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ABSTRACT

FATHER INVOLVEMENT IN EARLY YEARS: COMPARING CHILDREN’S
PERCEPTIONS OF FATHER INVOLVEMENT WITH THOSE OF THEIR
FATHERS’ AND MOTHERS’

UNLU CETIN, Senil
Ph.D., Department of Elementary Education
Supervisor  : Asiss. Prof. Dr. Refika OLGAN
July,2015,418 pages

The purpose of this phenomenological study is to understand 50-72 months of age
children’s perceptions of father involvement and compare their perceptions of father
involvement with those of their fathers’ and mothers’. Sample of the study
constitutes forty children between the ages of 50 and 72 months of age and seventeen
mothers and seventeen fathers. Semi structrued interviews were conducted with all
participants, seperatedly. Results indicated that children’s perceptions of father
involvement are shaped around fathers’ observable and countable behaviors. It was
found that majority of children perceive their fathers as moderately involved. Also,
majority of children perceived their fathers’ involvement less than the other family
members’ involvement. Children’s perceptions are similar to those of their mothers.
Among families which were grouped according to the level of how fathers’ are
perceived by their children, there are some key differences regarding family
demographics, fathers’ gender role attitudes, fathers’ involvement to child care,
mothers’ satisfaction from their husbands’ involvement and the consistency between
father and mother reports.

Keywords: Children’s perceptions, early childhood, father involvement, family,
Turkey
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ERKEN COCUKLUK DONEMINDE BABA KATILIMI: COCUKLARIN,
ANNELERIN VE BABALARIN BABA KATILIMINA YONELIK ALGILARININ
KARSILASTIRILMASI

UNLU CETIN, Senil
Doktora, ilkdgretim Boliimii

Tez Yoneticisi : Yrd. Dog. Dr. Refika OLGAN

Temmuz 2015, 418 sayfa

Bu olgu bilim g¢alismasimin amaci, 50-72 aylik ¢ocuklarin babalarinin katilimina
yonelik algilarin1 anlamak ve ¢ocuklarin baba katilimina yonelik algilarini anne ve
babalarinin algilar1 ile karsilagtirmaktir. Calismaya 50-72 aylik 40 ¢ocuk, bu
cocuklarin 17 tanesinin anne ve babast katilmistir. Calismanin verisi yari-
yapilandirilmis goriismeler yolu ile elde edilmistir. Sonuglar, ¢ocuklarin baba
katilmima yonelik algilarinin babalarin gdzlemlenebilir davraniglar1 tarafindan
sekillendigini gdstermistir. Ayrica, calismaya katilan c¢ocuklarin ¢ok biiylik bir
kismimin babalarinin katilimini orta diizeyde algiladiklart tespit edilmistir. Yine,
cocuklarin ¢cogunlugunun babanin katilim diizeyini ailedeki diger bireylerin katilim
diizeyinden diisiik diizeyde algiladiklar1 gozlemlenmistir. Aileler cocuklar tarafindan
algilanan baba katilim diizeyine gore gruplandirildiklarinda, g¢ocuklarin baba
katilimina yonelik algilarinin annelerin baba katilimina yonelik algilar1 ile daha ¢ok
benzestigi gozlemlenmistir. Gruplar aras1 yapilan karsilagtirmalar sonucunda,
babanin yiiksek, orta diizey ya da diisik katilimli olarak algilandigi ailelerin,
demografik Ozellikler, babanin toplumsal cinsiyete iliskin rollere yonelik algisi,
annenin baba katilimindan tatmin olma diizeyi, babanin ¢ocuk bakimina katilma
diizeyi ve anne ile baba raporlarindaki tutarlik bakimindan farkliliklar oldugu
gbzlemlenmistir.

Anahtar Kelimeler: ¢ocuklarin algisi, erken gocukluk, baba kaitlimu, aile, Tiirkiye
v



To My Father...

To My Mother...

To all participated children, fathers and

mothers...
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CHAPTER |

INTRODUCTION

Children, as the new members and the prospects of a society, are expected to acquire
the rules, values, and regulations to survive in the society (Frost, 1966). All over the
world, families, being the basic and the smallest social unit, bear the major
responsibility to provide proper environment for the developing children in terms of
teaching roles, rules and values of the child’s society. Relationships, established with
other family members, are crucial for the child to adapt the society as a social,
skillful and well-developed individual (Berk, 2006).

There is a great deal of theories that explain how relations with the members of
family and society influence an individual’s development and the Ecological Theory,
suggested by Bronfenbrenner (1979), is one of them that puts developing child at the
center and explains how different systems in a society has an impact on the
development of a child. According to this theory, a child’s world is formed by five
different layers —microsystem, mesosystem, excosystem, choronosystem and time-
and each layer directly or indirectly influences children’s development (Berk, 2006).
However, since it includes face-to face relations between the members of system and
the child, microsystem is introduced as the initial and the most influential layer in a
child’s life (Pleck, 2007). Since children spend the majority of their time with the
family members, relationship between the child and family members has the upmost
emotional influence on children, particularly in the early years (Bronfenbrenner,
1979).

Although there is not a single and universe definition of a family (Petzold, 1998), the
most- widely accepted fact is that a family includes a mother, a father and a child or



children and relatively, the relations between these members has an undeniable
impact for the developing child. Nevertheless, all developmental theories and
research emphasize mother and child relationship by ignoring father-child
relationship (Day & Lamb, 2003; Lamb, 1975) as the result of the traditional
preconceptions which considers mothers as the primary caregivers and fathers as the
distant breadwinners for their children (Kay, 2006).

The actual unavoidable major social changes such as increased maternal engagement
of labor force, increased rates of divorce and increased number of children growing
in fatherless families (Cebrera, Tamis-LeMonda, Bradley, Hofferth, & Lamb, 2000;
Lamb, 2000; Parke, 2000) challenged the traditional assumptions of gender roles ,
and consequently, provided fathers as the active participant in their relationships
with the child, which in result caused a more visible relation between the child and
the father both in the society and within the research areas. As a result, last three
decades have witnessed an increased attention to father-child relationship in the field
of developmental psychology and social research (Parke, 2000). Lamb (1996) stated
that there are over 4.000 studies, focusing on fathers, their involvement and its
consequences on behalf of the children. Besides, the stated number has been

increasing dramatically each year.

1.1. Background of the Study

1.1.1. Historical definitions of father involvement

One of the most important and worth-stressing issue is based on the definition of
father involvement. For as much as, the previous studies have indicated that the
meaning of fatherhood, and correspondingly, the sense of father involvement have
altered due to the societal changes. Consequently, how and why fathers involve into
their children’s lives “reflect the prevailing believes and anxieties of the age” (Pleck,
2004, p.52). Throughout the history, all fathers have been expected to involve in their
off-springs’ lives in different ways. In the 18" and the beginning of the 19"
centuries, fathers were expected to involve in children’s lives as the “moral overseer”

(Pleck, 1987). Industrialization changed the social structure and fathers were
2



expected to become “distant breadwinners”, and as a result, they started to work out
of home to earn money leaving the mothers alone facing the whole responsibility of
the child care. World War 1l paved way to the mother-oriented, yet father lacking
families, which caused the fact that children at that time were mostly “mothered”
rather than “fathered”. At the end of the World War Il, mothers were believed to
cause “the battle breakdowns and other problems of American fighting man”
(Strecker, 1948; as cited in Pleck, 1987, p. 90) and fathers’ lack of involvement in
particularly in the lives of their sons was taken into consideration, and thus, fathers’
role to be a sex-role model for their children regained importance. Later, during the
1970s, the increased number of women participation to labor force resulted in need
for more father involvement and fathers were expected to be a co-parent in their
families, particularly and equally sharing childrearing responsibility (Pleck & Pleck,
1997).

The altered sense of fatherhood also changed the definition of involved father. While
during the 18™ and in the first half of the 19" centuries, fathers, who provided moral
guidance to their children, were perceived as involved father. Later in the twentieth
century, fathers, being the proper economic providers, were perceived as involved
fathers. From the second half of the twentieth century, fathers, who equally shared
the childrearing responsibility with mothers without regarding the gender of the

child, were accepted as involved father.

These different definitions for involved fathers manifested itself in the research on
father involvement (Lamb, 2000). At the beginning, the appearance of developmental
theories such as Freud’s psychosexual theory, which particularly focused on the
fathers’ role for establishing a masculine personality especially for their male
children, leads researchers to investigate fathers’ quality of involvement such as
“masculinity, dominance, assertiveness, and the like” (Lamb, 2000, p.28). However,
later the research was dominated by fathers’ absence and father involvement was
considered as a concept with two dichotomy; “absence vs. presence” (Lamb, 2000,

p.29). However, all individual studies used a unique implicit definition for father
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involvement, and hence, it was difficult to compare the results of these studies and to
understand the changing meaning of involved fathering (Lamb, 2000). In other
words, there was not a systematic conceptualization for the term ‘father
involvement”. The first systematic definition for father involvement came from
Lamb, Pleck, Chernov and Levine (1987). According to them, father involvement is
constituted from three different dimensions: interaction, availability and
responsibility. Interaction refers to “fathers’ direct contact with the child” while
availability refers to “father’s potential availability for interaction, by virtue of being
present or accessible to the child” and it does not require having a direct interaction
between father and the child. Responsibility refers to that “father takes in
ascertaining that the child is taken care of and arranging for resources to be available
for the child” (Lamb, Pleck, Charnov, & Levine, 1987,125)

Although father involvement conceptualization of Lamb et al’s (1985) provided a
systematic definition for father involvement and paved a way to understand how
father involvement is experienced differently in terms of different settings and
conditions, it was criticized because of reducing the father’s involvement to the time
spent in each domain and depending on observable and countable behaviors of
fathers. For instance, Palkovitz (1997) stated that “our conceptualizations of
involvement need to be more inclusive of thought processes and other cognitive
components” (p. 208). Based on this claim, he conceptualized father involvement as
a multidimensional concept which constitutes behavioral, cognitive and affective
domain and proposed fifteen different ways for fathers to involve in their children’s
lives (e.g. behavioral domain (i.e. availability, shared activities), cognitive domain
(i.e. thought processes, planning or monitoring), affective domain (i.e. affection,
supporting emotionality). (Appendix A provides a complete list for each involvement

types and activities related to these involvement types).



1.1.2. How fathers involve in children’s lives

As previously mentioned, traditionally fathers are seen as breadwinners of their
families. Although previous research indicated that the role of father has dramatically
changed during the history, Pleck and Pleck (1997) stated that providing for the
family has remained as the most important role of the father. Therefore, being an
economic provider for their family is the only way for the fathers to involve in their
children’s lives. Fathers also involve in their children’s lives as economic providers,
teachers and role models, monitors and disciplinarians, protectors, providers for
emotional and practical supports for mothers and providers for linkages to extended
family and the community (National Center for Education Statistics, 2001).

Almost all studies have indicated that fathers of contemporary age involve into their
children’s lives more than the fathers in previous times, but they still do not involve
as much as mothers (Acock & Demo, 1994; Creig & Bittman, 2004; Creig, 2006;
Pleck, 1997; Yeung, Sandberg, Davis-Kean, Hofferth, 2001). Even in the families
that high father involvement is experienced, fathers have been found to be more
likely to engage play, joint-talking and also educational and recreational activities
with their children (Craig 2002a; Creig, 2006; Hossain & Roopnarine, 1994; Lamb
1997; Parke, 1996; Starrels 1994) while mothers are more likely to provide care for
their children. Studies that compared father and mother involvement have found that
fathers are less interactive with and less accessible for their children when compared
to mothers (Laflamme, Pomerleau & Malcuit, 2002;Rustia & Abbot, 1990; Wille,
1995).

1.1.3.Determinants of Father Involvement

Consistent results of previous studies which favor higher father involvement have
led researchers to examine the reasons of fathers’ different involvement levels in
their children’s lives and Lamb, Pleck, Charnov and Levine (1985) identified five

different factors that affect fathers’ involvement level: biogenetic, motivation, skills,
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social support and institutional factors. Recently, Parke (1996) proposed a four layer
model for the determinants of fathers’ involvement levels: individual influences (e.g.
attitudes, beliefs and motivation of father, relationship with family of origin, child
gender); familial influences (e.g. husband-wife relationship, father-child& mother-
child relationships); extra-familial Influences (e.g. informal support systems-
relationships with relatives, friends and neighbors- and institutional or formal
influences —work-family relationships-) and cultural influences (e.g. childhood
cultures of boys and girls, attitudes concerning father/mother gender roles).
According to Parke (2000), any change in a particular layer will probably affect the
way other aspects of the model are operated.

Influences of all of the determinants have been indicated by empirical studies, as
well. Fathers, whose father role identity is more salient; who experience higher levels
of paternal involvement in the family of origin; who are “on-time” fathers and who
has male children, are realized to involve more in their children’s lives (Brain,1993;
Cooney, et al.,1993; Coltrane & Ishii-Kuntz, 1992; Parke, 1996; Parke & Neville,
1995; Unlii, 2010). Similarly, fathers who are more satisfied with their marriage;
whose wives support and perceive them as competent parents, are found to involve
more in their children’ lives (Cowan & Cowan, 1987; Feldman, Nash, &
Aschenbenner, 1983; Early Child Care Research Network, 2000; King, 2003; Lee
and Doherty,2007; Nugent, 1991; LeviShiff &Israelashvili, 1988; Volling &
Belsky, 1991). Attitudes concerning the gender roles of father/mother are also
accepted as influential. Egalitarian gender roles of fathers and mothers increase the
level of father involvement while fathers involve less when they have more
traditional gender role attitudes (Parke, 1996, Palkovitz, 1984; Updegraff, McHale &
Crouter, 1996). The gender and age of the child are also found influential on fathers’
involvement level. Majority of studies have indicated that fathers of male children
involve more into their children’s lives (Baruch,1987 ;Harris, Fustenberg, & Mamer,
1998; Hosley & Montemayor,1997; Yeung et al ,2001) and there is a curvilinear

relationship between children’s age and fathers involvement (Bruce & Fox, 1999).



Relationship with relatives is another factor that belongs to extra-familial influences.
Grandparents, extended family members and the accepted fathers by the parents of
the mothers increase or decrease the level of fathers’ involvement (National Child
Welfare Resource Center for Family-Centered Practice, 2002). Neighborhood of the
fathers is reported as a factor which influences the types of fathers’ involvement.
African-American fathers, for instance, engage more in monitoring and protector role

since they live in more dangerous neighborhoods (Ray & Hans, 1996).

When institutional or formal influences are considered, studies consistently indicated
that fathers, who work longer hours, are less available for their children (Brain, 1993;
Ishii-Kuntz and Coltrane, 1992; Lewin- Epstein, Stier and Braun, 2006; Marsiglio,
1991; Pleck ,1985 as cited in Pleck 1997; Tanaka and Woldfogel, 2007) while
fathers, having employed wives, participate more in their children’s care
(Bailey,1994; Brayfield, 1995; Crouter, Perry-Jenkins, Huston & Mchale,1987;
Lewin- Epstein, Stier, Braun, 2006; Peterson & Gerson, 1992; Thomas &
Hildingsson, 2009;Volling & Belsky, 1991; Yeung, Sandberg, Davis-Kean&
Hofferth, 2001).

1.1.4. Child Outcomes due to Father Involvement

When the scope of research about fatherhood and fathering is examined, four main
concerns are remarkable. These are history of fatherhood —which is mainly
investigated in the Western-based countries in general and the USA in particular-;
level of father involvement in different family structures - in intact families, divorced
families, the families that father is not resident, homosexual couple families, middle
class or low income families, and minority families, determinants of father
involvement, influences of different level of father involvement to the development
of the child ( Lamb, 2000; Lamb & Tamis-LeMonda,2004; Parke, 2000).



As mentioned before, results of these studies have revealed that the role of father
changed from “moral overseer” to “co-parent” throughout the history (Pleck, 1987;
Rotundo, 1985); the level and the ways how fathers involve in their children’s lives
differs by depending on the different factors (Parke, 1996; Pleck, 1997, Lamb, 2000)
and particularly “positive father involvement” is resulted in not only short term but
also long term positive outcomes on behalf of the children (Pleck, 1997). For
instance, higher and quality father involvement during early years has been found to
be associated with children’s psychological well-being (Amato,1998), their cognitive
and verbal development (Cebrera, Shannon, and Tamis-Le Monda (2007), their
social development (Salem et al.,1998) and emotional regulation (Gottman, Katz, &
Hooven,1997)while low father involvement and negative fathering behaviors are
found to cause more aggressiveness, higher levels of conduct problems and higher
amount of antisocial behaviors among preschool aged children (Carson & Parke,
1996;Foster, Reese-Weber, & Kahn,2007; Jaffee, Moffitt, Caspi & Taylor,2003).

When the children reach the school age, higher father involvement positively affects
their school achievement (Nord, Brimhall & West, 1997). Positive outcomes of high
and negative outcomes of low father involvement have been found to proceed during
the adolescent period. For instance, Cookstone and Finlay (2006) alleged that low
father involvement resulted in higher amount of delinquency, alcohol use and
depression among adolescents. Similarly Salem et al. (1998) indicated that low father
involvement is resulted in more externalizing behaviors among adolescent boys and
more externalizing and internalizing behaviors among female adolescents. Also, high
father involvement, experienced during childhood, is found to be influential on
young adult children’s social integration, marital satisfaction, and male’s high
paternal involvement (Amato & Booth, 1997; Blendis, 1982; Daly, 1993; Hosley,
Canfield, O’Donnell & Roid, 2008; Lewis, 1984; Radin & Goldsmith, 1983).

Consequently, all of these studies emphasized how fathers contribute to their
children’s life span development and how father absence or low involvement is

resulted in negative consequences on the behalf of children. However, one important
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finding, related to positive consequences of father involvement on behalf of children,
is not based on the actual level of father involvement, but rather, is based on how
children perceive that involvement. Although there appear a variety of studies based
on how children’s perceptions conceive father involvement with positive outcomes,
there are a few studies including young children as participants. Therefore, the
significance of this study lies beneath the fact that young children, who are between
the ages of 50 and 74 month, are included in this study and their perceptions of father

involvement are compared with those of their fathers’ and mothers’.

1.2. Significance of the Study

One of the main restrictions of previous father involvement researches is related to
the measurement of father involvement. As mentioned in the previous parts, father
involvement research was restricted to measure fathers’ involvement through a
presence-absence dichotomy for long years (Lamb, 2000). Provided
conceptualizations for father involvement (Lamb et al, 1985; Palkovitz, 1997) paved
a way to measure different kinds of paternal involvement and to a comparison in
terms of different contexts and cultures. However, the majority of father involvement
researches have focused on the interaction and the availability dimensions of Lamb
et al’s (1985) conceptualization (Bianchi, 2000; Brayfield, 1995; Pleck, 1997;
Yeung, Sandberg, Davis-Kean, & Hofferth, 2001; Sandberg & Hofferth, 2001).

Although these studies provided invaluable information about father involvement,
they overplayed the observable and countable fathering behaviors (Palkovitz, 1997).

Today there is an increased awareness that regards the multidimensionality of father
involvement (Parke, 1996). There are several studies interested in the affective
domain of father involvement (Boyum & Parke, 1995; Carson & Parke, 1996, Isley,
O’Neil, & Parke, 1996) while the cognitive domain has not been the interest of
father-involvement research, yet today (Parke, 2000). According to Gauvain (1999),
cognitive involvement can occur in two different ways; either overtly between father

and child through shared decision making or planning or covertly, i.e. in the minds of
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fathers, through planning activities for the child or thinking about child’s needs.
Therefore, the information about cognitive domain of father involvement is difficult

to be understood through observations or quantitative measurements (Parke, 2000).

In order to understand whether the child is “psychologically present in the fathers’
cognition”,i.e. the cognitive domain of father involvement, there is a need for
qualitative studies, which would help researchers to understand thought processes of
the fathers. Therefore, the current study is designed as a qualitative research and
adapts the phenomenological approach as the method since “it seeks to understand
the meaning of experiences of individuals about a phenomenon” (Maxwell, 2008,
p.38). Semi structured interviews are conducted with all participants and during the
interviews, fathers were asked about their ways to contribute their children’s
personal development, the things they wish to do with their children and their
feelings and beliefs about their roles as a father in the family. Answers of the fathers
are expected to pave a way to understand fathers’ abstract thoughts about their
children’s future, their emotional ruminations, their worries, pride or shames as a

father and their future plans for their children (Parke, 2000).

Another restriction in the father involvement research is about the sampling issue.
Marsiglio, Amato, Day and Lamb (2000) reviewed 72 studies that emphasize the
father involvement and child outcomes in two-parent families and they noted that
more than half of these studies (54%) gathered data from a single informant. Since it
is a challenging issue to recruit fathers for the research and their response rates are
often less than the mothers’ response rates (West,2007), most of the time this single
informant for the studies have been mothers or sometimes children. That is, a great
deal of father-related research depends solely on the reports of mothers (Bonney,
Kelly, & Levant, 1999; Bronte-Tinkew, Ryan, Carrano, & Moore, 2007; Cebrera,
Ryan, Mittchel, Shannon, Tamis-LeMonda, 2008; Gaertner, Spinrad, Eisenberg, &
Greving, 2007; Knoester, Petts, & Eggebeen, 2007; Landale & Oropesa, 2001; De
Luccie, 1995) or of adolescents or young adult children (Barnes, 1984; Beckert &
Peterson, 2012; Blendis, 1982; Daly, 1993; Flouri, Buchanan & Bream, 2002; Flouri
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& Buchanan, 2003; Hofferth, 2003; Hosley, Canfield, O’Donnell & Roid, 2008;
King, Harris & Heard, 2004; Levine-Cooley & Mederios, 2007; Lewis, 1984; Radin
& Goldsmith, 1983; Thupayagale-Tshweneagae, Mgutshini & Nkosi, 2012).
Recently, fathers have begun to be included into the father involvement research as
source of information about their own involvement (Cooksey & Fondell, 1996; Qu &
Weston, 2013; Jones & Mosher, 2013; Goodman, 2015; Minton & Pasley, 1996;
Mezulis, Hyde & Clarck, 2004), but the inclusion rate of fathers as source of

information is lower than that of mothers (Cassano et al., 2006).

Regardless of the participants of the father involvement research as the sole
informants, fathers, mothers or adolescents, or young adult children, gathering
information in terms of paternal involvement from a single source is problematic.
Because previous research noted that using single informant to analyze the
relationship between father involvement and child outcome is sensitive to shared-
method variance (Amato & Rivera, 1999, Marsiglio, Amato, Day & Lamb, 2000),
which means the relationship between two variables increases when the information
about the dependent and independent variables is gathered from the same informants.
Above all these, gathering information about father involvement from a single source
might distort the data about fathers’ involvement. Recent studies have indicated that
mothers (or wives) underestimate fathers’ (or their husbands’) involvement in
household labor or in childrearing process (Coley & Morris, 2002; Kamo, 2000;
Mikelson, 2008). Due to these facts, there is a consensus about the need for studies
that comprise multiple informants to father involvement research (Gracia, Lila, &
Musitu, 2005; Marsiglio, Amato, Day and Lamb, 2000; Tamis-LeMonda & Cebrera,
2002). Although it is possible to find some studies included multiple informants in
the father related research, such studies involved each informant in order to gain

knowledge about different variables.

As suggested by Tamis-LeMonda and Cebrera (2002), father involvement is about
relations and each member of a family experiences it differently. For this reason,

there is a need to investigate multiple informants’ experiences regarding father
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involvement. Today, it is possible to find few studies that include children and
fathers (Hwang and Lamb,1997) or mothers and fathers (Coley & Morris, 2002;
Kamo, 2000; Mikelson, 2008) as the informants for father involvement, yet
surprisingly, there is not any available research that involves children, mothers and
fathers as the source of information and compare their experiences regarding father
involvement within the same family. In order to fill this gap, this study is based on
the data about father involvement from multiple informants and breaks a new ground
to see fathers’ involvement from the eyes of its all constituents: fathers, mothers and
young children in the family. Through the comparison of fathers’, mothers’ and
young children’s perceptions related to father involvement, this study would be able
to provide information about discrepancies or similarities between family members’
reports and to present the underlying reasons for differences and similarities among

them.

Last but not least, as mentioned before, children, included in the previous father
involvement research, have been adolescents or young adult children. However, the
majority of previous studies have found that father involvement has a curvilinear
relationship with the child’s age (Bruce & Fox, 1999). In other words, the paternal
involvement decreases when the child grows older (Amato, 1987; Brayfield, 1995;
Barnett & Baruch, 1987; Bulanda, 2004; Danziger & Radin, 1990; Lamb, Pleck,
Charnov, & Levine, 1986; Pleck, 1997; Radin & Goldsmith; 1983; Yueng, Sandberg,
Davis-Kean, & Hofferth, 2001) while the highest level of father involvement is
experienced during the early childhood years (Marsiglio, 1991). Although it is clear
that there is a necessity to learn the children’s social worlds and their daily lives
through their own words (Curtin, 2000; Darbyshire, McDoughall, & Schiller, 2005;
Irwin & Johnson, 2005; Ishii-Kuntz, 1999; Kortesluoma, Hentinen, & Nikkonen,
2003; Mauthner, 1997; Mishna, Antle, & Regehr, 2004; Morgan, Gibbs, Maxwell, &
Britten, 2002; Morrow & Richrads, 1996; Thomas & O’Kane, 1998; Punch, 2002),
researchers persistently depend on the information that is provided by parents,
teachers or other adults ( Ishii-Kuntz, 1999; Kortesluoma, Hentinen, & Nikkonen,

2003) and “we know little about children’s experiences of family life, which is all the
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more surprising given that, to a significant extent, children can be said to constitute
family...” (Morrow & Richards, 1996, pp.92-93). This is the situation of father

involvement research experienced recently, as well

Up to now, there are only two studies in which young children were included as the
source of information for father involvement. In the first one, Dubowitz et al. (2001)
assessed six years old children’s perceptions regarding father involvement and
examined the relation between children’s perceptions of father involvement and their
level of functioning. In the second one, which is the only available study that
includes Turkish children and children between the ages of 4 and 6, Ozgiin, Aydilek-
Ciftci and Erden (2013) collected data from police fathers and their preschool
children with the purpose of exploring their perceptions of father roles in order to

compare their perceptions.

Despite of their invaluable contribution to father involvement literature, both of the
results of the above mentioned studies do not provide detailed information about the
way young children perceive their fathers’ involvement in their lives. For instance, in
their study Dubowitz et al.’s (2001), main focus was on the children’s perceptions for
the presence or absence of a father or of a father figure in their lives. Their study also
aimed at examining the effect of children’s perceptions of fathers/father figures’
presence or absence on their functioning level instead of investigating children’s

perceptions of father involvement.

In the second study, Ozgiin, Aydilek-Ciftci and Erden (2013) included fathers and
their 4-t0-6 years old children into their study. Their data was limited to fathers’
written responses for the questions of “What kind of a father am I?” and children’s
drawings, followed by a few open-ended questions explaining their drawings.
Moreover, they gathered data from a very specific group of fathers: twenty-one
police fathers and their children. However, as Dodsworth (2007) mentioned
“policing is traditionally considered as a masculine task” and the association between

masculinity and policing is perceived as natural (p.33). It is possible that due to the
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result of this wide perception, fathers’ data, in particular, might open to a socially
desirable response. That is, fathers might exaggerate or focus more on their
masculine and traditional roles in their writings to give the most expected and
appropriate answers. Although Ozgiin, Aydilek-Ciftci and Erden’s (2013) study is
one of the first attempts to include very young children into fatherhood research, the
information, gathered from the children, did not include any information about the
types or levels of fathers’ involvement. Therefore, it is observed that father
involvement research still has an important gap, which regards the ways of young

children’s inclusion.

To fill these gaps, in the current study, it is attempted to include children, aged
between 50 and 74 months, as active informants and they are asked to provide
information about their fathers’ different types of involvement. Therefore, the current
study is the first in which, at least, young children’s voices about their fathers’
involvement are meant to be heard. This is crucial since today a great deal of effort is
being made globally to increase father involvement through father education
programs, which are initiated by early childhood centers, NGOs or governments. All
of these efforts depend on adult views of father involvement and adults’ evaluations
of “involved father”. However, this study might provide a better understanding of the
concern that whether adult view of ‘father involvement’ and the actual ‘involved

father’ is similar with that of children’s views.

Also, as suggested by Tamis-LeMonda and Cebrera (2002), “there is particular need
to develop ways of obtaining meaningful information about fathers from their
children, especially in early childhood, an age for which there are fewer reliable
measures.” (p.23). Inclusion of young children into the research design has led the
current study to search for the most functional child-centered ways to gather data
from children about father involvement. After so many attempts to find most
adequate ways of gathering qualitative data from children about their fathers’
involvement, four different ways were considered to be applied during child

interviews. Some of them were developed by the researcher while some of them
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were originally developed previously and adapted to the research of father
involvement by the researcher. Therefore, this study would pave a way for future
researchers to apply, criticize and improve these data gathering techniques to

understand young children’s perceptions of father involvement.

It would be proper to explain the significance of the study by examining the below
mentioned research questions in order to realize the fact that this study significantly
and distinctively aims at depicting 50 - 72 months old children’s perceptions
regarding their fathers’ involvement into their lives and comparing their perceptions
with that of their fathers’ and mothers” based on the Palkovitz’s (1997)
multidimensional father involvement conceptualization through a phenomenological
research. In accordance with this purpose, the main and sub research questions

elicited for the current study are:

To what extend fathers’, mothers’ and young children’s perceptions of father
involvement in two-parent, middle income Turkish families that reside in Ankara, the

central city of Turkey, are consistent with eachother?

1- How do preschoolers perceive their fathers’ involvement in their lives?

2- How do fathers perceive their own involvement in their children’s lives?

3- How do mothers perceive their husband’s involvement in their children’s
lives?

4- To what extend children’s perceptions of their fathers’ involvement are

consistent with those of their mothers’ and fathers’?

1.3. Delimitations of the study
Palkovitz’s (1997) multidimensional father involvement conceptualization was

adapted for the current study and all interview questions, both for parents and

children were prepared in accordance with his conceptualization.
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Participants of the current study were recruited from a public kindergarten. Only
children, who assented to involve in the study and whose parents gave consent to
their children’s participation, were included in the study. Children, who did not
assent to involve in the study, were not included even though their parents gave

consent.

All fathers and mothers, having participated in the study, are the biological fathers
and mothers of the children. All the fathers reside in the same household with their
wives and children while one of them is living in another city due to his job, yet
spend the weekends in his family house. Majority of families in the study belong to
middle-class Turkish family with a high educational background and average income

level.

1.4. Definition of Important Terms

Fathers: For the current study, fathers are biological and mainly resident fathers,
who live in the same household with their wife and child (ren).

Mothers: For the current study, mothers are the biological and resident mothers,
who live in the same household with their husband and children.

Young children: Children, aged between the ages of fifty and seventy-four month,
who are engaging a public early childhood education.

Father Involvement: In the current study, the father involvement refers to fathers’
positive involvement in their children’s lives through Communication, Teaching,
Monitoring, Thought Processes, Errands, Caregiving, Child-Related Maintenance,
Shared Interests, Availability, Planning, Shared Activities, Providing, Affection,
Protection, Supporting Emotionality as suggested by Palkovitz (1997).

Child’s Perceptions of Father Involvement Questionnaire (CPOFI-Q): This is a
questionnaire developed by the researcher according to the Palkovitz’s (1997)
conceptualization. It involves 33 questions to learn about children’s perceptions of
fathers’ involvement. It was not used as a scale rather it was used as a mean to
interview with children about different types of father involvement and constructing

three groups of father involvement by depending on children’s perceptions.
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Moderately Involved Fathers (MIF): Fathers whose children gathered a total score
between 35 and 54 from CPOFI-Q.
Highly Involved fathers (HIF): Fathers whose children gathered a total score
between 55 and 66 from CPOFI-Q.
Low Involved Fathers (LIF): Fathers whose children gathered a total score between

0 and 34 from CPOFI-Q.

17



CAHPTER II

LITERATURE REVIEW

This chapter is devoted to the presentation of the previous research that has produced
theoretical and empirical background for this study. This chapter includes two parts.

In the Part | previous literature in terms of father involvement will be reviewed. As
mentioned in the introduction part, father involvement research has been comprised
of four main concerns. These can be listed as how to define and measure father
involvement;, the different levels of father involvement and reasons underlying
differentiated father involvement levels and how father involvement associated with

the positive outcomes on behalf of the children.

In the Part II, concerns regarding young children’s inclusion into qualitative research
will be presented in the light of previous literature. As stated in the introduction
chapter, the main distinctions of this study from the previous ones is that this study
including children under the age of seven to the qualitative research as active

informants.

2.1. PART I

2.1.1. Father Involvement as a Changing Concept

During the history, the concepts of fatherhood and father involvement have changed
and, yet researchers continue to suggest new conceptualizations for father

involvement.
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Two initial attempts to define the ways definition of fatherhood have changed during
history come from Rotundo (1985) and Pleck (1987). These two researchers
examined the dominant role of fathers in different periods of American history and
both of them suggested a shift from a more masculine and powerful position to a
more egalitarian position for fathers. Rotundo (1985) mentioned about three different
periods, which are “patriarchal fatherhood” and “modern fatherhood” and suggested
a new type of fatherhood as he called “Androgynous fatherhood” in American
history. The patriarchal fatherhood period emerged in 1620 and continued from 1800
and then till 1985, when as for Rotundo (1985), America experienced the “modern
fatherhood” period. In the former period, fathers were the most powerful members of
the family and they gained their power because they were dealing with the whole
family economy, which depends mainly on agriculture. However, in the latter period,
economic structure of the society had changed because of industrialization, which
resulted in the fact that family land was getting smaller and there was a need for
fathers to work outside to nourish the family. Although fathers in the patriarchal
fatherhood period were the most powerful members of their families, they were
spending their majority of time with their family, while fathers of modern fatherhood
period were absent in the family because of their working conditions. Expectations
from fathers as a parent had changed as the result of these social changes. In the
patriarchal fatherhood period, the more power fathers had in the family shifted
fathers towards having more responsibilities for their children. Although the
emotional base of father-child relationship was not based on affiliation, fathers were
expected to meet physical need of their children, train particularly their sons about
farming or business and guide their children morally while mothers were supposed to
be responsible about childcare.. However, in modern fatherhood periods, as some
fathers were totally absent, all child-rearing responsibility was given over to the
mothers. Moreover, two different fathering practices were tapped to the eye. Some
fathers were more involved in than the fathers of Patriarchal Fatherhood period while
some fathers were absent both physically or psychologically. Children of America
began to be mothered more than they were fathered during this period. Social events

such as World War Il and Great Depression, experienced during the period of
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Modern Fatherhood, resulted with too many fatherless families and mother headed
families. In 1970s, a new type of fatherhood called as “androgynous” emerged. The
dominant role for fathers during this period was equally involving in their children’s
lives as with their wives and encouraging egalitarian gender role attitudes in their

children’s personality.

Pleck (1987), similar to Rotundo (1985), examined how fatherhood has changed
during history and stated three different periods in which fathers were expected to be:
“moral overseers”, “distant breadwinners”, sex-role model” and “co-parent”.
According to Pleck (1987), the period when fathers were seen as moral overseers for
their children dates back to the 18™ century. In this period, fathers were expected to
teach reading and writing, religious issue while being the most important external
force for their children, who were believed to born as a sinner. That is, disciplining
the child is one of the fathers’ main responsibilities. However, during the 19%
century and mid-twenty century, the main role of the fathers shifted towards a
“distant breadwinner” of the family (Pleck, 1987, p.86). As mentioned by Rotundo
(1985), there are two main reasons for this change. First, industrialization led fathers
to work out of home for long hours. Second, females were started to be perceived as
innately moral and purer than males. Therefore, particularly during the infancy and
early childhood periods, mothers were seen as the moral guider for their children,
and father role in the family was restricted to disciplining the child, providing money
and security for his family.

Negative consequences of World War Il were evaluated as the result of overrated
mother involvement and mothers were blamed for the breakdowns “of American
fighting man” (Strecker, 1948; as cited in Pleck, 1987, p. 90), and thus, the need for
masculine role models, particularly for male children, was the initial discussion
topic/concern. Fathers were expected to be good masculine role models both for their
sons and daughters. Eventually, in the 1970s, with the increasing rates of women
participation to labor force, a new view of fatherhood, called as co-parent by Pleck
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(1987), was introduced. Fathers were expected to involve into their children’s daily

caring as much as mothers regardless of their children’s gender.

According to Pleck and Pleck (1997), in spite of the changing roles of fathers, these
changes were restricted among the middle class fathers and breadwinning role of the

father remained more efficiently.

2.1.2. Defining father involvement and involved fathers

Changing expectations for fathers’ role changed the definition for involved father
during history. In colonial period, the involved father was referred to father
engagement in activities, which guided children morally. If fathers had guided their
children morally and had taught them about farming, they would have perceived as
involved fathers (Pleck, 1983). However, with the shift in the dominant figure of
fatherhood to “distant breadwinner”, the meaning of involved father has changed
again. Fathers, who provided his family appropriately, were perceived as involved
and good fathers. Later sex-role modeling motif of fatherhood became dominant and
fathers, who were successful models to their children, particularly to their sons, were
perceived as highly involved fathers (Pleck & Pleck, 1997). Then, fathers were
expected to involve with their children in a more nurturing way and fathers,
engaging in day-to-day activities with their children such as feeding their babies,
dressing and undressing their children, were considered as involved ones (Pleck &
Pleck, 1997).

After the period of World War 11 and Great Depression, which took lots of fathers
away from their homes, fathers appeared as research subjects in the literature by
researchers, attempting to understand both the causes of fatherlessness and the
impacts of it in children’s development (Pleck & Pleck, 1997). Therefore, the main
approach to define father involvement was looking at their absence and presence
(Lamb, 2000) and the majority of initial studies define father involvement as the

fathers’ presence in their children’s lives.
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Lack of conceptualization of father involvement made it difficult to compare father
involvement level among different periods in various cultures (Lamb, Pleck,
Charnov & Levine, 1985). First conceptualization came from Lamb et. al (1985) and
they suggested that father involvement compromises interaction, availability and
responsibility. Interaction refers to fathers’ direct contact with children. Availability,
on the other hand, referred to fathers’ presence or accessibility to the child, although
there is not any direct interaction between two. Lastly, responsibility referred “to the
role father took in making sure that the child was taken care of and he arranged
resources available for the child” (Lamb et al., 1985, p. 884).

Time, spent in each domain of involvement by a father, is the main criteria to decide
the level of father involvement. This conceptualization paved the way for new
research about father involvement. However, the majority of the studies adapted this
conceptualization for their attempts to measure father involvement, emphasized on
interaction and availability components (Bianchi, 2000; Brayfield, 1995; Pleck,
1997; Yeung, Sandberg, Davis-Kean, & Hofferth, 2001; Sandberg & Hofferth,

2001). Also, some researchers improved this conceptualization.

In 1997, Palkovitz proposed a multidimensional conceptualization for father
involvement. He pointed out that parent involvement includes affective, cognitive
and behavioral domains and so does father involvement. He defined fifteen different
father involvement types. These are; Communication, Teaching, Monitoring,
Thought Processes, Errands, Caregiving, Child-Related Maintenance, Shared
Interests, Availability, Planning, Shared Activities, Providing, Affection, Protection,
Supporting  Emotionality. ~ This  multidimensional ~ father  involvement
conceptualization is adapted for the current study both to define father involvement
and to set the preparation of the interview questions for children, mothers and

fathers.
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2.1.3.Different theoretical perspectives about fathers

In addition to the literature that analyses how the dominant role of father changed
during the history, a great deal of research has been devoted to the different theories
and perspective that highlighted the importance of fathers in the lives of children.
Pleck (2007) focused on four different theories that could be used to explain fathers’
importance in the child’s development. These theories are Bowlby’s Attachment
Theory, which actually depends on mother-child relationship while emphasizing on
the people that provide primary care for the child. According to Pleck (2000), this
theory is beneficial to understand fathers’ importance since a variety of studies have
indicated that infants also establish an attachment with their fathers ( Lamb, Hwang,
Frodi & Frodi, 1982; Lamb, 1997; Lamb,1977; Lamb, 1978;Lickenbrock &
Braungart-Reiker, 2015;Lundy, 2002; ljzendoorn & Wolff, 1997).

Another theory mentioned by Pleck (2007) is Social Capital Theory, which
emphasizes fathers role in contributing children’s socialization through providing
social capital for their children in order to provide for the child an interaction with
the larger society through providing a community social capital. The other theory,
which might explain how fathers are important individuals in their children’s lives, is
Essential Father Theory. This theory emphasizes the fathers’ role as the gender role

model for their daughters and sons (Pleck, 2007).

The last one is Ecological Theory of Bronfenbrenner, which puts the child into the
center and refers five different layers, influencing the child’s development. Micro-
system is noticed as the first layer which includes face to face relationships of
children with family members, neighbors and school. By positioning all family
members in this first layer, Ecological Theory highlights the importance of fathers as
much as mothers and siblings (Pleck, 2007).

Ecological theory also emphasizes the relationships within and between layers and

their mutual effect on each other. For instance, the mesosystem refers to relations

23



between all parties, which are included into the microsystem. The third layer,
exosystem, does not contain the child directly but includes relationships, which
indirectly affect child’s development such as fathers’ working hours or their
relationship between their bosses (Paquatte & Ryan, 2001). The layer, which
includes previous three layers in itself, is called as macrosystem and it emphasizes
the effects of social, legal or cultural values, which possibly influence children’s
quality of development (Berk, 2006). When father and child relationship is under
consideration, these social policies might be paternal leave, society’s gender role

attitudes and etc.

Although even today, new perspectives such as Generative Fathering (Howkins &
Dollahite,1996), depending on Erikson’s theory of Psychosocial Development,
proposes a life span development and is considered that ecological perspective
guides the majority of father involvement studies, which are particularly interested in
determinants of father involvement into the child’s lives. Today, there is a great deal
of research that examines the possible effects of different aspects of micro-meso-exo-
and macro-systems and the relationships within these systems on fathers’

involvement level. Thamis-LeMonda and Cebrera (1999) stated that;

“...Father Involvement is likely affected by multiple interacting systems operating
over the life course, including a father’s mental health, expectations, family
relations, support networks, community and culture, the child’s own characteristics,

and even public policies...” (p.9)

This statement seems to have supported the main assumption of ecological theory of
Bronfenbrenner that highlights the effect on different layers within individuals’
relations and individual development. Today, there are some frameworks which are
available for the types and reasons of influences and impacts of fathers’ involvement
level. Following a very similar idea with Ecological Theory’s assumption, in which
there is a mutual relationship within and between layers, Parke (1996) suggested a

multi-layer framework for determinants of father involvement by stating that the
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influence of each layer is mutual, and besides an experienced change in one layer
might influence the effect of components of other layers (Parke,2000). Following
part, therefore, is devoted to the components of Parke’s multilayer framework of
father involvement and empirical findings that support the influence of components

of each layer on fathers’ involvement level.

2.1.4. Determinants of father involvement

Parke (1996) suggested a systematic framework for determinants of father
involvement. According to him, individual influences, familial influences, extra
familial influences and cultural influences have an impact on fathers’ involvement
level. He stated that only cultural influences have an impact on mothers’ and fathers’
overall level of involvement into child care while other factors determine the
differences among fathers’ involvement level. Conducted empirical studies have
supported Parke’s (1996) multi-level framework for determinants of father
involvement and also indicated that demographic characteristics of fathers, mothers

and children have an impact on fathers’ involvement level.

According to Parke (2000), individual influences include attitudes, beliefs and
motivation of fathers, child’s gender, the age of fathers as a paternal role and fathers’
relationships with his family of origin. All these factors were studied empirically and
the majority of these studies indicated that fathers involve more into their children’s
lives if they have a son (Pleck & Masciaderelli, 2004). For instance, Barnett and
Baruch (1987) found that fathers of male children spend more face-to-face time and
engage more into childcare than fathers of female children. Similarly Hosley &
Montemayor (1997) have found that fathers engage more with their male children
while interacting less with their daughters. Although recent studies (Harris,
Fustenberg, & Mamer, 1998; Yeung et al ,2001) also indicated that fathers involve
more into their male children’s lives, there are some studies that found no
relationship between father involvement and child gender (Coley & Morris, 2002;

Marsiglio, 1991; Snarey, 1993; Unlu, 2010). By depending on these inconsistencies,
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regarding father involvement and its relation with the child’s gender, Pleck and
Masciaderelli (2004) pointed out that child’s gender is not a strong predictor of

fathers’ involvement level in today’s world.

Relationship with family of origin in general and father’s relationships with their
own fathers have also accepted as an important influence for paternal involvement.
Studies consistently indicated that not only fathers, who experienced close and warm
relationship with their fathers, but also fathers, who experienced low father
involvement or distant relationship with their own fathers, involve more into their
children’s lives (Ahlberg & Sandnabba, 1998; Blendis, 1982; Daly, 1993; Lewis,
1984; Sagi, 1982; Unlu, 2010). For instance, Flouri and Buchanan (2002) concluded
that an affectionate and close relationship between the father and his son resulted in
high paternal involvement on behalf of the children while Barnett and Baruch (1987)
found that fathers, who hold negative attitudes regarding the quality of father-child
relationship that they have experienced during their young ages, spend more time
with their children. A recent study conducted in Turkey by Unlu (2010) indicated
that fathers, who perceived their fathers as highly involved, were more available to
their 0-8 years-old children than fathers, who perceived moderate or low father

involvement in the family of origin.

Fathers’ attitudes toward fathering, their motivation to involve into the children’s
lives and their beliefs regarding gender roles were also accepted as influential on
fathers’ involvement level. For instance, in their studies Blair et al (1994),
Goldsheider and Waite, 1991 and Ishii-Kuntz and Coltrane ( 1992) found that
fathers, who have egalitarian gender role attitudes, involve more into their children’s
lives than fathers, who have more traditional gender role attitudes. Hofferth (2003)
concluded that high father involvement is related to the belief that father and mother
should equally share all responsibility when both the father and the mother work full-
time rather than being related to the traditional belief that emphasizes fathers’
provider role and mothers’ role of being primary caregiver. Also, it has been found

that fathers, who believe the importance of their role for their children and who think
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that it is a necessity for fathers to be involved into children’s lives, involve more in
their children’s lives (Beitel & Parke, 1998; Hofferth, 2003; Rane & McBride, 2000).
Moreover, fathers’ beliefs regarding their competence on parenting in general and
fathering in particular have also found influential on their involvement level. In other
words, fathers, who perceive themselves as competent regarding fathering, involve
more into their children’s lives than fathers who perceive themselves as incompetent

(Beitel & Parke, 1998; Ehrenberg, Gearing-Small, Hunter, & Small, 2001).

The age of entering paternal role is also consistently found to be associated with
fathers’ involvement level. For instance, Cooney et al (1993) divided fathers into
three groups according to their age of becoming a father. Early fathers include males,
who have become a father between the ages of 17 and 23; the groups of “on-time
fathers” include males, who have become a father between the ages of 24 and 29 and
the group of “late fathers” includes males, who have become a father after their 30s.
They found that late father’s involvement is higher than on-time and early fathers.
They concluded that “late fathers” involve more since they have higher educational
background, more educated wives, longer marriage duration and older wives.
Moreover, according to Brain (1993) being a father around the age of 30s leads
males to be more independent from their relatives and traditional views of child
development or child-rearing. Brain (1993) called these fathers as “delayed fathers”
and stated that these fathers involve more in cognitively arousing activities and
verbal exchanging with their children but less physically arousing activities than
younger fathers. Unlu (2010) studied with 528 biological-resident Turkish fathers
and found that father age and their involvement level is positively related with each
other. That is, older fathers involve more into their 0-8 years-old children’s lives. In a
recent study conducted in Turkey, Giiltekin-Akduman and Tirkoglu (2013) also
found that fathers, who are elder than the age of 41 have more positive perceptions

regarding fatherhood.

The second level of Parke’s framework for determinants of father involvement

pointed out the importance of familial relationships. According to Parke (2000),
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relationships between “mother-child” and “father-child”, “husband and wife” and
“father-mother and child” influence father involvement. Mostly emphasized
component of familial influences among empirical studies is husband-wife
relationship and its impact on fathers’ involvement level. Despite the inconsistent
results, the majority of previous studies indicated that fathers’ increased level of
marital satisfaction have led them to involve more into their children’s lives (Blair et
al., 1994; Boney, Kelley & Levant, 1999, Cowan & Cowan, 1987; Levy-Shiff &
Israelashvili ,1988; NICHD Early Child Care Research Network, 2000; Nugent,
1991; King, 2003;Lee &Doherty,2007; Volling & Belsky, 1991).

There are very few studies that examine how mother-child and father-child
relationship influence father-child relationship. Holmes and Huston (2010)
investigated this relationship and found out that the quality of mother-child
interaction and father-child interaction, assessed when the child was 54 months old,
is positively related to the quality of father-child interaction when the child is in the

first grade.

The last and the larger layer, which is called by Parke(1996) as extra-familial
influences, includes informal support systems such as relationships with relatives,
neighbors and friends, institutional and formal influences such as work-family
relations and cultural influences such as widely accepted attitudes concerning

father/mother gender roles, ethnicity-related family values and beliefs.

Many of these factors have been accepted as influential on fathers’ involvement level
empirically. For instance, the fathers, who work longer hours, have been found both
as less accessible for their children and less involved in their children’s lives than
fathers, who have flexible or shorter working hours (Bulanda, 2004; Ishii-Kuntz &
Coltrane, 1992; Lewin-Epstein et al., 2006; Marsiglio, 1991; Pleck, 1985; Tanata &
Woldfogel, 2007; Yeung et al., 2001). Similarly, Coltrane (1996) found out that
fathers, who work longer hours, involve less in their child care. In addition to

working hours, the occupation of fathers is accepted as related to their involvement
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level. Fathers, who are working in higher prestigious occupations, were found less
accessible to and less engaged with their children (Grossman et al, 1998; Hood,
1993). Similarly Coltrane (2000) found out that fathers, who work under stressful
conditions, spend less time and interact less with their children. Additionally, Russel
and Hwang (2004) claimed that fathers’ work place have an impact on fathers’
motivation to involve in their children’s lives through providing opportunities such
as paternal leave, paternity leave or flexible working hours, which indicate that
workplace is a concern in father involvement. Also, work place might affect fathers’
level of skill in regard to the conditions of providing parent education programs for
employers. (Russel & Hwang, 2004).

Relationships with relatives and neighborhood have also been found influential on
fathers’ involvement level. In the Best Practice/Next Practice report of National
Child Welfare Resource Center for Family-Centered Practice (Summer, 2012), it was
stated that;

...Grandparents and extended families have significant influence on father
involvement. The mother’s parents and kin influence access to children. The
mother’s parents’ acceptance or rejection of the father can be critical to sustaining,
rebuilding, or eliminating a father’s role. Fathers’ parents and kin are a resource for
developing a new father’s identity, especially if he is a young or teenaged father. The
older generation can also be a force for maintaining conventional, and sometimes

unproductive, gender roles...(p.4)

Regarding the influence of ethnicity-related family values and beliefs, Hofferth’s
(2003) study provides a rich data. He studied with fathers from different ethnic
background and compared their fathering behaviors. In this study, while black fathers
have been found as less affectionate towards their children, they have accepted as
being more engaged in monitoring role than Hispanic and White fathers. Hoffeth
(2003) attributed this situation to the characteristics of black fathers’ neighborhood.
According to Hofferth (2003), since black fathers are living in more risky

environments, they engage more in protecting and monitoring role than other ethnic
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groups. On the contrary, the Hispanic and the black fathers have been found to
exhibit more responsibilites than the white fathers. Similarly, Marsiglio (1991) have
found that African American fathers do not read to their children as much as
European American fathers, but they play more with them and engage in housework
while providing child care to their preschool aged children more than the European

American fathers.

In the light of this review regarding determinants of father involvement, it is clear to
say that the multi-framework of Parke (1996) provides a vivid way to understand
fathers’ involvement level. Therefore, in the current study, fathers’ and mothers’
qualitative data is gathered, analyzed and discussed by considering some of the

individual, familial and extra-familial influences.

2.1.5. Consequences of father involvement on behalf of the child

Studies consistently indicated that high father involvement is associated with positive
child outcomes in terms of social-emotional, cognitive, behavioral and psychological
domains in child’s development (Marsigio et al., 2000; Sarkadi, Kristiansson, &
Bremberg, 2007). For example, it is found that children, who spend more time with
their fathers, show less psychological symptoms such as less depression and less
anxiety. In addition, children, who receive more emotional support from their
fathers, are found to be in better psychological well-being and these children are
considered to be “related to less delinquency and marijuana use and less school drop-
outs” (Zimmerman et al, 1995, p. 1607). Additionally, Young, Miller, Noton and Hill
(1995) found that children of fathers, who provide encouragement and contact with
the problems of their children, have high levels of life satisfaction. Only spending
time with the father at dinners or in cinemas had not been related to the life
satisfaction level of those children. This result emphasizes the significance of the

quality of father involvement rather than the quantity of it.

Cebrera, Shannon, and Tamis-Le Monda (2007) found that regardless of the child

age, fathers’ involvement level is positively related to the children’s cognitive and
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language development. Especially in early years of life, having a highly involved
father is associated with positive social-emotional development for children. Gecas
and Schwalbe (1986) found that fathers are related with adolescent’s self-esteem
more than mothers. Similarly, Salem, Zimmerman, and Notaro (1998) found out that
time spent with the father and considering them as significant figures in their lives

is associated with adolescent’s psychosocial outcomes for both genders.

In addition to studies that indicate positive association between father involvement
and children’s social development, there are some studies that indicate negative
association between fathers’ low involvement and children’s antisocial behaviors.
For instance, Cookstone and Finlay (2006) found out that low father involvement is
related to delinquency, alcohol use and depression among adolescents. Similarly, the
study of Salem et al. (1998) have indicated that the lesser time that a child spends
with his/her father with a lower quality of the relationship, boys engaged in more
externalizing behaviors while the girls engaged in more externalizing and
internalizing behaviors. Also, in Carson and Parke’s study (1996), four year old
children, whose fathers “respond to their children’s negative affect displays with
negative affect displays of their own”, have been considered to be not only less
socially skilled but also less sharing with others and more verbally and physically

aggressive than their other peers (p.2221).

Furthermore, Foster, Reese-Weber, and Kahn (2007) have studied with fathers of
148 preschool aged boys and they have out found that sons of fathers, who express
their negative emotions more often at home before their sons, which is called
negative expressiveness of the father, are perceived as more aggressive and
disruptive by their teachers. In their study Jaffee, Moffitt, Caspi and Taylor (2003)
highlight the importance of the quality of father involvement due to their study,
which indicated that preschool boys showed more conduct problems although they

spend more time with their fathers, who engage in higher antisocial behaviors.
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Another area that father involvement provides children is academic achievement
(Blendis, 1982). Fathers, who reported their own father as highly involved in their
schooling, school activities and school work, were considered as better than the

others, whose fathers involve less in their academic life (Blendis, 1982).

There are also some longitudinal studies that indicate long-term positive effect of
father involvement. Franz et al. (1991) found out that paternal warmth that have been
reported by 5-year-olds’ mothers is a strong predictor of those child’s marital success
and supportive social networks when they are 41 year old. Congruently, Amato and
Booth (1997; as cited in Marsiglio et al., 2000) stated that children of parents, who
reported high paternal involvement in 1980, were found more socially integrated in
1992. Similarly, Hosley, Canfield, O’Donnell and Roid (2008) reported that adult
males, who felt close to their fathers, engage in less non-marital sexual behaviors,
and they have been observed as having higher levels of marital and family
satisfaction. Also, the studies that examine fathers’ influence on their sons’ fathering
behavior conclude that positive, warm and nurturing relationship between father and
his son have led their sons to have positive, warm and nurturing relationship with
their own children (Blendis, 1982; Daly, 1993; Lewis, 1984; Radin & Goldsmith,
1983).

2.1.6. Who reported for father involvement?

Majority of research, investigated father-related issues, highly depends on the data
gathered from mothers (Bonney, Kelly, & Levant, 1999; Bronte-Tinkew, Ryan,
Carrano, & Moore, 2007; Cebrera, Ryan, Mittchel, Shannon, Tamis-LeMonda, 2008;
Gaertner, Spinrad, Eisenberg, & Greving, 2007; Knoester, Petts, & Eggebeen, 2007;
Landale & Oropesa, 2001; De Luccie, 1995).

A considerable amount of father-related research, gathered data from adolescents or
young adult children (Barnes, 1984; Beckert & Peterson, 2012; Blendis, 1982; Daly,
1993; Flouri, Buchanan & Bream, 2002; Flouri & Buchanan, 2003; Hofferth, 2003;

Hosley, Canfield, O’Donnell & Roid, 2008; King, Harris & Heard, 2004; Levine-
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Cooley & Mederios, 2007; Lewis, 1984; Radin & Goldsmith, 1983; Thupayagale-
Tshweneagae, Mgutshini & Nkosi, 2012). For example, Young, Miller, Noton and
Hill (1995), studied with 640 male and female children between the ages of 12 and
16, Gecas and Schwalbe (1986) studied with adolescents, who are between the ages
of 17 and 19, in order to learn the relationship between adolescents’ perceptions
about their parents’ behaviors and their self-esteem. Salem, Zimmerman, and Notaro
(1998) studied with 679 African American adolescent, whose ages range from 14 to
17, to examine the relationship between family processes and psychosocial outcomes
of children, and Cookstone and Finlay (2006) studied with 2,387 adolescents with
the mean age 15.49.

Also, Blendis (1982), Daly (1993), Lewis (1984), Radin and Goldsmit (1983)
included young adult children, particularly young adult males, to their father-related

research as active informants.

Recently, fathers have begun to be included into the father involvement research as
the source of information about their own involvement (Cooksey & Fondell, 1996;
Qu & Weston, 2013; Jones & Mosher, 2013; Goodman, 2015; Minton & Pasley,
1996; Mezulis, Hyde & Clarck, 2004), yet the inclusion rate of fathers as source of
information is lower than the inclusion of mothers (Cassano et al., 2006; as cited in
Walters, 2011)

It appears that up till now, young children under the age of seven have included to
the father involvement research as active informants in two available researches
.(Dubowitz et al.,2001; Ozgiin, Aydilek-Ciftci & Erden,2013).

In their study, Dubowitz and his colleagues tried to understand six years old
children’s perceptions regarding fathers’ support and their functioning level. In this
study, Dubowitz et al (200, p.303 & 307) gathered their data from children through

following process,
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Children were asked, “In your life, has there been any adult who has been especially helpful
to you—Ilike a grown-up who has given you a lot of attention, helped you figure things out, or
has made you feel better when you were sad?” This was followed by two more prompts (e.g.,
“Any other adult . . . ?”). If they did not identify a biological father or mother, they were
specifically questioned about these people. In this study, we focused on the first male
described by the child.

If the child identified a helpful adult male, she or he was asked, | want to ask you
about the kinds of help that may have given you. You tell me if she’s or he’s done
this—a lot, some, a little, or not at all.

a. Shown you that she or he cares about you and about what happens to you?

b. Explained things to you, told you things you need to know, or helped you solve a
problem?

c. Spent time with you? d. Helped you get food, clothes, and other things you need?

Also, in this study, father involvement was measured by depending on their absence
or presence in the lives of children while father /father figures support was measured
by depending on emotional support, companionship, tangible support and practical
support, provided by the father/father figure. Result of the study indicates a positive
relation between children’s perceived support and their functioning level. When the
wide admission of father involvement’s multidimensionality is considered, it can be
said that this study does not provide strong and rich information about how father

involvement is perceived by young children.

The second study, belonging Turkish culture, was conducted by Ozgiin, Aydilek-
Cifteci and Erden (2013). In this study, they aimed to understand the
conceptualization of fathers regarding fatherhood, their perceptions and feelings of
fathering and comparing their perceptions of fatherhood with those of their
children’s. To reach this aim, fathers’ written responses to the question of “What
kind of a father am I?” and children’s data gathered through “Kinetic Family
Dynamic” through which children are asked to draw all their family members while
practicing the way to understand how children perceive “roles, behaviors and
practices of family members” (Merell, 2003; as cited in Ozgiin, Aydilek-Ciftci &
Erden, 2013, p.1968). Authors explained the process as following;

The areas of inquiry attempted to find out what is the weather like in the picture, who
the figures in the drawing represent and what is the child's relationship to them;
what the persons in the drawing are doing, feeling and thinking; what is good and
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bad about each person; what the child was thinking about while they were drawing;
what the drawing makes the child think of. Researchers let the child to talk about
each figure in the drawing but questions mainly focused on the father figure...

Results of the study indicated that the provider role of the father is mostly mentioned
role both by fathers and the children. Affectionate role of father was seen in fathers’
report but the majority of children reported a distant and an unavailable father. Both
fathers and children mentioned fathers’ disciplinarian role. Almost all fathers
mentioned their protector role whereas none of the children stated fathers’ protector

role.

Ozgiin, Aydilek-Ciftci and Erden(2013) investigated and compared the perceptions
of the fathers and their 4 to 6 years old children, regarding father roles rather than
fathers’ involvement. Participants of the study were police fathers and their young

children.

2.1.7. Father Involvement in Turkey

In Turkey initial studies, dealt with father involvement, began to be conducted in the
late 90s. Except a few most of the (e.g Evans, 1997; Ogiit, 1998), studies that
mentioned the role of fathering in Turkey appear mostly related to family life, rather
than father involvement. Moreover, there are some studies about the role of women
in Turkish culture or the gender issues in Turkey (Acuner, 2013; Caha, 2008;
Kagit¢ibasi & Ataca, 2005; Kaymaz, 2010; Kim, 2011).

In order to understand the role of fathers in family life, it is helpful to point out the
women studies that investigated the role of women in Turkish society through
historical, social and legal perspectives. In his study, which portrayed the changing
roles of women in history, , Kaymaz (2010) stated that before the acceptance of
Islam as a religion, in Turkish societies women had a relatively equal role with men
in terms of familial-relations, education of children and rights for property and

politics.
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“Hatun” (wife of the president) had the equal right in decision-making with her
husband. Before Islam, women in Turkish culture were riding horses, using weapons
and joining the army with men (Kaymaz, 2010) . During the 11" century, transition
to agricultural life style and acceptance of Islam led women become inferior to men.
Polygyny, covering oneself and being withdrawn from the social life, resulted in
women’s invisibleness in the society (Kaymaz, 2010). With the acceptance of Islam,
women became the servant of men at home; they lost their right for property and
their role was diminished to motherhood and maternity. This remained same during
the Ottoman Empire period. There were even bazaars in which women were sold as
slaves during the first half of the 19" century in Istanbul (Kaymaz, 2010). Also,
during this period women were the secondary people in society: they had no right to
decide in terms of marriage or divorce; in the courts, the testimony of women was
valued as “half person” and women were invisible at work and in education

(Kaymaz, 2010, p.337).

As Kaymaz (2010) explained, during the Tanzimat reform era, women were given
some limited rights, which led them be engaged in education and work life. Two
kinds of schools were opened for girls and girls, who graduated from these schools,
could be either nurse or teacher. Till the Second World War, there was an increase in
women associations. After World War 1, with the decline in male population, women
began to take part in work fields. However, in 1918, these rights were limited by the

government of the Ottoman Empire.

During the Turkish war of Independence, women participated in war as much as
men. Mustafa Kemal Atatiirk pointed out the importance of women and their equality
to men in almost all of his speeches. In 1924, women had gained many new rights:
the equality for the right of education (1924); clothing reform (1925); the forbidden
polygyny (1926); the increased marriage age; the equalities in terms of having right
of property and equality for custody of the child during the divorce and the right to
vote (1934-before many European countries)(Kaymaz,2010). In her study, Kim
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(2011) investigated the legal changes regarding gender issues between the 1924 and
2004 in Turkey. She concluded that although there is an increased equality regarding
legal rights “in general, women as a whole suffer from the discrepancy between the
legal institutions and actual situation”

(http://www.zum.de/whkmla/sp/1112/kmj/kmj2.html). Similarly, Acuner (2013)

stated that “in Turkey, as in many other countries, all ideologies irrespective of their
contextual frames —secular, conservative, nationalist, Islamist- contain patriarchal
conceptions regarding women’s place in society” (p.72). According to her, there is an
important gap between Turkish women in terms of the region they live, community,
ethnicity and environment (either rural or urban). Though in general, women do not
have similar rights as much as men in education, health and politics and there is a
standing gender inequality in Turkey, which favors males. The Global Gender Gap
Index 2012 supported her claims by indicating that Turkey is the 124" of 132
countries. Acuner (2013) also stated that new governmental applications such as
“4+4+4 education system”, prohibiting the abortion right of women, experienced
increase in religious conservatism, the governmental attempt to encourage women to
have at least three children, proposed rewards to encourage more birth giving and
the support or changes in retirement age according to the amount of children they
bear “take back some of the already granted legal and social as well as medical rights

and opportunities for women” (p.78).

When the social gender roles are considered, there are some inconsistent findings.
For instance, in his study about the role of women in Turkish society, Caha (2010)
studied with 560 participants, who were above 18 in Istanbul, the biggest
metropolitan city of Turkey. He found out that more than half of the sample believed
that males and females were naturally equal while the second larger group believed
males were superior to females. Similarly, more than half of the sample declared that
both males and females had the same roles everywhere. However, 29.8 % of
participants declared that males should be responsible for public issues while women
should be responsible for domestic and familial issues. Regarding the domestic

division of labor, 60.4 % of participants declared that males should help females in
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domestic works while only 27.3 % of participants reported that males and females

should equally share domestic works (Caha, 2010).

In contrast, in her study, in which marriage dynamics were examined though social
gender roles, Bespinar (2014) analyzed and compared the national statistics between
the years of 2006 and 2011 and indicated that household chores such as ironing,
cooking, preparing the meal table, washing dishes, doing laundry, cleaning the house
and doing the daily shopping are under the responsibility of females both in 2006 and
2011 with increasing percentages. It is also seen that fathers’ involvement into these
household errands has increased between the years of 2006 and 2011; yet the change
is so slight. Household errands such as payment of monthly bills, small maintenance
and repairing are reported as men’s responsibilities. Statistics indicated that mothers
involvement into these issues have also increased between the years of 2006 and
2011. Table 1 indicates the percentages in detail.

Table 1: Household errands that are done by family members, %

Cooking Ironing Doing  Washing Simple Teaservice Preparing

laundry  dishes stitching inthe  meal table
evenings
2006
Father 2.0 2.2 1.9 2.0 2.0 2.3 2.4
Mother 87.1 84.3 88.7 87.2 88.9 80.1 74.1
2011
Father 5.0 3.7 2.6 3.3 2.2 7.4 9.7
Mother 95.1 89.0 94.3 93.5 93.4 89.9 91.7
Cleaning Daily Paying Small Paint and white Child care
the house shopping monthly maintenance  wash of the house  (under the
bills  or repairing age of 5)
2006
Father 2.3 33.3 69.1 68.4 37.7 0.5
Mother 80.2 37.7 17.0 6.7 10.0 92
2011
Father 4.4 41.6 74.2 70.3 46.9 1.6
Mother 92.8 74 26.3 11.6 13.7 88.3

Source: Begpinar, F.U. (2014).Toplumsal Cinsiyet ve Aile, Tiirkiye Toplumsal Aile Yapisi Arastirmasi:Tespitler
ve Oneriler, 233-279, T.C. Aile ve Sosyal Politikalar Bakanlig1.
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As seen in Table 1, although there is a decrease in the percentage of child care
provided by mothers between the years of 2006 and 2011, it is seen that the majority
of children, below 5, was taken care of by their mothers both in 2006 and 2011, %92
and %88 respectively. Bespinar (2014) also stated that the percentage of childcare
provided, by either maternal or paternal grandmothers, has considerably increased
between the years of 2006 and 2011, 3% in 2006 and 9% in 2011.

The percentage of children, whose daily care provided by the fathers, has increased
from 0.5% to 1.6% between the years of 2006 and 2011 (Bespinar, 2014). It was
observedthat this percentage is higher among families that live in rural area. For
instance, the percentage of families, in which the child care is provided by the father
is 0.4% for urban and 0.8 5 for rural areas in 2006 and this percentage increased to
1.5 % for urban and 1.8 % for rural areas in 2011 (Bespinar, 2014). Another stunning
result is related to the negative relation between educational background of the
reporter and the percentage of fathers, who provided child-care for the child. It is
recognized that, in the household, where the informant has elementary or primary
school graduation, the percentage of child care provided by the father is peak the
highest level in 2006( it is 1.6 % for elementary or primary school graduated reporter
and 0.4% for above high school graduated reporters). Similarly in 2011, the highest
percentage of child care provided by the fathers is higher when the informant has
high school graduation (it is 2.4 for high school graduated reporters and 1.8 for the
reporter, having a university graduation).

Another issue that Bespinar (2014) investigated is related to decision making process
within the family and she stated that while mothers decided about the household
order, issues regarding children, shopping and relations with neighbors more than
fathers while fathers mostly give decisions about the accommodation of the the
family, relations with relatives, choices for holidays and entertainment in 2006. In
2011, it was seen that mothers decided more about house order, child-related issues,
shopping, relations with relatives and neighbors while fathers decided more about

where to live, to have a holiday and have entertainment.
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Bespinar (2014) concluded that all of these statistics regarding the family life in
Turkey, indicated that although there is a social change, this change is slow and still
favors the father as the provider for and head of the family while seeing the mother
as the primary care-giver for the children and elders and responsible for household

errands.

In addition to these studies that provided information about family life in general and
the social gender roles of women and men in particular, there are some studies that
directly dealt with father involvement. These studies have been conducted by either
child developmentalists or educators and it seems that sociologists have begun to be

interested in father involvement and fatherhood issues in their researches.

When the scope of father-involvement studies is examined (Ozyiirek & Tezel-Sahin,
2015; Giiltekin-Akduman & Tiirkoglu, 2013; Yilmazcgetin, 2005), it can be said that
father involvement research in Turkey focuses on the consequences of father
involvement: fathers’ involvement into their children’s education, particularly in
early childhood education (Tezel-Sahin & Ozbey, 2009); determinants of father
involvement into their children’s lives, education and their attitudes towards children
and the concept of fatherhood (Evans, 1997; Giirsimsek, Kefi & Girgin, 2007; Ogiit,
1998; Tezel-Sahin, 2009;Sahin, 2012; Kurugirak,2010;Unlu,2010) and positive
influences of father education programs on fathers involvement level particularly in
early years (Aydin, 2003; Sahin, 1998; Taskin & Erkan, 2009).

Studies conducted by Evans (1997) and Ogiit (1998) indicated that in Turkish
families, fathers are less available than mothers. Evans (1997) concluded that low
SES fathers mainly perceive themselves as responsible for providing for the family
and they consider that physical care of the children is the responsibility of mothers
(i.e. they hold traditional gender attitudes for parenting. In this study it was also
found that child’s gender does not influence fathers’ involvement or attitude towards

fathering but mothers’ working condition influence father involvement. Similarly,
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Ogiit (1998) found out that middle and upper middle class fathers perceive
themselves as the breadwinner of the family. Moreover like Evans (1997), Ogiit
(1998) did not find a relationship between fathers’ involvement level and child’s
gender. In 2010, in her study Unlii (2010) investigated the impact of participants’
perceptions of their fathers’ involvement on their own involvement and the
determinants of father involvement with a large sample, including 528 fathers. Unlii
(2010) found that fathers perceive both their own fathers and themselves as provider,
yet unavailable for the children. Fathers’ age of becoming a father, the current age of
the fathers and perceived spouse are found to be related to fathers’ involvement level
while she found no significant relationship between fathers’ and mothers’
educational level, family income, child gender, number of the child, mothers’
working conditions and fathers’ involvement level. In their studies that investigated
the influence of fathers’ living area on their attitudes towards their children, Tezel-
Sahin and Ozyiirek (2009) found out that fathers’ attitude towards their children is
influenced from their living area, i.e. urban or rural , fathers’ age and learning level

and child’s gender and child’s birth order.

Studies, regarding the consequences of father involvement, have found no
relationship between father involvement and children’s moral and social rules
perceptions (Ozyiirek & Tezel-Sahin, 2015). Yilmazgetin (2003) investigated the
relationship between father involvement and pre-adolescents’ problem behaviors and
found out a statistically significant negative relationship between father involvement
and adolescents behavioral problems. Similarly, in their research studies about the
relationship between fathers’ fatherhood perceptions and their preschoolers’ attitude
behaviors, Giiltekin-Akduman and Tirkoglu (2013) found out that problematic
behaviors of children between the ages of 48 and 60 months are related to the

fathers’ total score of fatherhood perceptions.

Previous studies, which aim at comprehending the effects of father education
programs on fathers’ involvement level, concluded that engagement to father

education program increases fathers’ involvement level (Aydin, 2003; Sahin, 1998;
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Taskin & Erkan, 2009). Although these programs indicated an increase in the
fathers’ involvement level after engaging the education program, they provided these
educations just for their participants. For instance Aydin (2003) worked with ten
fathers who are working at METU and found that fathers’ involvement level
increased after engaging in the program when compared with fathers’ involvement
who are in the control group. Although there is some parent education programs
provided nation-wide, these programs are not specifically for fathers. For instance,
both Ministry of Education and Ministry of Family and Social Policies provide
nation-wide parent education programs. Ministry of Education provides for different
parent education programs for the parents of children who are between the ages of 0-
36 months old, 3-6 years old, 7-11 years old and 12-18 years old. These programs
provided 14 week education for parents, caregivers, expectant parents and pregnant
women. Similarly, Ministry of Family and Social Policies provides a Parent
Education Program since 2011. Single adults, individuals who will marry, married
couples who do not have children, married couples with children or single parents
are accepted as participants to Parent Education Program. In Turkey, there is only
one father education program, which is provided by Mother Child Education
Foundation and called as Father Support Program.

2.1.7.1 Father Support Program

Father Support Program has been provided by Mother and Children Education
Assiciation and for fathers since 1996 with the aim of increasing fathers’ knowledge
of their importance in the lives of children, making fathers more aware of their

children’s needs and changing fathers’ violent behaviors towards their children

(Kimmet, 2000).

This program lasts 13 weeks and includes sessions about the importance of fathers’
role and its influence on children, parent attitudes, active listening, | language,
positive disciplining methods, children developmental areas and physical
development, cognitive development and importance of reading, social development,

emotional development, importance of play and the time spend with the child.
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In the Evaluation Report of Father Support Program, Atmaca-Kogak (2004) indicated
a statistically significant positive change in fathers’ communication with their

children and their untraditional attitudes towards their children.

In her qualitative analysis, she found that fathers have positive perceptions regarding
the topics noticed during the course; thus, these fathers are found to use negative
disciplining techniques less than before mainly to communicate with, particularly by
listening to, their children; indicate more affection towards their children; spend
more time with their children and have closer relationship with their children.
However, it was also noticed that fathers wish this program to last more than 13
weeks and some fathers believed that with time the effectiveness of the program
disappeared (Atmaca-Kogak, 2004).

Similar to fathers, mothers were found to have positive perceptions regarding the
education program and they reported positive effects of the program on the father-
child relationship and family well-being. As Atmaca-Kogak (2004) indicated, this

program has beneficial for all family members.

2.1.7.2. National Early Childhood Education Program and Parent Involvement
in Turkey

As mentioned above, in turkey majority of father involvement studies interested in
father involvement in early childhood education. In their study, Giingdérmiis, Kefi
and Girgin (2007) examined the predictors of father involvement in early childhood
education. They found a significantly positive relationship between fathers’
perceptions regarding the positive influence of early childhood education on children
and fathers’ involvement into children’s education. They also found out that fathers
of children, whose kindergarten supported father involvement, involved more in their
children’s education and this involvement exhibited positive consequences on behalf

of fathers, families and children. However, fathers of children, whose kindergarten
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did not support father involvement, were found to involve less in their children’s
education due to the fact that they did not feel themselves relaxed at school and had
difficulties in establishing a proper communication with other parents. Those fathers
either believed that involvement into early childhood education was the
responsibility of mothers or did not value the importance of their own involvement
(Gilingdrmiis, Kefi & Girgin, 2007).

This study highlighted the importance of early childhood education center’s
influence on fathers’ involvement level. In Turkey there are public and private early
childhood education centers. All of these centers ride on Turkish Ministry of
Education. For this reason they should provide an education that is based on the
National Early Childhood Education Program. In the following section this program

and how parent involvement is mentioned in the program is presented in detail.

2.1.7.2.1. National Early Childhood Education Program

Recently, in 2013 a renewed Early Childhood Education Program was published and
began to be applied in public kindergartens. Turkish National Early Childhood
Education Program is a holistic and developmental program. Its structure is spiral
and its model is eclectic. This program was prepared around objectives and
indicators. Early childhood educators are expected to prepare activities based on
objectives and indicators. For each activity, educators are expected to plan parent
involvement activities. Parent involvement into early childhood education is given
importance by depending on the idea that education cannot be successful and long-
lasting unless it does not continue at home (Ministry of Education, Early Childhood
Program, 2013). In order to encourage educators to provide proper and systematic
parent involvement and education in 2013 with the last revision, a guidebook called
as “Guidance of Parent Support Education that is integrated with Early Childhood

Education Program” is provided to educators and early childhood centers.
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2.1.7.2.2.Guidance of Parent Support Education that is integrated with Early
Childhood Education Program

Guidance of Parent Support Education that is integrated with Early Childhood
Education Program was prepared for teachers in order to inform them about the
importance of parent involvement and to provide a systematic parent education
process. This guidebook constitutes three different chapters.

In the first chapter, theoretical bases, meaning, importance and principles of parent
involvement are presented to the educators. The second chapter is devoted to parent
education activities. Four different sub-sections form this second chapter. In the first
sub-section, characteristics of parent education activities, the process of applying
them and information related to evaluation of these activities are presented in detail.

In the second sub-section, this guidebook provides information regarding how a
parent education program should be prepared. In the third sub-section the methods
and strategies that can be used during parent education process such as examination
of sample events, demonstration, role playing, and group works are explained to

educators. The last subsection is devoted to six sample parent education sessions.

Topics suggested to these sessions are the aim, scope and importance of early
childhood education, parent attitudes, positive discipline, effective communication,
play and toys and picture books. It is stated that applying the first four sessions is
compulsory for each teacher and remaining topics of remaining two sessions can be
altered by teachers according to the needs of parents. While presenting how to apply
these sessions, some sample events were provided to teachers to talk about during the
session. When the sample events for each session are examined, it is seen that these
sample events -in most of the cases occur between a mother and child except one.

The last chapter is devoted to the parent involvement activities. Six different topics
constitute this third chapter. Firstly, techniques for communicating with families
such as phone-callings, booklets, visual and audial recordings, photos, bulletin

boards, newsletters, portfolio, parent-teacher conferences, school visits and etc...
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Later information about how to involve parents to educational activities, i.e., in class
activities are explained. In the third-sub-section some sample parent involvement
activities were provided in detail. Fourth sub-section is devoted to individual parent-
teacher meeting and how, when, where and why they should be organized and
conducted. Fifth sub-part informs teachers about the importance and purposes of
home visits. Also some sample activities for teachers to apply when conducting
home visits are presented. Last part includes information regarding to inclusion of
disabled children into education and the ways to increase awareness related to

inclusion among parents.

This guidebook lastly presents forms that are stated as crucial for operating a good
parent involvement process. The first form is “Registration Form”. In this form
demographic information about children ( eg. name/surname, gender, birth date) ,
fathers ( e.g, name/surname, educational background, occupation, working hours,
whether he is the biological or step father) and mothers ( e.g, name/surname,
educational background, occupation, working hours, whether she is the biological or

step mother) are gathered from the parents.

In the second form called as “Application Form in case of Emergency” which again
asks parents about contact information of father, mother and a third person who
could be reached during the emergency except parents. Third form is “sample
contract form”. This form is signed by either father or mother and includes

information about the school fee and the general rules of school.

Fourth form, “Child and Family Information Form”, tries to gather information
regarding the child’s background and ask about the general information of child’s
previous pre-school experiences, his/her development (e.g. when s/he had
walked/talked/separated from the parents for the first time), general habits of the
child (e.g. sleeping/eating/toilet habits, child’s personality and emotional
characteristics (e.g. what makes the child happy /sad /angry / frightened)., his/her
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relations with father/mother (e.g. parents way to smooth the child, child’s behavior

that is approved /not approved by parents) and parents expectations from the school.

“Parent’s Educational Needs Form”, is the sixth form which asks parents to order the
provided topics from the one they mostly want to learn, to identify the preferred
frequency (once a week, twice a week, one a month) and hours ( between 10:30 -
11:30 a.m. in the morning in weekdays, 17:30-18:30 p.m. in weekdays; between
10:30-11:30 a.m. at weekend; between 17:30-18:30 at the weekend) for parent

education sessions.

The last form is “Parent Involvement Preference From