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ABSTRACT

PERCEPTIONS OF ELT PRE-SERVICE TEACHERS TOWARD
ALTERNATIVE ASSESSMENT VIA WEB 2.0 TOOLS: A CASE STUDY
AT A TURKISH STATE UNIVERSITY

Cirit, Nazl1 Ceren
M.A. Department of Foreign Language Education

Supervisor: Assist. Prof. Dr. Perihan Savas

July, 2014, 293 pages

This study investigates the perceptions of the ELT pre-service teachers on the
integration of web 2.0 tools to the courses for the purpose of alternative assessment.
Another aim of this study is to find out the perceptions of the ELT pre-service
teachers toward the traditional, alternative, and online assessment methods and
examine whether the participants’ attitudes change toward the types of assessment
after the tasks are implemented. In the light of these aims, the study was conducted
with 40 second grade ELT pre-service teachers at Istanbul University in the fall
semester of 2013-2014 academic year.

The data for this study were collected through pre-survey before the implementation,
reflection papers during the implementation, and post-surveyand semi structured in-
depth interviews after the implementation. The study was conducted in a fourteen
week period in which 6 different tasks were implemented.

The findings of the study indicated that the perceptions of the participants toward the
alternative assessment via web 2.0 tools were positive before the tasks were
implemented and it got more positive after the task implementation process. In

general, the participants preferred alternative assessment to online or traditional
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assessment since they believed alternative assessmentis motivating, enhances
learning, provides continuous assessment of student progress, increases interaction,
gives more detailed and practical feedback, and improve critical thinking skills. The

results of thequalitative and quantitative data also supported these results.

Keywords: ELT pre-service teachers, alternative assessment, Web 2.0 tools
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INGILiz DILI EGITIMI BOLUMU OGRETMEN ADAYLARININ WEB 2.0
ARACLARIYLA ALTERNATIF DEGERLENDIRME YONTEMLERININ
UYGULANMASINA KARSI TUTUMLARI: DEVLET UNIVERSITESINDE
BiR DURUM CALISMASI

Cirit, Nazli Ceren
Yiiksek Lisans, ingiliz Dili Egitimi

Tez danigsmani: Assist. Prof. Dr. Perihan Savas

Temmuz, 2014, 293 sayfa

Bu calismada, derslerde web 2.0 araglarindan yararlanilarak alternatifdegerlendirme
yontemlerinin uygulanmasina iliskin Ingiliz Dili Egitimi Anabilim Dali gretmen
adaylarinmn tutumlar arastirilmistir. Bu tezin diger bir amaci, Ingiliz Dili Egitimi
Anabilim Dali 6gretmen adaylarinin geleneksel, alternatif, ve c¢evrimigci
degerlendirme yontemlerine kars1 tutumlarini ortaya c¢ikarmak ve onlarm bu
tutumlar arasinda 6dev uygulamasi dncesi ve sonrasinda degisiklik olup olmadigin
incelemektir. Bu amagclar dogrultusunda, ¢alisma 2013-2014 akademik yili giiz
doneminde Istanbul Universitesi Ingiliz Dili Egitimi Anabilim Dali'nda 2. sinifta
olan 40 6gretmen adayi ile ger¢eklesmistir.

Bu calisma ig¢in veriler uygulama Oncesinde yapilan bir 6n anket, uygulama
esnasinda yapilan yansima anketleri, uygulama sonrasinda yapilan ¢alisma sonrasi
anketi, ve Ogrencilerle yapilan bireysel gorlismeler aracilifiyla toplanmistir.
Caligmanin yiriitildiigii 14 haftalik siirecte 6 farkli 6dev uygulanmistir.

Calismada elde edilen bulgular web 2.0 aracglarindan yararlanilarak alternatif
degerlendirme yontemlerinin uygulanmasina iliskin katilimecilarin tutumlarinin 6dev

uygulamalari 6ncesi pozitif oldugunu ve 6dev uygulamasi sonrasinda daha da pozitif
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oldugunu gdstermistir. Genel olarak katilimcilar alternatif degerlendirme
yontemlerini, geleneksel ya da c¢evrimi¢i degerlendirme yontemlerine tercih
etmiglerdir ¢iinkii alternatif degerlendirme yontemlerinin motive eden, 68renmeyi
kolaylagtiran, 6grencinin gelisiminin diizenli degerlendirilmesini saglayan, karsilikli
etkilesimi arttiran, daha detayli ve pratik geri bildirimler veren ve elestirel diislince
becerilerini  gelistiren yOntemler olduguna inanmislardir. Nicel ve nitel very

analizleri de bu sonuclar1 desteklemistir.

Anahtar kelimeler: Ingiliz Dili Egitimi Boliimii 6gretmen adaylari, alternatif

degerlendirme, web 2.0 araglar1
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CHAPTER 1

1. INTRODUCTION

In this chapter, the background to the study, statement of the problem, research

questions, significance of the study and key terms used in this study are introduced.

1.1 Background to the Study

Ever since technology was embedded in the daily lives of people, the efforts to
integrate technology into education for instructional and assessment purposes has
picked up steam. Traditional assessment methods have started to be more criticized
and less implemented while the alternative methods are proposed to adapt the 21*
century instructional goals with the digital native students’ needs. With the
traditional assessment methods, the students obtain their general annual progress;
therefore, there is no chance of having the continuous, ongoing measurement of
student performance and improvement (Bartootchi and Keshavarz, 2002).
Alternative assessment methods, on the other hand, have been the focus of the
researchers and educators as these methods give teachers the opportunity to track
their students’ progress by assigning complex and multi staged tasks to address the

relevant skills with the use of authentic materials.

For an English as a Foreign Language (EFL) teaching method to be successful, it
needs to be learner centered, motivate and encourage the students, address the variety
of students and assess all the skills of the language in balance, in which the
traditional assessment methods cannot succeed. With the growing increase in the
dissatisfaction of the traditional assessment methods as many more people have
started to question their adequateness in representing the student learning and
development, in the world of EFL studies, pursuit of new form of assessment came
out. Alternative assessment methods such as portfolios, self- and peer-assessment,

projects are seen as effective in accomplishing the goals of language teaching that the



traditional assessment cannot. For instance, alternative assessment methods are
favored by language teachers as they highlight the importance of both the processes
and the products of learning and give feedback not only to the teachers but also
students.These methods engage the teachers and the students in the process since
they are interactive and make room for regular discussion of performance and
periodic assessment from different perspectives such as teachers, self, peer, whole

class and some other external monitors.

In the last few decades, language teacher education programs have started to search
for a language teaching theory which is more practical based on observations,
practice teaching, and curriculum and materials development to fit themselves into
the appropriate place in the digital age (Crandall, 2000). These language teacher
education programs try to encourage the language teachers to be active and reflective
participants in the language teaching process who guide their students in being
autonomous, open to criticisms, responsible and self-confident. However, it has been
seen so far that the language teacher education programs have mostly failed to raise
language teachers who are able to deal with the realities of the classroom (Crandall,
2000). Therefore, it has been realized that the traditional language teacher education
programs should be replaced with an alternative one to fully equip the teachers not to
be passive recipients of the transmitted knowledge anymore in the language teacher
training process and later in their own classrooms. As technology has become an
indispensable part of the language teaching process, the language teachers are
struggling to integrate technology in their classes. However, the lack of the teacher
training especially in technology integration presents the portrayal of inexperienced
and unqualified teachers who do not know how to make use of technology to
improve the language development of their students. Language teachers need to have
the Web literacy to use the web materials in all the possible formats to address the
language skills of their students not just as a source to supplement the existing
materials but for instruction during the class hours and assessing the performance of
the learners. To manage all these, the teachers need to be trained how to use and
design web materials, which requires higher level of web literacy (Chapelle and

Hegelheimer, 2004).



Even though the teacher education programs are facing the challenges of benefiting
from web 2.0 tools, which are web applications on the internet,to enhance language
learning, the number of the web 2.0 tools and the scope of its use in the world is
expanding rapidly, which makes it harder for the teachers to resist its wider use in
their own classes.Web 2.0 tools help learners to be independent, autonomous, and
collaborative and they increase the pedagogic efficiency of the courses (Franklin and
Harmelen, 2007).They can be employed by the teachers to design activities like
storytelling and suggested to students for individual learning (Alexander, 2006). The
language teachers can make use of web 2.0 tools to enhance collaboration since
cooperative learning activities have an important place in making a positive
contribution to the academic achievement of the language learners. In addition, web
2.0 tools can also be used for achieving socialization, meaningful engagement,
creativity, authenticity, sharing, and developing critical thinking skills.For this
reason, it is significant for the teacher educators to realize the educational potential
of the web 2.0 and they need to benefit from it to enhance language learning and
prepare their graduates so that they can apply web 2.0 in their future careers (Albion,

2008).

1.2 Statement of the Problem

Despite the rapid changing nature of technology in education, teachers still mostly
avoid benefiting from what web technologies offer for instruction and assessment.
As the web 2.0 encompasses wide range of new and emerging tools, it is not
surprising that the teachers do not feel competent in adapting the evolving
technology after the inadequate quality of teacher education programs that they
attended. Due to the lack of professional training that they are supposed to be given
in their pre-service teacher education, they are not willing to take the risks since they
may not be sure whether it will be worth the effort. The risks of online assessment
such as privacy, plagiarism, cheating, and monitoring cause the teachers to rethink

whether to put online assessment into practice.



Seeing that in the literature the studies are rare on alternative assessment related to
the performance of the students but just includes the studies reflecting the
perceptions of teachers or students and even less common in Turkey, the present
study was seen as a necessity to enlighten what the pre-service teachers think about
the integration of web 2.0 tools to their classes for the purpose of alternative
assessment after theypracticed the tasks via web 2.0 tools in a course that they were
offered.Hewson (2012) accepted that it is important to study further the practices of
online assessment since the evidence revealed so far remains rather inconclusive.
Today’s pre-service teachers graduating from the Faculties of Education are expected
to use the web 2.0 tools in their own classes as the courses conducted online have

kept increasing in number for the last few decades.

With the popularity of online instruction, finding ways to include online assessment
has become inevitable. Therefore, there is an urgent call to meet the emerging needs
of teachers and students in creating new strategies and pedagogic materials to
integrate web based materials to their classes aiming to serve the instructional and
assessment purposes. For this reason, the present study investigates the perceptions
of the students before and after they took part in the online task implementation
process to reveal whether their perceptions have changed in this process and what
they felt about the tasks, what the advantages and disadvantages of the tasks were for
them, what their future plans and suggestions are in terms of the integration of web
2.0 tools to the assessment. Given the significance of preparing the pre-service
teachers for the expectations of the 21* century schools, this study adds to the
literaturea study which reflects the performance of the pre-service teachers based on
practice and provides the teachers insight to see how the web 2.0 tools were
integrated and what the teachers felt about the process so that in the future they may
make modifycations to implement the technology based assessment in their own

classes.



1.3 Research Questions

In this study, answers to the following questions are explored:

1. What are the perceptions of the ELT pre-service teachers on the integration of
Web 2.0 tools to the methodology courses for the purpose of alternative assessment?
la. What are the advantages of being assessed via Web 2.0 tools?

1b. What are the disadvantages of being assessed via Web 2.0 tools?

2. What are the perceptions of the ELT pre-service teachers toward the types of
assessment: traditional, alternative and online?

3.To what extent do the ELT pre-service teachers’ attitudes change toward
traditional, alternative and online assessments after being assessed via Web 2.0

tools?

1.4 Significance of the Study

Change from the role of a passive reader on the internet to the active contributorled
web 2.0 tools to gain popularity especially in education. This caused teachers to
struggle in a way to learn how to make use of web 2.0 tools in their classes for both
instruction and assessment to keep the students’ attention and engage them since the
current students of the 21* century are living in the digital era which makes them
“digital natives” while it is making the teachers “digital immigrants”. The training
that the teachers need to compensate for the gap among their technological skills and
those of students has awaken interest to research on this area to provide the
appropriate training for the teachers to manage their instructional goals. However,
the studies so far haven’t made it beyond just reflecting the perceptions of the
teachers or students instead of presenting the real training or practice that should be
implemented to give ideas for further studies and implementations in classrooms.
Cephe and Balgikanli (2012) also indicated that pre-service teachers are in need of
training to use web based applications for language learning and teaching purposes.
In addition, other than just including the web 2.0 tools for instructional purposes, the

need to use the web based materials for online assessment purposes emerged as the
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online courses offered in all around the world has accelerated and widened its scope.

Considering the fact that assessment in language teaching has an enhancing role for
learning,there is no doubt adapting the online assessment methods will be profitable
knowing that the online courses have already been taking place at the instruction
level.All the language teachers are supposed to learn how to adapt the web based
sources in their own courses. Even though the web is full of sources in various
formats like written, audio and visual, the teachers may still feel the need to create
their own web materials to best suit the needs of their classes, which can challenge

them especially the inexperienced teachers.

The fact that the need of the teachers should be met with the studies based on
performance based practices more especially in Turkey, the present study may
provide information for the administrators, teacher educators, teachers, and pre-
service teachers considering to adapt or suggest online assessment via web 2.0 tools.
This study also givesdeeper insight to the teachers and pre-service teachers how to

integrate web 2.0 tools to their classes for assessing foreign language skills.

Key Terms

The following terms are frequently used in this thesis.

English as a Foreign Language (EFL): English as a foreign language is the use or
study of English instruction in countries where English is generally not the native
language of the country such as in Turkey, Japan, Poland and China. The term
‘English as a foreign language’ corresponds to the ‘expanding circle’ among the
three concentric circles of the linguist Braj Kachru described in 1985 to better

understand the diverse use of English in various countries.

Testing:A method which helps specifystudents’ ability to manage certain tasks or
showthe mastery of a skill or knowledge of content. In addition to the types of tests

such as multiple choice tests and weekly spelling tests, testing involves the use of
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formal tests such as questionnaires, or checklists The term ‘testing’ is
interchangeably used with the term ‘assessment’ in some contexts; however, it is

distinguished by the fact that a test is one form of an assessment (Overton, 2012).

Assessment: The process of collecting information about what students know and
what they are able to do, toseen their progress and make educational decisions if
necessary. Other than including a test, assessment also includes methods such as

observations, interviews, behavior monitoring, etc (Overton, 2012).

Alternative Assessment: Born as an alternative to conventional and standardized
testing, alternative assessment is an ongoing process in which the teachers and the
students take an active role in making decisions and judgments about the student's

progress in language using non-conventional strategies (Hancock, 1994).

Web 2.0: is a term coined in 2004 to comprise the increasing collection of new and
emerging Web-based tools such asthe community networks, blogs, wikis, and photo

and video sharing sites, collaborative editing tools (Solomon and Schrum, 2007).



CHAPTER 2

2. REVIEW OF LITERATURE

This chapter reviews the literature on ELT teacher education, traditional assessment
and alternative assessment, traditional vs. alternative assessment, assessment in
relation to ELT and ELT teacher education, use of Web 2.0 tools in education, Web
2.0 tools in EFL classes and EFL teacher education, assessment via Web 2.0 tools in
EFL classes and EFL teacher education and (Online) assessment in IT and IT +

EFL/ELT.

2.1 ELT teacher education

Recently the rapid expansion of instructional technology in education has changed
the roles of teachers and learners. While the learning process was all dependent on
the teacher and the text before, now the modern educational trends tend to help the
learner become more autonomous; that is, teach the learner how to learn on his/her
own (Bowers, 1987). This does not mean that the teachers will no longer be needed
in the learning process. The significance of both the teachers and the learners in
language teaching has been emphasized so far in various important studies. For
instance, Richards and Rodgers (1986) indicated that the relationships of teachers
and learners play a crucial role in widening one’s viewpoint of the language teaching

and learning.

As today’s students are different from those of the past in having the technological
literacy, the teachers are supposed to adapt a curriculum which provides real-world
technology-rich experiences and authentic assessment (Warner, Steffen, & Cope
2011). To do this, the central role of the teacher needs to be equipped with related
knowledge and skills to pursue its place in today’s technologically advanced
language classrooms.Therefore, the more knowledgeable teachers are in the

educational technology, the better they can address the challenges of the gradual



increase in student knowledge and skills. In the employment process, among the
conditions of the job postings,the experience with educational technology has already
taken its place. However, Kessler (2006) stated thatthe graduates of the formal
language teacher education programs do not seem like having gained the necessary
knowledge and skills related to instructional technology since these programs
disregarded to include the instructional technology courses to their curriculums.
Crandall (2000) also mentioned that language teacher education programs have not
been successful in guiding the teachers to adapt the requirements of the modern
classroom environment. The skills essentialfor the 21% century language teachers
mentioned by Chapelle and Hegelheimer (2004) are as in the following: (a) searching
for information and materials, (b) evaluating Web-based materials, (c) repurposing
the materials, (d) troubleshooting basic browser problems. Considering the fact that
technology has changed how people learned forever, International Society for
Teacher Education (ISTE, 2008) has developed the following standards to be used as
teachers design materials, implement activities and assess learning experiences of
their students to boost the quality of their learning and adapt the new technology

integrated education trends:

- Facilitate and inspire student learningand creativity;

- Design and develop digital agelearning experiences and assessments
- Model digital age work and learning

- Promote and model digital citizenshipand responsibility

- Engage in professional growthand leadership

These standards above are intended to prepare the pre-service teachers for the
technology integrated classroom environment, which should meet the urgent need of
the teacher education programs aiming to help teachers possess the skills and
knowledge the digital age requires. Since most of today’s pre-service teachers are the
regular users of the network-based technology and accustomed to be in a mass
media-dependent environment, the goal of the teacher education programs should be
to teach pre-service teachers how to use technology in their classes for teaching and

assessment purposes.



2.2 Traditional Assessment

Almost every educated person was assessed by the traditional methods in his/her life
a few times. This is because governments, educational institutions and educators
thought of the traditional assessment methods as reliable, practical, valid and
economical.Brown (2004) indicated that the goal of the traditional assessment
methods is to measure what the students has learned at the end of the instruction
process; that is, the sum of their performance. The focus of the traditional assessment
methods is on gathering information about the product of the learning objectives
accomplished by the students not on improving the performance of them or deducing
aims for their future progress.At the end of an assessment conducted by the
traditional methods, the students were reported with numerical marks. Even though
reaching these statistical outcomes seems to lead to objectivity, Brown (2010) and
Yorke (2011) indicated that the reliability and validity is a concern in traditional
examinations. Zaremba and Schults (1993) mentioned that the criticisms toward the
traditional assessment methods are mostly for its leading to superficial learning and
allowing for misuse such as finding the answers by guessing (Henning et al., 1981)
or cheating. Weaknesses of the traditional assessment methods were recursively
expressed by numerous scholars. Brown and Hudson (1998) indicated that the
traditional assessment methods are not capable of reflecting the authentic language.
In addition, Simkin and Kuechler (2005) defended the idea that traditional
assessment methods are not quite adequate to provideanexact and just measurement.
Balliro (1993) mentioned the dissatisfaction with the traditional assessment methods
by stating that the traditional assessment methods remain incapable of sufficiently
representing the learner strengths and true progress. Barootchi and Keshavarz (2002)
expressed that “traditional assessment techniques being often incongruent with
current ESL/EFL classroom practices are often norm-referenced, multiple-choice and
machine-scorable instruments, if used as the sole indicators of ability and/or growth,
may generate faulty results” (p.280).Looking from instructors’ point of view, Osuji
(2012) admitted that traditional pen and paper assessments puts a lot of burden on the
teachers especially in terms of grading students’ work and giving feedback. In

addition, the traditional assessment methods are not ongoing, do not address to every
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individual’s needs and cannot give feedback to the teachers on both the process and
the product. Therefore, the traditional assessment methods are ill-suited (Williams,
2008) and they only assess whether students can memorize and/or recall and do not
focus on improving the higher order thinking skills (Cakir, 2013). As for the merits
of the traditional assessment methods, Brown and Hudson (1998) indicated that with
the tools of the traditional methods, the teachers can assess if the students understood
a specific point; therefore, the teachers can see from the outcomes of the traditional
examinations whether the objectives of a course were fulfilled (Brinke et al.,
2007).Among the most common traditional assessment tools, there are true/false,
short answer, matching, fill-in, multiple choice tests, and essays. Multiple choice
tests are the mostly used traditional assessment tools. Zaremba and Schults (1993)
mentioned the reason of its popularity by stating that multiple choice tests are not
just easy to administer and score but also adaptable to various subject areas.Cakir
(2013) investigated the assessment via three different tools, in which the scores of
the participants attained from the multiple choice tests are compared and contrasted
to those of the oral presentation and translation. It was found out that the scores
obtained from the multiple choice tests were the highest among the three assessment
tools, which indicated that the assessment through multiple choice tests could be
misleading since the students might have used the advantage of guessing or
recalling.Friesen and Kristjanson (2007) indicated that constructing multiple choice
tests are time consuming and hard. Moreover, the disadvantages and advantagesof
the rest of the traditional assessment tools could be summarized as: In true/false tests,
the students were given clear and simple statements which make the teachers’ job
easy to see whether a specific point was understood (Brown and Hudson, 1998); on
the other hand, the students have 50% guessing factor of the correct answer even
though they do not know the correct answer (Dikli, 2003; Friesen & Kristjanson,
2007). The fill-in and short answer tests are not difficult to construct and faster in
administering (Brown and Hudson, 1998); however,for both test types, the teachers
need to prepare items as clear as possible; otherwise, the students could come up
with multiple answers. Matching assessments have 10% guessing factor which is
pretty low but matching could be seen as limited assessments since they measure the

knowledge in vocabulary administering (Brown and Hudson, 1998). Essays provide
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the students the opportunity to produce the language but they are time-consuming

and can cause problems in terms of subjectivity in scoring (Dikli, 2003).

2.3 Alternative Assessment

Since 1990s, the researchers have been investigating and suggesting the innovative
types of assessment methods in language teaching. To assess the students’ skills in
English fully, having the variety of the assessment tests are seen as significant and
useful (Brown & Hudson, 1998; Bailey, 1998).Barootchi and Keshavarz (2002)
suggested thatalternative assessment known also as nontraditional assessment is used
like an umbrella term for the types of assessment except for anything other than
standardized, traditional tests. It was termed in various ways in the literature as
“alternative  assessment,” “informal assessment,” ‘“‘authentic assessment,”
“performance assessment,” “descriptive assessment,” and “direct assessment”
(Hamayan, 1995; Herman et al., 1992).Alternative assessment was defined by
McNamara (2001) as a movement “away from the use of standardized multiple-
choice tests in favor of more complex performance based assessments” (p.329) and
Hancock (1994) described the term as “an ongoing process involving the student and
teacher in making judgments about the student’s progress in language using non-
conventional strategies” (p.3).The alternative assessments are exemplified by
Barootchi and Keshavarz (2002) as observation and individual or group performance
assessment, and portfolios, which can provide worthwhile information regarding
students’ performance.In language teaching, alternative assessment methods are
capable of enabling lifelong learning, investing in future learning, making use of the
knowledge the students obtained from alternative assessments out of the language
class as well. What instructors need is to obtain information related to their students’
abilities, skills, progress and attitudes, which, in fact, is provided by the alternative
assessment methods (Varela, 1997).Brown and Hudson (1998) listed the positive
characteristics of the alternative assessment methods to give ideas to the language

teachers and testers as follows:
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—

. require students to perform, create, produce, or do something;

. use real-world contexts or simulations;

. are nonintrusive in that they extend the day-to-day classroom activities;

. allow students to be assessed on what they normally do in class every day;
. use tasks that represent meaningful instructional activities;

. focus on processes as well as products;

. tap into higher level thinking and problem-solving skills;

. provide information about both the strengths and weaknesses of students;

O© o0 3 N »n B~ WD

. are multiculturally sensitive when properly administered;
10. ensure that people, not machines, do the scoring, using human judgment;
11. encourage open disclosure of standards and rating criteria; and

12. call upon teachers to perform new instructional and assessment roles. (p.654-655)

With the need to support student learning by including students’ voices and giving
them the opportunity to share the decision making process in their own learning and
assessment, the pursuit of alternative assessment methods arose. Supporting what
Brown and Hudson (1998) indicated, Dikli (2003) and Herman et al. (1992) also
mentioned that alternative assessment methods assess higher-order thinking
skills.Believing that the alternative assessment methods are personalized and
embedded in the learning process, Williams et al. (2013) argued that students are
more active in taking the responsibility of their own learning. The instructors could
gather information on their students’ abilities, talents, interests, potentials since
alternative methods are capable of reflecting students’ performance in educational
settings (Barootchi & Keshavarz, 2002). Giving weight not just on the products but
also processes of learning can be counted as a merit of these new assessment
methods (Herman et al., 1992). Unlike the traditional assessment methods which
dictated the students the existence of one right answer, the alternative methods
encourage the students to explore the possibilities by drawing on their own
inferences.On the other hand, the concerns on the limitations of the alternative
assessment methods have been amatter of debate.Most of the concerns related to the
alternative assessment methods originate from the validity, reliability, objectivity,

authenticity and practicality issues. Considering authenticity as one of the concerns
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regarding alternative assessment, structuring an authentic test is not as simple as it
looks (Leung & Lewkowicz, 2006).In alternative assessments, setting the criteria and
specifying the judgements in a reliable way by considering the complex factors
affecting the assessment process is not that easy and even more difficult when there
are multiple assessors involved (Maclellan, 2004) because Herman et al. (1992)
indicates that in alternative assessments what matters is not just the stability of the
student’s performance in time but the stability and consistency of the assessors’
judgements. According to Wilde, Del Vecchio, and Gustke (as cited in Huerta-

Macias, 1995), doing the following ensures the reliability in alternative assessments:

e Design multiple tasks that lead to the same outcome.

e Use trained judges, working with clear criteria, from specific anchor papers
or performance behaviors.

e Monitor periodically to ensure that raters use criteria and standards in a

consistent manner. (p.340)

Huerta-Macias (1995) indicated that for an assessment to be valid, it needs to reflect
the actual performance of the students by making use of the real-life tasks like doing

collaborative activities, self-evaluation, and doing a demonstration in front of a

group.

The educators or test designers who make use of the alternative assessment methods
should pay strict attention to how they structure, implement and analyze their tests in

order to improve the reliability and validity (Brown and Hudson, 1998).

2.4 Traditional vs. Alternative Assessment

Since assessment plays a significant role in giving feedback in terms of the quality of
education that the students get, there was an urgent call for the improvement of the
traditional assessment methods for the sake of education itself. According to Herman

et al. (1992), the growing interest toward the alternative assessment originated from
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the dissatisfaction toward the traditional assessment.The movement from traditional
assessment toward the alternative assessment was a challenge for the traditional
assessment methods. The constant changes from the traditional assessment toward

alternative assessment were summarized by Herman et al. (1992) as follows:

e From behavioral to cognitive views of learning and assessment

e From paper-pencil to authentic assessment

e Portfolios: from single occasion assessment to samples over time
e From single attribute to multi-dimensional assessments

e From near exclusive emphasis on individual assessment to group assessment

(p-13)

Barootchi and Keshavarz (2002) indicated thattraditional tests need to be supported
by other assessment methods like alternative assessments which revealwhat process
the language learner has been through while they are learning.Since the traditional
assessment methods do not fit well with the current English language learning
practices, searching for the alternative ways of assessing the students were
imperative. With the rise of the alternative assessment methods, the discussions came
up in an effort to implement the best types of assessment methods for the educational

purposes.

Although it is difficult to make a precise distinction between the traditional and
alternative assessment, Douglas (2004) summarized the differences in table 2.1
below between these two types of assessments adapting the lists from Armstrong
(1994) and Bailey (1998).1t must be paid attention; however, that the list above
cannot be counted on since it is all about praise to the alternative assessment while it

just reflects the negative criticisms toward the traditional assessment.

15



Table 2.1 Traditional and Alternative Assessment adapted from Brown, 2004 pg.13

Traditional Assessment

Alternative Assessment

One-shot, standardized exams
Timed, multiple choice format
Decontextualized test items
Scores suffice for feedback
Norm-referenced scores
Focus on the “right” answer
Summative

Oriented to product
Non-interactive performance

Fosters extrinsic motivation

Continuous long-term assessment
Untimed, free response format
Contextualized communicative tasks
Individualized feedback and washback
Criterion referenced scores
Open-ended, creative answers
Formative

Oriented to process

Interactive performance

Fosters intrinsic motivation

Highlighting that the alternative assessment methods came out as a contrast to the
traditional assessment methods, what Bailey (1998) mentioned is that the traditional
assessment methods are one-shot, indirect and inauthentic while alternative
assessment methods are continuous, longitudinal, direct and authentic assessments.
In addition, she also stated that feedback is not given to the learners in traditional
assessments. The only feedback provided was the scores the students get from the
traditional tests as expressed by Douglas (2004). Feedback accepted as the
indispensable part of the language learning process by most of the educators, not
making room for it could be counted as a conspicuousshortcoming of the traditional

assessments.

Huerta-Macias (1995) argued that to assess the students via alternative assessment
methods, the instructors do not need to specify separate block of time unlike
traditional methods. The traditional assessment methods are not fitting well with the
curriculum but alternative methods are based on classroom practices.Since the
outcomes of the alternative methods are authentic, both the weaknesses and strengths
of the students are revealed. Instead of just relying on one method, alternative

assessments make use of various sources to ensure the reliable assessment of the
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students. In alternative assessments, the students share the decision-making process
with the teacher on which materials and procedures will be used throughout the
course. Among the alternative assessment procedures, checklists of student behaviors
or products, journals, reading logs, videos of role plays, audiotapes of discussions,
self-evaluation questionnaires, work samples, and teacher observations or anecdotal

records take place.

Suggested by Lizzio and Wilson (2013), the motivational value of an assessment
method is pretty crucial in deciding how much the student is engaged. When there is
an increase in the student engagement, the outcome provided by the students through
the assessment will be better. As the issues like time pressure, exam anxiety,
extenuating circumstances that can occur during the traditional tests, the participants
are expected to be less motivated compared to the alternative assessment
methods. The most important way of boosting student motivation is to take into
consideration the individual differences of each student. As Gardner (1982) claims,
traditional assessment methods only address the verbal-linguistic and logical-
mathematical skills of the students out of seven types of intelligence even being
aware of the fact that each person have strengths in two or three of these areas.
Moreover, Huerta-Macias (1995) indicated that traditional assessments cause
problems like norming, linguistic and cultural biases from which alternative
assessments are spared.On the other hand, Herman et al. (1992) argued that one right
way of assessing the students does not exist. While alternative methods assess higher
level thinking and problem-solving skills, traditional tests are more effective in

displaying whether the students acquired basic concepts and facts.

2.5 Assessment (Online) in IT and IT + EFL/ELT

In the first half of the 21 century, with the need of a change in language assessment,
the burden on the teachers to meet the needs of their students increased considerably.
The field-specific reason for this need of improving assessment in language teaching

is originated from the belief that ‘assessment for learning’ is essential; therefore,
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assessment has started to take the role of enhancing learning (Rea-Dickins, 2006).
With the rapid and wide increase in the popularity of online learning lately, as its
natural outcome, online assessment is now being conducted to overcome the
challenges of the traditional assessment methods. While the expectations from
teachers are getting higher, Fulcher (2012) argued that the number of the textbooks
and learning materials designed for nonspecialists and inexperienced teachers in
testing and assessment are very limited. Findings of the Fulcher (2012)’s study
revealed that the teachers were cognizant of the fact that most of the existing
materials were not in a position to meet their various needs in assessment. When the
traditional means of assessment has started to cease, to adapt the changing
assessment trends, especially the language teachers should be provided with
professional sources guiding them how to implement online assessments and
exemplifying the online assessment methods with authentic, communicative,

multicultural and pedagogically appropriate materials.
Together with the rise of the online instruction and online assessment, the concept of
classroom has started to change in people’s minds. The new classroom concept in the

modern information and communication technology (ICT) era was depicted in the

figure 2.1 below by Chao et al. (2011):

Physical
Classroom
Cyber
Classroom

Asynchronous
Cyber Classroom

Synchronous
Cyber Classroom

Figure 2.1The new classroom concept in the modern ICT era

While in the past, the instruction and assessment was conducted in the physical

classrooms, with the advancement in technology, now the traditional face to face
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classrooms are gradually giving way to cyber classrooms, which is composed of two
types as synchronous cyber classrooms and asynchronous cyber classrooms. In
synchronous cyber classrooms, the students can obtain feedback immediately and
follow the course as if they are sharing the same physical environment with their
teacher and classmates, which affects their motivation in a positive way.In
asynchronous cyber classrooms, the time given to students for completing the tasks is
flexible. Since the students have time to research and make use of online sources to
complete their tasks, the students can learn while being assessed. Even though not
having the time pressure on the students during the assessment process is a good
thing, online asynchronous assessments cannot provide the real-time interactions and
monitoring mechanisms. The feedback provided to the student is not as instant as it is
in the synchronous cyber classrooms; therefore, they have to wait till they get the
clarifications from the teacher about the task or online test. Palloff and Pratt (2009)
suggested the following principles that could be helpful to guide teachers in online

assessment:

e Design learner - centered assessments that include self- reflection.

e Design and include grading rubrics for the assessment of contributions to the
discussion as well as for assignments, projects, and collaboration itself.

e Include collaborative assessments through public posting of papers, along
with comments from student to student.

e Encourage students to develop skills in providing feedback by providing
guidelines to good feedback and by modeling what is expected.

e Use assessment techniques that fit the context and align with learning
objectives.

e Design assessments that are clear, easy to understand, and likely to work in
the online environment.

e Ask for and incorporate student input into how assessment should be

conducted.(p. 30)

When it comes to the advantages of the cyber classrooms and assessing students

online, Williams et al. (2014) indicated that as online and traditional assessment
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methods are compared, a conclusion was drawn revealing that computer-based
assessments have a more positive impact on students’ learning and achievements
through more fairer and inclusive ways of monitoring, diagnosing and supporting.
Lamy and Hampel (2007) listed the advantages of online assessments compared to

offline assessments as follows:

e good match between delivery modes (because if teaching is online,
assessment should be online too, according to current consensus);

e casier reviewing and revision of test items owing to electronic storage and
duplication facilities;

e casier re-usability of items, also owing to electronic facilities;

e administrative convenience

e availability of permanent electronic traces of learner actions. (p.91)

Suvorov and Hegelheimer (2014),as one of the advantages of online language
assessment, mentioned that teachers can make use of multimedia in various formats
such as audio, images, videos, animation, and graphics to make the tasks more
authentic. However, to maintain the test validity, it should be known that using

multimedia makes the assessment process much more complex.

Even though wide use of online sources in education for instructional and assessment
purposes or designing the whole instruction online has been a trend recently and
keeps drawing more and more attention every day, considerable amount of educators
somehow abstain from the use of online approaches, which is caused by the
challenges of online assessments that the educators needed to face. These challenges

were summarized by Osuji (2012) as follows:

e Low level of computer literacy
e Cost of technical equipment
e Plagiarism and Cheating

e Loss of quality
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The main reason of educators’ avoiding the online assessment is being unsure
whether the student who completed and submitted the assignment was actually the
student himself/herself (Chao et al., 2011; Palloff & Pratt , 2009). Hence, the
institutions still mostly tend to administer the assessment in physical classrooms
where the tests or the tasks are completed while teachers are monitoring within the
specific time limit. Canning-Wilson (2000) argued that to design an online
assessment, examining first how the language was thought is very significant.
Whether the skills were taught in balance or what sort of cultural, ideological and
religious sensitivity was needed to be shown in course content is decisive in
structuring the assessment. She also indicated that before an online assessment is
implemented, there are some issues to be considered such as the test security,
reliability and validity. Since the teachers do not have the chance to monitor the
students’ while they are being assessed online, it is not possible to understand
whether the student has been honest enough through the whole assessment process.
Hence, some precautions should be taken either as programming additional
safeguards into the materials as suggested by Canning-Wilson (2000) or decreasing
the possibility of cheating by having multiple assessments given within the online
activities and minimizing the plagiarism with implementing assessments which are
authentic and reflecting the performance of the students as offered by Palloff and

Pratt (2009).

2.6Web 2.0 tools for instruction and assessment in EFL context

The new generation of web-based technologies, Web 2.0 was first coined as an
invented term in 2005 anddescribed by Tim O’Reilly (2007) as “a set of principles
and practices that tie together a veritable solar system of sites that demonstrate some
or all of those principles, at a varying distance from that core” (p.18-19).Tim
O’Reilly treated Web 2.0 as a ‘platform’ and a ‘global brain’ where all people can
contribute and modify data, which changes the passive role of people at the time of
Web 1.0 to more active role with the Web 2.0.The compilation of the comparison

made by Peachey (2009) and Solomon and Schrum (2007) between the modern web,
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Web 2.0 and the past version of the web, Web 1.0 were displayed table 2.2:

Table 2.2 Comparison of Web 1.0 and Web 2.0

Web 1.0 (‘Read Only’ Web) Web 2.0 (‘Read-Write’ Web)

Text based content ‘html’ Platform based services like Youtube,
Blogger

Application based Web based

Slow connection speeds High speed wireless and mobile
connections

Limited interactivity Complex social interactions

Expensive  software  (Licensed or | Free downloadable or usable software

purchased)

Web sites with unchangeable content by | User generated content

other users

Single creator Multiple collaborators

Copyrighted content Shared content

To understand clearly what Web 2.0 really is, the principle features were

summarized and listed below by Tim O’Reilly:

-services, not packaged software, with cost-effective scalability,

- control over unique, hard-to-recreate data source that get richer asmore people use,
- trusting users as co-developers,

- harnessing collective intelligence,

- leveraging the long tail through customer self-service,

- software above the level of a single device,

- lightweight user interfaces, development models, and businessmodels.(p.36-37).

Through Web 2.0 technologies like blogs, podcasts, wikis, social networking sites,
social bookmarking toolsall people can share and publish their materials,

communicate with each other, edit and comment on one another’s work, rate and
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tag.Most of the content provided by these tools are open to anyone without charging
them. It is not only text which is published by ordinary internet users but also new
forms of expressions like digital storytelling, interactive presentations, various forms
of multimedia enabled by the tools such as mobile phones, digital cameras, portable
players and free softwares (Churchill, 2007); therefore, by exchanging roles from
being ordinary internet users to active content creators, the people take their places in
the ‘we, the media’ world of ‘read-write Web’, Web 2.0 as suggested by Gilmor
(2004). Ching and Hsu (2011) attribute the distinctive features of Web 2.0
technologies to their “automatic dissemination, powerful organization, enhanced
interactivity and simplified collaboration” (p.781). Peachey (2009) indicated that
socialization, collaboration, creativity, authenticity, and sharing are enabled by Web
2.0 technologies. Such principal skills like critical thinking, problem solving,
communication and collaboration indispensable for all types of learners, especially
for language learners could be developed with the Web 2.0 practices since students
are given the opportunity for active participation and multi-way communication
through the authentic and meaningful materials provided by the Web 2.0
technologies. Gray (2012) also indicated that Web 2.0 facilitates communication
since the students do not have to feel the pressure of talking in front of their teacher
and classmates but exist with their avatars, profiles and connections. With the Web
2.0 tools, learning can be enhanced since each piece of information on the Web is
connected to one another via hyperlinks, which helps students to learn something
new as they keep digging (Solomon and Schrum, 2007). The instructors can even
invite experts from far end of the world to their classes as a guest speaker and these
experts could present a topic, attend a class discussion or just answer the questions
through web conferencing and online chat options. Therefore, as the boundaries of
the web are getting much more transparent with the advancement of technology, the

students do not have to be content with what they learn from the teacher.

As the integration of the Web 2.0 practices into education for instructional and
assessment purposes has a recent history, the specific guidelines and detailed and
clear pedagogical strategies are needed.Ching and Hsu (2011) also argued that the

Web 2.0 practices should be purposefully designed for instruction and assessment;
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otherwise, the practices with Web 2.0 technologies would not fulfill their job.
However, Gray et al. (2010) argued that it is not still precise to what extent the Web
2.0 activities of the students are counted as their formal grade of a course. The grades
that the students get from their Web 2.0 activities generally do not have an important
effect on their overall standing.Since learning a second language requires the
development of the all four skills, namely listening, reading, speaking and grammar,
designing assessments with the integration of technology can fulfill what the
traditional assessments cannot by motivating the learners and supporting their
learning with the sources reached by means of the Web 2.0 tools.It is also suggested
that instructors consider the ways that can expand students’ learning of English and
upgrade their proficiency since the Web 2.0 is evidently affecting teaching and
learning in a positive way (Solomon and Schrum, 2007).To enhance the integration

of Web 2.0 activities into assessment Collis and Moonen (2008) suggested:

e Both instructors and students must value an educational approach where
learnerparticipation and contribution are balanced with acquisition.

e A pedagogical approach must be used that reflects contribution-oriented
activitieswhere students create at least some of their own learning resources.

e The approach must be scaffolded in practice by interlinked support resources
for bothinstructors and students. Uncertainty must be reduced as much as
possible for thestudents in terms of what is expected of them, and to what
standard.

e The processes as well as the products produced by the students must be

assessed aspart of overall course assessment practices. (p.100)

Since today’s instructors are ‘digital immigrants’ and the students ‘digital natives’
when mentioned with Prensky (2001)’s words, the instructors had better learn how to
adapt their classes what technology offers, to grab the attention of the students and

make up for the generation gap.
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According to Prensky (2001), today’s students:

e Are no longer the people our educational system was designed to teach

e Have not just changed incrementally from those of the past...our students
have changed radically

e Represent the first generations to grow up with this new technology

e Think and process information fundamentally differently from their
predecessors

e Are all “native speakers” of the digital language of computers, video games,

and the Internet. (p.1)

Realizing the urgent need of keeping up with the skills of the 21* century students,
Gary et al. (2012) accepted the fact that there is still a lot to do before feeling
confident inadapting a reliable, fair engaging and substantial assessment with the use

of Web 2.0.

The research conducted so far related to the integration of Web 2.0 tools for the

assessment purposes in ELT were summarized with its major findings in Table 2.3:
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Table 2.3Summary of the Review of Literature related to Web 2.0 tools

Author Research Questions Method Web 2.0 tools Participants Major Findings
Cephe and  What are the ELT students’ Three-week Second Life 139 student teachers ~ Positive attitude was revealed
Balgikanli  beliefs about the use of Web 2.0 instruction on web Livemocha from an ELT toward the possible use of
(2012) tools for language technologies Voicethread program in Turkey Web 2.0 technologies in
learning/teaching purposes? Preparing an activity Ted language learning/teaching.
using Web Kerpoof Web 2.0 technologies support
technologies and Storybird the applications of trends in
sharing with language learning/teaching.
classmates
Gray etal. To what extent academics A questionnaire and - Participation from There is value in each phase of
(2012) attribute value to approaches a follow-up any academic who designing Web 2.0
with the use of Web 2.0 interviews used Web 2.0 assignments. There are a few
assignments? Anonymous online technologies for challenges and risks of this

Which type of learning outcomes
are obtained with Web 2.0
assignments?

What are the challenges of
getting the Web 2.0 assessment
design right?

survey and an
optional semi-

structured interview

assessing students
(64 responded to
survey, 22 were

interviewed.)

process, which limits the
academics to realize the true
potential of Web 2.0 for

assessment.




Table 2.3Summary of the Review of Literature related to Web 2.0 tools (continued)

Author Research Questions Method Web 2.0 tools Participants Major Findings

Saglam What are the in-service English  Interview, an open- - Nine non-native ~ Benefits of the technology use

and Sert  language teachers’ perceptions  ended questionnaire ELT instructors outweighed its negative effects.

(2012) of the use of technology in and field notes on the with M.A TEFL ~ Technology contributed foreign
classroom practice in terms of participants’ degrees and with  language development of the
its usefulness, advantages and perceptions of over six years of  students by facilitating a hands-
disadvantages, integration into  technology professional on, collaborative experience,
teaching, contribution to their integrated language experience. relating it to real life academic
learners’ learning and skills teaching skills, increasing motivation and
development as well as enabling instant access to

N teachers’ views on institutional information.

support?

Oliver WolfBlogs In-service The assignments were found

(2007) What are the attitudes of the in-  Five assignments Google teachers taking useful and encouraged learning
service teachers toward the with the use of free Docs&Spreadsheets  graduate-level since these tools can increase the
integration of assignments with ~ web 2.0 tools such as PowerPoint technology amount of time the students spend
the use of web 2.0 tools to their ~ blogs, Google docs Authorstream integration course to learn on the Internet and also
graduate-level course? &Spreadsheets, Trailfire they are practical and provide lots

Del.icio.us, and Del.icio.us of useful resources for the

Trailfire.

Cmap Tools

teachers.
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Table 2.3 Summary of the Review of Literature related to Web 2.0 tools (continued)

Author

Research Questions

Method

Web 2.0 tools

Participants

Major Findings

Kumar
and Vigil
(2010)

Based on their teacher
education experiences, which
new technologies and types of
use do pre-service teachers
perceive as most valuable in
their teacher education
coursework and for their

future careers?

A survey with items and
open ended questions on
undergraduate’s use of
Web 2.0 tools
informally and about the
usefulness of these
technologies in

education

54 pre-service
teachers from
College of
Education aged

between 18-24

The Web 2.0 tools mostly used for
communication and collaboration
with peers, presenting information
and integrating external resources,
and as a study resource. The use of
SmartBoards, Podcasts, online
videos, Google Calender ans social
bookmarking sites should be
included in the courses of pre-

service teachers.
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Cephe and Balgikanli (2012) analyzed ELT student teachers’ perspectives on
integrating web 2.0 technologies to their language learning contexts. Believing that
the ones who adapt the new habits and processes of the digital age will win and since
education has also been shaped by the digital age accordingly, in order to address the
students of this age, Cephe and Balgikanli (2012) argued that the teachers should
know the ways and suit themselves to it. This study was found necessary since in the
literature, even though the perceptions of the pre-service teachers on the technology
integration were investigated; their perceptions when they practiced these
technologies were not reflected. Data was gathered from 139 pre-service teachers
studying at a Turkish state university. The participants were given three month
training on web technologies together with their practical usages. A questionnaire
and follow-up interviews were used to gather data after the training.As a result, it
was found out that web 2.0 technologies facilitate interaction and collaboration,
provide chances for learning other than class hours considering that especially the
language learners spend their time mostly on online language learning tasks (Cephe
and Balgikanli, 2012), boost motivation, participation and student involvement in the
learning process, raise the digital literacy awareness and help student teachers with
their future career by expanding their professional repertoire. This was highlighted
since the language teachers are supposed to bring variety to their classes in terms of
activities. It is also mentioned by Cephe and Balgikanli (2012) that as the students
are usually spending their time on the Internet, involving what the students are doing
in their daily lives to classroom activities carries importance in a way that it clearly
increases the motivation for learning a foreign language. This is because the learners’
online daily activities are pretty similar to the ones that they do in class to study a
language.In addition, the applications of language learning/ teaching like social
constructivism, informal learning, learner involvement and cooperative learning are
supported by the use of web 2.0 technologies. For all these reasons mentioned by the
participants, it can be said that they displayed positive attitude toward web
technologies in their learning environment even though some participants stated their
hesitation on the strong possibility that their classrooms would not be equipped with

technology and have access to the web technologies whenever they needed.
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Similarly, in another study based on the participants’ practice of the web
technologies conducted by Oliver (2012), in-service teachers’ perceptions toward the
integration of web 2.0 tools to their graduate-level technology integration course via
assignments were investigated. With the use of the free web 2.0 tools, the teachers
from different parts of the states found the opportunity to work together on the same
assignments. To enable meaningful interaction and free access, Blogs, Google Docs
and Spreadsheets, del.icio.us, and Trailfire were used. Five different assignments
were given to the participants and at the end of each assignment, what the
participants have thought of it was revealed. Oliver (2012) believed in the necessity
of integrating the web 2.0 tools to the course since the teachers now need to adapt the
‘read and write’ web as much as their students do. In addition, these tools foster
collaboration among teachers and they can make use of these tools in their own
classrooms. At the end of each assignment, the participants mentioned that they were
useful in a way that they make students spend their time learning on the Internet,
discover numerous resources while searching the topic of the assignment, connect
ideas, and organize sources and strategies.

Moreover, Gray et al. (2012)explored the Australian academics’ assessment of
students” web 2.0 activities. Believing that convincing the students to adapt a new
type of assessment is not so easy, Gray et al. (2012) wondered whether integrating
the web 2.0 activities for assessment purposes worth the effort. The advantages of
assessing the students with web 2.0 activities, its educational worth and value in
assessment together with academics’ experiences were considered. For data
collection, an anonymous online survey and an optional semi-structured interview
were used. The data was gathered from the academics who used web 2.0
technologies before in their classes for the purpose of assessment. 64 participants
responded to the online survey and 22 of them were interviewed. The results
suggested that wiki writing and blogging were used by the participants much more
than any other web 2.0 tools. Since the participants were from the different
departments, the weights of the web 2.0 activities showed variance from one
department to another, which shows the value attributed to these types of
assignments. The learning outcomes below when assessed by the web 2.0

assignments were found useful:
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e generic or graduate skills or attributes
e specialized knowledge or skills required in a discipline or profession

e foundation knowledge or skills preparatory to a discipline or profession (p.5)

The challenges of the use of assessment with web 2.0 activities mentioned by the
participants are stimulating the student creativity, figuring out how a web 2.0
assignment works, making students to work effectively with web 2.0 activities since
these activities require extra effort and time,developing strategies on how to guide
the students online, leading students in co-creation and collaboration and developing
a pre-specified criteria for grading and giving feedback. Academics mostly prefer
grading the assignments by themselves and additionally provided feedback even
though it is deduced in the study that the academics are not following an established
framework for marking and feedback. This is mostly related to not having specific
criteria for the assignments done via web 2.0 technologies. When the risks were
investigated in terms of major assessment policy issues, academics were not clear on
some issues like offering supplementary assessment, keeping students’ graded works
on file, securing the student identity and privacy online and keeping the records of
the students’ works for further study. Other than a few challenges and risks, the
academics generally found the assessment with web 2.0 tools necessary and valuable.
Limitations of this study originated from the relatively low number of participants
and their being inexperienced in the use of assessments with web 2.0 assignments.
Even though the students’ use of Web 2.0 technologies is increasing every day, the
assignments given with web 2.0 activities are still mostly low and medium stake. It
has been suggested by Gray et al. (2012) that to obtain an in-depth understanding
related to the use of web 2.0 assessment, university students’ perspectives on these

kinds of assessments should be investigated.

In another study conducted by Saglam and Sert (2012), perceptions of the nine ELT
instructors toward the use of technology in language teaching were investigated. All
the participants had MA TEFL degrees and over six years of experience. Since the

teachers were not given professional training on how to integrate technology to their
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classes, according to Saglam and Sert (2012) it was necessary to learn these teachers’
thoughts and perceptions of technology in several aspects. Data was collected via
semi-structures interviews as the main data source, open-ended questionnaires and
field notes. Since the participants believed that technology brings along option for
continuous feedback, experience while learning, motivation and practicality, multiple
learning styles with it, the participants were in favor of technology in language
learning environment. Moreover, the participants were inclined to consider the gap
between ‘the digital natives’ the students and the ‘digital immigrants’ the teachers
themselves; therefore, they approved the integration of technology as it is hard to
ignore the fact that students spend most of their time outside the class on the Internet.
On the other hand, some issues were of concern such as the idea that technology
creates a sense of isolation. In addition, the participants mentioned that the students
are not equipped with the necessary technological skills as they were not exposed to
the technology integrated courses in their high schools. That is a fact that cannot be
ignored for at least Turkey. Here, other than few private high schools, the students
were not getting prepared for the technology integrated courses at universities. It is
not just the students but also the teachers lack the proper training to offer technology
integrated courses, which was revealed in the study as a fact that keeps teachers
behind. What Pan and Franklin (2011) found out also supported Saglam and Sert
(2012)’s study that in-service teachers do not prefer integrating web 2.0 tools to their
classrooms since they have a low level of self-efficacy in using web 2.0 tools. As a
result, the teachers keep designing courses where limited interaction and static
content are enabled. The reluctance that was displayed by the teachers in integrating
technology to their courses was possibly originated from their lack of training. What
was realized when the data was gathered from the participants is that the participants’
institution policy was a determining factor in participants’ being fully aware of the
advantages and disadvantages of technology integration and showing positive
attitude toward it. Even though the participants’ institution is paying attention to
providing the teachers the necessary technical equipment, the participants believed
that technology should be more systematically integrated in an organized fashion
with preset curricular objectives. The disadvantages of technology integration

indicated by the participants were mostly related to the technical difficulties and
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inaccessibility of technology. The technical difficulties were not just caused by the
teachers’ lack of training but also students’ not being knowledgeable enough to do
their tasks by reaching the reliable sources, making distinction between the relevant
and irrelevant information, and avoiding the harms of the internet. Hence, even if it is
deduced from the study that the teachers needed in-service training to understand
how technology could be used to support education, the students should also be
equipped with the required technologies skills.

Kumar and Vigil (2010) examined pre-service teachers’ perspectives on the use of
web 2.0 technologies in teacher education courses. In the study, the participants’
ideas on how valuable these technologies can be in their own courses and their
professional career were reflected. In addition, the teacher educators’ use of web 2.0
technologies in the participants’ classes were also mentioned. Moreover, the
suggestions of the participants on how the future pre-service teacher education
should be were presented. This study is crucial in providing insight on how to
prepare the pre-service teachers for the digital age where the students are all digital
natives since it helps understanding the perspectives, needs and practices of pre-
service teachers better. Data was collected from 54 pre-service teachers at a
northeastern private university in the US through an open-ended survey. The
participants indicated that their professors used web 2.0 technologies to share the
materials of the class, communicate, discuss, and collaborate with peers, upload
videos and podcasts for reinforcing the subject of the class and provide extra
materials. The students suggested that the teacher educators should teach how to use
SmartBoards, integrate podcasts, online videos, google calendar and social
bookmarking sites to their classes. It is understood that the pre-service teachers in
this study are not yet aware that they can start producing by authoring and taking
ownership of the online content but just view the web technologies as sharing course
materials and communicating with the class members. What is suggested by Kumar
and Vigil (2010) is that the pre-service teachers should be thought how to use web
2.0 tools to promote interaction, engagement and self-directed learning so that their
students would take an active role in their own learning and contribute to the online

content and the course curriculum.
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Furthermore, in another study of Kumar (2009) the perceptions of undergraduate
students toward inclusion of web 2.0 tools were investigated. As they spend most of
their time daily with web technologies, the participants supported the integration of
web 2.0 believing that there would be better instruction and enrichment in the
learning environment. In a case study conducted by Brown and Warschauer (2006),
it was revealed that the new teachers were not knowledgeable enough in integrating
technology to their own classrooms since they were not sufficiently exposed to how
to do so. Rizza (2000)’s study, on the other hand, proved that if the pre-service
teachers were equipped with the required technological skills after being involved in
a course where they are infused with instructional technology, their level of
competency and comfort increases both as a student and a teacher candidate. Fook et
al. (2011) explored ELT pre-service teachers’ attitudes in integrating technology to
the classrooms and suggested that pre-service and in-service teachers should be
trained in ICT since there is an urgent need to meet the needs of the students. This
suggestion was based on the comments of the participants who highlighted that the
curriculum should be revised to include more ICT based learning for the pre-service
teachers.In addition, Ishtaiwa and Dukmak (2013)’s study revealed that ELT pre-
service teachers expressed thatweb 2.0 tools enhanced learning after they
experienced the use of blog and wiki in the course they took. They believed web 2.0
tools help them to learn in collaboration, interact with each other, sharewhat they

know and have done together with developing reflective and critical thinking skills.

The studies cited above on the integration of Web 2.0 technologies into the
classrooms mostly focus on revealing the perspectives of either the students or the
pre-service teachers. Even though finding out the perspectives of the pre-service
teachers and students are significant, it is important to discover the opinions after
practicing the web 2.0 technologies in the classroom with participants and observing
their reactions and collecting their ideas via data collection tools afterwards since the
literature misses the relevant research conducted with real classroom practice. Hence,
the present study investigates the attitudes of the participants by comparing their

opinions before and after the implementation of tasks through web 2.0 tools.
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CHAPTER 3

3. METHODOLOGY

Introduction

This chapter of the present study consists of the information related to the
background, participants, data collection instruments and procedures, and data

analysis methods.

3.1 Background of the Study

3.1.1 Setting and Participants

The study was conducted at the English Language Teaching (ELT) department of
Istanbul University because of its convenience for the researcher. The data for this
study was obtained from the undergraduate students who take the must course ‘ELT

Methods I’ offered during the first semester of the second year.

From the 115 students who were taking the course ‘ELT Methods I’in the fall
semester of 2013-2014 academic year the data collected from 40 students were used
for this study since these 40 students have fulfilled almost all the requirements of the
study. While the 35 of the students have done all the requirements, 5 of them
completed all six tasks except one task. The reason for including only the students
who have attemptedalmost all the requirements is that the post-survey used for this
study were asking for comparison among the tasks after they had been implemented
in the course ‘ELT Methods I’ and if the students did not do all of the tasks, they
wouldn’t be in a position to compare the tasks with each other. Therefore, the
researcher needed to exclude the75 students from the study who did not attempt more

than four of the tasks.

35



At the beginning, the students were given a consent form (please, see Appendix A)
and clearly stated that neither signing the consent form nor filling in the pre- and
post-surveys are obligatory. Only doing the six tasks designed especially for the
study but also used as the course assignments was obligatory since the grades the
students get from the tasks will impact 30% of their overall grade in the course. The
data collection procedure of the study lasted for the whole fall term which consists of
a 14 week period. During this period, the researcher was available for contact with
the students at the ‘ELT Methods I’ class hours, office hours since the researcher
works as a research assistant at the ELT department of Istanbul University, via email
or Edmodo which is an online platform used especially for the tasks of this study.
The researcher’s being a research assistant at the same department was an advantage
for both the participants and the researcher herself since the students had the
opportunity to consult the researcher to find solutions to their problems or clarify the
issues related to the tasks whenever they needed and the researcher had chance to
observe the students’ progress and talk to them about their attitudes, problems, ideas

related to the tasks not just during the class hours but also off class time.

3.2 Data Collection

3.2.1 Data Collection Instruments

For the present study, four data collection instruments were used: a pre-survey,
reflection papers, a post-survey, and a semi-structured in-depth interview. The pre-
survey designed for revealing the attitudes of the participants toward assessment and
technology was conducted at the beginning of the term before the researcher started
to assign the tasks. The reflection papers were collected from the participants right
after each task. The post survey was implemented after the participants had
submitted all the tasks. The in-depth interviews were conducted one week after the

post-survey was conducted which was the end of the term.
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Pre-Survey

Before Task
Implementati
on:

Pre-Survey

» A. Demographic Data and
Experience in Technology

* B. Experience in Assessment: 3
questions with short answers and a table on
experience in types of assessment and the
tools planned to be used for the study

« C. Attitude Toward Technology:
Likert Scale (1: Strongly disagree; 2:
Disagree; 3: Agree; 4: Strongly agree) 10
statements

* D. Attitude Toward Assessment

+ a. Traditional:Likert Scale (1: Strongly
disagree; 2: Disagree; 3: Agree; 4:
Strongly agree) 11 statements

* b. Alternative: Likert Scale (1: Strongly
disagree; 2: Disagree; 3: Agree; 4:
Strongly agree) 13 statements

« ¢. Online (Technology based)
Assessment: Likert Scale (1: Strongly
disagree; 2: Disagree; 3: Agree; 4:
Strongly agree) 15 statements

» E. Open Ended Questions And

Suggestions

« 3 open ended written questions about
students' preferences on assessment types,
tools, tasks and further suggestions

Figure 3.1 Data Collection Instruments: Pre-Survey

Pre-survey was designed by the researcher and its validity and reliability was
checked by both the advisor of the researcher and the course instructor. The piloting
of the pre-survey was conducted with 3 students from each grade, in total 9 students
in the ELT department of Istanbul University except for the second grade students
since the present study was planned to be conducted with the second graders. Two
editions were made in the pre-survey according to the feedback of the piloting
process. Firstly, most of the students asked questions about what the alternative
assessment means. Therefore, the researcher added a short definition to the pre-
survey. Also, the completion of the pre-survey by the students took 5 more minutes

than the researcher expected. Therefore, the directions related to the duration
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wereedited by the researcher. After the editions were made according to the feedback
of the piloting process, the finalized version of the pre-survey was prepared. The pre-
survey consisted of five sections: Demographic data and experience in technology
(Part A), experience in assessment (Part B), attitude toward technology (Part C),
attitude toward assessment (Part D), and open ended questions and suggestions (Part
E). In the demographic data and experience in technology section, the students were
expected to fill in the parts asking for their age, gender, their experience in computer
and internet technologies, the amount of their daily computer use, how they access
the internet, if they have any formal training, the courses that they took on
instructional technology, whether they are repeating the course or taking for the first
time, and the reasons of their computer use.In part B, the students were expected to
fill in the information related to the participants’ experience in assessment. Part C
and D were designed on afour-point Likert scale with values ranging from 1 to 4. In
total there were 49 statements in part C and D. While part C is comprised of only one
subsection which is investigating the attitudes of the participants toward technology,
part D included three subsections. The first subsection of part D was investigating
the participants’ attitudes toward traditional assessment while second and third
subsection of part D was designed for the purpose of revealing the participants’
attitudes toward alternative and online assessment respectively. Part E included 3
open-ended questions on assessment and technology and one open-ended question

for suggestions and further comments. (Please, see Appendix B)

Reflection Paper

When the task implementation process was first introduced to the participants, they
were informed that each participant is expected to fill in a reflection paper right after
each task. The researcher mentioned how they are supposed to fill in the reflection,
what is expected of them and what the importance of filling in the reflection forms is.
After filling in the reflection form, the students submitted the reflection forms
together with the materials they prepared for each task. The reason for collecting a
reflection paper right after each task is to find out their ideas before they forget about

the tasks. The same reflection paper was given for every task to enable the
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comparison among the participants’ attitudes toward the tasks. The reflection paper
included two sections; the first section consisted of 10 questions designed on afour-
point Likert scale with values ranging from 1 to 4 while the second section included
two subsections asking the participants to state 3 disadvantages and 3 advantages for
the week’s task in Part A and week’s tool in Part B. In both Part A and B there is also
one more question for the suggestions of the participants to improve the task and the
tool.In the reflection papers, the questions were designed to reveal whether the
participants have negative or positive attitudes toward the tasks, they are planning to
use it in their teaching career and what sort of advantages, disadvantages and
suggestions they come up with. The reflection papers were assigned 2 points out of
the 5 points given for each task. Therefore, if the students fill in and submit the
reflection paper for all six tasks, they get 12 points out of the 30 points assigned for
the tasks in total. The researcher assigned points for each reflection paper to make
sure every student state their opinions on each task that they have completed. (Please,

see Appendix C)

Post-Survey

~

« A. Demographic Data & Experience in
Technology

» B. Attitude Toward Tasks

|m¢,ﬁteer;;rr?f;io « C. Attitude Toward Technology
n: + D. Attitude Toward Assessment
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* b. Alternative
+ ¢.Online(Technology based) Assessment:
» E. Open Ended Questions And Suggestions

Post-Survey
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Figure 3.2Data Collection Instruments: Post-Survey

Post-survey was designed by the researcher and its validity and reliability was
checked by both the advisor of the researcher and the course instructor. The post-
survey consisted of five sections: Demographic data and experience in technology
(Part A), attitude toward tasks (Part B), attitude toward technology (Part C), attitude
toward assessment (Part D), and open ended questions and suggestions (Part E). In
the demographic data and experience in technology section, the students were asked
to provide the information related to their age, gender, their experience in computer
and internet technologies, the amount of their daily computer use, how they access
the internet, if they have any formal training, the courses that they took on
instructional technology, how proficient they feel as an internet user, whether they
are repeating the course or taking for the first time, and the reasons of their computer
use. In Part B, the participants revealed their attitudes towards the tasks including the
tools, the reflection paper, feedback types and Edmodo by filling out the two tables,
the two open ended questions and 16 statements designed on afour-point Likert scale
with values ranging from 1 to 4. In Part C and D are exactly the same with pre-
survey including the same 49 statements. The reason why we used the same two
parts of pre-survey is to see whether the attitude of the students toward technology
and assessment has changed after the implementation of the tasks. Part E consisted of
two open ended questions which asks for the participants’ preference among three
assessment types as a student and as a teacher candidate separately and one open
ended question seeking suggestions and further comments on integrating technology

to the courses for the purpose of assessment. (Please, see Appendix D)

Interview

As the last data collection instrument, with the purpose of thoroughly finding out
what the participants think of the assessment process via online tasks and also
triangulating the data analysis process, interviews were conducted with four of the
participants. The interviews took place one week after the post survey was

conducted. At the beginning of each interview, interviewees were explicitly stated
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that participating in the interview is not obligatory and they can quit the interview
whenever they want with or without providing any reasons. In addition, the
participants were informed that their voice would be recorded and their oral
permission was granted at the beginning of each interview. For the sake of the
quality of the interviews, Turkish was used as a medium of communication to take
precautions against language interference which may hinder the message given by

the interviewees.

The interview questions were planned under five sections considering the research
questions of the present study: A) Tasks in general, B) Advantages and
Disadvantages of Online Tasks or Tools, C) Online vs. Traditional Assessment,
D)Future plans as teachers in relation to Online Assessment, and E) Further
questions and comments. The questions of the interview were checked by the advisor
of the researcher and few changes were made in the wording and arrangement of the
questions according to the sections of the interview to clarify the meaning of each
question and hinder any sort of impression that directs the participants to give
specific answers. In total, there were 29 questions in the finalized version of the

interview.

The interview date and time were specified by the participants and a room at the ELT
department which is available and quite enough was arranged by the researcher. The
participants were interviewed one by one and the interviews were recorded by the
smart phone varying between 35 and 57 minutes. All the interviews were transcribed

and coded by the researcher for the data analysis.(Please, see Appendix E)

Table 3.1The interview dates and duration of the interviews

Participants Interview Dates Duration

of the Interviews

Participant 1 December 30, 2013 57 min. 41 sec.
Participant 2 December 31, 2013 35 min. 37 sec.
Participant 3 December 30, 2013 49 min. 03 sec.
Participant4 January 07, 2014 48 min. 06 sec.
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3.2.2 Data Collection Procedures

The study was conducted in the course ‘ELT Methods I’ which is offered during the
first term of the second year of the ELT Department. After the course instructor gave
approval for the implementation of the study in the mentioned course, the researcher
designed the tasks appropriate both for the course content and schedule. This study
was conducted during the fall term of the 2013-2014 education year.

Introduction to the tasks

On September 25, 2013 which is the second week of the term, the students were
introduced to the task implementation process. Considering the possibility that the
students may not show up for the first week’s class, the tasks were introduced in the
second week. They were clearly informed that the data gathered from the tasks
would be used for the study that the researcher conducted. Additively, the researcher
stated that although not completing the tasks and reflection papers would impact
their overall grade, the participants neither have to fill in the pre- and post-survey nor
participate in the interviews. By this way, the students were given chance to fulfill

their responsibilities just for the course but not participate in the study.

As one of the data collection instruments which is the part of the task implementation
process, reflection papers were introduced to the students. One sample copy of the
reflection paper was shown to the students via a projector together with the detailed
explanations made on the significance of the reflection papers, how they are
supposed to fill in the form and what is expected of them.

After the task implementation process was briefly explained, the students were
introduced to the educational platform, ‘Edmodo’ which is used for uploading and
downloading task materials and contacting the teacher or the other students. To have
a more organized system, within the main class group, subgroups for each task was
formed by the researcher. Therefore, the students were able to find the materials of
relevant task in its own subgroup.The students were given one week to familiarize

themselves with Edmodo and ask their questions related to it to the researcher.
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As soon as the questions of the students related to the tasks and Edmodo were
explicated, the students were distributed the informed consent forms to specify who
will participate in the current study. Then, the students who agreed to take part in the

study were given the pre-surveys to fill and hand them in to the researcher.

Task Implementation Process

There were six tasks designed for this study. The number of the tasks was arranged
considering the weeks that the course instructor is planning to integrate a task. In
some weeks, there were no tasks assigned since the course instructor did not feel the
need to integrate a task to every week. The instructor especially preferred to integrate
the tasks to the weeks in which broader subjects will be taught. On the other hand,
the researcher also did not want to implement a task every week not to put so much
pressure on the students and also to give the necessary time for the completion of
each task. While some of the tasks were given one week, some others were given two
weeks to complete according to the workload of each task. Table 3.2 below shows

the weekly schedule of the term including the weeks in which tasks were assigned.

Table 3.2 Weekly Schedule of the Term

Week Date Topic Tasks

1 September 18, An Introduction to Language and -
2013 Language Teaching

2 September 25, Before the 20th Century Introduction  to
2013 the tasks

Pre-survey

3 October 02, 2013  The Grammar Translation Method Task 1

4 October 09, 2013  The Direct Method Task 2

5 October 16, 2013  The Reading Method -

6 October 23,2013  The Army Specialized Training -

Program
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Table 3.2 Weekly Schedule of the Term (continued)

Week Date Topic Tasks

7 October 30, 2013  The Audio-Lingual Method Task 3

8 November 06, The Situational Method Task 4
2013

9 November 13, Community Language Teaching -
2013

10 November 20, Total Physical Response Task 5
2013

11 November 27, The Silent Way -
2013

12 December 04, Communicative Language Task 6
2013 Teaching

13 December 11, Suggestopedia Post-Survey
2013

14 December 18, Revision -
2013

In the weeks shownin Table 3.2 above, during the last 15 minutes of the class hour,
the researcher assigned the relevant task with necessary explanations via a short
presentationincludingthe tasks’ materials designed beforehand. In the materials of
each task, a guideline, rubric, sample task, reflection paper has been shown in class
and uploaded to Edmodo after the class hour. The students were clearly stated what
was expected of them in each task, how they would be assessed, what attainments

they would have at the end of each task. From task to task some additional materials

changing according to the nature of the task were also uploaded to Edmodo.
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Introduction Week: (Sept 25)

e The task implementation process and the terms related to the study were
briefly introduced to the students with a short presentation.

e In the presentation, ‘“Web 2.0 tool” as a concept was defined and exemplified
with various tools. It was clearly indicated that a different Web 2.0 tool
would be used for each task. The process of learning how to use each tool
would be supported with in-class demonstrations and uploads of tutorials
created especially for each tool.

e The requirements and the importance of the reflection papers were explained
to the participants.

e Edmodo as the educational platform used for the tasks was introduced to the
students.

e Informed consent forms and pre- surveys were distributed to the students.

Task 1: (Oct 2)

e The guideline of Task 1 was presented in the video format. The students were
expected to watch the video and find out what they were supposed to do for
the task.

e Along with the directions of the task, a reflective question about the week’s
subject ‘Grammar Translation Method’ was asked in the video. After learning
what the reflective question was, the students were expected to give an
answer to the reflective question by recording their voice for maximum 60
seconds via ‘Voki” which is a Web 2.0 tool that helps you create a speaking

avatar for learning purposes.
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Figure 3.3 4 screenshot from ‘Voki’ main page

e The students were given one week to complete this task.When their voice
records were ready, the students were expected to fill in the reflection paper
which was given at the end of each task for data collection purposes.

e In the end, the students uploaded the video together with the reflection paper
to Edmodo ‘Task 1 group’.

e For this task, the teacher gave feedback to the students for further corrections

and positive reinforcement. (Please, see one sample student copy of Task 1 in
Appendix F)
Task 2: (Oct 9)
e For Task 2, each student designed a quiz covering the most important

characteristics of ‘Direct Method’ via ‘Testmoz’ which is a Web 2.0 tool used

for generating tests in four question types and grades the tests automatically.
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Figure 3.4 4 screenshot from ‘Testmoz’ main page

e In addition to the directions of the task, a sample test was shown to the
students explaining how to form different type of questions. The students
were given two weeks to complete this task.

e When their tests were ready, they were supposed to do two other students’
quizzes and computer provided the feedback immediately.

e Teacher monitored the progress of the students via the administration code
that Testmoz provided.

e In the end, the students uploaded their reflection papers for Task 2 on
Edmodo. (Please, see one sample student copy of Task 2 in Appendix G)

Task 3: (Oct 30)

e In Task 3, the students were expected to design a mindmap by brainstorming
and outlining the most significant characteristics of the ‘Audiolingual
Method’ via ‘Mindomo’ which is a Web 2.0 tool utilized for preparing

mindmaps and sharing it in a common place.
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Figure 3.5 4 screenshot from ‘Mindomo’ main page

e Right after the directions of the task were indicated, the students were shown
a sample mindmap and provided further mindmaps done by other people
around the world. The students were given one week to complete this task.

e As soon as their maps were ready, the students posted the links of their maps
to the home page of the Task 3 subgroup so that other students could see and
evaluate it.

e In this task, the feedback was given by the whole class. Every student needed
to examine the other students’ maps in details to rate via emoticons that
Edmodo enabledand give feedback on the same group page.

e When the whole class feedback process was over, the students submitted their
maps’ links and reflection papers on Edmodo. (Please, see one sample student

copy of Task 3 in Appendix H)

Task 4: (Nov 6)

e Since the participants were pre-service teachers, they were expected to design

a classroom activity reflecting the crucial characteristics of the ‘Situational
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Method’.
Each student worked in groups of five and as a Web 2.0 tool Facebook was
used for this task since Facebook enables a suitable environment for

interactive tasks.

Heading out? Stay connected Slgn U P
Visit facebook.com on your mobie phone. It's free and always will be.
First name Last name

Get Facebook Mobile

Emai

Re-enter emai

New password

Birthday

Why do Ineed to provide my
Month ¥ Day ¥ Year ¥ birthdlay?

Female Male

By dlicking Sign Up, you agree to our Terms and that you have
read our Data Use Policy, induding our Cookie Use.

BT

Figure 3.64 screenshot from ‘Facebook’ main page

The expectations from a classroom activity were defined and exemplified
with sample videos.

When the activity of each group was ready, one person from each group
posted their activity temple to the home page of the Task 4 subgroup. Each
group examined the other groups’ templates and chose the best template by
leaving a comment explaining why they liked it best.

Then, each student filled in the group evaluation form assessing their own
group members’ performance. In this task, the feedback was given by both
among the groups and among the group members.

Lastly,the students filled up the reflection paper and submitted it with group
evaluation form and the activity template. (Please, see one copy of the group
evaluation form in Appendix I and one sample student copy of Task 4 in

Appendix J)
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Task 5: (Nov 20)

e In Task 5, students worked in pairs and designed a poster covering the most
important characteristics of ‘Total Physical Response’.
e For designing the poster, the students used Glogster as a Web 2.0 tool which

enables its users to design free interactive posters.

Glogster EDU Sign in with Google ~ LOG IN
Lrealvly i [earnfnj.

Secure, Adaptive, Specially Designed for You
and Your Students.

5}9” UjJ I'ma Student

Free version available!

' Products ond Pricing

With the #1 online learning tool in the U.S. vou can

Figure 3.74 screenshot from ‘Glogster’ main page

e The students were provided with detailed task descriptions and sample glogs.

¢ In this task, pairs assessed each other via a pair evaluation form.

e The students filled in the reflection form after they had designed their poster
and had completed the pair evaluation form.

e Each student submitted their tasks by uploading the link of their poster, pair
evaluation form and reflection paper on Edmodo. (Please, see one sample
copy of pair evaluation form in Appendix Kand one sample student copy of

Task 5 in Appendix L)
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Task 6: (Dec 4)

e In task 6, the students were expected toprepare a presentation covering the
most important characteristics of ‘Communicative Language Teaching’ and
record it.

e As Web 2.0 tools two different tools were used: Prezi for preparing the
presentation and Screencast-O-Matic for recording the presentation together

with the presenter’s voice.

Create Learn & Support Explore m Login ~

>

Ideas matter.

To inspire change, change your presentation tool

Figure 3.84 screenshot from ‘Prezi’ main page
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Figure 3.94 screenshot from ‘Screencast-O-Matic’ main page

e Guideline on what they were supposed to do for Task 6 and how they would
use the tool was given with a short presentation during the class hour.

e The students worked individually for this task and assessed themselves via a
self-evaluation form.

e The students filled in the reflection paper after they prepared the record of
their presentation and self-evaluation form.

e The students submitted the task by uploading the record of their presentation,
self-evaluation form and reflection paper on Edmodo. (Please, see one sample
copy of self-evaluation form in Appendix M and one sample student copy of

Task 6 in Appendix N)

Post-Survey

On December 11, 2013, the students were distributed the informed consent forms

and reminded one more time that it was not obligatory to fill in the post-surveys.

Then, the students who volunteered to participate in the study were given the post-

surveys to fill and hand them in to the researcher.
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Interviews

As the last data collection instrument, the date and time for face-to-face semi-
structured in-depth interviews were specified with the volunteer students. Without

any problems, the interviews were conducted with the participants.

Feedback

For each task, a different type of feedback was specified to see how the students
would handle the various feedback types and what the attitudes of the students would
be. From Task 1 to Task 6 the feedback types are ordered from guided to freer.Table

3.3 below shows each task in relation to its feedback type.

Table 3.3 Feedback types for each task

Tasks Feedback type

Task 1 Instructor evaluation

Task 2 Computer-based evaluation
Task 3 Whole class evaluation
Task 4 Group evaluation

Task 5 Pair evaluation

Task 6 Self-evaluation

Grading

The course requirements for the grading system of the course ‘ELT Methods I’
implemented during the fall term of the 2013-2014 academic year at Istanbul
University ELT department is presented below in the Figure3.3 .

53



7 N\
Elt Methods |

Gradin
NS
/J\ -~
%10 %40 %50
participation midterm final
SN N

9020 exam
%30 tasks

uestions
NS q\./

Figure 3.10 ‘ELT Methods I’ course grading system

The course instructor and researcher explained tasks’ share in the grading system
explicitly at the beginning of the term to make everything clear for the students. It
was clearly indicated that the data gathered from the tasks would be used for the
study that the researcher conducted. As it is shown in Figure 3.3 above, out of the
100% of the overall grade, the tasks were given 15%; that is, out of the final exam
the tasks were graded 30%. Since there were 6 tasks implemented in the course ‘ELT
Methods I’, each task was assigned with 5 points in total. Out of the 5 points, 3
points were assigned to the task itself while the 2 points were assigned to the

reflection paper submitted in each task.

Since the tasks differed from one another, the same rubric could not have been used
for all the tasks. Therefore, the researcher designed the rubrics for each task
separately. Technical quality of the task wasn’t counted as criteria since the students
may differ in terms of their technical knowledge and the skills for the various reasons
like not having access to the internet or computer, not being interested in Web 2.0

tools etc. (Please, see a copy of the rubrics for each task in Appendix O)

54



3.3 Data Analysis Methods

In this study both qualitative and quantitative data were gathered and analyzed. The
qualitative data was collected via open-ended questions in the pre- and post-surveys,
reflection papers and semi structured in-depth interviews. To analyze the qualitative
data, a qualitative data analysis method, constant comparative method was used.
Originally introduced by Glaser and Strauss (1967), the constant comparative method
was defined by Maykut and Morehouse (1994) as:

A method of analyzing qualitative data which combines inductive category
coding with a simultaneous comparison of all units of meaning obtained. As
each unit of meaning is selected for analysis, it is compared to all other units
of meaning and subsequently grouped (categorizing and coded) with similar
units of meaning. If there are no similar units of meaning, a new category is
formed. In this process, there is room for continuous refinement; initial
catego-ries are changed, merged, or omitted; new categories are generated;
and new relationships can be discovered (p. 134).

Creswell (2013) also defined the constant comparative method as:

The process of taking information from data collection and comparing it to
emerging categories is called the constant comparative method (p. 86).

The responses of the participants to the open-ended questions in the pre-surveys,
post-surveys and reflection papers were translated into English and categorized. The
data collected via the interviews were first transcribed, translated into English and
categorized.To establish intercoder reliability for the purpose of enhancing the
research quality of the current study, one expert from the field of English Language
Teaching coded 10% of the qualitative data collected from the participants. The
codes of the expert and those of the researcher were compared and both coders
agreed on the coding. The quantitative data collected from the pre-surveys, post-
surveys and reflection papers were statistically analyzed using the program Statistical
Package for the Social Sciences (SPSS), version 20.0. To analyze the quantitative

data in the pre-surveys, post-surveys and the reflection papers, the statements which
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were structured on a four-point Likert scale were assessed with values ranging from
1 to 4. The scorings for the statements were as follows: Strongly Agree = 4, Agree=
3, Disagree = 2, Strongly Disagree= 1. In the Part B-1 and B-I1V of the post-surveys,
the statements were also structured on a four-point Likert scale and assessed with
values ranging from 1 to 4. The scorings for the statements were respectively as
follows: Extremely Effective = 4, Effective= 3, Ineffective = 2, Not effective at all=
1 and Very beneficial = 4, Beneficial= 3, Not so beneficial = 2, Not beneficial at all=
1. The comparison analysis between the common parts of the pre-surveys and post
surveys were made by running Shapiro-Wilks Normality Test and Mann-Whitney
Testi (MW Rank Test). The common parts between the pre-surveys and post-surveys
were Part C, Part D subsections a, b and c. To find out whether the data has a normal
distribution, Shapiro-Wilks Normality Test was used. As a result of the analysis
made viaShapiro-Wilks Normality Test, it was seen that the data was not normally
distributed, in which case Mann-Whitney Test was used to figure out whether there
is a difference between the attitudes of the participants in the common parts of the
pre-surveys and post-surveys. The analysis of the data gathered from the reflection
papers were made by running an ANOVA test in order to revealwhether there is a

significant difference amongthe participants attitudes toward the tasks.

In this chapter, the information related to the research setting and participants, data
collection instuments, data collection procedures and data analysis methods were

described. In chapter four, the findings of the data analysis will be presented.
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CHAPTER 4

4. RESULTS

Introduction

This chapter presents the results obtained from the pre-survey, reflection papers,
post-survey and interviews respectively. To answer the research questions of the
present study, both qualitative and quantitative data were gathered and analyzed. The
purpose of gathering both qualitative and quantitative data is to find answers to the
research questions of the study which investigate the perceptions of the participants
about the use of Web 2.0 tools for the purpose of assessment and to what extent the
experience with Web 2.0 tools for assessment affects the participants’ attitude toward

technology and assessment.

4.1 Pre-survey Results

Since it is the first data collection instrument, the pre-survey of the present study had
been administered on September 25, 2013 before the tasks were implemented. In the
pre-survey, both qualitative and quantitative data were gathered and analyzed for the
purpose of answering the research questions in a broad sense.The quantitative data
collected from pre-survey were statistically analyzed using the program SPSS
version 20.0. The qualitative data were gathered through open-ended questions and
analyzed via the constant comparative method which is a method used for analyzing
qualitative data (Creswell, 2013).At the end of the analysis of the pre-survey, the
researcher obtained the information on participants’ demographic data, how
experienced the participants are in technology, what their attitudes are towards
technology and types of assessment.
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4.1.1 Pre-survey Part A: Results

Part A in the pre-survey is comprised of 10 questions on the participants’
demographic data and their experience in technology. The data was statistically
analyzed and shown with the use of a table and pie charts. The table 4.1 below shows

the information related to the age of the 40 participants.

Table 4.1 Age of the participants: Pre-survey

N | Minimum | Maximum| Mean |Std. Deviation

A_age 40 18,00 34,00120,1000 3,09507
Valid N (listwise) | 40

While the minimum age among the 40 participants is 18, the maximum age is 34. In

this case, the mean of the participants’ age is 20,100.

Gender of Participanis

A_gender
Bl Female
12,50% B Male

Figure 4.1 Gender status of the participants: Pre-survey

The second question in the pre-survey part A is related to the gender of the
participants. It can be seen from the figure 4.1 below that 87,50% of the participants
are female and 12,50% is male. That means the study has a female intensive

population.
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How long have you been using computer and internet technologies?

M1-5 years
W6-10 years
Cmore than 11

Figure 4.2. The length of participants use of computer and internet technologies:

Pre-survey

Looking at the figure 4.2, it is shown that 85% of the participants have been using

computer and internet technologies no less than 6 years.

For how many hours do you use a computer daily?

For how many
hours do you
use a computer
daily?

M iess than an hour
W2-4 hours
Omore than 5 hours

Figure 4.3 The length of computer use daily: Pre-survey
The figure 4.3 shows that the participants’ daily use of the computers mostly vary

between 2-4 hours (65%) while the rest of the participants use computers for less
than an hour (30%) and more than 5 hours (5%).
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How do you access the internet?

B desitop

B cell_phone
Oiablets

B other_access

Figure 4.4 The ways to access the internet: Pre-survey

In figure 4.4, the participants stated how they accessed the internet. Some of the
participants chose more than one option since in total 75 choices were made although

the number of the participants in the present study is 40.

The figure 4.4 shows that 38 participants access the internet via desktop
computer/laptop which is the way that the participants preferred to access the internet
most. While 33 participants selected cell-phone as the tool to access the internet, 4
participants chose tablets. None of the participants selected the option ‘other’ for this

question.

Have you ever received a formal training or attended a workshop or conference on computer
and internet technologies?

Bves
BEno

Figure 4.5Frequency of participants’ taking part in formal training or workshop:

Pre-survey
In the figure 4.5 above, it is seen that 60% of the participants have not received a

formal training or attended a workshop or conference on computer and internet

technologies while 40% did.
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Hawve you ever taken any courses in instructional technol ogy?

Have you
aver taken
any courses
in
instructional
technology?

Bves
BEno

Figure 4.6 The frequency of courses taken in instructional technology

As it is shown in the figure 4.6 above, most of the participants (87,50%) did not take
any courses in instructional technology before while the rest of the participants
(12,50%) stated that they took courses in instructional technology. However none of
the 12,50% of the participants indicated the name of the courses that they took
before.

How
roficient
o you feel
as an
Internet
user?

W Basic
B intermediate
O Advanced

Figure 4.7 Proficiency level as an internet user

As it is clearly indicated in figure 4.7 below, more than half of the participants
(67,50%) define themselves as intermediate level users of the internet in terms of

proficiency while 22,50% asserts that they are basic and 10% advanced level of

internet users.
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Have you
ever taken
the course
‘English
Language
Teachin
Methods I’
before?

W ves
Eno

Figure 4.8 The frequency of the number of the participants who took ‘ELT Methods I’

course before

Shown in figure 4.8, almost all the participants (92,50%)stated that they were taking
the course ‘ELT Methods I’ for the first time while 7,50% of the participants were
repeating the course.

Forwhat purpose do you use the computer mostly?

Wto_study_my_lessons
Bic_learn_new_things
Oto_interact

B cther_purpose_open_ended

Figure 4.9 The purposes of computer use mostly

The figure 4.9 above displays the purposes of the participants for their use of
computer mostly. 35 participants indicated that they use the computer ‘to study their
lessons’ which is the option selected by the maximum number of the participants.
With the 34 participants, ‘to interact’ is the second mostly mentioned reason by the
participants. Additively, 29 participants expressed that they use the computer mostly
for ‘learning new things’ while 12 participants stated that they use computers for

‘other’ purposes. 12 participants who chose the option ‘other’ mentioned specifically

62



that they use computers for the purposes of ‘watching movies, videos, TV shows or

news, having fun, and playing games’.

4.1.2 Pre-survey Part B: Results

In the second part of the pre-survey, the aim is to find out how experienced the
participants are in assessment via three questions with short answers and a table on
Web 2.0 tools that were planned to be used in ‘ELT Methods I’ course in task
implementation process. The results of data analysis of pre-survey part B is given

below with the use of pie charts and a table.

As it is shown in figure 4.10 below, almost all the participants (90%) did not take
part in online assessment before. Therefore, the tasks implemented in the course

‘ELT Methods I’ was new for the students in the 90" percentile.

| took part in online assessment before (I was tested in an online environment)

10,00% 8—1
- W ves
Eno

Figure 4.10 The frequency of participation in online assessment

The rest of the participants (10%) who were assessed online stated that not more than
three times in the course ‘Grammar in Context’ they were assessed online. Only one
participant stated that s/he was assessed more than 20 times in the online courses s/he
took in the USA.

Since the reflection papers were used as one of the data collection instruments, the
question on whether they had written a reflection paper before was placed in the pre-
survey to see if they are knowledgeable on how to write a reflection paper or not.
Also, this question was added to see whether they have any attitude toward filling in
a reflection paper or they are neutral.
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| have written down a reflection report before.

B2
EnNA
W ves
CIno

Figure 4.11 The frequency of reflection report writing

In the figure 4.11, it is seen that 45% of the participants had written reflection papers
before tasks were implemented. 52.50 % of the participants; on the other hand,
hadn’t filled in reflection papers at all and 2,50% of them did not answer the
question. The reason why the 2,50% of the participants did not give any answer to
the question may originate from their unfamiliarity with the concept ‘online

assessment’.

The participants (45%) who selected the option ‘yes’ for the question explained
further that they wrote a reflection paper once or twice in the courses ‘Grammar in
Context’, ‘Oral Communication’ and/or ‘German Language Teaching’ before. Just
like in the previous question only one participant mentioned that s/he wrote a

reflection paper more than 20 times in the online courses s/he took in the USA.

Have you ever evaluated an assessment tool or method before?

B3
W ves
Bro

Figure 4.12 The frequency of assessment tool or method evaluation
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As it is shown in figure 4.12, more than half of the participants (75%) stated that they
had never evaluated an assessment tool or method before while one-third of the

participants stated that they had evaluated a method or a toolbefore.

25% of the participants who chose the option ‘yes’ for the question indicated that
they evaluated an assessment tool or method once in the courses ‘Grammar in

Context’ and/or ‘Advanced Writing and Reading’ before.

In table 4.2 below, the analysis of the data that the participants provided on how
often they used the tools to get grades in a course was provided.

Table 4.2 The frequency of participants’ web 2.0 tools use

NA More Total
(No Answer) Never Once 2-5 Times 6-3—10 than 10
Times .
Times

Voki 3 36 1 - - - 40
%7.5 %90 %2.5 %100

Testmoz 3 36 1 - - - 40
%7.5 %90 %2.5 %100

Mindomo 3 37 - - - - 40
%7.5 %92.5 %100

Wiki 1 9 6 9 3 12 40
%2.5 %22.5 %15 %22.5 %7.5 %30 %100

Glogster 5 34 1 - - - 40
%12.5 %85 %2.5 %100

Prezi 3 35 1 1 - - 40
%7.5 %87.5 %2.5 %2.5 %100

Sreencasting | 3 37 - - - - 40
%7.5 %92.5 %100

Edmodo 3 33 1 3 - - 40
%7.5 %82.5 %2.5 %7.5 %100

Other? 21 16 - 1 1 - 40
%52.5 %40 %2.5 %2.5 %100

According to the table 4.2, it can be stated that almost all the participants (between
82,5% and 92,5%) had never used these tools to get grades in a course. Only the tool
‘wiki’ had been used once or more by the students. Only 9 students stated that they
had never used wiki in their lives before. Other than these tools listed in the table 4.2,
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at the end of the table there is one more row added for ‘other’ tools the students
might have used before tasks were implemented. 52% of the participants did not
write anything for this option while 40% of the participants stated never. This means
that 92% of the students did not use any tools other than the ones listed in the table.
In general, the analysis of the table 4.2 clarifies the fact that before the tasks were
implemented most of the students had almost no ideas about the tools listed in the

table except for wiki.

4.1.3 Pre-survey Part C: Results

The third part of the pre-survey was designed to gather quantitative data from the
participants on their attitudes towards technology before they started doing the tasks.
It contains 10 statements structured on a four-point Likert scale with values ranging
from 1 to 4. The scorings for the statements were as follows: Strongly Agree = 4,

Agree= 3, Disagree = 2, Strongly Disagree= 1.Table 4.3 shows the analysis of the

results.
Table 4.3 Results of the questions in pre survey Part C
General Attitude | Mean | N of Items
Item Means 3,103 10
Statements N M SD Answer Choices f %
| use the Web 2.0 Strongly Disagree 2 5,0
1 tools (wikis, blogs, 49 26750 65584 Disagree 11 275
social networking
sites etc.) actively in Agree 25 62,5
my daily activities. Strongly Agree 2 50

Strongly Disagree 1 2,5
| believe | am more gly g

2 motivated by the 40 3,0000 ,71611 Disagree 7 17,5
use of technology in Agree 23 575
my courses.

y Strongly Agree 9 22,5
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Table 4.3 Results of the questions in pre survey Part C (continued)

Statements N M SD Answer Choices f %
Strongly Disagree 1 2,5
3 Ithinktechnology 40 32250 61966 Disagree 1 25
should be integrated
to our lessons more. Agree 26 650
Strongly Agree 12 30,0
| learn better if I get Disagree 1 2,5
4 topracicewhat | 40 36009 54538 Agree 14 350
have learned with
the help of Strongly Agree 25 625
multimedia such as
images, videos,
maps etc.
| think sharing what Strongly Disagree 2 5,0
5 lleaninclasswith 49 30000 78446 Disagree 6 15,0
my classmates
online is enjoyable. Agree 22 550
Strongly Agree 10 250
NA 1 2,5
Technological tools 40 3,1000 ,81019 Strongly Disagree 11 27,5
6 :jlstre}ct me I my Disagree 25 62,5
earning.
Agree 2 5,0
Strongly Agree 1 2,5
| would like to see Disagree 4 100
7 moreexamplesof 40 32250 ,61966 Agree 23 575
the use of
technology in Strongly Agree 13 325
English classes.
| believe the use of Disagree 4 10,0
technological tools
8 improve my success 3,0500 ,50383 Agree 30 75,0
in my courses. Strongly Agree 6 15,0
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Table 4.3 Results of the questions in pre survey Part C (continued)

Statements N M SD Answer Choices f %

Strongly Disagree 4 10,0

| think I need the :
9 help of aclassmate 40 2,6000 77790 Disagree 19 475

when | am learning Agree 14 350

with technology.
Strongly Agree 3 7,5

| would like to use Disagree 3 75
10 technology toteach 40 35500 63851 Agree 12 300

English to my

students when | Strongly Agree 25 625

graduate.

Note. N = number, M = mean, SD = standard deviation, f= frequency

In all the questions except for questions 1 and 9, the students have a highly positive
attitude toward the use of technology in education. They generally chose ‘agree’ and
‘strongly agree’ as an answer for the questions 2,3,4, 5, 6, 7, 8, 10. Especially for the
question 4, the students have the most positive attitude with the mean of 3,600.
However, for the question 1 and 9 the students have a somewhat positive attitude

with the mean of 2,675 and 2,600 respectively.

In the question 9, while 23 students chose ‘strongly disagree’ or ‘disagree’ as an
answer, 17 students chose ‘strongly agree’ or ‘agree’. Both of the numbers of
students who agree or disagree with the question 9 are high and close to each other.
Since this question is mostly related to working with a classmate while learning with
technology, it cannot be assumed that the students who chose ‘strongly disagree’ or
‘disagree’ are against the use of technology in education. It is a possibility that the

students may be against working with someone else instead of working alone.

In question 1, the same situation with the question 9 can be observed. In this
question, while 13 students chose ‘strongly disagree’ or ‘disagree’ as an answer, 27

students chose ‘strongly agree’ or ‘agree’. Since the number of the students who
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chose ‘disagree’ or ‘strongly disagree’ for this question is also high, it can be said
that some of the students do not use the Web 2.0 tools (wikis, blogs, social
networking sites etc.) actively in their daily activities. However, it may not mean that

the students are against integrating technology into education.

Overall, according to the table 4.3, the general attitude of the participants toward the
integration of technology into education is positive with the mean of 3,103. The
majority of the participants stated that the use of technology in their courses
motivates them (n=32); therefore, technology should be integrated to their lessons
more (n=38). Except for only one participant, all the participants (n=39) believe that
they learn better if they can practice what they have learned in class with the help of
multimedia. Additively, most of the participants (n=32) believe that sharing materials
online is fun, they (n=36) prefer seeing more examples of the use of technology in
their English classes, and the use of technology improves their success (n=36). Most
importantly, since the participants are ELT students, they (n=37) stated that they
would like to use technology to teach English when they become full-time English

teachers.
4.1.4 Pre-survey Part D: Results

D part of the survey questionnaire was designed to reveal the participants’ attitudes
towards assessment types. The part D is composed of 39 statements in total which
were structured on a four-point Likert scale with values ranging from 1 to 4. The
scorings for the statements were as follows: Strongly Agree = 4, Agree= 3, Disagree
= 2, Strongly Disagree= 1. Part D was divided into three subsections according to
the assessment types that the participants were expected to express their attitudes on:
a) Traditional, b) Alternative and c) Online. According to the statistical analysis, for
each subsection, the results for each item are presented below in the tables 4.4, 4.5
and 4.6.

4.1.4.1 Pre-survey Part D, Subsection a: Results
In the first subsection of Part D, the attitudes of the participants towards traditional
assessment are revealed. The ‘subsection a’ includes 11 four-point Likert type

questions with values ranging from 1 to 4. The scorings of the statements were as
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follows: Strongly Agree = 4, Agree= 3, Disagree = 2, Strongly Disagree= 1. Table

4.4 shows the analysis of the results.

Table 4.4Results of the questions in pre survey Part D, subsection a

General Attitude | Mean N of Items
Item Means 2,223 11

Statements N M SD Answer Choices f %

Strongly Disagree 3 7,5
| feel under pressure

1 when I havetotake 40  1,9500 90441 Disagree N
the midterms and Agree 17 425
finals in class.

Strongly Agree 14 350

| prefer Strongly Disagree 3 7,5

2 standardizedftraditio 40 24250 ,71208 Disagree 19 475
nal tests to projects
or take-home Agree 16 40,0
exams. Strongly Agree 2 50

) NA 1 2,5
| believe the )

3 traditional measures 40 2,0500 ,74936 Strongly Dlsagree 7 17,5
are adequate to Disagree 21 525
assess the students.

Agree 11 27,5
I think traditional Strongly Disagree 2 5,0
assessment methods .

Disagree 9 22,5

4 cannot assess 4021250 79057 Disag
practical skills or Agree 21 52,5
application of
knowledge. Strongly Agree 8 20,0
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Table 4.4 Results of the questions in pre survey Part D, subsection a (continued)

Statements N M SD Answer Choices  f %
| believe by using Strongly Disagree 13 32,5
only traditional ]
assessment 40  1,8000 ,68687 Disagree 23 575
methods, instructors Agree 3 75
can understand the
performance and Strongly Agree 1 2,5
progress of learners.
| think the Disagree 1 2,5
traditional 40 18250 44650 Agree 31 775
assessment methods
are not enough to Strongly Agree 8 20,0
assess team or
collaborative
learning
| feel secure when NA 1 2,5
thenatreofthe 45 57000 85335 Strongly Disagree 2 5,0
criteria for )
assessment is Disagree 10 250
specified by the Agree 22 550
teachers not the
students. Strongly Agree 5 12,5
The traditional 40  2,0250 ,61966 Strongly Disagree 1 2,5
assessment meth(_)ds Disagree 5 125
do not pay attention
to the individual Agree 28 70,0
needs and interests Strongly Agree 6 15,0
of the students.
The traditional NA 1 2,5
methods are used 40 2,9250 71432 Strongly Disagree 8 20,0
for the assessment _
of learning not the Disagree 23 575
assessment for Agree 8 20,0
learning.
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Table 4.4 Results of the questions in pre survey Part D, subsection a (continued)

Statements N M SD Answer Choices f %
| am satisfied with Strongly Disagree 2 5,0
10 the grades that | 40  2,4000 59052 Disagree 20 50,0

receive from
traditional types of

Agree 18 45,0
assessment.

11 1 would like to use Strongly Disagree 3 7,5
traditional 40 22250 57679 Disagree 25 625
assessment methods
in my English Agree 12 30,0

courses when |
graduate and
become a teacher.

Note. N = number, M = mean, SD = standard deviation, f= frequency

In table 4.4, the results of the analysis indicate that all the answers to the questions
from 1 to 11 except for question 7 and 9 reflect a negative attitude towards the use of
traditional assessment for educational purposes. One of the questions which is closest
to the positive attitude toward the traditional assessment is question 7 for which 12
participants chose either ‘disagree’ or ‘strongly disagree’ as an answer while 27
participants chose ‘agree’ or ‘strongly agree’. Therefore, this question, with the mean
of 2,700 is still taking a stand on the negative side with its 12 participants, has the
highest number of participants revealing a positive attitude toward the traditional
assessment methods. In this question, most of the participants (n=27) state that they
feel secure when the decisions on the assessment criteria are given by the teachers.
The other question for which the participants take a positive attitude towards the
traditional assessment methods is the question 9. In this question, the participants
(n=31) stated that the traditional assessment methods are not used for the ‘assessment
of learning’ but the ‘assessment for learning’. That is, the students think that the
traditional assessment methods contribute to the learning of the students instead of
just assessing whether they have learned what has been taught or not.Hence, this
question, with the mean of 2,925 shows a positive attitude toward the traditional
assessment methods.
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In questions 2 and 10, the number of the students who chose ‘strongly disagree’ or
‘disagree’ and the number of the students who chose ‘strongly agree’ or ‘agree’ are
very close to each other. In question 2 while the number of the students who
disagreed is 22, the rest of the students who agreed with this question are 18. This
means that while almost half of the students prefer the traditional/standardized tests,
more than half of the students prefer projects or take-home exams. It can be still said
that the statistical analysis of this question reveal that the students have a negative

attitude toward the traditional assessment methods.

Looking from the broader perspective, according to the table 4.4, the general attitude
of the participants toward the traditional assessment methods in education is negative
with the mean of 2,223. The participants, in general, indicate that they (n=31) feel
stressed out in midterm and final exams and they (n=28) do not think that the
traditional assessment methods are adequate to assess the students. In addition, the
participants (n=29) believe that the traditional assessment methods are not able to
assess the practical skills and not helpful in applying the knowledge. The participants
(n=36) also indicate that the instructors cannot figure out the actual performance and
observe the progress of the students with the traditional assessment methods.
Additively, according to the participants, the traditional assessment methods cannot
assess the collaborative learning enough (n=39) and do not give importance to
learner needs and interests (n=34). Above all, the participants (n=28) as pre-service
teachers stated that they would not prefer to use the traditional assessment methods
when they start teaching full-time as an English teacher although 12 participants state
vice versa.

4.1.4.2 Pre-survey Part D, Subsection b: Results

In the second subsection of Part D, the attitudes of the participants towards
alternative assessment are revealed. The ‘subsection b’ includes 13 four-point Likert
type questions with values ranging from 1 to 4. The scorings for the statements were
as follows: Strongly Agree = 4, Agree= 3, Disagree = 2, Strongly Disagree= 1.
Table 4.5 shows the analysis of the results.
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Table 4.5Results of the questions in pre survey Part D, sub-section b

General Attitude | Mean | N of Items
Item Means 3,083 13
Statements N M SD Answer Choices f %
| think self- Strongly Disagree 1 2,5
assessment through 40 30000 ,67937 Disagree 6 150
reflecting on my
work is useful in Agree 25 62,5
our courses. Strongly Agree 8 200
NA 2,5
| think peer- 40 3,0250 76753 Disagree 5 125
assessment is useful
in our courses. Agree 25 625
Strongly Agree 9 22,5
| prefer to be Strongly Disagree 3 7,5
assessed by aseries 45 5 go50 91672 Disagree 225
of tasks throughout
the semester instead Agree 16 40,0
of being assessed by Strongly Agree 12 30,0
just a midterm and a
final.
| think both Disagree 2 5,0
traditional and 40 34250 59431 Agree 19 475
alternative
assessment methods Strongly Agree 19 475
should be used in
combination in a
course.
Disagree 10 25,0
| am more
motivated by 40 29250 ,65584 Agree 23 575
alternative Strongly Agree 7 175
assessment
methods.
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Table 4.5 Results of the questions in pre survey Part D, sub-section b (continued)

Statements N M SD Answer Choices f %
Alternative Strongly Disagree 1 2,5
assessment methods 40 28500 66216 Disagree 9 225
help me to become

6 a more autonomous Agree 25 625
learner. Strongly Agree 5 12,5
| think alternative NA 3 7,5
7 assessmentmethods 40 2 gpgp 1,09075 Strongly Disagree 9 22,5
do not help me to ]
more than the Agree 4 10,0
traditional
assessment methods Strongly Agree 5,0
do.
| would like to see Disagree 5 125
g more applications of 40 30750 57233 Agree 271 675
alternative
assessment methods Strongly Agree 8 20,0
in our courses.
Alternative Disagree 4 10,0
assessment methods
and continuous Strongly Agree 12 30,0
assessment of
students’ progress.
| think in alternative Disagree 4 10,0
10 assessmentmethods 44 31750 50431 Agree 25 62,5
students get more
detailed and
practical feedback
compared to
traditional Strongly Agree 11 275
assessment
methods.
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Table 4.5 Results of the questions in pre survey Part D, sub-section b

Statements N M SD Answer Choices f %
11 Alternative Strongly Disagree 1 2,5
assessment methods 4 33750 67788 Agree 22 550
provide students the
opportunity to Strongly Agree 17 425

interact with their
teachers and
classmates during

the

teaching/learning

process.

| believe alternative Strongly Disagree 12 30,0
1p assessmentmethods 45 31750 67511 Disagree 24 60,0

do not improve my

critical thinking Agree 3 7,5

traditional

assessment methods

do.

| would like to use Strongly Disagree 1 2,5
13 alternative 40 31250 ,68641 Disagree 4 10,0

assessment methods

in my English Agree 24 60,0

courses when | Strongly Agree 11 275

graduate and
become a teacher.

Note. N = number, M = mean, SD = standard deviation, f= frequency

As shown in table 4.5, the results of the analysis reveal the fact that all the answers to
the questions from 1 to 13 in the second subsection of Part D reflect that the
participants have a positive attitude towards the use of alternative assessment
methods in education. Especially in questions 4 and 11, almost all the participants
supported the use of the alternative assessment methods with the mean of 3,425 and
3,375 respectively. In general, the students think that self-assessment (n=33) and
peer assessment (n=34) are beneficial, alternative assessment is more motivating

(n=30) and help the students be a more autonomous learner (n=30). In addition, the
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participants (n=31) believe that alternative assessment methods help the students
improve themselves more than the traditional assessment methods; therefore the
participants (n=35) would like to see the examples of alternative assessment methods
in classes. Also, the participants support the idea that alternative assessment methods
are authentic, continuous (n=36) and provide more detailed and practical feedback
(n=36). Thanks to the alternative assessment methods, the participants think that they
can have a more interactive environment (n=39) and improve their critical thinking
skills (n=36). Besides, obviously the students do not believe that the traditional
assessment methods should not be used at all. To the contrary, considering the results
of question 4’s analysis, almost all the participants (n=38) think that traditional and
alternative assessment methods should be combined. In question 3 also the idea in
question 4 is supported. In question 3, while 28 students prefer tasks over a midterm
and final, 12 students do not believe that the midterms and finals should be abolished
and 12 students are a high number of people considering the total number of
participants. Therefore, the idea that the participants cannot give up on the traditional
assessment methods easily should be taken into consideration. The most importantly,
the participants (n=35) indicate that they would like to use alternative assessment
methods in their English courses when they become a full-time English teacher.

4.1.4.3 Pre-survey Part D, Subsection c: Results

In the third subsection of Part D, the attitudes of the participants towards the online
assessment methods are investigated. The ‘subsection ¢’ includes 15 four-point
Likert type questions with values ranging from 1 to 4. The scorings for the
statements were as follows: Strongly Agree = 4, Agree= 3, Disagree = 2, Strongly

Disagree= 1. Table 4.6 shows the analysis of the results.
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Table 4.6Results of the questions in pre survey Part D, sub-section c

General Attitude | Mean | N of Items
Item Means 2,762 15
Statements N M SD Answer Choices f %
for b NA 1 2,5
| prefer being .
assessed by the use 40 2,3250 ,79703 Strongly Disagree 3 7,5
of technology Disagree 20 50,0
instead of paper Agree 14 350
based tests.
Strongly Agree 2 5,0
Strongly Disagree 1 2,5
| think the exams ) gy bisag
should also be 40 2,5750 ,63599 Dlsagree 17 425
integrated with the Agree 20 50,0
technology.
9y Strongly Agree 2 5,0
; NA 1 2,5
| prefer to receive .
private online 40 3,0000 ,87706 Strongly Disagree 5,0
feedback instead of Disagree 3 7,5
getting it in front of Agree 24 60,0
my classmates.
Strongly Agree 10 250
| think online NA 2 50
assessment methods 40  2,3500 ,80224 Strongly Disagree 1 2,5
can assess specific .
skills in English Disagree 19 475
through computer- Agree 17 425
based testing better
than other Strongly Agree 1 2,5
assessment
methods.
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Table 4.6 Results of the questions in pre survey Part D, sub-section ¢ (continued)

Statements N M SD Answer Choices f %

NA 1 2,5

| prefer traditional 40 2,6500 ,83359 Strongly Disagree 5 12,5
5 assessm(_ent methods Disagree 20 50,0
over online

assessment. Agree 13 32,5
Strongly Agree 1 2,5

| prefer online Disagree 9 22,5
assessment methods 45 5 8750 56330 Agree 27 675
since | can have

6 access to my Strongly Agree 4 10,0

classmates’ work
whenever and
wherever | want.

| think online Disagree 3 7,5
7 assessmenttools 44 54750 47434 Agree 31 775
save time in getting
feedback. Strongly Agree 6 15,0
| think online Strongly Disagree 3 7,5
assessment methods 49 57000 72324 Disagree 9 225
are useful in
8 assessing Agree 25 625
collaboration and Strongly Agree 3 75
team work among
learners.
| believe it is better NA 2 50
to b_e assessed 40 2,5250 ,84694 Strongly Disagree 1 2,5
9 online because the Disagree 13 325
teachers can appeal
to different types of Agree 22 550
learners. Strongly Agree 2 50

Note. N = number, M = mean, SD = standard deviation, f= frequency
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Table 4.6 Results of the questions in pre survey Part D, sub-section ¢ (continued)

Statements N M SD Answer Choices f %
I feel more relaxed Strongly Disagree 2 5,0
and comfortaple 40 2,7750 ,83166 Disagree 13 325
10 when | am b_elng Agree 17 425
assessed online
compared to Strongly Agree 8 20,0
traditional tests.
| think online Strongly Disagree 1 2,5
assessment Is 40  2,7750 ,73336 Disagree 13 325
helpful because
11 teachers and Agree 20 50,0
learners do not have Strongly Agree 6 150
to be in the same
physical space.
| think online Strongly Disagree 2 5,0
12 assessmentismore 49 24500 71432 Disagree 21 525
suitable to assess
English language Agree 14350
and teaching skills. Strongly Agree 3 75
Strongly Disagree 10 25,0
| believe 1 do not _ i J
13 have enough 40 3,0250 ,76753 Dlsagree 23 57,5
computer skills to Agree 12,5
be assessed online.
Strongly Agree 5,0
| think online Disagree 13 325
assessment can 40 2,7250 55412 Agree 25 62,5
provide authentic
14 tools that other Strongly Agree 2 50

assessment methods
cannot provide in
English
methodology
COUrses.
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Table 4.6 Results of the questions in pre survey Part D, sub-section ¢ (continued)

Statements N M SD Answer Choices f %
| would like to use NA 2 5,0
15 online assessment 40 2,6000 ,87119 Strongly Disagree 2 50
meth_ods N my Disagree 8 20,0
English courses
when | graduate and Agree 26 65,0
become a teacher. Strongly Agree 2 50

Note. N = number, M = mean, SD = standard deviation, f= frequency

In the questions 3, 6, 7, 8, 13 and 15, the participants showed a positive attitude
toward the use of online assessment methods in education. Most of the students
(n=34) believe that they would prefer to receive private online feedback rather than
to get the feedback face-to-face in class; therefore, online assessment methods are
time-saving in getting feedback (n=37). Additively, the participants prefer online
assessment methods as they are useful in assessing collaboration and team work
among learners (n=28) and thanks to the online assessment methods, the students
could see their classmates’ work when they need (n=31). The participants also claim
that they have adequate computer skills to be assessed online (n=33) and as pre-
service teachers they would like to use online assessment methods in their own

classes when they become an English teacher (n=28).

In questions 1, 4 and 12, on the other hand, the participants showed a negative
attitude toward the use of online assessment methods in education with the mean of
2,325, 2,350 and 2,450 respectively. For the question 1, 23 participants stated that
they prefer paper-based tests over technology based assessment. However, there are
16 participants who stated that they would prefer to be assessed via technology.
Therefore, it can be said that although with the 23 participants’ statements the
attitude towards the use of technology for the purpose of assessment is negative in
question 1, the rest of the participants (n=16) stated their opinions in the opposite
direction. In question 4, half of the participants (n=20) believed that online
assessment methods cannot assess specific skills in English through computer-based
testing better than the other assessment methods while 18 participants believed that
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they can. Although the general attitude of this question is negative according to the
analysis, the number of the participants who agreed and disagreed are very close to
each other. In question 12, more than half of the participants (n=23) indicated that
online assessment methods are not more suitable to assess English language and
teaching skills than the other assessment methods; therefore, it can be said that 23
participants have a negative attitude towards the use of online assessment methods in
education while the rest of the participants (n=17) think that online assessment is
more suitable to assess English language and teaching skills. Although with the mean
of 2,450 the question 12 represented a negative attitude, the opinions of almost half
of the participants (n=17) cannot be ignored.

There are the questions 2, 5, 9, 10, 11 and 14 for which the participants stated their
positive attitude toward the use of online assessment methods in education, although
the number of the participants who indicate their negative attitude is also
considerable. In question 2, even though more than half of the participants (n=22)
think that the exams should be integrated with technology; there are 18 participants
who does not state opinions in the same direction. Still, with the mean of 2,575 the
question 2 reflects a positive attitude toward online assessment. For the question 5,
with the mean of 2,650 the students have a positive attitude toward the use of online
assessment over traditional assessment; however, it needs to be remembered that the
rest of the participants (n=14) do not support this idea. In question 9, the participants
agreed that it is better to be assessed online (n=24) since it gives opportunity to the
teachers to address different type of learners’ needs. Nevertheless, there are 14
participants who disagreed with this idea. In question 10, the students (n=25)
mentioned that they felt more comfortable being assessed online and in question 11,
the students (n=26) expressed that online assessment helps them be more practical
since they do not have to share the same pyhsical environment while being assessed
online. However, there are 15 students for the question 10, and 14 students for
question 11 who chose disagree. Still, with the mean of 2,775 for both question 10
and 11, it can be said that the participants showed a positive attitude toward the use
of online assessment methods in education. In question 14, unlike the 13 participants
who disagreed, 27 participants supported the idea that online assessment can provide
authentic tools that the other assessment methods cannot.
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Overall, the general attitude towards the use of online assessment methods in
education is positive with the mean of 2,762. Therefore, the analysis of Part D
subsection b and subsection ¢ shows that although the participants reflect a positive
attitude towards both alternative and online assessment methods with the general
mean of 3,083 and 2,762 respectively, it is clear that the participants’ attitude
towards alternative assessment is much more positive than that of online assessment
method.

4.1.5 Pre-survey Part E: Results

The part E of the pre-survey is composed of 4 open-ended questions designed for the
purpose of collecting qualitative data about the attitudes of the participants toward
the use of 3 assessment types: a)traditional, b) alternative, ¢) online, the participants’
preferences on the technological tools used in online assessment and tasks assessed
online in the methodology courses. The question 4 was added for the participants to
ask their further questions or add their comments if any. The data of the pre-survey
part E gathered and analyzed by the researcher is displayed below under each
question asked within Part E. To analyze the data obtained through the open-ended
questionsthe constant comparative method was used (Please, see Appendix B for Part

E of the pre-survey)

4.1.5.1 Which one of the following assessments do you prefer as a student in your

methodology courses? Why?

a. Traditional (paper based, one shot tests)

b. Alternative (ongoing assessment of student progress with authentic

materials)
c. Online (doing tasks online and getting feedback online)

In question 1 of the Part E, the participants were expected to choose one of the
assessment types listed above and explain the reasons why they preferred it. The

results of the data are shown in table 4.7, figure 4.13.
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Table 4.7 The choice of participants among three assessment types: Pre-survey

Case Summary

Cases
Valid Missing Total
N Percen N Percen N Percen
t t t
iafsessme” 39| 97,5% 1| 25%| 40 100(;/00

a. Dichotomy group tabulated at value 1.

As it is seen in table 4.7, except for one participant, all the participants (n=39)
selected one option or more than one option among the three assessment types.
Therefore, 97,5% of the participants’ responses are valid and included in the

analysis.

In total, the number of the options for all the three assessment types is 39 x 3 = 117.
That is, since there are three options that every participant can select, in total the 39
participants could select 117 options. Among these 117 options, the participants
selected 46 options. Therefore, it is seen, not all the participants chose more than
one option. The distribution of these options among the three assessment types are
shown below in figure 4.13:

Distribution of Multiple Answers

B E_1_tradtional
W E_1_atternative
CIE_1_online

23

Figure 4.13 The distribution of participants’ choice in assessment types

According to the figure 4.13, the most preferred assessment type is the alternative
assessment since 23 participants selected it. Between the two other assessment types,

while the online assessment was preferred by 17 participants, the traditional
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assessment was chosen by 6 participants. Hence, the least preferred assessment type

is the traditional assessment.

The reasons that the participants stated for their preference among the assessment
types were initially categorized and these initial categories were identified under the
basic themes. The basic themes will be discussed in their own section according to

the assessment type it belongs:

a) Perceptions toward the Traditional Assessment: As it is shown in figure 4.13,
6 participants chose the traditional assessment as their preference for their
methodology courses. The reasons the participants stated for their preference were
categorized under 2 basic categories: 1) Assessment of a course should be face-to-

face and 2) The traditional assessment methods are more comfortable.
a.1.) Face to face assessment:

According to the responses of the participants, one of the reasons indicating their
preference is that the traditional assessment provides the opportunity to have the
exams in a face-to-face environment. The students pointed out that the students and
the teacher should be in the same physical environment so that the students could ask
their questions to the teacher and their classmates whenever they are not sure about a
point. Additively, the participants indicated that it is physically disturbing to stay in
front of the computer for a long time. The responses of the participants clearly
explaining these reasons on why they think the face-to-face assessment is better are

given below:

| think a course should be taught in a classroom. You can ask your teacher
and your classmates when you do not understand a point(Participant 39,
Female, 25/09/2013).

I don’t want to spend my time in front of the computer since it is not healthy

for my eyes (Participant 36, Female, 25/09/2013).

The comments above indicate that the participants believe the traditional assessment

methods are better since being assessed face to face is more advantageous.
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a.2.) More comfortable assessment:

Another reason mentioned by the participants for their preference in traditional
assessment is the fact that the participants feel more comfortable with the traditional
assessment methods. The responses of the participants showed that the students
favored the traditional assessment methods since they think one-shot tests are
preferable as you study once and either fail or pass, and touching the papers make the
students feel more comfortable. In addition, the participants stated that the traditional
assessment methods are much better since online assessment methods are more
stressful as they create technical problems.The participants came up with explicit
reasons for their preferenceon why they believe traditional assessment methods are

more comfortable and some of the frequently mentioned reasons are shown below:

One shot tests are better, you study hard once and you pass or fail(Participant
18, Female, 25/09/2013).

| like paper based exams since | can touch them and feel more
comfortable.(Participant 11, Female, 25/09/2013).

Traditional is better since being online for the exams could put us under

pressure because of technical problems.(Participant 2, Female, 25/09/2013).

As shown in the comments above, the participants prefer traditional assessment
methods over the other types of assessment since they think the traditional

assessment methods provide a less stressful environment for the students.

b) Perceptions toward the Alternative Assessment: In figure 4.13, it is seen that
with 23 participants alternative assessment is the mostly preferred assessment type.
According to the responses of the participants, the reasons the participants stated for
their preference were categorized under 3 basic categories: 1) Alternative
Assessment provides ongoing and permanent learning environment 2) Alternative
Assessment makes learning more enjoyable and effective, and 3) Alternative

Assessment stimulates autonomous and collaborative learning.
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b.1.) Provides ongoing and permanent learning environment:

The responses of the participants reveal that the participants prefer alternative
assessment since they believe alternative assessment methods enable an environment
in which the students’ learning process is attached importance and learning is made
more permanent. The participants indicated that alternative assessment is continuous
so it gives more than one opportunity to the students to prove their knowledge in
various ways. Additively, the participants believe that alternative assessment
methods help the teachers see the real potential of their students by reflecting the
whole learning process. The participants also think that in alternative assessment
methods the students do not need to memorize so this makes the learning more
permanent. The comments made by the students on their preference for the

alternative assessment methods are given below:

You have more than one chance to show your knowledge via portfolio, class
activities, presentations etc. Also, teachers can see the development of their

students(Participant 40, Female, 25/09/2013).

Alternative assessments reflect the whole learning process while traditional

one just focuses on product (Participant 37, Female, 25/09/2013).

It is more progressive and motivating. It is better to know that it is not one-
shot so if we improve ourselves we can do better in the other task. Learning is

ongoing so should be the assessment (Participant 35, Female, 25/09/2013).

To make learning more permanent for the students, | will use alternative

assessment.(Participant 31, Female, 25/09/2013).

The responses above point out that the participants believe the alternative assessment
is much better since it focuses on the process of the students’ learning and make their

learning more lasting with the use of various materials and activities.
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b.2.) Makes learning more enjoyable and effective:

Another reason mentioned by the participants revealing why the alternative
assessment methods are preferable is making the learning process more enjoyable
and effective. The participants explained that they feel more comfortable with the
alternative assessment since it does not make the students feel stressful or lose their
motivation. Since everybody may not have the opportunity to own a personal
computer or internet connection, online assessment is less preferable compared to
alternative assessment methods. Additively, the participants think that the traditional
assessment cannot meet the needs of the students and put extra pressure on the
students; therefore, the alternative assessment is considered more prestigious. Some
of the frequently mentioned reasons by the participants on their preference for the

alternative assessment were shown with the comments below:

Traditional one is very boring and not effective. Since I’m not good at using
The Internet, Online one makes me nervous. Therefore, | feel more

comfortable with alternative one(Participant 34, Female, 25/09/2013).

It is enjoyable and helps students to learn more(Participant 30, Female,
25/09/2013).

It is more beneficial since students feel more comfortable(Participant 27,
Female, 25/09/2013).

According to the comments of the participants above, alternative assessment is
regarded as more motivating and advantageous especially when it is compared to the

traditional and online assessment methods.
b.3.) Stimulates autonomous and collaborative learning:

The third reason mentioned by the participants on their preference reveals that the
participants believe alternative assessment methods stimulate autonomous and
collaborative learning. The participants indicated that the alternative assessment
methods provide chance for interaction among the students and teachers. Additively,

the participants can feel more independent and play an active role in the decision
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making process of their learning. The comments that the participants made related to

why they preferred the alternative assessment are given below:

It gives opportunity to students to interact with teachers and classmates.

(Participant 26, Male, 25/09/2013).

Both the students and the teachers take part in the evaluation

Phase(Participant 7, Female, 25/09/2013).

Alternative assessmentmakes the students more autonomous learners

(Participant 19, Female, 25/09/2013).

The responses of the participants above clearly show that the studentsprefer to be
assessed by the alternative methods since they believe the alternative assessment

methods help them become more collaborative and autonomous learners.
c¢) Perceptions toward the Online Assessment:

According to the figure 4.13, 17 participants selected the online assessment as their
preference for their methodology courses. As the second mostly preferred assessment
type, the reasons that the participants state for the online assessment methods were
categorized under two basic categories: 1) The online assessmentmethods are more

practical and 2)The online assessmentmethods are more comfortable and interactive.
c.1.) More practical assessment

According to the analysis of the participants’ responses, one of the reasons revealed
for the participants’ preference is that the participants think online assessment
methods are more practical since the students and the teachers do not have to be in
the same physical environment which is time saving and also the participants can
obtain the feedback immediately. Additively, the teachers and the students do not
have to deal with photocopying and printing which makes the assessment more
practical. The reasons that the participants state for their preference on online

assessment are given with the comments of the participants below:
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There is no need to go to the classes. You get immediate feedback

(Participant 38, Male, 25/09/2013).

It is more economic in terms of time and practical. There is no need for paper

work (Participant 33, Female, 25/09/2013).

The comments above mentioned by the participants affirm that the online assessment
methods are preferred over the other type of assessments since it is a more practical
assessment in terms of saving time, providing immediate feedback, and not

requiring the teachers and the students to make an effort to photocopy or print.
c.2.) More comfortable and interactive assessment

Another reason that the participants stated for their preference of online assessment
methods is that they think online methods provide more comfortable and interactive
assessment. The participants express that online assessment methods affect the
interaction between the students and the teacher in a positive way since the students
do not have to be in class for assessment which is a factor reducing the pressure on
them. Additively, the participants indicate that thanks to the online assessment
methods, the collaboration among the students increases. The reasons that the
participants came up with for their preference of online assessment methods are as

follows:

We are comfortable and our communication is better with our teacher. When
we have an assessment in the same place, we experience stress and anxiety. It
also affects our relationship with the teacher(Participant 10, Female,

25/09/2013).

It is more comfortable since you can do your work when you have the access

to the internet. Being in class makes you feel under pressure(Participant 32,
Male, 25/09/2013).
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| am very nervous in class, in front of my classmates(Participant 17, Female,
25/09/2013).

| can express myself better online. Online assessments are better at assessing

team work among learners(Participant 8, Female, 25/09/2013).

The comments above indicate that the participants prefer online assessment methods
since they believe with online assessment methods they can express themselves in a
collaborative way better and feel more comfortable.

Overall, among the three assessment types, the mostly preferred assessment type is
alternative assessment and the second mostly preferred assessment type is online
assessment while the least preferred assessment type is the traditional assessment.
The analysis of the data gathered from the participants through the pre-survey part E
question 1 reveals that the participants prefer the traditional assessment since they
believe that traditional assessment methods are face-to-face and make the students
feel more comfortable. The participants who preferred alternative methods as the
assessment type indicate that alternative assessment methods provide ongoing and
permanent learning environment, make learning more enjoyable and effective, and
stimulate autonomous and collaborative learning. In addition, the participants who
selected the online assessment methods as their preference stated that online

assessment methods are more practical, comfortable and interactive.

4.1.5.2What kind of technological tools (for example: wikis, blogs, prezi, audio and
video recording programs etc.) would you like to be assessed with in online
assessment in your methodology courses? Why?

In question 2 of pre-survey part E, the participants were expected to reveal their
preferences of the technological tools that they would like to be assessed with in
online assessment in their methodology courses. As a result of the analysis, the

responses of the participants are shown in figure 4.14 below:
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What kind of technological tools would you like to be assessed with in online assessment in your
methodology courses?

Wht und of techrologes tools would you ke 10 Do assesced

M video Recording Programs

[ Audio and Video recording programs
[ Voice Recording Programs

B Wik

OBlogs

Figure 4.14 Participants’ technological tool preference

While the number of the participants (35%) who indicated blogs as their preference
was the highest, voice recording programs (5%) were the least preferred
technological tools among the participants. In addition, wiki was mentioned by
22,50% of the participants, video recording programs were mentioned by 17,50% of
the participants, and audio and video recording programs were mentioned by 20% of

the participants.

In terms of the reasons that the participants mentioned for their choices in figure
4.14, the participants think that blogs are motivating, interactive and easy to use.

Some of the comments made by the students about blogs were as follows:

Students are familiar with blogs. Therefore, students can easily keep up with

online assessment (Participant 12, Female, 25/09/2013).

Students can ask and answer, comment on each other’s posts so they learn

better(Participant 20, Female, 25/09/2013).

The participants (22,50%) preferred wiki as a technological tool to be assessed with
in online assessment since they believe that wiki is a tool which is interactive and
easy to adapt. It also helps the students to learn. The reasons that the participants

gave for their preference of wiki were as follows:
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My assignments could be seen by other students and the teacher so that | can

get feedback from others and learn better(Participant 13, Male, 25/09/2013).

Students know how to use it. Therefore students can easily keep up with

online assessment(Participant 28, Female, 25/09/2013).

Additively, 20% of the participants made their choice on the audio and video
recording programs since they think these programs are motivating and effective in

the learning process. Two of the participants gave their reasons in their responses as:
They motivate us. We can do our tasks without feeling under pressure with
these tools(Participant 9, Female, 25/09/2013).

These programs make learning more permanent(Participant 13, Male,
25/09/2013).

17, 50% of the participants indicated that they would like to be assessed with the
video recording programs since these programs not only cause learning to be more
permanent but also they are both visual and audial while 5% of the participants had
their preference on the voice recording programs since they increase the students’

productivity.

4.1.5.3What kind of tasks and activities would you like to do while you were being

assessed online in your methodology courses? Why?

In pre-survey part E, the question 3 was designed to reveal the participants’
preferences of the types of tasks and activities that they would like to do while they
were assessed online in their methodology courses. According to the analysis of the
data gathered from question 3, the answers of the participants were given in figure

4.15 below:
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What kind of tasks and activities would you like to do while xou were being assessed online in
your methodology courses?

tasks_and_activities_assessed_online_in_methodology_courses

W Group tasks

WPair tasks

Opresentations

Wrosters

[Jonline quizzes

.Proiects vyith audiq-visual materials(record videos,
short movies or voice, compose, songs, maps)

Figure 4.15 Participants’ technological task preference

According to the figure 4.15, it can be said that the highest number of participants
(28,57%) indicated ‘posters’ as their choice for online assessment task or activity
while with the same number of participants (21,43% each) ‘presentations’ and
‘projects with audio-visual programs’ are mentioned as the second mostly selected
preferences for online assessment. The rest of the participants pointed out that they
prefer group tasks (14,29%), online quizzes (7,14%) and pair tasks (7,14%), which
shows that the number of the participants who chose online quizzes and pair tasks is

equal.

In the question 3 the participants generally did not come up with reasons for their

choices, only few responses of the participants were given below:

Group tasks: “You can interact and get feedback from other students.”

(Participant 19, Female, 25/09/2013).

Posters: “Since I design them by myself, my learning will be more

permanent.”(Participant 2, Female, 25/09/2013).

Overall, considering the responses of the participants shown in the figure 4.15 above,
posters, presentations and projects with audio-visual materials are the mainly

preferred tasks that the participants would like to be assessed online with.
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4.1.5.4Any other comments or questions to the researcher?

The participants were requested to explain their further comments or suggestions in
question 4 of the pre-survey. In their responses, one of the participants stated that
online assessment with the use of technological tools should be implemented once in
a month. Another participant emphasized that the online assessment is not useful
since not all the students have the equal skills in the use of internet and technological
tools. In his/her answer, one participant requested from the researcher to show
understanding if they have some problems while doing the online tasks in the course
‘ELT Methods I'. Another participant pointed out that the assessment methods
should be balanced since each method has its own advantages and disadvantages.
One participant posed a question asking how the alternative and online assessments

are related.

It is understood from the comments and suggestions of the students that although the
participants are not totally against the use of online assessment methods, they suggest
that these methods should not be too frequent , the instructors should be aware of the

students’ concerns and be helpful in dealing with the problems that may emerge.

4.2 Post-survey Results

As one of the last data collection instruments, the post-survey of the present study
was implemented on December 11, 2013 which was one week after the last task was
assigned. In the post-survey, not only quantitative but also qualitative data were
gathered and analyzed to be able to answer the research questions of the study
thoroughly and compare the analysis results of the pre-survey to see if there are any
attitude differences of the participants after the participants had done all the six tasks.
The same as in the pre-survey, the quantitative data collected from post-survey were
statistically analyzed using the program SPSS version 20.0. The qualitative data
were gathered through open-ended questions and analyzed via the constant
comparative method. At the end of the analysis of the post-survey, the researcher
reached the information on the participants’ demographic data and experience in
technology, their attitude toward tasks, reflection paper and edmodo and what their

attitudes are towards technology and types of assessment.
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4.2.1 Post-survey Part A: Results

Part A in the post-survey is composed of 10 questions on the participants’
demographic data and their experience in technology. In total, 40 participants
participated; 36 of them completed all the six tasks and 4 of them did the five of the
tasks. Since there are only 36 participants who completed all the six tasks, the
researcher needed to include 4 more participants who did the five of the tasks to
equalize the participant number of the post-survey with the pre-survey. The data was
statistically analyzed and shown with the use of a table and pie charts. The table 4.8

below shows the information related to the age of the 40 participants.

Table 4.8 Age of the participants: Post-survey

Descriptive Statistics
N | Minimum | Maximum [ Mean [Std. Deviation

A _age 40 18,00 34,00120,1500 3,00896
Valid N (listwise) | 40

Among the 40 participants who took part in the post-survey, the minimum age is 18
while the maximum age is 34. In this case, as it is shown in table 4.8 above, the mean
age of the participants is 20,150. As in the pre-survey the mean age of the
participants is 20,100, the difference in the mean age of the participants between the
pre-survey and post-survey was caused by the variations among the participations
who participated in the pre-survey and the post-survey. The name of the participants
were only asked for in the consent forms and the consent forms were given to the
students separately from the pre-surveys and post-surveys to enable the
confidentiality of the participants and decrease the pressure on them so that they can
be as objective as possible with their opinions. Therefore, not all the same
participants who took part in the pre-survey also participated in the post-survey.
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Gender Status

A_gender
W Female
B e

Figure 4.16 Gender status of the participants: Post-survey

In the Part A of the post-survey, the second question was related to the gender status
of the participants. It is presented in figure 4.16 that 82,50% of the participants are

female while 17,50% of the participants are male.

The analysis of the participants indicated that the study still has a female intensive
population as it was in the pre-survey with only one difference. In the post-survey,
the number of the female participants is lower while the number of the male

participants is higher than the pre-survey (87,50% female, 12,50% male).

How long have
you been
using
computer and
internet

technologies?

W i-5 years
W E-10 years
O more than 11

Figure 4.17 The length of participants’ use of computer and internet technologies:

Post-survey

In the figure 4.17, it is shown that 82.5% of the participants have been using
computer and internet technologies more than 5 years. 17,50% of the participants
have been using them for less than 6 years.Looking at the figure 4.17, it can be said
that the amount of participants (57,50%) who have been using computer and internet
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technologies between 6 and 10 years is the same with the pre-survey. However, the
number of people who are experienced between 1-5 years has increased in the post
survey (17,50% in post survey, 15% in pre-survey) and naturally the amount of the
participants who are experienced in computer and internet technologies more than 11
years decreased (25% in post survey, 27,50% in pre-survey).

For how many
hours do you
use a computer
daily?

M less than an hour
B 2-4 hours
O more than 5 hours

Figure 4.18 The length of computer use daily: Post-survey

As it is shown in the figure 4.18, most of the participants (75%) use computers
between 2-4 hours daily while in the pre-survey 65% of the participants were using
the computers between 2-4 hours daily.

Other than this difference, the daily use of the 12,50% of the participants for less
than an hour was 30% while the daily use of the12,50% of the participants for more
than 5 hours was 5% in the pre-survey. In this case, there is a decrease in the number
of the participants who use computers daily for less than an hour in post-survey
compared to pre-survey and there is an increase in the amount of the participants
who use computers daily between 2-4 hours.
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How do you access the internet?

B desitop

B cel_phone
Cltablets

B cther_access

Figure 4.19 The ways to access the internet: Post-survey

In the figure 4.19, the participants indicated how they accessed the internet. The
analysis of the students’ responses suggest that even though there are 40 participants
in this study, 75 choices were made since some of the participants chose more than

one option.

38 participants mentioned they use desktop computer or laptops to access the
internet, which is the option selected the most. In addition, while 32 participants
accessed the internet via their cell phones, 5 of the participants used tablets for this
purpose.None of the participants chose the option ‘other’; therefore, it is seen that the
participants do not use any other tools to surf the internet except for desktop

computer/laptop, cell phone and/or tablets.
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Have you ever
received a
formal training
or attended a
workshop or
conference on
computer and
Iinternet
technologies?

W ves
[ [T

Figure 4.20 The frequency of participants’ taking part in formal training or

workshop: Post-survey

In the figure 4.20, the analysis reveals that 65% of the participants have not received
a formal training or attended a workshop or conference on computer and internet
technologies while 35% of them have. Compared to pre-survey, there is not much of
a difference in the percentages. In the pre-survey 60% of the participants have not
received a formal training or attended a workshop or conference on computer and

internet technologies while 30% of them have.

Have you ever taken any courses in instructional technology?

Have you
7.50% ever taken
any courses
in
instructional
technology?

M ves
Eno

Figure 4.21 The frequency of courses taken in instructional technology.: Post survey
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As it is displayed in the figure 4.21 above, almost all the participants (92,50%)
indicated that they hadn’t taken any courses in instructional technology before while
the rest of 7,50% of the participants stated that they took courses in instructional

technology even though they didn’t mention the name of the courses that they took.

How
roficient
o you feel
as an
Internet
user?

M Basic
Wl intermediate
O Advanced

Figure 4.22 Proficiency level as an internet user: Post-survey

The question 8 in Part A of both pre- and post-survey is important since the students

had to spend time on internet more than usual to complete the tasks.

As shown in figure 4.22, the analysis of the question 8 indicates that 80% of the
participants defined their proficiency level as intermediate as an internet user. Out of
the rest 20% of the participants, 15% stated thay they are advanced while the 5%

indicated that they are at the basic level as an internet user.

Table 4.9 Comparison of the proficiency level as an internet user in pre-and post-

survey
Basic Intermediate | Advanced
Pre %022.5 %67.5 %10
-%17.2 | +%12.5 -905
Post %5 %80 %15

The comparison of the results of the question 8’s analysis with pre-survey and post-
survey is shown in table 4.9 above. It is seen that according to what the participants
stated there is an increase in the proficiency level of the participants as internet users.
While there is an increase in the intermediate level (12,5%) and advanced level (5%),

the decrease in the basic level (17,2%) can be observed in the post-survey. Therefore,
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after the task implementation process, the views of the participants on their own

proficiency level as internet users have undergone a change in a positive direction.

Have you
ever taken
the course
‘English
Language
Teachin
Methods I’
before?

W ves
Eno

Figure 4.23 The frequency of the number of the participants who took ‘ELT Methods

I’ course before: Post-survey

In the figure 4.23, 95% of the participants stated that they have not taken the course
‘ELT Methods I’ before while 5% of the participants indicated that they took the
course before. When compared to pre-survey, there is a 2,5%decrease in the number

of the participants who took the course before.

For what purpose do you use the computer mostly?

BMto_study_my_lessons
Wto_tearn_new_things
Oto_interact

M other_purpose_open_ended

Figure 4.24 The purposes of computer use mostly: Post-survey

As shown in figure 4.24, the participants were asked for what purpose they use the
computer mostly. The analysis of the responses shows that although there are 40
participants taking part in the present study, 118 options were selected, which

provesthe fact that the participants mostly chose more than one option.
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40 participants indicated that they generally use the computer ‘to study their lessons’,
which is the option selected the most. 33 participants stated that they use the
computer mostly ‘to interact’ and 32 participants use the computer ‘to learn new
things’. 13 participants selected the option ‘other’ for this question by which they
specifically meant watching movies, TV series, videos, and playing games, listening

to music, shopping, reading news, having fun and translating.

4.2.2 Post-survey Part B: Results

The second part of the post-survey was designed to reveal the participants’ attitudes
toward tasks, feedback types, Edmodo and the reflection papers. Part B was divided
into six subsections and is composed of 30 questions in total consisting 2 open-ended
questions and 28 four-point Likert type questions with values ranging from 1 to 4.
The scorings of the four-point Likert type questions for each subsection for each

subsection were as follows:

Subsection I:  Extremely effective = 4, Effective= 3, Ineffective= 2, Not effective at
all=1.

Subsection IV: Very beneficial = 4, Beneficial= 3, Not so beneficial = 2, Not

beneficial at all=1.
Subsection V: Strongly Agree = 4, Agree= 3, Disagree = 2, Strongly Disagree= 1.
Subsection VI: Strongly Agree = 4, Agree= 3, Disagree = 2, Strongly Disagree= 1.

According to the statistical analysis, for each subsection, the results for each item are

presented below.

4.2.2.1 Post-survey Part B, Subsection I: Results

In the first subsection of the post-survey, the participants’ attitudes toward tasks are
investigated via a four-point Likert type questions with values ranging from 1 to 4
for each task. The scorings for the statements were as follows: Extremely effective =
4, Effective= 3, Ineffective = 2, Not effective at all= 1. Table 4.10 shows the analysis
of the results.
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Table 4.10 The participants’ attitudes toward the tasks

Mean | N of Items
Item Means | 3,104 6
4 1:
ATTITUDES i 3: 2: Not
Task Name MEAN Extremely Effective | Ineffective |effective at Total
Effective all
Task 1 — Voki 3 26 10 1 40
(Answering the 2775
reflective question by ' %7.5 65% 25% %2.5| 100%
recording voice)
Task 2 — Testmoz 3195 10 26 3 1 40
(Preparing a quiz) ' 25% 65% %7.5 %2.5| 100%
Task 3 — Mindomo 3495 20 17 3 i 40
(Preparing a mindmap) | 50% | %42.5 %7.5 100%
Task 4 — Facebook 8 20 10 1 39
(Designing a classroom | 2,825 20%|  50% 25% %2.5 | %97.5
activity)
Task 5 — Glogster 3475 22 15 3 40
(Designing a poster) ' 55% | %37.5 %75 100%
Task 6 — Prezi &
Screencast-O-Matic 3 17 16 2 i 35
(Preparing a
presentation and video) %42.5 40% 5% %87.5

As it is shown in table 4.10, the participants’ attitudes towards all the six tasks

implemented in the course ‘ELT Methods I’ was given. The general mean of the

participants’ attitudes which is 3,104 demonstrates that the participants have a

positive attitude toward all the tasks. According to the results of the analysis in table

4.10, the participants’ responses were summarized starting from the most effective

task to the least effective task:

Task 5: With the mean of 3,475, Task 5 was found as the most effective task by the

participants. 55% of the participants indicated that Task 5 was ‘extremely effective’

which is the option that the participants selected the most.

Task 3: The mean of Task 3 is 3,425 which shows us that 50% of the participants

found the Task 3 ‘extremely effective’.

104




Task 2: With the mean of 3,125, Task 2 was the third most effective task among the
six tasks. 25% of the participants thought that Task 2 is ‘extremely effective’ and
65% of the participants found it ‘effective’.

Task 6: The mean of the participants’ attitudes toward Task 6 is 3, that is, the
participants have a positive attitude toward Task 6 with 42,5% of them stating that
Task 6 is ‘extremely effective’ and 40% of the participants indicating that it is

‘effective’.

Task 4: With the mean of 2,825, Task 4 was found as ‘extremely effective’ by the
20% of the participants while it was stated as ‘effective’ by the 50% of the

participants.

Task 1: With the mean of 2,775, Task 1 has the lowest mean among other tasks, that
is, the students indicated that Task 1 is the least effective task among the others
although the students have a positive attitude toward it. 7,5% of the participants

stated that Task 1 is ‘extremely effective’ while 65% of them found it as ‘effective’.

For the tasks 3, 5 and 6, the option ‘not effective at all’ was not chosen by anyone in

the post-survey.

4.2.2.2 Post-survey Part B, Subsection I1: Results

In this section, the participants were given an open-ended question asking which one
of the tasks was the most useful task and were expected to explain the reasons for
their answer. The responses of the participants were analyzed and shown in figure
4.25 below:
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Which one of the tasks is the most useful task?

the_most_useful_task

M rask 1
M 1ask 2
CTask 3
W Task 4
Orasks
W Task6

Figure 4.25 The frequency of most useful tasks

The task which was selected as the most useful task by the highest number of
participants (33,33%) is Task 3 which is the task in which the participants were
expected to design a mind map by using Web 2.0 tool, Mindomo.

According to the participants (28,89%), the second most useful task is Task 5 for
which the participants were expected to design a poster in pairs via the Web 2.0 tool,
Glogster. 22,22% of the participants selected Task 6 as the most useful task for
which the participants were asked to prepare a presentation with the Web 2.0 tool,
Prezi and record their presentation with another Web 2.0 tool, Secreencast-O-Matic.
Task 4 was chosen as the most useful task by the 6.67% of the participants and in
this task, the participants designed a classroom activity in groups interacting via the
Web 2.0 tool, Facebook. Task 1 and 2 were selected as the most useful task by the
same number of participants (4,44%), which made them the least preferred tasks.
While in Task 1 the participants recorded their answer to a reflective question via the
Web 2.0 tool, Voki, in Task 2 the students designed a quiz using the Web 2.0 tool,
Testmoz.

In the table 4.11 below, the frequently mentioned reasons that the participants gave

for their preferences of the most useful task were categorized and shown as follows:
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Table 4.11 The reasons of participants’ task preferences

Tasks / Motivating | Easy | Helps | Systematic | Sophisticated | Interactive | Interesting | Both Visual
Categories to to and/or
adapt | learn Audial

Task 1

v v | X X X X X v
Task 2

X X v X X X X X
Task 3 X X v v v X X v
Task 4

X X v X X v X X
Task'5 v v v |v X v v X
Task 6 v X Vv X v X v v

The participants who chose Task 1 as the most useful task mentioned that task 1 was
very motivating, easy, entertaining and visual. About Task 2, the participants stated
that it was a useful task since you not only design your own quiz but also do others’
quizzes which helps you to learn from others and learn how to test yourself. For Task
3, the participants indicated that it helps you to see all the details under one main
headline and see the relationship of the subtopics. Additively, the participants think
Task 3 offer a lot of features and tools to use, and helps you to learn the topic best
since it is visual and consists the most important details about the topic. The
participants who think Task 4 was the most useful one pointed out that as Task 4
required the students to work in groups; the interaction among the students helped
them to learn the topic better. For Task 5, the participants stated that it was an
interesting and colorful task which helped the students to make the outline of the
subject and learn better. They also indicated for Task 5 that it was the easiest task
and provided a lot of supplementary tools such as video, image and texts. About
Task 6, the participants mentioned that since it was a visual and audial task, it
addressed both of their senses so it felt just like listening to the teacher in class.
Moreover, the participants pointed out that it drew attention of the students and was
the most effective task for the pre-service teachers encouraging them to both know
the subject and be able to teach it.
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4.2.2.3 Post-survey Part B, Subsection I11: Results

In section 111 of the post-survey Part B, the participants were expected to answer an
open-ended question asking which one of the tasks was the least useful task and they
were expected to state the reasons for their answer. The results of the analysis for this

question were in figure 4.26 as follows:

Which one of the tasks is the least useful task?

the_least_useful_task

W Task 1
B rask 2
CTask 3
W Task 4
OTask s
W 1ask 6

Figure 4.26 The frequency of least useful tasks

More than half of the participants (53,85%) indicated that Task 1 is the least useful
task among all the six tasks, which makes Task 1 as the least preferred task since the

highest number of participants stated so.

The second least useful task was Task 4 according to the participants (28,21%) while
the third least useful task was Task 2 as 10,26% of the participants stated. Task 3, 5
and 6 were selected as the least useful task by the same number of participants
(2,56%) which shows that these are the tasks chosen as the least useful task by the

lowest number of participants.

Therefore, the analysis of the post-survey part B in subsections Il and 11l shows that

while the most useful task was Task 3, the least useful task was Task 1.

In the table 4.12 below, the frequently mentioned reasons that the participants gave

for their preferences of the least useful task were categorized and shown as follows:
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Table 4.12 The reasons of participants for the tasks not preferred

Tasks / Categories | Complex | Inappropriate tool | Does not help learn | Does not bring novelty
Task 1 v v X
Task 2 v v X v
Task 3
X X v X
Task 4 X v v v
Task 5
X X v X
Task 6
X X X v

The participants who selected Task 1 as the least useful task mentioned that Task 1 is
complex and the tool creates many technical problems. Also, the participants stated
that you cannot reflect your skills and knowledge with Task 1. For Task 2, the
participants think that the tool is not advanced enough and it is hard to understand
what to do. Since Task 2 requires the students to prepare a quiz, the participants think
that quiz designing is a traditional method so it is not something new for them. For
Task 3, 5, 6 the participants did not come up with a lot of reasons since these tasks
are the ones that were found the most useful tasks by the participants as it was shown
in figures 4.25 and 4.26. About Task 3, the participants pointed out that preparing the
mind map does not really mean that the student learns the topic. For Task 5, the
participants stated that doing the task in pairs did not work out for them. The
participants who chose Task 6 as the least useful task emphasized that since in the
previous tasks they recorded their voice and prepared a map, Task 6 did not seem
like a new task to them. For Task 4, the participants indicated that since the tool for
this task was Facebook, the messages from their friends distracted and prevented
them to focus on their task. In addition, participants pointed out that designing a
classroom activity did not help them learn the subject. Another reason that some of
the participants came up with for not believing in the usefulness of Task 6 was
related to the group work issues. The participants stated that it was hard to
communicate with their friends and come to an agreement online; therefore, they

preferred face-to-face interaction in group tasks.
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4.2.2.4 Post-survey Part B, Subsection IV: Results

In subsection IV of the post-survey, the participants’ attitudes toward the feedback

types are revealed via a four-point Likert type questions with values ranging from 1

to 4 for each task. The scorings for the statements were as follows: Very beneficial =
4, Beneficial= 3, Not so beneficial = 2, Not beneficial at all= 1. Table 4.13 shows the

analysis of the results.

Table 4.13 Results of the questions in post survey Part B, sub-section IV

Mean | N of Items
Item Means | 3,000 6
Statements N M SD  Answer Choices f %

Task 1 — Voki Not so beneficial 10 25,0
1 Teacher gave the 40 3,0500 ,74936 Beneficial 18 45,0
feedback. Very beneficial 12 30,0
Not beneficial at all 2 50
2 Task2-Testmoz 49 28750 72280 Not so beneficial 7 175

Computer gave the .
feedback. Beneficial 25 625
Very beneficial 6 15,0
Task 3 — Mindomo Not so beneficial 4 10,0
3 Whole class gave 40 3,3500 ,66216 Beneficial 18 45,0
the feedback. Very beneficial 18 45,0
Task 4 — Facebook Not so beneficial 9 225
4 Groups gave the 40 3,0000 ,67937 Beneficial 22 55,0
feedback. Very beneficial 9 225
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Table 4.13 Results of the questions in post survey Part B, sub-section IV

Statements N M SD  Answer Choices f %

Not beneficial at all 3 75

5 Task5—Glogster 40 31500 94868 Not so beneficial 6 15,0
My pair gave the .

feedback. Beneficial 13 32,5

Very beneficial 18 45,0

NA 7 175

Task 6 — Prezi & 40 25750 1,44803 Not beneficial at all 2 50

screencast-O-Matic Not so beneficial 5 12,5

| gave feedback to
myself. Beneficial 13 325
Very beneficial 13 325

Note. N = number, M = mean, SD = standard deviation, f= frequency

In subsection IV of the post-survey, the participants were asked to evaluate the
feedback types given in table 4.13. In every week, when a task was implemented, the
students were assessed via a different type of feedback. The order of the feedback
was planned from guided to freer to make sure that the students get used to the freer
feedback types in process without being in a quandary about what to do since they

are used to the traditional feedback types.

According to the responses of the participants in table 4.13, it is seen that the
participants take a positive attitude towards all the feedback types when the means of
each feedback type is examined. The feedback type which was favoured most with
the mean of 3, 350 is ‘whole class evaluation’ which is implemented within the scope
of task 3. On the other hand, the least favoured feedback type with the mean of 2,575
is ‘self-evaluation’ which was used in task 6. The second most favoured feedback
type is ‘pair evaluation’ which was implemented in task 5 with the mean of 3,150
while the second least favorite feedback type is ‘computer-based evaluation’ with the
mean of 2,875 which was used within the scope of task 2. For the tasks 1, 3 and 4,

the option ‘not beneficial at all” was not selected by any of the participants.
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4.2.2.5 Post-survey Part B, Subsection V: Results

In the subsection V of Part B, the participants were requested to reveal their attitudes
toward the reflection papers that they needed to fill out at the end of each task. 8
questions which were designed on a four-point Likert type were asked with the
values ranging from 1 to 4. The scorings for the statements were as follows: Strongly
Agree = 4, Agree= 3, Disagree = 2, Strongly Disagree= 1. Table 4.14 shows the

analysis of the results.

Table 4.14 Results of the questions in post survey Part B, V. Reflection Paper

Mean | N of Items
Item Means| 2,972 8

Statements N M SD Answer Choices f %
Strongly Disagree 1 2,5
| think reflection _ gy bisag
1 papers raised my 40 2,9250 ,82858 Dlsagl’ee 12 30,0
awareness about the Agree 16 40,0
task.

Strongly Agree 11 275

I would like my Strongly Disagree 4 10,0

p studentstowritt 49 27500 ,83972 Disagree 8 20,0
reflection reports in

my classes when | Agree 22 55,0
become a teacher. Strongly Agree 6 15,0
In my opinion, Strongly Disagree 2 5,0

3 reflectionpapers 49 29250 88831 Disagree 11 275
helped me improve
my critical thinking Agree 15 37,5
skills. Strongly Agree 12 30,0

Strongly Di 4 10,0
I think reflection -rong y isagree ’

4 papers are time- 40 2,6500 ,80224 Disagree 21 525
consuming and Agree 10 250
unnecessary.

Strongly Agree 5 125
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Table 4.14 Results of the questions in post survey Part B, V. Reflection Paper

(continued)

Statements N M SD Answer Choices f %
Strongly Disagree 2 5,0
| believe reflection gy bisag
5 Ppapers made me 40 2,8000 75786 Disagree 10 25,0
realize what | have
done so far. Agree 22 55,0
Strongly Agree 6 15,0
NA 1 25
| think reflection 40  2,5500 1,01147 Strongly Disagree 5 125
g Papers should be Disagree 12 30,0
used in other
courses as well. Agree 15 375
Strongly Agree 7 175
| did not put much Strongly Disagree 9 22,5
effortinreflection 45 30000 75107 Disagree 23 575
papers for several
7 reasons such as Agree 6 15,0
time, order of Strongly Agree 2 5,0
priority etc.
| believe reflection Strongly Disagree 2 5,0
paperisaniceway 45 30500 81492 Disagree 6 150
of having my voice
heard by the Agree 20 50,0
g Instructors since | Strongly Agree 12 30,0
sometimes feel the
need to give

negative and
positive feedback to
my instructors.

Note. N = number, M = mean, SD = standard deviation, f= frequency

With the mean of 3 and 3,05 in questions 7 and 8 respectively, the students showed a

positive attitude toward the use of reflection papers in education. In question 7, the

participants (n=32) indicated that they put so much effort in the reflection papers. In
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question 8, the participants (n=32) stated thatreflection paper is a nice way of having
their voice heard by the instructors when they need. From questions 1 to 5 the
participants showed a positive attitude toward the use of reflection papers for
educational purposes while the number of the participants who selected ‘disagree’ or
‘strongly disagree’ for these questions varied between 12 and 15 which are a few
enough to take into consideration. In the questions 1 to 5, most of the participants
think that reflection papers raised their awareness (n=27), helped them to improve
their critical thinking skills (n=27) and made them realize what they had done so far
(n=28). Additively, most of the participants (n=25) did not agree with the item which
indicates that the reflection papers are time consuming and unnecessary; therefore,
the participants (n=28) would like to use reflection papers in their classes when they
become English teachers. In question 6, on the other hand, the participants were
expected to state their opinions on whether the reflection papers should be used in
other courses as well. The number of the participants (n=17) who selected ‘disagree’
or ‘strongly disagree’ is very close to the number of the participants (n=22) who
selected ‘agree’ or ‘strongly agree’. Therefore, even though the participants reflected
a positive attitude toward the use of reflection papers for educational purposes in
question 6 with the mean of 2,550, there are almost half of the participants who
showed a negative attitude. Overall, as the mean of general attitude of the
participants is 2,972 for subsection V in part B, it is seen that the participants’
attitudes toward the use of the reflection papers in education is positive.

4.2.2.6 Post-survey Part B, Subsection VI: Results

In Part B of the post-survey, the subsection VI was prepared to find out what the
participants think about Edmodo which is the social learning platform used for the
tasks of the present study. The subsection VI consists of 8 questions designed on a
four-point Likert type with the values ranging from 1 to 4. The scorings for the
statements were as follows: Strongly Agree = 4, Agree= 3, Disagree = 2, Strongly
Disagree= 1. Table 4.15 shows the analysis of the results.
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Table 4.15Results of the questions in post survey Part B, VI. Edmodo

Mean | N of Items
Item Means | 3,256 8
Statements N M SD Answer Choices f %
| think Edmodo Agree 17 425
made life easier for
me in terms of the 40 35750 ,50064 Strongly Agree 23 575
tasks.
) Disagree 1 2,5
| feel confident
enough to use 40  3,3500 ,53349 Agree 24 60,0
Edmodo without Strongly Agree 15 375
any problems.
NA 1 2,5
| would prefer to i
instead of Edmodo Disagree 26 65,0
for the tasks.
Agree 3 7,5
o Strongly Disagree 15 37,5
I think it is very .
hard to navigate 40 3,3000 64847 Disagree 22 55,0
through the site of Agree 2 5,0
Edmodo.
Strongly Agree 1 2,5
Disagree 1 25
Edmodo helped me
to see all the tasks 40 3,5750 ,54948 Agree 15 375
In an organized Strongly Agree 24 60,0
way.
| think Edmodo is Strongly Disagree 13 325
not attractive and 40 3,3000 ,51640 Disagree 25 62,5
user-friendly. Agree 2 50
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Table 4.15 Results of the questions in post survey Part B, VI. Edmodo (continued)

Statements N M SD Answer Choices f %
| think it would be NA 125
better if we were 40 2,6250 ,97895 Strongly Disagree 6 15,0
7 given technical Disagree 21 525
assistance on how to
use Edmodo at the Agree 7 17,5
beginning of the Strongly Agree 5 12,5
term.
| would like to use Disagree 5 125
Edmodo for my 40 3,3000 68687 Agree 18 45,0
classes when |
8 become a full-time Strongly Agree 17 425
teacher.

Note. N = number, M = mean, SD = standard deviation, f= frequency

Except for the question 7, the participants have reflected a positive attitude towards
the use of Edmodo in the task implementation process. Especially in question 1 with
the mean of 3,575, all the forty participants think that Edmodo made their life easier
while they had been doing the tasks. Additively, almost all the participants believe
that they feel confident enough to use Edmodo without any problems (n=39) and
they wouldn’t prefer to use another tool instead of Edmodo for the tasks (n=36). It is
stated by the participants that navigating through Edmodo is easy (n=37) and
Edmodo helped them to see all the tasks in an organized way (n=39). Believing that
Edmodo is attractive and user-friendly (n=38), as pre-service teachers the
participants indicated that they would like to use Edmodo for their classes when they
become full-time English teachers (n=35). In question 7, on the other hand, even if it
is seen that the attitude is positive with the mean 2,625, 12 participants showed a
negative attitude. Among all the questions in subsection VI, question 7 has the
highest number of participants who showed a negative attitude. The participants
(n=27) who showed a positive attitude in question 7 believe that getting a technical
assistance at the beginning of the term to be able to use Edmodo is not necessary.
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Overall, the mean of the general attitude toward section VI is 3,256, that is, the
participants showed a positive attitude toward the use of Edmodo for educational
purposes.

4.2.3 Post-survey Part C: Results

In Part C of the post-survey, the attitudes of the participants towards the use of
technology for educational purposes are revealed. Part C includes 10 four-point
Likert type questions with values ranging from 1 to 4. The scorings for the
statements were as follows: Strongly Agree = 4, Agree= 3, Disagree = 2, Strongly

Disagree= 1. Table 4.16 shows the analysis of the results.

Table 4.16Results of the questions in post survey Part C

Mean | N of Items
Item Means| 3,150 10

Statements N M SD Answer Choices f %
Strongly Disagree 3 7,5

| use the Web 2.0

1 io0ls (wikis, blogs, 40  2,9500 ,90441 Disagree 8 20,0
social networking Agree 17 425
sites etc.) actively in Strongly Agree 12 300

my daily activities.

Strongly Disagree 1 2,5
| believe | am more gly g

2 motivated by the 40 3,1500 ,66216 Disagree 3 7,5
use of technology in Agree 25 62,5
my COUrSes.

Strongly Agree 11 275

Strongly Disagree 1 2,5

3 lthinktechnology 49 31500 ,73554 Disagree 5 125
should be integrated
to our lessons more. Agree 21 52,5

Strongly Agree 13 325
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Table 4.16 Results of the questions in post survey Part C (continued)

Statements N M SD Answer Choices f %
| learn better if I get Disagree 1 2,5
to practice what |
have learned with
the help of 40  3,4500 55238 Agree 20 50,0
multimedia such as Strongly Agree 19 475
images, videos,
maps etc.
Strongly Disagree 1 2,5
| think sharing what ) gy Hisag
| learn in class with 40 2,9000 ,70892 Dlsagree 9 225
my classmates Agree 23 575
online is enjoyable.
INE15 Enjoy Strongly Agree 7 175
Strongly Disagree 9 22,5
Technological tools 40 30750 65584 Disagree 25 625
distract me in my
learning. Agree 5 125
Strongly Agree 1 25
I would like to see Strongly Disagree 2 5,0
more examples of 40 30750 ,72986 Disagree 3 75
the use of
technology in Agree 25 625
English classes. Strongly Agree 10 25,0
) Strongly Disagree 1 25
| believe the use of )
techno|ogica| tools 40 2,9750 , 73336 Dlsagree 8 20,0
improve my success Agree 22 B5(
in my courses. ’
Strongly Agree 9 225
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Table 4.16 Results of the questions in post survey Part C (continued)

Statements N M SD Answer Choices f %

Strongly Disagree 7 17,5

| think I need the :
9 help of aclassmate 40 29750 65974 Disagree 25 825
when | am learning Agree 7 175

with technology.
Strongly Agree 1 25

| would like to use Strongly Disagree 1 2,5
10 technology toteach 40 34250 71208 Disagree 2 50

English to my

students when | Agree 16 40,0

graduate. Strongly Agree 21 525

Note. N = number, M = mean, SD = standard deviation, f= frequency

In question 1, more than half of the participants (n=29) indicate that they use Web
2.0 tools (wikis, blogs, social networking sites etc.) actively in their daily activities
while 11 participants stated that they do not use Web 2.0 tools daily; therefore, the
mean of the attitude for question 1 is 2,950 in Part C. In question 2 and 3 with the
mean of 3,150, almost all the participants believe that they feel more motivated by
the use of technology in their courses (n=36) and so the participants (n=34) support
the idea that technology should be integrated to their courses more. In question 4,
except for only one participant, all the participants indicate that they learn better if
they can practice what they have learned with the help of multimedia such as images,
videos, maps etc. Therefore, the question 4 has the highest mean, 3,450 among all the
questions in Part C. In question 5, 30 participants selected the option ‘agree’ or
‘strongly agree’ to support the idea that sharing what they learn in class with their
classmates online is enjoyable. With the mean of 2,900, question 5 has the lowest
mean of attitude among other questions in part C. In question 6 and 7 with the mean
of 3,075, majority of the participants did not agree with the idea that the
technological tools are distracting for learners (n=34) and the participants also
indicated that they would like to see more examples of the use of technology in
classes (n=35). In question 8, most of the participants (n=31) indicated that
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technological tools improve their success in the courses and so in question 10 almost
all the participants (n=37) as the ELT students stated that they would like to use
technology to teach English to their students when they graduated. In question 9,
most of the participants (n=32) stated that they did not need the help of a classmate
while learning with technology. Overall, as the general mean of attitude, 3,150 of
Part C suggests, the participants support the use of technology for educational

purposes.

4.2.4 Post-survey Part D: Results

D part of the survey questionnaire was exactly the same with the D part of the pre-
survey. It was designed to find out the participants’ attitudes towards assessment
types. The reason why Part D was not changed is that to answer the research
questions of the study, a comparison of the participants’ attitudes should be made to
see if any changes have occurred in the participants’ attitudes toward the assessment
types after the task implementation process. The part D is composed of 39 statements
in total which were structured on a four-point Likert scale with values ranging from 1
to 4. The scorings for the statements were as follows: Strongly Agree = 4, Agree= 3,
Disagree = 2, Strongly Disagree= 1. Part D was divided into three subsections
according to the assessment types that the participants were expected to express their
attitudes on: a) Traditional, b) Alternative and c¢) Online. According to the statistical

analysis, for each subsection, the results for each item are presented below.

4.2.4.1 Post-survey Part D, Subsection a: Results

In Part D, the first subsection was designed to reveal the attitudes of the participants
toward the traditional assessment.The ‘subsection a’ is composed of 11 four-point
Likert type questions with values ranging from 1 to 4. The scorings for the
statements were as follows: Strongly Agree = 4, Agree= 3, Disagree = 2, Strongly

Disagree= 1. Table 4.17 shows the analysis of the results.
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Table 4.17 Results of the questions in post survey Part D, sub-section a

Mean [N of Items
Item Means | 2,123 11
Statements N M SD Answer Choices f %

Strongly Disagree 1 2,5
| feel under pressure _ i J
when | have to take 40 1,7000 , 715786 Dlsagree 4 10,0
the midterms and Agree 17 425
finals in class.

Strongly Agree 18 45,0
| prefer Strongly Disagree 8 20,0
standardized/traditio 40 21750 84391 Disagree 20 50,0
nal tests to projects
or take-home Agree 22,5
exams. Strongly Agree 3 7,5

NA 1 2,5
| believe the )
traditional measures 40 2,0000 ,71611 Strongly Dlsagree 7 17,5
are ade(?]uate ':;3 Disagree 23 575
assess the students.

Agree 9 225
| think traditional Strongly Disagree 2 5,0
assessment methods 40  1,9000 ,87119 Disagree 8 20,0
cannot assess Agree 16 40,0
practical skills or
application of Strongly Agree 14 35,0
knowledge.
| believe by using Strongly Disagree 37,5
only traditional .
assessment 40 1,7500 ,66986 Disagree 20 50,0
methods, instructors Agree 5 125

can understand the
performance and
progress of learners.
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Table 4.17 Results of the questions in post survey Part D, sub-section a (continued)

Statements N M SD Answer Choices f %
| think the
traditional Disagree 5 12,5
assessment methods
A 24
are not enough to 40 18500 62224 Agree 60,0
6 assess team or Strongly Agree 11 27,5
collaborative
learning
| feel secure when Disagree 10 25,0
the nature of the
7 criteria for 40 2,8500 ,57957 Agree 26 65,0
assessment is Strongly Agree 4 10,0
specified by the
teachers not the
students.
The traditional 40 2,0000 ,81650 Strongly Disagree 3 7,5
assessment methods Di 4 100
8 do not pay attention ISagree ’
to the individual Agree 23 57,5
needs and interests
of the students. Strongly Agree 10 25,0
The traditional St.rongly Disagree 1 2,5
9 methods are used 40 2,0000 ,67937 Disagree 6 15,0
for the assessment
. A 2 2,
of learning not the gree > 62,5
assessment for Strongly Agree 8 20,0
learning..
| am satisfied with Strongly Disagree 4 10,0
10 the grades that | 40  2,3000 68687 Disagree 21 525
receive from
traditional types of Agree 14 35,0
assessment. Strongly Agree 1 2,5
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Table 4.17 Results of the questions in post survey Part D, sub-section a (continued)

Statements N M SD Answer Choices f %
11 1 would like to use Strongly Disagree 5 125
traditional 40  2,2500 ,66986 Disagree 20 50,0
assessment methods
in my English Agree 15 375

courses when |
graduate and
become a teacher.

Note. N = number, M = mean, SD = standard deviation, f= frequency

The participants (n=35) showed the most negative attitude toward the traditional
assessment in question 1, 5 and 6 with the mean of 1,700, 1,750 and 1,850
respectively. In question 1, most of the participants selected either ‘agree’ or
‘strongly agree’ as the option indicating that they feel stressed when they need to
take midterm and final exams in class. In question 5, the participants mostly chose
‘either disagree’ or ‘strongly disagree’ to oppose the idea that by using only
traditional assessment methods, instructors can understand the performance and
progress of learners. In question 6, majority of the participants selected ‘agree’ or
‘strongly agree’ as an option supporting the idea that the traditional assessment
methods are not enough to assess team or collaborative learning. In questions 2, 3, 4
the participants showed a negative attitude toward the traditional assessment even
though the number of the participants who showed a positive attitude is not as low as
it is in questions 1, 5, and 6. In question 2 with the mean of 2,175, more than half of
the participants (n=28) opposed the idea by choosing either ‘disagree’ or ‘strongly
disagree’ that they prefer standardized/traditional tests to projects or take-home
exams. In question 3 with the mean of 2, most of the participants (n=30) stated that
they do not believe the traditional methods are sufficient in assessing the students. In
question 4 with the mean of 1,900, most of the participants (n=30) agreed that the
traditional assessment methods cannot assess practical skills or application of
knowledge. Question 7, on the other hand, has a distinctive feature compared to the
other questions in Part D subsection a, since in only question 7 the participants
(n=30) came up with a positive attitude toward the traditional assessment expressing

that they feel comfortable if the criteria for assessment is specified by the teachers.
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Therefore, the mean of attitude in question 7 is 2,850 which is the highest mean of
attitude in Part D subsection a. In questions 8 and 9 with the mean of 2, the
participants (n=33) displayed a negative attitude toward the traditional assessment by
indicating that the traditional assessment methods do not pay attention to the
individual needs and interests of the students and used for the assessment of learning
not the assessment for learning. In question 10, although the number of the
participants who showed a negative attitude toward the traditional assessment is
more, the number of the participants with the positive attitude is also high. That is,
25 participants selected ‘disagree’ or ‘strongly disagree’ as the option to oppose the
idea in question 10 that they are not satisfied with the grades that they received from
traditional types of assessment while 15 participants chose ‘agree’ or ‘strongly agree’
to express their positive attitude toward the traditional assessment. The same
situation is valid for question 11 that by choosing ‘disagree’ or ‘strongly disagree’ as
the option, 25 participants stated they wouldn’t prefer to use traditional assessment
methods in their English courses when they graduate and become a teacher while the
rest 15 participants selected ‘agree’ or ‘strongly agree’ for this question. In general,
except for the question 7, in all the questions the participants did not support the use

of traditional assessment methods in classes.

Table 4.18 The general mean of attitude for Part D, subsection a

Summary ltem Statistics

Mean [ Minimum | Maximum [ Range| Maximum/ |Variance| N of
Minimum Items
Item
2,123 1,700 3,350| 1,650 1,971 ,200 11
Means

Overall, as it is seen in table 4.18 above, the general mean of attitude is 2,123 for the
Part D ‘subsection a’ of the post-survey. This shows that the participants have shown

a negative attitude toward the traditional assessment methods.
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4.2.4.2 Post-survey Part D, Subsection b: Results

Part D ‘subsection b’ was designed to find out the attitudes of the participants
towards alternative assessment. The second subsection of Part D consists of 13 four-
point Likert type questions with values ranging from 1 to 4. The scorings for the
statements were as follows: Strongly Agree = 4, Agree= 3, Disagree = 2, Strongly

Disagree= 1. Table 4.19 shows the analysis of the results.

Table 4.19Results of the questions in post survey Part D, sub-section b

Mean | N of Items
Item Means | 3,212 13
Statements N M SD Answer Choices f %

| think self- Disagree 4 10,0
assessment through 49 31250 56330 Agree 27 675
reflecting on my
work is useful in Strongly Agree 9 225
our Courses.

Strongly Disagree 2,5
| think peer- 40 2,9250 ,69384 Disagree 8 20,0
assessment is useful
in our courses. Agree 24 60,0

Strongly Agree 7 175
| prefer to be Strongly Disagree 2,5
assessed by a series .
of tasks throughout 40  3,1250 ,68641 Disagree 4 10,0
the semester instead Agree 24 60,0
of being assessed by Strongly Agree 11 275
just a midterm and a
final.
| think both Disagree 4 10,0
traditional and 40 33750 66747 Agree 17 425
alternative
assessment methods Strongly Agree 19 475

should be used in
combination in a
course.
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Table 4.19Results of the questions in post survey Part D, sub-section b (continued)

Statements N M SD Answer Choices f %
| am more Strongly Disagree 1 25
5 motivated by 40 3,1000 ,70892 Disagree 5 125
alternative
assessment Agree 23 57,5
methods. Strongly Agree 11 275
Alternative Strongly Disagree 1 25
assessment methods 40 32250 65974 Disagree 2 50
help me to become
6 a more autonomous Agree 24 60,0
learner. Strongly Agree 13 325
| think alternative Strongly Disagree 15 37,5
7 assessmentmethods 45 39500 70711 Disagree 21 525
do not help me to
improve myself Agree 3 75
more than the Strongly Agree 1 2,5
traditional
assessment methods
do.
| would like to see Disagree 3 75
g more applicationsof 40 31500 53349 Agree 28 70,0
alternative
assessment methods Strongly Agree 9 225

in our courses.

Alternative Disagree 4 10,0
g assessmentmethods ,o 35500 63043  Agree 22 550

provide authentic

and continuous Strongly Agree 14 350

assessment of
students’ progress.
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Table 4.19Results of the questions in post survey Part D, sub-section b (continued)

Statements N M SD Answer Choices f %

| think in alternative Disagree 2 50

10 assessmentmethods 45 39750 55412 Agree 25 62,5
students get more

detailed and Strongly Agree 13 32,5

practical feedback
compared to
traditional
assessment
methods.

11 Alternative Disagree 1 25
assessment methods 5 33750 54006 Agree 23 575
provide students the
opportunity to Strongly Agree 16 40,0
interact with their
teachers and
classmates during
the
teaching/learning
process.

| believe alternative Strongly Disagree 12 30,0
assessment methods )

do not improve my 40  3,2250 ,57679 Disagree 25 625
critical thinking Agree 3 75
skills more than the

traditional

assessment methods

do.

12

I would like to use Disagree 2 50

alternative 40 33500 57957 Agree 22 550
assessment methods

in my English Strongly Agree 16 40,0
courses when |

graduate and

become a teacher.

13

Note. N = number, M = mean, SD = standard deviation, f= frequency
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In all the questions of Part D subsection b, the participants displayed a positive
attitude toward the alternative assessment methods. While the highest mean of
attitude is 3,375, the lowest mean of attitude is 2,925 among all the questions in Part
D section b. In questions 1, 4, 8, 9, 10, 11 and 13, none of the participants selected
‘strongly disagree’ as the option. In questions 1 and 2, the participants expressed that
self-assessment (n=36) and pair-assessment (n=31) are useful in their courses. In
question 3, the participants (n=35) indicated that they prefer to be assessed by a
series of tasks throughout the semester instead of being assessed by just a midterm
and a final exam. Although in question 5, 34 participants stated that alternative
assessment methods motivated them more than the other assessment methods, in
question 4, 36 participants stated that both traditional and alternative assessment
methods should be combined in a course. That is, while the mean of attitude in
question 5 is 3,100, the mean of attitude in question 4 is 3,375. The results of the
analysis in question 4 and 5 show that besides having a positive attitude toward the
alternative assessment, much more participants are willing to support the idea that
the traditional and alternative assessment are used in combination in a course. In
questions 6 and 8, the participants (n=37) mentioned that alternative assessment
methods help them to become a more autonomous learner and so they would like to
see more applications of alternative assessment methods in their courses. In question
7, majority of the participants (n=36) selected either ‘disagree’ or ‘strongly disagree’;
therefore, they think that the alternative assessment methods help them to improve
themselves more than the traditional assessment methods do. In question 9, most of
the participants (n=36) believe that alternative assessment methods provide authentic
and continuous assessment of students’ progress. In question 10, the participants
(n=38) stated that in alternative assessment methods the students get more detailed
and practical feedback compared to the traditional assessment methods. In question
11, except for one participant, all the participants indicated that alternative
assessment methods enable interaction of the students with their classmates and
instructors. In question 12, almost all the participants (n=37) disagreed with the idea
that alternative assessment methods do not improve their critical thinking skills more
than the traditional assessment methods do. Most importantly, after the task

implementation process, as pre-service teachers, in question 13, almost all the
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participants (n=38) pointed out that they would like to use alternative assessment

methods in their English courses when they start teaching full-time.

Table 4.20 The general mean of attitude for Part D, subsection b

Summary Item Statistics

Mean [ Minimum | Maximum [ Range [ Maximum/ |Variance| N of
Minimum Items

Item
3,212 2,925 3,375 ,450 1,154 ,016 13

Means

Overall, as it is shown in table 4.20 above, the general mean of the attitude in Part D

‘subsection b’ of the post survey is 3,212, which means that the participants

displayed a positive attitude toward the alternative assessment methods.

4.2.4.3 Post-survey Part D, Subsection c: Results

In Part D ‘subsection ¢’ of the post-survey, the results of the analysis reveal the

attitudes of the participants towards the online assessment. The third subsection of

Part D is composed of 15 four-point Likert type questions with values ranging from 1

to 4. The scorings for the statements were as follows: Strongly Agree = 4, Agree= 3,

Disagree = 2, Strongly Disagree= 1. Table 4.21 shows the analysis of the results.
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Table 4.21Results of the questions in post survey Part D, sub-section ¢

Mean | N of Items
Item Means| 2,983 15

Statements N M SD Answer Choices f %
| prefer being Disagree 17 425
assessed by the use 49 57750 76753 Agree 15 375
of technology
instead of paper Strongly Agree 8 20,0

based tests.

| think the exams Disagree 14 350
should also be

integrated with the 40 2,7250 59861 Agree 23 575
technology. Strongly Agree 3 75
| prefer to receive Disagree 3 75
private online 40 34500 63851 Agree 16 40,0
feedback instead of ’ ’ g ’
getting it in front of Strongly Agree 21 525
my classmates.

| think online Disagree 8 20,0
assessment methods

skills in English Strongly Agree 4 10,0
through computer-

based testing better

than other

assessment

methods.

| prefer traditional Strongly Disagree 5 12,5
assessm(_ent methods 40 28500 ,62224 Disagree 24 60.0
over online

assessment. Agree 11 27,5
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Table 4.21 Results of the questions in post survey Part D, sub-section ¢ (continued)

compared to
traditional tests.

131

Statements N M SD Answer Choices f %
| prefer online Disagree 11 275
assessment methods 45 58750 64708 Agree 23 575
since | can have
6 access to my Strongly Agree 6 15,0
classmates’ work
whenever and
wherever | want.
NA 2 5,0
| think online 40 29750 ,94699 Strongly Disagree 1 2,5
7 assess_men_t tools_ Disagree 3 75
save time in getting
feedback. Agree 24 60,0
Strongly Agree 10 250
| think online Disagree 4 10,0
assessment methods 45 30750 52563 Agree 29 725
are useful in
8 assessing Strongly Agree 7 17,5
collaboration and
team work among
learners.
| believe it is better Strongly Disagree 1 2,5
to b_e assessed 40 2,9000 ,70892 Disagree 9 22,5
9 online because the Agree 23 575
teachers can appeal
to different types of Strongly Agree 7 175
learners.
| feel more relaxed Disagree 10 25,0
10 and comfortable 40 13,0000 71611 Agree 20 50,0
when | am being
assessed online Strongly Agree 10 25,0



Table 4.21 Results of the questions in post survey Part D, sub-section ¢ (continued)

Statements N M SD Answer Choices f %

| think online Disagree 8 200

assessment is

helpful because 40  3,0500 ,67748 Agree 22 55,0
11 teachers and Strongly Agree 10 250

learners do not have

to be in the same

physical space.

I think online Strongly Disagree 2 5,0
12 assessmentismore 40 27500 74248 Disagree 11 275

suitable to assess

English language Agree 22 550

and teaching skills. Strongly Agree 5 125

) Strongly Disagree 16 40,0
| believe | do not :
13 have enough 40 3,3000 ,64847 Disagree 20 50,0

computer skills to Agree 4 10,0
be assessed online.

| think online Disagree 7 175

assessment can

provide authentic 40 29750 57679 Agree 20 675
14 tools that other Strongly Agree 6 150

assessment methods
cannot provide in
English
methodology
courses.

I would like to use Disagree ° 12,5
15 online assessment 40  3,1500 ,62224 Agree 24 60,0

methods in my

English courses Strongly Agree 11 275

when | graduate and
become a teacher.

Note. N = number, M = mean, SD = standard deviation, f= frequency
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Except for the questions 1, 2 and 12, the participants displayed a positive attitude
toward the online assessment methods. In question 1, 2 and 12, the participants
showed a positive attitude as well but the number of the participants who took a
negative attitude toward the online assessment is also high for these three questions.
In question 1, while 23 participants stated that they prefer being assessed by the use
of technology instead of paper based tests by selecting either ‘agree’ or ‘strongly
agree’ as an option, 17 participants chose ‘disagree’ or ‘strongly disagree’. In
question 2, the participants (n=26) supported the idea that the exams should be
integrated with the technology but 14 participants stated their opinions in the
opposite direction. In question 12, while 27 participants believed that online
assessment is more suitable to assess English language and teaching skills, 13
participants showed a negative attitude toward the use of online assessment methods.
In all the other questions except for the aforementioned three questions, the
participants took a positive attitude toward the online assessment. In question 3,
almost all the participants (n=37) stated that they prefer to receive private online
feedback instead of getting it in front of their classmates. The analysis of the question
4 shows that the participants (n=32) believe online assessment methods can assess
specific skills in English through computer-based testing better than other assessment
methods. In question 5, most of the participants (n=29) opposed the idea that they
prefer traditional assessment methods over online assessment. In question 6, the
participants (n=29) stated that since they can see other students’ work at any time
and place, they prefer online assessment methods. In question 7 and 8, the
participants expressed that online assessment tools can be time saving in getting
feedback (n=34) and useful in assessing collaboration and team work among learners
(n=36). In question 9 and 10, most of the participants (n=30) believe that online
assessment is better as it appeals to various types of learners and makes people feel
more comfortable. In question 11 and 12, the participants (n=32 for question 11 and
n=27 for question 12) think that online assessment is helpful since it is practical in
terms of not requiring the teachers and the students to be in the same physical place
and more suitable to assess English language and teaching skills. In question 12;
however, the number of participants (n=13) who selected ‘disagree’ or ‘strongly
disagree’ is also high. This result shows that some of the participants do not think

that online assessment methods are more suitable for assessing language and
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teaching skills. The majority of the participants (n=36) disagreed with the idea in
question 13 that they did not have enough computer skills to be assessed online. In
question 14, most of the participants (n=33) indicated that the online assessment
methods are unique in providing authentic tools in English methodology courses.
The most important of all, as the participants are ELT students, 35 participants stated
that they would like to use online assessment methods in their English courses when

they graduate and become a teacher.

Table 4.22The general mean of attitude for Part D, subsection c

Summary Item Statistics

Mean [ Minimum | Maximum [ Range| Maximum/ |Variance| N of

Minimum Items

em —1o083|  2725|  3450| 725 1266| 041 15
Means

Ultimately, the general mean of attitude in Part D ‘subsection ¢’ of the post-survey is
2,983. This result of the analysis shows that the participants of the present study
showed a positive attitude toward the online assessment methods. Compared to the
general mean of attitude in Part D ‘subsection b’ which is 3,212, the participants
have a more positive attitude toward the alternative assessment methods than they do
to online assessment methods.

4.2.5 Post-survey Part E: Results

In post-survey part E, there are 3 open ended questions designed in order to gather
qualitative data on the attitudes of the participants both as a student and teacher
toward the use of assessment types: a) traditional, b) alternative, c) online in their
methodology courses. Since the question 1 in part E of the post-survey is the same
with the question 1 in the pre-survey part E, the researcher had the opportunity to
compare the participants’ attitude differences toward the assessment types which
may occur after the tasks were implemented. As for the question 2, the participants
were supposed to answer the previous question from the perspective of a teacher this
time. The question 3 was designed to give the participants the opportunity to ask
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their further questions or add their comments if any. The data of the post-survey part
E collected and analyzed by the researcher is shown below under each question

asked within Part E. (Please, see Appendix D for Part E of the post-survey)

4.2.5.1 Which one of the following assessments do you prefer as a student in
your methodology courses? Why?

a. Traditional (paper based, one shot tests)

b. Alternative (ongoing assessment of student progress with authentic

materials)

c. Online (doing tasks online and getting feedback online)

In question 1 of post-survey the Part E, just like it was in the pre-survey part E
question 1, the participants were asked to select one of the assessment types listed
above and explain the reasons for their selection as a student. The results of the data

are shown in table 4.23 and figure 4.27.

Table 4.23The choice of participants among three assessment types: Post-survey

Case Summary

Cases
Valid Missing Total
N | Percent [ N | Percent| N | Percent
$Post_E_assessments®|37| 92,5%| 3| 7,5%|40]100,0%
a. Dichotomy group tabulated at value 1.

As it is seen in table 4.23, except for three participants, all the participants (n=37)
selected one option or more than one option among the three assessment types.
Therefore, 92,5% of the participants’ responses are valid and included in the

analysis.

In total, the number of the options for all the three assessment types is 37 x 3 = 111.
That is, since there are three options that every participant can select, in total the 37
participants could select 111 options. Among these 111 options, the participants

selected 54 options. Therefore, it is seen that not all the participants chose more than
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one option. The distribution of these options among the three assessment types are

shown below in figure 4.27:

Distribution of Multiple Answers

W POST_E_1_tradional
B POST_E_1_alternative
CJPOST_E_1_online

Figure 4.27 The distribution of participants’ choice in assessment types: Post-survey,

Part E, Question 1

In figure 4.27 above, it is seen that since 24 participants chose it, alternative
assessment is the most preferred assessment type. Comparing the rest two assessment
types, it is seen that online assessment is the second mostly preferred assessment
type with 21 participants while the traditional assessment is the least preferred

assessment type chosen by 9 participants.

During the analysis process, the initial categorization of the participants’ responses
on their preferences of the assessment types was made and these initial categories
were placed under the basic themes. The basic themes and each category will be
discussed in their own section according to the assessment type it belongs:

a) Perceptions toward the Traditional Assessment:According to the analysis of
the participants’ responses, 9 participants selected the traditional assessment as their
preference for their methodology courses; therefore, traditional assessment methods
are the least preferred assessment type. The reasons why they preferred to be
assessed by the traditional methods were categorized under 2 basic categories: 1)
Traditional assessment leads to success and 2) Traditional assessment is more

comfortable.

136



a.l.) Traditional assessment leads to success:

The analysis of the students’ responses shows that the participants believe the
traditional assessment leads to success. According to the participants, being aware of
the fact that they need to take the exams makes them study harder and also the
participants do not believe in the effectiveness of the tasks compared to the
traditional exams. The comments of the participants revealing that they believe in the
success of the traditional assessment methods are given below:

Traditional assessment is the most successful type. If students know that they
have toattend the exams, they prepare themselves better(Participant 2,
Female, 11/12/2013).

Although 1 did all the tasks, I still got really low grade from midterm so there
is noneed for the tasks if they don’t help us to learn(Participant 39, Female,
11/12/2013).

The comments above make it clear that the participants believe the traditional
assessment methods are the most successful assessment type.

a.2.) Traditional assessment is more comfortable

The participants’ responses indicate that they think the traditional assessment
methods make the students feel more comfortable. The participants also pointed out
that they are familiar with the traditional assessment methods the most and they don’t

believe in the necessity of the tasks as displayed in their comments:

In all my school life, | have been assessed by traditional methods and | am
used to it. Also, not all the students have enough technological
skills(Participant 11, Female, 11/12/2013).

| feel more comfortable with traditional methods because | am used to
them(Participant 36, Female, 11/12/2013).

Just like the comments show, as students, the participants support the use of the

traditional assessment methods in their methodology courses.
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b) Perceptions toward the Alternative Assessment: As a result of the analysis, 24
participants preferred alternative assessment methods for their methodology courses.
Considering the number of the participants, it can be said that alternative assessment
methods are the most preferred type of assessment. The reasons why they made their
choice on alternative assessment methods were categorized under 3 basic categories:
1)Alternative assessment methods focus on process, 2) Alternative assessment
methods can assess the four language skills, and 3) Alternative assessment methods

are more effective.

b.1.) Alternative assessment focuses on process:

According to the analysis of the participants’ responses,they support the idea that in
alternative assessment methods the participants are assessed for the whole learning
process. They mentioned that it is more effective for both the teacher and the
students to see the improvement in learning. Also, since the alternative assessment
methods give importance to the students’ performance through the process, the
students learn in a more productive way. What the students mentioned related to this

issue was given below:
It is more useful for students and teachers to have an idea about students’
progress(Participant 2, Female, 19/12/2013).
It pays attention to the process not just the result. Therefore, better learning
occurs(Participant 23, Female, 11/12/2013).
Alternative methods assess the performance of the students through the whole

term notjust once in an exam(Participant 16, Male, 11/12/2013).

The comments above show that the participants believe it is better to assess the

students during the process while the learning occurs.
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b.2.) Alternative assessment can assess the four language skills

Another reason indicated by the participants is that they think the alternative
assessment methods are capable of assessing all the four language skills. The
participants emphasized that traditional assessment methods cannot assess the
students from all aspects; however, alternative assessment methods can assess the
knowledge and various skills of the students. The students’ responses on why they
believed the alternative assessment methods can assess the four language skills were

shown below:

Alternative assessment addresses the variety of skills so it appeals to every
student(Participant 6, Female, 11/12/2013).

Traditional methods don’t assess the true skills and the knowledge of the
students but alternative methods can assess all four skills
(Participant 29, Female, 11/12/2013).

The participants’ comments above show that the alternative assessment is
advantageous since these methods could assess all the skills and knowledge of the

students accurately.

b.3.) Alternative assessment is more effective

The participants indicated that alternative assessment methods are more effective
compared to the traditional and online assessment methods. They stated that
traditional methods can put pressure on the students and online methods cannot
create the same positive effect as the face-to-face methods can. Additively,
participants emphasized that with online methods, the students may need to deal with
technical problems. The participants suggested that the traditional methods and
alternative methods could be combined since they believe the traditional methods are

not adequate alone for the students to get better education.
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Since traditional methods are stressful and can’t assess the students truly and
theonline methods can’t be as effective as face-to-face assessments, | prefer

alternativeassessments (Participant 15, Female, 11/12/2013).

| prefer alternative not online because in online assessments you can face
technical problems(Participant 5, Female, 11/12/2013).

There should be alternative assessment methods in addition to traditional ones
(Participant 24, Female, 11/12/2013).

As seen in the comments above, the participants believe that the alternative
assessment methods are better in terms of effectiveness in various aspects such as
being less stressful, not creating technical problems and assessing the true
performance of the students.

c) Perceptions toward the Online Assessment:

The analysis of the participants’ responses reveals that 21 participants chose to be
assessed by the online assessment methods in their methodology courses. The
reasons that the participants gave in their answers on why they preferred online
assessment were categorized under 3 basic categories: 1) Online assessment saves
time, 2) Online assessment is less stressful, and 3) Online assessment provides

various sources.

c.1.) Online assessment saves time

While indicating why they preferred online assessment methods, the participants said
that online assessment is time saving and can provide immediate feedback.They
mentioned that it is easier to get feedback in online assessment methods and it saves
both teachers’ and students’ time. The comments of the participants below reveal

why the participants made their choice on the online assessment methods:
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Online assessment is a more efficient way of managing time(Participant 32,
Female, 11/12/2013).

It saves time and better in receiving and giving feedback(Participant 10,
Female, 11/12/2013).

It is seen in the comments above that the participants take their side according to how
practical a method is. Since with online assessment methods it is easier to save time

and get immediate feedback, they preferred online methods.

c.2.) Online assessment is less stressful

Another reason that the participants came up with while explaining why they
preferred online assessment method is they think online methods are less stressful.
They believe the students feel more comfortable and freer so their motivation is
higher when assessed online. Additively, they think that they do not feel under
pressure since the students’ assessment is examined while the students and the
instructor are not in the same physical place. The comments of the students made in

relation to why they preferred online assessment were as follows:

Online assessments make me feel more comfortable and relaxed since | am not
doing anything in front of my instructors or other students(Participant 33,
Female, 11/12/2013).

I didn’t feel under pressure and I liked the course thanks to the online tasks

(Participant 38, Female, 11/12/2013).
Considering the comments above, it is seen that the participants selected online

assessment methods since they feel relaxed when assessed online. They also indicate

it is better to get immediate feedback instead of getting feedback in traditional ways.

141



c.3.) Online assessment provides various sources

The participants pointed out that they preferred online assessment methods since
online methods provide various sources that the participants can use. In their
responses, the participants mentioned that it is possible to prepare assignments
making use of numerous sources which helps the students to learn the subject better.

The comments that the participants made on this issue were as follows:

Students can prepare their tasks in a comfortable environment making use of
various sources (images, videos etc) so they become aware of the subject in
details (Participant 13, Female, 11/12/2013).

| would do everything online if I had chance. We can make use of lots of

sources while preparing our assignments (Participant 9, Female, 11/12/2013).

As shown in the comments above, the participants selected online assessment
methods since they think it is better to make use of various sources while being

assessed as it increases the students’ knowledge on the target subject.

4.2.5.2 Which one of the following assessments do you prefer as a teacher in

your language courses? Why?

a. Traditional (paper based, one shot tests)

b. Alternative (ongoing assessment of student progress with authentic

materials)
c. Online (doing tasks online and getting feedback online)

In the question 2 of the post-survey part E, the students were expected select the
assessment type they would prefer in their language courses if they were English
teachers and explain the reasons of their choice. The results of the data analysis for

question 2 are displayed in table 4.24 and figure 4.28.
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Table 4.24 The choice of participants among three assessment types as a teacher

Case Summary

Cases
Valid Missing Total
N | Percent [N [ Percent| N | Percent
$Post E 2 assessments®|38| 95,0%| 2| 5,0%|40(100,0%

As it is seen in table 4.24, except for two participants, all the participants (n=38)
selected one option or more than one option among the three assessment types.
Therefore, 95% of the participants’ responses are valid and included in the analysis.

In total, the number of the options for all the three assessment types is 38x3=114.
That is, since there are three options that every participant can select, in total the 38
participants could select 114 options. Among these 114 options, the participants
selected 62 options. Therefore, it is seen, not all the participants chose more than
one option. The distribution of these options among the three assessment types are

shown below in figure 4.28:

Distribution of Multiple Answers

W POST_E_2_tradtional
B POST_E_2_alternative
CIPOST_E_2_online

Figure 4.28 The distribution of participants’ choice in assessment types: Post-survey,

Part E, Question 2

As shown in figure 4.28 above, with 29 participants who chose alternative
assessment as their preference for their language courses, the alternative assessment
is the type of assessment preferred the most by the participants. Between the rest two

of the assessment types, online assessment is the second most preferred assessment
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type since 21 participants selected it for their language courses while the traditional
assessment is the least preferred assessment type with the 12 participants. In the
analysis process, the participants’ responses were initially categorized according to
their preferences of the assessment types and the initial categories were given under
the basic themes. Each basic theme and its categories will be discussed in their own

section that they belong:

a) Perceptions toward the Traditional Assessment:

The analysis of the participants’ responses shows that as pre-service teachers 12
participants would rather assess their students with the traditional methods. Since
only 12 participants selected the traditional assessment methods, these methods are
the least preferred type. Most of the participants who chose traditional assessment
methods did not come up with reasons for their choice; therefore, a category couldn’t

be formed. Nevertheless, one of the participants gave a reason for his/her choice:

You will get the same salary with the teachers who use traditional assessment
types. So no need to bother(Participant 36, Female, 11/12/2013).

As it is seen, the number of the participants who wanted to assess the students via the

traditional assessment methods is very low.
b)Perceptions toward the Alternative Assessment:

According to the analysis, the students’ responses reveal that as teachers, 29
participants selected alternative assessment to use in their methodology courses,
which means alternative assessment is the mostly preferred assessment type. The
reasons that the participants mentioned in their responses on why they preferred
alternative assessment were categorized under 2 basic categories: 1)Alternative
assessment shows student performance and 2)Alternative assessment is more

effective.
b.1.) Alternative assessment focuses on process

The participants preferred alternative assessment as teachers in their methodology

courses because they think alternative assessment shows performance of the students.
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They believe the alternative assessment methods are better in giving the opportunity
to the teachers to see what their students have or not learned and through this process
the students can practice their knowledge and display how productive they are.
Therefore, the teachers could get more explicit knowledge about the students’
progress. The comments of the participants as teachers explaining why they selected

alternative assessment methods were given below:

It is more suitable for students and teacher can understand students’
deficiencies(Participant 40, Female, 11/12/2013).

| want my students to show their creativity and practice what they learned in
the process(Participant 19, Male, 11/12/2013).

Rather than assessing students with only one paper, ongoing assessment
provides moreaccurate idea about the students(Participant 3, Female,
11/12/2013).

As expressed in the comments above, the participants wanted to assess their students
with alternative methods since these methods focus on the process of the students’
learning not on the product. Hence, the students are not just assessed to see whether
they have learned what has been taught or not but they are assessed for learning; that

is, they learn not only in class hours but also while they are assessed.
b.2.) Alternative assessment is more effective

Another reason the participants mentioned is that they think alternative assessment is
more effective when compared to the traditional and online assessment methods.
According to the participants, alternative assessment is better since it both gives
chance for the face-to-face interaction and does not assess the students with one-shot
tests. Additively, the participants pointed out that with alternative assessment,
authentic materials can be used and students’ language skills could be increased.
Moreover, the students stated that online assessment does not provide a classroom
environment and it could be distractive for the students. Traditional assessment

methods are not adequate to teach and grade. As a result of this comparison, the
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participants selected alternative assessment as their preference for the methodology

courses. The comments of the participants on this issue are as follows:

For language learning, classroom environment is necessary especially for
communication purposes. Therefore, since traditional methods are poor, the
betterway is to use the alternative assessment methods(Participant 37,
Female, 11/12/2013).

Being full online could distract the students and the traditional ones are not
enough in learning or grading so the alternative is better(Participant 25,
Female, 11/12/2013).

We can improve our students’ language skills(Participant 7, Female,
11/12/2013).

The comments above reveal that as pre-service teachers, the participants would
prefer to assess their students with the alternative methods than online or traditional

methods.
c) Perceptions toward the Online Assessment:

According to the results of the analysis, as pre-service teachers, 21 participants
mentioned that they would like to assess their students with the online methods in
their methodology courses. The reasons the participants gave for their choice were
categorized under 3 basic categories: 1) Online assessment saves time, 2) Online

assessment is less stressful, and 3) Online assessment is motivating.

c.1.) Online Assessment saves time

The participants stated that they prefer to assess their students via online methods
since they are time saving. When they are online, the students can get feedback from
their teachers immediately. Therefore, the participants supported the use of online

assessment methods with the comments below:

I can check my students’ work and give feedback via internet whenever and

wherever | want(Participant 35, Female, 11/12/2013).
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It saves both the students’ and my time(Participant 27, Female, 11/12/2013).

As also seen in the comments above, the participants support the use of the online

assessment methods for practical reasons.
c.2.) Online Assessment is less stressful

Another reason why the participants would rather assess their students with online
methods is that they believe online assessment methods cause less stress. The
participants stated that since both the students and the teacher feel more comfortable,
the teachers could get to know their students much better. The comments with which
the participants explained why they preferred online assessment methods were as

follows:

| can know my students better because the online environment is more stress-
free(Participant 34, Female, 11/12/2013).

This is the way that we can make students feel comfortable in a
course(Participant 30, Female, 11/12/2013).

The comments clarify that the participants think online assessment methods do not

put much pressure on the students which makes learning more stress-free.
c.3.) Online Assessment is motivating

The participants preferred online assessment methods since they believe online
methods motivate the students to learn. Moreover, the participants think that online
methods provide many options which could gather students’ attention. The

comments of the participants displaying the reasons for their choice are given below:
“l want my students to be more motivated and enthusiastic about my lesson
(Participant 26, Male, 11/12/2013).

There are more options to attract the students(Participant 19, Female,
11/12/2013).
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Considering the comments above, it can be said that the participants believe the
online assessment methods are stimulating which is an important characteristic in

learning.

4.2.5.3Any other comments or questions to the researcher?

In the Part E question 3 of the post-survey, the participants were requested to reveal
their comments and suggestions on integrating technology to courses for the
purposes of assessment. The comments and suggestions of the participants made

were as follows:

4.2.5.3.1 Comments

In their responses, the participants mostly commented on tasks, Web 2.0 tools, and
reflection papers used in the course ‘ELT Methods I’ with which the data for the
present study is collected. In addition, the participants made comments in general on
the integration of technology to their courses. A participant who commented on the
technology being integrated to courses mentioned that technology being supported
by the government changes the quality of education in a positive way. Another
participant stated that technology is a need of our age and people of this age enjoy
technology. In addition, one of the participants mentioned that integrating technology
to their courses affected the learning better. A participant who made comment on the
technological tools used in the course ‘ELT Methods I’ emphasized that the tools
were very motivating since they reveal the students’ creativity; however, the
reflection papers were not helpful for them. Another participant who stated his/her
opinion on the Web 2.0 tools said that tools made their lessons more effective and
interesting; therefore, s’he wanted to use these tools in his/her own courses in the
future. One of the participants commenting on the both tasks and tools explained that
even if the tasks seemed time-consuming at the beginning, later on s/he felt that s/he
was very pleased to learn how to use these tools since s/he wouldn’t have tried and
learned how to use these tools on her own. S/he also stated that she realized how
beneficial these tasks are since s/he was not aware of them before. Another
participant who commented on the tasks said that the tasks motivated them, raised
their creativity and made the course content clearer. Supporting the previous

comments, one participant pointed out that the tasks helped them to understand the
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subject better and learn a lot of web tools, which was very encouraging for him/her
to use technology more.Together with the positive comments on the task
implementation process like ‘taking a course in which technology is used was quite
interesting’ and ‘this methodology course with online tasks was really effective’, the
participants emphasized that as pre-service teachers, they need to learn how to

integrate technology to their courses.

4.2.5.3.2 Suggestions

As for the suggestions,one of the participants stated that technology integration
should start from the primary schools since the participant claimed that s’/he was not
assessed with technological tools until the university. Another participant suggested
that the share of the tasks out of the overall course grade should be increased so that
the students could focus on the tasks rather than studying for the exams. In addition,
one participant proposed that how to use the tools should be taught beforehand.
Moreover, another participant said that in order learning not to be boring, technology
should be used for assessment purposes. Knowing that technology develops very
fast, one of the participants highlighted that technology should be integrated to their

courses for them to improve themselves.

Considering the comments and suggestions of the participants, they displayed a
positive attitude toward the integration of technology to their courses as the students

are aware of the fact that we live in the technology era.

4.3 Pre-Survey and Post-Survey Comparison Results

The parts which were the same in the pre-survey and post-survey of the present study
were Part A, C and D. In addition, the first question in Part E of the pre-survey and
post-survey were the same as well. Those three parts except for Part E were analyzed
via SPSS version 20.0 by conducting the Shapiro Wilks Test and Mann Whitney
Test. In the analysis process, first the Shapiro Wilks test was implemented to see
whether there was a normal distribution with the data. The analysis showed that there
was not a normal distribution with the data; therefore, Independent Sample T-test

was not used. Instead, the non-parametric equivalent of the Independent Sample T-
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test, Mann Whitney Test was carried out to see if there were significant difference
between the same questions in the pre-survey and post-survey. The open-ended
questions in part E; on the other hand, were analyzed via constant comparative
method. The results of the analysis for each common part in pre-survey and post-

survey were given below:

4.3.1 Pre-Survey and Post-Survey Part C: Comparison Results

In this section, the responses of the participants for Part C of pre- and post-survey
was compared to see if there are any changes in the participants’ attitudes before and
after the task implementation process and the results of the analysis were presented.
In both pre-survey and post-survey, Part C was composed of the same 10 questions
designed on four point Likert scale. The questions were designed to reveal the
attitudes of the participants toward technology before and after the task
implementation process. The results of the analysis display that in Part C of the pre-
survey, the general mean was 3,103 while in Part C of the post-survey the general
mean was 3,150. This shows that even if in both of the surveys the participants had a
positive attitude toward technology, in the post-survey the participants had a more
positive attitude toward the use of technology after the task implementation. The

results of the analysis were given in Table 4.25 below:
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Table 4.25Mean Value comparison of pre- survey Part C statements and post- survey

Part C
- O
Pre 25 552 Test
Statements I:)or N M §- g £ g E Type Sig
ost = B
n = 5 Z
| use the Web 2.0 Pre 40 2,6750 0,000 No
1 tools (wikis, blogs, Mann-— 5,
social networking Whitney
sites etc.) actively in Post 40 2,9500 0,000 No
my daily activities.
) Pre 40 3,0000 0,000 No
| believe | am more Mann-
2 motivated by the Whitney 175
use of technology in post 40 13,1500 0,000 No
my COUrses.
| think technology Pre 40 3,2250 0,000 No
3 should be integrated V%?R?éy 357
to our lessons more. Post 40 31500 0000 No
| learn better if I get Pre 40 3,6000 0,000 No
4 to practice what | Mann- 118
have learned with Whitney '’
the help of Post 40 3,4500 0,000 No
multimedia such as
images, videos,
maps etc.
: . Pre 40 3,0000 0,000 No
| think sharing what Mann-
5 | learn in class with Whitney 235
my classmates Post 40 2,9000 0,000 No

online is enjoyable.

151



Table 4.25Mean Value comparison of pre- survey Part C statements and post-

survey Part C (continued)

L D D >
Pre Sh 3T2  Test
Statements or N M o9 2 ED Sig
post ES 558 Tym
0s N ; g =
Pre 40 3,1000 0,000 No
6 Technological tools Mann- 315
distract me in my Whitney
learning, Post 40 3,075 0,000 No
I would like to see ~ Pre 40 13,2250 0,000 No
7 more examples of Mann- 212
the use of Whitney
technology in Post 40 3,075 0000 No
English classes.
| believe the use of Pre 40 30500 0,000 No
8 technological tools Mann- 361
improve my success Whitney
in my courses. Post 40 2975 0,000 No
Pre 40 26000 0,000 No
| think I need the Mann-
9 helpofa classmate Whitney ,010*
when lam learning  post 40 29750 0,000 No
with technology.
| would liketouse "¢ 40 35500 0,000 No
10 technology to teach Mann- o4z
English to my Whitney
students when | Post 40 34250 0,000 No
graduate.

Note. N = number, M = mean, Sig.=Significant value(p-value)
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According to the results of the Mann Whitney Test, it can be said that in Part C, there
Is a significant difference in items 1 and 9. As for item 1, while in the pre-survey the
mean value was 2,675, in post-survey, it was 2,950. Hence, the mean value of the
post-survey was higher than the pre-survey, which means the participants now use
the Web 2.0 tools (wikis, blogs, social networking sites etc.) more actively in their
daily activities after the task implementation process. In item 9, the mean value was
2,600 in pre-survey while it was 2,975 in the post-survey. This shows that since the
mean value is higher in the post-survey, the participants think they do not need the
help of a classmate when theyare learning with technology much more than they did
not need in the pre-survey.In items 2, 3, 4, 5, 6, 7, 8, the participants also showed a
positive attitude in both pre- and post- surveys but when pre- and post- survey were
compared, a significant difference between these items was not found.

Therefore, it can be said that in Part C of the pre- and post-survey, the participants
had a positive attitude toward the use of technology and after the task

implementation process, the students’ attitudes got even more positive.

4.3.2 Pre-Survey and Post-Survey Part D: Comparison Results

In this section, the responses of the participants to Part D of pre- and post-survey was
compared to see if there are any differences in the participants’ attitudes before and
after the task implementation process and the results of the analysis were presented.
Part D, in both pre- and post-survey was divided into three subsections: section a, b
and c. All three subsections of Part D were designed on a four point Likert scale. In
Part D, the questions were formed to find out the attitudes of the participants toward
the three assessment types before and after the task implementation process. While in
Part D subsection a, the participants indicated their attitudes toward the traditional
assessment, in subsection b and c, they stated their attitudes toward alternative and
online assessment respectively. The results of the analysis were given under each

subsection separately below:
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4.3.2.1 Pre-Survey and Post-Survey Part D Subsection a Comparison Results

In Subsection a of Part D, the responses of the participants to pre- and post-survey
was compared and analyzed to see whether the participants’ attitudes toward the use
of traditional assessment has changed after the tasks were implemented. The
Subsection a of Part D consists of 11 same questions in pre- and post-survey. The
analysis shows that in pre-survey the mean value was 2,223 while in post-survey the
mean was 2,123, which clarifies that the participants had a negative attitude toward
the use of traditional assessment in both pre- and post-surveys. In post survey, since
the mean value is lower than that of pre-survey, it can be said that in post-survey, the
participants’ attitude got more negative after the tasks were implemented. The results

of the analysis were displayed in Table 4.26 below:

Table 4.26Comparison of Mean Values of pre- survey Part D, sub-section a,

statements and post- survey Part D, sub-section a

L S D >
Pre °H 533
= 2382 Test :
Statements or N M Q@ =ZEDR Sig
Post 2 gs5x TYPe
| feel under pressure Pre 40 1,9500 0,000 No
1 when | have to take Mann- 118
the midterms and Whitney '’
finals in class. Post 40 11,7000 0,000 No
| prefer Pre 40 2,4250 0,000 No
o standardized/traditio Mann- — \og
nal tests to projects Whitney
or take-home Post 40 2,750 0,000 No
exams.
| believe the Pre 40 2,0500 0,000 No
3 traditional measures Mann- 375
are adequate to Whitney

assess the students. Post 40 2,0000 0,000 No
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Table 4.26Comparison of Mean Values of pre- survey Part D, sub-section a,

statements and post- survey Part D, sub-section a (continued)

Statements

I think traditional

4 assessment methods
cannot assess
practical skills or
application of
knowledge.

| believe by using

5 only traditional
assessment
methods, instructors
can understand the
performance and
progress of learners.

| think the
traditional
assessment methods

6 are not enough to
assess team or
collaborative
learning

| feel secure when
the nature of the
criteria for

7 assessment is
specified by the
teachers not the
students.

Pre
or
Post

Pre

Post

Pre

Post

Pre

Post

Pre

Post

N

40

40

40

40

40

40

40

40

M

2,1250

1,9000

1,8000

1,7500

1,8250

1,8500

2,7000

2,8500
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0,000

0,000

0,000

0,000

0,000

0,000

Shapiro-
Wilks Sig.

Distributed
Normally

Z
o

No

No

No

No

No

No

No

Yes/No

Test
Type

Mann-
Whitney

Mann-
Whitney

Mann-
Whitney

Mann-
Whitney

Sig

,090

,398

,499

,280



Table 4.26Comparison of Mean Values of pre- survey Part D, sub-section a,
statements and post- survey Part D, sub-section a (continued)

L S @ >
Pre g » 3% § Test
Statements or N M S¢ TETQ T Sig
Post Sz 59> ype
The traditional Pre 40 2,0250 No
assessment methods
8 do not pay attention Mann-
to the individual Post 40 2,0000 No  Whitney ,321
needs and interests
of the students.
The traditional Pre 40 1,9500 No
methods are used Mann- 447
for the assessment Whitney  °
of learning not the ~ Post 40 2,0000 No
assessment for
learning..
| am satisfied with Pre 40 2,4000 No
the grades that | Mann-
10 receive from Whitney ,236
traditional types of ~ Post 40  2,3000 No
assessment.
| would liketouse  Pre 40 2,2250 No
traditional Mann- 392
assessment methods Whitney
11 in my English Post 40 2,2500 No

courses when |
graduate and
become a teacher.

Note. N = number, M = mean, Sig.=Significant value(p-value)

The analysis via Mann Whitney test shows that there is not a significant difference
between the items in pre-survey and post-survey in Part D Subsection a. This proves

that in items 1 to 11, after the task implementation process in post-survey, the
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participants showed a negative attitude toward the use of traditional methods for
assessment purposes as much as they did in the pre-survey before tasks were

implemented.

4.3.2.2 Pre-Survey and Post-Survey Part D Subsection b Comparison Results

In Part D Subsection b, the participants’ responses to pre- and post-survey were
compared and analyzed to find out if there are any changes in the participants’
attitudes toward the use of alternative assessment before and after the task
implementation process. In both pre- and post- survey, Part D Subsection b included
13 same questions. The Comparison results of the Part D Subsection b in pre- and
post- survey shows that the general mean was 3,083 in the pre-survey while it was
3,212 in the post-survey. This makes it clear that the participants took a positive
attitude toward the use of alternative assessment in both pre- and post-surveys.
However, since the general mean of post-survey was higher than pre-survey in Part
D subsection b, it is understood that the students had a more positive attitude after
the tasks were implemented. The results of the analysis were shown in Table 4.27

below:

157



Table 4.27Comparison of Mean Values of pre- survey Part D, sub-section b,

statements and post- survey Part D, sub-section b

L S @ >
Pre £EH 5T 2 Test
Statements or N M S¢ LTETQ T Sig
Post =S 38> ype
n AZ
| think self- Pre 40 3,0000 0,000 No
assessment through Mann- 239
reflecting on my Whitney
work is useful in Post 40 3,1250 0,000 No
our courses.
| think peer- Pre 40 3,0250 0,000 No
. Mann-
assessment is useful ) 212
in our courses Whitney
' Post 40 2,9250 0,000 No
| prefer to be Pre 40 29250 0,000 No
assessed by a series Mann- 195
of tasks throughout Whitney '’
the semester instead Post 40 3,1250 0,000  No
of being assessed by
just a midterm and a
final.
| think both Pre 40 3,4250 0,000 No
traditional and Mann- 425
alternative Whitney
assessment methods Post 40 33750 0,000 No
should be used in
combination in a
course.
| am more Pre 40 2,9250 0,000 No
motivated by Mann- 111
alternative Whitney
assessment Post 40 3,1000 0,000 No
methods.
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Table 4.27 Comparison of Mean Values of pre- survey Part D, sub-section b,

statements and post- survey Part D, sub-section b (continued)

L S D >
Pre O 3TZ2  Test
Statements or N M SQ TETQ T Sig
Post &S 82> ype
Alternative Pre 40 2,8500 0,000 No
assessment methods Mann- 005*
help me to become -
a more autonomous oSt 40 32250 0,000 No  Whitney
learner.
| think alternative Pre. 40 2,8000 0,000 No
assessment methods Mann- 020%
do not help me to Whitney
7 improve myself Post 40 3,2500 0,000 No
more than the
traditional
assessment methods
do.
| would liketosee ~ Pre 40 30750 0,000 No
g more applications of Mann- 321
alternative i ’
assessment methods Post 40 3,1500 0,000 No Whltney
in our courses.
Alternative Pre 40 32000 0,000 No
assessment methods Mann-
9 provide authentic Whitney 370
and continuous Post 40 3,2500 0,000 No

assessment of
students’ progress.
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Table 4.27 Comparison of Mean Values of pre- survey Part D, sub-section b,

statements and post- survey Part D, sub-section b (continued)

Pre
Statements or N M
Post

Test
Type

Shapiro-
Wilks Sig.
Distributed

Normally

Yes/No

Sig

| think in alternative Pre 40 3,1750 0,000 No
assessment methods Mann-
students get more Whitney
detailed and Post 40 3,2750 0,000 No

practical feedback

compared to

traditional

assessment

methods.

Alternative Pre 40 3,3750 0,000 No

assessment methods Mann-

provide students the Whitney
11 opportunityto Post 40 3,3750 0,000 No

interact with their

teachers and

classmates during

the

teaching/learning

process.

| believe alternative Pre 40 3,1750 0,000 No

assessment methods Mann-

do not improve my Whitney
12 critical thinking Post 40 3,2250 0,000 No

skills more than the

traditional

assessment methods

do.
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,459
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Table 4.27 Comparison of Mean Values of pre- survey Part D, sub-section b,

statements and post- survey Part D, sub-section b (continued)

L S D >
Pre °S» 53832
= 282 Test :
Statements or N M QQ =EB Sig
Post S g5y Type
| would liketouse  Pre 40 3,1250 0,000 No
alternative Mann- 082
assessment methods Whitney '

13 in my English Post 40 3,3500 0,000 No

courses when |
graduate and
become a teacher.

Note. N = number, M = mean, Sig.=Significant value(p-value)

The results of the analysis conducted with Mann Whitney test shows that there is a
significant difference in items 6 and 7 in pre- and post- survey. In item 6, the mean
value was 2,850 in pre-survey and 3,225 in post-survey. This shows that the
participants believe alternative assessment methods helped them to become a more
autonomous learner after the tasks were implemented. In item 7, while the mean
value was 2,800 in the pre-survey, it was 3,250 in the post-survey. Since the mean
value of the post-survey came out higher than the pre-survey, it can be said the
participants support the idea more than they supported in the pre-survey that
alternative assessment methods helped them to improve themselves more than

traditional assessment methods did.

In items 1-5 and 8-13 the participants showed a positive attitude in both pre- and
post- surveys as well but according to the comparison of the pre- and post- surveys, a
significant difference between these items was not found.

Hence, it is clear that in Part D Subsection b of the pre- and post-survey, the
participants had a positive attitude toward the use of alternative assessment methods
and after the task implementation process, the students’ attitudes toward being

assessed by alternative methods got more positive.
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4.3.2.3 Pre-Survey and Post-Survey Part D Subsection c Comparison Results

The comparison of the responses that the participants gave in Part D Subsection ¢ of
both pre- and post-surveys was made to learn whether there are any attitude changes
toward the use of online assessment methods before and after the tasks were
implemented. Part D Subsection ¢ consists of 15 same questions in pre- and post-
surveys. The analysis reveals that the general mean of pre-survey Part D Subsection
C is 2,762 while the general mean of the post-survey is 2,983, which shows that the
participants had a positive attitude toward the use of online assessment in both pre-
and post-surveys. Nevertheless, since the general mean of post-survey is higher than
the pre-survey, it can be said that after the task implementation, the participants
showed a more positive attitude toward the use online assessment methods. The

comparison results were given in Table 4.28 below:

Table 4.28 Comparison of Mean Values of pre- survey Part D, sub-section c,

statements and post- survey Part D, sub-section ¢

P = E 2o
re E9 23TZ Test :
Statements or N M QL =€ Sig
Post 2z g5y Type
| prefer being Pre 40 2,3250 0,000 No
1 assessed by the use Mann-— 5
of technology Whitney
instead of paper Post 40 27750 0,000 No
based tests.
| think the exams Pre 40 25750 0,000 No
2 should also be Mann- 165
integrated with the Whitney ’
technology. Post 40 2,7250 0,000 No
| prefer to receive Pre 40 3,0000 0,000 No
3 private online Mann- 006*
feedback instead of Whitney

getting it in front of Post 40 3,4500 0,000 No
my classmates.
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Table 4.28 Comparison of Mean Values of pre- survey Part D, sub-section c,

statements and post- survey Part D, sub-section ¢ (continued)

L S @ >
Pre S5 352 Test
Statements or N M SLE2ET T Sig
Post =% 25> IP°
| think online Pre 40 2,3500 0,000 No
4 assessment methods Mann- 000*
can assess specific Whitney '
skills in English Post 40 25453 0,000 No
through computer-
based testing better
than other
assessment
methods.
| prefer traditional Pre 40 2,6500 0,000 No
assessment methods Mann- 150
over online Whitney
assessment. Post 40 2,8500 0,000 No
| prefer online Pre 40 28750 0,000 No
assessment methods
since | can have
6 access to my Post 40 28750 0,000 No  Mann- 473
) Whitney
classmates’ work
whenever and
wherever | want.
: . Pre 40 3,0750 0,000 No
| think online Mann-
assessment tools Whitney  **%2
7 savetimein getting post 40 2,9750 0,000 No
feedback.
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Table 4.28 Comparison of Mean Values of pre- survey Part D, sub-section c,

statements and post- survey Part D, sub-section ¢ (continued)

L S D >
Pre °n 5T S
= a8z Test i
Statements or N M Q@ 2 ED Sig
Post 2= Z 5 > Type
| think online Pre 40 2,7000 0,000 No
assessment methods
8 are useful in Mann- 007
assessing Post 40 3,0750 0,000 No )
i Whitney
collaboration and
team work among
learners.
| believe itis better Pre 40 25250 0,000 No
to be assessed Mann- 025*
online because the Whitney '’
teachers can appeal Post 40 2,9000 0,000 No
to different types of
learners.
| feel morerelaxed Pre 40 2,7750 0,000 No
and comfortable Mann- 121
when | am being Whitney '’
assessed online Post 40 3,0000 0,000 No
compared to
traditional tests.
| think online Pre 40 2,7750 0,000 No
assessment is Mann- 049*
helpful because Whitney '
11 teachers and Post 40 3,0500 0,000 No

learners do not have
to be in the same
physical space.
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Table 4.28 Comparison of Mean Values of pre- survey Part D, sub-section c,

statements and post- survey Part D, sub-section ¢ (continued)

Pre
Statements or N
Post
| think online Pre 40

assessment is more
suitable to assess

2 English language ~ Post 40
and teaching skills.

| believe | do not Pre 40
5 have enough

computer skills to

be assessed online.  Post 40

| think online Pre 40
assessment can
provide authentic
14 tools that other Post 40
assessment methods
cannot provide in
English
methodology
COurses.

| would like to use Pre 40
online assessment
methods in my

15 English courses Post 40
when | graduate and
become a teacher.

M

2,4500

2,7500

3,0250

3,3000

2,7250

2,9750

2,6000

3,1500

Shapiro-
Wilks Sig.

0,000

0,000

0,000

0,000

0,000

0,000

0,000

0,000

Distributed
Normally
Yes/No

Z
o

Z
o

No

No

No

No

No

No

Test
Type

Mann-
Whitney

Mann-
Whitney

Mann-
Whitney

Mann-
Whitney

Sig

,023*

,058

,034*

,001*

Note. N = number, M = mean, Sig.=Significant value(p-value)
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The results of the analysis made via Mann Whitney Test reveals that there is a
significant difference in items 1, 3, 4, 8, 9, 11, 12, 14, 15 in pre- and post-survey. In
item 1, the mean value is 2,325 in pre-survey and 2,775 in post-survey. This shows
that even though the participants did not take a positive attitude toward item 1 in the
pre-survey, they now have a positive attitude after the tasks were implemented, that
is, they prefer being assessed by the use of technology instead of paper-based tests.
In item 3, while in the pre-survey the mean value was 3,000, in the post-survey it was
3,450, which indicates that the participants had a positive attitude in both pre- and
post-surveys toward item 3. Comparing the mean values, it is also possible to say
that in post-survey the mean value is higher than that of pre-survey, which means in
post-survey, the participants prefer to receive private online feedback instead of
getting it in front of their classmates much more than they did in the pre-survey. In
item 4, the mean value was 2,350 in the pre-survey and 2,545 in the post-survey,
which demonstrates that while in the pre-survey the participants had a negative
attitude toward item 4, in post-survey they showed a positive attitude. That is, the
participants supported the statement in the post-survey that online assessment
methods can assess specific skills in English through computer-based testing better
than other assessment methods. In item 8, the mean value in the pre-survey was
2,700 and 3,075 in the post survey, which displays that the participants had a positive
attitude toward item 8 in both pre- and post-survey. However, in post survey the
mean value was higher than that of pre-survey, which means that in post-survey the
participants believed the usefulness of online methods in assessing collaboration and
team work among learners much more than they did in the pre-survey. As for item 9,
while the mean value in the pre-survey was 2,525, in the post-survey it was 2,900.
Therefore, even though in both of the surveys, the participants took a positive
attitude toward the item 9, it can be seen that there is an increase in the positive
attitude in the post-survey. This indicates in the post-survey, the participants agreed
much more than they did in the pre-survey that it is better to be assessed online
because the teachers can appeal to different types of learners. In item 11, the mean
value in the pre-survey was 2,775 while it was 3,050 in the post-survey. This
indicates that the participants showed a positive attitude toward item 11 in both pre-

and post-surveys but in the post-survey, there is an increase in the number of the
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participants who agreed with the statement ‘I think online assessment is helpful
because teachers and learners do not have to be in the same physical place’. In item
12, the mean value was 2,450 in the pre-survey and 2,750 in the post-survey, which
clarifies that there is a significant difference in item 12. In the pre-survey, the
participants showed a negative attitude toward the item 12 while in the post-survey
with the increase in the number of the participants who agreed with the item 12, the
participants showed a positive attitude toward the statement ‘I think online
assessment is more suitable to assess English language and teaching skills’. In item
14, the mean values in the pre- and post-survey were 2,725 and 2,975 respectively,
which means that in both of the surveys; the participants took a positive attitude
toward the item 14. Seeing that there is a significant difference between the results of
pre- and post-survey in item 14, it should also be stated that in the post-survey the
number of the participants who agreed with item 14 is more. Therefore, it is clear
that the participants think online assessment can provide authentic tools that other
assessment methods cannot provide in English methodology courses. The last
significant difference is in item 15 which has a mean value of 2,600 in the pre-survey
and 3,150 in the post-survey. The result indicates that the participants had a positive
attitude toward item 15 in both of the surveys. In addition to that, in the post-survey
there is an increase in the number of the participants who agreed to the item 15 ‘I
would like to use online assessment methods in my English courses when | graduate

and become a teacher.’

In the rest of the items 2, 5, 6, 7, 10, and 13 there is not a significant difference
between the results of pre-survey and post-survey. In these items, the participants
showed a positive attitude toward the use of online assessment methods both in the

pre- and post-survey.

4.3.3 Pre-Survey and Post-Survey Part E: Comparison Results

Part E of the pre- and post-survey was composed of open ended questions and the
question 1 of Part E is the same in both of the surveys. In question 1, the participants
were asked: ‘Which one of the following assessments do you prefer as a student in

your methodology courses? Why?’ To give an answer for question 1, the participants
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needed to choose the assessment method they prefer among three types of

assessment methods presented in figure 4.29 below. Then, they explained their

reasons for their choice. In both of the surveys, the choices of the participants were

calculated via SPSS 20.0 and the reasons that they give for their choice were coded

via constant-comparative method. In this part, the comparison will be discussed via

the figures and tables the researcher obtained from the analysis with SPSS 20.0. For

both pre- and post-survey, the results of the analysis were shown below in the figure

4.29:
Pre Post
Distribution of Multiple Answers
Distribution of Multiple Answers P
BWE 1 tric BPOST_E_1_fradtional
BE_1_atte EPOST_E_1_alternative
Oe_1 _nnnm CIPOST_E_1_oniline

Figure 4.29 Comparison of participants’ assessment type choice in pre- and post-

survey

In the first question of Part E, the 40 participants were presented with three types of

assessments

that they can choose from; therefore, in each survey, there are

40x3=120 choices that the participants could make at most. In the pre-survey, it is

seen that 46 choices were made in total while 54 choices were made in the post-

survey. Since there are 40 participants in the present study, it is understood that some

of the participants made more than one choice in both of the surveys. The responses

of the participants who chose more than one option in the pre-survey were analyzed

and shown below in the tables 4.29 and 4.30:
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Table 4.29 The choices of the participants according to each assessment type: Pre-
survey (Traditional stabilized)

$assessments*E_1_traditional Crosstabulation

E_1 traditional Total
NA Answered
Count 0 6 6
% within $assessments 0,0% 100,0%
E_1_traditional
% within E_1_traditional 0,0% 100,0%
% of Total 0,0% 15,4% 15,4%
Count 21 2 23
% within $assessments 91,3% 8,7%
E_1_alternative
% within E_1_traditional 63,6% 33,3%
E % of Total 53,8% 51%| 59,0%
g Count 15 2 17
[<5]
< % within $assessments 88,2% 11,8%
3 E_1 online
c % within E_1_traditional 45,5% 33,3%
£ % of Total 38,5% 51% | 43,6%
Count 33 6 39
Total
% of Total 84,6% 15,4% | 100,0%

Percentages and totals are based on respondents.
a. Dichotomy group tabulated at value 1.

In the table 4.29 above, the results of the traditional assessment methods were kept

stable and compared to the results of online and alternative assessment methods.

In the pre-survey,it is seen that 15,4% of the participants selected traditional
assessment methods, which is equivalent to 6 participants from 40 participants. Out
of 6 participants who chose traditional assessment methods, 2 participants selected
both traditional and alternative assessment while 2 other participants chose
traditional and online assessment methods together. The rest 2 of the participants; on
the other hand, selected the traditional assessment methods alone. This shows us that
except for the two participants who only selected the traditional methods, the rest 4
participants believe the combination of the traditional assessment methods with the

other methods would be better.
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Table 4.30 The choices of the participants according to each assessment type: Pre-
survey (Online stabilized)

$assessments*E_1_online Crosstabulation

E_1_online Total
NA Answered
Count 4 2 6
. % within $assessments 66,7% 33,3%
E_1_traditional L .
% within E_1_online 18,2% 11,8%
% of Total 10,3% 51% 15,4%
Count 19 4 23
. % within $assessments 82,6% 17,4%
% E_1_alternative . .
< - % within E_1_online 86,4% 23,5%
% % of Total 48,7% 10,3% 59,0%
g Count 0 17 17
k= . % within $assessments 0,0% 100,0%
£ E_1 online . .
) - % within E_1_online 0,0% 100,0%
[«5)
T % of Total 0,0% 43,6% 43,6%
Count 22 17 39
Total
% of Total 56,4% 43,6% 100,0%

Percentages and totals are based on respondents.
a. Dichotomy group tabulated at value 1.

In the table 4.30 above, the results of the online assessment methods were kept stable

and compared to the results of traditional and alternative assessment methods.

It is shown that 17 participants made their preference on the online assessment
methods, which means 43,6% of the participants chose online assessment methods.
Out of these 17 participants who preferred online assessment methods, 4 of them also
selected the alternative assessment methods and 2 of them chose traditional
assessment methods either. This means while 11 participants think that online
assessment methods is adequate alone, 4 of the participants believe it would be better
if the online methods used together with alternative methods and 2 of the participants
think the students should be assessed not only by the online but also traditional
methods. It is also seen that 23 participants made their preference on the alternative
assessment methods, which means 59% of the participants chose alternative
assessment methods. Therefore, alternative methods are the most preferred

assessment type in the pre-survey.
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In the tables 4.31 and 4.32 below, the responses of the participants who chose more
than one option in the post-survey were displayed. In the post-survey, even though
there are 40 participants, 54 choices were made. This proves that there are

participants who chose more than one option for the question 1 in Part E.

Table 4.31 The choices of the participants according to each assessment type: Post-
Survey (Traditional stabilized)

$Post_E_assessments*POST_E_1_traditional Crosstabulation

POST_E_1_traditional
Total
NA Answered
Count 0 9 9
POST E 1 % within $Post_E_assessments 0,0% 100,0%
traditional % within POST_E_1_traditional | 0,0% 100,0%
% of Total 0,0% 23,1% 23,1%
Count 20 4 24
POST_E_1_ % within $Post_E_assessments 83,3% |16,7%
alternative 9% within POST_E_1_traditional | 66,7% | 44,4%
“‘g % of Total 51,3% [10,3% 61,5%
£ Count 18 3 21
g POST_E_1_ % within $Post_E_assessments 85,7% |14,3%
g online % within POST_E_1_traditional ] 60,0% | 33,3%
2 % of Total 46,2% |7,7% 53,8%
Count 30 9 39
Total
% of Total 76,9% | 23,1% 100,0%

Percentages and totals are based on respondents.

a. Dichotomy group tabulated at value 1.

As it is seen from the table 4.31 above, the results of the traditional assessment
methods gathered from the post-survey were kept stable and compared to the results
of online and alternative assessment methods. The table clearly presents that 23,1%
of the participants preferred to be assessed by the traditional assessment methods,
corresponding number of which is 9 participants from 40 participants. Out of these 9
participants, 4 of them chose alternative assessment and 3 of them chose online
assessment in addition to their choice of traditional assessment, which, in this case,
means only 2 of the participants selected the traditional assessment methods alone.
As a result of the analysis, table 4.31 makes it clear that only 2 participants believe

the traditional assessment is enough by itself while the other 7 participants think the
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traditional assessment should be conducted either in combination with alternative or

online assessment methods.

Table 4.32 The choices of the participants according to each assessment type. Post-
survey (Online stabilized)

$Post_E_assessments*POST_E_1_online Crosstabulation

POST_E_1_online Total
NA Answered
Count 6 3 9
POST E_1 tra % within $Post_E_assessments 66,7% 33,3%
ditional % within POST_E_1_online 33,3% 14,3%
% of Total 15,4% 7,7% 23,1%
Count 13 11 24
Prefered -
POST E_1 alt % within $Post_E_assessments 54,2% 45,8%
Assessm .
ents® ernative % within POST_E_1_online 72,2% 52,4%
% of Total 33,3% 28,2% 61,5%
Count 0 21 21
POST_E_1 onl % within $Post_E_assessments 0,0% 100,0%
ine % within POST_E_1_online 0,0% 100,0%
% of Total 0,0% 53,8% 53,8%
Count 18 21 39
Total
% of Total 46,2% 53,8% 100,0%

Percentages and totals are based on respondents.

In the table 4.32 above, by keeping the results of the online assessment methods
stable, the results of the three types of assessment methods were compared. 53,8% of
the participants preferred online assessment methods, which is equivalent to 21
participants from all 40 participants. Out of these 21 participants, 11 of them selected
alternative assessment in addition to online assessment. Therefore, 45,8% of the
participants who preferred alternative assessment methods chose online assessment
as well. As mentioned in table 4.32, 3 of the participants who chose traditional
assessment also preferred online assessment. After all, it is possible to indicate that
out of the 21 participants supporting the use of online assessment methods, 14 of
them also chose either alternative or traditional assessment methods, which means
these 14 participants believe that the use of online assessment methods in

combination with other methods would result in a more positive way.
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As a result, it can be said that the responses of the participants did not present much
difference after the task implementation process. Still, most of the people preferred
to be assessed by the alternative assessment methods in both pre- and post-surveys
while the number of people supporting the traditional assessment methods is the
lowest in the post-survey just like it was in the pre-survey. Therefore, the reason why
the comparison in this section was made is to see how many people there are who
support the use of more than one assessment type among all the responses and what

choices they made.

4.4. Student Survey Results

Student Surveys, in other words, Reflection Papers were given to the students after
each task to find out their ideas about what the students think about each task. Since
the students were required to fill the reflection papers right after they completed each
task, the students’ thoughts about each task was learned before they forgot about the
task. For every task, the same format was used for all the reflection papers to be able
to compare the responses of the students for each task with those of other tasks
during the analysis process. Reflection papers were divided into four parts: Part A, B,
C, and D. The results of the analysis done for each part of the reflection papers were

given under separate sections:

4.4.1. Student Survey Part A: Results

In Part A, the quantitative data was collected; therefore, the participants were
expected to respond to 10 questions designed on a four point Likert scale with values
ranging from 1 to 4. The scoring for the statements were as follows: Strongly
disagree = 1, Disagree = 2, Agree = 3, Strongly agree = 4. Part A of the reflection
papers was analyzed by using the SPSS 20.0 and by running an ANOVA Test to find
out whether there is a significant difference in students’ attitudes toward the tasks

(Please, see Appendix C). Table 4.33 to 4.34 shows the analysis of the results:
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Table 4.33The mean and standard deviation of each task

Descriptives

Means

N |Mean |[Std. Deviation

TASK 1140 |2,8725],43852
TASK 2140 |3,1975],37587
TASK 3140 |3,1325],37512
TASK 4140 |2,9925],50808
TASK 5140 |3,3075(,37030
TASK 6]35 |3,1200],44378
Total 235|3,1034 (,43998

When the table 4.33 is examined, it is seen that except for Task 6, 40 participants
indicated their ideas about the tasks but in Task 6, 35 participants revealed their
thoughts. Since it was the last task, there were some students who had not submitted

Task 6 yet. The table 4.33 displays the mean and the standard deviation for each task.

Accordingly, in terms of attitude differences, it is seen that the attitude level of Task
5 was the highest with the mean of 3,307 while that of Task 1 was the lowest with
the mean of 2,872. Therefore, the participants showed a positive attitude toward all
the tasks but when compared, the most positive attitude was for Task 5 while the
least positive attitude was for Task 1. Considering the standard deviation values, it is
seen that the highest value belonged to Task 4, which means the responses of the
participants varied the most in Task 4. On the other hand, the lowest value was of
Task 3 which shows that the participants’ responses did not differ so much for this

task.

Table 4.34 Homogeneity test results of the tasks

Test of Homogeneity of Variances

means
Levene Statistic | dfl | df2 Sig.
1,407| 5]229 222
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To make sure that the data is suitable for analysis via ANOVA, the variance of the
data should be checked for homogeneity. As it is seen in the table 4.34 above, the
value of the significance, 0,222 is higher than 0,05 (0,002>0,05), which means the
variance of the data obtained from the Part A of the Reflection Papers are
homogeneous. Therefore, since the assumption is met, the one-way ANOVA test is

appropriate test to use in this case.

Table 4.35 ANOVA test results for the significant difference analysis among tasks

ANOVA

means
Sum of Squares | df |Mean Square| F | Sig

Between Groups 4,689 5 ,938 5,288 0
Within Groups 40,609 229 177
Total 45,297 234

The ANOVA table 4.35 above demonstrates whether there is a difference between
the attitudes of the participants toward the tasks. When the significance value in the
ANOVA table is below 0,05, it can be said that there is a significant difference
among the attitudes of the participants toward the tasks. Since in the table 4.35
above, the significance value is 0,00, it is understood that there is a significant
difference among the attitudes of the participants toward the tasks.

The fact that there is a significant attitude difference among the tasks was discovered
by ANOVA and to see between which groups there is a significant difference, a Post
Hoc Test had to be conducted. Hence, Tukey which is one of the most commonly
used Post Hoc Test was conducted and the results were shown in the table 4.36

below:
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Table 4.36 Tukey test results for the significant difference among the task groups

Multiple Comparisons

Dependent Variable: means

0] () Mean Std. Sig. 95% Confidence
TASK_NO TASK_NO | Difference (I-J) | Error Interval
Lower Upper
Bound Bound
TASK 2 -,32500" | ,09416| ,009| -5956| -,0544
TASK 3 -,26000| ,09416| ,068| -,5306 ,0106
TASK1 TASK4 -,12000( ,09416| ,799| -,3906 ,1506
TASK 5 -,43500" | ,09416| ,000| -,7056| -,1644
TASK 6 -,24750( ,09747| ,117| -,5276 ,0326
TASK 1 ,325007| ,09416| ,009| ,0544| 5956
TASK 3 ,06500( ,09416| ,983| -,2056 ,3356
TASK?2 TASK4 ,20500( ,09416| ,253| -,0656 4756
TASK 5 -,11000| ,09416| ,852| -,3806 ,1606
TASK 6 ,07750( ,09747| ,968| -,2026 3576
TASK 1 ,26000| ,09416| ,068| -,0106 ,5306
TASK 2 -,06500( ,09416| ,983| -,3356 ,2056
TASK 3 TASK4 ,14000| ,09416| ,673| -,1306 ,4106
TASK 5 -,17500( ,09416| ,431| -,4456 ,0956
Tukey TASK 6 ,01250] ,09747|1,000| -,2676 ,2926
HSD TASK 1 ,12000( ,09416| ,799| -,1506 ,3906
TASK 2 -,20500| ,09416| ,253| -,4756 ,0656
TASK4 TASK3 -,14000| ,09416| ,673| -,4106 ,1306
TASK 5 -31500°| ,09416| ,012| -,5856| -,0444
TASK 6 -,12750( ,09747| ,780| -,4076 ,1526
TASK 1 /435007 | ,09416| ,000 ,1644 ,7056
TASK 2 ,11000| ,09416| ,852| -,1606 ,3806
TASK5 TASK3 ,17500( ,09416| ,431| -,0956 ,4456
TASK 4 315007 | ,09416| ,012| ,0444| 5856
TASK 6 ,18750( ,09747| ,390| -,0926 4676
TASK 1 24750 ,09747| ,117| -,0326 5276
TASK 2 -,07750( ,09747| ,968| -,3576 ,2026
TASK6 TASK3 -,01250| ,09747|1,000| -,2926 ,2676
TASK 4 ,12750( ,09747| ,780| -,1526 4076
TASK 5 -,18750( ,09747| ,390| -,4676 ,0926
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In the table 4.36, all 6 tasks are compared respectively to the other tasks to find out
between which tasks there is a significant difference. The tasks the significance value
of which is below 0,05 are specified and colored in ‘red’. Therefore, between Task 1
and Task 2 a statistically meaningful difference is found since the significance value
is 0,009. Referring to the table 4.33 above, it can be said that the participants took a
more positive attitude toward Task 2 (mean=3,1975) than Task 1 (mean=2,8725).
Another statistically meaningful difference was found between Task 1 and Task 5 as
the significance value is 0,000. According to the table 4.33, the participants showed a
more positive attitude toward Task 5 (mean=3,3075) than Task 1 (mean=2,8725).
Lastly, a statistically meaningful difference was found in Task 4 and Task 5 as well
because the significance value is 0,012. The comparison of Task 4 and 5 also shows
us in the table 4.33that toward the Task 5 (mean=3,3075) the participants displayed a
more positive attitude than Task 4 (mean=2,9925).

3407

3309

Mean of means

300

200

280

T T T T T T
TASK1 TASK 2 TASK 3 TASK4 TASK3 TASKE
TASK_NO

Figure 4.30 Visual representation of significant difference among tasks and general

mean of attitude towards each task: Reflection paper, Part A

To sum up, the visual representation of what was found in Part A of the reflection
papers were displayed in figure 4.30 above. In the figure 4.30, the tasks which has
the statistically meaningful difference in the participant attitudes are represented with

177



red arrows. Next to it, in the figure 4.30, the tasks were shown according to their
mean of attitude in which case it is seen that Task 1 has the lowest mean of attitude
while Task 5 has the highest.

4.4.2. Student Survey Part B: Results

In Part B of the Reflection Paper, the qualitative data was gathered through 3 open
ended questions. Respectively in the questions, the participants were requested to
indicate 3 advantages, 3 disadvantages of the week’s task and 3 suggestions for
improvement. The responses of the participants were coded by the researcher and

described for each task separately below:

4.4.2.1. Student Survey Part B: Advantages of the tasks:

Task 1:

Here the most frequently mentioned advantages of Task 1 revealed from the analysis
of the reflection papers were explicitly given. Out of 40 participants, 16 participants
mentioned that the first task is helpful for the pre-service teachers’ teaching career.
They indicated that Task 1 helped them to think like a teacher. 10 participants stated
that thanks to Task 1, they had the opportunity to review the subject learned during
the class hours. By means of Task 1, the participants indicated that they had chance
to practice the subject off-school time. Moreover, 14 of the participants stated that
since Task 1 requires a different way of teaching, it grabs the students’ attention and
has them learn the subject by having fun. Another advantage of Task 1 is that it
makes the students research and understand the subject comprehensively according
to the responses of 15 participants. Even if there were absent students during the
class hours, they have chance to learn the subject by researching via Task 1.
Furthermore, 14 participants mentioned that Task 1 gives the participants chance to
express themselves and show their knowledge, which at the same time improves their

speaking skills. Finally, even though the number of the participants is not very high,
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6 participants expressed that Task 1 made their learning more permanent. On the
other hand, among the relatively less frequently mentioned advantages, one of them
reveals that the participants believe Task 1 was easy to perform and the other

declares that the reflective question of Task 1 was comprehensive enough.

Task 2:

According to the responses of the participants, the advantages of Task 2 were
explained in this part. 30 participants mentioned that thanks to Task 2, the
participants searched and understood the subject comprehensively since they
believed preparing questions increased learning. Besides, 20 participants believed
that Task 2 is helpful for the teaching career of the pre-service teachers. Additively, 8
participants stated that they learnt how to design a quiz after they completed Task 2.
Furthermore, there are 8 participants who indicated that via Task 2 they revised what
they learnt in class and reinforced their knowledge. They also believed that they
found chance to show their knowledge related to the subject. 4 of the participants

thought that it was beneficial to do other people’s quizzes.

Task 3:

The responses of the participants reveal that after the participants completed Task 3,
they felt that they learned the subject comprehensively according to what 32
participants indicated. They mentioned that Task 3 made them research and learn
better. Moreover, 26 participants stated that Task 3 was systematic and organized,
that is, it helped the students to have the summary or outline of the topic in one paper
which paves the way for the students to see the key words and the relationship of
main and subtopics in a subject. 20 participants believed that Task 3 was interesting
and motivating since it stimulates creativity, gets attention of the students and
addresses both visual and audial learners. In addition, 6 participants mentioned that
Task 3 allowed for the students to see other students’ tasks, which is beneficial for

the students. Also, they mentioned that thanks to Task 3, the participants had the
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opportunity to revise what they learnt in class. Last of all, 4 participants expressed
that Task 3 helped them to study for their exams.
Task 4:

As for the advantages of Task 4, 26 participants stated that Task 4 was helpful for the
teaching career of the pre-service teachers since via Task 4 the students put their
knowledge into practice. 14 participants indicated that thanks to Task 4 they
understood the subject comprehensively since it was an influential and informative
experience. They also highlighted that Task 4 was enjoyable, interesting and
motivating. In addition, 6 participants mentioned that working in groups made the

task more effective since it teaches the students to share and cooperate in groups.

Task 5:

When it comes to the advantages of Task 5, almost all the participants indicated that
Task 5 was enjoyable and interesting. They stated that thanks to Task 5, the students
both learned and had fun, it made the content interesting and stimulated creativity;
therefore, it motivated the participants. 22 participants believed that Task 5 was
helpful for the teaching career of the pre-service teachers. They stated Task 5 helped
the teacher to explain the subject better. 16 of the participants mentioned that thanks
to Task 5, the students understood the subject comprehensively. In addition, 14
participants expressed that via Task 5 they made research and made use of various
sources. One of the sources is ‘Glogpedia’ offered the students many other glogs
prepared by the teachers from other countries. ‘Glogpedia’ is provided by Glogster
which is the tool used in Task 5. Moreover, 10 participants thought that Task 5 was
easy to prepare and 8 participants supported the idea that Task 5 reinforced the
knowledge learnt in class. They also mentioned that pair work stimulated

cooperation in this task and taught them how to work in pairs effectively.
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Task 6:

The analysis of the participants’ responses showed that, 22 participants believed
Task 6 was enjoyable and interesting which motivated the students. 20 participants
indicated that Task 6 was useful for both teachers and students. Therefore, it was
helpful for the teaching career of the pre-service teachers. 18 participants mentioned
that thanks to Task 6, they understood the subject comprehensively. They also
thought that Task 6 made them research, benefit from various sources and gave them
chance focus on and think about the subject. As a result, they believed Task 6 made
their learning permanent. 8 participants expressed that Task 6 made learning easier,
practical and helped the students improve their speaking skills. Moreover, 6
participants highlighted that Task 6 helped them to develop self-confidence and
made them feel they had the control and responsibility of their own presentation both
in the design and the evaluation phase. Last of all, 4 participants believed that Task 6

reinforced their knowledge of the subject.

4.4.2.2. Student Survey Part B: Disadvantages of the tasks:

Task 1:

According to the participants’ responses, the disadvantages of Task 1 were discussed
in this part. Contrary to the responses of few participants stating that the reflective
question asked in Task 1 was comprehensive enough, 8 participants mentioned that
the reflective question was not comprehensive enough to cover the subject. They also
indicated that the question was so easy that it did not improve their knowledge
related to the subject. Furthermore, 11 participants stated that Task 1 was challenging
and difficult to deal with in some ways. For instance, 4 of the participants stated that
Task 1 was hard to deal with since the instructions in the guideline were not clearly
put forward. Another disadvantage expressed by the 6 of the participants is that Task
1 was time consuming. The less frequently mentioned disadvantages in the responses
of the participants reveal that some of the participants believed Task 1 caused stress
and did not help them learn the subject.
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Task 2:

As a result of the analysis of the participants’ responses, it is found out that 10
participants believed Task 2 is time consuming. 6 participants stated that it is hard to
understand others’ quizzes. Moreover, 10 participants mentioned that the guideline
of Task 2 was not composed of detailed and clear instructions. In addition, 8

participants highlighted that Task 2 was challenging.

Task 3:

The disadvantages of Task 3 mentioned by the participants were given in this part. 22
participants stated that Task 3 was time-consuming and 12 participants believed Task
3 was complicated and tiring since it required lots of effort and created technical
problems. In addition, 6 participants indicated that since the students were assessed
by the whole class in Task 3, they believed that the students were not objective in
their evaluation. 4 participants stated that they had to focus on design more than the

subject which, in this case, is a disadvantage.

Task 4:

According to the participants’ responses, 16 participants thought that working in
groups caused problems for the students. They indicated that since the group
members were chosen randomly, it discouraged them. They also added that it was
difficult for them to be online at the same time to discuss the task they would be
working on. 14 participants said that the timing was not appropriate since it was their
midterm week. Additively, 12 participants thought that Task 4 was time-consuming.
Moreover, 4 participants indicated that Task 4 was demanding, required creativity
and caused unfair evaluation. About this issue, one of the students stated that on the
group page, some of the students just seemed participating by gabbing but not in fact
contributing.
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Task 5:

Analyzing the participants’ responses, it is found out that 14 participants believed
Task 5 was time-consuming. In addition, 16 participants mentioned that Task 5 is
challenging because of several reasons. For instance, since this task was a pair work,
it was difficult to find the common time to meet online. Also they thought Task 5
caused stress among the studentsas it required creativity. Another reason why Task 5
was challenging is that the subject was difficult and to fit the subject in the poster,

the students had to eliminate vast amount of information related to the subject.

Task 6:

As for the disadvantages of Task 6, 22 participants indicated that Task 6 was time-
consuming. 18 participants believed that Task 6 was challenging since they thought it
was the most difficult task and caused stress. In addition, 8 participants thought Task
6 was demotivating since it created technical problems and the video recording had a

time limit.

4.4.2.3. Student Survey Part B: Suggestions for improvement of the

week’s task:

Task 1:

As for the suggestions that the participants made to improve Task 1, 8 participants
mentioned that the reflective question is not adequate in quality and number to cover
the subject; therefore, the number of the questions should be increased and the
questions should be rephrased to be comprehensive enough to cover the subject in all
aspects. Moreover, 7 of the participants indicated that the guideline should be more
structured including detailed and simple instructions for the participants to learn how
to use the tool easily and follow the steps of the task without skipping anything. As
two of the least frequently mentioned suggestions, the participants stated that first
task should be easier and the feedback should be given in a face to face environment.
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Task 2:

For Task 2, 8 participants suggested that many more detailed instructions and much
more time is needed. They also indicated that the participants needed knowledge first
in the field of testing to be able to prepare a quiz and practice before the task was
assigned. In addition, 4 of the participants believed that a quiz should be designed for
more than one method since it is hard to design 10 different questions on only one

method.

Task 3:

For Task 3, 16 of the participants suggested that guideline of the task should be
structured in details including what will be the main and subtopics of the map and
limitations set for how detailed the map can be. Moreover, 14 participants
highlighted that much more time should be given to complete the task. 4 of the
participants believed that some technical improvements should be made for the task
to be in a better condition. For instance, a teacher account is needed and
downloading and viewing the maps should be possible even if the students do not

have the internet.

Task 4:

The suggestions of the participants made for the purpose of improving Task 4 were
given in this part. 16 participants suggested that much more time should be given to
the students to complete the task. 8 participants mentioned that more detailed
instructions should be given in the guideline of the task. In addition, 6 participants
thought that it would be better if they could choose their group members. On the
other hand, 8 participants stated that Task 4 should be done individually not in
groups. 4 participants expressed that the teacher should give feedback and guide

them during the group discussions of Task 4.
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Task 5:

Among the suggestions that the participants made, 8 participants indicated that Task
5 should not have been done in pairs. They suggested that doing the task individually
would have been better. 6 participants mentioned that much more time should have
been given to complete the task and more detailed and clear instructions were needed
in the guideline. Also, the participants believed that practice was needed first before

the task was assigned.

Task 6:

According to the analysis of the participants’ suggestions, 6 participants indicated
that Task 6 should be done in pairs or groups while 4 participants recommended that
it would be better if the guideline of the task had clear and specific instructions.

4.4.3. Student Survey Part C: Results

In Part C of the Reflection Paper, the qualitative data was gathered through 3 open
ended questions. Respectively in the questions, the participants were requested to
indicate 3 advantages, 3 disadvantages of the week’s tool and 3 suggestions for
improvement.The responses of the questions were analyzed through the constant

comparative method.

4.4.3.1. Student Survey Part C: Advantages of the week’s tool:

Tool 1-Voki:

According to the participants’ responses in terms of the advantages of Voki which is
the tool used for Task 1, 18 participants believed that VVoki was enjoyable in many
ways. For instance, the participants stated that creating avatar was fun and listening

to your own voice was amusing. Moreover, 10 participants indicated that Voki is
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exciting and interesting. They think that VVoki could be used for educational purposes
since it gets the attention of the students. Furthermore, 9 of the participants
mentioned that VVoki gives chance to practice English in a comfortable environment;
therefore, the students can show their performance freely and improve their speaking
skills. In addition, 5 participants highlighted that VVoki could be used for teaching in

the future since it gives various ideas related to teaching.

Tool 2-Testmoz:

As for the advantages of the Web 2.0 tool ‘Testmoz’ which is used for Task 2, 26
participants indicated that Testmoz is practical in a way that it gives the opportunity
to prepare a quiz in a short while and grade it. The participants do not need to
register to use Testmoz and have chance to get immediate feedback and learn their
grades right away. 12 participants believed that Tesmoz is a useful tool for the
teaching career of the pre-service teachers. Also, 10 participants explained that they

learnt how to prepare different type of questions a quiz can consist of.

Tool 3-Mindomo:

The participants’ responses toward the advantages of the Web 2.0 tool, Mindomo
which is used for Task 3 were displayed in this part. 26 participants think that
Mindomo was enjoyable, attractive and interesting. 16 participants believe that
Mindomo is a suitable tool for the purpose of teaching since it facilitates learning by
organizing the information and could be used to show what has been learned so far.
In addition, 10 participants mentioned that Mindomo owns useful technical
properties such as allowing uploads from other sources, saving a map for a long time,
zooming in or out and adding extra slides. 8 participants believed that Mindomo
triggered the creativity of the students and 4 participants indicated that Mindomo is

different in terms of the way it presents the topic.
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Tool 4-Facebook:

According to the responses of the participants, the advantages of the Web 2.0 tool,
Facebook which is used for Task 4 were given in this part. Almost all the participants
mentioned that Facebook was appropriate for the group tasks since it is easy to share
and participate through Facebook. They indicated that it is a suitable way to monitor
the group activity via Facebook. They also added that grouping people is easy on
Facebook. Moreover, 28 participants stated that Facebook is a practical tool which
possesses a lot of beneficial features. For instance, the participants mentioned that
Facebook is simple, free and provides option for confidentiality. Last of all, 22
participants indicated that since Facebook was a familiar tool for almost all of the
students, they did not spend time on understanding the tool but focused on the

subject.

Tool 5-Glogster:

When it comes to the advantages of the Web 2.0 tool, Glogster which was used for
Task 5, 24 participants stated that Glogster was enjoyable and interesting. They
mentioned that it was very colorful and attractive which motivated the students. They
also indicated that Glogster was appropriate for both visual and audial learners. 10
participants stated that Glogster had sophisticated technical properties such as having
more interactive posters than paper posters, giving options for uploads from other
sites and providing chance to see other people’s posters from other countries.
Additively, 4 participants mentioned that Glogster is an easy tool which does not
create any technical problems. They also stated that Glogster is multifunctional and
provides everything a poster needs.

Tool 6-Prezi&Screencast-O-Matic:

The participants’ responses toward the advantages of the Web 2.0 tools, Prezi and
Screencast-O-Matic showed that 18 participants indicated these tools were enjoyable

and attractive. They stated that these tools got the students’ attention and motivated
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them. They also mentioned that Prezi and Screencast-O-Matic provided colorful
presentations and made the lesson interesting and understandable. 20 participants
stated that these tools were simple and free which made them easy for the students to
use. In addition, 12 participants expressed that especially Prezi was a sophisticated
tool in a way that it provided many tools and organized the subject in unity. They
also mentioned that Prezi was better in quality than PowerPoint Presentation and
combination of Prezi with Screencast-O-Matic made the presentation look more

professional.

4.4.3.2. Student Survey Part C: Disadvantages of the week’s tool:

Tool 1-Voki:

As for the disadvantages of Voki, 26 of the participants mentioned that recording
time of Voki is limited since it permits up to maximum 1 minute when a person
wanted to record his/her own voice. In addition, 24 participants indicated that VVoki
causes technical problems such as not having the adequate number of voice
recording formats, uploading the records slowly and not giving option for the
background music uploads. Hence, they mentioned that these technical problems
cause stress and make the task difficult to manage. Moreover, 5 participants
mentioned that Voki is time consuming since they believed that they spent much
more time understanding the tool than focusing on the task. Another disadvantage of
Voki expressed by the participants is that the avatars Voki provides are not
interesting and the number of the avatars is limited according to the responses of 5
participants. As the least frequently mentioned disadvantage, 4 of the participants

stated that VVoki is distractive.

Tool 2-Testmoz:

When the participants were asked to mention the disadvantages of Task 2, 16 of the
participants mentioned that Testmoz creates technical problems. As an example for
the technical problems that Testmoz causes, one of the participants mentioned that
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forgetting the passwords of the quizzes may create problems. Additively, 4
participants stated that Task 2 is complicated and it requires technological skills to
understand how the tool works. 6 of the participants believed that cheating could be
another problem since the teachers don’t have the opportunity to monitor the students

since it is an online test.

Tool 3-Mindomo:

Analyzing the responses of the participants in terms of the disadvantages of
Mindomo, it is found out that 10 participants thought Mindomo was limited in some
ways such as not allowing free picture uploads, providing limited design patterns, not
permitting copy and paste from another source and restricting the free version. 6
participants believed that Mindomo was confusing for the first time users and it
created technical problems.

Tool 4-Facebook:

As for the disadvantages of Facebook, 10 participants indicated that doing a task via
Facebook is difficult and distractive. They also stated that it was boring to complete
the task on Facebook. 8 participants mentioned that doing a group task on Facebook

cannot replace the face-to-face group tasks.

Tool 5-Glogster:

The analysis of the participants’ responses showed that 20 participants believed
Glogster was challenging in a way that it was slow, tiring, confusing and distractive.
Therefore, they mentioned that the participants had to focus on the tool more than the
subject. In addition, 12 participants stated that Glogster created technical problems.
For instance, they indicated that the size of the poster cannot be arranged according
to the user needs. Another problem is that free accounts are not permanent which

means the students cannot keep their glogs for a long time.
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Tool 6-Prezi&Screencast-O-Matic:

As the disadvantages of Prezi and Screencast-O-Matic, 14 participants indicated that
these tools created technical problems. For instance, they said that Screencast-O-
Matic did not accept the video cuts, signing up for Prezi was problematic, process of
saving the video records was slow and the sound of the videos was not clear. In
addition, 12 participants believed that Prezi and Screencast-O-Matic were
challenging tools; therefore, these tools caused stress and made the participants focus
on the tools more than the subject. Last of all, 4 participants mentioned that Prezi and

Screencast-O-Matic were time-consuming.

4.4.3.3. Student Survey Part C: Suggestions for improvement of the

week’s tool:

Tool 1-Voki:

In this part, the students were asked to come up with suggestions to improve the tool
used for Task 1. Accordingly, 12 participants mentioned that recording technology of
Voki should be updated since 1 minute recording time is limited. Moreover, 9
participants indicated that technical problems that a tool may create should be dealt
with before the task was assigned. The possible problems that a tool may cause
should be checked beforehand. For instance, the participants suggested that Voki
should be simplified and the video uploading option should be added. In addition, 5
participants indicated that the detailed instructions on how to use the tool should be
given clearly in the guideline and practice should be made before the task was
assigned. As two of the least frequently mentioned suggestions, 4 participants stated
that the number of the free avatars should be increased and 3 participants highlighted
that since this is the first task, an easier and more familiar tool should be chosen as a

start.
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Tool 2-Testmoz:

For the tool of Task 2, 16 participants suggested that technical problems should be
dealt with beforehand. For instance, a back-up plan in case of losing the codes should
be made, a toolbar should be added, the design options and layouts should be
updated. The participants also highlighted that admin panel should be added and the

questions should be shown one by one while a student is taking the test.

Tool 3-Mindomo:

In terms of the suggestions that 26 participants made for Mindomo, it is seen that the
technical problems that Mindomo causes should be dealt with and technical
properties of Mindomo should be improved. For instance, the participants
highlighted that the layout of the site should be updated and allow saving even if the
designing process of the map is not finished. Additively, they believed that the limits

of the free version should be removed and more tools should be added to Mindomo.

Tool 4-Facebook:

As suggestions for improvement of the week’s tool, Facebook, 4 participants
indicated that the tool was not appropriate for this task; therefore, either learning a
new tool instead of a familiar tool like Facebook would be better or one of the other

less distractive tools should be used.

Tool 5-Glogster:

For Glogster, 18 participants stated that since it created technical problems, the tool
should be technically improved. For instance, the participants mentioned that there
should be a zooming option, size of the posters should be adjustable, the toolbar
should be updated, uploading from the other sources should be easier, the posters

should be printable and the limits of the free accounts should be removed.

191



Tool 6-Prezi&Screencast-O-Matic:

According to the suggestions of the participants related to the tools of the week, Prezi
and Screencast-O-Matic, 8 participants indicated that the technical properties of the
tools should be improved. For instance, obligatory sing-ups for these tools should be
removed, free version of Prezi should have more options for the design of the
presentations and limits of Prezi and video records of Screencast-O-Matic should be
eliminated. 4 participants highlighted that the technical problems that the tools
created should have been dealt with before the task was assigned. They also
mentioned that practice on how to use the tools should be made previously and many

more tutorials should be presented to the students.

4.4.4. Student Survey Part D: Results

In Part D of the Reflection Paper, the quantitative data was collected through a
continuum with which the participants were supposed to rate each task by assigning
values from 0 to 10. On this continuum O means ‘not effective’ while 10 means
‘extremely effective’. The results of the analysis of Part D were displayed below in
table 4.37:

Table 4.37 The results of the continuum line analysis in the Reflection Paper, Part D

N Mean Std. Std. Error| Minimu | Maximu
Deviation m m
TASK1 | 39| 67436 156807 25109 300 10,00
TASK2 | 40| 81000|  1,31656| 20817 400| 10,00
TASK3 | 38| 78421| 1,38576| 22480 400 10,00
TASK4 | 39| 67692| 2,09588| 33561 2,00| 10,00
WASRE | M| BBE| 120199 20428 400 10,00
TASK6 | 34| 77059| 1,58648| 27208 300 10,00
Total 230| 755522  1,65452| 10910 2,00| 10,00

According to the table 4.37, it is seen that the number of participants who rated the
tasks differed for each task from 34 to 40 participants. With the mean of 8,150, Task
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5 had the highest point among all 6 tasks while Task 1 had the lowest point with the
mean of 6,743. Since there are not any tasks getting the mean value below 5, it can
be said that most of the participants showed a positive attitude toward the tasks. The
visual representation of mean values for each task was displayed with the figure
4.31:
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Figure 4.31 Visual representation of mean values for each task: Reflection Paper,
Part D
It is seen that the task comparison results of the reflection paper are in line with the
results of the Post-Survey Part B Subsection I. The attitudes of the participants
toward the tasks were revealed in the Post-Survey Part B Subsection I, and like it
was in the results of the reflection papers, it was found that Task 5 has the highest

mean of attitude while Task 1 has the lowest mean of attitude.

4.5. Interview Results

After all the tasks were implemented and the post-surveys were gathered from the
participants, semi-structured in-depth interviews were conducted with the four
participants who fulfilled all the requirements of the data collection process including

the pre-survey, tasks, reflection papers and post-survey.

193



The interview included 29 questions in total and was designed under 5 main
categories: A) Tasks in general, B) Advantages and Disadvantages of Online Tasks
or Tools, C) Online vs. Traditional Assessment, D)Future plans as teachers in
relation to Online Assessment, and E) Further questions and comments(Please, see
Appendix E).

The analysis of the participants’ responses was made by the researcher via constant
comparative method. The responses of the participants were categorized and the

results were discussed below.

4.5.1 Participants’ Perceptions of the Tasks/Tools in General: Category A

Results

This part involves the questions 1-5 in the interview Category A designed for
revealing the attitudes of the participants toward the tasks in general. According to
the results of this part, it can be said that, all the students generally showed a positive
attitude toward the tasks. The students’ responses in this category were divided into
two sub-categories as positive influences of the tasks in general and negative

influences of the tasks in general.

4.5.1.1 Positive Influences of the Tasks/Tools in General

In the first part of the interview Category A from the questions 1-5, the participants
indicated the positive influences of the 6 tasks implemented in the course ‘ELT
Methods I’. According to the results of the analysis made via constant-comparative

method, the positive influences of the tasks can be grouped as follows:

1. The tasks motivated the students and got their attention.
2. The tasks made the students feel more competent.

3. The tasks improved the performance of the students.
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4.5.1.1.1The Tasks were motivating and interesting

According to the responses of the participants, it is seen that the participants’
attention is triggered by the tasks and they felt motivated especially for their future
teaching career. The participants indicated that realizing they mastered the subjects
better after they completed the tasks and learning the subjects related to their
teaching career excited them. The participants also mentioned that they did not know
any of these tasks before they were implemented in the course ‘ELT Methods I’. In
the end, it is clearly seen from the responses of the participants that they found the
tasks helpful in getting them comprehend the subjects; therefore, they plan to use this
type of tasks in their own classes in the future. The participants clearly mentioned in

the interviews:

I am going to be a teacher as well and to develop my own teaching method, |
need to know all the English language teaching methods and which
technological tools to use in my classes. Knowing the fact that | could learn
them affected me positively for sure. (Participant Number (1), Female,
30/12/2013).

| did these tasks willingly because | thought they would be useful for me in the
future. The tasks both increase our motivation and decrease our stress.
(Participant Number (4), Female, 07/01/2014).

Managing to complete these tasks means that you have a qualification to be a
teacher and you have mastered the subject of the task. Knowing this motivated
me (Participant Number (2), Female, 31/12/2013).

In my opinion, the tasks were very interesting because | can say that | was
knowledgeable in terms of internet. | think all the tasks were very useful. |
especially liked some of the tasks more (Participant Number (3), Male,
30/12/2013).
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I did not know that these tools existed. | had never used them before and | was
afraid of the online stuff. Now, I got used to them and I feel comfortable. I will
recommend these tasks to my students. They have been very helpful
(Participant Number (2), Female, 31/12/2013).

As seen above, the participants learnt something new with the tasks for their career
and they were stimulated to complete the tasks and felt very positive about the
experience they gained. The participants got more interested in the online tasks for

their future career.

4.5.1.1.2 The tasks made the students feel more competent

As the participants were asked to compare their level of competence in the use of
Web 2.0 tools before and after the task implementation process, all four participants
indicated that they feel much more competent after the tasks were implemented. The

representative comments of the participants are as follows:

| absolutely feel more competent now. | was continuously asking questions to
my classmates but in the last task I did everything myself without getting any
help from others and when I showed my task, my classmates said: “You really
improved yourself a lot.” Of course, I improved myself in both theory and
practice in terms of using the technological tools. I think the tasks helped me a
lot (Participant Number (1), Female, 30/12/2013).

While doing the tasks I tried not to do them superficially but tried to learn
every feature and use them. Therefore, among the tasks that we have done so
far, | feel competent and also believe that these tasks make people more
qualified (Participant Number (4), Female, 07/01/2014).

The responses above indicated that the students believed they got more competent
thanks to the task implementation process. They asserted that even if they did not
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have any experience related to these kind of tasks before, they tried to complete the
tasks very well and the tasks helped them to feel more knowledgeable about the use

of technological tools.

4.5.1.1.3 The tasks improvedthe performance of the students

In their responses, the participants indicated that their performance was affected
positively since they believed that the tasks were a new experience for them, helped
them look from different perspectives and be an active learner. The participants also
believed that their performance was affected positively by the pair work tasks. In
addition, the participants stated that they understood the content of the course
comprehensively thanks to the tasks. Comprehending the subjects extensively also
helped them be ready for the exams. The participants’ responses from the interviews

were as follows:

It was a nice experience to record our own voice via Voki. Even though I felt
bad when | heard my own voice, it was a very good experience and with these
sort of tasks I did not look from one angle; that is, these tasks helped me to
look from multi-perspectives (Participant Number (1), Female, 30/12/2013).

I think the pair work tasks affect the students’ performance positively. Instead
of working in groups, working with a partner means you have a strong
communication; that is, you can call him/her when you need since we chose
our own partners. Therefore, we can reach our partners faster. The problems
can be resolved easily and your partner can help you when you could not figure
out an issue. This means that the partners complete each other (Participant
Number (4), Female, 07/01/2014).

Mindmapping task reinforces what you have learned. It provides intense
learning. | have seen it myself. When 1 finished my mindmap, | did not need to
revise before the exam. That explains how much | learnt (Participant Number
(3), Male, 30/12/2013).
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| did not study a lot for the exam because | knew that reviewing for once was
enough. It became a daily revision for us thanks to the tasks (Participant
Number (4), Female, 07/01/2014).

Traditional classroom environment is very limited but when tasks are used, the

students have to be more active (Participant Number (2), Female, 31/12/2013).

| did all the tasks willingly and carefully because I really liked them. | had a
close friend who did not do them and he started studying for the midterm 4
days before the exam. On the other hand, | comprehended all the subjects very
well thanks to the tasks. I just revised the subjects for a few minutes in the last
evening. | helped him study but still he could not complete studying before the
exam and that’s when I realized how helpful the tasks were. (Participant
Number (3), Male, 30/12/2013).

Considering the responses of the participants above, doing the tasks affected the
participants’ performance favorably. With the help of the tasks, looking from multi-
perspectives and being more active, as one might expect, made them have a full

control over the subjects that they were supposed to learn.

4.5.1.2 Negative Influences of the Tasks/Tools in General

During the interviews, for the questions 1-5 in Category A, the participants stated the
negative influences of the 6 tasksimplemented in the course ‘ELT Methods I’. The
results of the analysis made via constant-comparative method showed that these
negative influences can be grouped as:

1.Some of the tasks caused technical problems.

2. Timing of the tasks was not appropriate.

3. Pair and group tasks were demotivating.
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4.5.1.2.1 Some of the tools caused technical problems

The responses of the participants indicated that some of the tasks like VVoki created
technical problems. They stated that some tasks like Voki did not provide flexible
options like the amount of time you needed to complete the task. The students
complained about not being able to run the tool in their own computer. About this

issue, the representative responses of the participants were as follows:

Sometimes technical deficiencies were occurring. For instance, | had to do the
Voki task in your room because | could not figure out how to run the tool in
my computer (Participant Number (1), Female, 30/12/2013).

Voki was very limited in terms of just letting to record your voice and letting to
do it in a very short while. After all, you cannot express yourself comfortably;
you just mention the key points and feel yourself under pressure. That limited
me a little (Participant Number (2), Female, 31/12/2013).

According to the responses above, it is possible to say that the participants were
affected negatively because of the technical problems that they experienced with the
tools. The reasons that they come up with can be summarized as not being able to use
the tools with their own computer without problems and limited options the tools
provided.

4.5.1.2.2 Timing of the tasks was not appropriate

According to the participants’ responses, they thought that the tasks had limited time
to complete and the tasks 4 and 6 were assigned during the exam weeks of the
students. These reasons caused the participants to be affected negatively. What the
participants stated related to the timing of the tasks were as follows:
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Some of the tasks really required a lot of time. If there was much more time to
especially fill in the reflection papers or the deadlines of the task and the
reflection paper were different, |1 could have spent much more time on the
reflection papers (Participant Number (1), Female, 30/12/2013).

I could not focus on the last task done with Prezi and Screencast-O-Matic
since | was feeling stressed out because of the final exam. Yet still | tried to do
my best (Participant Number (2), Female, 31/12/2013).

The Facebook task clashed with the midterm exams. When your group
members left you all the work, your motivation decreases (Participant Number
(4), Female, 07/01/2014).

Since some of the tasks were assigned atthe exams, we had difficulty in finding
the time to do the tasks (Participant Number (3), Male, 30/12/2013).

The responses above indicated that the participants did not find the timing of two

tasks suitable since exams and these tasks were assigned at the same period. The

participants indicated that they would have focused and done the tasks more

carefully if the exams and the tasks were at different weeks and the deadlines of the

tasks were extended.

4.5.1.2.3 Pair and group tasks were demotivating

The responses of the participants indicated that they were negatively affected by the

behaviors of their groups and/or pairs. Since they were not pretty satisfied with the

others’ performance, they felt that the task’s burdenwas all on them and that

demotivated them. The participants clearly explained this issue:

We worked in groups only in Task 4 done with the tool, Facebook. We were

discussing the task on Facebook but some students were just pretending to
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discuss the subject. They participated in the discussions perfunctorily
(Participant Number (4), Female, 07/01/2014).

With only one thing my performance was affected in a negative way. In the
pair work task, | asked for a random pair. | wanted it on purpose. Since my pair
was a girl, we failed to find a middle ground during the design of the task. She
was like “I can choose better colors, I can do this and that better.” Therefore, 1
sent you two different versions of the same task (Participant Number (3), Male,
30/12/2013).

In Task 4, we had a communication breakdown in our groups. Only few people
participated in the discussion. | really liked the activity but since the
participation was very low, one or two people had to do all the groups’ work.

(Participant Number (1), Female, 30/12/2013).

The participants’ responses showed that they got affected negatively because the
people in their groups did not take an active role in the group discussions or they had
some arguments with the group members or the pairs.

4.5.2 Participants’ Perceptions of the Advantages and Disadvantages of Online

Assessment Tool/Task: Category B Results

This part is composed of the analysis of the questions 1-12 in the interview Category
B designed for revealing the attitudes of the participants toward advantages and
disadvantages of online assessment tools/tasks.The students’ responses in this
category were divided into two sub-categories as advantages of online assessment
tool/task and disadvantages of online assessment tool/task.
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4.5.2.1 Advantages of Online Assessment Tool/Task

In the Category B of the interview from the questions 1-12, the participants
mentioned the advantages of using online tasks and tools in the course ‘ELT
Methods I'. The analysis of the interview was made via constant-comparative
method and as a result, the groups listed for the advantages of the tasks and tools are
as follows:

1. Tasks improved the quality of learning.

2. Tasks made students feel more comfortable.

3.We were assessed by the various perspectives.

4.0nline assessment is fairer.

5. The tasks contributed to language learning.

4.5.2.1.1 Tasks improved the quality of learning

The responses of the participants clearly indicate that they believe the tasks made the
learning process more sophisticated. Thanks to the tasks, the participants could make
use of various sources to enrich their tasks. Also, for a better assessment, the teachers
could observe each student’s performance in details. Moreover, the participants
could see their classmates’ tasks online, which helped them learn from each other.
They revised the subject they learnt in class when they did the tasks, which made
their learning more permanent. What the participants stated in the interviews about

this issue is given below:

For instance, we can get immediate feedback. In the internet environment, you
have the opportunity to make use of various sources such as videos and images.
You search the internet for the whole topic, learn a lot and it becomes
permanent thanks to the tasks. (Participant Number (2), Female, 31/12/2013).

| can say that both in terms of assessment and getting to know the students

better the online tasks are more beneficial. | think for learning more about the
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students’ skills, online tasks have a huge contribution (Participant Number (1),
Female, 30/12/2013).

We saw our classmates’ tasks online. Seeing them of course steps you forward,
motivates you and makes you improve your own task (Participant Number
(4), Female, 07/01/2014).

We needed to search the internet for the subject and revise the lecture notes to
do the task. This made the lesson content permanent and helped us become
successful. Otherwise, a college student would not revise the subjects after the
lessons (Participant Number (1), Female, 30/12/2013).

The tasks made the course more enjoyable and made us revise what we have
learned. If it wasn’t for tasks, we wouldn’t have a look at the subject when we
get home. These tasks taught us how to look from a multidimensional
perspective and think just with the key words. (Participant Number (4),
Female, 07/01/2014).

As it is seen from the responses above, the participants think that the tasks provided
them permanent knowledge and use their potentials at higher levels. The instructors
can learn more about their students and assess them with more data collected from
them.

4.5.2.1.2 Tasks made students feel more comfortable

According to the responses of the participants, it can be deduced that the participants
did not feel under pressure with the tasks as much as they did with the traditional
exams. The tasks provided the participants much more time than they had in their
exams; therefore, they felt that they could express themselves better with the tasks.
Moreover, the students who did not like showing their performance in front of other

people could make use of the tasks since nobody except the instructor had to see their

203



tasks. The representative responses of the participants related to this issue were given

below:

I think this way things are more comfortable, that is, with the exams, the
instructors can only assess the instant performance of the students since it just
depends on that moment. Your performance can differ according to your
psychology at that specific moment. | think it is more logical to be assessed by
the online tasks in a comfortable environment (Participant Number (3), Male,
30/12/2013).

Very shy generation is raised because of the traditional education system. Even
if I am going to be an English teacher, I still try to avoid speaking English. We
can overcome our shyness and feel more comfortable with the tasks
(Participant Number (3), Male, 30/12/2013).

Having only two exams in one term is very stressful but the tasks are more
frequent and you have chance to compensate. Also, you can study at home
comfortably. I don’t think I can express myself very well in the exams. With
tasks, we have much more time to think about the task and enrich it since we
do not have to worry about time as much as we do in the traditional exams. It is
easier to reflect more of our knowledge via online tasks than we do in the one
hour traditional exams provide us.(Participant Number (4), Female,
07/01/2014).

There can be some shy students who do not participate during the class hours.
However, they do very amazing online tasks (Participant Number (1), Female,
30/12/2013).

Seeing all the comments above, it can be said that the participants thought the tasks

made them feel comfortable since the tasks provided much more time and privacy to

the students.
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4.5.2.1.3The participants were assessed from the various perspectives

Considering the responses of the participants, it is clear that the participants did not
prefer to be assessed by and get feedback just from the teacher. Apparently, they
believed it was better to learn more about their own performance with the use of all

the evaluation types. Their responses from the interviews were given below:

The feedback that we get from all different evaluation types improves us.
Therefore, | believe it is better to get feedback from various sources.
(Participant Number (4), Female, 07/01/2014).

It is better to be evaluated by different evaluation types. Even though we can
get feedback from the teacher, it is much more beneficial to learn what others
think of our performance. Variety is always good (Participant Number (2),
Female, 31/12/2013).

I think it is better to have different evaluation types since only one evaluation
type may not address to all type of learners. Being evaluated just by the teacher
does not fit into the modern education system (Participant Number (3), Male,
30/12/2013).

I think it is better to see our performance from others’ point of view. In this
way, | can get more extensive feedback to decide how to improve myself
(Participant Number (1), Female, 30/12/2013).

The participants believe that it is more useful to have feedback from different
evaluation types since it is a better way to see their own performance. Also, the
participants believe they can improve themselves more with the extensive feedback
they get. Moreover, the various feedback types address the different type of learners’

needs.
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45.2.1.4 Online assessment is fairer

The responses of the participants shows that they believe they cannot reflect their
performance very well in the traditional exams since they feel stressed. Therefore,
they get low grades from the exams even if they know the answers of the questions.
However, while doing the online tasks, they feel comfortable so they can express
themselves better or they can go back and fix their mistakes before they submit their
tasks to the instructor. That’s why, the participants believed online assessment is

fairer and clearly explained in the interviews:

| think the tasks done via internet is fairer because | got very less grades from
the traditional exams even if | was expecting high grades. Also, the exams do
not give as concrete evidence as the tasks could give to the instructor. For
instance, sometimes the instructor cannot understand what we meant in the
exam paper and gives low grades. However, while doing the tasks we can
express ourselves better since we are not under pressure. Therefore, we can
give a more concrete evidence of our performance (Participant Number (4),
Female, 07/01/2014).

Traditional assessment methods do not give you chance to compensate. | got
really low grade from the English literature course just because |
misunderstood the question. I knew the correct answer but I couldn’t make up
for it. This demotivated me. In the end, | asked the teacher if it is possible for

her to assess us online (Participant Number (1), Female, 30/12/2013).
According to the responses of the participants shown above, the participants believe

that thanks to the tasks, they can show their performance better and get higher

grades. For this reason, the participants indicated that online assessment is fair.
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45.2.1.5 Tasks contribute to the language learning

According to the responses of the participants, the tasks made learning enjoyable for
language learners, which made the learning process easier. In addition, the
participants thought that the language was everywhere; therefore, it should be
thought not just in the classroom but be included in the students’ everyday lives. By
this way, the students would learn the language with its all four skills; therefore, they
would be able to produce the language instead of just receiving it. To manage this
type of learning, the participants believed that tasks were necessary. The indicated in

their responses explicitly:

Language learning is not a process that can be jammed in a room. | know
language teachers asking their students such questions like : “I did not teach
you this. Where did you learn it?”. The student might have learnt it by
himself/herself while searching for it or saw it somewhere. Language is
everywhere in our daily lives and it should be assessed considering this fact. It
should not take place only inside the walls of the classrooms (Participant
Number (3), Male, 30/12/2013).

In today’s world, everybody needs to know English to some level. To make
this happen, learning should be perceived as something fun; therefore, the
students need tasks (Participant Number (4), Female, 07/01/2014).

No matter how hard you try, the things done in the class stay in the class. As
teachers, we give assignments to our students but mostly these assignments just
targeting the reading and writing skills of the students. Therefore, they cannot
actually speak the language. The students need tasks to develop their language
skills beyond the classroom. Tasks help them develop all four skills and learn
by doing (Participant Number (1), Female, 30/12/2013).
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Just as the participants stated in their responses, if the teachers wanted their students
to learn the language by having fun and communicating with it, they needed to

include the tasks to their classes.

4.5.2.2 Disadvantages of Online Assessment Tool/Task

Even though the participants mostly came up with the advantages of the Online
Assessment with Tools and Tasks, in Category B of the interview from the questions
1-12, the participants also stated the disadvantages of using online tasks and tools.
The analysis of the interview was made via constant-comparative method and as a

result, the disadvantages of the tasks and tools are grouped as follows:

1. Students do not have the technological skills and the equipment

2. Students can plagiarize from each other or other sources

4.5.2.2.1 Students do not have the technological skills and the equipment

The responses of the participants indicate that since some of the students may not
have the technical equipment or the technological background to do the tasks, they
may feel under pressure, in which case they may not find the chance to do the tasks
or meet the deadline. Even if they do, they still experience a lot of troubles compared
to other students. The participants’ responses revealing this issue clearly are shown

below:

There are some students who are not very good at technology and | was one of
them. Another problem is some students do not have access to computer or
internet. Even if we are at the technology age, we may not find the opportunity
(Participant Number (1), Female, 30/12/2013).

Our teachers and the students are still not very good at technology since they
are not introduced to it. Even though there were a lot of explanations in the
guidelines of the tasks, they still could not figure out how to do them. Also,

because of the economic problems, they do not have their own computers nor
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have access to the internet. At the dormitories, 50 people access the internet via
just one modem. Therefore, the pace of the internet is so slow or it is cut off
from time to time (Participant Number (3), Male, 30/12/2013).

The people who are not very skilled in technology may not succeed in it or
there are some people who do not own a computer. It is stressful for them and
we have seen it in the process of the tasks as well (Participant Number (4),
Female, 07/01/2014).

As indicated above, not being qualified enough in technology or not having
computer/internet may hinder students doing the tasks properly. Therefore, this
situation is stated as a disadvantage of online assessment with the tools and the tasks

by the participants.

4.5.2.2.2 Students can plagiarize from each other or other sources

The other disadvantage of the online assessment with the tools and the tasks are
mentioned as the risk of plagiarism by the participants. They explained that the
students may try to copy from their classmates’ work or use the sources from the
internet without citing them since the teachers do not monitor them while they are
preparing the tasks out of the classroom hours. Referring to this issue, the
representative responses of the participants are as follows:

The sources that your classmates use can be seen since the tasks are online. For
instance, we find images via google or videos via youtube. You can see that
your classmates use the exact same images or videos. So you ask yourself the
question: “What if the instructor thinksthat I cheated?” (Participant Number
(4), Female, 07/01/2014).

Since the online environment is freer than the class environment, | thought
maybe the students can take advantage of the situation. Especially in the

mindmapping task, | know a student who copied the exact same sentences from
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the previous 5 uploads of other students. Compiling all these sentences, s/he
easily designed his/her own map (Participant Number (3), Male, 30/12/2013).

According to the responses of the participants, it is clearly seen that the participants
believe the teachers may not be sure whether the students used works of other people
without citing them. Since the environment of online assessment does not give the
opportunity to the teachers to observe their students while they are doing the tasks,

the participants indicate that the students may exploit the situation.

4.5.3 Participants’ Perceptions toward Online vs. Traditional Assessment:

Category C Results

This part consists of the questions 1-6in the interview Category C designed to figure
out what the perceptions of the participants toward Online vs. Traditional assessment
are. The participants generally revealed their ideas on why they preferred online
assessment. They mostly did not mention their ideas on why they did not prefer
traditional assessment. Therefore, a category related to the traditional assessment was
not formed. Three categories; on the other hand, related to the participants’

perceptions on the online assessment were grouped:

1. Integrating technology increased the quality of the lessons.
2.0nline assessment provided opportunities to both the students and the teachers.
3.Edmodo and the reflection papers improved the communication between the

teachers and students

4.5.3.1 Integrating technology increased the quality of the lessons

The responses of the participants reveal that the use of online tasks helps the students
keep updated in terms of the course content. This enables them to be actively
involved in the lesson and be more successful than they could be in the courses

where the instructors make use of the traditional assessment methods. In addition,
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thanks to the opportunity to see the other people’s online tasks, the participants could
learn from each other and improve their performance in the course. What the

participants mentioned about this issue in the interviews is as follows:

Technology definitely increases the motivation of the students. The online
tasks just make you stay connected to the course. Since you work on the task
for the whole week, you become prepared for the next lesson. You understand
the course content better and participate in the course discussions more
frequently (Participant Number (4), Female, 07/01/2014).

At the language center that I currently work, one of the English teachers
teaches English in a traditional way. She just gives importance to grammar
while | try to teach English with all the skills in combination and integrate
technology to my lessons. My students got the highest grades in the general
exam while hers got the lowest. Integrating technology to our lessons help us
know our students better so that we can shape their learning in the right
direction (Participant Number (1), Female, 30/12/2013).

Since we had the chance to see our classmates’ tasks by just clicking on their
tasks’ links, we can compare theirs with our own tasks and we can improve our
task. By this way, we can learn from each other and improve ourselves
(Participant Number (3), Male, 30/12/2013).

In relation to the responses above, it can be said that with the online tasks, lessons

with high motivation and success are possible. That is, the participants believed that
being assessed via online tasks increased the quality of the lessons.
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4.5.3.2 Online assessment provided opportunities to both the students and the

teachers

According to the responses of the participants, the online tasks provide the
opportunity to the students to be assessed in an environment which is flexible and
fair. In addition, the teachers have the chance to observe their students’ improvement
thanks to the online tasks. In terms of their career, the participants believe that they
will be able to teach and assess their students with the integration of technology
without having difficulty. The representative responses of the participants about this

issue are as follows:

Thanks to the tasks, we could express our knowledge without being under the
pressure of the time. In addition, knowing these tasks is like an investment for
the future since we are going to be teachers. As students, we had chance to be
assessed fairly, we could make up for a mistake. The tasks also provided us a
more flexible and comfortable environment (Participant Number (4), Female,
07/01/2014).

I prefer online assessment methods since we can observe our students’ progress
individually and we can see whether they learned what we taught them in a
more effective way. The teachers who implement the traditional assessment
methods may misunderstand their students’ performance and knowledge
(Participant Number (3), Male, 30/12/2013).

When | start teaching full-time, 1 will not have difficulty in integrating
technology in my classes thanks to these tasks. | will be teaching effectively
and my students will be able to improve themselves adequately (Participant
Number (1), Female, 30/12/2013).

Considering the responses above, the participants believe that with the opportunities
that the online tasks provided them, as pre-service teachers they will have chance to

assess their students more effectively by integrating technology to their courses while
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the students will be assessed fairly without feeling the time pressure and knowing
that they can always go back and edit their task before they submit it to the

instructor.

4.5.3.3Edmodo and the reflection papersstrengthened the communication

between the teachers and students

When the task implementation process was in progress, Edmodo was used as the
social platform where all the materials of the tasks were uploaded and the
communication between the teachers and the students took place. During the
interviews, the participants indicated that Edmodo is a better and faster way to
communicate with the teacher and the other students to find solutions to their
problems or get some advice related to the tasks. The reflection papers, on the other
hand, were one of the data collection tools which were gathered after each task from
the students to reveal what the students think of the tasks. In the interviews, the
participants indicated that the reflection papers helped them to criticize the tasks with
all their negative and positive aspects. By this way, the students can make their voice

heard by the teacher. The participants comments about this issue are as follows:

Via reflection papers, the students can explain the teachers what their ideas are
related to the tasks. If there is anything that made you uncomfortable in the
task implementation process, you are given the opportunity to say it. It is very
different for the teacher to assess the students via just the exam paper than
assess the students considering their feedback (Participant Number (4), Female,
07/01/2014).

Using a social platform for our own class is definitely necessary since it gives
us chance to follow the course even if we were absent during the class hours.
We can see the materials and learn our assignments. It is an advantage to be
able to submit the assignment even if you did not attend the lesson. Also, it is
sometimes difficult to find the teacher in his/her office. Instead, we can

communicate with our teacher via Edmodo much faster. Besides, when a
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student asks a question, everybody can see the teacher’ answer (Participant
Number (4), Female, 07/01/2014).

| had a chance to convey what | think of the tasks. It is like a cooperation
between the teacher and the student. Teachers can seen what the students think
about the positive and negative sides of the tasks and improve the tasks for the
next years. It makes me feel special that my ideas are given importance and
taken into consideration (Participant Number (1), Female, 30/12/2013).

Thanks to Edmodo, the teacher can reach us easily. Also, when the students
have common problems about the tasks, one of the students writes the solution
to the problem and every one of us can see it; therefore, we can deal with our
problems by communicating with each other through Edmodo. In addition,
sometimes our classmates who are better at technology gives us some tips on
Edmodo about how to deal with the week’s task (Participant Number (1),
Female, 30/12/2013).

Reflection papers were helpful for both the teachers and the students. They
helped us to express our ideas about the tasks and realize the tasks’ positive
and negative sides which will be helpful for us in the future. In addition, you
had ideas on how to fix the tasks and improve them since you learned how we
felt about the tasks (Participant Number (2), Female, 31/12/2013).

Both Edmodo and Reflection papers were part of the online task implementation

process. According to the participants’ comments, they strengthened the

communication between the students and the teacher out of the class hours as well.

4.5.4 Participants’ future plans as teachers in relation to Online

Assessment:Category D Results

Category D of the interviews included the questions from 1 to 5 which are designed

to learn the participants’ future plans as pre-service teachers related to the online
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assessment methods. All the four participants indicated that the tasks had been
helpful for them and they intended to use them in their future careers when they
started teaching full-time. According to the responses of the participants in the

interviews, 4 categories were formed and grouped as follows:

The reasons why they would like to use online tasks
The tasks that they plan to use in their future classes

The tools that they plan to use in their future classes

A W

The types of evaluation that they plan to use in their future classes

4.5.4.1 The reasons why they would like to use online tasks

When the participants were asked whether there was any contribution of the tasks to
their future career as pre-service teachers, the participants indicated that these tasks
were very beneficial since they made the lesson more interesting and motivating,
helped the teacher maintain the knowledge more permanent and gain the appreciation
of the students. The participants’ responses related to this issue from the interviews

are as follows:

There has been a lot of contribution of the tasks. Motivation is a must for our
job. You need to renew yourself as a teacher. Repeating yourself is useful to
neither your students nor yourself. Online tasks make you enjoy your job more
and improve you at the same time. Therefore, if you do not want your students
to get bored of your lessons and lose their attention, these tasks could color up
your lessons. This is because the students focus on the lessons more when they
do the activities with these online tools (Participant Number (4), Female,
07/01/2014).

They sure had contributions to our career. These tasks are going to help me in
both teaching and assessment. The students generally appreciate the teachers
who know things that are different and knowing all about these online tasks
will leave the same impression on them. Since they will appreciate us, they will

be willing to learn from us (Participant Number (1), Female, 30/12/2013).
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I have experienced this myself as a student that | learned a lot thanks to these
tasks. Not all the students learn in the same way. We did these tasks because
they were colorful and interesting. We learned by experiencing them firsthand.
For instance, we heard ourselves speaking English. None of us recorded our
own voice while speaking English before (Participant Number (3), Male,
30/12/2013).

The tasks had a contribution to my career because | have seen how knowledge
could be made permanent and what sort of tasks could be designed for this. |
benefited a lot from these tasks and | believe my students will as well
(Participant Number (2), Female, 31/12/2013).

As seen from the participants’ comments above, they believe that the online tasks
were helpful for their teaching career and they plan to use them in their own future

classes.

4.5.4.2 The tasks that they plan to use in their future classes

The responses of the participants revealed that they would like use the Task 1, 3, 5
and 6. These tasks are recording voice, designing a mindmap, preparing a poster and
designing a presentation respectively. They generally do not think that Task 2 and
Task 4 could be used for all learners. They indicated that these two tasks, which are
preparing a quiz and designing a classroom activity, are appropriate for the pre-
service teachers. The participants’ responses on which tasks they prefer to use when

they become full-time English teachers are given below:

Except for the preparing a quiz and designing a classroom activity, | would like
to use the mindmap, poster and voice recording. Mindmap could be used
everywhere. Poster could be really appropriate for the young learners. Voice
recording was a very nice activity and it can be used since our students will be

language learners. With this type of activities, we can find solutions to the
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problems of people who complain about the fact that they can understand the
language but they cannot speak. Preparing a presentation activity could be used
for older learners. Preparing a quiz and designing a classroom activity are
proper activities for pre-service teachers like us but not so suitable for language
learners. That’s why, I would not use them. (Participant Number (3), Male,
30/12/2013).

I would like to use the voice recording task because there are some shy
students who are not so willing to speak in front of their classmates. | can
assess their speaking skills with a tool like Voki. I can see my students’ levels
and what they know and actually need (Participant Number (1), Female,
30/12/2013).

I would use the tasks preparing a mindmap, designing a poster and preparing a
presentation. With these tasks, | can see how much they learned what | taught
them in class. Preparing a quiz may not be suitable for young learners but for
the pre-service teachers this activity could contribute a lot (Participant Number
(4), Female, 07/01/2014).

I would like to use the tasks preparing a mindmap, designing a poster and
preparing a presentation because these activities make your knowledge
permanent. They are also very colorful and visual (Participant Number (2),
Female, 31/12/2013).

The tasks preparing a mindmap, designing a poster and preparing a presentation were
mentioned by the three participants out of four participants; therefore, these three
tasks are the mostly preferred ones while preparing a quiz and designing a classroom

activity are the tasks which were not preferred by any of the participants.
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4.5.4.3 The tools that they plan to use in their future classes

When the participants were asked which tools used in the course ‘ELT Methods I’
they could adapt to their own classes in the futue, they mostly mentioned Mindomo
and Prezi. None of the participants mentioned Testmoz or Facebook. The responses

of the participants related to this issue are as follows:

Mindomo could be preferred if we are teaching a very comprehensive subject.
Especially with the subjects which include a lot of key words it could be used.
To present what they have learned so far, Prezi could be used while to assess
our students’ pronunciation, VVoki is suitable. | think there should be a different
tool for every subject (Participant Number (4), Female, 07/01/2014).

I am planning to use Mindomo, Glogster and Prezi since they are very suitable
tools for the tasks that we did (Participant Number (2), Female, 31/12/2013).

| would use Prezi and Screencast-O-Matic together to send the video of the
presentation and my voice about what | taught in the class on that day to the
students who missed it because if I had to repeat the last week’s subject in the
next class, it is a loss of time. Also, for the students who attended the class, it
would be a revision (Participant Number (1), Female, 30/12/2013).

Except for Testmoz, | would use all of them. Maybe | would not use
Screencast-O-Matic so much since it is a tool just to record the screen
(Participant Number (3), Male, 30/12/2013).

As seen above, according to what two of the participants mentioned, the choices of

the participants mostly depend on the subject and the need of the class. Two of the

participants did not come up with explicit reasons for their choice.
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4.5.4.4 The types of evaluation that they plan to use in their future classes

The responses of the participants revealed that they would use all of the evaluation
types according to the needs. The mostly mentioned types of evaluation by the
participants are group and self-evaluation. Computer-based evaluation is not
preferred so much by the participants since they believe that the students may not
have the necessary technical equipment and the teacher could give the same feedback
that the computer gives. The responses of the participants on this issue are as

follows:

I know that I will use self-evaluation a lot and | can use group-evaluation from
time to time. However, when | use the group-evaluation method with the
children, 1 need to be careful that they do not hate their classmates after the
evaluation. | may not be able to use computer-based evaluation, if we do not
have the technical equipment for that (Participant Number (3), Male,
30/12/2013).

I am planning to use group evaluation since especially young learners like
being in competition. Also, | believe group evaluations are accurate and fair. |
would try to use all of them since it provides the students the opportunity to get
feedback from multiperspectives (Participant Number (1), Female,
30/12/2013).

I would try to use all of them but | would not use computer-based evaluation so
much. Students can see other perspectives and teachers can see how the
students assess one another. | think teacher evaluation is also very efficient. |
would use teacher evaluation the most (Participant Number (2), Female,
31/12/2013).

I would be using all of them because the feedback we get from each of them
are not the same. They all have their own advantages. When we get the

feedback from all of them, they help us to carry out fair assessment. However,
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I think I would use pair and self-evaluation the most (Participant Number (4),
Female, 07/01/2014).

Considering the responses in the interviews, it can be said that the participants plan
to use all of the evaluation types when they start teaching full-time since as students
they think they benefited from all of them to some extent even though they made

their choices for the evaluation types they would use more.

4.5.4.5 Participants’ further questions and comments

The students did not ask any questions to the researcher but only one of the
participants wanted to make further comments. S/he said that s/he took note of the
names of the tools to his/her notebook in which s/he writes the important issues
related to his/her teaching career. S/he also said that learning these Web 2.0 tools
triggered the wish for searching more about these types of tools.
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CHAPTER 5

5. DISCUSSION AND CONCLUSION

This study set out to investigate the perceptions of ELT pre-service teachers on the
use of web 2.0 tools for the purpose of alternative assessment. The study was carried
out by gathering data through pre- and post-surveys, reflection papers, and a semi-
structured in-depth interview from 40 second grade students who took the must

course ‘ELT Methods I’ at the ELT department of Istanbul University.

First of all, the participants were given a pre-survey to gather information on their
demographic data, experience in technology and assessment; find out their attitudes
toward technology and assessment. In the open-ended part of the pre-survey, the
participants stated their preferences on assessment types, tools, tasks and their
suggestions. Then, in 14 week term, 6 different tasks were implemented. For each
task, a different web 2.0 tool that the participants mostly haven’t heard of was used.
The scores they obtained from the tasks affected 30% of their overall final grade
from the course ‘ELT Methods I’. For this study, a social platform called Edmodo
was used to share ideas, upload and download materials of the tasks. After each task
that the students completed, they were supposed to write a reflection paper about the
tasks before they forget the impressions that the tasks left on them. When the task
implementation process was over, the participants were handed out a post-survey in
which the information related to participants’ demographic data, their attitude toward
tasks, feedback types, reflection papers and Edmodo were collected. In addition, the
same parts in the pre-survey such as the ones designed for revealing the attitudes of
participants toward technology and assessment were included in the post-survey as
well to enable the comparison of the attitude differences that may occur before and
after the tasks were implemented. Lastly, to triangulate the data, 4 out of 40
participants were interviewed via semi-structured in-depth interview consisting five

sections planned to gather data on the tasks in general, the advantages and
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disadvantages of the online tasks and tools, comparison of online and traditional
assessment, future plans of the teachers in relation to online assessment, and their
further comments and suggestions. The quantitative data collected through pre- and
post-surveys and reflection papers were analyzed via SPSS version 20.0. The
qualitative data gathered through the open ended-questions, reflection papers and
interviews were analyzed with the use of constant comparative method in which the
themes were identified and categorized under some headings. Since the qualitative
data of the interview was collected from the participants in Turkish, before coding

the data, it was translated into English.

In this chapter, the findings obtained from the pre- and post-surveys, reflection
papers, semi-structured in-depth interviews, discussion of the findings, the
pedagogical implications, the limitations of the study and suggestions for further
research are presented.

5.1 Findings and Discussion

The major findings of the present study are presented in five different sections:
Advantages of assessment via web 2.0 tools, disadvantages of assessment via web
2.0 tools,comparison of the participants’ attitudes toward the assessment types before
and after the tasks, the pedagogical implications, and the limitations of the study and

suggestions for further research.

5.1.1 Advantages of assessment via Web 2.0 tools

The data in relation to participants’ perceptions toward the advantages of assessment
via web 2.0 tools were gathered in all the data collection tools, namely the pre- and
post- surveys, reflection papers and interviews as mentioned in the previous chapters
of the study. The data gathered from these four tools enabled the researcher to
answer the Research Question la. In table 4.38 below, the overall summary of the
advantages mentioned by the participants through the data collection process is

presented:
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Table 4.38 Overall Advantages of Assessment via Web 2.0 Tools

ELT pre-service teachers’ perceptions on the advantages of alternative

assessment via Web 2.0 tools

e Motivating, enjoyable, practical and effective

e Serving as a reinforcement of what was taught in class

e Time-saving and less stressful

¢ Providing immediate and private feedback

e Being useful in assessing collaboration and team work

¢ Providing authentic sources

e Enabling ongoing and permanent learning

e Stimulating autonomy

e Increasing students’ productivity

¢ Giving students chance to see other students’ work

e Making it possible to get feedback from different perspectives (self-, pair-,
whole class, computer, teacher, and group)

e Encouraging the students to research more and learn better

e Sharing is easier

¢ Improving the success of the learners

e More suitable to assess English language and teaching skills

e Making students feel more comfortable and competent

e Focusing on both the process and product

e Revealing students’ creativity

e Making the course content clearer and people to understand the subject better

e Addressing the needs of a pre-service teacher

o Helpful for the teaching career of the ELT pre-service teachers

Even though the students were not assessed via web 2.0 tools before, they showed a
positive attitude toward the alternative assessment through technology in the pre-
survey. In the post-survey, their attitudes got even more positive. As the post-survey

took place after the tasks were implemented, this shows that the participants were
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satisfied with the tasks. In the interviews, the participants justified why they
approached in a positive way toward the tasks in details. In this respect, the findings
of the present study are in line with the ones of Cephe and Balgikanli’s (2013), in
which almost all the participants similarly hold a positive attitude toward the possible
usages of the web 2.0 tools in language teaching and learning.

The participants mostly accepted the fact that technology integration to their courses
is a natural outcome of the digital age and they believed these tools made their
lessons more effective and interesting. In the reflection papers, they indicated that
being assessed with the tasks helped them comprehend the subjects of the course
better, enhanced the interaction with their classmates and the teacher, made them feel
like a teacher, and provided them the opportunity to show their full potential to the
teacher. In the light of the interview data, the participants expressed that web 2.0
technologies offered them great opportunities such as being assessed by various
perspectives since six different feedback types were benefited for the tasks.
However, before the tasks were implemented, according to the data collected via pre-
survey, the concerns of some of the participants made them disapprove the idea that
they should be assessed by the use of technology instead of paper-based tests. Also,
in the pre-survey, they believed that the technology integrated assessment is not
enough to assess the English language skills of the students. Later, in the open-ended
questions of the post-survey, the participants suggested that to have the adequate
technological skills for assessment, technology integration to their courses should
begin way before the university education so that they would feel ready when they

start studying at university.
Overall, since the participants showed a positive attitude toward the alternative

assessment through web 2.0 tools both before and after the tasks were implemented;

they came up with numerous advantages as also presented in table 4.38 above.
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5.1.2 Disadvantages of assessment via Web 2.0 tools

The disadvantages of being assessed via web 2.0 tools were indicated by the
participants during the data collection process via the pre- and post- surveys,
reflection papers and interviews just like it was suggested in the previous chapters.
As a result of the data collection process through four different aforementioned tools,
the researcher reached the answer of theResearch Question 1b. In table 4.39 below,
the overall summary of the disadvantages expressed by the participants all along the

data collection process is presented:

Table 4.39 Overall Disadvantages of Assessment via Web 2.0 Tools

ELT pre-service teachers’ perceptions on thedisadvantages of alternative

assessment via Web 2.0 tools

¢ Not fair since students do not have the equal technological skills and
equipment
¢ Not enhancing the learning

e Time consuming and stressful

Creating technical problems

Distractive and challenging

Being open to the risk of cheating and plagiarism

Lack of monitoring

Shifting the focus to the tool more than the subject

The most frequently mentioned disadvantages by the participants in all the data
collection instruments were the inadequate technological skills and cheating and/or
plagiarism risk. The pre-service teachers are of the opinion that they are not
knowledgeable enough to feel confident in being assessed through web-based
technologies. They believed that their level in technological skills cannot be the same
with their classmates which harms the fairness of their assessment. First, they needed
to be taught how to make use of these tools and then they should be assessed by their

instructors so that they would feel themselves fit into the expectations of the
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21%century classes when they become full time EFL teachers. Another frequently
mentioned disadvantage is the risk of cheating and plagiarism that the technology
based assessment enhances. Despite the strong beliefs of the participants that
technology should be integrated to the courses for the purpose of alternative
assessment, they still indicated that the picture is not clear enough since the teachers
do not have the chance to monitor their students while they are being assessed which

increases the probability that the students can cheat and/or plagiarize.

Even though the participants came up with some disadvantages of alternative
assessment via web 2.0 tools as pointed out in table 4.39, the advantages are far more
than the disadvantages, which proves that the participants are in favour of the
technology based assessment. The findings of Saglam and Sert’s (2012) study are
consistent with the present study. In both the present study and Saglam and Sert’s
study the perceptions of the novice teachers in ELT were investigated and found out
that the advantages of the use of Web 2.0 tools outweighed the disadvantages.

5.1.3 Comparison of the participants’ attitudes toward the assessment types

before and after the tasks

One of the aims of this study is to compare the participants’ attitudes toward the
traditional, alternative, and online assessments to find out whether the students
change their attitudes after the tasks are implemented. Therefore, the findings of the

Research Questions 2 and 3 are discussed in this section.

The results of the pre-survey reveal that almost all the participants did not benefit
from the web 2.0 tools that were used in the present study to get grades in a course
before. Let alone these web 2.0 tools, one out of ten students took part in the online
assessment before the present study which is clearly very low. Considering this
background of the students in relation to assessment via technology, naturally they
were not aware of the merits and demerits of the online assessment. However, they

were obviously aware of the disadvantages of the traditional assessment since they
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had been tested by the traditional methods for years. Related to the traditional
methods, in the pre-survey, the participants complained about feeling under pressure
during the midterm and final weeks. In addition, they indicated that the traditional
assessment methods do not allow students to present their real performance and give
importance to the needs and interests of the students. However, there were still
almost half of the participants who preferred traditional assessment methods to
projects or take-home exams in the pre-survey. The results of the post-survey were in
the same direction with the pre-survey except that the attitudes of the participants
revealed a more negative attitude in the post-survey toward the traditional methods
(General attitude: pre-survey, 2,223; post-survey, 2,123). As pre-service teachers,
majority of the participants indicated in the post-survey that they would not assess
their students in traditional ways when they become a full-time EFL teacher even
though there were still 15 participants who would. This shows that even though the
participants disapprove the traditional assessment more than before, there are still
some participants who did not change their ideas and kept supporting the traditional

assessment methods even after they did the tasks.

In relation to the alternative assessment methods, in the pre-survey, the participants
supported each and every statement that encourages the use of alternative
assessment. Almost all the participants believed that self and peer assessment
contributed to their learning and alternative assessment methods made them feel
more competent and autonomous. However, in the pre-survey, almost all the
participants made it clear that the traditional methods should not be completely
abolished but combined with the alternative methods. In the post-survey, the
participants’ attitudes got more positive but still even much more participants were
willing to see the implementation of alternative assessment together with traditional
assessment. This clearly proves that the participants benefited from the tasks but they
still believe in the necessity of the traditional assessment methods; therefore, it can
be said that they may be using the alternative and traditional assessment in

combination in their own classrooms when they become full-time EFL teachers.
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In addition to the positive perceptions of the participants toward the alternative
assessment methods, in the pre-survey, the majority of the students showed a positive
attitude toward the use of online assessment methods as well by saying that the
immediate feedback is provided, practicality and sharing are enhanced by the online
methods even though almost half of the participants were not in agreement with the
participants who had sympathy for the idea that the English language learning and
teaching skills could be assessed through online methods. In the post survey, on the
other hand, the participants’ general attitudes were more positive but for some items
the number of the participants who agreed and disagreed was almost the same. In
these items, almost half of the participants believed that traditional assessment
should not be replaced with technology based assessment, the exams should not be
intregrated with the technology, and online assessment is not more suitable to assess
English language and teaching skills. Even though the participants who believed vice
versa are more than half of the participants, there is still significant number of people
who showed negative attitude toward online assessment methods. But still, the
general attitude of the participants toward the use of online assessment came out
positive in the post-survey just like it was in the pre-survey (General attitude: pre-
survey, 2,762; post-survey, 2,983). As the attitude of the participants was more
positive toward the online assessment after the tasks were implemented, it can be

said that the participants had pleasant impression about the tasks.

When all three assessment types were compared, the order from the most preferred
assessment type to least preferred assessment type was the same in both the pre- and
post- surveys. While the most preferred assessment type was alternative assessment,
the least preferred one was the traditional assessment. Even if the order of the
participants’ preference did not change, the general means of each assessment type
changed. After the tasks were implemented, while the attitudes toward the alternative
and online assessment methods got more positive, the attitudes toward traditional
assessment methods got more negative, which makes it clear that the tasks had a
positive effect on the participants.
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5.2 The Pedagogical Implications

As a result of the analysis of the data, from the findings of the study, conclusions
were drawn and suggestions were made for some pedagogical implications for the

teachers, teacher educators, policy makers and researchers.

Not just in Turkey but also internationally the literature possesses limited classroom
based research on the implementation of alternative assessment via web 2.0 tools in
the field of ELT. Also, even if in the current pre-service teacher education
comprehensive and well-planned courses which provide guidance on how to make
use of modern technology are offered, as the participants of the present study
clarified, they do not have the adequate knowledge to feel themselves competent in
adapting technology for teaching and assessment purposes, which exposes the fact
that the current pre-service teacher education does not fully meet the needs of the
novice teachers. Therefore, the present study aims to contribute to the existing
literature by drawing the portrait of the ELT pre-service teachers who experienced
assessment via web 2.0 tools. The results obtained from this study address the
implications below to improve the implementation of alternative assessment via

technology in English language teaching and learning:

e The instructors and administrators should start concentrating on how to
integrate web-based technologies to their assessment system. According to
the results of the data analysis, almost all the participants displayed positive
perceptions toward adapting web 2.0 tools for assessment purposes.
However, the technology integration should start at schools as from the
primary schools and even so before the task implementation, the process
and how to use web 2.0 tools should be introduced to the students. In
addition, motivating the students and having their attention has always been
an issue for the teachers. During the present study, at every chance they
got, the participants mentioned that web 2.0 tools made the course content

more interesting, colorful, and enjoyable. Since the teachers have to make
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extra effort to keep the students motivated and focused especially while

teaching English, they need to integrate web 2.0 tools to their curriculum.

Since assessment and technology is now an indispensable part of teaching
and learning, as traditional assessment kept losing its popularity, alternative
assessment via technology gained importance than ever. For the alternative
assessment to be as successful as aimed, the factors to be implemented
should be well-planned during design and administration phases. To obtain
fertile outcomes from the alternative assessment, the language skills to be
addressed, the technological level of the target learner profile, the schedule
of the tasks should be specified carefully. In the present study, the
participants were not content when the two of the tasks clashed with their
midterm and final exams, which affected their performance in a negative
way as seen in their reflection papers and interviews. In addition, since the
tools were all new to them and they were not given any training before the
task implementation process except for the guidelines given before each
task, they complained about spending too much time figuring out the tool
than the task itself. For all these reasons, the instructors should take very
purposeful steps while planning the alternative assessment process.

The challenges which prevent language teachers from technology
integration for assessment purposes originate from lack of guidelines for
planning, technological training, practice and technological equipment of
schools and students. Language teachers who plan to adapt alternative
assessment with the use of web-based technologies should be provided
sources with guidelines and trained beforehand either during ELT pre-
service teacher education or in-service training. The language teachers,
who possess the necessary knowledge on technology and the guidelines
from the related sources, should be given the opportunity to practice their
knowledge, observed by the teacher educators and given feedback related
to their improvement. The last but not the least, the language teachers

should be provided with the necessary technological equipment by the
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administration of their schools and take into consideration whether their
learners have their own personal computer or device to connect to the
internet. If not, the possible solutions should be discussed at the planning

phase and the tasks should be designed accordingly.

5.3 The Limitations of the study and Suggestions for Further Research

Taking into consideration the findings and the feedback obtained from the
participants, the limitations of the study and suggestions for the further study are

specified and presented in this section.

The data for the present study was collected from 40 participants who are second
graders at the ELT department of Istanbul University. The data could have been
gathered from the other grades of the same department and other ELT departments of
the universities in Turkey. Therefore, it would have been much easier to generalize
the results for the teachers who are interested in integrating web 2.0 tools to their
classes for the purpose of assessment. A further research could be done with many
more participants at different grades and universities to find out the perceptions of

the students toward the technology integration to their courses.

Moreover, two of the tasks implemented for this study clashed with the midterm and
final week of the course in which the study was implemented. This caused extra
stress among the participants and a lot of complaints were made by the participants
about the timing of the tasks. As a result, the comments of the students toward these
two tasks were much more negative compared to the other tasks and the students
could not reflect their true performance. For this reason, the timing of the tasks
should be scheduled carefully by the researchers beforehand to prevent the prejudices
against the tasks.

Additively, the period in which the study took place was for one semester — fourteen

weeks; therefore, to monitor the long-term effects of the participants’ perceptions
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toward being assessed via the web 2.0 tools, this period may not be adequate since
the participants of the current study did not have the experience in web 2.0 tools and
they were just getting used to them in this one semester. Hence, to reach more
comprehensive results, longitudinal studies which last for one year or more can be
carried out on the web 2.0 integration to courses for the purpose of alternative

assessment.

The researcher could have given a short workshop on the web 2.0 tools that were
planned to use to in the current study to briefly teach them how to manage the tools
and answer their questions so that the participants would not have been under so

much pressure through the task implementation process.

The researcher hopes that this study offers a glimpse of what might expect the
teachers when they integrate the web 2.0 tools to their classes for the purpose of
alternative assessment. Further studies are needed to display the web 2.0 practices
that take place in the scope of actual courses to enrich the literature and give insights

to the researchers and the teachers.
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APPENDIX A: INFORMED CONSENT FORM

Dear Participants,

The purpose of this study is to revealthe perceptions of pre service teachers of ELT department at a

Turkish state university about the use of Web 2.0 tools for the purpose of assessment.

In this study, you will be asked to fill out a survey, which will take between 30 to 35 minutes. After
the results of the survey are analyzed, you may be invited to take part in an interview via email to

confirm the accuracy of the data analysis and answer additional questions.

No risk and no benefits are anticipated as a result of your participation in this study. Your study is

purely voluntary. You have the right to withdraw from the study at any time without consequences.

At all times, your identity will be kept confidential. Your information will be assigned a code humber
and the list connecting your name to this number will be accessible to only us as the researchers. The
list will be destroyed when the study is complete and the data have been analyzed. Your name will not

be used in any report.

Whom to contact if you have questions about the study:

Researcher:_Res. Asst. Nazli Ceren Cirit, cerencirit@gmail.com

Agreement:

I have read the procedure described above. | voluntarily agree to participate in the procedure.

Participant Name Surname:

Date: Signature:
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APPENDIX B: PRE-SURVEY

QUESTIONNAIRE

A. DEMOGRAPHIC DATA & EXPERIENCE IN TECHNOLOGY

Please fill in the information below about yourself.

Age:

Gender:

Female I:l D

Male

How long have you been using computer and
internet technologies?

1-5 years I:l
6-10 years I:l
[ ]

11+

For how many hours do you use a computer
daily?

less than an hour

L
L]
L]

2-4 hours

5+

How do you access the Internet? (You can
choose more than one option.)

on the desktop computer / laptop

]

through the cell phone D

[ ]

other (please state) D

through tablets

Have you ever received a formal training or | Yes D No D
attended a workshop or conference on

computer and internet technologies?

Have you ever taken any courses in Yes

instructional technology?

|:|NO

If yes, which course(s)?

]

How proficient do you feel as an Internet
user?

Basic D Intermediate D Advanced D

Have you ever taken the course ‘English
Language Teaching Methods I’ before?

Yes

|| Mo L]
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For what purpose do you use the computer To study my lessons
mostly? (You can choose more than one
option.) To learn new things

O

To interact with other people

Other(Please state)

B. EXPERIENCE IN ASSESSMENT
I. 1 took part in online assessment before (I was tested in an online environment)

NO D YES D If yes, how many times and in which course?

I1. I have written down a reflection report before.

NO D YES D If yes, how many times and in which course?

I11. Have you ever evaluated an assessment tool or method before?

NO [ ] YES | | I yes, how many times and in which course?

1V. Look at the following Web 2.0 tools used for assessment purposes and indicate how often you
used these tools to get grades in a course:.

More than
10 Times

Never Once 2-5 Times 6-10 Times

Voki

Testmoz

Mindomo
Wiki

Glogster

Prezi

Sreencasting
Edmodo
Other?
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C. ATTITUDE TOWARD TECHNOLOGY
Please fill in the parts below by selecting the number that applies:

4: Strongly Agree  3: Agree  2: Disagree  1: Strongly Disagree

I use the Web 2.0 tools (wikis, blogs, social networking sites etc.)

actively in my daily activities.

2. | I believe I am more motivated by the use of technology in my courses. 4 3121

3. | I think technology should be integrated to our lessons more. 4 3121

I learn better if | get to practice what I have learned with the help of

multimedia such as images, videos, maps etc.

I think sharing what I learn in class with my classmates online is

5 ) 4 3121
enjoyable.

6. | Technological tools distract me in my learning. 4 3 12| 1

; I would like to see more examples of the use of technology in English A s 12l 1
classes.

o I believe the use of technological tools improve my success in my A s 12l 1
courses.

9 I think I need the help of a classmate when | am learning with A s 12l 1
technology.
I would like to use technology to teach English to my students when |

10. 4 3121
graduate.

D. ATTITUDE TOWARD ASSESSMENT

a. Traditional : Traditional assessment is a product-oriented process in which one-shot and speed-
based tests take place. Teachers use the results of these paper based traditional assessment results to
make a final “success or failure” decision about the students.

Examples:
Proficiency tests, midterm and final exams, university entrance exams
Please fill in the parts below by selecting the number that applies:

4: Strongly Agree  3: Agree  2: Disagree 1: Strongly Disagree

1. | I feel under pressure when | have to take the midterms and finals

in class. 4 ’ ? '
2. | I prefer standardized/traditional tests to projects or take-home

exams. 4 ’ “ !
3. | I believe the traditional measures are adequate to assess the

students. 4 ’ 2t
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4. | Ithink traditional assessment methods cannot assess practical

skills or application of knowledge.

5. | I believe by using only traditional assessment methods, instructors

can understand the performance and progress of learners.

6. | I think the traditional assessment methods are not enough to

assess team or collaborative learning

7. | feel secure when the nature of the criteria for assessment is

specified by the teachers not the students.

8. | The traditional assessment methods do not pay attention to the

individual needs and interests of the students.

9. | The traditional methods are used for the assessment of learning

not the assessment for learning.

10. | | am satisfied with the grades that I receive from traditional types

of assessment.

11. | I would like to use traditional assessment methods in my English

courses when | graduate and become a teacher.

b. Alternative: Alternative assessment is a continuing process in which students and teachers make
Jjudgments together about the students’ language learning development using authentic materials and
nontraditional ways.

Examples:
1) Portfolios
2) designing an online poster on a specific topic and assessing yourself

3) collaborating on a blog with a group of students to prepare a dialogue and assessing your group
members’ performance

Please fill in the parts below by selecting the number that applies:

4: Strongly Agree  3: Agree  2: Disagree 1: Strongly Disagree

1. | I think self-assessment through reflecting on my work is useful in

our courses.

2. | I think peer-assessment is useful in our courses. 4 3 2 1

3. | I prefer to be assessed by a series of tasks throughout the semester

instead of being assessed by just a midterm and a final.

4, | think both traditional and alternative assessment methods should

be used in combination in a course.

5. | I am more motivated by alternative assessment methods. 4 3 2 1
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6. | Alternative assessment methods help me to become a more

autonomous learner.

7. | Ithink alternative assessment methods do not help me to improve

myself more than the traditional assessment methods do.

8. | I would like to see more applications of alternative assessment
methods in our courses.

9. | Alternative assessment methods provide authentic and continuous

assessment of students’ progress.

10. | I think in alternative assessment methods students get more
detailed and practical feedback compared to traditional assessment 4 3 2
methods.

11. | Alternative assessment methods provide students the opportunity
to interact with their teachers and classmates during the 4 3 2

teaching/learning process.

12. | | believe alternative assessment methods do not improve my
critical thinking skills more than the traditional assessment 4 3 2

methods do.

13. | 1 would like to use alternative assessment methods in my English

courses when | graduate and become a teacher.

¢. Online(Technology based) Assessment: Online assessment is a process in which what students
have gained so far or their development in language learning is assessed via a device connecting to
the Internet.

Examples:

1) Online quizzes

2) Online homework assignments

3) Online discussions or presentations

Please fill in the parts below by selecting the number that applies:

4: Strongly Agree  3: Agree  2: Disagree 1: Strongly Disagree

1. | I prefer being assessed by the use of technology instead of paper

based tests.

2. | I think the exams should also be integrated with the technology. 4 3 2 1

3. | I prefer to receive private online feedback instead of getting it in

front of my classmates.
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4. | Ithink online assessment methods can assess specific skills in

English through computer-based testing better than other 4 3 2 1
assessment methods.
5. | | prefer traditional assessment methods over online assessment. 4 3 2 1
6. | | prefer online assessment methods since | can have access to my

classmates’ work whenever and wherever I want.

7. | I think online assessment tools save time in getting feedback. 4 3 2 1

8. | I think online assessment methods are useful in assessing

collaboration and team work among learners.

9. I believe it is better to be assessed online because the teachers can

appeal to different types of learners.

10. | | feel more relaxed and comfortable when | am being assessed

online compared to traditional tests.

11. | I think online assessment is helpful because teachers and learners

do not have to be in the same physical space.

12. | I think online assessment is more suitable to assess English

language and teaching skills.

13. | I believe I do not have enough computer skills to be assessed

online.

14. | 1 think online assessment can provide authentic tools that other
assessment methods cannot provide in English methodology 4 3 2 1

courses.

15. | 1 would like to use online assessment methods in my English

courses when | graduate and become a teacher.

E. OPEN ENDED QUESTIONS AND SUGGESTIONS

1. Which one of the following assessments do you prefer as a student in your methodology courses?

Why? |:|

a. Traditional (paper based, one shot tests)
b. Alternative (ongoing assessment of student progress with authentic materials) D

¢. Online (doing tasks online and getting feedback online) D
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2. What kind of technological tools (for example: wikis, blogs, prezi, audio and video recording
programs etc.) would you like to be assessed with in online assessment in your methodology courses?
Why?

3. What kind of tasks and activities would you like to do while you were being assessed online in your
methodology courses? Why?

4. Any other comments or questions to the researcher?

Thank you very much for your precious time and honest information.
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Name Surname:

TASK No:

A. Please fill in the survey by selecting the number that applies:

APPENDIX C: REFLECTION PAPER

4 — Strongly Agree 3— Agree 2 - Disagree

Date:

TASK Name:

1 — Strongly Disagree

1. This task helped me to demonstrate my 4 3 2 1
knowledge for the EFL teaching
method/approach.

2. This task helped me to learn the EFL teaching 4 3 2 1
method/approach better.

3. This task made the content of the lesson more 4 3 2 1
interesting.

4. The technological tool that was used for this task 4 3 2 1
was appropriate.

5. Using the technological tool to do this task was 4 3 2 1
easy.

6. Using the technological tool for this task was 4 3 2 1
motivating for me.

7. To use this technological tool to assess my 4 3 2 1
performance for this task was appropropriate.

8. The grading rubric used was fair. 4 3 2 1

9. 1 would prefer in-class exams instead of using 4 3 2 1
the technological tool to assess my performance
in the task.

10. After | graduate, | plan to use this technological 4 3 2 1
tool to assess my students’ performances as an
EFL teacher.
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B. Please state 3 advantages and 3 disadvantages of the week’s task as an assessment
technique and how to improve it.

Advantages:

1.

2.

3.

Disadvantages:

1.

2.

3.

Suggestions for improvement:

1.

2.

3.

B. Please state 3 advantages and 3 disadvantages of the week’s technological tool
as an assessment technique and how to improve it

Advantages:

1.

2.

3.

Disadvantages:

1.

2.
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Suggestions for improvement:

1.

2.

3.

D. How would you rate the effectiveness of this weeks’ assessment method? Please,
circle one number.

0 1 2 3 4 5 6 7 8 9 10

Not Effective Extremely Effective
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APPENDIX D: POST SURVEY

QUESTIONNAIRE

A. DEMOGRAPHIC DATA & EXPERIENCE IN TECHNOLOGY

Please fill in the information below about yourself.

Age:

Gender:

Female I:l Male

[ ]

How long have you been using computer and
internet technologies?

1-5 years I:l
6-10 years I:l
11+ I:l

For how many hours do you use a computer
daily?

less than an hour D

2-4 hours D
5+ [ ]

How do you access the Internet? (You can
choose more than one option.)

[ ]

on the desktop computer / laptop

through the cell phone D

[ ]

other (please state) D

through tablets

Have you ever received a formal training or
attended a workshop or conference on
computer and internet technologies?

Yes D No D

Have you ever taken any courses in
instructional technology?

Yes D No

If yes, which course(s)?

[ ]

How proficient do you feel as an Internet
user?

Basic D IntermediateDced

[ ]
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Have you ever taken the course ‘English
Language Teaching Methods I’ before?

Yes

] Mo |

For what purpose do you use the computer
mostly? (You can choose more than one

option.)

L
L
L

To study my lessons
To learn new things
To interact with other people

Other(Please state)

B. ATTITUDE TOWARD TASKS

IT'you did the task, put If you did the task (V' ), circle the number that
tick (V' )orlf youdid
Task Name applies:
not do the task, put 4: Extremely Effective 3:
cross (X). Effective
2: Ineffective 1: Not effective at all

Task 1 — Voki
(Answering the 4 3 2 1
reflective question by
recording voice)
Task 2 — Testmoz
(Preparing a quiz) 4 3 2 1
Task 3 — Mindomo
(Preparing a mindmap) 4 3 2 1
Task 4 — Facebook
(Designing a classroom 4 3 2 1
activity)
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Task 5 — Glogster

(Designing a poster) 4 3 2 1
Task 6 — Prezi &
Screencast-O-Matic 4 3 2 1

(Preparing a

presentation and video)

I1. Which one of the tasks is the most useful task? Why?

I11. Which one of the tasks is the least useful task? Why?

V. Please evaluate the feedback types by filling in the parts below. Select the number that applies:

4: Very beneficial

3: Beneficial 2: Not so beneficial 1: Not beneficial at all

Task 1 — Voki

Teacher gave the feedback. 4 3 2 1
Task 2 — Testmoz

Computer gave the feedback. 4 3 2 1
Task 3 — Mindomo

Whole class gave the feedback. 4 3 2 1
Task 4 — Facebook

Groups gave the feedback. 4 3 2 1
Task 5 — Glogster

My pair gave the feedback. 4 3 2 1
Task 6 — Prezi & Screencast-O-

Matic 4 3 2 1
| gave feedback to myself.
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V. Reflection Paper - Please fill in the parts below by selecting the number that applies:

4: Strongly Agree  3: Agree  2: Disagree  1: Strongly Disagree

1. I think reflection papers raised my awareness about the task. 4 3

I would like my students to write reflection reports in my classes when |

become a teacher.

In my opinion, reflection papers helped me improve my critical

3 thinking skills. 4 3
4, I think reflection papers are time-consuming and unnecessary. 4 3
5. I believe reflection papers made me realize what | have done so far. 4 3
6. I think reflection papers should be used in other courses as well. 4 3

I did not put much effort in reflection papers for several reasons such as

time, order of priority etc.

I believe reflection paper is a nice way of having my voice heard by the

8. instructors since | sometimes feel the need to give negative and positive | 4 3

feedback to my instructors.

VI. Edmodo - Please fill in the parts below by selecting the number that applies:

4: Strongly Agree  3: Agree  2: Disagree 1: Strongly Disagree

| think Edmodo made life easier for me in terms of the tasks.

| feel confident enough to use Edmodo without any problems.

I would prefer to use another tool instead of Edmodo for the tasks.

I think it is very hard to navigate through the site of Edmodo.

Edmodo helped me to see all the tasks in an organized way.

o g M W N
Iy N NS NS N S
w| w| w| w| wl w

I think Edmodo is not attractive and user-friendly.

I think it would be better if we were given technical assistance on how

to use Edmodo at the beginning of the term.

I would like to use Edmodo for my classes when | become a full-time

teacher.
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C. ATTITUDE TOWARD TECHNOLOGY
Please fill in the parts below by selecting the number that applies:

4: Strongly Agree  3: Agree  2: Disagree  1: Strongly Disagree

I use the Web 2.0 tools (wikis, blogs, social networking sites etc.)

actively in my daily activities.

2. I believe | am more motivated by the use of technology in my courses. 4 3 2 1

3. I think technology should be integrated to our lessons more. 4 3 2 1

I learn better if | get to practice what | have learned with the help of

multimedia such as images, videos, maps etc.

I think sharing what I learn in class with my classmates online is

5 ) 4 3 2 1
enjoyable.

6. Technological tools distract me in my learning. 4 3 2 1

. I would like to see more examples of the use of technology in English A 3 ) 1
classes.

o I believe the use of technological tools improve my success in my A 3 ) 1
courses.

9 I think I need the help of a classmate when | am learning with A 3 ) 1
technology.
I would like to use technology to teach English to my students when |

10. 4 3 2 1
graduate.

D. ATTITUDE TOWARD ASSESSMENT

a. Traditional: Traditional assessment is a product-oriented process in which one-shot and speed-
based tests take place. Teachers use the results of these paper based traditional assessment results to
make a final “success or failure” decision about the students.

Examples: Proficiency tests, midterm and final exams, university entrance exams

Please fill in the parts below by selecting the number that applies:

4: Strongly Agree  3: Agree  2: Disagree 1: Strongly Disagree

1. | feel under pressure when | have to take the midterms and finals in

class. 4 ’ ? '
2. | prefer standardized/traditional tests to projects or take-home exams. 4 3 2 1
3. I believe the traditional measures are adequate to assess the students. 4 3 2 1
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4, I think traditional assessment methods cannot assess practical skills

or application of knowledge.

5. | believe by using only traditional assessment methods, instructors can

understand the performance and progress of learners.

6. I think the traditional assessment methods are not enough to assess

team or collaborative learning

7. | feel secure when the nature of the criteria for assessment is specified

by the teachers not the students.

8. The traditional assessment methods do not pay attention to the

individual needs and interests of the students.

9. The traditional methods are used for the assessment of learning not

the assessment for learning.

10. I am satisfied with the grades that I receive from traditional types of A 3 ) L
assessment.
11. I would like to use traditional assessment methods in my English

courses when | graduate and become a teacher.

b. Alternative: Alternative assessment is a continuing process in which students and teachers make
Judgments together about the students’ language learning development using authentic materials and
nontraditional ways.

Examples:
1) Portfolios
2) designing an online poster on a specific topic and assessing yourself

3) collaborating on a blog with a group of students to prepare a dialogue and assessing your group
members’ performance

Please fill in the parts below by selecting the number that applies:

4: Strongly Agree  3: Agree  2: Disagree 1: Strongly Disagree

1. I think self-assessment through reflecting on my work is useful in our A 3 ) L
courses.

2. | think peer-assessment is useful in our courses. 4 3 2 1

3. | prefer to be assessed by a series of tasks throughout the semester

instead of being assessed by just a midterm and a final.

4, I think both traditional and alternative assessment methods should be

used in combination in a course.
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5. I am more motivated by alternative assessment methods. 4 3 2
6. Alternative assessment methods help me to become a more

autonomous learner. 4 3 2
7. I think alternative assessment methods do not help me to improve

myself more than the traditional assessment methods do. ‘ ’ ?
8. I would like to see more applications of alternative assessment

methods in our courses. 4 ’ ?
9. Alternative assessment methods provide authentic and continuous

assessment of students’ progress. 4 ’ ?
10. | I think in alternative assessment methods students get more detailed

and practical feedback compared to traditional assessment methods. 4 ’ ?
11. | Alternative assessment methods provide students the opportunity to

interact with their teachers and classmates during the 4 3 2

teaching/learning process.
12. | I believe alternative assessment methods do not improve my critical

thinking skills more than the traditional assessment methods do. 4 3 2
13. | 1 would like to use alternative assessment methods in my English

courses when | graduate and become a teacher. 4 3 :

c. Online(Technology based) Assessment: Online assessment is a process in which what students
have gained so far or their development in language learning is assessed via a device connecting to
the Internet.

Examples:

1) Online quizzes

2) Online homework assignments

3) Online discussions or presentations

Please fill in the parts below by selecting the number that applies:

4: Strongly Agree  3: Agree  2: Disagree 1: Strongly Disagree

1. | prefer being assessed by the use of technology instead of paper A 3 )
based tests.

2. I think the exams should also be integrated with the technology. 4 3 2

3. | prefer to receive private online feedback instead of getting it in A 3 )
front of my classmates.

4. I think online assessment methods can assess specific skills in 4 3 2
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English through computer-based testing better than other

assessment methods.

5. | prefer traditional assessment methods over online assessment. 4 3 2 1

6. | prefer online assessment methods since | can have access to my

classmates’ work whenever and wherever I want.

7. I think online assessment tools save time in getting feedback. 4 3 2 1

8. I think online assessment methods are useful in assessing

collaboration and team work among learners.

9. I believe it is better to be assessed online because the teachers can

appeal to different types of learners.

10. I feel more relaxed and comfortable when | am being assessed

online compared to traditional tests.

11. | I think online assessment is helpful because teachers and learners

do not have to be in the same physical space.

12. | I think online assessment is more suitable to assess English

language and teaching skills.

13. | I believe I do not have enough computer skills to be assessed A 3 ) 1
online.

14. | I think online assessment can provide authentic tools that other
assessment methods cannot provide in English methodology 4 3 2 1
courses.

15. | I would like to use online assessment methods in my English

courses when | graduate and become a teacher.

E. OPEN ENDED QUESTIONS AND SUGGESTIONS

1.Which one of the following assessments do you prefer as a student in your methodology courses?

Why? |:|

a. Traditional (paper based, one shot tests)
b. Alternative (ongoing assessment of student progress with authentic materials) D

¢. Online (doing tasks online and getting feedback online) D
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2. 2.Which one of the following assessments do you prefer as a teacherin your language courses?

Why?
[ ]

a. Traditional (paper based, one shot tests)
b. Alternative (ongoing assessment of student progress with authentic materials) D

c. Online (doing tasks online and getting feedback online) D

4.Any other comments on integrating technology to courses for the purposes of assessment?

Thank you very much for your precious time and honest information.
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APPENDIX E: INTERVIEW QUESTIONS

Interview Questions

A. Tasks in general

1.

In the course ‘ELT Methods I’, 6 tasks were implemented in total. How
many and which of them did you complete? Evaluating your
participation, what can you tell concerning the reasons why you
completed or did not complete the task?

Evaluating your situation before and after the task implementation
process, how competent do you feel in terms of the use of Web 2.0 tools?
During the process that you had been doing the tasks, what factors
affected your performance in a negative and positive way?

Which one of the tasks made the most contribution and which one of the
tasks challenged you the most? Why?

Which one of the tasks do you think has deficiencies or needs

improvement? What sort of a task would be better instead?

B. Advantages and Disadvantages

1.

What do you think the advantages of this type of online assessment
methods are?

What do you think the disadvantages of this type of online assessment
methods are?

In the course ‘ELT Methods I’, a different tool was used for each one of
the 6 tasks. Do you think it is better to use a different tool or the same tool
for each task? Why?

Which one or ones of the tasks do you think is more useful and attractive?
Why?

Did being assessed via these online tasks help you understand the course
content better? How?

In the tasks, you needed to evaluate the performance of your group, your

pair or yourself. Which evaluation method was the most helpful? Why?
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APPENDIX E: INTERVIEW QUESTIONS (continued)

7. s it better to be assessed in each task by the same evaluation method or
various methods like in the course ‘ELT Methods I’? Why?

8. Do you think the alternative methods like the tasks in the present study
and their equivalents should be developed to assess the performance of
the students? What could its contribution to the language learning be?

9. When you compare your situation before and after the task
implementation process, have there been any changes in your thoughts in
terms of doing tasks online and being assessed by them?

10. During the task implementation process, what conditions/situations
challenged you most?

11. What are the advantages and disadvantages of using online tools while
doing the tasks?

12. Which one of the assignment methods is fairer: Online tasks or the
traditional in-class exams? Why?

C. Online vs. Traditional

1. What do you think about technology being integrated to the lessons for
the purpose of assessment? Do you prefer the lessons to which technology
Is integrated or the traditional lessons without technology? Why?

2. Were the thoughts of yours the same related to the answer you gave to the
previous question before the task implementation process started? If not,
what sort of changes have your thoughts undergone? Why?

3. How would you like to be assessed in the courses that you will take in the
following terms; via the online assessment methods like in the course
‘ELT Methods I’ or the traditional assessment methods composed of
midterm-final exams? Why?

4. What gains do you achieve as a student when being assessed via
technological tools instead of the traditional assessment methods?
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5.

APPENDIX E: INTERVIEW QUESTIONS (continued)

After each task, you were required to fill in the reflection papers which
called for the reflection of your thoughts about each task and tool. Do you
think you benefited from filling in these papers after each task? Why?
The social platform, Edmodo was used for you to contact each other and
the teacher, download and upload the materials belonging to the tasks.

a. Do you find Edmodo beneficial and necessary? What are the pros

and cons of this platform?
b. Would you prefer another platform instead of Edmodo? If yes,

which one?

D. Their future plans

1.

5.

Are the tasks that you did in the course ‘ELT Methods I’ of any help to
your teaching career as pre-service teachers? Why?

When you become a full-time EFL teacher, which one or ones of these
tasks can you adapt to your lessons? Why?

When you become a full-time EFL teacher, which one or ones of these
tools can you adapt to your lessons? Why?

Which one of the evaluation methods would you use most when you
become a teacher? Group, pair, self, whole class, teacher or computer?
Why?

Would you use all of the evaluation methods? Why?

E. Other

1.

Are there any questions that you would like to ask to the researcher or any

comments that you would like to make?
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APPENDIX F: SAMPLE STUDENT COPY OF TASK 1

VOKI VOKI CLASSROOM VOKI PRESENTER

v ( | f ' 4
] 8‘ CREATE l SMY VOKI I V| LEARN i muzssow PLANS l é pPropUCTS = & PRICING

These are messages created by others just for you!

Save Sign Up! Forward
Save this Voki to Sign up to send a Send this Voki to
your account! Voki my friend.
back to your
friend...

SUBJECT: voki

deniz kiremit




APPENDIX G: SAMPLE STUDENT COPY OF TASK 2

Task2-DirectMethod

This Quiz has been prepared to evaluate the ELT Teacher Candidate's knowledge
of methodology, especially The Direct Methed.Each question is worth 2 points and
totally, 10 questions are included.
Question #1 (2 points)
The Direct Method defines the language as a "symbol of thought”.
O True
O False

Question #2 (2 points)
With the arrival of Direct Method,in which way are there a shift in ELT ?
©) From speaking to translation
() From contextualized dialogs to bilingual word lists
) From literary language to spoken everyday language.
O From inductive learning to deductive learning

Question #3 (2 points)
Which one is a characteristic of Direct Method ?
) Classrcom instructions and feed-back are in L1.
O reading comprehension is the main skill to develop.

O Student's ability to use the language orally is tested.
O student-student interacticn is rare.

Question #4 (2 points)

Decide which one(s) of them below cannot take place in a classroom where The
Direct Method' is applied.

) randemly selected text
[ role playing

() focus on pronunciation
) dominant teacher
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APPENDIX G: SAMPLE STUDENT COPY OF TASK 2 (continued)

Question #5 (2 points)

Decide which principle(s) may belong to the Direct Method.

[ Tranlation is not allowed.

[ Study the text and try to find grammar rules.

] There are no principles related to students’ feelings.
[ sStudy the text and write it again in L1.

Question #6 (2 points)

In terms of learning vocabulary, Grammar Translation Method uses "translation "
of wvocabularies to L1.0n the other hand, The Direct method uses

principle by connecting the meaning directly with the item in target language
without going through the process of "translation”.

Answer: |

Question #7 (2 points)

In . the teacher does not correct the errors strictly. Errors are
somehow tolerated.Self or pair error correction are included.

Answer: |

Question #8 (2 points)

In Direct Method students are not expected to be in silent during the lesson.

i True
) Falze

Question #9 (2 points)

The Direct Method is based on the principle that " & foreign language can be
understood only by converting its words into the words of L1."

0 True
) Fal=e
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Question #10 (2 points)
Whao is the founder of Direct Method 2
) Noam Chomsky
1 Maximilhan Berlitz
) Félix Gouin
) Micholas Joly
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APPENDIX H: SAMPLE STUDENT COPY OF TASK 3

OBJECTIVES

b

TEACHER'S ROLE

a B » . MATERIALS

TECHNIQUES




APPENDIX I: SAMPLE COPY OF GROUP EVALUATION FORM

"GROUP EVALUATION FORM

Please, try to be as sincere as possible while filling in this form. The form will not be
seen by third parties. This is done to see how objective you can be while evaluating
your group members.

Name Surname: StudentNumber:

Task Number:

Please, write the name of each of your group members ina separate column. For each
person, to indicate whether you agree or disagree, put tick(v) or cross (x).

Birce
Esen
(example)

1. Contributed positivelytothe
developmentofthetaskon a
regular basis with creative v
ideas.

2. Showed appropriateteam X
behavior and respectedother
opinions.

3. Was knowledgeable about X
the requirements of the task
andfulfilled fairly his/her
sharel/role.

4. Shareduseful sources to v
supportthe task progress.

5. Participatedthe group v
discussions regularly.

6. Completed his share of work X
ontime.

7. Was available for v
communication

Any.other comments?
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APPENDIX J: SAMPLE STUDENT COPY OF TASK 4

ACTIVITY FOLLOWING THE SITUATIONAL METHOD

Date: 12.11.2013

Teacher’s Name and Surname: I

(Five Teachers)

Students’ Level of Proficiency: Beginner Level

Students’ Age:

Adult

Class Size:

Maximum 20 Learners

Duration of the activity:

(not less than 15 min.) 25-30 min.

Lesson Topic / Theme:

“In a Bazaar”

Lesson Focus (Teaching Modals (specifically Request Structures)
Point):

Materials and Texts Used: Dialogue,Vocabulary Cards, Video

(list the names of the files here
and attach them to appendix)

References: http://myenglishpages.com/blog/situational-
language-teaching-oral-approach/
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Pre-requisite Knowledge:

Tenses(Simple Present-Present Cont.)

Objectives: (at least three) -Teaching how to do shopping in target
language

-Teaching some kind of measurement (weight
and currency)

-Introduce New Vocabulary

Procedure:
Video: Students watch a video about “Istanbul Baazars”

Pronunciation: Teacher introduces the topic and new vocabulary using vocab-cards
and pronounce them.

Oral Practice: Students are asked to repeat and pronounce the new vocabularies till
pronunciation is sufficiently achieved.

Presentation: After pronunciation, the dialogue is performed by Teacher.(a pochette
is required for perform of the costumer)

Individual Imitation: Teacher isolate the objective structures from dialogue and asks
student to repeat isolated structures.

Role Playing: Teacher asks student to perform the dialogue in front of the class, in
groups of two.

Substitution Drills: Single and Multiple Substitution Drills are asked to students
using new vocabularies. Students are asked to buy the other thing in the “shopping
list” using required structures.

Written form : At the end of the activity teacher gives the written form of the
dialogue for the students to study them.
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APPENDIX K: SAMPLE COPY OF PAIR EVALUATION FORM

PAIR EVALUATION FORM

Please, try to be as sincere as possible while filling in this form. The form will not be
seen by third parties. This is done to see how objective you can be while evaluating
your pair.

Name Surname: Pair Name Surname:

Student number: Pair Student number:

Please fill in the survey by selecting the number that applies:

4 — Strongly Agree 3 —Agree 2 - Disagree 1 - Strongly Disagree

. Contributed positively to the
developmentof the task on a regular
basis with creative ideas.

. Met the deadlines of the task.

. Was knowledgeable about the
requirements of the task and fulfilled
fairly his/her sharefrole.

. Helped whenever we experienced a
setback.
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APPENDIX K: SAMPLE COPY OF PAIR EVALUATION FORM (continued)

Please add your honest ideas to complete the rest of the sentence.

This task of ours would have been better if my partner had ...

Please state one advantage and one disadvantage of working with a pair.

F - [0 e

BT (3 E [ [0 Sy PO PSRN R

If given opportunity, would you work with this pairagain? Yes [ |  No [ |

Rank your peer's performance by circling the numbers from 1 to 5 (1=highest, 5=lowest).

1

<

(\High)

Thank you!l
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APPENDIX L: SAMPLE STUDENT COPY OF TASK 5

T | And >ayidyl dag l

#BACKGROUND#

based upon tha way that children

earn their mother tongue

—based on the coordination of
peech&action

as developed by James Asher
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APPENDIX M: SAMPLE COPY OF SELF EVALUATION FORM

Please, try to be as sincere as possible while filling in this form. The form will not be
seen by third parties. This is done to see how objective you can be while evaluating

yourself.

Name Surname: Student number:

Please fill in the survey by selecting the number that applies:

1-strongly agree 2 -somewhat agree 3 — neutral/no opinion
4 - somewhat disagree 5 - strongly disagree

1. | spent sufficientamountoftime to < 2 3 4 5
complete the requirements of the task.

3. | searchedforthe other sources relevant 1 2 3 4 5
to the task topic to enrichthe content.

7. | designedthe layout of the task

attractive enough by making use of the
tool's features sufficiently.
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APPENDIX M: SAMPLE COPY OF SELF EVALUATION FORM (continued)

Please add your honest ideas to complete the rest of the sentence.

This task would have been better if |l Rad ... e e e e e e e e e

Please state one advantage and one disadvantage of working by yourself.

PRI o o o ipen e e e e e T L L T T

DA AN A OB, e

Rank your performance by circling the numbers from 1 to 5 (1=highest, 5=lowest).

Thank youl
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APPENDIX N: SAMPLE STUDENT COPY OF TASK 6

L/1Z

[ Seeking / 00:00:20 (6.4%) ]

CLT

- aims to develop . ..

- when and how
to say
- what to whom

%

\
=
T X
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APPENDIX O: SAMPLE COPY OF RUBRIC FOR TASKS

TASK 5 Rubric

Assignment: Designing a poster on the Total Physical Response Method.

Name and Surname of the Learner:

creativity.

creative ideas.

some creative ideas.

0 point 1 point 2 points 3 points 4 points
Content and Method Methodis not clearly Insufficienttouch upon | Somewhatcoversthe | Coversthe methodwith | Coversthe methodvery
mentioned. Cantent the method. Content method. Content and few missing paints. comprehensively and
and method do not and method minimally | method moderately Content and method clearly. Content and method
match at all. match inthe activity match inthe activity adequately matchinthe | perfectly matchinthe
with almostno with one or two activity supported by activity and reflected with

creative ideas.

Meeting the
Submission
Requirements of the
Task (Deadlines, use
of Technology,
Reflection Report)

Didnot complete
almost all of the
requirements of the
task and could not
handle the technical
features ofthe tool.

Completedthe
requirements of the
task insufficiently and
had a lot of technical
problems managing the
tool.

Completed some of
the reguirements of
the task and had a few
technical problems
managing the tool.

Completed mostof the
requirements of the task
andhad feworno
technical prablems
managing the tool.

Completedthe
requirements (4 steps) of
the task perfectly and didn't
have any technical
problems managing the
tool.

Layout of the poster

Mo or very little effort

Insufficienteffort onthe

Made use of some

Althoughthe poster

Has a very attractive,

content with any
related sources to the
content.

with one or two
sources (links, videos,
images, audios and
notes) not matching the
content so much.

with some sources
(links, videos, images,
audios and notes) sort
of fits the content.

with a few sources
(links, videos, images,
audios and notes)
adeguately matching
the content.

on the poster design. poster design. It looks utilities the tool doesn't possess allthe colorful and creative design
Readers would not boring and pravides forthe utilities the tool with graphics, colors etc.
preferto learnfrom complicated. design. The paster provides, it still has an Readers would definitely
this poster. looks okay. attractive design. enjoyit.

Variety of the sources | Did not supportthe Supportedthe content | Supportedthe content | Reinforcedthe content Reinforcedthe content with

wvarious sources (links,
videos, images, audios and
notes) totally matching the
content.

Pair evaluation

Didnotfillinthe
evaluationform
except forfew
insincere comments.

Did not pay attention to
the evaluation form so
much. The pars filled
in are not so sincere.

Filledin the evaluation
form with not so much
sincerity and added
few or almostno
usefulideas.

Filledin almuostall the
evaluation form fairly
and added some useful
ideas.

Filledin the evaluation form
completely and added very
useful ideas with all
sincerity.

TOTAL:
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APPENDIX P: AN EXAMPLE OF COLOR CODING FROM
PARTICIPANTS’ ANSWERS TO PRE-SURVEY OPEN ENDED QUESTION

PRE-SURVEY PART E QUESTION 1 — Which one of the following
assessments do you prefer as a student in your methodology courses? Why?

Online (x19)
Category 1:immediate feedback

Category 2:more comfortable
Category 3:SalEsHig
Category 4: EOliURICAIGICEsIN

Category 5:practical

- There is no need to go to the classes. You get immediate feedback.
- When | have the immediate feedback, | can learn more effectively.

- It is more economic in terms of [ilfié and practical. There is no need for
paper work.

- 'am very nervous in class, in front of my classmates. Also, it SaVESIIe
since we don’t have to come to class every day.

- We are comfortable and HCOMMUNICAHONMISIDC Gt IOUCache!.
When we have an assessment in the same place, we experience stress and
anxiety. It also affects our relationship with the teacher.

- Itis more practical and comfortable since you can do your work when
you have the access to the internet. Being in class makes you feel under
pressure.

- It makes the student feel more comfortable, free and less stressful.

Students can iGICHNCIMUCASICasINE \\Ve are in the technology era.
- In online tasks you can gét feedbackeasily.

- | feel more comfortable when | am assessed online.

- Itis more practical, SaVESHImeland less stressful.
- It is more comfortable. (x2)

- Both Completing the task and getting feedback is faster than the
traditional methods. So it is [iTICISAVING.
- 1 can EXPICSSHMYSEIMBEHEE online. Online assessments are better at

assessing team work among learners.
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APPENDIX Q: TURKISH SUMMARY OF THE STUDY

Bu calismalstanbul Universitesi Ingiliz Dili Egitimi Anabilim Dali 6gretmen
adaylarinin derslerde web 2.0 araglarindan yararlanilarak alternatif degerlendirme
yontemlerinin uygulanmasina iligkin tutumlarin1 arastirmak amaciyla yiirtitiilmiistiir.
Calismanin verileri 2013-2014 egitim-0gretim yili gliz donemi boyunca web 2.0
araglarindan yararlanilarak hazirlanan 6devlerin uygulanmasi Oncesi, sirasi ve
sonrasinda toplanmistir. Web 2.0 araglarindan yararlanilarak hazirlanan 6 farkli
odevin degerlendirme amaglh uygulanmasima yénelik 2. Siif Ingiliz Dili Egitimi
Anabilim Dali 6gretmen adaylarinin tutumlari uygulama oOncesinde yapilan bir 6n
anket, uygulama esnasinda yapilan yansima anketleri, uygulama sonrasinda yapilan
calisma sonrast anketi ve Ogrencilerle yapilan bireysel goriismeler araciligiyla
aragtirilmigtir.  Uygulanan anketler ve goriismelerle Ingiliz Dili Egitimi Anabilim
Dali 6gretmen adaylarininderslerde web 2.0 araglarindan yararlanilarak alternatif
degerlendirme yontemlerinin uygulanmasinin avantaj ve dezavantajlarina iligkin
goriisleri; geleneksel, alternatif ve g¢evrimici degerlendirme yoOntemlerine yonelik
tutumlar1 ve onlarin bu tutumlar1 arasinda 6dev uygulamasi 6ncesi ve sonrasinda

degisiklik olup olmadig arastirilmistir.

Web 2.0 araglarinin egitimde kullanimi ‘dijital yerli’ olarak adlandirilan giiniimiiz
ogrencilerinin ¢aginda kaginilmaz hale gelmistir. Ozellikle ikinci yabanci dil
ediniminde 6grencilerin okuma, yazma, dinleme ve konusma becerilerinin dordiiniin
de gelistirilmesi bir gereklilik oldugundan ve bu da geleneksel egitim ve
degerlendirme yontemleriyle tam anlamiyla saglanamadigindan, arastirmacilar ve
egitmenler teknolojinin déahil edildigi alternatif egitim ve degerlendirme yontemlerini
kesfedebilmek amaciyla arayis i¢cine girmislerdir. Web 2.0 araclari ile degerlendirme
yapilmasi fikri heniiz yeni popiilerlik kazandig: i¢in 6gretmenlere klavuz niteliginde
olacak ilkeler ve 6gretmenlerin yararlanabilecegi detayli egitimsel stratejilere ihtiyag
duyulmaktadir. Alternatif degerlendirme yontemlerinin Web 2.0 araglar aracilifiyla
yiiriitilmesine yonelik arastirma sayisi oldukc¢a smirhidir. Bu nedenle Tiirkiye’de

Ogretmen adaylarinin bu uygulamalara yonelik goriislerini 6grenmek ve uygulama
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Oncesi ve sonrasinda goriis farkliliklar: olup olmadigini ve eger varsa bunlarin neler
oldugunu ortaya ¢ikaran c¢alismalara ihtiya¢ vardir. Bu ihtiyactan yola ¢ikarak

arastirmaci sézkonusu ¢alismayi yiiriitmiistiir.

Bu ¢alisma icin veriler Istanbul Universitesi’nde 2. simif olup‘Ingilizce Ogretiminde
Yaklagimlar’ dersini almakta olan 40 6grenciden 4 farkli veri toplama araci ile
toplanmistir. Bunlar; web 2.0 kullanimin1 gerektiren 6dev uygulamalar1 6ncesinde bir
Oon anket, 6dev uygulamalari esnasinda her 6dev sonrasi olmak {izere yansima
anketleri, 6dev uygulamalar1 sonrasinda ise son anket ve bireysel goriismelerden

olusmaktadir.

Web 2.0 kullanilarak yapilan 6dev uygulamalar1 oncesinde veri toplamak amaciyla
aragtirmacinin  hazirladigi  bir 6n  anket yapilmistir. Ogretmen adaylarmin
degerlendirme ve teknolojiye yonelik tutumlarmmi ortaya c¢ikarmak amaciyla
arastirmact tarafindan hazirlanan 6n anket bes bdliimden olugmaktadir: 1)
Demografik bilgiler ve teknoloji iizerine tecriibe (Bolim A), 2) degerlendirme
lizerine tecriibe (Bolim B), 3) teknolojiye karsi tutum (Bolim C), 4)geleneksel,
alternatif ve ¢evrimici degerlendirme yontemlerine karsi tutum (Boliim D), ve 5) agik
uclu sorular ve oneriler (Bolim E). Demografik bilgilerin ve teknoloji {izerine
tutumlarin arastirildig ilk boliimde 6gretmen adaylarindan yas, cinsiyet, bilgisayar
ve internet teknolojileri iizerine tecriibeleri, giinliik bilgisayar kullanma siireleri,
internete hangi ara¢ vasitasiyla baglandiklari, 6gretim teknolojileri {izerine almis
olabilecekleri resmi egitim ve bilgisayar kullanma nedenleri gibi bilgileri anket
lizerindeki ilgili bosluklar1 doldurarak paylasmalar1 istenmistir. On anketin ikinci
boliimii olan B boliimiinde ise 6grencilerden ‘degerlendirme’ {izerine tecriibelerini
yine ilgili bosluklar1 doldurarak paylagmalar1 istenmistir. Anketin {giincii ve
dordiincii  boliimii likert Olgegi formatinda hazirlanmis olup 49 maddeden
olusmaktadir. C boliimii olan ti¢ilincli boliim sadece 1 alt boliim igerirken, D boliimi
3 alt boliimden olugmaktadir. D boliimiiniin ilk alt bolimi 6gretmen adaylarinin
geleneksel degerlendirme yontemlerine olan goriislerini  ortaya ¢ikarmayi
hedeflerken, ikinci ve tiglincii alt boliimleriyse sirasiyla alternatif ve cevrimigi

degerlendirme ydntemlerine olan gériislerini 6grenmeye yonelik hazirlanmistir. On
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anketin son bolimil olan E boliimii ise 3 agik u¢lu soruyu barindirmaktadir. Bu
sorularla da 6gretmen adaylarinin degerlendirme yontemlerine ve teknolojiye iliskin
gorlslerini daha detayli olarak 6grenmek hedeflenmis ve son soru olan 3. Soruda da
katilimcilardan eger varsa ek yorumlarini ve sorularini paylasmalari istenmistir.On
anketin giivenililirligi ve gecerliligi arastirmacinin tez damgmam ve ‘ingilizce
ogretiminde yaklasimlar’ dersini veren Ogretim iiyesi olmak iizere Ingiliz Dili
Egitimi alaninda uzman iki akademisyen tarafindan kontrol edilerek dogrulanmustir.
On anket hedef katilimcr kitlesi olan 2. sinif dgretmen adaylarina uygulanmadan
evvel 1.,3., ve 4. smiflardan 3’er kisiye uygulanmistir ve bu uygulamadan sonra
Ogretmen adaylarinin Onerileri ve arastirmacinin gézlemleri dogrultusunda gereken
ekleme ya da ¢ikarmalar ve diizeltmeler yapilmistir. Ornegin, baz1 6gretmen adaylari
‘alternatif degerlendirme’nin ne anlama geldigini bilmediklerini ifade ettiginden
aragtirmaci 2. Siniflar olan asil hedef kitleye 6n anketi uygulamadan 6nce ‘alternatif

degerlendirme’nin kisa bir tanimini1 6n ankete eklemistir.

Arastirmaci tarafindan hazirlanan 6 farkli web 2.0 ara¢ kullanim1 gerektiren 6devler
on anket sonrasinda 14 haftalik bir egitim-6gretim donemi boyunca arastirmaci
tarafindan yiiriitiilmiistiir. Her 6devin hemen ardindan katilimcilarin goriislerini
aktaran veriler yansima anketleri araciligiyla toplanmistir. Doénem basinda
ogrencilere yansima anketlerinin nasil doldurulacagi, onlardan beklentiler ve
yansima anketlerini doldurmanin énemi {izerine agiklamalar yapilmistir. Ogretmen
adaylar1 yansima anketlerini her 6devin dosyasiyla birlikte ddevleri arastirmaciyla ve
dersin egitmeniyle paylasmak amaciyla kullanilan sosyal platform, Edmodo’ya
yiiklemiglerdir. Arastirmacinin 6gretmen adaylarindan her 6dev sonrasi yansima
anketi doldurmalarini istemesinin nedeni 6devler hakkindaki diisiincelerini lizerinden
zaman ge¢meden ve Odevin ayrintilart unutulmadan Ogrenmek istemesinden
kaynaklanmaktadir. Biitiin 6devler i¢in ayni yansima anketleri kullanilmistir ve bu
anketler 4farkli boliimden olusmaktadir. Ilk béliimde, ilgili ddeve iliskin genel
goriisler likert 6lcegi formatinda hazirlanmis 10 maddeyle alinirken, ikinci ve tigilincii
boliimde 6grencilerden sirasiyla ikinci boliimde ddevin; {igiincii boliimde kullanilan

web 2.0 aracinin 3 avantaji, 3 dezavantaji ve sozkonusu ddevi ve web 2.0 aracini
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gelistirmeye yonelik 3 Oneri yazmalar istenmistir.Dordiincii ve son bolimde de
O0gretmen adaylarindan 6deve lden 10a kadar bir say1r vererek O6devi oylamasi
istenmistir. Bu yansima anketleriyle hedeflenen, 6gretmen adaylarinin 6devlere karsi
olan negatif ve/ veya pozitif tutumlarini, 6gretmen olduklarinda kendi siiflarinda bu
Odevlere benzer 6devleri kullanmak isteyip istemedikleri, ilgili ddevlerin ve web 2.0
araclarinin ne gibi avantaj, dezavantajlarini kesfettikleri ve bu ddevlere iliskin ne gibi
Onerileri oldugunu ortaya cikarmaktir. Dersin egitmeni her &deve toplam ders
notundan 5 puan ayirmis ve bu 5 puanin 2 puanlik kismi da yansima anketlerine
verilmigtir. Bu nedenle, 6 6dev i¢in 6 yansima anketini de teslim etmis 6gretmen
adaylar1 6devler i¢in ayrilmig 30 puandan 12 puan almiglardir. Arastirmacinin ve
dersin egitmeninin yansima anketlerine puan verilmesinde karar kilmalarinin sebebi
Ogrencileri yansima anketlerini yapmaya motive etmek ve dolayisiyla da her

ogrenciden tamamladiklar1 her bir task ile ilgili goriislerini alabilmektir.

Arastirmaci tarafindan hazirlanan 6 O6devin de katilimcilara uygulanmasinin
ardindan, donem sonunda O&grencilere son anket uygulanmistir. Son anketin
gecerliligi ve giivenilirligi arastirmacinin danismani ve dersin egitmeni olmak iizere
alanda uzman iki akademisyen tarafindan kontrol edilerek, diizeltmeler yapilmis ve
onaylanmistir.Son anket de 0n anket gibi toplam 5 boliimden olugmaktadir. Son
anketin likert 6lgegi formatinda hazirlanmis iki boliimii 6n anket ile katilimcilarin
O0dev uygulama Oncesi ve sonrast olusabilecek tutum farkliliklarini arastirmak
hedeflendigi i¢in ayn1 tutulurken, diger ii¢ boliimde katilimcilardan teknoloji lizerine
tecriibeleri, ddevlere, yansima anketlerineve degerlendirme ydntemlerine yonelik
goriiglerini ifade etmeleri istenmistir. Ayrica bir sosyal platform olan ‘Edmodo’
Odevler ile ilgili biitiin dosyalarin yiiklenip indirilmesi, aragtirmacinin 6grencilerle ya
da Ogrencilerin kendi aralarinda cevrimici iletisim kurmasini saglamak amaciyla
calismanin yiiriitiildiigli bir donem boyunca kullanildig1 i¢in 6grencilerin Edmodo’ya
iliskin goriisleri de son ankette arastirilmistir. Hem 6n hem de son anketin son

boliimii acik uclu sorulardan olusmaktadir.

Son anketin uygulanmasmin ardindan 4 Ggrenciyle de daha detayli veri

toplayabilmek amaciyla bireysel olarak goriisiilmiistir. Ogretmen adaylariyla
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goriigmeler son anketin uygulanmasindan bir hafta sonra yiirlitiilmistir. Her
gorismenin basinda net ifadelerle sOzkonusu Ogretmen adayma goriismelere
katilmanin zorunlu olmadig1 ve goriismeyi herhangi bir neden belirtmeden istedikleri
anda sonlandirabilecekleri belirtilmistir. Buna ek olarak, katilimcilara goriismenin
ses kaydinin alinacagr ve katilimcilardan izin alinarak goriigmeye baslanmustir.
Goriismelerden daha detayli ve net bilgi alinabilmesi acgisindan goriismelerde
katilimcilarin anadili olan Tiirk¢e kullanilmistir. Bireysel goriismelerde 6grencilere 5
farkl1 baslik altinda 29 soru sorulmustur: 1) Genel olarak c¢alisma esnasinda
uygulanan 6devlere iliskin goriisler, 2) ilgili 6devin ya da web 2.0 aracinin avantaj ve
dezavantajlar1, 3) c¢evrimi¢i ve geleneksel yontemlerin kiyaslanmasi ve bunlarin
O0grenmeye etkisi, 4) 6gretmen aday1 olarak ¢evrimi¢i degerlendirme yontemlerine
iligkin gelecekteki planlar1 ve 5) eger varsa ek yorumlar1 ve Onerileri. Bireysel
goriigme sorular1 arastirmacinin danismani tarafindan incelenmis ve anlamca net
olmayan ya da katilimcilar1 bazi cevaplara yonlendirmesi sdzkonusu olabilecek
ifadelerden kaginmak maksatiyla anlatimda ve sorularin siralamisinda birkag
degisiklik yapildiktan sonra son hali katilimcilara sunulmustur. Goriismelerin tarih
ve saatleri katilimcilar tarafindan belirlenirken, gériigmeler aragtirmacinin ayarlamasi
ile boliimde sessiz ve uygun bir odada gergeklesmistir. Ogretmen adaylariyla bire bir
goriisiilmiis ve goriismelerin siiresi 35 ila 57 dakika arasinda degismistir. Anketlerde
ve bireysel goriismelerde sorulan sorularla c¢alismanin arastirma sorularina cevap

bulmak hedeflenmistir.

‘Ingilizce 6gretiminde yaklasimlar’ dersinin egitmeni arastirmacmin ¢alismasminin
verilerini bir donem boyunca dersinde uygulanacak o6devler araciligiyla toplayacagini
onayladiginda arastirmact 14 haftalik siire¢ icin 6 farkli 6dev tasarlamistir.
Sozkonusu ddevler 2013-2014 egitim-6gretim yili giiz déneminde uygulanmistir. ik
derse katilimin diger derslere nazaran daha az olabilecegi ihtimaline karsi ddevler
ikinci derste dgretmen adaylarina tamtilmistir. Ogretmen adaylarma acik bir sekilde
Odevlerden toplanacak olan verilerin arastirmacinin tez ¢alismasi igin kullanilacagi
belirtilmistir. Buna ek olarak, &devlerin ve yansima anketlerinin G6gretmen

adaylariin notlarim etkileyecegi fakat 6n anket, son anket ve bireysel goriismelerin
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notlarmi etkilemeyecegi; dolayisiyla da katilimin zorunlu olmadigr belirtilmistir.
Boylelikle 6gretmen adaylarina sadece dersin sorumluluklarini yerine getirmek ama
caligmaya katilmamak imkani sunulmustur.Biitiin bu agiklamalardan sonra
Ogrencilere detayli olarak her 6dev sonrasi dolduracak olduklari yansima anketleri
tanitilmis ve 6devlerini yiikleyip arastirmaci, dersin egitmeni ve sinif arkadaslariyla
haberlesebilecekleri ortak sosyal platform olan Edmodo’yu nasil kullanacaklari
detayli olarak gosterilmistir. Edmodo sayesinde 6gretmen adaylar1 dersin ddevlerini
daha organize bir sistem kapsaminda gorebilmis, istedikleri dosyalar1 indirip, kendi
hazirladiklar1 6devlerin dosyalarmi yiikleyebilmislerdir. Her bir 6dev icin ayri alt
basliklar acilmis ve 6grencilerin ilgili 6devin dosyalarini ilgili alt baslikta kolaylikla
bulma imkani tanmmustir. Ogretmen adaylarma Edmodo’ya asinalik kazanmalar1 ve
Edmodo ile ilgili sorularmi sorabilmeleri i¢in 1 haftalik bir siire tanimnmistir.
Ogrencilerin sorular1 cevaplandiktan sonra 6grencilere arastirmanin katilimci onay
formlar1 dagitilmis ve katilimer kitlesi belirlenmistir. Boylelikle 6n anket sadece
calismaya katilmay1 kabul eden 6gretmen adaylarina uygulanmistir. Bu ¢alisma i¢in
hazirlanan toplam 6 6dev dersin egitmeninin 6devi dahil etmek istedigi haftalara gore
planlanmis ve haftalara bolinmiistiir. Dersin egitmeni Odevleri daha kapsaml
konularin oldugu haftalarda vermek istemistir. Arastirmaci da 6gretmen adaylarinin
ders yiikiinli goz oniinde bulundurarak ddevleri her hafta vermek yerine daha seyrek
araliklarla vermeyi tercih etmistir. Boylelikle Ogretmen adaylarma odevleri
tamamlayabilmeleri icin yeterli siire taninmustir. Odevin verilecegi hafta ders saatinin
son 15 dakikasinda arastirmaci 6devi 6gretmen adaylarina web 2.0 aracindan alinmis
ekran goriintiileri ve web 2.0 aracinin kullanimini agiklayan kisa videolar yardimiyla
bir sunumda anlatmis ve 6gretmen adaylarinin 6deve yonelik sorularini ylizyiize
yanitlamistir. Odevi yaparken 6gretmen adaylarmin kullanacagi dosya Edmodo’ya
her 6devin tanitildig1 dersin sonunda yiiklenmistir. Dosyada 6devin adim adim nasil
yapilacagini anlatan ana hatlar dokiimani, Odevin puanlanmasinda kullanilan
kriterlerin dokiimani, arastirmaci tarafindan hazirlanmis 6rnek bir 6dev ve yansima
anketi yer almaktadir. Bazi 6devlerin gerektirdigi durumlarda ek materyaller;
ornegin, web 2.0 kullanimini anlatan kisa videolar 6dev dosyasina eklenmis ve

Edmodo’ya yiliklenmistir. Arastirmact ilk 6devi tanittigt sunumda ilk olarak ‘web
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2.0’ terimini Ogretmen adaylarina acgiklanmis ve ornek ‘web 2.0 araglarini
tanitmistir.Ogretmen adaylarina her 6dev icin farkli bir web 2.0 aracinin
kullanilacag1 ve bu araglarin nasil kullanilacaginin smif i¢i sunumlarda ve web
tizerinden Ggretici videolarin Edmodo’ya yiiklenmesiyle agiklanacagi belirtilmistir.
Ik 6devde 6gretmen adaylarindan o haftanin dersinin konusu ile ilgili bir yansitici
soruya cevap vermeleri istenmis ve cevaplarini 60 saniyeyle sinirli tutarak bir web
2.0 aract1 olan ‘Voki’ araciligiyla kaydedip, kayitlarinin web baglantisini
Edmodo’dan gondermeleri istenmistir. Kayitlar gorsellik igerdiginden 6gretmen
adaylarindan kendilerine konusmaci bir avatar se¢gmeleri ve bu avatari kendi istekleri
dogrultusunda tasarlayabilecekleri soylenmistir. Bu 0Odevi tamamlamalart igin
ogretmen adaylarina bir hafta siire verilmistir. lkinci 6devde ise Ogretmen
adaylarindan test tasarlamak i¢in kullanilan web 2.0 araci ‘Testmoz’u kullanarak
dersteki o haftanin konusu ile ilgili bir test hazirlamasi ve testin web baglantisini
Edmodo iizerinden smif arkadaglariyla paylagmasi istenmistir. Ayrica simif
arkadaslarinin web baglantilarindan ikisini segerek onlarin hazirlamis oldugu iki
testin sorularini da ¢dzmeleri istenmistir. Uglincii 6devde 6gretmen adaylarindan bir
web 2.0 araci olan ‘Mindomo’ kullanarak o haftanin dersin konusunu kapsayan bir
kavram haritas1 hazirlamalar istenmistir. Ogrenciler kavram haritasim hazirladiktan
sonra web baglantilarint Edmodo {izerinden biitlin smifin gorecegi sekilde
anasayfada paylagsmis ve biitiin simiftan geri doniit almistir. Odev, Edmodo’nun
oylama oOzelliklerini kullanarak biitiin sinifin en i1yi kavram haritasin1 segmelerini
gerektirmistir. Dordiincii 6devde ise 6gretmen adaylarindano haftaki dersin konusunu
kapsayan bir ders plani hazirlamalari istenmistir. Ogretmen adaylari bu ders
planlarin1 gruplar halinde hazirlamis ve gruplar hazirlhik asamasinda tartigma
toplantilarin1 bir web 2.0 araci olan ‘Facebook’ iizerinden arastirmacinin sadece
kendi gruplart i¢in agmis oldugu grup sayfasinda planlamislardir. Ders planlarini
tamamladiklarinda her gruptan bir kisi Edmodo’ya grup adina ders planlarini
yiiklemis ve her grup se¢mis oldugu bir diger grubun hazirladigi ders planinin altina
yorum birakarak geri doniit vermistir. Besinci 6devde Ogretmen adaylari poster
hazirlamak ve paylasmak icin kullanilan bir web 2.0 araci olan ‘Glogster’1 kullarak o

haftaki dersin konusunu kapsayan bir poster hazirlamistir. Bu 6dev ikili ¢alisma
286



olarak tasarlandig1 i¢in her bir 6gretmen adayr siniftan bir baska kisiyle birlikte
posteri tasarlamistir. Posterler tasarlandiktan sonra Edmodo’da posterlerin web
baglantilar1 paylasilmis ve 6gretmen adaylar birlikte ¢alistigi kisiye performansi ile
ilgili geri doniit vermistir. Altinct ve son ddevde ise dgretmen adaylarindan bir web
2.0 arac1 olan ‘Prezi’yi kullanarak dersin konusunu kapsayan bir sunum hazirlamalari
istenmistir. Sunum hazir oldugunda bunu ekran ve ses kaydetmeyi saglayan web 2.0
arac1 ‘Screencast-o-matic’ araciligiyla kaydetmeleri ve sunumlarmin videosunu
Edmodo’ya yiiklemeleri istenmistir. Bu 6devde 6grenciler bir kendini degerlendirme

formu araciligtyla kendilerine geri doniit vermislerdir.

Ogretmen adaylarmin farkli tipteki geri doniitlere nasil tepki verdiklerini gérmek
amach her ddevde farkli bir geri doniit tipi kullanilmistir: Odev 1°de dgretmenin
degerlendirmesi, Odev 2’de bilgisayarin degerlendirmesi, Odev 3’te biitiin smifin
degerlendirmesi, Odev 4’te grubun degerlendirmesi, Odev 5°te birlikte galistig1 siif

arkadasinin degerlendirmesi, Odev 6°da kendi kendisini degerlendirmesi.

Bu arastirmada kullanilan 4 farkli veri toplama aracindan elde edilen bulgular hem
nicel hem de niteldir. Nitel veriler anketlerdeki agik uglu sorular ve bireysel
goriismelerdeki sorular1 aracilifiyla elde edilmistir. Nicel veriler agik uc¢lu sorulara
verilen cevaplarin basliklar altinda toplanmasi ve bu bagliklarin cevaplar arasinda
goriilme sikliklarinin kodlar aracilifiyla hesaplanmistir. Bu analizler sonucunda
ortaya ¢ikan kodlamalarin gegerlilik ve giivenilirligini saglamak amaciyla Ingiliz Dili
Egitimi alaninda uzman bir akademisyenden nitel verilerin %10’luk kismim
kodlamas1 istenmistir. Arastirmacinin ve nitel verileri kodlayan akademisyenin
kodlar1 kiyaslanmis ve kodlarin biiylikk oranda eslestigi goriilmiistiir. Anketler
araciligiyla toplanan nitel veriler ise SPSS programi kullanilarak analiz edilmis ve
anketin her maddesi i¢in istatistikler elde edilmis, bu istatistikleri gosteren tablolar ve
aciklamalar aragtirmanin sonuglar kisminda okuyucuyla paylagilmistir. Elde edilen
bu istatistikler kiyaslanarak oOgrencilerin tutumlari hakkinda fikir edinilmistir.
Bireysel goriismeler ise Oncelikle ses kayitlarindan dinlenerek yaziya dokiilmdis,

sonrasinda bu yazilarda bahsedilen ana basliklar belirlenerek bu ana bagliklarin

287



bahsedilme sikliklar1 degerlendirilmistir. Bu baghklarla ilgili katilimcilarin

sOylemlerinden 6rnekler arastirmanin sonuglar kismina eklenmistir.

Katilimcilarin anketlerden edinilen demografik bilgilerine bakildiginda istanbul
Universitesi Ingiliz Dili Egitimi Anabilim Dalinda 6grenim gdérmekte olan 2. smif
O0gretmen adaylarinin her birinin giinliik bilgisayar ve internet kullaniminin oldugu;
fakat katilimcilarin yarisindan daha azinin bilgisayar ve internet teknolojileri iizerine
resmi egitim aldiklar1 goriilmiistiir. Veriler Ingiliz Dili Egitimi Anabilim Dali
O0gretmen adaylarinin derslerde web 2.0 araclarindan yararlanilarak alternatif
degerlendirme yontemlerinin uygulanmasina iligkin arastirmacinin hazirladig
Odevlerin uygulamast Oncesinde 6n anket analiz sonuglarina gore pozitif tutum
sergilediklerini, arastirma sonrasinda yapilan son ankette ise On anket sonuglariyla
kiyaslandiginda pozitif tutumda artis gergeklestigini gdstermistir. On anket ve son
anket kiyaslamalarinda SPSS programi kullanilmis ve Shapiro Wilks testi ile Mann
Whitney testi uygulanmistir. Shapiro Wilks testi verilerde normal dagilim olup
olmadigin1 6grenebilmek amaciyla kullanilmistir. Testin sonucunda verilerin normal
dagilimiin olmadigi ortaya ¢iktigi i¢in Mann Whitney testi 6n anket ve son
anketteki ayni olan sorulara katilimcilarin verdigi cevaplar arasinda énemli bir fark
olup olmadigini arastirmak amaciyla uygulanmistir. On anket ve son ankette ayni
olan C bolimiinliin analiz sonuglarina bakildiginda katilimcilarin 6n ankette
teknolojiye yonelik pozitif olan tutumlarimin web 2.0 kullanimini gerektiren
Odevlerin uygulanmasindan sonra son ankette daha da pozitif bir tutuma doniistiigii
goriilmistir. C boliimiinde sorulara verdikleri yanitlara bakildiginda katilimcilarin
0dev uygulamalarindan sonra web 2.0 araglarii gilinliik hayatta daha sik kullanmaya
basladiklar1 anlasilmistir. On ve son anketlerin D bdliimiine verilen cevaplar ise D
boliimii li¢ alt baglik altinda tasarlandigi i¢in ayr1 ayr1 bahsedilmistir. D boliimiiniin
ilk altbasliginda katilimeilarin geleneksel degerlendirme yontemlerine olan tutumlari
arastinlmistir. On ankette geleneksel yontemlere karsi negatif tutum sergileyen
katilimcilar son ankette tutumlarini daha da negatif olarak gostermislerdir. Bu da
web 2.0 kullanimiyla yapilan 6devlerin katilimeilar iizerinde olumlu etki biraktigini

ve geleneksel yontemlere kars1 daha da olumsuz yaklasimlar sergilediklerini kanitlar
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niteliktedir. D bolimiiniin ikinci alt basliginda ise katilimeilarin alternatif yontemlere
olan tutumlarimi arastirmaktadir. Son anketin sonuglar1 gostermektedir ki katilimcilar
On ankete gore alternatif degerlendirme yoOntemlerine yonelik daha da pozitif
yaklagim sergilemislerdir. D boliimiiniin ikinci kismindaki sorulara verilen yanitlara
bakildiginda katilimcilar 6dev uygulamalarindan sonra kendilerini daha bagimsiz
birer Ogrenci olarak hissetmeye baslamis ve alternatif yontemlerin geleneksel
yontemlere kiyasla kendilerini gelistirmelerine daha ¢ok yardimci oldugunu
belirtmiglerdir. D boliimiiniin {iglincii alt bashiginda ise 6gretmen adaylarinin
cevrimigi degerlendirme yontemlerine iliskin goriisleri arastirilmistir. On anket ve
son ankete verilen cevaplar kiyaslandiginda katilimcilarin 6n ankette olan pozitif
yaklagimlarinin 6dev uygulamasi sonrasi daha da pozitif bir hale donstiiglini
gostermistir. Cevaplarinda katilimcilar kagit iizerinde yapilan geleneksel testler
yerine teknoloji kullanilarak yapilan degerlendirme yontemlerini tercih ettiklerini
aciga vurmuslardir. Ayrica teknolojiyle yapilan degerlendirmelerde grup
calismalarinin daha faydali bir hale donistiigii katilimcilarin  cevaplarinda
belirtilmistir. Anketlerin agik uclu sorularinda katilimcilardan tercih ettikleri
degerlendirme yontemleri ve tercihlerinin nedenlerini belirtmeleri istenmistir.
Sonuglar gostermektedir ki en fazla tercih edilen alternatif degerlendirme
yontemleriyken en az tercih edilen geleneksel degerlendirme yontemleridir. Bunun
yani sira, Ogrencilerden her 6dev sonrasi toplanan yansima anketlerinin analiz
sonuglart en ¢ok tercih edilen 6devin besinci 6dev oldugunu gosterirken en az tercih
edileninse birinci 6dev oldugunu gdstermektedir. Bireysel goriismelerden elde edilen
sonuglar ise katilimcilarin 3 temel sebepten oOtiirii ddevlerin iizerlerinde pozitif etki
biraktigin1  gostermistir: 1) Odevler katilimcilari motive etmis ve dikkatlerini
cekmeyi basarmistir, 2) Odevler katilimeilara kendilerini daha yetkin hissettirmistir,
3) Odevler katilimcilarin performanslarini arttirmalarini saglamistir. Buna nazaran,
Odevlerin katilimcilar tarafindan bahsedilen negatif etkileri 3 temel bashk altinda
toplanmistir: 1) Bazi o6devlerin web 2.0 geregleri katilimcilara teknik sorunlar
yasatmigtir, 2) Odevlerin zamanlamalar1 uygun olacak sekilde ayarlanmamstir, 3)

Ikili calismalar ve grup ¢alismalar1 katilimcilarin motivasyonunu diisiirmiistiir.
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Bu calismanin verileri degerlendirildiginde elde edilen sonuglar gostermistir ki
siniftaki 6dev uygulamalar1 sonucunda 6gretmen adaylarinin teknoloji kullanimi
yoluyla yapilan degerlendirme yontemlerine bakis agilar1 daha da pozitif bir hal
almistir. Bu da gostermektedir ki Tirkiye’deki sinif i¢i uygulamalari igeren
kaynaklarin siirliligi g6z oniinde bulundurularak siniflarda degerlendirme amach
teknoloji kullaniminmi arttirmak i¢in bu alanda daha fazla arastirma yapilmalidir.
Katilimcilarin veri toplama siireci boyunca defalarca bu d6devlerin motivasyonlarini
arttirdigini ve dersin igerigini daha iyi anlamalarina yardime1 oldugunu sodyledikleri
dikkate alindiginda ozellikle dil 6gretiminde en 6nemli faktdrlerden birinin dgrenci
motivasyonu oldugu distiniilirse ilkokuldan baslanarak teknoloji kullanimiyla
degerlendirme yontemlerinin uygulamalarinin egitime dahil edilmesi gerektgini
sdylemek miimkiindiir. Ileride yiiriitiilecek ¢aligmalarda daha kapsamli sonuglar elde
edebilmek amaciyla bu calisma Tiirkiye’deki diger {iniversitelerde ve sadece Ingiliz
Dili Egitimi Anabilim Dali’nda degil diger anabilim dallarinda da yiiritiilebilir.
Boylece calismanin kapsami ve katilimci sayist artacagindan daha detaylr bilgilere
ulagilabilir ve calismanin sonuglarin1 genellemek ¢ok daha kolay olabilir. Buna ek
olarak, daha uzun vadeli sonuglarin elde edilebilmesi i¢cin bu alanda yapilacak
caligmalarin bir egitim-0gretim doneminden daha uzun siireyi kapsamasi daha detayli
bilgi saglayabileceginden verilerin bir yil ya da daha fazla bir siirede toplanmasi

onerilmektedir.
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APPENDIX R: TEZ FOTOKOPISi iZIN FORMU

ENSTITU

Fen Bilimleri Enstittsil

Sosyal Bilimler Enstitiisii -

Uygulamali Matematik Enstitiisti

Enformatik Enstittisi

Deniz Bilimleri Enstitiist

YAZARIN

Soyadi : Cirit
Adi  : Nazli Ceren
Béliimii : ingiliz Dili Egitimi

TEZIN ADI (ingilizce): Perceptions of ELT Pre-Service Teachers toward
Alternative Assessment via Web 2.0 Tools: A Case Study at a Turkish State
University

TEZIN TURU : Yiiksek Lisans - Doktora

1.  Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir. -

2.  Tezimin i¢indekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir
boliimiinden kaynak gosterilmek sartiyla fotokopi aliabilir.

3. Tezimden bir bir (1) yil siireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLIiM TARIHI:
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