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ABSTRACT

THE COMPARISON OF TEACHERS AND STUDENTS OPINIONS ON THE
USE OF SOCIAL NETWORKING SITES FOR EDUCATIONAL PURPOSES IN
A PRIVATE HIGH SCHOOL

Karabulut, Seda
MS., Department of Computer Education and Instructional Technology
Supervisor: Assoc. Prof. Dr. Omer Delialioglu

June 2017, 105 pages

This study aims to investigate the use of Social Networking Sites (SNSs) by high
school students and teachers by (i) comparing their preferences in using these web-
based social environments, and (ii) questioning how they affect their face-to-face
communication. Survey research design with convenience sampling method was used
to descriptively compare social media usage behaviors of teachers and students and
their perceptions toward SNSs. As the data collection instruments two surveys, one for
teachers and another for students were utilized. The data were collected from 445 high
school students and 61 high school teachers. Descriptive statistics and t-test were used

to analyze the collected dataset.

Results indicated that teachers and students prefer to use similar SNSs like Facebook,
Instagram, and Twitter. They both perceive SNSs as an online environment for
entertaining, socializing, and communicating. Moreover, both groups indicated that
SNSs provide an opportunity to access information easily and instantly whenever and
wherever they needed. According to some remarkable results, while teachers use SNSs
mainly for communication reasons, majority of the students use them for entertainment
reasons. Educational purpose is the most frequently stated reason by students for
interacting with their teachers in SNSs. Chatting is the most preferred SNSs activity

that students do for interacting with other students. Majority of students and teachers



aware of the privacy and security settings on SNSs. Majority of the students stated that
use of the SNSs do not affect their face-to-face communications. This study has
important implications for practice and research in that the findings drawn from this
study can inform teachers and researchers how to design and tailor SNSs for their

courses or studies.

Keywords: Social Networking Sites, High School, Students, Teachers, Perceptions,

Social Interactions
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0z

OZEL BIiR LISEDEKI OGRETMEN VE OGRENCILERIN SOSYAL AG
SITELERININ EGITIM AMACLI KULLANIMINA YONELIK
GORUSLERININ KARSILASTIRILMASI

Karabulut, Seda
Yiiksek Lisans, Bilgisayar ve Ogretim Teknolojileri Egitimi

Tez Yoneticisi: Dog. Dr. Omer Delialioglu

Haziran 2017, 105 sayfa

Bu caligma, lise 6grenci ve dgretmenlerinin sosyal paylasim siteleri kullanimlarini (1)
web tabanli bu sosyal ortamlardaki kullanim tercihlerini karsilastirmak ve (ii) bu
sosyal ortamlarin onlarin yiiz yiize iletisimini nasil etkiledigini sorgulamak yoluyla
arastirmay1 hedeflemistir. Katilimcilarin sosyal medya kullanim davranislarini ve
sosyal ag sitelerine kars1 algilarin1 betimleyerek karsilastirmak i¢in tarama arastirma
tasarimi (survey research design) ve kolayda ornekleme yontemi (convenience
sampling method) kullanilmistir. Veri toplama araci olarak biri 6gretmenler ve digeri
ogrenciler igin olmak tizere iki adet anket kullanilmigtir. Veriler 445 lise 6grencisi ve
61 lise 6gretmeninden toplanmistir. Toplanan verileri analiz etmek i¢in betimsel

istatistikler (descriptive statistics) ve t-testi kullanilmistir.

Sonuglar 6gretmenlerin ve 6grencilerin Facebook, Instagram ve Twitter gibi benzer
sosyal paylasim sitelerini kullanmay tercih ettiklerini gostermektedir. Her iki grup da
sosyal paylasim sitelerini eglence, sosyallesme ve iletisim i¢in bir ¢evrimi¢i ortam
olarak algilamaktadirlar. Bunun yani sira iki grup da sosyal paylagim sitelerinin
istenilen bilgiye istenilen zamanda ve istenilen yerde kolayca ve aninda ulagsmak i¢in
bir imkan sundugunu belirtmislerdir. Bazi ¢arpict sonuglara gore, 6gretmenler sosyal

paylasim sitelerini ¢ogunlukla iletisim amaclhi kullanirken, 6grencilerin biiyiik

vii



cogunlugu eglence amacli kullanmaktadir. Ogrenciler tarafindan egitsel amag,
Ogretmenleri ile sosyal paylasim sitelerinde etkilesmelerinin en yaygin nedeni olarak
belirtilmistir. Mesajlasma, 6grencilerin diger 6grencilerle etkilesiminde en ¢ok tercih
edilen sosyal paylasim sitesi aktivitesidir. Ogrencilerin ve &gretmenlerin biiyiik
cogunlugu sosyal paylasim sitelerindeki giivenlik ve gizlilik ayarlarinin farkindadirlar.
Ogrencilerin biiyiik cogunlugu sosyal paylasim sitesi kullannmmin yiiz yiize
iletisimlerini etkilemedigini belirtmistir. Bu ¢alisma 6gretmenlere ve arastirmacilara
sosyal paylasim sitelerini dersleri ya da c¢alismalari i¢in nasil tasarlayip ve
sekillendirecekleri hakkinda yol gosterebilmesi bakimindan aragtirma ve uygulama

icin 6nemli sonuglar icermektedir.

Anahtar Sozciikler: Sosyal paylasim sitesi, Lise dgrencileri, Ogrenci, Ogretmen, Alg,

Sosyal etkilesim
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CHAPTER1

INTRODUCTION

Social Networking Sites (SNSs) have been designated as web-based tools or platforms
where individuals with similar interests and different characteristics come together and
carry out a range of activities. Those activities can be simply categorized as creating,
sharing, discussing, collaborating, and editing. Despite being popular and well-known
as well as widely applicable in various contexts, there is no universal definition of web
tools that has been accepted in the literature. Such web-based tools not only allow
people to actively collaborate, meaningfully create content and knowledge and share
information in an easy way, but also encourage people to become more socialized
members of society. Moreover, the popularity of using web platforms among the youth
population and its wide applicability and affordances in different contexts inspire
educators and researchers around the globe to be in search of adapting these platforms
for educational purposes. This is due to social web platforms including features and
characteristics that could be tailored and adopted to transform teaching and learning.
Those contributions can be simply named as blogs, microblogs, video sharing
platforms (YouTube, Dailymotion etc.), wikis, social networking sites and other social
software artifacts. Because of its affordances and easily adaptable features, the number
of teachers who attempt to use Web 2.0 tools in higher education is increasing rapidly.
Not only teachers but also students mention many benefits from using web

technologies in their school activities.

Different names have been used in the literature to refer to web tools such as social

networking sites, social network platforms, social media, and Web 2.0 tools. Even if



the names seem to be different, they fundamentally overlap in many aspects. For that
reason, throughout the writing of this thesis, the term “Social Networking Sites

(SNSs)” is used predominantly in order to avoid confusion or misunderstanding.

1.1 Background of the Study

Web tools are technologies capable of supporting the development of ICT pedagogy
in the 21% century (Donaldson, 2014). These capabilities involve evaluating and
analyzing the development of students, collecting presentations, homework or other
lesson materials, controlling time management, planning school or class events,
creating a calendar for class activities, creating online projects (presentations,
documents, posters, tests, quizzes, videos, games etc.) in collaboration,
communication, digital storytelling, e-portfolios, etc. As popular web tools, SNSs are
described as online personal platforms allowing people with similar interests to gather
in order to collaborate, communicate, share ideas, photos, videos and discuss with
others (Boyd & Ellison, 2008).

A recently conducted study demonstrated that Facebook, Twitter, LinkedIn and
Instagram are the most widely used social networking sites (Al-Zaidiyeen, Mei, &
Fook, 2010). Like any other new technology, students and teachers are likely to prefer
to use SNSs because of its ease of use. SNSs are not only a very good tool for finding
old friends, learning about what’s happening, communicating, being aware of the
agenda, time spending, creating a social environment or business acquisitions, but it
also might be an incredible learning tool and effective means of supporting the
development and improvement of teaching and learning in many aspects. For instance,
teachers can utilize SNSs in the support of class projects, enhancing communication
and collaboration, facilitating student engagement with learning materials in a manner
that might not otherwise be possible in the traditional classroom settings. They might

have the great potential to convert the learning environment from passive to active and



to promote online interaction between students, teachers and content, and thereby

increasing student enroliment.

Today’s educators are expected to have 21% century skills in order to equip students
with critical knowledge and skills deemed necessary to survive in this modern-day
society. Those skills are composed of media literacy, information literacy,
technological literacy, game-based learning, project-based learning, problem-based
learning, and design-based learning (Cook, 2007). Furthermore, they are required to
not only deal with learner-centered classroom and personalized instructions, but also
to guide students as producers, learn new technologies, go more global, use smart
devices, write blogs, go digital, collaborate, use social media tools effectively, connect
with other experts, manage project-based learning, build a positive digital footprint,
code, and be innovative, etc. . This requirement necessitates that teachers use social

networking sites professionally and efficiently for educational purposes.

On the other side, today’s youth, with their different backgrounds and learning styles,
have different expectations from their schools and from their teachers. They may not
be good at utilizing SNSs for facilitating and improving their knowledge growth
process. However, something is certain; that they use SNSs for many reasons and
purposes. Some of those reasons and purposes can be listed as following other people,
informing about the other people’ sharing, meeting new people, looking at others’
lifestyles, sharing their own interests and hobbies, and attending to different activities
like music and books. In addition, they may want to use SNSs to reflect their life
perspectives, social status, emotional attitudes, beliefs, and relationships. For that
reason, if educators want to ‘speak the same language’ as their students, they also need

to be keen users of SNSs.

Educators may prefer utilizing some of the more well-known and widely used SNSs
like Facebook, Twitter, Instagram, LinkedIn, Google+, Tumblr and Pinterest in order



to support their instruction in educational settings (Stelzner, 2011). However, using
these platforms does not always necessarily bring about a positive effect on students’
learning and classroom atmosphere/discipline or school life. There may also be
negative effects as well. Therefore, before starting to use SNSs for educational
purposes, it is necessary to know critical information regarding the perceptions of
teachers and students towards SNSs, teachers’ and students’ intentions of using SNSs
for educational activities, and also their views on the use of SNSs for educational
purposes. By looking from this perspective, this thesis study was developed in order
to analyze and investigate teachers’ and students’ perceptions, engagement,
experiences, and relationships on SNSs within the perspectives of student-student,

student-teacher, student-content, and teacher-teacher interaction.

1.2 Statement of the Problem

The web applications, mostly known as social media, aim to convert the school
environment from traditional to digital and to a more learner-centric setting. The social
networking sites may hold huge promise for teaching and learning because they are
strictly web-based and completely free to end-users (Anderson, 2012). They also
support collaboration, communication and increased interaction between student-
teacher-content, enhance students’ and teachers’ learning experiences with
customization and personalization, provide rich opportunities for networking and have

great potential for learner-centered education.

SNSs may have many advantages on educational activities as well, with SNSs being
flexible learning environments where anyone with a mobile device can have access
anywhere, anytime. SNSs with such features might be useful and effective for both
teachers and students to reach learning and teaching content with mobile devices
easily. That is, when a teacher shares course material, students can access the materials

24 hours a day without constraint on time or place. Another positive feature might be



that students faced with unfortunate circumstances like being ill or having personal
problems and therefore unable to attend class may at least have the opportunity to
access class materials and communicate with other students about the what was

covered on the course.

Ease of use is another advantage of SNSs. This property can allow students and
teachers to adapt easily. With the use of SNSs, the characteristics of learning
environment may undergo some role changes, not only for students but also for
teachers. Teachers become more like guides or advisors rather than presenters of

information, and students can become more active learners rather than passive.

In the literature, within the context of education, a series of positive effects of SNSs
on students, teachers and content have been described and reported. Thus, SNSs
encourage social interaction between individuals, support active learning, social
learning, and help students construct knowledge within a student-centered learning
platform (Anderson, 1995). Some studies on elementary school students reported the
effects of social media on different aspects of education. According to those studies,
use of SNSs promoted students’ learning, empower collaborative learning among
students, increase students’ satisfaction (Andreassen, 2017) and enhance students’
social efficacy ( Boyd, 2007). However, a limited number of research studies
investigated the use of SNSs within the context of both high school students and
teachers. In addition, most of the research on the educational effects of using SNSs
was conducted in the field of higher education (Correia, 2010). However, research on
secondary school education was found to be scarce. For that reason, research studies
are required to investigate how secondary school students and teachers used SNSs for

educational purposes and what their reactions and perceptions were towards SNSs.



1.3 Purpose of the Study

SNSs are the basic communication platforms for today’s world. The users of SNSs
either share their life experiences or follow others (Zwart, Lindsay, Henderson, &
Phillips, 2011). However, the use of SNSs in education can transform teaching and
learning in many aspects; for example, it may influence an educator’s communication
style and their interaction with students, other teachers, and content. This is because
SNSs provide an easy and easily accessible avenue for students to collaborate,
communicate and share information (Lampe, Wohn, Vitak, Ellison, & Wash, 2011).

The purpose of this study is to, (i) investigate the use of SNSs by high school students
and teachers, (ii) show their preferences in using these web-based social environments,

and (iii) if and how they affect their face-to-face communication.

1.4 Research Questions

The following research questions were addressed in the current study:

Research Question 1: What are the SNS usage preferences of students and teachers?
RQ1, Sub-question A. What is the students’ and teachers’ preferred SNS?
RQ1, Sub-question B. What are the preferred devices to connect to SNSs?

Research Question 2: What are the students’ and teachers’ reasons for using SNSs?

RQ2, Sub-question A. What are the types of SNS activities used by teachers for
interacting with other teachers?

RQ2, Sub-question B. What are the types of SNS activities used by teachers for

interacting with students?



RQ2, Sub-question C. What are the types of SNS activities used by students for

interacting with teachers?

RQ2, Sub-question D. What are the types of SNS activities used by students for

interacting with other students?

Research Question 3: What are the problems encountered by students and teachers

while using SNSs?

Research Question 4: What type of information is shared by students with other

students and teachers on SNSs?

Research Question 5: Is there a significant difference in students and teachers
perceived knowledge in security settings of SNS?

Research Question 6: Does SNS communication affect face-to-face communication of

students and teachers?

1.5 Significance of the Study

A review of the literature revealed important information regarding the extensive use
of SNSs by teachers and students. The expanse of this usage has increased dramatically
in recent years. There might be many reasons behind this immense usage. If students
and teachers spend more time using SNSs, it might be effective to integrate SNSs into
school courses, as such usage can be leveraged by teachers in order to help students

turn this usage into profitable revenue.

However, no comprehensive information could be found in the literature as to what
would happen if SNSs were integrated into a secondary school course and how this
integration would affect interaction between students, teachers, and learning content.

In this respect, this study holds significant value for teachers and school administrators.



The information gathered in this study would be helpful for schools and educational
policymakers to be aware of how teachers and students use SNSs for educational and
non-educational activities. Moreover, this study provides many important statistics
regarding teachers’ and students’ understandings and knowledge on SNSs settings,
privacy, and policies. Such information is likely to help teachers and curriculum
developers who are planning to integrate SNSs into courses to make some

arrangements in advance.

Besides, this study reveals much information about the types of behaviors and actions
that are likely to be demonstrated by teachers and students in SNSs. This information
would be helpful in tailoring SNSs for educational purposes and to guide teachers as
to how to regulate their actions and behaviors towards students’ needs while

interacting with students in SNSs.

1.6 Definitions of Terms

The following terms are commonly used in this study, and their definitions in the

context of this study clearly described and explained as follows:

Student-student interaction (SSI): This term refers to communication among
students in SNSs for the purpose of information exchange.

Student-teacher interaction (STI): This term refers to communication between a
student and their teacher for the purpose of information exchange and support relating
to the SNSs.

Student-content interaction (SCI): This term refers to communication between the

student and their engagement and access to the learning content published on SNSs.

Social Networking Sites (SNSs): In this study, SNSs refers to an online platform that

not only allows one-to-one, one-to-many, many-to-one, and many-to-many relations



with student and student, student and content, student and teacher, teacher and teacher,
but also provides a social and learning space where students and teachers can share

ideas, activities, events, and interests with each other or within their individual or
group networks (Madden, 2013).
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CHAPTER 2

LITERATURE REVIEW

In this part of the study, relevant research studies and important findings related to the
use of SNSs for educational and non-educational activities are given, along with the
general and theoretical information related to SNSs and the use of technology in
education. Moreover, various effects of using SNSs on different aspects of education

are described in line with the literature.

While developing the literature review of this thesis, the content of more than 40
articles published in different international scientific journals were examined in detail
in order to distill the essential and relevant literature on the effects of SNSs on

motivation, interaction, and entertainment.

2.1 Technology and Education

Nowadays, the use of technology, especially social media, has significant influence in
many areas of people’s lives (Deaux, 1973). One such area is undoubtedly education.
Technology is described as the utilization of scientific knowledge for convenient aims
(Marwick, 2001). Technology has a big potential to support and develop teaching and
learning processes in the high school ( Dumova, 2009). It also provides a chance to
change the student’s learning environment and to attend actively to the learning

process (Coskun, Dogan, & Uluay, 2017).

When technologies are used for educational purposes, they are likely to help students

set attainable goals and make them happen. Through education, students probably will

11



develop their thoughts and embrace new opinions and changes. They also can build
better life conditions for themselves and their communities. By interacting with SNSs
activities in daily life, students are able to achieve what is required and important for

them and for the fortunes of the society in which they live.

Despite research studies indicating the positive impacts of technology on education,
some research claims that the use of technology is negatively correlated with education
(O’Callaghan, Neumann, Jones, & Creed, 2017). A recently conducted study,
however, reported both positive and negative relationships between technology use
and education ( Eyrich, Padman, & Sweetser, 2008). Other SNS-related studies
showed that as social media usage increases, students become more narcissistic and
have lowered self-esteem. Cyber bullying, mobbing, and social connectedness are
reported as some of the basic SNSs violations which can affect students or teachers

when social media technologies are used harmfully or deficiently.

2.2 Social Network Sites (SNSs) in Education

SNSs can support all kind of learning activities, not only within the school
environment, but externally too. It gives a chance for learners to take control of the
learning process by affording them the initiative, promoting self-reflective learning,
and encouraging peer teaching (Ertimit, Karakus, 2015). According to previous studies
on SNSs, many students admit that using SNSs is positive for discussing learning
topics and sharing ideas and that these types of activities were significantly confirmed
to be helpful for achieving the given learning objectives (Mingle, 2013). In their study,
Mingle (2013) examined SNSs in developing teaching and learning in high school
education. They were found to provide both students and teachers a chance of guiding
the learning environment and attending effectively to the learning procedures. The use
of SNSs in an educational context was described by Hampton, Goulet, Rainie, &

Purcell, 2011 that “SNSs give a change to students with more detailed information.
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Furthermore, Griesemer (2012) claims that the SNSs can be used as a means of
developing students in preparation for the ‘real world’ or ‘education’ in order to deal
with its many challenges. That is, students can develop themselves by engaging with
increasing content in SNSs or finding some other participation in high schools through
international projects.

The main characteristics of social networking sites were described by Richter (2008)
as personal information management, professional investigation, context
understanding, network management, and information exchange activities. According
to Lee, Lee, and Kim (2015), two reasons stand out as being important to use SNSs for
educational purposes in school environments. One of them is that SNSs are utilized to
support the development of class quality within the context of teaching and learning.
Students’ activities in SNSs such as sharing their opinions about course materials and
assignments and discussing course-related topics support exchange of knowledge and
social interaction among students, in turn culminates with development in education.
The second is that SNS applications can be used as a communication tool to support

the communication and interaction between teacher-teacher and teacher-student.

Interaction has been given significant value because of its importance as an element in
the educational process (Anderson, 2003). Moore (1989) divides interaction into
meaningful segments: teachers, students, and contents and points out the relationship
between segments: student-teacher, student-student, student-content and teacher-
teacher. Student-teacher interaction refers to a collection of activities taken place
between students and their teacher on SNSs like sharing of documents, provision of
interactive feedback, announcements, interaction and communication of teacher with
student, etc. Student-student interaction, on the other hand, deals with a series of
educational and non-educational activities on SNSs such as student’s communication
and interaction with classmates or peers about course activities or other matters.

Student-content interaction relates to student engagement with their course content on
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SNSs. According to Moore (1989), student-content interaction is “the process of
intellectually interacting with the content that results in changes in the student’s view
of the topic, understanding, the student’s perspective, or the cognitive structures of the
student’s mind” (p. 2). Teacher-teacher interaction also refers to the aim of teachers
SNSs interaction in terms of educational and non-educational activities. The main aim
intended to achieve through all these types of interaction is to enhance the educational
process. Consequently, as also reported in previous studies, the quality of student-
student interaction and student satisfaction in SNSs relies on the quality of student-
teacher communications, the effectiveness of using SNSs tools, and also the content
of the course (Haythornthwaite and Wellman, 2002).

SNSs can provide many benefits. They can serve as a facilitator for both student and
teacher communication. Additionally, it can also enhance the understanding of
teacher-teacher and teacher-student feelings and establish a sense of trust, sincerity,
and closeness, etc. For that reason, examining the effects of SNSs can inform school
educators and administrators about improving the quality of education and improving
the school culture (Mingle & Adams, 2015).

For this research, educational uses of SNSs can be mentioned under two options; the
first is that SNSs are a tool for reflecting or forming social relationships between
teachers and students, to enhance education in the virtual space. The second is that
SNS services provide either web-based or mobile-based information systems as a place
for exchange and communication to generate, share, and connect public or private

information related with teaching and student guidance.

2.3 Effect of SNSs on Education

SNSs are the most mentioned and popular term among 21st century skills as a means
of communicating, collaboration and cooperation (Lee, 2016). This is because of the

significant potential of SNSs to encourage individual learning environments and affect
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more self-regulated learning (Dabbagh & Kitsantas, 2012). Furthermore, SNS
technologies have the potential to help students intensify their engagement with
learning materials, read others’ experiences, and have a change of pedagogical
practices (Jones & Shao, 2011). The commonly used SNSs such as Facebook, Twitter,
Instagram and LinkedIn give people the opportunity to express their emotions,
thoughts, opinions, and to connect with others, anytime and anywhere with this
mobility opportunity (Colbeck, 2015). The popular use of SNSs has already been
changed into online interactions with the important part being people experiencing as
it is observing (Eke & Odoh, 2014). Moreover, SNSs enable people to communicate,
work together mutually, and to share documents. With the help of SNSs, learners and
teachers can easily rally around common interests, share whatever comes to mind, and

rapidly respond to each other.

Besides, SNSs provide an online platform where participants can cooperate with other
individuals like teachers on the development of a study, whenever or wherever they
want (John, Thavavel, Jayaraj, Muthukumar, & Jeevanandam, 2016). Previous
research showed that a great number of students (97%) were very active in using SNSs
(Ifinedo, 2016). This is just one of the indications showing that the use of SNSs inclines
to be getting more and more popular with students. The reasons that make SNSs more
common include its capability of providing a platform that allows students to share
pictures and information, and form groups of friends with others (Papacharissi &
Gibson, 2011).

Despite the aforementioned variety of benefits, SNSs are generally not used by
students and teachers for the purpose of learning or teaching (Lord, Risi, Lambrecht,
Leventhal, DiLavore & Rutter, 2000).; Roblyer, McDaniel, Webb, Herman, & Witty,
2010). Likewise, students do not consider SNSs as a formal learning tool, but rather as
means of socialization When used for educational purposes, SNSs are likely to bring

about positive contributions on the educational performance of students. Moreover, it
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is claimed that using SNSs as an instrument for having access to knowledge can be
advantageous not only for teachers but also for students (Yunus & Salehi, 2012). The
impacts that SNSs can create mostly depend upon how students and teachers use it and
how they consider it educational perspective. For instance, using SNSs for leisure
activities would possibly diminish students’ existing performance.

Even if a portion of students use SNSs for non-educational, social connections,
entertainment, and leisure activities, there are a group of students who uses SNSs for
educational purposes. According to a study conducted by Mehmood and Taswir
(2013), students who performed (multitask) SNSs and homework at the same time had
lower grades than other non-multitasking students. Whilst “lots of high school students
have SNSs accounts, their e-mails or instant messaging working in the background
while they are studying” (Enriquez, 2010), doing homework while SNSs are still

running in the background results in lower grades (Mehmood & Taswir, 2013).

It was stated by the American Educational Research Association (AERA, 2010) that
students who spend more time on SNSs get lower grades at the end (as cited by Kaplan,
2010). Similar ideas were shared by other authors stating that SNS users inclined to
receive lower grades (Thuseethan & Kuhanesan, 2014). On the contrary, some studies
found that use of SNSs was positively associated with academic performance of the
student (Kuss & Griffiths, 2011).

2.4 Interaction in SNSs

Moore (1989) identified three main parts of interaction in online education: learner-
content, learner-instructor and learner-learner interaction. The educational use of SNSs
should address some elements to support student-student, student-teacher, and student-
content interaction. For example, social media platforms hold many opportunities that
could be utilized to build rapport and increase student-student interaction or student-

content interaction. Moreover, giving more social interaction and exchange like guided
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introductions, changing of private or personal information and some activities
designed to enhance social harmony can promote such kinds of interactions (Minor,
Smith, Brashen, 2013).

SNSs can strengthen such interactions in many useful ways. According to Zwart et al.
(2011), some of them are development of creativity among students, encouragement
for social interaction, and access to vast amounts of information and information
sources. In addition, a sense of belonging can be developed among students and
teachers and barriers such as time and space can be decreased. Moore’s model of flow

concept in social context takes the social interactions as the source of flow experience.
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Student - Content

Student - Teacher
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Figure 3.1 Flow experience in social interaction (Moore, 1989).
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As depicted in Figures 3.1 and 3.2, those social interactions can be categorized as
communication, interaction, and information exchange that has been taken place not
only between “student and content” but also “student and teacher” and “student and

student” on social networking sites.

[
A\

Student / Student /
Content \ Teacher

Content ‘ Teacher

[
"\

N
Teacher / /

Content
Content /

Content

Teacher /

Teacher

Figure 3.2 The modes of interaction (Moore, 1989).

19



2.5. Interaction in SNSs

2.5.1 Student - Student Interaction

Student-student interaction is an important component when it comes to the use of
SNSs for educational purposes. Previous studies indicated that high levels of student-
student interaction in SNSs results in positive effects on students’ learning (Kolloff,
2001). The formation of an online community requires smooth student-student
interaction which is claimed to support meaningful, satisfying learning, improves
problem solving and critical-thinking skills (Kolloff, 2001). In another research, it was
reported that when the interaction intensifies between students, not only the quality of
students’ learning but also the pleasure they took in learning increased (Swan, 2001).
Marin, Isabel, Lemos, & Enrique, 2016 found similar findings, indicating that students
who had high interaction in SNSs demonstrated better performance than students with
low interaction. Based on these findings, it could be concluded that SNSs can afford
student-student interaction in high quantity and in turn result in higher satisfaction and

better achievement and performance by students.

2.5.2 Student-Teacher Interaction

Another important part of the interaction in SNSs is interaction between student and
teacher, known as student-teacher interaction. There are different perspectives and
views regarding this type of interaction. One perspective is that students tend to post
improper content on their profiles. The role of teachers in SNSs is the same as the role

in the traditional classroom setting (June, Yunoug, & Kim, 2015).

SNSs are public sites, and therefore very useful for teachers to post announcements or
write public comments. Having such features increases the possibility of creating a
meaningful public space for students on SNSs. Teachers generally feel unhappy when

their students spend too much time on SNSs. June, Yunoug, and Kim (2015) stated
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that teachers in contact with students behave more carefully such as avoid sharing too
many posts, uploading private photos-videos, private information like family,
relationships, telephone numbers, etc. Teachers have strict ethical concerns about
‘being friends’ with students for the regulation of student-teacher relationships on
SNSs (Vallor, 2015). It is considered that older students have a greater chance of
teachers accepting their friend requests. It might be very effective to make decisions
and regulations in advance so as to organize teacher-student activity on SNSs
(Prensky, 2001).

Many benefits of teacher-student interaction in SNSs have been reported. According
to Swan (2001), using SNSs with high levels of teacher-student interaction have a
positive effect on student learning. An active SNSs teacher who guides and coordinates
the class, positively affects both the student’s sense of active participation and learning
(Minor, Smith, Brashen, 2013). The success of the student depends critically on the
role of the teacher in student-teacher interaction (Omwenga, Nyabero, Okioma, 2015).

The student-teacher interaction aimed to be achieve in the online environment is not
completely dissimilar to the traditional classroom. The opportunities provided by
SNSs can help accomplish a sense of community, a different way of designing the

class and interacting with students.

There are lots of features that teachers can use to facilitate the works of students such
as allocating extra activities and providing feedback. Individual feedback given by
teachers makes students feel that their work is being closely evaluated. School hours
may not be adequate for students to discuss some topics deeply. SNSs can help them
contact their teacher and ask questions or address problems whenever they want.
Students can make use of all the activities like reading, grading, monitoring,

discussions, and exchange of feedback in SNSs.
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SNSs are an easy place to communicate with the entire class. SNSs can provide
communication in many aspects such as reminders of upcoming assignments,
comments on an activity, general comments about how the whole class performs on
an assignment, remediation on a misunderstood learning topic, and a link to a related
video or class activity. The student-teacher relationship plays an important role in the
students’ academic, social and emotional development (Gallagher, 2013). SNSs are
online platforms that share common characteristics, mainly the ability of their users to
construct a public or semi-public profile and to build a personal inner network of
connections (Boyd-Ellison, 2007). SNSs have become the most popular sites on the
Internet and have been adopted by many of the younger generation worldwide (Risi,
2010).

2.5.3 Teacher-Teacher Interaction

The teacher-teacher interaction is another important element of interaction in SNSs.
These types of interaction give teachers the chance to develop a professional
standpoint and to self-improvement through supportive communities. It also
encourages teachers to discover and grow in the knowledge of their particular subject
area (Drever, 1995).

High school teachers at a private high school shared their thoughts and views on online
learning classrooms. According to them, such platforms are effective to follow what
people are doing and how they live, to get to know other people more closely, which
conferences or collage they attended, and which activities they attend (Grosseck,
2011).

2.5.4 Student-Content Interaction

For many vyears, LMSs (Learning Management Systems), CMSs (Content

Management Systems) and Web CTs have been widely used as an educational

22



technology to support students’ performance and increase productivity within the
classroom or outside. These types of technologies give change to both student and
educators in better managing the learning period and for the sharing of knowledge
(Rydzewska, Pirrie, 2016). Some of the tasks, homework, search assignments, online
grading and class notes can be made available through SNSs. However, sometimes
both students and teacher can be faced with more complex environments. Learning
does not simply end when the class bell rings. Students and teachers continue to seek

the information outside of the class.

In today’s world, students are more prone to social media exposure (Ahn, 2011). The
majority of students own or carry mobile devices and have constant Internet
connection. They can easily access content whenever and wherever they want, making
online content more meaningful and easy for them to access. Teachers can use such

social media tools to promote student and content interaction in a more beneficial way.

2.6 SNSs in Teaching

Teachers’ preferences for using technology in the classroom are expected to be aligned
with the level of their experiences or competencies in computer technology (Peters,
2014). As indicated in previous studies, teachers who have positive attitudes toward
computers are likely to have better experiences with computer technology (Polit, Beck,
2006). Familiarity prompts a decrease in anxiety and fear and in turn increases
confidence (Benedetto, 2005). The amount of confidence a teacher has in using
computers and related information technologies may influence their effective

implementation of technology methods in the classroom (Benedetto, 2005).

Using information technology in the classroom effectively entails a teacher possessing
a positive attitude towards computers. Christensen and Knezek (2009) stated that
anxiety caused by technology is a main cause of resistance to using technology,

especially computers. They also reported that increased computer experience reduced
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computer anxiety in many teachers. However, the ability to reduce anxiety may also
depend on the type of computer experience to which the teachers are exposed
(Christensen, 2002). According to the study conducted by Christensen (2002), at least
30 hours of instruction and practice were required just to reduce anxiety about
information technologies. Uncertainty prevents users from becoming confident and
competent in using technology. Fostering technology integration in schools requires a
change in attitudes of teachers who are often resistant to using any digital technology
for teaching (Christensen, 2002). Moreover, teacher attitude and expertise play a
crucial role and factor in the adoption of computers in the classroom (Simona, Marco,
Federica, Laura, & Gianluca, 2017). According to Prensky, (2001), it is important for
teachers to possess both positive attitudes and sufficient computer literacy skills to

successfully incorporate technology into the classroom.
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CHAPTER 3

METHODOLOGY

In this section, the methodological approach, strategies and procedures used in the
study are provided. Firstly, the overall design of the research is discussed. Then, the
sampling procedures and other properties of the data collection instruments adopted
are presented. Finally, the procedures employed to collect and analyze the data are
given along with the related limitations.

3.1 Research Questions

This study was designed to address following main and sub-questions:

Research Question 1: What are the SNS usage preferences of students and teachers?
RQ2, Sub-question A. What is the students’ and teachers’ preferred SNS?
RQ2, Sub-question B. What are the preferred devices to connect to SNSs?

Research Question 2: What are the students’ and teachers’ reasons for using SNSs?

RQ2, Sub-question A. What are the types of SNS activities used by teachers for
interacting with other teachers?

RQ2, Sub-question B. What are the types of SNS activities used by teachers for

interacting with students?
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RQ2, Sub-question C. What are the types of SNS activities used by students for

interacting with teachers?

RQ2, Sub-question D. What are the types of SNS activities used by students for
interacting with other students?

Research Question 3: What are the problems encountered with SNS by students and

teachers?

Research Question 4: What type of information is shared by students with other

students and teachers on SNSs?

Research Question 5: Is there a significant difference in students and teachers
perceived knowledge in security settings of SNS?

Research Question 6: Does SNS communication affect face-to-face communication of

students and teachers?

3.2 Design of the Study

This study was designed to explore and investigate students and teachers’ use of SNSs,
and their effects on their school life. Quantitative research method was adopted to
address the research questions. Quantitative research, one of the most common
research methodologies, relies on several special qualities including numbers,
sampling, provision of estimated instrument, reliability and validity (Sowaal, 2008).
Survey research design was used in order to determine high school students’ and

teachers’ perceptions and use of SNSs in the context of education.

Survey studies aim to explore the sampling of individual units from a population by
utilizing survey data collection techniques. Survey, as an instrument, is one of the data

collection techniques employed to obtain information from participants in quantitative
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form. Two main sampling methods are common in survey methodology studies:
random sampling and non-random sampling. As part of non-random sampling,
convenience sampling deals with individuals who are accessible and available as
participants in the research. For this study, convenience sampling was adopted because
the researcher of this study is working as a teacher at the same school along with target

group.

Two surveys were created in order to collect quantitative data for this study. One was
used to collect data from teachers regarding their SNSs usage experiences and habits,
and behaviors of using SNSs to contact and communicate with students (see Appendix
A). The other was used to collect data from students regarding their SNS usage
experiences and habits, and behaviors of using SNSs to contact and communicate with

teachers and peers (see Appendix B).

3.3 Procedures of the Study

The quantitative data gathered through two surveys (one for teachers and one for
students) were analyzed by using the following procedures. After the creation of the
survey was complete, the researcher contacted the psychological counseling and
guidance department in order to obtain permission to collect data from both teachers
and students. The survey instruments were prepared in paper-based and online format.
While the data from teachers were collected online via Survey Monkey (a cloud-based
online survey software application), the data from students were collected through
paper-based format. The collection of data was accomplished during psychological
counseling and guidance hour. Three consecutive e-mails were sent to teachers

informing them about the purpose of the study and its content.

Descriptive statistics including frequencies, mean, standard deviation, and percentages
were first calculated, and then tabulated for comprehensive examination and reporting.

The validity and reliability of the two survey instruments were inspected. One
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instructor, who had good knowledge about the subject, comprehensively examined all
the items included in the instrument. In addition to this, both surveys were piloted
before the actual data collection application in order to detect anomalies, mistakes,
grammatical errors, misunderstandings, and to ensure validity and reliability related
concerns were identified. Pilot testing data were collected from four private high
school teachers, one academician who works at a public university Computer
Education and Instructional Technology department, and 10 private high school

students in grades 9-12.

3.4 Participants of the Study

Teachers and students of a private high school in Ankara are the data sources of the
study. Detailed information about the characteristics of the students and teachers are

as follows.

3.4.1 Students

High school students were the first sample from which the quantitative data were
collected. The sample was comprised of 445 high school students from grades 9-11.
Of them, 236 was female (53.03%) and 209 was male (46.97%) (see Table 3.1). All of
the students were from a private high school in Ankara, Turkey.

Table 3.1 Demographic Characteristics of Students

Grade Age Range Female Male N
9 13-15 106 88 194
10 15-17 103 95 198
11 17-18 27 26 53

Total 236 209 445
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As indicated in Table 3.1, students from grades 9 and 10 constituted the majority of
the student sample. While the percentage of students from grades 9 and 10 was 43.60
and 44.49 respectively, the 11" grade students formed 11.91% of the total student
sample. Similarly, the number of female students (53.03%) was greater than those of
male students (46.97%).

3.4.2 Teachers

High school teachers were the second sample from which quantitative data were
gathered. The sample consisted of 61 teachers in the 25-41 year age range. While
female students constitute 57.38% of the sample (n=35), male teachers constitute
42.62% of the sample (n=26). Furthermore, as shown in Table 3.2, teachers were
grouped and classified under five age ranges: under 25, 26-30, 31-35, 36-40, above 41.
According to Table 3.2 most teachers were over the age of 41 years (36.07%) followed
by 36-40 (24.59%) and 26-30 (21.31%) age ranges. The least number of teachers were
under the age of 25 (8.20%), followed by the 31-35 age range (9.84%). All teachers

work at a private high school located in Ankara, Turkey.

Table 3.2 Distribution of Teachers by Age

Age N Percentage (%)
Under 25 5 8.20
26-30 13 21.31
31-35 6 9.84
36-40 15 24.59
Above 41 22 36.07
Total 61 100
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When it came to teachers’ experiences, the researcher ranged teachers according to
their teaching experiences under four categories. Statistics in Table 3.3 indicate that a
considerable number of teachers (55.74%) had ten or more years of experience,
followed by a second large group of teachers who had teaching experience between
two and five years (19.67%).

Table 3.3 Distribution of Teachers by Teaching Experience

Experience (years) N Percentage (%0)
0-1 6 9.84
2-5 12 19.67
6-9 9 14.75
Above 10 34 55.74
Total 61 100

Teachers came from various departments. The sample distribution percentage in terms
of department was 16.39% for Math, 3.28% for Physics, 4.92% for Chemistry, 6.56%
for Biology, 9.84% for Literature, 6.56% for English, 4.92% for History, 4.92% for
Geography, 1.64% for Philosophy, 6.56% for Second Language, 3.28% for Visual
Arts, 9.84% for Physical Education, and 3.28% for Psychological Counseling and

Guidance.
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Table 3.4 Distribution of Teachers in terms of Department

Department Name N Percentage (%0)
Math 10 16.39
Literature 6 9.84
Physical Education 6 9.84
Biology 4 6.56
English 4 6.56
Second Language 4 6.56
Chemistry 3 4.92
History 3 4.92
Geography 3 4.92
Physics 2 3.28
Visual Art 2 3.28
Psychological

Cosfmsellig:]g & Guidance ° 328
Philosophy 1 1.64
Others 11 18.01
Total 50 100

In this study, high school teachers come from a wide range of fields or subject areas.
Table 3.4 showed the proportion of teachers with respect to their department. As
clearly indicated in Table 3.4, most of the teachers were from the departments of Math,
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Literature, Physical Education, Biology, English, Second Language, and others

respectively.

3.5 Instrumentation

Two surveys were prepared in accordance with three types of interaction described by
Moore (1989). The instruments that were used to collect quantitative data from both
teachers and students in this study comprised of five main sections. The first section
included questions regarding demographic characteristics. Questions in the second
section related to the frequency of SNS usage, type of device used to access SNSs, and
the number of friends in contact with on SNSs. The third section consisted of questions
related to the motives or reasons for using SNSs, kinds of activities on SNSs, problems
encountered while using SNSs, and the type of information shared on SNSs. Questions
included in fourth section concerned the use of SNSs for educational purposes, SNSs
settings, and the effects of SNS usage on social life. The last section consisted of
questions related to security and privacy settings on SNSs, the effects of social media

crimes on SNS use, and reasons deemed worth using SNSs.

As mentioned previously, two surveys were used to collect data from two groups: high
school teachers and students. The type of questions exposed to students and teachers
are indicated in Table 3.5 Questions were categorized in terms of “student” and
“teacher”. Under “student” and “teacher” there is a sign denoting the inclusion or
exclusion of the question in that category. For instance, under “student” and category
“Gender” meant that student types for the instrument included the “Gender” item.
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Table 3.5 Items in Survey Instruments for Students and Teachers

Items

Students

Teachers

Demographic Information
Age
Gender
Department
Grade
Distribution of Experience Years
Grade SNSs Usage Frequency
No Account
Once in a month
Once in a week
Once in 4-6 days
Once in 2-3 days
Everyday
SNSs Distribution of SNSs Entrance Tool
School PC
Home PC
Tablet
Smartphone

Effect Distribution of SNSs to Face-to-face
Communication

No affect

Little affect

Affected

Totally affected
SNSs Friend Numbers
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Table 3.5 Items in Survey Instruments for Students and Teachers (Continued

Items Students Teachers
No friends v v
Less than 10 V4 V4
10-49 v v
50-99 v v
100-149 v v
150-199 v v
More than 200 V4 V4
Distribution of SNSs Usage Reasons V4 v
For communication V4 V4
To find old friends V4 v
To find new friends V4 V4
To be up to date V4 v
For fun V4 V4
To inform others about my life V4 v
To follow online class activities, homework, V4 V4

online exams and announcements
Follow the page about my field

To communicate with the experts in my field
To create discussion groups with co-workers
To create different classroom style

To follow the students closely

To communicate with students out of class

To share extra materials for high order students

AN N N N N RN

To communicate with students after graduation

Distribution of the most used activities on SNSs
Sharing situation information v

AN
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Table 3.5 Items in Survey Instruments for Students and Teachers (Continued

Items Students Teachers

Sharing check-in information v NG
Chatting V4 V4
Following others v v
Sharing photos or videos V4 V4
Commenting others sharing v v
Being a member of an interest group V4 V4
Using for educational purposes V4

Sharing quizzes, exams

Sharing extra documents

Sharing homework

Creating closed groups
Problems

Activities on SNSs

Technical problems

Privacy & Security settings

School rules

Family-imposed restrictions
Shared Items

Name-Surname

Birth date

Educational level

Photos & videos

Address

Phone number

YRR URSEU RU SE N R SE N NN

N N N N N N N N NI NN

E-mail
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Table 3.5 Items in Survey Instruments for Students and Teachers (Continued

Items Students Teachers
Relationship v v
Workplace V4 V4
Birthplace v v
Interests V4 N4
Political view N4 N4
Regional view V4 V4
Favorite books, music etc. V4 V4
Family members N4 v
Settings of SNSs V4 V4
Do you use privacy and security settings? V4 N4
Do you use password settings? N4 V4
Do you know where to complain about abusive J v

use of SNSs?

Group settings v v
SNSs Effects of School Life J v

It is difficult to concentrate on something v N4

It affects the lessons positively 4 v

It increase my popularity at school V4 V4

Reaching the information is easily J V4

Close relationships with my classmates 4

It causes a problem when | don’t accept the V4

other teacher’s friend request

Religion, region and culture important while v

accepting friend request

Friends religion, regional and cultural sharing v

affects our relation
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Table 3.5 Items in Survey Instruments for Students and Teachers (Continued

Items Students Teachers
SNSs has a positive effect on educational v
methods
It makes it easier while developing educational V4
material
It eases student evaluation process V4
Hierarchy is important for me while accepting v
friend request
Using SNSs for lesson positively affects the v
class atmosphere
I share my feelings more comfortably V4

3.6 Quantitative Data Analysis

Quantitative approach was employed to investigate the attitudes, behaviors,
perceptions of teachers and students towards SNSs and its educational effects on high
school settings. Survey method was adopted to gather quantitative data from both
teachers and students. Descriptive statistical techniques were utilized to examine the
quantitative data including frequency, percentage, number, mean, mode, and standard

deviation.

After completion of the data collection, the data were entered into IBM SPSS Statistics
program for further analysis. Before performing quantitative analysis, preliminary
tests were conducted. That is, the collected data were inspected for missing data,
outliers, and normality. Complete examination of data and results of preliminary tests

produced no violation of normality and no outliers.
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3.7 Validity and Reliability

One qualified researcher examined the content validity of the surveys to make sure
that the content and format of the instrument was convenient and suitable for the
intended data collection. All of the participants were from the same school where the
researcher works as a teacher. Since the researcher was quite familiar and acquainted
with the other teachers, students and the school environment, the researcher could
easily address any practical issues and risks that could impede the data collection
process. The researcher’s familiarity with the context of the research had a positive
effect on the internal validity of the study. Furthermore, a pilot study was conducted
so as to check to what extent the questions measured what was intended to be
measured, and to what extent they were semantically understandable and
grammatically correct. The role of the researcher in this study was to set and prepare
a convenient platform for the investigation and examination of the research questions.
The student survey was applied to high school students at their coding club. The
teacher survey was applied to teachers working as research assistants and an expert
working at METU’s CEIT department. Moreover, the researcher applied to the
Psychology and Counselling department teachers in order to arrange for a free one

hour session for the students to complete the instrument.

3.8 Role of the Researcher

At the time when the data was being collected, the researcher of this study was working
as an ICT teacher at a private high school in Ankara. The role of the researcher in this
study was to set and prepare a convenient platform for the investigation and
examination of the research questions. Before collecting the data, the researcher
applied a pilot study by using two instruments. The student instrument was applied to

high school students at their coding club, and the teacher instrument was applied to a
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few teachers working as research assistants and an expert working at METU’s CEIT
department. Moreover, the researcher applied to the Psychology and Counselling
department teachers in order to arrange for a free one hour session for the students to
complete the instrument. Permissions were taken from the school administration and
the students’ families. Results also will be shared by the researcher with the school

administrator and the student’s families.
3.9 Assumptions

The following statements were assumed in the study:

e Participants responded to the instrument by reading each question fully

e Participants honestly and willingly responded to all of the questions

e All of the questions were accurately responded to by the participants

e Recording, collection, and analysis of quantitative data were accurately carried
out

e Both surveys were considered to be reliable and valid
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CHAPTER4

RESULTS

In this chapter the data obtained from the teachers and students using the applied
instruments were presented in alignment with the study’s research questions. Figures,
tables and graphs have been used in order to present and illustrate the results so that
readers can more easily understand and interpret the important findings. Since both
surveys included similar questions, the responses that the teachers and students gave

are first reported individually and then compared.

4.1 SNS Usage Preferences of Students and Teachers

4.1.1 Students’ and Teachers’ Preferred SNSs
The section concerns the type of social media channels students use and the extent to
which they use those sites. Frequency and percentage were the statistics utilized to

report the relevant findings.

Table 4.1 shows statistics regarding students’ answers to the question of “How
frequent do you use the following social networking sites?” Students’ responses to
each SNS sites were measured on six scales and reported by frequency and percentage.

These statistics are also reported graphically in Figure 4.1.
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Table 4.1 Frequent Use of Different SNSs by Students (n=445)

No Once a Oncea Oncein Oncein
Everyday
Account month week  4-6days 2-3days
SNSs f % f % f % f % f % f %
Facebook 171 384 105 236 29 65 20 45 41 92 79 178
Twitter 247 555 71 16 21 07 20 45 17 38 69 155
Instagram 113 254 28 63 25 56 25 56 34 7.6 220 494
LinkedIn 420 944 18 4 5 11 - - 1 02 1 02
Tumblr 281 631 46 103 32 72 11 25 34 76 41 9.2
Google
234 526 95 213 35 79 19 43 21 47 39 88
Plus
Pinterest 338 76 51 115 17 38 17 38 10 22 12 27
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Figure 4.1 Frequent Use of Different SNSs by Students
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As can be seen from Table 4.1, the most commonly used SNSs among students was
Instagram (49.4%), followed by Facebook (17.5%), and Twitter (15.5%). On the other
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hand, Facebook was the most frequently used SNSs among teachers (40.7%), followed
by Instagram (28.6%) and Twitter (19%). Based on the result, it can be inferred that
using specific SNSs seems to be common between teachers and students, but

predominantly Instagram by students and Facebook by teachers.

When it comes to the SNSs never used by students, as shown in Table 4.2 and Figure
4.2, LinkedIn (94.4%), Pinterest (76%) and Tumblr (63.1%) were the three SNSs for
which most students did not even have an account. On the other hand, as shown in
Table 4.2 and Figure 4.2, a large amount of teachers had never used Tumblr (92.1%),
Pinterest (68.2%) or Instagram (36.7%).

Table 4.2 provides the results obtained from the analysis of teachers’ responses to the
question, “How frequent do you use the following social networking sites?”” Teachers’
responses to each SNSs sites were measured on six scales and reported by frequency

and percentage. These statistics are also illustrated graphically in Figure 4.2.

Table 4.2 Frequent Use of Different SNSs by Teachers (n=61)

No Once a Once a Oncein Oncein

Account  month week 4-6 days 2-3 days Everyday

SNSs f % f % f % f % f % f %

Facebook 4 74 3 56 5 93 6 111 14 259 22 407
Twitter 11 216 14 275 7 13.7 2 3.9 7 13.7 10 19.6
Instagram 18 367 6 122 2 41 1 2 8 163 14 286
Linkedin 17 386 12 273 11 25 1 23 1 23 2 4.5
Tumblr 3% 921 1 26 2 53 - - - - - -

Google

17 395 11 256 6 14 5 116 1 2.3 3 7
Plus
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Table 4.2 Frequent Use of Different SNSs by Teachers (n=61)

No Once a Once a Oncein Oncein

Account  month week 4-6 days 2-3 days Everyday

Pinterest 30 682 5 114 3 68 2 45 1 23 3 6.8
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Figure 4.2 Frequent Use of Different SNSs by Teachers

4.1.2 Teachers’ and Students’ Preferred Devices

The findings showed that students mostly preferred smartphones to connect to SNSs
(n=396, 98.00%), followed by home PC (n=312, 11.00%). Moreover, the least
preferred tools among students were school PC (n=21, 71.00%) and tablet (n=95,
21.34%). On the other hand, teachers mostly preferred smartphones to access SNSs
(n=49, 89.00%), followed by home PC (n=23, 41.00%). School PC (n=7, 12.00%),
and tablet (n=8, 14.00%), respectively were the least preferred tools by teachers to

access SNSs. Reaching a smartphone may be easy and practical in terms of other tools,
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and therefore students and teachers are likely to have smartphone as the most preferred

tools to access SNSs.

4.1.3 Difference Between Male and Female students in Facebook Usage
Frequency

The independent sample t-test was employed to examine whether or not there was a
significant difference between Facebook usage frequencies of female and male
students. The test result showed that frequent use of SNSs by female students (M=2.21,
SD=1.64) significantly differed from that of the male students (M=3.37, SD=2.05) (t
(398.31) = -6,54, p<0.05). It can be inferred from the result that male students tend to
use Facebook more frequently than female students.

4.2 Teachers’ and Students’ Reasons for Using SNSs

Table 4.3 provides a number of reasons drawing students and teachers to using social
networking sites. Like other questions, some of the students and teachers considered
not answering the items of this question. Table 4.5 shows the answers of students and
teachers who responded to this question. The results are also illustrated graphically in
Figure 4.3.

Table 4.5 Reasons Why Students and Teachers Use SNSs

Student Teacher
Reasons f % f %
Communicating 342 769 37 60.7
Finding old friends 147 33 23 37.7
Finding new friends 119 26.7 4 6.6
Being up to date 336 755 30 49.2
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Table 4.5 Reasons Why Students and Teachers Use SNSs

Student Teacher
Reasons f % f %
Having fun 384 86.3 19 31.1
Informing others about my life 197 443 7 115
Coloungoine s e TR, 105 4w
Following the page about my field 25 41
Communicating with experts in my field 14 77
Creating discussion groups with co-workers 11 18
Creating different classroom style 1 1.6
Following the students closely 1 1.6
Communicating with students out of class 2 3.3
Sharing extra materials with high order
students 2 3.3
Communicating with students after 16 96.2

graduation
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Figure 4.3 Reasons Why Students and Teachers Use SNSs

The reasons that induced teachers and students to use SNSs varied. However, as
indicated in Table 4.5, despite teachers who commonly used SNSs for the purpose of
communication (60.7%), students used SNSs mostly for having fun (86.3%). The other
prevailing reasons students used SNSs were being up to date (75.5%) and
communication (76.9%). Being up to date was also a common reason to use SNSs
among teachers (49.2%), followed by finding old friends (37.7%). Furthermore, the
ratio of students to teachers who used SNSs to follow and track online class activities,

homework, online exams and announcements was 196 to 11.

Following the pages related with their own department was another big part of this pie
(41%). 19 out of 61 teachers used SNSs for fun, 16 of them wanted to communicate
with students after graduation, 14 of them preferred to use SNSs in order to
communicate with experts in their field. Consequently, SNSs seemed to be generally
used for the purpose of communicating with other people, peers, or students, finding

new friends, and to be entertained.
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4.3 Types of SNS Activities Used by Teachers for Interacting with Other
Teachers

Table 4.6 shows the findings from teachers concerning the activities they conduct on
SNSs with other teachers. The total number of teachers who participated in this
question varied by item. Therefore, the statistical calculations were separately
performed for each question item. Table 4.6 consists of 13 question items which were

considered to represent teacher-teacher general activities on SNSs.

Table 4.6 Distribution of Activities on SNSs by Teachers-Teachers
Never  Seldom Sometimes Always Total

f % f % F % F %

Sharing situation

) X 4 6.6 12 19.7 4 6.6 - - 20
information
Sharing check-in 7115 11 180 1 16 - - 19
information
Chatting 3 449 11 180 3 4.9 4 66 21
Following others 116 6 98 8 131 é 164 25

Liking sharing
(Like, Retweet, 349 8 115 6 164 6 98 23
Favorite, Pin, +1)

Sharing photos or

\ 233 10 164 8 131 2 33 22
videos
Commentingothers oo 15 197 5 82 1 16 22
sharing
Beingamemberof oo 15 997 4 66 - - 20

an interest group
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Table 4.6 Distribution of Activities on SNSs by Teachers-Teachers
Never  Seldom Sometimes Always Total

f % f % F % F %

Sharing quizzes,

7 115 11 180 1 1.6 - - 19
exams

Sharing extra 3 449 11 180 3 4.9 4 66 21

documents

Sharing homework 116 6 9.8 8 13.1 (1) 16.4 25
Making 349 8 115 6 164 6 98 23
announcements

Creating closed

groups 2 33 10 164 8 131 2 33 22

As indicated in Table 4.6, SNSs are used generally by teachers to share homework
(16.4%) between themselves and to follow other teachers (16.4%). The least or never
used activities consisted of sharing their check-in information and sharing quizzes and

exams with other teachers.

4.4 Types of SNS Activities Used by Teachers for Interacting with Students

Table 4.7 Distribution of Activities on SNSs by Teachers-Students

Never Seldom Sometimes Always Total
f % f % F % f %
Sharing situation 1 18 3 49 1 1.6 - - 15

information
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Table 4.7 Distribution of Activities on SNSs by Teachers-Students

Never Seldom Sometimes Always Total
f % f % F % f %
Sharing check-in 1 19.7 2 4.9 - 1.6 - - 14
information
Chatting 1 164 3 4.9 3 4.9 - - 16
Following others 9 148 2 3.3 3 4.9 2 33 16
Liking sharing 1 18 1 1.6 1 1.6 2 33 15
(Like, Retweet,
Favorite, Pin, +1)
Sharing photos or 8 131 3 4.9 3 4.9 - - 14
videos
Commenting 9 148 4 6.6 - 213 - - 13
others sharing
Being a member 8 131 3 4.9 - - 2 33 13
of an interest
group
Sharing quizzes, 6 18 3 1.6 3 - 1 16 13
exams
Sharing extra 8 131 2 3.3 3 4.9 - - 13
documents
Sharing 8 131 2 3.3 2 3.3 - - 12
homework
Making 7 115 2 33 3 4.9 1 16 13
announcements
Creating closed 6 98 2 3.3 2 3.3 2 33 12

groups
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As shown in Table 4.7, most of the activities on SNSs have not once been used between
teachers and students. Accordingly, the most common activities that were never
happened between teachers and students were following others (14.8%), commenting
sharing of others (14.8%), followed by sharing photos or videos (13.1%) and sharing
homework (13.1%).

4.5 Types of SNS Activities Used by Students for Interacting with Other
Teachers

Table 4.8 Distribution of Activities on SNSs by Students-Teachers
Never Seldom  Sometimes Always Total

f % f % f % f %

Sharing situation

: ) 392 88.1 26 58 14 38 6 13 441
information

Sharing photos &

) 351 789 21 47 8 1.8 8 18 388
videos

Chatting 306 688 44 99 24 54 14 3.1 389
Following others 256 575 79 178 28 6.3 28 6.3 392

Liking sharing
(Like, Retweet, 284 638 43 97 35 79 27 6.1 389
Favorite, Pin, +1)

Commenting others
sharing 311 699 37 83 23 52 17 3.8 388
Being a member of

an interest group 297 66.7 53 119 16 3.6 23 5.2 388

Using for 14
educational 233 584 62 139 41 9.2 63 2' 399
purposes

51



In Table 4.8, the statistical information regarding the most commonly used activities
between students and teachers on SNSs are provided. The results are also illustrated

graphically in Figure 4.4.

Student-teacher activities on SNSs seem to be at a poor level. This is shown by
responses that almost all the students had no intention of undertaking activities with
their teachers on SNSs. As specifically seen in Table 4.8, the majority of students did
not want to conduct activities on SNSs with teachers such as sharing situation
information (88.1%), following others (57.5%) and sharing photos or videos (78.9%).
Moreover, even more students preferred not using SNSs with teachers for educational
purposes (58.4%). Figure 4.4 shows the vast number of students not in favor of sharing
activities with teachers on SNSs. Consequently, students tend not to perform activities
on SNSs with teachers. There might be a variety of reasons for students to present such

behaviors.

Figure 4.4 Distribution of Activities on SNSs by Students-Teachers
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4.6 Types of SNS Activities Used by Students for Interacting with Other
Students

Table 4.8 provides findings from students concerning activities they conduct on SNSs
with other students. The total number of students who participated varies by item;
therefore, the statistical calculations were separately performed for each question item.
Table 4.8 consists of eight question items considered to represent student-student

general activities on SNSs.

Table 4.8 Distribution of Activities on SNSs by Students—Students

Never Seldom Sometimes  Always Total
f % f % f % f %

Sharing
situation 223 50.1 83 187 66 148 69 155 441
information

Sharing photos g9 59 72 162 114 256 136 306 411

& videos
Chatting 50 133 47 106 70 157 238 574 414
Following 75 169 61 137 80 18 191 429 407
others

Liking sharing
(Like, Retweet,
Favorite, Pin,
+1)

107 24 69 155 092 20.7 148 33.3 416

Commenting

. 59 29 47 231 70 18.2 238 584 408
others sharing

Being a
memberofan 139 312 93 209 67 151 103 231 402
interest group
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Table 4.8 Distribution of Activities on SNSs by Students—Students

Never Seldom Sometimes  Always Total
f % f % f % f %

Using for
educational 168 378 92 207 72 16.2 73 16.4 405
purposes

As can be seen from Table 4.8, most of the students never used SNS activities among
themselves such as sharing situation information (50.1%), being a member of groups
they were interested in (31.2%), or for educational purposes (37.8%). However, the
activities students always did among themselves on SNSs included chatting (57.4%)
and communicating with other students (58.4%). Additionally, following other
students was an activity that students always used with other students (42.9%),
followed by other activities such as liking other students’ sharing (33.3%) and sharing
photos or videos (30.6%).

4.7 Problems Encountered While Using SNSs by Students and Teachers

Table 4.9 shows several problems associated with SNSs and the distribution of the
number of students and teachers who claimed to have experienced such problems.
Those problems were technical, privacy/security settings, class disciplinary, school
rules, and restrictions imposed by family. Their responses regarding the problems
encountered in SNSs were reported on three measures, as indicated in Table 4.9.
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Table 4.9 Distribution of SNSs-related Problems by Students-Teachers

Never Seldom Sometimes Always

T S T S T S T S
Technical 5 137 11 226 7 49 - 12
problems
Privacy & 6 266 8 115 5 31 - 11
Security settings
Disciplinary 1 326 3 64 2 19 - 11
problems in
class
Peer - 353 - 48 - 10 - 9
victimization
School rules 1 - 2 - 3 - - 9
Exposed to - 353 - 48 - 10 - 9
plagiarism
Family-imposed 1 274 4 78 2 35 - 35

restrictions

Note. T = Teacher, S = Student

Table 4.9 shows the problems most commonly faced by students and teachers relating
to technical, privacy/security settings, and discipline in the classroom. Despite this
result, the responses of students show that a great number of students had never come
across the problems listed. Since the gap between the number of students and teachers
who responded was quite large, comparing their SNS-related problems would be

biased and lead to over or underestimate.

When the responses of students and teachers were considered separately, it seemed
that neither groups had experienced extreme problems and that they were comfortable
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with the level of problems experienced in SNSs. For instance, most teachers seldom
faced problems linked with technical (18%) or privacy/security settings (13.1%).
Moreover, a vast number of students seldom or never experienced problems associated

with plagiarism or family-imposed restrictions.

4.8 Type of Information Shared by Students with Other Students and Teachers
on SNSs

Table 4.10 shows the distribution of students’ responses related to what they shared
with either other students or teachers on SNSs. Students’ responses are tabulated in
two columns. The first column details students sharing with other students, whilst the
second is sharing between students and their teacher.

Table 4.10 Types information shared between student-student and student-
teacher on SNSs

Student-Student Student-Teacher

f % N F % N

Name-Surname 384 863 439 258 58 439
Birth date 353 793 439 230 51.7 439
Educational level 323 726 439 231 519 439
Photos & videos 362 813 439 204 458 437
Address 231 519 439 149 335 439
Phone number 194 436 439 161 36.2 439
E-mail 308 69.2 439 199 447 439
Relationship 257 57.8 439 159 35.7 439
Workplace 230 517 439 160 36 439
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Table 4.10 Types information shared between student-student and student-
teacher on SNSs

Student-Student Student-Teacher
f % N F % N
Birthplace 2714 616 439 182 409 439
Interests 329 739 439 197 443 439
Political view 225 50.6 439 152 345 439
Regional view 219 492 439 143 321 439
Favorite books, music etc. 343 771 438 188 422 438
Family members 263 59.1 445 81 40.7 439

As shown in Table 4.10, the majority of students indicated no concern in sharing their
name and surname (86.3%), photos and videos (81.3%), birth date (79.3%), and their
favorite books and music (77.1%). The things they least preferred to share included
their phone number (43.6%), regional views (49.2%) and political views (50.6%).
When it came to the things shared with teachers, the results did not significantly
change. Over the half of the students were comfortable with sharing their name and
surname (58%), educational level (51.9%), and birth date (51.7%). The items that the
least number of students were in favor of sharing with teachers consisted of regional
view (32.1%), address (33.5%) and political view (34.5%).

4.9 Types of SNS Activities Used by Teachers for Interacting with Other
Teachers

Table 4.11 shows the distribution of teachers’ responses related to things they shared

with other teachers and students on SNSs. Teachers’ responses were tabulated on two
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columns. While the first column shows teachers’ sharing with other students, the

second shows the sharing of items between teachers and students.

Table 4.11 Types of information shared between teacher-teacher and teacher-
student on SNSs

Teacher-Teacher Teacher-Student

f % N f % N

Name-Surname 16 262 45 34 557 27
Birth date 9 148 29 25 41 36
Educational level 13 213 48 31 508 30
Photos & videos 8 131 53 28 459 33
Address 2 33 59 4 6.6 57
Phone number 5 82 56 5 82 56
E-mail 1 16 60 14 23.0 47
Relationship 3 49 58 3 49 58
Workplace 14 23 47 25 41 36
Birthplace 7 115 54 13 13 48
Interests 7 115 54 15 246 46
Political view 2 33 59 3 49 58
Regional view 1 1.6 60 3 49 58
Favorite books, music etc. 5 82 56 12 197 49
Family members 2 3.3 59 6 98 55
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As shown in Table 4.11, approximately one quarter of teachers indicated no concern
share their name and surname (26.2%), workplace (23.0%), educational level (21.3%)
and birth date (14.8%). The things they least preferred to share included regional view
(1.6%), e-mail (1.6%) and political view (3.3%). When it came to the things shared
with students, the results did not significantly change. Almost half of the teachers were
comfortable with sharing their name and surname (55.7%), educational level (50.8%),
and photos and videos (45.9%). The items that the least number of students were in
favor of sharing with their teachers consisted of birthplace (1.3%), political view
(4.9%) and regional view (4.9%).

4.10 Difference in Students’ and Teachers’ Perceived Knowledge in Security
Settings of SNSs

Students’ and teachers’ responses to the way they considered the privacy and security
settings on SNSs are provided in Table 4.11. Responses given by students and teachers
are tabulated side by side. Their responses concerning privacy and security setting

behaviors on SNSs were reported on five measures as indicated in Table 4.12.

Table 4.12 Use of Privacy and Security Settings on SNSs by Students

N M SD
Security & privacy settings 301 3.72 1.48
Password settings 438 4.05 1.34
How to report abusive behaviors 438 3.79 1.39
Group formation settings 438 3.77 1.42
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Results of the responses revealed that the majority of students and teachers were
concerned with privacy and security settings on SNSs. According to the responses,
349 out of 402 students and 51 out of 56 teachers used social media account and
privacy settings. Additionally, as can be seen from Table 4.12, almost half of the
students considered themselves very good at setting and using their SNSs accounts
against privacy and security issues. Similarly, many students considered themselves
good or very good at reporting the abusive use of SNSs and changing group settings
on SNSs.

Table 4.13 Use of Privacy and Security Settings on SNSs by Teachers

N M SD
Password settings 39 3.90 1.10
How to report abusive behaviors 39 3.67 1.22
Blocking settings 40 3.90 1.08
Who can see the shares you make 39 4.13 0.98
Group formation settings 39 3.69 1.30
Activity formation settings 39 3.41 1.43

When it came to the teachers’ responses, a great number of teachers were either good
or very good in referring to privacy and security settings on SNSs. For example, as
shown in Table 4.13, 16 out of 39 teachers considered themselves good at knowing
and using group settings when they were in need to create a closed group in SNSs.
Moreover, almost half of the teachers were confident about informing on abusive
situations that happened in SNSs.
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4.11 Effect of SNSs on Face-to-Face Communication of Students and Teachers

Table 4.14 presents the teachers’ and students’ responses as to how SNSs affect their
face-to-face communication on a daily basis. The degree of these effects were

evaluated on a four level scale: no affect, little affect, affected, and totally affected.

Table 4.14 Effect of SNSs on Face-to-face Communication
No affect Little affect Affected Totally affected

f % f % f % F %

Student 104 43.9 81 34.2 36 15.2 16 6.8

Teacher 1 1.63 3 491 1 1.63 5 8.19

As distinctly shown in Table 4.14, despite only a few teachers, a great number of
students said that SNSs do not affect their face-to-face communication (n=104,
43.9%). Moreover, according to some students, SNSs affect their face-to-face
communication just a little bit (n=81, 34.2%). In addition to that, for some students,
SNSs totally affects their communication on a daily basis (n=16, 6.8%). Contrary to
the students opinion, the number of teachers who answered this question was quite
low, only 10 out of 61. Yet, among the teachers that did answer this question, the
majority responded that SNSs totally affect their face-to-face communications (n=5,
8.19%).

Students’ responses regarding the impacts of using SNSs on their life within the school
environment were also sought. Impacts were investigated on five aspects and measured
by two options as either agreed or disagreed (see Figure 4.3). For the first aspect,
contrary to 255 out of 437 students who disagreed, 143 of the 437 students agreed that

they experienced difficulties in directing their attention and concentration on the task
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in hand. For the second aspect, despite 268 of 436 students who disagreed, 147 of the
437 students agreed that SNSs influenced their lesson in a beneficial way. For the third
aspect, 122 of 435 students agreed that SNSs contributed to the growth of their
popularity and boosted their popularity level at school. For the fourth aspect, in spite
of 104 students responding as disagreed, 315 out of 436 students agreed that SNSs
provided an opportunity for them to easily and instantly access information whenever
they needed. Regarding the fifth aspect, 242 out of 437 students agreed that SNSs

helped them build closer relationships with their classmates.

62



CHAPTERS

DISCUSSION AND CONCLUSION

This chapter concludes and discusses the main and significant findings in light of the
relevant literature. Furthermore, educational implications, limitations of the study and

recommendations for future research are also provided.

5.1 Conclusion and Summary of Findings

The conduct of this study was driven by two main purposes. The first was to examine
how SNSs affect the interaction between student and student, student and teacher, and
student and content, while the second was to inspect the perceptions of students and
teachers on using SNSs as an educational tool. In addition, this study investigated the
reasons that propel students and teachers to utilize SNSs and the effects caused by SNS
use on the school life of both students and teachers. The sample from which data were
collected for this study included high school students from grades 9 to 11 and high

school teachers, both from a private high school in Ankara, Turkey.

This study has identified that the most prevailing use of social networking sites among
students is predominantly Instagram, then Facebook, and Twitter respectively. This
ratio seemed to be different when it come to frequent use of SNSs by teachers. Use of
Facebook by teachers was much more intensive than other second-most commonly
used SNSs including Instagram and Twitter. The research has also shown that both
teachers and students referred to smartphones when wanting to check their SNSs

accounts and go online. Regarding the impacts of SNSs on face-to-face
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communication, the majority of students responded that it had no impact or only a
small impact, whereas teachers responded there being great effects on the process of

expressing ideas and feelings on a daily basis.

The study showed that, except for some minor differences, the reasons or factors
leading students and teachers to using SNSs seemed to be mutual. Both teachers and
students largely used SNSs for the purpose of communication, followed by

entertainment and being informed and kept updated about news and current events.

Regarding the frequent use of activities shared among teachers on SNSs, the study
indicated that most teachers generally undertook activities such as following other
teachers and sharing homework. However, the types of these activities changed totally
when activities shared by teachers and students in SNSs were considered. Many
teachers were not interested in following their students, sharing documents or

homework, or communicating with students in SNSs.

Students’ usage of activities with their peers on SNSs was less intense; below average
in fact. One finding was that in social networking sites, a relatively large number of
students had never or rarely shared information about what they are doing and where
they are with other students or peers, or attempt to join as members of groups.
Additionally, quite a low number of students used SNSs for educational purposes,

including meaningful educational activities.

Another finding of the study was that many students did not find it a problem to share
personal and privacy-related information with their peers on SNSs. However, the ratio
of students’ interests in sharing such types of information with teachers on SNSs were
lower. Teachers’ interests in sharing such types of information with other teachers, on
the other hand, was as similar to that of the students. That is, no significant differences
were observed between the number of teachers who preferred information sharing with
colleagues and those who preferred information sharing with students on SNSs.
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This study has found that the majority of students and teachers were aware of how to
manage and deal with SNSs settings concerned with privacy and security issues.
Furthermore, the investigation into the effect of SNSs on students’ and teachers’
school life has shown that more than half of students and teachers did not consider
SNSs to cause disruption to their ability to concentrate on a particular task within the
school environment. Likewise, most students were not in agreement regarding the idea
that SNSs positively contributed to their lessons. Contrarily, the study showed that
many teachers thought that SNSs helped them improve and augment their educational
methods in the courses and facilitated the process of preparing and designing
convenient educational materials. However, the ability of SNSs to make the student
assessment process easier was not accepted by many teachers. Despite responses not
in favor that SNSs positively impact some aspects of students’ school life, a
considerable number of students advocated that SNSs provide them with invaluable
opportunities to access information instantly without constraints of time and place. In
addition, SNSs were reported to cultivate and encourage student’s relationships and

rapport with other students in the classroom.

5.2 Discussion

The findings from this study corroborated prior studies that have noted the importance
of SNSs on the ways that teachers and students learn, collaborate, cooperate,
investigate and organize (Lai & Ng, 2011). However, despite being considered as
influential means by many teachers, the use of SNS-related tools by teachers in order

to improve their teaching seems to be limited.

These results from this study align with that of Lee et al.’s (2015) study, emphasizing
the positive effects of SNSs on the establishment of friendly and positive relationships
and friendships in the classroom. However, cultivation of a friendly classroom culture

may not only be achieved through the friendships and relationships of students with
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their peers, or through teachers with other students in the classroom. Two-sided and
reciprocal interaction and relationships such as student-student and teacher-student are
necessary in SNSs in order to build a fully socialized classroom where students and

teachers can work in harmony and with respect for one another.

Teachers’ low level of using SNSs for both educational activities and various kinds of
learning activities was likely attributable to the intense and harsh conditions of teachers
working in the private school. The school administration assigned the teachers many
school and classroom-related responsibilities that would take up a large share of their
official school working time. This would leave a relatively short amount time available
for teachers to check their SNS accounts. For that reason, it was not unexpected to
realize the conclusion that teachers rarely made use of SNSs in creating a rich learning
zone through a particular social media site where they can observe students’ activities,
share additional materials with students and discuss teaching and learning-related

matters.

Even though educational purposes were not the rationale behind the creation and
formation of SNSs, people have started using it for different purposes in a variety of
areas such as management, advertising, and politics (Weber, 2012). There is no doubt
that the impact of using SNSs for educational purposes have gained popularity among
researchers (Eriimit, 2015); however, some of the positive effects claimed to be evoked
by SNSs on different aspects of education might be just based on theoretical views or

personal ideas.

Findings of this current research have shown that students as well as teachers remain
uninspired by the pedagogical affordances and features of SNSs. As a result, the
educational use of SNSs between student-student and teacher-student was found to be
relatively low when the general high usage of SNSs for non-educational activities are

considered. This may be attributable to many reasons, including teacher’s ignorance
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or the absence of pedagogical and technological knowledge and knowhow to tailor a
particular social networking site to their courses, or a lack of adequate infrastructure

provided by the schools’ administration.

Specifically, different from previous studies that reported SNS interactions facilitated
growth in learning gain (Dijck, 2013) and helped contact with external learners and
specialists (Voogt, Knezek, 2008), this current study indicated that some of the main
reasons that both teachers and students make use of SNSs were communication,
keeping up-to-date with current events, and finding old friends, rather than
communicating with students outside of the classroom and sharing additional materials
with gifted students. This finding was also corroborated by following evidence drawn
from the current study that most commonly teachers and less commonly students
refrained from sharing both educational and non-educational activities on SNSs such
as regional and political views or beliefs, details of family members, contact

information like e-mail, as well as education-related document and other information.

Another important finding was that high SNS usage among students and teachers did
not implicitly link to a high level of interaction between students and teachers, or that
students were content with interacting with teachers in SNSs. The current study
showed that the use of well-known social networking sites like Facebook and
Instagram was common not just for students, but also for teachers. However, their
spending more time on SNSs did not somehow contribute to their mutual interaction.
One possible explanation for this might be that since SNSs were not originally
developed to promote such interactions, teachers and students may prefer not to
transfer face-to-face oriented formal teaching and learning activities to the virtual
social environment. However, it has been suggested that virtual social networks were
used by a large number of students and teachers as a medium of communication
(Steinfield, Ellison, & Lampe, 2008).
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According to Research Question 1 (What are the SNS usage preferences of students
and teachers?), the study’s results indicated that both teachers and students use similar
SNSs like Facebook, Instagram, and Twitter. This indicates that these popular social
media tools work properly in both their mobile and desktop variants. However, non-
educational SNS activities were carried out between student-student, student-teacher,
and teacher-teacher. Secondly, RQ1, Sub-question A (What is the students’ and
teachers’ preferred SNS?) showed that teachers generally prefer Facebook, whereas
students prefer Instagram. Both Facebook and Instagram share essentially the same
features but there are few differences; for example, Instagram has no facility to write
on a friends wall or share a writing post, although that can be done by sharing an image

of some writing.

Thirdly, according to RQ1, Sub-question B (What are the preferred devices to connect
to SNSs?), both students and teachers preferred to use their mobile devices for
connecting to SNSs, as opposed to a desktop computer. Whilst the students are not
allowed access to their mobile devices during class hours, both before and after school
they are free to use them, or if needed as part of a class activity with the permission of
the teacher. Additionally, teachers are also not allowed to use their mobile devices
during class time; but are permitted to use their cell phones during class breaks.

According to RQ1, Sub-question C (Is there any difference between male and female
students in Facebook usage frequency?), male students showed a tendency to use
Facebook more frequently than female students. According to Vemeren (2015), female
students are more willing to share information on social platforms, and use mobile
devices more than males (Vemeren, 2015). However, the current study revealed that
male students use Facebook more frequently. Usage of cell phones without permission
by male students may have contributed to the difference seen between the current study
and that of Vemeren (2015).

68



Research Question 2 (What are the students’ and teachers’ reasons for using SNSs?)
was also important in that it showed teachers SNS usage as mostly being for
communication, whereas for students it is for entertainment. RQ2, Sub-question C
(What are the types of SNS activities used by teachers for interacting with teachers?)
was another question addressed. According to the results, following others and
homework sharing were the most common types of SNS activities used by teachers
interacting with other teachers. The teachers showed an interest in their colleagues’
lives, and enjoy engaging over the popular chat topics at school. Moreover, sharing is

an easy way for teachers to share with others as it is both efficient and cost free.

The other question relates to the types of SNS activities used by teachers for interacting
with students. The teachers prefer following others, liking posts, joining common
interest groups and creating closed groups for interacting with their students The
teachers prefer to follow students and collect data about them in order to engender
positive interactive associations with their students. They like to join groups of mutual
interest so they can follow their coworkers’ activities, and to stay informed about news
and developments in their respective areas. Moreover, creating closed groups is
another preferred activity that teachers generally use with students. This is a good
feature because the teacher can control and select members of the group, rather than it
being open to all. Teachers can share materials with their students easily via SNS.
Moreover, when the semester finishes the teacher can chose whether to close the group

or continue to use for the purposes of sharing.

Types of SNS activity used by students for interacting with their teachers was the
subject of another sub-question. According to the results, students use SNSs mostly
for educational purposes when interacting with teachers, which is in accordance with
studies seen in the literature (Roblyer, McDaniel, Webb, & Witty, 2010).
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Conversely, the types of SNS activity used by students to interact with other students
is chat, or instant messaging. Instant messaging is a quick and easy medium of
communication for students. SNSs also offer group messaging functionality which
students may also tend to use. According to the literature, students like chat because it
allows them a form of intimate dialogue (Ellison & Boyd, 2013). Instant messaging
can be used in the background as either a PC (desktop) application or on a mobile

device while the user simultaneously works on their primary task.

The other question relates to problems encountered while using SNS by both students
and teachers. In the study, neither the teachers nor the students experienced any
significant problems and were comfortable using SNSs. However, many students
complained of issues associated with directives set by their families for the use of
SNSs. Mobile or other new technological devices are mostly easy to use and problems

are easily resolved through clear directions in the use of SNSs.

The type of information shared by students with other students and teachers on SNSs
indicated that students do not have an issue sharing their name-surname with other
students. When considering what students would share with their teachers, the results

did not significantly change.

More than the half of the students were comfortable with sharing their name and
surname with their teachers. The reason may be that their teachers already know their
names. Approximately one quarter of teachers indicated no concerns sharing their

name and surname in SNSs with either other teachers or students.

The other significant difference between students’ and teachers’ perceived knowledge
in SNS security settings can be explained with regard to their concerns over privacy

of SNSs; of which functionality they are already quite aware.
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SNS communication can also affect the face-to-face communication of both students
and teachers; however, a few teachers said that SNSs did not affect their face-to-face

communication, as did many students.

5.3 Implications for Research and Practice

This study provides many important implications for teachers, researchers, and school
administrators who intend to either use one particular or several SNSs for various types
of educational and non-educational activities within a school environment. More
specifically, the findings from this study shed light on one of the prevailing questions:
How should SNSs be applied and exploited so that its affordances can be leveraged as
much as possible? Moreover, this study revealed many significant findings, pointing
out both teachers’ and students’ stances on the use of SNSs for educational and non-
educational activities. Additionally, within the perspective of teachers and students
this study held many important inferences that can be used to explore how to
effectively and efficiently use SNSs in order that the interaction between student-
student and teacher-students can be facilitated and promoted, but not inhibited in the

classroom environment.

As teacher dependency upon SNSs increases, the development of new and contingent
standards become more possible in order to supply the demand of teachers’ interaction
with students (Ellison, Steinfield, & Lampe, 2007; Mazer, Murphy, & Simonds, 2007).
This study has provided quantitative information regarding students’ and teachers’
views, opinions and perceptions on difference aspects of SNSs. These important
findings can be taken on board for the development and identification of 21% century

standards and interventions.
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5.4 Limitations and Recommendations for Future Research

This study was limited to students’ and teachers’ responses to a series of questions
designed by the researcher to elicit use of various types of activities on SNSs. Further
research is needed with students and teachers in other schools in order to
comprehensively understand where exactly the perceptions, thoughts, views and
experiences of teachers and students stand when it comes to the use of different types

of educational and non-educational activities in SNSs.

The scope of this study was limited to high school teachers and to 9™, 10" and 11™
grade students from a Turkish private high school. Therefore, any generalizability of

the findings drawn from this study should be considered in this respect.

The researcher particularly abstained from making firm and assertive comparisons on
the similarity between the results of teachers and students due to the mainly non-
proportional sample size between the teacher and student groups included in this study.
For that reason, in further studies, if teachers’ and students’ results are to be compared,
an equivalently proportioned sample would be required in order that teachers’ and

students’ results can be meaningful compared.

In addition, the correctness and meaningfulness of deduction, assertions, and
inferences drawn from this study was adhered to participants’ honest, correct, and
subjective responses to the questions. Moreover, the respondent teachers’ tendency not
to provide answers to all question items but instead be more selective in their
answering is considered to have hampered the study and is seen as a considerable
limitation. In further studies, researchers are strongly recommended to reveal the
reasons and motives behind teachers selecting which questions they may or may not

answer.

The participant school has no written SNS usage policy, but the school administrator

always reminds that the teachers and students verbally about the school’s rules for SNS
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usage. The school recommends that teachers do not use their own personal SNSs
accounts, but instead create another account for educational usage with students. The
Psychological Counselling and Guidance department also always provides direction
to the students about SNS usage, because they are the department that is generally
faced with these types of problems. The researcher wanted to make a short presentation
to the school (separately to the teachers and students) in order to inform them about
the results of the study and to provide some direction. As seen in the results, the
students are willing to use SNSs for educational purposes, and therefore the teachers
should prepare different kinds of online educational activities. Both the teachers and
students use SNSs in common ways so that the school can make announcements via
this channel. For example, the school could share the academic calendar online with

teachers, students and parents.

As previously mentioned, the students at the school in this study are not permitted to
use their cell phones during school time. However, their teacher can grant permission
if mobile devices are required for an educational activity inside of the class. Similarly,
the teachers are also not permitted to use their cell phones at school, except for

educational usage.

73



74



REFERENCES

Ahn, J. (2011). The effect of social network sites on adolescents’ social and academic
development: Current theories and controversies. Journal of the American Society for
Information Science and Technology, 62(8), 1435-1445.

Al-Zaidiyeen, N. J., Mei, L. L., & Fook, F. S. (2010). Teachers’ attitudes and levels of
technology use in classrooms: The case of Jordan schools. International Education
Studies, 3(2), 211-218.

Anderson, J., & Raine, L. (2012). Main findings: Teens, technology, and human
potential in 2020. Washington, DC: Pew Research Center, Internet Technology &
American Life Project. Retrieved from http://www.pewinternet.org/2012/02/29/main-
findings-teens-technology-and-human-potential-in-2020/

Anderson, J. E. (1995). Tariff - Index Theory. Review of International Economics,
3(2), 156-173.

Andreassen, C. S., Pallesen, S., & Griffiths, M. D. (2017). The relationship between
addictive use of social media, narcissism, and self-esteem: Findings from a large
national survey. Addictive behaviors, 64, 287-293.

Boyd, D. (2007). Why youth (heart) social network sites: The role of networked
publics in teenage social life. In D. Buckingham (Ed.), MacArthur Foundation Series
on Digital Learning — Youth, Identity, and Digital Media Volume (pp. 119-142).
Cambridge, MA: MIT.

Boyd, D. M., & Ellison, N. B. (2007). Social network sites: Definition, history, and
scholarship. Journal of Computer-Mediated Communication, 13(1), 210-230.

Christensen, R. (2002). Effects of technology integration education on the attitudes of
teachers and students. Journal of Research on Technology in Education, 34(4), 411-
433.

Colbeck, K. (2015). Navigating the Social Landscape: An Exploration of Social
Networking Site Usage among Emerging Adults. Master’s Thesis. The University of
Western Ontario. Electronic Thesis and Dissertation Repository. Retrieved from
http://ir.lib.uwo.ca/etd/2815.

75


http://www.pewinternet.org/2012/02/29/main-findings-teens-technology-and-human-potential-in-2020/
http://www.pewinternet.org/2012/02/29/main-findings-teens-technology-and-human-potential-in-2020/
http://ir.lib.uwo.ca/etd/2815

Cook, R. D. (2007). Concepts and applications of finite element analysis. New York:
John Wiley & Sons.

Correia, A. P., & Yusop, F. (2010). Teaching online: A Quick reference for online
instructors. Ames, IA: lowa State University Seed Science Center.

Coskun, H., Dogan, A., & Uluay, G. (2017). The Effect of Technology on Students
Opinions about Authentic Learning Activities in Science Courses. Universal Journal
of Educational Research, 5(1), 72-83. doi:10.13189/ujer.2017.050109.

Dabbagh, N., & Kitsantas, A. (2012). Personal Learning Environments, social media,
and self-regulated learning: A natural formula for connecting formal and informal
learning. The Internet and Higher Education, 15(1), 3-8.

Deaux, K., & Taynor, J. (1973). Evaluation of male and female ability: Bias works
two ways. Psychological Reports, 32(1), 261-262.

de Zwart, M., Lindsay, D., Henderson, M., & Phillips, M. (2011). Teenagers, legal
risks and social networking sites. Victoria, Australia: Monash University, Faculty of
Education.

Di Benedetto, O. (2005, June). Does technology influence teaching practices in the
classroom. In National Educational Computing Conference 2005 Conference
Philadelphia, PA. (Vol. 1, p. 2006).

Donaldson, L. (2014). Integrating Web 2.0 learning technologies in higher education:
the necessity, the barriers and the factors for success. All Ireland Journal of Teaching
and Learning in Higher Education (AISHE-J), 6(3), 2021-20222.

Drever, E. (1995). Using Semi-Structured Interviews in Small-Scale Research. A
Teacher’s Guide. Glasgow: The SCRE Centre, University of Glasgow.

Dumova, T. (Ed.). (2009). Handbook of Research on Social Interaction Technologies
and Collaboration Software: Concepts and Trends: Concepts and Trends. IGI Global.

Eke, H. N., & Odoh, N. J. (2014). The use of social networking sites among the
undergraduate students of University of Nigeria, Nsukka. Library Philosophy and
Practice (e-journal), 1195.

Ellison, N. B., & Boyd, D. M. (2013). Sociality through social network sites. In W. H.
Dutton (Ed.),The Oxford Handbook of Internet Studies (pp. 151-172). Oxford: Oxford
University Press

76



Eyrich, N., Padman, M. L., & Sweetser, K. D. (2008). PR practitioners’ use of social
media tools and communication technology. Public Relations Review, 34(4), 412-414.

Fis Eriimit, S., & Karakus, T. (2015). Egitim Ortamlarinda Yeni Bir Yaklagim:
Oyunlastirma. In B. Akkoyunlu, A. Isman, & H. F. Odabasi (Eds.), Egitim
Teknolojileri Okumalar: 2015 (pp. 395-414). Turkish Online Journal of Educational
Technology (TOJET). Sakarya, Turkey: Sakarya University.

Gallagher, E. (2013). The effects of teacher-student relationships: Social and
academic outcomes of low-income middle and high school students. New York: New
York University, Department of Applied Psychology. Retrieved from
http://steinhardt.nyu.edu/appsych/opus/issues/2013/fall/gallagher.

Griesemer, J. A. (2012). Using social media to enhance students’ learning experiences.
Quality Approaches in Higher Education, 3(1), 8-11.

Grosseck, G., Bran, R., & Tiru, L. (2011). Dear teacher, what should | write on my
wall? A case study on academic uses of Facebook. Procedia-Social and Behavioral
Sciences, 15, 1425-1430.

Hampton, K., Goulet, L. S., Rainie, L., & Purcell, K. (2011, June). Social networking
sites and our lives. Pew Research Centre, Internet Technology & American Life
Project. Retrieved from http://www.pewinternet.org/2011/06/16/social-networking-
sites-and-our-lives/ .

Haythornthwaite, C., & Wellman, H. (2002). The Internet in everyday life: An
introduction. In B. Wellman & C. Haythornthwaite (Eds.), The Internet in Everyday
Life (pp. 1-41). Oxford: Blackwell Publishers.

Ifinedo, P. (2016). Applying uses and gratifications theory and social influence
processes to understand students’ pervasive adoption of social networking sites:
Perspectives from the Americas. International Journal of Information Management,
36(2), 192-206.

John, B., Thavavel, V., Jayaraj, J., Muthukumar, A., & Jeevanandam, P. K. (2016).
Design of Open Content Social Learning that Increases Learning Efficiency and
Engagement Based on Open Pedagogy. Turkish Online Journal of Educational
Technology (TOJET), 15(1), 20-32.

Jones, C., & Shao, B. (2011). The net generation and digital natives: implications for
higher education. York: Higher Education Academy.

77


http://steinhardt.nyu.edu/appsych/opus/issues/2013/fall/gallagher
http://www.pewinternet.org/2011/06/16/social-networking-sites-and-our-lives/
http://www.pewinternet.org/2011/06/16/social-networking-sites-and-our-lives/

Kaplan, A. M., & Haenlein, M. (2010). Users of the world, unite! The challenges and
opportunities of Social Media. Business Horizons, 53(1), 59-68.

Kim, H. N. (2008). The phenomenon of blogs and theoretical model of blog use in
educational contexts. Computers & Education, 51(3), 1342-1352.

Kuss, D. J., & Griffiths, M. D. (2011). Excessive online social networking: can
adolescents become addicted to Facebook? Education and Health, 29(4), 63-66.

Lai, Y. C., & Ng, E. M. (2011). Using wikis to develop student teachers’ learning,
teaching, and assessment capabilities. The Internet and Higher Education, 14(1), 15-
26.

Lee, H. Y., & Lee, H. W. (2016). Comparing Social Network Analysis of Posts with
Counting of Posts as a Measurement of Learners’ Participation in Facebook
Discussions. Turkish Online Journal of Educational Technology-TOJET, 15(1), 11-
19.

Lord, C., Risi, S., Lambrecht, L., Cook, E. H., Leventhal, B. L., DiLavore, P.
C.,...Rutter, M. (2000). The Autism Diagnostic Observation Schedule—Generic: A
standard measure of social and communication deficits associated with the spectrum
of autism. Journal of Autism and Developmental Disorders, 30(3), 205-223.

Madden, M., Lenhart, A., Cortesi, S., Gasser, U., Duggan, M., Smith, A., & Beaton,
M. (2013). Teens, social media, and privacy. Washington DC: Pew Research Center’s
Internet & American Life Project, Retrieved from
http://www.pewinternet.org/files/2013/05/PIP_TeensSocialMediaandPrivacy PDF.p
df.

Marin, L., Isabel, M., Lemos, M., & Enrique, E. (2016). Exploring Learners and
Teachers’ Beliefs towards English Teaching and Learning in the Local Context.
Doctoral dissertation. Medellin, Columbia: Pontifical Bolivarian University.

Martin, C., & Polly, D. (Eds.). (2016). Handbook of Research on Teacher Education
and Professional Development. IGI Global.

Marwick, A. D. (2001). Knowledge management technology. IBM Systems Journal,
40(4), 814-830.

Mehmood, S., & Taswir, T. (2013). The effects of social networking sites on the

academic performance of students in college of applied sciences, Nizwa, Oman.
International Journal of Arts and Commerce, 2(1), 111-125.

78


http://www.pewinternet.org/files/2013/05/PIP_TeensSocialMediaandPrivacy_PDF.pdf
http://www.pewinternet.org/files/2013/05/PIP_TeensSocialMediaandPrivacy_PDF.pdf

Mingle, J., & Adams, M. (2015). Social Media Network Participation and Academic
Performance in Senior High Schools in Ghana. Library Philosophy and Practice (e-
journal), 1286.

Minor, M. A., Smith, G. S., & Brashen, H. (2013). Cyberbullying in higher education.
Journal of Educational Research and Practice, 3(1), 15-29.

Moore, M. G. (1989).Three types of interaction. American Journal of Distance
Education, 3(2), 1-7.

Omwenga, E., Nyabero, C., & Okioma, L. (2015). Assessing the Influence of the
PTTC Principal’s Competency in ICT on the Teachers’ Integration of ICT in Teaching
Science in PTTCs in Nyanza Region, Kenya. Journal of Education and Practice,
6(35), 142-148.

Papacharissi, Z., & Gibson, P. L. (2011). Fifteen minutes of privacy: Privacy, sociality,
and publicity on social network sites. In S. Trepte & L. Reinecke (Eds.), Privacy
Online (pp. 75-89). Berlin, Heidelberg: Springer.

Peters, G. J. Y. (2014). The alpha and the omega of scale reliability and validity: why
and how to abandon Cronbach’s alpha and the route towards more comprehensive
assessment of scale quality. European Health Psychologist, 16(2), 56-69.

Polit-O’Hara, D., & Beck, C. T. (2006). Essentials of Nursing Research: Methods,
Appraisal, and Utilization (Vol. 1). Philadelphia, PA: Lippincott Williams & Wilkins.

Potkonjak, V., Gardner, M., Callaghan, V., Mattila, P., Guetl, C., Petrovi¢, V. M., &
Jovanovi¢, K. (2016). Virtual laboratories for education in science, technology, and
engineering: A review. Computers & Education, 95(C), 309-327.

Prensky, M. (2001). Digital natives, digital immigrants part 1. On the Horizon, 9(5),
1-6.

Robinson, J. P., Kestnbaum, M., Neustadtl, A., & Alvarez, A. (2000). Mass media use
and social life among Internet users. Social Science Computer Review, 18(4), 490-501.

Roblyer, M. D., McDaniel, M., Webb, M., Herman, J., & Witty, J. V. (2010). Findings
on Facebook in higher education: A comparison of college faculty and student uses
and perceptions of social networking sites. The Internet and Higher Education, 13(3),
134-140.

Rowan, B., Correnti, R., & Miller, R. J. (2002). What Large-Scale, Survey Research
Tells Us about Teacher Effects on Student Achievement: Insights from the Prospects

79



Study of Elementary Schools. University of Pennsylvania: Consortium for Policy
Research in Education.

Rydzewska, E., & Pirrie, A. (2016). Transitions to and within adulthood for young
people with special educational needs. European Journal of Special Needs Education,
31(3), 299-301. doi:10.1080/08856257.2016.1187881

Simona, C., Marco, G., Federica, O., Laura, P., & Gianluca, A. (2017). Is it the way
they use it? Teachers, ICT and student achievement. Economics of Education Review,
56(C), 24-39.

Sowaal, A. (2008). Mary Astell: Theorist of Freedom from Domination. Journal of the
History of Philosophy, 46(2), 322-323. d0i:10.1353/hph.0.0014

Steinfield, C., Ellison, N. B., & Lampe, C. (2008). Social capital, self-esteem, and use
of online social network sites: A longitudinal analysis. Journal of Applied
Developmental Psychology, 29(6), 434-445.

Stelzner, M. (2011, April). The 2011 social media marketing industry report. Social
Media Examiner. Retrieved from http://www.socialmediaexaminer.com/social-
media-marketing-industry-report-2011/.

Thuseethan, S., & Kuhanesan, S. (2014). Influence of Facebook in academic
performance of Sri Lankan university students. Global Journal of Computer Science
and Technology: E Network, Web & Security, 14(4), n.p.

Valenzuela, S., Park, N., & Kee, K. F. (2009). Is there social capital in a social network
site?: Facebook use and college students’ life satisfaction, trust, and participation.
Journal of Computer-Mediated Communication, 14(4), 875-901.

Vallor, S. (2015). Social networking and ethics. In E. N. Zalta (Ed.), The Stanford
Encyclopedia of Philosophy. Stanford, CA: Stanford University.

Van Dijck, J. (2013). The culture of connectivity: A critical history of social media.
Oxford: Oxford University Press.

Vermeren, I. (2015, January). Men vs. Women: Who Is More Active on Social Media.
Brandwatch. Retrieved from https://www.brandwatch.com/2015/01/men-vs-women-
active-social-media/.

Voogt, J., & Knezek, G. (Eds.). (2008). International Handbook of Information
Technology in Primary and Secondary Education (Vol. 20). Springer Science &
Business Media.

80


http://www.socialmediaexaminer.com/social-media-marketing-industry-report-2011/
http://www.socialmediaexaminer.com/social-media-marketing-industry-report-2011/
https://www.brandwatch.com/2015/01/men-vs-women-active-social-media/
https://www.brandwatch.com/2015/01/men-vs-women-active-social-media/

Yunus, M. M., & Salehi, H. (2012). The effectiveness of Facebook groups on teaching
and improving writing: Students’ perceptions. Journal of Education and Information
Technologies, 1(6), 87-96.

81



82



APPENDICES

APPENDIX A

Questionnaire Type 1 (Teacher)

EGITIM AMACLI KULLANILAN SOSYAL MEDYAYA ILISKIN OZEL
LISE OGRETMEN VE OGRENCI GORUSLERININ
KARSILASTIRILMASI

Bu calisma lise Ogretmenlerinin sosyal paylagim sitelerini kullanma
aligkanliklarini, 6grencileri ile sosyal paylasim siteleri {izerinden iletisim kurma
davraniglarin1 arastirmayr amacglamaktadir. Ankete vereceginiz yanitlar 0grenme
ortamlarinin gelistirilmesine yardimci olacaktir. Liitfen yanitlarinizi acele etmeden ve
samimiyetle veriniz. Cevaplariiz tamamiyle gizli tutulacak ve sadece arastirmacilar
tarafindan degerlendirilecektir; elde edilen bilgiler bilimsel yayin amacli kullanilacak
olup kisisel bilgileriniz kesinlikle gizli tutulacaktir.

Anket, genel olarak kisisel rahatsizlik verecek sorular igermemektedir. Ancak,
katilim sirasinda sorulardan ya da herhangi bagka bir nedenden 6tiirii kendinizi rahatsiz
hissederseniz cevaplamay1 birakabilirsiniz. Anket sonuglar sizlerle paylasilacaktir.
Katildiginiz i¢in simdiden tesekkiir ederiz.

Calisma hakkinda daha fazla bilgi almak icin ODTU BOTE tezli yiiksek lisans
ogrencisi Seda Karabulut (Tel: 553 304 65 61; E-posta: ssedakarabulut@gmail.com)
ya da ODTU, Bilgisayar ve Ogretim Teknolojileri Egitimi Boliimii &gretim
iiyelerinden Dog¢. Dr. Omer Delialioglu (Tel: 210 41 98; E-posta:
omerd@metu.edu.tr) ile iletisim kurabilirsiniz.

Boliim 1

1- Yasmiz
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()25 ve alt1
()26 - 30
(31-35
()36 - 40

()41 ve lizeri

2- Cinsiyetiniz
(Kadin
()Erkek

3- Bransiniz
()Tiirk Dili ve Edebiyati
(Oingilizce
()Matematik
(Fizik

(Kimya
()Biyoloji

()Tarih
()Cografya
()Felsefe

()2. Yabanci Dil
()Gorsel Sanatlar
(OMiizik

()Beden Egitimi
(PDR

4- Hizmet yiliniz
(00-1

02-5

06-9

()10 ve tlizeri
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Boliim 2

5- Asagidaki sosyal paylasim sitelerini hangi sikhikta kullaniyorsunuz? (Birden fazla
isaretleyebilirsiniz.)

Hesabim yok | Ayda bir | Haftada bir 4 - 6 Giinde bir 2 -3 Glinde bir | Her Giin

Facebook

Twitter

Instagram

LinkedIn

Tumblr

Google Plus

Pinterest

Diger:

6- Sosyal medya hesaplarinizi giinde kag defa kontrol ediyorsunuz?

()Hergtin kontrol etmiyorum

()Giinde 1-5 defa kontrol ediyorum

()Giinde 6-10 defa kontrol ediyorum

()10 dan fazla

7- Sosyal paylagim sitelerine giris yaparken genellikle asagidaki arac¢lardan
hangisi/hangilerini kullamyorsunuz? Birden fazla isaretleyebilirsiniz.
()Okul bilgisayar1

()Evdeki bilgisayar

()Tablet

()Telefon

8- Ogrencilerinizden gelen arkadaslik isteklerini kabul eder misiniz?
()Evet

(OHay1r

()Bazen

9- Sosyal paylagim sitelerini egitimde kullantyor musunuz?
()Evet

(OHay1r

()Bazen
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10- Sosyal paylasim sitelerinin giivenlik & gizlilik ayarlarini kullantyor musunuz?
()Evet
()Hay1r

11- Sosyal paylasim sitelerinde Ki giivenlik & gizlilik ayarlarimin yeterli oldugunu

diisiiniiyor musunuz?
(1)Hig yeterli degil ~ (2)1Yeterli degi (3)Yeterli  (4)Kesinlikle yeterli

12- Sosyal paylasim sitelerinde ki arkadasliklariniz yiiz yiize iletisiminizi ne derece
etkiliyor?
(1)Hig etkilemiyor  (2) Kismen etkiliyor (3) Etkiliyor (4) Tamamen etkiliyor

13- Asagidaki sosyal paylasim sitelerinde baglanti kurdugunuz yaklasik kac
arkadasimiz var?

GENEL OGRETMEN OGRENCI
1]1|5(10|15|2|HJ1|1|5|/10]|15|20 | Hi|10|[1]|5]10( 1520
ofojojo-foOo[O]Ji|JOJO|JOfO-f[O-|] O] ¢ |da|[O|JOfO-fO-]O

Hld|[-|-]114([19]|0]¢]|d]- 14119 | ve|yo| n |- 14 1 19 | ve
i al4|9| 9|9 |v]|ylald]|9]| 9 9 | u k az [4|9] 9 9 | uz
¢ n|91]9 elfo|ln|9]9 z 919 er
y | a ilk|a e i
0|z z z r
k e i

r

i

Facebo
ok

Twitter

Instagr
am

Linked
In

Tumblr

Google
Plus

Pintere
st
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Diger:

Boliim 3
14- Sosyal paylasim sitelerini kullanma nedeniniz asagidakilerden hangisidir?

Genel Ogretmen | Ogrenci

Arkadaslarimla iletisim kurmak

Eski arkadaglarimi bulmak

Yeni arkadagliklar edinmek

Ailem ile iletisim kurmak

Giincel kalabilmek

Alanim ile ilgili gruplara katilmak

Is ve kariyer ile ilgili baglantilar kurmak

Ek gelir kaynag1 saglamak

Eglenmek (Miizik dinlemek, video izlemek, oyun oynamak)

Arkadaglarim hayatimla ilgili gelismelerden haberdar edebilmek

Teknoloji farkindaligimi artirmak

Uzman meslektaglarim ile iletisim kurmak

Ogretmen arkadaslarimla tartisma / paylasim gruplar yaratmak

Klasik sinif ortamindan kurtulmak

Ogrencilerimi yakindan takip edebilmek

Smif dis1 iletisim kurabilmek

Ders materyalleri, 6dev, sinav, duyuru vb. paylasimlarda bulunmak

Hizli ilerleyen veya daha ilgili 6grenciler igin ekstra kaynaklar
paylasabilmek

Dersimle ilgili gruplari tavsiye etmek

Mezun olduktan sonra da dgrencilerim ile iletisimi siirdiirebilmek

15- Sosyal paylasim sitelerinde en ¢ok hangi aktiviteleri kullaniyorsunuz?
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GENEL

OGRETMEN

OGRENCI

S JoN= —OT0 —T

Nadir
en

Aras
1ra

Cogunl
ukla

S gON-S —TO — T

Nadi
ren

Aras
mra

Cogunl
ukla

S goON-=S—TO —T

Nadi

ren

Arasira

Cog
unl
ukl

Durum
bilgisi
paylastyorum

Konum
bilgisi
paylastyorum
(Check-1n)

Mesajlastyor
um/
Goriintiili
sohbet
ediyorum

Arkadaglarim
mn
paylastiklarin
1 takip
ediyorum

Paylasimlar1
begeniyorum.
(“Like”,
“Retweet”,
“Favourite”,
“Pin”, “+1”
vb)

Fotograf/
Video
paylasiyorum
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Fotograf,
video, durum
VS.
paylagimlarin
ayorum
yapiyorum

Arkadaglarim
1
etiketliyorum
. (Video,
fotograf, yazi
Vs.)

Etkinlik
diizenliyorum

Etkinlikleri
takip
ediyorum

flgi alanima
giren
gruplara iiye
oluyorum

Arkadaglarim
m duvarina
yazi
yaztyorum(T
ebrik,
kutlama
mesajlari vs.)

Derse
gelmeden 6n
hazirlik
yapamalari
i¢in dokiiman
paylasiyorum
(Video, *.ppt,
*.doc, *.pdf
vs.)

“Neler
Ogrendik?”
testleri
paylasiyorum

Ek kaynaklar
paylasiyorum

Odev
veriyorum
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Dersle ilgili
duyurular
yapiyorum

Smiflarim
icin kapali
gruplar
kuruyorum

16- Derslerde sosyal paylasim siteleri kullanirken en ¢ok ne tiir problemlerle
karsilagiyorsunuz?

Higbir Nadiren Arasira Cogunlukla
zaman

Teknik problemler

Giivenlik ve gizlilik ayarlarina yonelik problemler

Ogrencilerden gelen rahatsiz edici mesajlar

Simf i¢i disiplin problemleri

Cevrim i¢i gruplara katilmak istemeyen 6grenciler

Velilerin yarattig1 problemler

Okul yonetiminin tutumu

17- Sosyal paylasim sitelerinde genel olarak hangi bilgilerinizi, kimlerle
paylastyorsunuz?

Genel Ogretmen Ogrenci

Ad - Soyad

Dogum tarihi

Egitim durumu

Fotograflar

Adres
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Telefon

E-posta

Iliski durumu

Calistig1 kurum

Dogum yeri

flgi alanlar

Siyasi goriis

Dini goriis

Sevdigi miizik, film, kitap, TV programlari
VS.

Aile bireyleri

Boliim 4

18- Asagidaki tabloyu derslerinize yonelik olarak, sosyal paylasim sitelerinden ne

siklikta faydalandigimiz1 diisiinerek doldurunuz.

Higbir zaman

Nadiren

Arasira

Cogunlukla

Egitim materyali hazirlarken

Ogretmen arkadaslarimla bilgi ahs-verisinde
bulunmak i¢in

Kisisel gelisim

Ogrenciler ile iletisim / Odev, smav vs.

Smif'igi tartigmalar igin

19- Kullandiginiz sosyal paylasim sitelerinde asagidaki ayarlari ne derece

biliyorsunuz?

Hig Biraz

Kararsizim

Iyi

Cok yi

Giivenlik & gizlilik ayarlari
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Sifre ayarlar

Kaétii kullanimlarin nasil bildirilecegi

Engelleme ayar1

Yaptiginiz paylagimlart kimlerin gorebilecegi

Grup olusturma ayarlari

Etkinlik olusturma ayarlari

20- Asagidaki sorular1 sosyal medyanin okul ve sosyal hayatiniza olan etkilerini

g0z Online alarak cevaplayiniz.

Kesinlikle
katilmiyorum

Katilmiyorum

Katiliyorum

Kesinlikle katiliyorum

Yaptigim ige konsantre olmam zorlastirir

Sosyallesmemi engeller

Teknolojiye olan yatkinligim artirir

Fiziksel ve kiiltiirel bariyerleri ortadan
kaldirir (Yurtdisindaki meslektaslarimla
rahatlikla iletisim kurabilirim)

Kendime olan giivenimi artirir (Begen
(Like), Favourite, Retweet, Pin, +1 vs.)

Hayatimla ilgili gelismelerden
istemedigim kisilerinde haberdar olmasi
beni kotii etkiler

Ihtiya¢ duydugumda arkadaslarima
rahatlikla erigebildigim bir adres defteridir

Arkadaglik davetini kabul etmedigim
arkadaglarimla sorun yasarim

Arkadag eklerken siyasi, dini ve ahlaki
degerleri 6n planda tutarim
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Arkadagslarimin paylastig1 siyasi ya da
dini goris icerikli paylasimlar,
iligkilerimizi etkiler

Ogretim yontemlerine olumlu etkisi vardir

Ogretim materyali gelistirmemde kolaylik
saglar

Ogrencilerimi degerlendirme siirecinde
etkili olmustur

Okuldaki popiilaritemi artirir

Arkadaslik davetlerinde hiyerarsiye dnem
veririm

Derslerde kullanilmasi 6grenci
motivasyonunu/sinif yonetimini olumlu
yonde etkiler

Sosyal paylasim sitelerinde diistincelerimi
daha rahat ifade ederim

Boliim 5
Asagidaki sorular1 sosyal paylasim siteleri kullaniminizi g6z 6niinde bulundurarak
cevaplayiniz.

21- Giivenlik ve gizlilik ayarlarini her 6gretmen kullanmalidir?
(1)Kesinlikle katilmiyorum  (2) Katilmiyorum (3)Katiliyorum (4) Kesinlikle
katiliyorum

22- Giivenlik ve gizlilik ayarlarini her 6grenci kullanmalidir?
(1)Kesinlikle katilmiyorum  (2) Katilmiyorum (3)Katiliyorum (4) Kesinlikle

katiliyorum

23- Okulunuzun sosyal medya kullanim kurallarini biliyor musunuz?
(1)Hig bilmiyorum  ()Kismen biliyorum  (4)Hepsini biliyorum

24- Okulunuzun sosyal medya kullanim kurallarina uyuyor musunuz?
(1)Kesinlikle hayrr  (2) Hayir (3)Evet (4) Kesinlikle evet
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APPENDIX B

Questionnaires Type 2 (student)

EGITIM AMACLI KULLANILAN SOSYAL MEDYAYA ILISKIN OZEL
LISE OGRETMEN VE OGRENCI GORUSLERININ
KARSILASTIRILMASI

Bu calisma lise 6grencilerinin sosyal paylasim sitelerini kullanma aliskanliklarini,

okul arkadaglar1 ve 6gretmenleri ile sosyal paylasim siteleri lizerinden iletisim kurma
davraniglarini arastirmayr amacglamaktadir. Calisma kapsaminda kullanilan ankette
kimlik belirleme amagli bilgi istenmemektedir. Ankete vereceginiz yanitlar 6grenme
ortamlarinin gelistirilmesine yardimei olacaktir. Liitfen yanitlarinizi acele etmeden ve
samimiyetle veriniz. Cevaplariiz tamamiyle gizli tutulacak ve sadece arastirmacilar
tarafindan degerlendirilecektir; elde edilen bilgiler, bilimsel yayin amach
kullanilacaktir.
Anket, kisisel rahatsizlik verecek sorular igermemektedir. Anketi cevaplarken
sorulardan ya da herhangi baska bir nedenden 6tiirii kendinizi rahatsiz hissederseniz
cevaplamayr yarida birakip kapatmakta serbestsiniz. Anket sonuglari sizlerle
paylasilacaktir. Katildiginiz i¢in simdiden tesekkiir ederiz.

Calisma hakkinda daha fazla bilgi almak icin ODTU BOTE tezli yiiksek lisans
ogrencisi Seda Karabulut (Tel: 553 304 65 61; E-posta: ssedakarabulut@gmail.com)
ya da ODTU, Bilgisayar ve Ogretim Teknolojileri Egitimi Boliimii 6gretim
iiyelerinden Dog¢. Dr. Omer Delialioglu (Tel: 210 41 98; E-posta:
omerd@metu.edu.tr) ile iletisim kurabilirsiniz.

1. Béoliim - Genel Bilgiler
Liitfen, asagida yer alan her bir soruyu ilgili boslugu doldurarak veya size en uygun
olan segenegi “X” ile isaretleyerek cevaplayiniz.

1- Yas e

2- Simif TR
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3- Cinsiyet  :Kadin Erkek

2. Boliim - Sosyal Paylasim Sitesi Kullanim Sikhigi

Liitfen, asagida yer alan her bir soruyu ilgili boslugu doldurarak veya size en uygun
olan secenegi “X” ile isaretleyerek cevaplayniz.

4- Asagidaki sosyal paylasim sitelerini hangi sikhikta kullaniyorsunuz? (Birden fazla
isaretleyebilirsiniz.)

Hesabim yok Ayda bir Haftada bir 4 - 6 Giinde bir 2 - 3 Giinde bir Her Giin

Facebook

Twitter

Instagram

LinkedIn

Tumblr

Google Plus

Pinterest

6- Sosyal paylasim hesaplariniza giris yaparken genellikle asagidaki araclardan
hangilerini kullaniyorsunuz? (Birden fazla isaretleyebilirsiniz.)
()Okul bilgisayari ()Evdeki bilgisayar() Tablet() Telefon()

7- Ogretmenlerinizle sosyal paylasim siteleri iizerinden baglant: kurar misiniz?
()Evet ()Hayir

10- Sosyal paylagim sitelerindeki arkadashklarimz yiiz yiize iletisiminizi ne derece
etkiliyor?
(Hig etkilemiyor (OKismen Etkiliyor  ()Etkiliyor  ()Tamamen etkiliyor

11- Asagidaki sosyal paylasim sitelerinde baglant1 kurdugunuz yaklasik kag
arkadasiniz var?

Ogretmenlerim Okul arkadaglarim Digerleri

Facebook

Twitter

Instagram

96



LinkedIn

Tumblr

Google Plus

Pinterest

3. Boliim - Sosyal Paylasim Sitesi Kullanimi

Liitfen, asagida yer alan sorulart "X ile igsaretleyerek cevaplayiniz.

12- Sosyal paylasim sitelerini kullanma nedeniniz asagidakilerden hangileridir?
(Birden fazla isaretleyebilirsiniz.)

Iletisim kurmak

Eski arkadaglarimi bulmak

Yeni arkadagliklar edinmek

Giincel kalabilmek

Eglenmek (Miizik dinlemek, video izlemek, oyun oynamak)

Hayatimla ilgili gelismelerden haberdar edebilmek

Ders materyalleri, 6dev, sinav, duyuru vb. takip etmek

13- Sosyal paylasim sitelerinde kimlerle en ¢ok hangi aktiviteleri kullantyorsunuz?

1: Higbir zaman 2: Nadiren 3: Arasira  4: Cogunlukla
Ogretmenlerim Okul Digerleri
arkadaglarim

1 |12 |3 |4 |1 [(2]|3 (4 |1|2]|3 |4

Durum bilgisi paylasiyorum

Konum bilgisi paylasiyorum (Check-In)

Fotograf / Video paylasiyorum

Mesajlasiyorum

Paylasimlar takip ediyorum

Paylasimlari begeniyorum. (“Like”, “Retweet”,
“Favourite”, “Pin”, “+1” vb)
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Paylagimlara yorum yapiyorum

Ilgi alanima giren gruplara iiye oluyorum

Egitim amagli kullantyorum

14- Sosyal paylasim sitelerinde en ¢ok hangi sorunlarla karsilasiyorsunuz?

Higbir zaman

Nadiren | Ara sira

Cogunlukla

Teknik sorunlarla karsilagirim

Giivenlik ve gizlilik ayarlarina yonelik sorunlar yasarim

Sinif i¢i motivasyon problemleri yasarim

Ailemin baskici tutumundan rahatsiz olurum

Akran zorbaligina maruz kalirim

Bilgi hirsizligina maruz kalirim

15- Sosyal paylagim sitelerinde
paylastyorsunuz?

genel olarak hangi Dbilgilerinizi

kimlerle

Ogretmenlerim

Okul arkadaglarim

Digerleri

Ad — Soyad

Dogum tarihi

Egitim durumu

Fotograflar

Adres

Telefon

E-posta

iliski durumu
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Calistig1 kurum

Dogum yeri

Ilgi alanlar

Siyasi goriis

Dini goriis

Sevdigi miizik, film, kitap, TV programlari vs.

Aile bireyleri

4- Boliim - Sosyal Paylasim Kullamim Ayarlan
Liitfen, asagida yer alan sorulart "X ile isaretleyerek cevaplayniz.

8- Sosyal paylasim sitelerinin giivenlik & gizlilik ayarlarim kullaniyor musunuz?
()Evet ()Hay1r

16- Kullandiginiz sosyal paylagim sitelerinde asagidaki ayarlar1 ne derece
biliyorsunuz?

Hig Biraz Kararsizim Iyi Cok
Iyi

Giivenlik & gizlilik ayarlar

Sifre ayarlari

K&t kullanimlarm nasil bildirilecegi

Grup olusturma ayarlari

9- Sosyal paylasim sitelerindeki giivenlik & gizlilik ayarlarimin yeterli oldugunu
diisiiniiyor musunuz?
(OHig yeterli degil () Yeterli degil ()Yeterli ()Kesinlikle yeterli

5- Boliim - Hayatiniza olan etkileri
Liitfen, asagida yer alan sorulart "X ile isaretleyerek cevaplaymniz.

17- Sosyal paylasim sitelerinin okul ve sosyal hayatimiza olan etkilerini goz
oniine alarak cevaplayiniz.
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Evet | Hayir

Yaptigim ise konsantre olmamu zorlagtirir

Sosyallesmemi engeller

Teknolojiye olan yatkinligimi artirir

Fiziksel ve kiiltiirel bariyerleri ortadan kaldirir.

Kendime olan giivenimi artirir (Begen (Like), Favourite, Retweet, Pin, +1 vs. )

Hayatimla ilgili gelismelerden istemedigim kisilerinde haberdar olmasi beni kétii etkiler

Ihtiyag duydugumda arkadaslarima/dgretmenlerime rahathkla erisebildigim bir adres
defteridir

Arkadaslik davetini kabul etmedigim arkadaslarimla sorun yasarim

Arkadas eklerken siyasi, dini ve ahlaki degerleri 6n planda tutarim

Arkadaglarimin paylastig1 siyasi ya da dini goris icerikli paylasimlar, iligkilerimizi
etkiler

Derslerime olumlu etkisi vardir

Okuldaki popiilaritemi artirir

Sosyal paylasim sitelerinde diisiincelerimi daha rahat ifade ederim

Bilgiye kolaylikla erigebilirim

Sinif arkadaslarimla yakin iligkiler kurarim

18- Okulunuzun belirledigi sosyal paylasim sitesi kullanim kurallarmi biliyor
musunuz?
(Hig bilmiyorum ()Kismen biliyorum ()Hepsini biliyorum

19- Okulunuzun belirledigi sosyal paylasim Kullanim kurallarina uyuyor
musunuz?
()Evet ()Hayir

Katiliminiz icin tesekkiir ederim.
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APPENDIXC

ORTA DOGU TEKNIiK UNIVERSITESI
MIDDLE EAST TECHNICAL UNIVERSITY
06531 ANKARA-TURKEY

Bilgisayar ve Ogretim Teknolojileri Egitimi Béliimii

Veli Onay Mektubu
Sayin Veliler, Sevgili Anne-Babalar,

Orta Dogu Teknik Universitesi, Bilgisayar ve Ogretim Teknlojileri Egitimi boliimii olarak
Bilimsel Arastirma Projesi (BAP) kapsaminda “Sosyal Aglarin Egitime Etkisinin 3 - O (Ogretmen -
Ogrenci - Ogrenim) Boyutuyla Incelenmesi” adli ¢alismay: yiiriitmekteyiz. Arastirmanuzin amaci
sosyal aglarda 6gretmen tutum ve davraniglarinin 6grenci gelisimi ve okul basarisi lizerindeki etkilerini
anlamaktir. Bu amaci1 gerceklestirebilmek icin hazirlanan anketin 6grencimiz tarafindan igtenlikle
doldurmasini rica ediyoruz. Elde edilen bilgiler, sosyal medyadaki 6grenci - 6gretmen iligkilerini, bu
iligkinin egitim ve 0gretim hayatlarin1 ve gelisimlerini nasil etkiledigi hakkinda veriler sunacaktir.
Arastirmayla ilgili daha fazla bilgi almak isterseniz agagidakiiletisim bilgilerini kullanarak bize
ulasabilirsiniz.

Katilmasina izin verdiginiz takdirde Ogrencimiz, anketi ¢evrimigi olarak istedigi zaman
doldurabilecektir. Ankette yer alan sorularin psikolojik gelisimine olumsuz etkisi olmayacagindan emin
olabilirsiniz. Dolduracag1 anketin cevaplar1 sadece bilimsel arastirma amaciyla kullanilacaktir. Bu
formu imzaladiktan sonra c¢ocugunuz katilimciliktan ayrilma hakkina sahip olacaktir. Arastirma
sonucunun dzeti sizlerle de paylasilacaktir.

Seda KARABULUT Dog. Dr. Omer DELIALIOGLU

ODTU GV Ozel Ilkokulu Orta Dogu Teknik Universitesi, Ankara

e-posta: e161948@metu.edu.tr e-posta: omerd@metu.edu.tr
Saygilarimizla,

Liitfen bu arastirmaya katilmak konusundaki tercihinizi asagidaki seceneklerden size en uygun
gelenin altina imzamizi atarak belirtiniz ve bu formu ¢ocugunuzla okula geri gonderiniz.

A) Bu aragtirmaya tamamen goniillii olarak katiliyorum ve ¢ocugum ............. "nin da katilimet
olmasina izin veriyorum. Calismay1 istedigim zaman yarida kesip birakabilecegimi biliyorum ve
verdigim bilgilerin bilimsel amagli olarak kullanilmasini kabul ediyorum.

Baba Adi-Soyadi................... Anne Adi-Soyadt...............
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B) Bu ¢aligmaya katilmay1 kabul etmiyorum ve ¢ocugumun
vermiyorum.

Baba Adi-Soyadi............. Anne Adi-Soyadi.................
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APPENDIX D

UYGULAMALI ETiK ARASTIRMA MERKEZIi / APPLIED ETHICS RESEARCH CENTER

DUMLUPINAR BULVARI 06800 CANKAYA ANKARA/TURKEY T: +90 3122102291 F: +90
312 210 79 59 ueam@metu.edu.tr www.ueam.metu.edu.tr sayi: 28620816 / 55

Gonderilen: Dog. Dr. Omer DELIALIOGLU

ORTA DOGU TEKNIK UNIVERSITESI
MIDDLE EAST TECHNICAL UNIVERSITY 30 EYLUL 2015
Bilgisayar ve Ogretim Teknolojileri Egitimi
Gonderen: Prof. Dr. Canan SUMER
Insan Arastirmalari Komisyonu Baskani

Etik Onay1
Damigmanligimi yapmus oldugunuz Bilgisayar ve Ogretim Teknolojileri Egitimi Béliimii
Yiiksek lisans Ogrencisi Seda KARABULUT “Sosyal Aglarmn Egitime Etkisinin 3-O
(Ogretim-Ogretmen-Ogrenci) Boyutuyla incelenmesi” isimli arastirmasi insan Arastirmalari

Komisyonu tarafindan uygun goriilerek gerekli onay 28.09.2015-29.01.2016 tarihleri arasinda

gecerli olmak tizere verilmistir.

Bilgilerinize saygilarimla sunarim.

&Lg(x

Prof. Dr. Canan SUMER

Uygulamali Etik Aragtirma Merkezi

Insan Arastirmalari Komisyonu Baskan1

BU BOLUM, ILGILi BOLUMLERI TEMSIL EDEN INSAN ARASTIRMALARI ETiK ALT
KURULU TARAFINDAN DOLDURULACAKTIR.

Protokol No: 2015-EGT-125

ODTU 2015
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BU BOLUM, ILGILi BOLUMLERI TEMSIL EDEN INSAN
ARASTIRMALARI ETiK ALT KURULU TARAFINDAN
DOLDURULACAKTIR.

Protokol No: 2015-EGT-125
IAEK DEGERLENDIRME SONUCU

Sayin Hakem, Asagida yer alan ii¢ secenekten birini isaretleyerek
degerlendirmenizi tamamlayiniz. Liitfen “Revizyon Gereklidir” ve “Ret”
degerlendirmeleri i¢cin gerekli aciklamalar1 yapimiZ. Degerlendirme Tarihi:
29.09.2015Tarih se¢mek icin tiklayin Ad Soyada:

Herhangi bir degisiklige gerek yoktur. Veri toplama/uygulama baslatilabilir.
Revizyon gereklidir

D Goniilli Katilim Formu yoktur.

D ) Goniillii Katilim Formu eksiktir.

Gerekgenizi ayrintili olarak agiklaymiz: Metin girmek i¢in tiklayin

D) Katilim Sonras1 Bilgilendirme Formu yoktur.

D Katilim Sonrasi Bilgilendirme Formu eksiktir.

Gerekgenizi ayrintili olarak agiklaymiz: Metin girmek i¢in tiklayin

Rahatsizlik kaynagi olabilecek sorular/maddeler ya da prosediirler icerilmektedir.
Gerekgenizi ayrintili olarak agiklaymiz: Metin girmek i¢in tiklayin

Diger.

Gerekgenizi ayrintili olarak agiklayimiz: Metin girmek i¢in tiklayin.
Ret

Ret gerekcenizi ayrintili olarak aciklayiniz: Metin girmek i¢in tiklayin
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APPENDIX E
Goniillii Katilim Formu

Bu calisma lise Ogretmenlerinin sosyal paylasim sitelerini kullanma
aliskanliklarini, 6grencileri ile sosyal paylasim siteleri {izerinden iletisim kurma
davraniglarint arastirmayr amaglamaktadir. Calisma kapsaminda kullanilan ankette
kimlik bilgileri istenmemektedir. Cevaplariniz tamamiyle gizli tutulacak ve sadece
arastirmacilar tarafindan degerlendirilecektir; elde edilen bilgiler bilimsel yayin
amach kullanilacaktir. ~ Anket,  kisisel = rahatsizlik  verecek  sorular
icermemektedir. Ancak, katilim sirasinda sorulardan ya da herhangi bir nedenden
Otirli rahatsiz olursaniz cevaplamayr birakip kapatmakta serbestsiniz. Liitfen
yanitlarinizi acele etmeden ve samimiyetle veriniz. Anket sonuclar1 sizlerle

paylasilacaktir. Katildiginiz i¢in simdiden tesekkiir ederiz.

Calisma hakkinda daha fazla bilgi almak i¢in ODTU BOTE tezli yiiksek lisans
ogrencisi Seda Karabulut (Tel: 553 304 65 61; E-posta: ssedakarabulut@gmail.com)
ya da ODTU, Bilgisayar ve Ogretim Teknolojileri Egitimi Boliimii 6gretim
iiyelerinden Dog. Dr. Omer Delialioglu (Tel: 210 41 98; E-posta:

omerd@metu.edu.tr) ile iletisim kurabilirsiniz.

Bu c¢alismaya tamamen goniillii olarak katiliyyorum ve istedigim zaman
yarida kesip c¢ikabilecegimi biliyorum. Verdigim bilgilerin bilimsel amaclh
yayimlarda kullanilmasini kabul ediyorum. (Formu doldurup imzaladiktan sonra

uygulayiciya geri veriniz).

Isim Soyad Tarih Imza
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