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ABSTRACT

AN ASSESSMENTOF PRESERVICE TEACHER EDUCATION IN TERMS OF
PREPARINGTEACHER CANDIDATESFOR TEACHING

ERET, Esra
Ph.D., Department of Educational Sciences
Supervisor: Asoc. Prof. Dr. Ahmet OK

Cosupervisor: Assist. Prof . Dr. Yeck

May 2013 264 ages

The purpose of the study wasinvestigatepre-service teacher education in Turkey

in terms of preparing teacher candidates for teact8ogvey design was ad and

the sample includedl856 senior class teacher candidatesm seven different
teachingarea in seven colleges of educatioifeacher EducatiomrAssessment
Questionnaire (TEQ) waspreparedas the main data collection tool.o enrich the
guantitativedata and obtain more -thepthinformation interviews were conducted

with 43 teacher candidate§he quantitative data obtained from the questionnaire
were analyzed using descriptive and inferential statistics based on the research
questios. The contenanalysis was utilized for the analysef thequalitative data

The findings suggested th#a¢achereducation wasmore adequate in terms of
preparing teacher candidafes communicating with students and using instional

methods and techniques relatiy to other skills. On the other hantlyas reported

as being not much adequatewith respect to preparing focommunicating with

parents and other staff at school, teaching students who need special edandtion,
working under diverse conditionSheaspects oteacher educatioand teaching area

were found to be the main factors/predictofst e ac her assesgnentdfat e s 0

their preparation The problemsmostly centered uporissues of teaching practices,



social environment in faculties, thedbgsedlessons, and lack of guidance and
follow-up. The teacher candidates made suggestions related to student admission to
TE (using an ability exam), TE model/structure (continuous practice at schools
belonging to each EF), and aspects of TE (prattased lesons, emphasis more on

communication skills, and starting practices earlier).

Keywords: Preservice teacher education, teacheducation curriculg teacher

candidatesteacher educatioassessment
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CHAPTER |

INTRODUCTION

1.1. Background to the Study

Teachers!...The Republic of Turkey needs defenders

who arestrongin mind, in scholarship, in science, and

in body.

M. Kemal ATAT; R

In todayobés world embracing ,rdudamonhave and
becomehe foremost mearts not onlyinstigatebut alsokeep up with thipervasive
transformationso thatto be able to survivan fastaltering facets of the society.
Being this much substantigl educational variables such asaching, larning,
curriculum,andteacherare alsaiscussed angedefinedn line with therequisitesof
the new era in which the eduitat takes place. Among these variables, teachers not
surprisingly have become leitmotif, since they are accepted as the major and vital
part of educatiorwith their roles ofbringing upgenerationsThis assensignifies
thatt e a c Quelity ssdndeniaby crucialfor societies and it idemonstratethy the

studies as well

A long line of studies has established that the single most important school
influence on student learning is the quality of the teacher. Students lucky
enough to have teachers who ®ntheir content and how to teach it well

achieve substantially more. And the effects of a very good (or very poor)
teacher | ast beyond a single year, [
years to comgDarling-Hammond, 2007, p. 67)

Within thisrespegtt e ac her sd knowl e degpondiagitathethigherc hi n g
standards for student learniage of great importance andiscussed by researchers

and educatorsBfophy & Good, 1986;Cruickshank, Jenking & Metcalf, 2009
DarlingbHammond, 2006a Lasley Siedentop, & Yinger, 2006 MEB, 2008;
Senemo] [ TED, 2209;Tellez & Waxman, 2006)it is alsowitnessed that

teachers are given many responsibilities and attribytginsethey are expected to

be connoisseurs of their professidnitially, teaters are seen as one of the most

powerful agergaf f ecting studentsd mental, e mot



(Bandura, 1969). They are alperceivedesponsible for studeritearning and their
educational success (Darlittammond, 2006b); besidethese professionalsre
expectedto have motivating personality, orientation toward success, professional
demeanor, classroom management skills, and professional skills and aheisidss

being adaptable, flexible and knowledgeallzuicshank et al.2009. The list on

the characteristics ad good/effective/needed teachesn be continued by adding
numerousother skills and attributions required in 2tentury such asritical
thinking, creativity, problem solving abilityeffective use of information ¢énology

global awareness, environmahtiteracy, economic awarenesand knowledge in
health. While all these characteristics, knowledge, skills, and abilities are expected
from teachers, am mpor t ant guestion ariimstdias ADoes

prepare teachers in accordance with theseqdultime nsi onal qual i fica

From this point forththe issue of teacher educatioould be raised for discussion.

First of all i h a v ihighger educatiodegreeon t eachingo i s coun
central characteristic of qualified teache(&lathorn, Jones & Bullock, 2006;
Kennedy, 1999) aalso declaredhroughthe Basic Law ofNational Educatiorby

Ministry of National Education (MONE) in Turkeyin addition pedagogical
preparation in schools of edurat is believedto have a promment impact on
attainingdesired teacher characteristarsdskills. Hence pre-servicepreparation of

teachers havecontinually b e e n di scussed t o describe
education/training brings upompetenteacherswith essentiateaching skills 6 an d
there have been many considerable attempts by educators and researchers to define

quality teacher education

In this context, many countries are striving for providing quality teacher education
and building up powerful malels for educating their future teachers. To give
example, in the USA and European countries, the standards, prioaties,
expectations have been discuksethe last decadeés one of these, the National
Council for Accreditation of Teacher Educati@MCATE, 2008) determined set of
standards for better teacher education whichcaredidate knowledge, skills, and
professional dispositiongssessment system and unit evaluatimid experiences

and clinical practicediversity, faculty qualifications performance, and developmgnt



unit governance and resourcddoreover, he Interstate New Teacher Assessment

and Support Consortium Standa(@8TASC, 201) presentedhe standards for the
needed teacher and teacher education such as knowledge aljectt rmaltter, child
development and learning theory, instructional strategies, learning environment,
communication, planning instruction, assessment, reflection and professional
development, collaboration, ethics, and relationship&urope the Green Rzer on
Teacher Education (Buchberger, Campos, Kallos, & Stesamer2000) puforward
reforming the teacher education in European countries thrpraghding powerful
learning environment, developing collaborative problem solving ability, including
reseach and development and providing the active involvement of the future
teachers i n it creating partnerships
e X per iMoreoves, hOFSTEDQf f i ce f or Standards in
Services and Skills) in Erghd works for inspecting initial teacher education in
Engl and (OFSTED, 2012). The inspection
be good or bet tamdrthe inspectorh eheck for(cqrtain staddards in
relation to the outcomes for traies, quality of training, and leadership and

management of the partnership.

On the other hand, when examining teacher education system of some countries, it is
observed that the teacher education is respected for preparing the future teachers for
better society and some measures are takerertbanceteacher educatiorior

preparing skillful teachers for the futurBor instance, in Finland, the teachers are

expected to complete 180 credits in bact

degree infive yeas, which is a must for being a teaclamcording to the Trade
Union of EducationOAJ, 2008). In Sweden, the fial teacher education program
was reformed and the new teacher educatiegards teacher education as an
education for a profession on the isasf researchand tested experiencéallos,

2003). Moreover, in Chinathe InternationaCenter of Teacher Education was
founded to keep up with the challenges of the new century. As claimed by the center,
the teacher education in many countries has beerperi enci ng
transformation® thus China also has been working for the renewal of its teacher

education (International Center of Teacher Education, 2005).



Moreover, t should be noted thaheé requirements of the Zicentury are also
regarded adeing substantialalong with therenewal ofteacher educationThe
literatureon teacher educaticsomprise considerable amount studies orthefi 2°'1
century t e a c (CechranSendhy Q03 DaslinggHammond, 2006a;
Schleicher, 2012Yost, Senter, & ForlenzaBailey, 2000); and the skills needed to
survive in the new century ardiscussedto be integrated into the educational
activities (Jacobs, 201(Partnership for 21st Century Skills, 201Gilling & Fadel,
2009. It seems apparent thathrough pre-service education,future teachersare
expectedto gain not only teaching skills but alsadditional skills, such as
intercultural communication, media literacy,u®ing new technologies) survive in

the new century anble able to teach new geagons

While all these developments and changedaining to teacher educatioacur m

the international platformieacher education in Turkey has also beee of the
cardinal issues of education starting from fbendation of Turkish Republic in
1920s when the nation urgently needed teachers to augment the educational and
intellectual level of its citizen§Ok & Eret, 2012) In those years, the teaching was
formally descibed as an occupatipnbut it was accepted as &specialized
profession in 1973 with the enactmenbf Ministry of NationalE d u ¢ a BBasie n 6 s
Law of National Educatior(No: 1739. It is a written law to prepare teachdos
teaching profession through higher educatiand to make candidatedave
qualifications on the three areas whiere general culture, knowledge and
competence on teaching skills and subjaeetter knowédge (MEB, 2010p In
Turkey, there have beeattemptsfor reformng and revitalization of thdeacher
education institutionsand preparing teacher candidates moreeqadately( Y ¥ K,
199&). Especially since 1982yhenteacher educationas becmetheresponsibility

of higher education institutionshe curriculaof the teacher educatiomave been
changed or rearranged for sevdral mes (ki mkek & Yél déer ém,
most recent restructuring efforts were made in 1998 and later in 2007 in relation to
the teachingpractices and courses in teacher education progrsimsadays the
debates on restructuring the teacher etiolcdave been still going on. For instance,

the certification of the graduates of science and letter faculties as teachers and the

evening classe@lso called as secondary educatibaye been fervently discussed
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by the educators and authoritidhesedebatesmight bring out newcharges on

teacher education field.

The review of international and national context makes it glaringrtatdns are
making assiduous effain the name otearcing for the most effectual system of
educatingeachersand ovecomingpersistent problems with regards to preparing the
future teachers for teachingowever, theother side of the coinonfronts uswvith the
discourse thatmany prospective teachers completing required teacher education
program are not observed to dhtaa complete education on even the basic
knowledge and practical training to be successful in their future classes (Parling
Hammond & BaratzSnowden, 2005)Teacher education institutions and programs
are criticized as not being effective for preparin@dber candidates for teaching

professiorandnot responding to the changes (Caillier & Riordan, 2009)

Examining the problemrém the national perspectivé,is also considerable that

although comstant decisions have been taken and charve been made Turkey,

they do not long last to observe their effects on how effective teachers are prepared

with new changesThese actions, of course, aim to enhance the quality of teacher
education, however, theyare iover t ur ned by new deci sSi
conradictory wi t h e a cady p.1p tSimikaryp educavodmdl d € r € m
researcherdiscussthe lack of sustainability for reform acts theteacher education

field, which might becaused by th&ack of research bager these actand complete

evaluaion of alreadyimplementedsystens (Ok & Eret, 2012) On the other hand,

the research goes on revealinge tenduring problems of preservice teacher

education

To mention some of tlse issuesthe current teacher education programs are
criticized as beinginefficient and not responding to the existing proldem
( K¢ - ¢ kahmet substartidpbrohlems it felation to teacher preparatsoe
listed asthe lack of enough school experience aprhctice teachingslack of
collaboration between faculty andagtice school, andisregard for the real needs of
the schoolsnd society; s t ¢ n e rBesid2sphé gudies show teaching practices
in schools are notarried outeffectively and adequatel¢(ak ér oj Il u & ¢aké
2003;¢ et i n, ki2nkOedk; &, 280& | d|eg tégm),eand the 2eBchirdg

5



certificate provided for the graduates of science and literature faculties leads
deficiencies and lack of quality in education (Azar, 20I0he content of the

courses, the physical conditions of the ingibns, and quality of the facultyare also

discussed and criticized by educational researchers and authorities in the field of
education(A |, 2005;Eret & Ok, 2010G° kt ak, Yeél déer éKavak,& Yeéel d
2009 Ok, 20®). The selection of the teacher candidates into the teaching
departments iseen as one of thgroblemsaffectingthe quality of teacher education

(Ok, 199210k - abol , Akpeénaré&|ndagnheirs,a rikcrékktlien,, 2Q3°0k

As seenthe literature comprises studies which identify and discuss the effectiveness

of teacher education and its problems and propose implications indépreparing

teacher candidates for teachinfhere areresearchers condtileg more specific

studies to determine if the current education faculties prepared teacher candidates for
teaching (Mehmetl i o] | Theestadxd Mighprd&videndeasnoj | u,
for thecurrent status besidesflections and results of the chasgand restructuring
acts.However, these studidsave certain limitationsThey were conducted wi a

limited samplein a limited contextincluding only one teaching arear institution

and regardingfew dimensionsof teacher education such as practicacléng or
curricula.In addition, he researchermostly considered the skills determined on the
national platftorm( Me hmet | i o] | u, 2010; S.eYetetme] | u, y
are recent international studies and standards to be taken in to considémtdso
discussed above, the international perspective brings out the reality &1the
century teacher educaticand integration of the 24century skillsinto educationlt

is also seemssential to research the adequateness of existing teacher edwihtion
respect to preparing for such skilés well to provide datafor possible future

projects and there is o study in the teacher education literatureTurkey on this

issue.The studies on teacher education generally ditibr quantitatveAd e g ¢ z e |
2008;Me hmet | i o] | u, ; @KkO-1lal all, QGO or Gualiativenature

(Kurt, 2009) or they arereflection articles analyzing and discussing the situation
(Altan, 1998;Azar, 2011, ¢ ak ér o] | u & ka kmekreok] | &) 20082 0dO&3r & m
More studiescarrying out both quantitative and qualitative designight be
necessary in theeacher education literaturigloreover, despite a number of studies

were cited abovehereis still limited number of studies evaluating the effectiveness
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of preservice teacher educationY € | d & r .&hs,implied thathgreis a demand

for new andgeneric studies for assessing the quality of current teacher education
with respectto preparation of teacher candidatesfore any possible restructuring
acts As cl ai med b yb) ¥Ybehrestguctaing WorRsOopré service
teacher education should bell linked with the researciconducted on this arda

take more permanent and meaningful steps:

Lastly, looking from more generglerspectivethe general educationsystemis also

tangled with sudden changes; and educational decisions are taken one after another
such aghanging the curriculafdhe elementary educatiam 2005and changinghe

school system (4+444tarting from 2012013 academic yeasothere is a neetb

evaluae theadequateness of thpeeparation of teacher candidates who will teach in

the new system andlill need to adapt to sucliamaticchanges.

These realitiepoint outthe need for astudy in whch the ef