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ABSTRACT

THE ROLE OF PARENTAL CONTROL ON REMINISCING BETWEEN
MOTHERS AND CHILDREN: MEDIATOR ROLE OF MATERNAL SELF-

CONSTRUALS

Ceviker, Gizem
M.Sc., Department of Psychology

Supervisor: Assist. Prof. Dr. Basak Sahin-Acar

June, 2015, 93 Pages

The aim of the current study is to explore the role of mothers’ retrospective parental
control (behavioral and psychological) through mothers’ self-construals on mothers’
and children’s reminiscing styles which examined through the mediator role of self-
construals; individuation and relatedness. Participants are 62 mother-child pairs, with
children between the ages of 4-5. Mother-child pairs visited Laboratory of Child and
Adolescent Development at Middle East Technical University (METU) in Ankara,
Turkey. Mothers were given the Balanced Integration-Differentiation (BID) Scale
(Imamoglu, 1998; 2003), Perceived Parental Psychological Control Scale-Youth

Self-Report (PCS-YSR) (Barber, 1996), and Perceived Parental Behavioral Control



Scale (PBCS) (Kerr & Stattin, 2000) right after they had a conversation about a

shared-past event with their children. All conversations were transcribed and coded

by using certain coding schemes. The main focus of coding was assessing
elaborativeness and repetitiveness both for mothers and children. The results
indicated that there is a negative association between retrospectively perceived
psychological control and individuation pattern. There is an approached significant
direct effect of maternal relatedness on maternal elaborativeness. Total effect of
maternal psychological control on mother elaborativeness and mother repetitiveness,
separately, without maternal individuation and relatedness was significant. Even
though maternal individuation and relatedness has no mediator role on the
association between maternal psychological and behavioral control and reminiscing
pattern of both mothers and children, correlations between variables and specific
contributions of psychological control and mothers’ repetitiveness are promising for
future studies. Possible explanations for all results, limitations and implications were

discussed in light of the related literature.

Keywords: reminiscing, self-construals, parental control, mother-child conversation.
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AILESEL KONTROLUN ANNE VE COCUK ARASINDAKI GECMISE
YONELIK ANLATI ORUNTUSUNE ETKISI: ANNENIN BENLIK

KURGUSUNUN ARA DEGISKEN ROLU

Ceviker, Gizem
Yiiksek Lisans, Psikoloji Boliimii

Tez Yoneticisi: Yrd. Dog. Dr. Basak Sahin-Acar

Haziran, 2015, 93 Sayfa

Bu calismanin amaci annelerin gegmiste kendi annelerinden algiladiklar1 davranigsal
ve psikolojik kontroliin annelerin benlik kurgusu vasitasiyla anne ve ¢cocuklarin
gecmise yonelik anlati stillerine etkisini aragtirmaktir ve iligki benlik kurgusunun ara
degisken rolii izerinden incelenmistir. Calismaya 62 anne-¢ocuk ¢ifti katilmistir ve
cocuklarin yaslar1 4 ve Sarasinda degismektedir. Ankara’daki anaokullar1 vasitasiyla
erisilen anne-cocuk ciftleri Orta Dogu Teknik Universitesi (ODTU)’ndeki Cocuk ve
Ergen Gelisimi Laboratuvari’na gelerek ¢aligmaya katilim saglamislardir.
Annelerden dnce ¢ocuklariyla gecmiste yaptiklari ortak olaylarla ilgili konusmalari

istenmis, daha sonra da Dengeli Baglanma-Baskalasma Olgegi (BID) (Imamoglu,

Vi



1998; 2003), Algilanan Ailesel Psikolojik Kontrol Ol¢cegi (PCS-YSR) (Barber, 1996)
ve Algilanan Ailesel Davramssal Kontrol Olcegi (PBCS) (Kerr & Stattin, 2000)
verilerek doldurulmasi istenmistir. Biitiin konusmalarin yaziya dokiimii ve kodlamasi
spesifik kodlama semasi kullanilarak gergeklestirilmistir. Konusmalar kodlanirken
ana odak noktas1 anne ve ¢ocuklarin kullandiklar ‘detaylandirma’ ve ‘tekrarlama’
Olctimleri olmustur. Calisma sonuglar1 geriye doniik algilanmis psikolojik kontroliin
ve bireysellik Oriintiisiiniin arasinda negatif bir iliski oldugunu gostermistir. Annenin
iligkisellik benlik kurgusunun annenin konusmalar1 detaylandirmasi tizerinde
anlamliya yakin direkt bir etki s6z konusudur. Calismanin ara degiskenleri olan
bireysellik ve iligkisellik benlik kurgular1 s6z konusu olmadan; annenin geriye doniik
algiladig psikolojik kontroliin annenin konugmalar1 detaylandirmasinda ve
tekrarlamasinda anlamli bir etkisi oldugu bulunmustur. Annenin bireysellik ve
iligkisellik kurgusu; annenin algiladig1 psikolojik ve davranigsal kontrol ve anne ve
cocuklarin konusma Oriintiileri arasindaki iligkide anlamli olarak ara degisken rolii
bulunamasa da, ¢calisma degiskenleri arasindaki korelasyonlar ve annenin algiladigi
psikolojik control ve annenin konusma tekrari’nin katkilar1 gelecekteki ¢alismalar
icin umut vaad edicidir. Sonuglarin olas1 agiklamalari, ¢alismanin kisitliligi ve

uygulama alanlar ilgili literatiir 15181nda tartigilmastir.

Anahtar Kelimeler: Anlati, benlik-kurgusu, psikolojik kontrol, davranigsal kontrol
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CHAPTER |

INTRODUCTION

1.1. Overview

Social interaction that is observed between parents and children is one of the
important factors affecting social, emotional, and cognitive development of
children (Haley & Stansbury, 2003; Manian & Bornstein, 2009; Trevarthen &
Aitken, 2001). According to social-interactionist perspective; social-cognitive
development of children is influenced by various types of aspects of environment
(e.g., use of language), which is shaped by culture, and cultural artifacts, such as
traditions and practices (Vygotsky, 1978). Both children and their parents are active
in co-creating their shared memories, through reminiscing, and this dialectical
conversation through which each family member reshape reality and narrative
about shared personal past, constructs social-cognitive understanding of children, in
turn (Laible, Murphy, & Augustine, 2013).

Reminiscing refers to conversing about and sharing the important details of
personal past experiences. When it takes place between a main caregiver (most
prevalently the mother) and a child, it constitutes an important factor in terms of
developing child’s capacity to remember personal past and to decide what is
worthwhile to remember (Nelson & Fivush, 2004; Wang, 2006). In other words, it
is one of the forms of recollecting and talking about past experiences and events.

Especially reminiscing about the shared past experiences is usually dialectical in



nature, through which both parties in the conversation contributes in reconstructing
a personal past. Reminiscing is considered as a way of conversing, and has a more
social function of shaping a common history that helps people to construct their
self-concepts (Nelson, 2003; Reese & Brown, 2000). It also helps people to create
their own identities, accept and make peace with their personal pasts, use the past
and shared experiences for handling current issues, and maintain their relationships
(Webster & McCall, 1999).

There are individual differences among mothers regarding their reminiscing
patterns on conversations with children. Moreover, children tend to show similar
pattern with their mothers regarding their reminiscing style. Previous studies
consistently show that maternal reminiscing style plays a transferring role from
mother-child context to other social contexts in terms of development of children’s
own reminiscing style (Leichtman, Pillemer, Wang, Koreishi, & Han, 2000).

Style and content of reminiscing between mother-child pairs have been also
found as influential on not only children’s reminiscing style, but also certain
developmental aspects. For example, in their longitudinal study, Taumoepeau and
Reese (2013) revealed that elaborative reminiscing style of mothers, specifically
asking elaborative questions about shared past event, leads to improvement in
Theory of Mind development of children at 44 months of age. Moreover, they also
highlighted the importance of training by showing a significant improvement on
reminiscing pattern of mothers regarding the elaborativeness during conversation
with their children. Children, who have mothers connecting past with the present by

reminiscing in a more elaborative manner during conversing, are more likely to



have a developed self-understanding and contextually rich emotion-understanding
(Dunn, Brown, & Beardsall, 1991; Fivush et al., 2003). Elaborative and integrative
reminiscing during childhood has also been considered as an influential on emotion
socialization (Denham, Zoller, & Couchoud, 1994; Dunn et al., 1991; Wang &
Fivush, 2005), perspective taking and emotion knowledge (Brown & Dunn, 1996;
Laible, 2004), and self-concept (Wang, 2006). Moreover, maternal reminiscing,
specifically on family conflict and daily hassles, has been found as an important
factor on the prevention of internalizing and externalizing problems (Sales &
Fivush, 2005).

In addition to abovementioned developmental aspects of children associated
with reminiscing, maternal reminiscing about shared past event also has been
examined as an important trigger on different developmental paths regarding
memory development of children (Ornstein, Haden, & Hedrick, 2004). Specifically,
autobiographical memory development of children, and emergence of individual
differences regarding reminiscing about and remembering autobiographical
memories are mostly rely on reminiscing pattern with main-caregiver during
childhood. There are many studies focusing on the memory development of
children that highlighted the significant role of parent-child reminiscing on
autobiographical memory development (Fivush, Haden, & Reese, 2006). During
reminiscing, children practice how to take another person’s perspective, also to
make the causal and temporal relationship between events, and to infer emotional
and cognitive outcomes of specific events (Nelson & Fivush, 2004). They also infer

which information would be worthwhile to remember and share through conversing



with significant others, especially through asking questions and extending given
information (Grysman & Hudson, 2013). This is a bidirectional process, which
initially starts with mothers asking questions and extending the provided
information, and then becomes dialectical in nature. In scope of these
conversations, children mostly adopt their mothers’ reminiscing styles, and show
similar patterns in terms of the autobiographical memory characteristics embedded
in conversations (Sahin-Acar & Leichtman, 2015). For instance, if a mother asks
unique questions with fewer repetitions of the same question, her child would also
show similar characteristics (using few repetitions and more original pieces of
information) when conversing about a past event. Specifically, elaborativeness of
maternal reminiscing was found to be important on children’s recall of their
personal past (Fivush, Reese, & Haden, 2006). For example, it was found that
highly elaborative mothers, who talk to their children in a more detailed and
contextually rich manner (e.g., by asking open-ended questions, giving elaborative
details, and extending their children’s responses), have children who are capable to
bring memories from their personal past in a more elaborative manner, as well. In
contrast, mothers, who talk to their children in a more repetitive and less
elaborative manner, have children who also show the same characteristics as their
mothers, and provide less details about shared past (Harley & Reese, 1999; Reese,
Haden, & Fivush, 1993).

Even though similar reminiscing patterns for both children and mothers
have been observed in the related literature, content of reminiscing of both parties is

improvable. In one experimental study by Peterson, Jesso and McCabe (1999);



mothers were trained to have an elaborative reminiscing style, and as a result of this
intervention; their children’s individual reminiscing skills were improved. There is
a positive correlation not only between elaborative maternal reminiscing during
childhood and coherent autobiographical narratives later in life, but also between
high elaborative-maternal reminiscing style and the capacity of their preschoolers’
independent memory recall during reminiscing with an experimenter (Leichtman et
al., 2000). In other words, not only for reminiscing about the shared past, but also
for reminiscing about the unshared past events include the same reminiscing style,
which has been originally adopted through conversing with their mothers.

As noted earlier, reminiscing has been characterized under the influence of
various aspects of environment, such as culture. That is, reminiscing has been
shaped within the scope of social interactions, which has been shaped by the
aspects of cultural context, as well (Fivush, Habermas, Waters, & Zaman, 2014). In
other words, cultural context plays a salient role on the style and content of
maternal reminiscing, and in turn, autobiographical memory development of
children (Nelson & Fivush, 2004). In that sense, there is a difference between
mothers from Western cultures and mothers from Eastern ones, on how they
reminisce during conversations about past events with their children and what they
rely on during reminiscing (Fivush, Haden & Reese, 2006). Individuals from more
industrially developed countries mostly use reminiscing as a way of reflecting a
sense of individual consistency (Conway, Singer, & Tagini, 2004). For example;
U.S. mothers from European origin, as representatives of individualistic culture,

talk to their children in a more elaborative and less repetitive manner than Chinese



mothers, who are members of a mainstream collectivistic culture, do. On the other
hand, mothers from individualistic cultures encourage their children to talk in a
more elaborative fashion and with a descriptive style, since their child-rearing
attitudes mostly rely on individualism and independence. Mothers from
collectivistic cultures mostly tend to give more limited space to their children for
themselves to elaborate independently, and participate actively in a conversation
regarding reminiscing (Wang, Leichtman, & Davies, 2000; Wang & Leichtman,
2000; Wang, 2006).

When we look through the change from traditional cultures to more
industrialized ones, it is seen that competence of people on telling their own and
shared past events become more crucial (McAdams, 1992; Nelson, 2001). Defining
one’s own self based on such dimensions like; societal relationships, geographical
locations, and vocational roles, might be differentiated (Nelson, 2003), and thus;
autobiographical reminiscing might serve in a different manner across cultures
(Conway, Singer, & Tagini, 2004). Content of the reminiscing is more likely to
change across different cultures depending on the values within certain cultural
contexts. For instance, Chinese mothers are disposed to elaborate their reminiscing
with children by relying on explicit-societal rules, whereas American mothers are
more likely to elaborate the conversation by underlying factual information and
individualism (Heath, 1982; Miller et al., 1990).

Within the frame of cultural context, Turkish culture has been widely
accepted as a collectivistic culture (Hofstede, 2001). In that sense, Turkish cultural

context, which indicates the importance of collective rather than individual needs



for the most part and highlights indirect communication rather than direct
communication, has a conversational style including moral judgements and
indirectly given feedbacks. In the related literature, Turkish people are generally
defined to have more interdependent self-construals, concerning relatedness
(Imamoglu, 1998; 2003). Similarly, cultural notions may be observed when it
comes to children’s socialization patterns. For example; socialization with children
in Turkish cultural context includes child rearing practices concerning relatedness,
as in typically collectivistic cultures, rather than independence and separation, as
mostly observed in Western cultures (Imamoglu, 1987). However, there is a degree
of within-culture differences in Turkish cultural context, in which Eastern and
Western parts of Turkey have different life styles and subcultural values,
differences may also be seen among families within the same region, and that
notion is called within-culture difference (Sahin-Acar & Leichtman, 2015). Even
though Turkish cultural context has been characterized by the notions of collectivist
cultures (e.g.; close bond with family, friends, and members of a certain group);
there are within-culture differences, involving a tendency toward individuation with
people who are more educated, and have high socio-economic status (Imamoglu,
1987; Sahin-Acar & Leichtman, 2015). Thus, self-construal, which has been
assessed by diverse measures, is distributed in various types frequencies based on
the dimensions of different cultures and subcultures (Sahin & Mebert, 2013; Wang,
2001). One of the measures that have been used in previous research in order to
measure self-construal based individual differences is the Balanced Integration-

Differentiation Model (Imamoglu, 1998, 2003).



1.2. Balanced Integration-Differentiation Model (BID)

One of the models that concentrate on measuring self-construal types based
on independence versus interdependence comparison is the Balanced Integration-
Differentiation Model (BID), which was developed by Imamoglu (1998, 2003).
According to this model; self-construals have two dimensions, as individuation and
relatedness. Here, individual has been thought as having a tendency to accomplish
psychological needs through intrapersonal differentiation orientation, which has a
highest point as a developed sense of individuation (e.g., one’s personal
inclinations, free will or willful consent). In addition, individual has also been seen
as a social being naturally being involved with others through interpersonal
integration orientation, which has a highest point as a sense of relatedness.
Distinction between these two concepts is based on an intraorganismic process,
namely differentiation, while integration concept has been characterized as based
on interorganismic process. Thus, these two concepts are not only distinct from
each other, but they are also complementary rather than being opposite to each
other. In other words, and individual might be both individuated and related, at the
same time; rather than having a uniform sense of self that is identical with all other
members of a cultural group. Distinction between individuation and relatedness had
been showing among different cultures in the world (Imamoglu, 1998; Gezici &
Guvenc, 2003; Kurt, 2002). In addition to these consistent findings across cultures,
socialization context and socio-economic status that individual is raised in might
create within-culture differences regarding the construction of self (Imamoglu,

1987, 2003).



A new line of research explored the effect of self-construal on memory
characteristics in conversations and narratives (Wang, 2003; Sahin & Mebert, 2013;
Sahin-Acar & Leichtman, 2015). According to the findings from one of these
studies, mothers from Western part of Turkey had significantly higher score on
individuation compared to mothers from Eastern part of Turkey. Mothers from the
USA scored more on overall elaborativeness during conversations than mothers
from Eastern part of Turkey did, whereas mothers from Western part of Turkey
aligned between these two. But more importantly, the results from this study
highlight the importance of the effect of self-construal (individuation and
relatedness orientations) on the style of reminiscing both for mothers and their
children. Sahin-Acar and Leichtman’s study (2015) showed that, although there are
culture level differences, regardless of cultural context (being from Eastern Turkey,
Western Turkey, or the U.S.), mothers who scored higher on individuation and
relatedness (balanced self-construal) and mothers who scored lower on these
dimensions, differ in terms of the way they reminisce with their children not only
about shared past experiences, but also about anticipated future events.

1.3. Self-Construals and Family Context

When we examine the relationship between the type of self-construal and
reminiscing pattern of mothers and children from a broader perspective, factors
explaining how self-construals are formed need to be further explored. According
to the BID model, individual might develop a certain self-construal that has been
affected by the family context she grew up in. Within the model, there are four

distinct family contexts that trigger the development of different types of self-



construal, namely differentiative family contexts, integrative family contexts,
unbalanced family contexts, and balanced family contexts. In differentiative family
contexts, individuals have a family with low level of restrictive control and
nurturance-relatedness, and in turn, they are lack on fulfillment of integration
needs, and might have relational problems later in life. In integrative family
contexts is characterized with not only high level of strict and overprotective
control, but also affection within the family. Here, individual might not be satisfied
with interpersonal relational needs, since s/he might feel anxious and ambivalent
due to high level of restrictive control. In unbalanced family contexts, individuals
are lack of both integration and differentiative needs, since they have a context with
high restrictive control and low nurturance-acceptance. In balanced family contexts,
which is high level of acceptance and low level of restrictive control, individuals
are more likely to be satisfied with both relatedness and individuation needs.

As a summary of family contexts and its effects in long run within the BID
model, an individual may have an orientation towards the development of extrinsic
motivation rather than the intrinsic one, if the person has a restrictive family setting.
In other words, there is a negative correlation between parental restriction and
intrinsic motivation (Imamoglu, 2003). Individuals usually develop personal
interests and set of skills that are uniquely defining them, when they perceive their
parents having a low of control, and especially a low level of emotional control,
over them (Imamoglu, 2003). In that sense, the level of parental control that had
been perceived by individuals is argued to have an impact on the process of self-

construction and self-construal. Previous research has shown that self-construal has
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an effect on how mother-child pairs reminisce about past events. In the current
study, we aim to demonstrate that perceived parental control would have an effect
through self-construal, on the way how mothers and children reminisce with each
other (Wang, 2001; Sahin & Mebert, 2013; Sahin-Acar & Leichtman, 2015).
1.4. Psychological & Behavioral Control Perceived from Parents

In the literature of familial context, wide range of research questions have
been asked about perceived parental behavioral and psychological control in
addition to their effects in the long run. The differentiation between behavioral and
psychological control, has been studied by researchers, since these two control
systems are associated with need for autonomy (conceptually same as individuation
in the BID Model), and relatedness in childhood, adolescence, and adulthood
(Barber, Olsen, & Shagle, 1994). Parental psychological control is mostly
associated with forcing children to obey the rules of a family, taking control during
an interaction, and exposing parental perspectives rather than encouraging
children’s perspective (Grolnick & Pomerantz, 2009). Parents, who are scoring
high in psychological control, are mostly prone to intimidate their children’s
thinking, feeling, behaving or talking styles, and this notion might have a long run
effects in lifespan (Barber, 1996). On the other hand, parental behavioral control is
mostly associated with the tendency to control children’s actions, to impose familial
expressions on expectations from a child, and to use rewards or punishments for
unfavored and favored behaviors of children, respectively (Barber, Stolz, & Olsen,

2005).
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A body of research showed that while internalization and self-regulation is
positively correlated with autonomy-supportive context, introjected regulation is
positively correlated with controlling context (Soenens & Vansteenskiste, 2009;
Deci et al., 1994). In that sense, both psychological and behavioral control are
influential on various aspects of children’s developmental outcomes (Roth, 2008),
and these effects of parental control that are either positive or negative, might
change across different social and personal situations (Barber, 2002, Grolnick,
2003). For example, children, who are between 5- and 6- years of age and have
mothers supporting autonomy, showed more permanence to explore during free-
play tasks (Barber & Harmon, 2002). In addition, children’s ability to improve
themselves in terms of self-development may be interrupted by inappropriate use of
psychological and behavioral control (Barber, Olsen & Shagle, 1994; Barber &
Harmon, 2002). Similarly, parental psychological control was found to be
negatively associated with stable and integrated personal identity development
during adulthood (Luyckx, Soenens, Goossens, & Vansteenkiste, 2007).

In addition to these associations between parental control and negative
outcomes on child and adolescent development, child’s perception on feelings of
warmth and acceptance from his/her parents might turn the potential negative
outcome into a positive one, even though there is a control mechanism within the
family (Gray & Steinberg, 1999). Overall, especially psychological control mostly
has negative outcomes for child and also for the life span development. However,

when it comes to the behavioral control mechanism within the family, there are
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some cross-cultural variations regarding negative and positive outcomes as a result
of perceived control.
1.5. Within and Across Cultural Differences in Parental Control

When parental psychological and behavioral control is considered within the
scope of cultural context, outcomes are not the same for all cultures. Cultural
factors might create a different stage for the link between parental control, type of
parental control and child’s outcome, even though the link seems clear in the
related literature (Kagitcibasi, 2007). For example, authoritarian parenting style,
which covers both psychological and behavioral control, may be perceived as over-
controlling style by European-American individuals, whereas Asian individuals
may see this specific parenting style as a form of caring and supporting (Chao,
2001), that is derived from broader cultural values in their cultures. For instance,
authoritarian parents in Hong Kong were found to be associated with higher
academic achievement of children than authoritative parents (Leung, Lau & Lam,
1988). Of course academic achievement might not be related with healthy human
development, yet constitutes an example for positive child outcomes.

Within the cultural framework of mainstream Western societies, individuals
have a tendency to perceive parental control as a negative attitude and an indication
of limited parental warmth (Soenens, Vansteenkiste, Duriez, & Goossens, 2006),
which results in negative child outcomes (Ozdemir, 2009). Pattern of parental
control and children’s outcome are not laid out showing the same pattern for all
non-Western cultures, such as Turkish cultural context. For example, parental

control is seen as a socially acceptable and, protective way of parenting, and not as
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an indication of limited parental warmth, both by children and the broader society
(Kagitcibasi, 1970). Similarly, negative association between autonomy
development and parental control was not examined within the Turkish cultural
context (Ozdemir, 2009). Overall, the influence of parental control depends on
cultural factors and perception of individuals, whom are shaped by the effect of
broader cultural values (Dekovic, Pels & Model, 2006; Hughes, Blom, Rohner &
Britner, 2005; Rudy &Grusec, 2006).

All literature presented above indicate that the roots of self-construals and
parental control are tied together, and that the type and intensity of parental control
constitute the initial steps for constructing our self-concepts, defining who are and
how we behave, which are all in tune with the formation of self-construals; up to
what extent we are unique individuals and define ourselves as one, and up to what
extent we feel emotional closeness with significant others, namely appearing
through individuation and relatedness, respectively. In the light of the existing
literature, we constructed the following research design.

1.6. Current Study

The main purposes of the current study is exploring the relationship between
maternal psychological and behavioral control that mothers perceived from their
own mothers, and mother-child pairs’ reminiscing characteristics, mediated by
mothers’ self-contruals (individuation and relatedness). In other words,
retrospective psychological and behavioral control that mothers used to perceive
from their own mothers were theorized to have an indirect effect on elaborativeness

and repetitiveness in mother-child conversation about shared past experiences,
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through individuation and relatedness of mothers. In the literature, the effects of
maternal self-construal on mother-child reminiscing patterns were supported by
different studies (Sahin-Acar & Leichtman, 2015; Wang, 2006).

Even though the relationship between self-construal and reminiscing pattern
has been studied before, factors that can explain the background of this association
have not been studied before, to the best of our knowledge. We expected to find
that behavioral and psychological control that mothers used to perceive from their
own mothers would predict their self-construals, thus in turn, reminiscing pattern of
both mothers and children would be also influenced by this relationship. As
indicated in the previous literature, behavioral control is found to be functional in
Turkish Cultural context, yet psychological control is more effective and
detrimental in terms of short and long term outcomes (Harma, 2008). In those
terms, we especially expect psychological control to predict self-construals.

The specific hypotheses of the current study are as the followings:

1) We expected to find that mothers, who retrospectively perceived higher
levels of psychological control, would have a lower level of elaboration and a
higher level of repetitiveness while reminiscing about shared past with their
children.

2) We also expected to find that mothers, who retrospectively perceived
higher levels of psychological control, would show lower levels of individuation
and relatedness.

3) We expect to find the mediator role of mothers’ self-construals, as stated

below:
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a. Mothers’ retrospective perceived psychological control would affect their
own and children’s elaborativeness in reminiscing, through its effect on mothers’
individuation and relatedness. Yet, we do not expect the same pattern for mothers’
retrospective perceived behavioral control, since previous research on behavioral
control within Turkish cultural context revealed that perceived behavioral control
has a function for individuals in a protective manner. We also expect to find that
increased psychological control would be associated with decreased elaborativeness
through decreased level of individuation and relatedness while mother-child pairs
reminisce about a shared past event.

b. Mothers’ retrospective perceived psychological control was also expected
to affect their own and children’s repetitiveness in reminiscing through its effect on
mothers’ individuation and relatedness. That is, increased psychological control
would be associated with increased repetitiveness through decreased level of
individuation and relatedness. Again, we do not expect to find the same relationship

for behavioral control.
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CHAPTER I

METHOD

In this section, methodology of the current study is presented. First,
demographic characteristics of the participants were examined. Second, scientific
materials for collecting the data were presented. Then, coding schemes for the
conversation, and the procedure of data collection were described.

2.1. Characteristics of Participants

A total of 124 mothers, and their four year-old children, were included in
the current study (Nchiigren = 62; Nmothers = 62). All participants live in Ankara, and
attended to the study by coming to the Laboratory of Child and Adolescent
Development at Middle East Technical University (METU). 50% (N = 31) of
children are females, and 50% (N = 31) of children are males, with the 56 months
of average age (M = 56.00, SD = 6.50). The mean age of mothers is 34 (M = 34.85,
SD = 4.13). In previous studies, four year-old children are prevalently used in
mother-child reminiscing studies (Sahin-Acar & Leichtman, 2015; Larkine &
Bauer, 2012; Kulkofsky, Wang, & Koh, 2009; Goodvin & Romdall, 2013), which
as a developmental stage includes sufficient level of cognitive and linguistic
competency in terms of conversing about shared and unshared past events. Based
on the data derived from the demographic information form that we administered to
the mothers, 60 mothers are married, 1 mother is divorced, and 1 mother did not

declare her marital status. Among all, 3.3% (N = 2) of the mothers are the only
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child; 31.1% (N = 19) of them have one sibling; 29.5% (N = 18) of them have two
siblings; 27.9% (N = 17) of them have three siblings; and 8.2 % (N = 6) of them
have four/or more siblings. 41.9% (N = 26) of the mothers have one child; 50% (N
= 31) of them have two children; 6.5% (N = 4) of them have three children; and
1.6% (N = 1) of them have four/or more children. When we examined the final
education level that mothers have, 16.4% (N = 10) of them have high school
degree; 59% (N = 36) of them have bachelor’s degree; 23% (N = 14) of them hold
graduate school degree (either master or doctoral); and 1.6% (N = 1) has secondary
school degree.

In order to explore the characteristics of our current sample, we also asked
some single-item questions. Based on the findings about the frequency of daily
conversations that mothers engage into with their children (frequency of
conversation), 4.8% (N = 3) of them mentioned that they sometimes (point 4 on the
scale) have conversation with their children, 9.7% (N = 6) of them stated that they
frequently (point 5 on the scale) have conversation with their children; 9.4% (N =
12) of them mentioned that they usually (point 6 on the scale) have conversation
with their children; and 66.1% (N = 41) mentioned that they always (point 7 on the
scale) have conversation with their children. We also asked mothers to evaluate
retrospective frequency of conversing with their own mothers during their own
childhood (retrospective conversation), 1.6% (N = 1) of them responded as never
(point 1 on the scale); 8.1% (N = 5) of them responded as rarely (point 2 on the
scale); 4.8% (N = 3) of them responded as occasionally (point 3 on the scale);

35.5% (N = 22) of them responded as sometimes (point 4 on the scale); 8.1% (N =
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5) of them responded as frequently (point 5 on the scale); 8.1% (N = 5) of them
responded as usually (point 6 on the scale); and 33.9% (N = 21) of them responded
as always (point 7 on the scale). When we asked them how important memories are
to them (importance of memories); 3.2% (N = 2) of them stated that memories are
slightly important (point 3 on the scale); 4.8% (N = 3) of them responded as neutral
(point 4 on the scale); 14.5% (N = 9) of them responded as moderately important
(point 5 on the scale);14.5% (N = 9) of them responded as very important (point 6
on the scale); and 62.9% (N = 39) of the participants stated that memories are
extremely important (point 7 on the scale) for them. When we asked about how
frequently they collect items that remind them about important people and events
(collection of memories), we see that 4.8% (N = 3) of them responded as never
(point 1 on the scale), 1.6% (N = 1) of them responded as rarely (point 2 on the
scale); 6.5% (N = 4) of them responded as occasionally (point 3 on the scale); 9.7%
(N = 6) of them responded as sometimes (point 4 on the scale); 17.7% (N = 11) of
them responded as frequently (point 5 on the scale); 27.4% (N = 17) of them
responded as usually (point 6 on the scale); and 32.3% (N = 20) of them responded
as every time (point 7 on the scale).

We also asked mothers to evaluate how often they play with their children
(frequency of playing), and found out that 3.2% (N = 2) of our participants
occasionally (point 3) play with their children; 14.5% (N = 9) of our participants
sometimes (point 4) play with their children; 35.5% (N = 22) of them frequently
(point 5) play with their children; 29% (N = 18) of them usually (point 6) play with

their children; and 17.7% (N = 11) of our participants play with their children
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every time (point 7). Finally, we also asked them to evaluate how happy they are in
their marriage with the father of their children (happiness), 1.6% (N = 1) of them
responded as rarely happy (point 2); 1.6% (N = 1) of them responded as
infrequently happy (point 3); 6.5% (N = 4) of them responded as neutral (point 4);
12.9% (N = 8) of them responded as sometimes (point 5); 19.4% (N = 12) of them
responded as usually happy (point 6); and lastly 58.1% (N = 36) of them evaluated
themselves in their partnership as always happy (point 7) (See Table 1 for
characteristics).

Table 1. Descriptives of Demographics and Exploratory Variables
Min Max Mean SD

Mom’s age
25,00 44,00 34,85 4,13

Children’s age of month
45,00 69,00 56,09 6,50

Number of mothers’ siblings

,00 8,00 2,16 1,32
Number of mothers’ children

1,00 4,00 1,67 ,67
Frequency of conversation

4,00 7,00 6,46 ,86
Retrospective conversation

1,00 7,00 5,00 1,73
Importance of memories

3,00 7,00 6,29 1,09
Collection of memories

1,00 7,00 5,45 1,63
Frequency of playing

3,00 7,00 5,43 1,04
Happiness

2,00 7,00 6,20 1,16

2.2. Materials

In the current study, the Balanced Integration-Differentiation Scale

(Imamoglu, 1998; 2003), Perceived Parental Psychological Control Scale (Barber,
20



1996), and Perceived Parental Behavioral Control Scale (Kerr & Stattin, 2000)
were given to the participants as quantitative measures. In addition to these scales,
conversations between mothers and children were transcribed and coded by
applying one of the widely used coding schemes in order to have a qualitative
measure (Fivush & Vasudeva, 2002). After all participants were informed about the
nature of the study including voluntary-based participation, and they were given all
measures stated above after they completed their conversation about past with their
children. Below, all measures are described in detail.
2.2.1. Demographic Information Form

This form is completed by mothers, and it includes personal information
about the birthday of a child, gender of a child, age of mother, mother’s marital
status, number of children of mother, and education level of mother. We also asked
a series of single-item questions by using 7-point Likert-Type Scale, in which 1
indicates never/not at all important and 7 indicates every time/extremely important.
We specifically asked how often mothers talk with their children (frequency of
conversation), how often mothers’ own mothers had been talking with them during
their childhood (frequency of conversation-retrospectively), what the importance of
memories is to mothers (importance of memories), how often they collect memories
about their close relatives and important events (collection of memories), how often
they play with their children in daily life (frequency of playing), and lastly how
much they happy/or were happy with the father of their children (happiness) (see

Appendix A).
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2.2.2. Balanced Integration-Differentiation (BID) Scale

This scale was developed by Imamoglu (1998; 2003) and includes two
subscales as Inter-relational Orientation measuring relatedness, and Self-
Development Orientation measuring individuation. Inter-Orientation subscale,
namely relatedness, covers interpersonal integration with 16 items (i.e.; having and
valuing close emotional ties to one’s family and others). An exemplar item would
be “’l believe that | will always feel close to my family”. High scores indicate
higher feelings of relatedness, while lower scores indicate higher feelings of
separatedness. Cronbach’s alpha values for this subscale were reported as .80 and
91. Self-Development Orientation, namely individuation, covers intrapersonal
differentiation with 13 items (i.e.; relying on one’s inner qualities and interests as a
developmental frame of reference rather than accommodating oneself to a
normative frame of reference). An exemplar item would be “When alone, | find
interesting things to do”. Higher scores indicate proneness toward individuation,
while lower scores indicate proneness toward normative patterning. Cronbach’s
alpha values for this subscale were reported as .81 and .74. These values were
replicated by several different studies with close approximations (Sahin & Mebert,
2013; Sahin-Acar & Leichtman, 2015; Imamoglu & Karakitapoglu-Aygun, 2004).
In our study, mothers rated the subscales by using a 5-point scale which includes
numbers from 1 (strongly disagree) to 5 (strongly agree) (see Appendix B). Mean

scores for each subscale were used to assess relatedness and individuation.
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2.2.3. Perceived Parental Psychological Control Scale (PCS-YSR)

Sixteen-item Psychological Control Scale-Youth Self Report (PCS-YSR)
was originally developed by Barber (1996) to examine perceived parental
(mother/father) psychological control. It evaluates perceived parental control as a
total of dimensions including verbal expression (items 1 — 3), invalidating feelings
(items 4 — 6), personal attack (items 7 — 9), guilt induction (items 10 — 11), love
withdrawal (items 12 — 14), and erratic emotional behavior (items 15 — 16) that are
demonstrated by mother or father, although we only used the mother version in the
current study. This scale was adapted into Turkish in order to use among Turkish
adolescents by Kindap, Sayil and Kumru (2008). However, scale had a second
adaption by adding some items covering comparison (item 17) and shame induction
(items 18 — 19) in order to make the scale more appropriate for Turkish cultural
context (Harma, 2008). This last version of PCS-YSR in Turkish was used in the
current study in order to assess the retrospective perception of psychological
control that mothers used to perceive from their own mothers, while growing up.
We gave mothers specific instructions about filling out this scale, asking them to
think retrospectively about their relationship with their own mothers. Mothers in the
current study rated the subscale by using a 6-point scale, which includes values
ranging from 1 (never) to 6 (always) (see Appendix C).

2.2.4. Perceived Parental Behavioral Control Scale (PBCS)

Original scale was developed by Kerr and Stattin (2000), in order to assess

perceived parental (mother/father) behavioral control, and it includes 22 items for

four subscales in total. The first subscale is about parental monitoring and it reflects
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the knowledge of parents about child’s whereabouts, activities, and companies.
Other three subscales are child disclosure, parental solicitation, and parental
control, and they reflect parental control on sources of the information of child’s
activities. Dogruyol (2008) and Harma (2008) adapted this scale into Turkish with
20 items. However; Harma’s version was used with secondary school students, and
Dogruyol’s was used with young adults. Thus, the version by Dogruyol (2008) was
used in the current study in order to assess retrospective behavioral control that
mothers used to perceive from their own mothers while growing up. This scale was
given to the mothers participating in the current study with specific instructions for
them to think retrospectively about their relationship with their own mothers.
Mothers in the current study rated the subscales by using a 6-point Likert-type
scale, which includes values ranging from 1 (never) to 6 (always) (see Appendix
D).
2.3. Procedure

After the required permissions for research with human participants was
obtained from Middle East Technical University (METU) Research Center for
Applied Ethics, mother-child pairs were recruited through preschool visits, during
which they were given a specific appointment for attending the study in the
Laboratory of Child and Adolescent Development at METU. This lab was
specifically designed as a home environment, including two sofas, bookshelves, a
carpet and two big pillows on the carpet, which might make mother-child pairs, feel

comfortable while conversing.
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Mother-child pairs were mostly recruited via visiting the preschools in
Cankaya/ Ankara. A group of undergraduate students taking a workshop in
developmental psychology helped with recruiting the participants via preschools.
They were all given brochures, which provided with brief information of the study,
and a map of the laboratory on campus. If mothers agree to participate, then
undergraduates gave them an appointment for visiting our laboratory by using
Google Calendar in order to avoid any problems with cross loading into the same
time slot for more than one mother-child pairs.

Once they arrived to the laboratory for participation, two graduate students,
who were trained about running the tasks, welcomed them. Each experimental
session took approximately one hour, including preparation of voice recorders,
forms, and other environmental settings in the laboratory. After mother-child pairs
were welcomed into the laboratory, mother was individually instructed to think and
talk about a shared past events that she had done together with her child within the
last two weeks, while child has been welcomed by a second researcher onto a
pillow placed on the carpet in the laboratory.

Once the mother decided what to talk about, she was also welcomed onto
the other pillow facing her child. This conversation about shared past took
approximately 10 minutes on average. Mother-child conversation was recorded via
a digital tape recorder. After completing this conversation, measures of
demographic and personal information form, BID, PCS-YSR, and PBCS were
given to mothers to fill out, while a second researcher was playing with lego toy

with the child on the carpet.
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After this experimental session was over, we offered mothers an opportunity
to ask their questions if they have any, and/ or if they need information regarding
their children, in order to provide them a kind of reward for their participation.
Some of them at the end of the sessions, talked about their problems about child
development and rearing, and specifically asked for further advice to see a
specialist about child development. We offered them help by indicating their
opportunities in State Hospitals in Ankara, and also by referring them to private that
was recommended by the Clinical Psychology group at the Middle East Technical
University.

2.4. Coding and Data Analyses

All conversations recorded by a digital voice recorder were first transcribed
verbatim, and then coded by the main researcher of the current study. The main
focus of coding was elaborativeness and repetitiveness of mothers and children in
the conversation they engaged into together. Mothers’ and children’s expressions
were coded separately and a second-coder coded 20% of all data in order to assess
inter-rater reliability.

Coding schemes were adopted from the original study of Fivush and
Vasudeva (2002), which have been extensively used by other researchers (Sahin-
Acar & Leichtman, 2015; Fivush, Haden, & Adam, 1995; Leichtman et. al., 2000)
(see Table 2). Within the scope of coding; memory/ elaborative questions, yes/no
questions, context statements, evaluations, memory/ elaborative question
repetitions, yes/no question repetitions, and context statement repetitions in

mothers’ speech were coded in order to create the composite variables of
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elaborativeness and repetitiveness (Fivush & Vasudeva, 2002). Elaborativeness
was calculated by the sum of number of elaborations (memory/ elaborative
questions, yes/no questions, context statements, evaluations) divided by the sum of
elaborations and repetitions, in order to see the particular variance of mothers’
elaborative speech. Repetitiveness was calculated as the total number of mothers’
repetitions of memory questions, yes/no questions and context statements.
Children’s speech was also coded by adopting the same variables; memory/
elaborative questions, yes/no questions, context statements, evaluations, memory/
elaborative question repetitions, yes/no question repetitions, and context statement
repetitions, and the same composite variables were conducted the same way as
described above.

In short, mothers’ and children’s reminiscing patterns (maternal
elaborativeness and repetitiveness along with child’s elaborativeness and
repetitiveness) were coded individually, calculated as composite variables as it had
been used in previous literature, and used as the dependent variables in the current
study. In addition to the composite scores for elaborativeness and repetitiveness,
positive evaluations and negative evaluations that were done by mothers during
their reminiscing were also calculated separately for exploratory purpose.

Within the current study, all statistical analyses were examined by using Statistical
Package for Social Sciences (SPSS), 20" version for Windows. Serial mediation
analyses were conducted in order to examine all hypothetical models. The results of

the current study were presented in the next chapter.
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Table 2. Variables coded

Variable Description Example

Memory elaborative question ‘What’, ‘when’, ‘who’; ‘What did you
open-ended question do at the

park?’

Yes/No question Requiring child to ‘Did you touch
confirm or deny that?’
information

Context Statement Requiring no response ‘She looked
from the child cute that day’

Evaluation

Positive evaluation

Negative evaluation

Memory/elaborative question
Repetition

Yes/No questions repetition

Context statement Repetition

Statements confirming
or disconfirming
information given by the
child

Verbal or vocalic
confirmations

Verbal or vocalic
disapproval

Verbatim or gist
repetitions of
memory/elaborative
guestion

Verbatim or gist
repetitions of
yes/no question

Verbatim or gist
repetitions of context
statement

“You are right
about that’

‘Yes, we took
the bear,
right?’

‘No, I was not
with you.’

‘What are the
things you did
at the park?’

‘Did you touch
it or not?’

‘She certainly
was cute?’

28



CHAPTER 11

RESULTS

First, data screening and cleaning were presented. Secondly, descriptive
statistics and bivariate correlations among study variables were examined. Then,
the results of mediation analyses were presented for both hypothetical models and
exploratory parts.

3.1. Data Screening and Cleaning

In order to check if there is an out-of-range value and outliers, a missing
value, and if our data meets with the assumption of normality, data screening was
examined as described by Tabachnick and Fidell (2007). To begin with the results
based on checking the accuracy of data entry, we concluded that there were not any
out-of-range values. Secondly, the data was checked whether there is a missing
value or not. Even though there is a small amount of missing values within the data,
expectation-maximization algorithm was adjusted in order to manage missing data
since this technique has advantages in overcoming some limitations of other
techniques (Schafer, 1997; Schafer & Olsen, 1998). Thirdly, data was examined for
univariate and multivariate outliers which results in the conclusion of that none of
the cases were examined as outliers. As a final step, normality and linearity
assumptions were examined through skewness, kurtosis, histograms, and scatter
plots values. According to the findings, normality and linearity assumptions were

met.
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3.2. Descriptive Statistics and Bivariate Correlations

After data screening was completed, analyses for descriptive statistics and
bivariate correlations were examined. Mean, standard deviation, minimum and
maximum values of the study variables were presented in Table 3. As it can be
examined through table, the mean for relatedness dimension of the BID was found
as 2.55 (SD = .52), the mean for individuation dimension was found as 3.13 (SD =
37).

When we look at the pattern for maternal reminiscing, it can be seen that the
mean value for maternal repetitiveness was found as 14.19 (SD = 7.96) and the
mean for maternal elaborativeness was found as .92 (SD = .03). The mean of child
repetitiveness was examined as 4.72 (SD = 3) and the mean of child elaborativeness
was examined as .94 (SD = .05). Finally, the mean of maternal behavioral control
that participant-mothers used to perceive from their own mothers was found as 4.67
(SD = .93), whereas the mean of maternal psychological control that participant-
mothers used to perceive from their own mothers was found as 2.28 (SD = .93).

Bivariate correlations among the study variables were also examined as they
were given in Table 4. According to the findings, it was revealed that relatedness
has a positive association with maternal repetitiveness (r = .29, p < .05) and a
negative association with maternal elaborativeness (r = -.23, p < .05). Maternal
elaborativeness was found as negatively correlated with maternal repetitiveness (r =
-.81, p <.01). Similarly, child elaborativeness was negatively correlated with child
repetitiveness (r = -.40, p < .01). Individuation self-construal of mothers was

positively correlated with maternal psychological control (r = .30, p < .05).
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Maternal repetitiveness during reminiscing was positively correlated with maternal
psychological control (r = .29, p < .05), whereas maternal elaborativeness during
conversation was negatively correlated with maternal psychological control (r = -
.25, p < .05). Negative evaluations that were used by mothers was positively
correlated with individuation self-construal of mothers (r = .26, p < .05) and
maternal psychological control (r = .44, p < .01). Positive evaluations that were
used by mothers was positively correlated with maternal repetitiveness r = .44, p <
.01).

Table 3. Descriptive Statistics for Study Variables

Variables Min Max Mean SD
Individuation 2.38 4.23 3.13 37
Relatedness 1.94 5.19 2.55 52
Maternal Repetitiveness .00 38.00 14.19 7.96
Maternal Elaborativeness .85 1.00 .92 .03
Maternal_Psy Control 1.05 5.32 2.28 .82
Maternal_Beh_Control 3.05 8.35 4.67 .93
Child_Repetitiveness .00 15.00 4.72 3.00
Child_Elaborativeness .56 1.00 .94 .05

Note. Maternal_Psy Control = Maternal Psychological Control;
Maternal_Beh_Control = Maternal Behavioral Control.

3.3. Mediation Analyses

In order to test our hypotheses that there is an association between parental
control, which were considered as behavioral and psychological in our study, that
participant-mothers used to perceive from their own mothers during their childhood
and reminiscing patterns of both mothers and children in our case through self-
construal types of participant-mothers, a serial mediation analyses were conducted

by using an “’indirect custom dialog”’ by Preacher and Hayes (2008).
31



The significance of indirect effect in our models was examined through
Bootstrap Sampling Method (Preacher & Hayes, 2004) with 5000 resamples. In
order to do so, indirect effects were considered as statistically significant if did not
cover zero within the lower and upper limits of 95% confidence intervals (Cl). Ten
mediation analyses were aimed to conduct totally in the first place. However, we
cancelled out the mediation analyses that include the path from perceived
behavioral control, since we did not end up with any correlation between behavioral
control and any other study variables.

Four of the mediation analyses, which included direct and indirect effects
between maternal psychological control and reminiscing pattern of both mothers
and children through self-construals, were run in order to test specifically our
hypotheses. Two of the mediation analyses were conducted to see whether there is
an association between psychological control and negative/ positive evaluations of
mothers through self construals, again as an exploratory part of the current study.
Thus, totally six mediation analyses were conducted with the promising light of
correlations between study variables.

Even though we attempted to analyze our data by conducting mediation
analyses as we proposed in the first place, we also conducted hierarchical
regression analyses in order to examine which variables have significant
contributions to predict our dependent variables, namely elaborativeness and
repetitiveness. In regression, we took maternal elaborativeness and maternal

repetitiveness into account and did not examine these patterns for children, since
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we did not find significant or promising correlations for child elaborativeness and
child repetitiveness.

All analyses were described in a detail manner below.
3.3.1. Hypotheses Testing
3.3.1.1. Mediator Role of Individuation and Relatedness between Maternal
Psychological Control and Child Elaborativeness

Based on the findings; overall indirect effects (ab paths) of maternal
psychological control on child elaborativeness through both maternal individuation
(B =.003, SE =.002, 95% CI [-.000, .011] and maternal relatedness (B = .000, SE =
.000, 95% CI [-.001, .002] were not significant (B = .003, SE = .000, 95% ClI [-
.000, .012], since confidence intervals included zero. That is to say, the mediator
effect of self-construals within the association between maternal psychological
control and child elaborativeness was not examined due to confidence intervals.

When we consider the p values, the effect of maternal psychological control
on maternal individuation (a path-1) was significant (B = .139, SE = .056, p = .01),
but the effect of maternal psychological control on maternal relatedness (a path-2)
was not significant (B = .030, SE = .840, p = .71). Direct effect of maternal
individuation on child elaborativeness (b path-1) (B = .022, SE = .022, p = .32) and
direct effect of maternal relatedness on child elaborativeness (b path-2) (B = .001,
SE = .014, p = .93) were not significant. Total effect of maternal psychological
control on child elaborativeness without maternal individuation and relatedness (c
path) also was not significant (B = .004, SE = .009, p = .60). In addition, namely

direct effect of maternal psychological control on child elaborativeness controlling
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for maternal individuation and relatedness (¢’ path) was not significant (B = .001,
SE = .009, p = .85). Finally, this suggested overall model explained 2% of the

variance; (adjusted R® = -.028, F (3, 57) = .447, p = .72) (See Figure 1).

Individuation
.139* .022
Maternal i
. Child
Psychological Qot — | Elaborativeness
Control
.030 011

Relatedness

Figure 1. Unstandardized Regression Coefficients for the Relationship between
Maternal Psychological Control and Child Elaborativeness through Maternal Self-
Construal in terms of both individuation and relatedness pattern. *p <.05.
3.3.1.2. Mediator Role of Individuation and Relatedness between Maternal
Psychological Control and Child Repetitiveness

When we examined the overall indirect effects (ab paths) of maternal
psychological control on child repetitiveness through both maternal individuation
(B =-.182, SE =.190, 95% CI [-.773, .036] and maternal relatedness (B = .027, SE
=.086, 95% CI [-.097, .295] were not significant (B = -.154, SE = .198, 95% CI [-
694, .103], since confidence intervals included zero. Null hypothesis on the

mediator role of self-construals between maternal psychological control and child

repetitiveness could not be rejected due to the given confidence intervals.
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Table 4. Bivariate Correlations between Study Variables

1 2 3 4 5 6 7 8 9 10
1. Relat. -
2.Ind. 216 -
3.M_Rep. 291* 184 -
4. M_Ela. -.234 -174 -.813** -
5.C_Rep. 131 -.099 162 -.040 -
6. C_Ela. .042 149 115 -.033 -405** -
7. M_Psy .046 .304* .292* -.252* .072 .059 -
8.M_Beh -.123 -.051 -.041 109 104 -.133 -.207 -
9. Pos_e -.223 .266* .185 -.002 222 -.029 440** .047 -
10. Neg_e 077 -.133 A49** -.116 155 221 .047 .024 .066 -

Note.Relat. = Relatedness; Ind. = Individuation; M_Rep. = Maternal Repetitiveness; M_Ela. = Maternal Elaborativeness; C_Rep. =

Child Repetitiveness; C_Ela. = Child Elaborativeness; M_Psy =Maternal Psychological Control; M_Beh = Maternal Behavioral

Control; Pos_e = Mothers’ positive evaluations; Neg e = Mothers’ negative evaluations. * p < .05, ** p <.01.



When the p values were considered, direct effect of maternal individuation on
child repetitiveness (b path-1) (B = -1.305, SE = 1.078, p = .23) and direct effect of
maternal relatedness on child repetitiveness (b path-2) (B = .924, SE = .727, p =
.20) were not significant. Total effect of maternal psychological control on child
repetitiveness without maternal individuation and relatedness (c path) also was not
significant (B = .179, SE = .460, p = .69). In addition, namely direct effect of
maternal psychological control on child repetitiveness by controlling for maternal
individuation and relatedness (¢’ path) was not significant (B = .333, SE = .481, p =
49). Lastly, this suggested overall model explained 4% of the variance; (adjusted

R%=-.005, F (3, 57) = .897, p = .44) (See Figure 2).

Individuation
.139* <1.305
Maternal _ 323 Child
Psychological ' Repetitivenes
Control

k .9/
Relatedness

Figure 2. Unstandardized Regression Coefficients for the Relationship between
Maternal Psychological Control and Child Repetitiveness through Maternal Self-
Construal in terms of both individuation and relatedness pattern. *p < .05.
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3.3.1.3. Mediator Role of Individuation and Relatedness between Maternal
Psychological Control and Mother Elaborativeness

The overall indirect effects (ab paths) of maternal psychological control on
mother elaborativeness through both maternal individuation (B = -.001, SE = .001,
95% CI [-.005, .002] and maternal relatedness (B =-.000, SE =.001, 95% CI [-.
004, .001] were not significant (B = -.001, SE =.002, 95% CI [-.007, .002] because
of the fact that the confidence intervals included zero. That is, there is no mediator
effect of self-construals in the relationship between maternal psychological control
and mother elaborativeness.

When the p value were considered separately, direct effect of maternal
individuation on mother elaborativeness (b path-1) was not significant (B = -.005,
SE = .011, p = .60), but direct effect of maternal relatedness on mother
elaborativeness (b path-2) was considered as approached significant (B = -.012, SE
= .007, p = .09). Total effect of maternal psychological control on mother
elaborativeness without maternal individuation and relatedness (c path) was
marginally significant (B = -.009, SE = .004, p = .06). In addition, namely direct
effect of maternal psychological control on mother elaborativeness controlling for
maternal individuation and relatedness (¢’ path) was not significant (B = -.007, SE
= .005, p = .11). Finally, this suggested overall model explained 11% of the

variance; (adjusted R® = .067, F (3, 57) = 2.449, p = .07) (See Figure 3).
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Figure 3. Unstandardized Regression Coefficients for the Relationship between
Maternal Psychological Control and Mother Elaborativeness through Maternal Self-
Construal in terms of both individuation and relatedness pattern. *p <.05.
3.3.1.4. Mediator Role of Individuation and Relatedness between Maternal
Psychological Control and Mother Repetitiveness

According to the overall indirect effects of maternal psychological control
on mother repetitiveness through our mediators (ab paths), it was found that neither
maternal individuation (B = .146, SE = .387, 95% CI [-.584, 1.066] nor maternal
relatedness (B = .121, SE = .362, 95% CI [-.180, 1.478] were not significant (B =
267, SE = .530, 95% CI [-.592, 1.488], since confidence intervals included zero. In
other expression, the mediator role of self-construals in the relationship between
maternal psychological control and mother repetitiveness was not examined.

Within the scope of p values, direct effect of maternal individuation on
mother repetitiveness (b path-1) was not significant (B = 1.047, SE = 2.744, p =

.70), but direct effect of maternal relatedness on mother repetitiveness (b path-2)

was significant (B = 4.048, SE = 1.849, p = .03). Total effect of maternal
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psychological control on mother repetitiveness without maternal individuation and
relatedness (c path) was significant (B = 2.713, SE = 1.200, p = .02). In addition,
namely direct effect of maternal psychological control on mother repetitiveness by
controlling for maternal individuation and relatedness (¢’ path) was marginally
significant (B = 2.445, SE = 1.224, p = .05). Lastly, this suggested overall model

explained 16% of the variance; (adjusted R? = .117, F (3, 57) = 3.652, p = .01) (See

Figure 4).
Individuation
139* 047
Maternal
Mother
i 2.445* S ”
Psychological 4 Repetitiveness
Control

.030 K

Relatedness

Figure 4. Unstandardized Regression Coefficients for the Relationship between
Maternal Psychological Control and Mother Repetitiveness through Maternal Self-
Construal in terms of both individuation and relatedness pattern. *p < .05.
3.3.2. Exploratory Analyses
3.3.2.1. Mediator Role of Individuation and Relatedness between Maternal
Psychological Control and Mother’s Negative Evaluations

Mediator role of individuation and relatedness on the relationship between

maternal psychological control and mother’s negative evaluations was examined.

According to the results; overall indirect effects (ab paths) of maternal
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psychological control on mother’s negative evaluations through both maternal
individuation (B = .190, SE = .159, 95% CI [-.002, .682] and maternal relatedness
(B =-.039, SE =.093, 95% CI [-.283, .111] were not found as significant (B = .150,
SE = .174, 95% CI [-.105, .609], since confidence intervals included zero in the
range.

According to the p values, direct effect of maternal individuation on
mother’s negative evaluations (b path-1) (B = 1.376, SE = .779, p = .082) was not
significant, but direct effect of maternal relatedness on mother’s negative
evaluations (b path-2) (B = -1.331, SE = .525, p = .01) was examined as statistically
significant. Total effect of maternal psychological control on mother’s negative
evaluations without maternal individualism and maternal relatedness (c path) was
also significant (B = 1.312, SE = .346, p = .00). Namely direct effect of maternal
psychological control on mother’s negative evaluations by controlling for maternal
individuation and relatedness (¢’ path) was significant (B = 1.162, SE = .346, p =
.00), as well. Finally, this suggested model as an exploratory part explained 29% of
the variance (adjusted R® = .254, F (3, 58) = 7.937, p = .00).
3.3.2.2. Mediator Role of Individuation and Relatedness between Maternal
Psychological Control and Mother’s Positive Evaluations

Mediator role of individuation and relatedness on the relationship between
maternal psychological control and mother’s positive evaluations was also
examined. Based on confidence intervals, the overall indirect effects (ab paths) of
maternal psychological control on mother’s positive evaluations through maternal

individuation (B = -1.314, SE = 1.180, 95% CI [-5.323, -.020] and relatedness (B =
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120, SE = .482, 95% CI [-.363, 1.762] was not significant (B = -1.193, SE = 1.237,
95% CI [-5.349, .373].

Based on p values, direct effect of maternal individuation on mother’s
positive evaluations (b path-1) (B =-9.498, SE = .6.993, p = .17) and direct effect
of maternal relatedness on mother’s positive evaluations (b path-2) (B = 4.042, SE
= 4716, p = .39) was not statistically significant. Total effect of maternal
psychological control on mother’s positive evaluations without maternal
individualism and maternal relatedness (c path) was also not significant (B = 1.081,
SE = 2.965, p = .71). Namely direct effect of maternal psychological control on
mother’s positive evaluations by controlling for maternal individuation and
relatedness (¢’ path) was not significant (B = 2.274, SE = 3.109, p = .46). Finally,
this suggested model as an exploratory part explained 3% of the variance (adjusted
R*=-.03, F (3,58) =.772, p = .51)

3.3.3. Hierarchical Regression Analyses

In order to examine the unique contribution of individuation, relatedness,
retrospectively perceived psychological control and behavioral control on the
explanation of mothers’ elaborativeness and repetitiveness, we also performed two
hierarchical multiple regression analyses. Variables that would explain mothers’
repetitiveness in one analysis and mothers’ elaborativeness in second analysis were
entered in two steps.

Within our first regression, in step 1, mothers’ elaborativeness was the
dependent variable, and individuation and relatedness were entered as predictors. In

step 2, perceived psychological control and perceived behavioral control were
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entered into the step 1 equation. According to the results of model summary, step 1,
namely individuation and relatedness, accounted for (R?) 7% (F @59 = 2.246, p =
.115) , and step 2, namely psychological and behavioral control in addition to
individuation and relatedness, accounted for (R?) 11% (F @, 57y= 1.503, p =.231)
of our model. Thus, within our first regression analysis, neither individuation and
relatedness in step 1, nor psychological control and behavioral control in addition to
individuation and relatedness did not have significant contributions to predict
mothers’ elaborativeness. The unstandardized regression coefficients (B), the
standardized regression coefficients (5), t-values and p-values for all predictor
variables in the full model are reported in Table 5.

Table 5. Regression Coefficients of Predictors for Mothers’ Elaborativeness

Variable B B t-value p-value
Step 1.
Relatedness -.013 -.206 -1.602 115
Individuation -.011 -.130 -1.008 317
Step 2.
Relatedness -.013 -.206 -1.604 114
Individuation -.005 -.062 -.464 644
M_Psy_Control -.008 -216 -1.616 112
M_Beh_Control .001 .036 284 778

Note. M_Psy_Control = Maternal Psychological Control; M_Beh_Control =
Maternal Behavioral Control.

Within our second regression analysis, in step 1, mothers’ repetitiveness was
the dependent variable, and individuation and relatedness were entered as

predictors. In step 2, perceived psychological control and perceived behavioral
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control were entered into the step 1 equation. According to the results of model
summary, step 1, namely individuation and relatedness, accounted for (R?) 10 %
(F 2,500 = 3.276, p = .045) , and step 2, namely psychological and behavioral control
in addition to individuation and relatedness, accounted for (R*) 16 % (F @,57) =
2.272, p = .112) of our model. Thus, within our second regression analysis,
individuation and relatedness self-construals significantly predicted mothers’
repetitiveness in step 1. However, additional two predictor variables in step 2,
namely psychological control and behavioral control, did not have significantly
contribution to predict mothers’ repetitiveness. When we considered coefficients in
order to examine specific contribution by each variable, we see that relatedness (8 =
275, p =.032) and psychological control (8 = .277, p = .037) made a significant
contribution to the model in terms of explanation of mothers’ repetitiveness. The
unstandardized regression coefficients (B), the standardized regression coefficients
(B), t-values and p-values for all predictor variables in the full model are reported in

Table 6.
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Table 6. Regression Coefficients of Predictors for Mothers” Repetitiveness

Variable B B t-value p-value
Step 1.
Relatedness 3.971 .263 2.082 .042*
Individuation 2.704 27 1.003 320
Step 2.
Relatedness 4.148 275 2.204 .032*
Individuation 914 .043 330 743
M_Psy_Control 2.682 277 2.132 .037*
M_Beh_Control 440 .052 416 679

Note. M_Psy Control = Maternal Psychological Control; M_Beh_Control =
Maternal Behavioral Control. * p < .05
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CHAPTER IV

DISCUSSION

The present study aimed to examine the association between retrospectively
perceived maternal control and reminiscing pattern for both children and mothers
through the mediator role of self-construals. Reminiscing was measured as
elaborativeness and repetitiveness, as two composite coding schemes that were
derived from conversations, which is the exact method that has been used before in
the previous memory conversations literature (Fivush & Vasudeva, 2002; Sahin-
Acar & Leichtman, 2015; Fivush, Haden, & Adam, 1995; Leichtman et al., 2000).
Retrospectively perceived maternal control was considered as behavioral and
psychological control that our participant-mothers used to perceive from their own
mothers during their adolescence.

To the best of our knowledge, this is the first study in the sense of applying
perceived parental psychological and behavioral control scales in a retrospective
manner and application of these scales among adults rather than adolescents. The
association between maternal control and reminiscing was examined through two
types of self-construals of participant-mothers, namely individuation and
relatedness, based on the Balanced Integration-Differentiation Model (BID)
developed by Imamoglu (1998; 2003). The relationship between mother-child
conversations and self-construal of mothers within the scope of the BID were

examined before (Sahin-Acar & Leichtman, 2015). However, to the best of our
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knowledge, this is the first study also in the sense of looking at this relationship
from a broader perspective by adding retrospectively perceived psychological and
behavioral control into the model. In the previous literature, the relationship
between reminiscing styles and self-construals have been explored, in addition to
the relationship between those styles and cross-cultural differences (Sahin-Acar &
Leichtman, 2015; Wang, 2001) In terms of one of the unique contribution of the
current study, we also explored what might have been affecting the emergence of
these self-construals, namely individuation and relatedness, and investigated
whether they might be rooted from retrospective perceived parental control, as
theorized to be related and presented in the introduction section.

In this chapter, first, statistical results of both hypothesis testing and
exploratory part were evaluated in the light of related literature. Second, limitations
of the study and suggestions for further research were examined. Finally, specific
contributions of presented study were discussed.

4.1. Evaluation of the Results
4.1.1. Evaluation of Descriptives and Bivariate Correlations

According to the descriptive analyses, results related with self-construal of
mothers revealed that the means of individuation and relatedness orientation of
mothers in our sample are quite different than what previous studies indicated. We
examined the mean of individuation orientation as 3.13 and the mean of relatedness
orientation as 2.55, whereas Sahin-Acar and Leichtman (2015) ended up with the
mean of individuation as 3.55 and the mean of relatedness as 4.38 for Eastern

Turkish mothers, the mean of individuation as 3.84 and the mean of relatedness as
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4.64 for Western Turkish mothers, and the mean of individuation as 3.82 and the
mean of relatedness as 4.39 for American mothers. Moreover, Imamoglu (2003)
also examined the mean of individuation as 2.98 and the mean of relatedness as
3.74 in her study. This contradictory result regarding individuation and relatedness
orientations was quite surprising and leaded us to speculate the characteristics of
our population. Related literature has been highlighting the importance of education
level, socio-economic status and familial pattern that might result in different
outcomes regarding self-construals of people (Imamoglu, 1987, 2003).

During the recruitment of the participants, we told potential participants that
we would be providing some information and consultancy about the quality of
mother-child relationships, and answering their questions regarding their
relationship with their children in order to give them a reward for their
participation. In order to explain these off results, we speculated that mothers, who
have been troubling with their children and/or in their marriage, were more eager to
participate in our study since they needed a consultancy about their current
problems. During the conversations and the time we offered for mothers’ questions
and hesitations regarding the relationship with their children, we observed that most
of the mothers apparently were having some troubles on the relationship with either
their children or their husbands. For example, one of the mothers cried at the time
of consultancy due to her problems with her husband, whom was trying to get
divorced at the time. Another example was observed during the conversation
between mother and child that indicated a physical abuse by mother. Not all of the

participants, but at least a considerable number of mothers came into our lab with
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questions either about individual or child-related problems, and asked for further
advice for taking psychological consultancy from a psychologist that we might
offer, which we did.

Another explanation for these off results might be socio-economic status of
our sample. Previous studies were conducted with students from Middle East
Technical University, which is known with high-qualified education, and people
from upper middle class (Sahin-Acar & Leichtman, 2015; Imamoglu, 2003). When
it comes to our population, participants in our study were recruited from different
pre-schools within various types of socio-economic locations. Thus, we also
speculated that our off findings related with self-construals might be resulted from
different population background than previous studies have.

When we looked at the correlation between self-construals and reminiscing
pattern, we ended up significant association between relatedness and reminiscing
patterns. We found that increased in mothers’ relatedness orientation was related
with increased in maternal repetitiveness and decreased in elaborativeness during
the conversation. That is to say, lower level of relatedness orientation was related
with the result that mothers talked in a more elaborative and less repetitive manner
with their children. This results is on the same line what we expected to find and
may be interpreted as a natural result of giving more space to a child to elaborate
his/her own speech, rather than feeling more connected even within the
conversation.

Here is a short demonstration of conversation from our study for a talk in a

highly repetitive manner (See Appendix G for Turkish):
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“’Mother: What did we do together? What did we do recently? Do you

remember? What did we do together? Don’t you remember? Think about it.

What did we do?

Child: No, I don’t remember.

Mother: Well... For example... We watched a nice movie, do you

remember? It was a nice movie. Don’t you remember? Right? We watched a

movie.

Child: Yes...

Mother: What else did we do?

Child: We watched a movie.

Mother Yes, we watched a movie. How was it? Do you think it was nice?

How was it?

Child: H1 H1...(Turkish sound for approval)’’

Here is a short demonstration of conversation from our study for a talk in a
highly elaborative manner (See Appendix H for Turkish):

“’Mother: What did we do together? Schools were closed. You got your

school report. How were your grades?

Child: Great! Mom, we went to have a dinner when | got report.

Mother: Yes, we went to the place you like, right? How do you feel about

staying at home? You don’t get bored, right?

Child: I don’t feel that well. I get bored a little bit.

Mother: Well... You don’t feel that well. Why is that?

Child: I missed my friends... And Zeynep teacher.
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Mother: Did you miss them? Well... But you’ll go back to your school

when the holiday is over. Then you can fulfill your longing, right?

Child: Yes.

Mother: Well, what should we do to stop your bored feelings? What can we

do? Let’s think about it.

Child: Let’s play a game. And... And... We can invite Ceylin, she comes, we

can play game together. Let’s play Lego.

As we can observe in the first conversation; mother repeats her own
questions and context statements, and does not provide elaborative information or
questions to a child. In the second one, mother asks open ended questions much
more than yes/no questions, which in turn, leave a space for a child to express her/
his own words about the situation. A person, who developed self-development
orientation that is higher than interpersonal development orientation, may be more
oriented towards speaking by giving more freedom to another person during the
conversation.

Our first hypothesis was that mothers, who retrospectively perceived higher
levels of psychological control, would have a lower level of elaboration and a
higher level of repetitiveness while reminiscing about shared past with their
children. Based on bivariate correlation findings, we examined that when mothers
retrospectively perceived higher level of maternal psychological control from their
own mothers, they tended to have increased repetitions and decreased elaborations
during conversations with their children. This is in tune with we expected to see

that decreased level of retrospectively perceived psychological control would be
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associated with decreased repetitions and increased elaborations on maternal
reminiscing based on the findings revealed that psychological control had been seen
as a problematic pattern in the literature (Barber, 1996; Grolnick & Pomerantz,
2009; Luyckx, Soenens, Goossens, & Vansteenkiste, 2007).

Our second hypothesis was that mothers, who retrospectively perceived
higher levels of psychological control, would show lower levels of individuation
and relatedness. To the contrast with what we expected, we examined that increased
level of psychological control is associated with increased level of individuation,
whereas there is no association between psychological control and relatedness
orientation. That is, we were not able to approve the positive association between
maternal individuation and elaborativeness as we predicted and previous study
findings showed (Sahin-Acar & Leichtman, 2015). These findings maybe resulted
from the fact that we gathered the information of how they used to perceive
maternal control during their adolescence by retrospectively asking now. Thus,
their current perspective and individuation orientation that they had been
constructing through years might affect their perception and memory towards back.
For example, a person, who is high on his/her individuation orientation, might be
oriented to perceive parental control mechanisms as they are much higher than a
person, who is high on his/her relatedness orientation. In addition to that, we did
not examine 4 typologies suggested by BID model. Thus, rather than individuation
and relatedness, 4 typologies might be an explanation for perceived psychological

and behavioral controls. For example, a person, who is higher in individuation and
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lower in relatedness, might perceive parental control different than a person, who is
higher in both.
4.1.2. Evaluation of Mediation and Regression Analyses

Regarding the mediator role of self-construals of mothers, we first
hypothesized that mothers’ retrospective perceived psychological control would
affect their own and children’s elaborativeness in reminiscing, through its effect on
mothers’ individuation and relatedness. Specifically, we expected to find that
increased psychological control would be associated with decreased elaborativeness
through decreased level of individuation and relatedness while mother-child pairs
reminisce about a shared past event. Moreover, we also hypothesized that mothers’
retrospective perceived psychological control was also expected to affect their own
and children’s repetitiveness in reminiscing through its effect on mothers’
individuation and relatedness.

When we considered the mediation analyses based on our hypothetical
models, we were not be able to approve our hypotheses on the mediator role of self-
construals between maternal psychological control and child elaborativeness, the
mediator role of self-construals between maternal psychological control and child
repetitiveness, the mediator role of self-construals between maternal psychological
control and mother elaborativeness, and the mediator role of self-construals
between maternal psychological control and mother repetitiveness.

First, there is no association between maternal psychological control and
child elaborativeness through maternal self-construals. Even though, we could not

be able to find mediation and a direction we expected to see here, we found a
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significant effect of maternal psychological control on maternal individuation.
Furthermore, the minimum and maximum range of confidence interval of overall
indirect effects, which is to reject null hypothesis on the mediation, were too close
each other and almost out of zero 95% CI [-.000, .012]. This might be due to small
sample size. We interpreted these results as they are promising.

Second, there is no significant association between maternal psychological
control and child repetitiveness through the mediator role of self-construals. We
believe that results related with child elaborativeness and child repetitiveness might
also be seen as an exploratory, since this is the first study looking at child
reminiscing pattern through maternal self-construals. Due to the child’s
developmental stage and language development, it might be expected to see similar
pattern among repetitiveness and elaborativeness.

When we considered the mother elaborativeness and factors on it, we could
not be able to prove the mediator role of self-construals between maternal
psychological control and mother elaborativeness. However, similarly with the first
mediation model, the minimum and maximum range of confidence interval of
overall indirect effects here were too close each other and almost out of zero 95%
CI [-.007, .002], which might be promising for further replications.

In addition, we were also not able to find significant association between
maternal psychological control and mother repetitiveness through individuation and
relatedness. That is, the mediator role of individuation and relatedness between
psychological control and mother repetitiveness was also not significant. However,

we examined based on p values that increased level of perceived psychological
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control is associated with increased level of mother repetitiveness through self-
construals, which is ¢’ path (B = 2.445, SE = 1.224, p = .05). Even though we could
not be able to reject our null hypothesis related with this hypothetical mediation
model, significance of ¢’ path regardless confidence intervals might also be seen
promising. This is might be one of the outcomes of the characteristic of our
population and sample size.

As an exploratory part of the study, we also wanted to examine the mediator
role of individuation and relatedness self-construal on the relationship between
perceived maternal behavioral control and reminiscing pattern of mothers and
children. However, we did not conduct mediation analyses for these variables since
we did not end up with any correlations among them. This is not surprising since
behavioral control has been perceived as functional in Turkish cultural context
(Harma, 2008). In addition, we also know that perception on behavioral control,
which changes among different familial patterns, is mostly influential on the
outcome either positive or negative way (Harma, 2008; Ozdemir, 2009). This was
the starting point for us to examine behavioral control, as well.

In addition to looking at behavioral control as an exploratory side, we also
were motivated to explore the mediator role of self-construals on the relationship
between maternal psychological control and evaluation statements of mothers in
their reminiscing. Here, we did not take behavioral control into account due to
correlation results. Evaluation statements were considered as either negative or
positive. This is the first study in the literature related with maternal reminiscing

that attempted to examine positive and negative evaluation of mothers based self-
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construals and perceived maternal psychological control. We found that there is a
significant and positive association between maternal relatedness on mother’s
negative evaluations during their reminiscing. We also found that there is a
significant and positive association between maternal psychological control and
mother’s negative evaluations during reminiscing. We could not be able to examine
a mediator role of self-construals on the association between maternal
psychological control and mother’s negative evaluations that is namely ¢’ path in
the model. Even though we found an insignificant effect of maternal psychological
control on mother’s positive evaluations through maternal individuation and
relatedness, we evaluated these results as promising due to confidence intervals we
ended up with (95% CI [-5.323, -.020]). These results might be resulted from that
the role of perceived psychological control on the pattern of reminiscing can be
associated associated with trying to control the flow of conversation by providing
negative evaluations, or giving more space and encouraging child to elaborate more
by providing positive evaluations.

Finally, based on our regression findings, we were able to support our
abovementioned results of our mediation analyses and examine that relatedness
self-construal of mothers and retrospectively perceived maternal psychological
control have a predictive role on mothers’ repetitiveness pattern during their
reminiscing, which might be considered as a promising light for further studies.

4.2. Limitations and Future Studies
This qualitative study had lots of limitations from different angels. First of

all, we were not able to recruit enough participants that we planned and were
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suggested by power analysis at first stage of the beginning. This small sample size
might result in having decreased statistical power and not having significant
associations between proposed variables. Secondly, we had to ask mothers
retrospective questions in order to learn psychological and behavioral control that
they used to perceive from their mothers during their adolescence which is
approximately 20 years ago. This could be one of the reasons for us to not getting
exact ‘perceived parental control’ during the time, and might again be a factor that
affects our association in an insignificant manner. As third, we asked participants to
talk about their shared-past event and gave them 10 minutes. However, there might
be individual factors which are important to make them feel more comfortable and
ready to talk as soon as they are asked. For example, one mother can feel more
comfortable in the lab setting and take a start to have a conversation easily, while
another mother can feel a little bit uncomfortable in the same settings. As we stated
before, our population might also not be as representative as general population,
since we think that mothers, who needed a consultancy regarding their familial
issues, were more eager to attend to our study.

Within the light of these, further studies can concentrate on having a larger
sample size. It would be also so valuable if that study would be conducted
longitudinal in order to see the exact perceived parental control, and its direct and
indirect effects on self-construals and reminiscing pattern. It would also be better in
terms of providing more valid results if further studies could consider putting a

different reward than consultancy for participants’ attendance.
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4.3. Contributions

Even though the mediator role of self-construals on the relationship between
perceived maternal control, namely psychological and behavioral, and reminiscing
pattern in this study, this is the first study to attempt to look at the aforementioned
associations. This is the first study in the sense of looking at negative and positive
evaluation of mother’s reminiscing in the reminiscing literature, which resulted in
very promising results. In addition to that, we also ended up confidence intervals as
very close to zero either for lower or upper limits for our proposed models, which is
to say, we were almost ending up statistically significant results for the associations
we expected to find in the first place. Thus, this study is promising for further
research, and replications with more qualified conditions should be considered in
order to fill the gap for the picture including reminiscing, self-construals and

parental control mechanisms.
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B: Informed Consent Form
Goniillii Katilim Formu

Bu ¢alisma, ODTU Psikoloji Boliimii’nden Yardime1 Dogent Dr. Basak
Sahin tarafindan yiiriitiilmektedir. Caligmanin amaci, annelerin ¢ocuklariyla
konusmalarimin iligkisel 6zelliklerini incelemektir. Cevaplariniz tamamziyla gizli
tutulacak ve sadece arastirmacilar tarafindan degerlendirilecektir, elde edilecek
bilgiler bilimsel yayimlarda kullanilacaktir.

Calisma sirasinda sorulan sorular, kisisel rahatsizlik verecek herhangi bir
ayrint1 icermemektedir. Ancak, katilim sirasinda sorulardan ya da herhangi baska
bir nedenden 6tiirii kendinizi rahatsiz hissederseniz ¢alismayi yarida birakmakta
serbestsiniz. Boyle bir durumda c¢aligmada sorumlu kisiye, ¢alismadan ayrilmak
istediginizi sdylemek yeterli olacaktir. Calismanin veri toplama asamasinin
sonunda, bu ¢aligsmayla ilgili sorulariniz cevaplanacaktir. Bu ¢alismaya katildiginiz
icin simdiden tesekkiir ederiz. Calisma hakkinda daha fazla bilgi almak i¢in
Psikoloji Boliimii 6gretim gorevlilerinden Dr. Basak Sahin (Tel: 312 210 59 68; e
posta: basaksetu.edu.tr) ile iletisim kurabilirsiniz.

Bu calismaya tamamen goniillii olarak katiliyorum ve ¢ocugumun da bu
calismada yer almasini onayliyorum. Istedigim zaman ¢aligmay1 yarida kesip
cikabilecegimi biliyorum. Verdigim bilgilerin bilimsel amagl yayimlarda
kullanilmasini kabul ediyorum. (Formu doldurup imzaladiktan sonar uygulayiciya

geri veriniz).

Isim Soyad Tarih Imza
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C: Demographic and Personal Information Form

Kisisel Bilgi Formu

Cocugunuzun dogum tarihi: Bugiiniin tarihi:

Cocugunuzun cinsiyeti: Sizin yasiniz:

Medeni Haliniz: Sizden baska kag kardesiniz var:
En son aldigimiz egitim dereceniz: Kag ¢ocugunuz var:

Cocugunuzun kronik bir hastalig1 varsa:

Cocugunuzla ne siklikta konusursunuz?

1 2 3 4 5 6 7
Hemen hig Siklikla

Kendi anneniz sizinle ne siklikta konusurdu?

1 2 3 4 5 6 7
Hemen hi¢ Siklikla

Anilar sizin i¢in ne kadar onemli?

1 2 3 4 5 6 7
Hemen hig Siklikla

Size 6nemli insanlar1 ve olaylari hatirlatan seyleri ne siklikla biriktirirsiniz?

1 2 3 4 5 6 7
Hemen hig Siklikla

Cocugunuzla ne siklikla oyun oynarsiniz?

1 2 3 4 5 6 7
Hemen hig Siklikla
Cocugunuzun babastyla birlikteliginizde ne kadar mutluydunuz ya da mutlusunuz?

1 2 3 4 5 6 7
Hemen hig Siklikla
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D: Balanced Integration-Differentiation (BID) Scale

Liitfen asagidaki ifadelerin her biri i¢in ne derece katilip katilmadiginizi
en iyi yansitan say1y1 igaretleyin.

1 2 3 4 5 6

Hi¢ Katilmiyorum- Katilmiyorum -Pek Katilmiyorum-Ne katiliyorum
ne katilmiyorum-Biraz katiltyorum-Katiliyorum-Tamamen katiliyorum

01. | Kendi kendime kaldigimda yapacak ilging |1 (2 |3 |4
seyler bulabilirim.

02. | Kendimi aileme hep yakin hissedecegime 1 12 (3 |4

inaniyorum.

03. | Insanlarla iliski kurmakta giicliik 1 {2 |3 |4
cekiyorum.

04. | Kendi isteklerimi yapabilmek i¢in 1 |12 |3 |4

kendime mutlaka zaman ve imkan
tanimaya ¢aligirim.

05. | Kendimi duygusal olarak toplumun 112 (3 |4
disinda kalmis
gibi hissediyorum.

06. | Kendimi duygusal olarak aileme ¢ok 1 |12 |3 |4
yakin hissediyorum.

07. | Farkli olmaktansa, toplumla diisiinsel 1 12 (3 |4
olarak
kaynagmis olmayi tercih ederim

08. | Kendimi yakin ¢evremden duygusal 1 12 (3 |4
olarak kopmus hissediyorum.

09. | Kendimi insanlardan olabildigince 1 12 (3 |4
soyutlayip,
kendi isteklerimi gergeklestirmeye
caligirim.

10. | Hayatta gergeklestirmek istedigim seyler 1 |12 |3 |4
icin

calisirken, ailemin sevgi ve destegini hep
yanimda hissederim.
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11.

Kendimi yalniz hissediyorum.

12.

Ailemle duygusal baglarimin zayif
oldugunu hissediyorum.

13.

Ailemle aramdaki duygusal baglarin
hayatta

yapmak istedigim seyler i¢in bana gii¢
verdigini diisiiniiyorum.

14.

Kendimi diger insanlardan kopuk
hissediyorum.

15.

Toplumsal degerleri sorgulamak yerine
benimsemeyi tercih ederim.

16.

Kendimi sosyal ¢evreme duygusal olarak
yakin hissediyorum.

17.

Kendimi ilgin¢ buluyorum.

18.

Insanin kendini kendi istedigi gibi degil,
toplumda gegerli olacak sekilde
gelistirmesinin 6nemli

oldugunu diisliniiyorum.

19.

Insan gelistikge, ailesinden duygusal
olarak
uzaklagir.

20.

Insani en &nemli amaci sahip oldugu
potansiyeli hakkiyla gelistirmek olmalidir.

21.

Insanin kendi 6zelliklerini gelistirip
ortaya
cikarabilmesi gerekir.

22.

Kisinin kendine degil, topluma uygun
hareket
etmesi, uzun vadede kendi yararina olur.

23.

Insanim yapmak istediklerini yapabilmesi
i¢in,

ailesiyle olan duygusal baglarini en aza
indirmesi gerekir.

70




24.

Cevremdekilerin onayladig bir insan
olmak benim
i¢in onemlidir.

25.

Zamanimizda insanlar arasinda gii¢lii
duygusal

baglarin olmasi, kendileri i¢in destekleyici
degil, engelleyici olur.

26.

Sahip oldugum potansiyeli ve
ozelliklerimi

gelistirip kendime 6zgii bir birey olmak
benim

icin ¢ok Onemlidir.

217.

Cevreme ters gelse bile, kendime 6zgii bir
misyon
icin yasayabilirim.

28.

Herkesin kendi 6zelliklerini gelistirmeye
ugrasmasi yerine toplumsal beklentilere
uygun davranmaya caligsmasinin daha
dogru oldugu kanisindayim.

29.

Toplumlar gelistikce, insanlar arasi
duygusal
baglarin zayiflamasi dogaldir.
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E: Perceived Parental Psychological Control Scale

Asagida, cocuklugunuzda ve ergenliginizde annenizle olan iligkileriniz hakkinda
ctimleler verilmistir. Her bir ciimlede anlatilan durumu ¢ocuklugunuz ve

ergenliginizde ne siklikla yasadiginizi 6 aralikli 6lgek iizerinde, ilgili rakam iizerine
carp1 isareti (X) koyarak gosteriniz. Higbir maddenin dogru ya da yanlis cevabi
yoktur. Onemli olan her ciimle ile ilgili olarak kendi durumunuzu dogru bir sekilde
yansitmanizdir. Liitfen hi¢bir soruyu bos birakmayiniz. Annenizi kaybetmisseniz
O’nun yerine koydugunuz kisiyle olan iligskinizi g6z oniine alarak sorular1

cevaplayiniz.

1o 2--m-mmmmmmme - 3-mmmm e fommmmmmmme e R 6
Higbir Nadiren Bazen Ara sira Sik sik Her zaman
Zaman

Ben ¢ocukken ve ergenken....

1. Annem, ben bir sey sdylerken konuyu 1 2 3 4 5 6
degistirirdi.

2. Annem, ben konusurken bitirmemi 1 2 3 4 5 6
beklemeden climlemi tamamlardi.

3. Annem, ben konusurken séziimii keserdi 1 2 3 4 5 6
4. Annem ne hissettigimi ya da 1 2 3 4 5 6
diisiindiiglimii biliyormus gibi davranirdi.

5. Annem ¢ogu konuda ne diisiinecegimi, 1 2 3 4 5 6
nasil hissetmem gerektigini sdylemekten

hoslanirdi.

6. Annem bazi konularda hislerimi ve 1 2 3 4 5 6

disiincelerimi degistirmeye ¢aligirdu.

7. Annem ailedeki diger kisilerin sorunlari 1 2 3 4 5 6
i¢in beni suclardi.

8. Annem beni elestirirken gegmiste 1 2 3 4 5 6
yaptigim hatalar1 hatirlatip dururdu.

9. Annem ailenin diger iiyeleri kadar iyi 1 2 3 4 5 6
veya vefali olmadigimi sdyleyip dururdu.

10. Annem yaptig1 her seyi benim i¢in 1 2 3 4 5 6
yaptigini hatirlatip dururdu.

11. Annem ‘benim ne hissettigime dnem 1 2 3 4 5 6

verseydin beni lizecek bu seyleri
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yapmazdin' vb. Derdi.

12. Annem ayni fikirde olmadigimda bana
kars1 soguk ve daha az samimi davranirdi.

13. Annem onu hayal kirikligina
ugrattigimda beni gérmezden gelmeye
calisirdi.

14. Onu iizdiigiimde annem, onu memnun
edene kadar benimle konusmazdi.

15. Annem benimle birlikteyken
huysuzlasir, ruh hali degisirdi.

16.Annem bana kars1 bazen sicak

davranirken bazen de sikayet edip dururdu.

17. Annem, diger ¢cocuklar kadar iyi
olmadigimi soyler dururdu.

18. Annem, beklentilerini yerine
getirmedigimde kendisini utandirdigimi
sOylerdi.

19. Annem, koétii davranislarimdan,
yaramazliklarimdan utanmam gerektigini
sOyler dururdu.
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F: Perceived Parental Behavioral Control Scale

Asagida, cocuklugunuzda ve ergenliginizde annenizin sizin hakkinizda ne kadar
bilgi sahibi olduguna iliskin climleler verilmistir. Sizden annenizi diisiinerek bu

ifadelerin sizin i¢in ne derece gegerli oldugunu cevaplandirmaniz istenmektedir.
Her bir climlede anlatilan durumu ¢ocuklugunuz ve ergenliginizde ne siklikla
yasadiginiz1 6 aralikli 6lgek iizerinde, ilgili rakam iizerine ¢arpi isareti (X) koyarak
gdsteriniz. Higcbir maddenin dogru ya da yanlis cevabi yoktur. Onemli olan her
ctimle ile ilgili olarak kendi durumunuzu dogru bir sekilde yansitmanizdir. Liitfen
hicbir soruyu bos birakmayiniz. Annenizi kaybetmigseniz O’nun yerine
koydugunuz kisiyle olan iligkinizi géz dniine alarak sorular1 cevaplayimniz.

e Y 3--mmmmmmme e e B-mmmmm e 6
Higbir Nadiren Bazen Ara sira Sik sik Her zaman
Zaman

Ben ¢ocukken ve ergenken....

1. Annem, kiminle zaman geg¢irdigimi 1 2 3 4 5 6
bilirdi.

2. Annem, bos zamanlarimi nasil 1 2 3 4 5 6
gecirdigimi bilirdi.

3. Annem, parami nelere, nasil harcadigim 1 2 3 4 5 6
bilirdi.

4. Annem okuldan sonra nereye gittigimi 1 2 3 4 5 6
bilirdi.

5. Annem hafta sonu ve tatillerde ne 1 2 3 4 5 6
yaptigimi bilirdi.

6. Annem okulda yasadigim sorunlari 1 2 3 4 5 6
bilirdi.

7. Bir yere gitmek icin ayrildigimda 1 2 3 4 5 6

anneme nereye gittigimi soylerdim.

8. Arkadaglarimla disariya ¢iktigimda 1 2 3 4 5 6
anneme kagta evde olacagimi soylerdim.

9. Annem evde olmadiginda ve evden 1 2 3 4 5 6
cikmam gerektiginde nereye gittigimi
sOylemek i¢in ona not birakir ya da telefon
ederdim.

10. Annem evde olmadiginda ona nasil 1 2 3 4 5 6
ulasacagimi bilirdim.
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11. Annem hangi derslerden 6devim
oldugunu bilirdi.

12. Annem derslerim hakkinda
Ogretmenlerimle goriistirdi.

13. Annem sinav sonuglarimi, 6nemli
Odevlerimi bilirdi.

14. Annem farkli derslerdeki durumumu ve
bagsarimi bilirdi.

15. Anneme okulda derslerimin nasil
gittigini sOylerdim.

16.Anneme okulda giiniimiin nasil gectigini
anlatirdim (6rnegin, sinavlarimin nasil
gectigi, 6gretmenlerimle aramin nasil
oldugu vb.).

17. Annemle, bos zamanlarimda
yaptiklarim hakkinda konusurdum.

18. Arkadaslarimla oynayip eve geldigimde
neler yaptigimi anneme anlatirdim.

19. Annemle arkadaslarim hakkinda
konusurdum.

20. Arkadaslarim bize geldiginde annem
onlarla konusurdu.
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G: A Sample for Highly Repetitive Conversation in Turkish

“’Mother: Ne yaptik biz seninle? Ne yaptik en son? Hatirliyor musun? Beraber ne
yaptik? Hatirlamiyor musun? Bir diisiin bakalim. Ne yaptik?

Child: Hayir, hatirlamiyorum.

Mother: Hmmm... Mesela... Bir tane giizel bir film seyretmistik, hatirliyor
musun? Giizel bir filmdi. Hatirlamiyor musun? Degil mi? Film seyretmistik.
Child: Evet..

Mother: Ne yaptik peki?

Child: Film izledik.

Mother Evet, film izledik. Nasil bir filmdi? Giizel miydi sence? Nasil bir filmdi
hih?

Child: H1 Hi..”
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H: A Smple for Highly Elaborative Conversation in Turkish

“’Mother: Ne yaptik biz seninle? Okullar kapandi. Karneni aldin. Nasild1 notlarin?
Child: Pek 1yi!! Anne, karne alinca yemege gittik.

Mother: Evet, sevdigin yere gittik, degil mi? Kendini nasil hissediyorsun peki
evde? Sikilmiyorsun degil mi?

Child: O kadar iyi hissetmiyorum. Birazcik sikiliyorum

Mother: Himm...O kadar 1yi hissetmiyorsun. Neden peki?

Child: Arkadaslarimi 6zledim...Himm bir de Zeynep 6gretmeni.

Mother: Onlar1 m1 6zledin? Himm, ama tatil bitince okula geri doneceksin, 6zlem
giderebilirsin o zaman, degil mi?

Child: Evet.

Mother: Pekii ne yapsak canin sikilmaz? Ne yapabiliriz bir diislinelim.

Child: Oyun oynayalim! Bir de, bir de Ceylin’leri ¢agiralim, o da gelsin, birlikte

oyun oynayalim. Lego oynayali
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I: Turkish Summary

Ebeveynler ve ¢ocuklari arasinda gbzlemlenen sosyal etkilesim ¢ocuklarin
sosyal, duygusal ve biligsel gelisimlerini etkileyen 6nemli faktorlerden biridir
(Haley & Stansbury, 2003; Manian & Bornstein, 2009; Trevarthen & Aitken,
2001). Sosyal-etkilesimci bakis agisina gore; ¢cocuklarin sosyal- biligsel gelisimleri
kiltiriin ve kiiltiirel donelerin etkiledigi cevrenin cesitli ve farkli yonleriyle
sekillenir (dil ve dil kullanimz1... vb) (Vygotsky, 1978). Yani, hem cocuklar hem de
anne ve babalar gecmise yonelik anlatilar araciligiyla ortak anilarin
olusturulmasinda ve dolayisiyla da cocuklarin sosyal-bilissel anlamlandirmasinda
aktif rol alirlar (Laible, Murphy, & Augustine, 2013).

Ge¢mise yonelik anlatilar; gecmiste yasanan olaylarla ilgili konusmayi,
olaylarin 6nemli detaylarini paylasmayi, gecmise yonelik deneyimlemelerin ve
olaylarin karsilikli konusma ve paylasim sirasinda tekrar animsanmasini ve biligsel
olarak yeniden toplanmasini ifade eder. Ana bakim veren kisi veya anne ve ¢ocuk
arasinda ¢ocukluk doneminde yapilan gecmise yonelik anlatilarin, cocugun kendi
ge¢misini hatirlama ve deneyimlenen olayda hangi detayli bilginin hatirlanmaya
deger oldugunu animsamada rolii biiyiiktiir (Nelson & Fivush, 2004; Wang, 2006).

Gegmise yonelik anlatilarin ortak bir tarih olusturmak gibi sosyal
fonksiyonu olmasiin yani sira, bireysel olarak ¢ocugun benlik kurgusuna, 6z
kimligini olusturmasinda, ilerleyen donemlerdeki ikili iliskilerindeki problemleri
gegmise yonelik sorun ve ¢ozlimleri hatirlayarak ¢éziimlendirmesine pozitif etkileri
goriilmiistiir (Nelson, 2003; Reese & Brown, 2000; (Nelson, 2003; Reese & Brown,

2000). Dahasi, cocukluk doneminde anne (veya temel bakim veren kimse) ve ¢gocuk
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arasinda gergeklesen gecmise yonelik anlatilarin stil ve igeriginin, ¢ocugun benlik
algis1 ve duygu anlamlandirmasi (Fivush et al., 2003), sosyallesmesi (Dunn et al.,
1991), baskalarinin bakis agilarin1 anlamlandirmasi ve empati gelisimi (Brown &
Dunn, 1996) f{izerinde Onemli etkisi oldugu bir ¢ok arastirma tarafindan
gosterilmistir. Buna ek olarak, ilerleyen donemlerde yasanabilecek olasi i¢sel veya
digsal problemlerin O6nlenmesinde de pozitif bir etkisi oldugu goézlemlenmistir
(Sales & Fivush, 2005). Gegmise yonelik anlatilarin ¢ocugun gelisimine etkisininin
gbzlemlendigi ve ilgili literatiir tarafindan genis ¢apl calisilan bir diger alan da
ge¢mise yonelik anlatilarin ¢ocugun bellek gelisimine etkisidir (Ornstein, Hden, &
Hedrick, 2004).

Ilgili calismalara baktigimizda; anne ve ¢ocuklarin ge¢mise ydnelik anlati
ozelliklerinde bireysel farkliliklarin oldugu, cocuklarin da anneleriyle benzer
oOrtintiilere sahip olduklar1 gbzlemlenmistir (Leichtman, Pillemer, Wang, Koreishi,
& Han, 2000). Bu farkliliklar genellikle gegmise yonelik anlati esnasinda, yani
gecmisle ilgili konusma sirasinda, yapilan detaylandirma ve tekrarlama’lara
bakilarak belirlenmistir ve bu oriintiileri etkileyen faktorler ¢aligilmistir. Buna ek
olarak, annelerde goriilen detaylandirma ve tekrarlama &zelliklerinin ¢ocuklarinda
da goriilmesi, gegmise yonelik anlat1 6zelliklerinin jenerasyonlar aras1 gecis 6zelligi
oldugunu diisiindiirmiistiir. Ornegin, detaylandirma &zelligi tekrarlamaya agir basan
gecmise yonelik anlatilart olan annelerin ¢ocuklarindaki konugsma 6zellikleri
incelendiginde, onlarin da anneleri gibi konusmalarinda daha ¢ok detaylandirici
unsur kullandigina ve tekrarlamaya daha az rastlanmistir. Yine benzer sekilde,

konusmalar1 esnasinda soru veya igeriksel tekrarlamalar1 fazla olan annelerin
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cocuklariin konusmalarinda da detaylandirma yerine tekrarlayici unsurlar daha
cok gortilmistiir (Harley & Reese, 1999; Reese, Haden, & Fivush, 1993).

Gegmise yoOnelik anlati 6zellikleri incelendiginde, bu o6zelliklerin sosyal
etkilesim ¢ercevesinde sekillendigi, sosyal etkilesimin de kiiltiir ve kiiltiirel igerikler
cergevesinde sekillendigi bilinegelmektedir (Fivush, Habermas, Waters, & Zaman,
2014). Bu baglamda yapilan Kkiiltiirleraras1 ¢alismalar; dogu ve bati1 toplumlari
arasinda, bireyselligin agir bastig1 ve kolektivismin agir bastig1 toplumlar arasinda
gecmise yonelik anlatilarin igerigi ve stili hususunda farkliliklar gostermistir
(Fivush, Haden, & Reese, 2006). Ornegin, bireyci kiiltiiriin rnegi olarak Amerikali
annelerin ¢ocuklariyla daha detayli konusurken konusma icerigini daha az tekrar
ettikleri gozlemlenmistir. Fakat kolektivist bir kiiltiir olan Cin’e ve buradaki
annelerin ge¢mise yonelik anlati 6zelliklerine baktigimizda daha c¢ok tekrarlama,
daha az detaylandirma gormekteyiz. Bireysel kiiltiirden gelen annelerin
konusmalarinda tanimlamalar, detaylandirmalar ve cocuklarinin kendi baslarina
konusmay1 sekillendirmesi konusunda tesvik edici Ozellikler bulunurken, daha
kolektivist toplumlardan gelen annelerin konusmalarinda tekrarlama ve cocugu
konusma esnasindan yonlendirme gozlemlenmistir ve bu gozlemlenen farkliliklar
cocuk yetistirme pratiklerinin dayanak noktasinin birey oOncelikli ya da toplum
oncelikli olmasina gore gesitlenebilir (Wang, eichtman, & Davies, 2000; Wang &
Leichtman, 2000; Wang, 2006). Ornegin, toplum oncelikli kiiltiirden gelen bir
annenin ¢ocuguyla konugmasmi toplum rollerine ve sosyal normlara gore
sekillendirebilirken, bireyciligin agir bastig1 toplumdan gelen anne konusmasini
daha olgusal donelere dayandirip bireyselligi on plana ¢ikartabilir (Heath, 1982;

Miller et al., 1990).
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Kiiltiirel igerige baktigimizda, Tiurk kiltiri daha ¢ok kolektivist olarak
kabul edilmektedir (Hofstede, 2001). Bu baglamda, Tiirk kiiltiir i¢eriginde insanlar
genellikle bireyci ihtiyaglardan daha ziyade kolektivist ihtiyaglara agirlik veriyor,
direkt iletisim yerine indirekt iletisimi tercih ediyor, konusmalarini ahlaki deger
yargilarina gore sekillendiriyor. Benzeri sekilde benlik kurgusuna baktigimiz
zaman, Tirk kiltiriindeki insanlarin daha ¢ok iligkiselligi 6n planda tutarak
‘birbirine bagimli’ benlik kurgusuna meyilli oldugu gozleniyor (Imamoglu, 1998;
2003). Fakat benlik kurgusu egitim seviyesi, sosyo-ekonomik seviye gergevesinde
degerlendirildiginde kiiltiir i¢i farkliliklar da gdzlemlenmistir (Imamoglu, 1987;
Sahin-Acar & Leichtman, 2015). Dolayisiyla, kiiltiir farkliliklarinin yanisira benlik
kurgularina odaklanmak, bireysel farkliliklarin kesfi agisindan 6nemli bir adimdir.

Benlik kurgu dl¢iimlerine odaklanan modellerden biri de Imamoglu (1998;
2003) tarafindan gelistirilen Dengeli Biitiinlesme-Ayrisma Modeli (BID)’ dir. Bu
modele gore benlik kurgusunun iki alt boyutu vardir: bireylesme ve iliskisellik.
Burada, birey igsel ihtiyaglarini bireylesme oryantasyonuyla karsilarken, diger
insanlarla biitlinlesme ihtiyacin1 da iligkilsellik oryantasyonuyla karsilar. Modele
gore, bu iki alt boyut birbirine zit degildir, daha ¢ok dengeli bir biitiinliik
saglayabilmek adina birbirini tamamlayict 6zelligi vardir. Kiiltlirler arasi
caligmalarda bu iki oryantasyon yonelimi arasinda fark gozlemlense de, egitim
seviyesi, yetistirilen ¢evre kosullari, sosyo-ekonomik durum gibi faktdrler bazinda
kiiltiir i¢i farkliliklar da gozlemlenmistir ( Imamoglu, 1987; 2003).

Gecmise yonelik anlatilart calisan literatlirdeki yeni bir trend, benlik
kurgusunun anlat1 6zelliklerine etkisini belirlemeye yoneliktir (Wang, 2003; Sahin

& Mebert, 2013; Sahin-Acar & Leichtman, 2015). Bulgulara gore, Tiirkiye’nin
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batisindaki anneler bireylesme oryantasyon skorlamasinda dogudaki annelere gore
anlaml ve yiliksek puanlar almiglardir. Dahasi, Amerikali annelerin detaylandirma
konusma 6zelligi Tiirkiye nin batis1 ve dogusundaki annelerin detaylandirmasindan
daha fazla bulgulanmistir. Yine anlati ve benlik kurgusu iliskisine baktigimizda,
dengeli benlik kurgusu olan annelerin, diger oryantasyonlu annelere gore anlatilari
daha detaylandirdigi ve tanimlayici doneleri daha sik kullandig1 bulunmustur.

Benlik kurgusunu biraz daha derinlemesine inceledigimizde, ailesel
kosullarin ve yetisilen cevre kosullarinin benlik kurgusu iizerine etkilerini
gormekteyiz. BID modeline gore birey yetistigi ailesel kosullar ¢ergevesinde belli
benlik kurgularina yonelir. Ailesel kosullarin benlik kurgusuna etkileri
incelendiginde de karsimiza ¢ikan konseptlerden bazilari ailesel kisitlama ve anne
ve babadan algilanan kontrollerdir (imamoglu, 1998; 2003). Gegmise yonelik anlatt
ozellikleri ve benlik kurgusu arasindaki bagintiy1 daha once yapilan ¢alismalar
gosterirken (Wang, 2001; Sahin & Mebert, 2013; Sahin-Acar & Leichtman, 2015),
bildigimiz kadariyla anlatiyla iliskili benlik kurgusunu aciklayan bir ¢aligma heniiz
yapilmamuistir.

Ailesel kontrol denildiginde, literatiirde ¢alisilagelen iki tip kontrol sistemi
vardir: psikolojik kontrol ve davranigsal kontrol. Bu iki tip kontrol; otonomi ihtiyaci
(BID modelindeki bireylesme ile ayni konsept) ve iligkililik ile alakalandirildigi
icin ¢okga calisilan konulardan birisi olmus, arasindaki fark yapilan bilimler
calismalarla belirlenmis ve uzun vadeli etkileri incelenmistir (Barber, Olsen, &
Shagle, 1994). Ailesel psikolojik kontrol genellikle ¢cocugun kurallara uymasini
zorlama, etkilesim halindeyken yonetimi ele alma, ¢ocugun kendi fikirlerini beyan

etmesini destekleme yerine ailesel goriisleri etkilesim esnasinda belirtme gibi
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davranislarla eslestirilirken, ailesel davranissal kontrol ise daha ¢ok cocuklarin
hareketlerini kontrol etme, 6diil ve ceza yontemlerini kullanma gibi davranislarla
eslestirilir (Barber, Stolz, & Olsen, 2005). Bu kontrollerin ¢ocukluk doneminde ve
ilerleyen donemlerde ¢ocuklarin gelisimsel boyutlarina ve kisilik gelisimine katkis1
bliytiktiir (Barber & Harmon, 2002; Luyckx et al., 2007). Buna ek olarak ¢aligmalar
gostermistir ki uygulanan reel kontrolden ziyade ¢cocugun algiladigi kontroller daha
biiyiik bir etkiye sahiptir. Ornegin, ¢ocuk kontrol mekanizmasimin yaninda aileden
gelen sevgiyi de hissediyorsa etki negatif yonde gelismeyebilir (Gray & Steinberg,
1999). Bununla baglantili olarak bilhassa davranigsal kontroliin ¢ocuk iizerindeki
etkisi kiiltiirler arasi fark gosterebilmektedir. Ornegin, davramgsal kontrol Tiirk
kiiltiirtinde genellikle sevgi ve ilgi ile iliskilendirildigi i¢in, algilanan kontroliin
uzun vadede etkisi de negatif degildir (Harma, 2008).

Yukarida ozetlenen literatlir 1s1831inda goriiyoruz ki ailesel kontrol benlik
kurgusuyla, benlik kurgusu da ge¢mise yonelik anlat1 6zellikleriyle anlamli sekilde
iligkilidir. Bu ¢alismanin amaci annelerin gegmiste kendi annelerinden algiladiklar
davranigsal ve psikolojik kontroliin annelerin benlik kurgusu vasitasiyla anne ve
cocuklarin ge¢mise yonelik anlati stillerine etkisini arastirmaktir. Bu iligki,
bireysellik ve iligkisellik olarak ele alinan benlik kurgusunun ara degisken rolii
tizerinden incelenmek istenmistir. Bu baglamda calismanin belirli hipotezleri su
sekildedir:

1) Kendi annelerinden psikolojik kontrolii yiiksek algilayan anneler kendi
cocuklariyla gegmise yonelik anlati yaparken daha az detaylandirma ve daha ¢ok

tekrarlamaya sahip olacaktir.
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2) Kendi annelerinden psikolojik kontrolii yiiksek algilayan anneler kendi
benlik kurgusunda diisiik bireylesme ve diisiik iliskisellik beklenmistir.

3) Benlik kurgusunun ara degisken roliine iligkin:

Kendi annelerinden psikolojik kontrolii yiiksek algilayan annelerin kendi ve
cocuklariin konusmalarindaki detaylandirma ve tekrarlama sikligini annelerin
benlik kurgusu tlizerinden agiklanmasi beklenmistir. Yani, psikolojik kontrolii fazla
olan anneler bireylesme ve iliskisellikte diisiik olmasi beklenmis, dolayisiyla da
kendi konusmalarinda daha ¢ok tekrarlama yaparken, daha az detaylandirmaya
sahip olmalar1 ve ¢ocuklarinin konusmalarinda da ayni oOriintiiniin bulunmasi
beklenmistir. Bu yonelim davranigsal kontrol i¢in spesifik olarak beklenmemis,
dolayisiyla davranigsal kontrolden gelen ara degisken roliiniin etkisi ¢alismanin
kesfedici kismi1 olarak birakilmistir.

Calismaya toplamda 124 kisi olmak iizere 62 anne-c¢ocuk ikilisi katilmistir.
Cocuklarin ortalama yast 56 ayken, annelerin ortalama yasi 34’tiir. Biitiin
katilimcilara Ankara icindeki anaokullar1 vasitasiyla wulasilmis, calismanin
brosiirleri verilmis ve katilmak istedikleri giin ve saatler takvimlestirilerek randevu
verilmistir. Calisma Orta Dogu Teknik Universitesi Psikoloji Béliimii Cocuk ve
Ergen Gelisimi Laboratuvari’nda gergeklesmistir.

Bu caligsmada nicel 6l¢ek olarak Dengeli Biitiinlesme-Ayrisma Modeli 6l¢egi
(BID) (Imamoglu, 1998; 2003), Algilanan Ailesel Psikolojik Kontrol Olcegi (PCS-
YSR) (Barber, 1996) ve Algilanan Ailesel Davranissal Kontrol Olgegi (PBCS) (Kerr
& Stattin, 2000) 6lcekleri uygulanmistir. Bu dlgeklere ek olarak, ¢alismanin nitel
kismini olusturan anne ve ¢ocuklarin konugmalar transcribe edilmis ve Fivush ve

Vasudeva’nin (2002) gelistirmis oldugu kodlama semasiyla kodlanmistir. Bu
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semaya gore ele alimman konusmanin alt boyutlari: bellek/detaylandiric1 sorular,
evet/hayir sorulari, igerik cilimleleri, degerlendirmeler, bellek/detaylandirici
tekrarlar, evet/hayir tekrarlamalari, soru tekrarlamalar1 ve igerik climle
tekrarlamalaridir. Bu alt boyutlar hem ¢ocuk hem anne konusmalari i¢in ayr1 ayri
birlesim detaylandirma ve birlesim tekrarlama skoru elde etmek i¢in kullanilmistir.

Prosediirel olarak anne ve c¢ocuk ikilileri laboratuvarimizda karsilanmistir.
Laboratuvar bu ¢alismanin amacina uygun sekilde ev gibi dizayn edilmistir ve iki
tekli koltuk, bir ti¢lii koltuk, yer minderleri ve iki kiigiik kitaplik icermektedir. Bu
calisma kapsaminda gelisim psikolojisi workshop dersi alan lisans 6grencileri
anaokullarma calismayr duyurma ve uygulayiciyla birlikte uygulama kisminda
bulunurak caligmaya katilim saglamislardir. Lisans Ogrencileri sayesinde biitiin
katilimcilara calismayr anlatan brosiirler ve laboratuvar1 kolayca bulabilmeleri
adma ODTU kampiis haritas1 verilmistir. Laboratuvara vardiklarinda calisma icin
egitim gormiis 2 lisansiistli 0grencisi onlar1 karsilamistir. Her bir deneysel oturum
ortalama 1 saat igermektedir. Annelerden hazir olduklarinda ¢ocuklariyla
gectigimiz 2 hafta boyunca yaptiklart olaylarla, aktivitelerle ilgili 10 dakika
konugsmalar1 istenmistir. Anne hazir oldugunda siire baglatilmistir ve biitiin
konusmalar ses kayit cihaziyla daha sonra transcribe edilip kodlanmas1 agisindan
kaydedilmistir. Bu oturumdan sonra anneye ¢ocuktan ayr1 bir yerde yukarida bahsi
gecen nicel 6l¢ekler (BID; PCS-YSR; PBCS) verilerek doldurulmasi istenmistir. Bu
esnada, diger lisansiistli 6grencisi de ¢ocukla birlikte lego oynamistir. Bu oturum da
bittikten anneye eger varsa sormak istedigi, danigmak istedigi konular ya da

yasadiklar1 problemler ile ilgili dzel bir zaman ayrilmustir. ihtiyag oldugunda
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anneler sehirdeki hastanelerin psikolojik destek iinitelerine ve ODTU Klinik
Psikoloji grubuna yonlendirilmislerdir.

Calisma datas1 Sosyal Bilimler igin Istatistik Paketi (SPSS 20. Versiyon)
kullanilarak analiz edilmistir. Sirasiyla korelasyon, onerilen mediasyon analizleri ve
buna destekleyici nitelikte olmas1 agisindan regresyon analizleri yapilmistir.

Analiz sonuglarma gore; iligskisellik benlik kurgusunun annenin yaptigi
tekrarlamalarla pozitif bir korelasyonu oldugu (r = .29, p < .05), annenin yaptig1
detaylandirmalarla negatif bir korelasyonu oldugu (r = -.23, p < .05) bulunmustur.
Annenin yaptig1 detaylandirmalarla annenin yaptig1 tekrarlamalar negatif bir
sekilde koreledir (r = -.81, p < .05). Buna benzer olarak, ¢ocugun yaptigi
detaylandirmalarla ¢ocugun yaptig1 tekrarlamalar arasinda yine negatif bir
korelasyon bulunmustur (r = -.40, p <.01). Annenin bireylesme benlik kurgusu ile
annelerin kendi annelerinden algiladig1 psikolojik kontrol arasinda pozitif bir
korelasyon bulunmustur (r = .30, p < .05). Yine, annelerin anlati esnasinda
yaptiklar1 tekrarlamalarla annelerin kendi annelerinden algiladiklari psikolojik
kontrol arasinda pozitif bir korelasyon bulunmustur (r = .29, p < .05). Fakat,
annelerin kendi annelerinden algiladiklar1 psikolojik kontrol annelerin konusma
esnasinda yaptiklar: detaylandirict unsurlarin sikligi ile negatif korelasyona sahiptir
(r = -25, p < .05). Annelerin konusma esnasinda kullandiklar1 negatif
degerlendirmelere baktigimizda annelerin bireylesme benlik kurgusuyla (r = .26, p
< .05) ve annelerin kendi annelerinden algiladiklar1 psikolojik kontrolle (r = .44, p
< .01) pozitif sekilde korelasyona sahiptir. Son olarak annelerin ge¢cmise yonelik
anlatilar1  esnasinda  kullandiklar1  negatif = degerlendirmeleri  annelerin

tekrarlamalariyla pozitif sekilde korelasyon gostermistir (r = .44, p <.01).
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Anlamli ¢ikan korelasyonlar baz alinarak toplamda altt mediasyon analizi
yapilmistir. Bunlardan iki tanesi annelerin benlik kurgusu iizerinden psikolojik
kontrol ve annelerin detaylandirmasi, psikolojik kontrol ve annelerin
tekrarlamalara bakmak icin analiz edilmistir. Iki tanesi; annelerin benlik kurgusu
tizerinden psikolojik kontrol ve ¢ocuklarin detaylandirmasi, psikolojik kontrol ve
¢ocuklarin tekrarlamalarina bakmak i¢in analiz edilmistir. Son ikisi, annelerin
benlik kurgusu iizerinden psikolojik kontrol ve annelerin kullandig1i pozitif
degerlendirmeler, psikolojik  kontrol ~ve annelerin kullandig1  negatif
degerlendirmeler bakmak i¢in analiz edilmistir. Davranigsal kontrollere bakilmasi
planlanmasina karsin yapilan korelasyon analizlerinde anlamli bir sonuca
ulagilamadig i¢in davranigsal kontroller i¢in mediasyon yapilmamistir. Mediasyon
analizlerinin hi¢ biri anlamli sonu¢ vermemesine ragmen; giiven araliklar1 goz
Oniine alindiginda anlamliliga ¢ok yaklagilmistir.

Mediasyon analizine ek olarak, hiyerarsik regresyon analizi de yine anlamli
korelasyonlar géz oOniinde bulundurularak yapilmustir. iki regresyon analizi
yapilmistir; annelerin detaylandirmalar1 ve annelerin tekrarlamalari. Yapilan birinci
regresyon modelimizin birinci adiminda, annelerin detaylandirmasi bagimli
degiskenimiz olarak girilmis, annelerin benlik kurgusu bireylesme ve iliskisellik
olarak yordayici faktorler olarak girilmistir. ikinci adimda annelerin kendi
annelerinden algiladiklar1 psikolojik ve davramigsal kontroller de modele
eklenmistir. Birinci regresyon analiz sonuglarina gore, birinci adimda ne bireylesme
ne iligkisellik, ikinci adimda ne psikolojik kontrol ne de davranigsal kontrol
annelerin gecmise yonelik anlatilarinda yaptiklar1 detaylandirmalar1 anlamli sekilde

yordamugtir.
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Ikinci regresyon analizinin birinci adiminda, annelerin tekrarlamalari
bagimli degisken olarak girilmis, bireylesme ve iliskisellik yordayici faktorler
olarak girilmistir. ikinci adima modele psikolojik kontrol ve davranissal kontrol
eklenmistir. Analiz sonuglarina gore; birinci adimda girilen annelerin benlik
kurgusu, bireylesme ve iliskisellik, annelerin gegmise yonelik anlati esnasinda
yapmis oldugu tekrarlamalari anlamlh sekilde yordamistir (F (2, s9) = 3.276, p =
.045). Ikinci adima baktigimizda, eklenen iki yordayici faktdrler, annelerin kendi
annelerinden algiladiklar1 psikolojik ve davranigsal kontrol, annelerin konusmalari
esnasinda yagtiklar1 tekrarlamalar1 tahmin etmede anlamli bir katki saglamamistir.
Her bir degiskenin modeli agiklamadaki anlamli katkisini bulabilmek adina
regresyon katsayilarina baktigimizda, annelerin iligkisellik benlik kurgusu (5=
275, p = .032) ve annelerin kendi annelerinden algiladiklar1 psikolojik kontroliin
(= .277,p = .037) annelerin ge¢mise yonelik anlatilar1 esnasinda yaptiklari
tekrarlamalar1 agiklamaya yonelik modelimize anlamli katki sagladig1 goriilmiistiir.

Bu c¢alisma; annelerin kendi annelerinden algiladiklar1 psikolojik ve
davranigsal kontrol ile annelerin ge¢mise yonelik c¢ocuklariyla yaptiklar
konugmanin oriintiisii arasindaki iliskisine annelerin benlik kurgusu (bireylesme ve
iligkisellik) tizerinden bakmakti. Daha 6nce yapilan c¢aligmalar annelerin benlik
kurgusunun, esas olarak bireylesme ve iliskisellik, annelerinn ¢ocuklariyla yaptigi
gecmise yonelik anlati 6zellikleriyle iligkisini incelemistir ( Wang, 2006; Sahin-
Acar & Leichtman, 2015). Bildigimiz kadartyla, bu calisma benlik kurgusu ve
gecmise yonelik anlat1 6zellikleri arasindaki bagintiya annelerin kendi annelerinden

algiladiklar1 psikolojik ve davranigsal kontrolii de baz alarak bakan ilk ¢aligmadir.
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Yapilan analizlere baktigimizda, bu ¢alismada elde edilen bireylesme ve
iliskisellik ortalama puan1 daha 6nce yapilan ¢alismalardaki bulgulara gore oldukca
diisiiktiir (fimamoglu, 2003; Sahin-Acar & Leichtman, 2015). Bu siirpriz bulgu bu
calismaya katilan katilimc1 popiilasyonunun karakteristiginden kaynaklaniyor
olabilir. Yukarida belirtildigi gibi, annelere ¢alismaya katilim sagladiklari takdirde
onlarin sorularina, problemlerine, danismak istedikleri hususlara ayirabilecegimiz
0zel bir zaman verecegimiz sdylenmistir. Deneysel oturum esnasinda gozlemlenen
olaylar 1s18inda da sdyleyebiliriz ki; bu ¢alismaya daha ¢ok danigmanlik ihtiyaci
hisseden anneler katilim i¢in goniilli olmus olabilir, ve bu da benlik kurgusu
sonuglarmin daha onceki c¢alismalardan daha farkli bulunmasina sebep vermis
olabilir. Yine bir diger sebep, bu calismada kullanilan popiilasyonun sosyo-
demografik oOzelliklerinin daha Onceki c¢aligmalara gore farklilik gosterebilme
thtimalidir. Daha Onceki c¢alismalardaki popiilasyonlar sosyo-ekonomik diizey
olarak ortalamanin iizerinde veya Orta Dogu Teknik Universitesi dgrencileridir. Bu
caligmadaki popiilasyona baktigimizda Ankara’nin cesitli ve farkli yerlesim
yerlerinden ve ¢esitli ekonomik diizeye sahip ailelerden geldigini goriiyoruz.

Benlik kurgusu ve gecmise yonelik anlatilarin 6zellikleri arasindaki iliskiye
baktigimizda, annelerin iligkiselligi arttikca konusma esnasinda tekrarlamalarinin
arttigin1 ve detaylandirmalarmin azaldigini gérmekeyiz. Bu sonu¢ bizim calisma
oncesi beklentimizle ayni dogrultudadir. Konuyla ilgili literatiirdeki bulgularda da
benzer sonuglar bulunmustur ve genellikle iligkisellik benlik oryantasyonu sohbet
gibi etkilesim aracglarinda da karsidaki kisiyle bagli hissetme ve ¢ogunlukla

konusmada kars1 tarafa bireysellik alan1 birakmamakla ilintilidir.
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Birinci hipotezimiz korelasyon bulgularimiz tarafindan desteklenmistir.
Kendi annelerinden algiladiklar1 psikolojik kontrolii yiiksek olan annelerin kendi
cocuklariyla yaptiklar1 gecmise yonelik anlatilarda daha az detaylandirma ve daha
cok tekrarlama yapmalarmi beklemistik. Ilgili literatiiriin bulgularma ve bizim
calismamizda spesifik olarak anlati ¢ergevesinde desteklendigine gore, psikolojik
kontrol genellikle etkilesim ve sohbet esnasinda da varligin1 karsi tarafa
hissettirmektedir ( Barber, 1996; Grolnick & Pomerantz, 2009).

Ikinci hipotezimiz kendi annelerinde yiiksek psikolojik kontrol algilayan
annelerin daha diisiik bireylesme benlik kurgusuna ve iliskisellik benlik kurgusuna
sahip olmalariydi. Beklentimizin tam tersi olarak calisma sonuglarimiz gostermistir
ki, kendi annelerinden ¢ocukluk ve ergenlik déoneminde daha ¢ok psikolojik kontrol
algilayan anneler daha yiiksek bireylesme benlik kurgusu skoruna sahiptir. Bu
sonu¢ bir cok nedenden kaynaklanabilir. Her seyden Once ge¢cmise yonelik
topladigimiz psikolojik kontrol dl¢limleri ge¢mise yonelik toplandigi i¢in net ve
giivenilir sonuglar saglamamis olabilir. Buna ek olarak, giliniimiizde annelerin
bireylesme benlik kurgusu ge¢mise yonelik aileden gelen kontrolleri algilamasinda
yanli bir sonu¢ vermis olabilir. Yani bugun bireylesme benlik kurgusu agir basan
bir birey kontrol mekanizmalarin1 daha ¢ok algilayabilir.

Mediasyon analiz sonuglarina baktigimizda anlamli ¢itkmayan sonuglar yine
kullandigimiz ge¢mise yoOnelik oOlgeklerin ve popililasyonun dogast sebebiyle
olabilir. Fakat yine de biz bu sonuglar ileriye doniik benzer arastirmalar i¢in umut
vaat edici goriiyoruz. Mediasyon sonuglarinda giivenlik araligin1 baz aldigimizda
neredeyse anlamli sonuglar elde edebilecegimizi goriiyoruz. Bu sonucun bir sebebi

yeterli Orneklem sayisina ulagamamizdan kaynaklaniyor da olabilir. Calisma
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basinda istatistiksel olarak daha ¢ok anne-cocuk ikilisi almayr hedeflemisken,
maalesef daha diistik bir Orneklem sayisiyla bitirmek zorunda kaldigimiz
calismamiz, ilerleyen donemlerde daha c¢ok kisiyle yapildiginda daha farkli ve
anlamli mediasyon sonuglar1 verebilir.

Davranigsal kontrolden yola ¢ikarak benlik kurgusu ve anlati 6zelliklerini
aciklayan modelde anlamli sonuglar bulmamamiz da yine var olan ilgili literatiirle
ayni dogrultudadir. Tirk kiiltiirel i¢eriginde davranigsal kontrol genellikle sevgi ve
ilginin bir par¢asi olarak algilanir ve toplum iginde pozitif anlamda bir fonksiyona
sahiptir (Harma, 2008; Ozdemir, 2009).

Gecmise yonelik anlatilart inceleyen literatiir icinde bu c¢aligsma; annelerin
konusmalar1 esnasinda kullandiklar1 pozitif ve negatif degerlendirmeleri ele almak
bakimindan bir ilk ¢alismadir. Bu baglamda mediasyon roliinii kanitlayamamis
olsak da; annelerin iligkisellik benlik kurgusu ve annelerin kullandig1 negatif
degerlendirmelere baktigimizda anlamli bir korelasyon bulunmustur.

Bu calismanin birgok agidan kisitlayict 6zelligi vardir. Oncelikle hedef
orneklem sayimiza ulagamamamiz sonuglart istatistiksel olarak negatif yonde
etkilemis olabilir. Ikinci olarak, annelerimize sordugumuz ge¢mise yonelik kendi
annelerinden algiladiklar1 psikolojik ve davranigsal kontrol ol¢eklerinden elde
edilen sonuglar dogrulugu cok yansitmamig olabilir. Ciinkii sordugumuz sorular
ortalama annelerimizin 20 y1l dncesinde yasadiklar1 deneyimlerle ilgiliydi ve bu da
bize egilimli sonuglar saglamis olabilir. Yine benzeri olarak, ¢alismanin laboratuvar
ortaminda yapilmas1 sonuclarin dogrultusunu etkilemis olabilir. Dolayisiyla
gelecekteki ilgili ¢aligsmalarin daha genis bir 6rnekleme sahip olarak, aileden gelen

psikolojik ve davranigsal kontroliin benlik kurgusu ve dolayisiyla da gegmise
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yonelik anlat1 6zelliklerine etkisi miimkiinse boylamsal ¢alismalarla bakilirsa daha

saglikli sonuglar elde edilebilir.
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