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ABSTRACT

QUALITIES OF EFFECTIVE EFL TEACHERS AT HIGHER EDUCATION
LEVEL: STUDENT AND TEACHER PERSPECTIVES

ATA KIL, Elifcan
M.A., Department of English Language Teaching

Supervisor: Assoc. Prof. Dr. Perihan Savag

December 2015, 174 pages

The aim of this study was to describe the qualities of effective English language
teachers from the perspectives of 227 preparatory year students at a state university
and 36 English language instructors who work in the same English medium
university. The study further investigates the personal and contextual factors that
might have an influence on the effectiveness of English language teachers from the
viewpoints of the students and teachers. In order for the purposes of this study,
mixed method case study design was chosen. Questionnaires consisting of both
ranking and open-ended questions were conducted. The findings of the study
revealed that although students and teachers agree on some effective English
language teacher characteristics, such as “increasing student motivation” and “being
highly knowledgeable in English language”, there are differences in certain areas
such as “being friendly towards students” and “having general knowledge”.
Moreover, the analysis of the influencing factors indicated that “enjoying teaching”,
“availability of materials”, and “classroom conditions” are the most agreed upon

factors on the effectiveness of English language teachers.

Keywords: Effective English Language Teacher, EFL, Teacher Qualities
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YUKSEKOGRETIMDE ETKILI INGILiZCE OGRETMENININ OZELLIKLERI:
OGRETMEN VE OGRENCILERIN BAKIS ACILARINDAN

ATA KIL, Elifcan
Yiiksek Lisans, ingiliz Dili Egitimi Béliimii

Tez Yoneticisi: Dog. Dr. Perihan Savas

Aralik 2015, 174 sayfa

Bu ¢alisgmanin amaci devlet okulu hazirlik smifinda Ingilizce egitimi gérmekte olan
227 bgrenci ve dgretim dili Ingilizce olan ayni iiniversitenin hazirlik biriminde
Ingilizce dersleri vermekte olan 36 Ingilizce &gretmeninin etkili Inglizce
ogretmeninin Ozellikleri iizerine goriislerini tanimlamaktir. Bu calisma, ayrica,
dgrenci ve dgretmenlere gore Ingilizce dgretmenlerinin etkinligini etkileyen kisisel
ve ¢evresel faktorleri de arastirmaktadir. Arastirma yontemi olarak karma arastirma
yontemi tercih edilmis ve vaka incelemesi yapilmistir. Arastirma sonuglari
“dgrencinin motivasyonunu arttirmak” ve “Ingilizce’ye hakim olmak” &zelliklerinin
hem Ogrenciler hem de Ogretmenler tarafindan onemli bulundugunu gdstermistir.
Ancak, bunun yaninda “6grencilere arkadasca davranmak” ve “genel kiiltiir bilgisine
sahip olmak” gibi konularda 6gretmen ve 6grenciler farkli goriisler belirtmislerdir.
Diger yandan, arastirma “0gretmenligi sevme”, “kullanilabilir materyaller” ve “siif
kosullar” gibi faktorlerin hem ogenciler hem de Ogretmenler tarafindan Onemli

goriildiigiinii agiga ¢ikarmigtir.

Anahtar Kelimeler: Etkili Ingilizce Ogretmeni, Ingilizce nin Yabanci Dil Olarak

Ogrenimi, Ogretmen Yeterlikleri
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CHAPTER 1

1. INTRODUCTION

1.0. Introduction

In this chapter, the background to the study, statement of the problem, research

questions, significance of the study and key terms used in this study are presented.
1.1. Background to the Study

Increasing the effectiveness in higher education has been a hot debate for the past
few years. It is asserted in Organisation for Economic Co-operation and
Development (OECD)’s State of Higher Education 2014 report that “HEIs are under
pressure to become more effective and efficient across all of their missions —
teaching, research and innovation and local economic development.” In addition,
Programme on Institutional Management in Higher Education (IMHE) (2012) states
that teaching quality can be improved in higher education institutions by setting a
teaching and learning framework and making it clear to the whole community, as
well as relying on innovation. If there is innovation, teachers tend to explore
alternative ways to transfer and produce knowledge. This means that as innovation
should be based on the needs, it is necessary to set clear teaching and learning

frameworks in order to increase the effectiveness in higher education.

In line with the efforts to increase the effectiveness in higher education, effective
teaching has been an important topic of discussion for many years. Effective English
language teaching is also extremely significant for two main reasons. Firstly, in our
modern globalized world, English language is considered as the lingua franca. The
language of a significant number of academic studies is English. Although the exact
number is unknown, English is still estimated to consist of the majority of the
Internet as the medium of communication. In Education First English Proficiency

Index (EF EPI, hereafter) 2015 report, the significance of English is described as
1



follows: “In 2015, English is widely accepted as the primary international language,
and it is increasingly defined as a basic skill required of every student in every

education system.” (p. 3)

Similarly, in a TEPAV (The Economic Policy Research Foundation of Turkey)
report, Koru and Akesson (2011) claim that English is the only global language of

the era and until it changes, English proficiency is not a luxury, but a need.

The second reason why English language teaching should be effective is the nature
of the study itself. Unlike in other fields such as Mathematics and Science, in the
process of learning English, the content being taught and the medium of language
used to communicate that content are the same. Therefore, unless it is effective, it
cannot be helpful to the learners. This is substantially important when the medium of

teaching is English.

Each language learning and teaching context is unique in itself. There might be
different dynamics in English language teaching policies of different countries as
well. In the Turkish context, even though teaching of English as a foreign language
takes place for many years until the students are admitted to university, the presence
of beginner level students at the university context implies that there need to be
continuous enhancements in the language teaching systems. Any innovation or
change in the system without the involvement of the teachers is more likely to fail as
teachers play a crucial role in language learning and teaching environment. The
qualities and the perceived factors playing a role in the formation of such qualities of
English teachers have a bigger impact especially for English as a Foreign Language
(EFL) settings such as Turkey because language teachers are the main sources of the
target language input for learners. Therefore, knowing students’ and teachers’
expectations regarding the effectiveness of English language teachers, understanding

the conflicts, and identifying the problematic areas is highly crucial.

Beishuizen et al (2001) stated that the data regarding the effective English language

teachers qualities were collected mostly from teachers. As an indispensable part of

the teaching-learning context, teachers’ opinions are extremely important. Also,
2



according to Kumaravadivelu (2012) “over time, teachers accumulate an unexplained
and sometimes unexplainable awareness of what constitutes good teaching.” (p. 32),
which indicates that expert teachers’ opinions on effective teaching may lead to
successful identification of characteristics of effective English language teaching.
However, as Tilfaroglu & Akil (2012) stated, students “are at the core point of the
teaching/learning process”, and teachers’ characteristics might have an influence on
their students’ interest and motivation towards language learning. (Chen, 2012). If
teachers change their teaching style when they form different opinions on foreign
language teaching (Lin, 2011), it is also important to know the perceptions of

effective English language teachers.

The role of teachers in the educational system of Turkey is regarded as the main
factor behind student success. There is a focus on teacher-centered approach.
Students tend to view the teachers as the main source of information, as well as the
main authority. That’s why, students in Turkey are dependent on the teacher in the
classroom not only in terms of the content being taught, but also as a guide in their
learning process. Furthermore, English is a foreign language in Turkey. Therefore,
Turkish students are learning English in an English as a foreign language (EFL)
context. In an EFL context, language learners are exposed to the target language only
in the classroom. In addition, classroom is the only place where they can have the
opportunity to use the language. In such a context, the role and the effectiveness of
the EFL teachers gain utmost importance since they are the only input sources the
students have in addition to being the only person who can create a context for the

students to use the target language.

The present study investigates the qualities of effective English language teachers
from the perspectives of both university preparatory year students with lower
proficiency levels and the teachers who teach in the same institution. The study also
focusses on certain personal and contextual factors that might have an influence on

the effectiveness of English language teachers.



1.2. Statement of the Problem

According to EF EPI 2015 report, Turkey ranks the 50™ among 70 countries in
English proficiency. This figure corresponds to “Very Low”, the lowest proficiency
band of all five categories. The report also indicates a decrease in the English

proficiency of Turkey since 2012.

Taking the significance of English language proficiency in the age of information
into account, it can be concluded that a more systematic study of English language
learning and teaching is needed in the name of investigating and taking action on the
strengths and weaknesses identified in the English language teaching field. In
Turkey, with the latest changes in the educational policies, English language
education has been added to the curriculum starting from second grade in state
primary schools. This change has taken place since 2013-2014 academic year.
Although it is a good step in terms of English language learning in Turkey, some
problems such as lack of materials, classroom management problems, and lack of in-
service training provided to the teachers have also been reported in different studies
(Kigtiktepe, et al., 2014; Yildiran & Tanriseven, 2015).

If effective English language teaching is our ultimate goal, firstly it is important to
know the necessary qualifications of effective teachers. When there are differences
between the expectations of students and teachers, this might affect the language
teaching and learning process negatively. Therefore, a study comparing the
perceptions of students and teachers is much needed. Furthermore, if there are
underlying factors that affect the language education, identifying these is extremely
fundamental. The study presented here was designed to take a step in serving such

needs and making a contribution to solving such problems.
1.3. Research Questions

The purpose of the current study is to describe the qualities of effective English
language instructors from the viewpoints of university preparatory school students

and instructors. Furthermore, the current study aims to identify certain perceived



factors that influence the effectiveness of English language instructors. For the

purposes of the study, the following research questions were formulated:

1. What are the qualities of an effective English language teacher from the
perspectives of students who study English at the preparatory year at an English
medium state university in Turkey?

2. What are the qualities of an effective English language teacher from the
perspectives of instructors who teach English at the preparatory year at an English
medium state university in Turkey?

3. What are the similarities and differences between the perceptions of English
language learners and instructors about the qualities of an effective English language
teacher?

4. What are the perceived personal and contextual factors that influence the
effectiveness of English language teachers according to students?

5. What are the perceived personal and contextual factors that influence the

effectiveness of English language teachers according to instructors?

1.4. Significance of the Study

Although effective English language teacher characteristics have been investigated
by many scholars before (Arikan, 2010; Barnes & Lock, 2010, 2013; Eledge, 1995;
Erbay, Erdem & Saglamel, 2014; Ghasemi & Hashemi, 2011), studies which focused
more specifically on the similarities and differences between the teachers’ and
students’ opinions have not been many. When it comes to the Turkish context, the
number of studies is even fewer. Therefore, this study is necessary to understand the
differences in Turkish students’s and teachers’ perceptions on the qualities of

effective EFL teachers, especially in higher education levels.

Furthermore, another strength of the current study comes from its reseach design.
This study adds a novelty to the field by using a fully mixed method research design
and support quantitative data with qualitative responses gathered from 227 students
and 36 teachers. Although some studies have been conducted in the field of English

language teacher effectiveness, not many studies used fully mixed methodology. The
)



studies conducted on this issue were mostly either only qualitative or only

quantitative in nature.

Moreover, this study intends to identify the perceived factors that influence the

effectiveness of English language teachers.

1.5. Key Terms

EFL: English as a Foreign Language (used for English language learners whose
native language is not English and who learn English in a non-English speaking
country.)

Effective English language teacher: EFL teachers who are able to provide positive
learning experiences for their students and who lead them to success.

Personal factors: Factors that are directly related to the teacher, such as his/her
experiences, characteristic features, feelings, etc. as perceived by the students and
teachers.

Contextual factors: Factors that are not directly related to the teacher
himself/herself, but affecting his/her teaching, such as the educational institutions,
students, administrators, policy makers, etc. as perceived by the students and

teachers.



CHAPTER 2

2. LITERATURE REVIEW

2. 1. Qualities of Effective Teachers

“What is an effective teacher?” has been an extremely complicated topic of
discussion for many decades. (Arikan, Taser and Sarag, 2008; Bell, 2005; Celik,
Arikan and Caner, 2013; Schulz, 2000) The qualifications of a good teacher have
been listed by many thinkers and researchers, most of the time differently. In this
section, different views on the qualities of effective teachers will be documented and

reviewed.

In the book “Fifty Modern Thinkers on Education”, edited by Palmer, Husen (2001)
quoted Burrhus Frederic Skinner (1904-1990)’s opinions on teaching and learning as
“Teaching is the expediting of learning. Students learn without teaching, but the
teacher arranges conditions under which they learn more rapidly and effectively.” (p.
58)

It can be concluded from the quotation above that according to Skinner, a teacher’s

duty is to facilitate quick and effective learning environment for their students.

In his attempt to define a good teacher, Combs (1965) criticizes the notion of “The
teacher as knower”. He claims that “knowing” and “putting it across” are not the
same, and good teaching should have much more than “knowing”. Combs (1965)
also opposes to the “competencies approach” which focuses on the traits of expert
teachers because he asserts that no single trait can be exclusively attributed to good
teaching. Refuting the previous attempts to define good teaching, Combs (1965)
focuses on the unique qualities of teachers as individuals, as well as the methods
which according to him cannot be “good” or “bad”. Therefore he concludes with the

definition of “effective teacher” as “A unique human being who has learned to use
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himself effectively and efficiently to carry out his own and society’s purposes in the
education of others.” (p. 9)

There are many factors that bring about effective teaching. According to Stronge
(2002), there are three most important features that characterize an effective teacher:
recognizing complexity, communicating clearly, and serving conscientiously. In
terms of recognizing complexity, Stronge (2002) maintains that an effective teacher
must have a clear understanding of content and pedagogy. In addition, as each
student is a unique person and each class has its own dynamics, an effective teacher
must also be knowledgeable about and skillful to handle the context and the students
(Stronge, 2002). Communicating clearly is the second most important characteristic
of an effective teacher (Stronge, 2002). Stronge (2002) asserts that an effective
teacher must be facilitative in students’ own search for knowledge, and support and
encourage them. Finally, an effective teacher must be willing to devote time and

energy to his job in terms of his own continuous learning and prizing his students.

Other scholars examine the issue of teacher effectiveness in terms of goal attainment.
According to Anderson (2004), effective teachers are those who attain the goals
which either they set for themselves or are set for them by others like the ministries
of education, school administrators, etc. Anderson (2004) maintains that there are

four implicit assumptions in this definition:

1. Effective teachers tend to be aware of and actively pursue goals.

2. Teaching is an intentional and reasoned act.

3. The vast majority of teacher’s goals are, or should be, concerned
either directly or indirectly with their students’ learning.

4. No teacher is effective in every aspect of their profession. (p. 23-24)

After stating these assumptions, Anderson (2004) concludes that “being able to adapt
their knowledge and skills to the demands that are inherent in various situations in
order to best accomplish their goals” is the characteristics of consistently effective
teachers. (p. 24)



In their practical guide book for beginning teachers, Wong & Wong (2009) also
focuses on goal achievement, and they maintain that effective teachers do “produce
results” and so “impact lives”. As far as teaching is concerned, “producing results”
means “producing learning”. Wong and Wong (2009) maintain that although schools
can control a number of factors, student success is mainly dependent on effective
teachers. Therefore, Wong and Wong (2009) identify three characteristics of an
effective teacher. Firstly, an effective teacher expects all his/her students to be
successful and believes in the learner and his/her ability to learn. In addition, an
effective teacher manages his/her classroom exceptionally well so that instruction
and learning can occur. Finally, knowing how to design lessons for student mastery
is a significant attribute of effective teachers. To put it in other words, expecting and
believing in success, exceptional classroom management, and good lesson planning

are the three most important characteristics of effective teachers.

Two years after its establishment in 1987, in 1989 National Board for Professional
Teaching Standards (NBPTS) published a document called “What Teachers Should
Know and Be Able to Do” which proclaimed five propositions for effective teaching.
These propositions are as follows:

1. Teachers are committed to students and their learning.

2. Teachers know the subjects they teach and how to teach those subjects to
students.

3. Teachers are responsible for managing and monitoring student learning.

4. Teachers think systematically about their practice and learn from
experience.

5. Teachers are members of learning communities.

Similarly, Interstate Teacher Assessment and Support Consortium (INnTASC) Model

Core Teaching Standards: A Resource for State Dialogue (2011) declared a set of

standards for effective teaching in K12 in the USA, to which they also added

Learning Progressions for Teachers in 2013. These standards were aimed to portray a

new vision of teaching with aspirations towards transforming the education system to

meet the requirements of today’s learners. In line with Wong and Wong (2009), this
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model also describes effective teaching as the one that brings on improved student
achievement. According to this model, there are ten standards that describe effective
teaching leading to enhanced student success: The learner and Learning (Learner
Development, Learning Differences, and Learning Environments), Content (Content
Knowledge, and Application of Content), Instructional Practice (Assessment,
Planning for Instruction, and Instructional Strategies), and Professional
Responsibility (Professional Learning and Ethical Practice, and Leadership and

collaboration).

According to Borich (2014), there are five key behaviors which are fundamental to
effective teaching: lesson clarity, instructional variety, teacher task orientation,
engagement in the learning process and student success rate. Borich (2014) asserts
that to be able to perform these key behaviors in the classroom, effective teachers
also need to be knowledgeable of five helping behaviors, which are “using student
ideas and contributions”, “structuring lesson content”, “questioning”, “probing”, and
“teacher affect” (developing teacher-learner relationship). Furthermore, Borich
(2014) also states that rather than effective and ineffective ways to teach, the content
and the learners being taught determines the effectiveness of a method. Yet, effective
teaching doesn’t mean knowing how to be effective, but executing all these

behaviors in such a way that they are meaningful and in harmony.

Apart from the above-mentioned theoretical studies, many empirical studies have
also been carried out in order to determine the qualities of an effective teacher.
Among these, Watson, Miller, Davis & Carter (2010) investigated middle school
teacher perceptions of the effective teacher over a three-year-period. The top four
responses (i.e., caring, dedication, interactions and enthusiasm) were in line with
Stronge (2002)’s qualities of Teacher as a Person. In addition to these first items,
Watson et al. (2010) proposed a fifth quality (i.e., content knowledge) as a

prerequisite for effective teaching.

In another questionnaire study, conducted with high school students Lupascu,

Panisoara & Panisoara (2014) found that students want their teachers to be “calm,

tolerant, with a sense of humour, friendly and well-prepared”, whereas they do not
10



appreciate them to “have excessive demands and authority, work without passion,
provide uncertain explanations, use ironic language and be too tolerant”. In their
comparative study, Beishuizen, Hof, Putten, Bouwmeester & Asscher (2001)
collected both primary and secondary school teachers’ and students’ perceptions
about good teachers. They found significant differences in the cognitions of primary
school students and teachers. Although teachers place the highest importance to
establishing personal relationships with their students, primary school students would
like their teachers to be competent instructors. (Beishuizen et al., 2001) As secondary
school students also emphasize relational aspects of good teachers, the gap between
teachers’ and secondary school students’ opinions of good teachers was relatively
smaller. Telli, Brok & Cakiroglu (2008) focus more on teacher-student interpersonal
relationship, and they maintain that “guiding, motivating and encouraging students,
giving them confidence, having a tendency towards building more positive
relationship and gaining respect from the students” are the characteristics of an ideal

Turkish teacher according to both high school students and teachers.

2. 2. Qualities of Effective Language Teachers

Although many qualities of effective teachers are not discipline specific, “there are
some certain behaviors that are specific to foreign language teaching” (Bell, 2005, p.
261). Therefore, identifying “effective foreign language teaching” is highly crucial.
Just like the difficulty defining an “effective teacher”, “effective English language
teacher” is also an issue that has been investigated by many scholars. Although most
of them view the concept with a different perspective, most of them agree on the
quality of “producing results” (Cruickshank & Haefele, 2001; Wong & Wong, 2009).
That’s why, instead of defining what “effective” means, the characteristics of
effective teachers are described by many studies (Dinger, Goksu, Takka¢ & Yazici,
2013).

Below Table 1 presents a short summary of the qualities of English language

teachers reviewed by Dinger et al. (2013).
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Table 1 Literature Review on the Qualities of English Language Teachers

No Reference Viewpoint Effective Teacher

1  Brown (1978) Affective factors * empathizes with his students
* insures the presence of
meaningful communicative

contexts
* encourages students’ self-
esteem
2  Sanderson Pedagogic and Field * uses the target language
(1993) knowledge predominantly

* has clear and good
pronunciation, stress and
intonation

* gets students involved in
activities

* is flexible with regard to
objectives

3 Brosh (1996) Communication * has clear ideas and concepts
about his subject matter
knowledge not to block the
student-teacher relationship

4  Weietal. Perceived interpersonal  * is tolerant-authoritative English
(2009) teacher behaviors language teacher
* supports student responsibility
and freedom
* uses small group work
activities frequently
* develops closer relationships

* Adapted from Dinger et al. (2013)

2. 2. 1. Perceptions of Language Teachers on Effective Language
Teachers

It has been stated by Berliner (1986) that in order to learn how to teach and to
improve the quality of teaching, exemplary teachers should be studied. Therefore,

Eledge (1995) gathered written responses from 17 outstanding secondary modern
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foreign language teachers on their most effective lesson. As a result, the 19
characteristics of effective language teachers were identified by Eledge (1995) as
“preparation, active involvement of students, a non-textbook focus, nontraditional
activities, use of the spoken target language in meaningful communication, a variety
of teaching materials/aids, review/building on previous learning, group work,
immediate establishment of target language atmosphere, a variety of activities, use of
objects or pictures, integration of culture, opportunities for student movement,
communication of expectations to students, checking for comprehension, integration
of topics or activities which relate to students' lives, encouragement of student
creativity, opportunities for practice, and a nontraditional arrangement of classroom

or students.” (p. 66)

With the aim of identifying effective foreign language teaching attitudes and
behaviors reported in literature, and finding out to what extent postsecondary foreign
language teachers agree on these qualities, Bell (2005) conducted a questionnaire
study with 457 foreign language French, German and Spanish teachers. Although
there were agreements on more than 50% of the standards, Bell (2005) reported
uncertainty among teachers on error correction, how and when to focus on

grammatical form and the effects of different learning styles.

In the Turkish context, Arikan (2010) investigated the characteristics of effective
English language teachers from the perspectives of prospective and in-service
English language teachers. In his study, Arikan (2010) used mixed method design by
interviewing four pre-service and three in-service English language teachers, and
conducting a survey with 50 additional pre-service teachers. The characteristics he

concluded are shown below in Table 2:

Table 2 Characteristics of Inefficient and Effective Teachers

Inefficient teacher Effective teacher

Lack of empathizing with the current Effective lesson planning

situation of the student
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Table 2 Characteristics of Inefficient and Effective Teachers (Continued)

Not being able to convey a creative and a Content delivery by using adequate
discrete case to the class atmosphere resources

Inability to motivate the students to use ~ Providing a positive learning

the target language environment for the classroom to be

conducive to learning

* Arikan (2010)

In another study, Erbay, Erdem and Saglamel (2014) conducted in-depth individual
interviews with six private language course administrators in a north-eastern
province of Turkey to identify the qualities of good English language teachers from
the administrators’ perspective. Personality traits, such as “teaching energy,
tolerance, respect, and a well-balanced stance between love and discipline” (p. 56),
were found to be of great importance according to private language institutions.
Other than that, pedagogical knowledge, such as “having a strong consensus on the
importance of classroom management skills, an ongoing professional development,
skill integration, enhancement of learner autonomy, and transfer of input
appropriately”, is also valued. In addition to personality trait and pedagogical
knowledge, administrator also thought highly of subject-knowledge of the teacher,

especially “having a sound knowledge of grammar and vocabulary”.

2. 2. 2. Perceptions of Language Learners on Effective Language

Teachers

Language learners are an indispensable part of a language classroom. Each
individual comes to the classroom with different views and expectations.

Kumaravadivelu (2012) explains this in the following statement:

Learners are best suited to explain and examine several aspects of
classroom life that pertain to them, including the stated or unstated
objectives of classroom activities, the clarity of instructional guidance
given by the teacher to help them achieve those objectives, the
articulated or unarticulated modes of on-going self-evaluation they use
to monitor and assess the progress they are making in carrying out the
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activity at hand, and their overall attitude toward the nature and scope
of classroom events and activities. (pp. 102-103)

Therefore, knowing the perceptions of the students might be of great help to the
classroom practices of the language teachers. One of the empirical studies that
focused on students’ opinions with regards to the attributes of effective English
language lecturers was carried out by Barnes and Lock (2010) in the Korean context.
They used a free writing instrument and asked university level language learners to
write about the qualities of effective EFL lecturers. The qualitative data collected

from 38 respondents reveal the following aspects:

e Students expect the atmosphere of respect and understanding in the language
classroom.

e Students are aware and affected by the degree of teacher enthusiasm and
preparation.

e Teachers should be aware of students’ expectations about the type and level
of error correction and adjust themselves accordingly.

e Students expect teachers to be sensitive to students’ self-esteem.

e Teachers should use a participatory approach with special attention to include

all students, not just advanced students. (pp. 148-149)

A few years later, Barnes and Lock (2013) carried out a follow-up study in the same
context with different instruments. This time they used a questionnaire with a 1 to 4
Likert-scale part and an attribute ranking part. The results indicated that Korean
university students value “Delivery (Communication skill and teaching method)” the

most, followed by “Knowledge of English and Credibility”.

Another quantitative study was conducted by Ghasemi and Hashemi (2011) at an
Iranian university in order to explore the characteristics of effective English language
teachers from the perspectives of college students. Although Ghasemi and Hashemi
(2011) reported some differences between higher achieving and lower achieving
students and male and female students, below the agreed upon characteristics of
English language teachers are listed:
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¢ Following syllabus tightly

e Sticking to administrative rules and regulations
e Being well-dressed

e Being knowledgeable

e Being more sociable

e Assigning homework

e Teaching English in English

e Lessen students’ anxiety in class (p. 414)

Chen (2012) investigated the favorable and unfavorable characteristics of EFL
teachers according to the views of 60 Thai university students. They used open-
ended questionnaires and semi-structured interviews to gather the data. They
analyzed the data under two categories: personal trait-related characteristics and
classroom teaching-related characteristics. In terms of personal trait characteristics, it
was reported by Chen (2012) that Thai undergraduate EFL learners are concerned
about emotion (having a sense of humor, good temper and patience), kindness
(politeness and friendliness toward the students), fairness (equality and impartiality),
lenience (not being too strict and serious) and responsibility (willingness to teach and
teaching preparation). In terms of the latter category, lesson delivery, language used
in teaching, classroom activity organization and classroom atmosphere creation were

the reported aspects of favorable teaching.

In another study conducted by Kourieos and Evripidou (2013) with the aim of
identifying the effective qualities of EFL teachers, it was documented that Cypriot
university students no longer appreciate directive and authoritarian role of teachers.
On the contrary, they were found to believe that an effective EFL teacher is someone
who takes notice of and design learning environments according to his/her students’
individual differences, language anxiety, abilities and interests. In addition,
Kourieos and Evripidou (2013) reported that students stress the importance of
providing meaningful classroom interaction opportunities and using group work

activities to be important factors for effective EFL teaching.
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In the Turkish context, a study on the perspectives of 100 Turkish university level
English preparatory school students on effective English language teacher was
conducted by Arikan, Taser & Sara¢ (2008). According to 100 students who
participated in the questionnaire, friendliness, youth, enthusiasm, creativity and sense
of humor were the most important personal qualities of effective teachers. In terms of
professional qualities, an effective English language teacher is someone who
integrates educational games into their teaching and teaches both formal and
informal English. Lastly, the pedagogical skills an effective language teacher is
expected to have are “teaching grammar effectively, using real life situations to
explain language items, having correct pronunciation of English and making the
students feel relaxed in the classroom” (p. 46). The answers given in the qualitative
part of their study also confirm the survey results. Arikan et al. (2008) maintain that
“good knowledge of English”, “being open to innovations” and “being friendly” are
the characteristics that reflect effective English language teachers. The study also
indicates that “complete dependence on the lesson plan” is a negative attribute that is

considered the least effective by the participants (Arikan et al., 2008).

Tilfaroglu and Akil (2012) investigated the effective ELT teacher behavior from the
perspectives of university preparatory school students with different proficiency
levels. Contrary to many studies conducted before, Tilfaroglu and Akil (2012)
reported no significant difference between the students’ proficiency levels and their
evaluations of their language teachers. Moreover, they maintain that students’

success is not affected by the effective behaviors of their teachers either.

Another study in the Turkish context was carried out by Celik, Arikan & Caner
(2013). Celik et al. (2013) investigated the qualities of effective foreign language
teachers from the perspectives of 998 Turkish undergraduate students who have been
learning English. Similar to Arikan et al. (2008), they analyzed the effective
language teacher qualities under three categories: pedagogy-specific knowledge,
personality traits, and professional skills and classroom behavior. For each category,
Celik et al. (2013) reported the desired qualities of effective language teachers in
order of importance emerged from the data. According to the results of this study,
effective English language teachers should be fair and just, have good pronunciation
17



skills, and have sound vocabulary knowledge. Moreover, the results reveal that the
gender of the teacher, using literary texts in the classroom, and speaking rather than
listening to the students are the least important qualities for university level language

learners.

2. 2. 3. Perceptions of Language Teachers and Learners on

Effective Language Teachers

As stated in the above sections, teachers’ and students’ perceptions on the behaviors
of effective language teacher are crucial. According to Celik et al. (2013), “Teachers
and students may hold different perceptions and expectations with respect to the
characteristics of an effective foreign language teacher.” (p. 288). Therefore, this
makes comparative studies necessary in order to find those similarities and
differences. Brown (2009) maintains that if some students’ expectations do not
match the actual classroom teaching, the result might be disillusionment on the part
of the student. Likewise, Barnes and Lock (2010) assert that “When the beliefs of
students and their instructors align, and students agree with the teaching approach,

effective learning is enhanced.” (p. 150).

In order to find out the similarities and the differences between the beliefs of teachers
and students, Brown (2009) conducted a survey study with 49 foreign language
teachers who teach 9 different languages and with their students. The results of this
study revealed significant differences between teachers’ and students’ perceptions in
certain areas. While students favor formal grammar instruction, teachers’ preference
was on communicative approach and meaningful information exchange in the
classroom. They expected their students to use L2 in the classroom earlier and more
frequently. In addition, on the contrary to teachers’ beliefs, students appreciated

immediate correction of their oral mistakes.

Shishavan and Sadeghi (2009) also investigated the qualities of effective English
language teachers as perceived by 59 English teachers and 215 learners in Iran.
Although students and teachers agreed on the importance of such characteristics as

“being patient and flexible, caring about the students’ needs, having positive attitudes

18



towards the learners, and being smart and creative” (p. 134), the results of their study
indicated certain significant differences in some aspects. Below in Table 3 are the
qualities of Effective language teachers derived from the Shishavan and Sadeghi
(2009)’s study:

Table 3 Characteristics of Effective English Language Teachers

as perceived by teachers: as perceived by students

* assigning homework * teaching English in students’ native
* using group activities in class language (i.e. Persian)

* lesson preparation * being to the point

* being up-to-date * not speaking a lot about one’s personal
* using lesson plans experiences

* reasonable assessment

* look neat and tidy

* Shishavan and Sadeghi (2009, pp. 133-134)

In another study conducted in the Iranian context to identify the differences in the
perceptions of English language teachers and learners, Ganjabi (2011) reached very
similar results: Whereas teachers emphasize the importance of communicative
activities and are unwilling to provide direct and immediate error correction, students

would like to focus on grammatical items and get immediate corrective feedback.
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CHAPTER 3

3. METHODOLOGY

3. 0. Introduction

This study investigates the qualities of effective English language teachers from the
viewpoints of students and instructors at a university preparatory year language
program. In addition, this study also aims to identify the perceived factors that might

affect the effectiveness of English language instructors.

In this methodology chapter, after a description of the design of the study, participant
profile and information about the setting will be described. Then, the data collection
instruments used for the purposes of this study will be presented, followed by data
collection procedures. Finally, data analysis methods will be discussed.

3. 1. Design of the Study

Fully mixed method research design was chosen as the design of this descriptive
single case study. Cresswell and Clark (2007) explain that the focus of mixed method
design is to collect, analyze and mix both qualitative and quantitative data in a single
study or series of studies. Cresswell and Clark (2007) also claim that using a
combination of qualitative and quantitative approaches enable the researcher to
understand the research problem better than either approach alone. Central premises
of the mixed methods research are:

e providing strengths that cancel out the weaknesses of both qualitative and
guantitative designs

¢ yielding more comprehensive evidence

e making answering certain questions that cannot be answered by

qualitative and quantitative designs alone possible
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o allowing the researcher to use any method to answer the research problem
(Cresswell & Clark, 2007).

In line with the propositions of the mixed research designs stated above, it was
determined to be the best approach to answer the research questions of the current
study in that in order to identify English language learners’ and teachers’ priorities in
terms of the qualities of Effective EFL teachers, quantitative data were necessary.
Therefore, the ranking questions related to the qualities of effective EFL teachers
were asked to the participants. On the other hand, qualitative data were needed in
order to understand the rationale behind these rankings, to collect more in-depth data
and to find out the contexts surrounding these preferences. Therefore, fully mixed

method method design was implemented in this study.
3. 2. Setting and Participants

3. 2. 1. Setting

The setting chosen for the purposes of the current study was an English medium state
university in Turkey. At the beginning of each academic year, the students who are
newly registered to the university where the current research study is conducted are
tested for their English proficiency. Each student is expected to demonstrate a certain
level of proficiency enough to follow lectures in English. The university administers
its own English Proficiency Test with Selective Listening, Careful Listening, Search
Reading, Careful Reading and Writing components. The students are expected to
receive a “C” grade which equals to the grade number of 60 out of 100 points. As an
alternative to taking this exam, the students can also present a certificate of
proficiency from two international standardized English proficiency exams, i.e.
TOEFL IBT/PBT or Academic IELTS. The accepted results from these grades are:

e TOEFL PBT 550, Writing 4.5
e TOEFL IBT 79, Writing 22
e |ELTS (Academic) 6.5, Writing 6.5

The students who cannot pass the university’s proficiency exam or present a

certificate of proficiency from TOEFL IBT/PBT or Academic IELTS as indicated
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above are registered to the School of Foreign Languages English Preparatory
Division for a year of English language education. Based on their result of the
placement test which is also administered by the university, the students are placed in
four different levels called Program 1 (Beginner), Program 2 (Pre-Intermediate),

Program 3 (Intermediate), and Program 4 (Advanced).

The length of the English preparatory year education is two academic semesters for
Program 2, Program 3 and Program 4 students, and 3 academic semesters for
Program 1 students. The students who fail to attend 85% of the lessons any time in
the semester are not allowed to attend the rest of the courses that year. If the students
do not fail from attendance and have a Grade Rating Point (GPA) of 60 or over from
Achievement and Quarter examinations which are formative tests the students take
throughout the academic year, they earn the right to take the English Proficiency Test
which is administered in June. Program 1 students who fail to receive a “C” grade
from June Proficiency Test, continue their education in the summer semester.
Program 2 and Program 3 students who fail to get a “C” grade and wish to continue
their English language education in the summer term pay a certain amount of money
determined by the university for the summer program. At the end of the academic
year, all preparatory year students, regardless of their attendance limits or GPA

scores, take the proficiency test in August.

The setting described above is an English medium university, and students are
supposed to have a good command of English to be able to carry out their academic
studies when they start their majors. That’s why, effective English language
education is a necessity for them. All students who are registered at the university
where the current study have been carried out have passed through a competitive
national university examination process. At the end of this examination process, they
were found to be the top, high achieving students in their fields. However, they are
not as successful in English language as they are in other fields such as Turkish
Language and Literature, Mathematics, and Science. As the study intended to collect
data from those students with lower English proficiency levels, summer school was
chosen to be the data collection period. The students who study in the summer school
consist of students who took the June English Proficiency Test but failed, as well as
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the students who couldn’t even get the chance to take the June proficiency test
because of the low GPA they got from the formative exams they took throughout the
academic year. For the purposes of this study, the whole population was targeted.
That’s why, the data were collected from everybody available in the classrooms at

the time of the data collection period.

3. 2. 2. Participants

The data for the current study were collected from two main groups: Students and

teachers.
3. 2. 2. 1. Students

The student participants of this current study were the students who study in the
summer term at the School of Foreign Languages in the English Preparatory Division
of the English medium state university in Turkey described in the “Setting” section.
A total of 315 students (222 Program 1, 86 Program 2, 7 Program 3) were registered
to the summer program and 151 students (106 Program 1, 38 Program 2, 7 Program
3) attended at least 85% of the lessons till the end of the term. The data collection
was carried out in the third, forth and fifth weeks of the 8-week-long course. The
data collection was carried out in all of the classrooms, with the students present in
the classroom at the time of the data collection. 227 students participated in the
study. Detailed information regarding the students’ age, gender, classroom level, and
intended major are presented in Table 4. (For detailed information about the
participants ages and majors please see Appendix A).

Table 4 reveals that 55,9% of the students were 19 years old when the current study
was conducted. 62,1 percent of all the student participants were females. Program 1
students constituted the 63,9% of the student participants. As the current study
intended to study the perceptions of the students with lower proficiency levels, it was
conducted in the summer school. Therefore, no advanced level students participated

in the survey.
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Table 4 Demographic Information of the Students

Variables n %
Age
18-19 133 58,6
20-21 74 32,6
22 and above 20 8,8
Gender
Male 86 37,9
Female 141 62,1
Level
Program 1 (Beginner) 145 63,9
Program 2 (Pre-Intermediate) 71 31,3
Program 3 (Intermediate) 11 4,8
Major
Education 108 47,6
Arts and Sciences 45 19,8
Engineering 27 11,9
Applied Disciplines 27 11,9
Economics and Administrative Sciences 20 8,8

In terms of the length of English language study before the students start at the
institution where the current study was conducted varied between zero to 16 years,
the average being 94 months. However, all students had received an average of 10
months of English language education at the current institution at the time of the data

collection.
3.2.2.2. Teachers

The teacher participants of the study were 36 English language instructors in the
same institution. Fourteen of the teachers participated in the survey together with
their students in summer school. In order to reach the teachers other than those who
were teaching in the summer semester, personal and group emails were sent with the
attachments of the survey and informed consent forms to all remaining 72 English
language instructors in the institution. Twenty two teachers responded to those
emails and volunteered to take part in the study. The email return rate ratio was
30,55%. Table 5 below presents detailed information regarding the teachers’ birth
year, gender, English level they taught in the 2014-2015 academic year and their
educational background.
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Table 5 Demographic Information of the Teachers

Variables n %
Age
52 1 2,8
45 1 2,8
44 3 8,3
43 1 2,8
42 1 2,8
41 1 2,8
39 6 16,7
38 1 2,8
37 1 2,8
36 1 2,8
35 2 5,6
34 2 5,6
33 2 5,6
32 5 13,9
31 2 5,6
30 1 2,8
29 3 8,3
27 1 2,8
26 1 2,8
Gender
Male 4 11,1
Female 32 88,9
Level taught
Program 1 9 25
Program 2 7 19,4
Program 3 5 13,9
Program 4 7 19,4
Curriculum Committee, Testing Office, Admin. 8 22,2
B.A.
Teaching English 25 69,4
English Language and Literature 5 13,9
Translation and Interpreting Studies 4 11,1
Business Administration 1 2,8
International Relations 1 2,8
M.A.
ELT / TESOL (and Creative Writing) / MATEFL 7 19,4
Translation and Interpreting Studies 4 11,1
Linguistics 2 5,6
Applied Linguistics 2 5,6
English Language and Literature 1 2,8
Teaching Turkish as a Foreign Language 1 2,8
Adult Education 1 2,8
Guidance and Psychological Counseling 1 2,8
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Table 5 Demographic Information of the Teachers (Continued)

Literature, Cultural Studies and Media 1 2,8
Executive MBA 1 2,8
Cognitive Science 1 2,8
Computer & Educational Technology 1 2,8
No M.A. Degree 13 36,1
PhD
ELT 1 2,8
Linguistics 1 2,8
Translation and Interpreting Studies 1 2,8
No PhD Degree 33 91,7

As it can be seen in Table 5, the majority of the teachers (88,9%) is females. 69,4%
of the teachers received their B.A. degrees in English Language Teaching
Departments. While 23 out of 36 teachers (63,9%) hold an M.A. degree, only three
have Ph.D. degrees.

3. 3. Data Collection

3. 3. 1. Data Collection Instruments

The questionnaire consisted of three sections. In each section, different types of
questions such as ranking items and open-ended questions were asked. The
questionnaire was prepared by the researcher with the inclusion of adapted questions
from previous studies (Arikan, Tasar & Sarag-Siizer, 2008; Park & Lee, 2006;
Shishavan, 2009). Figure 1 gives an overview of the questions used in the study

together with the sections and the rationale for the inclusion of these sections.

The first part of the questionnaire consisted of demographic questions such as birth
year, gender, classroom level, prospective major, years of English language learning
experience. In addition, attitude questions related to the learning/teaching English

were also asked. This part of the survey was developed by the researcher.

The second part of the questionnaire consisted of ranking type of questions. The
questions in this section were adapted from Park and Lee (2006)’s study with the
consent of the original authors. As the survey was delivered in Turkish, the

statements used by Park and Lee (2006) were translated into Turkish. For the sake of
26



Part I:

Demographic
Information

Part II:
Ranking of the
qualities of
effective English
language teachers

Part ITT.

Qualities of and
conditions for the
effectiveness of
English language
teachers

Collecting
demographic
information of the
participants and
learning about their

Gap filling, ranking,
likert scale and
multiple-choice

items attitudes towards
learning and
teaching English

Collecting data
regarding the
opinions of students
and teachers on the
qualities of
effective English
language teacher
RQs1.2 &3

Ranking

Collecting data
regarding the
opinions of students
and teachers on the
qualities of (RQs
1,2 & 3) and factors
for (RQs 4 & 5)
effective English
language teaching

Open-ended
questions

Figure 1 Overview of the Survey

27

9 and 14 questions
for students and
teachers
respectively

3 ranking
categories:
Subject-Matter
Knowledge,
Pedagogical
Knowledge and
Socio-Affective
Skills

4 questions retated
to the qualities

(A,B.G &H)

4 questions related
to the factors

(C.D.E &F)




validity and reliability, the translations were done by two English language
instructors whose native language was Turkish. Then, the translated texts were
analyzed by two linguistics experts. Based on the feedback provided by the

linguistics experts, the researcher reviewed the items and edited certain expressions.

The third part of the survey was made up of open-ended questions. Considering that
the pre-prepared items in each category may not be fully comprehensive and
participants may want to add different responses (Dornyei, 2003), a question
regarding the qualities of effective English language teachers is asked again in this

section. That question was: “In_your opinion, what are the top five qualities of

effective English language teachers? Why? Please write them in order of
importance. (1 being the most important).” [Size gore etkili bir Ingilizce
ogretmeninin en onemli 5 ozelligi nelerdir? Neden? Liitfen ozellikleri onem sirasina

gore yaziniz. (1 en onemli olacak sekilde).]

Moreover, a question adapted from Shishavan (2009) regarding the differences
between English language teachers and teachers who teach in other fields was asked.
The original question that was used by Shishavan (2009) was: “Are there any
differences between English language teachers and other teachers in general? In what
senses? Please explain.” For the purposes of this current study, it was used as “In
what aspects should English language teachers be different from teachers in other
fields? Why?” [Etkili bir Ingilizce égretmeni diger alanlardaki 6gretmenlerden
hangi agilardan farkli olmalidir? Neden?] The reason why this question was asked
was to help the participants identify the qualities that are specific to English language

teachers.

Also, adapted from Arikan et al. (2008)’s study, participants were asked to describe
the English language teacher they admired most. The question that was taken from
Arikan et al. (2008) was “Describe the qualities of the teacher you admired most.
Why do you think he/she is an effective teacher?” [Takdir ettiginiz bir Ingilizce
ogretmeninizin ozelliklerini yaziniz. Sizce neden etkin bir égretmendi?] The reason
why open-ended type of questions was opted for in this section was the opportunity it
gives the researcher to collect more detailed data.
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Finally, in addition to the questions regarding the qualities of effective EFL teachers,
questions related to the personal and contextual factors that might influence the
effectiveness of English language teachers were asked in order to find out the

perceived factors on EFL teacher effectiveness.

Turkish, the native language of all participants, was chosen as the language of the
surveys in order to prevent any potential language interference or misunderstanding

which might lead to problems during implementation.

In order to increase the reliability of the whole survey, a single case implementation
was conducted with the attendance of 15 students. These students first filled out the
questionnaires. After that, they were asked to provide feedback on the clarity and
comprehensibility of the expressions used in the survey through an open discussion
with the researcher. Based on the feedback gained from the single case
implementation, the questions were re-revised by the researcher and the supervisor of
the current study. The questionnaire was finalized with some changes in the wording

and addition of extra questions to clarify the intended meaning.

3. 3. 2. Data Collection Procedures

Before the data collection phase, permission to conduct the questionnaire at the
university’s school of foreign languages was obtained from the Institutional Review
Board for Research with Human Subjects. To collect data from the students, the
researcher contacted summer school teachers via email, explaining the purpose of the
study and asking for the available time for the surveys to be delivered in the
classrooms in order not to interrupt the teachers’ planned course schedule. Then, in
the classroom, the researcher explained the purpose of the study to the students orally
and distributed the informed consent forms (Please, see Appendix B). Finally, the
questionnaires were delivered and completed by the students. The participation was
on a voluntary basis and all participants were guaranteed confidentiality of their

answers.
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Data collection from the teachers was realized in two ways. First, during the
implementation of the questionnaires in the summer school with the students, the
classroom teachers also filled out their questionnaires. The second way of
participation was through email. As it was the summer term, the only way to reach
the instructors was via the internet. Therefore, an email was sent to all teachers with
the questionnaire file as an attachment. Voluntary teachers filled out the form and

sent it to the researcher via email.
3. 4. Data Analysis

The data collection instrument for the current study consisted of both ranking and
open-ended questions. Cresswell and Clark (2007) assert that when conducting
mixed methods research the analysis of the qualitative data was carried out by using
qualitative methods and the analysis of the quantitative data was carried out by using
quantitative methods. Therefore, the data analysis for the current research was

conducted using both quantitative and qualitative data analysis methods.

3. 4. 1. Analysis of the Quantitative Data

In the analysis of the first and second parts of the questionnaire, that is the
“demographic information, attitudes towards learning/teaching English” and
“ranking of the qualities of effective English language teachers”, firstly participants’
answers were enumerated and computerized, and then the Statistical Packages for
Social Sciences (SPSS 20.0) were used to analyze the answers. For the questions in
the first part of the questionnaire, descriptive statistics was implemented. Finally, in
order to find out if there was a difference between the students’ and teachers’

rankings, frequency analysis was done.

3. 4. 2. Analysis of the Qualitative Data

The third part of the survey consisted of open-ended questions inquiring “the
qualities of effective English language teachers, the qualities that make English
language teachers different from teachers teaching in other fields, personal and
contextual factors affecting the effectiveness of an English language teacher”, and

“the qualities of an admired English language teacher” were asked. As these
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questions are qualitative in nature, the data were analyzed through qualitative data
analysis methods. In order to analyze the data, the participants’ answers were firstly
typed. Then, a computer assisted qualitative data analysis software,
MAXQDA.Plus.v10.9.8.1, was used to code and categorize the information provided
by the participants.

A computer assisted qualitative data analysis software enables the researcher to
“locate the material easily” as it “provides an organized storage file system”, as well
as “visualizing the relationships among the codes and themes” is easier with a
software. Furthermore, “retrieving memos” and information from the data set can be
carried out effortlessly (Creswell, 2013, pp. 201-202). In addition, it facilitates
second-level coding, and categorization of similarly coded items is reviewed quickly
(Dornyei, 2007, p: 265). Therefore, MAXQDA was used in the analysis of the open-
ended questions.

Even though MAXQDA was used as a tool, as Cresswell (2013) asserts “the
researcher, not the computer program, does the coding and categorizing” (p. 201).
Once, the data were computerized, different levels of coding were carried out.
Firstly, the data were coded descriptively through open coding. Following the initial
coding, the connections between various categories were identified and categorized
into more encompassing segments through axial coding. Finally, selective coding
was done and core categories were determined (Dornyei, 2007). As the data were
provided in Turkish, the coding was also carried out in Turkish, the native language
of the researcher. Then, some of the excerpts were translated into English for the
presentation of the findings. The Turkish and English versions of the excerpts that

were used in the findings section can be found in Appendix C.
3. 5. Limitations

This study was conducted at one of the top-rated English medium universities in
Turkey. This single case selection of this university might lead to generalizability
problems as it might reflect certain differences from other cases in Turkey. The
differences from regular university preparatory schools in Turkey might stem from

the student profile which consists of high achieving students in various fields, as well
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as the students’ expectations to learn English proficiently in order to be able to
function well when they start their studies in their departments. Another limitation to
the current study might be because of the students’ proficiency levels. As this study
was conducted during the summer term, students with higher English proficiency
levels had already passed the necessary English proficiency tests and didn’t
participate in the summer program. Although having received high scores on national
university entrance exam, the students who were studying in the summer term were
also the ones who had failed once or didn’t even have a chance to take a proficiency
test before. Therefore, these situations might have had an influence on the results of
this study. Finally, using scales that were translated into Turkish might have had an
influence in the findings. Although the translations were carried out by experts, they

might have yielded different results if conducted in English.
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CHAPTER 4

4. FINDINGS

4. 0. Introduction

The purpose of this study is to describe the qualities of effective English language
teachers from the viewpoints of university preparatory level English language
students and instructors. This study further investigates the underlying personal and
contextual factors that influence the effectiveness of English language instructors as
perceived by students and teachers.

In this chapter, the results gathered through the survey study with 227 university
English preparatory year students and 36 English language instructors at an English
medium state university in Turkey will be presented. The organization of the sections
will start with the attitudes of student and teacher participants’ attitudes towards
learning and teaching English. And then, the other findings will be grouped
according to the research questions which guide the present study: The qualities of
effective EFL teachers and perceived personal and contextual factors of the

effectiveness of English language teachers.

4. 1. Students’ and Teachers’ Attitudes towards Learning and Teaching

English

In the demographic information section of the survey (Please, see Appendix D and
Appendix E for the surveys in Turkish, and F and G for English versions), students
and teachers were posed questions about their attitudes towards learning and teaching

English to get a better insight about their likes and preferences.

The responses to the question “Do you think learning English is important?” are

shown in Figure 2. The responses given to the question reveal that while 71,4% of
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the students believe that learning English is very important, this figure increases to
77,8% when the same question was asked to the teachers, as shown in Figure 3.

Students
1.32 0,44
26.87
71.37
Very important Important Not important = Not important at all

Figure 2 Overview of the students’ responses to survey question I-7: How important

is learning English?

Teachers
2,78
19,44
77,78
Very important Important Not important = Not important at all

Figure 3 Overview of the teachers’ responses to survey question 1-12: How

important is learning English?
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In order to understand for what purposes the student participants are learning English
and what the teacher participants believe why their students should learn English, a
ranking question was asked. Table 6 and Table 7 present the students’ and teachers’

preferences respectively.

Table 6 Students’ responses to the question 1-8: Why do students learn English?

1 2 3 Total
a. to pass the Proficiency Exam 22.5% 15.4% 20,7% 58,6%
(n. 51) (n. 35) (n. 47) (n. 133)
b. to understand the lectures at their departments.  14,5% 38,8% 21,6% 74,9%
(n. 33) (n. 88) (n. 49) (n. 170)
c. to get a better job in the future. 36,1% 17,6% 15,9% 69,6%
(n. 82) (n. 40) (n. 36) (n. 158)
d. A lot of academic resources (Books, articles, 14,5% 11,9% 17,2% 43,6%
etc.) are in English. (n. 33) (n. 27) (n. 39) (n. 99)
e. to have foreign friends. 0,9% 1,3% 1,3% 3,5%
(n. 2) (n. 3) (n. 3) (n. 8)
f. to understand movies/TV shows without 0,4% 1,3% 6,2% 7,9%
subtitles. (n. 1) (n. 3) (n. 14) (n. 18)
g. to travel abroad easily. 6,2% 12,3% 15,4% 33,9%

(n. 14) (n. 28) (n. 35) (n. 77)

As shown on Table 6, 74,9% of the students included “to understand the lectures at
their departments” in their first three reasons why they are learning English, whereas
36,1% asserts that “to get a better job in the future” is the most important reason of

all.

Table 7 Teachers’ responses to the question 1-13: Why should your students learn
English?

1 2 3 Total
a. to pass the Proficiency Exam 2,8% 5,6% 2,8% 11,1%
(n. 1) (n. 2) (n. 1) (n. 4)
b. to understand the lectures at their departments.  33,3% 25,0% 30,6% 88,9%
(n. 12) (n.9) (n. 11) (n. 32)
c. to get a better job in the future. 22,2% 16,7% 13,9% 52,8%
(n. 8) (n. 6) (n. 5) (n. 19)
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Table 7 Teachers’ responses to the question 1-13: Why should your students learn
English?(Continued)

d. A lot of academic resources (Books, articles, 19,4% 36,1% 22,2% 77,8%

etc.) are in English. n.7) (n. 13) (n. 8) (n. 28)
e. to have foreign friends. 0,0% 13,9% 2,8% 16,7%
(n. 0) (n. 5) (n. 1) (n. 6)
f. to understand movies/TV shows without 0,0% 0,0% 2,8% 2,8%
subtitles. (n.0) (n.0) (n.1) (n.1)
g. to travel abroad easily. 2,8% 2,8% 11,1% 16,7%
(n. 1) (n. 1) (n. 4) (n. 6)

Likewise, Table 7 demonstrates that the majority of the teachers (88,9%) added “to

understand the lectures at their departments”™ in their ranking without regard to the

order. Yet, unlike students, the most frequently selected item in the first rank by

33,3% of the teachers was also found to be the same item, “to understand the lectures

at their departments”.

In addition to the items provided in the ranking nine students and 13 teachers chose

“other” option and wrote their own reasons. In Table 8 and Table 9 below, students’

and teachers’ responses are presented.

Table 8 Students’ extra reasons to learn English

Rank

Reason

1

Because | want to be different from other Turkish Language and Literature
graduates of other universities. [Diger okullardan mezun olmus
edebiyatcilardan farkim olmasini istedigim icin]/

Because English is a world language /Ingilizce diinya dili oldugu icin]

As it (English) is the common language of the world, I come across it
everywhere, and | want to be able to understand everything that | see in
English [Diinyanin ortak dili oldugundan dolayr her yerde karsima ¢ikiyor
ve ben karsima ingilizce olarak ¢ikan her seyin anlayabilmek istiyorum]
Because English is a world language /Ingilizce diinya dili oldugu icin]
Because | want to be able to have a job abroad [Yurt disinda bir is sahibi
olabilmek icin]

In order to be able to realize my plans for the future, such as studying abroad
[Gelecekle ilgili planlarimi gerceklestirmek icin yurt disinda egitim almak

gibi]
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Table 8 Students’ extra reasons to learn English (Continued)

Because it presents me the world of literature [Edebiyat diinyasini bana
geniys olarak sunabilmesi]

Because it helps me in cultural development. /[Kiiltiirel gelisime katk
saglamas icin]

Because all developments in the world (technological etc.) make us learn
English. [Ciinkii diinyadaki tiim gelismeler (teknolojik vb.) bizi ingilizce
ogrenmek zorunda birakiyor.]

Table 9 Teachers’ extra reasons why their students should learn English

Rank Reason

1
1
1

To keep up with the daily news [Haberleri giindemi takip edebilmek i¢in]
To keep up with the world /Diinyay: takip edebilmek i¢in]

To keep up with the world or an issue that they are interested in and to be
able to keep on learning new things. /[Diinyadan ve ilgilendikleri herhangi
bir konudan haberdar olabilmek ve her zaman yeni bir seyler ogrenmeye
devam edebilmek icin]

To be innovative [Yenilik¢i olabilmek i¢in]

To be able to compete with their peers from Europe who have had a good
education like them and are able to speak at least three languages for a better
life /[Kendileri gibi iyi egitim almis Avrupa’daki yasitlari, en az ii¢ yabanci
dili akic1 bir sekilde konustuklarindan dolayi, onlarla daha iyi bir hayat igin
rekabet edebilmeleri icin]

Because in general, it will add to their lives in every aspect and thanks to
English they will have more opportunities to broaden their horizon. [Genel
olarak hayatlarimin her kesiminde onlara ¢ok biiyiik bir katki saglayacagt,
Ingilizce sayesinde ufuklarini genisletmek icin daha fazla firsatlar: olacag
icin/

To understand the world from first hand resources and to keep up with it.
[Diinya'yt birinci el kaynaklardan anlayabilmek, takip edebilmek]

Because the number of monolingual people in the world is very small.
[Monolingual insan sayist diinyada ¢ok az oldugu igin] (in educated circles)
Because English is a world language /[Ingilizce'nin evrensel bir dil olarak
one ¢tkmasi sebebiyle]

To keep up with the news and the world [Giindemi ve diinyayr takip
edebilmek icin]

To access the most comprehensive information [En kapsamli bilgiye erisim
icin/

Because being a world citizen now requires to know English which is the
world’s common language. [Diinya vatandast olmak artik diinyanin ortak
dili olan Ingilizce'yi bilmeyi gerektiriyor]

To gain international success in their fields and to have presence in the
international  platforms. [Alanlarinda uluslararas1 diizeyde basari
kazanabilmek ve uluslararasi platformda varlik gosterebilmek icin]
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Students
2,64
8,81 8.37

28,19
51,98
I love learning English very much. = I like learning English.

I like learning English a little bit. = I don't like learning English.

= [ don't like learning English at all.

Figure 4 Overview of the students’ responses to survey question 1-9: Do you like

learning English?

Teachers

41,67 58.33

I love teaching English very much. = I like teaching English.
I like teaching English a little bit. =1 don't like teaching English.

= [ don't like teaching English at all.

Figure 5 Overview of the students’ responses to survey question I-14: Do you like
teaching English?

Finally, the students were asked whether they liked learning English (Question 1-9)
and the teachers were asked if they liked teaching English (Question 1-14). The
results revealed in Figure 4 and 5 above that the 51,98% of the students stated that
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they liked learning English, whereas 58,33% of the teachers stated that they they
loved teaching English.

4. 2. Qualities of Effective EFL Teachers as Perceived by Students and

Teachers (Participant Responses to Research Questions 1, 2 and 3)

First three research questions of the current study which intended to gather the

participants opinions on the qualities of effective language teachers were as follows:

1. What are the qualities of an effective English language instructor from the
perspectives of students who study English at the preparatory year at an English
medium state university in Turkey?

2. What are the qualities of an effective English language instructor from the
perspectives of instructors who teach English at the preparatory year at an English
medium state university in Turkey?

3. What are the similarities and differences between the perceptions of English
language learners and instructors about the qualities of an effective English

language instructor?

In order to answer these three questions, both ranking and open-ended questions
were asked to all of the participants. Therefore, the data related to the qualities of
effective English language teachers will be demonstrated using both quantitative and
qualitative methods.

4. 2. 1. Students’ Perceptions on the Qualities of Effective EFL

Teachers

4. 2. 1. 1. Quantitative Data Analysis Results (Survey Part
1)

Ranking responses consist of the quantitative aspect of this study. The students were
asked to rank the qualities of effective English language teachers in three major
categories and their answers are also divided into three sections: Subject-Matter
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knowledge, Pedagogical knowledge and Socio-Affective skills. The results of the
subject-matter knowledge can be seen in Table 10.

Table 10 Students’ Perceptions on Effective EFL Teachers’ Subject-Matter
Knowledge (Ranking Responses)

An effective English teacher is
1 2 3 4 5 Total
someone who should:

a. understand spoken English well.  3,96% 2,64% 7,49% 5,29% 7,49% 26,87%
(n.9) (n.6) (n.17) (n.12) (n.17) (n.61)

b. know English culture well. 2,64% 3,52% 4,41% 3,08% 6,17% 19,82%
(n.6) (n.8) (n.10) (n.7) (n.14) (n.45)
c. read English well. 7,49% 8,37% 15,42% 20,7% 15,86% 67,84%

(n.17) (n.19) (n.35) (n.47) (n.36) (n.154)
d. have a high level of proficiency 22,91% 22,91% 18,5% 17,18% 7,49% 88,99%

with English vocabulary. (n.52) (n.52) (n.42) (n.39) (n.17) (n.202)
e. write English well. 4,85% 9,69% 11,45% 14,1% 20,7% 60,79%
(n.11) (n.22) (n.26) (n.32) (n.47) (n.138)
f. pronounce English well. 12,33% 17,18% 16,3% 11,89% 15,86% 73,57%
(n.28) (n.39) (n.37) (n.27) (n.36) (n.167)
g. speak English well. 18,06% 18,94% 13,66% 18,06% 13,66% 82,38%

(n.41) (n.43) (n.31) (n.41) (n.31) (n.187)
h. be fully familiar with English 27,75% 16,74% 12,78% 8,81% 11,89% 77,97%
grammar. (n.63) (n.38) (n.29) (n.20) (n.27) (n.177)

As it is revealed by the data, the majority of the students had a tendency towards
“having a high level of proficiency with English vocabulary” regardless of the
ranking order. That is, 202 (88,99%) out of 227 students included “high level of
vocabulary knowledge” to their top five Subject-Matter knowledge an effective
English language teacher should have, followed by “speaking English well” (n. 187),
“being fully familiar with English grammar” (n. 177), “pronouncing English well”

(n. 167) and “reading English well” (n. 154) respectively.

On the other hand, when the frequency of items selected by the student participants

as the most important quality an Effective English language teacher should have is
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analyzed, it is understood that “being fully familiar with English grammar” has been
given a higher average ranking order. 27,75% of the 227 student participants
indicated that an effective English language teacher is a person who is fully
knowledgeable about English grammar. This quality is followed by “having a high
level of proficiency with English vocabulary” with 22,91%. The third item to be
selected as the most important quality is found to be “speaking English well”
(18,06%). The final two items to be marked as the most important are “pronouncing

English well” and “reading in English well” in their respective order.

Table 11 demonstrates the ranking of Pedagogical knowledge requirements of
effective English language teachers as perceived by the student participants. One
hundered fifty one out of 227 students marked “providing activities that arouse
student’s interest in learning English” at least once in their ranking. This figure is
closely followed by “teaching English incorporating student’s various learning
styles” with 149 student choices. Other qualities that were selected most frequently
after the first two are “teaching English tailored to students’ English proficiency
levels”, “assessing what students have learned by using appropriate assessment

methods” and finally “teaching how to learn English outside the classroom”.

Although “providing activities that arouse student’s interest in learning English” is
mentioned by the highest majority of the students in their ranking, when the
frequency of choosing the same item in first choices is analyzed, it is understood that
it is chosen by 11,01% of the 227 students. However, “teaching English tailored to
students’ English proficiency levels” is indicated as the most important quality by
20,26% of the students. “Teaching English incorporating student’s various learning
styles” and “preparing the lesson well” are also frequently marked as the first
important quality by 14,98% of all of the students. “Teaching English in English” is
included in only 47 students’ ranking regardless of the order, yet 20 of those believes
that it is the most important Pedagogical knowledge an effective English language
teacher should have. Finally, 7,05% of the students marked “teaching how to learn
English outside the classroom” and “providing opportunities to use English through

meaningful activities” at the most important quality.
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Table 11 Students’ Perceptions on Effective EFL Teachers’ Pedagogical Knowledge
(Ranking Responses)

An effective English teacher is someone 1 2 3 4 5 Total
who should:
a. prepare the lesson well. 1498% 5,73% 4,41% 10,13% 6,61% 41,85%

(n.34) (n.13) (n.10) (n.23) (n.15)  (n.95)
b. teach how to learn English outside 7,05% 837% 9,69% 925%  16,74% 51,1%

the classroom. (n.16) (n.19) (n.22) (n.21) (n.38) (n.116)
c. use various materials including 3,96% 837% 8,81% 11,45% 11,89% 44,49%
video, audio, and multimedia. (n.9) (n.19) (n.20) (n.26) (n.27)  (n.101)
d. teach English tailored to students’ 20,26% 13,22% 11,45% 7,49% 5,73%  58,15%
English proficiency levels. (n.46) (n.30) (n.26) (n.17)  (n.13) (n.132)
e. maintain good classroom atmosphere  6,17%  8,81% 529% 8,81% 11,89% 40,97%
using authority, if necessary. (n.14) (n.20) (n.12) (n.20) (n.27) (n.93)

f. teach English in English. 8,81% 1,76% 2,64% 352% 3,96% 20,7%

(n.20) (n.4) (n.6) (n.8) (n.9) (n.47)
g. assess what students have learned by  5,73%  17,62% 14,1%  13,22% 7,05% 57,71%
using appropriate assessment methods.  (n.13)  (n.40) (n.32) (n.30) (n.16)  (n.131)
h. teach English incorporating student’s 14,98% 11,01% 18,06% 10,57% 11,01% 65,64%

various learning styles. (n.34) (n.25) (n.41) (n.24)  (n.25)  (n.149)
i. provide opportunities to use English 7,05% 1189% 10,57% 11,45% 9,69%  50,66%
through meaningful activities. (n.16) (n.27) (n.24) (n.26) (n.22) (n.115)
j. provide activities that arouse 11,01% 13,22% 14,98% 13,22% 14,1%  66,52%

student’s interest in learning English. (n.25) (n.30) (n.34) (n.30) (n.32) (n.151)

Table 12 presents the tendencies in the last category of the ranking section in the
questionnaire which was conducted for the purposes of the current study. In terms of
Socio-Affective skills, “arousing students’ motivation for learning English” and
“helping students’ self-confidence in learning English well” are found to be favored
by 195 and 184 out of 227 students respectively. In addition, it is understood that 162
out of 227 student participants desire their English language teacher to “alleviate
their anxiety in English class”. “Being helpful to students in and outside the

classroom” and “having interest in students and their English learning” are the next
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two characteristics an effective English language should have according to 137 and

127 students.

Table 12 Students’ Perceptions on Effective EFL Teachers’ Socio-Affective Skills

(Ranking Responses)

An effective English teacher is 1 2 3 4 5 Total
someone who should:
a. be helpful to students in and 16,3%  11,01% 8,81%  12,78% 11,45% 60,35%
outside the classroom. (n.37) (n.25) (n.20) (n.29) (n.26) (n.137)
b. alleviate students’ anxiety in 11,45% 12,78% 20,7% 13,66% 12,78% 71,37%
English class. (n.26) (n.29) (n.47) (n.31) (n.29) (n.162)
c. listen to student’s opinions. 2,64% 7,49% 6,17% 11,01% 11,45% 38,77%
(n.6) (n.17) (n.14) (n.25) (n.26) (n.88)
d. help students’ self-confidence in 29,07% 19,38% 16,3% 8,81% 7,49% 81,06%
learning English well. (n.66) (n.44) (n.37) (n.20) (n.17) (n.184)
e. be friendly to students. 2,2% 3,08% 7,93% 9,25% 10,13% 32,6%
(n.5) (n.7) (n.18) (n.21) (n.23) (n.74)
f. have a good sense of humor. 2,64%  485% 529%  485% 7,93%  25,55%
(n.6) (n.11) (n.12) (n.11) (n.18) (n.58)
g. not discriminate between students  10,57% 7,93%  7,49%  10,13% 9,25%  45,37%
and treat them fairly. (n.24) (n.18) (n.17) (n.23) (n.21) (n.103)
h. arouse students’ motivation for 16,3% 25,11% 14,1% 14,98% 15,42% 85,9%
learning English. (n.37) (n.57) (n.32) (n.34) (n.35) (n.195)
i. have interest in students and thei 8,81% 837%  12,78% 13,22% 12,78% 55,95%
r English learning. (n.20) (n.19) (n.29) (n.30) (n.29) (n.127)

“Helping students’ self-confidence in learning English well” is favored by the

biggest number of students in the Socio-Affective skills category with 29,9% of all

227 students. It is followed by “being helpful to students in and outside the

classroom” and “arousing students’ motivation for learning English” by 16,3% of the

students ranking them as the most important effective English language teacher

characteristics. 11,45% of the 227 students opted for “alleviate their anxiety in

English class”. Lastly, “not discriminating between students and treating them fairly”
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and “having interest in students and students’ English learning” were marked by
10,57% and 8,81% of the students respectively.

4. 2. 1. 2. Qualitative Data Analysis Results (Survey Part
111, Open-Ended Questions A, B, G, H)

After that ranking section in the questionnaire, the participants were also asked open-
ended questions inquiring the differences English teachers should have from teachers
that teach other fields, the characteristics that are the most important for effective
English language teachers to have and the characteristics of an effective English
language teacher they admired. Participants’ responses to these questions were coded
and grouped under the same three categories that were used in the quantitative part of
the survey. However, the characteristics in each category are modified according to
the responses received from the participants.

Table 13 below presents an overview of the qualitative data collected from the
student participants in terms of the qualities of effective English language teachers in
frequencies and percentages.

Table 13 Frequency and Percentages of Student Responses regarding the Qualities of
Effective EFL Teachers

Qualities of Effective EFL Teachers f %
Pedagogical Knowledge 786 35,65
Socio-Affective 864 39,18
Subject Matter Knowledge 555 25,17
TOTAL 2205 100

Table 13 demonstrates that among 2205 codes, 864 (39.18%) were related to the
Socio-Affective skills of English teachers. The second most frequently favored
qualities were found to be in the category of Pedagogical knowledge with 35,65

percent of the students, followed by Subject-Matter knowledge ( 25,17%)
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The detailed analysis of the coded segments in Socio-Affective skills, Pedagogical
knowledge and Subject-Matter knowledge categories are displayed in Table 14, Table
15 and Table 16 respectively.

Table 14 Frequency and Percentages of Student Responses in the category of Socio-
Affective Skills

Socio-Affective Skills f %
Increasing Student Motivation 149 17,25
Being Friendly to Students 99 11,46
Being Helpful to Students 77 8,91
Being Understanding towards Students 76 8,80
Having Good Communication with Students 72 8,33
Caring about Students 68 7,87
Being Patient towards Students 63 7,29
Having a Sense of Humor 61 7,06
Helping Students Enjoy Learning English 46 5,32
Alleviating Student Anxiety 45 5,21
Increasing Student Self-confidence 42 4,86
Being Fair for Students 29 3,36
Positive towards Student Success 24 2,78
Being Respectful to Students 13 1,50
TOTAL 864 100

As it can be seen in Table 14, the mostly stated Socio-Affective Skill that effective
English language teachers should have is “Increasing student motivation”. Students
believe that being motivated is the most important way to effective learning. One of

the students explained this in his own words:

1: "[The teacher] should keep the students' motivation high because this is

the most important tool to enable efficient learning.” (S-121)
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They also express that learning English is a tiresome process and it is necessary for
the teachers to increase students’ motivation to learn the language.

2: "[The teacher] should be motivating because language learning process
tends to be problematic. No matter how many mistakes the students make, the
teacher should be constructive and deal with them." (S-82)

3: "Since language learning process is long and tiresome, [the teacher]
should keep good communication with his/her students and increase their
motivation.” (S-36)

The second most frequently stated socio-affective feature of effective English
language teachers is “Being Friendly to Students”. They claim that liking the teacher
Is an important factor in enjoying language learning; and therefore English language

teachers should be friendly to their students.

4: "[The teacher] should be friendly towards his/her students [because] a
teacher's behaviors affect the students. If [students] don't like the teacher,
they won't like the lesson.” (S-160)

Moreover, in order to be more active in the classroom and improve his/her speaking
skills, a friendly teacher is necessary.

5: “[The teacher] should be close to his/her students, like friends, because we
are learning listening, reading and writing, but we do not have speaking
lessons. In order for the student to improve his/her speaking and to be active
in class, he/she should feel close to the teacher.” (S-19)

As the third most frequent socio-affective skill students mentioned teachers who are

“Helpful to Students.” For example, one of the students described the teacher he/she

admired most as follows:
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6: “[The teacher] used to deal with us out of the classroom as well. He/she
helped me solve many of my English related problems, and she spent her free
time taking care of us.” (S-50)

Table 15 Frequency and Percentages of Student Responses in the category of
Pedagogical Knowledge

Pedagogical Knowledge f %
Using Activities to Arouse Students' Interest 106 13,49
Maintaining Good Classroom Atmosphere 79 10,05
Using Various-Appropriate Methods and Materials 76 9,67
Teaching Tailored to Students' Levels 69 8,78
Being Ready for the Lesson 63 8,02
Providing Opportunities to Use English 54 6,87
Teaching Students How to Learn English 53 6,74
English as a Lifelong Skill 52 6,62
Teaching English in English 42 5,34
Awareness of Students' Needs 36 4,58
Incorporating Learning Styles into Teaching 29 3,69
Assessing What Students Have Learnt 27 3,44
Integrating Technology and Multimedia into Teaching 22 2,80
Giving Feedback 22 2,80
Keeping up with New Methods 20 2,54
Giving Homework 14 1,78
Time Management 12 1,53
Focusing on All Skills 10 1,27
TOTAL 786 100

As far as Pedagogical knowledge of the English language teachers is concerned
(Table 15), the most frequent remarks from the students were related to “Using
activities that arouse students’ interest” because students believe that wonder can

help them achieve.
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7: “[The teacher] should make the lesson interesting because the more

interested the students are, the more successful they may become.” (S-134)

8: “English is a huge world. It takes time to learn it and that process may be
extremely boring. A teacher who ensures that the students do not get bored is
an effective teacher.” (S-203)

“Maintaining good classroom atmosphere” is another Pedagogical knowledge that is
expected by students. That is, although “Being friendly to students” is an important
feature, being the authority in the classroom when/if necessary is considered

important. For example:

9: “To be close to the students and to be able to keep the authority when

necessary ..." (S-26)

10: “[The teacher] should have good classroom management. He should

identify the students who want and don’t want to learn, and establish his/her
authority.” ( S-140)
In addition, students also favor “Using various-appropriate methods and materials”
because if teachers use different methods or materials this helps them get more
interested in learning the language.

11: “In order to prevent students get distracted, [the teacher] should bring
different materials to the classroom from time to time because what is being

taught is not just a trivial topic. You are teaching a culture.” (S-15)

12: “[The teacher] should use different teaching methods because each
student has a different way of learning.” (S-161)

Students hope to get their questions answered in the classroom. That’s why, in terms

of Subject-Matter knowledge which is displayed in Table 16, “Linguistic
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Knowledge” is found to be the mostly reported item. The extracts below reflect their

opinions:

13: “In order to be able to answer any question the students will ask, an
effective English language teacher should be fully familiar with English

grammar.” (S-9)

14: “[The teacher] should be knowledgeable about English. How can a

person who doesn’t know teach?!” (S-137)

Table 16 Frequency and Percentages of Student Responses in the category of

Subject Matter Knowledge

Subject Matter Knowledge f %
Linguistic Knowledge 171 30,81
Vocabulary Knowledge 76 13,69
Pronunciation Skill 72 12,97
Speaking skill 64 11,53
Knowledgeable about English Culture 52 9,37
General Knowledge 47 8,47
L1 Knowledge 29 5,23
Writing Skill 24 4,32
Reading Skill 20 3,60
TOTAL 555 100

In addition to “Linguistic Knowledge”, students also want their questions to be

answered immediately when they ask the meaning of a word in English.

15: “[The teacher] should be proficient in English vocabulary. When a

student asks a word, he/she should answer immediately.” (S-160)
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16: “[The teacher] should have a high level of vocabulary knowledge, and
also he/she should be able to transfer this knowledge to his/her students.
He/she should help them learn vocabulary.” (S-65)

Another type of Subject-Matter knowledge that the students expect their teachers to
be proficient at is ‘“Pronunciation”. Their concerns focus on two important issues.
One of them is that once they learn a word incorrectly, it gets harder to correct it

later. Also, if the teacher doesn’t speak fluently, they might get bored:

17: “[The teacher] should have correct pronunciation when he/she is
speaking because the things that are learnt first cannot be changed easily.”
(S-156)

18: “[The teacher]’s pronunciation should be correct and fluent because
speaking in a monotone and use wrong intonation bores the listeners and

makes the lesson monotonous.”(S-158)

4. 2. 2. Teachers’ Perceptions on the Qualities of Effective EFL

Teachers

4. 2. 2. 1. Quantitative Data Analysis Results (Survey Part
1)
As this study intended to describe the qualities of effective English language teachers
from the perspectives of English language learners and teachers, the survey was also

conducted with 36 English language instructors working in the same institution.

Table 17 demonstrates the percentages and frequencies the English language

instructors provided related to the Subject-Matter knowledge.

It can be seen in Table 17 that 32 out of 36 teachers included “speaking English
well” to their ranking regardless of the order of importance. Secondly, “reading
English well” is marked by 29 out of 36 teachers. “Being fully familiar with English

grammar” and “having a high level of proficiency with English vocabulary” are also
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reported to be the most important qualities an English language teacher should have
by 27 teachers each. Reading and pronouncing English well are also favored by most
of the teachers (26 and 22, respectively).

Table 17 Teachers’ Perceptions on Effective EFL Teachers’ Subject-Matter
Knowledge (Ranking Responses)

An effective English teacher is
1 2 3 4 5 Total
someone who should:

a. understand spoken English well.  5,56% 5,56% 5,56% 556%  8,33% 30,56%
(n.2) (n.2) (n.2) (n.2) (n.3) (n.11)

b. know English culture well. 5,56% 2,78% 2,78% 2,78%  2,78% 16,67%
(n.2) (n.1) (n.1) (n.1) (n.1) (n.6)
c. read English well. 13,89%  8,33% 33,33% 8,33%  16,67% 80,56%

(n.5) (n.3) (n.12) (n.3) (n.6) (n.29)
d. have a high level of proficiency  8,33% 30,56% 8,33% 22,22% 5,56% 75%

with English vocabulary. (n.3) (n.11) (n.3) (n.8) (n.2) (n.27)
e. write English well. 0% 8,33% 19,44%  22,22% 22,22%  72,22%
(n.0) (n.3) (n.7) (n.8) (n.8) (n.26)
f. pronounce English well. 2,78% 11,11% 8,33% 11,11% 27,78% 61,11%
(n.1) (n.4) (n.3) (n.4) (n.10) (n.22)
g. speak English well. 33,33% 19,44% 5,56% 19,44% 11,11% 88,89%
(n.12) (n.7) (n.2) (n.7) (n.4) (n.32)
h. be fully familiar English 30,56% 13,89% 16,67% 8,33%  5,56% 75%
grammar. (n.11) (n.5) (n.6) (n.3) (n.2) (n.27)

33,33% of the teachers who participated in the survey believes in the importance of
“speaking English well”, and 30,56% believes that “being fully familiar with English
grammar is the most important Subject-Matter knowledge a language teacher should

have.

In table 18, answers provided to the second part of the ranking section are presented.
“Providing opportunities to use English through meaningful activities” is selected by
30 out of 36 teachers in their ranking regardless of the order they put the item in.
This figure is followed by “preparing the lesson well” and “teaching English

incorporating students’ various learning styles” by 29 teachers. In addition,
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“providing activities that arouse student’s interest in learning English” is preferred by
26 teachers. 19 teachers are found to be in favor of “teaching how to learn English
outside the classroom”, and finally 16 teachers mentioned “using various materials

including video, audio, and multimedia” once in their ranking.

Table 18 Teachers’ Perceptions on Effective EFL Teachers’ Pedagogical Knowledge
(Ranking Responses)

An effective English teacher is 1 2 3 4 5 Total
someone who should:

a. prepare the lesson well. 38,89% 11,11% 11,11% 5,56%  13,89% 80,56%
(n.14) (n.4) (n.4) (n.2) (n.5) (n.29)
b. teach how to learn English outside 556% 833% 556% 13,89% 19,44% 52,78%

the classroom. (n.2) (n.3) (n.2) (n.5) (n.7) (n.19)

c.use various materials including 2,78%  16,67% 2,78%  13,89% 8,33%  44,44%

video, audio, and multimedia. (n.1) (n.6) (n.1) (n.5) (n.3) (n.16)

d. teach English tailored to students’ 11,11% 2,78% 19,44% 2,78%  2,78%  38,89%

English proficiency levels. (n.4) (n.1) (n.7) (n.1) (n.1) (n.14)

e. maintain good classroom

atmosphere using authority, if 2,78% 0% 0% 556%  556%  13,89%

necessary. (n.1) (n.0) (n.0) (n.2) (n.2) (n.5)

f. teach English in English. 2,78%  2,78%  2,78% 2,78%  2,78%  13,89%
(n.1) (n.1) (n.2) (n.2) (n.1) (n.5)

g. assess what students have learned 0% 2,718%  2,78% 556% 8,33%  19,44%

by using appropriate assessment (n.0) (n.1) (n.1) (n.2) (n.3) (n.7)

methods.

h. teach English incorporating 13,89% 13,89% 22,22% 19,44% 11,11% 80,56%

student’s various learning styles. (n.5) (n.5) (n.8) (n.7) (n.4) (n.29)

i. provide opportunities to use English ~ 19,44% 19,44% 19,44% 13,89% 11,11% 83,33%

through meaningful activities. (n.7) (n.7) (n.7) (n.5) (n.4) (n.30)

j. provide activities that arouse 2,718%  22,22% 13,89% 16,67% 16,67% 72,22%

student’s interest in learning English. (n.1) (n.8) (n.5) (n.6) (n.6) (n.26)

38,89% of the teacher participants believe that “preparing the lesson well” is the
most important quality an effective English language teacher should have. Coming

after “preparing the lesson well”, “providing opportunities to use English through
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meaningful activities” is the second mostly opted item with 19,44% of the teachers
marking this item as the most important quality of effective English language
teachers. The items that follow are “teaching English incorporating student’s various
learning styles” (13,89%), “teach English tailored to students’ English proficiency
levels” (11,11%) and “teach how to learn English outside the classroom” (5,56%).

The teacher participants’ responses to the Socio-Affective skills section of the

questionnaire can be seen in Table 19.

Table 19 Teachers’ Perceptions on Effective EFL Teachers’ Socio-affective Skills

(Ranking Responses)

An effective English teacher is 1 2 3 4 5 Total
someone who should:

a. be helpful to students in and 8,33% 11,11%  16,67% 5,56%  16,67% 58,33%
outside the classroom. (n.3) (n.4) (n.6) (n.2) (n.6) (n.21)
b. alleviate students’ anxiety in 13,89%  13,89%  13,89% 19,44% 8,33% 69,44%
English class. (n.5) (n.5) (n.5) (n.7) (n.3) (n.25)
c. listen to student’s opinions. 11,11% 11,11% 13,89% 5,56% 13,89% 55,56%

(n.4) (n.4) (n.5) (n.2) (n.5) (n.20)
d. help students’ self-confidence in  30,56%  13,89% 19,44% 16,67% 2,78%  83,33%

learning English well. (n.11) (n.5) (n.7) (n.6) (n.1) (n.30)
e. be friendly to students. 0% 8,33% 0% 556%  2,78%  16,67%
(n.0) (n.3) (n.0) (n.2) (n.1) (n.6)
f. have a good sense of humor. 2,78% 5,56% 556%  2,78%  11,11% 27,78%
(n.1) (n.2) (n.2) (n.1) (n.4) (n.10)
g. not discriminate between 16,67%  5,56% 13,89% 16,67% 8,33% 61,11%
students and treat them fairly. (n.6) (n.2) (n.5) (n.6) (n.3) (n.22)
h. arouse students’ motivation for 13,89% 27,78%  8,33% 22,22% 16,67% 88,89%
learning English. (n.5) (n.10) (n.3) (n.8) (n.6) (n.32)
i. have interest in students and their  2,78% 2,78% 8,33%  556%  19,44% 38,89%
English learning. (n.1) (n.2) (n.3) (n.2) (n.7) (n.14)
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It can clearly be seen that “arousing students’ motivation for learning English” is the
mostly picked item by 32 out of 36 instructors adding it to their ranking without
regard to its order. “Helping students’ self-confidence in learning English well” is
also found to be favored by 30 instructors, which is followed by “alleviating
students’ anxiety in English class” as 25 out of 36 teachers chose it. The last two
most frequently favored qualities are “not discriminating between students and
treating them fairly” (n.22) and “being helpful to students in and outside the

classroom” (n. 21).

On the other hand, when the responses to the most important quality is analyzed, it
can be understood that “helping students’ self-confidence in learning English well” is
preferred by 30,56% of the instructors. 16,67% of the instructors believes that “not
discriminating between students and treating them fairly” is the most important
characteristics. Both “Alleviating students’ anxiety in English class” and “arousing
students’ motivation for learning English” are reported to be the most important
Socio-Affective skills an effective English language teacher should have by 13,89%
of teachers. “Listen to student’s opinions” (11,11%) and “being helpful to students in

and outside the classroom” (8,33%) are also among the frequently marked skills.

4. 2. 2. 2. Qualitative Data Analysis Results (Survey Part
111, Open-Ended Questions A, B, G, H)

When the teachers’ responses to the open-ended questions in the survey were
analyzed a total of 315 codes were formed. These codes were categorized under three
sub categories, namely Pedagogical Knowledge, Socio-Affective skills and Subject-

Matter knowledge. The overview of the categories is displayed in Table 20 below.

As it can be seen from the Table 20, 43,81% of the total 311 codes were related to
the Pedagogical knowledge of the English language teachers. This figure is followed
by Socio-Affective Skills with 32,70%. The third category, Subject Matter
Knowledge, takes up the 23,49% of the responses.
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Table 20 Frequency and Percentages of Teacher Responses regarding the Qualities
of Effective English Language Teachers

Qualities of Effective English Language Teacher f %
Pedagogical Knowledge 138 43,81
Socio-Affective Skills 103 32,70
Subject Matter Knowledge 74 23,49
TOTAL 315 100

When the frequencies and the percentages of Pedagogical knowledge are analyzed, it
can be seen that “Providing Opportunities to Use English”, “Using Various-
Appropriate Methods and Materials”, and “Awareness of Students' Needs” are the
most frequently stated items. (Table 21)

Teachers state that language is something to be learnt by experience and effective
English language teachers are the ones who provide their students with that

opportunity. The extracts below reflect this idea.

19: “dAs an English language teacher works in foreign language teaching,
he/she definitely should not teach by memorization and grammar translation.
He/she should provide situations that enable students learn by experience,
and he/she should help the students experience the language by leading them

in the correct way.” (T-11)

20: “An effective English language teacher should not be a person who
teaches, but a person who invites the students to join the teaching process
actively. In language learning, listening to and observing the speakers of that
language probably just works with babies. The use of language by the

students in class actively is extremely important.” (T-16)
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Table 21 Frequency and Percentages of Teacher Responses in the category of
Pedagogical Knowledge

Pedagogical Knowledge f %
Providing Opportunities to Use English 19 13,77
Using Various-Appropriate Methods and Materials 18 13,04
Awareness of Students' Needs 17 12,32
Being Ready for the Lesson 14 10,14
Using Activities to Arouse Students' Interest 14 10,14
Keeping up with New Methods 12 8,70
Teaching Students How to Learn English 11 7,97
Integrating Technology and Multimedia into Teaching 6 4,35
Giving Feedback 6 4,35
Maintaining Good Classroom Atmosphere 5 3,62
English as a Lifelong Skill 4 2,90
Assessing What Students Have Learnt 4 2,90
Time Management 2 1,45
Incorporating Learning Styles into Teaching 2 1,45
Teaching Tailored to Students' Levels 1 0,72
Focusing on All Skills 1 0,72
Giving Homework 1 0,72
Teaching English in English 1 0,72
TOTAL 138 100

Following the “Providing Opportunities to Use English” criterion, teachers also
believe that they should use various-appropriate methods and materials. This
includes the variety of methods and materials the teachers use in the classroom, and
their appropriateness to the students or the situation. Who prepared the materials is
not that significant, however, variety is a necessary aspect. Two teachers express

their opinions in this issue as follows:

21: “[The teacher] should try different methods in class in a flexible manner

and know when to use which technique.” (T-31)
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22: “Using a variety of activities. [The teacher] may prepare them
himself/herself, or use ready-made ones.” (T-18)

“Awareness of Students' Needs” is also a frequently stated feature by the teachers. A
teacher stated that an English teacher should be on top of his/her students’ motivation
and improvement levels. Also, it is stated that English language teachers should act
on the needs of their students and make some necessary changes in their teaching or

the curriculum.

23: “Teaching English is a field where the teacher has to observe his/her

students’ motivation and improvement very carefully.” (T-34)

24: “Being aware of the students’ needs and working on them.” (T-5)

25: “[The teacher] can identify the students’ needs and make the necessary

changes in the program.” (T-18)

In terms of Socio-Affective skills, as it can be seen in Table 22 “Increasing Student
Motivation” is mentioned 16 times by teacher participants. Teachers express that
learning in the classroom is more important in language learning than learning in

other fields. Therefore, students should be motivated to learn in the classroom.

26: “Different from other fields, learning in the classroom is more important
when learning English because English is not something to go home and
study to learn it. Also, for the same reason, | think in order to keep the
motivation in the classroom high, [the teacher] should have good

relationships with his/her students.” (T-T)
Also, if the students are not motivated in the classroom, they might give up trying in

the language learning process. Therefore, the teachers’ ability to motivate their

students gains importance.
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27: “Some students may start language learning with negative feelings and
obstacles. At any stage of their learning, they might feel demotivated or want
to give up. An effective English language teacher should approach his/her

students correctly to help them overcome their problems.” (T-31)

Table 22 Frequency and Percentages of Teacher Responses in the category of Socio-
Affective Skills

Socio-Affective Skills f %
Increasing Student Motivation 16 15,53
Having Good Communication with Students 15 14,56
Being Understanding towards Students 13 12,62
Having a Sense of Humor 10 9,71
Being Patient towards Students 8 1,17
Alleviating Student Anxiety 8 7,77
Being Fair for Students 6 5,83
Being Respectful to Students 6 5,83
Positive towards Student Success 6 5,83
Being Friendly to Students 5 4,85
Increasing Student Self-confidence 4 3,88
Being Helpful to Students 3 2,91
Caring about Students 3 2,91
TOTAL 103 100

Furthermore, according to teachers, English cannot be separated into different
modules and requires continuity. Therefore, English language teachers should have

“good communication with their students” in order to keep the cooperation going.

28: “As language teaching is a field which requires continuous interaction, it
differs from the teaching of other fields in both teaching hours and
methodology. As it necessitates continuity and topics are interrelated, it may
not be taught in separate modules. Therefore, a continuous interaction

between the teacher and the students is crucial.” (T-6)
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Another reason why “Having Good Communication with Students” is considered
important is that in order to practice their English, students have to share some
content with their teachers in the classroom. For that reason, effective English
language teachers should be the ones who listen to their students and get into

dialogues with them so that the students can improve their communication skills.

29: “If communication is accepted as transferring information, an English
language teacher will be in communication with his/her students about real
issues by listening to their real opinions and feelings with interest and by
responding with sincere answers. And this is believed to be helpful to the

students in real life to use English comfortably.” (T-33)

“Being Understanding towards Students” has been stated 13 times by the teachers. In
order to have a united classroom, teachers find this feature crucial. As it can be
understood from the two extracts taken from teacher participants’ responses,
individual differences play an important role in the English language classroom.
Teachers do not have to agree with their students, but they have to be open to hearing
their “extreme” ideas. Otherwise, introverted students might feel more anxious and

develop a social phobia.

30: “When we embrace individual differences and listen to their opinions that
are sometimes found to be “extreme”, the lessons become more realistic and

unifying. I know it by experience.” (T-21)

31: “Language learning classes are different from the other courses because,
in language learning courses, students talk about themselves or express their
ideas while they practice what they have learnt by speaking in class or in
their writing assignments. This may cause anxiety especially for introverted
students. An English language teacher is also supposed to have his/her
students believe that their ideas are precious, and to motivate them to talk
about themselves. He/she is supposed to help the students overcome their
social phobia. In this sense, [the teacher] needs to be able to be both a
teacher and a counselor in many situations.” (T-29)
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Table 23 exhibits the frequencies of teacher responses that were grouped under the
category of Subject-Matter knowledge.

Table 23 Frequency and Percentages of Teacher Responses in the category of

Subject Matter Knowledge

Subject Matter Knowledge f %
Linguistic Knowledge 29 39,19
General Knowledge 23 31,08
Speaking skill 11 14,86
Knowledgeable about English Culture 4 5,41
Pronunciation Skill 3 4,05
Vocabulary Knowledge 2 2,70
Reading Skill 1 1,35
Writing Skill 1 1,35
TOTAL 74 100

The most frequently mentioned Subject-Matter knowledge is found to be “Linguistic
knowledge”. Linguistic knowledge includes the teachers’ knowledge and proficiency
of the language they are teaching. According to the teacher participants, English
language teachers should have a near-perfect proficiency level and should be

knowledgeable about the grammar and linguistics.
32: “[The teacher] should have a full command of English language.” (T-25)
33: “I think [the teacher] should have the basic knowledge of linguistics
because with that, he/she can explain grammar rules more systematically if

needed.” (T-8)

34: “Having the command of English language to such a degree that makes
the teacher teach English faultlessly.” (T-33)
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In addition to “Linguistic knowledge”, English language teachers should have a high
level of “General knowledge”. If they don’t, they would only teach grammar and
wouldn’t be able to familiarize themselves with the reading texts that they read in the

lessons. Extracts below demonstrate teachers’ opinions on this issue.

35: “The teacher should have the knowledge of many other fields ranging
from Chemistry to Sociology even if at the very basic level.” (T-24)

36: “Besides being directly linked to Social Sciences and Literature, [the
teacher] should be knowledgeable about positive sciences, and the current
issues in his/her country as well as in the world. Otherwise, he/she cannot

teach anything more than grammar.” (T-9)

37: “In contrast to the teachers of other fields, an effective English language
teacher should be knowledgeable about not only his/her field, but also the
others. Understanding English texts requires being knowledgeable about
other fields.” (T-18)

“Speaking Skill” is another competence that effective English language teachers are

expected to have.

38: “[The teacher] should do his/her best in order to speak English very
well.” (T-19)

39: “Being able to speak English like a native, without hesitation or
problems.” (T-32)

40: “Teaching a language primarily requires using it well. Correct

pronunciation and the ability to speak fluently are essential.” (T-21)
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4. 2. 3. Similarities and differences between Students’ and
Teacher’s Perceptions on the Qualities Effective EFL Teachers

In this section, students’ and teachers’ responses to the ranking questions and open-

ended questions will be compared and contrasted separately.

4. 2. 3. 1. Quantitative Data Analysis Comparisons of
Students’ and Teachers’ responses regarding the qualities

of Effective EFL Teachers

Table 24 summarizes the top five most frequently favored Subject-Matter knowledge
items of the ranking part of the questionnaire. While 88,99% of the students added
“having high level of proficiency with English vocabulary” into their top five
ranking, only 75% of the teachers did. Likewise, even though “speaking English
well” was one of the most frequently preferred items for the teachers with 88,89%,
for students it fell behind “having a high level of proficiency with English
vocabulary” with 82,38%. However, it can be understood that the first five items that
students and teachers marked in terms of Subject-Matter knowledge are the same.

Table 24 Top Five Most Frequently Favored Subject Matter Knowledge Items by
Students and Teachers

Students % n Teachers % n
1 have a high level of 88,99 202 speak English well. 88,89 32
proficiency with English
vocabulary.
2 speak English well. 82,38 187  read English well. 80,56 29
3 be fully familiar with English 77,97 177  be fully familiar with English 75,00 27
grammar. grammar. /
have a high level of
proficiency with English
vocabulary.
4 pronounce English well. 73,57 167  write English well. 72,22 26
5 read English well. 67,84 154  pronounce English well. 61,11 22
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In Table 25, five pedagogical items that were most frequently selected by students
and teachers are displayed. It can be seen that teachers’ responses had a wider variety
than students’. Among the top five, the first item that was picked by the highest
number of participants was “providing activities that arouse student’s interest in
learning English.” for the students, and “providing opportunities to use English
through meaningful activities.” for the teachers.

Table 25 Top Five Most Frequently Favored Pedagogical Knowledge Items by
Students and Teachers

Students % n Teachers % n
1 provide activities that arouse 66,52 151 provide opportunities to use 83,33 30
Sétﬁgﬁrslas interest in learning English through meaningful
activities.
2 teach English incorporating 65,64 149 prepare the lesson well. / 80,56 29
student’s various learning styles. teach English incorporating

student’s various learning
styles.
3 teach English tailored to students’ 58,15 132 provide activities that arouse 72,22 26

English proficiency levels. student’s interest in learning
English.
4 assess what students have learned 57,71 131 teach how to learn English 52,78 19
by using appropriate assessment outside the classroom.
methods.
5 teach how to learn English outside 51,10 116 use various materials 4444 16
the classroom. including video, audio, and
multimedia.

On the other hand, unlike the similarities in the top five Subject-Matter knowledge
items, in Pedagogical knowledge category students’ and teachers’ preferences vary.
For instance, “teaching English tailored to students’ English proficiency levels” and
“assessing what students have learned by using appropriate assessment methods”
took place as the third and the fourth most frequently selected Pedagogical
knowledge item according to the students; whereas, they weren’t in the top five for
the teachers. Similarly, although “providing opportunities to use English through

meaningful activities”, “preparing the lesson well” and “using various materials
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including video, audio, and multimedia” are included in the top five for the teachers,

they were not frequent enough to take them to top five according to the students.

In terms of Socio-Affective skills, there is a striking similarity between the students’
and teachers’ ranking preferences. As it can be seen in Table 26, first three skills are
the same. These skills are “arousing students’ motivation for learning English”,
“helping students’ self-confidence in learning English well” and “alleviate students’
anxiety in English class”. The only difference found in this category was that while
55,95% of the students would like their teachers to “have interest in students and
their English learning”, 61,11% of the teachers believe that they should “not

discriminate between students and treat them fairly”.

Table 26 Top Five Most Frequently Favored Socio-Affective Skill Items by Students
and Teachers

Students % n Teachers % n

1 arouse students’ motivation for 85,90 195 arouse students’ motivation for 88,89 32
learning English. learning English.
2 help students’ self-confidence in 81,06 184 help students’ self-confidence in 83,33 30

learning English well. learning English well.

3 alleviate students’ anxiety in 71,37 162 alleviate students’ anxiety in 69,44 25
English class. English class.

4 be helpful to students in and 60,35 137 notdiscriminate between 61,11 22
outside the classroom. students and treat them fairly.

5 have interest in students and 55,95 127 be helpful to students in and 58,33 21
their English learning. outside the classroom.

4. 2. 3. 2. Qualitative Data Analysis Comparisons of
Students’ and Teachers’ responses regarding the qualities

of Effective EFL Teachers

Table 27 exhibits the top five most frequently stated Subject-Matter knowledge items
in the qualitative part of the survey.
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Table 27 Top Five Most Frequently Stated Subject Matter Knowledge Items by
Students and Teachers

Students f % Teachers f %
1 Linguistic Knowledge 171 30,81 Linguistic Knowledge 29 39,19
2 Vocabulary Knowledge 76 13,69  General Knowledge 23 31,08
3 Pronunciation Skill 72 12,97  Speaking skill 11 14,86
4 Speaking skill 64 11,53  Knowledgeable about English 4 5,41
Culture
5 Knowledgeable about English 52 9,37 Pronunciation Skill 3 4,05
Culture

Students (30,81%) and teachers (39,19%) agree upon the importance of linguistic
knowledge. While “Speaking skill”, “Being Knowledgeable about English Culture”
and “Pronunciation Skill” are common in students’ and teachers’ remarks, there is a
striking difference in the second most frequently stated items: “Vocabulary
knowledge” and “General knowledge”. 13% of the times, students stated the
importance of “vocabulary knowledge” that effective language teachers should have.
On the other hand, 31,08% of the times, “general knowledge” was expressed as

having a central importance in the effectiveness of English language teachers.

There are differences in the top five Pedagogical knowledge items that were stated
the most by students and teachers, as well (Table28). While “Using Activities to
Arouse Students' Interest” is favored 13,49% of the times by the students, making it
the most frequent Pedagogical knowledge item, it has been the fourth item in the
teachers’ responses. In addition, although “Providing Opportunities to Use English”
has been mentioned 13,77% of the times by the teacher participants, it is not found in
the top five in the students’ responses. Another difference is that while students favor
“Maintaining Good Classroom Atmosphere” and “Teaching Tailored to Students'
Levels”, teachers had a tendency towards “Awareness of Students' Needs” and

“Keeping up with New Methods”.
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41: “Teaching English tailored to students’ proficiency levels is very
important because the students cannot understand higher levels. They get
bored and give up.” (S-137)

Table 28 Top Five Most Frequently Stated Pedagogical Knowledge Items by
Students and Teachers

Students f % Teachers f %

1 Using Activities to Arouse 106 13,49  Providing Opportunities to Use 19 13,77
Students' Interest English

2 Maintaining Good Classroom 79 10,05  Using Various-Appropriate 18 13,04
Atmosphere Methods and Materials

3 Using Various-Appropriate 76 9,67 Awareness of Students' Needs 17 12,32

Methods and Materials
4 Teaching Tailored to Students' 69 8,78 Being Ready for the Lesson / 14 10,14
Levels Using Activities to Arouse
Students' Interest
5 Being Ready for the Lesson 63 8,02 Keeping up with New Methods 12 8,70

Table 29 displays the most frequently mentioned socio-affective features according

to students and teachers.

Table 29 Top Five Most Frequently Stated Socio-Affective Skill Items by Students

and Teachers

Students F % Teachers f %
1 Increasing Student Motivation 149 17,25  Increasing Student Motivation 16 15,53
2 Being Friendly to Students 99 11,46  Having Good Communication 15 14,56
with Students
3 Being Helpful to Students 77 8,91 Being Understanding towards 13 12,62
Students
4 Being Understanding towards 76 8,80 Having a Sense of Humor 10 9,71
Students

5 Having Good Communication 72 8,33 Being Patient towards Students 8 7,77
with Students
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“Increasing Student Motivation” is found to be the most frequent of all with 17,25%
of the responses from the students and 15,53% of the responses from the teachers.
On the other hand, the second and the third most frequent items in the students’ data,
namely “Being Friendly to Students” and “Being Helpful to Students” cannot be

found in the teachers’ top five.

42: “Being able to behave friendly towards his/her students because this
builds the connection between the teacher and the students, and might lead to

an increase in their participation and effectiveness in the classroom.” (S-116)

4. 3. Perceived Factors that Influence the Effectiveness of English
Language Teachers (Participant Responses to Research Question 4 and
5)

The fourth and fifth research questions of the current study intended to gather the
participants’ opinions on the factors that influence the effectiveness of English

language teachers. The research questions were as follows:

4. What are the perceived personal and contextual factors that influence the

effectiveness of English language instructors according to students?

5. What are the perceived personal and contextual factors that influence the
effectiveness of English language instructors according to instructors?

In order to answer these two questions, open-ended questions were asked to all of the
participants. In this section of the thesis, participant responses to those open-ended
survey questions related to the factors that influence the effectiveness of English
language teachers will be reported. After presenting students’ perceptions on positive
personal factors, negative personal factors, positive contextual factors and negative

contextual factors, teachers’ perceptions will be shown in the same order.
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4. 3. 1. Students’ Perceptions on the Factors that Influence the

Effectiveness of EFL Teachers

4. 3. 1. 1. Positive Personal Factors as Perceived by the
Students

An overview of the positive personal factors that influence the effectiveness of an
English language teacher according to the student participants are displayed in Table

30.

Table 30 Frequencies and Percentages of Students’ Positive Personal Factor

Responses

Positive Personal factors f %
Traits 451 48,08
Teaching Related 212 22,60
Skills 129 13,75
Educational Background 69 7,36
Knowledge 68 7,25
Personal Features 9 0,96
TOTAL 938 100

As it can be seen from Table 30, 48,08% of all the positive personal factors stated
belong to the category of “Traits”. “Teaching related” factors comprise of the
22,60% of the responses given in this category. Factors related to the teachers’
“Skills”, “Educational Background”, “Knowledge” and “Personal Features” are the

other categories in order of frequency.

Table 31 below demonstrates the positive characteristic features of effective English
language teachers according to the student participants of the current study.
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Table 31 Positive traits of effective EFL teachers according to students

Traits f %

Patient 39 8,65
Friendly 38 8,43
Smiling 37 8,20
Well-organized 36 7,98
Understanding 35 7,76
Energetic 35 7,76
Self-Confident 34 7,54
With a Sense of Humor 31 6,87
Ambitious 27 5,99
Positive 22 4,88
Happy 19 4,21
Professional 14 3,10
Sincere 11 2,44
Talkative 11 2,44
Hardworking 10 2,22
Helpful 10 2,22
Fair 10 2,22
Open to Learning 8 1,77
Creative 8 1,77
Good Role-Model 6 1,33
Respectful 5 1,11
Curious 2 0,44
On Time 2 0,44
Smart 1 0,22
TOTAL 451 100

As the table reveals, the most frequently mentioned traits are being patient and
friendly. In terms of patience, students state that language teachers may not get the
products of their teaching immediately, and therefore, they should be patient enough

to let them try first. Two extracts from the student responses exemplify the issue.
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43: “Being patient because it takes time for his/her hard work to pay off.” (S-
86)

44: “Patience because the students will be like babies who have just started
talking. Even if the teacher understands, he/she should wait for the student to
finish talking.” (S-82)

When it comes to friendliness, the students state that their teachers’ behaviors in the
classroom affect them. If they are not friendly, they may get demotivated. For this

reason, they should be friendly.

45: “[The teacher] should be friendly because a teacher’s behaviors in the

classroom always affects the students.” (S-23)

46: “[The teacher] should be friendly. If he/she is authoritative, students will
alienate from the lesson and efficiency will drop to the lowest level.” (S-98)

Patience and friendliness are closely followed by having a smiling face and being
well-organized. The students claim that a smiling face comforts them and increases
their motivation. However, they also assert that an effective language teacher should

be well-organized and disciplined enough to maintain the classroom atmosphere.
47: “Smiling. It affects the students’ motivation from the moment he/she
enters the classroom. And in return it affects the interest and enthusiasm.” (S-

40)

48: “Smiling because if the teacher has a smiling face, students feel

comfortable.” (S-143)

49: “Self-discipline and his/her determined attitude on the presence of
authority in class.” (SI121)
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50: “Discipline. In language learning, mutual discipline is a must. When

control is lost, it is not possible to come through.” (S-36)

Table 32 presents the educational factors that have an impact on the effectiveness of
English language teachers. Students believe that getting a “good university
education” and continuing with their “professional development” are the most
important educational factors that influence their effectiveness in language teaching

positively.

51: “After graduating from a good school, [the teacher] should continue
improving himself/herself.” (S-33)

52: “[The teacher] should keep improving himself/herself. That is, he/she
should be learning new things to be a good role-model to his/her students.”

(S-104)

Table 32 Educational background factors of effective EFL teachers according to

students

Educational Background f %
Good University Education 26 37,68
Professional Development 26 37,68
Education Abroad 7 10,14
Pedagogic Formation 7 10,14
Good Language Education 3 4,35
TOTAL 69 100

In Table 33, knowledge factors that influence the effectiveness of EFL teachers are
presented. In line with the Subject-Matter knowledge requirements of effective
English language teachers according to students’ ranking responses as shown in
Table 17 (on page 49), students state “English language proficiency” as an important

factor in the open-ended part of the survey, as well. It is followed by “Experience
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abroad”. That is, they believe that effective English language teachers should have

lived abroad and experienced how to communicate with foreigners.

53: “Having been abroad and sharing his/her experiences with the students.”

(S-109)

54: “Having the experience of living abroad and communicating with
foreigners.” (S-85)

55: “[The teacher] should have been abroad in order to gain experience and

improve his/her English speaking fluency.” (S-160)

Table 33 Knowledge factors of effective EFL teachers according to students

Knowledge f %
English Language Proficiency 26 38,24
Experience Abroad 19 27,94
Good General Knowledge 16 23,53
Reading Habit 6 8,82
L1 Knowledge 1 1,47
TOTAL 68 100

Table 34 depicts the personal features that are thought to affect teachers’ success

positively.

Table 34 Positive personal features of effective EFL teachers according to students

Personal Features f %
Young 6 66,67
Beautiful 2 22,22
Male 1 11,11
TOTAL 9 100
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Although not specifically mentioned by many people, the age of the teachers was
also reported to be an affecting factor.

56: “[The teacher] was young, so he/she understood the students better.” (S-
3)

In terms of their skills, mentioning 67 times, students believe that teachers’ ability to

transfer their knowledge and skills is important (Table 35).

57: “[The teacher] should have the skill to teach and transfer his/her
knowledge and skills because teaching a language is a matter of ability.” (S-
153)

58: “[The teacher] should have the ability to put his/her knowledge across.
He/she should transfer his/her knowledge and skills thoroughly and correctly

to his/her students.” (S-146)

Table 35 Skill factors of effective EFL teachers according to students

Skills f %
Ability to Transfer Knowledge and Skills 67 51,94
Empathy 34 26,36
Good Communication Skills 20 15,50
Taking Initiative 5 3,88
Good Speaker 3 2,33
TOTAL 129 100

Teaching related factors can be seen in Table 36. The most frequently stated positive
personal factor was “Enjoy Teaching”. The excerpts below reveal students beliefs on

the importance of the joy their teachers take out of teaching.
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59: “[The teacher] should love his/her job very much because a person who
doesn’t love his/her job cannot fulfill his/her responsibilities and demotivate
the students.” (S-164)

60: “/The teacher] should love his/her job because a teacher who loves

his/her job always wants to teach well.” (§-213)

61: “Compared to teachers from other fields, an English language teacher
should love his/her profession more because language doesn’t have a formula
as in Mathematics and Physics. Therefore, if a student really wants to learn
English, he/she should love it and make it an integral part of his/her life. At
that point, the teacher has a very important role because the more the teacher

loves English, the more the students do.” (S-86)

Table 36 Teaching related factors of effective EFL teachers according to students

Teaching Related f %
Enjoy Teaching 105 49,53
Motivated to Teach 50 23,58
Dedicated to Teach 30 14,15
Teaching Experience 27 12,74
TOTAL 212 100

4. 3. 1. 2. Negative Personal Factors as Perceived by the
Students

Table 37 displays an overview of the positive personal factors that influence the
effectiveness of an English language teacher according to the student participants.
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Table 37 Frequencies and Percentages of Students’ Negative Personal Factor

Responses

Negative Personal Factors f %
Traits 306 48,11
Knowledge and Educational Background 30 4,72
Personal problems 96 15,09
Skills 68 10,69
Teaching Related 136 21,38
TOTAL 636 100

Negative Traits of effective English language teachers according to students are
presented in Table 38.

Table 38 Negative Traits of effective EFL teachers according to students

Traits f %

Having a High Ego 60 19,61
Too Serious and Strict 30 9,80
Not Understanding 27 8,82
Impatient 26 8,50
Angry 24 7,84
Not Self-Confident 22 7,19
Feeling Incapable 15 4,90
Monotonous 15 4,90
Unhappy 14 4,58
Too Ambitious 13 4,25
Unfair 13 4,25
Not Well-Organized 11 3,59
Negative 10 3,27
Lazy 8 2,61
Tired 7 2,29
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Table 38 Negative Traits of effective EFL teachers according to students
(Continued)

Inconsistent 3 0,98
Irresponsible 3 0,98
Not Friendly 3 0,98
Offensive Appearance 2 0,65
TOTAL 306 100

As it can be seen in Table 38, “having a high ego” has been reported 60 times to be a
critical negative factor that influences the effectiveness of English language teachers.
The excerpts taken from student responses reveal that if the teacher has a high ego
and is too selfish, they put a barrier between the teacher and themselves.

62: “Egoism! I cannot learn anything from a person who thinks he/she is the

best at everything.” (S-56)

63: “Too much self~confidence and ego. Insulting the students without regard

to the age and education difference.” (S-201)

Likewise, if the teacher is “too serious or strict”, they may refrain from asking their

questions, which affects them negatively.

64: “Having a strict and stringent personality. [Otherwise] students might

hesitate to participate and ask questions.” (S-111)

Table 39 shows the negative knowledge and educational factors on the effectiveness

on EFL teachers.
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Table 39 Negative Knowledge and Educational Factors of effective EFL teachers
according to students

Knowledge and Education f %
Lack of English Language Knowledge 17 56,67
Not Having Good Education 9 30,00
Lack of General Knowledge 3 10,00
Lack of L1 Knowledge 1 3,33
TOTAL 30 100

“Lack of English language knowledge” and “not having good education” are stated
as the negative factors that affect English language teachers’ success.

Personal problems of effective EFL teachers as perceived by the students can be seen
in Table 40.

Table 40 Personal Problems of effective EFL teachers according to students

Personal problems f %

Psychological Problems 32 33,33
Reflecting Personal Problems 18 18,75
IlIness 15 15,63
Lack of Professional Development 15 15,63
Busy with Extra Duties (MA, another job) 11 11,46
The Need to Prove Oneself 5 5,21
TOTAL 96 100

It has been stated 32 times that “psychological problems” are among the negative
personal factors. Students express that if teachers have psychological problems, they
cannot perform well and they tend to alienate themselves from the students and the

lessons.
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65: “Psychological condition — A person who has psychological problems

cannot be expected to perform his/her job well.” (S-6)

66: “Personal problems and being in a spiritual quest causes [the teacher] to

feel alienated from the students and the lessons.” (S-13)

Table 41 demonstrates the skill factors that influence the success of EFL teachers

negatively.

Table 41 Negative skill factors of effective EFL teachers according to students

Skills f %
Lack of Communication Skill 21 30,88
Lack of Ability to Transfer Knowledge and Skills 19 27,94
Inability to Motivate 17 25,00
Lack of Empathy 11 16,18
TOTAL 68 100

According to the participant students, “the lack of communication skill” and “the
lack of ability to transfer knowledge and skills” are two of the incompetency that
might affect teachers. Especially, for “the ability to transfer knowledge and skills”

students had many comments, some of which are presented below.

67: “Lack of ability to transfer knowledge and skills because no matter how
well they know English, [the teacher] cannot be helpful for the students if

he/she cannot put his/her knowledge across.” (S-143)

68: “Teaching badly because this makes it difficult for his/her students to
understand the lesson and leads to their failure.” (S-174)

69: “If [the teacher] knows but cannot transfer this knowledge, he/she cannot
be helpful for the students.” (S-65)

Table 42 presents the teaching related negative personal factors.
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Table 42 Teaching related negative factors of effective EFL teachers according to

students

Teaching Related f %
Lack of Motivation to Teach 48 35,29
Not Loving Teaching 37 27,21
Not Loving the Students 15 11,03
Talking about Politics and Religion in Class 9 6,62
Not Being Ready for the Lesson 7 5,15
Lack of Teaching Experience 7 5,15
Not Being Aware of Students' Needs 5 3,68
Inflexible Schedule 5 3,68
Not Addressing All Students 2 1,47
Not Teaching English in English 1 0,74
TOTAL 136 100

The second most frequent negative personal factor after “having a high ego” (shown
in Table 38) is teachers’ “lack of motivation to teach”. Students maintain that if
teachers are not motivated to teach or if they just do the teaching to earn money, this

mood would also affect their teaching in the classroom.

70: “Not loving his/her job because not wanting to go to school everyday

decreases his/her motivation to teach.” (S-161)

71: “First of all, of course, not loving his/her job. His/her unhappiness
reflects itself into the class and affects the students.” (S-160)

72: “Seeing teaching profession only as a means to earn money and posing a

negative attitude against the students.” (S-156)
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4. 3. 1. 3. Positive Contextual Factors as Perceived by the

Students

An overview of positive contextual factors stated by the students can be found in

Table 43.

Table 43 Frequencies and Percentages of Students’ Positive Contextual Factor

Responses

Positive Contextual Factors f %
Policy Related 55 8,41
School Related 217 33,18
Relationships 140 21,41
Student Related 242 37,00
TOTAL 654 100

Among four contextual factor categories, students related factors are found to be the

largest determinant of the teacher effectiveness according to the students with 37%

of the coded segments.

Positive policy related factors can be found in Table 44.

Table 44 Positive Policy Related Factors of Effective EFL Teachers according to

Students

Policy Related f %
Financial Satisfaction 31 56,36
Good Educational Policies 11 20,00
Appreciation of Teachers 7 12,73
High Level of Life Standard 6 10,91
TOTAL 55 100

80



“Financial satisfaction” of the teachers has been mentioned as a positive contextual
factor 31 times by the students. Students believe that if teachers receive a satisfactory

salary, they would enjoy their job more.

73: “A satisfactory salary - because the teachers want to get what they

deserve just like other people do.” (S-86)

T4: “If the government raises financial support, the teachers may enjoy

performing their duties more.” (S-110)

Another policy related factor that affects the success of the teachers is reported to be
“Good educational policies”. The students express their concern about the value
given to English language in the education system. If it is not given priority in the
system, the students also feel that it is not important to learn. This opinion is

reflected in the excerpt below:

75: “Educational system - because when language teaching loses its priority

in the educational system, it loses its priority for the students, too.” (S-153)

According to the students who participated in this study, “available materials” is the
most fundamental school related contextual factor that impacts the effectiveness of
English language teachers (Please, see Table 45). It is followed by “good classroom
conditions”. They claim that the possession or easy access to necessary educational
or technological materials and equipments help the teachers in their teaching, leaving
a positive effect on their success.

76: “Possessing the necessary materials -because in English language

education, audio and visual materials have an important role.” (S-111)

77: “Having access to resources as he/she wishes makes it easier for him/her

to teach.” (S§-137)

78: “Suitable conditions of the building and the classrooms where the

education takes place and the presence of many available materials.” (S-146)
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Table 45 Positive School Related Factors of Effective EFL Teachers according to
Students

School Related f %
Available materials 100 46,08
Good Classroom Conditions 47 21,66
Positive Work Environment 27 12,44
School Location 18 8,29
Manageable Workload 11 5,07
English Speaking Context 8 3,69
The Availability of In-service Training 4 1,84
Few Students 2 0,92
TOTAL 217 100

Table 46 shows the relationship factors that influence an EFL teacher’s effectiveness

as perceived by the students.

Table 46 Positive Relationship Factors of Effective EFL Teachers according to
Students

Relationships f %
Happy and Supportive Family 59 42,14
Friendly and Cooperative Colleagues 34 24,29
Supportive Administration 34 24,29
Positive Social Life 13 9,29
TOTAL 140 100

According to the students, having a “happy and supportive family” is another
important positive contextual factor which belongs to the category of relationships.
They feel that if the teacher has a happy and a peaceful family life, this would have a

good impact on them everywhere.
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79: “Peace at home. People spend most of their time with their families. If
[the teacher] is happy at home, this happiness affects him/her positively

everywhere.” (S-98)

Likewise, if the teacher develops good relationships with their colleagues, they can
support each other for better teaching.

80: “His/her colleagues affect [the teacher]. If his/her colleagues are

experienced, he/she can learn new things from them.” (S-163)

An overview of positive student related factors is demonstrated in Table 47.

Table 47 Positive Student Related Factors of Effective EFL Teachers according to
Students

Student Related f %
Student Motivation 80 33,06
Student Participation 44 18,18
Student Success 41 16,94
Positive Classroom Atmosphere 33 13,64
Respectful Students 31 12,81
Getting Positive Feedback from Students 13 5,37
TOTAL 242 100

“Students’ motivation and participation” are the two student related factors that have
positive influences on the teachers success. Students hold that language teachers will
feel more motivated to teach as long as their students enjoy learning English and
participate in the lesson.

81: “The willingness and motivation of the students to learn English —
because if the students are demotivated, after some time this will influence the
teacher too.” (S-148)
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82: “Student participation — this is valid for all teachers. Seeing the result of

their efforts will increase their motivation.” (S-102)

4. 3. 1. 4. Negative Contextual Factors as Perceived by the

Students

An overview of negative contextual factors that influence the effectiveness of

English language teachers can be found in Table 48.

Table 48 Frequencies and Percentages of Students’ Negative Contextual Factor

Responses

Negative Contextual Factors f %
Policy Related 36 5,26
Relationships 136 19,88
Student Related 221 32,31
School Related 291 42,54
TOTAL 684 100

Table 48 reveals that according to the students, the biggest negative contextual

factors that influence EFL teachers’ effectiveness are school and student related.

Table 49 demonstrates the negative policy related factors from students’ viewpoints.

Table 49 Negative Policy Related Factors of Effective EFL Teachers according to

Students

Policy Related f %
Financial Problems 30 83,33
Ineffective Foreign Language Teaching Policies 4 11,11
Ineffective Teacher Education Programs 5,56
TOTAL 36 100
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According to the student participants of the current study, not receiving the salary
they deserve from the government causes dissatisfaction among teachers. Therefore,

it poses as a negative contextual factor.

83: “The insufficiency of salary that the government gives. Not getting
enough financial satisfaction from his/her job, even if [the teacher] loves
his/her profession.” (S-63)

Table 50 shows students’ perceptions on the relationship factors that influence EFL
teachers negatively.

Table 50 Negative Relationship Factors of Effective EFL Teachers according to
Students

Relationships f %
Family Problems 84 61,76
Conflict with Colleagues 28 20,59
Problems in Social Life 14 10,29
Getting Lack of Respect 10 7,35
TOTAL 136 100

“Family problems” is another relationships related contextual factor that students
believe to influence the effectiveness of their language teachers. This is followed by

having “conflicts with colleagues”.

84: “If a teacher has problems with his/her family or a close acquaintance,

this would affect his/her school performance as well.” (S-39)

85: “Experiencing problems with colleagues — Even though teachers spend
most of their time in the classroom with their students, in breaks or other
times they are with their colleagues. Feeling exclude and not loved

demotivates a teacher.” (S- 86)
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Another group of contextual factors is related to the school where the teaching takes
place. Table 51 displays the students responses these school related factors.

Table 51 Negative School Related Factors of Effective EFL Teachers according to
Students

School Related f %
Lack of Materials 76 26,12
Small/non-suitable Classrooms 71 24,40
Strict Administration 40 13,75
Not Happy with the School 29 9,97
Long Travel to School 25 8,59
Ineffective Curriculum 18 6,19
Long Lesson Duration 16 5,50
Difficulty of living in a Non-English-speaking Context 6 2,06
Crowded Classrooms 5 1,72
Too Passive Administration 4 1,37
Lack of Personal Development Opportunities 1 0,34
TOTAL 291 100

As it can be understood from the Table 51, in that category, the most frequently
articulated problems are “lack of materials” and “small/non-suitable classrooms”.
When the materials provided by the educational institution are not enough, this
negatively affects the teachers. Similarly, when the classroom is not technologically
equipped, even if the teachers intend to integrate technology into his/her teaching,
the conditions wouldn’t let them. In addition to the equipments provided in the
classroom, the size of the actual room is also an effective factor. The extracts below

exemplify these problems.

86: “If materials in the institution are not enough, this affects [the teacher]’s
success negatively. For instance, they are only doing one listening exercise in
a week, it wouldn’t be helpful.” (S-82)
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87: “Wanting to use technology but not having the equipments.” (S-66)
88: “The physical inadequacies of the school for education. A small
classroom, absence of a projector or a blackboard. Even though [the

teacher] is adapted to the lesson, such negative conditions restrain him/her.”

(S-63)

Another negative contextual factor category is student related factors. Details of the

student responses are shown in Table 52.

Table 52 Negative Students Related Factors of Effective EFL Teachers according to
Students

Student Related f %
Demotivated Students 83 37,56
Disrespectful students 45 20,36
Non-Attentive Students 41 18,55
Student Failure 19 8,60
Negative Classroom Atmosphere 15 6,79
Miscommunication with Students 14 6,33
Students with various levels 4 1,81
TOTAL 221 100

Because of the nature of teaching, students are an indispensable part of the
profession. While “student motivation” is a great positive contextual factors,
“demotivated students” influence the teachers just in the opposite direction. This

problem has been mentioned 83 times.

89: “Classroom atmosphere — If the students are demotivated, this affects the

teachers’ performance negatively too.” (S-99)

90: “Students’ finding learning English boring and not liking it.” (S-154)
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91: “Students’ discipline and motivation — This might decrease teachers’

motivation to teach.” (S-174)

Just like “demotivated students”, “disrespectful students” is another factor that has a

negative effect on the teachers.

92: “Disrespectful and impolite behaviors of the students who have family

related and social problems in the classroom against the teacher.” (S-58)

4. 3. 2. Teachers’ Perceptions on the Factors that Influence the

Effectiveness of EFL Teachers

4. 3. 2. 1. Positive Personal Factors as Perceived by the
Students

Below in Table 53, positive personal factors that have an impact on the effectiveness
of English language teachers’ performance are presented under six different

categories.

Table 53 Frequencies and Percentages of Teachers’ Positive Personal Factor

Responses

Positive Personal factors f %
Traits 79 47,02
Teaching Related 28 16,67
Skills 21 12,50
Educational Background 20 11,90
Knowledge 19 11,31
Personal Features 1 0,60
TOTAL 168 100
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It can be seen in Table 53 that personality traits of EFL teachers have the highest
frequency with 47,02% in terms of perceived positive factors. This figure is followed
by teaching related factors by 16,67%.

Table 54 displays the positive personal traits that influence EFL teachers positively.

Table 54 Positive Personal Traits of Effective EFL Teachers according to Teachers

Traits F %
Friendly 12 15,19
Creative 11 13,92
Well-organized 7 8,86
Hardworking 7 8,86
Open to Learning 7 8,86
Energetic 6 7,59
Professional 5 6,33
Understanding 5 6,33
Patient 4 5,06
Good Role-Model 3 3,80
Ambitious 3 3,80
Sincere 2 2,53
Helpful 2 2,53
Positive 1 1,27
Smart 1 1,27
Smiling 1 1,27
Respectful 1 1,27
Self-Confident 1 1,27
TOTAL 79 100

In terms of personality features of English language teachers, the teachers who
participated in this survey express that friendliness and creativity are the two most

significant ones. If the teachers are friendly people, they can create a positive
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learning environment more easily. Similarly, if they are creative people, they can use
different activities to keep the students interested.

93: “Humaneness — When the students feel loved, a positive learning

environment can be established.” (T-19)

94: “Creativity - creating different activities keep the students’ interest

alive.” (T-27)

Positive educational background factors as perceived by teachers are demonstrated in
Table 55.

Table 55 Positive Educational Background Factors of Effective EFL Teachers

according to Teachers

Educational Background f %
Professional Development 9 45,00
Pedagogic Formation 8 40,00
Good University Education 2 10,00
Good Language Education 1 5,00
TOTAL 20 100

According to the teachers who participated in this study continuous “professional
development” is central to being an effective teacher. Teachers should be
participating in professional development courses. In addition, as a result of the
change in the interests of the students, they should keep up with the technological
developments and try to integrate them into their own teaching.

95: “Keeping up with the novelties in the field and attending courses
to improve himself/herself. For example, in order to attract new
generation students and to increase their motivation to study English
outside class, it is necessary to use technological devices and websites

that are created for language learning.” (T-29)
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96: “Keeping the changing student profile in mind, [the teacher]
should update himself/herself and keep up with modern techniques.”
(T-31)

Apart from “professional development”, some of the participant teachers strongly
believe that only the people with enough education in the related field should become

English language teachers. “Pedagogical formation” should be a must.

97: “[The teacher] should have got a good education on English
Language Teaching (ELT). He/she shouldn’t be one of the people who
study in Architecture or Archaeology departments, cannot find a job
and decide to become a teacher in Turkey. Or | think the people who
say “I actually studied in another department, but there are no job
opportunities in that field. Therefore, let me become an English
teacher!” should not be allowed to become English language
teachers, just like an ELT graduate cannot be a surgeon. Without
receiving the necessary pedagogic formation, a person cannot be a
teacher.” (T-25)

Table 56 presents positive knowledge factors that affect EFL teachers effectiveness

according to teacher participants.

Table 56 Positive Knowledge Factors of Effective EFL Teachers according to

Teachers

Knowledge F %
English Language Proficiency 10 52,63
Reading Habit 3 15,79
Good General Knowledge 2 10,53
Experience Abroad 2 10,53
SLA Knowledge 2 10,53
TOTAL 19 100
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“English language proficiency” is mentioned as a positive factor in the knowledge
category. They maintain that if teachers are fully proficient in the language they are
teaching, they would be more self-confident, which increases students’ self-

confidence in return.

98: “Language proficiency — It provides self-confidence and self-confident

teachers increase their students’ self-confidence.” (T-2)

Similar to the students’ preferences, teachers also give importance to the “ability to
transfer knowledge and skills” (Table 57). Some teacher participants of the current
study believe that putting one’s knowledge across is a necessary skill which is even

more important than knowing.

99: “Having the ability to teach. The ability to transfer knowledge and skills
might be more important than knowing for teaching.” (T-18)

100: “The teacher should be able to demonstrate that he/she is
knowledegable and effective enough in his/her job. This increases the level of
respect that the students have towards him/her and makes them feel that they
have a lot to learn from him/her.” (T-17)

Table 57 Positive Skill Factors of Effective EFL Teachers according to Teachers

Skills f %
Ability to Transfer Knowledge and Skills 7 33,33
Good Communication Skills 7 33,33
Empathy 4 19,05
Good Observer 2 9,52
Good Speaker 1 4,76
TOTAL 21 100

In the last category of positive personal factors, we find “teaching related factors”.

The frequencies of each sub-category in the group can be seen in Table 58.
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Table 58 Positive Teaching Related Factors of Effective EFL Teachers according to

Teachers

Teaching Related f %
Enjoying Teaching 16 57,14
Motivated to Teach 11 39,29
Teaching Experience 1 3,57
TOTAL 28 100

“With 16 responses, “enjoying teaching” is the most frequently stated item. Teachers
assert that in order to be helpful to their students and in order to be more efficient,

they should enjoy their profession.

101: “/The teacher]’s passion for his/her job because the jobs done without
passion cannot be effective and helpful.” (T-26)

102: “I believe that only a person who loves English, loves it a lot and feels it
can be an effective English teacher.” (S-23)

4. 3. 2. 2. Negative Personal Factors as Perceived by the
Students

Table 59 summarizes the sub-categories of negative personal influences on an

English language teacher’s effectiveness.

Table 59 Frequencies and Percentages of Teachers’ Negative Personal Factor

Responses

Negative Personal Factors f %
Traits 46 43,81
Knowledge and Educational Background 9 8,57
Personal problems 22 20,95
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Table 59 Frequencies and Percentages of Teachers’ Negative Personal Factor

Responses (Continued)

Skills 9 8,57
Teaching Related 19 18,10
TOTAL 105 100

As it can be seen in Table 59, personality features and personal problems are the two

most frequently stated negative personal factors by teachers, with 43, 81% and

20,95% respectively.

Table 60 demonstrates the personality trait factors that might have a negative

influence on the effectiveness of EFL teachers.

Table 60 Negative Personal Traits Factors of Effective EFL Teachers according to

Teachers

Traits f %
Having a High Ego 8 17,39
Lazy 6 13,04
Not Self-Confident 6 13,04
Not Understanding 5 10,87
Impatient 4 8,70
Not Well-Organized 3 6,52
Monotonous 3 6,52
Too Serious and Strict 3 6,52
Tired 2 4,35
Angry 2 4,35
Too Ambitious 1 2,17
Inconsistent 1 2,17
Negative 1 2,17
Unfair 1 2,17
TOTAL 46 100
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In terms of “Traits”, as shown in Table 60, “having a high ego” has been stated 8
times by the teachers. Participant teacher state that if teachers have a high ego, this

would prevent them from further learning.

103: “[The teacher]’s being snooty, and know-it-all — because the people
who show such behaviors cannot learn anything from the others and improve
himself/herself.” (T-26)

104: “A person’s being extremely self-confident or not having confidence in
himself/herself at all. Both situations hinder taking the right steps necessary
for success.” (T-6)

On the other hand, being “lazy” is another cause behind the ineffectiveness of
language teaching. It has been stated by the teachers that learning a language is a
long and a challenging process. Therefore, they should be lazy and give up. Instead,

they should have a confidence in themselves and keep trying.

105: “[The teacher]’s being unambitious. -- Learning a foreign language is
not a short process. Conversely, it can take years, and it is a process which
can push the limits of the students and teachers at some points. | think the
teacher should show a positive attitude towards his/her students with
determination and without getting demotivated by the negative things
experienced.” (T-20)

Knowledge and education factors that were stated by teacher participants as having
negative effects are displayed in Table 61. As it can be seen in Table 61, “knowledge
and education related factors” seem to have been favored nine times in total. “Not
having a good education” is the most frequent of all the other educational

determinants. This can be understood from a teacher’s response:

106: “Ignorance creates insecurity, and it does not enable a successful

learning.” (T-19)
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Table 61 Negative Knowledge and Education Related Factors of Effective EFL
Teachers according to Teachers

Knowledge and Education f %
Not Having Good Education 5 55,56
Lack of English Language Knowledge 3 33,33
Lack of General Knowledge 1 11,11
TOTAL 9 100

Table 62 summarizes the personal problems that might have an impact on an English

language teacher’s effectiveness.

Table 62 Negative Personal Problems of Effective EFL Teachers according to

Teachers

Personal problems f %
Lack of Professional Development 12 54,55
IlIness 5 22,73
Psychological Problems 3 13,64
Reflecting Personal Problems 2 9,09
TOTAL 22 100

It can be seen in Table 62 that effective English language teachers are the ones who
are open to learning according to 12 responses. They should be improving their
teaching methods constantly. Furthermore, they should be aware of the changing

student profile to adapt their teaching styles.
107: “A teacher who cannot follow up the current trends of the work will be

unsuccessful because he/she cannot understand the changing world and the
types of the students.” (T-31)
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108: “[The teacher]’s not being open to the innovations - Especially with the
entrance of technology into the educational world, new methods started to
appear in foreign language teaching, and the students are coming from an
environment that technology dominates. Therefore, an English teacher should

be open to innovations.” (T-20)

109: “[The teacher]’s not being open to innovations. He/she can only

improve his/her success if he/she is open to learning and innovation.” (T-7)

Table 63 displays the negative skills that might have an influence on EFL teachers’

effectiveness according to Teachers

Table 63 Negative Skills Related Factors of Effective EFL Teachers according to

Teachers

Skills f %
Lack of Communication Skill 6 66,67
Lack of Empathy 2 22,22
Unable to Motivate 1 11,11
TOTAL 9 100

As it can be seen in Table 63, six people stated the significance of “communication
skill”. They maintain that language learning is based on interpersonal communication
because of its nature. Therefore, if a teacher is not good at communicating with other

people, he/she cannot be successful in his/her job.

110: “Lack of social skills. The person with bad social skills will have a bad

success level in a program based on communication.” (T-6)

“Teaching related factors” that have a negative influence are presented in Table 64.
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Table 64 Negative Teaching Related Factors of Effective EFL Teachers according to
Teachers

Teaching Related f %
Lack of Motivation to Teach 9 47,37
Not Loving Teaching 8 42,11
Not Addressing All Students 1 5,26
Not Teaching English in English 1 5,26
TOTAL 19 100

It is understood that “lack of motivation to teach” is one of the most important
determinants after “lack of professional development”. If teachers are not motivated
to teach, they might tend to keep the same teaching methods and activities, which in

return might lead to student failure.

111: “The teacher’s teaching his/her classes in the same way by becoming

lazy due to losing his/her motivation.” (T-29)

4. 3. 2. 3. Positive Contextual Factors as Perceived by the
Students

An overview of the frequencies of “Positive Contextual Factors” is displayed in
Table 65.

Table 65 Frequencies and Percentages of Teachers’ Positive Contextual Factor

Responses

Positive Contextual Factors f %
Policy Related 12 10,81
School Related 53 47,75
Relationships 30 27,03
Student Related 16 14,41
TOTAL 111 100
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It is understood from Table 65 that teachers find school related and relationship

factors having bigger positive influence on their effective teaching.

Positive policy related factors are shown in Table 66.

Table 66 Positive Policy Related Factors of Effective EFL Teachers according to

Teachers

Policy Related f %
Financial Satisfaction 7 58,33
Appreciation of Teachers 4 33,33
High Level of Life Standard 1 8,33
TOTAL 12 100

“Financial satisfaction” has been stated seven times by the teachers. Therefore, it can
be deduced that according to teachers, being happy with financial situation they are
in and receiving a satisfactory salary is an important influence on the job satisfaction

as well.

112: “Financial satisfaction increases the pleasure taken out of the task at

hand.” (T-6)

In terms of school related factors (Table 67), “available materials” have been
articulated 18 times as an important determinant of successful teaching. Although
teachers are expected to be creative, their creativity wouldn’t suffice unless it is

supported by efficient curriculum and materials.

113: “Clear objectives and good materials and programs which lead to these
objectives. The teacher should believe in the efficiency of the program and
material that he/she uses, and he/she should be able to use his/her creativity
in order to build something over them. This cannot be achieved only with the

creativity of the teacher.” (T-20)
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In addition to the availability of teaching materials, the “classroom conditions” affect

the teachers. A teacher expressed his/her opinions as follows:
114: “The classes’ and other premises’ being well-equipped and well-
prepared and not having technical and physical obstacles will increase the

motivation and, therefore, the success of teachers.” (T-26)

Table 67 Positive School Related Factors of Effective EFL Teachers according to

Teachers

School Related f %
Available materials 18 33,96
Good Classroom Conditions 12 22,64
The Availability of In-service Training 9 16,98
Positive Work Environment 7 13,21
Few Students 3 5,66
School Location 2 3,77
Manageable Workload 2 3,77
TOTAL 53 100

Table 68 presents the relationship factors that influence EFL teachers’ effectiveness

as they are reported by the teacher participants.

Table 68 Positive Relationship Factors of Effective EFL Teachers according to

Teachers

Relationships f %
Supportive Administration 19 63,33
Friendly and Cooperative Colleagues 9 30,00
Happy and Supportive Family 2 6,67
TOTAL 30 100
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“Supportive administration” has been mentioned 19 times. It can be understood from
teachers’ responses that rather than a bossy and strict administration, teachers tend to

favor democratic atmosphere more.

115: “Having a democratic atmosphere at the work place. No one can be
happy at a workplace where there are bosses who give him/her orders

dictatorially and he/she is not given the right to speak.” (T-26)

Likewise, teachers think that if they cooperate with their colleagues, they can
minimize ineffective teaching methods. A teacher who insists on the importance of

sharing experiences with the colleagues stated that:

116: “If the knowledge and experience transition among the colleagues is
high, the bad applications and coincidences in education would go down to a

minimum level thanks to the positive experiences.” (T- 31)

Table 69 presents the positive student related factors on the effectiveness of EFL

teachers.

Table 69 Positive Student Related Factors of Effective EFL Teachers according to
Teachers

Student Related f %
Student Motivation 8 50,00
Student Success 4 25,00
Getting Positive Feedback from Students 3 18,75
Respectful Students 1 6,25
TOTAL 16 100

In terms of student related factors (Table 69), “student motivation” is found to be
another positive student related contextual determinant. Teachers believe that when
the students do not benefit from what they are teaching they also feel demotivated.

101



However, it is also stated that if the students do not want to learn the English
language, it is almost impossible to motivate them externally.

117: “The interest and motivation of the students: when the teacher feels that

he/she is not listened to, his/her motivation goes down.” (T-2T)
118: “The students should be willing to learn. If their motivation is not
coming from themselves, it is almost impossible to motivate them with the

efforts coming from the others.” (T-16)

4. 3. 2. 4. Negative Contextual Factors as Perceived by the
Students

The frequencies of “Negative Contextual Factor” sub-categories are exhibited in
Table 70.

Table 70 Frequencies and Percentages of Teachers’ Negative Contextual Factor

Responses

Negative Contextual Factors f %
Policy Related 10 8,13
Relationships 20 16,26
School Related 71 57,72
Student Related 22 17,89
TOTAL 123 100

Table 70 indicates that teachers find certain school related factors to be influencing
their effectiveness negatively. Other than that, student related factors and teachers

relationships might also have negative effects on teachers’ success.

Table 71 displays the policy related factors that were stated by teacher participants as

having negative influences on EFL teachers’ effectiveness.
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Table 71 Negative Policy Related Factors of Effective EFL Teachers according to

Teachers

Policy Related f %
Financial Problems 8 80,00
Ineffective Foreign Language Teaching Policies 2 20,00
TOTAL 10 100

When teachers experience financial problems or do not receive the amount of salary
they expect to have, they might feel demotivated in their profession. This opinion has
been mentioned eight times by the teachers. A sample quote from the teacher

responses can be found below:
119: “If he/she experiences financial difficulties, helshe struggles to offer
extra classes and this makes him get alienated to his/her job. Therefore,

he/she cannot have a healthy relationship with the students.” (T-10)

Another negative contextual factor category from teachers’ responses, negative

relationship factors, is presented in Table 72.

Table 72 Negative Relationship Factors of Effective EFL Teachers according to

Teachers

Relationships f %
Conflict with Colleagues 8 40,00
Family Problems 7 35,00
Getting Lack of Respect 4 20,00
Problems in Social Life 1 5,00
TOTAL 20 100

Table 72 reveals that a negative issue stated to have important effects on EFL

teachers is having “conflicts with the colleagues”. Teachers maintain that if
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colleague teachers do not respect each other’s opinions, they cannot cooperate for a

better teaching environment.

120: “The environments in which the people with some certain beliefs impose
their beliefs on you and in which you are marginalized will make the things
bitter and more difficult because these kinds of polarizations in the

environment will not enable the cooperations and solidarity.” (T-26)

Table 73 demonstrates negative school related factors as perceived by teachers.

Table 73 Negative School Related Factors of Effective EFL Teachers according to

Teachers

School Related f %
Small/non-suitable Classrooms 20 28,17
Strict Administration 14 19,72
Lack of Materials 10 14,08
Ineffective Curriculum 6 8,45
Lack of Personal Development Opportunities 6 8,45
Crowded Classrooms 5 7,04
Too Passive Administration 3 4,23
Not Happy with the School 3 4,23
Long Travel to School 2 2,82
Difficulty of living in a Non-English-speaking Context 1 1,41
Long Lesson Duration 1 1,41
TOTAL 71 100

Table 73 suggests that “negative school related factors” have the highest frequency
among the others. It can be seen in Table 73 that “Small/non-suitable classrooms”
affect the teachers the most negatively. Having to teach in a very small classroom,
the temperature and the technological equipments available in the classroom are

included in this category.
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121: “The classes and the environments that are not providing the teacher
with the physical conditions and needed technological equipments would

negatively affect the motivation and the performance of the teacher.” (T-26)

122: “Fiziksel sartlarin ve gerekli teknik imkanlarin saglanmadigi siniflar ve

ortamlar o6gretmenin  motivasyonunu ve de performansini  olumsuz

etkileyecektir.” (T-26)

Apart from the classroom conditions, “strict administration” is also found to be an
important determinant behind effective teaching. Two excerpts taken from the

teacher responses explain their opinions.
123: “The problems experienced between the teacher and the management.
The teacher should know that the management is on his side, not against

him.” (S-6)

124: “The schools’ being too restrictive and inadequate. The success of

teacher can increase in a free and supportive work environment.” (S-7)

The last but the second most frequently stated negative contextual factors are found

to be related to students. Table 74 shows the sub-categories of this element.

Table 74 Negative Student Related Factors of Effective EFL Teachers according to

Teachers

Student Related f %
Demotivated Students 12 54,55
Disrespectful students 4 18,18
Student Failure 2 9,09
Miscommunication with Students 2 9,09
Non-Attentive Students 1 4,55
Students with various levels 1 4,55
TOTAL 22 100
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As Table 74 reveals, “demotivated students” are believed to affect teachers’ success

negatively.

125: “Students’ being demotivated. | mean the students who think that they
are in the classroom because they have to, not because they will learn
English there.” (T-16)

4. 3. 3. Similarities and Differences between Students’ and
Teacher’s Perceptions on the Factors that Influence the

Effectiveness of EFL Teachers

In this section, top five most frequently stated factors that influence the effectiveness

of English language teachers will be presented regardless of their categories.

4. 3. 3. 1. Comparison of Students’ and Teachers’

Responses regarding the Positive Personal Factors
Table 75 shows the positive personal factors that influence English language
teachers. Both according to the students and the teachers, “Enjoying teaching” is the
most fundamental factor. However, even though 7,14% of the positive personal
factor responses provided by the students stated the “ability to transfer knowledge
and skills”, it hasn’t found its place in the teachers’ top five. On the other hand, while
5,36% of the teacher responses state “Professional development”, it cannot be seen in

the students’ top five.

Table 75 Top Five Most Frequently Stated Positive Personal Factors (Student-

Teacher)

Students f % Teachers f %
Enjoy Teaching 105 11,19  Enjoy Teaching 16 9,52
Ability to Transfer Knowledge 67 7,14 Friendly 12 7,14
and Skills

Motivated to Teach 50 5,33 Creative / Motivated to Teach 11 6,55
Patient 39 4,16 English Language Proficiency 10 5,95
Friendly 38 4,05 Professional Development 9 5,36

938 100 168 100
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4. 3. 3. 1. Comparison of Students’ and Teachers’
Responses regarding the Negative Personal Factors

Five mostly stated negative personal factors that influence the effectiveness of

English language teachers are displayed in Table 76.

Table 76 Five Most Frequently Stated Negative Personal Factors (Student-Teacher)

Students f % Teachers f %

Having a High Ego 60 9,43 Lack of Professional 12 11,43
Development

Lack of Motivation to Teach 48 7,55 Lack of Motivation to Teach 9 8,57

Not Loving Teaching 37 582 Having a High Ego / 8 7,62
Not Loving Teaching

Too Serious and Strict 30 4,72 Lazy / Not Self-Confident / 6 571
Lack of Communication Skill

Psychological Problems 30 4,72 Not Understanding / IlIness / 5 4,76

Not Having Good Education

636 100 105 100

The findings reveal that although “having a high ego” is the mostly stated negative
personal factor among the students (9,43% of all negative factors), for teachers it
corresponds to 8,57% and it yields the third rank after “lack of professional
development” and “lack of motivation to teach”. Moreover, students mentioned
“psychological problems” by 4,72% of the times and they believe that if their
English language teacher has some psychological problems, including stress, this

may hinder their effectiveness.

4. 3. 3. 1. Comparison of Students’ and Teachers’

Responses regarding the Positive Contextual Factors

Table 77 presents the most frequently stated positive contextual factors underlying an

English language teachers’ success.
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Table 77 Five Most Frequently Stated Positive Contextual Factors (Student-Teacher)

Students f % Teachers f %
Available materials 100 15,29  Supportive Administration 19 17,12
Student Motivation 80 12,23 Available materials 18 16,22
Happy and Supportive Family 59 9,02 Good Classroom Conditions 12 10,81
Good Classroom Conditions 47 7,19 The Availability of In-service 9 8,11
Training / Friendly and Cooperative
Colleagues
Student Participation 44 6,73 Student Motivation 8 7,21
654 100 111 100

Among these factors, students find “available materials” is the most important. On
the other hand, being able to reach various materials easily is the second most
important factor after “supportive administration” according to the teacher
participnats of this study. Getting enough support from their managers makes
teachers feel more confident in their job, therefore affects their teaching success.
However, while students believe that having “a happy and supportive family” is a
determinant on their teachers’ effectivenss, it had been found to be mentioned only

two times, which denotes that teachers do not really find it a strong influence.

4. 3. 3. 1. Comparison of Students’ and Teachers’

Responses regarding the Negative Contextual Factors

Five most frequently stated negative personal factors that influence the effectiveness
of English language teachers according to students and teachers are demonstrated in
Table 78. In line with the findings of positive external factors mentioned above,
students think that “family problems” is the most important factor that affects

teachers. The two extracts below exemplify students’ opinions:

126: “Responsibilities in the family: Family problems are the ones that affect
people the most.” (S-6)
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127: “Problems in the family: If the teacher is not happy in his/ her personal
life, he/she reflects it in his/her classes. (S-59)

On the contrary, teachers believe that the two most influential negative contextual
factors are related to the physical and technological suitability of school and the

attitudes of administration towards their teachers.

Table 78 Five Most Frequently Stated Negative Contextual Factors (Student-

Teacher)

Students f % Teachers f %
Family Problems 84 12,28 Small/non-suitable Classrooms 20 16,26
Demotivated Students 83 12,13  Strict Administration 13 10,57
Lack of Materials 76 11,11 Demotivated Students 12 9,76
Small/non-suitable Classrooms 71 10,38 Lack of Materials 10 8,13
Disrespectful students 45 6,58 Financial Problems / 8 6,50

Conflict with Colleagues

684 100 123 100
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CHAPTER 5

5. DISCUSSION AND CONCLUSION

5. 0. Introduction

In this section, the discussion and conclusion, pedagogical implications, limitations

to the study and suggestions for further research will be presented.
5. 1. Discussion and Conclusion

This study intended to investigate the qualities of effective English language teachers
from the perspectives of university level preparatory year students and their
instructors. Furthermore, this study also attempted to find out the various factors that
might have an influence on the effectiveness of English language teachers. 227

students and 36 English language instructors participated in the study.

For the purposes of this current study, a survey consisting of both quantitative
ranking questions and qualitative open-ended questions were asked. In the
quantitative part of the study, the participants were asked to select the characteristics
of effective English language teachers under three different categories: Subject-
Matter knowledge, Pedagogical knowledge and Socio-Affective knowledge in order
to understand which characteristics of English language teachers they give priorities
to. On the other hand, in the qualitative part, the participants were asked to identify
the important characteristics of English language teachers, describe the qualities of
an English language teacher they admired, list the qualities a successful English
language teacher should have, as well as the personal and contextual factors that

have an impact on the teachers’ effectiveness.

After the data collection process, the quantitative data were analyzed by using
descriptive statistics using SPSS (20.0), whereas the qualitative data were typed and

coded using MAXQDA.Plus.v10.9.8.1. Although initially coding process started by
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free coding, later it was found that they were in line with the categories provided in
the quantitative section. Therefore, qualitative data regarding the qualities of
effective English language teachers were grouped under the same categories.
However, in the analysis of factor related questions, although the responses were
grouped under different sub-titles, during the overall comparison, the categories as a

whole were taken into consideration.

As the results of the study were divided into two different groups, namely the
qualities of effective English language teachers and the factors that influence the
effectiveness of English language teachers, the discussion and conclusion regarding

these two aspects of the study will also be presented separately.

5. 1. 2. Qualities of Effective English Language Teachers

In order to describe the characteristics of effective English language teachers both
ranking and open-ended questions were used. The same questions were answered by
both university preparatory year English language learners and the instructors who

teach English in the same institution.

Based on the findings of the study presented, students believe that an effective

English teacher should...

e arouse students’ motivation for learning English

e help students enjoy learning English

¢ be highly knowledgeable in English, especially vocabulary
e help students’ self-confidence in learning English well.

e be friendly to students

Based on the findings of the study presented, teachers believe that an effective

English teacher should...

e be highly knowledgeable in English, especially speaking
¢ have general knowledge

e provide opportunities to use English

e arouse students’ motivation for learning English

e use various-appropriate methods and materials
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The findings of the study revealed that there are both similarities and differences
between the perceptions of English language learners and teachers. The biggest
similarity between the teachers’ and students’ preferences for effective English
language teachers was found in the socio-affective category. For instance, 85,90% of
the students and 88,89% of the teachers chose “arousing students’ motivation for
learning English”. This finding is totally consistent with the qualitative findings of
the study where 17,25% of student responses and 15,53% of the teacher responses in
the socio-affective category were found to have the highest percentage among the
others. Interestingly, although it is in line with the findings of Park & Lee (2006),
this characteristic feature of teachers has not been focused on as an effective feature
of English language teachers in the previous studies which were conducted with the

purposes of finding the qualities of successful language teachers.

The second mostly preferred socio-affective characteristic of effective English
language teacher, “helping students’ self-confidence in learning English well”, is
also the same according to both teachers and students. This is similar to what Brown
(1978) and Barnes and Lock (2010) found in their studies.

The biggest significant difference in that category was found in the qualitative aspect
of the study. Whereas 5,32% of the student responses (n. 46) reported “Helping
students enjoy learning English” as an important quality, in the teachers data no such

remarks were found.

The findings of the current study confirmed the claims of Brown (2009), Eledge
(1995) and Ganjabi (2011) in that teachers who participated in the current study
believe in the effectiveness of “providing opportunities to use English through
meaningful activities”. This is a result of focusing on communicative approach as a
teaching method. However, as Brown (2009) and Ganjabi (2011) also stated this is
not a priority for the students. They would like to see their teachers “provide
activities that arouse their interest”. It may be associated with the socio-affective

quality that the students favored most: motivation.
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In addition, the difference between the preferences of students and the teachers’ in
“teaching English tailored to students’ English proficiency levels” matches Kourieos
and Evripidou (2013)’s findings in their study where they concluded that students
find those teachers who design learning environments’ according to their students
individual differences effective. The finding was also clearly compatible with the
qualitative findings of the current study.

Another difference between the teachers’ and the students’ opinions was in
“maintaining good classroom atmosphere” item. The students showed a high
tendency towards this issue in both qualitative and quantitative parts of the survey.
Although Arikan (2010) maintained that teachers in his study supported the
importance of “providing a positive learning environment”, teachers in the current
study weren’t as inclined to the issue as the students did. However, this is similar to
what Chen (2012) reported. English language learners want their teachers to be

friendly, yet when necessary they should maintain the discipline in the classroom.

In terms of Subject-Matter knowledge, students and teachers agree on the importance
of linguistic knowledge. However, the difference between the teachers’ and the
students’ opinions were found in “general knowledge”. Although 31,8% of the
teachers’ Subject-Matter knowledge responses were related to being knowledgeable
about other fields, this figure dropped to 8,47% with the students. This difference
may be resulting from teachers’ preferences towards the use of meaningful
communicative activities in the classroom, as well as the nature of the language
study which requires the use of various reading and listening texts from various
fields.

On the contrary, students favor the pronunciation skills of their teachers more than
the teacher participants of the current study. This finding confirms the claims of
Arikan et al. (2008) and Celik et al. (2013) in that having good English pronunciation
is an indispensable skill according to students. Yet, as both Arikan et al. (2008) and
Celik et al. (2013)’s studies were conducted in the Turkish context, it might be a

result of the previous experiences of the students.
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5. 1. 2. Factors that Influence the Effectiveness of English

Language Teachers

In order to identify the factors that have an influence on the effectiveness of English
language teachers, surveys consisting of open-ended questions were asked to both
university preparatory year English language learners and the instructors who teach

English in the same institution.

The findings of the study indicate that the effectiveness of English language teachers
is affected by certain personal and contextual factors. The comparisons of teachers’
and students’ responses also reveal some similarities and differences between their

perceptions on these factors.

Based on the findings of the study presented, students believe that the factors that
influence the effectiveness of English language teachers are...

e enjoying teaching

e availability of materials

e family problems

e students’ motivation

e classroom conditions

Based on the findings of the study presented, teachers believe that the factors that
influence the effectiveness of English language teachers are...

e classroom conditions

e relationships with the administration

e availability of materials

e enjoying teaching

e professional development

The biggest similarity found as a result of this research is that both teachers and
students agree on “enjoying teaching” as the most important positive personal factor.

That is, they believe that when teachers perform the job that they love, they will be
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more effective. This finding is compatible with Arikan et al (2008), Barnes and Lock
(2010) and Chen (2012),’s studies in that teacher enthusiasm is a determining factor
according to language learners. Similarly, the responses provided by both teachers
and students indicate that “friendliness” is another important characteristic feature
that English language teachers are supposed to have. This finding also matches what
Chen (2012) and Arikan et al. (2008) stated in their studies.

On the other hand, while the “ability to transfer knowledge and skills” has been the
second most important positive personal factor after “enjoying teaching” for the
students, for the teachers this factor is only the 11" in importance. Teachers place
emphasis on English language proficiency. However, they do not regard the skill to
transfer information as a big determinant on the effectiveness of their teaching. The
students’ preference towards this skill confirms the findings of Arikan et al. (2008),
Barnes and Lock (2013) and Chen (2012). The results of this study also reveal that
teachers tend to focus on the effectiveness factors from a professional viewpoint. For
example, lack of professional development is the most frequently stated negative
personal factor behind the effectiveness of English language teachers. However,
students view the problematic side from a more relational and psychological aspect.
This finding might be supporting the “affective filter hypothesis” developed by
Krashen (1982) denoting that motivation, self-confidence and anxiety have an effect
on second language learning. In such a case, even if the teacher is professionally
ready and has attended various professional development courses, unless the
students’ affective filter is low, teachers’ content knowledge might not be transferred

to the students.

In terms of contextual factors, according to the teachers “Supportive Administration”
Is the biggest positive contextual factor and “Strict Administration” is the second
most influential negative contextual factor. This finding shows that their relationship
with their administration is crucial for the teachers. Moreover, they also care about
the people they work with. On the contrary, students do not find the relationships
their teahers have with the administration and colleagues an influential factor. They
rather focus more on physical conditions and materials in the classroom and the
relationships with students and family. In fact, “family problems” is found to be the
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most important negative contextual factor according to the students, whereas it is not
in the top five negative contextual problems for teachers. Therefore, it may be
concluded that teachers may not be aware that they reflect their family problems to
the students in the classroom. This indicates that students expect to see

professionalism in the classroom, but it is not always the case.

One final difference in teachers’ and students’ opinions on the contextual factors that
affect the effectiveness of English language teachers was found in the financial area.
Even though teachers placed emphasis on “not having a satisfactory salary” as a
negative contextual determinant on their effectiveness in the classroom, majority of

the students did not focus on the issue.
5. 2. Pedagogical implications

At the end of the analysis and the reporting the findings of the study, the following
implications were drawn for English language teachers, administrators and policy

makers.

In terms of the qualities of effective English language teachers, it can be concluded
that even though there are similarities between the perceptions of teachers and the
students, the differences suggest some improvements to be made. The findings of
this study can be taken into consideration while identifying English language teacher
competencies, preparing pre-service and in-service English language teacher training
programs, developing the curriculum, materials and activities, and evaluating teacher
competencies. Therefore, the findings of this can practically help policy makers,

teacher educators, and curriculum and material development units.

By reviewing the similarities and the differences between the students’ and teachers’
perceptions, the relationship between the two groups can be improved, which might
lead to an increase in the success of teaching. For instance, for students being
motivated to learn and enjoying learning are two very important determinants.
Therefore, they expect to see more motivating activites and have fun in the language
classroom. From this finding it can be inferred that in English language teacher

education programs, “increasing students’ motivation” should have a higher priority.
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In addition, in the process of material and program development, there should be

room for motivating materials and activities.

Furthermore, the awareness of the factors that affect the quality of English language
teaching enables the shareholders to take necessary precautions. The technological
devices in the classrooms and the materials available for classroom use should be
provided by institutions, as well as the positive and supportive attitudes of the

administrators should be encouraged.
5. 3. Suggestions for Further Research

This study was conducted at an English medium state university in Turkey with
preparatory year students who had low levels of English language proficiency. The
results might reveal certain differences if it is conducted with students from different
proficiency levels such as advanced and upper-intermediate levels. In addition, this
study was conducted in the summer term and by that time the student participants
had had a year of English language education at the institution where the current
study was conducted. This might have had an effect on the students’ perceptions and
expectations towards learning English. Moreover, as this study was conducted at a
context where the students had a goal of passing a specific proficiency exam, this
might have affected the student and teacher participants’ way of thinking. Therefore,
it would be suggested to carry out further studies in different institutions and with

students who had different goals for learning English.
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APPENDICES

Appendix A: Student Participants’ Ages and Majors (Detailed)

n %
Age
41 1 0,4
31 1 0,4
28 1 0,4
25 3 1,3
24 3 1,3
23 4 1,8
22 7 3,1
21 16 7
20 58 25,6
19 127 559
18 6 2,6
Major

Secondary School Mathematics Education 26 11,5
Preschool Education 24 10,6
Computer Education and Educational Technology 17 7,5
Science Education 17 75
Turkish Language and Literature 13 5,7
Tourism Administration 12 5,3
History 10 4.4
Teaching Chemistry 9 4
Economics 8 3,5
Civil Engineering 8 3,5
Management 8 3,5
International Trade 8 3,5
Management Information Systems 7 3,1
Chemistry 7 3,1
Computer Engineering 6 2,6
Teaching Physics 6 2,6
Guidance and Psychological Counseling 6 2,6
Molecular Biology and Genetics 5 2,2
Political Science and International Relations 4 1,8
Physics 3 1,3
Mechanical Engineering 3 1,3
Sociology 3 1,3
Mathematics Education 3 1,3
Electrical and Electronic Engineering 2 0,9
Industrial Engineering 2 0,9
Chemical Engineering 2 0,9
Psychology 2 0,9
Environmental Technology 2 0,9
Philosophy 1 0,4
Mathematics 1 0,4
Biomedical Engineering 1 0,4
Earthquake Engineering 1 0,4
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Appendix B: Informed Consent Form

Aragtirmanin adi: Universite Ingilizce Hazirlik Smifi Ogretmen ve Ogrencilerine
gore Etkili Ingilizce Ogretmeninin Ozellikleri

Proje Yiriitiiclisii/ Arastirmacinin adi: Elifcan ATA KIL

E-mail adresi: elifcan.ata@boun.edu.tr

Telefonu: +90 212 359 7900

Degerli katilimcilar,

Bu arastirma, Elifcan ATA KIL tarafindan, Orta Dogu Teknik Universitesi ingiliz
Dili Egitimi bdliimiinde Yrd. Dog. Dr. Perihan Savas danigsmanligindaki tez
calismalar1 kapsaminda yiiriitiilmektedir. Bu form sizi arastirma kosullar1 hakkinda

bilgilendirmek i¢in hazirlanmistir.

Calismanin amact, iiniversite seviyesindeki Ingilizce hazirlik okulu égrencilerinin ve
ogretmenlerinin “Etkili Ingilizce Ogretmeninin Ozellikleri” ile ilgili diisiincelerini
ortaya c¢ikarmaktir. Arastirmaya katilmayi kabul ederseniz, yaklasik 20-25 dk. i¢inde
tamamlanmasi dngoriilen bir anket doldurmaniz beklenmektedir. Anket ti¢ boliimden
olusmaktadir. Birinci boliim, Ingilizce 6grenimi ile ilgili tecriibe ve diisiincelerinize
dair kisa sorulardan olusmaktadir. ikinci boliimde, Ingilizce 6gretmenlerinin olast
ozellikleri A, B ve C olarak ii¢ kisma ayrilmistir. Sizden beklenen her ii¢ kisimdaki
ifadeler icinden en 6nemli 5 6zelligi segcmeniz ve 6nem sirasina gore siralamanizdir.
Son boliimde ise, etkili Ingilizce dgretmeninin 6zellikleri ile ilgili 7 agik uglu soru

bulunmaktadir.

Ankete vereceginiz yanitlar sadece arastirmaci tarafindan degerlendirilecek ve higbir
kosulda baska kisilerle paylasilmayacaktir. Katilimcilardan elde edilecek bilgiler

toplu halde degerlendirilecek ve bilimsel yayimlarda kullanilacaktir.

Ankete katilim goniilliiliik esasina dayalidir. Sizden iicret talep etmiyoruz ve size
herhangi bir 6deme yapmayacagiz. Katilim sirasinda sorulardan ya da herhangi baska

bir nedenden o6tiirii kendinizi rahatsiz hissederseniz cevaplama isini yarida birakip
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cikmakta serbestsiniz. Boyle bir durumda calismayr uygulayan kisiye, anketi

tamamlamadan ¢ikmak istediginizi sdylemeniz yeterli olacaktir.

Calisma sonunda, bu aragtirmayla ilgili sorulariniz cevaplanacaktir. Bu arastirmaya
katkida bulundugunuz i¢in simdiden tesekkiir ederiz. Calisma ile ilgili herhangi bir

sorunuz olursa yukaridaki iletisim bilgilerini kullanarak arastirmaciya ulasabilirsiniz.

Yukaridaki bilgileri okudum ve bu caligmaya tamamen goniillii olarak katiliyorum.
(Formu doldurup imzaladiktan sonra uygulayiciya geri veriniz).

Isim Soyisim :

Imza

Tarih Y [y —
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Appendix C: Excerpts from the data

“Derste 6grencilerin motivasyonunu yiiksek
tutmal1 ¢linkii motivasyon verimli 6grenmeyi

saglayan en 6nemli aragtir.”

"[The teacher] should keep the students'
motivation high because this is the most
important tool to enable efficient learning."”
(S-121)

“Motive edici olmali ¢linkii dil 6grenme
stireci sikintili olabiliyor 6grenci ne kadar
hata yaparsa yapsin 6gretmen yapici olup

ilgilenmeli.”

"[The teacher] should be motivating because
language learning process tends to be
problematic. No matter how many mistakes
the students make, the teacher should be

constructive and deal with them." (S-82)

“Dil dgrence siireci uzun ve zahmetli bir
stire¢ oldugundan 6grencilerle iyi bir bag
kurmali, 6grenme motivasyonlarini

artirmalidir.”

"Since language learning process is long and
tiresome, [the teacher] should keep good
communication with his/her students and

increase their motivation." (S-36)

“Ogrencilerine arkadasca davranmali,
Ogretmenin davranislar1 6grenciyi etkiler.

Hocay1 sevmezse dersi de sevmez.”

"[The teacher] should be friendly towards
his/her students [because] a teacher's
behaviors affect the students. If [students]
don't like the teacher, they won't like the
lesson.” (S-160)

“Ogrencilerle daha yakin olmalidir bir
arkadas gibi ¢iinkii burada listening, reading
ve writing egitimi aliyoruz ama resmi bir
speaking dersimiz yok. Speakingi 6grencinin
geligtirmesi, derste daha aktif olabilmesi igin
ogretmeni kendine daha yakin gérmesi

lazim”

“[The teacher] should be close to his/her
students, like friends, because we are learning
listening, reading and writing, but we do not
have speaking lessons. In order for the
student to improve his/her speaking and to be
active in class, he/she should feel close to the
teacher.” (S-19)

“Siuf disindayken de bizimle ilgilenirdi,
Ingilizce’yle ilgili pek ¢ok sorunumu
¢dzmeme yardimci oldu ve kendi bos

vakitlerini bizimle ilgilenerek harcardi.”

“[The teacher] used to deal with us out of the
classroom as well. He/she helped me solve
many of my English related problems, and
she spent her free time taking care of us.” (S-

50)

“Dersi ilgi ¢ekici hale getirmeli ¢iinkii
ogrenciler ne kadar cok merak duyarsa o

kadar ¢ok basarili olabilirler.”

“[The teacher] should make the lesson
interesting because the more interested the
students are, the more successful they may
become.” (S-134)
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8 | “Ingilizce kocaman bir diinya dgrenmek “English is a huge world. It takes time to
zaman alacaktir ve bence bu siire¢ baya sikict | learn it and that process may be extremely
olabilir. Ogrencilerin stkilmamasini saglayan | boring. A teacher who ensures that the
6gretmen etkilidir.” students do not get bored is an effective

teacher.” (S-203)

9 | “Gerektiginde 6grencilere arkadasca yaklasip | “To be close to the students and to be able to
gerektiginde otoritesini koruyabilmek ...” keep the authority when necessary ...” (S-26)

10 | “Simif hakimiyeti iyi olmas1 gerekli. “[The teacher] should have good classroom
Ogrenmeyi isteyen istemeyen dgrencileri management. He should identify the students
belirlemeli ve ona gore siif otoritesi who want and don’t want to learn, and
kurmal1.” establish his/her authority.” (' S-140)

11 | “Ogrencinin dersten kopmasini engellemek “In order to prevent students get distracted,
icin arada farkli materyaller getirmeli sinifa [the teacher] should bring different materials
¢linkii dgretilen sey kiiciik bir konudan ibaret | to the classroom from time to time because
degil. Bir kiiltiir 6gretiyosunuz sonugta.” what is being taught is not just a trivial topic.

You are teaching a culture.” (S-15)

12 | “Cesitli 6grenme metodlari kullanmali ¢iinkii | “[The teacher] should use different teaching

her 6grenci farkli sekillerde 6grenir.” methods because each student has a different
way of learning.” (S-161)

13 | “Ogrencinin soracag her tiirlii soruya cevap “In order to be able to answer any question
vermek adina etkili bir ingilizce 6gretmeni the students will ask, an effective English
ingilizce dil bilgisine hakim olmalidir.” language teacher should be fully familiar

with English grammar.” (S-9)

14 | “Ingilizceyi iyi bilmesi gerekir, iyi bilmeyen | “[The teacher] should be knowledgeable

nasil 6gretsin?!” about English. How can a person who doesn’t
know teach?!” (S-137)

15 | “Kelime yeterliligi yiiksek seviyede olmali, “[The teacher] should be proficient in English
ogrenci kelime sordugunda hemen cevap vocabulary. When a student asks a word,
vermeli.” he/she should answer immediately.” (S-160)

16 | “Kelime bilgisi iyi olmali ayrica bu “[The teacher] should have a high level of
kelimeleri 6grencilerine de aktarabilmeli, vocabulary knowledge, and also he/she
kelime 6grenmelerine yardimei olmali.” should be able to transfer this knowledge to

his/her students. He/she should help them
learn vocabulary.” (S-65)

17 | “Ingilizce konusurken telafuzu dogru “[The teacher] should have correct
olmalidir ¢iinkii ilk 6grenilenler kolay pronunciation when he/she is speaking
degistirilmiyor.” because the things that are learnt first cannot

be changed easily.” (S-156)
18 | “Telafuzu diizgiin ve akici olmali ¢iinkii hep “[The teacher]’s pronunciation should be
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ayn1 ses tonuyla konusmak ve vurgulari
yanlis yapmak karsisindaki kisileri sikar ve

dersi monotonlastirir.”

correct and fluent because speaking in a
monotone and use wrong intonation bores the
listeners and makes the lesson

monotonous.”(S-158)

19 | “Ingilizce dgretmeni, yabanci dil edinimi “As an English language teacher works in
konusunda ¢alisig1 igin kesinlikle ezberci, foreign language teaching, he/she definitely
dilbilgisi ¢evirisi modunda egitim ve d6gretim | should not teach by memorization and
faaliyetlerine girmemelidir. Ogrencilere, grammar translation. He/she should provide
yasayarak 6grenme firsatina imkan verecek situations that enable students learn by
durumlar olusturmali ve dogru yolla experience, and he/she should help the
ogrencilerini bu yola kanalize ederek onlarin | students experience the language by leading
yabanci dili yagamasini saglamalidir them in the correct way.” (T-11)

Ogretmen.”

20 | “Etkili bir ingilizce 6gretmeni dgrencilere “An effective English language teacher
ders anlatan degil onlar1 dersin islenisine should not be a person who teaches, but a
aktif olarak katan biri olmali. Dil person who invites the students to join the
Ogreniminde sadece o dili konusanlar teaching process actively. In language
dinlemek ve gézlemlemek santyorum ki learning, listening to and observing the
sadece bebeklerde ige yarayacak bir yontem. | speakers of that language probably just works
Dilin siifta aktif olarak 6grenci tarafindan with babies. The use of language by the
kullanilmasi ¢ok 6nemli.” students in class actively is extremely

important.” (T-16)

21 | “Esnek bir yaklagimla nerede hangi teknigin | “[The teacher] should try different methods
kullanilacagini bilerek ders iginde degisik in class in a flexible manner and know when
yollar1 denemeli.” to use which technique.” (T-31)

22 | “Cok gesitli aktiviteler kullanmasi. Bunlari “Using a variety of activities. [The teacher]
ister kendisi hazirlayabilir ister hazir may prepare them himself/herself, or use
olanlardan kullanabilir.” ready-made ones.” (T-18)

23 | “Hocanin dgrencisinin motivasyonunu ve kat | “Teaching English is a field where the
ettigi ilerlemeyi ¢cok daha dikkatli izlemesi teacher has to observe his/her students’
gerektigi bir alan Ingilizce hocalig1.” motivation and improvement very carefully.”

(T-34)

24 | “Ogrencilerin ihtiyaglarmnin farkinda olup “Being aware of the students’ needs and
bunlara yonelik ¢aligmasi.” working on them.” (T-5)

25 | “Ogrencilerin ihtiyaglarimi iyi tespit edip “[The teacher] can identify the students’
gerekli degisiklikler yapabilir programda.” needs and make the necessary changes in the

program.” (T-18)
26 | “Diger alanlardan farkli olarak sinif igi “Different from other fields, learning in the

O6grenmenin ingilizce i¢in daha 6nemli

classroom is more important when learning
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oldugunu diisiiniiyorum ¢iinki ingilizce diger
dersler gibi 6grencinin eve gidip calisip
Ogrenebilecegi bir sey degil. Yine bu
nedenden dolayi, sinif i¢i motivasyonu
yiiksek tutmak amaciyla dgrencilerle

iligkilerinin iyi olmas1 gerektigini

English because English is not something to
go home and study to learn it. Also, for the
same reason, | think in order to keep the
motivation in the classroom high, [the
teacher] should have good relationships with
his/her students.” (T-7)

diisiiniiyorum.”

27 | “Bazi dgrenciler dil 6grenimine negatif “Some students may start language learning
duygular ve engellerle baslayabilir. with negative feelings and obstacles. At any
Egitimlerinin herhangi bir asamasinda stage of their learning, they might feel
birakma ya da heveslerinin kagmasi demotivated or want to give up. An effective
duygusuyla karsilagabilirler. Etkili bir English language teacher should approach
Ingilizce 6gretmeni bu asamalarin nasil his/her students correctly to help them
asilabilecegi konusunda dgrencisine dogru overcome their problems.” (T-31)
yaklagimda bulunabilmelidir.”

28 | “Dil 6gretimi siirekli etkilesim gerektiren bir “As language teaching is a field which
alan oldugu i¢in diger alan d6gretmenlerinin requires continuous interaction, it differs
uygulamalarindan hem egitime harcanan siire | from the teaching of other fields in both
hem de metod bakimindan oldukg¢a farklidir. | teaching hours and methodology. As it
Siireklilik arzeden bir alan oldugu i¢in, necessitates continuity and topics are
birbirine eklemlenen konular bazi alanlarda interrelated, it may not be taught in separate
oldugu gibi modiiler olarak dgretilemeyebilir. | modules. Therefore, a continuous interaction
Bu anlamda siirekli bir 6grenci-6gretmen between the teacher and the students is
isbirliginin 6nemi bityiik.” crucial.” (T-6)

29 | “Iletisim icerik aktarma olarak diisiiniiliirse, “If communication is accepted as transferring
ingilizce 6gretmeni dgrencileriyle gercek information, an English language teacher will
konularda onlarin gergek fikir ve hislerini be in communication with his/her students
gercekten ve ilgiyle dinleyip samimi cevap about real issues by listening to their real
vermek suretiyle siirekli diyalog halinde opinions and feelings with interest and by
olacaktir. Bu da gergek hayatta 6grencinin responding with sincere answers. And this is
ingilizceyi rahat kullanmasina temel olur diye | believed to be helpful to the students in real
diistiniilir. Sonug olarak ingilizce life to use English comfortably.” (T-33)
Ogretmeninin 6grenciyle iliskisi daha yakin
ve anlaml olacaktir.”

30 | “Bireysel farkliliklar1 kucakladigimizda ve “When we embrace individual differences

onlarin zaman zaman “ekstrem” kabul

edilebilecek fikirlerine dahi kulak

and listen to their opinions that are sometimes

found to be “extreme”, the lessons become
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verdigimizde ¢ok daha gercekei ve birlestirici

bir ders ortami dogdugunu tecriibeyle

more realistic and unifying. | know it by

experience.” (T-21)

biliyorum.”

31 | “Dil 6grenimi diger derslerden daha farkli “Language learning classes are different from
clinkii 6grenciler derste gordiiklerinin the other courses because, in language
pratigini yaparken hem sinifta konusurken learning courses, students talk about
hem de bir yaz1 6devinde genellikle fikirlerini | themselves or express their ideas while they
belirtiyorlar ya da kendilerinden practice what they have learnt by speaking in
bahsediyorlar. Bu baz1 6grenciler i¢in, class or in their writing assignments. This
ozellikle ¢ekingen olanlar igin, bir kaygi may cause anxiety especially for introverted
unsuru olabiliyor. Bir Ingilizce 6gretmeninin | students. An English language teacher is also
ayn1 zamanda 6grencilerinin fikirlerinin supposed to have his/her students believe that
degerli olduguna 6grenciyi inandirmasi, their ideas are precious, and to motivate them
kendi hakkinda konugmaya motive etmesi to talk about themselves. He/she is supposed
gerekiyor. Ogrencinin sosyal fobisini to help the students overcome their social
yenmesine yardim etmesi gerekiyor. Bu phobia. In this sense, [the teacher] needs to
bakimdan hem 6gretmen hem de danigman be able to be both a teacher and a counselor
olabilmeli ¢ogu durumda.” in many situations.” (T-29)

32 | “Ingilizceye her agidan hakim olmas1” “[The teacher] should have a full command

of English language.” (T-25)

33 | “Dilbilim konusunda da temel bilgiye sahip “I think [the teacher] should have the basic
olmasi gerektigini diigiinityorum, boylelikle knowledge of linguistics because with that,
gerektigi durumda 6grencilere dilbilgisi he/she can explain grammar rules more
kurallartyla ilgili daha sistematik agiklamalar | systematically if needed.” (T-8)
yapabilir.”

34 | "Ingilizceyi yanlissiz 6gretecek derecede “Having the command of English language to
Ingilizce bilgisine sahip olmak.” such a degree that makes the teacher teach

English faultlessly.” (T-33)

35 | “Ogretmen Kimya’dan Sosyoloji’ye pek ¢ok | “The teacher should have the knowledge of
farkl disiplinlere dair az da olsa bilgi sahibi many other fields ranging from Chemistry to
olmalidir.” Sociology even if at the very basic level.” (T-

24)
36 | “Sosyal bilimler ve Edebiyat ile dogrudan “Besides being directly linked to Social

iligkili olmanin yanisira pozitif bilimler ve
diinya / iilke giindemi hakkinda bilgi sahibi
olmalidir. Aksi takdirde dilbilgisi kurallarini

Sciences and Literature, [the teacher] should
be knowledgeable about positive sciences,

and the current issues in his/her country as
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ogretmekten oteye gidemez.”

well as in the world. Otherwise, he/she

cannot teach anything more than grammar.”

(T-9)

37 | “Etkili bir Ingilizce 6gretmeni diger “In contrast to the teachers of other fields, an
branglardan farkli olarak, sadece kendi effective English language teacher should be
alaninda degil bir ¢ok alanda bilgi sahibi knowledgeable about not only his/her field,
olmalidir. Ingilizce metinleri anlamak diger but also the others. Understanding English
alanlarda da bilgi sahibi olmay1 texts requires being knowledgeable about
gerektirmektedir.” other fields.” (T-18)

38 | “Ingilizce’yi ¢ok iyi konusabilmek i¢in “[The teacher] should do his/her best in order
elinden geleni yapmali.” to speak English very well.” (T-19)

39 | “Rahatlikla, aksamadan, takilmadan native “Being able to speak English like a native,
speaker’a yakin diizeyde kullanabilmek.” without hesitation or problems.” (T-32)

40 | “Bir dili 6gretmek 6ncelikle onu iyi “Teaching a language primarily requires
kullanmay1 gerektirir. Dogru telaffuz ve akici | using it well. Correct pronunciation and the
bir konusma becerisi sarttir.” ability to speak fluently are essential.” (T-21)

41 | “Seviyeye uygun ingilizce anlatmasi ¢ok “Teaching English tailored to students’
O6nemlidir, ¢iinkii 6grenci ileri seviye proficiency levels is very important because
ingilizceyi anlayamaz, sikilir, pes eder.” the students cannot understand higher levels.

They get bored and give up.” (S-137)

42 | “Ogrencilerine arkadas gibi davranabilmesi “Being able to behave friendly towards
¢linkii bu 6grencilerle 6gretmen arasindaki his/her students because this builds the
bagi artirip derste daha aktif ve etkili connection between the teacher and the
olmalarini saglayabilir.” students, and might lead to an increase in

their participation and effectiveness in the
classroom.” (S-116)

43 | “Sabirli olmasi ¢ilinkii yaptigi isin kargiligin “Being patient because it takes time for
alabilmesi igin zaman gerekli.” his/her hard work to pay off.” (S-86)

44 | “Sabrr giinkii karsisindaki 6grenciler yeni “Patience because the students will be like
konugmaya baglayan bebek gibi olacaklar, babies who have just started talking. Even if
Ogretmen anlasa dahi onlarin konugmay1 the teacher understands, he/she should wait
bitirmesini beklemelidir.” for the student to finish talking.” (S-82)

45 | “Arkadag canlist olmalidir ¢ilinkii bir “[The teacher] should be friendly because a
Ogretmenin sinif i¢indeki davranmiglar teacher’s behaviors in the classroom always
ogrencileri her zaman etkiler.” affects the students.” (S-23)

46 | “Arkadasca olmali. Otoriter olursa 6grenciler | “[The teacher] should be friendly. If he/she is

dersten sogur ve verimlilik en alt seviyeye

authoritative, students will alienate from the
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diiger.”

lesson and efficiency will drop to the lowest
level.” (S-98)

47 | “Giileryiizli, sinifa ilk girdigi andan itibaren | “Smiling. It affects the students’ motivation
6grencinin motivasyonunu ¢ok fazla etkiliyor | from the moment he/she enters the classroom.
bu da dolayisiyla derse olan ilgiyi ve istegi And in return it affects the interest and
etkiliyor.” enthusiasm.” (S-40)

48 | “Giilerylizlii olmasi ¢iinkd giilerylizlii olursa | “Smiling because if the teacher has a smiling
ogrenciler rahatlar.” face, students feel comfortable.” (S-143)

49 | “I¢ disiplini ve dersteki otoritenin korunusu “Self-discipline and his/her determined
konusundaki kararli tavri.” attitude on the presence of authority in class.”

(S121)

50 | “Disiplin: Dil 6grenmede karsilikli disiplin “Discipline. In language learning, mutual
sart. Ipin ucu kagt1g1 zaman toplamak discipline is a must. When control is lost, it is
miimkiin degil.” not possible to come through.” (S-36)

51 | “Iyi bir okuldan mezun olduktan sonra “After graduating from a good school, [the
kendini gelistirmeye devam etmelidir.” teacher] should continue improving

himself/herself.” (S-33)

52 | “Kendini hep daha da gelistirebilmeli. Yani “[The teacher] should keep improving
kendine yeni seyler katmali ki 6grencilerine himself/herself. That is, he/she should be
de 6rnek olsun.” learning new things to be a good role-model

to his/her students.” (S-104)

53 | “Yurtdisina gitmis olmasi ve deneyimlerini “Having been abroad and sharing his/her
ogrencilerine aktarmasi.” experiences with the students.” (S-109)

54 | “Yurt disinda yagsamayi, yabanct insanlarla “Having the experience of living abroad and
iletisim kurmay1 deneyimlemis olmast.” communicating with foreigners.” (S-85)

55 | “Yurt digina gitmis olmali daha ¢ok tecriibe “[The teacher] should have been abroad in
kazanmak ve Ingilizcesini akici hale getirmek | order to gain experience and improve his/her
i¢in.” English speaking fluency.” (S-160)

56 | “Gengti bu ylizden 6grencileri daha iyi “[The teacher] was young, so he/she
anlhiyordu.” understood the students better.” (S-3)

57 | “Ogretmenin dgretme yeteneginin, karsiya “[The teacher] should have the skill to teach
bilgiyi aktarma yeteneginin iyi olmasi ¢linkii | and transfer his/her knowledge and skills
dil 6gretmek yetenek isi.” because teaching a language is a matter of

ability.” (S-153)
58 | “Anlatabilme yetenegine sahip olmalidir. “[The teacher] should have the ability to put

Bilgilerini eksiksiz ve dogru bir bi¢imde

his/her knowledge across. He/she should
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ogrencilerine aktarabilmelidir.”

transfer his/her knowledge and skills

thoroughly and correctly to his/her students.”
(S-146)

59 | “Isini gok sevmelidir ¢iinkii isini sevmeyen “[The teacher] should love his/her job very
bir insan sorumluluklarini tam anlamiyla much because a person who doesn’t love
yerine getiremez ve 6grencileri dersten his/her job cannot fulfill his/her
uzaklastirabilir.” responsibilities and demotivate the students.”

(S-164)

60 | “Isini sevmeli, ¢iinkii isini seven bir gretmen | “[The teacher] should love his/her job

her zaman iyi 6gretmeyi ister.” because a teacher who loves his/her job
always wants to teach well.” (S-213)

61 | “Diger brang 6gretmenlerine kiyasla ingilizce | “Compared to teachers from other fields, an
Ogretmeni yaptigi isi daha ¢ok sevmelidir English language teacher should love his/her
¢linkii 6grettigi bilgilerin bir matematik ya da | profession more because language doesn’t
fizik gibi formiilii yok. Bu yilizden, eger have a formula as in Mathematics and
Ogrenci ingilizce 6grenmek istiyorsa Physics. Therefore, if a student really wants
gercekten bunu sevmeli ve hayatinin igine to learn English, he/she should love it and
almali. Bu konuda da 6gretmen ¢ok etkili make it an integral part of his/her life. At that
¢linkii 6gretmen ne kadar severse ingilizceyi, | point, the teacher has a very important role
ogrenciler o kadar seviyorlar.” because the more the teacher loves English,

the more the students do.” (S-86)

62 | “Egoistlik - her seyde en iyi oldugunu “Egoism! I cannot learn anything from a

zanneden birinden hi¢bir sey 6grenemem.” person who thinks he/she is the best at
everything.” (S-56)

63 | “Fazla 6zgiiven ve ego - aradaki yas ve “Too much self-confidence and ego. Insulting
egitim farkin1 6nemsemeden kiiltiirel the students without regard to the age and
birikimiyle 6grenciyi ezme.” education difference.” (S-201)

64 | “Sert ve taviz vermeyen bir kisilige sahip “Having a strict and stringent personality.
olmasi - 6grenciler derslere katilimda ve soru | [Otherwise] students might hesitate to
sormada ¢ekinebilirler.” participate and ask questions.” (S-111)

65 | “Psikolojik durumu - psikolojik sorunlari “Psychological condition — A person who has
olan bir insanin isini iyi yapmasi psychological problems cannot be expected
beklenemez.” to perform his/her job well.” (S-6)

66 | “Igsel problemleri olmasi ve ruhsal bir arayis | “Personal problems and being in a spiritual
icinde olmas1 kendisini 6grencilerden ve quest causes [the teacher] to feel alienated
derslerden soyutlamasina sebep olur.” from the students and the lessons.” (S-13)

67 | “Anlatma becerisinin yetersiz olmasi ¢iinkii “Lack of ability to transfer knowledge and
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ne kadar iyi ingilizce bilirse bilsin

anlatamazsa dgrenciler i¢in faydali olamaz.”

skills because no matter how well they know
English, [the teacher] cannot be helpful for
the students if he/she cannot put his/her
knowledge across.” (S-143)

68 | “Ders anlatiminin koétii olmasi ¢iinkii bu “Teaching badly because this makes it
ogrencilerinin dersi anlamalarini zorlastirir ve | difficult for his/her students to understand the
onlarin basarisiz olmalarina sebep olur.” lesson and leads to their failure.” (S-174)

69 | “Biliyor ama aktaramiyorsa 6grenciye faydali | “If [the teacher] knows but cannot transfer
olamaz.” this knowledge, he/she cannot be helpful for

the students.” (S-65)

70 | “Isini sevmemesi ¢iinkii her giin isine gitmeyi | “Not loving his/her job because not wanting

istememesi ders motivasyonunu diistiriir.” to go to school everyday decreases his/her
motivation to teach.” (S-161)

71 | “Ilk olarak tabiki kendi meslegini sevmemesi, | “First of all, of course, not loving his/her job.
mutsuzluk derse yansir ve 6grenciler His/her unhappiness reflects itself into the
etkilenir.” class and affects the students.” (S-160)

72 | “Ogretmenligi sadece para kazanmak igin “Seeing teaching profession only as a means
gerekli bir meslek dali olarak goriip to earn money and posing a negative attitude
ogrencilere soguk bir tavir takinmast.” against the students.” (S-156)

73 | “Tatmin edici miktarda maas ¢linki “A satisfactory salary - because the teachers
ogretmenler de diger insanlar gibi yaptiklari want to get what they deserve just like other
isin kargiligin1 almak istiyor.” people do.” (S-86)

74 | “Devlet parasal destegi artirirsa, 0gretmenler | “If the government raises financial support,
islerini daha severek yapabilirler.” the teachers may enjoy performing their

duties more.” (S-110)

75 | “Egitim sistemi - ¢iinkii dil egitim sisteminde | “Educational system - because when
ikinci planda kaldiginda 6grenci igin de ikinci | language teaching loses its priority in the
planda yer aliyor.” educational system, it loses its priority for the

students, t00.” (S-153)

76 | “Gerekli materyallerin bulunmasi ¢iinkii “Possessing the necessary materials -because
ingilizce 6greniminde gorsel ve isitsel in English language education, audio and
unsurlar oldukg¢a dnemli bir yere sahiptir.” visual materials have an important role.” (S-

111)

77 | “Kaynaklar diledigi gibi elde etmesi ona “Having access to resources as he/she wishes
Ogrencisine aktarmada kolaylik saglar.” makes it easier for him/her to teach.” (S-137)

78 | “Egitim verilcek binanin siniflarin egitime “Suitable conditions of the building and the

elverigli olmasi ve gerekli bir¢ok materyali

sunmasi.”

classrooms where the education takes place

and the presence of many available
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materials.” (S-146)

79 | “Evindeki huzur - insanin en ¢ok vakit “Peace at home. People spend most of their
harcadigi gevre ailesidir. Orda mutlu olursa time with their families. If [the teacher] is
bu mutluluk her yerde onu olumlu etkiler.” happy at home, this happiness affects him/her

positively everywhere.” (S-98)

80 | “Calistig1 meslektaslar1 etkiler eger calistigi “His/her colleagues affect [the teacher]. If
meslektaglari tecriibeliyse onlardan yeni his/her colleagues are experienced, he/she
seyler dgrenebilir. can learn new things from them.” (S-163)

81 | “Ogrencilerin dil 5grenmeye olan istek ve “The willingness and motivation of the
hevesleridir ¢ilinkii 6grencilerin ilgisizligi students to learn English — because if the
fazla olursa bir siire sonra bu 6gretmene de students are demotivated, after some time this
sirayet edecektir.” will influence the teacher too.” (S-148)

82 | “Derse katilim - bu her 6gretmen i¢in “Student participation — this is valid for all
gegcerlidir. Emeklerinin karsiligini almak teachers. Seeing the result of their efforts will
motivasyonunu artiracaktir” increase their motivation.” (S-102)

83 | “Devletin 6gretmenlere verdigi maasin “The insufficiency of salary that the
yetersiz olmast. Isini sevse de bir 6gretmenin | government gives. Not getting enough
yaptig1 isten yeterli parasal tatmini olamiyor | financial satisfaction from his/her job, even if
olusu. [the teacher] loves his/her profession.” (S-63)

84 | “Eger kisinin ailesiyle veya yakin ¢evresiyle | “If a teacher has problems with his/her family
problemleri varsa bu okuldaki diizenini de or a close acquaintance, this would affect
olumsuz etkiler.” his/her school performance as well.” (S-39)

85 | “Is arkadaslariyla yasadig1 sorunlar. Ciinkii “Experiencing problems with colleagues —
her ne kadar vakitlerinin ¢ogunu sinifta Even though teachers spend most of their
gegirseler de tenefiislerde veya diger time in the classroom with their students, in
vakitlerde is arkadaslariyla birlikteler. Onlar breaks or other times they are with their
tarafindan diglandigin1 ya da sevilmedigini colleagues. Feeling exclude and not loved
diisinmek 6gretmenin motivasyonunu demotivates a teacher.” (S- 86)
distirecektir.”

86 | “Egitim kurumunun enstriimanlar1 yeterli “If materials in the institution are not enough,
degilse bu durum 6gretmenin basarisini this affects [the teacher]’s success negatively.
olumsuz etkiler. Mesela haftada bir tane For instance, they are only doing one
listening yapiyorlarsa bu durum bir seye listening exercise in a week, it wouldn’t be
yaramaz.” helpful.” (S-82)

87 | “Teknolojiyi kullanmak isteyip yeterli “Wanting to use technology but not having
ekipman olmamasi.” the equipments.” (S-66)

88 | “Okulun 6grenim igin yeterli fiziki kosullart | “The physical inadequacies of the school for

saglamiyor olmasi. Kii¢iik bir sinif,

education. A small classroom, absence of a
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projektoriin olmayisi, tahtanin olmayisi.
ogretmen derse her ne kadar adapte olsa da

elini kolunu baglayan kosullar onu engeller.”

projector or a blackboard. Even though [the
teacher] is adapted to the lesson, such

negative conditions restrain him/her.” (S-63)

89 | “Simif ortam1. Eger 6grenciler derse isteksizse | “Classroom atmosphere — If the students are
bu 6gretmeninde performansini olumsuz demotivated, this affects the teachers’
etkiler.” performance negatively too.” (S-99)

90 | “Ogrencilerinin ingilizce dgrenmeyi sikici “Students’ finding learning English boring
buluyor olmasi ve bu dersi sevmiyor and not liking it.” (S-154)
olmalart.”

91 | “Ogrencilerin disiplini ve motivasyonu - bu “Students’ discipline and motivation — This
Ogretmenin 0gretme istegini azaltabilir.” might decrease teachers’ motivation to

teach.” (S-174)

92 | “Sinif iginde ailevi ya da sosyal bazi “Disrespectful and impolite behaviors of the
problemlere sahip 6grencilerin 6gretmene students who have family related and social
kars1 olan saygisiz ve kaba davraniglart.” problems in the classroom against the

teacher.” (S-58)

93 | “Sevecenlik - Ogrenciler sevildiklerini “Humaneness — When the students feel loved,
hissettiklerinde pozitif 6grenme ortami a positive learning environment can be
saglanir.” established.” (T-19)

94 | “Yaraticilik - degisik aktiviteler tiretmek “Creativity - creating different activities
Ogrencinin ilgisini canli tutar. keep the students’ interest alive.” (T-27)

95 | “Alandaki yenilikleri takip etmeye, kendini “Keeping up with the novelties in the field
gelistirecek kurslara, programlara katilmaya and attending courses to improve
calismasi. Ornegin yeni nesil dgrencilerin himself/herself. For example, in order to
dikkatini cekebilmek ve ders dis1 da Ingilizce | attract new generation students and to
caligma motivasyonunu arttirabilmek i¢in increase their motivation to study English
farkli teknolojik cihazlar ve dil 6grenimi i¢in | outside class, it is necessary to use
yaratilmig Internet siteleri kullanmak technological devices and websites that are
gerekiyor.” created for language learning.” (T-29)

96 | “Degisen 6grenci profilini dikkate alarak “Keeping the changing student profile in
stirekli kendini yenilemeli ve giincel mind, [the teacher] should update
teknikleri takip etmelidir.” himself/herself and keep up with modern

techniques.” (T-31)
97 | “lyi bir Ingilizce dgretmenligi egitimi almis “[The teacher] should have got a good

olmas1 sart. Mimari veya arkeoloji okuduktan
sonra is bulamayip, Tiirkiye’de 6gretmenlik
yapiyim bari diyenlerden olmamasi lazim
bence. Ya da “ben aslinda bagka bir alan1

okumustum, ama o alanda is imkan1 yok, o

education on English Language Teaching
(ELT). He/she shouldn’t be one of the people
who study in Architecture or Archaeology
departments, cannot find a job and decide to

become a teacher in Turkey. Or I think the
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yiizden Ingilizce Ogretmenligi yapayim”
diyenlerin bence Ingilizce Ogretmenligi
yapmasina izin verilmemeli. Nasil ki
Ingilizce Ogretmenligi okumus birinin
cerrahlik yapmasina izin verilmiyorsa.
Gerekli pedogojik egitimi almadan 6gretmen

olunmaz.”

people who say “I actually studied in another
department, but there are no job opportunities
in that field. Therefore, let me become an
English teacher!” should not be allowed to
become English language teachers, just like
an ELT graduate cannot be a surgeon.
Without receiving the necessary pedagogic
formation, a person cannot be a teacher.” (T-

25)

98 | “Dile hakimiyet: dzgiiven verir ve 6zgiivenli | “Language proficiency — It provides self-
Ogretmenler 6grencilerine de 6zgiiven agilar.” | confidence and self-confident teachers
increase their students’ self-confidence.” (T-
2)
99 | “Dogal bir 6gretme yetenegine sahip olmast. | “Having the ability to teach. The ability to
Bildigini akatarabilmek 6gretmenlik meslegi | transfer knowledge and skills might be more
i¢in bilmekten daha 6nemli olabilir.” important than knowing for teaching.” (T-18)

100 | “Ogretmen alaninda yeterince bilgili ve etkin | “The teacher should be able to demonstrate
oldugunu gésterebilmelidir. Ogrencilerin that he/she is knowledegable and effective
Ogretmene duyduklari saygiy1 arttirir ve enough in his/her job. This increases the level
kendisinden 6grenecekleri ¢ok sey oldugunu | of respect that the students have towards
hissettirir onlara.” him/her and makes them feel that they have a

lot to learn from him/her.” (T-17)

101 | “Isini sevmesi ¢iinkii sevmeden yapilan isler | “[The teacher]’s passion for his/her job

asla verimli ve faydal olmaz.” because the jobs done without passion cannot
be effective and helpful.” (T-26)

102 | “Ingilizceyi seven, ¢cok seven ve hissedebilen | “I believe that only a person who loves
biri ancak etkin ingilizce 6gretmeni olabilir English, loves it a lot and feels it can be an
kanimca.” effective English teacher.” (S-23)

103 | “Kendini begenmis tavirlar i¢inde, her seyi en | “[The teacher]’s being snooty, and know-it-
iyi ben bilirim modunda olmasi. Ciinkii all — because the people who show such
kendini gelistirmesi ve bagkalarindan bir sey | behaviors cannot learn anything from the
6grenmesi miimkiin olmaz 6yle davranan others and improve himself/herself.” (T-26)
kisilerin.”

104 | “Kisinin asir1 6zgiiven ve ya giivensizlik “A person’s being extremely self-confident or
icinde olmasi. Her iki durum da basari igin not having confidence in himself/herself at
gereken dogru adimlar1 atmay1 engeller.” all. Both situations hinder taking the right

steps necessary for success.” (T-6)

105 | “Azimli olmamasi. — Dil 6grenmek kisa ve “[The teacher]’s being unambitious. --

kolay bir siire¢ degildir. Aksine bazen yillar

Learning a foreign language is not a short
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alabilen, baz1 noktalarda hem &grencileri hem
6gretmenleri oldukc¢a zorlayan bir siiregtir.
Bu siire¢ 6gretmenin yasanan
olumsuzluklardan yilmayip azimle
ogrencilerine kars1 pozitif bir tavir
sergilemesi gerektigini diisiinliyorum.

Ogrencilerini yar1 yolda birakmamal1.”

process. Conversely, it can take years, and it
is a process which can push the limits of the
students and teachers at some points. | think
the teacher should show a positive attitude
towards his/her students with determination
and without getting demotivated by the
negative things experienced.” (T-20)

106 | “Bilgisizlik - Giivensizlik olusturur, basarili “Ignorance creates insecurity, and it does not
bir 6grenme saglamaz.” enable a successful learning.” (T-19)

107 | “Yaptig1 isin giincel gelisimlerini takip “A teacher who cannot follow up the current
etmeyen bir 6gretmen degisen diinyay1 ve trends of the work will be unsuccessful
6grenci tipini iyi okuyamayacagi i¢in because he/she cannot understand the
basarisiz olur.” changing world and the types of the

students.” (T-31)

108 | “Yeniliklere acik olmamasi1 - Ozellikle “[The teacher]’s not being open to the
teknolojinin egitim diinyasina girmesiyle dil innovations - Especially with the entrance of
Ogretimiyle yeni yontemler ortaya ¢ikmaya technology into the educational world, hew
baglamistir ve 6grenciler de teknolojinin methods started to appear in foreign language
baskin oldugu bir ortamdan gelmektedirler. O | teaching, and the students are coming from
yiizden bir Ingilizce 6gretmeninin yeniliklere | an environment that technology dominates.
acik olmasi gerekir.” Therefore, an English teacher should be open

to innovations.” (T-20)

109 | “Yenilige kapali olmasi. Ancak siirekli “[The teacher]’s not being open to
Ogrenmeye ve yenilige agik olursa basarisint | innovations. He/she can only improve his/her
stirdiirebilir/artirabilir.” success if he/she is open to learning and

innovation.” (T-7)

110 | “Kisinin sosyal beceri eksikligi. Iletisime “Lack of social skills. The person with bad
dayal1 bir programda insan iligkilerinde iyi social skills will have a bad success level in a
olmayan birinin basarisi da diisiik olacaktir.” | program based on communication.” (T-6)

111 | “Ogretmenin motivasyonunu kaybetmesi “The teacher’s teaching his/her classes in the
sonucu tembellige diislip dersleri hep ayni same way by becoming lazy due to losing
sekilde islemesi.” his/her motivation.” (T-29)

112 | “Maddi yeterliligin olmasi1 yapilan isten “Financial satisfaction increases the pleasure
alinan keyfi artirir.” taken out of the task at hand.” (T-6)

113 | “Agik hedefler ve buna ulastiran iyi bir “Clear objectives and good materials and

program ve malzemeler. Ogretmen takip ettgi
programi ve kullandig1 malzemenin verimine

inanmal1 ve kendi yaraticiligimi bunlarin

programs which lead to these objectives. The
teacher should believe in the efficiency of the

program and material that he/she uses, and
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tizerine bir sey inga etmek i¢in
kullanabilmeli. Sadece 6gretmenin

yaraticiligt ile bu is olmaz.”

he/she should be able to use his/her creativity
in order to build something over them. This
cannot be achieved only with the creativity of
the teacher.” (T-20)

114 | “Simflarin ve diger fiziksel mekanlarin “The classes’ and other premises’ being well-
6gretime en uygun sekilde donatilmis ve equipped and well-prepared and not having
hazirlanmig olmasi ve teknik ve fiziksel technical and physical obstacles will increase
kosullarla ilgili sikintilarla bogugmamasi the motivation and, therefore, the success of
Ogretmenlerin motivasyonlarini ve teachers.” (T-26)
dolayisiyla da basarisini artiracaktir.”

115 | “Calistig1 yerde demokratik bir ortam “Having a democratic atmosphere at the work
bulabilmesi; buyurgan ve diktatorce place. No one can be happy at a workplace
kendisine emirler yagdiran amirler ve where there are bosses who give him/her
miidiirlerin oldugu ve kendisine s6z hakki orders dictatorially and he/she is not given
verilmeyen bir yerde hi¢ kimse mutlu ve the right to speak.” (T-26)
basarili olamaz.”

116 | “Is arkadaslar1 arasindaki bilgi ve tecriibe “If the knowledge and experience transition
paylagim iist seviyede olursa olumlu among the colleagues is high, the bad
tecriibeler sayesinde 6gretimde kotii applications and coincidences in education
uygulamalar ve rastlantilar minimuma iner.” | would go down to a minimum thanks to the

positive experiences.” (T- 31)

117 | “Ogrencilerin ilgisi ve motivasyonu: “The interest and motivation of the students:
6gretmen dinlenmedigini hissettiginde when the teacher feels that he/she is not
ogretme hevesi kiriliyor.” listened to, his/her motivation goes down.”

(T-27)

118 | “Ogrencilerin 6grenmeye hevesli olmalari. “The students should be willing to learn. If
Motivasyon igeriden gelmiyorsa disaridan their motivation is not coming from
cabalarla kazandirmak neredeyse imkansiz.” | themselves, it is almost impossible to

motivate them with the efforts coming from
the others.” (T-16)

119 | “Ekonomik agidan yetersizlik yasiyorsa daha | “If he/she experiences financial difficulties,
fazla ders vermek i¢in daha ¢ok ¢alisir ve bu | he/she struggles to offer more extra classes
da onu yaptig1 ise yabancilastirir. Dolayisiyla | and this makes him get alienated to his/her
ogrenci ile saglikl bir iligki kuramaz.” job. Therefore, he/she cannot have a healthy

relationship with the students.” (T-10)
120 | “Belli bir goriisteki kisilerin kendi goriislerini | “The environments in which the people with

dayattiklari ve onlardan farkli olugunuz igin

dislandiginiz ortamlar isleri tatsizlastirip

some certain beliefs impose their beliefs on

you and in which you are marginalized will
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zorlagtiracaktir. Ciinkii bu tiir ortamlarda
gruplagsmalar ve kutuplagmalar isbirligine ve

dayanismaya imkan saglamayacaktir.”

make the things bitter and more difficult
because these kinds of polarizations in the
environment will not enable the cooperations
and solidarity.” (T-26)

121 | “Sinifin fiziksel sartlari. — Sinifin ¢ok dar “The physical conditions of the classroom -- |
olmasi, ¢ok sicak/soguk olmasi gibi fiziksel think the physical conditions such as the
faktorlerin 6grenme siirecini olumsuz classroom’s being too narrow, too hot/cold
etkiledigini diistiniiyorum.” would negatively affect the process of

learning.” (T-20)

122 | “Fiziksel sartlarin ve gerekli teknik “The classes and the environments that are
imkanlarin saglanmadig: sinmiflar ve ortamlar | not providing the teacher with the physical
6gretmenin motivasyonunu ve de conditions and needed technological
performansini olumsuz etkileyecektir.” equipments would negatively affect the

motivation and the performance of the
teacher.” (T-26)

123 | “Idari yonetimle yasanan sikintilar. Ogretmen | “The problems experienced between the
basarili olabilmek i¢in idarenin karsisinda teacher and the management. The teacher
degil yaninda oldugunu bilmelidir.” should know that the management is on his

side, not against him.” (S-6)

124 | “Calistig1 kurumun kisitlayici ve de yetersiz “The schools’ being too restrictive and
olusu. Ancak 6zgiir ve de destekleyici bir inadequate. The success of teacher can
caligma ortaminda 6gretmenin basarisi increase in a free and supportive work
yiikselebilir.” environment.” (S-7)

125 | “Ogrencilerin motive olmamalar1. Ingilizce “Students’ being demotivated. I mean the
Ogrenecegi igin degil, mecburiyetten sinifta students who think that they are in the
bulundugunu diisiinen 6grencileri classroom because they have to, not because
kastediyorum.” they will learn English there.” (T-16)

126 | “Ailevi sorumluluklari - ailevi sorunlar insan1 | “Responsibilities in the family: Family
belki de en ¢ok etkileyen sorunlardir.” problems are the ones that affect people the

most.” (S-6)
127 | “Ailevi problemler: 6gretmen kisisel “Problems in the family: If the teacher is not

hayatinda mutlu degilse bunu derslere de

yansitir.”

happy in his/ her personal life, he/she reflects
it in his/her classes. (S-59)
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Appendix D: Student Survey (Turkish)

I. KiSISEL BILGILER:
1. Dogum Yili: 19
2. Cinsiyet: Erkek Kadin

3. 2014-2015 akademik yilinda 6grenim gordiigliniiz sinif seviyesi nedir?
a. P1b. P2 c. P3d. P4

4. Bu iiniversitede kayith oldugunuz boliim nedir?

5. Bu iiniversiteye gelmeden dnce (okul hayatinizda) ne kadar siire ingilizce egitimi
aldiniz?

__wyilve  ay

6. Yabanci Diller Yiiksek Okulu’nda ne kadar siiredir egitim almaktasiniz?

yil ve ay

7. Sizce Ingilizce 6grenmek 6nemli mi? (Liitfen birini seginiz.)

a.  Cok 6nemli

b. _ Onemli

c. ___ Onemli degil

d.  Hig 6nemli degil

8. Neden Ingilizce 6greniyorsunuz? (Liitfen sadece size gore en onemli 3 nedeni

Onem sirasina gore siralaymiz - 1 en 6nemli olacak sekilde.)

a. ___ Ingilizce Yeterlilik Smavini gegebilmek icin

b.  Boliimde alacagim dersleri anlayabilmek igin

c. __ Gelecekte daha iyi bir ise sahip olabilmek i¢in

d.  Akademik kaynaklarin (kitaplar, makaleler, vb.) cogu Ingilizce oldugu i¢in

€. Yabanci arkadaslar edinebilmek igin

f.  Ingilizce filmleri/dizileri altyazisiz izleyebilmek icin
g. Yurtdisinda kolayca seyahat edebilmek i¢in

h.  Diger (Liitfen belirtiniz):
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9. Ingilizce 6grenmeyi seviyor musunuz? (Liitfen birini seginiz.)

a. ___ Ingilizce 6grenmeyi ¢ok seviyorum.
b.  Ingilizce 6grenmeyi seviyorum.

c. __ Ingilizce 6grenmeyi biraz seviyorum.
d.  Ingilizce 6grenmeyi sevmiyorum.

e.  Ingilizce 6grenmeyi hi¢c sevmiyorum.

II. ETKILI BiR INGILIZCE OGRETMENININ OZELLIiKLERININ
DERECELENDIRILMESI
Her bir kategoride (A, B ve C) verilen maddeleri okuyunuz ve her kategori icin

en onemli 5 ozelligi secip, onem sirasina gore siralaymmiz. (1_en onemli olacak

sekilde)

A. Ingilizce Yeterligi

Etkili bir Ingilizce 6gretmeni:

a. __ “Konusma Ingilizcesi’ni iyi anlamalidir.

b.  Ingiliz kiiltiiriinii iyi bilmelidir.

c. _ Ingilizce metinleri iyi anlamalidir.

d.  Ingilizce kelime yeterligi yiiksek seviyede olmalidir.

e. _ Ingilizce yazma becerisi iyi olmalidir.
f.  Ingilizce kelimeleri iyi telaffuz edebilmelidir.
g.  Ingilizce konusma becerisi iyi olmalidir.
h.

____ Ingilizce dilbilgisine tamamen hakim olmalidr.

B. Pedagojik Bilgi

Etkili bir Ingilizce 6gretmeni:

a. _ Derse iyi hazirlanmalidir.

b. _ Simif disinda nasil Ingilizce dgrenilecegini dgretmelidir.

c. __ Gorsel, isitsel ve multimedya igeren ¢esitli materyaller hazirlamalidir.
d.  Ogrencilerin Ingilizce yeterlik seviyesine uygun Ingilizce 6gretmelidir.
e. lyi simf atmosferini gerekirse otoritesini kullanarak devam ettirmelidir.
f.  Ingilizceyi sadece Ingilizce kullanarak 6gretmelidir.

g.  Ogrencilerin ne dgrendigini dogru bir sekilde dlgmelidir.
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h.  Ogrencilerin cesitli 6grenme sekillerini gdéz oniinde bulundurarak Ingilizce
ogretmelidir.

i. __ Anlaml aktiviteler kullanarak Ingilizceyi kullanma imkan1 saglamalidir.

j. _ Ogrencilerin Ingilizce 6grenmeye olan ilgilerini arttiracak aktiviteler

saglamalidir.

C. Sosyal-Duygusal Beceriler

Etkili bir ingilizce 6gretmeni:

a.  Ogrencilere sinifta ve sinif disinda yardime1 olmalidar.

b.  Ogrencilerin ingilizce dersindeki kaygilarini azaltmalidir.

c. _ Ogrencilerin fikirlerini dinlemelidir.

d.  Ogrencilerin Ingilizce 6grenme konusundaki 6zgiivenlerini arttirmalarma

yardimci olmalidir.

e.  Ogrencilere arkadasca davranmalidir.

f.  Espri anlayis1 iyi olmalidir.

g. _ Ogrenciler arasinda ayrim yapmamali, hepsine adil davranmalidr.
h.  Ogrencilerin ingilizce 6grenme motivasyonlarini arttirmalidr.

1. Ogrenciler ve dgrencilerin ingilizce 6grenimi ile ilgilenmelidir.

III. ETKILI INGILIiZCE OGRETMENININ OZELLIKLERiIi UZERINE
SORULAR (ACIK UCLU)

A. Etkili bir Ingilizce 6gretmeni diger alanlardaki 6gretmenlerden hangi acilardan

farkli olmalidir? Neden?

B. Size gore etkili bir ingilizce 63retmeninin en 6nemli 5 6zelligi nelerdir? Neden?
Liitfen 6zellikleri 6nem sirasina gore yaziniz. (1 en énemli olacak sekilde)

1.

2.

3.
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C. Size gore, bir Ingilizce 6gretmeninin basarisin1 olumlu yonde etkileyen Kisisel en
onemli 3 faktor nedir? Neden? Liitfen faktorleri 6nem sirasina gore yaziniz. (1 en
onemli olacak sekilde)

1.

D. Size gére, bir Ingilizce dgretmeninin basarisin1 olumlu yonde etkileyen cevresel
en 6nemli 3 faktor nedir? Neden? Liitfen faktdrleri 6nem sirasina gore yaziniz. (1 en

onemli olacak sekilde)

1.

E. Size gore, bir Ingilizce dgretmeninin basarisini olumsuz yénde etkileyen kisisel
en onemli 3 faktor nedir? Neden? Liitfen faktorleri 6nem sirasina gore yaziniz. (1 en
onemli olacak sekilde)

1.
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F. Size gére, bir Ingilizce 6gretmeninin basarisim olumsuz yénde etkileyen cevresel
en onemli 3 faktor nedir? Neden? Liitfen faktorleri 6nem sirasina gore yaziniz. (1 en

onemli olacak sekilde)

1.

G. Takdir ettiginiz bir ingilizce dgretmeninizin 6zelliklerini yaziniz. Sizce neden

etkin bir 6gretmendi?

H. Etkin Ingilizce 6gretmeni ile ilgili eklemek istedikleriniz:

Katilimniz ve isbirliginiz igin tesekkiirler =)
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Appendix E: Teacher Survey (Turkish)

I. KiSISEL BILGILER:

1. Dogum Yili: 19
2. Cinsiyet: Erkek Kadin

3. 2014-2015 akademik yilinda gorev yaptiginiz siif seviyesi nedir? (Liitfen tiim

ilgili kisimlari isaretleyiniz.)

a.___ Program 1-A b. _ Program 1-B

c. ____ Program 2-A d. ___ Program 2-B

e. ____ Program 3-A f. _ Program 3-B

0. Program 4-A h. _ Program 4-B

i.  Miifredat / Smav Hazirlama ya da Idari gérevler

4. Daha 6nce bu seviyede calistiniz mi1? _ Evet _____Hayrr

5. Hangi lisans programindan mezun oldunuz (B.A.)?

a. Ingilizce Ogretmenligi d. Miitercim Terclimanlik / Ceviribilim
b. Ingiliz Dili ve Edebiyat: e. Amerikan Dili ve Edebiyati

c. Ingiliz Dilbilimi f. Diger (Liitfen belirtiniz):

6. Yiksek Lisans dereceniz var mi1? Evet Hayir

(Cevabiniz “Hayir” ise 7. soruyu atlayabilirsiniz.)

7. Yiiksek lisans derecenizi hangi alanda aldiniz?

8. Doktora dereceniz var m1? Evet Hayir

(Cevabiniz “Hayir” ise 9. soruyu atlayabilirsiniz.)

9. Doktora derecenizi hangi alanda aldiniz?
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10. Yabanci Diller Yiiksek Okulun’ndan once ne kadar siireyle Ingilizce
ogretmenligi yaptiniz?

yil ve ay

11. Yabanci Diller Yiiksek Okulun’nda ne kadar siiredir ingilizce 6gretmenligi
yapmaktasiniz?

yil ve ay

12. Sizce Ingilizce 6grenmek dnemli mi? (Liitfen birini se¢iniz.)
a. Cok 6nemli  b. Onemli C. Onemli degil d. Hig

onemli degil

13. Ogrencileriniz neden Ingilizce 6grenmelidir? (Liitfen sadece size gore en dnemli

3 nedeni 6nem sirasina gore siralaymiz - 1 en 6nemli olacak sekilde.)

a. ___ Ingilizce Yeterlilik Smavini gegebilmek igin

b.  Boliimlerinde alacaklar1 dersleri anlayabilmek i¢in

c. __ Gelecekte daha iyi bir ise sahip olabilmek i¢in

d.  Akademik kaynaklarin (kitaplar, makaleler, vb.) ¢ogu Ingilizce oldugu icin

€. Yabanci arkadaslar edinebilmek i¢in

f.  Ingilizce filmleri/dizileri altyazisiz izleyebilmek igin
g. Yurtdisinda kolayca seyahat edebilmek i¢in

h.  Diger (Liitfen belirtiniz):

14. Ingilizce 6gretmeyi seviyor musunuz? (Liitfen birini seginiz.)

a.___ Ingilizce dgretmeyi ¢ok seviyorum.
b.  Ingilizce dgretmeyi seviyorum.

c.  Ingilizce 6gretmeyi biraz seviyorum.
d.  Ingilizce 6gretmeyi sevmiyorum.

e. __ Ingilizce dgretmeyi hi¢c sevmiyorum.
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II. ETKILI BIiR INGILIiZCE OGRETMENININ OZELLIKLERININ
DERECELENDIRILMESI

Her bir kategoride (A, B ve C) verilen maddeleri okuyunuz ve her kategori i¢cin

en onemli S ozelligi secip, onem sirasina gore siralaymmz. (1 _en énemli olacak

sekilde)

A. Ingilizce Yeterligi

Etkili bir Ingilizce gretmeni:

a. ____ “Konusma Ingilizcesi’ni iyi anlamalidir.

b.  Ingiliz kiiltiiriinii iyi bilmelidir.

c. __ Ingilizce metinleri iyi anlamalidur.

d.  Ingilizce kelime yeterligi yiiksek seviyede olmalidir.

e.  Ingilizce yazma becerisi iyi olmalidir.

f.  Ingilizce kelimeleri iyi telaffuz edebilmelidir.
g.  Ingilizce konusma becerisi iyi olmalidir.
h

Ingilizce dilbilgisine tamamen hakim olmalidur.

B. Pedagojik Bilgi

Etkili bir Ingilizce gretmeni:

a.  Derse iyi hazirlanmalidir.

b.  Simf disinda nasil Ingilizce 6grenilecegini dgretmelidir.

c. ___ Gorsel, isitsel ve multimedya igeren ¢esitli materyaller hazirlamalidir.

d. _ Ogrencilerin Ingilizce yeterlik seviyesine uygun Ingilizce 6gretmelidir.

e. __ lyi simf atmosferini gerekirse otoritesini kullanarak devam ettirmelidir.

f.  Ingilizceyi sadece Ingilizce kullanarak dgretmelidir.

g.  Ogrencilerin ne 6grendigini dogru bir sekilde 6lgmelidir.

h. _ Ogrencilerin gesitli 6grenme sekillerini gdz dniinde bulundurarak Ingilizce
ogretmelidir.

i. _ Anlaml aktiviteler kullanarak Ingilizceyi kullanma imkan1 saglamalidr.

j. _ Ogrencilerin Ingilizce 6grenmeye olan ilgilerini arttiracak aktiviteler
saglamalidir.
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C. Sosyal-Duygusal Beceriler

Etkili bir Ingilizce dgretmeni:

a. ___ Ogrencilere sinifta ve sinif disinda yardimer olmalidar.

b.  Ogrencilerin ingilizce dersindeki kaygilarini azaltmalidr.

c.  Ogrencilerin fikirlerini dinlemelidir.

d.  Opgrencilerin Ingilizce dgrenme konusundaki dzgiivenlerini arttirmalarina

yardime1 olmalidir.

e.  Ogrencilere arkadasca davranmalidir.

f.  Espri anlayisi iyi olmalidir.

g.  Ogrenciler arasinda ayrim yapmamali, hepsine adil davranmalidir.
h.  Ogrencilerin ingilizce 6grenme motivasyonlarini arttirmalidir.

1. Ogrenciler ve dgrencilerin Ingilizce 6grenimi ile ilgilenmelidir.

III. ETKILI INGILIiZCE OGRETMENININ OZELLIKLERiI UZERINE
SORULAR (ACIK UCLU)

A. Etkili bir Ingilizce 6gretmeni diger alanlardaki 6gretmenlerden hangi acilardan

farkli olmalidir? Neden?

B. Size gbore etkili bir ingilizce 63retmeninin en 6nemli 5 6zelligi nelerdir? Neden?
Liitfen 6zellikleri 6nem sirasina gore yaziniz. (1 en énemli olacak sekilde)

1.

2
3
4.
5
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C. Size gbre, bir Ingilizce 6gretmeninin basarisini olumlu yénde etkileyen kisisel en
onemli 3 faktor nedir? Neden? Liitfen faktorleri 6nem sirasina gore yaziniz. (1 en
onemli olacak sekilde)

1.

D. Size gore, bir Ingilizce 6gretmeninin basarisini olumlu yénde etkileyen cevresel
en onemli 3 faktor nedir? Neden? Liitfen faktorleri 6nem sirasina gore yaziniz. (1 en
onemli olacak sekilde)

1.

E. Size gore, bir Ingilizce 6gretmeninin basarisim1 olumsuz yonde etkileyen Kisisel
en onemli 3 faktor nedir? Neden? Liitfen faktorleri 6nem sirasina gore yaziniz. (1 en

Oonemli olacak sekilde)
1.

F. Size gore, bir Ingilizce dgretmeninin basarisin1 olumsuz yonde etkileyen cevresel
en onemli 3 faktor nedir? Neden? Liitfen faktorleri 6nem sirasina gore yaziniz. (1 en
onemli olacak sekilde)
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G. Takdir ettiginiz bir Ingilizce 6gretmeninizin 6zelliklerini yaziniz. Sizce neden

etkin bir 6gretmendi?

H. Etkin Ingilizce gretmeni ile ilgili eklemek istedikleriniz:

Katiliminiz ve isbirliginiz icin tesekkiirler =)
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Appendix F: Student Survey (English)

I. DEMOGRAPHIC INFORMATION:

1. Year of Birth: 19

2. Gender: ___ Male ___ Female
3. What is your class level in 2014-2015 academic year?

a.__P1 b P2 . P3 d. P4

4. What major are you registered to at this university?

5. For how long did you study English at school before coming to this university?
years and months
6. For how long have you been learning English at School of Foreign Languages?

years and months

7. Do you think learning English is important? (Please choose one.)
__ Very Important

__ Important

_____Not so important

Not important at all

9. Why are you learning English? (Please rank the three most important reasons in

order of importance — 1 being the most important.)

_____to be able to pass the Proficiency Exam.

_____to be able to understand the lectures at my department.

_____to be able to get a better job in the future.

__asalot of academic resources (books, articles, etc.) are in English.
_____to be able to have foreign friends.

_____ to be able to watch movies/TV shows without subtitles.

____ tobe able to travel abroad easily.

____ Other (Please, specify):
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8. Do you like learning English? (Please choose one.)
__ llove learning English.

_____llike learning English.

____llike learning English a bit.

_ I'don’t like learning English.

_ T'don’tlike learning English at all.

II. RANKING THE QUALITIES OF AN EFFECTIVE ENGLISH
LANGUAGE TEACHER

Read the items in each category (A, B and C) and select 5 most important items

in the category and rank them in order of importance (1_being the most

Important).

A. English Proficiency
An effective English teacher is someone who should:

a. _ understand “spoken English” well.

b. __ know English culture well.

c. ___ read English well.

d. ___ have a high level of proficiency with English vocabulary.

e. write English well.
f pronounce English well.
g. speak English well.
h

: be fully familiar with English grammar.

B. Pedagogical Knowledge
An effective English teacher is someone who should:

a. ____ prepare the lesson well.

b. _ teach how to learn English outside the classroom.

C. ___ usevarious materials including video, audio, and multimedia.

d. _ teach English tailored to students’ English proficiency levels.

e. ____ maintain good classroom atmosphere using authority, if necessary.
f. ___ teach English in English.
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g.

h.

j.

__assess what students have learned by using appropriate assessment
methods.

___teach English incorporating student’s various learning styles.
_____provide opportunities to use English through meaningful activities.

provide activities that arouse student’s interest in learning English.

C. Socio-Affective Skills

An effective English teacher is someone who should:

a.
b.

o o

> Q@ = o

_____Dbe helpful to students in and outside the classroom.
__ alleviate students’ anxiety in English class.

____listen to student’s opinions.

____ help students’ self-confidence in learning English well.
_____ Dbe friendly to students.

_____have a good sense of humor.

_____notdiscriminate between students and treat them fairly.
_____arouse students’ motivation for learning English.

have interest in students and their English learning.

I11. QUESTIONS ON THE QUALITIES OF AN EFFECTIVE ENGLISH
LANGUAGE TEACHER (OPEN-ENDED)

A. In what aspects should English language teachers be different from teachers in
other fields? Why?

B. In your opinion, what are the top five qualities of effective English language

teachers? Why? Please write them in order of importance. (1 being the most

important).

1.
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C. In_your opinion, what are the three most important personal factors that

influence the success of an English language teacher in a positive way? Why? Please

write the factors in order of importance. (1 being the most important.)
1.

D. In your opinion, what are the three most important contextual factors that

influence the success of an English language teacher in a positive way? Why? Please

write the factors in order of importance. (1 being the most important.)
1.

E._In your opinion, what are the three most important personal factors that

influence the success of an English language teacher in_a negative way? Why?

Please write the factors in order of importance. (1 being the most important.)
1.
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F. In your opinion, what are the three most important contextual factors that

influence the success of an English language teacher in_a negative way? Why?

Please write the factors in order of importance. (1 being the most important.)
1.

G. Describe the qualities of an English teacher you admired most. Why do you think

he/she is an effective teacher?

H. Any other comments in relation to English language teacher’s effectiveness?

Thank you for your input and cooperation =)
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Appendix G: Teacher Survey (English)

|. DEMOGRAPHIC INFORMATION:
1. Year of Birth: 19

2. Gender: Male Female

3. What level are you teaching in the academic year 2014-2015? (Please, check all

that apply)

___ Program1-A __ Program 1-B
___ Program2-A ___ Program 2-B
__ Program3-A  __ Program 3-B
____ Program4-A __ Program 4-B

Curriculum / Testing or Admin Duties

4. Have you taught in this level before? Yes No

5. What was you major (B.A.)?

Teaching English American  Language and
English Language and Literature Literature
English Linguistics Other  (Please,  specify):

Translation and Interpreting
Studies
6. Do you have an MA/Masters degree? Yes No

(You may skip Question 7, if your answer is “No”.)

7. In which field do you have an MA/Masters degree?

8. Do you have a Ph.D. degree? Yes No

(You may skip Question 9, if your answer is “No”.)
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9. In which field do you have a Ph.D. degree?

10. For how long did you teach English before School of Foreign Language?

years and months

11. For how long have you been teaching English at School of Foreign Languages?

years and months

12. Do you think learning English is important? (Please choose one.)
____Very Important

__ Important

____Not so important

Not important at all

13. Why should your students learn English? (Please rank the three most important
reasons in order of importance — 1 being the most important.)

_____to be able to pass the Proficiency Exam.

____to be able to understand the lectures at their departments.

_____to be able to get a better job in the future.

__asalot of academic resources (books, articles, etc.) are in English.
____ to be able to have foreign friends.

_____to be able to watch movies/TV shows without subtitles.

_____to be able to travel abroad easily.

Other (Please, specify):

14. Do you like teaching English? (Please choose one.)
_____l'love teaching English.
____ I like teaching English.
_llike teaching English a bit.
_ T'don’t like teaching English.
_ T'don’t like teaching English at all.
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II. RANKING THE QUALITIES OF AN EFFECTIVE ENGLISH
LANGUAGE TEACHER

Read the items in each category (A, B and C) and select 5 most important items

in the category and rank them in order of importance (1_being the most
Important).

A. English Proficiency
An effective English teacher is someone who should:

I. understand “spoken English” well.

Jj. ___ know English culture well.

k. __ read English well.

I. __ havea high level of proficiency with English vocabulary.
m. ___ write English well.

n. __ pronounce English well.

0. ___ speak English well.

p. __ be fully familiar with English grammar.

B. Pedagogical Knowledge
An effective English teacher is someone who should:
k. prepare the lesson well.
I. __ teach how to learn English outside the classroom.
m. ___use various materials including video, audio, and multimedia.
n. _ teach English tailored to students’ English proficiency levels.
0. _____ maintain good classroom atmosphere using authority, if necessary.
p. __ teach English in English.
g. __ assess what students have learned by using appropriate assessment
methods.

r. teach English incorporating student’s various learning styles.

v

provide opportunities to use English through meaningful activities.

t. provide activities that arouse student’s interest in learning English.
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C. Socio-Affective Skills

An effective English teacher is someone who should:
j. ____ Dbe helpful to students in and outside the classroom.
k. _ alleviate students’ anxiety in English class.

l. listen to student’s opinions.

m. __ help students’ self-confidence in learning English well.
n. __ be friendly to students.

0. ___ haveagood sense of humor.

p. ___ notdiscriminate between students and treat them fairly.
g. __ arouse students’ motivation for learning English.

r. ___ have interest in students and their English learning.

I11. QUESTIONS ON THE QUALITIES OF AN EFFECTIVE ENGLISH
LANGUAGE TEACHER (OPEN-ENDED)

A. In what aspects should English language teachers be different from teachers in
other fields? Why?

B. In your opinion, what are the top five qualities of effective English language

teachers? Why? Please write them in order of importance. (1 being the most
important).
1.

2
3
4.
5
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C. In your opinion, what are the three most important personal factors that

influence the success of an English language teacher in a positive way? Why? Please

write the factors in order of importance. (1 being the most important.)
1.

D. In your opinion, what are the three most important contextual factors that

influence the success of an English language teacher in a positive way? Why? Please

write the factors in order of importance. (1 being the most important.)
1.

E._In your opinion, what are the three most important personal factors that

influence the success of an English language teacher in_a negative way? Why?

Please write the factors in order of importance. (1 being the most important.)
1.

F. In your opinion, what are the three most important contextual factors that

influence the success of an English language teacher in_a negative way? Why?

Please write the factors in order of importance. (1 being the most important.)
161



G. Describe the qualities of an English teacher you admired most. Why do you think
he/she is an effective teacher?

H. Any other comments in relation to English language teacher’s effectiveness?

Thank you for your input and cooperation =)
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Appendix H: Turkish Summary

Yiiksekogretimde etkinlik arastirmalari son yillarda gittikce daha fazla Onem
kazanmaya baslamistir. Yiiksekogretim kurumlar1 Ogretimin, arastirmanin ve
yeniligin gelistirmesi i¢in ¢alismalar yiirlitmektedirler. OECD’nin  2012’de
yayinladigr yiiksekogretim raporunda, yiiksekdgretimde egitim kalitesinin 6grenme
ve Ogretme g¢erceveleri olusturularak, bu cergeveleri tim paydaslara agiklayarak ve
yenilige agik olarak arttirilabilecegi belirtilmistir. Yenilige agik olmak, 6gretmenleri
bilgiyi iiretmek ve Ogrencilere aktarabilmek i¢in farkli yollar aramaya
yoneltmektedir. Yenilik, ihtiyaca doniik olacagindan yiliksekdgretimde egitim ve
Ogretim ihtiyaglarinin belirlenmesi de Onem kazanmaktadir. Bu baglamda,
yiiksekdgretimde etkili 6gretim iizerine yapilan ¢alismalarin da sayis1 giin gectikce

artmaktadir.

Yiiksekogretimde gittikce daha fazla yogunlasilan bu ¢alismalarin yani sira, Ingilizce
egitiminin 6nemi de bir¢ok arastirma ile vurgulanmaktadir. Etkili Ingilizce dgretimi
iki sebeple dénemlidir. Birincisi, kiiresellesen diinyada Ingilizce artik diinyanin ortak
dili haline gelmistir. Dilinyada yapilan akademik ¢aligmalarin biiyiik bir boliimiiniin
Ingilizce oldugu bilinmektedir. Ayrica, net say1r bilinmemekle birlikte Internet’te
biiyiik oranda kullamlan dil Ingilizce’dir. Bu sebeplerle, tiim egitim sistemlerinde
ogrencilerin Ingilizce bilgisine olan ihtiyac1 artmustir. Ingilizce’nin artik bir liiks
degil, bir ihtiyag oldugu goriilmektedir. Etkili Ingilizce 6gretimini 6nemli kilan ikinci
bir sebep de diger alan derslerinden farkli olarak, Ingilizce derslerinde 6gretilen
bilginin ve bu bilgiler dgretilirken kullanilan dilin ayn1 olmasidir. Eger etkili 6gretim
yontemleri kullanilmazsa, Ingilizce 6gretiminin basariya ulasmasi, dzellikle egitim

dili Ingilizce olan kurumlarda, oldukca giictiir.

Ogretmenler geleneksel Tiirk egitim sisteminde ana bilgi kaynagi olarak goriildiigii
i¢in oldukga 6nemli bir yere sahiptir. Ayrica, Ingilizce nin sadece yabanci dil olarak
ogretildigi Tiirkiye’de Ingilizce 6grenen dgrenciler igin tek girdi kaynag: Ingilizce
ogretmenleridir. Yani Ogrenciler giinliik yasamlarinda Ingilizce kullanma firsati

bulamamaktadirlar. Bununla birlikte, 6grencilerin Ingilizce’yi kullanma imkanina
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sahip olduklar1 tek yer Ingilizce derslerdir. Ders disinda, &grencilerin kendi
cabalariyla izleyebilecekleri yabanci dizi ve filmler ve de okuyabilecekleri ingilizce
kitaplar disinda Ingilizce’ye maruz kalabilecekleri neredeyse higbir olanaklari
yoktur. Bu da Ingilizcenin yabanci dil olarak kullamildigi iilkelerde Ingiliz dili

ogretiminde 6gretmenin roliinii daha da 6nemli bir hale getirmektedir.

Ote yandan, gerek iiniversite seviyesine gelene kadar uzun yillar Ingilizce dil egitimi
almis olmasina ragmen birgok Ogrencinin liniversite hazirlik okullarinda baslangi¢
seviyesinden basliyor olmasi, gerekse cesitli uluslararasi arastirma raporlarinin
bulgulan Tiirkiye’de dil 6gretimindeki sorunlarin mevcudiyetini ortaya koymaktadir.
Ornegin, Education First, 2015°te yaymmladigi raporunda Tiirkiye’nin Ingilizce
yeterliginde 70 iilke arasinda 50. sirada yer aldigimi ve bu siralamanin da “gok
diisiik” olarak degerlendirilen yeterlik bandina tekabiil ettigini belirtmistir. Bu da
Tiirkiye ozelinde Ingilizce egitim ve ogretiminin etkinligi konusunda yapilan

arastirmalarin arttirilmasi gerektigini ortaya koymaktadir.

Ogretmenler egitim ve 6gretimin ayrilmaz bir parcasi oldugundan, egitim sisteminde
yapilacak yenilik ya da degisikliklere onlarin da dahil edilmesi zaruridir. Onceki
calismalarda belirtilmistir ki 6gretmenlerin yabanci dil egitimi konusundaki goriisleri
degistiginde, 6gretim sekilleri de degismektedir. Ogretmenler kadar dgrenciler de
egitim ve 0gretim sisteminin ayrilmaz bir pargasidir. Cesitli aragtirmalar géstermistir
ki 6gretmenlerin ve 6grencilerin beklentileri uyumlu oldugunda basarili bir 6grenim
gerceklestirilebilmektedir. Yine aymi sekilde bazi arastirmalara gore, 6gretmen ve
ogrencilerin beklentilerinin farkli olmasi ogrencilerin dersten kopmalarina ve
dolayisiyla egitim ve 6gretimin gerceklestirilememesine neden olabilmektedir. Bu
sebeple, hem ogrencilerin hem de oOgretmenlerin etkili egitim ve Ogretim
konusundaki goriisleri olduk¢a Onemlidir ve 6grenci ve Ogretmenlerin etkili bir
Ingilizce ogretmeninin &zellikleri ile ilgili goriislerinin bilinmesi hayati 6nem

tagimaktadir.

Literatiire bakildiginda hem etkili 6gretmenin, hem de etkili Ingilizce 6gretmeninin
sahip olmas1 gereken Ozellikler iizerine pek c¢ok c¢aligma yapildigi goriilmektedir.
Etkili Ingilizce dgretmeninin sahip olmasi gereken &zellikler konusunda yapilan

164



aragtirmalar duygusal faktorler, pedagojik bilgi ve dil yeterlikleri, iletisim ya da
kisiler arasi iliskiler gibi kategoriler halinde incelenmislerdir. Gegmiste yapilmis bu
caligmalarin sonuglarina gore Ogrenci ve Ogretmenlerin beklentileri arasinda
benzerlikler oldugu gibi farkliliklar da bulunmustur. Ornegin, kimi c¢alismalar
gostermektedir ki hem ogretmenler hem de ogrenciler Ingilizce gretmenlerinin
sabirli, esnek, Ogrencileri ile ilgili, olumlu ve yaratici olmasint beklemektedir.
Bunlarin yaninda, 6gretmenler dgrencilerinin Ingilizce kullanabilmeleri i¢in anlamli
aktiviteler olusturmanin 6nemini vurgularken, 6grencilerin daha fazla 6zgiiven ve
motivasyon destegine ihtiyag duyduklarini belirtmesi 6gretmenlerin ve 6grencilerin

etkili ingilizce 6gretimi algilarindaki farkliliklar1 ortaya koymaktadir.

Literatiir arastirmasiin sonucunda goriilmiistiir ki etkili Ingilizce 6gretmeninin
ozellikleri ile ilgili olarak ger¢eklestirilen bu ¢aligmalarin bazilar1 sadece 6gretmenler
ile, bazilar1 sadece 6grenciler ile, bazilar1 ise hem 6gretmenlerin hem de 6grencilerin
gortigleri alinarak gerceklestirilmistir.  Aynm1 sekilde daha once yiiriitiilen bu
caligmalarin bazilar1 nitel, bazilar1 ise nicel arastirma yontemleri kullanmayi
secmistir. Ayrica, Tiirkiye’de bu alanda yapilmis c¢alismalarin sinirh kaldigi
goriilmiis ve yapilan literatiir calismasinda yiiksek ogretimde etkili Ingilizce
Ogretmeninin Ozelliklerinin aragtirilmasi baglaminda bu ¢alisma ile birebir eslesen
baska herhangi bir c¢alismaya rastlanmamistir. Netice itibariyla, soz konusu
sebeplerin bir arada degerlendirilmesi bu alanda daha fazla aragtirma yapilmasinin

gerekliligini ortaya koymaktadir.

Bahsedilen gereklilikler 1s1ginda planlanan bu ¢alisma, Tirkiye’de bulunan ve
ogretim dili Ingilizce olan bir devlet iiniversitenin hazirlhik okulunda okuyan
ogrencilerin ve bahse konu iiniversitede Ingilizce 6greticisi olarak gdrev yapmakta
olan dgretim gorevlilerinin goriislerini alarak etkili Ingilizce dgretmeninin sahip
olmasi gerektigi diisiiniilen 6zelliklerinin belirlenmesini hedeflemektedir. Ilaveten,
ogrenci ve Ogretmenlere gore Ingilizce dgretmenlerinin etkinligini olumlu ya da
olumsuz olarak etkileyen kisisel ve c¢evresel faktorlerin belirlenmesi de

amaclanmustir.
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Bu amaglar dogrultusunda, etkili Ingilizce 6gretmeninin 6zellikleri ve dgretmenlerin
etkinligi lizerinde etki sahibi oldugu diisiiniilen olumlu ve olumsuz olarak
degerlendirilen kisisel ve ¢evresel faktorlerin belirlenmesi amaciyla bes arastirma

sorusu olusturulmustur. Arastirma sorular1 asagidaki gibidir:

1. Tiirkiye’de 6grenim dili Ingilizce olan bir devlet iiniversitesindeki Ingilizce
hazirlik okulunda &grenim gdren ogrencilere gore etkili Ingilizce Ogretmeninin
ozellikleri nelerdir?

2. Tiirkiye’de 6grenim dili Ingilizce olan bir devlet iiniversitesindeki Ingilizce
hazirlik okulunda calismakta olan Ingilizce dgretim gorevlilerine gore etkili Ingilizce
Ogretmeninin 6zellikleri nelerdir?

3. Ilgili 6grenci ve dgretim gorevlilerinin etkili Ingilizce dgretmeninin 6zellikleri ile
ilgili gorislerindeki benzerlik ve farkliliklar nelerdir?

4. Ogrencilere gore, bir Ingilizce dgretmeninin etkinligini etkileyen kisisel ve
cevresel faktorler nelerdir?

5. Ogretim gorevlilerine gore, bir Ingilizce dgretmeninin etkinligini etkileyen kisisel

ve ¢evresel faktorler nelerdir?

Yukarida belirtilen arastirma sorularinin yanitlanmasi igin aragtirma yontemi olarak
“karma arastirma yontemi” secilmistir. Bu aragtirma yonteminde hem nitel hem de
nicel veriler kullanilip degerlendirilmektedir. Karma arastirma yontemi, nitel ve nicel
arastirmalarla tek basina elde edilemeyen verilerin toplanmasina ve ele alinan
olgunun daha detayli incelenmesine olanak saglar. Bu ¢alismanin arastirma hedefleri
dogrultusunda katilime1 dgretmenlerin ve dgrencilerin etkili ingilizce 6gretmeninin
ozellikleri ile ilgili dnceliklerinin belirlenebilmesi i¢in siralama sorular1 sorulmus ve
nicel veriye ihtiya¢ duyulmustur. Buna ek olarak, katilimci 6gretmen ve 6grencilerin
siralama sorulart ile elde edilen goriislerinin arkasinda yatan sebeplerin
Ogrenilebilmesi gerektiginden, bu amacla olusturulmus acik uc¢lu sorular da
calismaya dahil edilmis ve nitel veri toplanmistir. Belirtilen kosullar sebebiyle

“karma arastirma yontemi” bu ¢alisma i¢in en uygun yontem olarak diisiintilmiistiir.

Bu calisma i¢in secilen egitim kurumu Tiirkiye’de {iniversiteye giris sinavlarinda
genellikle en iist seviyelerde dereceler alan 6grencilerin tercih ettigi, Ingilizce egitim
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veren bir devlet iiniversitesidir. S6z konusu iiniversitenin egitim dilinin Ingilizce
olmasi nedeniyle burada Ggrenim gormek isteyen Ogrencilerin kabul edildikleri
boliimde egitimlerine baslamadan dnce belli bir ingilizce yeterlik seviyesinde olmasi
beklenmektedir. Bu sebeple, 6grenciler akademik yilin basinda {iniversite tarafinda
yapilan bir Ingilizce yeterlik smavina girerler. Akademik yilin basinda iiniversite
tarafindan yapilan bu yeterlik sinavinda basarili olan 6grenciler kabul edildikleri
boliimde egitim gormeye hak kazanirlar. Ote yandan, bu smavda basarisiz olan
ogrenciler uluslararasi gecerliligi olan TOEFL ya da IELTS Akademik sinavlarindan
gecerli bir basar1 belgesi getirdikleri takdirde basarili sayilirlar. Ancak, tiniversite
tarafindan verilen Ingilizce yeterlik sinavinda ya da diger uluslararasi gecerligi olan
sinavlarin birinde beklenen basar1y1 gdsteremeyen dgrenciler zorunlu olarak ingilizce
hazirlik okuluna kayit olurlar.  Bu bahse konu &grenciler akademik yilin basinda
{iniversite tarafindan yapilan bir diizey belirleme sinavi sonrasi kendi Ingilizce
seviyelerindeki bir sinifa devam ederek bir yil boyunca Ingilizce hazirlik egitimi
alirlar. 1lgili egitim doneminin sonunda basarili olan dgrenciler bdliimlerine gecmeye
hak kazanirlar. Basarisiz olan ya da akademik yil boyunca girdikleri sinavlarda
tiniversite tarafindan belirlenen not ortalamasini tutturamayip da sinava girmeye hak
kazanamayan o6grenciler ise diledikleri takdirde yaz okulu egitimlerine katilir ve yeni
akademik yil baslamadan 6nce yapilacak olan diger Ingilizce yeterlik smavlari igin

caligmalarda bulunurlar.

Bu calisma yukarida betimlenen devlet {iniversitesinin yaz doneminde egitim alan
ogrencilerle gerceklestirilmistir. Daha once de belirtildigi gibi yaz doneminde egitim
alan Ggrenciler liniversite girig sinavinda iyi dereceler almis olmasina ragmen, bir
yillik Ingilizce hazirhk egitimin sonunda girdikleri Ingilizce yeterlik sinavinda
basarisiz olmus ya da bu sinava girmeye hak kazanamamis 6grencilerdir. Calisma
kapsaminda yaz okulunda egitim alan tiim popiilasyona ulasmak hedeflenmis ve
uygulama esnasinda siniflarinda bulunan tiim 6grenciler ¢alismaya dahil edilmistir.
Calismaya %58,6’s1 18-19 yaslarinda olan toplam 227 06grenci katilmistir. Bu
ogrencilerin %37,9’u erkek, %62,1’1 kadindir. Program 1 (Baslangic seviyesi)
Ogrencileri %63,9’la 6grenci katilimcilarin biiyiikk ¢ogunlugunu olusturmaktadir.
Program 2 (Alt-orta seviye) dgrencileri 6grenci katilimcilarin %31,3’linii, Program 3
(Orta seviye) ogrencileri de %4,8’ini olusturmaktadir. Boliimlerine ge¢meye hak
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kazandig1 takdirde, 0grencilerin %47,6’s1 Egitim Fakiiltesi, %45’ Temel Bilimler
Fakiiltesi, %27’si Miihendislik Fakiiltesi, % 27’si Uygulamali Bilimler Yiiksekokulu,

%20’si de Iktisadi ve Idari Bilimler Fakiiltesi 6grencisi olacaklardir.

Ogrencilerin yam sira ayn1 kurumda Ingilizce dgretmekte olan 36 dgretim gorevlisi
de caligmaya katilmistir. Ogretim gorevlilerinin yaslar1 26 ile 52 arasinda
degismektedir ve %I11,1°1 erkek, 9%88,9’u kadindir. S6z konusu &gretim
gorevlilerinin %69,4°ii ingilizce Ogretmenligi lisans diplomasina sahiptir. Caligmaya
katilan diger o6gretim gorevilerinin %13,9’u Ingiliz Dili ve Edebiyat;, %11,1%i
Ceviribilim, %2,8’i Isletme ve %2,8’i Uluslararas: Iliskiler béliimlerinde lisanslarini
tamamlamiglardir. Bununla birlikte, ilgili 6gretim gorevlilerinin %63,9’u ytliksek

lisans diplomasina ve %38,3’1i de doktora diplomasinasahiptir.

Bu caligma kapsaminda veri toplamak amaciyla ii¢ boliimden olusan bir anket
olusturulmustur. Anketin ilk boliimiindeki sorular katilimcilarin yasi, cinsiyeti, hangi
siif seviyesinde Ingilizce egitim aldigi, Ingilizce egitim gegcmisi ve hazirlik
egitimini tamamladiktan sonra iiniversitede egitim alacagi boliim gibi kisisel
ozellikleri ve Ingilizce 6grenmeyi ya da dgretmeyi sevip sevmedikleri, ingilizce
ogrenimini ne kadar onemli bulduklari ve neden Ingilizce ogrendikleri ya da
ogrenilmesi gerektigini diisiindiikleri gibi Ingilizce 6grenimi ve dgretimi ile ilgili
tutumlar1 hakkinda bilgi edinmeye yoneliktir. Anketin ikinci boliimiinde, etkili
Ingilizce Ogretmeninin o6zellikleri “Ingilizce Yeterligi”, “Pedagojik Bilgi” ve
“Sosyal-Duygusal Beceriler” olarak {i¢ grup halinde verilmis ve her bir kategori
icindeki Ozelliklerin en Onemli bes tanesinin Onem sirasina gore siralanmasi
istenmistir. Bu bolim ¢alismanin  siralama sorulari igeren nicel kismini
olusturmaktadir. Anketin tglincii boliimiinde ise katilimci 6grenci ve oOgretim
gorevlilerinin etkili Ingilizce dgretmeninin sahip olmasi gerektigini diisiindiikleri
ozellikleri ortaya ¢ikarmaya yonelik sorular sorulmustur. Bu sorularin yani sira,
Ingilizce 6gretmenlerinin etkinligini olumlu ve olumsuz yonlerde etkiledigi
diisiiniilen kisisel ve ¢evresel 6zelliklere dair sorular yer almistir. Anketin bu boliimii

arastirmanin nitel kapsamini olusturmaktadir.
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Anket uygulamasi daha 6nce belirtildigi gibi yaz doneminde gerceklestirilmis ve
uygulama esnasinda sinifta bulunan tiim 6grenciler bilgilendirilmis onam formunu
okuyup onayladiktan sonra calismaya katilmislardir. Ogretim gorevlilerinden veri
toplanmasi ise iki sekilde olmustur. Birincisi, siniflarda anket uygulamasi yapilirken
o esnada sinifta bulunan Ogretim gorevlileri Ogrencileri ile ayni1 anda ankete
katilmislardir. Yaz doneminde ders vermeyen, ya da uygulama esnasinda sinifta
bulunmayan diger ogretim gorevlileri ile de elektronik posta yoluyla iletisime
gecilmis ve bu 6gretim gorevlilerinin %30,55°1 davete yanit vererek doldurduklar

anketleri elektronik ortamda gondererek ¢alismaya katilim saglamislardir.

Tim veriler toplandiktan sonra analiz islemine gegilmistir. Arastirma karma
arastirma yontemi ile yapildigindan arastirmanin nitel kisimlari i¢in nitel analiz
yontemleri ve programlari, nicel kisimlari i¢in de nicel analiz yontem ve programlari
kullanimini gerektirmistir. Bu baglamda, siralama igeren nicel sorularin analizi
veriler bilgisayara aktarildiktan sonra SPSS programu ile siklik ve yiizde oranlari
bulunarak yapilmistir. A¢ik uglu sorular igeren nitel boliimiin analizi ise diger
boliimde oldugu gibi yine Once bilgisayara aktarilmig, sonra da MAXQDA isimli
bilgisayarli nitel veri analizi programi kullanarak incelenmistir. Ogrencilerin ve
ogretim gorevlilerinin verdigi yanitlar 6nce kodlanmig, sonra da bu kodlar farkli

kategoriler altinda birlestirilerek gruplar olusturulmustur.

Calismanin sonuglar1 grenci ve dgretim gorevlilerinin etkili Ingilizce dgretmeninin
sahip olmas1 gereken &zellikler hususundaki ve bir Ingilizce 6gretmeninin etkinligi
tizerinde olumlu ya da olumsuz etki sahibi olan kisisel ve cevresel faktorler
konusundaki gortisleri seklinde iki ayri baslik altinda degerlendirilmistir. Her iki
kisimda da 6grenci ve Ogretim gorevlilerinin gorlisleri arasinda benzerlikler ve
farkliliklar oldugu ortaya ¢ikmistir. Arastirmanin sonuglarina gore 6grencilere gore
etkili bir Ingilizce 6gretmeninin sahip olmasi gereken en énemli ilk bes ozellik
“dgrencilerin Ingilizce 6grenme motivasyonunu arttirmak”, “6grencilere Ingilizce’yi
sevdirmek”, kelime bilgisi agirlikli olmak iizere “iyi Ingilizce bilgisine sahip olmak”,
“dgrencilerin  Ingilizce ogrenme konusundaki Ozgiivenlerini  arttirmak”  ve
“Ogrencilere kars1 arkadagsga davranmak” olmustur. Diger taraftan, Ogretim
gorevlilerine gore bu ilk bes 6zellik 6zellikle konusma becerisi agirliklt olmak iizere
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“iyi Ingilizce bilgisine sahip olmak”, “genel kiiltiir bilgisine sahip olmak”, “Ingilizce
kullanimi1 icin anlamli firsatlar yaratmak”, “dgrencilerin Ingilizce 6grenme
motivasyonunu arttirmak™ ve “cesitli ve duruma uygun metot ve materyaller

kullanmak” seklindedir.

Ortaya ¢ikan veriler 15131nda, etkili Ingilizce 6gretmeninin 6zellikleri ile ilgili grenci
ve Ogretim gorevlilerinin goriisleri arasinda bulunan en biliyiik benzerlik “Sosyal-
duygusal beceriler” kategorisine aittir. Hem Ogretim gorevlilerinin hem de
ogrencilerin bilyiik ¢ogunlugu “dgrencilerin Ingilizce 6grenme motivasyonlarini
arttirmalidir” se¢enegine yonelim gostermistir. Arastirmanin hem nitel hem de nicel
kisimlarinda s6z konusu ayni yonelim goriilebilmektedir. Bunun yani sira hem
ogretim gorevlileri hem de ogrenciler etkili Ingilizce &gretmeninin dgrencilerin
Ingilizce 6grenme konusundaki ozgiivenlerini arttirmalarina yardimei olmalar:
gerektigini diisiinmektedirler. Ayrica, etkili Ingilizce 6gretmeninin iyi Ingilizce
bilgisine sahip olmas1 gerektigi goriisii iizerinde Ogrenciler ve 6gretim gorevlileri

fikir birligindedirler.

Daha Once belirtildigi gibi ¢alismada Ogretim gorevlilerinin ve 6grencilerin
goriiglerinde benzerliklerin yani sira farkliliklar da saptanmistir. Bu farkliliklarin en
onemlisi 6grencilerin yanitlarinda “dgrencilere Ingilizce’yi sevdirmek™ ifadesi ¢okga
yer alirken, 0gretmenlerin yanitlarinda bdyle bir veriye rastlanmamasidir. Tespit
edilen farkliliklarin bir digeri de gostermistir ki 6gretmenler “anlamli aktiviteler
kullanarak Ingilizce’yi kullanma firsati saglanmasi” hususuna ©nem verirken,
ogrenciler “6grencilerin Ingilizce 6grenmeye olan ilgilerini arttiracak aktiviteler
saglanmas1” oOzelligine yogunlasmislardir. Bunlara ek olarak, calismaya katilan
ogrenciler 6gretim gorevlilerinden farkli olarak “iyi sinif atmosferinin korunmasi” ve
“Ogretmenin  Ogrencilerine  arkadagsga  davranmasi”  konular1  iizerinde

yogunlagmislardir.

Etkili Ingilizce ogretmeninin Ingilizce yeterlik seviyesi ile ilgili kategoride,
ogretmenler ve ogrenciler dgretmenin “dilbilgisi hakimiyeti”nin olmasi hususunda
fikir birligindedirler. Ancak, 6gretim gorevlileri i¢in “genel kiiltlir” 6nemli bir yere
sahipken, dgrenciler i¢in bu bilgi ayn1 dnemi tasimamaktadir. Calismanin sonucunda
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Ingilizce yeterligi kategorisinde 6grenci ve dgretim gorevlilerinin goriisleri arasinda
ortaya c¢ikan diger bir farkliik da Ogrencilerin “telaffuz bilgisi”ne &gretim

gorevlilerinden daha ¢ok 6nem vermesidir.

Calismanin dgrenci ve dgretim gorevlilerine gore Ingilizce dgretmeninin etkinligini
olumlu ya da olumsuz olarak etkileyen kisisel ve ¢evresel faktorler kisminda da ilk
bolimde oldugu gibi hem benzerlikler hem de farkhiliklar ortaya konmustur.
Arastirmanin sonuglar1 gdstermistir ki 6grencilere gore bir Ingilizce dgretmeninin
etkinligini etkileyen en Onemli faktorler “meslegini sevmek”, “materyallerin
durumu”, “ailevi sorunlar”, “6grenci motivasyonu” ve “sinifin durumu’dur. Diger
taraftan, Ogretmenlere gore en Onemli bes faktor “sinifin durumu”, “idare ile

iliskiler”, materyallerin durumu”, meslegini sevmek” ve “mesleki gelisim” olarak
9 b

belirtilmistir.

Olumlu etkili olarak diistiniilen faktdrlerin i¢erisinde hem 6gretim gorevlilerinin hem
de ogrencilerin en ¢ok iizerinde fikir birligine sahip olduklari faktdr Ingilizce
ogretmeninin  “meslegini sevmesi” olmustur. Bu demektir ki bir Ingilizce
Ogretmeninin meslegini sevmesi hem 6grenenlere hem de dgreticilere gore etkinligin
ve basarinin arkasinda yatan en onemli faktorlerden biridir. Meslegi sevmenin yani
sira, aragtirmanin sonuglarma gore Ogretim gorevlilerinin ve &grencilerin
fikirlerindeki bir diger benzerlik ise 6gretmenin “arkadas canlisi” bir karaktere sahip
olmas1 konusundadir. Daha 6nce yapilmis farkli ¢alismalar da gostermistir ki arkadas

canlis1 olmak bir 6gretmenin etkinliginin arkasinda yatan 6nemli etkenlerden biridir.

Ote yandan, ogrenciler i¢in 6gretmenin “bildiklerini 6grencilerine aktarabilmesi”
olumlu kisisel etkenlerin ikinci en dnemli 6zelligi olarak belirtilmistir. Ogrencilere
gore bu ozellik cok dnemli bir yere sahipken, 6gretim gorevlileri i¢in s6z konusu
ozellik bu ayn1 derecede 6nemli bulunmamistir. Ogretim gorevlilerine gore Ingilizce
ogretmeninin basarisii etkileyen faktdrler ele alinirken Ingilizce dil yeterliligi
vurgulansa da, bildiklerini aktarma yetenegi Ogrencilerin yanitlarina oranla daha
diisiik seviyelerde kalmistir. Arastirmanin bulgularindan bir digeri de, Ogretim
gorevlileri konuya profesyonel bir bakis agisiyla yaklasirken, 6grencilerin iletisimsel
ve psikolojik etkenlere vurgu yapiyor olmasidir. Bu bulgu; motivasyon, kendine
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giiven ve endisenin dil 6grenimini etkiledigini sdyleyen Krashen’in Duygusal Filtre
Hipotezini destekler niteliktedir. Ogretmenler mesleki olarak kendilerini gelistirmeye
onem verseler de 6grencilerin motivasyon eksikligi ya da kendine giivenmeme gibi
sebeplerle duygusal filtrelerinin yiiksek olmasi 6gretmenin bilgisinin karsi tarafa

gecmesini engelleyebilir.

Cevresel faktorler ele alindiginda goriilmektedir ki, 6gretim gorevlilerine gore
“destekleyici bir idare” Ingilizce Ogretmeninin basarisim1 olumlu etkileyen bir
faktorken, “kat1 bir idare” olumsuz etkiler. Bu bulgu 6gretmenler i¢in idare ile olan
iligkilerin 6nemli bir yere sahip oldugunu gosterir niteliktedir. Ayrica, 0gretim
gorevlileri birlikte c¢alistiklar1 is arkadaslarinin da etkinlikleri iizerinde etkili
oldugunu belirtmiglerdir. Buna karsin, 0&grenciler Ogretmenlerinin  “ailevi
problemleri”ni en dnemli olumsuz cevresel faktdr olarak gormektedirler. Ogretim
gorevlilerine gore ise “ailevi problemler” en 6nemli ilk bes olumsuz ¢evresel faktor
icinde yer almamaktadir. Bu veri 1518inda, 6gretmenlerin farkinda olmadan ailevi
sorunlari smifa yansittiklar1 ve dgrencilerin bu sorunun farkinda oldugu sonucu
cikarilabilir. Ayrica, bu 6grencilerin 6gretmenlerinin daha profesyonel davranmalari

gerektigini diisiindiikleri ¢ikarimina varilabilir.

Ogrenci ve dgretim gorevlilerinin goriisleri arasindaki son bir farklilik da maddi
etkenler ile ilgilidir. Ogretim gorevlileri “yetersiz maas” konusunu yanitlarina dahil
etmisken, Ogrencilerin biiylik bir kismi i¢in bu Onemli bir sebep olarak

goriilmemistir.

Sonug olarak, bu ¢alisma ortaya ¢ikarmistir ki 6gretim gorevlileri ve 6grencilerin
gortisleri belli noktalarda benzerlikler gosterse de farkliliklar da igermektedir ve bu
farkliliklar belli baz1 noktalarin gelistirilmesi gerektigini gdstermektedir. Calismanin
sonucunda bulunan etkili ingilizce 6gretmeni 6zellikleri, gretmen yeterliklerinin
belirlenmesinde, 6gretmen yetistirme programlarinda ve hizmet i¢in programlar
olusturulurken gbz Oniinde bulundurulabilirler. Belirtilen farkliliklar incelenerek
O0grenen ve Ogreticiler arasindaki iletisim iyilestirilebilir ve bunun sonucunda da
basarili bir 6gretim ortami yaratilabilir. Ornegin, 6grencilerin motivasyona &nem
verdiklerine dair bulgular miifredat ve materyal gelistiriciler tarafindan géz oniinde
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bulundurulabilir. Bunlarin yani sira, aragtirmanin sonuglari gostermistir ki 6grenciler
i¢in “Ingilizce dgrenme motivasyonuna sahip olmak” ve “Ingilizce dersini sevmek”
onemli etkenlerdir. Bu sebeple, 08retmen yetistirme programlarinda 6grencilerin
motivasyonunu arttirmaya yonelik aktivitelerin 6gretmen adaylarina ogretilmesi
konusuna daha fazla oncelik verilebilir. Ayrica, ¢alismanin sonuglarindan elde edilen
cikarimlar dikkate alinarak Ogretmenlere yonelik hizmet igin programlar
gelistirilebilir. Ilaveten, Ingilizce &gretmeninin basarisini etkileyen faktorlerin
onceden bilinmesinin olumsuz faktorlerin 6nlenmesine, olumlu kosullarin ise

gelistirilebilmesine yardimci olacagi diistiniilmektedir.

Bu caligmanin alana katkilarinin yani sira dikkate alinmasi1 gereken eksiklikleri de
bulunmaktadir. Bunlardan birincisi, aragtirmanin gergeklestirildigi kurum ile ilgilidir.
Bu aragtirma Tirkiye’de iiniversite giris smavlarinda yiiksek dereceler almus,
alanlarinda basarili ancak Ingilizce yeterligi diisiik seviyelerde olan Ogrencilerle
gerceklestirilmistir. Buna ek olarak, calismanin yiiriitiildiigii {iniversitede egitim ve
ogretim dili ingilizce’dir. Dolayisiyla, Ingilizce yeterligi bu ¢alismanin katilimcilari
icin bir zorunluluktur. S6z konusu nedenlerle, ¢alismanin kosullarinin Tiirkiye’deki
diger Ingilizce hazirhik okullarindan farkli olabilecegi ve arastirma sonuglarinin tiim
kurumlara genellenemeyebilecegi tabiidir. Ikinci olarak dikkat edilmesi gereken
nokta bu g¢aligmaya katilan &grencilerin Ingilizce’de baslangig, alt-orta ve orta
seviyelerde olmalaridir. Caligma yaz doneminde uygulandigindan arastirma
esnasinda ileri seviye 0grenciler halihazirda bir onceki yeterlik smavindan gerekli
puani alip hazirlig: atladiklar i¢in bu arastirmaya dahil olmamiglardir. Ayni ¢aligma
ileri ya da ileri-orta seviye Ingilizce bilgisine sahip 6grencilerle uygulandiginda daha
farkli bulgulara ulasilabilir. Bu sebeplerle, bu ¢alismanin farkli kurumlarda ve farklh

Ingilizce seviyesindeki 6grencilerle tekrarlanmasi énerilmektedir.
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Appendix I: TEZ FOTOKOPISI iZIN FORMU

ENSTITU

Fen Bilimleri Enstitiist

Sosyal Bilimler Enstitiisii

Uygulamali Matematik Enstitiisti

Hy

Enformatik Enstittisi

Deniz Bilimleri Enstitiist

YAZARIN

Soyad1 : ATAKIL
Adi : Elifcan
Béliimii : Ingiliz Dili Egitimi

TEZIN _ADI (ingilizce) : QUALITIES OF EFFECTIVE EFL TEACHERS
AT HIGHER EDUCATION LEVEL: STUDENT AND TEACHER
PERSPECTIVES

1.

2.

Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir.

Tezimin i¢indekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir
boliimiinden kaynak gosterilmek sartiyla fotokopi aliabilir.

Tezimden bir bir (1) yil siireyle fotokopi alinamaz. -

TEZIN KUTUPHANEYE TESLIiM TARIiHI:
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