic memory conversation, the current study had

the aim of examining each family member’s compositional contributions into those
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conversation. Specifically, how each family member contributes to the overall
composition of family’s triadic memory conversation system was investigated.
Without specific hypotheses, mothers, fathers and children were compared in terms
of the total number of words and lines within those triadic conversations. Our results
indicated that there was a significant effect of family member type on individual
contribution into the composition of triadic conversation. That is to say, family
members had different amount of contributions, in terms of volume and turn-takings,

into the overall composition of emotional memory conversations.

In terms of volume, it was found that, among all family members (mother, father,
and child), mothers had the highest total number of words during the triadic memory
conversations about shared emotional memories, whereas children had the fewest
total number of words within those conversations. Fathers were found to be placed
between mothers and children. Considering parental differences in volume, the
literature has predominantly supported mothers’ use of higher number of word than
fathers” use during both dyadic (Fivush et al., 2000) and triadic parent-child
interactions (Stoneman & Brody, 1981); although the findings about triadic
conversations were not derived from memory conversations. On the other hand,
regarding children’s fewer words contributions into those family conversations, it
can be argued that they have limited linguistic capacity compared to their parents,
who are adults. Since children are limited in their cognitive, language and socio-
cultural development, as well as immature autobiographical self; preschool aged
children are more likely to provide very low amount of word while reminiscing about

their autobiographical memories, compared to adults (Fivush, 2011).

In terms of turn-takings, mothers were found to have significantly higher number of
lines than fathers within those triadic conversations. However, in contrast with the
volume, children were not found to be at the end of the ranking at this time. Instead,
their contributions of turn-takings -meaning total number of lines- were not found to
be significantly different from their mothers. In fact, there was a trend that
approaching significance level favoring children’s highest contribution. This is a
novel finding in the related literature. Considering both children’s use of volume and

turn-taking characteristics in those conversations, the current study demonstrated that
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it is not the case that preschool aged children do not exist in family memory
conversational system; rather they contribute efficiently yet with shorter sentences.
Based on the literature, turn-takings, emerged in parent-child interaction, promotes
the heathy communication of family by providing them the chance of self-expression
and mutual understanding (Kent-Walsh, Binger, & Hasham, 2010). To sum up, in
spite of their linguistic limitation, children have unique contributions into the family
memory conversational system by providing short yet frequent feedbacks to the other
members in conversation, and through those turn-takings utilize triadic memory

conversations.

All our findings that have been discussed throughout this section reflected the same
pattern of results for emotionally negative and positive memory conversations, as
well as the combination of them. That is to say, this study had very consistent results
about family members’ compositional contributions to the triadic conversational

system, which increase the generalizability of the findings.
4.3 Overall Discussion and Contributions of the Current Study

Our findings supported the study’s first two specific hypotheses of main effects of
child’s gender and parent type on parental emotional memory characteristics in
mother-father-child triadic conversations about shared emotional memories. It was
found that each family member used more and varied emotional terms while
reminiscing with their daughters compared to with their sons; and, regardless of
child’s gender, mothers used more and varied emotional terms than both fathers and
children did, during those triadic memory conversations. With regard to these
findings, the current study has replicated the mainstream findings about child’s
gender and parent type separately placed in the memory literature. In addition to the
support for those separate findings, the current study has filled a gap in the existing
memory conversations literature by combining both child’s gender and parent type
effects on families’ emotional memory characteristics; and those effects were

uniquely found to be effective in triadic conversational settings, as well.

To the best of our knowledge, considering emotional variety in those conversations,

the current study has contributed to the literature by examining number of unique
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emotion words, in addition to the total number of emotion words, within a triadic
family setting. Having very similar patterns of findings in terms of total number of
emotion words and total number of unique emotion words is one of the most
important strengths of the current study that have contributed to the literature by
eliminating possible effects of emotional repetitions and inflated results about

emotional memory characteristics.

Another important line of findings indicated that, in triadic memory conversations,
there was a significant main effect of family member type. That is, mothers had the
highest volume in terms of total number of words. On the other hand, even though
children had the lowest level of word contribution into those conversations, they
outnumbered both mothers and fathers in terms of turn-takings. In this regard, to the
best of our knowledge, the current study has a novel memory coding scheme -total
number of line- and uniquely contributed to the existing literature by examining each
family member’s number of turn-takings which is widely investigated in pragmatics

rather than the autobiographical memory literature.

One interesting finding of the current study is worth to be discussed: there was no
significant main effect of child’s gender for family members’ contributions to the
overall composition of triadic memory composition, whereas a strong main effect of
child’s gender was found for their emotional contributions. That is, the finding of
child’s gender effect on parental reminiscing is only valid for emotional
characteristics; and parents used more emotional reminiscing style when conversing
with their daughters. This line of findings has supported that the way of parental
reminiscing in triadic family conversations about shared emotional memories
differentiated only in terms of emotional memory characteristics rather than in terms
of volume or turn-takings. Therefore, one can argue that emotional characteristics,
included in parent-child reminiscing, actually reflect parents’ deeply-seated gender
schemas that attribute emotional characteristics to the females, considering

acceptable nature of emotion expressions and relatedness for females.

72



4.4 Limitations and Suggestions for Future Studies

First of all, future studies should replicate the findings of current study for
generalizability. Regarding the nature of the current study’s design, the required
sample size was higher than the amount of we had -80 families when family member
type was set only to parents. In detail, having both within- and between-subjects
factor requires larger sample size in order to increase the statistical power in
ANOVA test. Of course, this type of research that is qualitative in terms of codings
and hard to recruit participants, usually might not have the ideal sample size. Still,

future studies might recruit a larger sample and replicate these findings.

Although controlled laboratory settings implemented by the current study help to
remove possible effects of confounding variables, it could negatively affect the
participants’ performance. In other words, even though the researchers tried to kindly
communicate with each family member for their easier warming-up, participants
could be negatively influenced by the unfamiliar researchers, laboratory environment
and unrestrainable observer effect, which in turn, their probability of having
concentration problems and false pretence might be increased. For example,
restricted time allocated to each family could results in difficulties in terms of
focusing on an emotionally important and shared past event for both selection and
conversation phases. Especially, as children were observed to need more time for
focusing on a conversational task than we have assumed, further studies might
provide more time to warm-up the family for more productive memory
conversations. On the other hand, the laboratory settings including lots of social
agents could be advantageous for the mothers. As women are more comfortable in
social contexts, they could adopt the role of fathers more easily in such laboratory
setting, which in turn, they could behave more relaxed and active way in terms of
contributions to those family conversations. Those laboratory-setting problems

would remain as limitations even if we have conducted home-visits.

Additionally, we have tried to control multiple demographics of the participants in
the phase of analyses. However, most of the variables were found to be strongly

correlated with each other, and some of the correlations were random. Furthermore,
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based on the nature of study design, adding even one more variable into our model
would require far greater size of sample in order to be statistically appropriate. In
addition, we had no specific hypothesis about the demographic information of the
participants along with our study variables, so none of these variables were included.

Future research might draw attention to other possible individual differences.
4.5 Conclusions

To the best of our knowledge, the current study has been the first one to demonstrate;
a) main effects of both child’s gender and family member type together in
emotionally positive and negative memories, b) that both parents used more emotion
and unique emotion words while conversing with their daughters, and their daughters
followed the same lead, in a triadic memory conversation, c) that these findings were
very similar in terms of total number of emotion words and unique emotion words,
so that they were far from the inflations, d) that a significant main effect of child’s
gender was only found for the emotional memory characteristics of families -not for
their contributions into the overall composition-, which reflected parents’ deeply-
seated gender schemas, rather than the random results, e) that mothers used highest
number of emotion words, unique emotion words, and total number of words in these
triadic memory conversations, f) that children scored lowest when it came to volume
of conversation, yet they had the highest mean for turn-taking in these conversations,
demonstrating their active participation in these memory conversations, g) that all
these findings regarding the main effects are consistent within themselves and
independent from each other, due to lack of an interaction effect, and finally h) that
findings of previous literature -except for the triadic conversational setting- were
replicated in Turkish familial system. All taken together, the current study
demonstrated novel findings and contributed to the existing literature uniquely.
Future studies should focus more onto the familial memory conversations, triadic or
crowder, or in different cultural contexts, in order to elicit the gist of family

dynamics as a whole, contributing into reminiscing practices.
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APPENDICES

Appendix A: Demographic Information Form

DEMOGRAFIK BiLGI FORMU

Cocugunuzun Dogum Tarithi:  /  /
Cocugunuzun Cinsiyeti: Kiz / Erkek
Cocugunuz okul oncesi bir kuruma (kres, anaokulu, yuva vs.) devam etti mi?
|:| Evet |:| Hayir Evet ise stiresi:
Cocugunuzun kendisi disindaki kardes sayisi:
Kardeslerinin yaglar1 ve cinsiyetleri (biiyiikten kii¢iige dogru siralayarak
yaziniz):
Cocugunuzun herhangi bir fiziksel ve/veya ruhsal bir rahatsizlig1 var m1?

|:| Evet |:| Hayir Evet ise ne oldugunu belirtiniz:

Egitim Durumunuz: |:| flkokul mezunuyum.
|:| Ortaokul mezunuyum.
|:| Lise mezunuyum.

D Universite mezunuyum.

|:| Yiiksek Lisans/Doktora mezunuyum.

Hangisi ailenizin sosyo-ekonomik statiisiinii tanimlar?: |:| Alt
|:| Ortanin alt1

|:| Orta

|:| Ortanin iistii

D Ust

Ailenizde (ayn1 evde) siirekli olarak yasayan kisi sayisi:

82



Appendix B: Ethical Permission

APPLIED ETHICS RESEARCH CENTER
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Konu: Degerlendirme Sonucu

Gonderen: ODTU insan Arastirmaiart Etik Kurulu {lAEK)
ligi: insan Arastirmalars Etik Kurulu Bagvurusu

Sayin Yrd. Dog. Dr. Basak SAHIN ACAR;

Damsmanhgini yaptiginiz yiiksek lisans 6rencisi Elif BURGMLU niin "Duygusal icerikli Andar
Hakknda Aile Konusmalar: Anne, Baba ve Cocugun Am Gzelliklerinin Uclii ofarak incetenmesi”
bashkl aragtrmasi insan Aragtirmalan Etik Kuruhu tarafindan uygun gorilerek gerekli onay

2017-505-035 protokol numarass ile 08.03.2017 - 30.10.2017 tarihleri arasinda gecerli olmak lizere
verilmistir.
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Appendix C: Informed Consent Form

VELI ONAY FORMU

Sevgili Veli,

Bu arastirma Orta Dogu Teknik Universitesi Psikoloji Boliimii Ogretim Gérevlisi
Yard. Do¢. Dr. Basak Sahin-Acar danigmanliginda Psk. Elif Biiriimlii tarafindan
yiiksek lisans tezi kapsaminda yiiriitiilmektedir. Calismanin genel amaci; anne, baba
ve cocuklarin birlikte katildigr gecmise ait duygusal an1 igerikli aile konugmalarini
incelemektir. Bu amaci gergeklestirebilmek i¢in sizin ve ¢ocugunuzun ¢aligmamiza

katiliminiza ihtiya¢ duymaktay1z.

Calismaya katilmay1 onayladiginiz takdirde, sizlerin ve ¢ocugunuzun birlikte dahil
olacagi kisa bir konusma gerceklestirmeniz istenecek ve ardindan sizden bazi
anketlere yanit vermeniz beklenecektir. Calisma siiresince verilen bilgiler tamamen
gizli tutulacak olup sadece bilimsel amagclarla kullanilacaktir. Ayrica bu ¢alisma, sizi

veya ¢ocugunuzu olumsuz olarak etkileyebilecek hicbir 6ge icermemektedir.

Bu formu imzaladiktan sonra istediginiz zaman katilimciliktan ayrilma hakkina
sahipsiniz. Arastirma sonuglarinin Ozeti istediginiz lzerine tarafimizdan size

ulastirilacaktir.

Arastirmayla ilgili sorularimzi asagidaki e-posta adreslerini kullanarak bize

yoneltebilirsiniz.

Saygilarimizla,

Yard. Dog. Dr. Basak Sahin-Acar Psk. Elif Biirimli
basaks@metu.edu.tr elif.burumlu@metu.edu.tr
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Liitfen bu arastirmaya katilmak konusundaki tercihinizi asagiya imzanizi

atarak belirtiniz.

Bu arastirmaya tamamen goniillii olarak katiliyorum. Cocugumun da bu aragtirmaya
katilmasmni  kabul ediyorum. Caligmayr istedi§im zaman yarida kesip
birakabilecegimi biliyorum ve verdigim bilgilerin bilimsel amagli olarak

kullanilmasini kabul ediyorum.

Adi-Soyadi Tarih Imza
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Appendix E: Turkish Summary / Tiirkce Ozet

Insanlar neden hayatlarina dair amilar biriktirir? Anilar1 hatirlama ve aktarma stilleri
yapi, igerik, ulasilabilirlik ve atfedilen 6nem bakimindan neden farklilik gosterir? Bu
sorular1 cevaplamaya calisirken bile bir¢ok animiz aklimiza gelir. Clinkii anilar
hatirlama ve onlar hakkinda konusma psikolojik sagligimizla biiyiik oranda
iliskilidir. Bir diger deyisle, psikolojik devamlilik ve iyi olma hali, ancak
otobiyografik bellegimiz ve onlari bagkalariyla paylasarak kendimizi ailemize,
arkadaslarimiza ve diinyaya kaynastirdigimiz siirece miimkiindiir (Fivush et al.,
2011). Otobiyografik bellek ise ilk olarak ve biiyiik cogunlukla evde, ve ¢ocukluk

sirasinda ebeveynlerle yapilan ortak anilar hakkindaki konugsmalar sayesinde olusur.

Insanoglunun otobiyografik bellegi, yasaminimn ilk yillarindan baslayarak kademeli
bir bigimde olusur ve sekillenir. Ozellikle okul 6ncesi yaslardan itibaren, dil ve
biligsel gelisimin de katkilariyla, ¢ocuklar anlat: benligini (narrative self) biiyiik
oranda gelistirir (Neisser, 1988). Bireyin otobiyografik gelisimini kapsayan okul
Oncesi yaglar, insan gelisimin en kritik donemini temsil eder (Nelson, 2003). Bu
nedenle, okul dncesi donemdeki bireylerin anilarinin ve onlar1 aktarma stillerinin

arastirilmasi ¢ok onemlidir.

Otobiyografik bellek ve anlatilar bireysel olarak sekillense de, ¢evreden bagimsiz
olmas1 imkansizdir. Bu sebeple, anilarin degerinin, igeriginin ve yapisinin kisiden
kisiye farklilasmasi dogal bir sonugtur. Anilarimizdaki bireysel farkliliklara neden
olan en Onemli etkenlerden biri ise toplumsal cinsiyet sosyallesmesi (gender
socialization) ve buna dair siiregtir. Toplumsal cinsiyet faktoriiniin bir sonucu olarak,
insanlarin otobiyografik bellek o6zellikleri bilyiik 6lgiide farklilasmaktadir. Ilgili
literatlirdeki calismalarin  biliylik ¢ogunlugu, kadinlarin daha wuzun, ayrintili,
bitiinliiklii ve duygusal yonden daha agiklayict anilara sahip oldugunu, hatta
cinsiyete dayali bu farkliliklarin ergenlik ve okul 6ncesi donemlerde de sikca

gozlendigini ortaya koymustur (Buckner & Fivush, 1998).
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Otobiyografik bellegimizle ¢ogu zaman iligkilendirdigimiz duygular ise, anilarimizi
daha canli ve anlamli kildig1 i¢in biiyiilk 6nem tasir. Diinyayr algilamamiza ve
cevreye adapte olmamiza yardimci olmak gibi birgok psikolojik isleve sahip olan
duygular, anilarimizi daha kolay yorumlamamiza katki saglayarak kendi
gecmisimize de yansirlar (Kail, 2010). Duygusal igerigi yogun olan bellek ve
aktarma stilleri ise bu yorumlama yetenegiyle iliskili olup, onlar1 hatirlamaya deger
kilar. Bu duygular1 benimsemek ve diger aile iiyeleriyle paylasmak da bireyin
psikolojik sagligini olumlu yonde etkilemektedir (Fivush et al., 2007). Ozellikle okul
oncesi yillarda, duygusal agidan onemli olan anilari, yogun bir duygusal icerikle
hatirlamak ve aktarmak, bireyin duygusal becerileri ve iyi olma haline 6nemli

katkida bulunur (6r., Van Bergen & Salmon, 2010).

Otobiyografik ve duygusal benliklerine bagli olarak ¢ocuklarin bellek 6zelliklerine
deginmek, kisileraras1 baglamlarim1 da arastirmayr gerektirir. Ozellikle anneler ve
babalar olmak {iizere, aile ortami, ¢ocuklarin an1 aktarma stillerine essiz katkilarda
bulunur. Otobiyografik bellegin kiiltiirel dinamik teorisine (the cultural dynamic
theory of autobiographical memory) gore, kiigiik ¢ocuklar, aile dinamiklerindeki en
aktif bireyler olarak, otobiyografik benliklerini, anneleri ve babalar1 ile etkilesim
icerisinde birikimsel olarak kurarlar. Bu nedenle, ¢ocuklarin ani aktarma stilleri
cogunlukla ilgili ebeveyn uygulamalarini yansitir (Wang, 2016). Buna ek olarak, aile
sistemleri teorisi (family systems theory) ailenin anne, baba ve g¢ocuk arasinda
dinamik etkilesimler igerdigini ve bunun da cocuklarin gelisimini olumlu ydnde

etkiledigini gostermektedir (Cox & Paley, 2003).

Aile tyeleri arasindaki bu aktif etkilesimi g6z Onilinde tutarak, Onceki literatiir
ebeveyn-cocuk ani aktarma stilleri ve ozelliklerinin, ¢ocuklarin hangi ebeveynle
konustugunun (ebeveyn tiirli: anne veya baba) ve ¢ocugun cinsiyetinin bir sonucu
olarak farklilik gosterebilecegini belirtmektedir. Bir diger deyisle, ailenin ortak
anilarinin aktarimi sirasinda, hangi ebeveynin konustugunun yani sira, kiz veya oglan
cocuguyla konusuluyor olmasi, aktarilan konugmanin igerik ve yapisini biiyiik dlctide
etkiler. Bu konuyla ilgili olarak yapilan ¢alismalar, annelerin babalara kiyasla daha
cok duygusal ifade kullandiklarim1 yaygin sekilde desteklemektedir (6rn., Fivush,
Brotman, Buckner, & Goodman, 2000). Ayrica, paylasilan duygusal anilar hakkinda
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oglullariyla konusan ailelere kiyasla, kizlartyla konusan ebeveynler daha sik ve
cesitli duygusal ifadeler kullanmaktadir (6rn., Adams, Kuebli, Boyle, & Fivush,
1995). Ilgili literatiirdeki tiim bu ¢alismalar ise ya sadece ¢ocugun cinsiyeti ya da
ebeveyn tiirtine bagli olarak bellek ozelliklerinde farkliliklar1 incelemistir. Her
ikisinin de etkilerini inceleyen birkag¢ ¢aligmanin ise ya sadece anne-¢ocuk ve baba-
cocuk konugmalari arasinda ikili karsilastirmalar yaptigi, ya da anne-baba-gocuk tiglii
karsilagtirmalarini  an1  konusmalarindan farkli baglamlarda inceledikleri tespit
edilmistir. Bildigimiz kadariyla, ebeveynlerin ve ¢ocuklarin toplumsal cinsiyetinin
paylasilan duygusal ge¢mis hakkindaki konusmalarina olan etkisi, daha once il
baglamda hi¢ incelenmemistir. Bu nedenle, ailenin etkilesim ve ortak anilarla ilgili
aktarim sistemini anne, baba ve ¢ocugu birlikte bir biitlin olarak ele alarak inceleyen
bu calismanin, otobiyografik bellek ve anilarin aktarimda meydana gelen bireysel
farkliliklar1 tam anlamiyla anlayabilmek agisindan ilgili literatiire katki saglayacagi

distiniilmistiir.

Bu calisma, anne-baba ve ¢ocuk iigliilerinin, ge¢miste beraber yasadiklari, duygusal
olarak olumlu ve olumsuz acidan etkilendikleri olaylar {izerine yaptiklar
konusmalar1 incelemeyi amaglamaktadir. Aragtirmanin asil amaglar1 sunlardir: anne-
baba-cocuk {iglii an1 aktariminda a) ebeveynlerin konusmalarinda kullandiklar
duygusal ifadelerinin, ebeveyn tiirii ve ¢ocugun cinsiyetinin etkisiyle ne ol¢iide
farklilasacagini incelemek, b) her bir aile {iyesinin (anne, baba ve ¢ocuk), ailenin an1
aktarma stillerine olan bireysel katkisina bakilarak, aile i¢i duygusal igerikli

konusmalarin genel kompozisyonunu arastirmak.

Caligmanin amaglarina baglh olarak, ilgili literatiirdeki bulgular 1s181nda, anne-baba-
cocuk icliilerinin paylasilan duygusal ge¢cmis hakkindaki konugmalarini nasil

farklilasacagi asagidaki gibi hipotez edilmistir.

1- Hem olumlu hem de olumsuz duygusal anilarla ilgili dgli aile
konusmalarinda kiz cocugu olan ebeveynler, oglu olanlara kiyasla, daha fazla
(toplam duygusal kelime sayis1) ve c¢esitli (toplam farkli duygusal kelime

sayis1) duygusal terim kullanacaktir.
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2- Hem olumlu hem de olumsuz duygusal amlarla ilgili tgli aile
konusmalarinda, ¢ocugun cinsiyetinden bagimsiz olarak, anneler babalara

kiyasla daha ¢ok ve gesitli duygusal terim kullanacaktir.

3- Cocugun ve ebeveynin cinsiyetinin etkilesim etkisini diisiindiigiimiizde, hem
olumlu hem de olumsuz duygusal anilarla ilgili Giglii aile konusmalarinda,
kizlartyla konusan anneler daha ¢ok ve c¢esitli duygusal terimler

kullanacaklardir.

Calismaya, 5 ve 6.5 yas araliginda olan 61 ¢ocuk (M = 69.69, SD = 6.06) ile hem
anneleri (M,4 = 35.76, SD = 4.89), hem de babalar1 (M, = 39.26, SD = 5.07) olmak
tizere toplam 183 katilimci dahil edilmistir. Calismaya katilan aileler sadece birlikte
yasayan aileleri kapsamaktadir. Ebeveynlerden alinan bilgilere gore, ailelerin biiyiik
cogunlugu orta ve orta iistii sosyoekonomik statiide yer almaktadir. Egitim seviyesi
acisindan, ¢ogu anne ve baba en az liniversite mezunu oldugunu belirtirken, %96.7’s1
ise ¢ocuklarinin bir siiredir okul oncesi bir egitim kurumuna devam ettigini

vurgulamistir.

Calismay1 gerceklestirmek amaciyla her bir aile i¢in ayr1 giin ve saatlerde randevular
ayarlanarak, anne-baba-gocuk {iclilleri Orta Dogu Teknik Universitesi kampiisii
icerisinde yer alan ODTU Cocuk ve Ergen Gelisimi Laboratuvari’na davet edilmistir.
Laboratuvara gelen aile iiyeleriyle gerceklesen kisa bir tanigma ve kaynasma
stirecinden sonra, aile bireylerinden laboratuvarda bulunan koltuga yanyana ve ¢ocuk
iki ebeveynin arasinda kalacak bigimde oturmalar rica edilmistir. Aileye ¢alismanin
igcerigi ve prosediirli hakkinda kisa bir bilgi verildikten sonra, anne ve babadan ayri
ayr1 kendileri ve ¢ocuklarmin goniillii katilimina dair gerekli imzalamalar1 istenmis

ve ailenin de izniyle iki farkli ses kayit cihazi agilarak ¢alisma baglatilmigtir.

Calisma igerik olarak duygusal ani aktarimini incelediginden, Oncelikle anne ve
babalara son bir yil icerisinde ailecek beraber yasadiklar1 ve ¢ocugu duygusal ag¢idan
olduk¢a olumlu ve olumsuz bi¢cimde etkilediklerini diistindiikleri anilar hakkinda
diisiinmeleri istemistir. Verilen kisa bir siire sonunda ebeveynlerden, kisaca not
aldiklar1 bu duygusal anilar igerisinden ortak olarak bir olumlu ve bir olumsuz an

olmak tizere iki farkli an1 segmeleri beklenmistir. Daha sonra tiim aile bireylerinden,
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anne ve babanin ortak olarak kararlagtirdiklar1 bu anilari, her birini beser dakika
olmak {iizere toplam 10 dakika siireyle ailecek tartigmalari istenmistir. Duygusal
igerikli anilarin konusulma sirasi literatiirde oldugu gibi, gelen aile sayisinin
yarisinda olumlu ani ile, diger yarisinda ise olumsuz ami ile baglatilarak karisik
dengelenmistir (counterbalanced). Ailenin ani1 aktarimi sirasinda arastirmacilar
laboratuvarda yer alan paravanin arka tarafinda beklemis ve verilen siire dolmadan

aileye hi¢bir sekilde miidahale etmemislerdir.

Her iki an1 aktarimi da sona erdiginde, once anne ve daha sonra baba olmak {izere
ayri ayri, laboratuvarin arka tarafinda yer alan bilgisayara davet edilerek hem
ebeveynin kendisi hem de ¢ocukla ilgili olarak kisisel sorularin yer aldigi (6rn.,
dogum tarihi, egitim diizeyi, sosyoekonomik statii) demografik bilgi formunu
elektronik ortamda doldurmalar1 istenmistir. Demografik formun doldurulmasi
esnasinda ebeveyne kulaklik takilarak beyaz ses verilirken, diger ebeveyn ve ¢ocuk
ise baska bir caligmanin gorevini yerine getirmistir. iki ebeveyn de formu

doldurdugunda ise ¢alisma sonlandirilmistir.

Calismanin gorevleri bittikten sonra arastirmaci tarafindan tek tek tiim aile
bireylerine sadece olumlu yonlerden olusan geri bildirimler verilmistir (6rn.,
konusma sirasinda goz temasi kurmaya 6nem gosterdiniz). Ayrica, ebeveynlere aile
iletisimi hakkinda aragtirmacilar tarafindan hazirlanan kisa bir bilgilendirme brosiirii

ve ¢ocuga katilimi igin temsili bir ODTU diplomasi hediye edilmistir.

Calisma swrasinda alman ses kayitlar1 orijinal dilde (Tiirkge) metin haline
getirilmistir. Ailelere ait tlim yazili kopyalar esas arastirmaci tarafindan kodlanirken,
yazili kopyalarin %?20’si ikinci bir arastirmaci tarafindan tekrar kodlanarak iki
aragtirmact arasindaki giivenilirlik degerleri hesaplanmis ve .88 ile .99 arasinda

oldugu tespit edilmistir.

Calismadaki kodlamalar her bir aile bireyi (anne, baba ve ¢ocuk) i¢in ayr1 ayri
yapilmis olup olumlu ve olumsuz olaylar i¢in de ayri ayr1 hesaplanmistir. Calismanin
amaglarma bagli olarak, kodlama semalar1 ise {i¢ baslikta toplanabilir: toplam
duygusal kelime sayisi, toplam farkli duygusal kelime sayisi ve kompozisyon

(toplam satir sayist ve toplam kelime sayisi). Toplam duygusal sozciik sayisi
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kodlanirken, tiim duygusal tepkiler ve davraniglar1 temsil eden sozciikler sayilarak
her bir aile bireyi i¢in ayr1 ayr1 toplanmistir. Farkli duygusal kelimeler kodlanirken
ise birebir yinelenen ve ayni sozcik kokiine sahip duygusal sozciikler goz ardi
edilerek, her duygu yalnizca bir defa sayilmis ve her aile bireyinin kag ¢esit duygusal
kelime kullandig1 ayr1 ayri toplanarak duygusal kelime cesitliligi hesaplanmistir.
Toplam satir sayis1 kodlanirken de her bir aile bireyinin konugma siiresince ne kadar
satira sahibi oldugu (ne kadar konusma sirasi aldigi- turn-taking) toplanarak
hesaplanmistir. Son olarak, {i¢lii am1 aktarimi sirasinda ka¢ kelime konustuklari her

bir birey icin ayr1 ayr1 toplanarak hesaplanmustir.

Caligma sorularini test edebilmek icin oncelikle her bir aile bireyine ait demografik
bilgiler ve kodlamalar veri olarak girilmis, olas1 veri girisi hatalar1 ve eksiklikleri
kontrol edilmistir. Olumlu ve olumsuz an1 konugmalar i¢in yapilan ayr1 analizlere ek
olarak ikisinin birlesimi i¢in de ayni analizler tekrarlanmistir. Calismanin hipotezleri,
bagimli degisken olarak sadece ebeveyn konusmalarindaki farkliliklar
karsilastirmayr hedeflerken, analizler sirasinda sonucu degistirmedigi goriilerek ve
tiglii aile kompozisyonunu incelemek amaciyla ¢ocuk konusmalari da analizlere
katilmistir. Boylece ebeveyn tiirii degiskeni aile bireyi tiirii (anne, baba veya ¢ocuk)
olarak degistirilmis ve sonucglar bu dogrultuda daha kapsamli olarak raporlanip

tartisilmastir.

Caligmanin ilk amact olan anilarin duygusal igerigiyle ilgili bireysel farkliliklar:
karsilastirmak i¢in, her bagimsiz degisken ve olumlu, olumsuz ve ikisinin
kombinasyonlart (olumlu ve olumsuz an1 konusmalar1 birlestirilip bir biitlin olarak
diistiniildiiginde) i¢in de ayr1 olmak tizere bir dizi Varyans Analizi (ANOVA)
yapilmustir. Deney deseni ise 2 x 3 (¢ocugun cinsiyeti [kiz, oglan] x aile bireyi tiirii
[anne, baba, ¢ocuk]) karisik faktorlii desendir. Bu desende c¢ocugun cinsiyeti

denekler arasi1 degisken olup, aile bireyi tiirli denek i¢i degiskendir.

Oncelikle anilarin kombinasyonunda hem gocugun cinsiyeti hem de aile bireyi
tiiriiniin, toplam duygusal kelime sayisi ve toplam farkli duygusal kelime sayisina
olan temel etkileri anlaml1 olarak bulunmustur. Ancak ¢ocugun cinsiyeti ve aile birey

tiirliniin etkilesiminin bu degiskenler iizerinde anlamli bir etkisi bulunamamustir.
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Sadece olumsuz ani konugmalarim1 ele alirsak, kiimiilatif olarak bakilan ani
konusmalartyla tamamen ayni sonug¢ drnegine rastlanmistir. Olumlu an1 konusmalari
icin yapilan analizlerde de aile birey tiirliniin temel etkisi ve etkilesim etkisi
yukaridaki diger bulgularla benzerlik gosterirken, burada farkli olarak, ¢ocugun
cinsiyetinin hem toplam duygusal kelime sayist hem de toplam farkli duygusal
kelime sayisina olan temel etkisi anlamli bulunamamistir. Bu bulgulara dayanarak,
calismanin ilk iki hipotezinin biiyiik 6l¢liide dogrulandigini sdyleyebiliriz. Ayrintili
olarak, ilk hipotezdeki ¢ocugun cinsiyetinin temel etkisini diistiniirsek, anne-baba-kiz
ticliilerindeki her bir bireyin, anne-baba-oglan ii¢liilerindekilere oranlara daha ¢ok ve
cesitli duygusal terimler kullandigini gdstermistir. Ikinci hipotezimizdeki aile bireyi
tiirlinlin temel etkisini ele aldigimizda ise, annelerin babalardan daha ¢ok ve cesitli
duygusal terimler kullandigini, ¢ocuklarin ise duygusal ifade olarak anne ve
babalarindan geride oldugu saptanmistir. Ongériilenin aksine, gocugun cinsiyeti ve
aile birey tlriiniin etkilesimi higbir analizde anlamli bulunamamis ve kizi olan
annelerin daha c¢ok ve c¢esitli duygusal ifadeler kullandig1 hipotezi

dogrulanamamustir.

flgili literatiirde yer alan calismalar da bu ¢alismanin {i¢lii an1 konusmalarindaki
duygusal ifade farkliliklarina yonelik bulgularmi desteklemektedir. Cocugun
cinsiyetinin anlamli temel etkisini ele alirsak, literatiirde anne-cocuk ve baba-¢ocuk
ikililerinin an1 aktarim sistemini inceleyen caligmalar da destekliyor ki, kizlariyla
anilar1 hakkinda konusan anneler ve babalar, ogullartyla konusanlara oranla, daha
cok ve cesitli duygusal ifade kullaniyorlar (Adams, 1995; Fivush ve ark., 2000;
Aznar & Tenenbaum, 2015; Fivush & Wang, 2005). Bu bulgunun sadece toplam
duygusal kelime sayisi i¢in degil, yinelenen ifadeleri attigimizda (toplam farkli
duygusal kelime sayisi) da gecerli olmasi ise, bu ¢alismanin gii¢lii yonlerinden biri

olup yontemsel olarak da literatiire onemli katki saglamistir.

Bu ¢alismanin bulgular1 arasinda yer alan, ebeveyn tiirliniin anilardaki duygusal ifade
farkliliklar1 iizerine anlamli temel etkisini diisiiniirsek, Fivush ve arkadaslar1 (2000)
da anne-gocuk ve baba-cocuk ikililerini karsilastirdiklari bir ¢alismada, bu
calismayla benzer bulgulara sahip olup, ani aktarimi sirasinda annelerin babalara

kiyasla duygusal ifadeleri daha sik ve ¢esitli kullandiklarin1 savunmustur.
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Hipotez ettigimiz tizere bu iki temel etkiye bagl olarak desteklenen bulgular, ailenin
ortak ani aktarim sisteminde toplumsal cinsiyet normlarina dayanan duygusal ifade
farkliliklarina isaret etmektedir. Bem'in toplumsal cinsiyet semast teorisinde de
savunuldugu gibi, toplumun insanlarin cinsiyeti hakkinda sahip oldugu bazi biligsel
semalar vardir (1981). Bu semalar, kadmnsilik ve erkeksilik 6zelliklerine atfedilen
farkli Ozelliklerden olusup insanlarin tutumlarini, egilimlerini ve davraniglarini
etkiler. Cinsiyete dayali toplumsal normlarin etkisiyle, kadin ve erkek farklh
sosyallesme siiregleri yasar ve yasamini bu kurallara gore sekillendirir. Daha ayrintili
aciklayacak olursak, bulgularin hem kiz ¢ocuklari hem de annelerin duygusal ifade
tistlinliiglinii desteklemesi, dogumdan itibaren maruz kaldigimiz farkli toplumsal
cinsiyet rolleri ile iliskili olmast ¢ok miimkiindiir. Ciinkii, toplumsal cinsiyet
normlarina gore duygusallik -duygusal Ozellikler tasima- kadinsilik semasina
atfedilen bir 6zelliktir (Isik-Bas ve ark., baskida). Bir erkegin duygusal 6zelliklere
sahip olmasi toplumsal cinsiyet normlariyla tutarsiz bir davranig olarak kabul edilir

ve bu tarz tutarsizliklara toplumun toleransi daha azdir.

Hipotez ettigimizin tersine, cocugun cinsiyeti ve ebeveyn tiiriiniin etkilesiminin aile
bireylerinin ani aktarimindaki duygusal ifade kullanimlar1 {izerine etkisi anlaml
bulunamamuistir. Cocugun cinsiyetinin kuvvetli temel etkisine dayanarak, anne-baba-
kiz ve anne-baba-oglan igliilerinin duygusal ifade dagilimlarinin birbirlerinden
oldukga farkli oldugu gozlemlenmistir. Bir baska deyisle, cocugun cinsiyetinin giiclii
temel etkisi, olas1 bagka faktorlerin aciga c¢ikmasini engellemis olabilir. Ayrica,
arastirma deseninin bir geregi olarak, etkilesim etkisinin anlamli c¢ikabilmesi,
orneklem sayisinin daha yiiksek olmasiyla miimkiin olabilir. Gelecek ¢alismalar, bu
bulgulari, daha genis bir Orneklemle tekrarlamalidir. Diger yandan, mevcut
caligmanin duygusal ifade farkliliklarma iliskin bulgularinin, kiimiilatif ve olumsuz
duygusal an1 konusmalar1 i¢in gecerli olup olumlu duygusal ani i¢in anlamh
bulunamamasi, olumsuz olaylarin hayati degeri ile agiklanabilir. Literatiir, olumsuz
duygusal olaylarla ilgili ebeveyn-¢ocuk konugmalarinin daha kapsamli oldugunu ve
olumlu olaylarla ilgili konusmalarla karsilastirildiginda, daha c¢ok duygusal ve
zihinsel referanslar i¢erdigini desteklemistir (Finkush ve ark., 2008; Ackil ve ark.,
2003). Bir diger deyisle, olumsuz olaylar ¢ocuklarin psikolojik sagligi tizerinde daha
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etkili olabileceginden, ebeveynler ¢ocuklarina yardim etme konusunda daha fazla
endise etmis ve buna uygun olarak daha fazla duygusal tartismaya yer vermis

olabilirler.

Calismanin ikinci amaci olan aile bireylerinin {icli am1 konusmalarmin genel
kompozisyonuna yaptiklar1 bireysel katkiy1 kesfetmek icin, deney deseni ve yapilan
analizler duygusal an1 6zellikleri incelenirken yapilanlarla birebir ayn1 olup sadece
bagimli degiskenler toplam satir sayisi ve toplam kelime sayisi olarak

degistirilmistir.

Calismanin bulgulari hem olumlu hem olumsuz anilarda hem de her ikisinin
kombinasyonunda aile bireyi tiiriiniin, toplam satir sayis1 ve toplam kelime sayisinin
tizerindeki temel etkisinin anlamli oldugunu gostermistir. Ancak c¢ocugun
cinsiyetinin temel etkisi ve ikisinin etkilesiminin bu degiskenler iizerinde anlamli1 bir
etkisi bulunamamistir. Cocugun cinsiyetinden bagimsiz olarak, aile bireylerinin ti¢lii
an1 konugmalarmin genel kompozisyonuna yaptiklar: bireysel katkiyr daha ayrintili
inceleyecek olursak, annelerin sahip oldugu toplam konusma sirasi ile toplam kelime
sayist babalarinkinden anlamli olarak fazladir. Cocuklarin ise, toplam kelime
kullaniminda anne-baba-¢ocuk siralamasinda en geride kalirken, konusma sirasi
bakimindan hem babalarindan (anlamli bigimde) hem de annelerinden (ortalama

olarak) 6nde olduklar1 saptanmustir.

Caligmanin aile an1 aktarim sistemindeki genel kompozisyona dayali bulgularini ele
alirsak, aile bireyi tiiriiniin temel etkisinin anlamli olmasi ve annelerin konusma
hacmi bakimindan istiin olmasi literatiir tarafindan desteklenmektedir. Fivush ve
arkadaslar1 (2000) anne-¢ocuk ve baba-¢ocuk ikili an1 konusmalar1 karsilastiran
calismalarinda, annelerin babalardan daha ¢ok kelime kullandigin1 bulurken;
Stoneman ve Brody de iiclii aile etkilesimini karsilastirdiklar1 ¢aligmada benzer
sonuglar bulmustur (1981). Bu konusmalarda c¢ocuklarin, konusma hacmi
bakimindan en geride kalmasi ise onlarin bulunduklar1 gelisimsel siirece bagl olarak
sahip olduklar1 smirl dilsel kapasitelerinin dogal bir sonucudur (Bauer ve ark.,
2007). Konusma sirast ile ilgili bulgular agisindan ise, ¢ocuklarin aile bireyleri

siralamasinda en 6nde yer almasi, dilsel sinirlamalara ragmen ¢ocuklarin aile i¢i ant
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aktarim sisteminde aktif rol aldiginin ve konusmay1 karsilikli hale getirerek ebeveyn-
cocuk etkilesimine donistiirdigiiniin bir gostergesidir (Kent-Walsh, Binger, &
Hasham, 2010). Duygusal igerigin yani sira dilbilimsel ¢aligmalarin yogun olarak
inceledigi konusma siras1 ve hacmi ile ilgili olarak ¢alismanin bulgulari, aile i¢i am

aktarim sistemi literatiiriine de dnemli katki saglamistir.

Caligmanin en 6nemli bulgularindan biri olan, ¢ocugun cinsiyetinin temel etkisinin,
genel konusma kompozisyonu iizerine farkliliklara degil, sadece duygusal ifade
farkliliklarina yol a¢gmasi da derine yerlesmis toplumsal cinsiyet normlar1 ve
etkilerinin bir sonucudur. Cocugun cinsiyetine bagli olarak konusma siras1 ve kelime
sayist bakimindan farklilasmayan konusmalarin, yalnizca duygusal ifade acisindan
farklilasmakta oldugu ve toplumsal cinsiyet semalarina uygun olarak, kiz ¢cocuguna
sahip ailelerin, oglu olan ailelere oranla, duygusal konusmalara ve tartigmalara daha

cok yer verdigi bir kez daha desteklenmistir.

Sonug olarak, bildigimiz kadariyla bu ¢aligma hem ¢ocugun cinsiyetinin hem de aile
iyelerinin tiirlinlin, anne, baba ve ¢ocugu ticlii olarak inceleyerek ortak duygusal ani
aktarim sistemi lizerindeki temel etkilerini gosteren ilk ¢alisma olmustur. Toplam ve
farkli duygusal kelimeler agisindan ¢ok benzer bulgular ortaya konmasi da
calismanin literatiire olan katkisini giiclendirmistir. Buna ek olarak, cocugun
cinsiyetinin anlamli temel etkisi sadece ailelerin duygusal bellek ozellikleri igin
bulunmus olup anne-babanin derine yerlesmis toplumsal cinsiyet semalarini
desteklemektedir. Bulgularimiz, annelerin bu {i¢lii an1 aktarimi sirasinda kullanilan
duygusal kelime, farkli duygusal kelime ve toplam kelime sayis1 acisindan miktarca
en fazla katki sagladig1 gozlemlenirken; konusmalar1 karsilikli bir etkilesim haline
getirerek konusma sirast acisindan en fazla katki saglayanlarin ise cocuklar ve
anneler oldugu tespit edilmistir. Son olarak, 6nceki literatiire ait bulgular Tiirk aile
sistemi igerisinde incelenerek tekrarlanmig, ayn1 zamanda tiglii (anne-baba-¢ocuk)
konusma ortaminda, ailenin tim dinamik etkilesimleri incelenerek uluslararasi
literatiire de Onemli bir katkida bulunulmustur. Genel gecerliginin artmasi i¢in
mevcut c¢aligmanin  bulgularinin  daha genis ve farkli kiiltiirel ortamlarda

tekrarlanmasi faydali olacaktir.
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Appendix F: TEZ FOTOKOPiSi iZIN FORMU

ENSTITU

Fen Bilimleri Enstitiist

Sosyal Bilimler Enstitiisii

Uygulamali Matematik Enstitiisii

Enformatik Enstittisti

Deniz Bilimleri Enstitiist I:I
YAZARIN

Soyadi : Biiriimli
Adi : EIif
Bolimii : Psikoloji

TEZIN ADI : Family Conversations about Emotional Shared Past Events:
The Triadic Examination of Mothers’, Fathers’ and Children’s Memory
Characteristics

TEZIN TURU : Yiiksek Lisans Doktora

1. Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir.

2. Tezimin igindekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir

boliimiinden kaynak gosterilmek sartiyla fotokopi alinabilir.

3. Tezimden bir (1) yil siireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLIiM TARIHIi:
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