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ABSTRACT

EMOTIONAL ASPECTS OF PSYCHOLOGICAL SYMPTOMS: THE ROLES OF
PARENTING ATTITUDES AND EMOTION DYSREGULATION

Safranci, Bagak
Ph.D., Department of Psychology
Supervisor: Prof. Dr. Tiilin Gengoz

July 2015, 246 pages

The current study aimed to explore an integrative model of emotions in
psychological symptoms. In order to achieve this model, the primary purpose of the
study was to examine the influences of perceived parenting styles and emotional
experiences on emotion dysregulation and psychological problems. The second aim
was to investigate the moderator roles of emotion regulation strategies in the
relationship between emotional experiences and these psychological problems.
Based on these objectives, the present study was carried out with 544 participants
(408 females and 136 males) whose ages ranged between 18 and 50 (M = 26.52, SD
= 7.30). In addition to demographic information form, a group of self-report
questionnaires was administered including Short - Egna Minnen Betraffande
Uppfostoran -Own Memories of Upbringing, Test of Self-Conscious Affect-3, Trait

Anger — Anger Expression Inventory, Emotion Regulation Questionnaire,
iv



Difficulties in Emotion Regulation Scale, State-Trait Anxiety Inventory-Trait Form,
Beck Depression Inventory, and Penn State Worry Questionnaire. According to the
results, paternal rejection and maternal overprotection had significant effects on the
increase of most of the difficulties in emotion regulation and psychological
symptoms including depression, trait anxiety and proneness worry. After
controlling the effects of parental attitudes, among emotional experiences,
particularly shame proneness, trait anger and internalizing anger, were significantly
associated with different difficulties in emotion regulation and psychological
problems. In addition to that, limited access to effective emotion regulation
strategies was found to significant in the increase of all groups of psychological
symptom. Finally, the effects of emotional experiences on psychological symptoms
were moderated by two emotion regulation strategies, namely suppression and
cognitive reappraisal. The findings were discussed in light of relevant literature, as

well as implications of the study and future directions were provided.

Keywords: Parenting Styles, Emotions, Difficulties in Emotion Regulation,

Psychological Problems



0z

PSIKOLOJIK SEMPTOMLARIN DUYGUSAL BOYUTU: ALGILANAN
EBEVEYN TUTUMLARI VE DUYGU DUZENLEME PROBLEMLERININ
ROLU

Safranci, Basak
Doktora, Psikoloji Boliimii
Tez Yoneticisi: Prof. Dr. Tiilin Geng6z

Temmuz 2015, 246 sayfa

Bu calismada, psikolojik semptomlarla iliskili duygularin ele alindig: biitiinleyici
bir model calisilmistir. Bu model i¢in ilk olarak algilanan ebeveyn tutumlarinin ve
duygusal deneyimlerin, duygu diizenleme gii¢liigii ve psikolojik problemler
iizerindeki olasi etkilerinin arastirilmasi amaclanmistir. Calismanin ikinci amaci,
duygularla psikolojik semptomlar arasindaki iliskide duygu diizenleme
stireclerininin diizenleyici etkisinin incelenmesidir. Bu amaclar dogrultusunda
calisma, 18 ile 50 yas araliginda toplam 544 katilimei ile yiirtitiilmiistiir (Ortalama =
26.52, Standart Sapma = 7.30). Katilimcilara demografik bilgi formunun yan sira,
Algilanan Ebeveyn Tutumlar1 — Kisa Form, Moral Duygulanim Testi, Siirekli Ofke
ve Ofke Ifade Tarzi Olgegi, Duygu Diizenlemede Giigliikler Olcegi, Duygu

Diizenleme Olgegi, Siirekli Kaygi Envanteri, Beck Depresyon Envanteri ve Penn
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Eyalet Endise Olcegi uygulanmistir. Elde edilen bulgulara gore, ebeveyn
tutumlarindan, babadan algilanan reddedilme ve anneden algilanan agiri
koruyuculuk duygu diizenleme giigliikleri ile kaygi, endise ve depresyonu igeren
psikolojik problemlerle olumlu yonde iliskilidir. Ebeveyn tutumlar1 kontrol
edildikten sonra duygularin etkisi incelendiginde, 6zellikle utang, stirekli 6tke ve
bastirilmis 6tke ifadesinin birgok duygu diizenleme giicliigii ve gesitli semptomlarla
baglantilt oldugu bulunmustur. Ayrica duygu diizenleme giigliikleri arasindan, etkili
duygu diizenleme yoOntemlerine erisim kisithilii biitiin psikolojik semptomlarin
artmasinda rol oynamaktadir. Son olarak, bu duygularin psikolojik problemlerle
iligkisinde, bastirma ve biligsel yeniden degerlendirme gibi duygu diizenleme
stireglerinin diizenleyici rolii oldugu gozlenmistir. Calismanin sonunda, elde edilen
bulgular ilgili literatiir temelinde degerlendirilmis; ayrica sonuglarin klinik
arastirma ve uygulamalara katkis1 ile gelecekte yapilabilecek caligmalar igin

Onerilere yer verilmistir.

Anahtar Kelimeler: Ebeveyn Tutumlari, Duygular, Duygu Diizenleme Giigliikleri,
Psikolojik Semptomlar
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CHAPTER |

INTRODUCTION

The endeavor for understanding the development, maintenance, and
treatment of psychological problems is a never ending process. Throughout history
of clinical perspective, the focus of psychological problems has been shifted from
behaviors to cognitions. Nonetheless, emotions have not been the center of attention
in this enduring debate. Emotions are vital in survival of most of the species by
stimulating adaptive responses (Tooby & Cosmides, 1990). On the other hand, they
have also detrimental effects on psychological and physiological well-being. The
role of emotions in development of psychological symptoms has been
underemphasized for over decades. Rather than being covered extensively as a
separate but interdependent field, it has been conceptualized as products of a
psychic energy from psychoanalytic view, conditioned responses from behavioral

perspective, and outcome of cognitions from cognitive paradigm.

However, the improvement in reliable and valid assessment techniques
allows emotions take stage on scientific investigation for psychopathology (Gross,
2007). Currently, there is growing interest in definition, discrimination,
development, and functioning of emotional systems in psychotherapy (Mennin &
Farach, 2007). Although great body of research focus on basic emotions,
contemporary studies highlight another group of emotions called self-conscious
emotions, especially shame, guilt, and pride, which have been associated with
various psychological disorders (Tangney & Dearing, 2002).
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Unfortunately, understanding emotions is a challenging process, because
emotions are not clearly distinguished from each other. In addition, adaptiveness of
an emotion is not limited to its category or kind, rather its underlying process
should be considered. The inquiry of how an emotion becomes adaptive or
maladaptive has brought out a link between the emotion and its outcome, which is
emotion regulation (Rottenberg & Gross, 2007). Emotion regulation influences not
only which emotion is elicited, but also when it is experienced, in what intensity
and also how it is expressed (Sloan & Kring, 2007). It is proposed that a difficulty
in any pace leads to emotion dysregulation which in turn leads to psychological
distress (Gross, 1998).

Comprehensive model of emotion may not be achieved without paying
attention the origins of emotion and also emotion regulation. Most of the emotions
and the abilities to manage them emerge from birth and continuously shaped by
family environment. Although the socialization of emotions is a lifespan process,
emotional system mostly takes root from parental responses or attitudes toward
child’s emotions and behaviors (Magai, 2008). This socialization is particularly
significant for self-conscious emotions, since they are strongly based on
internalized standards, rules and goals. Therefore, in the relationship between self-
conscious emotions and psychological well-being, maladaptive parenting styles
have an essential role. However, there is a lack of empirical research to test a

broader model including all these associative factors.

On the basis of this knowledge, the aim of the present study was to examine
a comprehensive model for the associates of psychological symptoms (i.e.
depression, anxiety, and worry) with the focus of parenting styles (i.e. emotional
warmth, rejection and overprotection), as developmental origins, self-conscious
emotions (particularly, shame, guilt, and pride) as vulnerability, and emotion

dysregulation as maintaining factors.



1.1 Emotions

Emotions flourish the soul and give to person’s existence a meaning; Yet,
they also make the soul miserable and bring a person to a point where he/she wishes
to be disappeared. In spite of its potency, they have barely recognized in the
struggle for understanding human psyche. The psychology of emotions has been
relied on history of disagreement and confusion about conceptualization, clarity,
awareness, and functionality of emotions (Frijda, 2008). Different paradigms, such
as psychodynamic and cognitive behavioral, have different outlooks for the role of
emotions in psychological functioning, nevertheless, there is a recent agreement

about its prominence that should not be underestimated.

The definition of emotion is one of the major challenges in the field of
emotion, because it refers to a wide range of responses that are very difficult to
specify in a construct. The first step in this challenge is to differentiate emotional
experiences from non-emotional experiences (such as sensations). In this
discrimination, cognitive perspective emphasizes the role of appraisals by referring
to interpretations of the situations (Lazarus, 1991). Accordingly, an emotional
experience (e.g., fear) is stemmed from the cognitive appraisals, whereas non-
emotional experience (e.g., pain) is the result of bodily appraisals (Frijda, 1993).
Further investigations from this point of view listed typical constructs required for
an emotional experience, which are situation, attention, appraisal, physiological
change, conscious awareness, and response (Gross & Thompson, 2007; Power &
Dalgleish, 1997).

Second step includes the differentiation of emotions. In this respect,
functionalist perspective stresses bilateral experience, in which emotion is
conceptualized as complex feedback system about the discrepancy between the
ideal and actual situation (Carver & Scheier, 1990). Accordingly, positive emotion
is generated in the case of absence of or minimum discrepancy. On the contrary,
negative emotion indicates the unacceptable discrepancy between the goal and

reality. From this point of view, negative emotional experience activates the



physiological, cognitive, and behavioral systems in order to direct individual to

decrease this incongruity (Carver & Scheier, 1990).

On the other hand, counterarguments propose that emotions are not
restricted to bilateral aspects as positive and negative; rather they are categorized on
the basis of kind, valence, and intensity (Sloan & Kring, 2007). From this
categorization, some emotional experiences that seem to be more fundamental for
survival are called as basic emotions (Ekman, 1992). Basic emotions stand out in
both theoretical and practical perspectives, since they are biologically based and
universally validated in expression (Ekman, 1992; Oatley & Jenkins, 1996).
Although listing emotions in this group is a controversial issue, five emotions come
into prominence, namely sadness, happiness, anger, fear, and disgust (Ekman, 1992;
Power & Dalgleish, 1997). The distinctive features of these emotions include that
they are elicited by universal situations, common in most of the specifies, innate
and having early maturation, associated with automatic appraisals, accompanied
with quick onset and brief duration; and they have similar patterns in nervous
system activity (Ekman, 1992; Lewis, 2008).

In the investigation of the association between basic emotions and
psychological functioning, there is a current and integrative model of emotions
called Schematic, Propositional, Analogical, and Associative Representation
System (SPAARS). SPAARS has suggested that psychological disorders are
derived from five basic emotions, namely happiness, disgust, fear, sadness, and
anger, processing in the associative level (Power & Dalgleish; 1997). According to
this model, sadness and disgust are considered as the core of depression. Sadness is
attributed to preoccupation with the loss of the overinvested and self-worth related
goals; and it is assumed to be an associative-level experience that is combined with
other basic emotions including fear and anger. On the other hand disgust is
accounted as the basic emotion for more complex self-conscious emotions such as
guilt, shame, and embarrassment that are related with the negative evaluation of self

against some sort of standards or rules (Power & Dalgleish; 1997).



Although there is a need of further empirical investigation for the
mechanism of SPAARS; the relationship between these basic emotions and
psychopathology has been repeatedly confirmed by different theoretical and
practical studies. For instance, these self-conscious emotions driven by disgust are
consistent with depressive symptoms including worthlessness and guilt (American
Psychiatric Association, 2000; Beck, 1987). Anger is another basic emotion that is
considered to be related with externalized problems such as conduct disorder,
antisocial tendencies, and violence and internalized disorders such as depression
and anxiety (Power & Dalgleish, 1997; Allan & Gilbert, 2002).

In spite of its universality and practicality in the assessment, the role of basic
emotions in psychological symptoms cannot go beyond assumptions or indirect
explanations; and also fails to provide underlying mechanisms. This dissatisfaction
has inspired further investigations and to discover another group of emotions called

self-conscious emotions that have been overshadowed for a long time.

1.1.1 Self-Conscious Emotions

Self-conscious emotions are also called as self-evaluative emotions
primarily representing shame, guilt, pride, and embarrassment. Although most of
the basic emotions are considered as common in most of the species, this group of
emotions is assumed to be unique for human beings (Lewis, 1992). These emotions
are quite powerful in regulating individuals’ thoughts, emotional states, and also
behaviors (Fischer & Tangney, 1995). The primary aim of this regulation seems to
assist individual to be socialized with his/her surrounding and other people (Tracy
& Robins, 2007). In this respect, self-conscious emotions are also accepted as
“moral emotions”, since they provide immediate feedback about social and ethical
acceptability of self or a specific behavior (Tangney, Stuewig, & Mashek, 2007). At
the same time, they are recognized as relatively private experience, since they are
more associated with internal locus appraisals than external factors.

Unlike basic emotions, self-conscious emotions are not biologically
automated; rather it is shaped by familial, social, and cultural contexts. Since birth,

child is exposed to some rules, goals, and standards that he/she has to learn directly
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or indirectly. These rules, goals, and standards eventually determine how the child
should evaluate him/herself and actions (Lewis & Feiring, 1981). In that sense, the
source of self-conscious emotions is the evaluation of self-relevant mental states
based on these internalized rules and standards (Lewis, 2008; Lewis, Sullivan,
Stranger, & Weiss, 1989). For instance, as a result of this evaluation, a person may
appraise himself globally as successful (associated with hubris) or failure
(associated with shame), or appraise specifically his behavior as wrong (associated
with guilt) or right (associated with pride) (Lewis, 2008; Tracy & Robins, 2007).
Although it is not a simple process to distinguish different groups of
emotion, there are major distinctive features of self-conscious emotions. The first
feature is that self-conscious emotions require self-awareness and self-relevant
mental representations in the personal, social, and relational contexts (Tracy &
Robins, 2009). Secondly, while basic emotions emerge at birth; development of
self-conscious emotions settles in later years of life. This is partly explained with
third distinguishing feature referring that self-conscious emotions require more
complex cognitive processes and evaluations (Lewis, 2008). According to Lewis
(1991; 2003), two specific cognitive abilities are prerequisite for experiencing self-
conscious emotions. These are the mental states about self (i.e. “the idea of me”)
and the evaluation of self by comparing with some goals, rules, and standards
relevant to self. As another distinctive feature, the primary function of basic
emotions is directly focused on survival goals; whereas, adaptive role of self-
conscious emotions is rather indirect (Tracy & Robins, 2009). They basically attend
socialized needs particularly meeting social standards, behaving in a socially
acceptable manner, conforming social status and roles, that all serve to prevent
social rejection and promoting social belonging and harmony which in turn increase
the probability to survive (Tangney & Dearing, 2002). The last distinctive aspect
represents that unlike basic emotions, self-conscious emotions do not have universal
recognizable facial expressions. They are more likely to be expressed by verbally
rather than facial or bodily expression; and its verbal communication show great

variety from one cultural context to another (Tracy & Robins, 2009).



Tracy and Robins (2009) proposed a process model of self-conscious
emotions by emphasizing that since this group of emotions are not directly served to
survival goals, its appraisal and response systems are also differed from other
groups of emotions (see Figure 1). The first step in this model is the appraisal
process. Accordingly, if a situation is evaluated as directly relevant to the survival
goals, basic emotions are more likely to be prominent (Roseman, 2001). However,
if the situation is appraised as more relevant to “self”, in the second step, attention
is centered on self. This focused attention activates self-presentations that are
essential for eliciting self-conscious emotions. Self-presentations refer to the
attributions and cognitions relevant to self from different contexts, such as relational
and personal, all of which constitute the sense of “identity”. If any situation is
appraised as significant for identity goals, self-conscious emotions are generated
(Tracy & Robin, 2009). The emergence of a specific self-conscious emotion is also
associated with the appraisal of a situation regarding to identity goal congruence. In
this step, if the evaluation of situation is congruent with one’s identity goals,
positive emotions, specifically pride, is generated. On the contrary, if the appraisal
of situation is inconsistent with one’s identity goals, negative emotions, including
shame and guilt tend to be elicited. According to this model, another source of self-
conscious emotions is causal attributions. Internal attributions are essential in
producing self-conscious emotions. Specifically, internal attributions for behaviors
congruent with one’s identity goals are associated with pride, whereas internal
attributions for behaviors incongruent with one’s identity goals are related with
shame and guilt (Lewis 2008; Tracy & Robin, 2009). Final discrimination of self-
conscious emotions is progressed in terms of stability and globalization of these
attributions. For instance, shame and hubristic pride are elicited from stable and
global attributions, whereas, guilt is obtained from unstable and specific attributions
(Tracy & Robins, 2009).
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Figure 1. The Process Model of Self-Conscious Emotions. Adapted from “Putting
the self into self-conscious emotions: A theoretical model” by J. L. Tracy and R. W.
Robins, 2009, Psychological Inquiry, 15(2), p. 110.

To sum up, different self-conscious emotions are generated by three sets of
process in the following order: the foundation of goals, rules and standards, the
assessment of success and failure based on these established criteria. Additionally,
the attribution of self is differed as internal and external in terms of responsibility,

and as global versus specific in terms of generality (Lewis, 2008).

1.1.1.1 Differentiation of Self-Conscious Emotions

Recent empirical studies disconfirmed the earlier assumptions proposing that
self-conscious emotions are differentiated from each other based on public or

private experiences. In addition, it has been established that there is no clear
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distinction in terms of situations that elicit specific emotion (Tangney & Dearing,
2002). Rather, self-conscious emotions are distinguished from each other based on
cognitive attributions along two major domains: stability and globality (Tracy &
Robins, 2007). Although these emotions have been also regarded as “moral
emotions” since that they strongly motivate individuals to behave in accordance to
socially desirable or acceptable manner; research findings revealed that their
behavioral and motivational consequences are also quite dissimilar (Tangney,
Stuewig, & Mashek, 2007).

One of the significant self-conscious emotions is pride. Pride is a pleasant
experience resulted from positive evaluations of self-related actions. The focus of
pride is specific and unstable attributions (e.g. “I am proud of what I did”)
accompanied with feelings of pleasure, joy, and self-worth (Lewis, 2008). This kind
of pride is also called “authentic” pride assumed to motivate individual to promote
genuineness, self-efficacy, altruistic behaviors (Tracy & Robins, 2003a). On the
other hand, opposite of this pride is also available, labeled as “hubris” Lewis, 2008)
or “alpha pride” (Tangney, Wagner, & Gramzow, 1992) that is associated with
internal and stable attributions (e.g. “I am proud of myself”). It is also
conceptualized as exaggerated pride where the focus is global self. However, unlike
authentic pride, hubris is associated with fragile self-esteem, self-focused
orientation, narcissistic patterns, hostility, self-destructive behaviors as well as
interpersonal problems (Morf & Rhodewalt, 2001; Tracy & Robins, 2003b).

Second major self-conscious emotion is shame resulted from global and
stable attributions (Lewis, 1992). In shame proneness, because of these attributions,
any failure of meeting a standard threats the overall self (e. g. “I am wrong” or “I
am a failure”) (Lewis, 1992; 2008). Therefore, it is such a painful emotion that
individuals strongly attempts to avoid or to engage various actions to get rid of
shame eliciting situations such as withdrawal, hiding, or repressing (Lewis, 1992;
Tangney, Burggraf & Wagner, 1995). It is not uncommon for these individuals to
have negative feelings including fear of intimacy, self-disgust, and blaming self and

others (Lutwak, Panish, & Ferrari, 2002). Stable devaluation of self is also



associated with self-focused orientation that leads to incapability of empathy with
others (Tangney & Dearing, 2002).

Since shame is conceptualized as global negative evaluation about entire
self-system that is associated with intense emotional distress and also psychological
problems (Tangney, & Ficher, 1995). To illustrate, shame is found to be significant
in major depression (Cheung, Gilbert, & Irons, 2004), anxiety (Fergus, Valentiner,
McGrath, & Jencius, 2010), paranoia (Matos, Pinto-Gouveia, & Gilbert, 2012),
eating problems (Hayaki, Friedman, Brownell, 2002; Swan & Andrews, 2003),
post-traumatic stress disorder (Robinaugh & McNally, 2010) and some personality
features such as narcissism and borderline (Hawes, Helyer, Herlianto, & Willing,
2013; Hibbard, 1992). Furthermore, shame proneness is found to be positively
correlated with externalizing problems, interpersonal problems, and also illegal
issues (Tangney, Stuewig, Mashek, & Hastings, 2011; Tangney, Wagner, &
Gramzow, 1992).

Lastly, guilt is associated with unstable and specific attributions (e.g. “I did
something wrong” or “I failed to do something” (Lewis, 2008; Tangney & Dearing,
2002). Guilt is more complex than shame, because it requires ability to make
distinction between self and behavior (Tangney & Dearing, 2002). Consistently,
shame experience emerges at the first two years of life, whereas guilt experience is
fully developed after the 8" year of life (Ferguson, Stegge, & Damhuis, 1991;
Tangney & Dearing, 2002). Although guilt is also stemmed from negative
evaluation for self’s actions, this distinction makes guilt to be less aversive emotion
than shame (Lewis, 2008). In an attempt to avoid its unpleasant consequences, it is
common for guilt prone individuals to make confessions, to accept responsibility, to
apologize and to make efforts to repair (Lewis, 2008; Tangney, 2001).

The behavioral consequences of guilt are more likely to be positive and
moral oriented by motivating individual to engage in reparative behaviors. Guilt as
a disposition tends to increase the ability to understand other’s emotions and to have
sense of responsibility (Tangney & Dearing, 2002). Consistently, it is positively
associated with engaging in moral and prosocial behaviors, occupational

functioning, and having better relationships. Unlike shame, it is less likely to be
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associated with self-destructive motivation and psychopathology (Teroni &
Deonna, 2008; Webb, Heisler, Call, Chickering, & Colburn, 2007).

On the other hand, some other theoreticians re-conceptualized guilt by
emphasizing its multifaceted structure. Regarding this view, guilt may be
maladaptive if it is exaggerated in terms of goal-comparison, sense of
responsibility, and self-relation evaluations (O’Connor, Berry, Weiss, Bush &
Sapmson, 1997). It has been proposed that maladaptive guilt might be related to
psychological distress, negative outcomes such as emotional instability, social
isolation, and also sense of alienation (Bruno, Lutwak, & Agin, 2009; O’Connor,
Berry, & Weiss, 1999).

Shame and guilt are two emotions that closely interact with anger experience
but in different ways. In terms of anger related experiences, shame is positively
associated with blaming, hostility, and resentfulness, whereas guilt is positively
associated with taking responsibility and less anger sensitivity (Tangney & Dearing,
2002). In the case of anger arousal, shame-prone individuals tend to hide and hold
their anger inside or to direct it to themselves. On the contrary, guilt-prone
individuals tend to directly express them appropriately toward its target (Tangney,
Wagner, Fletcher & Gramzow, 1992; Tangney, Wagner, Hill-Barlow, Marschall, &
Gramzow, 1996).

1.1.2 Anger

Anger is the earliest emotion that human beings have ever experienced and
certainly it is one of the strongest one. Its definition and its strength have been
mentioned by philosophers, scientists, as well as spiritual doctrines throughout
history; and there is still continuing debate about its conceptualization, and the
determination of its essentials (Potegal & Novaco, 2010). Although anger is not
specific to clinical area, research findings from clinical perspective have been
mostly consistent in establishing the relationship between anger and psychological
well-being. From this perspective, Spielberger (1999, p. 19) defined anger as “a
psychobiological emotional state or condition that consists of feelings that vary in
intensity from mild irritation of annoyance to intense fury or rage, accompanied by

activation of neuro-endocrine processes and arousal of autonomic system”. Anger
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experience is not limited to subjective feelings; rather it combines with
physiological responses such as elevation in release of adrenaline hormone, blood
pressure, increased heart rate and muscle tension (Stemmler, 2010).

Anger experience is especially triggered in the conditions of frustration,
perceived injustice, and the perception of being attacked or treated unfairly
(Spielberger, 1999). Unlike self-conscious emotions, anger is associated with
external attributions in the case of identity goals incongruence (Tracy & Robins,
2009). On the other hand, there is a close relationship between anger experience and
self-conscious emotions. For instance, shame is accompanied with anger in
response to criticism (Hejdenberg & Andrews, 2011). It is a particularly strong
emotion that its experience alerts various systems in the organism including
neurological and physiological activation, physical sensations, other emotional
feelings, cognitions, and behavioral action-tendencies (Potegal & Stemmler, 2010).

Although it is very discomforting emotion and it is quite difficult to control,
it has adaptive and problem-solving role for survival under threat, so that anger
related responses begin to appear at the first two month of life (Potegal &
Stemmler, 2010). It is an approach-related emotion, that functions to mobilize
internal sources, increase motivation and energize behavioral action, which all are
associated with optimism, responsiveness, and also risk-taking (Anderson &
Bushman, 2002). Anger experience is more likely to be followed by positive
cognitions and attributions, such as self-confidence, power, increased attention,
pride, and purposefulness (Litvak, Lerner, Tiedens, & Shonk, 2010). In spite of the
functionality of anger, its dysregulation, characterized as excessiveness and
inappropriateness in frequency, intensity, duration, and its expression; is found to be
closely associated with wide range of clinical problems, such as psychotic
disorders, mood disorders, anxiety disorders, substance use disorders, impulse
control problems, and also personality problems (Novaco, 2010).

Anger is a multidimensional concept that has affective, behavioral, and
cognitive components. Affective component represents angry related subjective
experiences such as annoying, irrigation or rage. Behavioral component refers to

expression of anger. Its expression can be very harsh and overt such as aggression,
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or it can be more adaptive or covert including communicating openly with others
and holding in it without sharing (Cox & Harrison, 2008). Cognitive domain of
anger is more related with information processing or appraisals which influence the
perception and intensity of anger. One of the major cognitive components of anger
is hostility that refers to negative attitudes accompanied with the intensions to harm
(Spielberger, 1999).

Spielberger (1980, 1983, 1988) differentiated two forms of anger
experience, namely state anger and trait anger. State anger refers to subjective
feelings representing an emotional state that leads to arousal in psychobiological
systems. Anger related feelings may vary depending on its intensity, such as
annoyance or irritation to extreme rage or fury. Based on this intensity, anger
related emotional state leads to activation of autonomic nervous system, which
consequently stimulates physiological responses such as increase in heart rate,
blood pressure, respiration, and muscle tension (Spielberger, 1996). State related
feelings may be triggered at any situation depending on situational appraisal
(Spielberger, 1999). On the other hand, trait anger indicates more stable pattern
corresponding to predisposition to be angry (Spielberger, 1999). Accordingly, there
are individual differences in terms of sensitivity, frequency, and intensity of anger
experience. In that sense, trait anger refers to general tendency in which individuals
with high trait anger are more likely to perceive situations as anger-provoking such
as annoying or frustrating and to respond with heightened anger related feelings in
these situations (Spielberger & Reheiser, 2010). Therefore, these two concepts are
not distinct, since high trait anger is associated with more frequent and more intense
state anger episodes (Spielberger, 1999).

In addition to these components, Spielberger (1996, 1999) conceptualized
different anger expressions emphasizing that not only the level, but also the ways of
expressing anger are closely associated with psychological well-being. According to
that framework, anger control includes cognitive and behavioral efforts to prevent
inappropriate anger expressions, as well as to manage anger related feelings and to
diminish subjective arousal (Spielberger, 1999). Anger out is the expression of

anger externally toward others; whereas anger in refers to internalizing anger by
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directing it to self and suppressing or holding it in private (Spielberger, 1996).
Suppressing anger is associated with negative self-evaluation and hopelessness
(Allan & Gilbert, 2002).

Empirical studies revealed that the combinations of ways of expression
anger with anger experience are linked to different physiological and psychological
problems. For instance, high level of arousal in anger experience accompanied with
inhibition of its expression is associated with increased blood pressure (Goldstein,
Edelberg, Meier, & Davis, 1988), cardiovascular disease (Brosschot & Thayer,
1998), as well as chronic pain (Kerns, Rosenberg, Jacob, 1994) and pain sensitivity
(Quartana & Burns, 2007). In terms of psychological problems, externalizing anger
are related aggression, hostility and impulse control which in turn leads to
impairment in relational and occupational problems (Kroner & Reddon, 1994) and
behavioral problems (Hiew & Rayworth, 2005). On the other hand, inhibition of
anger expression tend to be associated with internalizing problems such as
depression and somatic problems (Koh, Kim, Kim & Park, 2005); anxiety (Biaggio,
2005); and eating disorders (Milligan & Waller, 2000).

1.2 Emotion Regulation

Emotions may be detrimental in the case of experiencing them in
inappropriate context with too much intensity and duration (Levenson, 1994).
Therefore, for healthy functioning, it is crucial to control both positive and negative
emotions (Kring & Werner, 2004). Empirical studies revealed that inability to deal
with emotions in daily life leads to more intense and persistent psychological
distress so that this may be a risk factor for psychological disorders such as
depression and anxiety (Mennin, Holoway, Fresco, Moore, & Heimberg, 2007). On
the contrary, successful regulation of emotions is accepted as a protective factor that
improves physical well-being, social relations, cognitive performance, and life-
satisfaction (Gross & John, 2003).

The field of emotion regulation is not specific to clinical psychology; rather
it is a multidisciplinary concept getting involved in developmental, cognitive, and

biological as well as social psychology. On the other hand, over two decades; it has
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gained great attention in psychopathology from psychoanalytic to cognitive
perspectives. This is a broad concept which provides explanations not only about
development and maintenance of psychological problems but also about the
importance of emotion based psychotherapy in the treatment process (Mennin &
Farach, 2007).

Emotion regulation is a complex process including experiencing,
recognizing, expressing, and modulating emotions for everyday events. These
processes may be operated automatic or consciously (Rottenberg & Gross, 2003);
intrinsically (toward self-emotional experience) or extrinsically (toward other’s
emotional experience); and these are strongly interrelated with environmental,
behavioral, physiological, and cognitive systems (Gross, 1998; 2001; Mauss, Cook,
& Gross, 2007; Koole & Rothermund, 2011,). Each process is crucial for
individual’s social, psychological, and cognitive functioning by influencing the
recognition and intensity of emotion like to what extent and under what conditions
these emotions should be experienced, as well as its appropriateness of expression
(Sloan & Kring, 2010).

1.2.1 The Process Model of Emotion Regulation

In an attempt to understand the dynamics of emotion regulation, Gross
(1998a) emphasized an emotion-generative process model focusing on regulating
both experience and expression of emotion. According to this model, regulation
takes place from the creation of an emotion until the end of the activation of its

response (see Figure 2).

In this model, emotional experience starts with the evaluation of internally
or externally elicited emotional cues. Depending on this evaluation, simultaneous
simulation of emotional response tendencies is activated in behavioral,
physiological, and experiential systems. In the final step, these tendencies are also
adjusted if necessary, and then emotional responses are fully experienced after this
adjustment. This process is explained in two-level model in which emotions can be

regulated by either manipulating the input or manipulating the emotional response
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(Gross, 1998b). The first level called antecedent-focused regulation that refers to
strategies engaged before the emotional experience is generated. After these
response tendencies are fully elicited, second level called response-focused emotion
regulation is triggered in which strategies focus on regulating these responses
(Gross, 1998a).

This two-level model of regulation contains different forms of emotion
regulation in which each form is composed of different regulatory strategies
depending on the sequence of emotional progression (Gross, 1998a; b).
Accordingly, antecedent-focused regulation includes firstly situation selection that
refers to a decision making about avoiding or approaching a situation based on its
potential emotional impact. Situation selection is operated based on the principle
that individuals have a natural tendency to avoid the sources of negative emotions,
and to approach those eliciting desirable emotions. Secondly, situation modification
takes place with an aim to make direct changes in selected situation in order to elicit
desirable emotional experiences (Werner & Gross, 2010). Thirdly, attentional
deployment refers to cognitive process about focusing on different aspects of the
situation. Most of the situations are complex which include many aspects and each
aspect may have different emotional consequences. Selecting to focus on a specific
aspect of a situation is the process of attentional deployment (Gross, 1998a; b). This
process is adaptive if there is a balance between interpretational bias and objective
view of a situation (Philippot, Baeyens, Douilliez, & Francart, 2004). After the
selection of the cognitive aspect, then cognitive change can be operated for the
possible meanings. This process is required to select a meaning of a situation that
determines emotional responses (Gross, 1998a; b). The last step located in
response-focused regulation is response modulation. It is the final step that is
activated after the emotional response has been evoked. This final process aims to
directly influence behavioral, experiential, and physiological tendencies of

emotional experience (Gross, 1998a; b).
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Figure 2. A Process Model of Emotion Regulation. Reprinted from “The
emerging field of emotion regulation: An integrative review” by J. J. Gross, 1998,

Review of General Psychology, 2(3), p. 282.

Each process in this model involves variety of regulatory strategies, but
particularly two of them are very significant, namely cognitive reappraisal and
suppression. Individuals use these two strategies very frequently in daily life, but
they have very diverse consequences and their focus is quiet distinct (John & Gross,
2004). Cognitive reappraisal is a form of antecedent-focused emotion regulation
referring to cognitive reevaluation of situation in order to modify its eliciting
emotional impact (Lazarus, 1991; Lazarus & Alfert, 1964). On the other hand,
suppression is a form of response-focused emotion regulation processed in response
modulation with an attempt to inhibit enduring emotion-expressive behavior (Gross
& Levenson, 1993). Cognitive reappraisal influence emotional response tendencies
to be generated or not, whereas, suppression is about the modification of emotional

response tendencies that have been already activated (John & Gross, 2004).
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1.2.2 Emotion Dysregulation

In terms of management of emotions, dysregulation refers lack of abilities to
decrease negative influence of emotional responses participated in emotional over
sensitivity and reactivity (Neacsiu, Bohus, & Linehan, 2013). Linehan, Bohus and
Lynch (2007) also described persistent emotion dysregulation as excessive
emotional arousal, impairment in physiological and cognitive processing, inability
to distract attention from source of emotional distress, impulse control difficulty for
emotional responses, and pursuing long term goals independently from emotional
arousal. It is suggested that dysregulation may affect whole emotional functioning
involving cognitive, experiential, physiological, and cognitive subsystems (see

Figure 3).

The relationship between emotion regulation dysregulation and
psychopathology has been empirically validated among both child and adult studies.
Accordingly, impairment in emotion regulation is strongly found to be related with
depression and anxiety disorders (Campbell-Sills & Barlow, 2007; Kring & Sloan,
2010; Mennin, Holaway,Fresco, Moore, & Heimberg, 2007), eating disorders
(Harrison, Sullivan, Tchanturia, & Treasure, 2009), personality disorders (Linehan,
1993; Wagner & Linehan, 1999), and also drug use (Wong, Silva, Kecojevic,
Schrager, Bloom, Iverson, & Lankenau, 2013). Emotion dsyregulation may be
resulted from either persistent and rigid patterns of maladaptive strategies across

different situations or difficulty in adaptive regulation (Werner & Gross, 2010).
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Figure 3. Pervasive Emotion Dysregulation Schematic. Reprinted from Handook
of Emotion Regulation (p. 584) by M.M. Linehan, M. Bohus, & T.R. Lynch, 2007,
New York, NY: The Guilford Press.

1.2.2.1. Maladaptive Emotion Regulation Strategies

In daily routine, individuals engage in mixture of regulatory strategies for
both positive and negative emotional reactions. These strategies may show diversity
across different situations and emotional reactions (Gross, 1998a; b). Some
strategies are considered as adaptive that may have direct influence on personal,
relational, occupational as well as psychological functioning and satisfaction
(Rottenberg & Johnson, 2007). Werner and Gross (2010) identified four major steps
for adaptive regulation, these steps in an order are; to pause the emotional reactions,
to notice clearly on one’s emotional experience, to decide whether it is more
appropriate to control a situation or internal state, and as the final step, to follow

clearly defined long term goals. Adaptive strategies guide individuals to experience
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and differentiate owns and others’ emotions as well as to attenuate and cope with
negative emotional experiences. A strategy is recognized as adaptive if it is flexible
and it includes contextually appropriate emotional modification in a way of serving
long term goals (Barett, Gross, Christensen, & Benvenuto, 2001; Diamond &
Aspinwall, 2003).

Some of the major adaptive strategies are specified as acceptance and
problem solving in different situations and for variety of emotions. Acceptance is an
effortless strategy referring to let the emotion to be experienced without any attempt
to modify or to suppress (Valdivia-Salas, Sheppard, & Forsyth, 2010). Empirical
studies revealed that high level of acceptance and tolerance for negative emotions
contribute to mental health and better psychological outcome (Berking,
Wupperman, Reichardt, Pejic, Dippel, & Znoj, 2008, Greenberg, 2002), whereas
inability to accept negative emotional experience is significant in anxiety disorders
(Mclaughlin, Mennin, Farach, 2007; Tull & Roemer, 2007), substance use (Tull,
Schulzinger, Schmidt, Zvolensky, Lejeuz, 2007) and personality disorders (Gratz,
Rosenthal, Tull, & Lejuez, 2006). For treatment of emotional disorders, there is
growing interest for mindfulness-based therapies focusing on to be fully aware and
experience all kinds of emotions and internal states without judgment or trying to
change them (Segal, Williams & Teasdale, 2002; Shapiro & Schwartz, 1999).

Problem solving is another adaptive strategy involving conscious attempts
such as planning and searching for possible solutions in order to deal with the
source of the distress rather than directly focusing on regulating emotion (Lazarus,
1991; 1993). Lack of problem solving skills is associated with eating disorders
(VanBoven & Espelage, 2006), depression (Aldao, Nolen-Hoeksema, & Schweizer,
2010), and also substance use (Cooper, Russell, Skinner, Frone, & Mudar, 1992).

On the other hand, some strategies are considered as maladaptive, since they
simply fail to manage negative emotions effectively or fail to change the emotional
responses favorably (Werner & Gross, 2010). In addition, they result in lack of
control or over-control of emotional experience and expression (Calkins &

Dedmon, 2000). Maladaptive emotion regulation strategies may contribute many
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psychological and behavioral symptoms. For instance, suppression, avoidance, and
rumination are identified as maladaptive especially leading to internalizing
disorders such as depression and anxiety (Aldao, Nolen-Hoeksema, & Schweizer,
2010). Suppression is conceptualized as inhibition of emotional experience and
hiding of emotion expression as well as negative thoughts (Gross, 1998a; b;
Wenzlaff & Wegner, 2000). Avoidance includes both behavioral coping for
distressful situations and cognitive strategies for negative emotions and thoughts
(Hayes, Strosahl, & Wilson et al., 2004). In terms of behavioral coping, avoidance
takes place in the process of situation selection (Werner & Gross, 2010).
Maladaptive situation selection is recognized in anxiety and mood disorders such
that persistent avoidance lead to decrease in effective coping skills and opportunity
for positive experiences, leading to more social isolation, impoverished life quality,
and consequently, worry and negative mood become chronic (Borkovec, Alcaine, &
Behar, 2004; Campbell- Sills & Barlow, 2007). From cognitive perspective, any
attempt to avoid unpleasant internal state paradoxically may lead to increase in its
intensity, emotional reactivity, and to become persistent if it is inflexible and
contextually inappropriate (Sloan, 2004; Wegner, 1994). Dysfunctional role of
avoidance is established in behavioral problems (Kingston, Clarke, & Remington,
2010), anxiety disorders (Kashdan, Barriosb, Forsytha, & Steger, 2006; Marx &
Sloan, 2005), depression (Cribb, Moulds & Carter, 2006), and substance use
(Forsyth, Parker, & Finlay, 2003).

In contrast to avoidance, rumination refers to repetitively focusing on the
causes and consequences of an emotional experience or a stressful situation in a
dysfunctional way (Watkins, 2008). Rumination is a metacognitive regulation in
which an individual engages in order to understand the causes of unwanted
situation, in order to prevent this event to happen again or to be prepared in the
future by taking necessary causations (Wells, 2000). This is a dysfunctional
strategy, because centering attention on negative experience or threat leads
intensification of distress, impairment in effective problem-solving skills and
experiencing corrective emotion (Fisher & Wells, 2009; Wells & Matthews, 1996).

Rumination is found to be related with many psychological problems, including
21



depression (Wells, 2009) and anxiety (Wells & Carter, 2001), as well as eating
problems and substance use (Nolen-Hoeksema, Stice, Wade, & Bohon, 2007).

Gross (1998a) proposed that timing of regulatory strategies is very
important in effectiveness. Accordingly, antecedent-focused strategies that focus on
regulating emotional tendencies before eliciting are much more adaptive than
response-focused strategies which are used after the emotional tendencies are
generated. Particularly, cognitive reappraisal as an effortful antecedent-focused
strategy refers to cognitive reevaluation of the situation directed to increase the
impact of positive emotion or to decrease the effect of negative emotion (Gross,
2001). Functional reappraisals of situations are very adaptive in increasing positive
affect, quality of interpersonal relationship and psychological well-being and life-
satisfaction (Gross & John, 2003). Consistently, effective reappraisal has been
emphasized in the treatment procedures in cognitive therapy perspectives (Beck,
1976; Beck, Rush, Shaw, & Emery, 1979).

On the other hand, a specific response-focused strategy named as
suppression referring to emotional inhibition or expressive suppression is
considered as maladaptive, because it paradoxically leads to increased negative
emotions (Hayes, 2004; Marcks & Woods, 2005). Suppression is a dysfunctional
strategy associated with impairment in well-being and interpersonal relations (Gross
& John, 2003). For instance, depression is more likely to be related with
suppression and impairment in attenuation or modulation of emotions; while
reappraisal is a protective factor for depressed mood (Brockmeyer, Bents, Holtforth,
Pfeiffer, Herzog & Friederich, 2012; Dennis, 2007; Liverant, Brown, Barlow &
Roemer, 2008).

1.2.2.2 Difficulty in Emotion Regulation

Besides the maladaptive strategies in dealing with emotion, there is another
perspective of emotion regulation emphasizing that emotion regulation is a complex
process that is not limited to simply controlling or changing an emotion (Thompson,

1994). This multidimensional model reframes emotion regulation entailing as
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awareness and acceptance of emotions, controlling impulsive responses in order to
pursuit goals, and also employing flexible and appropriate regulatory strategies for
emotion modulation. According to this model, adaptive regulation should contain
all these dimensions, and subsequently, lack of any of these elements causes

difficulty in emotion regulation (Gratz & Roemer, 2004).

Empirical studies revealed that difficulty in emotion control is associated
with more post-traumatic stress symptoms and negative affect (Ehring & Quack,
2010; Tull, Barrett, McMillan, Roemer, 2007). In addition, some specific
difficulties are more significant for some psychological disorders than others. Lack
of emotional awareness is found to be contributing factor for unpredictability and
uncontrollability in fear acquisition (Bouton, Mineka, & Barlow, 2001). Coherently,
from a perspective of vulnerability, it is pointed that anxiety sensitivity tends to be
more significant in heightened worry and anxiety arousal in the case of less
acceptance of emotional distress (Kashdan, Zvolensky, & McLeish, 2008).
Similarly, the experience of uncued panic attack and generalized anxiety disorders
are found to be positively related with both lack of emotional acceptance and clarity
(Mennin, Heimberg, Turk, & Fresco, 2005; Tull & Roemer, 2007).

Limited studies pointed interrelated mechanism of negative emotions and
emotion regulation across psychopathology. For instance, adolescence’s life
satisfaction is found to be negatively associated with anger and poor reappraisal
(Mitrofan & Ciuluvica, 2012). Another study indicated that shame and projective
guilt are positively related with emotional suppression and self-blame among
children with more psychological and behavioral symptoms (Ferguson et al., 1999).
Consistently, anger and embarrassment are linked to emotion regulation impairment
that results in increment in destructive risk taking behaviors (Leith & Baumeister,
1996). However, there is a lack of extensive model that explains the association
between specific emotions and emotion dysregulation corresponding to

development and maintenance of psychological symptoms.
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1.3 Parenting Styles

In order to achieve a comprehensive framework for vulnerability factors of
psychological symptoms, the role of parental responses and attitudes toward
children where the root of both emotions and emotion regulation has been
embedded and has evolved, should not be underestimated. Consistently, there is a
body of empirical research having stated that parent-child interaction has crucial
influence on the child’s functioning and subsequent psychological health in
adulthood. This interaction is formed along three distinct but interrelated
dimensions. The first aspect involves parenting practices referring to specific
parental behaviors and responses toward children. These practices may show
variety depending on the external and internal motives such as context and goals of
the interaction (Darling & Steinberg, 1993). Second aspect refers to parenting styles
which are more extensive than child rearing behaviors. They involve parent’s
cognitions, attributions, emotions toward the child and also parenting values and
attitudes (Berg-Nielsen, Vikan, & Dahl, 2002). The last domain is family
environment referring general interactions within a family system that include
communication patterns, boundaries, and interpersonal conflict (Morris, Silk,
Myers, & Robinson, 2007).

In general pattern, healthy psychological development is strongly influenced
by parental environment providing emotional warmth and affection, supporting
autonomy, avoiding criticism and excessive control (Berg-Nielsen, Vikan, & Dahl,
2002; Rapee, 1997). Especially parental attitudes such as emotional warmth and
support, psychological autonomy and affect expression are considered as adaptive,
whereas some others including criticism, psychological control, overprotection and
rejection are maladaptive in the relation to psychological problems (Rapee, 1997;
Rommel, Nandrino, Ducro, Anrieux, Delecourt, & Antoine, 2012; Wood, McLeod,
Sigman, Hwang, & Chu, 2003). Specifically, parental rejection and overprotection
are found to be positively associated with worry (Brand, Hatzinger, Beck, &
Holsboer-Trachsler, 2009; Brown & Whiteside, 2008), obsessive-compulsive
disorder (Alonso, et al., 2004), depression and anxiety (Anli & Karsli, 2010; Baker
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& Hoerger, 2012; Fentz, Arendt, O’Toole, Rosenberg, & Hougaard, 2011;
Yoshizumi, Murase, Murakami, & Takai, 2007). In addition, perceived parental
criticism and psychological control are associated with relational aggression,
borderline personality traits as well as eating problems (Cheavens et al., 2005;
Kawabata, Alink, Tseng, van ljzendoorn, & Crick, 2011; Topham et al., 2011).

The effects of parenting responses and styles on adulthood psychopathology
can be enlightened with emotion regulation system. There is a consistent literature
pointing out that emotion regulation has a mediator role in the relation between
parental reactions and adulthood psychopathology (Baker & Hoerger, 2012). From
the developmental perspective, emotion-regulation skills are based on both intrinsic
and extrinsic factors. Intrinsic factors are related with physiological system,
temperament, and biological predisposition (Eisenberg & Morris, 2002). On the
other hand, external factors consist of all kinds of social interactions between
primary care giver and child, additionally, parental reactions to child’s emotional

responses (Fox & Calkins, 2003).

Infant’s efforts for regulating emotions begins with birth; and during the first
year these efforts are mostly controlled by autonomic physiological mechanisms,
for instance crying as a response to discomfort or sucking as a response to pleasure
(Kopp & Neufeld, 2003). After the first year, a transition from passive to active
ways of emotional process takes place; and the child purposefully begins to use
specific strategies to manage affective states in responding to external world
(Calkins & Dedmon, 2000). During the both passive and active phases, child is
extremely sensitive to primary-care giver’s responses in dealing with internal state
(Sroufe, 2000). Especially in the encounter of threat or distress, parent’s emotional
coaching, acceptance, and responsiveness are very crucial for the child to manage
intense and detrimental emotional states (Thompson, 1994). Adulthood strategies
for regulating emotions mostly depend on these repetitive interactions and

continuously influence individual’s later functioning (Sroufe, 2000).

There is a contemporary framework, named as, tripartite model formulating

three dyadic paths of development of emotion regulation influenced by parental
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dynamics (Morris, et al., 2007). According to this model, all paths are interacting
with each other and also interdependent with child and parent personal
characteristics in influencing adjustment related outcomes. In this model, the first
path is to acquire ability to regulate emotions through observing and modeling

others’ emotional experiences and expressions.

In the second path, child’s regulatory skills are directly shaped by parental
behaviors and reactions to child’s emotional responses (Morris, et al., 2007).
Parental practices that are directed to socialization of emotion during childhood are
very critical in later development of emotional experience and emotion regulation.
In that sense, this socialization includes parent’s reactions to child’s positive and
negative emotions, parental communication about emotions and parent’s expression
of emotions (Eisenberg, Cumberland & Spinrad, 1998; Morris, et al., 2007).
Eisenberg et al. (1998) also proposed a heuristic model suggesting that parental
practices toward child’s emotional system influence child’s understanding and
differentiating own emotions, regulatory ways for emotion related responses,
quality of relationship with others, as well as mental representations about internal
and external world. From the developmental perspective, adopting healthy
regulation is linked to parental support and flexibility in responding to child’s
emotional experiences and expressions (Sroufe, 2000). On the other hand, punitive
and neglecting responses to children’s emotions are associated with maladaptive
regulatory strategies such as avoidance or seeking revenge (Jones, Eisenberg, &
Fabes, 2002; Eisenberg, Fabes, & Murphy, 1996). However, considering the
multifaceted structure of this relationship, it should be noted that both quality of
parental socialization and its consequences to child’s emotion regulatory strategies
are affected by many other factors. Some of the major moderators are the type and
the intensity of emotions of the child and parent; appropriateness of the child’s or
parent’s emotional experiences and expressions; family environment; child’s
characteristics such as sex, temperament; quality of parental communication and

also consistency of parental responses (Eisenberg, et al., 1998; Morris, et al., 2007).
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In the third path, child’s emotional system is influenced by emotional
context of the family representing attachment quality, parenting styles, and quality
of relationship (see Figure 4) (Morris, et al., 2007). In terms of emotional climate of
the family, particularly, parenting styles referring to primary care givers’ relatively
stable attitudes and practices towards the child in various contexts have strong
impact on child’s behavioral, physiological, and psychological functioning in later
life (Darling & Steinberg, 1993). Positive parenting styles such as providing
emotional warmth and supporting affective expressions have positive impact on
emotion recognition and adaptive modulation from childhood to adulthood; whereas
negative styles including over-control and rejection, are related to emotion
inhibition, suppression, avoidance, and rumination (Coggins & Fox, 2009; Gottman,
Katz & Hooven, 1997; Meesters & Muris, 2004).
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Figure 4. Tripartite Model of the Ipmact of the Family on Children’s Emotion
Regulation and Adjustment. Reprinted from “The role of family context in the
development of emotion regulation” by A. S. Moris, J. S. Silk, L. Steinberg, S. S.
Myers, and L. R. Robinson, 2007, Social Development, 16(2), p. 362.
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As an attempt to achieve an integrative framework in the relationship
between negative parenting styles and psychological symptoms, the examination of
the role of negative emotions and emotion regulation is essential. For instance,
childhood maltreatment is significantly associated with emotion dysregulation
which in turn leads to more severe borderline personality traits (Gratz et al., 2008).
Another study indicated that parental neglect and punishment towards child’s
sadness tend to increase individual’s deliberate self-harm tendency and depression
by cultivating more negative emotions and evaluations such as sadness as a
complaint, anger toward self because of feeling sad, fear of rejection because of
sadness, and fear of uncontrollability (Boucher, Lecours, Philippe, & Arseneault,
2013; Buckholdt, Parra, & Jobe-Shields, 2009). In addition, parental emotional
rejection is likely to impair individuals’ capacity of intimacy and this impairment is
mediated by emotional dysregulation referring to difficulties in both task and

emotion focused strategies (Roth & Assor, 2012).

The role of emotions in these mediation models still need to be clarified,
however, the effect of family on the development of individuals’ emotional system
is a firmly supported issue. Rather than specific parental practices, parental attitudes
and stable practices have more direct influence on the socialization of child’s
emotional system (Tangney & Dearing, 2002). To illustrate, anger and hostility in
adolescents tend to increase with insecure attachment referring to parental rejection,
control and inconsistency as well as lack of emotional warmth (Muris, Meesters,
Morren, & Moorman, 2004; Troisi & D’Argenio, 2004). Regarding the
development of self-conscious emotions, childhood guilt is attributed to parental
blame, inductive discipline, and angry responses to negative situations; whereas
childhood shame is connected with parental hostility, humiliation, conditional love,

and also lack of parental care and appreciation (Tangney & Dearing, 2002).

Retrospective studies also revealed adult’s shame memories are strongly
related with controlling, demanding, neglectful, and affectionless family
interactions (Gross & Hansen, 2000; Lutwak & Ferrari, 1997; Pulakos, 1996).

These early shame promoting experiences may have an impact on adulthood
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depression and relational problems (Gilbert, Allan & Goss, 1996; Scarnier,
Schmader, & Lickel, 2009). In terms of underlying processing, shame-based
traumatic events lead to increase in maladaptive emotion regulation strategies such
as intrusion, rumination, suppression, and dissociation which in turn lead to more
depressive symptoms (Matos, Pinto-Gouveia, & Costa, 2013). However, there is a
lack of comprehensive framework investigating the impact of different parenting
styles on psychological symptoms related to specific emotions and emotion

dysregulation.
1.4 Aims of the Study

Although the role of excessive, uncontrollable, and inappropriate emotions in
the development of psychological symptoms has been empirically validated, there is
a lack of comprehensive picture investigating the underlying mechanisms of this
relationship and the source of dysfunctional emotional experience. In an endeavor
to test all-inclusive model, the current study has focused on three major

psychological symptoms, specifically, depression, trait anxiety, and worry.

Depression is one of the most common psychological problems and also a
comorbid condition to various psychological and physiological disorders throughout
the world (Andrade & Caraveo, 2003; Kessler, Berglund, & Demler, 2003). It is
characterized as dysphoric mood accompanied with loss of pleasure, lack of energy,
eating and sleep disturbance, suicidal thoughts, and sense of worthlessness
(American Psychiatric Association, 2013). Trait anxiety is described as a relatively
stable state like being agitated and distressed, the perception of possibility of future
danger, and lack of sense of control. It refers to chronic condition that has biological
or psychological components rather than stemming from temporal responses to
external factors (Spielberger, Gorsuch, & Lushene, 1970). Therefore, trait anxiety is
characterized as individual’s proneness to anxiety and is associated with various
anxiety disorders (Barlow, 2000). Worry is a cognitive process concerned with
possible future threats or danger. Excessive worry refers to pathological worry that
is characterized as preoccupation with negative thoughts. Pathological worry

representing uncontrollable anticipation of negative thinking, results in interference
29



to individuals functioning (Mennin, Heimberg, Turk, & Fresco, 2002). It is also

critical for most of the anxiety disorders, particularly for obsessive-compulsive

disorders, generalized anxiety disorder, panic disorder and phobias (American

Psychiatric Association, 2013).

aims:

1)

(@)

In the light of present literature review, the present study has the following

To examine the possible differences revealed by demographic variables,
specifically, gender, employment status, living style, father’s education,
mother’s education on the measures of emotional experience, particularly
self-conscious emotions (i.e. shame proneness, externalization, detachment,
dutifulness, and situational guilt), trait anger and anger expressions (i.e. anger
in, anger out, anger control); on the measures of emotion regulation (i.e.
cognitive reappraisal and suppression) and difficulties in emotion regulation
(i.e. lack of emotional awareness, lack of emotional clarity, non-acceptance of
emotional response, limited access to effective ER strategies, inability to
engage in goal directed behavior, and impulse control difficulties); on the
measures of perceived parenting styles (i.e. mother’s emotional warmth,
mother’s rejection, mother’s overprotection, father’s emotional warmth,
father’s rejection, and father’s overprotection); and on the measures of
psychological symptoms (i.e. depression, trait anxiety, and worry).

To examine the factors including perceived parenting styles (i.e. mother’s
emotional warmth, mother’s rejection, mother’s overprotection, father’s
emotional warmth, father’s rejection, and father’s overprotection), and
emotional experience (i.e. self-conscious emotions, trait anger, and anger
expressions) associated with difficulties in emotion regulation (i.e. lack of
emotional awareness, lack of emotional clarity, non-acceptance of emotional
response, limited access to effective ER strategies, inability to engage in goal

directed behavior, and impulse control difficulties).
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(3) To examine the factors including perceived parenting styles (i.e. mother’s
emotional warmth, mother’s rejection, mother’s overprotection, father’s
emotional warmth, father’s rejection, and father’s overprotection); emotional
experience (i.e. self-conscious emotions, trait anger, and anger expressions);
and difficulties in emotion regulation (i.e. lack of emotional awareness, lack
of emotional clarity, non-acceptance of emotional response, limited access to
effective ER strategies, inability to engage in goal directed behavior, and
impulse control difficulties) associated with psychological symptoms (i.e.,
depression, trait anxiety and worry).

(4) To examine the moderator role of emotion regulation (i.e., cognitive
reappraisal and suppression) on the association between emotional experience
(i.e., self-conscious emotions, trait anger and anger expressions) and

psychological symptoms (i.e., depression, trait anxiety and worry).

Based on these aims, primary research questions and related hypotheses of the

study are as follows (see Figure 5):

Question 1: What are the associates of difficulties in emotion regulation?
Hypothesis 1.1: Negative parenting styles (e.g., maternal and paternal rejection and
overprotection) will be associated with more emotion regulation difficulties.
Hypothesis 1.2: Specific parenting styles will be significant as unique predictors of
difficulties in emotion regulation.

Hypothesis 1.3: The higher levels of emotional experience (e.g., self- conscious
emotions and anger) will be related with more emotion regulation difficulties.
Hypothesis 1.4: Specific emotions will be significant as unique predictors of
difficulties in emotion regulation.

Question 2: What are the associates of psychological symptoms?

Hypothesis 2.1: Negative parenting styles (e.g., maternal and paternal rejection, and
overprotection) will be related with more psychological problems.

Hypothesis 2.2: Specific parenting styles will be significant as unique predictor of

psychological problems.
31



Hypothesis 2.3: The higher levels of negative emotional experiences (e.g., shame
and trait anger) will be related with more psychological problems.

Hypothesis 2.4: Specific emotions will be significant as unique predictor of
psychological problems.

Hypothesis 2.5: Emotion regulation difficulties will be associated with more
psychological problems.

Hypothesis 2.6: Specific emotion regulation difficulties will be significant for

decrease and increase in specific psychological problems.

Question 3: What are the influences of various emotion regulation strategies in the
relation between emotions and psychological symptoms?

Hypothesis 3.1: The association between negative emotions and psychological
problems will be moderated by different kinds of emotion regulation strategies. In
other words, the associations between negative emotions and psychological
problems will vary with different kinds and levels of adopted regulation strategies.
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CHAPTER II

METHOD

2.1 Participants

Current study was carried out with 544 participants who voluntarily agreed
to complete the set of questionnaires. The age range was between 18 and 50 (M =
26.52, SD = 7.30). 408 of the participants were female (75%) and 136 of them were
male (25%). In addition, 81.6% of the participants (N = 444) took part in the study
via using web site and 18.4% of them (N = 100) participated via paper-pencil
application.

Participants were recruited from either Ankara or Istanbul by using snowball
technique. In terms of employment status, 49.5% were students (N = 268) and
50.5% were employed (N = 273). Furthermore, 59.6% of the participants (N = 324)
lived with their parents, 24.1% of them (N = 131) stayed with friends, 14.5% of
them (N = 79) lived alone, and 1.8% of the participants (N = 10) stayed with
relatives.

In terms of education level, 1.1% (N = 6) were graduates of elementary
school, 7.2% (N = 39) were graduates of high school, 71.3% (N = 388) were
university students or university graduates, and 20.4% (N = 111) were post-
graduates. Regarding mother’s education, 5% (N = 25) were illiterate, 4.4% (N =
24) were literate but not graduated from primary school, 28.7% (N = 156) were
graduates of primary school, 11.6% (N = 63) were graduates from middle school,
23.9% (N = 130) were graduates of high school, 24.8% (N = 135) were graduates of

university, and 1.7% (N = 9) were post-graduates. According to father’s education,
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0.6% (N = 3) were illiterate, 2.8% (N = 15) were literate but not graduated from
primary school, 19.7% (N = 107) were graduates of primary school, 9.2% (N = 50)
were graduates of middle school, 29% (N = 158) were graduates of high school,
34% (N = 185) were graduates of university, and 4.6% (N = 25) were post-
graduates.

Finally as for the past and current psychological problems of the
participants, 28.1% of them (N = 153) had taken psychological or psychiatric help
at least once in lifetime, 71.9% (N = 391) had never taken any psychological or
psychiatric help.

Among these demographic features, response style, employment status,
living style, mother’s education and father’s education were examined as the effects
demographic variables on measures used in the study because of their relatively
acceptable distributions. The effect of gender was also taken into the consideration
in spite of unequal distributions, since it was one of the major demographic
features. Demographic characteristic of the participants were listed in detail in
Tablel.
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Table 1. Demographic Characteristics of the Sample

Variables N %
Response Style
Paper-Pencil 100 18.4
Online 444 81.6
Gender
Female 408 75
Male 136 25
Education Level
Elementary school 6 1.1
High school 39 7.2
University 388 71.3
Postgraduate 111 20.4
Employment Status
Student 268 49.5
Employed 273 50.5
Living with
Parents 324 59.6
Friends 131 24.1
Relatives 10 1.8
Alone 79 145
Mother’s Education
Iliterate 25 5
Literate 24 4.4
Primary school 156 28.7
Middle school 63 11.6
High school 130 23.9
University 135 24.8
Postgraduate 9 1.7
Father’s Education
Iliterate 3 0.6
Literate 15 2.8
Primary school 107 19.7
Middle school 50 9.2
High school 158 29
University 185 34
Postgraduate 25 4.6
Age M=2652 SD=7.39
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2.2 Materials

Measurement instruments for the present study included Demographic
Information Form (see Appendix B), State-Trait Anxiety Inventory-Trait Form (see
Appendix C), Penn State Worry Questionnaire (see Appendix D), Difficulties in
Emotion Regulation Scale (see Appendix E), Trait Anger — Anger Expression
Inventory (see Appendix F), Test of Self-Conscious Affect-3 (see Appendix G),
Emotion Regulation Questionnaire (see Appendix H), Short - Egna Minnen
Betraffande Uppfostoran -Own Memories of Upbringing (see Appendix 1), Beck

Depression Inventory (see Appendix J).

2.2.1 Demographic Information Form

Demographic information form was structured by the researcher in order to
receive information about participants’ age, gender, education level, employment
status, living style, parental education level, and the presence of past or current

psychological/psychiatric problems and its treatment.

2.2.2 Short - Egna Minnen Betraffande Uppfostoran (Own Memories of
Upbringing)

Short- Egna Minnen Betraffande Uppfostoran (EMBU-Own Memories of
Upbringing) was developed to assess adult’s perceptions of parental rearing
practices in childhood (Perris, Jacobsson, Lindstrém, von Knorring, & Perris, 1980).
Short version of this scale includes 23 items covering perceptions of mothers’ and
fathers’ responses and behaviors separately. Items are rated on a four-point Likert
scale ranging from 1 “never” to 4 “most of the time”, based on three domains,
namely, emotional warmth, overprotection, and rejection. Emotional warmth refers
to parental responses like providing care, love, and attention. On the other hand,
rejection consists of parental hostile, punitive, and also abusive attitudes and
behaviors. As the third dimension, overprotection refers to parental attitudes
including intrusive regulation, high standards, and rigid expectancy for compliance
of rules (Arrindell, et al. 1999). The scale had satisfactory reliability and validity

across different cultural and national settings (Arrindell et al. 1999; 2005).
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Turkish version of the scale was adapted by Karanci, et al. (2006). The scale
had high internal consistencies for maternal emotional warmth (alpha coefficient is
.75), overprotection (with alpha coefficient of .72) and rejection (with alpha
coefficient of .64) subscales, as well high reliability for paternal emotional warmth
(alpha coefficient is .79), overprotection (with alpha coefficient of .73) and rejection
(with alpha coefficient of .71) subscales (Dirik, Yorulmaz, & Karanci, 2014).

2.2.3 Test of Self-Conscious Affect-3

Test of Self-Conscious Affect-3 (TOSCA-3) was developed to measure
proneness to shame, externalization, detachment, guilt, and pride (Tangney &
Dearing, 2002). This is an scenario-based measure containing 11 negative and 5
positive scenarios in which responses are rated on a five-point Likert scale from 1
“not likely” to 5 “very likely”. Items are clustered in six different dimensions at
each scenario, specifically, shame proneness that refers to negative evaluation of the
global self, guilt proneness referring to negative evaluation of the one’s own
behavior, externalization that refers to the tendency of blaming others for the
consequences of one’s own action, detachment referring to the lack of emotional
involvement in situations, alpha pride referring to the positive evaluation of the
global self and beta pride referring to the positive evaluation of the one’s own
behavior (Tangney, Dearing, Wagner, & Gramzow, 2000). The scale had
satisfactory validity and reliability coefficients ranging from .48 to .78 (Tangney &
Dearing, 2002).

The Turkish version of this scale was adapted by Motan (2007) in which
items loaded basically in five domains, namely, shame proneness (alpha coefficient
was .81), externalization referring to avoid responsibility or blame others (alpha
coefficient was .75), detachment referring to be unconcerned (alpha coefficient was
.67), dutifulness referring to feel responsible (alpha coefficient was .73), and
situational or contextual guilt (alpha coefficient was .71). Turkish version of this
scale had also good test-retest reliability, revealing range of the coefficients
between .61 and .88 (Motan, 2007).
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2.2.4 Trait Anger — Anger Expression Inventory

Trait Anger — Anger Expression Inventory (TAXI) was developed to
measure the experience and the expressions of anger (Spielberger, Jacobs, Russel,
& Crane, 1983). The scale has 10 items assessing trait anger and 24 items assessing
three styles of anger expression, namely anger in (i.e. internalizing anger) that refers
to hold anger in without expressing it or to direct it toward self, anger out (i.e.
externalizing anger) that refers to display anger toward its target; and anger control
that refers to ability to manage anger and to control its expression. Items rated on a
four-point Likert scale from 1 “almost never” to 4 “almost always”. The scale
indicated good internal consistency with alpha coefficients ranging from .73 to .84.
In addition, the measure had satisfying construct and criterion validity in which
high level of anger was found to be correlated with increased hostility, as well as
cardiovascular problems (Spielberger, Johnson, Russel, Crane, Jacobs, & Worden
(1985).

Turkish version of the scale was adapted by Ozer (1994) with high internal
consistencies for trait anger (alpha coefficient was .79), anger in (alpha coefficient
was .62), for anger out (alpha coefficient was .78), and anger control (alpha
coefficient was .84). In terms of discriminant, criterion, and construct validity,
studies revealed that anger experience was significantly associated with both
anxiety and depressive symptoms. Furthermore, patients having problems related to
blood pressure were significantly differentiated from healthy individuals in terms of
anger experience and ways of expressing anger (Ozer, Erer, Kocabas, & Canberk,
1994).

2.2.5 Emotion Regulation Questionnaire

Emotion Regulation Questionnaire (ERQ) was designed to assess two major
emotion regulation strategies, specifically, cognitive reappraisal referring to
modifying the way of thinking about a situation in an attempt to decrease emotional
impact and suppression referring to inhibition of emotional expression (Gross &
John, 2003). The scale consists 10 items rated on a seven-point Likert scale ranged

between 1 “strongly disagree” and 7 “strongly agree” pointing satisfactory internal

39



consistency (coefficient for cognitive reappraisal was 79; and coefficient for
suppression was .73); and also test-retest reliability (with a coefficient of .69).

The Turkish version of this scale was adapted by Yurtsever (2008). This
adaptation revealed that Cronbach’s alpha coefficient for cognitive reappraisal was
.85 and coefficient for suppression was .78, as well as satisfactory construct and
criterion validity. In addition, test-retest reliability for these subscales was
acceptable (coefficient for cognitive reappraisal was .88, coefficient for suppression
was .82).

2.2.6 Difficulties in Emotion Regulation Scale

Difficulties in Emotion Regulation Scale (DERS) was developed to assess
difficulties in different emotion regulation strategies, consisting of 36 items rated
on a five- point Likert scale valued from 1 “almost never” to 5 “almost always”
based on six domains, specifically, lack of emotional awareness referring to
difficulty in consciously experiencing negative affect, lack of emotional clarity
referring to difficulty in differentiation of emotional responses, non-acceptance of
emotional responses referring, limited access to effective ER strategies, inability in
engaging goal directed behavior referring to difficulty in pursuing long-term goals
when negative affect is experienced, and impulse control difficulties referring to
difficulty in managing emotional responses (Gratz & Roemer, 2004). The scale
indicated good psychometric properties with Cronbach’s alpha as .93 for total scale,
alphas for internal consistencies of these subscales ranged from .80 to .89, as well
as good test-retest reliability (coefficient as .88).

The Turkish version of this scale was adapted by Ruganci and Gengoz
(2010) with satisfactory reliability and validity properties indicating that scores of
DERS were different between individual experiencing high psychological distress
and those experiencing low distress. Turkish translations of some of the items were
revised by Kavcioglu and Geng6z (2011) and this final version revealed strong

reliability and validity coefficients.
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2.2.7 State-Trait Anxiety Inventory-Trait Form

State-Trait Anxiety Inventory-Trait form (STAI-T) is made up of 20 items
assessing individual’s proneness to anxiety (Spielberger, Gorsuch, Lushene, 1970).
The items are rated on a four-point Likert scale ranging from 1 “not at all” to 4
“very much so” according to how respondent usually feels about the statements.
Internal consistency (with alphas ranged from .86 to .95) and test-retest reliability
(with alphas ranged from .65 to .75) coefficients were very satisfying (Spielberger,
Gorsuch, Lushene, Vagg, & Jacobs, 1983). Turkish version of the scale was
translated by Oner and Lecompte (1985). Turkish version revealed internal
consistency coefficients ranging from .83 to .87 and test-retest reliability ranging
from .71 and .86, in which scores of trait anxiety were found to be significantly
different between clinical sample and nonclinical control group indicating strong

criterion validity.

2.2.8 Beck Depression Inventory

Beck Depression Inventory (BDI) was designed to measure severity of
depression related with the affective, cognitive, behavioral, and motivational
symptoms as well as suicidal thoughts (Beck, Rush, Shaw, & Emery, 1979). The
scale has 21 items rated on a four-point Likert scale. The reliability of the scale with
alpha coefficient was stated as .86 in clinical populations and .81 in nonclinical
population (Beck, Steer, & Garbin, 1988). The Turkish version of this scale was
adapted by Hisli (1989) with similar and satisfactory psychometric properties.

2.2.9 Penn State Worry Questionnaire

Penn State Worry Questionnaire (PSWQ) was developed to assess proneness
to worry referring to uncontrollability of worry, in terms of its frequency and
intensity (Meyer, Miller, Metzger, & Borkovec, 1990). The scale includes 16 items
rated on a five-point Likert scale ranging from 1 “not typical at all” to 5 “very
typical”. Psychometric properties of the scale were satisfactory in terms of
reliability and validity coefficients establishing in which individuals with

generalized anxiety disorder were significantly differentiated from other anxiety
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groups including obsessive compulsive disorder via PSWQ (Brown, Antony, &
Barlow, 1992).

The Turkish version of the scale was adapted by Yilmaz, Geng¢dz, and
Wells (2008) and this adaptation yielded high internal consistency (with Cronbach’s
alpha .91), Guttman split-half reliability (.91), test-retest reliability (with alpha .88),
as well as good convergent validity.

2.3 Procedure

Before administration of the instruments, the proposal was submitted to
Middle East Technical University Human Subjects Ethic Committee (HSEC).
Following the approval of HSEC data collection was started. A group of
questionnaire was applied to volunteer participants via prepared online survey or
paper pencil by using snowball technique. Participants were well informed about
the aim and the procedure of the study through signing informed consent. It took

participants approximately 40-50 minutes to complete the measurements.
2.4 Analyses

In the present study, in order to investigate differences among the levels of
demographic variables on the measures, independent samples t-test, ANOVA and
MANOVA were carried out. In addition, a zero order correlation was conducted
among the measures of the study (i.e., psychological symptoms, emotion regulation,
variety of emotional experience and perceived parenting styles). Following that,
associates of difficulties in emotion regulation and associates of different
psychological symptoms were examined via serious of regression analyses. Finally,
in order to test different moderation models, series of moderation analyses were

performed by using macro written by Hayes and Matthes (2009).
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CHAPTER 111

RESULTS

3.1 Descriptive Information for the Measures of the Study

In order to examine the descriptive characteristics of the measures means,
standard deviations, and minimum-maximum ranges were provided for Short -
Egna Minnen Betraffande Uppfostoran (EMBU-Own Memories of Upbringing)
with subscales of emotional warmth, overprotection and rejection for both mother
and father, Test of Self-Conscious Affect-3 (TOSCA-3) with subscales of shame
proneness, externalization, detachment, dutifulness and situational guilt; The State-
Trait Anger Scale (STAS) with subscales of trait anger and three styles of anger
expression namely anger in, anger out and anger control; Emotion Regulation
Questionnaire (ERQ) with subscales of cognitive reappraisal and suppression;
Difficulties in Emotion Regulation Scale (DERS) with six subscales including lack
of emotional awareness, lack of emotional clarity, non-acceptance of emotional
responses, limited access to effective ER strategies, inability in engaging goal
directed behavior and impulse control difficulties, State-Trait Anxiety Inventory-
Trait Form (STAI-T); Beck Depression Inventory (BDI); Penn State Worry
Questionnaire (PSWQ) (see Table 2).
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Table 2. Descriptive Information for the Measures

Min —
Measures N Mean SD Max
Values
EMBU
Mother
Emotional Warmth 544 20.78 440 7-28
Overprotection 544 20.95 535 9-36
Rejection 544 9.95 333 7-26
Father
Emotional Warmth 544 19.27 492 7-28
Overprotection 544 1954 563 9-42
Rejection 544 9.93 360 7-27
TOSCA 3
Shame Proneness 544 4545 1041 16-74
Externalization 544 34.00 793 16-69
Detachment 544 30.57 6.15 10-45
Dutifulness 544 48.18 6.63 20-60
Situational Guilt 544 24.44 580 9-40
TAXI
Trait Anger 544 2082 570 11-40
Anger
Expression
Anger In 544  16.79 4.55 8-32
Anger Out 544  15.97 3.59 8-30
Anger Control 544  23.04 5.04 8-44
ERQ
Cognitive Reappraisal 544 25,59 577 T7-42
Suppression 544 1925 420 5-28

Note: EMBU = Short - Egna Minnen Betraffande Uppfostoran (Own Memories of
Upbringing), TOSCA-3 = Test of Self-Conscious Affect-3, TAXI = Trait Anger —
Anger Expression Inventory, DERS = Difficulties in Emotion Regulation Scale,
STAI-T = State-Trait Anxiety Inventory-Trait Form, PSWQ = Penn State Worry
Questionnaire, BDI = Beck Depression Inventory.
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Table 2. Descriptive Information for the Measures (continued)

Min —
Measures N Mean SD Max
Values
DERS
Lack of Emotional Awareness 544 21.67 402 6-30
Lack of Emotional Clarity 544 1888 3.74 5-25
Non-acceptance of Emotion 544 1205 521 6-30
Response
Limited Access to Effective ER 544 17.72 691 8-39
strategies
Inability to Engage in Goal 544 1461 484 5-25
Directed behavior
Impulse Control Difficulties 544 1248 514 6-30
STAIT 544 4321 871 22-71
PSQW 544  46.60 12.43 17-80
BDI 544 10.16 838 0-43

Note: DERS = Difficulties in Emotion Regulation Scale, STAI-T = State-Trait
Anxiety Inventory-Trait Form, PSWQ = Penn State Worry Questionnaire, BDI =
Beck Depression Inventory.

3.2 Psychometric Properties of the Scales
In terms of the psychometric characteristics of the measures, internal
consistency (alpha) coefficients and range for item-total correlations were reported

for all scales and their subscales (if available) (see Table 3).

3.2.1 Psychometric Properties of the Short - Egna Minnen Betraffande
Uppfostoran (EMBU-Own Memories of Upbringing)

EMBU - Own Memories of Upbringing scale was examined for subscales of
rejection, overprotection and emotional warmth for maternal and paternal responses
differently. Regarding to mother related subscales: for rejection Cronbach’s alpha
was .79; and item total correlations ranged between .33 and .60. Cronbach’s alpha
for the subscale of overprotection was .79; and the range of item total correlation
was between .31 and .68. For the subscale of emotional warmth, Cronbach’s alpha

was .82; and item total correlations ranged from .37 to .71.
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According to father related subscales: Cronbach’s alpha for the subscale of
rejection was .81; and the range of item total correlation was between .29 and .65.
For the subscale of overprotection Cronbach’s alpha was .77; and item total
correlations ranged from .27 to .59. For the subscale of emotional warmth,

Cronbach’s alpha was .85; and item total correlations ranged between .44 and .74.

3.2.2 Psychometric Properties of the Test of Self-Conscious Affect-3 (TOSCA-
3)

Test of Self-Conscious Affect-3 (TOSCA-3) had five subscales, namely,
shame proneness, externalization, detachment, dutifulness, and situational guilt. For
the subscale of shame proneness Cronbach’s alpha was .82; and item total
correlations ranged from .12 to .63. For the subscale of externalization Cronbach’s
alpha was .69; and item total correlations ranged between .17 and .44. The
Cronbach’s alpha of the detachment was .70; and the range of item total correlations
was between .23 and .51. For the subscale of dutifulness, Cronbach’s alpha was .76;
and item total correlations ranged between .12 and .54. The Cronbach’s alpha of the
situational guilt was .67; and the range of item total correlations was between .27
and .41.

3.2.3 Psychometric Properties of the Trait Anger-Anger Expression Inventory
Scale (TAXI)

Trait Anger-Anger Expression Inventory had a subscale for trait anger and
three subscales measuring three styles of anger expression namely, anger in, anger
out, and anger control. For the subscale of trait anger, Cronbach’s alpha was .86;
and item total correlations ranged between .35 and .66. Regarding the styles of
anger expression, Cronbach’s alpha of anger in was .77; and item total correlations
ranged from .31 to .61. For the subscale of anger out, Cronbach’s alpha was .72;
and the range of item total correlation was between .31 and .61. Finally, Cronbach’s

alpha of anger control was .86; and item total correlation ranged from .45 to .72.
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3.2.4 Psychometric Properties of the Emotion Regulation Questionnaire (ERQ)

Emotion Regulation Questionnaire was rated separately for cognitive
reappraisal and suppression. For the subscale of cognitive reappraisal, Cronbach’s
alpha was .60 and item total correlations ranged between .17 and .37. For the
subscale of suppression, Cronbach’s alpha was .52; and item total correlations

ranged from .02 to .46.

3.2.5 Psychometric Properties of the Difficulties in Emotion Regulation Scale
(DERS)

Difficulties in Emotion Regulation Scale consisted of six subscales,
specifically, lack of emotional awareness, lack of emotional clarity, non-acceptance
of emotional responses, limited access to effective ER strategies, inability in
engaging goal directed behavior, and impulse control difficulties. Cronbach alpha
for the subscale of lack of emotional awareness was .76, and item-total correlation
range was between .39 and .63. For the subscale of lack of emotional clarity,
Cronbach’s alpha was .86; and item total correlations ranged from .55 to .76. For
the subscale of non-acceptance of emotional responses Cronbach’s alpha was .89;
and item total correlations ranged between .63 and .78. For the subscale of limited
access to effective ER strategies, Cronbach’s alpha was .90; and item total
correlations ranged from .55 to .77. For the subscale of inability in engaging goal
directed behavior Cronbach’s alpha was .89; and item total correlations ranged
between .57 and .81. Lastly, for the subscale of impulse control difficulties,

Cronbach’s alpha was .89; and item total correlations ranged from .52 to .82.

3.2.6 Psychometric Properties of the State-Trait Anxiety Inventory-Trait Form
(STAI-T)
For State-Trait Anxiety Inventory-Trait Form, the alpha coefficient was

found as .89; and item total correlations ranged between .33 and .64.

3.2.7 Psychometric Properties of the Beck Depression Inventory (BDI)
For Beck Depression Inventory, the alpha coefficient was revealed as .88;

and the range on item total correlation was between .12 and .68.
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3.2.8 Psychometric Properties of the Penn State Worry Questionnaire (PSWQ)
For, Penn State Worry Questionnaire (PSWQ), the alpha coefficient was

found to be .93; and item correlations ranged from .33 to .80.

Table 3. Psychometric Properties of the Measures Used in the Study

Internal Item — Total
Consistency  Correlations
(alpha) Range
Coefficients
EMBU
Mother
Emotional Warmth .82 37-.71
Overprotection .79 .31-.68
Rejection .79 .33-.60
Father
Emotional Warmth .85 44 - 74
Overprotection 7 27 -.59
Rejection 81 .29 - .65
TOSCA3
Shame Proneness .82 12 - .63
Externalization .69 A7 - .44
Detachment .70 .23-.51
Dutifulness .76 12 - .54
Situational Guilt .67 27 - .41
TAXI
Anger Experience .86 .35 - .66
Anger
Expression
Anger In A7 31-.61
Anger Out 12 .07-.54
Anger Control .86 A45-.72

Note: EMBU = Short - Egna Minnen Betraffande Uppfostoran (Own Memories of
Upbringing), TOSCA-3 = Test of Self-Conscious Affect-3, TAXI = Trait Anger -
Anger Expression Inventory, DERS = Difficulties in Emotion Regulation Scale,
STAI-T = State-Trait Anxiety Inventory-Trait Form, PSWQ = Penn State Worry
Questionnaire, BDI = Beck Depression Inventory
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Table 3. Psychometric Properties of the Measures Used in the Study
(continued)

Internal Item — Total
Consistency Correlations
(alpha) Range
Coefficients
ERQ
Cognitive Reappraisal .60 A7-.37
Suppression 52 .02 - .46
DERS
Lack of Emotional .76 .39 - .63
Awareness
Lack of Emotional Clarity .86 .55-.76
Non-acceptance of Emotional .89 .63 -.78
Response
Limited Access to Effective .90 55-.77
ER strategies
Inability to Engage in Goal .89 57-.81
Directed behavior
Impulse Control Difficulties .89 52 -.82
STAIT .89 33-.64
PSQW .93 .33-.80
BDI .88 12 - .68

Note: DERS = Difficulties in Emotion Regulation Scale, STAI-T = State-Trait
Anxiety Inventory-Trait Form, PSWQ = Penn State Worry Questionnaire, BDI =
Beck Depression Inventory.

3.3 Differences of Demographic Variables on the Measures of the Study

In order to examine how demographic variables differentiate on the
measures (i.e., measure of perceived parental styles, measures related to emotion
regulation, measures related to emotions, and well-being measures) in the present
study, separate t-test and multivariate analysis of variances were conducted. In an
attempt to analyze demographic variables as independent variables, initially they
were categorized into two or three groups. This categorization and the number of
cases in each group (with their percentages) were given in Table 4. As mentioned

before, for a clear categorization rather than age, employment status was utilized as
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an indication of social status of the participants. Consistently, results obtained from
this analysis were interpreted based on the age differences as well. Subsequently,
differences of these categorized demographic variables were examined on
psychological symptoms, parenting styles, variety of emotions and emotion

regulation.

Table 4. Categorization of the Demographic Variables

Variables n %
Gender

Female 408 75

Male 136 25
Employment Status

Student 268 49.5

Employed 273 50.5
Living Style

with Parents 324 59.6

Other (with friends, with relatives or alone) 220 40.4
Mother’s Education

Low (graduate of elementary school or below 270 49.6

Moderate (graduate of high school) 130 23.9

High (graduate of university or above) 144 26.5
Father’s Education

Low (graduate of elementary school or below) 175 32.2

Moderate (graduate of high school) 158 29.1

High (graduate of university or above) 210 38.7

3.3.1 Differences of Demographic Variables on Trait Anxiety
Differences of gender, employment status, living style, mother’s education,

and father’s education on the level of trait anxiety were examined.

3.3.1.1 The Effect of Gender on Trait Anxiety
In order to examine the effect of gender (i.e., female and male) on trait

anxiety, independent samples t-test was performed. The results revealed that gender
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had significant effect on trait anxiety, t (542) = 3.54, p< . 001. Accordingly, females
(M = 43.97) reported higher level of trait anxiety than males (M = 40.95).
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Figure 6. Mean Scores of Gender on Trait Anxiety

3.3.1.2 The Effect of Employment Status on Trait Anxiety

In order to examine the effect of employment status (i.e., student and
employed) on trait anxiety, independent samples t-test was conducted. The results
revealed that employment status had significant effect on trait anxiety, t (539) =
2.00, p < . 05. Accordingly, students (M = 43.97) reported higher level of trait
anxiety than employed participants (M = 42.47).
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Figure 7. Mean Scores of Employment Status on Trait Anxiety

3.3.1.3 The Effect of Living Style on Trait Anxiety

In order to examine the effect of living style (living with parents, and living
with friends, with relatives, alone) on trait anxiety, independent samples t-test was
performed. The results revealed that living style had significant effect on trait
anxiety, t (542) = -1.93, p <. 05. Accordingly, individuals living with their parents
(M = 42.62) reported lower level of trait anxiety than individuals living with

friends, with relatives or alone (M = 44.08).
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Figure 8. Mean Scores of Living Style on Trait Anxiety
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3.3.1.4 The Effect of Mother’s Education on Trait Anxiety

In order to examine the effect of mother’s education (i.e., low, moderate,
and high) on trait anxiety, one-way ANOVA was carried out. Results revealed that
mother’s education [Univariate F (2, 541) = 1.44, ns.] did not have a significant
main effect on trait anxiety. Since Univariate F was not significant, post-hoc

comparisons were not examined.

Table 5. ANOVA for Mother’s Education and Trait Anxiety

Source df SS MS F
Between 2 218.29 109.44 1.44
Within 541 40989.79 75.77
Total 543 41175.10

3.3.1.5 The Effect of Father’s Education on Trait Anxiety

In order to examine the effect of father’s education (i.e., low, moderate, and
high) on trait anxiety, one-way ANOVA was carried out. Results revealed that
father’s education [Univariate F (2, 540) = 1.25, ns.] did not have a significant main
effect on trait anxiety. Since Univariate F was not significant, post-hoc comparisons

were not examined.

Table 6. ANOVA for Father’s Education and Trait Anxiety

Source df SS MS F
Between 2 189.08 94.54 1.25
Within 540 40986.02 75.90
Total 542 41175.10
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3.3.2 Differences of Demographic Variables on Depression
Differences of gender, employment status, living style, mother’s education,

and father’s education on the level of depression were investigated.

3.3.2.1 The Effect of Gender on Depression

In order to examine the effect of gender (i.e., female and male) on
depression, independent samples t-test was carried out. The results revealed that
there was no significant difference between females and males in terms of

depressive symptoms, t (542) = 1.68, ns.

3.3.2.2 The Effect of Employment Status on Depression

In order to examine the effect of employment status (i.e., student and
employed) on depression, Independent Samples t-test was carried out. The results
revealed that there was no significant difference between students and employed

individuals in terms of depressive symptoms, t (539) = 1.37, ns.

3.3.2.3 The Effect of Living Style on Depression

In order to examine the effect of living style (living with parents and living
with friends, with relatives or alone) on depression, independent samples t-test was
conducted. The results revealed that living style had no significant effect on
depression, t (542) =-1.45, ns.

3.3.2.4 The Effect of Mother’s Education on Depression

In order to examine the effect of mother’s education (i.e., low, moderate,
and high) on depression, one-way ANOVA was performed. Results revealed that
mother’s education [Univariate F (2, 541) = 0.93, ns.] did not have a significant
main effect on depressive symptoms. Since Univariate F was not significant, post-

hoc comparisons were not examined.
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Table 7. ANOVA for Mother’s Education and Depression

Source df SS MS F
Between 2 130.22 65.11 0.93
Within 541 38035.14 70.31
Total 543 38165.14

3.3.2.5 The Effect of Father’s Education on Depression

In order to examine the effect of father’s education (i.e., low, moderate, and
high) on depression, one-way ANOVA was carried out. Results revealed that
father’s education [Univariate F (2, 540) = 0.02, ns.] did not have a significant main
effect on depression. Since Univariate F was not significant, post-hoc comparisons

were not examined.

Table 8. ANOVA for Father’s Education and Depression

Source df SS MS F
Between 2 251 1.25 0.02
Within 540 38124.87 70.60
Total 542 38127.38

3.3.3 Differences of Demographic Variables on Worry
Differences of gender, employment status, living style, mother’s education,

and father’s education on the level of worry were examined.

3.3.3.1 The Effect of Gender on Worry
In order to examine the effect of gender (i.e., female and male) on the

proneness to worry independent samples t-test was performed. The results yielded
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that there was a significant difference between females and males in terms of
worry, t (542) = 5.58, p< .001. Accordingly, males (M = 41.59) indicated lower
level of worry than females (M = 48.27).
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Figure 9. Mean Scores of Gender on Worry

3.3.3.2 The Effect of Employment Status on Worry

In order to investigate the effect of employment status (i.e., student and
employed) on the proneness to worry independent samples t-test was conducted.
The results revealed that there was no significant difference between students and

employed participants in terms of level of worry, t (539) = 1.39, ns.

3.3.3.3 The Effect of Living Style on Worry

In order to examine the effect of living style (living with parents and living
with friends, relatives or alone) on level the worry, Independent Samples t-test was
conducted. The results revealed that living style had significant effect on worry, t
(542) = -3.05, p< .01. Accordingly, individuals living with their parents (M = 45.27)
reported lower level of worry than individuals living with friends, with relatives or
alone (M = 48.56).
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Figure 10. Mean Scores of Living Style on Worry

3.3.3.4 The Effect of Mother’s Education on Worry

In order to examine the effect of mother’s education (i.e., low, moderate,

and high) on worry, one-way ANOVA was carried out. Results revealed that

mother’s education [Univariate F (2, 541) = 0.06, ns.] did not have a significant

main effect on the level of worry. Since Univariate F was not significant, post-hoc

comparisons were not examined.

Table 9. ANOVA for Mother’s Education and Worry

Source df SS MS F
Between 2 16.97 8.49 0.06
Within 541 83899.86 155.08
Total 543 83916.83
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3.3.3.5 The Effect of Father’s Education on Worry

In order to examine the effect of father’s education (i.e., low, moderate, and
high) on worry, one-way ANOVA was performed. Results revealed that father’s
education [Univariate F (2, 540) = 0.27, ns.] did not have a significant main effect
on worry. Since Univariate F was not significant, post-hoc comparisons were not

examined.

Table 10. ANOVA for Father’s Education and Worry

Source df SS MS F
Between 2 84.33 42.16 0.27
Within 540 83624.74 154.86
Total 542 83709.07

3.3.4 Differences of Demographic Variables on Perceived Parenting Styles
Differences of gender, employment status, living style, mother’s education,
and father’s education on perceived maternal parenting styles and paternal parenting

styles were examined differently.

3.3.4.1 The Effect of Gender on Perceived Maternal Parenting Styles

In order to examine the effect of gender (i.e., female and male) on perceived
maternal parenting styles (i.e., rejection, overprotection, and emotional warmth)
MANOVA was carried out. Results revealed significant main effect of gender for
maternal parenting styles, [Multivariate F (3, 540) = 3.56, p< .05, Wilk’s Lamba =
.98, n?=.02].

Following Multivariate analysis, univariate analyses were performed for the
main effects of gender with the Bonferroni correction. According to this correction,
for the univariate analyses, the alpha values that were lower than .016 (found by
dividing alpha level by the number of subscales, i.e., .05/3 = .016) were considered
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to be significant. The results of univariate analyses based on this correction did not

point out any significant main effect on maternal parenting styles.

Table 11. MANOVA for Gender and Perceived Maternal Parenting Styles

Multivariate Univariate
w .
2 22 . a =|m a =
pm] O =B —h N =y o
2 a @
QD
GENDER 98 356 3540 .02 - - _

Rejection - - - - 10.16 1,542 .00

Overprotection B - - - [ 493 1,542 01

Emotional Warmth - - - - [4.28 1,542 .01

"p<.05

3.3.4.2 The Effect of Employment Status on Perceived Maternal Parenting
Styles

In order to examine the effect of employment status (i.e., student and
employed) on perceived maternal parenting styles (i.e., rejection, overprotection,
and emotional warmth) MANOVA was conducted. Results revealed significant
main effect for employment status [Multivariate F (3, 537) = 12.60, p< .001, Wilk’s
Lamba = .93, n? = .07].

Following the Multivariate analysis, univariate analyses were performed for
the main effect of employment status with the Bonferroni correction. According to
this correction, for the univariate analyses, the alpha values that were lower than
.016 (dividing alpha level by the number of subscales, i.e., .05/3 = .016) were
considered to be significant. Based on this correction, there was a significant main
effect of employment status for rejection, F (1, 539) = 20.28, p< .001, nz = .04.
Accordingly, employed participants (M = 10.56) had higher scores on perceived
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mother’s rejection compared to students (M = 9.30). In addition, employment had
significant main effect for emotional warmth, F (1, 539) = 27.54, p< .001, n® = .05.
Accordingly, emotional warmth from mother was perceived higher among students
(M = 21.78) compared to employed participants (M = 19.85).

Table 12. MANOVA for Employment Status and Perceived Maternal Parenting

Styles
Multivariate Univariate
wn .
8 % g T Q-h .SN T g_h .:N
3 g Z
QD
EMPLOYMENT o3 1960" 3537 .07 ] ] ]
STATUS
Rejection - - - -| 20.28" 1,539 .04
Overprotection - - - -| 040 1,539 .00
Emotional Warmth - - - .| 27.54 1,539 .05

*p<.001

Table 13. Mean Scores of Employment Status on Perceived Maternal

Parenting Styles

Student Employed
Rejection 9.30 10.56
Emotional Warmth 21.78 19.85
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3.3.4.3 The Effect of Living Style on Perceived Maternal Parenting Styles

In order to examine the effect of living style (living with parents and living
with friends, with relatives or alone) on perceived maternal parenting styles (i.e.,
rejection, overprotection, and emotional warmth) MANOVA was carried out.
Results revealed a significant main effect for living style [Multivariate F (3, 540) =
3.83, p< .01, Wilk’s Lamba = .98, n% = .02].

Following the Multivariate analysis, univariate analyses were performed for
the main effect of living style with the Bonferroni correction. According to this
correction, for the univariate analyses, the alpha values that were lower than .016
(division of alpha level by the number of subscales, i.e., .05/3 = .016) were
considered to be significant. Based on this correction, there was a significant main
effect of living style for perceived emotional warmth, F (1, 542) = 7.49, p< .01, n?
= .01. Accordingly, individuals who were currently living with their parents (M =
20.36) reported less perceived emotional warmth from their mothers than

individuals who were not currently living with their parents (M = 21.40).

Table 14. MANOVA for Living Style and Perceived Maternal Parenting Styles

Multivariate Univariate
wn —
3 g 5 —h N —h [N)
D ) -
LIVING STYLE 98 3.83 3540 .02 - - -

Rejection - - - -1 000 1,542 .00

Overprotection - - - -1 212 1,542 .00

Emotional Warmth - - - 749 1,542 01

*p<.01
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Table 15. Mean Scores of Living Style on Perceived Maternal Parenting Styles
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Figure 13. Mean Scores of Living Style on Perceived Maternal Emotional
Warmth

3.3.4.4 The Effect of Mother’s Education on Perceived Maternal Parenting
Styles

In order to examine the effect of mother’s education (i.e., low, moderate,
and high) on perceived maternal parenting styles (i.e., rejection, overprotection, and
emotional warmth) MANOVA was carried out. According to results yielded
significant main effect of mother’s education [Multivariate F (6, 1078) = 2.83, p<
.01, Wilk’s Lamba = .97, n* = .02].

Subsequent to Multivariate analysis, univariate analyses were performed for

the main effect of mother’s education with the Bonferroni correction. For the
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univariate analyses, the alpha values that were lower than .016 (calculated by
dividing alpha level by the number of subscales, i.e., .05/3 = .016) were considered
to be significant based on this correction. The results revealed a significant main
effect of mother’s education on perceived emotional warmth, F (2, 541) = 8.25, p<
.001, n? = .03. According to post-hoc comparisons, individuals having mothers with
low education reported less emotional warmth (M = 20.04) than those having
mothers with moderate education (M = 21.79) and those with high education (M =
21.25). On the other hand, there was no significant difference between participants
having mother with moderate education and those with high education in terms of

perceived emotional warmth.

Table 16. MANOVA for Mother’s Education and Perceived Maternal Parenting

Styles
Multivariate Univariate
wn .
3 oy a —h N —h N
@D 8— %
MOTHER’S 97 283 61078 .02 i .
EDUCATION
Rejection - - - -| 234 2,541 .01
Overprotection - - - -| 054 2,541 .00
Emotional i _ _ | 825" 2541 03
Warmth

*p < .01, *p < .001
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Table 17. Mean Scores of Mother’s Education on Perceived Maternal

Parenting Styles

Low Moderate High

Emotional Warmth 20.04% 21.79° 21.25°

Note: The mean scores that do not share the same subscript are significantly

different from each other.
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Figure 14. Mean Scores of Mother’s Education on Perceived Maternal

Emotional Warmth

3.3.4.5 The Effect of Father’s Education on Perceived Maternal Parenting
Styles

In order to examine the effect of father’s education (i.e., low, moderate, and
high) on perceived maternal parenting styles (i.e., rejection, overprotection, and
emotional warmth) MANOVA was conducted. The results revealed a significant
main effect of father’s education for perceived maternal parenting styles,

[Multivariate F (6, 1076) = 2.71, p<.05, Wilk’s Lamba = .97, n° = .02].
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After Multivariate analysis, univariate analyses were performed for the main
effect of father’s education with the Bonferroni correction. For the univariate
analyses, the alpha values that were lower than .016 (calculated by dividing alpha
level by the number of subscales, i.e., .05/3 = .016) were considered to be
significant according to this correction. The results yielded significant main effect
of father’s education for perceived maternal emotional warmth, F (2, 540) = 5.94,
p< .01, n® = .02. According to post-hoc comparisons, individuals having fathers
with low education indicated less perceived maternal emotional warmth (M =
19.85) than individuals having fathers with moderate education (M = 21.16) and
those with high education (M = 21.27). On the other hand, there was no significant
difference between participants having fathers with moderate education and those

with high education in terms of perceived maternal emotional warmth.

Table 18. MANOVA for Father’s Education and Perceived Maternal Parenting

Styles
Multivariate Univariate

wn .

a g z —h ) - o

D Y »
FATHER’S 97 271 61076 02| - o
EDUCATION
Rejection - - - -1 304 2,540 .01
Overprotection - - - -| 248 2,540 .01
Emotional Warmth - - - -1 594 2,540 .02

*p <.05, **p < .01
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Table 19. Mean Scores of Father’s Education on Perceived Maternal Parenting

Styles

Low Moderate High

Emotional Warmth 19.85° 21.16° 21.27°

Note: The mean scores that do not share the same subscript are significantly
different from each other.

21.5
21
20,5 Percieved Mother's
Emotional Warmth
20
195 —
19

Low EModerate High

Figure 15. Mean Scores of Father’s Education on Perceived Maternal

Emotional Warmth

3.3.4.6 The Effect of Gender on Perceived Paternal Parenting Styles

In order to examine the effect of gender (i.e., female and male) on perceived
paternal parenting responses (i.e., rejection, overprotection, and emotional warmth)
MANOVA was carried out. Results yielded a significant main effect of gender
[Multivariate F (3, 540) = 3.31, p< .05, Wilk’s Lamba = .98, n? = .02] on paternal

parenting styles.
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Following Multivariate analysis, univariate analyses were performed for the
main effects of gender with the Bonferroni correction. According to this correction,
for the univariate analyses, the alpha values that were lower than .016 (calculated
by dividing alpha level by the number of subscales, i.e., .05/3 = .016) were
considered to be significant. Based on this correction, there was a significant main
effect of gender for emotional warmth, F (1, 542) = 5.96, p< .016, n° = .01.
Accordingly, females (M = 19.57) reported more perceived emotional warmth from

their fathers compared to males (M = 18.38).

Table 20. MANOVA for Gender and Perceived Paternal Parenting Styles

Multivariate Univariate
w .
3 g 5 —h N —h [N)
D o -
GENDER 98 3.31 3,540 .02 - - _
Rejection - - - -| 018 1,542 .00

Overprotection - - - -| 362 1,542 .01

*%

Emotional Warmth - - - 1596 1,542 .01

*p < .05, *p<.016

Table 21. Mean Scores of Gender on Perceived Paternal Parenting Styles

Female Male

Emotional Warmth 19.57 18.38
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Figure 16. Mean Scores of Gender on Perceived Paternal Emotional Warmth

3.3.4.7 The Effect of Employment Status on Perceived Paternal Parenting
Styles

In order to examine the effect of employment status (i.e., student and
employed) on perceived paternal parenting styles (i.e., rejection, overprotection, and
emotional warmth) MANOVA was carried out. Results revealed that there was a
significant main effect of employment status [Multivariate F (3, 537) = 7.24, p<
.001, Wilk’s Lamba = .96, n? = .04].

After the Multivariate analysis, univariate analyses were performed for the
main effect of employment status with the Bonferroni correction. According to this
correction, for the univariate analyses, the alpha values that were lower than .016
(calculated by dividing alpha level by the number of subscales, i.e., .05/3 = .016)
were accepted as significant. Based on this correction, there was a significant main
effect of employment status for emotional warmth, F (1, 539) = 19.84, p< .001, n? =
.04. Accordingly, students (M = 20.23) had higher scores on perceived emotional
warmth from their fathers compared to employed individuals (M = 18.38).
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Table 22. MANOVA for Employment Status and Perceived Paternal Parenting

Styles
Multivariate Univariate
wn .
3 g = . S
D ) -
7.24
EMPLOYMENT 96 ) 3537 .04 i ) ]
STATUS
Rejection - - - - 3.20 1,539 .01
Overprotection - 154 1,539 .00
- 19.84° 1,539 .04

Emotional Warmth

*p <.001

Table 23. Mean Scores of Employment Status on Perceived Paternal Parenting

Styles

Student

Employed

Emotional Warmth

20.23

18.38
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3.3.4.8 The Effect of Living Style on Perceived Paternal Parenting Styles

In order to examine the effect of living style (i.e., living with parents and
living with friends, with relatives or alone) on perceived paternal parenting styles
(i.e., rejection, overprotection, and emotional warmth), MANOVA was conducted.
Results revealed a significant main effect for living styles [Multivariate F (3, 540) =
2.87, p< .05, Wilk’s Lamba = .96, n° = .02] on paternal parenting styles.

After the Multivariate analysis, univariate analyses were carried out for the
main effect of employment status with the Bonferroni correction. Accordingly, for
the univariate analyses, the alpha values that were lower than .016 (calculated by
dividing alpha level by the number of subscales, i.e., .05/3 = .016) were accepted as
significant. The results of univariate analyses based on this correction did not

indicate any significant main effect on parenting styles.
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Table 24. MANOVA for Living Style and Perceived Paternal Parenting Styles

Multivariate Univariate
wn .
5 S g - ™ = %
D ) »
LIVING STYLE 98 287 3540 .02 - - _
Rejection - - - - 1049 1,542 .00

Overprotection ) - - (126 1,542 .00

Emotional Warmth - - - 1416 1,542 01

*p < .05

3.3.4.9 The Effect of Mother’s Education on Perceived Paternal Parenting
Styles

In order to examine the effect of mother’s education (i.e., low, moderate,
and high) on perceived paternal parenting styles (i.e., rejection, overprotection, and
emotional warmth) MANOVA was conducted. The results yielded that there was a
significant main effect of mother’s education [Multivariate F (6, 1078) = 2.96, p<
.01, Wilk’s Lamba = .97, n? = .02] on paternal parenting styles.

Following Multivariate analysis, univariate analyses were performed for the
main effect of mother’s education with the Bonferroni correction. For the univariate
analyses, the alpha values that were lower than .016 (division of alpha level by the
number of subscales, i.e., .05/3 = .016) were considered to be significant based on
this correction. The results revealed there was a significant main effect of mother’s
education for perceived overprotection, F (2, 541) = 5.41, p< .01, n* = .02.
According to post-hoc comparisons, individuals having mothers with low education
reported more paternal overprotection (M = 20.13) than individuals having mothers
with high education (M = 18.26). On the other hand, participants having mothers
with moderate education (M = 19.75) were not significantly differed from
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participants having mothers with low education and those with high education in

terms of perceiving overprotection from their fathers.

Table 25. MANOVA for Mother’s Education and Perceived Paternal Parenting

Styles
Multivariate Univariate

wn —

g g 5 — N — N

D o »
MOTHER’S 97 296" 61078 02| - .
EDUCATION
Rejection - - - -1283 2,541 .01
Overprotection - - - - 1541 2,541 .02
Emotional Warmth - - - -1 333 2,541 .01

*p<.01

Table 26. Mean Scores of Mother’s Education on Perceived Paternal Parenting

Styles

Low Moderate High

Overprotection 20.13° 19.75% 18.26°

Note: The mean scores that do not share the same subscript are significantly

different from each other.
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Figure 18. Mean Scores of Mother’s Education on Paternal Overprotection

3.3.4.10 The Effect of Father’s Education on Perceived Paternal Parenting
Styles

In order to examine the effect of father’s education (i.e., low, moderate, and
high) on perceived paternal parenting styles (i.e., rejection, overprotection, and
emotional warmth) MANOVA was conducted. The results indicated a significant
main effect of father’s education for perceived paternal parenting styles,
[Multivariate F (6, 1076) = 2.23, p<.05, Wilk’s Lamba = .98, n? = .01].

Following Multivariate analysis, univariate analyses were carried out for the
main effect of father’s education with the Bonferroni correction. For the univariate
analyses, the alpha values that were lower than .016 (calculated by dividing alpha
level by the number of subscales, i.e., .05/3 = .016) were determined as significant
according to this correction. The results revealed a significant main effect of
father’s education for perceived emotional warmth, F (2, 540) = 4.60, p< .01, n2 =
.02. Considering the post-hoc comparisons, individuals having fathers with low
education reported less perceived paternal emotional warmth (M = 18.36) than
individuals having fathers with high education (M = 19.81). Nevertheless,

participants having fathers with moderate education (M = 19.56) were not
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significantly differed from participants having fathers with low education and those

with high education in terms of perceiving emotional warmth from their fathers.

Table 27. MANOVA for Father’s Education and Perceived Paternal Parenting

Styles
Multivariate Univariate

wn .

g S ;— m =3 =, T =3 =

=) g2 2

QD

FATHER’S 98 223 61076 01| - ] ]
EDUCATION
Rejection - - - -| 254 2,540 .01
Overprotection - - - | 222 2,540 .01
Emotional Warmth - - - -1 4.60 2,540 .02

*p <.05, **p < .01

Table 28. Mean Scores of Father’s Education on Perceived Paternal Parenting

Styles

Low Moderate High

Emotional Warmth 19.36% 19.56% 19.81°

Note: The mean scores that do not share the same subscript are significantly

different from each other.
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Figure 19. Mean Scores of Father’s Education on Paternal Emotional Warmth

3.3.5 Differences of Demographic Variables on Self-Conscious Emotions
Differences of gender, employment status, living style, mother’s education,

and father’s education on self-conscious emotions were examined.

3.3.5.1 The Effect of Gender on Self-Conscious Emotions

In order to examine the effect of gender (i.e., female and male) on subscales
of self-conscious emotions (i.e., shame, externalization, detachment, dutifulness,
and situational guilt) MANOVA was performed. The results revealed a significant
main effect of gender for self conscious emotions, [Multivariate F (5, 536) = 10.55,
p<.001, Wilk’s Lamba = .91, n° = .09].

Following Multivariate analysis, univariate analyses were performed for the
main effect of gender with the Bonferroni correction. For the univariate analyses,
the alpha values that were lower than .01 (calculated by dividing alpha level by the
number of subscales, i.e., .05/5 = .01) were determined as significant according to
this correction. The results revealed a significant main effect of gender for shame, F
(1, 540) = 17.64, p< .001, n2 = .03. Consequently, females (M = 46.52) had higher

scores on proneness to shame compared to males (M = 42.26). In addition, gender
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had a significant main effect for detachment, F (1, 540) = 11.13, p< .001, n* = .02.
Accordingly, detachment was reported to be higher among males (M = 32.09)
compared to females (M = 30.08). Finally, the results yielded a significant main
effect of gender for dutifulness, F (1, 540) = 21.65, p < .001, n* = .04, indicating
that females (M = 48.96) had higher scores on dutifulness than males (M = 45.97).

Table 29. MANOVA for Gender and Self-Conscious Emotions

MUItivariate Univariate
wn I
Z % g L S =, T o =
3 gz
QD
GENDER 91 1055 5536 .09 - - i
Shame - - - - | 1764° 1,540 .03

Externalization - - : - 051 1,540 .00

- . ) S| 11.13° 1,540 .02

Detachment

Dutifulness 21.65 1,540 .04
Guilt 1.30 1,540 .00
*p <.001

Table 30. Mean Scores of Gender on Self-Conscious Emotions

Female Male
Shame 46.52 42.26
Detachment 30.08 32.09
Dutifulness 48.96 45.97
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Figure 21. Mean Scores of Gender on Detachment
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Figure 22. Mean Scores of Gender on Dutifulness

3.3.5.2 The Effect of Employment Status on Self-Conscious Emotions

In order to examine the effect of employment status (i.e., student and
employed) on self-conscious emotions (i.e., shame, externalization, detachment,
dutifulness, and situational guilt) MANOVA was conducted. The results revealed a
significant main effect of employment status for self conscious emotions,
[Multivariate F (5, 533) = 2.82, p <.05, Wilk’s Lamba = .97, n% = .03].

After the Multivariate analysis, univariate analyses were carried out for the
main effect of employment status with the Bonferroni correction. Accordingly, for
the univariate analyses, the alpha values that were lower than .01 (calculated by
dividing alpha level by the number of subscales, i.e., .05/5 = .01) were accepted as
significant. The results of univariate analyses based on this correction did not reveal

any significant main effect on self-conscious emotions.
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Table 31. MANOVA for Employment Status and Self-Conscious Emotions

Multivariate Univariate
n .
3 g 5 N —-h N
D ) Y
EMPLOYMENT 97 282" 5533 03| - ; ;
STATUS
Shame - - - -10.05 1,537 .00

Externalization - - - - 1239 1,537 .00

- ) . 1039 1,537 .00

Detachment

Dutifulness 557 1,537 .01
Guilt 374 1,537 .01
*p <.05

3.3.5.3 The Effect of Living Style on Self-Conscious Emotions

In order to examine the effect of living style (i.e., living with parents or
living with friends, with relatives or alone) on self conscious emotions (i.e., shame,
externalization, detachment, dutifulness, and situational guilt) MANOVA was
carried out. The results yielded a significant main effect of living style for self
conscious emotions, [Multivariate F (5, 536) = 3.42, p <.01, Wilk’s Lamba = .97, n°
=.03].

Following Multivariate analysis, univariate analyses were conducted for the
main effect of living style with the Bonferroni correction. For the univariate
analyses, the alpha values that were lower than .01 (calculated by dividing alpha
level by the number of subscales, i.e., .05/5 = .01) were determined as significant
according to this correction. The results revealed a significant main effect of living
style for proneness to shame, F (1, 540) = 7.25, p < .01, n? = .01. Accordingly,

individuals who were currently living with their parents (M = 44.47) reported lower
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level of proneness to shame compared to individuals who were not currently living
with their parents (M = 46.90).

Table 32. MANOVA for Living Style and Self-Conscious Emotions

Multivariate Univariate
wn .
3 g 5 - N —h )
D ) »
LIVING STYLE 97  342° 5536 .03 - ; _
Shame - - - -1725° 1,540 .01

Externalization - - - -1 230 1,540 .00

- - - - | 3.96 1,540 .01

Detachment

Dutifulness 1.67 1,540 .00

Guilt 3.02 1,540 .01
*p <.01

Table 33. Mean Scores of Living Style on Self-Conscious Emotions

with Parents Other

Shame 44.47 46.90
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Figure 23. Mean Scores of Living Style on Shame

3.3.5.4 The Effect of Mother’s Education on Self-Conscious Emotions

In order to examine the effect of mother’s education (i.e., low, moderate,
and high) on self-conscious emotions (i.e., shame, externalization, detachment,
dutifulness, and situational guilt) MANOVA was conducted. The results revealed a
significant main effect of mother’s education for self conscious emotions,
[Multivariate F (10, 1070) = 2.80, p < .01, Wilk’s Lamba = .95, n? = .02].

Following Multivariate analysis, univariate analyses were performed for the
main effect of mother’s education with the Bonferroni correction. For the univariate
analyses, the alpha values that were lower than .01 (calculated by dividing alpha
level by the number of subscales, i.e., .05/5 = .01) were considered to be significant
according to this correction. The results revealed a significant main effect of
mother’s education for situational guilt, F (2, 539) = 5.37, p < .01, n2 = .02.
According to post-hoc comparisons, individuals having mothers with low education
(M = 24.97) reported higher situational guilt than individuals having mothers with
high education (M = 23.07). On the other hand, participants having mothers with
moderate education (M = 24.71) were not significantly differed from participants
having mothers with low education and those with high education in terms of

reporting situational guilt.
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Table 34. MANOVA for Mother’s Education and Self-Conscious Emotions

Multivariate Univariate

w .

o g 3 —h ~ - o

D 3 Y

) 2.80
MOTHER’S 95 101070 02| - i ]
EDUCATION
Shame - - - - 3.28 2539 .01

Externalization - - - -1 021 2539 .00

- ) ) -1 0.78 2,539 .00

Detachment

Dutifulness 156 2,539 .01
Guilt 5377 2539 .02
*p <.01

Table 35. Mean Scores of Mother’s Education on Self-Conscious Emotions

Low Moderate High

Situational Guilt 24.97% 24.71% 23.07°

Note: The mean scores that do not share the same subscript are significantly

different from each other.
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Figure 24. Mean Scores of Mother’s Education on Guilt

3.3.5.5 The Effect of Father’s Education on Self-Conscious Emotions

In order to examine the effect of father’s education (i.e., low, moderate, and
high) on self-conscious emotions (i.e., shame, externalization, detachment,
dutifulness, and situational guilt) MANOVA was carried out. According to the
results, there was no significant main effect of father’s education [Multivariate F
(10, 1068) = 1.82, ns, Wilk’s Lamba = .97, 112 = .01] on self conscious emotions.
Since, the Multivariate F was not significant, univariate analyses were not

examined.
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Table 36. MANOVA for Father’s Education and Self-Conscious Emotions

Multivariate Univariate
N -
8 % g T o - T o ]
D ) Y
FATHER’S 97 182 101068 .02 | - - -
EDUCATION
Shame - - - - 11.39 2,538 .01

Externalization - - - -10.93 2,538 .00

- ) ) . 10.84 2,538 .00

Detachment
Dutifulness - - - -10.38 2,538 .00
Guilt - . - . 10.89 2,538 .00

3.3.6 Differences of Demographic Variables on Anger
Differences of gender, employment status, living style, mother’s education,

and father’s education on the experience of anger were examined.

3.3.6.1 The Effect of Gender on Anger

In order to examine the effect of gender (i.e., female and male) on subscales
of anger (i.e., trait anger, internal anger, external anger, and ability to control anger)
MANOVA was conducted. According to the results, there was no significant main
effect of gender [Multivariate F (4, 539) = 1.57, ns, Wilk’s Lamba = .99, n® = .01]
on anger. Since the Multivariate F was not significant, univariate analyses were not

examined.
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Table 37. MANOVA for Gender and Anger

Multivariate Univariate
w -
-% 3 E T = Se| T = =,
2 g Z
D
GENDER .99 1.57 4539 .01 - - _
Trait Anger - - - - 10.09 1,542 .00
Anger In - ; ; . 10.12 1,542 .00
Anger Out - ; ; . 11.89 1,542 .00
Anger Control - - - - [091 1542 .00

3.3.6.2 The Effect of Employment Status on Anger

In order to examine the effect of employment status (i.e., student and

employed) on subscales of anger (i.e., trait anger, internal anger, external anger, and

ability to control anger) MANOVA was conducted. According to results, there was
no significant main effect of employment status [Multivariate F (4, 536) = 0.99, ns,

Wilk’s Lamba = .99, n® = .01] on anger. Since the Multivariate F was not

significant, univariate analyses were not examined.
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Table 38. MANOVA for Employment Status and Anger

Multivariate Univariate
wn —
5 =iy - = %
D ) VY
0.9
EMPLOYMENT 99 4536 .01 i ] ]
STATUS
Trait Anger - - - - | 3.76 1,539 .01
Anger In - - - .| 0.17 1,539 .00
Anger Out - - - - | 2.49 1,539 .01
Anger Control - - - - | 172 1,539 .00

3.3.6.3 The Effect of Living Style on Anger

In order to examine the effect of living style (i.e., living with parents or
living with friends, with relatives or alone) on subscales of anger (i.e., trait anger,
internal anger, external anger, and ability to control anger) MANOVA was
conducted. The results revealed that there was a significant main effect of living
style [Multivariate F (4, 539) = 3.83, p < .01, Wilk’s Lamba = .97, n* = .03] on
anger.

After the Multivariate analysis, univariate analyses were performed for the
main effect of living style with the Bonferroni correction. According to this
correction, for the univariate analyses, the alpha values that were lower than .0125
(calculated by dividing alpha level by the number of subscales, i.e., .05/4 = .0125)
were determined as significant. Based on this correction, there was a significant
main effect of living style for anger in, F (1, 542) = 13.13, p < .001, nz = .02.
Accordingly, individuals who were not currently living with their parents (M
=17.64) were more likely to experience internalized anger than individuals who

were currently living with parents (M = 16.22).
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Table 39. MANOVA for Living Style and Anger

Multivariate Univariate
wn —
g g 5 -h N —h N
@D ) -
LIVING STYLE 97 383 4539 .03 - ; )
Trait Anger - - - -| 008 1,542 .00
Anger In - 13137 1,542 .02
Anger Out - 0.05 1,542 .00
Anger Control - 005 1,542 .00
*p < .01, **p <.001
Table 40. Mean Scores of Living Style on Anger
with Parents Other
Anger In 16.22 17.64
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Figure 25. Mean Scores of Living Style on Anger In

3.3.6.4 The Effect of Mother’s Education on Anger

In order to examine the effect of mother’s education (i.e., low, moderate,
and high) on subscales of anger (i.e., trait anger, internal anger, external anger, and
ability to control anger) MANOVA was carried out. According to the results, there
was a significant main effect of mother’s education [Multivariate F (8, 1076) =
2.04, p < .05, Wilk’s Lamba = .97, n° = .02] on anger.

Following Multivariate analysis, univariate analyses were performed for the
main effect of mother’s education with the Bonferroni correction. According to this
correction, for the univariate analyses, the alpha values that were lower than .0125
(division of alpha level by the number of subscales, i.e., .05/4 = .0125) were
considered to be significant. Following the results of univariate analyses did not

point out any significant main effect on anger.
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Table 41. MANOVA for Mother’s Education and Anger

Multivariate Univariate

w N

8 % E T (=X - T o =

a o = —h N —h ()

8 e @

D

) 2.04
MOTHER’S 97 . 81076 02| - i _
EDUCATION
Trait Anger - - - -1178 2,541 01
Anger In - - - - | 4.09 2,541 .02
Anger Out - - - - | 1.78 2,541 .01
Anger Control - - - - [ 079 2,541 .00

*p <.05

3.3.6.5 The Effect of Father’s Education on Anger

In order to examine the effect of father’s education (i.e., low, moderate, and

high) on subscales of anger (i.e., trait anger, internal anger, external anger, and

ability to control anger) MANOVA was conducted. According to the results, there

was no significant main effect of father’s education [Multivariate F (8, 1074) =

1.05, ns, Wilk’s Lamba = .98, n? = .01] on anger. Since, the Multivariate F was not

significant, univariate analyses were not examined.
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Table 42. MANOVA for Father’s Education and Anger

Multivariate Univariate

wn .

3 O 5 —h N =) N

@D o %

QD

FATHER’S 98 105 81074 01| - ] ]
EDUCATION
Trait Anger - - - -1 0.00 2,540 .00
Anger In - - - - |1 2.05 2,540 .01
Anger Out - ; ; . | 0.08 2,540 .00
Anger Control B - - - | 122 2,540 01

3.3.7. Differences of Demographic Variables on Emotion Regulation

Differences of gender, employment status, living style, mother’s education,

and father’s education on emotion regulation were investigated.

3.3.7.1 The Effect of Gender on Emotion Regulation

In order to investigate the effect of gender (i.e., female and male) on
subscales of emotion regulation (i.e., cognitive reappraisal and suppression)
MANOVA was performed. The results did not reveal significant main effect of
gender [Multivariate F (2, 541) = 0.82, ns, Wilk’s Lamba = 1.00, n? = .00] on

emotion regulation. Since the Multivariate F was not significant, univariate analyses

were not examined.
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Table 43. MANOVA for Gender and Emotion Regulation

Multivariate Univariate
w —
8 % g T = = T o =
o g b —h S
D ) »
1.00 082 2541 .00 - - -

GENDER

Cognitive Reappraisal - - -1048 1,542 .00

Suppression - - - -1 0.06 1,542 .00

3.3.7.2 The Effect of Employment Status on Emotion Regulation

In order to examine the effect of employment status (i.e., student and
employed) on subscales of emotion regulation (i.e., cognitive reappraisal and
suppression) MANOVA was carried out. The results yielded that there was no
significant main effect of employment status, [Multivariate F (2, 538) = 1.66, ns,
Wilk’s Lamba = 0.99, n? = .01] on emotion regulation. Since the Multivariate F was

not significant, univariate analyses were not examined.

Table 44. MANOVA for Employment Status and Emotion Regulation

Multivariate Univariate
w —
3 g 5 =h N = o
D o %
EMPLOYMENT 0.99 166 2538 01 ] ] _

STATUS

Cognitive Reappraisal - - (154 1,539 .00

Suppression - - - -1 0.00 1,539 .00
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3.3.7.3 The Effect of Living Style on Emotion Regulation

In order to examine the effect of living style (i.e., living with parents or
living with friends, with relatives, or alone) on subscales of emotion regulation (i.e.
cognitive reappraisal and suppression) MANOVA was conducted. The results
yielded that there was no significant main effect of living style, [Multivariate F (2,
541) = 0.94, ns, Wilk’s Lamba = 1.00, n> = .00] on emotion regulation. Since the

Multivariate F was not significant, univariate analyses were not examined.

Table 45. MANOVA for Living Style and Emotion Regulation

Multivariate Univariate
w L o=
'8‘ g = T S =.| T o =
8 o &
QD
LIVING STYLE 1.00 0.94 2541 .00 - - -

Cognitive Reappraisal - - - - 1168 1,542 .00

Suppression - - - - [ 157 1,542 .00

3.3.7.4 The Effect of Mother’s Education on Emotion Regulation

In order to examine the effect of mother’s education (i.e., low, moderate,
and high) on subscales of emotion regulation (i.e., cognitive reappraisal and
suppression) MANOVA was carried out. The results yielded a significant main
effect of mother’s education for emotion regulation, [Multivariate F (4, 1080) =
2.43, p < .05, Wilk’s Lamba = .98, n* = .01]

Following Multivariate analysis, univariate analyses were performed for the
main effect of mother’s education with the Bonferroni correction. According to this
correction, for the univariate analyses, the alpha values that were lower than .025
(division of alpha level by the number of subscales, i.e., .05/2 = .025) were

considered to be significant. The results of univariate analyses based on this
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correction did not point out any significant main effect on emotion regulation

strategies.

Table 46. MANOVA for Mother’s Education and Emotion Regulation

Multivariate Univariate
N r
D ) Y
, 2.43
MOTHER’S 98 41080 01| - - ;

*

EDUCATION

Cognitive Reappraisal - - - -1282 2,541 .01

Suppression - - - -1 135 2,541 .01

*p < .05

3.3.7.5 The Effect of Father’s Education on Emotion Regulation

In order to examine the effect of father’s education (i.e., low, moderate, and
high) on subscales of emotion regulation (i.e., cognitive reappraisal and
suppression) MANOVA was carried out. The results did not reveal significant main
effect of father’s education [Multivariate F (4, 1078) = 2.31, ns, Wilk’s Lamba =
.98, n% = .01] on emotion regulation strategies. Since the Multivariate F was not

significant, univariate analyses were not investigated.
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Table 47. MANOVA for Father’s Education and Emotion Regulation

Multivariate Univariate
0N —
3 g 5 —h N —h N
(9] _Y) »
FATHER’S 98 231 41078 01| - - ;

EDUCATION

Cognitive Reappraisal - - - 1346 2,540 .01

Suppression - - - - 1237 2,540 .01

3.3.8. Differences of Demographic Variables on Difficulties in Emotion
Regulation
Differences of gender, employment status, living style, mother’s education,

and father’s education on difficulties of emotion regulation were investigated.

3.3.8.1 The Effect of Gender on Difficulties in Emotion Regulation

In order to investigate the effect of gender (i.e., female and male) on
subscales of difficulty of emotion regulation (i.e., lack of emotional awareness, lack
of emotional clarity, non-acceptance of emotional responses, limited access to
effective ER strategies, inability in engaging goal directed behavior, and impulse
control difficulties) MANOVA was performed. The results yielded a significant
main effect of gender [Multivariate F (6, 537) = 7.82, p < .001, Wilk’s Lamba =
.92, n? =.08] on difficulty of emotion regulation.

Following to Multivariate analysis, univariate analyses were examined for
the main effects of gender with the Bonferroni correction. According to this
correction, for the univariate analyses, the alpha values that were lower than .008
(calculated by dividing alpha level by the number of subscales, i.e., .05/6 = .008)
were considered to be significant. Based on this correction, the results yielded a
significant main effect for lack of emotional awareness, F (1, 542) = 26.06 p < .001,

n? = .05, indicating that females (M = 22.17) reported higher level of difficulty in
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emotional awareness than males (M = 20.18). Secondly, there was a significant
main effect of gender for non-acceptance of emotional responses, F (1, 542) = 7.51,
p < .008, n* = .01. Accordingly, females (M = 12.40) indicated higher level of non-
acceptance of emotional responses than males (M = 11.00). Finally, the results
revealed a significant main effect for inability in engaging goal directed behavior, F
(1, 542) = 7.12, p < .008, n? = .01. According to these results, females (M = 14.93)

reported more difficulty in engaging goal directed behavior than males (M = 13.66).

Table 48. MANOVA for Gender and Difficulties in Emotion Regulation

Multivariate Univaritate
-
% bz
S %5 nos S| 0T =N
(] _Y) N
GENDER 92 7.827 6,537 .08 - - -
Lack of Emotional i i B - |26.06™ 1,542 .05
Awareness
Lack of Emotional . ] ) | 048 1,542 00
Clarity
Non-acceptance of ; ) ] .| 7517 1,542 .01

Emotional Response
Limited Access to
Effective ER )
strategies
Inability to Engage in x
Goal Directed 712 1,542 .01
behavior

Impulse Control 1.14 1,542 .00
difficulties

*p < .008, **p < .001

6.02 1,542 .01
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Table 49. Mean Scores of Gender on Difficulties in Emotion Regulation

Female Male

Lack of Emotional Awareness 22.17 20.18
Non-acceptance of Emotional Response 12.40 11.00
Inability to Engage in Goal Directed behavior 14.93 13.66
22,5
21,3 / Lack on Emotional

21 / Awareness
20,5 —

20 —
195 —

19

Female mDMale

Figure 26. Mean Scores of Gender on Lack of Emotional Awareness
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Figure 27. Mean Scores of Gender on Non-acceptance of Emotional Response

14,5
Inability to
Engage Goal
14 Directed behavior
13,5
13

M Female B Male

Figure 28. Mean Scores of Gender on Inability to Engage in Goal Directed
Behavior
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3.3.8.2 The Effect of Employment Status on Difficulties in Emotion Regulation

In order to examine the effect of employment status (i.e., student and
employed) on difficulties of emotion regulation (i.e., lack of emotional awareness,
lack of emotional clarity, non-acceptance of emotional responses, limited access to
effective ER strategies, inability in engaging goal directed behavior, and impulse
control difficulties) MANOVA was conducted. The results revealed a significant
main effect of employment status [Multivariate F (6, 534) = 4.25, p < .001, Wilk’s
Lamba = .95, n° = .05].

Following the Multivariate analysis, univariate analyses were performed for
the main effect of employment status with the Bonferroni correction. According to
this correction, for the univariate analyses, the alpha values that were lower than
.008 (calculated by dividing alpha level by the number of subscales, i.e., .05/6 =
.008) were accepted as significant. Based on this correction, the results revealed a
significant main effect for limited access to effective ER strategies, F (1, 539) =
9.42 p < .008, n? = .02, indicating that students (M = 18.64) had more limitations in
accessing effective ER strategies than employed participants (M = 16.83). Secondly,
the results yielded a significant main effect of employment status for inability in
engaging in goal directed behavior, F (1, 539) = 21.63, p < .001, n? = .04.
Accordingly, students (M = 15.56) reported more difficulty in engaging goal
directed behavior than employed individuals (M = 13.66). Finally, the results of the
univariate analyses revealed that there was a significant main effect of employment
status for impulse control difficulty, F (1, 539) = 11.85, p < .001, n? = .02.
Accordingly, students (M = 13.24) had more difficulty in impulse control than
employed individuals (M = 11.73).
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Table 50. MANOVA for Employment Status and Difficulties in Emotion

Regulation
Multivariate Univaritate
-
(é) % E T = T < =
3 g z - -
D ) N
EMPLOYMENT 95 4257 6534 .05 - - -
STATUS
Lack of Emotional ; . - - | 1.00 1,539 .00
Awareness
Lack of Emotional ) 4.63 1,539 .01
Clarity
Non-acceptance of ) 4.82 1,539 .01
Emotion Response
Limited Access to
Effective ER - 9.42 1,539 .02
strategies
Inability to Engage in 21637 1,539 .04
Goal Directed behavior
Impulse Control 11.857 1,539 .02

Difficulties

*p < .008, **p < .001
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Table 51. Mean Scores of Employment Status on Difficulties in Emotion

Regulation
Students Employed

Limited Access to Effective ER strategies 18.64 16.83
Inability to Engage in Goal Directed behavior 15.56 13.66
Impulse Control Difficulties 13.24 11.73

19
18,5

18 — —

Limited Access to

17,5 / Effective ER

I ] Strategies
16,5 —

16 —
15,5 —

Student mEmployed

Figure 29. Mean Scores of Employment Status on Limited Access to

Effective ER Strategies
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14,5 Goal Directed
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Figure 30. Mean Scores of Employment Status on Inability to Engage in
Goal Directed Behavior

13,5 —

13
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Difficulties
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10,5
= Student ®Employed

Figure 31. Mean Scores of Employment Status on Impulse Control Difficulties
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3.3.8.3 The Effect of Living Style on Difficulties in Emotion Regulation

In order to examine the effect of living style (i.e., living with parents or
living with friends, with relatives, and alone) on difficulties of emotion regulation
(i.e., lack of emotional awareness, lack of emotional clarity, non-acceptance of
emotional responses, limited access to effective ER strategies, inability in engaging
goal directed behavior, and impulse control difficulties) MANOVA was conducted.
The results yielded a significant main effect of living style [Multivariate F (6, 537)
=4.17, p <.001, Wilk’s Lamba = .96, n° = .05] on difficulty of emotion regulation.

After Multivariate analysis, univariate analyses were performed for the main
effect of living style with the Bonferroni correction. According to this correction,
for the univariate analyses, the alpha values that were lower than .008 (division of
alpha level by the number of subscales, i.e., .05/6 = .008) were considered to be
significant. Based on this correction, the results revealed a significant main effect
for lack of emotional clarity, F (1, 542) = 8.08 p < .008, n? = .02. Accordingly,
participants who were currently living with their parents (M = 19.25) had more
difficulty than participants who were not currently living with parents (M = 18.33)
in terms of emotional clarity. In addition, the results yielded a significant main
effect for limited access to effective ER strategies, F (1, 542) = 12.67, p < .001, n?
=.02. Accordingly, individuals who were not currently living with their parents (M
=18.99) had more difficulty in engaging in effective ER strategies than individuals
who were living with their parents (M = 16.86). Finally, there was a main effect for
inability engaging in goal directed behavior, F (1, 542) = 20.32, p < .001, n? = .04,
indicating that participants who were living with their parents (M = 13.86) reported
less inability to engage in goal directed behavior that participants who were not
living with their parents (M = 15.73).
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Table 52. MANOVA for Living Style and Difficulties in Emotion Regulation

Multivariate Univariate
-

g T

c 3 = T o = 7 o =

@D ) |
LIVING STYLE 96 417 6,537 .05 - -
Lack of Emotional ) ) ) ) 0.06 1,542 .00

Awareness

Lack of Emotional ) ] ] | 808 1,542 .02
Clarity

Non-acceptance of ) ) ) ] 5.58 1,542 .01
Emotion Response

Limited Access to
Effective ER

strategies

- . . | 12677 1,542 .02

Inability to Engage in
Goal Directed

£

20.32" 1,542 .04

behavior

Impulse Control 6.32 1,542 .01
Difficulties

*p <.008, **p < .001

Table 53. Mean Scores of Living Style on Difficulties in Emotion Regulation

with Parents Other
Lack of Emotional Clarity 19.25 18.33
Limited Access to Effective ER strategies 16.86 18.99
Inability to Engage in Goal Directed behavior 13.86 15.73
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Figure 32. Mean Scores of Living Style on Lack of Emotional Clarity
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Figure 33. Mean Scores of Living Style on Limited Access to Effective ER

Strategies

105



16

155

15

Inability to Engage
Goal Directed
behavior

14.5

14
135

W\

with Parents m Other

Figure 34. Mean Scores of Living Style on Inability to Engage in Goal

Directed Behavior

3.3.8.4 The Effect of Mother’s Education on Difficulties in Emotion Regulation

In order to examine the effect of mother’s education (i.e., low, moderate,
and high) on difficulties of emotion regulation (i.e., lack of emotional awareness,
lack of emotional clarity, non-acceptance of emotional responses, limited access to
effective ER strategies, inability in engaging goal directed behavior, and impulse
control difficulties) MANOVA was carried out. The results revealed that there was
no significant main effect of mother’s education [Multivariate F (12, 1072) = 1.59,
ns, Wilk’s Lamba = .97, n? = .02] on difficulty of emotion regulation. Since the

Multivariate F was not significant, univariate analyses were not examined.
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Table 54. MANOVA for Mother’s Education and Difficulties of Emotion

Regulation
Multivariate Univariate
(é) gg g T o = T =~ =
2 B D C
MOTHER’S 97 159 12,1072 .02 - - -
EDUCATION
Lack of Emotional ; . - -1 0.88 1,541 .00
Awareness
Lack of Emotional Clarity - 0.79 1,541 .00
Non-acceptance of ) 061 1,541 .00
Emotion Response
Limited Access to } 0.64 1,541 .00
Effective ER strategies
Inability to Engage in } 010 1,541 .00
Goal Directed behavior
Impulse Control . 055 1,541 .00

Difficulties

3.3.8.5 The Effect of Father’s Education on Difficulties in Emotion Regulation

In order to examine the effect of father’s education (i.e., low, moderate, and

high) on difficulties of emotion regulation (i.e., lack of emotional awareness, lack of

emotional clarity, non-acceptance of emotional responses, limited access to

effective ER strategies, inability in engaging goal directed behavior and impulse
control difficulties) MANOVA was conducted. The results revealed that there was

no significant main effect of father’s education [Multivariate F (12, 1070) = 0.97,

ns, Wilk’s Lamba = .97, n? = .02] on difficulty of emotion regulation. Since the

Multivariate F was not significant, univariate analyses were not examined.
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Table 55. MANOVA for Father’s Education and Difficulties of Emotion

Regulation
Multivariate Univariate
0 —
2 % g T = = T = =
3 g z - > -
D ) ™
FATHER'S 97 097 12,070 .02 - - -
EDUCATION
Lack of Emotional ) ) . -| 025 1,540 .00
Awareness
Lack of Emotional ; ) ) | 044 1,540 .00
Clarity
Non-acceptance of } ) ) | 038 1,540 .00
Emotion Response
Limited Access to
Effective ER - . ) .| 057 1,540 .00
strategies
Inability to Engage in ) ) ) | 099 1,540 .00
Goal Directed behavior
Impulse Control . ) ) | 121 1,540 .00
Difficulties

3.4 Correlation Coefficients between Variables Examined in the Present Study

In order to investigate the relationship between subscales of Short- Egna

Minnen Betraffande Uppfostoran (EMBU-Own Memories of Upbringing) including

Emotional Warmth, Overprotection and Rejection for both mother and father,
subscales of Test of Self-Conscious Affect-3 (TOSCA-3) [i.e., Shame Proneness,

Externalization, Detachment, Dutifulness and Situational guilt]; the subscales of

Trait Anger and Anger Expression Scale (TAXI) [i.e., Trait Anger, Anger In, Anger

Out and Anger Control]; the subscales of Emotion Regulation Questionnaire (ERQ)

[i.e., Cognitive Reappraisal and Suppression]; six subscales of Difficulties in
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Emotion Regulation Scale (DERS) [i.e., Lack of Emotional Awareness, Lack of
Emotional Clarity, Non-Acceptance of Emotional Responses, Limited Access to
Effective ER Strategies, Inability in Engaging Goal Directed Behavior and Impulse
Control Difficulties], State-Trait Anxiety Inventory-Trait Form (STAI-T); Penn
State Worry Questionnaire (PSWQ); Beck Depression Inventory (BDI), Pearson
correlation analyses were performed. Considering the large sample size, among
significant correlations only those having a correlation coefficient equal or larger
than .25 were interpreted. (see Table 51)

According to the results for perceived maternal parenting styles, Maternal
Emotional Warmth revealed negative correlations with Maternal Rejection (r = -.50,
p < .01) and Paternal Rejection (r = -.30, p < .01), whereas positive correlations
with Paternal Emotional Warmth (r = .65, p < .01). Secondly, Maternal
Overprotection was positively associated with Maternal Rejection (r = .38, p <.01),
Paternal Overprotection (r = .69, p < .01) and Paternal Rejection (r = .28, p < .01).
Perceived emotional warmth and overprotection related to mother did not reveal
interpretative association with emotional experience or psychological symptoms.
Finally, Maternal Rejection was negatively correlated with Paternal Emotional
Warmth (r = -.34, p < .01), and positively correlated with Paternal Rejection (r =
.57, p <.01) and Depression (r = .33, p <.01).

The results for the perceived paternal parenting styles, Paternal Emotional
Warmth was negatively associated with Paternal Rejection (r = -.52, p < .01).
Paternal Overprotection was positively correlated with Paternal Rejection (r = .34, p
< .01). For these two subscales, there were no interpretative correlations with
emotional experience or psychological symptoms. On the other hand, the results for
Paternal Rejection yielded positive association for Anger In (r = .25, p < .01) and
Depression (r = .38, p <.01).

For the first group of self-conscious emotions, namely Shame Proneness,
there was positive correlation with Externalization (r = .31, p < .01), Dutifulness (r
= .38, p < .01) and also Anger In (r = .32, p < .01). For the subscales related to
difficulty of emotion regulation, shame was positively correlated with Non-

Acceptance of Emotional Response (r = .39, p < .01), Limited Access to Effective
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ER Strategies (r = .39, p < .01), Inability to Engage in Goal Directed Behavior r =
34, p < .01), Impulse Control Difficulties (r = .28, p < .01); and negatively
correlated with Lack of Emotional Clarity (r = -.26, p < .01). Moreover, the results
yielded significant and positive association of shame for Trait Anxiety (r = .39, p <
.01), Worry (r = .41, p < .01), and Depression (r = .29, p <.01).

For Externalization as the second group of self-conscious emotions, there
was positive correlation with Trait Anger (r = .28, p < .01); Non-Acceptance of
Emotional Response (r = .29, p <.01), Limited Access to Effective ER Strategies (r
= .29, p <.01), and Impulse Control Difficulties (r = .29, p < .01). On the other
hand, Externalization did not reveal any strong association with any type of
psychological symptoms.

The results indicated that Detachment was strongly and positively correlated
only with Dutifulness (r = .31, p < .01). However, Detachment, Dutifulness, and
Situational Guilt were not interpretatively associated with anger related experiences,
types of emotion regulation or psychological symptoms.

Trait Anger was significantly correlated with all styles of anger experience.
Accordingly, there were positive associations with Anger In (r = .37, p < .01);
Anger Out (r = .69, p <.01); and negative association for Anger Control (r = -.56, p
< .01). In addition, Trait Anger was negatively correlated with Lack of Emotional
Clarity (r = -.33, p < .01); but positively correlated with Non-Acceptance of
Emotional Response (r = .42, p <.01), Limited Access to Effective ER Strategies (r
= .43, p <.01), Inability to Engage in Goal Directed Behavior (r = .36, p <.01), and
Impulse Control Difficulties (r = .52, p < .01). Finally, trait anger had positive
associations with Trait Anxiety (r = .47, p < .01), Worry (r = .38, p < .01), and
Depression (r = .36, p <.01).

For the first group of anger expression, namely Anger In, there was a
negative correlation with Lack of Emotional Clarity (r = -.31, p < .01); but it was
positively correlated with Non-Acceptance of Emotional Response (r = .37, p <
.01), Limited Access to Effective ER Strategies (r = .42, p < .01), Inability to
Engage in Goal Directed Behavior (r = .32, p < .01), and Impulse Control
Difficulties (r = .30, p < .01). In addition, internalizing anger had positive

110



associations with Trait Anxiety (r = .44, p < .01), Worry (r = .40, p < .01), and
Depression (r = .38, p <.01).

For Anger Out, as a second group of anger expression, the results yielded a
negative correlation with anger control (r = -.52, p < .01). Moreover, externalizing
anger had a negative association with Suppression (r = -.28, p < .01), and positive
associations with Limited Access to Effective ER Strategies (r = .26, p < .01),
Inability to Engage in Goal Directed Behavior (r = .25, p < .01), and Impulse
Control Difficulties (r = .36, p < .01). Finally, externalizing anger was positively
correlated with Trait Anxiety (r = .25, p <.01).

For Anger Control, there was positive correlations with Suppression (r =
.36, p < .01) and Lack of Emotional Clarity (r = .28, p < .01), and negative
correlation with Non-Acceptance of Emotional Response (r = -.28, p < .01),
Limited Access to Effective ER Strategies (r = -.37, p < .01), Inability to Engage in
Goal Directed Behavior (r = -.31, p <.01), and Impulse Control Difficulties (r = -
49, p < .01). In addition, controlling anger was negatively associated with Trait
Anxiety (r =-.37, p <.01) and Worry (r =-.32, p <.01).

Among the emotion regulation strategies, Cognitive Reappraisal was
positively correlated with Suppression (r = -72, p < .01); whereas, Suppression was
correlated with Limited Access to Effective ER Strategies (r = -.25, p < .01).

Among the first group of difficulty in emotion regulation, specifically, Lack
of Emotional Awareness was only and positively correlated with Lack of Emotional
Clarity (r = .45, p < .01). On the other hand, there was no interpretive association
between lack of emotional awareness and psychological symptoms.

Lack of Emotional Awareness was negatively correlated with Non-
Acceptance of Emotional Response (r = -.44, p < .01), Limited Access to Effective
ER Strategies (r = -.43, p < .01), Inability to Engage in Goal Directed Behavior (r =
-.30, p <.01), and Impulse Control Difficulties (r = -.48, p <.01). In addition, there
were negative associations between Lack of Emotional Awareness and Trait
Anxiety (r = -.48, p < .01), Worry (r = -.33, p < .01), as well as Depression (r = -
42, p <.01).
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For the Non-Acceptance of Emotional Response, the results yielded positive
relations with Limited Access to Effective ER Strategies (r = .68, p <.01), Inability
to Engage in Goal Directed Behavior (r = .48, p < .01), and Impulse Control
Difficulties (r = .61, p < .01). Furthermore, difficulty in accepting emotional
response was positively associated with psychological symptoms, namely, Trait
Anxiety (r = .58, p <.01), Worry (r = .54, p < .01), as well as Depression (r = .48, p
<.01).

For Limited Access to Effective ER Strategies, there were positive
correlations with Inability to Engage in Goal Directed Behavior (r = .69, p < .01),
and Impulse Control Difficulties (r = .73, p < .01). Additionally, this limitation was
positively associated with Trait Anxiety (r = .72, p <.01), Worry (r = .67, p <.01),
and also Depression (r = .56, p <.01).

According to the results of Inability to Engage in Goal Directed Behavior,
there were positive relations with Impulse Control Difficulties (r = .64, p <.01), as
well as with Trait Anxiety (r = .57, p < .01), Worry (r = .54, p < .01), and
Depression (r = .43, p <.01).

For the Impulse Control Difficulties, the results indicated positive
correlations with all psychological measures, namely, Trait Anxiety (r = .61, p <
.01), Worry (r = .52, p <.01), as well as Depression (r = .47, p <.01).

For the group of psychological symptoms, Trait Anxiety was positively
associated with Worry (r = .75, p < .01) and Depression (r = .63, p < .01). In

addition, worry was positively related with Depression (r = .47, p <.01)
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Table 56a. Pearson Correlations between Measures of the Study
1 2 3 4 5 6 7 8 9 10 11 12 13

1 1 -08 -50" .65" -02 -30" .01 -02 .09° .22 -07 -03 -.02
2 1 38" -09° .69" .28¢ 17" 11" -02 .06 -04 15" .14"
3 1 -34" 18" 57" 14" 16" -00 -05 -04 13" 17"
4 1 -02 -527 -03 -01 .06 .20 -06 -06 -127
5 1 34" 13" 147 03 13" -00 .16" .127
6 1 .16~ .16 .01 -02 .01 .18 .25"
7 1 31 -15" 38" 18" 19" 327
8 1 19" 11 -127 28" 217
9 1 31" -18" -06 -01
10 1 157 .07 .05
11 1 -19" -147
12 1 37
13 1

14

15

16

17

18

19

20

21

22

23

24

25

26

Note 1. * p <.05, ** p <.01, Note 2. 1.Mother Emotional Warmth, 2. Mother Overprotection, 3.
Mother Rejection, 4. Father Emotional Warmth, 5. Father Overprotection, 6. Father Rejection,
7.Shame Proneness, 8. Externalization, 9. Detachment, 10. Dutifulness, 11. Situational Guilt, 12.
Trait Anger, 13. Anger In, 14. Anger Out, 15. Anger Control, 16. Cognitive Reappraisal, 17.
Suppression, 18. Lack of Emotional Awareness, 19. Lack of Emotional Clarity, 20. Non-acceptance
of Emotional Response, 21. Limited Access to Effective ER strategies, 22. Inability to Engage in
Goal Directed Behavior, 23. Impulse Control Difficulties, 24. Trait Anxiety, 25. Worry, 26.
Depression
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Table 56b. Pearson Correlations between Measures of the Study (continued)

14 15 16 17 18 19 20 21 22 23 24 25 26

1 -01 16™ 02 .13 11" .04 -06 -06 -00 -03 -11" -.06 -.13"
2 13" -100 05 -02 .05 -06 .18 .18" .19" .18" .23" 217 .24"
3 3" -13" -03 -127 -07 -14 217 20" .13" .18" 22" 18" .33"
4 -02 .12 03 .08 .15° 09" -05 -09° -04 -06 -17" -10° -20"
5 g2~ -117 .11 .03 .06 -03 .15 .15 .19 19" 20" .15" .21"
6 16 -11" -06 -09° -03 -13" 21" .24" 14" 22" .26 21" .38"
7 .04 -07 02 -01 -04 -26" .39 .39 .34 .28" .39" .41" .29"
8 247 -19" 09" -03 -14" -24" 29" 29" .20 .29 (227 17" 21"
9 07 .20 .14 19" .14 05 -13" -13" -06 .10° -14" -18" -.05
10 .02 .09° .13* .21 23 .00 .10° .08 .17 .05 .100 .10° .05
11 -18" .11 .03 .07 11" 09" -03 -05 -04 -07 -02 -06 -04
12 69" -56" -07 -20" -14" -33" 42" 43" 36" .52" 47" 38" .36"
13 .18 -03 17" .04 -13" -31" .37 42" 32" 30" 44" 40" .38
14 1 -52* -19* -28" -05 -18" .23 .26 .25 .36 .25 17" .23"
15 1 247 36 17 28" -28" -37" -31" -49" -37" -327 -24"
16 1 q2¢ -02 -03 .03 -100 -04 -07 -06 -09° -.03
17 1 147 100 -08 -25" -127 -23" -20" -197 -127
18 1 45" -14" -100 .00 -16" -14" -02 -18~
19 1 -447 -43" -30" -48" -48" -33" -427
20 1 .68 .48 61" 58" 54" .48~
21 1 .69 73" 72" 67" .56~
22 1 .64 577 54" 43"
23 1 61" 52" 47"
24 1 757 63"
25 1 A7
26 1

Note 1. * p <.05, ** p <.01, Note 2. 1.Mother Emotional Warmth, 2. Mother Overprotection, 3.
Mother Rejection, 4. Father Emotional Warmth, 5. Father Overprotection, 6. Father Rejection,
7.Shame Proneness, 8. Externalization, 9. Detachment, 10. Dutifulness, 11. Situational Guilt, 12.
Trait Anger, 13. Anger In, 14. Anger Out, 15. Anger Control, 16. Cognitive Reappraisal, 17.
Suppression, 18. Lack of Emotional Awareness, 19. Lack of Emotional Clarity, 20. Non-acceptance
of Emotional Response, 21. Limited Access to Effective ER strategies, 22. Inability to Engage in
Goal Directed Behavior, 23. Impulse Control Difficulties, 24. Trait Anxiety, 25. Worry, 26.
Depression.
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3.5 The Factors Associated with Difficulties in Emotion Regulation

In order to examine the associated factors of difficulties in emotion
regulation 6 separate hierarchical regression analyses were carried out. For this
regression analyses, the dependent variables were Lack of Emotional Awareness,
Lack of Emotional Clarity, Non-acceptance of Emotional Response, Limited
Access to Effective ER strategies, Inability to Engage in Goal Directed Behavior,
and Impulse Control Difficulties. Independent variables entered into the equation
via two steps. For all analyses, in the first step, 6 different parental styles, namely;
Mother’s Emotional Warmth, Mother’s Rejection, Mother’s Overprotection,
Father’s Emotional Warmth, Father’s Rejection and Father’s Overprotection, were
entered via stepwise method, in order to control possible effects of perceived
parental styles. After controlling different parenting styles that were significantly
associated with the dependent variable, in the second step 9 different types of
emotions (i.e. Trait Anger, Anger In, Anger Out, Anger Control, Shame,
Dutifulness, Detachment, Externalization, and Guilt) were again entered to the

regression analyses via stepwise method.

3.5.1 The Factors Associated with Lack of Emotional Awareness

The first regression analysis examined the factors associated with lack of
emotional awareness. In terms of the effects of parenting styles, only father’s
emotional warmth entered into the regression equation (B = .15, t (540) = 3.44, p <
.001, pr = .15) and explained 2% of the variance by itself, Fchange (1,540) = 11.82, p
<.001.

After controlling for parenting styles, among different emotions as the
second step, initially dutifulness was significantly associated with the lack of
emotional awareness (B = .21, t (539) = 4.97, p < .001, pr = .21) and increased
explained the variance to 20%, Fchange (1,539) = 24.71, p < .001. Following that,
externalization entered into the equation ( = -.16, t (538) = -3.84, p < .001, pr = -
.16) and the explained variance increased to 28%, Fchange (1,538) = 14.75, p < .001.
Thirdly, trait anger was significantly associated with the lack of emotional

awareness (= -.12, t (537) = -2.73, p < .01, pr = -.12) and increased explained the
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variance to 31%, Fehange (1,537) = 7.47, p < .01. Finally, detachment entered into the
equation (fp = .09, t (536) = 2.12, p < .05, pr = .09) and the explained variance
increased slightly to 35%, Fchange (1,536) = 4.49, p < .5.

Consequently, the results of the regression analysis revealed that higher
level of perceived paternal emotional warmth was significantly associated with
increased difficulty in emotional awareness. In addition, higher level of dutifulness
and detachment, as well as lower level of externalization and trait anger were

significantly associated with more difficulty in emotional awareness.

Table 57. Associates of Lack of Emotional Awareness

Fchange  df B t pr R
(within 2

set)

Step I: Perceived Parenting
Style

1) Father’s Emotional Warmth 11.82 1540 .15 344 .15 .02

Step 11: Emotions

2) Dutifulness 247177 1539 21 497 21 .20
3) Externalization 14757 1538 -16 -3.84" -16 .28
4) Trait Anger 7477 1537 -12 2737 -12 31
5) Detachment 449" 1536 .09 212" .09 .35

Note * p <.05, ** p <.01, *** p <.001
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3.5.2 The Factors Associated with Lack of Emotional Clarity

The second regression analysis was carried out in order to examine the factors
associated with difficulty in emotional clarity. In terms of the effects of perceived
parenting styles, only mother’s rejection entered into the regression equation (f = -
13, t (540) = -3.17, p < .01, pr = -.13) and explained 2% of the variance by itself,
Fehange (1,540) = 10.03, p < .01.

After controlling for parenting styles, among different emotions as the second
step, initially trait anger was significantly associated with lack of emotional clarity
(B =-.32,1(539) =-7.83, p <.001, pr = -.32) and the explained variance increased
to 12%, Fehange (1,539) = 61.37, p < .001. Secondly, internalizing anger entered into
the regression equation ( = -.21, t (538) = -4.97, p < .001, pr = -.21) and increased
explained variance to 16%, Fchange (1,538) = 24.75, p < .001. Thirdly, anger control
was significantly associated with difficulty in emotional clarity (p = .20, t (537) =
4.11, p < .001, pr = .17) and the explained variance increased to 18%, Fchange
(1,537) = 16.87, p <.001. After that, shame entered into the regression equation (3
=-.15,t(536) = -3.63, p <.001, pr = -.15) and increased explained variance to 20%,
Fehange (1,536) = 13.22, p < .001. Finally, externalization had a significant
association on the lack of emotional clarity (f = -.09, t (535) = -2.12, p < .05, pr = -
.09) and slightly increased the explained variance to 21%, Fehange (1,535) = 4.50, p <
.05.

According to these results, in terms of parenting styles, maternal rejection was
significantly and negatively associated with difficulty in emotional clarity.
Following that, increased trait anger, internalizing anger, shame, externalization,
and decreased anger control were significantly associated with experiencing less

difficulty in emotional clarity.
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Table 58. Associates of Lack of Emotional Clarity

Fchange df P t pr R°
(within
set)
Step I: Perceived Parenting
Style
1) Mother’s Rejection 10.03° 1,540 -13 -3.17 -13 .02
Step 11: Emotions
2) Trait Anger 61.37 1,539 -.32 -7.83 32 .12
3) Anger In 24.75 1,538 -21 -497 -21 .16
4) Anger Control 16.877" 1,537 .20 4.11 17 .18
5) Shame 13.22 1,536 -.15 -3.63 -15 .20
450" 1,535 -09 -212° -09 .21

6) Externalization

Note * p <.05, ** p <.01, *** p <.001

3.5.3 The Factors Associated with the Non-acceptance of Emotional Response

The third regression analysis was carried out in order to investigate the

factors associated with the non-acceptance of emotional response. In terms of the

effects of perceived parenting styles, initially mother’s rejection entered into the

regression equation (p = .21, t (540) = 5.01, p <.001, pr = .21) and explained 4% of
the variance by itself, Fchange (1,540) = 25.15, p < .001. Secondly, mother’s

overprotection was significantly associated with difficulty in accepting emotional

response (B = .12, t (539) = 2.64, p < .01, pr = .11); and increased the explained

variance 6%, Fchange (1,539) = 6.97, p < .01. Following that, father’s rejection
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entered into the equation (fp = .12, t (538) = 2.28, p < .05, pr = .10); and the
explained variance increased slightly to 7%, Fehange (1,538) = 5.20, p <.05.

After controlling for parenting styles, which explained 7% of variance,
among different emotions as the second step, initially trait anger was significantly
associated with the non-acceptance of emotional response (p = .38, t (537) =9.78, p
< .001, pr = .39) and increased the explained variance to 21%, Fchange (1,537) =
95.60, p <.001. After that, shame entered into the equation (f = .30, t (536) = 7.98,
p <.001, pr = .39) and the explained variance increased to 29%, Fchange (1,536) =
63.62, p < .001. Thirdly, internalizing anger had significant association with
difficulty in accepting emotional response (p = .16, t (535) = 3.94, p < .001, pr =
.17) and increased the explained variance to 31%, Fchange (1,535) = 15.51, p <.001.
Fourthly, anger control entered into the equation (f = -.12, t (534) = -2.64, p < .01,
pr = -.11) and the explained variance slightly increased to 32%, Fchange (1,534) =
6.98, p < .01. After that, externalization entered into the equation (p = .08, t (533) =
2.17, p < .05, pr = .09) and the explained variance increased to 33%, Fchange (1,533)
= 473, p < .05. Finally, detachment was significantly associated with non-
acceptance of emotional response (p =- .08, t (532) = -2.22, p < .05, pr = .10) and
the explained variance remained at 33%, Fchange (1,532) = 4.95, p <.05.

To sum up, among perceived parenting styles, higher maternal rejection,
maternal overprotection and paternal rejection were significantly associated with
more difficulty in accepting emotional response. Following that, trait anger, shame,
internalizing anger and externalization were positively, whereas, anger control and

detachment were negatively associated with non-acceptance of emotional response.
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Table 59. Associates of Non-acceptance of Emotional Response

Fchange  df B t pr R’
(within
set)

Step I: Perceived Parenting Style

1) Mother’s Rejection 25.15 1,540 21 5.01 21 .04

2) Mother’s Overprotection 6.977 1539 .12 2647 .11 .06

3) Father’s Rejection 520 1538 .12 228 .10 .07

Step 11: Emotions

4) Trait Anger 9560 1,537 .38 9.78°7° 39 .21
5) Shame 63.62° 1,53 .30 7.987 .33 .29
6) Anger In 155177 1535 .16 3.947 .17 .31
7) Anger Control 6.98° 1534 -12 -264  -11 .32

8) Externalization 473" 1533 .08 217" .09 .33

9) Detachment 495 1532 -08 -222° -10 .33

Note * p <.05, ** p <.01, *** p <.001

3.5.4 The Factors Associated with the Limited Access to Effective ER

strategies

The fourth regression analysis was conducted in order to examine the factors
associated with the limited access to effective ER strategies. In terms of the effects
of perceived parenting styles, initially father’s rejection entered into the regression
equation (p = .24, t (540) = 5.68, p < .001, pr = .24) and explained 6% of the
variance by itself, Fchange (1,540) = 32.26, p < .001. After that, mother’s
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overprotection was significantly associated with difficulty of engaging in effective
strategies for emotion regulation (f = .12, t (539) = 2.77, p < .01, pr = .12) and the
explained variance slightly increased to 7%, Fehange (1,539) = 7.67, p < .01

After controlling for parenting styles, which explained 7% of variance,
among different emotions as the second step, initially trait anger was significantly
associated with limited access to effective ER strategies ( = .40, t (538) = 10.34, p
< .001, pr = .41) and increased the explained variance to 22%, Fchange (1,538) =
107.00, p < .001. Secondly, shame entered into the equation (= .30, t (537) = 8.07,
p <.001, pr = .33) and the explained variance increased to 31%, Fchange (1,537) =
65.20, p < .001. Following that, internalizing anger entered into the equation ( =
.21, t(536) = 5.32, p <.001, pr = .22) and increased the explained variance to 34%,
Fenhange (1,536) = 28.30, p < .001. Finally, anger control was significantly associated
with difficulty of engaging in effective ER strategies (p = -.24, t (535) = -5.73, p <
.001, pr = -.24) and the explained variance increased to 38%, Fchange (1,535) =
32.79, p <.001.

Consequently, the results of the regression analysis revealed among
perceived parenting styles, father’s rejection and mother’s overprotection were
significantly and positively associated with limited access to effective ER strategies.
In addition, higher levels of trait anger, shame, internalizing anger and lower level
of anger control were significantly associated with increase in difficulty in engaging

effective strategies for emotion regulation.
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Table 60. Associates of Limited Access to Effective ER Strategies
Fchange df B t pr R’
(within
set)

Step I: Perceived Parenting
Style

1) Father's Rejection 3226" 1540 24 568" .24 .06

2) Mother’s Overprotection 767 1539 .12 277 .12 .07

Step 11: Emotions

4) Shame 65.20 1,537 .30 8.07 33 .31
5) Anger In 2830 1536 .21 532 22 .34

6) Anger Control 32797 1535 -24 -5737 -24 .38

*p<.01, ** p<.001

3.5.,5 The Factors Associated with Inability to Engage in Goal Directed

Behavior

The fifth regression analysis was performed in order to examine the factors
associated with the inability to engage in goal directed behavior. In terms of the
effects of perceived parenting styles, initially mother’s overprotection entered into
the regression equation ( = .19, t (540) = 4.46, p < .001, pr = .19) and explained
4% of the variance by itself, Fehange (1,540) = 19.89, p < .001. Following that,
father’s rejection was significantly associated with difficulty in engaging goal
directed behavior (B = .09, t (539) = 2.12, p < .05, pr = .09) and explained variance
remained at 4%, Fehange (1,539) = 4.50, p < .05.

After controlling for parenting styles, which explained 4% of variance,

among different emotions as the second step, initially trait anger entered into the
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equation (B = .34, t (538) = 8.38, p < .001, pr = .34) and increased the explained
variance to 15%, Fechange (1,538) = 70.29, p < .001. Secondly, shame entered into the
equation (fp = .27, t (537) = 6.76, p < .001, pr = .28) and the explained variance
increased to 22%, Fchange (1,537) = 45.68, p < .001. Thirdly, anger control was
significantly associated with inability to engage in goal directing behavior ( = -.16,
t (536) = -3.49, p < .001, pr = -.15) and the explained variance increased slightly to
24%, Fenange (1,536) = 12.19, p < .001. After that, anger in entered into the equation
(B=.19,t(535) =4.43, p <.001, pr =.19) and increased the explained variance to
26%, Fchange (1,535) = 19.63, p < .001. Finally, dutifulness entered into the equation
(B = .09, t (534) = 2.34, p < .05, pr = .10) and the explained variance slightly
increased to 27%, Fchange (1,534) =5.47, p < .05.

According to these results, among perceived parenting styles, mother’s
overprotection and father’s rejection were significantly and positively associated
with inability to engage in goal directed behavior. Following these factors, increase
in trait anger, internalizing anger, shame, and dutifulness, as well as decrease in
anger control were significantly associated with more difficulty in adopting goal

directed behavior.
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Table 61. Associates of Inability to Engage in Goal Directed Behavior

Fchange  df

R2

Step I: Perceived Parenting
Style

1) Mother’s Overprotection 19.89 1,540

2) Father’s Rejection 450 1,539
Step 11: Emotions

3) Trait Anger 70297 1538

4) Shame 65.68" 1,537

5) Anger Control 12197 1,536

6) Anger In 19.637 1,535

7) Dutifulness 547 1534

.04

.04

15

22

24

.26

27

*p <.05, ** p <.001

3.5.6 The Factors Associated with Impulse Control Difficulties

The sixth regression analysis was carried out in order to investigate the

factors associated with the impulse control difficulties. In terms of the effects of

perceived parenting styles, initially father’s rejection entered into the regression
equation (f = .22, t (540) = 5.20, p < .001, pr = .22) and explained 5% of the
variance by itself, Fcpange (1,540) = 27.08, p < .001. Following that, mother’s

overprotection was significantly associated with difficulty in impulse control (B =

13,1 (539) = 3.03, p < .01, pr = .13) and increased the explained variance to 6%,

Fchange (1,539) = 918, p < 01

After controlling for parenting styles, which explained 6% of the variance,

among different emotions as the second step, initially trait anger entered into the
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equation (f = .50, t (538) = 13.50, p < .001, pr = .50) and increased the explained
variance to 30%, Fchange (1,538) = 182.35, p <.001. Secondly, anger control entered
into the equation (p = -.27, t (537) = -6.41, p < .001, pr = -.27) and the explained
variance increased to 35%, Fchange (1,537) = 41.07, p < .001. Thirdly, shame was
significantly associated with impulse control difficulties (B =.17, t (536) =4.84, p <
.001, pr =.20) and increased the explained variance to 38%, Fchange (1,536) = 23.45,
p < .001. Following that, internalizing anger entered into the equation (f = .12, t
(535) = 3.14, p < .01, pr = .13) and the explained variance increased to 39%, Fchange
(1,535) = 9.86, p < .01. Finally, externalization was significantly associated with
difficulty in impulse control (B = .08, t (534) = 2.33, p <.05, pr =.10) and increased
the explained variance slightly to 40%, Fchange (1,534) = 5.42, p <.05.

Consequently, the results of the regression analysis revealed that among
perceived parenting styles, father’s rejection and mother’s overprotection were
significantly and positively associated with difficulty in impulse control. In
addition, higher level of trait anger, shame, internalizing anger, externalization and
lower level of anger control were significantly associated with increase in impulse

control difficulty.
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Table 62. Associates of Impulse Control Difficulties

Fchange  df B t pr R’
(within
set)
Step I: Perceived Parenting
Style
1) Father’s Rejection 2708 1540 .22 520 .22 .05
2) Mother’s Overprotection 918 1539 .13 303 .13 .06
Step 11: Emotions
3) Trait Anger 182.35 1,538 .50 1350 .50 .30
4) Anger Control 41.07 1,537 -27 -641 -27 .35
5) Shame 23.45 1,536 .17 484 .20 .38
6) Anger In 986 1535 .12 314 .13 .39
542" 1,534 .08 233 .10 .40

7) Externalization

*p <.05, ** p <.01, *** p <.001

3.6 The Factors Associated with Psychological Symptoms

In order to examine the factors associated with psychological symptoms

focusing on trait anxiety, proneness to worry, and depression, 3 separate

hierarchical regression analyses were carried out. For this regression analyses, the

dependent variables were Trait Anxiety, Depression, and Worry, respectively.

Independent variables entered into the equation via three steps. For all analyses, in

the first step, 6 different parental styles, namely; Mother’s Emotional Warmth,

Mother’s Rejection, Mother’s Overprotection, Father’s Emotional Warmth, Father’s

Rejection and Father’s Overprotection, were entered via stepwise method, in order

to control possible effects of perceived parental styles. After controlling different

126



parenting styles that were significantly associated with dependent variable, in the
second step 9 different types of emotions (i.e. Trait Anger, Anger In, Anger Out,
Anger Control, Shame, Dutifulness, Detachment, Externalization, and Guilt) were
entered into the regression analyses via stepwise method. After controlling for these
emotions that were significantly associated with dependent variable, in the third
step 5 different types of difficulties in emotion regulation (Lack of Emotional
Awareness, Lack of Emotional Clarity, Non-acceptance of Emotional Response,
Limited Access to Effective ER strategies, Inability to Engage in Goal Directed
Behavior, and Impulse Control Difficulties) were lastly entered into the regression

analyses via stepwise method.

3.6.1 The Factors Associated with Trait Anxiety

The first regression analysis examined the associated factors of trait anxiety.
In terms of the effects of parenting styles, initially father’s rejection entered into the
regression equation (f = .26, t (540) = 6.35, p < .001, pr =.26) and explained 7% of
the variance by itself, Fchange (1,540) = 40.36, p < .001. After that, mother’s
overprotection entered into the equation (f = .16, t (539) = 3.83, p <.001, pr = .16)
and explained variance increased to 9%, Fehange (1,539) = 14.65, p < .001.

After controlling for parenting styles , which explained 9% of the variance,
among different emotions as the second step, initially trait anger was found to be
significantly associated with the trait anxiety (B = .43, t (538) = 11.44, p < .001, pr
= .44) and the explained variance increased to 27%, Fchange (1,538) = 130.87, p <
.001. Secondly, shame entered into the equation (p = .28, t (537) = 7.81, p < .001,
pr = .32) and the explained variance increased to 35%, Fchange (1,537) = 61.05, p <
.001. Thirdly, internalized anger was significantly associated with the trait anxiety
(B=.21,1(536) =5.59, p <.001, pr =.23) and the explained variance increased to
38%, Fehange (1,536) = 31.31, p < .001. After that, anger control entered into the
equation (B = -.23, t (535) = -5.54, p < .001, pr = .23) and the explained variance
increased to 42%, Fchange (1,535) = 30.71, p < .001. Fifthly, externalized anger was
found to be significantly associated with the trait anxiety (p = -.15, t (534) = -3.10,
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p < .01, pr = .13) and the explained variance slightly increased to 43%, Fchange
(1,534) =9.62, p < .0L.

Following the effects of these emotions in trait anxiety, among difficulties in
emotion regulation as the third step variables, limited access to effective ER
strategies entered into the equation (f = .51, t (533) = 14.47, p < .001, pr = .53) and
the explained variance increased to 59%, Fchange (1,533) = 209.40, p < .001.
Secondly, lack of emotional clarity entered into the equation (p = -.14, t (532) = -
455, p < .001, pr = -.19) and the explained variance slightly increased to 60%,
Fehange (1,532) = 20.69, p < .001. Lastly, inability to engage in goal directed
behavior was significantly associated with the trait anxiety (B = .11, t (531) = 2.84,
p < .01, pr = .12) and the explained variance slightly increased to 61%, Fchange
(1,531) =8.07, p<.01.

To sum up, among perceived parenting styles, father’s rejection and
mother’s overprotection were found to be significantly and positively associated
with trait anxiety. Following that, trait anger, internalized anger, and shame were
positively; whereas anger control and externalized anger were negatively associated
with trait anxiety. Finally, the results also revealed that increase in limited access to
effective ER strategies, inability to engage in goal directed behavior; and lack of

emotional clarity was positively associated with trait anxiety.
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Table 63. Associates of Trait Anxiety

Fchange df B T pr R°
(within
set)
Step I: Perceived Parenting
Style
1) Father’s Rejection 40.36 1,540 .26 635 .26 .07
2) Mother’s Overprotection 14.65 1539 .16 3.83 16 .09
Step 11: Emotions
3) Trait Anger 130.87 1,538 .43 11.44 A4 27
4) Shame 61.05 1,537 .28 7.81 32 .35
5) Anger In 31.31 1536 .21 5.59 23 .38
6) Anger Control 30.71 1,535 -.23 554 -23 41
7) Anger Out 9.62 1,534 -15 -3.10 -13 .43
Step 111: Difficulties of ER
8) Limited Access to 200.40” 1533 51 1447 53 59
Effective ER strategies
9) Lack of Emotional Clarity 20.69 1532 -.14 -455° -19 .60
10) Inability to Engage in 807" 1531 .11 284 .12 6l

Goal Directed Behavior

*p <.01, ** p <.001
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3.6.2 The Factors Associated with Depression

The second regression analysis was carried out in order to examine
associated factors of depression. In terms of the effects of perceived parenting
styles, initially father’s rejection entered into the regression equation (p = .38, t
(540) = 9.60, p < .001, pr = .38) and explained 15% of the variance by itself, Fchange
(1,540) = 92.14, p < .001. Secondly, mother’s rejection was significantly associated
with depression (B = .17, t (539) = 3.63, p < .001, pr = .15) and the explained
variance slightly increased to 17%, Fchange (1,539) = 13.19, p < .001. After that,
mother’s overprotection entered into the regression equation (B = .11, t (538) =
2.65, p <.01, pr = .11) and the explained variance slightly increased to 18%, Fchange
(1,538) =7.03, p < .01.

After controlling for parenting styles, which explained 18% of the variance,
among different emotions as the second step, initially internalizing anger was
significantly associated with the depression (f = .30, t (537) = 7.80, p < .001, pr =
.32) and the explained variance increased to 26%, Fchange (1,537) = 60.80, p < .001.
Following that, trait anger entered into the regression equation (p = .22, t (536) =
5.61, p < .001, pr = .23) and the explained variance increased to 30%, Fchange
(1,536) = 31.42, p < .001. Finally, shame was significantly associated with the
depression (f = .13, t (535) = 3.40, p < .001, pr = .15) and the explained variance
slightly increased to 32%, Fchange (1,535) = 11.58, p <.001.

Following the significant associations of these emotions in depression,
among difficulties in emotion regulation as the third step variables, limited access to
effective ER strategies entered into the equation (B = .38, t (534) = 9.23, p < .001,
pr = .37) and the explained variance increased to 41%, Fchange (1,534) = 85.19, p <
.001. After that, lack of emotional clarity entered into the equation (f = -.18, t (533)
= -4.98, p <.001, pr = -.21) and the explained variance slightly increased to 44%,
Fehange (1,533) = 24.80, p < .001.

According to these results, in terms of parenting styles, father’s rejection,
mother’s rejection and mother’s overprotection were found to be significantly and
positively associated with depression. Following that, internalizing anger, trait

anger, and shame had also significant and positive association with depression. In
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addition to these factors, the results also pointed that higher level of limited access
to effective ER strategies, but lower level of lack of emotional clarity was
significant associated with higher depressive symptoms.

Table 64. Associates of Depression

Fchange df B t pr R°
(withi
n set)

Step I: Perceived Parenting Style

1) Father’s Rejection 9214 1,540 .38 960 .38 .15

2) Mother’s Rejection 13.19 1,539 .17 3.63 15 .17

* *

3) Mother’s Overprotection 703" 1538 11 265 .11 .18

Step 11: Emotions

4) Anger In 60.80 1,537 .30 7.80 32 .26
6) Shame 11.58 1535 .13 3.40 A5 .32

Step 111: Difficulties of ER

7) Limited Access to Effective 85.19™ 1534 138 923~ 137 41
ER strategies

8) Lack of Emotional Clarity 24.80” 1,533 -.18 -4.98" -21 .44

*p<.01,* p<001
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3.6.3 The Factors Associated with Worry

In the third regression analysis, associated factors of worry were examined.
In terms of the effects of perceived parenting styles, initially mother’s
overprotection entered into the regression equation (f = .21, t (540) = 5.08, p <
.001, pr = .21) and explained 5% of the variance by itself, Fchange (1,540) = 25.86, p
< .001. Following that, father’s rejection was significantly associated with
proneness to worry (B = .16, t (539) = 3.82, p < .001, pr = .16) and the explained
variance slightly increased to 7%, Fchange (1,539) = 14.58, p <.001.

After controlling for parenting styles, which explained 7% of the variance,
among different emotions as the second step, initially shame was significantly
associated with the worry (B = .37, t (538) = 9.47, p < .001, pr = .38) and the
explained variance increased to 20%, Fchange (1,538) = 89.72, p < .001. Secondly,
trait anger entered into the equation (f = .29, t (537) = 7.55, p < .001, pr = .31) and
the explained variance increased to 28%, Fchange (1,537) = 57.00, p <.001. Thirdly,
internalizing anger was significantly associated with worry (p = .20, t (536) = 4.97,
p < .001, pr = .21) and the explained variance slightly increased to 31%, Fchange
(1,536) = 24.75, p < .001. After that, anger control entered into the equation (B = -
23, 1 (535) = -5.25, p < .001, pr = -.22) and increased the explained variance to
35%, Fchange (1,535) = 27.52, p < .001. As the last factor in this set of variables,
externalizing anger was significantly associated with worry (f = -.17, t (534) = -
3.47, p <.001, pr = -.15) and slightly increased the explained variance to 36%,
Fenange (1,534) = 12.08, p < .001.

Following the significant effects of these emotions related to proneness to
worry, among difficulties in emotion regulation as the third step variables, limited
access to effective ER strategies entered into the equation ( = .49, t (533) = 12.64,
p < .001, pr = .48) and the explained variance increased to 51%, Fchange (1,533) =
159.89, p < .001. Following that, inability to engage in goal directed behavior was
significantly associated with worry (B = .11, t (532) = 2.54, p < .05, pr = .11) and
the explained variance remained at 51%, Fchange (1,532) = 2.54, p <.05. Then, non-

acceptance of emotional response entered into the equation (B = .10, t (531) = 2.32,
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p <.05, pr =.10) and increased explained variance to 52%, Fchange (1,531) = 5.36, p
< .05. Finally, lack of emotional awareness was significantly associated with worry,
(B =.07,t(530) = 2.21, p < .05, pr = .10) and the explained variance remained at
52%, Fehange (1,530) = 4.91, p < .05.

Consequently, among perceived parenting styles, mother’s overprotection
and father’s rejection were found to be significantly and positively associated with
proneness to worry. Following that, shame, trait anger, and internalizing anger were
positively, whereas, anger control and externalizing anger were negatively
associated with worry. In addition to these factors, the results also revealed that
higher level of limited access to effective ER strategies, inability to engage in goal
directed behavior, non-acceptance of emotional response and lack of emotional

awareness were significantly associated with higher level of worry.
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Table 65. Associates of Worry

Fchange af B t pr R°
(withi
n set)
Step I: Perceived Parenting Style
1) Mother’s Overprotection 25.86 1,540 .21 5.08 21 .05
2) Father’s Rejection 14.58 1539 .16 382 .16 .07
Step I1: Emotions
3) Shame 89.727 1538 .37 947 .38 .20
4) Trait Anger 57.00° 1537 .29 755 .31 .28
5) Anger In 24757 1536 .20 497 21 .31
6) Anger Control 2752" 1535 -23 -525" -22 .35
7) Anger Out 12.087 1534 -17 -3.47" -1t .36
Step I11: Difficulties of ER
8) Limited Access to Effective 150.89" 1533 49 12.64" 48 51
ER strategies
9) Inability to Engage in Goal 6.46" 1532 11 254 11 51
Directed behavior
10) Non-acceptance of Emotional 536" 1531 10 2310 .10 52
response
491" 1530 .07 221" .10 .52

11) Lack of Emotional Awareness

*p <.05, ** p <.001
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Table 66. Summary of the Hierarchical Regression Analyses
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3.7 Moderation Analyses

The moderator role of emotion regulation strategies in the relationship
between different emotions and psychological symptoms were examined by
conducting series of moderation analyses. Firstly, all possible interactions between
emotion regulation strategies (i.e. Cognitive Reappraisal and Suppression) and
different emotions (i.e. Trait Anger, Anger In, Anger Out, Anger Control, Shame,
Dutifulness, Detachment, Externalization, and Guilt) to predict psychological
symptoms were examined. In order to test moderation analyses the macro which
was written by Hayes and Matthes (2009) were conducted. Prior to these analyses,
Z-scores for independent variables (i.e., types of emotions) and moderators (i.e.
emotion regulation strategies) were computed. For those analyses, dependent
variables were Depression, Trait Anxiety and Proneness to Worry. Among those
analyses, only 4 moderation models revealed significant outcomes. Then regression

lines were plotted by using obtained values for these significant models.

3.7.1. Moderator Role of Cognitive Reappraisal between Internalizing Anger

and Worry

The model examining the moderator role of cognitive reappraisal in the
relationship between internalizing anger and proneness to worry yielded significant
results, (R = .19, F (3, 540) = 41.8541, p < .001). The interaction was also
significant (B = -0.9192, SE = 0.4846, p < .05). Johnson and Neyman (1936)
method was used in order to explain relationship between internalizing anger (1V)
and worry (DV) for different scores of cognitive reappraisal (the moderator). The
results indicated that as the scores of cognitive reappraisal got higher than the
critical value (2.8066), the relationship between internalizing anger and worry was
not significant; whereas when the scores of cognitive reappraisal were lower than
the critical value (2.8066), the relationship between internalizing anger and worry
got significant (B = 2.77, SE = 1.4101, p = .05, 95% CI [0, 5.5399]. The results
were given in Figure 30.

Consequently, for the higher values of cognitive reappraisal, the relation

between internalizing anger and proneness to worry was not significant, for the
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lower values of cognitive reappraisal, this relationship become significant. This
result indicated that higher levels of cognitive reappraisal served as a buffering

factor between internalizing anger and worry.
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Figure 35. Relationship between Internalizing Anger and Worry for Different

Scores of Cognitive Reappraisal with Confidence Interval
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3.7.2. Moderator Role of Cognitive Reappraisal between Situational Guilt and
Worry

The model examining the moderator role of cognitive reappraisal in the
relationship between situational guilt and proneness to worry revealed significant
results, (R*~.02, F (3, 540) = 4.4428, p < .01). The interaction was also significant
(B = 1.3476, SE = 0.5022, p < .01). Johnson and Neyman (1936) method was used
in order to explain association between guilt (IV) and worry (DV) for different
scores of cognitive reappraisal (the moderator). The results revealed that as the
scores of cognitive reappraisal got higher than the critical value (-0.1121), the
relationship between situational guilt and worry was not significant; whereas when
the scores of cognitive reappraisal were lower than the critical value (-0.1121), the
relationship between guilt and worry got significant (B = -1.0725, SE = 0.546, p =
.05, 95% CI [-2.1451, 0]. The results were given in Figure 31.

Thus, for the higher values of cognitive reappraisal, the relation between
guilt and proneness to worry was not significant, for the lower values of cognitive
reappraisal, this relationship become significant. This result indicated that higher
levels of cognitive reappraisal served as a buffering factor between situational guilt

and worry.
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Figure 36. Relationship between Situational Guilt and Worry for Different

Scores of Cognitive Reappraisal with Confidence Interval

3.7.3. Moderator Role of Cognitive Reappraisal between Detachment and Trait

Anxiety

The model examining the moderator role of cognitive reappraisal in the
relationship between detachment and trait anxiety yielded significant results, (R~
.03, F (3, 540) = 5.3269, p < .01). The interaction was also significant (B = 0.7198,
SE = 0.3567, p < .05). Johnson and Neyman (1936) method was used in order to
explain association between detachment (IV) and trait anxiety (DV) for different
scores of cognitive reappraisal (the moderator). The results indicated that as the
scores of cognitive reappraisal got higher than the critical value (0.4165), the
relationship between detachment and trait anxiety was not significant; whereas

when the scores of cognitive reappraisal were lower than the critical value (0.4165),
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the relationship between detachment and trait anxiety got significant (B = -0.8091,
SE =0.4119, p = .05, 95% CI [-1.6183, 0]. The results were given in Figure 32.
Thus, for the higher values of cognitive reappraisal, the relation between
detachment and trait anxiety was not significant, for the lower values of cognitive
reappraisal, this relationship turned out to be significant. This result specified that
higher levels of cognitive reappraisal served as a buffering factor between

detachment and trait anxiety.
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3.7.4. Moderator Role of Suppression between Situational Guilt and Worry

The model examining the moderator role of suppression in the relationship
between situational guilt and proneness to worry revealed significant results, (R* -
.05, F (3, 540) =9.4222, p < .001). The interaction was also significant (B = 1.2726,
SE = 0.4977, p < .05). Johnson and Neyman (1936) method was used in order to
explain association between guilt (IV) and worry (DV) for different scores of
suppression (the moderator). The results revealed that as the scores of suppression
got higher than the critical value (-0.2219), the relationship between situational guilt
and worry was not significant; whereas when the scores of suppression were lower
than the critical value (-0.2219), the relationship between guilt and worry got
significant (B = -1.1073, SE = 0.5637, p = .05, 95% CI [-2.2146, 0]. The results
were given in Figure 33.

Subsequently, for the higher values of suppression, the relation between
guilt and proneness to worry was not significant, for the lower values of
suppression, this relationship become significant. This result indicated that higher
levels of suppression served as a buffering factor between situational guilt and

worry.
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CHAPTER IV

DISCUSSION

The primary aim of the study was to investigate the possible effects of
perceived parenting styles (i.e. rejection, overprotection, and emotional warmth for
both mother and father), emotional experiences (i.e. self-conscious emotions
including shame proneness, externalization, detachment, dutifulness, and situational
guilt; anger proneness and also the styles of anger expression) on difficulties in
emotion regulation (i.e. lack of emotional awareness, lack of emotional clarity, non-
acceptance of emotional responses, limited access to effective ER strategies,
inability in engaging goal directed behavior, and impulse control difficulty), also on
psychological symptoms (i.e. trait anxiety, worry, and depression). Secondly, it was
aimed to explore the moderator role of emotion regulation strategies (i.e. cognitive
reappraisal and suppression) in the relationship between these emotional
experiences and psychological symptoms. Based on these objectives, initially,
psychometric properties of the scales used in the study, possible differences of
demographic variables on the measures, and correlations among the variables were
also examined. Following these analyses, main hypotheses of the study were

examined via separate hierarchical regression analyses.

In this section, the results of these analyses will be discussed in the light of
the relevant literature. In addition, contributions of the study and clinical
implications will be addressed. At the end of this chapter, the strengths and
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limitations of the present study, as well as suggestions for future research will be
stated.

4.1 Review of the Hypotheses

In the current study, firstly it was hypothesized that certain parenting styles
would be more significant for some difficulties in emotion regulation than others.
This hypothesis was confirmed for all difficulties. Specifically, father’s rejection
was found to be positively correlated with non-acceptance of emotional response,
limited access to effective ER strategies, inability to engage in goal directed
behavior, and impulse control difficulties. In addition, mother’s overprotection was
found to be positively associated with non-acceptance of emotional response,
limited access to effective ER strategies, inability to engage in goal directed
behavior, and impulse control difficulties. Besides, mother’s rejection was
negatively correlated with lack of emotional clarity and positively correlated with
non-acceptance of emotional response. Finally and unexpectedly, there was positive
association between father’s emotional warmth and lack of emotional awareness

(details and discussion of these findings were provided in subsection 4.4).

In this part, it was also predicted that certain emotions and specific anger
expressions would reveal more significant relationships with some difficulties in
regulating emotions than others. This assumption was confirmed for all groups of
difficulty. Among self-conscious emotions, shame was significantly associated with
all groups of difficulties except lack of emotional awareness. Externalization was
significantly associated with the lack of emotional awareness and clarity, non-
acceptance of emotional response, and also impulse control difficulty. Dutifulness
was positively associated with lack of emotional clarity and inability to engage in
goal directed behavior. Finally, detachment was significant for the lack of
emotional awareness and non-acceptance of emotional response. In terms of anger
experience, trait anger was negatively associated with lack of emotional awareness
and clarity, but positively associated with all other difficulties. Among the ways of

anger expression, anger control and internalizing anger were significant with all
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groups of difficulties except lack of emotional awareness (details and discussion of

these findings were provided in subsection 4.4).

The second set of analyses was focused on the factors associated with
psychological symptoms. Initially it was expected that certain parenting styles
would be more significant for some psychological problems than others. This
hypothesis was confirmed for all psychological symptoms including depression,
trait anxiety, and worry. Accordingly, father’s rejection and mother’s overprotection
were significantly associated with all symptoms. In addition, mother’s rejection was
significant in depression (details and discussion of these findings were provided in

subsection 4.5).

After controlling for the effects of parenting styles, it was predicted that
specific emotions and specific styles of anger expression would be more significant
for some psychological symptoms than others. This hypothesis was confirmed for
all groups of symptoms. As expected, shame, trait anger, and internalizing anger
were positively associated with depression, trait anxiety and worry. In addition,
externalizing anger and anger control was found to be significant in decreasing trait
anxiety and worry (details and discussion of these findings were provided in

subsection 4.5).

As the final part of this set, for the relationship between difficulties in
emotion regulation and psychological symptoms, it was hypothesized that certain
difficulties would be more significant for some symptoms that others. The results
also supported this hypothesis for all groups of psychological symptoms, including
trait anger, depression, and worry (details and discussion of these findings were

provided in subsection 4.5).

Lastly, for the moderation model, it was hypothesized that the associations
between emotional experiences and psychological symptoms would wary with
different emotion regulation strategies. The results confirmed this model of worry
and trait anxiety (details and discussion of these findings were provided in

subsection 4.6).

145



4.2 Psychometric Qualities of the Assessment Materials

In order to test the hypotheses of the study, a group of measures were
administered to assess perceived parenting styles, emotional experiences, emotion
dysregulation, and psychological symptoms. The measurement scales consist of
Short - Egna Minnen Betraffande Uppfostoran -Own Memories of Upbringing, Test
of Self-Conscious Affect-3, Trait Anger- Anger Expression Inventory, Emotion
Regulation Questionnaire, Difficulties in Emotion Regulation Scale, State-Trait
Anxiety Inventory-Trait Form, Beck Depression Inventory, and Penn State Worry
Questionnaire. Expectedly, these scales established reasonably high internal

consistency coefficients and correlations with conceptually related measures.

4.3 Findings Related to Differences of Demographic Variables on the Measures
of the Study

In the current study, the role of demographic variables including gender,
employment status, living style, father’s education, mother’s education on the
measures of the study were examined. Categorization of the demographic variables
was formed considering relatively equal distribution between the categories, except
gender. Although gender ratio was quiet unbalanced; the effect of gender was still
examined since it was one of the basic demographic features. In addition, the age
was not taken into account as a separate demographic variable, but it was
represented by employment status. Accordingly, the participants who were either
undergraduate or graduate students were between the ages of 18 and 25. On the
other hand, the participants who were employed were between the ages of 26 and
50. In regard of this, the student category presented the younger age group, while
employed category the presented older age group. Findings have been discussed in

the light of the relevant literature.

4.3.1 Findings Related to Differences of Demographic Variables on

Psychological Symptoms

As for the examination of the differences of demographic variables on

psychological problems, it was expected that gender, employment status, living
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style, and parental education would have significant roles on depression, trait

anxiety, and worry. This assumption was confirmed for both anxiety and worry.

For depressive symptoms, none of the demographic features were found to
be significant. In literature, there is a consistency in establishing gender difference
among individuals having major depressive disorder. For instance, an empirical
research pointed out that women were more likely to have clinical depression and
additional comorbid problems (Angst, Gamma, Gastpar, Lépine, Mendlewicz &
Tylee, 2002; Nolen- Hoeksama, 2001). The results of the current study did not
reveal significant effect of gender on depression. This inconsistency might be
stemmed from unequal distribution of gender ratio. Regarding the other
demographic variables, there is a contradiction in literature in terms of the relation
of clinical depression to marital and employment status, the level of education and
income, as well as other familial and environmental conditions (H6lzel, Hirter,
Reese & Kriston, 2011). This inconsistency persists in previous studies even when
conducted with nonclinical sample. For instance, the results of the WHO World
Health Survey revealed that although demographic features had significant effects
on the overall health state; depression as a separate or as a comorbid condition is
not significantly differentiated based on demographic characteristics such as age,
marital and employment status, income and education level (Moussavi, Chatterji,
Verdes, Tandon, Patel & Ustun, 2007). Another study carried out with Turkish
nonclinical university students also yielded similar findings except the significant
role of economic status. Accordingly, students with poorer economic status reported
higher depressive symptoms (Bayram & Bilgel, 2008). Future studies investigating
additional demographic features such as socio economic and marital status; and
comparing findings from clinical and nonclinical populations may provide more
extensive knowledge in the prevalence of depression among different demographic

characteristics.

In terms of trait anxiety, gender had significant role indicating that female
participants had higher anxiety level than males. Trait anxiety is considered as

anxiety sensitivity or proneness to anxiety. Regarding this view, this finding is
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consistent with the empirical studies from wide range of age groups which have
reported that women are more likely to develop anxiety and fear related disorders
except social phobia (McLean, Asnaai, Litz, & Hofmann, 2011). It is important to
note that gender difference in trait anxiety is greater in self-report measures that
focus on cognitive and emotional aspects of anxiety sensitivity. On the other hand,
this difference tends to decrease when the assessment is based on physiological
domain of anxiety (Bander & Betz, 1981). Therefore, gender difference on trait
anxiety is more likely to be attributed to differences in cognitive processing such as
threat perception, controllability, and coping styles, rather than biological or

hormonal mechanisms (McLean & Anderson, 2009).

Besides gender, differential role living style was significant, establishing
that participants who were currently living with their parents reported less anxiety
than those who were not living with their parents. Another significant demographic
variable on trait anxiety was the employment status. Accordingly, students reported
higher anxiety than employed participants. Trait anxiety among university students
have been empirically established and mostly explained with academic stress.
Accordingly, students with higher trait anxiety tended to experience more academic
pressure, report more subjective distress rather than external stressors, and indicate
more cognitive and emotional reactions rather than behavioral responses (Ranjita &
Michelle, 2000). Related studies conducted with Turkish university students also
indicated the negative effects of socio economic problems, future anxiety, academic
pressure, and lack of leisure time on the experience of anxiety and depressive
symptoms (Aktekin, Karaman, Senol, Erdem, Erengin, & Akaydin, 2001;
Giindogar, Sallan Giil, Uskun, Demirci & Kegeci, 2007). Supporting the evidence
of external factors in trait anxiety, participants living with their parents reported less
anxiety related symptoms than those who were not currently living with their
parents. Therefore, it is not reasonable to conclude that employed individuals are
neither exposed to stressors or experience subjective distress as much as students.
Further explanations are needed in order to understand all aspects of this difference.
In this attempt, it may be beneficial to bear in mind that, categorization of

employment status in this study corresponded to age distribution of the sample,
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thus, it can be also referred that younger participants had higher trait anxiety than
older participants. This finding is supported by the evidence of reduction in anxiety
and depression from younger to older age groups. This change is ascribed to
maturation in which older individuals acquire more adaptive and mature emotional
and cognitive abilities such as increased emotional control, decreased emotional

responsiveness, and resiliency to negative life events (Jorm, 2000).

Regarding the role of demographic variables on worry, gender had
significant effect indicating that women reported higher level of worry than men.
The distribution of gender ratio in the current sample is not suitable to adequately
interpret this finding. Nevertheless, this result is consistent with the previous studies
stating that women tended to have more worry tendency, and this difference is
enlightened with two significant cognitive mechanisms which are higher efforts of
thought suppression and more negative problem orientation. Accordingly, these
mechanisms have paradoxical effect in dealing with worry and women are more

likely to use them (Robichaud, Dugas, & Conway, 2003).

In addition to gender, the results yielded significant effect of living style on
worry addressing that participants living with their parents experienced less worry
related symptoms than those who were not currently living with their parents.
Proximity to parents seems to decreased individuals’ worry proneness and anxiety
sensitivity; however possible mediating factors such as perceived support, increased
in sense of control or efficacy, need to be investigated in understanding this
difference. Moreover, age differences among those who were or were not living

with parents might have a role on this difference.

4.3.2 Findings Related to Differences of Demographic Variables on Perceived
Parenting Styles

As for the examination of the roles of demographic variables on perceived
parenting styles, it was expected that gender, employment status, living style, and

parental education would have significant effects in maternal and paternal
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emotional warmth, overprotection, and rejection. This assumption was confirmed

for both groups of parenting styles.

For the first demographic feature which was gender, the results yielded
significant effect for only father’s emotional warmth. Accordingly, female
participants perceived higher emotional warmth from their fathers than male
participants. However, interpretation of this result may not be reliable because of

the fact that majority of the current sample were composed of female participants.

As the second demographic characteristic, employment status had
significant effect on both maternal and paternal parenting styles. That is, students
perceived more emotional warmth from their mothers and fathers. On the other
hand, employed individuals tended to perceive more mothers’ rejection. In addition
to that, participants who were not currently living with their parents perceived more
maternal emotional warmth than those were living with their parents. Since the
difference in employment status corresponded to age difference, it is plausible to
interpret that younger individuals experienced more maternal and paternal
emotional warmth, whereas older individuals perceived higher maternal rejection.
It is important to note that, living style did not have similar effect, in other word;
perceiving paternal emotional warmth and rejection were not differentiated based
on living or not living with parents. Parental emotional warmth refers to parent’s
responsiveness, love and affection toward their child all of which have been very
important sources of support in dealing with life stressors and enhancing
psychological resiliency across life span (Wolfradt, Hempel, & Miles, 2003). From
this perspective, it is reasonable to propose that older individuals who get employed
have more autonomy in their preferences related to their life style including the
choice of occupation and spouse. If these preferences do not conform to parent’s
expectations, rules, or norms; this autonomy do not seem to be supported by parents
who are more likely to withdraw their love and acceptance. Consistently, younger
group in the study composed of students corresponds to those being in life episode
characterized with more financially dependent, not fully development of identity

achievement. Therefore, these individuals are more likely to follow family norms
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and obey family rules which in turn they obtain more responsiveness, acceptance
and care from their parents. This assumption is consistent with Turkish cultural
context valuing financial independency but emotional dependency in family

environment across life span (Kagitcibasi, 2002).

Final groups of demographic category were mother’s and father’s education
level (categorized as low, middle and high). For maternal education level, the
results pointed out significant difference in perceived father’s overprotection and
perceived mother’s emotional warmth. That is, as mother’s education level
decreased, perceived maternal emotional warmth also decreased and paternal
overprotection increased. Father’s education level was also significant indicating
that participant having low educated fathers perceived less maternal and paternal
emotional warmth. These findings are supported by previous studies stating that
poor parental education has negative effect in the quality of parenting and child
rearing practices which in turn lead to influence on child’s psychological well-being
(Kochanska, Aksan, Penney, & Boldt, 2007). Another study reported that, family
structure’s resources such as parental education level, occupational status, family
income interacts with family process resources referring to parent’s responsiveness,
care and love; all of which are important predictors for adolescents’ academic and

social skills, as well as self-esteem (Amato & Ochiltree, 1986).

4.3.3 Findings Related to Differences of Demographic Variables on Emotion
Regulation

The differentiating role of demographic variables on emotion regulation was
examined in two aspects, including difficulties in emotion regulation and basic

emotion regulation strategies.

For emotion regulation strategies, cognitive reappraisal and suppression
were not significantly differentiated based on gender, employment status, living
style, and parental education.

In the regard of emotion dysregulation, it was presumed that there would be

significant influence of demographic characteristics (i.e. gender, employment status,
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living style, and parental education) on difficulties in emotion regulation,
specifically, lack of emotional awareness, lack of emotional clarity, non-acceptance
of emotional responses, limited access to effective ER strategies, inability in
engaging goal directed behavior and impulse control difficulties. This assumption
was confirmed for gender difference and different levels of employment status and

living style.

First of all, the results revealed significant effect of gender indicating that
females experienced more difficulty in emotional awareness, accepting own
emotional responses, and engaging goal directed behavior than males. For gender
difference in emotional awareness, the findings contradicts the previous studies
pointing out that women were better in awareness and differentiating own
emotional experiences as compared to men (Barrett, Lane, Sechrest, & Schwartz,
2000; Ciarrochi, Hynes, & Crittenden, 2005). Furthermore, although this result
provided valuable information about underlying mechanisms for women proneness
to anxiety and worry that was indicated previously, further interpretation of gender
difference should be based on homogenous samples in terms of gender distribution
by examining the possible influences of other characteristics such as personality

traits and coping mechanisms in the future studies.

Secondly, employment status has differential role addressing that students
reported more difficulty in impulse control, pursuing goal directed behaviors, and
accessing effective regulatory strategies than employed participants. It is also
possible to make such as assumption from this finding that younger individuals
experienced more difficulty in regulating emotions than older individuals. One of
the possible explanations of this difference is that younger individuals are more
likely to have emotional sensitivity associated with high emotional arousal, more
frequent and intense emotional experiences. This emotional reactivity is associated
to difficulty in managing and controlling emotions and emotional responses, as well
as psychological problems (Silk, Steinberg, & Morris, 2003). Secondly,

neurocognitive and physiological studies revealed that hormonal and cognitive
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systems that are involved in emotion regulation tend to mature with age (Spear,
2000).

Finally, participants who were not living with their parents reported better
emotional differentiation, but more problems in using effective regulatory strategies
and engaging in goal directed behaviors than those living with parents. These
differences may provide an important explanation for the higher levels of anxiety
and worry among people who were not currently living with their parents. In the
association between living style and difficulties in emotion regulation, physical
proximity to parents seems to be an important factor. Therefore, additional research
examining the marital status and perceived social support are encouraged in order to

understand the role of interpersonal factors in promoting regulatory strategies.

4.3.4 Findings Related to Differences of Demographic Variables on Emotional

Experiences

To investigate the roles of the demographic characteristics on emotional
experience, significant roles of gender, employment status, living style, and parental
education level on self-conscious emotions (i.e. shame, externalization, detachment,
dutifulness and guilt), trait anger and anger expressions (i.e. anger in, anger out and

anger control) were examined.

As for the first demographic variable, gender was significant in
differentiating self-conscious emotions. To illustrate, females reported higher
proneness to shame and dutifulness than males, whereas men reported higher
detachment than women. In the literature, there is a common view assuming that
women experienced higher self-conscious emotions, especially shame, than men
(Lewis, 1992; Tangney, 1995); and this shame proneness is recognized as an
underlying factor for women proneness to internalizing disorders (Lewis, 1978).
However, contemporary studies asserted that gender difference in shame may be
rather artificial, stemming from gender stereotypes promoting women’s display of

emotions (Ferguson, Eyre, & Ashbaker, 2000). Consistently, gender difference in
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emotional experience tends to be reduced after controlling for the social roles and

expectations (Else-Quest, Higgings, Allison & Morton, 2012).

Regarding the result for the role of living style, individuals living alone or
with their friends indicated higher shame proneness and more anger inhibition than
participants living with their parents. From this result, it is possible to suggest that
living in a supporting family environment has a buffering role in negative self-
evaluation and promotes anger expression. Future examination for the possible role

of living with their spouse is also encouraged.

Finally, mother’s education had significant influence on guilt experience,
pointing out that participants having mothers with lowest education level reported
higher situational guilt than those having higher education level. Family
environment characterized by controlling, coercive discipline, anger promoting is
very crucial in the development of guilt (Tangney, 2004). Therefore, it can be
interpreted that maternal education level is related to maternal parenting practices
inducing childhood guilt experience. Further research may be useful to examine this
mediation model by considering additional factors such as maternal personality

traits and maternal own emotional experiences.

4.4. Findings Related to Factors Associated with Difficulties in Emotion

Regulation

For the examination of the factors associated with difficulties in emotion
regulation, multiple hierarchical regression analyses were carried out. In these
analyses, the associations of perceived parenting styles (i.e., rejection,
overprotection ,and emotional warmth for both mother and father), and emotional
experiences (i.e., self-conscious emotions including shame proneness,
externalization, detachment, dutifulness, and situational guilt; anger proneness, and
also the styles of anger expression) with various difficulties in regulating emotions
(i.e., lack of emotional awareness, lack of emotional clarity, non-acceptance of
emotional responses, limited access to effective ER strategies, inability in engaging

goal directed behavior, and impulse control difficulty) were explored.
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In terms of perceived parenting styles, father’s rejection and mother’s
overprotection had significant roles in the increase of most of the difficulties
including non-acceptance of emotional response, lack of strategies, lack of goals,
and impulse control problem. These findings supported the general assumption that
responsive family environment has been very important in promoting the
development of child’s ability to accept, tolerate, and manage their negative
emotions (Morris, et al., 2007). In this study, two specific parenting styles that were
paternal rejection and maternal overprotection had significant roles in defining
negative family environment in terms of emotion regulation difficulty. In general,
there is a tendency to describe fathers as emotionally distant and authoritarian,
whereas mothers as having a profile as being emotionally available, responsive and
authoritative (Tein, Roosa, & Micheals, 1994). This is relatively similar in Turkish
family context in which mothers tend to be perceived as more/over protective, while
fathers tend to be perceived as more controlling but emotionally distant (Kap¢1 &
Kiigiiker, 2006). In this regard, parental rejection characterized by punitive, critical,
and dismissive attitudes; and harsh behaviors lead child to have intense negative
emotions that are very difficult to manage (Thompson & Meyer, 2007).
Consistently, there were significant positive correlations between perceived paternal
rejection and shame proneness, externalization, as well as trait anger. In the
opposite extreme, maternal overprotection is represented by parenting practices
including over-involvement and controlling child’s behaviors with an aim to protect
the child from possible danger and harm. This parenting style is accepted as
maladaptive since it may sacrifice child’s independence and autonomy all of which
are essential for the development of effective coping skills, strategies and long-term
goals as well as self-efficacy in dealing with internal and external states (Rubin &
Burgess, 2002).

In addition, the findings also indicated that as perceived mother’s rejection
increased, difficulty in accepting emotional responses also increased, but emotional
clarity decreased. In addition, there was also positive correlation between paternal
emotional warmth and lack of emotional awareness. These findings may seem to be

contradictory with previous studies revealing that parental warmth has positive, but
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parental rejection has negative effect in child’s emotional awareness and
understanding (Alegre, 2011; Bennet, Bendersky, & Lewis, 2005). Therefore,
further examination including the role of parental own emotional awareness and
clarity as well as own emotional experiences may provide more information in
understanding the influences of parenting on child’s emotional system. To illustrate,
Saritas and Gengdz (2011) established that mother’s own emotional regulation
difficulties have significant influence on adolescent’s ability to regulate emotions.
On the other hand, it should be noted that since the participants of the study was
composed of young and middle age adults, other additional factors such as
personality traits, cognitive processes and external conditions may have roles in
difficulty of emotional awareness and clarity.

After controlling for the effects of parenting styles, the results yielded
significant associations of emotional experience with various difficulties in
regulating emotions. Among self-conscious emotions, shame proneness was found
to be significant in all groups of difficulties except emotional awareness. Although
shame had an increasing role for most of the regulation problems, there was
negative association between shame and lack of emotion clarity. Similarly, trait
anger was also significant in difficulties of emotion regulation, except emotional
awareness and clarity. To conclude, shame and trait anger lead to impairment in all
regulation aspects including acceptance, controlling, and management. However,
they do not lead to impairment in emotional differentiation. This may be resulted
from their potency, in other words, they are such strong emotions that they cannot
be clouded by other emotional experiences. In this respect, externalization was
another intense emotion that was positively associated with non-acceptance of
emotional response and impulse control difficulty, but negatively associated with
lack of emotional awareness and clarity. This finding is consistent with the previous
studies pointing out that shame and externalizing are operated together in which
individuals with high shame proneness are more likely to blame others and less
likely to take responsibility of their actions (Tangney, 1994). The correlations
between externalizing, shame and trait anger were also significant and positive, in

the current study. Thus, it is reasonable to propose that externalization and anger
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may be the masks of shame that operate to direct the targets of the shame relevant
attribution from self to others. Consistently, internalizing anger had also positive
correlation with externalization and shame; and was found to be related with all
groups of emotion regulation difficulties except emotional awareness. Additional
research focusing underlying mechanism of this relationship may provide valuable

insight in dealing with emotion dysregulation.

In addition to strength of shame and trait anger, detachment was also
significant in increasing the difficulty of emotional awareness and decreasing non-
acceptance of an emotional response. It is possible to assume that being detached
from negative emotions may be a kind of defensive response that facilitates
undermining unpleasant emotion and to accept its negative consequences. Finally,
dutifulness was associated with lack of goals and awareness. Accordingly,
individuals feeling responsible for situations had more difficulty in emotional
awareness and engaging in goal directed behaviors, as sort of narrowing their scope
to deal with problems. In this consideration, dutifulness was also positively
correlated with situational guilt and shame in this study. Therefore, it may be
interpreted that sense of responsibility for negative or unpleasant situations may
activate different self-conscious emotions such as shame and guilt; and this
interference makes it difficult to realize and accept unpleasant internal state which

in turn leads to ineffective regulation strategies.

4.5 Findings Related to Factors Associated with Psychological Symptoms

For the examination of the factors associated with psychological symptoms,
multiple hierarchical regression analyses were carried out. According to the
research hypothesis, significant associations of perceived parenting styles (i.e.,
rejection, overprotection, and emotional warmth for both mother and father), and
emotional experiences (i.e., self-conscious emotions including shame proneness,
externalization, detachment, dutifulness, and situational guilt; anger proneness and
also the styles of anger expression) and difficulties in emotion regulation (i.e. lack
of emotional awareness, lack of emotional clarity, non-acceptance of emotional

responses, limited access to effective ER strategies, inability in engaging goal
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directed behavior, and impulse control difficulty) with psychological symptoms,
specifically, depression, trait anxiety and worry were expected. The results
supported this prediction for all groups of symptoms.

According to the results, perceived paternal rejection and maternal
overprotection were significant predictors for all psychological problems. In other
words, individuals who perceived their fathers as unresponsive and emotionally
distant and mothers as overprotective and controlling were more likely to
experience depression, trait anxiety, and worry. These findings were consistent with
the current literature that has widely established the negative influences of parental
rejection and overprotection in the vulnerability of various psychological problems
(Amato, 1994; Rapee, 1997). In addition, maternal rejection was found to be related
with increasing depressive symptoms. Numerous studies demonstrated that parental
attitudes and behaviors described as unresponsive, affectionless were closely related
to adulthood depression (Chambers, Power, Loucks, & Swanson, 2000, Rapee,
1997).

After controlling for the effects of parenting styles, among various
emotional experiences, shame and trait anger were found to be significant on all
types of psychological symptoms. This is consistent with the relevant literature
addressing the negative consequences of proneness to shame and anger as
dispositional factors. Based on the significant and positive correlation between
anger and shame, it may be proposed that they have similar mechanisms in the
development of psychopathology. Lewis (1992) proposed an implicit connection
between these two emotions. Accordingly, shame is too painful and devastating
emotion accompanied with intense self-blame that is not possible to live with.
Therefore, shameful person tends to direct the source of shame toward others rather
than self. This direction also leads to shift the source of anger from self to others.
This assumption was consistent with the results of the current study indicating that
shame and trait anger had positive correlations with externalization and negative

correlation with detachment.
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The ways of expressing anger had also differing role in the psychological
symptoms. The findings indicated that individuals who tended to hold anger inside
without expressing, reported higher depression, anxiety and worry; whereas,
participants who tended to excessively express anger toward others, were less likely
to experience anxious and worry related symptoms. In addition, individuals who
were able to manage their anger, stated lower level of anxiety and worry. Since trait
anxiety and worry are two emotional states that contribute most of the anxiety
disorders such as phobias, panic disorders and obsessive-compulsive disorders
(American Psychiatric Association, 2013), the role shame and suppressed or hidden
anger provide important knowledge in the development of anxiety disorders, as well
as depressive symptoms. Consistently, Gilbert and Miles (20002) conducted a study
in order to explore the effect of criticism on emotional responses. As the result of
that study, blaming self but not others were found to be related to social anxiety,
depression and shame in the encounter of criticism. Another research revealed that
shame and anger were two important predictors of post-traumatic stress disorder

among victims of violent-crime (Andrews, Brewin, Rose, & Kirk, 2000).

In the present study, maternal overprotection and paternal rejection were
significantly and positively correlated with shame, trait anger, and internalizing
anger; and all were found to be related with adulthood psychopathology. These
findings are consistent with literature stating that adult’s emotional system is mostly
stemmed from childhood interactions with parents (Lewis, 2008). In this regard, this
study specified two counterproductive parenting styles that are particular to our
cultural context and determined two significant emotional outcomes of this parental
environment. Based on this finding, it may be proposed that negative parenting
styles are associated proneness to shame and anger, which in turn lead to increase in
adult’ depressive and anxiety symptoms. The mediating roles of shame and anger in
the relation between negative parenting and psychopathology need further

examination.

In addition to this, considering the detrimental effects of shame and anger
that are rooted during childhood and continue across life span, it may be valuable to
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examine for their roles in personality related disorders. For instance, shame and
anger were found to be significant among women with borderline disorders rather
than healthy women or those with social phobia (Riisch, Klaus, Géttler, Hermann,
Schramm, Richter, Jacob, Corrigan, & Bohus, 2007). Future research focusing on
the relationship between personality traits and these emotions may provide valuable

knowledge in understanding the nature personality disorders.

After controlling for the roles of parenting practices and emotional
experience, the effects of difficulties of emotion regulation on psychopathology
were examined. The results indicated that limited access to effective ER strategies
was the most significant difficulty in all groups of psychological problems. In other
words, in ability to use adaptive regulatory strategies tend to dramatically increase
the level of depression, anxiety, and worry. As mentioned before, some of the
strategies are adaptive in managing negative emotions, whereas some others are
maladaptive since they lead to intensification of distress and persistence of

psychological problems (Aldao, Nolen-Hoeksema, & Schweizer, 2010).

For trait anxiety, two types of difficulty, namely lack of emotional clarity
and inability in engaging goal directed behavior were also found to be significant.
Unexpectedly the findings indicated that increased in emotional clarity was
associated with the increased in trait anxiety. This unexpected result was also
detected in depression in which depressive symptoms tended to be increased with
better emotional clarity. It may be proposed that lack of emotional differentiation
may have a buffering effect in the experience of anxiety and depression.
Reasonably, there was positive correlation between suppression and lack of
emotional clarity which both were negatively associated with trait anxiety and
depression. Regarding the significant effects of shame and anger on these
psychological symptoms as mentioned before, it is possible to assume that
recognition of these aversive emotions may lead to boost in depression and anxiety.
Additional research focusing on emotional differentiation in implicit level will be

more informative in this process.

160



As the second difficulty, the findings revealed positive relationship between
lack of goals and trait anxiety. The finding for the lack of goal pursuit is consistent
with the common problem in anxiety disorders which is that people’s excessive and
ineffective efforts to prevent unwanted situation or consequences may actually
prevent them to achieve desired outcomes. In other words, individuals focus on
short-term goals with an attempt to be safe and to avoid aversive emotions or
negative situations; and they drift apart from promoting motives associated with
long-term positive goals and desired outcomes (Rodebaugh & Heimberg, 2008). On
the other hand, further investigation to address whether the relationship between
goal dysregulation and anxiety is unidirectional or bidirectional may provide

broader framework.

As for the worry, in addition to lack of effective strategies; inability in
engaging goal directed behavior, non-acceptance of emotional response and lack of
emotional awareness were found to be effective. The role of these difficulties in the
intensification of worry can be illustrated in generalized anxiety disorder (GAD).
Individuals with GAD indicate intense emotional sensitivity, but experience
problems in emotional clarity and awareness (Turk, Heimberg, Luterek, Mennin, &
Fresco, 2005). Avoidance theory of worry in GAD conceptualized that regulatory
strategies seem to be ineffective in dealing with this intense and ambiguous
emotional state, so that individuals tend to avoid aversive emotional experiences
without sufficiently attending to implicit or explicit goals to deal with it.
Consequently, this avoidance either paradoxically intensifies negative emotional
experiences or prevents individuals to generate regulatory strategies (Borkovec,
Alcaine, & Behar, 2004).

4.6 Findings Related to Moderation Analyses

The moderation analyses were performed in order to examine the moderator
role of emotion regulation strategies (i.e. cognitive reappraisal and suppression)
between the emotional experiences (i.e., self-conscious emotions including shame

proneness, externalization, detachment, dutifulness, and situational guilt; as well as
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anger proneness, controlled anger, externalized, anger and internalized anger), and

psychological symptoms (i.e., depression, trait anxiety, and worry).

4.6.1 Findings Related to Moderator Role of Cognitive Reappraisal in the

Relationship between Internalized Anger and Worry

According to the findings, when individuals were less likely to use cognitive
reappraisal, worry tended to be increased at higher levels of internalized anger.
However, internalized anger did not significantly affect worry related symptoms,
when individuals were more likely to use cognitive reappraisal. The association
between internalized anger and worry has been conceptualized in generalized
anxiety disorder (GAD). Relevant studies addressed that anger has positively
associated with GAD severity, particularly, internalized anger expression has been
found to be significant in the intensification of worry (Deschénes, Dugas,
Fracalanza, & Koerner, 2012; Erdem, Celik, Yetkin, & Ozgen, 2008). As an attempt
to explore the nature of this link, a study examined the possible mediator roles of
cognitions and demonstrated that individuals having more negative beliefs about
uncertainty tend to internalize their anger, which in turn leads to greater GAD

symptoms (Fracalanza & Koerner, Deschénes, & Dugas, 2014).

On the other hand, the adaptive role of cognitive reappraisal referring to
produce positive interpretations on emotion eliciting situations has been widely
emphasized in reducing distress (Gross, 1998a; b). Besides, cognitive restructuring
is accepted as one of the key components in the treatment of affective and anxiety
disorders, as well as anger management (Denson, Moulds & Grisham, 2012;
DiGiuseppe & Tafrate, 2003; Beck, 2011). Consistently, the findings of the study
revealed that increase in cognitive reappraisal can preclude the negative impact of
internalized anger on worry. This result is important in formulating the impact of
anger on worry related symptoms that has not been given much attention. This
finding established that re-structuring cognitions associated with internalized anger
seems to be effective in decreasing these symptoms. Therefore, additional research
centering on the examination of maladaptive cognitions related to anger will

provide important knowledge to work with this link in therapeutic settings.
162



4.6.2 Findings Related to Moderator Role of Cognitive Reappraisal in the

Relationship between Situational Guilt and Worry

The finding of the moderation analysis revealed that when participants were
less likely to engage in cognitive reappraisal, worry tended to be decreased at higher
levels of situational guilt. However, situational guilt did not have significant
influence on worry symptoms, when participants were more likely to use cognitive
reappraisal. The relation of guilt to psychological well-being is very controversial in
literature. This discrepancy is mostly attributed to ongoing diversity in definition
and assessment of guilt (Averill, Diefenbach, Stanley, Breckenridge, & Lusby,
2002; Elison, 2005; Tilghman-Osborne, Cole, & Felton, 2010). For some studies,
whether it is experienced in global or situational level; guilt is recognized as
negative self-evaluation that causes subjective distress. Consistent to this regard,
there is mounting empirical evidence for the positive association between guilt and
various psychological problems (Burney & Irwin, 2000; Ghatavi, Nicolson,
MacDonald, Osher, & Lewitt, 2002; Shafran, Watkins, & Charman, 1996). On the
other hand, recent perspectives focused on the nature of guilt that differentiated as
situational based and trait based. It is claimed that even tough situational guilt
experience generates unpleasant feelings; it has a motivating feature with an attempt
to repair or correct that results in positive outcomes in terms of psychological,
relational and occupational functioning (Tangney & Dearing, 2002). Related
empirical evidence proposed negative association between guilt and
psychopathology including depression (Orth, Berking, & Burkhardt, 2006), anxiety
disorders (Fergus, Valentiner, McGrath, & Jencius, 2010) and eating disorders
(Sanftner, Barlow, Marschall, & Tangney, 1995). Findings of the present study
supported second perspective by demonstrating the tendency of worry to be
decreased in the case of contextual guilt. For the moderator role of cognitive
reappraisal in this relationship, it may be interpreted that efficient cognitive re-
evaluation may be more dominant than reparation motive proceeded by situational

guilt in reducing worry level.
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4.6.3 Findings Related to Moderator Role of Cognitive Reappraisal in the
Relationship between Detachment and Trait Anxiety

The result of the moderation analysis established that when individuals used
less cognitive reappraisal, trait anxiety tended to be decreased at high levels of
detachment. Nevertheless, detachment did not have significant influence on anxiety
level, when individuals used more cognitive reappraisal. This finding is consistent
with Motan’s study (2007) that conceptualized detachment as the lack of emotional
involvement or unconcern, and established negative association between
detachment and trait anxiety. Regarding the positive correlation between
detachment and cognitive re-appraisal, for this moderation model, it is reasonable to
assume that lower level of cognitive re-evaluation of situation may promote the
decomposition of emotional aspect of the situation. However, greater cognitive
reappraisal may be prevailing and may mask the impact of detachment in regulating
anxiety related symptoms. On the other hand, it is important to note that the
direction of this link cannot be specified from this result. For instance, it is also
possible to expect that estrangement of self from situation may diminish the
activation of additional unpleasant emotions as well as anxiety. This de-activation
facilitates individuals to re-evaluate this situation. Another possible explanation to
this model is that detachment may be a defensive strategy rather than personality
tendency that improves resiliency in dealing with negative situations. In that case, it
may be expected that when people use effective cognitive-restructure, they no
longer need to use detachment as a defense mechanism in dealing with anxiety.
Additional research to investigate the functioning of detachment will be helpful in

achieving broader picture for these possible explanations.

4.6.4 Findings Related to Moderator Role of Suppression in the Relationship
between Situational Guilt and Worry

The finding of the moderation analysis revealed that when participants were
less likely to engage in suppression, worry tended to be decreased at higher levels
of situational guilt. However, situational guilt did not have significant impact on

worry symptoms, when participants used higher level of suppression. In literature,
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suppression is recognized as a maladaptive regulatory strategy that is associated
with decrease in life satisfaction and relational functioning, increase in depression
mood and negative effect (Gross & John, 2003; Haga, Kraft, & Corby, 2009). On
the other hand, Schuette, Manes, and Malouff (2009) studied wide group of emotion
regulation strategies and reported that suppression as response modulation strategy
was not associated with negative psychological outcomes. In a consistent manner,
Eftekhari, Zoellner, and Vigil (2009) established that individuals use both cognitive
reappraisal and suppression in different degrees; and any of them can be adaptive
when used flexibly on necessary time and context (Bonanno, Papa, Lalande,
Westphal, & Coifman, 2004). In the present study, suppression had negative
correlation with worry, trait anxiety, and depression. Therefore, it may be plausible
to assume that nonclinical participants in this study are able to use suppression
efficiently in dealing with negative emotions. Based on the positive correlation
between situational guilt and suppression, for the moderation model it may be
interpreted that efficient suppression may press down the motivation for

compensation induced by guilt in reducing worry level.
4.7 Importance of the Study and Clinical Implications

The current study explored an extensive model for the associates of
psychological symptoms by focusing on parenting (as developmental origins),
emotions (vulnerability) and emotion dysregulation (as maintaining factors).
Findings related to such a comprehensive model provided important practical and
theoretical implications.

The results of the current study confirmed previous research pointing that
adult psychopathology is strongly influenced by the quality of relationship with
parents. In addition to prior research, this study has drawn attention to specific
negative emotions and emotion regulation difficulties in understanding this
influence. Importantly, paternal rejection and maternal overprotection were found to
be elevating factors of several psychological symptoms. This result provides
information about the importance of promoting father’s emotional involvement and

mother’s support for child’s autonomy for healthy psychological functioning. Since
165



maladaptive parenting has serious threats for adult psychopathology, it is important
to detect and straighten these maladaptive family patterns as early as possible.
Therefore, risky families need to be encouraged for education programs or family
interventions based on the assessments of children’s or adolescents’ perceived

parenting behaviors.

In the connection between negative parenting styles and psychological
impairments, two emotions were found to be associated, namely shame and trait
anger. These emotions were established to be significant in depression, anxiety, and
worry symptoms. Emotions can be overshadowed by maladaptive cognitions,
schemas or coping ways in intervention programs. However, these findings
enlighten the importance to work with these two specific emotions for effective and
long-term change. Furthermore, based on the findings addressing the significant
emotion regulation difficulties for these emotions, it is possible to conclude that
facing with these emotions and relevant responses may be quite aversive and
painful. Therefore, in clinical settings, it may be very challenging for the therapist
to uncover patients’ emotional experiences and work with them. To illustrate
uncovering emotions of individuals who tended to direct their anger toward
themselves or hold it rather than expressing to others might be quite puzzling. For
that reason, therapists should be very cautious to follow the signs of anger such as
jokes or somatic complaints if these emotions are intensely embedded at outside of
awareness. Similarly, shame experience seemed to be related with defensive styles,
particularly, externalization and detachment. The findings indicated that these styles
might be effective in decreasing psychological symptoms, but they were also
associated with some difficulties in emotion regulation strategies. Based on these
findings, it is possible to propose that these defensive styles may be efficient in
decreasing symptoms for short-term, but probably they prevent individuals to look
for the source of shame experience and deal with it effectively and permanently.
Therapeutic relationship providing acceptance and support may help patients to

leave these defensive styles and confront with primary shameful experiences.
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Although emotion regulation difficulties in relation to psychological
symptoms have been examined in previous studies, this study has a contribution to
available literature by identifying specific difficulties for particular psychological
problems. This differentiation is essential in order to develop effective interventions
while working with maladaptive regulatory strategies associated with affective
disorders or anxiety disorders. In addition to that, integrating regulation strategies in
the association between emotions and psychological symptoms is important to

achieve comprehensive case conceptualizations.

4.8 Strengths and Limitations of the Study; and Directions for Future

Research

In the present study, the findings demonstrating the effects of negative
parenting styles and emotional systems on emotion dysregulation and
psychopathology have important contributions to literature from both theoretical
and practical perspectives. However, these results should be discussed within the

framework of various strengths and limitations.

Current study was carried out with a large sample size (N = 544) to safely
conduct statistical analyses and examine the differences based on various
demographic features of the participants. Nevertheless, some features of the present
sample brought limitations in terms of the representativeness. First of all, there is an
unbalance gender ratio in which female participants were almost three times more
than male participants. Although gender was not taken into account in the main
hypotheses, initial analyses yielded significant gender difference for self-conscious
emotions, emotion regulation difficulties, and perceived father’s parenting style.
Therefore, additional research including balanced gender ratio may provide more

valid knowledge in understanding this difference.

Secondly, majority of the participants were highly educated (university
graduates N = 388) and recruited from two big cities (Ankara and Istanbul). Even
though education level was not included in the analyses; future studies carried out

with a sample in equal ratio of education level; and participants recruited from
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different regions (both rural and urban areas) of Turkey may be more adequate to

represent Turkish population.

Despite the remarkable associations established between the variables in the
present study; cross-sectional nature of this design restricts to infer a direction or
causality in these relationships. Since conducting an experimental procedure may
not be suitable for some variables such as perceived parenting styles, longitudinal
designs may offer more detailed information about the development of emotional
system and the maturation of emotion regulation across ages. This information may
also be useful in determining a critical period for an individual to lose his/her

flexibility and adaptability, and establish a relatively permanent pattern.

In addition, the results of the current study are based on data taken from
voluntary and nonclinical sample. The variables tested in the present study such as
perceived parenting, self-conscious emotions, and emotion regulation are not
specific to psychopathology. Nevertheless, additional studies conducted with
clinical samples and the comparisons of those findings with control groups are

encouraged to extend the knowledge about this mechanism.

Finally, findings should be carefully evaluated considering the data
collection method. Data of the present study is based on the self-report
measurements. Since majority of the participants filled the questionnaires on their
own using website without recording any personal information, anonymity was
believed to decrease respondents’ tendency for social desirability. On the other
hand, this self-report measurement provided information about participants’
emotional system and regulation at only explicit level. However, there is growing
evidence in literature indicating that most of the emotional experiences and
regulation processes are operated automatically or outside of the awareness (Bargh
& Willams, 2007; Moors & DeHouwer, 2006). Moreover, it is stated that
individual’s explicit intentions may be different from implicit goals and strategies;
and implicit regulations tend to be pervasive in daily functioning rather than
conscious decisions and evaluations (Koole & Rothermund, 2011). Therefore,

future studies investigating which emotions or situations activate implicit
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regulation, how explicit emotion regulation strategies or emotional experiences are
handled by implicit interventions; and how implicit experiences and regulation
change at conscious level will implement valuable theoretical and practical

knowledge.
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APPENDICES

APPENDIX A: Informed Consent

GONULLU KATILIM FORMU

Degerli Katilimer;

Bu calisma, Orta Dogu Teknik Universitesi Psikoloji Béliimii doktora
ogrencisi Basak Safranci tarafindan, klinik psikoloji doktora programi bitirme tezi
kapsaminda yiiriitiilmektedir. Bu calismanin amaci, ebeveyn tutumlari ile olumsuz
duygularimizin, duygu diizenleme stratejileri ve psikolojik sikayetlerle iligkisini
aragtirmaktir. Calismaya katilm tamamen goniilliiliikk esasina dayanmaktadir.
Calismadaki sorularda kesinlikle kimlik belirleyici bilgiler istenmemektedir ve
rahatsizlik verecek sorular bulunmamaktadir. Calismayr istediginiz zaman
birakmakta serbestsiniz. Bununla birlikte, sorulara samimi cevaplar vermeniz
arastirmada elde edilen sonuclarin gecerli ve giivenilir olmasim1 saglayacaktir.
Verdiginiz tim cevaplar gizli tutulacak ve elde edilen bilgiler sadece arastirma
amagclar1 dogrultusunda kullanilacaktir. Ayrica ¢aligmayla ilgili her tiirlii sorulariniz
cevaplandirilacaktir.

Calisma hakkinda bilgi almak i¢cin ODTU Klinik Psikoloji doktora 6grencisi
Basak Safranci (Tel: 0536 4995617; e-posta: €137239@metu.edu.tr) ile iletisim
kurabilirsiniz.

Katilimimiz i¢in tesekkiir ederiz.

Bu calismaya tamamen goniillii olarak katiliyorum ve istedigim zaman
yarida kesip ¢ikabilecegimi biliyorum. Verdigim bilgilerin bilimsel amaclh
yayimlarda kullanilmasint kabul ediyorum. (Formu doldurup imzaladiktan sonra
uygulayiciya geri veriniz).

Ad1 Soyadi Tarih Imza



APPENDIX B: Demographic Information Form

DEMOGRAFIK BiLGi FORMU

Yas :
Cinsiyet: Kadin () Erkek ()
Dogum Yeri:

Egitim Durumu:
Mesleginiz:
Su anda bir iste calistyor musunuz? :
Nerede Kaliyorsunuz? a) Kendi evimde
b) Kirada
C) Yurtta
d) Ozel yurtta
Kiminle yasiyorsunuz? a) Ailemle
b) Arkadaslarimla
c¢) Akrabalarimla
d) Yalniz

En uzun siire yasadiginiz sehir/ kasaba:
Ailenizin egitim durumu:

Anne: a) Okur-yazar degil Baba: a) Okur-yazar degil
b) Okur-yazar veya ilkokul terk b) Okur-yazar veya ilkokul terk
¢) Ilkokul mezunu ¢) Ilkokul mezunu
d) Ortaokul mezunu d) Ortaokul mezunu
e) Lise mezunu e) Lise mezunu
f) Universite f) Universite
g) Master/ doktora g) Master/ doktora

Simdi ya da gegmiste psikolojik/psikiyatrik yardim aldiniz mu? :
Evet, ise, sikdyetiniz/koyulan tani ne(idi)? :
Ne tiir bir tedavi aldinmz? :
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APPENDIX C: State - Trait Anxiety Inventory Trait Form (STAI -T)

Asagida kisilerin kendilerine ait duygularini anlatmada kullandiklar1 bir
takim ifadeler verilmistir. Her ifadeyi dikkatlice okuyun, sonra da genel olarak
nasil hissettiginizi, ifadelerin sag tarafindaki rakamlardan uygun olanin1 isaretlemek
suretiyle belirtin. Dogru ya da yanlis cevap yoktur. Herhangi bir ifadenin {izerinde
fazla zaman sarf etmeksizin, genel olarak nasil hissettiginizi gosteren cevabi
isaretleyin.

Hemen hig Cok Hemen
bir zaman Bazen zaman her zaman
1. Genellikle keyfim yerindedir. 1 2 3 4
2. Genellikle ¢cabuk yorulurum. 1 2 4
3. Genellikle kolay aglarim. 1 2 3 4
4. Baskalar1 kadar mutlu olmak isterim. 1 2 3 4
5. Cabuk karar veremedigim i¢in firsatlar 1 2 3 4
kagiririm.
6. Kendimi dinlenmis hissederim. 1 2 3 4
7. Genellikle sakin, kendime hakim ve 1 2 3 4
sogukkanliyim.
8. Giigliiklerin yenemeyecegim kadar 1 2 3 4
biriktigini hissederim.
9.0nemsiz seyler hakkinda endiselenirim. 1 2 3 4
10. Genellikle mutluyum. 1 2 3 4
11. Her seyi ciddiye alir ve etkilenirim. 1 2 3 4
12. Genellikle kendime giivenim yoktur. 1 2 3 4
13. Genellikle kendimi emniyette 1 2 3 4
hissederim.
14. Sikintil ve gili¢ durumlarla 1 2 3 4
kargilagmaktan kagimirim.
15. Genellikle kendimi hiiziinlii hissederim. 1 2 3 4
16. Genellikle hayatimdan memnunumum. 1 2 3 4
17. Olur olmaz diisiinceler beni rahatsiz 1 2 3 4
eder.
18. Hayal kirikliklarini dylesine ciddiye 1 2 3 4
alirim ki hi¢ unutmam.
19. Akl1 basinda ve kararli bir insanim. 1 2 3 4
20. Son zamanlarda kafama takilan konular 1 2 3 4
beni tedirgin eder.
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APPENDIX D: Penn State Worry Questionnaire

Her bir ifadenin sizi ne dl¢iide tanimladigini, asagida verilen 6lgekten yaralanarak
degerlendiriniz ve uygun olan numarayi ilgili maddenin yanindaki bosluga

yaziniz.
1 2 3 4 5
Beni hig Beni biraz Beni ¢ok
tanimlamiyor tanimliyor iyi tanimliyor

1. Her seyi yapmaya yeterli zamanim yoksa bunun i¢in endiselenmem.

2. Endiselerim beni bunaltir.

3. Yasamakta oldugum seyler hakkinda endigselenme egiliminde degilimdir.
4. Bir¢ok durum beni endiselendirir.

5. Yasamakta oldugum seyler hakkinda endiselenmemem gerektigini
biliyorum ama kendime engel olamiyorum.

6. Baski altinda oldugumda ¢ok endiselenirim.

7. Her zaman bir seyler hakkinda endiseleniyorum.

8. Endise verici diisiinceleri aklimdan kolaylikla atarim.

9. Bir isi bitirir bitirmez, yapmak zorunda oldugum tiim diger seyler
hakkinda endiselenmeye baslarim.

10. Asla herhangi bir sey icin endiselenmem.

11. Bir konu ile ilgili olarak yapabilecegim daha fazla bir sey olmadiginda,
artik o konu hakkinda endiselenmem.

12. Tiim yasamim boyunca endiseli biri olmusumdur.

13.Yasamakta oldugum seyler hakkinda endiseleniyor oldugumu fark
ederim.

14. Bir kez endiselenmeye basladigimda, bunu durduramam.

15. Siirekli olarak endiseliyimdir.

16.Tamamen yapip bitirene kadar tasarladigim isler hakkinda endiselenirim.
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APPENDIX E: Difficulties in Emotion Regulaton Scale (DERS)

Asagida insanlarin duygularini kontrol etmekte kullandiklar1 bazi yontemler
verilmistir. Liitfen her durumu dikkatlice okuyunuz ve her birinin sizin i¢in ne
kadar dogru oldugunu igtenlikle degerlendiriniz. Degerlendirmenizi uygun cevap

ontindeki yuvarlak iizerine ¢arp1 (X) koyarak isaretleyiniz

1. Ne hissettigim konusunda netimdir.
O Neredeyse OBazen O Yaklasik O Cogu zaman O Neredeyse
Higbir zaman Yari yariya Her zaman

2. Ne hissettigimi dikkate alirim.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman

3. Duygularim bana dayanilmaz ve kontrolsiiz gelir.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman

4. Ne hissettigim konusunda net bir fikrim vardir.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Hicbir zaman Yar yariya Her zaman

5. Duygularima bir anlam vermekte zorlanirim.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Hicbir zaman Yar yariya Her zaman

6. Ne hissettigime dikkat ederim.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Hicbir zaman Yari yariya Her zaman
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7. Ne hissettigimi tam olarak bilirim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Hicbir zaman Yar yariya Her zaman

8. Ne hissettigimi dnemserim.
O Neredeyse OBazen O Yaklagik O Coguzaman O Neredeyse
Higbir zaman Yar1 yartya Her zaman

9. Ne hissettigim konusunda karmasa yasarim.
O Neredeyse OBazen O Yaklagik O Coguzaman O Neredeyse
Higbir zaman Yar1 yartya Her zaman

10. Kendimi kotii hissettigimde, bu duygularimi kabul ederim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Higbir zaman Yar1 yariya Her zaman

11. Kendimi kot hissettigimde, boyle hissettigim i¢in kendime kizarim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Hicbir zaman Yari yariya Her zaman

12. Kendimi k&tii hissettigimde, boyle hissettigim i¢in utanirim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Higbir zaman Yar1 yartya Her zaman

13. Kendimi kotii hissettigimde, islerimi yapmakta zorlanirim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman

14. Kendimi kétii hissettigimde, kontroliimii kaybederim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman

15. Kendimi kétii hissettigimde, uzun siire boyle kalacagima inanirim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Higbir zaman Yar1 yartya Her zaman
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16. Kendimi Kendimi kot hissettigimde, sonug olarak yogun depresif duygular

icinde olacagima inanirim.
O Neredeyse OBazen O Yaklasik O Coguzaman O Neredeyse
Higbir zaman Yar1 yariya Her zaman

17. Kendimi kotii hissettigimde, duygularimin yerinde ve 6énemli olduguna
inanirim.
O Neredeyse OBazen O Yaklasik O Coguzaman O Neredeyse
Higbir zaman Yar1 yariya Her zaman

18. Kendimi kétii hissettigimde, baska seylere odaklanmakta zorlanirim.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman

19. Kendimi kotii hissettigimde, kendimi kontrolden ¢ikmis hissederim.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman

20. Kendimi kotii hissettigimde, halen islerimi siirdiirebilirim.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman

21. Kendimi kotii hissettigimde, bu duygumdan dolay1 kendimden utanirim.
O Neredeyse OBazen O Yaklastk O Cogu zaman O Neredeyse
Higbir zaman Yari yariya Her zaman

22. Kendimi kotii hissettigimde, eninde sonunda kendimi daha 1yi hissetmenin
bir yolunu bulacagim bilirim.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman

23. Kendimi kotii hissettigimde, zayif biri oldugum duygusuna kapilirim.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman
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24. Kendimi kotii hissettigimde, davraniglarimi kontrol altinda tutabilecegimi
hissederim.
O Neredeyse OBazen O Yaklagik O Coguzaman O Neredeyse
Higbir zaman Yar1 yartya Her zaman

25. Kendimi kotii hissettigimde, boyle hissettigim i¢in su¢luluk duyarim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Higbir zaman Yar1 yartya Her zaman

26. Kendimi kotii hissettigimde, konsantre olmakta zorlanirim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Hicbir zaman Yar yariya Her zaman

27. Kendimi kotii hissettigimde, davranislarimi kontrol etmekte zorlanirim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Hicbir zaman Yar yariya Her zaman

28. Kendimi kotii hissettigimde, daha iyi hissetmem i¢in yapacagim hig bir sey
olmadigina inanirim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Hicbir zaman Yari yariya Her zaman

29. Kendimi kotii hissettigimde, boyle hissettigim i¢in kendimden rahatsiz
olurum.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman

30. Kendimi kotii hissettigimde, kendim igin ¢ok fazla endiselenmeye baslarim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman

31. Kendimi kétii hissettigimde, kendimi bu duyguya birakmaktan bagka
yapabilecegim birsey olmadigina inanirim.
O Neredeyse OBazen O Yaklasitk O Coguzaman O Neredeyse
Higbir zaman Yar yariya Her zaman
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32. Kendimi koti hissettigimde, davraniglarim iizerindeki kontroliimii
kaybederim.
O Neredeyse OBazen O Yaklasik O Coguzaman O Neredeyse
Higbir zaman Yar1 yariya Her zaman

33. Kendimi kotii hissettigimde, baska bir sey diistinmekte zorlanirim.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Higbir zaman Yar yariya Her zaman

34. Kendimi kotii hissettigimde, duygumun gercekte ne oldugunu anlamak igin
zaman ayIririm.

O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman

35. Kendimi kotii hissettigimde, kendimi daha iyi hissetmem uzun zaman alir.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Higbir zaman Yar yariya Her zaman

36. Kendimi kotii hissettigimde, duygularim dayanilmaz olur.
O Neredeyse OBazen O Yaklastk O Coguzaman O Neredeyse
Higbir zaman Yari yariya Her zaman
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APPENDIX F: Trait Anger/ Anger Expression Inventory (TAXI)

YONERGE:

Asagida kisilerin kendilerine ait duygularmi anlatirken kullandiklar1 bir
takim ifadeler verilmistir. Her ifadeyi okuyun. Sonra genel olarak nasil hissettiginizi
diistiniin ve ifadelerin sag tarafindaki sayilar arasinda sizi en iyi tanimlayan segerek
tizerine ( x ) isareti koyun. Dogru ya da yanlis cevap yoktur. Herhangi bir ifadenin
lizerinde fazla zaman sarf etmeksizin, genel olarak nasil hissettiginizi gosteren

cevabi isaretleyin.

Asagidaki ifadeler sizi ne kadar tanimliyor?

Hi¢ | Biraz |Olduk¢a| Timiiyle

IFADELER Wl e | @
1 | Cabuk parlarim. ()1 () () ()
2 | Kizgin mizagliyimdir. )11 Q) ()
3 | Ofkesi burnunda birisiyim. ()11 ) ()
4 | Baskalarinin hatalari, yaptigim isi ) | O) () ()

yavaglatinca kizarim.
5 | Yaptigim iyi bir isten sonra takdir
edilmemek canimi sikar.

—~
~
—~
~
—~
~
—~
~

6 | Ofkelenince kontroliimii kaybederim. | () | ( ) () ()
7 | Ofkelendigimde agzima geleni

sylerim. ()Y )| ) ()
8 | Baskalarinin 6niinde elestirilmek

beni ¢ok hiddetlendirir. ()] ) ) ()
9 | Engelledigimde i¢imden birilerine

vurmak gelir. () (C) () ()
10 | Yaptigim iyi bir is koti

degerlendirildiginde ¢ilgina donerim. () (C) () ()
11 | Ofkemi kontrol ederim. ()| () () ()
12 | Kizginligimi gosteririm. ()| () () ()
13 | Ofkemi icime atarim. ()| () () ()
14 | Baskalarina kars1 sabirliyimdir. ()1 () () ()
15 | Somurturum ya da surat asarim. ()| () () ()
16 | Insanlardan uzak dururum. ()| ()| () ()
17 | Baskalarina igneli sozler soylerim. ()| () () ()
18 | Sogukkanliligimi korurum. ()| () () ()
19 | Kapilar1 carpmak gibi seyler () | () () ()

yaparim.
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I¢in igin kdpiiriiriim ama gdstermem .

()| )| ) ()

21 | Davraniglarimi kontrol ederim. ()| () () ()
22 | Baskalariyla tartigirim. ()11 ) ()
23 | I¢imde kimseye soylemedigim kinler

beslerim. ( ) ( ) ( ) ( )
24 | Beni ¢ileden ¢ikaran her neyse

saldiririm. ()] ) () ()
25 | Ofkem kontrolden ¢ikmadan kendimi OO O )

durdurabilirim.
26 | Gizliden gizliye insanlar1 epeyce

elestiririm. ()] ) () ()
27 | Belli ettigimden daha 6fkeliyimdir. ()| () () ()
28 | Cogu kimseye kiyasla daha cabuk

sakinlegirim. ()] ) () ()
29 | Kotii seyler soylerim. ()| () () ()
30 | Hos goriilii ve anlayish olamaya

calisirim ()| )y ) ()
31 | icimden insanlarin fark ettiginden )l O) () ()

daha fazla sinirlenirim.
32 | Sinirlerime hakim olamam. ()| () () ()
33 | Beni sinirlendirene ne hissettigimi

sOyleyemem. ()] ) () ()
34 | Kizgmlik duygularimi kontrol () | () () ()

ederim.
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APPENDIX G: Test of Self-Conscious Affect — 3 (TOSCA - 3)

Asagida insanlarin gilinliik yasamlarinda karsilagmalari miimkiin olan olaylar

ve bu olaylara verilen yaygin bazi tepkiler yer almaktadir.

Her senaryoyu okurken, kendinizi o durumda hayal etmeye c¢alisin. Sonra,
tanimlanan her durumda tepki verme olasiliginiz1 belirtin. Sizden biitiin cevaplari
degerlendirmenizi istiyoruz, ¢linkii insanlar ayn1 duruma karsi birden fazlar sey
hissedebilir veya birden fazla tepki gosterebilir, ya da farkli zamanlarda farkli

sekillerde tepki gosterebilirler.

Ornek: Bir cumartesi sabahi erkenden uyandimz. Hava soguk ve yagmurlu

Miimkiin Cok Miimkiin
Degil
a)Havadisleri almak icin bir arkadasiniza Q.)
telefon ederdiniz.
b)Gazete okumak i¢in fazladan zaman 1 9 3 4 6

harcardiniz
c¢)Hava yagmurlu oldugu i¢in hayal 1 2 C) 4 5
1 2 3 @ 5

2 3 4 5

kiriklig1 hissederdiniz
d)Neden bu kadar erken kalktiginizi
merak ederdiniz

Yukaridaki 6rnekte biitiin cevaplari bir say1yr yuvarlak icine alarak degerlendirdim.
(a) cevabi i¢in “1”1 yuvarlak i¢ine aldim ¢iinkii bir cumartesi sabah1 arkadasimi ¢cok
erken uyandirmak istemezdim. Bu yiizden, bunu yapma olasiligim pek miimkiin
degil. (b) cevabi i¢in “5”1 yuvarlak i¢ine aldim ¢iinkii, eger zaman varsa neredeyse
her zaman gazete okurum (¢ok miimkiin). (c) cevabi i¢in “3”i yuvarlak icine aldim,
clinkli benim i¢in bu cevap yar1 yariya bir olasilik. Bazen yagmurla ilgili hayal
kiriklig1 hissederdim, bazen etmezdim; bu planladigim seye bagl olurdu. (d) cevabi
icinde “4”i yuvarlak igine aldim, ¢ilinkii biiylik olasilikla neden bu kadar erken

kalktigim1 merak ederdim.
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Liitfen siz de higbir maddeyi atlamayin, biitiin cevaplar1 degerlendirin.

1) Bir arkadasinizla 6gle yemeginde bulusmak plan yapiyorsunuz. Saat 5°te,
onu beklettiginiz fark ediyorsunuz.

Miimkiin Cok

Degil Miimkiin
a)”’Diislincesizim” diye diigtinlirdiiniiz. 1 2 3 4 5
b) “Beni anlayacaktir” diye diisiiniirdiiniiz 1 2 3 4 5

c)Bu durumu olabildigince onun {izerine

yikmaniz gerektigini diisiiniirdiiniiz. 1 2 3 4 >

d)”Patronum 6gle yemeginden az Once beni

mesgul etti” diye diisliniirdiiniiz. 1 2 3 4 >

2) Is yerinde bir sey kirtyorsunuz ve sonra onu sakliyorsunuz.

Miimkiin Cok
Degil Miimkiin

a)”’Bu beni tedirgin ediyor. Onu ya kendim tamir
etmeliyim ya da birine tamir ettirmeliyim” | 1 2 3 4 5)
diye diisliniirdiiniiz.

b) Isi birakmay: diisiiniirdiiniiz 1 2 3 4 5)

¢)“Bugiinlerde bircok sey iyi yapilmiyor” diye 1 9 3 4 5
distintirdiiniiz.

d) “Bu sadece bir kazaydi” diye diigiiniirdiiniiz. 1 2 3 4 5

3) Bir aksam arkadaslarinizla disaridasiniz ve kendinizi 6zellikle esprili
ve cekici hissediyorsunuz. En iyi arkadasinizin esi, bilhassa sizin
olmanizdan ¢ok hoslaniyor gibi goriiniiyor.

Miimkiin Cok
Degil Miimkiin

a)”’En 1yi arkadagimin ne hissettiginin farkinda

olmaliyim” diye diisiiniirdiiniiz. L 2 3 4 °

b) Goriiniimiiniz ve kisiliginiz ile ilgili

kendinizi mutlu hissederdiniz. 1 2 3 4 5

c)Boyle iyi bir izlenim biraktigimizdan dolayi
memnuniyet hissederdiniz.

d) En iyi arkadasinizin esine dikkat etmesi
gerektigini diislinlirdiiniiz.

e) Muhtemelen uzun siire goéz temasindan
kac¢inirdiniz
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4) (Is yerinde) bir projesi planlamak igin son dakikaya kadar
bekliyorsunuz ve kotii sonuglaniyor.

Miimkiin Cok
Degil Miimkiin
a) Kendinizi yetersiz hissederdiniz 1 2 3 4 5

b) “Giin i¢inde asla yeterli zaman yok”

diye diisliniirdiiniiz 1 2 3 : 5

¢) “Projeyi kotii yonettigim igin kinanmayi

hak ediyorum” diye hissederdiniz. L2 )31 415

d) Y apilmis yapilmigtir” diye

diistiniirdiiniiz. 1 2 3 : 5

5) (Is yerinde) bir hata yapiyorsunuz ve bu hatadan dolayr bir (is)
arkadasinizin suclandigini 6greniyorsunuz.

Miimkiin Cok

Degil Miimkiin
a) Firmanin (is) arkadasinizdan
- e e e e 1 2 3 4 5
hoslanmadigini diisiiniirdiiniiz.

b) “Hayat adil degil” diye diisiiniirdiiniiz 1 2 3 4 5

¢) Sessiz kalirdiniz ve o (is) arkadaginizdan 1 2 3 4 5
kag¢inirdiniz.

d) Mutsuz hisseder ve durumu diizeltmeye

gayret ederdiniz. 1| 2 3 4 5

6) Birkag giindiir zor bir telefon goriismesini erteliyorsunuz. Son
dakikada, gorligmeyi yapiyorsunuz ve konusmayi yonlendirebildiginiz i¢in
her sey iy1 gidiyor.

Miimkiin Cok
Degil Miimkiin

a) “Saninm disiindiigiimden daha ikna

ediciyim” diye diisiiniirdiiniiz. 1 2 3 4 S

b) Bu konugmay1 ertelediginize pisman
olurdunuz.

c¢) Kendinizi bir korkak gibi hissederdiniz.

d) “lyi is cikardim” diye diisiiniirdiiniiz.

e)Baski hissettiginiz telefon konusmalarini
yapmamaniz gerektigini diisiiniirdiiniiz.

N (NN DN
w (wWww w
A | D
o1 (oo o1

1
1
1
1
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7) Oyun oynarken, bir top atiyorsunuz ve arkadasinizi suratina garpiyor.

Miimkiin Cok
Degil Miimkiin

a) Bir toplu bile atamadiginiz igin kendinizi

yetersiz hissederdiniz. 1123 4 |5

b)Arkadasinizin belki de top yakalama
konusunda daha fazla pratige ihtiyaci 1 2 3 4 5
oldugunu diisiiniirdiiniiz.

¢) “Bu sadece bir kazaydi1” diye diisliniirdiiniiz. 1 2 3 4 5

d) Oziir dilerdiniz ve arkadasimzin daha iyi
hissettiginden emin olurdunuz.

8) Ailenizin yanindan yeni tagindiniz ve herkes ¢ok yardimci oldu. Birkag
kere bor¢ para almaya ihtiyaciniz oldu, fakat en kisa siirede geri 6dediniz.

Miimkiin Cok
Degil Miimkiin
a) Olgunlasamamis hissederdiniz. 1 2 3 4 5
b) I"(e"mr'l.llk.l.e _ sansim koti  gitti”  diye 1 2 3 4 5
distintirdiiniiz.
c) _O}al_alldlglnce cabuk 1yiligin karsiligim 1 5 3 4 5
verirdiniz.
d)“]?e? ) g}lvenlllr biri  miyim diye 1 5 3 4 5
diistiniirdiiniiz.
e) Borglarinizi geri ddediginiz i¢in gurur 1 5 3 4 5
duyardiniz.

9) Yolda araba siirerken kiigiik bir hayvana ¢arpiyorsunuz

Miimkiin Cok
Degil Miimkiin
a) Hayvamn "yolda olmamas1  gerektigini 1 5 3 4 5
diistiniirdliniiz.
b) “Rezil biriyim” diye diisiiniirdiiniiz. 1 2 3 4 5
¢) “Bu bir kazayd1” diye hissederdiniz. 1 2 3 4 5)
d)Arabay1 daha dikkatli siirmediginiz i¢in kotii
. - 1 2 3 4 5
hissederdiniz.
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10) Bir sinavdan son derece iyi yaptiginizi diisiinerek ¢ikiyorsunuz. Sonra,
daha kotii yaptiginizi anliyorsunuz

Miimkiin Cok
Degil Miimkiin
a) “Sadece bir sinav” diye diisiiniirdiiniiz. 1 2 3 4 5
) Hoca benden hoslanmuyor™ —dive [y [ | g |4 | g
diistiniirdiiniiz.
c)“ ) I?ah"a ) fazla calismaliydim” diye 1 9 3 4 5
diistiniirdiiniiz.
d) Kendinizi aptal gibi hissederdiniz. 1 2 3 4 5

11) Siz ve bir grup (is) arkadasiniz bir proje lizerinde ¢ok siki ¢alistiniz.
Patronunuz proje bu kadar basarili oldugu i¢in sadece sizi ddiillendiriyor.

Miimkiin Cok
Degil Miimkiin

a) Patronun oldukc¢a dar goriislii oldugunu

diistiniirdiiniiz. 1 2 3 4 5

b) Kendinizi yalniz ve meslektaslarinizdan

ayr1 hissederdiniz. 1 2 3 4 5

¢) Cok calismanin karsiligimi aldiginizi
distiniirdiiniiz.

d) Kendinizi yeterli hissederdiniz ve
kendinizle gurur duyardiniz.

e)Bunu kabul etmemeniz gerektigini
hissederdiniz.

12) Bir grup arkadasinizla disaridayken, orada olmayan bir arkadasinizla
dalga ge¢iyorsunuz.

Miimkiin Cok
Degil Miimkiin
a) “Sadece eglence i¢indi, zararsiz bir sey”
e o 1 2 3 4 5
diye diigiiniirdiiniiz.
b) Tipki bir fare gibi kiigiik hissederdiniz. 1 2 3 4 5
¢) O arkadasimizin belki de kendini
savunmasi i¢in orada olmasi gerektigini | 1 2 3 4 3)
diistiniirdiiniiz.
d) Oziir dilerdiniz ve o kisinin iyi yonleri 1 9 3 4 5
hakkinda konusurdunuz.
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13) Isyerinde, dénemli bir projede biiyiik bir hata yapryorsunuz. Projede
caligsanlar size bagliydi ve patronunuz sizi elestiriyor.

Miimkiin Cok

Degil Miimkiin
a) Patronunuzun sizden ne bekledigiyle ilgili
A 1 2 3 4 5
daha net olmasi gerektigini diisiiniirdiiniiz.

b) Saklanmak istediginizi hissederdiniz. 1 2 3 4 5

c) “Sorunu anlamali ve daha iyl bir is
- 1 o e e 1 2 3 4 5
¢cikarmaliydim” diye diigiiniirdiiniiz.

d)Hi¢ kimse mikemmel degildir” diye

diistiniirdiiniiz. 1 2 3 4 5

14) Oziirlii ¢ocuklar igin diizenlenen yerel yarismalara yardim etmek icin
goniilli oluyorsunuz. Bu is sizi engelleyici ve ¢cok zamaninizi alan bir ise
doniistiyor. Ciddi olarak birakmay: diigiiniiyorsunuz ama sonra ¢ocuklarin
nasil mutlu olduklarini goriiyorsunuz.

Miimkiin Cok
Degil Miimkiin

a) Bencil oldugunu hissederdiniz ve tembel

oldugunu diisiliniirdiiniiz. 1 2 3 4 >

b) Yapmak istemediginiz bir seye zorlandiginizi

hissederdiniz. 112 |3]|4]5

c) “Daha az sansli insanlarla daha 1ilgili
olmaliyim” diye diisiiniirdiiniiz.

d)Bagkalarina yardim ettiginiz icin ¢ok 1iyi
hissederdiniz.

e)Kendinizden ¢ok hosnut olmus hissederdiniz. 1 2 3 4 5

15) Onlar tatildeyken, arkadasmizin kopegine bakiyorsunuz ve kopek
kagtyor.

Miimkiin Cok

Degil Miimkiin
a)’Ben sorumsuz ve yetersizim”  diye 1 9 3 4 5
diistiniirdliniiz.

b) Arkadasinizin kopegine ¢ok iyi bakmadigini,

yoksa kopegin kagmayacagini diisiiniirdiiniiz. 1 2 3 4 >

c) Gelecek sefer daha dikkatli olmaya s6z
verirdiniz.

d)Arkadasmizin yeni bir kdpek alabilecegini
diistiniirdiiniiz.
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16) (Is) Arkadasmizin evindeki “Hos geldin” partisine katiliyorsunuz ve
yeni krem rengi halisina kirmizi sarap dokiiyorsunuz ama kimsenin fark

etmedigini diigliniiyorsunuz.

Miimkiin Cok
Degil Miimkiin
a) Arkadasimizin boyle biiyiik bir partide bazi
kazalarin olabilecegini beklemesi gerektigini | 1 2 4 )
diistiniirdiiniiz.
b) Partiden sonra lekeyi temizlemeye yardim 1 9 4 5
etmek icin ge¢ vakte kadar kalirdiniz.
¢) Bu parti disinda bagka herhangi bir yerde
o 1 2 4 5
olmay1 dilerdiniz.
d)Arkadasinizin, neden yeni, acik renkli bir
haliyla kirmizi sarap ikram etmeyi uygun | 1 2 4 )
gordiigiinii merak ederdiniz.
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APPENDIX H: Emotion Regulation Questionnaire (ERQ)

Liitfen her maddeyi okuduktan sonra, o maddede belirtilen fikre katilma derecenizi
7 (Tamamen Katiliyorum) ve 1 (Hi¢ Katilmiyorum) arasinda degisen rakamlardan
size uygun olanini isaretleyerek belirtiniz. (1 - Hi¢ Katilmiyorum, 2 -
Katilmiyorum, 3 — Biraz katilmiyorum, 4 - Kararsizim, 5 - Biraz katiliyyorum, 6
- Katillyorum, 7 — Tamamen Katiliyorum).

s g £
S =
& = T >
an g E =
z c 3
o]
‘ <
1) I¢inde bulundugum duruma gore 1 2 3 45 6 7

diisiinme seklini degistirerek
duygularimi kontrol ederim.

2) Olumsuz duygularimin az olmasini 1 2 3 45 6 7
istersem, durumla ilgili diigiinme
seklimi degistiririm.

3) Olumlu duygularimin fazla olmasini 1 2 3 45 6 7
istedigim zaman duruma ilgili
diisiinme seklimi degistiririm.

4) Olumlu duygularimin fazla olmasini 1 2 3 45 6 7

istersem

(mutluluk veya eglence) diisiindiigim
seyi degistiririm.

5) Olumsuz duygularimin az olmasint 1 2 3 45 6 7
istersem (kotii hissetme veya kizginlik
gibi ) diislindiigiim seyi degistiririm.

6) Stresli bir durumla karsilastigimda, 1 2 3 45 6 7
bu durumu sakin kalmami saglayacak
sekilde diisiinmeye calisirim

7) Duygularimi ifade etmeyerek kontrol 1 2 3 4 5 6 7

ederim.

8) Olumsuz duygular hissettigimde 1 2 3 45 6 7
onlar ifade etmedigimden emin olmak
isterim
9) Duygularimi kendime saklarim. 1 2 3 45 6 7
10) Olumlu duygular hissettigimde 1 2 3 45 6 7

onlar ifade etmemeye dikkat ederim
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APPENDIX I: Egnha Minnen Betraffande Uppfostran — My Memories of
Upbringing (Short - EMBU)

Asagida ¢ocuklugunuz ile ilgili baz1 ifadeler yer almaktadir.
Anketi doldurmadan 6nce asagidaki yonergeyi liitfen dikkatle okuyunuz:

1. Anketi doldururken, anne ve babanizin size karsi olan davraniglarini nasil
algiladiginiz1 hatirlamaya ¢alismaniz gerekmektedir. Anne ve babanizin
¢ocukken size kars1 davranislarini tam olarak hatirlamak bazen zor olsa da,
her birimizin ¢ocuklugumuzda anne ve babamizin kullandiklari prensiplere
iligkin bazi anilarimiz vardir.

2. Her bir soru i¢in anne ve babanizin size karsi davranislarina uygun secenegi
yuvarlak icine alin. Her soruyu dikkatlice okuyun ve muhtemel cevaplardan
hangisinin sizin i¢in uygun cevap olduguna karar verin. Sorular1 anne ve

babaniz i¢in ayr1 ayr1 cevaplayin.

Ornegin;
Annem ve babam bana iyi davranirlardi.
Hayir, hi¢bir | Evet, arada Evet, sik sik Evet, ¢ogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4
1. Anne ve babam, nedenini sdylemeden bana kizarlard: ya da ters
davranirlardi
Hayir, higbir ~ Evet, arada Evet, sik sik Evet, cogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4
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2. Anne ve babam beni Overlerdi.

Hayir, hicbir  Evet, arada Evet, sik sik Evet, ¢ogu
zaman sirada Zaman
Baba 1 2 3 4
Anne 1 2 3 4

3. Anne ve babamin yaptiklarim konusunda daha az endiseli
olmasini isterdim.

Hayir, hicbir  Evet, arada Evet, sik sik Evet, ¢ogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

4. Anne ve babam bana hak ettigimden daha ¢ok fiziksel ceza
verirlerdi.

Hayir, hicbir  Evet, arada Evet, sik sik Evet, ¢ogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

5. Eve geldigimde, anne ve babama ne yaptigimin hesabin1 vermek
zorundaydim.

Hayir, hicbir  Evet, arada Evet, sik sik Evet, ¢ogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

6. Anne ve babam ergenligimin uyarici, ilging ve egitici olmasi i¢in
caligirlardi.

Hayir, hicbir  Evet, arada Evet, sik sik Evet, ¢ogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4
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7. Anne ve babam, beni bagkalarinin 6niinde elestirirlerdi.

Hayir, hicbir Evet, arada Evet, sik sik Evet, ¢cogu
zaman sirada Zaman
Baba 1 2 3 4
Anne 1 5 3 4

8. Anne ve babam, bana birsey olur korkusuyla baska ¢cocuklarin
yapmasina izin verilen seyleri yapmami yasaklarlardi.

Hayir, higbir Evet, arada Evet, sik sik Evet, cogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4
9. Anne ve babam, her seyde en iyi olmam i¢in beni tegvik
ederlerdi.
Hayir, higbir Evet, arada Evet, sik sik Evet, cogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

10. Anne ve babam davraniglari ile 6rnegin lizgilin goriinerek,
onlara kotii davrandigim i¢in kendimi suclu hissetmeme neden

olurlard.
Hayir, higbir Evet, arada Evet, sik sik Evet, ¢cogu
zaman sirada Zaman
Baba 1 2 3 4
Anne 1 2 3 4

11. Anne ve babamin bana birsey olacagina iliskin endiseleri
abartiliydi.

Hayir, higbir Evet, arada Evet, sik sik Evet, ¢cogu
zaman sirada Zaman
Baba 1 2 3 4
Anne 1 2 3 4
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12. Benim igin bir seyler kotii gittiginde, anne ve babamin beni
rahatlatmaya ve yiireklendirmeye ¢alistigini hissettim.

Hayir, hicbir  Evet, arada Evet, sik sik Evet, ¢ogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

13. Bana ailenin “yiiz karas1” ya da “giinah kecisi” gibi
davranilirdi.

Hayir, higcbir  Evet, arada Evet, sik sik Evet, cogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

14. Anne ve babam, s6zleri ve hareketleriyle beni sevdiklerini
gosterirlerdi.

Hayir, hicbir ~ Evet, arada Evet, sik sik Evet, cogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

15. Anne ve babamin, erkek ya da kiz kardesimi(lerimi) beni
sevdiklerinden daha ¢ok sevdiklerini hissederdim.

Hayir, higbir ~ Evet, arada Evet, sik sik Evet, cogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

16. Anne ve babam, kendimden utanmama neden olurlarda.

Hayir, hicbir  Evet, arada Evet, sik sik Evet, ¢ogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4
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17. Anne ve babam, pek fazla umursamadan, istedigim yere
gitmeme izin verirlerdi.

Hayir, hicbir  Evet, arada Evet. sik sik Evet, ¢ogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

18. Anne ve babamin, yaptigim herseye karistiklarini
hissederdim.

Hayir, higbir  Evet, arada Evet, sik sik Evet, cogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

19. Anne ve babamla, aramda sicaklik ve sevecenlik
oldugunu hissederdim.

Hayir, higbir  Evet, arada Evet, sik sik Evet, cogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

20. Anne ve babam, yapabileceklerim ve
yapamayacaklarimla ilgili kesin sinirlar koyar ve
bunlara titizlikle uyarlardi.

Hayir, hicbir  Evet, arada Evet, sik sik Evet, ¢ogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

21. Anne ve babam, kii¢lik kabahatlerim i¢in bile beni
cezalandirirlardi.

Hayir, hicbir  Evet, arada Evet, sik sik Evet, ¢ogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4
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22. Anne ve babam, nasil giyinmem ve goriinmem gerektigi
konusunda karar vermek isterlerdi.

Hayir, hicbir  Evet, arada Evet, sik sik Evet, ¢ogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4

23. Yaptigim bir seyde basarili oldugumda, anne ve babamin
benimle gurur duyduklarini hissederdim.

Hayir, hicbir ~ Evet, arada Evet, sik sik Evet, cogu
zaman sirada zaman
Baba 1 2 3 4
Anne 1 2 3 4
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APPENDIX J: Beck Depression Inventory

Asagida kisilerin ruh durumlarini ifade ederken kullandiklar1 bazi climleler

verilmistir. Her madde, bir ¢esit ruh durumunu anlatmaktadir. Her maddeye o

ruh durumunun derecesini belirleyen 4 segenek vardir. Liitfen bu se¢enekleri

dikkatle okuyunuz. Son iki hafta i¢indeki (su an dahil) kendi ruh durumunuzu

g6z Oniinde bulundurarak, size en uygun olan ifadeyi bulunuz. Daha sonra, o

maddenin yanindaki harfi isaretleyiniz.

1.

(a) Kendimi iizgiin hissetmiyorum.

(b) Kendimi {izgiin hissediyorum.

(c) Her zaman i¢in lizgliniim ve kendimi bu duygudan kurtaramiyorum.
(d) Oylesine iizgiin ve mutsuzum ki dayanamiyorum.

(a) Gelecekten umutsuz degilim.

(b) Gelecege biraz umutsuz bakiyorum.

(c) Gelecekten bekledigim higbir sey yok.

(d) Benim igin bir gelecek yok ve bu durum diizelmeyecek.

(a) Kendimi basarisiz gormiiyorum.
(b) Cevremdeki bircok kisiden daha fazla basarisizliklarim oldu sayilir.
(c) Geriye doniip baktigimda, ¢ok fazla bagarisizligimin oldugunu

goruyorum.

(d) Kendimi tiimiiyle basarisiz bir insan olarak goriiyorum.

(a) Her seyden eskisi kadar zevk alabiliyorum.

(b) Her seyden eskisi kadar zevk alamiyorum.

(c) Artik higcbir seyden gercek bir zevk alamiyorum.
(d) Bana zevk veren higbir sey yok. Her sey cok sikici.

(a) Kendimi suglu hissetmiyorum.

(b) Arada bir kendimi suclu hissettigim oluyor.
(c) Kendimi ¢ogunlukla suclu hissediyorum.
(d) Kendimi her an i¢in suglu hissediyorum.
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(a) Cezalandirildigimi diigtinmiiyorum.

(b) Baz1 seyler icin cezalandirilabilecegimi hissediyorum.
(c) Cezalandirilmayi bekliyorum.

(d) Cezalandirildigimi hissediyorum.

. (a) Kendimden hosnutum.

(b) Kendimden pek hosnut degilim.
(c) Kendimden hi¢ hoglanmiyorum.
(d) Kendimden nefret ediyorum.

. (a) Kendimi diger insanlardan daha kotii gormiiyorum.
(b) Kendimi zayifliklarim ve hatalarim i¢in elestiriyorum.
(c) Kendimi hatalarim igin ¢ogu zaman sugluyorum.

(d) Her kétii olayda kendimi su¢luyorum.

. (a) Kendimi 6ldiirmek gibi diisiincelerim yok.

(b) Bazen kendimi 6ldiirmeyi diisiiniiyorum, fakat bunu yapamam.
(c) Kendimi 6ldiirebilmeyi isterdim.

(d) Bir firsatin1 bulsam kendimi 6ldiiriirdiim.

10. (a) Her zamankinden daha fazla agladigimi sanmryorum.

(b) Eskisine gore su siralarda daha fazla agliyorum.
(c) Su siralarda her an agliyorum.
(d) Eskiden aglayabilirdim, ama su siralarda istesem de aglayamiyorum.

11. (a) Her zamankinden daha sinirli degilim.

(b) Her zamankinden daha kolayca sinirleniyor ve kiziyorum.
(c) Cogu zaman sinirliyim.
(d) Eskiden sinirlendigim seylere bile artik sinirlenemiyorum.

12. (a) Diger insanlara kars1 ilgimi kaybetmedim.

(b) Eskisine gore insanlarla daha az ilgiliyim.
(c) Diger insanlara kars1 ilgimin ¢ogunu kaybettim.
(d) Diger insanlara kars1 hi¢ ilgim kalmadi.

13. (a) Kararlarimi eskisi kadar kolay ve rahat verebiliyorum.

(b) Su siralarda kararlarimi vermeyi erteliyorum.
(c) Kararlarim1 vermekte oldukca giicliik ¢ekiyorum.
(d) Artik hi¢ karar veremiyorum.
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14. (a) D1s goriinlistimiin eskisinden daha kotii oldugunu sanmiyorum.
(b) Yaslandigimi ve ¢ekiciligimi kaybettigimi diisiintiyor ve liziilityorum.
(c) D1s goriintistimde artik degistirilmesi miimkiin olmayan olumsuz
degisiklikler oldugunu hissediyorum.
(d) Cok cirkin oldugumu diistiniiyorum.

15. (a) Eskisi kadar iyi ¢alisabiliyorum.

(b) Bir ise baglayabilmek i¢in eskisine gére kendimi daha fazla zorlamam
gerekiyor.

(c) Hangi is olursa olsun, yapabilmek i¢in kendimi ¢ok zorluyorum.

(d) Higbir is yapamiyorum.

16. (a) Eskisi kadar rahat uyuyabiliyorum.

(b) Su siralarda eskisi kadar rahat uyuyamiyorum.

(c) Eskisine gore 1 veya 2 saat erken uyaniyor ve tekrar uyumakta zorluk
cekiyorum.

(d) Eskisine gore ¢ok erken uyaniyor ve tekrar uyuyamiyorum.

17. (a) Eskisine kiyasla daha ¢abuk yoruldugumu sanmiyorum.
(b) Eskisinden daha ¢abuk yoruluyorum.
(c¢) Su siralarda neredeyse her sey beni yoruyor.
(d) Oyle yorgunum ki higbir sey yapamiyorum.

18. (a) Istahim eskisinden pek farkli degil.
(b) istahim eskisi kadar iyi degil.
(c) Su siralarda istahim epey kotii.
(d) Artik hig¢ istahim yok.

19. (a) Son zamanlarda pek fazla kilo kaybettigimi sanmiyorum.
(b) Son zamanlarda istemedigim halde ii¢ kilodan fazla kaybettim.
(c) Son zamanlarda istemedigim halde bes kilodan fazla kaybettim.
(d) Son zamanlarda istemedigim halde yedi kilodan fazla kaybettim.
- Daha az yemeye calisarak kilo kaybetmeye ¢alistyor musunuz?
EVET () HAYIR ()

20. (a) Sagligim beni pek endiselendirmiyor.
(b) Son zamanlarda agri, s1z1, mide bozuklugu, kabizlik gibi sorunlarim var.
(c) Agn, s1z1 gibi bu sikintilarim beni epey endiselendirdigi i¢in baska
seyleri diisiinmek zor geliyor.
(d) Bu tiir sikintilar beni dylesine endiselendiriyor ki, artik bagka higbir sey

diisiinemiyorum.
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21. (a) Son zamanlarda cinsel yasantimda dikkatimi ¢eken bir sey yok.
(b) Eskisine oranla cinsel konularda daha az ilgiliyim.
(c) Su siralarda cinsellikle pek ilgili degilim.
(d) Artik, cinsellikle higbir ilgim kalmada.
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APPENDIX K: Turkish Summary

PSIKOLOJIK SEMPTOMLARIN DUYGUSAL BOYUTU: ALGILANAN
EBEVEYN TUTUMLARI VE DUYGU DUZENLEME PROBLEMLERININ
ROLU

1. GIRIS

Duygular insan yasami i¢in hayati bir role sahip olmakla birlikte, insanlarin
ruhsal ve fizyolojik iyi olma hallerini olumsuz etkileyebilme potensiyeleline de
sahiptir (Tooby ve Cosmides, 1990). Bununla birlikte ruhsal sikintilarin
incelenmesinde, duygularin rolii yillar boyunca arka planda kalmistir. Giincel dlgme
ve degerlendirme yontemlerinin gelismesiyle birlikte duygularin tanimlanmasi,
siiflandirilmasi, gelisimi ve ruhsal sagaltim igin rolii bilimsel caligmalarda
taninmaya baslanmaktadir (Mennin ve Farach, 2007). Bu caligmalarda agirlikli
olarak korku, 6fke gibi temel duygular incelense de, son zamanlarda gesitli rusal
sorunlarla iliski olan utang, sucluluk, gurur gibi moral duygularin 6nemi oldukga
artmaktadir (Tangney ve Dearing, 2002). Duygularin ruh saglig ile iliskinde, duygu
diizenleme siiregleri 6ne c¢ikmaktadir (Rottenberg ve Gross, 2007). Duygu
diizenleme hangi duygunun ne zaman agiga cikacagi, ne siddetle yasanacagi ve
nasil ifade edileceginin kontrolii ile ilgilidir; ve bu basamaklardan herhangi birinde
olan zorlanma duygu diizenleme sorunlarina isaret etmekdedir (Gross, 1998; Sloan
ve Kring, 2007).

Duygularin ruh sagligina etkilerinin genis ¢ercevede ele alinabilmesi igin,
duygusal gelisim siireci gozardi edilmemelidir. Ozellikle yetiskinlerin moral
duygulanim yapilanmalari, ¢ocukluk dénemindeki aile iligkilerine dayanmaktadir
(Magai, 2008). Bu bilgiler dogrultusunda, bu ¢aligmada, depresyon, kaygi ve endise
gibi yaygin ruhsal problemlerin, moral duygularla iliskini inceleyen biitiinleciyi bir

model ¢aligilmstir.

223



1.1 Duygular

Duygusal siireglerin ruhsal iyi olma hali ile yakindan iligkili oldugu konusunda
ortak gorlis saglanmakla birlikte, duygularin tanimlanmasi, ayristirilmast hala
devam eden tartismalardan biridir (Frijda, 2008). Giiniimiizde duygusal yapilanma,
temel duygular ve moral duygular olarak iki kategoride ele alinmakta. Ruhsal iyi
olma halinde moral duygularin rolii 6nem kazanmaktadir (Tangney ve Dearing,
2002).

Temel duygulardan farkli olarak moral duygularin insan irkina 6zgii oldugu
ve dogustan var olmak yerine ¢ocukluk doneminden itibaren gelistigi One
stiriilmektedir (Lewis, 1992). Bu duygularin ruhsal iyi olma haline olan yakin etkisi,
insanlarin  diisiincelerini, davraniglarim1i ve duygu durumlarint giiglii olarak
etikilemeleriyle aciklanmaktadir (Ficher ve Tangney, 1995). Ayrica bu gruptaki
duygularin temel amaci, bireyin ¢evresiyle ve diger insanlarla islevsel olarak
sosyallesmesine rehberlik etmektir (Tracy ve Robins, 2007). Moral duygulanim
kaynagi, bireyin olaylar karsisinda kendine yonelik yaptig1 degerlendirmelerdir. Bu
degerlendirme, erken donem cocukluktan itibaren ¢evreden maruz kaldigi ya da
icsellestirdigi standartlar, amaglar, kurallar cergevesinde yapilir (Lewis, 2008).

Moral duygular, bireyin biligsel atiflarina gore birbirinden ayrigmakta ve
temelde gurur, kibir, utang, ve sugluluktan olugsmaktadir (Tracy ve Robins, 2007).
Buna gore gurur, bireyin eylemlerine yonelik yaptigi olumlu atiflardan kaynaklanir;
ve yiiksek 6zgiiven, yeterlilik hissi, comertlik ve igtenlik gibi olumlu duygulanim ve
davranislarla iligkilidir (Tracy ve Robins, 2003a). Bununla birlikte, eger birey
olumlu atiflar1 somut eylemleri iizerine degil de kati1 bir sekilde kendi benligine
yoneltirse kibir duygusu agiga ¢ikmaktadir. Kibir ise kirillgan 6zgliven, saldirganlik,
narsisistik Oriintiiler ve benmerkezci tutumla baglantilidir (Tracy ve Robins, 200b).
Olumsuz duygulanimda utang, bireyin basarisizlik karsisinda kendi biitiinliigline
yaptig1 atiflarla iliskili olup kendine yonelik tiksinme, suclama, geri cekilme
ortintiilerini tetiklemektedir (Lewis, 1992). Calismalar utan¢ duygusunun insan
iliskisindeki, ruhsal ve fiziksel iyi olma hali tzerindeki olumsuz etkilerini
gostermekte, birgok ruhsal problemler utang duygusuyla iliskilendirilmektedir

(Tangney ve Ficher, 1995; Tangney, Stuewig, Mashek, ve Hastek, 2011).
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Basarisizlik  karsisinda, bireyin  eylemlerine  yonelik  yaptigi  olumsuz
degerlendirmeler ise sugluluk duygusuyla iligkilidir (Lewis, 2008). Sucluluk
olumsuz bir duygulanima neden olmasina ragmen sorumluluk alarak 6ziir dileme,
telafi ve diizeltme odakli davranislar tetikledigi icin iliskisel ve davranissal
baglamda olumlu sonuglara neden oldugu savunulmaktadir (Tangney, 2011).

Sugluluk ve utang gibi bireyin kendine yonelik degerlendirmesiyle iliskili
olan bu duygular, temel duygu grubundan biri olan 6fke ile yakindan iliskilidir
(Tangney ve Dearing, 2002). Moral duygulardan farkli olarak, 6fke duygusunun
kaynagi engellenme, haksizlik, tehdit algisimi tektikleyen digsal faktorlerdir
(Spielberger, 1999). Bununla birikte, moral duygularin dinamigi de oOfke ile
yakindan iliskili bulunmustur. Ornegin kibiri tehdit eden ya da utanci tetikleyen
olumsuz elestiri ve basarisizlik durumlarinda 6fke duygusununda olduk¢a yogun
deneyimlendigi, 6tke ifadesinin ise ya kontrolsiizce ortaya ¢iktig1 ya da islevsiz bir
sekilde bastirildigr belirtilmistir (Hejdenberg ve Andrews, 2011). Gurur ve sugluluk
ise 0fke duygusunun basarili bir sekilde kontrol edilebilmesi ya da islevsel olarak
ifade edilebilmesiyle iliskilendirilmistir (Potegal ve Stemmler, 2010).

Ofkenin ruhsal iyi olma hali ile iligkisinde, siirekli 6fke denilen kisinin
yasadig1 olaylar karsisinda 6fke esiginin diisilk olmasi ve o6fkeye olan egiliminin
yiiksek olmasi vurgulanmistir. Stirekli 6fkenin yani sira, 6tke ifade tarzlarinin da
ruhsal sikintilarla alakali oldugu vurgulanmistir (Spielberger, 1996; 1999). Buna
gore asir1 derecede bastirilan ya da ifade etmek yerine bireyin kendisine yonelttigi
ofke duygudurum bozukluklar1 ve kaygi bozukluklar: ile yakin iliskidir (Biaggio,
2005). Bunun yani sira, disar1 yamisilan Ofkenin faydali oldugu go6zlenmekle
birlikte, bu disavurumun kontrolsiiz ve asir1 siddetli olmasi 6fke kontrol sorunlarina
ve iligkisel sorunlara neden olmaktadir (Kroner ve Reddon, 1994).

1.2 Duygu Diizenleme

Duygularin insanin ruhsal ve fiziksel sagligina etkisinin olumsuz olup
olmadigi, duygularin uygun baglamda ve siddette yasanip yasanmadigi ve nasil
ifade edildigi cergevesinde degerlendirilmektedir. Bahsedilen bu siiregler duygu
diizenleme altinda tanimlanmaktadir (Levenson, 1994). Etkili duygu diizenleme

insanlarin islevselligini ve ruhsal 1yi olma halini pekistirirken, duygu diizenleme ile
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ilgili giigliikler ruhsal ve iliskisel sorunlara neden olmaktadir (Gross ve Johnson,
2003).

Olumlu ya da olumsuz duygularin yasanmasi ve ifade edilmesine yonelik en
temel teorilerden biri Gross (1998a) tarafindan modellendirilmistir. Bu modele
gore, duygu diizenlemesinde iki asama on plandadir. ilk asama onciil- odakli
diizenlemedir (antecedent-focused regulation) (Gross, 1998b). Bu asama, bir duygu
ve duygusal tepkiler tam olarak olusmadan once, o duyguyla iliskili ¢cevresel ve
bilissel yontemlerle, agiga ¢ikacak olan duygunun kontrol edilmesidir. Ikinci asama
ise, tepki-odakli diizenlemedir (response-focused regulation). Bu diizenleme,
duygularin tam olarak deneyimlenmesinin ardindan gelen, duygusal tepkilerin
kontrol edildigi asamadadir (Gross, 1998a).

Yasanilan duygunun tiiriine, siddetine ve icinde bulundugu duruma gore
bireyler her asamada duygu diizenleme stratejilerine basvurmaktadirlar. Bir
stratejinin islevselliginde bu faktdrlerin her birinin ayr1 etkisi olmasina ragmen, iki
asamalt modelde Ozellikle insanlarin giinliik hayatlarinda sik¢a kullandiklar1 iki
duygu diizenleme stratejisi 6n plana ¢ikmistir (John ve Gross, 2004). Bunlardan ilki,
onciil-odakli diizenleme asamasinda kullanilan biligsel yeniden degerlendirmedir
(Gross, 1998a;b). Bilissel yeniden degerlendirme, ortaya ¢ikmasi muhtemel bir
duyguyu kontrol etmek icin, o duyguyla iligskili durumun, bilissel olarak yeniden
yorumlanmasidir (Lazarus, 1991). Diger yontem ise, tepki odakli diizenleme
asamasinda kullanilan duygusal tepkinin bastirilmasidir (Gross ve Levenson, 1993).
Bu yontemlerden bilissel yeniden degerlendirme, duygularin basarili bir sekilde
kontrol edilmesini ve ruhsal iyi olma halini pekistirirken; bastirma duygularin
basarisiz bir sekilde bastirilmasina ve bireyin ruhsal olarak sikint1 yagsamasina neden
olmaktadir. (John ve Gross, 2004).

Bu modelden farkl olarak, basarili duygu diizenleme i¢in bireyin duygularin
farkinda olmasi ve onlar1 kabul etmesi, bireyin yasamina yonelik uzun siireli
hedeflerini engellememesi ic¢in duygusal tepkilerin kontrol altina alabilmesi, ve
cesitli duygu diizenleme yontemlerini yeri ve zamanina gore esnek bir sekilde
kullanabilmesinin 6nemi vurgulanmaktadir (Gratz ve Roemer, 2002). Her iki bakis

acisina gore duygu diizenleme, bireyin olumlu duygularini en islevsel sekilde
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yasarken, olumsuz duygularini en basarili sekilde kontrol edebilmesini
saglamaktadir. Tam tersi sekilde, duygu diizenleme sorunu, 6zellikle olumsuz
duygular iizerinde higbir kontrol saglayamama; duygusal tepkilere karst asirt
hassassiyet ya da diirtiisellik gibi sikintilar nedeniyle bir¢ok ruhsal problem igin
yatkinlik olusturmaktadir (Neacsiu, Bohus, ve Linehan, 2013).

1.3 Ebeveyn Tutumlar

Duygu ve duygu diizenleme giicliiklerinin, ruhsal problemlerle olan iligkisini
kapsamli olarak anlama c¢abasinda, bu mekanizmalarin sekillendigi erken donem
aile iligkileri goz ardi edilmemelidir. Yetiskin psikopatlolojisinde erken donem aile
iligkilerinin rolii gitgide 6nem kazanmaktadir. Bu iligkiler temel olarak birbiriyle
iliskili {ic boyutta kavramsallagsmaktadir. Ik boyut, ailenin ¢ocuga yénelik belirlik
tepkiler ve davraniglarini kapsar. Bu tepki ve davranislar, i¢gsel ve digsal birgok
faktore gore degisiklik gosterebilir (Darling ve Steinberg, 1993). Ikinci boyut, anne
ve babanin ¢ocuga yonelik tutumlari, atiflari, degerleri ve duygularini temsil eden
ebeveyn tutumlarini temsil eder (Berg-Nielsen, Vikan, ve Dahl, 2002). Son boyut
aile ici iletisimi, sinirlar1 ve ¢atigmalari igeren aile ortamidir (Morris, Silk, Myers,
ve Robinson, 2007). Saglikli ruhsal gelisim icin, duygusal ilgi ve sicakligin
saglandig1, oOzerkligin desteklendigi, asir1 kontrol ve elestiriden kaginilan aile
ortamlar1 olduk¢a Onem tagimaktadir (Berg-Nielsen, Vikan, ve Dahl, 2002). Bu
ortami saglayan ebeveyn tutumlari olduk¢a faydali olurken, asir1 kontrolci,
korumaci ya da elestirel ebeveyn tutumlar yetigkin psikopatolojisinde risk faktorii
olarak yer almaktadir (Rapee, 1997; Rommel, ve ark., 2012).

Erken donem aile iligkileri ve yetiskin psikopatolojisi arasindaki iligki
incelendiginde, olumsuz duygularin ve duygu diizenleme giigliiklerinin araci rolii
oldugu vurgulanmistir (Baker ve Hoerger). Duygular ve duygu diizenleme sistemi
dogumdan itibaren, ¢ocugun cevresiyle kurdugu iligkiyle birlikte sekillendigi; ve
cocuklukta sekillenen duygu sisteminin yetiskinlikte de biiylik oranda devam ettigi
gozlenmistir (Sroufe, 2000). Morris, ve ark., (2007) duygusal sistemin gelisiminde
aile Oriintlisliniin etkisini agiklamak igin ti¢lii bir model 6ne siirmiistiir. Bu modele
gore bireyin duygusal gelisimi, aile bireylerinin duygusal tepkilerini gozlemleyip

model alma, ailenin c¢ocuga yonelik davramis ve tutumlarina yonelik tepki
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gelistirme, ve aile i¢i iletisim kalitesi, baglanma bi¢imi ve ebeveyinlerinin ¢ocuga
yonelik siirekli tutumlari ¢ergevesinde sekillenmektedir (Motris, et al., 2007). Buna
gore, ailede duygusal tepkilerin kabul edildigi, ilgi ve 6zerklik temelli tutumlar
saglikli duygu diizenleme ve ruhsal gelisime neden olurken; asir1 korumaci ya da
reddedici tutumlar duygu diizenleme giigliikleri ve ruhsal sikintilar1 tetiklemektedir
(Coggins ve Fox, 2009; Meesters ve Muris, 2004).

1.4 Calismanin Amaci

Ebeveyn tutumlar1 ve duygu diizenleme ile yetiskin ruh sagligi arasindaki
iliskiye ayr1 ayr1 genis yer verilmis olmasina ragmen; bu sistemlerin moral duygular
ve Ofke odaginda nasil sekillendigi giiniimiizde hala yeterince aydinlatilmamustir.
Bu eksiklikten yola ¢ikarak, bu calisma temel olarak bireyin duygu sisteminin
anlagilmasina yardimci olacak biitiinleyici bir model elde etmeyi amaclamaktadir.
Bu modelde oOncelikli olarak depresyon, endise ve siirekli kaygi gibi ruhsal
sikintilara temel olabilecek semptomlarin duygularla iligkisi arastirilmaktadir. Bu
iligki, gelisimsel faktor olarak algilanan ebeveyn tutumlarinin etkisi (hem anneden
hem de babadan algilanan duygusal sicaklik, reddetme ve asir1 koruma), yatkinlik
faktorii olarak moral duygular (utang, sugluluk, baskalarini su¢clama, sorumluluk ve
kayitsizlik), siirekli 6tke ve 6fke ifade tarzlari (6fke kontrol, iceri 6fke ve disari
ofke); ve siirdiiriicii etken olarak duygu diizenleme giigliikliileri (duygu farkindaligi
eksikligi, duygu netligi eksikligi, etkili duygu diizenleme yontemlerine erisim
kisitlilig1, amag¢ odakli davranisi siirdiirme zorlugu, duygusal tepkilerin kabuliiniin
zorlugu, ve dirtii kontrol gii¢liigli) ¢ergevesinde incelenmektedir. Buna gore, asiri
korumaci ve/ya da reddedici gibi olumsuz ebeveyn tutumlari, olumsuz moral
duygular ve siirekli 6fke ile, duygu diizenleme giicliikleri ve ruhsal sikintilar
arasinda anlamli bir iliski beklenmektedir.

Ayrica iki temel duygu diizenleme yonteminin (bilissel yeniden
degerlendirme ve bastirma) olumsuz duygularla ruhsal semptomlar arasindaki
iligkide diizenleyici roliiniin de arastirllmasi amaclanmistir. Buna gore, moral
duygular, siirekli 6tke ve o6fke ifadeleri ile ruhsal sikintilar arasindaki ilisikinin,
biligsel yeniden yapilanma ve bastirmanin farkli seviyelerine gore degismesi

beklenmektedir.
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2. YONTEM

2.1 Orneklem

Bu caligma, yaslar1 18 ile 50 arasinda olan (Ortalama = 26.52, Standart
Sapma = 7.30) toplam 544 goniilliik katilimer ile yiiriitiilmiistiir. Katilimeilarin 408’
i kadin (%75), 136’s1 erkektir (25%). Calismadaki veriler, Istanbul ve Ankara’da
yasayan goniillii katilimcilardan toplanmistir. Caligan ve 6grenci dagilimi yartyariya
olan katilimcilarin biiylik bir cogunlugunun egitim diizeyi lisanstir ve hayatinda
herhangi psikoloik ve psikiyatrik bir yardima bagvurmamustir. Katilicimcilarin
%359.6’s1 aileleri ile birlikte yasamakta, geri kalan1 %40.4’1i arkadaslari, akrabalari
ile birlikte ya da yalniz yasamaktadir. Katilimcilarin annelerinin egitim seviyesi
dagilimi su sekildedir: %49.6’s1 diisiik (ortaokul mezunu ya da ortaokul terk),
%23.9’u orta (lise mezunu), %?26.5’1 yiiksek (iiniversite lisans mezunu ya da
lisansiistii). Katilimcilarin babalarinin egitim seviyesi dagilimi ise, %32.2’si diisiik
(ortaokul mezunu ya da ortaokul terk), %29.1°1 orta (lise mezunu), %38.7’si yiiksek

(iniversite lisans mezunu ya da lisanstistii) seklindedir.

2.2 Ol¢iim Araclar

Katilimcilara doldurmalar1 i¢in verilen anket bataryasi Demografik Bilgi
Formunun yani sira, Algilanan Ebeveyn Tutumlari — Kisa Formu, Moral
Duygulanim Testi, Durumluk- Siirekli Ofke Olgegi, Duygu Diizenleme Olgegi,
Duygu Diizenlemede Giigliikler Olgegi, Durumluk-Siirekli Kaygi Olgegi — Siirekli
Formu, Beck Depresyon Envanteri ve Penn Eyalet Endise Olgegi’nden

olusmaktadir.

2.3 islem

Katilimcilara 6l¢im  araclari  verilmeden oOnce, Orta Dogu Teknik
Universitesi ~ Insan  Arastirmalar1  Etik ~ Kurul’unun  degerlendirmesine
basvurulmustur. Etik Onay’in ardindan, hazirlanan anket bataryas1 goniilli
katilimcilara kalem-kagit yontemi ile ya da internet sitesi lizerinden uygulanmistir.

Katilimcilarin 6l¢lim araglarini doldurmasi yaklasik 40-50 dakika stirmiistiir.
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3. SONUC
3.1 Demografik Ozelliklere Gore Temel Ol¢iimlerde Farkhhklar

Calismadaki temel Ol¢iimlerin demografik ozelliklerden cinsiyet, caligma
durumu, yasam tarzi, anne ve baba egitim durumuna gore nasil farklilastigi
incelenmistir. Buna gore ilk olarak cinsiyete bagli anlamli farkliliklar bulunmustur.
Kadmlar erkeklere gore daha fazla babanin duygusal sicakligini algilamiglardir.
Bununla birlikte, duygusal yasantida kadinlar daha fazla sorumluluk ve utang
hissederken, erkekler daha fazla kayitsizlik belirtmislerdir. Duygu diizenleme
giicliiklerinden, duygusal farkindalik eksikligi, duygsal tepkinin kabuluniin giicliigii
ve amag¢ odakli davranigi slirdiirme zorlugu kadinlarda daha yiiksek cikmigtir.
Bununla tutarli olarak, kadinlarda siirekli kaygi ve endise yatkinliginin da erkeklere
gore daha yiiksek oldugu bulunmustur.

Ikinci olarak calisma durumuna bagli anlamli farkliliklar bulunmustur.
Calisma durumu ayni zamanda yas dagilimini da temsil etmektedir. Buna gore,
ogrenciler daha gen¢ katilimcilar1 temsil ederken, calisan grup orta yash
katilimcilar1 temsil etmistir. Analiz sonucglarina gore, 6grenciler/gencler anne ve
baba sicakligin1 daha fazla algilarken, ¢alisan/orta yash katilimcilarin algiladiklar:
anne reddi daha yiiksek ¢cikmistir. Ayrica 6grenciler/gengler duygu daha fazla etkili
duygu diizenleme yontemlerine erisim kisitlhiligi, ama¢ odakli davranisi siirdiirme
zorlugu ve diirtii kontrol giicliigli belirtmislerdir. Bununla tutarli olarak da siirekli
kaygi 6l¢eginden daha yiiksek deger almislardir.

Ugiincii  olarak yasam tarzina bagli anlamli farkliliklar bulunmustur.
Arkadaslari, akrabalar1 ile birlikte ya da yalmiz yasayan katilimcilarin anneden
algiladiklar1 duygusal sicaklik daha yiiksektir. Aileleri ile birlikte yasayan
katilimcilar ise daha az utang, ice atilan 6fke ile daha fazla duygusal netlik eksikligi
belirtmiglerdir. Ailelerinin yaninda yasamayan katilimcilar daha fazla etkili duygu
diizenleme yontemlerine erisim kisitliligit ve amag¢ odakli davranist siirdiirme
zorlugu ile stirekli kaygi ve endise yatkinlig: ifade etmislerdir.

Anne-baba egitim seviyesine bagli farkliliklara bakkildiginda, anne egitim
seviyesinin yiiksek oldugu grup daha fazla anne sicakligi ve daha az babanin asir1

korumacilig algilamis, daha az sucgluluk belirtmislerdir. Baba egitim seviyesinin
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yiiksek oldugu grup ise algilanan anne ve babanin duygusal sicakligindan daha
yiiksek degerler kaydetmislerdir.
3.2 Duygu Diizenleme Giigliiklerini Yordayan Faktorler

Duygu diizenleme giicliiklerini yordayan faktorlerin incelenmesi i¢in 6 farkli
hiyerarsik regresyon analizi yapilmistir. Bu analizlerde bagimh degiskenler
duygusal farkindalik eksikligi, duygusal netlik eksikligi, duygusal tepkinin
kabuliiniin giicligii, etkili duygu diizenleme yontemlerine erisim kisitliligl, amag
odakli davranis1 siirdiirme zorlugu ve diirtli kontrol gii¢liigiidiir. Bagimsiz
degiskenlerden anneden ve babadan algilanan ebeveyn tutumlari (duygusal sicaklik,
asir1 koruma ve reddetme) ilk basamakta, 6tke (siirekli 6fke, igeri 6tke, disar1 6ftke
ve Ofke kontrol) ile moral duygular (utang, sugluluk, sorumluluk, bagkalarini
suclama, kayitsizlik) ikinci basamakta girilmistir.

Analiz sonuglarina gore, duygusal fakindalik eksikligi, babanin sicakligi,
sorumluluk ve kayitsizlikla birlikte artarken; baskalarini suglama ve siirekli 6fke ile
azalmistir. Bu degiskenler duygusal farkindalik eksikliginin varyansinin %35’ini
aciklamstir.

Duygusal netlik eksikligi ile iliskili olan degiskenlere bakildiginda, annenin
reddedici tutumu, siirekli 6fke, ige atilan 6fke, sugluluk ve baskalarini suglama
arttikca duygusal net artarken, 6ftkenin kontrolii arttikga duygusal netlik azalmistir.
Bu degiskenler duygusal netlik eksikliginin varyansimin %21°ni agiklamistir.

Duygusal tepkinin kabuliiniin gligliigii ile ilgili analiz sonuglarina goére, anne
ve babanin reddedici tutumu ve annenin asir1 korumasi, bireyin duygusal tepkilerin
kabul edilmesiyle ilgili glicliigii arttirmistir. Alginan ebeveyn tutumlarinin etkisi
kontrol edildikten sonra, siirekli 6fke, utang, ice atilan 6fke, ve baskalarini su¢lama
ile duygusal tepkilerin kabulii azalirken; 6fke kontrolii ve kayitsizlikla birlikte
artmistir. Bu degiskenler duygusal tepkinin kabuliiniin gii¢liiiinlin varyansinin
%33 ini agiklamistir.

Etkili duygu diizenleme yontemlerine erisim kisithligi ile iligkili
degiskenlere bakildiginda, ebeveyn tutumlarindan babanin reddedici ve annenin
asirt korumaci tarzinin anlamli bir etkisinin oldugu goriilmiistiir. Ebeveyn

tutumlarinin etkisi kontrol edildikten sonra, siirekli 6fke, utang ve ice atilan 6tke bu
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kisithiligr arttirirken; 6fke kontroliinlin s6z konusu kisitliligr azaltmada etkili oldugu
bulunmustur. Bu degiskenler, etkili duygu diizenleme yontemlerine erisim
kisitliliginin varyansinin %38’ini agiklamistir.

Diger bir duygu diizenleme giicliigii olan amag¢ odakli davranisi siirdiirme
zorlugu icin yapilan regresyon analizi sonucuna gore, annenin asirt korumaci ve
babanin reddedici tutumunun bu giigliigli anlamli olarak attirdigi bulunmustur.
Ebeveyn tutumlarinin etkisi kontrol edildikten sonra siirekli 6fke, utang, ice atilan
O0tke ve sorumluluk duygusunun amac¢ odakli davranisi siirdiirme giicliigiini
arttirirken, etkili 6fke kontroliiniin ama¢ odakli davranisi siirdiirmeye yardimci
etkisinin oldugu bulunmustur. Bu degiskenler, ama¢ odakli davranisi siirdiirme
glicliigiiniin varyansinin %27’sini agiklamistir.

Son olarak diirtii kontrol giigliigii ile iligkili olarak, babanin reddedici ve
annenin asir1 koruyucu tutumunun diirtii kontroliinii zorlastirdigi gézlenmistir.
Ebeveyn tutumlarinin etkisi kontrol edildikten sonra siirekli 6fke, utang, ice atilan
ofke ve baskalarin1 suglamanin da duygusal tepkilerin kontroliinii zorlastirict etkisi
vardir. Etkili 6fke kontroliiniin ise diirtii kontroliinii pekistirdigi bulunmustur. Bu
degiskenler, diirtii kontrol zorlugunun varyansinin %40’ 11 agiklamaktadir.

3.3 Psikolojik Semptomlar1 Yordayan Faktorler

Psikolojik semptomlar1 yordayan faktorlerin incelenmesi icin 3 farkh
hiyerarsik regresyon analizi yapilmistir. Bu analizlerde anneden ve babadan
algilanan ebeveyn tutumlar1 (duygusal sicaklik, asir1 koruma ve reddetme) ilk
basamakta, ofke (siirekli ofke, iceri ofke, disar1 6tke ve Otke kontrol) ile moral
duygular (utang, sugluluk, sorumluluk, baskalarin1 su¢lama, kayitsizlik) ikinci
basamakta, duygu diizenleme giigliikleri ise (duygusal farkindalik eksikligi,
duygusal netlik eksikligi, duygusal tepkinin kabuliiniin giicliigii, etkili duygu
diizenleme yontemlerine erisim kisitliligi, ama¢ odakli davranis: siirdiirme zorlugu
ve diirtli kontrol gii¢liigii) liclincli basamakta girilmistir.

Analiz sonuglarina gore siirekli kaygi, babanin reddedici ve annenin asiri
korumact tutumu ile artis gostermistir. Ebeveyn tutumlarimin etkisi kontrol
edildikten sonra duygusal faktorlerden siirekli 6fke, utan¢ ve ice atilan 6fkenin

stirekli kaygiy1r arttirict; kontrol edilen ya da disar1 yansitilan 6fkenin ise siirekli
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kaygiy1 azaltict bir etkisinin oldugu bulunmustur. Duygusal faktorlerin etkisi de
kontrol edildikten sonra son olarak siirekli kayginin, duygusal netlik eksikligi ile
azalma egilimi gosterirken; etkili duygu diizenleme yontemlerine erigim kisitlilig
ve ama¢ odakli davranisi siirdiirme zorlugu ile arttigi bulunmustur. Anlamli etkisi
olan bu degiskenler, siirekli kayginin varyansinin %61°1 agiklamistir.

Depresif belirtilerle iligkili degiskenleri inceleyen analiz sonucuna gore, ilk
olarak anne ve babanin reddedici tutumu ile annenin asir1 korumaci tavri depresif
belirtileri arttirict yonde iliskilidir. Ebeveyn tutumlarinin etkisi kontrol edildikten
sonra duygusal faktorlerden stirekli 6fke, 6fkenin bastirilmasi ya da igeri atilmasi,
ve utang depresif belirtilerin artmasinda etkili olmustur. Duygusal faktorlerin etkisi
de kontrol edildikten sonra son olarak duygu diizenleme giigliiklerinden etkili duygu
diizenleme yontemlerine erisim kisitlilig1 depresif yakinmalari arttirirken, duygusal
netlik eksikligin depresif yakinmalar1 azaltmada etkili bulunmustur. Depresif
belirtilerle anlaml1 olarak iligkili bu degiskenler, depresyonun varyansinin %44’ tinii
aciklamistir.

Ugiincii regresyon analizinde endise yatkinhigmi yordayici degiskenler
incelenmistir. Analiz sonucuna goére, annenin asir1 korumaci ve babanin reddedici
tutumu endise yatkinligini arttirict yonde etkili olmustur. Ebeveyn tutumlariin
etkisi kontrol edildikten sonra duygusal faktorlerden utang, siirekli ofke ve
bastirilan ya da ige atilan 6fke tarzinin da siirekli olarak endise etmeyi pekistirdigi
bulunmustur. Duygusal faktorlerin etkisi de kontrol edildikten sonra son olarak,
etkili duygu diizenleme yoOntemlerine erisim kisithiligi, amag¢ odakli davranisi
siirdiirme zorlugu, duygusal tepkilerin kabuliiniin zorlugu, ve duygusal farkindalik
eksikligi endise yatkinligi ile olumlu yonde iliskili bulunmustur. Siirekli endise ile
anlamli olarak iligkili bu degiskenler, endise varyansinin %52 ’sini agiklamistir.

3.4 Duygu Diizenleme Yontemlerinin Diizenleyici Rolii

Iki temel duygu diizenleme yonteminin (bilissel yeniden degerlendirme ve
bastirma) duygular (moral duygular, siirekli 6tke ve oOfke ifade tarzlari) ile
psikolojik semptomlar (depresyon, siirekli kaygi ve endise) arasindaki diizenleyicCi

rolii incelenmistir.
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Analizler sonucunda ilk olarak, ice atilan 6fke ile siirekli endise arasindaki
iligkide bilissel yeniden degerlendirmenin diizenleyici rolii anlamli bulunmustur.
Buna gore biligsel yeniden degerlendirme diisiik oldugu zaman, bastirilan ya da ice
atilan 6fkenin endiseyi arttirici etkisi vardir. Biligsel yeniden degerlendirme yiiksek
oldugunda ise, i¢e atilan 6fkenin endise ilizerindeki etkisi anlamsizlasmaktadir. Bu
sonuca gore, bilissel yeniden degerlendirme yeterince yliksek oldugunda, ice atilan
ofkenin endiseye neden olan olumsuz etkisini engelleyebilmektedir.

Ayrica bastirma ve bilissel yeniden degerlendirmenin, sugluluk ve endise
arasindaki iliskide ayr1 ayr1 diizenleyici rolii oldugu bulunmustur. Buna gore,
bastirma ve biligsel yeniden degerlendirme diisiik oldugu zaman, sucluluk ve endise
arasinda anlamli ve olumsuz yonde bir iliski vardir. Bastirma ve yeniden
degerlendirme yiiksek oldugu zaman, bu iliski anlamsizlagsmaktadir. Bir diger
ifadeyle, bu iki duygu diizenleme yontemin yeterince yiiksek olmasi, suglulugun
endise yatkinlig tizerindeki etkisini anlamsizlagtirmaktadir.

Son olarak, biligssel yeniden degerlendirme kayitsizlik ve siirekli
kaygi arasinda anlamli bir diizenleyici etkisi oldugu bulunmustur. Buna gore,
biligsel yeniden degerlendirme diisiik oldugu zaman, kayitsizlik arttikca siirekli
kaygi anlamli olarak azalmaktadir. Fakat bu iligki, biligsel yeniden degerlendirme
yliksek oldugu zaman anlamsizlasmaktadir. Bu sonuca gore, bilissel yeniden
degerlendirmenin yeterince yiiksek olmasi, kayitsizligin kaygi yatkinlig: tizerindeki

etkisini azaltmaktadir.

4. TARTISMA

Bu ¢alisma oncelikli olarak algilanan ebeveyn tutumlarinin, duygularin ve
duygu diizenleme zorluklarinin psikolojik semptomlar iizerindeki yordayici etkisi
incelenmistir. Ayrica iki temel duygu diizenleme yonteminin (biligsel yeniden
degerlendirme ve bastirma) duygular ve psikolojik semptomlarla arasindaki iligkide
diizenleyici rolii test edilmistir. Bu amaglarin 6ncesinde temel degiskenlere iliskin
Olglimlerin, katilmcilarin  demografik 6zelliklerine gore farklilasmas1 da
incelenmistir. Bu bolimde, bu c¢alismalara yonelik bulgular ilgili literatiir
cergevesinde degerlendirilmis; ayrica calismanin 6nemi, klinik alana katkilar1 ve

bundan sonraki ¢aligsmalar i¢in Onerilere yer verilmistir.
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4.1 Demografik Ozelliklere Gore Temel Olciimlerde Farkhliklarla ilgili

Bulgular

Demografik o6zelliklerden ilk olarak cinsiyete bagh farkliliklar
incelenmistir. Calismadaki kadin-erkek oraninin dengeli olmamasi elde edilen
bulgularin degerlendirilmesinde géz oOniinde bulundurulmalidir. Bununla birlikte
sonuglar ilgili literatiirle oldukca tutarlidir. Oncelikli olarak kaygi ve endise
yoniinden anlamli bir farklilagma goriilmiistiir. Bu farklilagsma, depresyon, kaygi ve
endise ile iliskili problemlerin kadinlarda daha yaygin oldugu bilgisiyle tutarhidir
(McLean, Asnaai, Litz, ve Hofmann, 2011). Bu yayginhigin olasi nedenlerine
bakildiginda, cinsiyetler arasinda biyolojik ya da fizyolojik bir farklilik
bulunmazken, bilissel faktorlerin etkisi on plana ¢ikmaktadir (Bander ve Betz,
1981). Bilisel perspektife gore, kadinlar erkeklere goére daha olumsuz diisiincelere,
daha hassas tehdit algisina ve kontrol ihtiyacina yonelik diislince sistemine
sahiptirler (McLean ve Anderson, 2009). Duygularin bu farklilagmadaki roliine
bakildiginda kadinlarin daha fazla utang duygusuna yatkinligi da, daha dnce yapilan
ilgili caligmalarla tutarli bir bulgudur. Sosyal agidan bu utang yatkinliginin, toplum
beklentileri ve cinsiyet rollerinden kaynaklanan yiizeysel bir fark oldugu o6ne
striilmistiir (Else-Quest, Higgins, Allison, ve Morton, 2012). Bununla birlikte, bu
caligmadaki diger bulgulardan, kadinlarin olaylar karsisinda sorumluluk hissederken
erkeklerin daha fazla kayitsizlik ifade etmesi, utan¢ duygusuna yonelik bu farka 151k
tutar niteliktedir. Ayrica elde edilen sonuglara gore kadinlardaki daha yiiksek olan
duygusal farkindalik eksikligi, amag¢ odakli davranisi slirdiirme zorlugu, duygusal
tepkilerin kabuliiniin zorlugu da genel ¢ergeve ile uyumludur.

Ikinci demografik degisken olarak ¢alisma durumuna bakildiginda, daha
yiiksek kaygiya sahip oldugu bulunmustur. Caligmadaki 6grenci grubunun lisans ve
yiiksek lisansa devam eden katilimcilar oldugu g6z oniinde bulunduruldugunda, bu
sonu¢ Tiirkiye’deki iiniversite 6grencilerinin kaygi diizeylerinin yiiksek oldugu
bulgusunu desteklemektedir Bu kaygida i¢sel faktorlerden ziyade ekonomik zorluk,
bos zamanin olmamasi, is kaygisi gibi digsal faktorler 6n plana ¢ikmistir (Aktekin,
ve ark, 2001, Giindogar, ve ark., 2007). Bu ¢alismanin sonucu yas dagilimina gore

degerlendirildiginde, yetiskinlik evrelerinde, yas ile birlikte kaygi ile iliskili
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problemlerdeki azalma egilimini desteklemektedir. Bu azalma egilimi olgunlasan
biligsel ve duygusal faktorlerle birlikte bas etme yontemlerinin daha etkili
kullanilmasi1 ile agiklanmaktadir (Jorm, 2000). Bununla tutarli olarak, geng
katilimcilarin, orta yashh gruba gore daha fazla duygu diizenleme giigliigi
yasadiklar1 bulunmustur. Ayrica algilanan anne-baba sicakligindaki farklilagsma da,
ekonomik olarak bagimsizlasan aile bireylerinin, duygusal olarak bagimliliklarinin
devam etmesi yoniindeki beklenti ile agiklanabilmektedir (Kagitcibasi, 2002).

Ugiincii demografik degisken olarak yasam tarzina bakildiginda, aileye
fiziksel olarak yakin olmanin utang ve ice atilan 6fke duygusunu azaltmada,
bununla tutarli olarak da kaygi ve endise semptomlarinin azalmasinda ve daha etkili
duygu diizenleme yontemlerinin kullanilmasina etkili oldugu bulunmustur. Bu
sonug, yetiskinlerin daha ebeveyn sicakligi ve duygusal desteginden yararlanmaya
ihtiya¢ duyabileceklerini gostermektedir. Bununla birlikte, katilimeilarin evli ya da
uzun siireli romantik bir iliskide olup olmadiklar1 ile eslerinden/partnerlerinden
algiladiklar1 destegin bu sonuglar {izerindeki olas1 etkisi de bu calismadan
incelenmeyen 6nemli konulardan biridir.

Son olarak, anne-baba egitim seviyesi ile iligkili sonuglara bakildiginda,
egitim seviyesi ylikseldikce olumlu bir ebeveyn tutumu olan duygusal sicakligin
artmasi ve olumsuz bir tutum olan asir1 korumaci tavrin azalmasi da, kaliteli
ebeveynlikle 1ilgili ¢aligmalart desteklemektedir. Anne ve babanin egitim
seviyesinin diismesiyle, aile-cocuk iligkilerindeki kalitenin azaldigi, bu ortamda
biiyliyen ¢ocuklarin yetiskinlikte diisiik 6zgiiven, islevsiz bas etme yollar1 ile ruhsal
ve iliskisel sikintilarin daha fazla oldugu vurgulanmaktadir (Amato ve Ochiltree,
1986; Kochanska, ve ark., 2007).

4.2 Duygu Diizenleme Giicliiklerini Yordayan Faktorlerle ilgili Bulgular

Duygu diizenleme giigliikleri ile iligkili degiskenler i¢in yapilan regresyon
analizleri sonucunda ilk olarak ebeveyn tutumlarindan babanin reddedici ve annenin
asir1 korumaci tavrinin birgok gii¢liigii arttirici yonde etkisinin oldugu bulunmustur.
Bu bulgu yetigkin duygu diizenleme sisteminin, ¢ocukluk déonemin aile ortamindan
oldukca etkilendigini gosteren calismalar1 desteklemekte, onceki c¢aligmalara ek

olarak duygu diizenleme giicliigiinii pekistiren iki belirgin ebeveyn tutumunu
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gostermektedir (Morris, ve ark., 2007). Bu ebeveyn tarzlar1 ve duygu giicligi
arasindaki iliskiye bakildiginda, asir1 korumaci tavir ¢ok yiiksek derecede ¢ocugu
tehditlere karsi koruma endisesiyle, ¢ocugun karar ve davranislarinda siirekli bir
miidahale ve kontrol yonlendirmesidir. Bu yogun miidahale ve kontrol ¢ocuga
yasam boyu gerekli olacak bas etme mekanizmalarinin ve yeterlilik hissinin
gelismemesine neden olmaktadir (Rubin ve Burgess, 2002). Reddedici tutum ise
cocuga yonelik duygusal olarak mesafeli, elestirel ve cezalandirici eylem ve
tavirlar1 icermektedir. Bu tavirlarinda, ¢ocukta yasam boyu siirecek bas edilemez
yogunlukta olumsuz duygulara neden oldugu savunulmaktadir (Thompson ve
Meyer, 2007). Bu ¢erceveyi destekleyen sekilde, siirekli 6fke ve utang reddedici ve
asirt korumaci tutumlarla olumlu ve anlamli olarak iligkili ¢ikmustir. Tiirk
kiiltiirtindeki aile yapilarinda genellikle anneler cocuklari tarafindan ilgili ve
korumaci olarak tanimlanirken, babalar duygusal olarak mesafeli ve kuralci olarak
nitelendirilmektedir (Kap¢i ve Kiiciiker, 2006). Bu calisma sonuglarina gore,
‘kiiltiire  6zgli’ denebilecek aile yapisindaki olumsuz Oriintiilerin  artmast,
yetiskinlerin duygulariyla bas etmelerinde sikintilara neden olmasi yoniinde bir risk
tasimaktadir. Bununla birlikte, ebeveyn tutumlar1 ile yetigkinlerin duygu
diizenlemesi arasindaki anlamli olabilecek kisilik oriintiileri, bas etme becerileri gibi
araci degiskenlerin roliiniin anlasilmas1 da oldukca 6nemlidir.

Ebeveyn tutumlar1 kontrol edildikten sonra, duygusal faktorlerden utang ve
stirekli 6fke, duygusal netlik eksikligi hari¢ biitiin duygu diizenleme giicliikleri ile
anlamli olarak iligkili bulunmustur. Bu sonug, utang ve oOfkenin goz ardi
edilemeyecek kadar yogun ve fark edildiginde duygu diizenleme yontemlerini
paralize edecek kadar gii¢lii duygular oldugu seklinde yorumlanabilir. Bu iki
duygunun yani sira, bagkalarmi suglama egiliminin de duygusal farkindalik ve
netligi arttirirken ayni zamanda diirtii kontrol giicliigli ve duygusal tepkilerin
kabuliiniin giigliiglinii de arttirdigi bulunmustur. Bu sonuctan yola c¢ikilarak
bagkalarin1 su¢lama egiliminin, kendi basina duygusal bir tepki olmak yerine; utang
duygusuyla tetiklenen, utancin kendine doniik yikici tepkisini disaridaki bir kaynaga
yonlendirmeyi amaglayan savunucu bir tutum oldugu disiiniilebilir. Bu

degerlendirme, ofke, utan¢ ve baskalarini1 suclama egilimi arasindaki anlamli ve
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olumlu yondeki iligkilerle de desteklenmistir. Ayni seklide kayitsizlikla ilgili
sonuglar, kisinin bir olay karsisinda ilgisiz ya da kayitsiz kalmasinin, o olayla ilgili
olumsuz duygularinin farkindaliginin azalmasina ve tepkilerinin daha kabul
edilebilir olmasina yardim eden savunmaci bir tutum islevi gormektedir. Ayrica
sorumluluk duygusunun duygu diizenleme giicliikleri iizerindeki anlamli etkisi goz
onlinde bulunduruldugunda da, bir durum igin kisinin kendisini sorumlu
hissetmesinin bas edilmesi gii¢ olan utang ve i¢ce doniik otkeyi tetikledigi seklinde
bir degerlendirme yapmak miimkiindjir.

4.3 Psikolojik Semptomlar1 Yordayan Faktorlerle flgili Bulgular

Psikolojik semptomlar ile iligkili degiskenler igin yapilan regresyon
analizleri sonucunda, bir dnceki analiz setiyle tutarli olarak ebeveyn tutumlarindan
babanin reddi ve annenin asir1 korumaci tavri, depresyon, kaygi ve endise yatkinlig
icin anlamli olarak etkili bulunmustur. Bu sonug¢ genel olarak ailenin ¢ocuga
yonelik reddedici ve asir1 koruyucu tutumunun yetigkin ruh saghigi i¢in olumsuz
etkilerini gdsteren calismalarla tutarlidir (Amato, 1994; Rappee, 1997). Ayrica bu
caligmada bulunan annenin reddedici tutumunun depresif semptomlarin
artmasindaki anlamli rolii de, ailenin duygusal olarak mesafeli, elestirel ve ilgisiz
tavirlarin  yetigkinlerdeki depresyon igin bir risk faktori oldugu bulgusunu
desteklemektedir (Chambers, ve ark., 2000).

Ebeveyn tutumlarinin etkisi kontrol edildikten sonra, literatiirdeki
caligmalarla tutarli olarak duygusal faktorlerden utang ve siirekli otkenin tiim
semptom gruplarinda anlamli etkisi oldugu bulunmustur. Bu sonuglar iki duygu
arasindaki mekanizmanin anlagilmasinin 6nemini gostermektedir. Lewis (1992)
ofke ve utang arasinda ortiik bir iliski oldugunu 6ne stirmiistiir. Bu 6nermeye gore,
kisinin kendi bitiinliigline yonelik yaptigi olumsuz degerlendirmelerden
kaynaklanan utang, tahammiil edilmesi c¢ok zor olan kendini su¢lamayir da
beraberinde getirmektedir. Bu yogun ve yikici oriintiinlin daha tahammiil edilebilir
olmas i¢in, birey ortiik olarak olumsuz degerlendirme kaynagini kendinden baska
bir yere yonlendirerek, yani baskalarmi suglayarak kendi utancindan saklanmaya
caligmaktadir (Lewis, 1992). Bu o6nermeyi destekleyen sekilde, calismada stirekli

ofke ve utancin, baskalarini su¢lama ve olumlu yonde, kayitsizlikla olumsuz yonde
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iliskili oldugunu bulunmustur. Yogun utang ve o6fke klinik literatiirde 6zellikle
travma sonrast stres bozuklugunda kendini gostermektedir (Andrews, ve ark.,
2000). Ayrica literatiire katki olarak, bu calismada utangla beslenen 6fkenin ige
atilma, bastirilma ya da kendine yoneltme tarzini pekistirdigi bulunmustur. Kontrol
edilen ya da ifade edilen 6fkenin semptomlar1 azaltmadaki olumlu etkisinin tersine,
utancla iliski olan ige doniik 6fkenin yikici etkileri oldukca belirgindir. Ice déniik
Ofkenin kaygi ve depresif semptomlarla iligkisinin anlagilmasi olduk¢a 6nemlidir.
Ayrica babanin reddedici ve annenin asir1 korumaci tutumunun utang, siirekli ve ige
atilan ofke ile olumlu yonde iligkili olmasi, ebeveyn tutumlarinin yetigkin
psikopatoloji ile iliskisine 151k tutmaktadir.

Ebeveyn tutumlarinin ve duygusal faktorlerin etkisi kontrol edildikten sonra,
son olarak duygu diizenleme gii¢liiklerinin yordayici etkilerine bakilmis ve 6zellikle
etkili duygu diizenleme yontemlerine erisim kisitliliginin tiim semptom gruplarinin
artmasinda etkili oldugu bulunmustur. Bu bulgu, olumsuz duygularin etkili bir
sekilde kontrol edilememesinden kaynaklanan ruhsal problemlere yonelik
calismalarla tutarlidir (Aldao, ve ark., 2010). Ayrica beklenmedik sekilde, duygusal
netlik eksikliginin kaygi ve depresif belirtileri azaltmada etkili oldugu bulunmustur.
Utang ve ige atilan 6fkenin yikicr etkisi goz oniinde bulunduruldugunda, 6zellikle
bu iki duygunun ayrimsanmamasi bireyin, bu duygularin olumsuz etkilerinden
korunmak i¢in Ortiik olarak kullandig1 bir savunma bigimi olarak diisiiniilebilir.

Kaygi yatkinlig i¢in amag¢ odakli davranisi siirdliirme zorlugu da yordayici
bir faktor olarak bulunmustur. Birgok kaygi bozuklugunun siirekliligindeki en
onemli nedenlerden biri, bireyin kisa vadede kaygidan kagmak i¢in uzun vadedeki
islevsiz olabilecek davranislara bagvurmasidir (Rodebaugh ve Heimberg, 2008).
Calismadaki sonug, bu etkiyi destekler nitelikte olmakla birlikte, amac¢ dist
davraniglar kaygiyr arttirirken, ayni zamanda yiiksek kayginin mi amag¢ dist
davraniglar1 attirmasi gibi iki yonlii bir iligkinin beklenmesi olduk¢a miimkiindyir.

Endise yatkinligi i¢in yapilan analiz sonuglarma gore, etkili duygu
diizenleme yontemlerine erisim kisitliliginin yani sira, ama¢ odakli davranisi
stirdiirme zorlugu, duygusal farkindalik eksikligi ve duygusal tepkilerin kabuliiniin

zorlugu da anlamli bulunmustur. Bu sonug, siirekli endisenin temel olarak rol
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oynadig1 yaygin anksiyete bozukluguna sahip bireylerdeki duygusal farkindaliga
iligkin ve etkili bag etme becerilerine iligkin sorunlarla tutarli bulunmustur (Turk, ve
ark.). Ayrica bu giicliikleri anlamli olarak yordayan utang ve 6fkenin rolii dikkate
alindiginda, endisenin siirekliliginde etkili olan duygusal faktorlerin 6nemi agiga

cikmaktadir.

4.4. Duygu Diizenleme Yéntemlerinin Diizenleyici Rolii ile lgili Bulgular

Calismanin sonuglarina gore ilk olarak, ige atilan 6fkenin endise yatkinligini
arttiran anlaml bir etkisi vardir ve bu etki bilissel yeniden degerlendirme tarafindan
diizenlenebilmektedir. Bir bagka ifade ile, bilissel yeniden degerlendirme yeterince
yiiksek oldugunda, 6fkenin endise lizerindeki etkisinde tampon gorevi gormektedir.
Ice atilan 6fkenin yaygim anksiyete bozuklugu gibi endise odakli problemlerle
iligkisi giincel c¢alismalarda yer almaya baslamistir (Deschénes, ve ark., 2012;
Erdem, ve ark., 2008). Bu calismadaki bulgular da, bu iliskinin varligim
desteklemektedir. Ayrica katki olarak, tehdit ve kontrol algisina yonelik bilissel
yeniden degerlendirmenin yani sira 6fkeyi tetikleyen durumlara yonelik de islevsel
degerlendirmelerin bu problemlerde etkili bir tedavi yontemi olabilecegini
gostermektedir.

Diger analiz sonuglarina gore, bastirma ve biligsel yeniden
degerlendirmenin, sucluluk ve endise yatkinligi arasindaki iliskide ayr1 ayri
diizenleyici rolii oldugu bulunmustur. Utangtan farkli olarak sucluluk, bireyin belirli
bir davranisi i¢in yaptigt olumsuz degerlendirmedir. Bu degerlendirme her ne kadar
bireyde hos olmayan duygulara neden olsa da, hatayr giderme ve onarma
motivasyonu tetiklemesi nedeniyle sonunda ruhsal iyi olma ve iliskisel anlamda
olumlu sonuglarla iligkilendirilmektedir (Tangney ve Dearing, 2002). Bu ¢aligmada
tutarli olarak, sugluluk ile endise arasinda olumsuz yonde bir iliski bulunmustur.
Bilissel yeniden degerlendirme ve bastirmanin diizenleyici rolii i¢in, asir1 derecede
ya da kronik olmayan suglulugun bastirma ile kontrol edilebildigi one siiriilebilir.
Ayrica biligsel yeniden degerlendirmenin diizenleyici rolii de, olaylara yonelik
islevsel bakis agilarinin bireydeki sugluluk tetikleyen inanglari diizeltmede etkili

olabilecegini gostermektedir.
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Son olarak, bilissel yeniden degerlendirmenin kayitsiz kalma ve siirekli
kayg1 arasindaki diizenleyici rolii bulunmustur. Motan (2007) kayitsizligi bir durum
karsisinda bireyin kendisini durumla iliskili ya da duruma yo6nelik herhangi duygu
hissetmemesi olarak tanimlamis ve bu durumun kaygiy1 azaltici yonde bir etkisinin
oldugunu belirtmistir. Bu ¢alisma da bu bulguyu desteklemektedir. Bununla birlikte
bilissel yeniden degerlendirmenin diizenleyici roliine bakildiginda, degiskenler
arasinda olast ¢ok yonlii iligkinin varligi dikkati ¢ekmektedir. Buna gore, bireyin
biligsel yeniden degerlendirmeye bagvurmasi artik kayitsiz kalmasina engel olacagi
icin, kayitsizligin kaygi giderici etkisini de gegersizlestirebilmektedir. Diger taraftan
kayitsizlik yani bireyin olayla kendisi arasinda mesafe koymasi kaygi azaltarak,
bireyin daha etkili bir sekilde degerlendirme yapabilmesine olanak saglamasi da
miimkiindiir. Her iki durumda da kayitsizlik, kendi bagina bir duygulanimdan ¢ok
bir savunma bi¢imi olarak kendini gostermektedir.

4.5 Calismanin Onemi ve Oneriler

Moral duygularin ruhsal iyi olma hali ile iligkisi hem diinyada hem de
iilkemizde hala anlasilmaya calisilmaktadir. Bu calisma, devam eden c¢abaya bir
katki saglama amaciyla kapsamli bir model sunmayi amaglamistir. Elde edilen
bulgular ise teori ve uygulama alaninda olduk¢a 6nemli noktalara deginmektedir.

Erken donem aile iliskilerinin, yetiskin duygu sistemindeki ve ruhsal iy1
olma halindeki rolii bu ¢alismadaki bulgularla da desteklenmistir. Ozellikle babanin
reddedici ve annenin asir1 korumaci tutumu, Tiirk aile sistemindeki genel oriintiiye
yakin olarak karsimiza ¢iksa da, bireyin duygu sistemi, duygu diizenleme becerileri
ve ruh saglig icin oldukca zararli etkileri oldugunu gostermektedir. Bu sonuglar,
zararli ebeveyn tutumlarinin kiiltiire 6zgii olarak kabul edilip, normallestirilmesinin
bireysel ve toplumsal ruh sagligi i¢in oldukca riskli oldugu vurgulamaktadir.
Islevsiz aile Oriintiisiiniin miimkiin olan en erken dénemde iyilestirilmesi yetiskin
ruh sagligi i¢in oldukca 6nem tagimaktadir.

Olumsuz ebeveyn tutumlart ile yetiskin psikolojik problem arasindaki
baglant1 da utang ve ice atilan siirekli 6fkenin 6nemi bulgular arasinda siklikla yer
almustir. Ozellikle kayg1 ve endise ile iliskili problemlerde, duygu odakli terapiler

disinda utang ve 6fke arka planda kalabilmektedir. Bu bulgular ise, terapi ortaminda
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utang ve 6fkenin anlagilmasinin ve ¢alisilmasinin 6nemini géstermektedir. Bununla
birlikte utang ve Ofkenin, kayitsizlik, baskalarmi suglama ve duygularim
ayrimsamama gibi savunmaci tutumlarin ardina gizlenmesi, terapistin bu duygulara
ulagmasini zorlastirabilir. Terapistin bu duygulara ulasabilmesi i¢in daniganla
giivenli bir iliski kurmasi gerekir. Bu iliski, danisanin bastirdigi duygular1 fark ve
kabul etmesini, savunmalarini esnetmesini desteklerden, aileden gelen olumsuz
tutumlarin etkilerini ¢alismaya da elverisli bir alan yaratabilir. Klinik ortamda bu
ilerlemenin saglanmasinin bir diger kosulu da, terapistin 6zellikle 6fke ve utancla
iliskili duygularinin farkindalig ve netligidir.

Duygu diizenleme giigliikklerinin anlamli etkileri de bu modelin
anlagilmasina katki saglamaktadir. Buna gore, etkili duygu diizenleme yontemlerine
erisim kisithiligr ile bulgular, yogun olarak utang ve 6fke sahip bireylerin, bu
duygulariyla bas etmek icin yardima ihtiya¢ duyabildiklerini gostermektedir. Ayrica
kaygi, endise ve depresif belirtilere 06zgli gicliiklerin anlasilmasi terapi
yontemlerinin etkinliligi agisindan 6nem tasimaktadir.

Bu modelin anlagilmasina katki saglayan ¢alismalarin devam etmesi, duygu
sisteminin anlasilmasina faydali olacaktir. ileriki ¢aligmalarin daha genis cografi
bolgelerde yasan, farkli egitim diizeylerinde, yas araligindaki hatta klinik gruplari
da igeren katilimeilarla yiiriitiilmesi sonuclarin gegerligini destekleyecektir. Ayrica
savunmact tutumlart tetikleyen utang ve Ofke gibi yogun duygularin bireyin
farkindaligi  disinda yasanabilecegi ve ifade edilebilecegi gbz Onilinde
bulundurularak, duygularin ve duygu diizenleme mekanizmalarin anlasilmasinda

ortiik Ol¢tim araglarinin kullanilmasi da onerilmektedir.

242



APPENDIX L: Curriculum Vitae

PERSONAL INFORMATION

Surname, Name: Safranci (Bahtiyar), Basak
Nationality: Turkish (TC)

Date and Place of Birth: 30 November 1984, Ankara
Marital Status: Married

Phone: +90 5065492395

email: basaksafranci@gmail.com

EDUCATION

Degree Institution Year of Graduation

PhD METU Clinical Psychology 2015

MS METU Clinical Psychology 2010

BS METU Psychology 2008

EXPERIENCE

Year
Place Enroliment

2013 — Present  Maltepe University Department of Lecturer
Psychology (English)

2012 — 2014 “Turkish Norm Study of Wechsler Adult Supporting

Intelligence Scale -1V (WAIS-1V)” Researcher
(supported by TUBITAK-The Scientific and
Technological Research Council of Turkey)

243



2012 - 2013

2011 - 2013

2010 - 2011

2010

2009
September —
2009
December

2009 February
— 2009 May

2007 July

Middle East Technical University AYNA,
Clinical Psychology Unit

Middle East Technical University AYNA,
Clinical Psychology Unit

“The Factors Associated with Stress-Related
Growth in a Sample of Patients Suffering
Diabetes Mellitus” (supported by TUBITAK-
The Scientific and Technological Research
Council of Turkey)

Ankara Numune Education and Research
Hospital Department of Psychiatry

Hacettepe University Department of Child
Psychiatry

Ankara Diskap1 Education and Research
Hospital Department of Psychiatry

Bakirkdy Psychiatric Hospital

FOREIGN LANGUAGE

Advanced English, Intermediate French
COMPUTER SKILLS

Microsoft Office Applications

LISREL (Linear structural relations)

SPSS (Statistical package for Social Sciences)

244

Clinical
Psychologist-
Supervisor

Clinical
Psychologist -
Psychotherapist

Supporting
Researcher

Internship

Internship

Internship

Internship



PUBLICATIONS & CONFERENCE PRESENTATIONS

Safranci, B. (2014). Bipolar bozuklukta etkin olan psikolojik mekanizmalarin
anlagilmasi: Biligsel ve duygusal siirecler lizerine bir vaka 6rnegi. Ayna

Klinik Psikoloji Dergisi, 1(3), 1-16.

Bahtiyar, B. & Gengoz, T. Associated factors of social anxiety: metacognition
and coping strategies. International Psychological Applications Conference
and Trends (INPACT), Ljubljana, Slovenia, May, 2015 (oral presentation).

AWARDS

2008-2009 Academic Year METU Graduate Courses Performance Award (for
the most successful student in the M.S. Program of the Department of
Psychology, METU)

TEACHING
Institution: Maltepe University Department of Psychology
2013-2014

Spring PSY 204 Research Methods Il
PSY 305 Theories of Personality
PSI 424 Travma Psikolojisi
PSI 594 Klinik Uygulama ve Siipervizyon

2014-2015
Fall PSY 101 Introduction to Psychology

PSY 203 Research Methods |
PSY 309 Psychopathology |
PSI 582 Klinik Uygulama ve Siipervizyon

Spring PSY 204 Research Methods 11
PSY 305 Theories of Personality
PSY 310 Psychopathology Il
PSY 405 Graduation Project
PSI 594 Klinik Uygulama ve Siipervizyon
PSI 576 Klinik Psikolojide Seminer
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Appendix M: Tez Fotokopisi izin Formu

TEZ FOTOKOPISI iZIN FORMU

ENSTITU

Fen Bilimleri Enstitusu

Sosyal Bilimler Enstitiisii v

Uygulamali Matematik Enstitiisii

Enformatik Enstitiist

Deniz Bilimleri Enstittsi

YAZARIN

Soyad1 : Safranci
Adi : Basak
Bolimii : Psikoloji

TEZIN ADI (ingilizce) : EMOTIONAL ASPECTS OF
PSYCHOLOGICAL SYMPTOMS: THE ROLES OF PARENTING
ATTITUDES AND EMOTION DYSREGULATION

TEZIN TURU : Yiiksek Lisans Doktora

. Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir|

. Tezimin i¢indekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir

boliimiinden kaynak gosterilmek sartiyla fotokopi alinabilir.

. Tezimden bir (1) yil siireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLiM TARIHi:
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