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ABSTRACT

EFFECTS OF MOTHERHOOD CONCEPTUALIZATION AND GENDER ROLE
OF MOTHERS ON GENDER STEREOTYPE KNOWLEDGE IN THEIR
PRESCHOOL CHILDREN

Tiire, Didem
M.S., Department of Psychology
Supervisor: Assist. Prof. Dr. Basak Sahin-Acar

August 2015, 102 pages

In the current study, we aimed to investigate mothers’ and their 4-5 year old
children’s attitudes toward gender roles in a semi-structured gender-tuned mother-
child conversation. Participants were 65 Turkish mother-child pairs (Nchildren = 65;
Nmothers = 65) and the age range was 45 to 69 months for children, and mothers’ age
range was 25 to 44. Mothers filled out the Bem Sex Role Inventory and Mothering
Role Praise scale. Mothering Role Praise Scale developed in scope of the current
study to reveal how mothers conceptualize their mothering experience and integrate
their maternal identity. Femininity and masculinity levels of mothers and how they
conceptualize their mothering experiences were examined in order to explore the
stereotypical gender knowledge and conventionality in their sentences during a
semi-structured gender-tuned conversation with their children. Our findings showed
that there were converging patterns of maternal and children’s outcomes. Both

mothers, who showed high mothering role praise about their motherhood, and their
iv



children, used more conventional statements during conversation about child’s
gender. In addition, young mothers and these mothers’ children used more
unconventional statements. Finally, younger mothers used more question repetitions,
more negative evaluations; and mothers who scored lower on mothering role praise
and were younger, and whose children were younger, used more neutral questions.
The findings of the study and interpretations of results, and suggestions for further
studies are presented.

Key words: Gender roles, Mothering, Gender stereotypes, Conversation,

Conventionality
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ANNENIIN ANNELIK KONSEPTININ VE TOPLUMSAL CINSIYET
ROLUNUN OKUL ONCESI COCUKLARDA CINSIYET SEMALARI
UZERINDEKI ETKILERI

Ture, Didem
Yuksek Lisans, Psikoloji Bolimu
Tez Yoneticisi: Yrd. Dog. Dr. Basak Sahin-Acar

Agustos 2015, 102 sayfa

Bu ¢alismada, 4-5 yas grubu ¢ocuklarin ve onlarin annelerinin toplumsal cinsiyet
rollerine yaklasimi, gocugun cinsiyeti Uizerine gergeklesen yari-yapilandirilmig bir
anne-cocuk sohbeti ile incelenmesi amaglanmistir. Katilimeilar 65 Turk, anne-gocuk
ciftidir (Ngocuk = 65; Nanne = 65). Cocuklarin yas araligi 45-65 aylik; annelerin yas
aralig1 25 ile 44 yas arasindadir. Anneler Bem Cinsiyet Roli Envanteri’ni ve
Annelik Rolli Ovguisii 6l¢egini dolmuslardir. Annelik Rolii Ovglisii 6lgegi bu
calisma kapsaminda gelistirilmis olup, annelerin annelik deneyimlerini nasil
kavramsallastirdiklar: ve bunu annelik kimligiyle nasil i¢sellestirdiklerini 6lgmeyi
amaglamaktadir. Annelerin feminenlik ve maskulenlik seviyeleri ve annelik
konseptini olusturma sekilleri, ¢ocuklariyla yaptiklart cocuklarinin cinsiyeti izerine
sohbette, cocuk ve annenin cinsiyet rolleri semalarini ve geleneksel tutumlariyla

iligkisini incelemek icin bakilmistir. Calismamiz, anne ve ¢ocuk sonuglart arasinda
Vi



uyumlu bir model bulmustur. Cinsiyet Uzerine sohbet esnasinda, hem annelik
6vgust yuksek olan anne hem de bu annenin ¢ocugu daha ¢ok geleneksel ifade
kullanmigtir. Buna ek olarak, geng anneler ve onlarin ¢ocuklar: da daha ¢ok
geleneksel olmayan ifadelerle cocugun kendi cinsiyeti hakkinda konusmuslardir. Bu
yazinda ¢alismanin sonuglari, sonuglarin yorumlari ve sonraki arastirmalar i¢in

Onerilerde bulunulmustur.

Anahtar kelimeler: Cinsiyet rolleri, Annelik, Toplumsal cinsiyet rolleri, Sohbet,

Geleneksel tutumlar.
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CHAPTER |

INTRODUCTION

1.1. Overview

Mothering has been widely studied in various fields of social sciences,
especially within the framework of parenting. (Barclay, Everitt, Rogan, Schmeid, &
Wyllie, 1997; Bassin, Honey, & Kaplan, 1994; Miller, 2005). A common definition
of mothering is the “practices of nurturing and caring for dependent children” (p.
1192) (Arandell, 2000). Mothering is specifically considered as childrearing related
activities and practices. As it could be derived from the name of the concept, it is
practiced by mothers; accepted as a feminine thing. Motherhood is widely accepted
as a fully formed gender identity-related characteristic of a woman across different
cultures (McMahon, 1995). Although, mothers do not uniformly practice the same
style of mothering; factors such as cultural context, individual differences, self-
related beliefs and attributes would affect the way women perceive themselves as a
mother and practice mothering.

Mothering is not independent from external factors, either. Barclay and her
colleagues (1997) found that new experience of being a mother is affected by baby’s
nature —such as, temperament-, and a mother’s attitude towards baby’s behaviors,
related experiences with other babies, and availability of social support. This
experience also includes socially constructed and culturally specific features
(Forcey, 1994). Taken together, mothering is not a predetermined or universal
practice; it is a multidirectional relationship that takes place among the mother, the
child, and the culture they live in (Phoenix, Woollett, & Lloyd, 1991). In other
words, practicing of mothering changes as a factor of individual differences and
broader cultural effects. In the current study, we aim to a) develop a scale that would

1



capture mothers’ conceptualization of motherhood by the Mothering Role Praise
Scale that has been developed in scope of the current study, which aims to reveal
how mothers conceptualize mothering experience, and how they associate
mothering to their self-concepts; and b) examine the effect of socially constructed
features of mothering —measured by the Mothering Role Praise Scale- both on
mothers’ and their children’s daily conversational characteristics about gender.

As stated above, one of the main goals of the current study is to explore how
these mothering experiences might affect the way mothers converse with their
children, especially in tune with their children’s gender. In gender stereotyping
studies, researchers found that adults stereotypically categorize neutrally dressed
infants’ gender according to their physical and personality traits (e.g. Boys are
harsh, and alert; girls are softy and not that much alert) (Stern & Karraker, 1989;
Vogel, Lake, Evans, & Karraker, 1991). As children grow up, parents expect their
preschool children to play with gender-specific toys and want them to behave and
express their emotions in a gender appropriate way (Turner & Gervai, 1995; Brody,
1999). Parents also find it less acceptable when preschooler boy acts like a girl
compared to the case when preschooler girl acts like a boy (Sandnabba & Ahlberg,
1999). In other words, parents come with a set of gender-related expectations and
they implicitly or explicitly expose these onto their childrearing practices. There is a
mass body of literature on how men and women conceptualize gender roles. One of
the famous theorists, Sandra Bem (1971), conceptualized two main gender role
characteristics, namely as femininity and masculinity. Femininity refers to the set of
behaviors including affection, cheerfulness, nurturing, and alike. Masculinity, on the
other hand, includes risk taking, being competitive, dominant, and alike. Bem
proposed that all individuals are both feminine and masculine in varying degrees,
and developed a scale to measure femininity and masculinity, that is called Bem Sex
Roles Inventory (1971). Many other researchers followed Bem’s lead, and examined
how femininity and masculinity of mothers affect family structure and atmosphere.
For instance, egalitarian families generally want to raise their children in a non-
gendered way (Weisner & Wilson-Mitchell, 1990). If mother acts differently than

expected gender roles -in another words, in a more masculine way-, their children



also tend to adopt less traditional gender roles and tend to behave in tune with those
compared to more feminine mothers’ children (Weinraub, Jaeger, & Hoffman,
1988). Gender neutral family atmosphere contributes and expands children’s gender
knowledge, and they learn that their choices in life are not restricted due to common
gender roles in that cultural context (Davies & Banks, 1992). Children’s
conceptualization of masculinity and femininity generally depends on the person
that child considers as a role model (Emmerich, Goldman & Shore, 1971). They also
use cues to understand the world around them, such as visual cues (e.g. physical
appearances), verbal cues (e.g. girls are nice), and they observe the characteristics
of close environment (Zosuls, Ruble, Tamis-LeMonda, Shrout, Bornstein, &
Greulich, 2009). In the study of Urberg (1982), researchers ask children to
categorize attributes as masculine, feminine or neutral. Girls attributed less
stereotypical gender roles to the concepts, if their mothers are working. The more
recent studies focused on how children define gender stereotypes across different
domains. For instance, physical appearances are mostly used for defining girls as
having more feminine traits (e.g. having long hair, wearing dress), whereas physical
activities (e.g. liking football) and traits (e.g. being harsh) are used for boys to
describe their masculinity (Miller, Lurye, Zosuls, and Ruble, 2009). This kind of
difference could arise form the parents’ attitudes towards gender roles. In one of the
parent-child conversation study conducted with Latino families, showed that topic of
conversations change across gender of child; parents generally prefer to talk with
their sons about action-based activities, whereas the conversation with daughters
generally contains content about physical appearance (Cristofaro and Tamis-
LeMonda 2008).

Gender socialization literature show that individuals adopt these feminine
and masculine gender roles, but when does this learning specifically begin? Children
learn the world and internalize gender-related schemas and information from the
very beginning of their lives by referencing their parents’ behaviors and cues about
socialization patterns. For instance, awareness of stereotypical gender roles can be
observed in two year olds (Witt, 1997), and the time that children learn gender

related physical characteristics is mostly around preschool years (Martin & Ruble,
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2004). In one of the mother-child conversation studies, researchers asked mothers to
engage in conversation with their children (two to six year olds) about a picture
book, which includes images of activities that are appropriate to the gender
stereotypes, and neutral ones. The total number of “generic utterances” (in another
words, gender stereotyping) while reading the picture book dramatically increased
from two years of age to six, both for children and for their mothers (Gelman,
Taylor, & Nguyen, 2004). In short, children typically develop a good sense of

gender knowledge during the preschool years.

In the current study, we aim to examine 4-5 year old Turkish children’s
stereotypical gender knowledge, in relation to their mothers’ self-perception about
mothering experience, and mother’s femininity and masculinity features. In other
words, up to what extent mothers praise their mothering role, and their level of
femininity and masculinity, would predict how mothers and children converse about

gender roles. Next section examines gender developmental theories.
1.2. Gender Development Theories

Gender has been studied as a cross-cutting topic both in psychological and
other social science research. Piaget (1952) argued that, like any other cognitive
schema, we all develop gender schemas from very early on, deriving from the values
of our culture. In other words, from very early ages, human beings develop gender
schemas, and a prevalent way for this development in children is through their
socialization with their parents and other significant adults. Adults are prone to
evaluate children in a gender-biased perspective. In the study of Powlishta (2000),
researchers asked adult participants to rate photos for the level of masculinity,
femininity, and neutrality that they perceive in the adult and child photos. They
found that adults have a tendency to report more distinctive details for boys and girls
than they do for men and women (Powlishta, 2000). In light of those results, one
may conclude that adults’ perspective may lead children to catch messages easily
about gender stereotypes from the very beginning of their lives (Berk, 2009).



In the early times of developmental psychology literature, gender identity
was explained as a feeling, practice and knowledge of stereotypical social roles of
being a masculine and feminine (Kagan, 1964; DeLucia, 1963; Bem, 1974, 1981,
Lurye, Zosuls & Ruble, 2008). According to the dominant view at that time, there
should be a consistent match between feeling of feminine/masculine and sex to
conform social standards of gender (Kagan, 1964; Bem, 1974). This process of
acquiring awareness of one’s own gender and acting according to the sex-
appropriate way, which is learnt from others, is called gender typing (Shaffer, 2009).
Gender identity is the way of identification with one’s owns self as a man or woman
(Berk, 2009); whereas gender role is the expression of gender identity according to
the norms of culture (Hawkesworth, 1997). All these gender development related
concepts are used in different theories, yet only gender role is the main concept in
the current study. There are many theories about gender development in psychology

literature, and the most salient theories are presented below.
1.2.1. Social Learning Theory

Gender is a socially constructed concept, and gender roles develop in tune
with the cultural context that individuals live in. Social learning theory is based on
the idea that gender roles are learnt through reinforcement and modeling, like other
behaviors are learnt (Fagot, 1978; Bem, 1983). Adults reinforce their children for
demonstrating appropriate gender roles, and encourage them behave in a gender-
appropriate way. This way, they can direct their children to fit into the norms of the
society they live in, and encourage them to present behaviors that are socially
acceptable (Mischel, 1970; Huston, 1983; Bem, 1983; O’Brien & Huston, 1985;
Bigler & Liben, 1992).

In an observational study of Fagot (1978), she observed children at 2 years
of age in the home environment with their parents. Results of Fagot’s study showed
that parents reinforce or punish behaviors based on child’s gender. The expected
behaviors -gender appropriate behaviors- are reinforced; for instance, “playing with
dolls” is reinforced for girls; whereas boys might have got punishment for the same

behavior. Fagot (1978) suggested that gender roles are learnt from the environment
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around children by using reinforcement and punishment. Social learning theory puts
more emphasis on the active role of adults in directing and shaping children’s
gender schemas. In other words, social learning theory approaches to the gender

typing as a passive process for children.

Parents’ role in children’s gender socialization is one of the core factors on
gender development, and its function cannot be underestimated. Early studies found
that children’s performance in a daily activity was based on how parents labeled it.
If a game was labeled as gender appropriate, children’s performance was its best;
their performance began to decrease when the activity was labeled as gender-
neutral; and the lowest performance was observed when it was labeled as gender
inappropriate (Montemayor, 1974). Previous studies even claim that the gender
acceptable behaviors were more limited for boys; girls did not face that much rigid
restrictions or punishments due to their gender inappropriate behaviors in the family
environment (Pollak, 1998; Sadker & Sadker, 1994). More recent research that were
grounded on social learning theory, generally focused on how these different
treatments towards girls and boys change among different contexts with regard to
gender development. For instance, in the study of Leaper (2000), the type of toy —
feminine (e.g. kitchen set) or masculine (e.g. tracks)- determined the parents’
attitudes toward their girls and boys in a playing setting. Overall, mothers showed
more affiliation, and fathers were more assertive towards their children, but both
parents showed high affiliation if their daughter played with a feminine toy. Leaper
(2000) stated that when we took contextual factors (e.g. playing settings, cultural

factors) into account, we could explicitly see the influence of parents in gender

typing.

Children’s ideas, stereotypes and beliefs about gender-related knowledge are
not stable throughout their development. Children, who are younger than 5-7 years
old, accept gender stereotypes as more rigid facts. For example, they can believe
that if someone does something that belongs to a cross gender stereotype (e.g. a boy
wearing a skirt), this person’s sex may change (Ruble, Lurye & Zosuls, 2010), and
that boy has become a girl. Beginning of the preschool years, children start to



consider that most of the activities can be done by both sexes, and their gender
schemas become more flexible (Trautner, Ruble, et al., 2005). One of the possible
reasons for this change could be because of children’s increased cognitive ability

across different ages.

1.2.2. Cognitive Developmental Theory

Social learning theory suggests that children acquire gender roles through
exposure to stereotypical behaviors and culturally specific norms (Bem, 1989).
Unlike social learning theory, cognitive developmental theorists indicate that
children are active agents in their own development (Kohlberg, 1966; Martin,
Wood, & Little, 1990; Bigler & Liben, 1992).

According to the Kohlberg (1966), there are three stages to pass for
constructing gender appropriate behavior and attitudes: gender labeling, gender
stability, and gender constancy. For instance, preschool age children, who reach the
gender labeling stage earlier tend to act and play in gender-appropriate ways more
frequently, compared to their peers. In addition, they have more knowledge about
gender stereotypes than their peers do, who are later in terms of development of
gender labeling (Fagot, Leinbach, & O’Boyle, 1992). Similar studies showed that
when children comprehend gender stability, their gender stereotyping behaviors and
same sex playmate preferences increase; and consequently, they try to meet gender
appropriate expectations (Ruble, et al., 2007). In the gender constancy stage,
children organize and categorize their gender knowledge (Kohlberg 1966;Kohlberg
& Ullian, 1974). They attribute positive values to their own sex and become more
gender stereotyped. For example, one of the early studies showed that 2-3 years old
children labeled their own sex with more positive traits, and they attributed negative
traits to the cross-sex (Kuhn, Nash, & Brucken, 1978). Another classic research
found that the importance of choosing the same sex model. Children who reached
the gender constancy stage prefer to attend more often to the same sex models and
the time that they spent to watch them in the video changed according to their level



of constancy (e.g. the high constancy boys watched the male character more than
the female character, compared to low constancy boys) (Slaby and Frey, 1975).
These studies point that children initially catch the basics of gender knowledge, than
they develop this knowledge with interactions and integrate their knowledge to the

social world.

As shown before, social learning theory emphasizes the role of social
environment and takes gender development as a life-long process. In general,
according to cognitive development perspective, children can cognitively judge their
own gender identity. Gradually, their situation evolves from being receivers to being
active agents. This shift refers to the fact that they initially rely upon their main
caregivers’ judgments regarding gender, but as they develop in terms of
understanding gender schemas, they begin to understand their environment by
reflecting their existing schemas, they apply their own understanding, and become
more active in interpreting the outer world (Martin & Ruble, 2004). The relationship
between a child and social environment -especially with parents- has a dialectical
nature, in which both parties influence each others relationship between a child and
schema theory promotes this idea that children are not passive; they actively form
their gender identity under the effects of social environment (Martin, Ruble, &
Szkrybalo, 2002).

1.2.3. Gender Schema Theory

One of the most known cognitive theories regarding gender development is
gender schema theory, which approaches gender as a multi-directional construct
(Bem, 1982; Martin & Halverson, 1987; Deaux & LaFrance, 1998). Gender schemas
are dynamic structures, which vary across different cultures and experiences (Martin
& Dinella, 2001; Barbera, 2003). They are learnt at very early times in life by direct
and indirect observations (Martin and Halverson, 1981). Children’s behavior and the
way of thinking are both affected by these cognitive schemas; so children construct
their gender related knowledge in light of them (Liben & Bigler, 2002; Martin,

Ruble, & Szkrybalo, 2002). Later in life, these schemas are reinforced and



maintained by the social environment around them (e.g. peers, teachers, family
members, and visual media) (Taylor, 1996, Ruble & Martin, 1998).

Stereotypical cues of gender, such as “pink for girls; blue for boys” are the
culturally learnt cues for children to categorize gender related information
(Picariello, Greenberg, & Pillemer, 1990; Martin and Ruble, 2004). During the
toddler and preschool years, children develop gender knowledge by using gender
related physical characteristics (Martin & Ruble, 2004, Tenenbaum et al., 2010). As
they get older, children do not only use simple and obvious features to understand
someone’s gender; but they also use behaviors of others and their social and daily
activities as clues to identify other people’s gender (Berndt and Heller, 1986;
Barbera, 2003).

Stereotypes are gained at very early ages and these are resistant to change for
the most part (Wilson, Lindsey and Schooler, 2000). Children easily distinguish
females and males, and can make connection between the certain objects and one’s
gender after three years in life (eg. Trucks for boys, dolls for girls) (Banse et al.,
2010). As children get older, their gender stereotypes become more flexible
compared to their younger ages (Serbin & Sprafkin, 1986). However, it is important
when a certain gender stereotype had been learnt initially, and this timing of these
learnt stereotypes can affect the type of behaviors that children automatically present
without much thinking -spontaneous behaviors (Strack and Deutsch, 2004; Banse et
al., 2010). In other words, even if these children are cognitively capable of
understanding the flexible nature of gender roles and stereotypes, they still hang on
to their early constructed schemas —stereotypes- and this mostly happens as a

spontaneous process (Greenwald & Nosek, 2008).

Children construct gender schemas according to their observations and the
verbal cues that they catch from adults. They are generally more rigid and more
inductive in their schemas compared to adults. What happens when children
encounter something that does not match their existing schemas? In one of the
studies, researchers showed pictures to the 5 to 6 years old children (Martin and

Halverson, 1983). In these pictures, there were some activities that were gender
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stereotyped (e.g. a girl sewing) and non-stereotyped (e.g. a girl sawing wood). A
week later, researchers asked questions about pictures to the children in the study.
Most of the children misremembered the sex of the actor, who is doing non-gender
stereotyped activity. In another words, they “corrected” the sex of actors in their
memories according to their existing gender schemas. In another study, researchers
labeled novel toys as gender-appropriate and non-gender appropriate. Children
preferred to play and spent more time to explore the novel toys that were labeled as
gender appropriate (Bradbard, Endsley, & Halverson, 1986).

There are also differences that can be seen in flexibility of gender schemas
among children of different ages. Previous studies showed that 7-9 years old
children are less rigid in their gender stereotypes than the younger ones are (Carter
& Patterson, 1982; Marantz & Mansfield, 1977). Martin (1989) conducted research
with 4 to 10 years old children, they rated the pictures that belong to a particular
story according to the questions of researcher; e.g. Which toy does the “target child”
would like to play with? Descriptions of target child were introduced beforehand by
researcher, as gender consistent (e.g. Tommy s best friend is a boy) or gender
inconsistent (e.g. Tommy is a sissy,). The result of this study showed that regardless
of children’s age, children liked the same sex targets more, and didn’t like the
targets that were labeled as sissies and tomboys. Unlike the older children, younger
ones did not consider interests and descriptions of targets, when guessing the toy
preferences of the targets. For instance, they chose masculine toys (e.g. trucks) for
boys and feminine ones (e.g. dolls) for girls. However, older children made their
judgments by considering the characteristics and also the sex of the target child,;

instead of identifying the target child with themselves.

Gender schemas are not directly transferred from one generation to another.
A person constructs gender schemas across childhood into adolescence by using the
information that gathered from family and non-family environment (Martin and
Ruble, 2004; Serbin, Powlishtak, & Gulko, 1993). Children actively seek
information from different contexts; nevertheless parents’ has a key role in gender

socialization of their children (Lytton & Romney, 1991). They inform children by
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guiding their gender socialization, and direct communication about gender roles
(Marks, Bun, and Hale, 2009; Collins & Russell, 1991; Eccles, 1994). The next
section involves the literature regarding parents’ role in gender development of their

children.
1.3. Parents’ Roles in Learning Gender Knowledge

Previous research investigated the role of parents, especially mothers, in
early childhood on important issues, such as attachment, reminiscing and
conversational styles, and general social and emotional development (Bowlby, 1969;
Ainsworth, 1979; Wang, 2001). Parents’ mostly function as the main caregivers,
who provide both physical and psychological needs of their children. In addition,
they also represent a role model for their children. With daily practices, children
learn what is socially acceptable and what is not in a specific cultural context that
they live in. Gender roles are also learned through observing significant others such
as parents; and since the main caregiver is considered as the mother in most
cultures; mothers are influential in children’s learning of socially constructed values
(Bandura, 1982; Ex & Janssens, 1998).

Mothering practices and self-beliefs vary across cultures and individual
differences. In those terms, it is important for researchers to consider and explore
what mothers think about their own mothering, and its effects on how they practice
mothering (Belenky, Clinchy, Goldberger & Tarule, 1986; Ainsworth & Bowlby,

1991). The next section focuses on motherhood and mothering practices.
1.3.1. Motherhood & Mothering Practices

Mothering is used as a description of an ideal image of mother-child
interaction in an emotional way, as well as the way of practicing good child-rearing,
including meeting the physical needs, cleaning, feeding and keeping them steady
(Phoenix, Woollett, & Lloyd, 1991; Barnard & Martell, 1995; Arandell, 1999).
There are some expectations from “good mothering” in a dominant Motherhood
Ideology (Berry, 1993; Arandell, 1999). These expectations include having a child-
centered life, intensive emotions that mothers feel for their children, being self-
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sacrificing, and allocating more time for her child for a woman than she would do
for herself (Hays, 1996; Kaplan, 1994; Bassin, Honey & Kaplan, 1994). These
expectations may change as a factor of culture; in some cultural contexts the
intensity of these expectations may be higher, whereas in other cultures they may
not be as much. Consequently, self-beliefs and practices about mothering vary as a
function of societal expectations regarding mothering, and relatedly predominant
gender roles.

Mothering experiences of women, and their self-beliefs about mothering,
differ across cultures, and also individually (Ruddick, 1994; Phoenix, Woollett, &
Lloyd, 1991). For instance, there is a large body of research focusing on the
emotional bond between mother-child pairs, or the temperament of the child, which
ay all in turn affect the mothering practices. When we examine the attachment
literature, it has been theorized that from the birth of the child, mother and child are
starting to establish an emotional bond, which lays a foundation of their further
relationship throughout life. Bowlby (1969) named this relationship between main
caregiver-generally with mother- as attachment, that starts very early on and
continues into adulthood. Ainsworth expand the attachment theory by her mostly
known research, “strange situation”. She classified attachment types of children as
secure, anxious-resistant (insecure), and disorganized (Bretherton & Ainsworth,
1974; Ainsworth, 1990). Ainsworth and her colleagues also observed mothers and
their children in a home environment to examine mothers’ responsiveness, such as
feeding, soothing, eye contact (Ainsworth, Blehar, and Wall, 1978). Characteristics
of responsive mothers were determined as reading the child’s signals right, respond
their needs on time, and being affectionate. These are also essentials to bond healthy
relationship. Responsive and sensitive mothers’ children are more likely to become
securely attached (Ainsworth, Blehar, Waters, & Wall, 1978; Egeland & Farber,
1984; Ward & Carlson, 1995). Conversely, maternal insensitivity generally related
with insecure attachment, behavioral problems, and aggression in children (Shaw,
Keenan, & VVondra, 1994). Yet, most of the contemporary studies regarding
attachment tap onto the effect of cultural context. For example, in Turkish cultural

context, maternal anxiety seems to be functional whereas maternal avoidance is
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associated with negative child outcomes (Sumer & Kagitcibasi, 2007). In other
words, mothering practices are highly bound to the cultural context and what it
offers for mothering concept.

Another important factor that is theorized to define the nature of mother-
child relationship is child’s temperament. Temperament has been used as an
important predictor of mother-child interaction in a mass body of research, since
mother-child relationship has a reciprocal nature. This relationship is not only
shaped by mother’s attitudes and behaviors towards her child, also by child’s
temperament (Campos, Barrett, Lambe, Goldsmith & Sternberg, 1983). Children
with difficult temperament, who show intense negativity and hard to soothe,
generally evoke anger, and negativity in their mothers (Scaramella and Leve, 2004).
In addition to this, negative emotionality of a child was found related with
authoritarian parenting, harsh discipline, and parental psychological control (Lerner
1993; Porter, Hart, Yang, Robinson, Olsen, and Zeng, 2005; Van der Bruggen,
Stams, Bogels & Paulussen-Hoogeboom, 2010). Yet, not all research indicate the
same direction in terms of the effects of temperament. For instance, in some studies,
researchers found the association between difficult temperament and high maternal
involvement (Belsky and Jaffee 2006; Sanson and Rothbart 1995). The reason for
this contradictory results could arise from different definitions and understandings
of concepts across different cultures, such as difficult temperament, strict discipline,
and high/low activity. For example, children’s activity level was positively related
with authoritarian parenting for Finnish sample (Katainen, Raikkonen, &
Keltikangas-Jarvinen, 1997), but negatively related with Chinese sample, and no
relation was found in American families (Porter et al., 2005). In light of existing
literature, cultural context and related social schemas seem to have a salient effect
on how mother-child relationships is related with temperament, as well. In those
terms, what is functional and predominant in a cultural context seems to have an

important role on this intimate relationship and maternal practices and identity.

Mothering is shaped by how a woman, who has become a mother,
approaches to the concept of family, herself, her relationship with her children and
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her partner within the light of broader cultural context. When women become
mothers, it is likely for them to feel distressed for many different reasons, including
possible discrepancy between own and societal norms about motherhood. Mothers,
especially the new ones, experience really stressful times with their children, and at
times mothering may become a burden (Ostberg, Hagekull & Hagelin, 2007).
Mothers who suffer from mothering practices may have problems like exhaustion,
stability of mood, sexual desires, social support, anxiety, and even depression
(Bayer, Hiscock, Hampton, & Wake, 2007; Marshall and Thompson, 2012). These
issues are generally investigated by clinical psychologists to help mothers with their
practices and self-image as a mother. In addition, mostly observable mothering
behaviors are measured in the literature, for example, the support that she receives
about the relationship with her child, and experience of breastfeeding (Brown, et al.,
1994; Nicolson, 1999).

Research studies about identity of mothering indicated that mothering
identity is perceived as a more meaningful part of women’s identity compared to
their marital status and job status (Rogers & White, 1998). Social scientist Susan
Walzer (1998) indicated that both socially and psychologically preparing one’s self
for motherhood and the newly constructed mothering identity make women feel

themselves more important compared to their old selves.

On of the main goals of the current study were to have developed a scale that
aimed to measure mothers’ perceptions about how they conceptualize motherhood.
To the best of our knowledge, neither in psychological research nor in sociology,
there is a scale that solely aims to measure mothers’ perception and attitudes toward
their own mothering roles, without taking caregiving or parental practices into
consideration. For this reason, a Mothering Role Praise Scale has been developed
for the current study. It mainly aims to provide answers about unique experiences
that belong to upper-middle class Turkish mothers, since they are the ones who are
more modernized and in transition about their values about mothering, therefore

displaying variance in terms of individual differences in mothering (Sahin-Acar &
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Leichtman, 2014). Their degree to adaptation of “mother” role and in what degree

they praise their “mother” identity will be measured.
1.4. Mother-Child Conversations

One of the best ways of examining the role of parents’ on children’s gender
socialization is observing them in their daily context (Maccoby, 1998). As stated
before, mothers constitute important source of information about the world for
children, including gender roles in cultural context. Maccoby specifically points out
the importance of parent-child conversations with regard to gender development.
One of the meta-analysis study showed that fathers and mothers are differed in an
aspect of conversational style and content of conversation (Leaper, Anderson, &
Sanders, 1998). According to the results of 25 studies, mothers are more supportive
while conversing with their children, and spend more time to talk compared to the
time that fathers usually allocate. During conversing with their children, fathers are

more direct and informative than mothers are.

Maternal and paternal tasks, which are in tune with the traditional gender
roles, in a family environment are not as rigid and sex based as it used to be in the
past, because of the social transformations in Turkey, along with the global one
(Ersoz, 1999). Despite the educational empowerment of women and their
participation in business life, Turkish society mostly maintains male-dominant
cultural traits. Child care and child related responsibilities are generally on the
women’s shoulders (Copur, Erkal, Dogan, & Safak, 2010). In the study of Copur
and her colleagues (2010), they found that Turkish mothers are more involved in
child care and spend more time with their children ( e.g. by talking, playing)
compared to fathers. For Turkish sample, specifically taking mother-child

interaction into account can shed more light onto children’s gender socialization.

There are many studies examining the nature of mother-child conversations.
One of the important characteristics that change the nature of this conversation is the
gender of the child. Starting from very early years in life, parents talk with their
daughters and sons differently. Different socialization styles take place within
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family context, depending on the gender of children (Lefkowitz et al., 2002). In the
early stages of communication, mothers interact differently with boys and girls
(Cervantes & Callanan, 1998). For example, in overall, mothers talk longer with
their daughters and engage in more supportive and emotion-based conversations
than they do with their sons (Leaper, Anderson, & Sanders, 1998; Fivush, Brotman,
Buckner, & Goodman, 2000). Topic of conversation also changes according to the
age and gender of a child (Martin and Ruble, 2010). According to the reports of
adolescents, mothers engage in more conversation about issues concerning sexuality
with their daughters, than they do with their sons (Feldman, and Rosenthal, 2000;
Lefkowitz et al., 2002).

The role of parents on gender socialization has been widely studied
(McHale, Crouter, & Tucker, 1999; Bussey and Bandura, 1999). Previous research
suggested that parents sometimes indirectly express their beliefs about stereotypical
gender roles when they converse with their children through daily activities
(Maccoby, 1998; Gelman, Taylor, & Nguyen, 2004). In the study of Gelman et al.
(2004), mothers not only give explicit messages about gender roles, but also use
implicit messages to imply gender stereotypes in the mother-child conversations by
using gender labels, or reinforcing children's stereotypical expressions about gender.
Moreover, researchers suggest that mothers have more time to transfer gender
stereotype knowledge to their daughters compared to their sons; because mothers
generally play together with their daughters more frequently (Clearfield and Nelson,
2006). Also, mothers’ gender-based conversational styles change across children's
gender. Endendijk and her colleagues (2013) found that gender stereotype
knowledge of mothers and daughters are interrelated with each other, whereas boys’
knowledge does not show such a relation with their mothers’.

During maternal speech, mothers generally encourage their daughters’
affiliative remarks (Leaper, Anderson, & Sanders, 1998; Bussey & Bandura, 1989);
whereas they mostly encourage and support their sons’ autonomy (Pomerantz &
Ruble, 1998). One of the early studies showed that 18 to 24 month olds and their
mothers can express their variety of feelings in different contexts regardless of
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gender. However, after 24 months, mothers start to talk more with their daughters
about feelings compared to their sons and the girls become more open about feelings
compared to boys (Dunn, Bretherton, & Munn, 1987). Although, mothers prefer to
talk with their daughters about feelings, they hardly discuss anger with their
daughters. They more often discuss anger with their sons (Fivush, 1989). Generally,
negative emotions such as anger, rage are not gender acceptable feelings for girls.
Overall, mother usually chooses the topics according to the gender of their children

while they are conversing with them.

Children's stereotyped gender knowledge gradually increases after the age of
3 (Ruble et al., 2006; Miller et al., 2009). A typically developed 5-year-old child
constructs and reinforces stereotypical gender knowledge until age of 7 (Trautner et
al., 2005; Miller et al., 2009). In the current study, we would focus on 48 to 66
months old preschool children in order to observe the development of these
stereotypes. Within this age range, we examined gender-related variables as well as
elaborativeness and repetitiveness of mothers while they were conversing with their

children.
1.4.1 Maternal Elaboration

Mothers converse with their children differently around the globe. Previous
literature showed that mothers from more collectivist and eastern cultures talk with
their children with providing fewer details, asking less open-ended questions, using
more repetitions. Their conversations are more skeletal, trying to convey a certain
answer from children rather than encouraging them to provide their personal view.
On the other hand, mothers from more individualist and western cultures talk with
their children in a more elaborative way, asking more questions without repetitions,
evaluating their children’s answers and attaching the child an active role in those
conversations (Wang, 2007; Wang & Fivush, 2005; Leichtman et al.,2000; Sahin-
Acar & Leichtman, 2015). For instance, according to the cross-cultural studies,
American mothers generally use elaborative style while talking with their children.
This means that they encourage their children to speak, support their responses with

further information and give feedback. Therefore, European American mothers help
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their children to construct and organize their own stories. On the contrary, Chinese
mothers are generally low in elaborativeness, and try to elicit information that they
want to hear. These conversational styles of mothers across different cultures are
positively associated with mothers” autonomous, individual self- view (Wang,
2007).

Mothers' elaborativeness while interacting with their child (eg. Open-ended
questions, giving evaluative comments, detailed descriptions) also encourages the
child's for an active participation, and strengthens the coherence of personal
memories that helps the child to develop a sense of self-representation (Fivush,
Haden & Reese, 2006; Zaman and Fivush, 2013). Therefore, mothers’
conversational styles do not only have an impact on children’s autobiographical
memories; but it can also affect children’s self-concepts. For instance, mothers from
Western culture, which give importance on independent self-construal, have put
more emphasis on internal states of their children during conversation than Chinese
mothers do. These Western children can have a more proper self-view and able to
talk more about their own internal states, feelings and thoughts, compared to

Chinese children.

The only factor, which affects conversational styles of mothers, is not just
the social context. According to the results of Sahin-Acar and Leichtman’s (2015)
study, regardless of culture, elaborativeness and repetitiveness of mothers changes
as a factor of their self-construals. In those terms, mothers who are emotionally
related with significant others, and uniquely individuated as a person, converse with
their children in a more elaborative fashion. Furthermore, maternal reminiscing
styles may also change as a factor of child’s gender (Brody and Hall, 1993). Both
mothers and fathers are more elaborative while talking with their daughters than
they are with their sons (Reese and Fivush, 1993). Therefore, especially in a
negative emotional context, maternal elaborative reminiscing intensifies the

stereotypical idea that emotional reminiscing is the “women thing” (Fischer, 2000).

Overall, there are individual differences that play an important role on how

mothers converse with their children. More individuated and western mothers are
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more elaborative, and less repetitive. In the current study, we aimed to explore how
maternal elaborativeness and repetitiveness are also affected by different individual
characteristics of mothers. The next section introduces one of these individual

differences that we are interested in exploring in mother-child conversation.
1.4.2 Mothers’ Femininity and Masculinity Traits

As mentioned above in the part of gender schema theory, our perception and
understanding of the world shapes around the schemas that we use (Bem, 1983).
According the gender schema theory, organizing information, giving and
interpreting the meaning of our interactions with other people and also the way of
how we see ourselves are based on these schemas. For instance, when we think
about the concept of mother, previously organized information comes to our minds,
which includes femininity, caring, and being affectionate. We almost automatically
approach mothers in light of our existing schemas, the characteristics that we coded

in our schema about mothers in the cultural context we grew up in.

Gender roles are generally accepted as functionally essential categories to
maintain societies’ harmony. Bem (1974) developed the Bem Sex Role Inventory
(BSRI), which is used for measuring people’s femininity and masculinity scores.
Masculinity and femininity features have an important role in people’s gender
related attitudes and behaviors in daily life. Also, organizing gender related
information into categories serves the purpose of realization of one’s own feminine
and masculine traits (Archer & Lloyd, 2002); and these traits exist both for women
and men, in different proportions depending on individual differences, which we are

interested to measure in the current study.

Gender roles intertwine with cultural and social norms. Women who have
high femininity scores show higher tendency to conform with the traditional female
roles (Bem, 1974; Isik & Sahin-Acar, 2015). According to the study of Isik &
Sahin-Acar (2015), mothers of eight year olds, who are high in femininity score,
show little tolerance to gender inconsistent situations; whereas these mothers

positively evaluate and support gender consistent situations. On the other hand,
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mothers with high score in masculinity positively evaluate gender inconsistent

situations and show support towards these situations.

Overall, sex role perceptions of mother play an important role on both
herself and her child’s perception of gender. Consequently, we expect to find the
effect of femininity and masculinity, along with Mothering Role Praise Scale that
we explained in the previous sections, on mother-child conversation about gender of
the child.

1.5. Hypotheses of the Study

In the current study, we examined mothers’ and their 4-5 year old children’s
attitudes toward gender roles in a semi-structured mother-child conversation. As
stated in previous literature, women who have children mostly label themselves as a
mother and define all aspects of their identities in accordance with their self-view
about mothering. The psychological requirements of traditional role of mothering go
hand in hand with mothers’ femininity traits. According to the literature, highly
feminine mothers show more tendencies to conform to the traditional gender roles
than the mothers with high masculinity score (Fagot, Leinbach and O’Boyle, 1992;
Isik, 2014). However, sex role perceptions -femininity and masculinity- may not
totally explain the variance that is directly related to mothering, thus we felt the need
to develop a new scale regarding mothering roles.

Children’s construction of gender roles is related with the socialization
process and this process mostly starts in family context, mostly through parent-child
interactions (Oliveri & Reiss, 1987). In one of the studies, researchers found that
children, whose mothers have conventional attitudes toward gender roles, achieve
gender label tasks earlier compared to children with unconventional mothers (Fagot,
Leinbach and O’Boyle, 1992). Also, in the study of Fagot and Leinbach’s (1995),
egalitarian families’ four-year-old children showed less stereotypical gender
knowledge than the children of traditional families did. In tune with the existing
literature, we would expect that mothers who put more emphasis and praise their

role as a mother would use more conventional and less unconventional claims.
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After reviewing the related literature and developing the Mothering Role

Praise Scale, we created our hypotheses, as presented below:

1)

2)

3)

4)

5)

It is expected that mothers whose score were higher on Mothering Role
Praise scale would use more conventional statements and less unconventional
statements compared to mothers whose scores are lower on mothering role
praise. Children with mothers who had higher score in mothering role praise
scale would use more conventional statements and less unconventional
statements compared to children whose mothers’ scores lower on mothering

role praise.

It is expected that mothers scoring higher on femininity would use more
conventional statements and less unconventional statements compared to the
mothers scoring higher on masculinity during gender-conversation with their
children. We expect the same direction of results for these mothers’ children,
as well. Children with mothers who scoring higher on femininity would use
more conventional statements compared to children whose mothers scoring

higher on masculinity.

It is expected that mothers scoring higher on femininity would have high
scores in the mothering role praise scale; whereas mothers with high

masculinity levels would have low scores in the mothering role praise scale.

It is also expected that mothers’ low scores in mothering role praise scale
would predict higher number of positive evaluation sentences in gender-
conversation task. This hypothesis is only valid for mothers, since children’s
evaluation statements are usually not coded in previous literature, as stated

above.

We expect to find that mothers who score higher on mothering role praise
would use more repetitive and gender-charged questions compared to
mothers, who score lower on mothering role praise. This hypothesis is again

only valid for mothers, for the same reason as stated above.

21



6) Finally, we planed to code for girl words and boy words both for mothers and
their children separately, while they are conversing, yet we did not have a
specific hypothesis about these coding schemes and use these for exploratory

reasons.
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CHAPTER II

METHOD

2.1 Participants

In this study, 65 Turkish mother-child pairs (Nchiidren = 65; Nmothers = 65) were
used as participants. Originally, one thousand handouts were delivered to local
preschools promoting the current study. 95 mother-child pairs came to the lab,
although only 65 pairs’ data was complete and could be used in scope of the current
study. There were 32 female and 33 male children who participated. The age range
was 45 to 69 months (M = 56.02, SD = 6.23) for children, and mothers’ age range
was 25 to 44 years (M = 34.97, SD = 3.88). Participants were recruited via the help
of preschools and in tune with the demographics of Cankaya region in Ankara. They
were mostly from middle and upper-middle socio-economic status. We also
recruited participants via the help of students who attended a Workshop Course that
was offered in Psychology Department at METU. Before the study was conducted,
ethical permission was taken from the Ethical Committee in Middle East Technical
University (METU) (see Appendix A). In addition, all mothers signed the parental
and informed consent forms before participation (see Appendix B).

2.2. Measures
2.2.1. Demographics

After mothers provide the parental and informed consents, they filled out the
Demographic Information Form. It includes questions about mother’s and child’s
age, the number of siblings and children, and mothers’ final educational degree (see
Appendix B).

23



2.2.2. Mothering Role Praise Scale

Mothering Role Praise Scale is a Likert type scale, ranging from 1 (“strongly
disagree”) to 5 (“strongly agree”). This scale consists of 12 items. (see Appendix D).
Mothering Role Praise Scale mainly focuses on how mothers perceive and
internalize the culturally constructed features of motherhood (e.g. When | became a
mother, | see myself as an important person in the society; | think that “being a

mother” is sacred, | am responsible for the success and failure of my kid.)

Items of the Mothering Role Praise scale were generated by the main author.
The wording and the conceptual modification for several items and judging items
for intelligibility and representativeness were done by professors from Women
Studies departments (Prof. Dr. Feride Acar from METU and Asst. Prof. Dr. Aksu
Bora from Hacettepe University). Before data collection, we also discussed about
the content and wording of the items with six different faculty members from
psychology and sociology departments at METU. After consulting with specialists
in the area, the first set of data for the Mothering Role Praise scale has been
collected via an online survey (since June, 2014). A Principal Component Analysis
(PCA) was conducted, with the data of 180 mothers, who filled out this online
survey. Kaiser-Meyer-Olkin measure of sampling adequacy was .87, and Bartlett
Test of Sphericity was 522, 53 (p=0), which showed the availability of data to

conduct factor analysis.

After Principal Component Analysis was run, one factor solution explained
34.75% of the item variance. The reliability for Mothering Role Praise scale was .82
(Cronbach’s alpha=.82). The loadings of the items range from .33. to .74. Factor
loadings and the items within a factor were presented in Table 1. In order to evaluate
one-factor model, we continued collecting data via another online survey and
recruited 180 more mothers. In total, there were 360 mothers, who filled out our first
and second online survey. A Confirmatory Factor Analysis (CFA) was conducted

with the second set of data, that was collected from180 mothers.
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Table 1
One Factor Solution for Mothering Role Praise Scale

Factor
Loadings h2
1) Tamdigim diger annelere gore daha iyi bir anne 0,33 0,11
oldugumu diisiintiyorum.
2)  Cocuk sahibi olmayan arkadaslarimin beni 0,55 0,30
anlayabildigini sanmiyorum.
3) Anneligin en 6nemli 6zelliklerimden biri 0,71 0,51
oldugunu diisiiniiyorum.
4)  Cocugumuzun basarisindan da basarisizligindan 0,43 0,18
da ben sorumluyum.
5)  Anne olduktan sonra hayatimin anlam 0,73 0,54
kazandigin1 diisiiniiyorum.
6) Anne olduktan sonra insan iliskilerinde daha 0,55 0,30
basarili hale geldim.
7)  Anne olduktan sonra annemle ilgili diisiince ve 0,34 0,11
duygularim degisti.
8)  Anneligin kutsal oldugunu diisiiniiyorum. 0,73 0,54
9) Anneligin kadinlara itibar sagladigini 0,44 0,20
diisiiniiyorum.
10) Anne olduktan sonra evim yuva gibi oldu. 0,66 0,43
11) Cocugumuzu ayrilmaz bir pargam gibi goririm. 0,64 0,41
12) Anne olduktan sonra kendimi toplumda daha 0,74 0,55
onemli bir birey olarak gérmeye basladim .
Note. N=180

After CFA was conducted in SPSS 18.0, the LISREL 9.2 Student edition
(Joreskog, K. G., & Sérbom, D, 2006) was used to perform CFA (Thompson, 2004;
Matsunaga, 2010). Goodness of fit statistics indicated that one factor model of the
Mothering Role Praise scale fits well; GFIs: y? (54) = 93.51, p < 0.001; y¥df = 1.73;
GF1 =0.92; AGFI =0.88; RMSEA =0.06 and CFI = 0.93. In Table 2, the CFA

results showed the factor loadings and the items within a factor.
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Table 2

Confirmatory Factor Analyses for Mothering Role Praise Scale

Factor Error

Loading Variance

1) Tamdigim diger annelere gére daha iyi bir anne 0,22 0,85
oldugumu diisiintiyorum.

2)  Cocuk sahibi olmayan arkadaslarimin beni 0,41 1,08
anlayabildigini sanmiyorum.

3)  Anneligin en 6nemli 6zelliklerimden biri oldugunu 0,80 0,82
diisiiniiyorum.

4)  Cocugumuzun basarisindan da basarisizligindan da ben 0,40 0,81
sorumluyum.

5)  Anne olduktan sonra hayatimin anlam kazandigini 0,70 0,50
diisiiniiyorum.

6) Anne olduktan sonra insan iliskilerinde daha basarili 0,68 0,86
hale geldim.

7)  Anne olduktan sonra annemle ilgili diisiince ve 0,50 1,04
duygularim degisti.

8)  Anneligin kutsal oldugunu diisiiniiyorum. 0,86 0,52

9)  Anneligin kadinlara itibar sagladigini diistiniiyorum. 0,68 0,86

10) Anne olduktan sonra evim yuva gibi oldu 0,74 0,62

11) Cocugumuzu ayrilmaz bir pargam gibi goririm. 0,74 1,00

12) Anne olduktan sonra kendimi toplumda daha énemli 0,76 0,82

bir birey olarak gérmeye basladim.
v (54) 93,51

GFI 0,92
Adjusted GFI 0,88
RMSEA 0,06

CFlI 0,93

Note. N=180; df=54.
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In order to examine convergent validity of Mothering Role Praise scale, the
Idealization of Parenthood scale (Eibach & Mock, 2011), which mainly aims to
measure the degree of idealization of emotional satisfaction from parenting, was
administered to the participant mothers. Idealization of Parenthood scale was
developed Eibach and Mock (2010; see Appendix E). It is a 5-point Likert type scale
with eight statements about idealizing parenting (a = .89). The reason why the
Idealization of Parenthood scale was chosen in the first place was because there was
not any other scale that was conceptually similar to our scale. The results showed
there were significant correlations between the Mothering Role Praise scale items
and items of Idealization of Parenthood scale; it was ranging from .48 to -.26. The

overall reliability score was .46.
2.1.3. Bem Sex Role Inventory (BSRI)

Bem Sex Role Inventory is used for measuring stereotypical gender roles
(Bem, 1974). It is a Likert type scale ranging from 1 (almost never true) to 7 (almost
always true). The reliability coefficient values were found between 0.75-0.90 in the
original study (Bem, 1974). The aim of the BSRI is to measure gender stereotyped
features with 60 items according to self-descriptions. Scores indicate “femininity”,
“masculinity”, and “neutral” classifications (20 for masculinity, 20 for femininity

and 20 for neutral characteristics) as one’s gender role.

In the current study, the short-version of the BSRI (Bem, 1981) was used to
measure stereotypical gender roles of mothers. The short version of the BSRI
includes 30 items (10 masculine, 10 feminine, 10 neutral), only femininity and
masculinity subscales were used in the current study though, in tune with our
hypotheses. Adaptation of short-version of BSRI into Turkish sample was done by
Ozkan and Lajunen (2005; see Appendix F). In the previous studies, for Turkish
men, the reliability coefficient for masculinity and the femininity scales were found
as 0.80 and 0.73; for Turkish women, reliability coefficients were found for

femininity and masculinity subscales 0.80 and 0.66, respectively.
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2.2. Procedure

Two graduate and fifteen undergraduate students contacted the local
preschools for recruiting participants. Parents who came to drop out or pick up their
kids from the daycare were given handouts promoting the current study. Once
mothers who volunteered to participate in our study contacted us, they were given
an appointment to come to the Child and Adolescent Development Lab at METU,
and instructed to be present at the assigned time in the lab with their four year-old
children.

As mothers arrive and signed the informed consent forms, they were
instructed about the nature of the tasks that they would engage in. The researcher
asked mother and her child to engage in a gender-charged conversation exactly for
two minutes. The scope of conversation was about the gender of the child; the
researcher administered the mother specifically the following instruction: “We want
you to engage in a conversation with your child approximately for two minutes and
talk with her/him about child’s gender.” If mothers ask for further assistance about
what to talk about, the researcher adds “For instance, what do girls do, and what do
boys do?” We examined 65 mother-child pairs and found that only four mothers
asked for further instructions about what to talk with their children. Since Turkish
language does not involve gender markers; there are no specific pronouns (such as
“he/his” or “she/her”) to indicate the sex or gender, and especially in the first part of

the instruction, the researcher did not prime mothers about what to talk.

This conversation took approximately two minutes. The coding schema for
conventionality is based on the original study of Kessler and McKenna (1978).
Psychological features and stereotypical physical traits, (e.g. Girls are calm; Boys
are strong) were coded as conventional; whereas non-stereotypical physical traits
and features of appearance (e.g. Girls wear trousers; Boys have baby-face) were
coded as unconventional both for mothers and children. In addition, mothers’
positive and negative evaluation sentences, number of unique questions, neutral and

repetitive questions were coded. Also, the number of “girl” and “boy” words that
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they used during conversation, were counted both for mothers and children. All

these coding schemes are presented in the section below.

2.2.1. Transcription and Coding Schemes of Gender-Charged Mother-Child

Conversation

All mother-child conversations were recorded by a Sony digital voice-
recorder. Every utterance of both mothers and children was transcribed as verbatim.
Utterances were transcribed by considering the structure of the sentence, intonation,

and content.

Our coded variables were derived from the utterances offered by mother and
child pairs, separately, in this two-minute conversation. These utterances were
evaluated in two categories: conventional and unconventional. Conventional and
unconventional answers from mother-child conversations were coded, both for

mothers and children.

a. Conventional statements: Conventional statements were determined according to
the definition of Kessler and McKenna (1978). In the study of Tenenbaum et al.
(2010), conventional gender beliefs were the general and culturally constructed
ideas about what makes a human female or male. For instance, “Girls don 't have
moustaches” was accepted as a conventional reason in the study of Tenenbaum et al.
(2010). This coding scheme was adopted for this study. Also, in this study, we
captured statements about stereotypical psychological features, which are culturally
expected in Turkish cultural context, (e.g. “Girls are calm”; “Boys are

mischievous”).

b. Unconventional Statements: Unconventional statements were determined based
on the definition of Kessler and McKenna (1978). In the study of Tenenbaum et al.
(2010), unconventional gender beliefs were categorized according to the answers of
children in three categories: “idiosyncratic”, “reversal”, “storytelling reasons”. In
the current study, we adopted their logic to classify unconventional statements,
which is the non-stereotypical reasons for categorizing someone as a female or male.

For instance, “Girls have big eyes”, “Boys have glasses” are good examples of
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unconventional statements. Yet, we did not specifically categorize each

unconventional statement as in any of those three categories.

c. Neutral Questions: Neutral questions are the questions that do not involve any

gender related value or message (Dovidio, Brown, Heltman, Ellyson, & Keating,

1988). An exemplar question would be “Do you like painting?”” Neutral questions
usually do not carry any gender bias. For instance, mothers who use more neutral
questions would be expected to let their children to express their own views. This
was only coded for mothers.

d. Repetitive Questions: Questions that ask the same questions, either with the same
or similar wording, over and over (Reese, Haden, & Fivush, 1993). An exemplar
question would be “What makes you a girl, what honey, what makes you a girl? This

was also only coded for mothers.

e. Unique Questions: The question, which is asked to elicit further or new
information; rather than repeating the same questions, or repeating same questions
with different wording (Reese, Haden, & Fivush, 1993). An exemplar sentence
would be “What do you want to do? Do you want to go to fishing or to the zoo? Or
would you like to have some ice-cream?” This coding scheme was also only used for

the mothers.

f. Positive Evaluation Sentences: Positive evaluation sentences were also coded.
These are indicators of internal states and intensifiers of comments (Haden and
Fivush, 1997). For instance, “Yes honey, girls have beautiful skirts!” is an example

for positive evaluation. These were coded only for the mothers.

g. Negative Evaluation Sentences: Negative evaluation sentences, which are the
utterances that is used for negated the previous utterance in the conversation flow,
were coded only for mothers (Fivush, 1991; Reese, Haden, & Fivush, 1993). “You

are wrong about that!” is an example of negative evaluation.

h. Number of Girl Words: These words were counted both for child and the mother,

separately. Every word regarding being a female or about femaleness is counted as a
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girl word. For example, in a sentence like “This girl is like a mother and she wears
her mother’s beautiful skirt”, girl, she, mother, and her were all counted as girl

words.

I. Number of Boy words: These words were counted both for child and the mother,
separately. Every word regarding being a male or about maleness is counted as a
boy word. For example, in a sentence like “This boy is nasty, and he does not wash

his hands”, boy, he, and his were all counted as boy words.
2.3 Data Analysis

We calculated femininity and masculinity scores and the mothering role
praise score for mothers, all as continuous variables. Conventional and
unconventional statements and number of boy/girl words from mother-child
conversation were coded from the transcripts, both for mothers and children, again

all as continuous variables.

In order to reveal the relationship between stereotyping variables
(conventional and unconventional statements, femininity and masculinity scores,
mothering role praise, number of boy words/girl words), and mothers’
elaborativeness (number of unique questions, number of neutral questions, number
of repetitive questions, positive and negative evaluation sentences) nine hierarchical
linear regression analyses were conducted for maternal outcomes; and four
hierarchical linear regression were performed for children’s outcomes. All of these
statistical analyses were conducted via using SPSS.
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CHAPTER 11

RESULTS

The aim of the current study is to examine the possible predictors of
conventionality in mother-child gender tuned conversations. Mothers’ femininity
and masculinity scores and how they conceptualize their mothering experiences via
role-praise scale were examined to reveal mothers’ and children’s gender role
conceptualization. In addition, children’s conventionality in gender-tuned

conversations with their mothers was also considered.

The results were presented in three sections. In the first section, data
screening was done by examining the univariate outliers, multivariate outliers and
the normality testing. In the next section, descriptive statistics of data were
displayed. The last section was the part that results of main analyses were presented.
Separate hierarchical multiple regressions were conducted, as explained before.
Nine of them conducted with maternal variables as dependent variables
(conventional and unconventional statements; neutral, repetitive, unique questions,
positive evaluation and negative evaluation sentences, number of “boy”” words and
“girl” words). Four hierarchical linear regressions were conducted for children’s
outcomes with conventional statements, unconventional statements, and “boy” and
“gir]” words as dependent variables. In all linear regression analyses, femininity and
masculinity scores of mothers were entered at the first step in order to control
stereotypical gender roles of mothers; as control variables, child’s sex was entered at
the second step; and mothers’ and child’s age at the third step; and finally as the
main predictor, mothering role praise scale was entered at the fourth and final step

into the model.
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3. 1 Data Screening & Descriptive Analyses

There were 66 (N = 66) participants, 33 girls and 33 boys and their mothers,
who came to our lab and complete the tasks, but a total of 65 (N = 65) mother-child
pairs had complete audio records and completed all scales. We counter-balanced the
gender of the child, as it could be observed by the case numbers. There was one
missing audio record of mother-child conversation due to technical problems. For
the remaining data, there were 32 girls and 33 boys (N = 65) in total. The median
based imputation was applied for missing values.

Correlations between independent variables were checked for
multicollinearity assumption. Tolerance and VIF values were all within the accepted
range, which eliminated the risk for multicollinearity (Coakes, 2005; Hair et al.,
1998). Two univariate outliers were found for femininity scores of mothers. No
multivariate outliers were found through Mahalonobis distance. Normality, linearity
and homoscedasticity assumptions were all checked by Histograms, P-P plots,

skewness and kurtosis values. All assumptions were met the necessary criteria.

In order to decide whether univariate outliers would be omitted or not,
regression analyses were conducted both with and without these outliers regarding
femininity scores. According to the new analyses, there was no significant change in
the results. Skewness and kurtosis values were examined for normality and linearity
assumptions. Since normality, linearity and homoscedasticity assumptions were
satisfied, and outliers did not create drastic changes, outliers were kept in the current

data set due to the concern of keeping the sample size as large as possible.

Descriptive statistics were examined after the data screening was completed.
The age range was 45 to 69 months for children and for mothers their age range was
25 to 44 years; because of wide age ranges both in mothers and children, both ages
were used as control variables in all analyses. Mothers who had a high school degree
were 11 (16.7%) in total; 37 mothers had a university degree (56.1%) and the
remaining mothers had master’s (13) and doctoral (4) degrees (25.8%). Minimum,

maximum values, mean and standard deviations of all variables were presented in
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Table 3. The mean of the Mothering Role Praise scale was found as 3.53 (SD = .53),
while the femininity subscale was found as 5.78 (SD = .75). The mean of masculinity
subscale score was lower (M = 4.56, SD = .80) than the mean of femininity score,
which was an expected result due to collecting data from mothers. For both mothers
and children, mean scores of unconventional statements and conventional statements
were found (M = 22.58, SD =9.93, M =5.40, SD =5.00; M=13.21,SD =4.71, M =
4.77, SD = 4.56, respectively). As the task was conversing about their own child’s
gender, we counted number of boy and girl words that both children and mothers
used while conversing with each other. The mean scores of number of boy words
and girl words were 13.01 (SD = 8.65) and 14.38 (SD = 9.74) for mothers; 8.00 (SD
=5.90) and 8.41 (SD =6.39) for children, respectively. Mothers’ mean score for
positive evaluation sentences was 8.42, (SD = 4.31) and for negative evaluation
sentences, mean was 3 (SD = 3). Mothers’ mean scores of repetitive questions,
unique questions, and neutral questions were found, M =4.23, SD = 3.47; M =
13.30, SD = 6.23; M = 14.80, SD = 6.66, respectively. We also checked whether
there was an age difference across gender or not. There were no significant age
difference between boys (M = 54.85, SD = 6.44) and girls (M = 57.18, SD = 5.88),
t(64)=1.54, p>.05.
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Table 3

Descriptive Statistics for Study Variables

Variables Minimum Maximum  Mean SD

Role praise 2,08 4,62 3,53 0,53
masculinity 2,8 6,4 456 0,80
femininity 2,6 6,8 5,78 0,75
M_conven_sent 0 21 5,40 5,00
M_unconven_sent 0 52 22,58 9,93
C_conven_sent. 0 18 477 4,56
C_unconven_sent 4 24 13,21 4,71
Num_neutral_ques 1 36 1480 6,66
Num_repetitive_ques 0 20 4,23 3,47
Num_unique_ques 2 34 1330 6,03
Pos_eva_senten 1 18 8,42 431
Neg_eva_senten 0 19 3,00 3,00
M_num_boy_ words 0 34 1301 8,65
M_num_girl_words 0 37 14,38 9,74
C_num_boy_words 0 22 8,00 5,90
C_num_girl_words 0 23 841 6,39

Note: N =65, “M_conven_sent”, “M_unconven_sent”, “M_num_boy_words”, “M_num_ girl words”
represent mothers’conventional and unconventional statements, and the number of gender words that
they used respectively. “C_conven_sent”, “C_unconven_sent”, “C_num_boy_words”, “C_num_girl
words” represents children’s usage on same domains, respectively. “Num_neutral ques”,
“Num_repetitive_ques”, “Num_unique ques”, “Pos_eva_senten”, and “Neg_eva_senten” represents
how many sentences that they mothers were used as gender neutral, repetitive, unique questions, and
positive and negative evaluation sentences, respectively.

The correlation matrix of data is given in Table 4. There were positive
correlations between mothering role praise and femininity (r = .22, p =.07),
mothering role praise and number of repetitive questions (r = .33, p <.001), and

mothering role praise and conventional statements of mothers (r = .32, p =.01).
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Mothers who used more unconventional statements in mother-child conversation
also used less conventional statements (r = -.49, p <.001). According to the results,
the relationship exists in the usage of conventional statements between mothers and
children. Conventional statements of mothers had positive correlation between
children’s conventional statements (r = .52, p <.001); whereas negative correlation
between children’s unconventional statements (r = -.29, p <.001). Mothers who
used more conventional statements have also used more neutral questions in

conversations (r =-.41, p <.001).

Mothers’ unconventional statements had a positive relationship with
children’s unconventional statements (r = -.64, p < .001), whereas it was negatively
related with children’s conventional statements (r = -.25, p <.05). Also, number of
mothers’ conventional statements was negatively correlated with the number of
neutral questions (r = -.41, p <.001), and was positively correlated with repetitive
questions (r = .46, p < .001), unique questions (r = .37, p <.001), in addition to
negative evaluation sentences (r = .49, p <.001), and the number of boy words (r =

.36, p <.001) that they used in mother-child conversation.

Children who used more number of conventional statements had a tendency
to use less unconventional statements (r = -.26, p < .05). There was a correlation
between child’s sex (dummy coded, O for girls; 1 for boys) and usage of “boy” or
“girl” words. Girls were more likely to use “girl” words (r =-.69, p <.001); while
boys were more likely to use “boy” words (r = .50, p <.001). As it could be
observed in the results regarding correlations, almost all correlations are
systemically in the same direction with our hypotheses.
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Table 4

Correlations between Study Variables

1.Role praise
2.masculinity
3.femininity
4.M_conven_sent
5.M_unconven_sent
6.C_conven_sent.
7.C_unconven_sent
8.Num_neutral_ques
9.Num_repetitive_ques
10.Num_unique_ques

11. Pos_eva_senten

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17
14 -

2 28 -

33 05 .00 -
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15 08 -17  52** .25 -
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32 00 -0l -24  46% -15  20%  5I** -
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Table 4
Correlations between Study Variables

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17
12.Neg_eva_senten 19 .07 .10 -.22 4g** -.07 25*  28* S51** .00 -02 -
13.M_num_boy words .00 -08 .13  -.16 . -.07 27 42%* 07 Al** 04 10 -
14.M_num_girl_words .11  -.02 -23 .16 19 .20 .18 17 19 12 10 .36 .-65* -

15.C_num_boy words .07 -01 .12 -.06 19 A7 30*  .28* -.03 39** 19 .02 81*  -57**

16.C_num_girl_words -03 .03 -22 .19 .00 A4 .09 A1 A3 27 =11 J9%* 40 -

A48** 0,61

17.Child sex .07 -20 .18 -17 A3 -.24 -10 .12 -.01 A1 -10 .08 J0*  -69** .50 -74

Note: N =65, “M_conven_sent”, “M_unconven_sent”, “M_num_boy words”, “M_num_girl words” represent mothers’conventional and unconventional
statements, and the number of gender words that they used respectively. “C_conven_sent”, “C_unconven_sent”, “C_num_boy words”, “C_num_girl words”
represents children’s usage on same domains, respectively. “Num_neutral ques”, “Num_repetitive_ques”, “Num_unique ques”, “Pos_eva_senten”, and
“Neg_eva_senten” represent how many sentences that they mothers were used as gender neutral, repetitive, unique questions, and positive and negative
evaluation sentences, respectively. * p<.05; ** p<.005.



3.2 Main Analyses

Conventional and gender related content in mother-child conversations were
examined both for mothers and children by using mothers’ femininity, masculinity,
mothering role praise scores, and age of participants and children’s gender.
Mothers’ repetitive, unique, neutral questions, positive and negative evaluation
sentences were analyzed by using same predictors and control variables in the same
order. In addition, both for mothers and children, number of “boy” and “girl” words
were also analyzed by using the same variables. A series of hierarchical linear
regressions was conducted to see the predictor value of mothers’ femininity,
masculinity, mothering role praise scores, after controlling the age of participants
and children’s gender. Femininity and masculinity scores were entered in the first
step of regression. Then, children’s sex was entered as a dummy coded variable as a
control variable. In the third step, age of mother and children were also entered as
control variables. Finally, mothering role praise scale of mothers was entered in the
last step of the hierarchical linear regression model. Hierarchical linear regression
analyses were performed for each dependent variable (conventional and
unconventional statements, boy and girl words, and mothers’ repetitive, unique,

neutral questions, positive, negative evaluation sentences) separately.
3.2.1 Maternal Outcomes

First of all, a hierarchical linear regression was run for mothers’ conventional
statements. As seen in the Table 5, in the first step, femininity and masculinity did
not predict conventional content in mothers’ gender tuned conversation with their
children. In the second step, gender of children was entered in order to control
gender difference; and in the third step age of mothers and children were entered to
control age differences, and neither of them predicted mothers’ conventional
statements. In the final and the fourth step, the main predictor, mothering role praise
score of mothers was entered. Mothering role praise contributed significantly to the
regression model, and uniquely explained 14 % of the total variation, R? = .22,
(adjusted R? = .14), AR? = .17, Finc (1, 57) = 13.023, p = .001. Mothers, who had

higher scores on mothering role praise scale, used more conventional statements in
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gender-based conversation (8 =.476, p =.001). Also, in the final step, children’s (5 =

.206, p =. 075) age became marginally significant predictors; showing that older

children’s mothers use more conventional statements while talking; but since it is at

the marginal significance level, we did not consider them as significant predictors.

Table 5

Results of the Analysis for Mothers’ Conventional Statements

Step 1
Femininity
Masculinity
Step 2
Femininity
Masculinity
Child’s Sex
Step 3
Femininity
Masculinity
Child’s Sex
Age of M.
Age of C.
Step 4
Femininity
Masculinity
Child’s Sex
Age of M.
Age of C.

Role praise

2 RZ
B T Sig. R Change F
0,003 0,003 0,091
-0,018 -0,140 0,889
0056 0427 0671
0,031 0,028 1,754
0,015 01112 0,911
0041 0314 0,755
0,170 -1,324 0,190
0,048 0,017 0,520
0,004 0,032 0,974
0,066 0492 0,624
0,149 -1,123 0,266
0,070 0548 0,586
0,110 0,836 0,407
0,222 0,175  13,023%*
-0,117 -0,912 0,366
0,070 0567 0,573
-0,151 -1,253 0,215
0,227 1679 0,099
0,206 1815 0,075
0476 3,609 0,001

Note: Dependent Variable is Mothers’ Conventional Statements in Mother-Child Conversation.
Femininity, Masculinity, and Mothering Role Praise scores belong to mothers. “Age of M.” indicates

age of mothers; “Age of C.” indicates age of children ** p<.001.
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The same set and order of independent variables were used for another
hierarchical linear regression in order to predict the unconventional statements of
mothers. Results were presented in the Table 6. In the first step, femininity and
masculinity scores of mothers were entered to the model and they did not
significantly predict unconventional content in mothers’ statements. In the second
step, child’s sex was entered and no significant change occurred in the model.
Mothers’ and children’s age were included and they significantly increased the R2 in
the third step, R2 =.131, (adjusted Rz =.058), AR2 = 112, Finc (2, 58) = 3.861, p =
.026. Mothers’ age significantly predicted unconventional content in mothers’
statements ( = -.327, p = .009). In the final step, mothering role praise score was
added to the model, yet it did not make a significant contribution to the model.
Mothers’ age still significantly predicted unconventionality in the statements of
mothers, after controlling femininity, masculinity, children’s sex and mothering role
praise, (5 = -.383, p = .005). This set of results showed that younger mothers used

more unconventional statements in gender-tuned conversation.
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Table 6

Results of the Analysis for Mothers’ Unconventional Statements

Step 1
Femininity
Masculinity
Step 2
Femininity
Masculinity
Child’s Sex
Step 3
Femininity
Masculinity
Child’s Sex
Mothers’ age
Children age
Step 4
Femininity
Masculinity
Child’s Sex
Mothers’ age
Children age

Role praise

RZ
B T Sig. R? F
Change

0,005 0,005 0,164
0,073 0,562 0,576
-0,034 -0,261 0,795

0,019 0,014 0,876
0,050 0,374 0,709
-0,025 -0,193 0,848
0,120 0,936 0,353

0,131 0,112 3,861*
0,038 0,294 0,769
-0,077 -0,604 0,548
0,107 0,852 0,398
-0,327 -2,683 0,009
-0,075 -0,597 0,553

0,152 0,021 1,452
0,079 0,597 0,553
-0,076  -0,599 0,551
0,110 0,881 0,382
-0,383 -2,946 0,005
-0,108 -0,850 0,399
-0,166 -1,205 0,233

Note: Dependent Variable is Mothers’ Unconventional Statements in Mother-Child Conversation.

Femininity, Masculinity, and Mothering Role Praise scores belong to mothers. * p<.05.
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The same set and order of independent variables were used for the third
hierarchical linear regression in order to predict the factors in repetitive questions of
mothers. Results were presented in the Table 7. In the first step, femininity and
masculinity scores of mothers were entered to the model and they did not
significantly predict repetitiveness in mothers’ questions. In the second step, child’s
sex was entered and no significant change occurred in the model. Mothers” and
children’s age were included and they significantly increased the R? in the third step,
R? =.200, (adjusted R? =.133), AR? = .200, Finc (2, 58) = 7.496, p = .001. Mothers’
age significantly predicted repetitiveness in mothers’ questions (8 = -.430, p = .001).
In the final step, mothering role praise scores was added to the model and the overall
model was not significant. Mothers’ age continued to predict repetitive question use
(8 =-.358, p = .005) significantly. This result showed that younger mothers used

more repetitive questions in gender-tuned conversation.
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Table 7

Results of the Analysis for Mothers’ Repetitive Questions

Step 1
Femininity
Masculinity
Step 2
Femininity
Masculinity
Child’s Sex
Step 3
Femininity
Masculinity
Child’s Sex
Children’s
age
Mothers' age
Step 4
Femininity
Masculinity
Child’s Sex
Children’s
age
Mothers' age

Role praise

R2
B T Sig. R? F
Change

0,000 0,000 0,002
-0,006 -0,048 0,962
-0,005 -0,035 0,972

0,000 0,000 0,011
-0,004 -0,027 0,979
-0,006 -0,042 0,966
-0,014 -0,107 0,915

0,200 0,300 7,496**
-0,015 -0,123 0,902
-0,079 -0,640 0,525
-0,037 -0,307 0,760
-0,126  -1,052 0,297
-0,430 -3,672 0,001

0,234 0,034 2,579
-0,068 -0,536 0,594
-0,080 -0,658 0,513
-0,041 -0,345 0,731
-0,083 -0,687 0,495
-0,358 -2,898 0,005
0,210 1,606 0,114

Note: Dependent Variable is Mothers’ Repetitive Questions in Mother-Child Conversation.

Femininity, Masculinity, and Mothering Role Praise scores belong to mothers. ** p<001
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The same set and order of independent variables were used for another
hierarchical linear regression in order to predict the positive evaluation sentences of
mothers. None of the steps significantly predicted mothers’ positive evaluation

sentences.

The same set and order of independent variables were used for the fifth
hierarchical linear regression in order to predict the negative evaluation sentences of
mothers. Results were presented in the Table 8. In the first step, femininity and
masculinity scores of mothers were entered and we found that they did not
significantly predict negative evaluation sentences of mothers. In the second step
child’s sex was entered to the model and no significant change occurred in the
model. Mothers’ and children’s age were included and they significantly increased
the R2 in the third step, Rz =.195, (adjusted R? = .128), AR? = .179, Finc (2, 58) =
6.679, p = .002. Mothers’ age significantly predicted negative evaluation sentences
(8 =-.429, p =.001). In the final step, mothering role praise scale was included.
Although, overall model was not significant, mothers’ age still significantly
predicted negative evaluation sentences of mothers (§ = -.417, p = .002). This result
showed that younger mothers used more negative evaluation sentences in

conversation.
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Table 8

Results of the Analysis for Mothers’ Negative Evaluation Sentences

R2
T Sig. R?
P : Change
Step 1 0,012 0,012 0,372

Femininity 0,089 0,685 0,496

Masculinity 0,041 0,315 0,754

Step 2 0,016 0,005 0,296
Femininity 0,076 0,567 0,573

Masculinity 0,046 0,351 0,727

Child’s Sex 0,070 0,544 0,588

Step 3 0,195 0,179 6,679**
Femininity 0,041 0,330 0,742

Masculinity 0,000 0,004 0,997

Child’s Sex 0,082 0,679 0,500

Children’s
0,037 0,310 0,758
age
Mothers'age -0,429 -3,652 0,001
Step 4 0,196 0,001 0,059

Femininity 0,033 0,254 0,801
Masculinity 0,000 0,002 0,998
Child’s Sex 0,081 0,668 0,507
Children’s

age

Mothers'age -0,417 -3,295 0,002
Role praise 0,033 0,243 0,809

0,044 0,353 0,725

Note: Dependent Variable is Mothers’ Negative Evaluation Sentences in Mother-Child Conversation.
Femininity, Masculinity, and Mothering Role Praise scores belong to mothers. ** p<.001.
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The same set and order of independent variables were used for the sixth
hierarchical linear regression in order to predict the number of unique questions that
were asked by mothers. Results were presented in the Table 9. In the first step,
femininity and masculinity scores of mothers were entered to the model and the
overall model was not significant. Femininity scores predicted number of unique
questions at a marginal significance level (5 = -.245, p = .059). In the second step
child’s sex was entered and no significant change occurred in the model. However,
femininity scores’ predictive value increased after gender of the child was controlled
in this step (5 =-.276, p = .036). In the third step, mothers’ and children’s age were
included and no significant change occurred in the model. In the final step,
mothering role praise scores was entered to the model. In this step, femininity lost
its predictive value. Overall model was not significant, but only children’s age
significantly predicted the number of unique questions of mothers, (8 =-.258, p =
.048). This result showed that after controlling for mothers’ femininity, masculinity,
mothering role praise and age, children’s age is the only factor that predicted the
number of unique questions that mothers asked. Mothers of younger children used

more unique questions during mother-child gender tuned conversation.
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Table 9.
Results of the Analysis for Mothers’ Number of Unique Questions

R2
S T Sig. R? F
Change
Step 1 0,058 0,058 1,929

Femininity -0,245  -1,923 0,059
Masculinity 0,019 0,146 0,884
Step 2 0,082 0,024 1,625
Femininity -0,276  -2,138 0,036
Masculinity 0,030 0,238 0,813
Child’s Sex 0,158 1,275 0,207
Step 3 0,131 0,049 1,702
Femininity -0,248  -1,920 0,060
Masculinity ~ -0,013  -0,099 0,922
Child’s Sex 0,110 0,879 0,383

Children’s
-0,222  -1,779 0,080
age
Mothers'age  -0,049  -0,403 0,688
Step 4 0,154 0,023 1,594

Femininity -0,204  -1,538 0,129
Masculinity  -0,012  -0,092 0,927
Child’s Sex 0,114 0,910 0,366
Children’s

age

Mothers'age  -0,108  -0,831 0,409
Role praise -0,174  -1,262 0,212

-0,258  -2,022 0,048

Note: Dependent Variable is Mothers” Number of Unique Questions in Mother-Child Conversation.
Femininity, Masculinity, and Mothering Role Praise scores belong to mothers.

The same set and order of independent variables were used for the seventh
hierarchical linear regression in order to predict the number of neutral questions that

were asked by mothers. Results were presented in Table the 10. In the first step,
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femininity and masculinity scores of mothers were entered to the model and the
model was not significant. In the second step child’s sex was entered and no
significant change occurred in the model. In the third step, mothers’ and children’s
age were included. Adding mothers’ and children’s age created a significant
increase in the explained variance in the model, R2 = .133, (adjusted R2 = .061), AR?
=.095, Finc (2, 58) = 3.272, p = .045. Mothers’ and children’s age explained 9% of
the total variance in the model. Children’s age (# = -.256, p = .044) significantly
predicted mothers’ number of neutral questions. In the fourth step, mothering role
praise scale was included and it explained a significant variance in the overall
model, R2 = .187, (adjusted R2 = .104), AR? = .054, Finc (1, 57) = 3.918, p = .052.
Mothering role praise by itself explained 2% variance in the overall model. Mothers’
age (B =-.264, p = .043), children’s age (8 = -.311, p =.016) and mothering role
praise scores (5 = -.267, p = .052) significantly predicted the number of neutral
questions that were asked by mothers in gender-tuned conversation.
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Table 10
Results of the Analysis for Mothers’ Number of Neutral Questions

RZ
p T Sig. R? F
Change
Step 1 0,017 0,017 0,547
Femininity -0,123  -0,950 0,346
Masculinity -0,021  -0,160 0,873
Step 2 0,039 0,022 1,387

Femininity -0,153  -1,158 0,251
Masculinity -0,010 -0,076 0,940
Child’s Sex 0,149 1,178 0,243
Step 3 0,133 0,095 3,272*
Femininity -0,128  -0,997 0,323
Masculinity -0,073  -0,575 0,568
Child’s Sex 0,095 0,761 0,449

Children’s
-0,256  -2,056 0,044
age
Mothers'age  -0,173  -1,423 0,160
Step 4 0,187 0,054 3,918*
Femininity -0,062 -0,474 0,637

Masculinity -0,072  -0,577 0,566
Child’s Sex 0,101 0,822 0,414
Children’s

age

Mothers'age  -0,264 -2,070 0,043
Role praise -0,267  -1,979 0,052

-0,311  -2,489 0,016

Note: Dependent Variable is Mothers’ Number of Neutral Questions in Mother-Child Conversation.

Femininity, Masculinity, and Mothering Role Praise scores belong to mothers. * p<.05.
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The same set and order of independent variables were used for the eighth
hierarchical linear regression in order to predict the number of “boy” words that
were used by mothers during mother-child gender tuned conversation. Results were
presented in Table 11. In the first step, femininity and masculinity scores of mothers
were entered and the model was not significant. In the second step child’s sex was
entered and a significant increase occurred in the explained variance of the model,
R2 = .484, (adjusted R? = .459), AR? = .452, Finc (1, 60) = 54.274, p = .000. Mothers
used more “boy” label while talking with their boys (5 = .685, p = .000). In the third
step, mothers’ and children’s age were included and the overall model was not
significant. After controlling mothers’ and children’s age, child’s sex was still a
significant predictor of number of “boy” words that mother used (8 = .655, p =
.000). In the final step, mothering role praise scale was included and no significant
change occurred in the model. In the overall model, child sex was the only

significant predictor after controlling all possible predictors (5 = .654, p =.000).
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Table 11
Results of the Analysis for Mothers’ Number of “Boy” Words

R2
p T Sig. R? F
Change
Step 1 0,031 0,031 1,024

Femininity 0,164 1,271 0,208

Masculinity -0,127 -0,983 0,329

Step 2 0,484 0,452 54,274**
Femininity 0,030 0,306 0,760

Masculinity -0,077 -0,805 0,424

Child’s Sex 0,685 7,367 0,000

Step 3 0,501 0,018 1,061
Femininity 0,051 0,518 0,606

Masculinity -0,096 -0,991 0,326

Child’s Sex 0,655 6,887 0,000

Children’s
-0,136 -1,441 0,155
age
Mothers'age 0,026 0,284 0,777
Step 4 0,503 0,002 0,231

Femininity 0,038 0,373 0,711
Masculinity -0,096 -0,987 0,327
Child’s Sex 0,654 6,831 0,000
Children’s

age

Mothers'age 0,043 0,436 0,665
Role praise 0,051 0,480 0,633

-0,126 -1,291 0,202

Note: Dependent Variable is Mothers’ Number of “Boy” Words in Mother-Child Conversation.

Femininity, Masculinity, and Mothering Role Praise scores belong to mothers. ** p<.001.

The same set and order of independent variables were used for the ninth

hierarchical linear regression in order to predict the number of “girl” words that
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were used by mothers during mother-child gender tuned conversation. Results
were presented in the Table 12. In the first step, femininity and masculinity
scores of mothers were entered and the model was not significant. Femininity
scores predicted number of unique questions at a marginal significance level (5 =
-.25, p = .06). Child’s sex was entered and it significantly increased the R in the
second step, R? = .49, (adjusted R? = .47), AR? = .44, Finc (1, 60) = 52.27, p = .00.
Mothers used more “girl” label while conversing with their girls (8 =-.67, p =
.00). In the third step, mothers’ and children’s age were entered to the model and
the overall model was not significant. Child’s sex was still significantly predicted
number of “girl” words that mother used, after controlling mothers’ and
children’s age (# = -.66, p = .00). In the fourth step, mothering role praise scores
were added to the model, yet it did not make a significant contribution to the
model. In the overall model, child sex was the only significant predictor after

controlling all possible predictors (5 = -.66, p = .00).
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Table 12

Results of the Analysis for Mothers’ Number of “Girl” Words

Step 1
Femininity
Masculinity
Step 2
Femininity
Masculinity
Child’s Sex
Step 3
Femininity
Masculinity
Child’s Sex
Children’s
age
Mothers' age
Step 4
Femininity
Masculinity
Child’s Sex
Children’s
age
Mothers' age
Role praise

RZ
B T Sig. R? Change

0,031 0,053 1,752
-0,238  -1,863 0,067
0,043 0,337 0,737

0,484 0,419 49,138
-0,108 -1,108 0,272
-0,005  -0,055 0,956
-0,659 -7,010 0,000

0,501 0,015 0,890
-0,125 -1,262 0,212
-0,008  -0,078 0,938
-0,644 -6,673 0,000
0,066 0,687 0,495
-0,110 -1,175 0,245

0,503 0,000 0,057
-0,119 -1,148 0,255
-0,008  -0,076 0,939
-0,643  -6,613 0,000
0,061 0,612 0,543
-0,119 -1,173 0,245
-0,026  -0,238 0,812

Note: Dependent Variable is Mothers’ Number of “Girl” Words in Mother-Child Conversation.

Femininity, Masculinity, and Mothering Role Praise scores belong to mothers. ** p<.001.
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3.2.2 Child Outcomes

One of the important dependent variables in the current study was the
extent to which children use conventional statements while conversing with their
mothers about their own gender. A hierarchical linear regression was conducted
with the same set and order of predictive variables, as used in the previous
regression analyses presented above. Results were presented in the Table 13. In
the first step, femininity and masculinity did not significantly predict
conventional statements of children. In the second step, child’s sex was entered,
and in the third step, mothers’ and children’s age were entered to the overall
model; the model did not reach a statistically significant level for both steps. In
the fourth step, mothering role praise scale was entered to the model, and it
contributed significantly to the regression model, and uniquely explained 9% of
the variation, R2 =.180, (adjusted Rz = .096), AR2 = .078, Finc (1, 57) =5.598, p =
.021. After including mothering role praise score into the model, femininity
scores of mothers became a marginally significant predictor of children’s
conventional statements. Children of mothers, who had low femininity (8 = -
270, p =.060) and high mothering role praise (# = .32, p =.021) used more

conventional statements conversing with their mothers about their own gender.
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Table 13

Results of the Analysis for Children’s Conventional Statements

Step 1
Femininity
Masculinity
Step 2
Femininity
Masculinity
Child’s Sex
Step 3
Femininity
Masculinity
Child’s Sex
Children’s
age
Mothers' age
Step 4
Femininity
Masculinity
Child’s Sex
Children’s
age
Mothers' age
Role praise

2 R2
g ! =0, i Change

0,050 0,050 1,661
-0,215  -1,680 0,098
0,146 1,143 0,257

0,091 0,041 2,783
-0,174  -1,358 0,179
0,131 1,037 0,304
-0,206  -1,668 0,100

0,102 0,011 0,362
-0,190  -1,447 0,153
0,148 1,140 0,259
-0,182  -1,428 0,158
0,108 0,851 0,398
-0,004  -0,036 0,972

0,180 0,078 5,598*

-0,270  -2,062 0,060
0,147 1,169 0,247
-0,189  -1,532 0,131
0,173 1,382 0,172
0,104 0,814 0,419
0,321 2,366 0,021

Note: Dependent Variable is Children’s Conventional Statements in Mother-Child Conversation.

Femininity, Masculinity, and Mothering Role Praise scores belong to mothers. * p<.05
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The second hierarchical linear regression was run for children’s
unconventional statements. The same set and order of independent variables
were used. Results were presented in the Table 14. According to the analyses,
none of the predictors yielded significant change in the model for children’s
unconventional statements. Unique contribution of mothers’ age was marginally
significant in the third step (4 = -.215, p =.061). After adding mothering role
praise scores to the model in the fourth step, mothers’ age significantly predicted
children’s unconventional statements (5 = -.259, p =.037). Younger mothers’
children used more unconventional statements during mother-child gender tuned

conversations.
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Table 14

Results of the Analysis for Children’s Unconventional Statements

2 RZ
“ ! =0, i Change
Step 1 0,050 0,002 0,059
Femininity -0,029 -0,221 0,826
Masculinity 0,041 0,315 0,754
Step 2 0,091 0,008 0,484
Femininity -0,011 -0,085 0,932
Masculinity 0,035 0,263 0,793
Child’s Sex -0,090 -0,695 0,489
Step 3 0,102 0,055 1,755
Femininity -0,013 -0,099 0,922
Masculinity -0,007 -0,050 0,961
Child’s Sex -0,107 -0,824 0,413
Children’s age -0,092 -0,709 0,481
Mothers' age -0,215 -1,699 0,061
Step 4 0,180 0,013 0,814
Femininity 0,019 0,138 0,891
Masculinity -0,006 -0,044 0,965
Child’s Sex -0,105 -0,803 0,425
Children’s age -0,118 -0,889 0,378
Mothers' age -0,259 -1,907 0,037
Role praise -0,130 -0,902 0,371

Note: Dependent Variable is Children’s Unconventional Statements in Mother-Child

Conversation. Femininity, Masculinity, and Mothering Role Praise scores belong to mothers.

The same set and order of independent variables were used for another
hierarchical linear regression in order to predict the number of “boy” words that

were used by children during mother-child gender-tuned conversation. Results
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were presented in the Table 15. In the first step, femininity and masculinity
scores of mothers were entered and the overall model was not significant. In the
second step child’s sex was entered to the model and it contributed significantly
to the regression model, R2 = .252, (adjusted Rz = .215), AR2 =.236, Finc (1, 60) =
19.512, p =.000. Boys used “boy”” words more often while conversing with their
mothers about their own gender (8 = .494, p = .000). In the third step, mothers’
and children’s age were added to the model and the overall model was not
significant. After controlling mothers’ and children age, child’s sex still
significantly predicted number of “boy” words that children used (5 = .509, p =
.000). In the final step, mothering role praise score was entered to the model and
no significant change occurred in the model. In the overall model, child’s sex
was the only significant predictor after controlling all possible predictors (8 =
508, p =.000).
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Table 15

Results of the Analysis for Children’s Number of “Boy” Words

Step 1
Femininity
Masculinity
Step 2
Femininity
Masculinity
Child’s Sex
Step 3
Femininity
Masculinity
Child’s Sex
Children’s
age
Mothers'
age

Step 4
Femininity
Masculinity
Child’s Sex
Children’s
age
Mothers'
age

Role praise

RZ
T Sig. R? F
g : Change

0,050 0,016 0,515
0,131 1,011 0,316
-0,048  -0,371 0,712

0,091 0,236 19,512**
0,034 0,296 0,768
-0,012  -0,105 0,917
0,494 4,417 0,000

0,102 0,015 0,598
0,030 0,257 0,798
0,012 0,100 0,920
0,509 4,416 0,000
0,074 0,647 0,520
0,095 0,850 0,399

0,180 0,007 0,565
0,007 0,053 0,958
0,011 0,096 0,924
0,508 4,383 0,000
0,094 0,794 0,430
0,128 1,060 0,293
0,096 0,752 0,455
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Note: Dependent Variable is Children’s Number of “Boy” Words in Mother-Child
Conversation. Femininity, Masculinity, and Mothering Role Praise scores belong to mothers. **
p<.001.

The same set and order of independent variables were used for another
hierarchical linear regression in order to predict the number of “girl” words that
were used by children during mother-child gender-tuned conversation. Results
were presented in the Table 16. In the first step, femininity and masculinity
scores of mothers were entered to the model and they didn’t significantly predict
the number of “girl” words that were used by children. Child’s sex was added to
the model and it significantly increased the R2 in the second step R2 = .552
(adjusted Rz = .530), AR? = .494, Finc (1, 60) = 68.314, p =.000. Girls used more
“girl” words while conversing with their mothers about their own gender (5 = -
.716, p =.000). In the third step, mothers’ and children’s age were added and the
overall model was not significant. After controlling mothers’ and children age,
child’s gender was still significant predictor of number of “girl” words that
children used during conversation with their mother’s about their own gender (5
=-.713, p =.000). In the final step, mothering role praise score was entered to
the model and no significant change occurred in the model. In the overall model,
child’s sex was the only significant predictor after controlling all possible
predictors (8 = -.714, p = .000).
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Table 16

Results of the Analysis for Children’s Number of “Girl” Words

Step 1
Femininity
Masculinity
Step 2
Femininity
Masculinity
Child’s Sex
Step 3
Femininity
Masculinity
Child’s Sex
Children’s
age
Mothers' age
Step 4
Femininity
Masculinity
Child’s Sex
Children’s
age
Mothers' age
Role praise

RZ
B T Sig. R? F
Change

0,057 0,057 1,917
-0,248  -1,947 0,056
0,094 0,737 0,464

0,552 0,494 68,314**
-0,107  -1,191 0,238
0,041 0,466 0,643
-0,716  -8,265 0,000

0,562 0,011 0,727
-0,116  -1,261 0,212
0,030 0,330 0,743
-0,713  -8,004 0,000
0,008 0,086 0,932
-0,104  -1,206 0,233

0,565 0,002 0,334
-0,130  -1,361 0,179
0,030 0,325 0,747
-0,714  -7,970 0,000
0,019 0,211 0,834
-0,085  -0,912 0,365
0,057 0,578 0,565

Note: Dependent Variable is Children’s Number of “Girl” Words in Mother-Child

Conversation. Femininity, Masculinity, and Mothering Role Praise scores belong to mothers. **

p<.001.
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CHAPTER IV

DISCUSSION

In the current study, we aimed to investigate mothers’ and their 4-5 year
old children’s attitudes toward gender roles in a structured mother-child
conversation. Femininity and masculinity levels of mothers and how they
conceptualize their mothering experiences were examined in order to explore the
stereotypical gender knowledge and conventionality in their sentences during
gender-tuned conversation with their children. This study both served to develop
and use the Mothering Role Praise Scale in order to examine how Turkish
mothers conceptualize their mothering experiences in accordance with the

traditional gender roles.

Our findings showed that there were converging patterns of maternal and
children’s outcomes. Both mothers who showed high mothering role praise about
their motherhood, and their children, used more conventional statements during
conversation about child’s gender. In addition, young mothers and these
mothers’ children used more unconventional statements. In tune with the
literature, we found similar results indicating that maternal gender schemas have
a role on children’s gender related knowledge (Tenenbaum & Leaper, 2002;
Endendijk et al., 2013). In those terms, this study made a unique contribution to
the existing literature via the predictive power of Mothering Role Praise Scale.
Results also showed that after controlling mothers’ femininity and masculinity,
mothers’ and children’s age and gender; mothering role praise still predicted the

conventional statements in mothers’ conversational style.

According to the existing literature, mothers who have higher femininity

scores show higher tendencies to conform to traditional gender roles than
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mothers with high masculinity scores (Fagot, Leinbach and O’Boyle, 1992; Isik
& Sahin-Acar, 2015). Some of our results contradicted with the previous
literature, showing that femininity and masculinity scores of mothers did not
predict mothers’ or children’s conventional or unconventional statements. In
light of the existing literature, we expected that higher mothering role praise
score would predict higher number of conventional statements (e.g. “girls wear
skirt; boys drive cars™), and our analyses revealed that mothering role praise was
the only significant predictor after controlling for other predictors. Bem’s Sex
Role Inventory —including femininity and masculinity dimensions- have been
widely used, and there are many studies showing theoretical and empirical
support, especially for research aiming to measure gender related activities and
socialization (Holt & Ellis, 1998; Archer & Lloyd, 2002; Wong, McCreary, &
Duffy, 1990). However, in the current study, which is novel in measuring
conversational characteristics regarding gender, neither femininity nor
masculinity did work. We may speculate that, mothers’ femininity and
masculinity levels aim to measure their own orientations rather than how they
converse about gender with their children. However, mothering role praise seems
to capture and explain this variance that mothers and their children share in
gender-tuned conversations, since mothers’ mothering roles are directly related
how they conceptualize gender roles in that cultural context, and in turn, it has
predicted how both they and their children use conventional statements in a
gender-tuned conversation. Supporting our hypothesis, mothers with high
mothering role praise and their children use more conventional statements during
gender-tuned conversation. In other words, mothers and children showed a
convergent pattern in this set of results. High mothering role praise score
indicates traditional mothering in the current study, and the existing literature
show that traditional mothers mostly use gendered speech and expect gender
stereotypical behaviors and attitudes from their children (McHale, Crouter, &
Whiteman, 2003).

Along with our hypothesis about conventional statements, we also

expected that mothers, whose mothering role praise scores are lower, would use
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more unconventional statements (eg. Girls are strong; boys are considerate).
Yet, unconventional statements of mothers were only predicted by mothers’ age.
We did not expect this finding in our hypothesis, yet one may speculate that
younger mothers are more unconventional and this finding might have been
expected in the first place; since young mothers used more unconventional
statements about gender of their children. Traditional approaches toward gender
roles are a part of cultural beliefs; in other words they are a part of the social
structure. This social structure is not independent from social interactions
(Ridgeway 2000). Therefore, this dynamic structure reshapes and recreates
hegemonic ideas about traditional beliefs in relation to gender (Ridgeway &
Correll, 2000; 2004). Especially from late 80’s, women’s movement has
transformed many women’s roles and brought forward gender equality issues
(Sancar, 2011). We can speculate that these young mothers have more egalitarian
ideas about gender roles, because they evaluate gender schemes under the
conditions of contemporary world. In addition, we found the same pattern of
results between mothers and their children; younger mothers and their children

both use higher number of unconventional statements.

We did not find the same pattern of results for the unconventional
statements, as we found for the conventional ones. Moreover, when we
compared the mean scores for conventional and unconventional statements, we
observe that mothers in overall used almost four times more unconventional
statements compared to conventional ones. We assigned mothers only two
minutes to talk about their children’s gender with their children. This time limit
might have led them to use higher number of ordinary and not well-thought
sentences that might have been counted as unconventional ones. In addition, we
coded only specific statements as conventional ones (e.g. girls play with dolls),
whereas we coded various different statements as unconventional, like
comparison sentences (e.g. would you rather to be a girl, or a boy?), specific
sentences that show gender non-stereotypic statements (e.g. boys are soft and
cudly), undefined subject use in the sentences (e.g. you had played with a child

the other day, what was its name?). In other words, the criterion to be coded as
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conventional statements was stricter, whereas the unconventional one included
various types of sentences, which might have led to the current results. Further
studies might focus on coding for all different type of statements included in the
coding scheme of unconventional statements, separately. As for mothers, we did
not find mothering role praise as a significant predictor for children’s
unconventional statements, either; which taps onto the convergent pattern

between mothers and children’s results, one more time.

According to the outcomes of this study, young mothers’ children also
used more unconventional statements. As stated in the study of Gelman and her
colleagues (2004), the correspondence between mother and child could be the
result of the nature of conversation. In addition to this outcome, repetitive
questions, which were asked by mothers, were only predicted by mothers’ age
after controlling all predictors. Younger mothers used more repetitive questions
and also used more negative evaluation sentences during gender-tuned
conversation with their children. Reese and Newcombe (2007) stated that high
rates of using repetitive questions could reduce the child’s desire to participate.
Also, repetitive questions and negative evaluations were the indicators of low
elaborative styles of maternal speech in the previous studies (Reese and
Newcombe, 2007; Haden, Haine, & Fivush, 1997). Therefore, as a part of
conversation’s nature, young mothers might have repeated their questions in
order to elicit the answer that they want to hear, and younger mothers might have
negated their children’s statements in order to change their mind. Moreover,
younger mothers used more negative evaluations (e.g. “no, it’s not like that”;
“no, you can’t do that”) including not confirming their children’s statements. The
related literature on mother-child conversations revealed that mothers who are
less elaborative, and more repetitive, use higher number of negative evaluations
(Reese & Newcombe, 2007). Taken together, younger mothers seem to be more
repetitive, and use more negative evaluations in this study; which are in tune
with the existing literature. We did not confirm our hypothesis about the role of
mothering role praise on mothers’ evaluations (neither negative, nor positive

ones); yet, we again found that the age of mother has been a significant predictor
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for negative evaluations. We did not code for repetitive questions or evaluations
in children’s lines, since these coding schemes usually do not exist in child
speech and thus have not been coded in previous literature, either. Further studies
should focus on the effect of mothers’ age on elaborativeness and repetitiveness.
One of the striking findings of the current study has been the indication of
a converging pattern between mothers and their children. In some studies, which
examined the role of mothers’ direct guidance in relation to children’s gender
stereotyping, researchers did not find any relation between comments of mothers
and gender-stereotypical knowledge of their children (Gelman et al., 2004;
Friedman, Leaper, and Bigler, 2007). Highly egalitarian mothers rarely argue
with their children about their gender-stereotypes, and mostly confirm what their
children think (Gelman et al., 2004). Researchers speculated that gender related
attitudes of mothers might not be seen explicitly in their comments towards their
children (Gelman et al., 2004; Friedman, Leaper, and Bigler, 2007). Unlike these
studies, we did not use any tools to initiate conversation, such as a storybook; on
the contrary, we assigned them a very specific and to-the-point topic about
gender to talk about. May be the semi-structured conversation, which was only
limited by topic, is the reason for why we can observe explicit messages in
maternal speech. Moreover, this convergence, as hypothesized in the current
study, might exist because of the adoption of reminiscing and conversational
style by children. For instance, a new study compared daughters, mothers, and
grandmothers in terms of their narratives for earliest childhood memories, and
intra-class correlations showed all significant results for within-family
resemblance in narrative style (Sahin-Acar, Bakir, & Kus, 2015). As in the
literature, in the current study this convergence between mother-child pairs

might have shown transference of conversational style.

Maternal elaborative and repetitive style generally has been studied in the
area of memory development (Leichtman, Pillemer, Wang, Koreishi, & Han,
2000; Sahin-Acar & Leichtman, 2015). To the best of our knowledge, this study
is the first study that examines the relation between mothering and maternal

elaborativeness in mother-child gender-tuned conversation, although we did not
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create a composite variable, but examined the coding schemes, such as positive
and negative evaluations, number of unique questions, as indicating maternal
elabirativeness. Maternal elaborativeness specifically addressed in the most of
the studies as asking open-ended questions, confirmations and evaluations
(Haden, Haine, & Fivush, 1997; Hedrick, Souci, Haden, & Ornstein, 2009).
Whereas repetitiveness includes repetitive statements and questions in the
literature, but we only examined repetitive questions. Mothers’ number of unique
questions was only predicted by children’s age after controlled for all predictors.
Younger children’s mothers used more unique guestions with their children. We
speculate that this might be a strategy of mothers to bring out information from
young ones. While counting the number of unique questions, we did not consider
the original number of meaning units, but just different worded questions as
unique ones. Younger children sometimes do not understand the question in the
first place, so mothers need to ask the same question with different wording or in
a different way but still keeping the same meaning in order to elicit information
from their children. We did not have a specific hypothesis regarding this finding,

yet it is in tune with the previous literature, as well.

Another set of results showed that younger mothers with low mothering
role praise who have younger children used more neutral questions (e.g. What
does a child play with?). This result was partially hypothesized. We expected
that low mothering role praise scores of mothers would predict the number of
neutral question that mothers asked. It may be due to the assumption that these
younger mothers who were low in mothering role praise, seem to be more
egalitarian than the older ones, as supported by our results. Social transformation
in the society comes along with changes in gender roles. Parents who are more
egalitarian, less gender-stereotyped in their views about gender roles, mostly
don’t encourage their children’s gender typed behaviors (Barry, 1980). This
could be the reason for why they ask more gender-neutral questions, which did
not include any gender-charged unit and more general questions. In the study of
Katz-Wise and her colleagues (2010), first time mothers’ (with first child)

traditional views usually turn into egalitarian views than experienced mothers.
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They became more egalitarian in time, whereas experienced parents maintained
their traditional attitudes. May be the young mothers, who have low mothering
role praise score with younger children are more prone to be gender-egalitarian,
or gender-neutral, and use more gender neutral questions to avoid construction of
gender stereotypes in their children’s mind. This coding scheme was not used for
children, for reasons indicated above.

We also coded for boy words and girl words, both for mothers and their
children. Sex of children predicted the number of both boy and girl words that
were used both in children’s and mothers’ sentences, after controlling for other
predictors. Mothers used more “boy” words while conversing is they had a male
child; and they used more “girl” words while conversing if they had a female
child. The pattern is also the same for children’s results; female children used
more “girl” words, whereas males used more “boy” words during gender-tuned
conversation with their mothers. In those terms, again there is a convergence
between mothers and their children.

Generics (boy and girl words) refer to more universal meanings; they do
not specify particular situation or time; so mothers are less likely to confirm
children’s generic statements that imply gender-stereotypes (e.g. Boys play with
trucks) than non-generic gender-stereotyped ones (e.g. Mothers can cook)
(Bohan, 1993; Gelman et al., 2004). However, in the current study, we did not
aim to distinguish generics and non-generics. Every word regarding being a male
or female, or about maleness/femaleness was counted either as a boy or girl
word, fitting into that coding scheme. Our aim was to see whether mothers
defined their children’s gender using analogies and contrasts between males and
females, or just defining the child’s own gender characteristics. Both mothers
and children prefer to use “child’s gender characteristics” to define and describe
child’s own gender.

4.1. Limitations

In the current study, we chose mothers from middle and upper-middle
socio economic status; but we did not consider their social backgrounds, such as

where the mother grew up, what was her relationship with her own parents, or
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whether she spent most of her life in urban areas or not. Knowledge about
maternal practices generally transfers from one generation to another. Mothers’
experiences with their own mothers could have indicated significant
relationships and have an effect on their mothering practices. In addition,
paternal involvement in gender socialization can be considered for further
research. We did not collect data from fathers. Generally, fathers are not
involved in child rearing and take domestic tasks’ responsibilities as mothers do.
However, father’s distance from home tasks have an influence about gender roles
on a child.

Finally, the limited amount of time for conversation (2 minutes) and the
controlled setting (laboratory environment) eliminated the risk of confoundings;
however it might have led to other methodological problems. For instance, it
could be hard to focus on the topic of conversation in a novel environment for
pre-school children, and also for their mothers. Since mothers were completely
aware of the fact that their every move and interaction with their child had been
recorded, they might have talked or acted in a more socially desirable way;
although, this would be similar even if they were recorded at their own home.

4.2. Contributions

There are a number of contributions that the current study made. First of
all, developing a new scale (Mothering Role Praise Scale) is one of the most
important contributions of this study. It touches both culture-specific (e.g. My
child is an integral part of me) and universal aspects (e.g. | suppose that my
friends, who do not have a child, cannot understand me.) of maternal identity.
This scale gives us some explanation about why some mothers are more
egalitarian, and some of them are more into conventional ways. In the current
study, we found that mothering role praise scores predict conventional
statements of mothers during mother-child conversation. Obviously, this scale
cannot measure every aspects of motherhood conceptualization, but it gives us an
idea about how mothers’ integrate mothering experiences with their own
identity, and how in turn its affects their children’s gender stereotypical

knowledge development.
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Another important contribution of this study is revealing a systematic
converging pattern for the conversational characteristics of mother and child
gender-tuned conversation. Mothers with high mothering role praise used more
conventional statements and their children also used more conventional
statements. In addition to this, young mothers and their children use more
unconventional statements. Mothers used more “boy” words while conversing
with their sons; and they used more “girl” words while conversing with their
daughters. The pattern is also the same for children’s results; female children
used more “girl” words, whereas males used more “boy” words. All these
findings showed converging pattern in findings regarding both mothers and their
children, which may constitute a good example for social modeling (Bandura,
1986). Children observe and catch cues from their mothers with respect to
gender stereotypes.

Finally, the current study is the first attempt that involved a novel
methodology of assigning a specific task of talking with the child about her/his
own gender, which should be replicated by future studies. Moreover, it is also the
first study —to the best of our knowledge- that explored the effect of mothers’
femininity and masculinity in such a semi-structured conversation. Taken
together, the current study made a unique contribution to the existing literature
about the effect of mother-child conversations on children’s gender development.
Future research should replicate our results and continue to explore new
techniques that would elicit more information about how children talk with their

mothers about gender.
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APPENDICES B: Informed Consent Form for Parents

|
O "ORTA DOGU TEKNIK UNIVERSITESI
MIDDLE EAST TECHNICAL UNIVERSITY
06531 ANKARA-TURKEY

Psikoloji Bolim Tel: 90 (312) 210 31 82
Department of Psychology Faks:90 (312) 21079 75

Bu tez calismasi Orta Dogu Teknik Universitesi Psikoloji Béliimii Gelisim
Psikolojisi Yiiksek Lisans programi 6grencisi Didem Tiire tarafindan Psikoloji
Bolimii Ogretim Gorevlisi  Yrd.Dog.Dr. Basak Sahin siipervizorliigiinde
yirlitilmektedir. Calismanin genel amaci 48-66 aylik cocuklarin cinsiyete
yonelik algilarin1 anne-cocuk sohbetleri iizerinden incelemektir. Bu amaci
gerceklestirebilmek icin sizin ve ¢ocugunuzun calismamiza katilimina ihtiyag
duymaktay1z.
Sizin ve ¢ocugunuzun caligma igersinde verdiginiz cevaplar kesinlikle gizli
tutulacak ve bu cevaplar sadece bilimsel arastirma amaciyla kullanilacaktir. Bu
formu imzaladiktan sonra hem siz hem de ¢ocugunuz katilimciliktan ayrilma
hakkina sahipsiniz. Arastirma sonuglarinin 6zeti istediginiz iizerine tarafimizdan
size ulastirilacaktir.
Aragtirmaya cocugunuzun katilmasma izin vermeniz ve sizin katiliminiz
amagclarimizi1 gergeklestirmemiz agisindan olduk¢a 6nemlidir. Arastirmayla ilgili
sorularinizi asagidaki e-posta adreslerini veya telefon numaralarini kullanarak
bize yodneltebilirsiniz.

Saygilarimizla,

Didem Tiire
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Psikoloji Boliimii/ Gelisim Psikolojisi Yiiksek Lisans Ogrencisi
didem.ture@metu.edu.tr- 0530 777 45 87

Yrd. Dog. Dr. Basak Sahin
Psikoloji Boliimii/ OgretimUyesi
basaks@metu.edu.tr — 0312-210-5968

Liitfen bu arastirmaya katilmak konusundaki tercihinizi asagidaki seceneklerden

size en uygun gelenin altina imzanizi atarak belirtiniz.

A) Bu aragtirmaya tamamen goéniillii olarak katiliyorum ve ¢ocugum
...................................... ‘nin da katilimer olmasina izin veriyorum. Caligmay1
istedigim zaman yarida kesip birakabilecegimi biliyorum ve verdigim bilgilerin
bilimsel amagl olarak kullanilmasini kabul ediyorum.

Veli Adi-Soyadi......c.cccoeeiiniininncnnen.

B) Bu ¢alismaya katilmayi kabul etmiyorum ve ¢gocugumun

........................................ ‘nin da katilimc1 olmasina izin vermiyorum.
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APPENDICES C: Demographic Information Sheet

1) Cocugun dogum tarihi: ........ccccooeevriiiinnne

3) Cocugunuzun bedensel, gdrme, isitme yetersizligi ya da gelisim geriligi gibi

tanis1 var mi?

6) Cocugun bakimini birincil olarak tistlenen kisi:

7) Cocuk bakimini iistlenen birincil kisinin ¢ocuk ile yakinlik derecesi:

12) Annenin en son bitirdigi okulu belirtiniz:
Okur-yazar Ilkokul Ortaokul Lise Universite
13) Babanin en son bitirdigi okulu belirtiniz:
Okur yazar Ilkokul Ortaokul Lise  Universite

14) Annenin ¢alisma durumu: Calismiyor /Caligiyor

Meslegi:.....ccceveerciienienienne,
15)Anne ve baba:
Evli........ Bosanmis....... Ayr1 yagiyor......... Dul........... Diger .........
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APPENDICES D: Mothering Role Praise Scale

Asagida ANNE OLMAKULA ilgili ctimleler verilmistir.
Liitfen her bir ifadeye ne oranda katildiginiz1 5 aralikli
cetvel {izerinde ilgili rakam1 yuvarlak i¢ine alarak belirtiniz.

1
Kesinli
kle
katilmi
yorum

Katilmi1 Ne
yorum

2 3 4 5

Katilly Kesin

katthy or m likle

oru katiliy
€ orum

katilm1

yorum

Kesinlikle katilmryorum

NI DN

Ne katiliyorum ne

1

Kesinlikle
Katilivorum

Tanidigim annelere gore daha iyi
bir anne oldugumu diisiiniiyorum.

[EEN

™ | Katilmiyorum

w

+ | Katiliyorum

(62}

Cocugumuzu ayrilmaz bir pargam
gibi gorarim.

[EEN

N

w

N

(62}

Anne olduktan sonra evim yuva
gibi oldu.

Anne olduktan sonra, annemle
ilgili diigiincelerim ve duygularim
degisti.

Anne olduktan sonra kendimi
toplumda daha 6nemli bir birey
olarak gérmeye basladim.

Cocuk sahibi olmayan
arkadaslarimin beni
anlayabildigini sanmiyorum.

Anneligin benim en 6nemli
ozelliklerimden biri oldugunu
diislinliyorum

Cocugumuzun basarisindan da
basarisizligindan da ben
sorumluyum.

Anneligin kutsal oldugunu
diistiniiyorum.

10

Anne olduktan sonra insan
iliskilerinde daha basarili hale
geldim.

11

Anneligin kadinlara itibar
sagladigini diigiiniiyorum.

12

Anne olduktan sonra hayatimin
anlam kazandigini diisliniiyorum.
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APPENDICES E:Ebeveynlik Olcegi

Asagida EBEVEYN OLMAKLA ilgili cumleler

verilmistir. Liitfen her bir ifadeye ne oranda g 2
katildiginiz1 5 aralikli cetvel tizerinde ilgili rakami @o| 3| E| E| 2 &
. . C =~ = 2 2|l =2
yuvarlak icine alarak belirtiniz. =| 2| 8| 8|=38
1 2 3 4 5 SlE| 2| 2|2
P [T Q1 = =1 8 L =
e M- il il R 2 IR R RS
m ne m OB
katilmiyoru Z
m
Ebeveynler, hayatlarinda ¢cocuk sahibi
1 | olmamis insanlara kiyasla daha mutlu ve 112|134 5
tatmin olmus hisseder.
5 Ebeveyn olr_na_yan kisiler ebeveynlere kiyasla 1121314 5
daha depresiftir.
3 Insan, ebeveyn olma(_ia.n da hayatinda 112132 5
gercekten mutlu olabilir.
Hayatta hicbir sey cocuk yetistirmekten daha
4 : S 112]3]4 5
tatmin edici degildir.
5 Cocugu olmayan bir yetiskin i¢in tamamen 112132 5
tatmin edici bir yasamak siirmek zor degildir.
6 Genelde ebeveynler, ebeveyn olmayan 112134 5
kigilere kiyasla daha az mutludur.
7 Genelde, ebeveyn olrgayan kisiler 1121314 5
hayatlarinda bosluk hissi yasar.
Ne kadar basarili olursa olsun insan gocuk
8 | sahibi olmadik¢a hayatta tamamen tatmin 12| 3] 4 5)
olamaz.
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APPENDICES F: BEM Sex Role Inventory-Short Version

Sevgili anneler; liitfen asagidaki ifadelerin, sizin icin ne oranda

dogru ya da yanhs oldugunu ve sizi ne oranda tanmimladigim goz

oniine ahlip ilgili rakam daire icine alarak belirtiniz.

- 2 = | 5
— = ° »oh =
s S Z |2 |2 |8 |®
- = S = | ¥ s | =
(=} 1 >, o = — =
: % |5 |B|5|E|E
|8 |2 |2 B3 8
P_‘ O e < v | O H
= N s | T
1. | Diisiince ve inanglarini 1 2 3 4 5 6 7
Savunan
2. | Duygusal 1 2 3 4 5 6 7
3. | Vicdan sahibi / Bilingli 1 2 3 4 5 6 7
4. | Bagimsiz / Diledigini 1 2 3 4 5 6 7
yapan
5. | Sempatik 1 2 3 4 5 6 7
6. | Ne yapacagi belli 1 2 3 4 5 6 7
olmayan /. Basina buyruk
/ Sag1 solu belli olmayan
7. | Iddial1 / Tuttugunu 1 2 3 4 | 5|6 |7
koparan
8. | Diger insanlarin 1 2 3 4 5 6 7
duygularini 6nemseyen
9. | Giivenilir / itimat edilir 1 2 3 4 5) 6 7
10. | Saglam karakterli / Giiglii 1 2 3 4 5 6 7

kisilikli
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11. | Anlayish 1 2 3 4 5 6 7

12. | Kiskang 1 2 3 4 5 6 7

13. | Ise yarar ve becerikli 1 2 3 4 5 6 7

14. | Sefkatli / Merhametli 1 2 3 4 5 6 7

15. | Icten / Samimi 1 2 3 4 ) 6 7

16. | Lider / Liderlik 1 2 3 4 5 6 7
ozelliklerine sahip

17. | Duygularina hakim 1 2 3 4 5 6 7
olabilen / Teskin edici

18. | Sir saklayabilen / 1 2 3 4 5 6 7
tutabilen / Ketum

19. | Risk alabilen / Risk 1 2 3 4 5 6 7
almay1 seven

20. | Sicak kanl 1 2 3 4 5 6 7

21. | Uyumlu 1 2 3 4 5 6 7

22. | Baskin / Ustiin / Hakim 1 2 3 4 5 6 7

23. | Sevecen / Sevgi dolu 1 2 3 4 5 6 7

24. | Kendini begenmis / 1 2 3 4 5 6 7
Kibirli

25. | Muhalif / Muhalefet eden 1 2 3 4 | 5] 6 |7

26. | Cocuklar seven 1 2 3 4 5 6 7

27. | Kaba / Patavatsiz / 1 2 3 4 5 6 7
Nezaketsiz

28. | Saldirgan 1 2 3 4 5) 6 7

29. | Kibar / Nazik 1 2 3 4 5 6 7

30. | Toplumsal kurallara uyan 1 2 3 4 5 6 7
/ Geleneklerine baglh
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APPENDICES G: Turkish Summary

Annelik sosyal bilimlerde genelde ebeveynlik cercevesinde calisilmistir
(Barclay, Everitt, Rogan, Schmeid, & Wyllie, 1997; Bassin, Honey, & Kaplan,
1994; Miller, 2005). Annelik, tek basina kendin idare ettiremeyecek olan
cocugun bakimini karsilayan kisi olarak gorulurken; esasinda tum ¢ocukla ilgili
aktivite, bakim ve sorumluluklar1 kapsamaktadir. Annelik, toplumsal cinsiyet
rollerinde, kadinlik rolline entegre bir kimlik gibi kabul edilir. Fakat, her
“kadm”lik deneyimi ayni olmadig1 gibi anneliginde bir standardi ve genel geger
bir tanim1 yoktur. Annelik, kilture, kisinin kendisine, cocuguna ve kisinin kendi
annesiyle olan gegmis deneyimine gore sekil degistirebilir, ve farklilik

gosterebilir.

Annelik dis faktorlerden bagimsiz sekillenen bir konsept degildir. Biz bu
calismada a) gelistirdigimiz Annelik Rolli Ovgiisi 6lcegi ile annelerin rollerini
“annelik” konseptinde nasil sekillendirdiklerini, ve b) Annelik Rolii Ovgiisi
6l¢egini kullarak da geleneksel annelik taniminin etkilerini hem annenin hem de
¢ocugun, ¢ocugun cinsiyeti Uzerine gergeklestirdikleri sohbetteki geleneksel ya

da esitlikei ifadelerini kullanarak cinsiyet normlarini incelemeyi hedefliyoruz.

Cinsiyet normlari ile ilgili galismalarda, arastirmacilar, kres 6ncesi
cocuklarin ebeveynlerinin, cocuklarinin cinsiyetlerine 6zgt oyuncaklarla
oynamalarini istediklerini ve cinsiyetlerine uygun sekilde duygularini ifade
etmelerini ve buna gore davranmalarini istediklerini gézlemlemistir (Turner &
Gervai, 1995; Broady, 1999). Genellikle, ebeveynlerin, ¢cocuklarina cinsiyet
rollerini gelistirirken yaklagimlari, onlarin toplumsal cinsiyet normlar1 i¢erisinde
davranmasini beklemek, bu tlir davraniglarini desteklemek ve tesvik etmek

Uzerine.
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Sosyal Ogrenme Teorisi’ne gére cocuklar cinsiyet rollerini
ebeveynlerinin hangi davranislarini pekistirip, hangilerini cezalandirdiklarina
gore sekillendirirler. Ornegin, kizlar bebekle oynamalari tesvik edilirken erkek
cocugun bebekle oynamasi ceza alabilecegi bir davranis olabilmektedir (Fagot,
1978). Bir diger ¢alisma da gostermektedir ki ebeveynlerin tutumlari
¢ocuklariyla oynadiklar1 oyuncagin gocugun cinsiyetine uygun olup olmamasina
gore degisebilmektedir. Kiz gocuklariyla feminen oyuncaklar oynarken (6r.
Mutfak seti), erkek cocuklarla da maskilen oyuncaklarla (6r. Kamyon) oynarken

daha uzun zaman gegciriyor ve daha fazla yakinlik gosteriyorlar (Leaper, 2000).

Sosyal Ogrenme Teorisi bu siirecte esas roli ve aktif katilimi ebeveynlere
verirken, Biligsel Gelisim Teorisi ¢ocuklarin pasif olarak bu streci gegirdigi
fikrinin aksine, kendi gelisimlerinde ¢ocuklarin oldukga aktif olduklarini
belirtmektedir (Kohlberg, 1966; Martin, Wood, & Little, 1990; Bigler & Liben,
1992). Kohlberg’e (1966) gore ¢ocuklar cinsiyet normlarina uygun davranmayi 3
asamada 0grenmektedirler: cinsiyeti etiketlendirme, cinsiyetin degismezligi, ve
cinsiyetin siirekliligi. Ornegin, okul éncesi cocuklar eger cinsiyeti etiketlendirme
asamasindalarsa, yasitlarina gore daha fazla cinsiyet normlarina gére oyunlari
tercih eder ve toplumsal cinsiyet normlar1 Uizerine gore daha fazla bilgili hale
gelir (Fagot, Leinbach, & O’Boyle, 1992). Cinsiyetin sabitligini anlama
asamasindaki gocuklar ise daha fazla rol model olarak kendi cinsiyetlerinden
olan kisileri gozlemlerler (Slaby & Frey, 1975). Yani ¢ocuklar 6nce cinsiyete
dair basit bir bilgiyle yola ¢ikar sonra onu dis dinyadaki gozlemleri ve

etkilesimleri ile kendi sosyal diinyalarina entegre ederler.

Cocuklarin hem gegtigi biligsel sure¢ hem de disaridan aldiklar cinsiyet
normlart onlarin cinsiyet rolleri Gizerinde etkilidir. Biligsel teoriler icerisinde
cinsiyet gelisimi Uzerine en ¢ok bilinenlerden biri de Cinsiyet Semalar1
Teorisi’dir. Cinsiyet semalar1 dinamik yapilardir; kiltire ve deneyimlere gore
degisiklik gosterir (Martin & Dinella, 2001; Barbera, 2003). Bu semalar nasil
hareket edecekleri, nasil giyinecekleri, hatta hangi rengi sevecekleri gibi bir cok

cinsiyetle 6zdeslestirilmis karakteristiklerden olusur, 6rnegin, kizlar pembe
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giyer; erkekler mauvi.

Cocuklar cinsiyet semalarimi yetiskinleri gbzlemleyerek, onlarin fiziksel
ve sOzel olarak verdikleri ipuglarini yakalayarak sekillendirirler. Yetiskinlere
gore cocuklar igin semalar1 daha time varan ve degismez olarak gorulur.
Cocuklarin yaslar1 buytdikce esneklesen bu semalar, yine de ¢ok erken
olustuklarindan otomatiklesir, ve toplumsal cinsiyet normlariyla tutarli spontane
davranisa ya da yargiya neden olurlar (Strack and Deutsch, 2004; Banse et al.,
2010). Cocuklarin cinsiyet semalar1 (izerinde ebeveynlerin tutumlarinin etkisi
oldukca buyuktur. Evde en ¢ok cocukla vakit geciren ve esas bakimi Ustlenen
anne oldugu i¢in onun ¢ocugun cinsiyet rolli gelisimde etkisinin ebeveyn olarak

daha fazla oldugu 6ngorulmektedir.

Annelerden ¢ogu toplumda beklenen “iyi anne” olmasidir ki bunu
tanimlayan seyler, cocuk merkezli bir hayat, asir1 yogun duyguyla ¢ocuguna
baglilik, fedakarlik, ve kendine ayirdigi zamandan fazlasini gocuguna ayirmasi
(Hays, 1996; Kaplan, 1994; Bassin, Honey & Kaplan, 1994). Bu beklentiler
kiltrlere gore degisiklik gosterebilir. “Annelik”e dair kadinin kendi inanglar1 ve
pratikleri kultirel konseptlere gore sekillenir ve bu gogu zaman dominant
cinsiyet rollerinin etkisinde gergeklesir.

Bu ¢alismanin amaglarindan biri de annelikle ilgili kadinlarin
algiladiklar1 ve deneyimlediklerini, toplumsal olarak organize edilmis annelik
konsepti ve kendi kimlikleriyle nasil i¢sellestirdikleri. Bizim arastirmalarimiza
gore ne psikoloji arastirmalar1 ne de sosyoloji arastirmalari, cocuktan bagimsiz
bu “annelik” roliniin kadinin algiladiklar: ve onun annelik deneyimini g6z
onunde bulundurarak arastirmamis. Bu sebeple bu ¢alisma kapsaminda Annelik

Roli Ovgiisii dlgegi gelistirilmistir.

Annenin ¢ocugun gelisimi Uzerindeki etkisini gormek igin uygulanan
yontemlerden biri de birlikte sohbetlerini incelemektir. Sohbetin dogasi ¢ocugun
cinsiyetine gore sekillenirken, annenin ¢ocuguyla konusurken segtigi konular,

tutumlar ve degerlendirmeleri ¢ocugun cinsiyet rollerini 6grenmesinde etkilidir.
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Ornegin, kizlari duygularmi agik etmesi ve bunlardan bahsetmesi beklenirken,
erkek cocuklarla daha ¢ok aksiyon temali sohbetler edilir. Her ne kadar kiz
cocuk icin beklenen duygularin baskin oldugu ifadeler kullanmasiyken, 6fke gibi
negatif duygularindan kizlarin degil erkeklerin bahsetmesi beklenir ve cinsiyet

normlar1 agisindan daha ¢ok kabul gorir (Fivush, 1989).

Cocuklarda cinsiyet rolleri gelisimi 3 yastan sonra artarken, 5 yasinda
tipik gelisimi olan bir gocuk cinsiyet stereotipilerini olusturmaya ve pekistirmeye
7 yasina kadar devam eder (Trautner ve dig., 2005; Miller ve dig., 2009).
Dolayistyla bu ¢alisma 48-66 aylik ¢cocuklara odaklanmistir. Bu yas araliginda
cinsiyet sosyalizasyonu ile ilgili degiskenlerin yan1 sira annelerin ¢ocuklariyla

cinsiyet Uzerine sohbette detayciligina ve tekrarlamalarina da bakilmustir.

Annelerin detayciligi, sorduklar1 ucu agik sorularla, degerlendirmeleri ve
detayli tarifleriyle Olctlen, esas olarak annenin ne kadar ¢ocugun kendi
diisiincelerini aktarmaya, ve sohbete katilimina tesvik ettigine odaklanan bir
kodlama semasidir. Sohbetin stili de bu agidan ¢ocugun cinsiyetine gore
degisiklik gosterebilir. Mesela, hem anneler hem de babalar kizlariyla
konusurken ogullariyla sohbetlerine kiyasla daha fazla detay kullanirlar (Reese
& Fivush, 1993). Annenin detayciligini etkileyen bir diger faktorde kdilturel
etkenlerdir. Mesela daha bireysel, bat1 kulltirlerinde anneler, gocuklariin kendi
hikayelerini anlatmasina tesvik edip, pozitif olarak konusmaya yorumlariyla
katk1 saglarken; daha kolektivist ve dogu kultlrlerinde konusmalar daha az detay
icerir, daha az ucu agik sorular sorulur ve daha fazla tekrara diistliir (Wang,
2007; Wang & Fivush, 2005; Sahin-Acar & Leichtman, 2015).

TUm bunlar1 g6z 6ninde bulundurunca, diyebiliriz ki, anne-¢ocuk
sohbetlerinde hem bireysel faktorler hem de kilttrel faktorler sohbetin stilinde
rol oynar. Biz bu ¢aligmada annelerin detayciligini ve tekrarlarini, annelerin
Annelik Ovgusu Rollerine gore cikan bireysel farkliliklari 1s13inda

degerlendirecegiz.

Toplumsal cinsiyet normlari, toplumun harmonisini strdirmesinde
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islevsel olarak kabul edilir. Bem (1974), Bem Cinsiyet Rolleri Envanteri ile
kisilerin feminenlik ve maskdlenlik derecelerini 6lcerek onlarin cinsiyetle alakali
tutum ve davranislarini incelemeyi hedeflemistir. Literatiirdeki arastirmalara
gore, feminenligi yiksek olan kadinlar diisiik olan kadinlara kiyasla, geleneksel
olarak bigilmis kadin rolline daha fazla girerken, g¢ocuklarinin da toplumsal
cinsiyet normlariyla tutarsiz davranislarina kars1 daha az toleranshilar (Bem,
1974, Isik & Sahin-Acar, 2015). Her bireyin, kadin ve erkek gozetmeksizin, bir
feminenlik ve maskilenlik skoru vardir; bu oranlar bireysel farkliliklara
dayanmaktadir. Bu ¢alismada annelere odaklanarak bu bireysel farkliliklari

aciklamay1 amagliyoruz.

Bu calismada, anneler ve onlarin 4-5 yasindaki ¢ocuklarinin cinsiyet
rollerine kars1 tutumlari yari-yapilandirilmis bir anne gocuk-sohbetiyle
incelenmistir. Annenin, geleneksel “annelik” konsepti roliine yakinligi Annelik
Roliine Ovgli dlcegiyle olcllirken ve bu geleneksel annelik roliniin yordamasi
beklenen annenin feminenlik-maskdlenlik seviyesi Bem Cinsiyet Roli
envanteriyle, annenin ve ¢cocugun birlikte sohbet esnasinda kullandiklar
geleneksel ve geleneksel olmayan ifadeler, ve soru tekrarlari, pozitif ve negatif
degerlendirmeleri ve cinsiyet normlarina yonlendirmeyen nétr sorulari, anne-
cocuk sohbeti kodlanarak mevcut literatiire gore asagidaki gibi hipotez

edilmistir:

1) Annelik rolii 6vgiisii yiiksek olan annelerin annelik rolii 6vgiisii diisiik
annelere gore daha fazla geleneksel ve daha az geleneksel olmayan ifade
kullanmas1 beklenmistir. Cocuklarinin da geleneksel ve geleneksel olmayan
ifadeler agisindan annelerle tutarli 6riintiinde sonuglari olacagi dngoriilmiistiir.

2) Feminenligi yliksek olan annelerin, daha maskiilen annelere gére daha
fazla geleneksel ifade ve daha az geleneksel olmayan ifade kullanmasi
beklenmistir. Bu annelerin ¢ocuklari i¢inde ayn1 yonde bir Oriintii beklenmistir.

3) Feminenligi yiiksek annelerin annelik rolii 6vgiisii 6l¢ceginde daha
yiiksek skorlar alacagi, maskiilenligi yliksek annelerin ise daha diisiik skoru

olacagi beklenmistir.
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4) Diisiik annelik 6vglisii olan annelerin, ¢cocugun cinsiyeti hakkindaki
anne-gocuk sohbeti esnasinda, daha fazla pozitif degerlendirmede bulunacagi
Ongoriilmiistiir. Bu hipotez sadece annenin konusmalari i¢in gegerlidir; ¢linkii
cocuklar i¢in degerlendirme climleleri literatiirde genelde kodlanmaz.

5) Cocugun cinsiyeti hakkinda gergeklesen anne —¢gocuk sohbeti
esnasinda, annelik rolii 6vgiisii yiiksek olan annelerin, diisiik olan annelere
kiyasla daha fazla soru tekrar1 yapmasi ve daha fazla cinsiyet normlarina dontik
sorular sormasi beklenmistir.

6) Son olarak, ciimle i¢inde kullanilan “kiz” ve “erkek” kelimeleri hem
anne hem ¢ocuk i¢in kodlanmstir; fakat spesifik bir hipotez olusturulmamistir,
arastirma maksatli bakilmistir.

Bu calismada, 65 Tiirk anne-¢ocuk cifti yer almistir. Cocuklarin 32’si kiz
33 tanesi erkek cocugudur ve yas aralifi 45-69 ay arasidir. Annelerin yas araligi
ise 25 ile 44 arasindadir. Calismada kapsaminda, bu anne-gocuk giftleri
ODTU’de bulunan laboratuvarimiza gelmislerdir. Calismanin gerekli etik izni
ODTU’niin Etik Kurulu’ndan alinmistir. Katilime1 annelerden de hem ¢ocuklari
hem de kendileri igin goniillii katilim formunu imzalamalari istenmistir. Calisma
kapsaminda annelerden ¢ocuklariyla, cocuklarinin cinsiyeti hakkinda, 2
dakikalik bir sohbet etmeleri istenmis ardindan da arastirmaci ¢ocukla oynarken,
annelerden kendilerine verilen anketleri doldurmalari istenmistir.

Calismada kullanilan 6lgekler, demografik form, Annelik Roliine Ovgii
olgegi, ve Bem Cinsiyet Rolleri Envanteri’dir. Annelik Rolii Ovgiisii 6lgegi bu
calisma kapsaminda gelistirilmis olup 12 maddeden olugsmaktadir. Maddelerin
faktor ytikleri .33 ile .74 arasindadir. Ag¢imlayici ve dogrulayici faktor analizleri
yapilmis ve bir faktdrlii Annelik Rolii Ovgiisii 6lgeginin uyum indekslerine gore
elde edilen modelin iyi bir uyum gosterdigi gorilmiistiir, GFIs: y*(54) = 93.51, p
< 0.001; ¢*/df = 1.73; GFI = 0.92; AGFI = 0.88; RMSEA = 0.06 and CFI = 0.93.
Bem Cinsiyet Rolii Envanteri’nin ise 30 soruluk kisa versiyonu sadece
feminenlik ve maskiilenlik domainlerini 6l¢gmesi maksatli kullanilmistir.

Calisma kapsaminda Annelerin geleneksel ifadeleri Kessler ve

McKenna’nin (1978) geleneksel ifade tanimi g6z 6niinde bulundurularak
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kodlanmistir.. Geleneksel cinsiyet rolleri genelde bir kimsenin kadin ya da erkek
diye tanimlanirken toplumsal olarak belirlenen normlar sinirinda kalmasidir.
Dolayisiyla bu ¢alismada, kizlar sakindir ya da erkekler yaramaz olur gibi
ifadeler geleneksel ifade olarak degerlendirilmistir.

Geleneksel olmayan ifadeler ise toplumsal normlarla birebir ortiismeyen
ya da herhangi bir sekilde stereo-tipik anlam barindirmayan ciimleler i¢in
kodlanmustir, kizlar biiyiik gozlii olur, erkekler ip atlar.

Geleneksel ve geleneksel olmayan ifadeler hem anne hem ¢ocuk igin
kodlanmustir.

NGtr sorular, herhangi bir toplumsal cinsiyet normuna génderme
yapmayan igerigi stereotipik olmayan sorular olarak kodlanmistir (Dovidio ve
dig., 1988). Tekrar sorular: da, cimle yapist ayn1 olan, veya ayni anlama gelen
(Reese, Hade & Fivush, 1993) belli bir cevabi almak i¢in yinelenen sorular
olarak kodlanmustir. Ozgiin soru ise tekrar edilen sorularm aksine cocugu
konusturmak i¢in sorulan, onceki sorudan farkli anlami olan, yeni konular agan
sorular i¢in kodlanmistir. Pozitif degerlendirme ciimleleri, annelerin ¢ocuklarinin
sOyledigi destekledigi, takdir ettigi ya da dedigini onayladigi climleler i¢in
kodlanmistir (Haden & Fivush, 1997). Olumsuz degerlendirme ciimleleri
cocuklariin dediklerini onaylamadiklar1 ya da tersledikleri ciimleler icin
kodlanmustir. Tiim bu paragrafta listelenen kodlama semalar1 annelerin ciimleleri
i¢in kodlanmustir.

Kullanilan iz ve erkek kelimeleri ise, erkek ve kiz anlamina gelen, onu
karsilayan her isim ve kelime i¢in hem annenin hem de ¢ocugun ciimlelerinde
kodlanmustir.

Annelerin feminenlik ve maskiilenlik skorlar1 ve annelik roli 6vgiisii
skorlar1 stirekli degisken olarak hesaplanmistir. Geleneksel ve geleneksel
olmayan ifadeler, ve kullanilan kiz ve erkek kelime sayisi, hem anneler hem
cocuklari i¢in kodlanip siirekli degisen olarak hesaplanmigtir. Stereotipik
degiskenler (geleneksel ve geleneksel olmayan ifadeler, feminenlik ve
maskiilenlik skorlari, annelik roliine 6vgii ve kullanilan kiz/erkek kelimeleri) ve

annelerin detaycilig1 (kullandiklar1 6zgiin soru sayisi, ndtr sorularin sayisi,
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tekrara diisen soru sayisi, ve pozitif ve negatif degerlendirmeleri) arasindaki
iliski 9 hiyerarsik regresyon analizi ile annelerin sonuglari, 4 hiyerarsik
regresyon analizi yapilarak da ¢ocuklari i¢in incelenmistir.

Hiyerarsik regresyon analizinde ilk olarak annelerin feminenlik ve
maskiilenlik skorlari, daha sonra ¢ocuklarinin cinsiyeti, ardindan ¢ocuklarinin ve
kendilerinin yas1 en sonda annelik 6vgiisii skorlar1 girilmistir. Regresyon
analizleri, bazi1 hipotezleri desteklemektedir. Bu ¢alismanin en énemli sonucu
ise, anne ve ¢ocuk arasinda ongoriildiigii lizere, sohbetleri esnasinda toplumsal
cinsiyet rollerine yaklasimlar1 ve geleneksellikleri agisindan tutarl bir 6riintii
bulunmasidir.

Hipotez ettigimiz lizere, gocugun cinsiyeti hakkinda yapilan anne-gocuk
sohbeti esnasinda, tiim degiskenler kontrol edildiginde, annelik rolii 6vgiisii
yiiksek olan anneler ¢ocuklariyla daha ¢ok geleneksel toplumsal cinsiyet roli
igeren ifade kullanirken, bu annelerin ¢ocuklari da ayn1 dogrultuda geleneksel
olmayan ifadeleri daha ¢ok kullanmislardir. Ayrica daha geng anneler daha fazla
geleneksel olmayan ifade kullanirken onlarin ¢ocuklar1 da daha az sayida
geleneksel ifade kullanmistir. Geleneksel ifadeler i¢in daha kat1 bir kodlama
semas1 olustururken, bunun digindaki ifadeleri geleneksel olmayan olarak
aldigimizdan 2 dakikalik sohbette Annelik Roliine Ovgii skoruyla bir iligki
bulamamuis olabiliriz. Fakat, daha geng¢ annelerin daha fazla geleneksel olmayan
ifade kullanmasi da degisen sosyal rollerle kadina bigilen toplumsal cinsiyet
rollerinin geng¢ anneler i¢in daha yasli annelere gére modernize oldugunu
sOyleyebiliriz.

Annelerin feminenlik ve maskulenlik skorlartyla kullandiklari geleneksel
ve geleneksel olmayan ifadeler arasinda bir iliski bulunamamigtir. Annlerin Bem
Cinsiyet Rolleri Envanteri’ne gore feminenlik ve maskiilenlik derecelerini
Olcemenin, annelerin cinsiyet rolleri agisindan oryantasyonlarini gérmemizi
saglamasi1 disinda ¢ocuklariyla cinsiyet hakkinda nasil sohbet ettikleri ile ilgili
bir bilgi vermedigini; bunun yerine Annelik Ovgiisii 6l¢eginin anneler arasindaki
bu varyansi agikladigr seklinde yorumlayabiliriz.

Annelerin yast ayn1 zaman kullandiklar1 tekrara diisen soru sayisini ve
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negatif degerlendirmelerini de yordamaktadir. Sik tekrar etmek ve negatif
degerlendirmeler annelerin konusma stilinde detaylandirmasinin diisiik oldugunu
gosterir (Reese & Newcombe, 2007). Bu sonuglar literatiirle tutarlilik gdsteriyor.
Fakat hipotez ettigimiz gibi annelik rolii 6vgiisli ne negatif degerlendirme
ciimlelerini ne de pozitif degerlendirme ciimlelerinin yordadu. ileri calismalar
annenin yasi ile detaycilig1 ve tekrara diismesi arasindaki iliskiye odaklanmali.

Tiim diger prediktorleri kontrol ettigimizde, annenin kullandig1 6zgiin
soru climlesini sadece cocugun yasi yorduyor. Daha kiigiik ¢ocuklarin anneleri,
daha biiyiik ¢ocuklarin annelerine kiyasla daha fazla 6zgln soru ctimlesi
kullantyor. Bu annelerin daha kii¢lik cocuklarinin kolay anlamasi i¢in baska
yollardan cevap alip onlar1 konusturmaya ¢alismasi i¢in kullandig1 bir yontem
olarak degerlendirilebilir. Bir diger sonug ise annelerin kullandiklar1 n6tr
sorularla ilgili. Regresyon sonuglar1 gosteriyor ki sonuglarin bir kismi1 hipotez
ettigimiz gibi ¢gikmis. Daha geng ve daha ki¢lk ¢ocuk sahibi, ve annelik évgusi
diisiik anneler ¢cocuklariyla onlarin kendi cinsiyetleri hakkinda sohbet ederken,
daha fazla nétr soru soruyor. Daha esitlik¢i olan ebeveynler gocuklarinin
stereotipik diislincelerini pekistirmezken onlar1 daha toplumsal cinsiyet rolleri
acisindan nétr yetistirmek istiyorlar (Barry, 1980). Bu ¢alismanin sonucu da
gecmis ¢alismalarla uyumlu sonuglara isaret ediyor. Ornegin, Ilk defa cocuk
sahibi olmus anneler geleneksel tutumlarin1 zamanla birakip daha esitlikei
tutumlar takinirken, deneyimli anneler geleneksel tutum ve davraniglarin
strddriyorlar (Katz-Wise ve dig., 2010). Annelik rolii 6vgiisii ile 6l¢meyi
amagcladigimiz bir a¢1 da annelerin geleneksel annelik roliiyle kendilerini ne
kadar ifade ettikleriydi Geng annelerin diisiik annelik rolii 6vgiisii daha yasl
annelere kiyasla daha esitlik¢i olduklarini da isaret ediyor olabilir. Geng ve daha
geleneksel olmayan annelerin, cocuklarini toplumsal cinsiyet rollerini
pekistirecek bigimde yetistirmekten kagindiklarindan nétr sorular: daha fazla
kullandiklarin1 séyleyebiliriz.

Hem anne hem ¢ocugun konusmalarinda kullandiklari 4z ve erkek
kelimeleri ve o anlama gelen kelimeler (6r. Baba, anne, onun (bahsettigi kisinin

cinsiyetine gore-) kodlanmistir. Onceden bir hipotez olusturulmamusti;
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karsilastirma yoluna mi1 gidiyorlar yoksa ¢ocugun kendi cinsiyeti lizerinden,
onun 6zelliklerini anlatarak m1 konusmayi yiiriitiiyorlar onu arastirmak istedik.
Hem anneler hem de ¢ocuklar i¢in tiim diger prediktorler kontorl edildiginde
gocugun cinsiyeti, kullanilan kelimenin fazlaligin1 yordadi: kizlar daha ¢ok iz
kelimesini; erkekler daha ¢ok erkek kelimesini kullandi. Kiz ¢ocuk anneleri de
daha ¢ok kiz kelimesini kullanirken erkek ¢ocuk anneleri de erkek kelimesini
kullandi.

Tiim analizler g6z 6niinde bulunduruldugunda annenin ¢ocugun cinsiyet
sosyalizasyonunda acisindan 6nemi goriilmektedir. Annelik ovgiisii yiiksek yani
daha geleneksel daha annelik kaliplarini toplumsal normlar icerisinde yasayan
anne geleneksel ifadelerle cocuguyla onun cinsiyeti hakkinda sohbet ederken;
onun ¢cocugu da karsilikli olarak daha geleneksel ifadelerle kendi cinsiyetinden
bahsediyor. Geng anneler ve onlarin ¢ocuklari ise ¢ocugun kendi cinsiyeti
hakkinda geleneksel olmayan ifadelerle cinsiyet iizerine sohbet ediyor. Son
olarak hem anneler hem de ¢ocuklari, en ¢ok ¢gocugun kendi cinsiyetini
tanimlayarak konusmay siirdiiriiyor, ¢cok fazla karsilastirmalar ya da benzerlikler
Uzerine durmuyor.

Bu ¢aligmanin literatiire katkis1 annelerin, geleneksel annelik roliinii ne
kadar annelik kimligine entegre ettiklerinin, cinsiyet normlar1 agisindan ne kadar
esitlikci ya da geleneksel olduklarmin, Annelik Rolii Ovgiisii 6l¢eginin, daha
kiltire 6zgt maddeleri (6r. Cocugumu ayrilmaz bir par¢am gibi goriiriim) ve
daha evrensel sayilabilecek annelik 6zelliklerini yansitan maddeleri (6r. Cocuk
sahibi olmayan arkadaglarimin beni anlayabildigini sanmiyorum) ile
Olciilebilmis olmasidir. Ayrica, anneler ve ¢ocuklari arasindaki geleneksel ve
geleneksel ifade kullaniminin ayn Oriintiide olmasi, annelerin ¢ocuklarinin

cinsiyet sosyalizasyonundaki 6nemini ortaya koymaktadir.

101



APPENDICES H: TEZ FOTOKOPISi iZIN FORMU

ENSTITU

Fen Bilimleri Enstitiisi

Sosyal Bilimler Enstitiisii -

Uygulamali Matematik Enstitiisi

Enformatik Enstitlisi

Deniz Bilimleri Enstitiisi I:I

YAZARIN

Soyadi : Tiire

Adi : Didem

Bolliimii : Gelisim Psikolojisi

TEZIN ADI (ingilizce) : EFFECTS OF MOTHERHOOD

CONCEPTUALIZATION AND GENDER ROLE OF MOTHERS ON GENDER
STEREOTYPE KNOWLDEGE IN THEIR PRESCHOOL CHILDREN

TEZIN TURU : Yiiksek Lisans I Doktora

1. Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir.

2. Tezimin igindekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir
boliminden kaynak gosterilmek sartiyla fotokopi alinabilir.

3. Tezimden bir bir (1) yil siireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLIiM TARIHi:
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