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ABSTRACT

A QUALITATIVE CASE STUDY OF ENGLISH LANGUAGE TEACHERS’
VIEWS TOWARDS TEACHER RESEARCH AS A PROFESSIONAL
DEVELOPMENT TOOL

Karakaya, Nuriye
M.A., English Language Teaching
Supervisor: Assist. Prof. Dr. Perihan Savas

May 2015, 204 pages

This study investigated the current situation in relation to teacher research as a
professional development tool among practicing English teachers in Turkey in
their respective educational contexts. The perceptions of in-service ELT
teachers on teacher research as a professional development tool and its
sustainment among practitioners were studied in a qualitative case study
design. Eighteen in- service EFL teachers from primary school, high school
and university settings were recruited in the study. Initially, the participants
completed an open ended questionnaire related to their previous experiences
and perceptions of teacher research as a professional development tool.
Following the surveys, a semi structured interview was utilized for in depth
information. The results of the study indicated that teacher research has the
potential to be an effective professional development tool among practitioners.
Teacher research was found useful in helping to solve context specific
classroom problems, raising awareness in teaching, promoting teacher
autonomy, strengthening collaboration among colleagues and serving teachers
as a feedback channel into the student perceptions. The attitudes of the teachers
towards teacher research were mostly positive however; the challenges in the
application of teacher research constituted the reasons for teachers’ abstinence
from using this tool. The prominent challenges included the lack of information

related to the philosophical underpinnings of this tool, lack of technical



knowledge to apply teacher research and the physical problems such as limited
resources, time and heavy workload. Based on the results of the study several
implications have been drawn to make teacher use more prevalent among EFL

teachers. School support notably is important in this asset.

Keywords: In-service EFL teacher professional development, teacher research

as a professional development tool, benefits and challenges of teacher research



0z

INGILiZCE OGRETMENLERININ BiR MESLEKI GELISIM ARACI
OLARAK OGRETMEN TARAFINDAN YAPILAN ARASTIRMALARA
KARSI GORUSLERININ NiTEL DURUM INCELEMESI

Karakaya, Nuriye
Yiiksek Lisans, ingiliz Dili Ogretimi
Tez Danismani: Yrd. Dog. Dr. Perihan Savas
Mayis 2015, 204 sayfa

Bu caligma 6gretmen tarafindan yapilan aragtirmalart bir mesleki gelisim araci
olarak incelemektedir. Ingilizce &gretmenlerinin, bir mesleki gelisim araci
olarak 6gretmen arastirmasina karsi olan algilar1 ve bu 6gretmenler arasinda bu
aracin kullaniminin devam ettirilebilmesinin yollar1 nitel durum incelemesi
yontemi ile arastirtlmistir. Calismada ilkogretim, lise ve tniversite
seviyelerinde calisan on sekiz Ingilizce 6gretmeni yer almustir. Oncelikle
katilimcilar 6gretmen aragtirmasina dair 6nceki deneyimleri ve bu arastirma
tirline yonelik algilariyla ilgili a¢ik uglu bir anket doldurmuslardir. Anketi
takiben konu ile ilgili daha genis kapsamli bilgiye ulasilmak igin miilakat
kullanilmigtir. Sonuglar 6gretmen tarafindan yapilan arastirmalarin etkili bir
mesleki gelisim aract olmak agisindan bir potansiyeli oldugunu gostermektedir.
Ogretmen tarafindan yapilan arastirmalar, siniftaki problemlere duruma uygun
coziimler getirme, egitimsel etkinliklerde farkindaligi artirma, Ogretmen
ozerkligini destekleme, meslektaslar arasi igbirligini artirma ve 6grenci bakis
acilarmi yansitarak bir geri doniit aract olma ozelligini tasima agilarindan
yararli bulunmustur. Ogretmenlerin bu arastirma tiiriine yonelik tutumlarinin
cogunlukla olumlu olmasina ragmen, uygulama siirecindeki zorluklar
Ogretmenlerin bu arastirma tiiriinii tercih etmemelerine sebep olmaktadir. Bu
konudaki belirgin zorluklar: bu arastirma tiirtiniin altinda yatan felsefi fikirlerin

bilinmemesi, bu arastirma tiiriinii uygulayacak teknik bilgiye sahip olmama ile

Vi



sinirli kaynaklar, zaman ve is yiikii fazlaligi gibi fiziksel problemlerdir. Bu
calismanin sonuglarma dayanarak Ogretmen tarafindan yapilan arastirmalarin
yayginlastirilmas: i¢in ¢esitli sonuglar ¢ikarilmistir. Bu bakimdan okul

desteginin yeri ayrica 6nemlidir.
Anahtar Kelimeler: Hizmet ici Ingilizce Ogretmenleri Egitimi, dgretmen

tarafindan yapilan arastirma, Ogretmen tarafindan yapilan arastirmalarin

yararlar1 ve zorluklari
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CHAPTER 1

INTRODUCTION

Systematic teacher professional development component is the
requirement of all successful education policies. Professional development
of teachers is often cited “as a key lever for moving education off dead
center towards a better future” (Vrasidas & Zembylas, 2004, p. 326). The
reason for this proposition is the equally increased need for more qualified
teachers as the standards of education is increased and the fact that the
positive changes in curriculum and testing cannot be possible without the
teachers’ implementation them to their teaching. The teachers’
professional development is also crucial for them to keep up with the
changing roles of teachers in the educational system (Berne & Wilson,
1999). Additionally the general agreement in literature points out that
learning to teach is a lifelong process, and it does not stop after graduating
from the education programs of the universities. In literature there are
several studies which show the importance of continuing teacher
development for teachers. The study of Smith and Ingersoll (2004)
supported the fact that beginning teachers who participated in induction
and mentoring activities in their first year of teaching were less likely to
drop their profession (as cited in Herrington & Kervin 2006). Having
teachers who continue professional development also affects the students’

achievement positively (Yoon & Duncan, 2007).

Richards & Farrell (2005) also list the gains of professional development
as:

e Understanding how the process of language development
occurs

e Understanding the kinds of decision-making that occur
during lessons

e Reviewing one's own theories and principles of language
teaching



e Determining learners' perceptions of classroom activities

¢ Developing an understanding of different styles of teaching

e Understanding how teachers' roles change according to the
kind of learners they are teaching (as cited in Yurtsever, 2012
p.667).

Teacher development is especially important for EFL language teachers in
Turkey. According to the 2012 English Proficiency Index of Education
First (EF), Turkey’ ranking is 32 among 52 countries falling into the low
proficiency category (Biyik, 2013). Although, it has been discussed to
reform and revitalize the quality of English language instruction at national
level, “there has always existed a big gap between ideal policy and actual
classroom practices.” (Kirgdz, 2011, p. 167). The importance of English
for the county, rising demands for high quality education and increase in
the number of students place challenges into English teaching.
Empowering teachers and providing them with efficient teacher
development are highly necessary for the EFL teachers to cope with
challenges (Kirgdz, 2011). For these reasons, teacher professional

development should be an integrated part of the profession itself.

There is not an agreement on the form of professional development to
attain the best gain. Vrasidas and Glass (2004) specified that professional
development can take a variety of shapes such as: collective or individual
development; continuing education; pre- and in-service education; group
work; team curriculum development; peer collaboration; and peer support
(as cited in Vrasidas & Zembylas, 2004). Richards and Farrell lists
“reflective writing through the use of teaching journals; reviewing audio or
video recording of real time classroom instruction; and conducting teacher
research” as activities which promote teacher growth (as cited in Celik,
Cepni, & Ilyas, 2013, p. 1861). However traditionally, one of the most
popular forms of teachers’ professional development has mainly consisted
of short term or one-time in-service programs conducted by outside
authorities (Atay, 2008).



The expected results are rarely achieved out of formalized professional
development activities such as workshops, training sessions and seminars
for the reasons that the in-service programs are generally short term, they
aren’t defined on the basis of teachers’ selection of problems, they are
“superficial and fragmented, the commitment to and belief in serious
professional development is quite limited” (Ball & Cohen, 1999, p. 5).
Dissatisfaction with the professional development programs as described
above and the ineffective dissemination technique which includes an
outside expert to inform the teachers, caused alternative ways for teacher
professional development to arise. “Inclusion of elements in teacher
education courses to encourage participants to be learners and initiators of
research has gained wide acceptance within the teacher education
community” (Jorge, 2007, p.402). The features of teacher research which
permit teachers to direct and be responsible of their own professional
development makes it a worthwhile professional development tool to

investigate.

1.1. Statement of the Problem

The studies related to second language teaching (Johnson, 2006;
Kumaravadivelu, 2003) emphasize the shift in second language teacher
education and the changing roles of teachers. This in shift in Second
Language Teacher Education (SLTE) was parallel to the changes in the
intellectual traditions of human learning. It changed from behaviorist to
cognitive and then to social (Johnson K. , 2006). In behaviorist view, the
teachers are portrayed as technicians, who are given little importance and
seen as merely channels of the knowledge generated by experts. They
didn’t question validity and suitability and the necessities of the context.
The teachers as reflective practitioners are portrayed as not only

transmitters of knowledge but also problem solvers, who can adjust



education according to the needs of the specific group, who can look at
past mistakes and improve them. The role of teachers as transformative
intellectuals on the other hand ascribed teachers the role of combining
their educational philosophies with the wider social issues
(Kumaravadivelu , 2003). Teachers’ roles are highlighted as knower,
thinker and most importantly researcher and a change agent in this
paradigm. Since they produce knowledge, in the light of this new
understanding the teachers are assumed to have found the chance to make
their voices heard in the academic circles. Practically; however, there are
several issues to be considered before teacher research can become a

common practice among teachers.

Organizational and institutional factors (Borg, 2009; Hahs-Vaughn &
Yalowitz, 2009) teachers’ personality (Akbari, 2007), teachers’ different
qualities such as background, experience etc... (Hahs-Vaughn & Yalowitz,
2009) are found to affect teachers’ engagement in teacher research. The
future direction of the teacher research principally depends on our
knowledge of the context specific needs of teachers in relation to research.
Therefore, it is worthwhile to investigate the teachers’ current situation
with the teacher research as a professional tool in Turkish context. The
different conceptualizations of teacher research, teachers’ own
interpretations and awareness of this research type, their motivations and
the problems that the teachers face in conducting teacher research
constitutes the basis of this study. The aim of this qualitative case study is
to understand the experiences, attitudes of ELT teachers towards teacher
research as a tool of professional in Turkey. In this way, the study will
contribute to our understanding of how the teacher research comes to life
in several settings in Turkey context. It will be possible to understand the
potential of teacher research as a professional development tool for ELT
teachers, the problems in the application process and the suggestions for

the improvement of teacher research from teachers’ voices.



1.2. Research Questions

For the purpose of this study, the following questions were addressed:

1. What is the current situation in relation to teacher research as a
professional development tool among practicing English teachers
in Turkey in their respective educational contexts based on the
perceptions and experiences of 18 EFL teachers in six different
institutions?

a. What are the views of in-service ELT teachers on teacher
research as a professional development tool?

2. How can teacher research be sustained among English teachers’
particular educational contexts?

a. What are the important factors for involving and sustaining

teacher research among English teachers?

1.3. Significance of the Study

It is indispensable to have an understanding of how teachers develop in
order to perform their profession if the effectiveness of foreign language
education is to be increased. Since teacher research constitutes a part of
teacher development and it has a growing importance in the area of teacher
development, it is worth to know more about it, and what the opinions of
the teachers about the feasibility of teacher research are. “There are a
limited number of studies of teacher research programs that address both
the conditions under which the research was conducted and its influence
on teachers, classrooms, pupils and schools”(Zeichner, 2006, p.
304).Additionally, there is little knowledge on how the teachers view this
research type as a professional development tool (Byrnes, 2009). Having a
clear picture of the demands of the English language teachers from several

contexts in Turkey in order to implement teacher research as a form of



teacher professional development can fill the gap in the area and necessary
designs can be implemented. As a result, the use of teacher research can be

increased among the circles of practitioners.



CHAPTER 2

REVIEW OF LITERATURE

The review of literature for this study is presented in two major sections.
In the first section, the goal is to uncover the discussions made so far upon
the importance of English Language teacher professional development and
reflective teacher paradigm. The second part mainly focuses on the

implications of teacher research on teachers’ professional development.

2.1.ELT Teacher Professional Development

Having been an integral component of all levels of national education,
English language teaching constitutes an important part of the education
system in Turkey. Kirkgdz (2005) and Kiziltepe (2000) explain the place
of English in Turkey via the reasons for learning it. In the international
level, Turkey’s enthusiasm for learning English is a result of English’s
being a tool to achieve economic competitiveness, and in the national
level, knowing English represents better education and a more prestigious
job (as cited in Kirkgoz, 2009). English enables people “to pursue
international communication and keep up with developments in many
fields” (Kirkgoz, 2007).The significance of English is also stressed in
accessing to the information necessary for social development(Richards,
2008).

The status of English, both in Turkey and in the world places high
demands on English language teaching. This area has been the focus of
several reforms in the world. These reforms were initiated by internal and

external factors. Internal factors include evolution of understanding in the



field of language education and teacher education. External factors are the
globalization of the English language and the standardization efforts such

as Common European Framework (Richards, 2008).

The role that the teachers play in the success of educational policies and in
the reforms of these policies was phrased as “teacher is the focal point of
reform studies for development of education systems” (Kavak & Baskan,
2009). They were also identified as the most important resource in schools
by the 2005 OECD report. The same report and Yoon & Duncan (2007)
also stress that the teachers are the most important decisive agents in the
school variable to effect student achievement. Since teachers constitute
such an important part of education, it is of utmost importance to
understand the mechanisms that control and steer the teacher professional
development process. The professional development of teachers is as

important as the teachers in the educational system themselves.

Professionalism is approached via two different dimensions by Leung (in
press). He states that the first dimension is institutionally prescribed
professionalism. Along with the views of educational ministries’ views on
teaching, there is also another dimension which comprises of teachers’
own interpretation of teaching and their reflection on these values (As
cited in Richards, 2008). Professional development for teachers is viewed
as “the key for improving the education” (Ball & Cohen, 1999 et al). It is
not only necessary for the organizational change and educational reforms
(Borko, Elliott, & Uchiyama, 2002), but also for teachers to keep up with
new methods and techniques in their own field (Turhan & Arikan, 2009),
and for their individual growth. Thomas Carpenter (1989) and Deborah
McCutchen (2002) underline the importance of continuing training for
better student performances (as cited in Musset, 2010). Latham & Vogt
(2007, p. 165) suggest that professional development schools
“significantly and positively affected how long teachers remain in

education.” Teacher professional development contributes to the



development of teachers’ abilities to examine teaching from the

perspective of learners as well (Hammond, 2000).

Teacher development is defined by Richards & Farrell (2005) as activities
and practices which serve long-term goal and growth of teachers'
understanding of teaching and of themselves as teachers. They define the

aims of professional development as:

e Understanding how the process of language development
occurs

e Understanding how teachers' roles change according to the
kind of learners they are teaching

e Understanding the kinds of decision-making that occur
during lessons

e Reviewing one's own theories and principles of language
teaching

e Developing an understanding of different styles of teaching

e Determining learners' perceptions of classroom activities

(Richards & Farrell, 2005, p.4 cited in Yurtsever, 2013, p.667)

Teacher development and teacher training were distinguished from each
other in 1990s with the definition of teacher training as the “entry-level
teaching skills linked to a specific teaching context” and teacher
development as “longer-term development of the individual teacher over
time” (Richards, 2008, s. 160). In the scope of this paper the latter is
going to be dealt with. Zeichner (2006) specifies that under the best
conditions, preservice teacher education can only prepare teacher to begin
teaching. Pre service teaching should equip the students to learn from their
practice and they should be supported for continuos learning through their
careeers. The focus on the lifelong learning in the contemporary

understanding of teaching profession is voiced in various contexts as the



most important principle of teaching (Cakir, 2013; Snow et al. 2006 cited
in Karakas, 2012; OECD 2010 report; Johnson, 2006 cited in Richards,
2008; Atay, 2006).

The terms teacher development and professional development is used to
refer the same concept in the literature (Thornbory, 2006 as cited in Er,
Ulgii, & Sar1, 2013). These activities include dissemination conferences,
workshops (preparation to new subject-matter content), school-based
activities (study groups, courses), personal teacher development
(individual activities outside of schools) (Musset, 2010). Partly according
to their duration (Ozer, 2008 cited in Bayar, 2014) the professional
development activities are classified as: traditional and non-traditional
professional development activities. However, more important than this
criterion, traditional form of professional development is distingushed
from the constructivist models of professional development in that in the
former knowledge transmission is one way and in a top-down process.
These programs are conducted by outside experts who inform teachers
(Cullen, 1997 cited in Yurtsever, 2013). The traditional professional
development activities include short workshops and conferences etc.,
whereas non traditional pressional development activities consist of
mentoring, coaching, peer observation etc.(Bayar, 2014). In constructivist
models such as peer coaching, mentoring, and self-directed gathering
knowledge, teachers are more participative and the development is
conducted in a bottom up process (Robert, 1998 cited in Yurtsever, 2013).
Professional development methods such as “action research, mentoring,
collaborative work, peer coaching, critical development teams and
professional development through writing offer extended learning
opportunities for teachers” (Byrnes, 2009, p. 26). In the 1960s, traditional
knowledge-transmission activities were the common forms of professional
development activities. They were decided from outsiders focusing on the
gaps in the individual teachers’ knowledge leaving the neeeds of the

school out (Musset, 2010). Therefore, the traditional in service training

10



activities for the professional development of teachers were criticized in
several aspects. The concerns include that these in-service programs aren’t
defined on the basis of teachers’ selection of problems, they are
“superficial and fragmented, the commitment to and belief in serious
professional development is quite limited” (Ball & Cohen, 1999, p. 5).
They aren’t effective in improving the skills of teachers (Boyle et al., 2004
cited in Bayar, 2014). They also view teachers as lacking certain skills and
the programs aimed to fix these deficits (Adams, 2009). Effective
professional development should present major changes in beliefs,
knowledge and practices. It is more complicated than learning new
strategies or tips for teaching devised by others (Putnam & Borko, 1997).
Birman et al. (2000) specified that traditional professional development
activities do not provide enough time for the teachers to allow for this kind
of change (as cited in Bayar, 2014). Additionally, these in service activities

aren’t in line with how the teachers learn (Borko, 2004).

The study conducted as a part of the Cheche Konnen Project allows us to
see the differences between the traditional and non-traditional professional
development activities. A group of science and English teachers did not
enact the curriculum the way intended after a series of workshops,
however when they constructed a community of practice and met every
other week they adopted a discourse to think about their professions and

they started to critique on their own teaching (Wilson & Berne, 1999).

The problem of teacher-learning which was traditionally conceived as
related to the effectiveness of delivery gave way to the efforts to
understand the social nature of teacher learning. Abdal- Haqq (1995, p.1)
identified the following features for what makes a successful and effective

professional development that it:
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e Isongoing
e Includes training, practice and feedback; opportunities for
individual reflection and group inquiry into practice; and
coaching or other follow up procedures
e Is school based and embedded in teacher work
e Is collaborative by providing opportunities for teachers to
interact with peers
e Focuses on student learning, which should in part, guide
assessment of its effectiveness
e Encourages and supports school based teacher initiatives
e Isrooted in the knowledge base for teaching
e Incorporates constructivist approaches to teaching and
learning
e Recognizes teachers as professionals and adult learners
e Provides adequate time and follow-up support
e Is accessible and inclusive (as cited in Wilson & Berne, 1999
p. 175).
Borko (2004) as well, defined the key elements that make up professional
development system as the professional development program; the
teachers, who are the learners in the system; the facilitator, who guides
teachers as they construct new knowledge and practices; the context in
which the professional development occurs (p.4). She also compiled
research investigating these elements into three phases. Phase 1 consisting
of an individual professional development program at a single site. The
program, teachers and their relationships were studied in this type of
research excluding facilitator and context. The studies under this category
unearthed that the teachers should know their subject areas well and
should be able to understand student thinking and guide it. The research
also provided evidence to the effectiveness of the professional learning
communities using socio cultural conceptual frameworks. Phase 2 adds the
element of facilitator to investigate and the studies under this category
concluded the importance of facilitator. The facilitators should be able to
build a community where the inquiry is valued. Finally, in the phase 3
context is also needs to be studied. She specified there weren’t studies to

be classified as the phase 3 studies.
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Alternative professional learning contexts are discussed for a better
education. One of those alternative professional developments is
professional learning communities. One of the most important
characteristics of those communities is collaborative work of teachers and
other community members (Adams, 2009). Choi & Morrison (2013)
studied how a five-year hybrid (online and face-to-face) professional
development program helped teachers to adapt their practice to meet the
needs of language minority and immigrant students. The teachers formed
online and school based professional development communities and
experienced mentors assigned them some designs to implement and then
they provided the teachers with immediate feedback. The positive changes
in teacher perceptions and classroom practice were observed in the study.
“Using a social constructivist paradigm, research-based content was
introduced by the university instructor, collaboratively processed with
colleagues, implemented in real-life classrooms and collaboratively
debriefed” (Choi& Morrison, 2013, p. 417).

2.2. Shift in Second Language Teacher Education

The reason for the pursuit for alternative professional development
contexts lie in the fact that positivistic paradigm that had long been
dominant in teacher education, started to lose its feasibility against the
complexities of the teaching processes and the teacher learning. In the past
the teachers were considered to gain the knowledge for teaching from
others in terms of workshops or theoretical readings and easily transfer
those to their teaching environment. The effects of teacher cognition and
socio-cultural theory are now noticeable in SLTE (Richards, 2008). Due to
the contribution of teacher cognition to SLTE, more is known about how
teachers learn. Teacher cognition “helped capture the complexities of who
teachers are, what they know and believe, how they learn to teach, and

how they carry out their work in diverse contexts throughout their careers”
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(Johnson, 2006, p. 236). In socio-cultural theory, social activities, social
life and context are important in human learning (Johnson,
2006).Therefore; the problems related to the split of learning experience
and location in applied linguistic model in SLTE (Britten, 1985 cited in
Wright, 2010) can be handled differently in socio cultural theory.

Constructivist models of professional development take reflective
practices as basis (Yurtsever, 2013). In the methods era the teachers had
the primary role to implement the language teaching methods formulated
in the academia. They didn’t have much influence in the formulation
process or a critical stance in the implementation phase (Akbari, 2007). In
what is called post methods era, the teaching methods which were coined
by the field experts for teachers to put into practice were met with
skepticism (Kumaravadivelu, 2003). The methods were “prescribed by
native theoreticians for a variety of unknown contexts” (Pishghadam,
Zabihi, & Kermanshahi, 2012, p. 892). The pedagogy however should be
local, sensitive to the lived experiences of the students and the society.
This reality brought theory practice dichotomy.

Janagarajah (2012) mentions the gap between the practices of the local
teachers in Sri Lanka and the expectation of TESOL experts in his auto
ethnographic study. He mentions that at the end of the in service training,
Janagarajah made a demo lesson for the field experts. He was criticized for
code switching and he was asked which approach he had just used in the
lesson. He pointed out that the names of the approaches were a blur to him
(and many other teachers) and had no place in the lives of the teachers in
the context. The approaches which were unrelated to each other did not
find a place for themselves in this specific context. The experts on the
other hand did not understand the needs of the local teachers and students.
The teachers for instance devised an approach which they called “English

for Library Purposes” which was not familiar to the experts in the field.
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Kumaravadivelu (2001) underlines that, the division of theory and practice
is harmful for the profession. “Theory and practice mutually inform, and
together constitute, a dialectical praxis, an affirmation that has recently
influenced L2 teaching and teacher education as well” (p. 540). He also
points that this distinction between theory and practice partly affected
reflective teaching movement and action research. During the postmodern
era of ELT, the teachers were started to be seen as reflective, critical,
participatory and transformative rather than consumers of knowledge
(Pishghadam, Zabihi, & Kermanshahi, 2012). Reflection could be put
broadly according to the main ideas derived from Dewey (1933) and
Schoén (1983) as:

A tentative interpretation of given elements which comprises
examination, exploration, introspection and analysis of all attainable
consideration which will define and clarify the problem in hand (as
cited in Radulescu, 2012 p. 999).

The benefits of reflection are expressed by CClhead (1988) as; it
makes self-directed professional growth possible and the teachers take on
an active roles in their professional development, theory and practice could
be reconciled, and critical evaluation makes practice better (as cited in
O’Sullivan, 2002). However reflection should not be interpreted as only
evaluating the effectiveness of the theories created by experts by judging
their usefulness in practice and make the practice better. There are several
levels of reflection. Van Manen (1977) categorized them as technical
rationality, practical reflection, and critical reflection (as cited in Akbari,
2007).  According to Zeichner (1981) they are technical-rational,
situational—institutional and moral—ethical levels (as cited in O’Sullivan,
2002). In technical rational level, the aim is to be able to implement the
given professional knowledge effectively, in the situational- institutional
level there is also room for evaluating the assumption and goals. In the last
one however, the teachers needs to do ethical analysis as well as putting
the analysis of personal action within the larger social and political context
(O’Sullivan, 2002). What Kumaravadivelu (1999) suggests is the level of
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reflection that the teachers should use is theorizing from practice and

practicing what is being theorized.

The teachers should be equipped with the knowledge attitude and skill to
construct their own context sensitive theory (Kumaravadivelu, 2001). In
her study Radulescu (2011) discusses the significance of teaching
reflection to the teacher at the earlier points of their professional
development for them to be more receptive to the reflective practices
throughout their careers. The assumption that the beliefs and background
of the student affect teaching behavior and the perception of education
steered the study. The aim was to bring these beliefs to the conscious level.
When the students know their beliefs they accept them and an action
towards it can be taken by them. In the study the students reflected on their
past learning experiences and their teaching. The reflections of the
students lacked the depth. They were heavily descriptive without critical
aspects, reasons or comments. The students commented that their previous
learning included information transfer models and they couldn’t find
chance to reflect on their teaching before. At the end of the study the
students reported having benefitted from reflection in terms of being more
self-aware about their lacking points and complexity of teaching. They
expressed that this experience guided them to be continuous explorers of
their own teaching and be more informed while adapting their teaching to

different contexts.

O’Sullivan’s (2002) study also provides us insights related to the process
that the teachers incorporate reflective practice to their works. The
researcher was assigned to hold an in-service program to guide the
teachers to implement the reforms in Naimbian context. She aimed to use
the action research and its cycles in her INSET program. The research
focused on the development of a reflective approach. Initially the efforts to
help teachers to be reflective didn’t yield successful outcomes. The

teachers weren’t comfortable and accustomed to ask questions and also to
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the innovative methods in teaching. The researcher also commented that
the professional foundation of the teachers was inadequate to reflect on.
They also didn’t have any prior training to use reflection as a way of
improving their practice. The researcher used a gradual system to develop
reflective practices of teachers. She prepared demo lessons herself and
provided the teachers with structured observation forms. She also made
teachers look at their demo lessons from different perspectives via guiding
them and making it possible for them to question their practices. At the
end of the training, the teachers were able to analyze effectiveness and
give reasons for their evaluations. She called her approach as structured
reflective approach and at the end of the training the teachers reached what

she called ‘basic technical awareness’.

Lieberman (1995) characterized reflection as an effective professional
development tool. He suggested teacher-research as an appropriate means
of achieving it (as cited in Levin & Rock, 2003). Velez-Rendon (2002)
also defends that “a research-based” approach to language teacher
education is encouraged according to the principles of this stance.
However, reflection alone which is not sytematic or intentional isn’t
included as teacher research (Cochran- Smith& Lyte, 1999 cited in Borg,
2013).

Reflective practices also are targets of criticism. The first concern is
dwelling upon past in a retrospective manner and not using imagination
and critical analysis (Akbari, 2007). Moreover; the type of reflection that
is advocated is not moral ethical and emancipatory type (Birmingham,
2004 et al., cited in Akbari, 2007). In this sense it doesn’t contribute to the
education. Zeichner and Liston (1996), evaluated this situation as the
teachers who didn’t question the goals, values and the context in which the
education takes place isn’t engaged in reflective teaching. According to
Braun and Crumpler (2004) reflection can increase the sense of self

efficacy of teachers however Korthagen and Wubbles (1995) assert that
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there is no guarantee that reflective practice will result in the increase of
student success. Akbari (2007) criticizes the personality of the teachers
which is an important element in reflection is missing in the literature of
reflective practice. Lastly, Fendler (2003) warns about the danger of
repetition and rediscovering what is already known via reflective practice.
He also suggests that reflection could be used as a way of justifying inner
voices of teachers (as cited in Akbari, 2007). Zeichner (2009) similarly
attracts attention to the point that states that action research can be used as
a tool to justify activities in classrooms which don’t benefit the students.
All in all Akbari (2007) tries to point out as well as its benefits to teachers
such as being less dependent to outside and empowering aspects, it should
be put in mind that teaching is not solely a practical activity denying
theoretical foundation. He points that rather than rejecting theory reflection
aims to promote practical knowledge to the level of theory.

2.3. ELT Teacher Professional Development in Turkey

In Turkey the responsibility for teacher education was given to the
universities by the Higher Education Council (Yiiksek Ogretim Kurulu) in
1981(Cakiroglu & Cakiroglu, 2010). Since this time, Higher Education
Council (HEC) carried out several changes in the light of studies done by
Initial Teacher Education Component of Ministry of Education to increase
the quality of teacher education(YOK, 1998a:14 cited in Kavak & Baskan,
2009). In 1997 English teaching has undergone several changes. English
teaching started to be given at the grades 4 and 5 in the single stream of
primary education which was comprised of 8 years. After 1997 reform
the teacher development endevaour gained pace. Ministry of National
Education MNE established the In-service English Language Teacher
Training and Development Unit (INSET). This unit was responsible for

organizing seminars, and conducting in-service training workshops.
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MNE also collaborated with the associations such as The English language
Teachers’ Association in Turkey, (INGED), the British Council (BC) and
the United States Information Agency (USIA) Since Turkey wanted to be
a part of European Union, there were also component of project preparing
for teachers such as Socrates, Comenius, Erasmus (Higher Education),
Grundtvig (Adult Education), Minerva (New Technologies), Lingua and
Leonardo da Vinci (Kirkgoz, 2007). In 1997 one of the major components
of new reform was the ‘Cooperation between Education Faculty and
Practice School Programme’. The teachers were required to teach in
school via this component (Kavak & Baskan, 2009). The challenges
related to school practice program could be summarized as “building
meaningful cooperation with schools, developing coherent links between
the campus-based and school-based strands, training mentor teachers, and
recognizing them as an integral part of the campus-based program”
(Richards, 2008, p. 166).

In 2006 CHE made some changes in the curricula of the educations
faculties. The aim was to be “responsive to the changing demands and
needs of the social, educational and political domains; and local, national
and international requirements” (Karakas, 2012, p. 2) Karakas (2012)
argues that the current program is established on the applied-science
model. Wallace (1999) explains the three models of professional education
as Craft, Applied Science and Reflective Model. In the first model the
trainees learn the job by imitating their experienced mentors. Applied
science model is based on the conveyance of theoretical scientific
knowledge to the trainees and expect them to apply this knowledge to real
life situations. Lastly reflective model emphasizes on the experiential
knowledge. The effectiveness of the courses depends on the evaluation and
the reflection of the trainees (as cited in Copur, 2008). Karakas (2012)
calls attention to Day’s (1991) ideas on the problems of transferring the

“know hows” into practice effectively. Day’s (1991 cited in Karakas
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2012) and Doyle’s (1990 cited in Seferoglu, 2007) suggestion to overcome

this problem is to add a reflective practice component to the program.

In service training of teachers are regulated by MNE. Teachers must
attend in-service training programs by laws such as the Civil Servants’
Law No. 657 (Devlet Memurlari Kanunu, 1965, a.214) and the National
Education Principal Law No0.1739 (Milli Egitim Temel Kanunu, 1973,
a.48) (as cited in Ozer, 2004). Similar to the world literature, “in Turkey
the common understanding of in-service teacher development is a series of
topically unrelated workshops” (Daloglu, 2004, p. 677). Daloglu suggests
that since the topics aren’t determined by the teachers, the individual
problems aren’t addressed in this series and the teachers cannot benefit
from INSET activities. Basing the INSET activities on the assumption that
the teachers lack certain skills or knowledge to teach effectively is another
reason for the failure of the INSET programs. Rather than this view the
teachers should be approached as active learners who are involved in the in

service training actively participating and reflecting.

The study conducted by Bayar (2014) with 16 teachers revealed that the
teachers in Turkey context listed the following criteria to be met in INSET
activities in order for them to be effective. The criteria are: match to
existing teacher needs, match to existing school needs, teacher
involvement in the design and planning of professional development
activities, active participation opportunities, long-term engagement and
high quality instructors. Another study conducted with 148 English
teachers in Turkey points out that in participating in workshops and
service training program, doing research and mentoring effect teachers
positively in their professional development, following professional

journals, and observation isn’t as much effective though (Cakir, 2013).

The study conducted by Daloglu (2004) carries several of the

characteristics which were listed as a professional development practice to
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be effective. In the study, the professional development program was
launched at a school in Turkey setting for English language lessons for the
aim of improving instructional materials. The need was jointly decided by
the students, teachers, administrators and parents. It was long term,
involved active participation of teachers and it was school embedded. The
problems related to materials were identified as there were some
differences in materials between classes and there were repeated parts in
the materials across grades. Following this the teachers formed working
groups. The teachers attended in meetings with a specialist and they also
had discussion groups afterwards. The materials were prepared in the light
of the characteristics of learner centeredness, multiple intelligences,
interactiveness, and mixed ability classes. Then the materials were put into
a source bank in the school, piloted and evaluated by the teachers. At the
end of the program the teachers were interviewed and filled a
questionnaire about the practice. The study suggests that the teachers
immediately benefitted from the outcomes in terms of materials. The
student participation increased. The attitudes of the teachers towards
professional development positively affected. The confidence of the

teachers as professionals increased.

2.4. Teacher Research as a Professional Development Tool

24.1.1. Overview

Lyte and Cochran Smith (1990, 1999) defined teacher research as
systematic, intentional and self-critical inquiry by teachers about their own
work (as cited in Borg, 2006; Ritchie, 2006; Adams, 2009; Borg, 2013).
The research which fits into this definition has also been called as
practitioner research, action research; collaborative inquiry, critical
inquiry, self-study and teacher research (Roulston et al., 2005). However

in the literature review process for this study, the most frequently
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encountered labels related to practitioner initiated research have been the
terms action research and teacher research. These two terms which were
sometimes used interchangeably were differentiated by Ritchie (2006) as
the necessity of the presence of an action according to the results of action
research which may not be the case for teacher research. Check & Schut
(2014) focused on the fact that teacher research was used as a general term
which includes many methodologies and situations, and they listed several
features of teacher research which distinguish it from cyclical action
research:

1. Teacher research is not necessarily cyclic in nature.

2. Teacher research allows for but does not necessarily require a
team element—one teacher can conduct practitioner inquiry
in his or her own classroom, for his or her own benefit.

3. Teacher research does not necessarily require a specific
action or improvement as an outcome—it can produce a
change in a teacher’s perceptions, attitudes, or thinking that
will eventually result in particular changes, but the immediate
result of a practitioner inquiry project need not be a set of
specific actions(p.264).

Action research or teacher research is a type of L2 classroom research.
Classroom research is defined by Allwright and Bailey (1991) as a cover
term including research studies that are related to classroom language
learning and teaching (as cited inMcKay, 2009).For the present study, the
focus was the fact that the research was conducted by teachers, and the
broad term teacher research was used to cover all the terms inherent to
teacher initiated research. All the research activities done by teachers
related to their L2 teaching and the students’ learning was considered as

teacher research in the study.

The teachers were pronounced as the best people to conduct research on
their own practices by van Lier, 1994 (as cited in Banegas, Pavese,
Velazquez, & Vélez, 2013). The teachers’ unique position as insiders in
practice for problem solving, and the ideas related to the importance of
practitioner generated knowledge for the knowledge base in education
(Zeichner, 2006) made teacher research an important tool for educational
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reforms likewise for teacher professional development. There has also
been emphasis on the collaborative teacher research in the literature.
Johnson (2004) underlines the importance of assistance of others in
learning. One can develop their higher functions and with the assistance of
others. As a result, they can reach the self- regulated stage. This shows the
importance of being participants in communities.In line with this
arguments, Burns (1999) states that teacher research could be strengthened
via the contribution of other teachers. Collaborative teacher research is
quite important in changing the isolated nature of teaching. Additionally,
the changes are more likely to occur as a result of collaborative action
research in the institutions rather than individual teacher research. In this
section the teacher research as a form of professional development, along

with its historical roots and theoretical base is going to be presented.

2.4.1.2. A Brief History of Teacher Research

“Action research” which is recognized as the ancestor of teacher research
(Borg, 2013) was coined as a term by Kurt Lewin around 1940s. Rather
than relying on de-contextualized, statistical method focused research;
Kurt Lewin aimed to improve the conditions in society by involving the
participants in the formulation, implementation and evaluation of research
(Somekh & Zeichner, 2009). “He is also credited for providing action
research with its own method, which is composed of a ‘circle’ of planning,
acting, and fact finding about the result of an action”(Sanderse, 2013, p.6).
Although Kurt Lewin is credited as the founder of action research, the
immersion of action research in educational field was with another scholar.
The major of Lewin was psychology and he was mainly concerned in
freeing minority groups with the implication of action research. It was the
Stephen Corey who introduced action research to the field of education

and teachers. It was after then, as Noffke (1997) elaborated, the action
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research became popular for teacher professionalism and knowledge
building (as cited in Sandretto, 2007).

Arhar et al. (2001) suggested that the origins of teacher research went back
to Aristotle (as cited in Ritchie, 2006). In his works Aristotle
differentiates two types of knowledge: “sophia” and “phronesis”
respectively. While “sophia” constitutes the theoretical and logical facet of
the knowledge, “phronesis” is the practical wisdom (Phronesis, 2014).
However Aristotle supports that “phronesis is not simply a skill (techng),
as it involves not only the ability to decide how to achieve a certain end,
but also the ability to reflect upon and determine good ends consistent with
the aim of living well overall”’(Phorenis, 2014, p. 1). Aristotle’s (this)
approach shares similarities with action research (Eikeland, 2008, p.34).

This research tradition is also inspired by the works of anthropologist John
Collier, who is interested in social justice, (Check & Schut, 2014) and
John Dewey, who advocated that the theory could only be measured
according to its effectiveness in practice, and the teachers should do the
duty of a researcher to investigate effectiveness of theories (Hammersley,
2006). Stenhouse (1975) who saw the success of education in the
development of curriculum by working with teachers as researchers also
contributed to teacher research’s development in the educational field
(Somekh & Zeichner, 2009). Stenhouse saw teaching as a process
contributing the improvement of teachers” way of teaching with their own

efforts (as cited in Hammersley, 2006).

Kemmis (1980) sees the World War Two as an important factor in

understanding the rise of action research. He states that:

“(The war) galvanized views about democratic decision making
processes and participation in those processes by those affected by.
The decisions, about the rights of individuals and cultural and ethnic
minorities to have their views heard and their special needs
considered, and about tolerance for different views.”(p.7)
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In 1950s there was a strong teacher research movement in America.
Hodgkinson (1957) explained that it was the natural outcome of
progressivism in education. In 1960s and 70s Elliott (1991) pointed that
teacher research emerged in Britain independent from America, due to the
curriculum reforms in the schools in Britain (as cited in Hammersley,
2006 p.425). But in the area of education the years 1953-1957 were the
beginnings of decrease in the interest in action research (Kemmis, 1980).
Kemmis stated that scholars like Corman (1957) questioned this type of
research for it resembled teaching; also scholars like Hodgkinson (1957)
criticized it for lacking the scientific features of a research and being
methodologically poor and time taking (as cited in Kemmis, 1980). In
these days, the teacher research came into prominence again. According to
Cochran- Smith & Lyte (2006) there are several reasons for the reviving
interest in teacher research. The first reason includes the aim of
professionalizing teaching. In this view, teacher research plays the role of
a form of teacher development tool (Darling &Hammond, 2007 et al.);
another reason is to challenge the university dominance in producing
knowledge (Cochran-Smith & Lyte, 1990 et al.). Lastly for social change
and justice purposes, teacher research started to be used as a popular tool

in our day (Kincheloe, 1991 et al.).

In the historical evaluation of teacher research, according to Zeichner and
Somekh (2009), there are further names to be mentioned. The names of
Carr and Kemmis (1986) should be acknowledged, since they located
action research into the critical theory thus strengthening the ideas of
Lewin’s social justice among people and freedom from the constraints of
power and status. Elliott (2007) is also important for his contributions in
developing a comprehensive theory of teacher professional knowledge and
teacher professional development through action research.
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2.4.1.3.Benefits and Sustainability of Teacher Research

Teacher research provides several benefits for teachers and educational
context depending upon its different conceptualizations. Hammersley
(2004) talks about three different conceptualizations. They are, being a
way of solving classroom problems, a tool of professional development
and lastly as a movement of social reconstruction (as cited in Borg, 2013).
The social orientation of teacher research assigns it the duty to change

inequitable social conditions (Borg, 2013).

Teacher research helps teachers to “develop critical reflection skills, a
questioning stance, a systematic investigation of practice, and a desire to
improve teaching and learning” (Ritchie, 2006, p. 125). It is believed that
teacher research affects the culture and productivity of schools positively.
The knowledge produced by schools can be useful for other educators,
policy makers and teacher educators. Additionally, it raises the status
teaching in the society; and the teachers’ voices are heard. It improves
classroom practice and contributes to the social reconstruction in the
society. (Zeichner, 2006) Zeichner (2006) states that at the end of the
Wisconsin School District Classroom Action Research Program, the
teachers reported developing confidence in their ability to influence the
circumstances in classes. Their sense of control over their work and their
self-respect increased. They implemented a more variety of techniques in

their teaching and they listened to the students more.

Kincheloe (2003, pp. 18-19), list the benefits of teacher research as

that through research teachers can:

e appreciate the benefits of research;

e begin to understand in deeper and richer ways what they
know from experience;

e Dbe seen as learners rather than functionaries who follow top
down orders without question;
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e be seen as knowledge workers who reflect on their
professional needs and current understandings;

e explore the learning processes occurring in their classrooms
and attempt to interpret them(as cited in Borg, 2006, p. 22).

Teacher research promotes critical self-appraisal of teachers (Nixon,
1987), and renew the enthusiasm for teaching (Yayli, 2012). Hahs-
Vaughnand Yanowitz (2009) lists the benefits of teacher research in his
study as increase in content and pedagogic knowledge of teachers,
connection between theory and practice (Kirkwood & Christie et al.),and
providing more meaningful professional development experiences
(Cochran & Lytle, 1999 et al.). Zeichner (2006) sums up the benefits in
literature as the following: teacher research reconciles the differences
between the teachers’ aspirations and realizations (Elliott, 1980) and

promotes collegial interaction among teachers ( Selener, 1997 et al.).

The motivation for doing teacher research lies in these benefits. Noffke
(1997) points out that the teacher do teacher research on the grounds of
understanding and improving their practice better, producing knowledge,
and lastly contributing to the equity and justice in society (as cited in
Zeichner , 2006).

The teachers are in a position to observe the direct result of the teacher
research due to their connection to the research setting. This advantage
assures the quality in teacher research (Steward, 2006). Teaching settings
have more importance to the teacher research than to be the assurance of
quality. It also affects the teachers research engagement in the first place.
“Teacher research as a form of professional development that requires
time, resources, and support” (Adams, 2009, p. 13). The schools are in
important position to provide this support for teacher research. Research
culture and favourable attitudes toward teacher research are important
determinants in conducting teacher research (Gao & Chow, 2011). There
are several conditions to be met for teachers to do action research and
school community is one of the conditions. Borg (2006) lists the
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conditions as “(a) awareness, (b) motivation, (c) knowledge and skills,(d)
choice, (e) mentoring, (f) time, (g) recognition, (h) expectations, (i)

community, and (j) dissemination potential” (p. 23).

2.4.1.4.Problematizing Teacher Research

The benefits of teacher research in terms of empowering the teachers come
along with the problem of romanticizing the concept of teacher voice.
Hargreaves (1996) points that we shouldn’t accept the results of teacher
research uncritically (as cited in Zeichner, 2006). Zeichner (2007)
Criticizes that “little or no information about the reliability and validity of
the research tools and about their methods of data collection and analysis”
are provided in self-studies (p. 36). Teacher research should be evaluated
according the specified criteria. Zeichner (1993) defends that the quality
and the nature of the information is also determinant in our support for the
knowledge that came out of teacher research. He explains as intentionality
and power exerted by teacher could be used in some cases to justify
harmful practices to students. Allwright (1997) believes that the quality of
research which is aspired to the academic research should not be aimed at
the expense of sustainability in teacher research. However there are
differing opinions related to this issue. Nunan (1997) argues that there
should not be any distinction between practitioner and regular research,
and both should be evaluated according to the same criteria. Additionally;
teacher research should not be considered as a quick solution to fix
unsatisfactory working conditions of teachers or social preconditions
necessary for a successful education such as food, healthcare, housing
(Zeichner, 2006).

Zeichner (2007) calls attention to another concern related to self-studies.
Although they are being published in growing numbers, there is the

problem of building the individual studies on other studies in literature.
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They are disconnected. Additionally, the book collections of action
research take the methods of the studies rather than their research topics.
The studies take place in books just because they are self-studies. He
believes this approach is to get this type of research through as a legitimate
form of research. The problems to the legitimacy also encountered in
problems such as academicians don’t cite them or are comfortable when
they are more than a local knowledge making changes in the practice
setting (Anderson & Herr, 1999). In the study of Kyle and Hovda (1987)
another form of legitimacy is mentioned. The teachers are concerned
whether the time spent on research activities in classroom rather than
teaching is legitimate. They also have doubts related to the legitimacy of
their work in terms of their position and researcher bias. Anderson and
Herr (1999) also call attention to the problems of assimmetrical power
relation between student and their teachers and the risks that the

participants may face in the research process.

The challenges of doing teacher research include lack of time, space
and energy to conduct a systematic research by teachers, lack of
encouragement, incentives and status problems (Allison & Carey, 2007).
The teachers lack the expertise to conduct teacher research in some
occassions. The study of Yayli(2012) pointed that the teachers had
difficulties formulation a research question and the presence of a
supervisor to facilitate the process was vital. Some teachers also lack the
information related to the concept of teacher research itself (Watkins,
2006) or have “false assumptions about the process or because they are

unaware of the many benefits of action research” (Byrnes, 2009, p. 116).

Gao and Chow (2012) focused on the challenges for conducting teacher
research for primary school English teachers. They state that teacher
research is especially difficult “for primary school teachers, who are
relatively underpaid and whose professional contributions receive little

recognition in comparison with those of their counterparts in other
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educational settings” (Gao & Chow, 2012, p. 224).The major problems
that these teachers encounter are the heavy workload, little knowledge of
how to conduct research, no training in academic writing and the difficulty
to publish their research. The possible solutions suggested by Gao Chow
(2012) include widening the meaning of research (not confining it to

scientific research) and finding alternative platforms to share research.

2.4.2. Studies on Teacher as a Researcher

In this section, several studies related to practicing and pre- service
teachers’ experiences of teacher research engagement are explored. The
transformative effects of the research experiences on the teachers and the
challenges encountered along the way are represented via the selected

studies.

In her doctoral dissertation Adams (2009) asked the question: What does it
mean to do research as professional development? In order to answer the
question she employed eight middle school mathematics teachers and a
university facilitator who supports these teachers’ conducting classroom
research. Both the teachers and the facilitator were the members of the
“Discourse Project” which was the name of the project for the research
group recruited in the study. The project affected the teachers positively
both as members of a professional community and as individuals. The
participants of the study indicated that the collaborative research group had
answered their problems related to isolated nature of teaching profession;
with the help of the project they “cultivated a space for professional
intimacy” (Adams, 2009, p. 48). On the individual level, the project
worked as a reflection tool for teachers and with the help of a closer look
at the practice, the teachers were able to criticize the gaps between their
beliefs and practices. Lastly the project taught the teachers that the

knowledge base for teaching should include teacher’s points of view. The
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project transformed teachers as professionals. They did not see themselves
as researchers or decision makers in curriculum, instruction, and
assessment before they take part in the project. However one main

problem of the teachers was the problems related to time management.

Levin and Rock (2003) also studied five pairs of pre-service teachers who
are elementary education majors and their mentor teachers who engaged
collaboratively in action research projects during the pre-service teachers’
one semester long internship experience in their professional development
school sites. According to Levin and Rock (2003) the action research
projects and the written requirement tasks of these projects helped intern
teachers to explore themselves as teachers, spot the areas in their teaching
or teaching self to develop, clear up their personal teaching philosophies
and increase their self-confidence as teachers. The pre service teachers in
this study also showed the understanding that reflective practice and
professional growth is personal responsibility. Finally the pre service
teachers begin to realize their power to determine or change the curriculum
after these research projects. The experienced mentor teachers also
expressed gaining new perspectives about their students’ needs,
perspectives and motivations and their teaching. Additionally this project
brought in some new understandings to their responsibilities as mentors in
pre service teacher training. The project also posed some challenges to
both the mentors and the pre service teachers. The difficulties are listed as
time constraints, requirement of persistence and commitment, and
frustrating effects of depending on another person by pre service teachers;
challenges of experimenting with new roles and responsibilities, limited
involvement and impediment of other responsibilities by the mentor
teachers. This action research project did not influence the thinking and the
practice of the three mentor teachers who took part in the project. One
mentor also expressed that there is no place for the role of teacher
researcher in her teaching life because of time limitations. Although the

study supported the findings of other studies in terms of action research’s
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building positive collegial collaborative relationships in internship settings,
the hierarchical relations between mentors and the interns did not change

deeply.

The study of Peters (2004) focused on the experiences of the teachers in an
action research based project (The Innovative Links Project) which is
initiated in Australia as a National Professional Development Program.
Although the Links project originally included a wide participation of
different universities and teachers, the ten teachers involved in the study
were from only one of the schools where the researcher worked as an
academic associate. The participants had the high expectations from the
project, they valued the process and they were highly motivated,
additionally some teachers were familiar with the action research process.
However, in the implementation phase the teachers had some difficulties
in the technical aspects such as formulating research questions, designing
the study, collecting or interpreting the data. Furthermore, some teachers
form the scientific background had the preconception that the research
should be in the positivistic paradigm to be credible. The problems related
to time limitation and busy schedules of the teachers also complicated the
process. At the end of the project the teachers gained a better
understanding of their students and they adopted a more reflective stance
to their practices, and some devised ways to improve their teaching as their
understanding of success changed. However some of the participants
asserted that the process of transferring the changes in the ideas to the
teaching practice is difficult considering the constraining contextual
factors and different range of student needs and demands. The study
concluded that although the teachers had faced difficulties, there is
evidence that they changed their thinking and practice at the end of the
research project. The study advocated that, if the action research projects
are desired to reach their full potential as means of a professional

development tool, necessary conditions should be provided.

32



Borg (2009) also examined ELT teachers’ conceptions of research and the
barriers that the teachers reported while conducting teacher research with
505 teachers from 13 different countries. He concluded that although
teacher research engagement is seen as an important and a beneficial
activity in literature, the teacher research which has the qualities of
systemacity and rigor was done by very few teachers. One of the major
factors affecting the research orientation of the teachers was the
institutional conditions. Unfavorable working settings and some teachers’
unrealistic ideas related to what a teacher research should involve makes it
difficult for teacher research to be a common activity among teachers. In
order for productive teacher research to occur “organizational, collegial,
emotional, intellectual, and practical support structures” (Borg, 2009, s.
377) are needed to initiate and sustain teacher research of good quality.
Gao and Chow (2011) replicated this study using the adapted data tools of
Borg (2009). They aimed to find out what the research engagement level
of the English language teachers in mainland China is and what the
features of a good research for these teachers are. In the mixed approach
study the teachers then shared their research experiences as the doers of
research and it is revealed that the teachers had several challenges. The
identified challenges were lack of institutional support, lack of resources,
heavy workload and insufficient research knowledge of teachers which
were parallel to Borg’s (2009) study. The teachers also expressed that they
were not trained for academic writing. When the research process was
unsuccessful, they blamed themselves not knowing enough theoretical
knowledge and being unable to design complex experiments. Like Borg’s
(2009) study this study suggested widening the teachers’ research

conceptions.

Banegas, Pavese, Velazquez, & Vélez (2013) who were English Language
teachers at a secondary school in Argentina, decided to conduct an action
research study in their working context to remedy the problems related to

reluctance of the students towards the English lessons and revitalize the
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curriculum by aligning it to content and language integrated learning. They
aimed to explore firstly in what ways action research involvement could
serve them in integrating content and language in the lessons; and
secondly how this research engagement could affect student motivation.
They conducted a collaborative action research project for designing and
evaluating newly implemented content and language integrated lessons.
The research involved three different classes with around 90 students and
consisted of three cycles. In the initial investigation, the teachers
ascertained that the text book did not answer their needs causing a lack of
motivation in students. The teacher decided to develop their own materials
taking the students choice of topics into consideration. In this first cycle
the teachers’ refined issues, discussed their beliefs and after gathering
constructive feedback from the students and they implemented CLIL
(Content and Language integrated lessons) with the books that they
designed. After they implemented the lessons which was the outcome of
initial investigation the teachers again asked the students to evaluate the
lessons. In the second cycle they developed more refined CLIL lessons and
evaluated them. In the third cycle these actions were repeated with
cumulative evaluative feedback. As the project progressed, the students
classified their teachers as more professional and the lessons more
participatory. The teachers critiqued that positive collegial and
collaborative working environment made the transformation possible.
After all the cycles were completed, the increased participation and
motivation was noted in the students. The teachers also gained different
degrees of professional progress at the end of the study. The benefits of the
research for the teachers can be summarized as teachers’ characterizing
themselves as autonomous and more capable and appreciating the
collaborative work benefits. As a result; despite the fact that the project
required time and systematic efforts of the teachers, the teachers were able
to develop professionally and they could devise context responsive
curriculum and materials with the democratic participation of their

students.

34



After their involvement in research projects as coordinators, Kyle and
Hovda (1987) witnessed that action research is constructive, beneficial and
most importantly possible for teachers. However; it is of utmost
importance to support teacher research endeavors at institutional level if
the expected results in teacher professional development, sustainment of
this development and transformation in the education is intended for
longer periods of time. The study of Kyle and Hovda (1987) emphasized
that when the teachers did not get support, they tended to cease their
research activities when the research project was over, even if the
transformation of teachers as conductors of research was achieved. The
researchers also added, depending on the insight from their previous
studies that for sustainability of teacher research; that the theoretical
foundation and the concepts should be conveyed to the teachers well, and
the teachers should also be willing and committed. Another important
point in this study was its being an example to the discussions of standards
in teacher research. Some teachers in the study did not feel the need to
situate their studies in the knowledge base of the field. The researchers

stated it as:

...We find that teachers’ research findings pay little attention
relating their research findings to the larger knowledge base.
This may reflect a long standing rejection of research literature
as irrelevant to practice, or a greater concern with resolving
immediate problems than with contributing the knowledge in
general. Whatever the reason this limited connection will
probably continue to be true unless teachers begin to see a valid
for placing their action research within the context of other
related theory and research. (p.87)

We also see that the concepts of research and enquiry in teacher
professionalism are supported by some governments. Such as in Scotland
the Standard for Chartered Teacher (framework of professional standards
for teachers in Scotland) items show the given importance to informing

practice by research. In this framework the teachers are expected to:
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e engage in professional enquiry and action research, and
applying findings,

o reflect critically on research evidence and modifying practice
as appropriate,

e test whether a particular theoretical perspective actually
applies in practice,

e interpret changes to education policy and practice and

e contribute and responding to such changes (p.343) (as cited
in Christie and Menter, 2009).

In New York District the statewide process for tenure necessitates the
teachers should make successful use student performance data to adjust
teaching according the laws in 2007 and 2008 (Chapter 57 of Laws of
2007, 2008).This regulation is in close connection with the use of action
research (as cited in Byrnes, 2009). The summaries of the studies on

teachers as researchers is shown in the table 2.1.
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Table: 2. 1. Summary of the Studies on Teachers as Researchers

Author(s)  Research Questions Methods Participants Major Findings
Adams What does it mean to do Focus group interviews Eight middle school TR groups can be the answer to isolated nature
(2009) research as professional Individual interviews mathematics teachers of teaching
development? and a  university TR is a reflection tool for teachers
facilitator who supports TR helped teachers to criticize the gaps
these teachers’ between their beliefs and practices.
conducting classroom TR taught that knowledge base for teaching
research. should include teacher’s points of view.
Levin and What occurred when five Transcripts of the conversations Five pairs of pre- TR helped intern teachers to explore
Rock pairs of pre-service teachers between participant pairs service teachers who themselves as teachers, spot the areas in their
(2003) and their mentors, designed Interviews in a multiple case study are elementary teaching or teaching self to develop, and
and conducted collaborative design education majors and increase their self-confidence as teachers.
action  research  projects their mentor teachers Pre service teachers begin to realize their
together? power to determine or change the
curriculum.
The difficulties are listed as time constraints,
requirement of persistence and commitment.
Peters What are the experiences of Participant observation at research Ten teachers from a Teachers gained a better understanding of their
(2004) the ten teachers with whom meetings school  where  the students

the researcher worked as an
academic associate in the
action research based
professional  development
project?

Semi-structured interview with project
documentation such as Teachers’
informal notes, written research plans,
reflective  journals and meetings;
Researcher’s reflective journal.

researcher worked as
an academic associate

They adopted a more reflective stance to their
practices

Necessary conditions should be provided for
action research to reach its full potential as a
professional development tool.
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Table: 2. 1. Summary of the Studies on Teachers as Researchers (Continued)

Author(s) Research Questions Methods Participants Major Findings

Banegas, In what ways do teachers In the initial investigation, the teachers There different classes Teachers  characterized  themselves  as

Pavese, benefit from involvement in ascertained that the text book did not with 90 students in autonomous and more capable professionals.

Velazquez, action research for the answer their needs. In the first cycle total and their teachers  They could devise context responsive

&  Vélez integration of content and the teachers’ refined issues and they curriculum and materials with the democratic

(2013) language? implemented CLIL (Content and participation of their students.

To what extent does Language integrated lessons) with the
professional ~ development books that they designed. The students
through  action research evaluated the lessons. In the second
impact on student and third these actions were repeated
motivation to learn English?  with cumulative evaluative feedback.

Kyle and Description of how the Observations 23 teacher participants TR is constructive, beneficial and most

Hovda collaborative effort in the Reflections who conducted action importantly possible for teachers.

(1987) action  research  project research Teacher research endeavors should be
helped teachers to transform supported at institutional level if the expected
as researchers. results in teacher professional development are

intended for longer periods of time.

The teachers should be willing and committed.
What are the teachers’ views Teachers engage in low levels of reading and
on what research? How Initial and follow up questionnaires 505 English teachers doing research. The barriers to research include

Borg often do they read and do it Interviews from 13  different lack of time, knowledge, and access to

(2009) (and why or why not)? countries. material. Teacher concerns for research are

parallel to conventional scientific notions of
inquiry.




CHAPTER 3

METHODOLOGY

3.1. Introduction

This chapter presents the research design, description of the participants
and the research setting of the study, as well as findings from two pilot
studies. Following this, procedures for data collection and data analysis are

explained in the stated order.

3.2. Research Design

The goal of the study was to explore the current situation with teacher
research among ELT teachers as a form of professional development, and
uncover the necessary conditions to involve teachers in teacher research.
The study also aimed to sustain this research among teachers as a
professional development tool for both improving individual practices and
participating knowledge production in the field. In order to achieve these
goals and answer the research questions of the study (stated below), a

qualitative case study design is utilized for the current study.

3.3. Research Questions

For the purpose of this study, the following questions were addressed:

1. What is the current situation in relation to teacher research as a
professional development tool among practicing English
teachers in Turkey in their respective educational contexts
based on the views and experiences of 18 EFL teachers in six

different institutions?
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a. What are the views of in-service ELT teachers on

teacher research as a professional development tool?

2. How can teacher research be sustained among English
teachers’ particular educational contexts?

b. What are the important factors for involving and

sustaining teacher research among English teachers?

Case study is defined by Yin (2009) as “an empirical inquiry that
investigates a contemporary phenomenon in depth and within its real-life
context, especially when the boundaries between phenomenon and context
are not clearly evident” (p. 28). The case studies aim to give a portrait of a
particular situation (or phenomenon) and reveal the reality via thick
description. While doing that, the experiences, thoughts and feelings of the
participants for this situation are of the utmost importance (Cohen, Manion
& Morrison, 2007). However, there are other interpretations of case
studies as well. Stake (1995) for instance, asserts that, case study, rather
than a methodological choice, is an object to be studied (as cited in
Heigham & Croker, 2009). Looking from the lens of an object to be
studied “for a qualitative researcher a ‘case’ can be seen as a bounded
system of which confines are determined by the scope of the researcher’s

interests” (Heigham & Croker, 2009, p. 69). Some common cases as study

99 ¢ 2 ¢

objects are listed as “individuals,” “organizations,” “processes “programs”

99 ¢6

“neighborhoods,” “institutions,” and even “events” (Yin, 2009 p.28).

In our setting (Turkish Public and Private Primary Schools, High Schools
and Universities), the object to be studied is specified as “experiences and
ideas of the teachers with teacher research as a professional development
tool.” Stouffer (1941) identifies that “a case is a noun, a thing, an entity; it
is seldom a verb, a participle, a functioning” (as cited in Stake, 2005 p. 1).
“Nurses may be our cases; we usually don’t define “nursing activity” as
the case. We choose “production sites”. With these cases we find

opportunities to examine functioning, but the functioning is not the case
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“(Stake, 2005, p. 2). He also stresses that even when the main focus is on
phenomenon; it is the entities that are chosen as cases. Therefore we took
each teacher who is working in Turkish context in several different levels
and institution types as the case, to understand the current situation of
teachers’ teacher research engagement. From the broader lens, our study
employs “case study research method” as the research design including
“the logic of design, data collection techniques, and specific approaches to
data analysis” (Yin, 2009, p.29). The reasons to elicit case study research

as the design of the study include the facts that:

o Parallel to the explanations about case study, the question of
how is explained via case study research in a more
advantageous way. (Research questions of the study were: 1.
how is the current situation with teacher research as a
professional development tool among practicing English
teachers in Turkey? 2. How can teacher research be sustained
among English teachers in this particular context?)

e The topic is a contemporary situation.

e There is little or no control over the case (Yin, 2009).

Case studies can cover multiple cases and then draw a single set of “cross-
case” conclusions (Yin, 2009, p.30). The current study is a descriptive

multiple case study. Stake (2006) states that;

In multi case study research the single case is of interest because it
belongs to a particular collection of cases. The individual cases share a
common characteristic or condition. The cases in the collection are
somehow categorically bound together. They may be members of a group

or examples of a phenomenon (pp.5, 6).

Stake (2006) calls this group or phenomenon as “quintain”. As explained
earlier the quintain in our study corresponds with “experiences and ideas
of the teachers with teacher research as a professional development tool.”
Since the quintain and the context are quite closely interwoven, the

behaviors and attitudes of the teachers towards teacher research are
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interpreted within the constraints of their contexts. The reasons of the
behaviors were tried to be interpreted via their specific needs, conditions,
opportunities and climate towards teacher research within their
institutions. By doing this, our case study could shed light on why certain
behaviors towards teacher research occurred in particular settings.

For the study, teachers from six different school types were recruited, and
in the determination of the teachers from different schools, maximum
variation sampling: “selecting cases from a diverse population” (Anderson
and Arsenault, 1998cited in Cohen, Manion, & Morrison, 2007) was taken
into account. In order to reflect the differences among the institutional
features the teachers from public primary schools, public high schools, a
public university and the three equivalent schools from private sector were
chosen. In the sampling process convenience sampling was also at play.
The accessible schools due to their proximity and voluntary participants
were prioritized. Each teacher in these schools is interpreted as a single
case itself within the holistic case study. Figure 3.1 below illustrates the

different sites and teachers as cases:

Teacher 1 Teacher 2 Teacher 3 Teacher 4 Teacher 5

Public Primary Public Primary Public Primary Public High Publich High

Teacher 6 Teacher 7 Teacher 8 Teacher 9 Teacher 10
Publich High Public University [l Public University [l Public University Pirvate Primary

Teacher 11 Teacher 12 Teacher 13 Teacher 14 Teacher 15
Pirvate Primary Pirvate Primary Private High Private High Private High

Teacher 16 Teacher 17 Teacher 18

Private Private Private
University University University

Figure: 3.1. Graphic Design of the Cases
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The study aimed to lead recommendations for future actions in the schools
in terms of teacher research. Additionally, due to the nature of the research
topic (teacher research), and the aims of qualitative research as expressed
by Creswell (2007) as to be empowering individuals, making their voices
heard and stories shared, the study aimed to empower the teachers in their

professional development.

Hinkel (2011) defends the necessity of different data collection methods
and sources in order to be able to manifest the depth of the natural context
for the case. In the light of this explanation, for the current study at hand,
the data was gathered through an open ended survey (Appendix F) and
subsequent semi structured interviews with the 7 ELT teachers (Appendix
G) from six schools (public primary, high school and university and
private primary, high school and university).

3.4. Research Setting & Participants

The research setting was the multiple school sites in central Turkey area.
For the study state schools and private schools from three different levels
(primary, high school and university) were chosen. The rationale behind
choosing schools of different academic levels was to have a sample
reflecting the needs of the teachers from several academic settings. (For
instance, universities are considered to support research and academic
development more.) Initially, one school was chosen to represent each
case. However, the number of the teachers who volunteered to participate in
study didn’t permit this approach. Therefore, the numbers were completed
from different schools meeting the criteria for the selection of the cases.
(For instance there were two different primary schools for the public
primary school type) There were six school type and three teachers to
represent each school type. The teachers and their distribution to the school

types were shown in the Figure 3.2 below. All the names for the teachers,
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schools and the cities are pseudonyms in order to protect the identity of the

participants.

v IS

Vildan
Ayla

Tlrkan

@ Public Primary S.
Public High S.

B Public University
Private High S.

Private Primary S.

B private University

Figure: 3.2. The Schools in the study

The participants were 18 English teachers from three school levels. The
teachers’ teaching experiences varied between two years and 15 years. The
participants were selected via using purposeful criterion sampling. The
teachers were chosen among novice and experienced teachers considering
the teacher career cycle may influence their attitudes toward teacher
professional development and teacher research. The demographic
information of the participants and their schools are shown in the table
below. The teachers’ highest qualification in the field of EFL and whether
or not they have conducted teacher research before are also included in the
table 3.1 below. The teachers are listed school based.
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Table: 3.1. Demographic Profile of the Participants

2 g @ 3 g

= e S & &85 T 2 >
g g & © g2481 83 = G
Tiirkan 29 F 6 BA Al No Y
Vildan . 24 F 3 BA A2 No Y
Ayla - 29 F 5 BA A2 No Y
inci 31 F 7 BA D1 Yes Y
Fehmi 31 M 8 BA D1 Yes Y
Giray 23 M 2 BA D1 No Y
Pelin 35 Foo11 BA Bl Yes Y
Ozge 38 F 6 BA Bl No Y
Metin 30 M 4 MA B2 No Y
Murat 27 M 4 MA  El1 Yes Y
Cengiz 30 M 7 BA El No Y
Halime 38 F 5 BA E2 No Y
Mine - 24 F 3 BA C1 No Y
Nalan - 26 F 4 MA C1 Yes Y
Oner - 27 M 4 BA C1 No Y
Seray [N 25 F 3 BA F1 No X
Tarik 25 M 4 BA F2 No z
Yeliz 26 F 5 MA F3 No X

[ Public Primary S,: A
Public High S.: B

[l Public University: C
Private Primary S: D
Private High S: E

B private University: F

Participants (cases below are described below based on their answers to
survey and interviews. The cases are organized based on schools.
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Vildan, A2, Turkey

The first teacher, Vildan works at school A2. (All the names for the schools
and teachers are pseudonyms.) It is a public primary school which is
situated in the city Y. It employs 50 teachers from different fields and
currently about 1.000 students attend this school. It is situated in a central
area of the city. The students attend the lessons in two different schedules.
Some students take their classes between 8-12 a.m. Some take them
between 12 - 8 p.m. First two participants Vildan and Ayla teachers work in

this school.

She expresses the reasons of working in this institution as this school’s
being one of the best schools in Y and that fact that majority of the students
are really hardworking and ambitious. Generally, teachers’ communication
is also well with each other. Especially the experienced teachers help young
ones. She is 24 years old and she has been teaching for 1 year in this school.
She has 3 years of teaching experience in total. She describes her teaching
as a process of experimenting with different teaching techniques and
applying the best according to the needs. She emphasizes the importance of
communicative aspects of English language education and believes that she
does her best in realizing her teaching philosophy in her context. She
believes the aim of professional development is to be a better teacher. She
tries to evaluate her teaching according the criteria that she follows in online
teaching communities. She tries to attend conferences and seminars in the
field of ELT. She follows academic research in the field to keep up with the
improvements; however she doesn’t believe she could apply the academic
research into her context for she finds them too idealistic. She thinks that
her school doesn’t support professional development. She thinks about what
she does in the lessons on a regular basis. The teacher research has close

bearings to reflective practice. Vildan describes herself as a reflective
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teacher. She never conducted a teacher research in her classrooms. She

defines teacher research as “solving problems that are faced in the class.”

Ayla, A2, Turkey

The second participant Ayla also works at A2. She is 27 years old. She
agrees the distinguished place of the school in the city and she cites this
reason for working at this school. She has been working there for the last
two months. She has 5 years of teaching experience. When she has a
problem in the classroom she first tries to find the reasons and solve it. If
this is not successful, she asks for colleagues’ help. She listens to English
conversations and audios at least one hour every day for her professional
development. She also reads novels and articles for the same purpose. She
follows academic research in the field and believes a good research should
have the feature of being practical, however; like Vildan she also complains

that she cannot make use of them in the class. She states the reason as that:

“There are not enough technological devices to use in classrooms
and enough time to develop our students’ skills.” (Ayla, Blue Hill
Primary School, ITR, survey data)

She reflects on the activities in the lessons during or after the classes and
make necessary changes according to the success of the activities in the
lessons. Like Vildan she has never conducted teacher research before. Her

idea of teacher research is also a way to find solution to her problems.

Tiirkan, Al, Turkey

Tiirkan works at the school Al. It is a public primary school which is also
situated in the city Y. This school, though much bigger, shares similar

characteristics with the previous one. It is in a central part of the city. Like
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in the first school this school also offers education at two shifts. The
number of the students and the classrooms require this shift. Around 2000
students attend this school and also around 100 teachers work there. The
school is a well-known school in the area and it has a good reputation. It is
one of the reasons that the teachers want to work here as our only

participant from this school, Tiirkan put it.

Tiirkan is 29 years old and has been working in this school for one year. She
came to this school because her husband also works there. She has six years
of experience in teaching. Her teaching philosophy is to educate students
away from routine patterns. She aims to renovate her teaching according to
the developments in the field and give students opportunities to produce the
knowledge. She believes her school supports professional development
within the opportunities provided to the primary schools by Ministry of
Education (MONE). She stresses the duty of a school as having to follow
the developments in the area both within the country and abroad and make
sure that the teachers are also aware of these innovations. She participated in
in-service courses in the areas of classroom management and ELT
education. However she stresses she cannot perform everything that she has
been trained in due to the large class size. She also follows academic
research for not to be left behind and to be able to have more enjoyable
language classes. She adds that she could perform the ideas that she came
across in research if it does not include materials out of her reach. She tries
to solve the teaching problems by reflecting on the issues after the lessons.
She also takes every student into account while planning lessons. When she
was asked what teacher research is she defined it as a type of research,

supportive of teacher professional development but subjective.
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Fehmi, D1, Turkey

Fehmi works at school E1.Different from other primary schools in the
study, E1 is situated outside of the city center in the city Y. The school has
favorable physical facilities including language and science laboratories, art
classes, a conference room, a gym, and a swimming pool. The school’s
mission is defined as rather than focusing solely on the transmission of the
knowledge, giving the students skills and attitudes in the light of
international standards. The school employs around 35 teachers. The

participants; inci and Giray also work in this school.

Fehmi is 31 years old and he has been working in this school for the last two
years. He has 7 years of teaching experience. He worked abroad for two
years before this institution. His teaching philosophy is to break free from
the routines and strict patterns and make lessons enjoyable experiences. He
emphasizes the importance of making students feel comfortable during the
lessons. The students should be able to actively use English. He advocates
he can manage his aim and the lessons are successful.

His idea of professional development is that, professional development is
the main tool or activity which guarantees the peace and happiness in the
classroom. He tries to keep up with the new developments in the field for
his professional development. He acknowledges that the school supports his
professional development and though not with material awards, the teachers
are appreciated for doing innovative works. He continues that he follows
academic research in the field and easily applies them to the lessons. If he
needs to conduct research in his classrooms, the institution supports him in
this request. They have cooperative colleagues in the school and the class
activities are discussed and improved after the lessons via meetings with
these colleagues. He conducts teacher research in his lessons. He first heard
the term in his undergraduate education. He believes that students are great

observers and he tries to take advantage of this feature of theirs via feedback
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he collects from them. According to him teacher research is “researching

how the lessons and activities are interpreted by the students.”

Ayla, D1, Turkey

Another teacher who works at E1 is Inci. She is a 31 year old teacher with 8
years of teaching experience. She has been working in this institution for 1
year. She cites the reasons for working there as that the school supports
individual and professional development. She believes she can keep up with
the world by working here. She uses research and observation for her
professional development as well as professional talks with the experienced
and successful colleagues. The institution motivates her with appreciation
and acknowledgement to the professional development endeavors. She
states she has open minded and supportive colleagues. She can easily
request if she wants to conduct research in her classes and if the conditions
are favorable, the school supports her. Her teaching philosophy is not to
provide the students with unnecessary information but to equip them with
the critical and essential points and the idea of how to study. She evaluates
her classes as the successful applications of this philosophy. She follows

academic research and is able to apply them in her classes.

Giray, D1, Turkey

Last participant in this school is Giray. He is 23 years old with 2 years of
teaching experience. He has been working for 1 year in this institution. He
preferred to work in this school because he wanted to gain experience in a
professional institution for his graduate studies. Before graduating, his ideas
related to the classrooms were based on the humanist approaches. However
he now realizes that this philosophy is utopian in some points. When his

humanistic philosophy fails him, he tries to blend it with behaviorist
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philosophy and he focuses on a more disciplined environment in the
classroom. According to him the aim of professional development is to
develop education by improving individual teachers. He isn’t doing
anything for his professional development for the time being. He also points
that he is not aware of many professional development activities apart from
seminars held by universities. Giray stressed his heavy workload as a reason
for his not being able to do anything for his professional development.
Similarly he cannot follow academic research for his busy schedule. He
reflects on the problems that he encountered in the classrooms and tries to
solve them in the light of these reflections.

Ozge, B1, Turkey

Ozge is one of the teachers at the public High SchoolBL1. It is located in the
close vicinity of the A1 Primary School. It started education in the academic
year of 1940-1941. When the school was first opened, it used the building of
Al Primary School for several years. Then it moved to its current building
and still serves there. The school comprises of two adjacent buildings; block
A and B. Between the years 1999 and 2005 it was a Foreign Language
oriented high school. In the year 2010 it became an Anatolian High school.
The school takes pride in being one of the oldest schools in the city and
having trained many important names for the country. Currently there are
about 60 teachers and 1000 students at the high school.

Ozge is 38 years old. She has been working in this school for the last 1
year. She preferred to work here since she wanted to work with adolescents.
She is a teacher with 16 years of teaching experience. She values her
teaching experience stating the years add to her a lot. She explains that
“When we were in school, we studied Shakespeare, English theatre, but we
are teaching different things, and most importantly we are learning how to

teach while teaching.” She describes her teaching philosophy as including
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different techniques to address students with different intelligences. She
partly realizes her teaching philosophy in classes due to the lack of materials
in her teaching context. Her idea of personal development is to stay up to
date, keep up with the changes and apply the changes to her teaching. She
reads books in the field of ELT for her professional development. She first
heard the term teacher research via this study. She reflects on the success of

the lessons.

Pelin, B1, Turkey

Pelin is the second teacher who works in this school. She is 35 years old. It
is also her first year in this school. She has 11 years of teaching experience
and she states that she came to this school because the students’ levels are
better compared to her last school. Her teaching philosophy is to make
students like the lesson and understand their learning style. She tries to use
empathy whenever she faces a problem in her lessons. She attended some in
service seminars offered to the teachers for her professional development.
She conducts research in her classroom to give the students a chance to

evaluate her and the lesson from time to time.

Metin, B2, Turkey

The second public high school in the study is called B2. It is a vocational
technical school outside the city. It employs around 30 teachers. (17 for

cultural lessons, the rest for technical lessons)

Metin is a 30 year old teacher who works here. He has 4 years of teaching
experience 3 of which was in this school. He recently completed his BA
degree. He works here since he was appointed to this school. Additionally

the school has a warm atmosphere with its students and personnel. He states
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the school supports the teachers in their professional development. They can
carry out research in classes, they can use different techniques and their
endeavors are appreciated by the institution. They have no difficulty in
conducting research. His teaching philosophy is” to do his best to teach his
students about the subject matter as well as providing them necessary
survival skills in life.”

The aim of professional development is reaching a high quality level in his
teaching and improving him in the field for him. He believes research is the
most effective means to do so. He reads research to benefit from others’
experiences in the field. He also reflects on the problems he encountered in
one class so as to eradicate it for another class. He states that for the
requirement of his master’s classes, he had to read quite a number of
researches. He points out the need for more research conducted in Turkish
context. He believes the research reflecting the conditions of our country
would be more applicable and relatively more generalizable. He did not
conduct teacher research before and defined it as a kind of research done by

teachers to solve their problems, or improve themselves more.

Murat, E1, Turkey

Murat works at Private High School Elis in the central part of the city. It
was originally an English preparatory school for Anatolian high schools;
later other classes were also added to the structure. It now serves as a high

school itself. Around 30 teachers work at this school.

Murat is 27 years old. He has 4 years of teaching experience and he has
been working in this school for the last year. He has an MA degree in ELT
an currently he continues his PhD in the field of ELT. He came back from
abroad two months ago. He had been teaching English abroad. He works in
this school because of the working atmosphere and the teacher dynamics.

The school supports the professional development of the teachers by
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holding professional development courses. The school also grants awards to
teachers for their professional development efforts. Each year a teacher is
stated as the teacher of the year according to the performance and the work.
There is collegial support in the institution and the management is interested
in the problems of the teachers. He has been interested in learning languages
since he was a child. Especially his English teacher in the 4™ grade
influenced him positively to pursue a career in the field of foreign language

teaching.

His teaching philosophy is to be able to raise good people who like to read
books. He tries to establish a disciplined classroom environment but he also
tries to make use of humor. He quotes the Chinese proverb: “If you give a
man a fish he is hungry again in an hour. If you teach him how to catch a
fish you do him a good turn” to explain his understanding of teaching. He
believes the importance of teaching students how to learn. He also
advocates rather than telling them the theory of the language all the time, in
the lessons application parts should be emphasized. He also criticizes the
demands of the students not to use English as the medium of instruction
during the classes. He revealed that he is not quite familiar with the general
English teaching system as a teacher in Turkey after having been trained
and worked abroad for 9 years. He implied the use of Turkish as the
medium of instruction is among the things that should change in English
teaching. According to him, students should be autonomous and the
activities should be student centered. He also emphasizes his role as the
guide for the life for the students. He states that he is aware the students call
him very strict and disciplined and they occasionally complain about it.
However he advocates the importance of discipline and cites some reference
for justification. His former students state in their mails that, even if they
could not appreciate the disciplined classroom atmosphere when they were
his students, they are now thankful for it. They add that they are really
successful for their TOEFL and IELTS preparations with their solid

background.
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The aim of professional development for him is to know the field well and
make students love English. He made use of symposiums, courses, briefings
and camps for his professional development. He also reads books related to
his field and studies for his PhD courses. He states the activities served their
aims well. He follows research since language is a changing entity and he
needs to keep up with the changes. He conducts teacher research in his
classrooms in every three weeks and he defines teacher research as a
research type that is done by teacher on the overall success of the lessons
and the teachers. He first heard the term in undergraduate education.

Cengiz, E1, Turkey

Cengiz also works at E1. He is 30 years old and he has been working here
for 2 years. He has 7 years of teaching experience in total. He preferred this
school due to its good conditions. The school supports professional
development of the teachers. New ideas of the teachers are evaluated
according to the national and international standards and then they are
adopted. Cengiz also stated he is encouraged by the teacher of the year
practice. His teaching philosophy is to make students like English. And he
believes he partially accomplishes this aim. He believes, students, their
families, teacher, environment and the society are the major factors in
achieving this philosophy. He defines professional development as to reach
perfection with steady steps. He participates in service seminars,
conferences for his professional development. He follows academic research
and although he finds to apply them in his lessons, he asserts that it is not
impossible. He didn’t conduct a teacher research before and he defines

teacher research as finding out how the teachers do in her/his lessons.
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Halime, E2, Turkey

Halime works at vocational private high schoolE2. It is close to the C1
University. E2 High School adopts a dual level educational system in the
school. According to their definition in this system the first two years of the
high school education in this university is classified as the level 1. At this
level the students’ individual differences, and skills are fostered and their
tendencies related to a profession is developed. For the last two years in
other name the level two, the students are vigorously prepared for the

university entrance exams.

She is 38 years old. She has been working in this school for 2 years. She has
15 years of teaching experience. She works here since the job is stabile in
this school. Before this school, she was a part time English teacher. She was
teaching English at public schools and was paid in return of her teaching
hours. She says the school supports professional development by supplying
needed materials. The school also appreciates new ideas and professional
development efforts. She believes the aim of professional development is to
update oneself and be more effective. She reads books for this end and in
order to improve her English she watches English news. She doesn’t follow
academic research and she doesn’t think she can apply them in her lessons.
She occasionally reflects on her lessons and make up for the lacking points

in the following lessons.

Nalan, C1, Turkey

Nalan works at Public University C1,It is out of the main Y city. It is close
to the border of the city A. It is a public university. It has a large campus
area and currently the school has around 10 faculties 7 wvocational
institutions. Recently an English preparation program was launched for

several departments in the school. The preparatory program lasts one year
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under normal circumstances. The teachers who participated in this study are

the employees of this preparatory program.

Nalan is 26 years old. She has 4 years of teaching experience. She has her
MA degree in ELT. Her PhD studies are ongoing. She has been teaching in
this university since she first started teaching. She chose to teach in this
school since city B is her hometown and it is close to the school where she
continues her postgraduate studies. Additionally the university setting and
better opportunities for being an academician are among the reasons for
working there. She states that the school supports professional development
by encouraging the teachers to participate conferences, being open to the
idea of organizing conferences and encouraging research conduct and

dissemination. She states that:

They encourage us to share the results with other colleagues. It is also
highly welcomed when we share our opinions for a change regarding
courses, and teaching methods or materials in a meeting. The opinions are
evaluated and put into practice based on discussions. Nalan

Though not materially, new ideas are appreciated by the school. She tries
update her knowledge and skills according to the needs of the “generation
Z” (Nalan) Her teaching philosophy is to deal with all of the language skills
in an integrated way rather than just focusing on language structure. She
mentions that this is a common problem encountered in English language
classrooms in Turkey. She has a passion in teaching and she cares for the
individual differences and needs of her students. The needs, interests and
background of the student group should be known well by the teachers to
respond to them effectively. She also believes the importance of the
effective interaction between the teacher and the student for success of the
lessons. She also stresses the importance of cultural items in language
teaching. Therefore she also tries to improve the students’ cross-cultural

competence. She notes that she cannot always achieve her aims in the
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classroom. The high number of the students in the classroom and heavy
workload obstruct the teacher. The standardized tests also cause the teacher
to focus on structure rather than emphasizing application. She doesn’t
believe that the teachers can be competent via only the undergraduate
education. She puts forward that,

“The world is rapidly changing; the needs of the students and the
needs of the workplace may show variety. Therefore, in order to be a
better teacher ... I believe professional development is essential.”
Nalan, C1 University, ETR, survey data)

She also asserts that so as not teaching to be a routine activity, professional
development activities are needed. The teachers can fix their faults and their
self-confidence increases in conclusion. She attends conferences and
seminars for her professional development. Her PhD is in the major
Linguistics and Psychology. She reflects on her teaching and makes the
necessary changes. She gave the following example as a sample reflection
she did. When she understood her students could understand her in the
target language, she increased the amount of the English that she used while
teaching reading. She asks her students to give her self-evaluation letters
and give her feedback to improve herself. She does research with her
students related to the acquisition of language. She believes doing and
reading research enables her to keep up with recent developments and
improve her teaching skills. Nalan has conducted teacher research before

and she defines teacher research as:

“Teacher research is a type of research which seeks to investigate
teacher practices, problems, cognition, and emotions together with
factors affecting their performances and aims to give suggestions and
improvements.”Nalan, C1 University, ETR, survey data)
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Mine, C1, Turkey

Mine is 24 years old. She also has worked at University Elsince she started
working as a teacher 3 years ago. She is currently a master student in the
field of ELT. She expresses the reasons of working in this school as its
central location and its proximity to the university where she pursues an MA
degree. She also believes that the opportunities in a university are better
than MONE. She explains her teaching philosophy as motivating the
students to learn the language. She also stresses the importance of teaching
target language culture. She suggests teaching the target language comes
after that. She characterizes herself observant in the classroom. She states
that she always think about what she has done after each activity. She reads
articles and research for her professional development. She believes
research enlightens her and provides new developments in the field. Apart
from that she attends profession related conferences. She also thinks about

her performance later to improve it. She states:

“Yes. I don’t do something written like observations or teacher
diaries but I always think about what | have done after each activity.
I find myself very observant in classroom. Students’’ attitudes are
very important. | always ask very my students ideas in classroom.”
Mine, C1 University, ITR, survey data)

She did not conduct a teacher research before and her definition of teacher
research is including school teachers in research process and receiving their

ideas about the research from start to end.

Oner, C1, Tu rkey

The last participant from Public University E1, Oner, is 27 years old
and he has been working in this school for three years. He has 4 years of
teaching experience. He decided to work at this university due to the job
opening and desirable work conditions. He states that, as a form of

supporting professional development activities, the university encourages
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and helps teachers when they conduct research. His aim is to help students
to become autonomous. He also expects them to have exquisite moral codes.
If he encounters problems in his classes, he reads similar cases and talk to
more experienced staff. He doesn’t do anything actively for his professional
development lately. He, however, writes down the methods he uses in his
group of students when they learn a topic faster. In that way, he can use
them again. Upon failure in class, he again thinks about his methods and
behaviors. He tries to find the problem and act accordingly. He did not
conduct teacher research before. He defines teacher research as the inquiry
into the problems faced by the teachers conducted by fellow colleagues.

Yeliz, F1, Turkey

Private UniversityF1 is in outskirts of the city X. It was founded in
2011 and currently has 4 faculties and a graduate school. Our only
participant from this university is Yeliz. She is 26 years old. She has been
working at this university for the last 1 year. She has 5 years of teaching
experience. She cites the financial reasons for working here. The school has
some reference books to offer to the teachers in terms of professional
development activities. Her teaching philosophy is to teach the language for
students to use it in their academic and social lives. She also aims to prepare
the students for their departments. She consults a more experienced
colleague when she encounters problems in the classroom. She attends
seminars and conferences for her professional development. She also took
courses such as CELTA and DELTA training. She is a reflective teacher.
She thinks over the lessons after completing them. She stated it as;

“I often think about whether I achieved my lesson goals or not once
the lessons are over. | give it a thought before | convince myself that
the learning has been realized.” Yeliz, F3 University, ITR, survey
data)

She believes reading research can improve her teaching by allowing her to

know about new techniques however she cannot find enough time to read
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research often. She did not carry out teacher research before but she

appraises it as a useful activity.

Tank, F2, Turkey

Private University F2 is established in the year 2008. It is outside the main
city. It has 5 faculties and a School of Foreign Languages. Tarik works at
this university. He is 25 years old and he has 4 years of teaching experience.
He preferred this university because he thought the university could add
positive values to his professional career. The other reasons include his
being familiar with the university and its location. The school supports the
professional development of the teachers via holding professional
development sessions, seminars workshops and special interest groups. The
school also provides materials for teachers such as technological classroom
programs, audio resources. The school awards the teachers for their new
ideas and professional development efforts. The school also morally
supports the teachers for conducting research by supplying them with
materials and sending them abroad. He adopts a student centered teaching
stance. According to him, the aim of professional development is to keep up
with the changes in the field. He stresses the importance of lifelong
learning. He made use of peer reviewing and monitoring activities for his
professional development. He evaluates the effectiveness of the activities
after the lessons. He didn’t conduct teacher research before and he defines
teacher research as practice which a teacher does to solve problems in

teaching.

Seray, F3, Turkey

University F3 is a private non-profit foundation university in the center of
city X. It was established in 2003. It has 6 faculties and a Foreign Language
Education Department. The only participant from this university is called

Seray. She is 25 years old. She has 3 years of teaching experience and she
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has been teaching at this university for 3 years. She believes these three
years improved her self- confidence as a teacher. However she also admits
the negative impacts of her experience. She used to be much more
motivated. She believed that she would be really useful to her students the
way she imagined. She hoped to raise students who can speak really good
English. However she came to the recognition that she needed to reconcile
the needs of the students and the institution. Her students needed to study
English primarily to pass a general exam. She lost her initial energy if not
her motivation due to the priority given to the exam and the fact that the
teachers are held responsible for the success of the students.

Her teaching philosophy includes teaching students how to learn, and using
contemporary teaching methods. Her aim is to find the ways in which the
students learn best. She also stresses the importance teaching students
English in a way that they can use it in their everyday lives. She complains
about the pressure on the students related to some standardized tests such as
TOEFL. This situation causes the lessons to be exam oriented. The students
are interested in exam passing strategies. Sometimes the fact that the
teachers are held responsible from this general exam results, and the fact
that student responsibility is excluded discourage her. She chose to work
here for the professional development opportunities that the school provides
and its proximity to the university where she pursues her MA degree. The
university supports professional development of teachers in several ways.
One of them is that it sends some teachers to abroad for professional
development courses. The teachers need to work in programming or testing
offices to benefit this opportunity. The aim of professional development for
her is to add new things to the profession and her each day, to do the job
better and feel better. She attends workshops that the school organizes in
every two weeks, pursues postgraduate studies and attends conferences
related to ELT field. She thinks over the lessons and keeps track of
successful conducts to apply them to other classes as well. She also follows

academic research. She thinks the research helps her to be aware of the
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rationale behind the activities that she carries out in the classroom. She
didn’t conduct teacher research before and she defines teacher research as a
research type that is conducted to solve the small problems in teaching

based on the needs of the teachers and the students.

3.5. Data Collection Instruments

3.5.1. The Open Ended Survey

The survey was designed in line with the concepts uncovered in literature
review process related to teacher research, practitioner inquiry, teacher
professional development and reflective practice. It was piloted with two
teachers who were working at a public university. Participant 1 in the pilot
study pursues her MA in the area of Curriculum and Instruction and has 4
years of teaching experience. Participant 2 had two years of teaching
experience and had the BA as the highest qualification in ELT. The survey
was formed out of open-response items which require participants to
answer in their own words. Nunan (1999) stressed the significance of
open-ended questions as that the responses to these “types of questions
more accurately reflect what the respondent wants to say” (as cited in
Zohrabi, 2013, p.255). The survey (Appendix F) was comprised of four
main parts. The first part included 3 sub parts. In these sub parts there were
fill in type of questions related to the demographic information of the
participants, their teaching experience and their school context
respectively. The second part included two sub parts; first one asking
about professional development, and second one asking about research
reading habits. The third and the forth parts of the survey were about the
teachers’ ideas and experiences related to teacher research. The third part
was designed for teachers who have conducted teacher research before and
it included 15 questions. The 16 questions in the fourth part were for the
teachers who have never conducted teacher research. The open ended

questions were contained both short-answer items which require a few
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sentences long responses and broad open questions which “allow for a
deeper exploration and often unpredicted, responses” (Heigham & Croker,

2009, p.203). Anexample is provided below to these types of questions:

What should the characteristics of a good teacher research be for you?
(Short answer item)

How and in what ways teacher research challenged your beliefs related to
English instruction? (If it is the case) (Broad open question) 18 teachers

completed the survey.

The aim of the questions, their types and how many items of which are

included in the survey provided in the table 3.2 below.

Table: 3. 2.0verview of the Survey

Parts Aims #of items  Question types
Part1 To have the demographic 16 checkbox, fill in
information of the participants open ended

and learn about their
professional experience and
school context.
Part2  To gather information about 15 open ended
the professional satisfaction
and development of the
teachers as well as their

research reading habits.
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Table: 3. 2. Overview of the Survey (Continued)

Part3 To explore the attitudes and 15 open ended
experiences of the teachers who
conducted teacher research related to
teacher research.

Part4 To explore the attitudes and 15 open ended
experiences of the teachers who did
not conduct teacher research related

to teacher research.

3.5.2. Semi Structured Interview

Semi structured interview (Please, see Appendix G) was designed and
piloted simultaneously with the survey. However, after the completion of
the survey and administration of this tool, the questions in the interview
were revised and personalized according to the data gathered through
surveys. The aim was to get more in depth answers on the attitudes
towards teacher research, challenges and the motivation of teachers in
conducting a teacher research. The interview also included questions to
investigate the needs and suggestions of teachers in order to make teacher
research a more common conduct among teachers. A semi-structured
interview is defined as an interview type “where the interviewer has a clear
picture of the topics that need to be covered but is prepared to allow the
interview to develop in unexpected directions where these open up
important new areas.” (Heigham & Croker, 2009 P.186) The researcher
had the previously prepared interview questions, however follow up
questions which weren’t in the interview questions were also asked as
regards to the answers of the participants. An excerpt from the transcript of

the interview is illustrated.
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Interview question:

What is your teaching experience in English as a Foreign Language
(EFL)?

I have been teaching for two years... (Extracted parts) When you look at
your university education, you learn useful knowledge good ideas. You
think that you can use all of them it after graduation. However when you
start working you realize that you have to behave according to the

expectations of the institution ... (Extracted parts)

Follow Up Question:

You stated that we have to behave according to the expectations of the
school. Can you elaborate on that maybe with an example?

7 teachers took part in interviews.

3.6. Data Collection Procedures

3.6.1. Survey

The data was collected via an open ended survey and a subsequent semi
structured interviews with the participants. 18 participants were recruited
based on a criterion sampling process which took the teaching levels
(Primary, high school and university) and institutions (private or public) of
the teachers into consideration. 6 participants were chosen for each level.
Each level both had participants from private and public sector.

After the METU ethic committee permissions were taken, the participants
were distributed the survey via e-mail or in person at the beginning of the
term. They were provided with the consent form to participate in the
project. Additionally they were informed about the study both orally and in

written formats. The teachers were delivered the contact information to
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inquire the results after the project was completed. The participants were
notified that the anonymity of the participants would be assured by
changing their names and school’s names into random pseudo names.
They were requested to fill the survey and hand it in two weeks’ time.
However the data collection process took longer than two weeks, lasting
more than one month in some schools. The researcher distributed the
surveys, visited the schools two weeks later. The teachers, who completed
answering the items, returned the survey to the researcher. The researcher
kept visiting schools on scheduled times determined by the participants
who didn’t finish answering the questions. Since the researcher visited the
schools every week for different teachers, she could ask clarification
questions to the responses in the completed the surveys. The frequent
presence of the researcher in the data collection site made it possible for
the participants to ask questions to the researcher as well. The researcher
provided clarifications to the questions without leading the participants or
giving away information which would jeopardize the results. The figure3.3

illustrated the estimated amount of time spent in the field.

SChEOI Al A2 Bl B2 C1 D1 El E2 F1
i Hours 9 12 10 3 15 10 11 4 5 3

gure3.3 The amount of time spent in the schools

After the voluntary participants completed the surveys, the initial analysis
of the surveys was done and the researcher took some notes for interviews.
Upon the fulfillment of this phase, the researcher contacted the participants
and asked their availability for the interview. She made appointments with
the ones who agreed to take part in this form of data collection. Figure 3.4

below summarizes the data collection process of the study:
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Distribution of the surveys to
the teachers ( 18 teachers)

Initial analysis of teacher
surveys(18 teachers)

Implementation of teacher
interviews (7 teachers)

Figure: 3.4. Data collection Procedures

3.6.2. Interview

Seven participants volunteered to take part in the interview. There was one
participant for each level and sector, only public university case having
two participants.

The distribution of the participants to the schools for interviews is shown

in the Figure 3.5below.

Figure: 3.5. The teachers who took part in interviews
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The interviews (Please see app. G for a list of interview questions.) were
conducted face to face at the institutions of the participants on the pre-
arranged dates during their recess and break times. The interviews were
carried out either in the empty staff rooms or in the meeting rooms. The
interviews were audio-recorded. The interview dates are shown in the Table
3.3below.

Table: 3.3. Interview Schedule

Teacher Date and Duration

Nalan 10 December, 2014, 30 min.
Mine 12 December, 2014, 15 min
Murat 16 December, 2014, 50 min
Ozge 17 December, 2014, 10 min
Fehmi 18 December, 2014, 18 min
Vildan 19 December, 2014, 13 min
Seray 23 December, 2014, 30 min

Richards (2003) agrees on the definition of interviews done by (Burgess
1984, p. 102) as “conversation with a purpose”. He also adds that different
from conversations where we listen and try to find the right things to say, in
interviews we are only concerned getting the richest and fullest account
possible without putting our own point across (p.50). During the face to face
interviews, the researcher was attentive to be neutral and respectful. She
created rapport and tried to provide the environment where the participants
could freely express their opinions without intervention. She reflected the
points where she was in doubt to check meaning. The face to face
interviews were audio recorded. One interview (interview with Seray) was
carried out via phone call due to schedule conflicts. The interview was
carried out with the speakers on and the call was audio recorded with the
software “audacity”. The interview durations ranged between 10 minutes to

50 minutes.
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3.1. Pilot Studies

Two pilot studies were conducted to “help to refine data collection plans
with respect to both the content of the data and the procedures to be
followed.” (Yin, 2009, p. 82) The cases were chosen from the public
university setting since they were convenient in terms of time and the

availability of the participants.

The first pilot study was conducted with a female teacher who didn’t carry
out teacher research before. She was 25 years old and she had 2 years of
teaching experience. After the completion of the surveys (see Appendix F
for survey questions), the researcher asked the participant whether or not
there were ambiguous questions. After they read the survey together and
discussed the questions, it was revealed that the teacher didn’t quite

understand the following question:

What do you think about the dual role of being teacher and the researcher at

the same time?
The question in the survey was changed as the following:

What do you think about the dual role of being teacher and the researcher at
the same time? (You are both the researcher and the researched at the same

time.)

The second study was also conducted with a female ELT teacher who is 25
years old from the same setting. She was pursuing an MA in Educational
Sciences and had 4 years of teaching experience. This study revealed that
the teacher research is not a very well-known type of research to the
participant. The participant answered the question “What is teacher research
for you?” as:

“Conducting research on teachers to see what their needs

or opinions or experiences are in a certain topic.” (Pilot
1, ITR, Survey Data)
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The participant also suggested that,

“Researchers should find the areas which need to
improve. They should care about teachers’ needs.” (Pilot
1, ITR, Survey Data)

The answers and the subsequent interview for member checking showed
that the participant interpreted teacher research as a research type which
takes teachers as topics or the participants rather than emphasizing the roles
of teachers as researchers. Considering this could be the case among other
participants, in addition to an existing paragraph describing teacher
research, other explanatory parts emphasizing teachers’ roles as the
conductor of the research were placed in parentheses in the survey to clarify

the meaning of the term.

In the first pilot study, the participant commented that she was not
knowledgeable about teacher research. Therefore; she believed she wasn’t
capable enough to conduct teacher research. She defined teacher research
as,

A teacher’s own studies on his/her own teaching

environment, her development or her own problems.

(Pilot 1, ITR, Survey Data)
She considered the biggest challenge for her would be defining the problem
and asking the right research questions. She suggested that teacher research
should only be conducted by experienced teachers in this area. She also
stated the heavy workload and the lack of free time would prevent her from
doing teacher research. She believed this research was beneficial in terms of
focusing on specific problems of a specific group. She suggested that the
solutions would be context based therefore serve the teachers well. She
believed the data collected from the students by their own teacher was valid
on the condition that the privacy of identity was assured. She demanded
teacher research project groups to be established as a way to support teacher
research conduct and she specified that she would like to conduct teacher

research (if the time was provided) on the area of student motivation.
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The second pilot study wasn’t informative on the subject teacher research.
The evaluations of the teacher referred to research which chose teachers as

the research topic.

3.2. Standpoint of the Researcher

In a qualitative case study using a belief system grounded in social

constructivism:

“Researchers recognize that their own background shapes their
interpretation, and they position themselves in the research to
acknowledge how their interpretation flows from their own personal,
cultural and historical experiences” (Creswell, 2005 p.20).

Therefore in this section, | shall contextualize my experiences in the field of
ELT and describe the course of events which lead my path into the research
topic “teacher research as a professional development tool.” My personal
experiences related to being an EFL student in high school gained a
different meaning in the light of my studies on the way of becoming an EFL

teacher at university.

There is growing recognition of the power of teacher research to improve
education. In order to gain more insight into teacher research concept, |
attended a teacher research conference at Gediz University and had the
chance to know communities of teachers who frequently do teacher
research. | heard more and more things about how it is useful for classroom
practice from the teachers who actually conducted it. The teachers stated
that the teacher research had positive effects on their professional
development. Therefore | was interested in teacher research as an in service
teacher myself. My standpoint toward teacher research as the researcher in
this study could be explained by my own definition of teacher research.
Teacher research is a form of research, an inquiry carried out by teachers or
researchers who are closely collaborated with teachers in every step of the
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research. Its main aim is to understand the practice better and solve the
classroom problems. Its final aim is to reflect the practice in academia and
contribute to the field. Teacher research includes any forms of attempts

related to gathering evidence from practice, and making it better.

Dwyer and Buckle (2009) suggests that holding an insider attribute in a
study, helps the researcher to get thicker data. The common experiences of
the researcher with the participants make this possible. Dwyer (2009)
experienced in one of her studies that, since she was not a parent who lost a
child, some of her participants (parents who lost a child) believed she didn’t
understand them fully. They expressed they would talk differently if there
was someone who have lost somebody. In this study as a teacher | had the
insider position, but as a researcher who doesn’t belong to the sub cultures
and the different contexts in this study | was an outsider. My standpoints in
the study can be explained as emic as a teacher working in Turkish context;
and etic as a researcher who seeks ways to improve English language
teaching in general. The words emic and etic is defined by Lett (1990, p.
130-131) as the following:

Emic constructs are accounts, descriptions, and analyses expresses in
terms of the conceptual schemes and categories regarded as meaningful and
appropriate by native members of the culture whose beliefs and behaviors
are being studied... Etic constructs are accounts, descriptions, and analyses
expressed in terms of the conceptual schemes and categories regarded as
meaningful and appropriate by the community of scientific observers (as
cited in Rabe, 2003, p. 151).

The standpoints were not opposite but complementary. Dwyer and Buckle

(2009) calls this “the space between” They express the same data from two

points of view. Therefore a researcher’s perspective is twofold.
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According to Wax (1991):

“(The researchers) expect, in time, to become capable of thinking
and acting within the perspective of two quite different groups the
one in which they were reared and — to some degree- the one they
are studying. They will also, at times, be able to assume a mental
position peripheral to both, a position from which they will be able
to perceive and hopefully, describe the relationships, systems, and
patterns of which are inextricably involved insider is not likely to be
consciously aware” (as cited in Maykut & Morehouse, 1994, p.
1114).

The different perspectives were used in the study the way they are described
by Maykut& Morehouse (1994). Additionally, since the researcher’s
background, and preconceptions may influence what she/he understands
(Maykut & Morehouse, 1994), It was assured that every interpretation is
supported by the gathered data in order to prevent hunches derived from
past experiences. After the interviews member checking was done during
the completion of the surveys and the interview process, as well as at the
conclusion of the study. In the member checking, the participants were
asked whether what is understood from their data was in line what they

meant.

3.3.  Trustworthiness

In naturalistic paradigm, trustworthiness of the study is assured via several
actions. Guba and Lincoln (1981) specified these actions under the titles
credibility, transferability dependability and conformability. In this section
the trustworthiness of the current study is detailed in the following

paragraphs. The table 3.4. summarizes the concepts in trustworthiness.
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Table: 3 .4. Trustworthiness (Guba and Lincoln, 1987)

7

To take account which we:

Inquiry can be affected by: Which produce In the hope these And produce findings
effects of: During After actions will lead to: that are:
Factor Non interpret-
Patterning ability Use prolonged Establish  structural Credibility Plausible
Engagement (corroboration
Coherence)

Use persistent observation
Establish referential
Use peer debriefing adequacy

Do triangulation

Do member checks
Collect referential
adequacy materials

Do member checks

Situational uniqueness Non Collect thick descriptive Develop thick Transferability Context relevant
comparability data description




9/,

Table: 3 .4. Trustworthiness (Guba and Lincoln, 1987) continued

Instrumental changes

Investigator predictions

Instability

Bias

Do theoretical/ purposive
sampling

Use overlap methods

Use stepwise replication

Leave audit trail

Do triangulation

Practice reflexivity
(audit trail)

Do dependability Dependability
audit

(process)

Do conformability Conformability
audit
(product)

Stable

Investigator free




In order to assure the credibility of the study, Guba and Lincoln (1981) assert that the
prolonged engagement at the site, peer debriefing, triangulation and member
checking are necessary. The study complied with these criteria. The presence of the
researcher at the research site for long periods of time renders the participants’
getting used to the researcher possible. Since the participant is no longer considered a
threat, the data reflect reality closer. In this study, the researcher spent considerable
amount of time at the research sites. Since there were several participants at some of
the institutions, and their schedules were different from each other, she waited for the
teachers in the staff room. She joined in the discussions with the teachers. It served
not only the researchers’ being no longer regarded a threat, but also provided time to
the researcher to test her perceptions. She knew the institutions and the
characteristics of the local settings better. The data wereobtained via two different
data collection tools (surveys and interviews) for the purpose of triangulation. The
data sources also were different including different settings from private and public

sector.

For the purpose of attaining credibility, member checking was also done
with the available participants. There were no disparities identified during
member checks. The researcher also compared her coding and interpretation

of the two survey data with a critical friend and the codes matched.

Guba and Lincoln (1981) include the feature of transferability as a value
that a study should have in order to be trustworthy. They however explained
that by transferability, they don’t intend the generalizability of the study. It
refers to the detailed description of the study within the specific context. In
the study, participants bearing different characteristics were recruited to
reveal data related to different contexts. The purposeful sampling was done
in order to maximize the findings. Thick descriptive data for the research
sites, participants and study were intended to be provided in the study for
the purposes of transferability.

It is stated that for dependability, it is important to establish an “audit trail”.

It allows for;
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“...an external auditor to examine the processes whereby data were
collected and analyzed and interpretations were made. The audit
trailtakes the form of documentation and an account of the process”
(Guba and Lincoln, 1981 p. 87).

The study included detailed accounts of how the study was conducted
in order to meet the dependability criterion. The dependability also required
reflexivity (Guba Lincoln, 1981). The researcher should be reflexive to
eliminate research bias. The researcher needs to be self-disclosing his/ her
position in the study. Creswell (2005) explained in order to meet this
criterion “the researcher comments on past experiences, biases, prejudices,
and orientations that have likely shaped the interpretation and approach to
the study” (p.208). The part, related to the standpoints of the researcher
explained the personal connection the study in detail to attain this.

Lastly, they study both included teachers who carried out teacher research
and who didn’t carry out teacher research before. There were also teachers
who would like to carry out teacher research in the future and there were
teachers who didn’t plan to carry out teacher research as well. The
difference between cases served for the negative case analysis which was

also an important point in the validity of the study.

3.4. Data Analysis

Creswell (2005) states that, in social constructivism rather than starting
with a theory, patterns of meaning is formed inductively. The aim is to
understand the meanings that the participants have about the concept.
Therefore open ended questions were chosen and used in the data sources of
this study. Mainly qualitative data were sought for and gathered via survey
and the interview. In order to conduct an inductive analysis of the
qualitative data the constant comparative method is used. Glaser and Straus
(1967) explain this method as a combination of inductive category coding
with simultaneous comparison of all units (as cited in Maykut &Morehouse,
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1994). Goertz and LeCompte (1981) describe the data analysis process in

constant comparative method as the following:

“A meaningful unit is selected and then it is compared to other
meaningful units. Similar units of meaning are categorized together.
When there are no similar units of meaning, a new category is
formed. This process allows for continuous refinement including
merging or omitting categories. New relationships can be discovered
along the way” (as cited in Maykut &Morehouse, 1994, p.123).This
process is shown in the figure 3.6 below.

~
« inductive category coding and simultenous comparing of units
of meaning across categories
7
R
« refinement of the categories
7
)
« exploration of relationships anf patterns across categories
J
i i i i i R
« integration of data yielding an understanding of people and
settings being studied
7

Figure: 3.6. Constant Comparative Method of Data Analysis

In line with the explanation provided, the researcher gathered the data, and
read it several times and reflected on the chunks of meaning. While the
researcher did these, she was skeptical about the first impressions and she
compared the data in the surveys with the interviews. In the coding
process, a PC based software program (MAXQDA) was utilized. Units of
meaning were marked and labeled in the program. Different colors were
used for different codes. The answers of the surveys were analyzed first. All
the surveys were compared with each other for similar patterns. When a
match between earlier codes (that had been acquired throughout data)
occurred, the new data also categorized under that early code. For the new

meanings new codes were created. Subsequently the interviews were
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transcribed verbatim and the same procedure is followed. The chunks of
meanings were labeled with the codes that are obtained in the coding of the
surveys. The new pieces of information were aggregated to the existing
codes. For new meanings new codes were created. After the coding process,
the data and the codes were read thoroughly and some codes were merged,
some codes were re- arranged as sub codes. For instance, the codes
“Teacher Awareness /critical thinking (17), teaching skills improvement
(6) and Teacher autonomy (3)” were arranged as sub codes for the sub
theme “Benefits of TR for teachers”. (The numbers represents the
frequency of the codes.) While coding process progressed, salient themes
were emerged in the data in line with the research questions. The codes
were organized under these themes. Continuing with the code in the
example, the sub theme “Benefits of TR for teachers” was categorized
under the theme “BENEFITS OF TR”. (Sample coding appendix D) In
order to assure inter-rater reliability, 11% of the data (a survey and an
interview) were coded by another researcher and the results were compared.

The codes were consistent.

The data were analyzed and interpreted in a way to assist readers to make
naturalistic generalizations. Therefore throughout the study, it was aimed to
provide readers with experience related to the case (Stake, 1995). Stake
(1995) highlighted that, emphasizing time, place and people were the three
major steps in doing so. Therefore the settings and the people were
described in detail. After each person in the study was described, the cases
were reported in a way to reveal how they contributed for the understanding
of the quintain. Kemmis (1980) stated that;

“We conceptualize the case in various ways to facilitate learning about the
quintain. The quintain is something that functions that operates that has life.
The multi case study is the observation of that life in multiple situations” (as
cited in Stake, 2006 p. 83).
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CHAPTER 4

FINDINGS

4.0. Introduction

In this chapter the findings of the study arepresented. The purpose of the
survey and the interview questions was to describe the current situation of
English teachers related to teacher research engagement, and to interpret the
extent to which teacher research are feasible in Turkish context described in
the scope of the study. Additionally, it is aimed to explore the teachers’
further suggestions and needs to be able to use teacher research as a
professional development tool in their teaching environments. After the
analysis of surveys and interviews, the results were synthesized and
organized into themes and categories and presented as the answers to the

research questions of the study. The table 4.1 summarizes the findings.
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Table: 4.1. Themes and Codes emerged in relation to the Portrait of the Case

8

POTRAIT OF THE CASE
1
1 1 1
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EFL TEACHER PD TR CURRENT SITUATION SUPPORT FOR TR
| 1
[ | | | 1 [ 1
TR AWARENESS BENEFITS OF TR DIFFICULTIES OF TR MOTIVATION FOR TR TEACHER OPINIONS OF TR NEEDS FOR TR TOPICS THAT THE
7 o o, o TEACHER WANT TO
5,07% 24,15% 14,67% 5,67% 23,58% 26,86% RESEARCH
Benefits for teachers Concerns Related to TR (58 [ Technical Needs
— — - Development Tool —
0 0 0
9,25% 3,8,% 15,8% 13,43%
Benefits for students Problemsv Re!ated e el Futurg Jlecche Motivational Needs
— — Application — Projects —
537% 10,74% 6,56% 4,14%
Environmental/Cultural
Instructional benefits - Needs
-
9,55% 9,25%




4.1. Research Questions

For the purpose of this study, the following questions were addressed:

1. What is the current situation in relation to teacher research as a
professional development tool among practicing English teachers in
Turkey in their respective educational contexts based on the views and
experiences of 18 EFL teachers in six different institutions?

a. What are the views of in-service ELT teachers on teacher

research as a professional development tool?
2. How can teacher research be sustained among English teachers’
particular educational contexts?

b. What are the important factors for involving and sustaining

teacher research among English teachers?

The themes “Previous Experience in EFL Teacher Professional
Development, Teacher Research Awareness, Benefits of Teacher Research,
Difficulties of Teacher Research, Motivation for Teacher Research and
Teacher opinions of Teacher Research” were identified concerning the first

question.

The data related to second question was categorized under the theme “Needs
for teacher Research,” The possible topics for teacher research that the
teachers called upon either as their future research conducts or as a request
for other researchers to carry out were specified under the category “Topics

That The Teacher Want To Research.”

4.2. Previous Experience in EFLTeacher Professional Development

In order to understand the attitudes and the feasibility of teacher research as

a professional development tool better, the current professional development
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practices of the teachers were investigated. The questions below were asked
for this purpose:

1. “Which professional development methods and activities have you used so far?”
and, 2 “What are your opinions related to these professional development
activities? (Did they manage their aims?)The answers are compiled in the table

4.2.
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Table: 4.2.Professional Development Activities
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Table: 4.2.Professional Development Activities (Continued)
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The most widely used practices were attending conferences/seminars (56%) and
talking to colleagues to solve classroom problems (50%). Colleague collaboration

was a strong positive cultural element in the institutions inspected in the study.

Some of the teachers made use of teacher research as a professional
development tool and a tool to solve the problems in their classrooms
before. The teachers who conducted teacher research before is referred as
Experienced in Teacher Research (ETR) and the other teachers who didn’t
conducted teacher research before is referred as Inexperienced in Teacher
Research (ITR) throughout the paper. The distribution of teachers as ETR
and ITR is shown in the table 4.3 below.

Table: 4.3. The Teachers Who conducted TR (ETR) and the Others (ITR)

Tirkan ITR Cengiz ITR Yeliz ITR
Vildan ITR Mine ITR Pelin ETR
Ayla ITR Tarikk ITR Inci ETR
Giray ITR Oner ITR Fehmi ETR
Ozge ITR Seray ITR Murat ETR
Metin ITR Halime ITR Nalan ETR

Apart from the only teacher, Ayla, who avoided making a comment on the
collaboration of colleagues at her institution, (since she was a new member)
all the other participants stated that they were happy about the
communication and help provided by their colleagues. They mostly
mentioned form of cooperation was sharing materials among teachers.
Additionally, the experienced teachers were reported to guide novice

teachers.
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Different from other places, at the public university, participating in one
another’s research study was also cited as a form of collaboration. Apart
from talking to colleagues, talking to the manager upon encountering
problems in the classroom was stated by three teachers all of whom worked
in private institutions. Tarik (Private University), Murat (Private High
School) and Halime (Private High School) preferred to consult school
managers as well as talking to colleagues. During the interviews, two
teachers mentioned about in service training sessions as professional
development activities. The first teacher was Murat. As stated before, Murat
spent long years abroad. Therefore, he stated that he was not familiar with
most of the professional development practices of teachers that were
provided by Ministry of Education. As he was pursuing his PhD degree in
this specific area, he attempted to search this topic and tried to understand
how in service training sessions were done. He observed several in service
sessions and concluded that the practice part was missing from these
sessions. Additionally, most of the teachers did not dedicate themselves to
these courses; they invented excuses not to attend them. Lastly he
mentioned that the institutions didn’t control their employee’s in service
practices. He regarded this as another void in the application of in service

sessions.

“I recently learned that there were seminars. I researched how these
seminars were conducted. By the way | am currently a PhD student
at (ELT) department. Since it is my area, it aroused my attention.
Everyone gathers in a place. A teacher comes and tells the teachers
how a lesson should be conducted, and that is all. They don’t go into
deeper and they don’t practice what is being told. It is not effective.
Most of the teachers get sick reports. They aren’t effective. They can
be more effective by the control of institutions where the teachers
work.” (Murat, E1High School, ETR, interview data)

The second teacher Seray also took an in service teacher training course.
This course was provided by her institution and it was not related to
MONE’s in service training. She also complained about lack of practice in

the course.
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“When 1 first started teaching, I attended a teacher training course.
However from start to finish, we constantly learned approaches and
methods of teaching which we already knew. We need to do
activities related to practice. Last week of the course, within only 5
minutes they told us there is a concept called action research.” Seray,

F1 University, ITR, interview data)

Some of the teachers listed the professional activities from the most

effective to the least effective. The opinions of the teachers related to the

professional development activities were listed in the table 4.4.below.

Q: “Can you list these professional development activities from the most effective

to the least?”

Table: 4.4. The Most Effective PD Activities (Top to bottom from the most

effective to the least effective)

Tarik Cengiz Seray Metin Mine

Murat Nalan

I.PR 1.INSET 1. WS 1. DR 1.C

2.SMR 2.SMR 2.RA 2.SD

1. SMR 1. PGR

3.CMP  2.DR

3.RA 3.RA 3.SMR 3. WS 4.C 3.CD
4. MR 4. MR
5.RA
Peer reviewing: PR Self-development: Mentoring: MR

SD
In service: INSET

Reading articles: RA
Literature review: LR

Seminars: SMR
Colleague Discussion:
CD Workshops: WS

Post Grad. Degree: PGD

Forty three percent of the teachers (Fehmi, Inci,

Camps: CMP
Doing Research: DR

Courses: C

Seray, Tarik, Metin, Nalan,

and Murat) reported that the professional development activities they are
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using, managed their aims. They were positive and content about the end
results of the procedures. Two teachers from the public primary school and
a teacher from public university however, mentioned some of the problems
related to the application of the principles that they have learned during their
professional development activities. The reasons they cited included the
lack of materials in the school and lack of school support and student
background (Vildan), crowded classrooms (Tiirkan) and student profiles.
(Oner) Additionally, Giray commented that he didn’t do much for his
professional development due to his heavy workload and lack of time to

allocate for professional development.

School support for professional development showed differences across the
cases. The participants, Inci and Fehmi and Giray were the participants from
the same private primary school. Inci and Fehmi underlined that their
institution supported their professional development. The school provided
opportunities  for professional development. Their  professional
development endeavors were appreciated by verbal praises. Giray also
added the school provided conveniences for the teachers who pursue

master’s degrees.

For the private university case, there were three different schools in the
study. Seray stated that her school supported pursuing master degree and
gave materialistic awards for the teachers who strived for their professional
developments. Tarik confirmed that his school gave importance to
professional development of teachers. In the school, there were special
interest groups among teachers, the school held professional development
sessions and conferences as well as providing materials to the teachers.
However, Yeliz stated her school was not supportive of teacher professional

development.

The participants Murat and Cengiz worked at the same private high school.

They both mentioned that their school awarded teachers who were
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successful. Therefore professional development was an institutional priority.
The best teacher of the year was chosen every year. They frequently held in-
service courses and encouraged teachers to pursue postgraduate degree.
Halime worked at another private high school. She also reported that her
school is supportive of professional development of teachers. The school
provided materials and verbally praised the teachers for their professional

development achievements.

There were also two primary public schools in the study. Vildan and Ayla
worked at the same institution. Vildan reported that the school did not
support professional development. Ayla avoided commenting since she
couldn’t quite observe it yet. She started working at this school two months
ago. Tiirkan commented about her own school. She stated that the school
verbally praised them if the teachers did a useful contribution to school

SuUcCcCess.

In the study, there were two different public high schools. The first school
employed the participants Ozge and Pelin, the second school employed
Metin. Ozge and Pelin stated that their schools didn’t support professional
development of teachers. The school didn’t in any way awarded
professional development achievement of teachers. Metin however was
content the way his school supported his professional development. He
expressed the school permitted the teacher to try different teaching methods
and also gave teachers the permission to carry out research in the lessons.
He also felt satisfied due to the care of the managers for teachers. The
school verbally praised achievements.

The only public university in the study was C1 University. Nalan stated that
the school supported professional development via several activities. Firstly
the university encouraged postgraduate education. The school also
encouraged conference participation and doing research. The school

encouraged sharing the results of the studies conducted by teachers and new
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opinions of the teachers were put into practice if they were evaluated
positively. Mine added; although the school did not arrange special training
programs, it supported the teachers’ own efforts. She also confirmed that the
school encouraged post graduate studies. The last teacher Oner stated that
the only support that school provided was encouragement and help when the

teachers carried out research.

The themes emerged in relation to teacher research is compiled in the

table 4.5. These themes were analyzed further in their relational places.

Table: 4.5. Themes in relation to TR

Themes F
Theme 1 Teacher Research Awareness 17
Theme 2 Benefits of Teacher Research 81
Theme 3 Difficulties in Conducting Teacher Research 49
Theme 4 Motivation to Conduct Teacher Research 19
Theme 5 Teacher’s Opinion of Teacher Research 79
Theme 6 Teacher Needs to Conduct Teacher Research 90

4.3. Teacher Research Awareness

In this theme, the knowledge of teachers related to teacher research is
presented. The teachers shared whether or not they have heard the term
before or used it as well as whether they have the necessary technical
knowledge to be able to successfully apply this research type. Accessing
and reading teacher research was another concern that was dealt in this
section. The codes in relation to TR awareness are compiled in the table 4.6

below.
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Table: 4.6. Codes in relation to TR Awareness

TR awareness

Accessing TR
Previous TR conducts
TR Knowledge as a concept

Now oo T

Technical Knowledge
TOTAL 17

4.3.1.Accessing TR

The answers of the teachers threw light on whether the teachers knew the
ways of accessing teacher research. 43, 75% of the teachers in the study
didn’t attempt to access teacher research or they think it is very difficult to
access to teacher research. The teachers who reported easily finding teacher
research (Seray, Ozge and Vildan) showed internet as the means of getting

them.

4.3.2.Previous TR conducts

The teachers who conducted teacher research before, included Inci, Pelin,
Fehmi Murat and Nalan. All the teachers except Nalan, conducted teacher
research regarding how they conducted lessons and how they were
perceived by students. The research was used as feedback for the
implementation of the lessons. Nalan was the only teacher who had a special

focus area in her research.

“l had done a linguistic study with the goal of
analyzing how my instruction might be more effective
when I used certain discourse markers.” (Nalan, C1

University, ETR, Survey Data)
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Fehmi asked his students to evaluate the lessons and express the points
which they didn’t like. He reported that he was able to see a few points
which escaped him. Similarly Pelin asked her students to evaluate herself.
Nalan on the other hand used peer evaluation when she wanted to have
feedback related to her teaching. She video-recorded her lesson and she got
feedback on her voice and the way she taught grammar. She tried to follow
the suggestions and saw improvements in her teaching. She also turned to
her students’ feedback from time to time. Classroom authority was one of
the topics in which she improved herself after the results of one of her
teacher research. She stated that in the first year of her teaching, she got
feedback on her classroom management by her students. She tried to have a
comfortable classroom environment and some of the students got it in the
wrong way according to the feedback of the students. They pleaded a little
bit of more authority in the class. After she complied with the feedback, the
authority and the flexibility were balanced and the lessons became more

effective.

The teachers Murat, Fehmi, Nalan and Vildan explained that they had first
been informed about the teacher research concept while they were studying
as undergraduate students at university. Fehmi narrated that his teachers had
stressed the importance of student feedback and how good observers the
students were. Therefore, there was great importance that was put onto
teacher research. Nalan was the teacher who conducted a teacher research as

well as being aware of the concept while she was a student.

“I am not pretty sure about it, but I think I first engaged
in teacher research while | was working as an intern
teacher in my 4th year at university. Our teacher had
asked us to conduct an action research. | had determined
points | wanted to take feedback on. ... With the
feedback and my reflection on my own teaching, | had
done some improvements and later reported the results to
the teacher as a mini research paper. | think this one can
be counted as the first one.” (Nalan, C1 University, ETR,
Survey Data)
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Murat explained his research knowledge through the previous studies he had
conducted. He stated that his research aimed to find the effective teaching

methods. He wanted his students to evaluate the teaching methods he used.

“I generally do research on teaching techniques. For
example, which subject should be taught with which
method? When do you understand best? | even care for
the small details such as should we listen the audios
louder. Especially with the students who started
learning English for the first time. Generally | spare the
last 10 or 5 minutes of the lesson. | ask them to take a
piece of paper and write their class and then write their
ideas. | first tell them about what points they should
write their ideas on. For instance | ask them to evaluate
a specific part of the lesson. | assure them that no one
would see their notes except me. | say that; I am not
going to humiliate you for your comments or give
marks accordingly. I will read them respectfully. This
way, they become objective. | give them surveys like
the ones you gave us. | ask them to provide extra
comments if they have any.” (Murat, E1 High School,
ETR, Interview Data)

He analyzed the results as the following fashion. He wrote his lesson point
for evaluation (research question) and categorized the positive and negative
comments about it, and counted them. He then evaluated the content of the

comments and planned how to respond to problems.

4.3.3. TR Knowledge as a concept

Teacher research awareness as a concept was one of the emerging themes.
18% of the teachers in the study weren’t aware of the concept teacher
research. In the survey, Pelin from public high school gave information
about the feedback process in her classroom. She from time to time
distributed some note papers to her students and asked them to evaluate the
effectiveness of the lessons and the points which they thought weren’t
effective. She then made necessary amendments according to these

feedback forms. After she learned during this study process what teacher
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research was, she reported that what she was doing was teacher research.
She wasn’t aware that she was conducting teacher research. Tiirkan also
reported carrying out activities that can be classified as teacher research
though, omitting the reporting part. She acknowledged in the survey that she
wasn’t aware teacher research practice. Ozge was another teacher who had
never heard the concept of teacher research before the study. She didn’t
study teacher research as an undergraduate student and she didn’t carry out
teacher research as a practitioner. The teachers, who conducted teacher
research, refer to the underlying assumptions of teacher research concept as
identifying the problems in teaching and producing context specific

solutions for them. (Nalan, Fehmi, Murat)

4.3.4. Technical Knowledge

The teachers Vildan and Seray stated that even if they hadn’t conducted
teacher research, they had the technical knowledge to handle this research
process. Seray stressed that since she had to conduct a research every term
due to her master course requirement, she knew how to use resources, how
to determine research questions. She was also confident about choosing the
correct research methods for her study. The teachers who expressed that
teacher research could be applicable with the training of the teachers were
Mine, Murat and Nalan. They supported the idea that if the teachers were
provided with the necessary technical knowledge, teacher research could be

applicable in the schools.

4.4. Benefitsof TR

In this theme, the chunks which included the benefits of Teacher research
were identified. The benefits of teacher research were categorized under

three sub themes; “Benefits of TR for Teachers”, “Benefits of TR for

Students” and “Instructional Benefits.”
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4.4.1.Benefits of TR for Teachers

Benefits of teacher research directly associated with teachers were increase
in the teacher professional awareness and critical thinking, improvement in
teaching skills, increase in teacher autonomy and collaboration and lastly
keeping up with developments. The Codes in relation to benefits of TR for

teachers is shown in the table 4.7 .below.

Table: 4.7. Codes in relation to Benefits of TR for Teachers

Benefits of TR for teachers f
Teacher Awareness /critical thinking 17
Teaching skills improvement 6
Teacher autonomy improvement 3
Collaboration 3
Keeping up with developments 2
TOTAL 31

44.1.1.1.  Teacher Awareness/Critical Thinking

Professional awareness was a frequently mentioned gain by teachers
as a result of teacher research. Seray specified that teacher research could
make teachers aware of their conducts in the classroom. It could give the
teachers rationale for their activities. Among the teachers who didn’t
conduct teacher research and stressed that teacher research increased
professional awareness included Tiirkan, Metin, and Yeliz. Nalan also
added that after she had conducted teacher research, she became aware of
the importance of discourse markers and their effects on instruction and
students’ cognitive involvement in the class. Inci concluded teacher research
helped her to understand why she was doing specific activities and became a
more planned teacher. Fehmi also stated teacher research helped him to
understand that there was a problem in the curriculum. Mine, Metin, Vildan,

Ayla, Tiirkan and Inci advocated that teacher research was inquiry oriented
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and therefore increased the critical thinking of the teachers in lessons.
Therefore the teachers knew why they were doing specific acts in the

classroom.

Mine, Tiirkan, Yeliz and Seray emphasized that if the necessary importance
was given to teacher research, and the required support was provided, they
believed that the teacher research could be a powerful tool for their
individual and professional development. Mine suggested that teacher
research could help teachers to find some clues to their enlightenment, Yeliz
was confident that the teacher research would give her different perspectives
and Seray added at the end of teacher research she would expect to learn

new things and see different things in her classroom.

44.1.1.2. Teaching Skills Improvement

The teachers also believed that teacher research could increase their
teaching skills in that it could have positive effects on their lecturing and the
management of classroom activities. Yeliz evaluated teacher research as a
necessary activity to improve her teaching skills, Inci, Cengiz and Ayla
believed teacher research could gave way to a more qualified teaching and
more effective lessons. Nalan gave a related example that after the teacher
research, she worked on her voice and she was able to use her tone better.
Teacher research improved Inci’s teaching via boosting her confidence.
After she conducted teacher research, her know- how related to classroom
teaching improved and she believed she became a better teacher. She also
added that after conducting teacher research she had a more comfortable
teaching environment. Different from other remarks Inci additionally
concluded that teacher research could help a teacher to develop himself/

herself personally and help mature his/her personality.
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44.1.1.3. Teacher Autonomy Improvement

Vildan, Tiirkan and Mine concluded that teacher research could improve
their autonomy as teachers. Tiirkan expressed that she was not happy with
the education which was exam oriented. She believed teacher research could
increase the collaboration and dialogue between colleagues thus
professional autonomy of the practicing professionals could be
strengthened. These three teachers worked in primary school settings. The
teachers opinions related to the gains of autonomy of teacher research were
confirmed by several teachers who took part in an action research project
for creating context responsive classroom materials. (The CAR-CLIL
project) (Banegas, Pavese, Velazquez, & Vélez, 2013). Several teachers
reported feeling more autonomous. They attributed their autonomy to the

successful collaborative work.

441.1.4. Collaboration

Teacher research could promote collaboration among colleagues. The
teachers who work together on research projects build up strong
connections. The teachers Halime, Ayla and Tiirkan believed teacher
research would benefit them in increasing the dialogue and collaboration
with their colleagues.

44.1.15.  Keeping Up With Developments

Vildan saw teacher research as a means to keep up in ELT field. She
believed the benefits of teacher research included helping teachers to keep
fresh. The teachers who carry out teacher research read and therefore keep
being informed of the latest trends and applications. She wanted to conduct
teacher research because of that reason.
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4.4.2.Benefits of TR for Students

The direct positive outcomes for the part of students were identified in the
answers of teachers related to their opinions of benefits of teacher research.
These benefits were listed as “understanding student perception, interaction
with students, student self-confidence, and increase in student interest. The
codes in relation to Benefits of TR for Students were shown in the table 4.8

below.

Table: 4.8. Codes in relation to Benefits of TR for Students

Benefits of TR for students

Understanding of student perception
Interaction with students

Student self confidence

w o1 o1 o1 —h

Increase in student interest
TOTAL 18

4.4.2.1. Understanding of Student Perception

The teachers who conducted teacher research before shared their
experiences related to learning students’ perspectives via teacher research.
Fehmi, Murat, Pelin remarked that teacher research was a window into
students’ points of view. Teacher research taught Pelin and Murat what it
meant to start to learn a new language for the first time. It showed Fehmi
how he and his lessons were perceived by his students. Murat also stressed
that the students were really valuable. They were the prominent actors of
our future. The teacher research was an effective means of knowing his

students better.
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4422. Interaction with Students

Zeichner (2006) reports that after the he Madison, Wisconsin Classroom
Action Research Program many teacher claimed that they understood the
importance of talking to and listening to their students. Fehmi and Murat,
two teachers who are experienced in teacher research also shared similar
gains at the end of their previous individual teacher research. Fehmi shared

his personal experience related to student interaction in the following way:

“Since we involve them (the students) in the process,
their interaction with us is effected positively. They feel
happier and safer. It directly effects our classroom
management and how we conduct lessons. If there is a
problem in the interaction the students can never learn
anything. We don’t want that. In order to eradicate this
unwanted situation we always make use of teacher
research.” (Fehmi, D1Primary School, ETR, Interview
Data)

When the interaction with the students strengthened, the teachers started to
understand the causes of the problems better and they changed their
approach to them. They started to see the positive results of their new
approaches. Murat gave the example as:

“Generally the teachers whose students don’t have any
interest towards lessons lose their interest as well. This
stated to happen to me. After a while you think the
students who don’t listen to the lesson don’t want to
learn. However after | encouraged my students to write
me the problems, some students of mine stated “Actually
| was embarrassed to tell you but I hate English. I don’t
want to learn. | was pretending to be listening but |
wasn’t.” After the student told these, the student thought
it was the end. She thought I wouldn’t be interested in
this student anymore. So the student though she would
fail the lesson. However on the contrary, | was interested
in this student more. When | am the teacher of duty in
the school, | talked to this student. The students like her
started to feel that their opinions were taken seriously.”
(Murat, E1High School, ETR, Interview Data)
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4.4.2.3. Student Self Confidence

As for other merits of teacher research, it improved the self-confidence of
students as well building up communication between the teacher and the
students. Teachers Fehmi and Murat remarked that teacher research
increased their students’ self-confidence. The teachers shared some
anecdotes related to increase of self -confidence in students due to teacher
research. As being a part of teacher research process, the students could
contribute to the planning of classroom activities. They could share their
opinions on the way the lessons should be conducted. This developed the
confidence of students as well as catered as a tool to invoke positive

attitudes towards lessons. Murat stated that:

“Last year | attended a professional development course.
One of the foreign teachers told us there that don’t be
afraid of students, they won’t bite you. Don’t be ashamed
of getting their opinions. If you have good interactions
with them, they will love you love English. Therefore
they will concentrate their lessons better. | definitely
agree with this statement. | personally applied what 1
have learnt and | confirm this. | think (teacher research)
is a practice that every teacher should do. We should
ignore the inconveniences that it may bring but see it as a
step in our professional development.”(Murat, E1High
School, ETR, Interview Data)

The students also gained self-confidence after teachers took their opinions
and they made changes in the lessons accordingly. Fehmi stated the
following:

“First of all, when the students understand that their
opinions are cared, they have a different perspective to
the lessons. Additionally, when we solve the problems
with the help of their observations and opinions, we
create an effective learning environment for them.”
(Fehmi, D1 Primary School, ETR, Interview Data)

Murat added that talking to students and taking their opinions mean a lot for

the students and this act is quite important for students to feel that they are
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important members of the classroom community. This can change the way
they see themselves.

“If we don’t value our students they feel worthless, I
can’t teach anything to students who feels themselves
worthless. One of my students came to me and said: “I
have been a student for nine years and it is the first time
a teacher cares about my ideas. This is really painful. |
am not bragging about what | do. This is the way it
should be done. That is why | do it.” (Murat, E1High
School, ETR, Interview Data)

4424, Increase in Student Interest

Murat shared that after he deeply understand the reasons for student failures
and their opinions related to the lessons, he tried to work on students who
are reluctant to learn. He tried to talk to them, after the lessons whenever he
saw them. These students started to like English gradually. He highlights
that in one of his classroom several students started to like English this way.
He adds that he spent a lot of time but it had positive gains for him. The
students became more interested in the lessons and the success of the

lessons improved.

4.4 3. Instructional Benefits

Teacher research was evaluated as a tool which can eliminate or reduce the
problems occurring in the classrooms related to instruction. One of the
striking features of teacher research in this aspect was its relevance to the
actual context. It was also a food feedback tool. The Codes in relation to

instructional benefits were shown in the table 4.9.
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Table: 4.9. Codes in relation to Instructional Benefits

Instructional benefits f

Context specific implications 14

Solution to classroom problems 13

Feedback 5

TOTAL 32
4.4.3.1. Context Specific Implications

The benefits of teacher research also included that it had direct applicable
results to the immediate teaching environment. 43, 75 % of the teachers
voiced that they expected teacher research to be practice oriented. They
believed the results of teacher research should be applicable to their
classroom and it should give them the data for implication. Cengiz stated
when applied in his classroom, the results of the study should work in that
environment. Similarly Ozge expressed the result of the study should easily
be applied to the classroom. Halime requested the research results must be
immediately practiced in the classroom and they should work. Seray and
Giray also stated that the teacher research should reflect the context very
well and at the end of the research, there should be suggestions for
implication. Mine added that the teacher research was research where the
actor of the specific context played an important role; therefore the
problems could be solved fast. Nalan was also another teacher who
emphasized the importance of the capability of teacher research to respond
different contexts well due to its context oriented nature. She therefore
advocated that it worked well in implications for practice. Seray commented
that reading teacher research could also benefit teacher in terms of providing

teachers with sample cases to benefit from.
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In the interviews, the teachers Murat, Fehmi and Seray implied the
importance of applicable results to classrooms. Fehmi believed the theory of

teacher research was easily reflected into practice. He stated that:

“Teacher research is quite ecasy and it is effective for
your career. It is really important. Maybe it is an exercise
whose practice and theory the most closely connected.”
(Fehmi, D1 Primary School, ETR, interview data)

Seray also advocated that she was a researcher who believed the
implications part of the research was the most important section of a
research. She therefore gave the reason that teacher research addressed
implications for why she wanted to carry out teacher research in the future.
She also believed that teacher research, although presented an additional

workload to teachers, had the potential to improve our education system.

Murat evaluated teacher research as having the potential to actually work in
the classroom because he believed this research type was more realistic. He

voiced this as:

“We can say that teacher research is more realistic
compared to other research teachers carry. Because
teachers see the students personally and they can
experience whether the results of the study works in the
classroom form first hand. He knows the students.
Sometimes students can fill the surveys for the sake of
filling; the teachers can understand this kind of an
interaction better. Although it is possible for researchers
too, the teachers can control it better since they know the
students. I have been using teacher research for
years. The person who carries out the research should try
to understand the teachers and the students for a while if
not very well. They should know the classroom
environment.” (Murat, E1High School, ETR, interview
data)
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4.4.3.2. Solution to Problems

The teachers who highlighted that the teacher research was useful to solve
the problems which occurred in the classrooms included Fehmi, Murat,
Halime, Ayla, Giray, Nalan. Giray stressed that with the help of teacher
research teachers could do their job easier. Nalan identified the aims of
teacher research as giving suggestions for the solutions of the problems. She
also commented that during the research process other stakeholders such as
other teachers, parents, administers could also be consulted and included in
the problem solving. Fehmi believed with the help of this research the
teacher could identify and solve the problems in the classroom. He
commented that teacher research has positive merits in terms of classroom
management. Since the students were great observers, he could correct the
mistakes minutely in the light of their comments. He commented this
feature was very favorable for him. In addition to these ideas, Murat who
conducted teacher research added that he corrected his mistakes in the class,
and dissatisfactions were diminished by the side of the students. Murat
expressed that even though he spent some 5 or 10 minutes of his lesson for
teacher research and at least 45 minutes for data analysis, he believed he
gained valuable times, hours indeed by tracking the shortcomings before
they turned into serious problems. Therefore he stated that he “dressed the

wounds, before they turned into gangrene.”

4.4.33. Feedback

During the interviews, the teachers Murat and Nalan specified that teacher
research provided feedback for their lessons. Murat likened the function of
teacher research for his lessons as the compass for a sailor. He could
determine his route in the lessons with the help of teacher research. Nalan
stated that although teacher research did not challenge her beliefs related to
how the lessons should be conducted, she learned a lot from them. She

believed teacher research provided clear feedback from her students and
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colleagues. Murat also added teacher research provided valuable feedback
for the parent meetings as well. He could understand the underlying
problems and could explain them to the parents with the help of teacher
research. In this way parent could also track their students. Oner and Pelin
believed teacher research helped them to be able to evaluate their lessons
more objectively. Tiirkan also stressed the importance of carrying out the

teacher research in an objective way to utilize it in the best way.

4.5. Difficulties of Teacher Research

In the study the teachers were asked about their problems in terms of using
teacher research as a professional development tool. The teachers shared
their opinions related to the applicability of teacher research considering the
conditions in their working environments. They also shared their individual

concerns about this research movement.

4.5.1.Concerns Related to TR

The reservations which were explained by teachers were compiled under the
sub themes reliability, validity and legitimacy. The teachers were concerned
with the reliability of data mostly. The codes in relation to concerns related

to TR are compiled in the table 4.10 below.

Table: 4.10. Codes in relation to Concerns Related to TR

Concerns related to TR f
Reliability 8
Validity 4
Legitimacy 1
TOTAL 13
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45.1.1. Reliability/ Validity/ Legitimacy

The teachers Tiirkan, Vildan, Giray, Inci, Fehmi, Murat, Halime, Mine, inci
(56, 25% of the teachers) commented on the issue of reliability and validity
and legitimacy. Giray stated that teacher research could open new ways for
teachers, especially when they couldn’t find direct answers to their specific
problems in literature. However, if done by unqualified people, it might not
be reliable. Tiirkan stated that not being taken seriously while conducting
the research could be one of the problems that the teachers might encounter.
Also the concern for the reliability of the data obtained from a teacher’s own
students constituted a big part of the reservations of the teachers. Tiirkan
defended that the answers to the questions would be biased since the
students tend to give answers that their teachers want to hear. Fehmi also
added that the low number of participants is a great obstacle for teachers and
if the target group for the research has negative thoughts related to English,
their answers would be affected by this fact. Inci stated the students gave
evasive answers or they can’t reflect their ideas well and Vildan and Halime

pointed the student weren’t objective.

There were also several suggestions of teachers to increase the reliability
and validity of the teacher research. Giray proposed adding teacher
observation to the data collection methods and Inci warned teachers to
attentively monitor every step of the research process. The teachers who
conducted teacher research contributed to the theme describing their
experiences related to data collection and the reliability of the data. Nalan,
Tarik and Metin also suggested that if the research was conducted carefully
and systematically, reliability of the data would be high.

Murat shared the solution he found to improve the reliability of the data
gathered from students. The teacher reported that it was important not to let
the student feel that they could direct the teacher easily with their feedback.

He stressed that this would lead some of the students to exploit the teacher.
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In order to prevent this he announced his students that he wouldn’t
necessarily have to do everything written in the feedback forms. He needed
to observe and confirm them. However this time, students lost their
enthusiasm to fill the feedback forms or questionnaires. Upon noticing this
decline the teacher selected some of the excerpts from the student
feedbacks. He especially picked from the ones which weren’t necessarily
confidential or caused offense to the students who wrote them. He read them
out loud in the classroom and explained the reasons of the problems which
were mentioned by the students. Realizing each one of their notes was
noticed by the teacher, the students were more attentive, constructive and

enthusiastic the next time.

4.5.2.Problems Related to Application

Even though the teachers believed teacher research had a potential to
positively affect their practices in the classrooms and their professional
development, they shared their opinions of the difficulties in the application
process. The codes in relation to problems related to application are shown
in the table 4.11.

Table: 4.11. Codes in relation to Problems Related to Application

Problems related to application f
Workload/limited time 15
Resources-expertise 8

Difficulties in data collection

Negative school research culture 4
Lack of Teacher autonomy 4
TOTAL 36
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452.1. Workload/Limited Time

As for the applicability of teacher research, all of the teachers in the public
primary school case stated that teacher research wasn’t applicable in their
school context. The problems of applicability which were addressed by the
teachers were the problems related to time, heavy workload. Ayla and
Vildan stated that her existing workload was heavy. Therefore they
wouldn’t be able to allocate time for teacher research. They had to follow
the program within a specific time limit. Vildan stressed that she could
hardly follow the lesson program. She specified that she had to complete a
pre-arranged syllabus on a determined time. In the school they had to spare
time to celebrate some special occasions. This also was a problem for her to
conduct teacher research. Vildan expressed that even though teacher
research was useful, the teachers tend to find more practical solutions for
their problems rather than conducting detailed research. Since they had a lot
of workload including paperwork of school, they preferred talking to their

colleagues about their problems.

Tiirkan, another teacher who works at a public primary school stated that,
because she had so many students and heavy workload, teacher research
wasn’t applicable for her as well. The teachers who stated that they can’t
conduct teacher research due to their heavy workload and time problems
also included two other teachers from private university setting. These

teachers shared their doubts related to teacher research.
Tarik believed that teacher research would add to the existing workload of

teachers. Seray was also another teacher who cited time limitations and the

heavy workload of teachers as the source of doubts for teacher research.
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45.2.2. Resources/ Expertise

During the interviews for the difficulties of conducting teacher research, the
lack of resources and knowledge was an important topic that came up. Mine
claimed that teacher research might work in university setting but not in
schools that were associated with MONE. She didn’t consider all the
teachers had the necessary technical knowledge to carry out teacher
research. They wouldn’t define their research problems clearly or conduct it
properly. She added that the teachers who pursued master degree might
know about teacher research but others especially senior teachers, might not
even know the term. Additionally, Ozge shared that she had never heard the
term teacher research before. She was informed about teacher research
during the research process. The teachers who expressed that teacher
research could be applicable with the training of the teachers were Mine,
Murat and Nalan. They supported the idea that if the teachers were provided
with the necessary sources and knowledge, teacher research could be

applicable in the schools.

Mine cited that even photocopying was a heavy burden on the teacher if the
institution didn’t support them in this matter. The statement of Ozge, Ayla
and Vildan who worked at a Public primary school corroborated with what

Mine commented.

45.23. Difficulties in Data Collection

Another impediment for the applicability of the teacher research was the
difficulty of data collection. Some teachers voiced that they were
discouraged by the data collection process. Yeliz stated that participants
consent and the permit of the host school was one of the biggest problems
that a beginner teacher researcher might come across. Seray added that the
difficulties of the teacher research included getting necessary approvals and

permits during data collection process. However, Yeliz added although it
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was hard to apply teacher research, it wasn’t impossible for her. The doubts
of the teachers of teacher research also included the inability to find
voluntary participants or teachers to collaborate with. Halime and Seray
were the teachers who had the concerns related to voluntary participation.
Seray stated the following:

“In the classrooms where the students abstain from
responsibilities and even homework, application of
teacher research is really difficult.”(Seray, F1 University,
ITR, Survey Data)

45.2.4. Negative School Research Culture

Ayla commented that since there wasn’t school support, the teacher
research wasn’t applicable for her. Tiirkan also stated her school culture
wasn’t suitable for conducting teacher research. Seray stated that she
happily wanted to conduct teacher research as long as the institution
supported her. The last comment in the applicability problems of this
research belonged Halime. She stated that teacher research could be hard for
her to apply this research due to student profile in her school environment.
Vildan stated that the features of her school weren’t supportive of teacher
research. Ozge stated that the most eminent problems that a teacher
researcher might come across included finding people to ask questions in
case of hardships. Lastly Murat added the harsh comments of students as
another difficulty for teacher research. He stated that occasionally, the

students wrote unfair negative comments which could cause hard feelings.

45.2.5. Lack of Teacher Autonomy

The teachers stated that applying the results of teacher research could be
difficult due to factors which weren’t related to teachers. Vildan stated that
she didn’t want to conduct teacher research since the research was not
realistic. Even if she came up with solutions, the solutions wouldn’t be
applied in her classes. She shared her experiences related to research in the
field of ELT. She stated that this research wasn’t applied in schools
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therefore she foresaw that the teacher research would share the same fate.
The teachers Tiirkan and Giray noted that the teachers weren’t the only
stakeholders in the educational decision making. Therefore teacher research
might not eradicate all of the problems that teachers face. Giray specified it
as:

“Since we are teaching in the light of instructions which
are given to us, I don’t believe teacher research would
make a great difference. However, it can lead to small
scale changes in classrooms.” (Giray, D1 Primary
School, ITR, survey data)

The teachers Nalan and Seray reported that permission of the schools to
conduct teacher was quite important in the application of this teacher
research. Seray believed that; when the institution didn’t support teacher

research, it was unethical to conduct it.

Nalan also added that:

“If the institution does not allow you to do this research
you cannot do anything you are just an employee there
so you have to obey the rules you have to persuade the
people, the authority above you so it would be really
hard. ... Luckily I have never faced the difficulty but I
hear some these kinds of things from other institutions.”
(Nalan, C1 University, ETR, Interview Data)

4.6.Motivation for Teacher Research

The teachers in the study had several motives for conducting teacher
research. The motives included the problems in education and the intrinsic
desire to improve the quality of lessons as well as the desire of teachers to
improve themselves as professionals in the field. The codes in relation to

motivation for TR are shown in the table 4.12.
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Table: 4.12. Codes in relation to Motivation for TR

Motivation for TR f
Intrinsic desire for improvement 11
Problems in classroom 5
Academic success 2
Prior benefits of TR 1
TOTAL 19

4.6.1. Intrinsic Desire for Improvement

The teachers Murat, Fehmi and Nalan stated that in order for teacher
research to be applicable the intrinsic desire and interest of the teachers
were the necessities. The teachers were expected to spare their times and
efforts for this work, therefore they should desire to do it. The teachers
Vildan, Nalan and Mine also suggested that teacher research shouldn’t be a
compulsory practice. Nalan insisted that if the teacher research was
compulsory, there would be the danger of the decrease in the quality of it.
Mine and Vildan also added the teachers would disagree with the idea of

compulsory teacher research due to their workload.

In the interviews, the teachers shared their motivation for conducting
teacher research. The dominant motive was the intrinsic motivation of
teachers to become more effective teachers. The teachers who mentioned
intrinsic motivation during the interviews were Murat, Fehmi, Seray, Nalan
and Vildan. Seray stated the importance of intrinsic motivation for her

desire to conduct teacher research in her own words as the following,

“I can cite the desire to improve myself and the
classroom dynamics for my motivation to conduct
teacher research. | think how | can carry out my job
better. This motivates me to do action research. .... If
you are a conscious person and you have researcher
personality, conducting action research is meaningful for
you. You learn from it. If you can publish your research
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you feel satisfied. You can state that you are different
from others. You can say | am a teacher who still gives
importance on improvement. I don’t feel satisfied with
what | know. Action research shows you still want to
improve yourself. Therefore only the teachers who have
high motivation will conduct it.” (Seray, F1 University,
ITR, interview data)

She also stated the fact that she works at a private institution also affected
her desire to improve herself as a teacher. She shared her opinion that
different from the teachers who don’t have a reason to improve themselves
or who can easily get by with their existing knowledge, she wants to

become better since she works at a private institution.

Vildan stated that, although the opportunities weren’t very supportive, she
would try to make the conditions better if she wanted to conduct teacher
research. These words confirmed that the intrinsic motivation could help

teachers to overcome problems in some cases.

4.6.2. Problems in Classroom

The problems that the teachers face in their lessons or in the education
system also motivated some teachers (Murat and Mine) to conduct teacher

research. Murat exemplified the education problems as:

“I have encountered teachers who have just completed
their  pedagogic formation education. | have
conversations with them. The teachers believe their job is
to enter into classrooms, lecture their subjects and leave.
The aims and objectives are only on paper. They aren’t
realized in real life. We believe we know teaching by
memorizing European methodologists’ approaches.
Unfortunately teaching cannot be realized this way. |
don’t claim that I am perfect. I may not know everything
that every pedagogic say. You can be a teacher even if
you miss a few things in theory but you can’t be a
teacher if you can’t handle the practice. There are
teachers who can’t speak a word of English. I had a
teacher in high school he was admitting this. He was
preparing us for general English exam. | still have some
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students who complain about this deficit. (The fact that
English teachers aren’t able to talk in English fluently
themselves) ...... Therefore we can save the patient.
Maybe we can only realize it in the future. If everyone
does this (teacher research) and there can be unity, this
ship can be saved. However if everyone tries to put a
hole in it, it sinks. “(Murat, E1High School, ETR,
Interview Data)

Mine specified that the problems in her classroom motivated her to conduct
teacher research. Seray stated when she encountered recurring problems;
she would consider teacher research as a tool to solve them. She also stated
that finding ways to change classroom routine motivated her to conduct
research. The students could be bored of the routine activities if they
weren’t changed. Teacher research could be the means of adding variety to
the lessons.

4.6.3. Academic Success

The teachers Vildan and Mine specified the desire to attain academic
success as the source the motivation for teachers to carry out teacher
research. Vildan expressed that the teachers who wished to have an
academic career would find teacher research useful. However other teachers
might not prefer this form of academic development. Mine stated that her

master studies motivated her to carry out teacher research.

4.6.4. Prior Benefits of TR

Murat added the fact that he saw the positive effects of teacher research in
his classroom motivated him even more to conduct teacher research. He
suggested that he personally observed the benefits of increased teacher
awareness, to be able to evaluate the classes effectively, as well as increase
in student interaction and motivation. He stated that he conducts teacher

research at more frequent intervals after seeing the good results.
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4.7. Opinions of Teachers of Teacher Research

In this part the opinions of teachers related to teacher research as a
professional development tool is compiled. The teachers explained what the
term teacher research meant for them. They expressed their thoughts and
concerning this professional development tool. The teachers also stated
whether or not they wanted to conduct teacher research projects in the
future.

4.7.1.As a Professional Development Tool

Teacher opinions of teacher research as a form of development tool are
listed in the table below. The most frequent opinion among teachers was it
being responsive to their problems. The codes in relation to opinions of
teachers of TR as a professional Development Tool are shown in the table
4.13.

Table: 4.13. Codes in relation to Opinions of Teachers of TR as a

Professional Development Tool

—h

As a professional development tool

[N
w

Responsive to teacher problems

Provider of the position of teachers as researchers
Unsuitable for teachers who lacks expertise
Owned by teachers

Useful

Evaluative

Reliable

Context embedded

Different from academic research
Subjective
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4.7.1.1. Responsive to Teacher Problems

The teachers Oner, Nalan, Metin, Vildan, Ayla, Tiirkan, Halime,
Seray, Tarik, and Giray stressed the fact that teacher research addressed
teachers’ problems. They regarded it as a way of solving their problems
related to teaching or improve their practice. They evaluated teacher

research as a practice which is relevant to their needs.

4.7.1.2. Provider of the Position of Teachers as Researchers

The role of being the teacher and the researcher at the same time invoked
different opinions in teachers. Some of the teachers stated it would be hard
and challenging task (Tarik, Yeliz), some teachers remarked these different
roles could be beneficial in that it could cause teachers to be a more
observant (Mine, Inci) and due to their unique position they could contribute
to the field from different perspectives (Metin, Fehmi). Some of the teachers
stated although being a teacher and researcher at the same time was a
challenging task, the benefits outweighed the difficulties (Oner, Seray, and
Nalan)

“l think it had both advantages and disadvantages.
Sometimes, it is hard to see and one's own faults.
However, | believe that as a researcher, a teacher must
have overcome these problems, and are eager to
approach teacher research as a powerful tool to improve
his/her skills. And in this sense, | believe it might be
even better because a teacher herself is also the only one
who will see her mistakes or practices need improvement
when looked with an open mind. Furthermore, because
s/he is the one who see these, it is highly possibly for
him/her to be more willing to improve himself/herself
and because s/he knows her/his situation better, the
possible solutions s/he come up with are going to be
most likely applicable ones for her/his case. Sometimes
people do suggestions, yet they may ignore their
applicability in different situations.”(Nalan, C1
University, ETR, Interview Data)

“The teachers who are going to conduct teacher research
and teach at the same time have to be determined. They
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4.7.1.3.

Some of the teachers advocated that teacher research couldn’t be done by

every teacher. Some suggested that teacher research should be conducted by

experts

who stated inexperienced teachers might have problems in conducting

teacher

have to be patient and forward- thinking. Only this way,
teacher and researcher double role could be
accomplished.”(Halime, E2 High School, ITR, Survey
Data)

Unsuitable for Teachers who Lacks Expertise

while the experts listened to the views of the teachers. The teachers

research included Giray, Mine, Halime and Ayla. Mine suggested

that only experienced teachers should conduct teacher research.

4.7.1.4.

Mine and Nalan also highlighted that teacher research was context
embedded. Teacher research reveals the problems which they face in

“It 1s good to receive the teachers’ opinions but research
can be conducted only by experienced teachers. I don’t
think that any teacher is capable of conducting a
research. It is a tough task.... It is very useful to find
solutions for many problems however teacher should not
be himself or herself to conduct the research. (Mine, C1
University, ITR, Interview Data)

Context Embedded

specific places where their teaching is embedded.

“A good teacher research, I think, must focus on specific
characteristics of the context where the teacher is
working. | believe every single teaching context is
unique and must be evaluated accordingly. Therefore, a
good teacher research cannot ignore the effects of school
environment, parents, students, administers, and other
possible factors which make the place special.” (Nalan,
C1 University, ITR, Interview Data)
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4.7.1.5. Different from Academic Research

In the interviews, the eminent differences between teacher research and
academic research as perceived by the teachers were included the fact that
the teachers knew the context, participants and problems better and that

academic research were sometimes inconclusive.

“What happened at the end of that research? (Academic
research) Where did they gather the results? What was
found in the analysis? The students aren’t aware of those.
They just fill out forms and that is it. They students and
other stake holders should be notified about the results
but nobody cares to do that.”’(Vildan, A2 Primary
school, ITR, Interview Data)

Murat and Fehmi highlighted that one of the biggest differences between
teacher research and research which were conducted by researchers as some

researchers don’t have classroom experience which causes inconveniences.

“In teacher research, the effectiveness is 100%... since
other researchers are outsiders they wouldn’t know much
about the classroom environment. Therefore teacher
research would be more effective since teacher can make
better observation.” (Fehmi, D1Primary School, ETR,
Interview Data)

“The students may sometimes fill out the surveys for the
sake of filling them. They don’t take it seriously. The
teacher can track it better. Although the tracking is also
possible for other researcher they don’t know the
students well... even though they don’t know the
students and the teacher well, they need to know about
teaching.” (Murat, E1High School, ETR, interview data)

4.7.1.6. Evaluative

The teachers who work at Private High school in our study, considered

teacher research as a tool for evaluating their current classroom activities
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and practices. Murat answered the question “What are the assumptions
behind teacher research and its potential benefits?” as; he could learn
satisfactions and dissatisfactions, in the end necessary steps were taken
accordingly. Cengiz defined teacher research as a way of finding out
whether teachers were aware of the developments and whether or not they
could apply new methods to their classes. Halime stated that teacher
research provided the opportunity to investigate herself and her lessons. If

there were mistakes or problems, help her to try out new ways.

4.7.1.7. Owned by Teachers

Oner and Mine stressed the importance of including teachers into research
process and the fact that teacher research was conducted by teachers or from
beginning to end was a good advantage for the teachers.

4.7.1.8. Useful

In the survey, the teachers Oner, Halime, Tiirkan, Giray and Tarik evaluated
teacher research as a useful practice. Tarik and Oner elaborated on the topic

the following way:

“Since I have never seen teacher research before I don’t
know it well. As far as | understood, it could be useful in
problem solving and professional development. | believe
it would serve us well if it is conducted seriously and in a
comprehensive way.”(Tarik, F2 University, ITR, Survey
Data)

“The research is done by people who actually have a

realistic idea of the possible problems. Therefore it is
useful.” (Oner, C1 University, ITR, Survey Data)
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4.7.1.9. Subjective

Tiirkan was the only teacher who highlighted that teacher research has the

feature of subjectivity.

“Teacher research is critical, supportive of professional
development and teaching profession but it is
subjective.” (Tiirkan, A1l Primary School, ITR, Survey
Data)

4.7.1.10. Reliable

Two teachers Murat and Tiirkan regarded teacher research as reliable. Murat
stated that teacher research was reliable due to the fact that the students
were more comfortable expressing themselves in written feedback forms or

questionnaires that he prepared.

4.7.2.Future TR Works

The teachers discussed whether or not they thought they would do teacher
research. The answers and their reasons were presented below. The codes in

relation to future TR projects are shown in the table 4.14.

Table: 4.14. Codes in relation to Future TR Projects

Future TR projects F

No Desire for future TR works 12
Desire for future TR works 10
TOTAL 22
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4.7.2.1. No Desire for Future TR Works

The teachers who stated that they wouldn’t like to carry our teacher research
included Oner, Mine, Halime, Vildan, Seray, Tarik, Fehmi and Giray. Inci
stated that she tried to carry out teacher research from time to time but due
to the workload and time constrains, it wasn’t always possible. The
dominant reasons the teachers cited for not wanting to conduct teacher
research included the lack of time and the fact that they didn’t feel
themselves capable enough to conduct teacher research. Mine, Fehmi Tarik
and Inci stated that lately they had a very busy work schedule. Giray stated
he didn’t feel himself capable enough. Halime specified that she wasn’t
determined enough to be able to finish a teacher research project. She stated
that:

“No I wouldn’t want to do it. For the professions which
include dealing with people, doing research and
concluding it, is very hard. In order to carry out research
one has to be determined. I don’t feel myself determined
enough.” (Halime, E2 High School, ITR, survey data)

4.7.2.2. Desire to Conduct Future TR Works

When the teachers were asked the question whether they would like to carry
out teacher research the teachers who answered positively were the teachers
Nalan, Murat, Cengiz, Ayla, Tirkan, Giray, Seray and Yeliz. The reason
that the teachers gave included contribution to the field (Nalan), being
aware of the problems (Murat, Tiirkan) solving the problems and unearthing
useful information to use in class (Ayla) and to become a better teacher
(Yeliz).

4.7.3.Features of Good TR

Lastly in this section the opinions of the teachers of the features of good

teacher research were examined. The identified features were being
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repeatable, being responsive to the needs and different perspectives. The

codes in relation to features of good TR are shown in the table 4.15 below.

Table: 4.15. Codes in relation to Features of Good TR

Features of Good TR

Repehtable
Reépbisive to the needs
Refl8cByve of different perspectives

pilegicy 8

N N = S 1 )

4.7.3.5. Repeatable /Responsive to needs and Different Perspectives

Halime, Oner and Giray believe that a good teacher research should be
repeatable. Oner states even if the conditions weren’t 100% the same, partial
generalization (should) be obtained to work on, adapt and improve. Halime
also believes it should have informative implications for people who wanted
to replicate it in their environments. Halime suggested that good teacher
research should deal with contemporary needs. Lastly according to Fehmi a
good teacher research needed to represent different viewpoints. The target

group and the research questions should be selected with utmost care.

4.8. Teacher Needs to Conduct Teacher Research

In the study, the teachers who conducted teacher research (Murat, Fehmi,
Nalan, Inci) mentioned the positive outcomes of the conduct to their
personal and professional developments. The teachers who didn’t conduct
teacher research also shared their ideas related to the potential benefits and
their positive attitudes towards it. However teacher research is far from
being a common activity among the teachers studied. Only four teachers out

of 16 stated that they were actively making use of teacher research. The
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teachers listed their needs for this research to be a more prevalent activity

among them.

4.8.1. Technical Needs

The demands of teachers to ease their participation in teacher research as a
form of professional development included their desire to work in a more
flexible schedule, help during data collection process, training and being
provided with necessary resources. Interestingly in the study some of
teachers demanded that teacher research should be a compulsory process to
generalize its use among practitioners. The codes in relation to Technical

Needs of Teachers for TR are shown in the table 4.16 below.

Table: 4.16.Codes in relation to Technical Needs of Teachers for TR

Technical needs f
Resources 12
Compulsory research conduct 10

Flexibility of lessons hours
Help during data collection
Training

Experienced assistants

N NS - IR

Action Research Center

TOTAL 45

48.1.1. Resources

The teachers also specified that they needed resources to be able to do
teacher research. They demanded technological resources such as software
programs or data bases (Tiirkan, Ayla) or the materials or documents which
would be used during data collection process or during literature review

(Oner, Mine, Cengiz, Ozge, Metin, Vildan and Yeliz.)
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4.8.1.2. Flexibility of Lesson Hours

In the surveys, the teachers touched upon the issue that as practitioners who
need to keep up with a pre-arranged program, it was hard for them to spare
the necessary time to conduct teacher research from beginning to end. The
teachers demanded that extra duties should be lessened for the teachers who
were carrying out research at their classes. These teachers also demanded
less workload from their institutions. (Seray, Oner) The teachers suggested
allocating the teachers off- time to conduct research (Oner) or they
demanded that sometime of the academic year should only be spared for
conducting research (Cengiz, Vildan). Another proposal related to time was
arranging teachers’ lessons or other duties’ due dates flexibly to let them

carry out teacher research (Oner, Fehmi)

4.8.1.3. Training

Training was needed in order to spread teacher research use among teachers.
Most of the teachers in the study expressed that they didn’t feel themselves
capable enough to carry out teacher research. Therefore teacher research
education and training was demanded by teachers (Mine, Inci, Ayla,
Tiirkan, Cengiz, and Pelin). The teachers also suggested that the students
should also be involved in the training process.

“I want to do teacher research. First | really want to be
aware of everything about teacher research: I can’t find
myself skillful and informed enough.”(Mine, C1
University, ITR, Survey Data)

“The colleagues, school and the students should be

trained about this issue. Teacher trainers should be

placed to schools for this education.”(Tirkan, Al

Primary School, ITR, Survey Data)
Tarik and Vildan proposed that experts could be involved in the teacher
research process. Vildan stated that the teachers should observe the class

and the researcher should analyze the results.
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48.14. Help During Data Collection

The teachers who conducted teacher research remarked that while they were
conducting teacher research the motivation and the positive attitudes of the
students during data collection were the most helpful aid to ease the process.
A case mentioned by Nalan in which the research process was halted due to
the lack of the permission and collaboration for data collection by one of the
parents.

“Most helpful thing while conducting teacher research is
people's willingness to take part in your research. All the
other problems are minor and can be handled once you
have willing participants who want to share their beliefs,
opinions, and experiences with you, and open to be
observed and interviewed or other stuff you want to use
to collect your data... From whom you collect your data
actually is very important if you have to work with your
students your students have to consider your research
positively. They should be voluntary. ... Sometimes you
may need to work with the outer community; other
people, parents, students’ parents. Maybe their interest is
definitely important. In one of the cases for example we
were doing a research with students at a primary school
and one of the students’ parents did not let us do that and
we were stuck there. So people’s permission and their
willingness are definitely important. And they need to
give correct information they need to be honest so they
have to be voluntary, really willing to do that.”(Nalan,
C1 University, ETR, Interview Data)

Inci highlighted the importance of positive reactions during the research
process, Seray commented on the importance of student motivation and
Murat stated that he appreciated constructive criticism and feedback of his
students in the research process. Yeliz who didn’t conduct teacher research
also remarked she expected positive reactions from their students in the data

collection. This would make teacher research process successful.
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4.8.1.5. Compulsory TR Conduct

Some of the teachers (Vildan, Fehmi, Murat, Seray, and Ozge) believed if
the institutions require teachers to do teacher research as a compulsory duty,
the prevalence of teacher research could be assured. They believed this
would have positive effects on education. The teachers Murat, Vildan and
Ozge defended that the teachers tend to do the things that they are required
by an authority. Since teacher research is a beneficial practice, the teachers

should do it even if in the form of a compulsory duty.

“As a nation, we are fond of our comfort. If this practice
was compulsory, the institutions could control whether
or not the teacher research was carried out.” (Murat,
ETR, E1High School, Interview Data)

The teachers Seray and Fehmi stated that the teachers need to meet this form
of professional development. Therefore, their first teacher research could be
compulsory to make the widest possible population of teachers to get to

know this research type.

“In order to make progress, we should make teacher
research compulsory. If it was compulsory, the teachers
who had never conducted it would have to do it. They
would get the chance to have feedback from their
classrooms. They could find the chance to fix the
problems that they missed. This would have positive
effects on education. The teachers who are voluntary are
already doing teacher research, but if it was compulsory,
a general improvement would be observed.
Institutions could monitor it.”(Fehmi, D1Primary School,
ETR, Interview Data)

“Actually, I believe this research is necessary. Today the
teachers don’t have to carry out research. However the
teachers compare what they do with their salary. They
just lecture and go out. They don’t feel the need to
improve themselves or their classes. Therefore, | believe
teacher research should be compulsory, not only in
universities but in other schools too. ... Some teachers
are pursuing master or PhD. They can carry out teacher
research but other teachers may not have this capability.
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It is the institution that will provide the teacher this
feature. Therefore the research could be advertised in
schools. It could be compulsory. The teachers at least
could choose one topic and they are required to conduct
research on it. Even though it brings extra workload, |
believe this will be good for our education. ... The
teachers who work at universities for example are
exposed to a training session, this research training could
likewise be compulsory. In high schools for example it
could be for a semester. I don’t argue that everybody
should be equal, but even if not in many numbers, the
teachers should conduct research to know it, to make use
of it.” (Seray, F1 University, ITR, Interview Data)

48.1.6. Action research Center

Seray suggested that a nationwide action research center could be
established to generalize the use of teacher research among practitioners.
She stated that the institutions should send some teachers for training to this
center at some specific periods. This center should require them to finish a
teacher research project to finish the training. The teachers could get
feedback related to their teacher research projects. The excepted ones could
be published and this way teacher research training could be effectively

provided for teachers.

4.8.2. Motivational Needs

The teachers’ motivational needs to conduct teacher research included
encouragement from the manager and school community for teacher
research, awards and publication opportunities for their studies. The codes
in relation to motivational needs of teachers for TR are shown in the table
4.17.
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Table: 4.17.Codes in relation to Motivational Needs of Teachers for TR

Motivational needs F
Awards 6
Encouragement for TR 6
Publication opportunities of TR 2
TOTAL 14

4.8.2.1. Awards/Encouragement/Publication

The suggestions for the initiation and sustainment of teacher research as
a professional tool included material awards and incentives as means of
encouragement for teacher research among teachers. (Nalan, Tarik, Seray,

Cengiz, Murat)

In the interviews, Seray and Murat suggested that teacher research
should be introduced to teachers. The positive examples and successful
cases should be shared with teachers to encourage them and to let them
know that they could also benefit from the similar results. Workshops and
presentations could be held to make teacher research a common practice.
Seray suggested that one of the most important elements of motivation for

teachers is the publicity of teacher research.

4.8.3. Environmental/ School Culture Needs

The teachers Seray and Nalan especially focused on the importance of
the attitudes of school managers towards teacher research in order to be able
to do it. Apart from that the factors related to school research culture and
other environmental needs of the teachers were listed in this section. The
codes in relation to environmental/school culture needs of teachers for TR

are shown in the table 4.18 below.
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Table: 4.18. Codes in relation to Environmental/school Culture Needs of
Teachers for TR

Environmental/ school culture needs f
Positive manager attitudes towards TR 15
Supportive manager towards teacher opinions 8
Supportive school community 6
Innovative school environment 2
TOTAL 31

The teachers emphasized during the study that, school support was
indispensable for a successful and quality teacher research application.
Some of teachers underlined that the teachers could easily give up
conducting research without school support, (Fehmi) and the permission

from schools was the first step of conducting research. (Seray)

4.8.3.1. Supportive Manager Towards Teacher Opinions

Some of the teachers (Tiirkan, Metin) described their idealized school
setting as having the qualities of being reliable, objective and ethical as well
as keeping up with national and international developments. Seray stressed
that the institution should listen to their teachers and value their opinions.
The institutions should believe in teachers (Murat, Giray). The institution
should also support teachers’ decisions (inci, Pelin). The institution must be
open to new ideas of teachers and should provide a constructive

environment. (Murat)

4.8.3.2. Positive Manager Attitudes Towards TR

The attitudes of school manager played an important role in the decision of
teachers whether or not to carry out teacher research. While a welcoming
school manager who was open to new ideas and the application of the

teacher research, motivated teacher to conduct teacher research, the
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restrictive school managers inhibited teacher research process altogether.
The teachers Nalan and Oner reported that although they did not face this
problem themselves, they were aware of the institutions where conducting
research was not welcomed. They stated,

“There are places where managers do restrict research.
They may not be happy with the idea of teachers dealing
with other things such as research or attending seminars,
etc. except giving instruction to students. Though not
frequent today, Turkey has seen times in which
academicians weren't allowed to do postgraduate studies,
let alone do research in the institutions. Even today there
are some universities which do not let their staff,
especially instructors of English giving compulsory
English courses at universities, or prep school teachers
follow postgraduate studies.” (Nalan, C1 University,
ETR, Interview Data)

“It (school managers’ attitude) plays a gigantic role.
Some managers restrict research for no apparent reason
which is a big discouragement.” (Oner, C1 University,
ITR, survey data)

Seray was another teacher who highlighted the importance of the attitudes
of school managers towards teacher research. She believed the first
determinant factor for her whether or not to carry out research was the

consent of the manager.

“The institution plays an important role. If you want
to conduct action research your school should support
you. You cannot just go and carry out the research.
You need their consent. If the school grants this
consent you can conduct the research if not, you can
give up doing it... conducting research without
permission is not ethical... The school should first
give you permission; second if you need any kind of
approval related to the conduct of research, the school
should provide them.” (Seray, F1 University, ITR,
Interview Data)

The teachers who believed that managers’ positive attitudes to research
influenced teachers positively included Tarik, Murat, Giray Seray and
Metin. Tiirkan stated that managers should eradicate obstacles for teacher

research. Vildan also stressed the importance of managers’ guidance. Nalan
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stressed the attitudes and support of managers in a way ensured the success
of her research.

“I feel lucky because I am working with people who
support me to realize my dreams from the very first
days. Even sometimes my research requires these
managers involvement; they willingly contribute to
these studies. For all research stuff | have
administered, they are willing to learn what the
research is about, they like to comment on them to
make them better or to give a different perspective, or
to share their experiences. Therefore, it is a success to
conduct research here.”(Nalan, C1 University, ETR,
Interview Data)

The teachers who reported that their institution let their research conduct or
would let them if they were to ask the school included Metin, Fehmi, Inci,
Seray, Murat and Nalan. Some of the teachers (Murat, Nalan, Mine, and
Giray) also voiced that they appreciated the fact that the school let them
pursue postgraduate degree and do the necessary program arrangements as a
form of school support. Seray however expressed that even though her

school let post-graduate studies; their support might not be consistent.

“They support us and let us take master courses, but
sometimes even they support this conduct, they may put
some obstacles.” (Seray, F1 University, ITR, Survey
Data)

4.8.3.3. Supportive School Community

Along with managers’ support, the attitudes and assistance of school
community were also important for teachers. The behaviors and attitudes of
the students as well as the colleagues affected teachers’ research conduct
considerably. In the surveys, Nalan and Mine stressed the importance of the
attitudes and help of colleagues and school community do research process.
Fehmi also stated:

“The teacher can only strive for to a certain extent
alone... The institution creates the optimum conditions
for education more easily compared to teacher...
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Without the institution, the teachers can do little.
Unfortunately there aren’t many institutions which
provide support for English field. When the teacher and
the school work in a coordinated way, the activities are
more successful. The process is easier for the teacher.”
(Fehmi, D1Primary School, ETR, Interview Data)

The teachers Seray and Vildan stressed the necessity of the support of
students during research process. This topic was categorized under the
support of school community.

“If the students accept to participate in the research, I can
only conduct it. They should also be informed about the
benefits of research. Sometimes only to desire to conduct
research isn’t enough. Therefore if the necessary
conditions are provided, if the school approves and the
students support the process, | happily want to carry out
teacher research. The aim is to measure the effectiveness
of the activities that we use in our classroom and open
the effective activities to the use of other teachers.
Therefore I support it.” (Seray, F1 University, ITR,
interview data)

4.8.3.4. Innovative School Environment

The teachers also mentioned their institutional opportunities and the
importance of these opportunities. For instance Mine, stated that she was
lucky to be in a university setting where she can collaborative with
specialists to carry out research. She also believed that university setting
helps the teachers to be more open minded.

“If 1 were to conduct teacher research, | would need to
get help. I can get this help in university setting. ... In
terms of training and in the evaluation ... The people are
more open- minded. You can also reach sources easily
for instance you can download an article in the university
campus while you don’t have this opportunity if you
aren’t a university member.” (Mine, C1 University, ITR,
Interview Data)
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4.8.4. Topics for Teacher Research

The teachers portrayed several possible teacher research topics for the
studies in the future. The teachers identified the problematic points that they
observed in their teachings and expressed the issues that they either desired
to conduct a teacher research about or as suggestions for other teacher-

researchers. The topics were illustrated in the table 4.19.

Table: 4.19. Suggested Topics for TR by the Participants

Topic Data Type Participant
Effectiveness of Fulbright | Interview Seray
practice

Effects of family socio | Interview Vildan

economic conditions to

student success

Effects of puberty to school | Interview Vildan
success

Effects of School physical | Interview Vildan

opportunities  to  student
success
Effective teaching ways for = Survey Yeliz

multicultural classes

Classroom management Survey Giray

Syllabus Survey Halime, Fehmi

Individual differences Survey Murat

Effective grammar teaching Survey Mine, Halime

How to motivate students Survey Mine, Cengiz, Metin
Student needs analysis Survey Tiirkan

Effective Vocabulary Survey Oner, Giray

Teaching

Teacher cognition Survey Nalan

How to improve listening Survey Oner, Vildan, Ayla, Tarik

speaking pronunciation skills
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Seray observed that in her school, the extracurricular activities
which were carried out by several foreign students didn’t meet their
aims. She noticed the interaction between the students and these
foreign instructors weren’t effective. She believed the preparation of
the instructors wasn’t enough, the number of the activities which
were covered during sessions were low. She desires to conduct
research on this topic to improve her students’ success and the
effectiveness of these lessons.

In Vildan’s case, she reported having the pressing need for research
in several topics. She desired these three research questions to be
answered in the future teacher research to improve education in her
setting:

What kinds of problems does puberty cause in primary school
students?

o What are the attitudes of teachers towards these children?

o What are the attitudes of teachers towards these children?
What kinds of effects do the socio economic conditions have on
students’ education and school success?

To what extend do the school physical conditions affect students’

education and school success?

Yeliz specified the problematic are in her teaching as the finding the
effective teaching techniques in multicultural classrooms. She
wanted to research the effectiveness of techniques developed
specifically for multicultural classroom environments.

Although Giray didn’t consider conducting teacher research himself
due to his busy heavy workload, he requested researchers’ to focus
on investigating the reasons and possible solutions to specific
problems in classroom management.

Tiirkan wanted to carry out an analysis on individual students’ needs

from lessons.
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6.

10.

11.

Halime stated that the same textbooks were used for some time. The
fact that these books didn’t changed or updated causes problems in
education. She desired researchers’ to work on this topic. Fehmi was
another teacher who stated there were problems in syllabus.
Therefore he also pointed this topic to be researched.

Murat stated he desired to do research on the individual differences
of students.

Since Nalan believed teacher cognition enabled researchers to
understand the factors which shape a teacher's mind, leading to
understand their practices and to unpack problems hard to see, she
recommended that there should be studies on this area. She narrowed
down the topic as teachers’ beliefs and knowledge about
intercultural skills or grammar teaching.

Mine and Halime recommended the ways related to effective
grammar teaching should be researched.

Mine, Cengiz and Metin reported the topic motivation needed
special attention. They picked this topic to be researched in the
future. Cengiz stated that it is important to work on our society’s
perception of learning a foreign language. He suggested doing
research on why they were reluctant to learn a second language. He
stressed that he cared having the students like English.

Oner, Ayla Vildan and Tarik stated that research should be
conducted to find out the effective ways to teach the skills listening,
speaking and pronunciation. Vildan pointed the importance of
focusing all four skills sufficiently. However she stated that they had
problems in listening and speaking skills due to the fact that the
lesson hours were not enough to teach those skills deeply. She
stated the lack of school support played a role in this problem as

well.
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4.9. Summary of the Findings

In this section, firstly the findings related to the first research question;
“What is the current situation with teacher research as a professional
development tool among practicing English teachers in Turkey in their
respective educational contexts?” and its sub question: “What are the
attitudes of in-service ELT teachers towards teacher research as a
professional development tool?” were presented. In order to picture the
teachers’ current professional development practices, the information
related to which professional development methods they used and whether
or not the professional development activities managed their aims were
asked. The answers of the teachers indicated that the teachers used
conferences and seminars as well as talking to colleagues as the most
frequent forms of professional development activities. There weren’t
meaningful differences among the different institutions, in terms of
preference of professional development activities. Although, majority of the
teachers stated that their professional development activities achieved their
aims, the teachers in the public primary school case reported that they
cannot apply the principles that they had learnt to the lessons due to either
the lack of materials or the crowded classrooms. The school support for
professional development also showed differences. In the study some of the
private schools held seminars and camps or constituted special interest
groups for the teachers. E1Private High School chose the best teacher of the
year and F1Private University send exceptionally hardworking teachers
abroad as a reward. The other schools were positive and encouraging to
professional development even if they didn’t give materialistic rewards. One
teacher from a public primary school (A2)one teacher from private
university (F3and two teachers from public high school (B1) stated that they

didn’t get support from their school for their professional development.

The teachers’ awareness of the term teacher research was also investigated.

Five of the teachers knew the term and they conducted teacher research
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before. Two of the teachers (Tiirkan, Pelin) stated that they were doing
activities similar to teacher research in the classroom but they weren’t aware
that it was called teacher research. One of the teachers stated that she didn’t
know anything related to teacher research. Most of the teachers didn’t
attempt to access teacher research to benefit from it. The teachers who
conducted teacher research didn’t appraise its empowering power. Reading

teacher research wasn’t a common activity among teachers.

Teachers regarded teacher research as a beneficial professional development
tool in that it could improve teacher autonomy and teaching skills. They also
stated that teacher research solved and had the potential to solve the
problems in the classroom. It triggered awareness in the teaching and served
as rationale for teaching activities. It gave teachers suggestions for better
practice. Teacher research also created a channel between teachers and
students and improved the interaction between these two stakeholders of
education. The interest of students to the lessons increased. Since their
opinions were included in the lesson planning process, self-confidence of

the students was improved.

The difficulties of teacher research included data collection process and the
existing workload of the teachers. The teachers expressed the necessity of
cooperating students and the permission of the institutions to conduct
teacher research. They also stated that with the existing lesson schedules
and the paperwork, it was hard for some of the teachers to put teacher
research into practice. Some teachers also lack the necessary technical
knowledge which prevents them from doing teacher research.

The biggest motivation factor for teacher research was the intrinsic desire of
the teachers to improve themselves as teachers and their classroom
practices. They also stated the problems in the education and in their classes

also motivated them to conduct teacher research.
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The general opinions of teachers towards teacher research as a professional
development tool included the features of a good teacher research,
applicability of teacher research and the role of being teacher and researcher
at the same time. Some of the teachers defended that some necessary
characteristics were needed to be able to conduct teacher research such as
determinism, and experience. Some of the teachers believed with training
and support teacher research could be applicable in schools. Even if being a
teacher and researcher at the same time was a challenging task, it could help
teachers to see their problems via their own eyes; it could help them to be
more observant. Therefore some of the teachers stated that the benefits of
being a teacher and researcher outweighed the challenges. The teachers
conceived the features of good teacher research as its including different

perspectives and its being repeatable.

The second question was: “How can teacher research be sustained among
English teachers in this particular context?” and its sub question: “What are
the important factors for involving and sustaining teacher research among
English teachers?” The needs of teachers to facilitate teacher research
conduct included training in teacher research, support during data collection
process, supply of necessary resources, flexibility of lesson schedules and
making the teacher research compulsory at least for the beginners to
introduce the research to them. Some of the teachers advocated that training
of teacher research and the guidance of the experts throughout the process
were needed by teachers to be able to conduct teacher research. Several of
the teachers cited the reason that they didn’t feel themselves capable enough
to conduct the research as for not wanting to carry out teacher research.
Another pressing need of the teachers was in the area of data collection. The
teachers pointed the difficulty of getting necessary permission to start data
collection and necessity of cooperation during the data collection process.
The teachers needed positive attitudes of the participants for the research
process to be effective and successful. The teachers also underlined that

teachers needed flexible due dates for their other work to be effectively
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conduct teacher research as well as off time which was allocated solely for
the purpose of conducting research. Three teachers who conducted teacher
research and two teachers, who didn’t carry out teacher research before the
study, pointed the necessity of compulsory teacher research application and
the tracking of the process by the institution. They advocated this to
introduce teachers the teacher research. Another reason for the support of
compulsory teacher research was that they believed only this way there

could be a general improvement in education.

School support played an important role in the decision of teachers whether
or not carrying out teacher research. The teachers expressed that without the
permission of the school managers, carrying out teacher research was
neither ethical nor possible. Some of the teachers stated that the restrictions
for teachers’ postgraduate studies or research endeavors were in practice in
some schools. Therefore, a welcoming manager as well as supportive school
community was vital for teacher research practice. The teachers needed a
school environment in which the decisions of the teachers were supported
and the teachers were valued.

The topics in which the teachers were having problems and wanted teacher
research to be carried out were listed in the study. The main topics were
related to student motivation, teaching listening and speaking skills more

effectively, classroom management, grammar and vocabulary teaching.
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CHAPTER 5

DISCUSSION

This study sought to describe the teacher research engagement of English
teachers and their attitudes towards teacher research as a professional
development tool. It was aimed to find out the extent to which teacher
research is feasible in Turkish context and what the teachers’ further
suggestions and demands in terms of teacher research are to support and
facilitate conduct of teacher research.In the study depending upon the data
gathered though surveys and the interviews several assertions could be

drawn.

A) The teachers in this study see teacher research as a tool to solve
immediate classroom problems and a tool for professional development

not a social change agent.

In the study the teachers evaluated teacher research as a tool to fix their
teaching problems in their teaching settings and as a means to make them
better teachers. The answers given to the survey and interviews indicated
that they only expected to benefit from teacher research as a method which
enables feedback to tune their teaching activities accordingly. There were
only three teachers who mentioned that teacher research could help them to
become autonomous. There was neither the focus on the knowledge
production outcome of the research nor the effects of it for policy changes in
schools in the data gathered through survey and interviews. Gore and
Zeichner (1991) explain that there are three components of teacher research.
The components are shown in the following definition of teacher research:
“(a) researching one’s own practice and situation, (b) collaboratively (c)
with emancipatory/ democratic intent” (p. 126). They also add that the best

variety of teacher research is emancipatory teacher research and it should be
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encouraged. However the current situation with the teachers in the study
suggests that the teachers only use the first component of teacher research.
The remarks of Lyte (1999) that is, “In some contexts, teacher research has
been used as a technique for fine-tuning strategies and practices that make
classroom curriculum or routines more efficient rather than as a way of
questioning assumptions and posing problems” (p.17) summarize the
concerns of Giray who expressed the limitation of teacher research for

himself:

“Since we are teaching in the light of instructions which are given
to us, I don’t believe teacher research would make a great
difference. However, it can lead to small scale changes in
classrooms.” (Giray, D1Primary School, ITR, Survey Data)

B) Teacher research is an effective professional development tool for

teachers.

The benefits of teacher research emerged from the teachers’ data could be

summarized as the following:

. It raises the awareness in teaching and leads to critical thinking.
. It solves classroom problems.
. It promotes autonomy.

o It improves teaching skills.

o It promotes collaboration.

o It increases confidence in teachers and students.
o It offers implications for practice.

o It is context specific.

o It shows student perception.

o It increases interaction with students.

o It increases student interest to the lessons.

o It helps teachers to reflect on their lessons better.
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The teachers believe that teacher research may help them in several points
in teaching and they consider this type of research relevant to their teaching
contexts. Harris-John, Ritter, (2007) highlight the importance of
professional development in producing high quality teachers and the
significance of providing it in the most effective format (as cited in Byrnes,
2009).Professional development in the format of teacher research is
consistent with their needs since the teachers explained it produced context
specific solutions. The fact that teacher research could produce context
specific solutions may be the answer to the problems of teachers related to
their previous professional development experiences. Some of the teachers
in the study stressed the problems of realizing the content of professional
development activities in their school settings. The reasons included the lack
of materials in the school, lack of school support, student backgrounds,
crowded classrooms and student profiles. Especially the problems related to
student backgrounds and profile could be minimized with the context
specific solutions attained by teacher research. Additionally he schools are
important places for teacher learning. Teacher research is a job-embedded
professional development tool which enables teachers to use their own

contexts to learn.

One teacher (Vildan) complained the inconclusive research which her
students were subjected to by other researchers. She expressed that they
weren’t informed about the end result of these studies and these activities
caused unwillingness on the party of students to take part in future studies.
However the fact that teacher research doesn’t treat the teachers and the
students who take place in the study, merely as participants could answer

the problem stated by Vildan.

The teachers’ attitudes related to this type of professional development are
highly positive. Some of the highly cited benefits of teacher research were

its solving teaching problems via bridging between student opinions and
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teacher opinions. The interaction between those two parties improved. After
the changes were applied to the lessons in the light of student feedbacks,
both the student interest and the student confidence were boosted. Ball and
Cohen (1999) believe it is a highly important teacher quality to make use of
student feedback. The subject knowledge and peadagogy are altough crucial

don’t offer clear guidance for teaching.

“Teachers additionally need to learn how to investigate what
students are doing and thinking, and how instruction has been
understood, as classes unfold. ... Second, teachers would have to
learn to use such knowledge to improve their practice. All teachers
accumulate experience, and some inquire into children’s ideas. But
neither experience nor inquiry improves teaching. Teachers would
need to learn how to use what they learn about students’ work and
ideas to inform and improve teaching”(Ball & Cohen, 1999, p. 11).

The opinions of teacher towards teacher research include its being useful,
context embedded and applicable. Some teachers expressed their opinions
as teacher research is a research type that deals with teacher problems. The
teachers evaluated that a good teacher research should deal with
contemporary problems, it should represent different viewpoints and
reliable. Most of the teachers stated that they are voluntary to take part in or
initiate a future teacher research project and make use of it actively in their
lessons. They defended their decision since teacher research could make
them more aware of their problems, help them to solve the problems and be
better teachers. Teacher research’s contribution to teachers’ awareness of
their problems is significant in that, normally being aware of one’s
weaknesses might not be as accurate as the awareness of the teachers’
strengths. The study of Giirbiiz (2006) showed that, pre- service EFL
teachers’ perceptions of their own weaknesses didn’t match the observation
of their mentors. Mastering this skill necessitated external feedback
(Giirbiiz, 2006).Teacher research was important in providing the necessary
feedback to make amendments in the problematic areas. The teacher also
reported having benefitted from it in terms of professional awareness. They

expressed that it increased their critical thinking skills and helped them to
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consciously explain why they were doing specific activities. Nixon (1987)
explains that since teacher research is self-evaluative, it informs practice.
This in turn increases the teachers’ understanding of their lessons and self-

awareness as a teacher.

The unique position of the teachers in teacher research enabled them to
evaluate the occurrences from different viewpoints (both as a teacher and a
researcher) even though it presented some challenges in terms of objectivity,
they agreed that this situation contributed them in terms of being observant
and open minded. The proposition of Herr (1979 cited in Ritchie, 1993) that
studying one’s own site brings dangers and risks, isn’t referred to by the
participants in the study. The fact that the teachers are the people to
evaluate their own mistakes helped them to be more open to the study. This
finding supported the idea that the teachers were defensive when an
unwanted or a contrastive result comes out of a research done by a
researcher(Cope & Gray, 1979).

C) School support is quite important in assuring teacher research

engagement

The support of the school in which the teachers work, is an indispensable
variable in assuring the initiation and the quality of teacher research as a
professional tool among teachers. Borg (2006) highlights the significant
place of community and community support in conducting teacher research.
He lists the several things that he means as the community support: “shared
understanding about the value of teacher research, encouragement from
school leaders and colleagues, opportunities for collaboration with other
teacher researchers, opportunities to discuss the research with others, a
sense of collective activity” (p. 26). The data attained in the study confirm
this. The teachers needed collaboration and support from their colleagues

and their students to apply this research type. School principals especially
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have an important place for the support of teacher research in the school
community. Several participants (Seray, Oner, and Nalan) highlighted the
importance of the consent and the support of school principals as the pre-
requisite of any research activity to take place. Additionally, the
arrangements in the lesson schedules and workload are important

determinant factors which necessitate the support of school principals.

The school context also plays a crucial role in teacher research conduct. The
three teachers (Fehmi, inci; Murat) out of four (Fehmi, Murat, Nalan, inci)
who have been conducting teacher research regularly are from private
school sector. These four teachers who are conducting teacher research are
exclusively the ones who stated they have school support and

encouragement for professional development and teacher research.

D) The motivation for teacher research is mostly intrinsic.

The study unearthed several reasons why the teachers desired to conduct
teacher research. The reasons were mostly intrinsic.They wanted to be a
more effective and more qualified teacher. Another pressing reason for the
teachers to carry out teacher research was the problems that they
encountered in their teaching setting. In the Gao, Barkhuizen and Chow’s
2011 study this was also the primary reason for teachers to do teacher
research (as cited in Borg, 2013). Additionally Borg (2013) found out the
teachers desired to teacher research mostly for finding better ways of
teaching. The academic success as the outcome of teacher research is
mentioned by only few teachers. The explanation of one teacher, who
highlighted that positive effects of teacher research motivated him to do
further research, supports the idea that the teachers tend to embrace the
changes in beliefs and attitudes when they see its positive effects on their
students (Guskey, 1986 cited in Daloglu, 2004).
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E) There are challenges in the application of teacher research.

The teachers’ were generally confident about the benefits and the legitimacy
of the teacher research. However they shared their doubts related to
reliability and practicality of it. The challenges that the teachers encountered
or thought that they were likely to encounter in their teacher research
practice substantially stem from physical hardships such as data collection,

the lack of time, lack of expertise and heavy workload.

The hardships in the data collection process included the concern that the
data gathered by the students may not be reliable. Some teachers suggested
that the students tend to give the answers that their teachers want to hear or
as the opposite way round they don’t take it seriously all together. These
kinds of concerns however, were remedied by some suggestions by the
teachers such as using multiple data collection sources and methods.
(Student data as well as teacher observation etc) Another problem was the
possibility of uncooperative behaviors on the side of students. The necessary
consents for the research process to begin also caused difficulties for the

teachers.

Especially in the schools where the classrooms are crowded, the teachers
experience problems related to finishing their syllabus in time. This
situation plays havoc with the research process. There were 8 teachers who
stated that they wouldn’t like to take part in future teacher research projects
with their current situations. Only for one teacher, the reason was
individualistic and related to the personality of the teacher. For others the
school environment, heavy workload, lack of time and expertise were the
main reasons. A few of them also cited the reason that, even if they
conducted a teacher research they wouldn’t apply it since they weren’t the

only determiners of how the lesson were planned and done.
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The teachers seek a supportive school environment and encouraging school
managers to carry out teacher research. Since it is a new concept for some
teachers and most teachers need assistance especially in technical aspects of
teacher research.They also demand teacher research training and help from
experts in the application process. One of the demands that found voice
frequently was the flexibility in the regular duties of teachers when they
conducted teacher research. They also wanted help during data collection
process. The teachers suggest that taking teacher research in the educational

agenda as a compulsory part of the job should also be considered.
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CHAPTER 6

RECOMMENDATIONS

The study revealed descriptive information related to the current situation of

teacher research engagement of teachers and their conditions and their

opinions related to this form of professional development. Based on these

findings, it is possible to talk about several implications for researchers,

teachers, teacher educators and policy makers.

6.0.Recommendations for researchers

1.

In the study the teachers worked in school where they can get
collegial support. The study should also be conducted with teachers
who work in isolated places and the potential of teacher research for
professional development in these schools needs to be understood.
This research investigated the experiences and opinions of teachers
towards teacher research. A follow up study which investigates the
experiences and opinions after taking part in a teacher research
project with teachers who never conducted teacher research before
should be conducted.

The study focused on individualistic teacher research. School based
teacher research projects with a specialist to guide teachers and the
opinions of teachers before and after the projects should also be

investigated.
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6.1. Recommendations for teachers

1. Teacher research is crucial in involving students in the decision
making process in the classroom. The students feel confident and
develop positive attitudes towards the lesson and the teachers.
Additionally, the interest towards the lesson increases. The teachers
should prioritize using teacher research for the specified gains and
for a more democratic classroom environment.

2. The importance of colleagues as a part of research culture in schools
is voiced by teachers. The teachers would like to work with
supportive colleagues who are at the same time open to criticism.
The teachers should build supportive collegial communities in their
working environments for teacher research activities to thrive and to

be long running.

6.2. Recommendations for Teacher Educators

1. Learning to teach is a lifelong process. The most important skill in
teaching is to respond the needs of the students which could show
immense differences from one group to another. Therefore the skill
to adapt teaching should be supported with the skills to be able to
research about the needs, problems and effective teaching methods.
The teachers should be equipped with the underlying assumptions of
teacher research and necessary technical knowledge in pre service

and in service training to conduct it.

6.3. Recommendations for School Managers

1. Supportive school environment for professional development is one

of the reasons for teachers to prefer their working places. Teacher
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research is an effective school embedded professional development
activity that most of the teachers expressed that they profited from.
The teachers who never conducted teacher research also believe that
this form of professional development will benefit them. Therefore
the impediments which deter teachers from conducting research
should be eradicated. The school managers have an important duty
in accomplishing this goal. They should support teachers in their
initiatives and appreciate their efforts. They should supply them with
necessary resources and other support such as allocating flexible

working hours and necessary training.
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CHAPTER 7

CONCLUSION

In the light of the points discussed in the scope of this paper, teacher
research is found to be a highly potential form of teacher professional
development on several grounds. Firstly, teacher research takes place where
the teachers spend most of their time. The school environment enables
direct learning experiences for teachers. The teachers can produce
immediate answers to their context specific problems. Secondly, since
teacher research is inherently built upon student data and feedback, the
communication between students and the other members of the school is
strengthened. The self-confidence of students increases since teacher
research provides opportunities for them to share their ideas on the way the
lessons are planned. Thirdly, it also raises teacher awareness in teaching and
leads to critical thinking. It encourages teachers to make informed decisions
in classrooms. However, not every teacher in the study is aware of the term
teacher research and how to make use of it. There is also the need for
training in the technical aspects of teacher research. Additionally, the
teachers in the study aren’t fully aware of the underlying assumptions of
teacher research. They mentioned only its potential to fix problems in
classroom. They didn’t focus on its socio- political function or the way it

enabled teacher voices to be heard in academia or in policy making process.

The attitudes of teachers to teacher research are generally positive. The
teachers support the idea that they should take action for their own problems
and improve their teaching skills. They have intrinsic motivation to become
better professionals and they believe that teacher research can contribute to
this aim. The abstinence of the teachers from teacher research stems from
attaining reliability and application part of it. The unique position of

teachers as both teachers and the researchers could contribute the field with
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valuable perspectives but at the same time problems related to reliability.
The teachers need training and support in this aspect. The teachers also
desire support from their school management and community during the
data collection part of teacher research. If the necessary importance was
given to teacher research, and the required support was provided, the
teachers believe that the teacher research could be a powerful tool for their
individual and professional development. Their positive attitudes are
promising in compensating the problems caused by the hard feelings

towards one shot conference type professional development endeavors.

As a last word, the importance and the criticality of teacher
professional development should be understood very well. No matter how
well an educational policy should be, if there are problems in the application
process, in other words in the line of teachers, it is not possible to talk about
the success of this program. Since transferring the learned skills to the actual
application requires continual feedback and continual development, teacher
research should be considered as an effective means of accomplishing this
goal. Teacher research also acts as an intermediary between the contextual
needs and basic theoretical underpinnings of the field. Although it is
undeniable that the teacher research is highly effective means of
professional development, its use is not a common activity among teachers.
For the teachers to appreciate the benefits of teacher research, the promotion
and teacher research awareness-raising related to its philosophical
underpinnings should be taken into the educational agendas. The necessary
conditions should be provided for this practice to flourish at individual

schools.

7.1. Suggestions for Further Research

The current study was conducted to reveal the perceptions of EFL

teachers on teacher research as a professional development tool and reveal the
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factors in the sustainment of teacher research among practitioners. In the
study it was revealed that 11 of the 16 participants never carried out teacher
research. These teachers’ lack of experience in teacher research process could
have caused problems in their descriptions of challenges associated with
teacher research and benefits of teacher research in detail. Additionally, the
teachers in the study needed training on the philosophical underpinnings and
ideas behind teacher research. For these reasons, this study could be re-
conducted after the mentioned training was provided and the teachers who
were willing to conduct teacher research completed their teacher research
studies. Furthermore, requesting teachers to keep journals during their teacher
research studies could help us to understand the changes in the teachers’
opinions throughout their teacher research study. As a last word, for the
suggested study design, adding the component of student data and the data
obtained from other stakeholders related totheir perceptions of changes in the
classroom before and after the implementation of the teacher research could

enable us to picture the cases in more depth.

155



REFERENCES

Ahmed, S., & Alamin, A. (2012). The communicative approaches revisited
and the relevance of teaching grammar. English Language
Teaching, 5(1), p2.

Akbari, R. (2007). Reflections on reflection: A critical appraisal of reflective
practices in L2 teacher education. Science Direct, 35(2), 192-207. doi:
10.1016/j.system.2006.12.008

Allison, D., & Carey, J. (2007). What do university language teachers say
about language teaching research? TESL Canada Journal, 24(2), 61-
81.

Allwright, D. (1997). Quality and sustainability in teacher-research. Tesol
Quarterly, 368-370.

Anderson, G. L., & Herr, K. (1999). The new paradigm wars: Is there room
for rigorous practitioner knowledge in schools and universities?
Educational Researcher, 12-40.

Atay, D. (2006). Teachers' professional development: Partnerships in
research. Tesl-Ej, 10(2), 1-14.

Atay, D. (2008). Teacher research for professional development.ELT Journal,
62(2), 139-147.

Banegas, D., Pavese, A., Velazquez, A., & Vélez, S. M. (2013). Teacher
professional development through collaborative action research:
Impact on foreign English-language teaching and learning.
Educational Action Research, 21(2), 185-201.

Bayar, A. (2014). The components of effective professional development
activities in terms of teachers’ perspective. International Online
Journal of Educational Sciences, 6(2)

Borg, S. (2006). Conditions for teacher research. English Teaching Forum,
44(4) 22-217.

Borg, S. (2009). English language teachers’ conceptions of research. Applied
Linguistics, 30(3), 358-388.

Borg, S. (2013). Teacher research in language teaching: A critical analysis
Cambridge University Press.

156



Borko, H. (2004). Professional development and teacher learning: Mapping
the terrain. Educational Researcher, 33(8), 3-15.

Borko, H., Elliott, R., & Uchiyama, K. (2002). Professional development: A
key to Kentucky's educational reform effort. Teaching and Teacher
Education, 18(8), 969-987.

Burns, A. (1999). Collaboratvie Action Research for English Language
Teachers. Cambridge: Cambridge University Press.

Byrnes, K. A. (2009). Investigating Teacher Beliefs About Action Research
as a Professional Development Tool (Doctoral Thesis). Available
from Proquest. (Record No: 3383882)

Cakiroglu, E., & Cakiroglu, J. (2003). Reflections on teacher education in
Turkey. European Journal of Teacher Education, 26(2), 253-264.

Cakar, 1. (2013). Mesleki gelisim etkinliklerinin ingilizce 6gretmenlerine olan
katkis1. Usak Universitesi Sosyal Bilimler Dergisi, 2013(14)

Canagarajah, A. S. (2012). Teacher development in a global profession: An
autoethnography. Tesol Quarterly, 46(2), 258-279.

Celik, S., Bayraktar-Cepni, S., & Ilyas, H. (2013). The need for ongoing
professional development: Perspectives of Turkish university-level
EFL instructors. Procedia-Social and Behavioral Sciences, 70, 1860-
1871.

Choi, D. S., & Morrison, P. (2014). Learning to get it right: Understanding
change processes in professional development for teachers of English
learners. Professional Development in Education, 40(3), 416-435.

Cochran-Smith, M., & Lytle, S. L. (1999). The teacher research movement: A
decade later. Educational Researcher, 28(7), 15-25.

Cohen, D. K., & Ball, D. L. (1999). Instruction, capacity, and improvement.

Cohen, L., Manion, L., & Morrison, K. (2004). A guide to teaching practice
Psychology Press.

Cope, E., & Gray, J. (1979). Teachers as researchers: Some experience of an
alternative paradigm. British Educational Research Journal, 5(2),
237-251.

Copur, D. S. (2008). Teacher Effectiveness in Initial Years of Service: A Case

Study on the Graduates of Metu Foreign Language Education

157



Program,(Doctoral Thesis). Available from METU Digital Theses
database. (Record No. 2550702030800133)

Creswell, J. (2005). Qualitative Inquiry and Research Design. London: Sage
Publication.

Daloglu, A. (2004). A professional development program for primary school
English language teachers in Turkey: Designing a materials bank.
International Journal of Educational Development, 24(6), 677-690.

Darling-Hammond, L. (2000). How teacher education matters. Journal of
Teacher Education, 51(3), 166-173.

Eikeland, O. (2008). The ways of Aristotle: Aristotelian phronesis,
Aristotelian philosophy of dialogue, and action research Peter Lang.

Er, M., Ulgii, S., & Sari, i. (2013). The journey of ELT teachers from
apprenticeship to mastery. Procedia-Social and Behavioral Sciences,
70, 41-51.

Gao, X., & Chow, A. W. K. (2011). Primary school English teachers’
research engagement. ELT Journal, , ccr046.

Gore, J. M., & Zeichner, K. M. (1991). Action research and reflective
teaching in pre-service teacher education: A case study from the
United States. Teaching and Teacher Education, 7(2), 119-136.

Giirbliz, N. (2006). Differing perceptions of pre-service English teachers’
strengths and weaknesses in the practicum: A case study in
Turkey. ELTED, English Language Teacher Education and
Development, 9, 39-46.

Hahs-Vaughn, D. L., & Yanowitz, K. L. (2009). Who is conducting teacher
research? The Journal of Educational Research, 102(6), 415-426.

Hammersley, M. (2007). Educational research and evidence-based practice
Sage.

Heigham, J., & Croker, R. A. (2009). Qualitative research in applied
linguistics: A practical introduction Palgrave Macmillan.

Herrington, A., Herrington, J., Kervin, L., & Ferry, B. (2006). The design of
an online community of practice for beginning teachers.
Contemporary Issues in Technology and Teacher Education, 6(1),
120-132.

158



Hinkel, E. (2011). Handbook of research in second language teaching and
learning Routledge.

Johnson, K. E. (2006). The sociocultural turn and its challenges for second
language teacher education. Tesol Quarterly, 40(1), 235-257.

Johnson, M. (2008). A philosophy of second language acquisition Yale
University Press.

Karakas, A. (2012). Evaluation of the English language teacher education
program in Turkey.

Kavak, Y., & Baskan, G. A. (2009). Restructuring studies of teacher
education in recent years in Turkey. Procedia-Social and Behavioral
Sciences, 1(1), 364-367.

Kemmis, S. (1980). Action research in retrospect and prospect.

Kincheloe, J. L. (2003). Teachers as researchers. Qualitative Inquiry as a
Path to Empowerment, 2

Kincheloe, J. L. (2012). Teachers as researchers (classic edition):
Qualitative inquiry as a path to empowerment Routledge.

Kirkgoz, Y. (2007). English language teaching in Turkey policy changes and
their implementations. RELC Journal, 38(2), 216-228.

Kirkgoz, Y. (2007). English language teaching in turkey policy changes and
their implementations. RELC Journal, 38(2), 216-228.

Kirkgoz, Y. (2009). Globalization and English language policy in turkey.
Educational Policy, 23(5), 663-684.

Kiziltepe, Z. (2000). Attitudes and motivation of Turkish EFL students
towards second language learning. ITL.Institut Voor Togepaste
Linguistik, (129-30), 141-168.

Kumaravadivelu, B. (2001). Toward a postmethod pedagogy. Tesol
Quarterly, 35(4), 537-560.

Kyle, D. W., & Hovda, R. A. (1987). Teachers as action researchers: A
discussion of developmental, organizational, and policy issues.
Peabody Journal of Education, 64(2), 80-95.

Levin, B. B., & Rock, T. C. (2003). The effects of collaborative action
research on preservice and experienced teacher partners in
professional development schools. Journal of Teacher Education,
54(2), 135-149.

159



Maykut, P. S., & Morehouse, R. E. (1994). Beginning qualitative research: A
philosophic and practical guide Psychology Press.

McKay, S. L. (2009). Second Language Classroom Research. A. Burns, & J.
Richards in Second language Teacher Education (p. 281-294).
Cambridge, New york: Cambridge University Press.

Musset, P. (2010). Initial teacher education and continuing training policies in
a comparative perspective.

Nixon, J. (1987). The teacher as researcher: Contradictions and continuities.
Peabody Journal of Education, 64(2), 20-32.

O’Sullivan, M. C. (2002). Action research and the transfer of reflective
approaches to in-service education and training (INSET) for
unqualified and underqualified primary teachers in Namibia. Teaching
and Teacher Education, 18(5), 523-539.

Ozer, B. (2004). In-service training of teachers in turkey at the beginning of
the 2000s. Journal of in-Service Education, 30(1), 89-100.

Peters, J. (2004). Teachers engaging in action research: Challenging some
assumptions. Educational Action Research, 12(4), 535-556.

Phronesis. (2014) Retrieved September 17, 2014, from
http://en.wikipedia.org/wiki/Phronesis

Pishghadam, R. (2012). Educational language teaching: A new movement
beyond reflective/critical teaching. Life Science Journal, 9

Rabe, M. (2004). Reuvisiting'insiders’ and'outsiders’ as  social
researchers.African  Sociological Review/Revue Africaine De
Sociologie, 7(2), 149-161.

Radulescu, C. T. (2012). Systematic reflective enquiry methods in teacher
education. Procedia-Social and Behavioral Sciences, 33, 998-1002.

Reis-Jorge, J. (2007). Teachers’ conceptions of teacher-research and self-
perceptions as enquiring practitioners—A longitudinal case study.
Teaching and Teacher Education, 23(4), 402-417.

Richards, J. C. (2008). Second language teacher education today. RELC
Journal, 39(2), 158-177.

Richards, J. C., & Farrell, T. S. C. (2005). Professional development for

language teachers: Strategies for teacher learning Ernst Kilett
Sprachen.

160



Ritchie, a. V. (2006). Teacher Research as a Habit of Mind (Doctoral Thesis).
Available from Proquest. (Record No. 3206130)

Sawsan, A. &. A., A.The communicative approaches revisited and the
relevance of teaching grammar. Language Teaching, 5(1), 2.
d0i:10.5539/elt.v5n1p2

Seferoglu, G. (2006). Teacher candidates' reflections on some components of
a pre-service english teacher education programme in Turkey. Journal
of Education for Teaching, 32(4), 369-378.

Selener, D. (1997). Participatory action research and social change. The
Cornell Participatory Action Research Network, Cornell University.

Smith, T. M., & Ingersoll, R. M. (2004). What are the effects of induction and
mentoring on beginning teacher turnover? American Educational
Research Journal, 41(3), 681-714.

Stake, R. E. (2006). Multiple Case Study Analysis. New York: The Guilford Press.

Stake, R. E., & Savolainen, R. (1995). The art of case study research Sage
publications Thousand Oaks, CA.

Stewart, T. (2006). Teacher-Researcher collaboration or teachers' research?
TESOL Quarterly, 40(2), 421-430.

Vrasidas, C., & Zembylas, M. (2004). Online professional development:
Lessons from the field. Education Training, 46(6/7), 326-334.

Wallace, M. J. (1991). Training foreign language teachers: A reflective
approach Cambridge University Press.

Watkins, A. (2006). So what exactly do teacher-researchers think about doing
research? Support for Learning, 21(1), 12-18.

Wilson, S. M., & Berne, J. (1999). Teacher learning and the acquisition of
professional knowledge: An examination of research on contemporary
professional development. Review of Research in Education, , 173-
209.

Wright, T. (2010). Second language teacher education: Review of recent
research on practice. Language Teaching, 43(03), 259-296.

Yayli, D. (2012). A hands-on experience of English language teachers as
researchers. Teacher Development, 16(2), 255-271.

Yoon, K. S., Duncan, T., Lee, S. W., Scarloss, B., & Shapley, K. L. (2007).
Reviewing the evidence on how teacher professional development

161



affects student achievement. issues & answers. REL 2007-no. 033.
Regional Educational Laboratory Southwest (NJ1),

Yin, R. K. (2009). Case study research: design and methods. Sage
Publications

Yurtsever, G. (2013). English language instructors’ beliefs on professional
development models and preferences to improve their teaching skills.
Procedia-Social and Behavioral Sciences, 70, 666-674.

Zeichner, K. (2007). Accumulating knowledge across self-studies in teacher
education. Journal of Teacher Education, 58(1), 36-46.

Zeichner, K. M. (1993). Action research: Personal renewal and social
reconstruction [1]. Educational Action Research, 1(2), 199-219.

Zeichner, K. M. (2003). Teacher research as professional development for P—
12 educators in the USA [1]. Educational Action Research, 11(2),
301-326.

Zeichner, K. M. (2009). Teacher education and the struggle for social justice
Routledge.

Zeichner, K. M., & Liston, D. P. (1996). Reflective teaching. an introduction.
reflective teaching and the social conditions of schooling.

Zohrabi, M. (2013). Mixed method research: Instruments, validity, reliability

and reporting findings. Theory and Practice in Language
Studies, 3(2), 254-262.

162



APPENDICES

A. Themes Emerged in the Study

Theme 1 Teacher Research Awareness

Theme 2 Benefits of Teacher Research

Theme 3 Difficulties in Conducting Teacher Research
Theme 4 Motivation to Conduct Teacher Research
Theme 5 Teacher’s Opinion of Teacher Research
Theme 6 Teacher Needs to Conduct Teacher Research
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B. Debriefing Form

This study aimed to find out the attitudes of ELT teachers towards teacher
research as a professional development tool. The study also pursued the
opinions and suggestions of practicing teachers for the promotion and
sustainment of teacher research among ELT teachers. The study was
conducted as the thesis project by one of METU masters students Nuriye
Karakaya under the supervision of advisor Assist Prof. Perihan Savas. In
order to get a picture of the current situation with professional development
opportunities among practicing teachers, the teacher participants were given
an open ended survey asking for their opinions towards professionalism and
the methods that they have been using for their professional development.
The second part of the survey aimed to find out the awareness level of the
teachers towards teacher research as a professional tool and the information
related to research culture in their institution. Last part of the survey asked
teachers to evaluate teacher research as a professional development tool.
The teachers were requested to shed light on the problems, challenges and
needs during the teacher research process. Following the survey the
teachers were interviewed for the purposes of member checking and
deepening the information gathered via the survey.

It is anticipated that the characterization of the teachers’ attitudes towards
teacher research along with the challenges that the teachers encounter while
conducting teacher research will be utmost use for the teachers and teacher
educators. The evaluation of teacher research by the teachers, and the
specified needs of teachers to sustain teacher research as a professional
development tool can also provide and insight for the administrations of the
schools and inspire them to provide the necessary conditions for this type of
research at their institutions.

The data gathered in the study will only be used for scientific purposes and
in the scientific presentations and journals anonymously. You can contact

the researcher via the provided e-mail address for further questions related
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to the study. We thank you for participating in the study and your
cooperation.
Nuriye KARAKAYA nuriyekarakaya@gmail.com
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Appendix C. Themes According the Cases

Private primary School Setting Private University Setting
Prominence of theme 1low Prominence of theme 1low
Prominence of theme 2 high Prominence of theme 2high
Prominence of theme 3high Prominence of theme 3average
Prominence of theme 4 low Prominence of theme 4low
Prominence of theme 5very high Prominence of theme 5very high
Prominence of theme 6 very high Prominence of theme 6very high
Private High School Setting Public Primary School Setting
Prominence of theme low 3 Prominence of theme 1low 2
Praminence of theme 2very high Prominence of theme 2 high
Prominence of theme 3low Prominence of theme 3high
Prgminence of theme 4average Prominence of theme 4 low
Prominence of theme 5Svery high Prominence of theme 5very high
Prominence of theme 6very high Prominence of theme 6very high
Case study File public high school Case study File public University
Prominence of theme 1low Prominence of theme laverage
Prominence of theme 2average Prominence of theme 2 high

Prominence of theme 3low Prominence Prominence of theme 3high

of theme 4 - Prominence of theme 4average
Prominence of theme 5average Prominence of theme 5Svery high
Prominence of theme 6high Prominence of theme 6very high
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Appendix D. Sample Coding

Please define your teaching philosophy. (What do you want to accomplish as a teacher?)
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DEVELOPMENTS

SENSITIVETO
STUDENTS
AUTONOMY
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TEACHING
INTEGRATED
SKILLS
SENSITIVETO
THE PROBLEM
OF ALIENATION
OF PRODUCTIVE
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EFFECTIVE
TEACHER
STUDENT
INTERACTION
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important component of language teaching. | am aware of the CULTURAL
importance of developing cross-cultural competence. Personally, 1 ASPECTS
believe that culture cannot be separated from the language. It is also

important to have a link between the target language and the

students’ native language. I believe that I can develop intercultural

competence of my students. Reading and listening authentic

materials, using visual items such as videos are the main ways that |

can use for this purpose.

What are your suggestions to sustain teacher research at educational institutions?

F ENCOURAGING
and giving awards to them if they do POSTGRAD IN

teacher research in their institutions might help quite help. EDUCATION
AWARDS

THTHEME: TEACHER NEEDS TO CONDUCT TEACHER RESEARCH
Encouraging post grad [1]
Awards [1]

What do you think was most helpful for you while conducting a teacher research?

THEME: TEACHER NEEDS TO CONDUCT TEACHER RESEARCH
Help during data collection [1]
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E. Informed Consent Form

Dear ELT teacher

I would appreciate if you could participate in a study about teacher
research as a professional development tool. The goal of this research study
is to find out the opinions and attitudes of ELT teachers towards teacher
research as a form of professional development. This study is being
conducted as my (Nuriye Karakaya) thesis project in MA Graduate Program

in English Language Teaching, Middle East Technical University

Participation in this study is voluntary. If you agree to participate in this
study, you will complete a survey about your development as a professional
in the field of ELT and your opinions about teacher research, its
applicability to your context and your opinions about sustainability of this
form of professional development. Later you will be interviewed (and
audio-recorded) about the same topics to clarify your statements in the

survey and to give some deeper information.

Participating in this study will provide us valuable information about
teacher research, its potential benefits and challenges and context sensitive
data to find ways to promote or sustain teacher research as a professional
development tool, if potential benefits are identified. None of the questions
were foreseen as upsetting however, you may skip any questions you don’t

want to answer and you may end the interview at any time.

You can decline from the study at any time, for any reason. Your
decision to stop participating, or to refuse to answer particular questions,

will not affect your relationship with the researcher or the institution.

The information you will share with us if you participate in this study
will be kept confidential. All information you supply during the research
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will be held in confidence and, your name will not appear in any report or
publication of the research. The data will only be used for scientific
purposes and anonymously. Your data will be safely stored in a locked
facility and only the researchers will have access to this information.
Confidentiality will be provided to the fullest extent possible.

If you want to take part in the study please sign below.
| am voluntarily taking part in this study.

Name Surname:

Signature:

If you have any questions about this study, please contact
nuriyekarakaya@gmail.com.

Thank you for your cooperation and help.

Nuriye KARAKAYA

171



F: Survey Questions for Teachers

Part 1

TEACHER BACKGROUND AND INSTITUTION

A

el el

o1

N

Background

Participant number: ....................

Age: oo

Gender: ................

Highest educational attainment:
Bachelor Degree (program, graduation year): .................
Postgraduate Degree (program, graduation year): ............

Institution: private [ state: [

Level: O primary [ high school L1 university

Teaching Experience
Years of teaching in this school: ............
Grades that you have been teaching: ...............

Teaching experience: .............. years

School Context and Research

1. Please explain briefly the reason(s) why you have chosen to teach in

the school / place where you are currently teaching.

Does your institution encourage teacher professional development (if
the answer is yes) in what ways?

. Are the teachers awarded for new ideas, or techniques or their

success in instruction?



4. What can you comment on the collaboration of teachers in your
institution?

5. What are the opportunities that your school provides you in terms of
reading the current research in literature and conducting a research
yourself?

6. What do you think of the role of school managers’ attitude and the
school characteristics to your conduct of research?

7. What should be the features of a school which supports teachers’
conducting research?
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Part 2

PROFESSIONAL DEVELOPMENT

A. Professional satisfaction and development

1. Please define your teaching philosophy.

2. To what extend you are able to realize your teaching philosophy as a
professional in your teaching context?
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5. What kind of professional development methods or tools you are
aware of?

6. Which professional development methods and activities have you
used so far?

7. What are your opinions related to these professional development
activities? (Did they manage their aims?)

8. Can you list these professional development activities from the most
effective to the least?

9. What do you do as a teacher for your professional development for
yourself?



10. Do you consider yourself as reflective in your teaching profession?
Can you please support your answer with examples or instances
from your teaching?

B. Reading research

1. Can you define research in your field?
Research in ELT is

3. Do you follow academic research related to your field? What are the
reasons for this?
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4. What are the benefits of reading research into your practice?

5. What are your opinions about the research in the field and their
applicability of the results to your own context?

Part 3
TEACHER RESEARCH

A. Teacher research
Have you ever conducted or engaged in teacher researcC] Yes [
No

(If your answer is yes, please answer the sub questions if not, please skip
PART 3.)

1. What is teacher research for you?
Teacher research is

1. What are the assumptions behind teacher research and its potential
benefits?
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5. As a practitioner what are your suggestions for teacher research
projects? Which aspects should be researched? (For instance which
areas are problematic in your teaching?)
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7. What do you think about the reliability of data that teachers obtain
from their students as well as legitimacy and the validity of teacher
research?

8. What do you think the dual role of being a teacher and a researcher
at the same time?

9. What kinds of benefits of teacher research have you observed in
your practice if it is the case?

10. How and in what ways teacher research challenged your beliefs
related to English instruction?

11. Can you evaluate the effectiveness teacher research as a professional
development tool? (Your autonomy, critical thinking, collaboration
with other peers, your professional awareness, informed decisions
and reflection etc...)



12. What do you think was most helpful for you while conducting a
teacher research?

13. What are the problems that you encountered while conducting a
teacher research?

14. What are your suggestions to sustain teacher research at educational
institutions?

If you finished part 3, you don’t have to answer more questions on this
survey. Thank you for your cooperation.
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Part 4
TEACHER RESEARCH

(If you completed part 3, please skip PART 4.)

A. Teacher research

“A new tradition emerges as highlighting the role of classroom teachers as
knowledge generators. This tradition is often referred to as teacher
research, teacher inquiry, classroom research, and action research or
practitioner inquiry. In general, the teacher inquiry movement focuses on
the concerns of teachers (not outside researchers) and engages teachers in
the design, data collection, and interpretation of data around a question
related to their own teaching problems. “(Dana, 2009 p.3)

1. Based on what you’ve read in this survey and other information
you’ve gathered about teacher research, what does teacher research
mean to you? (In your own words.)

Teacher research is
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4. What do you think about the usefulness of teacher research in term
of finding solutions to your problems or for your professional
development?

5. What do you think about the applicability of teacher research in your
teaching context? (Think about lesson hours, workload, school
support, research culture, your personality, your research knowledge,
ethicality, validity, sources etc...)

you?

7. As a practitioner what are your suggestions for teacher research
projects? Which aspects should be researched? (For instance which
areas are problematic in your teaching?)

8. What do you think about the reliability of data that teachers obtain
from their students and the validity of teacher research?



9. Do you have any doubts about teacher research? If so can you write

them? (Legitimacy, time spent on it etc...)

11. What do you expect as a result of you teacher research? (For your
instructional practice, teaching problems?)

12.In what ways can teacher research help to your professional

development (your autonomy, critical thinking, and collaboration
with other peers, your professional awareness, informed decisions

and reflection?)

13. Do you consider yourself as a teacher researcher (who uses teacher
research actively) in the future? Why?



14. What do you think the dual role of teacher and the researcher at the
same time?

15. What can be the problems that a beginning teacher researcher
encounter while conducting a teacher research?

16. What kinds of support do you expect if you decide to be a teacher
researcher?

The survey ends here, thank you for your cooperation.
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G: Interview Questions with English Teachers

EFL TEACHER RESEARCH INTERVIEW QUESTIONS

COMMON QUESTIONS

1. What is your teaching experience in English as a Foreign Language
(EFL)?

2. What were the main reasons for becoming an EFL teacher?

3. How can you describe yourself as a teacher/your teaching
philosophy/approach in EFL?

THE TEACHERS WHO HAVE NEVER CARRIED OUT A TEACHER
RESEARCH

1. What do you think about the underlying assumptions of teacher
research which suggest increasing “the teacher's role in the
generation of knowledge about teaching” and targets teachers to
“understand and improve their own classroom practice” with their
own research? (Cochran-Smith& Lytle, 1990 p. 2)

2. What encourages you to do EFL teacher research?

3. What discourages you from doing EFL teacher research?

4. Do you believe EFL teacher research should be an integral part of
teaching profession?

a. Should teacher research be voluntary or an institutional
obligation of the job itself? Why?

5. Do you have the necessary technical knowledge and skills to
conduct an EFL teacher research? How can this situation influence
the research process?

6. Do you believe you have the necessary institutional support if you

decide to conduct EFL teacher research?
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a. What is the role of institutional support in conducting teacher
research?

7. Do you want to carry out an EFL teacher research on your practice?
What are the reasons for this?

8. In which areas or topics do you want to conduct EFL teacher
research?

9. What are your suggestions to sustain teacher research at schools?

10. What do you think about teacher research as a professional
development tool?

11. Do you have any other comments you wish to make on EFL teacher

research?

THE TEACHERS WHO CARRIED OUT AN EFL TEACHER
RESEARCH

1. How did you first involve in teacher research?
2. Can you tell me the subjects of your previous research; what did you
do?
3. How is EFL/teacher research different than other research?
4. How did doing EFL teacher research influence you as a practitioner?
a. How did it affect what you do in your classroom? Can you
think of an example?
b. Have you changed any of your beliefs related to language
teaching after your research? Can you give an example?
c. How have you changed your thinking about yourself as a
professional?
5. In what ways has doing an EFL teacher research changed your ideas
about teacher research as a professional development tool?
6. What was the role of institutional support in your conducting EFL
teacher research?
7. What keeps you continue to your EFL teacher research?

8. What discourages you from doing research?

186



9. Do you believe EFL teacher research should be an integral part of

teaching profession?
a. Should teacher research be voluntary or an institutional
obligation of the job itself? Why?

10. What are your suggestions to sustain teacher research at schools?

11. What do you think about teacher research as a professional
development tool?

12. Do you have any other comments you wish to make on EFL teacher

research?
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H: TURKISH SUMMARY

OZET

INGILIZCE OGRETMENLERININ BIR MESLEKI GELISIM ARACI
OLARAK OGRETMEN TARAFINDAN YAPILAN ARASTIRMALARA
KARSI GORUSLERININ NiTEL DURUM INCELEMESI

GIRIS

Sistemli bir Ogretmen mesleki gelisim tim basarili  egitim
sistemlerinin bir gereksinimidir. Miifredat ve Ol¢me degerlendirmedeki
pozitif ~degisimler ancak Ogretmenlerin bu  gelismeleri derslerine
yansitabilmeleri ile miimkiin olabilmektedir. Ogretmen mesleki gelisimi
ayrica Ogretmenlerin  egitim sistemindeki degisen rollerine ayak
uydurabilmeleri i¢in 6nemlidir (Berne & Wilson, 1999). Buna ek olarak alan-
yazinda, oOgretmenlik mesleginin 6grenilmesinin bir siire¢ olup, egitim
programlarindan mezun olmakla sona ermedigine vurgu yapilmaktadir. Smith
ve Ingersoll’un c¢aligmast mesleklerinin ilk yillarinda mesleki egitim
programlarina katilan 6gretmenlerin, mesleklerini bu programlara katilmayan
ogretmenlere gore daha az oranlarda biraktiklarini gosteriyor (Smith ve
Ingersoll’dan aktaran Herrington & Kervin 2006). Mesleki gelisim
aktivitelerine katilan 6gretmenlerin 6grencilerinin basarilariin da bu siirecten

olumlu bir sekilde etkilendigi gozlemlenmistir (Yoon & Duncan, 2007).

Richards & Farrell (2005) mesleki gelisimin faydalarimi asagidaki sekilde

siralamistir:

e Dil gelisim siirecini anlamak,

e Derslerde verilen kararlar1 anlamak,
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e Kisinin kendi dil 6gretimindeki kendi teori ve prensiplerini gozden
gegirmesi,

e Ders aktivitelerine 6grencilerin bakis acilarini belirleyebilmek,

e  Farkli stillerdeki 6gretmeleri anlamak,

e  Ogretmenlerin ders verdikleri 6grencilere gore rollerinin nasil degistigini

anlamak (Richards & Farrell ‘den aktaran Yurtsever, 2012 5.667).

Mesleki gelisim aktivitelerinde beklenen sonuclar geleneksel olarak
kullanilan yontemler olan c¢alistay ve egitim seminerleri ile nadiren
amagclarina ulasmaktadirlar. Bu aktiviteler kisa siireli olup konulari
ogretmenler tarafindan belirlenmemektedir. Bu aktiviteler “yiizeysel ve
kopuktur ayrica bu programlara olan baghlik da disiiktiir” (Ball & Cohen,
1999, s. 5). Yukarida anlatilan mesleki gelisim programlarina yonelik
memnuniyetsizlikler, disaridan gelen uzmanlarin 6gretmenleri bilgilendirmesi
tekniginin amacglara ulasmada yetersiz olusu, alternatif mesleki gelisim
metotlarinin ortaya c¢ikmasina sebep olmustur. Ogretmen egitimindeki
derslerde, katilimcilari arastirmaya yoneltmenin tesvik edilmesi Ogretmen
egitiminde kabul gérmiistiir (Jorge, 2007, s.402). Lyte ve Cochran Smith
(1990, 1999) Ogretmen tarafindan yapilan arastirmay: sistematik, bilingli
olarak yapilmis olan Kisinin kendi isine yonelik elestirel bir sorgulamasi
olarak tamimlamustir (Lyte ve Cochran Smith’den aktaran Borg, 2006;
Ritchie, 2006; Adams, 2009; Borg, 2013). Ogretmen tarafindan yapilan
arastirmalarin  6gretmenlerin kendi gelisimlerinden sorumlu olmalarim

saglama 6zelligi bu aragtirma tiirlinii incelemek i¢in degerli kilmaktadir.

CALISMANIN AMACI

Yabanci dil o6gretimindeki g¢alismalar, (Johnson, 2006; Kumaravadivelu,
2003) ogretmen egitimindeki degisiklikler ile 6gretmenlerin degisen rollerini
vurgulamaktadir. Yabanci dil 6gretmen egitimindeki bu degisiklikler, genel
olarak oOgrenme geleneklerindeki degisikliklerle paraleldir.  Davranisei

goriiste dgretmenler teknisyen olarak betimlenmektedirler. Ogretmenler bu
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goriise gore uzmanlar tarafindan olusturulan bilgiyi aktaran kanallar olarak
resmedilmektedirler.  Icinde bulunduklar1  kosullarm  ve  ortamin
gerektirdiklerini ve bilginin ihtiyaglara uygunlugunu sorgulamazlar. Ote
taraftan yansitici Ogretmenler sadece bilgiyi aktaran kisiler degil ayni
zamanda problemleri ¢dzen ve egitimi Ogrencilerin ihtiyaclarina gore
sekillendirebilen, eski hatalardan ders c¢ikarabilen profesyoneller olarak
goriiliir. Son olarak Ogretmenlerin rolleri kendi egitim felsefeleri ile daha
genis sosyal olaylar1 birlestirmeleri olarak vurgulanmistir. (Kumaravadivelu ,
2003). Ogretmenlerin bu baglamdaki rolleri bilen, diisiinen ve daha da
Oonemlisi aragtirma yapan ve degisim odagi olarak vurgulanmaktadir. Bu
goriise gore Ogretmenler aragtirma yapip bilgi liretebildiklerinden, akademik
diinyada seslerini duyurabildikleri varsayilmaktadir.Ancak, pratikte 6gretmen
tarafindan yapilan arastirmalarin yaygin bir aktivite olabilmesi igin gesitli

noktalarin géz 6niine alinmasi gerekir.

Kurumsal faktorler (Borg, 2009; Hahs-Vaughn & Yalowitz, 2009)
ogretmenlerin kisilikleri (Akbari, 2007), dgretmenlerin deneyim, 6zge¢mis
gibi ¢esitli farkli 6zelliklerinin(Hahs-Vaughn & Yalowitz, 2009) 6gretmen
tarafindan yapilan arastirmalarda yer almalarini etkiledikleri gdzlenmistir.
Ogretmen arastirmalarinin gelecegi bilyiik oranda bu arastirmalarin su anki
durumunun ve Ogretmenlerin bu arastirmalara katilabilmeleri i¢in ne gibi
ihtiyaglarinin  oldugunun bilinmesine baghdir.  Bu yiizden 06gretmen
tarafindan yapilan arastirmalarin  bir mesleki gelisim araci olarak
Tiirkiye’deki su anki durumunu incelemek yararli olacaktir. Bu nitel
calismanin amaci Ingilizce Ogretmenlerinin dgretmen tarafindan yapilan
arastirma tiirli ile ilgili deneyimlerini ve bu arastirmaya yonelik goriislerini
anlamaktir. Bu sayede 0gretmen tarafindan yapilan arastirmalarin Tirkiye’de
nasil uygulandigini anlayabiliriz. Ayrica bu arastirma tilirliniin mesleki
gelisime olan katkilari, bu aragtirma gerceklestirilirken karsilasilan zorluklar

ve 6gretmenlerin kendi 6nerilerini gormek miimkiin olacaktir.
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ARASTIRMA SORULARI

Aragtirmanin amacina yonelik asagidaki sorular belirlenmistir:

3. Ogretmen tarafindan yapilan arastirmalarin, calismakta olan
Ingilizce ogretmenleri arasindaki durumu calistiklari ortamlara
gore nedir?

a. Calisan Ingilizce ogretmenlerinin dgretmen tarafindan
yapilan arastirmalara bir mesleki gelisim araci olarak

tutumlar1 nelerdir?

4. Ogretmen tarafindan yapilan arastirmalar ingilizce dgretmenlerinin
gorev yaptiklari yerde nasil devam ettirilebilir?

a. Ogretmen tarafindan yapilan arastirmalarin devamliligimnimn

saglanmasinda ve Ogretmenlerin bu arastirma tiirii ile

tanistiritlmasinda hangi faktorler 6nemlidir?

ARASTIRMANIN ONEMI

Ogretmen tarafindan yapilan arastirmalar dgretmen mesleki
gelisiminin bir parcasini olusturmaktadir ve gittikge artan bir Oneme
sahiptir. Bu sebeple bu arastirma tiiri hakkinda daha fazla bilgi
edinilmelidir. Ogretmenlerin bu arastirma tiiriine yonelik gériisleri ve bu
arastirma tiirliniin uygulanabilirligi 1yi anlagilmalidir.“Hem 06gretmen
tarafindan yapilan arastirmalarin hangi kosullar altinda yapildiginit hem de
bu arastirmalarin 6gretmenler, 6grenciler ve okullar tizerine etkilerini konu
alan az sayida aragtirma vardir” (Zeichner, 2006, s. 304). Buna ek olarak
Ogretmen tarafinda yapilan arastirmalarin, 6gretmenler tarafindan nasil
karsilandig: tizerine bilgiler de kisithidir (Byrnes, 2009). Tiirkiye’de cesitli
okullarda calisan Ingilizce ogretmenlerinin  bu arastirma tiiriinii

uygulayabilmek icin taleplerini anlamak alandaki boslugu doldurabilir ve
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gerekli diizenlemeler yapilabilir. Sonug olarak 6gretmen tarafindan yapilan

arastirmalar 6gretmenler arasinda yayginlastirilabilir.

YONTEM

Calismanin amaci 6gretmen tarafindan yapilan arastirmalarin bir
mesleki gelisim araci olarak, calismakta olan Ingilizce &gretmenleri
arasindaki durumunu incelemek ve Ogretmenlerin bu arastirma tiirinii
gerceklestirmelerive bu c¢alismalarda yer almalari igin gerekli sartlari
belirlemektir. Calisma ayrica Ogretmen tarafindan yapilan arastirmalar
hem 6gretmenlerin mesleki gelisimleri hem de alandaki bilgi birikimine

katkida bulunacak bir ara¢ olarak devamli kilmay1 amaglamaktadir.

Calismada durum incelemesi yontemi kullanilmistir.  Durum
incelemesi Yin (2009) tarafindan “ ¢agdas bir durumu derinlemesine ve
meydana geldigi baglam ¢ercevesinde 6zellikle baglam ve durum arasindaki
siirlar agik olarak belli degilse kullanilan bilimsel bir arastirma” olarak
tanimlanmistir. (S. 28). Durum incelemesi belirli bir durumun portresini
cizmek ve gercegi derinlemesine tasvirlerle anlatmayr amaglar. Bunu
yaparken katilimcilarin deneyim, diisiince ve duygularini yansitmak olduk¢a
onemlidir. (Cohen, Manion & Morrison, 2007). Fakat durum
incelemelerinin farkli yorumlari da vardir. Stake (1995) 6rnegin, durum
incelemesinin secilen yontem olmaktan ¢ok ¢alisilacak objeyi ifade ettigini
soylemektedir (Stake’den aktaran Heigham & Croker, 2009). Bu lensten
bakildiginda “nitel bir arastirma i¢in durum belli sinirlar1 olan ve sinirlari
arastirmacini ilgilerine goére belirlenen bir sistemdir”’(Heigham & Croker,
2009, s. 69). Baz1 yaygin durumlar; kisiler, kurumlar, siiregler, programlar,

cevreler ve hatta durumlardir. (Yin, 2009 s.28).
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Bu caligmada calisilacak olan durum “Ogretmenlerin bir mesleki
gelisim araci olarak 6gretmen arastirmasina yonelik deneyimleri ve fikirleri
olarak belirlenmistir. Stouffer (1941) incelenecek durumun “bir isim bir
sey bir varlik olup nadiren bir fiil ya da islev” oldugunu belirtmistir.
(Stouffer ‘den aktaran Stake, 2005 s. 1). “Hemsireler incelenecek durum
olabilir, genelde hemsirelik aktivitelerini durum olarak belirlemeyiz.
Durumun  gergeklestigi  yerleri  seceriz. Bu  yerlerde islevleri
gbzlemleyebiliriz ancak islevi incelenecek durum olarak almayiz” (Stake,
2005, s. 2). Stake (2005) ayrica vurgunun durumda oldugu zamanlarda bile
calisilmak icin secilenin varliklar oldugunu vurgulamistir. Bu sebeple
Tirkiye’de ¢esitli okullarda ve seviyelerde c¢alisan her 6gretmeni,
Ogretmenlerin 0gretmen arastirmalarinda yer alma durumunu anlamak i¢in
incelenecek durum olarak belirledik. Daha genis bir agidan, ¢alismamiz
durum incelemesi yontemini bir arastirma metodu olarak benimsemis “veri
toplama teknikleri, tasarim ve veri analizlerinde” bu arastirma yontemi

kullanilmustir (Yin, 2009, s.29).

Calisma icin alt1 farkli okuldan ( devlet ilkogretim, devlet lise, devlet
iiniversite, 0Ozel ilkogretim, Ozel lise ve Ozel lniversite) Ogretmenler
secilmistir. Ogretmenlerin seciminde en fazla degiskeni barindirma ilkesi
g6z Oniline alinmistir (Anderson and Arsenault, 1998’dan aktaran Cohen,
Manion, & Morrison, 2007). Kurumlar arasindaki farkliliklar1 yansitabilmek
icin Devlet ilkogretim, lise ve iiniversite ve bu okullarin 6zel sektordeki
karsiliklar1 secilmistir. Bu siiregte ulasabilecek okullarin segilmesine de
ozellikle dikkat edilmistir. Okullarin yakinliklar1 ve goéniillii katilimcilarin
bulunmasina oncelik verilmistir. Biitiinsel durum incelemesinin i¢inde her

bir 6gretmen incelenecek ayri bir durum olarak benimsenmistir.
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VERI TOPLAMA

ANKET

Calismada kullanilan anket alanyazinda okunan kavramlar 1siginda
Ogretmen tarafindan yapilan arastirmalar, yansitict Ogretim ve 6gretmen
mesleki gelisimindeki konulara dayanilarak hazirlanmistir. Universitede
calisan ki Ogretmen anketi doldurup anket hakkinda geri bildirim
vermislerdir. Anket genellikle agik uclu sorulardan olusmaktadir. Nunan
(1999) agik uglu sorularin ““ katilimcilarin sdylemek istediklerini acgik bir
sekilde yansittiginin” altin1 ¢izmektedir. (Nunan’dan aktaran Zohrabi, 2013,
s .255). Anket (Ek F) dort boliimden olusmaktadir. ilk béliim ise ii¢ alt
boliimden olusmustur. Bu alt boliimlerde dgretmenlerin egitim, yas deneyim
ve ¢alisma ortamlar1 sorulmustur. Ikinci boliimde 6gretmenlerin mesleki
gelisimleri ve arastirma okuma aliskanliklari sorulmustur. Uciincii ve
dordiincii boliimler 6gretmenlerin, dgretmen tarafindan yapilan arastirmaya
yonelik fikir ve deneyimlerini igermektedir. Uciincii béliim daha 6nceden
ogretmen tarafindan yapilan arastirma yapmis 6gretmenlere yonelik olup 15
soru igermektedir. Dordiincii boliim ise daha dnceden dgretmen tarafindan

yapilan arastirmalarda yer almamig katilimeilar igindir.

MULAKAT

Miilakatta gontilliiliik esasina gore yedi katilimei yer almistir. Katilimcilarin
dagilimi her okul tipi i¢in bir katilimcidir. Yalniz devlet iiniversitesinden
iki katilimc1 yer almistir. Gergeklestirilen miilakatlar veri analizi igin

“audacity” ad1 verilen program ile kaydedilmistir.
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VERI ANALIZI

Bu tezde agirlikli olarak miilakat ve anketlerden nitel veri toplanmistir. Veri
analizi i¢in “constant comparative” yontemi kullanilmistir. Glaser and
Straus (1967) bu yontemi veriden kategori iiretme ve ayni zamanda tiim
birimleri birbiri ile kiyaslama olarak agiklamaktadir. (Glaser and Straus’dan
aktaran Maykut &Morehouse, 1994). Bu ag¢iklamaya paralel olarak
arastirmaci verileri topladi, bir ka¢ kez okudu ve anlamlar iizerine yorumlar
yapti. Tutarlilikk i¢in anketler ve miilakatlar1 kiyasladi. Kodlar
olusturulurken MAXQDA adl bilgisayar programindan yararlanildi. Ortak
anlamli pargalar isaretlenip etiketlendi. Farkli kodlar i¢in farkli renkler
kullanildi. Ilk olarak anket verileri analiz edildi. Tiim anketler benzer
kodlar1 igerip icermediklerinin anlasilmasi igin birbirleri ile kiyaslandi.
Anketlerdeki verilerden olusturulan kodlar ile baska bir ankette benzerlik
bulundugunda buradaki bolim de ayni kod ile etiketlendi. Yeni anlamlar
icin yeni kodlar iiretildi. Daha sonra miilakatlar yaziya gecirildi ve ayni

islemler buradaki verilere de uygulandi.

SONUCLAR VE TARTISMA

Bu boliimde ilk olarak birinci soru ve onun alt sorusu cevaplanmaigstir:
1. Ogretmen tarafindan yapilan arastirmalarm, calismakta olan
Ingilizce Ogretmenleri arasindaki durumu calistiklar1 ortamlara

gore nedir?
a. Calisan Ingilizce Ogretmenlerinin Ogretmen tarafindan

yapilan arastirmalara bir mesleki gelisim araci olarak

tutumlari nelerdir?
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Ogretmenlerin kullandiklar1 mesleki gelisim aktiviteleri

Ogretmenlerin su anda kullandiklar1 mesleki gelisim aktivitelerini
yansitabilmek amaciyla hangi mesleki gelisim araglarini kullandiklar1 ve bu
araglarin amacina ulasip ulasmadiklar1 sorulmustur. Cevaplar gostermistir ki
ogretmenler mesleki gelisimlerinde en ¢ok seminerler ve sorunlar1 hakkinda
meslektaslarla tartismay1 kullanmaktadirlar(Sirasiyla %56 ve 9%50). Farkli
okullarda kullanilan mesleki gelisim araglar1 arasinda anlamli bir farklilik
gozlenmemistir. Ogretmenlerin ¢ogunlugu mesleki gelisim aktivitelerinin
amaglarina ulastigini  sOylese de, devlet ilkdgretim okullarindaki
ogretmenler materyal eksikligi ve kalabalik siniflar sebebiyle 6grendikleri
her seyi uygulayamadiklarini belirtmislerdir. Mesleki gelisim i¢in okul
destegi de 6gretmenler arasinda farklilik gostermistir. Calismadaki bazi 6zel
okullar 6gretmenler icin seminer, kamp diizenleyip o©zel ilgi gruplar
olusturmaktadir. E1 Ozel Lisesi yili en iyi 6gretmenini segmektedir ve F1
Ozel Universitesi odiill olarak bagarili  dgretmenlerini  yurtdisina
yollamaktadir. Diger bazi1 okullar ise maddi 6diill vermemekle birlikte
Ogretmenlerinin mesleki gelisimlerini olumlu tavirlar ile
desteklemektedirler. Devlet ilkogretim okulundan bir 6gretmen (A2), dzel
iiniversiteden bir 6gretmen(F3) ve devlet lisesinden (B1) iki 6gretmen ise
mesleki gelisimleri icin bir okul tarafindan bir destek goérmediklerini

belirtmislerdir.

Ogretmen tarafindan yapilan arastirma farkindahg

Ogretmenlerin dgretmen tarafindan yapilan arastirmalar hakkindaki
farkindaliklart arastirildiginda, bes 6gretmenin daha 6nceden bu arastirmayi
yaptig1 goriilmiistiir. Tki dgretmen (Tiirkan, Pelin) dgretmen arastirmasina
benzer calismalar1 sinifta yaptiklarindan fakat bu terimden ve yaptiklarinin
Ogretmen arastirmasi olarak adlandirabileceklerinden haberdar olmadiklarini

belitti. Ogretmenlerden bir tanesi 6gretmen tarafindan yapilan arastirmaya

196



dair hi¢ bir sey bilmedigini agikladi. Ogretmenlerin ¢ogunlugu yapilmis ve
yayimlanmig, Ogretmen tarafindan yapilan arastirmalara erismeye
calismamistir.  Ogretmen tarafindan  yapilan arastirmalart  okumak

ogretmenler arasinda yaygin bir davranig degildir.

Ogretmen tarafindan yapilan arastirmanin faydalar:

Ogretmenler 6gretmen tarafindan yapilan arastirmalar1 6zerkliklerini
artirabileceginden (3 6gretmen) ve  Ogretim  yeteneklerini
gelistirebileceginden ( 6 6gretmen) yararli bir mesleki gelisim araci olarak
degerlendirdiler. Ogretmenler ayrica bu aracin problemlerini ¢dzdiigiinii ya
da problem ¢dzme potansiyeli oldugunu agikladilar. Ogretimde farkindalig
artirdigit ve Ogretim aktivitelerine bir dayanak oldugunu belirttiler.
Ogretmenlere gore dgretmen tarafindan yapilan arastirma daha iyi bir ders
igin dgretmenlere farkli yollar gésterdi. Ogretmen ve dgrenciler arasinda bir
kanal islevi gorerek egitimin bu iki paydas1 arasindaki iletisimi giiclendirdi.
Ogrencilerin derslere yonelik ilgilerinde artis oldu. Dersi planlama
asamasinda Ogrencilerin fikirlerinin alindig1r ve bu fikirler ders esnasinda

uygulandigi i¢in 6grencilerin kendilerine olan giivenleri de artti.

Ogretmen tarafindan yapilan arastirmanin zorluklari

Ogretmen tarafindan yapilan arastirmalarim zorluklarr veri toplama
siireci ve Ogretmenlerin halihazirdaki is yiikiinden kaynaklanmistir.
Ogretmenler isbirligi igindeki &grencilerin ve okul ydnetimi tarafindan
saglanan izinlerin gerekliligini vurguladi. Ogretmenlerin ders programlar
ve evrak isleri Ogretmen tarafindan yapilan arastirmalart hayata
gecirebilmelerini zorlastirmaktadir. Bazi 6gretmenler ayrica bu arastirmay:
uygulamak icin gerekli olan teknik bilgiden yoksundur. Son olarak bazi

Ogretmenler 6gretmenlerin bu arastirma tiiriinde statii olarak O6grencileri
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etkileyebilecek pozisyonda olmasinin arastirmanin giivenilirligini olumsuz

olarak etkileyebileceginden ¢ekinmektedir.

Ogretmen tarafindan yapilan arastirma icin 6gretmen motivasyonu

Ogretmenlerin bu arastirma tiiriinii gerceklestirmelerindeki en biiyiik
motivasyon onlarin gelisime ve derslerini daha iyi hale getirmeye olan igsel
istekleriydi. Ogretmenler siniflarindaki problemlerin varhiginin ve onlart
cozmek istemelerinin de kendilerini motive ettiklerini sodyledi. Bir
Ogretmen, 6gretmen tarafindan yapilan arastirmanin daha onceki faydalarini

gelecekteki caligmalari i¢in motivasyon kaynagi olarak gosterdi.

Ogretmenlerin genel olarak bir mesleki gelisim araci olarak 6gretmen

tarafindan yapilan arastirmalara yonelik fikirleri

Ogretmenlerin genel olarak bir mesleki gelisim araci olarak 6gretmen
tarafindan yapilan arastirmalara yonelik fikirleri; “bu arastirma tiirtinde
olmas1 gereken Ozellikler, bu arasgtirmanin uygulanabilirligi, ayn1 anda
arastirmact ve O0gretmen olma ozelligini ayn1 anda barindirmast ve bunun
sonuglar1” baghklar1 altinda toplanmistir. Bazi Ogretmenler Ogretmen
arastirmasini tamamlayabilmek i¢in O0gretmenlerde kararlilik ve deneyim
gibi o6zelliklerin bulunmasinin gerekliliginden soz ettiler. Ogretmenler
egitim ve destek ile 6gretmen tarafindan yapilan arastirmalarin okullarda
uygulanabilir oldugunu savundular. Ayn1 anda hem arastirilan hem de
arastiran kisi olmanin zor olmasina ragmen 6gretmenlerin kendi sorunlarin
kendi gozleriyle goérmelerini ve daha gozlemci olmalarimi sagladigindan
Ogretmenler bu arastirma tiirliniin kazanglarinin zorluklarindan fazla

oldugunu belirtiler. Ogretmenler iyi bir &gretmen tarafindan yapilan
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aragtirmanin farkli bakis acilarin1 yansitmasi ve tekrar edilebilir olmasi

gerektiginin altini ¢izdiler.

Ikinci soru ve onun alt sorusu asagidaki gibiydi:

2. Ogretmen tarafindan yapilan arastirmalar ingilizce dgretmenlerinin
gorev yaptiklar yerde nasil devam ettirilebilir?

b. Ogretmen tarafindan yapilan arastirmalarin devamliliginin

saglanmasinda ve Ogretmenlerin bu arastirma tiiri ile

tanigtirllmasinda hangi faktorler nemlidir?

Ogretmen tarafindan yapilan arastirmalan gerceklestirmek igin

ogretmenlerin ihtiyaclar:

Ogretmen tarafindan yapilan arastirmalarin  gergeklestirilmesinde
ogretmenlerin ihtiyaglar1 veri toplama asamasinda yardim, gerekli
kaynaklarin saglanmasi, ders saatlerinin esnekligi ve bu arastirma tiirtini
tanitma amaci ile zorunlu olarak yaptirilacak 6gretmen tarafindan yapilan
arastirma uygulamasi idi. Baz1 6gretmenler bu arastirma tiirli i¢in egitim ve
arastirma stiresince de uzmanlarin yardiminin gerekli oldugunu savundular.
Birkag Ogretmen kendilerini bu arastirmayr uygulayacak yeterlilikte
goremediklerini belirttiler ve bunu bu arastirma tiiriinii uygulamama sebebi
olarak gosterdiler. Diger onemli bir ihtiyag da veri toplamaya yonelikti.
Ogretmenler veri toplamaya baslayabilmeleri icin gerekli olan izinlerin
alimmasinin zorlugundan bahsettiler. Bu siirecte ayrica 6grencilerin isbirligi
de biiyiik 6nem tagimaktaydi. Ogretmenler bu arastirma siirecinin amacina
ulasabilmesi i¢in katilimcilarin olumlu tavirlar igerisinde olmasi gerektigini
belirttiler. Ogretmenler ayrica bu arastirma tiiriinii etkili bir sekilde
uygulayabilmeleri igin esnek c¢alisma saatleri ve sadece arastirma yapmalari
icin ayrilan ek bir zaman ihtiyaclar1 olduklarinin altin1 ¢izdiler. Daha

onceden bu aragtirma tiiriinii uygulamis olan {i¢ ve uygulamamis olan iki
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ogretmen, dgretmen tarafindan yapilan aragtirmalarin 6gretmenlik meslegini
zorunlu bir pargasi olmasi gerektigini savunmus ve bu arastirma siirecinin
okul tarafindan takip edilmesi gerektigini belirtmistir. Bu uygulamanin,
Ogretmenlerin bu arastirma tiiri ile tanistirilmasi agisindan biiyilkk 6nem
tagidigin1 savunmuglardir. Bu uygulamay1 savunmalarinin bir diger nedeni
de genel bir gelismenin okullar arasi genel bir birliktelik saglayarak

ger¢eklesecegine inanmalaridir.

Okul destegi Ogretmenlerin  bu  aragtirma  tiiriinii  yapip
yapmamalarinda ¢ok 6nemli bir yere sahiptir. Ogretmenler okul ydnetiminin
izni olmadan bu arastirmayr yapmanin hem etik olmayacagini hem de
miimkiin  olmadigim  belirtmiglerdir. Ogretmenler destekleyici  bir
yoneticinin ve okul ortaminin Onemine dikkat g¢ektiler. Ogretmenler
yenilik¢i ve kararlarin desteklendigi bir okul ortaminin gerekliligine vurgu

yaptilar.

Ogretmenlerin problem yasadiklar1 ve iizerine arastirma yapmak ya da
baskalarinin arastirma yapmasini istedigi konular listelenmistir. Bu konular
genel olarak 6grenci motivasyonu, dinleme ve konusma yeteneklerinin daha

etkili bir sekilde 6gretimi, sinif yonetimi, gramer ve kelime 6gretimidir.

A) Bu cahismadaki oOgretmenler, ogretmen tarafindan yapilan
arastirmalari toplumsal bir degisim aracindan ¢ok simiftaki problemleri

c¢ozme ve bir mesleki gelisim araci olarak degerlendirdiler.

Calismada ogretmenler Ogretmen tarafindan yapilan arastirmalar
ogretimdeki problemleri ¢ozmek ilizere ve mesleki gelisimlerini saglayacak
bir ara¢ olarak degerlendirdiler. Anketlere ve miilakatlara verilen cevaplar
Ogretmenlerin bu arastirma tiiriinden beklentilerinin egitim aktivitelerini

yonlendirecekleri bir geri doniit araci oldugunu gdsterdi.
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B) Ogretmen tarafindan yapilan arastirma dé@retmenler icin etkili bir

mesleki gelisim aracidir.

Calismanin sonucunda elde edilen Ogretmen tarafindan yapilan

aragtirmalarin yararlar1 asagidaki gibi 6zetlenebilir:

e Ogretimde farkindahig: artirir ve elestirel diisinmeyi destekler.
e Derslerdeki problemleri ¢ozer.

o Ozerkligi tesvik eder.

e Ogretim yeteneklerini gelistirir.

e Isbirligini tesvik eder.

e Ogretmen ve 6grencilerin kendilerine olan giivenlerini artirir.
e Uygulama i¢in Oneriler sunar.

e Icinde bulunulan kosullara yéneliktir

e Ogrencilerin bakis agilarimi yansitir.

e Ogrencilerle olan iletigimi artirir.

e Ogrencilerin derse olan ilgisini artirir.

e Ogretmenlerin dersleri iizerine diisiinmelerini daha etkili bir sekilde

yapabilmelerine olanak saglar.
C) Okul destegi o0gretmen tarafindan yapilan arastirmalarin
uygulanmasinda ¢ok onemli bir yere sahiptir.
Ogretmenlerin gérev yaptiklar1 okullarn  bu arastirma tiiriine

gosterecekleri destek Ogretmenlerin bu arastirmayr yapmalar1 ve yaptiklar

calismalarin kalitesi lizerine etkisi biiyiiktir.
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D) Ogretmen tarafindan yapilan arastirmaya yonelik motivasyon

cogunlukla icseldir.

Bu c¢aligma Ogretmenlerin neden Ogretmen tarafindan yapilan
aragtirmayr yapmak istediklerine yonelik cesitli sebepler bulmustur. Bu
sebepler c¢ogunlukla Ogretmenlerin gelisime dair olan igsel istekleridir.
Ogretmenler  daha etkili  ve nitelikli Ogretmenler  olmayi
istemektedirler.Ogretmenlerin bu arastirma tiiriinde yer almak istemelerinin

bir deger sebebi ise siniflarinda karsilastiklar problemlerdir.

E) Ogretmen tarafindan yapilan arastirmalarin  uygulanmasinda

zorluklar vardir.

Ogretmenler genel olarak bu arastirmanin yararlar1 hakkinda olumlu
diisiincelere sahiptir. Ancak Ogretmenlerin bu calismanin giivenirligi ve
uygulanabilirligi hakkinda cesitli siipheleri vardir. Ogretmenlerin  bu
arastirmay1 yaparken karsilastiklart ya da karsilagmalari muhtemel olan
zorluklar biiylik Olclide veri toplama, zamanm olmayisi, teknik bilginin

yetersizligi ve var olan igylikii gibi fiziksel zorluklardir.

Son s6z olarak egitimsel politikalar ne 6l¢iide basarili olursa olsunlar
eger onlart uygulamada diger bir deyisle Ogretmenlerin cephesinde
problemler varsa bu programin basarili olmasi beklenemez. Ogrenilen
bilgilerin uygulamaya gecirilmesinde siirekli geri doniit ve siirekli gelisim
gerekli oldugundan; Ogretmen tarafindan yapilan arastirma bu amaci
gerceklestirmede etkili bir yol olarak diisiiniilmelidir. Ogretmen tarafindan
yapilan aragtirmalar 6gretmenlerin i¢inde bulunduklari sartlar ve alanin
bilimsel dayanaklar1 arasinda bir araci olarak islev gormektedir. Bu
arastirma tliriiniin olduk¢a etkili oldugu inkar edilemese de Ogretmenler
arasinda yaygin bir uygulama olmadigi gozlenmistir. Ogretmenlerin bu

arastirma tiiriiniin yararlarin1 gozlemleyebilmeleri i¢in 6gretmen tarafindan
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yapilan aragtirmalara yonelik farkindalik artirma calismalarina hiz
verilmelidir. Bu arastirma tiiriinlin teknik bilgisi ve felsefi temelleri
Ogretmen adaylarina ve calisan 6gretmenlere aktarilmalidir. Bu arastirma
tiiriiniin okullarda kullanilip gelisebilmesi i¢in gerekli kosullar okullarin

biinyelerinde saglanmalidir.

ONERILER

Bu tez calisan Ingilizce gretmenlerinin bir mesleki gelisim araci
olarak &gretmen tarafindan yapilan arastirmalara yonelik goriislerini
incelemek ve bu arastirma tiiriiniin devamliligini saglamak igin gerekli olan
kosullar1 gbéz Tlniine sermek amaci ile yapilmistir. Calismadaki 16
ogretmenin 11’1 daha dnceden 6gretmen tarafindan yapilan arastirmalar hig
yapmamustir. Ogretmenlerin bu arastirma siirecindeki deneyim eksiklikleri,
onlarin bu arastirmanin yararlarim1 ya da bu arastirma yapilirken
karsilagilabilecek problemleri tanimlarken derinlemesine bilgi vermelerini
engellemis olabilir. Buna ek olarak c¢alismadaki bazi Ogretmenler bu
arastirma tiiriiniin felsefi temelleri ve bu aragtirma tiiriiniin dayandig: fikirler
hakkinda egitime ihtiya¢ duymaktadir. Bu sebeplerden dolayr bu ¢aligma
bahsedilen egitim saglandiktan ve goniillii olan O6gretmenler, Ogretmen
tarafindan  yapilan  arastirmalarmi  tamamladiktan  sonra  tekrar

gerceklestirilebilir.
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I: Tez Fotokopisi Izin Formu

TEZ FOTOKOPISI iZIN FORMU

ENSTITU

Fen Bilimleri Enstitiisi

Sosyal Bilimler Enstitiisii

Uygulamali Matematik Enstitiisii

Enformatik Enstittisi I:I

Deniz Bilimleri Enstitiisi

YAZARIN

Soyadi :
Adi
Bolimii :

TEZIN ADI (ingilizce) :

TEZIN TURU : Yiiksek Lisans Doktora

1. Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir.

2. Tezimin igindekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir
boliimiinden kaynak gosterilmek sartiyla fotokopi alinabilir.

3. Tezimden bir bir (1) yil stireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLIiM TARIHI:
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