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ABSTRACT

AUTHENTICITY VIA INSTRUCTIONAL TECHNOLOGY IN EFL CLASSES AT
A PRIVATE UNIVERSITY IN TURKEY

Gedik, Nur
M.A., English Language Teaching

Supervisor: Assist. Prof. Dr. Perihan Savas

April 2015, 349 pages

The study aimed to investigate EFL learners’ perceptions on the implementation of
the authentic tasks with the use of technological instruments and to find out to what
extent these tasks had a positive or negative impact on EFL learners’ perceptions of

the ability to use the language in authentic situations.

Parallel convergent mixed method design integrating both quantitative and
qualitative instruments was implemented in the study. The data were gathered from
68 students in three classes in two semesters. The analysis of the quantitative data
was carried out through the SPSS IBM. For the qualitative data, with the constant
comparison method, codes, categories and themes were aggregated and frequencies

were calculated.

The results of the study illustrated that learner’ perceptions of the ability to use the
language in an authentic situation for authentic purposes increased significantly.
Furthermore, learners acknowledged that the tasks were essential and they
contributed to their language learning in addition to the affirmation of feeling of

enjoyment during the tasks according to the statistical findings. In the same vein,



semi-structured interviews and open-ended parts of the surveys and task evaluation
forms unearthed learners’ appreciation of the implementation of authentic tasks in
EFL setting thanks to the benefit to learning English, to the acquisition of world
knowledge, literacy of technology and real life situations. Apart from certain
problems with regard to both some specific tasks and foreign language education in
general, learners’ recommendations for the amelioration of the tasks and new

perspectives might be noteworthy for classroom practices.

Keywords: Authenticity in EFL, authentic texts, tasks and learning environments,

instructional technology
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TURKIYE’DE OZEL BiR UNIVERSITEDE YABANCI DIL SINIFLARINDA
TEKNOLOJIK ARACLAR ARACILIGI ILE GERCEKLIK

Gedik, Nur
Yiiksek Lisans, ingiliz Dili Ogretimi
Danisman: Yard. Dog. Dr. Perihan Savag

Nisan 2015, 349 sayfa

Bu caligma, 6grencilerin teknolojik araclar1 kullanarak tamamlamis olduklar: otantik
aktiviteler lizerine, onlarin tutumlarin1 aragtirmak ve bu aktivitelerin 6grencilerinin
yabanci dili otantik durumlarda kullanmalarina ne derecede pozitif ya da negatif bir

etkisi oldugunu arastirmay1 amaglamstir.

Bu calismada, hem nicel hem de nitel araglar1 kullanan paralel yakinsak karma
yontem uygulanmistir. Veriler ii¢ farkli simifta iki ayr1 dénemde toplam 68
ogrenciden elde edilmistir. Nicel veri analizi SPSS IBM araciligiyla gerceklesmistir.
Nitel veri analizi i¢inse siirekli karsilastirma metodu ile kod, kategori ve temalar

kiimelere ayrilarak ve veride goriilme sikliklari el ile hesaplanarak yapilmustir.

Arastirmanin  sonuglari, Ogrencilerin on adet otantik aktivite tamamlamalari
sonucunda, 6grencilerin kendi ifadelerine gore, yabanci dili gergek ya da gergege ¢ok
yakin bir kosulda gercek bir amac¢ i¢in kullanabilme yetileri onemli bir sekilde
arttigin1  gostermistir. Ayrica, yine nicel verilere gore, Ogrenciler aktivitelerde
eglenme duygusunun yani sira, aktivitelerin dil 6grenimi i¢in gerekliligini ve onlarin
dil egitimine olan katkisim1 tasdik etmistir. Aymi sekilde, yar1 yapilandirilmig

goriismeler, anket ve aktivite degerlendirme formlarinin agik uglu kisimlar da

Vi



ogrencilerin bu aktivitelerin yabanci dil egitiminde uygulanmasinin Ingilizce
ogrenmeye, genel kiiltiir edinimine, teknoloji bilgisine ve ger¢gek hayattaki durumlara
katkisindan dolay:1 takdir ettiklerini agiga cikarmistir. Belirli aktivitelerle ilgili
problemler ve yabanci dil 6grenimindeki genel problemlerin yani sira, 68rencilerin
aktivitelerin 1iyilestirilmesi konusundaki Onerileri ve yeni bakis agilar1 smif

uygulamalar1 i¢in manidar olabilir.

Anahtar kelimeler: Ingilizce’yi yabanci dil olarak 6gretimde gergeklik, otantik

metin, aktivite ve 0grenme ortamlari, 6gretim teknolojisi
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CHAPTER 1

INTRODUCTION

1.1 Background

For language education various English language teaching approaches and methods
have been recognized in the pursuit of different language learning purposes over the
decades. Some of the accepted and widely used language learning/teaching methods
have consisted of Grammar-Translation Method, The Direct Method, The Audio-
Lingual Method, The Silent Way, Desuggestopedia, Community Language Learning,

Total Physical Response and Communicative Language Teaching successively.

Specifically, Communicative Language Teaching is one of the most acknowledged
and appreciated approach all around the world nowadays and its primary focus is on
the meaning and communication instead of grammar structures or the knowledge of
vocabulary. As opposed to the appreciation of its heavy emphasis on the use of the
language, it has also been criticized for the negligence of the teaching of grammar
and causing lack of accuracy in the pursuit of fluency (Verikaite, 2008, p.72).
However, it still has a deep influence over the curricula of many language teaching

settings.

Moreover, certain types of learning associated with communicative language
teaching have also emerged like interactive learning in which learners account for
the receiver and sender of the message and communicate the meaningful message,
learner centered learning which considers learners’ learning needs and objectives
and gives them power in the learning process, cooperative learning which promotes
cooperation rather than competition, fask based learning which has a certain
objective, feasible content, a well-developed procedure, and a set range of outcomes,

and content based learning in which language is regarded as a means for obtaining
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knowledge about other subjects (Hung, 2012). Moreover, constructivism in which
learners constructs the knowledge instead of acquiring it with an active and
contextualized process, active learning where learners think individually and react
differently and problem based learning addressing the problems with the use of
knowledge and skills in a given task are also several of the new approaches

mentioned by Gru Prasad (2014).

Just as language is evolving, methods and approaches to teaching the language are
also flourishing as it can be inferred from the explanations aforementioned. Actually,
all the methods and approaches’ chief aim is to promote learners’ use of the language
for communication purposes, and all of those have engaged with authentic texts for
distinctive aims. Materials focused approaches have dealt with authentic texts in the
translation of the target language or illustrating the grammar points in the context.
Humanistic approaches have also been in line with the use of real texts for
autonomous and self-directed learning. Indeed, the use of genuine texts has gained
most attention in communicative approach by dint of the learners’ necessity to be

exposed to the real language (Mishan, 2004).

Even though the essentiality of both spoken and written authentic texts for the
development of the use of language in real life has been recognized, there is still
some debate on the exact definition of authenticity. Even if authenticity has been
assessed in terms of the quality of the text in the past twenty years, it has also been
interpreted by different researchers in distinctive ways. Some researchers (Harmer,
1991; Wilkings, 1976; Martinez, 2002) have focused on the native inception, which
refers to the production of the text by a native speaker, whereas some others have put
emphasis on the native reception, introduction of the text for native speakers. There
are others who mentioned both features of the text, requiring the texts to be both
native produced and used (Bacon, 1992; Bacon & Finnemann, 1990; Joiner, 1991;

Rings, 1986; Rogers & Medley, 1988; Scarcella & Oxford, 1992).

Furthermore, some writers have also mentioned the purpose of the creation of the

text without considering the native speaker perspective. They have primarily



considered a text authentic when it is produced for the purposes other than teaching
(Bacon and Finneman, 1990; Lee, 1995; Nunan, 1998; Tomlinson, 1998; and
Widdowson, 1979). Considering English as the lingua franca and the concepts such
as world Englishes and Inner and Outer circle countries for the language learning,
authenticity definition might have another challenge to describe. However, in this
study, authentic text has been accepted as the text which is not produced for

pedagogical purposes and produced by and for native speakers or the global world.

On the one hand, authentic texts have been appreciated a lot because of many
reasons as providing authentic input, representing the culture of the target language,
improving language skills, being updated, especially, motivating learners because of
the relevancy of them to the daily life. On the other hand, the use of these genuine
texts has also been criticized due to their challenge, complexity, causing some
affective factors as demotivation and frustration and going out of date swiftly.
Moreover, other problems with these texts such as access to the materials, selection
and implementation of the texts in classes have also posed a threat to the
effectiveness of the use of authenticity in the language learning process.
Consequently, the texts alone have not created the language environment necessary
for a real like communication without some other factors. Therefore, different types
of authenticity terms have come in view such as text authenticity, task authenticity,
authentic instruction and authentic learning activities and authentic learning
environments. Especially, it has been acknowledged that the task authenticity is a
requirement for the efficiency of the authentic texts to promote the real life

communication considering the communicative purpose of the text.

Furthermore, with the development of technology, many Web 2.0 tools have
provided feasibility and prevented the possible problems regarding the use of
authentic texts. According to Mohd Deni and Zainal (2009), substantial progress in
the Internet technology influenced learning and teaching in a number of positive
ways. Learning became more meaningful, interesting and challenging with a variety
of easily-attainable websites and diverse communication tools via synchronous and
asynchronous means (p.112). With the diverse sources on the Internet, there is hardly
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any problem in terms of reaching the authentic texts and materials. Even the audio
and audio visual materials are easy to access, which facilitates the integration of
authentic materials into the language classes. However, to be able to integrate those
materials into the courses, a language teacher should keep abreast of all the latest
developments and pick up steam in the process of both learning and teaching the
language. In the same vein, the use of technological tools should not be limited to the
teachers inasmuch as the learners are the digital natives of the era and their interest in
the new technologies might motivate them more in the language learning phase.
With this case study, the perceptions and the experiences of learners might provide
some insight into both benefits and challenges of the integration of not only authentic

materials and tasks but also some Web.02 tools.

1.2 The statement of the problem

One of the problems in language education in a foreign language setting in Turkey
might be the fact that even though our students have the ability to memorize all the
grammar points before the exams and sometimes even outperform in the quizzes,
they may actually lack the competence of using this acquired knowledge in real life
setting. Learners may not be able to utilize what they have learned in their writing
papers or spoken interaction with a native speaker of English. As it is claimed by
Larsen-Freeman (2003), whereas the presentation and practice are handled by
language learners, production, a more communicative aspect of a lesson that requires
transfer of knowledge, is the challenging part of learning process (as cited in Ozverir
& Herrington, 2011, p.1425). One of the reasons why language learners can not
produce the language as it is expected in an interaction might be the fact that both
instructors and learners try to fulfill the course requirements via pedagogical tasks
most of which are destitute of complexity, deep understanding and connection to real
life (Ozverir and Herrington, 2011). Even though school subjects are taught to
practice them in real world, students may not connect their knowledge with their real
surroundings. The reason might be the inauthentic procedures, which restrain

learners’ creativity in language learning process.



Considering language learning settings, ESL (English as a second language)
environment is more advantageous than EFL (English as a foreign language) setting
inasmuch as ESL learners are not limited to classroom and they have a chance to
reach authentic use of language outside the classroom and interact with native people
and practice their language (Ozverir and Herrington, 2011, p.1423). Nevertheless, it
may not be the case in an EFL setting, therefore, to make learning more authentic,
native speakers of English are recruited as instructors in foreign languages
departments and authentic texts are harnessed by non-native language teachers.
Mishan and Strunz (2003) contend that advertisements, newspaper articles, books,
photographs, leaflets etc. have been used to create authenticity, yet these texts have
formed only “cosmetic authenticity” (p. 239). So, what causes this inauthenticity in
language classroom? It may not be the text itself that makes a classroom setting
authentic, thus the use of authentic material and dependence on native teachers may
have not changed the situation and resulted in this inauthenticity in class even with
the engagement of learners with authentic texts. As learners read these authentic
texts and answer comprehension questions with multiple choice items or true false
activities, learners’ interaction with the text does not develop any real world
competency, indeed and the logic behind all the exercises is comprehension of the
text without the appreciation of its communicative function. What communicative
function refers here is the relevance of the task to the purposes for which we read an
article or listen to a lecture or news online. In real life setting, we read or listen to be
informed about something or use that knowledge to create or perform another task. It
1s not just being informed, Mishan (2004) has listed many communicative aims like
persuading, comparing, analyzing, reporting etc. That is, we use the language for
such purposes in life not to answer comprehension questions. Therefore, language

tasks might be designed considering those communicative purposes in real life.

As a result, it is almost impossible to have authenticity in language classes without
applying authentic tasks and activities apart from the use of the material for the sake
of realizing the communicative function. In order to have authentic learning

environments in which learners can use the knowledge and expertise that they have



acquired and share with their peers, there are some sets of requirements listed by
Herrington and Oliver (2000) after their fully fledged review of literature in situated
cognitive and authentic learning contexts. With the application of these
characteristics of authentic learning environments, learners can be provided a chance
to proceed to the production step and connect their learning to their real world by
means of completing tasks that entail their use of multiple sources, creativity,
collaboration and reflection. Nevertheless, there is not much research on the
effectiveness of the use of these criteria for an authentic learning environment,
especially in EFL setting. Therefore, some research focusing on not just the materials
but the tasks and learning environments should be conducted to see the effect of
these characteristics on the learners’ perceptions of their language development.
Especially, in Turkey, there isn’t any research on the implementation of the authentic

tasks. Thus, the study might be initiative for the prospective studies.

Integration of technological instruments in language classes can also be very crucial
in terms of offering learners an authentic learning environment. Whereas some
classes have only one blackboard and an instructor to disperse the knowledge, some
institutions, especially the private ones might be equipped with the new technologies.
This difference might also pose a problem for the digital learners who have the
traditional classroom. However, having smart boards, projectors in classes may not
even serve the purpose for the digital learners. As it was mentioned Shafi and
Mansor (2009), digital learners anticipate having active, interesting, fun activities
and immediate satisfaction. As a consequence of this, whenever they confront

traditional learning environments or instructions, they may easily give up learning.

Actually, the use of technology by the instructor is appreciated by both the digital
learners and otherwise, yet the use of it by the learners may even promote authentic
learning more and prevent some possible challenges of authentic learning.
Furthermore, technology might be an invaluable tool providing access to many
written and spoken authentic materials in EFL setting. For instance, authentic texts
might be considered rare in the past, yet with the technology today, it is very easy to

reach a number of authentic sources. Another reason of integrating technology might
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be the affective factors that it provides. With the online sources, learners’ anxiety can
go down during the engagement with authentic tasks. In addition to that, learners can
have more learner autonomy since they will be able to have a chance to select their
own materials and determine the pace of their learning. Last but not the least;
learners can enjoy the use of technology in language learning in a digital age where

everything is performed with a click on the button.

On the other hand, the integration of technology does not guarantee authenticity all
the time. For all these assumptions stated above, there should be some concrete
evidence and emphasis on those areas. Besides, the relation between the use of
instructional tools and authenticity should be searched in detail in distinctive settings
so that the extent how they complement eachother can be found out. Which
technological instrument works with what kinds of authentic tasks or activities
should also be investigated in order that classroom practices get the most out of the
use of instructional tools for a genuine language learning environment. In the same
vein, learners’ perceptions on their experiences with those tasks and tools are also
crucial to enlighten the effectiveness of the integration of technology and
authenticity. All in all, it is vital that there should be some investigation into the use
of authentic tasks with the technological tools and the Internet sources in EFL to
assess the applicability and effectiveness of them and enhance some pedagogy for

the integration of those tasks in EFL context.

1.3 Significance of the study

Present study might have an utmost significance for both the case context, a foreign
languages department at a private university in Turkey, and the language teaching
and learning in general. Inasmuch as it covers a few debated methods and
dimensions in foreign language education, the study may introduce some new
perspectives on incorporating authentic learning materials, tasks and technology. In
addition, it may exemplify the implementation of integrated language skills with the

support of communicative approach putting emphasis on meaning rather form.



First of all, present study is rather significant in terms of providing some insight into
the use of both authentic texts, materials, tasks and technological tools. This study
might inspire curriculum developers to integrate more technological tools and
consider authenticity, not just text authenticity, while preparing some language
materials and tasks, especially, portfolio tasks in the context. That is, the assets and
challenges of the implementation of authentic tasks in this study might guide the
curriculum developers in the process of selection, adaption and implementation of
the authentic materials and tasks. Furthermore, the study provides an example of
integration of distinctive skills in single tasks, which might support or refute some
ideas like the skills should not be taught separately. The study might also be useful
for the teachers who aim at benefiting from authentic online sources. For instance, in
view of the data collected during the study, the focus on the meaning and learners’
interaction with classmates in a social network like Edmodo may encourage teachers
and program developers to replace online course book materials, which only include
fill in the blank type of exercises having no communicative purpose, with such social

networks in which learners may benefit more.

Moreover, the study might also be noteworthy for the researchers in EFL context in
terms of providing a comprehensive literature review on authenticity in language
education and a sample case implementing both authentic texts and tasks with the
implications for classroom practice and further research. The literature review
encapsulates a variety of topics and suggests the process from authentic materials to
the authentic learning environments, thus introducing almost fully fledged review
and guidance to the prospective research studies. Furthermore, there are many
studies on the effectiveness of authentic materials for distinctive skills, yet there are
not enough studies on the effectiveness of the authentic learning enviroments/tasks in
EFL setting. Therefore, this study might be a preliminary for prospective research

studies as it involves both authentic tasks and activities not just the texts.

In addition, the significance of the study in the specific context might be summarized
with its contribution to the learners. First of all, with this study learners have the
chance to express their feelings, attitudes and suggestions regarding the instruction in
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the school, thus, have a voice in curriculum. Besides, they have gained some skills
and strategies to deal with the real world English by being exposed to the authentic
input both online and offline. Not only have they enhanced their real communication
in the target language but they have also been encouraged to use technological tools
while progressing in their both productive and receptive language skills.
Consequently, they have accessed to the knowledge that they can use in their real
settings and in their future careers. Apart from the language skills, learners have
gone through not only autonomous learning process but also collaboration and
cooperation in group activities by putting language into their lives, developing
strategies to deal with the authentic sources, doing extensive reading, projects,
interacting with friends and native speakers in the target language outside the
classroom context. To summarize, the study is noteworthy for the setting in which it
is carried out. However, this advantage of being exposed to the real life materials and

tasks can be provided to other learners in different EFL settings.

All in all, present study might have a great significance in terms of revealing both
benefits and problems of authentic learning activities via technological tools. Apart
from the practical implications, it contributes to literature with the implementation of

ten authentic tasks not just one for the whole semester in EFL classes.

1.4 The purpose and research questions of the study

The purpose of the study was to explore EFL learners’ perceptions on the
implementation of the authentic tasks with the use of technological instruments.

Three main research questions asked in the study were:

1. Before the implementation of ten instructional technology supported
authentic EFL tasks, what are the perceptions of EFL intermediate learners
on

a) their competency in the use of English in real life settings?
b) their competency in using technological tools

c¢) the characteristics of the EFL language learning and teaching tools?



2. After the implementation of ten instructional technology supported authentic
EFL tasks, what are the perceptions of EFL learners’ on the effectiveness of
ten authentic tasks?

3. How did the implementation of authentic EFL tasks affect the learners’

perceptions of their competency in the use of English in real life settings?
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CHAPTER 2

LITERATURE REVIEW

2.1 Definition of authenticity

With the development of communicative methods and integrating technology in ELT
authenticity term has been reused over and over again. Terms like authentic texts,
authentic tasks, authentic instruction, authentic context, authentic testing etc. are
frequently mentioned by most foreign language experts defending the
communicative methods of teaching. However, there is no consensus on the exact
definition of the authenticity, which is quite predictable to be controversial

considering the distinctive contexts in which authenticity term is mentioned.

2.1.1 Definition of authentic materials

Defining authenticity is a challenging work even when you just refer to the authentic
materials since scholars vary in their explanations regarding authenticity. Some focus
on native inception or reception whereas some put emphasis on the reality of the
materials; moreover, the general definition acknowledged by many authors attaches
particular importance to the texts created for the real purposes rather than the

pedagogical ones while defining authentic materials.

To begin with, some experts are in the opinion that the material should be produced
by native speakers of the target language whereas some others consider that the
material or text should also be produced for native speakers of the target language to
be regarded as the authentic texts or materials. To exemplify, Harmer (1991)
identifies authentic texts as ‘materials which are designed for native speakers; they
are real texts; designed not for language students, but for the speakers of the

language.’(as cited in Tamo, 2009). In addition to that, Wilkins (1976) also regards
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the authentic texts as the products introduced for native speakers (as cited in
Trabelsi, 2014). Martinez’s (2002) definition also compromises that authentic
materials are catered for native speakers. Indeed, a widespread definition of
authenticity includes both and it is the unchanged text which is created by native
speakers and for native speakers (Bacon, 1992; Bacon & Finnemann, 1990; Joiner,

1991; Rings, 1986; Rogers & Medley, 1988; Scarcella & Oxford, 1992).

Secondly, some scholars emphasize the reality and genuineness of the texts while
defining authentic materials. Morrow (1977) describes ‘authentic text as the
language produced by a real speaker or writer for a real audience, which is expected
to indicate a genuine message.’ (as cited in Baghban, 2011) Rogers and Medley
(1988) also lay emphasis on the naturalness and describes authentic as ‘language
samples reflecting a naturalness of form and an appropriateness of cultural and
situational context that would be found in the language as used by the native

speakers" (p.468) (as cited in Al-Musallam, 2009).

Lastly, considering all of the viewpoints above, there is actually a primary definition
of authentic material acknowledged by a number of researchers interested in
authenticity such as Bacon and Finneman (1990), Lee (1995), Nunan (1998),
Tomlinson (1998) and Widdowson (1979). Bacon and Finnemann (1990) regard
authentic materials as ‘the texts produced by native speakers for non-pedagogical
purposes.’(p.469). Lee (1995) asks for a real-life communicative purpose to identify
a text and defends that it should not be produced for teaching purposes. Nunan
(1998) also states authentic material is created for purposes other than teaching
language. Tomlinson (1998), supporting the same idea, advocates that a text which is
not written or spoken for language teaching purposes is called authentic. Whereas a
newspaper article, a novel and a story can be authentic, a story written for the
purpose of exemplifying a structure like reported speech or and a dialogue scripted to
illustrate an illocutionary act like inviting are not authentic according to him (p. ix).
Besides, Thornburry (2006) provides his utterance that a classroom text is authentic
if non-classroom audience is thought while the text is written. While he considers

songs and newspaper articles authentic, he regards the drills and dialogues in the
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course book non-authentic (p.21). In addition, Mishan (2005) also endorsed that
notion by claiming that authenticity has to do with the real communicative purpose
of the text (p.33). For instance, a text is authentic when it is created to serve a
purpose like informing, engaging or persuading people not to illustrate or emphasize

the grammar points.

Actually, variation of the definitions of authenticity is expected considering the
development and use of it in distinctive teaching and learning approaches and
methods in history. Considering the incoherent history of authenticity, there are
primarily three approaches that appreciate the use of authentic materials to date.
These approaches and their developments are explained in detail by Mishan (2004).
However, to illustrate the history of authenticity, these three approaches and the
rationales of their integration of authentic materials can be examined in Figure 1

given below.

Suggestopedia and silent way are relevant to authenticity in terms of theme.

Self-directed learning and autonomous learning are among pedagogical

LI

rationale.

Materials-focused Humanistic appreach Communicative approach
approach
Translation of target language to Learners should be exposed to the
mother tongue. language used by natives

[Berardo,2006)
Inductive learning

(demonstrating grammar in The use of contrived materials does
context) ({Sweet, 1989) not provide real use of language.
[Khaniya,2006)

Figure 1: History of authenticity by Mishan (2004)

13



As a result, considering the dominance of communicative language teaching method
in language classes for the last two decades, the assertion that the material should not
be produced for educational purposes, instead, should be created for the real life
communicative purposes is also endorsed by many researchers as the definition of

authentic materials for now.

When we think about the materials introduced for real purposes, the menus in a
restaurant, an article in an updated online newspaper, any entry written on a social
network or on a blog are all created for real purposes not for pedagogical purposes to
be used in a language classroom environment. On the other hand, these materials
introduced for real purposes outside the class are grouped into two by laniro (2007).
The former includes print materials such as magazines newspapers, greeting cards
calendars etc. whereas the latter involves auditory materials like radio broadcasts,
TV programs, videos, DVDs, podcasts etc. Gebhard (2006) also classifies authentic
materials as: ‘authentic listening/viewing materials (movies, TV commercials songs
etc.), authentic visual materials (slides photographs, stamps etc.), authentic printed
materials (newspapers printed, advertisements, history books, business cards etc.)

and realia (doll, puppets, rings, umbrellas, wallet, plants masks etc.) (p. 103-104).

Nevertheless, as Wallace (1992) implies, any text brought into classrooms for
pedagogical purposes loses its authenticity (as cited in Joy, 2011). That is, the
context is class and even if you bring the supposed authentic material into class, it
will lose its authenticity due to the fact that this material will be exploited for the
purpose of teaching. Widdowson (1998) also incessantly maintains that there is a
contradiction when the authentic texts are used in language classes as he believes
that the authenticity does not come with the text when it is brought into the class for
pedagogical purposes (p.711). Moreover, Chavez (1998) maintains that assumed
authentic text becomes inauthentic when it is brought into classroom since it is
separated from its original context and audience. However, these ideas are also
challenged by Taylor (1994), advocating that classroom has its own genuineness and
naturalness (p.5). He asserts that in language classroom, learners provide their own

authenticity as they do somewhere else. Tatsuki (2006) also verbalizes that the real
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world is not actually more real than the classroom and what makes classroom
environment seem unreal is the interaction realized there (p.3). Similarly, Berardo
(2006) also finds authentic materials beneficial for language learning even though

classroom environment cannot be as natural as the real world.

2.1.2 Beyond its original meaning: Different types of authenticity

With regard to all the definitions provided for the authentic materials, there are two
prevalent definitions as stated before. The former is the text produced by and for
native speakers and the latter is the text or material produced for real world purposes
not for pedagogical aims. As it is obvious with these definitions, the early description
of authenticity primarily focused on the text authenticity, and text or material
authenticity is grasped without mincing matters now even though authenticity is still
vague when it goes beyond the text. Consequently, the emphasis is on different types
of authenticity now and the debate on these various authenticity types has emerged
with its use with different kinds of collocations such as authentic text, task, situation
etc. Actually, this development or expanding definition of authenticity results from
the fact that authentic text or material advocated for two decades is not enough to
create the expected benefits of authenticity. Hitherto, this situation exposes a various
types of authenticity. Consequently, authenticity, which was referred as authentic

materials or texts in the past, goes beyond its original meaning.

2.1.2.1 Authenticity factors

Chavez (1994) introduces 12 factors for her study and this classification of the
authenticity term is a comprehensive one as it can be seen in Table 1 below.
Moreover, they are rather illuminating, indeed since it considers a variety of factors

with regard to the authenticity term.
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Table 1: Authenticity factors by Chavez (1994)

Authenticity Factor Explanation

. Non-recorded discourse, listening or watching as the discourse
1 Immediacy

develops

2 Currency Up-to-date information

Medi . . ..
3 © 1un.1 . e.g. dialogues not presented in writing but orally

authenticity
4  Native inception Produced by a native speaker
5 Native reception Produced for a native speaker
6  Cue authenticity Being exposed to natural range of clues e.g. watching people

speak and not only listening to them speak

The information stand to influence actual behavior, i.e., one
7  Intent authenticity reads a movie schedule because one actually wants to go to a
movie

Learner participates; versus learner exclusiveness: learner
does not participate

Discourse appearing in its original and natural context or
environment; newspaper articles not printed in a textbook.

8 Inclusive

9  Source authenticity

Initiative Discourse solicited by learner; instead of introduced by

10 ..
authenticity teacher or another party

. .. Target language environment; versus non-target language

11 Setting authenticity g - . S

environment

Cultural ( goal )

12 ) .
orientation

Versus linguistic ( means ) orientation

According to the findings of her study, native inception factor is significant whereas
native reception is less important, which might require a change in the definition of
authenticity which claims they should be created by and for native speakers of the

target language.

Apart from Chavez’s (1994) factors for authenticity in foreign language classes
which illustrate that the naturalness of the text is not the only factor for authenticity,
Mishan (2005) believes that the crucial thing is not whether the text happens in a real
environment but what we do with the text (p.30). She considers a text authentic when
it has a communicative purpose and it is used in a similar way as it is used in real
context (p.79). Widdowson (1978) also differentiates the genuineness of the text and
authenticity: ‘Genuineness is a characteristic of the passage itself and as an absolute

quality. Authenticity is a characteristic of the relationship between the passage and
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the reader and it has to do with the appropriate response.’(p.80). He exemplifies this
relation by noting that when the parts of a whole article in a newspaper is drawn
from its natural context and presented in class, the text loses its authenticity even if
the text itself is a genuine piece of language. In the same vein, Breen (1985)
mentions three different versions of authenticity; the authenticity of the input used in
language classes, authenticity of the learners’ interpretation of the text and
authenticity of social situation (as cited in Baghban, 2011, p.5). Guariento and
Morley (2001) also have a similar classification including authenticity of purpose,
authenticity of target tasks, authenticity of classroom interaction and authenticity of
learner engagement. In this taxonomy, the language is used for a real purpose,
students are expected to deal with real life tasks and work in pairs or groups.
Moreover, they are interested and engaged in the task. Joy (2011) details another
categorization and identifies four schools of authenticity; text, task, learner and
classroom authenticity which are actually mentioned by other writers with different
viewpoints (p.11). With respect to many different taxonomies provided by some
authors, the striking ones are given with the distinctive perspectives together with the

realationship among the tenets of authenticity in Figure 2.

AUTHENTIC
MATERIALS

LEARNER
AUTHENTICITY

CLASSROOM
AUTHENTICITY
AUTHENTIC
INSTRUCTION

AUTHENTIC
LEARNING
ENVIRONMENTS

Figure 2: Concept map of authenticity
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As it can be observed in Figure 2, the starting point is the authentic material which is
distinguished from the authentic input since authentic materials can also include
realia. However, with the development of the language teaching approaches and
methods, definition of authenticity transcends and today what is crucial in language
classes is to create an authentic learning environment with the integration of

authentic materials and tasks.

2.1.2.2 Input authenticity

Input is described as the language written or spoken to the foreign or second
language learner. Input authenticity refers to the real written or spoken texts that are
introduced to the students. Brown and Menashe (2008) classify the authentic input
into five categories as it is illustrated in Table 2.

Table 2: Five different input authenticity by Brown and Menashe (2008)

Input authenticity

genuine input authenticity
altered input authenticity
adapted input authenticity
stimulated input authenticity

N S W N =

inauthenticity

In genuine input authenticity, the input is created for the real world use and has no
change in itself during the use of it in language classes. For instance, watching a
movie or TV series without interfering or using scripts of the movie can be
considered genuinely authentic. In altered input authenticity, even though there is no
difference in meaning, there are some changes on visual quality of the input or it
might be presented as fragments and not a complete version. Adapted authenticity
can be seen when some structures or vocabulary items are changed to make the text
easier for the students having low level of English proficiency. Simulated input
authenticity mostly refer to the texts created by the teacher or a writer as though it is
written for the real audience like advanced listening and reading texts in course
books. Inauthenticity means that there is no effort to make the text seem authentic

which can be seen in some text books including explanations for the grammar points
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(Brown and Menashe, 2008). In view of this taxonomy, we can say that what we

refer to ‘authentic’ is actually ‘genuine input authenticity’.

2.1.2.3 Learner authenticity

According to Kaikkonen (2000), learner authenticity derives from the word
authentees, meaning subject or agent, therefore, in language learning authenticity is
regarded as the genuineness of the learning procedure in which there is more
emphasis on the learner as an active participant of his learning (as cited in Autio,
2012, p.8). Van Lier (1996) refers to authenticity of learner by implying that
authenticity is not just the quality of the text, it is the characteristic of the learners’
self-determination and dedication to comprehending it. Lee (1995) also distinguishes
text and learner authenticity and indicates that learner authentic materials are rather
learner centered and they promote students’ interest and enthusiasm to learn a
foreign language. She also maintains that materials should be pertinent to students’
experiences and have a communicative aspect so that learners appreciate or fancy the
given material (p.323-324). Moreover, MacDonald, Badger and Dasli (2009) claim
that non-native reader or listener realizes learner authenticity by responding to the
text appropriately. Consequently, learner authenticity complements text and task
authenticity since neither of them is enough without having a response from the
learner. In a sense, learner authenticity is the last stage of authenticity since if learner
is not engrossed in tasks; both the text and the task will automatically seem
inauthentic. Actually, Widdowson’s (1978) definition of authenticity ‘the
relationship between the learner and the input text and the learners’ response to it,
that should be characterized as authentic rather than the input itself” is very close to
the learner authenticity since it emphasizes the learners response to the text not the
text itself.

2.1.2.4 Classroom authenticity

Taylor (1994) states that it is not right to cast the classroom context aside and call
everything in it as artificial (p.6). Duda and Tyne (2010) also imply the classroom
authenticity by concluding that authenticity is no longer is related to just materials

but the conditions where they are utilized, which can be called the classroom setting.
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Breen (1995) describes an authentic classroom which provides the context where
students can share their problems and progress in language learning process as a
social activity (as cited in Macdonald et al., 2000), Regarding the provision of
classroom authenticity, Newmann and Wehlage (1993) express that it is the expertise
of the teachers to provide a context in the class where learners, texts and tasks can
merge to create a meaningful interaction.

2.1.2.5 Authentic instruction

As it is stated earlier, classroom authenticity is primarily provided by the interaction
among students and instructor and teacher has a paramount role in the authenticity of
this interaction. However, it is not only the teacher but the whole instruction process
that creates authenticity. Therefore, Newmann and Wehlage (1993) have created five
standards of authentic instruction and these can be seen in Table 3.

Table 3: Five standards of authentic instruction by Newmann and Wehlage (1993)

Five standards of authentic instruction

1 Higher- order thinking
Depth of knowledge
Connectedness to the world beyond the classroom

Substantive conversation

[V, B N VS I S

Social support for student achievement

According to Newmann and Wehlage (1993), lower-order thinking realizes when the
students are asked to gain and repeat the information or rules through the repetitive
acts whereas higher-order thinking can be seen with the students’ synthesis, analysis
and interpretation of the information. With regard to the depth of knowledge,
students have superficial knowledge when they have subtle understanding of the
ideas and concepts presented to them; however, knowledge is deep when students
have the distinctions, developed arguments, sophisticated understanding and
solutions to the problems. Connectedness to the real world refers students’
engagement with real life problems and use of their personal experiences.
Substantive conversation necessitates students to have great deal of interaction about

the subject and if the teacher just introduces pre-determined questions and a selection
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of information, it means class has little or no substantive conversation. Substantive
conversation is quite high in classes where the conversations, exchange of
information are not totally controlled. The last standard for the authentic instruction
is social support which is higher in classes where the teachers and students have a
mutual respect and there is encouragement for the students against the challenge of

the tasks apart from the assistance during the process.

2.1.2.6 Task authenticity

While defining authenticity, some authors have focused on the material whereas
some others have put emphasis on the both spoken and written input. Moreover,
some of them have described authenticity through learner engagement or social
context, but there are also some others who have especially prioritized the tasks
while defining authenticity. For instance, Breen (1985) claims that authenticity is not
only about the language (authentic texts) chosen for language classes but to the tasks
learners are engaged with and the social setting is formed in the classroom (Al-
Musallam, 2009). Guariento and Morley (2001) also note that whereas the authentic
input is essential for the improvement of the competence in the target language, by
itself, it is not enough and authenticity has to the with the task more than the text
itself. (p.349). Autio (2012) also has defined authenticity as the classroom activities
in which the communicative purpose of authentic text is acknowledged (p. 15). That
is, authentic task emerged as one of the facets of describing authenticity.

However, there are also distinctive descriptions of authentic task. For instance,
Tomlinson (1998) describes an authentic task as: ‘A task which involves learners in
using language in a way that replicates its use in the real world outside the language
classroom.” Thus, filling in blanks, changing the verb from one tense to another and
having a substitution chart are not authentic tasks. However, responding to a letter
or an email, discussing different points of views and comparing a variety of
brochures or websites to choose holiday resort are authentic activities (Tomlinson,
1998, p. ix). Nunan (1989) also differentiates two different types of tasks including
pedagogical tasks engaging students in task which they are unlikely to perform

outside the class and real life tasks requiring students to perform the sorts of
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behaviors that they are supposed to have in real world beyond the classroom (p. 40-
41). Real life tasks can be considered as the authentic tasks here. Furthermore,
Brown and Menasche (2006) classify task authenticity into three, which are genuine,
simulated and pedagogical and they also emphasize that there is not a real task
authenticity and they only have considered immersion but for an instructor as the
genuine task authenticity. According to Mishan (2005), in order for a task to be
authentic, they should have certain characteristics which are listed in Table 4 below:

Table 4: Characteristics of an authentic task by Mishan (2005)

Characteristics of an authentic task

1. Reflect the original communicative purpose of the text
Be appropriate to the text on which they are based
Elicit response- engagement with the text
Approximate the real life tasks

Activate learner’s existing knowledge of the target language

AN

Involve purposeful communication between learners

She also gives details on the communicative purposes after a review of literature and
introduces seven different communicative purposes with their functions as illustrated

in Table 5 below.

Table 5: Communicative purposes of the text by Mishan (2005)

Communicative

Purposes Communicative purpose of the text is to Functions
1 Informative Transmit information Transactional
2 Persuasive Persuade ( purchase, opinion, action etc) Transactional
3 Soliciting Interact or transact ( business or personal) Transactional
4 Instructional Give instruction or implementing a process Transactional
5 Provocative Provoke emotive, intellectual kinesthetic reaction Interactional
6 Interactive Interact or transact ( business or personal ) Interactional
7 Engaging Engage imagination, emotions (including Reactional

humour)
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Moreover, when she maintains that the task should be appropriate to the text, she
emphasizes that the task should be designed to reflect the original communicative
purpose of the text. Regarding the response and engagement, task is expected to
reflect the reaction and response of the learner to the text. Therefore, it is significant
to look the engagement of a native speaker with the text. ‘Does a native speaker of
English skim and scan the text or refer back to it for guidance?’ Asking the
comprehension questions after reading a newspaper article is questionable since in
real life, we do not read a newspaper article word-for-word, instead we skim the text,
which is called partial understanding. Actually what is authentic is the partial
understanding not full comprehension of a text (Mishan, 2005). Approximating the
real-life tasks is having tasks that a native speaker does when listening or reading a
text in real life. For instance, taking notes for the people and main topic of the news
and considering the non-verbal elements in it since these are the actions done by the
native speakers subconsciously while they watch the broadcasts. Learner’s existing
knowledge of the target language is also very significant and the tasks should build
new information on their previous knowledge. For instance, before showing a café
scene, they might be asked to write a dialogue to illustrate students’ perception of the
payment and ordering habits. Mishan (2005) also claims that many communicative
activities actually end up being a pedagogical task since there is not creativity in it.
She suggests tasks including a concreate outcome like a report of a small research

project or a survey.

Besides the characteristics of authentic task, she also proposes some task types given

in Table 6 below and she introduces task samples for each typology.

23



Table 6: Task typologies by Mishan (2005)

Task
typologies

Description

Examples

Reaction

Response

Inference

Transference

Extraction

Analysis

Extension

Reaction (including kinesthetic) to written
audio or audio visual input of non-emotive
nature acting on written, audio or visual
instructions in order to create something,
accomplish a task or participate in an
activity.

Response (manifested orally or represented
in writing) to audio, written, visual or audio-
visual input of emotive nature.

Inferring and interpreting the information
concepts ( including cultural) from audio,
written, visual or audio-visual input
Transference, translation or paraphrase from
one medium, genre or culture to another (
includes awareness of significance of these
transferences)

Extracting factual information ( including
factual cultural indicators) from audio,

written, visual or audio-visual input

Awareness-raising of linguistic forms and

functions and of emotive figurative
subjective use of language.
Extension prediction of development

outcome of an event situation via audio,
written, visual or audio-visual input.

Make plans on the basis of
weather forecast

Listen to an instrumental
section of a song and
write a prose piece, poem,
or draw a picture to
illustrate what it evokes

Watch a series of film
trailers and infer the genre,
setting, basic story etc.
Deconstruct a newspaper
magazine article reporting
findings of a survey to
infer and write the original
survey

Extract factual information
(price, ingredients, unique
features of a product from
advertisements)

Analyze how newspaper
headlines achieve impact
Analyze conversational
strategies on basis of
dialogues from interviews
films soaps

Identify with a character in
novel story or film and
develop characterization

All in all, Mishan’s (2005) perspectives on authenticity reflect the source of

authenticity, which is the communicative purpose of the text.

Moreover, Lee (1995) also considers the task design crucial when authentic materials

are used; therefore, he suggests some points to consider while designing the tasks.

These points are listed in Table 7 below.
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Table 7: Some suggestions for designing authentic tasks by Lee (1995)

Suggestions for designing authentic tasks

1. In real-life communicative situations it is very common to use more than one
language skill to achieve different communicative purposes, and for this reason an
integrated skills approach is recommended.

2. Contexts have to be provided for tasks, so that learners can practice the skills in a
natural, meaningful, and relevant way.

3. The task content should be related to the authentic materials selected so that
students can use them as a springboard for the tasks.

4. Whether the task is used as pre-activity, practice activity, or post-activity depends
on the course objectives, the skill(s) to be practiced, and learners’ preferences.

As it was clearly indicated by Lee (1995), authentic tasks should incorporate not just
one language skill but it should also include integrated skills. Implementing
integrated skills are actually required to have a real interaction and communication,
therefore integrated skills can be observed in some approaches like task based
learning cooperative learning and content based learning. According to Tatsuki
(2006), there are eight advantages of integrated skills approaches:

1. It exposes English language learners to authentic language;
It challenges them to interact naturally in the language;

3. Learners rapidly recognize the richness and complexity of the English
language;

4. Learners see that English is not just an object of academic interest nor
merely a key to passing an examination; instead,

5. English becomes a real means of interaction and sharing among people;

6. It allows teachers to track students' progress in multiple skills at the same
time;

7. It promotes the learning of real content, not just the dissection of
language forms;

8. It can be highly motivating to students. (Tatsuki, 2006)

Moreover, having a relevant context is also significant while preparing authentic
tasks, thus, tasks can be presented students via using some real situations. Of course,
this also depends on the materials used in class. Materials and the contexts and the
task should complement each other. Finally, task should be designed according to

the needs and requirements of the language program.
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2.1.2.7 Authentic activity
Jonassen (1991) describes authentic activities as tasks which are relevant to the real
world and supply learners with the reasonable amount of complexity and give a
chance to students to choose the level of challenge and also involvement (as cited in
Herrington, Oliver & Reeves, 2002) Newmann and Wehlage (1993) regard authentic
activities as the real-life tasks that one can come up against at work, at home or in
other kinds of social setting. Ozverir and Herrington (2011) indicate that
pedagogical tasks bereft of reflection of real life activities create negative impact on
students’ development of knowledge, and recommend that characteristics of
authentic activities have utmost significance to accomplish authenticity (p. 1423). To
sum up, authentic activities actually are interwoven with authentic tasks and their
primary goal is to present authenticity to the language learners.
2.1.2.8 Authentic learning environments
There is a confusion regarding the authentic learning environment and authentic task.
Even though authentic tasks and authentic learning environments are not the same
things, they are interwoven since their primary function is to demonstrate the
relevance of them and to encourage learners to develop skills that they can use in
their daily lives or in their future careers (Gulikers, Bastiaens & Martens, 2005,
p.510). Petraglia (1998) claims that engaging learners with authentic tasks is nearly
impossible without a realistic context; moreover, Honebein et al. (1993) also think
that an authentic task without an authentic context does not reflect a full picture of
the real world (as cited in Gulikers et al., 2005, p.511). Thus, an authentic learning
environment is the context which mirrors how the language, knowledge or the skills
acquired will be used in real life without extraction of its limitations and
complexities. According to Herrington and Oliver (2000), abstract knowledge is not
attainable in real life contexts because of remissness of the interdependence of
cognition and situation. If the context is separated from the learning, learners see
knowledge as the final product instead of a means to solve real life problems (p.23).
Hitherto, what is taught in school and the situation in a working environment does
not match at all and all complaints expressed by the companies are about the
impractical knowledge that the employees have and the lack of practicality,
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creativity and problem solving skills after they complete their degrees in colleges or
universities. Taking cognizance of that type of problems, authentic learning
environments can be a solution to those kinds of challenges as students are
encouraged to improve related skills by encountering learning simulating their real
life experiences or future careers in authentic learning environments, which is also
supported with the constructivist approach as it can be seen below.

According to constructivist approach, ‘learning is realized by the learner in
an active meaningful cooperative and authentic way. Therefore, learning
situations, environments, skills, contents and tasks must be real like and
authentic and represent the complexity of the life (Oguz & Bahar, 2008,
p-329).

Moreover, Herrington (2006) also maintains that authentic learning environments
have the power to enhance learner engagement and pedagogical outcomes taking into
account the learners who fail to deal with didactic and outdated instructional
approaches that permit one-way of transformation of knowledge from teacher to

students.

As concerns the characteristic of authentic learning environments, they put emphasis
on real-life complex problems; their solutions through problem based activities case
studies etc. and they are not constructed to teach a disciplinary (Lombardi, 2007).
According to Ozkan (2001), there are four characteristics of authentic learning

environments (as cited in Oguz &Bahar, 2008), which are listed in Table 8 below:

Table 8: Characteristics of authentic learning environments by Oguz & Bahar (2008)

Characteristics of authentic learning environments

1. Structuring information completing some tasks
2. Relating learning to students’ real lives

3. Keeping on learning in non-social settings such as home, workplace etc.

4. Cooperation and communication
Additionaly, Oguz and Bahar (2008) also contend that teachers’ ability to use

authentic materials in a manner that learners can make use of them is very crucial
while creating an authentic learning environment (p.332). After reviewing a great

literature in cognitive apprenticeship and situated learning, Herrington and Oliver
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(2000) have created a scheme for the characteristics of the authentic learning

environments and they call these factors as characteristics of authentic activities and

tasks in their later studies, which are described in Table 9.

Table 9: Characteristics of authentic learning environments, tasks or activities by

Herrington and Oliver (2000)

Characteristics of authentic learning learning environments

L.

10.

Have real-world relevance.

Provide authentic activities and tasks.

Provide access to expert performances
and the modelling of processes.
and

Provide roles

perspectives.

multiple

Provide the opportunity to collaborate.

Provide the opportunity to reflect.
Promote articulation to encourage
students to verbalize their knowledge
and thinking.

Tasks are seamlessly integrated with

assessment.

Create polished products.

Provide coaching and scaffolding at
critical times.

Providing authentic contexts that reflect the
way the knowledge will be used in real life
and activities match as nearly as possible the
real-world tasks of professionals in practice.
Activities and tasks are ill-defined, requiring
students to define the tasks and sub-tasks
needed to complete the activity. Comprise
complex tasks to be investigated by students
over a sustained period of time.

There is access to expert thinking and access
to learners in various level of expertise
opportunity for sharing

Providing the opportunity for students to
examine the tasks from  different
perspectives, using a variety of resources.
Support for the collaborative construction of
knowledge. Tasks are addressed to groups
rather than individuals

Activities enable learners to make choices
and reflect on their learning

Articulation enables tacit knowledge to be
made explicit and activities provide
opportunities for students to articulate the
knowledge they gained.

Providing for authentic assessment of
learning within the tasks rather than separate
artificial assessment removed from the
nature of the task.

Creating polished products valuable in their
own right rather than as preparation for
something else.
Allow competing
outcomes.
Instructor does not attempt to ‘transmit’
knowledge.Instructor’s role is supporting
rather than didactic.

solutions and diverse
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Herrington and Kervin (2007) introduce one example task for each characteristic
suggesting ten cases integrating technology into authentic learning environment. The

subject area of the tasks varies from geography to English language.

2.2 Rationales for the use of authentic texts and materials in language classes
2.2.1 Authentic Input

It is a well-known fact that input is frequently mentioned requirement for both
foreign and second language acquisition. However, what kinds of input can foster
language learning more, genuine spoken and written texts or contrived and
simplified texts? Authentic input is preferred because of some reasons like providing
a whole picture of language, illustrating the styles and some discourse markers
neglected by non-authentic texts, providing a meaningful context for students to have
generalizations about the language structures, and its challenge that make them more

comprehensible.

To begin with, Close (1965) and Broughton (1965) are suspicious of the benefits of
graded and pedagogical materials since they believe that the language presented in
those texts does not represent the target language (as cited in Latifi, Youhanaee &
Mohammadi, 2013, p.8). Moreover, Murdoch (1999) also advocates that if learners
are only exposed to the contrived materials prepared by the course book writers or
teachers, they may not be acquainted with the whole picture of the language and they
may fail to notice some facets of language, so he believes that authentic texts provide
the necessary input for the learners to raise the awareness of language use in both
spoken and written contexts and they lessen the dependence on the structural rules of
language (p.3). In addition to that, Miller (2003) also claims that academic course
books for listening are radically distinct from real thing. According to the findings of
the study, it is reported that an authentic lecture involves a great number of false
starts, repetitions and redundancies; nevertheless, none of such kinds of features
appear in textbooks. Georgieva (n.) also supports Miller (2003) with the explanation
that students do not get the diverse patterns of a language such as a variety of
patterns of pronunciation, accents and inaccurate use of language which is restricted

in standard teaching texts. On the other hand, Haines (1995) indicates that authentic
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materials provide real language in which structural and lexical items are various
(p.62). Moreover, as Mousavi and Iravani (2012) states, authentic materials involve
all of the points some of which can be neglected in a non-authentic text like
hesitations, gap fillers, pauses, backchannels etc. Besides, slow flow of speech,
artificial pauses and other kinds of discourse markers can create problems like the
loss of the intonation etc. Therefore, Cook (1981) says that providing the authentic
input to the students is the only way to guarantee that we give the learners what they
are in need of. Gebhard (2006) also appreciates the invaluable input that the
authentic materials provide since learners are exposed not just to the language
introduced with the text or the teacher (p.105). Therefore, learners get what a teacher
might neglect to give in terms of structure or vocabulary by means of this authentic

input.

Apart from having a range of structures, vocabulary and some points regarding
discourse stated above, authentic materials also contain a wide range of different
language styles which might not be found in traditional teaching materials (Tamo,
2009, p.76). Considering the contrived texts used in language classes, authentic
materials can profoundly assist foreign language instructors while showing the
distinctive features of different styles. For instance, authentic materials may
exemplify the distinct qualifications of written and spoken version of the language.
Moreover, learners might be exposed to a newspaper article in which they may just
comprehend the headline but they will see the style of a news headline or it might be

an advertisement or graffiti.

Gilmore (2007) also appreciates authentic texts as the rich sources for language input
whereas he is against the constrained texts introduced in course books. With
consciousness raising activities, students can have generalizations about the
structures of the target language through these authentic texts. It is significant to
have a meaningful context instead of practicing lexical and grammatical items in
isolation. Therefore, as it was indicated by Gilmore (2004), learners should not be

deprived of natural language and they should be provided with the true nature of
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conversation to some degree if the aim of language learning is to work autonomously

in the second language outside the classroom.

Finally, one of the most acknowledged hypotheses of Krashen (1981), input
hypothesis does not refer to the simplicity of the text but the comprehensibility of it.
It defends the challenge of the text should not be too easy or too difficult for the
learners. Instead, the input should be just above the level of the learner and I+ 1 term
is used to signify the comprehensible input hypothesis. Considering the dichotomy in
his statement, it is not the comprehensibility but the subtle incomprehensibility that
stimulate acquisition here. Therefore, he has adopted both written and spoken
authentic texts, which are comprehensible for the students who are advanced enough
(as cited in Mishan, 2005, p.22). Moreover, authentic texts can be more authentic
than the contrived or simplified input since they represent the whole language and

include the instrumental clues to understand the text instead of omitted pieces of it.

To put it in a nut shell, authentic input is one of the reasons of inviting authentic
texts in language classes since the value of them cannot be debatable considering
their illustration of a variety of structures, vocabulary items, discourse markers,
different writing styles and their challenge and clues that reinforce

comprehensibility.

2.2.2 Affective Factors

Authentic texts are also attractive in terms of the positive affective factors that have
impact on learners’ language learning. These elements include personalization,
learner autonomy, positive attitudes, motivation, feeling of achievement and self-

confidence, and enjoyment during the engagement with authentic texts.

First of all, Newmann and Wehlage (1993) consider conventional schooling
inauthentic since the work does not permit students to make use of their minds
creatively and has no intrinsic meaning or value to students beyond the classroom
achievement. Behizadeh (2014) thinks that real world depends on students’ personal
interests, social and cultural experiences and knowledge of their society. Thus, if the

texts are relevant to learners’ personal interests, learning process will be much faster.
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Accordingly, Murdoch (1999) claims that it is necessary to use the authentic
materials in language classes to increase the learner participation since each and
every learner has his or her own learning style and abilities and authentic texts create

chances for learners to use their previous knowledge to interpret the texts.

Moreover, learner autonomy is another reason for the integration of authentic
materials. Since learners see the value of using authentic materials in language
classes, they are inspired to use these kinds of texts outside the class. Georgieva also
believes that authentic texts encourage autonomous learning by inciting extensive
reading or listening authentic sources in the target language. According to Autio
(2012), authentic tasks encourage learners to process knowledge in a critical and
reflective way as opposed to mechanical exercises completed in class; thus raising

their own contribution to their learning process.

In respect to positive attitudes, with the authentic texts, students can familiarize
themselves with the culture so they may not feel anxiety or develop negative
attitudes towards the language itself; consequently this attitude can affect their
acquisition of language. Actually, there are many studies on the attitudes of learners
towards authentic input and most studies refer to the learners’ positive reaction to
authentic texts. For instance, Kienbaum, Russel and Welty (1986) tried to compare
the communicative approach in which learners use authentic materials with the
traditional instruction with textbook materials in the control group. The attitude
survey unveiled that learners in the experimental group have favored the absence of
textbook materials and are well-motivated. Sabet & Mahsefat (2012) also mention
the positive attitudes and satisfaction after the implementation of authentic listening
materials in class when the feedback given by the learners are examined. By the
same token, Hillyard, Reppen, and Va’squez (2007) refer to the great satisfaction
with an intensive English program based mainly on exposing the students to a variety
of authentic texts. Al-Musallam (2009) had similar findings after the implementation
of authentic texts to enhance learners reading skills in reading courses in EFL
context at college level (p. I ). Both language learners and teachers reacted positively

to authentic reading materials, yet the integration of both authentic texts and
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textbooks is the ideal one in reading courses according to the participants in the
study. Moreover, Kim (2000) also has conducted a study on the attitudes of language
learners towards the use of authentic texts and according to the results of the study,
even though both experimental and control group are deprived of self-confidence in
terms of comprehension of authentic texts, majority of the students in the treatment
group have expressed that their negative perceptions regarding authenticity turn into

positive and their proficiency has enhanced.

Another rationale for the use of authentic materials is motivation. Considering the
challenges of an instructor in an EFL setting, one of the major problems is how to
arouse learner’s interests, motivate them for the tasks and activities in class and keep
their enthusiasm to engage with the materials. Authentic materials are notable for the
motivation factor and many teachers or textbook writers include authentic materials
in their classes or books. Some experts (Bacon & Finneman, 1990; Baddock, 1981;
Berardo, 2006 ;Guariento and Morley, 2001; Gilmore, 2007; Morrison, 1989;
Kienbaum et al,1986; Morton, 1999; Peacock, 1997, Sherman, 2003; Swaffar, 1985;
Tamo,2009; Thanajaro, 2000) in ELT think that authentic materials are the source of
motivation in foreign and second language classes and the findings of their study
maintain that the overall findings are positive in terms of the motivation of the

students.

With regard to the reasons of motivation, Mishan (2005) proclaims that with the
selection of right authentic materials in terms of students’ interests, teacher can
instigate learners’ intrinsic motivation (p.27). The reason that she claims for the
increase in learners’ motivation is not just selection of the interesting materials for
students but also the challenge that has a motivating factor (p.60). Murdoch (1999)
also believes that the increase in motivation of the students might be because of the
fact that they read authentic texts not only for pedagogical purposes like learning a
function or structure in the text. McNeill (1994) thinks that the motivation of the
learners stem from the fact that they feel they are learning the real language.
Kilickaya (2004) and Guariento and Morley (2001) also believe that authentic
materials provide motivation as students feel that they acquire the real language,
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which is actually spoken by its native people. Nuttal (1996) also claims that
authentic texts are motivating since they are evidence that the language is practice by
real people for real aims (as cited in Latifi et al. 2013, p. 8). Moreover, Young (1980)
mentions that authentic materials are interesting, captivating and beneficial thanks to
the content that does not result in culture shock or any negative effect to the language
learners (as cited in Kim, 2000). Cook (1981) also refers to the motivation derived
from the flavor of the everyday life and he thinks they seem exotic and gripping

because of the unusual foreign life (p. 5).

Peacock’s (1997) study reveals that motivation increases when the learners use
authentic materials according to the findings of the self-report. Barfield (2001) also
has given the details about his observations in his reading course that the students
have turned into more self-organized and self-motivated readers thanks to the

authentic texts.

Apart from all the rationale given above, authentic texts also provide feeling of
achievement and self-confidence, which has been supported by many research
studies. For instance, the students in the research study conducted by Woo,
Herrington, Agostinho and Reeves (2007) stated that they felt self-confident because
of the ownership of the products or the task they completed. According to
Ghadarpanahi’s (2012) study, learners’ self- confidence increased after the treatment
of authentic listening. Apart from that, learners expressed that they felt more
comfortable with the listening outside the class after they were exposed to authentic
aural materials in class. Thanajaro’s (2000) dissertation had similar exploration that
use of authentic materials in this ESL classroom increased the level of comfort and
their self-confidence while they were listening to target language. According to
Latifi et al.’s (2013) interview results, almost all of the learners indicated that their

self-confidence also enhanced with the use of authentic movie materials.

The last affective factor that the authentic text provides for language learning is
feeling of enjoyment during the engagement with authentic texts. Haines (1995)

believes that listening to songs and reading magazines are enjoyable for students
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since they are real (p.62). Chavez (1998) also supports that authentic materials are
quite enjoyable for language learners and they interact with the real language. Oguz
and Bahar (2008) also believe that supplying students with a range of authentic texts
will encourage them to read more and enjoy reading (p.331). In the same way, Tamo
(2009) alleges that authentic materials can instigate learners to read for pleasure

since materials can attract students’ attention because of the topics included in them.

To summarize, the affective factors such as motivation, positive attitudes, perceived
self-confidence and feeling of achievement, enjoyment and also learner autonomy
are some of the affective factors that support the incorporation of authentic materials

in language classes.

2.2.3 Presenting the culture

Culture is defined as not only the norms, values standards of a community but also
literature, music and art of a society. Language and culture are interwoven, which
means they cannot be separated. Therefore, trying to separate the culture and
language only hampers language acquisition process. As Kiligkaya (2004)
acknowledges, knowing a language is not just learning the grammatical rules,
vocabulary or pronunciation; it also requires learners to be familiar with the cultural

elements of that target language to be able to communicate efficiently (p. 3).

Moreover, integration of culture in language classes does not need any extra effort
since what represents the culture of a society can be fully represented in an authentic
text. According to Spelleri (2002), cultural insight is one of the three layers that
make authentic materials highly valuable (as cited in Trabelsi, 2014). By the same
token, Sherman (2003) declares that authentic material is crucial for language
learning as it is a mirror that reflects the culture. Rogers and Medley (1988) assert
that cultural and sociolinguistic features of the language are abundant in authentic
texts, so students can access to cultural information through the authentic texts easily
and these texts assist them to use the target language in an authentic way (as cited in
Matsuka, n.d). Bacon (1992) and Kim (2000) also regard the authentic materials both

culturally and linguistically rich and more interesting than the traditional texts used
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in language classes. Moreover, Matsuka (n.d) also indicates that authentic video
programs introduce a range of cultural elements such as verbal and non-verbal means
of communication (p.43). Verifying the ideas here, Herron, Cole, Corrie, and
Dubreil’s (1999) study demonstrated that upon watching videos, cultural knowledge
of the students significantly enhanced. In addition to that, Kienbaum at al.’s (1986)
study also concluded that the use of slides by foreign language teachers and
interviews with the citizens revealing native’s daily life engaged the students with
the culture of the target country (p.26). Therefore, the best way to make learners
endowed with the cultural elements of the target language is the integration of
authentic texts and materials in language classes since brochures, newspapers, some
advertisements, novels, movies, TV series and menus are the certain representatives

of the target culture.

However, the cultural elements in an authentic text might not be observed by all the
students unless there is not a cultural awareness. That is, without noticing, an
authentic text might not provide the cultural elements with which students can
broaden their horizons and enhance their language acquisition. Furthermore, it is not
possible to integrate culture like another skill in language learning. Therefore, there
might be some activities to provide noticing in language classes such as comparing

or contrasting the elements of the native and the target culture.

As a result, reflection of culture in authentic texts is one of the rationales of
incorporating authentic materials in language classes since a number of scholars
underpin the value of authentic materials in terms of offering cultural content and

raising awareness to the sociocultural elements of the language.

2.2.4 Currency

Kane (1991) indicates that selecting texts primarily from outdated texts causes a
reduction in authenticity in projects and inadequate representation of the modern
society (as cited in Feng & Byram, 2002 p. 64). Moreover, both languages and the

cultures are constantly in a state of flux; therefore, learners should be exposed to the
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most up-to-date authentic texts which mirror the social and linguistic changes in their

cultures and others (Feng & Byram, 2002, p.76).

Mishan (2005) names this currency and she refers to it as the up-to-datedness and
topicality (p.55). She also claims that one of the three central pedagogical rationales
for using authentic materials in foreign language teaching is actually this up-to-
datedness. Currency in authentic input does not just provide topics and language in

current use but also the relevancy to the learners (p. 44).

According to Kienbaum et al. (1986), learners favored current events materials and
controversial topics gingered learners to read further about the topic (p. 26).
Vaiciuniene and Uzpaliene’s (2012) survey findings also reported that being
informed what was happening in the world was the second highest score in relation
to the benefits of authentic materials. All in all, up-to-datedness is one of the reasons

of appreciation of authentic materials.

2.2.5 Real life relevance -Preparing for the real life experiences

In view of the fact that the utmost aim of learning a foreign language is the desire to
communicate that language in real world, the need of the learners is to acquire the
language of a real world. Considering learners who aim to live in the target country,
their learning how to read a time table for the bus schedule, their interpretation of an
advertisement, a newspaper article or a review of a movie will be required in their
social context since they are supposed to interact with native speakers of that
language daily. It is not just for those kinds of learner, indeed. Even for a learner
whose purpose is to use the language to interact with people from other countries in
an international setting, the use of authentic materials will equip them for possible
situations in which they can value use of materials used in real world. They will at
least have a perspective or cultural noticing and they will prepare themselves for the
real tasks in real world because of the materials. Therefore, language learners should
be exposed to the authentic use of language with the authentic materials in order that
they can familiarize themselves with the language that they are supposed to use

outside the class as it has been uttered by many writers (Bacon, 1989; Hadley, 1993;
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Rogers & Medley, 1988 and Widdowson, 1979) if an EFL program aims to endow
learners with the language to be able to cope with it outside the classroom.

Ur (1996) mentions that students experience the challenge of comprehending texts
outside the classroom inasmuch as texts in language classes do not reflect the
language of the real world (as cited in Al-Musallam, 2009, p.22). Moreover, Polio
(2014) also argues that exposed to the textbook language only, learners are devoid of
how language is used in real life. Considering these challenges, Shrum and Glisan
(2000) plead that using authentic materials is an effective way of presenting real
world and students will have the opportunity to see the use of real language (as cited
in Baghban, 2011). Furthermore, Murdoch (1999) asserts that authentic spoken texts
supply students with the strength to handle the conversations or situations in real
world. Breen (1985) also supports the same idea and believes that students can
handle the situations in real life only if they are exposed to the substantial authentic
use of language (as cited in Al-Musallam, 2009, p.18). Cook (1981) takes attention
to the necessity of the authentic materials and tasks to communicate and interact in

the social environment especially if the learners aim to go to the target country (p. 6).

To summarize, taking the instruction realized in language schools or classes into
consideration, the contrived texts in traditional textbooks do not expose students to
the samples of real language used in daily life. On the other hand, Wong, Kwok and
Choi ‘s (1995) study concludes that authentic materials are the effective sources
linking the classroom to the real world (as cited in Al-Musallam, 2009) and
Newmann and Wehlage (1993) also support that when there is more connection to
the world outside the class, a lesson becomes more authentic. Therefore, it is
acknowledged that the real life materials are more beneficial while preparing
students to encounter real English outside the classroom as it has also been

emphasized by Mousavi and Iravani (2012).

2.2.6 Improving language content and skills

The most significant rationale of integrating authentic texts into language classes is
the improvement in language skills when learners are exposed to these texts.

Regarding language skills in general, Harmer (1994) mentions the value of the
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authentic material for language teaching and he indicates that it assists learners to
acquire the language swiftly and produce it very efficiently. Lira’s (2012)
dissertation also concluded that three quarters of teachers participating in the study
indicated that authentic materials improve language proficiency more than
inauthentic materials. In addition, Duquette, Dunnet and Papalia (1989) predicated
that because of authentic materials, children having elementary level of English
proficiency developed linguistically (as cited in Mousavi and Iravani, 2012).
Actually, there are many research studies conducted to verify the contribution of

authentic learning materials to the progress of each language skill.

First of all, as regards the language contents such as grammar and vocabulary, it is
acknowledged that thanks to the authentic input, learners are exposed to a variety of
structures and vocabulary, which is also discussed under the title of authentic input.
As it is stated in Murdoch (1999), students need exposure to the authentic data so
that they can hypothesize the rules for the language structures. This can be achieved
with the conscious raising activities and students can have their own generalizations
through the authentic texts (p. 4-5). With regard to vocabulary acquisition, learning a
vocabulary does not mean knowing just the meaning of it; it also refers to the
knowledge of the collocations, pronunciation and spelling etc. Therefore, having an
authentic use of the word in an authentic text can increase the understanding of the
acquisition of the words. Ranalli (2008) used authentic The Sims game to teach
vocabulary to the ESL learners and the results indicated that there was a substantial
improvement in word knowledge of the students after the implementation.
Pinsonneault’s (2008) study also demonstrated that the young learners acquired
lexical chunks in the target language upon being exposed to the authentic materials.
Demircan’s (2004) study, investigating the impact of authentic materials on both
learners’ and teachers’ perceptions regarding the teaching , learning and retention of
the grammar, concluded that the majority of the high school students were more
successful in enhancing and sustaining grammar knowledge when they made use of

authentic materials.
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Listening is another reflective language skill enhanced through the exposure to
authentic input and quite a few studies have been carried out whether authentic texts
has a substantial influence on the listening skill compared to the inauthentic aural

materials for the last two decades.

First of all, Mousavi and Iravani (2012) carried out a study in which he had both a
pre-test and a post-test for the proficiency of learners’ listening skills after the
treatment with authentic texts. The findings of the study revealed that students
improved their level of comprehension in the post-test. Thanajaro’s (2000) study and
Ghaderpanahi’s (2012) study also discovered that listening skill was improved when

authentic materials were incorporated in the class.

With regard to the some experimental studies conducted with both an experimental
and control group, Herron and Seay (1991)’s study with the students who had
intermediate level proficiency of English illustrated that students who were exposed
to the authentic input in classroom had more understanding in spoken texts than
those students who did not get authentic listening texts during the semester. In
addition, Barekat and Nobakhti (2014) conducted a similar experimental study the
aim of which was to search the effect of authentic and non-authentic materials in
cultural awareness training on the EFL learners’ listening ability. The findings of the
pre-tests and post-tests showed that the experimental group which had the treatment
made progress better than the control group instructed with inauthentic materials.
Sabet& Mahsefat (2012) also concluded in their study that experimental group
having the authentic listening materials outperformed the control group in listening
comprehension. In Latifi et al.’s (2013) experimental study, the experimental group
did not have aural texts only, they were subjected to authentic movies with some
advanced organizers and post listening activities whereas control group had
pedagogical movies in the treatment. Both groups had the same pre and post-tests of
a selected part of IELTS test. Results indicated that the improvement in listening
skill in the authentic group was much higher than the control group. A similar study

was carried out with authentic videos instead of movies this time by Weyers (1999)
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on with learners of Spanish and the results were in line with the previous studies (as

cited in Al-Musallam, 2009 p.22).

To put it in a nutshell, it is admitted by many researchers that listening
comprehension skill develops with the exposure to the authentic texts more than

when learners exposed to the inauthentic input.

Another language skill thought to be developed through authentic texts is reading
skill. Berardo (2006) considers non-authentic materials unnatural, so he thinks that
these materials are not appropriate for acquiring reading skills even though he
acknowledges that these can be used to teach structure of the language. On the other
hand, Dunlop (1981) thinks that authentic materials should be integrated by ESL and
EFL teachers as learners should be able to read that type of texts (p.51). Murdoch
(1999) also emphasizes the need for genuine texts to assist and improve reading
comprehension (p.3). Harmer (2001) also accredits solely authentic materials to
enhance listening and reading skill (Al-Musallam, 2009, p.2). Haines (1995) also
agrees that authentic texts assist learners to enhance listening and reading strategies
(p.63). Considering the research studies to gauge the effect of authentic texts on
learners’ reading skill, Young’s (1999) study illustrated that learners’ recall scores
were higher when compared with the scores of the learners instructed with the

simplified versions of the texts (Al-Musallam, 2009, p.20-21).

Not just reading or listening but one of the productive skills, writing is also believed
to enhance though authentic texts since authentic texts provide both stylistic and
more common structures and words used in the target language. Moreover, Morton
(1999) in an EAP (English for academic purposes) claims that learners develop some
strategies to cope with the authentic texts, which can assist them improve their
writing skills. According to, Xerri’s (2012) action research study, the writing skill of
the students displayed a gradual improvement in terms of language use, coherence
cohesion. Apart from that, learners in writing courses had positive attitudes towards

the effect of the use of authentic materials on their writing skills (p.47).
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The last productive language skill, speaking, is also conjectured to progress through
authenticity in language classes. Matsuka claims that authentic audiovisual materials
exemplify connected and normal-pace of speech by native speakers and they may be
very beneficial for learners in terms of acquiring the right pronunciation and
intonation. Bacon and Finnemann’s (1990) study reported that when the authentic
materials were incorporated, oral language development of the learners increased. In
addition to the speaking proficiency, communicative competence is also highly
regarded for the last two decades. Nonetheless, using only inauthentic or graded text
does not necessarily prepare learners for a substantial communication or other
functions of the target language in real contexts. Penamaria & Benavent (2012)
believe that for communicative aims in mind, authentic materials are essential as
they create an environment like an immersion model which supply a realistic context
for the activities that are concerned with the learners’ needs and experiences (p. 89).
Gilmore (2007) also advocates that learners should be able to have access to the
language in context until that becomes a part of communicative competence and this
context can be provided with authentic piece of texts. Georgieva (n.d) also asserts
that authentic texts are beneficial since they expose students to the real language
used in natural contexts, therefore facilitating the development of communicative
competences. Consequently, authentic materials are considered crucial for the
development of communicative skills and the existence of authenticity in language
classes is also emphasized in communicative language teaching contexts. For
instance, Guo (1995) indicates that text authenticity is the key to the communicative
language teaching approach (as cited in Feng & Byram, 2002). Hadley (2001) also
claims that the communicative language teaching and proficiency-based teaching put
emphasis on authenticity and contextualization (as cited in Al-Musallam, 2009, p.
15). Gilmore’s (2011) experimental study which investigated whether the use of
authentic materials would create a difference in enhancing the five types of
communicative competence illustrated that experimental group having the treatment
got higher scores than the control group using textbook materials in the tests

implemented for the study (p.786).
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As a result, language content such as vocabulary and grammar and also language
skills such as reading, listening, writing and speaking are claimed to enhance through
the use of authentic input. However, real communication requires an integrated skill
approach, therefore, authentic materials are highly appreciated since they not only
require authentic use of language with authentic tasks and activities but also an
authentic context in which language skills are used interchangeably for a real

communicative purpose in mind.

2.3 Arguments against authentic materials

Considering all of the rationales for the integration of authentic texts into language
classes, there are also some arguments against the use of authentic texts in language
classes. These arguments consist of the difficulty of authentic materials, affective
factors such as anxiety, frustration and demotivation, the challenge of
implementation of the authenticity in class as it requires too much time for selection,
planning and dealing with the cultural bias that the authentic texts may have,
learners’ dependence on traditional methods and textbooks and authentic texts’ going

out of date quickly.

2.3.1a Challenge or difficulty of authentic materials

One of the striking mentioned drawbacks of the authentic texts is the challenge that
the authentic texts possess, so it is believed that authentic materials are not
appropriate for the low level of the students. The argument that the authentic texts
are challenging is actually acknowledged by many writers. (Mishan, 2005;
Ommagio, 2003; Haines,1995; McNeill (1994) Ommagio (2003), Rogers and
Medley ( 1988) Brown and Menasche (2006)  Young (1999) Kiligkaya (2004)
Berardo, 2006; Kehaniya, 2006; Guariento & Morley, 2001).

Haines (1995) and McNeill (1994) claim that authentic texts are too challenging for
the low level students. Haines (1995) thinks that teachers hardly expect their low
level of students to comprehend a British radio program or a famous novel written by
a British author and the length of the authentic texts is also considered as an adverse
effect of authentic texts.
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Young (1999) claimed that these texts might be too complicated in terms of syntactic
and lexical structures in them or conceptually unusual to learners (as cited in Al-
Musallam, 2009, p. 28) Rogers and Medley (1988) also regard authentic texts hard to
comprehend. Apart from being challenging, Omaggio (1986) argues that unedited
authentic texts might also be impractical for low level of students (as cited in
Shomossi &Ketabi, 2008, p.179). Brown and Menasche (2006) also report that
authentic materials do not have any benefit when the proficiency of the students is
low. Besides, Richards (2001) also states that authentic language is challenging and
it has unnecessary vocabulary and complex grammar structures, which cause a
problem for low level students (as cited in Kiligkaya, 2004). Kiligkaya ( 2004) and
Kim (2000) also assert that the authentic materials should be solely used with
learners except for low level students and Kiligkaya (2004) gives the reason stating
that structure vocabulary and functions all are randomly distributed in the text.
Tatsuki (2006) also assures that authentic materials are useless in certain situations
where learners’ proficiency level is low. Vaiciuniene and Uzpaliene’s (2012) survey
findings also illustrated that the challenge of the authentic texts was mostly because
of the very specific vocabulary and authentic spoken English. As a result, in view of
some studies carried out, it is acknowledged that authentic texts encapsulate a variety

of sophisticated structures that may challenge beginner level language learners.

2.3.1b Counter argument against challenges’ of authenticmaterials

As opposed to the acknowledged hardship of the authentic materials, there are also
some counterarguments on this issue such as the necessity of some amount of
challenge in the language teaching texts with some researchers’ beliefs that they
should be introduced in the earlier stages of learning, and certain recommendations

in relation to the challenge of the authentic input.

First of all, it is believed that the challenge that the authentic materials provide is
necessary for the motivation and engagement of the students in language classes.
Even elementary level students need this kind of a challenge to be immersed in the
task and keep their interest in the task. Haines (1995) also claims that authentic texts

can be applied to all types of learners without considering their level since a variety
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of tasks can be graded according to the level of the students from easy to difficult
(p.63). Moreover, scholars such as Bacon (1989) and McNeill (1994) recommend
that authentic materials should be introduced to the students in the earliest stages of
language learning since thanks to these texts learners will develop practical strategies
for more complicated tasks in the future. Bernhardt and Berkemeyer (1988) also
concluded that students without considering their levels were able to handle using
authentic texts (as cited in Sabet & Mahsefat, p.219). Maxim’s (2002) study also
demonstrated that low level of grammar did not deter learners from reading the
authentic texts with the help of their teachers and classmates and Ilen et al.’s (1988)
study also affirmed that even beginners captured meaning from authentic texts (as

cited in Al-Musallam, 2009, p. 25).

Secondly, some solutions or suggestions regarding the difficulty of authentic texts
for the low levels have been proposed. One of them includes the simplification of the
texts according to the level of the language learners. Even though some experts like
Widdowson (1976) and Young (1999) maintain that the simplification is required for
the authentic texts to be comprehensible for beginners, others such as Bacon &
Finneman (1990), Berardo (2006), Morrow (1977), Swaffar (1985) and Young
(1999) are against simplification since they believe that simplification of the texts is
not beneficial but detrimental to comprehension of the text due to the elimination of
clues to comprehend the text. Furthermore, Ellis and Johnson (2002) indicate that
authentic material loses its authenticity if it is adapted by omitting, simplifying or

turning one medium of communication into another (as cited in Juan, 2014).

Furthermore, some others have advocated the simplicity of the texts not the
simplification of the text, which means the texts chosen for the language classrooms,
should be from the simple authentic materials and texts. For instance, there are lots
of naturally graded authentic materials which can be easily comprehended by the low
level of students such as menus in a restaurant, headlines of a newspaper or
advertisements, some bulletin boards, TV talk shows, some other websites used by

native speaker of English.
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Another solution is also not grading the text but the task in which the authentic text
is dealt with which was also proposed by Rutherford (1987) (as cited in Murdoch,
1999, p.10). Moreover, the simplification of the task but not the text is accepted by
other writers like Nunan (1989) and Mishan (2005). As language teachers, avoiding
the authentic sources and preventing learners from the real language is not
reasonable. Instructors can easily integrate authentic texts with the simple authentic
tasks as realized in this study; learners can use a genuine shopping website to do
some shopping. With this activity they learn a few new words and they get familiar
with an authentic website. The task is just choosing the material to buy, and while

they are searching they are exposed to the target language.

Lastly, learners should endure the ambiguity in an authentic text and try to
understand the global meaning in it since they are not supposed to know each and
every word in the texts and while engaging in texts, they need to develop some
learning strategies to enhance the understanding of the texts. For instance, using non-
verbal clues during the use of authentic texts is one of the techniques to lessen the
difficulty of the authentic texts. Along with that, the media, students’ world
knowledge any visual or auditory clues will provide comprehensibility in the

authentic texts whether it is written or spoken.

As a matter of fact, not only the learners but the instructors also can do something
about that. First of all, as Oguz and Bahar (2008) stated, teachers should not require
learners to comprehend everything at once since the texts are produced for native
speakers not for EFL learners (p.332). Moreover, teachers can teach some
vocabulary critical to understand the text and they can also foster learning process
with some explanations or critical questions regarding the text to make it more
comprehensible. Moreover, learners can also be provided with an authentic text
which they are already familiar with. For instance, a chapter of a well-known book
can be used and a variety of activities can be implemented (Polio, 2014 p.3).
Moreover, to increase the comprehensibility of the authentic task some pre and post
reading activities will assist in language classes according to Rivas (1999) and

Garcia (1991) (as cited in Al-Musallam, 2009, p. 30).
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In summary, the hardship of the authentic texts is one of the most accepted
drawbacks of the authentic input; however, the counter arguments with some
research studies are explained and suggestions to diminish the challenges of the texts

are provided with some references above.

2.3.1 Demotivation- Frustration

Another assumed drawback of authentic materials is affective factors like anxiety,
demotivation and frustration due to the encounter with authentic input. Guariento
and Morley (2001), McNeill (1994) and Kilickaya (2004) also argue that authentic
texts can cause confusion, frustration and demotivation when students are exposed to
them. Guariento and Morley (2001) think that for learners having upper-
intermediate level of English proficiency, authentic materials can be appropriate;
nonetheless, for low level students, it might cause learners’ frustration and confusion
if the texts are not selected appropriately in relation to the lexical and syntactic
forms. Ur (1984) and Vande Berg (1993) also believe that the use of authentic texts
with low proficiency level students might be very disappointing,; therefore, they
should be preferred for the high level of students ( as cited in Kim, 2000, p.190).
Moreover, Huessien (2012) had a survey on the difficulties of using authentic
materials with the participation of 100 teachers in Iraq and one of the results
illustrated that slightly under three quarters of the teachers agreed that learners feel
demotivated with the authentic materials. Bacon and Finnemann (1990) also think
that when learners confront with the authentic texts they may feel anxious and
comprehension can be affected (p.461). All in all, even though Matsuka also thinks
that the authentic materials can cause feeling of frustration and anxiety, he also
defends that using audio visuals can assist comprehension and popular songs from

the target language can decrease the students’ anxiety and frustration for the

authentic materials (p.43).

2.3.2 Taking too much time and energy

Another disadvantage of authentic materials is the requirement of time and energy

for the teachers to make use of authentic texts. Some writers such as Duda &Tyne
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(2010), Kilickaya (2004), Matsuka (n.d), Penamaria & Benavent (2012) and Polio
(2014) think that it may be time consuming to choose, prepare and engage authentic
materials in language classrooms. Georgieva (n.d) appreciates the availability of a
variety of authentic texts and materials online; nonetheless, she also regards the
process of searching and finding the most appropriate authentic texts rather time
consuming. In Kienbaum et al.’s (1986) study, teachers of the program also verified
that extra time and effort were spent for both selection and planning of authentic
texts. According to Polio (2014) some teachers consider that authentic materials take
too much time and she thinks that if the teachers have a lot to cover in class,
authentic materials can slow down the process (p.5). Penamaria & Benavent (2012)
agree that the preparation of authentic materials for language classroom might be
very time-sink. Matsuka also assumes that a teacher may need more time to get
prepared for the instruction in low level classes and that might create time constraints
for the teacher (p.41). Actually, not only the preparation or catching the curriculum,
it is sometimes really challenging for the teacher to explain the culture embedded in
the texts if the learners are not familiar with the target culture since as it is stated by
Martinez (2002), authentic texts might be too culturally biased and too hard to
comprehend for the learners outside the language community (Al-Musallam, 2009, p.
28). Freemann and Holden (1986) also consider authentic texts as culturally biased
and regard them burden on learners. Therefore, while spending time for the
explanations of the cultural elements, the instructor can be overwhelmed with the
explanations and the significance of the main task will possibly be lost during the
process. To sum up, implementation of authentic materials might take too much time
in the process of selection, planning and also dealing with the cultural bias that

authentic materials might include.

2.3.3 Dependence on traditional methods and no interest in authenticity

Even though the authentic texts introduces a variety of lexical items and language
structures, some students who are used to learning through pedagogical rules or rote
learning may not like the idea of self- discovery in an authentic task and they may

find the texts ambiguous and they may not be enthusiastic to take the risk. Murdoch
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(1999) maintains that learners unwilling to take the risks or feel anxiety because of
the complexity of the text might be uneasy when introduced with the authentic text
(p.11). In some contexts in which students try to learn a language for the purpose of
passing an exam, learners might not be that much interested in the authentic use of
language or texts in class. They may ask for the language rules that they generalize

to solve the sample questions for the exams.

2.3.4 Going out of date quickly

Another drawback of authentic materials is that they lose their attractiveness quickly
since they go out of fashion rapidly as it is also mentioned by Haines (1995) with the
explanation that reading and talking about a news having occurred yesterday is rather
motivating even though talking about the same news a few month or years later will
not have the same effect on the motivation of learners (p.64). A newspaper article
which is quite surprising or interesting today might not take that much attention
tomorrow. As Cook (1981) stated, authentic materials mirror a specific time now and
they might be meaningless a few days later. Penamaria & Benavent (2012) also
restate the fact that they become easily outdated and the teachers have to prepare
new authentic text samples over and over again. Consequently, authentic materials
are disadvantageous as they cannot keep their currency and they become
inappropriate to use in class as learners will not appreciate the characteristic of up-to-

datedness in the texts.

2.4 Selection of authentic materials

When a language teacher knows what the challenges and benefits of an approach
are, he can easily decide on whether to include or exclude that type of materials or
approaches in general. Nonetheless, what is crucial is not only being aware of the
advantages or the disadvantages of authentic input but how to select these materials
to get most out of them. Therefore, some researchers put emphasis on some criteria

that should be considered while choosing authentic input.

Bacon and Finneman (1990) believe that authentic input should include cultural
relevance. Lee (1995) emphasizes the course objectives while choosing the texts. On
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the other hand, McGrath (2002) identifies seven criteria for the selection of the

authentic materials which can be seen in Table 10.

Table 10: Criteria for selection of authentic materials by McGrath (2002)

Criteria for selection of authentic materials

Nk L=

Relevance to the course book and learners needs
Topic interest

Cultural fitness

Logistical considerations

Cognitive demands

Quality

Exploitability

Berardo (2006) also introduces four criteria including similar elements to the

characteristics suggested by McGrath but the checklist given by Berardo (2006) is a

more comprehensive and compact one and the explanations regarding the criteria can

be seen in Table 11.

Table 11: Criteria for selection of authentic materials by Berardo (2006)

Selection of authentic materials

1. Suitability of
content

2. Exploitability

3. Readability

4. Presentation

Does the text interest the student?

Is it relevant to the student’s needs?

Does it represent the type of material that the student will use
outside of the classroom?

Can the text be exploited for teaching purposes?

For what purpose should the text be exploited?

What skills/strategies can be developed by exploiting the text?
Is the text too easy/ difficult for the student?

Is it structurally too demanding/ complex?

How much new vocabulary does it contain? Is it relevant?

Does it “look’ authentic?

Is it “attractive”?

Does it grab the student’s attention?
Does it make him want to read more?

All in all, not just being convinced that authentic input would create authentic

language communication in the end but also choosing the right authentic materials

considering the given criteria and implementation of them with authentic tasks in an

authentic-like context are crucial in EFL context.
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2.5 Integration of instructional technology tools for the authentic learning

In this digital age, people are becoming addicted to the technological devices more
and more. When you just look around, you can see many people dealing with their
smart phones, tablets, or any other technological tool.That is, learners can access
information anywhere and anytime with the help of the Internet and mobile devices.
Considering this, as language teachers, there is a need to adapt our courses making
use of technology. For that purpose in mind, we can utilize many ESL- EFL websites
or programs for our learners, as Taylor (2009) states; there are a number of
acknowledged benefits of purpose-built language learning websites online
environments. Technology can encourage learner to use powerful cognitive tools and
support high order learning and instead of using it to transfer the information to the
learners, it can be used by the learners themselves as tools to analyze and synthesize
the information and interpret their understanding (Herrington and Kervin, 2007,
p.220). A technologically prospered learning context endorses students’ performance
of tasks and improves their learning outcomes, provide a source of language input,
and invigorate relationship between real world and the classroom (Vaiciuniene &
Uzpaliene, 2012, p.197). Actually, there are a number of rationales for the
integration of technological tools into language classrooms, yet the question is why
we are supposed to integrate them with the authentic materials and tasks for foreign
language classes. The answer is that we can increase the gains of use of authentic
materials and lessen the assumed drawbacks of them; moreover, students will benefit
more from the use of authentic websites or authentic use of online sources in EFL
classes since learners will learn by doing with authentic tasks that the students are

possible to come across in their real life.

First of all, in the past, some people thought that the authentic materials were scarce
and expensive, therefore not affordable for the use of language classes. However,
with the technology now, it is really easy to access many authentic written and
spoken texts. Thus, learners can easily engage in these texts in an online environment

as something interesting for every learning style such as audio-video material,
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pictures and text, various links inviting interaction and offering multiple input

channels can be gained with the help of the World Wide Web (Taylor, 2009).

Secondly, it is thought that learners can be anxious or worried when they deal with
the authentic input; however, if these authentic materials are provided online, their
anxiety level decreases since they have chance to ease their engagement with the
authentic input or the task by making use of online dictionaries or search engines or
any kinds of forums when they are stuck during the process of completing the task.
Furthermore, a variety of learners ranging from inhibited to outgoing or introvert to
extrovert learners have the opportunity to express their thoughts in an asynchronous

environment in online world.

Furthermore, learners can be able to determine their own choices and preferences
and the process of their own learning with a well-prepared authentic task on the
internet. Even if they consider the text or the task challenging, they have quite a lot
of time when they deal with the online materials. They know that they can search or
they can use dictionaries, so they know that the pace of their learning is their choice.
Since they do not have to complete the task during the limited class hour, they can
create polish products according to their wish. As a result, integrating technology
provides more learner centered approach to foreign language education since only
the facilitation is incumbent on the teacher. According to Carmean and Haefner
(2002), when learners have their ownership, deeper learning is realized and this can

be leveraged via online sources (p.33).

In addition, authentic projects lay stress on the process of learning as discovery and
assist learners to improve necessary critical thinking skills, as well as the skill of
discovering the right information and enhancing collaboration (Windham, 2007).
They can make use of online communities like Facebook to communicate and share
information with their friends, therefore, having collaboration. As Carmean and
Haefner (2012) state an online world is a social world in which learners can
communicate with their peers and they can get a lifelong skill which is working in a

team (p.29-30).
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Last but not the least, the integration of technology in language classrooms makes
learning more enjoyable and captivating for the language learners. Since traditional
learning environments or the use of textbooks are considered ordinary, language
learners will be motivated for the use of something unusual or something different
from a course book. Moreover, language learners are very proficient users of
technological tools and applications nowadays, therefore, are called digital natives.
According to Prensky (2001), digital natives love getting information really fast,
multi- tasking, and they work best when connected to the network (p. 2). Moreover,
as Carmean and Haefner (2002) mentioned, some communication tools like chat
rooms, discussion boards or any social network will make learning environment
more enjoyable and social for language learners. Consequently, the idea of using
what they adore, technology, more to acquire a foreign language will tempt them;

thus, the integration of technological tools and online programs are de rigueur.

As a result, both online and offline technological tools have utmost prominence to
increase the effectiveness of an authentic learning environments thanks to providing
a variety of sources, decreasing the anxiety and demotivation that the authentic texts
cause, increasing learner autonomy since learners identify their own space and pace

of learning, developing required critical thinking skills and captivating learners.

2.6 Studies on authentic learning environments, activities and tasks

Considering all of the extension of the definitions, benefits, drawbacks of the use of
authentic materials, the end point is not just the use of authentic materials but the
necessity of providing authentic learning environment along with the integration of
technology. There are some studies on authentic learning environments and some
other studies implementing authentic online tasks in language learning and teaching

context and other pedagogical settings.

2.6.1 Studies in relation to authentic learning environments in general
educational settings

Regarding the authentic learning environment in other context, it mainly refers to the

apprenticeship since it is the context that the students can be trained for their
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prospective positions. However, not just the apprenticeship but the classroom
environment should reflect the real life tasks. At least with the embedded online
courses, students can be trained for real-world problems and encouraged for

creativity in their fields.

Regarding the learning environments, the most comprehensive literature on the
definition of the authentic activities was carried out by Herrington and Oliver (2000)
and after reviewing the studies with the given reference to the situated learning
theories, they introduced ten characteristics of authentic learning environments and

they implemented those in their later studies.

First of all, Herrington and Oliver’s (2000) study was a comprehensive one in terms
of the literature review as it exposed ten facets of authentic learning environments. In
this study, the researchers had an online program on the assessment in Math and they
observed and later interviewed eight pre-service teachers to explore their perceptions
regarding this situated learning environment. Moreover, Herrington, Reeves and
Oliver (2002) had implemented the authentic online learning environments in a few
courses and the interviews with teachers, authors, instructional designers and anyone
dealing with the course were realized. Researchers mostly focused on the patterns of
engagement in this study by exploring the reasons for the change in learners’
engagement from the beginning to the end of the course and their suspension of
disbelief. Moreover, Herrington, Reeves, Oliver and Woo (2004) differentiated real
life tasks and pedagogical tasks and they illustrated distinctive courses having
authentic learning environments. The cases were realized in Online Teaching and
Learning, Research Methods, North American Fiction and Film and Writing in

Organizations, Coastal Marine Systems and Biology courses.

In another study, Herrington, Oliver and Reeves (2006) had three authentic cases in
their study. They had three different courses named as Research Methods, North
American Fiction and Film and Writing in Organization. In all three cases, they
integrated both an authentic task conducted whole semester and technological tools

like an online graduate research center or virtual environments that learners can
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reach course tasks and a great number of sources. In the first case, the participants
included master students in education in the first course and they conducted a
research study relevant to their real world. In the second one, teacher seemed the
journal editor and students were asked to write journals for films and fictions. In the
third one, students were supposed to take positions in a company and write a project
after having some interviews with managers. With this study, they examined the

synergy among learner task and technology.

In addition, Woo, Herrington, Agostinho and Reeves (2007) had a study on
authentic tasks in web-based learning environment with two cases integrated with the
Instructional Design Course and Online Learning Course. Twelve master students
participated in in the former course while fourteen students attended to the latter. In
each case, students were required to complete a few authentic tasks. After the
implementation, in-depth interviews were realized with two instructors of these
courses and seven students from the participants in the study. The study revealed
some challenges of these two courses along with the perspectives of learners
regarding this rewarding experience. Apart from those studies, Herrington and
Kervin (2007) suggested ten different authentic tasks in different subject areas
integrating one of the characteristics of authentic learning environments such as
collaboration, reflection, coaching and scaffolding etc. The subject areas in the
authentic activities included Science, Mathematics, Geography, Writing and Human
Society, Training for pre-service teachers and English Language. On the other hand,
Gulikers et al. (2005) study studied the authentic learning environments, especially,
distinguishing the authentic tasks from authentic learning environments. One group
had treatment in which an authentic task and characteristics of authentic learning
environments were implemented in an authentic online learning environment
whereas in the other group, students just got the same authentic task but not the
authentic context, which means the same online environment but for the authentic
qualities. The study was applied to 20 psychology 14 technology students in higher
education and the students for two groups were selected randomly. The results of the

study implied that the authentic task had more effect on learners than the authentic
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context since the learners in the authentic condition did not have higher motivation
than the other group and the students participating in non-authentic condition

performed as well as the learners in authentic condition.

Besides those online authentic environments, there were also some studies which
integrated some authentic learning situations as it was the case in Watters and Ginn’s
(2000) study. 154 pre-service teachers in science education participated in the
course. As a requirement, they were introduced self-efficacy test and had reflective
journals. Moreover, there were some class observations along with the focused group
interviews conducted with 22 students. Learners’ authentic task was to select one of
the students and develop a program for him/her to improve his/her understanding of
a subject. The study revealed some significant points gained in authentic learning
such as collaboration, feeling of self-sufficient, reflection, positive atmosphere that
motivated student teachers to teach science. Moreover, Stein, Isaacs and Andrews
(2004) conducted a study on authentic learning experiences in a business class. Data
collection instruments consisted of interviews with students and course teacher,
teacher’s reflection and class observations, moreover, this study came up with a
theoretical model while applying authentic learning and the researcher assumed that
this kind of learning opportunity was personally authentic in that they were
meaningful and relevant to students and also socially related to the subject area.
McCune (2009) also had a study on the Biosciences students’ willingness to
authentic learning environments. The study involved three units and the lectures
hosted guest real bioscience researchers who introduced their research areas in class.
Some individual and focused group interviews revealed the learner engagement
through this authentic experience. Learners developed more confidence as a
prospective scientist. Wilson (2009) also carried out a research study in which the
instructor acted as a manager and students enhanced project management
competencies through the interaction with the real clients. The study unveiled both
benefits such as challenge, enthusiasm and real life understanding, and drawbacks of
the authentic learning environment such as workload, need for energy, patience and

tolerance to a large amount of ambiguity.
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As a result, all of these studies illustrated that authentic environments can be created
in courses with respect to distinctive branches in higher education. These studies
provided the applicability of authentic activities in both classes and also in online

environments.

2.6.2 Authentic learning environments and activities in language learning and
teaching
After a whole review of the distinctive definitions of authentic materials and their
benefits and challenges, it was acknowledged that authentic materials ought to be
integrated in language classes since they provide authentic input and they bring the
real world in class. Moreover, it was also claimed that not just the authentic materials
but authentic tasks were required for an authentic learning environment.
Consequently, some studies adapted authentic tasks and activities to make language
learning more authentic and some of these research studies harnessed online and
offline technological instruments to reinforce the learning procedure and lessen the

challenges of authentic learning context.

Melvin and Stout (1987) illustrated how to use authentic materials with authentic
tasks and activities and designed an example unit requiring students to use authentic
materials to complete an authentic task which is ‘Discover a city’. This task required
many subtasks for the learners such as choosing a place to eat for four days from the
advertisements, menus, and estimate of each total price, selecting one place to visit

for each day and estimate transportation costs etc. (p.47).

First of all, Son’s (2007) study implemented not only authentic tasks but also pre-
created web activities comprising grammar, vocabulary, reading and listening
practices. Twelve second language learners took part in the study and pre and post-
questionnaires, interviews and also observation data collection tools were exploited.
The study drew a conclusion that the students’ attitudes towards the use of both pre-
created activities and authentic tasks were positive and they especially appreciated
listening tasks since they were relevant to real life. They also indicated the strengths

of them such as feasibility of the websites to get a large amount of information
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swiftly, feeling less anxious and more comfortable and control over their tasks along
with the challenges like lack of comprehension due to the complicated information
given, inability to find relevant sites for their tasks and outdated websites (Son, 2007,

p.30).

Moreover, Ranalli (2008) conducted a study using one of the computer simulation
games and he focused on the vocabulary acquisition. What was authentic in his study
was the use of a popular game outside the classroom emphasizing real world
activities such as US culture, marriage, work etc. His four-week study also unveiled
some issues like enjoyment, experience with a partner, perceived benefits of
supplementary materials, and self-assessment of students. With regard to the
vocabulary acquisition in this treatment, the difference between pre-test and post-test

scores was significant.

Ozverir and Herrington (2011) conducted a study which included an authentic task
through whole semester. This activity required a class to be editorial board of the
school news bulletin and students assumed the roles of journalists and editors.
Students were expected to deal with a range of sources and write a report about their
study and present it to the real audience (p. 1427). Their study was the most relevant
study to the present study since it was realized in EFL setting and based on the same

characteristics of authentic learning environment.

Erbaggio, Gopalakrishnan, Hobbs and Liu (2012) also carried out a study on a
foreign language setting. There were three case studies in the study. In French,
Italian and Chinese courses, students were exposed to the authentic texts and they
tackled with the challenging authentic audiovisual materials. However, the first and
the third cases did not have an authentic task since they adapted multiple choice
items, which were not communicative by nature even though the Italian course had
an authentic task design in which learners were required to plan a trip to Italy with
the help of Italian railroad and airline websites. Teaching evaluation, activity
evaluation and course evaluation forms were used to get students’ perceptions of the

process in different cases. According to the teaching evaluations, students in this
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course continually gave higher scores for contentment with the course compared

with initial willingness for taking the course.

As it is stated in the study carried out by Herrigton et al. (2002), authentic learning
environment seems to supply assistance in the first stages of language learning and
make students endure with the initial challenges that they go through in language

learning.
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CHAPTER 3

METHODOLOGY

3.1 Design

A mixed method study, which Creswell (2009) defined as ‘a procedure for collecting,
analyzing, and mixing both quantitative and qualitative data in a single study to
understand a research problem’ has been carried out to explore the cases with
different instruments, get more insight into the case and validate the findings of the
study through the convergence of the findings of different types of data collected
during the study. Since one data collection might not provide all the answers for the
research questions and the triangulation is also a requirement for the reliability of the
study, one of the most common strategies, convergent parallel design by Creswell
and Plano Clark (2011) was adapted. The procedure of this design and its

impelementation in the study is reflected in Figure 3 below.
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The Convergent Parallel Design
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Figure 3: The convergent parallel design

As it can be examined in Figure 3above, convergent parallel design occurs when
quantitative and qualitative methods during the same phase of the research process
are implemented concurrently. The different types of data are collected and
analyzed separately and merged by the end of the study. In this study,both
quantitative and qualitative instruments which are given above are collected and
analyzed concurrently. More details regarding the design can be seen in Table 12

below with some characteristics of it.
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Table 12: Characteristics of convergent parallel design

Characteristics of convergent parallel design

1. The purpose of the  To have a more complete understanding of the topic and

design to validate or corroborate quantitative scales.
2. Foundation Pragmatism as an umbrella philosophy
3. Level of interaction Independent
4. Priority of strands ~ Equal emphasis on both quantitative and qualitative
5. Timing of strands Concurrent
6. Primary point for Interpretation in the discussion part
mixing
7. Primary mixing Merging two strands:
strategy e after separate data analysis

e with further analyses (e.g. comparisons or
transformations of separate results)

(Creswell and Plano Clark, 2011)

As it can be seen in the table above, the aim of the convergent design is to acquire
distinctive but complementary data. As Patton (1990) indicates the primary function of
it is to combine the strengths and weakness of quantitative methods with those of
qualitative methods. This design is selected because of the need to triangulate the
methods through the direct comparison and contrast of statistical findings with
qualitative results for corroboration and validation aims. Another purpose of this
design is synthesizing complementary quantitative and qualitative findings to
obtain a more complete understanding of a phenomenon. (Creswell and Plano

Clark, 2011)

Since different types of data are collected, analyzed and interpreted in this design,
Creswell and Plano Clark (2011) suggest that researchers dealing with that type of a
mixed method work from a paradigm such as pragmatism to have an “umbrella”

paradigm to the research study rather than trying to “mix”different paradigms.

Therefore, in this study, pragmatism was selected as the paradigm. In
addition, selection of pragmatism as the paradigm provided the researcher freedom
to choose the methods and data collection instruments. Since the purpose of the

study was to explore the students’ experiences and perceptions of the authentic tasks
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and technological tools in language classes, a variety of data collection instruments
were utilized such as surveys, evaluation forms, and interviews. Moreover, the study
mostly focused on the outcomes of the study and the implications of the study might
be significant for the researchers, language learners, and the teachers having a desire
to utilize authentic tasks and texts and also incorporate instructional technologies.
Lastly, learning is based on the context of place, time, and circumstance and
students are expected to use the knowledge and experience that they acquire during
this process in their real life. To put it in a nutshell, the pragmatism is observable

throughout the study.

Furthermore, in the present study, the interaction between quantitative data and
qualitative data was independent since they were collected and analyzed separately.
Furthermore, there was not dominance of one type of data over the other, which
means quantitative and qualitative data had equal emphasis in the study.
Considering the amount of the data for each type, qualitative data can be seen even
in the surveys and evaluations forms with the open ended parts apart from semi-

structured interviews. With regard to the mixing of the data, the researcher can:

...compare the separate results or transform the results to facilitate
relating the two data types during additional analysis or the
researcher interprets to what extent and in what ways the two sets of
results converge, diverge from each other, relate to each other, and/or
combine to create a better understanding in response to the study’s
overall purpose(Creswell and Plano Clark, 2011, ch.3, p.78)

Given this quotation, two types of data were independent in the data collection and
analysis process but integrated during the interpretation of the data in the discussion
part of this study. Besides, it was aimed to illustrate the combination, convergence
and diversion with regard to the different types of data. This process also provided
the triangualation of the data.

In this study, the triangulation of the data was realized through the responses of the

learners in each part of the data collection instruments. This mixing of the data

provided answers to the research questions given below:
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1. Before the implementation of ten instructional technology supported
authentic EFL tasks, what are the perceptions of EFL intermediate learners
on

a) their competency in the use of English in real life settings?
b) their competency in using technological tools
c¢) the characteristics of the EFL language learning and teaching tools?

2. After the implementation of ten instructional technology supported authentic
EFL tasks, what are the perceptions of EFL learners’ on the effectiveness of
ten authentic tasks?

3. How did the implementation of authentic EFL tasks affect the learners’
perceptions of their competency in the use of English in real life settings?

3.2 Participants

Convenient sampling was selected as the sampling strategy because of the
availability of the volunteer learners. In two different semesters, three different
classes were present and they did the same tasks and responded to the same data
collection instruments. For the semi-structured interviews, volunteered students who

were available were selected. Certain information can be found in Table 13.

Table 13: Demographic information about the survey participants of the study

Semester
Level Gender Age Details
Male Female 18 19 20 23 2013-
2014
A 17 10 17 8 1 1 1+
AF2 6 15 12 9 nd
AF4 7 13 13 7 pnd
Total 30 38 42 24 1 1

In the study, there were 68 survey participants who were prep students at a private
university in Turkey. 38 of them were female while 30 of them were male. As for
their ages, 42 students were 18 years old while 24 of them were 19. There were also
two students, one of whom was 20 and the other was 23. Participants in the study

included 27 students from A level and 41 students from AF level. A-Level students
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were mixed in terms of their proficiency in English since it was the first semester in
the year whereas AF students were ranked at the beginning of the second semester
according to their cumulative scores that they gained during the first semester. AF
level students consisted of students from AF2 and AF4 classes. Level A students
studied elementary and pre-intermediate book in the first semester whereas AF
classes studied pre-intermediate, intermediate and an upper-intermediate grammar

book in the second semester.

Interview participants included volunteer students from the survey group. Their ages

and the levels were also illustrated in Table 14.

Table 14: Demographic information about the interview participants of the study

Semester
Level Gender Age Details
Male Female 18 19 20 23 2013-
2014
A 8 3 6 4 0 1 ™
AF2 4 1 3 2 0 0 nd
AF4 0 4 0 3 1 0 ond
Total 12 8 9 9 1 1

As it can be seen in Table 14 above, the number of the students volunteering to the

interview each semester is approximately the same.

3.3  Research setting

The study was conducted in the Department of Foreign Languages at a private
university in Turkey. In the Department of Foreign Languages, compulsory school
attendance is 90 % in one semester. In the university, having three semesters as
opposed to other universities in Turkey, students have to attend the courses as it is
required and get 65 points on average at the end of the year in order that they can
take the central test. (TOEFL-ITP) If the students get 500 in (TOEFL-ITP), they can

pass to their own departments to get their bachelor degree.

There are different levels in preparatory school. These levels are identified at the

beginning of the semester via a placement test and a TOEFL ITP. If the students get

65



below fifty in the placement test, they are placed to AF level. If a student’s score is
over 50 and below 65, this student is placed in A level. There are also B and C level
students who get over 65. B level students are the students who get the scores over
65 in the placement test and below 449 in TOEFL ITP whereas C level students get
over 65 in the placement test and above 449 in TOEFL ITP. In addition, their levels
do not change whole year. Only in the second and third semester, students are ranked
as AF1, AF2, AF3 etc or Al, A2, A3 etc. according to the score that they get from
the midterms and quizzes in the first semester. However, AF students cannot pass to

A level or A levels cannot pass to B level.

There are many facilities in prep school including Self Access Center (SAC), and
Reading Room. In SAC, students can study English and they can ask their questions
to the instructor in charge in SAC and they can use the dictionaries, books and
materials prepared in accordance with the English program in preparatory school. In
reading room, students can rest after school by not only reading books, novels,

magazines, journals and news in English but also watching movies with their friends.

There are also other extra-curricular activities performed in the school. Every week,
at least two activities occur for language development of the students. These
activities are realized through movie club, game club, sport club, book club, drama
club and also karaoke competitions. Some native English speaking coop students
come from different universities and they run these clubs with the students in the
department.

Considering the classes that the students take the courses, they are quite comfortable
with U-Shape seating arrangement and the seats are quite moveable because of their
wheels. Furthermore, classes also have the facilities like projectors, sound system,
and a white board. In addition, even though the classes do not have computers, each

teacher has a laptop given by the department to use in class.
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34 Data collection tools and procedures
The study was a longitudinal study; therefore, the data collection procedure
including the semi-structured interviews took almost three semesters of 2013-2014

academic years as it can be examined in Table 15.

Table 15; Time frame of data collection

Data Collection Class A Class AF2 and AF4
1. Pre-survey September, 2013 January, 2014

2. Task evaluation forms October-December, 2013 January-March, 2014
3. Post survey December, 2013 March, 2014

4. Interviews January, 2014 April, 2014

Pre-surveys were applied at the beginning of each semester before the
implementation of the authentic tasks started. Thus, A level data were gathered in
September whereas AF level data were collected in January. Then, task evaluation
sheets for A level were gathered in the first semester between October and December
months since the implementation and assignment of the authentic tasks in A level
were realized in the first semester whereas forms for AF level students were
collected in the second semester between January and March during the
implementation of the tasks. At the end of the each semester, post survey was
implemented, yet some post surveys were submitted at the beginning of the
following semester as learners wanted to fill in the forms at home. However, semi-
structured interviews were conducted after the end of the semesters. Therefore,
interviews with A level students were conducted at the beginning of the second
semester while semi-structured interviews with AF level students were completed at
the beginning of the third semester between April and May since there was no time
left after the classes ended for prep school students. Indeed, having interviews at the
beginning of following semesters might have provided more depth knowledge about
the experience of learners since students might have felt more comfortable since the

researcher was not their teacher in that semester any longer.

Considering the data collection instruments in detail, they included task evaluation
forms for the native speakers of English instructors in the institution to assess the

degree of authenticity. Pre-survey was conducted to learn students’ background, the
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ability to use technological tools and competency in the use of language in real life.
Tools also included task evaluation sheets for each task after the implementation of
tasks along with the post surveys and semi-structured interviews to get deep
understanding of the process. Table 16 provides a more compact and detailed

information regarding the data collection procedure.
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Table 16: Data collection tools

Data collection Number of
p “ la Section Question type questions / Purpose of the section
00 statements
1. Task
evaluation by . .
native £ D gk Open ended 4 To get information about the background of the seven
NESTSs
speaker
teachers
B: Evaluation of tasks 1-5 continuum 10 To increase the authentlclty of the tgsks via NESTS
perceptions and edit the task before implementation
To get information about the background of the learners
2. Pre-survey A: Demographic data Multiple choice 6 and the use of the Internet and computers and see whether
learners have access to the Internet when they need it
] . 4 point Likert To identify learners’ perceptions of their competency in
B: Authentic tasks scale 20 the use of authentic tasks in real life before the treatment.
C: Technological tools 4 point Likert 11 To determine the level of readiness for the use of
scale technology
D: Quallﬁcathns of To identify the needs and suggestions of learners for a
language learning and . : .
. . Open ended 2 language learning and teaching environment to be able to
teaching activities and . .
. communicate in the target language.
technological tools
S ksl . . 4 point Likert To discover the learners’ perceptions on the tasks with the
evaluation A: Evaluation of tasks 15 .. . . .
forms scale criteria given for the authentic learning environments
To unearth the benefits and problems with the authentic
B: Evaluation of tasks Openlended 3 tasks during the completion of tasks and identify the

learners’ suggestions for the improvements of the tasks.




Table 16: Data collection tools (continued)

Number of
Section Question type questions / Purpose of the section
statements

Data collection
tool

0L

4. Post survey A: Demographic data Open ended 3 e To get information about the background of the learners.

e To identify perceptions of learners on their competency
4 point Likert in the use of authentic tasks in real life after the

20
scale treatment.

B: Authentic tasks
e To determine the level of competence in the use of
11 technological tool for language learning purposes after
the treatment.

C: Technological tools ic
scale
e To find out to what extent the learners considered the
task necessary or significant/To find out to the level of
1-10 continuum 3 enjoyment of the learners during the implementation of
tasks/To find out learners’ perceptions on the level of
contribution of the tasks to language learning

D: Evaluation of each
task specifically

e To find out learners’ reasons why they consider tasks

Open ended 4 necessary or redundant/ to reveal learners’ suggestions
for the improvement of the tasks and for new tasks.

e To learn more detailed information about the learners’
perspectives and experiences of the authentic tasks/To
unearth their perceptions of the necessity of using
authentic tasks, contribution of the tasks, affective
factors, problems, suggestions, most favorite activities
and tools and reasons, least favorite activities and tools
and reasons and learners preference to continue
performing the tasks later.

E: Evaluation of tasks in
general

5. Semi-
structured Open ended 11
interviews




3.4.1 Task evaluation form for NESTs

Considering the whole debate on what is authentic and what is not, it was essential to
consult to the native speakers of English (NESTs) working in the institution since
they were the people who were well aware of what is authentic in their mother
tongue and context. Indeed, it was planned to take advice from Turkish colleagues,
yet time was limited and implementation of the tasks was emergent. Therefore, the
data were just gathered from seven NESTs. After preparation of the tasks, detailed
tasks’ descriptions and the criteria for authentic activities created by Herrington,
Reeves, Oliver and Woo (2002) were given to the NESTs through a task evaluation
form. Teachers were asked to assess the tasks according to the criteria given in the
form. (Appendix A). Since the task evaluation form just included the quantitative
items and had no open ended element in it, the findings of this tool was demonstrated
in the tables in Appendix B. In accordance with the findings of the task evaluation
form and feedback coming from the instructors, the necessary editing was done and
more ideal tasks in terms of authenticity were ready to apply in an actual classroom
setting. The task descriptions and also the changes implemented can be seen in Table
17 below. The bold ones represent the changes.Moreover, the ratioanales for the
tasks in terms of authenticity can be seen in Appendix C and integrated skills and

aims in terms of language learning can be seen in Appendix D.

Table 17: Description of tasks and task duration

1.Students watch one of the videos in TV Talk Shows like Ted Talks,
Talk and Interview, The Real (https://www.ted.com/ , http://blip.tv/talk-
and-interview-shows-videos, http://thereal.com/episodes/ and then they

3-week
period

share it in Edmodo (https://www.edmodo.com/ ) by giving their own
interpretations. Classmates comment on the videos shared in that platform.
They also discuss the videos in class with the introduction of the teacher.
Teacher also asks some questions and gives her comments to support the
process.
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Task 7: Description of tasks and task duration (continued)

2.Students watch a part of TV series and then they work in groups of 3 or 4 and
they take the roles of main characters and write their own dialogues and present
in the class. Later, students choose the best act using a rubric in class. Then,
the best acts in two different classes have a competition in Edmodo using the
poll function.

3. Students work in groups of three and prepare a poster to introduce their
university to the prospective students using Glogster
(http://edu.glogster.com/signup) ( They use recording, video and also picture
and text function of Glogster) Teacher also guides and supports the students
when the students need help. Then, the students share their posters in Edmodo
and comment on their friends’ posters and vote for the best one to put it in the
official website of the Department of Foreign Languages.

4.Students watch or read some news on some websites like BBC News
(http://www.bbc.co.uk/news/) Washington
Post(http://www.washingtonpost.com/) New York Times
(http://www.nytimes.com/ ), The Big Picture Boston.com
(http://www.boston.com/bigpicture/) (topics can be different and other websites
can also be chosen ) and share news in Edmodo by reflecting on the news and
comment on the news posted by their friends. Teacher also supports the
process when students need help for the use of websites.

5.Students are given two different situations.In one of them, they are asked to go
through IMDb website (http://www.imdb.com/) and try to find the best suitable
movie so that they can meet and go to the cinema to watch this movie and they
share their movie choices in Edmodo and they discuss on which one they should
go. In the second one, students share their favorite movie and they gave
some information about the movie. They also explain why they favored that
movie. Students had the chance to select one of the scenarios.

6.Students are given a situation ° You have a scholarship and you are studying in
London for a while. Before you come back to Turkey, you want to buy
something special for your family. However, you do not have time to go
shopping and you are given a check that you can use in some shopping centers.
Try to choose the best presents for your family and try to write messages why
you selected this for your family members.” The students also discuss what to
buy with their friends and they get some suggestions from their friends.
Teacher also asks some questions to help students decide on what kind of a
present will be suitable for their family members.

http://www .jcrew.com/index.jsp, http://www.ebay.com/,
http://www.harveynichols.com/
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Table 17: Description of tasks and task duration (continued)

7. Students are given a situation ° It is your classmate’s (desk mate) birthday and
she loves reading in English. So, you want to get an original English book for her
and you have some websites like http://www.alibris.com/ ,
http://www.booksamillion.com/, http://www.amazon.com/ visit these websites
and decide on a book and post the link that you have on his or her wall in
Edmodo and give your reasons why you chose that book and ask her whether she
liked it or not and why. You have 20 dollars’ Teacher has also a discussion in
class about the different types of English books so that students can get an
idea about what kind of a book her/his partner may like.

8.Students determine a topic for the interview with the native speaker teacher via
Skype or in person ( they may record the interview) and they prepare
interview questions and they share them in Edmodo. Teacher revises the
questions and students do the interview and they share it for their friends in
Edmodo.

9. Students work in groups of four and decide on a topic which is related to their
real life context so they are given some example topics or research questions
like:

Physical conditions

Instruction

Technology

Communication

5. Social clubs

Then, they prepare ten questions in a group of four or five and teacher also

&R 5

observes the students and assit them. Later, teacher presents how to use
SurveyMonkey (https://www.surveymonkey.com/) for students. Later,
students prepare a survey using SurveyMonkey and then they share the link in
Edmodo. After that, they present the results of the survey in class using PPT
poster or anything they prefer.

10. Students work in groups of 4 and they are given a situation like ‘You have a
scholarship for a language program and you will be there for two months.
However, the program is quite flexible. So, you want to plan a trip to that place.
Prepare your plan and share it in Edmodo. You can choose one of them if you
like (Canada, United States, Britain). Students work in groups and the teacher
observes students and if they need anything, she supports and answers
students’ questions or asks some questions to make them think critically and
find answers to their own questions.

1-week
period

2-3
week
period

2-week
period

1-week
period

The detailed descriptions of the tasks are given in Table 20 above, yet during the

study each task has a shorter title defining itself. These titles were preferred to use as

they were more reader friendly. These captions might be observed in Figure 4.
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TASKI1- Watching TV series and acting out
TASK2- Watching TV talk shows like Ted Talks
TASKS3- Preparing a poster using Glogster

TASK4- Reading and watching online news
TASKS- Choosing a movie using IMDb

TASKS- Online shopping

TASK7- Choosing a book

TASKS- Interview with native speakers
TASK9- Domng research using Survey Monkey
TASKI10-Holiday planning

Figure 4: Short version of task descriptions
3.4.2 Pre-survey

The pre-survey aimed at revealing the needs of the students and their background for
both the competency in real life tasks and technological tools. The number of the

pre-surveys gathered from each level is illustrated in Table 18.

Table 18: The number of the students who responded to Pre-survey

Data collection: Pre-survey

N f %
A 27 27 39.7
AF2 21 21 30.9
AF4 20 20 29.4
Total 68 68 100.0

The students were given the pre-survey in which they were interrogated over some
questions on background information, availability and use of the computers and the
Internet, the degree of competence in English in daily life and their capability of
using some technological tools. The survey also included open-ended parts for the
students to state their opinions for ideal language learning and teaching tasks and

technological tools to be able to communicate with the native speakers of English

(Appendix E/F).
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3.4.3 Task evaluation forms for each task

There were ten task evaluation forms for the students to fill out during the whole
semester. They filled out the tasks when they completed the tasks.These task
evaluation forms included questions related to the criteria for the authentic tasks.
There were also some open-ended questions asking the points that they liked most in
the activity, the points that they did not like in the task, the reasons for their
statements and also suggestions to make the activity better (Appendix G/H). Due to
the reasons like absenteeism and completing the tasks later and forgetting to evaluate
the tasks, there were some missing in data, therefore the quantity of the whole data

collected from three different classes was demonstrated in Table 19 below.

Table 19: The number of the students who responded to each task

Data collection: Task Evaluation Forms

Level
Task number A (N:27) AF2 (N:21) AF4 (N:20) Total (N:68)
1. 22 14 11 47
2. 27 21 19 67
3. 22 20 16 58
4. 18 21 18 57
5. 23 18 15 56
6. 20 20 17 57
7. 20 17 16 53
8. 6 13 13 32
9. 13 18 12 43
10 8 19 10 37
Total 179 181 147 507

Task evaluation forms provided the urgent feedback to the tasks; moreover, learners’
assessments of the tasks encouraged learners to reflect on their involvement and

personal gains from the tasks.
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3.4.4 Post-survey

Post-survey had five different sections. Section A included personal information
while Section B and C consisted of the same questions given in Part B and C of the
pre-survey. These two parts aimed to see whether students got benefit from the
implementation and improved their literacy skills for authentic tasks and also
instructional tools. In the next part of the post survey, students were asked to assess
the tasks according to three criteria including importance of the tasks, contribution of
the tasks and the feeling of enjoyment that they experienced while completing the
tasks. Using the continuum from 0 to 10, students evaluated ten tasks in terms of
these three criteria. The last part included open ended questions as to the reasons
why they consider these tasks necessary and important, or unnecessary and
unimportant. In addition, there were also questions regarding the suggestions to
increase the benefits of these tasks in language learning and new ideas for new tasks
and technological tools other than these tasks and technological instruments
(Appendix I/J). Since post surveys were given to the students at the end of the
semester, some students did not return, therefore there were also missing in post-
survey data. The quantity of the whole data collected from each class was given in

Table 20 below.

Table 20: The number of the students who responded to post-survey

Data collection: Post- survey

N f %
A 27 24 35.29
AF2 21 21 30.88
AF4 20 12 17.64
Total 68 57 83.82
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3.4.5 Semi-structured interview

Students were given a chance to evaluate the tasks and procedure with the task
evaluation forms and post survey. Even though both of these tools included the open
ended parts to get more detailed information about the students’ experience and
perceptions of the authentic tasks and technological tools, students sometimes
skipped those parts and the triangulation of the data was also required, therefore, a
semi-structured interview was conducted with the students to get much deeper
understanding and see the whole picture from the participants in three classes in the
following semesters. There were 11 volunteers from A level and 9 students from AF
level participating to the interviews. Semi-structured interviews lasted up to 25

minutes. The questions can be seen in Appendix K/L.
3.5 Data analysis

For the analysis of the quantitative parts of the pre-survey, task evaluation forms and
post-survey, Statistical Package for the Social Sciences (SPSS) IBM Version 20 was
used. In pre-survey, frequencies and mean scores were obtained via ‘Descriptive
Studies’. To compare the findings of three different classes, ‘One-way ANOVA’was
used. For task evaluation results and post survey results, ‘Descriptive Studies’ was
used again; however, ‘Independent Samples T-test” was also used to compare the
mean scores obtained from both pre-survey and post-survey to recognize whether the
the differences between mean scores were significant or not.

For the analysis of the qualitative data, consisting of the semi-structured interviews
and open ended parts of pre-survey, task evaluation forms and post-survey, constant
comparison analysis which was actually based on Grounded Theory (Strauss and
Corbin, 1967) including open, axial and selective coding was used during the process
of analyzing the qualitative data. As a result of ‘open’, ‘axial’ and ‘selective’ coding,
‘codes’, ‘categories’ and ‘themes’ were identified and presented in the tables in the
report of the findings. Frequencies of the codes were calculated manually using the
word document. Coding samples representing the qualitative analysis for each data

instrument was provided in Appendices M.
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3.6 Ethical considerations

In the process of research study, some ethical issues were considered. These issues
included the getting permission from the review board in the institution, informed
consent form, moral standards and principles developed for research studies

including human subjects in Belmont report.

First of all, the study was introduced to the head of the department and then to the
institutional review board in the prep school. Institutional Review Board (IRB) was
provided with a petition describing the procedure of the study and data collection

methods. After the review of the study by the IRB, research study was implemented.

Regarding the consent form, learners were provided with the informed consent form
in both pre and post-survey. This informed consent form included the purpose of the
study, significance of their provision of actual information for the reliability of the
study, the value of their contribution to study, the right to cease the study at any time
and the confidentiality of the study. Furthermore, learners were also informed orally
about the procedure of the study at the beginning of the semester and how they
would contribute to the next generation with their insights into the language
materials and tasks. They were also informed about the workload of the study, which
required completing ten tasks until the end of the semester. Finally, there were few
students in each class that stopped the study because of the workload of the tasks, so
they were excluded in the study. However, the students completing the tasks were
included in the study even though some of them forgot to submit some task
evaluation forms. With regard to the confidentiality, learners’ identity was protected
in the study. To illustrate, during the presentation of the study, learners were given
numbers and they were categorized according to the class names. For instance,

Participant 5 in A class or Participant 7 in AF2 etc.

Certain standards were also highly regarded. To begin with, learners were respected,
valued and accepted as autonomous agents; therefore, their choices were taken into
account. For instance, in one class, audio recording of their acts did not create a
problem for the students, yet in another class following semester, students did not
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like the idea of audio recorded, so they were not audio recorded. Moreover, their
files, productions were kept in safe. Secondly, it was aimed to maximize the good
and minimize the harm, so learners were given flexible due dates to complete the
tasks since they had other kinds of homework besides these tasks. Even though the
tasks were assigned regularly, learmers were asked to complete the tasks when they
had the time and due dates were extended for that purpose. Moreover, they were also
encouraged to see the long term benefits developed from the process. The researcher
was one of the teachers of the classes and interviews with the students were
conducted after the semester ended so that learners could feel more comfortable and
give more details about the procedure. Learners also did not write their names to the

evaluation forms during the semester.

All in all, ethical considerations were regarded and the benefits of the study were
tried to be maximized without harming the learners in the process. Even though
learners were constantly informed that they were free to write and articulate what
they thought about the tasks and materials since these ideas would be significant in
the design of the tasks and assignments of the next semesters, there was no guarantee
for the watertight accuracy of their own representation of their perceptions.
Nonetheless, what they had written or articulated in the data collection procedure

was represented in detail without omission.
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CHAPTER 4

RESULTS

In the study, different data collection instruments were applied to the learners and
these tools provided some data to answer the research questions in the study. The
figure given below is a representation of the design that is utilized in the report of

findings.

Research question 1 Research question 2 Research question 3

' y

Pre-survey Task evaluation forms Pre-survey & Post-survey

Post-survey comparisen

Semi-structured interviews

Figure 5: Reporting the findings

As it can be seen in Figure 5, the findings of the study, which are the responses to the
research questions in the study, were given consecutively in the results section. First
of all, research question 1 was tried to be answered with the pre-survey findings and
then the other research questions were discussed with the findings of Task evaluation

forms, post-survey and semi-structured interviews.

When we consider all of the findings obtained from the study, similar themes and
concerns emerged in qualitative analysis when we compared it with the findings of

quantitative analysis, which implied that the data triangulation was realized and the
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findings were in line with eachother. The data gathered from each instrument and

their convergence can be examined in Figure 6 below.

FINDINGS

/ PRE-SURVEY \

= Competence in the

TASK EVALUATION FORMS

. s  Evaluation of the
realization of

authentic task before tasks according to

the criteria f
the implementation @ criteria tor

Competence in the authentic learning
use of technological * _
tools for language _
s  The points disliked
and the reasons

use before the

implementation

Needs and * Suggestions

suggestions

J

~

POST-SURVEY

SEMI STRUCTURED
Competence in the

INTERVIEWS
realization of authentic
tasks after the s Necessity of using
implementation authentic tasks

Competence in the use of .
technological tools for

language use after the .
implementation * Problems

* |mportance and necessity s Suggestions
of authentic tasks, and s Continuation

reasons

s Redundancy of authentic
tasks and reasons

e Least favorite activities

* _ and tools and reasons

. AN /

Figure 6 : Data triangulation and overall findings

e Suggestions
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4.1 Research question 1: Before the implementation of ten instructional
technology supported authentic EFL tasks, what are the perceptions of EFL
intermediate learners on their competency in the use of English in real life
settings, their competency in wusing technological tools and the

characteristics of the EFL language learning and teaching tools?

To answer the first research question, pre-survey was conducted at the beginning of
the study. It consisted of three main sections. In the first section, students gave
details about their use of computers and the Internet in real life. In the second part,
they were asked to identify their capability of doing some tasks in English and also
their competence in the use of some technological tools that can be utilized in
language learning and teaching. Finally, in the last part of the survey consisting of
open ended questions, students wrote the characteristics of the activities that ought to
be implemented in language classes and instructional tools to support these activities.
In view of the analysis conducted in each part of the data collection instrument, not
only background information regarding learners’ technological literacy but also data
on their perceived competency in authentic tasks before the implementation of the

authentic tasks was acquired.

4.1.1 Background for the students’ use of the computers and the Internet

Considering that all of the tasks required the use of the Internet, it was necessary to
assure that all of the students had computers and the Internet connection at
home/dormitory. Not only was the availability of the computers and the Internet
connection but also the time duration of the students’ use of the Internet were

interrogated in the pre-survey.

In regard to the availability of the computers and the Internet, the findings illustrated
that 66. 2 % of the students had computers both at home/dorm and at school while
33.8 % of the students had computers either at home/dorm or school, which
suggested that all of the students had access to the computers. Regarding the
availability of the Internet, 70.6 % percent of the students had access to the Internet

both at home/dorm and at school whereas 29.4% of them had either at school or at
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home/dorm, which also indicated that all the students had the Internet connection
somehow. Considering the time they spend on the computers and the Internet, given

time slots and the findings can be observed in Table 21.

Table 21: Duration of the use of computers and the Internet

Duration of the use of computers Duration of the use of the Internet
hours f % hours f %
0-1 14 20.6 0-1 8 11.8
1-2 30 44.1 1-2 28 41.2
34 21 30.9 3-4 23 33.8
5-6 3 4.4 5-6 5 7.4
7-+ 4 59

As it can be seen in the table above, in the whole data including three classes, 44.1 %
of the students used the computer 1-2 hours a day while 30.9% of them used the
computer 3-4 hours a day. However, nobody stated that they used computer more
than 7 hours a day. Moreover, the duration of the use of the Internet in a day also
showed variety. 41 % of the students indicated that they used the Internet for 1-2
hours whereas 33.8% of them expressed that they utilized the Internet 3-4 hours a
day. Compared to the use of computer, the time that the students spent on the
Internet was much more than the use of computer. The reason might be the fact that

the students had also access to the Internet in their mobile phones.

4.1.2 Students’ perceptions of their competencies in performing authentic
tasks before the implementation of the tasks and readiness for the use of
technological tools

To understand whether the authentic tasks would create a positive change on the

students’ perceptions of their competencies in performing authentic tasks in English

in real life, students were asked to respond to the same questions both in the pre-
survey at the beginning of the semester and in the post-survey at the end of the
semester. In this part of the paper, students’ perceptions of their capability of using

English in real life tasks and their competency in the use of technological tools

before the implementation of the tasks was demonstrated.
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First of all, students were given some statements, including the ability and skills that
were expected from students to develop after the implementation of the tasks with
the integration of technological tools. According to statistical results of the pre-
survey, three different classes in two different semesters did not show many
distinctions in terms of the abilities regarding the authentic use of language before
the process of assigning the tasks. One-way ANOVA findings demonstrated that
there was no significant difference among three classes in terms of their perceptions
of their competencies in performing each authentic task given in pre-survey.

Therefore, the total mean scores of the items over four were provided in Table 22.

Table 22: Pre-survey results on students’ perceived competency in authentic tasks in

real life

Competency in authentic tasks in real life 1(\;[;2:;)1 IS)t:‘;.
1. Ican understand an authentic talk in English in a talk show easily. 2.28 0.57
2. I can comment on a current subject that I hear in a talk show in 2.16 0.54

English.
3. Ican comprehend a real speech on a TV series in English easily. 2.49 0.53
4. 1 can create my own similar dialogues in English for a TV series 2.35 0.69
5. Tcan present and defend my argument in English. 2.44 0.68
6. I can collaborate in English with my friends to create a product 2.53 0.61
7. Ican explore issues from different points of view by searching in 2.37 0.57
English.
I can understand online news in English easily. 2.28 0.59
I can think critically on a real issue in English. 2.21 0.64
10. I can articulate about current issues happening all around the world in ~ 1.99 0.53
English
11. I can use different sources in English to get information. 2.37 0.54
12. I can scan in an English movie website and find the necessary 3.00 0.49
information
13. I can think critically and share my ideas in English in a network 2.35 0.69

before choosing a movie.
14. I can easily use a shopping website in English to get some presents 3.10 0.52
15. I can use some online bookshop websites in English to get some 3.07 0.58
books

84



Table 22: Pre-survey results on students’ perceived competency in authentic tasks in
real life (continued)

Competency in authentic tasks in real life 1(\;[22:;)1 ]S)t:‘;.
16. I can interact with a native speaker of English on any topic I like. 2.25 0.58
17. I can communicate with a foreigner in English without any help in a 2.59 0.60

natural environment.
18. I can prepare a presentation in English 2.35 0.71

19. I can talk about current problems happening in my real life in English  2.31 0.60
20. I can plan a trip in English in real life. 2.57 0.65

As it can be seen above, the real life related skills stated by the students in all three
classes were shopping to buy present in English, using online bookshop websites and
scanning an English movie website to find the necessary information. Among 20
statements regarding the capability of using English in real life setting, these were
the sole tasks that passed the mean score 3. The task having the least mean score
included articulating about the current issues happening all around the world in

English.

Since the study integrated technological instruments to enhance authentic learning
environment, students’ knowledge and proficiency of using these tools were also
significant. Students’ readiness for these technological instruments were investigated
through the statements and the results indicated that even though students were well
aware of some of these tools and had the ability to apply them, there were some
technological instruments that the students were not conversant with. In accordance
with the findings of One-way ANOVA, there was no difference among three
different levels in terms of their perceptions of their technological literacy.
Therefore, the mean scores in total were provided in Table 23 below in order that all
the technological instruments with which students in three classes were familiar and

unfamiliar can be seen.
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Table 23: Pre-survey results on students’ perceived literacy in the use of

technological tools during the authentic tasks

Technological literacy l(\;lf(:;;; lS)ti;.

1. Ican watch talk shows online in English using some search 2.87 0.71
engines

2. Ican watch TV series in English using some search engines 3.29 0.52
I can use GLOGSTER to create my interactive poster and share 2.47 0.89
it in a social network like EDMODO

4. 1canuse EDMODO to contact with my friends online 2.78 0.79
I can visit news websites in English using some search engines. 3.06 0.64

6. I can visit IMDB online movie review website in English to 3.04 0.84
decide on a movie reading movie reviews in English.

7. Ican visit English online shopping websites to get something. 3.21 0.68

8. I can use some online bookshop websites to search and get a 3.04 0.70
book

9. Icanuse SKYPE to communicate with native speakers of 2.81 0.82
English.

10. I can use SURVEY MONKEY to prepare and apply a survey for 2.04 0.70
a small research project in English.

11. I can prepare a PowerPoint Presentation to present the findings 2.79 0.72
of a project in English.

As it was obvious in the table, students were capable of using search engines,
shopping websites, news websites, bookshop websites and IMDb prior to the
implementation of the tasks. Learning that the students were not familiar with some
tools such as PowerPoint Presentation, Edmodo, Survey Monkey and Glogster
provided teacher with the insight that she had to guide and inform the students by
illustrating the functions of the tools through explanations and video tutorials before
the application of the authentic tasks.

4.1.3 Characteristics of the learning and teaching activities to be used in
language classes
In pre-survey, students were also provided with some open ended questions

regarding the qualifications of the learning and teaching activities and technological
tools to be used in language classes. Learners could explicitly express their needs
and suggestions for the language learning tasks to be able to talk to the native
speakers of English. Students were both asked to write the characteristics of the
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activities and some suggestions for the technological tools to support the activities in
language classes. Codes and categories can be seen in Table 24 below.
Table 24: Pre-survey results on learners’ perceptions of characteristics of learning

and teaching activities

Theme 1: Characteristics of learning and teaching activities

Category f  Codes f

1.

Integrating
language

skills and 62
content

Providing
communicati 21
on and

interaction

with the

native

speakers of
English

—

1.

1.
2.

NNk L=

Speaking
Speaking practices and activities
More speaking activities with group work
More dialogues
Recording speech
Presentation in English
Having whole class discussions or debate
Acting out
Reading
Reading books
Reading English articles
Writing
Writing paragraphs
Listening
Listening activities
Listening to English songs and writing

comments on them

1.

2.
3.

g2

Vocabulary
Learning vocabulary that can be used in real life
Using connotation to learn vocabulary
Learning the vocabulary in context
Having communication with the native speakers of
English at school

Use of skype for the communication with the native

speakers

Having social contact with them by going out and
having dinner and bowling

Having an interview with native speakers of
English

Having an activity with native speakers of English
Having more games with native English speaking
teachers

Necessity of being in an environment in which
English is spoken

Having written communication

Having Pen pal- communication

W — N »—awwwwwﬁ

|
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Table 24: Pre-survey results on learners’ perceptions of characteristics of learning
and teaching activities (continued)

Category f Codes f
3. Being 1. Necessity of having enjoyable tasks/Not boring 11
enjoyable lessons/ Interesting topics to talk
13 2. More encouragement for the lessons 1
3. More interesting and attention grabbing lessons 1
4. Providing 1. Emphasis on daily language,necessity of using 4
real life 10 daily conversations
related 2. Inclusion of current and updated issues 2
content 3. Necessity of learning about the culture and 2
lifestyle of the native speakers of English
4. Use of idioms and proverbs 1
5. Videos in which daily language is used 1
5. Use of 1. Use of games including PC 2
games 10 2. Game focused lessons 1
3. Games based on speaking 1
6. Not using 1. No mechanical activity 3
mechanical 2. Not having much grammar 1
grammar 6 3. No memorization-inductive learning )
drills 4. Teaching the grammar by practicing (speaking) 1
7. Extra codes 1. Need for the use of mother tongue in grammar 2
2. Necessity of having small number of people 1
8 3. Emphasis on interpretation 1
4. Necessity of being comprehensible 1
5. Need analysis 1
6. Having a trip 1
7. Translation from Turkish to English 1

As it can be seen in the table above, students’ written reports revealed some major

points as to the features of the activities integrated in language classes including

providing real life related content, integration of the language skills, providing

opportunities for communication with the native speakers of English, use of

technology and games, avoiding grammar drills and having enjoyable tasks.

First of all, students believed that the characteristics of the tasks should definitely

include language skills, especially speaking skills. Therefore, they recommended

speaking tasks and activities. For instance, Participant 21 in A class mentioned a

variety of speaking tasks in the excerpt below.
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I think we can improve our English by speaking more in lessons. For
example, teachers may ask us to work in groups and give us some time to
prepare an act. They also can give us some topics and require us to do a
presentation. They can also schedule a time for us to talk to native speakers.
(A level Participant 21, Pre-survey)

Besides speaking, students also asked for the integration of other language skills like
reading and listening in language classes. A few students suggested the use of
English songs and another one also supported reading books and articles. Students
also emphasized the necessity of being competent in the vocabulary and they desired
to acquire the words used by native people. Moreover, one of the students believed
that they should learn them in context wheras another one suggested his own method
of acquiring words, connotation.

Apart from these language skills, students also mentioned the content of the activities
possible to use in language classes and the content suggested for the activities was
prominently about the real life integration. For instance, Participant 1 and 18 in
Level A claimed that they should learn about the culture and lifestyle of the native
speakers of English. Participant 12 also thought that there might be some activities in
which they can use the language, involving daily language or spoken language, more
actively. Besides, Participant 16 also supported the use of daily language and accents
of people. Participant 3 and 8 in AF 4 level also mentioned that the content of the
activities should be both updated and related to real life and current issues should be
integrated in language classes. Examining the table above, interaction with the
native speakers of English was one of the inevitable suggestions given by the
students when they were asked the recommendations for the activities to be able to
communicate with the native speakers of English. Consequently, they believed that
they should benefit the availability of the natives in their school. For instance,
Participant 4 and 15 in A, Participants 4 and 9 in AF2 and Participant 1, 5,
9,11,13,17 and 19 in AF4 classes advocated the necessity of spending more time
with the natives. Some of the students asked for more activities with these people in
the lessons whereas some defended the collaboration and interaction outside the class
with some social activities like going out and having dinner together. Apart from

that, some of them even mentioned written communication with the people from
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other countries. Those were not the sole points mentioned by the students. They also
gave details about the use of technology and games including both PC games and
interactive games in class. One of the participants recommended an in-class activity
integrating more vocabulary games in language classes. Furthermore, Participant 19
in AF4 class believed that the use of games would provide more enjoyment in
lessons as it can be seen in the excerpt below.

More time should be allocated for English games in the lessons, thereby; we
can improve our speaking skill with full of enjoyment. (AF4 Level
Participant 19, Pre-survey)

Participant 19 was not the only student asking for more enjoyment in class, there
were also seven students who argued that the tasks should be enjoyable. The other
students also supported this argument with their expressions that the lessons should
not be boring and interesting topics should be selected in language courses.

All in all, students’ needs and suggestions for the activities in language courses
consisted of the integration of the language skills and points regarding the content of
the activities in language classes. What they really asked was more speaking
exercises with real life related topics and having more chance to practice the

language with native speakers of English.

4.1.4 Characteristics of the learning and teaching tools to be used in language
classes

As it was stated earlier, students were also asked about the technological tools that

can be used to support the language learning and teaching activities. Their answers

were really insightful inasmuch as they involved a variety of tools and some tips how

to use them in language classes. Considering the findings of the pre-survey,

computer and projector were the most frequently mentioned tools as it can be

observed in Table 25.
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Table 25: Pre-survey results on learners’ suggestions for technological tools

Theme 2: Technological tools

Category f
1. Computer (PC, laptop) 35
2. Projector 28

3. Internet 14

4

Social network(2) /Skype(6) Facebook(2) /Twitter/ Whatsapp/Justme/ 14
Edmodo
Tv series 12

5

6. Films 10
7. Phone / Smartphone
8
9

Videos

. Games
10. Music/Karaoke/Music player
11. Electronic dictionary
12. Camera
13. Sound system/Speaker
14. Online websites
15. Presentation (students do) Glogster
16. Sound recorder/voice recorder
17. Smartboard
18. Tablet
19. Talkshow
20. Instead of technology, paper work
21. Magazines

e P ' 2 \© I US B SN SN SN SN V) B, BN e BN o)

Along with PC and projector, students also supported the use of the Internet for
various reasons. For instance, Participant 19 and 24 in A level asked for the Internet
since it included a lot of materials and useful websites just like Participant 21
claiming that they could find everything on the Internet. Participant 19 in A and
Participant 6 in AF2 class also suggested the Internet for the communication with the
classmates and the teacher outside the class. Moreover, Participant 4 in AF4 class
emphasized the use of the Internet for social network and Participant 7 also required
it to watch TV series in English. Apart from PC, projector and the Internet, some
students also mentioned social networks to be able to contact with the native
speakers of English and different students recommended different social networks
like Facebook, Twitter, Justme, Edmodo and Skype. Facebook was also mentioned

for the purpose of reading news online and commenting on them. Furthermore, some

91



students (Participants 2, 10 and 17 in A, Participants 3, 7, 10, 15, 16 and 18 in AF2
and Participants 3, 7 and 11 in AF4 classes) also mentioned the integration of
English TV series in language classes. There were also nine other students
recommending the use of films in language classes. Even though some students did
not provide the reasons for their suggestions, some students explained their reasons.
For instance, Participant 17 in Level A stated his reason in the excerpt below,

I believe that there should be plentiful listening activities, so we can watch
TV talkshows or TV series and then we can make comments about them. (A
level Participant 17, Pre-survey)

Students also assumed that smartphones could also be integrated in language classes.
For instance, Participant 9 in A class suggested the use of phones to chat to
eachother in English while Participant 17 thought that he could use it for translation
programs and Participant 24 also advised downloading some applications to improve
their English. In AF2 class, Participant 1 claimed he could use it for the written and
spoken communication in English while Participants 5 and 9 thought that they could
use smartphones as dictionary as it was also suggested by Participant 2 in AF4 class.
Videos, especially comic and updated videos, were also recommended to make the
language classes more audio-visual and to practice listening skill. The other tools
which were not frequently mentioned were also given in the table including music
player, electronic dictionary, camera, sound system, speaker etc. these were also
quite significant in terms of learning the students’ perceptions of incorporating
instructional tools in foreign language classes.

To summarize, students provided their recommendations for both the language
learning and teaching activities and the instructional tools to consolidate those
activities, which was highly insightful for both language learners and teachers

planning to integrate technological tools to support language learning and teaching.
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4.2 Research question 2: After the implementation of ten instructional
technology supported authentic EFL tasks, what are the perceptions of EFL
learners’ on the effectiveness of ten authentic tasks?

In order to have deep insight into the learners’ perceptions on the effectiveness of the

authentic tasks with the use of technological tools, task evaluation forms were given

to learners after each task was completed. Learners evaluated the tasks according to
the criteria given for the authentic learning environments. Moreover, at the end of the
semester, learners were also asked to fill in the post-survey in which they provided
quantitative data on their perceptions on the effectiveness of the tasks in terms of its
necessity for language learning, contribution of them to their language learning and
the feeling of enjoyment. Apart from that, after one-week semester holiday, twenty
of learners were also interviewed and the qualitative data revealed similar themes

supporting post-survey statistical findings.

4.2.1 Results of task evaluation forms

Learners evaluated 10 authentic tasks after the implementation. These tasks included

integrated language skills and they were represented in the Figure 7 to recall.

TASKI1- Watching TV series and acting out
TASK2- Watching TV talk shows like Ted Talks
TASKS- Preparing a poster using Glogster
TASK4- Reading and watching online news
TASKS- Choosing a movie using IMDb
TASKS- Online shopping

TASKT7- Choosing a book

TASKSE- Interview with native speakers

TASKSY9- Doing research using Survey hMonkew
TASKI10-Holidaw planning

Figure 7: Ten authentic tasks

As it was stated earlier, students were given task evaluation forms in which they
were expected to respond to some statements by using four-point Likert Scale. The

forms also included some open-ended questions asking the points that students liked
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or disliked and their own suggestions for the tasks. The statements in the statistical
part were determined according to the characteristics of authentic learning
environment stated by Herrington and Oliver (2002). Therefore, real life relevance,
contribution to language learning, including different sources and materials,
providing various perspectives, improving critical thinking skills, reflection,
articulation, collaboration and scaffolding issues were integrated in these statements.
All of the fifteen items in the forms and the tasks that got the highest mean score for

each item can be seen in Table 26 below.

Table 26: Task Evaluation Form items and the tasks that got the highest mean scores

Mean

Task Evaluation Form- Items Task (4.00)

Q1  The activity contributed to me in terms of learning the knowledge  Task 8  3.48
that I can associate with the real life and use in real life.

Q2  This activity contributed to the development of my critical Task 8  2.84
thinking.
Q3  This activity led me to use lots of different sources. Task 10 3.16

Q4  This activity provided me with the ability to share the knowledge Task 10 3.27
that I have learned by using a variety of sources with my friends

and expert people.

Q5  This activity provided me with the chance to work with my friends Task 1  3.42
collaboratively.

Q6  This activity contributed to me in terms of learning different Task2  2.88

perspectives in different issues.
Q7  This activity contributed to me in terms of using different learning  Task 8  3.43
materials rather than course book for learning English.

Q8  This activity had no contribution to my learning English. Task3  1.98

Q9  This activity provided me with the reflection over what I had done. Task 7  2.58

Q10 This activity helped me to express my feelings and thoughts Task 8  3.46
explicitly in English

Q11 This activity led me to use some websites and some technological — Task7  3.45
programs that the native speakers of English use in real life.

Q12 This activity led me to deal with the activity much longer than a Task 8 2.84
few hours’ time slot.

Q13 This activity had nothing to do with the things that I or the native Task3 2.15
speakers of English do in real life.

Q14 This activity contributed to me a lot in terms of learning English. Task 8  3.50

Q15 In this activity, our instructor was like a guide rather than a Task 8 3.46
teacher.
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As it is provided in Table 26 above, learners evaluated the tasks according to given
criteria and with the help of the ‘Descriptive Studies’ and ‘Compare Means’ in SPSS
IBM Version 20, frequencies of the items were calculated, besides One-way
ANOVA was also used to identify whether there was a significant difference among
the mean scores for each item considering three different classes. One-way ANOVA
findings demonstrated that there was a significant difference among the group
responses for some items in some tasks and Post Hoc Banferroni tests illustrated
which classes had a significant discrepeancy for the identified tasks and items.
Consequently, the evaluation of each task by three different classes can be examined
in tables in Appendix M. The explanations with regard to the statistical findings on
learners’ perceptions of the effectiveness of the task in three distinctive classes can

be scrutinized and the analysis of the open ended parts can be found subsequently.

4.2.1.1 Task 1: Watching TV series and acting out

4.2.1.1.1 Task 1: Watching TV series and acting out statistical results

Task 1 provided students a chance to watch TV series in English and reflect on them.
After watching a few sample TV series, they were asked to perform some acts in
which they created their own scenarios. Upon the completion of the task, students
evaluated the task according to the criteria given in the statements in Table 26 above.
The findings of Task 1 Evaluation Form illustrated that there was a significant
difference between A and AF2 classes considering the items 6 and 9 and there was
also a big difference between AF2 and AF4 for the item 12 (p<.05). That is, most of
the learners in A level class agree that the task provided learning different
perspectives while half of the AF2 learners disagreed with this. Furthermore, more
than half of the learners in A level thought that the task provided reflection even
though none of the AF2 learners thought so. All of the frequencies that illustrate the
opinions of the students in three classes on the task can be seen in Appendix N.

When the task was assessed in terms of having a relevance to the tasks performed in
real life and contribution of the tasks to the real life experiences, 86.6% of the
students agreed or strongly agreed that the activity contributed to them in terms of

learning the knowledge that they can associate with the real life and use in real life.
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Besides, 84.6 % of the students disagreed or strongly disagreed that the activity had
nothing to do with the things that they or the native speakers of English do in real
life. Regarding the integration of technological tools that are used by native speakers
of English, all of the students in AF2, 90.9% of the students in AF4 and 59.3% of the
A level students also assured that the activity led them to use some websites and
some technological programs that the native speakers of English use in real life. It
might be inferred from the responses to these statements that the students found the
tasks quite relevant to real life.

As regard to the general contribution of the task to language learning, a hundred
percent of the students in AF4 and 74.1% of the students in A and 78.6 % of the
participants in AF2 classes agreed that the activity contributed to them a lot in terms
of learning English. In addition, 88.4% of the participants disagreed or strongly
disagreed with the statement that the activity had no contribution to learning English.
Consequently, most of the students in the study ratified that the task was beneficial

while learning English.

Even though 92.9% of the AF2 and 81.7% of the AF4 students accepted that Task 1
provided them with the use of lots of different sources, slightly over the half of the
students in A level disagreed or strongly disagreed with that. Along with the sources,
86.5% of the students in general acknowledged that this activity contributed to them
in terms of using different learning materials rather than course book while learning

English.

With regard to the fifth statement which was pertinent to the collaboration function
of the task, each and every student in three classes agreed or strongly agreed that
they had a chance to work with their friends collaboratively in Task 1. Moreoever,
76.9 % of all the students responding to the Task 1 evaluation form accepted that the
activity provided them with the ability to share the knowledge that they had learned
by using a variety of sources with their friends and expert people. As to the
scaffolding, 98 % of the students agreed or strongly agreed that the instructor was

like a guide rather than a teacher in this activity.
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Concerning the contribution of the task in terms of providing new points of views,
almost three quarters of the participants in three classes admitted that this activity
contributed to them in terms of learning different perspectives in different issues.
Regarding the critical thinking skills, 63% of the A and AF4 students reported that
the activity contributed to the development of their critical thinking; nevertheless,
approximately three out of four students in AF2 disagreed with the statement. Even
though almost three quarters of the students in A and AF4 classes agreed or strongly
agreed that the activity provided them with the reflection over what they had done,
nobody in AF2 classes agreed with the statement. Moreover, 59.2% of the A, 72.7%
of the AF4 students agreed upon the fact that the activity helped them to express
their feelings and thoughts explicitly in English while slightly over the half of the
students in AF2 disagreed. Nearly three quarters of the students in A and 90.9 % of
the students in AF4 classes agreed or strongly agreed that this activity led them to
deal with the activity much longer than a few hours’ time slot; nonetheless, half of

the students in AF2 class disagreed with this statement.

In conclusion, Task 1 was appreciated on account of its contribution to real life
experiences, contribution to language learning, providing a variety of perspectives,
materials, collaboration among students and scaffolding by the teacher. Considering

these in mind, a representative picture can be examined in Figure 6 below.
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Figure 8: A sample for Task 1
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4.2.1.1.2 Task 1: Watching TV series and acting out open ended parts

In the open ended part of the task evaluation form for Task 1, students not only
stated the points that they liked, they also mentioned the things disfavored in the
task. For Task 1, AF2 and AF4 students did not write any comments in the open
ended parts. However, except for one student, all of the students in Level A provided

answers to the open ended questions in the form. Findings can be seen in the codes in

Table 27.

Table 27: Task 1 evaluation form open ended parts codes

The points liked in the Task 1 N:27
1. Contribution to language learning in general 13
2.  Watching, listening and acting 13
3. Having group work collaboration, socialization, communication with friends 12
4. Feeling of enjoyment 12
5. Providing new perspectives, multi-level thinking, creativity 8
6. Real life relevance 7
7. Concentration and motivation 2

Total 67

The points disliked in the Task 1

1. Nothing disliked in the task 10

Having limited time
Lack of materials like costumes

Not doing the activity continuously
Some learners’ inattentiveness to the task
Total 20

AN

6
1
Being unnecessary 1
1
1

As it can be seen in the table above, the points appreciated by the students included
the task’s integrating watching, listening and acting in English, contribution of the
task to language learning, having group work, cooperation and collaboration in the
task, feeling of enjoyment during the task, learning the real use of daily language in
English and getting different perspectives, integrating creativity, providing

motivation and concentration.

Thirteen students among twenty seven A level students mentioned the contribution

of Task 1 to learning English especially in terms of providing practice for language,
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students’ learning new words, improving listening and speaking. To exemplify, a
student explicitly indicated his thought in the excerpt below.

It contributed to learning English. Indeed, it improved my English more. |
heard how the native speakers of English talk. (A level Participant 2, Task
Evaluation Form 1)

Participant 4 also considered it as the activity in which students were active and able
to practice the language. Moreover, Participant 20 also referred to the contribution of
the task in terms of making her better at listening and speaking. She also explained
the reasons in the excerpt below.

... because we can see the words while watching TV series with the subtitles in
English. Our vocabulary is improving and hearing English continuously makes
us familiar with English and acting this out improves our speaking. (A level
Participant 20, Task Evaluation Form 1)

Twelve of the students also referred to tasks’ being a group work which required role
sharing, collaboration and cooperation in other parts of the task. Taking the written
responses into consideration, students liked communicating with the friends and
working together, and socializing. For instance, Participant 13 liked working in a
group rather than practicing alone. He also expressed the reasons for his point in the
excerpt below.

While working with the group, we knew each other better and realized the
missing parts and tried to compensate for them. (A level Participant 13, Task
Evaluation Form 1)

Another participant also mentioned collaboration as one of the points appraised in
the evaluation form which can be seen in the excerpt below.

We had collaboration and we had English dialogues using daily language. I
liked spending time with my friends and audio-recording enjoyable videos. I
also learned new vocabulary. (A level Participant 26, Task Evaluation Form 1)

Twelve of the students also emphasized that the task was enjoyable and they
appreciated enjoyable learning strategies instead of having dull activities.
Participants 4 and 21 also acknowledged that they performed this task without
getting bored and regarded it quite fun. Participant 27 also was also grateful as he

believed that learning became more enjoyable thanks to the Task 1. Besides,
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Participant 25 also stated that the task improved the attitudes towards TV series in

foreign languages.

Considering the real life relevance appreciated by the students, Participants 3, 5 and
18 ensured that Task 1 contributed to them by providing the words used in daily
conversations in English since they had chance to hear real life related vocabulary
and sentence structures while watching TV series. Participants 13, 14 and 27 also
maintained that they liked the tasks as they acquired the daily use of language with

the help of daily conversations in TV series.

Even though not many students referred to those, a few students also praised the task
as it provided variety of perspectives, multi-disciplinary thinking, creativity,
motivation and concentration. Considering the appreciated points emerging from the
open ended parts in total, they were quite supporting details of the statistical findings

of the evaluation form.

As far as the points disliked were concerned, limited time for group work, having
amateurish performances because of limited time were the major problems pertinent
to the task, which were revealed by Participants 4,5,9,15,18 and 21. In addition, one
student also mentioned that it was unnecessary since it did not contribute much in
terms of language learning. Another student also complained about not doing the
activity at a specific time and continuously. Lastly, another student also disliked
some students’ inattentiveness to the task. Despite these problems of the task, ten
students especially emphasized that there was nothing that they disliked in the task
when asked the points that they disfavored in the task, implying that they actually
appreciated the activity.

In view of the students’ responses, there were also some invaluable suggestions to
consider for the prospective implementation of the tasks. Five of the students
suggested that they watch more episodes successively whereas another five students
also advised the performance of the task frequently and repetitively. Apart from that,
three students wanted the activity to be realized in the long run and another three

students also asked for more similar activities. Regarding the improvement in the
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procedure of the task, Participants 3, 4, 9 and 21 thought that with more materials
and costumes the task would be performed much better. Participant 5, 14 and 15
exposed some fruitful implications to increase the benefits of the task for language
learning, which were having a longer role play so that students can use more
vocabulary and contribute to language learning more and having a list of vocabulary
after watching TV series and learning them. Participant 14 also referred to learning

vocabulary specifically.

We should watch TV series more attentively. In each episode, we should find
the words we do not know and learn them. (A level Participant 14, Task
Evaluation Form 1)

However, there were also some students such as Participant 11, 20 and 24 who
thought that there was no need for change and there was nothing that could be done

better since anything necessary was realized in the activity.

In brief, thanks to the evaluation form, students provided insights into the procedure,
and characteristics of Task 1. The statistical findings of the evaluation form were
quite compatible with the results of open ended part especially in terms of the points
appreciated by the students. Lastly, their suggestions were also highly regarded for

prospective studies and applications.

4.2.1.2 Task 2: Watching talk shows like Ted Talks

4.2.1.2.1 Task 2: Watching talk shows like Ted Talks statistical results

Task 2, which involved watching talk shows in English, sharing them in Edmodo,
reflecting on these videos and answering the comments written by their friends, was
also evaluated. One-way ANOVA findings illustrated that there was a significant
difference between A and AF4 classes in terms of the mean scores for Items 9 and 12
(»p<.05). That is, their disagreement was on the quality of reflection the task provided
and time duration of the task. All of the frequencies that illustrate the opinions of the
students in three classes in relation to the task can be seen in Appendix N.

Regarding the relation and contribution of the task to the real life experiences, 85.6%

of the students in all classes affirmed that the activity contributed to them in terms of
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learning the knowledge that they can link with the real life and use in real life. Apart
from that, 90.3 % of all the students agreed or strongly agreed that this activity led
them to use some websites and some technological programs that the native speakers
of English utilize in real life. In addition, 87.1 % of the students in all three classes
disagreed that the activity had nothing to do with the things that they or the native
speakers of English do in real life.

Considering the benefits of the task to language learning, 81.7% of the A level
students, over the half of the AF2 level students agreed that the activity contributed
to them a lot in terms of learning English while 62.6% of the AF4 students disagreed.
However, when given the statement that the activity had no contribution to learning
English, 95% of both AF2 and AF4 students disagreed with the statement.
Consequently, we can infer that most students in three classes regarded the activity

beneficial though some students in AF4 thought that it did not contribute a lot.

In terms of sharing, collaboration and scaffolding, 74.2% of the students agreed that
this activity provided them with the chance to share the knowledge that they had
learned by using a variety of sources with their friends and expert people.
Nonetheless, there was a big difference in the perceptions of three different classes in
terms of their responses to the collaborative characteristic of the task. Despite the
fact that 63.6% of the A level students considered the task as a chance to work with
their friends collaboratively, 66.7 % of the AF2 and 73.6 % of the AF4 students
disagreed that the task provided collaboration. The reason might be the fact that AF
level students might have considered the preparation and sharing the video part of
the activity as the whole task .As they did not explore the videos with their friends,
they did not see any cooperation in the activity while A level students might have
assumed that they shared and commented on the videos, thereby having a
collaboration in Edmodo. Finally, with regard to the scaffolding expected from the
instructor during the task, 79.1% of all the students affirmed that the instructor was

like a guide rather than a teacher.

With respect to the sources and materials that the task supplied, 71 % of the students

in total agreed or strongly agreed that the activity led them to use a variety of
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sources. Furthermore, each and every student in A and AF4 classes and 90.9% of the
AF2 students agreed or strongly agreed with the task’s contribution of giving a
chance to use different learning materials rather than course book for learning

English.

When the perspectives that the students gained from the tasks were taken into
account, 74.2 % of the students in total verified that the activity contributed to them
in terms of learning different perspectives in different issues. Besides, 61.2% of the
students accepted that the activity contributed to their critical thinking skills. The
percentages of the statement related to the contribution of reflection illustrated a
variety in that 68.2% of the A level students agreed or strongly agreed that the task
provided reflection over what the students had done whereas approximately three
quarters of the students in AF classes disagreed with that. In respect to the
articulation of students’ thoughts and feelings in English, 62.9 % of the participants
in total approved the statement that the activity helped them to express their feelings
and thoughts explicitly in English. Lastly, 72.7% of the A and 84.2% of the AF4
level students approved the expression that the activity took much longer than a few

hours’ time slot whereas half of the AF2 students dissented.

As a result, Task 2 was appraised thanks to its relevance to real life, contribution to
use of materials applied by native speakers of English, contribution to language
learning, provision of different materials and sources other than text book,
introduction of new points of views about various issues. Learners’ video recording

of the acts and their voting in Edmodo was represented in the figure below.
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If you want to learn true love,you should listen it from the angels

[ =y Kids Talk About True Love

. |

Have we ever watched this video together . haventwe??| suppose | remember this.By the
way , the children are really very pretiylli'We have to teach TRUE LOVE all the children in the
world.In this way , maybe the world will be a place which is more reasonable for living and
breathing :)

Yes we watched together :))) actually we shouldn't teach to them,we learn everything from
them

Me
Sweet kids :)

¥es 1) Itis a perfect viewllMaybe there are many thing which | should learn from them in this
life :)

| really like this video and you're right «

Figure 9: A sample for Task 2

4.2.1.2.2 Task 2: Watching talk shows like Ted Talks open ended parts

Task evaluation form for Task 2 also explored some issues regarding the
effectiveness of the task in terms of language learning and authentic learning.
Students informed us about not only the strengths but also the weaknesses of the

task.

In respect to the characteristics of the task appraised by the students in three classes,
students indicated that they liked watching, summarizing and reflecting on the
videos, sharing them in a social media like Edmodo and commenting on others’
videos. Furthermore, students disclosed the strengths of the task about a variety of
subjects like contribution to language learning, real life relevance, feeling of
enjoyment, use of social media like in a social activity, having collaboration in the
task, getting new perspectives and information in different branches and broadening

the horizon as it was illustrated with the frequency of the codes in Table 28 below.
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Table 28: Task 2 evaluation form open ended parts codes

The points liked in Task 2 N:67
1. Real life relevance 9
2. Contribution to language learning in general 9
3. Feeling of enjoyment 8
4. Sharing videos, opinions and feelings, and commenting on videos 8
5. Contribution to listening skill 6
6. Providing new perspectives, broadening horizon 5
7. Having social network and social activity 5
8. Watching videos in English 3
9. Being didactic and having different sources 3
Total 56
The points disliked in Task 2
1. Fast conversation and little comprehension 6
2. No problem 5
3. Given as an assignment 3
4. Writing comments 1
5. Taking too much time 1
6. No obligation to watch each other’s’ videos 1
7. Being boring 1
Total 18

When the students were asked the points that they liked in the activity, they gave the
details about the process of the task. Three students in AF2 class stated that with the
help of this task, they watched videos in English. Watching was not the only part in
the task, thus some students also mentioned that they shared the videos and that was
the point they liked most. Participant 6 in A level liked the use of a social media in
the task. Three students also mentioned that the task was a social activity and

Participant 18 in level A also implied it by telling:

It was an activity that I can talk to my friends. Thanks to the videos being
watched and comments made, we completed an activity altogether. (A level
Participant 18, Task Evaluation Form 2)

Three students, Participants 10 and 16 in A level and Participant 15 in AF2 level,
also claimed that the task provided them with the chance to express their ideas and
feelings in English and share them with their friends. Moreover, a few students also
appreciated the commenting part of the activity since they believed that it also

provided communication in a social activity.
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Concerning the contribution of the task to learning English, students from each level
mentioned the benefit of the task to listening skills and English in general.
Participants 5 and 12 in A level and Participants 4, 7, 8 and 16 in AF2 level informed

that the task led to progression in listening skills. Participant 12 also indicated,

It helped to improve my listening skill and correct my pronunciation as
listening to the people speaking continuously in English improves learning
English. (A level Participant 12, Task Evaluation Form 2)

Another statement written by AF2 student was given in the excerpt below.

Trying to understand the talk without subtitles... (The point that she liked)
comprehending without subtitles is something very elating. I have learned that

I have improved my listening. (AF2 level Participant 8, Task Evaluation Form
2)

Participant 7 in AF2 level also claimed that this task contributed to them in terms of
achievement in the listening exam that they took in school. Participant 4 in AF4 class
also mentioned that the task contributed to her in that she could improve her
vocabulary knowledge. In regard to the contribution to learning English in general,
Participants 7, 8, 15 and 22 in A level, Participants 8 and 13 in AF2 level, and
Participants 1, 2 and 10 in AF4 level acknowledged that the task contributed to them
in terms of learning English. Participant 8 stated that it gave the opportunity to use
English to express their thoughts and Participant 22 in A level also supported that
they could use English explicitly in more different issues. Participant 2 in AF4 level

also endorsed by stating the point he liked in the excerpt below.

Ted Talks. Having a summary in English and expressing our thoughts and
feelings in English (the point he liked.) Ted Talks was a very beneficial and
enjoyable website. Summarizing the topic of the video that we watched was
also very beneficial in terms of learning English. (AF4 Level Participant 2,
Task Evaluation Form 2)

Participant 7 in A level, Participants 13, 14, 15 and 20 in AF2 level and Participants
4,5,18 and 19 in AF4 level appreciated the task since it was pertinent to the real life
and use of daily language. Some students liked the activity since it was like a real life
experience. For example, Participant 20 in AF2 class admitted that it was quite

realistic and it included the topics from real life. In addition, Participant 2 in AF2
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class acknowledged that he liked the activity since they communicated with their
friends just like they do in Facebook in real life. Another student referred to the same

issue by commenting in the excerpt given below.

I love watching videos. And, being able to use the language, which I am
learning, in real life and doing this for the thing that I want was good. (AF4
Level Participant 18 Task Evaluation Form 2)

Some students also admired the task since it comprised of use of daily language. For
instance, Participant 4 in AF4 class affirmed that she liked the activity since it was
introduced with daily language and included abundant daily words. Another student

also supported in the given excerpt below.

Use of the daily language and listening to them with the accent of that country
was very useful, which contributed to improving myself. (AF2 Level
Participant 13, Task Evaluation Form 2)

Some students also liked the activity inasmuch as they believed that it contributed to
their real life. For example, one student was content with the information that the
activity involved since it covered the knowledge that he can use in real life.
Participant 5 in AF4 also claimed that she learned the use of English in real life.

Another student also made it explicit in the excerpt below.

While searching for the videos, we come cross lots of things like their cultures,
the things they liked etc. Thus, that caused us to look closer in real life. (A
Level Participant 7, Task Evaluation Form 2)

One reason why the students liked the activity was the feeling of enjoyment during
the completion of the task. Participants 2, 5, 8 and 17 in A, Participant 15 in AF2 and
Participants 2, 10 and 18 in AF4 students mentioned that the activity in which they
could watch videos in different topics via Ted Talks was quite enjoyable. Especially,
one of them admitted that he watched the videos shared by her friends with pleasure
and another student also confessed that this activity led him to use English for an

enjoyable activity.

As regards the other points appreciated, three students were satisfied that they got
information about different issues and two students also mentioned that the task

helped them to broaden their horizon. Two students also praised the use of different
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sources and a few students also stated that the activity was quite didactic and useful
in general. One student in AF4 also referred to the creativity and another liked the

freedom for the choice of the topic and videos.

Apart from the points that the students liked in the task, there were also some
statements for the aspects disliked in the form. First of all, five students in total, two
students in AF2 class and three students in AF4 class, mentioned that the speech of
the videos was fast, so they could not catch everything at once. As participant 8

gave details in the excerpt below.

The people in the videos were talking too fast. Since they talked very fast and
their accents were different, I had some difficulty in understanding and I had to
listen to the video repetitively. (AF2 Level Participant 8, Task Evaluation
Form 2)

Regarding the videos, Participant 7 in AF4 also referred to the limited
comprehension because of the unknown words. Participant 7 in AF2 also mentioned
that he did not like the writing comments in the activity. One participant in AF4 also
thought that the task took too much time and another student in AF4 also found the
task boring. Participant 15 in AF2 also indicated his opinion by telling that if it had
been given as a free time activity, it would have been much more enjoyable.
Participant 19 in AF2 also supported this view by giving the reasons. She expressed

that she disliked doing it as homework since she had other things to do.

Student also responded when they were asked for their suggestions for the
improvement in the task. Four participants indicated that there was no need for
suggestion since the activity was good enough even though there were also some
invaluable suggestions for the next implementations. First of all, two students
believed that videos could have been much simpler and slower and Participant 3 in
AF4 also suggested having videos more related to their own fields even though they
were actually free to choose the topics of the videos they selected. Another student
also recommended having Turkish videos and commenting in English instead of
sharing English videos while one student thought it would be more beneficial if they

had searched more videos. Participant 17 in A level also proposed having music in
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the background. Another student also suggested limiting the participation in the class
and having a core group, which consists of more active people in the task.
Furthermore, two other students also advised that there could have been more
enjoyable activities and Participant 7 in AF2 class also suggested an activity in
which all the students were required to be online at the same time. Moreover,
Participant 14 in AF2 level claimed that it would be better if one task were given
once in every two weeks instead of every week. Participant 15 also proposed that the
other online homework given by the institution including the online coursebook
exercises should be eliminated and she supposed that using just Edmodo involving

these tasks would be more effective.

As a result, Task 2 was praised in many respects including its contribution to
language learning especially listening skills, having an authentic context, providing a
social environment where the students can communicate and giving a chance to
students to express themselves in English and providing them with different
viewpoints. All of these points mentioned in the open ended parts matched with the
findings of the statistical parts in Task Evaluation Form 2 since the points given in

the open ended parts were the items that had a high frequency of agreement.

4.2.1.3 Task 3: Preparing a presentation using Glogster

4.2.1.3.1 Task 3: Preparing a presentation using Glogster statistical results

Task 3, which required students to search about their own universities and promote it
by using a program called Glogster was evaluated by three classes. Students were
asked to evaluate the tasks in terms of the the contribution of the task to real life
experiences, language learning, encouragement of the task for sharing and
collaboration among students, teacher’s scaffolding and the perspectives that the
students gained from the experience of Task 3. One-way ANOVA findings
illustrated that there was a significant difference between the mean scores of some
items in three different classes for Task 3. Post Hoc Tests demonstrated that there
was a significant difference between A and AF2 classes in terms of the mean scores

for the items 5 and 14. In other words, classes dissented about the collaboration
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function of the task and its contribution to language learning. Moreover, there was
also a significant difference between A and AF4 classes for the mean scores of the
items 5, 8 and 14 (p<.05). That is, learners in these two classes disagreed about he
collaboration and the degree of contribution of the task to their language
development. All of the frequencies that demonstrate the opinions of the students in

three classes in relation to the task can be seen in Appendix N.

In regard to the real life relevance, 63.8 % of the students in total agreed that the task
provided the knowledge that they can relate with the real life and use in real life.
When students were given a negative statement like ‘This activity had nothing to do
with the things that I or the native speakers of English do in real life’, 69 % of the
students in all classes disagreed with the statement. For another statement regarding
the real life tasks and use of them by native speaker of English, 74.1% of all the
students agreed that with this task, they used some websites and some technological

programs that the native speakers of English use in real life.

When we consider the statements related to the contribution, Q14 and QS, only
68.1% of A level students, 30% of AF2 students and 25% of AF4 students agreed
that the task contributed to language learning a lot. Even though it might be inferred
that the task did not contribute to language learning a lot for the students, 79.3 % of
the students in all classes disagreed when they were given the statement that this
activity had no contribution to their learning English. It might be concluded that

expected contribution of the task to language learning was not satisfactory.

For the Task 3, 93.1% of all the students agreed that it led them to use various
sources and again slightly over the three quarters of the students maintained that it
presented a chance to use different learning materials rather than the course book in

English education.

Even though 90% of the A, 80% of the AF2 students agreed that the task endowed
them with the ability to share the knowledge they obtained by using a variety of
sources with their classmates and expert people, 37.6% of the AF4 students

disagreed with this statement. Furthermore, 90% of the AF2 students and a hundred
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percent of the AF4 students accepted that they worked collaboratively with the
classmates thanks to this activity while only 47.6% of the A level students agreed
with that. The reason might be the fact that some students in A level were allowed to
work alone for that activity during the implementation of the task. With respect to
the simile for the teacher, which was a guide, 82.7% of the students confirmed this

by marking agreed and strongly agreed in the task evaluation forms.

Regarding the perspectives that were expected to be gained from the activity, only 39
.6 % of the students in total agreed or strongly agreed that the activity provided them
with different perspectives in different issues. For the critical thinking skills, only
39.7% of the students in three classes agreed or strongly agreed that the task
enhanced their critical thinking ability. In terms of reflection, 71.4% of the A level
students agreed that the task caused them to reconsider what they had done, yet 60 %
of the AF2 and 56.3% of the AF4 students disagreed with the statement. In addition,
58.6 % of the participants acknowledged that Task 3 helped them to express their
feelings and thoughts explicitly in English. Finally, slightly over the half of the
students in A and AF2 classes agreed that the activity made them work on the task

much longer than a few hours’ time.

In conclusion, Task 3 was appreciated since it was relevant to real life and provided
materials, sources, collaboration, scaffolding and reflection. Nonetheless, students
thought that the task was not very useful for learning English. As a representative of

Task 3, a sample poster prepared by the learners can be examined in Figure 8 below.
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Here there s a sy and
an olympic swimming
o=l

Figure 10: A sample for Task 3

4.2.1.3.2 Task 3: Preparing a presentation using Glogster open ended parts
Task 3, which was preparing a poster to promote the university using technological
tool, Glogster was evaluated by the students from three different classes. The themes

emerging from the open ended parts of the form brought the points both liked and
disliked by the students as it was demonstrated in Table 29 below.

Table 29: Task 3 evaluation form open ended parts codes

The points liked in Task 3 N:58

1. Contribution to English 11
Being enjoyable 10
Practicality

Being beneficial for future use
Searching and learning

Social communication —group work
Being visual

Using different sources

A S BN o

Being didactic
. Learning how to prepare poster- glogster

—_ —
—_ O

. Like for designing

NN W W kA Ui i Q9 O

—_
N

. Time saving

[oN
[o)

Total
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Task 29: Task 3 evaluation form open ended parts codes (continued)

The points disliked in Task 3

O
oo

1. Being complex and challenging
Nothing that was disliked

No contribution

Taking too much time

Internet connection problem
Topic- being boring

Requiring preparation

— = NN W W 2

© NNk WD

Having multiple choices and difficulty in choosing
Total

[\
(9]

The positive aspects of the task included task’s being enjoyable, didactic and visual
as well as Glogster’s characteristics of being practical, time saving and beneficial for
future use. The task was also highly esteemed since it provided use of different
sources, social communication and group work for the students, besides it
contributed to language learning, perspectives, imagination, critical and analytical
thinking skills of the students according to the their written responses in Task

Evaluation Form 3.

Eleven students among twenty participants mentioned the contribution of task to
learning English even though they did not refer to the language skills specifically
other than vocabulary content. Some of them directly expressed that Task 3
contributed to English whereas some of them meant it by telling that they could use
the language and the task helped them to make the learning permanent because of the
visuality of the task. There were seven students believing that the task and
technological tool would be very beneficial in the future. Participant 20 in AF4
assumed that it would help him in the departmental courses and the others also

supported this view as the sample demonstrated in the excerpt below.

It was a good choice. I am sure that it will be useful in the following years.
(AF2 Level Participant 18, Task Evaluation Form 3)

Nine students in A level and one student in AF2 level mentioned that the task was

enjoyable and they did the activity with pleasure, besides some of these students
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Participant 1, 9 ad 18 in A level also found the task quite didactic as it was

exemplified in the excerpt below.

Creating new things was enjoyable. We could do whatever we wanted. We
prepared anything at our sweet will. We did it with enjoyment, so this was
more didactic. (A Level Participant 18, Task Evaluation Form 3)

Participants 4, 11, 12 and 16 in A level, Participants 1, 5 and 11 in AF2 level, and
Participants 13 and 19 in AF4 level wrote comments on the practicality and
convenience of the task along with referring to its being very time saving. Especially,
Participant 4, 11 and 12 explained that Glogster saved them from using colorful
cardboards and pens to prepare a poster and they did not need to do demanding
things like cutting, coloring and pasting or attaching as illustrated by one of them in

the excerpt below.

Saving time and providing convenience. In a short time we did the task, which
would have lasted for hours if I had done this on the cardboard. Having tasks in
every style made our work easier. (A Level Participant 4, Task Evaluation
Form 3)

In respect to the contribution to reflection, imagination, viewpoints, and critical and
analytical thinking of the students, Participant 14 stated that what he liked in the task
was thinking over English with her friends while Participant 2 indicated that the task
improved his ability to think by himself. Participant 20 in A level claimed that it was
a task which contributed to the development of his imagination and it contributed
them to express themselves better. Participant 19 also emphasized that combining
English with visuality and using different sources contributed to his analytical
thinking world and participant 13 also referred to critical thinking as it was given in

the excerpt below.

This activity provided me with the opportunity to use foreign language in a
more effective way by thinking critically. (A Level Participant 13, Task
Evaluation Form 3)

As it was stated by Participant 19 in A level, three other students in AF classes also
mentioned that with the help of this task they used different sources. Four students in

AF2 and one student in A class also referred to the pleasure of searching and
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learning in the task. For example, Participant 4 stated that he shared some
experiments done in the school and he had not known them before. He also
maintained that with the help of this search, he learned them with their English
versions. Other than these four students, three participants also appreciated learning
how to prepare a poster with the help of Glogster. Five students liked the visual
aspects of the tasks, since they could add both pictures and videos from the
computers or the Internet while two students stated that they liked designing new
things. Moreover, students recognized the collaboration function of the task. Four
participants liked the group work and team spirit while the other one believed that
making use of technological tools strengthened the communication both in social

network and in real life.

Considering the points that were disliked in Task 3, which required students to
prepare a poster, six students in total explicitly stated that there was nothing they
disliked in the activity. However, there were some students who referred to the
problems in the task. First of all, there were seven participants who referred to the
challenge and complexity of the task. For instance, Participant 5 in AF2 class
regarded the websites too complex and Participant 7 in AF2 found the task
challenging since he thought that his English was not good enough to prepare a
poster. The other participants only mentioned the difficulty of task without giving
reasons. Secondly, three students in AF4 and one student in A level believed that the
task did not contribute to them much. Moreover, three students in total thought that
the task took too much time. Two students in A level, Participants 4 and 20, also
referred to the limited internet connection in the school while Participants 5 and 6 in
A level found the topic dull. Finally, one student disliked the requirement of
preparation for the task and another student stated that he had difficulty in choosing
since there were many things. As a result, being challenging, not contributing a lot
and taking too much time and limited internet connection were some of the points

revealed by the students in three classes.

Students were also asked for the suggestions to enhance the quality of the task and

six of the students in total stated that there was no suggestion; nevertheless, four

115



students advised that the topic should be revised. Besides, three participants claimed
that Glogster should be used more whereas two students believed that the task should
be removed from Edmodo Tasks. Participant 4 in A level also suggested using
Glogster not online but offline and Participant 17 suggested that the task should be
more comprehensive. Finally, Participant 14 in AF2 recommended reducing the
number of the group members while Participant 5 believed that it would have been

better if they had completed the task with whole class together.

As a result, Task 3: Preparing a poster with the help of instructional tool Glogster
was held in high esteem by the students since it incorporated visuality, creativity
cooperation. In addition, it was believed to contribute language learning as opposed
to the findings of statistical part; nonetheless, there were also some weaknesses
revealed by the students including the complexity of the websites, the dullness of the

topic for the poster and limited internet connection during the completion of the task.

4.2.1.4 Task 4: Reading and watching news in BBC, Boston.com and New York
Times

4.2.1.4.1 Task 4: Reading and watching online news statistical results

Task 4 asked the students to read and watch news online by using some current
websites and learmers also evaluated Task 4 with the same criteria and quantitative
findings obtained from One-way ANOVA illustrated that there was a significant
difference between the mean scores of some items in three different classes for Task
evaluation Form 4. Post Hoc Tests demonstrated that there was a significant
difference between A and AF2 classes in terms of the mean scores for the items 3, 5,
6, 7, 8 and 15 and a significant difference between A and AF4 level was also
recognized for the mean scores of the items 3, 7, 8 and 15. Moreover, there was also
a difference between AF2 and AF4 classes for the mean scores of the Item 4 (p<.05).
All of the frequencies that show the opinions of the students in three classes in

relation to the task can be seen in Appendix N.

With respect to contribution of the task to the real life, half of the A, nearly three
quarters of AF2 and 88.9 % of AF4 level students agreed that the task supplied the
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students with the knowledge that they can make use of in real life. The statement that
this activity had nothing to do with the things that they or the native speakers of
English do in real life was disagreed by 82.5% of the students in all three classes.
Instead, 91.3% of the students affirmed that this task helped them to use some
websites and some technological programs that the native speakers of English use in

real life.

In regard to the contribution of the task to language learning, slightly over three
quarters of the A, over the half of the AF2 and AF4 level students agreed or strongly
agreed that the activity contributed to them a lot in terms of learning English.
Moreover, all of the students in A and over the three quarters of the students in AF2
and AF4 classes disagreed or strongly disagreed that the activity had no contribution
to learning English.

In terms of providing different sources and materials other than course book, 61.4
% of the students in general agreed that the task encouraged them to use different
sources. Along with that, 94.5 % of A, 85.7% of AF2 and 72.3% of AF4 students

acknowledged that the task included the materials other than course book.

In task 4, 75.2% of all the students agreed that the task gave a setting that they
could share what they had learned. Considering the collaboration, even though 72.3
% of the A level students agreed, 71.5% of the AF2 and 61.1% of the AF4 students
disagreed that the task involved collaboration with the friends. The reason of this
variety can be related to the different stages of the task. Since the students looked
into the news that they would share and wrote their reflection or comment on it on
their own, they might have considered the activity as the tasks performed
individually. Nevertheless, students not only explored the news but they also shared
and commented on the others’ news in Edmodo, thereby providing cooperation

here.

When the perspectives that were expected to be gained from the activity were
considered, 83.3 % of A, 72.2% of AF2 and 61.1% of AF4 students agreed or
strongly agreed that they got different perspectives in different issues. 61.4 % of the
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students in three classes accepted that the task had a positive effect on their critical
thinking skills. Considering the reflection that the activity provided, only 43.9 % of
the students in total confirmed it. However, 59.7 % of the participants maintained
that Task 4 made them express their feelings and thoughts explicitly in English.
Lastly, 33.3% of AF2 and 27.8% of AF4 students disagreed with the statement that
the activity made them work on the task much longer than a few hours’ time despite

the fact that 61.1% of A level students approved this statement.

To put it in a nutshell, students praised certain characteristics of the Task 4 such as
being relevant to the real life, contributing to both real life experiences and language
learning, assisting students to gain a variety of perspectives, enhancing critical
thinking and providing different sources and materials other than the course book.
An interaction and indication of both relevance to real world and critical thinking can

be observed in the sample in Figure 9 below.

C. BAF 4

This event very tragical. | was upset really. Teressa Rosalind French is very young. | thought the
names of minors were typically not used in the Post. We now know the names of both girls, booth
drivers, and all their passegers, most of whom are under 18. Is it because this accident is not yet
officially a crime? I'm not being critical, but it just seems that | always read the disclaimer that minors'
names are typically not released by the Post Unfortunately sad situations like this happens in Turkey
too ((

Teen killed when car careens onto sidewalk is remembered as 'always

happy. always smiling’
washingtonpost.com

4

® . = Q e Feb 3, 2014

Si Feb 4, 2014

Unfortunately, Turkish people accustomed to be this situation. | think people will be careful :{(

C Feb 5, 2014

You are right :( This is so sad

Figure 11: A sample for Task 4

4.2.1.4.2 Task 4: Reading and watching online news open ended parts

In the Task Evaluation Form 4, students revealed their perceptions of the experience

with the task by referring to both the points liked and disliked apart from the
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suggestions. These points were given in Table 30 below with their frequency of

occurrence.

Table 30: Task 4 evaluation form open ended parts codes

W
3

The points liked in Task 4

1. Being real life related

Contribution to improving language learning
Providing permanent learning

Reading news in English

Keeping students updated

Learning about English websites

Use of the Internet

Use of different kinds of sources

O XNk WD

Improving research skills
. Being didactic
. Being enjoyable
. Collaboration

—_
—_ O
»—»—»—»—NNUJ-&U]U]&I]O\Z

—
[\

Total

(98]
(@)

The points disliked in Task 4 N:57

1. Nothing disliked 4
Difficulty in understanding

Not being an active news reader
Unknown words

Not being necessary

Total 10

whk WD
—_ = (D

The aspects that the students liked in the activity were mostly related to the real life
relevance of the task, contribution of the task to language learning, specifically in
some language contents and skills, use of technological sources, collaboration and

having enjoyable time.

Firstly, five participants in total explained that the task had contribution to improving
their English. In addition, five other participants mentioned that the task provided
permanent learning especially in terms of vocabulary. For instance, participant 3 in

A level gave details on the contribution of the task in the excerpt below.

This task contributed to me in terms of learning more words and improving my
accent. Learning the words we do not know helps us to express ourselves
better. Moreover, having an accent similar to the natives provides us an
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advantage while talking to a person whose mother tongue is English. (A Level
Participant 3, Task Evaluation Form 4)

In view of the students’ responses, real life relevance of the task was also one of the
most frequently mentioned strengths of the task. Participants 14, 11 and 19 in A, 3
and 15 in AF2 and Participant 5 in AF4 classes liked the subject of the task since it
was relevant to real life. Furthermore, reading news in English was also specifically
identified as one of the points appreciated by Participants 19 and 23 in A and
Participants 9, 13 and 16 in AF4 classes. Participants 11 and 23 in A level and
Participants 14, 17 and 19 in AF4 level also gave a reason for their appreciation of
the task by indicating that the task kept them updated about the issues occurring in

real life.

I liked reading the news in English and understand them. I am keeping up with
the news in specific periods of time in a day. This activity showed me that I
could learn the global agenda in different languages. (A Level Participant 23,
Task Evaluation Form 4)

Participant 20 also found task quite interesting since she interpreted the events in
Turkey from a different perspective, external media. A few students also wrote
about the contribution of task to their technological literacy and general knowledge.
For instance, Participant 27 in A class said that he learned about general English
news websites and Participant 14 also stated that she had learned new things and two
other participants in total liked using different sources and Participants 24 and 26
also liked the use of PC and the Internet in the task. Participant 26 also claimed that
the task improved their research skills. One student referred to the collaboration and

enjoyment in the task.

In view of the written responses, there were also some points that the students did
not like in the task even though four students explicitly stated that there was nothing
that they disliked in the task. First of all, one student from each class mentioned the
challenge of the task. Participants affirmed that they had difficulty in understanding
the events completely. Participant 27 in A level also stated that there was some

unknown words for him. Participant 23 in A class also indicated that he was not an
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active news reader in real life, so it was bad not to know these websites. Participant

14 in AF4 level also regarded the task not necessary.

Finally, students presented their own suggestions for the task. Participant 11 in A
class suggested that the news related to their departments should be shared in the
class. Actually, they were free to choose the news that they had shared in the
activity. Participant 12 in A level advised watching the news with their subtitles in
the class. Participant 23 also proposed informing the students about the news
websites in all views. Participant 26 also assumed that there should be interaction
and it would be better if the task were completed with the friends. Participant 27 also
asked for more news and more links of the news websites. Participant 14 in AF2
class also found the task quite useful thereby suggested repeating the task more
frequently. Two other participants in AF classes claimed that the topic could have
been more interesting. Actually, students were given a chance to choose their own
websites, thus they could have chosen an enjoyable topic for the news. Participant 13
in AF2 suggested teacher sampling for the task. This was a good implication for the
next implementation since a sample for a new task is necessary if the students are not
familiar with the task. Participant 14 in AF4 also advised having a whole class
discussion in class. Indeed, after they had shared the news, they talked about some of
the news at the beginning of the lesson for five minutes in A and AF2 classes, yet |
guess what he wanted was to deal with the task during the lesson since another
student Participant 19 in AF4 also suggested that the websites should be visited

during the lesson at least once in a week.

4.2.1.5 Task 5: Choosing a movie using IMDB

4.2.1.5.1 Task 5: Choosing a movie using IMDB statistical results

Task 5 necessiated the use of IMDb in English while choosing the movie or
searching information about the movies and students selected their movies that they
liked and they shared the movie webpage and they sometimes preferred sharing the
trailer of the movie if they had not watched the movie yet. Their opinions regarding

the movie and its characters were also written in Edmodo. At the end of the
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implementation of the task, students evaluated this process with the given items in
Task Evaluation Form 5. Findings showed that there was a significant difference
between A and AF2 groups in terms of the mean scores given to the items 2, 8, 9 and
12. There was also a significant difference between A and AF4 classes for the items
1 and 2. Moreover, a significant difference was also identified in Post Hoc Tests
between AF2 and AF4 considering the mean scores of the items 2, 11 and 13
(p<.05). All of the frequencies that demonstrate the opinions of the students in three

classes in relation to the task can be seen in Appendix N.

When the students were asked to evaluate the task in terms of its relevance and
contribution to real life, a hundred percent of AF4, 91% of A and 72.3% of AF2
level students agreed or strongly agreed that the activity introduced the knowledge
that they could relate with the real life and make use of in real life. Furthermore,
85.8% of the students in general demonstrated their disagreement with the statement
that the activity had nothing to do with the things that they or the native speakers of
English do in real life. In contrast, 94.6 % of the students in three classes
acknowledged that the task provided them with some websites and some

technological programs that the native speakers of English use in real life.

When the benefits of the task for language learning were taken into account, 87% of
A and 86.7% of AF4 students agreed or strongly agreed that the activity contributed
to them a lot in terms of learning English, yet half of AF2 students did not agree
with this statement. However, 61.1% of AF2 students disagreed or strongly
disagreed when they were given the statement that the activity had no contribution to
learning English. Besides, 86.9% of the A and 93.3% of the AF4 students also

disagreed or strongly disagreed with the statement.

In terms of the materials and the sources that the tasks integrated, 89.3 % of the
students in general agreed that the activity provided different sources and 91.1% of
the students in general agreed or strongly agreed that the task provided the materials

other than the course book.
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Sharing, collaboration and scaffolding were integrated in the task evaluation forms
and findings illustrated that 89.2% of the students in all three classes accepted that
this activity provided them with the chance to share the knowledge that they had
learned by using a variety of sources with their friends and expert people. In spite of
the fact that 60.8% of the A level students agreed that the task provided them
collaboration with their friends, 72.2 % of AF2 and 93.4 % of AF4 students
disagreed about the collaboration in the task. A hundred percent of the students in
AF4, slightly over the three quarters of the students in A and slightly under the three
quarters of the students in AF2 classes acknowledged that the teacher was like a

guide rather than a teacher.

Although slightly over 65% of the A and AF4 students agreed that they learned a
variety of perspectives thanks to this task, only 38.9% of AF2 students accepted
getting different perspectives. In terms of the critical thinking, there was a variety
among three groups in terms of their responses. 93.3% of AF4 students agreed that
the task contributed to their critical thinking skills while 66.7% of AF2 and 34.8% of
A level students disagreed with this. Likewise, 89% AF2 students and 66.7% of AF4
students disagreed that the task provided reflection whereas 73.9% of A level
students agreed that it supplied reflection over what they had done. 67.8% of the
students in three classes agreed or strongly agreed that this activity supported them to
express their feelings and thoughts explicitly in English. 69.5% of the students in A
level agreed, yet 72.3% of AF2 and 73.4% of AF4 students disagreed with the

statement that the activity took longer than a few hours’ time slot.

Finally, Task 5 was considered quite relevant to the real life and students believed
that it contributed to both language learning and real life. Even though students did
not find it a collaborative activity, they appreciated using the materials and sources
other than the ordinary course book materials and sharing the knowledge with their

friends. A sample written dialogue in the social network can be seen in Figure 10.
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gi IAF 2

My favourite movie is V for Vendetta. This movie is about freedom. The history of this movie is
exactly impressive. A mysterious masked revolutionary who calls himself "V" works to destroy the
government. In addition, Hugo Weaving and Matalie Portman act in this movie. | offer to watch you
this movie.

IRl \/ for Vendetta (2005)
ﬂ' E imdb.com
—— = 3

® 2 ~-Q " . .- ' Jan 21, 2014

Bi . Jan 28, 2014
Did you have a sympathy or antipathy for Vendetta and why?

G [ -Feb1, 2014

I have a sympathy for Vendetta since he dedicated himself for the freedom of his country.

C . - Feb 4, 2014

yes_. 1 know the movie and 1 think the film is very magnicifent for example some scenes are
very good therefore like you 1 think everybody should whatch the movie very immediately

Figure 12: A sample for Task 5

4.2.1.5.2 Task 5: Choosing a movie using IMDB open ended parts

In task evaluation form 5, learners assessed the tasks and provided their opinions in
the open ended parts by referring to the points they enjoyed and disliked in the
activity as it can be examined in Table 31 below.

Table 31: Task 5 evaluation form open ended parts codes

The points liked in Task 5 N:56
1. Topic: choosing a movie 7
2. Being enjoyable 3
3. Contribution to language learning in general 3
4. Real life relevance- learning dialogues used in real life 3
5. Learning about movies and films 3
6. Being didactic 2
7. Commenting on videos 2
8. Expressing themselves in English 1
9. Learning different accents in English 1
Total 25
The points disliked in Task 5
1. Nothing disliked 5
2. Challenge in the task 1
Total 6
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The points students liked in the activity included the topic of the task, real-life
relevance of the task and contribution of the task to language learning and general
knowledge. Six students in total mentioned that they liked watching movies, thus
they liked the topic of the activity. Three students considered the activity enjoyable
and three other students mentioned that thanks to this activity, they had learned about
a variety of films and movies. Two students in A class also liked commenting on the
movies. In terms of the relevance of the task with real life, one student found the task
quite realistic and two other participants in A level stated that the task helped them to
learn the dialogues used in real life. Concerning language development, three
participants in total claimed that the task contributed to their English. Participant 2 in
A level also liked expressing himself in English and Participant 9 also claimed that
the task helped him learn the accents of the natives. Besides, as it was stated earlier,
two students indicated that they learned the English structures and dialogues used in
real life.As regards the points disliked by the students, Participant 23 in A class
stated that describing the characters in the movie was really challenging in the task
whereas five students in total stated that there was nothing that they did not like in

the task.

For the suggestions, Participant 3 in A class expressed that they could have
summarized the movie and Participants 8 and 14 required for more repetition of the
task. Participant AF2 also suggested watching the movies shared in the class.
Participant 24 also offered watching the movies with more people. Even though
watching the movies shared by the students were planned at the beginning, it was not
performed because of the time limitation and density of the prep program. Apart
from that, Participant 26 and 27 in A class advised increasing the number of the
trailers shared in the platform. Participant 13 asked for more time for the activity.

Another student also suggested in the excerpt here.

Watching the movie that we have not watched and comment on it... It can be
beneficial to read the comment that my friends have done and then watch the
movie that we do not know. (A Level Participant 23, Task Evaluation Form
5)
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As a result, Task 5, choosing a movie was appreciated by most of the students in the
class because of its relevance to real life and the topic. Since the students use such
kinds of websites to review the movies, they enjoyed the activity and they also

suggested some other aspects to flourish the activity in the Task Evaluation Form 5.

4.2.1.6 Task 6: Online shopping

4.2.1.6.1 Task 6: Online shopping statistical results

Task 6, which was online shopping on the websites that are used by the native
speakers of English, was also evaluated in terms of the criteria for the authentic
situated learning. The findings reported that there was a significant difference
between A and AF2 classes in terms of the mean scores given to the items 5, 8, 9 and
15 in Task 6. That is, learners had disagreement on collaboration, contribution and
reflection characteristics of the task. Moreover, the significant difference was also
explored between A and AF4 classes for the questions 5 and 14 (collaboration and
contribution) (p<.05). Consequently, all of the frequencies that illustrate the opinions

of the students in three classes in relation to the task can be seen in Appendix N.

According to the findings of the task evaluation form for the Task 6, 84.2% of the
students in three classes agreed or strongly agreed that the activity endowed them
with the knowledge that they relate with the real life and use in real life.
Furthermore, three quarters of the students in general disagreed or strongly disagreed
that the activity had nothing to do with the things that they or the native speakers of
English do in real life. In contrast, 93 % of the students in three classes maintained
that the task provided them with some websites and some technological programs

that the native speakers of English use in real life.

With respect to the general contribution of the task to language learning, 85% of A
level students agreed or strongly agreed that the activity contributed to them a lot in
terms of learning English, but half of AF2 students and slightly over the half of AF4
students did not agree with this statement. Nevertheless, 95% of A, 88.2 % of AF4
and 75% of AF2 students disagreed or strongly disagreed when they were given the

statement that the activity had no contribution to learning English.
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Regarding the materials and the sources that the task included, 80 % of the students
in A class agreed that the activity provided different sources whereas 45% of AF2
and 59% of AF4 students disagreed. However, %95 of A and AF2 students agreed or
strongly agreed that the task provided the materials other than the course book even

though only one quarter of the AF4 students disagreed with that.

Task evaluation forms also demonstrated that 73.6 % of the students in all three
classes acknowledged that they had chance to share the knowledge that they had
learned by using a variety of sources with their friends and expert people. Despite the
fact that three quarters of the A level students agreed that the task provided them
collaboration with their friends, three quarters of the AF2 and nearly 65% of AF4
students disagreed about the collaboration in the task. Over the three quarters of the
students in all three classes agreed or strongly agreed that the teacher was like a

guide rather than a teacher.

Even though three out of four students in A level and over the half of the AF4
students agreed or strongly agreed that they learned a variety of perspectives during
the task, 60 % of AF2 students disagreed. In relation to improvement in critical
thinking, only 47.4% of the students in general agreed that the task enhanced their

critical thinking abilities.

On the one hand 70% of A level students agreed that it supplied reflection over what
they had done on the other hand three quarters of AF2 and half of the AF4 students
disagreed that the task provided reflection. 73.7% of the students in all classes agreed
or strongly agreed that this activity enabled them to express their feelings and
thoughts clearly in English. Regarding the time that the activity took, solely 47.4%

of the students found the task duration longer than a few hours’ time slot.

Consequently, Task 6 was found quite pertinent to the real life and provided
scaffolding and helped students to express themselves in English. Moreover, but for
some AF2 students, students in general got some different perspectives from the
task. Students’ statements in social network for Task 6 can be examined in Figure

1.
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A |AT

I want to buy these black gloves for my sister when | return to my country from abroad because .
yvou can be very cold in Ankara when it snow \We are in the same university and we often see each
other.So, | know something that you love In my opinion | you will love these black and smart

Classic bow embellished shearling gloves, Hats & Gloves, Harvey Nichols

these gloves are very cute :) | think it keeps very warm gloves

it is awasome gloves. | liked it. | think, your sister will like it very much :)

Figure 13: A sample for Task 6
4.2.1.6.2 Task 6: Online shopping open ended parts

Learners revealed their perceptions regarding the implementation of the task and
they put up with some suggestions for the improvement of the task in the task

evaluation form 6. These recommendations can be observed in Table 32.

Table 32: Task 6 evaluation form open ended parts codes

The points liked in Task 6 N:57

1. Topic: shopping, the idea of shopping, buying presents 12

2. Contribution to language learning in general 4

3. Real life relevance- learning dialogues used in real life 3

4. Having knowledge about the shopping websites 3

5. Discovering new websites 2

6. Being enjoyable 1
Total 25

The points disliked in Task 6

1. Nothing disliked

2

2. Topic: shopping 2
3. Being unnecessary 1
4. No contribution to lesson 1
5. Being boring 1
Total 7
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When students were asked the aspects that they liked in the activity, six students
stated that they liked the idea of shopping and three other students appreciated the
topic since it included getting some presents. Participant 8 in A class also referred to
the enjoyment in the task. Participants 10 in A class and Participant 16 in AF4 class
liked the activity since they discovered new websites. In addition, four other
participants explicitly indicated that they gained knowledge about English online
shopping websites. One participant also maintained that the task provided different
English sources for them. Furthermore, Participant 27 in A level also linked the task

to real life and implied the contribution of the task to real life context in the excerpt.

As a person who does not like shopping, I gained knowledge about the
English online shopping websites. If I do shopping on an English website, I
don’t think that I will have difficulty in doing that. (A Level Participant 27,
Task Evaluation Form 6)

Besides Participant 17 in AF4 also supported by telling that she also learned how to
do shopping on an English website.

As to the benefits of the task to language learning, two students, Participants 10 in A
and participant 9 in AF4 classes, obviously referred to the contribution of the task to
learning English in general. Specifically, Participant 27 alleged that she learned the
English terms used in shopping. In addition, Participant 17 in AF4 also mentioned

the contribution of the task to her vocabulary knowledge.

Regarding the aspects that were not appreciated by the students, two students did not
like the topic since they did not like the shopping in real life. Another student
regarded the task unnecessary. Another participant found the task boring and one
student thought that it did not contribute to lesson much. Yet, there were also two

students who stated that there was nothing that they disliked in the task.

With respect to the suggestions given by the students, three participants mentioned
that the activity was good and they had no suggestion for the improvement.
Nonetheless, Participant 14 in A level suggested that they should have had more

comprehensive research on websites which had more comments. Another participant
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advised increasing the number of the shopping websites while another student

claimed that shopping could have been done in Turkey not outside the country.

As a result, Task 6 online shopping was adored by the students who love shopping
and disliked by the students who have no interest in shopping. In reference to
language learning, a few students mentioned the vocabulary acquisition thanks to
task. In addition, one of the students also appreciated the supply of the knowledge of
some shopping websites in English, which students can also make use of in their real

life context.

4.2.1.7 Task 7: Choosing a book using online book shopping websites

4.2.1.7.1 Task 7: Choosing a book statistical results

Task 7, in which students searched for the bookshop websites such as Amazon,
Allibris, Booksamillion and they found their presents for their classmates, was also
assessed by the learners. According to findings, there was a significant difference
between some groups in terms of their responses. For instance, a significant
difference was found between A and AF2 classes in relation to the given mean
scores for the items 5, 9 and 14, which are related to collaboration, reflection and the
degree of contribution of the task successively. Furthermore, there was also a
significant difference between A and AF4 classes for the items 5 (collaboration) and
9 (reflection) (p<.05). In view of the differences among the groups, each class was

demonstrated with its own frequency of the responses in Appendix N.

When the table above was examined, the findings of the task evaluation forms
indicated that each and every student in both A and AF2 classes and 87.5 % of the
students in AF 4 agreed or strongly agreed that the task made them have the
knowledge that they could face in real life and use in real life. 86.7% of the students
in three classes disagreed or strongly disagreed that the activity had nothing to do
with the things that they or the native speakers of English do in real life. Moreover,
96.3 % of the students in three classes acknowledged that the task introduced some

websites and some technological programs the native speakers of English use.
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In relation to the contribution of the task to language development, 95% of the A,
58% of the AF2 and 68.8% of the AF4 students agreed or strongly agreed that the
activity contributed to them quite a lot in terms of learning English. Moreover,
84.9% of the students in all classes disagreed or strongly disagreed with the

statement that the activity had no contribution to learning English.

On the subject of the materials and the sources that the Task 7 integrated, 90.6% of
the students in three classes agreed that the activity provided different sources. In
addition, 84% of all the students admitted that it provided the materials other than
text book.

As for sharing, collaboration and scaffolding in the task, 83% of the students overall
sustained that they had a chance to share the knowledge that they had learned by
using a variety of sources with their friends and expert people. Despite the fact that
three quarters of the A level students agreed that the task provided them
collaboration with their friends, almost three quarters of AF2 and AF4 students
disagreed about the collaboration in the task. Finally, 84.9% of the students in all

three classes agreed or strongly agreed that the teacher was like a guide.

Even though 80% of the students in level A agreed or strongly agreed that they
learned a variety of perspectives thanks to the task, almost half of the AF2 and AF4
classes disagreed with that. Even though 85% of A and 58.8% of AF2 students
agreed that it provided reflection over what they had done, 62.5% of the students in
AF4 class disagreed. As to the development in critical thinking, 66% of the students
in general agreed that the task contributed to their critical thinking skills.79.2 % of
the students in all classes admitted that Task 7 made them capable of expressing their
feelings and thoughts explicitly in English. Given the time that the activity took,
three quarters of the A level students maintained that the task duration was longer
than a few hours’ time slot. However, 64.8 % of AF2 students and 37.5% of AF4
students disagreed with that.

Considering all of the statements in the form, Task 7 was mostly appreciated thanks

to its contribution to language learning and real life experiences. Apart from the real
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life relevance, students appraised the materials, sources, scaffolding, sharing the
information and having a chance to indicate their thoughts and feelings in English.

This was exemplified in the products of students as given in Figure 12.

Cc WAF 4

| chose this book. Because | watched the walking dead tv series. Tv series is very exciting. Must be
nice this book.

Robert Kirkman and Jay Bonansinga are the writers of the book. My desk mate is . * 1 think
she loves this book.This book's categories is horror. The walking dead topic is zombie. Zombies
want to obtain world,but one people doesnt allow this event. He is Andrew Lincoln:)

=== The \Walking Dead: Robert Kirkman: 9780312548179 Hardcover: Horror -

E General books

- -r booksamillion.com

= 5

® v QT B Feb 16, 2014

B Feb 19, 2014

I did not know that it was a book. | only heard about the tv series thank you for sharing:)

-] Feb 22,2714

I want read book; also, | want watch film, | wonder it -)

Figure 14: A sample for Task 7

4.2.1.7.2 Task 7: Choosing a book open ended parts
In Task 7, students were asked to choose a book to buy as a present to their
classmates and the task evaluation form uncovered the aspects liked and disliked in
the task along with the suggestions integrated in the form as the codes and categories
can be observed in Table 33 below.

Table 33: Task 7 evaluation form open ended parts codes

The points liked in Task 7 N:

|9,
w

1. Getting information about the books and contents of the books
Topic: choosing books

Use of foreign websites and searching in English

Reflecting on the books/Developing new point of views
Contribution to language learning in general

Being enjoyable

Being didactic and beneficial

Use of English

Total

XN AP
— NN WL L

\]
N
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Table 33: Task 7 evaluation form open ended parts codes (continued)

9]
W

The points disliked in Task 7 N:

1. Nothing disliked

4
2. Difficulty understanding the websites 2
3. Commercials in the websites 1
4. Being short 1
5. Not including speaking 1
6. 1

Being done individually
Total 10

Considering the points praised by the students, Participants 2 and 13 mentioned the
contribution of the task to language learning directly while Participant 7 mentioned
that he could use his English thanks to the task. Another student considered the task
very beneficial and another one found it quite didactic in general. Two students also
liked searching the books in English. In terms of the real life relevance, five students
in total especially mentioned that they liked the topic, which was related to books.

Participant 27 also implied the benefit of the task to real life context in the excerpt.

Books are exactly the reflection of the life. Whatever is related to books is
beneficial. For me, who has a small library at home and regards reading a
book as a necessity, the task was very beneficial. I had the information about
the books that I considered buying thanks to the task. (A Level Participant 27,
Task Evaluation Form 7)

Like participant 27 in A level, two participants from each class, six students in total,
mentioned the contribution of the task to their general knowledge. They sustained
that they had a chance to learn a variety of books and authors during the completion
of the task. Along with the knowledge of the books and authors, three students also
appreciated improving viewpoints, expressing themselves and rethinking and
reflecting on the book they liked. Finally, two students considered the activity
enjoyable.

Even though four students indicated that there was nothing they disliked in the task,
three students mentioned a different problem pertinent to the task. For instance,
Participant 23 in A class claimed that the websites used in the task were not good
since they had business purpose. Participant 5 in AF2 class referred to the difficulty
of understanding the websites. Lastly, Participant 14 in AF2 also found the task short

133



and she disliked the task since the activity was done individually and it did not
include speaking.

In view of the problems in the task, students also provided some suggestions for the
task despite the fact that four students directly indicated that there was no need for
change since the task was quite successful and effective. In A class, Participant 8
asked for more shopping and Participant 14 also suggested that it would be much
better to see the content of the books and understand them. Participant 23 also
believed that it would be beneficial to read the comments on the websites similar to
blogs whereas Participant 27 advised reading the PDF files of the books liked in the
Internet besides practicing by reading the English books and journals in the school
library. In AF2 class, only one student gave a suggestion which was scanning the
books chosen and improving the pronunciation by listening in the lesson. Participant
16 in AF4 class also contributed with the suggestion that students write the
summaries of the books. As a result, students enjoyed having a topic like choosing a
book. They found it useful in terms of gaining knowledge about a variety of books
and authors shared and reflected by their friends.

4.2.1.8 Task 8: Interview with native speakers

4.2.1.8.1 Task 8: Interview with native speakers statistical results

Students had interviews with native speakers of English in a face to face meetingin
Task 8 and they evaluated the effectiveness of the task in terms of different aspects
via task evaluation form. The findings of the statistical analysis illustrated that there
was a significant difference between A and AF2 for only the Item 5, which was
about collaboration function of the task and there was also difference between A and
AF4 classes for the Item 9, which refers to proving reflection (p<.05). the
frequencies that demonstrate the opinions of the students in three classes in relation

to the task can be seen in Appendix N.

The findings of the task evaluation forms indicated that all of the students in A and
AF2 classes and 84.6% of the students in AF 4 agreed or strongly agreed that the
task provided them with the knowledge that they could relate with the real life and

make use of in real life. A hundred percent of the students in A and AF2 classes and
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92.3% of AF4 students disagreed or strongly disagreed with the given statement that
the activity had nothing to do with the things that they or the native speakers of
English do in real life. Even though 83.3 % of the A level students and 61.6% of the
AF2 students acknowledged that the task supplied them with some websites and
some technological programs the native speakers of English use in real life, over the

half of the AF4 level students disagreed with this statement.

Taking the contribution of the task to language development into consideration, 83%
of the A, a hundred percent of the AF2 and AF4 students agreed or strongly agreed
that the activity contributed to them quite a lot in terms of learning English.
Furthermore, each and every student in A and AF2, and 92.3% of the AF4 students

disagreed or strongly disagreed that the activity had no benefit to learning English.

Given the materials and the sources that the Task 8 required, 66.7% of A and 61.6%
of AF4 students accepted that the activity provided different sources whereas 61.5%
of AF2 students disagreed with that. Indeed, the task was planned to be realized
through an instructional tool Skype, yet students had a chance to have a direct face-
to-face communication. Consequently, they were able talk to the natives and
recorded their talk thereby limiting the use of sources and materials. However,
93.7% of the students in all three classes admitted that it provided the materials apart

from text book.

In regard to sharing, collaboration and scaffolding in the task, 75% of the students
overall agreed or strongly agreed that they were able to share the knowledge that
they had learned by using a variety of sources with their friends and expert people.
Along with a hundred percent of the AF2 students, 84.7% of the AF4 students and
66.7% of the A level students agreed or strongly agreed that there was collaboration
in the activity. 93.8% of all the students in the study considered the teacher as a

guide rather than an instructor.

In spite of the agreement of all of the students in AF2 class, one third of the A and
almost one out of three students in AF4 disagreed that they learned a variety of

perspectives thanks to the task. 68.7% of all the students in the research study agreed
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that it provided reflection over what they had done. In terms of the critical thinking
skills that the task contributed, 68.7% of the students in general agreed or strongly
agreed that task flourished it. In view of the students’ responses, it is clear that 83.3
of A level students assumed that they had reflection over what they had done with
this activity despite the disagreement of both 92.3% of AF4 and 53.8% of AF2
students. Furthermore, 93.7 % of the students in all classes admitted that Task 8
contributed to them in terms of expressing their feelings and thoughts explicitly in
English. Regarding the time that the task took up, only 59.4% of all the students
thought that the task lasted longer than a few hours’ time slot.

All in all, Task 8 was one of the favorite tasks because of some reasons like being
relevant to real life, contributing to language learning, giving a chance to express
themselves in English and providing collaboration, teachers’ guidance and materials
other than text book. Some learners provided recording through e-mail, yet others

shared them in the platform for others to listen. A sample was given in Figure 13.

00:00 | il 3 8

@ 1 v - Q Mar 17, 2014

Bi Y. - Mar 17, 2014

i listened ,and it was good except contracting laugh portions by the way she said :Turkey is
well developed country. it is so realistic ,but your speakings i like it

A Mar 26, 2014

| am proud of myself

Figure 15: A sample for Task 8
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4.2.1.8.2 Task 8: Interview with native speakers open ended parts

Even though half of the participants did not assess Task 8, learners’ responses to the
open ended part of the form provided insights into their experiences in the use of
English in a face to face communication with a native speaker of English. The points

appreciated and disfavored can be seen in Table 34 below.

Table 34: Task 8 evaluation form open ended parts codes

The points liked in Task 8

N
1. Communicating with native speakers 6
Practicing the language 2
Being beneficial and effective 2
Affective factors: happiness and self-confidence 2
Learning with enjoyment 1
1

AN

Improvement in English
Total 14

The points disliked in Task 8

1. Nothing disliked

2. Difficulty in understanding

3. Social cultural differences
Total

Dn = = W

One of the points that the students appraised in the activity was communicating with
a native speaker of English in the task. Six students in total acknowledged that they
liked talking to the natives. For instance, participant 12 appreciated that by giving the

reasons in the excerpt below.

Communicating with a total foreigner... (the point he liked in the activity).
Being able to do something for the purpose of learning English, talking to a
foreigner and realizing that my English is improving have given me
confidence. (A Level Participant 12, Task Evaluation Form 8)
Like Participant 12, Participant 4 in AF4 also thought similarly and considered
having an interaction with the natives very pleasing. Another striking point
regarding the task’s integration of the native speakers was the fact that the students
had a chance to know the native speaker teachers and coop students in the school
which was mentioned by Participant 14 in A level. As for the effectiveness of the

task, Participants 14 and 15 in AF2 class regarded the task beneficial and effective in
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general. Furthermore, two other students in A and AF4 classes acknowledged that
they had a chance to use the language thereby practiced English thanks to the task.
Especially, Participant 14 in AF2 affirmed that the task was beneficial in terms of

freedom and repeating what they had learned.

In view of the students’ responses for the Task Evaluation Form 8, when students
were asked the aspects that were problematic in the task, three students expressed
that the task was the most useful one in all Edmodo Tasks, thereby implying that
there was no problem. However, only one student stated that he had difficulty in
understanding some part of the speech while communicating with the foreign teacher
and another student also claimed that the foreigner did not understand the cultural

and social difference between the nations.

A few students also contributed to the process with their suggestions. First of all, one
student advised having a conversation with somebody who knows their own culture
(Turkish culture). Another participant also suggested that the task should be
performed more frequently while another student referred to the need for longer time

periods.

All in all, Task 8 provided a face-to-face communication between the students and
native speakers of English, which was the most ostensible aspect of the task
according to the students’ responses. In recognition of the findings of the statistical
parts of the evaluation form, students acknowledged the benefits of the task to their
language development and assured its relevance to real life experiences.

4.2.1.9 Task 9: Doing research using Survey Monkey

4.2.1.9.1 Task 9: Doing research using Survey Monkey statistical results

In Task 9, students worked in groups of four and five. Upon brainstorming and the
compromise on the topic, some questions were prepared for survey. After the
teacher’s introduction of survey tool, which was Survey Monkey, students made use
of the tool and shared their surveys in Edmodo for their friends to fill out. Regarding

the findings of the evaluation, One-way ANOVA illustrated a significant difference

138



between A and AF2 classes for the items 9 and 14 (Reflection and contribution).
Besides, a significant difference was also found between A and AF4 for the items 2,
9, 12 and 14 which are critical thinking, reflection, duration of the task and
contribution. Lastly, there was also a significant discrepeancy between AF2 and AF4

for the item 15 which was about scaffolding of the teacher (p<.05).

All of the frequencies that demonstrate the opinions of the students in three classes in
relation to the task can be seen in Appendix N. When this table is examine, for the
real life relevance of the task, 76.7% of all the students in three classes agreed or
strongly agreed that the task provided them with the knowledge that they could relate
with the real life and make use of in real life. 92% of the A, 77.8% of AF2 and
66.7% of AF4 students disagreed or strongly disagreed that the activity had nothing
to do with the things that they or the native speakers of English do in real life. 81%
of all the students admitted that the task introduced some websites and some

technological programs the native speakers of English use in real life.

In regard to the contribution of the task to language learning, 92.3% of A level
students agreed or strongly agreed that the activity contributed to them quite a lot in
terms of learning English, yet almost half of the AF2 and AF4 students disagreed.
However, both 92.3 % of A and 94.5% of AF2 students disagreed or strongly
disagreed with the statement that the activity had no benefit to learning English while
33.4 % of AF4 students agreed. That illustrates the fact that AF2 and AF4 students
did not consider the task as useful as the A students did, yet they acknowledged the

contribution to some extent.

In terms of the materials and the sources that the Task 9 integrated, 88.4% of all the
students accepted that the activity involved different sources. Along with the sources,
90.7% of all the students in three different classes agreed that they used the materials
instead of just the text book in the task.

With reference to sharing, collaboration and scaffolding in the task, 88.4% of all the
students agreed or strongly agreed that they had the chance to share the knowledge

that they had learned by using a variety of sources with their friends and expert
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people. Apart from a hundred percent of the AF2 students, 84.6% of the A students
and 91.7% of AF4 level students agreed or strongly agreed that they had
collaboration in the activity. All of the students in A and AF classes and 72.2% of
AF2 students had agreement on the fact that the teacher was like a guide instead of

being an instructor.

With respect to the perspectives, reflection and critical thinking skills, all of the
students in AF4 and 84.6% of the students in A classes agreed or strongly agreed that
that they learned a variety of perspectives during the completion of the task despite
the disagreement of 44.4% of the AF2 students. 77% of the A and 55.6% of the AF2
students agreed that the task contributed to the critical thinking of the students
whereas 83.3% of AF4 students disagreed or strongly disagreed with that. Despite
the agreement of 84.6% of the students in A class, all of the students in AF4 and over
the half of the students in AF2 disagreed that the task made them reconsider what
they had done. 65.2 % of the students in all classes agreed or strongly agreed that
Task 9 encouraged them to express their feelings and thoughts explicitly in English.
With regard to the duration of the task, 65.2 % of all the students accepted that the

task completion took longer than a few hours’ time slot.

In summary, the strengths of the Task 9 included real life relevance, contribution to
language learning to some extent, different sources and materials, sharing,
collaboration, scaffolding and also different points of views. The picture given in
Figure 14 exemplifies the sharing of surveys online and using different sources other

than coursebook materials.
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[SURVEY PREVIEW MODE] Toelf at
surveymonkey.com

8

Mar 13, 2014

survey monkey

Does the department of Foreign language have a good use of technology?
Survey
surveymonkey_com

7

Figure 16: A sample for Task 9

4.2.1.9.2 Task 9: Doing research using Survey Monkey open ended parts

Although more than half of the learners evaluated the task, a few learners provided
some written feedback on the task. In the light of learners’ responses to the questions

some codes emerged which can be seen in Table 35 below.

Table 35: Task 9 evaluation form open ended parts codes

The points liked in Task 9 N:43
1. Real life relevance 4
2. Social collaboration, and sharing 3
3. Learning how to do a survey 3
4. Contribution to language learning 2
5. Being enjoyable 2

Total 14

The points disliked in Task 9
1. Nothing disliked 1
2. Preparing some unnecessary questions 1
3. Not having comprehensive survey 1

Total 3
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Students presented the points that they approved in the task including real life
relevance, social collaboration and sharing and contribution to language learning.
First of all, students found the task real life related. For instance, Participant 2
claimed that it was beneficial to see the results of the survey and Participant 11 also
acknowledged that the task provided thinking over some problems and deficiencies
in the school. Participant 8 in AF2 level also supported by informing that they
identified the points they liked and disliked in the school and Participant 16 in AF4
admitted that he was able to see his friends’ perceptions of the school thanks to this
activity. Moreover, three students valued learning how to conduct a survey. In terms
of the language learning, only two students in total mentioned that it contributed to
language learning. However, three students also mentioned cooperation and
collaboration in the task and they liked working with their friends and sharing, which
provided enjoyment in the task referred by two other participants in the task
evaluation form. Participant 1 in A class summarized these points in the excerpt

below.

I enjoyed in the task and it contributed to learning English. I liked working
together with my friends. As I was with my friends, I did not get bored and |
think it was more beneficial. (A Level Participant 1, Task Evaluation Form 9)

In terms of the points disliked and suggestions unearthed by the students, one
student stated that there was nothing disliked in the activity even though one student
indicated that it was not comprehensive and another student admitted that there were
some unnecessary questions that they wrote in the task. As regards the suggestions,
only A level students put forward some suggestions in the evaluation form.
Participant 1 proposed working on the activity much longer. Likewise, Participants 2
and 3 also suggested increasing the number of the topics for research and the number
of the participants. To increase the number of the participant, Participant 11 advised
doing the task not just in class but conducting it to the whole Foreign Languages
Department. Finally, Participant 24 claimed that there was no need for change in the

task.
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All in all, students liked working together in the activity, which was also supported
with the statistical finding of the assessment of the task and they also liked the topic
of the survey since it provided them a chance to think over their school and discuss

the problems regarding it.

4.2.1.10 Task 10: Holiday planning

4.2.1.10.1 Task 10: Holiday planning statistical results

Task 10, in which students worked in groups and prepared a holiday itinerary for a
prospective situation, was evaluated and students’ responses to the task evaluation
form were analyzed using the Frequencies of the Descriptive Studies part of the
SPSS IBM Version 20 and also three different classes were compared using One-
way ANOVA in the Compare Means part. The findings of the Task 10 evaluation
form demonstrated that there was a significant discrepeancy between A and AF2
level in terms of the mean scores given to the items 2, 8 and 14 which are related to
contribution of the task to reflection of learners and degree of contribution to
language learning. Moreover, a significant difference was also found between AF2
and AF4 for the mean scores of the Item 8, which was about the degree of
contribution to language learning (p<.05). Taking these differences into
consideration, the frequencies that indicate the opinions of the students in three

classes in relation to the task can be seen in Appendix N.

When students were asked to respond to the statement that the task contributed them
in terms of use of the language in real life, 94.6% of all the students in three classes
agreed or strongly agreed that the task helped them to acquire the knowledge that
they could associate with the real life and use in real life. Apart from a hundred
percent of the AF4 students, three quarters of the A level students and 84.3 % of the
AF2 students disagreed or strongly disagreed that the activity had nothing to do with
the things that they or the native speakers of English do in real life. In addition,
83.7% of all the students admitted that the task supplied some websites and some

technological programs the native speakers of English use in real life.
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Given the statement that the task contributed to language learning a lot, the entire A
and AF4 students agreed or strongly agreed, yet 36.9% of the AF2 students
disagreed. Nevertheless, 79% of the AF2 students disagreed or strongly disagreed
when they were given the statement that the activity had no contribution to learning
English along with a hundred percent of A and 90% of AF4 students’ disagreement

for the statement.

In regard to the materials and the sources used during the task, three quarters of A,
84.2% of AF2 and 90% of AF4 students acknowledged that the activity involved
different sources. Furthermore, 91.9.7% of all the students in three distinctive classes

admitted that they used the materials rather than the course book in the task.

As far as sharing, collaboration and scaffolding were concerned, 89.1% of all the
students agreed or strongly agreed that they were able to share the knowledge that
they had learned by using a variety of sources with their friends and expertise. Each
and every student in both AF2 and AF4 and 87.5% of the A level students accepted
that they collaborated in the task. All of the students in A and AF4 classes and 89.5%
of AF2 students had consensus on the fact that the teacher behaved as if she was a

guide rather than an instructor.

In terms of perspectives, reflection and critical thinking skills, all of the students in A
and 80.0% of the students in AF4 classes agreed or strongly agreed that that they
learned a variety of perspectives during the task in spite of the fact that 42.1% of the
AF2 students disagreed. Even though a hundred percent of the A level students
agreed that the task contributed to the critical thinking of the students, half of the
AF4 and nearly one third of the AF2 students disagreed or strongly disagreed with
this. 43.2% of all the students in the study agreed that the task provided reflection
over what the students had done. 89.2 % of the students in all classes agreed or
strongly agreed that Task 10 contributed to the students in terms of expressing their
feelings and thoughts explicitly in English thanks to this task. Finally, 59.4 % of all
the students agreed or strongly agreed that the task duration was longer than a few

hours’ time slot.
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As a result of the evaluation form for Task 10, the striking points for the task
involved real life relevance, contribution to language learning and real life
experiences, materials and sources integrated in the task, sharing the information
with the classmates, having an opportunity to express the thoughts and feelings in
English guidance by the teacher and collaboration among students. A sample product

of a group work was illustrated in Figure 15 as a representative of task.

e 1 HE | 'CATCH A PERFORMANCE AT THE BARBICA! .
PLAN YOUR TRIP 4 S LR . | ooz e
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Figure 17: A sample for Task 10

4.2.1.10.2 Task 10: Holiday planning open ended parts

Task evaluation form 10 unveiled students’ positive and negative perceptions of the

Task 10 and these perceptions can be examined via the codes provided in Table 36.

Table 36: Task 10 evaluation form open ended parts codes

W
~

The points liked in Task 10 N:

1. Real life relevance- contribution to real world
Learning new things

Contribution to English

Group work/collaboration and cooperation
Different points of views- multi-level thinking
Being enjoyable

Topic: holiday planning

e e
— NN NN L

Being up-to-date
Total

[\
W
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Task 36: Task 10 evaluation form open ended parts codes (continued)

The points disliked in Task 10 N:37
1. Nothing disliked 3
2. Not contributing to language learning much but to the world knowledge 1
3. Writing part of the activity 1
4. Limited communication in online environment 1
Total 6

The aspects that the students appreciated in the task involved the contribution of the
task to real life experiences and learning English, the topic, which was holiday
planning, learning new things, collaboration, multi-disciplinary thinking, and
enjoyment in the task. First of all, learners primarily mentioned real life conection
and students’ learning new things. To illustrate, Participant 7 in AF2 class mentioned
the benefit of the task by indicating that the task equipped him with the websites that
he has to use while planning a trip and knowledge about the countries. In addition,

Participant 24 in A class also supported him as exemplified in the excerpt below.

It was useful since there was holiday planning in real life. It contributed me
in terms of searching the places I do not know in English. (A Level
Participant 24, Task Evaluation Form 10)

Participant 14 in AF 2 class also described what they had done to perform the task
and he added that he had a chance to see daily English and the viewpoints of others
by reading the comments about the places. Besides, Participant 20 in AF2 class
stated that he felt as if he were really going to America and he learned different
aspects that he did not know before. A few students also liked the activity since it
was useful for language learning. For instance, Participant 16 expressed that the task
encouraged her with the use of English and Participant 8 also acknowledged this in

the excerpt below.

We are preparing plans in real life, too. I learned which words to use and how
to use them while preparing a plan. I also believe that it will be useful in
speaking, too. (AF2 Level Participant 8, Task Evaluation Form 10)

Two other students in A and AF2 classes also enjoyed having a group work since
they completed the task both collaboratively and cooperatively. Moreover,
Participant 14 also found the task quite enjoyable and didactic in general.

146



In addition to the students’ reference to the different points regarding the strengths of
the task, there were also few aspects of the task disliked by the learners. For instance,
one student in A class complained that communication was limited when they were
at home since no one was online. Another participant in AF2 class thought that the
task did not contribute to language learning much even though he liked the activity
very much in terms of getting general knowledge. Finally, one student also admitted
that the only thing that he did not like was the writing part of the activity. Yet, there
were also three students believing that there was nothing they did not like in the

activity.

For the suggestions, only two A level students provided some suggestions.
Participant 4 suggested having the activity in the long run and making it more
detailed. Furthermore, Participant 26 advised completing the task with close friends.
Lastly, Participant 24 did not write any suggestions but commented that the activity
was perfect.In short, the activity was appraised because of its potential benefit to real
life experience, which is preparing an itinerary, yet there was a student regarding the
task not very beneficial for learning English. Since students responding to the open

ended part were rather limited in number, it was not right to have a generalization.
4.2.2 Post-survey Results

After students had completed all of the tasks and evaluated the tasks in terms of
authentic learning in the task evaluation forms, they also completed a post-survey at
the end of the semester thereby having a chance to evaluate all of the tasks in terms
of significance for the language education, feeling of enjoyment during the
completion of the tasks and also contribution of the tasks to language learning.
Before this evaluation, students were also provided with the same statements given
in pre-survey at the beginning of the semester so as to see whether they could get
what they needed in terms of the proficiency in authentic tasks in English and use of
some technological tools. They also responded to some open ended questions
providing some suggestions for the improvement of the tasks and new tasks and tools

that can be integrated in language classes.
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4.2.2.1 Students’ perceptions of importance and necessity of the authentic
tasks for language learning and reasons for their perceptions

In post-survey, students were provided with a question like ‘How significant do you
consider these authentic tasks for language learning?’ Along with this question, they
were also given a continuum from ‘0’ to ‘10’ so that they can easily respond to the
questions and evaluate the tasks in terms of their importance for language education.
Students were also provided with some open ended questions to discover the
underlying reasons behind their perceptions. Consequently, the statistical findings of
post-survey illustrated the mean scores of each task in recognition of the significance
of the tasks for learning English in Table 37 below.
Table 37: Importance of the tasks for language learning

Mean Mean Mean Mean

TASKS A AF2 AF4 total
TASKI1- Watching TV series and acting out 8.17 6.67 6.50 7.26
TASK2- Watching TV talk shows like Ted Talks 7.79 8.14 7.92 7.95
TASK3- Preparing a poster using Glogster 7.13 6.00 6.42 6.56
TASKA4- Reading and watching online news 8.29 8.52 8.08 8.33
TASKS5- Choosing a movie using IMDb 8.33 7.86 6.83 7.84
TASK6- Online shopping 7.79 8.00 6.42 7.58
TASK7- Choosing a book 8.17 7.14 7.58 7.67
TASKS- Interview with native speakers 8.63 8.38 8.83 8.58
TASKO9- Doing a research using Survey Monkey 8.29 6.95 6.42 7.40
TASK10- Holiday planning 7.88 7.52 7.75 7.72
Valid N (listwise) 24 21 12 57

As it can be seen from the table above, almost each task had a quite high mean score
in terms of the significance of it for language learning. Actually, for each group of
students, Task 8 and 4 were the tasks which got almost the highest mean score
among ten authentic tasks. We can infer that students considered having an interview
with native speakers of English and reading or watching news in English quite
crucial for learning English. As to the other tasks, A and AF2 level students gave the
lowest mean score to Task 3- Preparing a poster using Glogster whereas AF4

selected Task 9- Doing a research using Survey Monkey in terms of the significance
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of the task for language education. Students’ written explanations in the open ended
parts exposed the reasons why they found the tasks necessary and important or
unnecessary and trivial. 37 students over 51 explicitly stated that they found the tasks
necessary and they also provided the reasons for their perceptions. However, there
were also a few students who mentioned some specific tasks that were not necessary

or significant for language learning.

With regard to the reasons of the essentiality of the tasks for language learning,
eighteen students in total especially mentioned the contribution of the task to
language learning as one of the reasons. For instance, Participants 1 and 13 in A
level class directly indicated that the tasks had a great contribution to language
learning. Besides, Participant 5, 14 and 15 in A class also appreciated the tasks since
they were able to have a chance to use the language, thereby practiced and enhanced
their language learning. Participant 17 also supported that with the tasks they
consolidated what they had learned. Participant 19 in A class also mentioned the
language skills and contents when asked about the reason why she considered the

tasks mandatory for language education in the excerpt below.

In these tasks, especially when writing was required, trying to find the correct
grammar structure and using a variety of vocabulary were quite significant in
terms of the development of our vocabulary and grammar. (A level
Participant 19, Post-survey)

Participant 22 in A class also agreed on the fact that the tasks were significant since
they provided practice for listening, reading and writing in English. Participant 7 in
AF?2 level also regarded the tasks very significant and also mentioned that they were
critical to develop their speaking in English. Participant 12 in A level also expressed
that he definitely found the tasks very beneficial since the activities were always
catchy. In addition to the perceptions of necessity of the authentic tasks in general,
there were also some students referring to the need for some tasks specifically. For
instance, Participant 11 believed that Task 4- Reading and watching online news was

necessary for language education and he gave the reasons in the excerpt below.
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I found Task 4- Reading and watching online news activity was quite
necessary. We were able to not only improve our English but also be aware
of current issues. (A level Participant 11, Post-survey)

Participant 3 in AF2 also reinforced the need for the Task 4 by informing that she
regarded the authentic tasks quite necessary, especially the activity which was
related to the news website since it was both fun and updated. Another student also
emphasized the noteworthiness of Task 8 by indicating that this task was more

beneficial than the others as it was spontaneous.

Along with the contribution of the tasks, twenty one students also referred to the real
life relevance of the tasks when they were asked why they regarded the tasks
necessary for language education. Some of them directly referred to the link between
the tasks and real life and some of the students gave details on the benefits of the task
to real life experiences and use of English in real life context. First of all,
Participants 14, 16, 18 and 24 in A, Participant 20 in AF2 and Participants 1 and 10
in AF4 classes appreciated the use of real life related activities. Participant 14
believed that the real life was the base of the language and the closer they were to the
language the more successful they would be. Participant 16 also thought that since
they would not use English just in their academic and work life, it was necessary for
them to use the language in real life and see how much proficient they were in the
use of English in daily issues. Participant 24 also maintained that he found the tasks
very crucial since the best way to learn was linking it to real life. Besides, Participant
10 in AF4 also mentioned it would make learning easier and take students’ attention
if the activities were related to real life. Participant 18 in A class summarized the

points regarding the real life relevance in the excerpt below.

They are significant, because there will be no meaning of learning if we do
not associate the language with the real life. Doing the tasks related to real
life is more didactic besides doing the things that work is more beneficial. (A
level Participant 18, Post-survey)

In terms of the transfer of the English to real life, Participants 1 and 3 in A and
Participants 4 and 16 in AF4 students highly esteemed the activities. For instance,

Participant 1 and 3 considered the tasks quite beneficial for language learning since
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the tasks gave a chance to know the language much closer and transfer it into daily
life. Participant 4 admitted that she was happier when she used English in real life as
it was improving much better. Participant 16 also suggested that English ought to be
integrated in real life and indicated that they learned and enjoyed thanks to these

tasks.

Moreover, some participants believed that the tasks would have a place in their real
life, therefore, gave the details about the contribution of these tasks to real life
experiences. Participants 9, 15 and 27 in A, Participants 8 and 20 in AF4 and
Participants 1,14 and 15 in AF2 classes had a compromise on the fact that these tasks
were crucial for language learning since they taught the things that students could
come across in real life and made the use of English in their lives easier. Participant
1 indicated that thanks to those tasks, they got ready for the circumstances before
they had been on abroad. Participant 20 in AF4 also provided an example to that

explanation in the excerpt below.

I can do shopping thanks to those Edmodo Tasks (ten authentic tasks). I can
keep up with the news and I can watch English videos and comment on them.
I find the tasks significant. Thanks to Edmodo Tasks, now I can do the things
that I have not done because of shyness before. For example, I have ordered a
pair of shoes from England. (AF4 level Participant 20, Post-survey)

Participant 14 in AF2 also referred to similar points and accepted that she regarded
most of the tasks quite necessary. She also explained the example in detail and she
indicated that she would go Germany this year and the camp that she would go was
in English, so she had to prepare an English program. Thanks to the activities done in
the class, she had already prepared the plan in English easily. Lastly, she maintained
that the tasks were very useful. There were also three students, Participants 5 and 26
in A and Participant 8 in AF4 level, who believed that the tasks taught the real life

conversational language much better and contributed their use of English in real life.

In addition to the contribution of the tasks to language learning and real life
experiences, a few students also referred the use of technological tools and programs
while giving the reasons for their perception of the necessity of the authentic tasks

for foreign language education. For instance, Participant 9 in AF2 acknowledged that
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they learned how to use the updated websites and programs. Moreover, another
student appreciated the tasks since they offered easy and permanent learning and the

feeling of enjoyment.

Nonetheless, there were also a few students who mentioned that there was no need
for some tasks. For instance, Participant 11 mentioned the unnecessity of shopping
activity since everybody could do it without any difficulty. Participant 19 also stated
that some tasks did not contribute to language learning since they wrote simple
comments. Another student claimed that some tasks took so much time. Participants
9 and 20 in A level indicated that they found only Task 9 unnecessary since some of
their friends did not respond to the surveys, which meant that they prepared just the
questions. Therefore, they believed that doing a survey did not have any benefit to
them. Participant 14 in AF2 class also found the Task 2 as unnecessary since it took
much time. He believed that there should be more spontaneous activities just like

Task 8- Interview with native speakers.

All in all, the reasons why the students considered the tasks necessary and significant
for language education mostly were related to the benefits of tasks to the
development in language learning and the link between the real life experiences and
the language. Few students mentioned certain tasks like Task 9 and Task 2 as

unnecessary with the reasons for their perceptions.

4.2.2.2 Students’ perceptions of feeling of enjoyment during the completion of
the tasks

Students were also asked how they felt while completing the tasks. The continuum
between ‘0’ and ‘10” was given and ‘0’ referred to ‘I did not enjoy at all” whereas

‘10’ referred to ‘I enjoyed a lot.” The findings were demonstrated in Table 38.
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Table 38: Feeling of enjoyment during the tasks

Mean Mean Mean Mean

TASKS

A AF2 AF4 total
TASK1- Watching TV series and acting out 8.29 6.19 6.33 7.11
TASK2- Watching TV talk shows like Ted Talks 7.83 6.52 6.08 6.98
TASK3- Preparing a poster using Glogster 7.38 5.81 5.08 6.32
TASK4- Reading and watching online news 7.71 7.48 7.08 7.49
TASKS- Choosing a movie using IMDb 8.38 8.29 7.33 8.12
TASKG6- Online shopping 7.50 7.90 6.17 7.37
TASK?7- Choosing a book 8.13 7.05 7.08 7.51
TASKS- Interview with native speakers 8.25 7.86 9.17 8.30
TASKO9- Doing a research using Survey Monkey 7.71 6.19 5.17 6.61
TASK10- Holiday planning 8.04 7.38 7.67 7.72
Valid N (listwise) 24 21 12 57

As it can be observed from the Table 51, students in three classes maintained that
they enjoyed a lot during the Task 8 in general. However, A and AF2 level students
gave the highest mean score to Task 5 in which students search for the movies to
choose one for watching whereas AF4 students’ favorite one was Task 8 in terms of
the feeling of enjoyment. Concerning the least enjoyable activity, participants in all
classes agreed on Task 3- Preparing a poster using Glogster as the least enjoyable

task among authentic tasks.

4.2.2.3 Students’ perceptions of contribution of the tasks to language learning

Having completed ten tasks in the whole semester, students were asked to grade the
level of contribution of the tasks to their language development at the end of the
semester via post-survey. The mean scores for each task given by three distinctive

classes can be examined in Table 39.
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Table 39: Students’ perceptions of contribution of the tasks to language learning

Mean Mean Mean Mean

TASKS

A AF2 AF4 total
TASK1- Watching TV series and acting out 8.29 6.57 7.17 7.42
TASK?2- Watching TV talk shows like Ted Talks 7.46 7.52 7.17 7.42
TASK3- Preparing a poster using Glogster 7.75 6.29 5.67 6.77
TASK4- Reading and watching online news 8.54 8.05 8.42 8.33
TASKS- Choosing a movie using IMDb 8.33 8.14 7.83 8.16
TASKG6- Online shopping 7.67 7.76 7.42 7.65
TASK?7- Choosing a book 7.96 6.67 7.33 7.35
TASKS- Interview with native speakers 8.79 8.62 8.33 8.63
TASKO9- Doing a research using Survey Monkey 8.50 6.71 6.25 7.37
TASK10- Holiday planning 8.29 7.19 7.42 7.70
Valid N (listwise) 24 21 12 57

The findings illustrated that the activity contributing to language learning most was
Task 8- Interview with native speakers according to the participants since it had the
highest mean score (m:8.63). Along with Task 8, Task 4- Reading and watching
online news was also another task that was regarded as quite beneficial for language
learning. Considering the task which was the least effective with regard to learning
English, students gave the lowest mean score to Task 3- Preparing a poster using

Glogster as it was the case for the least enjoyable task.

Actually, the contribution of the tasks to language learning was also mentioned in the
open ended parts of the survey and the samples from the students’ written
explanations were provided under the title of the necessity of the tasks for language
learning because the students mentioned the benefits of the tasks to language
learning as one of the reasons why they considered the tasks as necessary for foreign

language education.

4.2.2.4 Students’ suggestions to increase the benefits of the authentic tasks

When students were asked what they would do to increase the benefits of the

authentic tasks, students provided some suggestions about the content and procedure
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of the tasks and they also advised some activities to apply in the EFL classes,

especially, integration of more speaking activities.

The suggestions as to the procedures and content of the authentic tasks included a
variety of issues. First of all, Participant 9 in A class thought that if the ideas for the
tasks came from the students, the participation to the tasks and learning would
increase. Secondly, Participant 12 expressed that the tasks could be based on people
rather than the use of computers or a piece of paper. Participant 9 in AF4 also
supported this with the explanation that the tasks ought not to be done online or in
virtual environments as it became something boring for her. However, Participant 20
required for the increase in the variety of technological programs like Ted Talks.
Thirdly, Participant 17 in A and Participant 4 in AF4 level proposed that they could
use the activities more frequently and in a more serious manner. Participant 19 also
claimed that the task would be more useful if the members participating in the
activity did more comments, created more severe debates and did not cut off the
communication among them. Furthermore, Participant 23 advocated that the students
could be provided with more freedom. He gave both an explanation and an example

in the excerpt below.

Students can be more liberal. For example, you can let the students create
their own fictions. I would have studied more freely and with enjoyment in
the holiday planning activity since I would identify the fiction of the task as
guiding the group coming to Amasra or Samsun. Consequently, I could have
done a more detailed plan. (A level Participant 23, Post-survey)

Participant 8 in AF4 also agreed that everybody can do an activity which was related
to the topics in which he had an interest and he enjoyed. In addition, Participant 27
suggested that the number of authentic tasks ought to be increased and the topics that
were more didactic and trigger thinking should be selected. Lastly, there were also
three students who mentioned that the tasks should be more enjoyable and various.
On the other hand, there were two students who believed that the tasks did not need

any improvement as they were quite successful.

With regard to the speaking activities, Participant 3, 5, 12 and 26 in A, Participant 19

in AF4 and Participants 8§ and 14 in AF2 classes mentioned the need for the
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improvement in speaking and they asked for more speaking activities in language
classes. For instance, Participant 5 in A level proposed that there could be some
activities on speaking skill claiming that the biggest problem was not to use what
they had learned in their speech and not creating an environment to do that
frequently. Participant 14 in AF2 also referred to that speaking problem and she
thought that the tasks were in line with the purpose, therefore there should be more
emphasis on those. Moreover, Participant 19 in AF4 and Participant 8 in AF2 class
also indicated that there should be more speaking and listening activities since they
believed that those were the most effective ways to learn a language. To illustrate,
Participant 19 admitted Ted Talks activity and interview with native speakers of
English were really good in that aspect. As an alternative for speaking activities,
Participant 13 and 16 in A class advised being in contact with the native speakers
and spending more time with them. In addition, Participant 15 and 16 in AF2 level
also ensured that the most beneficial activity was the interview with the native
speakers and the movie and book related tasks, therefore, the number of these types

of activities should be raised.

Considering the ideas for the new tasks, Participant 1 in A class suggested that
everybody can present a country or a culture with the help of an online poster so that
they can illustrate their abilities to research and present in English in front of public.
Participant 14 also advised searching more and more since the more search the more
knowledge and learning. Lastly, Participant 10 proposed watching TV series in

English in class and having a discussion on it.

4.2.2.5 Students’ suggestions for the new tasks and technological tools for
language learning

With respect to the suggestions on the use of technological tools, two students in

general appraised the use of computer and six students advised the integration of

cellphones and tablets into the language classes. Actually, some students also

mentioned some uses of the cellphones in language classes. To exemplify,

Participants 5 and 27 in A level claimed that they could make use of the Internet in

the cellphones to listen some stories and fairytales. In addition, Participant 13 and 27
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in A level also emphasized the use of cellphones in the class for the dictionary
purposes. As well as that function of the cellphones, Participant 19 suggested the use
of whatsapp to contact with the native speakers of English. Apart from the
cellphones, Participant 16 also claimed that any technological tool that can provide a
video chat with the native speakers would be very beneficial. Participants 14 and 17
in A level also proposed the use of Radio and TV channels for language learning.
There were other two students in A level, Participants 24 and 26, who favoured the
use of games like xbox360 and playstation PS4 since they believed that these games

enhance their learning of foreign language.

Besides the technological tools, students were kindly asked to suggest some new
tasks for language learning. Students not only provided suggestions for the kind of
the new tasks in general but they also introduced new tasks describing in detail.
There were five participants in total who mentioned the type of the activities possible
to utilize in language classes. For instance, in AF2 class, Participant 14 suggested
having spontaneous tasks and Participant 21 also requested more speaking tasks
whereas participant 15 asked for tasks based on imagination. Participant 8 in AF4
class advised having tasks in which they can communicate more. Besides, Participant
3 in A class also suggested face to face conversations. In brief, those students asked
for more speaking activities like face to face conversations in which they can
communicate more spontaneously. Moreoever, students provided a variety of
different tasks which seemed quite authentic, indeed. For instance, Participant 5 in A
class thought that one of the tasks could be keeping diaries and another one might be
doing karaoke in class. Participant 12 in A level also suggested some different
activities as it was illustrated in the excerpt below.

There might be some activities involving emergent and challenging
situations. For instance, giving directions to the people who try to find a place
or helping a person who is injured. There might be such kind of fictions.
Since these situations are very updated, they might improve our learning
more. (A level Participant 12, Post-survey)

Apart from these tips for the new tasks, Participant 14 in A class also came with
some recommendations such as playing games and using English frequently, talking

to the people who know English for twenty minutes and writing a story if they do not
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have somebody who knows English. Moreover, in Level A, Participant 17 proposed
listening to the radio programs regularly and Participant 27 recommended trying to
play some vocabulary games like Hangman on the Internet in order to increase the
vocabulary knowledge. In AF4 class, Participant 3 suggested watching movies in
class and Participant 19 assumed that having blogs or websites in which students can
improve their learning might be a good idea. Along with all those various
suggestions, one student also mentioned a change in one of the activities when his
suggestions were asked. He stated that for the book and movie tasks, students could
have written some objective things like summaries rather than writing their own
opinions about the books or movies. Apart from all the recommendations given
above, two participants also acknowledged that the activities were quite successful
and effective. All in all, students both suggested new tasks and technological tools
that can be implemented in language classes, which was quite noteworthy for the

prospective researchers and instructors in EFL context.

4.2.3 Semi-structured Interview Results

After having an experience with the authentic tasks and instructional technological
tools, students evaluated the tasks and explained the strong and weak points of the
tasks and their general attitudes in the semi-structured interviews. During the
interviews, some themes, categories and codes were discovered with the help of the
constant comparative analysis. These themes consisted of the necessity of the
authentic tasks, contribution of the tasks, problems of the tasks, some suggestions,
feelings and continuation of the tasks besides the most and least favorite activities
and technological tools. The themes and categories with their frequency of occurence

can be examined in Table 43 and the detailed analysis follows the table.
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Table 40: An overview of the list of themes and categories that emerged from the semi-structured interviews

1. NECESSITY
OF USING
THESE
AUTHENTIC
TASKS IN
LANGUAGE
CLASSES ( f: 44)

[

Contribution
Needs
Limitations in
context

4. Beliefs

@

2.CONTRIBUTION (f: 172)

A) Contribution of tasks in

N A®LD

general (f:141)
Contribution to language
learning in general
Skills related contribution
Real life related contribution
General cultural knowledge
Technology related
Personality related
Social interaction and
communication related
Feeling and motivation
related

B) Contribution of tasks

1.

2.

3.

specifically (f: 31)
Task 2: Watching talk shows
like Ted Talks
Task 8: Interview with native
speakers
Task 4: Reading and watching
news in BBC, Boston.com
Edmodo
Task 1: Watching TV series
and role play

3.PROBLEMS (f: 52)

A) Problems of tasks in

1.

general (f: 34)
Effectiveness of tasks
System or school
program related
Students’ attitudes and
behaviors

Giving as homework

Problems of Tasks
Specifically (f: 18)
Task 9: Doing research
using Survey Monkey
Edmodo

Task 4: Reading and
watching news in BBC,
Boston.com

Task 3: Preparing a
poster using Glogster
Task 1: Watching TV
series and role play
Interview with native
speakers

4.SUGGESTIONS
(f: 40)

1. Change in tasks
and procedures

2. Students’

attitudes and
behaviors
related

S5.FEELINGS (f: 51)

Feeling: entertainment,
enjoyment, enjoyable
Feeling : happiness
Feeling: good/
pleasant/positive/like/
satisfaction

Feeling: achievement
Feeling: exciting and
eager — desire for doing
more

Feeling: getting bored
Feeling: curiosity
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Table 40: An overview of the list of themes and categories that emerged from the semi-structured interviews (continued)

6.CONTINUATI

ON OF USING

THESE TOOLS

AND

ACTIVITIES (f:

50)

1. Ted talks

2. BBC

3. Glogster

4. Imdb -movie
website

5. Edmodo

6. Survey
Monkey

7. Shopping
websites

8. Holiday
planning
websites

9. Book websites

7.MOST AND LEAST FAVOURITE ACTIVITIES AND TECHNOLOGICAL TOOLS (f: 193)

A) Most Favorite Activity

(f: 72)

Task 8: Interview with
native speakers

Task 2: Watching talk
shows like Ted Talks
Task 1: Watching TV
series and acting out
Task 3: Preparing a
poster using Glogster
Task 5:Choosing a movie
using IMDB

Task 4: Reading and
watching news in BBC,
Boston.com New york
Times

Task7: Choosing a book
Task 6: Online shopping

B) Least Favorite
Activity (f: 39)

1. Task 3: Preparing a
poster using
Glogster

2. Task 9: Doing
research using
Survey Monkey

3. Task 6: Online
shopping

4. Task 10:Holiday
Planning

5. Task 1: Watching
TV series and acting
out

6. Task 7:Choosing a
movie using IMDb

C) Most Favorite
Technological
Tool (f: 56)

Edmodo

Talk shows like

Ted talks

3. Glogster

4. Online News
Websites like
BBC Boston.com
York Times

5. Survey Monkey

N —

D) Least Favorite

b S

Technological Tool (f: 26)

Survey Monkey
Glogster

Shopping websites
Online news websites
like BBC Boston.com,
New York Times
IMDb




4.2.3.1 Necessity of using authentic tasks

Students were asked whether the tasks should be implemented in the next semesters
or not and sixteen over twenty students emphasized that authentic tasks should be
integrated in language classes and they indicated the reasons which were related to
the contribution of the tasks, the needs of the students, limitations in the context and
learners’ beliefs. All of the codes were demonstrated in Table 41 below.

Table 41: Theme 1: Necessity of using the authentic tasks in language classes

Category f Codes
1 Contribution 1. Being beneficial in all aspects-/These tasks: more
25 beneficial and enjoyable/ Being didactic and beneficial
/Being more didactic and beneficial than test system
2. Contribution of tasks in general/ Contribution to their 3
learning
3. Providing rest for students /Being enjoyable/Being likea 3
social activity
4. Providing real life experience /Contributing to the use of 2
language in real life
Providing practice/ Practice for writing and speaking
Contributing to listening in tests/ Improving listening
Keeping the language alive/ Providing permanent learning
Talking English easily thanks to these tasks
Learning what’s happening in the world
. Being more concrete
. Providing better learning style

< [~

— = \0 00 - O\ L
= F 2o
Aem e —_— NN

2 Needs 9

—_—

Necessity of using language in real life/need for the tasks
in real life

Need for a break in class/ Need for rest

Necessity of using English constantly.

Being engineering student and need for English.
Necessity of living in a foreign country to learn the
language and depending on money for that

R el
—_—— N

3 Limitations 6 1. Not living in the country in which language was 1
spoken

Not having a chance to be abroad

Limited number of native speakers around

Having difficulty in listening and speaking

Book and practice based English and no permanent
learning

Listening in books- not beneficial but boring 1

1n context

SR
—_—

S

4 Beliefs 4

—_—

The belief that English is not mechanical thing
2. New generation’s interest in technology
3. The belief that English is being learned by speaking 1

— N
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Considering the first reason why they defended the use of authentic tasks,
contribution of the tasks, Participant 5, 17, 18 and 20 believed that these tasks were
more beneficial in all aspects than the test system and considered these tasks more
didactic and enjoyable in language learning. Furthermore, participants expressed that
these tasks contributed to the use of language in real life and provided practice for
language skills such as writing, speaking and listening. Apart from that, Participant 9
stated that thanks to these tasks, the language was alive and learning was permanent,
thus tasks should be included. While Participants 4, 5, 6 and 20 found the tasks
enjoyable and more concrete, Participant 6 and 7 thought that they provided better
learning and rest for them. They even stated that tasks were like a social activity, so
the tasks and technological tools should be utilized in EFL classrooms. Participant 5

almost summarized the points stated above in the excerpt here.

Our aim is to learn English. In this way, using English in real life and
integrating those into life, we learn more easily. That is, we learn more
permanently. If we learn English like in the style of practicing TOEFL, we
might be successful in the exam but when we go to a holiday resort and
encounter and English man, we might experience difficulty. We may not be
able to talk to him. However, with these tasks, we can talk more easily and
learn better in this way. (Interview, Participant 5)
Secondly, the needs of the students were also accounts of the students’ perceptions of
necessity of the tasks. These necessities covered the entailment of using English in
real life, requirement of the tasks in real life, need for break or rest in 50-minute
English lessons. Along with those, Participant 1 referred to the necessity of living in
a foreign country and its dependence on financial situations. He suggested that they

meet the deficit with these authentic tasks.

Students also referred to the limitations and problems in the context of language
learning as the reasons of the necessity of these tasks in language classes. First of all,
not living in the country in which foreign language is spoken, not having a chance to
go abroad and limited number of native speakers of English in the context were some
of the reasons stated by Participants 3 and 17. Participants 7, 13 and 18 also
mentioned some problems that they experienced such as having difficulty in listening

and speaking, and the availability of book and exercise based English but no
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permanent learning in school. Moreover, Participants 17’s perception that listening
in books was boring and useless was also another problem in the context. Finally,
their belief that English is learned by speaking and English is not a mechanical thing,
and the new generations’ interest in technology were also some of the reasons

reported by Participants 1, 4 and 7.

4.2.3.2 Contribution of the authentic tasks

Semi-structured interviews provided some insight into the students’ perceptions of
the experience with the tasks and students shared what they had gained from this
experience the whole semester by referring to the contributions and benefits of tasks
and technological instruments utilized in tasks. Whereas some students remarked the
contributions of ten tasks in general, some students provided details as to which
activity or technological tool contributed and in which aspects. Subthemes and

categories might be observed in Table 42 below.

Table 42: Theme 2: Contribution of the authentic tasks

Sub theme Category f

1. Contribution to language learning in general 54
2. Skills related contribution 23
3. Real life related contribution 22
4. General cultural knowledge 1
5. Technology related 9
6. Personality related g
7 8
8 6

1. Contribution of tasks in
general

Feeling and motivation related
Social interaction and communication

related
2. Contribution of tasks 1. Task 2: Watching talk shows like Ted Talks 15
specifically 2. Task 8: Interview with native speakers 8
3. Task 4: Reading and watching news in 8
BBC, Boston.com 6
4. Edmodo
5. Task 1: Watching TV series and role play 3
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4.2.3.2.1 Contribution of ten authentic tasks in general

When the learners were asked about the contribution of the tasks or their general
ideas over the tasks, learners revealed many benefits of the authentic tasks as it was
stated earlier. They not only mentioned the impact of the tasks on their life in general
but they also mentioned specific tasks that contributed to their life and their language
learning process. Regarding the ten authentic tasks in general, there were nine
different categories which appeared in data including contribution to language
learning in general, skills, real life, technology, personality, social interaction and
communication, general knowledge, motivation and feeling related contribution and
these tcategories and the codes can be seen in Table 43.

Table 43: Theme 2 Sub theme 1: Contribution of the authentic tasks in general

Category Codes f
1 Contributionto 1. Contribution to language learning (Having lots of
language contribution when seriously done (1)/ Contribution to 1
learning in English(1) /Doing things that contribute to us(1) 9
general /Contribution to language learning(6) / Contribution to not
just learning English but learning everything about the
fi 54 language and its people(1)/ Affecting their learning English

in a positive way(1) / Improving English language (4)/
Learning how to use the language effectively (2)/contribution
to use of language (2)/ Being familiar with English

2. Being very beneficial or useful (19) / Being very beneficial
for language development(1)/ Being more beneficial than the 2
other homework(1) / An activity that students benefit (1) / 7
Doing very beneficial things (1)/ Some tasks-beneficial (3)/
Listening activities- beneficial (1)

3. Learning permanently (1)/ Having permanent learning (1) /
Deep understanding and learning (1)/ Making the learning

permanent (1) 4
4. Being didactic (1) /Being more challenging and learning 3
more (2)
5. Having advantages 1
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Table 43: Theme 2 Sub theme 1: Contribution of the authentic tasks in general

(continued)

Category

Codes

2 Language
skills and
content

related

£23

3 Real life

related

£22

4 General
knowledge

related

f£11

Speaking

1.

2.
3.

Improvement in speaking while talking to foreigners in real
life (2)/ Having no difficulty interacting with foreigners
thanks to these activities(1)/ Being very beneficial in
contacting with a total foreigner (1)

Improvement in speaking in English

No speaking anxiety with these tasks since everybody tries to
speak in anyway

Listening:

1.
2.

Improving listening speaking
Hearing many sentences

Reading:
1.Improving reading

Writing:

1.
2.

Writing quite long
Improving writing skill

Vocabulary:

1.
2.

Learning new vocabulary
Learning vocabulary that they can use in real life

Grammar : Variety in grammar structure

1.

A U

YA = W

Being beneficial in real life (7)/ Doing something that they
can use in real life (1)/ They will be useful and didactic in
real life(1) / Being beneficial in future life (1)/ Tasks that
can be used in real life (1)

Contribution to real life conversation(1)/ Providing
knowledge to talk about in real social life (1)Contribution to
the real life conversation with native speakers of English (2)
/Helping to use the language in real life (2)

Contributing to real life ( using the knowledge in the task for
real purposes)

Integrating real life with English

Contribution to job

Contribution to travelling

Learning their ( native speakers’) culture, cuisine /learning
something about the life of the natives /learning how they
live and what they use / knowing natives’ real world
/Learning the culture of the language (2)/ Finding answers
related to the culture of the native speakers of English
General knowledge

Keeping up with the news

Keeping up with the fashion

Learning new things

O ey
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Table 43: Theme 2 Sub theme 1: Contribution of the authentic tasks in general
(continued)

Category Codes f
5 Technology Technology
related 1. Learning many things in terms of technology 1
2. Learning new technological tools websites 1
£ 10 3. Technological tools- being very beneficial 1
Websites
1. Learning new websites 1
2. Research in different websites 1
3. Learning how to use many websites 1
4. Having the websites that they can use in their real life 1
5. Giving the encouragement to use English websites in real life. 1
Programs
1. Learning how to use programs like Glogster
2. Need for knowing even how to prepare a presentation 1
1
6 Personality
related 1. Reflection/ providing reflection 4
2. Increase in self- confidence / self-encouragement 2
18 3. Self improvement 1
4. Improving students in different aspects 1
7 Feeling and 1. Motivating students 3
. Giving the encouragement to use the websites in English after 1
motivation .
the completion of tasks
related 3. Giving situations or storyline for the tasks kept students being 1
£38 attentive
’ 4. Doing enjoyable activities/Making lessons more enjoyable 2
/Being enjoyable
5. Helping students relax in 50- minute lesson 1
8 Social
interaction 1. Helping to socialize with the class mates 3
and 2. Social contact- social communication 2
. 3. Effectin the relationships in real life positively 1
communicatio

nrelated f: 6

First of all, contribution of tasks to language learning in general was the most
frequently mentioned category. Participants 2, 10, 15 and 17 stated that the tasks
contributed not just to learning the language but learning everything about the
language and its people. Participants 2, 3, 4, 5, 9, 10, 15, 16 and 17 found all the
tasks very beneficial whereas a few students, Participants 1 and 8§ stated that some

tasks were very beneficial while some were not beneficial but dull. Participant 14
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and 20 indicated that these activities were more challenging and didactic thereby
improving their English. Not only did Participant 1 asserted that the tasks provided
deep understanding but also Participants 5, 6 and 20 praised the permanent learning
the tasks provided. Moreover, participant 6 and 9 were satisfied that they learned
how to use the language effectively. As a result, participants in semi-structured

interviews were generally pleased with the activities.

Some contributions regarding the language skills and content were stated
particularly. For instance, in regard to the language skills, Participant 2 indicated that
tasks enhanced their speaking in English while talking to foreigners in real life and
Participant 12 also pointed that they had no speaking anxiety with these tasks since
everybody tried to speak in anyway during the tasks. Participants 2 and 8 also
acknowledged that tasks fostered their reading, listening and speaking while
Participant 5 concluded that they advanced writing skills by implying that they could
write longer sentences. In respect to the language content, the most frequently
mentioned one was vocabulary. Participants 5, 10 and 20 claimed that thanks to these
tasks, they acquired many new words and the vocabulary that they can use in real
life. Furthermore, Participant 1 mentioned that they had seen a variety of grammar
structures in these texts which assured deeper understanding and removed the
simplicity of the sentences they made. To summarize, language skills such as
speaking, listening, reading and writing, and language contents like vocabulary and
grammar were claimed to have contributed students’ language development

specifically.

On the basis of the semi-structured interviews, students addressed to the contribution
of these tasks to real life and real life experiences. Participant 5, 7, 9 and 10
advocated that these tasks contributed to the real life conversations by providing
knowledge to talk about in real social life and help them practice the language in real
life and sometimes with native speakers of English. Furthermore, thirteen of the
students maintained that the tasks would be useful in real life in their jobs and during
their travels. Considering the use of them in real life, they developed a positive

attitude as exemplified below.
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I think these tasks... I find them more beneficial than the other homework
given in school since I consider that when they are related to the real life, I
assume that they can appear in real life and we get more efficiency. Since I
can use them in future, I lean towards them and I find them more didactic.
(Interview, Participant 20)

Along with the contributions to the real life and language development, students
cited the contribution of tasks to the knowledge of technology. For instance,
according to Participant 11, she learned many things in terms of technology giving
examples such as many different websites and how to use programs like Glogster
and she also maintained that she continued using them after the completion of tasks
in the following semester. Participants 3 and 9 also were also content with learning
different new websites that they could use in real life and having a chance to do

research on these websites.

Personality related contributions included reflection self-improvement, humanity,
self-confidence and students’ improvement in various aspects. Participant 5
explained that not only did these tasks cause him to think about the things that he
never thought but they also led him to think about his language development.
Participant 3 also expressed herself by telling that tasks contributed her in terms of
improving her ability to contemplate, her humanity and self-improvement.
Participant 9 also pointed out that tasks increased her self-confidence while

Participant 19 believed that tasks provided him with self-encouragement.

Besides having benefits to self, students also mentioned the contributions of tasks
related to social interaction. Indeed, there were many statements regarding the social
interaction when students referred to tasks and tools such as Edmodo and interview
with native speakers particularly. However, considering the tasks in general,
Participants 4, 11 and 16 referred to social interaction and communication by
verbalizing that tasks assisted them in socializing with the classmates and had

positive effect on their relationships in real life.

Furthermore, Participants 3, 4, 17 and 20 stressed the contribution of tasks to the

general knowledge of students by giving reasons such as requirement of the tasks to
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keep up with the news and fashion. One of the most general statements was

illustrated in the excerpt 3 below:

I find the tasks very useful since we watch the things that we may even not
watch in Turkish. There are many benefits in terms of both English and
learning their (native speakers of English) lifestyles. It is not just language.
We learn everything about them while learning the language. We do not learn
just grammar or writing correctly. We learn their cultures, type of cuisines
much closer, which is more beneficial for us. (Interview, Participant 17)

Participant 2, 12, 17, 19 and 20 referred to the feeling and motivation related
contributions consisting of attention, motivation, encouragement, enjoyment and

feeling relaxed. Participant 20 explained how he felt about the tasks in the excerpt.

Tasks definitely contribute a lot. I do not consider them as homework. I can
say they are applications. These implementations motivate people more.
Since an individual feels like living in that moment, he or she feels motivated
more. Then, he does the tasks as if they were not homework but practice.
Therefore, doing like this makes it an activity which he can benefit instead of
homework. (Interview, Participant 20)

4.2.3.2.2 Contribution of the ten authentic tasks specifically

While some students mentioned the contributions of the authentic tasks in general,
there were also some participants referring to the contributions of the specific tasks
among ten authentic tasks. Students gave details for the tasks such as Task 1:
Watching Talks shows like Ted Talks, Task 8: Interview with native speakers, Task
4: Reading and watching online news, Task 2: Watching TV series and role play, and

use of Edmodo as the social context, which can be seen in Table 47.
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Table 44: Theme 2 Sub theme 2: Contribution of the authentic tasks specifically

Category Code N f
1 Task2: 1. Being beneficial 4 4
Watching 2. Improving language/ Contribution to language learning 2
talk shows 3. Being beneficial and encouraging them to watch even if 2
like Ted it is not homework / Feeling of enjoyment and desire
Talks for watching more
f15 4. Improving general knowledge 1
5. Having lots of subtitle choice 1
6. Having many categories for the interest of students 1
7. Improving listening 1
8. Listening expert people 1
9. Satisfaction with Ted Talks 1
10. Attracting students’ attention
2 Task &: 1. Being beneficial /Being beneficial while talking with 2 5
Interview natives in real life
with native 2. Being effective and enjoyable 1
speakers 3. Learning phrasal verbs 1
18 4. The language used in real life 1
3 Task4: 1. Contribution to Grammar- challenging structure 3 2
Reading and 2. Increasing the pace of reading 2
watching news 3. Contribution to English 1
in BBC, 4. Improving the vocabulary by looking up the words in 1
Boston.com the dictionary
f:8 5. Learning the necessary information
6. Attracting students’ attention 1
4 Useof 1. Improving social contact among classmates /socializing 2 2
Edmodo as the 2. Being enjoyable 2
context 3. Continuity in task 1
16 4. Providing togetherness 1
5 Task 1: 1. Improving listening skills 3 1
Watching TV 2. Being reasonable 1
series and role 3. Being attention grabbing 1
play f:3

First of all, Participant 1, 13 and 19 mentioned the benefits of using BBC such as
contribution to language learning in general and grammar, improving the vocabulary,
increasing the pace of reading, learning the necessary information and attracting
students’ attention. Secondly, Participants 8, 13, 18 and 19 appraised Ted Talks.
Participants 8 believed that Ted Talk task cultivated general knowledge and language
by giving reasons that Ted Talks has many categories for the interest of students and
a number of subtitle choices. Participant 13 also ensured that Ted Talks was really

beneficial and contributed to language learning. Similarly, Participant 18 also
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accepted that she was watching Ted Talks and this task encouraged her to watch
much more this time and she was having fun. Moreover, improving listening, having
a chance to listen to expert people, attracting students attention and being beneficial
and encouraging them to watch talk shows even if it is not homework were also
mentioned by participant 19. Students also appreciated the use of Edmodo for the
context of all of the tasks. When asked about the suggestions for the tasks,

Participant 4 commented in the excerpt below.

There might have been an activity which is constant. We have done a variety
of tasks. Here it is, I found Edmodo the most beneficial activity since there
was continuity and togetherness in it. (Interview, Participant 4)

Besides togetherness and sustainability of the task, Edmodo was admired because of
its positive effect on socialization with classmates as it was addressed by Participant
5. Finally, Task 2, which was watching a TV series and acting out, was specifically
referred by Participants 5, 8 and 13 thanks to its contribution to listening skill, being

logical and attention grabbing.

4.2.3.3 Problems

4.2.3.3.1 Problems of tasks in general

Applying ten tasks in a semester with the other homework in mandatory curriculum
applied in the school, there were of course some problems in the application of the
tasks or even in the tasks specifically. Interviews conducted with twenty students
revealed some general problems with the tasks which were mostly related to giving
tasks as homework, the effectiveness of the tasks and procedures, students’ attitudes

and behaviors, and school program. These can be seen in Table 48.
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Table 45: Theme 3 Sub theme 1: Problems of the authentic tasks in general

Category Codes f
1 Effectiveness of 1. Some tasks- not beneficial (2) / some tasks- not very
tasks effective (2)/ Reading and writing activities: not 6
beneficial (2)
2. Not helping TOEFL ITP/ Not preparing students for 2
TOEFL ITP
3. Some activities- not enjoyable as expected/ Some tasks- 2
being boring
4. Possibility of not knowing the words used in class 1
5. Some tasks- students can take the easy way out-copy 1
paste
2 System or 1. Need for time (2)/ Time limitation 3
school program 2. Need for listening and speaking practice / Limited 2
related speaking practice
3. Intense prep program
4. Limited English knowledge before the application of 1
tasks 1
5. Curriculum- boring
3 Students’ 1. Some students’ indifference to tasks/ Students’ being 3
attitudes and uninterested in tasks/ Some students’ ignoring the tasks
behaviors 2. Getting bored in time since students may not like 2

searching/ students’ getting bored in some tasks

3. Being hesitant or shy in presentation activities- speaking 1
anxiety in public
4. Possibility of learning in English but impossibility of 1
talking in English in Turkey
4 Giving as 1. The idea of homework- students can feel obliged to do 2
homework that 1

2. Intensity of the program and being hard to follow

3.  Homework- not taking seriously since they know that itis 2
an extra

4. Community which is lazy and do not like doing 1
homework

As regards to giving the tasks as homework, Participants 4 believed that if the
students were given unnecessary and boring homework, students might take a dislike
to English. He verbalized the reason by telling that reading and watching online
news activity was very challenging, thus causing him to be demoralized. Participants
2 and 7 also reported that when the tasks were given as homework, students might
not take them serious since they knew that they were extra. Participant 14 also
presumed that there might be problems since we were a community who were lazy

and did not like doing homework. Furthermore, Participants 8 and 10 admitted that
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giving these tasks as homework might cause students to feel obliged to do them and
this might bother them. Finally, Participant 11 referred to the intensity of the school
program implying that they had a tight schedule with the other homework given to
the whole preparatory school. She also believed that if these tasks had been given as
the only homework in class, they would have been more beneficial because of

enjoyment.

With regard to the effectiveness of the tasks, students reported some problems, as
well. The first problem reported by Participants 1 and 4 was that some tasks were not
beneficial and Participants 5 and 6 reported them not very effective, either. The
tasks that were not found very useful or effective included Task 9: Doing research
using Survey Monkey. Participant 13 also mentioned that reading and writing
activities were not beneficial while the speaking and listening ones were very useful,
indeed. Besides, Participant 11 mentioned a problem which was the fact that the
tasks did not prepare students for the central exam, TOEFL ITP. Furthermore,
Participants 13 also claimed that there were some activities which were not as
enjoyable as expected and these might discourage students from doing the tasks. As
the final problem, Participant 14 referred to the possibility of not knowing the words
used in class and Participant 1 also implied that there were some tasks in which
students could take the easy way out and copy paste. In brief, these were the general

problems of the tasks and procedure.

As for the problems concerning students’ attitudes and manners, Participant 1, 2 and
19 assumed that students’ indifference or disregard of the tasks might be a problem.
In addition to that, Participant 8 expressed that she got bored while doing some tasks
like Survey Monkey and Glogster. Participant 17 also accepted that there would not
be many problems, yet students might get bored in time since they might not like
searching. In addition, Participant 3 mentioned a problem that results from the
students’ characteristics like being hesitant or shy in some activities like presentation
because of anxiety of speaking in public. Lastly, Participant 19’s belief that it was
possible to learn English but impossible to speak in English in Turkey was also a

perception related problem.
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Among the problems stated above, there were a few problems regarding to the
system and school program. For instance, Participant 9 and 18 reported that since the
language program in preparatory school was very intense, they had time limitation
for the tasks. Participant 18 maintained that the curriculum used in prep school was
quite boring since they did the same things every day and she found these authentic
tasks more enjoyable and different. Participant 16 also was upset that they had
limited English knowledge before the application of tasks. Once for all, Participant
13 concluded that they had writing practices in school and there was requisite for
listening and speaking activities more. Participant 1 also supported him in the
excerpt by telling:

I think... We are having speaking exams. Indeed, we just practice speaking in

the week we have the speaking exam. We do not do anything before or after

the exam. I believe that if we increase the importance of speaking, students
will apply these kinds of means. (Interview, Participant 1)

4.2.3.3.2 Problems of tasks specifically

Along with the problems in general, students also mentioned some problems peculiar
to the tasks. All problems regarding these tasks can be seen in Table 46 below.
Table 46: Theme 3 Sub theme 2: Problems of the authentic tasks specifically

Code Category N f

1 Task 9: Doing 1. Writing easy questions- Using simple choices 3 2
research using Survey like yes no

Monkey 2. Using low level of English- use of simple 2

sentences 2

3. No contribution to language learning/ No
contribution in terms of vocabulary- grammar

Not completing task as expected

No chance to speak

Getting bored- boring Not interesting

Being unnecessary

No contact right now since the teachers and 1
classes change

No new task since term is finished

No purpose to use Edmodo now

Uninterest in reading magazines even in Turkish 2
Challenging in terms of language

e A
N W = =

—_—

2 Edmodo

3 Task 4: Reading and
watching news in
BBC, Boston.com

= W
—_ e —
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Table 46: Theme 3 Sub theme 2: Problems of the authentic tasks specifically
(continued)

Code Category N f
4 Task 3: Preparing a 1. Being childish 2 1
poster using Glogster 2. Students being bored 1
5 Task 1: Watching TV 1. Not interesting for university level 1 1
series and role play
6 Interview with native 1. Anxiety while speaking with native speakers 1 1

speakers

First of all, doing research using Survey Monkey was criticized by Participant 5
because they wrote easy questions and used simple choices like yes and no and the
level of English they used was low. Furthermore, he believed that the task could not
contribute to the language learning in terms of vocabulary or grammar. Participant
13 and 19 also mentioned that they got bored and it was not an interesting or
enjoyable activity. Participant 8 and 13 also considered this task unnecessary.
Secondly, even though the use of Edmodo was appreciated a lot by the participants
in general, there was only Participant 5 mentioning a problem regarding it by telling
that there was no purpose of using Edmodo and no contact in Edmodo now since the
classes and teachers changed. Actually, he even did not find a problem regarding the
task or procedure while they were completing the tasks. He just stated that after they
had finished the semester and changed the classes and teachers, they did not use
Edmodo. Thirdly, Task 4: Reading or watching news online had two problems,
including being challenging and students’ disinterest in reading news even in
Turkish, which were stated by Participant 1 and 4. Furthermore, Participant 8
regarded the task, which required students to prepare a poster using Glogster, as
childish and Participant 13 stated that he got bored during this task. Only in one
interview, Participant 5 found the acting part of the Task 2: Watching TV series and
role play not interesting for university level students. There was also a problem with
the Task 8: Interview with native speakers for merely Participant 11 as she had

anxiety while speaking with native speakers.

Even if the tasks did not have many specific problems, all the points mentioned in
the semi-structured interviews were illustrated above with the particular references to
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the participants’ speeches and it was clear that the problems resulted mostly from the

level related matters, little contribution to language learning and disinterest.

4.2.3.4 Suggestions

With the help of the semi-structured interviews, many suggestions were given by
twenty participants. They were mostly related to the tasks and procedures and also
students’ attitudes and behaviors while completing the tasks, which can be seen.

Table 47: Theme 4: Suggestions

Category Codes f
1 Change in 1. Omission of unnecessary tasks /Omission of some tasks/ 6
tasks and Using the tasks but not all of them but most of them
procedures /Omission of Glogster, Survey Monkey (2) / Unnecessity
of using tasks: Survey Monkey Glogster
f:36 2. Need for points for the completed tasks/ teachers’ using 4
grading / a serious enforcement/ enforcement through
extra points
3. Tasks as homework are more beneficial/ Necessity of 3
being given as homework not in class activity / Giving the
Edmodo as the only homework — being more beneficial
4. Continuity in tasks 3
5. Increasing the number of tasks like Ted Talks/ Giving 3

attractive homework like Ted Talks and BBC/ Having
audio visual tasks more

6. Increasing the speaking activities/ Having more listening 3
and speaking activities/ Need for speaking activities

7. More variety of tasks/ supporting tasks with more various 2
applications and videos

8. Putting the tasks which are more interesting first in order/ 2
Starting the task with the listening activities ( ex:TV
series: attention grabbing)

9. Making the tasks more enjoyable

10. Increase in the number of the tasks

11. Movies should be watched

12. Replacing the games in class with these activities to be
more didactic ( Games: simple and no benefit- Edmodo- a
different type of entertainment)

13. Having sth that can last longer like whats app not edmodo 1
since the classes change every term

14. Having a poster describing edmodo tasks to have more 1
participants

15. Spontaneous activities like interview with native speakers
may be more beneficial

16. Conversations with native speakers outside the school

17. More social interaction orally/ having presentation as a

group

—_

—_
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Table 47: Theme 4: Suggestions (continued)

Category Codes f
2 Students’ 1. Students’ being more conscious of doing the tasks/ 2
attitudes and necessity of students’ awareness of the importance of
behaviors tasks
related 2. Having some background in English before doing these 1
tasks
3. Using English completely not using Turkish words among 1
friends
4. Doing the tasks regularly 1

As regard to the tasks and procedures, Participants 5 believed that some tasks should
be eliminated and Participant 20 also advocated that most of the tasks should be used
but not all of them. For instance, Participants 5, 8 and 13 advised omission of
Survey Monkey and Glogster activities. In order to increase the benefits of the
authentic tasks, Participants 6 and 7 recommended that these authentic tasks might
be supported with more various applications, videos and tasks. Participant 9 also
proposed more enjoyable activities. As it can be seen in excerpts below, Participants
9 and 19 also asserted that there ought to be more activities like Ted Talks.
Participant 13 also approved the use of more audio visual activities and also implied

that after choosing the movies in IMDDb, they should watch them.

By increasing the number of speaking and listening activities like Ted Talks
and the activities that we can use in daily life, we can increase the benefits of
these Edmodo tasks (authentic tasks). (Interview, Participant 9)

It would be better if attractive tasks were given to the students. For instance,
Ted talks and BBC or the tasks that are related to the events on abroad like
searching something about them or listening activities. (Interview, Participant
19)

Participant 15 asked for the increase in the number of the tasks since she believed
that if there were more tasks, they would be more beneficial. Participant 13 also
advised putting the tasks which were more interesting first in order and launching the
tasks with the listening activities like TV series, which was attention grabbing. In
addition, Participant 6 believed that these tasks ought to be given as homework not
as a class activity inasmuch as they might take time and they were more beneficial

when given as homework. Participant 4 also suggested that there should be
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continuity or sustainability in tasks during the whole semester and he gave the
example of Edmodo since it was continuous thereby the most beneficial one for him.
Participants 1, 2 and 6 also suggested that there should be a serious enforcement like
grading or extra points by the teacher so that the students take the tasks more
seriously and do the tasks which they do not generally. While Participant 11 was
talking about the intensity of prep program, she indicated that if these authentic tasks
were the only homework, it would be more beneficial. She also proposed that these
authentic tasks could replace the games in class so that they could be more didactic
for them. Apart from this, Participant 14 even offered to prepare a poster to make the
other students in other classes aware of this implementation so that there could be
more participants. Some students also suggested new tools or tasks. For instance,
Participant 5 gave an example tool ‘Whatsapp’ so that the contact among students
could last longer since Edmodo did not continue when the classes changed. He also
gave clues for the task in which students can chat with each other using ‘whatsapp’.
Not last but the least, Participant 20 also suggested having spontaneous activities like

Task 8: Interview with native speakers of English as he found those more beneficial.

There were also suggestions for the increase of speaking activities. Participants 1, 3,
8 and 13 also emphasized the need for more speaking activities. Participant 8
defended the augmentation in the speaking activities and she also suggested having
conversation with the native speakers of English outside the school. Participant 3

also favored more social interaction and proposed having a presentation as a group.

Considering the students’ attitudes and behaviors, some students such as Participant
2, 4 and 6 demanded that students should be more aware of the significance of these
tasks. When asked what a teacher could do for that, Participant 4 notified that there
was nothing that the teacher could do and it was luck somehow. Participant 16 also
proclaimed that students should have some background in English before the
application of these tasks and they should not use any Turkish words among friends
while completing the tasks. To put it in a nutshell, omission of some tasks such as
Survey Monkey and Glogster, having more various tasks and applications, raising

the number of the tasks in general and also some favorite and audio visual tasks like
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Ted Talks, implementing the attractive tasks first before the others, using
enforcement like grading or extra points, using these authentic tasks in class instead
of games, using some tools like ‘Whatsapp’ to provide the continuity of the contact
among students for the following semesters, having more spontaneous tasks like
interview with natives, increasing the speaking activities and students’ being more
aware of the importance of the tasks were some suggestions declared by the

interview participants.

4.2.3.5 Feelings

When students were asked how they felt during the process, students disclosed lots
of expressions for their feelings like enjoyment, happiness, feeling positive, feeling
of achievement, excitement and getting bored and Table 48 was quite expositive
since it provided not only the frequency of the codes and the number of the students
but also the reasons for these codes derived from the data.

Table 48: Theme 5: Feelings

Codes Reasons N f
1 Feeling: entertainment, 1. Enjoyment during Task 6: Online shopping 12 1
enjoyment, enjoyable 2. The idea that she does the same thing in real 5
life
2 Feeling : happiness 1. Learning English 6 7
2. Realizing that you can speak in English
3. Knowing his friend much better
4. Knowing his interests and attitudes
5. Using the language
3 Feeling: achievement 1. Speaking and writing in English 6 7
2. Feeling of achievement: BBC
3. Feeling of success
4 Feeling: good/ 1. Being easy and not tiring students 5 1
pleasant/positive/like/s 2. Having a good time 0
atisfaction
5 Feeling: exciting and 1. Learning new things and learning what touse 2 8
eager — desire for and where to use
doing more 2. Being realistic
3. Like for the tasks
4. Being enjoyed while doing the tasks
5. Doing the tasks having enjoyment even if they

are actually responsibility
Feeling: getting bored  (in some tasks)

Feeling: curiosity
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First of all, Participants 1,3,5,6,8,10,11,12,13,17,18 and 20 reported that they

enjoyed during the tasks as exemplified in the excerpt below.

We have done enjoyable activities. We have done the things that we can use
in real life. It was beneficial for us. I enjoyed and learned a lot while doing
them. (Interview, Participant 10)

Moreover, Participants 4, 5, 9 and 14 admitted that they felt happy and Participants
2, 11, 14, 16, 17 and 19 felt positive, good or pleasant with the tasks. Participants
2,4,7,9 and 10 had the feeling of achievement and success as opposed to the ideas
considering authentic tasks as challenging activities for students. Whereas
Participants 15 and 20 acknowledged that they felt exciting and eager to do the tasks,
Participants 13 and 16 affirmed that they got bored during some activities.

4.2.3.6 Continuation of using the authentic tasks and instructional tools

When asked whether they would continue using these activities or technological
tools, students announced that they would continue utilizing some of the tools like
Ted Talks, BBC, Glosgster, IMDb, Edmodo, Survey Monkey, Shopping Websites,
Holiday Planning Websites, Book Websites. Frequencies can be seen in Table 49.

Table 49: Theme 6: Continuation of using the authentic tasks and instructional tools

Code Category N f
1  Task 2: Watching Talks shows like Ted Talks 8 13
2 Task 3: Preparing a poster using Glogster 6 8
3  Task 5:Choosing a movie using IMDB 5 6
4 Edmodo 5 12
5 Task 4: Reading and watching news in BBC, Boston.com 4 4
6 Task 9: Doing research using Survey Monkey 3 3
7  Task 6: Online shopping websites 2 2
8 Task 10: Holiday Planning 1 1
9  Task 7: Choosing a book 1 1

Thirteen of the participants admitted that they would continue using Ted Talks.
Participant 3 told the reason as the necessity of improving English and Participant 5
pronounced that TV talk show activity was didactic and improved English, thus he

would maintain using Ted Talks. Furthermore, Participant 6 ensured that she would
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definitely keep using Ted Talks not just to learn English but to use the language she
learned by concluding that there might be very interesting videos and conversations
in it. Participant 8 also notified that she would continue using as Ted Talks had the
videos which could foster her general knowledge and there were areas that interest
her. Finally, participant 13 also would sustain watching videos in Ted Talks in order

to satisfy his curiosity.

Moreover, ten students also admitted that they would keep the use of BBC, which is
a website students can watch and read some news. Participant 10, 13 and 19 stated
that they would proceed so that they would keep up with the news and what’s
happening in the world. Participant 2 also would keep using it because of the
necessity of reading and watching in English so that she can improve her English.
Furthermore, eight students told they would keep using Glogster because of some
reasons like preparing poster, presentations or projects. Six over twenty students also
acknowledged that they would use Edmodo as it was exemplified in the excerpt

below.

I consider using Edmodo since our teacher or friends comment when we
share something and we learn something different, which may be a different
grammar structure or vocabulary. Consequently, we learn the use of language
and how to express our ideas and I think this is a very good thing. (Interview,
Participant 3)

Along with Participant 3, Participant 10 and 15 also declared that they would go on
using Edmodo inasmuch as it was a social environment and there was a social
interaction. Participant 16 also gave the reason that Edmodo would be beneficial in
future and English ought to be practiced repetitively so as not to forget. Moreover,
Participants 1, 6, 14 and 20 also informed that they would proceed using IMDB to
have movie archieve or to keep up with movies. In addition to that, Participants 11,
13 and 14 also mentioned that they would use Survey Monkey in the future for
departmental courses, homework or preparation of a thesis. Participants 19 noted that
he would keep using shopping websites to discover things that are not found in
Turkish websites. However, Participant 5 would use them when he needed to buy

something and especially to show that he can use English websites instead of Turkish
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ones. Participant 11 also reported that she would use holiday planning websites to
learn how to go, where to go and what to do in detail since she wanted to go abroad.
Finally, Participant 20 kept using book websites after the application of these tasks
for the purpose of getting the book which had not been published in Turkey.

4.2.3.7 Most and least favorite activities and technological tools

Students also provided their most and least favorite tasks apart from the most and
least favorite technological tools during the semi-structured interviews. Each task
indicated by the students was given in the tables and the reasons for their choices
were also provided in the explanations below.

4.2.3.7.1 Most favorite activity

When students were asked which task they found the most beneficial one, the most
frequently mentioned ones included Task 2: Watching Talks shows like Ted Talks
and Task 8: Interview with native speakers. The other tasks mentioned by the
students were demonstrated via Table 53 in which the number of the students who

referred to the tasks and the frequency of the emerging codes were provided.

Table 50: Theme 7 Sub theme 1: Most favorite activity

Code category N f
1 Task 8: Interview with native speakers 7 17
2 Task 2: Watching talk shows like Ted Talks 6 22
3  Task 1: Watching TV series and acting out 3 11
4  Task 3: Preparing a poster using Glogster 2 8
5  Task 5: Choosing a movie using IMDB 2 5
6 Task 4: Reading and watching news in BBC, Boston.com New York 2 4

Times
7  Task 7: Choosing a book 2 2
8  Task 6: Online shopping 1 3

Participant 1 and 17 found watching videos in Ted Talks as the most beneficial and
favorite one since they affirmed that it had a variety of topics and videos including
everything such as science and art sometimes even something emotional.
Participant 1 also disclosed some other reasons like variety in length of time, variety
in subtitles and availability in phones i-phones and Samsung. Participants 6, 7 and 19

referred to the contribution of task to the listening. Participant 6 also acknowledged
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that Ted Talks endowed her with the general knowledge. In addition, Participant 7
also mentioned the contribution of learning new vocabulary and being audiovisual.
Participant 16 concluded that the tasks contributed to development of language since

they watched the videos in English before sharing and commented on them.

For the second favorite activity, interview with native speakers of English, students
regarded the task very beneficial and Participants 5 and 8 notified that they had a
chance to have more contact with native speakers and they came closer to the coop
students in school by experiencing less hesitation and shyness while talking to them.
Moreover, Participant 8 complained about the deficiency of speaking activities in
school and Participant 9 stated that they used the language effectively in real life and
Participant 19 believed that they improved their speaking with the help of this task.
Participant 20 also remarked the contribution of the tasks with his words in the

excerpt below.

I found the interview the most useful task since it was one-to-one
conversation. You are alone and active and everything develops more
spontaneously. There was no fiction in this task. I mean, while we were doing
the other tasks, we were writing, we were thinking whether we had done
something wrong. However, in the interview, you are contemplating and it is
necessary that you tell it that moment and answer it immediately. Or, if you
do not understand, you need to express that you do not understand. Therefore,
it was more beneficial for me. (Interview, Participant 20)

Some tasks such as watching TV series and acting out, preparing a poster using
Glogster, choosing a movie using IMDb, reading and watching news in BBC,
Boston.com New York Times and choosing a book also were mentioned as the most
beneficial tasks. Nevertheless, there were only three students that favored watching
TV series activity as the most beneficial one. Considering it just like a theatre and
Participant 14 liked writing a scenario and sharing it with the whole class activity a
lot. Since they did something on their own, he believed that it contributed a lot.
Participant 15 also supported the contribution of the task by disclosing that they
created something by themselves and they learned new words in English. Finally,
Participant 18 also appreciated the activity thanks to its contribution to listening.

Indeed, she admired having subtitles in English, which she considered more
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beneficial. Participant 2, 9 and 13 were the students reporting Task 4, which was
watching or reading news in online websites like BBC, Boston.com and New York
times, as the most beneficial activity. Participant 2 referred to the deficiency in her
reading and limited vocabulary while explaining the reason why she favored that
activity, believing that these were enhanced with this task. Participant 13 also
appreciated the chance to watch news from different points of views. Furthermore,
preparing a poster using Glogster was also regarded as the most favorite activity by
two students. Especially Participant 11 appraised the Glogster website since it was
useful and she could do great things in a short time. Since Participant 13 had a
chance to search lots of movies and used English while doing that, he liked Task 5:
Choosing a movie using IMDB most. Since participants 10 and 12 found the Task7:
Choosing a book enjoyable, they accepted it as the most beneficial activity. Finally,
online shopping was the most favorite activity for Participant 3 as she could use the

adjectives she learned and had a chance to express her ideas in this task.
4.2.3.7.2 Least favorite activity

In regard to the activities found least beneficial, there were seven different tasks
expressed by the students involving Task 3: Preparing a poster using Glogster , Task
9: Doing research using Survey Monkey , Task 6: Online shopping , Task 10:
Holiday Planning, Task 2: Watching TV series and acting out and Task 7: Choosing
a movie using IMDB . These were exhibited in Table 51 below with their frequency

before the explanations, and the reasons for the students’ selection.

Table 51: Theme 7 Sub theme 2: Least favorite activity

Code Category N f
1. Task 3: Preparing a poster using Glogster 7 13
2. Task 9: Doing research using Survey Monkey 5 14
3. Task 6: Online shopping 3 5
4. Task 10:Holiday Planning 2 4
5. Task 1: Watching TV series and acting out 1 1
6. Task 7:Choosing a movie using IMDb 1 2
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First of all, Participants 1, 2, 7,13,16,19 and 20 regarded Glogster activity as the least
favorite activity. When the students were asked the reasons, Participant 7, 16 and 20
expressed that they did not regard this activity beneficial and Participant 1 and 16
defended that this activity improved the ability to design and imagination more than
the language while Participant 20 referred to its assessment of the use of technology
more than language. Participant 13 also corroborated this with his words the task was
not necessary and did not serve the purpose. Task 3, which was preparing a poster
using Glogster, was also criticized for the limited use of language and including no
search for new things by Participant 1. Participants 2 and 13 also agreed that the task
did not contribute to language learning. Participant 19 gave his reason as his

disinterest in writing.

Secondly, Task 9: Doing research using Survey was regarded as the least beneficial
activity by Participants 4, 5, 8, 13, 15 and 19. Participant 5 did not like the idea of
using a survey tool and he complained that they had limited answers mostly such as
yes no type of questions and they did not write challenging questions. He also
maintained that it was also difficult to write challenging questions in a survey.
Participant 4 also confessed that they had completed the task cursorily and found the

task unnecessary.

Other activities declared as the least beneficial tasks by few students included online
shopping, holiday planning, watching TV and choosing movie. Participant 2, 6 and
17 found online shopping activity as the least beneficial one. Students disfavored the
activity due to its limited English, simplicity and disinterest in shopping. Moreover,
Participant 3 notified the holiday planning activity since it had limited writing and
incomprehensive content while Participant 9 regarded it as the least favorite because
of its taking time and being boring. Participant 11 regarded Task 2, watching TV
series and acting out as the least beneficial task since she disliked talking in front of
others. Participant 18 responded informing that Task 5, choosing movie by using
IMDb was the least beneficial task for her since it did not contribute much and had

limited English.
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4.2.3.7.3 Most favorite technological tool

Considering all of the technological tools used the whole semester, students divulged
that they explored a wide array of applications and technological tools. During the
interviews they unveiled which ones they found the most useful comprising of
Edmodo, Talk shows like Ted talks, Glogster, Online News Websites like BBC

Boston.com York Times and Survey Monkey as it was illustrated in Table 52.

Table 52: Theme 7 Sub theme 3: Most favorite technological tool

Codes N f
1. Edmodo 6 22
2. Talk shows like Ted talks 5 15
3. Glogster 3 12
4. Online News Websites like BBC Boston.com York Times ) 5
5. Survey Monkey 1 2

The most frequently appraised technological tool was Edmodo. Participants 10 and
14 admitted that Edmodo was more beneficial than the other tools since they could
chat and make comments. Participant 4 also certified that it was more comprehensive
than the others thereby integrating whole class. Actually, having togetherness and
enjoyment in task made the task the most beneficial one as it was endorsed by
Participant 12, who liked the idea of having a social media tool in language learning
and teaching, and regarded it not boring but very enjoyable. With the Edmodo tasks,
Participant 14 admitted that he learned many movies that he had not seen or watched
since many people shared a number of things there just as it was stated in the semi-
structured interview with Participant 15. Consequently, Participant 16 summarized

the points in her speech as it was illustrated in the excerpt.

It was Edmodo since we were in contact with our friends and we were talking
English with each other as if we were taking to foreign people, therefore it
contributed to language development. Moreover, we had a chance to watch
lots of videos there. (Interview, Participant 16)

Secondly, Ted Talks instructional tool was appreciated by the participants quite a lot.
Participants 1, 2, 5, 8 and 19 selected Ted Talks as the most beneficial tool.
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Participants 2 and 19 emphasized the contribution to listening and learning
pronunciations and accents of native speakers. Participant 5 recognized that it was
more beneficial and didactic than watching TV series on account of the fact that it
had comprehensible speech and subtitles in English. In addition, Participant 8 also

liked having a variety of categories to choose.

Glogster, online news websites and Survey Monkey were also stated as the most
beneficial technological instruments even though their frequencies were not as high
as the Edmodo and Ted Talks. Participant 3, 9 and 18 found Glogster the most
useful tool. Participant 3 and 18 remarked that it was beneficial and helpful in life
since preparing a poster was generally physically tiring. They were also satisfied that
they learned something new and practical. Especially, Participant 3 liked the function
of adding videos and having audiovisual properties while Participant 16 found it very
enjoyable. Participant 13 liked BBC most since he had chance to keep up with the
news and explore new points of views. Participant 20 was also pleased that he used
BBC as it disproved the biases that he cannot understand the news in English and he
realized the improvement in his language learning process. Survey Monkey, a
questionnaire instrument, was also favored by Participant 11 as it was something she

could use later in real life.
4.2.3.7.4 Least favorite technological tool

With respect to least favorite technological tools, students mentioned Survey
Monkey, Glogster, Shopping websites, Online News websites like BBC,
Boston.com, New York Times and IMDb. The quantity of the students mentioning
the least favorite tasks and the frequency of the codes unveiled were given in the

Table 53 below.
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Table 53: Theme 7 Sub theme 4: Least favorite technological tool

Code Category

=
oo |~

1  Survey Monkey

Glogster
Shopping websites
Online news websites like BBC Boston.com, New York Times

IMDb

N S W N
—_— = N W

Participant 3 did not find Survey Monkey useful on account of limited number of
questions and choices. Furthermore, Participant 5 also expressed his disinterest in
survey and his belief that it had little contribution to language learning. Not only
did Participant 19 indicate that it did not attract much attention but Participant 12

also admitted that students were inattentive to fill in the questionnaires.

Glogster was also regarded as one of the least beneficial technological tools by some
students such as Participant 1, 2, 8, 10 and 18. Participant 8 regarded it as a childish
activity due to its level. Participant 13 assumed it was more related to technology
rather than language learning, therefore it did not draw his attention and he did not

find it useful.

Other tools involved shopping websites, news websites and IMDB. Participant 4
advocated that online shopping activity was unnecessary and took time, besides it
was not enjoyable. Participant 14 unveiled his personal reason that he did not like
shopping in real life so it was not appealing for him. Finally, Participant 5 referred to
news websites as the least favorite one since she had no interest in news while
Participant 11°s least favorite tool was IMDb since she did not like keeping up with

the movies.

As it was indicated earlier, semi-structured interviews were aimed to disclose the
perceptions and feelings of the students who experienced the tasks during a three-
month process. All twenty participants contributed to the insight and knowledge that
I wanted to gain from this study. They both explained what they had gone through in
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detail and illustrated what the strengths and weakness of implementing authentic

tasks were in language classes.

4.3 Research question 3: How did the implementation of authentic EFL
tasks affect the learners’ perceptions of their competency in the use of

English in real life settings?

To see the effect of the implementation over the learners perceptions and to identifty
similarity and difference between the learners’ perceptions of their competency in
the use of English in real life tasks before and after the implementation of ten
authentic tasks, learners were given the same items in both pre and post-survey. The
findings illustrated significant differences in terms of both competencies in the use of
English in authentic situations and the use of technological tools to support authentic
learning.

4.3.1 Students’ perceptions of their competency in performing authentic tasks

in English in real life

Students were given some statements as to the skills in the performance of authentic
tasks in real life both in pre-survey and post survey. They were also asked to respond
to a four point Likert Scale in which ‘1’ refers to ‘strongly disagree’, ‘2’ refers to
‘disagree’, ‘3’ means ‘agree’ and ‘4’ means ‘strongly agree. 68 students responded to
pre-survey whereas 57 students responded to post survey. According to the One-way
ANOVA results, there was not a significant difference among the results of three
different classes considering the findings of the post survey.Therefore, mean scores

for each item in pre-survey and post-survey were demonstrated in total in Table 54.
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Table 54: Students’ perceptions of their competency in performing authentic tasks in

English in real life.
Pre Post Sig.
Statements in the survey Mean  Mean P <.05)
(4.00)  (4.00)
1. Icanunderstand an authentic talk in English in a talk 2.28 2.63 Sig.
show easily.
2. Ican comment on a current subject that [ hear in a talk 2.16 2.67 Sig.
show in English.
3. Ican comprehend a real speech on a TV series in 2.49 2.72 Sig.
English easily.
4. 1 can create my own similar dialogues in English for a 2.35 2.67 Sig.
TV series
5. Ican present and defend my argument in English. 2.44 2.77 Sig.
6. Ican collaborate in English with my friends to create a 2.53 3.05 Sig.
product
7. I can explore issues from different points of view by 2.37 2.95 Sig.
searching in English.
8. I can understand online news in English easily. 2.28 2.81 Sig.
. I can think critically on a real issue in English. 2.21 2.68 Sig.
10. I can articulate about current issues happening all 1.99 2.46 Sig.
around the world in English
11. I can use different sources in English to get 2.37 3.00 Sig.
information.
12. I can scan in an English movie website and find the 3.00 3.32 Sig.

necessary information

13. I can think critically and share my ideas in English in a 2.35 2.96 Sig
network before choosing a movie.

14. I can easily use a shopping website in English to get 3.10 3.25 -
some presents

15. I can use some online bookshop websites in English to 3.07 3.26 Sig.
get some books

16. I can interact with a native speaker of English on any 2.25 2.56 Sig.
topic I like.

17. I can communicate with a foreigner in English without 2.59 2.68 -
any help in a natural setting

18. I can prepare a presentation in English 2.35 3.05 Sig.

19. I can talk about current problems happening in my real 2.31 2.79 Sig.
life in English

20. I can plan a trip in English in real life. 2.57 2.98 Sig.

Valid N (listwise) 68 57

As it can be seen from Table 54 above, there were some differences between the
mean scores in the pre-survey and post-survey. In order to find out whether these
differences are significant, Independent Samples T-Test was used. The results

illustrated that except for Item 14: ‘I can easily use a shopping website in English to
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get some presents’ and Item 17: ‘I can communicate with a foreigner in English
without any help in a natural setting’, the difference between the mean scores of the
pre-survey and post-survey items was significant. The reasonfor the exceptions
might be the fact that learners had already given a high mean score for online
shopping considering Item 14. For Item 17, the expression ‘without any help’ might
have confused and frightened the learners as they did the interview and most of the
tasks with their pairs or group members during the tasks. However, in relation to
other items, the significant discrepancy was positive for each item given above. To
exemplity, the significant difference for the Item 8: ‘I can understand online news in
English easily.” was demonstrated in Table 55 below.

Table 55: The significance of the mean difference between pre-survey and post

survey items

Difference between pre-survey and post survey items

Group Statistics
Pre- N Mean Std. Std. Error Mean
post Deviation
I can ynderstand online  Pre 68 22794 59464 07211
news in English easily.
post 57 2.8070 .69278 .09176

T Test- Independent Samples Test

95%
Levene's Confidenc
Test for o
Equality of ¢ df . 9 S ¢ Interval
Variances = S £
= S % of the
hl =
= 0 S  Difference
5 § U
2 3
(/J —_ —
F . ) )
Sig. % o
| )
8.Ican Equal
understan variances 0.047 0.829 -4.58 123 .000 -0.53 0.12 -0.76 -0.30
d online assumed
. Equal
news in .
variances
English not 452 111107 .000 -0.53 0.12 -0.76 -0.30
easily. assumed
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Levene's test showed that the assumption of equality of means was met. (p> .05),
which means that the variability in the two conditions is not significantly different.
Then, statistically significant difference between the perceptions of students’
understanding online news in English before and after the implementation of the

tasks was found in the mean scores. (t (123) = 4.58, p < .01 (two-tailed))

As it was stated earlier, there was a significant difference between the mean scores of
pre-survey and post-survey items, which implied that according to the students’
perceptions, they developed themselves in the use of language in an authentic way.
For instance, students agreed that they could prepare a presentation in English and
they could use different sources in English to get information even though they
disagreed with these statements in the pre-survey. They also accepted that they can

collaborate in English with their friends to create a product in post-survey.

4.3.2 Students’ perceptions of their competency in using technological tools
for language learning

Students were also expected to develop some skills regarding the use of

technological tools besides acquiring the authentic use of foreign language. Thus,

they were also provided with some statements with regard to the ability of using

those instructional technological tools in both pre-survey and post-survey so that

students could evaluate their own development in the process of learning how to use

tools to improve their language skills.

As it was illustrated in Table 56 below, with the help of those authentic tasks,
students obtained the knowledge of how to use Glogster to prepare a poster besides
acquiring how to use Edmodo to contact with their friends online. Students
acknowledged that they learned the use of Survey Monkey to prepare and conduct a
survey for a small project in English lesson. They were also able to prepare a
Powerpoint Presentation to present their results of a project even though they did not
agree that they could make use of those tools before the implementation of the tasks,

which revealed in pre-survey.
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Table 56: Students’ perceptions of their competency in using technological tools for

language learning

Students’ perceptions of their competency in using Pre Post Sig.

technological tools for language learnin Mean Mean P <.05)
8 Jor languag & (4.00)  (4.00)

1. Ican watch TALK SHOWS online in English using

some SEARCH ENGINES 287 332 Sig
2. Ican watch TV SERIES in English using some search Sig
engines 3.29 3.53 '

3. Ican use GLOGSTER to create my interactive poster

Sig.
and share it in a social network like Edmodo 2.47 3.46 g

4. Icanuse EDMODO to contact with my friends online 278 337 Sig.
5. TIcan visit NEWS WEBSITES in English using some

Sig.

search engines. 3.06 3.51

6. Ican visit IMDB online movie review website in
English to decide on a movie reading movie reviews in Sig.
English. 3.04 3.49

7. Ican visit English ONLINE SHOPPING WEBSITES e
to get something. 3.21 3.49

8. I can use some online BOOKSHOP WEBSITES to Sig.
search and get a book 3.04 342

9. Ican use SKYPE to communicate with native speakers
of English. 2.81 3.04

10. I can use SURVEY MONKEY to prepare and apply a Sig.
survey for a small research project in English. 2.04 3.23

11. I can prepare a POWERPOINT PRESENTATION to Sig.
present the findings of a project in English. 2.79 3.42

When Table 56 was examined, it was clear that there was a difference between the
mean scores in pre-survey and post survey. Nonetheless, Independent Samples T
Test was applied to see whether these mean differences were significant. The
findings illustrated that except for the Item 9, all of the items had a significant mean
score difference considering the results of pre-survey and post-survey (For Items 1,
3,4,5,6,10and 11 p < .01 (two-tailed) and for Items 2, 7 and 8 p<.05(two-tailed)),
which demonstrated that students’ perceptions of their ability to use most of the
technological tools enhanced and students acknowledged that they could make use of
some search engines, Edmodo, Glogster, Survey Monkey and PowerPoint
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Presentation for the sake of learning English even though they did not provide a high
mean score for these tools in pre-survey. Nevertheless, there was only one item that
did not have a significant difference. This item was Item 9: ‘I can use SKYPE to
communicate with native speakers of English.’ (z (123) = 1.58, p > .05 (two-tailed)).
The reason might be the fact that all the students preferred to have an interview with
the natives in a face to face meeting. Therefore, their perceptions of the use of Skype
in pre-survey and post-survey did not show a significant difference from the

beginning to the end of the semester.
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CHAPTER 5

DISCUSSION

In this part of the thesis, the results will be discussed and interpreted with the
reference to the previous studies. Moreover, the different data collected during the
study will be triangulated with the integration of the findings from each data

collection instrument and the discussion will be based on the research questions.

5.1 General findings of the study
5.1.1 Pre-survey

1. Before the implementation of the authentic tasks, learners’ perceived proficiency
in given authentic language skills was quite low except for a few tasks including
scanning an English movie website and finding the necessary information, using
a shopping website in English to get some presents and using some online
bookshop websites in English to get some books.

2. Pre-survey results also indicated that learners were familiar with the
technological tools in the use of language learning context such as English TV
series, news websites in English, IMDB online movie review website, online
English shopping and bookshop websites; however, they were unfamiliar with
some technological tools including Skype, Glogster, Survey Monkey,
PowerPoint presentation, Edmodo, and English talk shows before the treatment.

3. The written data in pre-survey revealed the required characteristics of the
language learning and teaching activities, which accounted for the necessity of
real life content, more focus on language skills rather than language drills, use of
technology, use of games in more enjoyable classes. Along with these

qualifications, the use of such technological tools such as the Internet, PC and
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some audio visuals like TV series, Films, videos were suggested by learners in
three classes.

5.1.2 Task evaluation

With regard to the effectiveness of the ten authentic tasks, learners appreciated
the characteristics of the authentic learning environments with these tasks even
though some of the tasks lacked some qualities according to the learners. For
instance, statistical results illustrated that Tasks 1, 8, 9 and 10 lacked the quality
of reflection. ( m < 2.5) Furthermore, Task 7 did not have collaboration and Task
2 and 5 lacked both collaboration and reflection features. ( m < 2.5) Moreover,
Task 3 did not enhance learners’ critical thinking skills and did not provide
different perspectives with little contribution to language learning. ( m < 2.5) As
Task 4 did not feature collaboration and requirement of engagement with the
task more than a few hours time slot, Task 6 also did not have these
characteristics apart from the lack of reflection and critical thinking features. ( m
<2.5)

Different classes had some disagreements over the qualifications of some
specific tasks. For example, for Task 1: Watching TV series and acting out, there
was a significant difference between A and AF2 classes in terms of their
perceptions for the items 6 and 9. In other words, whereas most of the learners in
A level class agree that the task provided learning different perspectives, half of
the AF2 learners disagreed with this. Furthermore, more than half of the learners
in A level thought that the task provided reflection even though none of the AF2
learners thought so.

Written comments revealed that the points that the students liked in the tasks in
general included their relevancy to the real world and general contribution to

language learning and enhancing their world knowledge.
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5.1.3 Post-survey

In view of the post survey results, learners’ perceived proficiency in most of the
authentic language tasks increased significantly except for two of the given
items. The perceived proficiency in communication with a foreigner in English
without any help in a natural setting did not increase significantly and online
shopping was not developed significantly since learners were good at online

shopping even before the implementation of the authentic tasks.

. Except for the use of Skype, learners’ perceived competence in the use of
technological instruments for language learning purposes increased significantly
after the implementation of ten authentic tasks. The reason for this item might be
learners’ preference of recording the face-to-face interviews with native speakers
instead of using Skype for the task.

Considering the learners’ perceptions of the necessity of the authentic tasks,
learners considered authentic tasks rather significant for language learning and
teaching as the overall mean score for all ten tasks was 7.68 in post-survey. In
addition, the task which got the highest mean score was Task 8: Interview with
native speakers (m: 8.58) whereas the lowest mean score belonged to Task 3:
Preparing a poster using Glogster (m: 6.56)

In terms of the level of enjoyment that the students experienced during the
completion of the tasks, overall mean score for all tasks was 7.35 in post-survey;
furthermore, learners gave the highest score to the Task 8: Interview with native
speakers (m: 8.58) while Task3- Preparing a poster using Glogster got lowest
score (m:6.32)

Regarding the contribution of the authentic tasks to language learning, almost all
of the tasks were appreciated in terms of their benefits to the language learning
and the overall score for all tasks was 7.68 over 10. Besides, Task 8: Interview
with native speakers got the highest score (m: 8.63) whereas Task 3: Preparing a
poster using Glogster was given the lowest score (m: 6.77)

Students’ suggestions to increase the benefits of the authentic tasks included the

need for more speaking activities in language classes, increase in the number of
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authentic tasks, the variety of the topics and integration of other technological

tools such as tablets, cell phones, WhatsApp etc.

5.1.4 Semi-structured interviews

1. Learners considered the authentic tasks necessary because of the contributions of
the tasks to language learning, learners’ needs for language learning and the
limitations in context.

2. The contributions of the tasks were relevant to language learning in general,
language skills and content, real life, general knowledge, technology, personality,
social interaction and communication, and learners’ motivation.

3. Learners also provided the details regarding the problems which were related to
the effectiveness of some tasks, system or school program, students’ attitudes and
behaviors, and giving the tasks as homework.

4. Most of the learners’ suggestions were related to some change in tasks and
procedures, and learners’ attitudes and behaviors.

5. Learners’ feelings during the implementation of the tasks included not only some
positive terms such as entertainment, enjoyment, happiness, satisfaction, feeling
of achievement, excitement, desire for doing more and curiosity but individual

interviews also exposed a negative feeling like getting bored in some of the tasks.

The findings given above are the general findings of the study, which emerged from
specific data collection instruments in the study. The data collected and tringulated
from these tools are discussed below in relation to the research questions, which can

be examined below.
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5.2 Discussion in relation to research question 1 (Before the implementation of ten
instructional technology supported authentic EFL tasks, what are the perceptions
of EFL intermediate learners on their competency in the use of English in real
life settings, their competency in using technological tools and the characteristics

of the EFL language learning and teaching tools?)

To answer the research question, pre-survey was conducted as it was stated earlier in
the report of the findings of pre-survey. The findings revealed that even though
learners were familiar with some of the technological tools to support their language
learning, there were some tools such as SurveyMonkey, Glogster and Edmodo that
they were not that familiar. Considering these in mind, such tools can be integrated
in the classes or at least teachers might give some recommendations for their learners
in the case of completing a given task in class or as an assignment.

Apart from the competency in technological tools, the noteworthy finding was the
fact that learners gave quite low scores in their perceived competency in the use of
English for real purposes in authentic situations. Online shopping and use of a movie
review website in English are the only tasks that the learners felt comfortable with
before the application of the authentic tasks in class. The reason might be related to
their aims to learn a language or it might be about the awareness that they know the
rules of the language but not the rules of the use of language in real life
circumstances.

Moreover, learners’ belief that they need more interaction with native speakers and
more speaking tasks to be able to communicate with a native speaker of English was
also one of the principal findings of pre-survey. As it was mentioned by Ozverir and
Herrington (2011), while ESL learners had the opportunity to practice the language
outside the class, EFL learners were limited to the classroom environment.
Therefore, increasing the number of the tasks in which learners could use the
language for the communication purposes is crucial. Students’ recommendations
included social activities with the native speakers outside the class. In their context,

considering the coop students coming for them for three months, they can achieve
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that for a while. However, in most of the schools in Turkey, that might not be
possible.

As an alternative, learners also referred to the use of social networks when they were
asked the tools that might be used in language learning and teaching. Furthermore,
the use of the Internet and audiovisuals such as movies and TV series was also
mentioned. Actually, in a digital world where everything goes around a machine, it is
not unpredictable that language learning might be more captivating with the
audiovisual materials for language learners. As a result, learners might benefit more

from those.

5.3 Discussion in relation to research question 2 (After the implementation of ten
instructional technology supported authentic EFL tasks, what are the perceptions

of EFL learners’ on the effectiveness of ten authentic tasks?)

In view of the data collected from three classes, the perceptions of the learners on the
effectiveness of the authentic tasks with the use of technological tools in the study
were revealed. First of all, learners evaluated the tasks according to the given criteria
suggested and adapted by Herrington and Oliver (2000) in the task evaluation forms.
Then, with the post-survey and semi-structured interviews conducted in the end,
certain themes emerged, which consisted of the significance or the necessity of the
authentic tasks in language classes, contribution of these authentic tasks, feelings of
the learners during the process, problems with the tasks or the process and learners’

recommendations.

5.3.1 Evaluation of the tasks according to the criteria for authentic learning
activities

During the whole study, upon completing each task, learners were given a chance to
evaluate the task with the criteria given for the authentic learning environments.
Even though the setting and the background of the learners were quite similar to each
other, different classes gave different reactions to some tasks, which might be
relevant to the engagement with the tasks. On the other hand, learners in three
classes compromised on some of the qualities of the tasks.
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First of all, in view of the analysis of the each item in three classes, learners answers
revealed that Tasks 1, 2, 4, 5, 6, 7, 8 and 10 contributed to them in terms of learning
the knowledge that they can associate with the real life and use in real life, which
was one of the paramount characteristics of the authentic learning environments
listed by Herrington and Oliver (2000). Moreover, Tasks 3, 5, 7, 9 and 10 also led
them to use lots of different sources and provided them with the ability to share the
knowledge that they had learned by using a variety of sources with their friends and
expert people according to the findings. Besides, learners in three levels accepted
that Tasks 1, 8, 9 and 10 provided them with the chance to work with their friends
collaboratively. As it was also mentioned by Shafie and Mansor (2009),
collaborative learning among university students stimulates authentic learning as
learners both learn decision-making and evaluation skill and one of the effective
learning techniques for digital learners is group work where members rest on each
other to interpret meanings (p.70-72). Task 8 was the only task that the learners in
three classes had consensus on in terms of the contribution to learning different
perspectives in different issues. However, for each of the task, learners rejected that
the activity had no contribution to learning English. Instead, learners in three classes
acknowledged that all ten tasks contributed to them in terms of using different
learning materials rather than course book for learning English. In other respects,
Task 8 and 10 helped them to express their feelings and thoughts explicitly in
English. Learners also agreed that Tasks 2, 4, 5, 6, 7, 9 and 10 led them to use some
websites and some technological programs that the native speakers of English use in
real life. With the cross-check of this item, learners also disagreed that activities had
nothing to do with the things that they or the native speakers of English do in real
life. According to learners in three classes, Task 8 was regarded as the activity
contributing to language learning more. Finally, learners in three classes were in
agreement that instructor was like a guide rather than a teacher in Tasks 1, 2, 5,7, 9

and 10.

In view of the analysis conducted, even though learners from different classes which

have distinctive classroom dynamics varied as to the perceptions over some tasks,
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the items acknowledged by all three classes were given in detail above, which
indicated that most of the tasks were effective for language classes considering that

they were evaluated with the characteristics of authentic learning environments.

5.3.2 Necessity of the authentic tasks for language classrooms

First of all, when learners were asked to assess the tasks considering their importance
and requirement for the language classes, overall mean score for all ten tasks was
7.68 in post survey, which suggests that learners regarded the tasks quite significant
and when the reasons were asked, the contribution of the task to language learning in
general and specific language skills, consolidation of what they had learned through
the practice, linking classroom to the real world, contributing to the real-world
experiences and the use of updated websites and online programs were mentioned in
post-survey. These themes also emerged during the semi-structured interviews,
which can be examined in the interview results section. Apart from these issues,
interviewees also mentioned certain reasons why they considered authentic materials
crucial for language classes such as the limitations of the contexts and needs of the

language learners.

Apart from the benefits of authentic tasks and materials, learner’s faith in language
acquisition lied on the fact that they needed to practice the language in real context,
which meant they had to live in a foreign country to learn the language. However,
learners were also aware of some deficits in the context. They indicated that they did
not live in the target society and there were few native speakers of English in their
surroundings to practice the language. In addition, because of financial reasons, they
considered going abroad pure chance and they also claimed that books and exercise
based English provided no permanent learning and listening in books were not
beneficial, but actually boring. Thus, they had difficulty in listening and speaking in
English. As a result, learners acknowledged that to bridge the gap between what they
needed to learn a language and limited context they possessed, these tasks were
crucial in language classes. They also mentioned the new generation’s interest to
technology and considered the integration of technological tools to authentic tasks

rather captivating.
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5.3.3 Contribution of the authentic tasks

Learners revealed the advantages of having authentic learning activities in task
evaluation forms, post-survey and interviews. They primarily mentioned the
contribution of it to the language learning in general and also to the specific language
skills especially listening, speaking, reading and writing, the data also revealed some
benefits to real-world experiences, personality, general knowledge, feelings and

motivation, social interaction and communication, and literacy of technology.

In each task evaluation forms, there were some learners referring to the general
contribution of the tasks to language learners apart from the category emerging in
the semi-structured interviews. Moreover, in post survey learners repeated their
views and found the tasks quite useful since they were able to use the language,
thereby practiced, consolidated what they had learned and improved their language
learning. As it was concluded in Lira’s (2012) dissertation, authentic materials were
possible to improve language proficiency more than inauthentic materials. However,

more research in different settings is required to support or refute that view.

Regarding the language skills specifically, learners mentioned the listening, reading
and writing skills when they were asked the points they admired in the tasks. For
instance, in the assessment of Task 1 and 2, learners appreciated the task because of
the contribution of it to the listening skill. In Task 4, learners also referred to the
reading skill and they mainly emphasized the speaking skill with Task 8 and writing
skill in Task 2, 5 and 7 in the open ended parts of task evaluation forms.
Furthermore, post-survey results also consolidated the task evaluation forms as
learners emphasized the significance of the tasks to improve their speaking in
English. Likewise, the interviewees mentioned the improvement in the speaking,
listening, writing and reading apart from the acquisition of the new vocabulary and
being exposed to a variety of structures in the semi-structured interviews. As a
result, even though this study did not rest on the scores obtained from any
proficiency exam, learners’ perceptions regarding their language skills support the
findings of the studies conducted by Mousavi and Iravani (2012), Thanajaro’s

(2000), Ghaderpanahi’s (2012), Herron and Seay (1991), Barekat and Nobakhti
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(2014) and Mahsefat (2012) over the effect of authentic materials on listening skills.
Apart from the listening skill, many researchers also emphasized the prominence of
authenticity for communicative skills. Penamaria & Benavent (2012) asserted that
the authentic materials create an environment like an immersion model which
supplies a realistic context for the activities that are concerned with the learners’
needs and experiences (p. 89). In this study, learners appreciated written and spoken

communication through the authentic tasks.

With respect to another contribution of the integration of authentic tasks, real world
relevance emerged as a theme in task evaluation forms, post-survey and also
interviews. For instance, in Task 1, 2, 3, 4, 5, 6, 9 and 10, learners emphasized that
being relevant to real life and providing the knowledge and skill that can be used in
real life is one of the things they highly regarded. In the open ended parts of the post-
survey, learners also put emphasis on this relevance while explaining their reasons of
necessity of authentic tasks in language classes. Some learners considered the real
life as the base of the language and they believed the closer they were to the
language the more successful they would be. Some other students mentioned
motivational factors like attracting learners’ attention if they were relevant to the
world outside the class. In both post survey and also in semi-structured interviews
learners mentioned some positive effects of this real world relevance. For instance,
learners were confident that they would make use of the knowledge they obtained in
the tasks for real purposes later. Some mentioned that they would be useful in a real
encounter with native English speaking people, besides they even referred to the
contribution of this relevance to their future plans like travelling or their prospective
work life. As it was also mentioned in Al- Musallam (2009), Breen’s (1985) claim
that students could handle the situations in real life providing that they were exposed
to the substantial authentic use of language (p.18) was supported by the learners’

views in this study.

Another contribution of the tasks mentioned by the learners is about the benefits to
the learners’ characters and their general knowledge. In semi-structured interviews,

learners believed that these tasks developed them in different aspects; moreover, they
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led to an increase in their self-confidence and self-encouragement. Apart from these,
learners asserted that they had the chance to learn native speakers’ culture, cuisine or
anything relevant to their real life, which endorsed Spelleri (2002) and Rogers and
Medley’s (1988) view that authentic materials had an utmost importance in terms of
mirroring the culture of the target country. The interview results showed that learners
appreciated the tasks since they enhanced their general knowledge. In addition,
learners addressed the world knowledge in Task evaluation forms; some learners
favored Task 1 and Task 2 since they offered new perspectives, multi-level thinking
and creativity besides broadening their horizon. This actually presents an example to
Newman and Wehlage’s (1993) higher-order thinking and depth of knowledge
concepts among the five standards of authentic instruction, which can be seen with
the students’ synthesis, analysis and interpretation of the information and students’
distinctions, developed arguments, sophisticated understanding and solutions to the
problems. Moreover, Task 3, learners mentioned that they learned how to use a
program to prepare a poster. In Task 4 and 9, they believed they enhanced their
research skills. With Task 6, they asserted that they had learned new shopping
websites and thanks to the Task 7 they acquired the taste of different books by
searching and reading their contents thus enhancing their world knowledge. As a
result, with distinctive tasks, learners acquainted themselves with the real use of

language to get some world knowledge.

Moreover, learners mentioned that the tasks kept them updated about the world news
and fashion in both task evaluation forms specifically for the Tasks 4 and 10 and also
in semi-structured interviews. All of these utterances support the view of currency
mentioned by Mishan (2005) and the requirement of use of up-to-date authentic texts
referred by Feng & Byram (2002). Therefore, this study reinforced Kienbaum et al.
(1986) and Vaiciuniene and Uzpaliene’s (2012) survey findings because this

actuality was one of the substantial benefits of authentic materials in their study, too.

With regard to another benefit of the tasks, existence of social interaction and
communication during the process, in the individual interviews, learners asserted that

the authentic tasks contributed to them in terms of socializing with classmates and its
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positive effect on the relationships in real life. Likewise, in task evaluation forms 1,
2,3, 4,9 and 10, learners appreciated the group work, the collaboration, cooperation
communication and sharing during the tasks. As Herrington and Oliver (2002)
mentioned, one of the characteristics of the authentic tasks was the collaborative
construction of the knowledge. Since the tasks were completed in groups instead of
individuals, learners knew the value of both cooperation and collaboration in the

casc.

Regarding the affective factors of authentic tasks, both quantitative and qualitative
instruments revealed that learners’ feeling of enjoyment was rather observable (m:
7.35 in post-survey and N: 12/20 in interviews), which endorsed Chavez’s (1998)
view that authentic materials are quite enjoyable for language learners. In the same
way, learners also used other kinds of expressions to describe their feelings during
the completion of the tasks such as happiness, feeling of achievement, excitement,
curiosity etc. in the interviews. Therefore, the findings of the present study are in line
with the other studies such as Ghadarpanahi’s (2012) study, Thanajaro’s (2000)
dissertation and Latifi et al.’s (2013) interview results concluding that the use of
authentic materials in language classrooms increased the level of comfort and
learners’ self-confidence in the engagement of language activities. Moreover,
learners pointed in the task evaluation forms that they liked Task 5, 6 and 7 because
of the given topic, which is also in line with the Tamo’s (2009) study, which
emphasizes the significance of the authentic materials as they instigate learners to
read for pleasure and attract learners’ attention because of the topics included in
them. Furthermore, learners mentioned in the open ended parts of the task evaluation
forms they had enjoyable time with some tasks 1, 2, 3,4,5,6 and 10, which reinforced
not only Haines’s (1995) claim that reading magazines are enjoyable for students
since they are real (p.62) but also Oguz and Bahar’s (2008) belief that supplying
students with a range of authentic texts will encourage them to read more and enjoy
reading (p.331). Consequently, it can be deduced from the findings that authentic

tasks can be one of the choices to provide an enjoyable atmosphere in language
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classes just like the games and authentic materials can be eye-catching thanks to their

topics which are closely relevant to the real world.

The use of technological tools was also appreciated by the learners inasmuch as they
developed their literacy of technology. In pre-survey, learners suggested some tools
that can be utilized in language classes. Moreover, learners addressed technological
instruments used in the tasks while assessing the tasks and learners’ written answers
in evaluation forms revealed that learners liked watching listening videos in Task 1
and 2 and they also appreciated the integration of movies and films in Task 5.
Similarly, they mentioned the use of the Internet, searching on different websites in
Tasks 4, 5 and 6. The statistical findings of the post-survey also supported the
perceived development of learners’ competency in the use of websites and programs.
Furthermore, interviews also unearthed that learners considered learning many
technological tools, websites and the use of some programs very beneficial. As it was
stated before, rather than the use of technology to transfer the information to the
learners, technology can be used by the learners themselves as tools to analyze and
synthesize the information and interpret their understanding, As a matter of fact,
technology might instigate learners to utilize powerful cognitive tools and support
their high order learning, in a way, to learn how to make use of technology for the

purpose of language learning (Herrington and Kervin, 2007, p.220).

5.3.4 Problems of the authentic tasks

Task evaluation forms unearthed some drawbacks regarding authentic tasks like
limited time and need for more time in addition to the challenge in some tasks,
audiovisual materials, and websites. Similarly, some tasks were also criticized as
they required too much time to complete in the written responses in post survey.
Duda &Tyne (2010), Kiligkaya(2004), Matsuka (n.d), Penamaria & Benavent (2012)
and Polio (2014) mentioned that planning and implementing authentic tasks might be
time-consuming and even though the instructors were not interrogated in this study,
learners’ view that dealing with authentic tasks took too much time can be regarded

as one disadvantage of authentic texts as mentioned by the authors given above. In
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view of the post-survey results, there were also few students regarding some of the
tasks not necessary for language learning, so they indicated a few problems for the
tasks specifically. While one student found the shopping activity as unnecessary
since it had no challenge in it, another student did not like Task 9: Doing a survey
because few people responded their survey and it had no benefit. Some similar
conclusions were also reached in the interviews. A quarter of the interviewees found
some of the tasks ineffective and ten percent of them thought that tasks did not
prepare learners for TOEFL ITP. Even though the number of learners mentioning
these problems is low, exam-centered programs might have caused learners to ask
for more drills rather than the use of language just to pass the exams. Apart from the
exams, three learners also mentioned the intensity of the program and limited time
for such kinds of activities; therefore, few students did not like the idea of doing
these tasks as an assignment. Actually, it might be deduced from these explanations
that if the learners had had more time, the effectiveness and appreciation of the
authentic tasks might have been better. As a consequence of this, the implementation
of the study with different contexts where the workload of the learners is not much
might have created more effective process. As a result, time limitation, redundancy
and ineffectiveness of some tasks and giving the tasks as homework posed a problem

for the language learners in this study.

5.3.5 Suggestions with regard to authentic tasks

The recommendations obtained from different data collection instruments supported
one another. Learners primarily mentioned the requirement of the integration of tasks
and activities that can improve speaking skills. Moreover, learners asked for more
activities in which they can interact with native speakers of the target language.
Apart from that, integration of technological tools, increasing the variety and the
topic of the activities and making the tasks more enjoyable were also ventilated. In
the task evaluation forms, increasing the number of the topics in certain tasks was
also recommended, yet learners’ suggestions as to the each task specifically were

mostly specific to the tasks like continuation in some tasks, simpler and more
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comprehensible audio visuals, reducing group members in some tasks, more time for

certain activities.

5.4 Discussion in relation to research question 3 (How did the implementation of
authentic EFL tasks affect the learners’ perceptions of their competency in the

use of English in real life settings?)

There was not an exam to gauge the development of the learners in the use of
English in real life circumstances statistically; however, the comparison of the
learners’ perceptions with regard to their performance in the use of language for real
purposes before and after the practice of ten authentic tasks indicated that there was
comparatively significant difference before and after the implementation. Even
though significant difference was observed in 18 given items, two items did not
show a substantial difference. One of them was ‘I can easily use a shopping website
in English to get some presents’ and this item had a quite high mean score (m:3.10)
before the implementation, which suggested that learners had already had the ability
to use English shopping websites. As a consequence, the final self- assessment did
not illustrate a significantly different score (m: 3.25). Besides, the other one ‘I can
communicate with a foreigner in English without any help in a natural setting’ did
not have a substantial development. One of the reasons might be the fact that in the
item it was stated that ‘without any help’ and learners completed most of the tasks in
groups. Especially, Task 8: Interview with native speakers was realized in pairs.
Therefore, learners might not have felt that much confident. Moreover, having just
one interview with native speakers might not have developed learners’
communication skill, which is expected to be used in a natural context. However, it
was also observable that learners felt more confident believing that they had
developed their coping strategies with the use of English in real world tasks. This
self-confidence might be seen in the findings of both task evaluation forms and semi-
structured interviews when they were asked how they felt during the process of

completion of the tasks.
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5.5 Implications for EFL setting

With some arguments for and against the effectiveness of the authentic sources and
tasks, this study aimed at revealing the understanding of the learners over the process
of implementation of ten authentic tasks. At the end of the study, it was
acknowledged that it provided some valuable insight for the language program
developers and foreign language educators. Even though the insight might be
relevant to the use of authentic materials and technological tools, there are some
specific implications for the language instructors having a desire to make use of

similar authentic tasks.

First of all, curriculum unit officers and instructors can make use of different
authentic online sources by integrating situational cognition in the tasks. For
instance, online news websites and book and shopping websites can be integrated in
the tasks by giving some simple situations as they were highly regarded in the study.
Moreover, instead of asking learners to prepare posters, some alternative tasks might
be developed since learners in this study did not favor the integration of poster
presentation even though it was completed online and there was a real life relevance
of the purpose of the task. As a consequence, online poster let alone preparing poster

using cardboards might not be that interesting as it was supposed earlier.

Furthermore, learners appreciated the communication with the native speakers and
considered this task comparatively beneficial and learners also proposed the
integration of more speaking tasks in the study; thus, some other tasks including the
practice of speaking with the real users of the language might be prepared as an
assignment or a portfolio task during the semester. If the conditions were not
appropriate which means the availability of the native speakers is questionable in the
context, learners might be provided some technological instruments like Skype or
other online websites to have a chance to communicate with the people around the

world.

Some activities like holiday planning, which requires learners to search for different
sources might be integrated in language classes as it was appreciated thanks to the
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contribution to world knowledge. Furthermore, the use of authentic audio visuals
might be preferred as they were considered to facilitate the language learning and
teaching in a variety of ways, especially, making the language classroom interesting
and removing the vapidity of the lesson, which was also mentioned Al-Mamun
(2014); however, the extensive use of the authentic videos by the learners themselves
outside the class and their reflection on these might help learners develop both their

listening and reflective skills.

Moreover, regarding the use of authentic texts and tasks, language learners’ choices
might be recognized in the selection of the topics of their tasks at the beginning of
the semesters in order that the texts, activities or any authentic tasks can be designed
according to their interests. The last but not the least, it should also be noted that the
time duration of the tasks and the workload of the learners in view of the intense
program should be considered during the implementation of the tasks as learners in
the study found the time limited even though they had flexible due dates for the
tasks.

All in all, this study contributed to language learning and teaching context in terms
of introducing some insight into the use of authentic online sources with the

integration of authentic tasks and technological tools.
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CHAPTER 6

CONCLUSION

6.1 Summary of the study

The study aimed to reveal the learners perceptions and experiences in the use of
authentic tasks with the integrated technological instruments and to see to what
extent these tasks had a positive effect on learners’ use of the language in authentic

contexts.

The context of the study was the department of foreign languages at a private
university in Turkey. The study implemented parallel convergent method in which
both quantitative and qualitative instruments were included. The data collection
procedure was realized in two semesters and the data were gathered from three
classes. The analysis of the quantitative data was carried out through the SPSS IBM
20 in which both some Paired Sampled T-tests and One-way ANOVA tests were
conducted. For the qualitative data, with the constant comparison method, codes

categories and themes were aggregated and frequencies were calculated manually.

The results indicated that learners’ perceptions of the ability to use the language in
an authentic context for authentic purposes increased and this increase was
significant for eighteen items over twenty according to the statistical findings. In
addition, semi-structured interviews and open ended parts of the surveys and task
evaluation forms unearthed learners’ appreciation of the implementation of authentic
tasks in foreign language classes. Learners considered the tasks as necessary for their
language development and they esteemed the contribution of the tasks. These
contributions ranged from the benefit to learning English in general to the acquisition

of world knowledge.
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Learners’ explanations also unveiled details about the case and some problems with
regard to both some specific tasks and foreign language education in general, which
were related to the context and restricted time. Their suggestions for the amelioration
of the tasks and new perspectives for the prospective tasks for next semesters were

also noteworthy for present study and classroom applications.

6.2 Limitations of the study

There were certain constraints of the study. The first limitation was about the
involvement of just the learners. Since only the learners’ perceptions were included
in the study, it was restricted in terms of the deep understanding of the case. Even
though the perceptions of native English speaking instructors’ views were considered
during the remodeling of the tasks, there might have been some surveys or
interviews with teachers or program officers on the use of authentic online sources in
language classes. Secondly, this study had a case boundary, so it cannot be
generalized for all tertiary level language platforms in Turkey. Furthermore, time for
data collection and analysis was limited to three semesters and learners’ classes
changed each semester so there was not a continuum to see the development of the
same learners’ English proficiency in different semesters. Apart from that, learners’
development from the beginning to the end of the semester was based on their self-
assessment instead of a language competency test. To sum up, the study had both

procedural and context based limitations.

6.3 Suggestions for future research

In view of the limitations of the study, some suggestions are provided for further
research. To begin with, this study might be replicated in different contexts not just
in tertiary level. For instance, the effectiveness of the use of authentic sources and
tasks might be examined in both primary and secondary schools without considering
whether they are private or state schools. Prospective studies might also include
teachers’ and program developers’ perspectives on the issue. For example, there
might have been some focused group interviews with students, teachers and

curriculum developers in the context. Apart from that, observations and journals kept
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by learners or the teacher might be used as data collection tools to get much deeper
insight into the process. Moreover, for the practicality of the prospective studies, the
number of the tasks might be decreased and instead of giving the tasks as
assignments, more time can be separated for the implementation of the tasks in class.
As a result, there is substantial need for further research on the use of authentic
materials, tasks and learning environments to explore the effectiveness of their use in

foreign language education.
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APPENDICES

APPENDIX A- TASK EVALUATION FORM - DEGREE OF
AUTHENTICITY

O

MIDDLE EAST TECHNICAL UNIVERSITY
GRADUATE SCHOOL OF SOCIAL SCIENCES
ENGLISH LANGUAGE TEACHING

This survey questionnaire was a part of the research study on authenticity through
instructional tools. It focuses on the use of authentic tasks and materials by preparatory school
students at a private university in Turkey. As the native speaker teachers of the target language,
which is English, your perceptions of authenticity for given tasks are extremely significant for the
study. Therefore, it is crucial that you give the actual information so that the results of the study can
be reliable.

Participation to the survey is a voluntary work. Your personal information and the answers
to the questions in this survey will be used just for this scientific research study. You can stop filling
in questionnaire for any reason if you do not want to complete it. If you want to get further
explanations regarding the study, you can reach us using the contact information below.

The survey questionnaire lasts for 10 -15 minutes Thank you for your participation in
advance. If you accept the terms below, please sign the box given below.

‘I take part in this survey voluntarily. | know that | can cease it without completing. | accept that the
information that | have given in the survey can be used in a scientific research study. The information
that | have given is complete, precise and reliable. ‘

Contact Information:

Nur GEDIK
nurgedik@gmail.com signature

A') DEMOGRAPHIC DATA

Age:

Nationality:

Educational Background: (BA/ MA/ Doctorate):

Teaching Experience: (Year and Place):
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Please read the tasks below and also the characteristic of
authentic activities. Grade the tasks according to the
characteristics that they have. Give a number from 1to 5
1 low score
5 high score

1. Have real-world relevance.

2. Provide authentic

activities and tasks.ill-

defined tasks
3. Provide access to expert

performances and the

modelling of processes.
4. Provide multiple roles and

perspectives.
5. Provide the opportunity

to collaborate.
6. Provide the opportunity

to reflect.

7. Promote articulation to

encourage students to

verbalize their knowledge.

8. Tasks are seamlessly

integrated with
assessment.

9. Create polished products.

10. Provide coaching and

scaffolding at critical

times.

1.Students watch one of the videos in TV Talk Shows like Ted
Talks, Talk and Interview, The Real Daytime
https://www.ted.com/ , http://blip.tv/talk-and-interview-shows-
videos, http://thereal.com/episodes/ and then they share it in
EDMODO by giving their own interpretations. Classmates
comment on the videos shared in that platform. They also

discuss the videos in class with the introduction of the teacher.

Teacher also asks some questions and gives her comments to
support the process.

u b WN -

u b WN R

u b WN R

u b WN -

b WN -

u b WN -

b WN -

b WN -

u b WN R

u b WN P

2.Students watch a part of TV series( How | met your mother,
Big bang theory, Vampire diaries, Game of thrones) and then
they work in groups of 3 or 4 and they take the roles of main
characters and write their own dialogues and present in the
class. Later, students choose the best act using a rubric in
class. Then, the best acts in two different classes have a
competition in EDMODO using the poll function.

ua b WN -

ua b WN R

ua b WN R

ua b WN -

ua b WN -

ua b WN -

ua b WN -

ua b WN -

ua b WN

u b WN -
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3.Students work in groups of 3 and prepare a poster to
introduce their university to the prospective students using
Glogster ( They use recording, video and also picture and text
function of Glogster) Teacher also guides and supports the
students when the students need help. Then, the students
share their posters in EDMODO and comment on their friends’
posters and vote for the best one to put it in the official website
of the Department of Foreign Languages.

ua b WN B

ua b WN R

ua b WN R

ua b WN -

ua b WN -

ua b WN B

ua b WN -

ua b WN -

ua b WN R

ua b WN R

4.Students watch or read some news on some websites like BBC
News (http://www.bbc.co.uk/news/) Washington
Post(http://www.washingtonpost.com/) New York Times
(http://www.nytimes.com/ ), The Big Picture Boston.com
(http://www.boston.com/bigpicture/) (topics can be different
and other websites can also be chosen ) and share news in
EDMODO by reflecting on the news and comment on the news
posted by their friends. Teacher also supports the process
when students need help for the use of websites.

ua b WN -

ua b WN R

ua b WN R

ua b WN -

ua b WN

ua b WN -

ua b WN -

ua b WN -

ua b WN

ua b WN

5.Students are given two different situations.In one of them,
they are asked to go through IMDb website and try to find the
best suitable movie so that they can meet and go to the cinema
to watch this movie and they share their movie choices in
EDMODO and they discuss on which one they should go. In the
second one, students share their favorite movie and they gave
some information about the movie. They also explain why
they favored that movie. Students had the chance to select
one of the scenarios.

b WN -

ua b WN B

ua b WN B

u b WN -

u b WN -

u b WN -

u b WN -

U b WN -

ua b WN B

ua b WN B
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6. Students are given a situation ‘ You have a scholarship and
you are studying in London for a while. Before you come back
to Turkey, you want to buy something special for your family.
However, you do not have time to go shopping and you are
given a check that you can use in some shopping centers. Try to
choose the best presents for your family and try to write
messages why you selected this for your family members.” The
students also discuss what to buy with their friends and they
get some suggestions from their friends. Teacher also asks
some questions to help students decide on what kind of a
present will be suitable for their family members.
http://www.jcrew.com/index.jsp

http://www.ebay.com/

http://www.harveynichols.com/

b WN -

u b WNBE

u b WNBE

b WN -

b WN -

b WN -

b WN B

b WN B

ua b WNBRE

u b WN -

7. Students are given a situation ‘ It is your classmate’s (desk
mate) birthday and she loves reading in English. So, you want to
get an original English book for her and you have some websites
like http://www.alibris.com/, http://www.booksamillion.com/,
http://www.amazon.com/ visit these websites and decide on a
book and post the link that you have on his or her wall in
EDMODO and give your reasons why you chose that book and
ask her whether she liked it or not and why. You have 20
dollars’ Teacher has also a discussion in class about the
different types of English books so that students can get an
idea about what kind of a book her/his partner may like.

ua b WN -

ua b WN R

ua b WN R

ua b WN -

ua b WN -

ua b WN -

ua b WN -

ua b WN -

ua b WN B

u b WN -
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8.Students determine a topic for the interview with the native
speaker teacher via Skype or in person ( they may record the
interview) and they prepare interview questions and they share
them in EDMODO. Teacher revises the questions and students
do the interview and they share it for their friends in EDMODO.

ua b WN

ua b WN

ua b WN

ua b WN -

ua b WN

ua b WN -

ua b WN

ua b WN

ua b WN

ua b WN B

9. Students work in groups of four and decide on a topic which
is related to their real life context so they are given some
example topics or research questions like:

1. Physical conditions
2. Instruction
3. Technology
4. Communication
5. Social clubs
Then, they prepare ten questions in a group of four or five and

teacher also observes the students and assit them. Later,
teacher presents how to use Survey Monkey for students. Later,
students prepare a survey using Survey Monkey and then they
share the link in Edmodo. After that, they present the results
of the survey in class using PPT poster or anything they prefer.

ua b WN -

ua b WN R

ua b WN R

ua b WN -

ua b WN B

ua b WN -

ua b WN -

ua b WN -

ua b WN B

ua b WN R

10.Students work in groups of 4 and they are given a situation
like “You have a scholarship for a language program and you will
be there for two months. However, the program is quite
flexible. So, you want to plan a trip to that place. Prepare your
plan and share it in EDMODO. You can choose one of them if
you like (Canada, United States, Britain). Students work in
groups and the teacher observes students and if they need
anything, she supports and answers students’ questions or
asks some questions to make them think critically and find
answers to their own questions.

b WN -

ua b WN B

ua b WN B

b WN -

u b WN -

b WN -

u b WN -

U b WN -

ua b WN B

ua b WN B




Characteristics of Authentic Learning Activities

Adapted from by Reeves, T. C., Herrington, J. & Oliver, R. (2002)

1. Have real-world relevance.
Provide authentic contexts that reflect the way the knowledge will be used in real
life.

Checklist:
Does the context of the course represent the kind of setting where the skill or
knowledge is applied?
Is the pathway which students take through the learning environment flexible,
where students are able to move around at will?

2. Provide authentic activities and tasks.
Activities and tasks are ill-defined, requiring students to define the tasks and sub-
tasks needed to complete the activity.
Comprise complex tasks to be investigated by students over a sustained period of
time.

Checklist:
Does the activity and tasks mirror the kind of task performed in real-world
applications?
Is the activity presented as an over-arching complex problem (or series of small
sub-steps) that is worked on over a longer period of time?
Do students work on the activities and tasks for weeks rather than minutes or
hours?
Are students able to choose information from a variety of inputs, including
relevant and irrelevant sources?

3. Provide access to expert performances and the modelling of processes.
Checklist:

Does the learning environment provide access to expert skill and opinion from a

variety of sources? (Note: The instructor won’t necessarily provide all those.)

Does the learning environment allow access to other learners at various stages of

expertise? (E.g. putting students in groups or letting them work with a mentor.)

Are the students able to hear and share stories about professional practice?

4. Provide multiple roles and perspectives.
Provide the opportunity for students to examine the tasks from different
perspectives, using a variety of resources.

Checklist:
Are students able to explore issues from different points of view?
Are students able to use a wide variety of learning resources and materials (not just
a single textbook)?
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5. Provide the opportunity to collaborate.
Support collaborative construction of knowledge
Checklist:
Are students able to collaborate (rather than simply co-operate on tasks)?
Are grades given for group effort of a whole product, rather than individual effort?

6. Provide the opportunity to reflect.
Promote reflection to enable abstractions to be formed

Checklist:
Are students required to make decisions about how to complete the task?
(reflection-in-action)
Are students able to move freely in the environment and return to any element to
act upon reflection? Non-linear.
Can students compare their thoughts and ideas to experts, teachers, guides, and to
other students?
Do students work in collaborative groups that enable discussion and social
reflection?

7. Promote articulation to encourage students to verbalize their knowledge

and thinking.

Articulation enables tacit knowledge to be made explicit.

Provide opportunities for students to articulate the knowledge they gained.
Checklist:

Does the task require students to discuss and articulate beliefs and growing

understanding?

Does the environment provide collaborative groups and forums to enable

articulation of ideas?

Does the task require the creation of a polished product that requires presentation

of thought and argument?

Does the task enable presentation and defense of arguments?

8. Tasks are seamlessly integrated with assessment.
Provide for authentic assessment of learning within the tasks.
Checklist:
Are students assessed on the product of the investigation rather than by separate
testing?
Are there multiple assessment measures rather than a single measure?

9. Create polished products.
Create polished products valuable in their own right rather than as preparation for
something else.
Allow competing solutions and diverse outcomes.
Checklist:
Are products of performances polished and refined rather than incomplete or
rushed drafts?
Do students participate in the activity for extended periods of time?

231




10. Provide coaching and scaffolding at critical times.
Instructor does not attempt to ‘transmit’ knowledge.
Instructor’s role is supporting rather than didactic.
Checklist:
Is the teacher’s role more supportive than didactic?
Are more knowledgeable students able to assist with coaching (by how the
learning environment/context is setup)?
Is a teacher, guide, or helper available to provide contextualized support?
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APPENDIX B- FINDINGS OF TASK EVALUATION FORM- DEGREE OF

AUTHENTICITY BY NESTS
Mean Std.
TASK 1 5) Deviation
1.Have real-world relevance 4.57 0.53
2. Provide authentic activities and tasks. I1l-defined tasks 4.00 1.15
3.Provide access to expert performances and the modelling of 4.57 0.79
processes
4.Provide multiple roles and perspectives 4.43 0.53
5.Provide the opportunity to collaborate 4.14 1.21
6.Provide the opportunity to reflect 4.43 0.79
7.Promote articulation to encourage students to verbalize their 4.71 0.49
knowledge and thinking
8.Tasks are seamlessly integrated with assessment 3.57 1.62
9.Create polished products 3.86 1.07
10.Provide coaching and scaffolding at critical times 3.71 1.38
4.57 0.53
TASK 2 Mean 5%
Deviation
1.Have real-world relevance 4.14 0.69
2. Provide authentic activities and tasks. Ill-defined tasks 3.71 1.50
3.Provide access to expert performances and the modelling of 4.43 0.53
processes
4.Provide multiple roles and perspectives 4.43 1.51
5.Provide the opportunity to collaborate 4.86 0.38
6.Provide the opportunity to reflect 3.29 1.38
7.Promote articulation to encourage students to verbalize their 4.14 0.69
knowledge and thinking
8.Tasks are seamlessly integrated with assessment 3.29 1.50
9.Create polished products 3.71 1.11
10.Provide coaching and scaffolding at critical times 3.29 1.50
TASK 3 Mean S
Deviation
1.Have real-world relevance 4.86 0.38
2. Provide authentic activities and tasks. I11-defined tasks 4.14 1.21
3.Provide access to expert performances and the modelling of 3.86 1.46
processes
4.Provide multiple roles and perspectives 3.71 0.95
5.Provide the opportunity to collaborate 4.29 1.50
6.Provide the opportunity to reflect 4.00 1.53
7.Promote articulation to encourage students to verbalize their 3.57 1.40
knowledge and thinking
8.Tasks are seamlessly integrated with assessment 3.57 1.40
9.Create polished products 4.29 0.95
10.Provide coaching and scaffolding at critical times 3.57 1.40
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APPENDIX B- FINDINGS OF TASK EVALUATION FORM- DEGREE OF

AUTHENTICITY BY NESTS (continued)

Std.

TASK 4 Mean Lo
Deviation
1.Have real-world relevance 4.86 0.38
2. Provide authentic activities and tasks. Ill-defined tasks 4.43 0.79
3.Provide access to expert performances and the modelling of 4.43 0.98
processes
4.Provide multiple roles and perspectives 4.14 1.07
5.Provide the opportunity to collaborate 4.29 0.95
6.Provide the opportunity to reflect 4.43 0.79
7.Promote articulation to encourage students to verbalize their 4.00 1.41
knowledge and thinking
8.Tasks are seamlessly integrated with assessment 3.57 1.62
9.Create polished products 3.29 1.50
10.Provide coaching and scaffolding at critical times 3.57 1.40
TASK 5 Mean Std. ..
Deviation
1.Have real-world relevance 4.29 0.76
2. Provide authentic activities and tasks. I1l-defined tasks 4.29 1.11
3.Provide access to expert performances and the modelling of 343 1.51
processes
4.Provide multiple roles and perspectives 3.71 1.60
5.Provide the opportunity to collaborate 4.14 0.90
6.Provide the opportunity to reflect 3.57 1.40
7.Promote articulation to encourage students to verbalize their 4.00 1.15
knowledge and thinking
8.Tasks are seamlessly integrated with assessment 3.29 1.50
9.Create polished products 2.86 1.35
10.Provide coaching and scaffolding at critical times 3.00 1.41
TASK 6 Mean S
Deviation
1.Have real-world relevance 4.57 0.79
2. Provide authentic activities and tasks. [ll-defined tasks 4.14 1.21
3.Provide access to expert performances and the modelling of 3.29 1.50
processes
4.Provide multiple roles and perspectives 4.14 1.46
5.Provide the opportunity to collaborate 3.57 1.62
6.Provide the opportunity to reflect 4.00 1.00
7.Promote articulation to encourage students to verbalize their 4.14 0.90
knowledge and thinking
8.Tasks are seamlessly integrated with assessment 3.43 1.62
9.Create polished products 3.29 1.50
10.Provide coaching and scaffolding at critical times 3.71 1.38
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APPENDIX B- FINDINGS OF TASK EVALUATION FORM- DEGREE OF

AUTHENTICITY BY NESTS (continued)

TASK 7 Mean S
Deviation
1.Have real-world relevance 4.29 0.95
2. Provide authentic activities and tasks. I1l-defined tasks 4.29 0.76
3.Provide access to expert performances and the modelling of 2.71 1.25
processes
4.Provide multiple roles and perspectives 2.86 1.68
5.Provide the opportunity to collaborate 3.57 1.27
6.Provide the opportunity to reflect 3.71 1.11
7.Promote articulation to encourage students to verbalize their 3.57 0.98
knowledge and thinking
8.Tasks are seamlessly integrated with assessment 343 1.51
9.Create polished products 3.57 1.27
10.Provide coaching and scaffolding at critical times 3.00 1.29
TASK 8 Mean S
Deviation
1.Have real-world relevance 3.86 1.21
2. Provide authentic activities and tasks. Ill-defined tasks 3.57 1.40
3.Provide access to expert performances and the modelling of 4.43 0.79
processes
4.Provide multiple roles and perspectives 4.57 0.79
5.Provide the opportunity to collaborate 3.57 0.98
6.Provide the opportunity to reflect 4.29 0.76
7.Promote articulation to encourage students to verbalize their 4.57 0.53
knowledge and thinking
8.Tasks are seamlessly integrated with assessment 4.14 1.57
9.Create polished products 3.86 1.35
10.Provide coaching and scaffolding at critical times 3.57 1.40
TASK 9 Mean S
Deviation
1.Have real-world relevance 4.29 0.95
2. Provide authentic activities and tasks. I11-defined tasks 3.14 1.68
3.Provide access to expert performances and the modelling of 343 1.40
processes
4.Provide multiple roles and perspectives 4.29 0.95
5.Provide the opportunity to collaborate 4.43 0.79
6.Provide the opportunity to reflect 4.29 0.76
7.Promote articulation to encourage students to verbalize their 4.43 0.79
knowledge and thinking
8.Tasks are seamlessly integrated with assessment 3.57 1.62
9.Create polished products 4.43 0.79
10.Provide coaching and scaffolding at critical times 343 1.51
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APPENDIX B- FINDINGS OF TASK EVALUATION FORM- DEGREE OF

AUTHENTICITY BY NESTS (continued)

TASK 10 Mean S
Deviation

1.Have real-world relevance 3.86 1.57
2. Provide authentic activities and tasks. I1l-defined tasks 2.86 1.68
3.Provide access to expert performances and the modelling of 4.43 0.79
processes

4.Provide multiple roles and perspectives 4.86 0.38
5.Provide the opportunity to collaborate 3.86 1.46
6.Provide the opportunity to reflect 4.14 1.21
7.Promote articulation to encourage students to verbalize their 4.00 1.53
knowledge and thinking

8.Tasks are seamlessly integrated with assessment 4.14 0.90
9.Create polished products 3.43 1.40
10.Provide coaching and scaffolding at critical times 3.86 1.57
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APPENDIX C- TASKS DESCRIPTIONS AND RATIONALES FOR THE
CHARACTERISTICS OF AUTHENTIC LEARNING

Pre-survey, task evaluation forms, post survey and semi-structured interviews were
the data collection tools in the study. However, considering the whole procedure, the
main part of the study included the application of authentic tasks with the integration
of technological tools. While preparing the tasks, authentic learning standards, the
rationales of integrating technological tools and language competences that are
expected to be gained by the students were considered. Students were expected to
develop reading, writing, speaking skills and improve their use of vocabulary and
grammar structures with the tasks given to them. Most of the tasks were integrated in
terms of skills and language content. Therefore, students had a chance to enhance

their language learning process by practicing multiple skills in one taskThe

Task 1

Description of the task:

Students watch a part of TV series (How I met your mother, Avatar, Bones, Fringe,
Big Bang Theory, Vampire Diaries, Game of Thrones) and then they work in groups
of three or four. After taking the roles of the main characters, groups write their
own dialogues and present their acts in class. Later, students choose the best act

using a rubric in class.
Rationale of the task:

1. Have real-world relevance: Watching TV series is quite prevalent for the
students’ and native speakers of English in real life. Furthermore, students can
continue watching these TV series. Therefore, the activity provides the
knowledge that the students can use in genuine setting and it is quite relevant to
the real life experiences.

2. Provide authentic activities and tasks: The activity is authentic since the
students are given a text, a TV series, which is authentic and an ill-defined task,

which is creating their own scripts. It is their job to have a fiction.
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3. Provide access to expert performances and the modelling of processes:
Students work in groups of four or five and they share scripts with their
classmates by acting out, therefore the sources and opinions come from different
people and different sources, so the teacher is not the provider of those. In
addition, learners have access to other learners in all stages of the task thanks to
the group activity and choosing the best act as a whole class.

4. Provide multiple roles and perspectives: Students have multiple roles in this
activity. First of all, all of them are watchers and later some students are creators
of the scripts, some of them are actors, some of them are narrators. They have
multiple perspectives since they change the fiction of the TV series into a modern
or an ancient one according to their wish, which means they create something
new according to their own perspectives. Their use of multiple sources while
writing their scripts also creates an array of distinctive opinions.

5. Provide the opportunity to collaborate: Students have both collaboration and
cooperation thanks to group work while writing scripts and doing the role
playing.

6. Provide the opportunity to reflect: They have the chance to make decisions
about how to complete the task, which is called reflection in action. They also
have a chance to compare the acts with the other acts and provide their reflection
on both their own group work and the other groups’ work.

7. Promote articulation to encourage students to verbalize their knowledge and
thinking: They easily verbalize their thoughts and ideas after they act in class.
They give the weaknesses and strengths of the work they have completed during
the discussion of which act is the best.

8. Tasks are seamlessly integrated with assessment: Considering assessment,
students’ performances are not evaluated in a written way, yet teacher sometimes
stops the TV series audio recording and asks some questions to understand
whether the students catch the events happening in the TV series and after
students’ role play activity, students assess each other’s work by voting orally.

Furthermore, the task evaluation form given to the students after the completion

238



of task results in both students’ assessment of the usefulness of the task and their
own performance.
9. Create polished products: Their scripts and acts can be considered as the polish
products of this task. In A level class, students let video-recording of their acts.
10. Provide coaching and scaffolding at critical times: Teacher is like a guide
instead of the transmitter of the knowledge. She is also quite supportive while

students are writing their scripts and acting them in class.

Task 2

Description of the task:

Students watch one of the videos in TV Talk Shows like Ted Talks, Talk and
Interview, The Real Daytime and then they share it in Edmodo by giving their own
interpretations. Classmates comment on the videos shared in that platform. They also
discuss the videos in class with the introduction of the teacher. Teacher also asks

some questions and gives both written and spoken comments to support the process.
Rationale of the task:

1. Have real-world relevance: Watching a video in real life and sharing it in a
social network is something that people can practice in real life and students can
use the knowledge and experience in their real life during a social conversation
or again sharing the videos in other various social networks. The setting is
Edmodo, a social network, where they can feel flexible and since they have the
chance to choose their own videos from different types of TV talk shows, they
are able to move around at will.

2. Provide authentic activities and tasks: The TV talk shows are not created for
teaching purposes and watching some TV talk shows is quite common in real
life, therefore, the activity reflects the real world. The activity is authentic since
it provides a social network for students to share the videos they liked.
Furthermore, they comment on the videos shared by others just like in real life.
They have a variety of inputs. For instance, they watch the video, they write their

own interpretation and they also read the comments written by their friends.
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10.

Provide access to expert performances and the modelling of processes: In
this activity, students also have experts since the information comes from
different sources and Ted Talks provide videos on a variety of topics and the
teacher is not the only provider in this process.

Provide multiple roles and perspectives: There are multiple perspectives since
other students provide their own interpretations for a video shared and they read
the others’ comments thereby recognizing different perspectives.

Provide the opportunity to collaborate: In this activity, there is not
collaboration since the students choose their own videos individually, yet having
some comments on each other’s’ video is also a collaborative act, indeed.
Provide the opportunity to reflect: Students can reflect in this activity as they
provide their own interpretations and they have their own decisions while sharing
the videos. Students also reflect on what they gained from that task while filling
out the task evaluation form.

Promote articulation to encourage students to verbalize their knowledge and
thinking: Students verbalize their ideas and the knowledge that they gained from
the videos in their written comments in Edmodo and while they are discussing
the videos in class.

Tasks are seamlessly integrated with assessment: Even though there is not a
paper based formal test for their work, teacher actually assesses their work by
commenting on the videos and asking some questions related to video in her
comments. Students’ assessment of the task after the implementation can also be
regarded as self- assessment since they describe what they do and what the task
has contributed to them.

Create polished products: Students’ reviews and comments on the videos can
be regarded as the polished products of the task. Students participate in the
activity for an extended period of time since they also watch the other videos
shared by their friends and this process takes not days but weeks.

Provide coaching and scaffolding at critical times: Instructor does not attempt

to transmit the knowledge. Students discover their own knowledge and they
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search the videos themselves and they indicate what they have learned on their

own.

Task 3

Description of the task:

Students work in groups of three and prepare a poster to introduce their university to
the prospective students using a technological tool which is Glogster (They use
recording, video and also picture and text function of Glogster). Teacher also guides
and supports the students when the students need help. Then, the students share their
posters in Edmodo and comment on their friends’ posters and vote for the best one to

put it in the official website of the Department of Foreign Languages.
Rationale of the task:

1. Have real-world relevance: In real life, people can prepare a poster to promote a
product or a college. In this task an authentic situation is given to increase the
relevance of the tasks with real life context.

2. Provide authentic activities and tasks: Students use an authentic context which
is their own university and they have the task of poster preparation, which is also
a real task seen in real life.

3. Provide access to expert performances and the modelling of processes:
Students have expert performances since they search the website of their college
and other sources to introduce and promote the university. Besides, they have
access to other learners in the stages of performing the task since they share their
posters in Edmodo and others have chance to make comments on them.

4. Provide multiple roles and perspectives: While students are preparing a poster,
students are assessing their schools in terms of different facilities and they search
the faculties and departments so they use different sources. They assume different
roles like a researcher, promoter, designer etc. While examining others' posters,
students see different viewpoints for their school.

5. Provide the opportunity to collaborate: Students prepare their poster in group

of two or three, thus there is collaboration and cooperation in it.
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6. Provide the opportunity to reflect: Students make decisions as to what to
include and what to exclude while completing the task and they reflect on the
striking and distinctive characteristics of their school and if they are not aware of
some qualifications, they become conscious of them. Choosing the best poster
also leads students to think about their own work and learning.

7. Promote articulation to encourage students to verbalize their knowledge and
thinking: Students are expected to present their posters in class, so they have a
chance to articulate their knowledge both in a written and spoken way. (However,
because of the time limitation, students could not present their posters orally.)

8. Tasks are seamlessly integrated with assessment: There is not a formal
assessment for this task. Students are expected to choose one to be published on
the department website and this may be called an authentic assessment of the
products.

9. Create polished products: The posters, which can be used to publicize the
college qualifications, are the polished products of the students.

10.  Provide coaching and scaffolding at critical times: Teacher is a consultant
in the process. She informs students about the instructional tool, Glogster, she
shares tutorial video illustrating how students can use it. Furthermore, she
demonstrates the steps one by one when asked by an individual student or she
even shows the steps by reflecting the video with a projector so that all students

can be aware how to use the tool in some classes.

Task 4:

Description of the task:
Students watch or read some news on some websites like BBC News, Washington
Post, New York Times, The Big Picture Boston.com and share news in Edmodo by

reviewing and reflecting on the news and later commenting on the news posted by

their friends.
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Rationale of the task:

1. Have real-world relevance: The context is authentic since the students watch
or read the news on different websites and they share the news in a social
network just as they do in real life.

2. Provide authentic activities and tasks: The task is authentic since the text that
they read is authentic. The news websites are not created for the teaching
purposes and students are not asked to find some grammar or vocabulary items in
the news. Instead, they are asked to read and reflect on them, which is quite
authentic since we do the same thing in real life.

3. Provide access to expert performances and the modelling of processes: They
have expert opinions inasmuch as the websites provide different perspectives in
different subjects from different writers and students have the chance to access
their friends in the process while sharing the news and getting comments to their
news from their classmates.

4. Provide multiple roles and perspectives: Students are able to use a wide
variety of learning resources and materials since they are not given just one
website. They have the chance to use other sources, too. This also supplies them
with different perspectives. They can search all of the news websites and they
can compare the same news from different perspectives. Their friends’
viewpoints can also be observable in their comments in Edmodo.

5. Provide the opportunity to collaborate: This activity is performed individually
during the choice of the news website, reading the news and interpretation of the
news. Nonetheless, after students publicize the news in Edmodo, students read
and watch each other’s work, thus there is also togetherness in it.

6. Provide the opportunity to reflect: Students reflect what they have read and
learned from the news by informing other students and putting their own
interpretations.

7. Promote articulation to encourage students to verbalize their knowledge and
thinking: While they are reflecting on and informing the classmates, each

student articulates his or her knowledge in a written way. In addition, during the
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10.

last 5 minutes of the lessons students sometimes share the news that they have
found interesting in class orally.

Tasks are seamlessly integrated with assessment: There is not any assessment
of the tasks but for the teacher’s comment on students’ videos or texts.

Create polished products: The summaries, reviews of the news or comments
done to make the news attractive to read are the polished products of this task.
Provide coaching and scaffolding at critical times: Teacher is not teaching or
instructing anything, she just gives some example websites for the news and
students search their news themselves and write their comments, so we can say

that there is guidance more than didactic instruction here.

Task 5:

Description of the task:

Students are given a situation in which they are asked to go through IMDb website

and try to find the best suitable movie so that they can meet and go to the cinema to

watch this movie or to watch it in Reading Room after school. They are asked to

share their movie choices in Edmodo and they discuss on which one they should go.

They also vote for the movies in Edmodo by using poll function. (The poll function

of Edmodo was not used in the study since the students discussed them in class)

Rationale of the task:

1.

Have real-world relevance: Before watching a movie, almost everybody can
search it on IMDb website even though in their mother tongue, thus students are
provided an authentic context they are familiar with. They also have flexibility in
their move here inasmuch as they can select the genre of the movie and its
sources.

Provide authentic activities and tasks: The activity is an authentic one since
IMDb website is not produced for teaching purposes and students use it to find a
movie just as they do in daily life. The activity also contributes students’ real life

as students can use the knowledge and tool in their real context.
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Provide access to expert performances and the modelling of processes:
Students have a chance to see the summary plot and the ranking or score given to
the movie, so they have the expertized information, which is not provided by the
teacher.

Provide multiple roles and perspectives: Students see their classmates’ choice
of the movies and their comments on these movies, which stimulates the students
to recognize various perspectives. In addition, they have also user reviews for the
movies in the website, which also exemplifies the availability of multiple
viewpoints in the task.

Provide the opportunity to collaborate:  Students perform this task
individually during the choice of the movie, informing their friends about the
movie and verbalizing their interpretation of the movie. However, after students
share them in Edmodo, students read the informative or commentary work of
their friends and watch the trailers shared by them. Therefore, students are
sharing some roles here, which can be regarded as cooperation even though it is
not called collaboration exactly.

Provide the opportunity to reflect: The reflection in the tasks is realized in two
ways. Firstly, they have the opportunity to make decisions to complete the task.
They can choose both a movie they have not watched before or a movie they
want to watch. If they choose a movie which they have seen before, they give
clues about the movie and they indicate what they think about the movie or the
striking points of the movie. Should they choose the latter, they mostly share
trailers by giving some preliminary information about the genre and actors and
actresses, and explain why they should watch it. Secondly, students share the
movies in Edmodo which provides a chance for students to make comparisons
among the movies, which provides reflection for the task.

Promote articulation to encourage students to verbalize their knowledge and
thinking: With the interpretations of the movies, students actually verbalize their
knowledge about the movie even if it is in a written way. Considering what is
observed in the implementation of the tasks, it was possible to see the students
discuss the movies that they had shared previous night in Edmodo during the
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breaks, which is an example of oral representation of the students’ articulation of
the knowledge.

8. Tasks are seamlessly integrated with assessment: Other than choosing the best
movie to watch and teacher’s comment on the content of the review, there is no
formal assessment tool here.

9. Create polished products: Students’ movie reviews including their own
perspectives and their comments on others’ movies can be considered as the
polished products of this task.

10. Provide coaching and scaffolding at critical times: Teacher provides the
website students can search the movies, which means she is just a guide in this
activity. Her assuming the role of a participant by indicating her personal

opinions for the movies verifies the existence of scaffolding in the process.

Task 6:

Description of the task:

Students are given a situation: ‘You have a scholarship and you are studying in
London for a while. Before you come back to Turkey, you want to buy something
special for your family. However, you do not have time to go shopping and you are
given a check that you can use in some shopping centers. Try to choose the best
presents for your family and try to write messages why you selected this for your
family members.” The students also discuss what to buy with their friends and they
get some suggestions from their friends. Teacher also asks some questions to help

students decide on what kind of a present will be suitable for their family members.
Rationale of the task:

1. Have real-world relevance: Searching some websites for shopping is an activity
done in real life, so they learn the knowledge which can be used in real life with
this task.

2. Provide authentic activities and tasks: The task is authentic since students are
exposed to different websites, which are quite authentic texts and the task itself is

also authentic because they do shopping just like in real life. Giving a situation
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keeps the authenticity of the activity even though they do not buy the things that
they shared.

Provide access to expert performances and the modelling of processes: The
teacher does not provide all the skills or materials, yet students are able to reach
to the expert knowledge by searching different websites. Even though teacher
provides the names of some shopping websites, students can choose other
English shopping websites, too.

Provide multiple roles and perspectives: Students can see different
perspectives since they can read the comments written on the shopping websites.
Inasmuch as students share the things that they want to buy in Edmodo, the other
students also can comment on therefore student get different perspectives.
Provide the opportunity to collaborate: This activity is performed individually
during the choice of the shopping website, deciding the present that they want to
buy and stating the reasons why they choose them. Nevertheless, before students
share these in Edmodo, they get suggestions from their friends during the
discussion of the task in class. Upon sharing them in class, students read and
comments on each other’s choice and these complementary parts of the activity
provide a sense of cooperation.

Provide the opportunity to reflect: Students reflect on why they choose these
presents while they are sharing them in Edmodo and they also discuss what to
buy with their friends, too. Moreover, while completing the task evaluation
forms, they have a chance to reflect on what they gained from the activity and
how they performed the task satisfactorily.

Promote articulation to encourage students to verbalize their knowledge and
thinking: Students verbalize what they think both orally when they discuss what
to buy and in written way while sharing the reasons for their choice.

Tasks are seamlessly integrated with assessment: In this task there is not any
assessment for the task or the language used in Edmodo.

Create polished products: Students’ reasons for their choice are shared in
Edmodo. This can be regarded as the polished product since students practice
writing skills and produce a text.
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10. Provide coaching and scaffolding at critical times: Teacher’s asking questions
about the family members and commenting on the things students share in

Edmodo provides a supportive environment.

Task 7:
Description of the task:

Students are given a situation ‘ It is your classmate’s (desk mate) birthday and she
loves reading in English. So, you want to get an original English book for her and
you have some websites like http://www.alibris.com,
http://www.booksamillion.com/, http://www.amazon.com visit these websites and
decide on a book and post the link that you have on his or her wall in Edmodo and
give your reasons why you chose that book and ask her whether she liked it or not
and why. You have 20 dollars’ Teacher provides a discussion in class in the last 5
minutes of lesson about the different types of English books so that students can get
an idea about what kind of a book her/his partner may like. In two classes, this

discussion part is a pair activity. The other one is a whole class activity.
Rationale of the task:

1. Have real-world relevance: This is also a shopping activity, yet it is more
related to books not clothes or gadgets. Since students can use this knowledge
and skill in real life, it is quite real-life relevant.

2. Provide authentic activities and tasks: The texts are authentic since the books
websites are not created for pedagogical purposes and giving a situation to the
students and asking them to use real websites for real-like purposes are quite
authentic tasks. Students also have a chance to choose from a variety of sources
although they are provided with sample websites for book shopping

3. Provide access to expert performances and the modelling of processes:
Students are again endowed with the websites, but they have to search and
choose their own books. They read the summaries of the books for their friends
to choose the right one and examine the website in which they learn expertized

vocabulary, which means teacher is not providing everything. Since students
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10.

share them in Edmodo, other students see them and write comments on them
stating some information about the book, which also verifies students’ access to
other learners in this process.

Provide multiple roles and perspectives: Students assume some roles like
friends, customers and they have the chance to use a variety of resources. They
can also explore different perspectives while reading the summary of the books
and comments written by their friends.

Provide the opportunity to collaborate: While they are asking questions about
the favorite type of books or different genres in class, they share some real-life
related information, so they work collaboratively in this process. When they
choose the books at home while completing the task, they express the reasons
individually. Yet, student’s comment on this book keeps the collaborative side of
the task again.

Provide the opportunity to reflect: Like in each task, students also give the
reasons for their choices, so this provides reflection and their discussion in class
supplies students with different ideas and insight.

Promote articulation to encourage students to verbalize their knowledge and
thinking: Students talk in class and the book shared in Edmodo are verification
of how students verbalize the knowledge in the process.

Tasks are seamlessly integrated with assessment: There is not a formal
assessment, yet the teacher reads the texts shared by the students and comments
on some of the shared books. This results in students’ awareness that the teacher
keeps track of each task, which can be considered as an authentic assessment.
Create polished products: Students texts and comments on each other’s book in
Edmodo are the polished products of the task.

Provide coaching and scaffolding at critical times: Teacher facilitates the
discussion in class and asks some questions and gives some clues what type of
phrases they can use while discussing the favorite types of books and she also

introduces some example books in class giving their genres.
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Task 8:
Description of the task:

Students determine a topic for the interview with the native speaker teacher via
Skype or in person (they may record the interview) and they prepare interview
questions and they share them in Edmodo. Teacher revises the questions and students
do the interview and they write a report or the recording and share it with their
friends in Edmodo. There is also a post discussion in class regarding the experience.(

Students preferred recording their voices instead of using Skype in this task)
Rationale of the task:

1. Have real-world relevance: Having conversation classes an hour every week
does not meet the students’ needs since not all the students have a chance to talk
with native speakers in English in class. One student-teacher comes into class
and she instructs or presents something, which does not provide a space for
students to talk to them one by one. Therefore, having a conversation
individually or with a pair is quite authentic. Since students need speaking
practice more to be able to use English with the foreign people, this task
prepares them for real circumstances.

2. Provide authentic activities and tasks: As it is mentioned earlier, students not
having much chance to practice their English with native speakers of English is
an authentic reason for this task. With this task students prepare themselves for a
real conversation in life. The language and context is authentic since the native
speakers of English do not know Turkish. In addition, they feel obliged to use
the language, since students are alone while talking to Americans.

3. Provide access to expert performances and the modelling of processes: It
can be stated that students are exposed to expert performances inasmuch as they
talk to native speakers of English, who can be considered expert of the
language.

4. Provide multiple roles and perspectives: Students assume the role of an

interviewer, yet what they do is having a daily conversation with native speakers
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10.

of English after they have finished asking questions they have prepared before.
Therefore, they gain lots of perspectives about different topics they have
discussed with people from a different culture.

Provide the opportunity to collaborate: In this task, there is collaboration
since two students come together and prepare some topics or some questions to
negotiate with the natives. While they are conducting the interview, they also
support each other to make the conversation go smoothly.

Provide the opportunity to reflect: They reflect on the experience by talking
about it in class sharing the striking points they have learned.

Promote articulation to encourage students to verbalize their knowledge
and thinking: They really verbalize what they have learned in terms of English
here. Speaking with natives creates an authentic context for them and they use
the language spontaneously.

Tasks are seamlessly integrated with assessment: In this task there is not a
teacher-driven assessment of students’ work. Students’ listening their own
recordings and post discussions may be regarded as the self-assessment of the
process.

Create polished products: Students’ recordings during the interview are the
polished products of this task. They listen their talk and look through their
performance later on.

Provide coaching and scaffolding at critical times: Teacher assists students in
the process of exploring topics and evaluating the appropriateness of their topics
and questions. She also helps them to find an interval to talk to natives

considering their scheduled time.

Task 9:

Description of the task:

Students work in groups of four and decide on a topic which is related to their real

life context. They are given some example topics or research questions like physical

conditions, technological advancements, instruction, social activities, facilities and

central exams in college. Then they prepare ten questions and teacher also examines
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the questions and then student prepare a survey using Survey monkey, a survey tool,
and then they share the link in Edmodo. After that, they present the results of the
survey in class using PPT poster or anything they prefer. (Presenting the results part

of the activity was not realized because of the time limitation)
Rationale of the task:

1. Have real-world relevance: Conducting a research is quite related to the real
life context since people conduct surveys to explore an issue in depth. With this
activity students are prepared for a small research activity.

2. Provide authentic activities and tasks: The topic of the research is from their
real context, which is their college and the task itself also quite authentic since
they learn the knowledge and technological tool they can use in real life setting.

3. Provide access to expert performances and the modelling of processes:
Students are equipped with a technological tool called Survey Monkey, and they
are not provided anything else. Students prepare the questions and apply the
survey and get the results by themselves. The process endows them with the
expert research skill.

4. Provide multiple roles and perspectives: Students explore the topic researched
from different perspectives during the discussion while they are deciding on the
topic and questions for the survey as a group.

5. Provide the opportunity to collaborate: As the students work in groups in the
class while preparing the survey and fill out the surveys of other groups, there is
collaboration on the completion of the task.

6. Provide the opportunity to reflect: They reflect on what they are doing, they
try to find a significant problem in class to search and they share their ideas with
the group members. There is a reflection in the process of preparing the survey.

7. Promote articulation to encourage students to verbalize their knowledge and
thinking: During the discussion, they talk in English and the presentation of the
survey results is planned to give a chance students to articulate, yet time
limitation and students’ not filling out the surveys thoroughly has limited the
activity.
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10.

Tasks are seamlessly integrated with assessment: There is not any formal
assessment that the students know, yet teacher responds each survey designed by
the students and notes down the grammar and collocation mistakes done in the
surveys and later gives explanations of the use of words in class when they have
extra time in class.

Create polished products: Students’ online surveys are the polished products of
the task.

Provide coaching and scaffolding at critical times: Teacher assists students
when they need help for the use of technological tool and classmates also help

each other during the preparation of the task.

Task 10:

Description of the task:

Students work in groups of four and they are given a situation like “You have a

scholarship for a language program and you will be there for two months. However,

the program is quite flexible. So, you want to plan a trip to that place. Prepare your

plan and share it in Edmodo. You can choose one of them if you like (Canada,

United States, Britain). Students work in groups and the teacher observes students

and if they need anything, she supports and answers students’ questions or asks some

questions to think critically.

Rationale of the task:

1.

Have real-world relevance: In real life, people can have holiday plans before
they have a trip. Students are asked to perform a task in which they can learn
how to prepare an itinerary in a foreign country using their English. Since this
knowledge will contribute to their real life, it is quite real life relevant.

Provide authentic activities and tasks: This task provides authentic texts for
the students since they search the airplane agents to get the tickets, tickets for
museums and various websites illustrating the places worth visiting in that city.

They also search for the hotels to accommodate and everything for a real trip.
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10.

Provide access to expert performances and the modelling of processes: This
task provides expert knowledge since they search everything from a number of
different websites. Since it is a group activity, students have access to other
students when they need assistance.

Provide multiple roles and perspectives: Students get lots of roles and
perspectives. They discuss where to go how to go, what to do there with their
group members. They share the workload of the group work, which means some
students search for the hotels and some search for the places to be seen.

Provide the opportunity to collaborate: Because of the nature of the activity,
students work both cooperatively and collaboratively to complete the plan.
Provide the opportunity to reflect: Students reflect when they are working
together, they decide many things as a group. They have to make a decision
about the places they want to visit and they also have to make decisions about
how to present the work that they created. Some of them used PowerPoint
Presentations while some prefer word documents in Edmodo

Promote articulation to encourage students to verbalize their knowledge and
thinking: When students report their plans, they articulate what they have
learned what they have experienced. Besides, they also state their opinions over
the task when they come to class in the warm up session at the beginning of the
lesson.

Tasks are seamlessly integrated with assessment: There is not an explicit
assessment for the students; nevertheless, students see other groups’ plans since
each group shares their own holiday plans. They evaluate each other’s task
unconsciously. In the task evaluation form, some students also refer to their
experiences of the task and how much they have been qualified in the task, which
can also be regarded as self-assessment.

Create polished products: Students’ presentation of their plans via a
PowerPoint or a word document in Edmodo is the polish products of this task
Provide coaching and scaffolding at critical times: Teacher is walking around
the class and helps students when they experience challenges regarding the
language used in the websites.
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APPENDIX D-INTEGRATION OF THE TASKS INTO LANGUAGE LEARNING CLASSROOMS - INTEGRATED TOOLS,

SKILLS AND OBJECTIVES
Task Descriptions TeChT’foool?f ical Lag ]‘i.l;;;g ¢ Objectives
Students watch one of the videos in TV Talk Shows like Ted Talks, Some talk Be able to understand an
Talk and Interview, The Real Daytime by giving their own shows like, e Listening English authentic talk in a talk
interpretations. Classmates comment on the videos shared in that e TedTalks e Writing show.
platform. They also discuss the videos in class with the introduction e  The Real e Speaking Be able to improve their note
of the teacher. Teacher also asks some questions and gives her Daytime taking skills.
comments to support the process. e Talk and Be able to comment on a
Interview current subject that they hear in
(Edmodo) English.
Be able to explore issues from
different points of view.
Students watch a part of TV series and then they work in groups of TV series Listening Be able to comprehend a real
3 or 4 and they take the roles of main characters and write their like, e Writing speech in a TV series
own dialogues and present in the class. Later, students choose the e HowIMet e Speaking Be able to create their own
best act using a rubric in class. Then, the best acts in two different Your similar dialogues in English.
classes have a competition in Edmodo using the poll function. Mother, Be able to improve their
e Avatar, creativity and critical thinking by
e Super creating a new dialogue in
natural, English.
e Fringe, Be able to present and defend
(Edmodo) their argument in English
Students work in groups of three and prepare a poster to introduce o Glogster e Writing Be able to collaborate to create a
their university to the prospective students using Glogster. Teacher  (Edmodo) e Listening product
also guides and supports the students when the students need help. e Speaking Be able to improve their critical
Then, the students share their posters in Edmodo and comment on e Reading thinking

their friends’ posters and vote for the best one to put it in the
official website of the Department of Foreign Languages.

Be able to explore issues from
different points of view.
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SKILLS AND OBJECTIVES (continued)

APPENDIX D-INTEGRATION OF THE TASKS INTO LANGUAGE LEARNING CLASSROOMS - INTEGRATED TOOLS,

L. Technologica  Language .o
Task Descriptions I Too lsg Sli'llsg Objectives

Students watch or read some news on some websites like BBC News ~ Some online e Listening e Be able to understand online
Washington Post (topics can be different and other websites can also news e Reading news in English.
be chosen) and share news in Edmodo by reflecting on the news and websites like; o Writing e Be able to improve their critical
comment on the news posted by their friends. Teacher also supports e BBC thinking on a real issue.
the process when students need help for the use of websites. News, e Be able to improve their

e Washing articulation about current issues

ton Post, happening all around the world
e Boston. e Be able to explore issues from
com, different points of view.
(Edmodo)

Students are given two different situations. In one of them, they are e [IMDB e Reading e Be able to scan in a movie
asked to go through IMDDb website and try to find the best suitable official e  Writing website in English and find the
movie so that they can meet and go to the cinema to watch this movie movie necessary information.
and they share their movie choices in Edmodo and they discuss on website e Be able to explore issues from
which one they should go. In the second one, students share their (Edmodo) different points of view.
favorite movie and they gave some information about the movie. They e Be able to think critically
also explain why they favored that movie. Students had the chance to before choosing a movie.
select one of the scenarios.
Students are given a situation ‘You have a scholarship and you are Some online
studying in London for a while. Before you come back to Turkey, you shopping e Reading e Beable toshop online in
want to buy something special for your family. However, you do not websites like o Writing English

have time to go shopping and you are given a check that you can use
in some shopping centers. Try to choose the best presents for your
family and try to write messages why you selected this for your family
members.’” The students also discuss what to buy with their friends and
they get some suggestions.Teacher also asks some questions to help.

Jerew
Ebay
Harvey
nichols

Be able to use many different
sources to get information
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APPENDIX D-INTEGRATION OF THE TASKS INTO LANGUAGE LEARNING CLASSROOMS - INTEGRATED TOOLS,
SKILLS AND OBJECTIVES (continued)

Technological  Language

Task Descriptions Tools Skills Objectives

7  Students are given a situation ° It is your classmate’s (desk mate) Some online e Reading e Be able to think critically
birthday and she loves reading in English. So, you want to get an bookstore e  Writing about the book choice
original English book for her and you have some bookwebsites and websites like e Beable to use some online
visit these websites and decide on a book and post the link that you e Amazon bookshops in English
have on his or her wall in Edmodo and give your reasons why you e Booksa
chose that book and ask her whether she liked it or not and why. You million
have 20 dollars’ Teacher has also a discussion in class about the e Allibris

different types of English books so that students can get an idea about (Edmodo)
what kind of a book her/his partner may like.

8  Students determine a topic for the interview with the native speaker e Skype e Writing e Be able to enhance their
teacher via Skype or in person (they may record the interview) and they (Edmodo) e Speaking speaking
prepare interview questions and they share them in Edmodo. Teacher e Listening ® Be able to practice how to use
revises the questions and students do the interview and they share it for communication strategies
their friends in Edmodo. They also discuss their experiences in the while talking with a foreigner
class. without any help.
9  Students work in groups of four and decide on a topic which isrelated e A survey o Writing e Be able to reflect on their
to their real life context so they are given some example topics or tool, e Speaking learning environment,
research questions like: which is e Be able to talk about their
Instruction called learning context in English.
Technology Survey e Be able to experience
Social clubs Monkey preparing an online survey.
Then, they prepare ten questions in a group of four or five and teacher (Edmodo)

also observes the students and assist them. Later, teacher presents how
to use SurveyMonkey for students. Later, students prepare a survey
using SurveyMonkey and then they share the link in Edmodo. After
that, they present the results of the survey in class using PPT poster or
anything they prefer.
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APPENDIX D-INTEGRATION OF THE TASKS INTO LANGUAGE LEARNING CLASSROOMS - INTEGRATED TOOLS,
SKILLS AND OBJECTIVES (continued)

Technological  Language

Task Descriptions Tools Skills Objectives
10 Students work in groups of 4 and they are given a situation like ‘You Search e Reading e Beable to plan a trip in English

have a scholarship for a language program and you will be there for  engines like, e  Writing in real life.
two months. However, the program is quite flexible. So, you wantto e  Google, e Be able to use many different
plan a trip to that place. Prepare your plan and share it in Edmodo. e Yandex, sources to get information in
You can choose one of them if you like (Canada, United States, and o Modzilla English.
Britain). Students work in groups and the teacher observes students (Edmodo) e Be able to improve their world
and if they need anything, she supports and answers students’ knowledge in the search of
questions or asks some questions to make them think critically and landmarks to visit.

find answers to their own questions.




APPENDIX E- PRE-SURVEY TURKISH

ORTA DOGU TEKNIK UNIVERSITESI
(D SOSYAL BILIMLER ENSTITUSU (D
INGILIZ DiLi EGITIMI
Bu anket 06zel bir {iniversitede hazirlik 06grencilerinin otantik aktiviteler
tamamlamalar1 sonucu yabanci dili otantik bir sekilde gercek hayatta ne kadar kullanip

kullanamayacaklarini aragtirmak i¢in hazirlanmistir. Bu sebeple, vereceginiz bilgilerin dogru
olmasi, aragtirmanin giivenilir sonuglar ortaya koymasi agisindan énem tagimaktadir.

Ankete katilim goniilliillik esasma dayalidir. Kigisel bilgileriniz ve ankete
vereceginiz cevaplar sadece bu bilimsel aragtirma i¢in kullanilacaktir. Anketi herhangi bir
nedenle, istediginiz an doldurmadan birakabilirsiniz. Arastirma hakkinda bilgi almak
isterseniz iletisim bilgilerinden bize ulasabilirsiniz. Anket 10-15 dakika siirmektedir.
Katilimimiz i¢in simdiden tesekkiir ederiz. Asagidaki kosullar1 kabul ediyorsaniz liitfen
kutucuga imza atiniz.

‘Bu arastirmaya goniillii olarak katiliyorum. Anketi tamamlamadan istedigim zaman
birakabilecegimi  biliyorum.  Ankette  verdigim  bilgilerin  bilimsel  arastirmada
kullanilabilecegini kabul ediyorum. Verdigim bilgiler eksiksiz ve dogrudur.’

iletisim bilgileri: Nur GEDIK nurgedik@gmail.com

A) KiSISEL BILGILERi

1 Yas:

2 | Cinsiyet: Bayan: Erkek:

3 | Giinde ortalama kag saat bilgisayar
kullantyorsunuz? 0-1 | 1-2 3-4 5-6 7+

4 | Gunde ortalama kag saat internet
kullaniyorsunuz? 0-1 | 1-2 34 5-6 7+

Size uygun gelen Evde ya
kutucuga isaret da yurtta | Okulda var
koyunuz. var

Her ikisinde de | Her ikisinde
var de yok

5 | Okulda ya da evde
kullanabileceginiz
bilgisayar var mi?

6 | Okulda ya da evde
kullanabileceginiz
internetiniz var mi?
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B) GERCEK YASAM ILE ALAKALI BECERILERI

1. Kesinlikle katilmiyorum E| E § o E
2. Katilmiyorum 9 § g S| = é
3. Katiliyorum EE|l = % % =
4. Kesinlikle katiltyorum G E| | 2| 2E
1| Soylesi programinda Ingilizce gergek bir konusmay1 kolayca 1 2 |3 4
anlayabilirim
2 | Soylesi programinda giincel olaylar tizerine duydugum 1 > |3 4
konulara Ingilizce olarak yorum yapabilirim.
3 Ingilizce bir dizide konusulanlar kolayca anlayabilirim. 1 213 4
4 Ingilizce bir dizide konusulan diyaloglar tiiriinde kendim bir 1 2 |3 4
diyalog olusturabilirim.
5 | Disiincelerimi ingilizce olarak sunup savunabilirim. 1 213 4
6 | Bir iiriin ortaya koyabilmek i¢in arkadaslarim ile Ingilizce 1 2 |3 4
kullanarak is birliginde bulunabilirim.
7 Ingilizcemi kullanarak bircok farkli agidan konular1 aragtirip 1 2 |3 4
bulabilirim.
8 | Ingilizce olan haber sitelerindeki haberleri kolaylikla anlarim. 1 2|3 4
9 | Gergek hayatta olan gergek bir sorun tizerine elestirel 1 ) |3 4
bicimde Ingilizce diisiinebilirim.
10 | Diinyanin dort bir yaninda olan giincel olaylar tizerine 1 > |3 4
fikirlerimi agik secik sekilde Ingilizce olarak ifade edebilirim.
11 | Bilgi edinmek amagcli ¢ok farkl Ingilizce kaynaklari 1 2 |3 4
kullanabilir ve onlar1 kolayca anlayabilirim.
12 | Ingilizce sinema filmi web sitelerini tarayabilir ve gerekli 1 > |3 4
bilgileri bulabilirim.
13 | Bir sinema filmini segmeden 6nce elestirel bicimde 1 > |3 4
diisiinerek sosyal bir agda fikirlerimi Ingilizce paylasabilirim.
14 | Birkag hediye alabilmek icin Ingilizce aligveris sitelerini 1 > |3 4
kolaylikla kullanabilirim.
15 | Birkag kitap satin almak ya da segmek igin kitap satan 1 > |3 4
Ingilizce web siteleri kolaylikla kullanabilirim.
16 | Konusmak istedigim herhangi bir konuda anadili Ingilizce 1 2 |3 4
olan biri ile ¢ok kolay bir sekilde ingilizce konusabilirim.
17 | Dogal bir ortamda yabanci biri ile hig yardim almaksizin 1 > |3 4
Ingilizce iletisim kurabilirim
18 | Ingilizce olarak bir sunum hazirlayabilirim. 1 213 4
19 | Gergek hayatta olan giincel konular ve problemler hakkinda 1 2 |3 4
Ingilizce konusabilirim.
20 | Gergek hayatta, Ingilizcemi kullanarak yabanci bir iilkeye 1 > |3 4

yapacagim gezi i¢in bir gezi plani olusturabilirim.
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C) TEKNOLOJIKOLARAK HAZIRLIK SEVIYELERI

1. Kesinlikle katilmiyorum g g .
2. Katilmiyorum © g S| 2 |3 §
3. Katiliyorum =2 =S |28
T cE E| 2|22
4. Kesinlikle katiliyorum 24 B S A=
JE S| 2 | L8
Google, Yahoo, Yandex gibi bazi arama motorlarini 1 ) 3 4

kullanarak Ingilizce sdylesileri izleyebilirim.

Google, Yahoo, Yandex gibi bazi arama motorlarini
kullanarak Ingilizce televizyon dizilerini izleyebilirim.

Kendi, ¢ok fonksiyonlu posterimi Glogster kullanarak
olusturup Edmodo gibi bir sosyal bir agda paylasabilirim

Edmodo gibi sosyal bir ag1 arkadaglarim ile iletigim
kurmak i¢in kullanabilirim.

Google, Yahoo, Yandex gibi bazi arama motorlarini

kullanarak ingilizce haber web sitelerini ziyaret 1 2 3 4
edebilirim.

Sinema film elestirilerini Ingilizce okumak igin bir

sinema filmi segmeden &nce Ingilizce olan IMDb nin 1 2 3 4

resmi web sitesini ziyaret edebilirim.

Bir seyler satin almak igin Ingilizce aligveris web
sitelerini ziyaret edebilirim.

Bazi kitap satan Ingilizce web siteleri ingilizce kitap
arastirmak ve satin almak i¢in kullanabilirim.

Anadili Ingilizce olan biri ile gériisme yapabilmek igin
Skype’ 1 kullanabilirim.

Ingilizce kiigiik capta bir arastirma i¢in SurveyMonkey’i
anket hazirlamak ve uygulamak amaciyla kullanabilirim.

Bir arastirmanin sonuclarini Ingilizce sunabilmek icin
bir PowerPoint sunum dosyas1 hazirlayabilirim.

1. Sizce Ingilizceyi ana dili olarak konusan kisiler ile iletisim kurabilmeniz igin
Ingilizce siniflarinda kullanilan 6grenme ve 6gretme aktivitelerin 6zellikleri neler
olmal1?

2. Sizce Ingilizceyi ana dili olarak konusan kisiler ile iletisim kurabilmeniz igin
Ingilizce siniflarinda aktiviteleri desteklemek icin hangi teknolojik araglardan ve
nasil yararlanilmal1?
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APPENDIX F- PRE-SURVEY ENGLISH

MIDDLE EAST TECHNICAL UNIVERSITY
(D GRADUATE SCHOOL OF SOCIAL SCIENCES (D
ENGLISH LANGUAGE TEACHING
This survey questionnaire was prepared to explore to what extent the students at a
private university in Turkey enhanced their authentic use of language upon completing ten

authentic tasks. Therefore, it is crucial that you give the actual information so that the results
of the study can be reliable.

Participation to the survey is a voluntary work. Your personal information and the
answers to the questions in this survey will be used for this scientific research study. You
can stop filling in questionnaire for any reason if you do not want to complete it. If you want
to get further explanations regarding the study, you can reach us using the contact
information below.The survey questionnaire lasts for 10 -15 minutes Thank you for your
participation in advance. If you accept the terms below, please sign the box given below.

‘I take part in this survey voluntarily. I know that I can cease it without completing. I accept
that the information that I have given in the survey can be used in a scientific research study.
The information that I have given is complete, precise and reliable. *

Contact Information:

Nur GEDIK  nurgedik@gmail.com

A) DEMOGRAPHIC FEATURES

1| Age:
2 | Gender: Female: Male:
How many hours do you use your computer in a
3| day? 0-1 1-2 |34 5-6 | 7-+
How many hours do you use The Internet in a
4| day? 0-1 1-2 | 34 5-6 | 7-+
Idon’t
Put a mark to the I have access .| T have access | have
. . . T have access in | . )
place which is at home or in school in both of access in
appropriate for you dormitory them both of
them

Do you have access to
5| the Internet at school
or in dormitory

Do you have access to
6 | the computer at school
or in dormitory
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B) COMPETENCY IN THE USE OF AUTHENTIC TASKS IN REAL LIFE

1. Totally disagree o | ©

2. Disagree 22 8| o >

3. Agree Tg =3 g | & Tg 8

4. Totally agree S| A | < =&
1 | I can understand an authentic talk in English in a talk

show easily. 1 2 3 4
2 | I can comment on a current subject that I hear in a talk

show in English. 1 2 3 4
3 | I can comprehend a real speech on a TV series in

English easily. 1 2 3 4
4 | I can create my own similar dialogues in English for a

TV series 1 2 3 4
5 | I can present and defend my argument in English. 1 5 3 4
6 | I can collaborate in English with my friends to create

a product 1 2 3 4
7 | I can explore issues from different points of view by

searching in English. 1 2 3 4
8 | I can understand online news in English easily. 1 2 3 4
9 | I can think critically on a real issue in English. 1 2 3 4
10 | I can articulate about current issues happening all

around the world in English 1 2 3 4
11 | I can use different sources in English to get

information. 1 2 3 4
12 | I can scan an English movie website and find the

necessary information 1 2 3 4
13 | I can think critically and share my ideas in English in

a network before choosing a movie. 1 2 3 4
14 | I can easily use a shopping website in English to get

some presents 1 2 3 4
15 | I can use some online bookshop websites in English

to get some books 1 2 3 4
16 | I can interact with a native speaker of English on any

topic I like. 1 2 3 4
17 | I can communicate with a foreigner in English without

any help in a natural environment. 1 2 3 4
18 | I can prepare a presentation in English 1 2 3 4
19 | I can talk about current problems happening in my

real life in English 1 2 3 4
20 | I can plan a trip in English in real life. 1 2 3 4

263




C) LEVEL OF READINESS FOR THE USE OF TECHNOLOGY
1. Totally disagree

(]
2. Disagree > 8| & >
= & oh o4 = o
3. Agree s & 8 o = 3
»l = 50
4. Totally agree S5 A < S &b

1 I can watch TALK SHOWS online in English using
some search engines like GOOGLE, YAHOO,
YANDEX

2 I can watch TV SERIES in English using some
search engines like GOOGLE, YAHOO, YANDEX
3 I can use GLOGSTER to create my interactive poster
and share it in a social network like EDMODO. 1 2 3 4

,_‘
e}
w
N

4 I can use EDMODO to contact with my friends
online

5 I can visit NEWS WEBSITES in English using some
search engines like GOOGLE, YAHOO, YANDEX 1 2 3 4

6 I can visit IMDB online movie review website in
English to decide on a movie reading movie reviews 1 2 3 4
in English.

7 I can visit English online SHOPPING WEBSITES to
get something. 1 2 3 4

8 I can use some online BOOKSHOP WEBSITES to
search and get a book 1 2 3 4

9 I can use SKYPE to communicate with native
speakers of English 1 2 3 4

10 | I can use SURVEY MONKEY to prepare and apply a
survey for a small research project in English. 1 2 3 4

1T | I can prepare a POWERPOINT PRESENTATION to
present the findings of a project In English. 1 2 3 4

1. What do you think should be the qualifications of language learning and
teaching activities to be able to communicate with the native speakers of
English?

2. What do you think should be the technological tools to be used to support the

language learning and teaching activities?



APPENDIX G- TASK EVALUATION FORM TURKISH

Kesinlikle katilmiyorum
Katilmiyorum
Katiliyorum

Kesinlikle katiliyorum

PO

Kesinlikle
katilmiyorum

Katilmiyorum

Katiliyorum

Kesinlikle

katiltyorum

Aktivite giinliik hayatla iliskilendirebilecegim ve
gercek hayatta da kullanilabilecegim bilgileri
O0grenmeme katki sagladi.

—_—

N

Bu aktivite benim elestirel diigiinmemi
gelistirmeme katki sagladi

Bu aktivite benim bir¢ok farkli kaynagi
kullanmama neden oldu.

Bu aktivite benim farkli kaynaktan yararlanarak
elde ettigim bilgileri arkadaglarim ve bazi uzman
kimseler ile paylasabilmemi sagladi.

Bu aktivite benim arkadaglarim ile igbirligi icinde
caligmami sagladi.

Bu aktivite benim farkli konularda farkli bakis
acilar1 6greneme katki sagladi.

Bu aktivite Ingilizce 6grenmem acisindan ders
kitab1 diginda farkli 6grenme materyallerini
kullanabilmeme katki1 sagladi.

Bu aktivite Ingilizce grenmem konusunda bana
higbir katkida bulunmadi.

Bu aktivite benim kendi yaptiklarim {izerine tekrar
diisiinmemi saglad.

10

Bu aktivite benim duygu ve diisiincelerimi
Ingilizce olarak agik bir sekilde ifade edebilmemi
sagladi.

11

Bu aktivite benim anadili _1ngilizce olan insanlarin
gercek hayatta kullandig1 Ingilizce web sitelerini

ve bazi teknolojik programlari kullanmami sagladi.

12

Bu aktivite benim sadece birkag saat diliminde
degil de daha uzun bir siirede aktiviteyle
ilgilenmemi sagladi.

13

Bu aktivitelerin benim ya da ana dili ingilizce olan
birinin gercek hayatta yaptiklari ile hicbir alakasi
yoktu.

14

Bu aktivite ingilizce 6grenmem anlaminda bana
¢ok katkida bulundu.

15

Bu aktivitede 6gretmenimiz ders anlaticidan ¢ok
bize bir rehber gibiydi.

265




1. Bu aktivitede hoslandiginiz noktalar ve nedenleri nelerdir?
Noktalar

2. Bu aktivitede hoslanmadiginiz noktalar ve nedenleri nelerdir?

Noktalar



APPENDIX H- TASK EVALUATION FORM ENGLISH

1.Totally disagree i:_i
2. Disagree 3] 8 <
> s >
3. Agree =5 B | g |=
4. Totally agree g2 2| 5| g
Al A < | =
1 This activity contributed to me in terms of getting the
knowledge that I can associate with the real life and use 1 2 3 4
in real life.
2 This activity contributed to me in terms of enhancing my 1 ) 3 4
critical thinking skills.
3 This activity helped me to use a variety of sources. 1 2 3 4
4 This activity encouraged me to share the information that
I obtained by using different sources with my friends and 1 2 3 4
some experts.
5 This activity helped me to work in cooperation with my
. 1 2 3 4
friends.
6 This activity contributed to me in terms of learning 1 ) 3 4
different points of views in different issues.
7 This activity provided me with the use of learning 1 ) 3 4
materials other than text book in the learning of English.
8 This activity did not contribute at all in terms of learning
. 1 2 3 4
English.
9 This activity provided me with the reflection over what I
1 2 3 4
had done.
10 | This activity contributed to me in terms of expressing my 1 ) 3 4
feelings and thoughts clearly in English.
11 | This activity provided me with the use of English
websites and some technological tools that the native 1 2 3 4
speakers of English use in real life.
12 | This activity provided the engagement with the activity
o 1 2 3 4
much longer than a few hours’ time slot.
13 | This activity had nothing to do with the things that I or
. . . 1 2 3 4
any native speakers do in real life.
14 | This activity contributed to me a lot in terms of learning
. 1 2 3 4
English.
15 | In this activity, our instructor was like a guide rather than 1 5 3 4

a lecturer.

267




1. What are the points that you liked in the task and what are the reasons?
Points

2. What are the points that you disliked in the task and what are the reasons?

Points



APPENDIX I- POST-SURVEY TURKISH

»

ORTA DOGU TEKNIK UNIiVERSITESI
SOSYAL BILIMLER ENSTITUSU
INGIiLiz DILI EGITiMI

Bu anket 06zel bir {niversitede hazirlik Ogrencilerinin otantik aktiviteler
tamamlamalart sonucu onlarin tutum ve diislincelerini ortaya ¢ikarmak amaci ile
hazirlanmigtir. Bu sebeple, vereceginiz bilgilerin dogru olmasi, arastirmanin giivenilir
sonugclar ortaya koymasi agisindan énem tasimaktadir.

Ankete katilim goniilliilik esasina dayalidir. Kisisel bilgileriniz ve ankete
vereceginiz cevaplar sadece bu bilimsel arastirma igin kullanilacaktir. Anketi herhangi bir
nedenle, istediginiz an doldurmadan birakabilirsiniz. Arastirma hakkinda bilgi almak
isterseniz iletigim bilgilerinden bize ulasabilirsiniz.

Anket 10-15 dakika siirmektedir. Katiliminiz i¢in simdiden tesekkiir ederiz.
Asagidaki kosullart kabul ediyorsaniz liitfen kutucuga imza atiniz.

‘Bu arastirmaya goniillii olarak katiliyorum. Anketi tamamlamadan istedigim zaman
birakabilecegimi  biliyorum.  Ankette  verdigim  bilgilerin  bilimsel  arastirmada
kullanilabilecegini kabul ediyorum. Verdigim bilgiler eksiksiz ve dogrudur.’

Contact Information:

Nur Gedik

nurgedik@gmail.com

MA Student at Middle East Technical University

Instructor at TOBB University of Economics and Technology

A) KISISEL BILGILERI

1 | Adi Soyadi:

Cinsiyet: Bayan: Erkek:

3 | Yas
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B) GERCEK YASAM ILE ALAKALI BECERILERI

1. Kesinlikle katilmryorum ﬁ § é § i’ §
2. Katilmiyorum = g g % = S
3. Katiliyorum ZZ S| S| 3E
4. Kesinlikle katilryorum M E M| M| ¢ E
1 | Soylesi programinda Ingilizce gergek bir konusmay1 kolayca 1 2|3 4
anlayabilirim
2 | Soylesi programinda giincel olaylar tizerine duydugum 1 ) 4
konulara Ingilizce olarak yorum yapabilirim.
3 Ingilizce bir dizide konusulanlar kolayca anlayabilirim. 1 213 4
4 Ingilizce bir dizide konusulan diyaloglar tiiriinde kendim bir 1 s 4
diyalog olusturabilirim.
5 Diisiincelerimi ingilizce olarak sunup savunabilirim. 1 213 4
6 | Bir iiriin ortaya koyabilmek icin arkadaslarim ile Ingilizce 1 2|3 4
kullanarak ig birliginde bulunabilirim.
7 Ingilizcemi kullanarak bircok farkli agidan konular1 arastirip 1 213 4
bulabilirim.
8 | Ingilizce olan haber sitelerindeki haberleri kolaylikla 1 21 4
anlarim.
9 | Gergek hayatta olan gergek bir sorun tizerine elestirel 1 2|3 4
bigimde Ingilizce diisiinebilirim.
10 | Diinyanin dort bir yaninda olan giincel olaylar iizerine
fikirlerimi acik secik sekilde Ingilizce olarak ifade 1 213 4
edebilirim.
11 | Bilgi edinmek amagli ok farkl Ingilizce kaynaklart 1 2|3 4
kullanabilir ve onlar1 kolayca anlayabilirim.
12 | Ingilizce sinema filmi web sitelerini tarayabilir ve gerekli 1 2 4
bilgileri bulabilirim.
13 | Bir sinema filmini segmeden 6nce elestirel bicimde
diisiinerek sosyal bir agda fikirlerimi ingilizce 1 213 4
paylasabilirim.
14 | Birkag hediye alabilmek igin Ingilizce aligveris sitelerini 1 2 |3 4
kolaylikla kullanabilirim.
15 | Birkag kitap satin almak ya da se¢mek i¢in kitap satan 1 2|3 4
Ingilizce web siteleri kolaylikla kullanabilirim.
16 | Konusmak istedigim herhangi bir konuda anadili Ingilizce 1 > 4
olan biri ile ¢ok kolay bir sekilde Ingilizce konugabilirim.
17 | Dogal bir ortamda yabanci biri ile hi¢ yardim almaksizin
oo e 1 213 4
Ingilizce iletisim kurabilirim
18 | Ingilizce olarak bir sunum hazirlayabilirim. 1 2 13 4
19 | Gergek hayatta olan giincel konular ve problemler hakkinda 1 2 |3 4
Ingilizce konusabilirim.
20 | Gergek hayatta, Ingilizcemi kullanarak yabanci bir iilkeye 1 21 4

yapacagim gezi i¢in bir gezi plani olusturabilirim.
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C ) TEKNOLOJIKOLARAK HAZIRLIK SEVIYELERI

1. Kesinlikle katilmiyorum § § = =
2. Katilmiyorum ﬁ 9 % g ﬁ 2
3. Katiliyorum g E |2 |E5
4. Kesinlikle katiltyorum 2 & = @ =
M| M ( M
1 Google, Yahoo, Yandex gibi bazi arama motorlarini 1 ) 3 4
kullanarak Ingilizce sdylesileri izleyebilirim.
2 Google, Yahoo, Yandex gibi bazi arama motorlarim 1 ) 3 4
kullanarak Ingilizce televizyon dizilerini izleyebilirim.
3 Kendi, ¢ok fonksiyonlu posterimi Glogster kullanarak 1 ) 3 4
olusturup Edmodo gibi bir sosyal bir agda paylasabilirim
4 Edmodo gibi sosyal bir ag1 arkadaglarim ile iletisim 1 ) 3 4
kurmak i¢in kullanabilirim.
5 Google, Yahoo, Yandex gibi bazi arama motorlarini
kullanarak Ingilizce haber web sitelerini ziyaret 1 2 3 4
edebilirim.
6 Sinema film elestirilerini Ingilizce okumak igin bir
sinema filmi segmeden &nce Ingilizce olan IMDb nin 1 2 3 4
resmi web sitesini ziyaret edebilirim.
7 Bir seyler satin almak icin Ingilizce aligveris web 1 ) 3 4
sitelerini ziyaret edebilirim.
8 Baz1 kitap satan Ingilizce web siteleri Ingilizce kitap 1 ) 3 4
aragtirmak ve satin almak i¢in kullanabilirim.
? Anadili Ingilizce olan biri ile gériisme yapabilmek icin 1 ) 3 4
Skype’ 1 kullanabilirim.
10 |, .. - . . .
Ingilizce kiigiik capta bir aragtirma i¢in SurveyMonkey’i 1 5 3 4
anket hazirlamak ve uygulamak amaciyla kullanabilirim.
1 Bir arastirmanin sonuglarmi Ingilizce sunabilmek icin 1 ) 3 4
bir PowerPoint sunum dosyas1 hazirlayabilirim.
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hakkinda tartisiyorsunuz.

Aktivite 2
Sinifta son zamanlarda en cok

izlenen TV dizilerinden ( How I
met your mother, Big bang
theory, Vampire diaries, Game of
thrones) birini izliyorsunuz ve
sonra grup halinde ana
karakterleri kullanarak kendi
diyaloglarinizi olusturuyor ve
sinifta kiiciik bir sahne
canlandirtyorsunuz. Daha
sonrasinda cekilen videolar:
izleyerek videolar hakkinda
yorumlar yaparak en iyi oyunu
seciyorsunuz.

S0 BARWN—O

Gergek hayat ile Verilen Asagidaki
iligkilendirebilece | aktiviteleri aktivitelerin
giniz aktivitelerin | hazirlarken Ingilizce
Ingilizce nasil Ogrenimine
Ogretiminde hissettiniz? katki
kullanilmasinin (0 ile 10 aras1 | oranim
onemi hakkinda bir deger belirtiniz.
ne veriniz) (0ile 10
diisiiniiyorsunuz? arasi bir
(0 ile 10 aras1 bir | 0:Hig deger
deger veriniz) eglenmedim veriniz)
0: Hi¢ 6nemli ‘ 0:Hig katkis1
degil olmadi
10:Cok
‘ eglendim ‘
10: Cok 6nemli 10:Cok
katkis1 oldu
- 0 0 0
Aktivite 1 1 1 1
. 2 2 2
Ted Talks, Talk and Interview ve 3 3 3
The Real gibi, TV 4 4 4
programlardan birini
. . 5 5 5
izliyorsunuz ve Edmodo’da video 6 6 6
paylasarak yorum yapiyorsunuz.
. 7 7 7
Arkadaslarimz da sizin 3 3 3
paylastigimz videolari izleyerek 9 9 9
yorum yapiyor ve videolar 10 10 10

S0 IR REWN—O
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Aktivite 3

OKkulunuzun web sitesinde
yaymlamak iizere okulun
tamitimin yapan bir posteri
Glogster kullanarak
hazirhyorsunuz. Glogster’da
video text resim ekleme gibi
ozellikleri kullaniyorsunuz. Daha
sonrasinda posterlerinizi
Edmodo’da paylasarak
birbirinizin caliymalarina yorum
yapiyorsunuz.

Aktivite 4

BBC News, Washington Post,
New York Times, The Big Picture
Boston.com gibi haber
sitelerinden haber okuyarak ya
da izleyerek Edmodo’da
paylasiyor ve haber iizerine
yorumunuzu ekliyorsunuz ve
arkadaslarimz da paylastigimiz
haberler iizerine yorum yapiyor.

Aktivite 5

IMDb web sitesinden sinif
arkadaslarimz ile hep birlikte
izleyebileceginiz bir sinema filmi
secerek film iizerine
yorumlarinizi yaziyorsunuz ve
Edmodo’da paylasiyorsunuz.
Paylasilan filmlerden izlediginiz
varsa yorum yapiyor ya da
diisiincenizi belirtiyorsunuz.
Sonra paylasilanlar arasindan
izleyeceginiz filmi seciyorsunuz.
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Aktivite 6
Size soyle bir durum veriliyor: *

Londra’da bir siireligine burs
kazandiniz ve orada 68renim
goriiyorsunuz. Tiirkiye’ye
donmeden aileniz icin hediyelik
bir seyler almak istiyorsunuz
fakat ahsverise gitmek icin yeterli
vaktiniz yok ve online alisveris
yapiyorsunuz. Aileniz i¢in
alacaklarimizi Edmodo’da
paylasarak neden bu hediyeleri
onlar icin sectiginizi
yaziyorsunuz.

Aktivite 7

Size soyle bir durum veriliyor:
‘Sinif arkadasinizin dogum giinii
icin bir hediye almak istiyorsunuz
kendisi kitap okumayi ¢ok seviyor
ozellikle de Ingilizce’ sini
gelistirmek adina kitaplarn
Ingilizce kitaplar okuyor.” Daha
sonrasinda simiftaki partneriniz
ile okumaktan hoslandig: kitap
tiirleri iizerine Ingilizce olarak
konusuyorsunuz ve baz kiiciik
ipuclari ile daha sonra
arkadasiniz icin verilen kitap
sitelerinden bir kitap secerek ve
neden o kitabi sectiginizi de
belirterek Edmodo’ da

Aktivite 8

Okuldaki Ingilizce ana dili olan
hocalar ile goriisme icin bazi
sorular hazirliyorsunuz ve
sonrasinda onlara onlarin kiiltiirii
ve giinliik yasamlar1 hakkinda
sorular sorarak bir konusma
gerceklestiriyorsunuz. Bu
goriismeyi Skype yoluyla ya da
yiiz yiize yapiyor iseniz de
recording le kaydediyorsunuz
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Aktivite 9

4-5 Kisilik gruplar halinde
okulunuzda bulunan bir sorun ya
da konu iizerine bir arastirma
yapiyorsunuz. Oncelikle temel
arastirma sorularmmza karar
veriyorsunuz daha sonra da
Survey Monkey kullanarak bir
anket olusturuyor ve
uyguluyorsunuz. Daha sonra
arastirma sonuclarinizi poster ya
da PowerPoint sunum dosyasi ile
sinifta sunarak arkadaslarimz ile
paylasiyorsunuz.

Aktivite 10

Size soyle bir durum veriliyor:
‘Bir dil kursundan dolay: 2 ay
boyunca yurt disinda olacaksiniz
ve bu siire zarfinda kurs saatleri
esnek oldugundan dolay: oldukc¢a
¢ok bos zamanimiz olacak ve siz
de kaldigimiz yerde baz yerlere
gezinti yapmak istiyorsunuz.” Bu
durumda 4-5 kisilik gruplar
halinde bir gezi plam
hazirhiyorsunuz. Ve planiniz
Edmodo’da diger gruplar ile
paylasiyorsunuz.
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1. Gergek yasam ile baglantili olarak verilen Ingilizce 6grenme aktivitelerini

onemli veya gerekli buluyorsaniz nedenlerini belirtiniz.
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2. Gergek yasam ile baglantili olarak verilen Ingilizce 6grenme aktivitelerini

Oonemsiz veya gereksiz buluyorsaniz nedenlerini belirtiniz.

3. Gergek yasam ile baglantili olarak verilen aktivitelerin Ingilizce 6greniminde
yararlarini arttirmak i¢in Onerilerininiz nelerdir?

4. Gergek yasam ile baglantil olarak verilen aktivitelerin disinda Ingilizce
ogreniminde kullanmak i¢in:

a. Bagka hangi teknolojik araglarin kullanimini 6nerirsiniz?

b. Baska hangi aktivitelerin uygulanmasinin dnerirsiniz?
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APPENDIX J- POST-SURVEY ENGLISH

O

MIDDLE EAST TECHNICAL UNIVERSITY
GRADUATE SCHOOL OF SOCIAL SCIENCES
ENGLISH LANGUAGE TEACHING
This survey was prepared for the purpose of revealing the perceptions of the students
upon completeing authentic tasks.Therefore, it is crucial that you give the actual
information so that the results of the study can be reliable.
Participation to the survey is a voluntary work. Your personal information and the
answers to the questions in this survey will be used for this scientific research study.
You can stop filling in questionnaire for any reason if you do not want to complete it.
If you want to get further explanations regarding the study, you can reach us using
the contact information below.
The survey questionnaire lasts for 10 -15 minutes Thank you for your participation in
advance. If you accept the terms below, please sign the box given below.
‘I take part in this survey voluntarily. I know that I can cease it without completing. |
accept that the information that I have given in the survey can be used in a scientific
research study. The information that [ have given is complete, precise and reliable. ¢

Contact Information:

Nur Gedik
nurgedik@gmail.com
MA Student at Middle East Technical University
Instructor at TOBB University of Economics and Technology

A) DEMOGRAPHIC INFORMATION

1 | Adi Soyadr:

2 | Cinsiyet: Bayan: Erkek:

3 | Yas
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B) OMPETENCY IN THE USE OF AUTHENTIC TASKS IN REAL LIFE

1. Totally disagree
2. Disagree > § § o >
3. Agree =P %D o = §
4. Totally agree S22 A & S e
1 I can understand an authentic talk in English in a 1 2 3 4
talk show easily.
2 I can comment on a current subject that [ hear in a 1 2 3 4
talk show in English.
3 I can comprehend a real speech on a TV series in 1 2 3 4
English easily.
4 I can create my own similar dialogues in English 1 2 3 4
for a TV series
5 I can present and defend my argument in English. 1 2 3 4
6 I can collaborate in English with my friends to 1 2 3 4
create a product
7 I can explore issues from different points of view 1 2 3 4
by searching in English.
8 I can understand online news in English easily. 1 2 3 4
9 I can think critically on a real issue in English. 1 2 3 4
10 | I can articulate about current issues happening all 1 2 3 4
around the world in English
11 | I can use different sources in English to get 1 2 3 4
information.
12 | I can scan an English movie website and find the 1 2 3 4
necessary information
13 | I can think critically and share my ideas in English 1 2 3 4
in a network before choosing a movie.
14 | I can easily use a shopping website in English to 1 2 3 4
get some presents
15 | Ican use some online bookshop websites in 1 2 3 4
English to get some books
16 | I can interact with a native speaker of English on 1 2 3 4
any topic I like.
17 | I can communicate with a foreigner in English 1 2 3 4
without any help in a natural environment.
18 | I can prepare a presentation in English 1 2 3 4
19 | Ican talk about current problems happening in my 1 2 3 4
real life in English
20 | Ican plan a trip in English in real life. 1 2 3 4
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C) LEVEL OF READINESS FOR THE USE OF TECHNOLOGY

1. Totally disagree
2. Disagree > 8| 8 >
= &y &b o3 =
3. Agree EREAE o ER
4. Totally agree SE A I R
I can watch TALK SHOWS online in English using 1 2 3 4
1 | some search engines like GOOGLE, YAHOO,
YANDEX
) I can watch TV SERIES in English using some 1 2 3 4
search engines like GOOGLE, YAHOO, YANDEX
3 I can use GLOGSTER to create my interactive poster ! 2 3 4
and share it in a social network like EDMODO.
4 I can use EDMODO to contact with my friends 1 2 3 4
online
.. . . . 1 2 3 4
5 I can visit NEWS WEBSITES in English using some
search engines like GOOGLE, YAHOO, YANDEX
I can visit IMDB online movie review website in 1 2 3 4
6 | English to decide on a movie reading movie reviews
in English.
L. . . 1 2 3 4
7 I can visit Enghsh online SHOPPING WEBSITES to
get something.
3 I can use some online BOOKSHOP WEBSITES to 1 2 3 4
search and get a book
. . . 1 2 3 4
9 I can use SKYPE to communicate with native
speakers of English
1 2 3 4
10 I can use SURVEY MONKEY to prepare aqd apply
a survey for a small research project in English.
|1 | 1 can prepare a POWERPOINT PRESENTATION®0 | ' | 2 | 7 | *
present the findings of a project In English.
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the videos.

TASK 2

You watch one of the current TV
series ( How I met your mother,
Big bang theory, Supernatural,
Vampire diaries, Game of
thrones) and using the characters
in the TV series, you make up
your own dialogues and you act
out a short scene in class. In the
end, watching the acts that you
have performed, you comment on
the acts and choose the best play.

SV IUN D W~ O

What do you think | How did you | Please
about the feel while identify the
importance of the | completing the | ratio of the
use of activities tasks contribution
associated with ? Give values | of the
real life? Give between activities
values between 0-10 below to the
0-10 language
learning
0: Not important 0:1 did not .Give values
at all enjoy at all between
0-10
‘ 0: It did not
10: Very contribute at
important 10:1 enjoyed a | all
lot ‘
10: It
contributed a
lot.
TASK 1
0 0 0
You watch one of the talk shows ; é é
such as Ted Talks, Talk and 3 3 3
Interview and The Real Time and 4 4 4
you share your videos in Edmodo 5 5 5
and you comment on it. After 6 6 6
that, your friends also watch your 7 7 7
videos and comment on your 8 8 8
videos. Later, you discuss about 0 o o
’ 10 10 10

S0V WN— O

e R = I NS SR
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TASK 3

You prepare a poster promoting
your university by using Glogster.
You use the functions of Glogster
like adding texts, pictures and
videos. Then, you share your
posters in Edmodo and you
comment on each other’s works.

TASK 4

You watch or read news on some
news websites such as BBC News,
Washington Post, New York
Times, The Big Picture
Boston.com and you share your
news in Edmodo and you add
your reflection and your friends
also comment on the news that
you have shared.

TASK 5

On IMDDb, you choose a movie
that you can watch with your
classmates and write your own
comments and you share it in
Edmodo. If there is a movie that
you have watched in Edmodo, you
comment on them and state your
opinion. Then you select the
movie that you want to watch
among those shared in Edmodo.
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TASK 6

You are given a situation like this:
‘“You have a scholarship in
London and you’re taking courses
there. You want to buy some
presents for your family before
you turn back to Turkey, but you
do not have time to go shopping.
You prefer online shopping. You
share what you will get as a
present for your family in
Edmodo and you state your
reasons why you have chosen
these presents.”’

TASK 7
You are given a situation like this

S0 W —O
D00 AWN—O
S0 R W~ O

: ‘You want to buy a present for 0 0 0
your classmate for his/her 1 1 1
birthday and he/she likes reading 2 2 2
much he/she reads English books 3 3 3
to improve his/her English.” Then, 4 4 4
. 5 5 5
you discuss about the type of 6 6 6
books that he/she likes reading in 7 7 7
class in a pair activity and with 8 8 8
those tips, you choose a book from 9 9 9
10 10 10

the sample websites provided.
Finally, you share this choice by
giving the reasons in Edmodo.

TASK 8

You prepare some questions to
have an interview with the native
speakers of English in the prep
school and you have a meeting in
which you discuss some cultural
and daily issues with them. You
do this via Skype or if you do this
face to face you record your voice.
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SO NANUNDE W — O

N
(o]
N



TASK 9

You do a research on a problem (l) (1) (1)
or a topic in the school by 2 2 2
working in groups of 4-5. First of 3 3 3
all, you decide on your research 4 4 4
questions and by using Survey 5 5 5
Monkey, you prepare a survey 6 6 6
and you ask for your friends to fill 7 7 7
out the survey in Edmodo. g g S
Finally, You share the results 10 10 10

with a poster or a PowerPoint
presentation in class.

TASK 10

0 0 0
You are given a situation like this: 1 1 1
Thanks to a language course, you 2 2 2
will be abroad and since the 3 3 3
course schedule is quite flexible, g g 451
you will have a lot of free time 6 6 6
there and you want to have a trip, 7 7 7
SO you prepare an itinerary in 8 8 8
groups of 4-5 and you share your 9 9 9

10 10 10

plan with the other groups in
Edmodo.

1. If you consider the learning activities associated with the real life

important or necessary, please state the reasons?
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If you consider the learning activities associated with the real life
(auhentic tasks) unimportant or unnecessary, please state the reasons?

What are your suggestions to increase the benefits of the tasks associated
with real life ( authentic tasks) in learning English?

Besides the given authentic tasks and technological tools associated with
real life,

What other technological tools do you recommend?

What other tasks do you recommend?
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APPENDIX K- SEMI-STRUCTURED INTERVIEW QUESTIONS TURKISH

)

2)

3)

4)
5)
6)
7)
8)
9)

Gergek hayat ile iliskilendirilen aktivitelerin Ingilizce dgrenirken simif i¢inde
kullanilmast ya da &dev olarak verilmesi hakkinda genel olarak ne
diisiiniiyorsunuz?

Gergek hayat ile iliskilendirilen aktivitelerin Ingilizce dgrenirken smif i¢inde
kullanilmas1 ya da 6dev olarak verilmesi dil 6grenimine ve bu dili gercek
hayatta kullanmaniza katki saglar mi1? Saglarsa ne gibi yararlar1 olur?
Avantajlart nelerdir?

Gergek hayat ile iliskilendirilen aktivitelerin ingilizce dgrenirken simif iginde
kullanilmast veya 6dev olarak verilmesinin sizce ne gibi sikintilar1 olabilir?
Dezavantajlari nelerdir?

Gergek hayat ile iligkilendirilen aktiviteleri yaparken nasil hissettiniz?

En ¢ok hangi aktiviteyi daha ¢ok yararli buldunuz? Neden?

En az hangi aktiviteyi yararli buldunuz? Neden?

En ¢ok hangi teknolojik 6grenme aracini daha yararli buldunuz? Neden?

En az hangi teknolojik 6grenme aracini yararli buldunuz? Neden?

Bu donem boyunca yapilan aktivite ve kullanilan teknolojik Ogrenme

araglarinin yararlarini arttirmak i¢in ne onerirsiniz?

10) Bu donem boyunca yapilan aktivite ve kullanilan teknolojik 6grenme

araclarim1 bundan sonra ders disinda Ogretmenin yardimi olmadan da
kullanmaya devam etmeyi diisiiniiyor musunuz? Hayir ise, neden? Evet ise,

hangilerini? Nasil veya neden?

11) Sizce sonraki dénemlerde, Ingilizce dgretimi yapilirken, gercek hayat ile

iliskilendirilen aktiviteler Ingilizce derslerinde kullanilmali mi1 yoksa

kullanilmamali m1? Neden?

12) Konu ile ilgili eklemek istediginiz yorumunuz ya da bana sormak istediginiz

bir soru var m1?
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APPENDIX L- SEMI-STRUCTURED INTERVIEW QUESTIONS ENGLISH

A A A L

1.

12.

. What do you think about the use of authentic tasks (tasks that were

associated with the real life ) in language classes or their being given
as homework in general?

Does the use of authentic tasks in language classes or their being
given as homework contribute to language learning and the use of it
in real life? If they contribute, what might be the contributions? What
are the advantages of these tasks?

What might be the problems of the use of authentic tasks in language
classes or their being given as homework? What are the disadvantages
of these tasks?

How did you feel while completing the authentic tasks?

Which activity did you find much more beneficial? Why?

Which activity did you find the least beneficial? Why?

Which technological tool did you find the most beneficial? Why?
Which technological tool did you find the least beneficial? Why?
What do you suggest to increase the benefits of the tasks completed

and the technological tools used during the semester?

.Do you think that you will continue using the activities and

technological tools used during the whole semester without teacher’s
help outside the class? If the answer is no, why? If the answer is yes,
which ones do you want to use and why?

Do you think that these authentic tasks (tasks that are related to real
life) should be or should not be used in language classes? Why?

Are there any comments related to the topic that you want to add or

any questions that you want to ask?
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APPENDIX M- SAMPLE CODING IN QUALITATIVE DATA ANALYSIS OF THE STUDY

A sample coding for pre-survey (Turkish data)

A SAMPLE CODING FOR PRE-SURVEY

Data Sizce Ingilizceyi anadili olarak konusan kisiler ile iletisim
number kurabilmek i¢in ingilizce simiflarinda kullanilan 63renme

Level A ve 0gretme aktivitelerinin 6zellikleri neler olmalidir?

1 - Bence bu aktiviteler yapilirken o dilin

konusuldugu kiiltiir ve hayat tarzi hakkinda da

bilgi sahibi olmaliy1z.

- Gramerden daha ¢ok kelime bilgisi speaking,
writing vb. aktiviteler agirlikli olmalidir.

- Herkesin BifiybARCINHEKIUPIATRAUASNOIABIIIE B

Sizce ana dili Ingilizce olarak konusan kisiler ile iletisim
kurabilmeniz i¢cin Ingilizce simflarinda kullanilan 6grenme
ve 6gretme aktivitelerini desteklemek igin hangi teknolojik
araglardan ve nasil yararlanilmalidir?
3 - - gibi sosyal aglarla aktif anadili ingilizce
olan birsiyle derste konugma saglanabilir.
- Dersteki konular JHIGOIMME desteklenerek gorsel
ve isitsel hafizaya etki edebilir.
- Dersin daha ¢ok aktivite ile islenen konun pratigi
yapilabilir. Bunun i¢in sosyal ag kullanilabilir.

Coding

1.Necessity of learning about
the culture and lifestyle of the
people

2.Necessity of emphasis on
language skills like speaking
and writing

3.Having a pen pal from other
countries

Coding

Skype
Videos

Social network

Category

1.Real life
relevancy

2.Language skills
and content

3.Communication

Category

Technological
tools

Theme

Qualifications of
the language
learning and
teaching activities

Theme

Use of
technological tools
in language classes




A sample coding for task evaluation form (Turkish data)

A SAMPLE CODING FOR TASK EVALUATION FORMS

LEV

QUESTIONS
EL A
Data 1A.. g . 25 .. 2B3...
Num- Bu aktivitede Nedenleri Bu aktivitede Aktiviteyi daha
b hoslandiginiz hoslanmadigin iyi yapmak i¢in
er LT
noktalar 1z noktalar onerileriniz
2 Ingilizceme Ingilizcemi Gayet yararlh
sagladigi katki daha ¢ok bir aktiviteydi
gelistirdi.
Anadili
Ingilizce olan
insanlarin nasil
konustugunu .
duydum.
3 Ingilizceme katki ~ Giinliik -
sagladi. konusgma
dilinden kelime ve kilik kiyafetli
ve climle
kullanimlarini
Ogrendim. .
4 Ogrencilerin aktif
oldugu, pratik
yapabildigi bir belki biraz
etkinliktir. amatorce
olmus olabilir
ama bu bir
sorun degil.
10 Oncelikle r En 6nemli -
hem neden
izledik eglendik gayet egitici
hem 6grendik ve ve dgreticiydi.
hem de paylagmak.
canlandirdik. Insan
Zaten Ingilizce yasayarak ve
konusularak
canlandirilarak
ogrenilir.
Points that are liked Points that are disliked  Suggestions
Yellow: Contribution to language B othing Green: change in
learning disliked the quantity and

Blue: Relevance of the task to real life

REEE Felling related
Bl Cooperation and collaboration

the task process
Just amatorish: Process

related physical cond.
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A sample coding for post-survey (Turkish data)

A SAMPLE CODING FOR POST SURVEY

13

24

26

Gergek yasam ile baglantili
olarak verilen Ingilizce 6grenme
aktivitelerini 6nemli veya gerekli
buluyorsaniz nedenlerini
belirtiniz.

Ingilizce grenimine biiyiik
o6lctide katki sagladigini
diistiniiyorum.

Onemli buluyorum ¢iinkii
6grenmenin en iyi yolu gercek
yasamla baglant1 kurmasi

Konusma diline faydasi oldugu
i¢in gerekli gorityorum

Gergek yasam ile
baglantili olarak
verilen Ingilizce
o6grenme aktivitelerini
Onemsiz veya gereksiz
buluyorsaniz
nedenlerini belirtiniz.

Gergek yasam ile baglantili
olarak verilen aktivitelerin

Ingilizce 6greniminde
yararlarini arttirmak igin
onerilerininiz nelerdir?

Yabanci uyruklu insanlarla

iletisime gegmek

Aktivitelerde diyalog
agirlikli olmali.

Gergek yasam ile baglantili
olarak verilen aktivitelerin
disinda Ingilizce 6greniminde
kullanmak i¢in: Baska hangi
teknolojik araglarin kullanimini
onerirsiniz?

Derste telefondan SOZIIK

EBORSONFSHBORGR
oyunlarinda Ingilizceyi ¢ok
gelistirdigini diisiiniiyorum.

Gergek yasam ile
baglantili olarak verilen
aktivitelerin disinda
Ingilizce 6greniminde
kullanmak i¢in:Bagka
hangi aktivitelerin
uygulanmasinin
Onerirsiniz?

gerek
yok.

Oyunlari daha dikkatli
takip ettigimizden

Important-necessary

Unimportant-unnecessary

Suggestions- activity

Yellow: Contribution to language learning

Blue: Relevance of the task to real life

_ nothing unnecessary

Greeni no need for other activities

Yellow: more speaking oriented tasks

Suggestions-tool

_ use of phones

Billluse of games- playing
games
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A sample coding for semi-structured interviews (Turkish data)

A SAMPLE CODING FOR THE INTERVIEWS

Transcription

PARTICIPANT: Bence bu gayet yararli bir aktivite,
giinki Ingilizce Sadeceitestcozerek dgreniimez: [l
I [ clenip hem 6grenmek
lazim. Siirekli kullanmak lazim. ingilizceyi hayatla
biitlinlestirmek lazim. Bunun igin oradaki hani 10 tane

task vardi bizim. Oradaki hani, degisik seyler yaptik

BEYIBHd iste native ler ile konustuk. SCHRMSINE
_. Ayrica kaynastik onlarla

ileride hani task olmadan da konustuk onlarla.

Internetten baz1 sitelerden Ted Talks gibi sitelerden

videolar izledik [ iTINMIESHEy ni kelimeler

ogrendik.

Coding
1.

N

Being beneficial

Being not mechanical
Necessity of using
language in real life.
Necessity of using
English constantly.
Integrating real life with
English

Improvement in
speaking while talking
to foreigners in real life
Improvement in
listening

Learning new

vocabulary

Sub-category

1.

2.
3.

Contribution

Beliefs

Needs

Needs

Contribution

Contribution

Contribution

Contribution

Category

Reasons of
the necessity
of the
authentic
tasks

Theme

Necessity
of using
authentic
tasks in
language
classes
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A sample coding for pre-survey (English data)

A SAMPLE CODING FOR PRE-SURVEY

Data
number
Level A

1 -

What do you think should be the qualifications of
language learning and teaching activities to be able to
communicate with the native speakers of English?

I think we should be familiar with the culture and
life style of the people who speak that language.
There should be more emphasis on the vocabulary
knowledge, speaking and writing.

Everybody can have ijSiipal. IHESCNCHERIGHn

What do you think should be the technological tools
to be used to support the language learning and
teaching activities?

3 -

Speaking with a native speaker of English in class
can be provided via a social network like [l
The topics in class can be supported with the
BIBBEs and it may affect the audio-visual
intelligence

There might be more activities to practice the topic
covered and a can be used for that.

Coding

1.Necessity of learning about
the culture and lifestyle of the
people

2.Necessity of emphasis on
language skills like speaking
and writing

3.Having a pen pal from other
countries

Coding
Skype
Videos

Social network

Category

1.Real life
relevancy

2.Language skills
and content

3.Communication

Category

Technological
tools

Theme

Qualifications of
the language
learning and
teaching activities

Theme

Use of
technological tools
in language classes




A sample coding for task evaluation form (English data)

A SAMPLE CODING FOR TASK EVALUATION FORMS

QUESTIONS
< 1A 1B 2A 2B 3
=~ © The points that  Reasons The points Reasons  Suggestions
g Z  are liked that are not
liked
2 Contribution to  Improving Very
language English more  beneficial
learning Hearing how activity and
the native Nothing
speakers of that can be
English speak. disliked
3 Contribution to  Learning the NI that
English vocabulary he did not
from the real like
life language
4 An activity in B ot
which students is disliked
are active and Just
able to practice amatorish
10 Especially Having at
I disliked
Watching, Quite
learning and didactic
acting out.
English is Learning by
learned by experiencing.
speaking or
acting
Points that are liked Points that are disliked  Suggestions
Yellow: Contribution to language _ nothing -chamge—inthe
learning disliked quantity and the task
process

Blue: Relevance of the task to real

life

BB Feclling related
Bl Cooperation and collaboration

Just amatorish: Process

related

physical conditions

292
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A sample coding for post-survey (English data)

A SAMPLE CODING FOR POST SURVEY

Data

13

26

If you consider the learning
activities associated with the
real life important or
necessary, please state the
reasons?

I think that they contribute
to learning English to a great
extent.

I find them important
because the best way to learn
is having a contact with real
life.

I consider them necessary
since they have contribution
to daily language

If you consider the
learning activities

associated with the real

life unimportant or
unnecessary, please
state the reasons?

QUESTIONS

What are your suggestions to
increase the benefits of the
tasks associated with real life
in learning English?

Having interaction with the
foreign people.

I think all of the tasks are
quite successful

There should be more
emphasis on dialogues

Besides the given authentic
tasks and technological
tools associated with real
life, what other
technological tools do you
recommend?

Using (CSHIPHORES in classes

because I think that the
games also improve
English

Besides the given
authentic tasks and
technological tools
associated with real
life, what other tasks
do you recommend?

I think the tasks are
successful so there is
no need for another
activity.

Since we follow the
games more
carefully, English
games should be
played.
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A sample coding for semi-structured interviews (English data)

A SAMPLE CODING FOR THE SEMI-STRUCTURED INTERVIEWS

Transcription

PARTICIPANT: I think this is a beneficial activity
because English cannot be learned by solving some

10t 11 s necessary that we put it in our lives. VW

should both learn and enjoy. It is necessary to use it

cosmtanls, Ttis necessary to integrate English into the
I hus, these ten tasks ... These were the [ilillgy
e ENEREISAURONREHEAINR . I or cxample, we

talked to native speakers of English . [BilSDCARING

BPIONEE 2nd we chatted with them. We also socialized
with them. We also talked to them later without any

task. We watched some videos from the websites like

Ted Talks. [ISICNEINPIONEE 2nd we learned new

words.

Coding

1.
2.
3.

Being beneficial

Being not mechanical
Necessity of using
language in real life.
Necessity of using English

constantly.

Integrating English into

real life

Improvement in speaking
while talking to foreigners
in real life

Improvement in listening

Learning new vocabulary

Sub-category

1.

2.
3.

b

Contribution

Beliefs

Needs

Needs

Contribution

Contribution

Contribution

Contribution

Category

Reasons of
the necessity
of the
authentic
tasks

Theme

Necessity
of using
authentic
tasks in
language
classes
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APPENDIX N- FINDINGS OF TASK EVALUATION FORMS

Task 1 Evaluation form findings

. . LEVEL A LEVEL AF2 LEVEL AF4
The questions in the form N SD (D |A [SA|N (SD|D |A |SA|N |SD|D |A SA
This activity contributed to me in terms of getting
the knowledge that I can associate with the real 27 - 222 | 593 | 185 44 S| T T4 214 gy - -| 636 364
life and use in real life.
This activity contributed to me in terms of ;7 | 370 333 63 | 14 el 214 11| o | 364 | 545 91
enhancing my critical thinking skills.
This activity helped me to use a variety of
o7 -| 519|333 | 148 | 14 -| 74| 786|183 | 44 -| 182 | 636|182

sources.
This activity encouraged me to share the
information that I obtained by using different 27 | 370 371 481 | 111 ) 14 - =929 | T 44 - 91| 727 | 182
sources with my friends and some experts.
This activity helped me to work in cooperation

) ‘ P - - 593|407 | 14 - - | 429 | 571 | 44 - -| 72,7 | 21,3
with my friends.
This activity contributed to me in terms of
learning different points of views in different 27 - 185 | 704 | 111 | 14 711 429 50 B K -| 182 818 -
issues.
This activity provided me with the use of learning
materials other than text book in the learning of 27 | 370 74 631259 | 14 7T 35T 501 19 -| 1821 545 273
English.
This activity did not contribute at all in terms of 72

, , 27 | 593 | 259 | 14,8 -| 44 | 850|429 71 -1 11 2182 o1

learning English.
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Task 1 Evaluation form findings (continued)

. . LEVEL A LEVEL AF2 LEVEL AF4
The questions in the form N SD D |[A |SA|N [SD|D |A |SA|N |SD|D A SA
9 This activity provided me with the reflection 37| 333 | 593 | 37 143 | 85,7 ) ) 01| 273 | 636 |-
27 14 11
over what I had done.
10 | This activity contributed to me in terms of
expressing my feelings and thoughts clearly in 27 - | 407 | 481 | 111 14 S| ST 3T | T gy -| 273 | 545 182
English.
11 | This activity provided me with the use of English
websites and some technological tools that the 27 741333 | 40,7 | 185 | 14 - - | 857 | 143 | 44 - 91| 636 273
native speakers of English use in real life.
12 | This activity provided the engagement with the ” | 333|503 | 74| 14 | sl s0 | ) 01| 727 | 182
activity much longer than a few hours’ time slot.
13 | This activity had nothing to do with the things a7 | 37|185| 37 571 | 357 | 74 ) 54, | 364 0.1 i
. . . 27 14 1 5
that I or any native speakers do in real life.
14 | This activity contributed to me a lot in terms of ” _| 250 63| 111 | 14 | 214 | 786 | ) |
learning English.
15 | In this activity, our instructor was like a guide ” | 37 503 37| 14 ) ] 50 50 | 4 ) | 455 545
rather than a lecturer.
Valid N (listwise) 27 14 11
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Task 2 Evaluation form findings

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity contributed to me in
terms of getting the knowledge that I
can associate with the real life and

use in real life.

22

4,5

77,3

18,2

21

14,3

52,4

33,3

19

26,3

42,1

31,6

This activity contributed to me in
terms of enhancing my critical
thinking skills.

22

4,5

22,7

63,6

9,1

21

52,4

38,1

9,5

19

5,3

31,6

47,4

15,8

This activity helped me to use a

variety of sources.

22

4,5

13,6

72,7

9,1

21

4,8

23,8

52,4

19

19

10,5

31,6

26,3

31,6

This activity encouraged me to share
the information that I obtained by
using different sources with my

friends and some experts.

22

27,3

45,5

27,3

21

14,3

66,7

19

19

15,8

21,1

42,1

21,1

This activity helped me to work in

cooperation with my friends.

22

9,1

27,3

54,5

9,1

21

23,8

42,9

23,8

9,5

19

211

52,6

15,8

10,5

This activity contributed to me in
terms of learning different points of

views in different issues.

22

9,1

68,2

22,7

21

9,5

23,8

42,9

23,8

19

10,5

26,3

47,4

15,8

This activity provided me with the
use of learning materials other than

text book in the learning of English.

22

68,2

31,8

21

9,5

52,4

38,1

19

52,6

47,4




86¢

Task 2 Evaluation form findings (continued)

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity did not contribute at all
in terms of learning English.

22

45,5

40,9

4,5

9,1

21

52,4

42,9

4,8

19

42,1

52,6

5,3

This activity provided me with the
reflection over what I had done.

22

4,5

27,3

59,1

9,1

21

4,8

61,9

33,3

19

5,3

73,7

15,8

5,3

10

This activity contributed to me in
terms of expressing my feelings and
thoughts clearly in English.

22

4,5

18,2

68,2

9,1

21

52,4

42,9

4,8

19

5,3

31,6

63,2

11

This activity provided me with the
use of English websites and some
technological tools that the native

speakers of English use in real life.

22

13,6

59,1

27,3

21

9,5

47,6

42,9

19

5,3

57,9

36,8

12

This activity provided the
engagement with the activity much

longer than a few hours’ time slot.

22

9,1

18,2

54,5

18,2

21

4,8

47,6

42,9

4,8

19

15,8

52,6

31,6

13

This activity had nothing to do with
the things that I or any native
speakers do in real life.

22

40,9

45,5

13,6

21

47,6

38,1

9,5

4,8

19

52,6

36,8

10,5

14

This activity contributed to me a lot
in terms of learning English.

22

4,5

13,6

68,2

13,6

21

42,9

47,6

9,5

19

52,6

47,4

15

In this activity, our instructor was

like a guide rather than a lecturer.

22

4,5

18,2

31,8

45,5

21

4,8

23,8

47,6

23,8

19

10,5

63,2

26,3

Valid N (listwise)

22

21

19
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Task 3 Evaluation form findings

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity contributed to me in
terms of getting the knowledge that
I can associate with the real life and
use in real life.

22

4,5

27,3

59,1

9,1

20

35

50

10

16

37,5

56,3

6,3

This activity contributed to me in
terms of enhancing my critical
thinking skills.

22

13,6

40,9

36,4

9,1

20

60

35

16

62,5

25

12,5

This activity helped me to use a

variety of sources.

22

4,5

59,1

36,4

20

10

75

15

16

6,3

81,3

12,5

This activity encouraged me to share
the information that I obtained by
using different sources with my

friends and some experts.

22

9,1

59,1

31,8

20

20

60

20

16

6,3

31,3

50

12,5

This activity helped me to work in

cooperation with my friends.

21

19

33,3

38,1

9,5

20

10

70

20

16

81,3

18,8

This activity contributed to me in
terms of learning different points of

views in different issues.

22

9,1

45,5

36,4

9,1

20

20

35

30

15

16

6,3

68,8

18,8

6,3

This activity provided me with the
use of learning materials other than

text book in the learning of English.

22

13,6

50

36,4

20

20

65

10

16

6,3

25

37,5

31,3




Task 3 Evaluation form findings (continued)

o LEVEL A LEVEL AF2 LEVEL AF4
The questions in the form N | SD D Al SA N SD D Al SA| N SD D Al SA
8 This activity did not contribute at all by | 455 | 455 | 91 ) 2 15 65 20 | e 63| 563 | 313| 63
in terms of learning English.
9 This activity provided me with the ’ 48| 238|619 | 95| 4 15 45 30 10| 16 63 50 | 438 )
reflection over what I had done.
10 | This activity contributed to me in
terms of expressing my feelingsand | 22 | 91| 227 | 50| 182 | 5 100 35| 451 101 46 s -
thoughts clearly in English.
11 | This activity provided me with the
use of English websites and some 92 | 45| 182 | 50| 27,3 | o 10 10| 6| 15| 4 63| 313| 563 | 63

technological tools that the native

speakers of English use in real life.

00¢€

12 | This activity provided the
engagement with the activity much 22 | 182 2713 | 364 | 182 | 101 35 30 25| 4 EER -
longer than a few hours’ time slot.

13 | This activity had nothing to do with

speakers do in real life.

14 | This activity contributed to me a lot ’2 a5 | 273 | 55 | 136 | o 15 55 25 5| 46 63| 688 o0 )

in terms of learning English.

15 | In this activity, our instructor was ’2 91 | 91591 27| 4 5 10 55 30| 16 63| 125| 88| 125

like a guide rather than a lecturer.

Valid N (listwise) 22 20 16
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Task 4 Evaluation form findings

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity contributed to me in
terms of getting the knowledge that
I can associate with the real life and

use in real life.

18

22,2

27,8

50

21

4,8

23,8

52,4

19

18

22,2

66,7

This activity contributed to me in
terms of enhancing my critical
thinking skills.

18

5,6

22,2

55,6

16,7

21

52,4

38,1

9,5

18

33,3

61,1

5,6

This activity helped me to use a

variety of sources.

18

5,6

16,7

22,2

55,6

21

42,9

57,1

18

16,7

33,3

44,4

5,6

This activity encouraged me to
share the information that I obtained
by using different sources with my

friends and some experts.

18

27,8

38,9

33,3

21

9,5

57,1

33,3

18

38,9

61,1

This activity helped me to work in

cooperation with my friends.

18

5,6

22,2

55,6

16,7

21

28,6

42,9

23,8

4,8

18

16,7

44,4

38,9

This activity contributed to me in
terms of learning different points of

views in different issues.

18

5,6

1,1

44,4

38,9

21

38,1

61,9

18

27,8

72,2

This activity provided me with the
use of learning materials other than
text book in the learning of English.

18

5,6

38,9

55,6

21

4,8

9,5

57,1

28,6

18

16,7

55,6

16,7
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Task 4 Evaluation form findings (continued)

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity did not contribute at all
in terms of learning English.

18

77,8

22,2

21

28,6

47,6

23,8

18

33,3

44,4

22,2

This activity provided me with the
reflection over what I had done.

18

22,2

33,3

27,8

16,7

21

28,6

23,8

47,6

18

5,6

55,6

38,9

10

This activity contributed to me in
terms of expressing my feelings and
thoughts clearly in English.

18

22,2

33,3

33,3

21

14,3

23,8

47,6

14,3

18

5,6

44,4

50

11

This activity provided me with the
use of English websites and some
technological tools that the native
speakers of English use in real life.

18

22,2

66,7

21

66,7

33,3

18

16,7

61,1

22,2

12

This activity provided the
engagement with the activity much

longer than a few hours’ time slot.

18

38,9

33,3

27,8

21

9,5

57,1

19

14,3

18

61,1

27,8

13

This activity had nothing to do with
the things that I or any native

speakers do in real life.

18

66,7

22,2

5,6

5,6

21

33,3

47,6

14,3

48

18

33,3

44,4

22,2

14

This activity contributed to me a lot
in terms of learning English.

18

5,6

61,1

16,7

21

48

42,9

52,4

18

44,4

55,6

15

In this activity, our instructor was

like a guide rather than a lecturer.

18

33,3

55,6

21

4,8

23,8

52,4

19

18

5,6

33,3

55,6

5,6

Valid N (listwise)

18

21

18
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Task S Evaluation form findings

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity contributed to me in
terms of getting the knowledge that I
can associate with the real life and

use in real life.

23

8,7

65,2

26,1

18

5,6

22,2

66,7

5,6

20

46,7

53,3

This activity contributed to me in
terms of enhancing my critical
thinking skills.

23

34,8

39,1

26,1

18

5,6

61,1

27,8

5,6

20

6,7

86,7

6,7

This activity helped me to use a

variety of sources.

23

13

69,6

17,4

18

5,6

72,2

20

80

20

This activity encouraged me to share
the information that I obtained by
using different sources with my
friends and some experts.

23

8,7

47,8

43,5

18

5,6

44,4

38,9

20

6,7

86,7

6,7

This activity helped me to work in

cooperation with my friends.

23

21,7

17,4

30,4

30,4

18

22,2

50

22,2

5,6

20

6,7

86,7

6,7

This activity contributed to me in
terms of learning different points of

views in different issues.

23

8,7

26,1

39,1

26,1

18

5,6

55,6

33,3

5,6

20

33,3

66,7

This activity provided me with the
use of learning materials other than
text book in the learning of English.

23

8,7

52,2

39,1

18

16,7

66,7

16,7

20

66,7

33,3
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Task 5 Evaluation form findings (continued)

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

SA

SD

D

A

SA

This activity did not contribute at all
in terms of learning English.

23

65,2

21,7

13

18

22,2

38,9

16,7

20

53,3

40

6,7

This activity provided me with the
reflection over what I had done.

23

13

13

69,6

43

18

27,8

61,1

20

66,7

33,3

10

This activity contributed to me in
terms of expressing my feelings and
thoughts clearly in English.

23

8,7

39,1

34,8

17,4

18

5,6

16,7

66,7

1.1

20

20

80

11

This activity provided me with the
use of English websites and some
technological tools that the native
speakers of English use in real life.

23

4,3

60,9

34,8

18

5,6

5,6

72,2

16,7

20

40

60

12

This activity provided the
engagement with the activity much

longer than a few hours’ time slot.

23

4,3

26,1

47,8

21,7

18

16,7

55,6

16,7

1.1

20

6,7

66,7

20

6,7

13

This activity had nothing to do with
the things that I or any native
speakers do in real life.

23

47,8

39,1

8,7

4,3

18

16,7

55,6

27,8

20

66,7

33,3

14

This activity contributed to me a lot
in terms of learning English.

23

13

78,3

8,7

18

50

44,4

5,6

20

13,3

86,7

15

In this activity, our instructor was
like a guide rather than a lecturer.

23

17,4

39,1

39,1

4,3

18

16,7

55,6

16,7

20

73,3

26,7

Valid N (listwise)

23

18

20
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Task 6 Evaluation Form Findings

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity contributed to me in
terms of getting the knowledge that
I can associate with the real life and
use in real life.

20

15

45

40

20

10

65

20

17

17,6

76,5

5,9

This activity contributed to me in
terms of enhancing my critical
thinking skills.

20

15

20

45

20

20

25

40

35

17

58,8

41,2

This activity helped me to use a

variety of sources.

20

10

10

40

40

20

40

50

17

23,5

76,5

This activity encouraged me to
share the information that I obtained
by using different sources with my

friends and some experts.

20

30

35

35

20

25

70

17

23,5

76,5

This activity helped me to work in

cooperation with my friends.

20

15

10

40

35

20

30

45

20

17

23,5

41,2

29,4

5,9

This activity contributed to me in
terms of learning different points of

views in different issues.

20

20

65

10

20

20

40

35

17

4,2

58,8

This activity provided me with the
use of learning materials other than

text book in the learning of English.

20

10

45

40

20

70

25

17

5,9

23,5

64,7

5,9
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Task 6 Evaluation Form Findings (continued)

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity did not contribute at all
in terms of learning English.

20

65

30

20

15

60

25

17

17,6

70,6

11,8

This activity provided me with the
reflection over what I had done.

20

10

20

60

10

20

30

45

20

17

52,9

47,1

10

This activity contributed to me in
terms of expressing my feelings and
thoughts clearly in English.

20

10

10

55

25

20

20

70

17

5,9

29,4

471

17,6

11

This activity provided me with the
use of English websites and some
technological tools that the native

speakers of English use in real life.

20

50

40

20

60

35

17

5,9

70,6

23,5

12

This activity provided the
engagement with the activity much

longer than a few hours’ time slot.

20

10

25

55

10

20

15

55

15

15

17

5,9

47,1

471

13

This activity had nothing to do with
the things that I or any native

speakers do in real life.

20

45

25

15

15

20

25

40

30

17

29,4

64,7

5,9

14

This activity contributed to me a lot
in terms of learning English.

20

10

70

15

20

50

40

10

17

58,8

41,2

15

In this activity, our instructor was

like a guide rather than a lecturer.

20

10

40

50

20

20

15

55

10

17

5,9

17,6

52,9

23,5

Valid N (listwise)

20

20

17
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Task 7 Evaluation form findings

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

S
D

D

A

SA

SD

D

A

SA

This activity contributed to me in
terms of getting the knowledge that I
can associate with the real life and use
in real life.

20

70

30

17

64,7

35,3

16

12,5

62,5

25

This activity contributed to me in
terms of enhancing my critical
thinking skills.

20

30

50

20

17

35,3

58,8

5,9

16

37,5

56,3

6,3

This activity helped me to use a

variety of sources.

20

10

70

20

17

5,9

5,9

76,5

16

6,3

75

18,8

This activity encouraged me to share
the information that I obtained by
using different sources with my friends
and some experts.

20

20

40

40

17

5,9

64,7

29,4

16

25

62,5

12,5

This activity helped me to work in

cooperation with my friends.

20

10

15

45

30

17

17,

52,9

23,5

5,9

16

68,8

18,8

6,3

This activity contributed to me in
terms of learning different points of

views in different issues.

20

10

10

65

15

17

17,

29,4

471

5,9

16

50

43,8

6,3

This activity provided me with the use
of learning materials other than text

book in the learning of English.

20

25

40

35

17

5,9

64,7

29,4

16

12,5

50

37,5
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Task 7 Evaluation form findings (continued)

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

SA

SD

D

A

SA

This activity did not contribute at all
in terms of learning English.

20

65

25

10

17

23,5

58,8

5,9

16

31,3

50

18,8

This activity provided me with the
reflection over what I had done.

20

15

80

17

5,9

52,9

5,9

16

62,5

37,5

10

This activity contributed to me in
terms of expressing my feelings and
thoughts clearly in English.

20

10

65

20

17

17,6

64,7

17,6

16

31,3

68,8

11

This activity provided me with the
use of English websites and some
technological tools that the native

speakers of English use in real life.

20

50

45

17

5,9

52,9

41,2

16

37,5

62,5

12

This activity provided the
engagement with the activity much

longer than a few hours’ time slot.

20

10

15

55

20

17

52,9

17,6

17,6

16

37,5

50

12,5

13

This activity had nothing to do with
the things that I or any native

speakers do in real life.

20

35

50

10

17

35,3

52,9

5,9

5,9

16

37,5

50

12,5

14

This activity contributed to me a lot
in terms of learning English.

20

75

20

17

5,9

35,3

52,9

5,9

16

31,3

62,5

6,3

15

In this activity, our instructor was
like a guide rather than a lecturer.

20

45

50

17

17,6

5,9

52,9

23,5

16

18,8

50

31,3

Valid N (listwise)

20

17

16
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Task 8 Evaluation form findings

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity contributed to me in
terms of getting the knowledge that
I can associate with the real life and

use in real life.

33,3

66,7

13

61,5

38,5

13

15,4

30,8

53,8

This activity contributed to me in
terms of enhancing my critical
thinking skills.

-| 16,7

33,3

50

13

231

7,7

46,2

231

13

7,7

30,8

38,5

231

This activity helped me to use a

variety of sources.

- 33,3

66,7

13

15,4

46,2

30,8

7,7

13

7,7

38,5

38,5

15,4

This activity encouraged me to
share the information that I
obtained by using different sources

with my friends and some experts.

-| 16,7

50

33,3

13

7,7

15,4

46,2

30,8

13

15,4

15,4

46,2

231

This activity helped me to work in

cooperation with my friends.

16,7 | 16,7

66,7

13

46,2

53,8

13

15,4

46,2

38,5

This activity contributed to me in
terms of learning different points of

views in different issues.

- 33,3

33,3

33,3

13

53,8

46,2

13

7,7

23,1

38,5

30,8

This activity provided me with the
use of learning materials other than
text book in the learning of English.

66,7

33,3

13

7,7

15,4

76,9

13

7,7

53,8

38,5
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Task 8 Evaluation form findings (continued)

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity did not contribute at
all in terms of learning English.

83,3

16,7

13

92,3

7,7

13

69,2

23,1

7,7

This activity provided me with the
reflection over what I had done.

16,7

33,3

50

13

15,4

38,5

30,8

15,4

13

231

69,2

7,7

10

This activity contributed to me in
terms of expressing my feelings and
thoughts clearly in English.

16,7

33,3

50

13

38,5

61,5

13

7,7

46,2

46,2

11

This activity provided me with the
use of English websites and some
technological tools that the native

speakers of English use in real life.

16,7

33,3

50

13

15,4

23,1

30,8

30,8

13

69,2

231

7,7

12

This activity provided the
engagement with the activity much

longer than a few hours’ time slot.

16,7

16,7

16,7

50

13

231

7,7

15,4

53,8

13

15,4

38,5

15,4

30,8

13

This activity had nothing to do with
the things that I or any native
speakers do in real life.

100

13

92,3

7,7

13

69,2

231

7,7

14

This activity contributed to me a lot
in terms of learning English.

16,7

50

33,3

13

30,8

69,2

13

53,8

46,2

15

In this activity, our instructor was
like a guide rather than a lecturer.

33,3

66,7

13

7,7

38,5

53,8

13

7,7

38,5

53,8

Valid N (listwise)

13

13




TTE

Task 9 Evaluation form findings

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity contributed to me in
terms of getting the knowledge that I
can associate with the real life and
use in real life.

13

-1 154

69,2

15,4

18

27,8

61,1

12

25

75

This activity contributed to me in
terms of enhancing my critical
thinking skills.

13

- 231

46,2

30,8

18

44,4

50

5,6

12

83,3

16,7

This activity helped me to use a

variety of sources.

13

69,2

231

18

5,6

50

33,3

12

8,3

75

16,7

This activity encouraged me to share
the information that I obtained by
using different sources with my
friends and some experts.

13

- 154

76,9

7,7

18

5,6

5,6

50

38,9

12

8,3

75

16,7

This activity helped me to work in

cooperation with my friends.

13

-| 15,4

30,8

53,8

18

38,9

61,1

12

8,3

75

16,7

This activity contributed to me in
terms of learning different points of

views in different issues.

13

- 154

61,5

231

18

44,4

38,9

16,7

12

50

50

This activity provided me with the
use of learning materials other than

text book in the learning of English.

13

53,8

46,2

18

16,7

50

33,3

12

8,3

66,7

25
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Task 9 Evaluation form findings (continued)

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity did not contribute at all
in terms of learning English.

13

69,2

23,1

7,7

18

16,7

77,8

5,6

12

33,3

33,3

33,3

This activity provided me with the
reflection over what I had done.

13

7,7

7,7

61,5

231

18

50

33,3

5,6

12

100

10

This activity contributed to me in
terms of expressing my feelings and
thoughts clearly in English.

13

30,8

46,2

231

18

5,6

27,8

50

16,7

12

8,3

33,3

58,3

11

This activity provided me with the
use of English websites and some
technological tools that the native

speakers of English use in real life.

13

15,4

53,8

30,8

18

33,3

33,3

33,3

12

58,3

41,7

12

This activity provided the
engagement with the activity much

longer than a few hours’ time slot.

13

38,5

38,5

231

18

11,1

33,3

33,3

22,2

12

16,7

75

8,3

13

This activity had nothing to do with
the things that I or any native

speakers do in real life.

13

46,2

46,2

7,7

18

27,8

50

16,7

5,6

12

50

16,7

33,3

14

This activity contributed to me a lot
in terms of learning English.

13

7.7

76,9

15,4

18

5,6

50

38,9

5,6

12

8,3

50

15

In this activity, our instructor was

like a guide rather than a lecturer.

13

38,5

61,5

18

27,8

33,3

38,9

12

25

75

Valid N (listwise)

13

18

12
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Task 10 Evaluation form findings

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity contributed to me in
terms of getting the knowledge that I
can associate with the real life and

use in real life.

37,5

62,5

19

5,3

63,2

31,6

10

10

80

10

This activity contributed to me in
terms of enhancing my critical
thinking skills.

87,5

12,5

19

5,3

63,2

26,3

5,3

10

50

50

This activity helped me to use a

variety of sources.

25

25

50

19

15,8

57,9

26,3

10

10

60

30

This activity encouraged me to share
the information that I obtained by
using different sources with my

friends and some experts.

12,5

62,5

25

19

5,3

10,5

42,1

42,1

10

50

50

This activity helped me to work in

cooperation with my friends.

12,5

37,5

50

19

63,2

36,8

10

70

30

This activity contributed to me in
terms of learning different points of

views in different issues.

87,5

12,5

19

5,3

36,8

36,8

211

10

20

80

This activity provided me with the
use of learning materials other than

text book in the learning of English.

12,5

50

37,5

19

5,3

63,2

31,6

10

10

50

40

313
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Task 10 Evaluation form findings (continued)

The questions in the form

LEVEL A

LEVEL AF2

LEVEL AF4

SD

D

A

SA

SD

D

A

SA

SD

D

A

SA

This activity did not contribute at all
in terms of learning English.

75

25

19

211

57,9

21,1

10

80

10

10

This activity provided me with the
reflection over what I had done.

37,5

37,5

25

18

22,2

38,9

33,3

5,6

10

60

40

10

This activity contributed to me in
terms of expressing my feelings and
thoughts clearly in English.

12,5

25

62,5

19

10,5

73,7

15,8

10

10

80

10

11

This activity provided me with the
use of English websites and some
technological tools that the native
speakers of English use in real life.

12,5

25

62,5

19

211

42,1

36,8

10

10

40

50

12

This activity provided the
engagement with the activity much

longer than a few hours’ time slot.

37,5

37,5

25

19

15,8

26,3

31,6

26,3

10

40

60

13

This activity had nothing to do with
the things that I or any native

speakers do in real life.

50

25

25

19

211

63,2

10,5

5,3

10

70

30

14

This activity contributed to me a lot

in terms of learning English.

62,5

37,5

19

5,3

31,6

52,6

10,5

10

100

15

In this activity, our instructor was

like a guide rather than a lecturer.

37,5

62,5

19

5,3

5,3

57,9

31,6

10

50

50

Valid N (listwise)

19

10




APPENDIX O- EXCERPTS FROM PARTICIPANTS' COMMENTS
(TURKISH)

‘Bana gore Ingilizce konusmayi, bol bol speaking yaparak gelistirebiliriz derslerde.
Ornegin; Hocalar bizi belirli sayida bir grup yapip bize biraz bir siire verip kendi
aramizda az siirecek bir ske¢ yaptirabilirler. Herhangi bir konu verip bizlere sunum
yapmamizi isteyebilirler. Yabanci hocalarla bize konusma saati ayarlayabilirler.’

(A level Participant 21, Pre-survey)

‘Ingilizce oyunlara daha ¢ok zaman ayril mali. Bu sekilde bizlerde eglenerek
konusma becerimizi gelistirebiliriz.’

(AF4 Level Participant 19, Pre-survey)

‘Bol bol dinleme etkinligi yapilmasi1 gerektigini diislinliyorum. Bu yilizden, sinifta
talkshow veya dizi izleyebiliriz, daha sonra da yorumlar yapabiliriz.’

(A level Participant 17, Pre-survey)

‘Ingilizceme katki sagladi. Ingilizcemi daha ¢ok gelistirdi. Ana dili Ingilizce olan
insanlarin nasil konustugunu duydum.’

(A level Participant 2, Task Evaluation Form 1)
‘Cinkii film altyazili izleyince kelimeleri gorebiliyoruz. Kelime dagarcigimiz
gelisiyor. Siirekli Ingilizce duymamiz kulagimzi Ingilizceye alistirir ve bunu
sonradan ske¢ yapip sergilememiz konugsmamizi gelistirir.’

(A level Participant 20, Task Evaluation Form 1)

‘Grupla calisgirken birbirimizi daha iyi tanimamiz eksik yonlerimizi fark edip
tamamlamaya ¢alismamiz.’

(A level Participant 13, Task Evaluation Form 1)
‘Is birligi yaptik, giinliik dili kullanarak arkadaslarimizla Ingilizce diyalog kurduk.
Arkadaglarimla zaman gec¢irmeyi ve eglenceli videolar ¢ekmeyi sevdim.. Yeni
kelimeler de 6grendim.’

(A level Participant 26, Task Evaluation Form 1)

‘Dizileri izlerken daha dikkatli dinlemeliyiz. Her boliimde bilmedigimiz kelimeleri
bulup onlar1 6grenmeliyiz.’

(A level Participant 14, Task Evaluation Form 1)
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‘Arkadaslarimla konusabilecegim bir aktiviteydi. izlenen videolar iizerine yapilan
yorumlar sayesinde birlikte bir etkinlik yapmis olduk.’

(A level Participant 18, Task Evaluation Form 2)

‘Dinleme ve telffuzlar1 diizeltmeme yardime1 oldu. ¢iinkii siirekli Ingilizce konusan
insanlar1 dimlemek ingilizeyi gelistirir.’

(A level Participant 12, Task Evaluation Form 2)
‘Alt yazi olmadan konusmay1 anlamaya caligmak. Alt yazi olmadan anlayabilmek
benim i¢in ¢ok mutlu edici bir sey. Boylece listening imi gelistirdigimi 6grenmis
oldum.’
(AF2 level Participant 8, Task Evaluation Form 2)
‘Ingilizce 6zet ¢ikarma ve duygu ve diisiincelerimi Ingilizce olarak aktarma. faydali
ve eglenceli bir site. Dinledigimiz bir konunun O6zetini ¢ikarmak da Ingilizce
Ogrenimi agisindan ¢ok verimli.’

(AF4 Level Participant 2, Task Evaluation Form 2)

‘Video izlemeyi seviyorum ve o6grendigim dili gercek hayatta kullanabilmem ve
bunu istedigim bir sey i¢in yapmam giizeldi.’

(AF4 Level Participant 18 Task Evaluation Form 2)

‘Giinliik konugma dilini kullanmasi ve o iilkenin aksaniyla dinlemek oldukga yararli
oldu. Buda kendimi gelistirmeme katki sagladi.’

(AF2 Level Participant 13, Task Evaluation Form 2)

‘Videolar1 ararken o insanlar kiiltiirleri sevdikleri ve bunun gibi daha bir¢ok seyle
karsilasiyoruz . bu yiizden giinliik hayatta daha yakindan bakmamiza neden oluyor.’

(A Level Participant 7, Task Evaluation Form 2)

‘Videodaki insanlar ¢ok hizli konusuyorlardi. Cok hizli konustuklari ve aksanlari

farkli oldugu i¢in tabi ki anlamakta biraz zorlandim defalarca dinlemek zorunda
kaldim.’

(AF2 Level Participant 8, Task Evaluation Form 2)

‘Giizel bir tercih oldu ve ileri ki yillarda isime yarayacagina eminim.’

(AF2 Level Participant 18, Task Evaluation Form 3)
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“Yeni bir seyler yaratmak eglenceliydi. Yapmak istedigimizi her seyi yapabiliriz.
Tamamen kendi zevkimize gore hazirladik bu yilizden eglenerek yaptik ve bence bu
yiizden daha &gretici.’

(A Level Participant 18, Task Evaluation Form 3)

‘Zaman kazandirmasi. Kolaylik saglamasi. Kartona yapsam saatlerce siirebilecek bir
isi kisa bir siirede yaptik. Istedigimiz her formda tasklarin olmasi isimizi
kolaylastirdi.’

(A Level Participant 4, Task Evaluation Form 3)

‘Bu aktivite benim elestirel diisiinerek farkli bir dili daha etkin bir bicimde
kullanmama olanak sagladi.’

(A Level Participant 13, Task Evaluation Form 3)

‘Daha fazla kelime 6grenmem, aksanimi gelistirmem agisindan katkida bulundu.
Bilmedigimiz kelimeleri 6grenmek, konusurken kendimizi daha iyi ifade etmemize
yardimer olur. Ayrica ana dili ingilizce olan birisi ile konusurken aksanimizin o
kisiye benzer olmasi da bize avantaj saglar.’

(A Level Participant 3, Task Evaluation Form 4)

‘Haberleri Ingilizce okuyup ve anlamak hosuma gitti. Giin i¢inde belirli saat
araciligiyla haberleri takip ediyorum. Bu etkinlik diinya giindemini farkl dillerle de
ogrenebildigimi gosterdi.’

(A Level Participant 23, Task Evaluation Form 4)

‘Izlemedigimiz filmi izleyip yorumlamak. Baska bir arkadasimimn yaptigi yorumu
okuyup bilmedigimiz bir filmi izlemek yararl olabilir.’

(A Level Participant 23, Task Evaluation Form 5)

‘Internetten alisverisi sevmeyen biri olarak Ingilizce aligveris siteleri hakkinda bilgi
sahibi oldum. Eger Ingilizce bir siteden aligveris yaparsam zorlanacagimi
sanmiyorum.’

(A Level Participant 27, Task Evaluation Form 6)

‘Kitap hayatin ta kendisidir. Kitapla ilgili ne olsa faydalidir. Evinde kiiciik bir
kiitliphanesi olan ve kitap okumay1 ihtiyag olarak gdéren benim igin gayet faydaliydi.
Almay diisiindiigiim kitaplar hakkinda Ingilizce bilgi sahibi oldum.’

(A Level Participant 27, Task Evaluation Form 7)
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“Yabanci birisi ile iletisim kurmak.. Ingilizce adma bir seyler yapabilmek, yabanci
biriyle konugsabilmek Ingilizcemin gelistigini gormek bana giiven verdi.’

(A Level Participant 12, Task Evaluation Form 8)
‘Eglendim. ingilizce ogrenimine katki sagladi. Arkadaslarimla beraber bir is
yapmak... Arkadaslarimla birlikte oldugum i¢in sikilmadim ve bence daha da faydali
oldu.’

(A Level Participant 1, Task Evaluation Form 9)

‘Gezi olayinin gergek hayatta olmasindan dolay1 ¢ok isime yaradi Bilmedigim yerler
hakkinda Ingilizce arastirma yapabilmemi sagladi.’

(A Level Participant 24, Task Evaluation Form 10)

‘Glinliik hayatta da planlar yapiyoruz. Burada plan yaparken hangi kelimeleri nasil
kullandigimi 6grendim. Konugsmamda da isime yarayacaktir.’

(AF2 Level Participant 8, Task Evaluation Form 10)
‘Ozellikle yapilan aktivitelerde yazmak gereken bir sey oldugunda dogru gramer
yapisin1 bulmaya ¢aligmamiz ve buralarda farkli kelimeler kullanmamiz hem gramer
hem de kelime bilgimizin gelismesi acisindan 6nemliydi.’

(A level Participant 19, Post-survey)

‘Ingilizce haber verme etkinligi gerekli buluyorum. Hem Ingilizcemizi
gelistirebiliyoruz hem de giincel olaylardan haberdar oluyoruz.’

(A level Participant 11, Post-survey)
‘Onemli ciinkii bence dili gercek yasam ile bagdastirmazsak O6grenmemizin bir
anlam1 olmaz. Gergek yasamdan olan aktiviteleri yapmak daha Ogretici bir de ise
yarayan seyleri 6grenmek daha faydali.’

(A level Participant 18, Post-survey)
‘Edmodo sayesinde yabanci sitelerden aligveris yapabilirim. Haber sitelerini takip
edebilirim. Ingilizce videolar izleyip yorumlar yapabilirim. Onemli buluyorum.
Edmodo sayesinde daha oOnce c¢ekinerek yapamadigim seyleri simdi rahatlikla

yapabiliyorum. Ornegin Ingiltere’den ayakkabn siparisi verdim.’

(AF4 level Participant 20, Post-survey)
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‘Ogrenci daha 6zgiir birakilabilir. Mesela kurguyu 6grenciye birakabilirsiniz. Ben
daha 6zgiirce rahat ve zevkle ¢alisirdim. Ben bu etkinligin kurgusunu Samsun veya
Amasra ya gelen gruba rehberlik etmek olarak belirledim. Bu sayede ¢ok detayli bir
plan yapabilirdim.’

(A level Participant 23, Post-survey)

‘Acil ya da zor durumlarin dahil oldugu aktiviteler olabilir. Mesela birisine yol tarif
etmek, yarali birine bu tarz vs yardimeci olmak bu tarz kurgular kullanila bilinir.
Boyle durumlar daha giincel olugu i¢in bizi daha ¢ok gelistirebilir.’

(A level Participant 12, Post-survey)

‘Amacimiz Ingilizce 6grenmek burada, evet bu sekilde biz Ingilizceyi dedigim gibi
gercek hayatta kullanarak bunlar1 hayatimizla biitiinlestirerek daha kolay 6greniriz.
Yani, kalict 6greniriz mesela eger Ingilizceyi TOEFL ITP tarz1 6grensek test usulii
ogrensek, 0grenmis olsak testte basarili olabiliriz belki TOEFL 1 da gegebiliriz ama
tatil kdyiine mesela gittigimizde bir Ingiliz ile karsilastigimizda konusmada sikint:
yasayabiliriz. Onunla konusamayabiliriz. Ama bu tasklarla daha kolay konusabiliriz
yani bu sekilde daha iyi 6greniriz.’

(Interview, Participant 5)

‘Bence bunlar 11 daha ¢ok hani 6dev olarak verilen diger ddevlerden daha yararl
buluyorum ben, ¢iinkii sonugta gergek hayatla bagdastirdigi zaman daha rahat hani
bu benim ileriki yasantimda karsima ¢ikabilir deyip daha ¢ok verim alabilir ve ileride
de bunu kullanabilecegi i¢in de daha olumlu bakiyorum ve daha dgretici buluyorum.’

(Interview, Participant 20)

‘Cok faydali buluyorum, ¢iinkii normalde Tiirk¢e olarak bile izlemedigimiz birgok
seyi, Ingilizce olarak gerek dilimiz anlaminda gerekse onlarin hani yasantisini
ogrenmemiz anlaminda ¢ok faydasi var. Yani sadece dil olarak da degil. Yani bir dil
ogrenirken, biz onlarin her seyini 6greniyoruz. Tek gramer 6grenmeyiz ya da tek ne
bileyim dogru diizgiin yazmay1 6grenmeyiz kiiltiirlerini 68reniriz. Yemek ¢esitlerini
Ogreniriz, daha yakindan, daha faydali olur bizim i¢in daha giizel olur.’

(Interview, Participant 17)

‘Kesinlikle bence saglar, 11 bu tarz 6dev gibi algilamiyorum zaten onlar1 da ben,
uygulamalar diyebilirim. Bu uygulamalar hani insan1 daha ¢ok motive ediyor. Iste ne
bileyim insan, o anin i¢indeymis gibi diisiindiigli i¢in daha ¢ok motive oluyor ve
daha rahat ve 6dev gibi diisiinmeyip daha bir uygulama gibi yapiyor. Boyle, bu
sekilde yapmasi da bunu bir 6dev olmaktan c¢ikartip hani kendisine yarar
saglayabilecegi bir aktivite oluyor.’

(Interview, Participant 20)
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‘Siirekli olan bir aktivite olabilirdi. Bir siirii aktiviteler yaptik cesitli aktiviteler. Iste
Edmodo da o yilizden en yararli buldugum aktivite idi ¢linkii bir siireklilik vardi ve
bir birliktelilik vardi isin i¢inde.’

(Interview, Participant 4)

‘Bence.. speaking sinavlar1 oluyoruz. Aslinda speaking smavinin oldugu hafta
birazcik practice yapiyoruz ondan 6nce ve ondan sonra hicbir sey yapmiyoruz. Hani
speaking in 6nemini artirirsak ve speakingin onemi artirirsak speakingi artirmak icin
de 6grencilerin de bu tarz yollara bagvuracagini diisiiniiyorum.’

(Interview, Participant 1)

‘Ted Talks gibi konusmali dinlemeli aktiviteleri giinliilk hayatta kullanabilecegimiz
aktiviteleri artirarak Edmodo tasklarinin faydalarini da artirabiliriz.’

(Interview, Participant 9)

‘Hani 6grencilere mesela dikkat ¢eken ddevler verilirse daha iyi olur. Mesela Ted
Talks BBC. Ya da boyle hani yurt disindaki nasil desem olaylarla ilgili falan boyle
odevler verilirse falan hani onlarin boyle bir seyini aragtirma gibi olur ondan sonra
listening tarz1 6devler olur.’

(Interview, Participant 19)

“Yani sonugta eglenceli bir seyler yaptik. Gergekte kullanabilecegimiz seyleri yaptik.
Bizim i¢in faydali. Eglendim, yaparken 6grendim de.’

(Interview, Participant 10)
‘Edmodoyu kullanmay1 dusunuyorum ¢iinkii bir sey paylastigimizda baska bir
arkadasimiz ya da 6gretmenimiz ona yorum yapiyor bize belki oradan degisik bir sey
Ogreniyoruz gerek gramer yapist gerek kelime olabilir. Sonugta dilin kullanimini
ogreniyoruz ve fikirlerimizi ifade etmeyi 6greniyoruz bence bu ¢ok giizel bir sey.’

(Interview, Participant 3)

‘Ben en cok roportaj1 yararli buldum, ses kaydimi ¢iinkii o birebirdi ¢iinkii o daha
aktif olarak ve o an hani tek basinasin, daha dogaglama gelisiyordu. Bir kurgusu
yoktu. Hani ne bileyim digerlerini yaparken yaziyorduk sunu mu yanlis yaptik bunu
mu yanlis yaptik diye diisiinebiliyorduk, ama bu rdportajda diisiiniiyorsun ve o an
sOylemen gerekiyor iste hemen cevap vermen gerekiyor ya da ne bileyim hani
anlamazsan onu anlamadigin1 dile getirmen gerekiyordu o biraz benim i¢in daha
yararli oldu.’

(Interview, Participant 20)

‘Ciinkii, hem arkadaslarimizla etkilesim igindeydik, birbirimiz ile Ingilizce
konusuyorduk. Hani yabanci insanlarla konusuyor gibiydik bu yilizden dil gelisimine
katkida bulundu. Hem de bir siirii yabanci video izleme olanagi bulduk.’

(Interview, Participant 16)
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APPENDIX P- COMPARISON OF PRE-SURVEY AND POST-SURVEY RESULTS

Independent Samples Test

Levene's Test for

t-test for Equality of Means

Equality of
Variances
F Sig. t df Sig. (2- Mean Std. Error | 95% Confidence Interval
tailed) Difference Difference of the Difference
Lower Upper
Equal
| can understand an ]
variances .000 .999| -3.578 123 .000 -.35217 .09843 -.54701 -.15732
authentic talk in
o assumed
English in a talk show Equal
easily. variances not -3.605 [121.968 |.000 -.356217 .09769 -54555 -.15879
assumed
Equal
| can comment on a
) variances 3.091 .081| -5.205 123 .000 -.50490 .09700 -.69691 -.31289
current subject that |
) . assumed
hear in a talk show in Equal
English. \variances not -5.197 118.430 |.000 -.50490 .09716 -69730 -.31251
assumed
Equal
| can comprehend a
variances 14.727 .000| -2.617 123 .010 -.23400 .08942 -.41100 -.05701
real speechona TV
o ) assumed
series in English Equal
easily. variances not -2.654 [122.963 |.009 -.23400 .08816 -.40852 -.05949
assumed
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COMPARISON OF PRE-SURVEY AND POST-SURVEY RESULTS (continued)

Independent Samples Test

Levene's Test for

t-test for Equality of Means

Equality of
Variances
F Sig. t Df Sig. (2- Mean Std. Error | 95% Confidence Interval
tailed) Difference Difference of the Difference
Lower Upper
Equal
| can create my own variances .047 .829| -2.540 123 .012 -.31373 .12353 -.55824 -.06921
similar dialogues in assumed
English for a TV series [-342
variances not -2.538 118.971 |.012 -.31373 112359 -55845 -.06900
assumed
Equal
| can present and variances 6.961 .009| -2.924 123 .004 -.33075 11311 -.55466 -.10685
defend my argument | assumed
. . Equal
in English. variances not 12970  [123.000 |004 -.33075 11137 55120 | -11031
assumed
Equal
| can collaborate in
variances 33.872 .000| -5.402 123 .000 -.52322 .09686 -.71495 -.33149
English with my
) assumed
friends to create a Equal
product variances not -5.450 |116.067 |.000 -.57972 .10638 -79042 -36903
assumed




COMPARISON OF PRE-SURVEY AND POST-SURVEY RESULTS (continued)

Independent Samples Test

Levene's Test for

t-test for Equality of Means

143

Equality of
Variances
F Sig. Sig. (2- Std. Error 5% Confidence Interval
Difference of the Difference
Lower
) Equal
| can explore issues ]
) i variances 3.164 123 .10575 -.78904
from different points of
] o assumed
view by searching in Equal
English. variances not 116.067 |.000 .10638 -79042
assumed
Equal
5. | can understand variances .047 123 11515 -.75553
online news in English | assumed
. Equal
easily. variances not 111.107 11671 - 75886
assumed
Equal
variances .165 123 .11385 -.70368
6. | can think critically on
) ) . assumed
areal issue in English. [Equal
variances not 119.530 11377 -.70359
assumed
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COMPARISON OF PRE-SURVEY AND POST-SURVEY RESULTS (continued)

Independent Samples Test

Levene's Test for

t-test for Equality of Means

Equality of
Variances
F Sig. t df Sig. (2- Mean Std. Error | 95% Confidence Interval
tailed) Difference Difference of the Difference
Lower Upper
Equal
| can articulate about
) variances 23.218 .000| -4.149 123 .000 -.47085 11349 -.69550 -.24620
current issues
assumed
happening all around Equal
the world in English variances not -4.036 100.048 |.000 -.47085 .11666 -.70230 -.23940
assumed
Equal
| can use different variances 1.075 302 -5.770 123 .000 -.63235 .10959 -.84929 -.41542
sources in Englishto | assumed
. . Equal
get information. variances not 15,657 [106.401 | 000 - 63235 11177 85394 | -41076
assumed
) Equal
| can scan in an
) ) | variances 15.338 .000| -3.542 123 .001 -.31579 .08915 -.49227 -.13931
English movie website
] assumed
and find the necessary Equal
information \variances not -3.531 117.712 |.001 -.31579 .08942 -.49288 -.13870
assumed
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COMPARISON OF PRE-SURVEY AND POST-SURVEY RESULTS (continued)

Independent Samples Test

Levene's Test for

t-test for Equality of Means

Equality of
Variances
F Sig. t df Sig. (2- Mean Std. Error | 95% Confidence Interval
tailed) Difference Difference of the Difference
Lower Upper
10. | can think critically Equal
and share my ideas in | variances 8.358 .005| -5.169 123 .000 -.61197 .11839 -.84632 -.37762
English in a network assumed
before choosing a Equal
variances not -5.211 122.094 |.000 -.61197 11743 -.84444 -.37950
movie. assumed
) Equal
11. I can easily use a
] o variances 7.857 .006| -1.379 123 170 -.14267 .10348 -.34751 .06216
shopping website in
) assumed
English to get some Equal
presents \variances not -1.355 |108.421 |178 -.14267 .10526 -.35131 06597
assumed
Equal
12. | can use some online
o variances 6.916 .010| -1.696 123 .092 -.18963 11182 -.41096 .03170
bookshop websites in
] assumed
English to get some Equal
books variances not -1.675 111.866 |.097 -.18963 111321 -41394 03468
assumed
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COMPARISON OF PRE-SURVEY AND POST-SURVEY RESULTS (continued)

Independent Samples Test

Levene's Test for

t-test for Equality of Means

Equality of
Variances
F Sig. t df Sig. (2- Mean Std. Error | 95% Confidence Interval
tailed) Difference Difference of the Difference
Lower Upper
Equal
13. | can interact with a
) variances 2.766 .099| -2.874 123 .005 -.31140 .10836 -.52590 -.09691
native speaker of
assumed
English on any topic | Equal
like. variances not -2.855 [115.712 1005 -.31140 .10907 -52744 -.09537
assumed
14. | can communicate Equal
with a foreigner in variances 312 577 -.886 123 378 -.09598 .10836 -.31047 .11852
English without any assumed
. Equal
helpin a natural variances not 886 [119.354 |377  |.09598  |10833 31048 | 11852
environment. assumed
Equal
variances 10.711 .001| -5.860 123 .000 -.69969 .11940 -.93603 -.46335
15. | can prepare a
o . | assumed
presentation in English [Eq g
\variances not -5.937 |122.891 |.000 -.69969 .11785 -.93297 -.46641
assumed
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COMPARISON OF PRE-SURVEY AND POST-SURVEY RESULTS (continued)

Independent Samples Test

Levene's Test for

t-test for Equality of Means

Equality of
Variances
F Sig. t df Sig. (2- Mean Std. Error | 95% Confidence Interval
tailed) Difference Difference of the Difference
Lower Upper
Equal
16. | can talk about
variances .001 970| -4.285 123 .000 -.48065 A1217 -.70268 -.25862
current problems
o assumed
happening in my real Equal
life in English variances not -4.259  116.016 |.000 -.48065 .11285 -70416 -25714
assumed
Equal
o variances 5.330 .023| -3.515 123 .001 -.40893 11633 -.63920 -.17866
17. lcanplan a trip in
assumed
English in real life. Equal
\variances not -3.521 120.006 |.001 -.40893 11612 -.63884 -17901
assumed




APPENDIX R- TOOLS AND WEBSITES USED IN THESIS
Social network:

Edmodo (https://www.edmodo.com )

_ = _
G den ® AF 2 v
This woman Is amusing.Really very funny conversation.She said "I'm like Shakira's meeting with >
Muhammet t Al
88
Maysoon Zayid: | got 99 problems.__ palsy is just one | Video on TED.com
Yerlastir —
@ - Q [ext Jan 19, 2014
E s ] 19, 2014
iilike your video :) because it is very enjoyable and she is very funny 1)
B Jan 19, 2014
[ — I agree with you = ) The woman knew how to make her life better)
Gu Jan 19, 2014
She Is very determined for her life. | admire her )

Edmodo is a network that provides learners and teachers with the contexts in which
they can share, communicate and learn. Teachers can apply quizzes assignments and
collaborate with other teachers in this network.

Task 2: TV talk shows

Ted Talks ( https://www.ted.com/ )

TED oo  resc anena  ranicipate avou Q
1900+ talks to stir your curiosity
Find just the right one
Q ~ - o - More

How we're priming Why we laugh How to control What happens when How we unearthed the  How to raise a black
some kids for college 200K views = A someone else's arm our get son in America
— and others for with your brain smarter than we are? g

prison

TED (Technology, Entertainment, and Design) is world-wide conferences managed
by private non-profit organization. "Ideas worth spreading" was their slogan and
TED was established in 1984. Early focus was on technology and design, but it has
since broadened its scope and involves speeches on many scientific, cultural and
academic topics now.
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The Real ( http://thereal.com/episodes/ )

TH
L[H!
TELL US WHERE YOU ARE
WATCHING

© REMIND ME TO WATCH

oEm oo &3 S {1

HOME EPISODES VIDEO CLIPS PHOTOS TICKETS BE ON THE SHOW SHOW INFO SHOP

MAY 2015

The Real is an American talk show program. It was shown in such cities as New
York, Los Angeles and Washington D.C.

Task 3: Poster preparation tool ( http://edu.glogster.com/signup )

Glogster EDU Pricing  Glogpedia Blog  Training  Uses £ 1-888-702-4106

ONE GLOG, FULL STORY

EXPLORE AND CREATE EDUCATIONAL CONTENT ONLINE

LEARN MORE

Glog Creation Glogpedia Library Glogster for iPad
All you need to create stunning multimedia Get inspired by our categorized library of the The all-new iPad app is available o
glogs with infuitive tools. best content and reusable resources. download from the App Store

Glogster is a context for interactive learning. It enables users to make use of
diffferent media to create multimedia posters and students and educators can reach
many sources shared worldwide. Glogster supports interactivity and collaboration
apart from enhancing digital literacy.
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Task 4: Online news websites

BBC ( http://www.bbc.co.uk/news/ )

aEE News | Sport | Westher | Eath | Fuwre | Shop | TV | Radio | More. Search a

SATURDAY, 2 MAY

i 3
Royal Baby: Latest Royal Baby Premier Leagus latest  Photo contest winner.
updates celebmtions in s as sublime as Itis
blctures Beautirul’

The British Broadcasting Corporation (BBC) is the UK's public-service broadcaster
and the oldest national broadcasting company in the world.

Boston.com ( http://www.boston.com/bigpicture/)

boston.com search @ togin f ||

HOME NEWS WEATHER SPORTS ENTERTAINMENT BUSINESS LIFESTYLE TRAVEL CARS JOBS REALESTATE BDCWIRE

POWERED BY BOSTON.COM

TODAY Le&VE They WanOpen
WE MADE 1Tt - LETTERS
R ——r

Theary

110 Fun Things To Do Now That A RISK ON A SAFETY
Boston's Woi Winter Ever Is Over Patriots Pull Surprise in Second
Raund MOST POPULAR

‘RAW PROSPECT" 1. 126 Fun Things To Do Now That You've Survived
e Defensive Boston's Worst Winter Ever

witp anp rree EEFFTTR no MoRe

”

ess Accuses Billy Cosby af

Chrizsy Teigan on Pic of Belichick
Checking Her Out: ‘Poor Guy" 5. Patriots Pull Ano

rprise, Select Stanford

i LAl
Today Is World
Gardening Day Mayweather Makes the

NFL Look Bad

Safety Jardan Ris
15 A GIRLY
its

4. May 2 Is World Naked Gardening Da

Badlaniyor.

Boston.com was one of the first news websites on the public web. It was established
by Boston Globe Electronic Publishing Inc.

The New York Times ( http://www.nytimes.com/ )

= sccmons Q. seamcw . Em -
&he New Hlork imes

=

Today's Paper e Vi

wone  US.  Poutics oo Traves

The Opis

History of
Acquittals for
Police Officers
Looms in Case

oe-en
Silent Seashores

~Op.Ed: A War 1o End Jihad
Woeekend Reads

Oh, Those Clever Librarians and w
Their #Bookface = |

Bookface imag f book cove:
that

- The Charges and the
Timeline

- 6 Officers Charged

- Latest Updates

Time Away Doesn't Mean Time
Off - 9
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The New York Times (NYT) is an American newspaper published daily and it was
established and published in New York City by The New York Times Company.

Task 5: Movie website

IMDB ( http://www.imdb.com/)
m : Y

ies, TV Celebs, Events News & . 4
& Showtimes ~ | & Photos - | community ~ | Watchlist ~ Login

Most Popular Ep RECENTLY A0DED

1-50 of 104,652 titles atchlist Add a few Add some IMDb
e movies current movies s

Feedback? Tell us what you think
about this feature.

Sort by: MOVIEmetera | A-Z |

Avengers: |

Popular Movies IMDb Top 250
Batman v §

Add o watchlist.

Add to Watchlist.

family for his comatose brother.

137 mins.

IMDb (The Internet Movie Database) is an online platform. It includes a variety of
sources about films, television programs, and video games. Actors and actresses can
share their pictures and people can asses the movies in that platform.

Task 6: Online shopping websites

J.Crew ( http://www.jcrew.com/index.jsp )

Instores & online: eXira 30% Off SPring sale styles with code $5 fat-rate shipping & frec shipping on orders of $150+.
AlLS

YAYMAY.* DET/ Shipping is alway s free onall cre ts & J.Crewbaby orders.}
MY ACCOUNT Register | SIGNIN | WS » TR T
WOMEN WMEN GIRLS BOYS BABY SHOES SWIM JEWELRY WEDDING PETITE SALE  FAGTORY BLOG searcH Q

MNEW ARRIVALS LOVE TO NEPAL

B

su
EFFORT HERE &

LOOKS WE LOVE

Wit ted

J. Crew Group, Inc. is an American retailer. The company presents a variety of
women's, men's and children's clothes, shoes and accessories.
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Harvey Nichols

BEAUTY FOOD & WINE BRANDS GIFTING

THING ALL

It is an English department store in London and it was founded in 1831. It sells a lot
of products such as clothes for women and men, fashion accessories, beauty
products, wine and food.

Task 7: Book shopping websites

Amazon ( http://www.amazon.com/ )

amazon

Shop by
Department -

Netflix, HBO GO, Amazon Instani |
and more—just plug and play

et 4

e
LS

nl_im — T r
| & Principle:
in Language
ESL/ELL qunce | (ERSESESEEN BEEEEEC R Bl | .
Teacher’s cosation) - e
SURVIVAL GUIDF i &.@. al

Donate to the Red Cross
Nepal Earthquake Relief

INSTINCT |

Amazon.com, Inc. is an American electronic commerce company. It has its
headquarters in Seattle, Washington. It started as an online bookstore, but soon
enhanced and started to sell DVDs, CDs, software, video games, electronics,
furniture, toys and jewelry.
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Task 9: Survey tool

SurveyMonkey ( https://www.surveymonkey.com/ )

4% SurveyMonkey- sonin | e

Home HowitWorks Examples - Survey Services -  Plans & Pricing

Create Surveys, Get Answers

Pro Sign Up Sign Up FREE

The basics are always free. Upgrade for more powerful features.

=) o e

Survey your target market Want more power and Give your results more
i 7
SurveyMonkey Audience has multlple LEsera Contexl
MmO of people ready 1o take your Get our most powertul features and Compare your survey aata to
SULCY, make smarter decisions. with arganizations like yours with

zesl.quslyzcom bekieniyor..

SurveyMonkey is an online survey software company. The website provides a
platform that people can create their own surveys and share them in different
contexts.
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APPENDIX S- TURKISH SUMMARY

Bu calismada, 6zel bir iiniversitede ingilizceyi yabanci dil olarak &grenen hazirlik
siifi ogrencilerinin teknolojik araglart kullanarak tamamlamis olduklar1 otantik
aktiviteler lizerine tutum ve gorislerini ortaya c¢ikarmak ve bu aktivitelerin
ogrencilerinin yabanci dili otantik durumlarda kullanmalarina ne derecede pozitif ya

da negatif bir etkisi oldugunu arastirmak amac¢lanmistir.

Dilin zamanla gelisip degismesi gibi dil 6gretim yaklasim ve metotlar1 da siirekli
degisim gostermektedir. Aslinda biitiin metotlar ve 6gretim teknikleri temelinde tek
bir seyi amac¢ edilmislerdir. Bu da 6grencilerin 6grenmekte olduklart dili iletisim
amacl kullanabilmelerini saglamaktir. Fakat, genel itibari ile Tirkiye’deki dil
egitimine baktigimizda, 6grencilerimizin sinavlardan 6nce tiim dil bilgisi kurallarini
ve hedef kelimeleri 6grenip ve hatta yazili sinavlarinda da oldukcga {istiin basari
sergilemelerine ragmen bu edinmis olduklar1 bilgilerini gercek hayatta
karsilagilabilecek durumlarda kullanamiyor olmalart en biiyiik problemlerden biri
olabilir. Bunun nedeni de uygulanan smif i¢i aktivitelerin gercek hayatla bir
baglantis1 olmamasindan ve bunun da 6grencilerin yaraticilifini ve derin diisiinme

yeteneklerini sinirlandirtyor olmasindan kaynaklaniyor olabilir.

Ingilizceyi ikinci dil &grenen ogrencileri diisiindiigiimiizde, onlar siniftan disari
ciktiklarinda yasadiklar1 ortam dolayisi ile dile yine dile maruz kalacak ve bu dili
yasam kosullarindan dolay1 ister istemeden kullanacaklardir. Halbuki Ingilizceyi
yabanci dil olarak 6grenen Tiirkiye’deki 6grencilerinse bdyle bir olanagi yoktur. Bu
yiizden de bir¢ok okulda yabanci hocalar ise alinmakta ve bazi okullarda da yurt
disindan dgrenciler degisim programlar ile getirilerek 6grencilerin ingilizceyi ana
dil olarak konusan kimselerle iletisim kurmasi saglanmaya calisilmaktadir. Ancak bu
tiim okullar igin miimkiin degildir. Ana dili ingilizce olmayan hocalar ise otantik
yani anadili Ingilizce olan kimseler tarafindan yine anadili ingilizce olan kimseler
i¢in iretilmis, herhangi bir sekilde 6grenim ve Ogretim amaciyla iiretilmemis hem

yazili hem de sozlii materyaller kullanmaktadirlar. Fakat bu da ger¢ek yasamla
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iliskilendirme anlaminda yiizeysel bir otantiklik saglamaktadir. Nedeni ise sadece
materyalin otantik olmasi ve aktivitelerin gergek yasamla baglanti kurmuyor olmasi
olabilir. Ornegin, 6grencilere otantik olan bir makaleyi okumalarini ve onunla ilgili
sorular1 cevaplandirmay1 istiyoruz. Aktivitenin amacinda ise hi¢cbir otantik durum
gbozlemek miimkiin degil. Clinkili gercek hayatta biz bir gazete yazisini bilgilenmek
amacli okuruz ya da bir aligveris sitesini igerisindeki bilmedigimiz kelimeleri ¢ikarip
onlarla ilgili ¢oktan se¢meli sorular1 yanitlamak ic¢in degil de aligveris yapmak igin
kullaniriz. Yani okudugumuz ya da dinlemis oldugumuz metinleri bizler herhangi
baska bir gorevi ya da aktiviteyi yerine getirmek i¢in kullaniriz. Bu ylizden de dil
Ogrenimi i¢in hazirlanan aktiviteleri hazirlanirken bu gibi iletisim odakli amaglar g6z

onilinde bulundurularak hazirlamak gerekir.

Aslinda sadece otantik materyalleri sinifta kullanarak bir otantik 6grenme ortami
olusturmak miimkiin degildir. Ogrencilerin bilgi ve donanmmlar sergileyebilecegi
arkadaslar1 ile paylasabilecegi otantik 6§renme ortamlarini olusturmak i¢in oncelikle
aktivite ve gorev tasariminda aktivitenin otantik bir amaca baglanmasi yani gercek
hayatla ilgili durumlar verilmesi 6nemlidir. Sadece aktivitenin amacinin degil
O0grenme ortaminin da otantik olmasi agisindan Herrington and Oliver (2000)’nin
farkli alanlarda yaptiklar1 ¢alismalar: ile ortaya koymus olduklari otantik 6grenme
ortaminda bulunmasi gereken ozellikler dikkate alinarak alan genisletile bilinir ve
ogrencilerin artik dili otantik 6grenme kosullarinda kullanmalarina olanak saglana

bilinir.

Ayrica, literatiire bakildiginda, otantik metinler otantik bir veri saglamasi, sadece
dili degil dili konusan insanlarin kiiltiirlerini de temsil etmesi, dil becerilerini
gelistirmesi, giincel olmasi, gercek yasam ile iliskili oldugu i¢in 6grencileri motive
etmesi dolayisi ile takdir edilse de zor karmasik bir dili olmasi, 6grencilerde hayal
kiriklig1 olusturmasi ve giincel oldugu i¢in kullanimlarinin uzun siireli olmamasi ve
ogretmen icin hazirlik gerektirmesi gibi nedenlerden dolay1 da elestirilmistir. Bunlari
da dikkate alarak otantik aktivitelerin uygulanmasinda 6grenciler i¢in olusabilecek
olumsuz durumlar1 ortadan kaldirmak ve her seyin dijital oldugu ve neslin
teknolojiden uzak kalamadig1 giiniimiizde 6grencilerin dil 6grenmelerini gelistirmek
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amaciyla aktiviteler hem ¢evrimici hem cevrimdis1 araglarla desteklenebilir. Ancak
bu ¢evrimigi ve ¢evrim dis1 teknolojik araglar otantikligi garantilememektedir. Fakat

teknoloji kullanim1 ve otantiklik arasindaki iligki bu ¢alisma ile de gbzlene bilinir.

Sonug olarak, otantik yazili ve sézlii metinlerin dil 6greniminde kullanilmasi iizerine
birgok arastirma yapilmasina ragmen aktivite ve gorevlerin otantikligi {lizerine
calismalara ¢ok rastlanmamaktadir. Ozellikle Tiirkiye’de otantik aktivitelerin dil
egitiminde kullanilmasinin 6grencilerin dil 6grenimi {izerine etkilerinde c¢alisma
bulunmamaktadir. Bu nedenle bu ¢alisma, sonraki ¢aligmalar i¢in de oncii olabilir.
Ayrica sadece dil 68reniminde otantik aktivite iizerine degil de teknolojik olanaklar
kullanilarak olusturulmus otantik 6grenme ortamlarinin uygulanabilirligi  ve
verimligi lizerine bu c¢alisma, bu tarz otantik aktivite ve teknoloji destekli bir
ogrenme ortami gerceklestirmeyi planlayan Ogretmen, materyal ve program

gelistiriciler i¢in 6nemli bir kaynak saglayabilir.

Bu calismaya toplamda ii¢ siniftan 68 adet hazirlik 6grencisi katilmistir. Ogrencilerin
Ingilizce seviyeleri orta seviyededir. Ilk dénem o6grencilerinin Ingilizce seviyeleri
ikinci dénem Ogrencilerinde oranla daha diisiik seviyededir. Ogrencilerin yaslari ise
cogunlukla 18-19 dur. Ogrencilerin tiimii evde ya da okulda bir sekilde internet
kullanabilmektedir. Calismada kullanilan metot goz Oniinde bulunduruldugunda,
hem nicel hem de nitel araglar1 kullanan paralel yakinsak karma yontem
uygulanmistir. Bu yontemde nicel ve nitel verilerek ayni1 anda fakat farkli arastirma
araglart ile toplanmaktadir. Calismadaki nicel veriler ©n anket, aktivite
degerlendirme formu ve calisma sonrasi anketten elde edilmistir. Nitel veriler ise
yar1 yapilandirilmis miilakatlar ve anketlerin agik uglu sorularindan elde edilmistir.
Nicel veri analizi Paired Sampled T-test ve One-way ANOVA testlerini iceren SPSS
IBM 20 araciligiyla gerceklesmistir. Nitel veri analizi iginse siirekli karsilastirma
metodu ile kod, kategori ve temalar kiimelere ayrilarak ve veride goriilme sikliklar
el ile hesaplanarak yapilmistir. Bunlar ¢alismada tablolar ile verilmis ve

ogrencilerden alinan alintilar ile birlikte 6rnek gosterilerek agiklanmastir.
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Ogrenciler dénem boyunca 10 adet otantik aktivite tamamlamistir. Ik aktivite
ogrencilerin Ingilizce popiiler dizilerden birini segmeleri onu izlemeleri ve daha
sonrasinda da arkadaslar1 ile grup calismasi yaparak bir oyun sergilemeleri
istenmistir. Bunun i¢in 6grenciler ayni karakterleri kullanarak gilinlimiize ya da daha
gecmis bir zamana uyarlayabilme, kurgusunu gelistirebilme ve yeni bir bolim
cekebilme dzgiirliigiine sahiptiler. Ornek olarak okulda okuma ve yazma derslerinde
takip edilen dizilerden biri i¢in sinif i¢erisinde izlenilen dizi adina konusma aktivitesi
yapilmig dizi izlenirken 6grencilere diziyi takip edip edemediklerine yonelik hoca
tarafindan belirli sorular sorularak rehberlik edilmistir. Daha sonrasinda bir simif
senaryolar1 siif i¢inde yazmayi tercih ederken diger iki sinif senaryolarini hazirlayip

bir sonraki hafta derslerin son on dakikasinda sunmuslardir.

Ikinci aktivite ise oOgrencilerin verilen bazi &rneklerdeki gibi Ingilizce TV
programlarindan birini se¢ip izlemeleri Edmodo’da arkadaslar1 ile paylagsmalart ve
video Tlzerine diisiincelerini ve yorumlarim1 yazmalari sdylendi. Bu aktivitede
ogrenciler birbirlerinin videolarini izleyerek yorum yapabildi. Ozellikle 6grencilerin
ilgisini ¢ekebilmesi agisindan kendi alanlari ile ilgili videolar: tercih edebilecekleri

dile getirildi.

Ucgiincii aktivitede ise 6grencilere gercek yasamla baglantili olarak okulun tanitimini
yapmak tizere bir poster hazirlamalar1 istendi. Bu posteri hazirlarken de Glogster adli
poster hazirlama programindan faydalanabilecekleri sdylendi ve hatta Ogretmen
tarafindan sinifta dersin son 5 dakikasinda Glogster sitesi ve nasil kayit
olabileceklerine dair kii¢lik bir tanitim yapildi. Ayn1 zamanda 6grencilerin kayit
oldugu Edmodo ortaminda program ve siteyi nasil kullanabileceklerini gosteren bir

tanitim videosu 6gretmen tarafindan paylasildi.

Dérdiincii aktivitede ise dgrencilere verilen 6rnek sitelerdeki gibi Ingilizceyi anadil
olarak kullanan kimseler tarafindan yine onlar i¢in hazirlanmis web sitelerinden
haber okumalar1 ya da izlemeleri sOylenmis ve Ogrencilerin sectikleri haberi
ozetleyip kendi fikirlerini beyan ederek Edmodo’da paylagmalar1 istenmistir.

Ogrenciler baska arkadaslarinin paylasmis oldugu haberlere yorum yapmislar ve
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ertesi giin okulda dersin ilk bes dakikasinda izlemis olduklar1 haberler iizerine

deneyimlerini sozlii olarak paylasmislardir.

Besinci aktivitede ise 6grencilere iki farkli durum verilmistir. Birincisi IMDB web
sitesinden izlemedikleri bir filmi secip onun hakkinda gerekli bilgileri ve
beklentilerini paylasarak daha sonrasinda arkadaslari ile izleyebilecekleri bir filmi
secmeleri istenmistir. Ikinci durumda ise daha once izlemis olduklari ve cok
begendikleri bir filmi paylagarak onun iizerine yorum ve diislincelerini arkadaslari ile

Edmodo’da paylasmalar1 beklenmistir.

Altinct aktivitede ise Ogrencilere gercek yasamla baglantili olarak bir senaryo
verilmis ve bu senaryoya gore Ogrencilerin aileleri i¢in alisveris yapmalar
sOoylenmistir. Alinacak hediyelerin linklerini paylasmalar1 ve neden bu hediyeleri
se¢mis oluklarmi bir paylasimda bulunmalar1 beklenmistir. Ogrenciler ayn1 zamanda
aligveris temal1 tinitede benzer durumda yurt disindan donerken hediye almalari
gerekse ailelerine ne gibi hediyeler alacaklar {izerine bir ikili konusma aktivitesi de

gerceklestirmis daha sonrasinda bu aktivite 6dev olarak verilmistir.

Yedinci aktivitede ise Ogrenciler simnif igerisinde ikili bir konugsma c¢alismasi
gerceklestirerek  birbirlerine  okumaktan  hoslandiklar1  kitap  tiirlerinden
bahsetmislerdir. Bu smif igi aktiviteden sonra Aktivite 7, eve ddev olarak verilmis
ogrencilerden sira arkadaslar1 i¢in bir kitap aligverisinde bulunmalar1 ve sectikleri
kitaplar1 Edmodo ortaminda paylasmalar1 ve neden arkadaslarina bu kitaplar1 tercih

ettiklerini agiklamalar1 istenmistir.

Sekizinci aktivite ise program dis1 bir aktivite olmus ve dgrencilerden okula gelen
yabanct Ogrenci ve Ogretmenler ile bir on bes yirmi dakikalik miilakat
gerceklestirmeleri istenmistir. Ogrenciler dncelikle konu se¢mis ve bu konu iizerine
yazdiklar1 sorular1 6gretmenlerine gostererek geri doniit almis ve partnerleri ile
aktiviteyi gerceklestirmislerdir. Ogrencilere en basinda bu miilakati yaparken Skype
kullanmalar1 istense de ogrenciler Skype kullanmak yerine konusmalarini ses
kaydma almayi tercih etmislerdir. Ogrencilerin bircogu ses kayitlarin1 hocaya mail

yoluyla gonderirken bazilari ise direk Edmodo’da paylagsmistir.
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Dokuzuncu aktivitede de 6grenciler sinif igerisinde gruplara ayrilarak bir ¢alisma
kagidi verilmistir. Aktivite acgiklamasinda, okullar1 ile ilgili geréek yasamdan
secebilecekleri konular verilmis, Ogrencilerin bu gibi benzeri konular {izerine
konusarak igerisinden birini sec¢ip onunla ilgili bir arastirma yapmalar1 ve anket
uygulamalar1 istenmistir. Ogrenciler sorulari smif icerisinde hazirlamis ancak
SurveyMonkey’e gecirme ve anketi uygulamayir O6dev olarak tamamlamislardir.
Hazirlamis olduklar1 anketleri Edmodo’da paylasarak arkadaglarimin katilimini
saglamistir. Tim gruplar olmasa da goniillii gruplarin bir kismi1 anket sonuglarini

smifta sozlii bir sekilde arkadaslari ile paylasmustir.

Onuncu aktivitede kitapta bir sinifta tatil konusu {izerine digerinde bir sinifta da
gezilip goriilecek yerler iizerine olan kitabin senaryo kismindaki aktivite
genisletilerek 6grencilerin grup icerisinde ¢alismalart sdylenmistir. Kendilerine yurt
disinda bir burs imkéani olduklar1 ve orada iki ay kalacaklar1 ve bu durumda
gidebilecekleri yerler igin bir tatil plan1 yapmalar istenmistir. Ornek olarak da birkag
iilke verilmistir. Ogrencilerin kimi bu tatil planlarin1 sunum haline getirirken kimileri
yalnizca aktivite kagidina paragraflar seklinde yazmistir. Yazili metinler ve sunum
dosyalar1 Edmodo’da paylasilmis ayrica smifta da tatil planlart sozlii olarak

paylasilmastir.

Arastirmanin sonuglarina iliskin olarak, arastirma sorular1 dikkate alindiginda, on
otantik aktivite uygulanmadan ©nce Ogrencilerin Ingilizceyi verilen otantik
durumlarda kullanabilme yetilerinin oldukc¢a diisiik oldugu ortaya ¢ikmistir.
Ogrenciler yalnizca cevrimici alisveris, kitap ve sinema filmi gibi web sitelerde
uygulanabilecek otantik aktivitelerde yeterliliklerini  bildirmislerdir. Diger
durumlarda ise 6grencilerin kendilerini degerlendirme notlar1 oldukca diistktiir.
Ancak 0grencilerin teknolojik araglar konusundaki degerlendirmelerine bakildiginda,
Edmodo, Glogster, SurveyMonkey gibi araglarin diginda, 6grencilerin birgok web
siteyi ve programi bildikleri goriilmektedir. Ogrencilere anadili Ingilizce olan
kimseler ile Ingilizce olarak iletisim kurabilmelerini saglamak i¢in smnif icerisinde ne
gibi 0grenme ve Ogretme aktivitelerinin olmasi gerektigi soruldugunda, 6grenciler
oncelikle sik sik yabanci Ogrenciler ya da kimseler ile okul disinda da iletisim
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kurulmas1 gerektigini ifade etmislerdir. Bu durum okulda kismen de olsa
mimkiindiir; ¢iinkii ¢alismanin yapilmis oldugu tniversitede, yurtdisindan belirli
sayida Ogrenciler birkac¢ ayligina okula gelmektedir ve haftada bir kez 6grencilerin
derslerine gelerek onlarla iletisim kurmaktadir. Ayn1 zamanda bu yabanci 6grenciler
ogrenci yurtlarinda kaldiklar1 i¢in 6grenciler okul disinda ada onlarla isterlerse
zaman gecirebilmektedirler; fakat 6n anket sonuglarinda 6grenciler bu iletisimin
disinda smif igerisinde de konusma aktivitelerinin artirilmasi, bol bol Ingilizce
oyunlara yer verilmesi, grup caligmalar1 ile dersin desteklenmesi gerektigini de
ayrica vurgulamiglardir. Derslerde kullanilmasi 6nerilen teknolojik araglar igerisinde
de en basta bilgisayar ve internet kullanim1 yer almaktadir. Bunlarin disinda cesitli
sosyal aglar, film ve TV dizileri de 6grenciler tarafindan dil siniflarinda kullanilmasi

onerilen teknolojik araglardir.

Ogretim teknolojisi ile desteklenmis olan on otantik aktivite sonucunda égrencilerin
bu aktiviteleri degerlendirmelerine bakildiginda, ¢ farkli sinifa uygulanan aktivite
degerlendirme form nicel sonuglari, bazi aktivitelerin bazi 6zelliklerinde 6grencilerin
hem fikir olmadiklarin1 gostermistir. Fakat {i¢ sinifin da hem fikir oldugu bazi

konular bulunmaktadir.

Ogrencilerin takdir ettigi 6zellikler dikkate alindiginda, Aktivite 1, 2, 3, 4, 5, 6, 7, 8
ve 10’ un gercek hayatta kullanabilecekleri bilgileri 6grenmeye katki sagladigi
distiniilmektedir ki bu da otantik 6grenme ortamlarinin en 6nemli 6zelliklerinden
biridir. Ayrica, ti¢ siniftaki 6grenciler, Aktivite 3, 5, 7, 9 ve 10’un 6grencilerin birgok
farkli kaynak kullanmasina ve edindikleri bilgileri arkadaglar1 ve uzman kimseler ile
paylagsmalarina olanak sagladigini1 diisiinmektedirler. Aktivite 1, 8, 9 ve 10’un da
ogrencilerin igbirligi igerisinde ¢aligmalarini sagladigini dile getirmislerdir. Aktivite
8’ in ise tiim siniflarda farkli bakis acilari sagladigina inanilan aktivite oldugu ortaya
cikmugtir. Her aktivite i¢in 6grenciler aktivitenin Ingilizce 6grenmeye higbir katkisi
yoktur ifadesini reddetmislerdir. Ayrica tiim aktivitelerin Ingilizce 6greniminde kitap
disinda farkli 6grenme materyalleri kullanimini sagladigini belirtmislerdir. Aktivite 8
ve 10 igin 6grenciler, bu aktivitelerde kendi diisiincelerini acik bir sekilde Ingilizce
olarak ifade ettiklerini dile getirmislerdir. Aktivite 2, 4, 5, 6, 7, 9 ve 10’un Ingilizceyi
340



ana dili olarak konusan insanlarin kullanmis oldugu web site ve teknolojik aletleri
kullanmalarin1 sagladigimi dile getirmislerdir. 1, 2, 5, 7, 9 ve 10. aktivitelerde
ogretmenin bir Ogreticiden ¢ok rehber gibi rol aldigi 6grenciler tarafindan kabul
gormiistiir. Ug sinifin genel tutumu dikkate alindiginda, nicel veriler Aktivite 8’in

Ingilizce 6grenimine en ¢ok katki saglayan aktivite olugunu gostermistir.

Ayni sekilde aktivite degerlendirme formlarinin nicel sonuglar1 degerlendirildiginde,
aktivitelerin sahip olmadiklar1 6zellikler genel olarak su sekilde belirtmistir. 1, 8, 9
ve 10. aktivitelerin Ogrencilerin yaptiklar1 tiizerine tekrar diisiinme olanagi
saglamadigl, bunun yaninda Aktivite 7’nin de isbirligi ile yapilan bir ¢alisma
olmadig: ortaya ¢ikmistir. Nicel veriler ayrica, Aktivite 2 ve 5’in hem isbirligi hem
de aktivite tizerine diistinme Ozelliklerinin bulunmadig1 gostermistir. Bunun disinda
Aktivite 3’lin O0grencilerin elestirel diisiinme yetilerini gelistirmedigi, farkli bakis
acilar1 saglamadigi ve dil 6grenimine ¢ok katkist olmadigi ortaya ¢ikmistir. Aktivite
4’lin de birkac saatlik bir dilimden daha fazla siirede gergeklesmedigi ve 6.
aktivitenin de ayni sekilde oldugu ve ayrica 6grencilerin yaptiklar tizerine diisiinme
olanag tanimadigi ve elestirel diistinme yeteneklerini ¢ok da gelistirmedigi dile

getirilmistir.

Uygulama sonrasi anket sonuglar1 ele alindiginda ise oncelikle uygulama oncesi ve
sonrast sonuclar karilastirilmistir. Istatistiksel sonuglara gére, dgrencilerin on adet
otantik aktivite tamamlamalar1 sonucunda, yabanci dili ger¢ek ya da gergege ¢ok
yakin bir kosulda gercek bir amag¢ i¢in kullanabilme yetileri artmistir ve bu
istatistiksel verilere gore 6nemli bir artigtir. Yirmi adet verilen durumdan on sekiz
tanesinde bu artis 6nemli bir artistir. Onemli bir fark gdzlenmeyen aktivitenin bir
tanesi aligveris aktivitesidir ki bu aktivitenin uygulama Oncesinde de oOgrenciler
tarafindan yapilabildigi gézlemlenmistir. Diger aktivite ise 6grencilerin dogal bir
ortamda kimseden yardim almadan yabancilarla konusma yetileridir. Bunda ¢ok
onemli bir fark gozlenmemistir. Bunun nedeni de ogrencilerin aktivitelerin
birgogunu ikili ve grup ¢alismasi igerisinde tamamlamalarindan dolay1 tek baslarina
yardim almadan anadili Ingilizce olan kimseler ile iletisim kurma konusunda tedirgin
olmalart olabilir. Teknolojik yeterlikler karsilastirildiginda 6grencilerin uygulama
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oncesi ve sonrasinda bir program hari¢ tiimi i¢in pozitif ve Onemli bir artig
gozlenmektedir. Bu program da Skype’tir. Ogrenciler onu kullanmak yerine ses
kayd: almay1 tercih etmislerdir bu da Skype kullaniminda bir tutum farklilig

olusturmamustir.

Yine uygulama sonrasi anket sonuglarina gore 6grencilerin degerlendirmeleri, hemen
hemen biitiin aktivitelerin Ingilizce grenenimi igin dnemli ve gerekli oldugu ortaya
cikarmustir. Ozellikle Aktivite 8, yani Ingilizceyi anadili olarak kullanan kimseler ile
yapilan miilakat ve Aktivite 4 ¢evrim igi sitelerden haber izleme ya da okuma
aktivitesi Ogrenciler tarafindan dil 6grenimi i¢in en gerekli bulunan aktiviteler
olmustur. Bunun tam aksine Aktivite 3 yani Glogster kullanarak 6grencilerin poster
hazirlama aktiviteleri de Ingilizce 6grenimi igin gereklilik anlaminda en diisiik
ortalamaya sahip olan aktivite olmustur. A ve AF2 sinifit 6grencileri en diisiik puani
bu aktiviteye veritken AF4 Ogrencileri ise Aktivite 9’un yani SurveyMonkey
kullanarak yapilan arastirma aktivitesini dil 6grenimi adina digerleri kadar 6nemli ya

da gerekli bulmamiglardir.

Ayn1 zamanda 6grencilerin bu anketin acik u¢lu verdikleri sorulara bakildiginda 51
ogrenciden 37 tanesi aktiviteleri dil 6grenimi agisindan 6nemli oldugunu belirtmis ve
bazi nedenlerle agiklamislardir. Bazi 6grenciler direk aktivitelerin dil 6grenimine
katkisindan s6z ederken, oOgrencilerden ii¢ tanesi dili kullanma pratik yapma
imkanlarinin  dogdugundan ve Ingilizcelerini gelistirdiginden bahsetmislerdir.
Bazilar1 ise Ozel olarak dinleme, okuma ve yazma gibi belirli dil becerilerini

gelistirdiklerini dile getirmislerdir.

Dil gelisimin yani1 sira 21 oOgrenci aktivitelerin dil 6grenimi igin gerekliligini
aktivitelerin gercek yasam ile yakindan iligkili olmasiyla agiklamiglardir. Bazi
ogrenciler direk olarak aktivitelerin gerekli oldugunu ¢iinkii gergek hayatla birebir
baglantili olduklarimi dile getirirken bazilari ise aktivitelerin giinlik yasama olan
katkilarindan bahsetmistir. Ogrencilerden yedi tanesi gercek yasama katkisina
deginmis ve farkli alanlardaki kullanimlarmma &rnekler vermistir. Ozellikle,

aktivitelerin giinlik yasam ile iliskilendirilmesinin 6grencilerin dikkatini ¢ektigini
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dile getirmistir. Bazilariysa Ingilizceyi giinliik yasama transfer edilmesini sagladigini
ve Ingilizceyi kullanma olanaklarinin oldugunu dile getirmistir. Kimi 6grenciler ise
yurtdisinda bulunmadan &nce aktivitelerin kendilerini ingilizceyi nasil kullanmalart
gerektigi konusunda hazirladigini  dile getirmistir. Ogrenciler aktivitelerin
gerekliliginin nedenleri arasinda dil gelisimine katkisi, gercek yasam ile iliskili
olmas1 disinda ayn1 zamanda baska nedenler de belirtmislerdir. Ornegin teknolojik
araglarin aktivitelere dahil edilmesi onlarin giincel web siteleri ve programlari nasil
kullanmalar1 gerektiklerini 6grenmelerini saglamistir. Ayn1 zamanda bir 6grenci de
kalic1 ve kolay 6grenmenin yani sira aktivitelerin eglenceli olmasindan dolay1 gerekli

oldugunu dile getirmistir.

Ancak 6grencilerin bir kismi bazi aktivitelerin dil 6grenimi igin gerekli ya da dnemli
olamadigim belirtmislerdir. Ornegin bir 6grenci alisveris yapma aktivitesini herkesin
kolayca yapabilecegi bir aktivite oldugu igin gerekli olmadigini belirtti. Iki diger
ogrenci de 9. Aktivitenin bazi arkadaslarin anketlere cevap vermemesinden dolay1
gerekli olmadiginmi belirtmiglerdir. AF2 sinifindan da bir 6grenci 2. aktivitenin ¢ok

zaman almasindan dolay1 onu gerekli bulmadigini dile getirmistir.

Uygulama sonrasi ankette Ogrencilerden aktivitelerin Ingilizce &grenmeye olan
katkilar1 degerlendirilmeleri istendiginde, dgrenciler on {izerinden oldukg¢a yiiksek
ortalamalar vermislerdir. Fakat en yiiksek ortalamada olan Aktivite 8, yani
ogrencilerin yabanci 6grenciler ve hocalar ile yaptiklari miilakatlar olmustur. Bunun
yani sira Aktivite 4- haber okuma ve izleme aktivitesinin de dil egitimine katkisinin
oldugu diislintilmustiir. Dil egitimine katkis1 konusundan en diisiik puani alan

aktivite yine poster hazirlama aktivitesi olmustur.

Ogrencilere aktiviteleri yaparken hissetmis olduklar eglenme diizeyleri
soruldugunda, nicel veriler en yiiksek ortalamayi alan aktivitelerin Aktivite 8-
yabancilarla yapilan miilakat ve Aktivite 5- film sitesi inceleme ve film se¢imi
oldugunu ortaya ¢ikarmistir. En diislik ortalamalar ise Aktivite 6- poster hazirlama

ve 9- anket hazirlama aktivitesini igermektedir.
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Uygulama sonrast ankette Ogrenciler ayni zamanda aktivitelerin gelistirilmesi
konusunda bazi Onerilerde bulunmuslardir. Bu Onerilerin bir kismi aktivitelerin
uygulanmasi ile alakali iken bir kismi bir kismi da 6grencilerin daha fazla konugma
aktiviteleri dahil edilmesi gerektigi yOniindeki Onerileridir. Aktivitelerin
uygulanmas1 ile alakali olarak bir iki 6grenci aktivite konularim1 kendilerinin
se¢mesinin daha 1yi olacagimi diisliniirken, baz1 6grenciler konularin ve aktivitelerin
artirtlmasi yoniinde onerilerde bulunmuslardir. Bunun disinda bir 6grenci teknolojik
ara¢ kullanmak yerine kagit tizerinde calisilmasi gerektigini dile getirirken baska bir
ogrenci ise kullanilan teknolojik araglarin, web site ve programlarin artirilmasini
onermistir. ki 6grenci ise aktiviteleri daha ¢ok siklikta ve daha ciddiye almarak
yapilabilecegini dile getirmistir. Ug 6grenci de aktivitelerin daha ¢esitli ve daha
eglenceli olabileceklerini dile getirmislerdir. Konusma aktiviteleri ile ilgili olarak
dort 6grenci konugma aktivitelerine daha fazla ihtiya¢ oldugunu belirterek bunlarin
artirtlmas1 gerektigini vurgulamistir. Bu anlamda yabancilarla miilakat aktivitesi ve
Ted Talks igceren aktiviteyi yerinde bulduklarini belirtilmislerdir. Ayn1 zamanda
ogrenciler bu konusma aktivitelerine alternatif olarak yabanci 6grencilerle okul

disinda daha fazla zaman gec¢irmeyi 6nermislerdi.

Yar1 yapilandirilmis miilakat sonuglar1 dikkate alindiginda, 6grencilerin 6zellikle
vurguladigr bazi konular ortaya ¢ikmistir. Bunlar otantik aktivitelerin dil 6grenimi
icin gerekli ve dnemli olmasi, aktivitelerin yabanci dil 6grenimine katkisi, yabanci
dil ogretimindeki ve aktiviteler ile ilgili problemler, 6grencilerin aktivitelerin
tyilestirilmesi ve yeni aktiviteler i¢in Onerileri, en ¢ok begenilen aktivite ve
teknolojik araclar ve en az begenilen aktiviteler ve teknolojik araglar gibi temel

basliklardir.

Ogrenciler otantik aktivitelerin gerekli ve onemli olmasmin oncelikli nedeni olarak
Ingilizce ogretimine genel katkist ve dil becerilerine ayri ayri katkisindan
bahsetmislerdir. Bunun disinda Ogrenciler, aktivitelerin genel kiiltiiriiniin artirdig,
test siteminden daha basarili oldugu ve dil becerileri icin pratik yapma imkani
sagladigindan s6z etmislerdir. Ayrica, dgrencilerin ihtiyaclart da aktiviteleri gerekli

gdérmelerinin nedenlerinden biridir. Ogrenciler dili 6grenmeleri igin onu kullanmalari
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gerektigini ve bunun i¢in yurt disinda bulunmalar1 gerektigini boyle bir sey icin
herkesin imkanm1 olmadigim1 bu aktivitelerin de dilin gergek amaglar igin

kullanilmasini sagladig1 bu yiizden de gerekli oldugunu belirtmislerdir.

Miilakat sonuclarindan elde edilen verilere gore ikinci ana baslik da dgrencilerin
otantik aktivitelerin onlara birgok yonden katki sagladigini belirtmeleridir. Bu
faydalar dil 68renmenin yani sira ger¢ek yasamda karsilasilan durumlarla ilgili
olarak fayda saglamasi, genel kiiltliriin artmasina katkida bulunmasi, teknoloji
anlaminda donanim saglamasi, insanin kisiligine yonelik katki saglamasi,
motivasyonu artirmasi, sosyal ve iletisim kurma konusunda faydalarinin olmasini
igermektedir. Ogrenciler bu genel katkilarin disinda bazi belirli aktiviteler ve onlarin
kendilerine sagladigi faydalardan da ayrica bahsetmislerdir. Ozellikle 2, 8 ve 4.
Aktivitelerin kendilerine olan katkilarindan sz etmislerdir. Ornegin Aktivite 2 (Ted
Talks izleyip kendilerince yorumlarimi Edmodo’da paylasarak arkadaslarinin
paylagmis oldugu videolar izleyip yorum yaptiklar1 aktivite) dil 6§renimine faydasi,
genel kiiltiirii artirmasi, farkli alt yazi segeneklerinin olmasi, dinleme becerilerinin
gelistirmesi, uzman kisileri dineme olanagi saglamasi bakimindan oldukg¢a takdir

edilmisgtir.

Ugiincii ana bashk da aktivitelerde ve genel olarak dil 6gretimindeki problemleri
kapsamaktadir. Bu problemler genel olarak, aktivitelerin verimliligi, 6grencilerin
aktiviteleri tamamlarken tutum ve davramiglari ayni zamanda aktivitelerin ddev
olarak verilmesini kapsamaktadir. Aktivitelerin verimliligi ile ilgili olarak, iki
ogrenci bazi aktiviteleri yeterince faydali bulmadiklarimi dile getirirken bir 6grenci
TOEFL ITP’ye bir katkis1 olmamasindan s6z etmistir. Bir 6grenci yazma ve okuma
aktivitelerini faydali bulmazken dinleme ve konusma aktivitelerini faydali
bulmustur. Bir 0&grenci de baz1 aktivitelerin beklenildigi kadar eglenceli
olmamasindan sdz etmistir. Ogrencilerin tutumlari ile alakali olan problemlerde, iic
ogrenci bazi1 6grencilerin grup ¢alismalarindaki kayitsiz davranislarin aktiviteler icin
bir problem olacagini ve bir 6grenci de Ogrencilerin utangaclik, halk Oniinde
konusamama gibi problemlerinin de bazi aktiviteler i¢in problem yaratacagini

belirtmistir.
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Ogrencilere aktivitelerin ddev verilmesi ile ilgili olarak belirtilen problem de bir
Ogrenci tarafindan su sekilde acgiklanmustir. Aktivite 4 yani Ogrencilerin haber
okuyup izledikleri bir aktivite olduk¢a zor oldugu i¢in Ogrencinin moralinin
bozulmasina neden oldugunu sdylemistir. Ayrica bir 6grenci de aktivitelerin 6dev
verilmesinin ve hatta bunlar1 ekstra olarak yaptiklarini bilmelerinin, aktivitelerin
ogrenciler tarafindan ciddiye alinmamasina neden olabilecegi belirtmistir ve neden
olarak da Ogrenci toplumunun genel itibari ile 6dev yapmayr sevmedigini
belirtmistir. Bir 6grenci ise zaten yeterince ¢ok fazla 6devleri oldugu icin sadece bu
on aktivitenin 6dev olarak verilmesinin daha dogru olacagimi dile getirmis ve eger
sadece bu aktiviteler 6dev olsa daha verimli ve daha eglenceli olabilecegini
sOylemistir. Okul ve genel dil egitimi ile ilgili olan problemler i¢in de 6zellikle iki
ogrenci, hazirlik programinin ¢ok yogun oldugunu, bu gibi aktiviteler i¢in sinirl
zaman ayirildigini, hazirlik programinda takip edilen ders programlarmnin sikici
oldugunu ve her hafta benzer seylerin oldugunu dile getirmistir. Bu tiir otantik
aktivitelerin dil 6grenimi acisindan daha verimli ve eglenceli oldugunu ifade

etmislerdir.

Bu genel problemlerin disinda 6grenciler ayn1 zamanda bazi aktiviteler i¢in de bir iki
problem belirtmislerdir. Bu aktivitelerden bazilar1 Aktivite 9, 4 ve 3’tiir. Aktivite 9
yani dgrencilerin SurveyMonkey kullanarak yapmis olduklar1 anket ¢aligmasi basit
sorular ve segenekler yazmalari basit bir Ingilizce kullanmalar1 ve kelime ve gramer
anlaminda bir katkisi olmamasindan ve konusma pratigi icermemesinden dolayi
problemli bulunmustur. Aktivite 4- haber okuma ve izleme aktivitesi i¢inse haber
okuma veya izlemenin Tiirk¢e olarak bile sikici bir aktivite olmasi ve dilinin agir
olmas1 yoniinden problemli bulunmustur. Aktivite 3- poster hazirlama da basit ve

sikici olmast dolayisi ile begenilmemistir.

Ogrenciler tarafindan yar1 yapilandirilmis miilakatlarda dgrencilerin vermis oldugu
onerilere bakildiginda, SurveyMonkey ve Glogster gibi teknolojik araglarin
bulundugu aktivitelerin atilmasi, aktivitelerin genel olarak sayilarimin artirilmasi,
Ted Talks gibi verimli aktivitelerin diger aktivitelerden dnce yapilmasi, 6grencilere

aktiviteleri yaptirmak i¢in ekstra not verme vs. gibi belirli bir gii¢ kullanilmasi
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gerektigi, smifta Ingilizce oyunlar oynamak yerine bu gibi otantik aktivitelerin
yabanci dil derslerine dahil edilmesi, Whatsapp gibi iletisimin devam edecegi
teknolojik araclar secilmesi, yabacilarla miilakatlar gibi olan dogaglama otantik
aktivitelerin ve konugma aktivitelerinin artirilmasi 6grenciler tarafindan Onerilen

Onerilerdendir.

Ogrencilere miilakatta aktiviteleri tamamlarken nasil hissettikleri soruldugunda daha
cok eglendikleri, mutlu olduklari, pozitif hissettikleri, basarma duygusunu tattiklari,
baz1 aktivitelerde daha hevesli hissettikleri ve bazilarinda ise sikildiklarini ifade
etmislerdir. Ogrencilere bu donemden sonra da devam etmeyi diisiindiikleri aktivite
ve teknolojik araglar soruldugunda ise Ogrenciler Glogster’s sunumlarinda
kullanabileceklerini, IMDB’yi takip etmeye devam edeceklerini, haber okuma ve
izleme sitelerine devam edeceklerini, SurveyMonkey’i arastirma anket agulamalari
gerekirse kullanacaklarini ve aligveris ve kitap web sitelerini kullanmaya devam

edeceklerini dile getirmislerdir.

Ogrencilere en ¢ok ve en az sevdikleri aktiviteler ve teknolojik araglar soruldugunda
en ¢ok sevilen aktivitenin Aktivite 8- yabanci Ogrencilerle yapilan miilakat ve
Aktivite 2- Ted Talks gibi TV programi izleyip yorumlayip Edmodo’da paylasma
oldugu gozlenmistir. En az sevilen aktivitenin ise Aktivite 3- Glogster kullanarak
poster hazirlama ve Aktivite 9- SurveyMonkey kullanarak anket ¢alismasi yapma
aktivitesi oldugu ortaya ¢ikmustir. Ogrenciler ayrica en ¢ok sevdikleri teknolojik arag
olarak Edmodo ve Ted Talks’u belirtirken en az sevdikleri olarak da SurveyMonkey
ve Glogster’1 belirtmiglerdir.

Sonug olarak, ¢alisma smif i¢i uygulamalar1 ve alandaki arastirmalar i¢in oldukca
faydali olabilir. Ogretmenler, farkli otantik kaynaklari kullanarak ve gercek yasamla
baglanti kuran senaryolar vererek aktivite hazirlayabilirler. Poster hazirlama gibi
aktiviteler yerine 6grencilerin daha ¢ok kendiliginden konusmalarini gerektirecek
aktiviteler hazirlayabilirler. Yabanci 6grencilerle yapilan miilakat en ¢ok begenilen
aktivite olmasindan dolay1 bu gibi aktivitelerin sayisini artirabilirler. Genel anlamda
diger oOgretim kurumlar1 disiindliglimiizde eger bu aktiviteyi uygulayabilecek

kosullar miimkiin degilse, 6grencilerden yiiz ylize yapilan goriismeler yerine video
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konferanslar yapmalarini isteyebilirler. Ogrencilerin arastirmasi ve yaptiklari iizerine
distinmeleri gerektirecek ve onlarin genel kiiltiiriinii artirabilecek tatil plani
hazirlama kendi alanlari ile ilgili videolar1 izleyip iizerine yorumlarini yazmalar1 gibi
aktiviteleri uygulayabilirler. Ayrica aktivitelerin  tasariminda  Ogrencilerin
diisiincelerine ve Onerilerine donem basinda basvurarak ogrencilerin katilimini
artirabilirler. Smif i¢i uygulamalar i¢in Ogrencilerin tamamlamalar1 gereken diger
odev yiikleri azaltilarak ya da aktivitelerin sayis1 diistiriilerek aktivitelerin verimligini
artirabilirler. Aragtirmacilar ise, benzer calismay1 farkli kurumlarda gergeklesebilir
ve sadece otantik materyallerin degil otantik aktivitelerin 68rencilerin dil becerilerine

ne derece etkisi oldugunu arastirabilirler.
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APPENDIX T- TEZ FOTOKOPISI IZIN FORMU

ENSTITU

Fen Bilimleri Enstitiist

Sosyal Bilimler Enstitiisii -

Uygulamali Matematik Enstitiisii

Enformatik Enstitiisti

Deniz Bilimleri Enstitiist

YAZARIN

Soyadi: Gedik

Adi: Nur

Boéliimii: ingiliz Dili Egitimi

TEZIN ADI (ingilizce) : Authenticity via Instructional Technology in EFL

Classes at a Private University in Turkey

TEZIN TURU: Yiiksek Lisans - Doktora

Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir.

Tezimin i¢indekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir
Boliimiinden kaynak gosterilmek sartiyla fotokopi alinabilir.

Tezimden bir bir (1) yil siireyle fotokopi alinamaz. -

TEZIN KUTUPHANEYE TESLIM TARIHI:
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