TRADITIONAL AND CYBER BULLYING AMONG THE STUDENTS WITH
SPECIAL EDUCATION NEEDS

A THESIS SUBMITTED TO
THE GRADUATE SCHOOL OF SOCIAL SCIENCES
OF
MIDDLE EAST TECHNICAL UNIVERSITY

BY

HALIL ASLAN

IN PARTIAL FULFILLMENT OF THE REQUIREMENTS
FOR
THE DEGREE OF MASTER OF SCIENCE
IN
THE DEPARTMENT OF EDUCATIONAL SCIENCES

SEPTEMBER 2016






Approval of the Graduate School of Social Sciences

Prof. Dr. Meliha Altunisik

I certify that this thesis satisfies all the requirements as a thesis for the degree of
Master of Science.

Prof. Dr. Cennet Engin-Demir
Head of Department

This is to certify that we have read this thesis and that in our opinion it is fully
adequate, in scope and quality, as a thesis for the degree of Master of Science.

Prof. Dr. Ozgiir Erdur-Baker
Supervisor

Examining Committee Members

Assoc. Prof. Dr. Zeynep Hatipoglu-Siimer (METU, EDS)

Prof. Dr. Ozgiir Erdur-Baker (METU, EDS)

Assist. Prof. Dr. Aylin Demirli-Yildiz (B.U., EDS)







I hereby declare that all information in this document has been obtained and
presented in accordance with academic rules and ethical conduct. I also declare
that, as required by these rules and conduct, | have fully cited and referenced

all material and results that are not original to this work.

Name, Last name : Halil ASLAN

Signature



ABSTRACT

TRADITONAL AND CYBER BULLYING AMONG THE STUDENTS WITH
SPECIAL EDUCATION NEEDS

Aslan, Halil
MSc, Department of Educational Sciences

Supervisor  : Prof. Dr. Ozgiir Erdur-Baker

September 2016, 108 pages

The purpose of the study is to examine traditional and cyber bullying among the
students with special education needs attending special education schools.
Additionally, predictive role of bullying and victimization experience on psycho
social adjustment level of students with special education needs were assessed.
Sample of the present study consists of 295 students with special education needs
(177 gifted, 118 deaf) attending segregated special education schools. Revised
Olweus Bully/Victim Questionnaire (Olweus, 1996), Revised Cyber Bullying
Inventory-1l1 (Topcu, 2014), Strengths and Difficulties Questionnaire (Goodman,
1997) and demographic data sheet were employed to collect data.

Results of the study indicated that of the total 295 students with special education
needs, 28.1% of the students with special education needs were bullies and 39.3%
were victims of the traditional bullying. Furthermore, 13.5% of the students with
special education needs were identified as cyber bullies and 23.3% of them were
found as cyber victims. When gender and grade level were examined in regard to
traditional and cyber bullying, significant gender differences were found. Male
students with special education needs obtained higher scores for both bullying and

victimization than female with special education needs. However, no meaningful

iv



grade level differences were found. Hierarchical regression analyses indicated that
traditional bullying, traditional and cyber victimization significantly predicted
psycho-social adjustment level of the students with special education students.

Results of study were discussed in term of literature.

Keywords: traditional and cyber bullying, students with special education needs,
adjustment difficulties
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OZEL EGITIME GEREKSINIMI OLAN OGRENCILER ARASINDA GORULEN
GELENEKSEL VE SIBER ZORBALIK

Aslan, halil
Yiiksek Lisans, Egitim Bilimleri Boliimii

Tez Yoneticisi  : Prof.Dr. Ozgiir Erdur-Baker

Eyliil 2016, 108 sayfa

Bu ¢aligsmanin amaci 6zel egitim okullarina devam eden 6zel egitim gereksinimi olan
ogrenciler arasindaki geleneksel ve siber zorbaligi incelemektir. Ek olarak, ozel
egitim ogrencilerinin  psiko-sosyal uyum diizeylerini yordamada zorbalik ve
magduriyet deneyimlerinin rolii arastirilmistir. Arastirmaya 6zel egitim okullarina
devam eden 295 ozel egitim gereksinimi olan 6grenci (177 6zel yetenekli, 118
duyma engelli) katilmigtir. Arastirma kapsaminda Yenilenmis Olweus Zorba/Magdur
Olgegi (Olweus, 1996), Yenilenmis Siber Zorbalik Envanteri-1l (Topcu, 2014) ve
Giigler ve Giigliikler Olgegi (Goodman, 1997) veri toplamak i¢in kullanilmustir.

Arastirmanin sonuglarina gore 295 6zel egitim dgrencisinden % 28.1° i geleneksel
zorba ve %39.3” it magdurdur. Ayrica, % 13.5’i siber zorba oldugu ve %23.3’linde
siber zorbalilk magduru oldugunu gostermektedir. Geleneksel ve siber zorbalik
davraniglar ile iliskili olarak cinsiyet ve sif diizeyi degiskenleri incelendiginde,
anlamli cinsiyet farkliligi tespit edilmistir. Erkek 6zel egitim Ogrencilerinin hem
zorbalik hem de magduriyet deneyimlerinde kiz 6zel egitim 6grencilerinden yiiksek
puan aldig1 bulunmustur. Fakat sinif diizeyi agisindan istatistiksel olarak anlamli bir
farklilik bulunamamustir. Hiyerarsik regresyon analizi sonuglar1 geleneksel zorbalik,

magduriyet ve siber magduriyet deneyimlerinin 6zel egitime gereksinimi olan
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ogrencilerinin  psiko-sosyal uyum diizeylerini yordamada anlamli degiskenler

oldugunu gostermistir. Elde edilen sonuglar alan yazini agindan tartigilmistir.

Anahtar Kelimeler: geleneksel ve siber zorbalik, 6zel egitime ihtiyaci olan

ogrenciler, uyum problemleri
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CHAPTERII

INTRODUCTION

They hurt me, talked behind me but I still love all of them

(Note written by one of the participants in the study)

1.1 Background of the Study

Bullying is one of the most urgent and challenging issues that affect all societies in
the world. However, prior to the 1970’s bullying was not perceived as a problem that
needed to be taken into consideration. First systematic research on bullying initiated
in the early 1970s by Dan Olweus, Swedish psychologist (Duncan, 2013). following
that time, scholars from all over the world, involving the United States, Australia,
Japan, Korea, and U.K. have investigated school bullying (Kanetsuna & Smith,
2014; Koo, Kwak & Smith, 2008; Side & Johnson, 2014; Swearer & Doll, 2008).
Over the years, substantial amount of literature has been cumulated in terms of
nature and severity of bullying and how various variables were related to it. The
concerning findings are that bullying destroys school atmospheres, social and
psychological well-beings of students are harmed (Vidourek, King & Merianos;
Reuland & Mikami, 2014; Houbre, 2006). Such results indicated that bullying needs
further attention as a research topics and urgent prevention and intervention

programs were needed in schools and school environments.

Despite all these efforts, experiences of students with special education needs remain to
be relatively less known, especially in Turkey. Rose, Monda-Amaya and Espelage
(2011) carried out literature review regarding bullying and victimization frequencies
among the students with special education needs via EBSO database. They found out
that there are 32 articles fitting their criteria. Existing research reveals that not only
students with special education needs were more likely to be targeted as victims
(Hershkowitz, Lamb & Horowitz, 2007; Young, Ne’ eman & Gelser, 2011; Sveinsson



& Morris, 2005; Huffman, 2015; Aime, Salvas, Morin & Normand, 2016) but also
bullying among the students with special education needs was common (Nabuzoka &
Smith, 1993; Baek, 2015; Fink, Deighton, Humphrey & Wolpert, 2015; Swearer, Wang,
Siebecker & Frerichs, 2012). A study examining victimization frequency among the
students with special education needs and chronic illness in 11 western countries
(France, Ireland, Denmark, Germany, Portugal, Poland, Latvia, Netherland, Bulgaria,
Wales and Canada) found that despite varying rates of victimization (from 14.3% to
27.1%), bullying exist across countries (Sentenac et al., 2011). Several other studies
involving the students with special education needs also indicated that victimization
frequency for students with special education needs exceeded more than 50% (Kuhne &
Wiener, 2000; Van Cleave & Davis, 2006). Compared to above mentioned countries
and international literature, little is known about bullying among the Turkish students
with special education needs. Therefore, careful attention must be placed upon bullying

dynamic among the students with special education needs.

Bullying studies related to the students with special education needs are generally
based on comparison between the students with special education needs and without
special education needs. Research findings reported that students with special
education needs were generally at greater risk of being bullied compared with the
students without special education needs (Bauman & Pero, 2010; Bear, Mantz,
Glutting, Yang & Boyer, 2015; Christensen, Fraynt, Neece & Baker, 2012; Deyv,
College, & York, 2007; T. W. Farmer et al., 2012; Fisher, Moskowitz, & Hodapp,
2012; Nettelbeck & Wilson, 2002; Sentenac et al., 2011). Several characteristics that
the students with special education needs have may escalate victimization rates of the
students with special education needs. Their poor social competencies to cope with
bullying (Nettelbeck & Wilson, 2002), lack of protection skills (Fisher et al., 2012)
and language impairment (Conti-Ramsden & Botting, 2004) make them vulnerable
to bullying. In this sense, Kiriakidis (2014) noted that the existence of some special
needs was related with an increased risk of bullying even when third demographic
and health factors such as gender, age etc. were statistically controlled. For
instance, Blake and his colleagues’ (2012) carried out a study on prevalence of
bullying among the students with special education needs across USA revealed that
students with special education needs as a group were likely experience bullying

more than 1.5 times as compared with the students without special education need.



When specific special education needs are taken into account, the findings revealed
that the students with emotional and behavioral problems (Swearer et al., 2012), sight
difficulties (Pinquart & Pfeiffer, 2011) intellectual disabilities (Emerson, 2010;
Reiter & Lapidot-Lefle, 2007; Glumbic et al., 2010),) autism spectrum (ASD) (
Bitsika & Sharpley, 2014; Chen & Schwartz, 2014) learning disabilities (Rose et al.,
2011; Dev et al., 2007) expose higher frequencies of bullying than the students
without special education needs. Beside to these results, few researchers investigated
bullying involvements of the gifted students who are categorized as students with
special education needs. The results of few studies cumulated into two main
approaches about bullying among the gifted students. One approach argues that
gifted students have been victimized as much as non-gifted students’ have (Peters &
Bain, 2011). Opposite approach regarding gifted students and bullying claims that
gifted students are vulnerable to be being bullied by other students due to some
characteristics they have. Their unique characteristics such as over excitabilities
(Ackerman, 2009; Bailey, 2009), emotional sensitivity (Rinn & Reynolds, 2012) and
asynchronous development (Silverman, 1997) make them weaker to bullying. For
instance, a study examining bullying and victimization among the gifted students
indicated that 11% of the gifted students were repeatedly victimized (Peterson &
Ray, 2006b).

Understanding bullying dynamics as both bully and victim among the students with
special education needs related to several variables that make them vulnerable to
bullying. Rose (2010) argued that special educational placement, severity of the
disability, and disability characteristics that may place the students with special
education needs at a greater risk for being bullied. Research attempting to explain
victimization rate for the students with special education needs in the segregated
settings (classroom or school) has been inquired by several researchers. Scholars
indicated that students with special education needs in the segregated settings engage
in bullying more than the other group of the students in both inclusive and
mainstream settings (Morrison, Furlong, & Smith, 1994; Sweeting & West, 2001;
Rose, 2010; Hartley, Bauman, Nixon & Davis, 2015).

When types or forms of bullying that the students with special education needs
experience are taken into account, they are frequently target of the physical, verbal

and relational bullying. For instance, Arulogun, Titiloye, Oyewole, Nwaorgu and
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Afolabi (2012) examined type of bullying that deaf student experience in segregated
special education schools. According to results, deaf student were subjected to verbal
(32.4%) and physical bullying (13.2%). They pointed out that intervention programs
are needed to reduce bullying incidents which deaf girls are exposed. Moreover,
Carran and Kellner (2009) indicated that types of bullying experienced by the
students with special educational needs were verbal bullying (51%) and physical
bullying (43%). Considering to the findings, verbal and physical victimization are

prevalent among the students with special education needs.

In reality, disability is a broad term and has several definitions in literature.
According to Turner and his colleagues (2011) disability can be classified as a)
emotional and behavioral disorders, like depression or conduct disorder, b) physical
disabilities that create limitations in hearing, sight or mobility ¢) developmental and
learning disabilities such as autism or cognitive disability. Severity of disability is
also important variable in predicting bullying among the students with special
education needs. Research findings showed that the students with severe disabilities
in the segregated special education schools were more likely to be victimized than
those in inclusive settings (Farmer, Lane, Lee, Ham & Lambert, 2012). Norwich and
Kelly (2004) examined bullying rates among the students with special education
needs attending segregated special education and those attending mainstream schools
(N=101). They found that the students with special education needs in the segregated
special education school were more likely to be bullied than those attending

mainstream schools.

In current study, the students with hearing impairments and students diagnosed as a
gifted have been selected as the target groups. There are several different types of
hearing loss depending on the rate of hearing loss. They use sign language to
communicate with people. It should emphasize that the students with hearing
impairment attending the present study were deaf and hard of hearing. Deaf students
attending segregated special education schools where they spend whole school days
with the other deaf students and their lower level of social and communication skills
elevate risk of being bullied (Weiner, Day & Galvan 2013). Therefore, deaf and hard
of hearing students continuing to the segregated special education schools constituted
to the sample of the present study. Moreover, bullying among gifted students is

controversial issue among the researchers. One group of researchers argues that
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gifted students are very sensitive against bullying. Other group claims that gifted
students are experience bullying like other mainstream students. Turkish literature is
lacking of studies reporting bullying frequencies occurring among the gifted
students. Therefore, both of deaf and gifted students who are described as students
with special education needs in Turkish education system were selected as a target

population for the current study.

Gender appears to be an important variable in understanding and intervening
bullying among the students with and without special education needs. Grasping
distinctions in manifestation of bullying among the male and female students with
special education needs may help us to provide better understanding of the bullying
phenomenon. Research findings typically showed that males tend to engage in
physical bullying. Besides, females use relational bullying such as exclusion
someone from group or talking behind someone more than males (Smith & Gross,
2008; Smith, Polenik, Nakasita & Jones, 2012; Silva, Pereira, Mendonga, Nunes &
Oliveria, 2013; Bradsha, Sawyer & O'Brennan, 2007). As gender and students with
special education needs are taken into account, inconsistent results were revealed due
to method and criteria used in research. For instance, Swearer and her colleagues
(2012) used both students with special education needs and without special education
needs as a sample in their study. They found no gender difference on bullying and
victimization among the students with special education needs. When Conti-
Ramsden and Botting (2004) used students who have same type of special education
needs as sample in their study with 242 students with language impairment, they
reported that male students with special education needs were more engage in school

bullying than the female students with special education needs.

Similar to gender, age is important variable in defining and attributing bullying
among the students with SEN because frequency and type of bullying is changed
with age and developmental level of the students. Traditionally, involvement in
bullying and victimization reduced with age (Olweus, 1993; Scheithauer, Hayer,
Petermann & Juger, 2006). Bullying and victimization reached at peak point in the
middle school years (Oliver, Hoover, and Hazier, 1994). It decreases during the high
school years, but relational bullying increases (Solberg & Olweus, 2003). Research
show us that students with special education needs have been even bullied in the

preschool years. A study conducted by Repo and Sajaniemi (2014), bullying among
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the preschool students with special education needs ages between 3 and 6 years old
through using teacher reports (N:771) have been inquired. Results showed that 18%
of bullying happened in the present of students with special education needs.

Although bullying is generally viewed as school based phenomenon, developing
technology changed forms of bullying. Internet, smart phones and so on allow bullies
to expand their bullying beyond the schoolyard. This new type of bullying called
cyber bullying and it has been extensively studying by researchers. Cyber bullying is
defined as afflicting the others using technological devices such as e-mail, instant
messages, chat rooms, websites (Campbell, 2005). A great deal number of studies
has been published on cyber bullying and related variables for the mainstream
students in the international literature as well as Turkish literature. There has been
small body of research conducted on understanding cyber bullying and victimization
experience of the students with special education needs. Heiman, Olenik-Shemesh
and Eden (2015) investigated prevalence of cyber bullying among the students with
and without special education needs. They found that students with special education
needs were more likely to be victim of cyber bullying than students without special
education. Further studies would shed into light nature and severity of cyber bullying
among the students with special educational needs.

Bullying experience affects adjustment of the students with special education needs.
Students who are victim of both physical and emotional bullying are at high risk of
behavioral and emotional problems (Yeung & Leabeater, 2010) and this
circumstance directly affects adjustment of the students with special education needs
(Rueger & Jenkins, 2014). Several studies also showed that bullying and
victimization experience of the students with special education needs associate with a
range of psychosocial adjustment problems such as internalizing psychological
disorders (Heather et al., 2011), anxiety (Saylor & Leach, 2009). Previous studies on
bullying and adjustment reported that there is a reciprocal relationship between
bullying and adjustment (Davidson & Demaray, 2007; Morin, Bradshaw & Berg,
2015). According to them, bullying causes to maladjustment and students having

adjustment problems are more prone to bullying.

Special Education in Turkey can be defined as the training that is performed in an
environment which proper for the disabled children through the aid of qualified



professionals and programs (Ozsoy, 1985; as cited in Eres, 2010). Turkey currently
has more than 1000 segregated special schools in both different educational levels
and disability types with 9700 teachers and 240000 students (Ministry of National
Education, 2014). The majority of the students are in the elementary schools.
Integration of students with SEN which based on principle of lest restricted
environment has been increasing and the number of enrollments in special schools
has been decreasing. Students with special education needs in segregated special
schools spend all school days with the students who have same disability. Students
attending to special education schools are usually perceived as the most vulnerable
students (Wei, Chang & Chen, 2015). However, bullying literature in Turkey were
generally focused on prevalence and types bullying in the different mainstream
school levels (Dblek, 2002; Ayas & Piskin, 2010; Arslan-Ozdingler & Savaser, 2009;
Yurtal & Cenkseven, 2007; Oksiiz, Cevik & Kartal, 2012; Piskin, 2010; Kartal,
2008; Yesilova, 2015; Kapegi, 2004) and some variables such as school attachment
and loneliness (Duy & Yildiz, 2014), the quality of school life (Onder & Sari, 2012),
submissive behavior (Atik, Ozmen & Kemer, 2012), students’ empathy level
(Cigdem, 2008), school climate (Bayar & Uganok, 2012; Calik, Ozbay, Ozer, Kurt &
Kandemir). To date, there is no study encountered in Turkish literature related to
bullying and victimization among the Turkish student with special education needs.
Therefore, it is necessary to examine frequency of bullying and dynamics affecting
bullying and victimization among the Turkish students with special education needs.
First way to prevent bullying among the students with special education needs is to

understand frequency and nature of bullying and victimization.

Therefore, the major goal of the present study is to investigate bullying (traditional
and cyber) and victimization frequency with regard to gender and grade among the
students with special education needs attending segregated special education schools
(gifted and hearing impairments). Second, the predictive power of bullying
involvements (as being victims and bullies both in physical and cyber environment)
over and above age and gender in adjustment level of students with special education

was tested.



1.2 Purpose of the Study

The main aim of this study is to examine bullying (cyber and traditional) and
victimization frequency among student with special education needs attending
segregated special educational schools. In addition, bullying, victimization and
adjustment level of student with special needs were investigated in respect to gender,

grade level.

1.3 Research Questions

1) What is the frequency of traditional bullying and victimization among the students
with special education needs in samples of special education students coming from
different special school types?

2) What is the frequency of cyber bullying and victimization among the students with
special education needs in samples of special education students coming from

different special school types?

3) Are there significant gender and grade differences in traditional and cyber bully
scores among the students with special education needs from different special

education school tpes?

4) Are there significant gender and grade differences in traditional and cyber
victimization scores among the students with special education needs from different
special education school types?

5) What is the predictive role of traditional bullying on psycho-social adjustment
level of the students’ with special education needs after controlling for the effect of

gender and grade?

6) What is the predictive role of traditional victimization on psycho-social
adjustment level of the students’ with special education needs after controlling for

the effect of gender and grade?

7) What is the predictive role of cyber bullying on psycho-social adjustment level of
the students’ with special education needs after controlling for the effect of gender
and grade?



8) What is the predictive role of cyber victimization on psycho-social adjustment
level of the students’ with special education needs after controlling for the effect of

gender and grade?

1.4 Definition of Terms
Bullying: A student is being bullied or victimized when he or she is exposed,
repeatedly and over time, to negative actions on the part of one or more other
students (Olweus, 1993).

Cyber Bullying: cyber bullying is a form of bullying in which the perpetrator
chooses to harass his or her victim through a technological devise (Breguet, 2007)

Special Education: Special education is the education which aims to meet the
educational needs of individuals who are in need of special education in an
environment appropriate for the deficiencies and characteristics of those individuals
using the specially developed educational programs and techniques provided by

specially trained staff (Cavkaytar, 2006)

1.5 Significance of the Study
Significances of current study arise from two sources: the implications of results on
educational and research purpose and contribution to the existing literature regarding

students’ with disabilities and their teachers’ perceptions of bullying.

Bullying is a serious problem for our school system as well as our society. In the
recent years, a great number of research findings revealed that bullying has negative
consequences for social, emotional and psychological developments of the students.
Considering seriousness of the problem, conducting studies to understand bullying
and victimization is important to provide safe and secure school environments for
our students. In this sense, investigating bullying among the students with special
education needs should increase our awareness about bullying occurring among
them. However, based on our best knowledge this is the first study examining
bullying among the student with special education needs in Turkey. The current



study would reflect mirror to selected special education schools regarding how
student with special education needs behave each other, because they spend great
deal of time all together. Therefore, the present study would be starting point to
uncover frequency and severity of bullying in the segregated special education
schools (deaf and gifted). Further studies may utilize these findings as a baseline to
further understand the nature and severity of bullying and victimization among the
Turkish students with special students. Moreover, cyber bullying among mainstream
school students was also investigated by many researchers, but less is known about
cyber bullying experience of the students with special education needs and their
usage of information and communication tools (ICT). This study provided useful
information about cyber bullying experience of the gifted and deaf students and used

as a baseline for further studies.

Samples of nearly all studies carried out on bullying and victimization among the
Turkish students were selected either big cities such as Istanbul, Ankara, Izmir or
western region of Turkey (Délek, 2002; Ayas & Piskin, 2011; Hakan, 2011; Oz,
Kirimoglu & Temiz, 2011; Calik, Ozbay, Kurt & Kandemir, 2009; Kartal & Bilgin,
2008; Atik, Ozmen & Kemer, 2012). This study also provided substantial data on
appearances of current frequency and severity of bullying among students with

special education needs from eastern region of the Turkey.

This study is not only examined frequency of bullying and victimization among the
students with special education needs in selected special educational schools but also
investigated gender and grade differences, which are crucial variables in
understanding bullying phenomenon. The present study also collects data from
different grades ranging from five to 10, which falls on between preadolescent and
adolescent years. In this sense, this explanatory study for understanding bullying
trends and patterns among students with special education needs provided valuable
information to Turkish literature. In this sense, this study would be starting point to
delve into scope and extent of bullying problem for students with special education

needs attending segregated special education schools.

Enhancing our knowledge on frequency and type of bullying among the students
with special education needs attending special schools will provide important clues

for professionals in understanding and enhancing awareness about bullying among
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the students with special education needs. Findings of this study should also help
counselors, school principals and special education teachers working in the special
education field recognize the current circumstance in a sample special education

schools.

Great deal of research findings indicated that bullying experience has adverse effect
on psycho-social adjustment of the students. Few studies investigated relationship
bullying and its effect on psycho-social adjustment of the students with special
education needs in international literature (Baek, 2015; Hartley et al., 2015; Farmer
et. al., 2012). This study would be the first study on understanding how having been
bullied/ being bully effect psycho-social adjustment of the students with special
education needs in the sample special education schools. Finally, findings of this

study would contribute to international comparative studies as dataset.
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CHAPTER I

REVIEW OF LITERATURE

In this chapter, literature related to traditional and cyber bullying and victimization
among the students with special education needs and related issues were presented.
Review of the literature is comprised of three sections. In the first section, literature
relevant to frequency of bullying and victimization among the students with special
education needs were introduced. In the second section bullying and its effect on
psycho social adjustment of the students with special education needs were
presented. The third section focused on special education in Turkey and research
findings about deaf and gifted students. Research findings presented in literature
review chapter on bullying and victimization among the students with special
education needs were mixed with the results of studies examining frequency of
bullying and victimization among the students without special education needs, due
to lack of empirical studies about the students with special education needs. Since
gender and age were important variables in understanding bullying, research findings
were presented throughout the chapter. These sections were compatible with the

context of the study.

2.1. Frequency of Traditional and Cyber Bullying among Students with Special
Education Needs

Bullying among school children is no doubt an old phenomenon (Olweus, 1993).
Last four decades great deal of study conducted on understanding bullying dynamics
among the students. However, few studies have examined bullying dynamics among
the students with special education needs. Pioneer studies related to bullying among
the students with special education needs conducted in western countries such as
USA, England or Australia. For example, one of the earliest studies carried out by
Whitney et al., (1994) in England. They found that % 33 of the students with special
needs have bullied other students and % 67 of them was victimized.
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Existent literature on bullying and victimization frequency among the students with
special education needs also provided various results ranging from 0 to 100. It would
stem from used sample strategies, data collection procedure and student population
researchers utilized. For instance, some studies utilized different special education
student population into a single study (Bear et al., 2015; Swearer et al., 2012).
Sweeting and West (2001) investigated bullying prevalence among 2586 students
with various disabilities (1,339 males and 1,247 females) in 135 primary schools in
UK. Self-report measure was employed to examine bullying frequency. 17% of the
students with special education needs reported having been bullied. 39% of the
students with language impairment and 30% of the students with learning difficulties
reported having bullied in weekly. They argued that having disability such as sight,
speech difficulties lead to higher risks for victimization.

Another study conducted by Chen, Hamm, Farmer, Lambert and Mehtaji (2015)
involving 1861 students with special needs and the gifted students (48.1% male and
51.9% female) in grade six with self-report measure. Researchers found that more
than 74% of the students with special education needs involved in bullying dynamics
(22.7% bullies, 33.3% victims, 18.2% bully-victims). In contrast, great deal of the
gifted students did not engage in bullying (61.4%). They asserted that students with
disabilities, but not gifted students, had more constant involvement in bullying over
time. They also underlined that students with special education needs have little
social support from their influential people, which makes them to be vulnerable and
easy target for bullies. It is important to design prevention program that is
appropriate needs of the student with special education needs. Mishna (2003) who
focused on bullying incidents among the students with special education needs
indicated that all of the students with special education needs experience some form

of bullying.

Samples used in the bullying studies for the students with special education needs
generally comprised of less than 100 participants. For instance, a meta-analysis
conducted by Rose (2010) on literature review which was aiming at determining
prevalence of bullying among the students with special education needs among 32
studies. He indicated that 24 of 32 studies used sample less than 100 participants and

frequency rate changing from less than 1 to 100 %. Kloosterman, Kelley, Craig,
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Parker and Javier (2013) conducted a study to investigate bullying among students
with special education needs (students with learning disability, autism and attention
deficit and hyperactivity disorder (ADHD). The sample comprised of 70 students
with special education needs. According to the result of study, 29.2% of the students
with special education needs engage in physical bullying, 41.7% of them experience
verbal bullying as well. They claimed that students with learning disabilities and
autistic spectrum disorder (ASD) were perceived as physically weak and different by

their perpetrators and they become easy target.

Research on school bullying among the students with special needs argue that
students with special education needs are more likely to be engaged in bullying than
mainstream school students (Swearer et al., 2012; Farmer et al., 2012;). For instance,
Blake, Lund, Zhou, Kwok and Benz (2012) conducted a study to examine bullying
prevalence among the student with special needs attending different school levels
with large scale sample in USA (students with learning disability, emotional
difficulties, hearing problems, orthopedic impairment, visual impairment, autism,
other health impairments). Participants comprising of 11896 students with special
education needs were derived from two national samples of the students with special
education needs in order to estimate national prevalence of bullying among the
students with special education needs. They found that prevalence rates changing
from 24.5% in elementary schools to 34.1% in middle schools and 26.6% in high
schools as well. When specific disabilities are considered, students with emotional
disturbance and students with other health impaired were significantly bullied in
elementary school level (40.6% and 36.3%, respectively). Overall, they asserted that
the students with special education needs were 1.5 times more likely to experience
bullying than students without special education needs. When students with special
needs involved in cycle of bullying at once, it is very difficult to disrupt it. They
argued that developing intervention programs appropriate for students SEN needs is

needed.

In Taiwan, Wei, Chang and Chen (2015) investigated bullying prevalence among the
students with special education needs in segregated special education schools. 140
students with special education needs (55 female and 85 male students with

disabilities) from 10 different segregated special education schools across the Taiwan
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were recruited to the study. They found that 9.1% of the students with special
education needs engaged in hitting, hurting other students with special education
needs and 25.6 % of them cursed and insulted other students during past year.
Overall findings revealed that 26.5% of the students with special education needs
involve in physical or verbal bullying. They concluded that bullying is not just
occurred in mainstream schools or inclusive classes, but also it happens in segregated

special education schools.

In the same vein, Rose, Espelage, Aragon and Elliot (2011) examined bullying
prevalence among 1053 students with special education needs in grades six to eight
attending inclusive and restrictive school settings. The sample of study comprised of
the students with emotional disorders and students with learning disabilities. Students
with special education needs filled the self-report questionnaire regarding bullying
and victimization experience. The results revealed that 13.7% of the students with
special education needs engage in bullying. They claimed that American school
children with SEN have experienced higher rates of victimization than children
without special education needs. They also highlighted to importance of social skills
to reduce bullying involvement among the students with special education needs

Another frequently used method to measure frequency of bullying involvement
among the students with SEN relies on parents report. Zeedy, Rodriguez, Tipton,
Baker and Blacher (2014) examined to prevalence of bullying in term of perspective
of 175 mothers of thestudents with special education needs and without special
education needs. They have conducted semi-structured interview with mothers. 45%
of mother (79) reported that their students engaged in bullying another. Son, Parish
and Peterson (2012) investigated risk and protective factors affecting bullying among
children with SEN in age 3 utilizing 1130 parents of students with disabilities’
report. Data were collected through national wide pre-school project (PEELS)
involving child, parents and school characteristics. Two factors including amount of
family earnings and the time students with SEN spend in special education classroom
settings were found as risk factors for engaging in bullying dynamic for students with
disabilities. Awareness of special education teachers on bullying occurring their
classes and implementing prevention programs may help to reduce bullying

frequency among student with special education schools.
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2.1.1 Frequency of Traditional Victimization among Students with Special
Education Needs

Frequency of traditional victimization among students with special education needs
reported differently due to different measurement tools used in the research, sample
size used in studies and students’ characteristics researchers focused on. In general,
students with special education needs were perceived as target of bullying
victimization. Therefore, each study provides general idea about frequency of
traditional victimization among students with special education needs. For instance,
Swearer and her colleagues (2012) utilized self-report questionnaire to investigate
victimization between students with SEN (students with specific learning disability,
speech language impairment, behavioral disorders, other health impaired and gifted)
and without SEN. Data were collected from 816 students aging six to 16. Results of
study indicated that victimization frequency was 36.1% among students with
disability and no gender differences found in term of traditional victimization
experience. They asserted that students with special education needs who had visible
disabilities (hearing, blind vs.) were exposed to more bullying than students with
special education needs who do not have visible disabilities. They concluded that
bullying prevention programs should be implemented in special education school,

regardless of disability types.

Carran and Kellner (2009) examined traditional victimization frequency among 407
students with special education needs attending segregated special education schools
(students with emotional disorders). The results of study which was based on self-
report measure showed that 39.8% of students with special education needs were
victimized. Most common victimization acts that students with special education
needs experienced were called mean names, being a subject of rumors and excluded
from groups. She argued that teachers of special education and school administers
should be sensitive against bullying. Sense of community in schools and monitoring
students with special education needs would be protective factors to reduce bullying

in such schools.

In the same vein, Lindsay, Dockrell and Mackie (2008) conducted a study with 99
students with special education needs and 41 students without special education

needs. The aim of the study was to examine victimization frequency among students
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with and without special education (students with speech and language difficulties).
They found that 46 % of students with special needs have been victimized; on the
other hands 22% of students without special needs have been victimized more than
once during past week. Victimization frequency is at peak when students with special
education needs started to secondary schools. They did not find differences between
students with special education needs attending segregated schools and students with
special education needs continuing inclusive classes in regard to prevalence of

victimization.

There were several studies based on parent reports, but they provide valuable
information about frequency of victimization among the students with special
education needs. For example, Chen and Schwartz (2012) conducted a study with 25
parent of students with special education and 25 their teachers to examine
victimization frequency. According to the results of study, 72% of parents reported
that their children experienced victimization. In addition, 68% of teachers reported
that students with special education involved in victimization. Overall, the results
pointed out that victimization frequency is very high among the students with special

education needs.

Additionally, Rowley and her colleagues (2012) performed a study as a part of the
special needs and autism project (SNAP) with 175 parents of special education
students, 153 special education teachers and 180 students with special education
needs. Authors found that 33 % of the parents, 11.6 % of the teachers and 41.5% of
the students with special education needs reported that traditional victimization have
been occurred in special education schools. Physical and verbal bullying were the

most common victimization forms parents reported.

In addition, Little (2002) investigated victimization rate the among student with
special needs through mailing. Author mailed sent to 728 mothers of students with
special needs coming from middle class. 509 of them responded the mail. 94 % of
mother of students with SEN reported their children have been bullied over the past
year. Most common forms of victimization were being hit (73%) by peers, exposed
to gang attack (10%) and emotional victimization (75%). Furthermore, results of

studies regarding traditional victimization among students with SEN showed that
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students with SEN were frequently target of bullies and it is perceived as a problem
by scholars, even data were obtained from different informants such as parents or

teachers as well as peer nomination.

To sum up measures researchers used were not specifically developed to measure
bullying and victimization among the student with SEN. For instance, some
researchers were used one dichotomous question to assess victimization. On the
other side, another group of researchers prepare a list of victimization items and ask
students to rate them, then established total score. Other issue time frame researchers
utilized to determine victimization frequency. Some of them use last weeks as a time
frame, another group used last education years as well. Therefore, different research
results emerged since different measurement tools and time frame used. In the
present study, two measurement techniques (global question and multiple questions)

were utilized to assess bullying among the students with SEN.

2.1.2 Frequency of Cyber Bullying among the Students with Special Education
Needs

Developing technology make it easier for people to communicate with each other.
However, the widespread usage of new technology created new type of bullying.
Cyber bullying includes written-verbal behaviors, visual behaviors and
impersonation (Nocentini, Camaestra, Schultze-Krumbholz, Ortega, & Menesini,
2010). Although cyber bullying has been important research topic among the
scholars in last decade, measurement of cyber bullying frequency among the students
with special education students is scarce in international literature until now
(Barringer-Brown, 2015; Kowalski, Morgan, Drake-Lavelle & Allison, 2016). In
addition to this, existent measurement tools were not designed for assessing cyber
bullying experience of the students with special education needs and sample size
used in these studies is small. Frequencies have been reported in these studies were
varied. For example, Bauman and Pero (2010) examined deaf and hard hearing
students’ experience of cyber bullying and its relation with traditional bullying. 30
deaf and HOH students attended this study from seventh to 12 grades. Deaf and
HOH students responded to self-report survey composed of questions on cyber

bullying and traditional bullying. Results pointed out that 10% of deaf and HOH
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students involved in cyber bullying and 27% of them involved in traditional bullying.
Researcher also pointed out positive association between traditional bullying and

cyber bullying.

Heiman, Olenik-Shemesh and Eden (2015) carried out a study to compare cyber
bullying involvement of the students with special education needs (140 students with
ADHD and learning disabilities) and without education needs (N=332) aging
between 12 to 16 years old. Findings based on self- report indicated that 14.4% of the
all students were victimized and 12.6 % of them were found as cyber bullies during
the current semester. Students with special education need attending special
education schools (students with learning disabilities and attention deficit and
hyperactive disorder (ADHD)) reported higher level of cyber perpetration and cyber
victimization than students without special education needs. Girls were more likely
to be cyber victims than boys. In addition, result showed that students with special
education needs who were victimized have higher level of loneliness and lower level

of self-efficacy than non-victims.

In another study carried out by Didden and his colleagues (2009) in order to explore
cyber bullying 114 among the students with special education needs attending special
education school. Findings revealed that prevalence of cyber bullying among the
students with special education needs ranging 4 % to 9%. In addition, 4% of the
students with special education needs were victimized by cell phone; on the other
hand 7% of them were victimized by internet. The most prevalent form of cyber
bullying stated by the students with special education needs was ignoring-phone calls
(23%). Name calling via internet (27%) was the second most prevalent kind of cyber
bullying. They concluded that no significant differences were found between
frequencies of cyber bullying between female and male students with special
education needs. Findings revealed association between times spent on computer and
cyber bullying. As a consequence, there are few studies targeting to examine cyber
bullying among the students with special education needs in the international

literature.

Great deal of research findings have been cumulated on cyber bullying experience of
the students in mainstream schools and its harmful consequences on students’ lives.

First study to be conducted on cyber bullying in Turkey revealed that prevalence of
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cyber bullying among Turkish adolescents ranging 28 % to 35.2% (Erdur-Baker and
Kavsut (2007). After their research, publication on cyber bullying and victimization
in the Turkish literature escalated. For example, cyber bullying and demographic
variables (Ozdemir & Akar, 2011), cyber bullying and psychosocial symptoms
(Sahin, Aydin & Sari, 2012), role of social skills and life satisfaction (Hilooglu &
Cenkseven-Onder, 2010), predictors of cyber bullying (Aricak, 2009; Akbaba &
Eroglu, 2013) were investigated by Turkish researchers. In recent study, Peker
(2015) investigated cyber bullying with sample of 400 middle school students (196
females and 204 male). He found that 10.5 % of the students are cyber bullies, 17%
of them were cyber victims and 35.2 % of them cyber bully-victims. Findings also
revealed that social skill deficits, time spend on the internet and unsupervised
internet usage were significant factors that affect frequencies of cyber victims and
bully/victims. Another study examining cyber bullying experience of high school
students was carried out by Temel (2015). Self-report questionnaire was
administered to 252 high school students (135 females and 117 males). Of the total
sample 6.8% of reported that they involved in cyber bullying more than once and
20.2% of them were victims of cyber bullying. Results also showed that socio

economic status (SES) of students was not significant predictor of cyber bullying.

There has been extensive research result about frequency of cyber bullying in the
international literature. For instance, Tsitsika and her colleagues (2015) examined
prevalence of cyber bullying among the six European countries (Spain, Poland,
Holland, Greece, Romany and Iceland). They found that at least 21.4 % of
participants were exposed to cyber bullying over the last one year. Other study
conducted by Kowalski and Limber (2007) investigated cyber bullying prevalence
among 3767 middle school students through grade six to eight. Research findings
which were based on self-report revealed that 4% of the students bullied online other

students over last couple of months.

Furthermore, there are many research associated between cyber bullying and its
consequences. Cyber bullying experience is correlated to depressive feeling, anxiety,
escalated stress (Ybarra & Mitchell, 2007; Brown, 2014). Litwiller and Brausch
(2013) tested relationships between cyber bullying and suicidal behavior through

sample of 4693. Violent behavior, substance use, and unsafe sexual behavior were
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utilized as mediators. They found that cyber bullying experience link to substance

use, violent behavior, unsafe sexual behavior, and suicidal behavior.

To conclude, cyber bullying is a serious problem for student with special education
needs as well. But existent literature does not provide us clear picture on extensive
frequency of cyber bullying among the students with SEN and its consequences for
their emotional and mental safety. Therefore, there is a need of conducting
quantitative and qualitative studies that identify frequency of cyber bullying as well

as its harmful consequences for the students with special education needs.

2.1.3 Gender and Bullying

Studies investigating the relationship between bullying and gender have been
covering much debate in the current literature due to its contributions to
understanding bullying phenomenon. Gender roles were learned during early
childhood years. These learned roles influence behavior and role within the bullying
framework (Danielle, 2012). In this sense, research findings indicated that boys are
inclined to engage in bullying than girls (Olweus, 1993; Borg, 1999; Rueger &
Jenkins, 2014; Nansel, Overpeck, Pilla, Ruan, Simons-Morton & Scheidt, 2001,
Rech, Halpern, Tedesco & Santos, 2013). To delve more into differences on bullying
between males and females, some scholars have made a distinction in manifestation
of bullying. More specifically, indirect bullying involving spreading rumors and
social exclusion are used by females (Ostrov & Keating, 2004); direct bullying such
as hitting, pushing, kicking or verbal threats are utilized by males (Olafsen &
Viemero, 2000).

When relationship between gender and bullying among the students with special
education needs were examined, inconsistence findings were reported in the
literature. A group of researchers found no gender difference between male and
female students with special education needs regarding amount of bullying they
experienced (Swearer at al., 2012; Peters & Bain, 2011; Pelchar, 2011; Sentenac, at
al., 2011; Wei, Chang & Chen, 2015); other groups found significant differences
amount of bullying among the male and female students with special education needs

exposed (Rose, Espelage & Londa-Amaya, 2009; Bourke & Burgman, 2010;
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Dilenburger, Keenan, Doherty, Byrne & Gallagher, 2010). Existent findings based on
the self-report studies with small and non-random sample. Further empirical research
is required to comprehend gender differences on involvement of bullying among the
students with special education needs.

In their study Doren, Bullis and Benz (1996) investigated predictors of victimization
experience among the adolescent with special education needs (N=422) comprising
of students with hearing impairment, orthopedic impairment, visual impairments,
speech language impairments. Using the longitudinal research design, they collected
data through two waves via telephone interview. They found that female with
disabilities in transition were more than 2.0 times experience bullying than male with
disabilities in transition. They also argued that student with special education needs
who have higher level of personal and academic achievements were less likely to be
exposed victimization than the students with special education needs who lower level

of personal and academic achievement.

In another study conducted in Greece by Andreou, Didaskalou and Vlachou (2013)
to investigate bullying prevalence and its relationship with loneliness among the
students with special education needs. 178 students with special educational needs
(learning disabilities, developmental disabilities, social-emotional behavioral
difficulties) from five and six grades were recruited to the study. Result indicated
that male students with special education needs have higher overall bullying score
than female student with special education needs, according to analysis of variance
(F(1,176) = 6.376, P < 0.005). Significant positive association was found between
loneliness and bully/victim incidents. They also argue that students with learning
disabilities and emotional difficulties experience higher level of loneliness and this

make them vulnerable to bullying.

2.2 Bullying Experience and Psycho-Social Adjustment Difficulties among
Students with Special Education Needs

Bullying experience has adverse effects on development and well-being of students.
Many researchers pointed out links between bullying-victimization experience and
psycho-social adjustment difficulties (Solberg & Olweus, 2003; Gower &
Borowsky,2013; Morin et. al., 2015; Davidson & Demeray, 2007; Sesar, Zdravlja,
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Sesar & Brijeg, 2013; Dempsey, Sulkowski, Nicholas & Storch, 2009). Studies also
showed that psycho social adjustment of students who experience infrequent bullying
and victimization were significantly different from students who did not experience
bullying and victimization (Solberg & Olweus, 2003). When students with special
education needs were taken into consideration, consequences of bullying and
victimization might be destructive. For instance, Reiter and Lapidot-lefler (2007)
examined relationship between bullying and social adjustment among the students
with intellectual disabilities. 186 students with intellectual disabilities aging between
12 and 21 participated study. They found out correlation between being a bullies and
being hyperactive. They also pointed out that significant differences on scale of

behavioral problems among bullies, victims and not-involved.

Another study carried out by Baek (2015) in order to understand contributing factor
relevant to bullying among 112 Korean students with special education needs
between ages of 10 and 15. According to the results of the study, anxiety, depression
and somatic problems significantly correlated with victimization experience of
Korean students with special education needs. Another study conducted by Farmer
and his colleagues (2012) involving 145 special education students and 1389
mainstream school students. They examined the school adjustment level and bullying
involvement of the students with and without special education needs. They found
that special education students have higher rates of victimization than general
education students and showed increased risk for emotional and behavioral
difficulties than mainstream students. Additionally, White and Loeber (2008)
claimed that there is substantial continuity among special education placement,

bullying and serious delinquency.

Moreover, Huffman (2015) conducted a qualitative study to determine consequences
of bullying victimization among the students with special education needs. Sample
consisted of ten students with special education needs who were exposed to bullying.
Author concluded that bullying experience has altered their communication style,
academic grades. Results of above mentioned studies revealed that bullying
experience has deleterious effect on psycho-social adjustment of students with
special education needs.

23



A great number of studies have been published about traditional bullying and its
consequences for emotional and mental health of mainstream students. For example,
traditional bullying and victimization correlated with psychosomatic difficulties such
as sleeplessness, helplessness, fatigue, irritability (Fekkes, Pijpers & Verloove-
Vanhorick, 2004; Arslan, Akkas, Hallet & Altinbas Akkas), depression and anxiety
(Vassallo, Edwards, Renda & Olsson, 2014; Hawker & Boulton, 2000). Furthermore,
a longitudinal study was carried out by Sigurdson, Undheim, Walender, Lysender
and Sund (2015) revealed that students who experienced bullying in adolescent, as
compared with students who did not experience during adolescent have mental

problems in adulthood.

In the same vein, Morin et al. (2015) investigated relationship between bullying and
adjustment difficulties. Data were collected from 28104 high school students (48%
male and 52% female) as a part of larger project called Maryland Safe and
Supportive Schools (MDS3) via self-report tools. Result of study indicated that high
level victimization connected to the lower adjustments such as internalizing
symptoms, sleep problems and stress, regardless of gender of students who
experienced victimization. They argued that parental connectedness and

engagements reduce harmful consequences of bullying.

In addition, Reijntjes, Kamphuis, Prinzie & Telch (2010) examined 18 longitudinal
researches to identify linkage between bullying and adjustment difficulties. Result
revealed that peer victimization significantly related to internalizing problems.
Similarly, Romero, Wiggs, Valencia and Bauman (2013) investigated suicide and
bullying among 650 Latino girls. They pointed out that bullying victimization
experience associated with suicide. Luk, Wang and Simons-Morton (2010) examined
relationships among peer victimization, depression and substance use. They reported

that both of depression and substance use were positively correlated with bullying.

In Turkey, Kapci (2004) conducted a study on bullying experience of four and five
grade students and its correlation to adjustment problems among the mainstream
school students. The sample consisted of 206 students (male: 106, female: 99). The
results indicated that 40% of the students have been bullied through physical, verbal
and emotional forms. Additionally, she found that exposing the bullying affect
students’ self-esteem, anxiety and depression levels. Similarly, Cetinkaya, Nur,
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Ayvaz, Ozdemir and Kavakg1 (2009) investigated bullying and its effect on self-
esteem and depression levels of the students attending elementary schools with
different socio-economic levels. Of the total 512 students, 40% of them reported that
they involved in bullying and victimization. Results revealed that students who have
been bullied showed low self-esteem and increased depression level, regardless of

different socio-economic levels.

Consequently, studies carried out in various countries documented that bullying is
prevalent and it has negative effect over emotional, social and mental health of the
students (Topgu, 2014; Ozdemir & Akar, 2011; Sahin et al., 2012). On the other
hand, little is known about bullying and its detrimental effect on the students with

special education needs due to lack of quantitative and qualitative research.

2.3 Special Education in Turkey

Compared to the western countries, bullying and victimization experience of the
Turkish students with special education needs remain unknown. Extensive research
findings on bullying and victimization experience of the students without special
education needs were emerged over the last two decades in the Turkish literature. To
understand bullying and its harmful consequences for the students with special
education needs in segregated special education schools, it is necessary not to
recognize bullying dynamic, but also special education system in Turkey. According
to report of Ministry of National Education (2014), 259.282 students with special
education needs receive special education service including both of the special
education and mainstream schools. Special educations for the students with special
education needs were classified according to five disability groups: blind students,
deaf student, orthopedic impaired students, mentally impaired students (Eres, 2010).

Special education in Turkey comprises of gifted children as well.

Guidance and Research centers have special role about education of the students with
special education needs. They are responsible for the diagnosis, rehabilitation and
screening of these students. They assess and evaluate the students’ abilities, needs an
interest in tandem with their strength (Senel, 1998). Number of special education
schools, total number of the the students with special education needs and special

education school types showed in table 2.1.
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Table 2.1

Total Number of Special Segregated Education Schools, Number of Students in

Turkey
Number of School Number of Students
Type Male Female Total
Elementary School for Deaf Students 45 555 383 938
Secondary School for Deaf Students 45 1198 867 2065
Special Education Vocational Upper
Secondary Schools for Deaf Students 19 1243 823 2066
Elementary schools for Blind Students 16 326 241 567
Secondary School for Blind Students 16 419 282 701
Special Education of VVocational Training
Center for Blind Students 2 38 24 14
Training Center of Special Education (I.
Grade) for students with intellectual 247 4721 2668 7389
disabilities
Training Center of Special Education (11.
Grade) for students with intellectual 244 4210 2194 6404
disabilities
Training Center of Special Education (I11.
Grade) for students with intellectual 207 5329 2724 8053
disabilities
EIementary_Scho_oI for Orthopedic 3 161 141 302
impairment
Secondary _Scho_ol for Orthopedic 3 187 153 340
impairment
Special Education VVocational Upper
Secondary School for Orthopedic 2 134 87 47
impairment
Science and art centers for Gifted 89 7714 6779 14493
Students

Once students were placed to the segregated special education schools depend on the
severity of disabilities, they often spent entire education years with their peers.
Further, these students have frequent interaction with each other at school and stay
together after school days because many special education schools offer residential
services (Wei at al., 2015). Therefore, special attention should be paid to segregated
special education schools where the students with special education needs are taught.

This section continues with relationship between special education students (deaf and

gifted students) and bullying.
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2.3.1. Gifted Students and Bullying

Gifted students have always been regarded as students who have exceptional
capacity and aptitude in the various areas. In this regard, education of the gifted
students in Turkey has been developing. According to Ministry of National
Education (2012) in Turkey giftedness is defined as “performing much better than
their peers in intelligence, creativity, arts, sports, leadership capacity or special
academic areas”. Science and Art centers were opened to satisfy academic demands
of the gifted students in the Turkey. The main purpose of science and art center is to
develop talents and skills of gifted students attending to the primary, secondary and
high schools. In this way they became productive and creative people who can
combine scientific thinking and aesthetic pleasure through special education. There
are 89 science and art centers in 81 provinces in Turkey (Ministry of National
Education, 2014). A step-by step student selection procedure is employed to select
students for science and art centers. First step is that classroom teachers filled an
observation form including strength and talents of prospective students. Secondly,
selected students were entered to the group achievement examination carried out by
Ministry of National Education. Students who passed to the group achievement test
get in individual intelligence test. Students taking the 1Q 130+ points from intelligent

test are approved to the science and art center.

Due to general speculation against special education of gifted education is that they
can find their own way and perception that they generally do not have adjustment
difficulties, few studies have addressed the frequency of bullying among the gifted
students. There are two perceptions that dominate literature in relation to prevalence
of bullying among the gifted students. One perception argues that gifted students are
more vulnerable to victimization than their non-gifted counterparts (Schuler, 2002).
The other perception is that gifted students show at least same amount of social

competence as their non-gifted peers (Peters & Bain, 2011).
Gifted students may have predisposition to victimization since their specific

characteristics such as perfectionism, sensitivities and overexcitability they have

(Peterson, 2006a). Over excitability is defined as “reality is experienced in a
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qualitatively different manner. Not just more of curiosity, sensory enjoyment,
imagination, and feeling, but added dimensions of depth, texture acuity and
perception (Silverman, 2013, p: 138)”. Gifted students may be more sensitive to
victimization than children who are not diagnosed as gifted due to these differences
they have (Peterson, 2009).

Peterson and Ray (2006a) carried out a study aiming at examining bullying and
victimization among the gifted students from 16 schools over 11 states. 432 gifted
students ranging from kindergarten to 8th grade participated. They found that sixty-
seven percent of gifted students reported to being bullied at a time they spend nine
years of school life. Victimization rate was the lowest in kindergarten (27%) and the
most common during 6th grade (46%). 16% of the students from 8 grade reported
that they were victimized and 16% of them reported that they bullied others. These
rates indicated that gifted students suffer from bullying both as victim and bully. The
most prevalent type of bullying stated by gifted students was name-calling, the
highest being in sixth grade for 35% of the participants. Teasing about their
appearance was second most prevalent type of bullying and heightened in sixth grade
for 24% of the gifted students.

Another study conducted by Pelchar (2011) with 35 participants ranging four grades
to six grades point out that 8.6% of the gifted students reported being victimized on a
frequent basis. Findings also indicated that four Grade’s T score (Mean rank =20.07)
is significantly higher than five Grade (Mean rank = 8.08). Results also revealed that
the victimized gifted students experience high level of distress, compared with the
gifted students who are not victimized. She pointed out that transition period of the
gifted students from primary schools to secondary schools need to investigate for

understanding bullying prevalence and severity among the gifted students.

Peterson and Ray (2006b) utilized survey (N:432) and interview (N:57) techniques
to assess personal meaning of victimization among the gifted students in eighth
grade. Several subjects were emerged in the students’ interview replies. They
claimed that external factors stimulate the bullying, although they felt responsible for
solving the bullying incidents and also victims felt distressed from bullying. Finally,

the gifted students reported that giftedness itself caused a predisposition to being
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bullied by others. In another qualitative study aiming at investigating bullying
experience of eight gifted students revealed that memories of bullying dominated
their school experience and they still feel fear and intimidation from those who
victimized them (Sayman, 2011).

Another perception regarding bullying incidents among the gifted students argue that
there are no significant mean differences between the gifted students and their non-
gifted peers on frequencies of bullying they exposed. Peters and Bain (2011)
investigated bullying frequency among gifted students and high-achieving high
school students (N=90). Self-report measurement techniques were employed to
assess participants’ experience on bullying during high schools years. Researchers
did not find significant differences between the gifted students (M= 50.57, SD =
11.93) and high achieving students (M= 51.16, SD = 11.31) on mean scores of
victimization scale. Gifted students have a mean of 47.45 (SD = 7.46) on bullying
scale, while high achieving students scored a mean of 49.42 (SD = 9.62), indicating
both groups’ mean bullying scores fell in the normal range. It was concluded that
bullying existed among the gifted students, but it does not support the perception that
gifted students were exposed to higher amount of bullying than non-gifted students.
It can be seen from past research that there is no consensus on frequency of bullying
among the gifted students. Researchers also underscored to develop intervention plan
targeting individual gifted students to reduce bullying and victimization. This study
would contribute international literature as well as Turkish literature in enhancing

awareness regarding bullying among the gifted students.

2.3.2 Deaf Students and Bullying

According to Turkish special education regulation (2000), hearing impairment is
defined as impairment is so severe that students is not neither acquired speaking nor
used language due to complete or partial hearing lost. Education of the deaf students
in Turkey is provided at segregated special education schools categorizing at three
levels including kindergarten, primary and secondary schools. Students who have
medical report indicating hearing loss outside normal limit (severe and complete
deafness) are approved to the segregated special education schools for the deaf

students. There are more than 100 segregated special education schools serving to the
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deaf students in Turkey. Students who are mild level of hearing loss continue to their
education in the mainstream schools. The mainstream education is expected to
provide interaction and cooperation between the hearing impaired students and their
peers and to reduce isolation and alienation (Sari1, 2005).

Little study has been conducted about bullying and its impact on the deaf students.
Existent studies based on comparing deaf students in residential schools with deaf
students at public schools revealed that deaf students were exposed to more bullying
than students at mainstream schools (Fumes, Oliveria, 2013; Dixon, 2006; Arulogan,
Titiloye, Oyewole & Afolabi, 2012). Deaf students may have greater risk for
victimization by bullying than other students because they can be perceived as an
easy target since their hearing impairments and because some perpetrators may
believe that they cannot express what happened (Bauman & Heather, 2010).
Whitney, Smith and Thompson (1994) investigated victimization frequency of
special education students in UK. Researchers determined that deaf students obtained
the highest rates of victimization by bullying (100%) and of bullying others (50%)
among the all special-needs students in the sample (N:93). A recent study conducted
by Pinquart and Pfeiffer (2015) with 181 adolescents from German schools for
students who are deaf and hard of hearing and 259 hearing students from mainstream
schools in order to assess bullying frequencies among students with deaf and without
deaf. They found that total victimization, physical victimization, and relational
victimization were altered according to hearing status. Deaf students indicated
highest levels of physical and relational victimization rates when compared students
with hard hearing and with no hearing loss. They concluded that 2% of deaf students
and 10% of students with hard hearing disclosed that they have never been exposed
any type of bullying.

Weiner, Day and Galvan (2013) investigated deaf and hard of hearing students’
perspective about bullying experience. Sample of 812 deaf and hard hearing students
(392 females and 420 males) from 11 schools participated to the study. A self-report
Olweus bullying questionnaire was utilized and findings of this study showed that
32.5 % of the students with deaf and hard hearing admitted that they have been
bullied 2-3 times per months. %29.7 of girls and %35.1 of boys revealed that they

have been victimized. When researchers compared findings with previous results
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obtained from the national hearing groups, they argued that deaf and hard of hearing
students experience bullying 2 times higher than those found by mainstream
students. Another study conducted by Arulogun, Oyewole, Nwaorgu and Afolabi
(2012) on bullying experience of 167 deaf girl students from special education
schools. Deaf girl students reported that %24.7 of them has been bullied. Bullying
experience of deaf students may take the forms of teasing about their behavior or
calling names (Weiner & Miller, 2006).

Results of the abovementioned studies on bullying vary since different sample size
and measurement tools used. However, a shared finding is that bullying is serious

concern and it is occurring among students with special education students.

2.4 SUMMARY

This chapter examined bullying and victimization among the students with SEN.
While disability is a broad term used to describe, two subcategories of students with
SEN were defined regarding study context, it becomes evident that both bullying and
students of special education interact with each other. Current literature in the field
of bullying among the students with special education needs is in progress. Findings
of the above mentioned studies revealed that these students are both victims and
perpetrators of bullying. However, several issues arise when exploring the bullying
phenomena among the students with special education needs. What extent gender,
grade and bullying and victimization experience do predict psychological
adjustments of students with special education needs? Moreover, to what extent on
frequency and severity of bullying is taken place in selected special education
schools? Given the aforementioned gaps in the Turkish literature, this study is
designed to explore frequency of traditional and cyber bullying among the students

with SEN and its relation to psychological adjustment of these students.
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CHAPTER I

METHOD

Methodological procedure followed throughout the study was introduced in this
chapter. First, overall design of the study was presented. Later, characteristics of the
participants and sampling procedure were presented. Afterwards, data collection
instruments and pilot study that was carried out to check validity and reliability of
instrument were explained. Subsequently, data collection procedure and data analysis
techniques followed in this study were presented. Finally, limitation of this study was

explained.

3.1. Overall Design of this study

The main goal of this study was to examine bullying frequencies (traditional and
cyber) among the students with special needs attending segregated special education
schools (gifted and deaf school). In addition, the role of gender, grade level and
bullying experience in predicting psycho-social adjustment level of the students with
special needs were investigated. Revised Olweus Bully/Victim Questionnaire
(Olweus, 1996), Revised Cyber Bullying Inventory-Il (Topcu, 2014), Strengths and
Difficulties Questionnaire (Goodman, 1997; Goodman, Meltzer, & Bailey, 1998) and
demographic data sheet were administered in order to collect data. Overall design of
present study was descriptive/correlational. Correlational research design was
employed to investigate association among variables without any manipulation. In
accordance with the present study, “A correlational research design also describes
the degree to which two or more quantitative variables are related, and it does so by
using a correlation coefficient” (Fraenkel, Wallen, & Hyun, 2012, p.332 ). In this
study, descriptive statistics, Pearson Chi-Square Analysis, MANOVA (Multivariate
Analysis of Variance) and Hierarchical Regression Analysis were used to analyze
data.
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3.2 Sampling Procedure

Target population of this study were students with special needs, specifically
students attending segregated special education schools involving students with deaf
and gifted students from Malatya and Elazig. Students of this type of schools,
particularly geographically located in this part of the country, have been less studied.
The participants were selected from five segregated special educational schools in

cities of Malatya and Elazig through convenient sampling procedure

3.2.1. Participants

Deaf and gifted students attending to the segregated special education schools
constituted the sample of present study. Deaf students and gifted students were
specifically selected because of behavioral characteristics and various educational
needs they may have. For instance, the deaf students may be at escalated risk for
victimization since their hearing lost and bullies may think that they cannot express
what really happened. This study aims to represents populations of these two groups.
Although more than 40000 deaf and gifted students have been attending special
education schools in Turkish special educational system, little is known about
bullying incidents that occur among deaf and gifted students. In the present study,
two complementary sample sets (samples for pilot study and main study) were
utilized. The first sample was consisted of the 176 students with special education
needs (75 females, 101 males) attending segregated special education schools in
Elaz1g and Malatya. The data set obtained from this sample was utilized to check
reliability and validity of the measures. Grade levels and school types were reported
table 3.1.
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Table 3.1

Grade Levels and School Types of Pilot Study

Gifted Students Deaf Students Total
n=108 n=68 n=176
Grade Level Male Female Male Female Male Female
5 4 6 3 5 7 11
6 17 20 7 6 24 26
7 14 11 6 7 20 18
8 5} 4 5 6 10 10
9 7 10 6 5 13 15
10 3 7 4 8 7 15

The accessible sample from which data set was drawn for the main study consisted
of 295 students with special needs ranging from 5 to 10 grades. Ages of the students
with special needs range from 10 to 16 (M=13.58; SD=2.04; Median=13; Mode=13).
Participants’ grade levels and school types were shown in table 3.2.

Table 3.2
Grade Levels and School Types of the All Participants

Gifted Students Deaf Students Total

n=177 n=118 n=295
Grade Level Male Female Male Female Male Female
5 11 16 10 11 21 27
6 23 17 13 8 36 25
7 23 11 7 7 30 18
8 19 15 8 11 27 26
9 9 16 15 2 24 18
10 10 7 22 4 32 11
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According to the table 3.3., majority of the students with special education needs
have self-phone (70.8%) and internet connections at their home (68.1 %). 21.4% of
the participants reported that he or she used the Internet and/or computer between 1
and 3 hours; and 23.7 % of them expressed that he or she used them between 4 and 7
hours; 21% indicated that he or she used them between 8 and 14 hours. 26.4 % of the
students with special education needs reported that they want help from no one when
they were bullied through cyber bullying and 60 % of them they want help from their
parents when they bullied through cyber bullying. Computer and internet usage of
the students with SEN regarding special education types were shown in table 3.3.

Table 3.3
Computer and Internet Usage Information of Students with Special Education Needs
Gifted Deaf _Total
Students Students
f % f %
Having self-phone
Yes 139 78.5 70 59.3 209
No 38 215 48 40.7 86
Connecting to the Internet via Self-Phone
Yes 117 66.1 59 50.0 176
No 29 16.4 32 27.1 61
Having internet connection at home
Yes 146 82.5 55 46.6 201
No 31 175 63 53.4 94
Weekly Computer/Internet Usage
Never 6 3.4 0 0 6
Less than an hour 9 51 23 19.5 42
1-3 hours 20 11.3 43 36.4 63
4-7 hours 48 27.1 22 18.6 70
8-14 hours 49 27.7 13 11.0 62
15-21 hours 20 11.3 7 5.9 27
21-28 hours 19 10.7 10 8.5 29
40 hours or more 6 3.4 0 0 6
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3.3 Instruments

In this section, instruments used to obtain data were introduced. Revised Olweus
Bully/Victim Questionnaire (Olweus, 1996) was employed to measure bullying and
victimization experience of the students with special education needs. Revised Cyber
Bullying Inventory Il (Topgu, 2014) was utilized to yield cyber bullying and
victimization experience of the students with SEN. Strengths and Difficulties
Questionnaire (Goodman, 1997) was used to measure adaptation level of the students
with special needs and demographic data sheet was utilized in order to collect
demographic information regarding participants.

3.3.1 The Revised Olweus Bully/Victim Questionnaire (ROBVQ)
The Revised Olweus Bully/Victim Questionnaire (ROBVQ) was developed by

Olweus (1996) to measure bullying and victimization experience among students.
ROBVQ comprised of 40 items with a 5 point Likert scale. (1 = never, 2 = once or
two times, 3 = twice or three times in a month, 4 = Once in a week, 5= several times
a week) to assess frequency and types of bullying acts, locations where bullying
happens in the school, how often students tell bullying to teachers and their parents,
and intervention strategies that teachers use to stop bullying, if they witness. In order
to identify victims and bullies, method suggested by suggested by Solberg and
Olweus (2003) was utilized. Turkish adaptation of the guestionnaire was performed
from Ddolek (2002). This revised questionnaire was frequently utilized by Turkish
scholars (Atik, 2009; Kapci, 2004; Duy & Yildiz, 2014). A study conducted by Atik
(2006) reported the internal consistency coefficient as .75 for traditional
victimization and .71 for traditional bullying for this questionnaire In the present
study, only items that assess frequency of traditional bullying and victimization
during the last educational year were utilized. One sample item from bullying section
is “I spread false rumors about him/her and tried to make others dislike him/her” and
one sample item from victimization section is “Other students left me out of things,

excluded me from their group of friends, or ignored me.”
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3.3.1.1. The Validity and Reliability of ROBVQ

Validity of the ROBVQ was computed by the explanatory factor analysis. The
analyses were carried out with the pilot data. After checking assumption of EFA,
Exploratory factor analysis (EFA) was conducted. Results of principle components
with varimax revealed two factors explaining 41% of total variance. The factor
loadings of the items changed between .29 and .72 (Table 3.4). Item with factor
loading of .29 was not excluded because it was closer to .30 and theoretically
appropriate. Cronbach alpha coefficient was checked to assess reliability of ROBVQ.
Internal consistency of coefficient for victimization and bullying were found as .75
and .70.

Table 3.4

The Factor Loadings of ROBVQ

Bullying  Victimization

being called mean names .69
being isolated from group by someone .62
being hit, kicked by someone. 12
being spread untrue rumors about me .56
being taken my money from someone by force 48
being teased about my appearance or speech .59
being bullied in another ways 40
to call mean names to others .58
to isolate someone from group 29
To hit, kick someone 42
to spread untrue rumors about someone 72
to take money from someone by force .50
to tease someone’ appearance or speech .69
to bully in another ways .68

3.3.2 Revised Cyber Bullying Inventory (RCBI) Il

Revised Cyber Bullying Inventory (RCB I1) was developed to measure frequency
and forms of cyber bullying and victimization by Topcu (2014). The RCBI II

comprised of two forms; one for cyber bullying and one for cyber victimization.
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Form related to the cyber bullying has 10 items. Similarly, form for cyber
victimization consisted of 10 items. students filled item on a 4-point Likert type
rating scale, changing from 1= It has never happened to me to 4 = It happened more
than five times. Score that participant would take changes between 10 to 40 points.
Higher scores indicate that participant have experience higher cyber bullying and
victimization. One item from cyber bullying section is “I set up web pages for
embarrassing, slandering someone” and sample item from cyber victimization
section is “Someone sent me embarrassing, hurtful SMSs”. In the reliability study,
Topcu (2014) assessed Cronbach alpha coefficients. Results revealed that reported
Cronbach alpha coefficients were found .69 for cyber bullying and .84 for cyber

victimization.

3.3.2.1. The Validity and Reliability of Revised Cyber Bullying Inventory
(RCBI) 11

Exploratory factor analysis (EFA) was computed to assess validity of RCBI. Before
performing exploratory factor analysis, assumptions of EFA were controlled. Results
of maximum likelihood with varimax rotation showed two factors explaining 33% of
total variance. The factor loadings of the items changed between .75 and .07
(Table3.5). Three items from cyber victimization inventory had factor loadings
which were lower than .30 (.5, .7 and .23). According to Hair, Anderson, Tatham, &
Black (1998) items with factor loadings of lower than .30 should be excluded.
Cronbach alpha coefficient was employed to assess reliability of the RCBI II.
Internal consistency found as .75 for cyber bullying and as .81 for cyber

victimization.
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Table 3.5
The Factor Loadings of RCBI

Cyber Cyber
victimization Bullying
To reach account of someone 75 31
To humiliate someone’s account without approval of 55 .30
them
To threaten someone. 39 44
To insult someone 5 .67
To share a photo or video with others that makes owner 55 .55
feel uncomfortable
to spread a secret to others without permission of owner .64 .61
To gossip 33 12
To create profile on behalf of someone without taking 41 54
permission
To set up web pages for embarrassing, slandering v .68
someone.

3.3.3 Strengths and Difficulties Questionnaire (SDQ)

SDQ was developed to describe adolescents’ adaptation levels. it is a widely used
measure of adolescence adjustment aged between 4-16 years old (Goodman, 1997,
Goodman, Meltzer, & Bailey, 1998).The SDQ consists of five subscales which are
emotional symptoms, conduct problems, hyperactivity-inattention, peer problems for
difficulties, and prosocial behavior for strength. Items are scored on a 3-point scale
with 0=not true, 1=somewhat true, and 2=certainly true. SDQ was adapted into
Turkish by Giivenir, Baykara, Arkar, Sentiirk and Incekas (2008). Sample item from
Questionnaire is “I get on better with adults than with people my own age”. Higher
points students take from scale indicate that students have more psycho social
difficulties. Total points method to assess general psycho social difficulties was used
in present study. Questionnaire was administered to 514 adolescents in order to
validate psychometrical properties of questionnaire by Giivenir et al. (2008). The
Cronbach alpha coefficients were reported for emotional symptoms as .70, for
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conduct problems as .50, for hyperactivity as .70, for peer problems as .22 and for

prosocial behavior as .54 (Appendix F).

3.3.3.1. The Validity and Reliability of Strengths and Difficulties Questionnaire
(SDQ)

Exploratory factor analysis (EFA) was performed to compute validity of SDQ.
Results of the maximum likelihood analysis with oblique rotation computed five
factors explaining 45.7 % of the total variance. Factor loadings of items varied
between .71 and .31 (Table 3.6). Seven items (1, 7, 11, 19, 21, 23, 25) moved to
different factors. Therefore, those seven items were eliminated from further analysis.

Internal consistency of coefficient for this study was found as 64.5.

Table 3.6
The Factor Loadings of SDQ
SDQ

| am restless, | cannot stay still for long 2
I get a lot of headaches, stomach-aches or sickness .67
I usually share with others (food, games, pens) 54
| get very angry and often lose my temper .64
I am usually on my own. | generally play alone or keep to 51
myself
I worry a lot .70
I am helpful if someone is hurt, upset or feeling ill .67
I have one good friend or more .32
| fight a lot. I can make other people do what | want .60
I am often unhappy, down-hearted or tearful .63
Other people my age generally like me 45
I am nervous in new situations. I easily lose confidence 31
I am kind to younger children 48
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Table 3.6 cont.

I am often accused of lying or cheating 71
| often volunteer to help others (parents, teachers, children) .55
| take things that are not mine from home, school or elsewhere .57
I have many fears. | am easily scared .39

I finish the work I’m doing. My attention is good 46

3.3.4. Demographic Data Sheet

Demographic Data Sheet was developed by researcher to ask participants’ gender,
age, special education school type. In addition, questions regarding participants
whether the participants had a self-phone or internet at home (1= yes, 2= no), which
device they use to connect internet (1=Desk computer, 2=Laptop, 3= Tablet
4=Smart Phone, 5=0thers) were employed (see Appendix C).

3.4. Data Collection Procedure

Data were collected during the spring of 2015-1016 academic year. Approval of the
Middle East Technical University Ethics Committee was obtained in the fall of 2015.
Later, selected special education schools through convenient sampling methods were
contacted by researchers via e-mail and phone. Purpose and significance of the study
was explained to school principals. School principals informed teachers in staff
meeting. Consent form (Appendix D) indicating purpose and procedures for the
study was sent to parents in students’ backpacks. Teachers of the students with
special education needs told that participation for his study is voluntary and if they
want, they could give up responding at any time during the survey or skip any
questions they do not want to respond. Afterward, the self-report questionnaires were
implemented in classrooms of 10 to 12 students during the school days. Special
education teachers had facilitator and translator roles because of characteristics of the
students with SEN have. 40 minutes was given to the students with SEN for
completion of questionnaires. If any students want more times, it was allotted by the

teachers.
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3.5. Description of Variables

Cyber Bullying: The total scores measured by Revised Cyber Bullying Inventory
(RCBI) Il

Traditional Bullying: The total scores measured by The Revised Olweus
Bully/Victim Questionnaire (ROBVQ)

Cyber Victimization: The total scores measured by Revised Cyber Bullying
Inventory (RCBI) Il

Traditional Victimization: The total scores measured by The Revised Olweus
Bully/Victim Questionnaire (ROBVQ)

Psycho- Social Adjustment: The total scores measured by Strengths and Difficulties
Questionnaire (SDQ)

Grade: A variable that was asked by a question on the personal information form

3.6. Data Analyses Procedure

The data analyzes of the study took place in several steps. The first step of data
analyses procedure was to conduct descriptive statistics. Traditional and cyber
victimization frequencies were measured twice due to ongoing debate for the
measurement of victimization in the literature. After presenting results obtained from
global questions, frequencies acquired from ROBVQ (for traditional bullying and
victimization sections) and RCBI-Il (for cyber bullying and victimization) were
reported. Pearson Chi-Square analyses were performed to find significant differences
on type of bullying and victimization acts that the deaf and gifted students
demonstrated. Second, grade and gender mean differences on traditional bullying,
cyber bullying, traditional victimization and cyber victimization were tested by
MANOVA.
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Finally, in order to assess the role of the grade, gender and bullying experience in
predicting psycho-social adjustment of the student with special education needs, four

separate hierarchical regression analyses were carried out.

Before main analysis, assumptions of MANOVA and Hierarchical regression
analysis were checked. Main assumptions of MANOVA were independence of
observations, normality and homogeneity of population. All assumptions were
controlled according to criteria suggested by Graetter and Wallnau (2013). Firstly,
obtained scores of participants on the variables were independent of the each other
and independence of observation assumption was ensured. Secondly, normality was
tested through skewness and kurtosis values, Kolmogorov-Smirnov and Shapiro-
Wilk values, histogram.Q-Q Plots values were checked. Skewnees and kurtosis
values are satisfied in term of assumption of MANOVA because skewness and

kurtosis values are between -3 and +3.

Main assumptions of Hierarchical regression analysis were controlled according to
criteria suggested by (Field, 2009). These are independent observations, normality of
residuals, no perfect multicollinearity, influential observation, homoscedasticity. As
a criterion for the statistical significance; alpha level was chosen as.05. All the

analyses were run by SPSS 23.0 package.

3.7. Limitation of Study

Although the results of the present study significantly foster Turkish bullying
literature, it has several limitations. First of all, the sample of this study just consisted
of students with special education needs chosen from Elazig and Malatya and
numbers of the students with SEN was not disproportionate. Future studies would
collect data from different special education school types including schools for
students with physical impairment, schools for students with learning disabilities or
blind students.

Second, the current study was relied on the self-report of the students with SEN.
Interpretation of the students with special education needs about questions was

important in the self-report studies. Therefore, for the future research, it is necessary
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to obtain data from multi-informant sources such as parents of students with special
education needs and their teachers.

Third limitation of the study is related to generalization of the findings. Since data
have been obtained from the five segregated special education schools, it is not
appropriate to make generalization about other segregated special education schools
located in the different parts of Turkey.

Finally, correlational methods were employed in analyzing data. Therefore the
results do not ensure direct causal relationship among variables. Once again,
limitations mentioned above could be taken into consideration before evaluation of

present study.
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CHAPTER IV

RESULTS

Analyses and findings of the current study were reported in this chapter. In the first
section, frequency and acts of bullying (traditional and cyber) and victimization
among the students with SEN were reported. In the second section, grade and gender
mean group differences in bullying and victimization (traditional and cyber) scores

were tested. In the last section, results of hierarchic regression were reported.

4.1 Frequency of Traditional Bullying and Victimization

Based on findings from ROVQ, 28.1% of the students with special education needs
were identified as bullies. Similarly, 39.3 % of the students with special education
needs were determined as victims of traditional bullying. Table 4.1 shows frequency
of traditional bullying and victimization.

Regarding gender differences, findings indicated that 29.4% of the male students
with special education needs and 18.4% of the female students with special education
were found as bullies of traditional bullying. Moreover, 40% of the male students
with special education needs and 38.4% of the female students with special education

needs were identified as victims of traditional bullying.

Table 4.1
Frequency of Traditional Bullying and Victimization
Gifted Students Deaf Students  Total

f % f % f %
Traditional Bullies 21 7 62 21 83 28.1
Traditional Victims 52 17.6 64 21 116 39.3

Based on findings from ROVQ, the most common ways of traditional bullying act

among the students with special education needs were: exclusion someone from
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group (29.8%, n=88) calling mean names (25.8%, n=76), was made fun of, or teasing
in a hurtful way (25.7%, n=76), hitting, kicking and pushing (18.9%, n=56). As
special education students were categorized as gifted and deaf students, most
common bullying act among the deaf students were: calling mean names (35.6%,
n=42) and exclusion from groups (44%, n=52). In addition, the most common
traditional bullying act among gifted students was excluded someone from group
(20.4%, n=36). Table 4.2 shows the frequency of acts of traditional bullying in term
of categories of special education students. Pearson Chi-Square analyses were carried
out to find out differences on traditional bullying acts between deaf and gifted
students. The analyses were found out significant differences between the gifted and
deaf students regarding acts of traditional bullying, except item seventh (I bullied in

another way). Results of Pearson Chi-Square analyses were shown in Table 4.2.

Table 4.2.
Frequency of the Traditional Bullying Acts in term of Special Education Students
Categories
Gifted Deaf
Total
Students Students
n=295
n=177 n=118
f % f % f % P
to call mean names to others 34 192 42 356 76 258 .08*
to isolate someone from group 36 204 52 44 88 29.8 .00*
to hit, kick someone 18 101 38 322 56 189 .00*

to spread untrue rumors about
6 3.4 41 347 47 159 .00*
someone

to take money from someone by

5 28 28 237 33 11.2 .00*
force
to tease someone’ appearance or

28 159 48 406 76 258 .00*
speech
to bully in another ways 3 1.7 6 51 9 31 .23

*p<.05

The most common ways of traditional victimization among the students with special

education needs were calling mean names (38.3%, n=113), spreading false rumors
(27.5, n=81) and being bullied about my speaking (33.2%, n= 98). As special
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education students were categorized as the gifted and deaf students, the most common
bullying victimization among the deaf students were: calling mean names (40.6%,
n=46) and spreading rumors (39%, n=46). In addition, the most common traditional
victimization among the gifted students were: calling mean names (36.8%, n=65),
teasing about appearance (31.6%, n=56). Traditional victimization Table 4.3 shows the
frequency of acts of traditional victimization in term of categories of special education
students. Pearson Chi-Square analyses were performed to determine differences
traditional victimization acts between deaf and gifted students. The analyses indicated
significant difference between the gifted and deaf students in term of acts of traditional
victimization, except items 1, 6 and 7. Results of Pearson Chi-Square analyses were

shown in Table 4.3.

Table 4.3
Frequency of the Traditional Victimization Acts in term of Special Education

Students Categories

Gifted Deaf
Total
Students Students
n=295
n=177 n=118
f % f % f % P
being called mean names 65 368 48 406 113 383 .25

being isolated from group by
29 165 47 398 76 258 .00*
someone

being hit, kicked by someone. 11 64 39 327 50 17 .00*
being spread untrue rumors about me 35 19.8 46 39 81 275 .01*
being taken my money from someone

16 9.1 35 305 51 172 .00*
by force
being teased about my appearance or

56 31.6 42 365 98 332 .67
speech

being bullied in another ways 10 5.7 10 48 20 67 .14

*p<.05

Frequencies of traditional victimization for the global question indicated that of the
total 295 the students with special education needs, 27% of them (82) were victims

of traditional bullying during the current educational year. 26% of the students with
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special education needs expressed that they want help from no one when they were
bullied and 60 % of them they want help from their parents when they bullied. Table

4.4 presented frequencies of traditional victimization based on global question.

Table 4.4.
Frequencies of the Traditional Victimization based on Global Question
f %

Have you ever been bullied 82 27
Whom did you consult help after
you were being victim of cyber
bullying?
No one 78 26
Parents 146 49
Brother and/or sisters 8 2
My Friend(s) 28 9
School Counselor 1 3

4.2. Frequency of Cyber Bullying and Victimization

Of the whole sample, 13.5% of the students with special education needs (40) were
identified as cyber bully. On the other hand, 23.3% of them (69) were found as
victims of cyber bullying. Table 4.5 shows frequency of the cyber bullying and
victimization. The findings indicated that 12% of the female students with special
education needs (15) and 14.7% of the male with special education needs (25) were
found as cyber bullies. Furthermore, 21.6% of the female students with special
education needs (27) and 24% of the male students with special education needs (42)

were identified as cyber victims.
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Table 4.5
Frequency of Cyber Bullying and Victimization

Gifted Students  Deaf Students Total
f % f % f %
Cyber Bullies 19 6.4 21 7.1 40 135
Cyber Victims 40 13.5 29 9.8 69 23.3

Based on findings from RCBI-II, the most common ways of cyber bullying among

the students with special education needs were: insulting (20.4%, n=60), threatening

(14.8%, n=44), and gossiping (12.6%, n=37). When types of special education

students were examined, the most common cyber bullying acts among deaf students
were: insulting (25.4%, n=30) and threatening (18.7%, n=22). In addition, the most

common cyber bullying acts among gifted students were: insulting (17%, n=30) and

sending embarrassing SMS (13.6%, n=24). Pearson Chi-Square for cyber bullying

act of the students with special education needs was not computed due to insufficient

cell number. Table 4.6 shows the frequency of cyber bullying acts in term of special

education student categories.

Table 4.6
Frequency of Cyber Bullying Acts in term of Special Education Students Categories
Gifted Students  Deaf Students Total
n=177 n=118 n=295
f % f % f %
To reach account of someone 15 8.4 8 6.8 23 7.8
To humiliate someone’s account
) 6 3.4 9 7.6 15 5
without approval of them
To threaten someone 22 12.3 22 187 44 148
To insult someone 30 17 30 254 60 204
To send embarrassing, hurtful SMSs 24 13.6 11 9.3 35 118
To share a photo or video with others
7 4 7 5.9 14 4.7
that makes owner feel uncomfortable
To spread a secret to others without
9 5.1 6 5.1 15 5

permission
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Table 4.6 cont.

To gossip 21 11.9 16 136 37 126
To create profile on behalf of someone
) ) o 4 9 7.6 16 5.2
without taking permission
To set up web pages for embarrassing,
P bag : 1.2 1 8 3 1

slandering someone.

Of the total 295 students with special education needs, the most common ways of
cyber victimization among the students with special education needs were: being
gossiped (21.7%, n=64) and being insulted by someone (16.6%, n=49). When
students were categorized, the most common cyber victimization acts among the deaf
students were: being insulted by someone (29.6%, n=35) and being gossiped (18.6%,
n=22). In addition, the most common cyber victimization acts among the gifted
students were: being gossiped (23.8%, n=42) having their secrets spread without
their permission by someone (11.3%, n=20). Table 4.7 shows the frequency of cyber

victimization in term of special education students’ categories.

Table 4.7
Frequency of the Cyber Victimization Acts in term of Special Education Students

Categories

Gifted Students  Deaf Students Total
n=177 n=118 n=295

f % f % f %
1-My account was reached by someone 20 11.3 8 6.8 28 95

2-To humiliate someone’s account

without approval of them ] 40 H 3319 o4
3-1 was insulted by someone 14 7.9 35 296 49 16.6
6-My photo or video was shared with

others  that ~makes me  feel 11 6.4 8 6.8 19 6.4

uncomfortable

7-My secrets were spread without my

20 11.3 10 85 30 101

permission
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Table 4.7 cont.

8-1 was gossiped 42 23.8 22 186 64 217

9-Profile was created on behalf of me
i i o 51 11 93 20 6.7
without taking my permission

When single question measurement technique was employed to measure frequency
of cyber bullying, 9% of the students with special education students revealed that

they engaged in cyber bullying.

4.3 Gender and Grade Differences in Traditional Bullying and Victimization

A two-way multivariate analysis of variance (MANOVA) was performed to
examine effect of six levels of grades (five through 10) and gender on two dependent
variables (traditional bullying and traditional victimization). Mean and standard
deviation of the traditional bullying and victimization relating to the grade and
gender were showed in Table 4.

The results of 2X6 MANOVA revealed that there is significant interaction between
gender and grade on the traditional bullying and victimization score (Wilks’s A = .93,
F (2, 292) = 1.94, p=.037, n2= .3, small effect). However, there has not been found
significant main effect for the gender (Wilks’s A = .98, F (2, 292) = 2.18, p=.73) and
main effect for the grade (Wilks’s A = .96, F (2, 292) = 1.96, p=.31).

Since interaction effect was found significant, the analyses of simple main effect for
each dependent variable (traditional bullying and victimization) were carried out as
follow up tests. Benferroni adjustment for multiple comparison was used in order to
control Type-l error. Table 4.9 present the results of multiple comparison of
traditional bullying and victimization across the gender and grade levels. Multiple
comparisons revealed that differences on traditional bullying and victimization were
not consistent between the male and female students with special education needs.
Results of the comparisons by gender across grade level showed that within some
grade levels of traditional bullying experience there were statistically significant
gender differences in being a traditional bullying. Male students with special
education needs’ scores on traditional bullying have been found higher than the

female students with special education needs.
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Table 4.8

Means and Standard Deviations for Traditional Bullying and Victimization

Traditional Bullying

Traditional Victimization

Female Grade

Male

Total

© 00 N O

Total
Grade

© 00 N o O

Total
Grade

© 00 ~N o o

M

7.59

9.2

8.67
8.38
8.17
8.09
8.36

8.19
8.5

8.9

8.67
9.46
9.69
8.92

7.85
8.79
8.81
8.53
8.90
9.28

SD

1.05

191
2.3
1.92
1.58
1.58
1.8

2.32
2.34
2.58
2.25
1.84
1.84
2.24

1.73
2.18
2.46
2.08
1.83
1.89

N

27

25
18
26
18
11
125

21
36
30
27
24
32
170

48
61
48
53
42
43

M

9.52

9.76
8.56
9.73
8.94
9.09
9.35

8.24
9.22
9.53
8.52
10.13
9.31
9.19

8.96
9.44
9.17
9.11
9.62
9.26

SD

3.66

3.07
1.50
2.79
3.47
3.61
3.07

2.07
1.76
2.42
2.05
2.89
1.62
2.18

3.1

2.38
2.16
2.49
3.17
2.25

27

25
18
26
18
11
125

21
36
30
27
24
32
170

48
61
48
53
42
43
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Figure 4.1 Means for traditional bullying for each gender across grade
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Figure 4.2 Means for traditional victimization for each gender across grade
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4.4 Gender and Grade Differences in Cyber Bullying and Cyber Victimization
A 2 (Gender) X 6 (grades) between-subjects multivariate analysis of variance
(MANOVA) was computed for dependent variables: cyber bullying and cyber
bullying victimization scores. The results of 2X6 MANOVA showed that there is
significant interaction between gender and grade on cyber bullying and cyber
victimization (Wilks’s A = .94, F (10, 564) = 1.85, p=.05, n2= .3, small effect).
Results also found out that significant main effect for the grade (Wilks’s A = .93, F
(10, 564) = 2.18, p= .017, n2= .3, small effect). However, there has not been found
significant main effect for the gender (Wilks’s A = .98, F (2, 282) = 2.64, p=.45).
Mean and standard deviation of the cyber bullying and cyber victimization relating to
the grade and gender were showed in Table 4.10.

Since interaction effect found significant, analyses of simple main effect for each
dependent variable were performed as follow up test. Bonferroni adjustment for
multiple comparison of simple main effect was executed to control Type-I error.
Multiple comparison results indicated that differences in cyber bullying and cyber
victimization experience among the different grade levels are not consistent between
the male and female students with special education needs. Findings of the
comparison in term of gender differences indicated no significant differences found
between male and female students with special education needs regarding cyber

bullying and victimization.

55



Table 4.10

Means and Standard Deviations for Cyber Bullying and Victimization

Traditional Bullying

Traditional Victimization

Female

Male

Total

Grade

© 00 N O

10
Total
Grade

© 00 ~N o o

10
Total
Grade

© 00 N o o

10

M

10.37

11.44
11.94
10.35
11.17
10.81
10.96

10.76
10.52
11.57
11.33
11

11.71
11.16

10.54
10.9
11.7
10.85
11.07
11.49

SD

1.08

1.5
2.65
1.41
1.76
A5
1.69

1.48
81

221
2.32
.98

1.55
1.68

1.27
1.22
2.36
1.97
1.35
1.44

N

27

25
18
26
18
11
125

21
36
30
27
24
32
170

48
61
48
53
42
43

M

10.78

12.12
12.06
10.96
11.56
12.36
11.52

10.52
10.83
11.93
11.96
11.58
12.0

11.49

10.67
11.36
11.98
11.47
11.57
12.09

SD

1.62

2.26
2.41
1.82
1.92
2.5

2.09

87

1.81
2.29
2.47
2.04
2.0

2.06

1.34
2.09
2.31
2.21
1.96
2.11

27

25
18
26
18
11
125

21
36
30
27
24
32
170

48
61
48
53
42
43
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Figure 4.3 Means for cyber bullying for each gender across grade
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Figure 4.4 Means for cyber victimization for each gender across grade
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4.5 Predicting Role of Bullying Experience on Psycho Social Adjustment of the
Students with SEN

Four separate hierarchical multiple regression analyses were carried out to test role
of gender, grade and bullying experiences (as traditional bullying, traditional
victimization, cyber bullying and cyber victimization) in predicting psycho social
adjustment level of the students with special education needs. Independent variables
in this analysis were gender, grade and scores of bullying (traditional and cyber) and
victimization (traditional and cyber). In order to examine pure contribution of
bullying experiences to the psycho-social adjustment level of the participants,
variance coming from gender and grade were controlled for. Correlation among

variables was shown in the table 4.12.

Table 4.12

Correlation among the Variables

Variables 1 2 3 4 5 6
1. Grade level 1.00

2. Cyber Victimization 07

3. Cyber Bullying .06 A45**

4. Traditional Bullying 15%* 21%*  14*

5. Traditional Victimization 37 25%*%  13*  32*%*

6. Adjustment Level .07 A6**  12* 28** 7%

*p<.05, **p<.01

4.5.1 Predicting Role of Traditional Bullying on Psycho Social Adjustment of
the Students with SEN

First hierarchical regression analysis was performed to examine gender, grade and
traditional bullying in predicting psycho-social adjustment of the students with

special education needs. In hierarchical regression analysis, gender and grade were
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constituted the first step. Results of hierarchical regression analysis results were
presented in Table 4.13.

Table 4.13
Results of the Hierarchical Regression Analysis: Predicting Role of Traditional

Bullying to Gender, Grade Psycho-Social Adjustment

B SE B t
Step 1
Constant 12.07 1.17 10.35
Gender .50 64 5 .78
Grade .20 19 6 1.04
Step 2
Constant 8.7 1.32 6.53
Gender 24 62 .02 39
Grade .07 19 2 37
Traditional Bullying 3.4 T .28 4.82%**

Note. R* = .07 for Step 1; R® = .81 for Step 2 ***p<.005.

According to result, .07 % of the variance in psycho social adjustment level of the
students with SEN was explained by step 1. The results of F-test for step one
indicated a non-significant F value, F(2, 287) = .96, p=.38. As it can be seen from
the Table 4.7, first step predictors (gender and grade) did not predict psycho social
adjustment level of students with special education needs significantly. Traditional
Bullying was entered the as second step. Traditional Bullying predicted psycho
social adjustment significantly (R*> = .08, F (3,289) = 8.43, p =.000). 8% of variance
was explained by adding the predictor of traditional bullying. These findings showed
that students with special education needs who experience bullying also reported to
have lower levels of psycho-social adjustment.

4.5.2 Predicting Role of Traditional Victimization on Psycho Social Adjustment
of the Students with SEN

For the sixth research question, second hierarchical regression analysis was

conducted to examine gender, grade and traditional victimization in predicting
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psycho-social adjustment score of the students with special education needs. In the
first step, gender and grade were entered to analysis in order to examine their effect
on psycho social adjustment level of the students with special education needs.
Results were presented in Table 4.14. The results of F-test for first model (gender,
grade and) yielded non-significant F value (F (2, 287) = 96, p=.38. Later, traditional
victimization was entered as second step. Traditional victimization predicted psycho
social adjustment level of the students with special education needs significantly (R
= .75, F (3,286) = 7.71, p=.00). In order to determine explained variance in each
step, R Square values were utilized. 7.5% of variance was explained by adding the

predictor of traditional victimization.

Table 4.14
Results of the Hierarchical Regression Analysis: Predicting Role of Traditional
Victimization, Gender, Grade to Psycho-Social Adjustment

B SE B t
Step 1
Constant 12.07 1.17 10.35
Gender .50 .64 5 .78
Grade .20 19 6 1.04
Step 2
Constant 8.5 14 6.18
Gender 32 .62 .03 51
Grade 17 18 .05 .94
Traditional Victimization 2.92 .64 .26 4.6%**

Note. R® = .07 for Step 1; R* = .75 for Step 2 ***p<.005

4.5.3 Predicting Role of Cyber Bullying on Psycho Social Adjustment of the
Students with SEN

As stated in the seventh research questions, predictive role of cyber bullying on
psycho-social adjustment level of the students’ with special education needs after
controlling for the effect of gender and grade were examined. In the third

hierarchical regression analysis, gender and grade were entered to model in the first
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step as independent variables. Cyber bullying constituted second step. The results of
F-test indicated a non-significant F value, F(2, 287) = .96, p=.38. Also, as it is seen
from the Table 4.15, model 1 predictors (gender and grade) did not predict psycho
social adjustment level of students with special education needs significantly. After
explaining the first model predictors, cyber bullying was entered to the model in the
second step. The results of F-test for second model (gender, grade and Cyber
bullying total score) was not yielded significant F value (F (3, 286) = 2.07, p=.10).

%?2.1 of variance was explained by adding the predictor of cyber bullying.

Table 4.15
Results of the Hierarchical Regression Analysis: Predicting Role of Cyber Bullying,

Gender, Grade to Psycho-Social Adjustment

B SE B t
Step 1
Constant 12.07 1.17 10.35
Gender 50 .64 5 .78
Grade 20 19 .6 1.04
Step 2
Constant 10.04 1.52 6.59
Gender 52 .64 5 81
Grade 17 19 5 .89
Cyber Bullying Experience 1.84 .89 A2 2.07

Note. R® = .07 for Step 1; R* = .21 for Step 2

4.5.4 Predicting Role of Cyber Victimization on Psycho Social Adjustment of the
Students with SEN

In the fourth regression analysis, gender and grade were entered to model as a first
step and cyber victimization was added as a second step. According to results, .07 %
of the variance in psycho social adjustment level of students with special education

needs was explained by the first step. The results of F-test indicated a non-significant

62



F value, F(2, 287) = .96, p=.38. Also, as it was shown in the Table 4.16, predictors
of the first step (gender and grade) did not predict psycho social adjustment level of
students with special education needs significantly.

After explaining the first step predictors, cyber victimization was added in the second
step. Cyber victimization predicted psycho social adjustment level of students with
special education needs significantly (R* = .31, F (3,286) = 3.03, p=.03). 3.1% of

variance was explained by adding the predictor of cyber victimization.

Table 4.16
Results of the Regression Analysis: Predicting role of cyber victimization, gender,

grade to psycho-social adjustment

B SE B t
Step 1
Constant 12.07 1.17 10.35
Gender 50 .64 5 .78
Grade 20 .18 6 1.04
Step 2
Constant 9.73 1.45 6.7
Gender 24 .63 2 .39
Grade T 19 2 37
Cyber Victimization 3.36 74 .28 4.82%**

Note. R*=.07 for Step 1; R* = .31 for Step 2 ***p<.005.

Results of the analyses were reported in this chapter of the study. First frequency of
bullying and victimization were reported. Frequency of traditional and cyber bullying
were measured for the present sample. The traditional bullying frequency and most
common acts among student with special needs (6.8%) were found higher than the
cyber bullying frequency (%3.7). The most common traditional and cyber
victimization acts and frequencies were also calculated. Students with special
education needs experienced higher frequency of traditional victimization of bullying
(%27.8) than cyber victimization (%9.2). It seems that students with special
education needs had tendency to report their victimization experience rather than
their traditional and cyber bullying behavior. Later, grade and gender mean
differences in traditional and cyber bullying experiences (as both bully and

63



victimization) were examined by MANOVA. Interaction between gender and grade
was found to be significantly related to traditional and cyber bullying. Results of
grade and gender mean differences in cyber bullying and cyber victimization were
revealed significant interaction between gender and grade. According to hierarchical
regression analysis it was found that traditional bullying experience, traditional
victimization experience and cyber bullying experience significantly predicted
psycho-social adjustment of students with special education needs over and above

gender and grade.
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CHAPTER V

DISCUSSION

This chapter discussed and interpreted findings of the current study. Afterwards,
implications about the findings of the study were reported. Lastly, recommendations
for further studies were reported.

5.1 Discussion of the Findings

Purpose of this explanatory study was to examine traditional and cyber bullying
experiences of the students with SEN attending segregated special education schools.
Although great deal number of research findings has been documented on bullying
among the mainstream students and its detrimental consequences for them in the
international literature and Turkish literature as well, few research findings have

been found on bullying among students with special education needs.

First discussion is on measurement techniques (global question vs. multiple
questions) that were employed to measure victimization frequencies among students
with special education need. Frequencies of victimization were substantially changed
when bullying frequency measured through one global question (Have you ever been
bullied during this education year). Frequency of the traditional victimization was
found as 27.8% (82), when victimization frequencies were measured employing a
global question. However, victimization frequency was inflated to 39.3% (116) when
multiple items were used to measure victimization frequency. This finding was
parallel with Bear et al. (2015) who used both single question and multiple items to
assess bullying and victimization frequencies. They found out that frequencies of
traditional bullying and victimization based on single question were lower than
frequencies based on multiple items. Only employing a global question to measure

bullying would be problematic. Students with special education needs may not recall
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bullying incidents or separate characteristics of bullying (intentionality, repetition
vs.). However, using multiple items help the students with special education needs to
better understand meaning of bullying incidents. In current study, findings derived

from multiple items were used to identify bullies and victims.

Second, the findings of the descriptive analyses showed that % 28.1 of the students
with special education needs (83) was identified as bullies. Moreover, 39.3% of the
student with special education need reported being bullied during this education year.
These findings are parallel with the other studies conducted in the international
literature. For instance, Wei, Chang and Chen’ (2015) findings indicated that
frequency of traditional bullying among the students with special education needs
attending segregated special education schools was around 27%. Moreover, Carran
and Kellner (2009) indicated that 39.6% of the students with special education needs
were victimized during education year. All research findings revealed that traditional
bullying experience is a serious issue among the students with special education
needs. If nearly one third of the students with special education students reported to
engage in traditional bullying and there are other students who witnessed to these
incidents, majority of the students in special education schools suffer from impact of
bullying. Therefore, researchers, educators of the special education students need to
expand their awareness about bullying phenomenon and carried out further studies to
shed into light nature and severity of bullying among the students with SEN.

Data of the present study collected from the students with special education needs
attending segregated special education schools. Therefore, we do not compare
frequency of bullying between Turkish students with special education and without
special education. Previous studies on bullying prevalence among the Turkish
mainstream school students reported bullying frequency between 12% and 30.2%,
based on education level of sample (Piskin, 2010; Topgu, 2014). Findings of current
study exceeded above-mentioned ranges. Therefore, these findings revealed that

bullying is a serious concern for the student with special education needs.

Regarding frequency differences between deaf and gifted students, findings revealed
that deaf students were more likely to be both victims and bullies than gifted

students. Findings revealed that 21.1% of the deaf students were bullies, 21.7% were
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victims of traditional bullying. 7% of the gifted students were found as bullies, on the
other hand, 21.7% of them were found as victims of traditional bullying in the
current study. These findings are parallel with international literature. A group of
researchers argued that students having observable or visible disability may increase
being the target of bullying victimization (Carter & Spencer, 2006; Swearer, et al.,
2012; Weiner & Miller, 2006). When students with special education needs take
revenge, they were labeled as bullies. Deaf students would be easy target of bullying
because they do not speak when they were victimized. Another perspective that
gifted students are less likely involve in bullying, compared to other student
populations. Peters and Bain (2011) indicated that 4.3 of gifted students were
identified as bullies. Therefore, gifted students in the present study were less likely to
involve in bullying incidents than deaf students because of their own characteristics.

When acts of bullying and victimization among the students with SEN investigated,
students with special education needs experience a various type of bullying and
victimization involving physical, verbal and relational bullying (Andreou at al.,
2013; Chen at al., 2015; Kloosterman, at al., 2013). Our findings were congruent
with the previous results. The most common acts were relational bullying (excluding
someone from group) in the present study. But a group of researchers found that
most common bullying forms among students with special education needs were
verbal and physical bullying (Braun, 2001; Fumes & Oliveria, 2013; Vessey &
O’neill, 2011). Verbal bullying is also frequent form of bullying found in Turkish
studies on bullying among the mainstream students (Atik, 2006; Piskin, 2010). To
date, there is no Turkish publication to be encountered on bullying among students
with special education needs to compare findings of the present study. These
differences may stem from different sample groups (students with learning
disabilities, autistic, blind vs.) and measurement tools used to assess bullying.
Moreover, it is not surprising to find that the most common acts among deaf students
were relational bullying. They do not speak due to their disability. In addition,
results of Pearson Chi-Square analyses revealed that there are significant differences
in the form of bullying act between gifted and deaf students in this sample

population.

When gender differences were taken into consideration, male students with special

education needs reported higher frequency of traditional bullying (29.4%) and
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traditional victimization (40%) than female students with special education needs
(18.4% and 38.4%, respectively). Gender differences are in agreement with other
findings derived from other research. Male students with special education needs
were more likely to engage in traditional bullying either as a bullies or victims than
female with special education needs. The current study did not aim at providing
explanation why gender differences exist between male and female students with
special education students. This study is descriptive/correlational. Despite this,
differences may stem from difficulties girls with special education needs face in
social interaction with peers (Andreou, Botsoglou & Vlachou, 2013) such as low
self-esteem or instilled gender roles. It would be hard for students with special
education students to establish and maintain mutual friendship with peers than male
students with special education needs. Culturally, girls in Turkey were raised under
closer supervision and aggressive behaviors demonstrated by boys were more likely
to be tolerated (Erdur-Baker, 2010). Gender of students with special education needs
should be considered when examining frequencies of bullying. Further research is
needed to justify why gender differences exist between male and females on bullying
involvement. Although in the international literature grade differences about
traditional bullying was not investigated in depth. Swearer et al. (2012) found that
there is no significant grade difference among students with special education needs.
Earlier studies conducted on victimization revealed that the students with special
needs were more victimized than students without special education needs (Sentenac,
at al., 2011; Braun, 2001; Estell, Farmer, Irvin, Crowther, Akos & Boudah, 2009;
Zeedy et al., 2014; Norwich and Kelly, 2004; Hershkowitz et al., 2007; Rose et al.,
2009; Nabuzoka, 2003; Rowley, Chandler, Baird, Simonoff, Pickles, Loucas &
Charmanb, 2012).

Present study revealed that nearly 40% of the students with special needs were
victims of traditional bullying. Results of frequency regarding traditional
victimization are relatively higher than some studies conducted in the other. Blake et
al. (2012) found victimization rates between 24.5% and 34.1% for the students with
special needs in national representative sample. In Chen and Schwartz (2012) study,
%28 of the students with special education needs reported being bullied during
current school year. Moreover, van Roekel, Scholte and Didden (2010) findings

based on teachers report revealed that %30 of the students with SEN in special
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education schools were victimized weekly. Factors that lead to increased rate of
victimization for the students with special education needs are communication
difficulties, lack of social skills, behavior problems, psychological distress or low
self-esteem (Nettelbeck & Wilson, 2002; Fisher et al., 2012; Conti-Ramsden &
Botting, 2004; Rose, et al., 2009).

Present study revealed that in term of main effet for the gender and grade, there was
not significant difference found on either traditional bullying or victimization.
Significant interaction were determined between the gender and grade level of the
students with special education needs. Multiple comparison revealed that the male
students with speial eduation needs involved in traditional bullying more than the
female students with special education needs. This finding is in accordance with
other studies reported that male with special education needs are more like to be
bullies than female with special education needs in bullying incidents (Glumbic &
Zunic-Pavlovic, 2010; Reither & Lapidot-Lefler, 2007). Results of the present study
do not generate answers why gender differences exist on gender differences. Yet
speculations could be made. Bullies tend to be socially dominant, are perceived to be
popular (Farmer et al., 2012). Girls who view themselves as the ladylike may sneer at
other females who seem more masculine (Skillman, 2014). In this respect, culturally

male students expected to be extraverted assertive in the Turkish culture.

Furthermore, one of the important purposes of the current study is to examine cyber
bullying and victimization among the students with SEN. Overall, cyber bullying and
victimization among those students with special education needs were found as
13.5% and 23.3%, respectively. A few studies were examined cyber bullying among
the students with SEN in the international literature. Frequencies in international
literature on cyber bullying were reported between 12.6% (Heiman at al., 2015) and
19.6% (Baek, 2015). Findings of current study was close the above mentioned
ranges. As far as is known, this is the first study to investigate cyber bullying among
Turkish students with special education needs. A great deal of research findings have
been published about cyber bullying among the mainstream school students in
Turkish literature. For instance, Akar and Ozdemir (2011) reported that cyber
bullying frequency for 336 high school students was found as 10%. Another study
conducted by Aricak (2009) revealed that 19.7% of mainstream students (N=695)
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engaged in cyber bullying. Results of the present study are parallel with other studies
conducted in Turkey. Therefore, cyber bullying is important concern for the students
with special education needs in the sample special education schools. Further
research is needed to assess nature and severity of cyber bullying among the students
with SEN.

One of the important issues revealed in the findings of the present study that deaf
students reported more frequent cyber bullying and victimization than gifted
students. Current study did not provide cause and effect relationship. Technological
developments such as text messaging or instant messaging aided deaf students to
communicate with others easily. Findings of the current study reported that 60% of
deaf students have self-phone and 50% of them connected internet by self-phone.
Beside benefits of technological advance for deaf students, this availability of
technological devise sometimes leaded to cyber bullying. Result of the present study
supported to the findings of Bauman and Pero (2010) who argued that deaf students
were more likely to be bullied than hearing students.

The results of this study revealed that male students with special education needs
involved in cyber bullying and victimization than female students with special
education needs. Cyber bulling involvement between male and female students with
special education needs peaked at nine and ten grades. Reaching at internet and self-
phone at that grade level would be easier than previous grade levels. Male students
with special education needs spend higher times on the internet than female with
special education need. Research on gender differences and cyber bullying among
students with special education needs showed inconsistent results in the international
literature. For instance, Didden at al. (2009) reported no significant relationship
between gender and cyber bullying among students with special education needs.
However, Heiman et al. (2015) found out that female student with special education
needs were more likely to be cyber victims than male students with special education
needs. These differences might be related to role socializations such as girls show
higher level of empathy than boys (Topgu, Erdur- Baker, 2012).

Findings of present study pointed out that deaf students reported higher frequency of
traditional and cyber victim than gifted students. This study does not have data why

these differences exist between deaf and gifted students. Some speculation can be

70



made. Deaf students may not be aware of risk of communication tools (Bauman &
Pero, 2010). Informing deaf students about safe usage of internet may reduce cyber
bullying involvement among deaf students. Special education schools may provide
parent training about parental monitoring for deaf students. Majority of deaf students
engaged in traditional bullying (21.1), as compared to the cyber bullying (7.1%). Our
findings may be parallel with previous studies conducted other countries (Slonje &
Smith, 2008; Bauman & Pero, 2010). However, this circumstance was not case with

gifted students.

Hierarchical regression analyes were performed to examine predictive role of
bullying and victimization (traditional and cyber) on psycho-social adaptation of the
students with special education needs. Results indicated that bullying and
victimization experience significantly influenced psycho-social adaptation of
students with SEN. Existed limited literature reported associations between bullying
and psycho-social difficulties (Reiter & Lapidot-lefler, 2007; Baek, 2015). For
example, a recent study conducted by Wei, Chang and Chen (2015) on bullying
among Taiwan segregated special education schools. They found that there is a
positive relationship among victimization, bullying and delinquency. They also
claimed that majority of the students with SEN afflicted by victimization attempted
suicide. Researchers in education and psychology area need to carry out further
studies to shed into light detrimental effect of bullying and victimization among the
students with SEN.

5.2 Implications of the Findings

Findings of the current study suggest several implications for understanding
traditional and cyber bullying among the students with special education needs.
Findings of the present study revealed that bullying and victimization among the
students with SEN at segregated special education schools have been frequently
occurred. Relying on these findings, educators working at segregated special
education schools may increase their awareness toward bullying incidents taking
place their school. These findings may help educators of special education, school

counselor and researchers step up preparing bullying prevention program for the
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students with special education needs and findings can be used as a dataset for the
comparative studies.

One of the main purpose of this study was to investigate cyber bullying and
victimization involvement of the students with SEN. Developing technology
facilitate students with SEN to communicate to other people via text messages,
internet. However, hundreds of the articles and several books were published on
cyber bullying among the typically developing students, few study focused on cyber
bullying among the students with SEN. It also shed into light that cyber bullying is
serious problem for the students with SEN. This study would be starting point for
further Turkish research about cyber bullying and related variables such as
loneliness, depressive feelings etc. Parent education and counseling are strategies for
preventing cyber bullying. Training of parents of the students with special education
needs about internet usage and cyber bullying would help students with special
education needs reduce amount of the cyber bullying they experienced and improve

their psychological development.

According to our results, nearly 20% of students with special education students
spend between 15 and 28 hours the internet. We do not have data about whether they
use parent protection programs or something like that. Training students with SEN
about how to use internet safely would be protective factor for them. As a part of
increasing awareness and preventing cyber bullying, school personnel including
school administrators, teachers of special education and school counselors would be
educated about basic concepts of cyber bullying or online behavior, after teaching

them, they may teach their students with SEN.

Results also showed that traditional bullying, victimization and cyber victimization
experience were significantly predicted psycho-social adjustment of student with
special education needs. More specifically, student with SEN has already behavioral
and social difficulties because of their existent physical or emotional characteristics;
bullying and victimization obstruct their adjustments. One of the important protective
factors that decrease bullying among the students with SEN is social support (Rose,
2010; Flores, 2013; Bourke & Burgman, 2010; Humphrey & Symes, 2010).

Increasing Teachers’, peers’ and family support may alleviate bullying incidents,
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before they happen. Implementing social and cultural activities across in-school or

out of school are important to integrate them into society.

School counselors could be special place for both intervening and preventing cyber
bullying among the students with SEN. School counselors can increase awareness
about cyber bullying for school personnel, parents and students. They can also
implement cyber bullying interventions at special education schools. Possible
intervention strategies for school counselors is to teach students with SEN how they
can define cyber bullying and report it. However, according to results, only small
proportion of students with special education needs consulted for counseling services
in the school, when they were victimized. Establishing websites is a strategy for
cyber bullying prevention. For instance, Ministry of National Education might create
websites where parents, students may find useful information about internet,
prevention of cyber bullying in this sense public awareness increase. The websites
enable teachers, parents and educators to reach practical information relevant cyber

bullying prevention.

5.3. Recommendations for Future Research

Present study contributed to Turkish bullying literature. Findings from the present
study revealed that further studies are needed to investigate bullying and
victimization at segregated special education schools as well as inclusive school
settings. Future research on protective and risk factors such as social support, peer
relations or coping skills for bullying among the students with SEN might provide
valuable information in order to understand bullying dynamic in segregated special

education schools.

Present study revealed that bullying and victimization experience affect psycho-
social adjustment of the students with special education needs. Further research need
to focus on prevention program which based on research finding. Equipping the
students with special education needs with coping skills against bullying might
reduce victimization frequency of bullying taking place in the special education

schools.
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The fact that the results from five segregated special education schools yielded
limited generalization. Future research would include more segregated special
schools from different parts of Turkey. The best way to reduce bullying is to
understand current circumstances at segregated special education schools. It provides

more representative results.

This study relied on students’ self-report. Some students with special education
students may tend to hide their real experience about bullying due to sensitive nature
of incidents. Further study would obtain information from multi-informants such as
their parents, teachers as well as peer nomination. Establishing qualitative research
may help researchers to understand suffer and pains which students with special

education needs felt after being bullied.
Finally, conducting longitudinal research related to bullying involvements of the

students with SEN might help researchers determine changing bullying pattern

among the students with special education needs over time, if it happens.
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APPENDIX B PARENT CONSENT FORM

Calismanin Adi: 6zel egitim okullarina devam eden 6grenciler arasinda geleneksel ve

siber zorbalig1 arastirmak
Amag:

Degerli velilerimiz, Cocugunuzu, 6zel egitim okullarinda egitim gbéren O6grenciler
arasindaki zorbalik davranisini anlamada egitimcilere yardime1 olacak bir
aragtirmaya davet etmekteyiz. Bu calismanin amaci 6zel egitim &grencisinin
zorbaliktan ne kadar etkilendigini, ne ¢esit zorbalia maruz kaldigimi ve uyum
diizeylerini anlamaktir. Elde ettigimiz kisisel bilgiler okul icerisinde ve disarisinda
herhangi biriyle paylasilmayacaktir. Umut ediyoruz ki bu ¢alismanin sonuglar1 6zel

egitim okullarinda zorbalik konusunda 6gretmenlere ve idarecilere faydali olacaktir.
Prosediir:

Cocugunuza zorbalikla ve uyum diizeyleriyle ilgili 3 tane Ol¢egin doldurulmasi
istenecektir. Olgek dgrencinizin bulundugu simifta gergeklestirilecek olup yaklasik 40
dakika siirecektir. Cocugunuz 6l¢egi doldururken smif 6gretmenleri onlara yardimei

olacaktir.
Riskler

Bu ¢alismaya katilmak ¢ocugunuz icin herhangi bir risk igermez. Zorbaliga maruz
kalmis bir ¢ocuk, bazen anketi doldururken ofkelenebilir veya iiziilebilirler. Bu

durum okul rehberlik 6gretmenleri onlara yardimci olacaklardir.

Bu caligmayla ilgili herhangi bir sorunuz olursa ¢alismanin yiiriitiiciisii Halil ASLAN

tarafindan cevaplanacaktir. Kendisine halil295@yahoo.com e-mail adresinden

ulasabilirsiniz.
Cocugun Adi:

Ebeveyn(Anne veya Baba):
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APPENDIX C DEMOGRAFIC FORM

Hakkimda
Okulunuzun adi: -
Simifiniz: 5 6 7 8 9 10 11 12
Kiz m1 erkek misiniz : Kiz Erkek
Kag yasindainiz 10 11 12 13 14 15 16 17 18

1. Cep telefonunuz var m1? (Cevabiniz hayir ise 4. soruya geginiz).

LI Evet ~ Hayir

2. Cep telefonunuz ile internete baglaniyor musunuz?
Evet || Hayir

3. Evinizde internet baglantis1 var m1?

Ll Evet _ Hayir

4. Internete hangi cihazlarla baglaniyorsunuz? (Birden fazla secenek isaretleyebilirsiniz).

I Masaiistii bilgisayar

L) Diziistii bilgisayar

[0 Tablet bilgisayar

M Akill telefon

5. Haftada ortalama ne kadar siire internet kullanirsiniz?

L Hi¢ kullanmam

[J1 saatten az

[11-3 saat

L14-7 saat

[18-14 saat

[115-21 saat

[121-28 saat

[J40 saat ve/veya tistii

6. Size siber zorbalik yapildi m1?

[J Evet [J Hayir

7. Size siber zorbalik yapan kisiyi tantyor muydunuz?

[J Evet [J Hayir

8. Siber zorbaliga maruz kaldiysaniz bu durumla ilgili kimden yardim istediniz? (Birden

fazla segenek isaretleyebilirsiniz).

[ Hig¢ kimseden

[0 Annem veya babamdan

[0 Kardesim/ablam/agabeyimden

O Arkadasimdan

[0 Rehber 6gretmenimden

[J Diger 6gretmenlerimden

[J Akrabalarimdan

] Diger (liitfen kim oldugunu belirtiniz)
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APPENDIX D Sample Items from Revised Olweus Bully/Victim Questionnaire

Bana kotii isimler takildi, kirict sekilde alay ettiler
Beni itip kalktilar, bana vurdular ve tehdit ettiler

Gorlinlisiim ve konugsmamla alay ettiler.

A w0 e

Bagka bi¢cimde zorbaliga maruz kaldim
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APPENDIX E Sample Items from Revised Cyber Bullying Inventory-I1

Internet araciligiyla,

1.birine ait hesap sifresini ele gecirmek

2.bagkasinin hesabini izinsiz kullanarak onu kiiciik diisiirecek paylasimlar yapmak
3.birini tehdit etmek

4.birine hakaret etmek

5.utandirici veya kirict mesajlar gondermek
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APPENDIX F Sample Items from the Strengths and Difficulties Questionnaire

1. Cok fazla bas agrim, karin agrim ya da bulantim olur
2. Cok endigelenirim

3. Enaz bir yakin arkadasim var

4. Yasitlarim genelde beni sever

5. Genellikle bana sdyleneni yaparim
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APPENDIX G

TURKISH SUMMARY

GIRIS

Zorbalik diinyadaki tim toplumlar etkileyen dnemli ve acil ¢oziimlenmesi gereken
konulardan biridir. Bununla beraber 1970’lere kadar problem olarak algilanip yeteri
kadar iizerinde durulmamistir. Zorbalikla ilgili ilk sistematik arastirma 1970’1
yillarin basinda Isvecli psikolog Dan Olweus tarafindan baslatilmistir. O tarihten
giiniimiize yaklagik 45 yildan beri Aralarinda ABD, Avuturalya, Japonya, Kore ve
Ingiltere’nin  de bulundugu birgok iilkeden arastirmacilar okul zorbaligim
arastirmislardir (Kanetsuna ve Smith, 2014; Koo, Kwak ve Smith, 2008; Side &
Johnson, 2014; Swearer ve Doll, 2008). Yillalardir zorbaligin dogasi, goriilme sikligt
ve birgok degiskenle iliskili ile ilgili olarak 6nemli miktarda alin yazini elde
edilmistir. Zorbaligin okul atmosferini yok ettigi ve 6grencilerin sosyal ve psikolojik
iyi olma hallerine zarar verdigi zorbalikla iligkili bulgular arasindadir (Vidourek,
King ve Merianos; Reuland ve Mikami, 2014; Houbre, 2006. Bu sonugclar, bir
arastirma konusu olarak zorbaligin daha fazla iizerinde durulmasi gerektigini ve
okullarda, okul ¢evrelerinde ivedi olarak dnleme ve miidahale programlarina ihtiyag

duyuldugunu goéstermektedir.

Tiim gabalara ragmen, 6zel egitime ihtiyaci olan 6grencilerin zorbalik deneyimleri
Ozellikle Tirkiye’de goreceli olarak az bilinmektedir. Rose, Monda-Amaya ve
Espelage (2011) o6zel egitim Ogrencilerinin zorbalik ve magduriyet deneyimleriyle
ilgili  olarak EBSCO wveri tabanmi1 kullanarak alan yazim1 taramasi
gerceklestirmiglerdir. Arama kriterlerine uygun olarak sadece 32 makale tespit
etmislerdir. Alan yazini 6zel egitime gereksinimi olan ¢ocuklarin sadece magdur
olmadiklarini (Hershkowitz, Lamb ve Horowitz, 2007; Young, Ne’ eman ve Gelser,
2011; Sveinsson ve Morris, 2005; Huffman, 2015; Aime, Salvas, Morin ve Normand,

2016 ) aym1 zamanda zorbalik davranisi yapmalarinin da (Nabuzoka ve Smith, 1993;
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Baek, 2015; Fink, Deighton, Humphrey ve Wolpert, 2015; Swearer, Wang,
Siebecker ve Frerichs, 2012) olduk¢a yaygin oldugunu bildirmektedir. 11 bati
iilkesindeki (Fransa, Izlanda, Danimarka, Almanya, Portekiz, Polonya, Litvanya,
Hollanda, Bulgaristan, Iskogya ve Kanada) 6zel egitime gereksinimi ve kronik
rahatsizlig1 bulunan ¢ocuklar arasinda akran magduriyetini inceleyen bir arastirmada,
tilkeler arasinda farkli zorbalik magduriyeti oranlar1 bulunsa da % 14.3 ile % 27.1
arasinda), cocuklar arasinda zorbaliginda yasandigi bulunmustur. Ozel egitime
gereksinimi olan c¢ocuklar1 igeren baska c¢aligmalarda 6zel egittim Ogrencilerinin
yasadig1 zorbalik magduriyet oranin %350°nin {izerinde oldugu tespit edilmistir
(Kuhne ve Wiener, 2000; Van Cleave ve Davis, 2006). Yukarda bahsedilen iilkeler
ve uluslararasi alan yazini karsilastirildiginda, Tiirkiye’deki 6zel egitim 6grencileri
arasinda yasanan zorbalik davraniglariyla ilgili ¢cok az sey bilinmektedir. Bundan
dolay1, ozel egitime gereksinimi olan Ogrenciler arasindaki zorbalik davraniglari

tizerinde 6nemle durulmasi gerekmektedir.

Ozel egitime gereksinimi olan dgrenciler ilgili zorbalik arastirmalar1 genel olarak
0zel egitimi gereksinimi olan 6grencilerle olmayan Ogrencilerin karsilastirmasina
dayanmaktadir. Arastirma bulgular1 6zel egitime gereksinimi olan &grencilerin
zorbaliga maruz kalma riskinin 6zel egitme gereksinin duymayan 6grencilerden daha
fazla oldugunu bildirmektedir (Bauman ve Pero, 2010; Bear, Mantz, Glutting, Yang
ve Boyer, 2015; Christensen, Fraynt, Neece ve Baker, 2012; Dev, College ve York,
2007; T. W. Farmer ark., 2012; Fisher, Moskowitz ve Hodapp, 2012; Nettelbeck ve
Wilson, 2002; Sentenac ark., 2011). Ornegin Blake ve arkadaslarinin (2012) yapmus
oldugu bir calismada 6zel egitimi gereksinimi olan Ogrencilerin 6zel egitime
gereksinimi olmayan Ogrencilere gore bir buguk kat daha fazla zorbaliga maruz

kaldigin1 ortaya ¢ikarmiglardir.

Ozel egitime gereksinimi olan &grencilerin maruz kaldiklari zorbalik tiirleri goz
oniine alindiginda, genelde fiziksel, sozel ve iliskisel zorbaligin hedefi olmaktadirlar.
Ornegin, Arulogun, Titiloye, Oyewole, Nwaorgu ve Afolabi (2012) &zel egitim
okuluna devam eden duyma engelli 6grenciler arasindaki zorbalig1 aragtirmislardir.
Arastirma sonuglarina gore, duyma engelli 6grencilerin % 32.4’ i sozel ve %13.2° si

fiziksel zorbaliga maruz kalmistir.
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Bu calismada, isitme engelli Ogrenciler ve 06zel yetenekli olarak tanimlanan
ogrenciler hedef gruplar olarak segilmistir. Isitme kayb1 oranina baglh olarak farkli
isaret dili kullanirlar. Bu calismaya katilan isitme yetersizligi olan Ogrenciler
tamamen sagirdir veya agir derecede isitme kaybi vardir. Ozel egitim okullarina
devam eden isitme engelli 6grencilerin tiim giinlerini diger isitme engelli 6grencilerle
gecirmeleri ve iletisim becerilerindeki eksiklikleri zorbaliga maruz kalma risklerini
arttirmaktadir (Weiner, Day & Galvan 2013). Bu yiizden, 6zel egitim okullarina
devam eden isitme engelli 6grenciler bu caligmanin 6rneklemini olusturmaktadir.
Ayrica Ozel yetenekli Ogrenciler arasindaki zorbalik konusu da arastirmacilar
arasinda oldukca tartigmali bir konudur. Bir grup arastirmaci 6zel yetenekli
Ogrencilerin zorbaliga karsi oldukca hassas olduklarini iddia etmektedir. Diger bir
grup ise 0zel yetenekli 6grencilerin zorbaligi diger 6grenciler gibi deneyimlediklerini
bildirmislerdir. Tirk alan yazinda 06zel yetenekliler arasinda yasanan zorbalik
davranislar ile ilgili herhangi bir ¢caligmaya rastlanmamustir. Bu yilizden Tiirk egitim
sisteminde 6zel egitime gereksinim duyan 6grenciler olarak tanimlanan isitme engelli

ve 0zel yetenekli 6grenciler bu ¢alismanin hedef kitlesini olusturmuslardir.

Zorbalik genelde okul temelli bir yap1 olarak goriilse de, gelisen teknolojiyle birlikte
zorbaligin bicimi de degistirmistir. Internet, akill telefonlar gibi teknolojik yenilikler
zorbalara zorbalik davranislarini okul alaninin tesine genisletmelerini saglamistir.
siber zorbalik denilen yeni bir tiir zorbaliktir ve arastirmacilar tarafindan yaygin bir
sekilde arastirilmigtir. Siber zorbalik, e-mail, anlik mesajlagsma, sohbet odalar1 veya
internet sayfalar1 gibi teknolojik araglar1 kullanarak baskalarini incitmek olarak
tanimlanabilir. Hem Tiirk da hem de uluslararas1 alan yazinda normal okullara
devam eden Ogrenciler arasinda meydana gelen siber zorbalik ve iligkili
degiskenlerle ilgili olarak olduk¢a fazla calisma yaymlanmstir. Ozel egitim
gereksinimi olan 6grenciler arasinda siber zorbalikla ilgili cok az ¢calisma yapilmistir.
Ornegin, Heiman, Olenik-Shemesh ve Eden (2015) 6zel egitime gereksinimi olan ve
olmayan dgrenciler arasinda siber zorbaligin goriilme sikligini incelemislerdir. Ozel
egitime gereksinim duyan 6grencilerin duymayan 6grencilere gore daha fazla siber

zorbalik magduriyeti yasadiklarini bulmuslardir.

Zorbalik deneyimi 6zel egitme gereksinim duyan ogrencilerin uyum diizeylerini

etkilemektedir. Fiziksel ve duygusal zorbaliga maruz kalmis 6grenciler davranigsal
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ve duygusal problem (Yeung ve Leabeater, 2010) gosterme riski altindadirlar ve bu
durum uyum diizeylerini dogrudan etkiler (Rueger ve Jenkins, 2014). Baz1 ¢caligmalar
0zel egitim Ogrencilerinin magduriyet ve zorbalik deneyimlerinin kaygi (Saylor ve
Leach, 2009), ice vurum bozuklular1 (Heather ark., 2011) gibi birgok psiko-sosyal
uyum problemleriyle iliskili oldugunu gdstermistir. Onceki arastirmalar ayrica
zorbalik ile uyum arasinda karsilikli bir iligski oldugunu belirtmislerdir (Davidson ve
Demaray, 2007; Morin, Bradshaw ve Berg, 2015). Onlara gore, akran zorbalig1 uyum
giicliigiine neden olmakta ve uyum gii¢liigii olan 6grenciler zorbaliga daha yatkin

olmaktadirlar.

Arastirmanin Amaci: Bu ¢alismanin ana amaci 6zel egitim okullarina devam eden
Ozel egitim Ogrencileri arasindaki zorbalik ve magduriyetin goriilme sikliginin
aragtirtlmasidir. Ek olarak, zorbalik, magduriyet ve 6zel egitim 6grencilerinin uyum

diizeyleri cinsiyet ve siif diizeyleri agisindan incelenmistir.

Arastirmanin Onemi: zorbalik hem toplumumuz hem de okul sistemimiz i¢in ciddi
bir problemdir. Son yillarda, birgok arastirma bulgusu akran zorbaligin dgrencilerin
psikolojik, duygusal ve sosyal gelisimi iizerinde olumsuz etkisi oldugunu ortaya
cikarmigtir. Problemin ciddiyetini g6z Oniline alarak, akran zorbaligim1 ve
magduriyetini anlamak i¢in ¢aligmalar yapmak &grencilerimize gilivenli ve huzurlu
bir okul ortami saglamak i¢in Onemlidir. Bu anlamda, 6zel egitim Ogrencileri
arasindaki akran zorbaligini incelemek onlar arasinda meydana gelen akran
zorbaligiyla ilgili bizim farkindali§imizi arttirir. Bununla beraber bildigimiz
kadariyla bu calisma 6zel egitim 6grencileri arasindaki akran zorbaligini inceleyen
ilk ¢calismadir. Bu ¢alisma, 6zel egitim 6grencilerinin zamanlarinin biiyiik bir kismini
beraber gecirdikleri i¢in Orneklem olarak segilen okullardaki 6zel egitim
Ogrencilerinin birbirlerine nasil davrandiklariyla ilgili ayna tutacaktir. Bu yiizden, bu
aragtirma Ozel egitim okullarindaki (isitme engelliler ve 6zel yetenekliler) akran
zorbaliginin dogast ve goriilme sikligin1 ortaya ¢ikarmasi acisindan bir baslangi¢
noktas1 olacaktir. Ilerdeki calismalar Tiirkiye’deki dzel egitim 6grencileri arasindaki
akran zorbaligimi ve magduriyeti anlamak i¢in dayanak olarak kullanabilir. Bunun
yaninda siber zorbalik bir¢ok arastirmaci tarafindan incelenmesine ragmen, o6zel
egitim Ogrencileri arasindaki siber zorbalikla ve bilgi iletisim araglarim
kullanmalariyla ilgili ¢ok az sey bilinmektedir. Bu ¢aligma ayrica 6zel yetenekli ve

isitme engelli Ogrencilerin siber zorbalik deneyimleriyle ilgili yararli bilgiler
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saglamakta ve ileriki calismalar icin dayanak noktasi olarak kullanilabilir. Ozel
egitim okullarima devam eden 6zel egitim Ogrencileri arasinda goriilen zorbalik
tirleri ve sikligiyla ilgili bilgimizi arttirmamiz 6zel egitim Ogrencileri arasindaki
akran zorbaligimi anlamak ve farkindaliklarini arttirmak i¢in uzmanlara 6nemli
ipuclar1 saglayacaktir. Bu g¢alismalarin bulgular1 ayrica 6rneklem olarak secilen
okullardaki okul psikolojik danigmanlarina, 6zel egitim Ogretmenlerine ve okul

yoneticilerine okullarindaki giincel durumlar fark etmelerine yardimei olacaktir.

YONTEM

Orneklem: bu c¢alismanin hedef kitlesi Malatya ve Elazig’daki 6zel egitim
okullarina devam eden isitme engelli ve 6zel yetenekli 6grencilerdir. Bu arastirmada
iki tamamlayicit 6rneklem seti kullanilmistir (pilot ¢alisma ve ana ¢alisma). Birinci
orneklem seti Malatya ve Elazig’daki 6zel egitim okullarina devam eden 176 6zel
egitim 6grencisinden olusmustur. Ana ¢alismaya bes ile onuncu siniflar arasinda olan
295 ozel egitim dgrencisi katilmistir. Orneklemdeki katilimcilarin yaslar: 10 ile 16

yas arasindadir ve yas ortalamasi 14,5’dir (S5=2.04).

Katilimcilarin  cep telefonu ve internet kullanimi ile ilgili aligkanliklarina
bakildiginda, %70’inin cep telefonu oldugunun, %68’inin evde internet baglantisinin
oldugu goriilmektedir. Bunun yaninda %21,4’linlin haftadal ila 3 saat, %23,7’sinin 4

ile 7 saat aras1 ve %21 inin 8 ile 14 saat arasi internet kullandiklarini belirtmislerdir.

Veri Toplama Araclari: bu ¢alismada veri toplamak i¢cinVeri toplamak i¢in Revize
Edilmis Siber Zorbalik Envanteri II, Revize edilmis Olweus Zorba/ Kurban
Belirleme Anketi, Giigler ve Giglikler Anketi ve demografik formdan

yararlanilmastir.

Revize edilmis Olweus Zorba/Kurban Belirleme Anketi: Anket Dan Olweus
tarafindan gelistirilmistir. Ergenlerin yasadiklar1 zorbalik ve magduriyetleri 6lgmeyi
amaglayan anket 40 sorudan olusmaktadir. Anketin Tiirk¢ceye adaptasyonu Ddlek

(2002) tarafindan gercgeklestirilmistir. Ergenlerin zorbalikla en ¢ok nerede
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karsilastiklari, ne tiir zorbalia maruz kaldiklari, zorbaliga maruz kaldiklarinda
kimlere soylediklerini 6lgmeyi amaglamaktadir. Olgek zorbalik ve magduriyet
calismalarinda yaygin olarak kullanilmaktadir. Bir ¢alismada anketin i¢ tutarlilik
katsayilar1 zorbalik i¢in .71 ve magduriyet i¢in .75 bulunmustur ( Atik, 2006).
Revize Edilmis Siber Zorbalik Envanteri II: Topcu (2014), tarafindan gelistirilmistir.
Revize edilmis siber zorbalik II envanteri 10 soru ve iki paralel formdan
olusmaktadir. Bunlardan bir tanesi Ergenlerin siber zorbaligini, digeri de ergenleri
siber zorbalik magduriyetlerini 6lgmeyi amaglamaktadir. Katilimcilara 4l likert tipi
Olgekte son alt1 ay igerisinde zorbalik yapma ve magdur olma ag¢ilarindan kendilerini
degerlendirmeleri istenmektedir. Gegerlilik ve giivenirlilik ¢alismasinda Topcu
(2014), toplam 853 ergenin katildig1 caligmasinda, testin i¢ tutarlilik katsayilar siber
zorbalik i¢in .69 ve Siber Magduriyet i¢in .84 bulmuslardir.

3 Giigler ve Giigliikler Anketi: Ergenlerin uyum diizeylerini degerlendirmek igin
gelistirilmistir. Literatiirde olduk¢a yaygin olarak kullaniimaktadir. Olgek Goodman
(1997) tarafindan gelistirilmistir. Gligler ve Gligliikler anketi 4 tane olumsuz ve 1
tane olumlu alt dlgekten olusmaktadir. Bunlar duygusal sorunlar, davranigsal sorular,
akran sorunlar;, Asir1 Hareketlilik/dikkat eksikligi ve sosyal davramstir. Uclii
puanlamaya gore degerleniridir.0 dogru degil, 1 kismen dogru ve 2 tamamen dogru.
Anketin Tiirkce adaptasyonu Giivenir (2008) tarafindan gerceklestirilmistir. Olcegin
giivenirliligi ve gegerliliginin dlgiilmesi i¢in 514 ergene uygulanmistir ve 6l¢egin ig¢
tutarlilik katsayilari. 22 ile. 70 arasinda degismektedir.

4 Demografik Bilgi Formu: Arastirmaci tarafindan hazirlanmis katilimemin yasi,
cinsiyeti, internet kullanimi, cep telefonu olup olmadigi, sinif diizeyi ve okulu gibi

bilgileri almaya yo6nelik olan, bir formdur.

Islem: Veriler 2015-2016 egitim &gretim yilinda toplanmistir. Orta Dogu Teknik
Universitesi etik kurulundan izin alinmistir. Daha sonra calismaya katilacak 6zel
egitim okullari ile irtibata gecilmistir. Okul miidiirlerine ¢aligmanin amact ve 6nemi
anlatilmistir. Ozel egitim dgrencilerinin velilerinden ebeveyn izin formu alinmstir.
Uygulama sirasinda 06zel egitim Ogrencilerine c¢alismaya katilmanin goniillii
oldugunu ve istedikleri zaman cevaplamay1 birakabilecekleri soylenmistir. Uygulama

yaklagik 40 dakika stirmiistiir.
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Verilerin Analizi: Calismanin veri analizleri gesitli basamaklarda gergeklesmistir.
[k basamakta betimsel analizler gerceklestirilmistir. isitme engelli ve &zel yetenekli
Ogrenciler arasinda zorbalik ve magduriyet tiirleri arasindaki farki tespit etmek igin
Pearson ki kare testi gerceklestirilmistir. ikinci olarak, geleneksel zorbalik, siber
zorbalik, geleneksel magduriyet ve siber magduriyetlerinin sinif diizeyi ve cinsiyete
gore anlamli farklilik gosterip gostermedigi MANOVA yoluyla test edilmistir. Son
olarak 6zel egitim 6grencilerinin psiko sosyal uyum diizeylerini yordamada cinsiyet,
smif diizeyi ve zorbalik deneyiminin roliinii sinamak i¢in dort farkli hiyerarsik

regresyon analizi gerceklestirilmistir.

BULGULAR

Revize edilmis Olweus Zorba/ Kurban Belirleme Anketi bulgularina gore 6zel egitim
ogrencilerinin %28.1°1 zorba olarak bulunmustur. Ayni zamanda ozel egitim
ogrencilerinin %39.3°1i magdur olarak belirlenmistir (Tablo 4.1). Arastirma bulgulari
cinsiyet farki agisindan erkeklerin %29.4’{iniin ve kizlarin %18.4’ii zorba oldugunu
ortaya ¢ikarmistir. Ayrica erkeklerin %40°1 ve kizlarin %38.4°1i zorbalik magduru
olduklarini belirlenmistir. Ozel etim dgrencileri arasinda en yaygin zorbalik tiirii
birisini gruptan dislamak (29.8%, n=88) ve kaba sozler séylemek oldugu (25.8%,
n=76) bulunmustur. Pearson Ki Kare testi isitme engelli 6grencilerle 6zel yetenekli
Ogrenciler arasinda gosterdikleri zorbalik tiirleri agisindan anlamli farklilik oldugunu
ortaya ¢ikarmustir. Ozel egitim dgrencileri arasinda en fazla yasanan magduriyet
tirleri incelendiginde, en sik karsilasilan magduriyet tiirleri kaba ve kotii sozlere
maruz kalmak (38.3%, n=113) ve kendileriyle ilgili dedikodu yapilmas1 (27.5, n=81)
oldugu ortaya ¢ikmistir (Tablo 4.3). Geleneksel magduriyet oran tek bir soru olarak
soruldugunda, 295 ozel egitim Ogrencisinin %27’sinin geleneksel magduriyet
deneyimini yasadiklarini bildirmislerdir. Ozel egitim dgrencilerinin %26’s1 zorbaliga
maruz kaldiklarinda kimseden yardim istemediklerini ve %60’un ise ailelerinde
yarim istediklerini belirtmiglerdir.

Tiim Orneklemin, %13.5’inin siber zorbalik yaptigi belirlenmistir. Diger taraftan
0zel egitim Ogrencilerinin %23.3’1 siber zorbalilk magduru oldugu bulunmustur
(Tablo 4.5). Bulgular cinsiyet agisindan incelendiginde kizlarin %12’si ve erkelerin

%14.7’s1 siber zorba olarak tespit edilmistir. Bunun yaninda kizlarim %21.6’s1 ve
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erkeklerin %24’ii siber zorbalik magduru oldugu bulunmustur. Ozel egitim
Ogrencileri arasinda en sik siber zorbalik tiirleri hakaret etmek (20.4%, n=60) ve
tehdit etmektir (12.6%, n=37). Ozel egitim 6grencileri arasinda degerlendirildiginde,
0zel yetenekli 6grenciler arasinda en yaygin siber zorbalik tiirii hakaret etmek (17%,
n=30) ve kii¢iik disiiriici SMS goéndermek (13.6%, n=24).; isitme engelli 6grenciler
arasinda ise hakaret etmek (25.4%, n=30) ve tehdit etmek (18.7%, n=22) olarak
bulunmustur (Tablo 4.6). Ayrica 6zel egitim Ogrencileri arasinda en yaygin siber
magduriyet sekilleri dedikodu (21.7%, n=64) ve hakarete maruz kalmak (16.6%,
n=49) olarak bulunmustur (Tablo 4.7).

Ozel egitim dgrencilerinin geleneksel zorbalik ve magduriyet deneyimlerinin cinsiyet
ve smif diizeyi degiskenlerine gore farklilik gosterip gostermedigine iliskin
MANOVA yapilmistir. MANOVA sonuglar1 geleneksel zorbalik ve magduriyet
puanlar1 agisindan cinsiyet ve sinif diizeyi arasinda anlamli bir etkilesim oldugu
bulunmustur (Wilks’s A = .93, F (2, 292) = 1.94, p=.037, n2= .3, small effect).
Etkilesim anlamli bulundugundan, tip I hatasin1 kontrol etmek i¢in Benferroni
diizeltmesi kullanilmistir (Tablo 4.9). Coklu karsilastirma sonuglar1 geleneksel
zorbalik ve magduriyet acisindan farkliligin kez ve erkek dgrenciler arasinda tutarli
olmadigini ortaya ¢ikarmistir.

Ozel egitim dgrencilerinin siber zorbalik ve magduriyet deneyimlerinin cinsiyet ve
siif diizeyi degiskenlerine gore farklilik gosterip gostermedigine iligkin MANOVA
yapilmistir. MANOVA sonuglart siber zorbalik ve magduriyet puanlar1 agisindan
cinsiyet ve siif diizeyi arasinda anlamli bir etkilesim oldugu bulunmustur (Wilks’s A
= .94, F (10, 564) = 1.85, p=.05, n2= .3, small effect). Benferroni diizeltmesi
sonuglarina gore siber zorbalik ve magduriyet acisindan farkliligin kez ve erkek
ogrenciler arasinda tutarli olmadigini ortaya ¢ikarmstir.

Zorbalik deneyiminin (geleneksel zorbalik, magduriyet, siber zorbalik ve
magduriyet), siif diizeyinin ve cinsiyetin 6zel egitim Ogrencilerinin psiko-sosyal
uyum diizeyleri lizerindeki roliinii yordamak i¢in dort farkli hiyerarsik regresyon
yapilmustir. I1k hiyerarsik regrseyon olarak geleneksel zorbalik deneyimi dzel egitim
Ogrencilerinin psiko sosyal uyum diizeylerini anlamli olarak yordadigi bulunmustur
(R* = .08, F (3,289) = 8.43, p =.00). Geleneksel zorbalik deneyimi ozel egitim
ogrencilerinin uyum diizeylerinin toplam varyansin %8’ini acgiklamaktadir. Ikinci
hiyerarsik regresyon olarak geleneksel magduriyet deneyiminin o6zel egitim

Ogrencilerinin psiko sosyal uyum diizeylerini anlamli olarak yordadigi bulunmustur
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(R* = .75, F (3,286) = 7.71, p=.00). Geleneksel magduriyet deneyimi 6zel egitim
ogrencilerinin uyum diizeylerinin toplam varyansin %7.5’ini agiklamaktadir. Ugiincii
hiyerarsik regresyon olarak siber zorbaligin deneyiminin 6zel egitim 6grencilerinin
psiko sosyal uyum diizeylerini yordamadigi bulunmustur (F (3, 286) = 2.07, p=.10).
Dordiincii ve son hiyerarsik regresyon olarak siber magduriyet deneyiminin 6zel
egitim Ogrencilerinin psiko-sosyal uyum diizeylerini anlamli olarak yordadig:
bulunmustur (R® = .31, F (3,286) = 3.03, p=.03). Siber magduriyet deneyimi 6zel

egitim 6grencilerinin uyum diizeylerinin toplam varyansin %3.1’ini a¢iklamaktadir.

4. TARTISMA

Bu c¢alismanin ana amaci 6zel egitim okullarina devam eden 6zel egitim 6grencileri
arasindaki geleneksel ve siber zorbalik sikliginin arastirilmasidir.

Aragtirma  sonuclar1 uluslararas1 alan yazininda gerceklestirilen arastirma
sonuglartyla tutarlidir. Ornegin, Wei, Chang ve Chen (2015) arastirma bulgularima
gore Ozel egitim Ogrencileri arasindaki geleneksel zorbalik oranmmi % 27 olarak
bulmuslardir. Ayrica Carran ve Kellner (2009) o6zel egitim 0Ogrencilerinin
%39.6’smin akran zorbalig1 magduriyet yasadigini tespit etmislerdir. Bu ¢alismalarin
ortak noktasi zorbaligin 6zel egitim 6grencileri arasinda 6nemli bir konu oldugudur.
Eger yaklasik olarak 6zel egitim &grencilerinin iicte biri akran zorbalig1 igerisinde
yer aliyorsa ve diger 6grenciler de buna sahit oluyorsa, bir¢ok 6zel egitim 6grencisi
zorbaliktan dolay1 aci1 ¢ekiyordur. Zorbalik goriilme siklig1 agisindan incelendiginde,
isitme engelli 6grencilerin 6zel yetenekli 6grencilerinden daha fazla hem zorba hem
de magdur olduklar1 ortaya ¢ikmistir. Bu bulgular uluslararasi ¢aligsmalarla paraleldir
(Carter & Spencer, 2006; Swearer, et al., 2012; Weiner & Miller, 2006). Bunun bir
aciklamas1 igitme engelli Ogrencilerin zorbalik i¢in kolay bir hedef olarak
algilanmalaridir. Diger bir perspektif ise ©zel yetenekli Ogrencilerin zorbalik
davranislari icerisinde daha az yer alma egilimlerinin olmasidir (Peters ve Bain,
2011).

Ayrica bu ¢alismanin diger bir amaci 6zel egitim 6grencileri arasindaki siber zorbalik
ve magduriyet sikligini incelemistir. Siber zorbalik ve magduriyet oranlart %13.5 ile

%23.3 arasinda bulunmustur. Uluslararasi alan yazinda siber zorbalik goriilme siklig
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%13.5 ile %23.3 arasindadir (Heiman ark., 2015; Back, 2015). Bu arastirmanin

bulgular yukarda bahsedilen sonuc¢lardan biraz yiiksektir.

Uygulamaya Yoénelik Oneriler: bu ¢alismanin bulgular 6zel egitim ogrencileri
arasindaki geleneksel ve siber zorbaligi anlamada arastirmacilara, ailelere, okul
psikolojik danigmanlarina ve ydneticilerine bir¢ok oneri sunmaktadir. Bu ¢aligma
zorbalik ve magduriyetin 6zel egitim 6grencileri arasinda siklikla meydana geldigini
ortaya c¢ikarmistir. Bu bulgulara dayanarak, o6zel egitim okullarinda c¢alisan
egitimciler okullarinda meydana gelen zorbalik olaylar1 ile ilgili farkindaliklarin
arttirabilirler. Bu bulgular ayrica 6zel egitm Ogretmenlerine, okul psikolojik
danigmanlarina ve arastirmacilara zorbaligr 6nlemeye yonelik miidahale programi
hazirlamalar i¢in adim atmalarina yardimci olabilir ve karsilastirmali ¢alismalarda
veri seti olarak kullanilabilir. Gelisen teknoloji 6zel egitim Ogrencilerinin diger
insanlarla mesaj, internet gibi araglarla daha kolay iletisim kurmalarina yardimei
olmaktadir. Bunula beraber, normal okullara devam eden 6grenciler arasindaki siber
zorbalig1 arastiran yiizlerce makale ve birgok kitap basilmasina ragmen, 6zel egitim
ogrencileri arasindaki siber zorbaligi inceleyen ¢ok az c¢aligma yapilmistir. Bu
bulgular, siber zorbaligin 6zel egiti 6grencileri arasinda ciddi bir problem oldugunu
ortaya ¢ikarmistir. Bu ¢alisma 6zel egitim 6grencileri arasindaki zorbalikla ilgili daha
fazla calisma yapilabilmesi i¢in baslangic noktasi olabilir. Aile egitimi ve psikolojik
damgma siber zorbaligi oOnlemek igin birer strateji olabilirler. Ozel egitim
ogrencilerinin ailelerinin gilivenli internet kullanimi ile ilgili aile egitimi verilmesi

0zel egitim 6grencileri arasindaki siber zorbalik sikligini azaltabilir.

Okul psikolojik danigmanlar1 6zel egitim Ogrencileri arasindaki siber zorbaligi
onlemede ve miidahale etmede 6zel bir yere sahiptirler. Okul psikolojik danigmanlar
okul calisanlarinin, ailelerinin ve Ogrencilerin siber zorbaliga yonelik
farkindaliklarini arttirabilirler. Siber zorbalik miidahale programlarini okullarinda
uygulayabilirler. Olast bir miidahale planinda 06zel egitim ogrencilerine siber
zorbaligr nasil tanmimlayabileceklerine ve bildireceklerine yardimci olabilirler.
Internet sitesi olusturmak da siber zorbalig1 azaltmada bir strateji olarak
kullanilabilir. Internet sitesinde aileler, dgrenciler internetle, siber zorbalikla ilgili
yararlt bilgiler bulabilirler. Bu yolla siber zorbaligi onlemeye yonelik toplumsal

farkindalik artar.
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Gelecek Calismalar Oneriler: Bu calisma 6zel egitim ogrencileri arasindaki
zorbalik konusunda biiyiik bir boslugu doldurmustur. Bu ¢aligmanin bulgular1 6zel
egitim ogrencileri arasindaki zorbalikla ilgili daha fazla arastirma yapilmasi
gerektigini ortaya ¢ikarmistir. Gelecekte yapilacak caligmalar zorbalikla ilgili risk ve
koruyucu faktorlerle ilgili caligmalar yapilmasinin 6zel egitim 6grencileri arasindaki

zorbalig1 azaltmada yararli olabilir.

Bes tane Ozel egitim okulundan elde edilen sonuglar smirli bir genellestirme
saglamaktadir. Bu yilizden gelecekteki ¢aligmalar Tiirkiye’nin degisik yerlerindeki
0zel egitim okullarindan veri toplamasi daha genellestirilebilecek sonuglar
saglayacaktir. Ozel egitim dgrencileri arasindaki zorbalikla ilgili boylamsal arastirma
yapmak zorbalikla ilgili 6riintiiyli ve zaman i¢indeki degisimiyle ilgili arastirmacilara

onemli bilgiler saglayabilir.

Bu caligma zorbalik deneyiminin 6zel egitim Ogrencilerinin psiko-sosyal uyum
diizeylerini etkiledigini gdstermistir. Bu yiizden 6zel egitim 6grencilerini zorbaliga
kars1 bas etme berileri kazandirmak 6zel egitim okullarinda meydana gelen zorbalik

olaylarin1 azaltmada etkili olabilir.
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APPENDIX H Tez Fotokopisi izin Formu

ENSTITU

Fen Bilimleri Enstittisu

Sosyal Bilimler Enstitiisii X

Uygulamali Matematik Enstitiisti I:I

Enformatik Enstitisu

Deniz Bilimleri Enstitistu

YAZARIN

Soyadi : Aslan
Adi : Halil
Bolumu : Educational Sciences

TEZIN ADI (ingilizce) : Traditional and Cyber Bullying
among Students with Special Education Needs

TEZIN TURU : Yiiksek Lisans X Doktora

. Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir.

. Tezimin i¢indekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir
boliimiinden kaynak gosterilmek sartiyla fotokopi alinabilir.

. Tezimden bir bir (1) yil siireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLIiM TARIHIi:
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