EFL TEACHERS’ PERCEPTIONS ON THE EFFECTIVENESS OF COMPONENTS
OF AN EFL IN-SERVICE TRAINING PROGRAM

A THESIS SUBMITTED TO
THE GRADUATE SCHOOL OF SOCIAL SCIENCES
OF
MIDDLE EAST TECHNICAL UNIVERSITY

BY

ABDULLAH YURTTAS

IN PARTIAL FULFILLMENT OF THE REQUIREMENTS
FOR
THE DEGREE OF MASTER OF ARTS
IN
THE DEPARTMENT OF ENGLISH LANGUAGE TEACHING

SEPTEMBER 2014



Approval of the Graduate School of Social Sciences

Prof.Dr. Meliha Altunusik
Director

| certify that this thesis satisfies all the requirements as a thesis for the degree of Master
of Arts.

Assoc.Prof.Dr. Nurten Birlik
Head of Department

This is to certify that we have read this thesis and that in our opinion it is fully adequate,
in scope and quality, as a thesis for the degree of Master Arts.

Assist.Prof.Dr Perihan Savas
Supervisor

Examining Committee Members

Assoc. Prof. Dr. Yasar Kondakg1 (METU, EDS)

Assist. Prof. Dr. Perihan Savag (METU, FLE)

Dr. Deniz Salli Copur (METU, FLE)




I hereby declare that all information in this document has been obtained and
presented in accordance with academic rules and ethical conduct. I also declare that,

as required by these rules and conduct, I have fully cited and referenced all material

and results that are not original to this work.

Name, Last Name: Abdullah Yurttas

Signature



ABSTRACT

EFL TEACHERS’ PERCEPTIONS ON THE EFFECTIVENESS OF
COMPONENTS OF AN EFL IN-SERVICE TRAINING PROGRAM

Yurttas, Abdullah
M.A, Department of Foreign Language Education
Supervisor : Assist. Prof. Dr. Perihan Savas

September 2014, 118 pages

Teachers have a central role to play in any school system and their competence and
experience can make a big impact on the quality of schools in general. As Guskey (2002)
puts it schools can only be as good as the teachers who work within them. With this in
mind, the professional qualities and competencies of teachers are important indicators of

quality education.

This study investigated the perceptions of EFL teachers on the effectiveness of
components and features of an in-house EFL INSET program. The study also examined
the suggestions of teachers to improve the quality of current EFL INSET program as well
as the EFL INSET program in their ideals. The study was conducted with 44 instructors
of English who work in private schools mainly in Ankara and surrounding cities. The EFL
INSET program which was evaluated took place during 2013-2014 academic year. The
data for this study were collected through a questionnaire and interview. The questionnaire
was administered to the teachers to find out their perceptions about the EFL INSET

program that took place prior to their evaluation.

The findings of the study indicated that although the effectiveness of the program was
rated between average and good, the program was found effective especially with
components like “classroom activities”, “adapting course book”, “collaboration”. It was

criticised because of its length, irrelevancy of some sessions, content or materials, failure



in grouping the participants effectively based on their experience, levels they taught, the

sessions in which promotional materials were introduced.

Keywords: Professional development, in-service training, teacher education
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INGILiZCE OGRETMENLERININ BiR INGILiZCE HiZMET iCi EGIiTiM
PROGRAMININ KOMPONENTLERININ ETKILIiLiGi iLE ILGILi ALGILARI

Yurttas, Abdullah
Yiiksek Lisans, Ingiliz Dili Egitimi
Tez Danismani: Yard. Dog. Dr. Perihan Savas

Eyliil 2014, 118 sayfa

Ogretmenler okul sistemi i¢inde merkezi bir rol oynamaktadir. Ogretmenlerin yeterliligi
ve tecriibesi, genel anlamiyla okulun kalitesi lizerinde biiyiik bir etkiye sahiptir. Okullar
ancak icindeki Ogretmenler kadar iyidirler. Bu baglamda ogretmenlerin mesleki

donanimlari ve yeterlilikleri kaliteli bir okulun 6nemli gostergelerindendir.

Bu calisma Ingilizce &gretmenleri igin diizenlenen bir Ingilizce hizmet ici egitim
programinin komponentlerinin verimliligini arastirmistir. Ayrica Ogretmenlerin bu
programin gelistirilmesi i¢in tavsiyelerini ve dnerilerini icermektedir. Ogretmenler ayrica
ideallerindeki bir programi da tanimlamislardir. Bu ¢alisma baglica Ankara olmak {izere
Ankara icindeki ve c¢evresindeki bazi 06zel okullarin Ogretmenleriyle yapilmistir.
Degerlendirilen program 2013-2014 akademik yili iginde gerceklesmistir. Ogretmenler
programin basarisini orta ve iyi1 arasi olarak degerlendirmislerdir. Programin gii¢lii yonleri
olarak; sinif i¢inde yapilan aktiviteler, ders kitaplarmin adaptasyonu ve odgretmenler
arasindaki isbirligi gosterilmistir. Ogretmenler, programin uzunlugunu, bazi konularin
ithtiyaglarina hitap etmedigini, 6gretmenlerin gruplamalarimin zayif kaldigini1 ve kitap

tanitimi i¢in ayrilan oturumlari elestirmislerdir.

Anahtar Kelimeler: mesleki gelisim, hizmet i¢i egitim, 6gretmen egitimi
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CHAPTER 1

INTRODUCTION

1.1  Background to the study

“All countries are seeking to improve their schools, and respond better to higher social
and economic expectations” (OECD, 2005). Improving schools and ensuring quality
education is the subject of much discussion by different stakeholders such as: government
policy makers, politicians, educators, psychologists, and philosophers world-wide (Goff
& Carol , 2013) . As a result of this discussion, policy changes or reform movements are
always on agenda and/or take place prevalently and frequently in educational systems.

Goodson (2005) describes teaching as one of the most important professions. He considers
teachers as “the key agent of change in today’s knowledge society” (p. ix). Guskey (2002)
found that the quality of schools are closely related to the quality of teachers who work
within them. The expectations on teachers to lead or be agent of change seem to be obvious

as they are believed to have a central role to play in any school system.

OECD report (2009) notes that however pre-service training may be of high quality, it
should not be expected to prepare teachers for all the difficulties they will encounter
throughout their careers. Corcoran (1995) suggests that in order for teachers to respond
effectively to the challenges that arise throughout their careers, it is required that teachers
are to participate in ongoing in-service training programs to get familiar with new
standards that are proposed. Corcoran further adds that in-service training should be

designed as a complementary training to follow up on pre-service training.



1.2 Purpose of the Study

OECD (2005) report emphasizes the importance of teachers by stating that teachers are
the key players in schools and they are vital to school improvement efforts. The report
further stresses that improving the efficiency and equity of schooling depends on

competent teachers whose teaching is of high quality.
Guskey (2000) states that:

Our knowledge base in education is growing rapidly, and so, too, is the knowledge
base in nearly every subject area and academic discipline. As these knowledge
bases expand, new types of expertise are required of educators at all levels. Like
practitioners in other professional fields, educators must keep abreast of this
emerging knowledge and must be prepared to use it continually to refine their

conceptual and craft skills (p. 3).

On the other hand, Corcoran notes that many expert think that the conventional forms of
professional development are virtually a waste of time. In this view, lectures, workshops
and other conventional forms of information delivery and training are too top down and
too isolated from classroom realities to have an impact on teachers’ practice (p. 4).
Corcoran further adds that well-designed training programs may help teachers to change

their practice and these changes are well documented.

The expectations on the teachers to keep pace with new reforms and/or developments are
high. Teachers need to keep pace not only with their teaching but also non-teaching duties.
In order to prevent waste of resources such as: time, money and energy, well-designed in-
service programs are of vital importance. Well-designed programs can increase the quality
of teachers’ content and pedagogic content knowledge, enable them to deliver the content

to their students more effectively and efficiently.

This study will explore the perceptions of teachers on the effectiveness of the components
of an in-service training program they took part in. It will also make some suggestions to
improve the program in question based on the feedbacks and suggestions of the teachers.

This study will further explore teachers’ perceptions on their ideal in-service programs.



1.3 Research Questions

1 What are the perceptions of EFL teachers working in Private Schools about the
most/least useful/effective components and characteristics of the EFL INSET
program?

2 What are the teachers' suggestions for improvement, change or removal of the EFL
INSET program components? Why?

3 What are the perceptions of EFL teachers about the components / characteristics of an
ideal INSET program?

1.4 Significance of the Study

This study is significant in multiple ways; As Robinson (Robinson, 2003) puts it,
“evaluation is the collection, analysis and interpretation of information, in
methodologically sound ways, as the basis for forming judgments about the value of a

particular programme, course project for decision making purposes” (p.199).

Stakeholders invest hugely in in-service training programs to increase the competences
and skills of teachers in order to enable them to live up to the demands, needs and
expectations of the society in large. This study will provide an evaluation of an ELT in-
service training program for organizers and designers in order to help them to form better

judgements about the value of the program.

Kiely (2009) notes that with an evaluation of a programme, the strengths and weaknesses
of a given programme could be explored. Organizers and designers of the program will
have a better understanding as to which components/characteristics of the program are
considered useful/effective. In addition to finding out the components that were perceived
by teachers as useful/not useful, this study will explore the reasons as to why some
components were rated as useful or not so useful based on the perceptions of the

participants and make some suggestions to improve the components.

The knowledge that was gained from this study could shed light for other researchers to

design better and more effective teacher training programs as this study not only suggests

3



ways to improve the program but it also makes suggestions to incorporate new
components or to remove the ones that are not found effective/useful by participants.



CHAPTER 2

REVIEW OF LITERATURE

2.1  Background to the study

Field (2005) notes that “society is ever-changing “and “one goal of education is to prepare
young people today for the world of tomorrow” (p. 66). In order to reach this goal and
respond effectively to the changes in society, educational systems are also under constant
change. Schools respond to the demand of quality education in different ways such as:
improving their curriculum, choosing more comprehensive and quality materials,
recruiting high quality competent teachers. Similarly, Corcoran (1995) emphasizes that
reform efforts raise the expectations for teachers. Speck and Knipe (2005) believe that
teacher competences play the most significant role in a successful school. Quality (2011)
agrees that the impact of teachers on education is huge and they are one of the most
determinant factors of students’ success. Quality also believes that maximising teacher

performance is the most effective education improvement strategy.

High quality teachers are in demand as they have the ability to address the needs of all
students as much as possible. Teachers find themselves in a positon to keep up with
constant changes that take place in the educational systems. As Field (2005) illustrates
well, “no teacher can rely on lessons learned yesterday” (p. 66). At the same time, Akcan
(2011) believes that “the English language teaching profession is faced with increased
demand for teachers but a shortage of qualified teachers” (p. 247).  Speck and Knipe
(2005) define quality teachers as knowledgeable in their content areas. They further
suggest that quality teachers should know teaching strategies very well so that they can

come up with different techniques to ensure the success of all students.

While there are many good teacher education programs, far too many of the programs that
prepare teachers are not at the expected level. Improving these programs is essential to

ensure that students receive the education they deserve. Yoon, Duncan, Lee, Scarloss, and

5



Shapley (2007) note that the demand for high quality professional development continues,
yet there is a shortage of such programs.

Aksit (2007) emphasizes that “to meet the challenges of today’s classroom and society, it
is essential that educational systems are evaluated on a regular basis, and that informed
policy decisions are made based on research into processes and outcomes of schooling”
(p. 29). Kaufman, Guerra & Plat (2006) note that:

The evaluation of a program may serve to different purposes and answer to the
wide-ranging question: What worked, and what didn’t? Evaluation also asks, at
the same time: What value is this, and what does it contribute? Evaluation
compares results (and consequences) with intentions. Useful evaluations focus on
ends (results, accomplishments, consequences) and not just on means (the ways,

methods, and resources that might be used to accomplish ends) (pp. 23, 29).
2.2 The definition of program evaluation

There seems to be no widely agreed upon definition of evaluation. Lodico, Spaulding, and
Voegtle (2010) define a program as a set of specific activities designed for an intended
purpose with quantifiable goals and objectives. They also add that programs may come in
many different shapes and sizes, and therefore, so do the evaluations that are conducted”
(p. 363). Shawer (2013) noted that program evaluation may be considered as an effective
program improvement strategy. Mullins (1994) defines the evaluation of staff
development programs as a:

Time-consuming and somewhat demanding task. Teachers, administrators, and
other school personnel are busy people facing full days and crowded agendas
every day. Making time for an extra task such as program evaluation is difficult.
Yet regular, thorough program evaluations are essential for increasing a school’s

effectiveness. Program evaluation answers several questions (Mullins T. W., 1994,
p. 3).

1. Are our staff development efforts responsive to the needs of the teachers and the

school?



2.3

I e

Do we have the right staff development programs in place?
Should any of our current programs be curtailed or eliminated?
Should any of our current programs be expanded?

Should we add new programs?

How can we continuously improve our programs?

The purpose of evaluation

Smith and Torpey (2013) noted that:

Evaluation draws on multiple data sources (surveys, written reports, interviews,
focus groups) from various stakeholders (new teachers, established teachers,
management) at different time frames (pre- and post- orientation, several months

later, one or more years later (pp. 6-7).

Kiely (2009) maintains that through programme evaluation, the achievements of a given

program could be identified. The evaluation could also provide explanations as to why the

program is considered effective. Moreover, the evaluation of the program can be helpful

for suggesting ways for further development of the program.

Ledford and Sleeman (2002) noted that the evaluation should assess whether an

instruction is successful or not. Ledford and Sleeman further suggested that:

Evaluation should not be made to compare “how much” a given learner learns in
comparison to another learner but in comparison to the stated goals and
objectives. If the evaluation shows that the instructional design is effective, then

by definition the learner has learned (p. 2).

Similarly Mullins, Lepicki, and Glandon (2010) define the purpose of the evaluation as

To collect evidence regarding the extent to which participants were satisfied with
a professional development offering. Such evaluations often prompt participants
to provide feedback in one or more of the following areas:

Content: The relevance, utility, clarity, value, difficulty, and importance of the
subject matter presented



Process: The quality of the instruction, activities, materials, and technology of the
training, including the quality of the facilitator

Context: The appropriateness of the setting, facilities, and accommodations of the

professional development experience

Awareness: The extent to which participants were aware of the purpose and goals

of the professional development prior to the training (p. 6).

Gelmon (2005) stresses that evaluation is needed to gain information about program
efficacy. Gelmon further adds that evaluation can identify components/characteristics that
are to be improved. According to Gelmon program evaluation not only tells the evaluator
whether and to what degree the goals are achieved but also provides valuable information

as to why a program did not achieve its goals.

Not all evaluation studies serve to the purposes mentioned above. There are different
reasons for these failures. Llosa (2009) notes that “program evaluations that do exist are
often conducted by publishers and/or only infrequently provide information about the
conditions under which the programs were implemented or explanations for the programs’
effectiveness or lack thereof” (p. 35). Peacock (2009) agrees that the literature on
programme evaluation is extensive, yet he also believes that descriptions of procedures
for overall evaluation of ELT education programmes are insufficient. Goodall, Day,
Lindsay, Muijs, and Harris (2005) stress that “the vast majority of evaluation practice
remains at the level of participant reaction and learning. The impact on student learning is
rarely evaluated and if done so, is rarely executed very effectively or well” (p. 7). Kedzior
and Fifield (2004) found out that many studies examine the perception of teachers,
whereas observing teachers while they teach seems to be less common. They further
explain that the impact of training on student learning is being studied only by few studies.

2.4 Types of Evaluation

2.4.1 Formative Evaluation

Pophan (1993) notes that:



Formative evaluation refers to appraisals of quality focused on instructional
programs that are still capable of being modified. The formative evaluator gathers
information regarding the worth of aspects of an instructional sequence in order
to make the sequence better. Formative evaluators attempt to appraise such
programs in order to inform the program developers how to ameliorate

deficiencies in their instruction (pp. 13-14).

Lodico, Spaulding, and Voegtle (2010) suggest that the purpose of formative
evaluation is to improve the program in question and make any changes needed.
They further state that unlike summative evaluation, formative evaluation aims at

collecting data and reporting it back to project staff as the program is in progress.
2.4.2 Summative Evaluation

Lodico, Spaulding, and Voegtle (2010) indicate the purpose of summative evaluation as
to collect data for measuring outcomes and finding the relation between the goals and
outcomes. The findings will provide valuable information on whether the goals are
reached or not. They further note that summative evaluations are concerned with the end

product/outcome of the program rather than the process.
Pophan (1993) explains that:

Summative evaluation refers to appraisals of quality focused on completed
instructional programs. The summative evaluator gathers information regarding
the worth of overall instructional sequences so that decisions can be made
regarding whether to retain or adopt that sequence. Whereas the formative
evaluator’s audience consists of the designers and developers of an instructional
program, the summative evaluator’s audiences are the consumers of instructional

programs or those charged with the consumers’ well-being (pp. 13-14).
2.5  Evaluation studies

Peacock (2009) conducted an evaluation for an EFL teacher-training programme. Peacock
tried to find the weaknesses and strengths of the program and wanted to explore how far
the needs of the students were met. He found out that the program had many strengths,
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including the teaching pedagogic skills, promoting reflection and self-evaluation. The
program also had some shortcomings such as: the amount of practice teaching, knowledge

of teaching within the local sociocultural context and classroom management.

Uysal (2012) carried out an evaluation of an in-service training program for primary-
school language teachers in Turkey. The purpose of this evaluation was to explore the
impact of in-service training offered by Ministry of Education on teachers’ attitudes,
knowledge-base, and classroom practices. She found out that teachers in general had a
positive attitude towards the in-service training. The results also showed that the program
had its limitations in planning and evaluation stages. The impact of the in-service program

on the practices of teachers was rather weak.

Sridharan and Nakaima (2011) proposed ten unconventional steps including learning
frameworks, exploring pathways of evaluation influence, and assessing spread and
sustainability. They argued that formulaic approach to program evaluation design does
not address the complexity of the programs. They concluded that the ideas for the
evaluation plan need to be developed in collaboration between evaluator, the program staff
and other stakeholders. They also found that much of the evaluation plan development

needs to take place on an ongoing basis.
2.6 Professional development

Hoban (2005) emphasizes the importance of having quality teachers. He links this need
of quality teachers to the developments in information technology, and the changes and
challenges schools are facing in political, cultural and social climate. He further explains
that knowledge is growing like no other time in history. Harwell (2003) notes that well-
designed and implemented professional development is significant to teach students to
high standards. Furthermore, DeMonte (2013) marks that professional learning can help
teachers change the way they teach. Guskey (2000) defines professional development as
those “processes and activities designed to enhance the professional knowledge, skills,
and attitudes of educators so that they might, in turn, improve the learning of students.
High-quality professional development is at the centre of every modern proposal to

enhance education” (p. 16). Stefani (2003) noted that ““‘staff and educational development
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means systematic and scholarly support for improving both educational process and the
practice of educators. Staff development refers to working to improve the capabilities and

practice of educators.
2.6.1 The need and importance of professional development / teacher education

Research findings indicate that there is a close relationship between teacher and school
quality. Kumar and Parveen (2013) stress that quality of an education system is highly
dependent on high quality teachers. Guskey (2000) emphasizes that teachers play
significant roles in educational reforms and school improvement. Guskey (2000)
furthermore stresses the importance of professional development. He notes that teachers
acquire new types of expertise as a result of our rapidly growing knowledge base (p. 3).
In the same way, Adu and Olatundun (2007) describe the role of teachers as very
important in the education system. They further add that “teachers are regarded as the
custodian of knowledge and instructor of instruction. It is often said that the standard of
education cannot grow beyond the level or standard of the teachers” (p. 57). Mizell (2010)
also stresses that quality teaching is the most important factor to raise the standards of the
students. Gu (2007) explains that:

Teachers change, for various reasons within different contexts and in different
phases of their professional careers. Wherever such change is intentional, critical
and self-reflexive, teachers engage themselves in a series of meaningful activities
in order to develop themselves as professionals, to promote learning outcomes, to
meet the needs of their students and satisfy the demands of the parents, and at
times, to survive and manage changes in the environment in which they work and
live (p.1).

An equally significant aspect of professional development is voiced by Michael and
Wilson (2008). They make a very broad definition of teacher development. They note that:

The development of teacher education, like education in general, often relates to
a country’s economic and social development, following a fairly predictable
pattern as society changes over time. Challenges in teacher education around the
world generally fall into four categories: (1) ensuring the availability of teachers;
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(2) maintaining high standards in the teaching force; (3) ensuring that teachers
have the skills and dispositions to teach children with a variety of needs, including
children from various ethnic or cultural groups; (4) ensuring that teachers have

the skills and dispositions to teach a changing curriculum (p.41).
2.6.2 Why do some professional development programs fail?

Although “high-quality professional development is a central component for improving
education, some professional development activities do not produce the expected results.
Cantrell and Cantrell (2003) stress that many teachers are either reluctant or fail to attend
professional development to keep abreast with the latest developments. The reason for this
is that professional development activities are still regarded by some teachers as
obligatory. They also believe that professional development has no impact on their
teaching (p. 107). Cantrell (2003) notes that often a one-size-fits-all effort-designed to
meet the needs of all teachers does not work. Cantrell further adds that teachers are
reluctant to attend the professional development programs as they think that professional

development programs are irrelevant to their needs. (p.105)

Some of the points made by Cantrell above are also sustained by Corcoran (2006).
Corcoran explains that most of the professional development is delivered through formal
activities, such as courses or workshops. He further adds that these formal activities take
place several times during the academic year and most of the time, they are irrelevant to
teachers’ professional development needs. Corcoran criticises these kind of programs as
they lack “any follow-up” training component. He also believes that subsequent in-
services may fall short of expectations or fail to live up to teachers’ needs as they address

entirely different sets of topics from the previous ones. (p. 1).
2.6.3 What should teachers know?
OECD (2009) report puts it effectively that:

In many countries, the role and functioning of schools are changing and so is what
is expected of teachers. Teachers are asked to teach in increasingly multicultural

classrooms; to place greater emphasis on integrating students with special
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learning needs in their classrooms; to make more effective use of information and
communication technologies for teaching; to engage more in planning within
evaluative and accountability frameworks; and to do more to involve parents in
schools (p.49).

Varcoe and Boyle (2014) also agree that it is a complicated and demanding task to educate

a diverse group of students. Jakson and Lewis (2010) describe the things teachers are

supposed to be good at and develop. They note that teachers should be knowledgeable

about wide range of things, such as: how someone learns, effective ways of teaching,

aspects of pedagogical content knowledge. They also stress that teachers should

understand the person, manage the classroom activities efficiently, communicate well,

reflect on their own teaching, and improve continually (p. 223).

Shulman (1987) suggests that:

2.6.4

the most important knowledge teachers should own could be listed as below:

— content knowledge;

— general pedagogical knowledge, with special reference to those broad
principles and strategies of classroom management and organization that appear
to transcend subject matter;

— curriculum knowledge, with particular grasp of the materials and programs
that serve as "tools of the trade" for teachers;

— pedagogical content knowledge, that special amalgam of content and pedagogy
that is uniquely the province of teachers, their own special form of professional
understanding;

— knowledge of learners and their characteristics;

— knowledge of educational contexts, ranging from the workings of the group or
classroom, the governance and financing of school districts, to the character of
communities and cultures; and

— knowledge of educational ends, purposes, and values, and their philosophical
and historical grounds (p. 8)

Characteristics of effective professional development programs
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Mizell (2010) stresses that professional development does not only happen through formal
processes such as a conference, seminar, or a workshop; collaborative learning among
members of a team; or a course at a college or university, it also could happen in informal
contexts such as discussion among work colleagues, independent reading and research,
observations of a colleague’s work, or other learning from a peer. (p. 5). Kumar and
Parveen (2013) believe that teachers should be equipped with content knowledge skills
and methodology. Avalos (2011) suggests that professional development of teachers
should focus on teachers’ learning, equip them with the knowledge of how to learn and
provide support to transform knowledge and skills they learn in training to their own
teaching. DeMonte (2013) believes that when traditional programs of professional
development such as single event interventions are replaced by long-term designs,

teachers are likely to benefit more and improve their teaching in the classroom.

Yoon, Duncan, Lee, Scarlos, and Shapley (2007) remind the importance of high quality
professional development. They also add that professional developments should be
coherent, interactive, collective, and long enough. They further stress that content
knowledge should be covered. Gordon (2004) notes that despite the fact that professional
development programs might have different focuses, they share some common
characteristics such as: collegiality and collaboration, relevant learning activities, and
professional development as “a way of life (p. 17). In the same way, Sherman, Kutner,
Webb, and Herman (1991) agree that adult education requires characteristics such as:
experienced and dedicated training staff; decentralized training services, systematic

follow-up training; and evaluation procedures.

Pete and Fogarty (2007) discuss the training work of Joyce and Showers. According to
Joyce and Showers’ training model on-site coaching is a must for any transfer from INSET

program to be transferred to classroom practice (p. 132).

Include THEORY %0 transfer in the classroom
And, add a DEMONSTRATION %0 transfer in the classroom
And, provide PRACTICE %0 transfer in the classroom

And, require on-site COACHING %095 transfer in the classroom
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2.7  Pre-service training

Allan and Ryan (1969) explain that preparing novice teachers for their initial teaching
experience is a big challenge in professional education. They stress that the connection
between formal study of education and initial classroom practice is rather weak (p.60).

Watzke (2007) asserts that beginning years of teaching are particularly formative for
continued professional growth. Watzke further explains that at the beginning years
teachers are mainly believed to face problems related to classroom management. Yet,
teachers also have to deal with more fundamental issues such as addressing students’
socioemotional needs. They also need to develop themselves to accommodate different
learning styles of their students. Britzman (2003) indicates that novice teachers have their
first culture shock when they start teaching. “Their first culture shock may well occur with
the realization of the overwhelming complexity of the teachers’ work and the myriad ways
this complexity is masked and misunderstood” (p. 27). Hagger and Mclintyre (2006) claim
that student teachers fail to implement innovative and progressive ideas they learn at
universities and rather incline to adopt the built-in, conventional strategies implemented

by their fellow, more experienced colleagues. (p.43)

Goff and Kforuri (2013) notes that pre-service teachers face several challenges as they
try to become competent teachers. There are different areas they need to improve their
competence in such as: subject matter, classroom management, methodology, and
assessment. On top of these, pre-service teachers have to overcome the challenge of
becoming a near-native like fluent speaker of English. Ghana guru and Ramesh (2013)
state that prior knowledge of beginner teachers eventually shape their perceptions of
teaching. They suggest that the beliefs and perceptions of beginner teachers should be
taken into consideration and be given due emphasis as they believe that beginner teachers’

beliefs and perceptions have the potential of shaping the education as a whole (p. 37).

15



2.8 In- service teacher training

OECD (2005) report notes that “no matter how good pre-service training for teachers is,
it cannot be expected to prepare teachers for all the challenges they will face throughout
their careers” (p.49). The report further suggests that for high quality education, education
systems should ensure that teachers are given opportunities for quality professional
development. Soler, Craft, and Burgess (2001) stress that teachers enter teaching
profession with some prior knowledge, experience, thoughts, perceptions and feelings.
They have their existing beliefs about learners and learning context. (p. 51). Allen and
Ryan (1969) note that the time which is allocated to in-service training of teachers in a
day is very limited. They further add that the training needs of teachers are not paid by
much attention by administration. They conclude that neither prior nor during their

teaching career, teachers do not get the needed training that they need. (p. 70).

Eksi and Aydin (2012) also stress the need and importance of in-service training for
teachers. They explain that teachers should be able to adapt to rapid changes in educational
activities all around the world in order to ensure the delivery of a quality instruction in
their respective classrooms. This is important in order to be able to deal with the
challenges the teachers face in classrooms (p. 675).

Akgadag (2012) conducted a study to define teachers’ expectations of in-service training
programs and to understand how these expectations developed based on their evaluations
about the programs. The results showed that teachers place special emphasis on the
content and methodology of the training programs, and the expertise and positive attitudes
of the trainers, and that they set these criteria as expectations. In his study teachers
suggested that components such as class management, communication skills, special
education, learning through games and drama, child psychology, parents’ training, design
and application of teaching materials, training school administrators, instructional
methods and techniques, and some personal development issues be incorporated into the

program.

Kavak (2012) conducted a study to determine the opinions of primary and secondary

school teachers about in-service teacher training programs in Turkey. The results showed
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that teachers do not prefer online training despite the fact that almost all teachers had an
internet access available at their homes. Teachers preferred in-service training at their own

schools, within working hours, by university lecturers who are experts in their fields.
2.8.1 In-service training in Turkey

Aydmm and Baskan (2005) note that Turkey has a significant background in teacher
training. They stress that as a result of deficiencies in coordination and cooperation
between institutions and public administration, a permanent and radical solution to teacher

training has not been reached. Kirkgoz (2007) explains that:

Following the 1997 education reform, the MNE gave high priority to teacher
development initiatives. In order to facilitate dissemination of curriculum
innovation, the MNE established the In-service English Language Teacher
Training and Development Unit (INSET) to organize seminars, and conduct in-
service training workshops for state primary and secondary teachers of English
language. The MNE also collaborated with a local association, The English
Language Teachers’ Association in Turkey, (INGED), and foreign associations:
the British Council (BC) and the United States Information Agency (USIA) to help

facilitate the implementation process of the curriculum reform (p. 222).

Yiiksel (2012) mentions that “in accordance with social developments, considerable
structural and educational reforms have been conducted regarding quality improvement
both in the whole education system and teacher education in terms of pre-service and in-
service” (Yiiksel , 2012).

Gursimsek, Kaptan and Erkan (1997) wrote that

Depending on the flow of science and information all through the world,
continuous and quality training of in-service teachers became a necessity, even
more important than pre-service training in Turkey at present, although many in-
service activities in different fields are applied, it is not seen as adequate in quality
and quantity in order to institutionalize in-service teacher education activities,

work is being done under following topics: 1-Training teaching staff through in-
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service activities and enhancing their academic achievement.2-Variation and
enrichment of in-service program types with subjects such as measurement and
evaluation, communication and interaction, motivation, rewards, calligraphy,
educational methods, language teaching, educational technology. 3-Continuity of
education and training in some specific in-service programs. 4-Provision of
buildings, materials and equipment and formation of financial sources.5-Planning

to expand in-service training to private institutions (p.12).

Bayrake1 (2010) had interviews with both national and local authorities and results of the
interviews indicated clearly that the main concern for in-service training activities in
Turkey is the lack of professional staff for planning and carrying out activities for
teachers’ professional development. Accordingly, no research is conducted to identify the

real training needs of teachers in terms of their professional development.
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3.1

CHAPTER 3

METHOD

Introduction

This study investigated the perceptions of EFL teachers on the effectiveness of an EFL in-

service training program. EFL teachers who participated in the program work for private

schools mainly based in Ankara and surrounding cities. Teachers from different levels of

schools are represented in the program.

3.2

3.3

Research Questions

The following research questions guided the study:

. What are the perceptions of EFL teachers working in Private Schools about the

most/least useful/effective components and characteristics of the EFL INSET

program?

. What are the teachers' suggestions for improvement, change or removal of the EFL

INSET program components? Why?

. What are the perceptions of EFL teachers about the characteristics of an ideal

INSET program?

Overall Design of the Study

In this study basic exploratory qualitative research design has been utilized to discover the

perceptions of the EFL teachers on the effectiveness of an ELT in-service program. This

research design has been chosen as it is concerned with studying objects in their natural

settings. Exploratory design is a flexible research design and it is usually supported by

qualitative data. Creswell (2003) defines sequential mixed methods procedures as below:

Sequential mixed methods procedures are those in which the researcher seeks to
elaborate on or expand on the findings of one method with another method. This
may involve beginning with a qualitative interview for exploratory purposes and

following up with a quantitative, survey method with a large sample so that the
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researcher can generalize results to a population. Alternatively, the study may
begin with a quantitative method in which a theory or concept is tested, followed
by a qualitative method involving detailed exploration with a few cases or
individuals (p.16).

Mixed method was chosen for its ability to provide more adequate data for the researcher
to make a better conclusion. With the help of follow-up qualitative data, it could be
possible to refine that quantitative findings. Mixed methods have both its advantages and
limitations. Through this technique the researcher can draw on the strength of both
quantitative and qualitative methods. Combination of these two methods can provide a
more complete picture of the topic studied. Gall, Gall, and Borg (2007) argue that mixed-
methods research is gaining popularity and becoming more common within the

educational community.

As for limitations, it requires that the researcher should be knowledgeable in both
methods. Collecting and analysing the data will be taking more time. Moreover, to analyse
both qualitative and quantitative data the researcher needs to be familiar with data analysis

techniques of both qualitative and quantitative techniques.

3.4  Quantitative Design of the Study

3.5  Questionnaire

Dornyei (2002) notes that questionnaires are one of the most common data collection
methods in second language (L2) research. Dornyei states that “the popularity of
questionnaires is due to the fact that they are easy to construct, extremely versatile, and
uniquely capable of gathering a large amount of information quickly in a form that is
readily processable” (p. 101). Shuttleworth (2008) emphasises that questionnaires are
useful tools to find out the opinions of large number of teachers working in different

schools and different cities.
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3.6 Participants

Target population of the study comprised of 120 EFL teachers working at private schools
which are mainly based in Ankara, the capital city in Turkey, and the rest in surrounding
cities. The schools are affiliated to an umbrella organization which provides the member
schools with regular school-based in-service training programs. Participants come from a
diverse background in terms of their gender, first language, overseas experience, length
of their previous teaching experience and their previous ELT in-service program
experiences. Table 1 shows the detailed description of demographic information of the
participants who responded the first data collection tool of survey. The number of the
participants who responded the questionnaire presented a balanced participation in terms
of their gender. Both genders are represented equally in the study.

Table 1 Demographic information of the participants

Variables N %
Gender
Female 22 50
Male 22 50
Native Speaker of
Turkish 26 59
Arabic 8 18
English 9 20
French 1 227
Overseas experience
0 year 11 25
1-2 year 15 34
3-5 years 4 9
More than 5 years 14 31
Type of School they work in
Private 44 100
ELT certificate programs that were
attended before
DELTA 0 0
CELTA 2 45
TESOL 8 18
TEFL 7 15
NONE OF THE ABOVE 27 61
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Table 1 Demographic information of the participants (continued)

Variables N %
The last time attended an ELT program
Less than a year 36 81
1-2 years 3 6,8
3-5 years 5 113
More than 5 years 0 0
The number of ELT programs attended this
year attended this year
None 3 6,8
Once 5 11,3
Twice 9 20,4
Three times 8 18,1
More than three times 19 431
Attending INSET programs (Mostly voluntary 1-2-3-4-5 Mostly
Compulsory)
1 8 181
2 2 4,5
3 8 18,1
4 5 113
5 21 477
The length of teaching experience
0-3 years 17 38,6
3-5 years 5 113
5-10 years 13 29,5
10-15 years 6 13,6
More than 15 years 3 6,8

Figure 1 below shows the linguistic backgrounds of the participants. Majority of the

participants speak Turkish as their first language. The second group consists of

participants who speak English as their first language. Arabic speakers make the third

largest group with 18%. Arabic speaking EFL teachers are mainly recruited because of

the fact that they are qualified and competent EFL teachers. They are fluent in speaking

and their not speaking Turkish creates a classroom teaching setting where English is used

for communicative purposes. Also, they are culturally regarded more adaptable.

Moreover, in terms of recruitment and employment they are considered more cost-

effective.
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M Others
® English 2%
21%

® Turkish

- .
Arabic 59%

18%

Figure 1 Linguistic background of the participants

Figure 2 shows the percentages of the teachers who attended various certificate programs
such as: CELTA (4.5%), TESOL (18%) and TEFL (15%). As can be seen in the graph,
sixty one percent of teachers didn’t attend any EFL/ESL certificate program before.

CELTA  1EsoL
18%

NONE
61%

Figure 2 teachers who attended certificate programs before

over 15 years

10-15years 7%

14%

0-3years
39%

5-10years
29%

11%

Figure 3 teaching experience of the participants
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Figure 3 shows that teaching experience of the participants varied from 0-3 years (38.6
%) to more than 15 years (6.8 %). We can see that the concentration is on the novice
teachers (38.6 %) and those with 5-10 year experience (29.5 %). The percentage of
teachers with 3-5 year experience and 10-15 year experience is (11.3 %) and (13.6 %)

respectively.

three times
18%

Figure 4 school-based in-service programs that teachers have attended this year

Figure 4 shows that majority of teachers (81 %) attended an EFL INSET program in less
than a year. The percentage shows that teachers are constantly engaged in INSET
programs as part of their job in their respective schools. Most of the participants

mentioned that 77 % attendance to the INSET program is compulsory.
3.7  Sampling procedure

The actual population is all the teachers (about 120) who work in 12 private schools based
in Ankara and surrounding cities. In order to obtain the data through questionnaires,

convenience sampling was utilized.

Convenience sampling is defined as a non-probability sampling technique where subjects
are selected because of their convenient accessibility and proximity to the researcher. In
all forms of research, it would be ideal to test the entire population, but in most cases, the
population is just too large that it is impossible to include every individual. This is the
reason why most researchers rely on sampling techniques like convenience sampling, the

most common of all sampling techniques. Many researchers prefer this sampling
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technique because it is fast, inexpensive, easy and the subjects are readily available

(https://explorable.com/convenience-sampling).
3.8  Selection of Schools

The schools are mainly located in capital city Ankara and surrounding cities. Different
forms of schools represented in the study such as pre-school, primary and high school
levels. The schools are affiliated to an umbrella organization which provides EFL INSET
training programs for EFL teachers for its member schools both during academic year and

holidays.
3.9  Thegoals of the ELT in-service training program

The ELT in-service program aims at providing training for teachers by taking their needs
and interests into consideration. It tries to promote cooperation and coordination between
teachers. The program also aims to keep the teachers updated with the innovative and

creative teaching techniques.
The program's goals are:

e promote cooperation between teachers coming from diverse backgrounds and with
different experience,

e develop teachers’ comprehension, transformation, instruction, evaluation and
reflection,

e promote teaching with technology and provide necessary training,

e encourage professional development.
3.10 Instrument Development & Piloting

The data collection instrument has 4 parts: 1% part of the survey is designed to collect
demographic data, the 2" part is designed to find out the perceptions of the teachers on
the effectiveness of different components of pedagogical content knowledge, and 3rd part
consists of the overall evaluation of the program. 3" part also studies the perceptions of
the teachers on the most/least effective components/features of the program and finally

the 4™ part asks for teachers’ recommendations on their ideal In-service EFL program.
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To develop the data gathering instrument, the researcher conducted studies on in-service
teacher training, and internationally recognized certificate programs namely CELTA
(Certificate of English Language Teaching to Adults) and TESOL (Teaching English to
Speakers of Other Languages). As a result of this study, an item pool was constructed
consisting of items indicating the competences EFL teachers are supposed to have/develop
in order to be able to conduct their teaching duties effectively.

The components were decided with the help of literature review. As a result, the
questionnaire comprises of 13 components and 107 items in total. These components are:
Learners and Teachers, Teaching and Learning Context, Teaching Grammar, Teaching
Vocabulary, Reading, Listening, Speaking, Writing, Materials, Lesson Planning,
Classroom Activities, Classroom Management, Assessment, Professional development.
These components were chosen as they are the most commonly appearing components of
established in-service training and/or Certificate programs offered to teachers. Having
determined the components, competences that are expected to be mastered by participants

were defined.

Part 111 seeks to find out the overall evaluation of the program by asking the participants
to evaluate the program on a scale ranging from the least effective to the most effective.
Participants are further asked to comment on the least/most effective components/aspects
of the program by providing reasons as well. Their suggestions are also asked for to
improve the program. There are 5 open- ended questions in this part. Part IV includes 2
questions. The questionnaire asks participants to comment on the components/aspects of

their ideal program.

For face validity, the survey was piloted with 5 EFL teachers. The teachers consisted of
both experienced and novice teachers. Among five teachers one was English speaker, the
other was Arabic speaker and the rest were Turkish teachers with various experiences and
backgrounds. Teachers were requested to fill out the survey and examine it thoroughly in
terms of its comprehensibility. They were also requested to report any problems in
cohesion, spelling etc. As a result of piloting phase, teachers made some suggestions. The
survey was reviewed in the light of teachers’ suggestions and necessary changes were

made.
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For content validity, 3 experts: one from EFL department, one from Educational and
Science department and one from elementary math and science department of various

universities were requested to provide feedback.

Based on the feedbacks taken both from practicing teachers and experts, the questionnaire
was reorganized; some items that caused some difficulties to understand were re-written.
Some items which were criticized as measuring two constructs at a time were re-analysed

and written as two separate items.

The result of the questionnaire was subjected to Cronbach’s reliability analysis.
Cronbach’s Alpha Coefficients were computed to check internal consistency of program

components. Table 2 shows the Cronbach Alpha Values of the components.

Table 2 components of INSET program & Cronbach Alpha Values

Components of INSET program Number  Cronbac
of items  h Alpha
Values
Learners and Teachers, Teaching and Learning Context 9 .89
Teaching Grammar 6 .93
Teaching Vocabulary 6 .93
Reading 4 .90
Listening 4 .96
Speaking 7 91
Writing 6 .96
Materials 12 .94
Lesson Planning 9 .94
Classroom Activities 4 .96
Classroom Management 17 .85
Assessment 10 .95
Professional Development 13 .94

3.11 Data collection

Upon the completion of the scale, necessary permissions were taken. The data was
collected in April 2014 during the INSET program by printed questionnaires which were
distributed to the participants.
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The participants were requested to fill out the questionnaires and to hand them over. After
examining the questionnaires, the researcher realized that some parts of the questionnaire
were left unfilled by some teachers. To ensure the completeness of the questionnaire,
researcher contacted the participants both via mobile phone and e-mail and requested them
to fill the left-out sections. Researcher prepared an online fillable form reachable through
a link which was sent as an attachment with an e-mail to the participants. The online
version of questionnaire was available from April 2014 to June 2014. The nature of the
data collection was on a voluntary basis; the questionnaire forms were distributed to all
teachers who participated in School Based INSET program. The return rate was 44
teachers in total out of about 120 teachers. The collected data from questionnaire were

entered into Excel and then SPSS environment.
3.12 Data Analysis

Responses of the teachers were manually transferred into an Excel spreadsheet. Each
question was defined as one column and corresponding rows were assigned for each
person. After all the data were entered into the spreadsheet, the researcher requested

another teacher to recheck some of the data for its accuracy.

Having checked the data for accuracy, descriptive statistics were calculated for categorical
data. First of all, the data were read into SPSS, and then the data were recorded in SPSS.
Then sum scores were calculated and some simple mathematical operations on columns
of data were done. The data were analysed to explore the distribution and range of
responses to each variable. The data were recoded into categories. The data were checked
for missing data. The respondent that failed to answer every single question were
identified and contacted to verify/complete information. With the open ended questions,
the researcher examined all the responses to a question, devised categories for the answers
and then coded the data.
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3.13 Qualitative design of the study
3.13.1 Participants

Ten participants were chosen among 44 teachers that responded the questionnaire. The

researcher tried to make sure that the respondents represented the target population.
3.13.2 Sampling Procedure

As for the interview, the purposive sampling technique was used. Tongco (2008) describes
purposive sampling technique as the deliberate choice of an informant due to the qualities
the informant possesses. He further explains that it is a non-random technique. He adds
that purposive sampling technique does not need underlying theories or a set number of
informants. Simply put, the researcher decides what needs to be known and sets out to
find people who can and are willing to provide the information by virtue of knowledge or

experience (p.147).

The researcher tried to make sure that the selected interviewees are representative of the
population. The gender, experience, age differences of the participants were taken into
consideration in deciding who to conduct the interviews with. The interview data were
collected during the summer holiday. That’s why the researcher could not interview with
any English or Arabic native speakers. In terms of representativeness of the sampling

procedure it could be considered as a limitation.
3.13.3 Instrument development

As a second data collection instrument interview questions were used. Interview questions
were designed by the researcher both to clarify and to explore the views and perceptions
of the teachers at a deeper level. The interview questions were prepared in English and
then translated into Turkish. The interview questions were requested to be examined for
their content validity by three instructors. Two instructors were from the ELT department
and one instructor was from the Educational and Sciences department. In the light of
feedbacks, the questions, their formats and orders were reviewed. The final version was
presented to the instructors and after it was confirmed that the tool is suitable to carry on

with. The researcher piloted it with one teacher who was a literature teacher. The
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approximate time frame were decided, which was about between 20-25 minutes. The
interviewed teacher mentioned that the questions were understandable and clear.

3.14 Data Collection

The respondents were contacted and appointments were taken. They were asked during
the appointment if it could cause any inconvenience to record the interviews. They were
informed that the recorded interviews will be kept confidential and their identities will not
be revealed under any circumstances. . They were also informed that after the data were
analysed, the recordings will be terminated. The respondents did not object to the
recordings of the interviews. The interviews were carried out in Turkish. The extracts
which were evaluated to represent the general ideas of the respondents were chosen and
translated into English. The translations were controlled by an EFL teacher to ensure their

accuracy.
3.15 Data Analysis
As for the interviews, constant comparative analysis was used.

The main intellectual tool in constant comparative analysis is comparison. The
method of comparing and contrasting is used for practically all intellectual tasks
during analysis: forming categories, establishing boundaries of the categories,
assigning the segments to categories, summarizing the content of each category,
finding negative evidence etc. The goal is to discern conceptual similarities, to
refine the discriminative power of categories, and to discover patterns (Tesch,
1990, p. 96).

Bob (2005) suggests that there are critical steps in qualitative research. These are:

note taking

coding

constant comparison
categories and properties

core category

o a k~ w N E

saturation
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7. memoing

8. sorting
Note taking: you take key-word notes during the interviews and convert them to
themes afterwards. It also suggested that you tape-record the interviews and check
your notes against the tape recording.
Coding: After the interviews, the researcher compared the data from one source
to data from other sources (i.e. the responses from each participant).
Constant comparison: For the first interview you are merely asking yourself:
What is going on here? What is the situation? How is the person managing that
situation? Therefore, what categories (plural) are suggested by that sentence?
Code the second interview with the first interview in mind. Code subsequent
interviews (or data from other sources) with the emerging theory in mind. That’s
constant comparison: initially comparing data set to data set; later comparing
data set to theory.
Categories and properties: After a time one category (occasionally more) will be
found to emerge with high frequency of mention, and to be connected to many of
the other categories which are emerging. Core category: This is your core
category. It is hazardous to choose a core category too early in the data collection.
However, when it is clear that one category is mentioned with high frequency and
is well connected to other categories, it is safe to adopt this as the core category.
The interviews were conducted with 10 teachers and then they were transcribed.
Then the speeches were read at least more than twice to analyse the qualitative
data into meaningful categories (the process called coding). It helped the
researcher to organize large amount of data and discover patterns in the
transcribed speeches.
Saturation: In collecting and interpreting data about a particular category, in
time you reach a point of diminishing returns. Eventually your interviews add
nothing to what you already know about a category, its properties, and its
relationship to the core category. When this occurs, you cease coding for that

category.
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Memo: In effect, a memo is a note to yourself about some hypothesis you have
about a category or property, and particularly about relationships between
categories.

Sorting: During the sorting process the researcher takes the categories and

groups them together based on similarities. (pp. 4-6)

The recorded data were transcribed and rechecked by the researcher. The researcher had
some parts of the transcribed data checked by a colleague to ensure accuracy. Then the
data were read several times by the researcher to code it. Categories were identified by
applying the procedure of the constant comparative analysis as suggested in the data
analysis techniques above. One EFL teacher were requested to review the coding system
and the teacher agreed that the coding is done thoroughly and agreed that the codes that

were identified were appropriate for the purpose of the study.
3.16 Validity: the interviews were utilized to confirm the survey results.

Validity refers to the degree to which a study accurately reflects or assesses the specific
concept that the researcher is attempting to measure. While reliability is concerned with
the accuracy of the actual measuring instrument or procedure, validity is concerned with
the study's success at measuring what the researchers set out to measure
(http://writing.colostate.edu/quides/page.cfm?pageid=1388). Researchers should be

concerned with both external and internal validity.

External validity refers to the extent to which the results of a study are generalizable or

transferable.

Internal validity refers to (1) the rigor with which the study was conducted (e.g., the
study's design, the care taken to conduct measurements, and decisions concerning what
was and wasn't measured) and (2) the extent to which the designers of a study have taken
into account alternative explanations for any causal relationships they explore. In studies
that do not explore causal relationships, only the first of these definitions should be
considered when assessing internal validity. During the interviews, the researcher

identified key issues known as “note-taking”. After the interviews, the researcher
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compared the data from one source to the data from other sources. The data then
categorised and sequenced to make it clearer.

Content analysis (Content analysis: Introduction, 2014) “is a technique for systematically
describing written, spoken or visual communication. It provides a quantitative (numerical)
description. Many content analyses involve media - print (newspapers, magazines),
television, video, movies, the Internet. Any medium that can be recorded and reviewed is
appropriate. Content analysis is also used to analyse new material recorded by the

researchers, and to classify open-ended responses to interview or survey questions”.

Quantification allows us to characterize the material in a way that is potentially reliable
and valid. The information is broken down into categories and then summarized. Media
has both format and content. Format refers to the form or structure of the information. Is
it pictorial or verbal? What shape does it take? Content refers to the meaning of the
information. Both format and content can be quantified.

The text from the surveys and interview transcripts was broken down to see if there were
any emerging themes. The themes are general statements that defines a group together.
Similar responses emerged as a result of content analysis which were presented in the
results and discussion sections. Dissimilar responses from the open-ended questions of
surveys and interviews were encountered when the participants were given a chance to
reflect upon the strengths and weaknesses of the program as well as their suggestions to

improve the quality of the program.
3.17 Testing the agreement of findings

Triangulation means using more than one method to collect data on the same topic. This
is a way of assuring the validity of research through the use of a variety of methods to
collect data on the same topic, which involves different types of samples as well as
methods of data collection. However, the purpose of triangulation is not necessarily to
cross-validate data but rather to capture different dimensions of the same phenomenon
(http://www.researchgate.net/post/What_is_triangulation_of data_in_qualitative_researc
h_Is_it_a method_of validating_the_information_collected through_various_methods).
Data triangulation validates your data and research by cross- verifying the same
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information. This triangulation of data strengthens the research paper because the data has
increased credibility and validity. The triangulation of data occurs when multiple theories,

materials or methods are used (Writing Guides, 2014).

In this study, different measuring instruments (questionnaire and interview) were used to
test the agreement of findings. The researcher aimed at clarifying the results of the
interview by using another method. Additional sources of information helped the
researcher to gain more insight into the topic. By using different measuring instruments
inadequacies in one-source of data was aimed to be minimized. Multiple sources of data

provided clarification and more comprehensive data were obtained.
3.18 Ethical Consideration:

Primary research is conducted all of the time-journalists use it as their primary means of
reporting news and events; national polls and surveys discover what the population thinks
about a particular political figure or proposal; and companies collect data on their
consumer base and market trends. When conducting research in an academic or
professional setting, you need to be aware of the ethics behind your research activity”

(https://owl.english.purdue.edu/owl/resource/559/02/).
Ethical Standards: Researchers should...

avoid any risk of considerably harming people, the environment, or property
unnecessarily.

not use deception on people participating.

obtain informed consent from all involved in the study.

preserve privacy and confidentiality whenever possible.

take special precautions when involving populations or animals which may not be
considered to understand fully the purpose of the study.

not offer big rewards or enforce binding contracts for the study. This is especially
important when people are somehow reliant on the reward.

not plagiarize the work of others.

not skew their conclusions based on funding.

34



not commit science fraud, falsify research or otherwise conduct scientific
misconduct.
not use the position as a peer reviewer to give sham peer reviews to punish or
damage fellow scientists.
Basically, research must follow all regulations given, and also anticipate possible
ethical problems in their research. (https://explorable.com/ethics-in-research).In
the light of above standards, the researcher took all the precautions to ensure that
the study was carried out with the ethical issues in mind.

3.19 Limitations of the Study

The research was carried out in private schools located in/around Ankara affiliated to an
umbrella organization. The researcher is also part of this umbrella organization, so the

findings may be criticized because of researcher subjectivity and external validity.

A second issue is that the reliability of findings are a matter of concern as the findings do
not lend themselves to replicability. But this concern could be raised for majority of
qualitative research methods as a whole. In this study, target population was about 120
teachers. Although the survey was meant for all the teachers, only 44 (about 36%)
responded the questionnaire. The low rate in the questionnaire results may be considered

a limitation in that results may not be representative of all teachers in the studied schools.
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CHAPTER 4

RESULTS

This chapter presents the results of the data analyses of the questionnaire whose purpose
was to find out the perceptions of English teachers working at private schools on the
effectiveness of an English INSET program they attend throughout the year as a
requirement of their job as well as the result of a series of interviews conducted with ten
teachers who participated in the questionnaire. The analyses were demonstrated in terms

of both quantitative and qualitative.

4.1  Quantitative Results
4.1.1 Quantitative Results for Question 1

41.1.1 General teaching and learning context

Different aspects of Learners and Teachers, Teaching and Learning Context presented in
Table 3. Table 3 shows that the perceived usefulness of the aspects of component 1 range
between 50 percent and 86.3 percent with the 3™ aspect “Adapting your teaching to
different learning styles (Visual, auditory, etc.)” getting the highest percentage as the most
useful aspect in participants’ current positions as English instructors while the 9™" aspect
of component 1 which is “The link between culture and language” scored the lowest
percentage. When looked at the averages 70.46 percent of teachers perceive that
component 1 of this INSET program contributed to their teaching in the classroom while
24 percent says it didn’t make any contribution to their teaching. 5.56 percent of the
teachers believe that some aspects of component 1 were not applicable in the program.
The percentages show that COMPONENT 1: Learners and Teachers, Teaching and
Learning is perceived as useful by 70.46 percent of participants on average. Twenty
percent of participants, plus 5.56 percent stating that the aspects were not applicable

indicates that there is a room for improvement of the component 1.
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Table 3 Perceptions of the teachers on the effectiveness of “Learners and Teachers,
Teaching and Learning Context” component

Stro Stro
COMPONENT 1: Learners and ngly Agr Disa ngly N/A
Teachers, Teaching and Learning Agr ee gree Disa (%)
Context ee (%) (%) gree

(%) (%)

Adapting your teaching to different learning
styles (Visual, auditory, etc,)

Adapting your teaching to different learning
needs

Teaching a class by taking the interests of the

477 386 91 23 23

25 591 68 45 45

2 . . , 295 523 114 45 23
learner groups into consideration

6 _Ideas for encouraging learner independence 341 432 114 68 4,5
in the class %

4 Acknowledging, when necessary, learners 205 50 182 91 23
backgrounds

5 Ackn(_)wledglng learners’ previous learning 182 477 205 91 45
experience

7 Dealing with mixed level classes 159 432 22,7 6,8 11,4

8 Pract!cal_ classroor_n issues for teachers 68 523 182 114 114
working in a monolingual context,

9 The link between culture and language 18,2 318 273 159 6,8
AVARAGE PERCENTILES 24 46,5 16,2 7,83 5,56

Teaching and learning context is incorporated into some recognized ELT certificate
programs such as CELTA, TESOL, TEFL etc. The participants’ reports show that they
perceive the usefulness of items of “teaching and learning context positively to various
degrees”. Knowing your students and addressing their needs, adapting your teaching style
accordingly, giving independence to your students, acknowledging your students
background, dealing with mixed ability classes etc. are all considered important parts of

being a competent teacher who is sensitive to his/her students’ needs and preferences.

41.1.2  Teaching grammar
Table 4 shows the participants’ perceived usefulness of component 2 which is teaching

grammar. There are 6 items in this section. The highest percentage (72.8%) goes to item
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number 15. Participants agreed that appropriate practice for grammar were provided and
it was considered as useful in their current teaching positions. Communicative focus for
teaching grammar aspect gets the lowest percentage at 56.54 percent. On average,
majority of participants (65.54%) perceived the component 2: Grammar Teaching as
useful, while 22.3 % disagreed and 12.1% rated the usefulness of grammar items as not
applicable.

Table 4 Perceptions of the teachers on the effectiveness of “teaching grammar”
component

S
COMPONENT 2: TEACHING > S F >3 =
GRAMMAR 2y ¢ 5 25 £
s £ § g8 <
_ _ _ ha < o &bao Z
15 Prowdmg_ appropriate  practice  for 205 523 91 68 114
grammar items
10  Ways of presenting grammar 136 545 136 68 114
11 Ways of practicing grammar 114 545 136 114 91
13 Providing clear contexts for teaching 159 50 114 91 136
grammar

12  Teaching grammar creatively 25 386 182 68 114

14 Prow_dlng communicative focus for 205 364 205 68 159
teaching grammar

AVARAGE PERCENTILES 17,8 47,7 144 795 121

Traditional grammar teaching is losing its appeal as students prefer to develop their
communicative competence more than deepening their grammar knowledge. The results
of component 2 show that the items with regard to teaching grammar creatively and
communicatively get the lowest score. The lowest percentages could be explained as a
result of students’ lack of interest in grammar regardless of how the grammar items are

presented or teachers’ preference of traditional ways of grammar teaching over teaching

grammar creatively.
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4.1.1.3  Teaching vocabulary

Table 5 shows that teaching vocabulary is perceived highly useful with a high percentage
(85.22%) of agreement among the participants. 8.7 % disagreed with the usefulness of the
items and 6.03% marked the items as not applicable. When you looked at the
agreement/disagreement of percentages of individual items as in the grammar component
the presentation and practice of vocabulary items gets the highest score (90.9%), while

the communicative focus for teaching vocabulary gets the lowest percentage (79.5 %).

Table 5 Perceptions of the teachers on the effectiveness of “teaching vocabulary”
component

(b}
o — —
2 _ & B
COMPONENT 3: TEACHING N S 3 >
= S D >3 <
VOCABULARY =) p o > e X
S~ 2 g &8 <
£ o g2 52 <
n < [a) n 0O =
16 Ways of presenting vocabulary 40,9 50 45 0 4,5
17  Ways of practicing vocabulary 273 636 45 0 4,5
18 Teaching vocabulary creatively 432 432 68 O 6,8
19 Providing clear contexts for teaching o5 568 114 0 6.8
vocabulary
21 Providing appropriate practice for new 273 545 91 23 68
vocabulary
AVARAGE PERCENTILES 32,2 53 757 113 6,03

Vocabulary learning is a vital part of language education. It is considered a core subject
in formal language education. As British linguist Wilkins in 1976 argues that “without
grammar, there are few things we can express; while without vocabulary, there is nothing
we can express.” Wilkins draws the attention to the communicative importance of
knowing vocabulary. Based on the results of the component 3, it can be concluded that

this component is one of the most positively perceived component about its items
usefulness.
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4114  Reading

Under component 4: Reading, there are 4 items. Teachers perceived the usefulness of item
“different purposes of reading” higher than other items. The item “ways of making reading
texts more intelligible to learners” gets the lowest percentage. The perceived usefulness
of the component is 60.83%. On the other hand 25.55% of participants disagreed on the

usefulness of items while 13.6% mentioned that the items were not applicable in the
program.

Table 6 Perceptions of the teachers on the effectiveness of “teaching reading”
component

COMPONENT 4: READING

Strongly
Agree (%)
Agree (%)
Disagree (%o)
Strongly
Disagree (%)
N/A (%)

99 Different  purposes  of  reading,
(Entertainment, getting information, etc,)
Identifying some of the difficulties

23 learners may face when trying to 27,3 31,8
understand texts
Variety of instructional strategies to

25 promote learners’ understanding of 20,5 36,4 22,7 45 15,9
reading

24 Waysi _of making reading texts more 273 295 273 23 136
intelligible to learners

AVARAGE PERCENTILES 25 358 222 34 136

N
a1
N
ol
a1
[N
ol
O
N
w
[N
=
SN

N
N
~
>
o1

13,6

Reading increases students’ vocabulary and enables them to express themselves better.
Teachers usually complain about the lack of interest of students in reading. The results of
Table 6 shows that the reading component of the program is not perceived very useful by

the teachers. Thus 42.15% of teachers didn’t perceive this component as useful.

4.1.15 Listening

Under the “component 5: listening” teachers rated 4 items. The perceived usefulness of

the item 29 “Different purposes of listening” received the highest percentage (59.1%), its
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usefulness was disagreed on by 25% and considered as not applicable by 15.9%. The
usefulness of item 27 “Variety of instructional strategies to promote learners’’
understanding of listening was agreed on by 52.3% of participants while it was disagreed
by 31.8% of participants and was found as not applicable by 15.9%. While 55.13% of
participants perceived the program components as useful in their teaching jobs, 28.98%
didn’t agree on the usefulness of component 5’s items and 15.9% rated items as not
applicable.

Table 7 Perceptions of the teachers on the effectiveness of “teaching listening”
component

[<B]
L — —
g 5 & &
o
COMPONENT 5: LISTENING = S 3 >3 &
=4 o > 25 <
£ 5 & £2 <
n< < [a) nno Z
29 Different purposes of listening 91 50 25 0 15,9
28 Ways of making listening texts easier for 159 409 25 23 159
learners to understand
97 Variety of instructional strategies to promote 91 432 295 23 159

learners’ understanding of listening

Identifying some of the difficulties learners
26 may face when trying to understand the 11,4 409 27,3 45 159

listening texts

AVARAGE PERCENTILES 11,4 438 26,7 2,28 159

We all learn to speak by listening first. Language acquisition begins with listening.
Nowadays the focus of teachers as well as learners is mainly on communicative
competence. Under listening component, “different purposes of listening aspect” was
found useful. Although, other items are useful to promote students comprehension and

their ability to deal with listening texts, their usefulness were not largely agreed on.

4116  Speaking
Under speaking component, teachers rated 7 aspects. Item 34 “providing appropriate

models of oral language in the classroom” got 72.7% of agreement, 22.7% disagreement
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and was considered not applicable by 4.5% of participants. Item 35”Identify errors in
learners’ oral language in the classroom got 52.2% agreement, 38.6% disagreement and
was considered not applicable by 9.1%. When looked at the average percentages the
overall agreement on the usefulness of items is 62.33%, disagreement 30.85% and those

considering the items are 68%.

Table 8 Perceptions of the teachers on the effectiveness of “teaching speaking”
component

(b}
L — —
g < & &
COMPONENT 6: SPEAKING > S & =23 <
g 3 =2 ? =2 S
Ee 5 & £& <
n < [m) w0 pa
34 Prowdmg_ appropriate  models of oral o5 477 91 136 45
language in the classroom
30 Key features of spoken English 159 523 136 114 6,8
33 The role of p_aralmgwstl_c f(_eatures (e,9, 318 341 205 91 45
gesture, gaze) in communication
39 A V\_/lde range of spoken language 136 477 205 136 45
functions
31 S_ome ways in which _spoken English 159 432 227 68 114
differs from written English
36 Corr_e_ctlng _Iearners oral language errors 205 364 205 159 6.8
sensitively in the classroom
35 Identify errors in learners' oral language in 136 386 25 136 91

the classroom
AVARAGE PERCENTILES 195 429 189 12 6,8

Good communication skills are essential to so much activity in society, at work and at
home. Learners often evaluate their success in language learning on the basis of their
competence in speaking. Teachers are role-models in the eyes of their students. When they
interact with their students with the target language it becomes self-motivating for students
to speak and to develop their language skills. The agreement on Item 34 “providing
appropriate models of oral language in the classroom” shows that 72.75% of teachers

found this aspect useful to be incorporated into the program. Error correction aspects were
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evaluated not making much contribution to their teaching. It could be either the aspects
were not found satisfactorily covered in the program or teachers do not use speaking

correction techniques in their teaching.

4.1.1.7  Writing
Under writing component, the teachers rated 7 aspects. Aspect 40 “providing appropriate

models of written language” got the highest (56.8%) percentage.

Table 9 Perceptions of the teachers on the effectiveness of “Writing” component

. £ g
-2 § % 23 <
COMPONENT 7:: WRITING = e 52 ¥
s & § 5% <
£5 5 & £ <
_ _ _ O << @) n 0 p
40 :Drowdlng appropriate models of written 136 432 227 23 182
anguage
37 Basm_c_oncept_s_and tgrmlnologyused for 91 409 205 68 227
describing writing skills
g9 1he stages of process writing (&9, 136 354 227 45 227
Planning, drafting, revising, editing)
41 IIdentlfymg errors in learners' written 114 386 205 45 25
anguage
Identifying some features of written texts,
38 (Planned, formal, delayed etc,) 45 432 205 45 273
42 Correcting learners' written language 227 227 273 45 227

errors sensitively
AVARAGE PERCENTILES 125 375 224 452 231

The overall perception of the usefulness of components seems to be low. The agreement
on usefulness on average is 49.99%, disagreement is 26.89% and 23.1% evaluated the
items under the writing component as not applicable. The low percentages could mean
two things; either written component of the program is not emphasized as much as other

components or writing skills are not focused too much in the EFL classes.
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4118  Materials

Under Materials component teachers rated 12 items. Teachers ranked item 48 “Adapting
materials that are appropriate for students’ age”. When looked at the average percentages
we see that 74.25% of teachers agree on the usefulness of the aspects of material
component in their teaching. The results indicate that teachers’ general perceptions on
different aspects of material development are positive. The ratings seem to be high
especially with aspects such as adapting materials with students’ age and language

proficiencies in mind. The course book adaptation is also rated at 80.8 percent.

Table 10 Perceptions of the teachers on the effectiveness of “materials” component

>§ § @ >3 o
COMPONENT 8: MATERIALS >, o = S8 X
c 3 3 > c o =
S5 5 £3 £8 <
hd < 0 o =Z
48 Adapting m’aterlals that are appropriate 341 50 68 68 23
for students’ age
43 Adapting course book materials 432 386 91 68 23
46 Selecting m,aterlals that are appropriate 432 386 91 68 23
for students’ age
45 Selecting materials that are appropriate 432 364 136 45 23
for the lesson
49 Adapting materials that are appropriate 205 591 68 68 68

for students’ language proficiency
44 Supplementing course book materials 409 386 114 45 45
Selecting materials that are appropriate

47 , : 295 455 159 45 45
for students’ language proficiency

52  Ensuring variety in materials 22,7 523 136 91 23

51 Ensuring balance in materials 159 50 205 68 68

50 Present_lng the materials with a 205 432 205 68 91
professional appearance

53 Ensuring a communicative focus in 227 409 295 23 45
materials

54 Using materials that are appropriate for o5 364 227 91 68

students’ learning styles
AVARAGE PERCENTILES 30,1 441 15 6,24 4,55
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Teachers use different materials to produce a successful lesson. Materials may come in
different forms; printed, audio and video. Not all the materials are suitable for the needs
of their students. Material development especially in relation to adaptation is one of the

most mentioned needs of teachers.

The results in this section shows that majority of teachers (74.25%) perceive the material
development component as useful in their teaching jobs. Although there is always room
for improvement as to the components and items presented within it, material
development component seems to have made positive contribution to teaching experience

of participants.

4.1.1.9  Lesson Planning

Table 11 shows teachers’ perceptions of “Lesson planning” component of INSET
program. Under this category, there are nine items. According to Table 11 the average
results show that 61.38% of participants agreed that the component was useful in their
current teaching position. The numbers of those who disagreed on the usefulness of the
component account for 26.5% and those who considered items were not applicable is
12.1%.

Table 11 Perceptions of the teachers on the effectiveness of “Lesson Planning”
component

o
COMPONENT 9: LESSON ge\, S § 7: @ ;\3
PLANNING s ¢ .58 =
sSo o L e S52 g
h L < 0 »nA Z
57 O_rderlng activities to achieve lesson 182 523 159 23 114
aims/outcomes
59 Allocayng appropriate timing for different 205 477 159 45 114
stages in the lessons
58 Desg:r_lblng thg procedure of the lesson in 205 455 227 23 91
sufficient detail
55 _Ide_nt!fylng appropriate aims/outcomes for o5 386 205 45 114
individual lessons
62 Anticipating potential difficulties with 227 409 182 45 136

learners
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Table 11 Perceptions of the teachers on the effectiveness of “Lesson Planning”
component (continued)

o
COMPONENT 9: LESSON 2 & g 28 ©
PLANNING S 8 9 _sg ©
S5 5 £8 £8 <
hd <« 0 ba =Z
56 fStapr)g appropriate aims/outcomes for 182 432 227 68 91
individual lessons
60 iAntlupatlng potential difficulties with 136 432 227 91 114
anguage
61 Antlc[patlng potential difficulties with 136 432 227 68 136
materials

63 Working _constructlvelywnh colleagues in 205 25 273 91 182
the planning of a lesson

AVARAGE PERCENTILES 19,2 422 21 55 121

Lesson planning is an important part of being a competent teacher. Lesson planning helps
teachers to be more organized. It also gives them a sense of direction in syllabus. The
ability to work constructively with colleagues and make use of their ideas and experience
is of vital importance. Item 63”working constructively with colleagues in the planning of
a lesson” shows that the program didn’t answer the needs of teachers in this respect as

expected and despite its general success there is still room for improvement.

4.1.1.10 Classroom Activities
Under Classroom Activities category, there are 4 items. The perceived usefulness of this

component is one of the highest in percentages (86.32%). The percentage of disagreed
ones counts for 10.25%.

Table 12 Perceptions of the teachers on the effectiveness of “Classroom Activities”
component

- & g
COMPONENT 10: CLASSROOM > £ g >3 =
ACTIVITIES 5y o 5 25 S
o 8 GL) (494 o ® <
= o =) 2 = .0 =
ha < o »bao Z
66  Using visuals as a teaching tool 568 364 23 23 23
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Table 12 Perceptions of the teachers on the effectiveness of “Classroom Activities”
component (continued)

S S
~ o~ S S
COMPONENT 10: CLASSROOM 25 9\?, T B
ACTIVITIES 29 @ 5 25 <
SE £ § 28 <«
- (@] — - = ~
O << [m) n 0 p
65  Using stories as a teaching tool 38,6 50 68 23 23
67 Using drama as a teaching tool 432 432 68 23 45
64  Teaching through songs 295 47,7 159 23 45
AVARAGE PERCENTILES 42 443 795 23 34

“Classroom Activities” component seems to have produced positive perception of
usefulness among teachers. Program designers could take this into consideration in order

to improve the present program.

4.1.1.11 Classroom Management

Under Classroom Management component there are 16 items. 70.19% of participants
agree that the items within Classroom Management component were useful in their current
position. Participants disagreed on the usefulness of item75 by 40.9% and item73 by 45.4
percent. Developing classroom management skills is significant especially for teachers
who just start to climb the teaching career ladder. Conflict resolution skills make the
teaching career something desirable and prevent teachers from getting burned out. The
items related to conflict resolution such as item 75 and item 73 could be more developed

so that it could address the needs of teacher in this respect.

Table 13 Perceptions of the teachers on the effectiveness of “Classroom
Management” component
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76  Setting up group activities 341 50 114 23 23

68 Understanding what motivates our 523 205 114 23 45
students

69  Giving hope to our students 545 273 136 23 23

77  Setting up individual activities 25 56,8 136 23 23
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Table 13 Perceptions of the teachers on the effectiveness of “Classroom
Management” component (continued)

o o
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74 Setting up whole class activities 341 455 114 45 45
78  Selecting appropriate teaching 36,4 432 91 23 91
71  Behaviour management techniques 341 386 182 23 68
84  Beginning and finishing lessonsontime 31,8 409 159 45 6,8
70  Developing rapport 20,5 50 182 23 91

Monitoring learners appropriately in
relation to the task or activity

Using rangg_of_ questions for_the 227 455 159 45 114
purpose of elicitation of understanding

72  Behaviour change techniques 25 386 25 6,8 45
Using questions for the purpose of

83 159 545 182 23 91

79

80 . . 18,2 432 25 45 91
checking understanding

81 Providing learners with appropriate 205 409 227 68 91
feedback

82 Maintaining an appropriate learning 91 50 273 45 91
pace in relation to materials

75  Dealing with difficult behaviour 25 295 364 45 45

73 Dealing with conflict 136 364 386 68 45

AVARAGE PERCENTILES 27,8 424 195 388 6,42

41.1.12 Assessment
Table 14 shows that, on average, the participants agreed with a low percentage (52.95) on

the usefulness of component 13. The percentage of disagreement is 33.6%.

Table 14 Perceptions of the teachers on the effectiveness of “Assessment” component
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Performance-based measures to assess 114 50 205 45 136

students’ language skills
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Table 14 Perceptions of the teachers on the effectiveness of “Assessment” component
(continued)
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Performance-based measures to assess
90 students’ communicative competence 11,4 455 295 45 91
across the curriculum
89 Using multiple measures to accurately 136 432 25 45 136

assess ESOL learners
Criterion-referenced measures to assess
ESOL students’ language learning

Alternative  assessment tools (e.g.,
portfolios)

Technical aspects of assessment (e.g.,
validity and reliability)

A variety of purposes for assessment of
88 ESOL learners (e.g., proficiency, 159 36,4 273 6,8 13,6
diagnosis, placement, achievement)
Norm-referenced measures to assess
ESOL students’ language learning
Maintaining accurate and up-to-date

87 68 47,7 273 68 114

92 136 409 318 45 91

85 18,2 34,1 22,7 11,4 136

86 91 409 295 68 136

%3 records in Students’ portfolio 9.1 386 318 45 159
94  Online assessment tools 45 386 295 6,8 20,5
AVARAGE PERCENTILES 114 416 275 6,11 134

As can be seen in the results presented in the Table 14 teachers perceive that the usefulness
of assessment component is low (52.95%). On the other hand, we know that Assessment
is an integral part of instruction and is a prevalent component in EFL INSET programs.

Assessment component with its items should be re-examined in the light of these results.

4.1.1.13 Professional Development

Under Professional Development, there are 13 items measuring the perceptions of teachers
with items such as: peer observation, school based courses, mentoring, off-site courses
etc. Item 96 “Workshops” gets the highest percentage (70.5%) while item 104 “joining

professional organizations” gets the lowest percentage (50.7%).
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Table 15 Perceptions of the teachers on the effectiveness of “Professional
Development” component

COMPONENT 13: NS P
PROFESSIONAL 5y & & @& &
DEVELOPMENT SE 5 85 g8 <
h< < B Hao Z
96 Workshops 25 455 136 68 91
98 Peer observation 27,3 386 205 45 91
97 Teacher support groups 205 386 205 91 11,4
100 School-based courses of various 114 455 227 114 91
lengths

103  Self-monitoring 25 27,3 273 68 136
Formulating professional development

95 ; 136 364 273 114 114
plans based on our interests

101  Off-site courses of various lengths 136 36,4 22,7 114 159

106  Mentoring or tutoring 159 34,1 22,7 91 182

99 _Subscrlblng to ELT magazines and 136 318 273 114 159
journals

105 Publls_hlng an ELT newsletter on a local 01 341 295 91 182
or national scale

107  Using distance learning materials 136 27,3 341 91 159

102  Reading professional publications 182 205 31,1 114 182

104 Joining professional organizations such 182 182 318 114 205

as, IATEFL and TESOL
AVARAGE PERCENTILES 173 334 255 946 144

4.1.1.14  Perceptions of the teachers for the most effective aspects of the program

according to the survey results

Table 16 perceptions of the teachers for the most effective components of the ELT
in-service program

Most effective components f

Classroom Activities 14
Using/Adapting the course book effectively 13
Learners &Teachers, Teaching & Learning Context 11
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Table 16 perceptions of the teachers for the most effective components of the ELT

in-service program (continued)

Most effective components

Teaching Language and language skills
Collaboration with colleagues
Classroom Management

Language Development

Teaching Practice

Motivation

W o1 O N N N O

Assessment

Table 17 shows the most effective components of the program according to teachers’
perceptions. The components were ranked from the most to the least frequent. Participants
find the classroom activities very effective and useful. Using and adapting the course book
are evaluated as the second most effective component. They evaluated the learners &
Teachers, Teaching & Learning context as the third most effective component.

4.1.1.15  The least effective aspects of the program according the survey results

Table 17 The perception of teachers for the least effective components/aspects of the
program

Least effective components/aspects

Length of the program

Irrelevant topics to teaching.

Unnededly recurring topics throughout the program
Poor grouping

Too much information, not practical
Unconstructive criticism of teachers

Promoting productions

Lack or poor orientation

Insufficient time allocation for needed sessions
Lack of Teaching Practice

Lack of collaboration, peer support (monitoring, feedback)
Lack of motivation, unwillingness of participants

WWwWwwhkrpdpPoo ot ™
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Table 17 The perception of teachers for the least effective components/aspects of the
program (continued)

Least effective components/aspects

Insufficient classroom management tips
Assessment techniques
Instructor-centred

Culturally inappropriate materials

= =N DN

Teachers identified some features of the program as least effective. Length of the program
was rated at the top meaning the most dissatisfying feature of the program according the
interview results. Some components are found as irrelevant to teachers. Irrelevancy of the
topics can be explained as a result of poor or lack of needs analysis. The recurring topics
were also criticised. Recurring topics could be useful as longs as they are presented with
new techniques in a creative manner. The dissatisfaction implies that the topics might have
been presented in the same way they were presented the first time. It could also imply that

the instructors do not make much effort to be creative to diversify their presentations.

Poor grouping was also mentioned as a source of dissatisfaction not only in surveys but
interviews as well. Teachers do not find it relevant when they have to sit in a session which
is not directly related to the level they are teaching at. They also want to be with their

colleagues with similar experience.

Teachers are pragmatics and they prefer ready-made materials which can immediately put
in use in their respective classrooms. That’s why we see that teachers express their
dissatisfaction with the imbalance between theory and practice. This preference of the
participants should be taken into consideration when improving/designing programs in the

future.

It seems that teachers are not happy with promotional presentations of books, especially
books that they are not likely to use in their schools. They evaluate the promotional book
presentations as a waste of time. It is quite natural for a book company or an instructor

who is affiliated with a book company to promote the product of the book company. That’s
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why INSET program organizers should be careful about the selection of the instructors.
They could be either in-house or freelance instructors. In case of provision of instructors
by the book company, they could be informed not to base their presentations on a publisher

product but on the given topic by the organizers.

4.1.1.16  The overall effectiveness of the program according to the survey results
Teachers were asked to rate the overall effectiveness of the program on a scale from “one”

to “ten”.

1 10
least effective most effective

Figure 5 the scale which represents teachers’ ratings on the effectiveness of the
program

Table 18 the overall spread of the teachers’ ratings of the effectiveness of the
program from 1 to 10

Ratings of the program f
From least affective to most effective Number of teachers
(44 teachers in total)

1 1

2 2

3 3

4 5

5 6

6 5

7 5

8 12

9 5

10 0

Average effectiveness of the program 6.13

Figure 5 gives the average effectiveness of the program as 6.13. There are different

features and components teachers took into consideration when they evaluated the
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effectiveness of the INSET program. Survey questions focused mainly on the pedagogical
content knowledge and content knowledge that were delivered or covered in the program.

4.1.2 Quantitative Results for Question 2

4.1.2.1  Suggestions made by teachers for the improvement of the program

Teachers made suggestions on a wide range of spectrum for the improvement of
components or features. Teachers place great importance on the collaboration with
colleagues. Teachers also mention creative teaching techniques whenever possible. Native
speakers are also rated as a preferred feature of the programs. Material development is
also among the hot topics. Teachers recommend that in the designing stage of the program,
teachers’ needs are to be taken into consideration. In-house instructors are also preferred
as they are thought to be more familiar with the local context and more able to address the

training needs of the teachers.

Table 19 components/features that teachers suggest be improved

components/features suggested for improvement (44 participants) f
Collaborating with colleagues

Creative teaching techniques

Sessions with native speakers

Follow up activities

Material development

Addressing teachers' needs

In-house instructors

Length

Classroom management

Language development

Lesson planning

Motivation

Teacher involvement

Better grouping

Cultural aspects

Diversity in topics

Finding ways to increase the participants' interest and willingness

ol
o o
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Table 19 components/features that teachers suggest be improved (continued)

components/features suggested for improvement (44 participants)

Online materials

Overcoming shortcomings
Presentations/seminars
Reflective teaching

Teaching practice/model teaching
Using the course book creatively

N )

41.2.2

The reasons why teachers recommend/not recommend the program to

others.

Table 20 the reasons for recommending the EFL INSET program

Reasons for recommending the program (35 participants out of 44)

I learned new teaching techniques

Useful and effective

Participants, collaboration, learning from each other

You get exposed to different methodology of your choice.
You learn new classroom management tips

You get informed about the different professional development opportunities
The program motivates you to teach more professionally
Rich material support

It helps you revise your teaching skills.

You get familiar with learners and their needs

Provides teaching practice

You get familiar with lesson planning practices

You get inspired by colleagues

NN
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Thirty five participants out of forty four said that they would recommend other teachers

to take part in this training program. Table 20 shows the reasons why teachers suggest the

program to other teachers. The most frequently stated reason is that teachers are learning

new techniques. The other point which was also highlighted by teachers is collaboration

and learning from each other. Teachers place importance on experience exchange during

the program. It seems that the content of a program is also another reason for

recommending the program.
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Table 21 reasons for not recommending the program to others

Reasons for not recommending the program to others
(9 participants out of 44) based on Survey Results
The program is unnededly too long

Some instructors come and teach without much preparation
I learned nothing new worth of

Doesn’t address native speakers needs

Lacking orientation for native speakers

Ineffective communication

Support mechanism is very weak

Poor grouping

Book promotions

Uninterested participants

PRPRRPRPRRPEPNNNDWW =

Nine out of forty four participants mentioned that they would not recommend the training
program for other teachers. Three out of nine participants commented on the length of the
program negatively saying that they found it too long. Incompetent instructors are also
mentioned as a reason for not recommending the program to others. As for native speakers
they perceived the program as insufficient in relation to its inability to address native
speakers’ needs. Furthermore, they commented that the program lacks orientation

component for native speakers.
4.1.3 Quantitative Results for Research Question 3

In Table 22 and Table 23 teachers made some suggestions for components and features
to be included in their ideal EFL INSET program. They emphasized that components like
creative teaching techniques, material development, lesson planning, using effective
teaching techniques, collaboration among colleagues, reflective teaching should be
included in the design of any future programs.

When we look at the list below which was suggested by the teachers, we realize that
teachers are aware of their needs at high levels. Another point which should be mentioned
IS that teachers’ preferences are mainly focused on the components or features that have
direct impact on their teaching in the classroom. Reflective teaching is gaining popularity
among teachers. Indeed, when it is done in a non-threatening way, it has lots of potential

benefits for teachers’ professional development.
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Table 22 components recommended by teachers

The components recommended by teachers to be incorporated into their f
ideal EFL INSET program (44)
Creative teaching techniques 34
Material development & sharing 15
Lesson planning 14
Using effective teaching techniques 13
Collaboration/peer support 11
Reflective teaching

Teaching and learning context
Classroom management

Using the course book creatively
How to motivate students
Assessment, testing, evaluation
Curriculum development
Language development

Time management in your teaching
Teaching practice/model teaching
Orientation

Online materials

Cultural aspects

Leadership in EFL teaching

[N
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Using the course book creatively is also among the preferred topics. Non-native speakers
generally rely more on course books than native speakers. The reason for that might be to
make up their linguistic deficiencies through the course books. In the course books the
language is provided in a graded way by considering the developmental needs of the

students.

Table 23 program features recommended by teachers for their ideal in-service
programs

Features recommended by teachers to be taken into consideration f (44)
Length 25
Group size 25
Instructors 20
Location 17
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Table 23 program features recommended by teachers for their ideal in-service
programs (continued)

Features recommended by teachers to be taken into consideration f (44)
Participants

Well planned

Better grouping

Time

Teacher involvement
Facilities

Intensity of the program
Organization
Concurrent session
Being compulsory
Needs analysis

-
o
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Teachers’ suggestions show that they not only consider content related components as
important but also they focus on the non-content features. Length of the program again
takes the first place. 25 participants comment on it. Teachers who took part in the program
do not prefer long-lasting programs especially ones which fall on the weekends or summer
holidays. Some teachers make negative comments on the numbers of the sessions held
during the training day. Group size also rated as high, teachers want to be grouped with

teachers who have similar experience or teach in similar settings.

Teachers also consider instructors as significant. The quality instructors can make the
training worthwhile. The participants are also considered as an important factor. This

feature is somewhat related to the grouping practices.
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4.2  Qualitative results

4.2.1 Qualitative results for research question 1

4.2.1.1  The expectations of teachers before they start the EFL INSET program
based on the interview results

Participants (10 participants) were asked in the interview about their expectations of the
EFL INSET program. The expectations varied on a wide range of topics.

Table 24 shows the range of topics as well as their frequencies. We can see that teachers’
expectations not only focused on content knowledge but also pedagogical content
knowledge. When closely examined, teachers are more concerned with their immediate
practical needs that can be immediately implemented in the classrooms. The variety of
topics also shows that teachers are knowledgeable about the components of common EFL
INSET programs. The researcher thinks that the knowledge about different components
has an effect on the likely high expectations of the teachers on the effectiveness of the

program.

Table 24 Expectations of teachers from the EFL INSET program

Expectations of teachers from the EFL INSET program
Creative and effective teaching techniques

Practical activities for classroom use

Opportunity for collaboration/peer support

Teacher development

Teaching Practice/micro-teaching

Input Sessions on various topics

Reflective teaching (observing, giving/receiving feedback)
Material development

Language development with native speakers

Getting ready for the academic year

Getting familiar with the course book to be used
Overcoming shortcomings

Professional presentations/seminars addressing teachers needs
Effective and practical classroom management techniques
Sessions on how to motivate students

Getting familiar with teaching and learning context

P RPERPRERPRERPFEPFEPNDNNDNDNDNDNOOD ™
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To illustrate, Participant 3 said:

“First of all, we take part in the EFL INSET programs to share. We are
there to exchange ideas and experiences. When we come together we learn

new things from more experienced teachers.” (Participant 3, male, July 14,
2014)

Another participant (Participant7) said:

“I am expecting that program will address any shortcomings. | believe that
input sessions are significant. For example; how can you teach ‘present
perfect tense’, adapting your teaching to students’ needs. I am sure, more
or less everybody is knowledgeable about common topics, but still it would

be nice to hear or learn key points ”. (Participant 7, male, July 15, 2014)

Two out of ten teachers said they didn’t have much expectation from the program.

Participants have different reasons for low expectation.
Participant 6 said:

“I don’t have any specific expectations. It’s just a nice warm up for the
coming academic year. I don’t have much contact with English, you know,
no reading, no listening during the summertime. So | am kind of alienated
from English. INSET programs put me back in the groove. It helps me to
remember the basics and warms me up to teaching English again”.
(Participant 6, July 15, 2014)

Participant 10 (a novice teacher both at school and in his career) highlighted a different

issue:

“I didn’t have any expectations as I didn’t have much information about the
EFL INSET program. So it was a bit unexpected for me”. (Participant 10,
male, June 16, 2014)

As can be seen above, teachers take part in the EFL INSET program with different

expectations. Their expectations vary from school to school or depending on their
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experience on the job. It seems that the most emphasized expectations are concentrated
on creative/practical teaching experience and collaboration among participants.

4.2.1.2  The perception of teachers on whether the program is based on their needs
Although we should be careful to generalize the perceptions of teachers on whether the
program is based on their needs just looking at the interview results, we can certainly see
that certain teachers are not of the view that the program answers their needs appropriately.
Seven out of ten interviewed teachers believe that their needs were met to some extent.

They mentioned the topics and features which appear in table 25.

Table 25 The components / features thought to be based on the needs of the
participants

The components/features which are thought to be based on the needs of
the participants

Creative teaching techniques

Participant-centeredness

Materials

Collaboration/peer support

Motivation

Language development

Technology

Micro teaching
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Organizational and executional dimensions of the EFL INSET program in addition to its
content are also considered as needs to be included in the planning of the program. Three
teachers who do not believe the program meets their needs give different reasons such as:
the choice of the topics were not relevant, it was not effective, the program was top-down,

it was very long and teachers are not involved in the designing of the program.

4.2.1.3  Overall design of the program
When teachers were asked about their rating of the overall design of the program, they
mentioned the topics/components which can be seen in Table 26 as topics and/or
components they were content/discontent with or found relevant/irrelevant in the EFL in-
service program designed.

61



Table 26 perception of teachers for the overall design of the program based on
interview results

f f
Positively rated Negatively rated
features features
by....teacher(s) by...... teacher(s)
Choice and diversity of components 7
Practicality
Effectiveness
Creative and effective teaching techniques
In-house/outsourced instructors
Collaboration with colleagues
Addressing teachers' needs
Presentations/seminars
Technology
Reflective teaching
Length
Overcoming shortcomings
Time
Grouping practices
Transferring sessions into your own
context
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Teachers emphasize the choice and diversity of components very frequently. It seems that
this is one of the feature that teachers really want to see to be incorporated into the EFL
INSET program. Practicality of the program is also positively rated features of the
program. Based on the interview results teachers criticize grouping of teachers very often.
They also say that they find it difficult to transfer the content of the program to their own
settings and teaching situations. Furthermore, they stress that the INSET program falls

short of overcoming their shortcomings.

4.2.1.4  The evaluation of the programme in terms of different components
Teachers who were interviewed were asked to evaluate different components such as:
balance between theory and practice, collaboration and sharing (material and experience)

among participants, content coverage, method and delivery, materials, relevance,
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instructors, organization of the EFL INSET program and compulsoriness of it. The
evaluation of the EFL INSET program was analysed under the main research question:
What are the perceptions of EFL teachers working in Private Schools about the most/least

useful/effective components and characteristics of the EFL INSET program?

Table 27 positively evaluated components of EFL INSET program (10 participants)

Components that were positively evaluated
Diversity and range of topics

Method of delivery

Usefulness of the components
Organization of the program
Compulsoriness of the program
Collaboration

Instructors

Balance between theory and practice
Materials
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The frequency of items show that majority of teachers evaluate the content coverage
positively. That perception is shared alongside with method of delivery, usefulness of the
components, organization of the program (location, length, physical facilities etc.).
Majority of teachers are of the view that the program’s being compulsory is not perceived

negatively.
To illustrate, participant 2 says:

“Well, maybe rather than naming it compulsory, we should see it in a
different way. Training is a vital part of a learning organization. Even if
nothing might happen in the trainings, which is not the case, it surely gives
a signal to the participants that there is a training event ahead and some
kind of experience exchange will take place, and | believe this is important ”.
(Participant 2, male, June 14, 2013)
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Material component is not perceived very positively because of poor grouping of the
teachers. Teachers think that if the groups had been set better, it would have led to more

effective material development and sharing.

4215  The perceived impact of the program on teachers’ acquiring new
knowledge or skills, instructional practice, organization, students
Teachers were asked to evaluate the impact of the program on their acquiring knowledge
and/or skills, themselves, their students and organizations. All teachers agreed that the
program impacted on their organizations. This agreement may be due to the fact that the
training teachers take has either direct or indirect impact on the institution where teachers
work. The agreement that the program had impact on teachers acquiring new knowledge
or skills as well as the impact on their students are also high. Teachers, on the other hand,
showed average level of agreement on the impact of training on their instructional

practice.

Table 28 The impact of program on teachers’ organization, acquiring new
knowledge, students and instructional practice

The impact of the program on f
Your organization 10
Your acquiring new knowledge or skills 9
Your students 9
Your instructional practice 5

4.2.2 Qualitative results for research question 2

Participants were asked whether they have any suggestions to improve the program.
Teachers made suggestions on a wide range of components/features for improvement,

maintenance, change or removal. Table 29 shows the range of topics.

Table 29 Suggestions for improvement of the in-service training program

Suggestions made for the improvement of the program f
practical teaching methods 10
sessions with native speakers 5
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Table 29 Suggestions for improvement of the in-service training program
(continued)

Suggestions made for the improvement of the program
it should be shorter

better grouping

classroom management
Teaching Practice
collaborating with colleagues
orientation program

material sharing

lesson planning

diversity in topics

motivation

more feedback sessions
better planning
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Interview results show that practical teaching techniques are highly regarded. Participants
think that the component of how to teach skills should be incorporated into the program.

Participant 3 emphasizes that:

| believe that the program should include sessions in which new ways of
teaching vocabulary, grammar and language skills are revised or learnt.
Both experienced and novice teachers should be given responsibility. As
novice teachers are newly graduated, they can share new techniques that
they learnt at universities with their colleagues. On the other hand,
experienced teachers are more familiar with students and the context, they
can tell which techniques could be more useful and effective”. (Participant
3, male, July 14, 2013)

Five teachers suggested that foreign instructors were helpful. Participant 7 expresses his

satisfaction of native speakers:

“I found this sessions useful. I am happy with the instructors to be native

speakers....". (Participant 7, male, July 15, 2014)
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Two of ten teachers suggested that the program should be improved in terms of materials

presented in the program. Participants 8 said that:

“There was an abundance of materials. Especially outsourced instructors
provided us with a lot of materials. But these materials were not relevant to
my teaching context. They (meaning foreign teachers) have a different way
of teaching. The materials they present are not very useful ”. (Participant 8,

July 16, 2014)

Relevance of the materials should be taken into consideration. The relevance of the
materials could be improved by taking the needs of the teachers into consideration and

communicating these needs to the instructors prior to their presentations.

Teachers place great importance on the opportunities to collaborate with their colleagues.

Participant 2 stresses that:

“As long as teachers share and work in collaboration, the programs are
perceived as effective. But if there is little or no collaboration among
participants, participants feel that they don’t get much out of the program.
They can really share anything, for example they can share an activity that
they implemented in the classroom and worked well. Other teachers say
wow! | never thought it this way. You know something like eye-opener.
Something which can give you a new perspective. They can also share
materials whether it is online or not ”. (Participant 2, male, July 14, 2014)

Classroom management and lesson planning were also suggested as components to be

incorporated into the program.

Participant 1 says:

“I think the lesson planning must definitely be incorporated in the program,
the professional development too. Also, | believe in the significance of
material development. You can use a material in many different ways.
Others can give you new ideas for using the materials. For example
classroom management becomes redundant after some years. Of course
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new classroom management tips come up. May be some components should
be repeated every year while some others may be incorporated into the
program less frequently like every three or four years”. (Participant 1,
male, July 14, 2014)

Especially novice teachers demand that model teaching should be embedded in the

program. Participant 10 highlights the impact of observing a model lesson on his teaching:

“I became aware of my shortcomings in teaching when | observed the
experienced teachers doing model-teaching. They don’t spend too much
time on a certain topic. They exemplify it, provide visuals (flash cards or
video clips) to facilitate comprehension. They try to involve the students. As
for me, these are valuable observations”. (Participant 10, male, July 16,

2014)

Participant 10 is a good example of novice teachers. Novice teachers prefer to observe

experienced teachers as they perceive that they benefit to watch them while teaching.

Teachers suggest that features like relevance, choice of topics, time, length and
components like effective teaching methodology, creative teaching techniques etc. should

also be taken into consideration.

When we examine teachers’ suggestions, we see that teachers focus more on non-content
related features like instructors, length, relevance than content related components such

as classroom management, creative teaching techniques, motivation etc.

Participant 7 is a good illustration of teachers who focuses more on non-content related

feature than content related components.

“EFL INSET programs should be on-going on regular basis, | find native
instructors to be effective. Better grouping should be considered by
grouping teachers either from the same school or teachers teaching the
same level or books together. Better grouping will help us develop teacher-
made and more relevant materials. This way, we will leave the program

with takeaway materials ”. (Participant 7, male, July 15, 2014)
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4.2.3 Qualitative results for research question 3

Interview results also show a wide range of topics. Creative teaching techniques
components are also emphasized in the interview results. Here, teachers commented on
the difficulty of transferring the content of sessions into their own teaching. Teachers

placed importance on the collaboration among colleagues.

Table 30 features/components recommended for an ideal EFL INSET program

The components and features recommended by teachers
Creative teaching techniques
Transferring sessions into your own context
Collaboration/peer support

Getting familiar with the course book
Discussing the problems

Sharing ideas

Technology

Language development

Material development

Teaching practice/model teaching
Teacher development

Classroom management

Motivation

Material sharing

Teaching and learning context
Reflective teaching

Using the course book creatively
Time management in your teaching
Addressing teachers' needs

Teacher involvement

Choice of topics

Rich content

Better grouping

Outside/outsourced instructors
Special interest groups

In-house instructors

Relevance

-
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CHAPTER S5

CONCLUSION AND DISCUSSION

5.1 Introduction

The purpose of the study was to find out the perceptions of teachers on the effectiveness
of components of an EFL in-service training program. The present study was conducted
with 44 teachers who took part in an EFL INSET program. The data were collected

through a questionnaire and interviews.

The demographic survey, interview and survey results all provide insight for those who
provide EFL INSET program to EFL teachers.

Gay,Mills, and Airasian (2009) note that “all researchers face the prospect of not being
able to report all the data they have collected. They further point out that rarely is every
piece of data used in the report of a study” (Gay, Mills, & Airasian, 2009).

In the discussion section the most relevant data which have the potential to shed light on

the research questions have been presented and interpreted.
The research questions of the study were as below;

1. What are the perceptions of EFL teachers working in Private Schools about the
most/least useful/effective components and characteristics of the EFL INSET
program?

2. What are the teachers' suggestions for improvement, maintenance, change or
removal of the EFL INSET program components? Why?

3. What are the perceptions of EFL teachers about the characteristics of an ideal
INSET program?

Conclusions will be discussed based on the findings of the study and related literature in
the light of each research questions above.
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5.2  Quantitative research question 1
5.2.1 The perception of the participants on the effectiveness/usefulness of the

program components (survey results)

Table 31 Average percentages of all components

S - =
° > ° £ §
e S Z’é e © 3 3 =
38209 38525 S
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Classroom Activities 86,35 % 10,25 % 3,4 %
Teaching Vocabulary 85,22 % 8,7% 6,03 %
Materials 74,25 % 21,2 % 4,55 %
Learners and Teachers, Teaching
and Learning Context 70,46% 24% 5,56%
Classroom Management 70,19 % 23,4 % 6,42 %
Teaching Grammar 65,54 % 22,35 % 12,1 %
Speaking 62,33 % 30,85 % 6,8 %
Lesson Planning 61,38 % 26,5 % 12,1 %
Reading 60,83 % 25,55 % 13,6 %
Listening 55,13 % 28,98 % 159 %
Assessment 52,95 % 33,6 % 13,4 %
Professional Development 50,72 % 34,93 % 144 %
Writing 49,99 % 26,89 % 23,1 %
Averages 65,03% 24,40% 10,57%

The perceptions of the teachers on the effectiveness of the components range from 86.35%
with classroom activities to 49.9 % with writing. The figures show that there is a huge gap
between the components which were found most/least useful/effective. When looked at
the average percentages, we can see that those who agreed the effectiveness of the
components reached at 65.83 %, on the other hand, 25.55 % disagreed that the components
were of any use in their current teaching positions. Surprisingly, 10.57 % rated the

components as not applicable in their current teaching positions.

The perception of teachers on the usefulness of materials seems to show some significant

difference contradicting to some degree with the interview results. In the interview only 5
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out of 10 teachers, which makes 50% of the interviewees, evaluated the materials
positively. The rate with the survey results seems to be higher with 74.25 % than the

interview results.

Both interview and survey results show moderate degree of perception on the
effectiveness of the program. Effectiveness of some components were perceived more
positively than others. In the interview, 8 out of 10 teachers evaluated the usefulness of
the program positively whereas the average perceived usefulness of the program based on

the survey results stayed at 65.03 %.

Another point which is worthy of note is perceived effectiveness of skills. The perceptions
of usefulness of skills are somewhat low with writing 49.99 %, listening 55.13%, reading
60.83%, speaking 62.33 %. Interestingly, 65.54% of participants perceived grammar
component useful and 85.22% of the participants perceived vocabulary component useful
in their current teaching positions. If we make a caution comment on the difference
between perceived usefulness of skills, grammar and vocabulary, it could mean that
grammar and translation method might still be prevalent at some schools or with some

teachers and is preferred over skill-based teaching.

5.2.2 Most/least effective components based on the results of the open-ended

questions of the survey

The study revealed that participants (14 out of 44 teachers) found classroom activities as
the most useful component. They also rated (13 out of 44 teachers) using/adapting the
course book effectively as the second most useful component which was followed by
learners & teachers, teaching and learning context component (11 out of 44 teachers).
Teaching language and language skills were evaluated as the fourth most useful
component (9 out of 44 teachers). The results indicate that teachers find the components
that have direct impact and potential to improve their teaching skills in the classroom most
useful. Guskey’s (2003) research findings show that the most frequently cited

characteristics of an effective professional development are the enhancement of teachers’
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content and pedagogical knowledge, helping teachers to understand more deeply the
content they teach and the ways students learn that.

There was no language development component in the program but the presence of native
speaker instructors and participants resulted in participants communicating in English
which seems to be perceived positively. Another strength of the program is its ability to
bring teachers from different backgrounds together. Teaching practice is also gaining
popularity especially with follow up peer feedbacks and self-reflections.

5.2.3 Least effective components (N: 44 teachers)

Length of the program is criticised by 7 teachers. Some topics were found irrelevant which
can be explained by poor grouping of teachers. Based on the interview results, we know
that by poor grouping teachers mean mismatch between experiences, levels taught and
books covered. The grouping practice should be reviewed in the future designing of the
program to overcome this criticism. Some participants were not pleased with the amount

of theory over practice, while some others complained about the lack of practice.

The list seems to be rather long. It seems that one-size-fits-all approach in the design of
the program cannot address the needs of all teachers. The unmet needs result in lack of

motivation and unwillingness of participants.
5.2.4 The overall effectiveness of the program

The average of the overall effectiveness of the program which teachers (44) were asked
to rate on a scale from one to ten was 6.13. This figure confirms that the effectiveness of

the program was perceived as moderate.

It can be inferred from the results of both survey and interview that participants were not
involved in the planning and execution levels of the program at required level. This
finding is in line with study carried out by Yavuz and Topkaya (2013). They found that
top-down and centralized program disregarding the opinions, experiences and practices of
the direct users of the program, such as teacher educators, teachers and teacher trainees
does not work. They noted that top-down and bottom up strategies should be integrated
and a range of stakeholders should be brought together.
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5.3  Quantitative research question 2

Collaboration takes the top priority in the suggestions of the teachers. It can be inferred
from the comments that through collegiality, teachers have a chance to learn something in
a non-threatening way. They can broaden their perspectives or gain a different point of
view. Indeed, Clement and Vandenberghe (1997) note that “teacher learn a lot from the
comments of colleagues. As they hear each other busy with their work, they got a lot of
inspiration” (p. 91)

Madiha (2011) identified some characteristics of collegiality in her study such as” (a)
demonstrating mutual support and trust among teachers; (b) observing one another engage
in the practice of teaching; (c) jointly planning and assessing teaching practices; (d)
sharing ideas and expertise; (€) teaching each other; (f) developing curriculum together;
and (g) sharing resources such as lesson plans, worksheets, and educational books” (p.
14). It is clear that collaboration with colleagues has great benefits and should be seriously

taken into consideration when improving or designing an INSET program.

The second point that teachers emphasize is the teaching techniques. Getting familiar with
new techniques can give teacher much freedom in their teaching they are looking for.
They can strengthen their own eclectic way of teaching skills and be more creative with
the materials. Moreover, with new methods they can use the course books more creatively
resulting in more student involvement. iskender (2012) notes that exposing teachers to

different techniques can promote creativity.

School based follow-up sessions are suggested by teachers. Participants made it clear that
transferring the content of sessions into their own teaching and classroom prove difficult.
Previous research highlights the importance of school-based follow up activities;
Sherman, Kutner, Webb, and Herman (1991) explain that teaching strategies must be
coached and practiced many times before skill transfer is likely to occur. Evidence from
a variety of sources indicates that single workshops and training sessions without
opportunities for follow-up are ineffective in bringing about changes in teacher and

volunteer instructor behaviour.
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5.3.1 Why teachers not recommend/not suggest the program to others.

Based on the result of survey 35 out of 44 teaches said that they would recommend other
teachers to attend the program in the future. 9 out of 44 teachers said that they wouldn’t
recommend the program. Teachers expressed different reasons for recommending the
program to others. The main reason is that teachers believe that they learnt new teaching
techniques in the program. They were also pleased with the collaboration with their
colleagues. It helped them to learn from each other in a non-threatening way. The program
was also praised as teachers could get information about professional development
activities. They also talked about motivation. When they see their colleagues’ model-

teaching, some teachers get motivated and inspired.

On the other hand, some teachers complained about some instructors who were claimed
to have come to the sessions unprepared and with irrelevant materials. Some teachers said
that the program didn’t make any contribution to them, describing the program a complete
waste of time. Poor grouping practices were also criticized. They suggested that teachers
who teach the same level, with similar experiences and from the same settings should be
grouped together to enhance the possibility of benefitting from each other. The sessions
which hosted book companies and in which book promotions took place caused

displeasure among the teachers.

Native speakers expressed their dissatisfaction with the program for several reasons. They
explained that the support mechanism for the native speakers is weak and they find it
difficult to communicate their instructional needs in the program. They also complained
about poor grouping practices. They suggested that an orientation component should be
incorporated into the program. They would like to get familiar with educational system,
classroom setting, learners and their needs, the methods and tips which could work for
Turkish students. They also demanded some familiarization with local culture and learn
some basic survival Turkish language. Based on the views of the native speakers we can
conclude that the program proved very weak in addressing the needs of the native

speakers.
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54  Quantitative research question 3

Instructional design is a set of rules or procedures, you could say- for creating training
that does what it is supposed to do. Piskurich (2006) defines instructional design as
training that teaches your trainees learn new things that they didn’t know. The goal of
instructional design is to make learning more efficient and effective and to make learning

less difficult.

It means that the setting and program should be designed so that teachers can exchange
views, share ideas etc. While describing their ideal program, teachers didn’t detail the
instructional component very much. They mainly focused on the planning and executional
factors of the program. Based on this fact, we can infer that planning and execution of the
program play greater role in the perception of the teachers than the content offered through
the program. Nation notes that “in-service courses are a major way of bringing about
innovative curriculum change. Curriculum change involves teachers, and teachers need to
be informed and involved in the planning, development, implementation and evaluation
of change. In-service courses are an important means for doing this” (Nation & Macalister,
2010, p. 183). The result of this section along with suggestions made earlier to improve
the EFL INSET program in question can provide valuable information for program

improvement or design of other ELT INSET programs in the future.

55  Qualitative research question 1

5.5.1 The expectations of the participants prior to taking part in the program

To explore the effectiveness of the program and its features and components, teachers

were asked to state their expectations and perceived needs before they started the program.

Participants’ expectations for the program covered a wide spectrum of components from
“creative and effective teaching techniques”, to “sessions on how to motivate students”.
The range of the components that participants are expecting to be covered in the program

seems to be beyond the capacity of any program.
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Eight out of 10 teachers interviewed stated their expectations for wide range of topics such
as: practical activities for classroom use, opportunity for collaboration, teaching practice,
input sessions on various topics, reflective teaching, material development, language
development with native speakers, getting familiar with the course book to be used,
overcoming shortcomings, classroom management etc. These expectations could be
considered to be incorporated into the future programs to address the expectations of the
teachers. On the other hand, two out of ten teachers interviewed came to the program with
no expectation. One participant was a senior, one teaching more than 25 years and the
other was a novice teacher. The low expectation of novice teacher as expressed by the
participant is the lack of information about the program. The program implementers
should take this into consideration to get the prospective participants informed about any

training they will offer.
5.5.2 The perceptions of teachers on whether the program is based on their needs.

Seven out of ten teachers believe that the program is to some extent based on their needs.
They rated some features like “creative teaching techniques, participant-centeredness,
materials, collaboration, motivation, language development positively. However, three
interviewed teacher out of ten said that the program is not based on the needs of the
participants and that they believe that their needs somehow had a little or small role in the
design of the programme. It shows that program designers of the program should carry
out a thorough need assessment and reach as many participants as possible. According to
Cekada (2011) “a training needs assessment is the first step in establishing an effective
training program. It is used as the foundation for determining learning objectives,

designing training programs and evaluating the training” (Cekada, 2011, p. 7).
5.5.3 Perceptions of teachers on the overall design of the program

Generally speaking, teachers had a positive perception on the overall design of the
program especially with regard to the components and/or features like; choice and
diversity of components, practicality, effectiveness, creative and effective teaching

techniques, in-house/outsourced instructors, collaboration with colleagues etc.

76



The overall design of the program was also criticized as the program was perceived not to
have answered some expectations and/or needs of the participant in the areas like;
overcoming the shortcoming of teachers, enabling teachers to transfer input they get from
training sessions into their teaching practice. They also expressed dissatisfaction with
length and grouping practices of the program. “The design of an English Language
Training (ELT) program should be based on the characteristics and needs of the potential
clients” (Melt Work Group, 1988, p. 1).

As Lisoski (1999) suggests teachers should be involved in the design of the program as it
has its own benefits. Involving teachers ensures that the program will be received well
once it is implemented (p. 9). According to the findings on the expectations, needs and
overall design of the program, we can conclude that the program lacked a satisfactory and
inclusive needs assessment phase carried out with teachers. Teachers were not informed
about the aims of the course in advance which resulted in the negative evaluation of the

program by some participants.
5.5.4 The evaluation of the program in terms of different components

Based on the interviews, it was found out that the course was perceived mainly positive
but also had some negative sides. In relation to content, teachers expressed satisfaction
over the diversity and range of the components. Majority of teachers were pleased with

the method of delivery of the program.

The components of the program were found relevant to their teaching. This point is
interesting as some teachers had criticised the program for lacking a well-planned and
carried-out needs assessment feature. Despite the fact that the program was found weak
in its planning stage, the content was still found relevant to their teaching by participants.
Just to remind, the needs assessment was carried out in the planning stage through the
head of English Departments. It shows that head of English departments are aware of the
needs of participants and their awareness resulted in the participants rating the relevance
positively. The organization of the program was also found successful. Participants were
pleased with the available equipment in the classes, food and transport as well as location
where the program was delivered. The organizational feature of the program is one of the

strengths of the program.
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Compulsoriness of the program was not considered as problematic. Majority of teachers
didn’t complain about the program’s compulsoriness as they evaluated it as an
indispensable job-embedded requirement for teacher development. The teachers were also
pleased to be given chances to collaborate with peers. Teachers evaluated collaboration
positively as they find a chance to reflect and think critically as well as exchange and share
with their colleagues.

Foreign instructors were mainly pleased. They were regarded as experts and their
presentations were found useful. They were preferred over non-native Turkish instructors
as they delivered the content only in English thus creating an English-rich environment. 3
out of 10 teachers interviewed were not pleased with English native speaker instructors as
they thought the presentations of the instructors were not relevant to the setting of the
teachers. These results are partially confirmed by Uysal (2012) who also found that
teachers were pleased with the collaboration with their colleagues, On the other hand,
teachers complained that they were not adequately informed about the aims of the
program, teachers also found the materials and resources insufficient and complained that

no new materials were developed in the program.

Er, Ulgii, and Sar1 (2012) also confirmed that “the effectiveness of teacher training
programs is directly proportional to the degree of the competence of the trainers who are
delivering them. They further noted that fulfilling the needs of all teachers teaching at all
levels is not reasonable” (p. 48). Coskun and Daloglu (2010) made a suggestion based on
their study that “a teacher education program should reflect a harmony of both knowledge
and application. (p. 36). This suggestion is in line with the teachers expectations that

program should be balanced in terms of the theoretical knowledge and practical activities.
5.5.5 The perceived impact of the program

All teachers interviewed agreed that the program had an impact on their organization. 9
out of ten participants also believed that the program had a positive impact on their
acquiring new knowledge and skills and their students. Only 5 out of ten interviewed
teachers said that the program impacted on their instructional practice in the classrooms.
Participants expressed that they found it difficult to transfer the content delivered in the

sessions into their classrooms. The reason could be because the program lacked a follow-
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up structure to ensure that participants apply the training on the job. Once the training is
over, they have very little or no contact with the instructors. As a result, they have limited
means to talk about specific behavioural changes, ways to apply the training, and different
approaches to try as a result of the training. This comment is in line with Zepeda’s (2012)
finding that professional development that honours the adult learner has to follow up to
ensure transfer of new knowledge into the land of practice (Zepeda, 2012, p. 49). On the
other hand, teachers considered other factors such as organizational factors, instructors,
grouping practices etc. it shows that to evaluate a program all factors, features components

are to be considered in order to reach a sound decision at the end.

56  Qualitative research question 2
5.6.1 Suggestions made by teachers

Teachers place importance in improving their teaching methods. They also prefer sessions
with native speakers over Turkish instructors. Main reason for this seems to be they see it
as an opportunity for language development. Some teachers also think that foreign
teachers are better prepared and offer richer and more comprehensive materials. On the
other hand, some teachers prefer in-house instructors as they think that in-house
instructors are more knowledgeable about the teaching context and their trainings are more

relevant to teachers’ immediate needs.
5.7  Qualitative research question 3

The results of the interview show that teachers describe their ideal INSET program in line
with the suggestions they made for the improvement of the present program they
evaluated. Creative teaching techniques seem to be preferred. It seems that the
components which teachers think they can put in immediate use in their classrooms are
preferred more than other components. Teachers also comment on the transfer of sessions
into their own teaching. It is obvious that when this transfer fails, teachers consider the
content delivered in the training as irrelevant. When there is a follow-up training
component embedded into the program, teachers find it more possible to transfer the

training into their own teaching.
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5.8 Quantitative and qualitative corroboration

Table 32 shows the average perceptions of usefulness percentages of all components. This
table helps us to see which components are perceived most useful. The components are

ranked from the highest to the lowest agreement percentages.

Table 32 Average percentages of all components
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Classroom Activities 86,35 10,25 3,4
Teaching Vocabulary 85,22 8,7 6,03
Materials 74,25 21,2 4,55
Learners and Teachers, Teaching
and Learning Context 70,46 24 5,56
Classroom Management 70,19 23,4 6,42
Teaching Grammar 65,54 22,35 12,1
Speaking 62,33 30,85 6,8
Lesson Planning 61,38 26,5 12,1
Reading 60,83 25,55 13,6
Listening 55,13 28,98 15,9
Assessment 52,95 33,6 13,4
Professional Development 50,72 34,93 14,4
Writing 49,99 26,89 23,1
Averages 65,03 24,40 10,57

We can see that the component ‘“classroom activities” is perceived as the most
useful/effective component. The other components that are rated highly are “teaching
vocabulary”, “materials”, “learners and teachers, teaching and learning context”. The
components that are related to skill- teaching get the lowest score in terms of their

usefulness.
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Table 33 The correspondence of teachers’ suggestions between survey and interview
findings

SUGGESTED TOPICS IN THE SUGGESTED TOPICS IN THE
INTERVIEWS (44 participants) f SURVEY (10 participants) f
Collaborating with colleagues 10 Collaborating with colleagues 3
Creative teaching techniques 10 Practical teaching methods 10
Sessions with native speakers 8 Sessions with native speakers 5
Follow up activities 4
Material development 6 Material sharing 2
Addressing teachers' needs 3
In-house instructors 3
Length 3 It should be shorter 5
Classroom management 2  Classroom management 4
Language development 2
Lesson planning 2 Lesson planning 2
Motivation 2
Teacher involvement 2 2
Better grouping 1 Better grouping 5
Cultural aspects 1
Diversity in topics 1 Diversity in topics 1
Finding ways o increase the ;  yoqyprion 1
Participants' interest and willingness
Online materials 1
Overcoming shortcomings 1
Presentations/seminars 1
Reflective teaching 1 More feedback sessions 1
Relevance 1
Teaching practice/model teaching 1 Teaching Practice 4
Using the course book creatively 1 Adapting course book
Orientation program 3
Better planning 1

The results of the interview and the survey are provided in tables side by side to show the
correspondence between two different findings. As can be seen from Table 33, the
suggestions made through interviews and survey overlap to a high degree. While
collaboration with colleagues takes the first place in the interview results, it is practical

teaching methods with survey results. Teachers emphasize collegiality highly.

5.9 Implications of the Study
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This study revealed the perceptions of the EFL teachers on the effectiveness of the
components/aspects of an EFL INSET program. Teachers identified the strengths and
weaknesses of the program and made suggestions for the improvement of the program.
The suggestions will help the EFL INSET program organizers to review the program in

question in the light of perceptions and suggestions of the teachers.

Professional development needs differ from teacher to teacher. There are different factors
to be taken into consideration such as; experience, needs, age, level taught etc. So when
you suggest/offer an ELT INSET program, it is not possible to provide a program that is
universal in design. Some teachers noted that their needs were not explored adequately
prior to the design of the program. It could be a significant factor causing negative feelings
on the effectiveness of the program. Future designers or implementers of the program
should carry out a thorough needs assessment in order to meet the needs of the teachers at
a maximum level as well as to inflict the sense of ownership in the minds of the

participants.

5.10 Suggestions for further studies

This study didn’t attempt to examine the correlations between different aspects or
components such as perceptions of the teachers on the basis of experience, levels taught,

nationality, previous INSET experience etc.

This study was carried out with the participation of limited numbers of schools. The
number of the schools involved in the study could be increased and diversified.

Random sampling method could be used to increase the generalizability of the study. The
data could be taken not only from teachers but from administration and teacher trainers as
well. To see the impact of the training on students, an observation scheme could be
designed in the future to enrich the types of data collected. Moreover, to increase the

validity and reliability of research tools, the number of piloted teachers could be increased.
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APPENDICES

APPENDIX A: SURVEY

EFL TEACHERS’ PERCEPTIONS ON THE EFFECTIVENESS
OF IN-SERVICE TRAINING PROGRAMS
INFORMED CONSENT FORM
Dear participants,
The purpose of this research survey is to find out your perceptions about the effectiveness
of In-Service training programs as well as to make suggestions for an effective EFL in-
service training program based on teachers’ feedback.
In this study, you will be asked to fill out a short survey (20-25 minutes). If there is a need,
you may be invited to take part in a 10-15 minute interview about your perceptions for me
to further understand your views. The interview will help me validate my initial data
analysis on the survey data.
No risks and no direct benefits are anticipated as a result of your participation in this study.
Your participation is purely voluntary. There is no penalty for not participating and you
have the right to withdraw from the study at any time without consequence.
At all times, your name and surname will be kept confidential. Your information will be
assigned a code number and the list connecting your name to this number will be
accessible to only me as the investigator. This list will be destroyed when the study is
complete and the data has been analyzed. Your name will not be used in any report.
Whom to contact if you have questions about the study:
Investigator: M.A Student Abdullah Yurttas, ¢184128@metu.edu.tr

Agreement:

| have read the procedure described above and | voluntarily agree to participate in the
procedure.

Participant:NameSurname:

Preferred Email address:
Cell Phone:
Signature: Date:
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SURVEY TO INVESTIGATE EFL TEACHERS’ PERCEPTIONS OF THE
EFFECTIVENESS OF IN-SERVICE TRAINING PROGRAMS
PART |I: DEMOGRAPHIC DATA

BACKGROUND
1. Gender:

a) Male b) female
2.Are you a native speaker of English?

a) Yes b)No
3.What is your first language?

a) Turkish b) English ¢) others (please specify) .........ccevvvevnnnn..
4.What is the length of your overseas experience?

a) 0years b)1-2 years ¢)3-5 years d) more than 5 years
5.What type of school do you work for?

a) Public school b) private school c) private language school

b) d) University e) other..............
6.Have you attended any of the following ELT in-service programs? (Circle the ones you

have attended)

a) NONE b) DELTA c) CELTA d) TESOL e) TEFL
7.When was the last time you attended an EFL in-service training program?

a) Less than a year b) 1-2years  ¢) 3-5years  d) more than 5 years
8.How many ELT in-service training programs have you attended this year?

a) None b) once c) twice d) three times e) more than three times
9.The training programs you have attended so far are.....

1 2 3 4 5

Mostly voluntary Mostly compulsory

10.How long have you been teaching English?
0-3 years b) 3-5years  ¢) 5-10years d) 10-15 years e) more than 15 years
11.Circle the age groups you have taught? (more than one option possible)
0-3 b)3-6 ¢)7-10 d)11-14 €)15-18  d) older than 18
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PART Il

Reflect back on one of your EFL in-service training programs, read the statements below
with regards to that program and circle the number that corresponds with your opinion.

1. Title of the EFL in-service program you would like to evaluate: .........................

2. When did you participate this program: .......................
3. What was the length of the program in hours? (1lhr, 2hrs, 10hrs, 60hrs, 120hrs etc.)
..................... hour(s)
4. Was the program....? a) compulsory b)voluntary
A | COMPONENT 1: Learners and Teachers, Teaching and Learning Context.
| found the following aspects of the Component 1 as incorporated %
into the program useful in my current position as an English > 8l =9
Instructor. g gl g gﬁ <
bl Al bd Z
| 1. | Adapting your teaching to different learning needs [4]3]2]1 o |
5 Teac_hinga}class by taking the interests of the learner groups into alslla]1 0
consideration
3 Adapting your teaching to different learning styles (Visual, alslla]1 0
" || auditory, etc.)
| 4. | Acknowledging, when necessary, learners’ backgrounds [4]3]2]1 o |
| 5. || Acknowledging learners’ previous learning experience || 3 || 1 ]J[o |
| 6. || Ideas for encouraging learner independence in the class [4]3]2]1 o |
| 7. || Dealing with mixed level classes [4][3]2]1 Jo]
Practical classroom issues for teachers working in a 0
8. ; 413121
monolingual context.
| 9. | The link between culture and language [4]3]2]1 o |

| B | COMPONENT 2: TEACHING GRAMMAR |

| found the following aspects of the Component 2 as incorporated into
the program useful in my current position as an English Instructor.

tronqlv
Adree

Disagree
trongly

N/A

| 10] Ways of presenting grammar | 4 \---@
| 11] Ways of practicing grammar [4]3][2]2 Jo ]
| 12] Teaching grammar creatively [4]3]2]1 Jo]
| 13]| Providing clear contexts for teaching grammar [4]3]2]1 Jo]

\ 14.” Providing communicative focus for teaching grammar H 4 \@

‘ 15.” Providing appropriate practice for grammar items H 4 ‘@
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C | COMPONENT 3: TEACHING VOCABULARY
| found the following aspects of the Component 3 as incorporated into | § & E 5| «
the program useful in my current position as an English Instructor. a <l d gl s
16.| Ways of presenting vocabulary 403 210
17.| Ways of practicing vocabulary 413 2160
18.|| Teaching vocabulary creatively 43 21210
19.| Providing clear contexts for teaching vocabulary 43 (2|10
| 20| Providing communicative focus for teaching vocabulary 143 2|1 ]o |
| 21]| Providing appropriate practice for new vocabulary [4]3 [2]1]0 ]
D | COMPONENT 4: READING
| found the following aspects of the Component 4 as incorporated into | § 2| «| § <«
the program useful in my current position as an English Instructor. & Ll al & =
Different purposes of reading. (Entertainment, getting 0
22| . . 413 |2 |1
information, etc.)
Identifying some of the difficulties learners may face when trying 0
23 413 |2 |1
to understand texts
| 24| Ways of making reading texts more intelligible to learners [4]3 2 | 1]0]
Variety of instructional strategies to promote learners’ 0
25 . X 413 |2 |1
understanding of reading
| E | COMPONENT 5: LISTENING |
| found the following aspects of the Component 5 as incorporated into | S| 2| «| § 4
the program useful in my current position as an English Instructor. Sl a2l g 3
| 26 Different purposes of listening 14 [3]2]1]0
Identifying some of the difficulties learners may face when 0
27 S 4 13 2|1
trying to understand the listening texts
| 28] Ways of making listening texts easier for learners to understand || 4 || 3 | 2 | 1] 0
Variety of instructional strategies to promote learners’ 0
29, : o 4 13 ]2 |1
understanding of listening
| F | COMPONENT 6: SPEAKING |
I found the following aspects of the Component 6 as incorporated into g ol = § <
the program useful in my current position as an English Instructor. Sl Ll al & =
| 30.| Key features of spoken English 14 3 ]2]1]0]
| 31.] Some ways in which spoken English differs from written English || 4 |3 [ 2 |1 ] 0]
| 32.] A wide range of spoken language functions 14 3 ]2]1]0]
The role of paralinguistic features (e.g. gesture, gaze) in 0
33. . 4 (3 2|1
communication
34.|| Providing appropriate models of oral language in the classroom || 4 (3 |2 |1 | O
35.|| Identify errors in learners' oral language in the classroom 4 13210
36. Correcting learners' oral language errors sensitively in the al3l2 1 0
classroom
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G | COMPONENT 7: WRITING

I found the following aspects of the Component 7 as incorporated
into the program useful in my current position as an English
Instructor.

Agree

Disagre

Strongly

37]

Basic concepts and terminology used for describing writing
skills

* lstrongly

N

[EEY

CIN/A

38,

Identifying some features of written texts. (Planned, formal,
delayed etc.)

o

[EEY

o

39,

The stages of process writing (e.g. Planning, drafting, revising,
editing)

40,

Providing appropriate models of written language

41|

Identifying errors in learners' written language

| 42] Correcting learners' written language errors sensitively

R~ =

| H || COMPONENT 8: MATERIALS

I found it useful for the following aspects of the component 8 to be
incorporated into the program.

| 43] Adapting course book materials

| 44 Supplementing course book materials

| 45] Selecting materials that are appropriate for the lesson

| 46]| Selecting materials that are appropriate for students’ age

47,

Selecting materials that are appropriate for students’ language
proficiency

| 48]

| Adapting materials that are appropriate for students’ age

49,

Adapting materials that are appropriate for students’ language
proficiency

| 50| Presenting the materials with a professional appearance

| 4

| 51] Ensuring balance in materials

| 4

| 52] Ensuring variety in materials

| 4

| 53] Ensuring a communicative focus in materials

| 4

| 54]| Using materials that are appropriate for students’ learning styles | 4

| 1 | COMPONENT 9: LESSON PLANNING

I found the following aspects of the Component 9 as incorporated
into the program useful in my current position as an English
Instructor.

| 55] Identifying appropriate aims/outcomes for individual lessons |

|
| 56] Stating appropriate aims/outcomes for individual lessons |

57|

Ordering activities to achieve lesson aims/outcomes

58,

Describing the procedure of the lesson in sufficient detail

59,

Allocating appropriate timing for different stages in the
lessons

60,

Anticipating potential difficulties with language

61,

Anticipating potential difficulties with materials

62,

Anticipating potential difficulties with learners

63,

Working constructively with colleagues in the planning of a
lesson

B BB B [ Strongly

wwwwwwwwwAgree

N N[N|[N N l\)l\)l\)l\)Disagre

N I—‘I—‘I—‘I—‘Strongly

o|lo|lo||o
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J | COMPONENT 10: CLASSROOM ACTIVITIES

| found the following aspects of the Component 10 as incorporated | = ol & =

into the program useful in my current position as an English | §| @ g Sl «
Instructor. Sl Z al &l =
64.| Teaching through songs 41321110
| 65.] Using stories as a teaching tool |43 ]2]1]o0]
66.|| Using visuals as a teaching tool 4 132 1|0
67.| Using drama as a teaching tool 4 13 ]2 |10
K | COMPONENT 11: CLASSROOM MANAGEMENT

| found the following aspects of the Component 11 as incorporated | S| _| 2| 5

into the program useful in my current position as an English | §| @ % 5| «
Instructor. Sl L al &l =
68.| Understanding what motivates our students 4 [3]2]1]o0

| 69.]| Giving hope to our students 4 [3]2]1]0]
| 70.| Developing rapport 4 3]2]1]o0]
| 71.] Behavior management techniques 4 ]3]2]1]o0]
| 72.| Behavior change techniques |4 32 ]1]o0]
| 73.]| Dealing with conflict 4 [3]2]1]o0]
| 74.]| Setting up whole class activities 4 [3]2]1]0]
| 75.]| Dealing with difficult behavior 4 [3]2]1]o0]
| 76.]| Setting up group activities 4 [3]2]1]0]
| 77.]| Setting up individual activities 4 [3]2]1]o0]
| 78.] Selecting appropriate teaching 4 [3]2]1]0]

Using range of questions for the purpose of elicitation of 41321 0

79.

understanding
| 80.| Using questions for the purpose of checking understanding |4 |3 |2 |1 |0 |

| 81.] Providing learners with appropriate feedback 4 [3]2]1]0]
82 Mamt_aunmg an appropriate learning pace in relation to a4 l3ll2 |1 0
materials
Monitoring learners appropriately in relation to the task or 0
83. - 4 |32 |1
activity
| 84.] Beginning and finishing lessons on time 4 ]3]2]1]o0]
| L | COMPONENT 12: ASSESSMENT
| found the following aspects of the Component 12 as | = . © =¥
incorporated into the program useful in my current | § § © g S P
position as an English Instructor. &Y 2’ Neol &Bd 2
85, Tephn_lt_:al aspects of assessment (e.g. validity and 4 3 2 1 0
reliability)
Norm-referenced measures to assess ESOL 0
86. \ . 4 3 2 1
students’ language learning
Criterion-referenced measures to assess ESOL 0
87. , . 4 3 2 1
students’ language learning
A variety of purposes for assessment of ESOL 0
88.|| learners (e.g. proficiency, diagnosis, placement, | 4 3 2 1
achievement)
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Using multiple measures to accurately assess 0
89. ESOE IearnerF; ’ 4 3 2 !
Performance-based measures to assess students’ 0
90| communicative  competence  across the | 4 3 2 1
curriculum
91. IPerformanC(_a—based measures to assess students’ 4 3 2 1 0
anguage skills
92| Alternative assessment tools (e.g. portfolios) 4 3 2 1 0
Maintaining accurate and up-to-date records in 0
9. Students’ pgc])rtfolio P 4 3 2 1
| 94 Online assessment tools 4 |3 |2 1 Jo |
M || COMPONENT 13: PROFESSIONAL DEVELOPMENT
| found the following aspects of the Component 13 as | = | | 2 | 5 d
incorporated into the program useful in my current positionas | § { @ g 5 § <
an English Instructor. Zil<|al &=
95, Forr_nulating professional development plans based on 4 |3 2 1 0
our interests
| 96. | Workshops 4 |3 |2 |1 JJo |
| 97.] Teacher support groups 4 13 ]2 |1 Jo |
| 98. | Peer observation 4 |3 |2 |1 JJo |
| 99. ] Subscribing to ELT magazines and journals 4 13 ]2 |1 Jo |
| 100]| School-based courses of various lengths |4 |3 ]2 |1 Jo |
| 101]| Off-site courses of various lengths 4 13 ]2 |1 Jo |
| 102| Reading professional publications 4 |3 |2 |1 JJo |
| 103]| Self-monitoring 4 13 ]2 |1 Jo |
Joining professional organizations such as, IATEFL and 0
104| Tee 0P g 4 (3 |2 |1
105 SPCuabI(Ieishing an ELT newsletter on a local or national 4 |3 2 1 0
| 106]| Mentoring or tutoring |4 |3 ]2 |1 Jo |
| 107]| Using distance learning materials 4 13 ]2 |1 Jo |
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Part 111: Overall Evaluation of the Program:

1. How would you rate the overall effectiveness of the Program? (Please, circle one)
1 2 3 4 5 6 7 8 9 10
Least effective Most Effective

2. In your opinion, what were the most effective aspects of the program? (Please provide
specific examples and/or short explanations)
a.
b.
C.

3. In your opinion, what were the least effective aspects of the program? (Please provide
specific examples and/or short explanations)
a.
b.
C.

4. What would you suggest to improve the program? Please provide specific reasons,
examples, activities and/or materials.

5. Would you recommend the program to other EFL in-service teachers? Why, Why not?
Please state three reasons.

Your answer (Please, circle one): a) YES b) NO
Reasons:

a.

b.

C.
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Part IV: Ideal in-service EFL program

1. If you had the chance to design an in-service EFL teacher professional
development program, what would be the components (giving feedback, error
correction, etc.) of the ideal program? Please state five components.

a.
b.
C.
d.
e.

2. If you had the chance to design an in-service EFL teacher professional
development program, what would be the features (length, location, group size,
nature of delivery, instructors, participants etc.) of the ideal program? Please, state at
least five features by giving details (one day, 8-10 people etc.)

a.
b.
C.
d.
e.
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APPENDIX B: INTERVIEW IN ENGLISH

INTERVIEW QUESTIONS TO FIND THE PERCEPTIONS OF THE
TEACHERS ON THE EFFECTIVENESS OF AN EFL INSET PROGARAM

1. What were your expectations from the program?
2. How much do you think that the content of the EFL in-service training
programme is based on your needs?
3. How would you rate the overall design of the programme?
a. Interms of subject coverage
b. distributing of time among various components of programme
C. sequencing
d. balance between theory and practice
4. How would you evaluate the programme in terms of
a. Balance between practicality and methodology
collaboration and sharing among the participants
Content (coverage)?
Method of delivery (workshops, seminars, instructor-led)?
Materials
Relevance (how useful/beneficial was it to your professional needs)?
Instructors (in-house/external, native/non-native etc.)?
Organization (commuting, convenience, food, heat, seats, location)?
I. it’s being compulsory
5. Would you recommend any additional components for this EFL INSET
programme or deletion of any existing components?
6. How would you evaluate the impact of the programme on
a. Your acquiring new knowledge or skills from sessions/program?
b. Your instructional practice?
c. Your organization?
d. Your students?
7. To what extent did the program meet your expectations?
8. What kind of suggestions do you have to improve the quality and/or
practicality of INSET EFL programs?
9. If you were to organize an INSET program for EFL teachers, what kind of
features would you incorporate?

TQ@ o a0 o
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APPENDIX C: INTERVIEW IN TURKISH

MULAKAT SORULARI

Programa baslamadan once beklentileriniz nelerdi?
2013-2014 yilinda katildiginiz hizmet i¢i egitimin sizing ihtiyaglarimizi goz
Oniine aldigina inantyormusunuz?
Programi genel hatlariyla degerlendirirmisiniz?
a. Konularm ¢esitliligi,
b. konulara ayrilan zaman agisindan,
c. konularin siralanmasi,
d. teori ve uygulama yoniiyle
. Programi nasil degerlendirirsiniz?
a. uygulanabilirlik ve metodoloji agisindan
katilimcilar arasindaki isbirligi ve paylagim agisindan
i¢erik agisindan
Ogretim teknikleri agisindan
materyaller agisindan
gegerlilik, mesleki ihtiyaglariniza agisindan ne 6l¢iide faydali idi
Kurs 6gretmenlerini
genle organizasyon agisindan
zorunlu olmasi agisindan

—STQ e oo

Bu programa eklenmesi veya c¢ikarilmasi gereken boliimler konusunda
tavsiyeleriniz neler olur.
Bu programin etkisini nasil degerlendirirsiniz

J. size yeni bilgiler ve beceriler kazandirmasi yoniiyle

K. Ogretim uygulamlariniza

I. c¢alistiginiz kuruma

m. Ogrencilerinize
. Bu program sizing beklentilerinizi ne dl¢iide karsilad1?
. Bu programin kalitesini ve uygulanilabilirligini gelistirme adina tavsiyeleriniz
neler olurdu?
Eger ingilizce 6gretmenleri i¢in bir hizmet i¢i program diizenleseydiniz, neleri
g0z oniine alirdiniz.
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APPENDIX E: SUMMER PART OF THE EFL INSET PROGRAM

DATE DAYS SESSIONS  TIMES GROUP 1 SECONDARY
13.08.2014 Wednesday SESSION 1 303??(-) Institutional Work
13.08.2014 Wednesday SESSION 2 11?1:1%- Getting to know your students
13.08.2014 Wednesday SESSION 3 1123::(())(())- Dealing with difficult students/mixed ability classes
13.08.2014 Wednesday SESSION 4 114533(()) Dealing with difficult students/mixed ability classes
13.08.2014 Wednesday SESSION 5 1156:j1%- Lesson Planning
13.08.2014 Wednesday SESSION 6 11?311% Lesson Planning

9:30-

14.08.2014 Thursday 'SESSION1  10:30  Institutional Work

10:45-  1CQ(instruction checking questions)/CCQ (concept
14.08.2014 Thursday 'SESSION2  11:45 checking questions) Techniques

12:00- 1CQ(instruction checking questions)/CCQ (concept
14.08.2014 Thursday 'SESSION3  13:00 checking questions) Techniques

14.08.2014 Thursday | SESSION 4 11%33% Input Sessions for Grammar/Vocabulary
14.08.2014 Thursday | SESSION5 1156::255- Input Sessions for Grammar/Vocabulary
14.08.2014 Thursday | SESSION 6 117811% Getting Ready for TP's (Teaching Practice)
15.08.2014 Friday SESSION 1 ?(:)3:??(-) Institutional Work
15.08.2014 Friday SESSION 2 1101::£:155- Input Sessions for Reading/Listening
15.08.2014 Friday SESSION 3 1123::(())(())- Input Sessions for Reading/Listening
15.08.2014 Friday SESSION 4 11‘;33% TEACHING PRACTICE
15.08.2014 Friday SESSION 5 1156::‘:155- TEACHING PRACTICE
15.08.2014 Friday SESSION 6 117811% Teaching Practice Feedback
16.08.2014 Saturday | SESSION 1 363:3?(3 Institutional Work
16.08.2014 Saturday | SESSION 2 1101:i155- Input Sessions for Speaking/Writing
16.08.2014 Saturday | SESSION 3 1123::(())(())- Input Sessions for Speaking/Writing
16.08.2014 Saturday  SESSION 4 11‘;%% TEACHING PRACTICE
16.08.2014 Saturday  SESSION 5 1156155 TEACHING PRACTICE

17:15-

16.08.2014 Saturday ' SESSION6  18:15  Teaching Practice Feedback
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APPENDIX F: CODING TABLE

Participant
Code Participant 7
date 14.7.2014
job EFL Teacher
"eksik oldugum taraflar varsa onlarin giderilmesi olabilir. Dersin sunumu adina
su konuyu nasil anlatmak lazim. Present perfect tense mesela nasil anlatabiliriz
Programa ogrenciye hangi noktalari vurgulamak lazim bunlart baska branglardan
baglamadan once | gordiigiim duydugum kadariyla belki herkes bunlart biliyor diye diisiiniiliiyor ama
beklentileriniz piif noktalarini tecriibeli bir 6gretmenin aktarmast lazim diye diisiintiyorum bir.
Question & | nelerdi? 2.si 6grencilerin seviyesine uygun bir sekilde konularin sunumunun hazirlanmasi
answer What were your ve bunun dokiiman halinde hazirlanip ders icinde donem iginde onlarin

expectations
before you started
the program?

uygulanmast uygulanip uygulanmadiginn sorulmast aksayan yonlerininin
tartistimasi birebir dogrudan faydaya yonelik olmaswni diisiiniiyorudum. Bunlari
¢ok sey yapamadik tabiki bu yapilan seminerlerde yabanci 6gretmenlerin gelmesi
giizel bir seydi o biraz daha iiste seviye gibi diisiiniiyorum bir anlamda 6grenciye
belki ¢ok inmiyor bu tip ¢alismalar”.

CODES
eksik oldugum taraflar varsa onlarin giderilmesi olabilir adressing needs
Ogrencilerin seviyesine uygun nasil anlatilabilir. Biraz iist seviyedeydi diye
Do relevance
diigiinliyorum.
donem i¢inde uygulanip uygulanmadigina bakilmasi follow-up

aksayan yoOnlerinin tartisilmasi

reflective teaching

present perfect tense nasil anlatilir mesela

model lessons

dersin sunumu adina su konuyu nasil anlatmak lazim, piif noktalari nelerdir.

using effective teaching methodology

sunumlarin hazirlanmasi ve bunlarin power point seklnde verilmesi

material development

yabanci 6gretmenlerin gelmesi giizel bir seydi.

foreign teachers

...ama pif noktalarini tecriibeli bir 6gretmenin aktarmasi lazim diye
diigiinliyorum.

collaboration/peer support




APPENDIX G: TURKCE OZET

INGILIZCE OGRETMENLERININ BiR INGILIZCE HiZMET iCi EGITIM
PROGRAMININ BiLESENLERI VE OZELLIKLERININ ETKISI iLE ILGIL1
ALGILARI

GIRIS

Ogretmenlik temel mesleklerden birisi olup, giiniimiiz toplumunda degisimin ana
faktorlerinden bir tanesidir. Hoban (2002) 6gretmenleri bilgi toplumunda dogum yaptiran
ebeler olarak tanimlar. Ogretmenler veya onlarin yeterlilikleri olmaksizin, gelecekteki
dogumlarin sakat veya diisiik ile gerceklesecegi tesbihinde bulunur. Ogretmenler biitiin
okul sistemlerinde merkezi bir rol oynarlar; onlarin yeterlikleri ve tecriibelerinin genel
anlamiyla okullarin kalitesi tizerinde biiyiik etkileri vardir. Bu baglamda, dgretmenlerin

profesyonel ozellikleri ve yeterlikleri egitim kalitesi acisindan 6nemli gostergelerdir.

Kaliteli egitim konusu diinya ¢apinda siyasiler ve biirokratlar, psikologlar ve felsefeciler
arasinda bir tartisma konusudur (Goff-Kforuri, 2013). Siyasetteki ve reform
hareketlerindeki bu tartigmalarin bir yansimasi olarak, egitim sistemleri yaygin ve siklikla
giindemdeki yerini korumaktadir. Ogretmenler, degisikliklere mesleki bilgilerini artirarak
ve derinlestirerek ve yeni metotlar Ogrenerek cevap vermeye calismaktadirlar.
Ogretmenlerin, gerek meslektaslariyla calismak, teklif edilen standartlari elestirel bir
gozle incelemek ve yeni miifredati incelemek icin daha fazla zamana ihtiyaglar1 var.
Onlarin gelismek, uzmanlasma, 6grencilerle ¢alismalarini analiz etmek i¢in firsatlara

ithtiyaglar1 var (Corcoran T.B. ,1995)

Ingersol ve David (2008) hizmet 6ncesi egitim ve danigman dgretmenle yapilan egitime
ek olarak, mesleki gelisim genel olarak o meslegi icra edenler agisindan mesleki hayatlari
boyunca siireklilik isteyen hizmet i¢i egitim ve gelisim faaliyetlerinin gerekliligi

konusunda tavsiyelerde bulunur.
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Hizmet ici egitim, hizmet 6ncesi verilen egitimi desteklemeli ve onun devamu niteliginde

diisiiniilmeli (Schools and Society: a Sociological Approach to Education, 2008, s.110).
Calismanin Amaci

Biitiin ilkeler okullarini gelistirmeyi ve bu yolla sosyal ve ekonomik beklentilere daha iyi

cevap verebilmenin yollarin1 aramaktadirlar.

Okullardaki en 6nemli kaynak olarak, 6gretmenler okullarin gelisimi agisindan merkezi
bir role sahiptir. Okuldaki verimlilik ve tarafsizlik biiyiik oranda 6gretmen olarak ¢alismak
isteyen bireylerin yeterlikleriyle, 6gretimlerinin Kalitesiyle ve 6grencilerin kaliteli bir
egitime erisimi ile iligkilidir (OECD, 2005).

Ogretmenlerin kendilerini siirekli giincellemeleri ile ilgili beklenti gayet acik olmakla
beraber unutulmamasi gereken bir nokta sudur ki; Ogretmenler halihazirda hem
ogretmenlikle dogrudan hem de dolayli olarak baglantisi olan gorevleri ile ilgili biiytik bir
yogunluk i¢indedirler. Bu yogunluk ta g6z Oniine alindiginda 6gretmenlerin vakitlerini
etkili ve verimli kullanmalar1 zorunlulugu net olarak kendini gosterir. Tabi ki hizmet ici
egitim programlar1 kaliteli olmalidir. Hizmet i¢i egitim programlarinin bu yoni biiyiik
onem arz etmektedir. Ogretmenler bu programlar vasitasiyla hem ogrettikleri derse ait

bilgilerini gelistirecek hem de genel mesleki gelisimlerini artiracaklardir.

Diger taraftan bazi uzmanlara gore geleneksel kaliplar i¢inde yapilan hizmet i¢i egitim
programlar1 zaman kaybindan bagka bir sey degildir. Bu goriise gore; dersler ( lectures),
calistaylar, ve diger geleneksel bilgi aktarim yontemleri ve egitimleri, tepeden inmeci,
baglamindan kopuk, smif realitelerinin uzaginda ve 6gretmenlerin sinif uygulamalarina
etki etmenin uzagindadir. Bu elestirilerin haklilik pay1 olmakla birlikte, iyi tasarlanmig
programlarin simif i¢i uygulamalari degistirmesiyle ilgili belgelenmis g¢aligmalar da

mevcuttur (Corcoran T.B, 1995).

Bu c¢alisma, Ogretmenlerin katildiklar1 bir hizmet i¢i egitimle ilgili algilarini

arastirmaktadir.
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Calismanin amact,

1. Okulda yapilan bir hizmet i¢i egitim programinin en gok/en az etkili bilesenlerinin
sebepleriyle tespit edilmesi,

2. Bu programin gelistirilmesi i¢in 6gretmenlerin onerilerinin aragtirilmasi,

3. Ogretmenlerin ideallerindeki programm o6zellikleriyle ilgili algilarmin ortaya

¢ikartlmasidir.
Bu amaclara ulasmak i¢in arastirma sorular1 su sekilde tasarlanmastir.

1. Ozel okullarda ¢alisan Ingilizce dgretmenlerinin Ingilizce hizmet igi egitim
programinin en ¢ok/en az etkili bilesenleri ve 6zellikleri ile ilgili algilar1 nelerdir?

2. Ogretmenlerin bu programin gelistirilmesi, degistirilmesi veya bazi bilesenlerinin
cikartilmasi ile ilgili dnerileri nedir? Nigin?

3. Ogretmenlerin ideallerindeki Ingilizce hizmet igi egitim programimin bilesenleri

ve Ozellikleri ile ilgili algilart nedir?
Calismanin Onemi
Bu galigsma birkag yonden 6nemlidir.

Robinson (2003)’ un ifade ettigi gibi, degerlendirme dedigimiz zaman verinin saglam
yontemlerle toplanmasi, analiz edilmesi ve yorumlanmasi ve bu siire¢ sonunda sézkonusu
programin kiymetinin, degerinin, karar verme ile ilgili siiregler baglaminda
degerlendirilmesini anlayabiliriz. Kiely (2009) de program degerlendirmenin bir
sorgulama sekli oldugunu vurgular. Bu sorgulama ile bir programin basarisi gii¢lii oldugu
yonlere doniik agiklamalar olmakla beraber gelecege doniik gelistirme yoniiyle neler

yapilabilecegi noktasinda agiklamalar lizerinde durulur.

Ogretmen programlar1 farkli amaglar igin degerlendirilmektedir; programin etkilerini
arastirma, programin O0gretmenler iizerindeki etkisini arastirma, becerileri gelistirme,
Ogretmenlerin programla ilgili algilarmin arastirilmasi gibi. Bu ¢aligma 6gretmenlerin
hizmet ici egitim programlar1 ve bilesenlerinin verimliligi ile ilgili algilar1 hakkinda bilgi
vermenin yani sira hizmet i¢i egitim programi tasarlayan program tasarimcilarina da bir

fikir verebilir.
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YONTEM

Bu c¢alisma Ingilizce gretmenlerinin Ingilizce hizmet i¢i egitiminin etkisi ile ilgili
algilarini arastirmigtir. Bu programa katilan 6gretmenler 6zel okul 6gretmeni olup Ankara
ve ¢evre illerdeki bazi dzel okullarda ¢alismaktadirlar. Ogretmenlerin ¢alistiklar: yas

gruplari ve siniflar1 farklilik gostermektedir.
Evren ve Orneklem

Bu ¢alismada aciklayici karisik yontem kullanilmistir. Punch (2009) agiklayici dizayni iki
asamali karma metot dizayni olarak tanimlamaktadir. Bu yontemde nicel (kuantitative
olarak elde edilen) wveriler niteleyici veriler vasitasiyla aciklanmakta ve

detaylandirilmaktadir.

Karma metot bir arastirmacinin daha iyi kararlar verebilmesi i¢in daha yeterli ve uygun
veriye ulagsmasini saglar. Ayrica nitel arastirma teknigi yoluyla elde edilen veriler nicel

arastirma sonuclarini daha anlasilir kilmak ve belirginlestirmek i¢in kullanilabilir.

Karma metodun avantajlar1 yaninda bazi kisitlamalari da vardir. Karma metot her iki
arastirma tekniginin nicel/nitel gii¢lii yonlerini kullanmast itibariyle avantajli bir konuma
sahiptir. Ayn1 zamanda her iki arastirma yonteminden elde edilen veriler bizim daha net

bir resim gérmemiz noktasinda bize yardimei olurlar.

Gall&Gall ve Borg (2007) karma metodun egitim arastirma toplulugu i¢inde gittik¢e artan

oranlarda dikkatleri ¢cektigini ve sayginlik kazandigini ifade etmislerdir.

Kisithlik olarak, karma yontemi kullanan arastirmaci her iki yontemi de iyi seviyede
bilmek zorundadir. Ayrica karma yontem kullanildiginda veri toplama ve analiz etme daha
fazla vakit alacaktir. Ayrica arastirmaci hem nicel hem de nitel veri analiz tekniklerine

agina olmak zorundadir.
Olay Incelemesi

Merriam (1998) olay inceleme yonteminin, 6zelliklede nicel olay inceleme ydnteminin

egitim arastirmalarinda ¢ok yaygin oldugunu ifade etmistir.
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Merriam olay incelemeyi bir sey, tekil bir varlik veya sinirlar1 belli olan bir birim olarak
tanimlamustir. Bu bir kisi, bir 6grenci, bir 6gretmen, bir miidiir, bir program olabilecegi

gibi bir grup (smif), bir okul veya bir topluluk da olabilir.

Bu arastirma kapsaminda yaklasik 120 6gretmene anket dagitilmis ve bunlarin 44’ geri
donilis yapmistir. Saymin 44 olmasimin bir sebebi anketlerin direkt olarak arastirmaci
tarafindan dagitilip toplanmamasi olabilir. Ayrica anketin uzun olmasi da 6gretmenlerin

anketi doldurma baglamindaki katilimlarini etkilemis olabilir.
Katihmeilar

Bu aragtirmaya katilan 6gretmenler 44 kisi idi ve hepsi de 6zel okul 6gretmeniydi.
Katilimeilarin 6gretmenlik tecriibeleri, konustuklar diller, daha 6nce katildiklart hizmet
ici egitim programlarina katilimlari, yurt dis1 tecriibeleri konularinda cesitlilik

gosterdikleri tespit edilmistir.

Katilimcilarin yaris1 bay yaris1 bayandir. Ana dillere bakildiginda katilimcilarin %59’
unun ana dili Tiirkge, %18’inin Arapca, %20’sinin ise Ingilizcedir. Ogretmenlerin
%75 inin yurt dis1 tecriibesi vardir. Ogretmenlerin %61°i daha dnce herhangi bir sertifika
programina katilmamistir. Katilimeilarin %4.5°1 CELTA, %18°1 TESOL, %15’1ise TEFL

programina katilmislardir.

Ayrica Ogretmenlerin hizmet i¢i egitim programlarina diizenli olarak katildiklar
goriilmiistiir. Katilmcilarin %81’inin son bir yil iginde Ingilizce hizmet igi egitim
programina katildig1 goriilmiistiir. Katilimcilarin %77’si katildiklar1 programlarin zorunlu

oldugunu ifade etmislerdir.

Katilimcilarin 6gretmenlik tecriibeleri de farklilik gostermektedir. Katilimcilari %38.6°s1
0-3 yil aras1 tecriibeye sahiptir. 15 yildan fazla tecriibesi olan 6gretmenlerin yiizdesi %6.8
dir. 5-10 yil aras1 tecriibesi olan 6gretmenler katilimcilarin %29.5’ini olustururken, 3-5
yillik tecriibesi olanlar %11.3 ve 10-15 yillik tecriibesi olanlar ise %13.6 arasi bir orana

sahiptir.
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Orneklem yéntemi

Katilimcilar, anketlerde kolaylik ornekleme teknigi ile seg¢ilmislerdir. Miilakatlarda
amagh Ornekleme teknigi kullanilmistir. Kolaylik ornekleme teknigi aragtirmacilar
arasinda kullanilan en yaygin tekniktir. Amacgli O6rnekleme ise arastirmacinin bilgisi
temelinde amacina en uygun katilimcilar segmesi ile gergeklesir (Explorable Psychology

Experiments, 2014).
Veri Toplama

Anket

Anketin hazirlanmasindan sonra gerekli izinler alindi. 5 6gretmenle birlikte pilot

uygulama yapildi. Veri 2014 Nisan ayinda yapilan hizmet i¢i egitim sonrasinda toplandi.

Anketler katilimcilara dagitildi ve anketleri doldurduktan sonra teslim etmeleri istendi.
Anketler yaklagik 120 6gretmene dagitildi ve 44 6gretmen anketleri doldurarak teslim etti.

Anketlerin doldurulmasi, agik uglu sorular dahil ortalama 25 dakika aldi.
Miilakatlar

Aragtirmaci secilen katilimcilarin biitiin 68retmen 6rneklemesini temsil edici mahiyette
olmasina dikkat etmistir. Bu baglamda tecriibe, calistiklar1 okullar, cinsiyet konular1 goz

Oniine alinmustir.
Veri Analizi
Anketler

Anketlerde oncelikle eksik bilgilerin olup olmadig tespit edildi. Bazi boliimler 6zelliklede
anketin 3. ve 4. boliimlerinde agik uglu sorularin oldugu kisimlarin baz1 6gretmenler
tarafindan doldurulmadigi tespit edilmistir. Katilimcilara anketlerdeki bilgilerden
ulasilmis ve eksik boliimleri doldurmalar1 istenmistir. Anketlerin bazi katilimcilara
ulagsmasi sorun teskil edebilir diisiincesiyle anket ¢evrimi¢i olarak da erisilebilir hale

getirilmis ve bazi1 6gretmenler anketin ilgili boliimlerini ¢evrimici olarak doldurmuslardir.
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Anket sonuglar1 SPSS.18 kullanilarak her bdliime ait cronbach’s alpha coefficient degeri

hesaplanmis ve programin boliimleri arasinda i¢ tutarlilik oldugu tespit edilmistir.

Miilakatlar siirekli karsilastirma yontemi kullanilarak analiz edilmistir. Ayrica icerik
analiz yontemiyle frekans degerleri tespit edilmistir. Siirekli karsilagtirma yonteminde
kategoriler olusturulmus, kategorilerin sinirlar1 belirlenmis, her bir kategorinin igerigi
Ozetlenmistir. 10 kisi ile miilakat yapilmistir. Bu miilakatlar yaziya dokiilmiis, daha sonra

bu konugma metinleri okunarak icerik anlamli kategorilere ayrilmaya ¢alisilmistir.
SONUCLAR VE TARTISMA

Bu calismanin amaci Ingilizce 6gretmenlerinin bir Ingilizce hizmetigi egitim programin
pargalar1 ve Ozelliklerinin etkisi hakkindaki algilarini arastirmakti. Veriler, anket ve
miilakat yoluyla toplandi. Demografik veriler, anket sonuglar1 ve miilakatlar, hizmet i¢i
programi diizenleyen kisi/kurumlara ¢ok degerli bilgiler sunmaktadir. Gay, Mills and
Airasian (2009), arastirmacilarin topladiklart biitiin veriyi sunamama gibi bir durumla
kars1 karsiya kaldiklarini ifade ederler. Tartisma bdliimiinde arastirma sorularini agiklama
baglaminda en gegerli veriler sunulmus ve yorumlanmistir. Sonuglar, arastirma sorulari

1s1¢1inda elde edilen bulgular ve edebiyat taramasi yoluyla sunulacaktir.

Birinci arastirma sorusu: Ozel okullarda calisan Ingilizce Ogretmenlerinin katilmis
olduklart hizmet i¢i egitim programlarinda en c¢ok/en az faydali/en etkili bulduklari

boliimler ve 6zellikler nelerdir?
Katihmcilarin programa katilmadan 6nceki beklentileri nelerdi?

Miilakat yapilan 6gretmenlere, programin bilesenlerinin etkisini tespit etmek amaciyla
oncelikli olarak programa baslamadan 6nceki beklentilerinin ne oldugu soruldu. Sonuglar
analiz edildiginde 6gretmenlerin beklentilerinin yaratici ve etkili 6gretim tekniklerinden,
ogrencilerin nasil motive edilecegine kadar ¢ok farkli ve genis bir yelpazede oldugu
goriildi. Miilakat yapilan on 6gretmenden 8 tanesi degisik beklentilerden bahsettiler. Bu
beklentiler genelde su konular lizerinde yogunlasiyordu; uygulanabilir aktiviteler, calisma
arkadaslariyla igbirligi i¢in firsatlar, uygulamali 6gretim, teori, materyal gelistirme, dil
gelisimi, ders kitabina asina olma, sorunlarla basa ¢ikabilme ve smif yonetimi gibi

konular.
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Bu konular gelecekte planlanacak olan hizmet igi egitim programlarinin igerikleri
olusturulurken goz &niine alinabilir. Ilging olan bir nokta, miilakat yapilan 6gretmenlerden
2 tanesinin programa herhangi bir beklentiyle gelmediklerini ifade etmis olmalaridir. Bu
O0gretmenlerden bir tanesi 25 yilin iizerinde tecriibesi olan bir 6gretmen, digeri is meslege
yeni basglamig bir Ogretmendi. Meslege yeni baslayan Ogretmen, bir beklentiyle
gelmemesinin sebebi olarak program hakkinda yeterli bilgiye sahip olmamasini
gostermistir. Program tasarimcilart katilimeilarda uygun bir beklenti seviyesi olusmasi
acisindan  program  Oncesinde  yeterli  bilgilendirme  yapilmasi  noktasin

degerlendirmelidirler.

Katihhmellarin, programin ihtiyaclarim1 karsilayip karsillamadi@i noktasindaki

izlenimleri nelerdir?

Miilakat yapilan on 6gretmenden yedisi, hizmet i¢i egitimin, ihtiyaglarini belli oranlarda
karsiladigini ifade etmislerdir. Olumlu olarak bahsettikleri bilesenler arasinda etkili
ogretim teknikleri, katilimci1 merkezli 6gretim, materyal, isbirligi, isteklendirme, dil
gelisimi konularin1 gorebiliriz. Bununla beraber, 3 6gretmen bu programin ihtiyaglarini
karsilamadigini ifade etmislerdir. Bu da gostermektedir ki program tasarimcilar program
tasarim agamasinda esasli ve detayl1 bir ihtiya¢ analizi yapmalidirlar. Cekada (2011)’ya
gore etkili bir programin ilk asamasi ihtiya¢ analizi yapilmasidir. Bu analiz sayesinde
ogrenme hedefleri tespit edilebilir ve elde edilen veriler 1518inda program tasarlanir ve

degerlendirilir.

.

Ogretmenlerin programin genel tasarimu ile ilgili algilar

Genel anlamiyla bakildiginda, Ogretmenlerin programin genel tasarimmyla ilgili
goriislerinin olumlu oldugu gériilmiistiir. Ogretmenler dzellikle bilesenlerin gesitliligi,
uygulanabilirligi, etkisi, etkili o6gretim teknikleri konusunda olumlu yorumlar
yapmuglardir. Ayrica gerek kurum kokenli, gerek kurum disindan davet edilen 6gretmen
ler ve aralarindaki igbirligi konusunda olumlu yorumlar yapilmistir. Bunun yaninda
programin genel tasarimi bazi noktalarda elestirilmistir. Bu elestiriler; 6gretmenlerin
sorunlarina ¢oziim iiretememe, Ogrendiklerini smif ortamina aktaramama konularina
yogunlagmis. Yine ilizerinde durulan iki 6nemli konu programin uzunlugu ve gruplama

uygulamalarinin zayif ve ihtiyaglar1 karsilayacak vasifta olmamasi gosterilmistir. Lisoski
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(1999) o6gretmenlerin program tasarim asamalarina dahil edilmesi gerektigini ifade
etmistir. Tabi ki bu katilimin avantajlar1 vardir. Program tasarim asamasina katilan
O0gretmen Oncelikle program hakkinda olumlu bir yaklagima sahip olacaktir. Bir insanin
parcast oldugu ve katkida bulundugu bir seyi elestirmesi zordur. Bulgulara baktigimiz
zaman, bir kere daha ihtiya¢ analizi noktasinda programin zayif oldugunu goriiyoruz.
Ogretmenler  programm  amaglart  ve  hedefleri  noktasinda  yeterince
bilgilendirilmediklerini ifade etmislerdir. Eksik bilgilendirme, 6gretmenlerin programi

olumsuz degerlendirme sebeplerinden biri olarak ortaya ¢ikmustir.
Programin bilesenlerinin degerlendirilmesi

Miilakat sonuglarina bakildiginda, katilimecilarin genelde program hakkinda olumlu
goriiglere sahip oldugu goriilmektedir. Bunun yaninda program hakkinda elestirel
yaklasimda bulunan katilimcilar da mevcuttur. Igerik noktasinda; dgretmenler konu
cesitliliginin tatmin edici oldugunu ifade etmislerdir. Ayrica katilimcilarin ¢ogunlugu

Ogretim tekniklerinden memnun kaldiklarini ifade etmislerdir.

Programin bilesenlerinin 6gretmenlerin dgretimleri bakimindan uygulanabilir oldugu
ifade edilmistir. Bu noktada bazi 6gretmenlerin programi iyi planlanmamis ve ihtiyag
analiz noktasinda zayif bulduklar1 degerlendirmelerini hatirlamakta fayda var. Bu hizmet
i¢i egitim planlanirken ihtiyag analizi Ingilizce ziimre baskanlar1 vasitasiyla yapilmistir.
Daha sonra miilakat sonuc¢larindan ortaya soyle bir durum ¢ikmistir. Bazi 6gretmenler
kendilerine direkt olarak ihtiyaclarinin sorulmadigini, tahminlerine gore ziimre
bagkanlarinin program planlama asamasinda kendi goriislerini temsil ettikleri

Ogretmenlerin goriisii seklinde sunduklarini sandiklarini ifade etmislerdir.

Genel memnuniyet ve programin ihtiyaclart belli oranda karsilamasini nasil
yorumlayabiliriz? Bu ziimre baskanlarinin ihtiyaglarin tespiti noktasinda genel hatlariyla
basarili olduklarin1 ama bazi1 noktalarda tam anlamiyla ihtiyaclar1 tespit edemediklerini
gostermektedir. Program organizasyon yoniiyle basarili bulundu. Katilimeilar siniflarin
teknoloji ve imkan boyutuyla uygun oldugunu ifade etmislerdir. Ayrica yemek ve ulasim
noktasinda bir memnuniyet s6z konusudur. Programin organizasyon boyutu giiclii

yonlerinden birisidir.
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Programin zorunlu olmasi bir problem olarak algilanmanmustir. Ogretmenlerin cogunlugu
programin zorunlu olmasi hakkinda bir sikdyette bulunmamistir. Genel olarak programin
zorunlu olmasi 6gretmen gelisimi agisindan vazgecilmez bir mesleki bir bilesen olarak
tanimlanmistir. Ogretmenler ayni1 zamanda is arkadaslariyla fikir alisverisi yapabilme
yoniiyle programi begendiklerini ifade etmislerdir. Ogretmenler, meslektaslariyla ayni
ortamda bulunarak elestirel diisiinebilme ve degerlendirme becerisi yonlerini
gelistirdiklerini ifade etmislerdir. Katilimcilar, genel anlamiyla yabanci egitimcilerden
memnuniyetlerini ifade etmislerdir. Yabanci egitimcilerin uzmanliklart ve sunumlari
ogretmenler tarafindan begenilmistir. Katilimcilar yabanci egitimcileri Tiirk egitimcilere
tercih etmislerdir. Yabanci egitimcileri tercih sebepleri arasinda, oturumlarda siirekli

Ingilizce konusulmasi ifade edilmistir.

Bunun yaninda miilakat yapilan 3 6gretmen, yabanci egitimcileri tercih etmediklerini
buna sebep olaraksa yabanci egitimcilerin sunduklar1 materyallerin katilimcilarin
ihtiyaclarini tam anlamiyla karsilamadigini ifade etmislerdir. Bu sonuglar Uysal (2012)
tarafindan da onaylanmistir. Uysal, d6gretmenlerin meslektaglariyla bir araya gelmeyi
faydali bulduklarin1 tespit etmistir. Uysal’a gore diger taraftan &gretmenlerin
memnuniyetsizlik sebeplerinden bir tanesi de, program hedefleri hakkinda 6gretmenlerin

program 6ncesinde yeterince bilgilendirilmemesidir.
Baz1 6gretmenler de materyalleri ve kaynaklari yeterli bulmadiklarini ifade etmislerdir.

Er, Ulgii ve Sar1 (2012) 6gretmen egitim programlarmin direkt olarak &gretmen
egiticilerinin yeterlilikleriyle bagmntili oldugunu tespit etmistir. Diger taraftan bir
programin katilimcilarin biitiin beklentilerini karsilamayacagi noktast da vurgulanmustir.
Coskun ve Daloglu (2010), 6gretmen egitim programlarinin hem teorik hem de pratik
yoniiyle uyum icinde olmasi gerektigini ifade etmislerdir. Bu Oneri 6gretmenlerin
programin teori ve uygulama yoniiyle dengeli olmasi goriisleriyle paralellik arz

etmektedir.
Programin etkisi ile ilgili algilar

Miilakat yapilan biitiin 6gretmenler, programin g¢alistiklar1 kurum iizerinde bir etkisi

oldugunu ifade etmislerdir. 9 6gretmen bu programin yeni bilgi ve beceri kazanim
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noktasinda kendilerine etkide bulundugunu ifade etmislerdir. Miilakata katilanlarin yarisi,
programin &gretmenlerin sinif i¢indeki 6gretim uygulamalarina etki etmedigini ifade

etmislerdir.

Katilimcilar hizmet i¢i egitimde 6grendikleri bilgi ve becerileri sinif ortamina aktarmakta
zorlandiklarin1 ifade etmislerdir. Bunun sebeplerinden birisi, programin devami
niteliginde olabilecek takip niteligindeki egitimlerin, takiplerin okul boyutunda
gerceklesmemesidir. Zepeda (2012), hizmetigi egitim programlarinda gosterilen bilgi ve
becerilerin aktarimi ve pratige dokiilebilmesi i¢in takip programlarinin, egitimlerinin

Onemi ilizerinde durmustur.

Katilimcilarin programin bilesenlerinin fayda ve etkisi hakkindaki algilari. (Anket

Sonuclari)

Program bilesenleriyle ilgili katilimcilarin fayda ve etki algist %86.5 yiizdeyle sinif
aktivitelerinde, %49.9 yazma bilesenine kadar degisen oranlar gostermektedir.
Yiizdelerdeki farklilik fayda/etki noktasinda algilar arasinda biiyiik bir farklilik oldugunu
gostermektedir. Bilesenler ile ilgili fayda/etki ylizdelerinin ortalamasina bakildiginda
ortalama memnuniyet %65.83 civarindadir. Bunun yaninda %25.55 gibi bir yiizdelik
dilim 1ise genel hatlariyla bilesenleri faydali/etkili bulmamislardir. Bilesenleri
faydali/etkili bulmayan grubun yaninda %10.57, bu bilesenlerin program iginde

olmadigini ifade etmislerdir.

Materyallerden memnuniyet noktasinda miilakat ve anket sonuglari arasinda dikkat ¢eken
bir farklilik géze ¢arpmaktadir. Anket sonuglarina gore materyaller %74.25 oraninda

olumlu yorumlanirken, miilakat sonuglarinda bu oran %50 olarak goriilmektedir.

Hem anket hem de miilakat sonuglarina bakildiginda programin geneli hakkinda ortalama

bir memnuniyet oldugu goriilmiistiir.

Diger 6nemli bir nokta, katilimcilar beceri (dinleme, konusma, yazma, okuma vb. ) temelli
oturumlardan ziyade dilbilgisi ve kelime temelli oturumlardan istifade ettiklerini ifade
etmislerdir. Bu konuda dikkatli bir yorum yapmamiz gerekirse, bu dilbilgisi-terciime
yonteminin halihazirda baz1 okullarda veya 6gretmenler nazarinda daha revagta oldugu

yorumu yapilabilir.
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Acik uglu sorularin bulgularina gore en ¢ok/en az faydali/en etkili bilesenler nelerdir?

Acik uglu sorularin sonuclarina gore 44 6gretmenden 14 tanesi sinif i¢i aktiviteleri en
faydal1 bilesen olarak degerlendirmistir. Ayrica 13 6gretmen ders kitabinin kullanimi ve
adaptasyonu ile ilgili bileseninin ¢ok faydali oldugunu ifade etmistir. 11 6gretmen ise
O0grenme/6gretme, 0grenci ve 0gretmen baslikli bilesenleri faydali bulmustur.. 9 kisi dil
becerileri ile ilgili bilesenleri faydali bulduklarini ifade etmiglerdir. Sonuglara
bakildiginda sdyle bir durum ortaya ¢ikmaktadir. Ogretmenler simif ortaminda en ¢ok

kullanabilecekleri bilesenleri faydali olarak degerlendirmektedirler.

Bilesenler arasinda dil gelisimi olmamasina ragmen, yabanci katilimcilar veya
egitimcilerin programa katilimlarinin 6gretmenler tarafindan dil gelisimine faydasi
oldugu ifade edilmis ve olumlu degerlendirilmistir. Programin diger bir giiclii tarafi farkl
altyapiya ve tecriibeye sahip dgretmenlerin bir araya gelerek paylasimda bulunmalari
yoniidiir. Mikro-6gretmenlik uygulamasi ve akabinde verilen doniitler ve ice bakis

uygulamalarinin da faydali oldugu ifade edilmistir.
En az etkili bilesenler

Programin uzun olmasi 7 6gretmen tarafindan elestirilmistir. Bazi konularin ilgisiz oldugu
ifade edilmistir. Ilgisiz olarak tamimlanan konularm &gretmenlerin  gruplama
uygulamasindaki eksikliklerle iliskili oldugu diisiiniilmektedir. Zayif gruplamadan kasit,
tecriibe farkliliklarinin, kullanilan kitaplarin ve 6gretilen seviyelerin birbiriyle uyumlu
olmamasi seklinde diisiiniilebilir. Gruplama ile ilgili kriterler ileride planlanacak olan
Ogretmen egitim programlarinda géz oniine alinmalidir. Baz1 katilimcilar teori ve pratik
arasindaki dengenin tutturulamadigini ifade etmiglerdir. Elestirilere bakildigi zaman
listenin uzayip gitmekte oldugu goriilecektir. Bu da gostermektedir ki, biitiin herkesin
ihtiyaclarin1 géz Oniline alan ve karsilayan bir program yapmak miimkiin degildir.
Karsilan(a)mayan ihtiyaclar veya beklentiler katilimcilari isteklendirme ve isteklilik

yoniiyle etkilemektedir.
Programin genel degerlendirmesi

Ankete cevap veren 44 kisinin programi 1 ila 10 arasinda bir dlgek iizerinden

degerlendirmeleri istenmistir. Programin faydalilik ve etki boyutu 6,13 rakamina tekabiil
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etmistir. Bu rakam programin ortanin biraz {izerinde bir etkisi oldugu seklinde
algilanmigtir. Hem anket sonuglart hem de miilakat sonuglar1 bize katilimeilarin planlama
ve uygulama sathalarinda ¢ok s6z sahibi olmadiklarini gostermektedir. Yavuz ve Topkaya
(2013) yaptiklar1 arastirmada tepeden binme, programin direkt etkiledigi kisilerin
goriislerini, tecriibelerini, uygulamalarini géz 6niine almayan, merkeziyetgi bir yaklagimla
hazirlanan programlarin ise yaramadigini ve istenen neticeyi vermedigini tespit

etmislerdir.
Ogretmenlerin tavsiyeleri

Ogretmenler isbirligini dncelikli olarak ifade etmislerdir. Belki bu tercih 6gretmenlere
kendilerini rahat bir ortamda ifade edebilmeleri ve &grenebilmeleri yoniiyle
vurgulanmistir. Bu birliktelikler sayesinde 6gretmenler bakis acilarini genisletmekte ve
farkli goriisler elde edebilmektedirler. Gergekten de Clement ve Vandenberghe (1997),
ogretmenlerin meslektaglariin yaptiklari yorumlardan da O6grenebildiklerini tespit
etmislerdir. Ayrica Ogretmenler bu tip programlarda arkadaslarindan ilham da

almaktadirlar.

Ogretmenlerin vurguladiklar1 ikinci nokta ise Ogretim teknikleridir. Yeni Ogretim
tekniklerine asina olmak 6gretmenlere hareket serbestligi sunmaktadir. Ogretmenler bu
teknikler sayesinde kendi eklektik yOntemlerini gelistirebilmektedirler. Ayrica
kullandiklar kitaplar1 daha etkili bir sekilde 6grencilerin istifadesine sunabilmektedirler.
Iskender (2012), dgretmenleri farkli tekniklere maruz birakmanmn onlarin iiretkenlik

yoniinii gelistirdigini not eder.

Ayrica Ogretmenler katildiklar1 hizmet igi egitim programlarmin okula uzanan takip
mekanizmalarinin faydali olacagini da ifade etmislerdir. Burada ortaya ¢ikan bir durum
da 6gretmenlerin hizmet i¢i egitim programlarinin icerigini derslerine aktarma noktasinda
zorlandiklaridir. Daha once yapilan arastirmalar, okula uzanan hizmet i¢i egitim
faaliyetlerinin 6nemli oldugunu gostermektedir. Sherman, Kutner, Webb ve Herman, bir
Ogretim tekniginin benimsenmesi Oncesinde bircok kez uygulanmasi ve baska bir

ogretmen tarafindan kog¢luk yapilmasi gerektigini belirtmislerdir.
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Oneriler

Bu calisma smurli sayida 6zel okulun katilmis oldugu hizmet i¢i eitim programinin
bilesenlerinin etkisi/faydasi lizerine 6 gretmenlerin algilarini ortaya ¢ikarmak i¢in yapilmis

olan bir ¢calismadir.

Orneklem yapilirken temsil edilebilirligi artirma adina rasgele orneklem metodu
kullanilabilir.  Veri toplama yontemi olarak 6gretmenlerin yaninda idareciler ve
egitmenlerin de goriisleri alinip bir karsilastirma yapilabilir. Ayrica sinif igine yansimalari
gorebilmek adina gozlem yontemi de kullanilabilir. Ayrica dlgme araglarinin giivenilirligi

ve gecerliligi adina pilot uygulama daha fazla kisiyle yapilabilir.
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APPENDIX H: TEZ FOTOKOPISI iZIN FORMU

ENSTITU

Fen Bilimleri Enstittsi

Sosyal Bilimler Enstitiisii -

Uygulamali Matematik Enstitiisii

Enformatik Enstitiisti

Deniz Bilimleri Enstitiisi I:I
YAZARIN

Soyadi : Yurttag
Adi  : Abdullah

Béliimii : ingiliz Dili Egitimi

TEZIN ADI (ingilizce) : EFL TEACHERS’ PERCEPTIONS ON THE
EFFECTIVENESS OF COMPONENTS OF AN EFL IN-SERVICE TRAINING
PROGRAM

TEZIN TURU : Yiiksek Lisans - Doktora

. Tezimin tamamindan kaynak gdsterilmek sartiyla fotokopi alinabilir. -

. Tezimin i¢indekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir -
boliimiinden kaynak gosterilmek sartiyla fotokopi alinabilir.

. Tezimden bir (1) yil siireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLIiM TARIHI:
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