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ABSTRACT

DEVELOPMENT AND IMPLEMENTATION OF AN ONLINE VIDEO
ENHANCED CASE-BASED LEARNING ENVIRONMENT FOR TEACHER
EDUCATION

Saltan, Fatih
Ph.D., Department of Computer Education and Instructional Technology
Supervisor:Prof. Dr. M. Yasar Ozden

Co-Supervisor : Prof. Dr. Ercan Kiraz

February 2012, 272 pages

The main purpose of this study was to design and develop a suitable and authentic
online case-based learning environment for the classroom management course and
to investigate the preservice teachers’ learning experience in this environment
specifically in terms of problems solving skills, motivation, study habits and self-
confidence. Having this purpose in mind, action research method in the form of
qualitative research methodology was conducted. The main characteristic of the
action research is its active and practical nature. Action research has a spiral
structure and continues through action cycles. In present study, three action cycles
were conducted in a spiral process. The participants of the study were 32 Elementary
Science Education students (7 males and 25 females) who were third-year and
enrolled classroom management course. Before the implementation, the researcher
analyzed current case-based learning environments and methods in teacher
education and developed the first version of the VOCABLE. During the
implementation the researcher, as the assistant instructor of the course, led
VOCABLE practices and made necessary revisions on VOCABLE. Through action
cycles data were collected by group interviews, personal interviews, video records of
the implementations, expectation and evaluation questionnaires, VOCABLE logs
and, electronic posts. The data were analyzed by using descriptive and content

iv



analysis techniques. Results showed that VOCABLE solved the preservice teachers
practice problem in classroom management course. Specifically, VOCABLE
contributed preservice teachers’ problem solving abilities, motivation and self-
confidence. Also it helped them to be used to teaching profession. On the other hand
VOCABLE did not affect their study habits.

Keywords: Case-based learning, Problem Based learning, Video Enhanced Case-
based Learning Environment (VOCABLE), classroom management, video cases.
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VIDEO DESTEKLI ORNEK OLAYA DAYALI CEVRIM iCi OGRENME
ORTAMI GELIiSTIRME VE UYGULAMA

Saltan, Fatih
Doktora, Bilgisayar ve Ogretim Teknolojileri Egitimi Boliimii
Tez Yoneticisi: Prof. Dr. M. Yasar Ozden
Ortak Tez Yoneticisi: Prof. Dr. Ercan Kiraz

Subat 2012, 272 sayfa

Bu ¢aligmanin temel amact sinif yonetimi dersi igin en uygun ve gergege en yakin
cevrimigci 0rnek olaya dayali bir 6grenme ortami gelistirmek ve bu ortamda 6zellikle
problem ¢dzme becerileri, motivasyon, 6zgiiven ve galisma aligkanliklari agilarindan
ogretmen adaylarinin 6grenme deneyimini arastirmaktir. Bu amaca yonelik, bir nitel
arastirma deseni olan eylem arastirmasi gerceklestirilmistir. Eylem arastirmasinin en
belirgin karakteristigi, aktif ve eyleme yonelik bir yapiya sahip olusudur. Eylem
arastirmasi sarmal bir yapiya sahiptir ve eylem donguleri boyunca devam eder. Bu
calismada, U¢ eylem dongusl gergeklestirilmistir. Calismanin katilimcilart, siif
yonetimi dersine kayit yaptiran 7’si erkek ve 25°i kadin olmak iizere 32 Ilkdgretim
Fen Bilgisi Ogretmenligi bolimi o6grencileridir. Uygulama baslamadan &nce,
arastirmaci alanyazinda 6gretmen egitimi konusundaki mevcut olaya dayali 6grenme
yontemleri ve uygulamalarmi inceleyerek VOCABLE’ 1 ilk slrimini
gelistirmistir. Uygulanma boyunca arastirmaci, VOCABLE uygulamalarim
yiriitmiis ve uygulamaya yonelik gerekli dizeltmeleri yapmistir. Eylem doénguleri
siresince, veri grup goriismesi, kisisel gériisme, uygulamalarin video kamera ile
kayda alinmasi, beklenti ve degerlendirme anketleri, sistem kayitlari, ve elektronik
ileti ile toplanmistir. Veriler, tanimlayici ve igerik analizi teknikleri kullanilarak
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analiz edilmistir. Sonuclar, VOCABLE uygulamalartyla 6gretmen adaylarinin sinif
yonetimi dersin deki uygulama eksikliginin giderildigine isaret etmektedir.
VOCABLE 6gretmen adaylarmin problem ¢6zme yeteneklerine, motivasyonlarina
ve Ozguvenlerine katkida bulunmustur. Ayrica 6gretmen adaylarinin 6gretmenlik
meslegine alismalarina yardimer oldugu gériilmektedir. Ote yandan, VOCABLE’ 1n

Ogretmen adaylariin ¢alisma aliskanliklarini etkilemedigi saptanmaistir.

Anahtar Kelimeler: Ornek olaya dayal: 6grenme yontemi, probleme dayali 6grenme,
video tabanli 6grenme ortami, sinif yonetimi, video tabanli 6rnek olaylar, cevrimici

ogrenme.
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CHAPTER |

INTRODUCTION

1.1 Introduction

People generally prefer stories to express a point in contextual meaning. Especially
in our society, parents tell stories their children to give some special messages and
teachers also use stories to convey important topics. Stories are preferred because
the nature of the stories hosts the contextual meaning and “learning from stories
occurs naturally ”(Edelson, 1996, p.359). In many situations, spreading message in
their own context cannot be meaningful. Like stories, cases have contextual meaning
and help to see the situation from multiple perspectives. Initially, in 1870s, Harvard
Law School began to use cases in education and later many medical and business
schools have explored the power of cases (Jonassen, 2004). Cases have been used in
schools through a variety of forms, such as text-based, video-based, web enhanced
and multimedia cases. In addition, different methods have been applied, for example
case written analysis, case discussion, case development and recently case-based
reasoning (Kim and Hannafin, 2008). Cases are preferential since educators can
convey real life situation in classroom through authentic cases. Also using cases in
education positively affect the students’ motivation (Brooke, 2006; Edelson, 1996).
Cases attract students’ attention and keep high their motivation during the
instruction. Conway (1999) summarizes the five main advantages of the case-based

instruction as follows.
Case-based instruction;

e may help students develop skills in critical analysis and problem solving,

e encourages reflective practice and deliberate action,



e help students gain familiarity with analysis and action in complex situations
that present an imperfect match between theory and practice,
e involves students in their own learning, and

e promotes the creation of a community of learners (p. 20).

Case-based learning is regarded as more effective instructional method than
traditional lecture-based teaching for promoting students’ critical thinking and
decision-making skills (Kim et al., 2006). Cases provide to represent ill-structure
real life situation in classroom environment so students gain the opportunity of deal
with real life dilemmas and problems. Learners actively engage in case-based
instruction. They are fostered through interactions to define the situation and make
decisions. In this way, case method provides opportunity to make exercise on critical
thinking and decision making (Brooke, 2006). There is a general agreement on that
case-based instruction facilitate the higher order thinking skills because the nature of
the case instruction prepare learners to make deep analysis and choose correct

solutions.

There are many strategies that instructors follows to effectively use cases in
education but the sequence of preparation, analysis and decision making usually
occurs as follows; (a)preparation, (b) discussion phase, (c) analytical phase (Mostert,
2007). In preparatory phase, students work on the case to understand the facts and
identify the problems so that they can offer some possible solutions. In discussion
phase, generally students share their understanding and discuss the possible
solutions. And in the third phase, after the discussions they revised their options and

report them generally in written way.

The root of the case methodology can be seen in the past but the ongoing popularity
of using cases in teacher education began in the 1980s (Heitzmann, 2007). Moster
(2007) indicated that after 1980s, teacher educators begun to increasingly use this
methodology both pre-service and in-service teachers. In teacher education, medical
education and legal education, cases are widely used. In these fields case-based
instruction is applied to bridge theory and practice by providing real life situations.
In case instruction, learners use and imply their theoretical knowledge to analyze
cases and to evaluation. Actually the nature of such practical fields occupies case
method philosophy so case-based instruction can be more suitable and effective in
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those fields.

In conclusion, case-based instruction is seen as a powerful instructional method to
provide learners with authentic learning environments and foster higher order

thinking skills especially in practical fields like teacher education and medicine.
1.2 Background of the Study

The main aim of the higher education is to prepare students to overcome the
problems they will encounter in professional life (Arts, Gijselaers & Segers, 2006 ;
Choi and Lee, 2008). When students graduate from university and start to
professional life they have to deal with many real-world problems. However,
especially in teacher education, it is not possible to define all real life problems and
prepare preservice teachers in order to overcome these problems. Therefore, most of
the preservice teachers begin to teaching profession without having solution of the
many problems. In the United States of America, half of the new teachers leave
their jobs in the first six year of their teaching as they could not overcome the
problems they meet in schools (Deryakulu, 2005). Most of the problems reported by
teachers are discipline and misbehavior problems. In Turkey, recent studies showed
that approximately half of the problems that teachers deal with occur during the
teacher-student interaction (Kiyic1 & Kabakgi, 2006; Deryakulu, 2005). Mitchem
and colleagues (2004) summarized the challenges of teacher education programs as
“to deliver effective preparation to teachers-in-training to expand their knowledge
and skill repertoires and to foster the development of problem-solving skills so that
they are capable of dealing with challenging behaviors.” (p.2). In Turkey, teacher
education programs include some mandatory courses (school experience, classroom
management etc.) which aim to prepare preservice teachers to real-life problems.
However, in these courses students have limited chance or no chance to make
practice in school settings. Classroom management (CM) is one of these courses,
included teacher education curriculum in 2000.The general aim of the CM is to
prepare preservice teachers to overcome misbehaviors in classroom (Okutan, 2008).
Higher Educational Council (HEC) allows four class hours for CM course; two
hours are for theory and two hours for practice. Unfortunately, preservice teachers
cannot find the chance to observe a real school environment in CM course. And they

cannot practice the knowledge obtained during the lecture sections. In order to fill
3



this gap, instructors utilize different methods. Case-based learning is one of the
favorable and widespread instructional methods used by instructors to make lectures
more efficient and realistic. This approach is “widely implemented for introducing
students in the intricacies of ill-structured domains” (Papadapoulos et al., 2009).
However, most of the time, case method could not be used effectively because of the
lack of time and class sizes. Furthermore, instructor must be sophisticated in order to
use case method effectively. Fortunately, today, technology rich learning
environments can provide practitioners to generate effective practice environments

eliminating time, place and other limitations.

Specifically, the improvements in web technologies and “video world” have been
greatly affected online environments. Video recording and editing has become very
easy. Recently advance video streaming technologies has been applied in web
environment and it becomes easy to share videos among people. Now, the
interactivity in online settings is more powerful. With the help of these technologies,
preservice teachers can involve online learning environment without any limitation.
These technological improvements and opportunities have provided a technical

infrastructure to this study.

On the other hand, teacher educators have to develop appropriate case methods to
effective use of these technologies. The current studies conducted on case-based
instruction, has proposed several case-based instruction methods and models. In the
literature, there are many valuable methods which are generated through
experimental and empirical studies. However, it is necessary to revise these
methods based on new technologies. On the other hand it is clear that new
instructional tools need new appropriate methods for their effective usage. In this
sense, present study provided synthesis of former methods and new technologies to
overcome preservice teachers’ practice problem. Bronack and colleagues’ study
(1999) showed that “the combination of cases and technology provides a valued
opportunity to engage developing teachers in professional behaviors” (p.305).
Moreover, using case method in teacher education is likely to enable us to close the

gap between theory and practice in an effective way.

Furthermore, when describing the “practical challenges” of the case method,
Mostert (2007) discussed class size, time, physical setting for the discussion,
4



students' names and modeling issues. These are challenges an instructor frequently
encounter in a classroom when using case-based teaching method. In crowded
classrooms, it is very difficult to make all students participate in case discussion and
other case activities. Classroom sizes should be fifteen or under fifteen to effective
use of the case-based instruction in traditional classroom setting. In addition, based
on complexity of cases, sometimes, one or two teaching period may not be sufficient
to analyzing of given cases even with less number of students. Physical setting, also,
has to suitable for discussion and written reflection of students. One other practical
challenge is students’ name. During the discussion, in order to facilitate
communication and good quality interaction, instructor should know the students’
name. It is sufficient but not enough, because, instructor also capable of managing

discussion and lead lesson.

To sum up, it seems that overwhelming all of these challenges and providing
preservice teachers practice chance in classroom management course can be possible

by utilizing online case-based learning environments.
1.3 Purpose of the Study

The present study has two main purposes: (a) to design and develop a suitable and
authentic online case-based learning environment for the classroom management
course and (b) to investigate the preservice teachers’ learning experience in this
environment specifically in terms of problems solving skills, motivation, study

habits and self-confidence.
1.4 Research Questions

1. How Video Enhanced Online Case-based Learning Environment
(VOCABLE) evolved through the action cycles?
a) How the method is shaped?
b) Which technologies and facilitators are used?
c) How the scaffoldings are used?
2. To which extent could VOCABLE be considered as substitution for actual
classroom practice?
a) What are the advantages of VOCABLE
b) What are the disadvantages of VOCABLE



3. In what ways could the implementation of VOCABLE -contributes to
preservice teachers’ motivation, confidence, study habits and problem

solving abilities?
1.5 Significance of the Study

Case method has an important role in teacher education. Heitzmann (2007) indicated
that this method “must serve as a central component of teacher preparation
programs and their courses” (p.523). Case-based instruction can be used in different
ways. Therefore various method developed by teacher educators and educational
researchers to reach most effective instructional strategies for different situations in
teacher education. Especially with the improvement in instructional technologies,
case method has been gained a new perspective. On the other hand, conducting
action research, researchers hope their study “contribute social improvement either
directly in action or indirectly by enhancing policy or programmatic
decisions.”(Marshall & Rossman, 2006, p.165). This study contributed in both way
by which provide preservice teacher to make practice on real problems in CM course
and contribute to the literature by developing a new technology rich cased-based
learning environment with all components. In the light of the previous studies, and
considering the technological improvements in education, this study investigated
and developed most appropriate case based method and instructional environment
for teacher education programs specifically for the classroom management course.
The potential of this environment was also investigated in terms of the contribution
to preservice teachers’ problem solving skills, motivations, and self-confidence. This
study is unique because the case method and the online learning environment were
developed depend on the requirements and preferences of the preservice teachers in
METU.

The significance of the study can be summarized under five titles;
1.5.1 The case method

One of the main contributions of the study is development of a new case method
which provides teacher educators and practitioners how cases effectively use in
teacher education. This method can be very helpful for all teacher education

programs especially in some courses such as educational psychology, instructional
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principles and methods, classroom management, and school experience. Also the
literature was gained a substantial case method that developed considering the

current instructional technologies.
1.5.2 Online case-based learning environment

Another significance of the study is that depend on the case method, a case based
online learning environment (VOCABLE) was developed. During the study,
VOCABLE was revised three times. The details of the development process of
VOCABLE would shed light on further studies. Also this environment can be

provided all teacher educators to use for their students.
1.5.3 Video based authentic cases;

In this study, ten video cases were created. Firstly, common classroom cases were
gathered and real classrooms were captured using video cameras. After cases were
scripted and vocalized, multiple video editing programs and effects were used to
create the cases. The subjects of the cases were very common and parallel with
current CM issues so they can be used in all teacher education programs in Turkey.

The subjects were as follows;

e Classroom life

e Teacher expectations

e Preventing problems

e Coping with problems effectively
e Motivation

e Student interaction

e Active Teaching

e Constructivism

(The videos are available on WWW at http://www.case-based.net)

1.5.4 Rubrics, Surveys and Interview guidelines

Also the study will contribute to the literature by developing rubric, surveys and
interview guidelines. The rubric was used to rate pre-service teachers’ problem

solving skills. Surveys were used to investigate the VOCABLE contribution on pre-
;


http://www.case-based.net/

service teachers’ problem solving skills, motivation and self-confidence. Interview
guideless were also very significant to understand most effective and appropriate

case method and learning environment from pre-service teachers’ perspectives.

1.5.5 The findings about preservice teachers’ learning experiences in online case-

based learning environment

In this study, through the action cycles, extensive data were gathered using different
sources. The data were mainly related with the preservice teachers’ learning
experience in the online case-based learning environment. It is expected that the

study contributes to the literature by providing important finding.
1.6 Definitions of Terms

Case-based learning: Case-based learning is a variation of problem-based learning
which is a student centered approach whereby students analyze ill-structured cases.
The role of the teacher is the “facilitators of resources”, not the “dispensers of

information”.

Preservice teacher: In this study, preservice teachers refer to students who attended
classroom management course on their third year of undergraduate teacher

education program at 2009-20010 spring semester.

Study habits: In this study, study habits refers to study hours, time periods and days

worked by a student in a typical week.

Video Case: Video case is 3-4 minute movie represent an ill-structure common
classroom case.

Action research: Through this study definition proposed by Kurt Lewin (1944) is
used. Action research is “a form of research which could marry the experimental
approach of social science with programs of social action in response to major

social problems of the day” (Kemmis, 1980, p.3).



CHAPTER I

REVIEW OF THE LITERATURE

2.1 Case-Based Learning

Initially, in 1870s, Harvard Law School began to use cases in education and later
many medical and business schools explored the power of cases (Jonassen, 2004).
After 1900s, cases have been widely preferred by educators, because cases provide
them to convey real life situation in classroom without ruin the authenticity. Case-
based learning has been used to enrolled students to the complexity of real-world
situations (Bennett, 2009). Ertmer and Russell (1995) define case-based learning as
“a teaching method which requires students to actively participate in real or
hypothetical problem situations, reflecting the kinds of experiences naturally
encountered in the discipline under study” (p. 24). Cases come in various forms;
while traditionally cases are conveyed orally and in writing, today, instructors use
video, graphic and animation technologies. On the other hand, method in case
instruction plays an important role. There is variety of case methods in the
literature, while cases can be used in traditional formats (case written analysis, case
discussion, and case development), new methods and new approaches extend the
case method (Kim & Hannafin, 2008).

Case method can be changed based on the using type of cases. In practice, cases can
be used as good examples (best practice scenarios) or to carry real life situation in
classroom (Bronack et al., 1999; Jonassen, 2004). In addition, Johansson (2004)
defined a third way of using cases. He state that educators can use cases to
“represent problems to learners to be solved, that is, the case is the focus of
instruction” (p.52). In this regard, actual situations were represented by cases

(Erskine, Leenders, & Mauffette-Leenders, 1998). This usage of case method seems



very similar to Problem-based Learning (PBL). PBL use cases to represent the
problem but, in case-based method focus on the given case not the problem. All
instruction turns around the cases. In case method any problem is not given to
learners, instead learners gradually define the problem(s) based on given context in
the case. In this regard, Kim and Hannafin (2008) pay attention to that cases’ being
use is essential for problem solving process. Generally, in the literature, the case-
based learning is defined as a variation of problem-based learning (Flynn & Klein,
2001). Similar with CBL, PBL is defined as “a student centered approach whereby
students deal with ill-structured problems while working in small groups.”(Araz &
Sungur, 2007, p.291). Similarly, in PBL environments, the role of the teacher
defines as the “facilitators of resources”, not the “dispensers of information”
(Hmelo-Silver, 2004).

One of the main benefits of the case method is facilitating critical thinking. During
the case instruction, learners are required to make deep analysis and discussions
about the situation. In this way, learners “move beyond simply memorizing to
understanding course materials” (Kunselman, 2004, p.87). In other words, the case
method allows learners to “progress from conceptualization to application”
(Kunselman, 2004 ,p.92). It is also indicate that the case method help students to (1)
“understand complex and complicated issues” (2) “discuss politically or socially
charged issues” and (3) “engage in informative and focused discussion” by
analyzing, evaluating, conceptualizing, and discussing events in cases. Beside the
benefits of the case method in critical thinking and problem solving, Kunselman
(2004) empathized that “the use of cases facilitate the accumulation of knowledge
and allows students to progress from” (p.92). In their study, Cakir and her
colleagues (2002) investigated the learning outcomes of 74 high school students
enrolled in science course. The results showed that case-based learning had a
significantly effect on student’s performance. Similarly, Flynn and Klein (2001)
indicated that “cases make learning relevant and meaningful to the student through
active participation in analyzing, discussing, and solving real problems in a specific

field of inquiry” (p. 71).
Mostert (2007) describe case-based teaching characteristics as follows;

1. foster higher levels critical thinking for more effective teaching behaviors;
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provide vicarious learning and practice in professional decision-making;
increase practical knowledge through discussion, simulation, and reflection;
reinforce and encapsulate the learner's prior professional preparation;

provide a versatile teaching medium;

o g~ 0w D

provide analyses of problematic situations at various levels of abstraction

and from multiple points of view;

7. attract commentary and views from all or most learners much more easily
than most other teaching approaches;

8. help learners develop analytical and problem solving skills;

9. encourage reflection and decision-making for action and familiarity with this

process;

10. involve learners in their own learning (p.435).

The advantages and the potential of the case method are exciting but the
development of an effective case-based instruction is not easy. Kim and colleagues
(2006) developed a conception framework from an extensive literature review to
guide developing teaching cases. In their study, they analyzed the literature to
investigate main case attributes in a conceptual framework. The result showed that
there are five main, case development strategies which are; (a) relevant, (b) realistic,

(c) engaging, (d) challenging, and (e) instructional.

In another study, Thomas and colleagues (2001) use three different ways of case-
based learning which are (a)use of written cases in a seminar, (b) use of
standardized patients in an assessment course, and (c) utilization of web-based cases
for learning. The result of the study indicates three important points. Each case-

based method;

e contributes to students’ appropriate organization of information to be
recalled later for use in clinical reasoning;

e generates experience that students would not otherwise have;

e increases the visibility of students’ clinical reasoning processes;

e increases students’ confidence. (p.518)

Instead of case-based learning or problem-based learning, Clark (2009) use the term

of scenario-based learning (SBL) and define as “an instructional environment in
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which participants solve carefully constructed, authentic job tasks or problems”
(p-84). He defined a simple guideline consist of four steps to use scenario-based

learning method:

1. Determine Whether a SBL environment is the best design for your
learners and tasks.

2. Define the tasks, skills, and associated scenarios that are the
foundation of expertise in the domain.

3. Design your learning environment.

4. Consider your media. (p.84)

In summary, the case approach promotes social change in that students reflectively
and critically examine their own thoughts in relation to the course material and other

student’s responses.
2.1.1 Case-based Learning in Teacher Education

After 1980s, the use of cases in teacher education sharply increased. Rising these
years, the use of cases has become a tradition in teacher education (Darling-
Hammond & Hammerness, 2002). Today, in teacher education programs, cases are
highly preferential. There are many case books which gather the interesting and
problematic events reported by teachers. In some lessons, such as classroom
management, teacher educators convey best practices and problems with the help of
case method. Cases have been used to achieve different pedagogical aims. For
example, the CaseNet which is a web-based case-based learning environment intent

to;

1. Help pre-service and in-service educators develop and refine their abilities
to recognize, analyze, and address professional problems through the use of
case studies,

2. Promote collaboration and group problem solving among professional
educators,

3. Model the use of instructional technology to support student-centered
learning, and

4. Provide participants with opportunities to develop technical skills. (Bronack

etal., 1999, p.305)
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Beck and colleagues (2002) highlighted the opportunities provided whereby case-

based method as applying theoretical and conceptual knowledge in teaching and

learning environments. They stated that cases improve teachers’ abilities regarding

identify instructional problems in cases,

consider alternative perspectives,

base their proposed solutions on multiple sources of evidence,
consider consequences of their solutions and identify issues,

generate final solutions and conclusions from video cases.

In this regard, Adler (1996) defined the function of case method in teacher education

as “a way to introduce preservice teacher to the contextual complexity of

classrooms” (p. 33).

Moreover, PARENTS was as a multimedia case based learning environment for

preservice teachers produced by the Ecologies of Parental Engagement which is a

National Science Foundation funded project (Roushias, 2005). The main purpose of

the PARENTS was to provide preservice science teachers to explore and reflect on

the themes of parental engagement in high poverty urban school settings.

Specifically, with the help of this learning environment it was proposed to;

1. Identify issues, problems, and ideas that are embedded in the multimedia

environment by having them pose their own questions or dilemmas.

2. Interpret those questions from multiple perspectives, using the various

information resources provided in the product.

3. Form their initial conjectures around the issues they identified and

explored.

4. Provide evidence and supporting information, gathered throughout their
interaction with the environment, that will help them shape informed
suggestions or solutions to their initial questions or problems as well as
other “problematic situations” introduced by the system itself. (Roushias,
Barton & Drake, 2003, p.5)

In their study, Lee and Choi (2008) aimed to develop and implement a web-based
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case instructional method to help early childhood teachers to overcome the
instructional problems they faced. The study conducted with 23 prospective early
childhood teachers and the result showed that the web-based case instruction is

effective in terms of

e promoting prospective teachers’ awareness of multiple perspectives,
e encouraging them to explore diverse ways of problem solving, and
e articulating their justification based on a sense of moral responsibility and

affective engagement. (p.495)

Similarly, another study conducted by Choi and Lee (2008) to further investigation
of the effectiveness of web-based case instruction method on teachers’ ill-structured
problem solving abilities which consist of seven sub skills including “multiple
perspectives”, “justification”, “critical thinking” and “linking to theory” in the
problem identification part and “justification”, “critical thinking” and “linking to
theory” in the solution generation part. During the experiment, each sub-skill was
supported different scaffolding and activities to improve. In generally , the result of
the study indicate that the case-based learning environment (revised edition)
promoted ill-structured problem solving abilities respectively and help preserves
teachers transfer of learning in ill-structured problem solving. Specifically, the
analysis showed that students’ tendency to consider multiple perspectives in
problem identification was significantly improved but “justification”, “critical
thinking” and “linking to theory” sub skills in problem identification did not show a
significant change. On the other hand in the Solution generation part, “justification”
(MPretest = 2.31, SDPretest = .23; MPosttest = 2.65, SDPosttest = .28; F(1, 19) =
20.4, p\.001, g2 = .52) and “critical thinking” (MPretest = 2.17, SDPretest = .24;
MPosttest = 2.59, SDPosttest = .33; F(1, 19) = 20.69, p\.001, g2 = .57) showed a
significant improvement when “linking to theory” did not yet show a statistically

significant change .
2.1.2 The Theories underline the Case-based Learning

Kim and Hannifin (2008) defined the pedagogical principles underline the case
method as “situated” and “‘constructivist-inspired”. They stated that, in case based

learning environments, learning occurs through “repeated experiences” and
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“ongoing support”. Moreover, Edelson (1996) and Brooke (2006) highlighted the
“active learning” as the underling strategy of case method whereby learner is
actively engaged in the teaching-learning process. Similarly, Kunselman and
Johnson (2004) emphasized the importance of the active learning which helps
students develop problem-solving, critical-reasoning, and analytical skills, all of
which are valuable tools that prepare students to make better decision and become
better students and, ultimately, better employees. In specific, Brooke (2006) state
that case method follow the learning by doing which is an active learning strategy
value the authenticity and meaningfulness of the experience. With the help of this
strategy, students “move beyond simply memorizing to understanding course

materials” (Kunselman & Johnson, 2004, p.87).
2.1.3 Case-based and Problem-based Learning Methods

In the literature, several case-based approaches and methods were defined. Herried
(1995) explained the seven approaches utilized to teach cases in traditional learning
environments. These are discussion format, debate format, public hearing format,
trial format, problem based learning format, scientific research team format, and
team learning format. For example, discussion format is favorable especially in
business and law schools to utilize cases. In this technique, the teacher asks prompt
questions and students analyze the problems in the story. Moreover, Debate format
is a widespread approach in the American educational system. In this approach,
several students assign two teams and teams discuss on give case. Public hearing
format is another technique used by such as the Congress and by public agencies and
regulatory bodies in the United States. This is the ideal format to allow many people

who have different views to speak and express their ideas.

On the other hand, some authors defined more detailed step by step methods which
are derived from the problem solving strategies and they seem more suitable for
technology enhance environment. For example, Ertmer and Quinn (2007) offered a

five-step strategy for case analyses. The steps are as follows;
Step 1: Identify key issues in the case.

Step 2: Consider main issues from the perspectives of key players.
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Step 3: Generate a list of potential solutions related to each issue.
Step 4: Specify possible consequences of each solution.

Step 5: Weigh the advantages and limitations to each solution and a

recommendation for action.

Generally case-based methods consist of the following five main stages which are
also define as problem solving steps;

e problem identification,

e generation of alternative solutions,
e decision making,

e implementation of solution,

e evaluation of outcomes (Jayanthi & Friend, 1992).

In problem identification stage, different strategies can be utilized for example it is
provided learners to analyze stakeholders’ opinions. Generally this stage consists of
five steps which are (a) focus on the problem, (b) clarify the problem, (c) define the
problem (d) establish a goal, and (e) assess the problem. The second stage is
generation of alternative solutions. In this stage, as many as possible solutions are
generated. Group discussion, brainstorming and brain writing are important
strategies should be utilized in this stage. Jayanthi and Friend (1992) defined
decision making as the third stage of the problem solving. This stage consists of
three phase; screening, evaluation and selection. The fourth stage is implementation
of solution whereby learners apply the solution they choose from possible solutions.
And the final stage is evaluation of outcomes. In this stage learners evaluate the

success of the applied solution in previous stage.

On the other hand, problem solving is a complex process includes analysis and
sentence steps. In all part of the life, we have to deal with the real problems. It is
obvious that problem solving holds an important part of our life. Therefore, problem
solving strategies gain a special importance in education and many research studies
have been conducted on how to solve different problems (Mettas & Constantinou,
2007).Whether there are enough studies about problem solving strategies or not.

Jonassen (1997) emphasizes this important point by saying
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Although problem solving is regarded by most educators as among
the most important learning outcomes, few instructional design
prescriptions are available for designing problem-solving instruction
and engaging learners (p.65).

He also described an ill-structured problem solving process under seven stages

which are;

Step 1: Learners Articulate Problem Space and Contextual
Constraints

Step 2: Identify and Clarify Alternative Opinions, Positions, and
Perspectives of Stakeholders

Step 3: Generate Possible Problem Solutions

Step 4: Assess the Viability of Alternative Solutions by Constructing
Arguments and Articulating Personal Beliefs

Step 5: Monitor the Problem Space and Solution Options
Step 6: Implement and Monitor the Solution
Step 7: Adapt the Solution

With the emergence of new instructional methods and technologies, we need
feasible and effective problem solving strategies. There is an increasing interest in
online education and web-based learning, “instructors must have a repertoire of
tools available to promote the critical thinking skills of their students” (Choi & Lee,
2008, p.103).

Moreover, problem types differ based on some characteristics. Jonassen (2004)
indicated that problems vary depend on their structure, complexity, dynamicity, and
domain specificity or abstractness. Based on their structure, problems vary as ill
structure or well structure. The problems, teachers meet in schools are ill structure
problems which “typically have several possible solutions, each of which offers
advantages and disadvantages to different people and situations in the context of
their application” (Jonassen 1997, p78). Also these problems are very complex
which are affected by many different factors. In order to overcome such problems,
many problem solving methods has been developed (see Jonassen 2004; Blai 1986;
Bergan, 1977).
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2.2 Effectiveness of Case-based Learning

Case-based learning has been a very favorable approach especially in medicine, law
and teacher preparation programs. There is a extend literature about case method.
Many studies showed that specifically this method has a significant effect on

learners’ motivation, problem solving and confidence.
2.2.1 Problem Solving

There is no doubt about that one of the main contributions of the case-based learning
to learners is toward their problem solving skills, inductive thinking, reasoning and
decision making. Merseth (1991) indicated that case-based learning is an appropriate
approach to teach skills of decision making, problem solving and critical thinking. In
order to investigate the contribution of case-based instruction in a physical therapy
course Hayward and Cairns (1998) conducted a qualitative study. During the course
three interviews were conducted with eight participants. One of the focus of the
study was to investigate student perceptions of case-based learning regarding to
enhance their learning, problem-solving skills, and motivation. In this regard, the
result of the qualitative analysis of the interviews showed that, students indicated
that case-based learning enhanced their problem solving skills and their ability to
investigate new information. Similarly, Fasko (2003) indicated that case-based
instruction significantly improves students’ retention, reasoning and problem-

solving skills.

In his dissertation study Nelson (2010) conducted a qualitative study to investigate
utilization and implementation of case-based method in physical therapy curricula.
The data was collected from eight physical therapy programs across the United
States through classroom observations, interviews, and focus group interviews. The
qualitative analysis indicated that administrators, faculty, and students found that
case-based learning is a very effective instructional methodology. Specifically,
participants reported that case-based learning effectively enhanced students’
learning and problem solving skills. Result also indicated that promotion of the
improvement of problem-solving skills makes case-based method an excellent

technique to be used in physical therapy curricula.

Another qualitative study was conducted by Missett and her colleagues (2010) to
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examine the learning outcomes of 138 students enrolled in environmental sciences
course which is an advanced online case-based course. Problem-based and case-
based learning methods were utilized in this course by using the guidelines provided
by best practices for advanced learners and science pedagogy. Data were gathered
through student online discussion boards, case resolutions, student grades, student
and parent surveys, and e-mails. The results indicated cases-based and problem-
based methods contributed students’ learning, inductive thinking and problem

solving skills.

Correspondently, the result of the Kunselman and Johnson’ study (2004) supports
the advantages of case method. They stated

Use of the case study method as an active learning tool provides

students with a variety of important skills necessary for success both

in and out of the classroom. Specifically, active learning helps

students develop problem-solving, critical-reasoning, and analytical

skills, all of which are valuable tools that prepare students to make

better decision and become better students and, ultimately, better

employees. (p.92).
Furthermore, in their study Prince and Felder (2007) investigated the effectiveness
of different inductive teaching methods, including inquiry-based learning, problem-
based learning, project-based learning, case-based teaching, discovery learning, and
just-in-time teaching. Depend on the previous studies in the literature (Levin, 1997,
Fasko, 2003; Gabel, 1999; Dinan, 2002; Lundeberg et al. 2002; Lundeberg, Levin&
Harrington 1999; Lundeberg & Yadav, 2006), they clearly indicated that case-based
method improves student retention, reasoning , problem-solving skills, higher-order
skills on Bloom’s Taxonomy, the ability to make objective judgments, the ability to
identify relevant issues and recognize multiple perspectives, awareness of ethical
issues and the higher the level of knowledge. The Cognition and Technology Group
at Vanderbilt also confirmed that multimedia cases was helpful regarding both

improve problem-solving skills and prepare students for action (Risko, 1995).
2.2.2 Motivation and Self-confidence

In the literature, many researchers explain the ability of case-based learning method
to motivate students by actively involving them in the learning process and
increasing the meaning of the learning in the natural context (Nelson, 2010). Herreid
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(1994) indicated that in a science course he teached in University at Buffalo, case-

based method increased attendance rate from 50-65 percent to 95 percent.

Similarly, in his study, Brooke (2006) highlights the positive effect of the case
method on learners’ motivation and self-confidence. Authenticity of the cases
attracts attention of students and improves their motivation. Moreover He states that
case method enhance students’ confidence by which provide to make practice on
real problems and to teach how to overcome misbehaviors. Similarly, Thomas and
colleagues (2001) find the same result in their study. The result of the study showed

that case method increase students’ confidence.

Guest (2007) investigated the effectiveness of case based instruction in an online
course. Participants of the study were 86 undergraduate students who take
educational psychology course. While student performance was measured using
application type quizzes, student satisfaction was measured with voluntary
questionnaires. Paired sample t test conducted to analyze the data on student
satisfaction. Results showed significant differences regarding students’ enjoyment of
the process, students’ satisfaction with learning the content and students’ overall

satisfaction.

Ertmer and her colleagues (1996) conducted an exploratory study to investigate how
students with high and low levels of self-regulation perceive case-based approach. In
this regard, personal interviews were made with several students. Results showed
that while some students stated that cases were enjoyable and a good alternative,
others emphasized the positive effects of case-based learning on their motivation and

confidence for learning.

In medical education, case-based learning method has an important role as a useful
strategy regarding facilitating learning in terms of students’ interest, learning and
satisfaction. Curran and colleagues (2008) conducted a study to investigate “assess
students’ satisfaction with a blended approach to interprofessional learning which
combined computer-mediated and face-to-face, case-based learning; and examine
the relationship between student satisfaction and perceptions of the collaborative
learning process.” (p.431). The participant of the study are 520 undergraduate health

professional students from medicine (61), nursing (351), pharmacy (20), and social
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work (89). The result show that “students from across professions reported greater
satisfaction with face-to-face, case-based learning when compared with other
learning methods.” (p.431). Moreover, findings indicate that case method is a useful

approach to facilitate interprofessional learning.

In her experimental study, Saral (2008) investigated the effect of case based
learning on 10th grade students’ academic achievement in the unit of human
reproductive system and their perceived motivation. The study was conducted 80
tenth grade students who are taking biology course from. Students were assigned as
experimental group and control group randomly. Pre and post motivation
questionnaire and achievement test were applied to measure the students’ academic
achievement in the unit of human reproductive system, and their perceived
motivation. Multivariate Analysis of Variance was conducted to investigate the
effect of case-based learning on the students’ academic achievement in the unit of
human reproductive system and their motivation. Results showed that case- based

learning improved students’ academic achievement and motivations.

Another study was conducted by Alpat and colleagues (2011) to investigate the
effect of case-based learning on pre-service science teachers’ attitudes towards
analytical chemistry laboratory experiment. 61 preservice science teachers
participated in the study. Results showed that CBL contribute preservice teachers’

motivation and self-confidence.

In his qualitative study, Nelson (2010) collected data from eight physical therapy
programs in the United States. The results showed that case-based learning
decreased students’ fear of failure and increased their confidence. It was indicated
that “learner is able to build confidence through the effective application of a case-
based learning experience and ultimately become more independent, skilled, and

prepared for clinical practice.” (p.135).

Another study conducted by Hayward and Cairns (1998) (as cited in Nelson, 2010)
to examine how case-based learning helps the physical therapy students to prepare
for the clinical setting. In this regard individual interviews made with the students
and they reported case-based learning improved their confidence and level of

comfort while interacting with patients and other professionals.
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2.2.3 Study Habits

The literature about study habits is extremely diverse in terms of both the measures
of study habits and the criteria that are considered (Crede & Kuncel, 2008). For
example, there is a suspect about the validity of Study Habits and Attitudes (SSHA)
survey, one of the most popular surveys that use to evaluate students’ study habits
and to estimate their further achievements (Blumner & Richards, 1997). However, it
is clear that the simplest indicator of study habits is study hours worked by a student
in a typical week (Entwistle, Thompson & Wilson, 1974). In other words, it refers to
students’ study hours and times. Crede and Kuncel (2008) define study habits as
“the degree to which the student engages in regular acts of studying that are
characterized by appropriate studying routines occurring in an environment that is
conducive to studying. ”’(.p427). The studies about study habit in the literature
focused on the relation between study habits and achievement. For instance, Pond
(1964) (as cited in Entwistle, Thompson & Wilson, 1974) compared high-achiever
and low-achiever Australian students’ study habits. Result showed that while the
high-achievers organized their studying and time periods and try to improve their
study skills, the low-achievers took no notice of organization of study. On the other
hand, the researcher did not reach any study on the relation of case-based learning

and students’ study habits.
2.3 Scaffolding in Technology-enhanced Environments

Scaffolding is defined as “a process of adult-child interaction that focused on task
completion” (Sharma & Hannifin, 2007, p.28). In practice, scaffolding is used as an
instructional strategy whereby instructor supports students to achieve something
when gradually shifting responsibility to the student. Scaffolding has becoming one
of the most popular and interesting topic in education. In the last decades “particular
interest has emerged in scaffolding student learning in technology-enhanced
environments.” (Sharma & Hannifin, 2007, p.27). For example, online discussion
has become an essential part of the online environments. In technology-enhanced
environments, instead of teachers or instructors, technology-based scaffolds
facilitate the learning by supporting learners with various tools and methods. Sharma
and Hannifin (2007) emphasize that technology-based scaffolds could “provide

opportunities for students to deepen their understanding by externalizing and
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comparing their knowledge and beliefs with those of peers and experts.”(p.43).

In technology-enhanced environments, different kinds of online discussion and
meta-cognitive prompts can be categorized as the most preferred technology-based
scaffolds. Also specific feedback strategies and review methods are frequently used
in those environments.  Specifically, there is a general agreement on the
effectiveness of meta-cognitive prompts on learning (Papadopoulos et al., 2009).
The question prompts, a meta-cognitive prompt, can be used to;

e “help students identify incomplete understanding”(Sharma
and Hannifin, 2007 ,p.39) and

e guide and facilitate the learning process offering both
cognitive and meta-cognitive support to students (Ge, 2001).

In their study, Papadopoulos and colleagues (2009) suggest a promoting model
namely, ‘observe recall-conclude’ prompting scheme, and he emphasize that

prompts should help learners to

o “discover” and focus on important events evident in the
situation (triggering the perception process),

o relate these events and their impact to what is already known
from other similar situations (triggering the memory recall
process), and

e reach useful conclusions (activating the reasoning process)
based also on the results of the two previous steps.
(Papadopoulos, 2009, p.196)

They asserted that using the ‘observe recall-conclude’ prompting scheme with case
method facilitate learning and improve learners understanding. Moreover, it was
indicated that “in technology-supported environments for case-based learning,
students can be effectively supported by appropriate question prompts that direct
their attention on important contextual issues in the cases they study”
(Papadopoulos, 2009 p.195).

In brief, because of their effectiveness, question prompts are highly preferential in
case-based learning environments. In bellow, some general questions that asked to
students when analyzing the cases are listed;
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e What is the situation, and how do you suggest the teacher
should solve it at this point?

e What might be some ramifications of your solution?

e What can the teacher do to avoid such problems in the future?
(Heitzmann, 2007 ,p.526)

Jonassen (1997) also offered some reflective judgment prompts or questions to

learners, which are below;

Can you ever know for sure that your position correct? Will we ever
know which the correct position is?

How did you come to hold that point of view? On what do you base
it?

When people differ about matters such as this, is it ever the case that
one is right and the other wrong? One opinion worse and the other
better?

How is it possible that people can have such different points of view?

What does it mean to you when the experts disagree on this issue?
(Jonassen, 1997, p.86)

On the other hand, online discussion has been used an effective technology-based
scaffold and it is highly preferred in case-based learning environments. In their
study, Mitchem and colleagues (2008) investigated three different online discussion

method effects in case-based learning in teacher education. These methods are;

e Open discussion format: Students responded to discussion threads relating
to cases with initial prompts provided by the instructor to discuss possible
solutions. The instructor facilitated the open discussions through questions
and prompts. The discussions were unstructured within each discussion
thread.

e Prompted discussion format: The instructor played a large role in opening
and guiding discussions related to assigned readings, cases, and use of
computer intervention tools. The discussions were highly structured and
closely guided by the instructor.

e Chat discussion format: The instructor placed students into small discussion

groups and assigned roles to simulate a “staffing” which a conference
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regarding the student is presented in the case. Students were provided a
discussion guide to complete and submit for points. The instructor did not

prompt or participate in the chat discussions. (Mitchem et al.,2008, p.336 )

Overall, the research results indicate that students like to attend in discussions and

all of three strategies help students to

e Discuss, modify and revise their case understanding and ideas

e Share their thinking with each other and support each other

e See the situation from multiple perspectives and understand other points of
view

e Improve self-confidence in sharing their own ideas.

Another technology-enhanced scaffolding strategy defined by Sharma and Hannafin
(2007) is per-expert scaffolding whereby “students could access multiple expert
interpretations of a single topic or expert views on various strategies for problem
solving, and engage in discussions with peers using the provided software.” (p.33).
It is obvious that the improvement in hard and soft technologies will show up new
scaffolding strategies. It is important to use appropriate scaffolds based on context
and learners’ characteristics and cognitive development. Also, using scaffolds
should not contrast with learning principles and design issues (Sharma & Hannafin,
2007).

25



CHAPTER Il

METHOD

3.1 Overall Design of the Study

The study has two main purposes. The first was to develop a feasible and effective
technology-rich case-based learning environment to solve preservice teachers’
practice problem in classroom management course. The second purpose was to
investigate the potential of this learning environment in teacher education especially
in terms of problems solving skills, motivation, study habits and self-confidence.
Having both purposes in mind, action research method in the form of qualitative

research methodology was conducted.

The term “action research” was initially suggested by the social psychologist Kurt
Lewin in 1944 (Kemmis, 1980). He defined action research as “a form of research
which could marry the experimental approach of social science with programs of
social action in response to major social problems of the day” (Kemmis, 1980, p.3).
Lewin formulated action research as a spiral of planning, implementing and
evaluating stages. Later, in 1982, Kemmis and McTaggart revised this formulation

as follows;

e to develop a plan of action to improve what is already
happening;

e to act implement the plan;

e to observe the effect of action in the context in which it
oCCurs;

e to reflect on these effects as a basis for further planning,
subsequent action and on, through a succession of cycles.

(p.7)
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This model was presented in Figure 3-1. Especially after 1970s, action research
methodology has been gaining acceptance as a favored approach with individuals
and groups who wish to enact change associated with research within their own

organizational context (Piggot-Irvine, 2004).

<
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REVISED
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Figure 3-1 The Action Research Spiral (Kemmis & McTaggart, 1982, p. 8)
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Currently, there are various definitions of action research. For example, Mcniff and
Whitehead (2006), define action research as “a form of enquiry that enables
practitioners everywhere to investigate and evaluate their work™. Similarly, Bassey
(1998) define action research as “an enquiry which is carried out in order to
understand, to evaluate and then change, and in order to improve some educational
practice” (p.93). Specifically, “action research focuses on change in action, and it
is concerned with the emancipatory purpose of research” (Erginel, 2006).
According to Fraenkel and Wallen (2006) the purpose of the action research is to
solve a problem and obtain information for notifying local practices. In addition,
They (2006) define action research process with four main stages which are

e identifying the research problem or question,
e obtaining the necessary information to answer the question

e analyzing and interpreting the information that has been
gathered,

e developing a plan of action.(p.570)

The main characteristic of the action research in all definitions is its active and
practical nature. Also, another characteristic of the action research is its being
continue through action cycles. Action research has a spiral structure and the action
cycles continue through a series of stages which are mainly plan, action, observation
and reflection. Conducting action research, researchers systematically handle the

problems by following cycles.

In this study, three action cycles were conducted in a spiral process. Each cycle had

unique stages. The summary of the cycles is represented in Figure 3-2.
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+ About 300-minute video was recorded in real classroom
environments

Two video-cases analyzed service teachers
on VOCABLE Lk

The following data sources are utilized
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*VOCABLE Logs
The analysis revealed 12 major themes.

The data gathered in the first cycle were analyzed. The
® results were discussed with the instructor and a action
plan was developed
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* Individual Interviews (7)
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* Electronic Posts

* Video Records of the Practice
*VOCABLE Logs

The analysis revealed fifteen major themes.
The data gathered in the second cycle were analyzed.

e The results were discussed with the instructor and a
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Two vid by
on VOCABLE G

Video Enhanced %nline Case-based Learning Environment

Classroom Management Course

The following data sources are utilized

* Individual Interviews (17)
* Evaluation questionnaire

The analysis revealed sixteen major themes

Figure 3-2 The action research spiral of the study

3.1.1 The first cycle

The plan stage of the first cycle began at the beginning of 2009-2010 Fall semesters
and it took about six month. During this period, the followings were done.
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» The practice implementations in teacher education were investigated.
» The first version (1.0) of VOCABLE was developed.
» The substructures of the case-stories were created.

« About 300-minute video was recorded in real classroom environments.

Although Plan phase was very long Act phase took only two weeks. Each week
students analyzed one case. During both weeks, the researcher and students had
some technical problems. Moreover, it was seen that some parts of the first version
of the VOCABLE did not work effectively and some steps and scaffolds needed
revisions. Therefore, at the end of the two week it was passed to Observe and Reflect
phase. At this stage which takes one week, the researcher gathered data and analyzed

them in qualitative way.
3.1.2 The second cycle

After the first cycle was completed Cycle2 was immediately started. Firstly, at the
Plan stage, the researcher developed a plan depend on the result of the data analysis
of the first cycle and made revisions on VOCABLE based on the results. Then, Act
stage was started and it took six weeks. Each week students analyzed one case on
VOCABLE. At the end of the six weeks, the last phase, Observe and Reflect, was
conducted. At this stage, data was gathered through interviews, gquestionnaire and

documents. The data was analyzed qualitatively.
3.1.3 The third cycle

The result of the second action cycle showed that it was needed one more cycle so
the third action cycle started. It the Plan stage, depend on the previous results the
researcher developed a plan and made some minor revisions on VOCABLE. Then,
Act stage was started and it took two weeks. Each week students analyzed one case
on VOCABLE. Lastly, in the Observe and Reflect phase, data was gathered through
individual interviews, questionnaire. The data was analyzed qualitatively and at the
first glance, findings indicated that practice problem of preservice teachers in
classroom management course was solved with the last version of VOCABLE

therefore action cycles were ended.
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3.1.4 Research Questions

4. How Video Enhanced Online Case-based Learning Environment
(VOCABLE) evolved through the action cycles?
a) How the case method is shaped?
b) Which technologies and facilitators are used?
c) How the scaffoldings are used?
5. To which extent could VOCABLE be considered as substitution for actual
classroom practice?
c) What are the advantages of VOCABLE
d) What are the disadvantages of VOCABLE
6. In what ways could the implementation of VOCABLE -contributes to
preservice teachers’ motivation, confidence, study habits and problem

solving abilities?
3.2 Participants of the Study

In this study, purposeful sampling method was used which is mostly preferred in
action research studies (Fraenkel & Wallen, 2003). The participants of the study
were 32 students (7 males and 25 females) who were studying at the department of
Elementary Science Education at METU. The students were third-year and they
were taking “classroom management” (CM) course. They already took five

mandatory teacher preparation courses. These are;

e Introduction to Education (Semester 1)

e Educational Psychology (Semester 3)

e Instructional Principles and Methods (Semester 4)

¢ Instructional Technology and Material Development (Semester 5)

e Methods of Teaching Sciences (Semester 5 and 6)

In addition these courses, there are two more educational science courses at the
fourth-year which are “School Experience” and “Turkish Educational System and
School Management”. Inside these courses, only school experience, at the fourth-
year, provide students to gain experience in real school environment. Beginning of

the semester four or five students were assigned a teacher and they involve her
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lectures four hours a week. This is the only chance for pre-service teachers to make
practice in school settings during their teacher education program. On the other
hand, CM was included the teacher education curriculum in 2000 to prepare pre-
service teachers to overcome students’ misbehaviors in classroom settings (Okutan,
2008). Higher Educational Council (HEC) allows four class hours for CM course,
two for theory and two for practice. However, all over the country, it could not be
provided practice schools or authentic environments for pre-service teachers.
Therefore, HEC decreased the course hours of the CM to three that two hours are for
theory and one hour is for some practices in classroom or some occasions like field
trips. In this study CM was chosen because successfully management of a classroom
is very difficult for a teacher without having wide experience, and it is essential for
students’ success. Therefore students enrolled CM course need to make practice in

authentic environments.
3.3 Data Collection Instruments

The data collection instruments of the study were group interviews, personal
interviews, video records of the implementations, expectation and evaluation
questionnaires, VOCABLE logs and, electronic posts. The details for each

instrument are given below.
3.3.1 Personal and Focus Group Interview Protocols

Interview provides to collect descriptive data in the subjects’ own words so the
researcher gets the chance to understand how they interpret the situation (Bogdan &
Biklen, 2007). In this study interview has big importance therefore, during the three
action cycles, the researcher conducted personal interviews and focus group
interviews in all Observe and Reflect stages. In the first cycle, focus group
interviews were conducted. Firstly, a semi-structured interview protocol was
designed and two experts’ opinion was taken. Then, a pilot focus group interview
conducted with a group consisted of 5 fourth-year students of the Department of
Computer and Instructional Technology Education. Therefore, before the actual
implementation necessary revisions were made on the interview protocol to improve
its readability, meaningfulness, appropriateness and so forth (Appendix C). There

were 16 main questions with their 2 or 3 prompts. The questions mainly related with
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the method, cases, scaffolds, and the design of the VOCABLE. In the further cycles,
individual interview method was preferred. Similar to the first cycle, in the second
and the third cycles, a semi-structured interview protocol was prepared based on two
experts’ opinion (Appendix D and E). Then, a pilot conducted and necessary
revisions were applied. The second cycle interview protocol has 23 questions and
some of them have 2 or 3 prompts. The questions were mainly related with the
changes made after the first cycle, method, and students learning experience on
VOCABLE. On the other hand, the third cycle interview protocol has 9 questions
with 2 or 3 prompts which are mainly related students’ problem solving abilities,

motivations, self-confidence, study habits and perceptions toward VOCABLE.
3.3.2 Video Records of the Implementations

In this study, during ten weeks, students analyzed one case per week. They began
their analysis in computer room in the last hour of the CM course. The computer
room has 24 student computers and one instructor computer and a projector. The
computer room had been designed to provide each student self-study on a computer
but some students had to share the same computer. The implementations were

recorded via a video camera. All records took about 400 minutes.
3.3.3 Expectation Questionnaire

The questionnaire consisted of four open-ended questions which asked students’
expectations from an online case-based learning environment in terms of case
properties, communication tools, method and design of the environment (Appendix
F). This instrument especially used to understand students  desires from such an

environment before using VOCABLE.
3.3.4 Evaluation Questionnaires

In this study, three questionnaires were used in the first, second and third action
cycles. Evaluation questionnaires were online available on VOCABLE. In the first
cycle, the evaluation questionnaire consisted of 24 likert-type questions and 12
open-ended questions (Appendix G). Similar with the focus group interview
questions, open-ended questions were related with the method, cases, scaffolds, and
the design of the VOCABLE. Likert-type questions were used to measure the same
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subjects on a five point scale (1=strongly disagree, 5= strongly agree). Descriptive
statistic was used to analyze these items and the results triangulate students’

responses in the interview and open-ended questions.

In the second cycle, the first questionnaire was modified by the researcher in line
with requirements of second cycle. The evaluation questionnaire consisted of 16
open-ended questions which were in parallel with the individual interview questions
in this cycle (Appendix H). They were also used to triangulate students’ responses in
the interview. The questions were mainly related with the changes made after the

first cycle, case method, and students’ learning experience on VOCABLE.

In the third action cycle, another questionnaire was used which compose of 11
open-ended questions under four parts which are problem solving (5), motivation
(2), self-confidence (3), and VOCABLE vs. actual classroom practice (1). The
questionnaire was developed by the researcher considering problem solving sub-
scales defined by Mitchell (2001), and the general characteristics of the case-based

learning method (Appendix I).

Each guestionnaire was examined twice by three experts and after each examination
some modifications were made to the questionnaires according to the examination

results.
3.3.5 Electronic Posts

Email is highly popular form of communication between students. Therefore, during
the study the researcher also communicated with them via email. More than one
hundred emails which were about different subjects were sent to the researcher by
the students. The researcher replied almost all of them. The emails were kept and

used as a data source as well.
3.4 Data Collection Procedure

In this study action research methodology was used. In this regard, three action
cycles were utilized. While, during the cycles, data were gathered through the video
records, electronic posts and VOCABLE logs, at the end of the each cycle data were
gathered through the interviews and questionnaires. Also, at the beginning of the

first cycle, a questionnaire was used. The details are given below.
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3.4.1 Beginning of the first cycle

At the first meeting of the CM course, firstly a short explanation was made about
VOCABLE then the expectation questionnaire was given to the students. All of the
24 students who are attended the first meeting completed the questionnaire in about
15 minutes. While some answers of the questions were one sentence, some took a

paragraph.
3.4.2 The first cycle

In the first cycle, data were gathered through the focus group interviews, the
evaluation questionnaire, the video records of the implementations, VOCABLE logs
and the electronic posts. The interviews and the questionnaire were conducted at the
end of the action cycle, while video records and electronic post continued during the
action cycle. In the first meeting of the CM course, the researcher gave his email
information to whole class and the instructor. He wanted them to be contact in all
cases. During the two-week implementation, 42 emails were sent to the researcher
by the students and one email was sent to the researcher by the instructor. CM had
three class hours in a week and one hour was assigned to the VOCABLE
implementation. In this hour, students began to the case analyses in the computer
room. At both weeks, this hour was recorded via video camera.

In addition, at the end of the cycle, two focus group interviews were conducted. For
this cycle focus group interview method was chosen because the researcher was
concerning with general issues about VOCABLE rather than individual experiences.
In this regard, focus group interview was helpful more than personnel interview
method because the issues that may not come to mind in personnel interview, can be
clarified with the help of other participants’ explanations ( Yildirnm & Simsek,
2008).The researcher used criterion sampling depending on the analysis of
expectation questionnaire that classified the students in two groups which were
called “high expected” and “low expected”. The researcher chose four volunteers
from each group and focus group interview was conducted with both groups’
members. Interviews recorded via video camera and the first one took 47 minutes
and the other one took 49 minutes. At the same time, the researcher was the assistant

of the course so he had close relation with the students and all of them wanted
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voluntarily involve the interviews. During the interviews, the researcher let

participants to discuss the questions, and develop new ideas and suggestions.

At the same time the evaluation questionnaire was filled out by the all students. The

questionnaire was online available on VOCABLE.

Moreover, during the two-week implementation, 42 emails were sent to the
researcher by the students and one email was sent to the researcher by the instructor.
On the other hand, the VOCABLE system recorded the students’ all writings and all
actions. Especially their solutions, discussions and mails were very essential for this
cycle. There were 10-page discussion, 13-page solution and 30 mails that each of

which generally took one A4 page.
3.4.3 The second cycle

In the second action cycle, the students analyzed six cases and the data were
gathered through the individual interviews, the evaluation questionnaire, video
records of the implementations, VOCABLE logs and the electronic posts. Similar
with the first cycle, the interviews and the questionnaire were conducted at the end
of the action cycle, while video records and electronic post continued during the
cycle. During the six- week implementation, 30 emails were sent to the researcher
by the students. Also during the six weeks the last hour of the CM course conducted
in computer room were recorded via video camera. The records took approximately
240 minutes. Moreover, VOCABLE kept the students’ all writings and all actions.
Especially their mails and discussions were very essential for the second cycle.

There were about 24-page discussion, and 180 mails each of which took about one

page.

Furthermore, in this cycle, individual interviews were conducted with seven
students. Individual interview method was chosen in the second cycle because the
researcher wanted to gather more data related with students’ personal experiences.
Criterion sampling method was used and participants were chosen from volunteers.
The participants were chosen depending on their performance on case analysis. The
researcher graded all students’ mails written at the end of the case analysis during
the six week. He classified the students in two groups called “high achievement” and

“low achievement” depends on their grades. Four students were chose from each
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group. One student from “low achievement” group could not participate because of
her health problems therefore the interviews were conducted with seven participants.
Each interview was about 40 minutes. In addition, all students filled the evaluation

questionnaire which was online available on the VOCABLE.
3.4.4 The third cycle

In the third action cycle, the students analyzed two more cases and the data were
gathered through the individual interviews and the evaluation questionnaire. Similar
with the previous cycle, the interviews and the questionnaire were conducted in
Observe and Reflect stage of the cycle. Interviews were conducted with 17
preservice teachers. Because it was the last cycle and the researcher want to have all
detail information about the whole process, the interviews were made more than half
of the class. Some of them were chosen depend on their previous performance in the
first and second action cycles’ interviews. On the other hand, the interviews were

made with some others for first time. Each interview took about 40 minutes.

Finally, the evaluation survey was online available during one week. It was filled on
the VOCABLE by all preservice teachers.

3.5 Researcher’s Role

The researcher is an instrument in qualitative studies (Patton,1999; Yildirnm &
Simsek, 2008). Berg (2001) stated that the researcher in an action research was a
participant and cooperated with local practitioners and stakeholders in the process
rather than being an external objective observer and consultant. Also, O’Brien
(2001) expressed that the adoption of many different roles at various stages of the
process might be needed for the researcher of an action research. These roles are
defined as “planner”, “leader”, “catalyzer”, “facilitator”, “teacher”, “designer”,

“listener”, “observer”, “synthesizer” and “reporter”.

In this study, the role of the researcher can be explained under two stages. Firstly,
before the implementation, the researcher analyzed current case-based learning
environments and methods in teacher education and using multiple programs
developed the first version of the VOCABLE. Also, in order to create video cases,

he collected some of the most common cases in Turkish education system and
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captured real classroom environments on video. These preparations took about six
month. Then, during the implementation, the researcher became the assistant
instructor of the CM course. CM had three class hours, two for theory and one for
the VOCABLE implementation. The study took about fourteen weeks and the
researcher led the implementations class in the computer room and he monitored the
students’ online case analysis filled the whole week. At the beginning, the researcher
created the VOCABLE accounts for all students and gave them instruction about the
usage of the VOCABLE then he managed the all process. He also attended all
theory classes. In this way, the researcher developed close relationship with all
students and deal with their problems about the VOCABLE and CM. During the
study, the researcher carried out three action cycles. At the end of the each cycle he
collected data through interviews and questionnaires. Also he made the necessary

revisions on VOCABLE between the action cycles.
3.6 Data Analysis Procedure

The study was qualitatively constructed action research. All the data collected
through the action cycles were qualitative. The data collection and data analysis
were continued parallel with the action cycles. The qualitative data were analyzed by
using descriptive and content analysis techniques. Descriptive statistics mainly
frequencies and percentages were conducted on the data collected through likert-
type questions of the evaluation questionnaire in the first cycle. While descriptive
analysis let the researcher get the general picture of the data in the first action cycle,
content analysis enabled the researcher to examine the all data gathered through the
study in depth. Strauss and Corbin (1998) define qualitative analysis as a
“nonmathematical process of interpretation, carried out for the purpose of
discovering concepts and relationships in raw data and then organizing these into a
theoretical explanatory scheme”(p.11). Although as Patton (2001) state that there is
no formula that transform data into findings, in social science there are many
different approaches for qualitative data analysis (Miles & Huberman, 1994). The
content analysis is one of the common qualitative data analysis methods which
began to be heard in 1940s and it began to be used in social science in 1980s
(Krippendorff, 2004).In present study, content analysis method was utilized
following the four stages which are defined by Yildirnrm and Simsek (2008) as
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follows;
(1) Data coding,
(2) Developing themes,
(3) Organizing codes and themes,
(4) Defining and describing the findings and interpretation (p. 228).

The researcher followed these all stages for each action cycle. Below the details of

the stages were given.
3.6.1 Coding

Coding was the first stage of the content analysis which is defined by Strauss and
Corbin (1998) as “the analytic process through which data are fractured,
conceptualized, and integrated to form theory” (p.3). Marshall and Rossman (2006)
define coding as “the formal representation of analytic thinking” (p.160).In this
stage, firstly, the interview records and the video records were transcribed. Students’
answers to the open ended questions and the VOCABLE logs were converted to
table form in the Microsoft Word program. Then, all documents were read several
times by the researcher and all data were coded using Nvivo8, qualitative data
analysis software. It also enabled the researcher to import all word documents
directly. The researcher coded these documents easily on screen using coding
stripes. Therefore the researcher was able to easily follow which codes were used
where at a glance. In addition, this tool provides the researcher to monitor how many
times each code was used and in which document they are located. In Figure 3-3, a

screenshot from the coding tool can be seen.
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Figure 3-3 Screenshot of the coding tool, Nvivo8

After data coding was completed, code cloud was exported to Microsoft Excel

program in order to form themes.
3.6.2 Developing themes

In each action cycle, more than fifty codes were emerged. In content analysis
method, the codes let the researcher develop themes and they provide researcher to
understand the facts deeply and find out the relation with other facts (Yildirim &
Simsek, 2008). According to Marshall and Rossman (2006), themes should be
internally consisted but also they should be distinct from each other. In order to
develop appropriate themes from related codes, the researcher used color coding
technique. Actually this technique was utilized while coding but the researcher used
to develop themes from codes which were already specified. Firstly, all codes were
exported to a MS Excel document, and the researcher found common features
among them then depend on their relation the codes were painted with the same
color. While in the first cycle, each step of the VOCABLE and the case become

major themes, in further steps, some other parameters like students’ learning
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experience, problem solving skills and motivations were appeared as a theme. In the
Figure 3-4, a screenshot from the color coding process can be seen.
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Figure 3-4 Screenshot of the developing themes

3.6.3 Organizing and describing codes and themes

In the first cycle, the categories were ordered based on the VOCABLE structure.

Firstly, the findings about video cases took place then the categories and sub
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categories related with the nine steps were defined and ordered respectively. In the
second action cycle, firstly the data related with the changes and revisions on
VOCABLE were given then the students’ learning experiences on VOCABLE were
represented. Finally, in the third cycle, findings were presented under related

research questions.
3.7 Trustworthiness

One of the main critic about qualitative methods is that qualitative methods have not
common validity and reliability procedures as well as quantitative methods.
However qualitative studies use different validity and reliability procedures and
measures (Yildirim & Simsek, 2008; Shenton, 2004). Many researchers suggest that
validity and reliability terms are inappropriate in qualitative research, instead of
these terms "trustworthiness", "rigorousness”, or "quality” of the data can be used
(Creswell, 1998; Lincoln & Guba, 1985; Miles & Huberman, 1994). Therefore,
mostly qualitative researchers concern with the issues of trustworthiness which
establish in qualitative studies “by the use of techniques that provide truth value
through credibility, applicability through transferability, consistency through
dependability, and neutrality through confirmability” (Erlandson, Harris, Skipper, &
Allen, 1993, p.132). In regard to ensure the trustworthiness of the findings as
discussed by Lincoln and Guba (1985), the credibility of the study was addressed.

Patton (1999) defines credibility under three issues;

e Rigorous techniques and methods for gathering high-quality data that are
carefully analyzed, with attention to issues of validity, reliability, and
triangulation;

e The credibility of the researcher, which is dependent on training, experience,
track record, status, and presentation of self.

e Philosophical belief in the value of qualitative inquiry, that is, a fundamental
appreciation of naturalistic inquiry, qualitative methods, inductive analysis,

purposeful sampling, and holistic thinking (p.1190).

Four important techniques were used in order to enhance the credibility of the study
which were prolonged engagement, persistent observation, triangulation and

reflective journal.
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3.7.1 Prolonged engagement

Prolonged engagement is one of the important techniques that help to establish
credibility of the research. According to Lincoln and Guba (1985) “prolonged
engagement is the investment of sufficient time to achieve certain purposes: learning
the ‘culture,’ testing for misinformation introduced by distortion either of the self or
of the respondents, and building trust.”(p.301). It serves to “built trust and develop a
rapport” with the participants (Erlandson, Harris, Skipper, & Allen, 1993, p.134). In
this study, during one semester, the researcher involved all classes as the assistant
instructor of the course. Also he guided and supported preservice students while
they analyzing cases on VOCABLE. In this way the researcher had close relation

with the class.
3.7.2 Persistent observation

Persistent observation can provide researcher with deep inside toward events. In this
way researcher can find out the relationship between events (Yildirnm & Simsek,
2008). Lincoln and Guba (1985) define the purpose of persistent observation as “to
identify those characteristics... most relevant to the problem or issue being pursued
and focusing on them in detail” (p.304). They explain the differences between
persistent observation and prolonged engagement by following words “If prolonged
engagement provides scope, persistent observation provides depth.” (p.304).
Moreover persistent observation helps the researcher to “sort out relevance to
irrelevance” (Erlandson, Harris, Skipper, & Allen, 1993, p.137). CM had three class
hours in a week, two for theory and one for VOCABLE implementation. As it was
mentioned above, the researcher attended all theory classes. It provided him to
observe class during 14 weeks. Also he recorded and watched VOCABLE

implementation in computer room via video camera.
3.7.3 Triangulation

Another technique used in this study to establish credibility is triangulation. Patton
(1990) summarizes types of triangulation under four titles which are method
triangulation, triangulation of qualitative data sources, triangulation through multiple

analysts and theory triangulation. Erlandson et al. (1993) define this categorization
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as follows;

e multiple sources of data: time, space, person
e methods: observations, interviews, videotapes, photographs, documents
e investigators: single or multiple

e theory: single versus multiple perspectives of analysis

In this study, the researcher gathered data from different places and different times
using multiple methods. Specifically, the researcher recorded implementation hours
via video camera. He applied online questionnaires and conducted individual or
focus group interviews with almost all students. Furthermore, preservice teachers’
all writings and all actions were kept on VOCABLE. During the study, using the all
methods, three times data were gathered at the end of the each cycle.

3.7.4 Reflective journal

Reflective journal is an important strategy which not only supports the credibility
but also transferability, dependability and confirmability (Erlandson, Harris,
Skipper, & Allen, 1993). It is a kind of diary, the researcher can record all issues
related with the study such as “the daily schedule and logistics of the study” ,
“methodological decisions” and “variety of information about self” (Lincoln &
Guba, 1985, p. 327). In this study the researcher used voice diary to keep the details
about the research process. Almost every week, the researcher recorded his
experience via sound recorder. These records took about 40 minutes.

3.8 Limitations

Classroom management was a must course in teacher education program in Turkey.
Therefore this course was offered to all third-year preservice teachers in different
programs such as Elementary Mathematics Education, Early Childhood Education
and English Language Teaching. However, the study was conducted only in
Elementary Science Education (ESE) in METU. All preservice teachers were taken
CM course at the same semester from different instructors in METU. However, only
ESE students were chosen, because of two reasons. Firstly, the instructor of this
group was an innovative person in terms of using new technologies and teaching
methods. Secondly, the researcher could not lead two groups at the same time.
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Therefore, the findings of the study represent consideration of preservice teachers in
the department of ESE in METU.

3.9 The Design Process and the First Look at VOCABLE

In this section, the main parts of the Video Enhanced Online Case-based Learning
Environment (VOCABLE) and development stages will be described. VOCABLE
mainly composes of 4 parts which are (a) Method, (b) Cases, (c) Scaffolding
systems, and (d) Online environment. Since, development of such a system is both
an art and a science; the system should be motivating, challenging and interesting,
also it should include technology-based scaffolding and smart guidance as well
(Edelson, 1996). Therefore, the researcher investigated the case-based literature and
developed each component utilizing multiple design and development software.

Below the details of the design process of the each component was given.
3.9.1 Cases

The preparation of cases is very important for case-based instruction because in all
stages of the method learners focus the cases. Construction of the cases varies
depend on the using symbols language and its scopes. In terms of using symbol
language, text- based and audible cases are frequently used. Also recently video-
based cases have been preferred by teacher educators. In most of the teacher
education programs, the cases being used are text- based, but in recent years other

mediums also have been use (Bronack et all., 1999).

Cases also differ based on their scopes. Narrative cases reflect only one person’s
views (generally instructors) and only the problem part of the case. However, in
some cases, other stakeholders’ opinions are also reflected and the more details of
the story are given. Kim and colleagues (2006) emphasized that “the format and
structure of cases play an important educational role, particularly in a Web-based
environment, where most case-based learning occurs without a facilitator’s

involvement” (p.868).

In this study, cases were developed as video based and their context was supported
from different perspectives of stakeholders. Barab and Duffy (2000) emphasize that

the activities occurs in learning environment must be authentic in which cases “must
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present most of the cognitive demands the learner would encounter in the real
world.”(p.7). In order to construct more realistic and authentic cases three main

source were used during the development process. These sources are;

e The studies conducted on misbehaviors of students,( Kiyict &
Kabakgt1, ,2006; Evertson et al.,1983; Emmer et al. 2000; Deryakulu,
2005; Erdogan et al., 2010)

e Classroom Management and Case books (Good & Brophy, 2008;
Okutan, 2008)

e Experienced teachers. (one 7-year-experienced mathematics teacher,

two 9-year-experienced information technology teachers )

Depend on the analysis of the three sources, some of the most common problems in
teacher Turkish education system were chosen. And the cases were adapted from
those problems depend on the classroom management topics. Furthermore,
stakeholders’ opinions about the problems which are an important part of the cases
were developed using the same sources. Firstly, the researcher wrote the cases’
scripts, and then these scripts were checked by a Turkish language specialist who is
an associated professor in a well-known university. Turkish was chosen for cases
because, Turkish is native languages of the all participants and all national primary
and secondary schools provide education in Turkish. Thus, it was decided to use
Turkish language that makes cases more authentic. On the other hand, in order to
create videos real classrooms were captured via video cameras. After cases were
scripted and vocalized, multiple video editing programs and effects were used to
create the cases. In this study, totally ten video cases were created. The subjects of

the cases as follows;

e Classroom life,

e Teacher expectations,

e Preventing problems,

e Coping with problems effectively,
e Motivation,

e Student interaction

e Active Teaching
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e Constructivism

The scripts of the cases were presented in Appendix B. Also the videos were

available on http://vimeo.com/user3153497/videos.

3.9.2 Case Method

Method and media (tools) are the most important trivets of the learning
environments. Even though, there was a controversial discussion on which of them
is more important, the effect of method is never ignored (see Clark, 1983; Clark,
1994; Kozma, 1991; Kozma, 1994). There have been many studies on various
instructional methods. Case method is one of them that since 1920s many studies
made on. In literature, several different case methods are proposed. However ,“it is
not likely that professionals in the field of education will soon come to general
agreement about the best format and content for cases” (Koehler, 2002, p.189).
Because learning is complex and ill—structured and it is not known how learning
occurs in our mind exactly. However, all case methods generally, consist of five

main stages which are;

(a) problem identification,

(b) generation of alternative solutions,

(c) decision making,

(d) implementation of solution,

(e) evaluation of outcomes (Jayanthi and Friend, 1992).

On the other hand, beside the case method variety, instructors’ experience, students’
requirements, time and context properties and technological possibilities deeply

affect using case methods effectively in practice.

In this study, in order to generate an appropriate and effective online case method
for teacher education, existent case-based and problem-based methods will be
analyzed and interviews will be conducted with teacher educators who have
experience about cased method. The new method should be derived from the
experiences and scientific knowledge. Jonassen (1997) emphasizes this critic point

by saying that “in designing instruction that engages learners in ill-structured
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problem solving, the designer must work with subject matter experts and
experienced practitioners to accomplish the following tasks” (p.83). Some of the
methods examined for present study to generate draft version of the case method are

summarized in Table 3-1
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Table 3-1 Summary of the methods

Ertmer and Quinn (2007) offer following strategies for analyzing a case

Step 1: Identify key issues in the case.

Step 2: Consider main issues from the perspectives of key players.
Step 3: Generate a list of potential solutions related to each issue.
Step 4: Specify possible consequences of each solution.

Step 5. Weigh the advantages and limitations to each solution and a
recommendation for action.

Jonassen (1997) describe ill-structured problem solving process under seven
stages

Step 1: Learners Articulate Problem Space and Contextual Constraints

Step 2: Identify and Clarify Alternative Opinions, Positions, and Perspectives of
Stakeholders

Step 3: Generate Possible Problem Solutions

Step 4: Assess the Viability of Alternative Solutions by Constructing Arguments and
Articulating Personal Beliefs

Step 5: Monitor the Problem Space and Solution Options
Step 6: Implement and Monitor the Solution

Step 7: Adapt the Solution

Dottin and Weiner (2001) has suggested the following protocol:

Step 1 : Defining the Problem:

Step 2: Identifying the Facts in the Case
Step 3: Understanding the Problem
Step 4: Finding Assumptions

Step 5: Detecting Arguments

Step 6: Offering Interpretation and Solutions
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Based on the analysis of those methods and new possibilities in instructional
technologies, the first version of the case method was developed by the researcher.
The method was represented as Figure 3-5. The method consists of nine main steps.

Below the steps were described in dept.

Define the
problem
Identify the facts
Write your and perspectives
suggestions to of stakeholders
the teacher

Discuss
your
understand
-ing with

vour friends

Analyze
multiple
sources

Identify

Review and asses some
your friends expert
solutions solutions

Discuss
advantages and Generate a list of
limitation of solutions
solutions

Figure 3-5 The first version of the method
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3.9.2.1 Define the problem

The first step of the method is problem definition. Defining the problem is very
important and almost all models start with this step. Especially, to solve ill-structure
problems, problem definition should be made more carefully. In this step, firstly
students watch the video cases and then it is wanted them to define the problems in
cases whether individually or collaboratively. The first step of the VOCABLE was

presented in Figure 3-6.

Video Enhanced Online Case-based
Learning Environment

[zlemekcte old

filmde smd

Jullanabilirsiniz Gizle

Question 1.
[zledigniz olayda tesbit ettiginiz problem(ler) nelerdir? Neden boyle dusindnguntizi ve varsa tesbit ettiginiz sebep somug iliskilerini agsklarmissuz?
(What are the problem(s) in the case” What are the cause and reason you find out? Please explain why you think so.)

da gegen gergek bir omek olay
anlatimaktach Fimi dikkathce ileyin ve sizden istenden sorulara cevap verm
Cevabmn tamamlachimizdan emin oldugunuzda , kaydet butoouna tkdayarak bir
sonraki admma gegebdirsmiz Eger fimi ileyemivorsanz asajdaki alternatif hnklen

4]
h
Question 2.
Yukardalki problem(ler)le siz kargilagaus olsanz ne gibi ¢6ztm yollan denerdiniz? Olast ¢oztim yollan nelerdir ve nasi uygulanmah?
(What can be done to solve those problem(s)? How can the solutions be applied?
£

Save G p4sS  Tramgeription
TONEN SRS of tha case
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Figure 3-6 The first step.



3.9.2.2 Identify the facts and perspectives of stakeholders

This stage is very critique to understand the case situation in dept. While some
methods in the literature emphasize the identification of facts in the case, some
others emphasize the stakeholders’ opinions. However, both of them are equally
important in teacher education because teacher need to understand the detail of the
fact and to see the situation from multiple perspectives. In VOCABLE,
stakeholders’ opinions are given students in text format and one by one in order to
avoid meta-cognitive load. After that students revise their problem definitions based

on the analysis of stakeholders’ opinions. This step was presented in Figure 3-7.

Agiklama :Emel Sfretmen yasadifi bu soruna bir g8zim bulmak igin Mert den velisini okula gagirmasini istedi. Madar yardimeist All beyin odasinda,
Emel Sgretmen, Mert'in annesi ve Al bey bir gdrisme yaptilar. Yapilan bu gdriismeden bazi alintilara asagida yer verilmektedir. Resimlerinin Gzerlerine
klayarak, ilgili kigilerin gérglerini inceleyiniz.

Ali Bey
Olaym gestigi Filiz Hanim Emel Ogretmen
okulun Muodar Mertin annesi Bilgisayar Ogretmeni
Yardmas

i it

“Oncelikle ben hig bir Sfrenciye aynmecilik Gm esit muamele ediyorum. Gelir dizeyi ve akademik basans: ne

olursa olsun, her dgrenci benim gdzimde esittir. Baz frencilere ozel davranamam ben, dersimin siresi de yetmez buna. Mert'in bilgisayar
bir oldugu ancak bu birikimin daha gok oyun ve intemet kullanimiyla alakali oldugunu dasinGyorum. Aslinda ben

ders anlatirken daha gok &renci-merkezli bir yaklagim benimseyerek; Sfrencilere bilgiyl dofrudan vermek yerine, bilgiye kendilerinin ulagmalanm

saglamak istiyorum. Ancak Mert gerek ders dizenini bozarak gerekse sz almadan bu gabami i

Question 1.

Incelediginiz bakas acdan haklanda neler dig ?F ve noktalar var m? Bu noktalar nelerdir?

Question 2.

Incelediginiz bakay agdan olayda gegen problem(ler)i daha iyi anlamanizda katioda bulundu mu? Bulinduysa problem(ler)e yonelk yeni tesbitleriniz nelerdi?

BEE0

Sweandpess  Tamcripton  Withthe  Your previous
tonemtsteps  ofopivons  Video Agen responses

Figure 3-7 Identify the facts and perspectives of stakeholders
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3.9.2.3 Discuss your understanding with your friends

In order to complete their understanding, learners should know how other people
think about the case, because he or she might wrongly interpret something about the
cases. Web-based environments provide learners with an opportunity of online
discussion without restriction of time or setting. In this stage, it is asked students to
discuss their understanding and possible solutions. The third step of VOCABLE was

presented in Figure 3-8

Video Enhanced Online Case-based
Learning Environment

Aciklama : Bu asamada, 6mek olayla ilgili di ! \tonlarlaﬁlm‘ah;\tnslvapmmzmandnedx Bu ortam sizin kathmlanniz
bagiolaakb'kaqgmaqukalacakur\'ebvsonrahadmaowmaﬁkolzak Snl i asagida ki yazp "Send"
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Write your message here al
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IR
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Figure 3-8 Discuss your understanding with your friends
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3.9.2.4 ldentify expert solutions

With the help of web technologies, experts’ opinions and solutions can be conveyed
the learning environment easily. In this way, learners can use the benefits of
technology-enhanced scaffolding. Similar with the stakeholders’ opinions, experts’
opinions are conveyed in text format. This stage is very essential because in the next
step students are asked to propose solutions for the problems in the case. The fourth

step was presented in Figure 3-9

Video Enhanced Online Case-based
Learning Environment

Agiklama : Asapda bu olayla ilgh tecrubeli egitimcilerin gorugh yer verilmektedir . Bunlan dikkatlice okuyun ve farkh ¢6z0m Snerilerine odaklanm . Bir sonraki
admda sizden mimkitin okhgmcn cok sanda cozlln onerileri Gretmeniz istenecektir bu ylizden asa@da bunun igin aynlan alana hatirlatic: notlar dtgmeyi unutmaym.
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Emel olr!(menln Mert'e sinifta ki arkadaslanndan bilgi k da dnde oldugunu bildigini fakat arkadaslarinin eksik ydnleri ile dalga gegmenin
dogru olmadigin bireysel ol.nk goriigerek anl ivl olur. Daha sonra Emel &gretmen Mert'i sinif igerisinde kendisinde asistan
ohrak atamayabilir. Bu sayede arkadasl Mert yerde onlara yardimci olarak enerjisini pozitif ydnde kullanmis olur ve
problem ¢ikaran bir d§renci olmaktan ok faydah bir duruma geger. Bu davranis difer dgrencilere de ek olur ve sinif igerisinde yardimlasma

duygusu da gelistirilmis olur.”

"Emel Ggretmen Mert'e siniftaki diger ogrencilerden farki olarak odevier verebilir. Bu sayede Mert bu ddevleri yapmak ile mesgul olacak ve etrafina
ye vakit b .

Take Notes
Write your notes here :]

< i
Saveandpass  Tanscripon  Watchthe  Your previou

tonextsteps  ofopinions  Video Again responses

Figure 3-9 Identify expert solutions
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3.9.2.5 Generate a list of solutions

In this stage, learners make a list of the all possible solutions. Jonassen (1997) stated
that “an important strategy for the problem solver is to examine all of the possible
causes of the problem as well as the constraints” (p.80). In online settings,
throughout a week, students generate a solution list by adding their solution one by
one. The fifth step of VOCABLE was presented in Figure 3-10.

po = NS
Video Enhanced Online Case-based
Learning Environment

Generate a list of soluti

Agiklama : Bu agamada, sizden mumkin oldudunca ok sayida gozum yolu 6nermeniz beklenmektedir. Lutfen onerecediniz her bir g6ziman
ardindan "Add" butonuna tiklayiniz, béylece onerileriniz agadida siralanacaktir. Onerileriniz ca bir sonraki ag ya geg: siniz. Bir
onceki adimda tuttudunuz notlan gorantalemek igin agagidaki "Show my notes" butonunu kullanabilirsiniz.

Propose the first solution
Please write your solutions here (only one solution way) A

Edit Delete Databound
Edit Delete Databound
Edit Delete Databound
Edit Delete Databound
Edit Delete Databound
Edit Delete Databound
Edit Delete Databound
Edit Delete Databound
Edit Delete Databound
Edit Delete Databound

Bl &l

Saveandpass  Showmy
10 next steps notes Video Again  responses

Figure 3-10 Generate a list of solutions
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3.9.2.6 Discuss advantages and limitation of solutions

Discussing advantages and limitation of solutions which are proposed in former step
may not be possible to do in traditional settings because of the limited course hours.
However, in online environments it is possible .This stage is also very essential for
students to consider effectiveness of their solutions. Also in this step it is wanted
them to make a decision and chose the best three solutions. In professional life,
teachers frequently face such problems which have more than one solution but
teachers have to choose the most appropriate one criticizing its advantages and
limitations. This step of was presented in Figure 3-11.

Video Enhanced Online Case-based
Learning Environment

Aciklama : Bu bolumde, bir onceki agamada Grettiginiz gozumlerin avantajlanni ve sinwriihklanni yazmaniz ve en gugla gérdaguniz 3 ¢6zGm yolunu
segmeniz istenmektedir. Tablonun en altinda siralanan numaralan kullanarak gozumlerinizi teker teker goruntileyin ve "Edit" butonunu kullanarak her

bir g6z0m igin avantaj ve sinwhhklan ekley. Her bir degisikiigin ardindan "Update” butonuna basmayi unutmayiniz. Bu adimda yapacaginiz eklemeler
tamamianinca bir sonraki agamaya gecebilirsiniz.

Write Advantages and Limitations

User Databound
No Databound
Solution Databound
lof3 12

Advantages Databound
Limitations Databound

Edit

SqlDataSource - SqiDataSource2

Lo LI

Saveand pass  Watchthe  Your previous
to next steps  Video Again responses

Figure 3-11 Discuss advantages and limitation of solutions



3.9.2.7 Review and assess your friends’ solutions

Peer review is an important scaffolding strategy that has many benefits for both
evaluator and evaluated students. In online environments, it is very easy to make a
random matching and give some criteria students to evaluate each other in a flexible
setting. In this way, when students review their friends, they also review their
understanding. On the other hand, most of the time teacher educators may not give
feedbacks to crowded groups. With the help of this strategy, the feedback problem
can be solved. Sharma and Hannafin (2007) indicated that “support students’ efforts
to address learning needs and refine their understanding as well as strengthen faulty
assumptions or incomplete understanding” (p.43). Thus, in this step it is wanted
students to evaluate the solutions which are proposed by another student in the class.
In order to help and guide students, a rubric is provided (Appendix A). The step was
presented in Figure 3-12.
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Video Enhanced Online Case-based
Learning Environment

Aciklama : Bu bolumde, rastgele olarak sizin igin secimis bir arkadas 1 problem taniml onerdidi gozumler ve olumlu ve olumsuz etkileri
gosteriimekte ve bir butin halinde dederlendirmeniz istenmektedir. Yapmaniz gereken; arkaginizin problem tanimlamasini ,6nerdigi gézumleri ve
etkilerini dikkatlice okumak ve agadida size verilen dereceli puanlama anahtanm kullanarak objectif bir sekilde degerlendirme yapmak. Bu bélum g
kisimdan olugmaktadir, birinci kisimi tamamlayinca "Next® butonuyla sonraki kisimlara gecebilirsiniz. Ug kisimda tamalaninca kaydederek bir sonraki
adima gecebilirsiniz.

Your Friend's Problem Definition

[Definition]

Your Friend's Solution

Ditaboont Didsbiomd | Detsbomd

Databound Databound Databound Rubric for scoring Case Analyses (3 of 3)

1

E.Sonucu incelemek
1.0nerdigi ¢bziim yollannin olumlu ynlerini géz dniinde tutmak. m
- Onerdigi ¢6zGm yollannin olumiu yonlerine tam olarak agklar.(2)

- Onerdigi g6zuim yollannin olumlu yonlerine kismen agklar.(1)
- Onerdigi gozim yollannin olumlu ydnlerine deginmez.(0)

2.0nerdigi ¢dziim yoll. I Y ini goz d k _|2Puanv
- Onerdigi gdzum yoll; I yonlerine tam olarak agiklar.(2)
- Onerdigi ¢dzim y I yonlerine § agklar.(1)
- Onerdigi ¢dzim yoll; I yonl deginmez.(0)
3.“Sonucu incelemek” bashg altinda daha fazla degerlendi yapmak istiy sagidaki bos alani kull.
bilirsiniz.
Al

(&

Saveand pass  Watchthe  Your previous
tonextsteps  Video Again responses

Figure 3-12 Review and assess your friends’ solutions
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3.9.2.8 Analyze multiple sources

Before ending the case analysis and providing suggestions to the teacher in letter
format, preservice teachers utilize one more step on VOCABLE, the analysis of the
multiple sources. There are many studies on misbehaviors and classroom problems
in the literature and most of them online available. Article analysis should be very
helpful for students to clarify their understanding. Therefore, in this step, some key
concepts and the web addresses of the academic databases are provided students to
search related articles. Preservice teachers are responsible to analyze three related
articles and cite them in the next step. The eight step of the VOCABLE was
presented in Figure 3-13.

Video Enhanced Online Case-based
Learning Environment

Aciklama : Bua&ndaasa@dawuimmahxkehndmhlmxakddced«eguzmkddm oklmpacalnnok\mp[muSadﬁolxd(] verilen 6mek
olaydaki sorunu tanmlamak ve sorunu ¢ozmeye yomelk cevapl e i kted Rdaansv giniz kay bir sonraki admda
kullanacagnez icin litfen asagda sizin icin aynlan kisma not ediniz. Son olarak, L Ameri Psy ical A iation( APA )-(5.basim)yazm
kurallanna uygun oldugundan emin olunuz.

Tarama yapilacak anahtar kelimeler Tarama yapilacak arama motorlan

Misbehavior in the classroom TUBITAK - ARBIS YOK - TEZ
Sinef igi problem davramsslan - disiplin problemleri METU Library - Databases - EBSCO host
Students’ problem behaviors METU Library - Databases - ERIC
Behavioral management METU Library - Databases - PsyINFO

Reasons of misbehavior - source of misbehavi
Methods for dealing with misbehavior
Solutions of misbehavior

Take Notes

Save notes to continue later

BoED

Watchthe  Your previous
wnalaeps msgm Video Again  responses

Figure 3-13 Analyze multiple sources
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3.9.2.9 Write suggestions to the teacher

In this step, preservice teachers are asked to summarize their analysis and opinions
about the problem and solutions ways which should be developed and shaped during
the previous eight steps. Specifically, it is wanted each student to suppose that
herself/himself is an expert on classroom management issues and responsible to
write a letter to the teacher in the story. In this regard, students write a letter to the
teacher to help him. The last step of the VOCABLE was presented in Figure 3-14.

Aciklama : Tebrikler, adimlan baganyla gimdi son bir g¢ kaldi. Tom sdreg boyunca odrendiklerinizi bir 6nceki admda yaptiginiz
okulamalardan gikardiginiz alintilarla birlegtirerek olayda gegen 6gretmene yol gosterici nitelikte bir mektup hazirlamak.

Write Letter

Save to continue later

= e
Your

Sendmaland  Showmy  Watch the
Pass to survey notes Video Again  responses

Figure 3-14 Write suggestions to the teacher
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3.9.3 Scaffolding

Scaffolding is an essential component of the VOCABLE. Originally, scaffolding is
defined as a special interaction between adult and child (Sharma & Hannafin, 2007).
However, especially in online environments, scaffolding can be provided learners
through special application without help of a person. For example, prompt questions
can be used as a scaffolding technique. If a learning environment would not be
facilitated by an instructor, it can be needed to include variety of scaffoldings to
improve learners’ achievement, motivation, problem solving skills so on. Online
discussion and chat is becoming an indispensable part of online learning
environments. Recent studies showed that “online chats and discussions provide
opportunities for the students to share, discuss, and modify their case understanding
and to support each other in using that knowledge to solve case and classroom
problems” (Mitchem et al., 2008, p.332). It is not ignore that recently a special
interest has been given to scaffolding in online learning environments (Sharma &
Hannafin, 2007).

In this study, during the case analysis, the instructor did not facilitate the learning
environments directly so scaffolding strategies were highly important. In order to
develop most efficient technology based scaffoldings strategies to utilize in
VOCABLE, some of the most efficient traditional scaffolding methods (prompts,
discussion, peer review, etc.) were investigated. These traditional methods were
redesigned with the help of available online technologies considering the nature of
the case method. Sharma and Hannafin (2007) highlight the importance of
adaptation of scaffolding strategies as follows; “Scaffolds must be based on valid
learning principles and design strategies; approaches may be modified based on use
and perceptions of the tools” (p.33). In VOCABLE, the following technology-based

scaffolds were utilized;

e The question prompts
e Online discussion
e Specific feedback strategies

e Expert scaffolding
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In the literature, there is a general agreement on the effectiveness of meta-cognitive
prompts on learning (Papadopoulos et al., 2009). The question prompts “ guide and
facilitate the learning process offering both cognitive and meta-cognitive support to
students” (Ge, 2001). Through the nine steps of the VOCABLE, several question

prompts were used.

On the other hand, online discussion has been using as an effective technology-
based scaffold in online learning environments. Discussion is also highly
preferential in case-based learning environments. Therefore, in the third step of the
VOCABLE, online discussion took place. Moreover, in the further version of the
VOCABLE, peer feedbacks were provided for all students. It helped students to
complete their understanding and to revise their solutions.

Another important scaffolding strategy used in the VOCABLE was expert
scaffolding whereby “students could access multiple expert interpretations of a
single topic or expert views on various strategies for problem solving, and engage in
discussions with peers.”(Sharma & Hannafin, 2007, p.33). In this regard, three
experts’ opinions were provided for preservice teachers in the fifth step of the

VOCABLE.
3.9.4 Online Environment

Online environment was consisted of the method, cases and scaffolding systems. It
provides students to watch video cases and analyze them on the Internet. The online
system let students in a step by step procedure and facilitates learning with peer

discussions, prompt questions and with other scaffolding techniques.

The environment was developed in Microsoft .Net platform using ASP and C#
programming languages. The webpage was designed using several addition design
tools and the researcher applied basic web design principles which were color
harmony, suitability of fonts, consistency, balance, and integrity (Figure 3-15).The
website was available on WWW at http://www.case-based.net Students login with

their usernames and passwords and their all analysis kept on their personal accounts.

The system also kept logs and all detail about users’ actions on VOCABLE.
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http://www.case-based.net/

«to make real

Video Enhanced Online Case-based
Learning Environment

Classroom Management

What is VEOCBLE ? How does VEOCBLE work? Login to VEOCBLE
Authentic Cases
In ordLe': t(o cg:‘struct ! lo
more realistic and Sy N
authentic cases 3 L] -
main source will be

used.

Case Method

Initially, in 1870s, VEOCBLE consist of nine important steps
-; Harvard Law School
v began to use cases in which are (1) Define the proble (2)ldentify
education and... read e BackiL.
Look at Rubric

——
Video Enhanced Online Case-based
B Learning Environment

s Login to
VEOCBLE

Usemame
Password

Figure 3-15 The website of the VOCABLE
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CHAPTER IV

RESULTS

Because of the nature of the action research methodology, the first research question
that is mainly related to evolution and implementation of the case-based learning
environment was answered during the action cycles. On the other hand, the second
and third questions find their answers at the end of the action cycles. Therefore, the

result will be given in two parts.

In the first part, action cycles will be examined in a detailed way to understand each
cycle which consists of plan, act, observe and reflect phases. While in plan phase,
development process of the action plan will be explained, in action phase
implementation of this plan will be described and finally in observe and reflect

phase, the effect of the action will be examined.

In the second part of the result, second and third questions will be presented. These

research questions are as follows

e To which extent could VOCABLE be considered as substitution for actual
classroom practice?
e In what ways could the implementation of VOCABLE -contributes to

students’ motivation, confidence, study habits and problem solving abilities?
4.1 Action Cycles

In this study, to solve preservice teachers’ practice problem in classroom
management course three cycles were utilized. Each action cycle was presented

under the Plan, Act, and Observe and Reflect subtitles.
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4.1.1 Cycle 1

Because its being the first cycle, cyclel had the longest plan phase. It began at the
beginning of 2009-2010 Fall semester and it took about six month. During this

period, the followings were done.

e The practice implementations in teacher education were investigated
e The first version (1.0) of VOCABLE was developed
e The substructures of the case-stories were created

e about 300-minute video was recorded in real classroom environments

Although Plan phase was very long Act phase took only two weeks. Each week
students analyzed one case. During both weeks, the researcher and students had
some technical problems. Moreover, it was seen that some parts of the first version
of the VOCABLE did not work effectively and some steps and scaffolds needed
revisions. Therefore, at the end of the two week it was passed to observe and reflect
phase. At this phase the researcher gathered data and analyzed them. All phases will
be explained in dept.

4.1.1.1 Plan

In order to solve the practice problem of classroom management students, the
previous studies on teacher education and implementations all over the world were
investigated carefully. It was appeared that case-based method is one of the most
favorable and the most efficient strategy in that area. Furthermore, this method is
suitable to use more effectively with the help of technology. Therefore, the
researcher decided to design an online case-based learning environment. Design
process took about two month. The researcher used two main sources which are
former studies in the literature and IT specialists. IT specialists were colleagues of
the researcher and they had valuable experiences in terms of teaching and designing
learning environment. For example, peer evaluation, a strategy actively involves
students in learning process, suggested by one of them. Each part of the learning
environment (Method, Cases, Scaffolding systems, and Online environment) was

designed very carefully.

Development process took two months. The researcher investigated the related
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literature and developed the learning environment on .Net platform using ASPX and
C# programming languages (design and development process described in
Introduction Chapter in dept). Also several graphic and video editing programs were
utilized. Eventually, the first version (1.0) of online case-based learning
environment namely Video Enhanced Online Case-based Learning Environment
(VOCABLE) was created. Beginning of the 2009-2010 Fall semester, VOCABLE
1.0 was examined by the instructor of the classroom management course of ESE
students and it was decided to assign the last one hour of the course to practicing on

VOCABLE. In addition, it was decided to make this hour at computer room.
4.1.1.2 Act

Classroom Management course started with 32 students in 2009-2011 fall semester.
At the first meeting, the instructor introduced the researcher as the assistant
instructor of the course. The instructor explained the course’s contents and
requirements. He also introduced VOCABLE, online case-based environment they
will practice in. The students were third-year and they already had taken two
computer and information technology courses which were “Introduction to
information technologies and applications” and “Computer applications in
education”. Therefore, they were capable of using computer and basic applications
very well. Student’s computer ownership, computer usage per week and internet
usage per week categories were given in Table 4-1, Table 4-2, and Table 4-3

respectively.

Table 4-1 Computer ownership

Computer ownership Group
Notebook 25
Desktop 5
No 2
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Table 4-2 Computer usage per week

Hours Group
1-6 5)
7-12 5
13-24 9
More than 24 13
Table 4-3 Internet Usage per Week
Hours Group
1-6 3
7-12 8
13-24 8
More than 24 13

After the instructor finished introduction, the researcher asked the students to write

their expectations for such a learning environment in terms of the four main parts of

it. These are

e the characteristics that cases must have,

e the scaffoldings provided,
¢ the method followed ,and

e general design issues.
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The students wrote their expectations and the class took a break. After the break, the
class continued in computer room which consisted of 24 student computer and one
instructor computer and a projector. The computer room had been designed to
provide each student self-study on a computer but some students had to share the
same computer. In the computer room, the researcher explained VOCABLE and
gave an applied instruction to the students about how to use it. He showed how to
login, how to save and how to pass the next steps and how to utilize scaffoldings.
Some students asked questions about VOCABLE and usage of it. All instruction and
question-answer section were recorded via a video camera. Afterwards, the
researcher handed out usernames and passwords to the students that they need to
login VOCABLE. And students watched the first video cases together in the
computer room. After the researcher gave his communication information, the first
week class ended. It was asked students to follow the nine-step process and finish
the first week assignment of the VOCABLE before the next week class.

This class was the last hour of the day so after the class the students turned back to
their homes or dormitories. Several students tried to continue the steps but they had
problems mainly about connection to VOCABLE. Furthermore, they could not save
their writings when they use special characters like apostrophe because of a security
issue. At night, the researcher had many mails from the students who were suffering
from those problems and desiring those problems to be solved. Some problems
were solved but others had to wait until the next action cycle. Throughout the week,
only several students finished analysis of the first case and reached the ninth step.

Others had to give up due to the technical problems.

Next week, after two hour theoretical lessons, we met in the same computer room.
Firstly, the researcher made explanation about the problems and apologized for all
problems. He also provided some clues and temporary solutions to keep them away
from such problems. Then, the second video case was watched together. The
students were deeply affected from the dramatic situation of a student in the case
and they wanted to watch the video-case one more time. After the video-case
finished, a brief discussion about the case subject took place in classroom. Then,
some of them started to write their analysis. The others chose to star analysis in

their home or dormitory. At the end of the week, 30 students finished the
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assignment. Only two students did not hand in the assignment who also had not
attended the class that week.

4.1.1.3 Observe and Reflect

During the two weeks, the researcher observed that the version 1.0 of VOCABLE
had some major problems, some steps were not sufficient and the students needed
further scaffolds. Therefore, the researcher decided to deeply investigate the two
week application process and made revision on the VOCABLE. In course’s
schedule, the third week of the semester had been arranged for students to prepare
their presentations which would be given throughout the semester. Also there would
be no class at this week. The researcher planned to use this week for more data
collection, data analysis and revisions on the VOCABLE. The data sources used in

this action cycle were summarized below.

Expectation Questionnaire
This questionnaire was filled out by the 24 students who attended the first meeting.
The students answered four open ended questions which asked students’

expectations from an online case-based learning environment.

Focus Group Interviews

The researcher also conducted group interview with two groups. The researcher
made certain sampling depending on the analysis of expectation questionnaire that
classified the students in two groups called “high expected” and “low expected”.
The researcher chose four volunteers from each group. He especially preferred focus
group interview instead of individual interview because the issues that may not
come to mind in personnel interview, can be clarified with the help of other

participants’ explanations (Yildirim & Simsek, 2008).

Before conducting the group interviews, the researcher also conducted a pilot group
interview with six fourth-year preservice teachers form the same department. Each

group interview was about 50 minutes.

Evaluation Questionnaire
30 students who had finished the second case-analysis filled out evaluation survey
which consisted of 24 likert-type questions and 12 open-ended questions.
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Electronic Posts

During the two weeks, 42 emails were sent to the researcher by the students and one
email was sent to the researcher by the instructor. The students’ emails were mainly
about the problems they faced. The instructor’s email was about the students’

interests toward the VOCABLE.

Video Records of the Practice
The VOCABLE applications conducted at the computer room were recorded via

video camera. The video records were about 90 minutes.

VOCABLE Logs
The VOCABLE recorded students’ all writings and all actions. Especially their
solutions, discussions and mails were very essential for the study. There were 10-

page discussion, 13-page solution and 30 mails each of which generally took one

page.

The researcher completed group interviews in three days. At the same time
evaluation questionnaire was filled out by the students. Except the likert-type
questions, all data were qualitatively analyzed using Nvivo8 qualitative data analysis
tool. The analysis of the responses of the prospective teachers to open-ended
questions, the interview data, emails, and VOCABLE logs revealed twelve major
themes. Most of the steps of VOCABLE became a theme and the video case also
became a theme itself. Also students’ perceptions, group study vs. individual study
and feedback made up other themes. These themes and sub themes were
summarized in Table 4-4. The findings of each themes and sub themes were

presented under the related titles in depth.
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Table 4-4 Themes and sub themes

Main Themes Sub Themes

1. Case a) Authenticity
b) Video
c) Complexity
2. Steps a) Boring Step

b) Change Places
c) Redundant Step
d) The Most Efficient Step
e) Suggestion
3. Article a) Support
b) Suggestion
c) Access Problem

4. Stakeholders’ a) Support
perspectives b) Suggestion
5. Discussion a) Support

b) Suggestion
c) Discussion Type

6. Expert Solutions a) Support
b) Suggestion
7. Evaluation a) Support
b) Suggestion
c) Anxiety
8. Mail

9. Group Study vs. Individual Study
10. VOCABLE a) Given Instruction
b) System Problem
c) Web Design
d) Ease of Use
e) Previous Usage
f) Time Period
g) Explanation and Question

11. Perception

12. Feedback




4.1.1.3.1 Case

The cases were one of the most essential parts of VOCABLE. The researcher used
many sources to create case stories. Also the researcher used different tools to create
them video-based. Through the first action cycle two cases were analyzed by the
students. At the first case, a sixth-grade student’s (Mert) misbehaviors and the
experiences of his teacher and family were described. On the other hand the second
case described a teacher’s story (Ahmet teacher) who just finished military duty and

stared teaching.

The data analysis indicated that there were three subthemes under the case themes
which were authenticity, complexity and video. The findings would be given under
related subthemes.

4.1.1.3.1.1 Authenticity

The data analysis indicated that most of the students stated that the cases had been
authentic. As indicated in Figure 4-1, while 86% of students were agree that the
cases were authentic, 7% of students were partially agree and 7% of students were
disagree about authenticity of the cases. The analysis also indicated that there were
six main factors reported by preservice teachers making the cases more authentic
which were; commonness, different perspectives, emotion, experience, social facts

and video.
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Disagree
7%

Somewhat
Agree
7%

Strongly
Disagree
0%

Figure 4-1 Percentage of Students who found the cases authentic

The first factor which contributed to authenticity was commonness. As indicated in

Figure 4-2, 93% of students were agreed that the using cases were common, while

7% of students were partially agree.
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Somewhat Disagree Strongly
Agree 0% Disagree
7% 0%

Figure 4-2 Percentage of Students who found the cases common

Several students highlighted that cases’ being common was an important issue that
increase authenticity. For example one of the students considered the both cases and
stated

The cases were happening in real classroom setting and the events
which were likely to occur were used. For example, at the first case
considering Mert’s situation, we know that there could be such
students in almost every classroom. If we remember our school years,
certainly all of us had some friends like Mert. | mean, | think that the
cases are such as to be encountered at teaching profession. In
addition to that, as well as at the second case we had such teachers
who had similar behaviors with Ahmet teacher (AC12-74).

Some students also mentioned “Mert” and “Ahmet teacher” they said that “We are
sure that there are such students and such teachers at every school” (AC12-83).
Three students also said that they were hearing such events in daily life. One of them
expressed

Such cases could be faced by every teacher in daily life. Although |
have not experience such cases individually, it is possible to see such
cases in my environment or in the press (AC12-13).
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As indicated in Figure 4.2, while 86% of students were agree that the cases were
authentic, 7% of students were partially agree and 7% of students were disagree

about authenticity of the cases.

The analysis showed that the second factor effecting authenticity of the cases was
different perspectives. The cases did not only reflect the teachers’ perspectives and
feelings but also reflected the students’, their families’ and the school principals’
perspectives and feelings. Four of the students emphasized that showing the case

from different perspective increase authenticity. For example, one of them stated

The steps which express an opinion and involve conversation at the
second and fourth steps [stakeholders’ opinion and experts’ solution
steps] make the case very authentic (AC13-24).

The third factor reported as a main issue effecting authenticity was emotion. Several
students emphasized that seeing emotional behaviors of teacher and students in case
increase authenticity. It was important to present an event occurred at the second
week practice hour; as usual the researcher, instructor and the students watched the
video case together in computer room. The case was described the story of a teacher
who just finished military duty and an integrated student who had learning disability
and some psychological problems but the students did now the topic of the case and
the special situation of the student in case. All students watched the video-case
carefully. At the end of the video and they were shocked when they learned that the
student who was insulted by the teacher was integrated student and had learning
disability. They wanted to watch the video again. Five student mentioned this point
and they indicated that teachers’ being angry in second case contribute to
authenticity of the case. In this regard, one of the students stated “It [the case]
presents both the teacher’s and the student’s psychology so It is very authentic”
(AC14-92).

Moreover many of them wrote their opinions about this emotional point in

discussion form. For example one student wrote her opinions as follows

The reasons behind Ahmet teachers’ insulting words could be his
doing military service under difficult conditions or his personality but
whatever the reasons behind, it could not make his behaviors right.
Also teachers should not carry their personal life in classroom.
Whatever a teacher experienced in her private life, when entering
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classroom, leaving her problems as far as possible, she should focus
on students and behave well. As we read at the second step Ahmet
teacher saying that “it is normal shouting at students” also show that
he is not aware of the problem.

The fourth factor reported that increases the authenticity of cases was experience.
Ten of the students stated that having similar experience makes the cases more

authentic. One of them expressed,

The reason behind why | found the first case authentic was that |
encounter similar cases in my school years. | found the second case
authentic because of that | know the difficulties that patients and
disabled peoples have (AC15-02).

Another student also indicate

Those cases are common in Turkish education system and we are

seeing similar cases in our environment. Therefore, |1 had some friend

with mental deficiency in our school. | shared a class with such

students and | saw how teachers behave them. Those students did not

have to involve integrated student program, they could go to the

school without involving this program. Is not it, teacher. For

example, | had a friend who suffer from inflammatory  disease

when she child. She was coming to school with me like a normal

child. Therefore, cases’ being familiar make them authentic (AC15-

1).
The fifth important factor reported was social facts. The data analysis showed that
three students indicated that using social facts in cases contribute to authenticity.
Students mainly pointed out two social issues which were military duty and
integrated student concept. One of them stated that “The topics like military duty

make cases more authentic” (AC16-80). Another student underlined the social life

by saying

Primary reasons which make cases authentic are that those cases
reflect impressions from daily life and give place to integrated student
program of the Ministry of National Education (AC16-27).

The last factor reported as a main issue effecting authenticity was video. Several
students emphasized that cases’ being video-based was an important factor which
affected their authenticity. For example, one of the students expressed “Because of
the video which provide us to understand events by seeing them, | felt that as we are
inside the case and we experience it (AC18-74).”
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In the first step of VOCABLE, cases were presented by video-based but in further
steps when presenting stakeholders’ opinions and experts’ opinions, only people’s
shadows were showed with their text-based statements. In this regard, same student
made a suggestion by saying “Showing the videos of the peoples who take place
background of the story like school districts and parents could made cases more
authentic. ”(AC17-74).

As it was mentioned above, the students mostly indicated that the cases were
authentic and they stated six factors contributed to authentic but on the other hand
some students underlined three points which decrease authenticity of the cases.

These points were summarized as follows;

e The teacher in second cases just finished military duty and started teaching.

e The integrated student in second case had a little brother in the same class
and same grade.

e The teacher was not informed by the school directors that there was an

integrated student in the classroom.

In this regard one student stated “I think that the teacher must be informed about
such a student’s situation before enter the class. Therefore, this case was a bit
extreme” (AC11-90). Furthermore, the second group interview students discussed
this issue with each other. Below a part of this discussion took place.

Student2: The thing I thought not realistic is that teacher just return
from military. Really, it seen me not real, teacher’s saying “it was
very difficult to make military duty, you can never know”. It was seen
me not real. Everyone could make her military duty under difficult
conditions. This is not a matter for us. Anyone could say that “I did
my military duty”, when being encounter a problem. It was not
realistic. If there is such person, it is his mistake.

Student3: I guess there is. As if | encounter such people.

Student2: It seems me not real, maybe because of that I did not
encounter such a person.

Student3: Sometimes you could encounter [such people].This effect
their psychology and they say “I said you I just return military”. For
example, while such a person break his wife’s heard, you talk him but
he easily say “you can never know what I experienced. I just return
military. | am in solder mode. | am getting crazy when | see
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something disordered at home”. I think this situation is same with our
case. It is not far from reality with this aspect.

Student2: Does it affect his mind so much?

Student3: Certainly does because military duty is a very different
experience.

Student2: [ also could not understand the brothers’ being in same
classroom. It seems me fantastic.

Studentl: It could be. They could be same classroom to help disable
brother (AC11-0).

In the statement of student2, it can be understood that he thought that the teachers’
linking his military duty with his daily life decrease authenticity of the case. But
other interview students did not agree with him. Student2 also stated “There was a
problem child [a student in the first video]. He was turning around in a chair. It

seem to me that this video was recorded at break [not in class hour] ” (AC11-0).

Moreover, Student2 claimed that the video of the child who misbehave was recorded
at break. However, all videos used in cases were recorded during the class not at

break. In this way the researcher aimed to reflect real classroom setting.

In conclusion, almost all students found the cases authentic. Students emphasized
six main factors which contribute to authenticity which were commonness, different
perspectives, emotion, experience, social facts and video. On the other hand, using

some social issues in case was criticized by three students.

4.1.1.3.1.2 Complexity

The data analysis showed that another subtheme under the Case was Complexity.
Students generally agreed that the cases were not too complicated or too simple. As
seen in Figure 4-3, there was not any student found the cases too complicated while
only 10% of students were partially agree that the cases were too complicated. On
the other hand, 65% of students found the cases not too simple while 32% of
students were agree that the cases were too simple (Figure 4-4). Furthermore, 79%

of students found the cases exciting (Figure 4-5)
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Strongly Agree Agree
0% 0%

Figure 4-3 Percentage of Students who found the cases too complicated

Strongly Agree
0%

Figure 4-4 Percentage of Students who found the cases too simple
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Disagree 0%  Strongly
Disagree 0%

Somewhat
Agree 21% |

Figure 4-5 Percentage of Students who found the cases exciting

In this regard, one of the students explained his opinion about complexity of the
cases by saying “It was not a much hidden problem. You can understand at first
watch. | mean, generally | watched one times” (4C3-3). Another student also

expressed

The cases were comprehensible. If we focused on main problem, the
cases were clear. After involve the case, some different perspectives
could be appear. | mean cases were good (AC3-2).

In brief, complexity was shown an important issue of cases. Students were agreed
that the cases were comprehensible to the all students. No students stated that

cases were too complicated or too simple.

4.1.1.3.1.3 Video

The third and the last subtheme under the Case was Video. Cases’ being video-based
was remarkable for VOCABLE. Many of the students perceive it as a vital part of
the VOCABLE while some of them found the sound enough. The researcher
discussed this issue with the both interview group students. Below, some parts of

these discussions were given. At the first group;
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Studentl: Here, | think the videos make cases more authentic. For
example firstly | criticized that the images did not match exactly with
sounds why the images was used. We can understand if only sound
was given. But later | thought that more or less we can imagine [real
environments] with the help of videos and it give us a helpful view.

Student3: | think so

Student2: | think so because the student in the role of integrated
student was very good.

The researcher: He was a real integrated student.

Studentd:Moreover, there was another benefit to cases’ being video
that eventually we will go these environments so we need to observe
them in this respect being familiar and getting used to. | can imagine
what will happen [being a teacher] therefore better to watch [video].

Student2: | felled, in the second video case, that when we thought
about the school we will start teaching, we was imagining that all
conditions will be perfect.

Student4: Yes exactly.

Student2: Later I thought that “you will go such a school, what you
are expecting, even it can be worse”.

Studentl : I thought so.

Student4: Exactly, even it [video cases] woke me up too. | know we
will meet them. Actually it provide experience.

Studentl: | was good. I think it can be very simple if only sound was
used.

Student4: Everyone maybe imagined different things.

Studentl: if the video was not exists, probably we find less problems.
In this way very easy to imagine something. It is very effective that
hearing and seeing at the same time. (AC21-0)

In the second group;

Student2: oh! 1 thought that if the cases were audible instead of
video-based they did the same job.

Studentl: Yes, | agree

Student2: The videos did not worked
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Studentl: No, if the cases were audible, no one can follow that
careful. At least give our attention to watching. But, as you know he
said, cases could have done without video.

Student2: If they were theatric, it would be more realistic. If they like
drama it would be better.

The researcher: Or, you say the videos would not be. Only sound?

Student2: No I do not say the videos would not be. | say the videos
should be exactly same

It is important to emphasize that Student2 in the first group stated that when she
imagine the school and the classrooms where she will start teaching, she think that
everything about classrooms, equipment and teaching materials will be almost
perfect or smooth. However, after watching the video cases, now she realized the
real situation and she said that “I woke up; I guess I will go such a school” (AC21-
0). The other students in the first interview group agreed with her. Furthermore a

student indicated

Conveying cases video-based and scripts’ being provided at the same
time was one of the things | like the most. Moreover, the music which
is using to take attention was very nice. The voice of the person who
was telling the story was clear and fluent speech. I like to hear that
voice. (AC21-74)

Another issue related with the video was about its technical aspect. The researcher
talked this aspect with second group interview students. In brief, creating the videos
the researcher used a documentary technique. In this regard, about 300 minutes
videos were recorded in real classroom settings and the researcher edited and
montage these video records depend on the case scenarios. However, one of the
students in this group argued that using this documentary technique did not work
and the videos were useless. Furthermore, he stated that the videos must be created
scenario-based like a drama. The teacher and the students took place in case should

make role depend on this scenario.
4.1.1.3.2 Stakeholders’ Perspectives

At the second step of the VOCABLE, the stakeholders’ opinions were given
students to comprehend the detail of the case and see the situation from multiple
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perspectives. The stakeholders in the first case were one school principal, mother of
the student who had misbehaviors and the teacher. On the other hand, the
stakeholders in the second case were the school principal, father of the integrated
student and the teacher. The data analysis indicated that there were two subthemes

under the Stakeholders’ perspectives which were Support and Suggestion.

4.1.1.3.2.1 Support

Overall the students agreed that providing stakeholders’ opinions was helpful in
terms of examining cases and creating solutions. For example, one of the students

stated

Stakeholders’ opinions help us to understand the problem in the case.
| can see something in the case but | can also miss some details. For
example | can know what school principle and parents do with the
help of stakeholders’ opinions. For example, in the second case |
noticed the perspectives of school principals and background of the
problem (DS1-3).

Moreover, results of the evaluation questionnaire revealed 27 (97%) of the students
agree that it is helpful (Figure 4-6). Only one students was somewhat agree, while

there was no student disagree that stakeholders’ opinions is helpful.

83



Strongly
Somewhat Disagree 0% pjsagree 0%

Figure 4-6 Helpfulness of the Stakeholder’s opinions

Furthermore, the students in the first interview group underlined the importance of

the stakeholders’ opinions by saying

Student3: Stakeholders’ opinions were helpful considering that when
you think the problem is something else, you can find the actual
problem

Student2: There was a statement in the first case that was very
interesting and critique. Without this statement, the case was not
completed.

Studentl: I could not relate the problem with Mert’s family before
having stakeholders’ opinions.

Student3: Yes, | am too.

Studentl: It is helpful in terms of having different perspectives that
we don’t know before. When I watch the video case at the first time |
thought that Mert was wrong then | followed steps as | am there and |
found several problems.
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4.1.1.3.2.2 Suggestion

As it was mention above, in both case stakeholders were choose from school
principals, parents, the teachers and the students in the center of the case. However
two pre-service teachers in the first interview group indicated that we also want to
see the opinion of an ordinary student from the same class. One of them stated “I
think that in Stakeholder’s opinions step, opinion of a student in same class should
be placed. So we can learn how this event affects them and what his/her opinion is”
(DS2-1)

4.1.1.3.3 Discussion

Discussion was the third step of the VOCABLE. The discussion board was similar
with message board. When a student writes his/her messages, it is added to the top
of the message list and the other students in third step can see and reply it. The data
analysis indicated that there were three subthemes under the discussion which were

Support, Suggestion and Discussion type.

4.1.1.3.3.1 Support

In discussion step, it was supposed students to share their ideas and discuss the
issues in the case via discussion board. However, the analysis of the VOCABLE
logs showed that in this step almost all students, writing their own ideas about case,
passed the next step immediately. There was not a discussion atmosphere. It was
indicated that only a few students mention shortly previous messages. For example

one of them stated

| understand that we will be good teachers. | agree with you. My
friends, I think the only problem is that the teacher Ahmet. He must
not take such a course and there is a lack of emotion in his behaviors.
(W2D-17)
Furthermore the students had some suspicions about the usefulness of the
discussion. As indicated in Figure 4.8, while 61% of students were agree that it is
helpful, 32% of students were partially agree and 7% of students were disagree
about usefulness of the discussion environment. Some students stated that it was
helpful while some others stated not. Below some examples was given from both

groups.
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| think that online discussion was not so effective because when |
reach this step I met a friends’ opinion only and | write a comment
for him. I wanted to see more people’s opinions. Therefore this step
should be revised to provide everyone to see each other’s opinions at
the same time. Thus, I think, it will be more effective. (ED1-74)

The discussion environment did not meet my expectation exactly,
because we could not discussed [subjects] but still it was useful as it
was this. (ED1-24)

The same things were written in discussion board after a while. Read
more does not end. So, | can obviously say that it did not contribute
me. Only | thought that what I can write something different. But
someone else said that it contribute me greatly namely it can be
change but it did contribute me. (ED1-0)

Moreover, the students reported two main barriers about why they could not
use discussion board effectively. Firstly, it was indicated the students did not
want to wait at the third step to discuss the issue rather they wanted to pass
the next step to save time. For example, one of the students stated

| had to pass to the next step immediately after writing my opinion
because of time limitation. But seeing friends’ writings was helpful in
terms of analyzing cases. (ED1-83)

Another student also indicated “Discussion was not very useful because of
that | concerned about time. Rather than discussing, | had to pass next step

writing my opinion. (ED1-73)”.

Secondly, the results showed that the students rarely attend same steps at the same

time. It was seen that they could not meet at the third step at the same time to make

discussion. Several students emphasized that point. The expressions of two of them

were as follows.

Conducting online discussion with friends is depend on that
everyone’s being online at the same time or waiting [in this step]. 1
did not attend discussions but I read their [friends’] ideas about the
case, it was very useful. (ED1-24)

If only several people, not much, can attend discussion at the same
time, it became enough to hold a discussion. But, while the people
who reach this step later can see lots of opinions, the people who
reach this step earlier can only see a few opinions. (ED1-00)
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4.1.1.3.3.2 Suggestion

The students made some suggestions about discussion environment. Most of them
wanted a more flexible discussion environment. Especially they wanted to reach to
discussion board at all steps. In this regard, one of the teachers stated “Tartismanin
vapildigr adima istedigimiz zaman erismek giizel olurdu. Sadece o anki durum
analizi degil de tiim hepsinin tartisma alanina bir erisim saglanmali”’(ED2-06). Also

another student indicated

Regarding online discussion, we could not see the comments and
opinions written after we pass to the next step therefore returning this
step could be useful in terms of getting others’ ideas. (ED2-52)

On the other hand, two students offered that the discussion should take place in the

first step so everyone could attend. One of them stated

If there will be such a discussion, we should made firstly while
everyone is in the computer room and everyone is online. If we did
create such a discussion environment it could be very good but now
we only read and we felt that | need to write one or two sentence.
Because its open to everyone. They was repeated themselves. There
was only a few different opinions. Firstly | read 3-5 persons’ opinions
then | though it is okey if | write something like these. It did not
contribute me, not. (ED2-0)

Furthermore, this suggestion was discussed with the first interview group members.

The dialogue was as follows

Studentl: | wonder whether we took the discussion first. If the people
have difficulty to identify the problem analyzing the case, we need
really need dialogue, as if there. If there will be in the beginning and
we discussed first like “I saw this problem what did you see”. if then
we analyze case, maybe it would be more useful.

Student2: Yes, it would be better.

Student4: It could be face to face instead of online discussion.
Everyone meet at that moment. So discussion can be done at that
moment.

Studentl: I think it can be on VOCABLE. For example, | already
thought the case about military duty. If someone said before | come to
expert opinion “there is such a situation with teacher before coming
expert opinion be careful about that”, I can consider lots of thing
about this case.
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Student2: So, it can be that we are only watching case in computer
room not much. This hour is not so meaningful therefore it can be
better to conduct discussion in this hour after watching case.

Studentl: Yeah, okay we can do it on the computer. After we watch
the video, instead of speaking there we should write our comments.
Everyone would write instead of saying what they think. But later we
could not return this step. Is not it?

Student2: so would not help. (ED2-00)

4.1.1.3.3.3 Discussion type

The researcher asked the students what type of discussion environment could be best
to involve in discussion. Almost half of the students preferred to discuss cases on a
synchronous environment. They asserted that instant messaging could be more

dynamic and easy to share opinions. For example one of the students stated

I think synchronous messaging would be more efficient because case
will be discussing and provided solution will be remembered easily. |
believe that discussion in the heat of the moment let us to see the
points we don’t realize before. (ED3-39)

Another student indicated

| think the most effective form of discussion environment media
should be the real-time messaging because comments will reach more
people at the same time and different interpretations that may arise
also. Everyone be able to learn their friends’ thoughts about the
event. At the same time many of his friends could be make comments
to his ideas easily. (ED3-74)

On the other hand, some of the students preferred to discuss cases on an
asynchronous environment. These students emphasized that asynchronous
environment provide them to think on messages longer and deeper than synchronous
environment. Moreover, they indicated that if many students involve at the same
time, there could be some confusion on synchronous environment or there could not
be any people to discuss cases. One of the students expressed “In asynchronous
environment, we can share our ideas more easily and as long as we want” (ED3-
92).
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Another student also stated

Forum and e-mail-like would be more appropriate. Because of this
there is a week to do homework. While some of us are doing first
days, others are doing last days. It is not possible that everyone is
online at the same time. (ED3-36)

Furthermore, several students mentioned the advantages of the both environment

synchronous and asynchronous

| think the most effective discussion environment is real-time
messaging because instant communications are more effective in
terms of just going to reach people. However, the current discussion
step was highly effective because we can reach more detail views of
more people there. (ED3-73)

In addition to these findings, one student indicated that voice call could be more
effective and efficient to share ideas instead of text messaging. She wanted such an

environment by saying

I think synchronous messaging is the best. All in all, everything we
made on VOCABLE would be limited to written words. | think people
can express themselves better orally. Also writing could be tiresome.
| think this communication would be more effective and efficient in
the classroom. (ED3-02)

4.1.1.3.4 Expert Solution

At the fourth step of VOCABLE, different expert solutions were given students to
enhance and enrich their solutions. Three different experts’ opinions were presented
in both cases. These experts were chose from the teachers or psychological
counselors had more than five year experiences. The data analysis indicated that
there were two subthemes under the expert solution which were Support and

Suggestion.

4.1.1.3.4.1 Support
Students generally stated that providing experts’ solutions were guiding them to find
out new solutions and confirm their own solutions. Results of the evaluation
questionnaire supported their statements. 96% of the students agreed that experts’

solutions are helpful while only 4% of the students disagreed (Figure 4-7). One
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student indicated that “...presenting the views of experts’ solutions is very useful in
terms of improve our solution ways” (FE1-52). Another student stated

In addition, I've never met a situation. I mean | did not know what to
do in the class so my solutions would be very different than the
solutions offered by experts. They are baked in teaching profession.
They are 7-8 year experienced teachers or school principals. They
have great experience. They are solving cases considering different
aspect but 1 am. | realized that | am thinking student centered not
teacher centered. (FE1-3)

Furthermore, some students emphasize that different experts’ solutions were
focusing different points. For example while one expert was more moderate, another
could be disciplined so, it makes solutions more valuable. In this regard, one student

expressed

Sometimes a school principle is talking in principle speech. He/she
supports teachers against parents. In addition, there is some other
one behaves justly. He/she speak considering all stakeholders;
student, family and principles. (FE1-3b)

Somewhat Disagree Strongly
Agree 4% Disagree
0% { 0%

Figure 4-7 Percentage of Students who found experts' solutions helpful
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4.1.1.3.4.2 Suggestion

Several students underlined two issues. Firstly they wanted more experts and more
solutions. Secondly they implied that experts should be more qualified and solutions
should be more complex than they already thoughts. One of them stated “experts’
opinion step may be more useful if more detailed”. (FE2-19) Also another student

indicated

Sometimes | think expert opinion become very simple. In general,
teachers’ opinions are given but | believe that there is a need to be
addressed the opinions of a pedagogue and psychologist with them.
(FE1-80)

4.1.1.3.5 Peer Evaluation

Another important step that distinguishes VOCABLE from traditional case-based
method was peer evaluation. At the seventh step (Review and assess your friends
solutions), it was supposed students to evaluate each other’s problem definitions and
solutions. For the both cases, students randomly assigned and each students graded
another one through the instrumentally of the evaluation rubric. The data analysis
indicated that there were three subthemes under the expert solution which were

Support, Suggestion and Anxiety.

4.1.1.3.5.1 Support

At first glance, the result of the evaluation questionnaire indicated some problems
with peer evaluation. As shown in Figure 4-8, while 44% of students were agree that
it is helpful, 33% of students were partially agree and 23% of students were disagree

about usefulness of peer evaluation.

However, during the interviews, only three students mention that why peer
evaluation is not helpful or essential for case analysis. For example one of them
stated

Peer evaluation did not help produce the solution; we see only its
more detailed written by someone else. Maybe It will change depend
on the case. In addition to, while evaluating you can see what he or
she wrote. You say “mm he wrote such and such”. Otherwise, there
is nothing I have encountered a very different interpretation in that
part. Or | did not see a very special thing in rubric. (GE1-2)
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Strongly
Disagree
4%

Figure 4-8 Percentage of Students who found the peer evaluation helpful

4.1.1.3.5.2 Anxiety

At both cases, the identification of students was hidden on VOCABLE. It means that
students did not know who they evaluated. Also they did not know that they were
evaluated by whom. Therefore while evaluating their friends, students were
generally comfortable expect two students who were worry about this issue. One of

them stated

I think grading others’ doings in the seventh step is not good. After
all we are not experts. We are only candidates in this regard. As such,
it can be injustices. | mean, supposing that a friend find a really good
point in the case and provide a really good solution for this point but
because | look the case from a different point (maybe my point of
view is wrong) | can considered that my friend’s analysis and
solutions are worthless. Thus, evaluating him I can be unfair. (GE3-
36).
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The other student expressed

| am very afraid of peer evaluation. Will know who evaluate it? | tell
you openly I am giving very low grades. Both people | evaluated were
very bad. Their writings were fabricated. | do not like therefore |
gave low. (GE3-0)

4.1.1.3.5.3 Suggestion

Three students offered two revisions. Firstly, one of them wanted to make evaluation
only by writing feedbacks not scoring. At the past two week students gave score
their friends on a scale of 1 to 5. Secondly, the other two students wanted to learn
their scores because VOCABLE did not allow them to know what they got. One of
them stated “I am very curious about my score but I do not wonder who evaluate
me. Could we know our scores?” (GE2-0).Actually during two week applications
some other students also asked researcher about their scores. However no one knew

what score had.
4.1.1.3.6 Article

The eighth step of VOCABLE was multiple source analysis. The sources mainly
referred to academic articles. At this step, web addresses of the some main research
databases and critique keywords were given students. It was supposed them to carry
out a research with the help of these keywords and specified three articles. In this
step, also it was asked them to read the articles and take some notes to be able to use
them in the next step while writing mail. The data analysis indicated that there were
three subthemes under the expert solution which were Support, Suggestion and

Access problem.

4.1.1.3.6.1 Support

Unlike the other steps, most of the students were disagree that the eighth step,
multiple source analysis, was useful. As indicated in Figure 4-9, 25% of students
were strongly disagreed and 32% of students were disagreed that it is helpful. On the
other hand 14% of students were agreed and 29% of them were partially agreed
about usefulness of article analysis. Some students explicitly stated that this step was

not useful and it was waste of time. One of them expressed
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I think the eighth step have not any function. I think we should pass
the ninth step directly. Article analysis is really waste of time. We are
already getting experts’ opinions. 1 think seeking article is
meaningless any more. (AC1-15)

Strongly Agree
3%

Figure 4-9 Percentage of Students who found the multible source analysis helpful

In this regard, students highlighted two controversial points that makes this step
inefficient or redundant. Firstly, they stated that the step took too much time. For
instance, one student stated

Analyzing three articles in the eighth step is too much because we
already reading course book in order to do this assignment. If we did
previous steps properly, it takes too much time. Then finding and
reading three articles take also much time. Not something that cannot
be done but we just do not have only this course and we have
something else from courses. Some of us have part time jobs.
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Therefore, we could not have so much time for this assignment and
analysis become sloppy.Or | will have to give up other course
assignments.(AC1-36)

Another student described her feelings when she came to the eighth step by saying

This system is well created in terms of many aspect. The steps are
pragmatic and comprehensive. As | said earlier, the only step | had
difficulty is the eighth step. I think it take too much time redundantly.
I am very enjoying up to the eighth step but when I reach there |
postpone doing the assignment constantly. (AC1-09)

Secondly, students indicated that the articles they found were too general. In

addition they were not directly related with the cases. One student stated

In addition, we are gaining more general information from the
articles. They are related with classroom management issues but they
could not give the answer of what should we do exactly. Maybe it
could be more useful if you submit some related articles. (CA1-07)

Another student also highlighted the same point

If the articles are given from you [the researcher], we can clearly
establish the connection between the articles and the case and we can
improve our solution ways. Because of that, we could not reach the
related articles with the current case. (CA1-26)

On the other hand, a few students indicated that article analysis was useful in terms
of considering and understanding cases. Also, one student expressed that “the eighth

step was useful in terms of acquiring scientific knowledge” (AC1-3)

4.1.1.3.6.2 Access problem

Many students stated that at both weeks they had problems to find related articles
with cases. Those problems could be categorized under two headlines. Firstly,
students indicated that they cannot access full articles in their homes. They can only
reached abstracts. For example one student stated

There is one more thing about that out of METU campuses while we
search article, generally we can reach only abstracts. Rarely, we
reach their full texts. I am already have problems about searching
article. (AC3-2)

Secondly, the most common problem was that it took long time to find three closely

related articles inside thousands of papers. Some keywords were already given to
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students but they said that these keywords were not helpful. One student stated

| have problems about article search. I don’t say to run away from
articles but finding related article with the case is very difficult and
waste of time. Indeed, if you are insistent on article issue, you should
give use specific articles. | think it can be more meaningful in this
way. Because of that, otherwise finding 3 related articles is very
difficult. (AC3-13)

This issue was also discussed by second group interview students.

Student 2: We have access problem to articles. Even if we find related
articles, it is needed to find out related parts inside the articles. Take
too much time.

Student4: There is one more thing that the given keywords are too
general.

Student2: Yes, too general

Student4: um | am looking that even if | find related articles, they are
related with general classroom management issues like our course
book. But ,on the other hand, | have a specific case to deal with.

Student3: | could find article except one in library page.

Student4: For example, in the last case the teach was responsible for
the events. However, the articles did not mention this issue. They
were related more general classroom issues.

Student2: | can find only one sentence about the teacher yelling.
There is only one sentence in a whole article. (AC3-0)

In the statements of the students, it can be understood that they spent long time to
reach related articles. Moreover, it was difficult for them to find out associated parts

in articles.

4.1.1.3.6.3 Suggestion

The analysis indicated that three practical suggestions were made by most of the

students. These were;

e One article should be analyzed instead of three.
e The keywords should be more specific not general.
o Related articles should be given by the instructor. It should not be supposed

students to search articles.
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Several students emphasized that analyzing three articles took too much time and
decrease their motivation for further steps. They preferred to be responsible only one

article in order to read and analyze deeply. One of the students stated;

The articles could be useful for use but I think three articles are too
much to analyze. Also these articles make boring this enjoyable
system. Unfortunately, I never want to reach the eighth step.
Therefore, | think the number of article we responsible to read should
be one. (CA2-99)

Moreover a student indicated

Analyzing three articles is really too much. The only problem is not to

read them but also giving citation was very difficult for me. Maybe |

wander from the subject while trying to give citations. (AC2-24)
Secondly, several students ask the researcher to make keywords more specific. They
expressed that they had difficulties while searching articles with the given keywords.
For example one student underlined this point by saying “I had difficulty while
searching sources especially about the second case. Maybe if the keywords are

changed, it can be more useful for us. ”(4C2-73).

Another student also stated his point of view about this issue by saying

For multiple source analysis, it can be given more related keywords
with the current case. Available keywords are too general. While
searching, it was very difficult to find related article. (AC2-92).

Finally, students suggested that related articles should be given by the instructor.
Because students had difficulties while searching related articles, they wanted to be
given several related articles without searching anything. This suggestion was
discussed with the first interview group members. The following excerpts were

taken from the students’ statements.

Student2: If a specific article related with the case is given, it take our
attention and to be helpful.

Student4: Exactly.

Student2: We would do it readily. I completed the first steps in two
day but I waited in the eighth step for days. In this step almost every
day I signed in and because | could find something I signed out. The
last day toward morning | finished this step.It was something that at
the last step.
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Studentl: I think it is really good in terms of drive us to make
research. However, it is really take too much time. Finding article is
really waste of time. Instead of that | can read one more article. You
can read 10- page-article easily in this time.

Student4: In addition, because reading article is helpful for us, | do
not think it become boring for use. However, while searching, hours
and hours are spent. And you think that “I also need time to read
them”. It decreases your motivation and concentration.

Studentl: Moreover, the articles | found are too general not specific
to our cases. But I found an article related with Ahmet teacher’s case.
It was related with the common mistakes made by novice
teachers.Okay, there are related articles generally but maybe I could
not find them. (AC2-0)

Furthermore, one student from the same interview group suggested that anyone who
find a related article may share its links with whole class via discussion form. Other

students in the group approved his suggestion.
4.1.1.3.7 Malil

The last step of VOCABLE was writing a mail to the teacher faces the problems in
case. It was asked students to write a mail that represent their case analysis, problem
definitions and solutions. It was wanted them to assume that they were experts and
guiding the teacher in case. The result of the evaluation questionnaire indicated that
50% of students were agree that writing mail is helpful, while 36% of students were
partially agree and 14% of students were disagree about usefulness of writing mail
(Figure 4-10). Mostly students stated that writing mail was helpful. However, some
students also underlined that sometimes writing mail could be just a duplication not

more. One of them stated

| already stated that the ninth step is repetition of all others. Because
we do not face something new in this step, | did not enjoy while doing.
(HM-24).

In addition, the second interview group discussed helpfulness of the ninth step and
duplication issue. In this regard, the following excerpts were taken from the

students’ statements;

Student3: I liked writing mail.
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Student2: Actual, in the beginning when 1 start to writing mail | said
“oh god I will write same things” but after write I thought that I have
built my mind in this way. | considered all things.

Student3: | think writing mail is good.

Studentl: Then, I thought so maybe because definition and solution
were repeated three times. The first solution writing should be
removed others can be.

Student4: Because of being like repetition, | think it is not very
effective. Also being start mail with such sentences “Oh you must
such and such” make me stressful. (HM-0).

Strongly
Disagree

Figure 4-10 Percentage of Students who found the mail helpful

On the other hand, several students liked writing mail. One of them expressed the

value of this step for him by saying “... writing mail is like to summarize whole
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things, I liked that ” (BS3-02).
4.1.1.3.8 Steps

The nine-step structure was another most essential part of VOCABLE. The
researcher analyzed several case-based and problem-based methods to decide these
steps. The data analysis indicated that there were five subthemes under the steps
which were boring steps, redundant steps, the most efficient step, steps’ place and

suggestions

4.1.1.3.8.1 Boring steps

The data analysis showed that approximately half of the students considered the
eighth step (Analyze multiple source) was boring. At this step, it was asked students
to search related articles and analyzed three of them to refer some parts in their
mails. Generally students did not like article analysis mostly because they had
difficulties to find related articles. Also they considered that reading three articles
for one case was too much and it took too much time. In this regard, one student
stated “Avrticle analysis was really boring. It was like torture. However, if there was
a specific article, maybe it was not so boring” (BS1-92). Another student also said
“Reading three articles bothered me. Because of that I think reading three articles

was too much and it was very difficult to find related articles” (BS1-26).

Moreover, one student from the first interview group emphasized that during the last
two semesters they had been given several article analysis assignments in different

classes so they were fed up with analyzing article. She said

| was really bored. Oh god article! It is need to make extensive
research otherwise you find a few articles. Furthermore, as | said
before the cases are specific issues but articles we found are more
general. Therefore we have to repeat same things. The last semester
we got several article assignment and we are bored giving citations.
(BS1-4).
The ninth step, writing mail, was also considered boring by the students. Several
students stated that this step was summary of the all others and it was waste of time.
One of them indicated “... writing mail was boring. | think writing mail is only

repetition of consideration of all writings not anymore. ”’(BS1-80).
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Similarly, another student stated that “The ninth step is repetition of the other eight
steps. There are no more events there. Therefore | did not enjoy conducting this
step.” (BS1-24).

Furthermore, several students stated that the seventh step (Review and assess your
friends solutions) was boring. They underlined that the rubric which was used to
assess problem definitions and solutions was long and evaluating another one was

boring. One of the students expressed

| do not like to grade my friends. Instead of this, we can read their
writings and we can write short comments for them. I think it would
be less boring. (BS1-99).

In this regard, one student indicated that it was good to see the friends’ writings
[problem definitions and solutions] but we should not evaluate them. Another

student indicated

| was bored in peer evaluation step. Even, | should say that | did not
read all writings. Both useful and enjoyable to read someone else's
point of view about the case but assessing depend on the rubric that
was too long was little boring. (BS1-07)

4.1.1.3.8.2 Redundant Step

The researcher asked students is there any step that they consider redundant or not
useful. While some student stated that all steps were original and helpful, others
underlined some crucial issues. Five students emphasized the ninth step. For

example, one of them stated that this step was a repetition of the all steps by saying

I think writing mail is a bit redundant. After defining problems and
proposing solutions writing mail is seen to me repetition. If this step
is to reading article, we can shortly summarize the article instead of
writing mail.(BS3-07)
In addition, four students stated that the eighth step was not time-efficient and
useful. One student expressed “The eighth step is redundant, | think. We are already
reading related parts of the course book.”(BS3-83). It was also important to
highlight that one student stated that there was a repetition during the nine steps in
terms of writing problem definitions and solutions. He said that “In the fifth and

sixth steps we are listing the solutions we developed in the first fourth steps. In this
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steps, we write again.”(BS3-36)

4.1.1.3.8.3 The most efficient step

The researcher also asked students which steps were the most efficient for them.
Almost all steps were called by students but especially the first six steps were

emphasized. These steps were;

1) Define the problem

2) Identify the facts and perspectives of stakeholders
3) Discuss your understanding with your friends

4) ldentify expert solutions

5) Generate a list of solutions

6) Discuss advantages and limitation of solutions and specify three of them

In this regard, one student stated

First and foremost should be the first and second steps, and | think
that these steps are efficient. In order to define problems, discover
different perspectives and provide solutions, both steps are essential.
Also I realized that the fourth step, experts’ opinions, has a very
important role in terms of analyzing the events. | think that providing
advantages and disadvantaged in the six step is very efficient because
it provide me to think on cases more comprehensively and it help me
to see cases from multiple perspectives. Moreover, in the eighth step
the articles | read provide me a scientific perspective. It was one of
the very efficient steps. Lastly, the mail written to the teacher has the
characteristic of a summary therefore | think it was effective. (BS4-
74).

Another student underlined the first six steps by saying

| think especially the 1, 2, 3, 4, 5 and 6 steps were effective because
these steps are helpful in terms of defining problem and developing
solutions. (BS4-52)

Furthermore, while some students attached special importance to the fourth step
(expert solutions), some others strongly emphasized the fifth and sixth steps which
were generating solutions and writing advantages and limitation. In this regard, one
student indicated ““I think the most effective step is experts’ opinion step because in

order to complete other steps successfully this step has a critique role.” (BS4-73).

This issue also discussed with the second interview-group students
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Student3: | think the most effective step is the step which advantages
and disadvantages written in.

Researcher: Why?

Student3: While we write the solution we also make self-criticism and
we write advantages. So there we realize what we do.

Student2: “I wrote this solution but does it work” we can see that
clearly there. It is like making a test. We can see from both side
benefit and harm while we write advantages and limitations. For
example | wrote a solution | thought it was perfect then | wrote
limitations and | considered teacher. | realized that it is not so good.

Student3: | said earlier that Ahmet teacher have personality disorder
but when | wrote limitations | realized that it is his characteristics his
nature what could you do.

Studentl: | agree with my friends (BS4-0)

4.1.1.3.8.4 Steps’ place

The data analysis presented that most of the student stated that there was no step
which need to change place. Moreover some of them indicated that all steps were
exactly correct order. One student expressed

| think the steps are ordered very well. As it should be. It is quite

logically constructed. | thought carefully that if I would, how | can

order but | understand that it is not possible a different such logical

order. (BS2-74).
On the other hand, three suggestions on order of the steps were made by several
students. Firstly, two students proposed change to the fourth and fifth steps’ places.
In other words, they wanted to write their solutions before see expert solutions. One
of the students stated “It should be more appropriate that if experts’ opinions come
after we proposed our solutions. Because of that almost same solutions were

proposed.” (BS2-17).
In addition, she explained why she wanted to this change by saying

You know it is said that in the experts’ opinion step ‘“read them and
think more about them” but there is no different solution. You already
thought similar things. Moreover you [instructor] have difficulty to
understand the solutions are proposed by his/him self or copied
experts’ opinions. Also if mail will exist, we can use experts’ opinion
there instead of using solution step. (BS2-17).
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Secondly, two students also wanted to have the discussion at the beginning or at the
end of the case. It could be possible that changing the third step with the first step or

the last one. One of the students stated

| think the discussion step should be at the end. Because of that we
are responding comments and we want to share with all friends but
because it is not possible to return this step we could not see what
they write for our comments. (BS2-36)

Lastly, one student proposed a change related with the eighth step, article analysis.
She indicated that this step should be ahead so it could be easy to come up with and

so no one had time management problem anymore.

4.1.1.3.8.5 Suggestions

In conclusion, two suggestions about steps were made by students. The first one was
related with the second question on the first step. At this step it was asked students
their problem definitions and solutions. However, at further steps, again it was
wanted them to write their solution in detail way. One student stated that instead of
answering this question at the first step, we may consider another question related

with the missing part of the case or our previous experiences. She expressed

Steps’ order is quite “‘fluent” but I did not understand one thing that
although it did ask the missing parts of the story and our personal
experiences in any step, why it take place in rubric. If it would be a
criterion in rubric, instead of asking our solution after problem
definition in the first step, I think it should ask that “Have you ever
experienced such cases” and “Do you think there is something
missing in the case” (BS52-80).

Furthermore, she explained details of such a question and why it could be helpful by

saying

While defining the problem, | need something that forces us to search

and find out missing parts in the case. Also it should let us to examine

events in detail and create connection with our personal experiences.

(BS52-80)
The second suggestion was related with navigation between steps. VOCABLE
provided students only one way navigation. Students could not return previous steps.
One student from the first interview group underlined this issue and she suggested

two-way navigation. Her suggestion discussed as follows
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Student4: It should be that we can turn back to the previous steps
because | accidently passed the next step while | was conducting my
analysis finely and we will evaluate with our writings.

Studentl: But I think it may not be so good if we can return. Because
of that for example you want to see all problems but you may not see
all of them depend on your mode. You can change later after taking
experts’ opinions. | think you should not change at the beginning in
order to see this progress. At least it should not be in the first step if it
will be between other steps.

Student4: Actually, | thought that issue. | also think that yes we
should see the progress; the effect of experts’ opinion etc. However,
because of small mistakes when | adding solutions | clicked the next
button, and so I could not complied this step properly. I don’t
understand how it happened but it made me really sad.(PTRS-8)

In the statements of the students, it can be understood that Student 4 want to be able
to turn back when she mistakenly pass to the next step. However, they were worried
about that two-way navigation is open to abuse and it may overshadow their

learning progress.
4.1.1.3.9 Group Study vs. Individual

One of the critique decisions about case-based instruction was that cases are
analyzed by group or individual. VOCABLE was designed to provide students
analyze cases individually. The researcher asked students which one they prefer. The
data analysis indicated that students mainly preferred individual study. Some
students underlined disadvantages and limitations of group study in terms of time
efficiency, personal development and quality of case analysis. In this regard, one

student stated

| think it is better to discover something on our own therefore group
studies that we are doing often can be depressing sometimes. In such
a system, actually group study can be restricted. | mean it may
prevent someone to discover something. If there is one very good in
problem analysis and helping you constantly, it may cause a
permanent disorder and you could be a good problem solver ever.
(1G-1)

On the other hand, some possible advantages of the group study were discussed by
the second interview group students. In this regard, the following excerpts were

taken from the interview records.
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Student2: In group study, group members can help each other but
there [VOCABLE] individual study is better. Everyone is writing
his/her ideas. I think it is better.

Student3: Actually group study also can be good. It may increase
proposed solutions. | also increase quality of solutions because
instead of one person, 5-6 people focus on cases and think different
aspects of it. Therefore group study can be better.

Student2: Moreover the nine-step process is really long. if group
study is conducted, it is needed more time and it cause waste of
energy. For example, if | complete nine-step in four hours
individually, doing with group study takes my day.

Student3: gathering group members is difficult

Studentl: I do not like. No Actually I don’t know them [other
students]

Researcher: You do not have to know them in online environment
Studentl: Yeah, | mean we need to come together.

In the statements of the students, it can be understood that Student3 considered the
significant effect of group study on quality of case analysis however she also
pointed out difficulty of doing effective group study. Student2 also underlined the

difficult of working together with group members at the same time.
4.1.1.3.10 Feedback

During two week students did not get any feedback on their performance. Actually,
their analyses were evaluated by their peers but VOCABLE did not show any
feedback or score. The data analysis showed that students were not sure that their
analyses were certainly correct. Therefore, they wanted to get feedback to see
missing part of their solutions. Students made several suggestions about this issue.
In this regard, one student indicated that the best solutions can be shown at the end
of the case analysis so we can decide that our own solutions were correct or not.
Another student underlined the need to open up a discussion on their solutions by

saying

| want to propose something that | found problems and developed
solution in the first. I thought that Emel teacher was wrong in that
case because she did not manage classroom properly. But | do not
know | am right or not. We should discuss it. I mean | can find the
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problems and solutions but I don’t know I am on track or not. We
should talk about the previous case with you every week. (LF-1).

It is important to emphasize that the common point in all suggestion was related
with that students want to reach someplace or gain something at the end of the case
analysis. However, results showed that students felt empty-handed at both weeks.

One student pointed out this issue by saying

| wonder that we are analyzing cases and writing something but what
happens at the end. | did not understand that. The questions were
good, but you know what's going on. We did not get any feedback.
Just we anlyzed cases and write our thoughts. (LF-0)

This issue was discussed with second group interview students in depth. Following

excerpts were taken from the interview records.

Studentl: As | said earlier we need to get something [feedback]. I
mean we writing but what happened. There should be a response, a
feedback that improves our motivation.

Student3: | think the x teachers method was very helpful the last year.
She really mortifies us. She deeply investigated my paper and gave
several detail suggestions. By this means, you can take your work
little further next time.

Student2: Sir, should we that after we submit the mail in the ninth
step you read and give us feedback?

Studentl: how many people we are! There are 33 people!

Researcher: Only short feedbacks like “good job” can be given for
33 mails every week. It would not be very satisfied. What about peer
feedback, would it helpful? What do you think about that?

Student3: Actually | have a suggestion but it may be headache
[matter] for us. I mean, the mail we write should be sent each other
to evaluate them.

Student2: Instead of evaluation of definitions and solutions with
rubric it should be.

Studentl: Yes, evaluation would be conducted at the end.
Student3: Yes, at the end, mails should be evaluated.
Student2: Sir, Rubric should be used. Only mails should be evaluated.

Researcher: Mails should be evaluated in the light of a scale. We
need a criteria is not it?
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Student3: Yes, it is a whole document.

Researcher: Okay, if you finished all steps and your mail are
evaluated by your friend, will you want to see the feedbacks.

Student2: | think we do.
Student3: Yes.
Studentl: Yes of course, | mean | do.

Student3: There will be a grade. Is not it? If there would be a grade,
it become more interesting.

Student2: If there is a grade, they definitely look.

Student3: If there is a grade, it looks absolutely. I guarantee it. Even
if they don 't look feedbacks, they look the grade absolutely.

Student2: Sir we look. There is very labor. (LF-0)

In the statements of the students, it can be understood that students wanted to
evaluate their peers at the end of the nine steps. Moreover they underlined that
instead of solutions, mails could be evaluated so that their feeling that writing mail

was just a repetitive task could be changed.
4.1.1.3.11 Perceptions

Because students began to use VOCABLE two weeks ago and they only analyzed
two cases, it was not asked them specifically at this cycle what their perceptions
toward VOCABLE. However many students stated their opinions via group
interviews and open-ended questions. Also, during two-week implementation they
expressed their ideas verbally. While all of the students clearly stated that they
liked using VOCABLE, each student underlined specific issues related with
VOCABLE. For example, one of them summarized her feeling about VOCABLE
with two sentences by saying “I like this website [VOCABLE] very much. It is
wonderful to gain so much experience as cheaply. Thank you ”. (KP-19).

She also underlined another issue that VOCABLE provided them to make practice

on common cases teachers encountered. She stated

The course we took includes so much theoretical information but we
don’t know what we would do, if we face such cases as a teacher.,
Actually, in our daily life we meet such student like Mert, in the first
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case. Even sometimes we behave like Mert. This case was very
common. Every teacher probably face such a case. On the other
hand, when we consider the second case, in our country in one of
three families there is a person with mental deficiency or learning
disability. And it is very common to be disable student almost every
class. Therefore, it was important to highlight this issue specifically
what we should do when we faced such a student. (KP-19.

Similarly, another student indicated

| think that it was very helpful. Even we begin to talk about this class
in our meeting with friends. Nowadays, | start to teaching in a
training center and we speak to friends that“After we take this class,
everything would be clear, we would better teachers”. We started to
bring us these comments obviously. (KP-19)

In addition, two students expressed that her expectations about classroom

management course met through VOCABLE. One of them indicated

Sir | really wonder about classroom management course because |
am very curious about this teaching profession course specially about
what would happen. | thought that if I learn well enough in that
course, it can be a good teacher. Therefore, I become very happy
when | meet VOCABLE. It helped me a lot. (KP-2).

Furthermore, it was another important point to emphasize that after first meeting of
the VOCABLE the instructor wrote an email to the researcher and He said students
are courageous about the implementation, several students visited my office and
they asked about course books they wanted to read book and start immediately case
analysis on VOCABLE.

4.1.1.3.12 VOCABLE

Up to this point, the focus was mainly on individual components of learning
environment. At this part, more general subjects about learning environment would
be presented. Considering two-week implementation, students emphasized some
main issues about VOCABLE. These issues were categorized under seven titles
which were given instruction, previous usage, web design, ease of use, explanation

and question, time period, and system problem.

4.1.1.3.12.1 Given instruction

At the first meeting, the researcher had given whole class applied instruction on how
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to use VOCABLE. It was asked them whether this instruction was sufficient or not.
The data analysis showed that no one reported that had difficulty to use VOCABLE.
Also it was observed that during implementation hours of class in computer room,
any student did not have difficulty while using VOCABLE.

4.1.1.3.12.2 Previous usage

It was asked students that have they ever used similar online learning environment
or not. The students were third-year but they did not take any courses which provide
online learning opportunities. Only they stated that some online quizzes were

utilized in physics course.

4.1.1.3.12.3 Ease of use

As it was mentioned earlier, the researcher observed that during the implementation
hours of in computer room, any student did not have difficulty while using
VOCABLE. Also it was asked students that VOCABLE was easy to use or not. All
students attend group interviews stated that it was so easy to use VOCABLE.
Moreover, 89% of students agreed that the functions of the buttons were easily
comprehendible (Figure 4-11) and 82% of students agreed that the buttons were

easily accessible (Figure 4-12).
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Disagree Strongly
Disagree
0%

Somewhat Agree (30,
11%

Figure 4-11 Percentage of Students who found the buttons easily comprehendible

Disagree Strongly Disagree
0% 0%

Figure 4-12 Percentage of Students who found the buttons easily accessible
111



4.1.1.3.12.4 Web design

VOCABLE was a web-based environment. Therefore webpage design issues had
particular importance. Designing VOCABLE the researcher applied basic web
design principles which were color harmony, suitability of fonts, consistency,
balance, and integrity. While the researcher asked students opinions about overall
web design through group interviews, on the other hand each of the design
principles was asked whole class through the instrumentality of evaluation
questionnaire. The student attend group interview stated that web design of

VOCABLE was clear, simple and nice. One student expressed

It [the website of VOCABLE] is simple and clear. | think it is not
needed a flamboyant thing. | think so because we are not children.
There is no need to have something extra that attracted our attention.
(Jv3-4)

In addition, as seen in Figure 4-13, all students agreed that the colors’ being used

were in harmony. Also 97% of students found text fonts suitable (Figure 4-14).

Somewhat Disagree  strongly
Agree 0% Disagree
0% 0%

Figure 4-13 Percentage of Students who found the colors is in harmony
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SomewhatDisagree Strongly
Agree 0% Disagree
3% 0%

Figure 4-14 Percentage of Students who found the fonts suitable

Furthermore, 61% of students agreed that the places of the components such as
button or explanation in webpages were consisted while %32 of students were
somewhat agree and 7% of students disagreed (Figure 4-15). On the other hand, as
seen in Figure 4-16, only 21% of students agreed that the components had balance
on webpages while half of the students disagreed that the components had balance.
Lastly it was asked students that the webpages had artistic integrity or not. 68 %of
students agreed that webpages had integrity while 21% of students were somewhat
agree and 11% of students disagreed (Figure 4-17).
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Disagree Strongly
7% Disagree
0%

Figure 4-15 Percentage of students who found the place of the components

consistent

Strongly Agree
7%

Figure 4-16 Percentage of Students who found the components had balance
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Strongly
Disagree
0%

Figure 4-17 Percentage of Students who found the webpages had integrity

4.1.1.3.12.5 Explanation and question

All steps of VOCABLE had some explanation and question for students. While the
explanations guided students, it was wanted student to answer the questions. The
data analysis indicated that all students attend group interview found explanations
and questions enough and clear. One of them indicated that his favorite in
VOCABLE was questions’ being clear. Also one of them stated

Explanations and questions are very good. In the first meeting you
introduced what we do but it is easily forgotten. Therefore, the
explanations were very helpful. 1 understand what | should do
whereby these explanations. (JV7-4)

Furthermore, as seen in Figure 4-18, 83% of students agreed that the explanations
were clear and comprehensible while only 7% of students disagreed. Similarly, 83%
of students agreed that the questions were clear and comprehensible while only 7%
of students disagreed (Figure 4-19).
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Somewhat 7% Disagree
Agree 0%
4% E N

Figure 4-18 Percentage of Students who found the explanations clear and

comprehensible

Disagree Strongly
Somewhat 7% Disagree
Agree 1 0%

4%

Figure 4-19 Percentage of Students who found the questions clear and
comprehensible
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4.1.1.3.12.6 Time period

One week period was given students to analysis a case through nine steps. It was
asked students that the time was enough to complete the steps or not. Except one
student, all of the students stated that given time were enough to complete case

analysis. For example one student expressed

According to me a week was enough. | do not think this poses a
problem to assess the events in terms of understand and analyze
cases. However if there is an error on the system, time period may be
a problem. I usually completed case analysis in 2 or 3 days leisurely.
So | found given time adequate. (JV6-74)

On the other hand, several students underlined that time could be enough when the
exams start. Because students would have to had time to study for exams so one

week could not be enough. In this regard one student stated

Considering that we are at the beginning of the semester given time is
quite sufficient. However later periods of the semester a week may not
be inadequate because of the density of other courses. | can say that
at least for the moment, 1 am enjoying conducting case analysis but
later time the funny part stay in the background. (JV6-24)

Three students also underlined that it was difficult to read three articles in dept in
one week. Also they stated that the time might not be enough after exams start. In
shortly, students did not have time problem but they thought that they may

encounter time problem in the future because of the exams and three articles.

4.1.1.3.12.7 System problem

VOCABLE was developed by the researcher and tests were conducted with six
users. The current students made a wide application at first. Therefore it was
possible them to encounter some system problems at the first week. It was happed
that almost all students had connection and timeout problem. These problems were
occurred when the most of the students try to login VOCABLE at the same time.
Also they had timeout problem that students became logoff 1-2 minute and they
have to login again Therefore they could not save their writing. In this regard, one

student stated

| had a problem while passing to the next step. | had to constantly re-
login to the system. This also led me to write again and again all my
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writings, because | often forgot to save what | have written elsewhere.
(IV2-74)
Some students also send email to the researcher about this issue. One of them
wanted a key from the researcher by saying

Hello Sir,

It is “B” from classroom management class. | can move very slowly
on case-based.net. | am facing server errors in almost all steps and |
have to re-login. It takes too much time. Do you have a solution or
suggestion for this?

Thank you in advance. Sincerely. (ELP)

The researcher offer these students a temporary solution that firstly write their
analysis on a text document on your computer, after finish writings copy and paste
them on VOCABLE and save immediately. This solved their problems in a certain
extend.

On the other hand, they could not save their writings when they use special
characters like apostrophe because of a security issue. When students wrote such
special characters in input boxes, VOCABLE worked as it recognize a hacker attack
and broke the task. Several students send emails to the researcher about this

problem. For example one student indicated

Hello Sir,

It is “M”. I am conducting case analysis and now I am in the fifth
step but when I click on the “add” button, it does not add. I am
hawing the following warning “Server Error in "/VOCABLE'
Application. Description: An application error occurred on the
server. The current custom error settings for this application prevent
the details of the application error from being viewed remotely (for
security reasons)”’. What should I do? (ESCP)

The researchers send an email to whole classes and warned them about this issue
and he suggested not using special characters. This temporary solution helped them

to be able to save their writings.
4.1.2 Cycle 2
After the first cycle was completed Cycle2 was immediately started. Firstly, at the
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Plan stage, the researcher developed a plan depend on the result of the data analysis
of the first cycle and made revisions on VOCABLE depend on the results. Then,
Act stage was started and it took six weeks. Each week students analyzed one case
on VOCABLE. At the end of the six weeks, the last phase, Observe and Reflect, was
conducted. At this stage, data was gathered through interviews, questionnaire and
documents. Then the data was analyzed qualitatively. All phases will be explained in

dept.
4.1.2.1 Plan

As it was mentioned earlier, at the end of the first cycle the data gathered through
the expectation questionnaire, group interviews, e-mails, video records, VOCABLE
logs and the evaluation questionnaire were analyzed. Results were discussed with
the instructor and it was decided to make some changes in the steps and scaffoldings

of VOCABLE. The following revisions were conducted,
4.1.2.1.1 The second question at the first Step (Define the Problem)

Results indicated that several students highlighted that there was a reputations
trough the nine steps in terms of writing solution of the problem. During the two
week implementation on VOCABLE, students started to write their solutions by
answering the second question at the first step and they continued to write their
answers at the fourth step in depth. Therefore, mostly students indicated that they
were boring to answer the same question and it was early to provide solution at the
first step. On the other hand, one student stated that instead of answering this
question at the first step, it could be asked another question related with the missing
part of the case or related previous experiences. Specifically, she stated that “while
defining the problem, | need something that forces us to search and find out missing

parts in the case.” (BRC).

Overall, it was decided that this step, the first step, is especially for the problem
definition and a question that would provide deep understanding about the case
should be more applicable and effective. The current question (What can be done to
solve those problem(s) and how the solutions can be applied?) was changed. The
question become that “Do you think are there something missing in the case and

how could the case be continued?”
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4.1.2.1.2 The third step (Discuss your understanding with your friends)

The third step was designed for students to discuss their understanding with their
friends. After completed the first two steps, students could involve discussion and
share their ideas until they pass to the next step. However, in practice, it worked to a
certain extend. When they reach this step, mostly students read the previous
messages, wrote their ideas about the case and passed to the next step immediately.
They did not wait at this step to involve a discussion. Therefore, there was not a
discussion environment.  On the other hand, results indicated that most of the
students (61% of students) were agree that it was helpful. Furthermore, results also
showed that they gave two reasons why they did not use the discussion environment
appropriately. Firstly, the students did not want to wait at the third step to discuss
the issue rather they wanted to pass the next step to save time. Secondly, the
students rarely attend same steps at the same time so they could not meet at the third
step at the same time to make discussion.

In order to overcome both issues some students suggested a more flexible discussion
environment. Especially they wanted to reach to the discussion board at all steps.
Therefore, it was decided to remove the third step from the nine-steps-chain and
gave a link from every steps to students easily reach the discussion environment.
Thus, it would be possible for all students to shear their ideas wherever steps they

are.
4.1.2.1.3 The eight step (Analyze multiple source)

At the eighth step of VOCABLE, it was supposed students to conduct multiple
source analysis. Specifically, web addresses of the some main research databases
and critique keywords were given students and it was supposed them to carry out a
research with the help of these keywords and specified three articles to refer them in
the next step while writing mail. This step aimed for students to give an academic
view about the case, however, results indicated that unlike the other steps, most of
the students (57%) were disagree that this step was useful. Results also showed that
approximately half of the students considered that the eighth step was boring. This is
because students had difficulties to find related articles and they considered that

reading three articles for one case took too much time and decrease their motivation
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for further steps. Briefly, students made following three suggestions for this step

e One article should be analyzed instead of three in order to read and analyze
deeply.
e The given keywords should be more specific not general.

e Related articles should be given by the instructor.

This suggestion was discussed by the researcher and the instructor and it was
decided combine this step with the next one, write your suggestions to the teacher
Also students would be responsible to read and refer one related article or the
related chapter of the book that the instructor followed at the course. Also, it was
decided that, at the first class, the researcher would give students a short instruction
about how to search an article and which ways could be follow to find related

articles with the case topic.
4.1.2.1.4 The seventh step (Review and assess your friends solutions)

At the seventh step of VOCABLE (Review and assess your friends solutions), it was
supposed students to evaluate each other’s problem definitions and solutions written
through the first six step. Also, at this step, students randomly assigned to each
students graded another one through the instrumentally of the evaluation rubric. The
first cycle experiment showed that it should be made three major changes in peer
evaluation. Firstly, at the current version of VOCABLE, a student was only giving a
score to each other on a scale of 1 to 5. However, they also wanted to evaluate each
other by writing feedbacks. At the same time, secondly, they strongly wanted to gain
a feedback at the end of the case analysis. They wanted to know they succeed or not
but they could see what they get. During the interview some students especially
indicated that they feel at the end of the nine-step process that they must have
something for feedback otherwise they feel case analysis is not completed or it could
not reach a place. In other word, students felt empty-handed at the end of the first
two weeks. This issue was discussed with second group interview students in depth.
Then, the researcher discussed the suggestion that offered during the interview with
the instructor and it was decided change the sequence of the steps and what
evaluated is. Thus, it was planned to conduct evaluation step after ninth step

completed (mails’ being written) and students would evaluate each other’s mails.
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Also it would ask students to write their comments besides giving score.
Furthermore, thirdly, one more step (Revise your suggestion) added to nine-step
method to show students what they gained and how their mails evaluated. Then it

would possible them to revise and re-submit their mails on this step.

Being completed all necessary revisions were took about one week. The system
problems were solved and the method and scaffolds were revised as Figure
4-20.Thus, the new version (2.0) of the VOCABLE became ready to use. The
researcher planned to start VOCABLE applications immediately. Also, in this cycle,
it was planned that students analyze six cases before passing observe and reflect

stage.

Define the
problem
Identify the facts
and perspectives
of stakeholders
Revise your
suggestions

Identify
some
expert
solutions
Review and
asses your
friends Discuss your
solutions understand-
ing with your

friends Generate a list of

solutions

Write your
suggestions to
the teacher Discuss
advantages and
limitation of
solutions

Figure 4-20 The second version of the method
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4.1.2.2 Act

After the revisions completed, the class meet in the computer room, the researcher
explained the modifications made on VOCABLE. He clarified the new structure of
the peer evaluation and wanted students to be fair and merciful while evaluating
their friends’ mails. Also, he warned them to write proper explanations for their
friends. Moreover, the researcher gave a short instruction about how academic
databases can be used to find related articles with the CM topics. Then, the students
login the VOCABLE with the same username and password and begin to analyses
the third case. When they see the new version of the VOCABLE which was shaped
depend on their feedbacks, they were satisfied. All students were easily adapted to
the new version of the VOCABLE. Throughout the week, they completed the
analysis of the case without having a problem. As it was mentioned above, the
researcher had planned that after 4 cases analyzed it will pass to the next stage,
observe and reflect, however during the four weeks there were not any major
problem so two more case analysis was conducted before passing the next stage.
Also, it was important to emphasize that the last weeks, some students did not attend
the practice our in computer room while they attended the regular class. The
researcher asked them the reason behind it. They said that VOCABLE provide them
a flexibility they did not need to attend the practice hour because they can reach and
analysis cases whenever they want during a week. It showed that students got the

idea about online learning.

Briefly, in this cycle, six cases were analyzed by the students and, at first glance, it
was seen that all steps worked effectively except the discussion board. Also
students reported some minor problems on VOCABLE. In order to make a close
observation and to investigate to which extend VOCABLE helped students in terms
of gaining experience in an authentic environment, the act stage was finished and the

next stage was started.
4.1.2.3 Observe and Reflect

During the six weeks, there was not a big problem about VOCABLE but the
students wanted some minor revisions. Moreover the researcher observed that

discussion board was not used effectively. Therefore, the researcher decided to make
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a deep investigation using multiple data sources. These sources were summarized

below.
Individual Interviews

In this cycle, individual interviews were conducted with seven students. The
researcher used criterion sampling method to choose participant inside volunteers.
The participants were chose depending on their performance on case analysis. The
researcher graded all students’ mails written at the end of the case analysis during
the six week. He classified the students in two groups called “high achievement” and
“low achievement” depends on their grades. Four students were chose from each
group. One student from “low achievement” group could not be participated because
of her health problems therefore the interviews were made with seven participants.

Each interview took about 40 minutes.
Evaluation Questionnaire

Evaluation questionnaire was an online questionnaire consisted of five parts and 16
open-ended questions. The questions were prepared in parallel with the interview
questions. They were mainly related with the changes made after the first cycle, the
method, and the students’ learning experience on VOCABLE. All of the 32 students
filled out the evaluation questionnaire on VOCABLE after they finished the case

analysis in sixth week of the second cycle.
Video Records of the Practice

The VOCABLE applications which were conducted at the computer room were

recorded via video camera. The video records were about 240 minutes.
VOCABLE logs

The VOCABLE kept the students’ all writings and all actions. Especially their mails
and discussions were very essential for the second cycle. There were about 24-page

discussion, and 180 mails each of which took about one page.
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Electronic Posts

During the six weeks, 30 emails were sent to the researcher by the students. The
subjects of the emails were various. While some students wanted to learn their
password because they forgot, some others reported a problem they faced. Also one

student wrote an email to express her appreciation for VOCABLE applications.

The researcher completed the all interviews in a week. At the same time evaluation
questionnaire was filled out by the students on VOCABLE. Interview and video
records were transcribed and all data were qualitatively analyzed using Nvivo8
qualitative data analysis tool. The analysis revealed ten major themes. These themes
and sub themes were summarized in Table 4-5. Below, the findings for each themes

and sub themes were presented under related titles in depth.
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Table 4-5 Themes and subthemes

Main Themes Sub Themes

1. Case a) Authenticity
b) Complexity
2. Discussion a) Change
b) Usage
c) Support
d) Discussion Type
e) Talking out of Discussion
Board
3. Multiple source analysis
4. Peer Evaluation 1. Change
2. Support and Usage
3. Rubric
5. Stakeholders’ perspectives
6. Experts’ Solutions
7. Mail
8. Explanations and Questions
9. Steps a) Redundant Step

b) Boring Step
c) Steps’ Places
d) The Most Efficient Step

10. Suggestions

4.1.2.3.1 Case

Through the second action cycle six more cases were analyzed by the students. The

topics of the cases were classroom life, teacher expectations, preventing problems,
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coping with problems effectively, motivation, and student interaction. Similar to the
first cycle data analysis results, in this cycle, the data analysis indicated that there
were two subthemes under the case themes which were authenticity and complexity.

The findings would be given under related subthemes.

4.1.2.3.1.1 Authenticity

As it was mentioned earlier, in the first action cycle, the most of the students found
both cases authentic. Correspondingly, in the second cycle, students stated that the
cases had been authentic. They emphasized that stakeholders’ opinions made the

cases more authentic. One student expressed

Because events were happen in school, principles’ opinions and
friends’ opinions was supporting the reality of case. Probably it
would have been incomplete without them. If we only observed the
events in class to analyze cases and provide solutions, it would be
deficient. There, other people were also consulted and their views
were took. | think it increase reality. (DC1-KRD)

Another factor reported by students affecting the authenticity as of the cases was
commonness. Several students indicated that cases’ being common was an important

issue that increases authenticity. One student said

All of them [cases] have already taken in real class environment. And
we are also accustomed to such events in primary education. You
know we are accustomed to such events in our environment our
friends, and side-class. Therefore, | found that is so realistic. (DC3-
ZLH.

On the other hand, from the beginning of the study pre-service teachers watched
eight video cases describe different stories but some parts of the videos were same.
Therefore, they saw a same student or teacher in two or three case. The videos were
not unique. In this regard, several students indicated that using same or similar

videos decreased the authenticity of the case. For example one of the stated

Towards the last weeks, because the same images of the classes were
used, the feeling has changes. In the first weeks, while every image
was new, we strongly felt that the cases and class environments are
real. (DC2-GKH)

Actually, all students realized that videos were not unique to the cases but while

some students accepted this documentary approach, some other wanted that scenes’
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exactly being match with the telling story.

4.1.2.3.1.2 Complexity

The data analysis showed that the second subtheme under the case was Complexity.
Students generally agreed that the cases were not too complicated or too simple. For

example one student stated

| think the cases were not too complex or too easy. There was only
one complex case that was about motivation. It was not clear. | was
waiting an event but not. Actually | thought what I can write. When
the case was that an event experienced by a teacher or a student, |
could analyze it more easily. (DC4-MRV)

In the statement of the student which is similar with some others’, it can be
understood that cases’ being a bit complex force them to think about cases more
deeply. On the other hand, extreme complexity can prevent students from generating

solutions.
4.1.2.3.2 Discussion

In the first version of the VOCABLE, discussion was the third step but in practice
this step did not worked effectively. Therefore, in the light of the data analysis
results of the first action cycle, the third step was removed from the nine-steps-chain
and a link was given from all steps. Thus, in the second action cycle, students easily
reached the discussion environment and they sheared their ideas wherever steps they
were. In this cycle, it was asked students about the change and the usage of the
discussion. The data analysis indicated that there were three subthemes under the
discussion which were Change, Usage, Support, Discussion Type, and Talking out

of Discussion Board.

4.1.2.3.2.1 Change

As it was mentioned above, it was made a major change on the discussion step. The
discussion board was expanded trough the steps. Results showed that all students
were satisfied with this change. They stated that by this change they can have their
friends’ ideas and contribute them which step they are. In this regard, one student

indicated
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I think it was good last changes. If the friends typed their views, |
began to read them in order to getting the ideas. There were some
points in previous steps | wanted to write about but I might forget it.
Now it is better to reach from all steps.(JD2-13)

Another student also stated

This method is better because everyone cannot always be online
simultaneously. So, we have the opportunity to see friends’ points of.
In addition information can be shared from all steps not up to a
certain step. Therefore, it is very meaningful that every step is open to
communication. (JD2-92)

In the statement of the both student, it can be understand that discussion
environment became more flexible and the access problems were solved by this
change. So, it was pleasant for students to communicate with their friend during the

case analysis.

4.1.2.3.2.2 Usage

During the six weeks, students reached the discussion board from all steps. The
analysis of the VOCABLE logs showed that only several students were actively
involved in discussion environment and about thirty posts were sent each week.
Data analysis also indicated that students used discussion board for three purposes
which were discussing cases, sharing articles and learning password of the videos.

For example one student stated

Generally it was helpful in terms of reaching related articles’ address
and learning passwords of the video cases. When I enter to discussion
environment to learn these, | look over there is something about case
| cannot not realized. (JD4-89)

4.1.2.3.2.3 Support

While only several students actively used the discussion board, almost all students
expressed that this environment was helpful in terms of gaining different

perspectives. One of the students stated

In general, | use this environment when | could develop a point of
view. Thanks to the ideas of friends consists of many things in my
head. Moreover, article’s being share is very helpful when writing
the letter. (JD3-17)

Moreover, some student indicated that discussion board was very helpful in terms of
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sharing article links because some weeks finding a related articles take long times.

4.1.2.3.2.4 Discussion Type

During the six week the researcher monitored the discussion environment, it was
seen that the discussion board was not used effectively as much as wanted.
Therefore, in this cycle, the researcher again asked students what type of discussion
environment they want. All students who were joined interviews stated that the
current discussion environment was sufficient. They did not want any change on it.

In this regard, one of them stated

| think this structure is good. You know, sometimes we discuss on this
issue in msn and when on the road. By this system we can have the
opinion of the people we are not close. Writings are not deleted. If it
was like chat, discussion would be between 2 or 3 close friends and
other cannot know their ideas. (JD1-TGC)

4.1.2.3.2.5 Talking out of Discussion Board

In this cycle, It was also asked student that “Are they talking about cases except
using discussion board or not”. Moreover it was asked them which way they
preferred to communicate. The analysis showed that most of the students did not talk
about cases with their friends out of class. On the other hand, several students
indicated that they talked about cases face to face with their friends especially with

close ones. One student stated

We discuss something face to face especially defining problems in the
first steps. You know we shared something like “| identified the
following problems. What do you identified?”. | know all of the class
discussed the case in one of the weeks. It [case] was quite difficult.
(JD5-MRV)

Moreover, three students said that they used cell phone and instant messaging

programs to communicate with their friend but rarely.
4.1.2.3.3 Multiple source analysis

Another step exposed to major change was multiple source analysis, the eighth step.
This step was combined with the next step which is “write your suggestions to the
teacher”. Also, it was allowed student to refer class book. Moreover, in this cycle,

they were responsible for one article instead of two. The data analysis of the second
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action cycle showed that all students find this change sufficient and effective. For

example one student stated

| do not try hard to find too sources yet. Instead of that I am try to
find helpful resource [articles, books etc.]. Thus, it became better. If |
do not find a helpful article, I am using course book. Therefore, in
any case, | can improve my theoretical knowledge. (CA2-80).
In addition, one student compared the current status of the multiple source analysis

and the previous one by saying

| think it become much better. Because in the beginning of the
semester this system is very recent for us, I had no idea about how
articles are read. For example in the first week | read an irrelevant
article. Reading three articles was boring and | was reading just to
read. | think It is very good that integrating the article step to writing
mail. Otherwise it was very boring. This method is more enjoyable.
(CA2-13).
On the other hand some students said that being under obligation to analyses 3
articles negatively affected them but in the second cycle while they were free to
choose any sources, it made them more relax and more effective. In this regard, one

student stated

Due to the VOCABLE I had the opportunity to conduct research. 1
find the opportunity to skim lots of articles. Before the revision we
responsible for reading three articles and we considered that it was
too much but now | am thinking that reading three articles was not
too much. If we cite only one article, we are reading two or three
article at least. I think these articles are very useful to improve
myself. (CA1-15).
Moreover, another student stated that while writing the mail in addition to article
analysis, she conduct a research using teachers’ forums. After analyzing eight cases,
mostly student agreed that multiple source analysis provide them scientific

knowledge.
4.1.2.3.4 Peer Evaluation

In the first action cycle, the seventh step of VOCABLE (Review and assess your
friends solutions) was supposed students to evaluate each other’s problem
definitions and solutions written through the first six step. In the second action cycle

this step was revised and peer evaluation was made after ninth step completed (the
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mails’ being written) and students evaluated each other’s mails. Also, it this cycle, it
was ask students to write their comments behind giving score. In this way, all
students evaluate a mail written by a student in class and also all students’ mails
were evaluated by another student during the six weeks. The data analysis showed
that there were three subthemes under this theme which were Change, Support and

Usage, Evaluate, Revision, and Rubric.

4.1.2.3.4.1 Change

The data analysis indicated that almost all students were satisfied with the changes
in peer evaluation. Several students said that gaining comments for their writings

made them more motivated and productive. For example one of them stated

Gaining feedback with comments not only with a grade provide us to
see our mistakes better. Also, seeing friends’ comments give a chance
to consider our ideas from a different perspective. Otherwise we did
not get a feedback on our writings. Anything about our works was not
come back to us. We could not know what is right and what is wrong
about with our works. (BE2-36).

In the statement of the student, also it can be understood that with the help of the
revisions on evaluation step, students began to have feedback from their friends.
Several students highlighted another point that they became more careful while

writing mails and evaluation their peers in this action cycle.

4.1.2.3.4.2 Support and Usage

Results showed that most of the students liked peer evaluation. They indicated that it
was very helpful for them in terms of five aspects. Firstly, it was highlighted that
they recognized their mistakes and deficiencies. In this regard one of the students

indicated

| like the last step because evaluating friends’ analysis firstly | realize
my mistakes and also | am trying to write comments on their
deficiencies carefully. I am writing where | grade down and why. My
mail was evaluated a week very descriptively. | enjoyed while |
correct my mistakes because they were defined clearly. Therefore, I
think this step is not only peer evaluation but also it is helpful to
review ourselves. (BE4-80).

Secondly, it was reported that gaining feedback through the peer evaluation
increased their motivation. Thirdly, it was specifically indicated that students
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continued to gain new knowledge about CM through evaluation. One student

pointed out this issue in the light of bloom’s taxonomy by saying

As we know in Bloom's taxonomy in the top of the cognitive domain
evaluation take place and higher level learning occur by evaluation.
While evaluating friends we learn both new ideas from them and what
we should do in order to avoid the mistakes they made. (BE4-80)

Fourthly, several students said that it provide them to look cases from different point
of view. In other words, students indicated that while evaluating peers’ mails, they
learned their friends’ considerations. Lastly, it was expressed by several students

that they began to gain feedback through evaluation. In interview one student stated

| think it [revision] become very good because | wrote mails and
someone read and evaluate them but unless | do not see the feedbacks
it could not useful. We did not get any feedback positive or negative.
Therefore now it is better. Seeing comments is successful in terms of
gaining a feedback. At least we can see that what my mistakes are
and what others’ point of views. (BE3-GKH)

In the statement of the student it can be understood that as described in the first
cycle, in this action cycle they did not feel “empty handed”. Students’ being gain
feedback to their mails made their efforts meaningful. Overall, the change on

evaluation step was seen effective and sufficient.

4.1.2.3.4.3 Rubric

The last subtheme under the evaluation was rubric. During the both action cycle,
cycle 1 and cycle 2, students used the same rubric to evaluate each other but in the
second cycle they also wrote their comment to the each items of the rubric. The
analysis showed that several student indicated that using a rubric provided them to
be careful while writing their mails because they learned how they evaluated by

others and which issues was considered. In this regard one student stated

There is an advantage of being a rubric that you can notice what is

expected from you. | mean your mail is also evaluated by someone

else therefore you know what you should do and which points should

be considered. It [rubric] is helpful in this regard. (BE6-ED).
Furthermore, two students highlighted that during the eight weeks, to evaluate their
friend using the rubric gave them practice on evaluation. Thus, preservice teachers
increased their experience they would need in their teaching profession. One of
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them expressed

In this step [peer evaluation], we notice the importance of both
measurement/assessment and classroom management. It provide us to
gain experience about how a paper is evaluated. We did evaluate a
paper before as if a teacher. (BE6-92)

Briefly, most of the students found the rubric helpful while evaluating their peers

and writing their mails.
4.1.2.3.5 Stakeholders’ Opinions

At the both action cycle, the stakeholders’ opinions were given students to
comprehend the detail of the case and see the situation from multiple perspectives.
In the first action cycle, this step was considered by students as one of the most
efficient step of VOCABLE. Similarly, in this action cycle, students agreed that
stakeholders’ opinions were very helpful in terms of examining cases and creating

solutions. For example one student stated

Stakeholders’ opinions are really helpful because in the first step we
only define problems on our own and considering only our opinions
but in this step [stakeholders’ opinions] we begin to learn what
happened in the background of the problem. Thus we can look events
from multiple perspectives. | mean, by this means, | can produce
more sensible and more appropriate solutions. If these opinions do
not exist, three would be only estimations and | would not think on
cases so deeply. Most of time | was surprised when | read
stakeholders’ opinions. And my ideas have been verily changed
through their expressions. (MDP-ED)

4.1.2.3.6 Experts’ Solutions

In the first action cycle, another most efficient step asserted by students was experts’
solutions. Therefore, it was not made any change on this step. Through six case
analyses, at the fourth step of VOCABLE, three different experts’ opinions were
given students to enhance and enrich their solutions. The findings showed that
several students stated that this step was enjoyable and their favorite steps. Almost
all students indicated that it was very effective in terms of finding new solutions and
gaining experts’ perspectives. Moreover one student emphasized that hearing same
solution from experts increase her self-confidence. She explained her feelings by

following words

134



When | saw that my definition and suggestions are similar with
experts’ suggestions, I thought that they are appropriate and I passed
to the next stage. But if not, I considered my suggestions again. |
could write my ideas to mail confidently if | saw them in experts’
opinions. | can define this point on trust. (NEO-MRV)

On the other hand, one student suggested that instead of providing experts’ solution

in text-based format, their videos should be showed like cases.
4.1.2.3.7 Mail

In this step, it was assumed students to collected all their problem definitions and
solution in a mail written to the teacher in the case. The six out of seven students
participated in the interview emphasized that they liked very much to write the mail.

For example one student stated

Actually | did not like to write letter. Generally | preferred to write
more flexible things like diary. But this mail steps is enjoyable. Also it
provide to consider all your writings again. So the things you learned
become permanent. It [writing mail] provide long term learning and
provide you to review all solutions and people’ opinions. (OM-ED)

Also all of them indicated that writing mail was helpful in terms of that provide to
consider all problem solving and case analysis process. Moreover one student
highlighted that writing mail provide her to think about how she should speak in her
colleagues and how she establish a dialog in her professional life while meet such

problems
4.1.2.3.8 Explanations and Questions

In all steps of VOCABLE, there were explanations about what is supposed from
preservice teachers. Some of them were optional. For example taking notes on
experts’ opinions. In interviews, two students emphasized that point. They wanted to
be made cleared these explanations. On the other hand the change made on the
second question of the first step was admired by the students. In this regard one
student indicated

I like very much the question that asks to guess the things which are
not clear and to guess the hidden events in the case. | provide to think
on cases deeply using our creativity. (KEQ2-72)
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In brief, results of the individual interviews revealed that some revisions were

needed on explanations.
4.1.2.3.9 Steps

After the first action cycle, it has been done a significant revision on steps.The
discussion step was removed and multiple source analysis was combined with mail
step. Moreover a feedback step and review step were added to the method. In this
action cycle, these revisions asked to the students. Data analysis showed that there

were three subthemes under this theme which were redundant step,

4.1.2.3.9.1 Redundant Step

On the country of the first action cycle, in this cycle it was not considered any step
as redundant or not useful by the students. Only three students indicated that writing
mail was the repetition of all steps but most of the students found this step useful.

4.1.2.3.9.2 Boring Step

The data analysis indicated that while most of the students indicated that there was
not any boring step, three steps considered as boring by several students. In this
regard, five students indicated that to evaluate friends’ writings using the rubric took

too much time and it was boring. One of them stated

While evaluating my friends, | was bored too much because there are

too much items in evaluation rubric and it takes too much time to

evaluate friends depend on these items. Because of that | was bored.

(HS5-74)
In addition, eight students complained of writing mail. As it was mentioned earlier,
they considered that writing mail was the repetition of all steps. This issue was took
place in the first cycle in depth. Moreover, while in the first cycle no one
complained about writing advantages and disadvantages for all solutions they
provide, in this cycle, after analyzing eight cases several students indicated that
writing advantages and disadvantages for all solutions was very painful and boring.

For example one student expressed

The step we write advantages and limitations in is a little boring
because how many solutions | produce, | would have to write so much
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advantages and limitations. Therefore, obviously I am little boring in
that step. (HS5-36)

In this regard, in the interview, one student said that | did not want to generate many
solutions in the fourth step because | knew that | have to provide advantages and

disadvantages for each of them in the next one.

4.1.2.3.9.3 Steps’ Places

It was also asked students that steps’ places were appropriate or not in revise
method. Almost all students indicated that the steps were ordered properly. On the
other hand one student suggested that the fourth step, generate a list of solutions, and
the fifth step, discuss advantages and limitation of solutions, can be combined.

4.1.2.3.9.4 The Most Efficient Step

The researcher also asked students which steps were the most efficient for them.
Almost all steps were mentioned by one or more student(s) but especially the

following steps were highlighted. These steps were;

o Identify the facts and perspectives of stakeholders

e Discuss your understanding with your friends

o Identify expert solutions

e Generate a list of solutions

e Discuss advantages and limitation of solutions and specify three of
them

e  Writing mail
For example one student expressed that

It is very important that from which aspect you are looking. For
example, | saw that the second step is very effective in terms of
defining problem. In order to provide solutions to the problem, the
third [experts’ opinion] and the eight step [multiple source analysis]
was very effective. But if we look overall, | can say that the seventh
step [peer review] was the most efficient step. In the seventh step,
through the explanatory rubric it was clearly explained that in what
ways we should look the cases and how we can made an efficient case
analysis. (HS4-24)

Another student highlighted the effect of the writing mail by saying “l think I am

productive regarding writing the mail because organizing ideas in my mind,
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ordering and writing them make me happy. | always be productive about the things
make me happy.”(HS4-19)

4.1.2.3.10 Suggestions

Through the interviews and open-ended questions students made three main
suggestions. Firstly, several students expressed that the experts’ solutions were very
useful so it could be provided more than three solutions and the solutions could be

comprehensive. In this regard one student stated

Experts’ opinions and the dialogs between stakeholders make the
cases smartened. Therefore, the number of experts’ opinions can be
increased or the opinions can be extended. Because of that expert’s
opinions and suggestions make our ideas more clear. (LS-36)

Secondly, during the eight case analyses VOCABLE provided students to see their
writings only in the first end second steps however they wanted to reach all their
writings. Thirdly, it was wanted from the researcher to write an explanation in the
peer evaluation step that warns all students to be fair and to give proper feedback

while evaluating.
4.1.3 Cycle 3

After the second cycle was completed Cycle3 was started. Firstly, at the Plan stage,
the researcher developed a plan depend on the result of the data analysis of the first
cycle and made minor revisions on VOCABLE depend on the results. Then, Act
stage was started and it was two weeks. Each week students analyzed one case on
VOCABLE. At the end of the two weeks, the last phase, Observe and Reflect, was
conducted. At this stage, data was gathered through interviews, questionnaires and
documents. And the data was analyzed qualitatively. All phases will be explained in

dept.
4.1.3.1 Plan

As it was mentioned earlier, at the end of the second cycle the data gathered through
the individual interviews, e-mails, video records, VOCABLE logs and the
evaluation questionnaire were analyzed. Results were discussed with the instructor

and it was seen that some small changes were needed to make on VOCABLE. The

138



finding showed that during the first and the second cycles, preservice teachers’
practice problem was almost solved and it was seen that VOCABLE was nearly
evolved into final version. It was decided to conducted the revisions and provide
students to analyze two more cases in this way researcher could investigated that one

more cycle is needed or not. The revisions were as follows.
4.1.3.1.1 The discussion board

During the six weeks, students reached the discussion board from all steps. The
analysis of the VOCABLE logs showed that only several students were actively
involved in discussion environment and about thirty posts were sent each week.
Data analysis also indicated that while only several students actively used the
discussion board, almost all students expressed that this environment was helpful in
terms of gaining different perspectives. In order to provide all students’ being
actively involved, discussion board was integrated to the each step apart from
assessment step. Thus, it was provided students to communicate with all class while
conducting case analysis. In Figure 4-21 the new structure of discussion board was

presented.
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Figure 4-21 Integrated discussion board

4.1.3.1.2 Explanations

In all steps of VOCABLE, there were explanations about what is supposed from
preservice teachers. Some of them were optional. For example taking notes on
experts’ opinions. In interviews, two students emphasized that point. They wanted to
be made cleared these explanations. Also it was wanted from the researcher to write
an explanation in the peer evaluation step that warns all students to be fair and to
give proper feedback while evaluating. In this regard the researcher makes some

revisions on explanations.
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4.1.3.1.3 Writings on the previous steps

During the eight week case analyses, VOCABLE provided students to see only their
writings in the first end second steps however they wanted to reach all their writings.
Therefore, the researcher redesigned this option and provided them to reach all their

writings.
4.1.3.1.4 Advantages and disadvantages of the solutions

As it was mentioned earlier, the findings showed several students indicated that
writing advantages and disadvantages for all solutions could be boring. One student
said that “l did not want to generate many solutions because | know | have to
provide advantages and disadvantages for each of them.”(PTRSN). In order to
avoid student feeling like that, the researcher and the instructor discussed and
decided to limit to the amount of solution needed to write advantages and
limitations. Thus, students can provide unlimited solutions but they only have to
provide advantages and limitations for three of them.

All necessary revisions were completed in a short time and the method and scaffolds
were evolved as Figure 4-22.Thus, the last version (3.0) of the VOCABLE became
ready to use. In was decided to conduct two more case analyses. Also it was decided
that the action cycles will be ended if the last version of VOCABLE works properly
in terms of providing practice opportunity to the preservice teacher and if it was not

need a major revision.
4.1.3.2 Act

After the revisions completed, the class meet in the computer room, the researcher
explained the revisions made on VOCABLE. The new structure of the discussion
board was introduced. Then, the students login VOCABLE with the same username
and password and began to analyses the eighth case. Next week, all preservice
teachers completed the eighth case and started to analyze the last one. During two

weeks, it was not meet any problems about VOCABLE.
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Figure 4-22 The third version of the method

4.1.3.3 Observe and Reflect

During the two weeks, the preservice teachers analyzed two more cases and, at first
glance, the researcher did not observe problems or deficient in practice any more. It
was seen that VOCABLE worked properly in terms of providing practice
opportunity to the preservice teacher. Only the discussion board was not used
appropriately as it was in the previous cycles Therefore, as it was planned, the
researcher decided to finalize the VOCABLE implementations and make a deep
investigation about the whole process considering the last two research questions. In
order to conduct this investigation multiple sources were utilized. These sources

were summarized below.
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Individual Interviews

In this cycle, individual interviews were conducted with 17 preservice teachers. The
researcher interviewed with 17 preservice teachers because it was the last cycle and
the researcher want to have all detail information about the whole process. Some of
them were chosen depend on their previous performance in the first and second
action cycles’ interviews. On the other hand, the interviews were made with some

others for first time. Each interview was taken about 40 minutes.
Evaluation Questionnaire

In previous cycles, two different evaluation questionnaires were used to collect data
about VOCABLE and preservice teachers’ experiences on it. Also, in this cycle,
another evaluation questionnaire was used. 11 open-ended questions were asked
under the four parts which are problem solving (5), motivation (2), self-confidence
(3), and VOCABLE vs. actual classroom practice (1).

The researcher completed all interviews in two weeks and open-ended questions
were answered by the students on VOCABLE. The interviews’ records were
transcribed and all data were qualitatively analyzed using Nvivo8 qualitative data
analysis tool. The analysis revealed sixteen major themes. While fifteen themes were
presented under related research questions, the last theme, changes on the third cycle

and further suggestions was described below.
4.1.3.3.1 Revisions in VOCABLE and Further Suggestions

The findings showed that all preservice teachers are satisfied with revisions made on
VOCABLE. They stated that VOCABLE reached the final stage. Almost all
preservice teachers stated that there is no more need to make any change on
VOCABLE. In this regard, one preservice teacher expressed

| think the last version of VOCABLE is very good. Considering the
first version we used, it is very appropriate now. I think everything is
well. Thank you again for such an application. (BE-26)

On the other hand two preservice teachers wanted to be evaluated by the instructor
or an expert instead of their friends. They stated that the mails should be evaluated

by an expert not a preservice teacher like them. Also two preservice teachers wanted

143



to make face to face discussion in class instead of online discussion on VOCABLE.
Furthermore several students indicated that VOCABLE should be used in other
teaching profession courses also like teaching methods. They stated that VOCABLE
can be helpful in these courses in terms of providing effective learning and practice

opportunities.
4.2 Research Question 2

To which extent could VOCABLE be considered as substitution for actual

classroom practice?

e What are the advantages of VOCABLE
e What are the disadvantages of VOCABLE

In order to answer the second research question, individual interviews and open-
ended questions were used. At the end of the third action cycle interview were
conducted with 17 preservice teachers and all of the preservice teachers answered
the open-ended questions. The analysis showed that participants compared

VOCABLE with actual classroom practice in terms of 11 aspects. These were;

e Interaction with students and events
e Time

e Emotion and feelings

e Preparation to teaching

e Making snap decisions

e Seeing consequences of decisions

o Applicability

e Being objective

e Thinking on problems

e Handling various events

e Accustom preservice teachers to teaching profession
The findings of each theme were presented under the related titles in depth.
4.2.1 Interaction with students and events

Several students indicated that ACP is more complex and dynamic than VOCABLE
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therefore various reactions of teachers and students can be observed in ACP. In this

regard one student stated

Maybe it can be that, when we go to the [practice] school and try to
understand events and interaction, we can meet very divers cases. We
can see different reactions of a teacher and different aspects of teach-
student relation. In this regard, video can be insufficient. There is a
certain restriction on the video. There is a certain time. It might not
touch the subject too much. (A1-ASLH)

Moreover, they indicated that, in ACP, they got the change to observe and interact
with many students from different families and cultures. In this way, it can be
possible to be more close to students and events in classroom. One student

emphasize this point by saying

There is such a thing that practicing on VOCABLE, there can be very
much questions [in our mind] like “what happened exactly” and
“who was there else”. While in VOCABLE we watch the case from
the view of the story teller, in real classroom we see [interpret] all
happenings; mimic and conversations of teacher and students. |
mean, | think that being in a real classroom environment is very
different [experience]. | mean we see on video what they did but what
else? (AL-BRK)

On the other hand, in interview, two students criticized their ACP experiences in the
school experience course in terms of integrating students and events. One of them
said that we only watched the class we could not have change to closely observe the
classrooms or think on problems occurred in. She also considered VOCABLE by

saying

If the practice schools like my training school in school experience
course, | think it [practicing there] would not help. If everyone
practicing in such school, actually all people around me doing
practice in such schools in school experience course, it would not
beneficial for us. We are observer there, but we don’t think what I
can do when some instant cases take place. There are some behaviors
of the class teachers which are example for us but these are bad,
really very bad. After | turn back to home from training school, | am
thinking what | get but nothing. The only thing | remember that the
teacher give a lecture. However, VOCABLE is not so. Very crucial
things are happening in cases that we are still talking about the
integrated student [in the second case]. (A1-BRRK)

Furthermore, the other student indicated that it cannot be possible to observe the

natural environment of the attending class in SEC because when PSTs attended the
145



classes, the teacher and the students in the class try to behave more positively not

natural.

In brief, while several students thought that ACP is better in terms of interacting
with students and events, two students were disagree. Regarding interaction with

students and classroom events, ACP seems to be favorable.
4.2.2 Time

Time that is another important issue practicing in both online and actual
environment was highlighted by the most of the preservice teachers. The qualitative
data analysis indicated that all students consider VOCABLE as timesaving practice

environment. For example one student stated

Because the cases in VOCABLE are real, we get chance to analyze
more than one event. We cannot face so many problems in a ordinary
training school. Therefore, through VOCABLE, we gain very much
experience. (A2-04)

Three students emphasized lack of time for practicing in SEC. They said that going
to practice schools takes too much time also they have very little chance to observe
such a case that VOCABLE provides them. In this regard, one preservice teacher

expressed

In general, if | visit one school, one class hour cannot be enough to
observe a case regarding classroom management topics. Also | need
to time for both to go the training school and to turn back to the
home. Moreover, | spend time observing the class. | can forget what 1
see. Maybe, | can take notes. On the other hand, for example there is
script of the case [in VOCABLE], I can always browse. In this
regard, in terms of time VOCABLE is very efficient. | mean, the time
for case analysis is very long. During a week, | can study on case day
and night. Thus, I can continue from where | stayed. Regarding time,
practicing on VOCABLE is more efficient. (A2-BRC)

Several students also emphasized the flexibility of the VOCABLE. They indicated
that VOCABLE provide them to make practice on all the time of days on the other
hand in SEC they have to attend the class that is already assigned a certain hour of
the week. It is also important to emphasize that in the second cycle one student

summarized her opinion about VOCABLE with following words “It is wonderful to
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gain so much experience as cheaply. Thank you” (KP-19). It shows that the
importance of VOCABLE for preservice teachers.

4.2.3 Emotion and Feelings

Three students indicated that doing practice on VOCABLE could not give a strong
feeling as much as in actual classroom practice. In other words, VOCABLE did not
provide the exact feelings that only get by being physically in a school and talking
with students. One PST explained this issue by saying

Being inside a real classroom that would be good in terms of being
with students in breaks would provide us to feel sense of teaching
better. In future, we may experience same cases in VOCABLE, but in
practice we may feel different. (A3-BRC)

On the country, one student stated that while analyzing the videos, she exactly put

herself into the teacher’s shoes. She stated that

Regarding the experience VOCABLE provide us, especially when 1
have plenty of time, | am putting myself into the teachers’ shoes and |
am learning by experience and doing practice. (A3-BK)

To sum up, the findings show that although in terms of emotion and feelings
VOCABLE seems that one step behind ACP, but it has a potential to improve the
feelings with the help of more realistic video cases.

4.2.4 Preparation to Teaching

The findings showed that almost all students define the VOCABLE as the best
learning environment to preliminary preparation to teaching profession. They stated
that the cases on VOCABLE were really authentic and common therefore
VOCABLE provides them valuable experience and thereby they learned what they

should do before meet these problems. In this regard two students expressed

VOCABLE provides us to think on an issue that we don’t meet yet. It
is a kind of taking measures. | think it is an application that when the
time comes, definitely facilitate to remember [solutions].And it
improve the ability of deciding fast and accurate. (A4-19)

Doing case analysis prepare us for the possible problems we would
encounter in our professional life. In a sense, like we have done an
internship. Although [practicing VOCABLE] not exactly the true
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nature it have the characteristics of simulation. In this regard,

practicing on VOCABLE is a very efficient method for both classroom

management course and gaining experience by doing practice. (A4-

36)
Moreover, one student emphasized that VOCABLE practices can be very helpful
before the actual classroom practice in SEC because preservice teacher can be
stressful in practice schools. Furthermore, in interview, one student said that before
watched the video cases recorded in current schools, |1 was imagining that I will start
teaching profession in a school that has all the necessary teaching tools and its
students are hungry for learning but | understood that I was too optimistic.
VOCABLE helped me to be realistic. In the statements of preservice teachers it can
be understand that regarding prepare preservice teachers to teaching profession

VOCABLE provide ideal environment.
4.2.5 Making Snap Decisions

Through answering the open-ended questions, two students indicated that teachers
have to make snhap decision about what to do with the problem they meet in school
however on the country of the real classroom practice, VOCABLE give them a
whole week to think on the problems carefully and solve them. Both student asserted
that this ability only gain doing real classroom practice. In this regard one of them
stated

We are conducting case analysis during a whole week and we have
time to think and discuss [on events] but in a real classroom
environment while lecturing if we face with a problem we have to
analyze it and develop solution right away. From this perspective, the
two environments VOCABLE and ACP are very different [from each
other]. (A5-36)

On the other hand, one student defined having plenty of time to analyses cases as an

opportunity that only provided by VOCABLE.
4.2.6 Seeing Consequences of Decisions

Three preservice teachers indicated that in real classroom environments it can be
easy to understand that our solutions really work or not. Moreover, one of them
emphasized that in online practice environments we never know the natural

consequences of such a social event. She stated
148



Practicing on VOCABLE, we could not know the consequences of the
solutions in real life, and unexpected surprises. On the other hand, we
can face unexpected problems in training. (A6-80)

It can be said that regarding providing consequence of actions preservice teacher
considered VOCABLE week and they preferred ACP.

4.2.7 Applicability

As it was mentioned earlier, some participants have taking school experience course
which is the only course in current teacher education program provide actual
classroom practice. Therefore, almost all students had idea about this course.
Students compared VOCABLE with ACP in terms of that which of them can
provide to see real problems in schedule time and which one is more appropriate for
that? Most of them indicated that one or two hour observation in ACP is not
appropriate to see real problems. On the other hand VOCABLE provided to analyze
several problems in a week. In this regard one of them stated

When you go to the training school, you could not see the problems
VOCABLE show use. Maybe you can see one or two of them but
VOCABLE provides ten different cases during the ten weeks.
Therefore VOCABLE is seen to be more effective. When you attend a
class if it is not extreme, you can only see one or two cases. However,
in VOCABLE there are 10 cases all of which are true-life. It would be
more effective. It provides us more experience. (A7-AL)

Another preservice teacher highlighted her experience in both environments

VOCABLE and ACP in school experience course by saying

| took school experience course in this semester. We did not face with
such cases much. Also, you are limited to specify training schedule
there. But in VOCABLE, there is no limitation. We can conduct cases
analysis whenever we want. Moreover, we can work on more than
one case. (A7-99)

In the statements of preservice teachers it can be understood that regarding actual
classroom practice VOCABLE is more applicable. Furthermore, school experience
course, the only course in teacher education program provides students practice

chance, is not sufficient to prepare teaching profession.
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4.2.8 Being Objective

The qualitative analysis showed that two preservice teachers emphasized that
VOCABLE provides to see events objectively on the country of ACP. They stated
that VOCABLE helps them to be cool and relax while analyzing case considering
multiple perspectives. On the other hand, they indicated that in ACP environments
they may not be objective they can lose objectivity because of the effect of the

events they involved. In this regard one of them expressed

In terms of professional experience, of course, being in a real
classroom environment is important but we could not see different
aspect of events because we involve in an ongoing event there.
Therefore we may behave subjectively. On the other hand, practicing
on VOCABLE, we can find a chance to review the events from
different angles and we can analyze cases calmly. VOCABLE gives us
useful skills for solving classroom problems regarding; identify
problems, consider different perspectives, produce alternative
solutions and select the best one and use available resources. (A8-00)

In the statement it can be understood that VOCABLE provides them to look down
on cases therefore they don’t have to involve in events while analyzing them. Thus,

they can remain objective.
4.2.9 Thinking on Problems

Several preservice teachers indicated that while practicing on VOCABLE they had
chance to think on cases more comprehensively. In addition, VOCABLE provided
them to analyze problems in depth. They also highlighted that during actual
classroom practice, it cannot be possible to think on cases and analyze cases such a
comprehensive way. Moreover it was indicated that, in real environments, they
would have to give immediate responses and the details of events could be

overlooked. For example one preservice teacher said

You have a week to analyze the case and provide solutions in
VOCABLE. You make use of experts’ opinions. You can able to learn
all detail of the events. On the other hand, you have only seconds in
real classroom environment that requires immediate responses. On
VOCABLE, you can see the missing aspects of your proposals
through the peer feedbacks. But, in the class, such a choice also does
not exist. (A9-92)

Another preservice teacher also indicated
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On VOCABLE, We sought solutions of the possible situation we may
face [in near future]. And while doing that we had plenty of time and
opportunity to make research. However, we must solve immediately
the problems we face in the classroom and we have to interfere the
situation immediately. (A9-27)

Briefly, it seems that utilizing nine step processes in a whole week,
VOCABLE become successful regarding students’ being think on cases in
dept. They may not have this chance on ACP.

4.2.10 Handling Various Events

Several preservice teachers also highlighted that VOCABLE presented them various
events via video cases. In a limited time, they saw about one hundred parents’,
school principles’ and experts’ opinions and relation of them with ten complex
cases. Preservice teachers highlighted this point an indicated that it was not possible
to gain these experiences in a simple ACP environment. In this regard one of them

expressed

We cannot see so much diversity in reality. We have seen a lot of
teachers. Even if 1 go to ten different training schools, it is not
possible for me to encounter with such colorful and different cases.
Because the cases are video-based, it is not difficult to reconcile them
with reality. (A10-BRC)

Another preservice teacher compared VOCABLE with ACP in school experiences

course by saying

If we compare the cases we faced in training school and cases on
VOCABLE, the cases in training school are much smaller. VOCABLE
has many advantages in terms of seeing more events and problems,
and gaining more experience. Individual experiences in real life have
a particular importance, but in terms of time and events’ being more
wide-ranging we can gain more experience on VOCABLE. (Al0-
BRCK)
In shortly, regarding handling various events, VOCABLE has a great potential. In
contrast to ACP, through videos cases VOCABLE provide information rich and
diverse cases. Thus, students get the opportunity to observe and analyze multiple

events.
4.2.11 Accustom Preservice Teachers to Teaching Profession

Three preservice teachers compared VOCABLE with ACP in terms of accustom to
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teaching profession. While two of them stated that ACP is better to get used to
teaching profession because of being real environment, one preservice teacher
indicated that he was not ready to meet real teaching environment yet, therefore
VOCABLE could be more beneficial. One of the students who advocate ACP
regarding accustom to teaching profession stated

Of course, if there are real environments, it would be more effective
to get used to teaching profession. | worked in a training center, you
see there that students are not well-disciplined and you cannot
motivate them. They are dealing with something else during the class.
We can pontificate on these when we are outside like “teacher can do
such and such”, “if she do that it can be better” etc. But, there, many
of them are not working. You cannot do anything when students say
that I don’t want to learn I don’t want to keep quite. (A11-ESR)

It is important to emphasize that while students generally think that VOCABLE is
the best environment in terms of preparation preservice teachers to teaching, they
don’t think so regarding accustom them to teaching profession. They believe that all
preservice teachers must go to the schools and they should take responsibility there
to get used to teaching profession.

4.3 Research Question 3

In what ways could the implementation of VOCABLE contributes to students’
motivation, confidence, study habits and problem solving abilities?

In order to answer the second research question, individual interviews and open-
ended questions were used. At the end of the third action cycle the interviews were
conducted with 17 preservice teachers and all of the 32 preservice teachers answered
the open-ended questions. The findings were presented under the motivation,

confidence, study habits and problem solving titles.
4.3.1 Motivation

The analysis of the responses of preservice teachers to open-ended questions and the

interview data revealed six major themes which were;

e Attention

e Relevance
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e Confidence
e Satisfaction
e Motivation for the course

e Motivation for teaching profession

The four main categories of Keller’s ARCS model (1987) which are attention,
relevance, confidence and satisfaction were revealed as a theme. In addition
preservice teachers’ motivation for the course and motivation for teaching
profession were created the other two themes. These themes will be explained more

in the sections below.
4.3.1.1 Attention

The findings indicated that most of the students were excited about VOCABLE
especially about video-cases. Several students indicated that even the course did not
attract them, VOCABLE always caught their attention during the whole semester.
For example two students expressed

We were talking each other about the cases like “what is the topic of
this week, what do you think about Ahmet teacher”. We wonder what
we face this week. It was attractive.

Before see the case, | wonder what it is about, it is difficult or easy,
and can | develop solutions. (A1-INC)

In the statements of the students, it can be understood that VOCABLE take
preservice teachers’ attention in both way; before watch the video cases, they may
wonder the topic of the case and after watch the vide case, it attract their attention to

talk about the case.
4.3.1.2 Relevance

Another theme, the qualitative analysis revealed, was relevance which is also
highlighted by Keller (1987) as an important factor regarding learners’ motivation.
Preservice teachers emphasized two issues which explain how VOCABLE created a
connection and a relation with them. Firstly, it was indicated that video-cases were
closely related with the course topics. Secondly, the cases were authentic and

provided them to see what will happen and what they will meet when they start to
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teaching profession. In this regard two preservice teachers expressed

With this method [VOCABLE], my interest towards classroom
management course has increased more. Because of that the course
has not only provide theoretical knowledge. Seeing real-life and
possible classroom problems and thinking on what can | do if where
their shoes made this course more efficient and enjoyable. (A2-92)

Case analysis’ being parallel to course topics increased our interest.
While analyzing cases the use of the information we learned in the
course is the best way of the reinforcement. (A2-392)

Shortly, it can be said that students think that VOCABLE is directly relevant to
classroom management topics and teaching profession issues therefore VOCABLE

keep their motivation high.
4.3.1.3 Confidence

The findings indicated that most of the preservice teachers stated that while
practicing on VOCABLE, being develop solutions increased their confidence. For

example two preservice teachers expressed

VOCABLE was encouraging, because our self-confidence is
increased while developing different solutions. (A3-32)

VOCABLE improved my motivation. It provided me to realize that |
can find solutions to classroom problems and help to others
[students, parents etc.] when I begin to teaching profession (A3-52)

On the other hand, only one preservice teacher stated that handling the cases
negatively affect him. She expressed “l worried when | see that lots of problems and
variable are there” (A3-08).

4.3.1.4 Satisfaction

The analysis showed that several students declared themselves satisfied whereby
conducting analysis on VOCABLE. For example one preservice teacher stated
“VOCABLE affected my interest toward classroom management positively. It
provided to feel that | can produce something.” (A4-09). Another student also

expressed
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| had the opportunity to learn something about how | should behave
when | become a teacher in this course. This has increased my
interest in my profession. (A4-26)

In VOCABLE, without exception all students were active participants. As it
is understood from the statement of the students, they become happy while

produce solutions and make comments.
4.3.1.5 Motivation for the Course

It was also important to highlight that almost all students clearly indicated that
practicing on VOCABLE improved their motivation towards CM course. In this

regard two preservice teachers stated

| can say that VOCABLE has contributed me that my interest toward
this course increased 100%. It was really excited me that to find the
opportunity to apply what | learned. And it increased my interest
towards the course. (A5-26)

It increased my motivation towards the course. You can understand
the course topics much better. The course is much more enjoyable.
When you consider that you gain much more information, you attend
the course more willingly. It is very good being such an application in
this course. (A5-ASLH)

There is no doubt about that the results showed VOCABLE increased preservice
teachers motivation toward the course. While VOCABLE takes their attention by
video cases, also ensure to establish relevance to given story. Moreover, preservice

teachers satisfied to be involved learning process actively.
4.3.1.6 Motivation for Teaching Profession

The participants of the study were third-year and they will begin teaching profession
one year later. Therefore the researcher asked theme whether VOCABLE contribute
their motivation to begin teaching profession or not. The finding showed that while
most of the preservice teachers stated that VOCABLE made a significant
contribution regarding motivation for teaching profession, several preservice
teachers stated that VOCABLE showed us the facts about teaching profession and
these facts worried us. For example, two preservice teachers explained how

VOCABLE encourage them to be a good teacher by saying
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| think that if 1 were such a teacher and I get such mails from
preservice teachers, it was very good for me . Because of that | am a
person open to criticism. Also | meet the teachers I think they are not
good and | begin to think that because there are such bad teachers,
children need us. We are not perfect but at least 1 would know
something earlier. Through the cases, | learned what | should not do.
Many years will pass in public school and maybe | would do lab
experiment. Probably |1 would teach science lesson like my old
teacher [if VOCABLE does not exist]. | thought that it would be
terrible for students. VOCABLE provides me to recognize my
potential. It would provide me to be a good teacher. | think so. (A6-
BRC)

It was good that to see a classroom environment and the challenges
faced by teachers, to think on what would I do if | were, to try to
create solutions and to think on what she could make after that. |
liked very much. It increased my attention. (A6-BNG)

On the other hand, below it was presented a preservice teacher’s feeling about

teaching profession after practicing on VOCABLE.

It provide me to realize to which extend teaching profession is
difficult. In a sense, | would say my eyes might be frightened. (A6-24)

Briefly, VOCABLE provided all preservice teachers to see the facts and common
problems in teacher profession. While doing that it also provided possible solutions
and the logic to solve problems. However, several students worried about these facts
and they strongly felt that they are not ready to begin teaching profession. On the
other hand most of the students indicated that while conducting case analysis they
begin to think their near future and this excited them about starting teaching

profession.
4.3.2 Self Confidence

The analysis of the responses of preservice teachers to open-ended questions and the
interview data showed that almost all preservice teachers several times reported that
doing practice on VOCABLE increased their self-confidence in terms of handling

misbehaviors and being a successful teacher. Both themes were presented below.
4.3.2.1 Handling Misbehaviors

The researcher asked students how making practice on VOCABLE affected your

self-confidence and do you believe that you can handle similar problems in cases.
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Almost all students clearly stated that VOCABLE gave them self-confidence
regarding handling misbehaviors and solving problems. For example one student
stated “I think I can easily handle the problems anymore” (A1-09). Another student

also expressed

My self-confidence was increased. Now, | think that if you can solve a
problem in theory, you can solve it in real-life. | believed that | can
solve everything. If I would not be sufficient to solve it, I can get help
from someone else who is sufficient. My aim is to be good teacher and
give a well education to children. When | face a problem, | can
ignore it or | address and solve it. In cases analysis, | can only write
one or two solution but sometimes | write ten solutions. When | face
with these problems everything will be doing gradually. After these
cases, when | face a problem, there is not any possibility that I cannot
solve. Always there must be a solution. If I could not, I get help from
someone else and | do it so. Before [VOCABLE], | was thinking that
what I can do but now I am more qualified. (A1-BRC)

Furthermore one student indicated

If I encounter the problems like the classroom problems we analyzed
on VOCABLE, certainly |1 would have several alternative solutions in
my pocket. The method we followed during the case analysis on
VOCABLE provided me some abilities like approaching problems,
developing solution, choosing the best solutions, investigating events
from different perspectives and if needed examining the cases more. |
believe that if I meet such problems or different problems, I will able
to do my best. (A1-80)

On the other hand, one student said that “I can handle problems if | have enough
time but | have little confidence about the cases which are needed to solve
immediately” (A1-92). In addition one preservice teacher emphasized that they
gained experience but it would not be easy to solve problems in the early years of
teaching.

4.3.2.2 Being a Successful Teacher

The researcher also asked preservice teachers how making practice on VOCABLE
effected their self-confidences regarding being a successful teacher. Most of the
students indicated that VOCABLE increased their self-confidence in terms of being

a successful teacher. For example one preservice teacher explained her experienced

by saying
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| think it [practicing on VOCABLE] increased my self-confidence.
For example, when | was teaching in training center, it provides me
to take the control of the class in some situations. Also, because |
have idea about how I should approach the troubled students, my
self-confidence is increased. (A2-13)

Another student highlighted that VOCABLE provided them to gain required

teachers qualifications and so increased their confidence. She said

Being a teacher is not only teaching a subject. It is also needed to
keep environment and students efficient for learning. With this
method [VOCABLE] thinking if | were the teacher in the case, in one
sense | learned through experience. Therefore, | think it was helpful
regarding doing teaching profession better. Thus, it affected my self-
confidence positively in terms of doing teaching profession
successfully. (A2-92)

Furthermore, two preservice teachers pointed to that VOCABLE provide her to love
teacher profession by increasing her confidence. On the other hand, one preservice
teacher expressed that “Regarding to be a successful teacher VOCABLE did not
helped me because | know that teaching is very difficult job and teacher always have
to deal with problems”(A2-99)

4.3.3 Study Habits

VOCABLE provided preservice teachers with making practice in an online
environment through step by step process. All preservice teachers first time met
such a learning environment therefore the researcher wanted to investigate their
experiences regarding study habits. In interviews, it was asked preservice teachers
how VOCABLE contribute their study habits. The findings indicated that 14 of 17
preservice teachers who were attended to interview indicated that making practice
on VOCABLE did not affect their study habits. It did not change their study hours,
days or attributes. Most of the preservice teachers reported that they generally prefer
to study late hours and weekends and they did case analysis at the same times. On
the other hand, three preservice teachers indicated different contributions. One of
them stated that computers’ being used to analyses cases positively affected to
complete all case analysis. She also said that “I love studying on computer. If these

cases was paper-based | did not made them like other most of the course
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assignments”. (A1-ESR). Another one indicated that VOCABLE provided her with

a new philosophy that handles problems by breaking them small pieces. She explain

the philosophy by saying

| developed the idea that nothing is difficult as long as we split it to
pieces. For example, there is an exam but I'm just looking 5 min the
cases and then | am watching movie while computer is ready. When |
get bored, | am reading 1-2 pages | my molecular book. I don't think
that It was broken but I think so before. Also, before VOCABLE, |
thought that | should study heavily at a time. | believed that in this
way | can memorize. But now my burden reduced so much. For
example when [ think “x” course, I say myself “Come off it! | already
know something general. I can do a repetition last day”. Moreover |
decided that regarding studying there is no difference between day
and night. Just as how I can make case analysis while my computer is
on, so | can read something turning the light of the room on. | started
to split my jobs. In the past, | used to that when | wash the clots, |
stored all of them to wash. It was very tiring. But now | am washing
in small parts. So, It became more practice and more easy. | got used
to split parts. (A1-BRC)

Lastly, the third preservice teacher stated that while she could not work on computer

long time, with VOCABLE she can stay on computer much long time.

4.3.4 Problem Solving

The analysis of the responses of preservice teachers to open-ended questions and the

interview data revealed six major themes which were;

e Identifying issues

e Exploring different perspectives
e Applying Knowledge

e Proposing solutions (actions)

e Considering consequences

e Long term outcome

The first five themes are also the main sub-scales of the problem solving process

Mitchell (2001). And the last theme refers to the permanency of problem solving

skills. All themes will be explained more in the sections below.
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4.3.4.1 ldentifying Issues

The researcher asked preservice teachers that making practice on VOCABLE how
contribute to perceive the issues, problems, dilemmas and/ or opportunities in the
case. Findings showed that all of the preservice teachers clearly indicated that
VOCABLE provided the ability to identify issues and different perspectives in

events. For example two preservice teachers expressed

Through VOCABLE, | learned both teaching profession and to
analyze a case | watch. Thus, | gained the ability to understand a
real-life event better and to realize the real-life problems in this
event. | think that every passing week, this ability was increased with
new cases. (A-92)

Trying to find problems in the case, overall affected my problem
solving ability positively. Now, when | faced with an event, I
understand the event better. I'm trying to think laterally and | can
define the problems more easily. (A-80)
Another preservice teacher also stated “7 start to think in different ways than before.
I understood that | should be more careful while analyzing a problem. My problem
finding ability is improved.” (A-02). Moreover most of the preservice highlighted
that VOCABLE developed the ability to see events from positive and negative

aspects. In this regard two preservice teachers stated

Of course, even while | am developing solutions | considered that the
positive negative impacts of the solutions on students. Therefore, not
only teach us that we should propose positive things but also teach to
look from negative perspectives. (AA-ASLH)

We saw many cases and problems as much as cases. When something
is an advantage in one case, it can be limitation for others. Although
cases are seen different from each other, actually they are related.
Thus we can see cases from multiple perspectives. We can compare
advantages and limitations of the cases. (AA-BRRK)

In the statement of the both preservice teachers it can be understand that they imply
that the ability of review advantages and disadvantages of solutions and actions was
developed through VOCABLE practices.

4.3.4.2 Exploring Different Perspectives

Another important sub-scale was exploring different perspective in cases such as
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parents’ perspectives, students’ perspectives and teachers’ perspectives. The
researcher asked preservice teachers that did VOCABLE provide you to consider
different perspective while analyzing cases and developing solutions? All of the
preservice teachers clearly stated that VOCABLE helped to investigate events and to
determine the problem considering multiple perspectives specifically stakeholders’

perspectives. For example two preservice teachers indicated

It provided me to think on different perspectives of the cases. |
learned to look at the broad framework. For example, in the
beginning, when | see a problem in case, | thought that this is the only
problem. But later, | realized that there were some sub-problems
under the main problem. Therefore, in following cases, | try to
investigate the source of the problem I faced. (B-43)

In some situation, | looked cases from a certain point and from the
view of some people. But later, | realized my mistake and tried to look
events from different perspectives. Because of that I noticed that I find
reasonable and appropriate solutions only so. (B-74)

In this regard, another preservice teacher highlighted her development by saying

Through the cases, | began to notice that a problem may not be as it
is detected in the first look, it may be understand by others in different
ways. In the past, the only point of view | look from was my
perspective but now when | try to understand a problem, | force
myself to think from different perspectives. (B-80)

Furthermore, three preservice teachers emphasized that making practice on
VOCABLE helped to develop empathy with teachers and students in the cases. One

of them expressed

In both in the classroom and in social life, assessing an event only
from our own point of view may lead us to make mistakes. | think that
| improved my ability to empathize with the help of VOCABLE. From
how many different angles we can consider a classroom event, our
solutions for this event would be appropriate as much as it. (BB-92)

To sum up, it was reported that VOCABLE helped preservice teachers to investigate
events considering multiple perspectives and develop empathy.

4.3.4.3 Applying Knowledge

While through the first three steps of VOCABLE it was provided student to watch
video-case and investigate stakeholders’ opinions and experts’ solutions, it was
161



supposed them to find out which information was helpful to develop solutions and
which parts of events were not defined. Especially the prompt questions in the first
steps were created for this aim. The findings showed that most of the students stated
that VOCABLE contribute them regarding choosing helpful information and
searching details. In this regard three issues were highlighted. Firstly, it was
indicated that VOCABLE provide them the ability to fill the blanks in cases. In
other words, preservice teacher expressed that they can estimate how cases evolve.

For example one student said

In the first step, a question was asked about how the events would be
shaped. We tried to find missing parts and to complete the story. We
gained the ability to predict the possible development of events. (C-
92)
Secondly, it was emphasized by several students that VOCABLE enhanced their
decision making ability in terms of choosing helpful information. In this regard one

student said

Sometimes given information in case was rich but the case was not
needed so much information. Therefore, it was not possible to use all
information always. This improved our decision making abilities. (C-
91)
Lastly, it was highlighted by another student that VOCABLE overall increased their
problem solving abilities but applying knowledge was affected at least. She

expressed

While analyzing cases, generally I try to think with the reasoning like
“What we know ”, “What is not clear” and “What are requested ”. 7
think that the cases improved our ability to think like this. However,
inside other [problem solving] abilities at least this ability was
increased because I noticed that most of the time | dealed with
the tip of the iceberg. (C-80)

In each step of VOCABLE, prompting questions were asked students. Result
showed that these questions were worked and practicing VOCABLE contributes

students to choose helpful information and to investigate important details.
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4.3.4.4 Proposing Solutions

Through nine weeks VOCABLE practices, it was wanted students to provide long
term and short term solutions as much as possible. Especial in the step of generate a
list of solutions, preservice teachers created their own solution pool. All of the
preservice teachers indicated that they developed ability to create short-term and

long-terms solutions easily. For example two preservice teachers expressed

| can say that it [VOCABLE] provided me to the ability of develop
solutions considering stakeholders’ thoughts and feelings in short-
and long-term. (D-24)

Because it was needed to develop different solutions for each event,
VOCABLE improved the ability to develop solution. In addition, it
was very important to create efficient solutions that these solutions
are depend on preliminary information. (D-91)

Another preservice teacher also highlighted that “I think, now, I can find a solution
more easily if face a problem in real life”” (D-19). In the statement of the students, it
can be understood that practicing on VOCABLE, students improved their ability of

solution development.
4.3.4.5 Considering Consequences

After generating alternative solutions, it was important to decide the consequence of
actions. The data analysis presented that most of the student stated VOCABLE
provide to generate several solutions and to discuss advantages and limitations of
these solutions and so to find out the most appropriate solution. In this regard one
preservice teacher indicated

Considering the advantages and disadvantages of the solution that we
apply inside or outside of the classroom, We learned that some
solutions may create some other problems , and a way to solve the
problem might be more helpful then others. We learned to not apply
a solution without thinking carefully and to consider advantages and
disadvantages of it. (E-92)

Another preservice teacher highlighted that she gained this ability and begin to
consider consequences of solutions not only for classroom management issues but

also for daily life events. She expressed
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| think, definitely add me. It helped [us] to provide solutions not only
for the problems in the cases but also our own problems. For
example, if someone behaves strangely, or there is strange behavior, |
understand that there is a problem there. I cannot be reckless. I try to
look from different perspectives and | am asking someone else. For
example, we are talking with my friend this issue. She always say
“Okay, we are also human being,  put yourself in his position,
there is pressure on him” ect. Or you see that someone grow up in a
crowded family with 8-10 people. We think that that is his/her life
style. This is the reason behind the problem. We begin to think what
we can do like “we should do so or so”. VOCABLE was very effective
in this regard. Thus we understand that there is not only one absolute
solution. Instead, there are solutions leading to goal fast or slow. |
think that there are more than one alternative [solutions]. Now
introducing a solution I am not ashamed. If | have a solution, | am
thinking on what its advantages and disadvantages are. Three
solutions are coming from one, 5 from other one side, so I don’t focus
only my solutions any more. (E-BRC)

It is very important to find a solution for a classroom management problem but
mostly it can be more than one solution. In this regard, teacher must consider
consequences of the possible solutions. Results showed that VOCABLE provided
preservice teachers to be aware of this important issue and ponder over the

effectiveness of possible solutions.
4.3.4.6 Long Term Outcome

In interviews, the researcher asked participants what they think about that
contribution of VOCABLE to their problem solving abilities can be long lived or
not. The interview analysis showed that all participants considered the effect of
VOCABLE on their problem solving as long term. For example two preservice

teachers stated

| think it [problem solving abilities] will be permanent. I think it
would be permanent, why it will over after the cases! There were
some steps which are really provided us to think very much. | never
forget what I think on. Therefore, I think it is permanent. (G-ASLH)

If I do not take this course and if 1 do not use this method
[VOCABLE] earlier, maybe I would focus only one point and stay
there. But now, by looking from many aspects | can see many
problems and their solutions. From now on, | guess one solution
would not be enough for me. (G-BNG)

Bennett (2009) emphasized that although popularity of case-based learning and its
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considerable history, studies about how case method can support future problem-
solving is limited. In this regard, it should be highlighted that from the statement of
both preservice teachers, it can be understood that VOCABLE contribute their
problem solving abilities permanently.
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CHAPTER V

DISCUSSION, CONCLUSION, AND RECOMENDATONS

5.1 Discussion

The main purpose of the study was to design and develop a suitable and authentic
online case-based learning environment for the classroom management course and
to investigate the preservice teachers’ learning experience in this environment
specifically in terms of problems solving skills, motivation, study habits and self-
confidence. In order to achieve this purpose action research methodology was
followed and cased-based learning method was utilized by means of current

instructional technologies.

In teacher education programs, case-based instruction is commonly applied to bridge
theory and practice by providing real life situations (Moster, 2007). Furthermore it
has “promising possibilities” in terms of improve preservice teachers’ higher order

thinking skills. (Stepien and Stepien, 2006).

On the other hand action research has a “applied focus” and active and practical
nature (Creswell, 2005). Through the study three action cycles were conducted.
While in the beginning of the first cycle, the first version of VOCABLE was
designed, in the third cycle it took the final form. Moreover, preservice teachers’
learning experiences regarding problem solving skills, motivation, study habits and
self-confidence were investigated in this cycle. Result will be discussed under nine
titles which are video cases, peer evaluation and feedback, online discussion, steps
and scaffolds, problem solving skills, motivation, self-confidence, study habits, and

VOCABLE versus actual classroom practice.
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5.1.1 Video Cases

Results showed that most of the students stated that the cases were authentic and
complex. There were six main factors reported by preservice teachers that contribute
the authentic of the cases which were; commonness, different perspectives, emotion,
experience, social facts and video. In 2006, Kim and colleagues developed a
conception framework from an extensive literature review to guide developing
teaching cases. Similarly, in their study, five main case attributes were defined
which are relevant, realistic, engaging, challenging, and instructional. The findings
of the current study were consisted with the conception framework draw from the
literature by Kim and colleagues. While cases’ being common address their being
realistic, students’ experience address their being relevance. Other attributes are also

consistent with the Kim and colleagues’ conception framework.

In addition, preservice teachers emphasized that cases’ being video-based made
them more realistic and enjoyable. They stated that video cases were very helpful
whereby observing real classroom events and misbehaviors. In this regard, Edelson
(1996) highlighted that the main aim of the cases was to convey real life situation to
learning environments. Bennett (2009) also indicated that cases enable learners to
gain insights into complex real life situations. Therefore, it seems that cases’ being

video-based was highly important in terms of conveying real life situations.
5.1.2 Steps and Scaffolds

The researcher asked the preservice teachers which steps of the VOCABLE were
most efficient. Almost all steps were mentioned by one or more student but

specifically the following steps were highlighted. These steps were;

o Identify the facts and perspectives of stakeholders

e Discuss your understanding with your friends

o Identify expert solutions

e Generate a list of solutions

e Discuss advantages and limitation of solutions and specify three of
them

e Writing mail
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In the first action cycle, while some students attached special importance to the
fourth step (expert solutions), some others strongly emphasized the fifth and sixth
steps which were generating solutions and writing advantages and limitations.
Results of the evaluation questionnaire supported their statements. 96% of the
students agreed that experts’ solutions are helpful. Experts’ opinions and experts
thinking is a very effective scaffold in terms of provide students modeling. Ge and
Er (2005) stated

Expert response is a very powerful feature that had great impact on
students learning process. The expert modeling gave students an
opportunity not only to observe the discrepancies between their own
thinking and expert thinking, but also readjust their expectations and
set up new goals for developing their problem solving expertise
(p.152).

Similarly, in a qualitative case study conducted by Bennett (1999), students
emphasized that the interviews made with stakeholders are the most useful part of
the cases because they provide different individual’s perspective. Thus, different

points of views could be gained.

In the second cycle, especially writing mail was highlighted by several students.
They indicated that writing mail was helpful in terms of that it provided to consider
all problem solving and case analysis process together. Moreover, it is also
important to emphasize that one student said that writing mail provide her to think
about how she should speak in her colleagues and how she establishes a dialog in

her professional life while meet such problems.

On the other hand, in the first action cycle, it was supposed students to conduct
multiple source analysis in the eighth step of VOCABLE. Specifically, web
addresses of the some main research databases and critique keywords were given
students and it was supposed them to carry out a research with the help of these
keywords and specified three articles to refer them in the next step while writing
mail. This step aimed for students to give an academic view about the case,
however, results indicated that unlike the other steps, about half of the students
(57%) were disagree that this step was useful. The data analysis also showed that
approximately half of the students considered the eighth step boring. This was
because, students had difficulties to find related articles and they considered that
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reading three articles for one case took too much time and decrease their motivation
for further steps. In the second action cycle, depend on results, it was decided to
combine this step with the next one, write your suggestions to the teacher and
students became only responsible to read and refer one related article or the related
chapter of the course book. Also, the researcher gave students a short instruction
about how to search an article related with the case topic. In the third cycle, data
analysis showed that most of the students indicated that there was not any boring

step.
5.1.3 Peer Evaluation and Feedback

In higher education, peer evaluation method is highly preferential because of that it
is a credible and successful technique in terms of providing students important
learning benefits (Daniel, Mittag & Bornmann, 2007; Ballantyne, Hughes, &
Mylonas, 2002). In the second cycle of the study, it was supposed students to
evaluate each other’s problem definitions and solutions written through the first six
step. However, at first glance, the result of the evaluation questionnaire indicated
some problems with peer evaluation. Only 44% of students agreed that it is helpful
because students did not see peer feedback on their performance. In this action
cycle, their analyses were evaluated by their peers but VOCABLE did not show any
feedback or score. Result showed that students were not sure that their analyses were
correct or not. Therefore, they wanted to get feedback to see the missing part of their
solutions. Thus, this step was revised. In this regard, following revisions were

conducted in the third action cycle;

e peer evaluation was made after nine steps completed (the mails’ being
written)

e students evaluated each other’s mails.

e one more step was added to the method which provide students to see the
score and comments given by their peers. Moreover, in this step they had

chance to revise their mail.

Also, it was ask students to write their comments behind giving score. In this way,
all students evaluated a mail written by another student and they could see given

score and comments. In this cycle, data analysis indicated that almost all students
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were satisfied with these revisions. Several students said that gaining comments for
their writings made them more motivated and productive. Fallows and
Chandramohan (2001) indicated that peer evaluation enhance students’ assessment
capacities. Correspondingly, in their study, Sluijsmans and colleagues (1999)

showed that peer evaluation improve the quality of students’ further studies.
5.1.4 Online Discussion

Online discussion is becoming an essential part of online learning environments. A
recent study showed that “online chats and discussions provided opportunities for
the students to share, discuss, and modify their case understanding and to support
each other in using that knowledge to solve case and classroom problems”
(Mitchem et al., 2008, p.332). Moreover, Larson (1999) reported that through
discussion students can interpret, analyze, and manipulate information, being an
active participant. Havard and colleagues (2005) also indicated that online
discussion can support critical thinking. In present study, it was supposed students to
share their ideas and to discuss the issues in the case via discussion board in the third
step. However, in the first action cycle, the analysis of the VOCABLE logs showed
that in this step almost all students wrote their ideas shortly, and passed the next step
right after. There was not a discussion atmosphere. On the other hand, results
indicated that most of the students (61% of students) were agree that discussion step

was helpful.

Furthermore, results showed that students gave two reasons for why they did not use
the discussion environment appropriately. Firstly it was indicated that they did not
want to wait at the third step to discuss the issue rather they wanted to pass the next
step to complete other steps and to save time. Secondly, the students rarely attend
the same steps at the same time so they could not meet at the third step to hold a
discussion. Therefore, at the end of the first action cycle, it was decided to remove
the third step from the nine-steps-chain and gave a link from every steps in order to
students easily reach the discussion environment. Thus, during the six weeks in the
second action cycle, students easily reached the discussion environment and they
sheared their ideas wherever steps they were. In this cycle, results showed that all
students were satisfied with this change. They stated that by this change they can

have their friends’ ideas and contribute them which step they are. However, the
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analysis of the VOCABLE logs showed that only several students were actively
involved in discussion environment and only thirty posts were sent each week. Data
analysis also indicated that while only several students actively used the discussion
board, almost all students expressed that this environment was helpful in terms of
gaining different perspectives. In order to provide all students to actively involve,
one more revision was made in the third action cycle; Discussion board was
integrated to the bottom of the each step apart from assessment step. Thus, it was
provided students to communicate with all class while conducting case analysis.
However, similar with the previous cycles in this cycle, result showed that
discussion board was not used. In order to understand why student did not
participate online discussion although the necessary revisions were made, further

studied are needed.
5.1.5 Problem Solving Skills

Results showed that almost all preservice teachers clearly indicated that VOCABLE
contribute their problem solving skills in terms of identifying issues, exploring
different perspectives, applying knowledge, proposing solutions and considering
consequences. Result also showed that all participants considered the effect of
VOCABLE on their problem solving abilities permanent. While preservice teachers
emphasized that making practice on VOCABLE helped to develop empathy with
teachers and students in the cases, they also said that VOCABLE provided to
develop ability to create long-term and short-terms solutions easily. Kunselman and
Johnson (2004) reported that case-based learning helps students to develop problem
solving skills, analytical skills and critical reasoning thus it prepare students to
become better decision maker and better students. In their study, Mettas and
Constantinou (2007) designed a PBL to help preservice teacher become better
problem-solvers. Results of the study showed that this environment improved
preservice teachers’ problem solving skills and their motivation. In order to
investigate the contribution of case-based instruction in a physical therapy course
Hayward and Cairns (1998) conducted a qualitative study. Findings showed that,
students reported that case-based learning enhanced their problem solving skills and
their ability to investigate new information. Correspondingly, Fasko (2003)

indicated that case-based instruction significantly improves students’ retention,
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reasoning and problem-solving skills.
5.1.6 Motivation

Results showed that preservice teachers reported that VOCABLE significantly
improved their motivation regarding the four main categories defined by Keller
(1987) which are attention, relevance, confidence and satisfaction. It is obvious that
using cases in education positively affect the students’ motivation (Brooke, 2006;
Edelson, 1996; Mettas & Constantinou, 2007). Cases attract students’ attention and
keep their motivation high during the instruction. Preservice teachers indicated that
while CM course sometimes did not attract them, VOCABLE always caught their
attention during the whole semester. They stated that authentic cases created a
connection with their previous experience. And, to be able to develop solutions
increased their confidence. Moreover, almost all preservice teachers clearly
indicated that practicing on VOCABLE improved their motivation towards CM
course. Also most of them stated that VOCABLE improved their motivation towards
teaching profession. Similarly, Guest (2007) investigated the effectiveness of case
based instruction in an online course and results showed that case-based learning
significantly contribute students’ enjoyment of the process, students’ satisfaction
with learning the content and students’ overall satisfaction. On the other hand, a few
preservice teachers stated that VOCABLE showed us the facts about teaching

profession and these facts worried us.
5.1.7 Self-Confidence

Results indicated that VOCABLE increased their self-confidence in terms of
handling misbehaviors and being a successful teacher. Most of the preservice
teachers indicated that VOCABLE increased their self-confidence in terms of being
a successful teacher. Preservice teachers also pointed to that VOCABLE provide her
to love teacher profession by increasing her confidence. It was obviously reported
that VOCABLE increased preservice teachers’ self-confidence regarding handling
misbehaviors and solving problems. The positive effect of the case method on
learners’ self-confidence was highlighted in the literature (Mitchem et al., 2008).
Brooke (2006) stated that case method enhance students’ confidence by which

provide to make practice on real problems and to teach how to overcome
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misbehaviors. In a recent study, Mitchem and colleagues (2008) highlighted that
through analyzing cases and providing solutions, learners gain self-confidence.
Thomas and colleagues (2001) find the similar results in their study. Another study
was conducted by Hayward and Cairns (1998) (as cited in Nelson, 2010) to examine
how case-based learning helps the physical therapy students to prepare for the
clinical setting. In this study, individual interviews made with the students and they
reported that case-based learning improved their confidence and level of comfort

while interacting with patients and other professionals.
5.1.8 Study Habits

In this study, participants had never used an online learning environment before.
Therefore, it was important to ask the effects of VOCABLE on preservice teachers’
study habits and study attitudes. The literature about study habits is extremely
diverse in terms of both the measures of study habits and the criteria that are
considered to examine study habits (Crede & Kuncel, 2008). However, the simplest
indicator of study habits is the study hours worked by a student in a typical week
(Entwistle, Thompson & Wilson, 1974). The studies about students’ study habits in
the literature focused on the relation between study habits and the achievement. For
instance, Pond (1964) (as cited in Entwistle, Thompson & Wilson, 1974) compared
high-achiever and low-achiever Australian students’ study habits and result showed
that while the high-achievers organized their studying and time periods and try to
improve their study skills, the low-achievers took no notice of organization of study.
On the other hand, the researcher did not reach any study examine the relation

between case-based learning and students’ study habits.

The results of the presented study showed that making practice on VOCABLE did
not make a remarkable effect on preservice teachers’ study habits. VOCABLE did
not change their study hours, days or attributes. Most of the preservice teachers
reported that usually they prefer to study late hours and weekends and they
conducted case analysis in a similar way. Although, students did not used to study
on an online learning environment, they were familiar with project based learning
and studying on computer at late hours. Probably because of that practicing on
VOCABLE did not affect their study habits. But still, it was needed further studies

about the effect of online learning environments on preservice teachers study habits.
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5.1.9 VOCABLE versus Actual Classroom Practice

Case-based method is a well-known way to provide preservice teachers practice
fields (Mitchem et al., 2008). Results showed that preservice teachers compared
VOCABLE with actual classroom practice in terms of 11 aspects. Preservice teacher
stated that VOCABLE is advantageous regarding following aspects; time,
preparation to teaching, applicability, being objective, thinking on problems, and
handling various events. Especially it was highlighted that VOCABLE is time
saving and provide preservice teachers to think on cases more comprehensively.
Also it is the best learning environment for preliminary preparation to teaching
profession.

On the other hand, it was indicated that actual classroom practice is advantageous in
terms of four issues which are interaction with students and events, emotion and
feelings, making snap decisions, and seeing consequences of decisions. Several
students indicated that actual classroom practice is more complex and dynamic than
VOCABLE and VOCABLE did not provide the exact feelings that only get by being
physically in a school and by talking with students.

5.2 Conclusion and Recommendations

During a semester ten video cases were watched by the preservice teachers and
analyzed on VOCABLE. Depend on data analysis and the researcher’s observation it
can be clearly said that video cases have a big effect on preservice teachers’
motivation and they helped preservice teachers to develop an awareness of the
reality of teaching profession. It was important to be available of video cases on an
online learning environment but it was seen that cases’ being use is also very
important in traditional environments. It was highlighted by students that using
videos, background music and vocalization are very important. In further research, if
possible it should get help from professionals regarding these issues. Furthermore,
using stakeholders’ opinions in further steps as a part of the case provided students
to be involved in stories as it is real. In this regard, it was seen that giving place to

side stories made cases more authentic.

On the other hand experts’ opinion became the favorite of almost all students.

Several students wanted to see more experts’ opinion. In this study, three experts’
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opinions can were provided. In future studies, more experts’ opinions can be
provided depend on available sources. Another issue related with experts’ opinions
was that they were provided text-based because of time and resource limitations but

further studies it can be helpful to present experts’ opinions like video interview.

At the end of the third action cycle, it was reported that all steps and scaffoldings
worked efficiently but discussion environment did not function effectively despite
the revisions made through three action cycles on discussion board. In this regard,
for further studies three suggestions can be offered. Firstly, in addition to online
discussion, face-to-face discussion can be conducted in classroom. Secondly, online
discussion can be supported by mobile technologies. However, considering the cost
of mobile technologies it is not appropriate for common usage of VOCABLE yet.
Thirdly, discussion part of the VOCABLE can be integrated to social networks like
facebook and twitter. Thus, discussions can hold on these social networks. Another
important issue about VOCABLE is that during the case analysis, it was asked
preservice teachers to utilize multiple sources like books, articles and teacher
websites. But most of the preservice teachers had difficulty to reach related sources
specifically articles. It was observed that they do not know exactly how to find

related articles. In future studies it is needed to be attention to this matter.

The results of the first action cycle showed that preservice teachers strongly want to
have feedback therefore after this cycle, the researcher made necessary revisions and
peer evaluation step was begun to use as a feedback strategy. Results showed that
peer evaluation become helpful and efficient to a certain extent but some students
definitely want to receive feedback from the instructor or an expert. Actually in
available teacher education programs it may not be possible to give feedback to all
students without the help of one or more experts. Because of that an instructor may
have more than sixty students. In this condition, the most logical choice is seen peer
evaluation but if sources would be available in further studies other choices should

be considered.

To sum up, it can be said that VOCABLE solved the preservice teachers practice
problem in classroom management course and it has a potential to solve overall
practice problems of teacher education programs. Specifically, VOCABLE
contributed preservice teachers’ problem solving abilities, motivation and self-
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confidence. Also it helped them to be familiar with teaching profession. While doing
these, VOCABLE used available technologies and existing sources. It can be
possible to improve the potential of VOCABLE using more manpower and mobile
technologies but in this study especially it was aim to solve preservice teachers’

practice problems in most appropriate and feasible way.
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APPENDIX A

PEER EVALUATION RUBRIC FOR CASE ANALYSIS

Sub-scales: Identifying issues, exploring perspectives, applying knowledge,

proposing actions and considering consequences

1-1dentifying Issues

What issues, problems, dilemmas and/ or opportunities do you perceive in the

case?

1. The analysis of the issues should recognize that there are multiple problems

presented in a case

- This analysis recognizes more that one problem in the case (2 points)
- This analysis recognizes only one problem in the case. (1 point)

- This analysis does not recognize any problems. (0 points

2.The analysis of the issues should communicate that not all problems are

equal.

- This analysis indicated that some issues are of more importance than others and
explained why.

(2 points)

- This analysis demonstrated that some issues are of more importance than others
but did not explain why (1 point)
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This analysis did not demonstrate recognition that one issue might be more
important than others nor did it explain why. (0 points)

3.1dentificaiton of issues and their description in this section should be based on

the facts in the case and accurately represent them.
- The problems mentioned were based on the facts in the case. (1 point)

The problems mentioned were not based on the facts in the case or skewed the

facts in the case in some way. (0 points)

4.The analysis of issues should identify several important problems and the

focus should be on important issues(s).
- The analysis addresses one or more important problems. (2 point)
- The analysis addresses one or more problems that are of less importance (1 point)

- The analysis does not address any problems. (0 points)

2-Exploring perspectives

Whose perspective(s) might you consider when analyzing the case?

1.The analysis should recognize that multiple perspectives are present in the
case and should acknowledge that educational problems appear differently to

different people.

- The analysis recognizes the perspectives of multiple characters in the case. (2
points)

- This analysis recognizes the perspective of only one character in the case. (1 point)

- This analysis did not recognize the perspectives of any characters in the case. (0
points)

2.The analysis of perspectives should take into consideration the following
attributes: Knowledge/ VValues Emotions
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- The analysis considers these attributes for at least one of the perspectives (2 point)
- The analysis considers only one of these attributes for the perspectives (1 point)
- The analysis considers none of these three (0 point)

3.The analysis should recognize the perspectives that are influential to the

problems identified as issues.

- The perspectives addressed relate directly to the problem(s) on which the analysis
focuses (1 point)

- The perspectives addressed do not relate directly to the problem(s) on which the
analysis focuses.( 0 points)

3-Applying knowledge /

What do you know from the case that might help inform you to decide on a
course of action, and or what more would you want to know before making a

decision?

1.The analysis should raise questions about information that appears to be
missing and might add knowledge important for appropriate identification and
analysis of the problems.

- The analysis raises at least one question about information that might be
missing or ambiguous. (1 point)

- The analysis does not demonstrate the problem-solver’s recognition that
more information might be needed to analyze the case- no questions asked
about missing information. (0 point)

2.The analysis should demonstrate the use of knowledge form personal

experiences.

- This analysis applies knowledge from personal experience to identify
problems or formulate actions. (1 point)
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- This analysis does not apply knowledge from personal experience to identify
problem for formulate actions. (0 points)

3.The analysis should demonstrate the wuse of knowledge from
practical/Professional experiences as well as theoretical and empirical research.

- This analysis applies knowledge from theory or research to identify problems
or formulate actions. (1 point)
- This analysis does not apply knowledge from theory or research to identify

problem for formulate actions.( 0 points)

4. The analysis should use facts and information from the case to identify the

problems and formulate actions.

- The analysis uses accurate facts from the case to identify problem for
formulate actions.(1 point)
- The analysis does not use accurate facts from the case to identify problem for

formulate actions. (0 points)

5.The information used in the case should be related to the problems identified

as the most important.

- The knowledge the analysis includes is related to the problems identified as
most important. (1 point)
- The knowledge included in the analysis is not related to the problems

identified as most important. (0 points)

What would you do if you were in this situation?

1.The analysis should propose more than one action.

- More than one action is proposed in the analysis. (2 point)
- Only one action is proposed in the analysis. (1 point)

- No actions are proposed. (0 points)
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2. The actions proposed should be reasonable.

- The analysis proposed actions that seem useful and reasonable. (1 point)
- The analysis proposed actions that do not seem useful nor reasonable. (0
points)

3.At least one of the proposed actions should be feasible, short-term actions.

- The analysis suggests at least one feasible, short-term action. (1 point)

- The analysis includes no feasible, short-term actions. (0 points)
4. At least one of the proposed actions should be a feasible, long-term action.

- The analysis suggests at least one feasible, long-term action. (1 point)

- The analysis does not suggest any feasible, long-term actions. (0 points)

5.The suggest actions should address the problem(s) identified as being the
most important in the analysis.

- The actions proposed deal with the problems deemed most important by the writer.
(1 point)

The actions proposed do not deal with the problems deemed most important by the

writer. (0 points)

5-Consequence

What might be the consequence of your actions?

1.The analysis should consider the positive aspects of the outcome of the

proposed actions.

- The analysis mentions positive consequences for the actions suggested. (1
point)
- The analysis does not mention positive consequences for the actions

suggested. (0 points)
2.The analysis should consider the negative aspects of the outcome of the
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proposed actions.

- The analysis mentions negative consequences for suggested actions. (1 point)
- The analysis does not mention negative consequences fort he suggested
actions. (0 actions)

3.The consequences identified in the analysis deal with the actions proposed.

- The consequences suggested are tied to the issues deemed most important. (1
point)

- The consequences suggested are not linked to the issues deemed most important by
the writer. (0 points)
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APPENDIX B

THE SCRIPTS OF THE CASES

B.1 Classroom life

Ahmet 6gretmen vatani gorevini tamamladiktan sonra 3 yil boyunca Fen bilgisi
Ogretmeni olarak gorev yaptigi okuluna geri donmiisti. Donem baglamis, okul zili
calmistr. ilk dersi 8-A sinifinaydi. Ahmet 6gretmen igin ilk ders her zaman cok

onemliydi.

“Ddneme nasil baglarsan dyle gider” derdi. Onun disiplin anlayisinin belki de birinci

kuraliydi bu.

Ders zili calinca hemen merdivenlere dogru yoneldi. Smifa girer girmez smf
bagkanini ¢agirmis ve yoklama almasini istemisti. Sinif mevcudu otuz ikiydi,
kalabalik sayilmazdi. Hizlica kendini tanitmis ve hemen derse baslamisti. Ciinkii

dersin bir dakikasinin bile bos gecmesini istemiyordu.

Dersi anlatirken bir ara gozii {liclincli sirada oturan bir 6grenciye takildi. Sagina
soluna bakiniyor, kalemiyle oynuyordu. Ahmet 6gretmen ses tonunu yukseltti ve
liciincii siraya dogru yiiriimeye basladi. Ogrenci ara sira 6niine doner gibi oluyor
sonra etrafi seyretmeye devam ediyordu. Ahmet 6gretmen bu duruma ¢ok

sinirlenmisti. Ogrenciye ayaga kalkmasimi sdyledi.

Ogrenci ayaga kalkinca sert bir ses tonuyla “Adin ne senin, niye dersi
dinlemiyorsun” diye ¢ikist1. Ogrenci cevap vermiyordu. Arkadaslar1 giiliismeye
basladi. Ahmet 6gretmen iyice kizmisti “Yok mu oglum senin adin! Geri zekal
misin sen!” diye bagirdi. Sinifta hasariligiyla taninan bir 6grenci giilerek “Evet
hocam o gergekten geri zekali” deyince, on siralarda oturan bir 6grenci aglamaya

basladi ve “Benim abim geri zekali degil” diyerek sinifi terk etti.
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Ahmet 6gretmen neler oldugunu anlayamamanin verdigi saskinlik icerisindeyken
teneffls zili caldi. Apar topar 6gretmenler odasina inen Ahmet dgretmen ayaga
kaldirip azarladigi 6grencinin isminin Kenan oldugunu ve Kenan’in zeka geriligi

olan bir kaynastirma 6grenci oldugunu 6grendi.
Stakeholder Opinions

Kenan'in babasi Tayfun Bey olanlar1 6grenince Ahmet 6gretmeni Milli Egitim
Bakanligina sikayet eder. Bakanlik tarafindan inceleme yapmak icin gérevlendirilen
miifettis, okulda ¢esitli goriigmelerde bulunur. Yapilan bu goriismelerden bazi
alintilara asagida yer verilmektedir. Resimlerinin {iizerlerine tiklayarak, ilgili

kisilerin goriislerini inceleyiniz.
Tayfun Bey (Kenan’in Babas1)

“Kenan bizim i¢in ¢ok 0Ozel Miifettis Bey, yasamayan bilemez baskalar1 nasil
goriirse gorsiin o bizim sahip oldugumuz en kiymetli sey. Her donem ben ve annesi
Ogretmenlerini ziyaret eder durumun hassasiyetini anlatiriz. Ya kiiserse okula bir
daha gitmezse, o 6gretmen bunun vebalini iizerine alabilir mi? Donemin basinda
gidip biitlin O6gretmenleriyle konustu esim, onunla da konusmak istemis ama
“Dersler bile baglamadi, bana ¢ocugunun durumunu soracaksin, vaktimi bosa alma”

diye azarlamig onu da...”
Riza Bey (Okul Miidiirii)

“Kenan zararsizdir, kaynastirma 6grenci diyoruz onun gibilere. Sosyallesebilmeleri
ve akranlari icerisinde hayata tutunabilmeleri i¢in az zek& geriligi olan 6grenciler
MEB tarafinda bu sekilde egitime tabi tutuluyor. Kenan arada odamin oniine gelip
“RIZA BABA” diye bagirip kagar ama biliyorum arkadaslar1 yaptirtyor. Bu olaydan
sonra onu da iizgiin gordiim ama kii¢iik kardesi Tarik’in hali perisandi.

Ogretmeniz aslinda iyi bir arkadasimiz ama isine kars1 ¢ok titiz o giin de biraz ileri

gitmis sanirim...”
Ahmet Ogretmen

“Dersin diizenini bozuyordu, hem ne bileyim ben kaynastirma oldugunu. Zaten bir

seyde yapmadim. Askerde Giineydogu'daydim yeni dondiim, kimse onunla ilgili bir
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sey soylemedi bana. Hem ne zordur orada askerlik siz bilir misiniz? Ne olmus

cocuga biraz bagirdiysak.”
B.2 Classroom life 2

Aras ailesi biiyiikk umutlarla Mardin’deki kdylerinden ayrilarak baskent Ankara’ya
taginmislardi. Koylerinde yasadiklari huzursuzluk artik geride kalmisti. Ailenin en
kiiciik ¢ocugu olan Sinan bu yil 6. sinifa baglayacakti. Sinan’in babasi zengin bir
semtte apartman gorevlisi olarak is buldu ve Sinan’1 burada bulunan bir ilkégretim
okuluna kaydettirdi. Bu okul devlet okuluydu ama velilerin destekleri sayesinde 6zel
okullar1 aratmayacak imkanlar sunuyordu Ogrencilerine. Ne var ki Sinan, yeni
okuluna aligmakta zorluk c¢ekiyordu. Donem baslayali iki ay olmasina ragmen bir
tek arkadas bile edinememisti. Sinan derslere neredeyse hi¢ katilmiyor, teneffiislerde

de sessizce bir kdsede oturuyordu.

9. haftaya girildiginde okulun rehberlik 6gretmeni Sinan’in sinifi olan 6A’ya
“Kim kimdir” testi uygulamig ve sonuglarint 6A’nin sinif 6gretmeni Yilmaz Bey’le
paylasmisti. Yilmaz Bey arkadaglarinin Sinan hakkinda neler diigiindiigiinii merak
ediyordu. Fakat rapora baktiginda Sinan’m adin1 goéremedi, arkadaslari ondan

hi¢ bahsetmemislerdi. Sanki Sinan o sinifa hi¢ gelmemisti.

Yilmaz bey uzun zamandir 6A smifiyla yapmayi diisiindiigli konusmanin
zamani geldigini anlamusti.  {lk rehberlik dersinde 6A  sinif dgrencileriyle
konusmaya karar verdi. Fakat konusulanlar1 Sinan duymamaliydi. Bu yiizden onu
nobetci ogrencilere yardim etmesi i¢in gorevlendirdi. Sinan siniftan ¢ikinca, Yilmaz
ogretmen sinifa donerek, “Su an smifta kag kisi var” diye sordu. Birkag 6grenci
smifi saymakla ugragirken simif bagkani “19, G6gretmenim” diye cevap verdi.
Yilmaz o6gretmen “Peki Sinan ¢ikmadan once kag kisiydiniz” diye sorunca 0On
siralardan bir 6grenci “Yine 19” dedi ve simifta giiligsmeler basladi. “Niyeymis 0?”
diye sordu Yilmaz 6gretmen. Bir dgrenci ayaga kalkarak “Ogretmenim o hig
konusmuyor ki, konussa da anlagilmiyor” dedi. Bunun iizerine bir baska 6grenci
Sinan’in sivesini taklit etti ve sinifta yeniden giiliismeler basladi. Yilmaz 6gretmen
bu durumu hi¢ hos karsilamadi fakat konusarak 6A smifinin Sinan hakkindaki
fikirlerini degistiremeyecegini de biliyordu. Sinifa donerek “Bu konustuklarimizi

unutun, simdi biriniz gidip Sinan’1 ¢agirsin, 10 Kasim i¢in hazirlayacagimiz tiyatro
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oyunu hakkinda konusalim ” dedi.
Stakeholders’ Opinions

Yilmaz 6gretmen yasadigi bu olayin lizerine gitmeye karar verir. Meslektaslariyla ve
Sinan’mn ailesiyle bir dizi goriismeler yapar. Yapilan bu goriigmelerden bazi
alintilara asagida yer verilmektedir. Resimlerinin iizerlerine tiklayarak, ilgili

kisilerin goriislerini inceleyiniz.
Sinan’in Babasi

Kardesleri i¢inde en sanslist budur hocam, digerleri okuyamadilar belki bu okur diye
bekliyoruz bizde. Sinan akillidir ¢it1 ¢ikmaz bir yerde. Annesine de evde yardim
eder 5 abisinden sonra annesi onu kiz gibi biiylittii. Cok isteyerek gelmedik buraya

ama ne yaparsin tutunacagiz iste.
Midir Yardimcisi

Sinan’in kaydini ben yaptim, Akasya evlerin yoneticisi Haydar Bey kimligini falan
getirdi, yegeni sandim bende en iyi sinifimiza kaydettim. Bilseydim 6D ye verirdim
aslinda orada kendine uygun arkadas bulabilirdi ama artik donem basladi olur mu

bilemem.
Yilmaz Ogretmen

Sinan’in durumu nu c¢ok 1iyi anliyorum bizde kdy cocuguyuz nihayetinde.
Konugmakla ¢Ozllmedigini anlaymnca bende ¢esitli faaliyetlerle Sinan’ 1
arkadaslariyla kaynastirmak istedim. Tiyatro kuliibiine aldim onu 10 Kasim’da ki
oyun icinde ona Atatiirk roliinii verdim. Ben yapamam o&gretmenim diye cok
tisteledi, diger arkadaslar1 da o rolii ¢ok istiyorlardi ama itiraz kabul etmedim. Sinan
Atatiirk oldu. Hazirliklar boyunca birka¢ arkadas kazandi bizim Atatiirk. Son
giinlere yaklastikca herkesin heyecani artiyordu Sinan’inda. Son provada laflarini

unufttu.

Oyun giinii geldi Sinan sahnedeydi ilk birka¢ climleden sonra laflarini unuttu. YUz
kip kirmizi olmustu. Salondan homurtular yiikselmeye basladi, kenardan ne kadarda
hatirlatmalar da bulunduysak ta Sinan bizi duymuyordu bile. Aglayarak sahneyi terk

etti. Bilemiyorum iyi mi yaptim Sinan’a rol vermekle?
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B.3 Teacher expectations

Omer dgretmen 17 yildir Fen Bilgisi 6gretmeni olarak bir ilkdgretim okulunda gorev
yapmaktaydi. Yariyil tatilinde, okuldaki diger Fen bilgisi 6gretmeni Necla hanim bir
baska okula tayin olmustu. Necla hanimin ayrilmasindan sonra 6-A, B ve C

siniflariin Fen bilgisi dersine de Omer 6gretmen girmeye baslad.

Ikinci donem baslamist;, dersler hizla ilerliyordu fakat Omer Ogretmen yeni
devraldig1 smiflarda bir seylerin yanlis gittigini hissediyordu. Soru sordugunda
yalnizca birka¢ parmak kalkiyor ve her ii¢ sinifta da 6n siralarda oturan birkag kiz
ogrenciden baskas1 derse katilmiyordu. Ustelik diger 6grenciler ilk birka¢ hafta,
dersi sessizce takip ederken simdilerde giiriiltii c¢ikarmaya, kendi aralarinda
konusmaya baslamislardi. Genellikle Omer 6gretmen dersi anlattiktan sonra tahtaya
bir soru yazar ve 0grencilerden ¢ozmelerini isterdi. 6-A sinifina olan bir dersinde de
yine boyle yapt1 ve ¢dzmeleri i¢in bir siire bekledi. Sonra ayaga kalkip sinifin i¢inde
gezinmeye basladi. Bir ayagi protez oldugu icin yiirlimek ona aci veriyordu ve

siifin i¢inde nadiren dolasiyordu.

“Kim ¢ozecek” diye smifa sordu. Her zamanki parmaklar 6n siralardan yiikseldi.
Fakat Omer 6gretmen arka siralara dogru bakarak, “Ahmet sen ¢dzmek ister misin?”
diye seslendi. Ahmet “Ogretmenim ben ¢dzemem ki ~ deyince. On siralardaki kiz
ogrenciler “O ¢dzemez OFretmenim” diye giiliistiiler. Omer Ogretmen “Nereden
biliyorsunuz ¢ézemeyecegini” diye sordu. “Onlar yapamaz ki 0gretmenim, tembel
onlar. Necla 6gretmenimiz de Oyle diyordu zaten” diye cevap verdiler. “Hayir,
yaniliyorsunuz ¢ocuklar” dedi Omer 6gretmen ve ekledi “Ahmet hepinizden énce o

soruyu defterine ¢ozmiistii”.
Stakeholders’ Opinions

Omer &gretmen yasadigi bu olayr hafta sonu yapilacak olan sube Ogretmenler
toplantisinda meslektaglariyla paylasir. Bu toplantida yapilan konusmalardan bazi
alintilara asagida yer verilmektedir. Resimlerinin {zerlerine tiklayarak, ilgili

kisilerin goriislerini inceleyiniz.
Mehtap Ogretmen Felsefe Ogretmeni

Biliyorsunuz Necla benim en iyi arkadaglarimdan biriydi, araniz da onunla en yakin
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olan da bendim. Fakat kendisine de ¢ok sdyledim, kiz 6grencilere karst pozitif bir
ayrimcilik yapiyorsun diye. Sanirim babasimin onlart terk etmesinden dolay1
erkeklere karsi bir hinci vardi. Cok defa konustuk, eger bir 6grenciyi dersten
kiistiiriirsen bunun bedeli ¢ok agir olur diye. Sizin bu smifi devralmanizda ¢ok 1yi

olmus Omer hocam umarim kisa zamanda ¢ozersiniz bu problemi.
Funda Hanim Olayin gegctigi Okulun Miidiresi

Necla hanimi bizzat ben uyarmistim. Bir cocugun, neydi adi ha hatirladim Veysel’in
kulagini ¢ok fena ¢ekmisti velisi geldi okula. Neyse ikna etimde sikdyet¢i olmadilar.
Sonrasinda ¢agirdim odama Necla hanimi konustuk. “Disiplinde tutmazsak bunlari
kiz 6grencileri ezerler hocam” diye bana da ¢ikisti gengligine verdim fazla Gzerine

gitmedim. Olay yatisinca kars1 aldim biraz konustuk ama belli ki pek ikna olmamas.
Omer Ogretmen Fen bilgisi Ogretmeni

Sinifta ki ¢aligkan erkek 6grenciler bile parmak kaldirmiyordu. Yapamam edemem
endisesi igerisindeydiler. Ik defa dersime karsi bdylesine korkuyla bakan gozlerle
karsilastim. Ilk zamanlar gercekten bdyle oldugunu diisiindiim. Herhalde bu smifin
erkekleri Fen bilgisi dersinde pek basarili degiller diye diisiinmeye baslamistim ta ki
bu olaya kadar. Bir kisiye kirk defa iyisin iyisin desen iyi olur. Bu siniflarda belli ki
Necla Hanim hep yapamazsiniz demis erkek dgrencilere. Bu gilinden sonra onlara
dersimi sevdirmek basarabileceklerini inandirmak i¢in elimden geleni yapacagim.
Umarim bu siire i¢erinde bende Necla hanimin hatasina diisiip kiz 6grencilere karsi

tavir almam.

B.4 Preventing Problems

Fen bilgisi 6gretmeni Metin Bey 8-D siifinin yoklama defterini imzaladiktan sonra
cantasindan c¢ikardig: test sorularini 6grencilere dagitmaya bagsladi. Bu sirada “On
dakikamz var, ¢dzmeye baslayin” diye smifi uyardi. On siralarda oturan Burak
“Ama ¢ok soru var, yirmi tane” diye mirildandi, yanindaki arkadasi da “Yirmi tane!”
diye yiiksek bir sesle tekrarlayinca Metin 6gretmen sinifa donerek yumusak bir ses

tonuyla “Yaparsiniz siz, hadi baslayin bakalim” dedi.

Ogrenciler sorular1 ¢dozmeye baslayali on dakika olmustu. Metin dgretmen “Kim
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bitirdi?” diye sordu. Sorusuna cevap alamayinca 6grencilere bes dakika daha zaman
tanimaya karar verdi. Bu sirada sinifin igerisinde dolasiyor ve sik sik saatine

bakiyordu. Arada bir de “Arkadasinizdan kopya ¢ekmeyin!” diye sinifi uyariyordu.

Testin on besinci dakikasinda bir iki O6grenci haricinde bitiren yoktu. Metin
Ogretmen “ Zil calmasina 20 dakika kaldi, bitiremeyenler evde tamamlasin” diyerek
testi tamamlamis 6grencilerden birini tahtaya ¢ikardi. “Birinci soruyu ¢6z kizim”
dedi ve sinifa seslendi “Hadi siz de arkadasinizi dinleyin”. Metin 6gretmenin birkag
kez tekrarladig1 “Arkadasinizi dinleyin” ikazina ragmen 6grencilerin ¢cogu testlerini
bitirmeye ¢alisiyordu. Bir ara tahtadaki 6grencinin soruyu yanlis ¢6zdigiinii géren
Metin 6gretmen, 0grenciye nerede yanlis yaptigini aciklamaya basladi. Bu sirada
sorular1 tamamlayamayanlar cevaplari soruyor, testlerini bitirenler de aralarinda
konusuyorlardi. Bir miiddet sonra siniftan yiikselen sesler Metin Bey’i rahatsiz
edince elindeki tebesiri birakti ve smifa dogru dondii. Ogretmenin baktigini
gormeyen iki Ogrenci konusmaya devam ediyordu. Ogretmenin  “Niye
konusuyorsunuz?” sorusuna, dgrencilerinden biri ayaga kalkarak “Ogretmenim on
besinci soruyla ilgi bir sey soruyordum” diye cevap verdi. Bu sirada 6gretmen bu
iki dgrencinin yanina kadar gelmisti. “Ben size evde devam edeceksiniz demedim

mi!” diyerek Onlerindeki test kagidini ¢ekip aldi.
Stakeholders’ Opinions

Metin Ogretmen iki Ogrencinin testlerini Onlerinde cekip alinca sinifta ani bir
sessizlik yasandi bunun ilizerine Metin 6gretmen sinifta uyulmasi gereken kurallar
hakkinda hatirlatmalarda bulundu ve &grencilerin goriislerini aldi. Asagida bu

konusmadan alinan kesitlere yer verilmektedir...
Metin Ogretmen

“Cocuklar bu sorular1 burada ¢6zmezsek nasil anlayacaksiniz dogru mu yanlis mi1
yaptigimiz1? Kalanlar1 evde de tamamlayabilirsiniz ama burada arkadasiniz
dinlemezseniz dogru ¢oziim yolunu 6grenemeyeceksiniz. Hem ne anlagsmistik sizinle
bir arkadasiiz tahtada iken onu dinleyeceksiniz baska bir seyle ugrasmayacaksiniz

demistik demi. Bu konuda konusmak isteyen var mi? ”’

Berk (6grenci)
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Ogretmenim diger sorulart merak ediyoruz hem bazi arkadaslarimiz bitirdi bende

bitirmek istiyorum sonra ¢dzsek sorular1 olmaz m1?
Hasan (Ogrenci)

Ogretmenim siz sorular1 ¢dziince daha giizel oluyor. Tahtaya ¢ikan arkadasimizin
sucu yok ama sesi duyulmuyor ki buradan. Testini bitiren arkadaslarimda biraz

saygili olsa daha iyi olacak bitiremeyenler var.
B.5 Coping with problems effectively

Tiirkan 6gretmen 19 yildir Fen Bilgisi 6gretmeni olarak ilkogretim kademesinde
gorev yaptyordu. Ogretmenlik mesleginin ilk yillarindan itibaren, ders saatinin bir
kismini laboratuvarda uygulamaya ayiriyordu. Dersleri uygulamali olarak islemenin
Ogrencilerin konular1 daha iyi anlamalarina yardimeci oldugunu diisiiniiyordu. Ne
var ki laboratuvar da uygulama yapmak hi¢ de kolay degildi. Tiirkan 6gretmenin
uzun yillar boyunca edindigi tecriibeler gostermisti ki; 6grenciler laboratuvarda sinif
ortamindan farkli davranislar sergiliyorlardi. Ozellikle erkek 6grenciler kendilerine
zarar verebilecek hareketler yapabiliyordu. Bunun igin laboratuvara inmeden 6nce
her defasinda sinifi dikkatli olmalar1 konusunda uyariyor ve laboratuvarda uymalari

gereken kurallar hatirlatiyordu.

7-C smifina olan bir derste de yine bdyle yapti. Bu sinifta Asit ve Bazlar {initesini
bitirmislerdi ve sira uygulamaya gelmisti. Tiirkan 6gretmen 6nce laboratuvarda
yapilacak uygulama hakkinda 6grencilere bilgi verdi sonra Laboratuvar kurallarini

tekrar hatirlatti.

Uygulama baglamisti. Tiirkan 6gretmen biitiin 6grencilere turnusol kagidi dagitt1 ve
bir behere asit bir baska behere de Baz ¢ozeltisi doldurdu. Ogrenciler ellerindeki
turnusol kagitlarim1 asit ve baz c¢ozeltilerine batiracak ve aradaki fark
gozlemleyeceklerdi. Tiirkan Ogretmen o6grencilerden siraya girmelerini istedi.
Birka¢ 6grenci disinda hepsi siraya girdi ve uygulama sirasinin kendilerine gelmesi
icin beklemeye basladilar. Siraya girmeyen birka¢ 6grenci de laboratuvarin cam
dolaplarindaki malzemelere bakiyorlardi. Tiirkan §gretmen asit ve baz ¢ozeltilerin
onlinde durup Ogrencilere yapacaklar1 deney hakkinda agiklama yapmaya basladi.

Bu arada bir gozii de Recep’in iizerindeydi. Recep sinif tekrar1 yapmis iri yar1 bir
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ogrenciydi. Arkadaslariyla pekiyi gecinemez ve sik sik kavga ¢ikarirdu.

Sirast gelen Ogrenci mavi turnusolll asit ¢ozeltisine kirmizi turnusoli da baz

cozeltisine batirip renklerinin degismesini gézlemliyordu.

Deney yapma sirast Recep ‘e gelmisti. Elindeki mavi turnusol kagidini asit
cozeltisine batiracakken, ondan Once deneyi yapmis olan Tolga “Bu tam kirmizi
olmadi” deyip elindeki turnusoli yeniden asit ¢ozeltisine batirmak igin deney
masasina yaklastiginda Recep’in ayagina basti Recep “Git ulan” deyip Tolga’y1
itekleyince Tiirkan 6gretmenin gozii Oniinde, beherin igindeki asit ¢dzeltisi Tolganin

tzerine dokaldu.
Stakeholders’ Opinions
Recep ‘in babasi

Hocam bizim hayirsizin abisi hapiste. Bu da abisine 6zeniyor. Korkuyorum sonu
onun gibi olacak bari bu okusun adam olsun diye yeri geliyor bor¢ alip dyle har¢lik
veriyorum. Smifta kaldig1 icin birazda hevessiz okula karsi. Okuldan atilirsa hali

daha kotii olur. Hig okumaz artik.
Madar

Bu kaginci vakasi Recep’in okulunda bir itibari var. Tolganin ailesi Ilge Milli egitim
miidirliigiine sikayet etmis bizi. Allah tan Tiirkan Hanim erken miidahale etmiste
¢ocugun bir seysi yok. Ya olsaydi, birde sorusturmayla falan ugrasacaktik. Baska
bir okula giderse Recep icin daha iyi olur. Hem konu kapanmis olur hem de ona bir

ders olur.
Tiirkan Ogretmen

Ben Recep’in kazanilabilecegine inantyorum. Tamam, arkadaslarina kars1 biraz kaba
davraniglar1 var ama 6gretmenlerine karsi saygili. Ben hep birlikte bu problemin
iistesinden gelebilecegimize inamiyorum. Acik¢ast su an ne yapabilecegimiz
konusunda tam bir fikrim yok ama biz 6gretmeniz bu probleme g6z kapayip Recep’i

Oylece okuldan gonderemeyiz.

B.6 Motivation
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2009-2010 Egitim- 6gretim yilinin sonu yaklasmisti. Bahar mevsiminin gelmesiyle

birlikte havalar 1sinmis, yeryiizii yeniden yesile boyanmisti.

Bu yil Kiirsat 6gretmen icin bir bagska 6nem tasiyordu. 3 yil boyunca smif rehberlik
O0gretmenligini yaptigi, 8-A sinifi 68rencileri bu yil ilkogretim kademesinden mezun
olacaklardi. Ogrenciler bir taraftan mezun olmanin heyecaninm1 yasarken diger
taraftan girecekleri son SBS sinavinin kaygisini tagiyorlardi. Bu sinavdan alacaklari
puan 6 ve 7 inci siniflarda aldiklar1 SBS puanlarina eklenecek ve elde edilen puana

gore ¢esitli Liselere yerlestirileceklerdi.

Lise egitimi meslek se¢imi adina ¢ok Snemli bir basamakti. Bu yiizden Kiirsat
Ogretmen son haftalarda ki rehberlik derslerini Lise programlarini tanitmaya ayirdi.
Anadolu Lisesi, Fen Lisesi ve Meslek Liselerinin programlarindan bahsedip,

sunduklar1 imkanlar1 detaylartyla 6grencilerine anlatt1.

Kiirsat 6gretmen ayni1 zamanda 8-A sinifinin Fen ve Teknoloji Derslerine giriyordu.
8-A smifi genel olarak basarili bir sinift1 fakat son haftalarda derse olan ilgilerinde
ciddi bir azalma yasaniyordu. Yil boyunca, hem okulda hem de dershanede
gosterdikleri performansin son giinlerde diismesi Kiirsat 6gretmeni tedirgin etmisti.
Aslinda baharin gelmesiyle birlikte genel olarak tiim Ogrencilerde derslerden
uzaklasma hali gozleniyordu. Fakat 8-A sinifi ig¢in bu durum kabul edilemezdi.
Sinava sayili gilinlerin kaldigi bu siirecte yapacaklari bir hata onlar1 yaristan

koparabilir ve hayatlarin1 derinden etkileyebilirdi.
Stakeholders’ Opinions

Kiirsat o6gretmen karsilastigit bu durumu Ogretmen arkadaglariyla birlikte
asabilecegini diisiinmektedir. Bu yiizden onlarla bu konuyu paylasir ve fikirlerini

sorar.
Nilgiin Ogretmen 6 yillik Rehberlik 6gretmeni

Hocam rehberlik alaninda da motivasyon en 6nemli konulardan biri. Yiiksek Lisans
yaparken Dr.Keller’in motivasyon teorisini incelemistim. Kisaca ARCS diye
geciyor. Attention, Relevance, Confidence and Satisfaction. Bu teoriye gore
anlattigimiz konu ya da is icin 6grenciyi motive etmek istiyorsak. Oncelikle onun

dikkatini ¢ekmeliyiz. Genelde 6gretmenlerimiz bunu yapiyor mesela 6nceki giinkii
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magtan bahsediyor sonra konusmasini dersin konusuna getiriyor. Fakat sonraki
adimlar i¢in bunu sdyleyemeyecegim. Soyle agiklayayim, bazen konu 6grencinin
ilgi alanina girmiyor mesela SBS sinav déonemi 6grenciler yalnizca SBS sorularina
odaklaniyorlar. Hocalarimiz derste SBS sorusu ¢ozerlerse Dr. Keller’'in 6ngordiigii
2. Adimdaki iliski gerceklesmis olur. Gelelim 3. Adima Confidence. Ogrenci basara
bilecegine inanmali, aksi takdirde motivasyonunu saglayamayiz. Bunun iginde
kolaydan zora dogru, onlarin seviyelerini gozeterek ilerlemeli. Onlar
basarabilecekleri konusunda cesaretlendirmeliyiz. Ve son adim tatmin duygusu.
Basar1 6grenciler daha dogru basar1 gosteren 6grenciler hemen o6diillendirilmeli. Bu
birkag kelimeyle de olabilir. “Aferin Ayse en kisa yoldan ¢6zdiin soruyu” ,”Mehmet
tebrikler biiyiik gelismeler goriiyorum sende” gibi ciimleler grencilerde tatmin

duygusu olusturacaktir.
Hasan 12 yillik Teknoloji ve Tasarrm Ogretmeni

Benim dersime karsida ilgileri iyice azaldi son zamanlarda. Bende miifredati
miimkiin oldugunca eglenceli hale getirmeye calistyorum. Bir defa projeleri birkag
secenekli sunuyorum. Bazi 6grenciler 6zellikle kizlar elektrik devresi yapmay1 pek
sevmiyor. Bende onlardan resimle yapmalarini soyledim, c¢ok mutlu oldular.
Ogrencinin biri slaytlarla o kadar giizel hazirlamis ki. Bence onlar1 sevdikleri tarafa

yonlendirirsek problem olmaz.
32 Yillik Matematik Ogretmeni

Birazda haylazliklarindan canim. Bizim zamanimizda affedersiniz sandalyeyi
terimizle 1slatmadan kalkamazdik. Oturdugumuz yer terimizle islanana kadar
calisirdik. Tabi baska seylerde vardi bahgede atdlyede severek yaptigimiz ama
disiplin sart. Ne demis Atatiirk “Itaat ve itimadmn oldugu yerde disiplin, disiplinin

oldugu yerde basar1 vardir.”
B.7 Student interaction

Gamze 6gretmen, Ilkdgretim Fen Bilgisi Egitimi Boliimii'nden 2 yil énce mezun
olmustu. Universitede okurken, hocalarmin derslerde sikca kullandigi "Isbirlikgi
Ogrenme YoOntemini, simdi O kendi smifinda Fen bilgisi dersini islerken

kullaniyordu. Bu sayede 6grencilerin daha kolay sosyallestigini, bilgiyi paylasmay1
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ogrendiklerini ve boylelikle derse olan ilgilerinin arttigini gézlemliyordu.

Gamze Ogretmen, dgretmenlik meslegini cok seviyordu. Ogrettigi birgok konuyu
gercek yasam ile iliskilendiriyor ve ders siiresince glinliik hayattan 6rnekler vererek
Ogrencilerin konuyu daha kolay 6grenmelerini sagliyordu. Meslek hayatinin ilk 2
yilinda, ilkégretimin ikinci kademesinde yani 6,7 ve 8 inci siniflarda gorev yaparken
bu y1l Milli Egitim Bakanligin yaptig1 yenilikler gercevesinde yeni egitim-0gretim

doneminde, 4 ve 5 inci siniflarin da Fen bilgisi dersine girmeye baslayacakti.

Yeni donem bagladi. Haftanin ilk dersi 5-B siifinaydi. Her y1l yaptigi gibi ilk derste
ogrencilerle tanistiktan sonra, dersi nasil isleyecegini ve Ogrencilerinden neler
bekledigini anlatti, ve daha sonra onlardan 3-4 kisilik gruplar olusturmalarini istedi.
Dersin bitmesine 10 dakika vardi guruplarin olusturulmasi igin bu siire yeterliydi.
Fakat 5-B smifi grupla ¢alismaya pek alisik degildi. Bu yiizden birkag¢ 6grenci
haricinde kimse grup kuramadi. Gamze 6gretmen bu durumu fark edince “Tamam
cocuklar birazdan zil ¢alacak, gruplar ve lizerinde calisilacak projeyi ben belirleyip

haftaya size bildiririm” dedi ve zilin ¢almasiyla birlikte siniftan ayrildi.

Ikinci hafta Gamze 6gretmen gruplari ve dénem boyunca iizerinde calismalarini
istedigi projeleri belirledi. Projeler, miifredatin i¢inde yer alan cesitli konular
kapstyordu. Mesela, bir grup teknolojik bir aletin tarihi seyrini resimlerle anlatan bir
dokiiman hazirlayacakti. Bir bagkasi, dogada en ¢ok bulunan elementlerin grafigini

yapacakti.

Haftalar birbiri ardina ge¢gmis, donemin ortalarina gelinmisti. Fakat grup caligsmalari
iyl gitmiyordu. Sadece iki grup projelerinde ilerleme kaydede bilmisti. Diger
gruplarda problemler vardi. Bircok 6grenci kendi grup arkadaslarini sikayet etmek
icin Gamze Ogretmenin yanina geliyordu. Bu 0Ogrencilerden bazilar1 “grup
arkadaglarinin kendisi gibi ¢aligmadiklarini bu yiizden projenin ilerlemedigini”,
Bazilar1 grubun kendisini kabul etmedigini digladigini, Bazilariysa ¢alismak i¢in bir
araya gelemediklerinden, toplanamadiklarindan bahsediyordu. Bazi gruplar ise

heniiz birlikte calismaya baslamadan dagilmislardi.

Bu durum karsisinda Gamze 6gretmen karasiz kalmisti; “Karsilasilan problemleri
cozmeye calisip, daha once uyguladigr ve faydasimi gordigii grup caligmalarina

devam mi1 etmeliydi yoksa bu smifta farkli egitim metotlart mi1 denemeliydi?”
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Stakeholders’ Opinions

Gamze 6gretmen karsilagtigi bu durumun iistesinden gelebilmek ic¢in 5-B’nin siif
O0gretmeni Yasemin hanim ve 5-A'nin sif 6gretmeni Neriman hanimla bir

konusma yapti.
Yasemin Hanim

Gamze hocam, aslinda ben sinifimda sizin yapmak istediginiz benzer sekilde “Kiime
calismalar1” yaptryorum. Fakat bu caligsmalar: ders siiresi icerisinde ve onlar1 siirekli
kontrol altinda tutarak gergeklestiriyorum. Ben yanlarinda oldugum ve smif
ortamina alisik olduklart i¢in verdigim aktiviteyi giizelce yapiyorlar. Ama kendi

baslarina toplanip plan program yapip ¢alismaya pek hazir degiller.
Neriman Hanim

Sanirim benim smifimda da benzer problemlerle kargilasmigsiniz. Aslinda ne zaman
ne yapmalar1 gerektigi bilseler ellerinde bir takvim olsa ve hafta kontrol edilse daha
verimli olabilirdi. Okulumuzun bulundugu yerleskeye ¢ok biiyiik ve evler dagmik.
Lojmanda oturan ¢ocuklar birbirleriyle ¢alisma firsatt bulmus ama digerleri okuldan
sonra gorlisemiyor zaten. Sadece evde interneti olan birka¢ Ogrencide kendi
aralarinda konusmuslar. Bu konusmalarda pekiyi olmamis. Ciinkii evinde internet
baglantis1 olmayan grup elemanlar1 gruptan dislanmis. Velinin biri geldi gegenlerde
bu durumdan ¢ok sikayetci, ¢ocugu bu durumu bahane gosterip israrla internet

istiyormus.
Gamze Ogretmen

Ders saatim bu c¢aligmanin tamaminin sinifta yapilmasi i¢in yeterli degil. Zaten bu
yuzden projeler veriyorum. Hem ders disinda arkadaslariyla goriisiirlerse ders daha
verimli gecer. 2 yildir 7 ve 8 inci smiflarda uyguladim aymi yontemi. Orada da
problemler oluyordu ama burada ki kadar degil. Sizi dinledikten sonra uyguladigim

yontemi gozden gecirmem gerektigine inanmaya bagladim.
B.8 Active Teaching

Stide Oztiirk bircok zorluk ¢ekerek okudugu Egitim Fakiiltesinden Fen Bilgisi

Ogretmeni olarak mezun olmustu. BSliimiinii birincilikle bitirmisti fakat bu durum
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dort y1l boyunca egitim almak hatta boliim birincisi olmak yeterli degildi. Ogretmen

olabilmek i¢in KPSS sinavina girmeli ve bu sinavda kendini yeniden ispatlamaliydi.

Stde de boyle yapti. Hayalini kurdugu 6gretmenlik meslegiyle arasinda kalan tek

engeli agsmak i¢in ¢ok siki ¢alisti ve atanmasi i¢in gerekli olan yiiksek puani aldi.

Genellikle ilk atama ile goreve basglayan 6gretmenler ilgelerde gorev aliyorlardi.
Stde 6gretmende Anadolu’nun sirin bir ilgesinde bir ilkdgretim okulunda goéreve
basladi. Ilk giin dgretmenler odasindaki 6gretmenlerle tanisti. iki hafta siirecek bir
seminer doneminin ardindan dersler baslayacakti. Seminer donemi bir anlamda

Ogretmenlerin derslere hazirlik siireciydi.

Bu siirecte okuldaki diger Fen bilgisi 6gretmeni Kazim Bey Stde 6gretmen ile
yakindan ilgilendi. Kazim Bey tecriibeli bir 6gretmendi ve yaklasik 20 yildir bu
okulda gorevde yapiyordu.

Bir giin, Stide 6gretmen Kazim Bey’e Ogrencilerin Fen Bilgisi dersinde ki basari
durumlarin1 sorunca , Kazim bey Stde Ogretmene bazi tavsiyelerde bulunmaya

basladi.

“Oncelikle hocam &grencilere fazla yiiz vermeyeceksin” diye sdze basladi, ve
devam etti “Kendini fazla yipratma, sonunda kimse “Aferin” demiyor, hem
ogretmenlik bir giinlikk bir sey degil ki. Bak benim haftada 30 saat dersim var.
Dersin basinda 5-10 dakikada konuyu anlatiyorum sonra Ogrencilerden
kitaplarindaki sorular1 ¢zmelerini istiyorum ve her giin mutlaka 6dev veriyorum.
Ogrenmek isteyen zaten dgreniyor. Belki benim sdylediklerim sana yanlis geliyor,
ama Oyle degil hocam. Gegen sene senin gibi yeni mezun bir arkadas geldi.
“Yapilandirmaci yaklagim”, “yaparak yasayarak ogrenme” falan deyip ilk birkag
hafta dersi laboratuvarda isledi, sonra o da gordii ki bu is dyle yeni miifredat, yeni
metotlarla falan olmuyor. Okulun bir diizeni var, 6grenciler eski yontemlere

alismis.”

Stde 6gretmen “Hocam, peki uygulamalar1 sinifta nasil yapiyorsunuz” diye sorunca
,Kazim Bey “hocam mesela miknatislanma konusunda ben &grencileri alip

laboratuvara gotiirsem demir tozlarimi talasla karistirsam sonrada miknatisi verip
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ayristirin falan desem, bir dersim gider. Bunun yerine ¢ocuklara 6dev veriyorum;
defterlerine kitaplarindaki deneyi giizelce yaziyorlar. Bdylece en giizel sekilde

O0grenmis oluyorlar, 6yle degil mi?

Stde o6gretmen Kazim beyin sodylediklerini dinliyordu fakat duyduklar1 onun
O0gretmenlik anlayisiyla hi¢ uyusmuyordu. Simdilerde o miifredati inceliyor ve

kullanacag1 6gretim materyalleri ve egitim metotlar1 izerinde diisiiniiyordu.

15 gunluk seminer doénemi boyunca da bunlar Gzerinde c¢alisti. Okulun
laboratuvarinin bir ¢ok eksigi vardi. Side dgretmen ihtiya¢ duyacagi malzemelerin
bir listesi olusturup, okul miidiiriine verdi. Miidiir ‘de hoca hanimin taleplerini ilge
milli egitime bildirdi. Bu arada Stide 6gretmen h bir ¢ok animasyon, video ve resim

internetten indirdi ve karton panolar , modeller yapti.
Stakeholders’ Opinions

Stide Ogretmen diger meslektaslarmin bu konuda neler diisiindiiklerini 6grenmek

i¢in onlarla konusur.
Ali Bey 25 yillik Tarih 6gretmeni

Hoca hanim Kazim Bey aslinda hakli, siz Fakiiltede miitkemmeli 6greniyorsunuz
halbuki burada sartlar higte dyle degil. Ogretmenlerin yiizde doksani biiyiik bir
heyecanla oOgretmenlige bagliyorlar fakat birka¢c yil sonra o heyecandan eser
kalmiyor, yeni gelenlerde hep eskileri sugluyor. Sair ne diyor; Bu dizen bdyle bu
gemide, eskiler yiter yenide. Birde bakalim okulun imkanlari var m1? Ger¢i bizim
okul bilgisayar lab1 falan var. Bilgisayar 6gretmeni gelin birka¢ dersi burada isleyin
diyor ama ben hi¢ anlamam ki o isten. Kazim beyle konustuk gegen artik her sey cd

ye girmis ama bize yabanci bunlar.
Neslihan Hanim Matematik Ogretmeni

Onceki miifredat yetismiyordu pek bir uygulama yapamiyorduk ama yeni miifredat
uygulama yapmaya, yaptirmaya ¢ok uygun. Hem kitaplarda yenilendi hocam, Kazim
bey hala eski kitaplar takip ederek konuyu anlatiyor olmali. Benim dersim lab
aktiviteleri i¢in pek uygun degil ama bende giindelik hayattan 6rnekler sunuyorum

dersimde. Ilgimi geken bir sey olunca getirip snifta paylasiyorum. Her hafta 15
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dakikay1 da cocuklarin kendi baslarina ¢6zemedikleri sorular1 ¢6zmeye ayiriyorum.
Cok sey yapilir hocam yeter ki yapmak isteyin. Ama su da gergek, giinde 6-7 dersim
oldugu zaman eve bitmis bir vaziyette doniiyorum bu kez de kendi ¢ocuklarim
dersleriyle ilgilenemiyorum. Bazen kendi sordugum oluyor; Okulda biraz daha az

yorulup ¢ocuklarima vakit ayirsam daha mu iyi olur.
Orkut Bey 6 yillik sinif 6gretmeni

Bende senin gibi ¢ok idealist basladim goreve, ama bir miiddet sonra ¢ocuklarda
istedigimi goremedim. Ogretmenin ¢ok bir yaptirimi yok hem &grencilerde her seyi
dershanede 6grendiklerini/6greneceklerini zannediyorlar . Agik¢asi bu durum yavas
yavas heyecanimi 6ldiirdli. Sonra bir giin baktim ki , benle hi¢ alakasi olmayan
ogrenciyken hi¢ sevmedigim ogretmelere benzemisim. Ogrencilere asir1 ddev
veriyorum, gelen odevleri kontrol etmiyorum vs. vs. Boyle gitmez dedim kendi
kendime, tamam belki 6grencilere verdigin emegin karsiligin1 géremiyorsun ama en
azindan isini diizgiin yapmalisin diye uyardim kendimi. Simdilerde orta bir yol
tuttum, en iyi benim 6grencilerim olsun biitlin sinif 6grensin havasin da degilim ama
en azindan konuyu en giizel sekilde nasil aktarirnm diye hafta sonlar1 bayag: bir

mesai harciyorum ve bir karsilikta beklemiyorum.
B.9 Constructivism

Geng Ogretmen adaylarindan aldigi mektuplar Stide Ogretmenin bu konudaki
kararhligmi arttirdi.  Inandigi yolda yiiriiyecek ve iyi bir 6gretmen olmak igin

elinden geleni yapacakti.

Bu yil, Stide 6gretmen yedinci siniflarin dersine girecekti ve bu egitim-6gretim yilt

icerisinde 7 unite islemesi gerekiyordu. Bu tniteler ;
1. Vicudumuzda Sistemler

2. Kuvvet ve Hareket

3. Yasamimizdaki Elektrik

4. Maddenin Yapis1 ve Ozellikleri

5. Isik
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6. Insan ve Cevre
7. Giines Sistemi ve Otesi: Uzay Bilmecesi

Stde 6gretmen ilk olarak, birinci iinite olan “Viicudumuzda Sistemler” {lizerinde
calismaya karar verdi. Stide 6gretmenin alan bilgisi oldukea iyiydi. Ogrenciyken
0zel dersler vermis ve bu konuda kendini iyice gelistirmisti. Fakat bu kez durum
biraz farkliydi 27 alt kazanima sahip olan biiyiik bir iiniteyi 30 ders saatine dogru bir
sekilde yayarak anlatmaliydi. Bu {inite, Viicudumuzda Sistemler iinitesi, 5 alt

konudan olusuyordu bunlar sirasiyla;

Sindirim sistemi

Bosaltim sistemi

Denetleyici ve diizenleyici sistem
Duyu organlari ve
Viicudumuzdaki sistemler

aprowpndE

Slde ogretmen, bu konular iizerinde tek tek durmanin ve bu sekilde derslere
hazirlanmanin dogru olacagmi diisiindii ve birinci konu olan “Sindirim sistemi”
konusunu nasil iglemesi gerektigi iizerinde diisiinmeye basladi. Sindirim sistemi
konusu 7 kazanima sahip genis bir konuydu ve yaklasik 6 ders saatinde islenmesi

gerekiyordu. Bu konunun kazanimlart sunlardi,

1. Sindirim sistemini olusturan yap1 ve organlari; model, levha ve/ veya sema

Uzerinde gosterir.

2. Besinlerin, viicuda yararli hale gelmesi i¢in degisime ugramasi gerektigini

tahmin eder.

3. Besinlerin kana gec¢ebilmesi i¢in mekanik ve kimyasal sindirime ugramasi

gerektigini belirtir.

4. Enzimin kimyasal sindirimdeki islevini agiklar.

5. Karaciger ve pankreasin sindirimdeki gorevlerini ifade eder.

6. Sindirime ugrayan besinlerin bagirsaklardan kana ge¢isini agiklar.

7. Sindirim sistemi sagligin1 olumlu-olumsuz etkileyecek etkenleri 6zetler ve

tartigir.
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Stde 6gretmen 6 ders saati igerisinde yapilandirmaci yaklasimlari da kullanarak bu

kazanimlar1 6grencilerinin elde etmesini nasil saglayabilirdi?

Hangi etkinlikleri kullanmaliydi ve nasil bir yol izlemeliydi? Nasil bir hazirlik

yapmal1 ve ne tiir materyaller segmeli ya da hazirlamaliydi?
Stakeholders’ Opinions

Stde ogretmen aklindaki sorulara cevap ararken okulun imkanlarmi ve neler
yapilabilecegini dgrenmek igin Okul Miidiirii Halis Bey, Bilgisayar Ogretmeni

Tayfun Bey ve Matematik Ogretmeni Neslihan Hanim ile konustu.
Okul Midura Halis Bey

Hoca hanim, okulumuzda bir Fen laboratuvari var. Gegen yil gelen arkadas bazi
malzemeler istemisti, bizde Ilge Milli Egitime bildirdik. Biliyorsunuz onlarda
Ankara’dan istiyorlar. O arkadasa yetismedi ama siz sanslisiniz gegen hafta iki koli
geldi icinde bir seyler geldi. Kolileri heniiz agmadik ama Kazim Bey’in dedigine

gore bir kolinin i¢inde elektrik malzemeleri digerinde de insan modeli varmas.
Bilgisayar Ogretmeni Tayfun Bey

Hocam, Okulumuzda sadece Bilgisayar smifinda projektor var diger siniflarimizda
maalesef yok. Bilgisayar siifinda da genelde bilgisayar dersi isleniyor. Ama ben
her hafta bir hocamizin hi¢ olmazsa 1-2 saat dersinin Bilgisayar destekli olarak
islemesi i¢in bir plan hazirliyorum. Sizin dersiniz i¢in bilgisayar destekli olarak daha

verimli islemene bilecek bir hafta varsa o haftay: size ayarlayabilirim.
Matematik Ogretmeni Neslihan Hanim

Daha oOncede konusmustuk Stdecim, Ogretmen yeter ki istesin bir ¢ok seyi
basarabilir. Bak ne yapalim 6nce bir Okul Aile Birligi baskani Filiz hanimla bir
konusalim. Gegenlerde birileri akilli tahta tanitimina gelmislerdi Miidiir Bey’de ¢ok

begendi. Ondan bir tane aldiralim hi¢ olmazsa bir projektor aldiririz.
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APPENDIX C

FOCUS GROUP INTERVIEW QUESTIONS

Ogretmen Adaylar
Goriisme Formu (1.CYCLE)
Amag
Bu goriismenin amaci VOCABLE  ortami hakkinda ogretmen adaylarinin

goriiglerini almaktir.

Gortisme Tarihi: ......oooeeeeeeiiiieee,

Merhaba ismim Fatih, ODTU-BOTE’de doktora yapmaktayim. Olaya Dayah
Ogrenme Yontemi’nin ogretmen egitiminde uygulamasi iizerine bir arastirma
yirlitmekteyim. Bu arastirmanin amaci, Ogretmen adaylarmin egitiminde
kullanilacak etkili, verimli ve esnek video tabanli 6rnek olay yontemine dayali bir e-
O0grenme ortami olusturmak. Bu calismanin amaci, sizlerin VOCABLE ortami
hakkinda ki degerli goriislerini almaktir. Bu goriisme sonunda elde edilen bilgiler
sadece bu arastirma kapsaminda kullanilacaktir ve kisisel bilgiler kesinlikle gizli
tutulacaktir. Gorlisme sirasinda kendinizi rahatsiz hissederseniz veya herhangi bir
sebeple devam etmek istemezseniz, gorligmeyi hicbir gerekce belirtmeden yarida
birakabilirsiniz. Goriismenin yaklasik 40 dakika siirecegini tahmin ediyorum. izin

verirseniz goriismeyi ses kayit cihaziyla kaydetmek istiyorum.

Bu goriismeyi kabuk ettiginiz i¢in simdiden tesekkiir ediyorum. Sormak istediginiz

herhangi bir soru yoksa sorularimiza gegcmek istiyoruz.
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Giris

1. Daha 6nce VOCABLE benzeri bir ortam kullandiniz m1?

2. VOCABLE ‘1 kullanmaya baslamadan once ilk tanisma toplantisinda
sistemin isleyisi hakkinda yapilan tanitim yeterli miydi? Kullanim talimatlari
acik ve anlasilir miydi1?

Ornek Olay

Oncelikle incelediginiz drnek olaylarla ilgili sorular ydneltmek istiyorum.

3. Buolaylarda gecen konular1 g6z oniine alacak olursak onlar1 gergekgi kilan
ozellikler nelerdi?
p- Sizi duygulandiran sahne hakkindaki goriisleriniz nelerdir? Neden
duygulandiriyor?
g- En cok hangi sahneler ilginizi ¢ekti?
(bu prob dan 6nce Hatirlatma yapilabilir :1 casede Meltem 6gretmenin
bilgisayar dersinde Mertle yasadigi problem anlatiliyordu 2. Case ise
Ahmet 6gretmenin Kenan’la yasadigi olay anlatiliyordu. )
4. lIzlediginiz drnek olaylari gerceklikten uzaklastiran yonler nelerdi?
5. Olaylarin hangi sahnelerini izlerken dikkatiniz dagildi ya da sikildiniz?
6. Ornek olay videolarini izlerken hikdyeyi anlamaniz1 gii¢lestiren teknik
konularla alakali (video, ses vs .) gibi unsurlar neler?
7. Ornek olaylarin anlagilabilirligi bakimindan karmasiklik ve basitlik
konularindaki goriisleriniz nelerdir.
Destekler
Simdi de olay1 incelerken size sunulan gesitli destekler (scaffolding strategies)

hakkinda sorular yoneltmek istiyorum.
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1. 2. Adimda farkli bakis agilariin (6gretmen, veli ve okul yoneticileri )

sunulmasi olay1 ¢oziimlerken size ne yonde ve nasil yardimei oluyor?

-Farkli bakis agilarinin olay1 ¢oziimlerken size sagladig1 destegi daha etkili

hale getirmek icin neler 6nerirsiniz?

- Olmadiysa: Neden olmadi?

2. Olayi incelerken ve ¢6ziim iiretirken, arkadaslarinizla online ortamda

tartismak Size ne yonde ve nasil yardimci oldu?

Online ortamda tartismanin olayr ¢oziimlerken size sagladigi destegi
daha etkili hale getirmek icin neler 6nerirsiniz?

Olmadiysa: Neden olmadi?

3. Olay1 incelerken ve ¢0ziim tiretirken, uzman goriislerinin sunulmasi size ne
yonde ve nasil yardimci oldu?
Uzman goriislerinin ¢oziim tiretirken size sagladig: destegi daha etkili
hale getirmek icin neler 6nerirsiniz?

Olmadiysa: Neden olmadi?

4. Olay incelerken ve ¢6ziim iiretirken arkadasinizin 6nerilerini bir rubric
(Dereceli puanlandirma anahtari) 1181inda degerlendirmek size ne yonde ve

nasil yardimer oldu?

Bir rubric 1s18inda arkadasmizin onerilerini degerlendirmenin olay1
incelerken size sagladigi destegi daha etkili hale getirmek i¢in neler
onerirsiniz?

Olmadiysa: Neden olmadi?

5. Olayi incelerken ve ¢6zlim iiretirken, kaynak taramasi yapmak size ne yonde

ve nasil yardimci oldu?
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Kaynak taramasinin size sagladigi destegi daha etkili hale getirmek
icin neler dnerirsiniz?

Olmadiysa: Neden olmadi?

6. Bu ortaminda bireysel ¢calismakla grup ¢alismasi yapmak arsinda ki olumlu
ve olumsuz noktalar1 sdyler misiniz?

7. VOCABLE iizerinden arkadaslarinizla iletisim kurarken en etkili ortami
nasil tamimlarsiniz (Es zamanli mesajlasma (Messenger benzeri), Es zamanl

olmayan (Forum veya email benzeri) Neden?

Ortam:

Simdi de olay1 incelerken kullandiginiz web sitesi hakkinda sorular yoneltmek

istiyorum.

1. Kullandiginiz web sitesin tasarimini nasil buldunuz?
-gorsellik agisindan nasil buldunuz?
-Kullanim kolaylig1 agisindan nasil buldunuz?
p-En ¢ok begendiginiz yonler nelerdi?
p-En az ya da begendiginiz yada begenmediginiz ydnler nelerdi?

Gelistirilmesi konusunda neler istersiniz?

2. Aciklamalar ve sorularda agik anlasilir olmayan yonler nelerdi?

Anlamakta zorlandiginiz nokta oldu mu?
Method :

Simdi de olay1 incelerken takip edilen yontem ve izlenen adimlar hakkinda sorular

yoneltmek istiyorum.

Izlediginiz adimlar1 géz 6niine alirsaniz.

3. Sikildigimiz adim oldu mu? Olduysa hangi adim ve sizi sikan sey neydi?
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4. Gereksiz gordiigiiniiz tekrarlandigini diistindiigiiniiz soru ya da adim var mi1?
5. Yerlerinin degigmesini istediginiz adimlar var m1? Varsa hangileri?

6. En verimli oldugunu diisiindiigiiniiz adim hangisi? Neden?
Genel :

p- Sdre yeterli miydi?
g- Konustuklarimizin haricinde yapilmasini istediginiz bir degisiklik veya

eklemek istediginiz baska bir sey var mi1?
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APPENDIX D

INTERVIEW QUESTIONS FOR THE SECOND CYCLE

Ogretmen Adaylar
Goriisme Formu (2.CYCLE)

Amag
Bu goriismenin amacit VOCABLE  ortami hakkinda o6gretmen adaylarinin
goriiglerini almaktir.

Gorlisme Tarihi: ......ocovevvceeiiic e,

Merhaba ismim Fatih, ODTU-BOTE’de doktora yapmaktayim. Olaya Dayah
Ogrenme Yéntemi’nin Ogretmen egitiminde uygulamasi {izerine bir arastirma
yirlitmekteyim. Bu arastirmanin amaci, Ogretmen adaylarmin egitiminde
kullanilacak etkili, verimli ve esnek video tabanli 6rnek olay yontemine dayali bir e-
O0grenme ortami olusturmak. Bu calismanin amaci, sizlerin VOCABLE ortami1
hakkinda ki degerli goriislerini almaktir. Bu gorlisme sonunda elde edilen bilgiler
sadece bu arastirma kapsaminda kullanilacaktir ve kisisel bilgiler kesinlikle gizli
tutulacaktir. Goriisme sirasinda kendinizi rahatsiz hissederseniz veya herhangi bir
sebeple devam etmek istemezseniz, goriismeyi higbir gerekce belirtmeden yarida
birakabilirsiniz. Goriismenin yaklasik 40 dakika siirecegini tahmin ediyorum. izin

verirseniz goriismeyi ses kayit cihaziyla kaydetmek istiyorum.

Bu goriismeyi kabuk ettiginiz i¢in simdiden tesekkiir ediyorum. Sormak istediginiz

herhangi bir soru yoksa sorularimiza ge¢mek istiyoruz.
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Giris

1. Daha 6nce VOCABLE benzeri bir ortam kullandiniz mi?

2. VOCABLE ‘1 kullanmaya baslamadan dnce ilk tanisma toplantisinda
sistemin isleyisi hakkinda yapilan tanitim yeterli miydi? Kullanim talimatlar
acik ve anlasilir miydi1?

Ornek Olay

Oncelikle incelediginiz drnek olaylarla ilgili sorular yoneltmek istiyorum.

3.

7.

Bu olaylarda gecen konular1 goz oniine alacak olursak onlar1 gergekgi kilan

ozellikler nelerdi?

r- Sizi duygulandiran sahne hakkindaki goriisleriniz nelerdir? Neden
duygulandiriyor?

s- En ¢ok hangi sahneler ilginizi ¢ekti?

[zlediginiz 6rnek olaylari gergeklikten uzaklastiran yonler var miydi?

Varsa nelerdi?

Ornek olay1 videolarinda dikkatinizi dagitan ya da sikilmaniza sebep olan bir
seyler var miydi?
Varsa nelerdir?

Neden dikkatinizi dagitt1 veya sikilmaniza sebep oldu?

Ornek olay videolarini izlerken hikayeyi anlamanizi giiclestiren teknik

konularla alakali (video, ses vs .) gibi unsurlar oldu mu? Olduysa Nelerdir?

Ornek olaylarm anlasilabilirligi bakimindan karmasiklik ve basitlik

konularindaki goriisleriniz nelerdir.

Destekler

Simdi

de olay1 incelerken size sunulan gesitli destekler (scaffolding strategies)

hakkinda sorular yoneltmek istiyorum.
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8.

2. Adimda farkli bakis agilarimin (6gretmen, veli ve okul yoneticileri )

sunulmasi olay1 ¢oziimlerken size ne yonde ve nasil yardimei oluyor?

-Farkli bakis agilarinin olay1 ¢oziimlerken size sagladig1 destegi daha etkili

hale getirmek icin neler énerirsiniz?

10.

11.

- Olmadiysa: Neden olmadi?

Biliyorsunuz uygulamaya ilk basladigimizda ¢evrimigi tartigma bir adim da,
3.adimda, gerg¢eklesiyor ve daha sonra bu ortama ulagsma imkani olmuyordu
simdi ise tartigma ortamina her adimdan ulasilabiliyor. Bu durum tartigsma
ortamin1 kullanmanizda ne gibi degisikliklere yol act1? Olayi incelerken ve

¢Oziim iiretirken, size ne yonde ve nasil yardimei oldu?

-Bu son haliyle tartisma ortami, olay1 incelerken ve ¢oziim tiretirken, size ne

yonde ve nasil yardimei1 oldu? Olmadiysa: Neden olmadi?

-Bu ortam1 daha etkili hale getirmek i¢in neler 6nerirsiniz?

Olay1 incelerken ve ¢oziim tiretirken, uzman goriislerinin sunulmasi size ne
yonde ve nasil yardimci oldu?
Uzman goriislerinin ¢6ziim iiretirken size sagladigi destegi daha etkili
hale getirmek icin neler 6nerirsiniz?

Olmadiysa: Neden olmadi?

Biliyorsunuz uygulamanin ilk haftalarin da arkadasinizin ¢6ziim 6nerilerini
bir rubric degerlendiriyordunuz fakat aciklama yazmiyordunuz ve bu
degerlendirmeleri goremiyordunuz. Simdi ise birbirinizin mektubunu
degerlendiriyorsunuz agiklamalar yaziyorsunuz ve bir sonraki adimda bu
degerlendirmeleri gorme ve isterseniz mektubunuzu degistirme sansiniz
oluyor. Bu durum degerlendirme adimi konusunda ki fikirlerinizi nasil

degistirdi?
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— Bu son haliyle, arkadasinizi bir rubric (Dereceli puanlandirma
anahtari) 1 1s18inda degerlendirmek Olay1 incelerken ve ¢éziim
iiretirken size ne yonde ve nasil yardimci oldu?

- Sizin mektubunuza yapilan degerlendirmeyi gormek size ne yonde
ve nasil yardimer oldu?

Olmadiysa: Neden olmadi?

-Bu destegi daha etkili hale getirmek i¢in neler 6nerirsiniz?

12. Olayi incelerken ve ¢oziim iiretirken, Mektup hazirlamak size ne yénde ve
nasil yardime1 oldu?
Biliyorsunuz 6nceden bir adimda kaynak taramasi yapmaniz ve en az
3 makaleden alintilar vermeniz isteniyordu simdi ise bu adim kalkti
ve mektup hazirlarken kitap veya makale gibi farkli kaynaklardan bir
sinirlama ve zorlama olmaksizin yararlanmaniz isteniyor. Bu

degisiklik hakkinda neler disiiniliyorsunuz? Uygulamanizi nasil
etkiledi?

Mektup hazirlarken ¢esitli kaynaklardan yararlanmak size ne yonde
ve nasil yardime1 oluyor?

Olmadiysa: Neden olmadi?

Metktup hazirlama siirecini size yardimci olmast adina daha etkili

hale getirmek icin neler 6nerirsiniz?

13. Bu ortaminda bireysel ¢alismakla grup ¢alismasi yapmak arsinda ki olumlu
ve olumsuz noktalar1 sdyler misiniz?
Problemleri dogru anlamak acisindan
(Cozlim yolu bulmak agisindan
Motivasyon agisindan

Zaman yoOnetimi agisindan
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14. VOCABLE iizerinden arkadaslarinizla iletisim kurarken en etkili ortami1
nasil tanimlarsiniz (Es zamanli mesajlagsma (Messenger benzeri), Es zamanl

olmayan (Forum veya email benzeri) Neden?

Ortam:

Simdi de olay1 incelerken kullandiginiz web sitesi hakkinda sorular yoneltmek

istiyorum.

7. Kullandiginiz web sitesin tasarimini nasil buldunuz?
-gorsellik agisindan nasil buldunuz?
-Kullanim kolaylig1 agisindan nasil buldunuz?
p-En cok begendiginiz yonler nelerdi?
p-En az ya da begendiginiz yada begenmediginiz yoOnler nelerdi?

Gelistirilmesi konusunda neler istersiniz?

8. Aciklamalar ve sorularda agik anlasilir olmayan yonler nelerdi?

Anlamakta zorlandiginiz nokta oldu mu?
Method :

Simdi de olay1 incelerken takip edilen yontem ve izlenen adimlar hakkinda sorular

yOneltmek istiyorum.

[zlediginiz adimlari goz dniine alirsaniz.

9. Sikildiginiz adim oldu mu? Olduysa hangi adim ve neden sikildiniz?
Gereksiz gordiigiiniiz tekrarlandigini diisiindiigiiniiz soru ya da adim var m1?
Varsa neden boyle diisliniiyorsunuz?

10. Adimlarin siralamasi hakkinda neler diisiiniiyorsunuz? (Adimlar
hatirlatilabilir.)

- Yerlerinin degismesi gerektigini diisiindiigliniiz adimlar var m1?

“Su adim daha sonra gelsin” diye diisiinliyor musunuz?
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“Su adim daha 6nce gelsin” diye diisiiniiyor musunuz?

11. En verimli oldugunu diislindiigiiniiz adim hangisi? Neden?

Ogrenme Siireci:

1. VOCABLE ‘dauygulama yapmak, derste teorik olarak islediginiz konular1

daha iyi anlamaniz adina size ne gibi katkilarda bulundu?
p-Biliyorsunuz, her hafta bir konu isleniyordu (motivasyon, student
interaction gibi ) ve incelediginiz 6rnek olayin merkezinde de bu konu
yer aliyordu.

2. VOCABLE’1n size sundugu uygulama imkéanini1 géz 6niine alirsak, derste
veya bagka kaynaklardan (kitap, internet vs. ) edindiginiz / edinebileceginiz
bilgilerin haricinde, size neler kazandirtyor?

p- Bilginizi ne yonde artird
p- Tecriibelerinizi ne yonde artirdi
p- Kazandirmiyorsa neden?

3. Donem basinda Classroom Management dersinden beklentilerinizle, 7

haftanin sonunda bugiin yasadiklariniz1 karsilastiracak olsaniz neler

soylersiniz?

4. VOCABLE ‘da uygulama yapmak, ¢alisma aligkanliklarinizda ne gibi
degisikliklere yol acti.
Aciklama- Biliyorsunuz internet ilizerinde adim adim ilerlenen bir
haftalik bir siire¢. Bu durum daha 6nce derslerde aligik bir sey. Bu yiizden

calisma aligkanliklarinizi nasil etkiledigi merak ediyorum.

p- Internet iizerinden bireysel ilerleyen bir siire¢ oldugu icin istediginiz an
(gece veya glindiiz) baglana biliyorsunuz bu durum caligsma saatlerinizde bir
degisiklige yol agti m1? En ¢ok hangi saatleri tercih ettiniz? Neden?

p- Adimlar1 tamamlamak i¢in haftanin belli glinlerini mi tercih ettiniz yoksa

adimlar haftaya yaydiniz mi1? Neden?
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p- Aldigmiz diger derslere hazirlanma konusunda olumu ya da olumsuz

etkileri neler oldu?

5. VOCABLE ‘da uygulama yapmak, Classroom Management dersine karsi
olan ilginizi nasil etkiledi?
-Motivasyonunuzu nasil etkiledi?
-Devam durumunuzu nasil etkiledi?

-Derse katiliminizi nasil etkiledi?

6. Uygulama sirasinda site lizerinde ki mesajlagsma kismi haricinde yiiz yiize,
tlf, msn vs bir yolla arkadaslarinizla uygulamayla ilgili diyaloga gectiniz mi?

Ne i¢in kullandiniz bu iletisim ara¢larini?

Son :

Konustuklarimizin haricinde yapilmasini istediginiz bir degisiklik veya
eklemek istediginiz baska bir sey var m1?

Degerli goriislerinizi benimle paylastiginiz i¢in tesekkiir ederim.
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APPENDIX E

INTERVIEW QUESTIONS FOR THE THIRD CYCLE

Ogretmen Adaylar
Goriisme Formu (3.CYCLE)
Arastirma Sorusu
Ogretmen adaylart VOCABLE’1 gergekgi bir uygulama ortami sunma, problem
¢ozme becerilerini artirma, motivasyon ve 0z gliven kazandirma ve algilanan
yararlilik agilarindan nasil degerlendiriyorlar?
Ogretmen adaylarit VOCABLE’in c¢alisma aliskanliklarini nasil etkilediklerini

diistiniiyorlar?

Gortisme Tarihi: ......ccooveeeviiiee e,

Merhaba bildiginiz gibi Olaya Dayalh Ogrenme Yontemi’nin 6gretmen egitiminde
uygulamasi lizerine bir arastirma yiiriitmekteyim. Bu arastirmanin amaci, 6gretmen
adaylariin egitiminde kullanilacak etkili, verimli ve esnek video tabanli 6rnek olay
yontemine dayali bir e-6grenme ortami olusturmak. Bu c¢aligmanin amaci, sizlerin
VOCABLE ortam1 hakkinda ki degerli goriislerini almaktir. Bu goériisme sonunda
elde edilen bilgiler sadece bu arastirma kapsaminda kullanilacaktir ve kisisel bilgiler
kesinlikle gizli tutulacaktir. Goriisme sirasinda kendinizi rahatsiz hissederseniz veya
herhangi bir sebeple devam etmek istemezseniz, goriismeyi higbir gerekce
belirtmeden yarida birakabilirsiniz. Gorlismenin yaklasik 40 dakika siirecegini
tahmin ediyorum. Izin verirseniz goriismeyi ses kayit cihaziyla kaydetmek

istiyorum.
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Bu goriismeyi kabul ettiginiz i¢in simdiden tesekkiir ediyorum. Sormak istediginiz

herhangi bir soru yoksa sorulara gegmek istiyorum.

Giris

1. Budonem, 10 hafta boyunca VOCABLE’da uygulama yaptiniz ve artik

uygulamalar sona erdi. Bu uygulama hakkinda genel olarak neler

diistiniiyorsun?

2. VOCABLE’daki mesajlasma kismi1 pek aktif kullanilmadi, sence sinif olarak

mesajlagsma kismini neden kullanmadiniz?

Online mesajlasmaya aligik degil misiniz?

Sinif arkadaslarin arasindaki iletisim yeterince gii¢liimii degil?

Uygulama ortami

1. Mesleki tecriibe kazandirmasi agisindan VOCABLE da 6rnek olay

incelemek ile bir ilkdgretim okuluna gidip ger¢ek sinif ortaminda bulunmay1

karsilastiracak olsaniz neler sdylersiniz?

Motivasyon

Olumlu ve olumsuz yonler nelerdir?

Zaman agisindan,

Kazanilan tecriibe agisindan,

Ogretmenlik meslegine alismak acisindan

Secim yapman gerekse hangisini tercih ederdiniz?

Mesleki hayatinizda karsilasacaginiz sinifi i¢i problemleri ¢ozmenize

yardimci olmasi agisindan

1. VOCABLE’da 6rnek olay incelemek Sinif Yonetimi dersine olan ilginizi ne

yonde ve nasil etkiledi?

Her hafta yeni bir konu ve bu konuyla alakali bir 6rnek olay
isleniyordu, bu konulara kars1 sizde merak uyandirdi m1?

Derse devaminizi ya da dersi daha dikkatli takip etmenizi nasil
etkiledi?

Bu derse yonelik beklentilerinizin karsilanmasina katkis1 oldu mu?
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Sinif yonetimi dersine yonelik bir tatmin olusturdu mu?
Dersle alakali olarak kendinize olan giliveninizi nasil etkiledi?

2. VOCABLE 6gretmenlik meslegine olan ilginizi ne yonde ve nasil etkiledi?
Ogretmenlik meslegine yonelik bir merak ya da isteklilik uyandird
mi1?

Kendinizi 6gretmenlige daha yakin hissetmenize sebep oldu mu? Ne

yonde bit katkis1 oldu?
Oz giiven

1. Ogretmenlik meslegine basladiginda, VOCABLE da incelediginiz smif i¢i
problemlere benzer problemlerle karsilasirsan {istesinden gelebilmek
konusunda neler diisiiniiyorsun?

Ustesinden gelebilecegine inantyor musun?
Daha once diisiinmedigin yeni problemler karsilasirsan tavrin nasil
olur?

2. VOCABLE da uygulama yapmak sinif i¢i problemleri ¢6zmek konusunda
kendine olan giivenini nasil etkiledi?

Ogretmenlik meslegine basladiginda karsilasacagin  problemleri

¢ozme noktasindan kendine olan giivenini arttirdi m1?
Problem Cdzme Becerisi

1. VOCABLE da uygulama yapmak problem ¢6zme becerilerinizi asagidaki

acilardan nasil etkiledi?
Olaylar1 daha iyi anlama ve problemleri belirleme

Farkli bakis acilarin1 kesfetme ve olaya bu bakis agilarindan da
yaklagma

Olay hakkinda 6grendigin bilgileri yeterli olup olmadigina karar

verme ve ¢Oziim Uretirken bu bilgileri dogru sekilde kullanma
Cesitli ¢oziim yollar tiretebilme

Urettigin ¢dziim yollarinin olumlu ve olumsuz yénlerinin farkina

varma/g6z 6ninde bulundurma
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Calisma Stilleri

1. 10 hafta boyunca VOCABLE ‘da uygulama yapmak, ¢alisma
aligkanliklarinizda bir degisiklige yol acti m1?

Calisma aligkanliklarinizi nasil etkiledi?

Internet Gzerinden bireysel ilerleyen bir suregti ve her uygulama icin
size verilen bir haftalik siiresi i¢ersinde istediginiz zaman (gece veya

giindiiz) baglana biliyordunuz.

Caligsma saatlerinizde bir degisiklige yol a¢t1 m1?
Aldigimz diger derslere hazirlanma konusunda olumu ya da olumsuz
etkileri oldu mu?

Sinif yonetimi derslerine katiliminizi nasil etkiledi?
Algilanan Fayda

1. VOCABLE’da uygulama yapmak sinif yonetimi konusunda bilgi ve
becerinizin artmasina katkida bulundu mu?
- Ne yonde ve nasil katkida bulundu?
- Smif yonetimi konusunda teorik bilginizi arttirdi m1?
-Smif yonetimi adina bir 6gretmenin sahip olmasi gerektigi beceriler
(mesela sinif i¢i 6grenci iligkileri) yoniinden seni nasil etkiledi.
2. VOCABLE’da uygulama yapmak aldiginiz 6gretmenlik egitimine ne yonde
ve nasil katkida bulundu?
- Ogretmenlik mesleginin gerektirdigi becerileri (empati kurma,

olaylar1 daha 1yi alama vs ) nasil etkiledi?

Tutum

Genel olarak VOCABLE hakkinda ki fikirleriniz nelerdir?
Uygulama yapmay1 sevdiniz mi?
Uygulama yapmak eglencelimiydi?

Verimli bir 6grenme ortami olusturmasi bakimindan VOCABLE’ 1 nasil
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degerlendiriyorsun?

Son

Bundan sonra VOCABLE’da yapilmasini istediginiz bir degisiklik var m1?
Eklemek istediginiz baska bir husus var mi1?

Degerli goriislerinizi paylastiginiz i¢in tesekkiir ederim.
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APPENDIX F

EXPECTATION QUESTIONNAIRE

Ogretmen Adaylarinin Olaya Dayah Ogrenme Ortamina Yonelik Beklentileri

Asagidaki sorular O6gretmen adaylarinin 6gretmenlik becerilerini artirmak ve
meslege basladiklarinda karsilagsmalar1 olasi olan smif yonetimi ve disiplin
problemlerini ¢ozmelerine yardimci olmak icin kullanilacak bir olaya dayali
O0grenme ortamindan beklentilerini saptamak i¢in hazirlanmistir Liitfen asagidaki

sorulari her birini dikkatlice cevaplayiniz.
Ogrenci No :
Ad Soyad

1. Inceleyeceginiz drnek olaylarm hangi dzelliklere sahip olmasini istersiniz?

(gercekei, merak uyandirici, bir¢ok olay igeren, iyi seslendirilmis... gibi)

2. Ornek olaylar1 gevrimici grenme ortaminda incelerken size hangi
imkanlarin sunulmasini istersiniz? (Arkadaslarla ¢evrimici mesajlasma,

uzman goriislerini alma... gibi )

3. Cevrimigi 6grenme ortaminin (6rnek olaylarin incelenecegi web sayfasi)
tasarim acisindan nasil olmasini ve hangi 6zelliklere sunmasini istersiniz?

4. Ornek olay1 incelerken nasil bir ydntem izlenilmesini, hangi adimlarin takip
edilmesini istersiniz? (1.Problem(ler)in ne oldugunun belirlenmesi 2 .

Problemlerin tartigilmast ... gibi)
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APPENDIX G

EVALUATION QUESTIONNAIRE FOR THE FIRST CYCLE

VOCABLE Degerlendirme Olgegi(1.Cycle)

Asagidaki sorular VOCABLE' a yonelik sahip oldugunuz goriislerinizi saptamak
icin hazirlanmigtir. Liitfen asagidaki sorularin her birini cevaplaymiz. Coktan
secmeli  sorulart  “Kesinlikle katilmiyorum”, “Katilmiyorum”, “Kismen
Katiliyorum”, “Katiliyorum” veya “Kesinlikle katiliyorum” siitunlarinda bulunan
seceneklerden birini isaretlemek suretiyle cevaplayiniz. A¢ik uglu sorularin altinda

birakilan bos alanda fikrinizi belirtiniz.

Not : VOCABLE 6rnek olaylar incelediginiz ortamin genel adidir. A¢ilimi "Video
Enhaced Case-based Learning Environmet” .

A. Asagidaki sorulari (1-8) incelediginiz iki 6rnek olay1 goz oniinde
bulundurarak cevaplayiniz.

Incelenen 6rnek olaylar;

Kesinlikle Kismen o
Katilmiyorum Katiliyorum Kesinlikle
Katilmiyorum Katiliyorum Katiliyorum
1- Gergekeiydi. 1 2 3 4 5
2- Ogretrgenhk .me.slegm(.ie 1 2 3 4 5
karsilagilabilecek nitelikteydi.
3: ) Me.ra.k 'uyand1r1c1 ve 1 5 3 4 5
strukleyiciydi.
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4-Sade ve anlagilirdi. 1 2 3 4 5
5- Cok karmasgikt. 1 2 3 4 5
6- Cok basitti. 1 2 3 4 5

7- Incelediginiz drnek olaylar1 gercekei yapan dzellikler nelerdir?

8- Incelediginiz drnek olaylar1 gerceklikten uzaklastiran yonler nelerdir?

B. Asagida yer alan sorulari (1-7) VOCABLE web sitesi Uzerinden size
sunulan destekleri goz 6niinde bulundurarak cevaplayimz.

Asagida bahsedilen destek olayi incelerken ve/veya ¢oziim iiretirken bana yardimci

oldu.

Kesinlikle

Katilmiyorum

Katilmiyorum

Kismen

Katiliyorum

Katiliyorum

Kesinlikle

Katiliyorum

1- (2. Adimda) Farkli bakis
acilarinin (6gretmen, veli ve
okul yoneticileri ) sunulmasi

2- 3.
Arkadaslarimla

Adimda)
¢evrimigci
(online) ortamda tartigsmak

3- (4. Adimda) Uzman
goriislerinin sunulmasi.

4- (7. Adimda) Arkadasimin
Onerilerini  verilen dereceli
puanlandirma
(rubric)

degerlendirmek

anahtari
1s181nda
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5- (8. Adimda)Kaynak

taramasi yapip makalelerden 1 2 3 4 5
alintilar yapmak.

6- (9. Adimda)Siire¢ boyunca

ogrendiklerimi bir mektup 1 2 3 4 5

seklinde hazirlamak.

8. Olayi incelerken size sunulan destekleri (farkli bakis acilarinin ve uzman
goriiglerinin sunulmasi, ¢evrimigi tartisma, kaynak tarama vs. ) daha etkili
hale getirmek igin neler 6nerirsiniz?

C. Asagida yer alan sorular (1-12) VOCABLE web sitesini g6z 6niinde

bulundurarak cevaplayiniz.

VOCABLE_web sitesini asagida bahsedilen agidan yeterli buluyorum.

Kesinlikle Kismen o
Katilmiyorum Katiliyorum Kesinlikle
Katilmiyorum Katiliyorum Katiliyorum
1-  Kullanil kleri
ullanilan  renklerin 1 ’ 3 4 5

birbiriyle uyumlu olmasi

2- Sayfalar arasi tutarlilik
(butonlarin hep aym yerde

olmasi, yazi fontlarinin ayni

olmasi gibi)

3- Yazi fontlarinin
uygunlugu

4-Yaz1 puntolarinin

(biiyiikliklerinin) uygunlugu
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5-  Ekrandaki nesnelerin
(buton , agiklama vs) dengeli
bir sekilde yerlestirilmis

olmasi.

6- Ekrandaki nesnelerin
(buton, agiklama vs) bir

butlinlik ifade etmeleri.

7-Butonlarin islevlerinin ne
oldugunun anlasilir olmasi.

8- Butonlara kolay

erigebilme.

9- Butonlarin problemsiz

caligsmasi

10-  Yapilmak istenilen
islerin (yaz1 yazma,
kaydetme, bir sonraki adima
gecme gibi) kolayca

yapilmasi.

11-Sayfalarin iist kismindaki
aciklamalarin acik ve
anlasilir olmasi.

12-  Sorularin  agik  ve
anlasilir olmasi

12- VOCABLE web sitesinin begendiginiz ve begenmediginiz yonleri nelerdir? Bu

konuda oOnerileriniz nelerdir?

D. Asagida yer alan sorulari () olaylar incelerken izlenilen adimlar1 (Stepl —
Step9) goz oniinde bulundurarak cevaplaymmiz? ( Adimlar : (1) Define the
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problem, (2) Identify the facts and perspectives of stakeholders, (3) Discuss your
understanding with your friends, (4) Identify some expert solutions, (5) Generate
a list of solutions, (6) Discuss advantages and limitation of solutions and specify
the best 3 of them, (7) Review and asses your friends solutions, (8) Analyze
multiple sources, (9) Write your suggestions to the teacher)

1. En verimli oldugunu diisiindiigliniiz adim ya da adimlar hangileri?

2. Sikildiginiz adim oldu mu? Olduysa hangi adim ve sizi sikan sey nedir?

Varsa bu konuda 6nerileriniz nelerdir?

Donemin basinda olaya dayal 6grenme ortamina yonelik

Gereksiz gordiigiiniiz tekrarlandigini diisiindiigiiniiz soru ya da adim var mi1?

Yerlerinin degismesini istediginiz adimlar var m1? Varsa hangileri?

beklentilerinizi ve isteklerinizi belirtmistiniz. Asagida VOCABLE 1
kullanirken bu beklentilerinizin ne ol¢iide karsilandigi sorulmaktadir.

VOCABLE asagida bahsedilen agidan beklentilerimi karsiladi.

Kesinlikle Kismen o
Katilmiyorum Katiliyorum Kesinlikle
Katilmiyorum Katiliyorum Katiliyorum
1- Ornek olaylarin 6zellikleri 1 2 3 4 5
2- Sunulan destekler 1 2 3 4 5
3- Cevrim i¢i Ogrenme 1 5 3 4 5
ortam1 (web sayfasi)
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4-  Takip edilen metod

(izlenen adimlar)

5- VOCABLE ‘i beklentilerinizi karsilamadig1 noktalar nelerdir?

F. Genel

1. VOCABLE iizerinden arkadaslarinizla iletisim kurarken en etkili ortami1
nasil tanimlarsiniz (Es zamanli mesajlagsma (Messenger benzeri), Es zamanli
olmayan (Forum veya email benzeri). Neden?

2. Olay1 incelemek i¢in size verilen bir haftalik siireyi yeterli buldunuz mu?
Bulmadiysaniz Neden?

3. Bu ortama eklenmesini istediginiz baska 6zellikler var m1? Nelerdir?
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APPENDIX G

EVALUATION QUESTIONNAIRE FOR THE SECOND CYCLE

VOCABLE Degerlendirme Olgegi(2.Cycle)

Asagidaki sorular VOCABLE'a yonelik sahip oldugunuz goriislerinizi saptamak icin
hazirlanmistir. Liitfen asagidaki sorularin her birini cevaplaymiz. A¢ik uglu sorularin

altinda birakilan bos alanda fikrinizi belirtiniz.

Not : VOCABLE 06rnek olaylar incelediginiz ortamin genel adidir. A¢ilimi "Video

Enhaced Case-based Learning Environmet" .

A. Asagidaki sorulari (1-6) 8 hafta boyunca “Classroom Management”
dersinde ve VOCABLE’ da yasadiklarinizi goz oniine alarak

cevaplaymniz.

1. VOCABLE ‘da 6rnek olay incelemek, derste teorik olarak islediginiz

konular1 daha iyi anlamaniz adina size ne gibi katkilarda bulundu?

2. VOCABLE’1n size sundugu uygulama imkanini géz dniine alirsak, derste
veya bagka kaynaklardan (kitap, internet vs. ) edindiginiz bilgilerin

haricinde, size neler kazandiriyor?
3. Donem basinda ki Classroom Management dersinden beklentilerinizle, 7

haftanin sonunda bugiin yasadiklarinizi karsilastiracak olsaniz neler

soylersiniz?
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4. VOCABLE ‘da uygulama yapmak, calisma aliskanliklarinizda ne gibi
degisikliklere yol acti.

Aciklama:

a) Internet iizerinden bireysel ilerleyen bir siire¢ oldugu i¢in istediginiz an
(gece veya giindiiz) baglana biliyorsunuz bu durum ¢aligsma saatlerinizde
bir degisiklige yol acti m1? En ¢ok hangi saatleri tercih ettiniz? Neden?

b) Adimlar1 tamamlamak i¢in haftanin belli giinlerini mi tercih ettiniz yoksa
adimlar1 haftaya yaydiniz mi1? Neden?

c) Aldigmiz diger derslere hazirlanma konusunda olumu ya da olumsuz

etkileri neler oldu?

5. VOCABLE ‘da 6rnek olay incelemek, Classroom Management dersine karsi

olan ilginizi nasil etkiledi?

6. Ornek olay incelerken site iizerinde ki mesajlasma kismi haricinde yiiz yiize,
tIf, msn vs bir yolla arkadaslarinizla olayla ilgili konustunuz mu?

Konustuysaniz , hangi konular {izerinde konustunuz?

B. Asagida yer alan sorulari (1-7) VOCABLE web sitesi Gizerinden size

sunulan destekleri goz 6niinde bulundurarak cevaplayimz.

15. Uygulamaya ilk basladigimizda ¢evrimici tartisma(mesajlagsma) bir adim da,
3.adimda, gerceklesiyor ve daha sonra bu ortama ulagsma imkan1 olmuyordu.
Simdi ise tartigma ortamina her adimdan ulasilabiliyor. Bu durum tartisma
ortamini kullanmanizda ne gibi degisikliklere yol ac¢t1? Olayi incelerken ve

¢ozlim {iretirken, size ne yonde ve nasil yardimci oldu?

16. Uygulamanin ilk haftalarin da arkadasinizin ¢6ziim Onerilerini bir rubric
(Dereceli puanlandirma anahtari) ile degerlendiriyordunuz fakat aciklama
yazmiyordunuz ve bu degerlendirmeleri goremiyordunuz. Simdi ise

birbirinizin mektubunu degerlendiriyorsunuz agiklamalar yaziyorsunuz ve
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bir sonraki adimda bu degerlendirmeleri gérme ve isterseniz mektubunuzu
degistirme sansiniz oluyor. Degerlendirme adiminin bu son hali hakkinda ki

fikirleriniz nelerdir?

17. Bu son haliyle, arkadasinizi bir rubric 1s18inda degerlendirmek Olay1

incelerken ve ¢dziim iiretirken size ne yonde ve nasil yardimci oldu?

18. Sizin mektubunuza yapilan degerlendirmeleri gormek size ne yonde ve nasil

yardimci oldu?

19. Uygulamanin ilk haftalarinda, 8.adimda kaynak taramasi yapmaniz ve en az
3 makaleden alintilar vermeniz isteniyordu simdi ise bu adim kalkt1 ve
mektup hazirlarken kitap veya makale gibi farkli kaynaklardan bir sinirlama
ve zorlama olmaksizin yararlanmaniz isteniyor. Bu degisiklik hakkinda neler

diistiniiyorsunuz? Uygulamanizi nasil etkiledi?

C. Asagida yer alan sorular1 (1-4) ilk haftalardan sonra, izlenen adimlarda
(Stepl - Step8) yapilan degisiklikleri goz oniinde bulundurarak
cevaplaymmz? ( Son haliyle adimlar : (1) Define the problem, (2) Identify the
facts and perspectives of stakeholders (3) Identify some expert solutions, (4)
Generate a list of solutions, (5) Discuss advantages and limitation of solutions
and specify the best 3 of them, (6) Write your suggestions to the teacher) (7)

Review and asses your friends solutions, (8) Revise your suggestion
5. En verimli oldugunu diisiindiigiiniiz adim ya da adimlar hangileri?

Neden?

6. Sikildiginiz adim oldu mu? Olduysa hangi adim ve sizi sikan sey nedir?

7. Gereksiz gordiigiiniiz tekrarlandigini diisiindiigiiniiz soru ya da adim var

mi1? Varsa bu konuda Onerileriniz nelerdir?

237



8. Yerlerinin degigmesini istediginiz adimlar var m1? Varsa hangileri?

Ayrica belirtmek istediginiz fikirleriniz ya da istekleriniz varsa asagida

ayrilan alana yazabilirsiniz.
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APPENDIX I

EVALUATION QUESTIONNAIRE FOR THE THIRD CYCLE

VOCABLE Degerlendirme Olgegi(3.Cycle)

Asagidaki sorular VOCABLE'a yonelik sahip oldugunuz goriislerinizi saptamak i¢in

hazirlanmistir. Liitfen asagidaki sorularin her birini cevaplaymiz. A¢ik uglu sorularin

altinda birakilan bos alanda fikrinizi belirtiniz.

Not : VOCABLE 6rnek olaylari incelediginiz ortamin genel adidir. A¢ilimi "Video

Enhaced Case-based Learning Environmet" .

A

1.

Uygulama ortamm
Mesleki tecriibe kazandirmasi agisindan VOCABLE da uygulama yapmak
ile bir ilkogretim okuluna gidip gergek sinif ortaminda bulunmay1 olumlu ve

olumsuz yonleriyle karsilastirir misiniz?

Mesleki hayatinizda karsilasacaginiz sinifi i¢i problemleri ¢6zmenize
yardimci olmasi agisindan, VOCABLE da uygulama yapmak ile bir
ilkdgretim okuluna gidip gergek sinif ortaminda bulunmay1 olumlu ve

olumsuz yonleriyle karsilastirir misiniz?

Motivasyon

VOCABLE Smnif Y6netimi dersine olan ilginizi ne yonde ve nasil etkiledi?

VOCABLE 6gretmenlik meslegine olan ilginizi ne yonde ve nasil etkiledi?

. Oz Given
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1. Ogretmenlik meslegine basladigimizda, VOCABLE da incelediginiz smif i¢i
problemlere benzer problemlerle karsilagirsaniz {listesinden gelebilmek

konusunda neler diisiiniiyorsunuz?

2. VOCABLE da 6rnek olay incelemek siif igi problemleri ¢6zmek konusunda

kendinize olan giiveninizi nasil etkiledi?

3. VOCABLE da 6rnek olay incelemek 6gretmenlik meslegini basariyla

yapabilme konusunda kendinize olan giiveninizi nasil etkiledi?

D. Problem C6zme Becerisi

VOCABLE da uygulama yapmak problem ¢6zme becerilerinizi asagidaki agilardan

nasil etkiledi?

1. Olaylar1 daha iyi anlama ve problemleri belirleme

2. Farkli bakis acilarini kesfetme ve olaya bu bakis agilarindan da yaklasma

3. Olay hakkinda 6grenilen bilgileri yeterli olup olmadigina karar verme ve

¢ozlim iretirken bu bilgileri dogru sekilde kullanma

4. Cesitli ¢oziim yollar tiretebilme
5. Cozlim yollarinin olumlu ve olumsuz yonlerinin farkina varma/gdz oniinde

bulundurma

E. Algilanan Fayda
1. VOCABLE’da 6rnek olay incelemek sinif yonetimi konusunda bilgi ve
becerinizin artmasina katkida bulundu mu? Ne yonde ve nasil katkida

bulundu?
2. VOCABLE’da 6rnek olay incelemek aldiginiz 6gretmenlik egitimine ne
yonde ve nasil katkida bulundu?

Ayrica belirtmek istediginiz fikirleriniz ya da istekleriniz varsa asagida ayrilan alana
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yazabilirsiniz.
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APPENDIX J

TURKISH VERSION OF THE EXPRESSIONS

Olaylar sumif ortaminda gercgeklesiyor ve gerceklesmesi miimkiin
olaylar kullanilmis. Mesela, birinci ornek olayda Mert'in durumunu
ele alirsak hemen hemen her sinifta bu tarz Ogrencilerin olabilecegini
biliyoruz. Kendi egitim-ogretim hayatimizi hatirlarsak, mutlaka
hepimizin Mert’e benzer arkadaslart olmugstur. Yani olaylarin
ogretmenlikte karsilasilabilecek nitelikte oldugunu diistiniiyorum.
Bunun yansira ikinci ornek olayda oldugu gibi Ahmet 6gretmenin
tavirlarina  benzer ogretmenlerimiz  olmustur. Kisacast hayali
ornekler kullanilmamis. Bu érnek olaylar: video sayesinde gorerek
anlamaya ve yorumlamaya ¢alistigimiz igin de olaylart yasiyyormusum
gibi hissettim. Bu da ornek olaylari gercekgi kilan diger bir ozellik.
(AC12-74)

Bu tiir durumlar giinliik hayatta her ogretmenin karsilasabilecegi
seylerdir. Bu tiir olaylart kendim birebir yasamamis olsam da
cevremdeki insanlardan ya da medyadan da bu tir 6rnekleri gormek
mumkiin. (AC12-13)

2. ve 4. adimlarda karsilastigimiz goriis bildirme ya da karsilikl
konugsma boliimleri olayt gayet gergekgi kilmig. (AC13-24)

Hem ogretmen hem o&grenci psikolojisini agik bir sekilde ortaya
koydugu i¢cin ¢ok gergek¢i. Simif ortaminda zamaninda bizimde
vasadigimiz ve simdi kiigiik ¢cocuklardan duydugumuz olaylar. (AC14-
92)

Ilk 6rnegi gercek¢i bulmamin sebebi égrencilik hayatimda béyle
olaylarla karsilasmamd. Tkinci érnek engelli veya hasta insanlarin
karsilastigi sorunlart bilmemden dolayr ger¢ekgi geldi. Ayrica Ahmet
ogretmen gibi ogretmenlerle de karsilastigim igin sasirmadim.
(AC15-02).

Tiirk egitim sisteminde ¢ok uzak oldugumuz seyler degil ¢cevremizde
gordiigiimiiz olaylar. Sonucgta bu olay icin sahsen kendi okulumda
zekd geriligi olan arkadaglarim olmustu mesela sonugta 0Oyle
insanlarla sumif paylasmistim ogretmenlerin onlara davranis seklini
gormiistiim.  Kaynastirma  olmasinda  gerek yok oyle de
gonderebiliyorlar deyimi hocam. Mesela benim bir arkadasim vardi
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kiiciikken havale gegirmis benimle geliyordu okula normal ogrenci
gibi geliyordu. O yiizden tamdik olmasi. (AC15-1)

Gegmiste ilkogretimdeki ogrencilik  hayatimizda  karsilastigimiz
durumlarla  iliskili  olmalari, gundelik hayatin  izlenimlerini
tasimalar, sinif ortaminda ¢ekilmis olmalari, MEB in kaynastirma
ogrenci projesinin iglenmis olmalari. (AC16-27)

Bu 6rnek olaylart video sayesinde gorerek anlamaya ve yorumlamaya
calistigimiz icin de olaylari yasiyormusum gibi hissettim. Bu da ornek
olaylar: ger¢ekgi kilan diger bir ézellik. (AC18-74)

Bir onceki soruda da bahsettigim gibi ornek olaylarin gergek disi
olmadigimi diisiiniiyorum, fakat olaylar seslendirmeden yani olaylar
icinde yer alan ogretmen ve ogrenciler konusturulsaydr belki daha
gercekgi olabilirdi. Bunun yani siwra olaylarin arka planinda yer alan
kisilerin (mesela okul miidiirii, ogrenci velileri gibi) gosterilmesi ve
konusturulmasi da olaylar daha gergek¢i kilabilirdi. (AC17-74)

Bu tarz bir sorunu olan ogrencinin durumunu bilmeden 6gretmenin o
derse girmesine izin verilecegini sanmiyorum. Bu kisimda biraz ug bir

ornek olmus. (AC11-90)

2 hocam benim gergek¢i olmadigim diisiindiigiim askerden donmiis.
Gergekten bana sey geldi giineydoguda askerlik yapmak zordur sen
bilir misin gergek¢i gelmedi bir insan gitmisse gitmistir ne yapalim
bunu karsisina ¢ikan her problemde bende orada askerlik yaptim
demez yani gercekgi degildi bence. Boyle bir insan varsa da yanlis

yapryor.
3 Var gibi ya ben karsilastim sanki
2 Belki de ben karsilagsmadigim icin ger¢ekgi gelmedi.

3 Bazen karsilasiyorsun psikolojisine yerlesmis daha yeni askerden
dondim dedim mesela ama hanumiyla kavga etmis meseleyi
soyliiyorsun adam diyor sen benim ne ¢ektigimi bilmiyorsun ben daha
yeni askerden dondim asker psikolojisindeyim. Evde sunu sunu
diizensiz goriince kafayr yiyorum. Aymisi simdi biraz daha orasi
gercekeilikten uzak degil de.

2 O kadar zihnine islemis midir?
3 isliyor ya bariz isliyor ¢iinkii askerlik ¢ok farkl bir olay(AC11-0)

O kadar sakli bir problem degil yani o kadar. Bir defa izleyince fark
ediyorsun yani ben genelde bir defa izledim. (AC3-3)

Anlasilirdr  temel problem iizerinden gidersek anlasilirdi. Icine
girdikten sonra belki farkli bakis a¢ilari. Giizeldi yani (AC3-2)
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Ogrencil : Iste bence gerceklik kisminda yardimct oluyor. Mesela ben
ilk seyi elestirmistim. Ilk bakiyorum béyle video olarak canlandirilmig
ama sonugta birebir seslerle uyusan bir canlandirma degildi iyide
dedim ne gerek varmuis ki sadece sesle dinlesek hikdyeyi zaten anlariz
sonradan diigiindiim dedim ki ii¢ asagr bes yukar: géziimiizde bir
seyler canlantyor bakis agist daha iyi faydali.

Ogrenci3: Bence de

Osrenci2: Oyleydi ¢ciinkii cocuk benziyordu
Arastirmaci: Gergekten kaynastirmaydi o ¢ocuk.

Osrencid: Birde hocam bence video olmasimin soyle bir faydasi var
sonugta biz o ortamlara gidecegiz ortamini gézlemlememiz lazim
birazda o agidan tamdik gelmesi bizim o ortama aliymamiz. Hayal
ediyor nasil olacak o yiizden gérmek daha iyi.

Osrenci2: Bende sey oldum bu ikinci videoda yani boyle eski bir
smiftt yani boyle kafamizda canlandirirken hep biitiin  sartlar
miikemmel gibi diigiiniiyoruz.

Ogrencid. Evet aynen

Osrenci2: Sonra diisiindiim muhtemel boyle bir okula gideceksin ne
bekliyorsun hatta soyle bile olabilir diye diistinceler geliyor insana

Osrencil: Bende 6yle diisiindiim

Osrencid4: Kesinlikle hatta uyandirdi beni de agikcast tamam
bunlarla da karsilasacagiz deneyim sagliyor agik¢ast

Ogrencil: Giizeldi bence ¢ok yalin olurdu ya. Sadece sen olsaydi
Osrencid: Herkesin kafasinda farkl seyler olusurdu

Osrencil: daha az problem bulabilirdik bence mesela askerlik
deniyordu askerden yeni donmiis ama onlart gériince AA daha
Kafamizda sekilleniyor boyle bir sey var hem duyup hem gériim
kafada bir resim olusturmak daha kolay oluyor. Bilmem hatirlyyor
musunuz lesson plamimda o6yle bir sey anlatmistim hem isitip hem
gOrmek daha etkili oluyor diye biliyorum. (AC21-0)

Ogrenci2: ya hocam o videolar bana biraz sey geldi video olmasa da
ses olsa yine ayni islemi yapacak gibi

Ogrencil : evet bence de

Osrenci2: o videolar amacina ulasmamus gibi
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Ogrencil: Ama haywr hocam sen olsa da kimse boyle dikkatli
izleyemez en azindan izlerken dikkatimizi veriyoruz ama hani dedigi
gibi o olmasa da olur.

Osrenci2: Hani drama diyorlar ya onun gibi bir sey olsa daha
gercekci olurdu. Drama gibi tiyatro gibi olsa daha guzel olabilir.

Arastirmact: Ya da goriintii olmasin ses olsun diyorsun
Ogrencil: yok gériintii olmasin demiyorum da ayn gibi oldu.

Ogrencil: mesela bize odev verebilirsiniz ama yiiksek notlu olsun

gidelim cekelim drama gibi olsun orada gorelim mesela “cocugum
senin adin ne” dedigini. (AC21-0)

Ornek olaylarin video kullanarak gésterilmesi ve ayni zamanda bir
yvazilt metinle ozetlenmesi en ¢ok hosuma giden yonlerinden biri.
Ayrica dikkat ¢ekmek icin video baslarken kullanilan miizikler de
gayet giizel. Olaylari seslendiren kiginin konusmasi anlasilir ve akict
yani kendisini dinlettiriyor.(AC21-74)

Problemi daha iyi anlamada yardimct oldu. Mesela ben case de bir
seyi gormiigiim ama bir seyi kagirmisim kiigiik bir ayrinti olur biiyiik
olur. Mesela miidiir yardimct yada veliden gelen bir seyi onda fark
etmig oluyorum. Mesela Kenan’in durumunda miidiir yardimcisinin
anlattiklar: kaynastirma ogrencisi olmasi daha once yasananlar
onceki ogretmenlere bu bilgiyi veriyorlarmis bu ogretmene
verememigler(DS1-3).

3 Evet hani problemin baska bir sey oldugunu diigiin iirken orada
mesela son case de birazda askerlikten oldugu ortaya ¢ikti.

2 Bende ilki ¢ok degisik geldi iste ogretmenin resim Ogretmenine
gidip de nasil ogluma 5 vermezsiniz benim oglum bunumu
yvapamayacak o bayagi bir degisik gelmisti o olmayinca (tam
oturmuyordu)

1 ben mesela Mert’in ailesiyle ilgili bir sey olacagini hig
diistinmemistim simarikliginin bir sebebi de ailesiymis

3 Evet bende

1 bizim géremedigimiz ag¢ilart da gérmek agisindan faydali diye
diigiiniiyorum. Ben videoyu ilk izledim mert i hatali buldum sonra
arkadasima izlettim baksa diyor ogretmen sert bir dille uyariyor
sonra ben uyandim. Adim adim izleyip oradaymisim gibi izlemeye
dinlemeye calistyorum ki o zaman zaten bir siirii problem ¢ikiyor
kendiliginden ilkte ama boyle bir sey durum var. (DS1-0)
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Farkl: bakis agilar: kisminda bence o siniftan siradan bir ogrencinin
de goriisii alinmalr égrencinin iizerinde nasil bir etkisi oluyor ya da
ogrencinin bakist nasil onu 6grenmis oluruz.(DS2-1)

Anlryorum ki bizlerden iyi oOgretmen olacak. Tespitlerinize
katiliyorum arkadaglar tek sorunun Ahmet o&gretmen oldugunu

diigiiniiyorum classroom management dersi almamis bir de duygu
yvoksunlugu var kendisinde.(\W2D-17)

Yalniz ¢evrimigi tartismalarin pek etkili olmadigini diisiiniiyorum,
¢linkii ben bu adima geldigimde yalnizca bir arkadasimin gériisiiyle
karsilagtim ve ona yorum yaptim. Ayrica daha fazla kisinin
goriislerini, yorumlarini gormek isterdim. Bu sebepten bu adimi
herkesin aymi anda ya da birbirinin goriislerini gorebilecek sekilde
diizenlenmesi daha etkili olur diye diisiintiyorum. (ED1-74)

Tartisma ortami tam olarak beklentilerimi karsilamadi ¢iinkii bir
tartisma ortaminda bulunamadik fakat bu sekliyle de faydali oldu.
(ED1-24)

Hocam o forum bir yerden sonra ayni seyler yazilmis oku oku
bitmiyor. Yani bana bir sey katmadi a¢ik¢asi. Ben degisik bir sey ne
yvazsam diye diistindiim sadece. Ama bir baskast da yazmis ki bana

¢ok katkist oldu diye yani onu bilemiyoruz ama bana bir sey katmadi
actkgast. (ED1-0)

Ben goriigiimii  bildirip direk ge¢mek durumunda kaldim vakit
problemi nedeniyle fakat diger arkadaslarin goriiglerini gormem
sorunu inceleme agisindan faydali oldu.(ED1-83)

Ayrica tartisma kismi da zaman kaygim oldugu igin c¢ok verimli
gecmiyor, tartismadan ziyade diistincelerimi yazip ge¢mek zorunda
kaliyorum. (ED1-73)

Arkadaglarla ¢evrimici tartisma ortami herkesin o saatte ayni
ortamda olmasina baglh ya da bir miiddet beklemekle alakali bir
durum. Ben tartisma ortaminda bulunamadim fakat onlarin bu konu

hakkindaki goriiglerini okudum gayet faydali oldu. (ED1-24)

Hocam orada ayni anada birkag kisi olabilse fazla degil birkag¢ iki
kisi bile karsilikli konusabilse yeter. Sisteme en son giren piistirii
gortis gorebiliyor ama édevi baglarda yapanlar 3-5 kisinin yorumunu
gorebiliyor. (ED1-00)

Cevrimici tartisma agamasinda bizden sonra yorumlarmmi ya da
fikirlerini yazan arkadaslarimizi géremiyoruz bu yiizden bu asamaya

son tekrar donebilmemiz diger fikirlerde gérmemiz agisindan faydal
olabilir.(ED2-52)

Eger boyle bir sey olacaksa bunu en basta yapsak daha iyi olur yani
herkese sinifta laboratuvardayken herkesin bilgisayari agikken o
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sekilde bir tartisma ortami olsaydi ¢ok giizel olurdu ama simdi biz
sadece bakiyoruz 3. Adimdayim discussion ya suraya bir iki ctimle
vazayim da geceyim mantigiyla ben birkag¢ kisininkini okudum herkes
problem ve ¢oziim yollarini yazmis ge¢mis onlarda agik oldugun igin
herkes kendini tekrarlamis. Bir kag¢ tane farkl bakis noktasi var. 3-5
kisiyi okudum tamam bende dedim bana goére olam yazip geceyim.
Bunun bana bir artist olmadi, yok. (ED2-0)

1 Basa mi koysak acaba. Zaten duruma girmeden once insanlar
problem saptamada zorlaniyorsa sanki asil diyaloga orada
ihtiyacimiz var gibi. Basta olsa énce bir tartissak ben bunu problem
gordiim sen bunu mu gérdiim sonra girsek belki daha faydali olur.

2 AA evet daha iyi olur.

4 Internette degil de yazarak o sekilde degil de simifia olabilir.
Herkesi 0 anda gorebiliyoruz o anda gorebiliyoruz. Yani discussion o
an yapilabilir.

1 Bence sistemde de olabilir ya mesela ben atiyorum askerlik olayt ile
ilgili olayr en basta diisiinmiistiim mesela uzman goriisiine gelmeden
ben deseydim ki basta olsaydi bu kisim deseydim ki boyle boyle de bir
sey var buna da dikkat edin gelmeden 6nce onunla ilgili bir suri
diistinmiis olabilirdim mesela.

2 0 zaman sey olabilir hocam sinifta videoyu izliyoruz baskada bir
sey yapmiyoruz. Lab in ¢ok biiyiik bir anlami yok gibi oluyor ama o
video yu izledikten sonra sinifta tartismanin yapimast daha iyi olur.

1 ya bence tamam onu yine bilgisayarda yapabiliriz. Hani ilk stepte
videoyu izledik ya orada konugsma yerine hepimizin goriisleri gelse
herkes ne soyleyecekse birde yazsa mesela. Ama sonradan steplere
geri dénememek geri dénemiyoruz demi

2 0 zaman bir faydast olmayacak. (ED2-00)

Bence es zamanli mesajlasma daha verimli olacaktir ¢iinkii olay
tartisitliyor olacak ve iiretilen ¢oziimler aklimizda olacak onlart sicagi
sicagina tartismak goremedigimiz noktalart  gérmemizi  daha
kolaylastiracagina inaniyorum.(ED3-39)

En etkili ortamin es zamanli mesajlasma seklinde olmasi gerektigini
diigtiiniiyorum ¢iinkii ayni anda yapilan yorumlar daha fazla kisiye
ulasacak ve bir o kadar da farkli yorumlar ortaya ¢ikabilecek. Herkes
istedigi arkadasindan olaya dair diistincelerini o6grenebilecek. Ayni

zamanda bir¢ok arkadasinin  onun fikirlerine yorum yapmast
kolaylasacaktir. (ED3-74)
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Es zamanli olmayan ortamda fikirlerimizi daha rahat ve istedigimiz
uzunlukta yazip paylasabiliyoruz.(ED3-92).

Forum ve mail benzeri daha uygun olur. Clnki bu 6devi yapmak igin
bir hafta siire var. Kimisi ilk giin yaparken kimisi son giin yapiyor. Es
zamanli olarak herkesin online olmast soz konusu degil.(ED3-36)

Bence en etkili ortam es zamanli mesajlasma ¢iinkii anlik iletisimler
kisilere hemen ulasmast bakimindan daha etkili oluyor. Fakat
arkadaslarla tartisma ortami yaratilan adim da oldukca etkiliydi

¢linkii daha ¢ok insamin daha ayrintili  goriislerine buradan
ulasabiliyoruz. (ED3-73)

Canli bir yontem en iyisi bence. Sonucta bu sistem Uzerinden
vapacagimiz her sey sadece yazili ifadeyle sinirlt kalacaktir. Bence
insan kendini s6zIU olarak daha iyi ifade edebilir. Yazmak yorucu da
olabiliyor ayrica. Ben bu iletisimin suif ortaminda daha etkili ve
verimli olacagini diistintiyorum. (ED3-02)

Birde benim hi¢ karsilasmadigim bir durum yani sinif ortaminda ne
vapilir ne edilir hi¢ bilmedigim icin benim sunacagim ¢éziimle onun
sunacagi ¢oziim ¢ok farkly adam pismis bu isin icinde. 7-8 senelik
ogretmen ydada miidiirdiir miidiir yardimcisidir bayagi bir tecriibesi
olan insanlar. Meseleyi c¢Ozerken bircok boyutu g6z Onlinde
bulundurarak ¢oziiyor bense seyi fark ettim daha ¢ok Jgrenci
merkezli diisiiniiyorum ogretmen merkezli degil de.(FE1-3)

Bazen idari biri konusuyor genelde idare mantiginda oluyor ben
ogretmenimi tutayim veliye karst digerlerine karsi bir o oluyor birde
farkly fikir oluyor biride adil davraniyor dgrenciyi de gz onunde
bulundurmak lazim tecriibesine dayanarak hem ogrenciyi hem aileyi
hem idareyi g6z 6niinde bulundurarak konusuyor. (FE1-3b)

Bazen uzman goriislerinin ¢ok basit kaldigini diigiiniiyorum. Genelde
ogretmenler oluyor ve ben onlarla birlikte bir pedagog ve psikolog
goriigtiniin de alinmasi gerektiginin kanaatindeyim.(FE1-80)

Coziim iiretmekte bir faydasi olmadi sadece onun daha detayli
vazdigini gériiyoruz mesela. Belki olaydan olaya degisecek bu simdiki
olayda her seyi tahlil ederek mi gelmistik 6yle mi demek lazim. Birde
notlandiryyorsun aa bak séyle ciimle kurmus béyle ciimle kurmus
falan gibi. Yoksa ben ¢ok degisik bir seyle karsilasmadi o yorumlama
kisminda da rubric kisminda da ¢ok degisik bir sey gérmedim yani.
(GE1-2)

7. adimda baskalarimin yaptiklarini notlandirmak bence iyi degil.
Sonugta biz bilir kisi degiliz, sadece bu konuda adayiz. Béyle olunca
haksizliklar olabiliyor. Soyle ki, diyelim bir arkadasim izledigi case
de ashinda ¢ok giizel bir sorun buldu ve ona ¢ok giizel bir ¢oziim
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tiretti. Ama ben olaya farkli baktigim (belki de yanlis tarafindan
baktigim) igin arkadasimin yapmis oldugu tespit ve ¢oziim bana
degersiz gelebiliyor. Degerlendirme de arkadasima haksizlik etmis
olabiliyorum (GE3-36).

Hocam onda [arkadas degerlendirmede] ben ¢ok korkuyorum. Kimin
yvazdigini  bilecekler mi? A¢ik agik sOyleyeyim ben c¢ok diisiik
veriyorum. Bana gelen ikisi de cok kotlydl resmen sallamusg,
olmayacak seyler hi¢ begenmedim o yiizden ¢ok diisiik verdim (GE3-
0).

8. adimin bence hi¢hir fonksiyonu yok. Direk 9. adima ge¢meliyiz
bence makale analiz etmek bence bolca zaman kaybi, zaten uzman
gortiglerine yer veriliyor bir de makaleyle ugrasmanmn anlami yok
diye diistintiyorum. (AC1-15)

8. adimda da 3 adet makale olmasi ¢ok fazla. Ciinkii bu odevi yapmak
icin kitabi zaten okuyoruz. Odevi eger diizgiin bir sekilde yaparsak o
da vakit aliyor, sonrasinda 3 adet makale bulup onlari okumak
zamant daha da uzatiyor. Yapilamayacak bir sey degil ama bizim
sadece bu dersimiz yok ve donem boyunca sadece okul derslerimiz
vok. Kimimiz baska yerlerde ¢alisiyor. Durum boyle olunca ya bu
odeve o kadar vakit ayirmiyorum ve bastan savma oluyor. Ya da bu
6devi dlizgln yapacagim diye diger derslerimi astyorum. (AC1-36)

Bu sistem bircok acidan giizel hazirlanmis. Adimlar ogretici ve
kapsamli. Daha oncede soyledigim gibi tek zorlandigim agama
8.asama bence gereksiz bir sekilde fazla vaktimizi alyyor. 8.asamaya
kadar ¢ok egleniyorum ama o asamaya gelince surekli erteliyorum
yapmayt.(AC1-09)

...birde makaleleri okuyunca genel seyler ogreniyoruz sinif
yonetimiyle ilgili ama casede ki durumda ne yapilmaliydi sorusunun
cevabr tam olarak bu makalelerin i¢inde olmayabiliyor. Onerilen

makaleleri yazsamiz biz de icinden istedigimizi okusak belki daha
yararl olur.(CA1-07)

...ayrica eger okumamiz gereken makaleler sizin tarafinizdan
verilirse olayla baglanti kurarak ¢oziim yollarini kuvvetlendirmemiz
cok daha iyi olacaktir ¢iinkii buldugumuz makaleler bu haftaki case
ile ilgili olmayabiliyor. (CA1-26)

Hocam birde séyle bir sey var Odtii disinda google akademikten
artyoruz ediyoruz ama béyle hep genelde abstraclart ¢ikiyor boyle
yvani ¢ok azimin biitiinii ¢ikiyor zaten ben article konusunda sorun
yastyorum.(AC3-2)

Makale tarama kisminda sorun yasworum. Makaleden kagmak
amaciyla demiyorum ama verilen case’e uygun makale bulmak hem
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¢ok zor hem vakit kaybi. Aslinda eger bu makale isinde 1srarcrysaniz
bize belirli makaleler verseniz de onlar Uzerinden calissak daha
anlamly olacagimiz diistiniiyorum. Ciinkii 6biir tirlii aradigimizi
bulmak gercekten zor hem de 3 tane (AC3-13)

Ogrenci 2: Erismekte zaten zorluk cekiyoruz bulsak bile iginden o
konuyu arayacaz yani.

Ogrenci 4: Birde soyle bir sey var, ya o verdiginiz anahtar kelimeler
genel kalryor

Ogrenci 2: Asirt genel, evet.

Osrenci 4: Ve e bakiyorum ben onunla ilgili bir sey bulsam bile ya
neden bahsediyor ya sizinle konustugumuz iste kitapta yazan hani o
tarz seylerden bahsediyor ama benim elimde 6zel bir olay var.

Ogrenci 3: Ben seyle ilgili ¢cok makale bulamadim mesela aratti
kiitiiphanenin sayfasinda 1 tane bulabildim 5 tane taradim.

Ogrenci 4: Buna 6gretmen sorumluydu mesela bununla ilgili bir sey
vermemis ki hi¢ iste sey sinifin yonetimidir iste dyledir béyledir.

Ogrenci 2: 6gretmenin bagirmasiyla alakali bir ciimle bulabildim bir
ctimle yani koskoca seyden (AC3-0)

Makaleler bizim igin faydali olabilir fakat 3 makaleyi ¢ok fazla
buluyorum ben ve bu makaleler eglenceli olan bu sistemi ¢ok sikict
yapiyor maalesef, sahsen 8.stepe gelmek hi¢ istemiyorum. Bu nedenle
okunmas gerekilen makaleler 1 e indirilmeli bence... (CA2-99)

Hocam 3 makale gergekten ¢ok. Okumast agisindan problem olmast
degil sadece sebep, ben 3 makaleden referans vermek igin zorladim
kendimi yani bunu yaparken belki de konudan sapmuis bile olabilirim
(AC2-24).

Kaynak taramas i¢in daha ¢ok o haftanin case’i ile ilgili key wordler
verilebilir [hali hazirda] verilen keywordler ¢ok genel. Arastirma
yaparken case ile ilgili makale ya da bilgi bulmak zor oluyor (AC2-
92).

2 ... Olaya boyle spesifik bir article olursa bence daha dikkatimizi
¢eker katkida saglar.

4 Kesinlikle

2 Seve seve yapariz yoksa . 2 giinde stepleri yaptim 8. Stepte giinlerce
durdum mesela neredeyse hergiin girdim baktim aradim bir seyler
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yok diyorum ¢ikiyorum yok diyorum ¢ikyyorum sabahleyin 4 te falan
bitirdim yani son stepte oyle bir sey oldu yani.

1 Bence arastirmaya sevk etmesi bakimindan hakikaten giizel mesela
makale aramak tamam bunlari 6greneCegiz ama ama hakikaten asirt
zaman kayb: oluyor bulmasi vakit kaybi oluyor bulmasi vakit kaybi
olmasa tamam ararken harcadigim vakti bir article okumakla sey
yvaparim yani. 8-10 sayfalik bir article ¢ok rahat okunur o arama
slirecinde.

4 Birde bu bizim icin faydali bir sey olacagi i¢in ¢ok sikilacagimiz
zannetmiyorum. Ama ya arryorsun ariyorsun saatler gegiyor yaa
bunun birde okumast var diyorsun. gidiyor yani tamamen konsantren
falan olaya dikkatin.

1 birde ben article buluyorum study yani bunun haricinde classroom
da ogrentmen nasil davranmali misbehaviour icinde olan ¢ocuklara
karst nasil davranilmali tarzi bir seyle ¢ok karsilasmadim mesela
genelde seyleri buldum. Ahmet 6gretmenin problemi seydi ya tanisma
gibi bir sey yapmamuisti mesela kendini tanitip hoppa derse bir article
buldum mesela genellikle yeni égretmenlerin béyle bir sey yapmayip
hemen derse gectiklerini daha tecriibeli 6gretmenlerin ise ilk dersi
hatta iki dersi sakaya bunun gibi seyleri aywrdigr. Bu tamam genelde
calisma var bununla ilgli ben mi bulamadim o yiizden genel article
okumus olmuyoruz gibi (AC2-0).

9. adimin diger 8 adimin tekrar: niteliginde oldugunu belirmigtim
zaten. Bu adimda yeni bir durumla ya da oneriyle karsilagsmadigimiz
icin pek zevk alarak yapmadim (HM-24).

3 Ben sevdim mektup kismin.

2 Ashnda sey, basta bende mektubu yazmaya baslarken Uff dedim
ayni seyleri yazicam ama yazdiktan sonra dedim soyle bir olanlar
kafamda derlemis toplamis oldum diye diisiindiim yani.

3 Bence iyi mektup kismi

1 O zaman 3 kere oldugu icin bana éyle gelmis olabilir. Ilk solution
kismini ¢ikaralim diger ikisi kalir bilmiyorum benim icin dyle olmustu
en azindan

4 Tekrar gibi oldugu icin bana ¢ok etkili gelmiyor yani. Birde yazima
“aa soyle yapmalisimiz boyle yapmalisimiz” diyince kasiliyorum
yani(HM-0).

Cidden boyle daral geldi diyim. Makale yine off falan. Birde
arastirmak ¢ok gerekiyor aymi seyleri ¢ok buluyorsun. Birde daha
oncede belirttim bu ozel bir olay ¢ok genel seyler ¢ikiyor karsimiza o
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agidan da ayni seyleri tekrarlayacaz ve gegen donem bu neydi Lost tu
SPSS di onlarda asirt tekrar yaptik biz artik bundan ¢ok sikildik
hocam. Birseyi soyliiyoruz onu parafiraze edip tekrar soyliiyoruz.
Tekrar soyllyoruz, yani (BS1-4).

Arkadagimi degerlendirmekten hoslanmiyorum degerlendirmektense
onun yazdiklarimi  okuyup ona kisa bir yorum yazabiliriz
puanlamadansa daha az sikici olacagimi diistiniiyorum (BS1-99).

Arkadasint degerlendirme basamaginda c¢ok sikildim hatta tam
okumadan gectigimi itiraf etmeliyim. Bir baskasimin konuya bakis
agisini  okumak hem keyifli hem faydali ama rubric e gore
degerlendirmek -ki rubric ¢ok uzun biraz sikici oluyor (BS1-07).

Bence mektup olayr biraz gereksiz. Problemleri belirleyip ¢oziim
vollart iirettikten sonra mektup ayni seyleri tekrarlamak gibi geliyor.
Eger makale okumamiz igin yapildiysa o basamak onun yerine
okudugumuz makalenin kisa bir ozetini ¢ikarmak daha iyi olabilir.

(BS3-07)

En basta birinci ve ikinci adimlarin olmasi gerektigini ve verimli
adimlar oldugunu diistintiyorum. Problemi veya problemleri tanimak
ve anlamak sonra farklh bakis agilarimi gérmek olaylara ¢ozim
tiretebilmek icin sart. Ayrica dordiincii adim olan uzman goriisiiniin
de olaylar: degerlendirmede ¢cok onemli rol aldigini fark ettim. Altinci
adimda onerilen ¢oziimlere avantaj ve dezavantaj yazmanin da ¢ok
verimli  oldugunu  diistinmekteyim;  ¢iinkii  olayr daha iyi
degerlendirmemi sagladi, pek ¢ok a¢idan bakmama yardimct oldu.
Sekizinci adimda okudugum makalelerin olaylara daha bilimsel
agidan bakmami sagladig i¢in en ¢ok verimli oldugunu diisiindiigiim
adimlardan biri. Son olarak 6gretmene yazilan mektup da bir Ozet

niteligi tasidigi icin onun da etkili bir adim oldugunu diigiiniiyorum
(BS4-74).

1, 2, 3, 4, 5 ve 6. asamalarin ozellikle verimli oldugunu diistintiyorum
clinkii problemi tamimlamak ve ¢éziim yollarim iiretmek agisindan
faydali oldugunu diisiiniiyorum (BS4-52).

Ogrenci3: Bence en etili kisim, ¢oziim yollarini yaziyoruz ya
advantage disadvantage olarak yaziyoruz orasi.

Arastirmaci: Neden?

Ogrenci3: Biz solutionlarimizi yaziyoruz hem orada 0Oz elestiri
yapiyoruz hem de avantajlarini yaziyoruz. Yani orada ne yaptigimizin
farkindayiz orada.

Osrenci2: Ben bunu yazdim ama ise yarayacak mi acaba orada daha
net oluyor. Test etmek gibi birde sey var mesela olaya cift tarafli
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bakabiliyoruz limitation dislimitation yazdigimiz zaman. Mesela bir
tana solution yazdim oo hosuma gitti sonra limitationlarini yazdim
hocayr goz ontinde bulundurdum aslinda yapmasa olur dedim.

Osrenci3: Ben sey demistim Ahmet hocamn sahsiyeti noktasinda bir
sorunu var ama limitationlara geldim ee dedim ne yapacaksin
adamin dogasinda bu var.

Ogrencil : Ben de arkadaslarima katiliyorum. (BS4-0)

Bence ¢ok giizel siralanmis, olmast gerektigi gibi. Olduk¢a mantikl
kurgulanmis. Ben olsam nasil yerlestirirdim diye ¢ok diistindiim ama
farkll bir siralamanin, yerlestirmenin miimkiin olmayacagint anladim
(BS2-74).

Evet evet ¢iinkii hani sey diyoruz ya bunlarini okuyorsunuz ama
bunlara ek bir sey diisiiniin falan yani ne diisiinebilirim falan
diyorsun e yok bir sey ayni seyleri hemen hemen soylemissin. Orda
birde sizin anlamanizda zor oluyor hocam hani kendisimi diigiinmiis o
gelisimi de goremeyebilirsiniz sizin aginizdan ¢iinkii ayni seyleri
diisiinmiis oluyoruz ee! diyorsun bu kendisimi diigiinmiis acaba yoksa
uzman gortisiiyle uyusuyor ¢tinkii yani bu agidan da problem. Ayrica
Sonda mektup kalacaksa eger oraya bizim diistinmedigimiz bir uzman
gortisiinii de eklememiz mumkindir. (BS2-17).

Bence 3. adim en sona koyulmal. Ciinkii bir kiginin yazmig oldugu
yaziya yorum yapiyoruz ya da kendimiz tim arkadaglarimizia
paylasmak igin bir seyler yaziyoruz. Ama sonra bu basamaga geri
donemedigimiz i¢in, arkadaslarimizin yazimizin iizerine yaptiklari
yorumlart goremiyoruz. (BS2-36)

Sira gayet akict yalniz ben su kismi anlayamadim, bizden hi¢chir
adimda hikdayenin eksik kalan kisimlariyla ya da bizim gunlik
vasantimizdaki tecriibelerimizle ilgili birseyler yazabilecegimiz bir
kisim yokken bu neden rubricte yer aliyor. Rubrikte yer aliyor ise
bence birinci stepte problemlerin altina solution degilde sizde buna
benzer olaylar yasadiniz mi ya da hikdye de eksik bir seyler oldugunu
diistintiyor musunuz kismi konmali(BS52-80).

Problemleri belirlerken benim birazcik ta seye ihtiyacim var yani
hepimiz bizi orda seye zorlayacak bir giic yok orda hikdye de eksik
kalan bir sey var mi mesela atiyorum ilk hikdye de mert in ailesinin
tutumuyla ilgili seyler eksikti biz bunu hi¢ sorgulamamistik mesela
¢linkii sorgulamamiz gerektiginin bilince degildik ama ilk kisminda
bu hikdayenin eksik kisimlart ya da sorguladiginiz kisimlar var mi
birde boyle seyler sizinde yasadiniz mi béyle bir sey olursa. Hatta bir
case incelerken birden ¢ok case incelemis gibi olabiliriz orda ¢iinkii
atiyorum ogretmenimden ¢ok ciddi bir tokat yemistim mesela hatta
hi¢ bir sey yapmamistim o neydi belki ¢ok vaktinizi alryyorum ama
motivasyon amagl bir seydi iyi bir 6grenciydim ders ¢aligmiyordum
kiz ogrenciyim ve 5. Swiniftayim yaklasti bana niye ders ¢alismiyorsun
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dedi bana o6gretmenim ondan sonra hocam oyle bir vurdu ki
sendeledim ¢arptim simdi bir arkadaslarimin iginde rezil oldum 2 ya
ben kizim genelde kizlar1 dévmiiyorlar ya ayip falan birde ben sinifin
en iyi égrencisiyim ben ondan sonra bir hafta iki hafta resmen
¢ocugun annesine kiismesi gibi konusmadim 6gretmenimle ¢cok sagma
demek ki cok utanmistim kendimi cok kotii hissetmistim. Ya buda
benim icin bir case di ya demek ki kendi hayatimizdan bir kisim kiigiik
bir kisim benzer benzer kimse zorlanmasin mesela buna benzer bir
sey yasamamais ¢ok iyi bir egitimde normal gecirmis kisilerde olabilir.
Ik kasmini bence solutionu o stepte tiretmeyip de sona saklasak giinkii
ben bastan yaziyorum bir solution sonra onun Uzerine bir seyler
katmak zorundaymisim gibi hissediyorum. (BS52-80).

Bence bir seyleri kendi kendimize kegfetmemiz daha iyi ozellikle o
yiizden grup ¢alismalart ki bir¢ok zaman grup isi yapiyoruz bazen
bunaltict olabiliyor. Onun gibi bir seyde de ashinda bazen grup isi
smirlayicr bile olabilir yani birisinin bir seyleri kesfetmesine engel
olabilir yani. Grubunda cok iyi problem analizi yapan biri varsa ve
surekli senin problemleri bulmana yardimci oluyorsa sonra kalict
olabilir hi¢ problem bulamayabiliriz. (1G-1).

Ben bir sey onerecektim burada ilk case problem buldum solution
buldum mesela ben Emel ogretmene yiiklenmistim ¢iinkii kontrolii
saglayamiyordu dogru yolda myyim yanlis yolda miyim ne yapiyorum
bir ara tartissak onlari. Yani, problemi de case’ i de buluyorum ama

dogru mu atiyorum bir dnceki haftanmin case ini tartissak sizinle (LF-
1).

Hocam ben bir sey séyleyebilir miyim simdi biz bunlart yaziyoruz
ediyoruz falanda hani ne oluyor b en bunu anlayamadim. Hani giizel
sorular ama ne oluyor hani bir feedback almiyoruz bir sey olmuyor
hani, sadece diistiniiyoruz diisiintiyoruz bir seyler (LF-0).

Osrencil: Ben dedim ya hocam béyle bir sey almamiz lazim, yazdik
ee yani ne oldu. Bir sey karsiligi olmali. Boyle motive edici tesvik
edici feedbackler.

Osrenci3: ben gecen sene kader hocaninkini daha faydali buluyorum.
Kader hoca resmen yerin dibine gegiriyordu da. Almis kagidimi didik
didik etmis surada sunu yapsan daha iyi olur surada su olsa surda
niye bu belirsizlik kalmis. O sekilde olunca biraz daha ileriye
gotirebiliyorsun birdahakinde.

Osrenci2: Hocam acaba sey mi yapsak biz 9. Stepte yolluyoruz ya siz
onun tamanuni okuyup feedback yazsaniz.

Osrencil: Biz kag kisiyiz! 33 kigi var!

Arastirmaci: Her hafta 33 kisiye ancak didarin dedigi gibi giizel
olmus falan gibi yanitlar verilir. O da pek doyurucu olmaz ondan
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ziyade birbirinize verdiginiz feedback faydali olabilir mi bilmiyorum
siz ne diigiiniiyorsunuz bu konuda.

Ogrenci3: Ashinda bir sey daha teklif edebilirim ama o bizim
basimiza daha sey olacak.

Arastirmact: Sen soyle.

Osrenci3: Ya simdi biz mektup yaziyoruz ya onu birbirimize
gondertip degerlendirsek.

Osrenci2: Rubrik yapiyoruzya. Rubrik ¢iksin o girsin.
Ogrencil: ha o degerlendirme en sonda olur o zaman
Osrenci3: en sonda olur. Mektubu degerlendirsin

Ogrenci2: Rubirik ¢iksin yasin hocam mektup degerlendirilsin

The reseacher: Mektup da rubrik isiginda degerlendirecek sonugta
bir ol¢iit lazim ki degerlendirebildin.

Osrenci3: goz oniinde olunca adamin biitiin séyledikleri
Ogrenci3: evet mektup daha sey biitiinliik icinde.

Arastirmaci: Peki bitirseniz mektubu daha sonra girer bakamisiniz
arkadasim beni nasil degerlendirmiy.

Osrenci2 bence bakarlar.

Ogrenci3: Bakilir.

Osrencil: evet tabii ki ben bakarim yani

Osrenci3: birde not olacak demi. Not olsa daha ilgi ¢ekici olur
Ogrenci2: not olsa kesin bakarlar

Osrenci3: not olursa kesin bakilir ben ona garanti veririm yani.
Yapilan yoruma bakilmasa bile nota kesin goz gidiyor.

Osrenci2: bakariz hocam o kadar emek veriliyor (LF-0).

Bize anlatilan dersler ¢ok fazla teorik bilgi igeriyor ama béyle
spesifik durumlar ogretmenlerin basina gelince ne yapacagimizi
bilemiyoruz.1.olayda mert adli 6grenci gibi biriyle 6grenim hayatimiz
boyunca ¢ok defa karsilastik ashinda hatta bazen mert gibi
davrandigimiz  oldu. Ilk ornegimiz asina oldugumuz ve her
ogretmenin basina gelebilecek bir problemi isliyordu.2. oérnekte
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yurdumuzda 3 kisiden birinin ailesinde zeka geriligi olan bir ferdin
mutlaka bulundugunu géz oniine alirsak siniflarda kaynastirma adi
altinda boyle ogrenciler bulunmast ¢ok normal ve biz derslerde
normal ogrencilere nasil davranacagimizi 6greniyoruz bu gibi 6zel
durumlarda ne yapilmast gerekir gercekten iizerinde durulmasi
gereken bir konu (KP-19).

Bu siteyi ¢ok sevdim. Bu kadar ucuza deneyim kazanmak tecriibe
edinmek ¢ok harika...tesekkiir ederim.(KP-19).

Bize anlatilan dersler ¢ok fazla teorik bilgi iceriyor ama boyle
spesifik durumlar ogretmenlerin basina gelince ne yapacagimizi
bilemiyoruz.1.olayda mert adli 6grenci gibi biriyle 6grenim hayatimiz
boyunca c¢ok defa karsilastik ashinda hatta bazen mert gibi
davrandigimiz  oldu. Ik 6rnegimiz asina oldugumuz ve her
ogretmenin basina gelebilecek bir problemi isliyordu.2. oJrnekte
yurdumuzda 3 kigiden birinin ailesinde zekd geriligi olan bir ferdin
mutlaka bulundugunu géz oniine alirsak siniflarda kaynastirma adi
altinda boyle ogrenciler bulunmast ¢ok normal ve biz derslerde
normal ogrencilere nasil davranacagimizi 6greniyoruz bu gibi ozel

durumlarda ne yapilmasi gerekir gercekten iizerinde durulmasi
gereken bir konu (KP-19).

Ama hocam hakikaten CM deyince benim en merak ettigim acaba
nasil olacak dedigim egitim dersi bu idi. Yani tamam bu derste adam
akilly bir seyler ogrenirsem tamam dedigim bir ders yani boyle bir
seylede karsilasinca ¢ok mutlu oldum yani ¢ok katki saglayan bir sey
(KP-2).

Sade ve acik [anlasilir],¢cok sasaall bir seye gerek yok bence hocam.
Ben oyle diisiiniiyorum sonugta ¢ocuk olmadigimiz i¢in. Boyle
ekstradan bizi ¢eken bir seyler olmasina gerek yok(JV3-4).

O kisimlar ¢ok iyi. Yapmadan siz anlatirken dinliyorduk tama falan
diyorduk ama sonradan tabii ki unutuyorum biz onu yapana kadar
acgtkeast pek aklimda kalmad: benim ama iste orayi okudukca gayet
agik ne yapamam gerektigini anladim (JV7-4).

Bana gore bir hafta yeterliydi. Zamanin bu olaylari degerlendirmede
problem yaratugini diigtinmiiyorum yani anlama ve yorumlama
siirecinde. Fakat sistemde hata olustugunda iste o zaman siire
problem olabilir. Ben acele etmedigim igin genelde 2 veya 3 giin

icerisinde adimlarimi tamamladim, bu yiizden siireyi yeterli
buldum(JV6-74).

Hocam dénemin bagslangicinda oldugumuzu diigiiniirsek siire gayet
veterli fakat ilerleyen siirelerde diger dersler agisindan da
yogunlugun artacagim diigiiniirsek siire yetersiz olabilir en azindan
su an i¢in zevkle yaptigimi séyleyebilirim ama ilerleyen zamanlarda
zevkli kismi arka plana atilabilir (JV6-24).
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Bir sonraki adima gegerken hep sorun yasadim. Siirekli yeniden girig
vapmam gerekti. Bu da yazdigim yazilart bastan yazmama sebep
oldu, c¢iinkii ¢ogu kez yazdiklarimi baska bir yere kaydetmeyi
unutuyordum. Bir arada sistem sirekli hata veriyordu bu da canimi
stkan diger bir problemdi. Bunlarin disinda VOCABLE ‘i cok
begendigimi soyleyebilirim (JV2-74).

Hocam merhaba, ben CM dgrencilerinizden Burcu, sitede case-
based.net'de ¢ok yavas ilerleyebiliyorum ve hemen hemen neredeyse
her adimda Server Errorla karsilastyorum ve siirekli kapatip yeniden
acryorum ama bu sekilde ¢ok zaman kaybediyorum. Bir ¢oziim
oneriniz varmi, simdiden tesekkiir ederim. Saygilarimla... (ELP)

Hocam merhaba, Ben Karden Merve Onsoz. Verdiginiz o6devde 5.
stepteyim ama yazdigim solutionlar ekle butonuna tikladigimda
eklenmiyor bos satiri eklersem “your first solution added” diyor
Ama gergekten ¢oziim yazinca Su uyariyla karsilasiyorum; ‘“Server
Error in '/VOCABLE' Application. Description: An application error
occurred on the server. The current custom error settings for this
application prevent the details of the application error from being
viewed remotely (for security reasons).” Ne yapmaliyim? (ESCP)

Okul iginde gectigi icin miidiiriin goriisii arkadasimin  goriisii
gercgekligi destekliyorlardi onlar olmasaydi belki eksik olabilirdi.
Sadece sinifin icinde kalmis orada gézlemledigimiz ¢oziim iiretmeye
calistigimiz onlar eksik kalirdi. Diger insanlara da danisilmis onlarin
gortisleri alinmus gergekligi artirmis bence.(DC1-KRD)

Ya, hepsi de zaten sinif ortaminda ¢ekilmis. Ee birde boyle bizimde
ilkogretimden alisik oldugumuz olaylar hani boyle ¢evremizden
arkadaglarimizdan veya yan siniftan suradan buradan alisik
oldugumuz olaylar yani o yiizden gerc¢ekgi buldum ben(DC3-ZLH).

Artik son haftalara dogru yine ayni sinif goriintiileri oldugu i¢in hani
sadece anlasilyyor baska bir olay iizerine uygun goriintiilerle o olay
anlatilyyor ama ilk haftalarda her sey yeniyken gercekten o olayin
yvasandigi bir sinif ortamiymug gibi hissediliyordu(DC2-GKH).

Artik son haftalara dogru yine ayni sunif goriintiileri oldugu i¢in hani
sadece anlasilyyor baska bir olay iizerine uygun goriintiilerle o olay
anlatiliyor ama ilk haftalarda her sey yeniyken gercekten o olayin
yvasandigt bir sinif ortamiymug gibi hissediliyordu(DC2-GKH).

Bence ortaydi. Karmasgik gelen sadece bir olay olmustu motivasyonla
ilgili olan olan ¢ok ac¢ik degildi hani orada bir olay bekliyordum
actkgcast ama olay yoktu ne yazabilirim diye diistindiim ac¢ikcasi. Bir
ogretmen ya da ogrencinin basina gelen bir sey olunca daha rahat
sey yapabildim(DC4-MRV).
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Bence bu son yontem daha iyi oldu. Eger arkadagslar goriislerini
yazdiysa onlart  okuyup  fikir edinerek bashyordum. Ileriki
basamaklarda sunu yazarim deyip unuttugum noktalar oluyordu
arkadaslarimin  goriislerinden. O zaman doniip bakma sansim
oluyordu. Bence her adimda olmast ¢ok daha iyi oldu(JD2-13).

Yeni yontem daha iyi oldu ¢iinkii herkes her zaman ayni anda online
olamiyor. Hem boylece arkadaslarin gelistirdigi bakis agilarini
gorme firsatimiz oluyor hem de belli bir stepe kadar degil her step
igin bilgi paylasimi oluyor. Her stepte mesajlasmanin agik olmasi ¢ok
daha anlamli oldu bu nedenle (JD2-92).

Genelde makale adresi bulmamda ve veocable sifresi 6grenmemde
katkisi oldu. Bunlart 6grenmek i¢in girdigimde de soyle bakiniyordum
fark edemedigim bir durum var mi olayla ilgili diye (JD4-89).

Genelde herhangi bir bakis acisi gelistiremedigimde bu ortami
kullantyorum ve arkadaslarin fikirleri sayesinde kafamda bir¢ok sey
olusuyor. Bir de makale paylasimi mektubu yazarken ¢ok yardimci

oluyor(JD3-17).

Bence bu yapt iyi zaten hani bazen bu konu iizerinde msn de de
tartistyoruz yolda giderken de tartisiyoruz. Hani ¢ok fazla samimi
olmadigimiz insanminda goriisiinii hani o sekilde bunlar silinmiyor bir
sekilde hani chat falan olsa bu tarz 2-3 kisi arasinda olacak yine
samimi oldugun arkadaslarimin fikirlerini bileceksin digerlerinin

bilmeyeceksin (JD1-TGC).

Yiiz yiize tartistigimiz seyler oluyor ozellikle ilk basamaklarda
problem belirlerken hani “ben su problemleri belirledim sen belirledi
gibi” seyleri paylastigimiz oldu. Bir hafta case bayagi zordu onu
biitiin smifin tartistigint biliyorum yani (JD5-MRV).

Simdi kendimi 6yle ¢ok ¢ok kaynak bulmak icin zorlamiyorum da
isime yarayacak diizgiin bir kaynak bulmaya c¢alisiyorum. Boylesi
daha iyi oluyor ama bazen buna ragmen iyi oldugunu diisiindiigiim
bir kaynak bulamadigimda der kitabimizdan faydalantyorum ve her
sekilde teorik bilgimi pekistirmis oluyorum (CA2-80).

Bence bu ¢ok daha iyi oldu. Ayrica o zamanlarda daha yeni yeni
kullandigimiz i¢in bu sistemi, nasil makale okuyacagim konusunda da
pek fikrim yoktu. Mesela o haftanin konusundan alakasiz makale
okudugum bile oldu ciinkii agik agik belirtilmemisti ve 3 makale
oldugu icin ¢ok sikiyordu ve swf okumus olmak igin okuyordum.
okudugumuz makaleyi mektup icine entegre etmek bence daha iyi
oldu. ¢iinkii énceden sirf makale diye ayri bir basamak vardi ve
ger¢ekten ¢ok sikict oluyordu. Ama bu yontemle daha eglenceli oldu
bence (CA2-13).

258



Bu case-based sayesinde arastirma imkant buluyorum. bir ¢oik yazi
ya da makaleye goz gezdirme firsati buluyorum. Bundan once en az 3
makale deniliyordu ve biz bunu ¢ok olarak diistiniiyorduk ama simdi
diigiindiigiimde aslinda 3 tane makale ¢ok degilmis. Simdi 1 kaynak
bakacak olsak bile ben yine en azindan o kaynaktan yararlanayim ya
da yararlanmayayim 2 ya da 3 makale okuyorum. Bence kendimi
gelistirmemde ¢ok faydali diye diisiiniiyorum bunlar(CA1-15).

Geri doniitii sadece notlandirma ile degil, acgiklama ile almak
eksiklerimizi ya da yanliglarimizi daha iyi gormemizi sagliyyor. Ayrica
actklama yapiliyor olmasi fikirlerimize farklt bir bakis agisindan
bakabilme gansi veriyor. Diger tiirlii yazdiklarimiz iizerine herhangi
bir geri doniit alamiyorduk ve yaptigimiz is havada kaliyordu. Neyin
eksik, neyin yanlis oldugunu bilemiyorduk (BE2-36).

Ben bu son adimi ¢ok begeniyorum c¢iinkii oncelikle degerlendirirken
kendi eksiklerimi gériiyorum, ayrica arkadasimin eksikliklerini de
titizlikle yazmaya c¢alisiyorum. Nerelerden puan kirdigimi da
belirtivorum. Mesela benim mektubum bir hafta c¢cok agiklayici
degerlendirilmisti bu yiizden diizetmem ¢ok zevkli oldu, hatalarim
belirtilmisti ¢iinkii. Bu yiizden bu adim ashnda sadece arkadasi
degerlendirme adimi degil, ayni zamanda kendimizi de gozden
gecirdigimiz i¢in iyi bence(BE4-80).

Bloom'un taksonomisinde gordiigiimiiz  gibi  biligsel ogrenme
basamaklarinda en iist diizey o6grenme degerlendirme yoluyla
yapuliyor. Arkadasimizi degerlendirirken hem ondan yeni birgeyler
ogrenmis oluyoruz hem de eksiklerini bulurken ayni eksikleri
yapmamayt 6greniyoruz(BE4-80).

Bence gayet giizel oldu c¢iinkii ben mektubu yaziyordum yada
¢oziimlerime birileri degerlendirme yapiyordu ama ben onu
gormedikten sonra bir faydasi yok. Sonradan ben o kigiye sen boyle
yazmigsin ama bak ben béyle boyle dedim de demiyordu. O yizden
ben orada ¢ok dogru bir sey yazdim ya da ¢ok yanls bir sey ama
onun bir geri doniitiinii almadigim i¢in havada kaliyordu. O yonden
gitmek simdi daha giizel oldu birde yorumlanmasini sonra bizim o
yorumlart gormemiz en azindan maksadina ulasiyor ben yazmisim
surada sunu eksik yapmigim ya da ben suna su a¢idan bakmisim ama
baskast da su agidan bakmuis diye gorebiliyoruz(BE3-GKH).

Rubrik olmasimin soyle bir avantaji var hani senden beklenilen
seylerin aza ¢ok ne oldugunu fark ediyorsun orda yani bir sonraki
mektubunda en son stepte mektubu biri degerlendirip sonra son
kontroliinii yaptiginda iste orda benden neler bekleniliyor ¢iinkii bir
baskast ona gore degerlendiriliyorsa sende o rubrige gore
degerlendirileceksin o anlamda bana yararli oluyor (BE6-ED).

Bu steple sadece classroom management degil measurement ve
asssmentinda ne kadar onemli oldugunu goriiyoruz. Elimideki bir
kagidi nasil degerlendirmemiz gerektigi hakkinda tecriibe kazanmami
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saglady ¢iinkii daha once hi¢cbir kagida notlandirma ya da yorum
yapmamigtim 6gretmen goziiyle (BE6-92).

Kesinlikle yardimci oluyor ¢iinkii biz ilk asamada sadece problemleri
belirliyoruz  kendimizce  neler  olabilir  kendimizce  nasil
bagdastirabiliriz ama o step e geldigimizde hani olayin birazcik ta
background unda neler olmus onlari 6grendigimiz i¢in daha farkh
sekilde yaklasabiliyoruz mesela yani ¢oziim onerileri iiretirken daha
mantiklt  daha oturakli ¢oziim onerileri  getirebiliyorum bunlar
sayesinde bunlar olmasa sadece tahminlerle ee sey olacakti ve ¢ok
genis kapsamlida diigiinemeyecektim olayr orada mesela ¢ogu zaman
okudugumda sasirdigim seyler oldu “a demek boyle imis” ondan
sonra mesela ¢ok degisiyor mesela olayi algilama seklim.(MDP-ED)

Yani sey yaziyorduk ama atiyorum bu problem mantikli bir problemi
vada bu ¢oziim mantikly bir ¢oziim mii eger uzman goriislerinde de
onu gortirsem mantikli bir sey deyip devam ediyorum ama
goremezisem diistintiyordum acaba bu mantikli bir goriismii. Ama
uzman gortislerinde yazipta gordiigiim seyleri daha bir giivenle
mektubumda yaziyordum. Hatta uzman goriislerini falan mektubumda
kendi diigiindiiklerimle uzman goriigleri birlestirerek daha sey o

kisitmlardan daha ¢ok bahsederek yaziyordum.(NEO-MRYV)

Aslinda sevmezdim ama ben genelde kendi kendime iste giinliik tarz
falan daha rahat seyler yazmayir severdim ama bu mektup kismi
eglenceli bence hem case i gozden gegirmis oluyorsun bastan sona
daha kalict oluyor béylelikle bence yaptigin tim gseyi ¢oziim
onerilerini iste diger insanlarin goriislerini bir daha gozden gegirmis
oluyorsun yani o anlamda iyi.(OM-ED)

Birde olayin arkasinda geligen fakat séylenmeyen seyleri tahmin
etmemizin istendigi adim da benim ¢ok hosuma gidiyor. Biraz
yvaraticthigumizi kullamp mantikli seyler diisiinmemizi saglaniyor.

(KEQ2-72)

Arkadaslarimizi degerlendirirken ¢ok sikildigimi séyleyebilirim ¢iinkii
degerlendirme stirecinde fazlaca soru var ve bunlara gore

arkadagslarimizi degerlendirmek zaman aliyor bu yiizden sikildigimi
soyleyebilirim.(HS5-74)

Advantage ve limitationlar: yazdigim basamak biraz sikici oluyor
cunkt ne kadar ¢ok ¢Oziim Gretirsem o kadar ¢cok o dururumun
artisint ve eksisini yazmak zorundayim. Bu yiizden o basamakta biraz
stkilyyorum agikgast (HS5-36)

Hangi agidan baktigimiz ¢ok onemli bu konuda. Mesela Problemi
saptayabilme agisindan 2. adimin ¢ok etkili oldugunu gérdiim.
Probleme ¢oziim tiretmek icin ise 3. adim ve de 8. adimdaki makale
olayr ¢ok etkiliydi fakat genel bakarsak 7. adimin en verimli adim
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oldugunu soyleyebilirim. Olayt ne dogrultuda incelememiz gerektigi
konusunda bir rubric olmasi zaten olaylara hangi ag¢ilardan
bakmamiz gerektigi ya da ne dogrultuda daha verimli bir inceleme
yvapabilecegimiz 7. adimda net bir sekilde agiklanmustir.(HS4-24)

Mektup yazmakta verimliyim bence,¢iinkii kafamda bazi seyleri siraya
koymak onlari tanzim etmek ve yazmak beni mutlu ediyor, yaptigimda
bana mutluluk verecek seylerde verimli olmusumdur.(HS4-19)

Uzman goriisleri ve olayi yasayan kisiler arasinda ki diyalog Case'i
giizellestiren ozellikler. Bu nedenle uzman goriisleri arttirilabilir ya
da daha uzun tutulabilir. Ciinkii uzman goriisleri ve onerileri
fikirlerimizin netlesmesini sagliyor.(LS-36)

Bence son aldig1 hal ¢ok iyi oldu. Bize verilen ilk haline gdre ¢ok
daha oturmug bir sistemi var suan. Bence her sey ¢ok iyi. BOyle bir
uygulama i¢in de size tekrar tegekkiir ederim.(BE-26)

Belki soyle bir sey olabilir eger gercek bir okula gidip olaylar
anlamaya ¢alissak bence ¢ok daha farkli  durumlarla da
karsilasabiliriz. Ogretmenlerin daha farkli tepkilerini gdrebilir
ogretmen ogrenci iliskilerini ya da ogrencilerle ilgili daha farkh
gozlemler yapabiliriz o konuda video yetersiz kalabilir sonucta belli
bir kisitlama var videonun da belli bir siiresi var ¢ok fazla konuya
temas etmiyor olabilir.(A1-ASLH)

Soyle bir durum var VOCABLE da soru isaretleri ¢cok oluyor ne oldu
orada kim vardr baska. Olayr biz onun agzindan dinledigimiz igin
onun gozinden bakabiliyoruz olaya ama sinif ortaminda kendimiz
goriiyoruz 6grencinin yaptigi hareket mimik 6gretmenin ki hepsini biz
gortiyoruz yani o konuda siif ortaminda olmak ¢ok farkhdir diye
diistiniiyorum. Ee yani boyle yapti ama ne vardi baska gibi.(AL-BRK)

Simdi eger okul benim staj yaptigim gibiyse hi¢bir yardimi olmaz gibi
geliyor. Su on herkes béoyle staj yapryorsa ki ¢evremde ki ¢cogu kimse
boyle yapryor agik¢asi pek bir faydasini géremiyoruz. Biz gozlemciyiz
ama yani anlik bile olsa caselik durumlar ¢iksada ben ne yaparimi
diistinmiiyoruz hocanin bize ornek oldugu davranislar var kétii bazen
gercekten ¢ok kotii. Burada VOCABLE da baktigimizda diisiinmeye
firsatimiz oluyor ben staja gidiyorum aklimda bir sey kalmiyor aksam
olunca ne yaptik hoca dersi anlatti ee. Ama VOCABLE da é6yle degil
oyle can alict seyler oluyor ki biz hala daha kaynastirma ogrencisi
konusuyor.(A1l-BRRK)

Vocabledaki olaylar da gercek oldugu icin birden fazla olay inceleme
sansimiz oluyor ¢iinkii her staj yaptigmiz sinifta bu kadar ¢ok sorunla
karsilagamayiz bu yiizden ¢ok daha fazla tecriibe kazanmis oluyoruz
vocable sayesinde.(A2-04)

Normalde bir okul ziyaret edecek olsam, Meslegim Calstrum
Management agisindan inceleyebilecek bir olay olmast igin bir ders
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yetmeyebilir. Benim oraya gitmem var, geri donmem ve derse
incelemem var, birde israr edemeyecegim ki aklimdan ucup gidecek,
belki notlar tutabilirim. Transkript case mesela strekli okeyliyorum.
Bu yonden zaman agisindan ¢ok kazangl, yani inceleme siiremiz ¢ok
genis bir haftalik siirede gece bakiyorum, giindiz kontrol ediyorum,
bu sekilde kaldigim yerden devam edebiliyorum. Caselerle ugrasmak
zaman agisindan daha verimli oluyor.(A2-BRC)

...Bu kadar ucuza deneyim kazanmak tecriibe edinmek c¢ok
harika...tesekkiir ederim. (KP-19)

Gergek bir swinifta olma ki teneffiis aralarinda 6grencilerle birlikte
olmak acisindan giizel olur. Bizlere 6gretmenlik duygusunu daha iyi
yvasatacaktir. Ama VOCABLE da 6gretmenin durumu boyle ayni sey
bizim  basimiza da gelebilir. Ama pratikte daha farkh
hissedilebilir.(A3-BRC)

Kazandirdigi tecriibe agisindan, ozellikle bol vaktimin oldugu
zamanlarda, kendimi direk ogretmenin yerine koyarak, yani
gordiigiimiiz pratikleri deneyerek ve tecriibe ederek dgreniyoruz.(A3-

BK)

Vocable daha karsimiza cikmamis bir durumu daha onceden
diistinmemizi sagliyor, bir nevi tedbir almak, zamani geldiginde
kesinlikle hatirlamayr kolaylastiran hizli ve dogru karar verme
becerisini gelistiren bir uygulama oldugunu diisiiniiyorum.(A4-19)

Ama bu case'leri yapmak, bizleri ilerede ki meslek hayatimizda
karsilasacagimiz olasi problemlere karsi hazirlyyor. Bir bakima staj
vapmis gibi oluyoruz. Tam olarak gercek olmasa da bu ¢alismalar
simiilasyon niteliginde. Bu a¢idan baktigimizda da hem sinif yonetimi
dersi icin hem de bizlerin uygulama yaparak tecribe edinebilmemiz
icin ¢ok verimli bir yontem. (A4-36)

Ancak biz burada ¢oziimleri ve analizi bir hafta boyunca yapiyoruz.
Diistinmek ve tartismak igin epey bir vaktimiz oluyor. Ancak bir sinif
ortaminda, ders anlatirken bir problem ile karsilassak, olusan
problemi o an da analiz edip, aninda ¢oziim yollart iiretmemiz
gerekecek. Bu agidan bakildiginda iki durum ¢ok farkii.(A5-36)

veocable da buldugumuz ¢oziimlerin geridoniitlerini, gregcek hayatta
ne gibi sonuglara yol acacagini, beklenmeyen siirprizleri
bilemiyoruz.Ama stajda beklenmedik sorunlaria karsilasabiliriz. (A6-
80)

Simdi gercek smif ortamina gittiginiz zaman VOCABLE daki
probelmleri orada goérmen belki en fazla bir tane iki tanesini
goriirsiin ama VOCABLE da 10 hafta da 10 farkli problem
goriiyorsun dolayisiyla VOCABLE daha etkili gériintiyor. CUnki
oraya sinifa gittigin zaman bu sorunlardan her zaman sinif ¢ok
problematic bir sinif degilse ¢ok ekstrem degilse bunlardan en fazla
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1-2 tane gorursun ama VOCABLE da 10 haftada 10 tane problem ve
hepside gercek hayattan alinmis seyler bu daha etkili olur gibi, daha
fazla tecrlibe katar adama.(A7-AL)

Sahsen ben staj dersi aldim bu donem. D6nem boyunca bu caseler
gibi olaylarla ¢ok karsilasmadik hem okula gitme saatlerini
belirlememiz sumirlt  fakat vocable da istedigimiz saatlerde
calismalarimizi  gergeklestirebiliyoruz. Ayrica birden ¢ok case
lizerinde de ¢alisabiliyoruz.(A7-99)

Mesleki anlamda tecriibe kazanmak agisindan gercek bir sinif
ortaminda bulunmak tabiki onemli ama sinif ortamindayken zaten
devam eden bir olayin i¢inde oldugumuz icin olaya farkl agilardan
bakamayabiliriz ve oznel bir yaklasim sergileyebiliriz. Diger taraftan
VOCABLE da wuygulama yaparken olayt daha sakin kafayla
yorumlama ve farkli a¢ilardan olayr inceleme sanst bulabiliyoruz.
Sorunlari tespit etmek, farkli bakis a¢ilarim dikkate almak, alternatif
coziimler Uretmek ve en iyisini segerek kaynaklardan yararlanmak;
swnif icerisindeki sorunlart ¢ozme siirecimiz igin bize faydali beceriler

kazandiriyor.(A8-00)

VOCABLE de bir durumu c¢ozumleyip ¢ozum Uretmek icin 1 hafta
sureniz oluyor. Uzman goriiglerinden faydalaniyorsunuz. Olay biitiin
ayrintilarini ogrenme imkaniz oluyor. Sinif ortaminda ise, ani tepki
gerektiren bir sinif i¢i problemde sadece saniyeleriniz var. VOCABLE
de ¢oziim onerilerinizin eksik yonlerini arkadaglarimizdan aldigimiz
doniitler sayesinde gorebiliyoruz. Sinif ortaminda yine béyle bir
segenegimiz olmuyor.(A9-92)

VEOCABLE da olast karsilasabilecegimiz durumlara ¢oziimler
aradik ve bizim bu ¢oziimleri bulurken bir ¢ok zamanimiz
vardy,arastirma yapma imkanimiz vardi oysa simif ortaminda
karsilstigmz durumu hemn ¢ozmeli duruma hemen miidahale

etmeliyiz.(A9-27)

gercekte bu kadar cesitlilige sahit olamayiz. Bir siirii ogretmen
gordiik. Ben 10 farkli okula gitsem bu kadar renkli ve farkli casele
karsilagsmam miimkiin degil, ama bunlarda birazcik video oldugu i¢in,
gergeklerle bagdastirmak o kadarda zor degildi.(A10-BRC)

Staja gittigimizdeki sahit oldugumuz olaylarla VOCABLE daki
olaylari kiyaslayacak olursak, stajdakiler ¢ok daha kiigiik kalir. Daha
fazla olay gorme, daha fazla problemi gorme, daha fazla olaylar
tecriibe edinme acisindan, VOCABLE’ min ¢ok daha fazla avantaji
var. Birebir yasamin ayri bir é6nemi vardir, fakat bu sekilde zaman

agisindan, olaylarin daha genis ¢aglh olmasi agisindan daha fazla
tecrlibe kazanabiliriz.(A10-BRCK)

Tabi gercegi olursa daha etkili olur meslege sonucta hani dershanede
calisttim orada da goriiyordum boyle ogrenciler disiplinde degil tam
olarak ama motive edemiyorsunuz derse baska seylerle ilgileniyor. O
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zaman burada hemen ahkam kesebiliyoruz bence bunu yapabilir sunu
yapsa daha giizel olur ama orda islemedigi ¢ok oluyor. Ogrenci ben
ogrenmek istemiyorum dedigi zaman , susmuyorum dedigi zaman
hi¢birsey yapamiyorsunuz.(A11-ESR)

Aslinda bizim sey vardi bu hafta ki casede ne var “Ahmet 6gretmen”
kendi aramizda ¢ok konusuyorduk bu hafta gelecek ne edecek casede
o yiizden bir merak uyandirdi. (A1-ESR)

Bu yontem sayesinde sinif yonetimi dersine ilgim daha ¢ok artt.
Clinkii sadece teorik bilgilerle kalmamis oldu ders. Giinliik yasamda
bir simif ortaminda yaganabilecek problemleri gormek ve ben
olsaydim ne yapardim seklinde diisiiniip ¢oziim onerileri tiretmek bu
dersin hem daha ¢ok verimli hemde eglenceli ge¢mesini sagladi.(A2-
92)

[VOCABLE]tesvik ediciydi farkli ¢oziimler iirettikce insanin kendine
guveni geliyor ¢lnkii(A3-32)

Motivasyonumu olumlu yonde etkiledi. égretmen olunca sorunlara
¢oziim bulabilecegimin ve baskalarina yardimct olabilegimin farkina
varmami sagladi.(A3-52)

Swnif yonetimi dersine olan ilgimi olumlu yonde etkiledi. Bir seyler
urettigim hissine kapilmami sagladi.(A4-09)

Bu derse olan ilgimin %6100 artmasina katki sagladi diyebilirim.
Ogrendiklerimi  uygulama  firsati  bulmak  beni  gergekten
heyecanlandirdi ve derse olan ilgimi arttirdl.(A5-26)

Artirdr motivasyonumu artirdi dersi ¢ok daha iyi anliyorsunuz ¢ok
daha zevkli geciyor bence ¢ok daha fazla bilgi edindiginizi
diistindiigiiniizde  hani  derse daha istekli  gidebiliyorsunuz
edineceginiz bilgiler var sonucta giizel dersle birlikte boyle bir
uygulamanin olmast iyiydi.(A5-ASLH)

Gergekte boyle bir ogretmen olsam bana da boyle yapilsa, ne kadar
guzel olur diyorum. Ciinkii ben elestiriye a¢ik bir insanim, sonra
benim kétii diye nitelendirebilecegim ogretmenlerle karsilastim. Bu
sekilde ogretmenler varsa bu c¢ocuklarin bize ihtiyact var diye
diigiinmeye basladim. Biz miikemmel degiliz, ama en azindan bazi
seylerin onceden farkinda olabilecegiz, hatta sunu yada bunu
yapmayacagimi case ler sayesinde fark ettim. Ciinkii yillar gegecek
devlet okulu deney yapmayacagim sunu yapmayacagim, Fen Bilgisi
dersini  kendi eski ogretmenim gibide isleyebilirdim. Sonra
diigiindiigiimde bu resmen kiyyim demekti, ¢ocuklara yazik olacak,
benim potansiyelimin farkina varmami sagladi, daha iyi 6gretmen
olmami saglayabilir. Oyle diigiiniiyorum. (A6-BRC)

Bir sinif ortamint gérmek, ogretmenlerin yasadigi sikintilart gormek,
ben olsam ne yapardim demek, ¢oziim tiretmeye c¢alismak, bunu
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devaminda ne yapmuis olabilir, diye diigiinmek iyiydi ve ¢ok hosuma
gitti, daha ilgimi artirdr. (A6-BNG)

Ogretmenlik mesleginin ne derece zorluklarinin oldugunun farkina
varmami sagladi. Bir anlamda goziimii korkutmus olabilecegini

sOyleyebilirim.(A6-24)

Kendime giivenim arti. Teoride bir problem ¢ozebiliyorsam, gercekte
de ¢ozebilirim diyorum. Her sey ¢ozebilecegime inandim, benim
gliciim yetmezse yeten birinden alirim, benim amacim iyi bir
ogretmen olmak, o c¢ocuklara giizel bir egitim verebilmek,  bir
problemle karsilagsam onu gérmezden gelebilirim, zamanla da geger
ya da ben o problemin Uzerine gidebilirim, cozebilirim. Caseler
bakiyorum, problem olarak neleri géruyorsun, ben oraya gercekten
baslangigta iki problem yazip gecebilirim, ya da iki ii¢ sonu¢ yazip
gegebilirim bazen 10 tane sonug¢ yazdigim oluyor. Olsun bunu da ben
bitireyim diyorum. Karsilastigimda her sey kiiciik kiiciik adimlarla
olacak, Caseler den sonra bir problemle karsilastigimda ¢Ozebilme
ihtimalim  yok, ¢6ziim mutlaka vardwr. Ben yapamiyorsam
baskalarindan destek alir yine yaparim. Ama onceden olsa, boyle bir
sey oldu ben ne yaparim, simdi ise daha kuvvetli. (A1-BRC)

VOCABLE da inceledigimiz sinif i¢i problemlere benzer problemlerle
karsilasirsam kesinlikle cebimde hazir duran birkag alternatif
¢oziimiim olacaktir. VOCABLE c¢alismalart boyunca takip ettigimiz
siire¢ bana karsilasacagim problemlere yaklasim, ¢oziim iiretimi, en
iyi ¢oziimleri se¢me, baskalarimin goziinden de olaya bakma,
gerekirse olayt irdeleme ve sorgulama gibi becerileri kazandrd: diye
diistintiyorum, bu yiizden benzer problemlerle ya da farkh
problemlerle karsilasirsam elimden gelenin en iyisini yapabilecegime
inaniyorum.(A1-80)

Kendime olan giivenimi arttirdigimi diisiiniiyorum. Mesela dershane
ye gittigimde 6grencileri daha kontrol altinda tutmami sagladi bazi
durumlarda. Ya da sorunlu ogrencilere nasil yaklasmam gerektigi
konusunda fikrim oldugu i¢in kendime olan giivenimin de artmasini
sagladi.(A2-13)

Ogretmen olmak sadece bir konuyu anlatip ¢cikmak degil, ortami ve
ogrencileri etkili ders islenebilir durumda tutmak gerekli ve bu
yontemle yasanan bir problem karsisinda bu ortami saglamamizi
saglayan bu olaylari yasayan 6gretmenlerin yerine kendimizi koyarak
yani bir nevi bu olaylart yasayarak &6grenmis oldum dolayisiyla
ogretmenlik meslegini basariyla yapabilmem konusunda katkist
oldugunu diigtintiyorum bu nedenle bu yodntem givenimi olumlu
etkilemistiv,  ogretmenlik  meslegini  basariyla  yapabilmem
a¢isindan.(A2-92)

Hicbirsey zor degildir yeter ki parcalara bolelim fikrini gelistirdim.
Direk case konusuna girersem, mesela sinav oluyor ama ben 5 dk
hemen girip caselere bakiyorum, film izliyorum hazir pc agikken
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caselere bakiyyorum. Canim sikilirsa alyyorum molekiiler kitabimi 1-2
sayfa okuyorum sadece, ve boyle kopuk kopuk olmuyor, 6nceden Oyle
diistintiyordum. Bir derse oturup adam gibi ¢alisamam, aklimda
kalsin birazda sinava yakinken bakarim, derdim. Simdi yiikiim o
kadar hafifledi ki [ders kodu] hadi canim girerim ne olacak ki zaten
biliyorum genel bir seyler ne olacak ki, son giin genel tekrar
gerektiriyor. Yani ¢aliymanin birde gecesi giindiizii olmaz ona karar
verdim. Nasil bilgisayarim agikken case yapabiliyorsam, ne zaman
kendimi iyi hissediyorsam, odamin lambasint da yakar bir seyler
okurum. Kendi iglerimi bolmeye basladim, eskiden soyle yapardim,
camasir yitkayacagim zaman biriktirir, 6yle yikardim, inip ¢ikarken
kollarim kopardi. Simdi yarim saatlik kiigiik ayarlarla goétiiriiyorum,
getirip asiyorum, hem de daha kolay oluyor. Par¢alara bélmeye

alistim.(A1-BRC)

VOCABLE sayesinde ogretmenlik egitiminin yani sira izledigimiz
olayr analiz etmeyi ogrendim Boylece yasanan bir olayt daha iyi
anlama ve o olayda yasanan problemleri fark edebilme becerisi
kazanmis oldum. Her gecen hafta yeni bir case ile bu becerimin daha
da arttigim diigtiniiyorum.(A-92)

Ornek olay icerisinde problemleri bulmaya ¢alismak, genel anlamda
da problem belirleme becerimi olumlu yonde etkiledi. Artik bir olayla
karsilastigim zaman o olayt daha iyi anliyorum, ¢ok yonlii diigiinmeye
calisiyorum ve problemleri daha kolay belirleyebiliyorum.(A-80)

Tabi tabi ¢ézim Uretirken bile ben boyle bir ¢ozum ileri striyorken
bunun 6grenci tizerinde ne gibi olumlu etkileri var ve bunun disinda
getirecegi olumsuz durumlar var mi diye diistintiyordum 0 ylzden
olumlu bir sey ortaya siiriiyorsunuz ama olumsuz agidan da bakmak

gerektigini bize ogretti.(AA-ASLH)

Bir ¢ok case gordik bir o kadar da problemi belirledik bir o kadar
¢ozimu belirledik. Soyle bakiyorsun caseler birbirinden bagimsiz
gorins ede yeri geliyor bir case de ki avantaji 10. Case debile
kullanabiliyorum bu nedenle avantaj dezavantaj daha rahat ¢ikiyor
beklide olayr daha ¢ok boyutlu goriiyoruz ya ondan kaynaklaniyor. Ya
da soyle bir sey oluyor bir casede avantaj olarak yazdigimiz durum
bir baska case de dez avantaj olarak karsimiza ¢ikabiliyor.

Kiyaslama firsati oluyor aa burada imkansiz boyle bir sey olamaz
diyoruz.(AA-BRRK)

Olaylart farkli yénlerden diisiinmemi sagladi. genis ¢erceveden
bakmayt ogrendim. mesela 6rnek olayda basta bi problem géruyor ve
problemin birtek o oldugunu diigiiniiyordum. ancak olayda ilerledikge
mutlaka bu ilk basta diigiindiigiim problemin altinda yatan daha
biiyiik daha onemli problemler oldugunu farkettim. bu nedenle de
ileriki ornek olaylarda ilk basta karsima ¢ikan problemin kaynagini
diistindiim ve tahminler tirettim.(B-43)
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Bazi durumlarda olaylara belli bir noktadan, belli kisilerin a¢isindan
bakiyordum; fakat bir siire sonra bu konuda eksiklerimi farkedip
olaylara farkli agilardan bakmaya ¢alistim ¢iinkii ancak o zaman
daha mantikli ve uygun ¢oziimler buldugumu fark ettim.(B-74)

Inceledigimiz 6rnek olaylar sayesinde, bir problemin algilandig gibi
olmayabilecegi, baskalar tarafindan  farkh sekillerde
algilanabilecegi gibi ihtimalleri goz oniinde bulundurmaya basladim.
Eskiden diisiindiigiim tek bakis agisi kendi bakis acimdi fakat artik
kendimi herhangi bir problemi anlamaya calisirken, farklt bakus
ac¢ilarint diigiinmeye zorluyorum.(B-80)

yasanan bir olayi sadece kendi bakis acimizla degerlendirmek bizi
vanlislara gotiirebilir bu hem sinif ortaminda hem sosyal yasamda da
boyledir Bu kisimla yasanan bir olay karsisinda empati kurma
vetenegimi gelistirdigini diistintiyorum. Sinif ortaminda yasanan bir
olaya ne kadar ¢ok farkli agilardan bakabilirsek yasanan problemlere
tirettigimiz ¢oziimler de 0 kadar saglam olacaktir.(BB-92)

Ilk asamanin sonunda olayin devam etmis olabilecegi ile ilgili sorular
soruldu. Eksik seyleri bulmaya, olayr tamamlamaya c¢alistik.
Olaylarin muhtemel gelisimini tahmin etme yetenegi kazandik. (C-92)

Bazen verilen bilgi ¢ok etkili dolu dolu oluyordu. ama olay o kadar
etkili ve dolu bir bilgiyi gerektirmiyordu. bunun i¢in bilgiyi her
zaman kullanmak miimkiin olmuyordu. bunlar arasinda da karar
verme mekanizmalarin gelistirdi.(C-91)

Ornek olay incelerken ben genellikle "neler biliyoruz" "neler net
degil” "neler isteniyor" mantigiyla diisiinmeye calismistim ve ornek
olaylarin bu tarz diisiinme becerimi arttirdigimi diigiiniiyorum ama
diger beceriler arasinda en az bunda ilerleme kaydettim ¢iinkii cogu
kez buzdaginin gériinen kismiyla ilgilendigimi fark ettim.(C-80)

Kisa ve uzun vadede, ilgili kigilerin duygu ve diigiinceleri goz oniinde
bulundurarak ¢oziim yolu tiretebilme becerisi kazandirdigini
soyleyebilirim. (D-24)

Her olay i¢in farkli ¢oziimler iiretmek gerektigi icin ¢oziim bulma
becerisini olduk¢a artirdi. Ayrica bu ¢oziimlerin belli bir onbilgiye
dayali olmasi da daha etkin ¢oziim Uretmek icin gayet etkiliydi.(D-91)

Gergek hayatta problemlerle karsilasinca artik daha rahat ¢oziim
bulabilecegimi diigiiniiyorum.(D-19)

Swnif iginde veya disinda uygulayacagimiz ¢éziim yollarinin olumlu ve
olumsuz yonlerini g6z o6niinde bulundurarak, problemin ¢ozilmesi
i¢in bir yolun digerinden daha faydali olabilecegini, bazi ¢oziim
yollarin  baska problemler yaratabilecegini o6grendik. Rastgele
uygulamaya gecmemeyi, ¢oziim yollarimizi tartmayr 6grendik.(E-92)
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Kesinlikle kazandirdigint diigiiniiyorum. Sadece oraya ¢oziim iiretme
degil, kendi problemlerime de ¢oziim iiretme oldu. Mesela biri garip
davranmiyor, acayip bir davranig var ortada, ben ortada bir problem
oldugunu diigiiniiyorum. 20.44 yapmiyorum. Farkli bakis a¢ilari, ya
da baskalarina soruyorum. Mesela Biisra ile biz bunu ¢ok
konusuyoruz. Biisra her zaman soyle séyler, tamam bizde insaniz,
kendini onun yerine koy, dershaneye gidiyor, iizerinde bir baski var
diyoruz. Ya da bakiyorsun 9-10 kisilik bir ailede yetistirilmis, yasam
tarzt budur diyoruz ve tamam iste bundan kaynaklanyyor. Diyoruz.
Peki, nasil yapacagiz, béyle yaklasalim olmazsa béylede yapabiliriz.
Bu konuda ¢ok etkisi oldu. BU sayede tek bir ¢oziim mutlak bir ¢6zim
diye bir sey yok, amaca hizli ulastiran vardir, ya da ge¢ ulastirir,
birden ¢ok alternatifimiz mutlaka vardir diye diistiniiyorum. Artik bir
¢cozumi uygulamaya koymaktan cekinmiyorum. Elimde bir ¢6zim
varsa artilart neler, eksileri nelerdir diye diistiniiyorum. 3 ¢0zUm
baskasindan 5 ¢oziim baskasindan geliyor, artik kendi ¢oziim
yollarima odaklanmiyorum. (E-BRC)

Kalici olacagint diistiniiyorum. Kalict olur bence niye o caselerle
bitsin ki? Oyle adimlar vard: ki gercekten cok diisiinmemizi sagladi,
tizerinde diistindiigiimiiz seyleri de ben asla unutmam ee bu yiizden
kalict oldugunu diisiintiyorum. (G-ASLH)

Tabiki, onceden bu dersi almamis ve yontemi kullanmamis olsam,
belki bir yere odaklanip kalirdim, simdi bir¢ok yonden bakarak
bircok problemi ve ¢ozim onerilerini gorebiliyorum. Bundan sonra
bir tane ile yetinmem herhalde. (G-BNG)

Es zamanli olmayan ortamda fikirlerimizi daha rahat ve istedigimiz
uzunlukta yazip paylasabiliyoruz.(ED3-92)
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