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ABSTRACT

EFL LEARNERS’ USE OF PATH ELEMENTS IN MOTION EVENT
EXPRESSIONS: A STUDY ON TURKISH UNIVERSITY STUDENTS

Isler, Zeynep Nur
M.A. Department of English Language Teaching
Supervisor: Prof. Dr. Deniz Zeyrek Bozsahin

June 2014, 90 pages

The study investigates spoken and written path of motion use of Turkish university
level EFL learners at Pre-Intermediate and Upper Intermediate levels of proficiency.
The aim of the study is to examine whether the Talmyan (1985) typology holds for
EFL learners. This typology categorizes Turkish as a verb-framed language and
English as a satellite-framed language. A written task and a spoken task are used. The
results of the written production task supported the Talmyan typology: there was a
significant language proficiency level effect on the performances. The results of the
spoken production task were two-fold. Verbal production task results showed that
there is a mother tongue effect on both groups of participants’ verbal path of motion
uses: there was not a significant language proficiency level effect on the performances.
Non-verbal production task results showed that most of the participants used gestures
to express the path of motion when they do not use it verbally. This finding can be
interpreted as the participants’ being cognitively ready to use a path element but not

using it verbally due to performance related problems. Non-verbal production task



results also showed that Pre-Intermediate level participants employed more gestures
than the Upper-Intermediate group. This result suggests that the lower the language
proficiency level is, the more there is need for gestures to support the spoken

language.

Keywords: path of motion, verb-framed language, satellite-framed language, language

proficiency level, gestures.
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INGILiZCE YT YABANCI DIiL OLARAK OGRENENLERIN DEVINIM OLAYI
[FADELERI: TURK UNIVERSITE OGRENCILERI UZERINE BiR CALISMA

Isler, Zeynep Nur
Yiiksek Lisans. Ingiliz Dili Egitimi Béliimii
Tez Yoneticisi: Prof. Dr. Deniz Zeyrek Bozsahin

Haziran 2014, 90 sayfa

Calisma Ingilizce'yi iiniversite diizeyinde 2. dil olarak &grenen baslangig (Pre-
Intermediate) ve yiiksek (Upper-Intermediate) kurlardan katilimeilarin yazili dilde ve
konusma dilinde devinimin yolu kullanimlarini incelemektedir. Calismanin ilk amaci
Talmy’nin (1985) Tiirk¢e’yi eylem-cerceveli, Ingilizce’yi ise uydu-cerceveli bir dil
olarak siniflandiran tipolojisini yazili bir ¢aligma araciligiyla test etmektir. Caligmanin
ikinci amaci ise Talmy’nin (1985) tipolojisini konusma dilinde sozlii ve sozsiiz
ifadelerde test etmektir. Yazili ¢alismanin sonuglari Talmy’nin (1985) tipolojisini
desteklemis ve katilimcilarin performanslarinda anlamli bir dil basari diizeyi (kur)
etkisi goriilmistiir. Konugma ¢alismasinin iki farkli sonucu bulunmaktadir. S6z1i ifade
caligmasiin sonuglar1 baslangic ve yiliksek kur katilimcilarin anadilleri olan
Tiirk¢e’den etkilendiklerini gostermistir. Katilimcilarin dil basar1 diizeyleri (kurlari)
performanslar1 iizerinde anlamli derecede etkili bulunmamistir. So6zsiiz ifade
caligmasinin sonuglar1 ise katilimcilarin ¢ogunun devinimin yolunu so6zli olarak

kullanmadiklar1 durumlarda viicut dili ile ifade ettikleri gozlemlenmistir. Bu da

Vi



katilimcilarin devinimin yolunu kullanmaya biligsel olarak hazir olduklari ancak dil
performans1 ile 1ilgili nedenlerden so6zlii olarak kullanmadiklar1  yoniinde
yorumlanabilir. Baslangi¢ kuru katilimcilarin daha fazla viicut dili kullanmalari ise dil
basari diizeyleri diisiik oldugundan sozlii ifadelerini desteklemek i¢in daha fazla viicut

diline ihtiya¢ duyduklarini gosterebilir.

Anahtar Sozciikler: devinimin yolu, eylem-gerceveli dil, uydu-gerceveli dil, dil basari

diizeyi (kur), viicut dili.
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CHAPTER 1

INTRODUCTION

1.0. Introduction

The first chapter of the current study includes the background to the study, a brief

summary of the aim and scope and the significance of the study for the field.

1.1. Background to the Study

The present study focuses on the use of path of motion within the framework of the
Talmyan (1985) typology, which categorizes languages into two groups according to
their preferences in coding path of motion and manner of motion. Talmyan typology
(1985) puts the native language of the participants (Turkish) and the target language
of the participants (English) into different categories. That is, most of the Turkish (a
Verb-framed language) verbs code the path element in the main verb of the sentence
(e.g. Adam odaya girdi.), but English (a Satellite-framed language) prefers to code
the path element via a preposition, i.e., a satellite (e.g. The man walked into the

room.) most of the time.

The study uses Slobin’s (1996) thinking for speaking hypothesis, which argues that
speakers of a language are affected from the language spoken around them while
shaping and ordering their thoughts before speaking. For instance, Turkish (a Verb-
framed langauge) speakers may tend to code the path element in the main verb of the
sentence even when they are speaking an S-language (English). An S-language
speaker, on the other hand, may tend to use manner verbs and employ a separate path

element.

1.2. Aim and Scope of the Study

The current study has two main purposes. The first one is analyzing Turkish

university level English language learners’ motion event expressions in terms of path



element use in English written production. To test how the path element is expressed
by Turkish learners of English, the participants are given a written language task. An
important goal of this part of the study is to find out whether there are any
developmental patterns in Turkish learners of English regarding the expression of
path elements in expressing the motion events. Thus, the participants are chosen
from two different language level classes (Pre-Intermediate and Upper- Intermediate
levels) from Department of Basic English, Middle East Technical University,
Ankara.

Although there has been quite a lot of studies related to the verbal production
differences of typologically different languages (e.g. Papafragou & Selimis, 2009;
Ozgaliskan& Slobin, 2003 and many others), the present study is different because it
focuses on different proficiency levels of second language learners’ written

production of the path element.

The second purpose of the study concerns the spoken production. We aimed to
investigate the Talmyan (1985) typology of languages in Turkish learners of English
from two language proficiency levels focusing on the use of path elements in motion
event expressions. The participants were tested via short animated clips and their
utterances were video-taped. In this part of the study our aim is two-fold: (a)
investigating the learners’ correct use of path elements in spoken language; (b)

analyzing their gestures while they are describing the animated clips to their partners.

In a nutshell, the current study is composed of two main language tasks and the

second task is two-fold:

1. A Written Production Task

2. A Spoken Production Task
(@) Verbal (Oral) Production
(b) Non-verbal Production



1.3. Research Questions

The research questions we aimed to answer in the present study are as follows:

1. Do Turkish university level EFL learners use path elements in motion expressions

in a given English written context?

2. Do Turkish university level EFL learners make use of the path elements in their

English verbal production of motion expressions?

3. Do Turkish university level EFL learners make use of the path elements in their

English non-verbal production of motion expressions?

1.4. Outline of the Study

The study is comprised of six main chapters. Chapter 2 will dwell on the background
knowledge gathered from the literature along with studies which inspired the
researcher to focus on this area of research. Chapter 3 will give information about the
method used in the study. In Chapter 4, the results of the tasks carried out for the
study are presented, and they are analyzed in detail in Chapter 5. Finally, Chapter 6
concludes the study.



CHAPTER 2

LITERATURE REVIEW

2.0. Introduction

This chapter of the study consists of three sections: The section entitled ‘Motion’
includes a general description of motion events and the path element use in English
language along with a typological summary. The second section entitled ‘Cognition
and Motion Expressions’ dwells on the relationship between the language learners’
cognition and the expression of the path element via certain linguistic categorizations
which have been made in the field so far. The third section ‘A Snapshot of Studies on
Motion Verbs’ is composed of experimental studies which were carried out in the
field.

2.1. Motion

Motion is a term that has been defined in many fields (physics, philosophy, etc.) so
far; however, Aristotle was the first person to describe it as a basic physics term
around 350 BC. Motion and location have been the focus of intensive investigation
in lexical semantics and psycholinguistics (Levin 1985, Talmy 1985, Jackendoff
1990, Choi and Bowerman 1991, Slobin 1991, 1996, Bloom et al. 1996). Moreover,
several researchers seem to agree that motion and space provide both an empirically
rich and a tractable domain to investigate

language-thought relations (see Levinson 1996, Gentner and Boroditsky 2001). The
current study is based on a description made by Talmy (1985, p.85): Motion events

are situations “containing movement or the maintenance of a stationary location”.

2.1.1. Motion Events

As Murphy (2010) states, in English the heart of the sentence is its main predicate

and it is often presented by a verb. In order to express complete situations, verbs play



a big role by interacting with their arguments and predicting the meaning (Murphy,
2010, p. 172). This is one of the reasons for focusing on motion verbs in the current

study.

Murphy’s (2010) description of motion verbs is as follows : ‘Verbs can be
semantically categorized into three main groups first one of which is according to
their ontological category. Though these verbs are known as state and event verbs, in
semantic field they can also be called motion (e.g. run, roll) and cognitive attitude

(e.g. know, believe) verbs (pp.172-173).

Although there are several more descriptions of components of motion verbs (e.g.
Frawley, 1992, p.170), the current study focuses on Talmy’s (1972,1975,1985)
categorization since it is taken as the basis for many studies conducted in the field.
Talmy states (1985) that motion events generally refer to a situation which is

composed of four basic semantic components (Pourcel &Kopecka, 2006) :

1) The Figure : An object whose location is discussed

2) The Ground : The landmark against which the location of the figure
is judged

3) The Motion : The presence of a motion or locatedness.

4) The Path : The course followed by the Figure. It includes a
source (starting point), a medium (the intermediate points) and a goal
(the endpoint)

Moreover, Aske (1989) argues there are two types of path which are telic (1) and
atelic (2) path. As Pourcel and Kopecka (2006) describe, while there is a stated goal
in the former, the latter does not specify a goal as can be seen from the following

examples:

e.g.
(1) The boy ran into the building. (the goal is stated/telic path)



(2) The boy ran along the park. (there is no specific goal stated in the sentence
/atelic path)

The four basic components of motion events can be seen in the example below:

e.g.
(3) Charles  went into  the town.

Figure  Motion Path  Ground

However, Talmy (2000) adds that there are two more external elements in motion
events which are manner and cause.

1) Manner : the way in which the figure moves or is located. Talmy (2000)
argues that manner is an external component as the speakers conceptualize
them as a separate event (p.39).

e.g.
(4) Charles went into thetown on foot.

Figure  Motion Path Ground Manner

2) The Cause : the reason for a motion event.

Talmy (2000) categorizes the motion events into three groups in terms of cause. The
first one is self-agentive motion events (5), in which a figure moves itself. The
second one is caused motion events, in which the object moves due to a cause (6),
and the third one fictive motion events, in which there is no physical movement as

can be seen in the example (7).

e.g.
(5) John wobbled down the stairs. (The figure moves itself)
(6) She rolled the ball down the hill. (She caused the ball to roll down the
hill.)

(7) The river goes from here to the border. (no physical movement)



2.1.2. Talmyan Typology

Talmy (1991) takes the path element as the core of motion events and he states that it
IS not possible to talk about a motion event without a trajectory (p.483). Since the
current study focuses on the path element use and its expression in English, Talmyan
typology is emphasized in this part of the study.

Focusing on path and manner elements, Talmy (1972, 1975, 1985) compared their
coding in different languages and developed a two-way typology of how manner and
path are expressed. His typology dwells on what semantic component is expressed in
the main verb and includes two main types of languages which are manner-
incorporating and path-incorporating languages.

According to this typology, a language coding the manner in the main verb is in the
manner-incorporating group and English language is in this group.

e.g.
(8) He ran into the cave.
Figure Manner+Motion  Path Ground
(9) The bottle floated into  the cave.

Figure ~ Manner+Motion Path  Ground

As can be seen in the examples above, the motion verbs ‘run’ and ‘float’ conflate
the manner and motion component while the path element ‘into’ is stated separately.
Therefore, Talmy (1975, p.184) suggests that the path element can be called a
satellite of the verb in this category of languages. That is, this group of languages
does not code the path element in the main verb, but they code it via their satellites.
That is the reason why Talmy names this group of languages satellite-framed

languages (S-languages).

However, as Antunano (2002) states, languages like French code the path element in
the main verb (p.6). To illustrate, the verb ‘descendre’ means ‘go down’, so there is

no need for a separate path element. Thus, languages like French are in the group of



verb-framed languages (V-Languages) as can be seen in the following example (10)
(Choi-Jonin & Sarda, 2007).
e.g.
(10) I descend les escaliers.
Motion+Path

2.1.2.1. Satellite-framed languages (S-Languages)

As stated above, S-languages conflate the manner element with the main verb, and
the languages in this group are rich in verbs giving manner and motion together.
English verbs like ‘wobble’, ‘tumble’ and ‘teeter’ are some of the examples to this
group as can be seen in the following examples (11a). Moreover, as Antunano states
(2002) German language is also in this group, and the verbs such as krabbeln
‘crawl’, rennen ‘run’ and springen ‘jump’ are only some of the example verbs which
require a separate satellite to conflate the path element like (r)aus ‘out’, (r)ein ‘into’,
(runter ‘down’, as in rennen raus ‘run out’ (p.6). The example (11b) shows the
coding of the path element in German language and the similarity between the two

languages in terms of their framings is also clear.

e.g.
(11a) The drunk lady teetered into the pub.
Motion+Manner  Path
(11b) Der Mann  rannte ins Haus.

Motion+Manner Path

2.1.2.2. Verb-Framed Languages (V-languages)

Different from S-languages, V-languages prefer to code the path element in the main
verb of the sentence; thus, these languages have many verbs conflating the path
element and motion. The following examples include Spanish language (V-language)
(Antunano, 2002, p.7):



e.g.

(12a) Del agujero salié un buho. (12b) El perro salié corriendo.
of the hole exited an owl the dog exited running
‘An owl went out of the hole.’ “The dog ran out.’

The bold items in the examples above show the place of the path element in both
languages. As can be seen in the first (12a) and the second examples (12b), Spanish
language prefers coding the path element into the main verb of the sentence ‘salio’.
Moreover, the manner of motion event is optional in this group of languages, and it is
rarely used (Papafragou et.al., 2002); Ozgaliskan & Slobin, 2000). The reason behind
this preference has been explained via telicity, which focuses on the completion of an
event (Aske, 1989). In other words, when there is a telic verb of motion in an
expression as in (12a), in which the motion has been completed, the speakers tend to
omit the manner component. Thus, Spanish language speakers are expected to use
manner component more in their expressions than English speakers (Slobin,
2004,2006).

Furthermore, Papafragou et.al (2006) explain the reason for the manner component’s
being optional in V-languages via language-on-thought effects (p.79). That is to say,
when there is already contextual information about the manner in the expression, the
speakers of V-languages tend to omit the manner element as in (12a), where the only
manner option for an owl is ‘flying’ in that context. Although V-language speakers
can make use of a manner component in their expressions as in (12b), they
sometimes prefer omitting it as in (11a). Papafragou et al. (2006) name this
asymmetry inferability of the manner since there is an undeniable effect of the
context (p.79).



2.1.3. Slobian Typology

Dan I. Slobin (2004) argues that the Talmyan typology of motion events are useful;
however, it is not always enough to explain the motion event expressions in all

languages:

Talmy’s typology was designed to characterize lexicalization patterns, and it has
provided important insights into the overall set of structures that define individual
languages. However, the typology alone cannot account for discourse structures, because
language use is determined by more than lexicalization patterns. It is striking how much
has been learned by the application of the V-language/S-language contrast, and it still
plays a part in the mix of factors considered here. But a fuller account of narrative
organization will require attention to a range of morphosyntactic, psycholinguistic, and
pragmatic factors (Slobin, 2004, pp.219-220).

Therefore, Slobin (2004) adds another type between V-languages and S-languages
which he calls Equipollently-framed languages. This group of languages include
serial-verb languages and other languages which code the manner and path elements
equipollently. That is, both of the elements are coded equally in motion event
expressions (p.227).

Slobin’s (2004) Equipollently-framed languages include three kinds of structure (p.
243):

1) Serial-Verb languages (Manner Verb+Path Verb): Serial-verb languages
include a separate manner verb and a path verb. Niger-Congo, Sino-Tibetian,
Tai-Kadai are some of the example languages for this group.

2) Bipartite- Verb Languages (Manner + Path morpheme in the Verb): In
languages like Hokan and Penutian, verbs have two equally stated
morphemes to code the manner and the path element (Delancey, 1989).

3) Generic- Verb Languages (Manner Verb +Path Verb +Verb): Languages like
Jaminjongan have separate verbs for both manner and path and another verb

in their motion expressions.
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Furthermore, Chinese Mandarin is categorized into S-languages in Talmyan typology
since Talmy (1972,1975,1985) considers the manner verb as the main verb and the
path verb as the satellite; however, it is not clear which one is which (e.g. fly exit).
Languages like this can be named complex-framed languages as well (Slobin &
Hoiting, 1994).

Li and Thompson (1981) also focus on the complexity of Mandarin Chinese and
some other languages which are not totally possible to be categorized according to

Talmyan typology of motion events (p.361).

e.g. (Li & Thompson, p.58)
(13) 3PL run exit come PF

‘They came running out.’

There are some expressions having separate deictic expressions in Mandarin Chinese

and Talmy does not consider them in his work:

e.g. (Matisoff, 1969, p. 70)
(14) We get return lift come.out give NR
‘We had to lift it out [‘return’] for (them).’

In the rest of this thesis, we will focus on English language, and make use of the

Talmyan typology.

2.1.4. Motion Events in English

The basis of the current study is the Talmyan typology according to which English is
a manner language or a satellite-framed language. In other words, English codes the

path element not in the main verb of the sentence but it codes it in a satellite (e.g. an
adverbial).
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e.g.
(15) The children were sliding down the hill.

Figure  Motion+ Manner Path Ground

Ozgaliskan and Slobin (2003) state that although most of the English motion verbs

conflate manner and motion, there are also different types of motion verbs (p.263):

Vmanner: (manner verbs), e.g., run, fly; ‘walk’, ‘climb-up’

Vpath: (path verbs), e.g., enter, exit, follow; in ‘descend’, ‘exit, ‘approach’
Vneutral: (verbs with no manner or path) ,e.g., go, move; ‘go’, ‘move’
V+Vmanner (SUB): (subordinated manner verbs), e.g., go running; ‘fall

rolling’.

According to the Talmyan typology (1972, 1975, 1985), Turkish is a path language
or a verb-framed language. That is, Turkish includes many verbs which conflate the
path and motion elements; the manner element is optional in some contexts, similar
to Spanish language explained above.
e.g.
(16a) Adam odasindan gkt

Motion+Path

(16b) The man exited his room.
Motion+Path

In the present study, path verbs of English (e.g. exit, enter, etc.) as in (16b) are not
used to have objective results since English is similar to Turkish in that aspect. Most
English motion verbs are manner verbs, and the purpose of the study is to analyze

EFL learners’ path element expressions in English.
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2.2. Cognition and Motion Expressions

In this section, the relation between cognition and motion is mentioned along with
two basic approaches ‘Universalist Approach’ and ‘Language-Based Approach’ in
the field.

2.2.1. Universalist Approach

The forerunner of the Universalist approach was Jackendoff (1990), who stated that
languages are just the reflections of lexical and syntactic linguistic representations
and there is no clear relationship between conceptualizing and language. Greenberg
(1986) and Comrie (1981) are two other researchers supporting this approach stating
that there is no language-based representation since conceptual structures are
identical.

Noam Chomsky (1975) can also be related to the universalist approach since he
stated :
Language is a mirror of mind in a deep and significant sense. It is a product of human
intelligence. .. By studying the properties of natural languages, their structure,
organization, and use, we may hope to learn something about human nature;
something significant, if it is true that human cognitive capacity is the truly

distinctive and most remarkable characteristic of the species (p.4).

2.2.2. Language-based (Relativist) Approach

In this section, the summary of Language-Based Approach is divided into two
sections since the linguists differ in their views. The first section focuses on Strong
Language-Based Approach and the second section focuses on Weak-Language-

Based Approach.
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2.2.2.1. Strong Language-Based Approach

Different from the universalist approach, as von Humboldt (1836/1988) states, every
language is shaped in an environment with a world view, so the languages are
affected by it in one way or another (p.60). That is the reason why Whorf (1952)
suggests that children learn their languages in different environments which have
different world views; thus; their conceptualizations of grammar are different since
they evaluate the events different from each other. This view has also been supported
by Brown and Lennenberg (1954), Lucy (1993), Bloom (1981) among others. As a
result, language specific structures can be said to have an undeniable effect on the
speakers of that language (Gennari et al., 2002, p.51).

2.2.2.2. Weak Language-Based Approach

Strong Language Based Approach supports the language-based approach only in
special cases. The time of the language processing and interpretation play an
important role where the language structures become habitual expressions (Gennari
et al., 2002, p.51). If a language learner is exposed to an S-language at an early age,

s/he tends to focus on manner of motion more.

Slobin (1987) states that there is a process called thinking for speaking and it plays a
big role when we are exposed to new language structures. In other words, there is an
undeniable effect of cognition on linguistic expressions (p.437). According to this
view, we can arrive at the conclusion that if children grow up in an S-language (e.g.
English) environment, they are somewhat directed to focus on the manner of motion
(e.g. walk, run) and learn the details related to it, while the V-language learners
(e.g.Turkish) focus on path of motion expressions (e.g. enter, exit, cross) and their
uses more. The reason for this is that they are exposed to these types of verbs more

and they can visualize them better (Slobin, 2006, p.67).

One more argument supporting the effect of cognition and environment on motion

expressions of the speakers is from Levelt (1989), who argues that the speakers of a
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language use specific perceptual and conceptual clues while understanding a
message in that language, and these clues become codes in their minds when they
become adults. That is, the language structures have been shaped in the speaker’s

conceptual knowledge base (pp.104-105).

2.3. A Snapshot of Studies on Motion Verbs

This section of the study is composed of brief summaries of certain studies carried

out on motion event expressions in the field.

m Hirsh-Pasek et.al.(2003)

Hirsh-Pasek et.al. (2003) conducted a study with monolingual infants who are aged
between 14 to 17 months from English spoken households, and the researchers aimed
to test the infants’ tendency to use the manner and path element in motion
expressions. They used animated clips including a purple starfish and a green ball
with a black background. Each of the motion events in the clips included three
manners (jumping jacks, spinning, or bending at the “waist”’) and three paths (jumping
jacks, spinning, or bending at the “waist’’) with nine actions in total. The videos were all
silent and after moving along each path for six seconds, the starfish goes back to its

original position.

Although the researchers found some asymmetry as well, the English speaking infants
focused both on the path and the manner element while watching the clips. Moreover,
they concluded that infants with High Vocabulary (HV) may focus more on the manner
element since there are more manner verbs than path verbs in English (S-language). It is
also stated in the study that showing motion events in isolation (a black background and
only the starfish) may effect the results, but there is still evidence that infants pay

attention not only to the manner and but also to the path elements.
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m Ozcaliskan and Slobin (2003)

Ozcaliskan and Slobin analysed the motion expressions in Turkish and English
written and oral narratives of adults. Taking the Talmyan approach as a basis, they
expected the S-language speakers to encode manner habitually and to encode the
path element by satellites and vice versa for the V-language speakers. After the
analysis of the data, they found results supporting their hypothesis both in written

and oral contexts.

As expected, according to the Talmyan typology, the study showed that 51% of the
English literary texts include manner verbs while 59% of the Turkish literary texts
include path verbs. Similarly, the results of the frog story, which was adapted from
Mayer’s (1969) picture book Frog Where are you? to check path and manner
salience, revealed that 54% of the English participants made use of manner verbs
whereas %62 of the Turkish participants used path verbs in their expressions
(Ozgaliskan & Slobin, 2003).

m Senghas, Kita & Ozyiirek (2004)

Senghas, Kita and Ozyiirek (2004) tested whether path and manner of motion are
represented separately even when they are not possible to be heard from the
surroundings of the individual. They examined the Nicaraguan Sign Language
(NSL), who had only 800 speakers and whose most fluent speakers of its most
developed form are the children. They analyzed the motion expressions of 30 deaf
NSL signers, who were taught in Spanish (V-language) in schools. Including three
groups of signers grouped according to their year of education in Spanish, they

observed gestures and signing of those signers.

Spanish language codes path in the main verb of the sentence. Despite this, second
and third-cohort groups of signers preferred coding the path element separately from
the verb although they do not have any exposure to an S-language. That is, although

the first-cohort signers coded the path element in the main verb, the most fluent
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signers or the youngest group of NSL preferred coding the path element different
from the language they were being taught. This result appears to be directly in
support of the Universalist accounts. That is, independent from the language they are
exposed to, human beings have the ability to code motion events in one of the ways

universal grammar allows.

m Havasi & Snedeker (2004)

Havasi and Snedeker (2004) conducted a study composed of two experiments with
56 native speakers of English. The first experiment aimed at checking whether
manner lexicalization bias is flexible in adulthood as it is in childhood. The second
aim was to mirror the first experiment’s results by presenting the same verbs in a
different syntactic context. After presenting new verbs to the participants in clips, the
results showed that the subjects used more path elements after being taught path

verbs and the participants who learnt manner verbs were more manner-biased.

The second experiment was done with the same verbs but the verbs’ syntactic frames
were changed. The participants answered according to the syntactic frames of the
newly taught motion verbs. In a nutshell, the study has shown that although English
speakers continue to be more manner-biased in their motion event expressions, their
manner lexicalization bias remans flexible even when they become adults. That is,

they are affected by the syntactic frames of the verbs that they learn.

m Papafragou, Massey & Gleitman (2006)

The Universalist Approach argues that cognition is shaped by the language, but the
Relativist Approach suggests that the cognition shapes the language. The purpose of
the study was to check this relationship between language and cognition by using
English (S-language) and Greek (V-language) motion event expressions. The
researchers expected English speakers to focus on manner more and Greek speakers
to focus on path due to the nature of the languages within the framework of the

Talmyan (1985) typology. Moreover, they expected less difference between the
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preferences of English and Greek children. That is, age factor was expected to be a
salient one. Therefore, they divided the participants into three groups which are The
Young Group, The Middle Group and The Adult Group. The materials of the first
experiment were adapted from Mayer’s (1969) frog stories for children and the
participants were tested individually. Each participant saw the pictures twice but they
were told before the second session to check whether there is a difference in the

pictures in the following section.

In the first session, the participants described the pictures and the findings were as
expected. English speakers used more manner verbs whereas Greek speakers used
more path verbs. However, in the second session the participants focused on the
differences on the pictures. There was no focusing difference in either of the groups.
This is against Whorfian theory (1952).

The researchers thought using pictures made it difficult to discover the trajectory, so
they prepared a second experiment to be done with different participants but with the
same grouping style. The participants were shown the same motion expressions
along with their path variant and manner variant (e.g. slide down vs. walk down) and
told to choose one of them. Although the general results were as expected according
to the Talmyan (1985) typology of languages, non-linguistic results were different.
Both Greek and English speakers chose manner half of the trials despite the age and

language differences.

m Demirtas (2009)

The study aimed at exploring the motion event uses and preferences of Turkish EFL
(English as a Foreign Language) instructors, who have high proficiency level
English. The study included picture description tasks and the participants tendency to
use manner and path verbs were compared in accordance with the Talmyan (1985)
typology. The study included native speakers of only English and only Turkish. The

subjects participated in description and narration tasks. They described 10 motion
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events from the pictures in the first part of the study, and they were told to make up a

story out of 13 pictures in the second study.

The results of the picture description study have shown that English language data
included more manner verbs, as expected according to Talmyan (1985, 2000)
typology. The second finding of the study was interesting since Turkish EFL
instructors used similar numbers of manner and path verbs when they are compared
to monolingual Turkish and English speakers. This shows that they are not affected
by L2 rather than their L1. Similarly, the narration task data supported the results of
the first study.

The study also included a translation task. The results of the translation task
supported Slobin’s (2009) argument that the speakers adapt their utterances
according to the language they are speaking. That is, English speakers used more
manner verbs in their English utterances but they made use of equivalent path verb

when they were asked to translate the sentence to Turkish.

m Papafragou and Selimis (2009)

Papafragou and Selimis (2009) conducted a two-task experiment. The researchers
aimed at finding out whether there is a relation between the verbs’ syntactic frame
(their being transitive or intransitive) and their coding the manner information. In
their first experiment, the researchers used intransitive verbs (e.g. push/sprohno) in
clips and with the puppets (for children). Although both English (a satellite-framed
language) and Greek (a verb-framed language) speakers were shown the same
motion events, English speakers used a lot more manner verbs than the Greek
speakers and the Greek speakers preferred including the path element in the main

verb of the sentence.
In the second experiment (2a), the researchers used transitive (caused motion) verbs

(e.g.take/perno), and the variations of the same verbs in the first experiment (e.g.

push, hit) were used in silent clips and with puppets (for children) and the
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participants were all told to define the action in the clips. There was an asymmetry
between the answers of English and Greek speakers since English speakers preferred
more Means verbs (activity of the agent) while Greek speakers preferred Result verbs
(focused on the result of what the agent did). This data showed the need for more

studies on syntactic frame and motion verb use.

m Bunger, Trueswell & Papafrogou (2010)

Bunger, Trueswell and Papafrogou (2010) compared children’s descriptions of
motion events and the element they focus on (either manner of motion or the path of
motion). 12 video clips including simple motion events along with clear path and
manner elements were used in the study. In the experiment, 20 children (5 years old)
and 20 adults (university students) took part in, and they were all monolingual native
speakers of English. In the first task, their spoken expressions were analyzed via the
video clips including both a manner and a path element. The researchers tested
whether the children can make use of a particular part of a concept even when they
lack the concept itself. As expected, children preferred shorter utterances and felt the
need to eliminate one of the elements. This is the path element since English
naturally codes the manner element in the motion verb while the adults used both

manner and path elements in most of their motion event expressions.

In the second task, the researchers analyzed the eye-movements of the participants
via the same videos. Finally, the third task was a memory task in which the
participants were expected to pick out the changes in manner or of motion and path
of motion. The second and the third task revealed that the children and the adults pay
equal attention to path and manner elements and they feel the absence of both when
there is a change in the expressions. As a result, the researchers concluded that
children use fewer path expressions in their utterances not because of lacking the

concept but because of their limited performance.
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m Toplu (2011)

Toplu (2011) conducted a five-task research to test the Talmyan (1985) typology by
using an S-language (English) and two V-languages (Turkish and French) cross-
linguistically. The motion verbs crawl, dance, hop, limp, march, run, stagger, tiptoe,
whirl, zigzag were used in short videos in which there was the same actor and similar
backgrounds. The aim of the first experiment was to see the subjects’ preferences
while coding the manner and path elements in motion expressions. According to the
results, while English speakers used manner sentences more (83.2%), Turkish and
French speakers preferred path sentences most of the time (95.4%- 95.8%). This data
support the Talmyan categorization of languages in terms of motion verbs. In the
second experiment, the subjects were asked to choose one correct written item out of
three given expressions and the results were similar to the first experiment.

In the third experiment, the subjects were told to watch videos in triads and matched
them with two similar ones. According to the results, the subjects focused more on
the manner element despite their different language backgrounds. The fourth task
was an eye-tracking study, where the participants watched 50 silent video clips.
Their eye movements showed that they focused more on the manner element in spite
of their different language backgrounds. In the final task, the participants talked

about the clips they watched in task 4, and the results were similar.

Overall, the study showed that the Talmyan (1985) approach is not enough to explain

the comprehension stage of the motion verbs cross-linguistically.
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CHAPTER 3

METHOD OF RESEARCH
3.0. Introduction

This chapter focuses on the research method used in the present study. It includes the

research questions, the procedure, data collection tools and data analysis methods.

3.1. Research Questions and Hypotheses
In this section of the study, the research questions for the written and the spoken

tasks are given along with the hypotheses.

3.1.1. Written Production Task

The research question for the written production task and the hypotheses are as
follows:

Research Question 1:

Do Turkish university level EFL learners use path elements in motion expressions in

a given English written context?

Hypothesis 1:

Turkish university level EFL learners will not use path elements in written English
motion event expressions (due to L1 interference).

3.1.2. Spoken Production Task

The spoken production task is two-fold. The research questions and hypotheses are

given separately below.

3.1.2.1. Verbal Production

The research question in the verbal production part of the spoken production task and

hypotheses are as follows:
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Research Question 2:
Do Turkish university level EFL learners make use of the path elements in their

English oral production of motion expressions?

Hypothesis 2:
Turkish university level ELS learners will not use path elements in oral English

motion event expressions (due to L1 interference).

3.1.2.2. Non-Verbal Production

The research question and the hypotheses for the non-verbal production part of the

spoken production task are as follows:

Research question 3:
Do Turkish university level EFL learners make use of the path elements in their

English non-verbal production of motion expressions?

Hypothesis 3:
Turkish university level EFL learners will use path elements in non-verbal

expressions of English motion events via gestures.

3.2. Participants
In this section of the study, the participants of the written and spoken production

tasks are introduced.

3.2.1. Participants of the Written Production Task

A total of 62 students (31 Pre-Intermediate and 31 Upper Intermediate) students are
tested in the first experiment, i.e. the written language task. The participants’ mother
tongue is Turkish and they are all from preparatory classes, DBE (Department of
Basic English), METU (Middle East Technical University), Ankara. They are aged

between 18 and 24 (N= 21) and have not taken any language courses abroad or lived
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abroad. Therefore, the results of the study can shed light on the performance

differences (if there is any) between lower and higher levels of proficiency students.

3.2.2. Participants of the Spoken Production Task

A total of 43 (22 Pre-Intermediate, 21 Upper Intermediate) out of 62 METU students
of the written production task participated in the spoken production task voluntarily.
Three out of 43 participants were eliminated since they spoke in Turkish. The data
from 40 students (20 Pre-Intermediate, 20 Upper Intermediate) were evaluated. They
are aged between 18 and 24 (N= 21) and have not taken any language courses abroad

or lived abroad for any other reason.

3.3. Data Collection Tools
In this section, data collection tools for the written production task and the spoken

production task are explained respectively.

3.3.1. Written Production Task Tools

As can be seen in the literature, the studies conducted in the field so far have had a
tendency to use picture description tasks after Mayer’s (1969) study with a picture
book ‘Frog, where are you?’. Since the books were practical and easy to prepare,
various researchers adapted forms of Mayer’s (1969) book (Papafragou, Gleitman &
Massey 2006 ; Ibarretxe-Antunano, 2009; Demirtas, 2009, among others). In the
studies carried out with children, puppets were preferred because children have a

lower performance with abstract objects (see Papafragou & Selimis, 2009).
In the written production task, the participants are expected to find 4 missing items in
each of the 4 paragraphs and complete the paragraphs. Two of the missing items are

path elements and the other 2 are distractors in each of the 4 paragraphs.

The motion verbs tested in the written task are ‘roll, float, hop, step, slide, jump, run,

fly’ with the path elements ‘into, out of, out of, into, down, into, out of, out of’
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respectively. The texts were prepared by using the vocabulary items which were in
the active vocabulary lists prepared by the department. This method was chosen to
hinder any understanding problems which may affect the results (See Appendix C for

the written production task).

3.3.1.1 Answer Key for the Written Production Task

The answer key has been prepared by the researcher by checking the verbs and their
usage in BNC (British National Corpus) and BBI Combinatory Dictionary of
English. The key can be seen in Table 1.

Table 1. Tested Motion Verbs and Expected Path Elements

1) ... The ball rolled into the lake and I lost it...

2) ... The boat floated out of the tunnel and we saw the sunlight again...

3) ... An insect hopped out of the sand and it was really big...

4) ... She stepped into the kitchen, and locked the door quickly...

5) ... The children were walking up the hill and sliding down...

6) ... The cat jumped into the car to get warm...

7) ... He ran out of the house not to miss the bus...

8) ... His scarf flew out of the window...

Bold items: tested motion verbs Italic items : expected path elements

The answer key in Table 1 was extended with feedback from 5 native speakers of

English.

Table 2 shows the extended answer key:
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Table 2. Extended Answer Key

1) rollinto/in

3) float out of/ out/ from/ through

4) hop out of/ from

5) slide down (no other form)

6) step into (no other form)

7) jump into/ in

8) run out of/ out/ from

9) fly out of/ out / from

Bold items: tested motion verbs Italic items: expected path elements
3.3.2. Spoken Production Task Tools

As Papafragou, Massey and Gleitman (2006) stated in their study, using pictures in
motion event studies may not be enough to show dynamic motion events. Thus, the
current task made use of animated videos rather than pictures. A total of 10 videos
are used in this task. There are 10 motion events; 8 of them were the target verbs
(tested verbs) ‘dash, run, float, slide, tumble, wobble, jJump, wriggle’ and they require
a path element ‘into, across, up/into, down/out of, into, down, into, out of’
respectively. There are 2 videos as distractors. They include a motion but no path, i.e.
ride, move. Each of the videos lasts 10 to 12 seconds and all the actions are

performed by the same animated character Timboo (See picture 1).

Picture 1 Animated Character ‘Timboo’

[

The videos were prepared by a professional, to get an appropriate format for our

procedure. There was nothing attractive in the background other than contextual
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clues to keep the participants’ focus on the action (See Pictures ‘2,3,4 and 5’ for

backgrounds used for into, out of, across and down scenes).

Picture 4 : An across scene Picture 5 : A down scene

The spoken production task was done in language classrooms of DBE, METU,
Ankara and the classrooms were equipped with a computer, a projector, a projector
slide, a tripod and a camera to video-tape the task. There was always a professional

in the room to do the recordings.

3.4. Procedure

In this section, the procedure for the written and spoken production task respectively.

3.4.1. Written Production Task Procedure

The written production task was carried out on two separate days with two separate
language proficiency level groups of participants. The students were given 30
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minutes lunch break after their regular classes, and the task was done after this lunch
break.

On the first day, 31 Pre-Intermediate level participants were taken to a language
classroom and given the consent forms (See Appendix B for the Pre-Intermediate
group consent form). After the researcher collected the consent forms, the
participants were given the written task. The researcher let the participants read the
instruction of the task (See Appendix C for a copy of the written production task),
and gave an unrelated example on the board to guarantee that all the participants
responded to the missing items in the same way.

Here is the example asking students to complete the sentence:

She goes [ (to) school on weekdays.

The participants were given 20 minutes to find and write the missing 4 items in each
of the 4 paragraphs. The class was monitored by the researcher and another instructor
from DBE, METU. The participants were given 15 minutes break before the spoken

production task.

On the second day, 31 Upper-Intermediate level participants were taken to the same
classroom and given the consent forms (See Appendix A for the Upper-Intermediate
group consent form). The same procedure was followed. The participants were given
15 minutes due to their higher level of proficiency and their performance in the pilot
study. The participants were given 15 minutes break before the spoken production
task.

3.4.2. Spoken Production Task Procedure
The spoken production task was also carried out on two separate days with Pre-

Intermediate and Upper-Intermediate language proficiency level participants. Both

groups took part in the spoken production task on the same day they took the written
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production task. They were given a 15-minute break time between the tasks. 10 short
animated video clips which were prepared for the target of the current study were

used as stimuli.

On the first day, 20 Pre-Intermediate students were taken to a classroom after the 15-
minutes break following the written task. The classroom was equipped with a
computer, projector, tri-pod and a camera. Ten of the participants were taken to a
waiting room by another instructor from the department and waited there until the
first group finished the task. The researcher provided the instructions and monitored
the task. A picture of the character ‘Timboo’ was shown to the participants since it
acts in all of the videos (See Picture 1 for the picture). The researcher wrote the
question ‘What is Timboo doing?’ on the board, and the participants had to answer
this question while they were describing the videos. Five of the first group
participants were told to sit facing the board and the projector. The other 5
participants sat right behind them facing the wall and they were given blank papers
and pencils. The researcher explained that the participants who see the videos need to
turn to their partners and describe the event in the video verbally. The participants
facing the wall were expected to draw the event on a paper according to their friends’

descriptions. This was to ensure task coherence. The drawings were not examined.

Picture 6. A scene from the spoken production task
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The first 5 Pre-Intermediate participants were shown the first five videos and they
were given 2 minutes to answer the question on the board ‘What is Timboo doing?’
(e.g. an expected verbal answer was: Timboo is jumping into the box.). Bare forms
of the tested verbs (e.g. wobble) and a synonym (e.g. walk) were written on the board
by the researcher. After 2 of the target videos were completed, the participants were
told to change their chairs with the participant sitting behind them. When the
participants changed their roles, the other 5 participants were shown 3 videos (2
target videos+1 distractor) and were expected to respond in the same way. The
second group of 10 Pre-Intermediate participants was taken to the same classroom
after the first group left the building. They were tested in exactly the same procedure
with 5 different videos. The whole procedure was video-taped by another instructor.
The actual purpose of the tasks was not told to the participants for objectivity of the

results.

On the second day, 20 Upper-Intermediate students were taken to the same language
classroom 15 minutes after completing their written production task. The spoken
production task was conducted in the same manner. Upper-Intermediate level
participants were given 1 minute for the description of the event in each of the videos

owing to their higher language proficiency level.
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Table 3 shows a brief outline of the sessions:

INTRODUCTION

Consent form + Instructions for the written production task : ~ 10 minutes

Task 1 Written Production Task

DAY 1 : Pre-Intermediate Participants : ~ 20 minutes

DAY 2 : Upper- Intermediate Participants : ~15 minutes

15 MINUTES BREAK

INTRODUCTION
Instructions for the spoken production task : ~ 5 minutes

Task 2 Spoken Production Task (video-taped)

DAY 1 : Pre-Intermediate Participants : ~ 30 minutes

DAY 2 : Upper- Intermediate Participants : ~ 20 minutes

3.5. Data Annotation
In this section, the data annotation done for both the written production task and the
spoken production task is presented.

3.5.1. Written Production Task Data Annotation

The written data which were collected from Pre-Intermediate and Upper-
Intermediate groups were checked according to the extended answer key (See Table
2). Grammatically correct uses of the participants were coded as 1. If the participants
did not use an item or used an unacceptable item, it was coded as 0. Therefore, the

written production task had a binary scale, which is composed of two answers (1,0).
3.5.2. Spoken Production Task Data Annotation

The spoken production task was video-taped. The video recordings of both
proficiency groups were transcribed. Later, the transcriptions were grouped under the
related motion verb (e.g. jump, wriggle) since the analysis of the task was done

according to the total amount of data, not the student number.

31



The annotation of the data comprised of two steps:

Step 1: Since the students were given the bare forms of the verbs and expected only
to complete them with the necessary path elements, the expected English path
expression is coded as correct (1) and the other two forms stated below are coded as

incorrect (0).

Table 4. Step 1 Data Annotation

Type of the answer Example Coding

Expected Form Timboo is jumping into the box. 1
‘Motion Verb+ Path’

‘Motion Verb| Timboo is jumping (into via 0
+Gesture’ Gesture) the box.

‘Motion Verb Only’ Timboo is jumping the box 0

Bold items : tested motion verbs Italic items: expected path elements

Step 2: The participants’ incorrect answers were categorized under two main titles

Type 1 Use and Type 2 Use as can be seen in Table 5:

Table 5. Step 2 Data Annotation

Type of the answer Example Coding
‘Motion Verb +Gestures’| Timboo is jumping (into via 1
Type 1 Use Gesture) the box.
‘Motion Verb Only’ Timboo is jumping the box. 0
Type 2 Use
Bold items : tested motion verbs Italic items: expected path elements
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3.6. Data Analysis Methods

In this section of the study, there is information about the types of statistics used in
both tasks of the current study. Validity and reliability of the data collection tools for
both the written and the spoken production tasks are also discussed here.

3.6.1. Statistics Used in the Study

In the present study, two types of statistic tools were used. The KR 20 (Kuder
Richardson 20) test was used for reliability analysis of the written and spoken
production tasks. Pearson Chi-Square test was used for analyzing the number of
correct items and the relation between language proficiency and path of motion use
in both tasks.

3.6.1.1. KR20 Reliability Analysis

As Ozdamar (2011) stated, the best reliability analysis tool for language tests is
Cronbach Alpha. It is used in high stake exams like IELTS and TOEFL, and it is
applicable with the tests having a Likert type (1-5) measurement styles. However, the
current study has a binary (0-1) scale; thus, the most appropriate tool for this test is
KR20, which is also a type of Cronbach’s Alpha, but preferred with binary scales. If
Cronbach’s Alpha is used with binary scale tests, there is a risk of obtaining lower
statistic results (Ozdamar, 2011, p.606). Therefore, test reliability of written and
spoken production tasks were checked statistically by KR20 (Kruder-Richardson).

3.6.1.2. Chi-Square Independent Test

Parametric tests (e.g. t-test) give better results with Likert scale (1-5) tests, and the
current study results are coded 1 (correct use) and 0 (wrong use/ not used). Since this
affects normality of the scores, non-parametric tests are more applicable for the
current study. Moreover, the current study analyses the relationship between path

element use and language proficiency level. According to Demirgil (2010) the most
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appropriate non-parametric test for the present task is Chi-Square Independent Test,
which helps to observe the dependency levels between two or more variables (as
cited in Kalayci1, 2010, p.90). The current study makes use of the following alpha

levels:

p <0.05 There is a significant difference between the variables

p >0.05 There is no significant difference between the variables

p = probability level / alpha

Our variables in the study are Pre-Intermediate group data and Upper-Intermediate
group data. In order for Chi-Square test to be appropriate for a study, all of the cells
in the result table must have 5 or more count cells. In the present study, all the cells
counted at least 5. Since the analysis was done in asymptotic ways (by rounding up
the scores where necessary), Asymptotic Significance levels were taken into
consideration (See Table 6) in order to decide the probability level (p).

Two types of Chi-Square test models were used according to the results of the test.

The first one was Pearson Chi-Square Test. If all the expected values are either 25 or

higher (T4 = 25) | Pearson Chi-Square Test is used (Ozdamar,2011, pp. 414-416).

If the Pearson Chi-Square results are between 5 and 25 (5 < Ti; = 25) vates Chi-
Square Test (Continuity Correction, Corrected Chi Square) is used. It is a type of

correction to the Pearson Chi-Square results (Ozdamar,2011, pp. 414-416).
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Table 6. An Example Chi-Square Result Table

Value df [Asymp. Exact Sig. | Exact Sig. [ Point
Sig. (2-sided) | (1-sided) Probability
(2-sided)
Pearson Chi-Square 1,641° 1 ,200 ,311 ,173
Continuity Correction® ,889 1 ,346
Likelihood Ratio 1,629 1 ,202 311 173
Fisher's Exact Test 311 ,173
Linear-by-Linear q
o 1,607 1 ,205 311 173 ,120
Association
N of Valid Cases 47

a. 0 cells (0,0%) have expected count less than 5. The minimum expected count is 5,11.

Bold items : to be used in the following parts of the study

In the following chapters of the study, bold parts of the table will be given (See
Appendix D for a Chi-Square Value Interpretation table in detail).

3.6.2. Validity and Reliability

The tasks used in the study were piloted. Both the pilot tasks and the main tasks are
checked for reliability and validity. In this section of the study, validity and
reliability studies for the pilot studies, the written production task and the spoken

production task are provided.

3.6.2.1. Validity and Reliability of the Pilot Studies
In this section, validity and reliability issues concerning the pilot studies are

explained.
3.6.2.1.1. Validity of the Pilot Written Task

The written production task is composed of 4 paragraphs. The paragraphs were
prepared in a short format (5 or 6 sentences each) and contained a separate context
for each motion verb. There were 4 missing items in each of the 4 paragraphs. Those

missing items were placed after each 9™ word, and there is no missing item in the
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first sentences. If there were missing items in the first sentences, or if there were
many more missing items in the text randomly, the participants would have problems
in activating their schemata and understanding the meaning. The task was done in

clean and quiet language classrooms.

The written production task made use of language texts in order to have the
participants feel like in a real language learning environment. Feedback about the
difficulty level and the procedure of the task was taken from them in the pilot phase.
This was done for the face validity of the task. As Alderson, Clapham and Wall
(1995) stated, face validity affects the response validity. That is, the participants

answer more appropriately if they see a task as face valid (p.173).

The written production task was analyzed in terms of content appropriateness by 2
other English instructors and 3 English native speakers who have testing background
or taken part in testing of the relevant levels (Pre-Intermediate or Upper-
Intermediate) at DBE, METU. Their answers and feedback about the appropriateness
of the task for both groups were also taken into consideration for the content validity
of the task. The task was revised and certain changes were made in the task upon the
feedback.

3.6.2.1.2. Reliability of the Pilot Written Task

The written production task was piloted with 15 Pre-Intermediate students and 15
Upper-Intermediate students. The participants were given 20 minutes after
completing the consent form. The task was conducted in a language classroom at
DBE, METU, Ankara and monitored by the researcher and two other instructors

from the department.

The procedure of the pilot study was exactly the same as that of the written
production task (See 3.4.1.). The answers of the participants were coded as 1(correct)
or 0 (wrong/empty) referring to British National Corpus and BBI English

Combinatory Dictionary on an excel sheet by the researcher. Later, two English
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instructors from the same department were told the nature and the purpose of the
study and they coded the answers of the participants’ answers on separate excel
sheets. Although there was an answer key for the task, the codings of the instructors
were checked to guarantee the objectivity of coding the raw data. There was no
difference in the coding of the researcher and the other 2 raters (1 rater for Pre-

Intermediate data, 1 rater for Upper-Intermediate data).

The results of the pilot study were statistically analyzed via KR20. The results of
KR20 analysis showed a low reliability level of 0,362 with the Pre-Intermediate
group and 0,435 with the Upper-Intermediate group. These results are below 0.5,
(See Table 7 for KR20 value interpretation list). The written production task includes
fewer than 10 items, which is one reason for low reliability. Note that-according to
the results, there is a big gap between correct and wrong answers (as shown by the
values 0,362 and 0,435) and this is as expected.

Table 7. KR 20 Value Interpretation

Reliability Interpretation

.90 and above | Excellent reliability; at the level of the best standardized tests

.80-.90 Very good for a classroom test

.70 -.80 Good for a classroom test; in the range of most.

.60-.70 Somewhat reliable

.50 - .60 Suggests need for revision of test, unless it is quite short (ten or

Fewer items).

.50 or below Questionable reliability. This test should not contribute heavily to

the course grade, and it needs revision.
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3.6.2.1.3. Validity of the Pilot Spoken Task

Three English Language instructors and 2 native English instructors from
Department of Basic English, Middle East Technical University, Ankara were asked
to watch the videos and say whether the motion events and their trajectories are clear
in the videos. They confirmed the clarity of all the videos. This was done for the

content validity of the task.

The video clips for the spoken production task lasted for a short time (10-12 seconds)
in order to keep the motivation high. As already explained, the spoken production
task was done in a language game procedure as the participants are familiar with
such kind of games from their lessons at DBE, METU, Ankara. The study was
piloted with 8 Pre-Intermediate students who were not going to be included in the
study. Oral feedback was taken from the participants after the pilot phase. They were
told to comment on the videos’ clarity and the difficulty level of the task. These were

done for the face and response validity of the task.

The spoken production task was conducted after a lunch break. The participants were
not tired or hungry. The classrooms were clean and quiet. The participants focused

on the task easily.

3.6.2.1.4. Reliability of the Pilot Spoken Task

A pilot study was conducted for checking the reliability of the spoken production
task. The pilot study group participants were chosen from Pre-Intermediate group
since their language proficiency level is lower. The data collected from the task were
annotated by the researcher and two other English instructors for inter-rater

reliability. There were no problems regarding the ratings.
3.6.2.2. Validity and Reliability of the Tasks

In this section of the study, validity and reliability issues concerning the main tasks

are explained.
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3.6.2.2.1. Validity of the Written Production Task

The written production task was conducted under the same circumstances with the

pilot study in terms of validity (See 3.6.2.1.1.).

3.6.2.2.2. Reliability of the Written Production Task

The written production task was carried out with 62 participants from two different
language proficiency levels with the extended answer key (See Table 2). The results
of the written production task were analyzed via KR20 test and they were higher than

those of the pilot study as can be seen below:

Pre Intermediate Group Written Production Task Reliability : KR20 = 0,544
Upper-Intermediate Group Written Production Task Reliability : KR20 = 0,592

As can be seen in Table 7, if there are 10 or fewer than 10 items in a task, these
results (0,544 and 0,592) can be interpreted as reliable. As the written production
task focused on testing a specific area (path of motion) and limited with 8 items and
62 participants in total, the items tested can be interpreted as reliable enough for the

current study.

3.6.2.2.3. Validity of the Spoken Production Task

The spoken production task was conducted under the same circumstances with the

pilot study in terms of validity (See 3.6.2.1.4.).

3.6.2.2.4. Reliability of the Spoken Production Task

After getting feedback from native English instructors and the students in the pilot
study, the researcher decided to give the bare forms of the tested motion verbs in

bare forms along with a synonym. This was done to hinder certain problems due to

vocabulary performance differences between Pre-Intermediate and Upper

39



Intermediate students (e.g. tested verb: wobble but walk is also acceptable there). The

verbs were written on the board next to the screen by the researcher.

The spoken production task was done with 40 students from two different language
proficiency levels (20 Pre-Intermediate, 20 Upper Intermediate). Data from each
level of students were analyzed with two coders independently. In both cases, one of

the coders was the researcher.

KR20 (Kuder-Richardson 20) test was used to check the reliability of the results of
spoken production task and the following scores were taken:

Pre-Intermediate Group Spoken Production Task Reliability : KR20 = 0,798
Upper-Intermediate Group Spoken Production Task Reliability : KR20 =0,777

The reliability scores of the spoken production task for both of the groups show that

the task is highly reliable and good for a classroom task (See Table 7).
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CHAPTER 4

RESULTS
4.0. Introduction

This chapter will focus on the statistical results of the results of the tasks carried out
for the purpose of the research. The chapter is divided into two sections since the
study is composed of two separate tasks. The statistical results of the written

language task will be given first and followed by the results of the spoken task.

4.1. Written Production Task Statistical Analysis

The written production task was conducted with Pre-Intermediate and the Upper-
Intermediate group participants separately. Thus, their statistical results are shown
under two subtitles. They are followed by another section comparing both groups’
data statistically.

4.1.1. Pre-Intermediate Group Written Production Task Analysis

Graph 1 shows Pre-Intermediate group participants’ expected form ratio:

Percent

Wrong Use / Not Used Expected Form

Graph 1. Pre-Intermediate Group Written Production Task Results
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29,44% of Pre-Intermediate students made use of correct (expected) path elements in

their answers, whereas 70,56% did not use the expected path element or used a

wrong item in the necessary parts. The following table shows the raw numbers:

Table 8. Pre-Intermediate Group Answer Counts

Language Proficiency Level

Correct Use

Wrong Use/Not Used

Total

Pre-Intermediate Group

73

175

248

4.1.2. Upper-Intermediate Group Written Task Analysis

Graph 2 shows Upper-Intermediate group participants’ expected form use ratio:

Percent

Wrong Use / Not Used

Expected Form

Graph 2. Upper-Intermediate Group Written Production Task Results

45,97% of the data included the expected path elements. 54,03% of the data included

no path element or a wrongly used item according to the context of the written

production task. The following table shows the raw numbers:

Table 9. Upper-Intermediate Group Answer Counts

Language Proficiency Level

Correct Use

Wrong Use/Not Used

Total

Upper-Intermediate Group

114

134

248
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4.1.3. Comparative Analysis of Pre-Intermediate and Upper-Intermediate
Written Production Task

Our hypothesis for the written production task was as follows:

Hq:The correct answer ratio and the language proficiency
level of the participants are not related.

Pearson Chi-Square results for the written production task comparing Pre-
Intermediate and the Upper-Intermediate data is 14,429. Our table value for the
present study was 3,841 (See Appendix D for the table) since we had 2 variables and
our alpha is 0,05.

Calculated ¥* (14,429) was higher than the table value (3,841), the null hypothesis
was rejected. There was a significant relation between the language proficiency level

and the correct answer ratio of the participants’.

The probability level was lower than 0,05 (p <0,05). This result also showed a
significant relation between the participants’ language proficiency level and their
success in the written task (See Appendix E, Table 10 for detailed Pearson Chi-

Square results).
4.2. Spoken Production Task Statistical Analysis

The spoken production task data were analyzed in two steps (See 3.5.2.) for both
groups. The final part of this section includes a comparative analysis of Pre-

Intermediate and Upper-Intermediate data analysis results.
4.2.1. Pre-Intermediate Group Spoken Production Task Analysis

The spoken production task data collected from the Pre-Intermediate language
proficiency level participants were analyzed in two steps. In the first step, ratio of the

expected form (Motion Verb+ Path Element) use was analyzed. In the second step,
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the ratios of Type 1 use (Motion Verb +Gesture) and Type 2 use (Motion Verb Only)
were analyzed via Yates Chi-Square Test.

4.2.1.1. Step 1 Analysis of Pre-Intermediate Group Spoken Production Task

Graph 3 shows Pre-Intermediate group participants’ expected form use ratio:

Percent

Type 1 (Motion Verb+Gestures)

Expected Form
/Type 2 (Motion Verb Only) Uses (Motion Verb+ Path Element)

Graph 3. Pre-Intermediate Group Spoken Production Task Step 1 Results
Pre-Intermediate level participants used the expected path elements in 32.50% of

their spoken production, whereas 67,50% preferred using gestures or not using a path
element. The following table shows the raw numbers:

Table 11. Pre-Intermediate Group Spoken Task Step 1 Answer Counts

Language Proficiency Level Expected Form | Type 1/ Type 2 Total
Pre-Intermediate Students 13 27

40

4.2.1.2. Step 2 Analysis of Pre-Intermediate Group Spoken Production Task

Graph 4 shows the Pre-Intermediate group participants’ Type 1 use ratio:
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Percent

S1.451%%]

18,519%

Type 2 (Motion Verb Only) Type 71 (Motion Verb+Gestures)

Graph 4. Pre-Intermediate Group Spoken Production Task Step 2 Results
Graph 4 shows that 81,48% of the data were Type 1 use (Motion Verb + Gestures)

and 18,52% of the data were Type 2 use (Motion Verb Only). The following table

shows the raw numbers:

Table 12. Pre-Intermediate Group Spoken Task Step 2 Answer Counts

Language Proficiency Level Type 1 Type 2 Total

Pre-Intermediate Students 22 5 27

4.2.2. Upper-Intermediate Group Spoken Production Task Analysis

The spoken production task data collected from the Upper-Intermediate language
proficiency level participants were analyzed in two steps in exactly the same way as
Pre-Intermediate group. In the first step, ratio of the expected form (Motion Verb+
Path Element) use was analyzed. In the second step, the ratios of Type 1 use (Motion
Verb +Gesture) and Type 2 use (Motion Verb Only) categories were analyzed. Both

of the analyses were done via Yates Chi-Square Test.
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4.2.2.1. Step 1 Analysis of Upper-Intermediate Group Spoken Production Task

Graph 5 shows the Upper Intermediate group participants’ expected form use ratio:

Percent

Expected Form Type 1 (Motion Verb+Gestures)
(Motion Verb+ Path Element) /Type 2 (Motion Verb Only) Uses

Graph 5. Upper-Intermediate Group Spoken Production Task Step 1 Results
Step 1 analysis of the Upper-Intermediate group spoken production task showed that

50% of the data included the expected form (Motion Verb+Path Element). The
following table shows the raw numbers:

Table 13. Upper-Intermediate Group Spoken Task Step 1 Answer Counts

Language Proficiency Level Expected Form | Type 1/ Type 2 Total

Upper-Intermediate Students | 20 20 40

4.2.2.2. Step 2 Analysis of Upper-Intermediate Group Spoken Production Task

Graph 6 shows the Upper Intermediate group participants’ Type 1 use ratio:
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Percent

Type 2 (Motion Verb Only) Type 1 (Motion Verb+Gestures)

Graph 6. Upper-Intermediate Group Spoken Production Task Step 2 Results

Graph 6 shows that 65% of the data were Type 1 use (Motion Verb + Gestures) and
35% of the data were Type 2 use (Motion Verb Only). The following table shows the

raw numbers:

Table 14. Upper-Intermediate Group Spoken Task Step 2 Answer Counts

Language Proficiency Level Type 1 Type 2 Total

Upper-Intermediate Students | 13 7 20

4.2.3. Comparative Analysis Results of Pre-Intermediate and Upper-

Intermediate Spoken Production Task Results
The spoken production task results of the Pre-Intermediate and the Upper-
Intermediate groups were analyzed. The results are presented below with respect to

two steps described so far.

4.2.3.1. Step 1 Comparative Analysis of Pre-Intermediate and Upper-Intermediate

Spoken Production Task

In Step 1 analysis, expected form (Motion Verb+ Path) use of the Pre-Intermediate

and the Upper-Intermediate level participants was analyzed comparatively. The
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purpose of the statistical analysis was to understand if there is a language proficiency

effect on the expected form uses of the participants.

Our hypothesis for Step 1 analysis was as follows:

Hy:The expected form use ratio and the language proficiency
level of the participants are not related.

Yates Chi-Square results for the written production task comparing Pre-Intermediate
and the Upper-Intermediate data was 1,857. Our table value for the present study was
3,841.

Calculated ** (1,857) was lower than the table value (3,841), the null hypothesis
was accepted. There was not a significant relation between the language proficiency
level and the correct answer ratio of the participants.

The probability level was higher than 0,05 (p > 0,05). This result also shows there
was not a significant relation between the participants’ language proficiency level
and their success in the written task (See Appendix E, Table 15 for detailed Yates
Chi-Square results).

4.2.3.2. Step 2 Comparative Analysis of Pre-Intermediate and Upper-Intermediate

Spoken Production Task

In Step 2, Type 1 (Motion Verb+ Gestures) and Type 2 (Motion Verb Only) uses of

the Pre-Intermediate and the Upper-Intermediate Group was analyzed comparatively.

Our hypothesis for Step 1 analysis was as follows:

Hqy:The Motion Verb+ Gesture use ratio and the language
proficiency level of the participants are not related.
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Yates Chi-Square results for the written production task comparing Pre-Intermediate
and the Upper-Intermediate data was 0,889. Our table value for the present study was
3,841.

Calculated ** (0,889) was lower than the table value (3,841), the null hypothesis
was accepted. There was not a significant relation between the language proficiency

level and the correct answer ratio of the participants’.

The probability level was higher than 0,05 (p > 0,05). This result also showed there
was not a significant relation between the participants’ language proficiency level
and their success in the written task (See Appendix E, Table 16 for detailed Yates
Chi-Square results).
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CHAPTER 5

DISCUSSION OF THE RESULTS

5.0. Introduction

This chapter focuses on the discussion of the statistical analysis results of the written

production task and spoken production task.

5.1. Discussion of the Written Production Task Results

The written language task used in this section of the study is prepared to test the
Talmyan (1985,2000) typology of motion verbs across languages, which suggests
Turkish is one of the Verb Framed Languages coding the path element in the verb
while English is a Satellite-Framed Language requiring a satellite (e.g. a particle) to
code the path element in motion expressions. As mentioned in the previous chapters,
the main aim of the study is to understand whether the participants use a path
element in a typologically different L2, and to see if there is a language proficiency

effect on the performances.

Motion verbs are dynamic verbs, and they are often studied via verbal or non-verbal
tasks in the field. Vachek (1973,1989) argues that writing should have an
independent status since changes in writing are not always parallel to those of
speaking. Therefore, the present study makes use of a written production task. L2
learners are more exposed to the written language, and it is possible to give the
dynamic aspect of motion verbs in a written context through contextual clues. Here is

our example used in the written production task:
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Paragraph 4 of the current study (See Appendix C for the task):

BILL’S FAVORITE SCARF

This morning, Bill woke up late, and he had only ten minutes to catch the bus.
Upon getting dressed and taking his bag, he ran out of the house quickly not to
miss the bus. Two minutes later, he got on the service bus. Then, he opened the
window. It was windy, and his scarf flew out of the window. He tried to catch it,
but it was too late.

Bold items : tested motion verbs Italic items : expected path elements

Contextual clues for motion verb run : late, catch, quickly

Contextual clues for the expected path element out of : upon, house, bus
Contextual clues for motion verb fly : window, windy, scarf, catch

Contextual clues for the expected path element out of : window, windy, scarf,

catch, tried to

The written task results of the Pre-Intermediate language proficiency level
participants (N= 31) showed that their ratio of completing the given paragraphs with
the expected path element was 0,294 (29.4%). Although the participants from the
Pre-Intermediate group were chosen according to their first semester averages and
the most successful group (35/45 average) was included in the study, their use of

correct path elements in a given context can still be interpreted as limited.

When the English instructors of the participants of Pre-Intermediate group were
asked about the teaching of motion expressions and the amount of feedback given to
the learners, there was a consensus among the answers that motion event expressions
are not taught separately in detail, or regular feedback is not given to the learners
regarding motion expressions and path of motion. This can be another reason for the

results of Pre-Intermediate group written production task.
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The written task results of the Upper-Intermediate language proficiency level
participants (N=31) indicate that their ratio of employing the expected path element
in the same paragraphs was 0,46 (45.97%). The reason behind having a ratio below
0,5 even in the Upper-Intermediate group can be a support for the Talmyan (1985)
typology of the languages. Majority of the Turkish verbs (e.g. ¢zkmak) code the path
element in the main verb, but English prefers to conflate manner in the motion verb

(e.g. walk) most of the time.

The increase in the ratio of Upper-Intermediate group (0,294 vs. 0,460) can be a
result of the participants’ higher proficiency level in L2. As Cadierno (2008a) found
after a series of motion event studies (2004; Cadierno & Ruiz,2006) with Danish L2
speakers of Spanish, the influence of the L1 in the expression of motion is stronger at
the initial and intermediate stages but that learners at an advanced stage in second
language acquisition are able to express motion in target-like ways more (p.265). Our
results of the Pearson Chi-Square Independent Test also support this explanation as
we found a significant relation between language proficiency effect and the expected
form use (p < 0,05). Upper-Intermediate participants are more successful in using the
expected path element than the Pre-Intermediate group in the present study.

There are studies in the field which showed misaligned results with respect to
different tasks (e.g. Demirtas, 2009). However, the results of the written production
task of the current study are in alignment with the majority of the study results (See
Papafragou & Selimis, 2009). To recapitulate, we found that there tends to be L1

interference in the written production task in both groups’ data.

5.2. Discussion of the Spoken Production Task Results

The spoken production task of the current study focuses mainly on exploring
Slobin’s (1996) ‘thinking for speaking’ hypothesis in verbal and non-verbal

production of motion events in L2. The spoken production task was conducted with

Pre-Intermediate and Upper-Intermediate participants separately and in two steps.
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5.2.1. Discussion of the Spoken Production Task Step 1 (Verbal Production)

Step 1 of the spoken production task was conducted in order to analyze Pre-
Intermediate and Upper-Intermediate participants’ verbal use of expected form
(Motion Verb+ Path Element) separately by analyzing video descriptions. Next, their

results were compared statistically.

Pre-Intermediate participants’ (N=20) ratio of expected form (Motion Verb+ Path)
use to their Type 1 (Motion Verb+ Gesture) and Type 2 (Motion Verb Only) use in
their verbal production was 0,325 (32.50%). This result can be due to the
participants’ language proficiency level. The participants may be lacking enough
exposure to motion event expressions due to their level and the curriculum in the

institution.

Upper-Intermediate participants’ (N=20) ratio of expected form (Motion Verb+Path)
use in their verbal production was 0,50 (50%). The increase in the ratio may again be
a language proficiency level effect. The comparative analysis of the Pre-Intermediate
and the Upper-Intermediate group shows that there is not a significant language level
relation between the results (p = 0,173 > 0,05). This finding is in alignment with
Negueruela, Lantolf, Jordan and Gelabert (2004). L2 speakers, even at advanced
levels, have difficulties using L2 thinking for speaking patterns, and they may
continue to apply the patterns internalized in their L1. In the present study, L1 of the
participants, Turkish (a V-framed language) may have an effect on their thinking for
speaking strategies in their L2 English (an S-framed language) motion verb and path

of motion expressions.
5.2.2. Discussion of the Spoken Production Task Step 2 (Non-verbal Production)
Step 2 of the spoken production task was conducted in order to analyze Pre-

Intermediate and Upper-Intermediate participants’ non- verbal productions Type 1

(Motion Verb+ Gestures) use via video descriptions.
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Pre-Intermediate level participants’ (N=20) ratio of Type 1 (Motion Verb + Gestures)
to Type 2 (Motion Verb Only) use was 0.814 (81.4%) when it was compared to Type
2 (Motion Verb Only) use in their English motion expressions. This result shows that
most of the Pre-Intermediate language proficiency level participants preferred to add
the path element via their gestures when they did not use the expected form (Motion
Verb+ Path element) verbally. Although it is not well-supported as in L1 acquisition,
studies which have been carried out in L2 by Kelly, McDevitt & Esch (2009) and
Tellier (2008) showed that gestures help language speakers to convey the meaning at
the early stages of instruction. Similarly, Pre-Intermediate participants’ employing
more gestures than Upper-Intermediate level learners in the current study can be due
to their lower level of proficiency which may cause them to need more help via

gestures.

Upper-Intermediate level participants’ (N=20) ratio of Type 1 (Motion Verb +
Gestures) to Type2 (Motion Verb Only) use was 0.65 (65%). This ratio shows that
the participants make use of their gestures when they do not know what path element
to use in their L2 (English) motion expressions. There was not a significant effect of
language proficiency on the participants’ Type 1 uses (p > 0,05). Both Upper-
Intermediate and Upper-Intermediate language proficiency language level
participants preferred to use gestures (Type 1 use) rather than using only a motion

verb (Type 2 use).

The participants’ L1 codes the path element in the motion verb most of the time, but
the participants used gestures for a path element in their English motion expressions
in the majority of the cases. The spoken production task aimed to be exploratory; yet,
Step 2 results of the spoken production task can be interpreted as the language
learners’ being cognitively ready to make use of path elements in their English

motion event expressions, but having performance related problems.
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CHAPTER 6

CONCLUSION

6.0. Introduction

The present study includes five main chapters. The first chapter Introduction is
composed of aim and scope of the study, methods used in the tasks and the
importance of the study for the field. The second chapter is Literature Review, in
which there is a twofold summary of the literature. While the first half focuses on the
description of motion and motion events, the second half briefly summarizes the
relation between motion and cognition and is followed by the studies conducted in
the field. The third chapter is Method, where the methodological procedures are
given in detail, and the fourth chapter Results gives the statistical results of the tasks
carried out for the study. The fifth chapter Discussion of the Results focuses on the
discussion of the statistical results according to the relevant literature. Finally, the
current chapter includes a recapitulation of the results together with the hypotheses
of the study for both the written production task and the spoken production task. This
summary is followed by limitations of the current study.

6.1. A Brief Summary of the Hypotheses and Results of the Study

This section summarizes the study in order to relate the results to the research

questions and hypotheses of the study (See 3.1.).

6.1.1. Written Production Task Results

The first research question of the thesis was:

Do Turkish university level EFL learners use path elements in motion expressions in

a given English written context?

Since English is a typologically different language than Turkish and codes the

manner element in the main verb and Turkish prefers coding the path element in the
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main verb (Talmy, 1985), the participants did not use a path element in an English
context in majority of the cases possibly due to L1 (Turkish) interference. In other

words, Hypothesis 1 was confirmed (See 3.1.1. for the hypothesis).

The participants from the Pre-Intermediate group (N=31) and the Upper-Intermediate
group (N=31) did not use the expected path elements most of the time. Although the
participants were familiar with certain motion verbs tested in the written production
task, they preferred not to use a path element or used a wrong item not including a
path of motion. This can be seen as L1 interference since lower level was affected by
L1 more. However, there was a significant language proficiency level effect. Upper-
Intermediate group participants performed better than the Pre-Intermediate group.

This can be due to the increased exposure to L2.

6.1.2. Spoken Production Task Results

The spoken production task was two-fold. Therefore, the results are summarized

under two separate sections.

6.1.2.1. Verbal Production Task Results

The second research question of the thesis was as follows:

Do Turkish university level EFL learners make use of the path elements in their

English verbal production of motion expressions?

Pre-Intermediate (N=20) and Upper-Intermediate participants (N=20) preferred to
use their gestures (Type 1 use) or did not use the path element (Type 2 use) instead of
employing a

separate path of motion as English requires. There was not a significant language
proficiency level difference in the verbal path element use of the groups. These

results also showed that the participants tend to be affected from their L1 despite
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their different language proficiency levels. These results are in alignment with
Slobin’s (1996) thinking-for-speaking suggestion and our Hypothesis 2 (See 3.1.2.1.
for the hypothesis).

6.1.2.2. Non-verbal Production Task Results

The third research question of the thesis was:

Do Turkish university level EFL learners make use of the path elements in their

English non-verbal production of motion expressions?

Pre-Intermediate (N=20) language proficiency level and Upper-Intermediate
language proficiency level participants used their gestures in majority of the cases.
This result supports out hypothesis, and it is interesting since the participants used
the path element as required in L2 even tough they did it not verbally but via
gestures. This result is exploratory, but it can give certain clues about the
participants’ cognitive processes. Pre-Intermediate and Upper-Intermediate level
EFL learners seem to be cognitively ready though they do not know what item to
employ in their verbal production. Another interesting result of this task was that
Pre-Intermediate students used more gestures than the Upper-Intermediate group.

This can be due to their lower language proficiency level.

6.2. Limitations of the Study and Implications for Further Research

As stated in the previous chapters, the main goal of the study was to analyze
university level Turkish EFL learners’ written and spoken expressions of path
elements in English motion events through two tasks conducted with two different
language proficiency level participants. The study makes use of language teaching
materials and animated videos. The following items can be listed as the limitations of

the current study:
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¢ As Lucy (1992,1996) states, it IS necessary to use non-linguistic tasks such as
classification, categorization, sorting and memory retrieval if the purpose is to check
cognitive processes in detail and get exact results. We only analyzed video
descriptions of the participants. Eye-trackers can be used in further studies as Toplu
(2011) did.

¢ The study was conducted in Department of Basic English, Middle East Technical
University, Ankara, and the participants were chosen according to the criteria
mentioned in 3.2. In order to get more accurate results, the study can be conducted in

different universities with more participants.

¢ The results of the Pre-Intermediate and Upper-Intermediate groups showed that the
participants have problems while expressing motion events in English; therefore,
more detailed studies including the curriculum of the department may be conducted

to check whether the curriculum is the reason behind these results.
¢ The spoken production task was highly exploratory in nature. In the future, it
should be redone with more participants and with more videos including a balanced

number of target videos and distractors.

¢ The same study can be done in Turkish and English with the same participants by
comparing their expressions in both languages to have a cross-linguistic approach.
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APPENDIX A

UPPER-INTERMEDIATE GROUP CONSENT FORM

GONULLU KATILIM FORMU

Sevgili Ogrenciler,

Bu calisma Ingilizceyi ikinci dil olarak &grenen Tiirk ODTU Hazirlik smifi
Ogrencilerinin
dil kullanimi egilimlerine bakmak amaciyla Prof.Dr. Deniz Zeyrek ve Okt. Zeynep

Nur Isler tarafindan yiiriitiilen dilbilimsel bir calismadar.

Katilacaginiz ¢alisma ii¢ asamadan olusmaktadir ve yaklasik 50 dakika (1. asama :
15 dk. + Mola : 10 dk. + 2. asama : 10 dk. +3. asama :10 dk.) siirmesi
beklenmektedir. Uygulama asamalar1 sonunda boéliimlerle ilgili sorulariniz
yanitlanacaktir. Tkinci asamadaki aktiviteler kamera ile kayit altia alinacaktir. Bu
verilerin gizli tutulacagindan ve yalnizca bilimsel amagclar i¢in kullanilacagindan

emin olabilirsiniz.

Calisma hakkinda daha fazla bilgi almak icin ODTU Enformatik Enstitiisii Bilissel
Bilimler Anabilim Dali 6gretim {iyelerinden Prof. Dr. Deniz Zeyrek (e-posta:

dezeyrek@metu.edu.tr) ya da ODTU Temel Ingilizce Béliimii okutmanlarindan

Zeynep Nur Isler (e-posta: ztoker@metu.edu.tr) ile iletisim kurabilirsiniz.

Calismaya katilim tamamen goniillii olacaktir ve her hangi bir durumda calismadan

ayrilmaniz miimkiin olacaktir.

Calismaya goniillii olarak katilmay1 kabul ediyor musunuz?

a. Evet b. Hay1r
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Admiz- Soyadiniz

E-mail adresiniz

Imza

Degerli vaktinizi ayirdiginiz i¢in tesekkiir ederiz.

Profesér Deniz Zeyrek /Okutman Zeynep Nur isler
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APPENDIX B

PRE-INERMEDIATE GROUP CONSENT FORM

GONULLU KATILIM FORMU

Sevgili Ogrenciler,

Bu calisma Ingilizceyi ikinci dil olarak &grenen Tiirk ODTU Hazirlik smifi
Ogrencilerinin
dil kullanimi egilimlerine bakmak amaciyla Prof.Dr. Deniz Zeyrek ve Okt. Zeynep

Nur Isler tarafindan yiiriitiilen dilbilimsel bir calismadar.

Katilacaginiz ¢alisma ii¢ asamadan olusmaktadir ve yaklasik 65 dakika (1. asama :
20 dk. + Mola : 10 dk. + 2. asama : 15 dk. +3. asama :15 dk.) siirmesi
beklenmektedir. Uygulama asamalar1 sonunda boélimlerle ilgili sorulariniz
yanitlanacaktir. Tkinci asamadaki aktiviteler kamera ile kayit altina alinacaktir. Bu
verilerin gizli tutulacagindan ve yalnizca bilimsel amagclar i¢in kullanilacagindan

emin olabilirsiniz.

Calisma hakkinda daha fazla bilgi almak icin ODTU Enformatik Enstitiisii Bilissel
Bilimler Anabilim Dali 6gretim iiyelerinden Prof. Dr. Deniz Zeyrek (e-posta:

dezeyrek@metu.edu.tr) ya da ODTU Temel Ingilizce Béliimii okutmanlarindan

Zeynep Nur Isler (e-posta: ztoker@metu.edu.tr) ile iletisim kurabilirsiniz.

Calismaya katilim tamamen goniillii olacaktir ve her hangi bir durumda ¢alismadan

ayrilmaniz miimkiin olacaktir.

Calismaya goniillii olarak katilmay1 kabul ediyor musunuz?
a. Evet b. Hayir
Adiniz- Soyadiniz

69



[lk D6nem Bulundugunuz Kur : a. Beginner b. Elementary
Ik D6nem Not Ortalamaniz  : a.0-15 b. 15-25 c¢.25-35 d.35-45

E-mail adresiniz

Imza

Degerli vaktinizi ayirdiginiz igin tesekkiir ederiz.

Profesor Deniz Zeyrek /Okutman Zeynep Nur Isler
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APPENDIX C

WRITTEN LANGUAGE TASK

In EACH paragraph, FOUR things are missing. Please add them where necessary.

You have 20 minutes.

DISNEYLAND

Last autumn, my friend and | were in Tokyo, Disneyland. | bought a small colorful
ball, but it rolled the lake accidentally and I lost it. Later, we try the crazy boat. The
boat entered a tunnel down hill. It was dark inside, but when the boat floated the

tunnel, we saw the sunlight again. We both were wet but happy.

A SCARY EVENT

Last summer, while Susan was sunbathing in her garden, she felt the sand was
moving. Something was moving under the sand. An insect hopped the sand suddenly
and it was really big. She decide to run home. Upon opening the door and stepping
the kitchen, she closed the door. She locked door. She was so scared that she did not

go out that day again.

A COLD MORNING

Yesterday, when Louis left home to go to work, some children were playing in the
snow. They were walking up to the hill and sliding the hill. Then, she saw a cat next

to car. After she opened the door, the cat jumped the car quickly to get warm. Then,
she decided go to work with it. She also bought some milk for the cat on the way.
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BILL’S FAVORITE SCARF

This morning, Bill woke up late, and he had only ten minutes to catch the bus. Upon
getting dressed and taking his bag, he ran the house quickly not to miss the bus. Two
minute later, he got on the service bus. Then, he open the window. It was windy, and

his scarf flew the window. He tried to catch it, but it was too late.
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APPENDIX D

CHI-SQUARE REFERENCE VALUES

Critical Values of the y* Distribution

af Area in the Upper Tail
0.99 0.95 029 0.1 0.05 0.01

1 0.000 0.004 0.016 2.706 32841 6.633
2 0.020 0.103 0.211 4.605 5.891 9210
3 0.115 0.352 0.584 6.251 7.815 11.345
4 0.297 0.711 1.064 7.779 9488 13.277
5 0.554 1.145 1.610 9236 11.070 15.086
6 0.872 1.635 2.204 10.645 12.592 16.812
7 1.239 2.167 2.833 12.017 14.067 18.475
8 1.646 2.733 3.490 13.362 15.507 20.090
9 2.088 3.325 4.168 14.684 16.919 21.666
10 2.558 3.940 4.865 15.987 18.307 23.209
11 3.053 4.575 5.578 17.273 19.673 24.725
12 3.571 5.226 6.304 18.549 21.026 26.217
13 4107 5.892 7.042 19.812 22.362 27.688
14 4.660 6.571 7.790 21.064 23.683 20141
15 5.229 7.261 8.547 22.307 24 996 30.578
16 5.812 7.962 9312 23.542 26.296 32.000
17 6.408 8.672 10.083 24.769 27.587 33.400
18 7.015 9.390 10.863 25.089 28.869 34.805
19 7.633 10.117 11.651 27.204 30.144 36.191
20 8.260 10.851 12.443 28.412 31.410 37.566
21 8.897 11.591 13.240 20.613 32.671 38.932
22 9542 12.338 14.041 30.813 33024 40.289
23 10.196 13.091 14.848 32.007 35.172 41.638
24 10.856 13.848 15.659 33.196 36.413 42980
25 11.524 14,611 16.473 34.382 37.652 44 314

Red box: Important for the results of the study

Bold line: Table value for the current study
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APPENDIX E

CHI-SQUARE RESULT TABLES

Table 10. Pearson Chi-Square Analysis results of the Pre-Intermediate and Upper

Intermediate Data

Written Production Task Value Df Asymp. Sig. | Exact Sig. Exact Sig.
(2-sided) (2-sided) (1-sided)
Pearson Chi-Square 14,429 1 ,000

0 cells (0,0%) have expected count less than 5. The minimum expected count is 93,50.

Table 15. Step 1 Yates Chi-Square (Continuity Correction) Analysis of the Pre-
Intermediate and Upper Intermediate Data

Spoken Production Task | Value Df Asymp. Sig. Exact Sig. Exact Sig.
Step 1 Analysis (2-sided) (2-sided) (1-sided)
Continuity Correction 1,857 1 173

0 cells (0,0%) have expected count less than 5. The minimum expected count is 16,50

Table 16. Step 2 Yates Chi-Square Analysis of the Pre-Intermediate and Upper

Intermediate Data

Spoken Production Task | Value Df Asymp. Sig. Exact Sig. Exact Sig.
Step 2 Analysis (2-sided) (2-sided) (1-sided)
Continuity Correction 0,889 1 ,346

0 cells (0,0%) have expected count less than 5. The minimum expected count is 5,11.
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APPENDIX F

TURKCE OZET

INGILiZCE’Yi YABANCI DiL. OLARAK OGRENENLERIN DEVINIM
OLAYI iFADELERI: TURK UNiVERSITE OGRENCILERI UZERINE BiR
CALISMA

1. GIRiS

Devinim olaylar1 lizerine yapilan dilbilimsel ¢alismalar Talmy (1985)’nin ‘Soze
Déokme Oriintiileri> (Lexicalization Patterns) kitabi ile hiz kazannmistir. Talmy dilleri
devinim olaylarinda devinimin tarzi ve devinimin yolu ifade edis bigimlerine gore
ikiye ayirmistir. Devinimin tarzin1 ciimlenin esas fiili igerisinde ifade eden dilleri
Uydu Cergeveli Diller; devinimin yolunu esas fiilin igerisinde ifade eden dilleri ise

Eylem-Cer¢eveli Diller olarak adlandirmistir.

Uydu-Cerceveli Diller devinimin tarzini esas fiil i¢erisinde verdiklerinden, devinimin
yolunu ayr1 bir yonelme eki ile ifade ederler. ingilizce de bu grup dillerdendir.
Ornegin, ‘The man walked into the pub.’ ciimlesindeki walk fiili devinimin tarzin1 da
igerisinde barindirmakta ve devinimin yolunu ise into yonelme eki ile belirtmektedir.
Devinimin yolu bu tip dillerde ana fiilin uydusu olarak adlandirilabilir. Almanca,

Rusca ve bazi Cin-Tibet dilleri (Mandarin gibi) bu grup dillere 6rnek verilebilir.

Eylem-Cer¢eveli Diller ise devinimin yolunu climlenin ana fiili igerisinde ifade
ederler. Tiirkce bu gruba oérnek bir dildir. Ornegin, ‘Adam bara yiiriiyerek girdi.’
climlesinde girmek fiili devinimin yolunu igerisinde bulundururken, devinimin tarzi
yiiriiyerek eylemden ayri bir zarf tiimleci ile ifade edilmektedir. Ispanyolca ve

Fransizca bu grup dillere as required in L26rnek olarak verilebilir.
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Slobin (1996) ise ‘konusmak i¢in diisinmek’ (thinking for sepaking) hipotezini ileri
siirerek, konusmacilarin ¢evrelerinde konusulan dil ve kurallarindan etkilendiklerini
ve buna gore bir konusma sistemi gelistirdiklerini iddia etmistir. Bu hipoteze gore,
Eylem-Cergeveli bir dilin konusuldugu ortamda yetisen bir ¢ocuk, o dilin gerektirdigi

sekilde devinim tarzi ve devinimin yolu kullaniminda bulunacaktir.

Calisma, Eylem- Cerceveli bir dil olarak kabul edilen Tiirk¢e’yi anadili olarak
konusan ancak Uydu-Cerceveli bir dil olan Ingilizce’yi ikinci dil olarak {iniversite
diizeyinde oOgrenen katilimcilarm Ingilizce yazili ve konusma ifadelerindeki
devinimin tarzi kullanimlarini incelemeyi amaglamaktadir. Katilimeilarin devinimin
yolu kullanimlarin1 anadillerinin (Tiirkce) mi yoksa &grendikleri dilin (/ngilizce)

kurallarina gére mi yapacaklaria bakilmastir.

Calisma yazili dili ve konusma dilini ayr1 test etmek amaci ile iki ayri test
icermektedir. Yazili ifade Testi katilimcilarin devinimin yolu kullanimlarini yazil
olarak test ederken; Konusma Testi iki farkli amag i¢in yapilmistir. Testin birinci
amact katilmcilarm devinimin yolunu sozlii kullanimlarini incelemektir. Ikinci
amaci ise ayni test i¢cinde katilimcilarm devinimin yolunu soézlii kullanmadiklar
durumlardaki viicut dillerine bakarak devinimin yolunu sézsiiz olarak da olsa ifade
edip etmediklerini incelemektir. Katilimcilarin hepsi Tiirkge’yi anadili olarak
konusan, Ingilizce’nin anadil olarak konusuldugu iilkelerde dil 8grenmek ya da baska
bir amag i¢in uzun siire bulunmamis Orta Dogu Teknik Universitesi, Temel Ingilizce
Boliimii’nde hazirlik sinifinda okuyan 6grencilerdir. Calisma ayn1 zamanda dil bagari
diizeyi ile devinimin yolunu kullanimi arasindaki iliskiye bakacagindan, katilimcilar
baslangi¢ (Pre-Intermediate) ve yiksek (Upper-Intermediate) diizeyindeki

siniflardan se¢ilmislerdir.

Yazili ifade testi kendisi de baslangic kurunda Ingilizce okutmani olan arastirmaci
tarafindan katilimcilara kelime listelerinde verilen ve Ogretilen kelimeler 1s18inda
hazirlanmistir. Test igerik ve anlasilabilirlik agisindan Ingilizce’yi anadili olarak
konusan Ingilizce okutmanlari tarafindan kontrol edilmistir. Ayrica cevap anahtar

British Ingiliz Ulusal Derlemi (BNC), bir sozliik (BBI Combinatory dictionary of
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English) ve Ingiliz okutmalarin goriislerine gore olusturulmustur. Katilimcilara
igerisinde 4er adet eksik ifade bulunan 4 ayr1 paragraf verilmistir. Katilimcilarin
kendilerine verilen siire igerisinde bu eksikleri bulup gerekli yerlere yazmalar

beklenmektedir.

Konusma testi 10 adet kisa animasyon video araciligi ile Orta Dogu Teknik
Universitesi, Temel Ingilizce Boliimii’'ndeki siniflarda aym katilime1 gruplar ile
yapilmigtir. Videolar bir uzman tarafindan hazirlanmistir ve her biri yaklasik 10
saniye siirmektedir. Videolar hazirlandiktan sonra devinimin yolunu agik¢a gosterip
gostermediklerine bakmak amaci ile baska okutmanlara izletilmis ve doniit
alimmustir. Katilimcilardan beklenen her bir videoyu izlemek ve videolar1 gérmeyen
arkadaslarina anlatmaktir. Anlatma asamasinda cevaplamalar1 gereken soru ‘Timboo
ne yapiyor?’ (What is Timboo doing?) tahtaya yazilmistir. Katilimcilarin devinimin
yoluna odaklanmasini saglamak i¢in kullanilmasi gereken fiillerin yalin halleri bir es
anlamlis1 ile birlikte verilmistir (wobble = walk) (Tiirkge c¢evirisi: sallanarak

yiirlimek= yiiriimek) Katilimcilar aktivite boyunca kamera kaydina alinmistir.

Calisma Ingilizce’yi ikinci dil olarak ogrenen Tiirk {iniversite &grencilerinin
devinimin yolu kullanimina hem yazili hem de konusma diline baktigindan ve
devinim ifadeleri dinamik ifadeler oldugundan, katilimcilarin biligsel siirecleri
hakkinda bilgi verebilir. Ayrica, ¢alisma baslangi¢ ve yiiksek diizey dil becerilerine
sahip katilimcilarla yapildigindan, dil 6grenim diizeyi ve devinimin yolu kullanimi

arasinda bir bag olup olmadigina bakmaktadir.

2. LITERATUR OZETI

Calisma devinim olaylar1 ve devinim olaylar ile biligsel siirecler arasindaki iliskiye

odaklandigindan, literatiir 6zeti bu iki baslik altinda yapilacaktir.
2.1. Devinim Olaylari

Leonard Talmy (1985) yaptigi gruplandirma (Talmyan Typology) ile devinim

olaylarin1 dilbilimsel olarak calisan ilk arastirmacidir. Dilleri devinimin yolu ve
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devinimin tarzi kullanimlarindan yola ¢ikarak iki gruba ayirmistir: Uydu-Cergeveli

Diller ve Eylem-Cergeveli Diller.

2.1.1. Uydu-Cergeveli Diller: Uydu ¢ergeveli diller devinimin tarzini cimlenin ana
fiili icerisinde vermekte ve devinimin yolunu ise ayr1 bir uydu (6rnegin ilgeg)

aracilig1 ile vermektedir. Ingilizce bu tip diller arasinda yer almaktadir.

e.g.
(1) The woman  teetered into the room (Birebir ¢evirisi: Kadin odanin
icine sendeledi).

Devinim eylemi + tarz ~ Devinimin yolu

Uydu-gerceveli diller ‘teeter’ gibi devinimin ve devinimin tarzin1 birlikte veren

eylemler agisindan zengindir.
2.1.2. Eylem-Cer¢eveli Diller: Eylem gergeveli diller devinimin yolunu ciimlenin

ana fiili icerisinde vermekte ve devinim tarzini ise ayri bir uydu (6rnegin belirteg)

araciligi ile vermektedir. Tiirkce bu tip diller arasinda yer almaktadir.

e.g.
(2) Cocuk sallanarak  odaya girdi.

Devinim tarzi Devinim+ devinimin yolu

Eylem gerceveli diller ‘girmek’ gibi devinimin yolunu igerisinde barindiran eylemler

acisindan zengindir.

2.2. Devinim Olaylar ve Diisiince Literatiiri

Devinim olaylar1 ve biligsel siiregler arasindaki iliskiye yonelik uzun yillardir siiren

tartismalar iki temel yaklagimda toplanmaktadir.
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1. Evrensel Yaklasim: Bu yaklasima gore kavramsal temsil (conceptual
representation) diller arasi farklilik géstermez. Bu yaklagimin onciisii olarak
bilinen Jackendoff’un (1990) da ifade ettigi gibi kavramsal temsil evrenseldir
ve dil etkisi barindirmaz.

2. Dil-Temelli Yaklasim. Dil-temelli yaklasim kavramsal temsilin evrensel
olmadigimi ve 6grenilen dile gore farklilik gosterebilecegini savunmaktadir.
Bu yaklasim kendi igerisinde dil ve biligsel siire¢ arasindaki yogunluga gore
ikiye ayrilmaktadir. Giicli-Dil-Temelli-Yaklasim dil ile diisiince arasinda
giiclii bir iliski oldugunu savunmaktadir. Whorf (1956) bu yaklagimin en
biiyiikk destek¢ilerindendir. Zayif-Dil-Temelli Yaklasim ise dil ile diisiince
arasinda yalnizca belirli durum ve zamanlarda iligski oldugunu savunmaktadir.
Yani ihtiyaglar1 oldugunda bunu stratejik olarak yaptiklarini savunurlar

(Slobin, 1996, ‘thinking for speaking’).

2.3. Devinim Olaylar1 Uzerine Yapilan Ornek Calismalarin Ozeti

m Hirsh-Pasek et.al.(2003): Bu calismada arastirmacilar Ingiliz bebeklerin
devinimin yolu ve devinimin tarzi egilimlerini incelemislerdir. Bebeklere animasyon
videolar izleterek devinimin hangi pargasina daha ¢ok odaklandiklarini test
etmislerdir. Katilimcilarin1 kelime diizeyi olarak gruplara ayiran arastirmacilar,
bebeklerin devinimin yolu ve tarzina esit oranda odaklandiklarimi ancak yiiksek
kelime bilgisine sahip olanlarin devinimin tarzina daha ¢ok odaklandigini tespit

etmislerdir.

m Ozcaliskan and Slobin (2003): Ozgaliskan ve Slobin Tiirk ve Ingiliz yetiskinlerin
yazili ve sozli ifadelerindeki devinimin tarzi ve devinimin yolu kullanimlarimni
incelemisglerdir. Calismanin yazili ve sozlii kisminin sonuglari Talmy’nin (1985)
siiflandirmasini desteklemis, Tiirk yetiskinler ifadelerinde daha ¢ok devinimin yolu
iceren eylemleri kullanirken, Ingiliz yetiskinler devinimin tarzini iceren eylemleri

tercih etmislerdir.
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m Senghas, Kita & Ozyiirek (2004): Arastirmacilar bu ¢alismada Nikaragua Isaret
Dili (NSL) kullanicilarinin ifadelerini inceleyerek dil duyulmadiginda da gevrede
konusulan dilin (Ispanyolca) etkisinden soz edilip edilmeyecegini incelemislerdir.
Katilimcilar Ispanyolca konusulan okullarda egitim alsalar da, Nikaragua Isaret
Dili’ni en iyi diizeyde konusan katilimer grubu devinimin tarzi igeren eylemleri ifade
etmislerdir. Ispanyolca devinimin yolu iceren eylemlerin daha c¢ok oldugu bir dil
(Eylem-Cerceveli) olmasina ragmen katilimcilarin bu kullanimi dilin ¢evreden

bagimsiz olabilecegini (Evrensel Yaklasim) desteklemistir.

m Demirtas (2009): Calisma Tiirk Ingilizce okutmanlarmin devinim olaylari
ifadelerindeki tercihlerini incelemek amaciyla yapilmistir. Calismanin ilk kisma
resim tanimlama aktivitesi icermektedir ve sonuglar Talmy’nin (1985)
gruplandirmasini desteklemektedir. Katilimcilar ifadelerinde devinimin yolu igeren
eylemleri tercih etmislerdir. Calismanin ikinci kismi ise c¢eviri aktivitesi
icermektedir. Katilimeilarin Ingilizce ifadelerinde devinimin tarzina, ayni ciimlelerin
Tirkce ¢evirilerinde ise devinimin yoluna odaklanmalari ¢alismanin ilging

sonucudur.

3. ARASTIRMA METODU

Ozetin bu kismi ¢alismada cevaplanmasi amacglanan temel sorular ve hipotezleri,

katilimeilari, kullanilan testler hakkinda bilgiyi ve uygulama siirecini igerecektir.
3.1. Temel Sorular ve Hipotezler
¢ Yazili calisma icin Temel Arastirma Sorusu 1: Ingilizceyi ikinci dil olarak dgrenen

Tiirk tiniversite 6grencileri devinimin yolunu yazili ifadelerinde kullantyorlar m1?

Hipotez 1: Ingilizceyi ikinci dil olarak 6grenen Tiirk {iniversite dgrencileri devinimin

yolunu yazili ifadelerinde kullanmayacaklardir.

¢ Konusma ¢aligmasi i¢in Temel Arastirma Sorulari: Konusma caligmasinin iki ayri

amaci oldugundan aragtirma sorular1 ve hipotezleri ayr1 sunulacaktir.
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Sézlii calisma i¢in Temel Arastirma Sorusu 2: ingilizceyi ikinci dil olarak 6grenen

Tiirk Giniversite 6grencileri devinimin yolunu sozlii ifadelerinde kullaniyorlar mi1?

Hipotez 2: Ingilizceyi ikinci dil olarak 6grenen Tiirk {iniversite dgrencileri devinimin

yolunu sozlii ifadelerinde kullanmayacaklardir.

Sézsiiz Calisma icin Temel Arastirma Sorusu 3: Ingilizceyi ikinci dil olarak dgrenen

Tiirk Giniversite 6grencileri devinimin yolunu s6zsiiz ifadelerinde kullaniyorlar m1?

Hipotez 3: Katilimcilar ingilizce sozlii ifadelerinde devinimin yolunu kullanabilirler
ancak bunu sozlii olarak dogru ifade edemediklerinde wviicut dillerini

kullanacaklardir.

3.2. Katilmcilar

Calismanin yazili kismma 18-24 yas aras1 Orta Dogu Teknik Universitesi, Temel
Ingilizce Boliimii 6grencisi 62 kisi goniillii olarak katilmigtir. Katilimeilarin 31 tanesi
baslangi¢ kurundan (Pre-Intermediate) ve ilk donemki basar1 ortalamalarina bakarak
secilmigtir. Basar1 ortalamasi 45 iizerinden en az 35 olan Ogrenciler ¢alismanin
sonuglarin1 daha homojen elde etmek i¢in sec¢ilmistir. Diger 31 katilimcr ise yiiksek

kurdan (Upper-Intermediate) se¢ilmistir.

Konugma c¢aligmasina ayni katilimcilarin 431 goniillii olarak devam etmistir. 3
katilimer Tiirkge konustuklar i¢in elenmistir. Analize dahil edilen katilimcilarin 20si
baslangig, 20si yliksek kur 6grencisidir.

3.3. Veri Toplama Gerecleri

Yazili ¢alisma i¢in her biri 4 eksik madde iceren 4 ayri kisa paragraf (5-6 climlelik)

kendisi de Ingilizce okutmani olan arastirmaci tarafindan olusturulmustur.

Paragraflardaki 4 eksik maddeden 2 si test edilen devinim eylemlerinin gerektirdigi
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devinimin yolu iken, diger 2 si Ogrencilerin testin amacini anlamamasi amaciyla

verilen farkli eksiklerdir.

Yazili ¢alismada test edilmesi amaglanan devinim eylemleri ‘yuvarlanmak, havada
stiztilmek, hoplamak, adim atmak, kaymak, ziplamak, kogmak, u¢mak’ ve test edilen
devinim yollar1 (yonelme ekleri) sirastyla her eylem icin ‘iceri, disari, disari, iceri,
asag, iceri, disari, disari’ dir. Testin cevap anahtar /ngiliz Ulusal Derlemi (BNC),
bir sézliik (BBI Combinatory Dictionary of English) ve ingilizce’yi anadili olarak

konusan Ingilizce okutmanlarinin doniitlerine gore olusturulmustur.

Papafragou, Massey and Gleitman (2006) ¢alismalarinda belirttikleri gibi, devinim
olay1 galigmalarinda resim kullanmak devinim olaymin dinamikligini vermek igin
yeterli degildir. Bu nedenle konusma g¢alismasinda video kullanilmigtir. Konusma
calismasinda 8 adet devinim olay1 ‘hizla kosmak, kosmak, havada siiziilmek, kaymak,
sendelemek, sallanarak yiiriimek, ziplamak, solucan gibi kivriimak’ kullanildi ve
sirasiyla test edilen 8 adet devinimin yolu ‘iceri, karsiya, yukari, asag, iceri, asagi,
iceri, digart’ test edildi. Konusma calismasinda 2 adet devinim olay1 igeren ancak
devinimin yolu kullanimi1 gerektirmeyen video kullanilmistir. Buradaki amag
katilimcilarin ¢aligmanin sebebini tahmin etmesini engellemek ve objektif sonuglar
elde etmektir. Videolarin tiimii 10-12 saniye araliginda ve ayni animasyon karakter
‘Timboo’  kullanilarak  bir profesyonel tarafindan hazirlanmistir. Konusma
calismasinda kisminda bilgisayar, projeksiyon cihazi, projeksiyon perdesi ve bir
kamera kullanilmistir.Yazili ve konusma calisma gerecleri farkli katilimeilar ile pilot
edilmis ve giivenirlik testine (KR20) tabi tutulmustur. Ayrica her iki test de uzman
kisiler tarafindan uygunluk acisindan test edilmis, pilot calisma uygulanan

katilimcilardan dontit alinarak gegerliligi kontrol edilmistir.
3.4. Yontem
Yazili calisma 2 ayr1 giin igerisinde 2 ayr1 grup katilimer ile uygulanmistir. Calisma

her iki grupla da ders ¢ikisindan sonra 30 dakikalik 6gle yemegi molasindan sonra

yapilmustir.

82



Yazili ¢alismanin uygulandig: ilk giinde 31 baslangi¢ (Pre-Intermediate) kurundan
katilmer ile ODTU, TiB’de (Temel Ingilizce Béliimii) yapilmistir. Katilimeilara
goniilli katilim formlar1 verildi ve toplandiktan sonra yazili ¢alismalar dagitildi.
Katilimcilardan beklenen 20 dakika icerisinde her paragrafa yerlestirilmis 4 eksik
maddeyi bulup yazmalaridir. Katilimcilara ¢alismanin i¢inde bulunmayan bir 6rnek
verilmistir. Calisma  yapildigi  sirada  Ingilizce okutmanlari  tarafindan
gozlemlenmistir. Yazili ¢alisma uygulamanin ikinci giiniinde 31 yiiksek (Upper-

Intermediate) kurdan katilimer ile ayn1 yontem ile uygulanmigtir.

Konusma ¢alismasi da 2 ayr1 giinde ve yazili ¢alismalarin bitiminden sonra 15 dakika
ara verilerek uygulanmistir. Caligmanin ilk giiniinde baslangi¢ kuru 20 katilimc1 10
ar kisilik 2 gruba ayrilmistir. Tlk 10 kisilik grup ¢alismanin yapilacag: sinifa alinirken
diger 10 kisilik grup bekleme smifina alinmistir. Animasyon karakter Timboo
katilimcilara tanitilmistir ve ¢alisma hakkinda bilgilendirilmistir. Sinifta bulunan 10
katilimcidan 51 projeksiyon perdesine doniik, diger 5i ise yiizleri duvara doniik
sekilde oturtulmustur. Videolar1 géren 5 katilimcidan beklenen videolar: izleyip 2
dakika igerisinde arkasinda oturan ve videolar1 gormeyen katilimcilara anlatmaktir.
Anlaticilart dinleyen katilimeilarin ise Onlerinde bulunan kagida tanimlamalari
cizmeleri sdylenmistir. Test edilen eylemler yalin hallerinde ve bir es anlamlilari ile
birlikte katilimcilara videolarla birlikte verilmistir. Videolar1 anlatirken katilimcilar
tahtada yazilan ‘Timboo ne yapiyor?’ (What is Timboo doing?) sorusunu test edilen
devinim eylemleri ile birlikte cevaplandirmiglardir (6rnegin: Timboo is jumping into
the box.= Timboo kutunun icine zipliyor..) 2 videonun sonunda katilimcilar rollerini
degismis ve aym sekilde diger 5 katilimci 3 farkli video ile test edilmistir. Tk 5
videonun sonunda 10 katilimci génderilmis, bekleme sinifindaki diger 10 katilimci
ile ayn1 siire¢ 5 farkli video ile uygulanmigtir. Siire¢ kamera kaydina alinmugtir.

Konusma ¢aligmasinin 2. giinlinde aynmi1 c¢aligma, ayni teknik ile yiiksek kur
katihmeilar ile uygulanmustir. Ik gruptan farkli olarak yiiksek kur katilimcilara

anlatim siiresi olarak 1 dakika verilmistir.
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3.5. Veri Toplama ve Veri Analizi

Yazili ¢alismada baslangig (Pre-Intermediate) kuru katilimcilar ile yiiksek (Upper -
Intermediate) kur katilimcilardan toplanan veriler ayrt analiz edilmistir.
Katilimcilarin dogru devinimin yolu kullanimlan 1, yanlis kullanimlart ya da bos
birakmalar1 0 olarak kodlanmis ve Ki-kare Bagimsizlik Testi ile ayr1 analiz edilerek
kurlar arasindaki bagmti olgiilmek istenmistir (3.3.2. de yazili ¢alisma igin cevap

anahtar1 sunulmustur).

Konusma calismasinda baglangi¢c kuru katilimcilar ile yiiksek kur katilimcilardan
toplanan veriler ayr1 analiz edilmistir. Konusma calismasinda iki asamali veri
kodlama ve veri analizi yapilmistir. Birinci asama analizde katilimcilarin sozlii
ifadelerinde devinim eylemi ve devinimin yolunu ingilizce dilbilgisi kurallarina gére
(Expected Form ‘Motion Verb+Path’) kullanma oranlarina ve kurlar arasindaki
bagintiya bakilmistir. Bu nedenle beklenen yapiy1 kullanan katilimeilarin cevaplar 1,

diger cevaplar 0 olarak kodlanmistir:

Tablo 1. Konusma Calismasi 1. Asama Veri Kodlama ve Analizi

Cevap Tiirii Ornek Kodlama
Beklenen Yapi1 Timboo is jumping into the 1
‘Devinim Eylemi+ Devinimin box. (=Timboo kutunun i¢ine
yolu’ ziplyor.)
Timboo is jumping (into via 0

‘Devinim Eylemi+ Viicut Dili’ | gestures) the box. (= Timboo
kutunun (i¢ine viicut dili ile)

ziphyor.

‘Yalnizca Devinim Eylemi’ Timboo is jumping the box. 0

(= Timboo kutu ziphyor.)

Kalin yazilan maddeler: Test edilen devinim eylemleri

Italik yazilan maddeler: Beklenen devinimin yolu
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Konusma caligsmasinin ikinci agsama analizinde ise beklenen yap1 cevaplari analizden
cikarilmis ve baslangic ve yiiksek kurdan katilimcilarin devinimin yolunu viicut
dilleri ile ifade etme oranlarina ayri1 olarak bakilmistir. Daha sonra iki kurun

(baslangig¢ ve yiiksek) viicut dili kullanma oranlar1 kiyaslanmastir:

Tablo 2. Konusma Calismasi 2. Asama Veri Kodlama ve Analizi

Cevap Tiirii Ornek Kodlama
‘Devinim Eylemi+ Viicut| Timboo is jumping (into via 1
Dili’ gestures) the box. (= Timboo

kutunun (i¢ine viicut dili ile)

‘Yalnizca Devinim Eylemi’ |  Timboo is jumping the box. 0

(= Timboo kutu zipliyor.)

Kalin yazilan maddeler: test edilen devinim eylemleri

Italik yazilan maddeler: Beklenen devinimin yolu

4. SONUCLAR

Yazili ¢alisma ve konusma calismasi ayri analiz edildiginden ve her iki ¢alisma da
baslangi¢ kuru (Pre-Intermediate) ve yiiksek kur (Upper-Intermediate) katilimcilarla

ayr1 uygulandigindan, sonuclar 6nce ayr1 daha sonra kiyaslamali olarak verilmistir.

Yazili calisma sonuglarinda baslangi¢ kuru katilimcilarin (N=31) beklenen Ingilizce
yapty1 (devinim Eylemi+ devinimin yolu) kullanma oranlart 0, 294tiir. Yiiksek kur
katilimeilarin ise (N=31) beklenen Ingilizce yapiyr kullanma orani 0,459dur. Ki-kare
Bagimsizlik Testi sonuglar1 ise beklenen yap: kullanimi ile dil basar1 diizeyi (kur)

arasinda yiiksek bagint1 gostermistir (p= 0,000).

Konugma c¢alismast iki ayr1 asamada incelenmistir. Birinci asama analiz s6zli
Ingilizce beklenen yapr (Devinim eylemi+devinimin yolu) kullanimini 8lgmek igin
yapilmustir. Baglangi¢ kuru ve yiiksek kur katilimcilarin verileri 6nce ayri olarak

analiz edilmis, daha sonra Ki-Kare Bagimsizlik Testi ile aralarindaki bagintiya
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bakilmistir. Birinci asama sonuglarina gore, baslangic kuru katilimcilarin (N=20)
beklenen form (devinim eylemi+devinimin yolu) kullanim orani 0,325dir. Yiiksek kur
katilimcilarin beklenen yapiyr kullanma orami ise 0,50dir. Ki-Kare Bagimsizlik
Testi nin sonuglarma gore ise katilimcilarin beklenen yapiyr kullanma ile dil basari

diizeyleri (kurlari) arasinda anlamli bir bagint1 bulunmamaktadir (p=0,173).

Konugma ¢alismasinin ikinci agsamasinda ise katilimcilarin devinim eylemi+ viicut
dili kullanimi oranlar1 analiz edilmis ve baslangi¢ ile yiiksek kur katilimcilarin
sonuglar1 kiyaslanmistir. Baslangig kuru katilimcilarin (N=20) devinimin yolu
ifadelerinde viicut dili kullanma oranlar1 0, 814 iken, yiiksek kur katilimcilarin
(N=20) sozlii ifade yerine devinimin yolunu viicut dili ile ifade etme orani 0, 65dir.
Bu oranlar Ki-kare Bagimsizlik Testi ile kiyaslandiginda katilimcilarin bulunduklar
dil diizeyleri (kurlar1) ile devinimin yolunu viicut dili ile ifade etmeleri arasinda

anlamli bir bagint1 bulunmamistir (p= 0,346).

5. SONUCLARIN TARTISMASI

Calismanin bu boliimii yazili ve konugsma calismalarinin istatistik analizlerinin
literatlire dayanarak yapilmis tartismalarini icermektedir. Yazili ve konusma

caligmalar1 ayr1 analiz edildiginden tartigmalari da ayr1 yapilacaktir.

5.1. Yazih Calismanin Sonuclarinin Tartismasi

Yazili ¢alisma Tiirk¢e (katilimcilarin anadili) ve Ingilizce’yi (katilimcilarin 2. dili)
devinim olaylarini ifade etme yoniinden farkli kategorilere koyan Talmy’nin (1985)
tipolojisini test etmek amaciyla yapilmistir. Yazili calismada katilimcilarin dil
diizeylerinin(kur) ve devinim ifadelerindeki basarilarinin arasindaki bagintiya
bakmak amaciyla, katilimcilar baslangic (Pre-Intermediate) ve yiiksek kurlarindan

(Upper-Intermediate) se¢ilmistir.

Calismanin ilk kisminin yazili olmasinin arkasindaki neden ise Vachek’in

(1973,1989) de ifade ettigi gibi dilin konusma ile esit goriilebilecek diger bir yoniine
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(yazmaya) daha odaklanmaktir. Devinim eylemlerinin yazili anlatimda da ifade
edilebilecegini desteklemek amaciyla kisa ve her biri bir kontekst igeren 4 adet

paragraf hazirlanmis ve kullanilmistir (Ekte ¢alismanin bir kopyas1 bulunmaktadir).

Yazili ¢aligmanin sonuglart baglangic kurundaki katilimcilarin yiiksek kurundaki
katilimcilardan daha az Ingilizcede beklenen yapiyr kullandiklarmi gdstermistir. Bu
durum katilimcilarin dil diizeyleri (kurlari1) arasindaki fark ile agiklanabilir ¢linkii
kurlar arasinda anlamli bir fark bulunmaktadir. Bu sonucun baska bir nedeni ise
calismanm yapildign béliimiin Ingilizce okutmanlarindan almnan doniit ile de
aciklanabilir. Baslangi¢ seviyesindeki ogrencilerin her konuda daha fazla doniit
almaya ihtiya¢ duymalarina ragmen, devinim eylemleri ve devinimin yolu {izerine
doniit almadiklar1 6grenilmistir. Yiiksek kurlardaki 6grencilerin hoca yardimina ve
doniite daha az ihtiya¢ duyduklarint géz oOniinde bulundurursak, yiiksek kur

katilimeilarinin daha basarili olmalarini buna baglayabiliriz.

Yiiksek kur katilimcilarin dahi devinim olay: ifadelerini dogru kullanma oraninin
(0,460) yeterince yiiksek olmamasi ise yazili ¢alismanin sonuglarin giiniimiize
kadar yapilan calismalarin ¢ogu ile benzer sonuglar elde ettigini gostermektedir

(6rnegin, Papafragou & Selimis, 2009).

5.2. Konusma Calismasinin Sonug¢larinin Tartismasi

Konusma ¢alismasi iki ayr1 asamada incelenmis ve istatistik sonuglar1 ayr1 verilmisti.

Bu nedenle, istatistik sonuglar1 da ayr1 tartisilacaktir.

Konusma calismasinin ilk asamasinda katilimcilarin Ingilizce devinim eylemini
beklenen yapida (devinim eylemi+ devinimin yolu) s6zlii olarak ifade etme oranlar
incelenmisti. Slobin’in (1996) ‘konusmadan 6nce diisiinme’ (thinking for speaking)
siirecini ve Talmy’nin tipolojisini sozlii dilde gozlemlemekti. Katilimcilar iki farkli
dil basar1 diizeyinden (kurdan) segilerek dil basari diizeyi ile devinim olaylarinin

sOzlii ifadesi arasindaki bagintiya bakmak amaclanmist.
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Baglangi¢ kuru (Pre-Intermediate) katilimcilarin sozlii ifadelerinde devinimin yolu
kullanim oram1 ile yiiksek kur (Upper-Intermediate) katilimcilarin beklenen
devinimin yolu kullanimlar1 arasinda anlamli bir fark goériilmemistir. Bu nedenle
katilimeilarin ~ dil ~ diizeyleri ile beklenen sozlii Ingilizce yapt (devinim
eylemi+devinimin yolu) kullanimlari arasinda bir baginti bulunmamistir. Anlamli bir
fark gozlemlenmemesine ragmen, baslangi¢ kuru katilimcilarin daha diisiik oranda
beklenen yapiyr kullanmalar1 dil seviyeleri ve dile maruz kalma oranlarn ile
aciklanabilir. Yiiksek kur katilimcilarin ise sozlii ifadelerinin ancak yarisinda
beklenen yapiyr kullanmalart Negueruela, Lantolf, Jordan ve Gelabert’in (2004)
hipotezi ile agiklanabilir. Arastirmacilar, 2. dil 6grenenlerin en yiiksek kurlarda dahi
olsalar anadillerinde gelistirdikleri kadar detayli bir ‘konusmadan 6nce diisiinme’
stireci gelistiremediklerini ileri siirmiislerdir. Konusma ¢alismasinin sozlii analizinin

sonugclari bu hipotezi desteklemektedir.

Konusma calismasinin ikinci asamasinda katilimcilarin ingilizce devinim eylemini
sozsiiz olarak (viicut dili ile) ifade etme oranlari incelenmisti. Slobin’in (1996)
‘konugmadan o6nce diisiinme’ (thinking for speaking) siirecini ve Talmy’nin
tipolojisini sozsliz dilde gozlemlemekti. Katilimcilar iki farkli dil basar1 diizeyinden
(kurdan) segilerek dil basar1 diizeyi ile devinim olaylarinin sozsiiz ifadesi arasindaki
bagintiya bakmak amaglanmisti. Calismanin sonuglar1 baslangi¢ kuru katilimcilarin
devinimin yolunu s6zlii olarak ifade edemediklerinde yiiksek kur katilimcilardan
daha ¢ok sozsiiz dil kullandiklarin1 géstermistir. Bu sonug Kelly, McDevitt & Esch
(2009) ve Tellier’in (2008) de ifade ettigi gibi sozsiiz dilin baslangi¢ kurlarinda dili
desteklemek i¢in daha ¢ok kullanildigin1 gostermektedir.

Konusma calismast bu sonuglart yalnizca kesif diizeyinde elde etmesine ragmen,
sonuglar katilimcilarin devinimin yolunu 2. dil olarak 6grendikleri Ingilizcenin
yapisina gore kullanmay1 bildiklerini ancak performansla alakali sebeplerden sozlii

ifade edemediklerini gosterebilir.
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6. CALISMANIN SINIRLILIKLARI VE GELECEK CALISMALAR IiCiN
ONERILER

¢ Calisma ODTU disinda diger iiniversitelerde de uygulanarak daha fazla katilimei

icerebilir.

¢ Konusma caligmasinin sozsiiz devinim eylemi ve devinimin yolu ifadelerini daha
detayli test etmek ve daha gilivenilir sonuglar elde etmek i¢in goz izleme cihazi

kullanilabilir.

¢ Calismanin konusma dili kismi1 kesfetme odakli olup, katilimeilarin ifadeleri video
tanimlama aktivitesinden alinmustir. Ilerleyen zamanlarda daha fazla katilimci ve esit

sayida geldirici ve hedef fiil igeren videolarla tekrar edilmelidir.

¢ Baslangi¢ (Pre-Intermediate) ve yiiksek kur (Upper-Intermediate) katilimcilarinin
Ingilizce devinim eylemleri ve devinimin yolu ifadelerinde zorlandiklari
goriilmiistiir. Bu nedenle boliimiin 6gretim programi ile baglantili bir aragtirma

yuritilebilir.
¢ Katilimcilarin anadillerinde (Tiirkge) devinim eylemi ve devinimin yolu ifadelerine

bakmak amaciyla calisma aymi sekilde Tiirkce olarak yiiriitilebilir ve sonuglar

Ingilizce sonuglartyla kiyaslanabilir.
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APPENDIX G

TEZ FOTOKOPISI iZIN FORMU

ENSTITU
Fen Bilimleri Enstitiisii I:I
Sosyal Bilimler Enstitiisii X

Uygulamali Matematik Enstitiisii

Deniz Bilimleri Enstitiist

Enformatik Enstitiisi I:I

YAZARIN

Soyad: : Isler
Adi . Zeynep Nur
Boliimii : Ingiliz Dili Ogretimi / English Language Teaching

TEZIN ADI (ingilizce) : EFL LEARNERS’ USE OF PATH ELEMENTS IN
MOTION EVENT EXPRESSIONS: A STUDY ON TURKISH UNIVERSITY
STUDENTS

TEZIN TURU :  Yiksek Lisans | X | Doktora

1. Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir.

2. Tezimin igindekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir

boéliminden kaynak gosterilmek sartiyla fotokopi alinabilir.

3. Tezimden bir bir (1) yil sireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLIM TARIHI:
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