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ABSTRACT

FIRST GRADE ELEMENTARY SCHOOL STUDENTS’ FEELINGS AND
PERCEPTIONS OF SCHOOL

Cevikbas, Seher
M. S., Department of Curriculum and Instruction

Supervisor: Prof. Dr. Cennet Engin Demir

February, 2016, 131 pages

The objective of this study was to investigate first grade elementary school students’
feelings and perceptions of school. In line with this purpose, how students attending
schools located in different SES neighborhoods perceived the school and what their
feelings about school were as well as whether there was a change in students’
feelings and perceptions of school in fall and spring semesters were investigated.
This qualitative phenomenological inquiry was carried out in three elementary
schools in Ankara, Turkey. The participants selected through purposeful sampling
were first grade students. Data of the study, which was conducted in two phases, was
collected through students’ drawings and semi-Structured interviews. In data
collection process, 133 students in the first phase and 118 students in the second
phase drew pictures of the school concept in their mind. Moreover, semi-structured
interviews were carried out with 52 students in the fall semester, and 30 students in
the spring semester. The whole data was analyzed through content analysis to enable

in-depth understanding of the phenomena studied. The results of the study indicated



that students mainly perceived school as a playground where they could play with
their friends. It was also found out that they perceived school as a social environment
where they could make new friends and become socialized as well as have good
relations with their teachers and peers. Moreover, it was concluded that they
perceived school as a nice place and physical environment. However, it was found
that school was perceived as a learning environment by a limited number of students.
Also the results of the study showed that some of the students had negative feelings

about school and perceived school as an unfriendly environment.

Keywords: Perception of school, feelings about School, students’ drawings, first

grade students.
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ILKOKUL BIRINCI SINIF OGRENCILERININ OKUL ALGILARININ VE
OKULA ILISKIN DUYGULARININ INCELENMESI

Cevikbas, Seher
Tezli Yiiksek Lisans, Egitim Programlar1 ve Ogretim Anabilim Dali
Tez Danigmani: Prof. Dr. Cennet Engin Demir

Subat, 2016, 131 sayfa

Bu ¢alismanin amaci, ilkokul birinci simif &grencilerinin okul algilarin1 ve okula
iliskin duygularin1 incelemektir. Bu amag¢ dogrultusunda, sosyoekonomik agidan
farkli 6zelliklere sahip mahallelerde bulunan okullarda 6grenim goren 6grencilerin
okulu nasil algiladigi ve okula iliskin duygularinin neler oldugu arastirilmistir.
Ayrica 6grencilerin giiz ve bahar yariyillarinda sahip oldugu okul algilar1 ve okula
iliskin diisiincelerinde bir farklilik olup olmadig1 incelenmistir. Olgubilime dayali bu
nitel arastirma Ankara’da bulunan ii¢ ilkokulda gerceklestirilmistir. Amagh
ornekleme yontemi ile belirlenen bu ¢alismanin katilimcilarini ilkokul birinei sinif
ogrencileri olusturmaktadir. Iki asamada yiiriitilmiis olan ¢alismanmn verileri
ogrencilerin ¢izimleri ve yar1 yapilandirilmis goriismeler aracilifiyla toplanmistir.
Veri toplama siirecinde, birinci agamada 133 6grenci ikinci asamada ise 118 dgrenci
zihinlerindeki okul kavramina iliskin resimler ¢izmislerdir. Buna ek olarak birinci
asamada 52, ikinci asamada da 30 Ogrenci ile yari yapilandirilmig goriigmeler
gerceklestirilmistir. Caligilan olgunun derinlemesine anlagilabilmesi igin veriler

igerik analizine tabi tutulmustur. Calismanin sonuglar1 6grencilerin okulu daha ¢ok

Vi



arkadaslariyla oynayabildikleri bir oyun alani olarak algiladiklarin1 gostermistir.
Ogrencilerin ayn1 zamanda okulu arkadas edinebilecekleri, sosyallesebilecekleri ve
Ogretmenleri ve arkadaglari ile iyi iliskiler kurabilecekleri sosyal bir ortam olarak
algiladiklar1 da belirlenmistir. Buna ek olarak, okulun giizel bir fiziksel ortam olarak
algilandig1 anlasilmistir. Bununla birlikte, az sayida 6grencinin okulu bir 6grenme
ortam1 olarak algiladigi goriilmiistiir. Yine baz1 6grencilerin okula iliskin olumsuz

duygular1 oldugu ve okulu kotii bir ortam olarak algiladiklar1 da saptanmustir.

Anahtar Kelimeler: Okul algisi, okula iliskin duygular, 6grenci ¢izimleri, birinci

siif dgrencileri.
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CHAPTER |

INTRODUCTION

This chapter presents the background of the study involving research questions,

purpose of the study, significance of the study, and definition of terms.

1.1. Background of the Study

Education which is not a process taking place in a particular period of life refers to
acquiring both some skills, knowledge and some moral values to have educated
individuals (Peters, 2010). Thus, education as an ongoing process from birth till the
end of one’s life contributes to individuals’ intellectual and social development a
great deal. It also plays a critical role in shaping each and every individual’s life in
the manner that they can keep up with the changing conditions of the society. On the
basis of methods, materials used in teaching and learning process, and context,
education has different types which are formal, non-formal and informal. Of those
types of education, formal education points out the structured type of education in
which a written curriculum is followed whereas non-formal education indicates the
type of education taking place out of the formally structured schools like education
programs for adults outside of school. As for informal education, it is somewhat
different from non-formal education. It is related to acquisition of knowledge, skills
and attitudes through daily life experiences. In other words, informal education can

take place anywhere from home to playground (Ngaka, Openjuru, & Mazur, 2012).

Countries all over the world have implemented different schooling systems to ensure
formal education. However, in most of the countries, public schooling systems have

problems in meeting the demands of different stakeholders; therefore, they find it



necessary to improve, and expand their system of education (Morpeth & Creed,
2012). Similarly, in Turkey, which is one of those countries that feels the need to
improve its schooling system and to provide quality education, a new schooling
system called 12-Year Compulsory Education (4+4+4) has been started to be
implemented since 2012-2013 school year. This new schooling system corresponds
to 4-year-elementary education, 4-year- lower secondary education and 4-year- upper
secondary education. With the new schooling system, the children who are 66
months old are required to enroll in an elementary school. Furthermore, those who
are between 60-66 months old can also be registered in an elementary school by

means of their parents’ consent (MoNE, 2012).

In this regard, formal education, more specifically schooling system, is implemented
in schools. In line with this implementation, the meaning, purpose and function of
schools have been discussed widely by different stakeholders including students,
parents, teachers, educators, researchers, policy makers, etc. for many years.
Educational philosophies, which are Perennialism, Essentialism, Progressivism and
Social re-constructionism have also explained the meaning, purpose and function of
school in different ways. Of these educational philosophies, Perennialism explains
that schools aim to search for truth. According to Essentialism, schools are the places
to teach basic skills and subjects. On the other hand, Progressivism sees schools as
community centers where students can express themselves freely and explicitly.
Moreover, Social re-constructionism explains the role of school as enabling the

students to question the culture they live (Ornstein & Levine, 1993).

Along with these purposes and functions of school proposed by a variety of
educational philosophies, there are also specific aims regarding the stages of
schooling system. In this sense, the aims of elementary education are declared in the
Basic Law of National Education (1973) as follows:

1. To enable all the students to gain the knowledge, skills, and behaviors required

to be a good citizen,



2. To prepare all students for future life and an upper level of education by training
them in accordance with their interests, abilities and skills,
3. To inform students about their choices of profession in the last term of

elementary education.

Regarding that, elementary education is important in terms of having aware and
competent individuals in the society. More specifically, first grade education is
highly critical as it provides the basis of future education life (Yamag, 2014). The
base of basic skills and knowledge that will be used throughout one’s life is founded
within that period (Temur, Ozyegit, Divrengi, Ozkara & Ayyildiz, 2012). Moreover,
students’ experiences in their very first year of education can predict successes and

failures in their future life of education (Stuhlman ve Pianta, 2009).

As regards to the importance of first grade education, the students’ perceptions and
feelings about school where first grade education takes place become meaningful
because the way students make sense of school in their first year of education could
give clues about whether they are pleased with the school environment, and their
relations with their teachers and friends. Hence, whether students are pleased with
the school environment could lead to positive or negative feelings and perceptions of
school. With reference to the fact that academic development and learning is valued
in a positive school environment (Ozdemir, Sezgin, Sirin, Karip, & Erkan, 2010),
positive feelings and perceptions of school in first grade education are possible to
result in success while negative perceptions and feelings about school in first grade
education could bring about failure throughout one’s life since students’ perceptions

of school has an significant effect on academic success (Ford & IlI, 2008)

Perception refers to what someone or something symbolizes to a person (Despagne,
2010) and feeling refers to a combination of complex, hidden emotions, real
states and thoughts having influence on majority of our attitudes (Andre,
2012). Through investigating students’ feelings and perceptions of school, their



thoughts, beliefs, views and feelings in relation to school can be found out.
Perceptions of school can be identified by means of different techniques including
survey (Gray & McLellan, 2006; Holfve-Sabel & Gustafsson, 2005) students’
metaphors (Engin Demir, 2007; Ozdemir & Akkaya, 2013; Saban, 2008) and
students’ drawings (Dockett & Perry, 2004; Yildiz, 2012;). Of these techniques,
students’ drawings are especially useful to reveal young-aged students’ perceptions
and feelings about the phenomena studied. Malchiodi (1998) argues that drawings
serve as one of the most effective ways in order to know about children’s inner
world. Actually, there are considerable number of studies carried out using drawings
to get to know children’s perceptions of different topics. The research studies that
investigate the children’s perceptions of school violence (Yurtal & Artut, 2010),
numerical conceptions (Pavlovicova & Svecova, 2011), environment (Ozsoy, 2012),
good readers (Cobb, 2012), nature (Ulker, 2012), tropical rainforests (Bowker,
2007), Anitkabir (Uysal & Selvi, 2012), Internet (Ersoy & Tiirkkan, 2009), animals
(Kubiatko, 2012), war (Buldu, 2009), water (Havu-Nuutinen, Karkkainen &
Keinomen, 2011), and scientists (Buldu, 2006) are examples of the ones in which
drawing technique is used to get to know children much better. In this sense,
students’ drawings were used in this study to investigate their perceptions and

feelings about school.

1.2. Purpose of the Study

The purpose of this study was to examine first grade elementary school students’
perceptions and feelings about school. The study aimed to reveal how students at
three schools located in different SES neighborhoods perceived the school and what
their feelings about school were, and to identify whether there was a change in
students’ feelings and perceptions of school in the fall and spring semesters. From

this point of view, the study addressed the following research questions;

1. What are the first grade elementary school students’ feelings and perceptions of

school?



2. How do first grade elementary school students’ feelings and perceptions of
school change according to school they attend?
3. How do first grade elementary school students’ feelings and perceptions of

school change in the fall and spring semesters?

1.3. Significance of the Study

Schools are places having a variety of functions such as providing a learning and
social environment for students. They are also places where a considerable part of
one’s life is spent. In this regard, school is one of the most important institutions
shaping one’s life following family (Yildiz, 2012). On the other hand, elementary
education, in particular first grade education, is highly critical since individuals
acquire some basic skills, knowledge and some other competencies required in their
future life in this period (Ozbas, 2009). The success in their education life and in
other fields is built upon that period (Kutluca Canbulat & Tuncel, 2012). From this
point of view, investigating students’ feelings and perceptions of school in first grade

education were considered significant.

In an attempt to identify how students in their first grade education perceived the
school, and what their feelings about school were, the study aimed to reveal
significant results regarding those students’ interests as well as why schools were
important for them. Considering that students are one of the main stakeholders of
schooling process, getting to know about their feelings and perceptions of school
could be useful in curriculum development process. In other words, what appeals
first grade students at school could be helpful for curriculum planners in developing
and revising the first grade curriculum. Hence, the results of the study aimed to

contribute to the field of curriculum and instruction.

Moreover, the study intended to reveal the first grade elementary school students’
feelings and perceptions of school by means of their drawings and the interviews
carried out based on their drawings. In fact, drawings are one of the most effective



ways of disclosing how children perceive a subject matter and what they feel about
an issue. Regarding that children reflect what is in their mind by means of their
drawings, their drawings aimed to generate valuable data on their feelings and
perceptions of school. However the literature review revealed a limited number of
studies that used students’ drawings to identify their perceptions of school and school
experiences. Therefore, it is expected that this study will contribute to literature a

great deal.

1.4. Definition of Terms

Perception: The processes that organize information in the sensory image and
interpret it as having been produced by properties of objects or events in the external,
three-dimensional world (Gerrig & Zimbardo, 2002). In this study, perception of
school is related to how students understand school, what they think about school

and what school symbolizes to them.

Feeling: Combination of thoughts and emotions, as well as expression of the things
taking place around us (Andre, 2012). In this study, feelings of school is related to

liking or disliking school, feeling happy, unhappy, anxious or lonely at school.

Children’s drawings: Drawing is a way to communicate. Thus, children’s drawings
give the opportunity to get to know about their personality, their thoughts and
feelings (NDF, 2015).

Low SES neighborhood: The neighborhood in which individuals who have lower
income and have lower level of educational background. The individuals in this

environment are widely primary school graduates or illiterate ones.

Middle SES neighborhood: The neighborhood in which individuals have higher

income and higher level of educational background than those in low SES



neighborhood. The individuals in this environment are generally high school

graduates and sometimes have bachelor degree.

High SES neighborhood: The neighborhood in which individuals have quite high
income and high level of educational background. Nearly all the individuals in this

environment have bachelor, master or PhD degree.



CHAPTER II

REVIEW OF LITERATURE

This chapter presents a review of literature focusing on the school in educational
philosophies and different sociological theories, characteristics of children, the

meaning of perception and feeling, and children’s drawings.

2.1. School in Educational Philosophies and Sociological Theories
In this part, how school is defined in different educational philosophies and

sociological philosophies was presented.

2.1.1. School in educational philosophies

Philosophy enabling individuals to organize their thoughts and point of view
contributes to understanding the role and functions of school a great deal (Onstein &
Hunkins, 2004). In this sense, educational philosophies which are Perennialism,
Essentialism, Progressivism and Social reconstructionism define and interpret the
functions and purposes of the school in different ways. These different perspectives

on school might be helpful to understand the meaning of school.

The first educational philosophy Perennialism, which is the oldest one, has its roots
in Idealism. According to Perennialists, the answer of the educational questions
underlies the question of what human nature is. Concerning that individuals can
question and understand the universal truths, education aims to reveal the universal
truths through developing the rational person and training of the intellect (Ornstein &
Hunkins, 2004). In this regard, schools are the institutions established to improve

human intelligence. According to them, schools do not aim to train individuals so



that they can get a job in future and enable emotional wellness rather the purpose of
schools is to search for truth. In this sense, in the classrooms which ensure students’
intellectual development teachers need to have the desire to lead students towards
seek for truth. Moreover, a Perennialist teacher highlights the importance of learning
reading writing and computation which will guide students throughout their life in
the pursuit of truth (Ornstein & Levine, 1993).

The second educational philosophy essentialism has its roots in Idealism and
Realism. Unlike Perennialism, Essentialism deals with the contemporary scene more.
Similar to Perennialists, Essentialists indicate that education should give priority to
acquiring the essential skills, facts and concepts that are the base of subject matter
(Ornstein & Hunkins, 2004). Having similar ideas about schooling, education and
knowledge to Perennialism, Essentialism sees schools as places organized in order to
civilize individuals and to teach basic skills and subjects. In line with the ideas of
Essentialism, there is no need to have alternative programs in schools that undermine
mastery of skills and subjects. The teachers in essentialism serve as transmitters the
cultural heritage to students though skills and subjects in which they should be
specialists (Ornstein & Levine, 1993).

The third educational philosophy Progressivism, which rooted in Pragmatism,
emerged as opposed to Perennialist philosophy. Progressivism is regarded as a
contemporary movement in education, society and politics. Contrary to Perennialists
and Essentialists, Progressivists emphasize how to think rather than what to think. On
the basis of the Progressivist philosophy, problem-solving strategies and scientific
inquiry as well as cooperative behaviors and self-discipline are also underlined
(Ornstein & Hunkins, 2004). Rejecting the traditional schooling system and
applications in traditional schools, Progressivism proposes different views on
schooling. While child-centered Progressivists view schools where children
experiment, play and express themselves freely, the Progressivists who tend to have

a more societal viewpoint view schools as community centers. They object to the



race, class and creed discrimination. The Progressivist teachers serving as facilitators
integrate group work, problem solving and projects into their teaching style (Ornstein
& Levine, 1993).

The last educational philosophy Social reconstructionism, which has roots in
pragmatism, points out that education aims to improve the society and that education
serves as change and social reform (Ornstein & Hunkins, 2004). According to Social
reconstructionist point of view, education needs to try to solve the inconsistencies
and inequalities in society. In this sense, the function of schools and teachers is to
adopt an approach that questions the culture in which they live. Moreover, one of the
roles of schools is to put forward some suggestions for changing society and
improving the standards of human life. In the way of creating a new society,
teachers are required to support students to investigate major problems of human
beings living on Earth (Ornstein & Levine, 1993).

2.1.2. School in sociological theories
There are different explanations of school in different sociological theories as well.
In this part, how Functionalism, Conflict Theory and Interpretivist Theory see the

school concept was presented.

According to Functionalism, schools are places functioning as ‘“the production
cognitive skills, sorting and selection of talents and creation of an informed
citizenry” (Hurn, 1993, p. 47). In this sense, schools function as maintaining the
existent social order in societies together with other institutions. (Ballantine & Spade,
2015). Moreover, schools do not only aim to provide individuals with cognitive skills
and the other skills that are necessary for a variety of jobs, they also assure a society

supporting freedom and justice (Hurn, 1993).

Interpretivist theory, the second sociological theory, offers a different point of view
to explain the function of school, and the relation between school and society. As
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reported by the interpretivists, schools have different roles in different societies and
contexts. Having a local rather than global orientation, Interpretivism deals with the
culture-bound framework of particular schools. They see schools as places where
individuals communicate with each other through “rules of the game”. Thus,
according to them, their main task is to illustrate what is going on in particular
instances of schooling and to interpret the ways individuals think and act in schools.
As to the relationship between school and society, they see this relation as the

expansion of a shared social structure of intelligibility (Feinberg & Soltis, 1992).

Contradicting with the Functionalist Theory, the Conflict Theory highlights the
connection between schools and the demands of elites instead of the needs of whole
society. Moreover, it emphasizes the link between schooling and the learning of
docility and compliance rather than acquiring cognitive skills. Functionalists regard
schools as relatively efficient mechanisms to sort and select talented individuals and
to produce cognitive skills whereas conflict paradigm sees schools as serving the
interests of elites, as strengthening existing inequalities and as producing attitudes
that promote acceptance of the status quo (Hurn, 1993). In other words, according to
the conflict theory, schools are places where loyal, obedient, easy-going individuals

are educated in compliance with the interests of elites.

Moreover, school is also interpreted differently by two concepts, which are social
capital and cultural capital, within the scope of the contemporary theories attempting
to reveal the relationship between school and society. Of those concepts, social
capital explain the role of schools as reproducing social class by social capital
(Coleman, 1988, as cited in Ballantine & Spade, 2015). According to cultural capital,
the other concept, schools serves as keeping on the differences in cultural capital by
means of preserving the homogenous groups in terms of class backgrounds
(Ballantine & Spade, 2015).
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2.2. Characteristics of Children

The children who participated in the study are elementary school first grade students.
Their physical, social, emotional and cognitive characteristics are thought as crucial
in terms of giving clues about how they perceive school and what their feelings about
school are, their experiences at school and their relations with the individuals around

them.

Based on the children’s age level which corresponds to 5-8 years, their physical,
social, emotional and cognitive characteristics summarized by Snowman and Biehler

(2000) were presented below.

The elementary grade children’s physical characteristics are provided as follows:

e Elementary grade children are still highly active. As the children are often
wanted to perform seat work, such nervous habits as pencil chewing, fingernail
biting, and general fidgeting come up.

e Children in these ages need breaks since they get exhausted quickly owing to the
physical and mental exercises.

e Many children’s ability of eye-hand movement is not developed enough;
therefore, manipulating a pencil is difficult for the children at these ages
especially for boys.

e Concentrating on small print or objects is difficult for lots of elementary grade
children. Of these children, only some of them can be farseeing.

e For the children at this age, there is a tendency to perform extremely physical
activities. They can control their bodies in an excellent way and rely on their
skills to a great extent. Thus, they frequently undervalue the dangerous
activities.

e The children’s bones are not developed enough at these ages; thus, their bones

and ligaments cannot endure excessive pressure.
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Social characteristics of the elementary grade children are presented as follows:

e Children get more rigorous while selecting their friends and it is probable that
they make somewhat permanent best friend.

e Organized games in small groups are the children’s favorite games at these ages;
however, they involve themselves in rules too much and are carried away by
team spirit.

e Children at these ages still quarrel with their peers frequently. They generally
prefer words to physical aggression. Nonetheless, especially boys may enjoy

punching, wrestling and showing.

Emotional characteristics pertaining to the elementary grade children are summarized

as follows:

e The students in elementary grades are sensitive to being criticized and ridiculed.
Also it may be difficult for these students to get used to failure.

e Many children in elementary grades are willing to make their teacher happy.

e Sensitiveness to the feelings of others is one of the characteristics of the children

at these ages.

The elementary grade children’s cognitive characteristics are presented as follows:

e Children at these ages are not competent enough to learn in an efficient way as
much as older children. Therefore, it is better to give rather short tasks to
elementary grade children, and the activities might sometimes be cognitively
exhausting and sometimes less exhausting.

e Children at these ages are eager to talk and better at speech than at writing.

e Since the primary grade children can interpret the meaning of the rules literally
in this stage of development, they can have a tendency to gossip and complain

about their friends to their teacher.
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2.2.1. Theories of development

Considering age level characteristics of the children, it was considered to be
meaningful to associate those characteristics with the stage theories. In this regard, to
which stage these characteristics correspond in Piaget’s cognitive development,
Erikson’s psychosocial development and Piaget’s moral development was thought to
be beneficial in terms of examining the children’s development from a holistic

perspective.

Based on Piaget’s cognitive development who offers four stages to explain children’s
cognitive development as sensorimotor, preoperational, concrete operational and
formal operational stage (Woolfolk, 2014), the elementary first grade children are at

the transition stage from preoperational to concrete operational stage.

According to the Erikson’s psychosocial development theory, the stages of
personality development are trust versus mistrust, autonomy versus shame and doubt,
initiative versus guilt, industry versus inferiority, identity versus role confusion,
intimacy versus isolation, generativity versus stagnation, and integrity versus despair
(Erikson, 1963). Of these stages, psychosocial development of the elementary grade
children corresponds to the fourth stage in the theory which is industry versus

inferiority.

Two concepts morality of constraint and morality of cooperation were proposed by
Piaget to refer to children’s moral thinking. Accordingly moral thinking of the
children who are till ten years old corresponds to morality of constraint and that of
the children who are eleven or older corresponds to morality of cooperation.
Kohlberg elaborating on Piaget’s views on moral thinking introduced three levels
including six stages to moral reasoning. These are preconventional morality
comprised of punishment-obedience orientation stage and instrumental relativist
orientation stage, conventional morality including good boy-nice girl orientation and

law-and-order orientation, and postconventional morality covering social contract
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orientation and universal ethical principle orientation (Snowman & Biehler, 2000). In

this sense, the moral development of the elementary first grade children’s

corresponds to morality of constraint based on Piaget’s ideas and preconventional

morality based on Kohlberg’s ideas.

Application of stage theories of development to the elementary grade years was

presented in Table 1.

Table 1

Applying Stage Theories of Development to the Elementary Grade Years

Stage of psychosocial development

Stage of cognitive development

Stage of moral development

General factors to keep in mind

Industry vs. inferiority: By completing their tasks
successfully, students need to develop a sense of
industry. It is necessary to decrease the students’
failures in order to hinder developing sense of
industry.

Transition from preoperational to concrete
operational stage: Students gain the ability of
solving problems through generalizing from
concrete experiences.

Morality of constraint, preconventional: Rules are
regarded as edicts stated by the authority. Students
focus more on physical consequences. In other
words, obeying rules should be beneficial in return.

Students’ first experiences related to school shape.
They are generally willing to learn reading and
writing, and it is possible that they get upset due to
lack of progress. Students’ first attitudes towards
school and schooling are being formed. Roles such
as leader, follower, loner, athlete, and
underachiever in a group begin to be established.

Adapted from Snowman and Biehler (2000), p. 79.

2.3. The Concepts of Perception and Feeling

Within the scope of this study, it was aimed to investigate first grade elementary

school students’ feelings and perceptions of school. In this sense, providing the

meanings of perception and feeling was considered to be useful. First of all,

perception is defined in Merriam-Webster dictionary as ‘the way you think about or
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understand someone or something’. According to Edwards (1999, p.101), perception
is ‘the filter through which sensory data are strained’. Moore (2007) underlines that
perception is relevant to social psychology, sociolinguistics, sociology and
anthropology (as cited in Despagne, 2010). Moreover, Barbot and Camatarri (1999)
indicate that perception is related to attitudes and ideas that a person reveals
unconsciously (as cited in Despagne, 2010). For instance, to investigate perceptions
of English, perception refers to what English represent for them and what the symbol
of English is (Despagne, 2010). In this regard, perception of school in this study
points out how students understand school, what they think about school and what
school symbolizes to them.

Secondly, feeling is defined as a combination of complex, hidden emotions, real
states and thoughts having influence on majority of our attitudes. In other words,
rather than only emotions or thoughts, feelings are a mixture of them. Moreover,
feelings are expressing what happens both in and around us (Andre, 2012). In this
sense, feelings about school refers to whether students like school, feel happy,

anxious and lonely at school.

Feelings and perceptions of school can be influenced by different factors including
school readiness and school bullying. Of those factors, school readiness means to
attain some emotional, behavioral and cognitive skills to a certain degree required in
order to achieve, learn and function well in school (Celebi Oncii & Unliier, 2013;
Ulkii, 2007). Age, parents’ SES background and preschool experience can have an

impact of school readiness.

According to Moore (2008), a variety of factors including chronological age, gender,
previous experience, social skills, intelligence, general health, and socioeconomic
status can influence school readiness. Regarding the effect of age on school
readiness, Glindiiz and Caliskan (2013) underline that there is a mutual relationship

between age level and school maturity or school readiness, that is, rise in age level
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results in higher level of school maturity. In our country, with the new schooling
system, some of the parents send their children to school at an earlier age level, that
is below 66 months old, but it was observed that the younger ones could not do the
assigned activities as their muscle development has not been completed yet, and they
could not focus on lessons and realize the importance of the activities they did
because of their incomplete cognitive development (Dogan, Demir, & Pinar, 2014).
In this sense, it can be concluded that those younger students might not be ready to
start school. In addition, parents’ educational background and socio economic status
can change level of school maturity. To illustrate, the students living in a high SES
environment were found to have higher level of school maturity when compared to
the ones who live in low SES environment (Erkan, 2011; Yilmaz, 2003). For
children grown up in a disadvantaged family environment, preschool education can
be significant to ensure that they are ready to start school. Preschool experiences
provide children with the required skills and qualifications just before beginning
primary school (Senemoglu, 1994). Thus, the children who had preschool experience
were found to be more ready to start primary school compared to those who did not
have any preschool experience (Erkan, 2011). In this sense, preschool experience can
be suggested to play a significant role in preparing children for primary school
(Barnett & Hustedt, 2003; Erkan, 2011; Magnuson & Waldfogel, 2005; Pehlivan,
2006).

As regards to the issues about school readiness, when a child is not ready to start
school and experiences a variety of difficulties in this process, s/he is likely to
develop negative attitudes towards school and even to develop school phobia (Canel
& Yukay Yiiksel, 2015; Giindiiz & Caliskan, 2013). Nevertheless, school readiness is
not regarded as the only factor affecting feelings and perceptions of school. School
bullying and violence among peers can be considered to play an important role in

how school is perceived by first graders, as well.
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According to Olweus (1993, p. 9), ‘a student is being bullied when he or
she is exposed, repeatedly and over time, to negative actions on the part of one or
more students’. Bullying types emerges as physical, verbal and relational bullying
(Olweus, 1993). Of these bullying types, physical bullying was regarded as the most
severe one among elementary students (Chen, 2015). Considering that elementary
grade students are not happy with being bullied and victimized, feelings and
perceptions of school and school environment have been associated with problematic
behaviors like bullying victimization (Gottfredson, Gottfredson, Payne, &
Gottfredson, 2005). Moreover, it is less likely that bully victims feel safe than bullies
at school. In addition to perception of school, school bullying affects children’s

school performance, as well (Hugh-Jones & Smith, 1999).

Feelings and perceptions of school can be investigated though different techniques
including metaphors and drawings. In this study, drawings were used mainly to
examine feelings and perceptions of school. Along with the students’ drawings,
metaphors were used to identify first grade students’ feelings and perceptions of
school. They are among the major means individuals have developed to realize and
express their world (Munby, 1987). In this sense, they can be a suitable way to get to
know about individuals’ perceptions about an issue. Thus, metaphors were used in
different studies to investigate perceptions of school (Balc1, 1999; Cerit, 2006; Engin
Demir, 2007; Saban, 2008). Nonetheless, drawings can be more effective and

suitable to elicit young aged students’ feelings and perceptions of school.

2.4. Children’s Drawings

Children use a variety of ways to communicate with the people around them. ‘Facial
expressions, gestures, body language, speech, socio-dramatic play, dancing, singing,
manipulating objects, as well as mark making and drawing’ can be acknowledged
among the ways to communicate (Anning & Ring, 2004, p. 1). Of these ways to get
in contact with the ones around them, drawing is seen as one of the most crucial one

for children to express themselves (Malchiodi, 1998; Yavuzer, 2011).
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Drawing is one of the most enjoyable activities for children. They generally do not
feel bored while drawing something. They draw the pictures instinctively (Yolcu,
2009); thus, children’s drawings resemble to dreams in that both of them reveal
children’s unconscious mind (Wilson, 1993). Therefore, drawings, which are
regarded as one of the most suitable way to get to know about children’s perceptions
and their individuality (Pavlovi¢ova & Svecova, 2011), give clues about children as
it is difficult to find out what is happening in their inner world. Drawings seen as a
stronger way of expression than words in younger ages reflect children’s inner world
as long as they are analyzed effectively (Yavuzer, 1993). Drawings and pictures

substitute for language for children.

2.4.1. History of children’s drawings

Children’s drawings and their drawing ability has been used to obtain various
information related to children by researchers and educators from past to present.
Interest in children’ drawings can date back to the late 18th century. Even so, this
interest began in the late 19th century (Kelly, 2004). Yavuzer (2011) also mentions
that quite a lot of interest in children’s drawing and art can be seen between the years
1885-1920. With respect to the research in relation to children’s drawings, the
beginning of the research for children’s drawings dates back to the end of the 19"
century (Harris, 1963). Early research studies regarding children’s drawings focus on
how they are used to determine intelligence level. The first one of these studies
belongs to Burt who used drawing a person as one of the intelligence tests in 1921. In
this study, he found out that children’s drawings were more related to reading,
mathematical or writing skills than children’s intellectual abilities Afterwards,
Goodenough examined children’s drawings in 1926 and developed a test called
Draw-A-Man (DAM) test which is based upon that children’s mental age is
associated with certain aspects of drawing performance. With regards to this issue,
Goodenough in 1926 and later Harris in 1963 specified age norms for human

drawings in which they associate drawings with mental age rather than chronological
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age. Additionally, Buck studied on them in 1948 with House-Tree-Person test and
Machover examined them in 1949 with Draw-A-Person projective test. Children’s
drawings were not only used to determine intelligence level but they were also used
to indicate development by Koppitz in 1968 and to determine personality
characteristics by Machover in 1949, Hammer in 1958 and Koppitz in 1968
(Malchiodi, 1998).

2.4.2. Approaches to children’s drawings

The reasons why children draw pictures are explained by means of several
approaches. The views that deal with drawings from a theoretical perspective are
developmental approaches, projective approaches, artistic approaches and symbolic
approaches. Firstly, developmental approaches argue that children regard drawings
as a game. Within the scope of this approach, Piaget explains drawings by means of
symbolic games and mental images. Secondly, projective approaches deal with
drawings in estimating personality. Thirdly, artistic approaches examine children’s
drawings in terms of what they can draw in accordance with their age. In this respect,
children begin to have simple scribbles towards the age of two. They can generate
clear images when they are two or three years old. By the time they reach at the age
of three or four, they can create meaningful images. The age in which they can draw
people, animals, buildings, etc. corresponds to almost their fourth age. Fourthly,
symbolic approaches put forward that drawings symbolize and express children’s

interests and experiences (Yavuzer, 2011).

2.4.3. Developmental stages of children’s drawings

The expressions in art refer to children’s abilities developing in years such as ‘motor
skills, perception, language, symbol formation, sensor awareness and spatial
orientation’ (Malchiodi, 1998, p.66). In other words, art expressions are reflections
of the changes occurring in children’s various abilities depending upon their age.

Hence, to be informed of how children express themselves by means of their
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drawings at different age levels is required to make sense of their drawings
(Malchiodi, 1998).

Children display some developmental stages in art activities in line with their
physical and cognitive development. Beginning from the age of two, the
developmental stages as scribbling, preschematic, schematic, dawning realism,

pseudorealism and period of decision were introduced as follows:

The Scribbling Stage (2-4 years): The first stage of children’s artistic development is
the scribbling stage. The initial drawings in this stage are disordered scribbles and
mostly based on kinesthetic activity. Over time, these disordered scribbles take
different shapes like circles. During most of this stage, marks are not linked to
representation. Towards the end of the stage, children begin to give names to the
scribbles, which is seen as the turning point in this stage since there is a development
in the child’s mental growth and thus their thinking changes in this stage (Lowenfeld
& Brittain, 1967).

The children’s drawings including mostly scribbles in this stage reflect their mental
and emotional development. Children generally enjoys this activity and continues
scribbling. This activity shows also the children’s muscle development. They get
visual control by looking at those scribbles, and they realize the freedom as they

create their own work (Yavuzer, 2011).

The Preschematic Stage (4-7 years): The second stage of children’s artistic
development is preschematic stage. Contrary to the scribbling stage in which
drawing is regarded as a kinesthetic activity, there is a tendency to establish a
relationship to the representation of what a child wants to draw in the preschematic
stage. Children begin to realize the links between what they draw and the real world
and draw representational symbols for something real in the environment. Firstly,
they attempt to draw a person and then their drawings get more complex as
reflections of the world they observe (Lowenfeld & Brittain, 1967).
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Concerning the students’ preference of colors, there is not a relationship between the
preferred color and the object drawn. The children at those ages generally use the
color they like. Moreover, this stage is the one in which a difference and flexibility is
observed in children’s drawings, which allow us to know about the children’s

thinking process (Yavuzer, 2001).

The Schematic Stage (7-9 years): The schematic stage is the third stage of children’s
artistic development. The child develops a schema in this stage in order to make their
drawings. They can draw correct shapes to represent the object they want to draw.
They use baseline and there is a definite order in their drawings, that is, there is a
clear differentiation between the sky and ground in their drawings. Moreover, they
draw the objects which are more important for them larger when compared to the
other objects (Lowenfeld & Brittain, 1967).

In this stage, the relationship between object and color is not formed. In other words,
it is possible that children do not use the correct color to color an object. The
children’s drawings also inform us about their physical development. For instance, a
child who is physically more energetic can draw figures moving. Furthermore, this
stage is important in terms of children’s artistic development since they may not
continue drawing when they are discouraged in school environment and by adults
(Yavuzer, 2001).

Dawning realism (9-11 years): The dawning realism stage is the fourth stage in
children’s artistic development. The objects are depicted in a more detailed way in
this stage. The children can describe the spatial depth and colors similar to how
objects appear. They are also more critical about their own work and they can

compare their work with those of others (Lowenfeld & Brittain, 1967).
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In terms of the choice of colors in this stage, children do not use colors randomly or
just because they like that color anymore. They start to select the right color to color
an object. In this stage, children also reflect the difference between clothes of the
male and female. They start to draw the relationship between figures and objects

properly (Yavuzer, 2001).

Pseudorealism (11-13 years): The pseudorealism stage is the fifth stage in children’s
artistic development. The children are much more critical of human figures,
environment and their own drawings. Adult-like drawings and increase in detail are
observed in children’s drawings. Space is perceived and described as three-
dimensional on paper. This period is also seen as the period in which artistic

development ends for many children (Lowenfeld & Brittain, 1967).

In this stage, which corresponds to the beginning of puberty, children attempt to
reflect proportions, dimensions and depth of the objects around them in their
drawings. Moreover, human figures are drawn in detail, and children can use colors

very well (Yavuzer, 2001).

Period of decision (adolescence): The period of decision is the sixth stage in
children’s artistic development. Artistic development only continues if children are
encouraged to make art and they decide consciously to improve their own drawing
skills. Therefore, not all the children can attain this stage. This stage is also regarded
as a critical one to development of an artist. As children criticize themselves a lot and
can be discouraged easily, it is necessary to motivate them (Lowenfeld & Brittain,
1967).

Furthemore, Artur (2009) introduces the primary school first and second grade

children’s ability to perceive some elements which constitute art such as line, shape,

toning, space, color, objects, and design.
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Line: They can use a variety of lines to express their feelings and can call these lines
as thick, straight, wavy, etc. They can make drawings on various kind of paper a
variety of tools.

Shape: They can identify basic shapes such as circle, square, rectangle and their
dimensions. They can examine the changes in shapes and display the characteristics
pertaining to schematic stage in which the objects important to children are drawn
bigger.

Toning: The children are aware of the concepts such as shading, light, dark but they
cannot make shading. They can find the primary tone of simple shapes and paint
them.

Space: They cannot use the real proportion. They generally draw objects one after
another. They acquire the concept baseline and draw some shapes whose interior and
exterior parts are seen together in some pictures. They know the concepts right-left,
center and corner.

Color: Children in the first grade use colors instinctively. The enthusiasm in them
pushes them to use which color they want. They can identify the main colors and are
aware of the similarities and differences among colors. Moreover, they are curious
about the relationship between colors and feelings and discuss this relationship.
Obijects: They recognize the objects in the environment. The details in pictures draw
their attention. They write various statements on their drawing and they try to write
these statements in different colors and styles.

Design: They are natural designers. They sometimes draw nonsymmetrical objects

and includes repetitions unconsciously.

2.5. Related Studies on Perceptions of School and Children’s Drawings

The current study focused on determination of first grade elementary school
students’ feelings and perceptions of school. Also, it was aimed whether there was a
change in feelings and perceptions of first grade students in three elementary schools
towards school as well as whether there was a change in their feelings and

perceptions of school in fall and spring semesters of 2014-2015 school year. In order
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to investigate the students’ feelings and perceptions of school, mainly the students’
drawings were used. Related studies on perceptions of school and children’s

drawings were presented below.

In order to investigate perception of school, different techniques can be used.
Metaphors, scales and drawings, in particular for children, can be regarded among
the leading techniques to examine perceptions of school. Using a scale to examine
perceptions of school, Fan, Williams and Corkin (2011) carried out a study on social
and academic risk factors affecting students’ perceptions of school climate. The
results of this study showed that parents’ education level, gender, ethnicity, and
having behavior problems at school are among the factors that have an effect on how

students perceive school climate.

As for the studies in which metaphors were used as a technique to identify how
school is perceived, Cerit (2006) conducted a study on the school metaphors
produced by students, teachers and administrators. According to the results of this
study, metaphors having negative meanings such as prison and factory were not
produced by the participants. Rather, they saw schools as nice and beautiful places
and as places for illumination, improvement and growing up. Family and team were

also metaphors produced by the participants.

Similarly, Saban (2008) carried out a study regarding metaphors of school by means
of collecting data from students, teachers and pre-service teachers. He found out in
his study that schools were mostly seen as places for knowledge and illumination,
and for love and cooperation. The metaphor prison was used by only a small part of
the students.

Differently from the abovementioned studies in which metaphors having positive

meanings were produced, Engin Demir (2007) conducted a study with middle school

students from Turkey and America. The results of the study revealed that Turkish
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students perceive school more positively than American students. While the Turkish
students saw school as family-like, care-giving place and produced metaphors like
home and family, the American students regarded school as crowded, boring, chaotic

and wild.

In a comprehensive study about metaphors of school, Balci (1999) collected data
from students, teachers and parents regarding how they perceive school. To
strengthen perception of school, participants were also asked metaphors about the
teacher, the student, the school principal and the parent. According to the results of
the study, the data of which was collected through interviews and questionnaire,
school was seen as a care-giving place functioning to transmit knowledge and
cultivate young people. Nevertheless, schools were also found to have a disciplined,

chaotic and authoritarian atmosphere.

Next, Lahelma (2002) carried out an ethnographic study the tit of which is ‘School is
for meeting friends: secondary school as lived and remembered’. The data of this
study was collected by students in secondary schools through their metaphors of
school, reflections about ideal school and memories of secondary school. According
to the results of the study, most of the metaphors related to school were negative.
Nevertheless, it was indicated that making friends is crucial for young students at

school.

Another technique that can be used to determine perception of school is children’s
drawings. Drawings are especially useful for children at younger ages as this
technique enables children to reflect what is in their minds and their perceptions.
There are a variety of studies in which drawings are used to determine children’s
perception of environment, violence, war, etc. Apart from these studies, Dockett and
Perry (2004) carried out a study on examining children’s reflections on their first
year at school through their drawings. They implemented the drawings technique

both at the beginning of the children’s first year at school and at the end of their first
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year. The children’s drawings and their comments on these drawings showed that
they had a quite positive perception of school at the beginning of school, and that

they changed a great deal over the year and learnt a lot at school.

Another study that aims to identify primary school children’s perceptions of school
through their drawings was conducted by Yildiz (2012). Making use of children’s
drawings, observation and interviews with the children as data collection tools, he
found out that generally school buildings, garden, flag, pole and school gate were

drawn as the items reflecting their perception of school.

2.6. Summary of the Literature Review

To summarize, the comprehensive review of literature was provided on the meaning
of school concept in different educational philosophies and sociological theories,
characteristics of children, the meanings of perception and feeling, and children’s

drawings.

First of all, how school is defined in a variety of sociological theories and
educational philosophies was illustrated. For instance, Functionalists underline the
role of school as equipping individuals with cognitive and social skills so that they
can maintain the order in society whereas Interpretivist theorists explain that role of
schools changes depending on the society. On the other hand, Conflict theorists see
schools as serving the purposes of elites and reinforcing existing inequalities. There
are different explanations of school concept in educational philosophies, as well. For
example, according to Perennialism, schools are places of improving human
intelligence. More or less similar to Perennialism, essentialism defines schools as
places of civilizing individuals and teaching basic skills. Different from these
educational philosophies, Progressivists see schools as places where students
experiment and express themselves freely. Other than these, according to Social

reconstructionism, schools are places to question the culture we live in.
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Secondly, physical, social, emotional and cognitive characteristics of children, were
revealed within the framework of literature review. Furthermore, how these
characteristics are applied to theories of development was explained. On the basis of
the students’ characteristics, students at those ages are highly active but their bones
and ability of eye-hand movement are not developed enough. They are careful while
selecting their friends, and they are sensitive to being criticized. The students are also
not competent enough to learn efficiently. In terms of Piaget’s theory of cognitive
development, they are at the transition stage from preoperational to concrete
operational stage. They, on the other hand, are at the stage of industry versus
inferiority based on Erikson’s psychosocial development and their moral
development corresponds to morality of constraint based on Piaget’s ideas and

preconventional morality based on Kohlberg’s ideas.

Thirdly, the definitions of perception and feeling are provided. In this sense, while
perception is ‘‘the way you think about or understand someone or something’ in
Merriam-Webster dictionary, feeling is a combination of emotions and thoughts.
Regarding feelings and perceptions of school, they can be affected by school
readiness and school bullying.

Lastly, why children’s drawings were used to elicit first grade elementary school
students’ feelings and perceptions of school was illustrated. For the students at those
ages, drawings are regarded useful as they can display their feelings and thoughts
more easily. In addition, stages of children’s artistic development were also provided
and it was stated that elementary school first grade students were at the transition

stage between preschematic and schematic stage.
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CHAPTER 111

METHOD

This chapter aimed to describe the research method of the study. Firstly, the design
of the study was introduced. Then, the research questions were given. Next, the
sampling procedure, data collection instruments and procedure were discussed.

Finally, trustworthiness and limitations of the study are presented.

3.1. Design of the Study

This study was designed as a qualitative one which aimed to examine first grade
elementary school students’ feelings and perceptions of school by means of their
drawings and interviews. The study attempted to find out how first grade elementary
school students’ feelings and perceptions of school changed in three elementary
schools in Ankara. It was also investigated whether there was a change in students’
feelings and perceptions of school in the fall and spring semesters of 2014-2015

school year.

Qualitative studies are different from quantitative ones in that the former emphasizes
words while the latter focus on numbers (Fraenkel, Wallen & Hyun, 2012; Maxwell,
1996). Differently from the quantitative research, the researcher is the instrument in
qualitative research. Additionally, surveys and tests are data collection instruments in
quantitative studies while interviews, field observations and documents are used as
qualitative data collection instruments (Patton, 2002). Also, the meanings of the
events, situations and participants’ experiences can be understood in detail in
qualitative research. While quantitative researchers focus on whether and to what
extent variance in x is caused by the variance in y, qualitative researchers focus on

how x plays a role in the change of y (Maxwell, 1996). Apart from all these, a
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qualitative study aims to present the topic in a detailed way (Creswell, 2007; Patton,
2002).

There are five different designs in qualitative research. A researcher can choose
among these five designs based on his purpose and focus. For instance, a case study
explores a case over time by means of detailed data collection instruments (Maxwell,
1996). Of the qualitative research designs, the focus of phenomenological studies is
on describing the individuals’ experience of a phenomenon, perception of this
phenomenon and feelings about it (Patton, 2002). Moreover, phenomenology aims to
describe what all participants have in common while experiencing a phenomenon
(Creswell, 2007). Taking these points into consideration, the study was designed as a
qualitative one, more specifically, as a phenomenological one in which the purpose
of the researcher was to investigate students’ feelings and perceptions of school,
which was the phenomenon of the current study, through students’ drawings and face
to face semi-structured interviews carried out with them. It was aimed to portray how

students perceived school in a holistic way by means of a few data sources.

3.2. Research Questions
This study addressed the following research questions:
1- What are the first grade elementary school students’ feelings and perceptions
of school?
2- How do first grade elementary school students’ feelings and perceptions of
school change according to school they attend?
3- How do first grade elementary school students’ feelings and perceptions of

school change in the fall and spring semesters of 2014-2015 school year?

3.3. Participants

To investigate the students’ perceptions of school, the main data source of this study
was first grade elementary school students. The participants were selected through

purposeful sampling as it ensures in-depth understanding (Patton, 2002). To reveal
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exactly how students’ feelings and perceptions of school change according to school,
the participants were selected among the students of three elementary schools in
Ankara from different SES neighborhoods which are low, middle and high. This
selection of the participants also ensures maximum variation. Maximum variation
sampling, which “documents unique or diverse variations that have emerged in
adapting to different conditions and identifies important common patterns that cut
across variations” (Patton, 2002, p. 243), increases the possibility that findings reflect
differences and different point of views (Creswell, 2013). Thus, use of this sampling
technique in this study enables the results to represent the differences in feelings and

perceptions of school among participants of the study.

The participants of the study, which was conducted in two phases, were comprised of
40 students from the first school, 57 students from the second school and 36 students
from the third school for the first phase, and 32 students from the first school, 52
students from the second school and 34 students from the third school for the second
phase of the study. In each phase of the study, all the students in two sections of each
school drew pictures regarding the school image in their mind and their feelings
about school. After they drew pictures, semi-structured interviews were carried out
with some of the students. In order to select the students who would be interviewed,
the researcher consulted their teachers. With the teachers’ contributions, the
researcher attempted to select those students who drew notable pictures and could
provide rich data. Moreover, the researcher aimed to conduct interviews with
students who were at different age levels and with those who drew different settings
of school to reveal different perspectives on school. Thus, it was aimed to attain
maximum variation. In terms of the number students that were interviewed, for the
first phase of the study, 24 students in the first school, 18 students in the second
school and 10 students in the third school were interviewed. As for the second phase
of the study, semi-structured interviews were performed with 10 students from each
school. The students in each school were called as S1, S2, S3, etc. At the beginning

of the data collection procedure, it was thought that first grade students would not be
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likely to provide enough data in the interviews; therefore, the number of the students
interviewed was quite high in the first and second schools for the first phase of the
study. Then, the number of the students to be interviewed was reduced in the third
school as data saturation was achieved, and 10 students in the third school were
interviewed. Since those students gave enough data in the interviews in the first
phase of the study, 10 students from each school were interviewed in the second

phase of the study.

Regarding the students’ demographic information, as it can be seen in Table 2, there
were 15 male students and 25 female students in the first school, 20 male students
and 27 female students in the second school, and 17 male students and 19 female

students in the third school.

Table 2
The Distribution of Participants by School and Gender

Schools Female Male
First School 25 15
Second School 27 20
Third School 19 17

In addition, as it is clear in Table 3 that there were only two students at each school
who were below 66 months old. Other students were above 66 months old.

Table 3
Age Level of the Students in Three Schools

60-66 month old 67-72 month old Above 72 month
Schools students students old students
First School 2 10 28
Second School 2 18 27
Third School 2 16 18
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The participants of the study were selected from three elementary schools in Ankara.

The schools are described below:

The First School

The first school is located in a low SES neighborhood where families from low or

lower-middle SES background live. The students living in a squatter settlement

which is a little far from the school’s location are also registered in the school. Based

on the teachers’ views, the parents of the students are generally primary school

graduates and some of them are
even illiterate. Nevertheless, there
are parents who are high school
graduates and have bachelor
degree.

Regarding the properties of the
school, the school has a two story
building. There are 28 teachers,
three of whom taught first grade
students, and nearly 300 students
in the school. Of these students,
the first grade ones were in three
sections and the sections were

comprised of 20-25 students.

Furthermore, the school has 24 classrooms as well as a library, a science laboratory

and a conference hall. The school provides full day schooling, that is it start at about

9.00 am. and ends at about 14.30 p.m. There are preschool and primary grade

students in the school building. There is also an /mam Hatip Middle School within

the same school garden.
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The Second School

The second school in which the study was carried out is located in a middle SES
neighborhood where mostly families from middle SES background live. Based on
the teachers’ views, most of the parents are high school graduates and some of them
have bachelor degree. The parents generally work as civil servants and there are also

workers among the parents.

In terms of the properties of the
school, the school is two-
storied. There are 16 teachers,
three of whom taught first grade
students, and nearly 475
students. The first grade
students were in three sections
‘ and the sections were quite

crowded comprised of 30-35

students. The school has also 16
classrooms as well as a
workshop, a science laboratory, a computer laboratory, a sports hall and a conference
hall. In the same school building, both the primary grade students and middle school
students are educated. The school operates in two shifts with the middle school
students in the building early in the day and the elementary school students later in

the day. There is a preschool building in the same school garden, too.

The Third School

The third school is a private elementary school which is located in a high SES
neighborhood where generally families from high SES background live. Based on
the teachers’ views, nearly all the parents of the students have bachelor degree and
some of them have even masters and PhD degrees. There are academicians, soldiers,
solicitors and judges among the parents of the students.
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With regard to the properties of the
school, the school is five storied. There
are 25 teachers, five of whom taught first
grade students and nearly 460 students in

AR EERREIEE . the school. The first grade students were

! SRADA DO

& / in five sections and each section was
.,‘!g"_ - | comprised of 20 students. The school has
. , a computer laboratory, a science

laboratory, a music classroom, a library, a

painting room, and a dining hall. The
school provides full day schooling which
| prranme el SR
starts at about 9.00 a.m. and ends at about 5.00 p.m. The elementary school and the

middle school are in different buildings and in separate gardens.

3.4. Data Collection Instruments and Procedure
In this phenomenological research study, there were two types of data collection

instruments that are students’ drawings and semi-structured interviews. Of these data
collection instruments, drawings were considered to be effective to elicit the feelings
and perceptions of younger children so that they could express themselves explicitly
in the classroom and other settings though their drawings (Walker, Caine-Bish &
Wait, 2009). Moreover, though children do not want to verbalize what they feel, they
are eager to draw pictures and tell about their feelings concerning what they have
drawn (Rae, 2002). Gross and Hayne (1998) stated that when children were given the
chance to draw and tell, they revealed two times more information compared to the
children who were asked to tell only. In an attempt to gather as many data as
possible concerning students’ perceptions of school, both students’ drawings were

used and semi-structured interviews were maintained in the study.
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Regarding that interviews are frequently used data collection instruments in
phenomenological studies (Yildirim & Simsek, 2008), semi-structured interviews, as
the second data collection instrument, were carried out with students both in the first
and second phase of the study. These interviews lasted about 10-15 minutes
depending on students’ attention span. For the purpose of conducting the interviews,
interview schedules for each phase of the study were developed by the researcher and
were revised in line with the opinions of two experts. The interviews schedules are
comprised of open-ended questions directed to the students. In the first interview
schedule, there are 22 open-ended questions regarding students’ demographic
information, description of their drawings and their feelings and perceptions of
school. The second interview schedule is comprised of 15 open-ended questions
covering similar headings together with how their feelings and perceptions of school
changed in the spring semester. The interview schedules were provided in the
Appendices.

With regard to the procedure, the study had two phases for collection of the data. The
data for the first phase of the study was collected towards midst of the fall semester
of the 2014-2015 school year corresponding to October and November. In this phase,
the students in all the three school drew pictures regarding what came to their mind
about school. Following their drawings, they were interviewed by means of the
interview schedule prepared by the researcher about their demographic information,
the description of their drawings, and their feelings and perceptions of school.

Within the second part of the implementation, the same students who participated in
the first phase took part in the second phase of the study. Once again the students
were asked to draw pictures concerning the school image in their mind and they were
interviewed about the description of their drawings, and their feelings and
perceptions of school through the interview schedule prepared by the researcher. The
implementation of the second phase of the study was carried out towards the middle
of the spring semester corresponding to March and April. In this way, it was aimed
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to determine whether there was a change in the students’ feelings and perceptions of

school in the fall and the spring semesters.

3.5. Data Analysis
Two types of data were gathered for the study. The first one is the students’ drawings
and the second one is the semi-structured interviews which were carried out with

students.

First of all, in order to analyze the students’ drawings, a rubric was developed by the

researcher (See Appendix A). In fact, in some of the studies using drawings, the

participants were asked to explain briefly what they drew or why they drew this

picture back side of the paper. By means of those explanations, the drawings were

analyzed. However, in this study, the students could not write such an explanation

especially in the first phase of the study as they were at the very beginning of

learning how to read and write. Therefore, the researcher developed a rubric

including lines, figures, body parts, emotions and colors in the drawings to analyze

the students’ drawings. In an attempt to develop the rubric, several books and studies

were used. These sources were provided under the titles below:

e Figures in the drawings (Burns & Kaufman, 1972; Die Leo, 1983; Paktuna-
Keskin, 2003;; Yavuzer, 1993; Malchiodi, 1998).

e Lines in the drawings (Klepsch & Logie, 1982; Lowenfeld & Brittain, 1967).

e Individuals’ body parts (Koppitz, 1968; Altinkdprii, 2003).

e Emotions (Die Leo, 1983; Malchiodi, 1998).

e Colors (Yavuzer, 1993; Burkitt, Barrett, & Davis, 2003; Furth, 2002).

Based on the rubric, colors yield different meanings for instance, red means
aggressiveness and orange refers to anxiety. All the same, Yavuzer (1993) states that
children use their favorite colors when they want to draw a picture of the people and
places they like. The colors children can have meanings changing from child to child.

Therefore, it could be difficult to infer exact meanings on the basis of the colors
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children use. From this point of view, whether a student used his favorite color was
taken into consideration to make sense of the students’ drawings (See Appendix A

for the rubric)

Based on the rubric, the students’ drawings were analyzed by means of content
analysis the purpose of which was to describe the data and reveal the hidden facts
within the data (Yildirnm & Simsek, 2008). Each of the students’ drawings was
examined one by one on the basis of the figures, colors, body parts, emotions and
lines in the drawings, and codes were identified. In light of the emergent codes,
categories and themes were formed. As such, the interviews were analyzed though
content analysis. In this sense, first of all the raw data were transcribed. Then, codes
were initially determined and in consideration of the emergent codes, categories and
themes were formed. To form codes, categories and themes emerging from the
results of students’ drawings and interviews, research questions were taken into
consideration. Furthermore, to analyze the data, NVivo Qualitative Data Analysis

Software 10.0 was used.

3.6. Trustworthiness

According to Lincoln and Guba (1985), establishing credibility is significant to
ensure trustworthiness. In this regard, it is necessary for a researcher to use some
strategies to make his study credible. Lincoln and Guba (1985) propose some
strategies such as prolonged engagement, triangulation, peer debriefing and member

check to overcome this credibility issue.

Within the scope of this study, the abovementioned strategies were used for this

study to be credible.
Prolonged engagement: While carrying out interviews with the students, the

researcher observed the setting and spent enough time in the setting. In this way, she

built trust with the participants. She spent one month at each school in total.
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Triangulation: Collecting data through a number of different instrument helps to
enhance validity (Fraenkel, Wallen & Hyun, 2012). In this study, both drawings of
the students and interviews with them were used as the data collection instruments.
Using these two different data collection instruments, the researcher tried to examine
the students’ perceptions of school and to ensure the study to be credible.

Peer debriefing: Throughout the data analysis procedure, the researcher was in close
contact with a researcher from METU, a researcher outside of METU and an expert
of Curriculum and Instruction from Department of Educational Sciences at METU.
They provided the researcher with useful consultancy for analyzing the data. After
shaping the codes and themes, another expert at METU also checked them.
Furthermore, the analysis of the students’ drawings was checked by two experts one

of whom is an expert of art education.

3.7. Limitations of the Study

The study aimed to investigate first grade elementary school students’ feelings and
perceptions of school. The data of this study was collected from three schools in
Ankara. Resulting from the nature of qualitative research, the results of the study
cannot be generalized to wider populations.

As another limitation, in the beginning, it was planned to collect data for the first
phase of the study as soon as the fall semester of 2014-2015 education year started as
it was crucial to get to know how students perceived school and what their feelings
about school were when they just started school. Hence, the researcher was going to
find the chance to examine the students’ feelings and perceptions of school at the
very beginning of starting school. However, there occurred some problems to receive
the consent letter of the Ministry of National Education; thus, the researcher had to
start to gather data for the first phase of the study towards the midst of the fall
semester. The researcher attempted to have an idea about their feelings and

perceptions of school in their first days at school though the interview questions but

39



it is likely that this does not reflect exactly how students’ perceived school in the

very first days of school. This can also be acknowledged as a limitation of the study.
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CHAPTER IV

RESULTS

This chapter presents the results of the study, which aimed at examining the first
grade elementary school students’ feelings and perceptions of school. In line with the
research questions, results of the students’ drawings and the interviews carried out
with them in three schools were provided. The results were often supported by
sample drawings and direct quotations.

The analysis of data collected through students’ drawings and interviews, revealed
six themes: School as a playground, school as a nice place, school as a social
environment, school as a physical environment, school as a learning environment and
school as an unfriendly environment. Therefore the findings were grouped under

these six subtitles and presented below within the framework of research questions.

4.1. School as a Playground

On the basis of the analysis of the students’ drawings and interviews, it can be
concluded that students perceived school more as a playground than as a learning
environment. Regarding the drawings, more than half of the students in the first,
second and third schools both in the first and second phase of the study drew school
as a playground. Balloons, balls, trees, school garden, break time, hopscotch in the
school garden and students playing in school garden were found out to be among the
indicators of perceiving school as a place of joy and fun. In most of the drawings, the
students drew school garden with the school building and students playing there but

in several drawings there was only the school garden without school building.
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To illustrate some examples from the students’ drawings, one of the students in the
first school drew herself and her friends playing together at school in Figure 1. As it
can be clearly seen in the drawing, the students have happy faces as they play with
their friends, and also one of the students plays with a ball. In another drawing
(Figure 2), the student drew only the school garden where students skip rope and
play with a ball.

Figure 1. The drawing of S26 - the first school, the first phase

Figure 2. The drawing of S21 — the first school, the second phase
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To exemplify the drawings of the students in the second school, the student drew
both the school building and the school garden with students having balloons in their
hands, hopscotch and the bells ringing in Figure 3. Another student drew himself and

his friends playing together in the school garden in Figure 4.

Figure 3. The drawing of S48 — the second school, the first phase
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Figure 4. The drawing of S40 — the second school, the second phase

Regarding the drawings of the students in the third school, for instance, one of the
students drew himself and his friends playing in the school garden in Figure 5 and
the other student drew the school building and school garden with his friends playing
together in the school garden in Figure 6. The aforementioned indicators in the

students’ drawings could demonstrate that they saw school as a playground.
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Figure 5. The drawing of S16 — the third school, the first phase

Figure 6. The drawing of S9 — the third school, the second phase
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Consistent with their drawings, more than half of the students in all the schools in
both phases of the study stated that they saw schools as a place to do a variety of
activities including dancing, playing with playdough, watching cartoons and playing
basketball, and to play with their friends in breaks. The students in the third school
especially drew attention to attending clubs. Mentioning their feelings at the same
time, the students pointed out that they felt happy at school when they played with
their friends in breaks and did various activities like drawing pictures. In this regard,
S9 in the first school said: “I feel happy at school because I play with my friends. We
play tag and blind man’s buff. They are very entertaining.” In particular, several
students in the first school expressed that they got bored at home a lot but that they
felt happy at school as there was an enjoyable environment there. Similarly, S3 from
the second school stated: “I generally feel happy at school because | can play with
my friends in breaks and learn lots of things at school.” Also, S6 from the third
school indicated as follows:

“The thing I like most at this school is to attend student clubs. Thanks to these

clubs, I can do what | want at school. For example, at the club for

entertainment, | can play with balls. There are also other clubs in which I can

’

learn reading and writing, rules of the school, how to behave at school, etc.’

[S6]

4.2. School as a Nice Place

The analysis of the students’ drawings and interviews showed that school was also
perceived as a nice place referring to school having a nice looking in bright and
warm colors. In terms of the students’ drawings, more than half of the students in all
the schools both in the first and second phase of the study drew happy faces, flowers,
butterflies, rainbows, light colored clouds, birds and a smiling sun. They used bright
and warm colors, their favorite colors and the colors of their favorite team to color
the pictures. In addition, they ornamented the school with hearts and stars. Especially
in the drawings of the second phase, the students drew the celebrations of April 23
Children’s Day.
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To exemplify the students’ drawings in detail, one of the students in the first school
both used bright and warm colors to color the whole picture including the school
building. She also drew flowers in Figure 7. In another drawing (Figure 8), the
student used her favorite colors to color the picture of school and also she
ornamented the picture with hearts.

Figure 7. The drawing of S14 — the first school, the first phase

Figure 8. The drawing of S11 — the first school, the second phase
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To give an example of the students’ drawings in the second school, as it can be seen
in Figure 9, the student used the colors of his favorite team to color the school
building and drew the students with happy faces. In another drawing (Figure 10), the
student drew the celebrations of April 23 Children’s Day. These indicators could
give clues about seeing school as a nice place.

Figure 9. The drawing of S45 — the second school, the first phase

Figure 10. The drawing of S43 — the second school, the second phase
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As for the drawings of the students in the third school, to illustrate, one of the
students drew hearts, flowers and nice shapes to ornament the picture of school. She
also used warm colors to color the picture in Figure 11. In a different drawing
(Figure 12), the student drew a big butterfly having a smiley face in bright and warm

colors.

Figure 11. The drawing of S13 — the third school, the first phase

Figure 12. The drawing of S10 — the third school, the second phase
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Supporting the students’ drawings, students also mentioned in their interviews that
the school is a nice place. Nearly half of the students in the first school, less than half
of the students in the second school and several students in the third school in both
phases of the study indicated that they liked the school itself referring to the
appearance and inside of school, the school garden and the classroom. S5 in the first
school in the first phase of the study supported this saying: “I feel happy at school
because our school is really beautiful and there are lots of classes in it.”’ Displaying
their feelings in interviews, the students also stated that they liked their school and
classroom as it is big and colorful. For instance, S18 in the second school in the first
phase of the study indicated: “Our school and classroom are highly colorful as I
expected. Therefore, | like my school a lot.” S9 in the third school in the second
phase of the study also supported this by saying: “I like school and the school garden
as it is big and | can play in the school garden with my friends. I like playing in the

school garden a lot.”

4.3. School as a Social Environment

Social environment refers to “the immediate physical surroundings, social
relationships and cultural milieus within which defined group of people function and
interact” (Barnett & Casper, 2001, p. 465). In the study, social environment pertains
to the environment in which students can make friends, and have good relations with
their teachers and peers. The analysis of the students’ drawings and interviews
revealed that school was also perceived as a social environment. Concerning the
students’ drawings, the students from all the schools drew their interaction with their
teachers and peers. Several students from each school in both first and second phase
of the study drew their teachers bigger with smiley faces. Those indicators can be
signs of valuing the teacher as well as having good relations with him/her. Also some
of the students drew their teacher with arms spreading in two sides, which can give
clues about the fact that the teacher has a close relationship with students. Moreover,
a few students in the second and third schools drew their teachers having the role of

teaching students particularly in the second phase of the study.
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In addition to their teachers, most of the students in all the schools in both phases of
the study described their relations with their peers in their drawings. They mostly
drew their peers having happy faces with arms spreading in two sides and big eyes.
In the drawings, friends were drawn playing in the school garden in general. Those
indicators can be signs of students’ perception of school as a social environment

where they have close relations with their teachers and peers.

To give examples from the students’ drawings, one the students in the first school
drew her teacher bigger and with a smiley face in Figure 13, which can indicate that
the teacher is of value to the student and that there is a good communication between
the student and the teacher. Also, the student drew the teacher very similar to her
physical characteristics. In another drawing (Figure 14), the student drew the teacher
with a smiley face and spreading her arms in two sides. Regarding the drawings
exhibiting the students’ interaction with their peers, one of the students in the first
school drew herself and one of her friends with smiley faces playing in school garden
in Figure 15 and another student drew herself and her friends with smiley faces and

playing together in the school garden in Figure 16.

Figure 13. The drawing of 17 — the first school, the first phase
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Figure 14. The drawing of S10 — the first school, the second phase

Figure 15. The drawing of S15 — the first school, the first phase
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Figure 16. The drawing of S7 — the first school, the second phase

Concerning the drawings of the students in the second school, one of the students
drew her teacher bigger, as an indication of valuing teacher, and with a smiley face in
Figure 17. Similarly, another student drew the teacher having a smiley face and
spreading her arms in two sides in Figure 18. With regard to the sample drawings of
the interaction between the students and their peers, the student drew herself and her
friends having happy faces and playing together in the school garden in Figure 19,
and the student drew herself and one of her friends with a smiley face playing with

ball in the school garden in Figure 20.
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Figure 17.The drawing of S35 — the second school, the first phase

Figure 18. The drawing of S12 — the second school, the second phase
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Figure 19. The drawing of S37- the second school, the first phase

Figure 20. The drawing of S8 — the second school, the second phase
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Drawing similar indicators to the students of the first and second schools, one of the
students in the third school drew her teacher bigger with a happy face in Figure 21.
In another drawing (Figure 22), the student drew his teacher bigger, with a smiley
face and spreading her arms in two sides. Regarding the sample drawings displaying
the interaction between the students and their peers, one of the students drew himself
with some of his friends having happy faces and arms spreading in two sides in
Figure 23 and another student drew herself with one of her friends at school in Figure
24. These drawings can illustrate that the students saw school as a place of having

close relationship with their teachers and peers.

Figure 21.The drawing of S18 — the third school, the first phase

56



Figure 22. The drawing of S4 - the third school, the second phase

Figure 23. The drawing of S1 — the third school, the first phase
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Figure 24. The drawing of S10 — the third school, the second phase

Having consistent results with the students’ drawings, the students’ interviews
indicated that majority of the students the first school and more than half of the
students in the second and third schools in both first and second phases of the study
saw school as an environment to make friends, become socialized, and to have good
relations with their teachers and peers. Mentioning their feelings about school, the
students mostly pointed out that they liked school since their teachers taught them
new things, rewarded them, liked them and did not angry with them as well as they
could make friends, had many friends and played with their friends at school. Some
of the students in the first school especially underlined that they liked their teachers’
belongings. To exemplify, S10 from the first school stated: “I like school because I
have good friends and teachers at school. I can play with my friends and learn many
things thanks to my teacher.” In a similar manner, S9 from the second school
indicated: “I feel happy at school since I have good time with my friends and my
teacher. My teacher let us play and we play together with my friends.” Moreover, S6
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in the third school said: “I feel happy at school when I play with my friends. We play

the game of ninja and robot with my close friends.”

4.4. School as a Physical Environment

The analysis of the students’ drawings demonstrated that the students perceived
school as a physical environment drawing the school building, the school garden,
canteen and the classrooms. Regarding the school as a physical environment, most of
the students in the first school and more than half of the students in the first and
second schools in both phases of the study drew school buildings regarding the
school image in their mind. The students generally attempted to draw the school
building similar to their own school building. Nevertheless, nearly half of the school
buildings they drew did not resemble to their own school building. While less than
half of the students in the first and second schools drew a flag near the school
building, there were not any flags drawn by the students of the third school especially
in the first phase of the study. Furthermore, several students drew the school that
they dreamed of, and one of the students in the second school drew the school
building similar to her kindergarten. In addition, nearly all the students drew the
school garden together with the school building. Only one of the students in the first
school, two of the students in the second school and five students in the third school
drew the classroom. Moreover, several students in the second school drew their

canteen and gym near the school building similar to their own school environment.

To exemplify the drawings of the students, one of the students in the first school
drew a school building to refer to the school image in his mind. He also drew the
school with the school garden and a flag in Figure 25. Also another student drew a
school building with a flag as well as the school garden where students play in Figure
26. It seems that the students described what they saw in their own school

environment.
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Figure 25. The drawing of S2 — the first school, the first phase

Figure 26. The drawing of S24 —the first school, the second phase



Regarding the drawings of the students in the second school, one of the students
drew a school building, school garden with students, a flag and the canteen in Figure
27 and another student drew his classroom environment with a board, cupboards and
teacher’s table in Figure 28. The students depicted their own classroom and school
environment in those drawings because there is a canteen in the school garden and

there are cupboards in their classroom.

Figure 27. The drawing of S55 — the second school, the first phase

Figure 28. The drawing of S7 —the second school, the second phase
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As for the drawings of the students from the third school, as it can be seen in Figure
29, the student drew only a school building, however the other student drew a school
building, a school garden and a flag in Figure 30.

Figure 29. The drawing of S4 — the third school, the first phase

Figure 30. The drawing of S5 — the third school, the second phase
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Other than the school buildings, schools gardens and classrooms in the drawings,
several students drew their home considering that school resembles to their home. In
this sense, six students of the first school in the first phase of the study and two
students of the third school in the second phase of the study drew home as they stated
in the interviews their home came to their mind regarding school. Other than home,
one of the students of the third school in the second phase of the study drew a castle
since school was like a castle for her.

To illustrate the students’ drawings, one of the students in the first school drew his
home since he wanted to picture his home regarding the school image in his mind in
Figure 36, and one of the students in the third school drew a school with a flag near it
and her home associating the school with her home in Figure 37. Apart from the
home figures in the drawings, another student in the third school drew a castle
regarding that school is like a castle for her in Figure 38.

Figure 31. The drawing of S24 — the first school, the second phase
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Figure 32. The drawing of S1 — the third school, the second phase

Figure 33. The drawing of S16 — the third school, the second phase



In support of the home figures in the drawings, the students provided some
metaphors in their interviews. Metaphors can give clues about how they perceived
school considering metaphors as a means to reflect perceptions (Postman, 1996). The
students mentioned in interviews that school resembles to their home because of
having some characteristics in common like the appearance. In this sense, more than
half of the students in the first and second schools, and nearly half of the students in
the third school produced the metaphor home. For instance, S3 in the first school in
the first phase of the study said: “School is like our second home. I study and play
both at school and at home. They are alike.” Similarly, S4 in the second school in
the first phase of the study indicated that school is like her home saying:

“Our teacher is like both my mother and mother, and the school is like our

home. My teacher treats me well like my mother and teaches me good things.

School is also a very good place. I feel like I am at my home.”
S3 in the third school in the second phase of the study supported this by saying:
“Our home comes to my mind about school. In my opinion, school resembles to our

home.”

4.5. School as a Learning Environment

The detailed analysis of the students’ drawings showed that students drew just a few
pictures indicating that they perceived school as a learning environment. Only one of
the students in the first school in the first phase of the study drew school as a learning
environment while there were not any drawings regarding school as a learning
environment in the second phase of the study. As for the second school, there were
only three drawings out of 57 in the first phase and four drawings out of 51 about
school as a learning environment in the second phase of the study. Similarly, one of
the students in the third school drew school as a learning environment in the first
phase while three students out of 34 drew school as a learning environment in the
second phase of the study. Classroom environment with desks, board, and teacher
teaching something to students in the drawings of the students indicated that those

students perceived school as a learning environment.
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When the drawings of the students were examined carefully, it was observed that
students drew some students sitting on desks (Figure 34, Figure 36 and Figure 37),
blackboard with some words (Figure 35) and a teacher (Figure 38).

Figure 34. The drawing of S40 - the first school, the first phase

Figure 35. The drawing of S51- the second school, the first phase



Figure 36. The drawing of S34 - the second school, the second phase

Figure 37.The drawing of S6 — the third school, the first phase



Figure 38. The drawing of S3 — the third school, the second phase

As for the results of the students’ interviews, it is worth mentioning that the number
of the students stating that school is an environment to learn new things was even
more than that of the students drawing school as a learning environment. In this
sense, majority of the students in all the schools in both phases of the study indicated
that school is a place to learn new things including how to read and write,
mathematics, and some social values like being respectful, to study and to do
homework. Moreover, in expressing their feelings, the students stated that they liked
school and felt happy at school since they could learn new things, study and do
homework at school.

“I like school as | learn everything at school. I learn reading and writing, the letters
a and b.” [S4, First school]

“I like school since we not only learn how to read and write but also being respectful
towards others.”’[S2, Second school]

“I like school as | learn new letters and how to read and write there.” [S3, Third

school]
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4.6. School as an Unfriendly Environment

Despite the abovementioned headings having a positive meaning, the results of the
study also indicated that school was perceived by some of the students as an
unfriendly environment. Feeling insecure, anxious, confined and lonely, and
disliking school were identified as indicators of the students’ perception of school as

an unfriendly environment.

First of all, the indicators which are omission of arms, legs, foot and hands, and
grotesque, robot like figures in the students’ drawings could point out that students
felt insecure at school. The results of the analysis of the students’ drawings showed
that 10 students from the first school both in the first and second phase of the study
drew indicators of feeling insecure at school. For the students of the second school,
11 students in the first phase but three students in the second phase of the study drew
those indicators. Of the students in the third school, four students in the first phase
but six students in the second phase of the study drew the abovementioned indicators

which indicate that those students could feel insecure at school.

To exemplify the students’ drawings, one of the students in the first school drew
some grotesque figures which are difficult to interpret. The student also used round
and unclosed lines in the drawing in Figure 39. In another drawing (Figure 40), one
of the students in the second school drew some grotesque and robot like figures. As
for the drawing of the student in the third school, he drew some figures without arms

in Figure 41.
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Figure 39. The drawing of S35 — the first school, the first phase

Figure 40. The drawing of S12 — the second school, the second phase



Figure 41. The drawing of S2 — the third school, the second phase

Some indicators of feeling anxious were also found out in the students’ drawings.
Those indicators were rain, students’ anxious and shaded faces in the drawings, and
omission of eyes, nose and mouth. In the first phase of the study, five students from
the first school, seven students from the second school and two students from the
third school drew those indicators while in the second phase of the study, four
students from the first school, five students from the second school and two students
from the third school drew the indicators of feeling anxious at school. On the basis of

those indicators, it can be estimated that those students felt anxious at school.

To illustrate, one of the students in the first school drew raining in Figure 42. As it
can be seen in Figure 43, the student in the second school drew the children without
nose and mouth. In another drawing, the student in the third school drew ambiguous
and shaded faces for the children in the drawing in Figure 44. Through the
abovementioned indicators in the drawings, it can be concluded that those students

felt anxious at school.

71



Figure 42. The drawing of S20 — the first school, the second phase

Figure 43. The drawing of S27 — the second school, the second phase



Figure 44. The drawing of S9 — the third school, the first phase

In the drawings of the students, some indicators of disliking school and feeling
unhappy at school were identified, as well. Those indicators were unhappy faces in
the drawings and using dark colors to color the drawing. In this regard, it was found
out that for the first phase of the study, two students in the first school, four students
in the second school and one of the students in the third school drew indicators of
disliking school and feeling unhappy at school. In the second phase of the study, two
students of the first school, five students of the second school and one student of the
third school drew indicators of disliking school and feeling unhappy at school were

found out in the students’ drawings.
In terms of the sample drawings, one of the students in the first school used dark

colors. Also the students’ faces in the drawings seem to be unhappy in Figure 45. In

another drawing (Figure 46), the student in the second school colored an important
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part of the school building in black. Moreover, one of the students in the third school
drew Hulk, a superhero in Figure 47. In his interview, he said that he drew Hulk to
make it destroy the school. Thus, through those indicators in the drawings, it can be

estimated that the students disliked school and felt unhappy at school.

Figure 45. The drawing of S7 — the first school, the first phase

=

46. The drawing of S47 — the second school, the first phase

e . e

Figure
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Figure 47. The drawing of S7 — the third school, the second phase

Indicators of feeling alone also emerged in students’ drawings. Drawing only himself
with an unhappy face and very high buildings were the indicators of feeling lonely at
school. Those indicators were identified in the drawings of a few students. For the
first phase of the study, two students of the first and second school drew those
indicators. In the second phase of the study, one student in the first school and two

students in the second school drew the indicators of feeling alone at school.

To exemplify the students’ drawings, one of the students in the first school drew only
himself in the drawing. Also, he does not seem to have a happy face in Figure 48. In
another drawing (Figure 49), the student in the second school drew only herself. She
used warm colors in the drawing but she did not draw a mouth while drawing herself
and she does not seem to be happy. Those indicators could give clues about feeling

lonely at school.
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Figure 48. The drawing of S36 — the first school, the first phase

Figure 49. The drawing of S50 — the second school, the first phase



Moreover, some indicators of feeling confined were identified in the students’
drawings. A few students in the first and second schools drew rails around the school
and school security. In this regard, one student in the first school in the second phase
of the study and two students in the second school both in the first and second phase
of the study drew those indicators. As it can be seen in Figure 50, the student in the
first school drew rails around the school. In another drawing (Figure 51), the student
in the second school drew the rails and the school security around the school. Those
indicators could indicate that those students felt confined at school.

Figure 50. The drawing of S5 — the first school, the second phase
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Figure 51. The drawing of S41 — the second school, the second phase

Along with the drawings, in the interviews the students mentioned why they saw
school as an unfriendly environment and why they felt unhappy at school. In this
sense, less than half of the students of the three schools in both phases of the study
indicated that being unsuccessful, being punished and exposed to violence by peers,
and teachers getting angry with students made them unhappy at school. In addition, a
few students in the first school complained about cold weather and coming to school
on foot. S8 in the first school said: “My home is far away from the school. I do not
like this and I do not want to walk to school every day. It is so exhausting.”
Moreover, a student in the second school complained about timing of school. In this
sense, S7 in the second school said: “The school ends in the evening and we have to
go home in the dark. Therefore, I feel unhappy. I wish the school would end earlier.”
On the other hand, only one student who is in the third school said explicitly that he
did not like school. Other students just mentioned the things that made them unhappy

at school. The student in the third school expressed as follows:
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“I do not like school actually. Of course there are some courses that I like
such as mathematics and computer. However, | do not like the courses except
the ones | mention above. The Turkish course is the course that | do not like

most because it is so boring.” [S1]

4.7. Summary of the Results

In this part, the results of the analyzed data collected through the data collection
instruments which are students’ drawings and interviews were reported. The results
regarding first grade elementary students’ perceptions and feelings about school were
grouped as school as a learning environment, school as a playground, school as a
nice place, school as a social environment, school as a physical environment and
school as an unfriendly environment. The results of the study were summarized in

Figure 52,

First of all, the results of the study indicated that school was perceived as a
playground by more students. The analysis of the students’ drawings showed that
more than half of the students in the three schools drew indicators of perceiving
school as a playground. They drew balloons, balls, trees, school garden, break time,
hopscotch in the school garden and students playing in school garden. Consistent
with their drawings, the students also indicated in their interviews that they liked
playing with friends in breaks, and doing a variety of activities including dancing,
playing with playdough, watching cartoons and playing basketball.
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Themes

School as a Physical
Environment

School as a Learning
Environment

School as an

Unfriendly
Environment

School as a Playground

School as a Social
Environment

School as a Nice Place

Indicators

« School building, school garden, canteen and
classrooms

 Classroom environments with desks, board
and teacher teaching something to students

« Indicators of feeling insecure, anxious,
confined and lonely, and disliking school

« Balloons, balls, trees, school garden, brake
time, hopscotch and students playing in the
school garden

 Drawing teachers bigger with smiley faces
and arms spreading in two sides

 Drawing friends with hapy faces, arms
spreading in two sides and big eyes

 Happy faces, flowers, butterflies, rainbows,
light colored clouds, birds, smiling sun, using
bright and warm colors, favorite colors and the
colors of favorite team, ornamenting school
with hearts and stars

* Celebrations of April 23 Children's Day as a
difference in the spring semester

Figure 52. Summary of the results
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School was perceived as a nice place, as well. In this sense, the results of the study
revealed that more than half of the students in all the schools both in the first and
second phase of the study drew happy faces, flowers, butterflies, rainbows, light
colored clouds, birds and a smiling sun. They also colored the roof of the school
building in red. They used bright and warm colors, their favorite colors and the
colors of their favorite team to color the picture, and they ornamented the school with
hearts and stars. Especially in the drawings of the second phase, the students drew
the celebrations of April 23 Children’s Day. In support of their drawings, the
students stated that they liked the school itself referring to the appearance and inside

of school, the school garden and the classroom.

The analysis of the students’ drawings and interviews indicated that school was also
seen as a social environment. In this sense, students drew their interaction with their
teachers and peers in their drawings. They generally drew teachers bigger with
smiley faces and arms spreading in two sides, which indicates that they had good
relations with their teachers. In addition, they mostly drew their peers with smiley
faces and playing together. They also pointed out in the interviews that they saw
school as an environment to make friends, become socialized, and to have good

relations with their teachers and peers.

Next, the analysis of the students’ drawings demonstrated that the students perceived
school as a physical environment. They drew the school building, the school garden,
canteen and the classroom. Concerning the school image in students’ mind, students
generally drew school buildings. Together with the school building, they drew school

garden. However, a limited number of students drew their classrooms.

According to the results of the study, school was perceived as a learning environment
by several students. Regarding the students’ drawings, there were not many drawings
in which school was drawn as a learning environment. Several students drew some

indicators such as students sitting on desks, classroom and teachers teaching
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something to the students. Though a limited number of the students drew school as a
learning environment, majority of them indicated in their interviews that they saw
school as a place of learning new things, studying and being successful. Indeed, there
was not a critical difference in fall and spring semesters in terms of perceiving school
as a learning environment. In both of the semesters, a few students drew school as a
leaning environment but majority of them mentioned learning things, studying and

being successful at school.

Lastly, school was perceived as an unfriendly environment by the students. In this
regard, a limited number of students drew indicators of feeling insecure, unhappy,
alone, anxious and confined at school, and disliking school. In addition, students
mentioned in their interviews that being unsuccessful, being punished and exposed to
violence by peers, and teachers getting angry with students made them unhappy at
school.
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CHAPTER YV

DISCUSSION

The aim of the study was to investigate first grade elementary students’ feelings and
perceptions of school. Within the context of the study, how first grade elementary
school students’ feelings and perceptions of school changed according to the school
they attended and in the fall and spring semesters of 2014-2015 school year was
intended to be examined. The study was carried out in two phases at three elementary
schools in Ankara each of which is from a different SES neighborhood as low,
middle and high. The data was collected from first grade elementary school students

through their drawings as well as the interviews carried out with them.

This chapter presented the discussion of the results obtained from qualitative data
about first grade students’ feelings and perceptions of school in relation to the
relevant literature. At the end of the chapter, implications for practice and further

research were provided.

5.1. Feelings and Perceptions of School

Elementary education, in particular first grade education, is highly crucial as some
basic skills, knowledge and some other competencies required in future life are
acquired in this period (Ozbas, 2009). The success in education life and in other
fields is built upon that period (Kutluca Canbulat & Tuncel, 2012). In this sense
positive perceptions of school might have a significant influence on the future
academic success of the students (Ford & IllI, 2008). Therefore development of
positive feelings and perceptions of school can be crucial for the students in their
first grade of school years. Aiming to investigate first grade elementary school

students’ feelings and perceptions of school, the results of the study revealed that
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majority of the first grade students in all the three schools perceived school positively
and had positive feelings about school. In this regard, it might be thought that

students would have a successful life of education in future.

Along with positive feelings and perceptions of school, school was perceived more
as a playground. It was found out that the students drew themselves in the school
garden and playing with their friends in general. Moreover, based on the students’
statements it was concluded that students felt happy at school when they played with
their friends. Perceiving school as a playground may originate in some
developmental characteristics of the first grade students. According to Snowman and
Biehler (2000), students at those ages are highly active and attempt to perform highly
physical activities. Hence, it could be highly difficult and boring for those students to
be in classroom and to perform seatwork rather than playing with their friends in
school garden. Furthermore, as they were used to an environment in preschool where
there are no rules and they can play with their friends more, they may think of school

as a playground.

Apart from a playground, schools were regarded as a social environment for
students. Schools can provide an environment to make friends and become socialized
especially for the children grown up in a neighborhood which is full of apartments.
As those children might not have a chance to make friends and thus they are likely to
get bored at home, schools serve as a place to socialize with new friends. In light of
this point of view, the study revealed significant results in terms of perceiving school
as a social environment. It was found out that students drew themselves together with
their friends in majority of the drawings, and a limited number of students drew only
themselves in the drawings. Similarly, they mentioned in their interviews that
making friends and having many friends made them feel happy at school. Exhibiting
consistent results with this finding, the study by Lahelma (2002) revealed that
students saw school as a place to meet friends, and that they liked having friends and

getting on well with them at school. Moreover, in the study, the students’ memories
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of school were mostly related to their friends. Consistent with this finding, Booth and
Sheehan (2008) emphasized that developing friendships results in being pleased with
and feeling comfortable at school. They also indicated that feeling happy at school

can be linked to students’ good relations with their friends.

A social environment is not limited to only the students’ interaction with their peers.
Students’ relations with their teachers can determine a pleasing school environment,
as well (Booth & Sheehan, 2008). It was found out in the study that students drew
their teachers having smiley faces with spreading their arms in two sides, which can
be indicators of good relations between students and teachers. Consistent with this
finding, Valeski and Stipek (2001) indicates that having supportive relationships with
teachers promotes positive feelings about school in young aged students. Moreover,
the students mentioned that they liked their teachers who taught them new things,
rewarded them and did not get angry with them. In the study by Bear et al. (2016), it
was found that Chinese students had more favorable relations with their teachers as
the teachers used rewards and praises quite frequently. Thus, use of praises and
rewards could lead to having good relations as well as building a social environment
in schools. On the other hand, according to Erickson’s psychosocial development
theory, students at this age level are in industry versus inferiority stage. In this stage,
decreasing failures and incompetency is significant so that the students do not
experience sense of inferiority (Snowman & Biehler, 200). Therefore, using praise
and rewards can play a crucial role to prevent students from experiencing sense of

inferiority and to strengthen their self-confidence.

It was also found out that school was perceived as a nice place referring to the school
itself with its appearance, inside and outside, school garden and classroom. The
students drew school with bright and warm colors, happy faces, flowers, birds and a
smiling sun. They also indicated they liked the school itself together with the school
garden and the class. Students’ perception of school as a nice place may originate in

their parents’ informing the students about what school is like. In this sense, parents
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may mention that school is a nice place in which they could feel comfortable and
happy. Moreover, liking the school garden could be associated with perceiving
school as a playground. Nonetheless, it was interesting that the students of the school
in low SES neighborhood also saw school as a nice place although the school had
poorer conditions when compared to the other two schools. In particular, that school
had problems regarding cleaning. Still, the students regarded school as a beautiful
and nice place. Balct (1999) supported this result indicating that students had

positive attitudes towards school despite toilets without water in her study.

Moreover, the students’ drawings revealed that they perceived school as a physical
environment. It can be clearly seen in the students’ drawings that students mostly
drew school buildings in association with the school picture in their mind. They
attempted to draw similar school buildings to their own school. Thus, it can be
concluded that physical environment of the school seems to have an influence of how
they perceived school. Consistent with this finding, primary school students in the
study of Yildiz (2012) drew school mostly with its physical qualities and it was
concluded that school was perceived as a formal structure. Regarding that students
are at the schematic stage according to the developmental stages of children’s
drawings proposed by Lowenfeld and Brittain (1967), the students’ drawings indicate
consistency with characteristics of the schematic stage. In this stage, students can
draw correct shapes that they want to draw, and they draw the objects important for
them larger. Moreover, the way of using colors in students’ drawings provides
consistent results with Artut (2009) who indicates that students in elementary first
grade generally use colors instinctively and that the enthusiasm pushes them to use

which color they want.

Other than school buildings, school gardens and classrooms, some of the students
drew their home in their drawings. It was observed that they attempted to draw their
home as representative of the school image in their mind. This may due to
associating school to home. Regarding metaphors as a means to reflect perceptions
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(Postman, 1996), students also produced the metaphor ‘home’ in the interviews
carried out with them. It can be deduced that school was perceived as the second
home. This may be because teachers informed students about school as their second
home. Thus, teachers could have an effect on students in perceiving school as their
second home. This finding overlaps with the results of the studies by Balc1 (1999)
and Engin Demir (2007) who also found out that school was like home for the
students. Consistent with the finding in which school was perceived as home, teacher
was perceived as mother or father in the study. This finding is supported by Balci
(1999) who indicated that schools are seen as continuity of family. On the other
hand, in a variety of studies (Engin Demir, 2007; Saban, 2008), negative metaphors
including factory, prison, a boring and chaotic place were produced to describe

school; however, there were not such negative metaphors in the study.

Moreover, it was disclosed that school was perceived as a learning environment and,
more specifically, as a place to acquire the skills of literacy including reading and
writing, and computational skills by some of the students. This role of school could
become meaningful when associated with how the school concept is explained in
philosophical and sociological theories of education. In parallel with the result of the
study, essentialism, as an educational philosophy, sees schools as places where
students are provided with literacy skills (reading and writing) and computational
skills (Ornstein & Levine, 1993). On the other hand, functionalism, as a sociological
theory of education, explain schools as places to equip students with required
cognitive skills and norms so that they can become for their later adult roles in
society (Feinberg & Soltis, 1992). The notion of school as a place of enlightment and
providing knowledge was underlined by several studies, as well (Balci, 1999; Cerit,
2006). In fact, the evidences of perceiving school as a learning environment were not
reflected in students’ drawings that much. However, based on the interviews
conducted, it was notable to mention that they saw school as a learning environment
and that they felt happy as they could learn new things at school. Concerning that

drawings are one of the effective ways for young aged children to express themselves
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as well as to know their inner world better (Malchiodi, 1998; Yavuzer, 1993), their
drawings could give clues about how they indeed perceived school. In other words,
school as a learning environment may not mean to them much, rather playing with
friends and enjoying at school may be more important for them as it was the

students’ first year at school.

Even so, it was found out that school was perceived as an unfriendly environment.
Some factors that may lead to feeling unhappy at school were identified in the
students’ interviews. Those factors were inability to do homework and being
unsuccessful, misbehaviors of friends including disturbing and bullying, and teachers
who get angry with students. It was found that especially bullying and violence by
peers were quite likely to lead to perceiving school as an unfriendly environment.
Considering that elementary grade students are not happy with being bullied and
victimized, negative feelings and perceptions of school and school environment
could be associated with problematic behaviors like bullying victimization
(Gottfredson et al., 2005). Other than feelings and perceptions of school, school
bullying could affect children’s school performance, as well (Hugh-Jones & Smith,
1999).

Within the context of the study, there were a few students who stated that they liked
school. Those students were from the third school. Nonetheless, it was considered
that there might be other students who did not like school in the other schools but
that they may not express directly that they had negative feelings and perceptions of
school. This is probable to be associated with low self-efficacy of students from the
low SES school (Wiederkehr, Darnon, Chazal, Guimond, & Martinot (2015). In
other words, the students who have low self-efficacy might not disclose their

negative opinions regarding school.

In the course of time, it is highly probable that there are some changes in students’
feelings and perceptions of school. Overall, it was found out that students mostly had
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more positive feelings and perceptions of school in the spring semester. Learning
how to read and write, making many friends, and adapting to school environment in
the fall semester were found to make students perceive school more positively in the
spring semester. It may be because students’ expectations related school were met in
the spring semester. This is supported by the results of the study by Dockett and
Perry (2004) who found out that students were happier and had a more positive

perception of school in the second semester of school as they made new friends.

5.2. Implications for Practice

First grade education is considered significant in terms of providing the solid
foundations for students’ future school life (Yamag, 2014). Therefore, it is important
that students in their first grade have positive feelings and perceptions of school. In
this sense, the study produced significant results that will be beneficial for different
stakeholders including teachers, school administrators, policy makers and curriculum

developers to form a positive environment for first grade students.

Presenting how students perceived school and what their feelings about school were,
the results of the study also revealed the first grade students’ needs and interests in
the school environment. In this regard, the results of the study showed that students
perceived school more as a playground than as a learning environment. That year
was the students’ first year at school; therefore, it was quite likely that they were
used to playing with their friends before starting school. They may also want to have
an enjoyable school environment where they will not get bored. In this sense, school
administrators and teachers can form enjoyable and colorful spaces where students
can both enjoy and learn. Teachers can also develop enjoyable lessons. This result
could also give policy makers and curriculum planners the chance to develop the first

grade curriculum in accordance with those students’ needs and interests.

The school was also perceived by the students as a social environment where they

can develop friendships and have good relations with their friends and teachers.
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Booth and Sheehan (2008) indicates that students’ good relations with their teachers
and friends brings about a positive and comfortable school environment. Thus,
students can be provided with more opportunities so that they can become socialized.
Also, places can be built to ensure that students spend time together with their

friends.

However, being exposed to violence by peers and older students affects students’
perceptions of school negatively (Gottfredson et al., 2005). From this point of view,
it is better for teachers to form an environment where students will not be subject to
violence by their peers and older students. Also, school administrators are suggested
to put first grade students in classes which are in different floors from the classes of

older students to prevent school violence.

Furthermore, it was found out that students perceived school as a nice place whose
inside and outside appeals to them. Thus, in order for students to have a positive
perception of school, it is suggested that school buildings that will appeal students
are built. Other than school buildings, classrooms are better to be appealing for the
students. According to the results of the study, cleaning of schools was also found
significant in terms of providing a pleasing school environment, which may result in
positive feelings and perceptions of school. Thus, school administrators are strongly

suggested to provide a clean school environment to students.

5.3. Implications for Further Research

The aim of the study was to investigate first grade elementary students’ feelings and
perceptions of school. The students’ drawings and interviews were used as data
collection instruments to identify how they perceived school and what their feelings
about school were. Students’ drawings were especially useful in this study in terms
of presenting the school image in their mind as drawings are especially useful for the
students who cannot express themselves through writing their opinions. Rather, they

can reflect their views and feelings by means of their drawings in a more efficient
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way. In this sense, drawings can be used to identify younger aged students’ feelings
and perceptions of school. In fact, drawings were used to reveal students’ attitudes
towards different matters including war, environment, technology, etc. in a variety of
studies but the number of the studies in which drawings are used to examine
students’ perception of school is limited especially in Turkey. Therefore, further
research studies can be carried out using drawing technique to elicit young aged

students’ feelings and perceptions of school.

In the study, students revealed their feelings and perceptions of school in their first
year at school. Also, the change in students’ feelings and perceptions of school was
investigated through collecting data both in the fall and spring semester of a school
year. Other than the change of feelings and perceptions of school in two semesters of
a school year, that of feelings and perceptions of school in years can be investigated,
as well. To achieve this, a longitudinal study can be carried out with the same first
grade students by collecting data during elementary education. Hence, how their
feelings and perceptions of school change during the years of elementary education

can be examined.

Moreover, the results of the study disclosed that bullying and violence by peers
resulted in perceiving school as an unfriendly environment and feeling unhappy at
school. Although not in the scope of the study, bullying and violence by peers were
found out as one of the main factors affecting how school was perceived and what
students felt about school. Thus, further research studies can be conducted to
investigate how bullying and violence by peers affect feelings and perceptions of

school in detail.
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APPENDICES

APPENDIX A: RUBRICS

Rubric for different figures in children’s drawings

What is drawn

Meaning

Kite and balloon

Fun and joy, the desire to escape from
oppressive family environment

Light colored clouds, birds and
flowers

Happiness

Butterflies Seeking for imaginary love and beauty

Cat Personal conflict with mother

Tree QOy and cheerfulness, development and change
in people

Black sun Being upset

Looking towards sun

The need for sincerity

Drawing sb away from sun

Feeling rejected

Red roof Happy place
Black roof Unhappy place
Lamb Love and sincerity
Rain Indicator of depression
Star Physical and emotional deprivation
The place of seeking compassion and peace
House .
(beloved ones are drawn in house)
. Plume represents the life in house, hot house and
Chimney L i
sincerity among family members
Ladder Excitement and insecurity
Rainbow Happiness
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Rubric for the body parts

What is drawn

Meaning

Drawing head bigger than normal

Inconsistency in emotions and social balance,
seeing himself having low intelligence level

Drawing head smaller than
normal

Difficulty in getting in contact with people

Drawing big and clear eyes

Desire to get in contact with outer world

Drawing small, hollow eyes or
dots

Inadequate connection with outer world

Drawing clear and open mouth

The desire to talk to people

Drawing close and narrow mouth

Being shy about connecting with people, using
a profane language

Drawing big nose

The development of gender identity

Drawing no ears or drawing ears
not as they should be

Problems in social relations (in young children
it is normal as the drawing development is not
complete)

Drawing ears bigger than normal

Being criticized by others continuously

Drawing angled and wide chin

The need for support of others and relying on
others

Drawing no neck or thick and
short neck

Problems in controlling anger, difficulty in
obeying rules (observed in single-child
families)

Drawing thin and tall neck

Suppressing desires and wishes (observed more
in the children having strict parents)

Painting hair by pressing on it

Desire to be physically strong and to have a
right to say

Drawing shoulders and body that
have round and soft lines

Humane characteristics
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Drawing rigid and angled body
lines

Having aggressive impulse and using physical
force to solve problems

Drawing arms spreading in two
sides

Having close relationship with people

Drawing arms adjacent to the
body

Problems in having relationship with people

Drawing no arm

No relationship with people

Drawing taller arms than normal

Strength and control

Drawing shorter arms than
normal

Deprivation of definite desires

Drawing bigger hands than
normal

Compensation of a deficiency or weakness

Drawing hands like punches

Aggression

Drawing no hand or hands as
hiding

Feeling guilty

Drawing missing fingers

Not being ambitious and setting no target about
future

Drawing more than five fingers

Being overambitious

Drawing no legs

The need for support of others to survive

Drawing feet whose edges are
towards different directions

Indecision and hesitation

Drawing feet directed towards
right

Longing for past

Drawing feet directed towards left

Turning to future and setting target

Drawing very chic and attractive
dresses

The desire to be favored by others and receive
approval by others

103




Rubric for lines on drawings

What is drawn Meaning

Long lines Aggressive children

Short lines Shy, timid and introvert children

Missing lines Body parts children are uneasy about or interested in

Round and unclosed lines

Anxiety

High buildings

Reflection of tension and longing
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Rubric for Emotions

What is drawn Meaning
Disjointed body parts, extreme asymmetry in arms
and legs, transparency, big figures, omission of Impulsivity

neck

Slanting figure, tiny head, omission of hands,
arms, legs or foot, monster or grotesque figures,
or robot

Insecurity-Inadequacy

Shading of face, arms, legs/body, hands or neck,
feet pressed together, omission of eyes, clouds, rain
and flying birds

Anxiety

Tiny figure, short arms, arms folded around the
body- arms pressed together, omission of nose and
mouth

Shyness-Timidity

Crossed eyes, teeth, long arms, big hands, naked
figure-genitals

Anger-Aggression

Drawing himself isolated from others and putting
some figures between himself and others

Feeling rejected

Drawing sb/sth bigger than normal

Valuing someone or
something

Drawing people, houses, trees, greens and sun

Satisfying himself

Drawing trees, flowers and sun

The need for a world that
light, nature and house/school
limits

Drawing only the child himself

Feeling alone

105




Rubric for Colors

Colors used by children

Meaning

Yellow, red, orange

Adaptive behavior

Blue, green Maladaptive behavior

Brown, blue Being oppressed

Black Negatively characterized figures

Primary colors Neutral figure

Red Anger and aggression

vellow gledpzr;(iiet?\?ee ;)ene Iflz:]rg SI ly, excitement and energy
Orange A worrying state

Blue Calmness and self-confidence

Green Self-confidence

Purple Heavy responsibility, the need for sb’s support

Colorful and detailed Picture

The teacher students like

Colorless and simple picture

The teacher students do not like

Note: Children generally use the colors that appeal to them. When they want to draw
something or someone, they use the ones they like most. In this regard, the colors

used by children have psychological meanings and these meanings can change from

children to children. Therefore, it is difficult to deduce meanings from the colors

they use (Yavuzer, 1993).
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APPENDIX B: INTERVIEW SCHEDULE

Ogrenci Goriisme Formu
(I. Asama)

Goriisiilen Kisi (takma isim):
Okul:
Tarih/Saat:

Sevgili 6grenciler,

ODTU’de arastirma gorevlisi olarak ¢aligmaktayim ve ilkokul 1. simf 6grencilerinin
okulu nasil algiladiklarinin resimleri araciligiyla incelenmesine iligkin bir arastirma
yapmak icin buradayim. Oncelikle bu arastirmaya goniillii olarak katilmay: kabul
ettiginiz icin tesekkiir ederim. Calisma iki asamadan olugmakta olup bu asamada ilk
olarak okula iligkin ¢izmis oldugunuz resimleri anlatmanizi isteyecegim ve size
okulla ilgili sorular sorarak okul hakkindaki diislincelerinizi 6grenmeye ¢alisacagim.
Bu bir sinav ya da test degildir. Sorularin dogru ya da yanlis cevaplart yoktur.
Istemediginiz sorulara cevap vermeyebilirsiniz. Vereceginiz cevaplar gizli kalacaktir
ve hi¢ kimseyle paylasilmayacaktir. Eger izin verirseniz anlatacaklarinizi unutmamak
icin konustuklarimiz1 kaydetmek istiyorum. Baglamadan 6nce sormak istediginiz bir
soru var mi1? Diisiincelerinizi paylastiginiz i¢in simdiden tesekkiir ederim.

Ars. Gor. Seher Cevikbas

Orta Dogu Teknik Universitesi
Egitim Programlar1 ve Ogretim
Iletisim: cseher@metu.edu.tr

Kag yasindasin?

Kag kardessiniz?

Annen ne is yapiyor?

Baban ne is yapiyor?

Cizmis oldugun resmi anlatir misin?
Nigin okulu bu sekilde ¢izdin?

Okulu seviyor musun? Neden?

© N o g B~ w0 D

Kendini okulda mutlu hissediyor musun? Neden?
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10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.

22.
23.

Okula ilk geldiginde en sevdigin sey ne oldu?

Okula ilk geldiginde sevmedigin seyler var miydi? Varsa neler?

Okula ilk kiminle geldin?

Erkenden uyanip okula gelmek sana zor geldi mi? Nasil?

Okula gelirken nasil hissediyorsun?

Okula gelirken neler seni mutlu ya da mutsuz ediyor?

Okulda en sevdigin seyler neler? Varsa neler?

Okulda en sevmedigin seyler neler? Varsa neler?

Sence okul en ¢ok neye benziyor? Bir seye benzetmen istense neye benzetirsin?
Ogretmeninin en sevdigin yonii ne? Neden?

Ogretmeninin sevmedigin yonii var mi1? Varsa neden?

Ogretmeninle ilk tanismanizda neler konustunuz? Size neler dedi?

Ogretmenini en ¢ok kime benzetiyorsun? Ornegin, hangi ¢izgi film karakterine
benzetiyorsun?

Sence okulda neler 6greneceksiniz? Sen neler 6grenmek istiyorsun?

Eklemek istedigin baska bir sey var m1?
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Ogrenci Goriisme Formu
(II. Asama)

Goriisiilen Kisi (takma isim):
Okul:
Tarih/Saat:

Sevgili 6grenciler,
ODTU’de arastirma gorevlisi olarak ¢alismaktayim ve ilkokul 1. sinif dgrencilerinin
okulu nasil algiladiklarinin resimleri araciligiyla incelenmesine iligkin bir arastirma
yapmak icin buradayim. Oncelikle bu arastirmaya géniillii olarak katilmay1 kabul
ettiginiz i¢in tesekkiir ederim. Arastirma iki asamadan olugmakta olup bu asamada
oncelikle okula iligkin ¢izmis oldugunuz resimleri anlatmaniz1 isteyecegim ve size
okulla ilgili sorular sorarak gecen siire icerisinde okul hakkindaki goriislerinizin
degisip degismedigini 6grenmeye calisacagim. Bu bir smav ya da test degildir.
Sorularin dogru ya da yanlis cevaplari yoktur. Istemediginiz sorulara cevap
vermeyebilirsiniz. Vereceginiz cevaplar gizli kalacaktir ve hi¢ kimseyle
paylasilmayacaktir. Eger izin verirseniz anlatacaklarinizi unutmamak ig¢in
konustuklarimizi kaydetmek istiyorum. Baslamadan 6nce sormak istediginiz bir soru
var m1? Diisilincelerinizi paylastiginiz i¢in simdiden tesekkiir ederim.
Arag. Gor. Seher Cevikbas
Orta Dogu Teknik Universitesi

Egitim Programlar1 ve Ogretim
Iletisim: cseher@metu.edu.tr

Cizmis oldugun resmi anlatir misin?

Nigin okulu bu sekilde ¢izdin?

Okulu seviyor musun? Neden?

Kendini okulda mutlu hissediyor musun? Neden?

Erkenden uyanip okula gelmek sana zor geliyor mu? Neden?
Okula gelirken nasil hissediyorsun?

Okula gelirken neler seni mutlu ya da mutsuz ediyor?

Okulda en sevdigin seyler neler? Varsa neler?

© o N o gk~ wbhPE

Okulda en sevmedigin seyler neler? Varsa neler?
10. Sence okul en ¢ok neye benziyor? Bir seye benzetmen istense neye benzetirsin?

11. Ogretmeninin en sevdigin yonii ne?
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12. Ogretmeninin hosuna gitmeyen bir yonii var m1? Varsa ne?

13. Ogretmenini en ¢ok kime benzetiyorsun? Ornegin, hangi ¢izgi film karakterine
benzetiyorsun?

14. Okulda neler 6grenmek istiyorsun?

15. Okul hakkindaki diisiincelerinde degisiklikler oldu mu? Nasil degisiklikler oldu?

16. Eklemek istedigin bir sey var mi1?
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APPENDIX C: THE CONSENT LETTER OF THE MINISTRY OF
NATIONAL EDUCATION
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APPENDIX D: VOLUNTARY PARTICIPATION FORM

Goniillii Katilm (Bilgilendirilmis Onay) Formu
Arastirmacimin Adi-Soyadi: Seher Cevikbas
Arastirmacinin Kurumu: Orta Dogu Teknik Universitesi

Arastirmanin Amaci: Bu ¢alismada ilkokul birinci sinif 6grencilerinin okula iligkin

algilarinin ¢izimler araciligiyla incelenmesi amaglanmaktadir.

Calisma iki asamadan olugmakta olup ilk asama giz doneminde
gerceklestirilecek ve ilkokul 1. siif 6grencilerinden okul denilince akillarina neler
geldigine iligkin bir resim ¢izmeleri istenecektir. Sonrasinda 6grencilerle ¢izimleri
lizerine bir goriisme yapilacaktir. Calismanin ikinci agsamasi bahar doneminde
gerceklestirilecek ve bu asamada da birinci asamada oldugu gibi 6grencilerden okul
denilince akillarina neler geldigine dair bir resim ¢izmeleri istenecek ve sonrasinda
onlarla ¢izmis olduklar1 resimler iizerine goriismeler yapilacaktir. Bu g¢aligmanin
2014-2015 Egitim-Ogretim yilinda iki asamal1 olarak uygulanmasi éngdriilmektedir.
Calismada elde edilen kisisel bilgiler li¢iincii sahislarla kesinlikle paylasilmayacaktir.
Ogrencilerden elde edilen veriler sadece analiz i¢in kullanilacak ve tez ¢alismasinda
yer alacaktir. Ayrica analiz sonuglar1 tez ¢aligmasinin bir parcasi olarak, 6grencilerin
kisisel bilgileri paylasiimadan bilimsel kongre ve konferanslarda sunulabilir. Calisma
kapsaminda Ogrencilerden toplanan ¢izimler kongre, seminer, vb. etkinliklerde
ogrenme ortamlarinin gosterilmesi amaciyla kullanilacak ve herhangi bir medya

aracilifiyla paylasilmayacaktir.

Arastirmaya iligkin sorular i¢in asagidaki iletisim adreslerinden iletisime

gecilebilir.
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Ars. Gor. Seher Cevikbas Prof. Dr. Cennet Engin Demir

Orta Dogu Teknik Universitesi Orta Dogu Teknik Universitesi
Egitim Fakiiltesi Egitim Bilimleri Egitim Fakiiltesi Egitim Bilimleri
Bolimi Bolimii

Tel: (0312) 210 40 35 Tel: (0312) 210 40 38

E-posta: cseher@metu.edu.tr E-posta: cennet@metu.edu.tr

Arastirmanin amaci konusunda bilgilendirildim ve goniillii olarak katilmay1 kabul

ediyorum.

Katilimemin Adi-Soyadi:

Imzasi:
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APPENDIX E: PARENT CONSENT FORM

Veli Onay Mektubu

Tarih:
Sayin Veli,

Orta Dogu Teknik Universitesi, Egitim Bilimleri Boliimii’nde arastirma
gorevlisi olup yiiksek lisans tez caligmami yliriitmekteyim. Tez c¢alismam
kapsaminda ilkokul birinci sinif 6grencilerinin okula iliskin algilarinin belirlenmesi
hedeflenmektedir. Bu formun gonderilmesinin amact sizleri ¢ocuklarinizla

calisacagimiza iliskin bilgilendirmektir.

Calisma iki asamadan olugmaktadir ve bu asamalar 2014-2015 egitim-
Ogretim yili gliz ve bahar donemlerini kapsamaktadir. Her iki asamada da
Ogrencilerden okul denilince akillarina ne geldigi hakkinda birer resim cizmeleri
istenecektir. Bu goriismelerden sonra onlarla ¢izdikleri resimler {izerine goriismeler
yapilacaktir. Ayrica Ogrencilerin gliz ve bahar donemlerindeki okul algilarinda
herhangi bir degisikligin olup olmadiginin belirlenmesi amaglanmaktadir.
Ogrencilerden toplanan kisisel bilgiler ve ses kayitlan f{iglincii sahislarla
paylasilmayacaktir. Elde edilen veriler sadece ¢alisma kapsaminda kullanilacaktir.
Ayrica analiz sonuglarinin tez ¢alismasinin bir parcasi olarak, 6grencilerin kisisel
bilgileri paylasilmadan  bilimsel kongre ve konferanslarda sunulmasi

planlanmaktadir.

Bu calismaya katilim tamamen goniilliiliik esasina dayali olup 6grenciler
calisma sirasinda arzu edildigi takdirde higbir yaptirima maruz kalmadan katilimdan

vazgecme hakkina sahiptir.
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Calismaya ya da cocugunuzun katilimina dair daha fazla bilgi i¢in:

Ars. Gor. Seher Cevikbas Prof. Dr. Cennet Engin Demir
Orta Dogu Teknik Universitesi Orta Dogu Teknik Universitesi
Egitim Fakiiltesi Egitim Bilimleri Egitim Fakiiltesi Egitim Bilimleri
Bolimii Boliimii

Tel: (0312) 210 40 35 Tel: (0312) 210 40 38

E-posta: cseher@metu.edu.tr E-posta: cennet@metu.edu.tr

Yukarida agiklamasini okudugum ¢alismaya,

oglum/kizim ‘nin katilimina izin veriyorum.
Velinin:

Ad1, Soyadr: Imzast:

Tarih:

Cocugunuzun katilimi ya da haklarinin korunmasina yonelik sorulariniz varsa
ya da cocugunuzun herhangi bir sekilde risk altinda olabileceg§ine, strese maruz
kalacagina inamyorsaniz Orta Dogu Teknik Universitesi Etik Kurulu’na (0312) 210-

37-29 telefon numarasindan ulasabilirsiniz.
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APPENDIX F: TURKISH SUMMARY

TURKCE OZET

ILKOLUL BIiRiINCi SINIF OGRENCILERINIiN OKUL ALGILARININ VE
OKULA ILiSKIN DUYGULARININ INCELENMESI

GIRIiS

Hayatin her déneminde gerceklesen egitim, birtakim becerilerin, bilgilerin ve ahlaki
degerlerin edinilmesini ifade etmektedir (Peters, 2010). Bu anlamda, dogumdan
6lime kadar devam eden bir siire¢ olarak diisiiniilen egitimin bireylerin diisiinsel ve
sosyal gelisimine bir hayli katkis1 vardir. Bireylerin toplumdaki degisen sartlara ayak
uydurabilmelerini saglamada da onemli rol oynayan egitim orgiin egitim, yaygin
egitin ve formel olmayan egitim olmak iizere li¢ sekilde gerceklesmektedir. Bu
egitim cesitlerinden Orgilin egitim yapilandirilmis ve yazili bir programin takip

edildigi egitime isaret eder (Ngaka, Openjuru, & Mazur, 2012).

Diinyadaki biitiin iilkeler bireylere 6rgilin egitim saglamak i¢in farkli okul sistemleri
uygulamaktadir. Fakat bir¢ok {lilkede egitim sistemlerinin bireylerin taleplerini
karsilama noktasinda sorunlar1 vardir ve bu ylizden de bu {ilkeler egitim sistemlerini
tyilestirme ihtiyact hissetmektedirler (Morpeth & Creed, 2012). Bireylere daha
kaliteli bir e8itim vermek i¢in okul sistemini gelistirme ihtiyaci duyan iilkelerden
birisi olan Tiirkiye’de 2012-2013 yilindan itibaren 12 Yillik Zorunlu Egitim (4+4+4)
adr altinda yeni bir okul sistemi uygulanmaya baslamigtir. Bu sistem 4 yil ilkokul, 4
yil ortaokul ve 4 yil lise egitiminden olugmaktadir. Okula baslama yasi, zorunlu

egitim ve Imam Hatip Orta Okullari basta olmak {iizere yeni uygulamalari
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beraberinde getiren bu sisteme gore 66 ayini dolduran ¢ocuklarin bir ilkokula kayit
olmalar1 gerekmektedir. Bunun yaninda yaslar1 60-66 ay arasinda olan ¢ocuklar da

ailelerinin izniyle bir ilkokula kayit yaptirabilmektedirler (MEB, 2012).

Ote yandan o6rgiin egitim okullarda uygulanmaktadir. Bu uygulama dogrultusunda
okullarin anlami, amacit ve fonksiyonlar1 Ogrenciler, ebeveynler, egitimciler,
arastirmacilar, karar alicilar, vb. gibi farkli paydaslar tarafindan yaygin bir bicimde
tartisilmaktadir. Okulun ne anlama geldigi, amaclarinin ve fonksiyonlarinin ne
olduguna dair egitim felsefeleri de farkli agiklamalar getirmektedir. Ornegin,
Daimicilige gore okul gercegi aramay1 amaclamaktadir. Esasicilige gore ise okullar
temel becerilerin ve konularin 6gretildigi yerdir. Bununla birlikte Ilerlemecilik
okullarin, 6grencilerin kendilerini 6zgiirce ve agikca ifade ettikleri sosyal merkezler
oldugunu ifade etmektedir. Ayrica Yeniden yapilandirmacilik, okulun roliiniin
ogrencilerin bulunduklart kiiltiirli sorgulamalarini saglamak oldugunu belirtir

(Ornstein & Levine, 1993).

Cesitli egitim felsefeleri tarafindan ortaya konan okulun amaglar ve islevleri

yaninda, okul sisteminin asamalarina iliskin 6zel amaclar da vardir. Bu baglamda,

ilkokul egitiminin amagclart Milli Egitim Temel Kanunu'nda (1973) su sekilde

acgiklanmaktadir:

1. Biitiin ogrencilerin 1yi bir vatandas olabilmeleri i¢in gerekli olan bilgileri,
becerileri ve davranislar1 edinmelerini saglamak,

2. Biitlin 6grencileri ilgi, beceri ve yeteneklerine gore gelecekteki hayatlarina ve bir
iist egitim seviyesine hazirlamak,

3. [llkokul egitiminin son déneminde Ogrencileri meslek se¢imi konusunda

bilgilendirmek
Bu ylizden ilkokul egitimi farkindalik diizeyi yiiksek olan yetkin bireyler yetigtirme

konusunda olduk¢a Onemlidir. Bunun yaninda o6zellikle birinci smif egitimi

bireylerin gelecek egitim hayatlarini sekillendirmesi bakimindan daha da kritik bir
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oneme sahiptir (Yamag, 2014). Zira bireylerin biitiin hayat1 boyunca yararlanacagi
bilgi ve becerilerin temeli bu donemde atilmaktadir (Temur, Ozyegit, Divrengi,
Ozkara & Ayyildiz, 2012). Ayrica, dgrencilerin birinci siniftaki deneyimleri onlarmn
gelecek egitim hayatlarindaki basar1 ya da basarisizliklarint  yordamaktadir

(Stuhlman ve Pianta, 2009).

Birinci sinif egitiminin énemi dikkate alindiginda, birinci smif 6grencilerinin okul
hakkindaki duygularinin ne oldugu ve okulu nasil algiladiklar1 anlam kazanmaktadir.
Ciinkii 6grencilerin birinci sinifta okulu nasil anlamlandirdiklart okul ortamindan ve,
Ogretmenleri ve arkadaslariyla olan iligkilerinden memnun olup olmadiklar
konusunda ipuclar1 verebilmektedir. Dolayisiyla 6grencilerin okul ortaminda
memnun olup olmamast okul algisini olumlu ya da olumsuz yonde
sekillendirebilmekte ve okula iliskin sahip olunan duygular bu dogrultuda degisiklige
ugrayabilmektedir. Ayrica olumlu bir okul ortaminda akademik gelisim ve
ogrenmenin ne kadar kritik oldugu diisiiniildiigiinde (Ozdemir, Sezgin, Sirin, Karip,
& Erkan, 2010), akademik basarinin okul algist ve okula iliskin sahip olunan
duygulardan etkilenecegi goz ardi edilmemelidir (Ford ve 111, 2008).

Ogrencilerin okul algilarnin ve okula iliskin duygularinin incelenmesiyle, onlarin
okul hakkindaki diisiinceleri, inanglar1 ve duygularina iliskin fikir sahibi olunabilir.
Ogrencilerin okul algis1 anketler (Gray & McLellan, 2006; Holfve-Sabel &
Gustaffsson, 2005), dgrenci metaforlar1 (Engin Demir, 2007; Ozdemir & Akkaya,
2013; Saban, 2008) ve cizimleri (Yildiz, 2012; Dockett & Perry, 2004) gibi pek ¢ok
degisik yontem ile belirlenebilir. Bu teknikler arasinda c¢izimler kiigiik yastaki
ogrencilerin herhangi bir olguya iliskin sahip olduklar1 algilarin belirlenmesinde
onemli bir avantaj saglamaktadir. Malchiodi (1998) ¢ocuklarin i¢ diinyalar1 hakkinda
bilgi sahibi olmak i¢in ¢izimlerin en etkili yollardan birisi oldugunu ifade etmistir.
Bu sebeple, bu c¢aligmada Ogrencilerin okul algilarinin ve okul hakkindaki
duygularinin belirlenmesi amaciyla 06grenci ¢izimlerinin kullanilmast uygun

bulunmustur.
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Calismanin Amaci

Bu calismanin amaci ilkokul birinci smif 6grencilerinin okul algilarinin ve okul

hakkindaki duygularinin belirlenmesidir. Calisma sosyoekonomik statii olarak farkl

cevrelerde bulunan ii¢ ilkokuldaki birinci siif 6grencilerinin okulu nasil algiladigin

ve okul hakkindaki duygularinin neler oldugunun belirlenmesini amaglamaktadir.

Ayrica ¢alismada birinci siif 6grencilerinin okul algilarinda ve okula iliskin sahip

olduklar1 duygularda 2014-2015 egitim Ogretim yilinin giiz ve bahar donemleri

arasinda bir degisikligin gerceklesip gerceklesmediginin ortaya ¢ikarilmasi

hedeflenmistir. Belirlenen bu amag¢ dogrultusunda asagidaki sorulara cevap

aranmistir:

1) llkokul birinci smif 6grencilerinin okul algilari ve okula iliskin duygular:
nelerdir?

2) llkokul birinci smif &grencilerinin okul algilart ve okula iliskin duygular:
okullara gore nasil bir degisiklik gostermektedir?

3) Ilkokul birinci smif dgrencilerinin okul algilar1 ve okul hakkindaki duygulari
2014-2015 egitim 6gretim yilinin giiz ve bahar donemlerinde nasil bir degisiklik

gostermektedir?

Calismanin Onemi

Okullarin 6grencilere 6grenme ve sosyal ortam sunma gibi ¢esitli islevleri vardir.
Ayni1 zamanda okullar bir kisinin hayatinin 6énemli bir boliimiiniin gectigi yerlerdir.
Bu anlamda okullar, aileden sonra bireylerin hayatini sekillendiren en énemli ikinci
kurumdur (Yildiz, 2012). Bunun yanisira, ilkokul egitimi 6zellikle de birinci sinif
egitimi bireylerin birtakim temel becerileri, bilgileri ve yeterlikleri edindikleri bir
dénem olmasi1 ydniiyle 6n plana ¢ikmaktadir (Ozbas, 2009). Bu sebeple, dgrencilerin
birinci siiftayken okulu nasil algiladiklarimin ve okula iliskin duygularinin neler

oldugunun incelenmesinin anlamli oldugu diisiiniilmektedir.

Bu calismada, birinci sinif 6grencilerinin okul algilarini ve okula iliskin duygularinin

duygularin1 belirlenmesi amaglanirken ayni zamanda birinci sinif 6grencilerinin
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ilgilerinin ve okulun onlar i¢in neden 6nemli oldugunun da ortaya c¢ikarilmasi
tizerinde calisilmistir. Egitim Ogretim silirecinin en onemli paydaslarindan birinin
Ogrenciler oldugu diisiiniildiigiinde, onlarin okulu nasil algiladiklarinin ve okula
iliskin duygularinin neler oldugunu bilinmesinin program gelistirme siirecinde de
oldukga yararli olacagi sdylenebilir. Diger bir deyisle, birinci sinif 6grencilerinin
ilgilerini ¢eken unsurlarin neler oldugunun bilinmesi birinci sinif 6gretim programini
gelistirme ve gozden gecirme konusunda program gelistirme uzmanlaria oldukg¢a
katki saglayacaktir. Dolayisiyla yapilan bu ¢alismanin egitim programlari ve 6gretim

alanina katk1 saglayacagi diistiniilmektedir.

Ayrica, ¢aligmada dgrencilerin okul algilarinin ve okula iligskin duygularinin ¢izimler
ve goriismeler araciligiyla ortaya cikarilmasi diistintilmiistiir. Cizimler ozellikle
kiiciik yastaki 6grencilerin bir konuyu nasil algiladiklarin1 ve o konu hakkindaki
duygularinin ne oldugunu belirleme agisindan en etkili yollardan birisidir.
Cocuklarin zihinlerindeki yansimalarin ¢izimlerinde belirdigi diistiniiliirse, yapilan
cizimlerin ilkokul birinci sinif 6grencilerinin okul algilarinin ve okula iliskin
duygularinin tespitinde oldukga kullanisli veriler ortaya ¢ikarmast séz konusudur.
Bununla birlikte literatiir, az sayida calismada 6grencilerin okul algilarini belirlemek
icin Ogrenci ¢izimlerinin kullanildigin1 ortaya koymaktadir. Bu sebeple, bu

caligmanin literatiire 6nemli 6lglide katki sunacagi beklenmektedir.

Calismanin literatiir taramasi boliimiinde okulun farkli sosyolojik teoriler ve egitim
felsefelerinde nasil agiklandigina, 6grencilerin biligsel, duygusal, sosyal ve fiziksel
gelisimleri acisindan 6zelliklerine, algi ve duygunun ne anlama geldigine ve 6grenci
cizimleri bashgi altinda cizimlerin neden 6nemli oldugu, tarihgesi ve c¢izimlerin

gelisim agamalarina yer verilmistir.
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ARASTIRMANIN YONTEMI

Ilkokul birinci simf &grencilerinin okul algilar1 ve okula iliskin duygularini
belirlemeyi amaglayan bu calisma nitel bir calismadir. Uzerinde c¢alisilan olgu,
durum ve olaylar1 derinlemesine inceleme firsati taniyan nitel arastirmalara iliskin
(Creswell, 2007; Patton, 2002) bes farkli desenden s6z edilmektedir. Bu desenler
durum c¢alismasi, fenomenoloji, kiiltiir analizi, eylem arastirmasi ve kuram olusturma
olarak  karsimiza ¢ikmaktadir. Bu arastirmanin  desenini  fenomenoloji
olusturmaktadir. Fenomenoloji, bireylerin bir olguya iliskin yasantilari, algilar1 ve
duygularint betimlemeyi hedefler (Patton, 2002). Bu ¢alismada &grencilerin okulu
nasil algiladiklarina ve okula iligkin duygularinin neler olduguna odaklandigi icin

fenomenoloji deseninin ¢alisma i¢in uygun olduguna karar verilmistir.

Arastirmanin Katihmcilar

Arastirmanin  katilimcilarint  ilkokul birinci  smif 6grencileri  olusturmaktadir.
Katilimcilar diisiik, orta ve yiiksek sosyoekonomik g¢evrede bulunan ii¢ ilkokulda
O0grenim goren ilkokul birinci sinif 6grencileri arasindan amagli 6rnekleme yontemi
kullanilarak segilmistir. Iki asamadan olusan ¢alismanin birinci asamasina birinci
okuldan 40 6grenci, ikinci okuldan 57 6grenci ve liglincli okuldan 36 6grenci dahil
edilmistir ve arastirmanin katilimcilar1 olarak belirlenen bu 6grencilerden okul
denilince akillarma neler geldigine dair resimler ¢izmeleri istenmistir. ikinci
asamasinda ise birinci okuldan 32 6grenci, ikinci okuldan 52 6grenci ve {igiincii
okuldan ise 34 Ogrenci yine okula iliskin resimler ¢izmistir. Ayrica 6grencilerle
cizimleri lizerine yar1 yapilandirilmis goriismeler gergeklestirilmistir. Calismanin
birinci agamasinda birinci okuldan 24 6grenci ile, ikinci okuldan 18 O6grenci ile,
liciincii okuldan ise 10 8grenci ile goriismeler yapilmistir. Ikinci asamada ise her bir
okuldan 10 &grenci ile yar1 yapilandirilmis goriismeler gerceklestirilmistir. ilkokul
birinci simif 6grencilerinin goriismelerde yeterince veri vermeyecegi diisiiniilerek
baslangicta say1 yiiksek tutulmustur fakat yapilan goriismelerde 6grencilerden

yeterince veri alindig1 goriiliince goriisme yapilacak 6grenci sayisi diisiiriilmiistiir.

121



Veri Toplama Araclan

Bu fenomenolojik caligmada iki farkli veri toplama aract kullanilmistir. Birincisi
ogrencilerin ¢izimleridir ki kii¢iik yastaki cocuklarin ¢izimleri aracilifiyla kendilerini
daha rahat ifade ettigi diisliniildiigiinden (Walker, Caine-Bish & Wait, 2009) ilkokul
biirnci siif 6grencilerinin okul algilarin1 ve okul hakkindaki duygularini belirlemek
amaciyla 6grenci cizimleri tercih edilmistir. Ogrenci ¢izimlerinin yaninda arastirmaci
tarafindan  hazirlanan  goriisme formlar1  dogrultusunda Ggrencilerle  yar
yapilandirilmig goriismeler yapilmistir. Bu goriisme formu Ogrencilere iliskin
demografik bilgi, resimlerini tasvir etmeleri ve okulu nasil algiladiklar1 ve okula
iligkin duygularinin neler olduguna dair sorulardan olusmaktadir. Calisma iki
asamadan olustugu icin 6grenciler giiz ve bahar déoneminde okul denilince akillarina
neler geldigine iliskin resimler c¢izmisler ve sonrasinda her iki donemde de

ogrencilerle goriismeler gerceklestirilmistir.

Veri Analizi

Calismada 6grenci ¢izimleri ve onlarla yapilan goriismelerden elde edilenler olmak
lizere iki farkl1 veri gesidi bulunmaktadir. Oncelikle 6grenci ¢izimlerini analiz etmek
amaciyla arastirmaci tarafindan bir yonerge gelistirilmistir. Bu yonerge cizimlerdeki
renkler, figiirler, viicudun boliimleri, duygular ve ¢izgiler olmak tizere bes basliktan
olusmaktadir. Ogrenci gizimleri bu ydnergeye gére yorumlanmis ve igerik analizi
yontemiyle kodlar, kategoriler ve temalar olusturulmustur. Ayni sekilde 6grencilerle

yapilan goriismeler de icerik analizi yontemiyle analiz edilmistir.

Arastirmanin Gegerligi ve Giivenirligi

Arastirmanin gecerlik ve giivenirligi i¢in birtakim ¢alismalar gerceklestirilmistir. ik
olarak aragtirmaci alanda uzun siireli vakit ge¢irmistir. Bu anlamda arastirmaci her
bir okulda toplamda bir ay gecirmistir ve bdylece katilimcilarin giivenini
kazanmistir. ikinci olarak veri gesitlemesine bagvurulmustur. Calismada hem dgrenci
cizimler hem de Ogrencilerle yapilan goriismeler aracilifiyla ogrencilerin okul

algilar1 ve okul hakkindaki duygular1 belirlenmeye calisilmis ve toplanan iki farkli
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veri yoluyla ¢alismanin gilivenilir olmasi yoniinde calismalar yapilmistir. Ayrica
verilerin analizi sirasinda aragtirmaci uzman goriisiinden yararlanmistir. Verilerin
analizi sonucunda olusturulan kod, kategori ve temalar iki uzman tarafindan kontrol

edilmistir.

Arastirmanin Simirhihiklar:

Ogrencilerin okul algis1 ve okul hakkindaki duygularmni belirlemeyi amaglayan bu
nitel ¢alismanin verileri Ankara’da bulunan ii¢ ilkokuldan toplanmistir. Dolayisiyla
calismadan elde edilen sonuglar s6z konusu okullarda 6grenim goren katilimcilarla
simirhidir. Nitel calismanin dogas1 geregi zaten arastirma sonuglari daha genis
kitlelere genellenemez fakat benzer durumlara transfer edilebilir olma 6zelligi vardir.
Bunun yaninda baslangigta ¢alismanin birinci asama verilerinin 2014-2015 egitim-
ogretim yili baslar baglamaz toplanmasi planlannmus fakat i1 Milli Egitim
Miidiirligi’ne yapilan izin basvuru sonucunun gecikmesinden dolayr bu miimkiin
olmamistir. Bunun yerine ¢aligmanin ilk asamasi giiz doneminin ortalarina dogru
gerceklesmistir. Dolayisiyla arastirmact katilimeilarin daha okulun ilk giinlerindeki

okula iliskin duygu, diisiince ve algilarini belirleyememistir.

BULGULAR

Arastirma kapsaminda toplanan verilerin analizi sonucunda alt1 tema elde edilmistir:
Oyun alani olarak okul, sosyal bir ortam olarak okul, giizel bir yer olarak okul,
fiziksel bir ortam olarak okul, 6grenme ortami olarak okul ve kotii bir ortam olarak

okul. Calismanin bulgular1 bu bagliklar altinda gruplanmis ve sunulmustur.

Analiz sonuglar1 6grencilerin hem birinci asamada hem de ikinci asamada okulu
O0grenme ortamindan ziyade oyun alan1 olarak algiladiklarimi gostermistir.
Ogrencilerin ¢izdikleri balonlar, toplar, agaglar, okul bahgesi, teneffiis aras1, okul

bahgesindeki seksek oyunu ve okul bahc¢esinde oynayan ¢ocuklar 6grencilerin okulu
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bir oyun ortami olarak gordiiklerine isaret etmistir. Ayrica dgrenciler kendileri ile
yapilan goriismelerde de arkadaslariyla oynadiklar1 ve ¢esitli aktiviteler yaptiklari

zamanlarda okulda mutlu olduklarini ifade etmislerdir.

Ogrencilerin ayn1 zamanda okulu giizel bir yer olarak da algiladiklar1 belirlenmistir.
Ogrencilerin ¢izimlerinde mutlu yiizler, cigekler, kelebekler, gokkusagi, kuslar,
giillimseyen giines c¢izmeleri, resimleri boyarken parlak, sicak renkler ile en
sevdikleri ve tuttuklar1 takimin renklerini kullanmalar1 okulu giizel bir yer olarak
algiladiklarint ve bununla birlikte okulu sevdiklerini gostermistir. Ayrica 0grenciler
okulu yildizlar ve kalplerle siislemisler bunun yaninda 6zellikle bahar doneminde 23
Nisan kutlamalarmi resmetmislerdir. Ogrenciler goriismelerinde de okulun giizel bir
yer olduguna deginmisler ve okulun i¢ yapisi ve dis yapisina ozellikle de okul

bahgesi ve siniflarina odaklanmiglardir.

Bunlarin yaninda 6grenciler okulu yeni arkadaslar edindikleri, 6gretmenleriyle ve
arkadaslariyla iyi iligkiler kurduklari sosyal bir ortam olarak algilamislardir.
Ogrenciler ¢izimlerinde Ogretmenleri ve arkadaslart ile olan iliskilerini
resmetmislerdir. Ogretmenlerini mutlu bir yiiz ifadesi, kollarin1 iki yana agmis bir
sekilde ve daha biiyiik ¢izmislerdir. Bu onlarin 6gretmenlerini sevdiklerini ve onlarla
iyi iligkiler kurduklarini gostermistir. Arkadaslarini da mutlu bir yiliz ifadesi ve
kollar1 iki yana agik olarak cizmislerdir. Bu da arkadaslari ile iy1 iligkiler i¢inde
olduklarma isaret etmektedir. Ogrenciler goriismelerinde de Ogretmenleri ve

arkadaglariyla vakit gecirmekten mutlu olduklarini ifade etmislerdir.

Okulun 6grenciler tarafindan fiziksel bir ortam oldugu da tespit edilmistir. Ogrenciler
okul denilince akillarina neler geldigine dair daha ¢ok okul binalarini ¢izmislerdir.
Okul binalart ile birlikte bayrak ve okul bahgesi de resmedilmistir. Ayrica 6grenciler

siniflarini ve kantini de ¢izmislerdir.
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Calismanin sonuglarina gore bazi 6grencilerin okulu bir 6grenme ortami olarak
algiladiklar1 gdzlenmistir. Ogrencilerin ¢izmis oldugu siif ortami, siralar, tahta,
siralarinda oturan Ogrenciler Ogrencilerin okulu bir O6grenme ortami olarak
gordiiklerini gostermektedir. Bununla birlikte az sayida 6grenci ¢izimlerinde onlarin
okulu 6grenme ortami olarak algiladiklarina dair gostergeler bulunsa da 6grenci
goriismelerinde daha fazla sayida 6grenci okulu yeni seyler d6grenecekleri bir yer

olarak gordiiklerini ifade etmislerdir.

Biitiin bunlara ek olarak 6grencilerin ¢izimlerinde okulu kotii bir ortam gordiiklerine
dair gostergeler de bulunmustur. Okulu kotii bir ortam olarak gérmeleri ile iligkili
olarak ¢izimlerde 6grencilerin okulda giivensiz, sinirlanmis ve yalniz hissettiklerine
ve okulu sevmediklerine dair birtakim gostergeler tespit edilmistir. Cizimlerin detayl

analizi az sayida 6grencinin okulu kotii bir ortam olarak algiladigini gostermistir.

TARTISMA

Bireylerin gelecekteki hayatlar1 i¢in gerekli olacak birtakim temel bilgi, beceri ve
yeterlikler ilkokul egitimi doneminde 6zellikle de birinci sinif egitimi doneminde
edinilir (Ozbas, 2009). Egitim hayatindaki ve diger alanlardaki bagarilar da bu donem
tizerine insa edilir (Kutluca Canbulat & Tuncel, 2012). Okulu olumlu algilamanin
akademik basar1 iizerinde onemli bir etkisi oldugu diisiintiliirse (Ford & 111, 2008),
ogrencilerin ilkokul birinci smifta okul hakkinda olumlu diisiincelere sahip olmalar
olduk¢a énemlidir. Ilkokul birinci sinif dgrencilerinin okulu nasil algiladiklarmi ve
okula iliskin ne gibi duygulara sahip olduklarini belirlemeye ¢alisan bu arastirmanin
sonuglari, ilkokul birinci smif 6grencilerinin olumlu okul algisina sahip oldugunu
gostermistir. Bu sonuca gore dgrencilerin okullarini sevdikleri ve ileride basarili bir

egitim hayatina sahip olacaklar1 dngoriilebilir.
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Okulun olumlu algilanmasinin yaninda, 6grencilerin okulu daha ¢ok bir oyun alani
olarak algiladiklar1 belirlenmistir. Ogrencilerin okulun bir oyun alani olarak
algilamas1 gelisimsel 6zelliklerinden kaynaklaniyor olabilir. Snowman ve Biehler’e
(2000) gore bu yastaki 0grenciler oldukg¢a aktiflerdir ve hareketli etkinlikler yapma
egilimindedirler. Bu sebeple 6grenciler i¢in arkadaslariyla okul bahgesinde oynamak
yerine sinifta oturup 6dev yapmak sikici gelebilir. Ayni zamanda, 6grenciler daha
esnek kurallarin oldugu anasmifinda arkadaslariyla daha ¢ok oynayabildikleri ve
dolayisiyla boyle bir ortama alisik olduklar i¢in okulu daha ¢ok bir oyun alani olarak

algilamis olabilirler.

Oyun alaninin yaninda okullar ayni zamanda sosyal bir ortam olarak goriilebilir.
Okullar 6grenciler i¢in yeni arkadagsliklar kurabilecekleri ve sosyallesebilecekleri
ortamlar sunabilirler. Bu ¢alismanin sonuglar1 da 6grencilerin okulu sosyal bir ortam
olarak algiladiklarina isaret etmistir. Bu sonucu destekler sekilde Lahelma (2002)
Ogrencilerin okulu yeni arkadaslar edinecekleri bir yer olarak gordiiklerini ifade
etmistir. Ayrica, yeni arkadaglar edinmenin ve cok sayida arkadasa sahip olmanin
ogrencileri mutlu ettigi sonucuna ulagmistir. Benzer sekilde Booth ve Sheehan
(2008) okulda yeni arkadagliklar kurmanin okul ortamina iliskin memnuniyeti

beraberinde getirdigini belirtmistir.

Sosyal ortam sadece Ogrencilerin arkadaslariyla olan iliskileri ile siirli degildir.
Ogrencilerin 6gretmenleri ile olan iliskileri de okulun hosnut olunan bir ortam
olmasinda belirleyici olabilir (Booth & Sheehan, 2008). Ogrenciler cizimlerinde
Ogretmenlerini mutlu bir yiiz ifadesi ile birlikte kollarini iki yana a¢gmis bir sekilde
cizmiglerdir. Aym1 zamanda Ogretmenlerini, onlara yeni seyler Ogrettigi, onlari
odiillendirdigi ve onlara kizmadigi icin sevdiklerini ifade etmislerdir. Bear vd.
(2016) tarafindan yapilan ¢alismada da dgrencilerin kendilerini ddiillendiren ve dven

Ogretmenlerle daha iyi iliskiler kurduklari ifade edilmistir.
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Ayrica calismada okulun dis yapist olarak okul bahgesine ve ig¢yapist olarak da
siniflarina isaret edilen ¢izimlerden yola ¢ikilarak okulun 6grenciler tarafindan giizel
bir ortam olarak algilandig1 sonucuna varilmistir. Ogrenciler resimlerinde parlak ve
sicak renkler kullanmiglar, mutlu yiizler, ¢i¢ekler, kuslar ve giilimseyen bir giines
cizmislerdir. Gorlismelerinde de okulu, okul bahgesini ve siniflarini sevdiklerini
ifade etmislerdir. Ogrencilerin okulu giizel bir yer olarak algilamalar1 anne
babalarinin onlar1 okulun nasil bir yer olduguna dair bilgilendirmeleriyle de iliskili
olabilir. Bu anlamda anne babalar ¢ocuklarina okulun, kendilerini mutlu ve rahat
hissedebilecekleri giizel bir yer oldugunu anlatmig olabilirler. Ayrica okul bahgesini
sevme okulun oyun alani olarak algilanmasi ile ilgili olabilir. Diger bir ilgi ¢ekici
sonu¢ diger okullarla karsilastirildiginda diisiik sosyoekonomik c¢evrede bulunan
okulun 6grencilerin okulu giizel bir yer olarak algilamasidir. Temizlik problemlerinin
goze carptigi bu okuldaki 6grencilerin agirlikli olarak olumlu okul algisina ve olumlu
diisiincelere sahip olmasi dikkat ¢ekmistir. Bu sonuca paralel bir sekilde Balct
(1999) da ¢alismasinda okulun tuvaletlerinde su bile olmamasina ragmen okulu giizel

bir yer olarak algiladiklar1 sonucuna ulagsmaistir.

Okul aym1 zamanda fiziksel bir ortam olarak algilanmigtir. Cizimlerde acikga
goriilmektedir ki dgrenciler zihinlerindeki okul imajinin (goriintiisiiniin) yansimasi
olarak okul binalarin1 ¢izmislerdir ve ¢izdikleri okul binalarini kendi okul binalarina
benzetmeye c¢alismislardir. Bu anlamda okulun fiziksel ¢evresinin/ortaminin
ogrencilerin okulu nasil algiladiklar {izerinde etkisi oldugu sOylenebilir. Bu sonug ile
tutarh olarak Yildiz (2012) ¢alismasinda dgrencilerin okulu fiziksel 6zellikleriyle
birlikte ¢izdiklerini ve bunun onlarin okulu formal bir yap1 olarak algiladiklar
sonucuna ulasilabilecegini ifade etmistir. Bununla birlikte Lowenfeld ve Brittain
(1967) tarafindan ortaya atilan cocuk resimlerinin gelisim donemlerine gore,
cocuklarin bu donemde sematik donemde oldugu g6z Oniinde bulundurulursa,
ogrencilerin ¢izimleri sematik donemin ozellikleri ile tutarlilik gdstermektedir. Bu
donemde Ogrenciler ¢izmek istedikleri nesneleri dogru bir sekilde ¢izebilmekte ve

onlar i¢in 6nemli olan kisi ya da nesneleri daha biiyiik ¢cizmektedirler.
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Okul binalari, bahgeleri ve siniflarin yaninda bazi 6grenciler evlerini de ¢izmislerdir.
Ogrencilerin okula iliskin zihinlerinde ne canlandigna iliskin kendi evlerini
cizmelerinin okul ile evlerini bagdastirmalarindan kaynaklandigi sdylenebilir.
Metaforlarin algiyr yansittigr diistiniiliirse (Postman, 1996), Ogrenciler onlarla
yapilan goriismelerde de ev metaforunu iiretmislerdir. Buradan okulun ikinci ev
olarak algilandig1 ¢ikarimi yapilabilir. Bu ayni zamanda 6gretmenlerin 6grencileri
okulun onlar i¢in ikinci bir ev oldugu konusunda bilgilendirmesinden kaynaklaniyor
olabilir. Bu sonu¢ Balci (1999) ve Engin Demir (2007) tarafindan gergeklestirilen
calismalarin sonuglar ile de desteklenmektedir. Bununla birlikte 6gretmenlerin bir
baba ya da anne olarak algilandigi belirlenmis. Bu sonuca gore okulun ailenin

devami olarak goriildiigli sdylenebilir (Balci, 1999).

Buna ek olarak bazi 6grenciler tarafindan okul bir 6grenme ortami olarak 6zellikle de
okuma yazma ve birtakim sayisal becerilerin edinildigi yer olarak algilanmistir.
Birtakim sosyolojik teoriler ve egitim felsefeleri tarafindan okulun nasil agiklandigi
disiiniildigiinde okulun bu rolii daha da anlamli hale gelmektedir. Calismanin
sonuglarina paralel bir sekilde Esasicilik okulu okuma yazma ve sayisal becerilerin
edinildigi bir yer olarak gormektedir (Ornstein & Levine, 1993). Bununla birlikte
sosyolojik bir teori olan Islevselci yaklasim okulu 6grencilerin ilerdeki yetiskin
rollerine hazir hale gelmeleri i¢in birtakim biligsel becerileri ile donatildiklar1 yer
olarak agiklamaktadir (Feinberg & Soltis, 1992). Aslinda c¢izimlere bakildiginda
ogrencilerin okulu bir 0Ogrenme ortamu olarak algiladiklart ¢ok fazla
yansitilmamaktadir. Fakat onlarla gerceklestirilen goriigmelerde okulu yeni seyler
ogrendikleri bir yer olarak algiladiklari ve bu nedenle okulda kendilerini mutlu
hissettikleri belirlenmistir. Cizimlerin ¢ocuklarin i¢ diinyalar1 hakkinda bilgi sahibi
olmak i¢in kullanilan etkili yollardan biri oldugu diistiniildiigiinde (Yavuzer, 1993;
Malchiodi, 1998) ¢izimlerin gercekte dgrencilerin okulu nasil algiladiklar1 hakkinda

giiclii ipuclar1 verdigi ve dolayisiyla 6grencilerin aslinda okulu bir 6grenme ortami
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olarak algilamadiklari sonucuna varilabilir. Ayn1 zamanda bu &grencilerin okuldaki

ilk y1l1 oldugu i¢in oyun oynamak ve eglenmek onlar i¢in daha 6énemli olabilir.

Biitiin bunlarin yaninda, bazi 6grenciler tarafindan okulun olumsuz 6zelliklere sahip
olan bir ortam olarak algilandigi da tespit edilmistir. Ogrenciler ¢izimlerinde
kendilerini okulda yalniz, endiseli hissettikleri ve giivende hissetmedikleri ile okulu
sevmediklerine dair gostergeler c¢izmislerdir. Ayrica goriismelerde de 6grencilerin
okulda kendilerini mutsuz hissetmelerine neden olan birtakim unsurlar belirlenmistir.
Bu unsurlar basarisiz olmak, arkadaglarin olumsuz davranislari, arkadaglari
tarafindan siddete maruz kalma ve Ogretmenlerin sinirlenmesi olarak karsimiza
cikmaktadir. Bu baglamda 6zellikle de arkadaslar1 tarafindan siddete maruz kalan
ogrencilerin okulu kotii bir ortam olarak algilayabilecegi belirlenmistir. ilkokul
Ogrencilerinin maruz kaldiklar1 siddet sonrast mutlu olmadiklar1 diigiiniiliirse okul
hakkinda olumsuz duygu ve diislincelerle siddet gibi olumsuz davranislar arasinda

bir bag oldugu sdylenebilir (Gottfredson, Gottfredson, Payne, & Gottfredson, 2005).

Oneriler

Calismanin sonuglart ilkokul birinci sinif 6grencilerinin okulu nasil algiladiklarini
gosterirken ayn1 zamanda ne gibi ilgi ve ihtiyaglari oldugunu da gostermistir. Bu
anlamda 6grencilerin okulu daha ¢ok bir oyun alami olarak algiladiklari sonucuna
ulagilmigtir. Bu sonuctan yola ¢ikarak Ogrencilerin sikilmayacaklar1 eglenceli bir
okul ortami istedikleri dustiniilebilir. Bu anlamda Ogretmenlerin ve okul
yoneticilerinin okulu daha eglenceli bir yer haline getirmeleri 6nerilebilir. Ornegin,
okulda 6grencilerin hem 6grenip hem de eglenebilecekleri mekénlar tasarlanabilir.
Karar vericiler ve program gelistirenler de ilkokul birinci sinif programim

ogrencilerin bu ilgi ve ihtiyaglarina gore diizenleyebilirler.
Okulun ayni zamanda Ggrencilerin yeni arkadaglar edinecekleri sosyal bir ortam

olarak algilandigi da belirlenmistir. Bu anlamda okulda O6grencilerin

sosyallesebilecekleri mekanlar yapilabilir. Bununla birlikte, arkadaslar1 tarafindan
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siddete maruz kalma durumu o6grencilerin okul algisini olumsuz etkilemektedir
(Gottfredson et al., 2005). Bu sebeple Ogretmenlerin, 6grencilerin siddete maruz
kalmasina firsat vermemeleri Onerilir. Ayrica okul yoneticilerinin birinci smif

Ogrencilerini daha biiyilik siniflardan farkli katlara yerlestirmeleri gerekmektedir.

Buna ek olarak, okulun giizel bir yer olarak algilandigr bulunmustur. Okulun i¢ ve
dis yapisinin 6grencilerin ilgisini ¢ekmesi okulun giizel bir yer olarak algilanmasinda
onemli oldugu sdylenebilir. Bu sebeple, okullar giizel bir goriiniime sahip olmali
Ozellikle birinci simmif 6grencilerinin dikkatini ¢ekmelidir. Ayrica okulun temiz
olmasinin da okul algis1 ve okula iliskin duygular {lizerinde etkisi oldugu tespiti
lizerine okul yoneticilerinin Ogrencilere temiz bir okul ortami sunmalar

onerilmektedir.
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APPENDIX G: TEZ FOTOKOPISI iZiN FORMU

TEZ FOTOKOPISI iZIN FORMU

ENSTITU

Fen Bilimleri Enstitiist

Sosyal Bilimler Enstitiisii

Uygulamali Matematik Enstitiisii

Enformatik Enstitiisi

Deniz Bilimleri Enstitiist

YAZARIN

Soyadi : CEVIKBAS
Adi : SEHER
Bolimi : Egitim Bilimleri Bolimii

TEZIN ADI (ingilizce) : First Grade Elementary School Students’ Feelings and
Perceptions of School

TEZIN TURU : Yiiksek Lisans X Doktora

1. Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir.

2. Tezimin igindekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir
boliimiinden kaynak gosterilmek sartiyla fotokopi aliabilir.

3. Tezimden bir bir (1) yil stireyle fotokopi alinamaz. X

TEZIN KUTUPHANEYE TESLIM TARIHI:
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