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ABSTRACT

IN-SERVICE EARLY CHILDHOOD TEACHERS’ PERCEPTIONS ABOUT
THEIR ROLES IN THE DEVELOPMENT OF SELF-DISCIPLINE IN
CHILDREN

Parlak Rakap, Asiye
Ph.D., Department of Elementary Education
Supervisor  : Assist. Prof. Dr. Feyza Tantekin Erden

May 2011, 191 pages

The aim of this research study was to investigate the early childhood
teachers’ perceptions about their roles in the development of self-discipline in
children. In order to specify this aim, the research question which asked “How
do early childhood teachers perceive their role in the development of self-
discipline?” was investigated.

Current study was conducted based on qualitative research
methodology. In order to investigate the aim, a case including seven early
childhood teachers working at the same institution was reached. The main data
collection instrument was an interview protocol consisting of two parts:
vignettes and interview questions. The instrument included questions related to
the meaning and importance of self-discipline, and how to support it in
classroom environment, and was developed according to observations and

related literature. Additionally this instrument was pilot tested with six early



childhood teachers. The interviews for the main study were conducted between
December 2009 and January 2010. According to the findings, early childhood
teachers were aware of self-discipline, its importance, and its development.
However, some strategies which were being used by the teachers should be
discussed with them in terms of relatedness of those strategies with self-

discipline.

Keywords: Goals of self-discipline, Definitions of self-discipline, Strategies to

foster self-discipline, Importance of self-discipline



0z

OKUL ONCESI OGRETMENLERININ COCUKLARDA OZ-DiSIPLIN
GELISIMINE ILISKIN ALGILARI

Parlak Rakap, Asiye
Doktora, Ilkdgretim Boliimii

Tez Yoneticisi: Yrd. Dog. Dr. Feyza Erden

Mayis 2011, 191 sayfa

Bu caligmanin amaci okul Oncesi 0gretmenlerinin, ¢ocuklarda igsel
disiplin gelisiminde kendilerinin roliiyle ilgili algilarina ulagmaktir. Bu amacin
yonlendirdigi arastirma sorusu “Okul Oncesi Ogretmenleri cocuklarda igsel
disiplin gelisiminde kendi rollerini nasil algilamaktadirlar?”dur.

Bu calismada nitel arastirma yontemlerinden durum ¢alismasi
kullanilmistir. Durum ¢alismalarinda bir durum ya da olgu arastirilmaktadir.
Caligma, katilmay1 goniillii olarak kabul eden, ayni okulda gorev yapmakta olan
yedi okul dncesi 0gretmeniyle yiiriitiilmiistiir. Calismada kullanilan veri toplama
araci, arastirmact tarafindan, gozlemler ve ilgili alanyazina dayanilarak
gelistirilmis ve test edilmistir. Veri toplama araci iki kisimdan olusan goriisme
formudur. Aracin ilk kisminda kisa hikayeler ve ilintili sorular, ikinci kisminda
ise goriisme sorulart yer almaktadir. Bu veri toplama araci, 6z-disiplinin anlami

ve Onemi ile birlikte, smif ortaminda oz-disiplin gelistirmek igin neler
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yapilabilecegini igeren kisa hikayeler ve sorulardan olusmaktadir ve gozlem
sonuglart ile ilgili alan yazina uygun sekilde hazirlanmistir. Bununla beraberi
hazirlanan goriisme formu asil ¢alismadan 6nce pilot calismayla test edilmistir.

Asil galigma Aralik 2009 ve Ocak 2010 tarihleri arasinda yiiriitiilmiistiir.
Sonuglar gostermistir ki Ogretmenlerin  6z-disiplinin 6nemi ve gelisimi
konusunda, ilgili alan yazinla paralel olarak, gesitli diistinceleri vardir. Ancak
kullandiklarini ya da kullanacaklarini belirttikleri yontemlerin birkagi, 6zdisiplin

gelisimiyle ilgili olarak 6gretmenlerle gozden gegirilmelidir.

Anahtar Kelime: Oz-disiplin Amaglari, Oz-disiplin Tanimlari, Oz-disiplin

Gelistirme Y®&ntemleri, Oz-disiplinin Onemi
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CHAPTER 1

INTRODUCTION

Student misbehavior is one of the most significant concerns in education
because it slows down the accomplishment of educational process, produces stress
for both teachers and students, causes poor class morale, and most likely produces
teacher failure (Charles, 2005; Hyman, 1997; Tauber, 1999; Tenoschok, 1985). The
term “misbehavior” is defined by Charles (2005) as the behavior which is not
appropriate for the setting or circumstances in which it takes place. In an educational
setting, according to Basar (1996), misbehavior refers to any behavior that can block
educational activities. McCown, Driscoll and Roop (1996) define it as student’s
actions that distract, disturb, compete with or intimidate learning in the classroom.
Saritag (2000) provides a more specific definition. Accordingly, any behavior that
disturbs other students in the class, disrupts classroom activities, opposes teachers or
schools’ expectations and their rules or creates confusion in the classroom is thought
to be misbehavior.

There might be numerous reasons for student misbehavior. While some
researchers point out students, others indicate environment as the sources of
misbehavior. For instance, Dreikurs and Loren (1968) state that “misbehavior is the
result of a child’s mistaken assumption about the way he can find a place and gain
status” (p.36). However, according to Essa (1995), children misbehave because of
the factors in the environment that are beyond the children’s control. Doyle (1986)
also links misbehavior to classroom environment (as cited in Edwards, 2000).
Further, Tauber (1999) argues that ineffective teaching may cause misbehavior.
Combining both environmental and individual factors, Hyman, Flanagan and Smith
(1982) view dysfunctional families, insufficient teaching, punitive school
atmosphere, economic problems of families and schools, student’s biological and
emotional disabilities, insufficient principals, peer pressure, and student’s failures to
accept responsibility for their own behavior as the potential reasons for student

misbehavior. It is important to understand the types of and the reasons for
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misbehaviors, in order for teachers to develop strategies regarding how to handle
misbehaviors, establishing effective classroom management, and so provide a
productive learning atmosphere (Manning, & Bucher, 2003; Morris, 1996).

Wolfgang (2001) defines classroom management as providing rules,
arranging materials, and supporting and sustaining acceptable behavior for students.
There are many different classroom management models available to teachers to
handle the misbehaviors of students. Each classroom management model has a
differing view on the incentive of misbehaving children and each recommends
different techniques for handling the misbehaviors. It is possible to group these
models into three categories: Confronting-Contracting, Rules and Consequences, and
Relationship-Listening (Wolfgang, 2001). These categories progress along a
continuum from minimum to maximum power applied by the teacher.

Classroom management models such as those developed by Rudolph
Dreikurs (1972) and William Glasser (1965, 1969, 1986) are examples of the
Confronting-Contracting models while the models developed by Fredric Jones
(1987), James Dobson (1970), and Lee and Marlene Canter (1976) exemplify the
Rules and Consequences models, and finally the models put forward by Barbara
Coloroso (1994) and Thomas Gordon (1974) reflect the Relationship-Listening
models (Wolfgang, 2001).

In Confronting-Contracting model, power is provided for the student to
choose the way to stop the misbehavior and the student is asked to make a contract
for behavioral change. Rules and Consequences model gives maximum power to the
teacher in the classroom. Relationship-Listening model, on the other hand, is a
therapeutic process which is based on humanistic thought. Teachers who prefer
Relationship-Listening philosophy believe that if they provide the misbehaving
student with a caring, facilitating environment and form a tolerant relationship, the
student will stop misbehaving (Wolfgang, 2001).

All these models have different key concepts. For instance, while some of
them are focused more on teacher assertion and control, others focus on developing
self-discipline. The Assertive Discipline model developed by Lee Canter and

Behaviorist models give importance to teacher assertion and control. In Dreikurs’

2



Democratic Teaching model, Teacher Effectiveness Training model developed by
Thomas Gordon and Barbara Coloroso’s Inner Discipline model, on the other hand,
the main key point is developing self-discipline. Bear (2005) stresses out the
importance of self-discipline in academic areas. To Bear (2005), researchers support
the claim that “self-discipline prepares a positive school climate”, it has positive
effect on academic achievement, and self-worth has positive relationship with self-
discipline. Additionally, according to Coloroso (2002), persons, who have self-
discipline, compete with others morally and since they believe in themselves to solve
their own personal, social, and academic problems, there will be no unsolved
problems in this world. In Dreikurs’ (1972), Glasser’s (1965, 1969, 1986) and
Gordon’s (1974) classroom management models, developing self-discipline is
accepted as key concepts. Dreikurs views student choice and responsibility as crucial
and in his model addresses it. Teacher assertion and control is recognized as
important in Glasser’s model. Gordon’s model gives importance to meeting students’
psychological needs of social belonging (Bear, 2005). Furthermore, student choice
and responsibility, and meeting students’ psychological needs of social belonging, as
well as self-discipline are major elements of Barbara Coloroso’s discipline model
where she does not put teacher assertion and control on the core of the model
(Charles, 2005; Hardin, 2004). Additionally, Coloroso questions the fact that how
“controlled, manipulated or even made to mind” children will become “responsible,
resourceful, and resilient”. In parallel, love, acceptance and encouragement are the
most useful tools in order to make children recognize value and esteem their own
self. Moreover, she uses real-world consequences in order to teach children the world
around them (Coloroso, 2002).

Definite classroom management models focus on self-discipline: the
development of self-discipline and its importance. Moreover, self-discipline has

definitions which emphasize on different aspects of it.



1.1  Self-discipline

“He who seeks to be loved by giving gifts will in the end perhaps receive
gifts; he who seeks to be loved by turning away dislike will in the end
perhaps not be told of dislike; he who does not seek love but finds his own
way will in the end perhaps be loved for himself.” (Wiener & Philips, 1971,

p.3).

This Chinese proverb claims the fact that every person should have his/her
own way in life. Creating that way in youth is the primary problem of parents,
teachers, and governments. The way that is expected to be created is not only
something lets the person be independent in the sense that he/she can make decisions
and guide and control his/her own life but also can please him/ her in the long-lasting
and broadest ways, without injuring others (Wiener & Philips, 1971).

Self-discipline, which is vital for education, can be explained as giving
children the responsibility of their behaviors, in other words, controlling their
behaviors. This means that children will be able to take control of the responsibilities
in their lives, build cooperative relationships and work with their peers in a socially
appropriate way (Bear, 2005).

The development of self-discipline consists of some steps such as setting
goals, planning a schedule, working in specific, small steps, helping to develop an
individual rate of work, being prepared to follow through to any necessary extent
(Wiener & Philips, 1971). In addition to these steps self-discipline has four
components: perceiving that a social or moral problem exists, determining what one
ought to do, deciding among competing values, goals, and alternatives, and doing
what one decides to do (Bear, 2005). These steps and components can be applied for
both correcting misbehavior and effective self-discipline training.

In this study, the term self-discipline which means self-control,
responsibility, and self-regulation is preferred since self-discipline is directly related
to all these terms (Balat, 2005; Bear, 2005; Oktay, 2005).



1.1.1 Self-discipline and moral reasoning

The development of self-discipline does not require “what to think”.
Instead, teaching children “how to think™ is crucial, and this requires not only
acquiring moral knowledge but also developing the thinking processes and skills.
Social and moral problem-solving skills and processes are of utmost importance for
instruction if the development of self-discipline is aimed for education. There are
three strategies and techniques for developing moral reasoning. The first one is the
provision of multiple models of social and moral problem solving and the
reinforcement of students when they demonstrate effective problem-solving skills.
The second one is the implementation of curriculum activities that directly teach
social and moral problem-solving skills. The final one is the provision of many
opportunities for students to apply social and moral problem-solving skills in dealing

with real-life problems encountered in the classroom and the school (Bear, 2005).

1.1.2 Self-discipline and emotions

Any person cannot be thought without his/her emotions. Since emotions
explain the reasons for many behaviors, they show the educators the best way to
develop self-discipline and how to prevent and correct misbehavior. The thinking
process influences the form of feelings and this shows the link between emotions and
social and moral problem solving. Moreover, this link is difficult to be distinguished

in responsible behavior, self-control, and so forth (Bear, 2005).

1.2 Early childhood teachers

In the literature, roles of teachers are categorized appropriate for today’s
educational system. According to Yuksel (2001), there are three main areas in
teachers’ roles; organization, planning and teaching, and occupational
professionalism and social skills.

The first area is related to the planning of the course and course materials,
while planning the day through taking students’ characteristics into account,
controlling the environment with respect to hygiene and security precautions, being

systematic while recording and updating those records, having enough information in
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terms of his/her own field, and trying different techniques for teaching. The second
area is about openness to new learning, being flexible, wearing suitable clothes,
being profound in terms of school policy, being the leader when it is necessary, being
responsible about self-development, updating his/her current information related to
the field, using appropriate techniques for students, and giving importance to the
parent involvement. The last area which is social skills gives importance to having
good interaction both with students and other employees, being witty, working with
the team in coordination, and being able to overcome difficult situations (Yiiksel,
2001).

Teachers have various responsibilities in the classroom. Common teachers’
responsibilities are transferring their knowledge via curricular activities; using
effective classroom management; organizing the classroom according to curriculum
and children’s needs; and making evaluations of student progress. Classroom
management is the crucial one which affects the learning atmosphere of the
classroom (Tantekin, 2002). Moreover, as socialization agents, along with parents,
teachers also share the responsibility of transmitting the values, traditions and norms
shared in a society and raising children as self-disciplined citizens. Therefore, to
contribute to and promote living in a democratic society, raising children well in
every aspect in order for them to be responsible citizens and helping them inhibit
misbehaviors should be the main goals of both parents and early childhood teachers
(Morrison, 2001; Razon, 1987). It is reasonable to expect that early childhood
teachers have more significant impact on this process than subsequent teachers,
because physical, cognitive, social and emotional developments evolve quite rapidly,

and some basic self-care skills develop during early childhood years.

1.3  Development in early years

Development in every aspect is fast and learning capacity is at peak from
birth to six year-old (Oktay, 2006). Self-image and self-consciousness about the
abilities and the senses which could be enhanced are developed substantially during
this period. In addition to these, early years are crucial because of the socialization.

The behaviors which children gain throughout this period form the character,



manner, habit, confidence and values in adulthood (Oktay, 2006). Therefore, early
childhood education, which must be directed by a serious, scientific and systematic
organization, is a crucial step of the education system (Ar1, 2005).

Children begin controlling their spontaneous actions at the age of four. This
controlling process starts under the influence of the myths they learned. Some
examples of these myths are “shhhssst, big boys don’t cry”, “you shouldn’t feel like
that”, “be happy”, etc. (Long, 2005). Moreover, teaching controlling their behaviors
to the children by reduction in teacher intervention is the aim of discipline (Charles,
1996). The aim of self-discipline, on the other hand, is instructing, teaching, guiding,

and helping children discipline themselves internally (Coloroso, 2002).

1.4  Significance of the study

“Nowadays, children have the power. They cry and their parents do what
they want. Today’s children are spoiled.”

“I miss our past years. In those years we were respectful to our elders. We
were ashamed of saying such words to anyone.”

“Look at that spoiled child. S/he is shouting and no one says anything to
her/him?”

Most probably, you have heard one or all of these statements from people
around. Nowadays, elders are always complaining about youngsters. Are those
complaints just? If the answer is “no”, why are elders complaining about
youngsters?” If the response is “yes”, why this situation is the case? In other words,
why children are disrespectful or spoiled? Is it because they were not given the
responsibility of their lives? Since they did not have any experience related to
respecting for others? Because they do not have the ability to control their behaviors
and emotions? The “yes” responses to these questions point to the lack of self-
discipline (Bear, 2005).

Literature related with self-discipline exhibits the importance and definition
of the phenomenon for parents and teachers. There are books which focus on the

topic of self-discipline (Bear, 2005; Coloroso, 2002; Gordon, 1991) and papers
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concerning its necessity (Bennis, 2008; Combs, 1985; Purkey, 1985) as well as
importance. All these sources are invaluable in terms of making adults who have
important roles in children’s lives become aware of the phenomenon, and draw a
picture of raising responsible, self-controlled and self-regulated persons.

The sources focusing on self-discipline include historical roots in order to
reflect the phenomenon’s importance. For centuries, disciplining the child was
viewed as an important issue. Although discipline was accepted as being firm earlier,
developmental discipline techniques are the focus nowadays, and self-discipline is
one of those techniques (Sengiil, 2005).

In Turkey, the situation is not different. There is a progress from the idea
that “a rose will grow where the teacher spanks™ to “children also have rights and no
one will give harm to them, even the teacher” (Simsek, 2004). There are studies
examining how this idea has changed. Those studies try to figure out what teachers
think about praising and punishment (Yilmaz, 2007), how teachers and teacher
candidates view classroom management (Cakmak, Kayabas1, & Ercan, 2008; Ozdem,
2003; Tosun, 2001), and what their ideas are concerning preventing and dealing with
misbehavior (Civelek, 2001). Specifically, research investigating early childhood
teachers’ point of views about previously mentioned topics (Karaoglu, 2002; Kargi
& Erkan, 2004) provides an insight to early childhood classroom management issues
in Turkey.

Effective classroom management helps children develop self-discipline
(Bear, 2005). Self-discipline is a term which is accepted similar with responsibility,
self-regulation, and self-control and all these definitions go hand-in-hand. Self-
discipline gives children being ownership of their problems, their lives, as well as
their behaviors. This develops responsibility in children. Additionally, children see
themselves powerful when they have self-discipline. However, such power makes
them not spoiled; instead, a strong sense of self will be evolved. Trusting and
believing them, and knowing how to do, instead of what to do to make an individual
reach his/her future goals (Bear, 2005; Coloroso, 2002; Gordon, 1991). Thus, self-
discipline has a strong relationship with academic achievement (Duckworth 2006;



Duckworth & Seligman, 2005) and social issues (Bear, 2005; Coloroso, 2002;
Gordon, 1991).

In Turkey, there are some practices concerning self-discipline. These
practices are about pointing out the importance of self-discipline and its related
terms. For instance, all the objectives in the 2006 Early Childhood Curriculum
enable teachers to provide responsibility education. In other words, to develop self-
discipline, all the objectives in the Early Childhood Education Curriculum should be
achieved (Unutkan, 2005). As implementing the curriculum in their classrooms, it is
important to reach early childhood teachers’ voices regarding self-discipline
development.

Despite its importance, to the knowledge, there are limited studies which
were focused on self-discipline. In Turkey no research was found to be related to this
topic. Considering the fact that there are not enough studies related to self-discipline
in young children, the current study can add valuable information to the literature

about views of teachers towards the development of self-discipline in children.

1.5  Research questions
Following issue sub-questions will lead the current study to investigate how

early childhood teachers perceive their role in the development of self-discipline.

Issue Sub-Question 1:
How do early childhood teachers define self-discipline?

Issue Sub-Question 2:
What are early childhood teachers’ perceptions regarding the importance of

self-discipline?

Issue Sub-Question 3:
How do early childhood teachers think of the techniques they use in order to

prevent misbehavior?



Issue Sub-Question 4:
How do early childhood teachers think of the techniques they use in order to

deal with misbehavior?

1.6 Definition of the important terms
Early Childhood Teacher: The person who is knowledgeable about child
development and early childhood education, and performs quality teaching to

children between three and six years-old children (Morrison, 1997).

Misbehavior: This is the behavior which is not acceptable in a society. In

other words, it means inappropriate behavior in a setting (Essa, 2003).

Self-Discipline: This is the discipline which is internalized by the
child/person. This means that the child or person will behave appropriately by
listening the inner voice, control his/her behaviors, have a sense of right and wrong,

and behave appropriately in the settings where there is no adult control (Bear, 2005).

10



CHAPTER 2

THE REVIEW OF RELATED LITERATURE

Homes where children are growing up and classrooms where they learn
many things are the places which enhance children’s self-discipline development
(Coloroso, 2002). Especially teachers have the power to support them by establishing
a positive and responsive environment and maintaining a comprehensive classroom
management. Comprehensive classroom management, on the other hand, includes
three aspects: developing self-discipline, preventing misbehavior before occurs, and
dealing with misbehavior effectively (Bear, 2005). Below figure shows the must-

have ingredients of a comprehensive classroom management.

Developing Self-
discipline

Preventing
Misbehavior

Correcting
Misbehavior

Figure: 2.1 Comprehensive Classroom Management
(Source: Bear. 2005. p.15)

This chapter enlightens related literature about self-discipline which has a
mutual relationship with comprehensive classroom management. Specifically,
throughout this chapter what self-discipline is will be clarified by focusing on related

definitions; how self-discipline can be developed will be explained especially by
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emphasizing teachers’ practices in the classroom to prevent and/or deal with

misbehaviors, and views of early childhood teachers.

2.1 What is self-discipline?

Self-discipline is comprehensive. It includes different definitions which also define
the aspects of self-discipline. The terms clearly defining this topic are responsibility,
self-control and self-regulation (Balat, 2005; Bear, 2005; Oktay, 2005; Post, Boyer,
& Brett, 2006). These three terms have also their definitions and their definitions also
include self-discipline. Furthermore, each of the terms was studied considering early
childhood years by researchers (Bingham & Whitebread, 2007; Blair, 2003; Bodrova
& Leong, 2005; Bronson, 2000; Chapman, Zahn-Waxier, Cooperman, & lannotti,
1987; Gambro & Switzky, 1991; Gibson, Sullivan, Jones, & Piquero, 2010; Kanfer
& Zich, 1974; Kochanska & Aksan, 2006; Kopp, 1982; Lake, 1999; Margetts, 2004;
Perry, 1998; Santrock & Ross, 1975; Such & Walker, 2004; Tarullo, Obradovic, &
Gunnar, 2009; Vaughn, Kopp, & Krakow, 1984; Walters, Stromberg, & Lonian,
1957). All the definitions and studies conducted to these terms have made valuable
contributions to self-discipline.

Below figure shows the relatedness of these terms with self-discipline.

Self-
discipline

Self-
regulation

Responsibility

Figure: 2.2 Self-discipline with Related Terms
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2.1.1 Self-discipline in terms of self-control

Do they delay their gratification about an object or goal for future goals? Do
they start any work which they plan to do? Do they internalize the appropriate
behaviors in classrooms and behave like an authoritative figure is present? The
responses of these questions indicate self-control development of a person. In other
words, the term can be defined as in light of related literature: delaying a desired
object or goal because of future goals, starting a work individually, behaving like
somebody exist in situations where no authority is present, and modulating behaviors
in the classroom (Kanfer & Zich, 1974; O’leary & Dubey, 1979; Tarullo, Obradovic,
& Gunnar, 2009; Vaughn, Kopp, & Krakow, 1984). These definitions of self-
discipline made researches possible to be implemented and research made the term
definable. Researches concerning self-control in children are related to many topics
concerning the term; such as, developmental aspects (Tarullo, Obradovic, & Gunnar,
2009; Vaughn, Kopp, & Krakow, 1984), the effects of external control (Gibson,
Sullivan, Jones, & Piquero, 2010; Kanfer & Zich, 1974; Santrock & Ross, 1975), and
how it affects the lives of young children (Margetts, 2004).

2.1.2 Self-discipline in terms of self-regulation

Self-regulation is the second term which defines self-discipline. Self-
regulation is a topic of interest which was searched for years; and according to these
research’s findings, self-regulation can be defined as regulating one’s behaviors and
emotions. In other words, the term means controlling one’s behaviors and emotions
because of knowing appropriate behavior in that situation or for a future reward
(Bodrova & Leong, 2008; Calkins, 2004). Additionally, self-regulation is thinking
that one has control over situations, each error is a challenge for learning, and
personal development is important; and acting like that (Perry & Vandekamp, 2000).
Self-regulation is a highly studied topic in various areas. For instance, in early
childhood, sample topics are the relationship between self-regulation and academic
skills (Bodrova & Leong, 2005); the relationship between self-regulation and
behavior (Blair, 2003); the relationship between self-regulation and emotions

(Bingham & Whitebread, 2007); the relationship between self-regulation and
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morality (Kochanska & Aksan, 2006); the development of self-regulation (Bodrova
& Leong, 2008; Bronson, 2000; Kopp, 1982); and how to support development of
self-regulation (Bingham & Whitebread, 2007; Bodrova & Leong, 2008; Gambro &
Switzky, 1991; Perry, 1998).

2.1.3 Self-discipline in terms of responsibility

Responsibility, the third definitional term of self-discipline has two aspects:
social and moral (Bear, 2005; Lake, 1999; Lewis, 2000). Both aspects are accepted
as effective in self-discipline development (Bear, 2005). Furthermore, researchers
generally studied for the views of children in terms of responsibility (Lake, 1999;
Such & Walker, 2004); how mothers, specialists, and children accept the
development of responsibility (Walters, Stromberg, & Lonian, 1957); and children’s
responsible behaviors (Chapman, Zahn-Waxier, Cooperman, & lannotti, 1987).

2.2 How can self-discipline be developed?

Literature concerning self-discipline points out the importance of adults in
self-discipline development (Bear, 2005; Coloroso, 2005; Gordon, 1991). Adults
have different roles in children’s lives as being parents, teachers, neighbors, friend’s
parents, etc. Of these roles, being their teacher refers to a professional job because

teachers have important roles in the classrooms.

As teachers we do not just act as the gateway to knowledge. We ourselves
represent, embody, our curriculum. And, in our teaching, we convey not just
our explicit knowledge but also our position towards it, the personal
ramifications and implication which it has for us (Salmon 1988, p.42, as
cited in Lakin & Wellington, 1994).

Curriculum plans, implementations and the days in schools take a shape
according to teacher’s perceptions and their views. In other words, teachers have
views about a subject related to their students, their profession, learning and
curriculum in relation to the epistemology of teaching. Additionally, they also think
how to improve education. Moreover, they have ideas about the useful actions or
arrangements in terms of the sake of education (Denicold & Kompf, 2005).
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Discipline is more argued aspect of classroom management (Marzano,
2003; Sari, 2005). Because of being more hotly debated, many classroom
management models such as the Assertive Discipline model, the Democratic
Teaching model, and the Teacher Effectiveness Training model were proposed.
Despite facing with many models in the literature, the ones which are appropriate for
children’s cognitive, emotional and moral developments are nowadays more

favorable (Sar1, 2005).

2.2.1 By comprehensive classroom management

A day in a school includes many interactions among students, between
students and teachers, among teachers, between teachers and personnel, between
students and personnel, and so on. Except from others, interaction between students
and teachers is unique because they have same goals and they live in the same place
and they share the same time. This unique interaction becomes ruining each other’s
life when the things goes bad (Curwin & Mendler, 1999). At this point, teacher’s role
is important since they should provide a safe and healthy environment for students.
Providing such an environment is directly related to classroom management.

There are many standards in education. However, they are weak to help
teachers how to teach students. A meta-analysis study which was conducted by
Wang, Haertel, and Walberg in 1994 (as cited in Cummings, 2000) included 11, 000
statistical findings and 28 factors, and the key to the achievement of those standards
was examined where the key was classroom management. The effect of classroom
management on student learning was more obvious than cognitive processes, home
environment and parental support, school culture, curriculum design, and school
demographics. Another study, carried out by the same researchers in 1993 (as cited
in Marzano, 2003), showed that classroom management has rated most related to
have an impact on student achievement. The important finding of this content
analysis was that poor classroom management inhibits the student achievement.
Marzano (2003) supported the notion of the importance of classroom management on
student achievement. Marzano conducted a meta-analysis for four management

factors. The final conclusion was that students who were attending classes where
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classroom management was done effectively were 20 percentile points more
successful than students who were attending classes where classroom management
was not employed effectively.

Although classroom management has great influence on students’
achievement, the results of a thesis examined by Turanli (1995) indicated that
students have lower perceptions than expectations. In other words, students were not
satisfied with teachers’ classroom management techniques.

Classroom management has many aspects. Of those aspects, the design and
implementation of classroom rules and procedures are the most obvious ones
(Marzano, 2003) since they are effective to prevent and deal with misbehaviors
(Bear, 2005).

2.2.1.1 Misbehaviors in the classroom

In our lives, each of us faces with some stressful events. Effects of these
events range from mild to severe. Children have some problems rooting from
different areas of their lives, too. They may have the inability to overcome them and
thus, effects of those problems may cause some misbehavior in the classroom
(Edwards, 2000). This point of view leads the teacher to the idea that “my class will
misbehave and that’s a given.” (Cummings, 2000). At that point, the need for
disciplining is significant (Curwin & Mendler, 1999).

2.2.1.1.1 Causes of misbehaviors

The causes of misbehaviors may be various. In order to understand the
causes, some researchers classified them (Cummings, 2000; Edwards, 2000).
According to Cummings (2000), misbehaviors occur because of the presence of
intellectual, emotional or physical threats. Some intellectual threats are “having to
work in a group”, “being called upon to answer in front of the class”, “fearing failure
in a particular subject”, and etc. Additionally, this type of threats is easier to be
controlled than the other two. Examples of emotional threats are; “negative language,
bullying, intimidation and other forms of put-downs”, “fear of being disciplined by

an adult in front of peers”, “boyfriend and girlfriend troubles”, and etc. These types
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of threats are seen in adolescence more than other periods of life. “Fear of pushing,
shoving, tripping in the hall”, “fear of having personal items stolen”, “worries about
plans to escalate a disagreement after school”, “verbal threats about impending
violence”, and “being tired or not feeling well” are the physical threats.

Hardin (2000) grouped the causes of misbehaviors into three. He ascribes
the blame of causes of misbehaviors to the home environment, the society and the
schools. According to him, each of these three groups has impact on student
misbehavior. In families, there might be damage to self-concept, and the initiatives of
this damage are excessive control on children which leads children to control others’
lives, and not paying enough attention to children. The result of attention deprivation
is that children think that they are not loved. Rousseau (2000), the French
philosopher, emphasizes on the impact of mother in an individual’s life in his well

known book, Emile, by below sentences:

“Tender, anxious mother | appeal to you. You can remove this young tree
from the highway and shield it from the crushing force of social
conventions. Tend and water it ere it dies.” (p.19-20).

In addition to this, a current research conducted by Poyraz and Ozyiirek
(2005) has a striking result. The results of their study indicated that parents find it
hard to decide whether a behavior is inappropriate, to reduce problem behavior or
eliminate it, and to approach misbehaving child accurately. Another study conducted
by Ataseven (2001) showed that father’s returning time from work, time of being
together as a family at weekends, and mother’s refusal of the role of being a mother
have significant effects on student appropriate or inappropriate behaviors in the

classroom.

2.2.1.1.2 Types of student misbehaviors and the ways teachers use to cope with
those inappropriate behaviors

The methods used for discipline in the early years of children are crucial
since they are determinative factors of behaviors of children in their later lives
(Simsek, Ulukol, & Bingoler, 2004; Committee on Psychosocial Aspects of Child
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and Family Health, 1998). Considering this, in order to find out solutions to
inappropriate behaviors in educational settings, many researchers studied the types of
student misbehaviors and how teachers deal with these misbehaviors (e.g., Kandir,
2000; Karg: & Erkan, 2004; Keskin, 2002; Oztiirk, 2001).

Kandir (2000) conducted a study with 94 early childhood teachers in order
to investigate teachers’ knowledge and attitudes among problem behaviors in five
and six year old children. According to the data gathered, aggression was the most
frequently (42.4%) witnessed misbehavior in the settings. Being introverted, biting
nail, sucking thumb, hyperactivity, masturbation, soaking and tics are other
inappropriate behaviors that teachers recognized in the class. Teachers prefer to work
with parents, to improve their knowledge, to work with the personnel in the school,
to revise the curriculum, to pay more attention to the misbehaving child, to work
with the specialist, to make misbehaving child out of school, but to do nothing in
order to cope with those behaving inappropriately children.

In their study, conducted on parents and teachers of 338 children aging from
3 to 5, Kargr and Erkan (2004) investigated misbehaviors being introverted or
extraverted. The results were different for parents and teachers. For total problem,
parents reported more misbehaviors regarding being introverted or extraverted.
Moreover, according to the parents, girls were misbehaving more than boys in total
problem. Additionally, age was a determinative factor of misbehaviors to teachers.

Keskin (2002) found that talking without permission, continuous
complaining about friends, making noise when entering into or leaving the
classroom, hurting friends physically, teasing friends, and making the classroom
messy were the most observed misbehaviors. Other findings of her study revealed
that teachers were preferring strategies such as warning verbally or via eye contact,
talking to the misbehaving student, assigning responsibilities to misbehaving student
and contacting with the parents.

According to Kounin (1983)’s research in which he compared the behavior
of effective and ineffective classroom managers, the findings showed that the
primary difference between such classroom managers was about the quickness of the

teacher while identifying the problem and acting on it (as cited in Marzano, 2003).

18



The way that they handled misbehavior and the amount of misbehavior, on the other

hand, are not of utmost importance.

2.2.1.1.3 Solutions for misbehaviors of children

Misbehaviors of children are a common issue related to classroom
management and all classroom management models offer some advice in order to
solve misbehaviors of children (Charles, 2005; Hardin, 2004). Handling misbehavior
in Rudolph Dreikurs (1972)’s model consists of six steps: identification of the
mistaken goal, confrontation of the mistaken goal, redirection of attention-getting
behavior, avoiding involvement in power-seeking behavior, taking positive steps
against revenge-seeking behavior, and encouragement of students who display
inadequacy (as cited in Charles, 1996). The concepts that Glasser (1965, 1969, and
1986) used to address misbehaviors in his model called Reality Therapy and Choice
Theory are psychological needs, and choice and responsibility (Bear, 2005).
Misbehavior controlling in Jones’ Discipline through Body Language, Incentive
Systems and Efficient Help model is achieved by skill clusters that are body
language, motivation through the use of incentive systems and providing efficient
help to individual students (Charles, 1996). James Dobson’s technique for
misbehaving child is punishment. However, he stresses out using a “reasonable
instrument” which means neutral objects, for instance a belt, or a paddle. He points
out that using hands will not be effective while punishing children because hands are
seen as “an object of love” (Tauber, 1999). Lee and Marlene Canter’s Assertive
Discipline model focuses on three types of responds to the misbehaviors;
nonassertive style, hostile style and assertive style. In the first style, teachers threaten
misbehaving students. Second type of response includes the abuse of children. In the
last style, teachers clearly explain their wants and feelings (Edwards, 2000).
Gordon’s model which is an example of Relationship-Listening models accepts
controlling children different from having an influence on them. According to this
model, teachers should analyze to whom the problem belongs. In addition, teachers
should listen to children without judgments.
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Additionally, many writers propose some serviceable techniques (Reider,
2005; Fields & Boesser, 2002). Reider (2005), who formed her ideas about discipline
after many observations not only in California but also in other countries in Europe,
suggests a technique including fifteen steps. The core of her technique is stopping the
problem behavior before happening. In order to achieve this, she advises teachers to
check their problem prevention strategies, to reinforce the good behavior, to avoid
punishment that causes deadly effects, and to remind children their responsibility
related to choosing their behaviors. When the misbehavior occurs in the classroom,
she warns teachers to be calm and democratic.

In their book, Constructive Guidance and Discipline, Fields and Boesser
(2002) categorized discipline approaches into six with regards to the prevention of
discipline problems. The first category is related to creating environments. By
environment, writers intend not only physical environment but also emotional
environment. The second category is about planning programs. This category
includes making learning meaningful for children. In order to make it meaningful,
active learning, play, using time, using real materials, the children’s interest and
determining appropriate strategy should be taken into consideration. The third
category is “teaching desirable behavior through example”. Expressing and accepting
feelings, caring for others, taking risks, taking responsibility, and presenting effective
role models are crucial points in this category. The forth one has the motto of
“effective discipline through effective communication” in which the writers focus on
the interaction between the teacher and the student. The fifth category is about the
limits. The teacher should help children understand and accept limits. In final
category, the writers emphasizes whether autonomy, self-discipline, intrinsic
motivation, and relationships are fostered by controlling behavior externally.

Moreover, many researchers seek to find some solution for misbehaviors of
children (Atkins, McKay, Frazier, Jakobsons, Arvanitis, Cunningham, Brown, &
Lambrecht, 2002; Filcheck, McNeil, Greco, & Bernard, 2004; Hood-Smith &
Leffingwell, 2001; Scott, DeSimone, Fowler, & Webb, 2000; Tosun, 2001; Walker
& Holland, 1979). In those studies, researchers tried different models of classroom

management and techniques used for maintaining discipline in classes, such as

20



“punishment or reward” (Atkins, McKay, Frazier, Jakobsons, Arvanitis,
Cunningham, Brown, & Lambrecht, 2002), “whole-class token economy” (Filcheck,
McNeil, Greco, & Bernard, 2004), “the impact of physical space alteration” (Hood-
Smith & Leffingwell, 2001), “using functional assessment” (Scott, DeSimone,
Fowler, & Webb, 2000), “technology” (Walker & Holland, 1979) and a program
called “Honored Discipline Understanding of the Leader Teacher” (Tosun, 2001).

In Atkins and his colleagues’ research study (2002), it was found that
rewarding procedure was resulted in an increase in referrals. Punishment procedure,
on the other hand, caused lower rates of referrals.

Filcheck, McNeil, Greco, and Bernard (2004) carried out their research in a
preschool classroom which included 17 “out of control” children. Using a whole-
class token economy is an example of Behaviorist classroom management models
and The Level System strategy developed by the researchers based on token
economies was used. The findings revealed that using this strategy worked in that
preschool classroom.

The impact of physical space alteration was investigated by Hood-Smith
and Leffingwell (2001). In this case study, in order to evaluate the effectiveness of
the change in the physical space, firstly classical seating was implemented and then
the seats were redesigned. Students understood the reason of this alteration and
defined it by blocking throw of airplanes. Results were showed not only the
effectiveness of this strategy, but also more comfort in the availability of personal
space, increased interactions, feeling of being less threatened and increase in the time
spent in each work. Moreover, teacher-student relationship changed positively.

In addition to using punishment or reward, whole-class token economy and
alteration of physical space; there are solutions for misbehaviors of children by using
some curricular works. For instance, in their work with three participants, Scott,
DeSimone, Fowler, and Webb (2000) reached the conclusion that Functional
Assessment technique was useful and successful for minimizing misbehaviors of
their sample. Results of another example in relation to the usage of curricular
activities showed that technology helped people save time in terms of managing

misbehaviors in the classroom (Walker & Holland, 1979). The researchers offered a

21



discipline model which required 5 minutes administration, worked for every person,
and claimed to last forever. This model was Systematic Behavior Management
model. The authors reached the conclusion that behavior management models are
useful for managing disruptive behaviors. The other example for misbehavior
solution based on curriculum is about a model. According to Tosun (2001),
discipline should be based on any theory. Therefore, she developed a model for the
classroom discipline rooted from total quality management. The results were showed
that no difference was occurred in the behaviors of teachers and students based on
this model.

To sum up, classroom management theorists offer helpful ways for teachers
to solve misbehaviors in the classroom. Each claasroom management model includes
steps to achieve this. Additionally, according to research findings, teachers can solve
misbehaviors with the help of effective claasroom management strategies. Thus, self-
discipline will be developed (Bear, 2005).

As a part of discipline, self-discipline can be seen as an inner guidance
system, and inner guidance systems are crucial since they have great impact on not
only social life and social institutions but also adaptive functioning, mental health,
and socio-moral competence of individuals (Kochanska, & Aksan, 2006). Thus,

classroom management which focuses on self-discipline gains importance.

2.3 Self-discipline

Self-discipline has great importance in education. It has a pivotal role in
classroom learning (Baerny, 2006; Duckworth, 2006; Duckworth & Seligman, 2005;
Goldman, 2006).

A case study, carried out by Baerny (2006), aimed to investigate the
effectiveness of the educational plan being implemented in an elementary school.
The findings indicated that there were five important points which should be
achieved in order to be successful in terms of the educational plan and one of those
points was students who were self-disciplined. Results from two studies conducted
by Duckworth and Seligman (2005) also supported Bearny’s finding. Researchers
studied with 198 students for the first study, and 164 children for the second study.
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Both studies revealed that self-discipline was more significant in achievement than
intelligence (1Q). Additionally, Duckworth stressed out in her dissertation published
in 2006 that self-discipline was twice explanatory than 1Q score in achievement.
Moreover, the study conducted by Goldman (2006) with 115 students, their parents
and their teachers, showed that self-discipline was the factor which was the most

explanatory when students’ placement scores and IQ scores were controlled.

2.4 Views of early childhood teachers

Hudgins (1966) give importance to the teachers as the supervisor of the
selection of appropriate methods, guidance, the development of skills, and being
reinforcer of the appropriate behavior in problem-solving process. Additionally, in
his research, Cotton (2006) views teacher as a guide in classroom environment who
helps children find information about topics of their interests.

Considering all these points, studies that investigate teachers’ views are
thought to be valuable because teachers are responsible for being the devotion of new
generation (Ataturk, 1924; as cited in Sevim, Tural, & Oztoprak, 2006).

Studies aiming to investigate teachers’ views about self-discipline or more
generally classroom management were hard to be found although their importance
and necessity. Thus, examining such aims make great contributions to the related

literature.
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CHAPTER 3

RESEARCH METHODOLOGY

Conducting research is a journey which the researcher can realize the
unexpected, learn different perspectives, and be surprised by responses to previously
asked questions or hypotheses. This journey includes sometimes exciting and funny,
sometimes enlightening and reviving phases. Making it such is up to the researcher
who decides on the research topic, research question, and the design of the study
(Merriam, 1998; Rolfe & MacNaughton, 2001). Current journey was also sometimes
enjoyable, but most of the time enlightening for myself. My research journey began
during a course related to discipline of young children which | participated in as a
guest in 2004 summer. The course covered different topics. The topics were
definitions of some terms, different classroom management models, and some
behavior problems which a teacher may live plus suggestions in order to overcome
them. Classroom management models that had main focus on self-discipline was
attractive for me since | personally believed about the importance of internal forces
rather than external ones. Therefore, the topic of my research study appeared in my
mind to be self-discipline. The topic had evolved to the aim of current research for
nearly four years. Then, the aim of current study was that “How do early childhood
teachers perceive their role in the development of self-discipline”. The aim of this
study includes focus on the meaning, importance, and techniques of self-discipline
used by early childhood teachers. In order to reach information about this aim, a
research methodology which examines the meaning in context was needed.

There are different choices and options for a research design like many
aspects of our lives (Hayes, 2001) and researchers may prefer any one which thinks
to best fit to his/her research question (MacNaughton & Rolfe, 2001). For instance,
one researcher may think that s/he can reach information about the aim only by
quantitative methods, and then s/he uses quantitative methods. Other researcher may
think that the only way to search for the research question is by qualitative methods.

Another one may use both methodologies during his/her study. This is up to both
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research questions and researchers’ worldviews (Bogdan & Biklen, 2007;
O’Donoghue, 2007; Schulman, 1981). The current research study questioned early
childhood teachers’ views. Therefore, it can be said that it gives high emphasis on
subjective meanings which are multiple and varied, and according to Creswell (2007)
this emphasis reflects social constructivist worldview. This worldview leads
researchers to conduct their studies by using qualitative methodology. Because of
this reason, | practiced qualitative research methodology which provides researchers
to search multiple meanings for current study.

Qualitative research is a methodology which is directly related to the
worldview of the researcher. By this methodology, the researcher searches for the
meaning of either a social or human problem or an issue. In order to study this
problem or issue, researchers collect data in a natural setting, try to be sensitive about
participants of the study, and establish patterns or themes while analyzing the data.
Qualitative research includes voices of the people who are involved in the study in
the final report. To conclude, it can be said that qualitative research begins with the
worldviews. Then, based on the worldviews, research questions are formed. By
research questions, study procedure of the problem is formed. Data collection and
data analysis are the other step which goes hand in hand and the final step includes
writing the report giving emphasis to participants’ voices. This flow of the qualitative
methodology is necessary for each procedures of this methodology, for instance
grounded theory, or case study (Creswell, 2007).

Qualitative research has different procedures each of which can be used for
the purpose of different research questions. If the culture and social structure of a
group will be examined, then the researcher should use ethnography. When there is a
noticed absence of a theory in a particular situation, the appropriate procedure is
grounded theory studies (Robson, 2002). Phenomenology is an interpretive process.
Researcher’s role in this approach is to make an interpretation (Creswell, 2007). Case
study, on the other hand is “particularistic, descriptive and heuristic” (Merriam,
1998, p.29). In other words, main focus of the study is on a particular aspect, for
instance a situation, phenomenon, event or program. Additionally, it has a “thick

description” (p.29) which includes the complete description of the context and the
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case. Moreover, case studies help to bring new information about the research
questions, or open a new window to the previously known. Therefore, they have a
distinct advantage of exploring research questions asking “how” and “why”
(Merriam, 1998; Yin, 2009). Throughout the current study, I have searched for “How
do early childhood teachers perceive their role in the development of self-discipline”,
and thus, case study procedure of qualitative research was helpful.

Case study has many definitions in the literature. By case, it is meant
bounded systems and by study, it is meant the use of extensive data sources for
study. In other words, for a case study, researchers should explore a single unit or
multiple bounded systems by using various data collection instruments. Additionally,
context of the study should be described in detail in case studies (Creswell, 2007;
Merriam, 1998; Yin, 2009).

Exploration of either a single unit or multiple bounded systems is decided
only by taking the research questions into account. In other words, there is always at
least one reason for selection of cases. For instance, a researcher who studies with a
single case may decide such because the case is a critical case, an extreme or a
unique case, a revelatory case, a longitudinal case, or most often because it is a
representative or typical case. On the contrary, a researcher who prefers to study with
multiple cases may conduct literal and theoretical replications. Current study was a
typical case which reflected similar aspects of such schools. Therefore, this study had
a single-case design.

According to Yin (2009), case study research has five important
components. The first component is study questions. The most appropriate questions
for cases studies are, as mentioned earlier, “how” and “why” questions. Those
research questions might be developed based on related literature.

The second component of case study research is “propositions of the study”.
The scope has a crucial role for this component. By a well defined scope, researchers
can direct their attention to each proposition which should be examined for the study.
Yet, propositions show researchers the directions to the right way (Yin, 2009). For
this study, my propositions were derived not only from personal experiences, but

also from the literature. The first proposition of this study was about teacher’s crucial
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role in children’s living. At this point, in addition to the literature about this topic, |
always thought the specialty of my kindergarten and elementary school teachers in
my character, and worldview; many aspects which formed myself. They are still
important persons for me. The second proposition was about the importance of self-
discipline. Self-disciplined persons are the persons who can discriminate right from
wrong, take their lives’ responsibilities, behave as there is authority in environments
which have little control, and control their both emotions and behaviors. This
definition of self-discipline retrieved from the literature and | composed the words
according to my view of self-discipline. To me, a person who does not discipline
himself/herself may always be dependent to others, not have a sense of own rights,
not feel himself/herself responsible for his/her actions, and not respect for any other
persons. This may cause some possible harm to the people in his/her lives. For
instance, a participant teacher of the pilot study emphasized on the importance of
self-discipline by following sentences:

“I think in a long run and from society’s perspective. On Wednesday, a
burglar broke into my home. It is necessary for everyone to be respected
his/her rights, to be protected. Since each behavior’s foundation was formed
during early childhood, being respectful for others’ rights and protecting
rights are the two responsibilities which should be developed during those
years. In terms of personality development and societal values, it is
necessary for any person not to give any harm to him/her and others, and not
to violate another one’s rights (PS, P1, 2009).”

The third proposition was about views of the first teachers of children about
self-discipline. As it mentioned in the related literature, children who have developed
in terms of self-discipline are popular for their peers and teachers (Bear, 2005).
Especially this information led the current study.

The third component of case study research is unit of analysis. This
component is about the definition of the case. It might be an individual, a group of
people, an event or an entity (Yin, 2009), as well as an experience (Polkinghorne,
2005). Moreover, a unit of analysis can only be decided by study questions and
propositions. The situations which do not have the first two components lead
researchers to give irrelevant information about the unit of analysis. Furthermore,
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number of unit of analysis is important for a case study. A qualitative case study
which involves a single-unit is called holistic, and a case which includes multiple
units of analysis is called embedded (Yin, 2009). Based on this information, the unit
of analysis of current study was perceptions of early childhood teachers regarding
their roles in the development of self-discipline. Moreover, for the study, I studied
with multiple units. Each teacher’s perceptions were embedded in the case. So, this
case study was an embedded single-case study.

The fourth component of case study is “linking data to propositions and
criteria for interpreting the findings” and the last component is “criteria for
interpreting a study’s findings”. These two components are related to data collection
and data analysis steps of a case study. The fourth component helps researchers to
collect meaningful data, and the last one helps them to decide on how to interpret the
findings (Yin, 2009).

The research questions and propositions of the study include perceptions of
early childhood teachers, the development of self-discipline in six-year-old children,
and perceptions of early childhood teachers about the development of self-discipline
in six-year-old children. Therefore, in order to link my data to propositions, |
followed a three steps procedure. For the first step, | observed two preschools in
Ankara. For second step, | conducted a pilot study which led me to the main study.
For final step, | reached early childhood teachers and conducted interviews with
them. The interviews include ten vignettes which were derived from both my
observations and related literature. Additionally, we discussed eleven interview
questions with each teacher. | decided on the criteria for interpreting the study’s
findings after the pilot study. Pilot study helped me to develop coding framework of
my data. By this framework, it got easier to decide on teachers’ experiences
regarding self-discipline and its development. These two steps were described in
detail through this chapter.

Case study, as well as other procedures, has some aspects that a researcher
should be aware of and give emphasis. These aspects are research questions, research

design, procedures, data analysis, credibility, and ethics and limitations (Creswell,
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2007). Throughout this chapter, | explained all these aspects under the light of related

literature.

3.1 Research questions
For this study, based on the literature and personal experiences, following

research questions were explored:

3.1.1 Central research question
How do early childhood teachers perceive their role in the development of
self-discipline?

3.1.2 Issue sub questions

How do early childhood teachers define self-discipline?

What are early childhood teacher perceptions regarding the importance of
self-discipline?

How do early childhood teachers think of the techniques they use in order to
prevent misbehavior?

How do early childhood teachers think of the techniques they use in order to

deal with misbehavior?

3.2 Research design

Like a story, a novel or a fiction, research studies have contexts and
situations, and contents. Contexts and situations are especially important in
qualitative studies. Contexts are stable descriptions of our studies. They are
circumstances of the cases which are helpful in understanding the cases (Stake,
2010). Specifically, contexts include information about the physical setting in which
natural inquiry occurred, participants of the study and relationships among them, and
the activities which participants participated in (Hatch, 2007). Situations describe the
ongoing things and they have immediate backgrounds. Moreover, by contexts and
situations, the research will be meaningful. Contents are, on the other hand, about our

research procedures, participants, and instruments. All of them are necessary for a
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qualitative research study (Stake, 2010). | explained the contexts and situations, and
the contents of each steps of current study which were observation for instrument

development, pilot study and main study at this part.

3.2.1 Observation for instrument development
Yin (2011) emphasized the usefulness of observations about giving
additional information regarding the topic selected. Based on this information, I

collected some evidence for vignettes and interview protocol during observations.

3.2.1.1 The content
The content of observation for instrument development step of this study

includes research procedure and the instrument used for data collection.

3.2.1.1.1 Research procedure

| have observed regular days in six-year-old classrooms beginning from
December 2008 to February 2009. It took twelve hours in total. Teacher and child
interactions during different activities were observed and recorded. Thus, | can say
that observations were casual. Moreover, | preferred to be full observer and took my
notes during observation.

| contacted with the two observational sites on the beginning of December
2008. After getting into contact, | went to the preschools. For the first preschool, the
educational coordinator arranged the six-year-old classroom for me. Before entering
the classroom, | talked to the teacher for a while, introduced myself, introduced the
purpose of observation in general, and emphasized on my being sensitive to her
rights. | told her that | would only observe regular atmosphere of classroom. Then, |
added that there would be no inference which made her knowable at my research
report. Moreover, | said that judging herself was not my purpose, thus, | would not
make a judgment about her during my observation. The same conversation was lived
between me and the teacher at second preschool.

One of the two teachers introduced me to the class as a guest who would

observe them some time and take some notes. Children in the classrooms realized me
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during some activities, especially free play time. Some of them came near me and
looked at my notes. However, my notes were illegible to any person apart me.
Moreover, | preferred to take some notes in English which was not possible for them
to read.

After observations, | thanked to both teachers and left the setting.

3.2.1.1.2 Instrument

Observations for this study were casual, not formal (Yin, 2011). This means
that | did not have any observation protocol. Instead, | used anecdotal records. By
using anecdotal records, researchers or teachers describe the incident or event
occurring in classroom in a narrative form. They need direct observation (Gullo,
2005).

3.2.1.1.2.1 Findings and implications of the observation for instrument
development

After observations, | coded the observation data. Ten codes were emerged
from the data. They were behaving appropriately, showing respect for others, being
honest, finishing started work, toeing the line, waiting for turn, making cooperation,
working independently, anger management, and taking responsibility. Those codes,
then categorized under 4 themes named as character, autonomy, self-control, and

responsibility. Below table shows themes and related codes.

Table 3.1 The themes and related codes emerged from observations for instrument
development

The themes The code

character behaving appropriately
showing respect for others
being honest
finishing started work
toeing the line
waiting for turn
making cooperation

autonomy working independently
self-control anger management
responsibility taking responsibility
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Findings of the observations for instrument development at preschools A
and B pointed out some daily practices of teachers in the classroom. The first finding
was that teachers behaved as giving importance to behaving appropriately, showing
respect for others, being honest, finishing started work, toeing the line, waiting for
turn, and making cooperation in the classroom. These findings were then became
codes of character which was taken from the literature.

For the first code of character, for instance, at the preschool A, teacher took
children to the restroom in order to get prepared for lunch. After washing hands, all
children formed a line except for T. When T. came to the line, teacher made him the
head of the line. T. asked the teacher whether s/he became the head because of being
naughty. The teacher said that s/he became the leader because s/he was well-
behaved.

The other example of character is about the fourth code, and this code was
emerged from the observations and named as toeing the line. The anecdotes which

were related to following the rules, coded as such. For instance, at the preschool A:

B. was not eating his lunch. Teacher took his plate and put it away from him
on the table. He began crying. Teacher said him that “let stand up, go there
and sit down”. K., who is B.’s friend, reached the plate. Teacher warned him
about not getting the plate. B. stood up and went near his plate walking
behind his friends’ back. He took his plate. Teacher said him that “You can
sit near P.”. B. cried and put his plate near P. Then he turned to his teacher
and said her that “I got angry with you”. At that moment, three-year-old
group came in the cafeteria. He looked at them.

The second finding of the observations showed that teachers sometimes made
children work independently but mostly they did not give permission to children to
work such. This finding became the code namely, working independenty. In the
literature, this code was found to be in relation to autonomy. However, autonomy
does not have a definition of working independently. The term also means self-
efficacy and self-determination (Liu, Chen, Zheng, Chen, and Wang, 2009).
Therefore, some teacher behaviors, which were not related to working independently,
but are in relation to autonomy, were coded as autonomy. For instance, at the

preschool B, teacher and children came back to the classroom after breakfast. The
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teacher started writing daily activities on the board in order to inform children about
teacher’s plan of that day. After finishing writing the activities, the teacher
mentioned each activity to the children. She outlined the words which she read.
Then, she asked children what they could do in addition to those activities. E.
responded: “let’s have free play time”. T. said: “let’s go outside”. The teacher
mentioned the weather condition as being cold and added: “however, we might go
outside for five minutes”. Then, she wrote children’s wishes about daily activities on
the board. This anecdote was coded as autonomy. An example from the preschool B

for working independently is, on the other hand, provided below:

K. wanted to get one more cup of soup during lunch. The teacher said: “you
can go with your cup and request from the cook”. Then, K. took his/her cup
and went to get one more cup of soup. The teacher watched him/her.

The third finding of observations for instrument development was anger
management which was categorized under self-control. Below anectode which was

observed at the preschool A was coded as anger management:

S. put a wooden block on his/her back, under his/her shirt. The teacher asked
him/her to take it off from where s/he put on. S. rejected his/her teacher. The
teacher again asked him/her to take it off. S. again rejected the teacher. When
the teacher started walking to him/her, s/he took the wooden block from
his/her back and tried to hide it. The teacher came near him/her and
demanded the wooden block, again. The child said: “no”. The teacher said:
“give it” and took it from him/her. She held the child’s hand, took him/her to
a pouffe and made him/her sit on it. Additionally, she told him/her that s/he
had no permission to play with toys. Then, she went near the observer and
chatted with her. After a while, she went near S., and said him/her: “if you
want, you can stand up. Have you thought why you sit on here?” S.
responded: “yes, I have. Because when you asked me to take the wooden
block from my back, I said that I couldn’t.” The teacher said him/her: “no,
not because of this. Let’s talk about the reason. When I asked you to take the
block off, you did not obey what | said. Because of this reason, | wanted you
to sit down and think about your behavior. What should you say to me?’ S.
answered as “I’m sorry.” The teacher said: “ok. Now, you can play.”
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Teacher practices regarding self-control were observed at both preschool
classrooms. Below anectode was taken from a daily flow at the preschool B

classroom.

B. said to his/her friends: “my father told me that aquariums are made from
glass.” Meanwhile, the teacher showed them the aquarium she made from a
cardboard and covered by aluminum foil. Children asked her whether she
made the aquarium by glass or not. She asked them which material she could
use for making that aquarium and requested them to come and touch it. One
of the children said from steel. B. said by using aluminum foil. The teacher
accepted B.’s answer. B. began crying after saying: ‘but my father told me
that it could be made from glass.” The teacher hugged B. and told him/her
that “oh, my dear. Your father told you the truth. Real aquariums are made
from glass. It was difficult for me to make it from glass and therefore, | used
aluminum foil to make an aquarium. Do you see?” B. said “yes”. The child
cried for a while and then, wiped his/her tears away.

The last finding of observations in relation to instrument development was
about both teachers’ practices about responsibility. Observations conducted at
preschool A and B indicated that teachers give children responsibility and make them
take responsibility, and children take responsibility. The first anectode was observed

at preschool B and it was categorized as responsibility.

B. complained about his/her friend T. to his/her teacher. The teacher asked T.
to come near her, added that she got tired and need help, and asked whether
T. could help her or not. She gave T. the responsibility of throwing away
some trash. T. did what his/her teacher said. The teacher praised him/her and
said: “good job! Today T. will be the teacher assistant.”

Below anectode was taken from the observations conducted at preschool B,

and it was coded as taking responsibility.

The teacher asked S. whether s/he would want to be the assistant of teacher
assistant and wanted to learn whether s/he would accept a star. S. responded:
“just a minute, [ want to think about it... Yes.” The teacher wrote S.’s name
on the star. Then S. started to clean up the classroom.
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To sum up, | could say that the themes and the codes emerged from the
observations helped me to design the vignettes and interview protocol which were

used for the study.

3.2.1.2 Context

The context of observation for instrument development includes two private
preschool settings in Ankara. The preschool A is in Umitkoy and the preschool B is
in Ovecler. The director of the preschool A was my friend. I got into contact with the
the preschool B with the help of a friend.

Both preschool A and preschool B have their own buildings with gardens
surrounding them. Additionally, those buildings are duplex. Children whose parents
had a high socioeconomic level were attending both preschool A and preschool B.

The preschool A had four groups of children while I was conducting
observations. The group which | observed was formed with six children. The
preschool B, on the other hand, has three groups of children. There were 12 children
in six-year-old group.

Directors of the preschool A and the preschool B graduated from a
university. The director of the preschool A graduated from Psychology and
Counseling department. In addition, an educational coordinator who graduated from
Early Childhood Teacher Education department works for this institution. The
director of the preschool B graduated from the department of Early Childhood
Teacher Education and she explained that because of this reason she was accepted as
the educational coordinator of this school as well.

The situations of both preschools were welcoming. Teachers working at the
preschool A and preschool B had positive attitudes towards me. The teacher working
at preschool A graduated from child development department of girls’ vocational
high schools. There was also a trainee teacher from department of Early Childhood
Teacher Education in a university at the preschool A classroom. The teacher working
at preschool B also graduated from child development department of girls’
vocational high schools. At the preschool B classroom, a helpmate who had no

background regarding early childhood education was working.

35



The first preschool had a school readiness policy for six-year-old children.
Therefore, in the classroom there were desks instead of child-sized tables and chairs.
Children sit on those desks during art or preparation to literacy activities. Other parts
of the classroom was arranged according to children’ sizes and there were books,
blocks, dramatic play and puppets corner. Additionally, there were two flower pots
with flowers. Moreover, there was a blackboard in front of the desks.

The teacher who was working at first preschool told me that because of the
school readiness policy, the director and the educational coordinator of the school
held a meeting with her. She said that they explained her policy. According to her,
the policy includes preparation to literacy approaches plus activities, and discipline
of six-year-old children. She added that for discipline of children, both the director
and the educational coordinator told her the need for formation of rules. She
explained me in detail that based on their sayings; she should give time-out to
misbehaving children, and added that the misbehaving child should wait there
although s/he cries. Moreover, she stated that she had to behave like that even though
she did not want to do.

Six-year-old group classroom of the second preschool had art, books,
blocks, dramatic play, puppets, science, and literacy corners in the classroom. The
teacher of this group provided children some activities related to literacy. There was

no policy like the first preschool has in that school.

3.2.2 The pilot study

Pilot studies are helpful for refining not only the content but also context and
situation of the study. Additionally, researchers can collect broader data during pilot
studies which will be helpful to cover methodological and substantive issues. Thus,
they may use improved technologies during data collection (Yin, 2009). For these
purposes, | have conducted a pilot study to test some important issues concerning
both my skills which are my approach to participants, my using of time plus the
presentation of interview protocol, and the research instrument that are the length of
the interview protocol, plus the interview protocol. The preliminary interview

protocol was consisted of ten vignettes and eleven interview questions. All the
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vignettes were prepared according to observation findings and related literature. For
the preparation of interview questions, my advisor’s and committee members’

suggestions were helpful.

3.2.2.1 The content
The content of the second step of this study which is ‘the pilot study’ includes

information about participants, research procedure and the instrument.

3.2.2.1.1 Participants

The pilot study of current study was conducted with six teachers. Three of
the teachers were working at a public preschool in Ankara, two of them were
working at a private kindergarten and one of them was working at a private
preschool. All of the teachers were the teachers of six-year-old children during the
pilot study.

The six teachers were female. Additionally, all the teachers were graduated
from early childhood teacher education department of a university in Turkey. Three
of them were working at the same early childhood institution which was a public
school. Other three of them were working at private institutions. One of those three
was working at a private preschool and two of those were teachers at the same
private Kindergarten. Information regarding age, year of experience and marital

status of teachers were provided below table.

Table 3.2 Information about the Teachers Participated in the Pilot Study

Teacher with the Age Year of experience Marital Status

Assigned Number

Teacher 1 26 6 Married

Teacher 2 33 8 Married with two children
Teacher 3 31 10 Married with one child
Teacher 4 25 2 Single

Teacher 5 25 1 Single

Teacher 6 26 2 Single
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The first teacher who accepted to participate in the current research was a
friend of one of my office-mates. She was studying on her master thesis, and the
topic of current study attracted her attention. Therefore, she shared her time with me
in order to get involved to the study. Second and third teachers were friends of the
first teacher at the same institution. The first teacher told them the purpose of my
study and said that the interview was enjoyable. The purpose sounded them
interesting. Thus, they accepted to interview with me. | reached the fifth teacher with
the help of one of my neighbors. Since she had special interest about classroom
management, topic of the study was noteworthy for her. Fourth and sixth teachers
were friends for years. We knew each other since 2004. However, after their
graduation from university, we did not come together. With the help of my advisor,

they learned the topic of the study and accepted to be a part of it.

3.2.2.1.2 Research procedure

| have interviewed with six teachers from June 2009 to July 2009 for the
pilot study. Interview sites were up to the participants. With four of them, we
conducted interviews where they were working at; with two of them, we interviewed
at a silent room where |1 was working at. At all the sites, we talked one-on-one.
Before each interview, | tried to establish a warm environment. Additionally, at the
beginning, | told them their rights during interview: when they felt themselves
uncomfortable we could quit the interview; if they did not want to answer any
question, we could skip it; and | would not use their names or any information about
their identity at the final report or anywhere else. | emphasized that there was no
correct answer to any of the question and added that my expectation was sharing
their views about the topic. | used an audio recorder during each interview, and I
asked my participants whether it would be ok for them to record their voices at the
beginning. By getting their permission, | continued. Interview with a teacher took
approximately 100 minutes. During interviews, | listened to each interviewee
carefully and asked sometimes probing questions such as ‘How did you behave?”. I
constructed each interview as a conversation. After each interview, | thanked to each

participant.
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3.2.2.1.3 Instrument

Schoenberg and Ravdal (2000) points out and Yin (2011) focuses on that
pilot studies are necessary and useful for instrument development. The instrument for
the current study included ten vignettes and eleven interview questions. In order to
test and refine vignettes and interview questions a pilot study was conducted.
Throughout this part, the meaning and usage of vignette methodology, additionally
vignettes and interview questions developed and used for this study are explained.
Furthermore, the interview protocol which was tested by pilot study was presented in
appendix A Moreover, the findings and implications of those findings of pilot study

are reflected.

3.2.2.1.3.1 Vignette

Vignettes are tools which seek to understand attitudes, perceptions or
beliefs, and additionally they do not require for participants to have in-depth
knowledge about the topic (Barter & Renold, 2000; Hughes & Huby, 2002;
Schoenberg & Ravdal, 2000; Stolte, 2001). Vignettes are effective in terms of pulling
participants attention to process or product of a given topic. Yet, they are also
accepted as an effective alternative to observation in the related literature and as
reflecting individuals’ behavior (Barter & Renold, 2000; Jeffries & Maeder, 2004-
2005).

A vignette consists of context, people and a hypothetical scenario about
those people at/in that context (Barter & Renold, 2000; Hughes & Huby, 2002;
Jeffries & Maeder, 2004-2005; Schoenberg & Ravdal, 2000). They can be developed
by using one of two techniques: truncated or abridged. Truncated vignettes are useful
to evaluate process. At this strategy, participants are expected to complete a story by
some criteria. Abridged vignettes, on the other hand, are effective in the evaluation
of product. During abridged vignette interviews, vignettes are presented to the
participants including story and after vignettes some questions related to the stories
are asked. Second technique of vignette preparation can be used for assessing

specific knowledge about a topic (Jeffries & Maeder, 2004-2005). For the current
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study, | aim to reach early childhood teachers’ views about a specific topic and I aim
to focus on the process they live concerning this topic. Therefore, | prepared the
vignettes for this study using truncated technique. Ten vignettes were prepared with
the help of the codes emerged from observations and related literature. In relation to
each code, a vignette was developed. During vignette development, researchers
should be aware of some criteria. Firstly, it should include a scenario or a case story.
Each vignette of current study gave a context, characters and a scenario at this

context including the characters. One example was:

“Erdem is a six-year-old child. Erdem and Erdem’s parents were moved to
Ankara from Malatya because of their jobs at the beginning of second
semester of the schools. Parents of Erdem registered Erdem to a private
preschool for Erdem’s kindergarten education. Erdem was registered to
Hidayet teacher’s class. There was a video-watching time at Hidayet
teacher’s daily plan on the first school day of Erdem at that school.
Therefore, Hidayet teacher and the class went upstairs through video-room
and sat on chairs. The teacher arranged “The Cars” for children and they
began watching it. After a while, Erdem pulled hair of a friend at the left-
hand-side. The friend called the teacher and shouted as “the teacher, this
friend (pointing to Erdem) pulled my hair”. Then, Hidayet teacher asked to
children that “everybody is watching the video, aren’t you?” Children
answered as “yes, we are”. Soon, nearly after seven to eight minutes, Erdem
hit on the foot of a friend at the other-hand-side. The child said “but it hurt
me” and looked at the teacher.”

Secondly, vignettes should not be too long. Ideal number of words used for
a narrative vignette is between 50-200 words (Jeffries & Maeder, 2004-2005).
Number of words of the vignettes prepared for the current study ranged from 114 to
272. Except for three vignettes, other seven of them had 114-200 words. The three
vignettes, on the other hand, were composed of 204, 214 and 272 words.

Thirdly, vignettes should include real-life situations (Barter & Renold,
2000; Jeffries & Maeder, 2004-2005). In order to meet this criterion, for this study, I
used observations of two kindergarten classes and got help from two colleagues who
had teaching experience of young children. Apart these, each vignette included a
scenario concerning a related code. Scenarios were related to topics which were

interactions with a teacher and one or more children during a regular day at the
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school, and teacher’s techniques regarding prevention of misbehavior, or dealing
with misbehavior.

Fourthly, vignettes should be designed as allowing respondents multiple,
different solutions and independent thinking (Jeffries & Maeder, 2004-2005). To
make criterion clear, | used unisex names for reducing gender bias. And asked three
open-ended questions related to the scenario.

Lastly, they should be purposely incomplete. They can be developed either
by truncated or abridged (Jeffries & Maeder, 2004-2005). As mentioned above, |
prepared vignettes by truncated strategy.

The vignettes developed for this study were examined with two colleagues
who were research assistants at a university in Ankara. One of them was a PhD
student and he worked as a preschool teacher for four years. He had also some
experience as a teaching assistant at a university in Turkey. The other colleague was
a master student and she had a two-year-experience with children as a teacher. After
examining with them, I and my advisor discussed each vignette together. During our
discussion, we focused on flow of the scenario, words used for the scenario, names
of characters, and the context of the scenario. This discussion led me to revise and
make some changes on the vignettes. One change was about irrelevancy of the
context with related code. So, the context rearranged. Second change was about flow
of the scenario. The last change was about usage of character names. In order to form
all vignettes which did not imply any specific gender, names preferred for both

genders in Turkish culture were used.

3.2.2.1.3.2 Interview questions

Interview protocol, on the other hand, was developed during a course
regarding qualitative research. As a course assignment, it was piloted with two
participants. However, questions were highly structured. Thus, under the light of
doctoral thesis monitoring committee’s advices, those questions were reworded.
Personally, I can say that the questions became flexible and I felt myself confident
during interviews. Interview questions had three parts: a regular day in the class,

misbehaviors of children, and self-discipline. All these parts are necessary for self-
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discipline. In other words, the development of self-discipline can be supported by
comprehensive classroom discipline, and comprehensive classroom discipline
consists of preventing and correcting misbehavior and developing self-discipline
(Bear, 2005). In order to make teachers get used to the interview, | started the
interviews by asking for a regular day in the class. By the first question, | got
information about teachers’ roles and children’s roles in classroom during a regular
day. Then | asked the interactions between the teacher and children, and among
children. After talking about a day in the class, I directed teachers’ focus to the
second part questions: misbehavior of children. At this part, | asked how they prevent
any misbehavior before it occurred. Then, I led the conversation between me and the
participant to how they reacted if a child misbehaved and continued to misbehave.
After these questions, we began talking about third part questions which were: how
self-discipline could be defined, whether self-discipline development was important
or not, the role of teacher in self-discipline development, and indicators of self-

discipline.

3.2.2.1.3.3 Findings and implications of pilot study of the research instrument

Pilot study which tested the research instrument was helpful. Findings
emerged from the pilot study were categorized, and the themes were goals of self-
discipline, strategies to foster self-discipline, definitions of self-discipline and
importance of self-discipline. These themes included sub-themes, codes, and sub-
codes. All themes and its related aspects were formed a coding sheet which was
provided in appendix C.

The pilot study made some points clear about the instruments. For instance,
teachers claimed that although being careful about selecting the names of the
characters, the names evoked them either gender. Other important point was about
the length of interview. There were ten vignettes and eleven interview questions, and
listening and answering all of them were exhausting for the teachers. The doctoral

thesis monitoring committee’s suggestions concerning this point were helpful.
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Considering their suggestions, | changed the presentation of vignettes at the main

study. Pilot study was, also, worthwhile concerning my interview skills.

3.2.2.2 The context

We have met with the teachers in two different places. | have interviewed
with four teachers at the institutions where they worked. Three of them working at
the same public school and they told me that it would be more comfortable for them
if 1 could go to their institutions. | said that I could. At first, I went to the preschool
and met with the teachers. We have talked about daily events in our lives. After
talking about our daily lives, one of the participants and | went to a silent place in the
school. Since the schools were closed for summer break, they had time to interview
with me in the school setting. The silent and private place for the interviews was
parent meeting room.

One of the four teachers who | visited at the preschool setting was working
at a private preschool. We conducted our interview in the school director’s room.
Although the school director was curious about the protocol, she provided us her
silent room and left us alone. The teacher was careful about her sayings during the
interview. Several reasons might lead her behave like that. Being at the institution
which she was working at or meeting at director’s room might cause this.
Empathizing with her, | tried to comfort her as possible as it could be. | tried to find a
common point between us. After talking about several things, | learned that she had
special interest on classroom management. Thus, we began talking about this topic
before the interview. After getting used to each other, | told the rights of her as a
participant in my study and gave high emphasis on confidentiality of our interview.
Then, we began discussing the vignettes and interview questions.

We knew each other with the two participants of pilot study. They visited
the setting where | was working at in order to participate in this pilot study. |
arranged silent rooms for our interview meetings. Before the interview, we have
talked about several topics. Since we knew each other well, it was comfortable for
them to talk with me. Both teachers were working at the same private kindergarten in

Ankara. This private kindergarten, then, became the case of current research study.
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During and after each interview, participants asked me some questions

related to the research topic. An example of those questions is provided below:

“I know my important role in the lives of children as their teacher, in
addition, | believe in the importance of self-discipline. However, | do not
think the ways to improve self-discipline in young children. Now, when we
discussed this issue | wonder the ways for the improvement of this topic.
For instance, we indicate children some rules at the beginning of the
semester. If a child does not obey these rules, we give him/her negative

reinforcement. Doesn’t such an approach lead children to behave externally-
driven?” (P.S., P.2)

| tried to answer such questions carefully for the purposes of this research
study. We discussed self-discipline in a friendly atmosphere with each participant.

3.2.3 The main study
The main study was a case study and the case was a private kindergarten. The
content, context and situation of this case are provided at this part.

3.2.3.1 The content
The content of main study includes information about participants, research
procedure and the instrument used for data collection.

3.2.3.1.1 Participants

After revising the instrument with six teachers, | conducted interviews with
seven teachers working at the same educational institution. All of the teachers were
graduated from early childhood teacher education program of a university in Turkey.
Information about the ages, year of experience, and marital status of these seven

women are provided in the table below.
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Table 3.3 Information about the Teachers Participated in the Main Study

Teacher with the Age Year of experience Marital Status
Pseudonym

Nimet 26 5 Single

Ender 26 2 Married

Tuna 25 3 Single

llgaz 27 6 Married
Hidayet 25 3 Single

Deniz 29 6 Single

Ufuk 24 1 Single

| reached this case conveniently. | personally and professionally know the
coordinator of the kindergarten. | got the necessary permissions by the help of the

coordinator.

3.2.3.1.2 Research procedure

The data for the main study was collected from the end of December 2009
to the end of January 2010. The data were collected through interviews. Before
interviews, | went to the school and met with the teachers. We had arranged
interview schedule and places with them. Interviews were taken into place at
different places. With a participant, we met at a café. The café was not crowded and
we preferred to sit at a silent part in order to understand each other well. With
another participant, we conducted the interview at her home. Remaining five
participants mentioned that they did not have much time and requested to conduct
interviews at the school setting where they were working at. | went the school nearly
three times a week. Educational specialists arranged a silent room for one-on-one
interviews. We came together with the remaining teachers at that room.

| explained the purpose of this study to each teacher at the beginning. We
discussed their rights as participants with them as | did with the teachers in pilot
study. Sometimes, they said that they could not concentrate on the vignette or
interview question. At those times, we skipped that vignette or interview question.
Nevertheless, | asked the skipped one to the teacher after a while and we talked about
it. Furthermore, | showed the vignettes while 1 was reading them. Thus, they
followed the scenarios easily. During interviews, | used probing in order to make
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them feel that | was listening to them and | gave importance to every word they said.
In addition to this, | reflected what they said frequently. After each interview, |
thanked them.

3.2.3.1.3 Instrument

Vignettes and interview protocol were revised and rearranged after the pilot
study and the final form of interview protocol was provided in appendix B. The
changes were that instead of naming characters, characters were identified by a letter
from the alphabet; and instead of asking vignettes one after another, teachers were
given the opportunity to select one vignette from all of them while all the vignettes
were printed on colorful papers, and put on the table in a turned position. This
procedure was more enjoyable.

For this study | conducted in-depth interviews. In-depth interviews are the
interviews which help researchers to deeply examine the facts and opinions.
Therefore, interviews take extended periods of time (Yin, 2009). Each interview took

at least one and a half hour.

Table 3.4 Research questions of the study and the methods used to reach these
research questions

Research question The method used

How do early childhood teachers perceive their role By vignettes and interview protocol
in the development of self-discipline?

How do early childhood teachers think of the By vignettes and interview questions directly
techniques they use in order to prevent misbehavior?  asking the research question (interview
questions 2, 3, and 4)

How do early childhood teachers think of the By vignettes and interview questions directly
techniques they wuse in order to deal with asking the research question (interview
misbehavior? questions 5 and 6)

How do early childhood teachers define what self- By vignettes and interview questions directly
discipline is? asking the research question (interview
questions 7, 10 and 11)

What are early childhood teachers’ perceptions By vignettes and interview questions directly
regarding the importance of self-discipline? asking the research question (interview
questions 8 and 9)
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3.2.3.2 The context

The context of current study consisted of seven teachers who were working
at a private kindergarten in an elementary and secondary school.

Information about the school is provided below in the light of seven
headings that are general information about the school, information about
kindergarten classes, information about daily flow of a kindergarten class,
information about educational policy of the kindergarten, information about
discipline policy of the kindergarten, information about school readiness policy of
the kindergarten and information about academic staff of the kindergarten. That
information was gathered from three different sources that were personal

observations, conversations with the academic staff, and web page of that school.

3.2.1.3.1 General information about the school

The school building was built for the purpose of that private school at a
district of Ankara. The district was far away from the centre of the city. Therefore,
school provided school buses which took children from their homes and brought
them to the school and vice versa.

The reason behind being away from the centre of the city was to provide
students a wide and greener environment, as well as more sunlight.

There were kindergarten, and elementary and secondary classes at the
school. Additionally, each of those classes was placed at four different buildings.
Those buildings were connected to each other by a hall. The kindergarten was at the
first building, elementary classes from first grades to fourth grades were at the
second, elementary classes from fifth grades to eight grades were at the third, and
secondary classes were at the last building.

The kindergarten had its cafeteria at which children had their breakfasts
between 9:00 and 9:40 a.m., lunches between 12:10 and 12:50 p.m., and snacks
between 16:10 and 16:50. Food for breakfasts, lunches and snacks were provided
from a catering service. Moreover, it was served by a staff who was an employee.
Menu was arranged by a dietician and it included necessary nutrients for children.

Teachers accompanied to their group during breakfasts, lunches, and snacks.
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3.2.1.3.2 Information about kindergarten at the school

The kindergarten building had four floors. Each floor had many rooms each
of which serve for different educational purposes. For instance, one room was
designed for educational specialists. There was a coffee machine in that room, and
teachers who had some time came there and drank a cup of coffee. Apart this,
educational specialists and teachers conducted one of their meetings in this room.
Two educational specialists share the same room. Both of them were graduated from
a prestigious university in Ankara and worked as a teacher at private preschools.
Additionally, one of the educational specialists was studying on her thesis. The
atmosphere in this room was so friendly that anyone could feel him/herself in his/her
home with his/her friends.

Second example of those rooms was a library. The library was a very
attractive room. It was designed for kindergarten children. The library had two main
parts, one was for reference books and the other was for stories, fairy tales, in other
words, for children’s literature books. There were tables and chairs, puffs, a puppet
theatre, and different puppets. These facilities helped children to investigate any
topic, get relaxed, and use oral language.

Other rooms were an art studio in which children could have the opportunity
to enhance their creativity; an event cuisine in which children could try new things; a
computer lab which was specifically designed for kindergarten children; a science
class and greenhouse in which children could find many materials to examine
anything; a terrace in which children could observe the weather, sky and nature; a
playground which included some facilities for cold weathers; a play garden which
included a sand box and many other toys; a drama room in which there were many
costumes and accessories for children’s play; a music and dance room, and a
physical education and sport room.

There were six classrooms at the kindergarten. Although there were six
classrooms, just five of them were in use. Four of them were for six-year-olds and
one of them was for five-year-olds. According to kindergarten school policy, each
class should have only 18 children. Additionally, they did not make any extension for

this policy. There were also two teachers in each class. Both teachers graduated from
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a department related to early childhood teacher education at a university in Turkey.
Additionally, both of them were accepted as primary teachers of that class.

There were two parts in a kindergarten classroom. The first part of the
classroom was designed for cognitive-academic activities. There were a table, chairs,
a smart board, shelves and a teacher’s area. The table was in a u-shape and child-
sized. There was no sharp edge. Chairs and shelves, also, were child-sized. Shelves
were open and suitable for children’s use. The second part of the classroom included
book shelves, many materials and toys which could enhance children’s cognitive and
social-emotional development. All those materials and toys were situated on shelves
which were child-sized. Children had the opportunity to select any material, toy, or
book. There was also a lavatory in each classroom at the second part.

Kindergarten classes were named as different animals; kangaroo, dolphin,
squirrel, seal, and seagull. When | asked whether there was a special reason behind
these names, the academic coordinator said that it was to develop awareness to these

animals.

3.2.1.3.3 Information about daily flow of one kindergarten class at the school

The kindergarten had, as mentioned earlier, four six-year-old and one five-
year-old classrooms. Six-year-old group children and five-year-old children had their
own daily plans. Both groups had lessons which took forty minutes. Throughout a
week, both groups had 35 class hours.

The activities were named as lessons. After each lesson, there was a break.
The children were starting the day with free play activities. As some teachers (PS.
P4, PS. P5, MS. PDeniz, MS. PTuna) gave emphasis, children had the opportunities
to play with any toy or art material during free play time. After free play, they had
the responsibility to tidy and clean the classroom (PS. P4, PS. P5, MS. PNimet).
Then, they went to the rest room and after, went to the breakfast. Lessons started
after the breakfast. Lessons included foreign language (English), dance, creative
drama, science, math, story time, chess etc. Till lunch, they had three lessons. After

lunch, rest time started.
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Five-year-old group had a rest time which took three hours a day after
lunch. Six-year-old groups had also rest time but theirs was different. The rest time
for six-year-old groups took forty minutes and they were not sleeping during the rest
time. According to teachers’ sayings about rest time with six-year-old groups, they
generally claimed that they were reading stories, listening to music, watching some
software, or just resting.

After rest time, both groups had lessons. Six-year-old groups had three
lessons and five-year-olds had one lesson. Snack time followed the lessons. Children

had free play time after the snack till departure.

3.2.1.3.4 Information about educational policy of the kindergarten

The kindergarten had its philosophical roots from Developmentally
Appropriate Practice (DAP). DAP gives high emphasis on the child as an individual.
The child is accepted as a human being having his/her own rights by the approach.
Those rights are related to his/her self, family, culture and society. In addition,
children have the rights of being respected and feeling of trust. Thus, programs
which serve for them should be appropriate for their development (Bredekamp, and
Copple, 1997).

Because of having the roots from DAP, the kindergarten focused more on
play and active learning. Therefore, they developed plans based on these two key
terms: play and active learning. Additionally, projects and field trips had importance.
Moreover, parent involvement was a crucial point.

While | was at the kindergarten, | saw coordination among the director, the
academic coordinator, the educational specialists, and teachers. Teachers felt
themselves comfortable to ask or share anything with the academic staff. Educational
specialists were working hard to help teachers, and to plan some opportunities for
children. The academic coordinator was arranging special meetings with the teachers

in order to improve their plans, or parent involvement activities.
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3.2.1.3.5 Information about discipline policy of the kindergarten

The discipline policy of the kindergarten had a crucial priority for me
because of my research topic, and research questions. When | examined the
documents related to the kindergarten, | realized that the school gave high emphasis
to self-regulation and self-esteem. The school staff developed strategies to enhance
these which were providing warm relationships in which children could develop
secure emotions and establishing plus implementing logical rules. The most
important aspect, according to the school’s document (2009) was coordination
among school staff. For instance, teachers were sharing their observations about
children with educational specialists; and after taking their advices, teachers were

planning educational activities for the purpose of supporting good behavior.

3.2.1.3.6 Information about school readiness policy of the kindergarten

The kindergarten had a school readiness policy which included parents into
the educational program. As the director of the school mentioned during an interview
(2009) that they got help from their academic staff in order to develop individual
school readiness strategies for kindergarteners and added that they gave high
importance to school readiness. Additionally, one of the educational specialists told
that beginning from April in each year, kindergarteners were developing cooperative
works with first graders including some visits to their classes (2009). Moreover,
according to the other educational specialist (2009), the homework which was
designed for kindergarteners for weekends helped them to adapt elementary school
as well as develop responsibility.

Educational program at the kindergarten, also, supported school readiness.
Naming activities as lessons and limiting the lessons by forty minutes developed
awareness for elementary school since beginning from the first grade, children had

lessons lasting for fifty minutes.
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3.2.1.3.7 Information about academic staff of the kindergarten

Academic staff of the kindergarten included a director, a coordinator, two
educational specialists, and ten teachers. The director was graduated from
Psychology department. The coordinator was graduated from Sociology department
and had her PhD from Early Childhood Education. She had also many studies about
the field. The two educational specialists were graduated from Early Childhood
Teacher Education Program. The academic staff was very dynamic, open to
cooperative works and aware of developments in the field of early childhood

education.

3.3 Data analysis

For the current study, | analyzed the data according to Creswell (2007)’s
approach. According to Creswell (2007), qualitative data analysis included
procedures like a spiral. The spiral process began with managing the data. By
managing data, it was meant organizing the files. In order to manage data, |
transcribed the interviews with teachers during both pilot study and main study.

Second step of qualitative research was reading and memoing. At this step,
researcher read the data files and write some memos (Creswell, 2007). | looked over
the field notes from observations and interviews and wrote my ideas which | thought
ideas while reading them.

The third step included making descriptions, interpretations and
classifications. At this step, codes and categories were formed (Creswell, 2007). Ten
codes were emerged from the observational data. They were behaving appropriately,
showing respect for others, being honest, finishing started work, toeing the line,
waiting for turn, making cooperation, working independently, anger management,
and taking responsibility. Those codes, then categorized under 4 themes named as
character, autonomy, self-control, and responsibility. These codes and themes were
helpful for later analysis; for pilot study and main study. The final coding sheet was
formed after the pilot study. It included four main themes which were goals of self-
discipline, strategies to foster self-discipline, development of self-discipline, and

definition of self-discipline. These main themes, on the other hand, included
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subthemes. Additionally, subthemes have some codes, some codes have sub-codes,
and some sub-codes have extra sub-codes. Furthermore, | labeled each theme,
subtheme, code, sub-code and extra sub-code. The final step was about representing
and visualizing. At this step, presentation of data could be any form, in text, by figure
or tabular (Creswell, 2007). Final step of current study was presented in text.

3.4 Trustworthiness

In order to make a study trust-worthy, some criteria should be met. As the
name implies, being worthy to be trusted, makes a study credible, transferable,
dependable and confirmable. Thus, researchers should clear some important points
about their study. There are several procedures for each aspect of trustworthiness
(Lincoln & Guba, 1985, as cited in Patton & Toma, 2000).

Credibility, one aspect of trustworthiness can be provided by rigorous
methods, the credibility of the researcher, and philosophical belief in the value of
qualitative inquiry. Triangulation is one of the rigorous methods (Patton, 2002) and
spreads knowledge concerning a theme or perspective by corroborating data from
different sources (Creswell, 2007; Merriam, 1998). Additionally, triangulation has
four kinds which are methods triangulation, triangulation of sources, analyst
triangulation, and theory triangulation (Denzin, 1978, as cited in Creswell, 2007;
Merriam, 1998; Patton, 2002). Triangulation of sources, which is one kind of
triangulation, includes collecting data by different sources, such as observation and
interviews, or interviews and documents. For the current study; I triangulated data
from two sources: interviews with vignette method. Vignettes are complementary
techniques of other data collection methods (Barter & Renold, 2000) and used as an
alternative technique to observation (Jeffries & Maeder, 2004). Based on this
information, | triangulated the data collected by the two methods.

Other kind of triangulation is triangulation with multiple analysts. For this,
researcher uses multiple observers or analysts. Throughout current study, as well as
pilot study, | analyzed the findings with a colleague. During pilot study, one of my
colleagues and I coded nearly 30% of data at the same time. My colleague was a

research assistant at elementary education department. She was studying on her PhD
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and familiar with qualitative research. We came together at the beginning of data
analysis in order to make analysis clear. At the beginning we used the codes which
were formed after the observation. During analysis, by the help of related literature
the final coding sheet was formed. After coding, we discussed our findings and tried
to reach a consensus. We mostly satisfied with our discussion. However, there were
some conflicts between us. We solved those conflicts at a percentage of 97%. For the
unsolved conflicts, | asked another colleague who was also a research assistant at
elementary education and knowing qualitative methodology. She led me through the
solution.

For the main study, the procedure was the same. Based on the coding sheet
which was formed during pilot study, | prepared a coding information sheet in order
to train second-coder of the main study. The coding information sheet included
definitions, information and examples concerning themes, sub-themes, codes, sub-
codes and extra sub-codes. With this coding information sheet, | conducted a
treatment. Second-coder of the study was a research assistant at elementary
education department. She was, also studying her PhD. She had interest about
motivation and self-regulation and had also knowledge about qualitative research.
Before starting the analysis, we made a sample coding. After analyzing 30% of the
data, we came together and discussed the findings.

Transferability, the second aspect of trustworthiness, is related to external
validity, in other words, generalizability. Generalizability is an important and
essential concern which is related to external validity in positivist research. In
qualitative research, on the other hand, generalizability is accepted different from
quantitative research (Altheide & Johnson, 1994; Tobin & Begley, 2004).
Generalizability in qualitative research is accepted as transferable from one case to
another. In order to achieve this, researcher may select one of the three strategies that
are providing rich, thick description; describing a program, an event or a case in
order to show that it is a typical one; and using more than one cases (Merriam, 1998).
For the current study, | gave thick description of the case to help the readers
determine whether the case is close to theirs, and to make the case transferable.
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Dependability is the third aspect of trustworthiness and it is about reliability
of the research. Reliability in quantitative research means the replicability of the
findings. Qualitative research, different from quantitative research, is a methodology
by which researchers seek to reach experiences of participants. Regarding this, it
becomes more important to make results dependable with the data collected. This can
be achieved by the position of investigator, triangulation, and audit trail (Merriam,
1998). In order to make current study dependable, I tried to reflect my position while
writing it and triangulated the data. To achieve this, | focused on myself as a
researcher, analyzed my biases; and used triangulation of sources and triangulation
with multiple analysts. Furthermore, explaining contexts is helpful for case-to-case
generalization which is dependability (Patton, 2002). The contexts of current study
were observation for instrument development, pilot study and main study. These
contexts were described with situations as well.

The last aspect of trustworthiness is confirmability which is named as
objectivity or neutrality in positivist research paradigm. Additionally, according to
Tobin and Begley (2004), confirmability can be provided by dependability. By both
aspects: dependability and confirmability, researcher demonstrates that
interpretations are derived from the data and they are not his/her fanciful. For this
issue, | tried to reflect my point of view and used triangulation of sources and

triangulation with multiple analysts.

3.5 Ethics

Ethical considerations are important for qualitative studies. Those
considerations are twofold, during data collection and dissemination of findings
(Merriam, 1998). For “respect for truth” (Bassey, 1999) principle which means not
deceiving the participants, ourselves and others, | explained the participants of each
step of this study that they had some rights as participants and as a researcher, |
would protect them. | told each of them that | would use pseudonyms or labels
instead of their names, and there would be no information about their identities. |
added that although 1 recorded their voices, only | could listen and transcribe.

Additionally, I claimed that | would not share the transcriptions with the directors of
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their schools. In order to do what | claimed, | used labels instead of names of the
teachers in pilot study and pseudonyms instead of names of the teachers in main
study. Moreover, | did not give any information about their identities, such as their
interests, the name of the schools which they worked. In addition, I did not share the
transcripts with any of their directors, coordinators, or educational specialists.
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CHAPTER 4

FINDINGS

For current embedded single-case study, | tried to reach in-service early
childhood teachers’ views about self-discipline. Specifically, the study investigated
how early childhood teachers perceive their role in the development of self-
discipline. The current study also investigated how they define self-discipline, what
early childhood teacher perceptions are regarding the importance of self-discipline,
how early childhood teachers think of the techniques they use in order to prevent
misbehavior, and how they think of the techniques they use in order to deal with
misbehavior.

In order to reach this aim and research questions, interviews were arranged
with seven early childhood teachers. Data from these two sources were analyzed and
presented in this chapter. While presenting the findings, pseudonyms are used instead
of writing teachers’ names for ethical considerations. The themes and sub-themes
emerged from the data are found to be related to the research questions. Following
table represents this relatedness.

Table 4.1 The explaining theme and sub-themes of research questions

Research questions Explaining theme and sub-themes
How do early childhood teachers perceive their  Goals of Self-Discipline
role in the development of self-discipline? Strategies to Foster Self-Discipline

How do early childhood teachers define self- Definition of Self-Discipline
discipline?

What are early childhood teacher perceptions Importance of Parents, Teachers, Administration,
regarding the importance of self-discipline? Society, Peers, Age, Culture, and Time

How do early childhood teachers think of the Preventing misbehavior
techniques they use in order to prevent
misbehavior?

How do early childhood teachers think of the Dealing with misbehavior
techniques they use in order to deal with
misbehavior?
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To sum up, throughout this chapter, in order to answer the main research
question which searches for how early childhood teachers perceive their role in the
development of self-discipline, findings which were coded as goals of self-discipline,
and strategies to foster self-discipline are explained; to reflect findings regarding how
early childhood teachers define self-discipline, data coded as definition of self-
discipline are described; to report findings in relation to what early childhood teacher
perceptions are regarding the importance of self-discipline, data coded as importance
of parents, teachers, administration, society, peers, age, culture, and time are
demonstrated; to provide results underlining how early childhood teachers think of
the techniques they use in order to prevent misbehavior, the code emerged from the
data and named as preventing misbehavior are explained; and in order to explain
findings in relation to how early childhood teachers think of the techniques they use

in order to deal with misbehavior, data coded as dealing with misbehavior are stated.

4.1 Findings explaining how early childhood teachers perceive their role in the
development of self-discipline

According to the findings, the main research question of the current study is found to
be explained by two main themes which were named as goals of self-discipline and
strategies to foster self-discipline. Both main themes had also some sub-themes and

codes which helped to define these themes.

4.1.1 Goals of self-discipline

This main theme was derived mainly from the related literature. Goals of
self-discipline theme gained importance in the literature, and all the teachers which |
have conducted interviews gave emphasis to their practices in relation to this theme
during interviews. For goals of self-discipline theme, four sub-themes were defined
which were determined to be related to the goals of self-discipline during data
analysis. These sub-themes were developing positive emotions, developing moral

emotions, developing coping skills, and developing self-control.
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4.1.1.1 Developing positive emotions
Emotions form an important part of us. Therefore, it is crucial to develop
positive emotions. One of the teachers emphasized her view about this subtheme

during discussing the vignettes as following sentences:

B teacher should talk with the child in a way, in a private way that does not
affect his/her self-confidence and the teacher should be careful about not
disturbing the child’s privacy, not hurting his/her feelings. If the teacher
says the child that “I know, you did it” in front of his/her friends, his/her
feelings will get hurt. Such behavior, also, harms the trust relationship
between the teacher and the child (Nimet, Vignette 3).

The child will get used to and at the end of this process s/he realizes that
“yes, when | behaved liked this, my teacher and my friends accepted me. I
felt myself happier. My teacher still behaves well to me and she accepts me
in every situation. But when | behave like that, I communicate with my
teacher and friends more friendly (Nimet, Vignette 4).

The other teacher, also, had focused on her practices parallel to this sub-

theme during vignettes as following:

The child will be happy because it is the thing which he wants to do.
Sometimes we do some changes just for making children happy. We have
the flexibility to make changes on the plans. | think like this. Ok, we have
plans, we should act according to them but we can, also, do anything we or
children want. | think that this will be a happy step for our future (Deniz,
Vignette 2).

Developing positive emotions helps children develop positive self-worth as
well (Bear, 2005). Developing positive self-worth was a code which was developed
in relation to the sub-theme of developing positive emotions during pilot data
analysis. All teachers participated in the main study mentioned this code. Except for
one teacher, all other teachers mentioned their practices regarding this code during
vignette discussions. The teacher, on the other hand, gave emphasis to her views in

relation to this code during the interviews.
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Ok, it will be written on my plans that we will do these activities, but if
children’s interests and performances seem to be better during any other
activity 1 will change it. However, | will try to be fair and support rights,
self-defense, and respect for others’ rights. Additionally, self-expression and
skills needed for self-expression are important for me (Tuna, Interview
question 1).

If | behave like that | will humiliate the child from what he did by his/her
body and labeling child who is exploring his/her body will give harm to
him/her. Instead, our goal is to prevent such a perception: feeling shame
about his/her body (Hidayet, Vignette 3).

It will support children’s self-confidence (Ender, Vignette 10).

The data of current study tells that teachers use nine techniques to develop
positive emotions in children.

The first technique is attributing responsible behavior to one’s own efforts.
Three teachers participated in this study mentioned their practices parallel to this
sub-code during interviews and five teachers mentioned while discussing the

vignettes. One of them gave emphasis during both vignettes and interviews.

Well, considering the child, I can say that s/he will recognize that the thing
s/he did is not true. Additionally, s/he will realize that s/he has the chance to
correct it and no one has made him/her ashamed because of that behavior.
Moreover, his/her motivation for correcting his/her misbehavior will be
supported and s/he will make effort (Hidayet, Vignette 3).

In general, for instance, we begin from the behaviors. We try to make
children own their behaviors’ responsibility. I can say this as my view
(Hidayet, Interview question 1).

S/he should know the results of his/her behaviors (Ender, Vignette 7).

If s/he did it, s/he would behave appropriately at the next time. If s/he did
not do it, there would be no need for such a talk (Tuna, Vignette 3).

Like as the previous case, all of us made noise. We should make them aware
of that in order to make our lives easier, is it necessary? Will this practice
make our lives easier? They become aware of faulty things (llgaz, Interview
question 7).
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The second technique of developing positive self-worth is demonstrating
social support which is also a sub-code under this code. Six teachers pointed out this

issue during the discussions of vignettes.

I will go near him/her, sit down, and touch his/her head or shoulder in order
to make him/her feel that | am here, near him/her (Ufuk, Vignette 4).

A talk including such questions as “do you need my help? Do you have
something to share with me?” can be done with the child (Deniz, Vignette
3).

The third technique is getting social support from others, especially parents
and peers, in general from colleagues, guidance service, and/or educational
specialists. Analysis of data of five teachers showed that they had practices in their
classrooms regarding this sub-code. Only one of those teachers mentioned it during

both vignette discussions and interview questions.

“I think each of us can provide support for him/her, all of us help him/here.
Maybe we will set the pace for him/her. Sometimes, s/he can forget
anything, s/he can forget many things which we do” I will make such an
explanation to the children (Tuna, Vignette 1).

In order to support his/her talent, for instance, we could get into contact with
his/her parents (Ufuk, Vignette 2).

This is because, | am an early childhood teacher, I am not a special
education teacher. Therefore, | need their help. Because of this, | will ask a
special education teacher what will be their response to such a situation, and
how they calm down the child. Only after | find the solution, I will set my
route. | will talk to other child and continue my observation. | think that s/he
will share the problem (if there is) with me and we will leave this subject.
But if the child does not share the problem with me, I will continue
observing him/her till finding a solution. | will observe the behavior and
after that, 1 will share my observations with guidance service and
educational specialists. After all, I will get into contact with his/her parents
to analyze the situation (Nimet, Vignette 1).

For instance, I go to the educational specialists and say that “they are still
very active; I think that there is something missing. They say that “this is
not the case. Don’t you notice their behaviors nowadays? They do that, etc.”
(Nimet, Interview question 10).
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The fourth sub-code, in other words, technique is demonstrating consistent
respect, acceptance, and care towards all students. This technique was given
importance during vignette discussions with all teachers. Only one teacher expressed

this issue while both interviewing and discussing the vignettes.

Because of telling them that | love them, emphasizing how much | love
them, they do not diverge from me. They say that “my teacher, I know that
although you get angry with me, you still love me. S/he uses my sentences
in order to respond me (Nimet, Interview question 3).

If anyone tells you always your wrong behaviors, you will also hate
him/her. They are also small individuals. Therefore, it is necessary to reflect
them you are aware of both good and bad and to show them that in every
situation. Sometimes | experience such situations that although you just pat
his/her head, s/he still becomes happy and says that “my teacher loves me”.
It is not necessary to say “good job” in every situation. (Deniz, Vignette 4).

The fifth sub-code is avoiding social comparison, expressly, encouraging
children compare only their performance is mentioned by three teachers during
vignette discussions. One of the teachers expressed this strategy as following

quotation:

I won’t go to the restroom with B because they feel uncomfortable

deservedly. You do not go with other children but you go with the children

who you think it is necessary. | think that this is a bad perception. (Tuna,

Vignette 3).

The sixth strategy is making children experience a sense of social
belonging. Five of the seven teachers expressed this issue during vignette
discussions. Their points of views concerning this strategy are illustrated by

following examples.

Six children in the class already got used to each other. It is the second term
now. The teacher should make children to accept the newly came children
as a friend (Deniz, Vignette 5).

The newly came child did not have a chance to know the teacher well. Thus,
the children who were already in the class should present the classroom
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facilities to him/her. This may help them to accept newly came child easily
(llgaz, Vignette 1).

The seventh sub-code of developing positive self-worth is about avoiding
public humiliation that is handling discipline problems privately, not publicly. All
teachers focused on this strategy as essential while discussing the vignettes. For

instance,

For instance, at this case the teacher asks who came there not flushing the
toilet. According to me, this is a worse situation for the child (Tuna,
Vignette 3).

For G, this is such a critical point, a thread that | may cause the child to be
mishandled or damaged while trying to show him/her the appropriate
behavior. Therefore, I won’t mention this in fron of other children (Hidayet,
Vignette 1).

Conversely, three teachers stated that it was sometimes necessary to handle

some discipline problems publicly, again, during vignette discussions. For example;

After coming back to the class, | will explain the children that we have
talked this. Additionally, I will say that s/he will not behave like that and
moreover, | will state that we are hopeful about not experiencing such
behaviors again (llgaz, Vignette 4.

The eighth strategy, which is respecting for the autonomy of the child, was
commented by all the teachers during vignette discussions. Two of them, also,
mentioned this during interviews. Following excerpts are examples related to this

sub-code.

After a while, I will arrange another activity to implement the child’s wish. I
will mention that after finishing this activity we can write really a good note
for his/her mother. Additionally, I will say him/her that we can write what
s/he wants on that note. In addition, | will emphasize that if s/he still wants
to make a present, | will plan an activity which s/he and his/her friends will
have the chance to make authentic works during either group free play time
or individual free play time (Ender, Vignette 2).
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It is letting to his/her initiative (Hidayet, Interview question 9).

The last strategy is establishing a positive and caring environment, and all
participant teachers gave emphasis on it while discussing the vignettes. In addition to
this, three of them stated this issue during interviews. Some examples from teachers’

quotations are as follows:

I will try to take the child off the classroom. | behave like this in order to
make the situation invisible for other children in the classroom because
other children may be affected. | have to think of classroom atmosphere
(Deniz, Vignette 4).

Children in my classroom can reflect their feelings and distress freely. They
have such freedeom; we always talk with them (Ender, Interview question
3).

4.1.1.2 Developing moral emotions

The second sub-theme of goals of self-discipline is developing moral
emotions. The development of moral emotions is mentioned as crucial in the related
literature (Bear, 2005). This sub-theme includes two codes. However, some general
evaluations of teachers do not fit in to both codes and therefore, those evaluations are
coded as developing moral emotions. Example for this sub-theme emerged from one

teacher’s sayings.

I will talk with the child certainly about the inappropriateness of that word
during the activity. After activity, | will talk with him/her differences of his
friends individually. 1 will converse with him/her about why s/he is different
from us and that s/he needs our help. After this conversation, | will give
him/her a responsibility related to that child. Thus, I will make him empathy
and help to that child. Maybe, | will develop a creative drama plan regarding
this situation (Hidayet, Vignette 1).

According to teachers’ sayings, it was concluded that development of moral
emotions had two aspects which were also codes of this sub-theme. The codes were
developing empathy skills and developing skills related to responsibility. Four

teachers expressed her point of view regarding the first code that was developing
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empathy skills during vignette discussions while one teacher emphasized her

perceptions during discussion about interview questions.

And really, the teacher should make the child empathy about the situation.
Thus, s/he may begin thinking how anyone may feel when realize this
situation. According to me, the teacher should make children realize the
importance of that in relation to either for being clean or empathy. (Ender,
Vignette 3).

They are aware of me as being sad; how much | feel sad; and how | work
hard for their happiness. I always tell these to the children. I always explain
them that | am doing that for them and add that | am playing this play just
for their joy. Furthermore, | warn them that if they behave like that | can
not play this play despite loving it much. Moreover, | say that | feel sad
because they do not hear me, see me. | always make such explanations to
the children (Nimet, Interview question 3).

Focusing on the feelings of others was found to be related to developing
empathy skills based on teachers’ sayings. Two teachers mentioned this sub-code.

Following is an example.

| would say the child that when s/he hit any other friend, his/her friend feels
hurt (llgaz, Vignette 4).

Developing skills related to responsibility, which was the second code of
developing moral emotions, was expressed by four teachers. Three of them expressed
this issue during discussions of vignettes and two of those three teachers stated this

code during the interviews. The below excerpts are in relation to this code.

Escaping from responsibility will affect him/her negatively during him/her
future life. This child will begin elementary school after a year. This may
lead such a behavior that before each exam s/he may say that “I feel myself
bad”. I will say him/her that this is your responsibility and add that s/he
should do it. I will make him complete this work (Ufuk, Vignette 6).

They take crayons, their books; | mean that they do everything they need. |
will say that “now, we will take the red book™ and each child goes and takes
red mathematics book. If I say that “now we should take white mathematics
book, they will go and take white mathematics book. | do not distribute
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anything. They do everything. They are aware of their responsibilities. They
know what they should take and what they should do. I will just give the
direction to them. I did not distribute any book to them at the beginning of
this term. At first, | present them the books which we use. We talked about
them: “what do you think about the topics of these books? It has numbers on
it. Let’s think about what these books could be related. What could they be
related? Mathematics.” They said that there was one more book which had
numbers on it and we talked about what that book could be related. Finally,
we concluded that it might be also related to mathematics. Then, we asked
how we could differentiate those two books. | asked them how they could
understand which one would be studied. They emphasized on their colors:
one of them was red and one of them was white. I said “ok. When I say
white book, which book you should take? White book. We decided each
book. Therefore, I say that “now, we will take blue, stripe book™ and
everyone go and take that book. There is no chance for them to mix the
books because we decided with children (Nimet, Interview question 1).

According to teachers, the development of skills related to responsibility can
be achieved by three approaches which are emphasizing social responsibility, giving
responsibility and emphasizing moral responsibility. All teachers gave emphasis on
the first approach: emphasizing social responsibility, during vignette discussions. For

instance;

There is still three weeks and when it is announced at the class, this will
lead a competation in the class. Children are affected negatively in such
situations. For instance; there is a practice in our school. This practice
includes an environment agent. They decide on the cleanest classroom in the
school. Children heard this and now, there is an incredible competition.
They become informing against their friends to us; such as he does that or
she did this. Instead of this, the teacher may tell the whole class that we will
memorize a poem altogether. Thus, s/he may not study with only one child
(Ufuk, Vignette 6).

According to teachers, this sub-code has three main techniques to develop
social responsibility in children. The first one is making cooperation. Four of seven
teachers emphasized on this technique while discussing the vignettes of interview

protocol. Following is the example.
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The child should tell the reasons: we played those toys together and
therefore, we should collect them together (Nimet, Vignette 7).

Second technique to develop social responsibility in children is being aware
of. This technique was stated by all teachers during interviews. All of them expressed
it during vignette discussions and four of them mentioned it during interviews. The

examples are:

At first, the teacher should mention differences of D when D. is not at there.
S/he may explain them that “D. is different from us. We all different from
each other but D. is a bit different from us. D. has different needs”. For
instance, we express children the reasons of behaviors of a naughty child as
“yes, it is true that s/he behaves different from us because s/he did not go
such as school or s/he did not such rules”. For this case, we can tell children
that D. has different characteristics and add that we can show and tell
him/her something. Furthermore, we can state that we will love D. with
his/her own characteristics, and add that we will get used to him/her as
accepting his/her differences. | can say that | will use concrete examples for
such cases (llgaz, Vignette 1).

For instance, when I said him/her that “can you please think what you did?”,
they were giving such responses: “no”, “why? But s/he also did it to me?” “I
won’t think about it”. However, now, they say me that “my teacher, I
thought and decided” For me, hearing such a sentence is invaluable (Tuna,
Interview question 9).

Third technique of developing social responsibility is listening to other and

this technique was emphasized on by one teacher. She evaluated it as following:

This leader child will realize that others have rights (Ufuk, Vignette 3).

The development of skills related to responsibility can be achieved by
giving responsibility as a second approach according to teachers. Six of seven
teachers gave emphasis to this approach during vignette discussions. Two of those
six teachers expressed it, also, while our talk about interview questions. Below

excerpt is an example;
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For instance, we will ask the child: “we learned that you have come from
Malatya, haven’t you? We do not know Malatya, we haven’t visited there
yet. Can you prepare a poster including your paintings or photographs at
home and take this poster tomorrow? Can we look it over tomorrow because
your friends wonder? You can put your mother and father’s pictures on the
poster. We really wonder about you. You can also look at our posters which
we prepared at the beginning of this term.” (Tuna, Vignette 5).

| prepare responsibility table. | indicate which responsibility is designed for
whom (Nimet, Interview question 1).

The third approach to the development of skills related to responsibility is
emphasizing moral responsibility. One of the teachers emphasized its importance
during vignette discussions and other teacher focused on this approach during whole

interview. Examples provided for this are as following:

At first, | establish calmness at the classroom. | tell them that you should not
accuse each other (Nimet, Vignette 3).

Ok, it will be written on my plans that we will do these activities, but if
children’s interests and performances seem to be better during any other
activity 1 will change it. However, | will try to be fair and support rights,
self-defense, and respect for others’ rights. Additionally, self-expression and
skills needed for self-expression are important for me (Tuna, Interview
question 1).

Being honest, according to three teachers, is an important aspect of
emphasizing moral responsibility. Two of them emphasized this while talking about

the vignettes and one of them expressed it during interview questions. For example;

I will say them “children, it is ok if there is somebody who forget
something. We can forget doing anything sometimes. Actually, | also forget
sometimes (giving such a utopic example). If there is somebody who forgot,
I wait him/her come near me and whisper that s/he forget.” The teacher
should behave like this because the child may hesitate to express
himself/herself in front of his/her friends. I want the child to express
him/her. I do not approach this child as “this is a very rude behavior. Who
did it?” Instead, I prefer to give a message as “someone has forgotten. This
is possible. If s’lhe come and tell me, I will help him/her. We will go to the
restroom and clean there together. We may talk about it.” (Hidayet, Vignette
3).
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| experienced difficulties during the first month, especially the first week.
The child made something but not accept his/her behavior. For instance,
s/he spilled the papers, however, said that s/he did not do. Another example
was that s/he pushed one of his/her friends and told that his/her friend also
did something to her/him. The child found always some rationale to his/her
behavior instead of accepting the fault. We couldn’t able to get a sentence
that “yes, I did”. Nowadays, I think that this becomes clear (Tuna, Interview
question 9).

4.1.1.3 Developing coping skills
Coping skills are necessary for anyone to feel happy. Two teachers
expressed the development of these skills during interview questions. One of the

teachers focused on the importance of parents by following excerpts:

Children may not realize such coping skills in their families or environment.
I think such skills are not taught well. The child’s parents are always near
him/her. For instance, | really like child education models abroad. When the
child fells off, his/her parents do not run near him/her. Instead they wait
him/her to stand up. Another example is that the child eats his/her food as
pouring or spilling around but they do not interfere. The child does not cry
in order to request anything. If s/he cries, his/her parents do not buy it. |
think this is about the profile of families. If parents are always with the child
and overcome all the problems that the child has, it becomes very difficult
for me to solve this. Solving this takes too much time (Hidayet, Interview
question 10).

The parents should direct their child to coping skills such as making him/her
to ask his/her friend that “why did you behave like this? Your behavior
disturbed me”. They should also add the importance of talking about his/her
feelings. Thus, parents will give their child the message which tells assuring
his/her rights (Hidayet, Interview question 10).

The other teacher, on the other hand, gave importance on the relationship

between and among children. Following example reflects her viewpoint.

My approach to such conflicts as making children to solve their behaviors if
there is no serious physical harm. | do not tamper children in situations
which | realize that there could be a conflict. I do not say them that “Aa..
please. But it is not.. let’s agree”. I let them be in conflict with each other.
Of course, they will, we will get in conflict with someone. Having conslict
is a reality and we experience it frequently. They should live this conflict
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and then learn how solve. | want for every child live such situations:
conflict, discussion, work out and agreement (Tuna, Interview question 4).

In order to help children develop coping strategies, some teachers are found
to use some methods. Three teachers stated that they were making children express
their emotions in ways that did not harm themselves or others while evaluating the
vignettes. For instance, one of the teachers said that:

The teacher should not say. Instead, s/he should say L. that “please, call
your friend. You have played with these toys and you should collect them
together. K. does not have any work related to the books (Deniz, Vignette
7).

Another teacher gave emphasis to this method, also, during interview

questions.

For instance, s/he says that “my teacher, I did not make it in order to mess
up, instead I was trying to collect but it spilled”. Or, s/he may touch one of
his/her friends hard and says that “my teacher, I touched my friend in order
to get support from him/her because | was nearly felling off. However, s/he
supposed that I hit him/her”. Now, they solve this conflict between them,
not need my help to solve (Tuna, Interview question 9).

In addition to this method, one of the teachers stated that she preferred to

make children develop protective strategies when faced with challenges.

For instance, at the beginning of the term, there was a child like him/her in
our classroom. S/he was very shy and passive. One day, during preparing
for school buses at the evening, s/he came near us and said us that “can I say
something? I am very afraid of school bus.” We didn’t expect him/her to
share his/her fear with us because we were realizing his/her interests or
needs and did them and thus, we puzzled. | asked him/her why s/he was
afraid of the school bus. | evaluated the situation with him/her by asking
such questions: “what makes you frightened?” “The darkness”, etc. S/he
said that it wasn’t and added that the time was too long and that made
him/her get bored. We asked what we could do and we altogether thought
this. Finally, | prepared a school bus notebook for him/her and said that
“look at outside while going on the school bus. Then, draw what you see on
this notebook. During the next school bus journey, you will look at your
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previous drawings and think that | passed this, this, and finally we come
back to home.” The child said me that “ok teacher. Let’s do it.” S/he was
crying during this speech. | said him/her that if this did not work we would
find and try another one. We prepared the notebook and ornamented it.
Then, | gave it to the child with a pen. S/he liked it very much. S/he got on
the school bus as crying at the first day but s/he did not cry at the second
day. Following day, s/he showed us the drawings s/he made and told us
where the school bus went by those pictures. (Tuna, Vignette 1).

4.1.1.4 Developing self-control

Developing self-control is found to include controlling behavior, controlling
emotion, working independently and finishing started work according to participant
teachers’ sayings.

Making children control their behaviors is stated by all teachers as important

during vignettes. For instance;

The child will feel that s/he does not the right to make whatever s/he wants.
| do not blame him/her. Thus, s/he will feel my support (Ufuk, Vignette 4).

If the child made an explanation and that explanation was suitable to that
situation, I would say “ok but please be careful about not repeating it. We
should not behave like this because our topic is different than you
mentioned (Nimet, Vignett 1e).

In addition to vignettes, two of the teachers expressed this while taking

about interview questions.

There is a train in our classroom. Children can see which lesson comes next
when looking at it. Thus, they go, look at the train and realize the next
lesson without getting any help from others. This helps them to decide on
what t do during any specific activity. (Ufuk, Interview question 1).

The mostly cited behaviors which teachers gave emphasis to make children
control are behaving appropriately, toeing the line, and waiting for turn.
For behaving appropriately, two teachers focused on peer relationships

during vignette discussions by using following sentences:
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G. could most probably become calm. I convinced him/her. | said him/her
that this behavior was not good and s/he sat down. His/her friends behaved
like him/her and they also sat down (Nimet, Vignette 1).

We say that “now, it is time for playing with our friend’s toy after making
an agreement (Tuna, Vignette 8).

Toeing the line was taken into account by all teachers during vignette
evaluations. Additionally, five of them gave importance to this behavior while
talking about interview questions. Sample quotations from teachers’ sayings related

to this behavior are provided below.

Thus, we could not experience such a thing that s/he wouldn’t say: “but we
have such a rule”. If s/he says this, I will state: “you are right. We have such
a rule. We also decided on such a rule for him/her, we talked, do you
remember?” By mentioning this, I will provide a connection with the
previous discussion. After this, we will sing the song “kirmizi balik golde”
altogether (Tuna, Vignette 1).

This means that the child needs to be taught the rules. Therefore, 1 will talk
about the rules of our classroom. Then, I will plan an activity which teaches
the rules very well. This will be a reminder for other children but it is
necessary for him to learn them (Ender, Vignette 5).

The key point is the reason. We use rules instead of discipline most of the
time because discipline sounds them an abstract phenomenon (llgaz,
Interview question 7).

According to one of the teachers, waiting for turn is also related to
controlling behavior and she emphasized it in relation to toeing the line. She

expressed her ideas about this as following:

| will provide a conversation atmosphere in the classroom before this during
conversation time. At first, |1 could not get involved in the environment:
everyone would talk. I would ask a question and they would say something.
One child might say from left-hand side, the other might right-hand side.
And nobody would raise his/her hand. |1 would not say anything for five or
ten minutes. Then, I would quite the classroom and ask them: “now my
children, what have we done previously?” they might say: “conversation”. I
would ask: “what have I asked you?” “I asked you whether we could plan a
toy day” each child might say something related to this and I would

72



emphasis on: “each of you said something but I did not understand what you
said. Is there anyone who heard and understood?” one of them might say:
“yes, I tried to say you this but you did not understand me.” Another one
might mention any related statement. Thus, we will make not being heard
clear. At this point, I will mention: “nobody heard any of his/her friends, did
s/he? There were no of us who understood what was being discussed. There
were many sounds but I did not understand any of you. Why?” they might
say: “because we tried to tell what we wanted to say very loudly.” They will
understand that because of talking at the same time, we could not
understand each other well; and this led us to talk more loudly in order to
make our words understandable, we would reach this point. At first, | try to
make them realize. At this point | will ask them what we should do in order
to understand each other. They will say that we can raise our hands in order
to get permission to share our ideas or feelings. This will be a rule in our
classroom. | will praise and write this rule on the board. Then, we will
clarify the second rule. I will ask them “ok. You are right; we should talk by
raising our hands to get permission. For instance, one of my friends raised
his/her hand and after getting permission, s/he began talking. However, |
have something really want to share, what should I do? Will it be true to say
it when my friend is talking?”” Some of them might say that I should say and
some of them might say that [ shouldn’t say. This will create a chaos. At this
point, | will give permission to one of them to tell us his/her toy but during
his/her talk, | will break his/her talking several times. The child might say
that ‘but my teacher...”. I do this frequently in my classroom. Then, I asked
to the child: “do you feel comfortable when | always broke your words?
How did you feel?” the child will say: “I did not like it” Then, I will say that
“Ok. Let’s find a solution, also, do such situations. What should we do when
somebody is talking and we have something to share?” children might say
that “raise our hands. Don’t break his/her words. Say our words after our
friend’s speech”. This is the second rule. They decided on these rules and
thus, they will own them (Tuna, Vignette 8).

Three participant teachers emphasized that they make children take
responsibility in order to help children control their behaviors. One of the teachers
expressed her idea during vignette discussion; two of them explained it as necessary

during interview questions.

Giving child the responsibility really works. After a while, the child
becomes saying that “teacher, here is untidy, do I clean?”” (Tuna, Vignette

8).

They clean up. “teacher, water has spilled here”. For instance, they fill their
water bottles. When it spills, I say that “ok. It may happen but you should
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go, get a piece of tissue and clean it up”. The child goes, takes a piece of
tissue and clean up. If the tissue is not enough, s/he will go again, get
another piece of tissue paper and continue cleaning up. After completing,
s/he throws them to the waste bin. For instance, s/he sharpens his/her pencil.
If it spills, s/he collects the trash and throws to the waste bin. All of us
become vacuum cleaners and each of us collects the trash under our table
(Nimet, Interview question 1).

It is important to give children responsibility for self-regulation. The child
shoul realize this trust by taking or putting anything. Taking the
responsibility of anything is an important step (Hidayet, Interview question
1).

Controlling emotion is the second related aspect of the development of self-
control according to the participants of this study. One of the teachers explained this
aspect as transferring children’s enthusiasm from misbehavior to positive behavior

while discussing a vignette as following.

For example, we experience such situations in the classroom. Teacher: “You
were late”. Child: “Because I was running in the class while you were doing
this.” Teacher: “ because you behaved like this, you did not find the chance
to put on your clothes while your friends were putting on and now they are
getting ready to go outside. Now, we will start getting ready. Next time, if
we get ready early, we will go outside with them. Is it ok?” next time, really,
this child will get ready earlier than his/her friends in order to be on time.
Actually, s/he has such a speed. Therefore, we can use this. We will make
this child to use his/her energy for being prepared instead of running around
the class. My goal is not abolish his/her enthusiasm. | certainly make it
direct to more acceptable behavior (Tuna, Vignette 8).

The other, also mentioned controlling emotion. Her point of view was
different than previously stated teacher. According to her, emotion control is
important for their future social relationships. She stated her thoughts related to this

code while talking about and evaluating the interview questions.

Making children feel emotional discipline. The teacher should achieve this.
It is OK that our responsibility is to put something into order, but children
should know how to behave in social situations. We, as their teachers, lay
the foundations of their future social relationships. We might add this to the
definition of discipline: emotional discipline (Deniz, Interview question 7).
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Anger management was taken into account by all teachers as related to
emotion control. Except for one teacher, the six participants emphasized this during
vignette discussions. Examples of excerpts taken from teachers’ sayings are provided

below:

The child may reject but even s/he rejects, | will mention that s/he cannot
return to the activity unless s/lhe manages his/her anger clearly. I will wait.
Does not s/he calm down? S/he may cry. At this situation, | will remove
him/her from the classroom. | will take him/her to the restroom and make
him/her wash his/her face; then take him/her to a silent place where | talk
with him/her; and after solving it, we will go back to the class. At the class,
I will make the child collect the toys which s/he played (Nimet, Vignette 7).

The child should control his/her emotions. The child, who has a temper
tantrum, should not have it in the future. S/he should keep himself/herself.
The child should be raised as an individual by the teachers. S/he should
learn being an individual as well as feeding himself/herself, going to the
restroom and toeing the line. We can add this to the strategies to foster self-
discipline: emotional control (Deniz, Interview question 7).

To help children manage his/her anger, one of the teachers mentioned that
she could say the child to sit on the cushion. Thus, she expressed that giving time to
the child may be helpful for him/her to manage anger. Additionally, she said that she
would get parents’ support in order to make the child express his/her ideas and
feelings. Moreover, she stated that she could direct the child’s attention to another
activity, such as washing his/her face and walking around the school. Another
teacher also emphasized directing attention of the angry child to another activity.
Like the first teacher, she said that she would offer the child to wash his/her face.

Developing self-control, which is one of the goals of self-discipline,
includes working independently as well according to a teacher participated in this
study. Only one teacher mentioned this point. Her statement regarding working

independently is given below.

The child does not behave like a five-year-old child. It means that s/he does
not work independently (Ender, Interview question 3).
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Finishing started work is the last part of developing self-control. All
teachers made this point clear for this study during vignette discussions. For instance,

one teacher emphasized the psychological aspect as following;

The child may become motivated. S/he makes it. S/he feels happy because
of finishing the started work or completing missing part (llgaz, Vignette 10).

The curriculum aspect was clarified by two teachers. Below statement is an

example to this aspect;

The teacher may say to the child that “let’s complete this work. After
completing it, I will give you some beads and you will design your mother a
necklace.” thus, the teacher will not also make children finish the started
work but also support him/her about his/her request of making a necklace to
his/her mother (Ufuk, Vignette 5).

The other teachers focused on the responsibility aspect of finishing started

work. Following excerpt is quoted in order to give an example:

| would talk with the child and make him/her remember that s/he wanted
this responsibility. | would emphasize how s/he was lucky. Thus, | would
motivate him/her. | would encourage him/her by talking future happy
moments. Maybe, these would help me to make him/her memorize the
poem. This is the child’s responsibility. Therefore, s/he should finish it
(Ender, Vignette 6).

4.1.2 Strategies to foster self-discipline
Both during interviews and data analysis, | realized that teachers use
different strategies which foster self-discipline. These strategies are presented and

examples for them are provided.
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4.1.2.1 Being a role model
One of those strategies is being a role model. Five teachers mentioned the
importance of this strategy during interview questions. Two of these five, also,

expressed this while discussing vignettes.

We should be role models for children. If I make a fault, children may also
make faults (Hidayet, Vignette 8).

I am saying children that “hey, children. Look at me. I am also collecting
the garbage under my desk”. Thus, by being a role model, they collect the
garbage (Nimet, Interview question 1).

4.1.2.2 Praising and rewarding —Positive reinforcement-

Second strategy which teachers use to foster self-discipline is praising and
rewarding, in other words, positive reinforcement. All teachers participating in this
study mentioned this strategy during vignette evaluations. Two of the teachers also
mentioned this while talking about interview questions. Example quotations are as

below:

The child did a good behavior. Therefore, | should give him/her a positive
reinforcement and | will thank him/her (Ufuk, Vignette 2).

The teacher should say “good job” to L. and thank to the child (Ender,
Vignette 7).

Teacher may say something conversely to the fact. I mean, s/he may focus
on the good behavior of children instead of misbehavior. Maybe, this
positive reinforcement helps the child to control him/herself (Ender,
Interview question 4).

4.1.2.3 Arranging curriculum
Third strategy to foster self-discipline is arranging curriculum. Arranging
curriculum was taken into consideration by one teacher while vignette evaluation and

by another teacher throughout the interview protocol. Examples to this strategy are:
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After | satisfied the child, I will implement the card making activity. Then, |
will arrange a time for what the child requested me. The early childhood
curriculum is flexible thus, I can arrange a time. However, | will arrange
this for the whole group. If | arrange this activity privately, the class will be
affected negatively. Therefore, | will ask all children what their mothers like
most. Then, | will question what we can do to make their mothers feel
happy when they get from their children. After discussing these questions, |
will put waste materials on each table and ask them whether they need
anything else. Then, I will say them: “now, it is time to make the things
which our mothers like most” (Nimet, Vignette 2).

Except for this, we have a routine program and everything goes related to
this program. I say “we can experience anything at anytime” because needs
and interests of the children may be different than that program during that
day: they may be very active or very creative. According to these
observations, | will make some changes on my program. If | feel that they
need an art activity —if taking any art material, putting it on the table, and all
of them are making something on the table- I will plan such an activity. If |
think that they are very active and we have mathematics lesson, | will
arrange this mathematics lesson according to children’s activity level. If 1
observed that their senses are open during that day, | will arrange an
observation or experiment activity. In other words, | will have a plan but |
will let it to be changed according to children, the classroom atmosphere. |
mean, my program is flexible (Tuna, Interview question 1).

According to teachers, they arrange curriculum by activities (cited by all
teachers), methods plus techniques (cited by two teachers), and materials (cited by
two teachers).

All participant teachers mention that they arrange activities in order to

improve children’s relationships throughout vignette evaluations. For instance;

I would not think any interactive activity if it is the first day of the child in
the school. Instead of video watching activity, | will prefer free play activity
since it helps children come together and socialize with the friends. Also, |
will observe the child’s development: what s/he can do and what s/he cannot
achieve (Tuna, Vignette 5).
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Another example is that;

Anyway, | would develop an activity which helps them come together and
be in the same group in order to improve the relationship between them
(Ender, Vignette 1).

One of the teachers mentioned her reason of arranging activities as to pull
children’s attention when we discussed the interview questions. The other teacher
discussed arranging activities in relation to the previously stated teacher’s viewpoint
during interview questions. Additionally, it was seen that she emphasized also the

arrangement of environment. She expressed that;

The child internalized it. Why? How? Maybe a creative drama activity
practiced in the classroom helped, or environmental things worked.
However, the child internalized it. S/he began criticizing his/her mother who
was not careful about traffic lights while driving (llgaz, Interview question
7).

Two teachers expressed their practices regarding arranging methods and/or

techniques during vignette discussions. For instance one of them said that:

I may make a table concerning behavior. Each time the child behaves well
she or he can earn a smiling face. This may encourage good behaviors
(Ender, Vignette 4).

The other teacher also mentioned a table concerning classroom rules.
However, she stressed on that she and all children in the classroom will form that
table.

These two teachers, again, highlighted their arrangement of materials during
vignette discussion. For instance, one of them said in relation to this below

statements;

I search for child’s needed materials as soon as possible, if I could not find
the materials | will try to create them. | appreciate such child’s efforts
because s/he thought and decided to make such a different thing (Tuna,
Vignette 2).
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4.1.2.4 Arranging environment

This sub-theme is accepted as an important strategy to foster self-discipline
by six of seven participant teachers. Each teacher stressed the strategy during
vignette evaluations. One of these six teachers also gave emphasis this while we
were talking about interview questions. The example excerpts of arranging

environment are as following:

For instance, there is a friendship bracelet in our class. The aim of this
bracelet was to make children remember our classroom’s rules of
friendships. Each child made one and united them together after writing “we
have learned our friendship rules” on the. Then, we hung this united
friendship bracelet. While we were making this, we questioned what we
should do with children. Each child said something related to it. Then, we
said that “let’s make a commitment” and each one signature his/her bracelet

(Ender, Vignette 5).

For arranging environment, all teachers mentioned that they were arranging
learning environment and five of them stated that arranging social environment was a
necessary strategy to improve self-discipline.

Only one teacher discussed arranging learning environment during whole

interview protocol. Quotations from both interview techniques are:

The reason behind my aim to develop the table for the child is to make
him/her get used to gradually conversely to the previous behavior. Thus,
accepted behavior will become visible in that child. (Nimet, Vignette 4).

There is a routine train in our class. This train shows us what we will do
throughout the day. Every child sits on chairs. While they are preparing for
the lesson, | will arrange this train (Nimet, Interview question 1).

At the first quotation she found to be mentioning arranging learning
environment to help children develop acceptable behavior. Four participant teachers
also explained their ideas in relation to this code. However, second quotation tells
that she arranges learning environment to make children become aware of their day
and thus control themselves. Two teachers also reflected their ideas regarding this

code during vignette discussions.

80



One of the teachers has a different point of view regarding this code. She

focused on the activities while mentioning the arrangement of learning environment.

But, for instance, we could not say ok to the children who do not want to
study mathematics. Since the lesson which is mentioned at this vignette is
art, 1 say this. Maybe the child is not ready for art lesson or the child may
feel such at that day. But children do not behave during lessons such as

mathematics; they do not say that ‘I don’t want to do that’ (Ilgaz, Vignette
10).

Arranging the environment socially discussed with four teachers during
vignettes and one of them while interview question evaluations. According to the
teachers, they were arranging social environment in order to make children take
responsibility, solve a problem and be aware of anything. For instance, one teacher

made her ideas in relation to this code explicit by below statements.

I will give responsibility of presenting the interest corners to D. to the
children. I will explain the reason to the children as ‘D. is unfamiliar to our
class. It is our responsibility to tell him/her our classroom, our rules, and the
results of not obeying the rules’ (Ilgaz teacher, Vignette 1).

4.1.2.5 Preventing misbehavior

This fifth sub-theme of strategies to foster self-discipline is also mentioned in
the literature as an important aspect of comprehensive classroom discipline and self-
discipline. One of the research questions of this study led the study to find how early
childhood teachers think of the techniques they use in order to prevent misbehavior.

Thus, this strategy is explained in relation to this research question below.

4.1.2.6 Dealing with misbehavior

Comprehensive classroom discipline which helps or prevents children
develop self-discipline includes also dealing with misbehavior. This sub-theme was
emerged from the data as a strategy to foster self-discipline, and this strategy also

explained the research question searching for how early childhood teachers think of
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the techniques they use in order to deal with misbehavior. Therefore, this strategy is

explained in relation to this research question below.

4.1.2.7 Helping children cope with stress and situations in which they have little
control

Children face some situations which they can feel that they have little
power, in other words control over throughout a day (Bear, 2005). This feeling may
result in stress on children. The data from the teachers showed that they gave
importance to this sub-theme. Especially, three teachers mentioned their help to
children in coping with stress during discussions about vignettes. For instance, one of

these three teachers focused on its importance via below statements:

Instead of not making it, the reason behind the child not making will be
important for me. | will be interested in what the child felt, and the stress
s/he faced. | will discuss this situation with him/her. I will ask whether he
really did not want to make it, and whether he felt anything disturbing. 1 will
mostly question him/her. | will try to share his/her feelings and I will be
careful about not making him/her feel uncomfortable. After that, if the child
did not participate in the process because of not wanting to do, what can |
do? You cannot have anyone make anything. The child should do it because
s/he wants to do it. If s/he does not feel comfortable, there will be no need to
put one or two things to the car (Ender, Vignette 10).

One of the teachers expressed that she preferred brainstorming with the

child in order to help him/her. She indicated her view by below statement:

“When you hit your friend, did s/he play with you?” “No, s/he did not”.
Therefore, there is something we should do instead of hitting. | wonder what
we should do?” T will talk with the child like this (Tuna, Vignette 4).

Four participant teachers stated the use of evaluating with the child as in
order to help him/her cope with stress and situations in which they have little control
while discussing the vignettes. One of them uncovered this code via below

statements.
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Maybe teacher asks the process. If | were the teacher, I will foster the child
to talk about such questions: “s/he may not really want to do that. Maybe
s/he wanted to do anything instead.” I will ask the process at first and then, I
will try to reach the answer by questioning with the child (Ufuk, Vignette
3).

Other one of the teachers stated her view via below statements:

The child may decide according to the choices. | will change the choices
taking children’s preferences. If he says that “I’m bored”, I will ask him a
choice which is “If you do not continue, does presenting it another friend
disturb you?” Maybe s/he asks “how” and I will tell him/her such as I will
give your responsibility to another friend and s/he will present this poem on
23 April ceremony. Will this affect you? | will tell the child each choice in
detail. Would you like this? Or you are already reading the first stanza well.
I will give him positive reinforcement. What should we do for the second
stanza of the poem? Would you like to continue studying on it at home? It
will be good to take his/her preferences. The teacher will offer him other
choices after taking his/her point of view (llgaz, Vignette 6).

Three teachers indicated that they preferred to encourage the child who felt
stress to implement alternative solutions while evaluating the vignettes. One
teacher’s statements which are presented previous code were taken into account as
appropriate for also this code because the teacher did not only evaluate the situation
and alternative solutions with the child but also encourage him/her to implement an
alternative one. The other teacher mentioned her ideas related to this code parallel to

the first teacher.

“Ok. What do you think about doing it such: You know the first stanza of
this poem well, don’t you? You will read this part of the poem during the
ceremony.” S/he might accept. I will say him/her that “ok. Let’s read this
part. I think you will read this first stanza very well.” If it 1s possible I will
may change and make the poem shorter. Then, | will show the shorter
version of the poem to the child and s/he will read this version (Tuna,
Vignette 6).
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The teacher cleared her point below statements:

Additionally, would not be there sad children who did not selected via lot?
Yes, there would. | say them that there are many festivals throughout the
term and | add that you will have probably a chance for one of them. We
can use these words. 1 mention them that we will have a year-end show. |
focus on that at this show each of you will have a role. Moreover, | state the
children that we will sing songs, and have role plays (Nimet, Vignette 6).

As a fourth strategy, these two teachers expressed that they make the child
to express his/her feeling while vignette discussions. Both teachers expressed their

views concerning this code as helping the child to uncover his/her feelings. For

instance;

By this, the most importantly, the child’s self-expression will develop. The
child will realize how to express his/her feelings. The child knows
expressing himself/herself at this case but s/he does not know how to
express appropriately, this expression is done via crying. If s/he gets what
s/he wants by crying, this is his/her expression type. She has one type of
expression but this is faulty. We will try to change this expression type
(Tuna, Vignette 4).

Giving time was the last strategy which was reflected as helpful was
reflected by one participant teacher during vignette evaluations. She focused on this

strategy by using following words:

If s/he continues not participating in, 1 will not go over. I won’t force the
child. I could not say him/her that this is a group work and I won’t tell
him/her that s/he has to do something. Instead, I will wait him/her to be
ready because maybe | discover during an observation that the child needs
to get relaxed. Sometimes, children feel anxious and worried during group
work (Tuna, Vignette 10).

4.2 Findings explaining how early childhood teachers define self-discipline
According to the findings of this study, teachers defined self-discipline as
following terms, and these terms were categorized under the main theme namely

definition of self-discipline. Furthermore, in order to make definition of self-
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discipline clear, | asked teachers how self-discipline could be assessed, and

assessment of self-discipline became a sub-theme defining self-discipline.

4.2.1 Definition of Self-Discipline

Early childhood education is accepted as funny and playful but according to
me, this is the foundation of education. Conversely, for me, this is the time
when some values such as equity, respect, respect for others, respect for
self, being aware of own rights and vindicate, self-organization, planning,
following are developed. (Tuna, Vignette 9).

Does s/he take the responsibility of his/her actions? Does s/he use his/her
properties neat? Does s/he put any property to its place after using it? These
are the basic examples which reflect me whether self-discipline developed
(Hidayet, Interview question 10).

Actually, these quotations summarize what teachers mainly focused on
while defining self-discipline. However, they specifically, pointed out self-
expression, self-control, self-regulation, self-organization, knowing what to do,
discriminating right from wrong, and not being controlled by external forces and
behaving like somebody exists in order to define the topic.

4.2.1.1 Self-expression
Self-expression was highlighted as a definition of self-discipline by two
teachers. One of the teachers made it clear during interview questions and other

teacher focused on this definition throughout the whole interview.

Sometimes it occurs in the classroom. Although it was not the case, Dori
thought that it was her turn and asked me that “But my teacher, yesterday
was Eddy’s turn. Isn’t today my turn?” I said her that “yes, very nice, it is
your turn, I think I have mixed and looked wrongly”. Thus, I realized
whether she demanded justice or not (Tuna, Vignette 9).

Expressing self and the ability to express self are the two topics which are
crucial for me (Tuna, Interview question 1).
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4.2.1.2 Self-control

During interview questions, | defined one aspect of self-discipline as self-
control and asked teachers what they could put on this definition and how they
defined it. Six teachers accepted this aspect important as | did. Five of the teachers
emphasized it during interview questions. Only one teacher focused on it while
discussing the vignettes. According to her, self-control can be enhanced by

responsibility. She reflected her point of view as following quotation:

Maybe, H does not want to take such responsibility. S/he may think that it
was so boring and share it with one of his/her friends (Deniz, Vignette 6).

Other teachers mainly focused on what self-control meant in relation to self-

discipline.

| accept self-discipline as controlling the self, controlling behaviors. |
evaluate it as internalizing that behavior and practicing it individually
(Ender, Interview question 7).

For self-discipline, the child should evaluate that there are social rules, the
world around him/her is not unlimited, there are limits in it, and s/he should
limit himself/herself accordingly by his/her inner voice (Ufuk, Interview
question 7).

4.2.1.3 Self-regulation
According to four teachers, one definition of self-discipline was self-
regulation. Two of the teachers mentioned it throughout the whole interview where

other two of the teachers expressed it during interview questions:

Therefore, my intervention could be related to making him/her to form the
process by himself/herself. 1 can name this completely self-regulation
(Tuna, Vignette 9).

For instance, when we examine children, how many of them behave like
that because they develop in terms of self-regulation or how many of them
do that because they are afraid of their teacher and not wanting to get a
warning from her/him (Hidayet, Interview question 1).
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4.2.1.4 Self-organization

This definition was expressed by three teachers. One of the teachers
mentioned it during vignette discussions and two teachers stated it while talking
about interview questions. Below quotations are selected as providing examples for
this definition:

Generally, | have a form related to this and | get this form, sit down on my
chair, and start observing children. I call them one-by-one and ask why s/he
is playing at that interest corner, what is attractive at that corner, who you
play with, etc. | ask such questions in order to organize them (Nimet,
Interview question 1).

The child may think that s/he can decide on topics related to him/her and
may create the choices about himself/herself. The message which is given is
that you do not need only my ideas, you can also think, you can also add or
eliminate something. This self-organization is so important for me that it
may develop other domains (Tuna, Vignette 2).

4.2.1.5 Knowing what to do
All teachers mentioned this as one definition of self-discipline during

interview questions. The two teachers, also, expressed it while discussing vignettes.

We are trying to make children develop that self-discipline. S/he should
know what to do. We try to develop this (Ender, Vignette 8).

The child does this for me when s/he was six-year-old but does not behave
like that for elementary school teacher. At this point, I will think that I did
not develop self-discipline in this child and I will question myself. Why?
Because this shows that s/he did that for me, not for him/her, but s/he should
do it for himself/herself. S/he did not internalize those rules. It should
always be stressed for the child that s/he should do it for himself/herself
(Nimet, Interview question 9).

Someday ago, one of the children in my classroom did something
inappropriate. Other child warned him/her using our words that were “We
do such, don’t we my friend?” I realized that s/he internalized that rule. S/he
internalized thus she began warning his/her friend about it. Whereas we are
warning and telling something, | see that we go one step further. They are
telling each other and solving their problems (Ender, Interview question 10).
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4.2.1.6 Discriminating right from wrong
Three participant teachers focused on this definition throughout vignette
discussions. Additionally, two teachers made this definition explicit while talking

about interview questions. For instance:

The child will learn the right behavior and s/he will discriminate how to
behave appropriately. We are trying to gain children the appropriate
behavior (Ender, Vignette 4).

If | throw away my garbage, | should think the reasons of it as well as the
future results. We could make it more concrete. In other words, | think that
it would be meaningful to behave taking its possible results into account
(Hidayet, Interview question 8).

4.2.1.7 Not being controlled by external forces

Three participant teachers highlighted this as one of the definitions of self-
discipline. One of them made it explicit throughout interview questions; the other
one of them stated it while discussing the vignettes; and the third teacher gave it
emphasis during the whole interview. Below excerpts provide a more clear definition

of self-discipline regarding this sub-theme.

Thus, the child becomes not accepting every orders from the top (Ufuk,
Vignette 7).

For instance, I think that using such words as “your behavior made me
upset” is not appropriate and I do not prefer to use them. The child should
behave responsibly because s/he thinks that s/he should do, not because of
my words. I think that we use “you hurt me” or “I will be hurt” wrongly
because by emphasizing this, we will make him controlled by external
forces rather than internally. The child may make me upset and this may not
interest him/her. According to me, at this point, the most important thing is
to make children evaluate his/her behavior’s reasons and consequences and
recognize them. Besides, self-discipline starts at this point (Hidayet,
Interview question 1).
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4.2.1.8 Behaving like somebody exists

This was the last definition of self-discipline. For this code, four teachers
mentioned that self-discipline was also behaving like somebody exists. Three of the
teachers focused on this definition during interview questions; and two teachers
emphasized it while discussing vignettes. The examples of this definition are:

If you give attention to the fact in the class, tell them this fact as disgusting
and try to solve it in class, | will say that it is not true. What will the child
do? Maybe another child has such a problem; and after experiencing such an
approach, s’he won’t come and tell you. Instead, s’/he will not do it in the
class, but out of the class s/he will do it. Our goal is not preventing such
behaviors only at school. Our goal is to make children aware of its
inappropriateness in anywhere: home, outside. Thus, children will learn that
this behavior is not an appropriate one (Hidayet, Vignette 3).

Now, they do it personally. | do not say any direction to them. When they
pour water to somewhere, they take a piece of napkin and clean it up. At
such situations, they do not come near me and need my help (Nimet,
Interview question 1).

4.2.1.9 Assessment of self-discipline
When 1 asked teachers how self-discipline can be assessed during interview
questions, all teachers mentioned that by observation. Moreover, four teachers

stressed it also while discussing the vignettes. Examples for this sub-theme are:

If I were P teacher, I would observe “I” during group work. I would be
careful about why s/he did not make anything (Deniz, Vignette 10).

When | think how self-discipline can be assessed, | realize that by observing
(Ender, Interview question 11).

4.3 Findings explaining what early childhood teacher perceptions are regarding
the importance of self-discipline

During our discussions about interviews with teachers, teachers stressed the
development of self-discipline concerning the important roles of several parties.
According to teachers, parents and especially teachers have the most important roles

on development of self-discipline. Administrators, society, peers, children’s age, the
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culture and time other aspects which were indicated as having important roles on

self-discipline development.

4.3.1 Importance of parents
All teachers participated in this study gave emphasis on the important roles
of parent regarding self-discipline throughout the whole interview. Example

quotations are provided below:

Parents, also, should apply these in order to make what we try to achieve in
school sustainable for children. If there is no continuity of what we do in
class at home, we could not precede one step further because parent-school
cooperation is that (Deniz, Vignette 4).

This situation may be resulted from parents. You say the child to do
something but s/he does not do it. After you come near him/her and make
him/her to do it, s/he does it. The reason behind this is that parents did not
use an appropriate language. | guess that the child did not achieve anything
individually; instead parents helped him/her all the time. His/her mother did
everything for him/her (Ender, Interview question 3).

It is the fact that you could not develop something despite parents (Hidayet,
Interview question 9).

4.3.2 Importance of teachers
This sub-theme was highly emphasized by all teachers during the
interviews. They reflected views about their crucial role in the development of self-

discipline as following:

If the teacher does his/her mission consciously, it is the most important
responsibility of him/her to raise good individuals for future (Deniz,
Vignette 4).

Absolutely, teachers have important roles at the first step, after parents.
They have catalytic roles which sustains self-discipline development. In
other words, teachers either extinguish the behavior or sustain it. They are at
a point that may cause to extinguish the behavior which the child gained
from his/her parents. We, as early childhood teachers, shape the child’s not
only self-discipline but also whole personality development. | always
associate our profession with constructing a building and actually, we lay
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the foundations of the child with parents. Most of the time, parents may stay
behind (Hidayet, Interview question 9).

4.3.3 Importance of administrators

This sub-theme was accepted as important for the development of self-
discipline of children by the two participant teachers while discussing the vignettes.
For instance, one of them mentioned the importance of administrators via below

words:

School principals... Elementary school principals do not know child
development and show huge demands from six-year-old children (Ufuk,
Vignette 6).

The other teacher also stressed the importance of having information about

child development while mentioning this sub-theme.

The school principal should understand child’s age level. If they understand
this, they do not force the teacher to make children read the whole poem
(Hidayet, Vignette 6).

4.3.4 Importance of society

According to five participant teachers, society has an effect on the
development of self-discipline. The three teachers questioned its effect during
interview questions and the two teachers emphasized it while discussing vignettes.

Examples suitable for this sub-theme are provided below:

Eventually, in order to save the child... Each child is different. Some of
them are affected by their families; some of them are affected from the
societies (Nimet, Vignette 4).

Eventually, we are in the society as individuals but society and individuals
have always an interaction. Apart from our individuality, we make
something for our society, too and also, we expect something from the
society. In order to achieve this, in order to have such an expectation from
society, | should think some topics based on the society (Hidayet, Intervew
question 8).
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4.3.5 Importance of peers

Four of the seven participant teachers emphasized the importance of peers
during vignette discussions. One of the teachers focused on this also through
evaluating the interview questions. Some quotations in relation to this sub-theme are

provided to make it clear.

They will make the same thing for each other. They really try this. One day,
one of them tries it, the other day another one tries. They really affect each
other (Nimet, Vignette 9).

When one of the friends sees, s’/he may say that “you should clean this up
because you have done it”. They warn each other. Thus, there becomes no
need of me (Nimet, Interview question 1).

4.3.6 Importance of age

Emphasis on the importance of children’s age regarding the development of
self-discipline was given by six teachers. The four of these teachers focused on this
subtheme during vignette discussions and four teachers mentioned it while talking

about interview questions. The examples are:

Six-year-old... This is the time during which character and personality of
child develop. Gaining child the acceptable behavior means that s/he will
take responsibility and achieve this during his/her whole life. S/he will obey
the rules and be democratic in his/her future life (Ufuk, Vignette 2).

Eventually, if I could not develop self-discipline in children at this age, it
would not be gained when s/he grew up. Like you can't teach an old dog
new tricks. I give the child simple responsibilities; the responsibilities which
s/he can achieve and these responsibilities will increase by age. | should
make the child achieve those responsibilities at this age and thus, s/he will
be ready for future responsibilities (Nimet, Interview question 8).

4.3.7 Importance of culture
Only one teacher mentioned the importance of culture. She expressed her

ideas regarding this as following:
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Each child comes from different cultural background regardless of their
parents’ socio-economic status (Nimet, Vignette 4).

4.3.8 Importance of time

The time needed for the development of self-discipline was highlighted by
four teachers. The two of these teachers mentioned it during interview question while
others made it explicit during vignette discussions. The quotations, retrieved from

teachers’ sayings, are:

This sounds me too early. We have said that it was the third week. Maybe,
the child had no school experience and this was the first time he entered to a
school. According to me, third week is too early. Children are practicing the
activities newly. Maybe, we have done our first science experiment. The
first two weeks.. Children may not go outside before. Therefore, it is
difficult to go outside before understanding each child. I think that the
teacher got to know the children during the first two weeks (Tuna, Vignette
8).

Really, this is not a period of one or two months (Hidayet, Interview
question 4).

4.4 Findings explaining how early childhood teachers think of the techniques
they use in order to prevent misbehavior

The research question is explained by one of the strategies teachers use to
develop self-discipline. This strategy was a sub-theme of strategies to foster self-
discipline. Three teachers expressed this during vignette discussions. We evaluated
this with one participant, also, while talking about interview questions. One point
which she cleared was making children be aware of anyone’s misbehavior and this

would lead preventing any misbehavior like that:

There are children who try this and make some evaluations about this. They
probably say that: “You see, I have cleaned up. If you don’t clean up, you
will see such a situation. Teacher, we have cleaned up, haven’t we? We did
it, didn’t we? We have right to participate in the activity, don’t we?” This
will be an experience for other children in the class. Thus, they will gain
some benefit from other’s experience for their life (Nimet, Vignette 7).
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She also added that pulling attention to the activity and making explanation
were helpful for preventing any misbehavior.

A participant teacher explained her one of the strategies of preventing
misbehavior as praising the child who behaved well while discussing vignettes.
According to her, positive reinforcement was an important tool. Like the teacher, the
other teacher, also stated during interview questions that she made explanations
before the misbehavior occur and by these two ways, misbehaviors might be
prevented.

One of the teachers expressed her strategies to prevent misbehavior as
controlling the child, being aware of children’s attention span while developing the
activity plan, pulling attention to the activity and making explanation. She
emphasized on the last two strategies during vignette discussions.

As previously mentioned two teachers, another teacher gave emphasis on
pulling attention to the activity while talking about interview questions. She stated

her point of view as following:

Initially, I remind children the rules of this area before each activity. | make
this for prevention. For instance, before going a field trip, I ask children
“what are the rules of fieldtrips? We will go but what should we do and
what should not we do?”. Reminders such as these will surely be done
(llgaz, Interview question 4).

In relation to these teachers, remaining four teachers focused on the
importance of making explanation before misbehavior during the conversation about

interview questions. For instance;

There should be a warning, an explanation in order to prevent misbehavior.
There are also some exercises which include what we are doing, what we
will do, and what the reason of this is; and such exercises give information
to children. Let call these exercises as information notes. Generally, we
achieve this by talking with children (Hidayet, Interview question 4).
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4.5 Findings explaining how early childhood teachers think of the techniques
they use in order to deal with misbehavior

As mentioned earlier, one of the teachers’ strategies to foster self-discipline
was coded as dealing with misbehavior and this strategy was found to explain the
research question searching for how early childhood teachers think of the techniques
they use in order to deal with misbehavior.

Four teachers mentioned this strategy in general. Two of them mentioned
about this strategy during vignette evaluations and two of them explained its
importance throughout the interviews. For instance, one of the teachers summarized

her strategies to deal with misbehavior as following excerpt:

Therefore, in a hierarchical order, 1 am thinking of at first warning, then
talking methods, and finally giving time-out. However, | believe that this
will be solved (Hidayet, Vignette 4).

Teachers mentioned the power of talking with the child in order to deal with
misbehavior most of the time during interview protocol. Teachers also added the
time they preferred talking with children as during the activity or out of the activity,
and the atmosphere during talking as individually or publicly.

According to teachers, misbehaviors which were occurred in front of the
class should be talked with children during the activity and this should be done
publicly. For instance, one of the teachers explained the reason behind why she
preferred such to behave as following:

If 1 talk with the child individually, 1 will give only him the importance of
this situation. But other children in the classroom witnessed this situation.
For this reason, | do not take G. out of the activity and talk with him/her
individually. Instead, | will say that s/he is one of our special friends and
s/he does not deserve such a word while s/he is with his/her friends. After
saying these, I will ask him/her to apologize. In addition to this, 1 will
emphasize that his/her behavior is not an appropriate behavior. This is a
subject who should be discussed publicly (Ender, Vignette 1).
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Talking with the child individually while s/he misbehaved was mentioned
by the teachers because they had limited time or in order to avoid public humiliation.

For instance one teacher stated in relation to limited time that,

Anyhow, children will be talked about his/her behavior and questioned why
s/he behaved like that, whether there is any reason behind that behavior. But
sometimes, you experience such moments that you could not enough and
necessary time to talk with the child. Therefore, at those times, you may say
the child that ‘I will talk this behavior with you, this behavior is not
accepted, it is not appropriate, [ will talk about it’, and after a while, during
more appropriate time, you will really talk with the child. You will criticize
with the child that why s/he behaved like that, and what s/he should do
instead of that behavior. Thus, we are trying to find the answers (Hidayet,
Interview question 5).

Other teacher’s below quotation, on the other hand, reflects the idea of

avoiding public humiliation.

Again | will talk with the child individually, not in front of his/her friends.
Because it is clear that the child has a problem. S/he does not want to
participate in the activity. | prefer to talk such a child in a silent place, away
from his/her friends where the child may talk comfortably with me (Nimet,
Vignette 10).

In addition to talking with the child to deal with misbehavior, four teachers
stated that they preferred to ignore the behavior once. Three of the teachers
expressed their ideas during only vignette evaluations where one of them emphasized

it throughout the interview. She reflected her view by below quotations.

No one could sing a song during story time. This may be showed to the
child. Or maybe, at that time the teacher will ignore (Hidayet, Vignette 1).

During such a situation, I may ignore once (Hidayet, Interview Question 5).

Controlling the child was the third strategy to deal with misbehavior

according to teachers sayings. Six of the seven teachers focused on this strategy. Two
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teachers are the ones who mentioned this throughout our interview. Other four

teachers, on the other hand, gave emphasis on it during vignette discussions.

I will either take in the child to my arms or hold his/her hand or arm and
take him/her away from there because both of us need to calm down (llgaz,
Vignette 4).

I will intervene if there is something which can give harm verbally or
physically to the individual. | cannot tolerate. | will intervene by limiting; if
any abusive language is being used I will hush. I will certainly freeze that
time (llgaz, Interview question 5).

The fourth strategy was warning. Six teachers gave emphasis on this
strategy. We have talked about this strategy with the six teachers during vignettes,
and two of these teachers while evaluating each part of the interview protocol. One

of them stated that she could warn children in the case of not obeying the rules.

I will warn V at this time and ask that “we have indicated the rules of our
classroom last week. So, what should we do?” (Deniz, Vignette 8).

Other teachers also focused on this strategy as previously mentioned
teacher. Other one of the teachers’ point of view during interview question

evaluation concerning this code was as following:

In order to pull children’s attention, I warn them (Hidayet, Interview
question 5).

Negative reinforcement was a highly cited strategy to deal with
misbehavior. This strategy was emphasized by all teachers during vignette
discussions. Two of the teachers also stated this throughout interview questions. For

instance, one of the teachers expressed that:

This cannot be achieved only by a talk with the child. Talking with him/her
several times is needed. Talking cannot be helpful with some children.
Thus, at this time, | say to the child that s/he cannot play during free play
time. This is not a punishment. This means that “if we do not collect the
toys we played with, we cannot play with them”. If s/he does not clean up
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the legos s/he played with, I say “don’t play with them”. This will lead him
to realize that each behavior has some consequences, and s/he should face
with these consequences. In other words, negative reinforcement (Ufuk,
Vignette 1).

All teachers emphasized on the necessity of contacting with parents to deal
with misbehaviors of children during vignette evaluations in addition to above
strategies. Three teachers were the teachers who focused on this while also talking
about the interview questions. The example quotations mentioning about this strategy

are as following:

... Therefore, I think that there is such a habit in the family. Because of this,
I will contact with the parents as soon as possible. I will tell them the
situation and say them that | need their help in order to overcome this
behavior. | think that with the help of parents, we will solve this
misbehavior (Hidayet, Vignette 3).

For this situation, it is necessary to make parents involve in. Of course, it
would not be achieved suddenly. It would not be said them to be selective
about doing their child’s wishes. However, it is necessary to make them
become aware of this: not meet every wishes of their child even though they
cry. And the reason may be explained as that the child lives hard times in
the classroom (Deniz, Vignette 4).

... I will contact with the misbehaving child’s parents. We will discuss what
s/he does at home and how s/he behaves (Tuna, Interview question 5).

One of them stated that using I-message in dealing with misbehavior was
one of the effective strategies. She stated that she would use this as a complementary

strategy.

... I will make the misbehaving child to criticize the situation by guiding
him/her with alternative questions like “why do you behave like this?
Instead of behaving like this, how might you behave? If you behave like you
mentioned what will be the difference?, e.g.” If necessary, I will use I-
message in order to achieve this (Hidayet, Vignette 4).

All the teachers said that they were consistent in dealing with misbehavior.

Six of the teachers focused on this strategy during vignette discussions where two
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teachers emphasized the necessity of being consistent while evaluating the interview

questions. They stated this code as following excerpts:

The child will realize a role model who is consistent (llgaz, Vignette 4).

Being consistent. There is no situation that I did and my partner did not.
Both of us obeyed the rules that we indicated, we gave the same answer.
This is important because children know. They tried at the beginning. But
my partner emphasized that it was true which | mentioned. | did also the
same thing (Deniz, Interview question 2).

The ninth crucial strategy of dealing with misbehavior according to four
teachers was being clear to the misbehaving child. They all stated this strategy on
vignette discussions. One of these teachers also gave emphasis on it during interview
questions. The examples of this code make it clear, thus, they are provided below.

The child will realize that s/he cannot tell anything to me while crying.
Additionally, s/he discovers that | cannot understand his/her sayings. In
other words, when the child comes near me and tells me something while
crying, | will say him/her that I could not understand her/him and request
him/her for coming after managing his/her anger (Tuna, Vignette 4).

It is such different that a parent asks you what s/he should do. I say them to
be clear, and decisive. Furthermore, | emphasize that they are adults and add
that they should reflect this to their children (llgaz, Interview question 7).

The second mostly cited strategy of dealing with misbehavior was making
children own and solve the problem. It was apparent from teachers’ focus that they
gave high emphasis to this code. All teachers stated this strategy during whole
interview (including both parts). Below statements are examples for this code.

Why? The reason is that the child must think the consequences of his/her
behavior which s/he made the teacher and his/her friends experienced (llgaz,
Vignette 7).

Children should solve this problem between them. They should try to solve

it. If they could not achieve, teacher may intervene. Actually, we, as
teachers, behave like this. If you direct the child in every situation, s/he
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becomes not solving any problem related to him/her. Therefore, | let
children to solve the problem (Ufuk, Interview question 1).

If they give harm to each other, they apologize from each other. They get
used to this during the process in the classroom. Anyway, there becomes no
need of your intervention (Nimet, Interview question 2).

Time-out was appeared to be dealing with misbehavior strategy by six
teachers. This code was emerged from five teachers’ vignette discussions and three

teachers’ interview evaluations. The examples are:

... and if it becomes necessary, | will debar children from something s/he
likes, in other words, giving time-out (Hidayet, Vignette 4).

We do not call this as punishment. Instead, we use time-out. | will give
him/her time-out. | will debar the child from any favorite activity (Ender,
Interview question 6).

Three participant teachers indicated the last strategy to deal with
misbehavior as contacting with guidance service. One of them stated that she
preferred contacting with guidance service when necessary during whole interview.
Two of the teachers expressed the use of this strategy while evaluating the vignettes.

Following quotations provide examples of this code.

If the misbehavior continues, after | get into contact with guidance service,
educational specialists and parent, | will prepare a table (Nimet, Vignette 4).

At this time, | ask for help. If I tried everything, firstly | talked about the
rules with the child, then | provided different activities, gave time-out,
talked individually, tried a lot of things, | could ask for help from the
guidance service (Ender, Interview question 6).

4.6 Summary of findings

The major finding was teachers’ first mostly cited goal of self-discipline.
Teachers emphasized during the interview that making children feel positive self-
worth was important for them. According to them, love between teacher and children

was a bond which made both feel secure. They stated that with this powerful bond,
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children would develop positive self-worth. Their views were also supported by
related literature. The second mostly cited goal of self-discipline according to
participant teachers was developing empathy and responsibility skills which was also
found to be quoted as an important goal in the references. The third mostly cited goal
was developing self-control. It was accepted also a definition of self-discipline both
by teachers and the literature. However, although it was mentioned in the literature as
an important goal, the last one which was developing coping skills was taken into
account less. Based on this, it can be concluded that teachers had necessary

knowledge of the goals of development of self-discipline except for coping skills.

Teachers mentioned their strategies in order to support self-discipline
development. It was found that they mostly arranged curriculum and environment,
and prevent and deal with misbehavior. These four strategies were also emphasized
in the literature as effective strategies supporting self-discipline development. The
other effective strategy was being a role model according to the literature. Despite its
effectiveness, it was stated by five teachers, not by all of them. Helping children cope
with stress and situations in which they feel little control was also an effective
strategy for the studies. However, participants expressed it just during vignette
discussions and not very frequently. The other finding was about a mostly stated
strategy. Teachers emphasized their frequent use of praise and reward during whole
interview. According to the literature, on the other hand, it was stated as making

children dependent to adults and thus, an effective strategy of external discipline.

One of the strategies to foster self-discipline was preventing misbehavior.
This strategy also stated in the literature as one aspect of comprehensive classroom
discipline which supported self-discipline. Accordingly, preventing misbehaviors is
one aspect of comprehensive classroom discipline. Teachers who participated in this
study expressed that they were making explanations to children before misbehavior
occurred most of the times and/or pulling children’s attention to the activity

sometimes.

Dealing with misbehavior was another strategy teachers were using for

support of self-discipline development. Making children own and solve the problem,
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and talking with children were the most effective strategies which were mentioned
by teachers in terms of related literature. Teachers emphasized their use of
controlling the child and giving negative reinforcement and time-out throughout the
interview frequently. However, these three strategies were mentioned as affecting
self-discipline development negatively and making children develop dependent
discipline. On the contrary, although giving I-messaged was stressed as effective and

necessary in the literature, teachers were cited this strategy rarely.

Teachers made their own definitions of self-discipline. Their point of view
concerning the definition was in relation to the related literature. Moreover, they
added three more definitions: self-expression, self-organization and discriminating

right from wrong.

Participants of this study stated the importance of parents, teachers,
administrators, society, peers, age, culture and time on the development of self-
discipline. All these statements were in relation to related literature. Furthermore,
although it was found by Duckworth and Seligman (2006) that girls were more
mature in terms of self-discipline, no participant teachers mentioned importance of
gender. This might be because; either they did not observe a situation in this age
group or they did not have a focus on this issue.
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CHAPTER 5

DISCUSSION and CONCLUSION

“What distinguishes top students from others? Are they simply smarter? If
so, what explains the wide range of performance among children of equal
1Q?” (Duckworth, 2006, p.3).

Above questions were asked by Angela Lee Duckworth (2006). According
to her findings, self-discipline is one aspect that explains “the wide range of
performance among children of equal 1Q” (Duckworth, 2006, p.3).Therefore, these
questions and one of the answers were the starting points of current study. In order
to make the starting points clear, views of one important party in children’s lives;
namely, teachers were searched. Thus, for this study, the microphone was given to
seven in-service early childhood teachers and throughout this chapter; readers notice
at first, how views of these heroines of children concerning the development of self-
discipline in six-year-old children are related to previous studies. In order to draw a
comprehensive picture of current research study, research questions were explained
in detailed in this chapter. After noticing their views in relation to the literature,
possible and/or necessary implications are provided; additionally, limitations of this

study are described; also, recommendations for future research are provided.

5.1 Discussion

The current study tried to explain how early childhood teachers perceive
their role in the development of self-discipline. This main research question had also
four sub-research questions. The two issue sub-questions of this research seek to find
answers of how early childhood teachers think of the techniques they use in order to
prevent misbehavior; and how they think of the techniques they use in order to deal
with misbehavior to find out the strategies teachers use for establishing
comprehensive classroom discipline. The third issue sub-research question tried to

discover how they define what self-discipline is. The final sub-question investigated
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what early childhood teacher perceptions are regarding the importance of self-

discipline. These research questions are discussed via related literature.

5.1.1 Discussion on how early childhood teachers perceive their role in the
development of self-discipline

Self-discipline is a task which becomes developing at home and continuing
to development during school years. In other words, self-discipline is a teachable
task (Bear, 2005: Bennis, 2008; Combs, 1985; Purkey, 1985). Thus, teachers have
invaluable effects on self-discipline development. In relation to this, the main aim of
current research was to find early childhood teachers perceptions regarding their
roles in self-discipline development process. According to early childhood teachers,
who participated in the current study, they gave great importance on the development
of self-discipline. When their statements were analyzed, it was concluded that they
define their roles in terms of goals of self-discipline and strategies of self-discipline

development in children.

5.1.1.1 Goals of self-discipline

Related literature gives high emphasis on goals of self-discipline (Bear,
2005; Brooks & Goldstein, 2007; Flicker & Hoffman, 2006). Teachers identified
four main goals of self-discipline: developing positive emotions, developing moral

emotions, developing coping skills and developing self-control.

There are many messages which are given to the child either by curriculum
and physical environment (Flicker & Hoffman, 2006) or by daily messages
(Coloroso, 2002). Children learn a lot of things from those messages. Those
messages may include the messages which may give harm or the messages which
may help them develop a healthy personality (Coloroso, 2002). A kid, who has
positive experiences, will develop positive emotions and this will help him/her to
develop a strong sense of self (Bear, 2005; Brooks & Goldstein, 2007; Coloroso,
2002; Purkey, 1985). By feeling positive emotions which are expressed as the first
goal of self-discipline by teachers, such as their values in the society, self-directing

powers, and self-potential to achieve, they will develop trust to their abilities, in
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other words, themselves and this will develop self-discipline (Brooks & Goldstein,
2007; Committee on Psychological Aspects of Child and Family Health, 1998;
Purkey, 1985). In relation to these, both during interview question and vignette
discussions, all teachers participating in this study gave emphasis to their practices
about developing positive emotions. Participant teachers of this study mentioned nine
specific practices regarding the development of positive self-worth in children. The
first practice of six participant teachers was attributing responsible behavior to one’s
own efforts. In relation to their practices, Unutkan (2005) accepted self-discipline
and responsibility go hand-in-hand. Additionally, she focused on realizing each step
the child achieved during the completing process of responsibility and appreciating
his/her efforts. Bear (2005), also expressed that this practice will foster feelings of
pride and autonomy in children and this will develop self-discipline. Moreover,
according to Brooks and Goldstein (2007, p.10), children develop a feeling which
states them that “when I make a mistake or fail at a task, | try to figure out what I can
do differently next time to succeed” when adults attribute responsible behaviors to

their efforts.

Participant teachers’ second and third practices were demonstrating and
getting social support. According to six of them, they preferred to support children
by touching, giving hug and talking. Additionally, five teachers emphasized that they
sought for social support from parents, guidance service, educational specialists, and
even other teachers. In addition to these two practices, all teachers expressed that
they demonstrate consistent respect, acceptance and care toward all students. These
three practices are crucial in the development of positive self-worth since they imply
that “you are important for me” to children (Bear, 2005; Gordon, 1991). On the
contrary, if teachers behave conversely, they will give such a message that “I think
people are always angry about things | say and do. | feel I get little, if any support
from others” (Brooks & Goldstein, 2007, p.11). Thus, according to the literature,
participant teachers’ these three practices are crucial steps in the development of self-

worth which will support self-discipline.
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Three teachers expressed that they avoid social comparison and added that
they encourage children comparing their own performance. According to them, they
avoided children from thinking like that they could not achieve anything; and thus
children will develop positive self-worth. In addition to this practice, they mentioned
the importance of making children experience a sense of social belonging, avoiding
public humiliation, and respecting for the autonomy of the child. These were the
mostly stressed teacher implementations which were emerged from the data.
Additionally, all these practices are handled in the literature as helping children
support their positive emotions (Bear, 2005; Wayson & Lasley, 1984). Wayson and
Lasley (1984) are stressed making children feel social belongingness. This could be
achieved by making each child feel that s/he is an important and needed part of the
classroom. Combs (1985) accepted the importance of feeling of belongingness as it
was related to feeling of responsibility. According to the writer, these two aspects
were interrelated to each other. Moreover, Wayson (1985) claimed that by
experiencing social belonging, children would trust themselves as having the ability
to make some contributions to and obtains some benefits from the social agency s/he
was living in. Bear (2005), on the other hand, made the relatedness of these three
practices explicit. According to the writer, teachers who avoided social comparison
and public humiliation would make children that they were important individuals in

the classroom. Participant teachers’ sayings also concluded this relatedness.

Respecting for the autonomy of the child was cited as one of the practices
to develop positive self-worth in children by all the teachers. Purkey (1985), and
Wayson and Lasley (1984), especially focused on the uniqueness of each child.
Moreover, they emphasized each person as being the biggest authority on his/her life.
Therefore, respecting this uniqueness and authority were accepted as contributions to
the development of self-discipline in children (Bear, 2005). In parallel to the
literature, participants also gave emphasis to this practice during their interviews

including both vignette discussions and interview question evaluations.

Brooks and Goldstein (2007) emphasized that in order to develop self-

discipline an environment which reflects children feelings of secure, safe and
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consistent is necessary. Bear (2005) gave also importance to such an environment.
According to Coloroso (2002), the first way of empowering children concerning self-
discipline is giving them an environment in which they feel they can make choices,
they have the power to make decisions, and they have the right to make even
mistakes, in other words secure and nurturing environment. Parallel to the writers, all
teachers focused on establishing a positive and caring environment during not only

vignette evaluations but also interview question discussions.

Teachers uncovered the second goal of self-discipline as developing moral
emotions. Especially one of the teachers made this goal explicit during vignette
discussions. According to her, she would give him/her the responsibility of making
cooperation with his/her friend, make the child be aware of differences, focus on the
feelings of his/her friend and emphasize his/her social responsibility. Her point of
view summarizes the current goal parallel to Bear (2005). Bear (2005) emphasizes on
developing empathy and social responsibility as two necessary teacher goals to
develop self-discipline. This perspective, expressed by Bear (2005), was stated by
teachers during interviews in detailed. For instance, they all stated that developing
empathy skills and developing skills related to responsibility were essential goals of
self-discipline and these two goals were related to developing moral emotions.

One of the goals of developing moral emotions, as stated by all teachers
throughout the whole interview protocol was developing empathy skills and they
identified both the importance of it and the technique they were using. In relation to
the importance of empathy skills, they identified that these skills were necessary for
the development of social responsibility. Regarding the technique they preferred to
use was focusing on the feelings of others. Two teachers expressed this technique
during vignette discussions. According to Bear and Duquette (2008), focusing on the
feelings of others helps children to see consequences of their behaviors. In relation to
this, teachers expressed that they tried to make children thinking of how their friend

might feel.

Responsibility was indicated by all teachers as a necessary goal of self-
discipline. All teachers mentioned that they emphasized social responsibility and
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gave some responsibilities to children in order to develop skills related to
responsibility. In addition to these two techniques, three teachers mentioned that they
gave emphasis to moral emotions during daily life in their classrooms throughout the
whole interview. The teachers expressed responsibility in order to establish a
classroom environment which included respect to each other, accept that each child
has rights and be just. All these aspects mentioned by the teachers were related to
social-cognitive component of self-discipline as mentioned by Bear (2005). Bear
(2005) analyzed four components in relation to social-cognitive aspect. The second
component which is determining what one ought to do, gives emphasis on being fair

and just, and accepting each one’s rights as the participants of this study mentioned.

Teachers identified three methods they used in order to develop social
responsibility which were: making cooperation, making children become aware of,

and listening to other.

Cooperation was expressed by four participants during vignette discussions.
Participants emphasized that they preferred cooperation on times during which
children were especially achieving their responsibilities. In relation to the teachers,
Scachetti (1959) also focused on establishing an environment which leads children
cooperation. According to the writer, this was one of the must-have-be’s during self-
discipline development. Additionally, he expressed the relatedness of making
cooperation and responsibility. Combs (1985), also gave emphasis on this
relatedness. The views of teachers regarding another aspect of making children
cooperate were about understanding each other well. Lewis (1984), related to this
view, showed the relation between cooperation and empathy development.
According to her, children would share positive feelings during cooperation and this
would lead to empathy. Furthermore, Purkey (1985) acknowledged that cooperation
had a great impact on children since it made them to trust their feelings in terms of

involvement.

The second method which was expressed by all teachers during the whole
interview was making children become aware of. Teachers mentioned that they

stressed on differences and the right to be treated with respect concerning our
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differences. The third method, to one of the teachers was listening to others. She
uncovered issues of understanding and accepting the other by listening to him/her.
She also added that by listening to others, the child would realize that each person
had some rights. Last two methods were also used by teachers for development of
social responsibility. In line with these perspectives, Bear (2005) also focused on
making children become aware of and listening to each other necessary for

developing socially responsible citizens.

Giving children responsibility in order to develop skills related to
responsibility was highlighted by all teachers throughout both interview techniques.
Teachers stated that they gave responsibilities in order to make them feel
belongingness to classroom and to develop responsible kids. In relation to teachers,
Unutkan (2005) and Pepper and Henry (1985) emphasize the necessity of giving
children responsibility in order to develop responsibility skills in children.
Additionally, they express the importance of giving children responsibility
concerning one of the goals of self-discipline. Curwin and Mendler (1999) and Kohn
(2006), parallel to teachers, stressed that nothing can be achieved without studying
on it, and this is also the same for development of responsibility skills. Thus, children
should have opportunities to try their responsibility skills, and teachers should create

them such opportunities.

Moral responsibility was also mentioned by three participant teachers as a
goal of self-discipline during whole interview. They expressed their practices as
making children not accusing each other, and establishing a just and fair classroom
atmosphere. They believed that by behaving as such, they could help the
enhancement of self-discipline. In relation to teachers, Bear (2005) and Kohn (2006)
stressed that for supporting children’s self-discipline, teachers should create a moral

environment as well as social.

With regard to moral responsibility, three teachers focused on honesty
throughout the interviews. According to them, children sometimes did not accept
what they did. However, it was important to accept responsibility of his/her/their
behaviors. Thus, anyone could develop self-discipline. Bear (2005) also uncovered
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being honest regarding self-discipline. Children who blame others for the

consequences of their behaviors are thought to have lack of self-discipline.

During a day or a week, anyone may feel stress because of an event, a word
spoken by a person, or a disturbing thought. Young children may also face with these
stressful events in their lives. It is important for them to cope with them effectively.
According to Bear (2005); Curwin and Mendler (1999); and Flicker and Hoffman
(2006), children who cope with stress in their lives effectively developed self-
discipline. Thus, it is necessary to develop coping skills in children for supporting
self-discipline. The importance of such skills was accepted by four teachers during
the interviews. They stated that in order to develop coping skills, they make children
express their emotions in ways that do not harm themselves or others; and make
children develop protective strategies when faced with challenges. Especially three
teachers focused on the first practice. In parallel, it is emphasized in the literature
that children should be aware of their emotions and express those using non-
threatening ways (Bear, 2005; Flicker & Hoffman 2006). The other practice of one
teacher was helping children develop protective strategies during challenging times

and this practice was also expressed by Bear (2005).

The coping skills are helpful for children to control their behaviors and
emotions, thus, self-discipline (Bear, 2005; Duckworth, 2009). Therefore, developing
self-control becomes an important goal of self-discipline. According to related
literature (Bear, 2005; Curwin & Mendler, 1999; Duckworth, 2009; Flicker &
Hoffman 2006; Gordon, 1991; Kohn, 2006), children who control their behaviors
and emotions are said to control their selves. Teachers participated in this study also
mentioned behavior and emotional control related to developing self-control.
Additionally, one teacher expressed working independently during interview
questions; and all teachers mentioned finishing started work as related to self-control

while discussing vignettes.

Participant teachers expressed some behaviors which help teachers assess
whether they developed self-control and a strategy to develop self-control. Two

participant teachers emphasized behaving on appropriately during vignette
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discussions; all of them focused on toeing the line throughout vignette evaluations;
one teacher uncovered waiting for turn while talking about vignettes; and three of
them stated making children take responsibility throughout the interviews as a
strategy of behavior control. Flicker and Hoffman (2006) supports their view. The
writers, in line with teachers, emphasized the importance of self-control, and focused
on behaving appropriately as related to self-control. Curwin and Mendler (1999), on
the other hand, give an advice to teachers for self-control that is making children take

responsibility.

The two teachers who participated in this study made also a behavior that
interpreted emotional control clear throughout the whole interview. The behavior
was anger management. Specifically, it can be concluded that all participants
accepted importance of managing anger regarding controlling emotions throughout
the interview. This shared viewpoint was in line with Duckworth and Seligman
(2006). The writers also mentioned controlling temper tantrums in relation to self-
control. Furthermore, children who were not capable of controlling their emotions
were at risk not to perform well in their future academic as well as social lives
(Caprara, Barbaranelli, Pastorelli, Bandura & Zimbardo, 2000; Webster-Stratton &
Reid, 2004).

The teachers participated in the study also made some techniques they used
in order to help children manage their anger clear. These techniques were giving time
as stated by a teacher during vignette discussions, getting support as indicated by the
same teacher while discussing the vignettes, and directing attention to another
activity as expressed by two teachers during evaluating the vignettes. While teachers
prefer to make children hide their anger, Webster-Stratton and Reid (2004)
emphasized that unless children recognized what was anger by listening the clues
sent from their bodies and used self-talk, they would not develop positive feelings

about themselves, calm down and enhance their emotion controlling skills.
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5.1.1.2 Strategies to foster self-discipline

Teachers who participated in this study gave emphasis on their strategies in
order to support self-discipline development in children throughout the interview.
They indicated seven strategies. These strategies are being a role model, praising and
rewarding, arranging curriculum, arranging environment, preventing misbehavior,
dealing with misbehavior, and helping children cope with stress and situations in

which they have little control.

The first strategy, which was highlighted by five teachers during the
interview, was being a role model to children in terms of self-discipline. They
stressed their crucial role that children were good observers of their behaviors and
added that thus, they must be effective role models. In line with the teachers,
Bandura (1977) focused on modeling behavior and expressed that children learn
from adults’ behaviors how to behave; then they tried this behavior; and if they got
pleasure from the behavior, they continued. Specifically, Bear and Duquette (2008)

emphasized the role of adults on the development of self-control.

The second strategy of the participant teachers was praising and rewarding,
in other words, positive reinforcement. All teachers emphasized on this practice
during the interview. They indicated that they used this technique in order to make
children develop self-control. However, praising and rewarding could make children
praise and/or reward dependent. Additionally, children might think that they are
being controlled by external forces (Bandura; 1977; Bear, 2005; Bear & Duquette,
2008; Coloroso, 2002; Curwin & Mendler, 1999; Gordon, 1991; Kohn, 2006).
Furthermore, praises and rewards which are extrinsic reinforcement result in the
reduction of self-motivation. In other words, children might evaluate their behaviors
from others’ perspectives, not inner voices (Bandura, 1977; Curwin & Mendler,
1999). Therefore, teachers should be aware of using positive reinforcements
strategically (Bear & Duquette, 2008; Committee on Psychological Aspects of Child
and Family Health, 1998; Curwin & Mendler, 1999).

The third strategy of participant teachers in relation to fostering self-

discipline was arranging curriculum. All of them mentioned this strategy during
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whole interview. Specifically, all teachers stated that they could arrange activities
while interviews; and two teachers expressed that they could arrange methods,
techniques and materials during vignette discussions. Parallel to teachers’ sayings,
Bear (2005), also, focused on the arrangement of activities for supporting self-
discipline.

The fourth strategy to foster self-discipline cited by teachers was arranging
environment. All teachers mentioned the arrangement of environment during the
whole interviews; and they specified that they both arrange learning environment and
social environment in order to make children feel accepted and think as a member of
the classroom, and prevent misbehaviors. Related literature also focused on the
arrangement of environment (Curwin & Mendler, 1999; Flicker & Hoffman, 2006;
Kohn, 2006). According to literature, arrangement of both learning and social
environments gives messages to children. Some environments make children feel
belong to the classroom community where some of them imply children that they are
being punished. In terms of self-discipline development, arranging environments
regarding the former is important. Moreover, some suggestions were given to the
teachers in terms of effective classroom discipline which would develop self-
discipline. These suggestions were checking physical environment, arranging it
considering children’s developmental and personal needs, and organizing the

routines in a way which makes children feel positively (Scachetti, 1959).

The fifth strategy mentioned by the teachers in relation to fostering self-
discipline was preventing misbehavior and the sixth was dealing with misbehavior.
According to the related literature, these two strategies are of utmost importance for
a comprehensive classroom management which supports self-discipline (Bear, 2005;
Bear & Duquette, 2008; Combs, 1985). Thus, at the beginning of this study they
were framed the current research. The study has two different research questions
related to these two strategies and therefore, these will be discussed through

following.

Teachers indicated their last strategy to foster self-discipline as helping
children cope with stress situations. Those situations make children feel that they
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have little, sometimes no control. Six teachers indicated that they used some ways in
order to achieve this strategy. These ways were brainstorming with child, evaluating
with child, encouraging child to implement alternative solutions, expressing feeling,
and giving time. The mostly preferred way was evaluating with child. Teachers
expressed this strategy while discussing vignettes. This might be because they did
not observe such situations in children since they made children responsible for their
behaviors. Children, who feel responsibility of their actions, also feel that they have

control over their choices, and lives (Curwin & Mendler, 1999).

5.1.2 Discussion on how early childhood teachers define self-discipline

Self-discipline is an important issue. Despite being crucial, limited studies
were conducted in order to explore the meaning. In order to explore self-discipline, at
first, a clear definition should be done (Duckworth & Seligman, 2006). Thus, this
research question has a valuable responsibility for future research.

According to Bear (2005), self-discipline means self-regulation; accepting
the responsibility of his/her behaviors; knowing, desiring and doing the right; self-
control; and behaving like somebody exist. Duckworth (2009) emphasized that self-
discipline was not being controlled by external forces; and in relation to Bear (2005),
she accepted self-discipline as self-regulation. In accordance with Bear (2005) and
Duckworth (2009), Duckworth and Seligman (2006) indicated related terms of self-
discipline as self-regulation and self-control. For self-discipline, they cleared how
self-control was defined as self-discipline: the ability to delay gratification. Coloroso
(2002) added another definition to Bear (2005). According to her, parallel to
Duckworth (2009), self-discipline was having an inner voice and thus not being
controlled by external forces. Thomas Gordon who is the writer of many bestselling
books about self-discipline also focused on self-control and behaving like somebody
exist as explanations of self-discipline in his book “Discipline That Works” (1991).
Kohn (2006) shared the same view with Gordon (1991). Apart from these
definitions, Curwin and Mendler (1999) stressed the importance of dignity and
respect while teaching self-discipline and they focused that these two would develop

responsible behavior in children, in other words, self-discipline.
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According to teachers, self-discipline can be defined as self-expression;
self-control; self-regulation; self-organization; knowing what to do; discriminating
right from wrong; not being controlled by external forces; and behaving like
somebody exists. Although all these definitions are related to how related literature
defines self-discipline (Bear, 2005; Bear & Duquette, 2008; Coloroso, 2002; Curwin
& Mendler, 1999; Gordon, 1991; Kohn, 2006), teachers added some more
definitional terms and meanings to self-discipline. In other words, they made this
definition go three step further, and emphasized that self-discipline was also self-
expression, self-organization, and discriminating right from wrong.

Specifically, two teachers mentioned self-discipline as self-expression; six
teachers expressed the term as related to self-control; four of them defined it as self-
regulation; three participants stated self-discipline as self-organization; all teachers
mentioned it as knowing what to do; four of them emphasized it as discriminating
right from wrong; three of the participants focused on not being controlled by
external forces; and four of them mentioned the term as behaving like somebody
exist during the interviews.

Another finding related to this research question was teachers’ views about
the way to assess self-discipline. According to them, self-discipline could only be
assessed by observation during the whole interviews. Curwin and Mendler (1999),
emphasized the importance of classroom observations since they were helpful for
teachers to see what was happening in the classroom in terms of self-discipline; and
thus, they could develop some plans including support for the development. Flicker
and Hoffman (2006), also, expressed the importance of observation. According to
them, by observations, teachers could understand the reasons of children’s behaviors

and would be more effective in the development of self-discipline.

5.1.3 Discussion on early childhood teachers’ perceptions regarding the
importance of self-discipline

Self-discipline is a learnable and also teachable task (Bear, 2005: Bennis,
2008; Combs, 1985; Purkey, 1985). Therefore, there are many parties who are

responsible for the development of self-discipline in self-discipline. Since there are
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many books written for parents and teachers to make them become aware of their
roles in raising children, it can be said that teachers and parents are the most
important parties. Rogus (1985) accepted importance of the society since it was
reflected by schools to children. Additionally, Bear and Duquette (2008) focused on
the importance of school administrators. Furthermore, according to Mischel and
Mischel (1983)’s findings, self-discipline developed by age. For instance, the study
found that five-year-old children were capable of controlling themselves for waiting
a reward. Moreover, peers were also said to have either positive or negative roles in
the development of self-discipline (Flicker & Hoffman, 2006).

Parallel to the related literature, all teachers mentioned the crucial roles of parents
and teachers in self-discipline development throughout the interview. Moreover, two
of them stressed the importance of administrators while discussing vignettes; five of
them gave importance to the role of society throughout the interviews; four teachers
stressed importance of peers during interviews; and six teachers emphasized the role
of age during interviews. The importance of these parties was also mentioned in the
literature. However, participant teachers of this study added two more important
roles; and they were culture and time. Specifically, one teacher expressed importance
of culture; and four of them stated importance of time needed for self-discipline

throughout the interviews.

5.1.4 Discussion on how early childhood teachers think of the techniques they

use in order to prevent misbehavior

“To get the tools we need, we must first become aware of the inappropriate,
ineffective, or destructive tools that we are using. Then we must be willing
to let go of the old tools and begin using those that can serve us and our
children better” (Coloroso, 2002, p.1-2).

Bear (2005) focused on the importance of a comprehensive classroom
discipline in relation to the development of self-discipline. An effective classroom
discipline, according to the writer, should include development of self-discipline,

prevention of misbehavior, and correction of misbehavior. Combs (1985), also
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argued the importance of making the reasons of misbehaviors explicit before they
occurred; and added that by getting information about the causes of behaviors,
teachers could find prevention solutions. According to him, this would develop self-
discipline. In relation to them, all teachers emphasized that they were pulling
children’s attention to the activity and making explanations in order to prevent
misbehavior during the whole interviews. These two strategies were also found to be
used in early childhood classrooms by a study which explored the misbehaviors and
their management in early childhood classrooms (Karaoglu, 2002). According to the
findings of this thesis, teachers were generally making explanations and sometimes
pulling child’s attention to the activity. These findings support the findings of current

research.

5.1.5 Discussion on how early childhood teachers think of the techniques they
use in order to deal with misbehavior

Teachers realize several misbehaviors in the classroom during a day.
Sometimes, those misbehaviors can be emotionally disturbing and challenging for
the teachers. During those times, effective management techniques which support
self-discipline development become necessary. Effective management techniques
will help children to accept alternative ways to express themselves (Bear &
Duquette, 2008) and to realize the consequences of their behaviors (Bear, 2005; Bear
& Duquette, 2008; Curwin & Mendler, 1999; Edwards, 2000; Gordon, 1991; Kohn,
2006). When data from seven in-service early childhood teachers working in a
private kindergarten were analyzed in terms of dealing with misbehaviors, it was
found from the whole interview protocol discussions that they were using thirteen
strategies. Some of those strategies were explained as less used and some of them
were stated as mostly used. For instance, although it was a useful technique
regarding self-discipline (Gordon, 1991), only one teacher mentioned giving I-
messages during vignette discussions. Using I-messages was accepted as a crucial
strategy which made the misbehaving child own the problem. Teachers mostly
focused strategies, on the other hand, were talking with misbehaving child/children

in or out of the classroom privately or publicly; and making children own and solve
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the problem. These two strategies were emphasized as effective in the related
literature (Bear, 2005; Coloroso, 2002; Curwin & Mendler, 1999; Gordon, 1991;
Kohn, 2006). Accordingly, Karaoglu (2002) found that teachers preferred to use
talking with the misbehaving child individually during all misbehaviors. Although
controlling the child, warning, using negative reinforcement, giving time-out, and
ignoring the misbehavior were found to be less frequent dealing with misbehavior
techniques by Karaoglu (2002), this case showed that they were controlling the
misbehaving child, warning, using negative reinforcement, giving time-out, and
ignoring him/her while misbehaving frequently. In accordance with Kandir (2000)
and Karaoglu (2002), results of current study showed that teachers mostly preferred
to get into contact with parents. On opposite of Kandir (2000)’s findings, the
participants of this case study emphasized that they were contacting with guidance
service. Furthermore, teachers of this research expressed being clear, and being
consistent as effective strategies to deal with misbehavior.

When take these strategies of dealing with misbehavior of participant
teachers of this study into account concerning how they maintained a classroom
discipline for self-discipline development, it can be said that the mostly strategies
used by teachers which were talking with the child, being consistent and clear, and
making children own and solve the problems were effective (Bear, 2005; Coloroso,
2002; Curwin, & Mendler, 1999; Gordon, 1991; Kohn, 2006). However, strategies
which were controlling the child, giving negative reinforcement and time-out could
make children being dependent on others. Moreover, unfortunately, they might think
that they did not have enough power to think and behave appropriately (Bear, 2005;
Coloroso, 2002; Curwin & Mendler, 1999; Gordon, 1991; Kohn, 2006). Ignoring,
warning, contacting with either parents or guidance service, on the other hand, could
be helpful if they used effectively in terms of being developmentally appropriate and

including respect for the autonomy of the child.
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5.2 Implications

The contribution of this study to classroom management in the field of early
childhood education was related to teachers’ views concerning self-discipline
development. By the findings of this case study in relation to related literature, some
implications can be suggested.

According to the findings under the light of literature, teachers had
necessary knowledge about goals of self-discipline except for coping skills; some
strategies to develop self-discipline; preventing misbehavior in the classroom;
dealing with misbehaviors in the classroom with mostly effective strategies; defining
self-discipline; and importance of self-discipline. However, teachers might become
more knowledgable about the importance of helping children for rhe development of
coping strategies, effectiveness of using i-message, and ineffectiveness of using
positive or negative reinforcement. Thus, in-service training seminars can be

arranged for teachers.

In Turkey, in order to work as an early childhood teacher, any person has to
be graduated from early childhood teacher education programs. Therefore, some
courses serving for early childhood teacher candidates can give emphasis to self-
discipline. Additionally, an elective course can be designed concerning this
phenomenon.

It is higlighed by teachers and also focused in related literature that parents
have important roles in self-discipline development. Seminars aiming to make
parents become aware of this issue can be arranged.

Another important finding suggested the importance of society on
development of self-discipline. Parallel to this finding, information about self-

discipline can be provided by different media tools.
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5.3 Limitations

“.....without limits and guidelines children feel insecure and scared..”
(Flicker, & Hoffman, 2006, p. 3).

Like a child, I also feel “insecure and scared” if I have not any limitations
throughout this study. Thanks to those limitations made me awake from the

beginning.

The first limitation of this study was that my supervisor was the educational
coordinator of the school where | conducted the main study. Therefore, teachers
might hide their own point of views in order to influence the coordinator. Having in
mind, before conducting the study, | developed personal relationships with each
teacher. Although I got into contact with the school via my supervisor, | arranged all
the interviews with the help of personal relationships, and the educational

coordinator was not informed anytime about these interviews.

The second limitation was not controlling teacher background information.
All the teachers participated in this study had a bachelor’s degree and they were all
female. Maybe their interests and their childhood were examined in terms of whether
they had an effect on their views.

The third limitation of the current case study was related to being a case. For
this study, interviews with seven in-service early childhood teachers working in a
private kindergarten were conducted. Therefore, generalizing the results to in-service
early childhood teachers was not possible. However, in order to make the study
replicable, detailed information about the context, participants and procedures were

provided.

The fourth limitation was about data collection methods. For this study in-
depth interviews were conducted with seven early childhood teachers. During
interviews ten vignettes and eleven interview questions were discussed. However,
observations of teachers’ daily educational life at the classroom can make this study

comprehensible.
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To sum up, | can say that this study is limited to a case consisting of seven
in-service early childhood teachers working in a private kindergarten and interview

findings which include vignettes and interview questions.

5.4 Recommendations

This study was conducted in a private kindergarten with seven in-service
early childhood teachers. All teachers were female and graduated from departments
of early childhood teacher training in different universities. The data collection
method was vignettes and interview questions. Considering all these points some
suggestions are recommended for future research related to teachers’ views regarding

self-discipline development in children.

This study has some contributions to classroom management in early
childhood classrooms. Replication of current research will be useful to see different
early childhood teachers’ views. For replication, studying with different teachers or

teacher groups will enhance current research’s findings.

The teachers who participated in this study had bachelor’s degree from
related departments. Additionally two of them were studying on their master’s
degree. Studying the topic with teachers who were graduated from girls’ vocational

high schools, also, will be an important contribution to the literature.

The participants of this study were female. It is the fact that there are also
male teachers working at early childhood institutions. Therefore, research studies

including male teachers’ views will be helpful.

For this study, perceptions of early childhood teachers were investigated.

Future research, exploring practices of teachers will be noteworthy.

The case of this study was a private kindergarten, and parents of children
attending to this school had middle-to-high socio-economic level. Studies conducted
with cases from middle and/or low economic status will make valuable contributions

to the literature.
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Participant teachers mentioned about the importance of culture in self-
discipline development. There are different cultures living together in Turkey.
Therefore, exploring perceptions and practices related to self-discipline with

different cultures will be remarkable.

The current research was conducted with in-service teachers. Pre-service
early childhood teachers’ views also will be included. Moreover, their views can also
get when they graduated and started working in an institution. This might help

establishing the connection between theory and practice of the topic.

For this study, vignettes focusing on some misbehaviors and daily practices
in an ordinary early childhood classroom and interview questions seeking for the
responses to the goals of current research were main data collection tools. Future
researchers will enhance the findings of this study by using other data collection

tools; such as observations, content analysis, surveys, etc.

5.5 Implication for my future career

For this study, I explored early childhood teachers’ perceptions about self-
discipline development in children. As being an early childhood teacher and
becoming an early childhood teacher educator, | remarked with their definitions
about this phenomenon. At this point, 1 wonder practices of teachers about self-
discipline in the classroom. Therefore, | plan to extend my research investigating
their practices. Additionally, as becoming an instructor at an early childhood teacher
education program in a university, one of my aims in relation to course design will
be make teacher candidates aware of self-discipline; specifically, how to support its

development in early childhood education settings.
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APPENDIX A

INTERVIEW PROTOCOL OF THE PILOT STUDY

OKUL ONCESi OGRETMENLERININ iCSEL DiSiPLININ TANIMI
VE COCUKLARDA ICSEL DIiSIPLIN GELiSIMI KONUSUNDAKI
FIKIRLERININ ARASTIRILMASI

GORUSME FORMU

Arastirma sorusu: Okul 6ncesi 6gretmenleri, igsel disiplin ve ¢ocuklarda

i¢sel disiplin gelisimi hakkinda ne gibi anlayislara sahiptirler?

Tarih: ... .../ .......
Saat (Baslangi¢/Bitis): ........... foveeeeenne.
Giris:

Merhaba. Ben Asiye PARLAK RAKAP. Oncelikle benimle goriismeyi
kabul ettiginiz i¢in ¢ok tesekkiir ederim. Ben Orta Dogu Teknik Universitesi Egitim
Fakiiltesi {lkdgretim Boliimiinde doktora dgrencisiyim. Okul éncesi 6gretmenlerinin
igsel disiplin ve gocuklarda igsel disiplin gelisimi hakkindaki fikirleri konusunda bir
arastirma yapmaktayim. Bu konudaki diisiinceleri belirlemede sizin goriislerinizin de
o6nemli oldugunu diistinliyorum. Katkilariniz i¢in simdiden tesekkiir ediyorum.

Gorlismemize gegmeden dnce, goriismemizin gizli oldugunu ve goriismede
konusulanlar1 yalnizca benim ve arastirmamda bana yardimci olacak arastirmaci
arkadaslarimin bilecegini belirtmek isterim. Bunun yaninda arastirma raporunda
isminiz kesinlikle yer almayacak, bunun yerine takma isim kullanilacak yada isminiz
sifrelenecektir.

Goriismemize baslamadan once sormak istediginiz soru yada belirtmek

istediginiz herhangi bir diisiinceniz var mi?
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Konugmalarimizin kaydedilmesi c¢alismamda bana olduk¢a yardimct
olacaktir. Kaydetmemin sizin agmizdan bir sakincasi var mi? Goriisme sonunda
istemediginiz bazi bilgileri silebiliriz.

Goriismemiz ~ esnasinda  cevap  vermek  istemediginiz = soruyu
cevaplamayabilirsiniz. Devam etmek istemediginizde goriismeyi birakabiliriz.

Goriismeye devam etmek istiyor musunuz?

Goriismemizin en az bir bucuk saat siirecegini tahmin ediyorum.
Goriismemiz iki bolimden olusuyor. Size ilk bdliimde bazi olay durumlar
okuyacagim ve sonrasinda da size bu olay durumlar1 hakkinda sorular soracagim.
Olay durumlar size herhangi bir anasinifinda giinliik rutinde ger¢eklesebilecek drnek
olaylar1 yansitacak niteliktedir. Ikinci béliimde ise sizin bilginizi lgmeyen ancak
arastirma  konumla  baglantili  olarak, diisiincelerinizi  dilediginiz =~ gibi
aciklayabilmenize imkan saglayan sorular soracagim. Soracagim sorularin dogru bir
cevab1 yoktur. Dogru cevap yalmzca sizin vereceginiz cevaptir. Izin verirseniz

goriismemize birinci olay durumu okuyarak baslamak istiyorum.

DEMOGRAFIK BILGILER:

Cinsiyet:

Yas:

Ogretmen olarak deneyim siiresi:

Medeni hali:

En son bitirilen okul:

Calisilan kurum: Anasinifi O
Bagimsiz anaokulu O

Ozel anaokulu O
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BIRINCI BOLUM: OLAY DURUMLAR
Olay Durum-1

Ilkay 6gretmen yedi yildir okuldncesi dgretmeni olarak Ankara’daki bir
anaokulunda gorev yapmaktadir. Farkli yas gruplarinda 6gretmenlik yapmis olmakla
birlikte bu y1l calistigr kresin 6 yas grubunda bulunan 15 ¢ocukla ¢alismaktadir. flkay
O0gretmenin sinifinda zihinsel engelli bir ¢ocuk kaynastirma 6grencisi olarak 3 aydir
bulunmaktadir. Ilkay 6gretmen ismi Deniz olan bu cocugu smifa ilk geldiginde
arkadaslarina “Deniz artik bu sinifta bizimle beraber olacak™ diyerek tanistirmistir.
Deniz, hikaye etkinliginde, tasitlarla ilgili bir hikaye okunurken tasitlarin
hayatimizdaki Oneminden bahseden sohbet sirasinda, “kirmizi balik” sarkisini
sOyleyip oldugu yerde oynamaya baglayinca, Gorkem isimli bir diger ¢ocuk Deniz’e
“deli” demistir. Ilkay 6gretmen Gorkem’in Deniz’le, simfa geldigi ilk giinden
itibaren ¢ok az etkilesimde bulundugunu, onunla ayni oyun grubunda yer almak

istemedigini gézlemlemistir.

1. Ogretmen bu durumda ne yapmalidir?

2. Peki eger Deniz’in kaynastirma 6grencisi olmayip normal gelisim
gdsteren bir cocuk olmasi durumunda sizce ilkay 6gretmen nasil davranmalidir?

3.  llkay 6gretmen neden boyle yapmalidir?

4.  Tllkay 6gretmen belirttiginiz davrams1 gosterdiginde neler olabilir (hem

her iki cocuk hem de sinif atmosferi agisindan)?

Olay Durum-2

Tuna, 6 yasinda, Ankara’daki bagimsiz bir anaokuluna 3 yildir devam
etmekte olan bir ¢ocuktur. Meri¢ 6gretmen bu yil Tuna’nin bulundugu alt1 yas
grubunun Ogretmeni olarak c¢aligmaktadir. Tuna’nin smifinda 25 ¢ocuk vardir.
Meri¢ O0gretmen yaptigi gozlemler sonucunda Tuna’nin en ¢ok sevdigi etkinligin
sanat calismalari oldugunu farketmistir. Buna ek olarak, Tuna’nin yaptig1 sanat
calismalarinda kendisine sunulanlardan farkli materyaller kullanmak istedigini
gozlemlemistir.

Anneler giiniiniin oldugu hafta cocuklarla birlikte sanat etkinliginde
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annelerine kart yapma c¢alismasi planlamigtir. Bu ¢alisma i¢in masalara fon
kartonlarindan kart seklinde kesmis oldugu renkli kartonlari, yapistirici, renkli
pullar, sim, kegeli kalemler ve pastel boyalar yerlestirmistir. Masalarda oturan
cocuklara ne yapacaklarini anlattiktan sonra Tuna, Meri¢ 6gretmeni yanina ¢agirmis
kendisinin annesine kart yerine kolye yapmak istedigini, ¢linkii annesinin en ¢ok

kolyeden hoslandigini, o nedenle de boncuga ihtiyact oldugunu sdylemistir.

1.  Merig¢ 6gretmen bu durumda ne yapmalidir?
2.  Meri¢ 0gretmen neden boyle yapmalidir?
3. Meri¢ 6gretmen belirttiginiz davranist gosterdiginde neler olabilir

(hem davranigi gosteren gocuk hem de sinif atmosferi agisindan)?

Olay Durum-3

Ufuk 6gretmen, Ankara’daki bir ilkdgretimin anasinifinda 6gretmen olarak
calismaktadir. Smifi ilkégretim okulunun giris katinda merdivenlerden uzak bir
yerde ve camekanli bir kapiyla koridordan ayrilmistir. Anasmifi 6grencileri igin
ayrilmis olan tuvalet, anasinifina ayrilan bélmenin digindadir.

Tanju ve Umit, Ufuk dgretmenin sinifindaki 25 ¢ocuktan ikisidir. Okulun
acildig1 ilk haftadan itibaren Ufuk 6gretmen smifta ¢ocuklarla, tuvalete girdikten
sonra yapmalar1 gerekenler hakkinda konusmaktadir. Tkinci ddnemin basinda bir giin,
Tanju serbest zaman etkinliginde Ufuk 6gretmenden izin isteyip tuvalete gitti. Tanju
tuvaletten dondiikten bir miiddet sonra Umit de dgretmeninden tuvalete gitmek igin
izin istedi. Tuvalete giden Umit, kisa siire sonra geri geldi ve dgretmenine tuvaletin
cok kotii koktugunu ve pis oldugunu, bu nedenle de tuvalete giremedigini sdyledi.
Ufuk 6gretmen Umitle beraber tuvalete gitti ve tuvalete giren son kisinin sifonu
¢cekmemis oldugunu farketti. Sifonu c¢ekti ve sinifa doniince cocuklara, tuvaletteki
sifonun ¢ekilmemis oldugu i¢in tuvaletin ¢ok kotii koktugunu ve pis oldugunu
soyledi ve kimin sifonu c¢ekmeyi unutmus oldugunu merak ettigini ekledi.
Ogretmenin sdylediklerinden sonra smiftaki ¢ocuklar birbirlerini suclamaya
basladiginda, Ufuk &gretmen tuvalete Umit’ten 6nce Tanju’nun girmis oldugunu

hatirladi. Ancak Tanju’dan hi¢ ses soluk c¢ikmiyor sadece birbirlerini suglayan
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arkadaslarina bakiyordu.

1.  Sizce bu durumda Ufuk 6gretmen ne yapmalidir?
2.  Ufuk 6gretmen neden boyle yapmalidir?
3. Ufuk 6gretmen belirttiginiz davranisi gosterdiginde neler olabilir (hem

davranisi gosteren cocuk hem de sinif atmosferi agisindan)?

Olay Durum-4

Tiiziin her ikisi de 6gretmen olan anne-babanin tek ¢ocugudur. 6 yasindadir
ve Ankara’daki bir anasmifina iki haftadir devam etmektedir. Ugur G6gretmen
Tiiziin’nilin devam ettigi anasmifinda gorev yapmaktadir. Sinifinda Tiiziin’le birlikte
20 ¢ocuk vardir. Tiiziin okulun a¢ildig: ilk giinden itibaren hem 6gretmeni hem de
arkadaslarma her istedigini aglayarak yaptirmaya c¢alismaktadir. Isteklerinin
yaptlmadigr durumda ise istedigini yapmayan arkadasina vurmaktadir. Ugur
ogretmen Tiizlinle her seferinde yaptig1 davranis hakkinda konusmaktadir.

Okul bagladiktan iki hafta sonra bir Carsamba giinii Tiiziin serbest zaman
etkinliginde tigortliniin i¢inden sirtina uzun, dikdortgen seklinde bir ahsap blok
koydu. Ugur 6gretmen Tiiziin’e tisOrtiiniin i¢ine koydugu tahta blogu ¢ikarmasi
gerektigini sOyledi. Tilzilin Ogretmenine “hayir” dedi. Ugur Ogretmen Tiiziin’e
istegini tekrarladi ancak Tiiziin yine “hayir” dedi. Ugur 6gretmen Tiiziin’e dogru
ilerlemeye basladi. Bu sirada Tiiziin sirtinda tigortiiniin i¢inde olan uzun tahta blogu
cikartt1 ve arkasina saklamaya calisti. Ugur 6gretmen Tiiziin’den tahta blogu istedi.
Tiiziin “vermiyorum” dedi. Ogretmen “vermeni istiyorum” dedi ve tahta blogu
Tiizlin’den aldi. Tiziin sinirlenip aglamaya basladi ve bulundugu yerdeki diger bir

tahta blokla Ugur 6gretmenin dizine vurmaya basladi.

1. Ugur 6gretmen bu durumda ne yapmalidir?
2. Ugur 6gretmen neden boyle yapmalidir?
3. Ugur 6gretmen belirttiginiz davranisi gosterdiginde neler olabilir (hem

davranig1 gosteren ¢ocuk hem de sinif atmosferi agisindan)?
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Olay Durum-5

Erdem 6 yasinda bir ¢ocuktur. Ailesinin isi nedeniyle 6gretim yilinin ikinci
donemi baginda Malatya’dan Ankara’ya tasinmislardir. Ailesi Erdem’i anasinifi
egitimine devam etmesi icin 6zel bir anaokuluna yazdirmislardir. Erdem, Hidayet
Ogretmenin alt1 kisilik sinifina kaydedilmistir. Okula bagladig: ilk giin Hidayet
O0gretmenin planinda ¢ocuklarla cd izleme saati vardi. Cd izlemek i¢in hep birlikte cd
salonuna ciktilar, sandalyelere oturdular. Ogretmen “Arabalar” cdsini izlemeleri igin
act1. Heniiz 10 dakika ge¢misti ki Erdem yanindaki arkadasinin sagini ¢ekti. Arkadasi
“dgretmenim bu benim sagimi ¢ekiyor” diye bagirdi. Ogretmen “herkes giizelce cdyi
izliyor, degil mi” diye sordu. Cocuklar “evet” dediler. Yaklasik 7-8 dakika sonra
Erdem bu sefer diger yanindaki arkadasinin ayagina vurdu. Diger ¢ocuk “ama benim

canim ¢ok acidi”dedi ve 6gretmenine bakti.

1. Sizce Hidayet 6gretmen bu durumda ne yapmalidir?
2.  Hidayet 6gretmen neden bdyle yapmalidir?
3.  Hidayet 6gretmen belirttiginiz davranisi gosterdiginde neler olabilir

(hem davranig1 gosteren ¢gocuk hem de sinif atmosferi agisindan)?

Olay Durum-6

llgaz O0gretmen Ankara’ya bagli bir ilgede bulunan ilkdgretim okulunun
anasiifinda gérev yapmaktadir. Bulundugu ilkogretim okulunda bir tane anasinifi
vardir. Bu anasinifina 25 6grenci devam etmektedir. Ilgaz 6gretmen g¢ocuklar
etkinliklerde siirekli gozlemlemekte, gozlemleriyle ilgili notlar tutmaktadir. Okul
miudiirti, 23 Nisan’da protokol iiyeleri ve ailelere sunmak tizere hazirlanacak olan
programin igeriginin belirlenmesi i¢in okulda gorev yapan biitiin 6gretmenlerle bir
toplant1 yapar. Yaklasik bir ay 6nce yapilan toplantida Ilgaz 6gretmenden sinifindaki
cocuklardan birini 23 nisanda siir okumasi i¢in segmesi ve siir okuyacak ¢ocugun
ismini ve okuyacag siiri belirleyerek en ge¢ 3 hafta icinde idareye teslim etmesi
istenir. Ilgaz 6gretmen bu toplantidan sonra siifa gelir ve smiftaki ¢ocuklara 23
Nisan’in oneminden ve bu 6zel giinde diizenlenen programdan kisaca bahseder ve

siiftan bir kiginin bu programda siir okuyacagini sdyler. Bu programda kimlerin siir
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okumak istedigini sorar. 25 kisik siniftan 7 ¢ocuk el kaldirir. Ogretmen sadece bir
cocugun siir okuyabilecegini belirtir ve el kaldiran c¢ocuklarn isimlerini kiigiik
kagitlara yazarak bu kagitlardan birini seger. Kagitta ismi yazili olan Ayhan miizik,
tekerleme, dramatizasyionlarda Ggretmenin gozlemlerinde belirttigine gore kolay
ezberleyebilen, dil gelisimi yasina uygun olan bir ¢ocuktur. Ilgaz Ogretmen
Ayhan’in ezberlemesi i¢cin Hakki Ercan’in iki kitalik 23 Nisan siirini belirledi ve
miidiire bildirdi. Program 10 giin 6ncesinde protokol iiyeleri ve ailelere bildirildi.
llgaz 6gretmen sinifta her giin bu siiri gocuklarla birlikte tekrar etti. 3 giin igerisinde
Ayhan siirin birinci kitasini ezberledi. Ilgaz 6gretmen Ayhan’in kisa siirede ilk kitayi
ezberlemis oldugu icin mutlu oldu. Siirin ikinci kitasin1 da haftanin geri kalan
giinlerinde ezberleyebilecegini tahmin etti. Ancak Ayhan’la yaptiklar1 caligmalarda
llgaz Ogretmen Ayhan’in ikinci kitasin1 programa iki giin kaldigi halde hala
ezberlememis oldugunu goriince niye ezberlemedigini sordu. Ayhan “sikildim, ben

okumak istemiyorum” dedi.

1.  Ilgaz 6gretmen bu durumda ne yapmalidir?
2.  llgaz d6gretmen neden boyle yapmalidir?
3. Ilgaz 6gretmen belirttiginiz davranisi gosterdiginde neler olabilir (hem

davranis1 gosteren cocuk hem de sinif atmosferi agisindan)?

Olay Durum-7

Umit ve Ugur Ankara’daki bir dzel anaokulunun 6 yas grubuna devam
etmekte olan iki g¢ocuktur. Ugur aymi anaokuluna 28 ayliktan itibaren devam
etmektedir. Umit ise ilk kez bu yil anaokuluna gitmektedir. Ismet 6gretmen ayni
anaokulunda gorev yapmaktadir ve bu yil 6 yas grubu cocuklarla ¢alismaktadir.
Ismet &gretmenin sinifinda Umit ve Ugur’la beraber 13 cocuk vardir. Birinci
donemin sonlarina yaklasildigi donemde, Ismet 6gretmen, okulun psikologu ve
egitim uzmaninin yonlendirmeleriyle bulundugu smifta ilkdgretime hazirlik
caligmalar1 yapmaktadir. Bu tiir caligmalar1 planlayip uygulamaya bagladiktan 10 giin
sonra Ismet dgretmen Umit ve Ugur arasinda gecen bir durum gozlemledi. O giin,

Umit ve Ugur legolarla serbest oyun zamaninda doktorculuk oynuyorlardi. Serbest
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oyun zamaninin bitmesine yakin dgretmen biitiin ¢ocuklar1 zamanin doldugu, yavas
yavas toparlanmalar1 gerektigi konusunda uyardi. Umit ve Ugur “ama biz oynuyoruz,
oyunumuz bitmedi” dediler. Ismet &gretmen onlara biraz daha zamanlarinin
oldugunu ancak “siiremiz doldu” dediginde birlikte oynadiklar1 oyuncaklar: yerlerine
koymalar1 gerektigini sdyledi. Her iki ¢ocuk da “tamam” dediler ve oynamaya
devam ettiler. Ismet dgretmen “eveeet, siiremiz doldu, haydi bakalim herkes oynadig1
oyuncaklar1 yerine koysun.” dedi. Umit ve Ugur disindaki ¢ocuklar oyuncaklar
toplamaya basladilar. Bu iki ¢ocuk ise 0gretmenin sOylediklerini duymamis gibi
oyunlarina devam ediyorlardi. Ismet 6gretmen iki ¢ocugun yanina gitti ve oynama
stiresinin doldugunu, artik oynadiklar1 oyuncaklar1 yerlerine koymalar1 gerektigini
sdyledi. Umit, kitap kosesine gitti ve bir kitapla ilgilenmeye basladi. Ugur ise
oyuncaklari toplayip yerine kaldirdi.

Ismet 6gretmen sizce bu durumda ne yapmalidir?
Ismet dgretmen neden bdyle yapmalidir?
Ismet dgretmen belirttiginiz davranisi gosterdiginde neler olabilir (hem

davranisi gosteren ¢cocuklar hem de sinif atmosferi agisindan)?

Olay Durum-8

Barig 6gretmen, bu yil Ankara’nin bir ilgesinde bulunan bir anasinifinda
calismaya baslamistir. Okul agildiktan bir hafta sonra, ¢ocuklarin okula ilk alisma
donemlerinde smifindaki 20 c¢ocukla biraraya geldiler ve kendi siniflarma ait
kurallar1 kararlastirdilar. Bu kurallardan ilki her haftanin Sali giinii olarak
belirledikleri oyuncak giiniidiir. Sali gilinleri, her ¢ocuk, arkadaglarina zarar
vermeyecek nitelikte olan, sadece bir adet oyuncak simifa getirecek ve diger
arkadaslariyla birlikte oynayacaklardir. Ikinci kararlastirilan kural s6z hakki istemek
icin parmak kaldirmak ve {igiincii kural konugmakta olan hi¢ kimsenin séziinii
kesmemek, o soOziinli bitirince s6z almak i¢in izin istemektir. Kurallar1 birlikte
olusturduktan bir hafta sonraki Sali giinii, her cocuk smifa farkli oyuncaklariyla
geldiler. Baris 6gretmen bu oyuncaklarla ancak kahvaltidan sonraki paylasim

saatinde oynayabileceklerini sOyledi. Kahvaltidan sonra ¢ocuklarla biraraya gelen
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Barig 6gretmen her ¢ocuktan oyuncagini anlatmasini istedi. Cocuklar oyuncaklarini
anlattiktan sonra ise 10 dakika oynayabileceklerini sdyledi. 10 dakika siiresince
cocuklar birlikte oynadilar. Barig 06gretmen c¢ocuklari, oyuncak paylasim
etkinliginden sonra Fen ve Doga etkinligi kapsaminda sonbaharda ¢evremizde olugan
degisiklikleri gbzlemlemek igin bahgeye ¢ikarmayi planlamisti. Bu plan kapsaminda
cocuklara eger isterlerse bahgeye c¢ikabileceklerini ancak bunun i¢in oyuncaklarini
toplamalar1 gerektigini soyledi. Cocuklardan birisi parmak kaldirip soz alarak “ama
O0gretmenim ben arkadaglarimin oyuncaklariyla oynamayr bitirmedim ki.. ben

disar1...” dedigi anda Suat “disar1 ¢ikalim, haydiiii” diye bagirarak kapiya yoneldi.

1.  Baris 6gretmen Suat’in bu davranisi karsisinda ne yapmalidir?
2.  Baris 6gretmen neden bdyle yapmalidir?
3. Barig 0gretmen belirttiginiz davranmisi gosterdiginde neler olabilir

(hem davranis1 gosteren ¢ocuk hem de sinif atmosferi acisindan)?

Olay Durum-9

Ender 6gretmen Ankara’daki bagimsiz bir anaokulunun 6 yas grubunda
gorev yapmaktadir. Sinifinda toplam 18 ¢ocuk bulunmakla birlikte yardime:
O0gretmen yoktur. Ender 6gretmen, ders yilinin ilk déneminin ilk giinlerinden itibaren
cocuklart ellerini yikamak i¢in her durumda tek tek lavaboya gonderiyordu. Bir
cocuk gidip gelmeden diger ¢ocugun gitmesine izin vermiyordu. Birinci donemin
sonlarina dogru, artik ¢ocuklarin ilkogretime hazirlanmalar1 gerektigini, bu nedenle
sirada beklemeyi 6grenmelerinin 6nemli bir adim olacagini diisiinmeye basladi. Bu
davranig1 0grenebilmeleri icin 6zellikle kahvalti 6ncesinde ya da sanat caligmalar
sonrasinda ¢ocuklari biitiin grup olarak lavaboya aliyor, ellerini yikamak i¢in okulda
bulunan lavabodaki iic muslugun oniinde sira yapiyordu. Cocuklarin siralarini
lavaboya gitmeden Once sinifta tekerlemeyle sayarak belirliyordu. Eger o giin biitiin
cocuklar gelmigse her muslugun 6niinde 6sar kisilik gruplar olusuyordu. Ellerini
yikayan ilk ¢ocuga ise arkadaslarina kagit pecete verme sorumlulugu veriyordu. Bu

sorumlulugu verdigi ¢ocuga ise gorevini tamamladiginda “aferin, verdigim gorevi
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basartyla tamamladin” diyordu. Ender 6gretmen, bu uygulamay1 baslattiktan 2 giin
sonra, Deniz, ortadaki muslugun basinda bulunan arkadasini iterek 6ne gegti. Siranin
basindaki ¢ocuk Deniz’e davranigsal bir tepkide bulunmadan oldugu yerde aglamaya

basladi. Bu esnada Deniz ¢oktan ellerini yikamisti bile.

Gergeklesen durumu gozleyen Ender 6gretmen sizce ne yapmalidir?
Ender 6gretmen neden boyle yapmalidir?
Ender O0gretmen belirttiginiz davranis1 gosterdiginde neler olabilir (hem

davranis1 gosteren cocuk hem de sinif atmosferi agisindan)?

Olay Durum-10

Nimet 6gretmen Ankara’daki 6zel bir anaokulunda gbrev yapmaktadir. Bu
egitim Ogretim yilinda 6 yas grubu c¢ocuklarla c¢alismaktadir. Sinifinda 9 6grenci
bulunmaktadir. Sinifta ¢ocuklarin bakimimi saglamada ve etkinlikleri uygulamada
kendisine yardimci olan bir de sinif ablasi vardir. Nimet 6gretmen ¢ocuklarla sinifta
bir proje gerceklestirmeye karar verdi. Projede ise “trafik” konusunu isleyecekti.
Projenin biitiin asamalarin1 ¢ocuklarla birlikte gerceklestirdikten sonra sira sunum
asamasina geldi. Sunum asamasi i¢in Nimet Ogretmen Doga, Eylem, Illgaz ve
Sunay’m birlikte farkli tiirlerdeki legolar1 kullanarak trafik icerisindeki bir araba
modeli istedikleri sekilde diayn etmelerini istedi. Grup blok kodsesinde bir araya geldi
ve nasil bir araba tasarlayacaklar1 konusunda konusmaya basladilar. Nimet 6gretmen
ve sinif ablasi da zaman zaman bu grubun yanina giderek onlarin tasarim ile ilgili
yaptiklart konusmalar1 ve caligmalar1 goézlemlediler. Yaptigi gozlemlerde Nimet
ogretmen’in dikkatini Ilgaz’in davranislar1 ¢ekti. Ilgaz arkadaslarinin araba dizayni
ile 1ilgili yaptiklar1 konusmalara katilmayip herhangi bir sekilde diislincesini
belirtmedi. Gruptaki diger ¢ocuklar tasarladiklar1 arabayi nasil yapacaklart hakkinda
karara varip bu materyalin neresini kimin yapacagini belirlediler. Ilgaz arabanin
yapimi konusunda da herhangi bir rol tistlenmek istemedigi halde arkadaslari ona bir
arabada bulunmasi gereken gostergeleri kiiciik legolar1 kullanarak yapma goérevini
verdiler. Sira grup olarak birlikte planladiklar1 ve yaptiklar1 araba modelini Nimet

Ogretmene sunmaya geldiginde Ilgaz’in yapmasi gereken gostergelerin eksik
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oldugunu farkeden bir g¢ocuk Ogretmene Ilgaz’in bu kismi yapacagmi ancak

yapmamis oldugunu sdyledi.

1.
2.
3.

Sizce Nimet 6gretmen bu durumda ne yapmalidir?
Nimet 6gretmen neden bdyle yapmalidir?

Nimet O0gretmen belirttiginiz davranmis1 gosterdiginde neler olabilir

(hem davranis1 gosteren ¢ocuk hem de sinif atmosferi agisindan)?
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10.

11.

IKINCI BOLUM: SORULAR
Siradan bir giiniiniizde smifinizda neler olur, siz neler yaparsiniz, ¢ocuklar
neler yapar?
Herhangi bir giinde c¢ocuklarimizin sinifta  birbirleriyle iletisimleri,
etkilesimleri nasildir?
Peki, yine herhangi bir giinde ¢ocuklarinizin sizinle iletisimleri, etkilesimleri
nasildir?
Smifta  gecen  bir  gilniinlizii  disiindiigiiniizde,  ¢ocuklarmizin
gerceklestirecegini  tahmin etti§iniz herhangi bir istenmeyen davranisi
onlemek i¢in ne yaparsiniz?
Diyelim ki c¢ocuklarinizdan biri, birkact ya da hepsi simifta sizin
beklemediginiz ve onaylamayacagmiz bir davranis gosterdi/ler. Ik olarak
nasil bir tepki verirsiniz?
Ya bu uygun olmayan davranisi devam ettirirlerse tepkiniz nasil olur, neler
yaparsiniz?
Gorlismemizin basinda da belirttigim gibi bu arastirmada benim ulasmak
istedigim bilgi, ¢ocuklarimizin hayatinda ¢ok biiyiikk bir 6neme sahip olan
dgretmenlerimizin icsel disiplinle ilgili diisiinceleridir. Oncelikle eger icsel
disiplin nedir diye sorarsaniz bana gore igsel disiplin kendi kendini kontrol
etmektir. Peki sizce bu tanim igsel disiplinin ne oldugunu net olarak agikliyor
mu? Yani belki benim eksik kaldigim ya da eklememem gerektigi halde
eklememis oldugum bir nokta vardir. Sizce i¢sel disiplinin bu tanimina neler
eklenmelidir?
Cocuklarda igsel disiplin gelisimi sizce 6nemli midir? Nigin?
Sizce igsel disiplin kazaniminda 6gretmenin nasil bir roli vardir?
Peki, smifinizdaki c¢ocuklarin igsel disiplin agisindan gelistigini nasil
anlarsiniz?

I¢sel disiplin dlgiilebilir mi? Nas1l? Neden?
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APPENDIX B
INTERVIEW PROTOCOL OF THE STUDY

OKUL ONCESi OGRETMENLERININ iCSEL DiSiPLININ TANIMI
VE COCUKLARDA ICSEL DiSiPLIN GELiSiMi KONUSUNDAKI
FIKIRLERININ ARASTIRILMASI

GORUSME FORMU

Arastirma sorusu: Okul oncesi 0gretmenleri, igsel disiplin ve ¢ocuklarda

i¢sel disiplin gelisimi hakkinda ne gibi anlayislara sahiptirler?

Tarih: ... .../ ........
Saat (Baslangi¢/Bitis): ........... foveeeeenne.
Giris:

Merhaba. Ben Asiye PARLAK RAKAP. Oncelikle benimle goriismeyi
kabul ettiginiz i¢in ¢ok tesekkiir ederim. Ben Orta Dogu Teknik Universitesi Egitim
Fakiiltesi Ilkdgretim Boliimiinde doktora dgrencisiyim. Okul éncesi 6gretmenlerinin
igsel disiplin ve ¢ocuklarda i¢sel disiplin gelisimi hakkindaki fikirleri konusunda bir
aragtirma yapmaktayim. Bu konudaki diisiinceleri belirlemede sizin goriislerinizin de
o6nemli oldugunu diistinliyorum. Katkilariniz i¢in simdiden tesekkiir ediyorum.

Goriismemize gegmeden Once, gorlismemizin gizli oldugunu ve goriismede
konusulanlar1 yalnizca benim ve arastirmamda bana yardimci olacak arastirmaci
arkadaglarimin bilecegini belirtmek isterim. Bunun yaninda arastirma raporunda
isminiz kesinlikle yer almayacak, bunun yerine takma isim kullanilacak yada isminiz
sifrelenecektir.

Goriismemize baslamadan Once sormak istediginiz soru yada belirtmek
istediginiz herhangi bir diisiinceniz var m1?

Konugmalarimizin kaydedilmesi ¢alismamda bana olduk¢a yardimci
olacaktir. Kaydetmemin sizin aginizdan bir sakincast var mi1? Goriisme sonunda
istemediginiz baz1 bilgileri silebiliriz.
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Goriismemiz ~ esnasinda  cevap  vermek  istemediginiz = soruyu
cevaplamayabilirsiniz. Devam etmek istemediginizde goriismeyi birakabiliriz.

Goriismeye devam etmek istiyor musunuz?

Goriismemizin en az bir buguk saat siirecegini tahmin ediyorum.
Goriismemiz iki bolimden olusuyor. Size ilk bélimde bazi olay durumlar
okuyacagim ve sonrasinda da size bu olay durumlar1 hakkinda sorular soracagim.
Olay durumlar size herhangi bir anasinifinda giinliik rutinde gerceklesebilecek 6rnek
olaylar1 yansitacak niteliktedir. ikinci boliimde ise sizin bilginizi 6l¢meyen ancak
aragtirma  konumla  baglantili  olarak, disiincelerinizi  dilediginiz  gibi
aciklayabilmenize imkan saglayan sorular soracagim. Soracagim sorularin dogru bir
cevab1 yoktur. Dogru cevap yalmzca sizin vereceginiz cevaptir. Izin verirseniz

goriismemize birinci olay durumu okuyarak baslamak istiyorum.

DEMOGRAFIK BILGILER:
Cinsiyet:

Yas:

Ogretmen olarak deneyim siiresi:
Medeni hali:

En son bitirilen okul:
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Olay Durum
A Ogretmen yedi yildir okuldncesi Ogretmeni olarak Ankara’daki bir

anaokulunda gorev yapmaktadir. Farkli yas gruplarinda 6gretmenlik yapmis olmakla
birlikte bu y1l calistig1 kresin 6 yas grubunda bulunan 15 ¢ocukla ¢alismaktadir. A
O0gretmenin sinifinda zihinsel engelli bir ¢ocuk kaynastirma 6grencisi olarak 3 aydir
bulunmaktadir. A 6gretmen ismi D olan bu ¢ocugu sinifa ilk geldiginde arkadaslarina
“D artitk bu smifta bizimle beraber olacak” diyerek tanmistirmistir. D, hikaye
etkinliginde, tasitlarla ilgili bir hikaye okunurken tasitlarin hayatimizdaki 6neminden
bahseden sohbet sirasinda, “kirmizi balik” sarkisini séyleyip oldugu yerde oynamaya
baslaymnca, G isimli bir diger ¢ocuk D’e “deli” demistir. A 6gretmen G’nin D’le,
siifa geldigi ilk giinden itibaren ¢ok az etkilesimde bulundugunu, onunla ayni oyun
grubunda yer almak istemedigini gozlemlemistir.

1. Ogretmen bu durumda ne yapmalidir?

2. Peki eger D’nin kaynastirma oOgrencisi olmayip normal gelisim

gosteren bir ¢ocuk olmasi durumunda sizce A 6gretmen nasil davranmalidir?
3. A dgretmen neden boyle yapmalidir?

4. A Ogretmen belirttiginiz davranis1 gosterdiginde neler olabilir (hem

her iki cocuk hem de sinif atmosferi agisindan)?
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Olay Durum

T, 6 yasinda, Ankara’daki bagimsiz bir anaokuluna 3 yildir devam etmekte
olan bir ¢ocuktur. M 6gretmen bu y1l T’nin bulundugu alt1 yas grubunun 6gretmeni
olarak ¢alismaktadir. T nin sinifinda 25 ¢ocuk vardir. M 6gretmen yaptig1 gézlemler
sonucunda T’nin en ¢ok sevdigi etkinligin sanat ¢alismalart oldugunu farketmistir.
Buna ek olarak, T’nin yaptig1 sanat ¢alismalarinda kendisine sunulanlardan farkl
materyaller kullanmak istedigini gozlemlemistir.

Anneler giinliniin oldugu hafta c¢ocuklarla birlikte sanat etkinliginde
annelerine kart yapma c¢alismasi planlamistir. Bu calisma icin masalara fon
kartonlarindan kart seklinde kesmis oldugu renkli kartonlari, yapistirici, renkli pullar,
sim, kegeli kalemler ve pastel boyalar yerlestirmistir. Masalarda oturan ¢ocuklara ne
yapacaklarini anlattiktan sonra T, M 0gretmeni yanina ¢agirmis kendisinin annesine
kart yerine kolye yapmak istedigini, ¢linkii annesinin en ¢ok kolyeden hoslandigini, o
nedenle de boncuga ihtiyaci oldugunu sdylemistir.

1. M dgretmen bu durumda ne yapmalidir?
2. M dgretmen neden boyle yapmalidir?

3. M ogretmen belirttiginiz davranisi gosterdiginde neler olabilir (hem

davranis1 gosteren cocuk hem de sinif atmosferi agisindan)?
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Olay Durum

B 6gretmen, Ankara’daki bir ilkdgretimin anasmifinda 68retmen olarak
caligmaktadir. Sinifi ilkégretim okulunun giris katinda merdivenlerden uzak bir
yerde ve camekanlt bir kapiyla koridordan ayrilmistir. Anasinifi 6grencileri igin
ayrilmis olan tuvalet, anasinifina ayrilan b6lmenin disindadir.

T ve U, B 6gretmenin siifindaki 25 ¢ocuktan ikisidir. Okulun agildig1 ilk
haftadan itibaren B 6gretmen sinifta ¢ocuklarla, tuvalete girdikten sonra yapmalari
gerekenler hakkinda konusmaktadir. ikinci dénemin basinda bir giin, T serbest
zaman etkinliginde B 6gretmenden izin isteyip tuvalete gitti. T tuvaletten dondiikten
bir miiddet sonra U de 6gretmeninden tuvalete gitmek igin izin istedi. Tuvalete giden
U, kisa siire sonra geri geldi ve dgretmenine tuvaletin ¢ok kétii koktugunu ve pis
oldugunu, bu nedenle de tuvalete giremedigini sdyledi. B 6gretmen U’le beraber
tuvalete gitti ve tuvalete giren son kisinin sifonu ¢gekmemis oldugunu farketti. Sifonu
cekti ve smifa doniince c¢ocuklara, tuvaletteki sifonun cekilmemis oldugu igin
tuvaletin ¢ok kotlii koktugunu ve pis oldugunu sdyledi ve kimin sifonu c¢ekmeyi
unutmus oldugunu merak ettigini ekledi. Ogretmenin sdylediklerinden sonra siniftaki
cocuklar birbirlerini su¢lamaya basladiginda, B 6gretmen tuvalete U’den énce T’nin
girmis oldugunu hatirladi. Ancak T’den hi¢ ses soluk ¢ikmiyor sadece birbirlerini
su¢layan arkadaslarina bakiyordu.

1.  Sizce bu durumda B 6gretmen ne yapmalidir?
2. B Ogretmen neden bdyle yapmalidir?

3. B ogretmen belirttiginiz davranisi gosterdiginde neler olabilir (hem

davranis1 gosteren cocuk hem de sinif atmosferi agisindan)?
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Olay Durum

Z her ikisi de 6gretmen olan anne-babanin tek ¢ocugudur. 6 yasindadir ve
Ankara’daki bir anasinifina iki haftadir devam etmektedir. C 6gretmen Z’nin devam
ettigi anasmifinda gorev yapmaktadir. Sinifinda Z’le birlikte 20 ¢ocuk vardir. Z
okulun acildigr ilk giinden itibaren hem oOgretmeni hem de arkadaglarina her
istedigini aglayarak yaptirmaya ¢alismaktadir. Isteklerinin yapilmadigi durumda ise
istedigini yapmayan arkadasina vurmaktadir. C 6gretmen Zyle her seferinde yaptigi
davranis hakkinda konugmaktadir.

Okul basladiktan iki hafta sonra bir Carsamba giinii Z serbest zaman
etkinliginde tigortliiniin ig¢inden sirtina uzun, dikdortgen seklinde bir ahsap blok
koydu. C 6gretmen Z’ye tigortiiniin i¢ine koydugu tahta blogu ¢ikarmasi gerektigini
sOyledi. Z dgretmenine “hayir” dedi. C O6gretmen Z’ye istegini tekrarladi ancak Z
yine “hayir” dedi. C 6gretmen Z’ye dogru ilerlemeye basladi. Bu sirada Z sirtinda
tigortiiniin i¢inde olan uzun tahta blogu c¢ikarttt ve arkasina saklamaya calisti. C
ogretmen Z’den tahta blogu istedi. Z “vermiyorum” dedi. Ogretmen “vermeni
istiyorum” dedi ve tahta blogu Z’den aldi. Z sinirlenip aglamaya basladi ve
bulundugu yerdeki diger bir tahta blokla C 6gretmenin dizine vurmaya basladi.

1.  C 6gretmen bu durumda ne yapmalidir?
2.  C ogretmen neden boyle yapmalidir?

3. C Ogretmen belirttiginiz davranis1 gosterdiginde neler olabilir (hem

davranig1 gosteren ¢ocuk hem de sinif atmosferi agisindan)?
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Olay Durum

S 6 yasinda bir ¢ocuktur. Ailesinin isi nedeniyle 6gretim yilinin ikinci
donemi basinda Malatya’dan Ankara’ya taginmislardir. Ailesi S’yi anasinifi
egitimine devam etmesi igin 6zel bir anaokuluna yazdirmislardir. S, D 6gretmenin
alt1 kisilik sinifina kaydedilmistir. Okula basladig: ilk giin D 6gretmenin planinda
cocuklarla cd izleme saati vardi. Cd izlemek i¢in hep birlikte cd salonuna ¢iktilar,
sandalyelere oturdular. Ogretmen “Arabalar” cdsini izlemeleri igin agti. Heniiz 10
dakika ge¢misti ki S yanindaki arkadasinin sagini ¢ekti. Arkadasi “6gretmenim bu
benim sacimi ¢ekiyor” diye bagirdi. Ogretmen “herkes giizelce cdyi izliyor, degil
mi” diye sordu. Cocuklar “evet” dediler. Yaklasik 7-8 dakika sonra S bu sefer diger
yanindaki arkadasinin ayagina vurdu. Diger ¢cocuk “ama benim canim ¢ok acidi”dedi
ve 0gretmenine bakti.

1. Sizce D 6gretmen bu durumda ne yapmalidir?
2. D dgretmen neden boyle yapmalidir?

3. D Ogretmen belirttiginiz davranisi gosterdiginde neler olabilir (hem

davranisi gosteren cocuk hem de sinif atmosferi agisindan)?
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Olay Durum

E Ogretmen Ankara’ya bagli bir ilgede bulunan ilkogretim okulunun
anasmifinda gérev yapmaktadir. Bulundugu ilkégretim okulunda bir tane anasinifi
vardir. Bu anasinifina 25 06grenci devam etmektedir. E 6gretmen cocuklari
etkinliklerde siirekli gozlemlemekte, gozlemleriyle ilgili notlar tutmaktadir. Okul
miidiirti, 23 Nisan’da protokol liyeleri ve ailelere sunmak lizere hazirlanacak olan
programin igeriginin belirlenmesi i¢in okulda goérev yapan biitliin 6gretmenlerle bir
toplant1 yapar. Yaklasik bir ay once yapilan toplantida E 6gretmenden sinifindaki
cocuklardan birini 23 nisanda siir okumasi i¢in se¢mesi ve siir okuyacak ¢ocugun
ismini ve okuyacagi siiri belirleyerek en ge¢ 3 hafta i¢inde idareye teslim etmesi
istenir. E Ogretmen bu toplantidan sonra sinifa gelir ve simiftaki ¢ocuklara 23
Nisan’in 6neminden ve bu 6zel giinde diizenlenen programdan kisaca bahseder ve
siiftan bir kiginin bu programda siir okuyacagini sdyler. Bu programda kimlerin siir
okumak istedigini sorar. 25 kisik simftan 7 ¢ocuk el kaldirir. Ogretmen sadece bir
cocugun siir okuyabilecegini belirtir ve el kaldiran c¢ocuklarin isimlerini kiigiik
kagitlara yazarak bu kagitlardan birini seger. Kagitta ismi yazili olan H miizik,
tekerleme, dramatizasyonlarda Ogretmenin gozlemlerinde belirttigine gore kolay
ezberleyebilen, dil gelisimi yasmna uygun olan bir ¢ocuktur. E 6gretmen H’nin
ezberlemesi i¢in Hakki Ercan’in iki kitalik 23 Nisan siirini belirledi ve miidiire
bildirdi. Program 10 giin 6ncesinde protokol iiyeleri ve ailelere bildirildi. E 6gretmen
sinifta her giin bu siiri ¢ocuklarla birlikte tekrar etti. 3 giin icerisinde H siirin birinci
kitasin1 ezberledi. E 6gretmen H’nin kisa siirede ilk kitayr ezberlemis oldugu igin
mutlu oldu. Siirin ikinci kitasim1 da haftanin  geri kalan giinlerinde
ezberleyebilecegini tahmin etti. Ancak H’le yaptiklari caligmalarda E 6gretmen
H’nin ikinci kitasini programa iki giin kaldigi halde hala ezberlememis oldugunu
goriince niye ezberlemedigini sordu. H “sikildim, ben okumak istemiyorum” dedi.

1.  E 6gretmen bu durumda ne yapmalidir?
2. E 6gretmen neden boyle yapmalidir?

3. E Ogretmen belirttiginiz davranis1 gosterdiginde neler olabilir (hem
davranig1 gosteren ¢ocuk hem de sinif atmosferi agisindan)?
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Olay Durum

K ve L Ankara’daki bir 6zel anaokulunun 6 yas grubuna devam etmekte
olan iki ¢ocuktur. L ayn1 anaokuluna 28 ayliktan itibaren devam etmektedir. K ise ilk
kez bu y1l anaokuluna gitmektedir. I 6gretmen ayni anaokulunda gérev yapmaktadir
ve bu yil 6 yas grubu ¢ocuklarla ¢alismaktadir. I dgretmenin siifinda K ve L’le
beraber 13 cocuk vardir. Birinci dénemin sonlarina yaklasildigi dénemde, 1
O0gretmen, okulun psikologu ve egitim uzmanimin yonlendirmeleriyle bulundugu
sinifta ilkogretime hazirlik ¢alismalari yapmaktadir. Bu tiir ¢calismalar1 planlayip
uygulamaya basladiktan 10 giin sonra I 6gretmen K ve L arasinda gegen bir durum
gozlemledi. O giin, K ve L legolarla serbest oyun zamaninda doktorculuk
oynuyorlardi. Serbest oyun zamaniin bitmesine yakin dgretmen biitliin ¢ocuklari
zamanin doldugu, yavas yavas toparlanmalar1 gerektigi konusunda uyardi. K ve L
“ama biz oynuyoruz, oyunumuz bitmedi” dediler. I 6gretmen onlara biraz daha
zamanlarinin oldugunu ancak “siiremiz doldu” dediginde birlikte oynadiklari
oyuncaklar1 yerlerine koymalar1 gerektigini sdyledi. Her iki ¢ocuk da “tamam”
dediler ve oynamaya devam ettiler. I gretmen “eveeet, siiremiz doldu, haydi
bakalim herkes oynadig1 oyuncaklar1 yerine koysun.” dedi. K ve L disindaki ¢ocuklar
oyuncaklart toplamaya bagladilar. Bu iki g¢ocuk ise Ogretmenin sdylediklerini
duymamus gibi oyunlaria devam ediyorlardi. I 6gretmen iki gocugun yanina gitti ve
oynama siiresinin doldugunu, artik oynadiklar1 oyuncaklar1 yerlerine koymalar
gerektigini soyledi. K, kitap kosesine gitti ve bir kitapla ilgilenmeye basladi. L ise
oyuncaklari toplayip yerine kaldird.

1. 1 06gretmen sizce bu durumda ne yapmalidir?
2. 1&gretmen neden boyle yapmalidir?

3. 1 ogretmen belirttiginiz davramsi gosterdiginde neler olabilir (hem

davranisi gosteren cocuklar hem de sinif atmosferi agisindan)?

154



Olay Durum

F 6gretmen, bu yil Ankara’nin bir ilgesinde bulunan bir anasinifinda
caligmaya baslamistir. Okul agildiktan bir hafta sonra, ¢ocuklarin okula ilk alisma
donemlerinde smifindaki 20 cocukla biraraya geldiler ve kendi siniflarina ait
kurallar1 kararlagtirdilar. Bu kurallardan ilki her haftanin Sali giinii olarak
belirledikleri oyuncak giiniidiir. Sali giinleri, her ¢ocuk, arkadaglarina zarar
vermeyecek nitelikte olan, sadece bir adet oyuncak smifa getirecek ve diger
arkadaslariyla birlikte oynayacaklardir. Ikinci kararlastirilan kural sz hakki istemek
icin parmak kaldirmak ve {igiincii kural konugmakta olan hi¢ kimsenin séziinii
kesmemek, o soziinii bitirince s6z almak i¢in izin istemektir. Kurallar1 birlikte
olusturduktan bir hafta sonraki Sali giinii, her ¢ocuk sinifa farkli oyuncaklariyla
geldiler. F 6gretmen bu oyuncaklarla ancak kahvaltidan sonraki paylasim saatinde
oynayabileceklerini soyledi. Kahvaltidan sonra ¢ocuklarla biraraya gelen F §gretmen
her ¢ocuktan oyuncagini anlatmasini istedi. Cocuklar oyuncaklarini anlattiktan sonra
ise 10 dakika oynayabileceklerini soyledi. 10 dakika siiresince ¢ocuklar birlikte
oynadilar. F 6gretmen ¢ocuklari, oyuncak paylagim etkinliginden sonra Fen ve Doga
etkinligi kapsaminda sonbaharda ¢evremizde olusan degisiklikleri gozlemlemek igin
bahgeye c¢ikarmayir planlamisti. Bu plan kapsaminda ¢ocuklara eger isterlerse
bahceye ¢ikabileceklerini ancak bunun i¢in oyuncaklarini toplamalar1 gerektigini
sOyledi. Cocuklardan birisi parmak kaldirip séz alarak “ama Ogretmenim ben
arkadaslarimin oyuncaklariyla oynamay: bitirmedim ki.. ben disar1...” dedigi anda V
“disar1 ¢ikalim, haydiiii” diye bagirarak kapiya yoneldi.

1.  F 6gretmen V’nin bu davranisi karsisinda ne yapmalidir?
2. F 0gretmen neden boyle yapmalidir?

3. F Ogretmen belirttiginiz davranisi gosterdiginde neler olabilir (hem

davranis1 gosteren cocuk hem de sinif atmosferi agisindan)?
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Olay Durum

J 6gretmen Ankara’daki bagimsiz bir anaokulunun 6 yas grubunda gorev
yapmaktadir. Sinifinda toplam 18 cocuk bulunmakla birlikte yardimci 6gretmen
yoktur. J 6gretmen, ders yilinin ilk doneminin ilk giinlerinden itibaren g¢ocuklar
ellerini yikamak i¢in her durumda tek tek lavaboya gonderiyordu. Bir ¢ocuk gidip
gelmeden diger ¢ocugun gitmesine izin vermiyordu. Birinci donemin sonlarina
dogru, artik cocuklarin ilkégretime hazirlanmalar1 gerektigini, bu nedenle sirada
beklemeyi Ogrenmelerinin 6nemli bir adim olacagin1 diisiinmeye basladi. Bu
davranisi 6grenebilmeleri i¢in 6zellikle kahvalti oncesinde ya da sanat calismalari
sonrasinda ¢ocuklart biitiin grup olarak lavaboya aliyor, ellerini yikamak i¢in okulda
bulunan lavabodaki {i¢ muslugun oniinde sira yapiyordu. Cocuklarin siralarini
lavaboya gitmeden Once sinifta tekerlemeyle sayarak belirliyordu. Eger o giin biitiin
cocuklar gelmisse her muslugun Oniinde 6sar kisilik gruplar olusuyordu. Ellerini
yikayan ilk ¢ocuga ise arkadaglarina kagit pecete verme sorumlulugu veriyordu. Bu
sorumlulugu verdigi cocuga ise gorevini tamamladiginda “aferin, verdigim gorevi
basariyla tamamladin” diyordu. J 6gretmen, bu uygulamay1 baslattiktan 2 giin sonra,
N, ortadaki muslugun basinda bulunan arkadasini iterek 6ne gegti. Siranin basindaki
cocuk N’ye davranigsal bir tepkide bulunmadan oldugu yerde aglamaya basladi. Bu
esnada N ¢oktan ellerini yikamusti bile.

1. Gergeklesen durumu gozleyen J 6gretmen sizce ne yapmalidir?
2. ] 6gretmen neden bdyle yapmalidir?

3. ] ogretmen belirttiginiz davranigi gosterdiginde neler olabilir (hem

davranis1 gosteren cocuk hem de sinif atmosferi agisindan)?
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Olay Durum

P oOgretmen Ankara’daki 6zel bir anaokulunda gorev yapmaktadir. Bu
egitim Ogretim yilinda 6 yas grubu g¢ocuklarla caligmaktadir. Sinifinda 9 6grenci
bulunmaktadir. Smifta ¢ocuklarin bakimini saglamada ve etkinlikleri uygulamada
kendisine yardimct olan bir de smif ablasi vardir. P 6gretmen ¢ocuklarla smifta bir
proje gerceklestirmeye karar verdi. Projede ise “trafik” konusunu isleyecekti.
Projenin biitiin agamalarin1 ¢ocuklarla birlikte gerceklestirdikten sonra sira sunum
asamasina geldi. Sunum asamasi i¢in P 6gretmen D, E, I ve S’in birlikte farkh
tiirlerdeki legolar1 kullanarak trafik icerisindeki bir araba modeli istedikleri sekilde
dizayn etmelerini istedi. Grup blok kosesinde bir araya geldi ve nasil bir araba
tasarlayacaklar1 konusunda konusmaya bagladilar. P 6gretmen ve sinif ablasi da
zaman zaman bu grubun yanina giderek onlarin tasarim ile ilgili yaptiklari
konusmalart ve ¢aligmalar1 gozlemlediler. Yaptig1 gozlemlerde P Ogretmen’in
dikkatini I'nin davraniglar1 ¢ekti. I arkadaslarinin araba dizayni ile ilgili yaptiklar
konusmalara katilmayip herhangi bir sekilde diisiincesini belirtmedi. Gruptaki diger
cocuklar tasarladiklar1 arabayi nasil yapacaklari hakkinda karara varip bu materyalin
neresini kimin yapacagini belirlediler. I arabanin yapimi konusunda da herhangi bir
rol ustlenmek istemedigi halde arkadaslari ona bir arabada bulunmasi gereken
gostergeleri kiiciik legolar1 kullanarak yapma gorevini verdiler. Sira grup olarak
birlikte planladiklar1 ve yaptiklari araba modelini P 6gretmene sunmaya geldiginde
I’nin yapmas1 gereken gostergelerin eksik oldugunu farkeden bir ¢cocuk 6gretmene
I’nin bu kism1 yapacagini ancak yapmamis oldugunu sdyledi.

1. Sizce P 6gretmen bu durumda ne yapmalidir?
2. P 0gretmen neden boyle yapmalidir?

3. P o6gretmen belirttiginiz davranisi gosterdiginde neler olabilir (hem

davranis1 gosteren cocuk hem de sinif atmosferi agisindan)?
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SORULAR

10.

11.

Siradan bir giiniiniizde smifinizda neler olur, siz neler yaparsiniz, ¢ocuklar
neler yapar?

Herhangi bir giinde c¢ocuklarimizin sinifta  Dbirbirleriyle iletisimleri,
etkilesimleri nasildir?

Peki, yine herhangi bir giinde ¢ocuklarinizin sizinle iletisimleri, etkilesimleri
nasildir?

Simifta ~ gegen  bir  giinlinlizii  disiindliglinizde,  ¢ocuklarimizin
gerceklestirecegini  tahmin etti§iniz herhangi bir istenmeyen davranisgi
onlemek i¢in ne yaparsiniz?

Diyelim ki c¢ocuklarmizdan biri, birkaci ya da hepsi smnifta sizin
beklemediginiz ve onaylamayacagmiz bir davranis gosterdi/ler. Ik olarak
nasil bir tepki verirsiniz?

Ya bu uygun olmayan davranisi devam ettirirlerse tepkiniz nasil olur, neler
yaparsiniz?

Goriismemizin basinda da belirttigim gibi bu arasgtirmada benim ulagmak
istedigim bilgi, ¢ocuklarimizin hayatinda ¢ok biiyiikk bir 6neme sahip olan
ogretmenlerimizin igsel disiplinle ilgili diisiinceleridir. Oncelikle eger igsel
disiplin nedir diye sorarsaniz bana gore igsel disiplin kendi kendini kontrol
etmektir. Peki, sizce bu tanim igsel disiplinin ne oldugunu net olarak agikliyor
mu? Yani belki benim eksik kaldigim ya da eklememem gerektigi halde
eklememis oldugum bir nokta vardir. Sizce i¢sel disiplinin bu tanimina neler
eklenmelidir?

Cocuklarda igsel disiplin gelisimi sizce onemli midir? Nigin?

Sizce igsel disiplin kazaniminda 6gretmenin nasil bir roli vardir?

Peki, smifinmizdaki cocuklarin igsel disiplin acisindan gelistigini nasil
anlarsiniz?

I¢sel disiplin dlgiilebilir mi? Nas11? Neden?
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APPENDIX C

THEMES AND CODES OF THE STUDY

Goals of Self-Discipline (GSD)

Developing
positive

Attributing responsible behavior to one’s own
efforts (AR+ or -)

E self-worth Demonstrating social support (DS+ or -)
a) (DPSW) Getting social support from others, esp.
&2 Parents and peers (GS+ or -)
2 Demonstrating consistent respect, acceptance,
8 and care toward all students (DRAC+ or -)
pt Avoiding social comparison —encourage
E children compare their performance- (SC+ or
8 )
3 Making children experience a sense of social
= belonging (SB+ or -)
2 Avoiding public humiliation —handling
> discipline problems privately, not publicly-
Q (PH+ or -)
Respecting for the autonomy of the child
(RA+ or -)
Establishing a positive and caring
environment (EE+ or -)
Developing | Focusing on the feelings of others (FO)
empathy
skills (E)
— Developing | Emphasizing social responsibility (SR) Making
S skills cooperation
S related to (©)
2 responsibilit Being aware
S y (R) of (BAO)
g % Listening to
o other (LO)
5 Giving responsibility (GR)
'*é Emphasizing moral responsibility (MR) Being honest
o (H)
Making children believe that they can modify a situation by
” changing some aspect of the environment (MS)
2 E Making children express their emotions in ways that do not
S o~ harm themselves or others (EENH)
% g_ a3 M_aklng children develop protective strategies when faced
A 8.8 with challenges (PS)
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Goals of Self-Discipline (GSD) (Continued)

Making children Behaving appropriately (BA)

behaviors (CB)

control their Toeing the line (TL) Giving time

(GT)

Waiting for turn (WT)

Making children take responsibility

(MTR)
Making children Anger management (AM) Giving time
control their (GT)
emotions (CE) Getting
Support
) (GSU)
8/ Directing
= attention to
= another
38 activity (DA)
] Working
2 independently
5y (Wi)
g Finishing started
al work (FW)

Strategies to Foster Self-Discipline (SSD)

Being a role model (RM)

Praising and Rewarding —Positive
Reinforcement- (PR)

Arranging curriculum (AC)

Activities (A)

Goals and objectives (G)

Methods-techniques (MT)

Materials (M)

Arranging environment (AE)

Learning environment (LE)

Social environment —in social situations-
(SE)

Preventing misbehavior (PM)

Pulling attention to the activity (PAA)

Making explanation (ME)
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Strategies to Foster Self-Discipline (SSD) (Continued)

Dealing with misbehavior (DM)

Talking-in class - during activity- (TI) -
Individually (1)

-out of class —out of activity -(TO) -
Individually (1)

Ignore (IG)

Controlling child (CC)

Warning (W)

Negative reinforcement (NR)

Contacting with parents (P)

Giving I-message (GI1M)

Being consistent (BC)

Being clear (BCL)

Making children own and solve the problem
(MOS)

Time-out (TOT)

Contacting with Guidance Service (CGS)

Helping children cope with stress and
situations in which they have little
control (HCSS)

Brainstorming with child (BS)

Evaluating with child (EC)

Encouraging child to implement alternative
solutions (AS)

Expressing Feeling (EF)

Giving Time (GIT)
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Development of Self-discipline (DSD)

Importance of

Parents (IP)

Teachers (IT)

Gender (IGR)

Administration (1A)

Society (IS)

Peers (IPR)

Age (I0A)

Culture (I1C)

Time (ITM)

Definition of Self-Discipline (DOSD)

Self-expression (SEE)

Self-control (SEC)

Self-regulation (SER)

Self-organization (SEOR)

Knowing what to do (KW)

Discriminating right from wrong (DRW)

Not being controlled by external forces

(NCEF)

Behaving like somebody exist (BSE)

Assessment of
self-discipline
(ASD)

By observation (O)
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TURKISH SUMMARY

OKUL ONCESi OGRETMENLERININ COCUKLARDA OZ-DiSiPLIiN
GELISIMINE ILiSKIN ALGILARI

1. Giris

Ogrencilerin siniftaki uygun olmayan davramslar1 egitimin basarisim etkiler,
hem 6gretmen hem de 6grencilerde gerilim yaratir, siniftaki birlikteligi zayiflatir ve
cogunlukla Ogretmenin basarisizligina sebep olur (Charles, 2005; Hyman, 1997;
Tauber, 1999; Tenoschok, 1985). Uygun olmayan davranisin ¢esitli tanimlar1 vardir.
Charles (2005)’a gore uygun olmayan davranis, icinde bulunulan ortam ve gevreye
uygun olmayan davranistir. Basar (1996) uygun olmayan davranisi tanimlarken
egitim ortaminm1 ele almig ve smnif igerisinde uygulanmakta olan etkinliklerin
yapilmasini engelleyen davranislar olarak nitelendirmistir. McCown, Driscoll, &
Roop (1996) uygun olmayan davranigin smif i¢i 6grenmeye etkisi lizerinde durarak
Ogrencilerin sinif igerisinde karisikliga neden olan, rahatsizlik veren, ve egitimsel
etkinliklerle yaris icerisinde olan veya bu etkinliklerin uygulanmasini sindiren
davraniglart olarak tanimlamigslardir. Saritag (2000) ise bu tanimlamalar1 kapsayan
0zel bir tanimlama yapmis ve uygun olmayan davranisi, sinif igerisinde diger
ogrencileri rahatsiz eden, siif i¢i etkinlikleri etkileyen, 6gretmenin ya da okulun
beklenti ve kurallarina karst koyan ya da sinifta karmasa yaratan davranislar olarak

ifade etmistir.

Ogrencilerin sinif ortaminda gerceklestirdikleri uygun olmayan davranislarin
pek cok nedeni olabilir. Kimi aragtirmacilar uygun olmayan davraniglarin 6grenciden
(Dreikurs & Loren, 1968), kimi arastirmacilarsa ¢evreden (Tauber, 1999; Essa,
1995) kaynaklandigini belirtmektedirler. Hyman, Flanagan, & Smith (1982) ise her

iki bakis acisin1 bir araya getirerek uygun olmayan davraniglarin nedeninin,
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ailelerden, yetersiz 6gretimden, cezalandirici okul ortamindan, aile ve okullarin
yasadig1 imkan yetersizliklerinden, 6grencinin biyolojik ve duygusal engellerinden,
yetersiz idarecilerden, akran baskisindan, ve ogrencilerin kendi davranislarinin
sorumlulugunu almak istememelerinden kaynaklandigini belirtmislerdir. Bu bakis
acisindan incelendiginde ogrencilerin sergiledikleri olumlu ya da uygun olmayan
davraniglarda aileler, simif ortami, 6gretmenler, idare ve akranlarin etkisi oldugu

kadar 6grencinin birey olarak da etkisinin bulundugu goriilmektedir.

Ogrencilerin sinif igerisindeki uygun olmayan davranslari incelendiginde
Ogretmenlerin bu uygun olmayan davranislart heniiz gériillmeden engellemek igin ya
da bu davranislar gergeklestiginde kullandiklart yontemler onem kazanmaktadir
(Charles, 2000; Essa, 1995). Genel olarak ele alindiginda ise bu yontemler,
Ogretmenlerin  siif yOnetimi  stratejilerinin - olusumu ve bu stratejilerin

kullanimlarinda 6nemli etkiye sahiptirler (Wolfgang, 2001).

Alan yazin incelendiginde, Ogrencilerin gosterdikleri uygun olmayan
davraniglarin iistesinden gelinebilmesi i¢in farklt simif yonetimi modelleri
gelistirildigi goriilmektedir (Bear, 2005; Charles, 2000). Siif yonetimi modelleri
Ogretmene smif icerisinde gergeklesen uygun olmayan davranislart onleme ya da
basa ¢ikmada kullanabilecekleri ¢esitli yontemler sunmaktadirlar. Bu yontemlerin
kiminde 6gretmen azami derecede gii¢ kullanirken kiminde gii¢ 6gretmenin sinif
yonetiminde kullanacag etkili bir yontem olarak ele alinmamaktadir ve 6gretmenin

giic kullanmasindan daha ziyade Ogrencilerde 0z-disiplin gelisiminin 6nemi

vurgulanmaktadir (Wolfgang, 2001).

Dreikurs tarafindan gelistirilmis olan Demokratik Ogretim Modeli, Gordon
tarafindan gelistirilen Etkili Ogretmen Egitimi Modeli ve Barbara Coloroso nun Igsel
Disiplin Modeli, ¢ocuklarda 6z-disiplin gelisimini vurgulayan modellerdir. Bu
modeller incelendiginde gbze c¢arpan Onemli noktalardan biri de 6z-disiplin

gelisiminin smif ortaminda desteklenebilecegidir. Ogretmenin sinif yonetimini
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saglamada, uygun olmayan davranislar1 onlemede ve gerceklesen uygun olmayan
davraniglarda  kullandigi  yontemler  ¢ocuklarda  6z-disiplin  gelisiminin

desteklenmesinde etkilidir (Bear, 2005).

Cesitli sinif yonetimi modellerine ek olarak sinif yonetimi ve karakter egitimi
ile ilgili alan yazin gozden gecirildiginde 6z-disiplinin ¢ocuga ne diisiineceginden
cok nasil diisiinecegini kazandirmaya calistig1 goriilmektedir. Bununla beraber, 6z-
disiplin gelisiminin, 0z-denetim, sorumluluk ve 0z-diizenlemeyle iliskili oldugu
vurgulanmaktadir (Balat, 2005; Bear, 2005; Oktay, 2005; Post, Boyer, & Brett,
2006).

Oz-disiplinin gelisiminde gretmenlere rehberlik edecek bazi basamaklar
belirlenmistir. Oncelikle amaglar belirlenmeli ve bir plan yapilmalidir. Bu plan
dogrultusunda ise belirlenmis, kiiclik adimlarla ilerlenmeli, cocuklar bireysel ¢alisma
yoniinde desteklenmeli ve gerekli durumlar i¢in takip etmeye hazirlanilmalidir
(Wiener & Philips, 1971). Bu baglamda incelendiginde, ¢ocuklarin kii¢iik yaslardan

itibaren 6z-disiplinin gelisimi agisindan desteklenebilecegi goriilmektedir.

Hayatimiz boyunca pek cok smirla karsilasiriz. Bu smirlart tanityarak
¢ozmeye calismamiz ya da bu simirlarin farkinda olup igerisinde kendi yolumuzu
bulmamiz biraz ¢aba ve zaman gerektirir. Kiiglik yastaki ¢ocuklar iginde durum
benzerdir. Oncelikle, sinirlar1 deneyerek kesfetmeye calisirlar. Bu kesif esnasinda
kabul edilebilir olan1 anlayarak kendi sinirlarini belirlemeye ¢alisirlar. Bu asamada
cevrelerindeki insanlarm ilgisini ¢ekmeye calisirlar. Ilgi cekmek igin zaman zaman
onlart kizdirabilir, bu yolla uygun olan davranisi bulmaya calisabilirler. Boylece,
daha onceden farkinda olmadiklart sinirlar1 fark eder, dener, aldiklar1 tepkilerle de
igsellestirirler (Bear, 2005). Bu noktada, yetiskinlerin ¢ocuklarin bu c¢abalarina
yaklagimlari, ¢ocuklarda 6z-disiplin gelisimi agisindan 6nem arz eder. Bunlara ek
olarak, cocuklar sinirlarin1 bulabilmek ic¢in siif ortaminda da pek ¢ok denemeler

yaparlar. Ogretmenlerin ¢ocuklardaki 6z-disiplin gelisimindeki rolii, bu denemelere
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verdikleri tepkilerle iliskilidir. Bu iligki ise 6gretmenlerin sinif yonetiminde, uygun
olmayan davraniglar1 6nleme ve bas etmede kullandiklar1 yontemlerin incelenmesini
onemli kilmaktadir. Asagida yer verilen sekil, cocuklarda 6z-disiplin gelisimi ile
ogretmenlerin simif i¢i uygun olmayan davraniglari Onleme ve bas etmede

kullandiklar stratejiler arasindaki iligkiyi agiklamaktadir.

Etkili sinif yonetimiyle
uygun olmayan
davranigin 6nlenmesi

Oz-disiplin gelisimi

Etkili sinif yonetimiyle
uygun olmayan
davranigin diizeltilmesi

Sekil 1 Oz-disiplin ile etkili simif ydnetimiyle uygun olmayan davranisin dnlenmesi

ve diizeltilmesi arasindaki iki yonlii iliski

Alan yazindan elde edilen bilgiler 1518inda, bu c¢aligmanin asil amaci okul
oncesi Ogretmenlerinin ¢ocuklarda 0z-disiplin gelisiminde kendi rollerini nasil
algiladiklarint arastirmaktir. Asil amaci agiklayan ve bu arastirmaya yon veren,

arastirma konusuyla ilgili alt arastirma sorular1 belirlenmistir. Bu arastirma sorulart:
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Alt Arastirma Sorusu 1:

Okul 6ncesi 6gretmenleri 6z-disiplini nasil tanimlamaktadirlar?
Alt Arastirma Sorusu 2:

Okul 6ncesi 6gretmenlerinin, 6z-disiplinin 6nemiyle ilgili algilar1 nelerdir?
Alt Arastirma Sorusu 3:

Okul oncesi 0gretmenleri siif igerisinde gergeklesebilecek uygun olmayan

davraniglar1 6nlemek i¢in hangi teknikleri kullandiklarini diistinmektedirler?
Alt Arastirma Sorusu 4:

Okul oncesi Ogretmenleri smif icerisinde gergeklesen uygun olmayan

davraniglarla bas etmek i¢in hangi teknikleri kullandiklarini diisiinmektedirler?

2. Yontem
Bilimsel bir aragtirma yiriitmek tipki yolculuk etmek gibidir, arastirmacinin
beklenmeyeni fark etmesine, farkli bakis agilarini anlamasina ve daha 6nceden
aragtirilan arastirma sorularina verilen ve test edilen hipotezler sonucunda ortaya
cikan cevaplara sasirmasina yol agabilir. Bu yolculuk kimi zaman heyecan verici ve
neseli kimi zamansa bilgilendirici ve canlandirict evreler igerir. Bu yolculugun nasil
gececegi ve sekillenecegi, ¢alisma konusuna, calisma sorusuna ve bu c¢alismanin
tasarimmna karar veren arastirmaciya baghdir (Merriam, 1998; Rolfe &
MacNaughton, 2001). Bu c¢alisma, benim i¢in, kimi zaman eglenceli, ancak
cogunlukla bilgilendiriciydi. Benim bu arastirmayla ilgili yolculugum, 2004 yili yaz
doneminde dinleyici olarak katildigim kiigiik ¢ocuklarin disipliniyle ilgili bir dersle
beraber basladi. Derste birbirinden farkli smif yonetimi modelleri incelendi. Bu

modeller icerisinde en ¢ok 6z-disipline vurgu yapan modeller ilgimi ¢ekti ve bdylece
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arastirma konumu, kendimce belirlemis oldum. Yaklasik dort yil igerisinde ise
arastirma konumu aragtirma sorusuna doniistiirdiim. Bu calismada bana yon veren
arastirma sorusu ‘“okuldncesi Ogretmenlerinin ¢ocuklarda 6z-disiplin gelisiminde
kendi rollerini nasil algiladiklari”dir. Arastirma sorusuyla arastiritlmak istenen okul
oncesi 6gretmenlerinin 6z-disiplinin anlami1, 6nemi ve kullandiklar1 yontemlerle ilgili
olarak algilarin1 incelemektir. Bu arastirma sorusuyla ilgili bilgiye ulasabilmek i¢in
ise herhangi bir durum ya da olay1 derinlemesine ve iginde gegen ortamda inceleyen
bir arastirma yontemine ihtiya¢ duyulmaktaydi. Nitel arastirma yontemleri ise
arastirmaya katilan katilimcilarin diisiincelerini igerdigi gibi, aragtirilan durum ya da
olayin ¢ok yonlii ele alinmasini, derinlemesine arastirilmasini gerektirmektedir
(Creswell, 2007). Bundan hareketle, bu arastirmada nitel arastirma ydntemine

bagvurulmustur.

Nitel arastirmalarda, tipki nicel aragtirmalarda oldugu gibi, farkli arastirma
sorular1 farkli yontemlerle arastirilir. Ornegin, eger arastirmaci bir kiiltiirii ya da bir
grubun sosyal yapisini incelemek istiyorsa kiiltlir analizi; herhangi bir durumun
dayandirilabilecegi bir teorinin olmamasinda kuram olusturma ve/veya bir olguyu
aciklamak i¢inse olgubilim kullanilagelen nitel aragtirma yontemleridir (Robson,
2002). Bunlara ek olarak ise bir durumun ya da drnek olayin ayrintili olarak, her
yoniiyle incelenmesinde durum calismasi kullanilmaktadir (Creswell, 2007). Durum
calismasi bagimsiz, tanimlayict ve bulussaldir. Diger bir deyisle ¢aligmanin amaci
belirgin bir bakis agisi {izerinedir. Bunlara ek olarak, durum galismalar1 elde edilen
sonuglara nasil ulagildiginin agik ve net bir sekilde ifade edilmesini gerektirmektedir.
Bu o6zelliklerinin yaninda, durum g¢alismalar1 6zellikle yeni bilgiler sunmada ya da
onceden bilinene farkli bakis agilar1 getirmede etkilidir. Bu nedenle de herhangi bir
olgu ya da olay1 “nasil” ve “neden” gibi sorularla irdeleyen arastirma yontemleri i¢in
uygundur (Merriam, 1998; Yin, 2009). Bu calismada okul 6ncesi 6gretmenlerinin
cocuklarda 6z-disiplin gelisiminde kendi rollerini nasil algiladiklart arastirildigr igin

aciklanan nitel arastirma yontemine gore veriler elde edilmistir.
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Durum ¢aligmalari, biitiinciil ya da i¢ i¢e gecmis analiz birimlerinin tek
durumlu ya da ¢oklu durumlarla arastirilmasini gerektirir (Yildirrm & Simsek, 2011;
Yin, 2009). Bu ¢alismada, tek bir durum igerisinde bulunan her 6gretmenin bakis
acist incelenmistir. Bu nedenle, calismada i¢ ice gecmis tek durum deseni

kullanilmistir.

Durum ¢aligsmalarinda, tipki bir hikdye ya da romanda oldugu gibi baglam,
sartlar ve icerik bulunmaktadir. Baglam, calismada yer alan, de§ismeyen
tanimlamalardir. Bu tanimlamalar, durumlar1 anlamamizi kolaylastiran bu
durumlarin icerisinde gectigi cevrelerdir. Sartlar ise anlik durumlardir. igerik ise
calismamizin plani, katilimeilar ve kullanilan veri toplama araglariyla ilgilidir (Stake,

2010).

Bu durum calismasi ii¢ asamadan olusmaktadir. Ilk iki asama, veri toplama
aracinin gelistirilmesine yoneliktir. Son asama ise asil ¢alismay1 olusturmaktadir. Her
bir agsama, o agamanin baglami, anlik durumlar1 ve katilimcilar, kullanilan veri

toplama yontemi ile aragtirma planini kapsayan icerik ile anlatilacaktir.

2.1. Veri toplama aracinin gelistirilmesi icin gozlem

Veri toplama aracini gelistirmek amaciyla, bir okuloncesi egitim sinifinda
gecen giinliikk akisi gozlemlemek amaciyla Aralik 2008 ile Subat 2009 tarihleri
arasinda, Ankara’daki iki okul Oncesi smifina gidilmistir. Bu okullardan biri
Umitkoy’de, digeri de Ovegler’dedir. Her iki okul da 6zel okuldur. Umitkdy’deki
Anaokulu A’nin egitim koordinatdrii yiiksek lisanstan arkadasimdir. Ovegler’deki

Anaokulu B ile ise bir arkadas vasitasiyla iletisime gectim.

Her iki okul da bagimsiz bir binaya sahiptir ve bahgeleri bulunmaktadir. Her
iki okul da iki kathdir. Bu okullara, gelir diizeyi yiiksek ailelerin ¢ocuklar
gitmektedir.
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Anaokulu A’da, gozlem yaptigim sirada dort sinif bulunmaktaydi. Benim
gozlem yaptigim sinifta ise 6 ¢ocuk bulunmaktaydi. Anaokulu B’de ise ii¢ siif

bulunmaktaydi ve gozlem yaptigim 6 yas grubunda 12 ¢ocuk bulunmaktaydi.

Her iki okulun da yoneticileri iiniversite mezunuydu. Anaokulu A’nin
yoneticisi Psikolojik Danisma ve Rehberlik boliimiinden mezun olmustu. Yoneticiyle
beraber okulda bir de Okul Oncesi Ogretmenligi boliimiinden mezun olan egitim
koordinatdrii de gorev yapmaktaydi. Anaokulu B’nin yoneticisi ise Okul Oncesi
Ogretmenligi boliimiinden mezun oldugu i¢in ayni okulda hem yoneticilik hem de

egitim koordinatorliigii yapmaktaydi.

Hem Anaokulu A hem de Anaokulu B’nin, gozlem yaptigim 6 yas grubu
ogretmenleri Kiz Meslek Lisesi’nin Cocuk Gelisimi boliimiinden mezun olmuslardi.
Anaokulu A’da o sirada Okul Oncesi Ogretmenligi béliimiinden bir uygulama
Ogrencisi haftada bir kere bulunmaktaydi. Anaokulu B’de ise 6gretmene destek olan
ancak okul oncesi 6gretmenligi ya da ¢ocuk gelisimi boliimlerinden herhangi biriyle

baglantis1 olmamis olan bir yardimci ¢alismaktaydi.

Anaokulu A’da 6 yas grubu c¢ocuklari i¢in ilkdgretime hazirlik plani
uygulanmaktaydi. Bu plan kapsaminda sinifta siralar ve sandalyeler vardi ve
cocuklar sanat ve okuma-yazma ¢alismalarini bu siralarda yapiyorlardi. Sinifin diger
kisimlar1 ise g¢ocuklara uygun olarak diizenlenmisti. Ilkogretime hazirlik plani
icerisinde smf i¢i disiplin uygulamasi da bulunmaktaydi. Smif i¢i disiplin
uygulamasinda 6gretmen kurallarin olusturulmasi ve uygulanmasinda 6nemli bir role
sahipti. Eger bu kurallara uyulmayan bir durum olursa, 6gretmenden beklenen,
cocuga “mola” verilmesiydi. Cocuk aglasa da mola siiresince sandalyede oturup

beklemesi gerekmekteydi.

Anaokulu B’de ise sinifta sanat, kitap, yapi-insa, evcilik, kukla, fen ve
okuma-yazmaya hazirlik koseleri bulunmaktaydi. Bu okulda ise bir Anaokulu A’da

oldugu gibi bir sinif i¢i disiplin uygulamasi bulunmamaktaydi.
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Gozlemlerde tamamen gozlemci olarak smifta bulundum, herhangi bir
aktiviteye katilmadim. Gozlemlerimi olay olurken ya da hemen akabinde not ettim.
Gozlem i¢in herhangi bir ara¢ kullanmadim, gilinliik simif akisinda meydana gelen

durumlar yazdim.

Gozlemlerimden sonra elde ettigim verileri analiz ettim. Analizlerim
sonucunda on kod ve her kodun iligkili oldugu dort tema belirlendi. Gozlem
verilerinin analizi sonucunda ortaya c¢ikan kodlar ve temalar asagidaki tabloda

belirtilmistir.

Tablo 1. Gozlemler sonucunda verilerden elde edilen temalar ve temalarla iligkili
kodlar

Tema Kod

karakter uygun davranma
bagkalarina saygi gosterme
diiriist olma

basladigi isi tamamlama
kurallara uyma
sirasini bekleme

igbirligi yapma
ozerklik bagimsiz ¢aligabilme
6z-denetleme ofke kontrolii
sorumluluk sorumluluk alma

Ankara’daki iki farkli anaokulunda toplam 12 saat sliren gozlemler
sonucunda elde edilen veriler, asil ¢calismada kullanilacak olan veri toplama aracinin
olusturulmasinda kullanilmistir. Veri toplama araci olarak 10 kisa hikaye ve kisa
hikayelerle iligkili tiger soru ile 11 goriisme sorusu hazirlanmistir. Hazirlanan kisa
hikayeler, 6gretmenlik deneyimine sahip ayn1 zamanda da yiiksek lisans egitimlerine

devam eden arastirma gorevlisi iki arkadasla gozden gecirilmis, sonrasinda da

173



danigmanimin incelemesine sunulmustur. Alinan geri doniitlerle veri toplama araci

yeniden diizenlenerek pilot ¢calismasi yapilmistir.

2.2. Pilot Calisma

Pilot calismada alt1 okul 6ncesi 6gretmeniyle goriistilmiistiir. Bu goriismeler
yart yapilandirilmis olup 10 kisa hikdye ve bu hikayelerle ilgili sorular ile 11
goriisme sorusunu igermektedirler. Goriismeler Haziran-Temmuz 2009 tarihleri
arasinda, dordiiyle c¢alistiklart kurumlar ziyaret edilerek, ikisiyle de calistigim
kurumda sessiz bir ortamda yapilmistir. Goriigiilen alt1 6gretmenden 3’1 devlete baglh
bagimsiz anaokulunda, biri 6zel anaokulunda, ikisi ise 6zel bir ilkdgretim okulu
bilinyesindeki anasinifinda gorev yapmaktaydilar. Alt1 6gretmenin hepsi o yil alt1 yas
grubunun 6gretmenligini yapmislardi.

Goriisme yapilan 6gretmenlerin hepsi bayandi. Asagida katilimcilarla ilgili

bilgi veren bir tablo bulunmaktadir.

Tablo 2. Pilot ¢aligmaya katilan 6gretmenlerle ilgili bilgiler

Ogretmen yas deneyim siiresi medeni durumu
Ogretmen 1 26 6 evli

Ogretmen 2 33 8 evli ve iki gocuklu
Ogretmen 3 31 10 evli ve bir ¢ocuklu
Ogretmen 4 25 2 bekar

Ogretmen 5 25 1 bekar

Ogretmen 6 26 2 bekar

Pilot ¢alisma icin alt1 katilimciyla yapilan goriismeler sonucunda elde edilen
veriler analiz edilmistir. Yapilan analiz sonucunda dort ana tema ve bu ana temalarla
ilgili alt temalar, kodlar ve alt kodlar elde edilmistir. Ana temalar: Oz-disiplinin
amagclari, 06z-disiplin gelistirme yontemleri, 6z-disiplin gelisimi ve 6z-disiplin

tanimlamasidir.
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Oz-disiplinin amaglar ile ilgili dort alt temaya ulasilmistir ve bu alt temalar:
olumlu duygular gelistirme, ahlaki duygular gelistirme, bas etme stratejileri
gelistirme ve 6z-denetleme gelistirmedir. Her bir alt temayla ilintili bulunan kodlar

ve alt-kodlar, 6z-disiplinin amaglar1 ana temasin1 agiklar niteliktedir.

Oz-disiplin gelistirme yontemleri olarak kodlanan yontemlerde drnek olma,
olumlu pekistireg verme, programi diizenleme, ¢evreyi diizenleme, uygun olmayan
davranig1 onleme, uygun olmayan davranisla bas etme ve ¢ocuklarin denetlemekte
giicliik ¢ekecekleri stres yaratan durumlarla basa ¢ikabilmeleri i¢in uygun yontem
gelistirmelerine destek olma yontemlerine ulagilmistir. Bu alt temalardan bazilariin

ayrica ilintili kodlar1 bulunmaktadir.

Oz-disiplin gelisimi olarak belirlenen ana temayi agiklayan alt temalar ise &z-
disiplin gelisiminde rolii olan bireylerin, yani, ailelerin, 6gretmenlerin, cinsiyetin,
okul idaresinin, toplumun, arkadaslarin, yasin, kiiltiiriin ve zamanin 6nemidir.
Oz-disiplin tanimlamasinda ise elde edilen verilerin analiz edilmesiyle ortaya ¢ikan
alt temalar, kendini ifade etme, 6z-denetleme, 6z-diizenleme, kendi kendini organize
etme, ne yapacagint bilme, dogruyu yanlistan ayirt edebilme, dis etkenlerle
denetlenebilir olmama ve yetiskin denetiminin olmadig1r durumlarda da sanki varmis

gibi davranmasidir.

Pilot calisma ve pilot calisma sonucunda elde edilen veriler asil ¢alismada
kullanilacak olan veri toplama aracinin sekil ve uygulanisinin diizenlenmesinde etkili

olmustur.

2.3. Asil Calisma

Asil calisma igin nitel arastirma yoOntemlerinden olan durum c¢alismasi

yontemi kullanilmigtir. Durum olarak Ankara’daki bir 6zel ilkdgretim okulunun
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anasinift kismi belirlenmis ve burada gorev yapmakta olan yedi 6gretmenle pilot

caligma sonunda son sekli verilen goriisme formu kullanilarak goriisiilmistir.

Asil calismanin yiriitiildigli okul Ankara’nin Golbasi ilgesindedir. Bina
okulun kendisine aittir ve li¢ kisimdan olugmaktadir: Okul Oncesi, ilkogretim ve
ortadgretim. Bu ilkdgretim okuluna devam etmekte olan 6grencilerin ailelerinin gelir

diizeyi yiiksektir.

Asil galismay1 yiiriittiigiim siirecte, yani Aralik 2009 ile Ocak 2010 tarihleri
arasinda okulun anasinifi kisminda bes siif bulunmaktaydi. Her sinifta iki 6gretmen
gorev yapmaktaydi ve her ikisi de 6gretmen olarak sinifta bulunmaktaydilar. Gorev
yapmakta olan ogretmenlerin hepsi tniversitelerin okul Oncesi egitimle ilgili
boliimlerinden mezunlardi. Ayn1 zamanda bazilar1 yiiksek lisans egitimlerine devam

etmekteydiler.

Okulun anasinifi kisminda on 6gretmen gorev yapiyor olmasina karsin iki
Ogretmenle pilot calismam esnasinda gorlistiglim ve bir 6gretmenin verileri elde
ettigim zaman diliminde tasinma durumu oldugu icin yedi 6gretmenle gériismelerimi

yaptim. Ogretmenlerin demografik bilgileri asagidaki tabloyla dzetlenmistir.

Tablo 3. Asil calismaya katilan katilimcilarla ilgili bilgiler

takma ad verilmis yas deneyim siiresi medeni durumu
Ogretmen

Nimet 26 5 bekar

Ender 26 2 evli

Tuna 25 3 bekar

llgaz 27 6 evli

Hidayet 25 3 bekar

Deniz 29 6 bekar

Ufuk 24 1 bekar
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Bu 6rnek duruma kolay ulasilabilir durum 6rneklemesiyle ulastim. Calismay1
yiriittiigiim okul, ayn1 zamanda danigsmanimin egitim koordinatorliigiinti yurtttigi
okuldur. Bu okulun asil ¢alisma icin se¢ilmesinin temel sebebi, bir 6zel anasinifi
olarak Ornek teskil ediyor olmasidir. Bu okulda yiiriitilen egitim faaliyetleri
Ogretmenler tarafindan planlanip egitim uzmanlar1 tarafindan incelenip, egitim
koordinatoriinden geri dontit aldiktan sonra uygulanmaktadir.

Calismanin yiiriitiildiigii zaman diliminde okulda gérev yapmakta olan iki
egitim uzmani bulunmaktaydi. Her iki egitim uzmani da iiniversitenin okul oncesi
ogretmenligi boliimiinden mezun olmus olup 6gretmen olarak deneyimleri vardir.

Okulun anasmnifi bolimiiniin egitim koordinatorii ise Ankara’daki bir
tiniversitede 6gretim iiyesi olarak gorev yapmaktadir. Egitim koordinatdriintin sinif

yonetimi alaninda ¢aligmalar1 vardir.

2.4. Verilerin analizi

Bu calismada Creswell (2007)’in veri analizi yontemi kullanilmistir. Creswell
(2007)’e gore verilerin analizi sarmal bir yapiya sahiptir. Bu sarmal yap1 verilerin
yonetimiyle baglar. Verilerin yonetimi i¢in hem pilot ¢alismadan hem de asil
calismadan elde edilen veriler ¢oziimlenmistir.

Bu sarmal veri analizi yapisinin ikinci basamaginda okumak ve kisa,
hatirlatict notlar almak vardir. Veri analizin bu basamaginda, biitiin verileri okuyup,
yanlarma 1ilgili olabilecek, bir sonraki asamada bana yardimci olabilecek notlar
aldim.

Creswell (2007)’e gore lclincli basamakta arastirmaci tanimlamalar,
cikarimlar ve siniflamalar yapar. Bu calismanin her asamasinda, bir Onceki
basamakta ¢ikarmis oldugum notlardan yararlanarak temalar ve kodlar
olusturdum..Sonrasinda da bu temalar ve kodlar1 bir araya getirerek bir kodlama
tablosu olusturdum.

Son basamak ise arastirmanin sunulmasi kismini igermektedir. Bu basamakta

arastirmact analiz sonucunda elde ettigi verileri okuyucuyla paylasir.
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2.5. Calismanin gecerlik ve giivenirligi

Nitel arastirmalarda gecerlik giivenirligi saglamak i¢in belirlenmis bazi
Olclitler bulunmaktadir. Bu Olgiitler nitel arastirmanin giivenilir, tutarh, aktarilabilir
ve teyit edilebilir olmasini gerektirir. Yapilmis olan calismada, bu dlgiitleri
karsilamak icin ¢esitli noktalara dikkat edilmistir. Dikkat edilen bu noktalardan biri
cesitlemedir. Farkli ¢esitleme basliklar1 bulunmakla beraber bu ¢alisma i¢in yontem
ile aragtirmaci ¢esitlemesi kullanilmistir (Yildirnm & Simsek, 2011). Calisma i¢in iki
farkli yontemle veri toplanmis, verilerin ¢oziimlemesi yapildiktan sonra analizine
gecilmis ve analiz siirecinde ikinci bir arastirmaciyla kodlanmistir. Calismada
kullanilan veri toplama yontemlerinin birisi kisa hikayelerken bir digeri de goriisme
sorularidir. Kisa hikayelerin kullanimi alan yazinda gozlem teknigine segenek olarak
sunulmaktadir (Jeffries & Maeder, 2004). Bu noktadan hareketle, kisa hikayeler
yoluyla elde edilen veriler goriisme sorularina verilen cevaplarla ulasilmis olan

verilerle degerlendirilmistir.

Calismanin gegerlik ve giivenirligini saglamak i¢in dikkat edilen diger nokta
ise ayrintili betimlemedir (Yildirnm & Simsek, 2011). Bu arastirma sonugclar
sunulurken arastirmanin yiriitiildiigli her basamaktaki durum baglami, anlik

durumlar ve igerigi ile anlatilmaya ¢alisilmistir.

2.6. Etik

Nitel calismalarda etik 6zellikle dogrudan katilimcilarla yiiriitildigi icin
onemli bir yere sahiptir ve iki yonliidiir: verilerin toplanmasi sirasinda ve sonuglarin
sunulmasinda (Merriam, 1998). Verilerin toplanmasi sirasinda katilimecilart her
goriigmenin baginda, bu gorlismenin arastirma amaglar1 disinda higbir sekilde
kullanilmayacagi, idarecileriyle  herhangi  bir  bilginin  paylasilmayacag,
konusulanlarin tamamen arastirma amaclariyla kullanilacagi, herhangi bir sekilde
isimlerinin ya da kimliklerini aciga ¢ikaracak ifadelerin paylasilmayacagi ve

caligmay1 yarida kesme ya da sonradan devam etme haklariin oldugu konularinda
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bilgilendirdim. Sonuglarimi sunarken 6zellikle bu konulara dikkat ettim: gergek
isimlerinin yerine takma ad kullandim, herhangi bir sekilde goriisme kayitlarim
idareci ya da diger meslektaslariyla paylasmadim ve kimliklerini agiklayacak

herhangi bir bilgi vermedim.

3. Bulgular

Bu calismada okul 6ncesi 6gretmenlerinin ¢ocuklarda 6z-disiplin gelisiminde kendi
rollerini nasil algiladiklar1 arastirilmistir. Bu asil amacin yaninda, asil amacin
aciklanmasina hizmet eden dort farkli alt arastirma sorusu belirlenmistir. Her bir

arastirma sorusuyla ilgili bulgular temalar ile sunulmaktadir.

3.1. Okul oncesi 6gretmenlerinin 6z-disiplin gelisiminde kendi rollerini nasil
algiladiklaryla iliskili bulgular
Temel arastirma sorusu verilerin analiziyle ortaya ¢ikan iki tema ile agiklanmaktadir.

Bu iki tema, 6z-disiplinin amagclar1 ve 6z-disiplin gelistirme yontemleridir.

3.1.1. Oz-disiplinin amaclar

llgili alan yazin 1s18inda, Ogretmenlerle yapilan yari yapilandirilmis goriisme
verilerinden ¢ikan sonuglar degerlendirildiginde, 6z-disiplinin  dort amaci

belirlenmistir. Bu amaclar 6rnekleriyle beraber sunulmustur.

3.1.1.1. Olumlu duygular gelistirme

Olumlu duygularin gelisimi biitliin 6gretmenler acisindan ele alinmistir. Ele alinirken
vurgulanan noktalar, 6zellikle ¢ocugun sinif ortami igerisinde aidiyetlik ve giiven

hissetmesi Uzerinedir.
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Kendi beden farkindaligini kesfeden bir cocuk i¢in orada etiketlemek,
bedeninden yaptig1 seyden utandirmak olur eger dyle davranirsam. Amacimiz
bunun oniine gegmek tabii ki, utanmasin1 onlemek kendi bedeninden vs
(Hidayet, Kisa hikaye 3)

3.1.1.2. Ahlaki duygular gelistirme

Ahlaki duygular gelistirme g¢ocugun baskalarini anlayabilmesi, bagkasinin bakis
acistyla bakabilmesi ve hem sosyal hem ahlaki olarak kendisini sorumlu
hissedebilmesidir. Elde edilen verilere gore, Ogretmenler bu noktalardaki

diisiincelerini belirtmislerdir.

Ama o sozcliglin yanlis oldugunu, sonra o ¢ocukla bireysel olarak mutlaka
diger arkadasinin farkliliklari iizerinde konusurum, neden dyle oldugunu,
onun iste daha ¢ok bizim destegimize ihtiyacit oldugunu, gibi belki onun bir
isinde ona sorumluluk vererek katmaya calisirm mesela, duygudaslik
mutlaka kurmasini saglarim, ona yardim etmesini saglarim (Hidayet, Kisa
hikaye 1).

Tamam, vardir planimda, bunlar1 bunlar1 yapacagizdir, ama ¢ocuklarin ilgileri
de performanslar1 da bana baska bir alanda daha iyi gelecek gibi goziikiiyorsa
o sekilde yaparim. Ama dedigim gibi sey yapmaya calisirim, adil olmaya
caligirim, o haklar, kendini savunma, baskalarinin haklarina saygi. O konuda
miimkiin oldugunca, denk geldigince desteklemeye calisirim, kendini ifade
etme, edebilme, o konular benim i¢in ¢ok dnemlidir (Tuna, Gorlisme sorusu
1).

3.1.1.3. Bas etme stratejileri gelistirme

Bas etme stratejilerinin igsel disiplin amaclarindan biri oldugu bu ¢alismadan
¢ikan, ayn1 zamanda alan yazinda da belirtilen bir sonuctur. Calismaya katilan dort
Ogretmenle yapilan goriismelerden bu amagla ilgili oldugu diisliniilen verilere

ulasilmistir.

Mesela donem basinda bizim bdyle benzer bir ¢ocugumuz vardi. Cok
cekingendi, ¢ok pasifti, gelip sey dedi bir giin hani hi¢ beklemiyorduk, ¢iinkii
ilgi ve ihtiyaglarii biz fark edip soyliiyorduk, cok ¢ekingendi. Yiiziiniize bile
bakmiyor. Aksam servis saati servislere hazirlaniyor, geldi dedi ki “Bir sey
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sOyleyebilir miyim, ben servisten ¢ok korkuyorum” dedi. Neden dedim, acaba
ne korkutuyor seni, karanlik mi1 sdyle mi? Hayir, siire ¢ok uzunmus cani
sikiliyormus. Ne yapalim ne yapalim, bir tane servis defteri hazirladim ben
ona, dedim ki servisle giderken disariya bak, neler var, onlari ¢iz, bir sonraki
yolculugunda da aa bunu gectik, bunu gectik, bunu gectik eve geldik dersin
dedim. Tamam dedi 6gretmenim, bunu yapalim. Bir taraftan da aglyor.
Dedim ki, bakalim bu ise yaramazsa bagka bir seyler yapariz. Defteri
hazirladik, siisledik, ona bir tane kalem verdim. O kadar ¢ok sevmis ki, ilk
servise aglayarak biniyor, ikinci giin bu oluyor, diin ben ¢ok agladim, bugiin
de c¢ok korkuyorum, ilk giin sdylemedi, iste boyle bir sey yaptik ve bizim
seyimiz direkt aninda bitti. Ertesi giin direkt 6gretmenim bakin diin bunu
gectim, bunu gectim, hakikaten yarim saat, on bes dakika da siirse, on dakika
sonra evindeyiz yavrum diyor servis soforii, ama ¢ocuk on dakikayi nereden
bilsin. O kadar giizel sey yapmis ki, 6gretmenim bu iki blok var ya onu
gegiyoruz, geciyor, diyor ki, bir tane aga¢ var onu geciyoruz. Benim ¢ikolata
aldigim bir yer var onu gegiyoruz, ondan sonra annemin igyeri var annem
beni bekliyor zaten diyor. Direkt ona bakiyor, bugiin ver istersen bende
kalsin, saklayayim, sana sonra vereyim. Hayir ben buna bakip diin demistiniz
ya bugiin ne zaman gidecegimi 6grenecegim diyor (Tuna, Kisa hikaye 1).

3.1.1.4. Oz-denetleme gelistirme

Oz-denetleme gelistirme bu calisma sonucunda igsel disiplinin amaglari
olarak elde edilen bir sonugtur ve calismaya katilan biitiin 6gretmenler tarafindan
belirtilmistir. Elde edilen sonuglara gére 6z-denetlemenin dort agist vardir: davranis
denetlemesi, duygu denetlemesi, bagimsiz calisilabilmesi ve baslanilan isin

sonlandirilmasidir. Davranis denetlemesi ile ilgili 6rnekler asagida sunulmustur:

O anda acikladiysa, aciklamasi yeterli geldiyse, tamam derdim, ama bir daha
olmasin liitfen, bunu yapmamamiz gerekiyor, ¢iinkii su anda konumuz c¢ok
daha farkl1 bir konu deyip onu yatistirirdim (Nimet, Kisa hikaye 1).

Bunun 6ncesinde de bir konusma ortami, sohbet saatinde, 6nce hi¢ miidahale
etmem, herkes konusur, bir sey sorarim, bir sey soylerler, o oradan sdyler, o
oradan soyler, kimse parmak kaldirmaz, hani bes-on dakika hi¢ miidahale
etmem, o bir sey anlatmaya caligir, oradan 6gretmenim, bu da bdyle olmustu,
o da oradan bir sey anlatmaya calisir. Ondan sonra sinifi bir sustururum. Evet,
cocuklar biraz dnce ne yaptik, sohbet ettik, ben ne sordum, ben bunu sordum.
Oyuncak giin yapalim mu gibi. Herkes oradan bir sey sdyledi, ama biliyor
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musunuz ben higbirinizin séyledigini duyamadim. Duyup anlayabilen var mi1?
Bir yerden biri “evet, ben size bunu sOylemeye calisttm ama beni
duymadiniz”, digeri de baska bir sey. O duyulmamak konusunu ¢ocuklarla bir
netlestiririz. Evet, biraz 6nce hi¢ kimse hi¢ kimseyi duymadi degil mi? Hig
kimse higbir sey anlamadi, ben de hicbir sey anlamadim. Konusanlar vardi,
cok ses vardi, ama higbirinizin sdyledigini net anlamadim, neden acaba?
Diyecekler ki “o ¢ok bagirtyordu™ diyecek biri, digeri de benzer seyler. Higbir
sey anlamadik, neden, ¢iinkii ¢ok yiiksek sesle anlatmaya calisti
arkadaslarimiz, ¢iinkii kendilerini duyuramadilar ve herkes ayni anda
konustugu i¢in anlayamadik. Bir sekilde bu noktaya geliriz. Onlara
sOylettirmeye c¢alisirim Once. Ciinkii biraz 6nce hep birlikte konustugumuz
icin hi¢ kimse birbirini anlamadi. Herkes bir seyler anlatti, ama ben higbirini
duymadim. Bu arkadasimizin sdyledigini o duymadi belki sadece yanindaki
duydu. Ama 6nemli olan herkesin duymasiydi, ne yapalim peki bundan sonra
acaba nasil sohbet edersek konusani duyabiliriz? Orada diyecekler, parmak
kaldirarak konugmaliyiz, hop bir kural. Ciinkii onu bir ¢ocuk sdyledi. Evet,
cok giizel parmak kaldirarak konusmaliyiz, bunu tahtaya yazariz. Ikincisi biri
parmak kaldirdi konusuyor, ama benim de ¢ok sdylemek istedigim bir sey
var, ben ne yapmaliyim sizce, acaba o sdylerken acaba sdylemeli miyim? Bir
kistm diyecek ki evet sdylemelisin, bir kisim diyecek ki hayir
sOylememelisin, orada bir kargasa yine ¢ikacak. Tamam, o zaman mesela,
birine s6z veririm. Bana bilmem ne oyuncagini anlatir misin? O oyuncagini
anlatirken siirekli araya girerim, ama biliyor musun benim de var bdyle
oyuncagim. Ama Ogretmenim orada bir kargasa oluyor, bunu ¢ok sik
yaptyorum, ¢ok da keyifli oluyor, sinir oluyorlar. Ama dgretmenim diye. Peki
bir sey fark ettin mi, sen anlatirken ben siirekli araya girip ben de anlatmak
istedim, hosuna gitti mi, hayir gitmedi ¢iinkii ben anlatmak istediklerimi
anlatamadim diyecek. O zaman buna da bir ¢6ziim bulalim, biri konusurken
peki ne yapalim? Bizim ¢ok sOylemek istedigimiz, ama ¢ok sdylemek
istedigimiz bir sey varsa ne yapalim? Parmak kaldiralim, s6ziinii kesmeyelim,
o bittikten sonra sdyleyelim.. bu da bir kural. Ama ¢ok sdylemek istiyorum,
ne yapmaliyim, yine de beklemeli miyim, ama gercekten ¢ok sdylemek
istiyorum, yine mi bekleyeyim? Evet, yine de beklemelisin. Bir de 6gretmen
yapinca evet yine de beklemelisin. Tamam, bu da bir kural, hop iki tane kurali
onlar koydu, onlar buldu ve daha sonraki siirecte de onlar sahiplenecek.
Mesela bu sekilde koydugumuz kurallarda kurali biri ihlal etti§i zaman
kendileri miidahale ediyorlar. Hayir, parmak kaldirmadan konusmuyorduk,
liitfen bekler misin, parmagini kaldirir misin veya sey diyor, biri mesela bir
sey anlatiyor, orada bagka biri parmagini kaldirtyor, diyor ki 6gretmenim ama
0 parmak kaldirmadan basladi s6ze, ben burada parmak kaldirdim s6z almay1
bekliyorum diyor (Tuna, Kisa hikaye, 8).
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gibidir:

3.1.2.

Duygu denetlemesi ile ilgili olarak elde edilen veri Ornekleri asagidaki

Mesela simifta onu yasiyoruz. Biraz Once sen ge¢ kaldin, ¢iinkii siz onu
yaparken ben sinifta kosuyordum, seviniyordum. Bak sen dyle yaptigin igin,
arkadaglarin giyinirken sen giyinemedin ve onlar ¢ikmaya hazirlaniyorlar, biz
seninle simdi hazirlanmaya baslayacagiz. Bir dahaki sefere biraz daha ¢abuk
hazirlanirsak biz de onlarla gidebiliriz. Tamam mi? Bir dahaki sefer
gercekten, evet, simdi montlarimiz1 giyiyoruz, dediginizde o ¢ocuk en Onde
gidip hazirlaniyor, cilinkii ge¢ kalmayacak. Hani o hizindan, hizi var, o
hizindan biz de yararlanalim. Miimkiin oldugunca o hizim1 sinifta kosarak
harcayacagma hazirlanarak harcasin, farkli yerlere kanalize etmesi, o
heyecan1 hareketi yok etmek degil de olumluya sevk etmek (Tuna, Kisa
hikaye 8).

Itiraz edebilir c¢ocuk, ama itiraz etse de sakinlesmesi gerektigini,
sakinlesmeden oyuncak toplamaya da etkinlige de donemeyecegini agik bir
dille ifade ederim ve sakinlesmesini beklerim. Sakinlesmiyor mu? Cok
yirtinarak agliyor da olabilir. Smif ortamindan uzaklastirip, onu tuvalete
gotliriip bir sekilde yiiziinii yikayip, sessiz bir ortamda sakinlesmesini
saglaylp onunla konusarak, konusup olay1 disarida halledip tekrar smnifa
gelerek oyuncaklari toplamasini saglardim (Nimet, Kisa hikaye 7).

Oz-disiplin gelistirme yontemleri

Calisma sonunda elde edilen verilerin incelenmesiyle asagida belirtilen

yontemlerin 6z-disiplin gelisimiyle ilgili olarak kullanildigi belirlenmistir. Her bir

yontem, 6rnek veri alintistyla sunulmustur.

3.1.2.1.

Ornek olma

Ogretmenlerle yapilan goriisme kayitlar1 incelendiginde dort dgretmenin bu

yontemi belirttigi bulunmustur.

Ben de bakin kendi masamin altindaki ¢opleri topluyorum deyip ben de 6rnek
olup onlara toplatiyorum (Nimet, Goriisme sorusu 1).
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3.1.2.2. Olumlu pekistire¢c verme

Arastirma sonuglar1 gostermektedir ki calismaya katilan yedi 6gretmenin

altis1 cocuklara olumlu pekistire¢ vermektedir.
3.1.2.3. Program diizenleme

Calismaya katilan biitiin 6gretmenler, okul dncesi egitim programinin esnek
olusundan ve bu oOzelligi sebebiyle Ogretmenin simif ortamina uygun olarak

diizenlemeler yapabilmesine imkan tanidiginin altini ¢izmislerdir.

Onun haricinde normal programimiz vardir rutin, o sekilde devam eder. Her
an her sey olabilir diye sey i¢in diyorum, ¢ocuklarin ilgi be istekleri o giin ¢ok
farkl1 olabilir, o giin ¢cok hareketli olabilirler, ¢ok yaratici bir giinleri olabilir,
ona gore programimda degisiklik yapabilirim. Seyi hissediyorsam, hakikaten
cocuklarda bugiin bir sanat agki, dyle bir o onu aliyor, hepsi masada, hepsi bir
sey yapiyor. Oyle bir sey hissediyorsam Oyle bir etkinlik planlarim. Cok
hareketli olduklarini diisiiniiyorsam, boyle hareketli..iste matematik dersimiz
varsa, matematik dersini hareketli bir sekilde yapmaya c¢alisirim. Algilarinin
cok acik oldugunu disiiniiyorsam, bir gozlem deney, o tip bir etkinlik
yapmaya calisirim. Yani plan ve programim vardir, ama ¢ocuklarin durumuna
gore, genel atmosfere gore degistirmeye ¢cok miisait birakirim her zaman, ¢ok
net degildir, esnektir (Tuna, Goriigme sorusu 1).

3.1.2.4. Cevreyi diizenleme

Sinif ortaminin hem 6gretim hem de sosyal agidan diizenlenmesini igeren bir

yontemdir. Biitiin 6gretmenlerin bu yontemle ilgili diislincelerine ulagilmistir.

Mesela bizim siifimizda bir arkadashk bilezigi var. O arkadaslik bileziginin
yapilmasinin amaci, arkadaslik kurallarinin onlara hatirlatilmasi igindi, hepsi
yapti ve onlart birbirlerine kenetleyerek sinifimizdan attik. Arkadaglik
kurallarimiz1 6grendik diye yazdik. Bunu yaparken de siirekli bu konular
konustuk, neler yapmaliyiz, herkes bir sey soyledi falan, bir anlasma yapalim
dedik ve yapilan bileziklere imzalar falan attilar (Ender, Kisa hikaye 5).
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3.1.25. Uygun olmayan davranmsi 6nleme

Uygun olmayan davranigin etkili sinif yonetimiyle dnlenmesi, ¢cocukta igsel
disiplin gelisimi a¢isindan onemlidir. Bu yontemle ilgili ulasilan veriler, aragtirma

sorularindan birini agikladigi i¢in, o arastirma sorusuyla ilintili olarak anlatilacaktir.

3.1.2.6. Uygun olmayan davramsla bas etme

Uygun olmayan davranisla etkili simif yonetimi ile bas etme igsel disiplin
kazaniminda 6nemlidir. Bu strateji de arastirma sorularindan birini agiklamaktadir. O

nedenle, ilerleyen paragraflarda ayrintili agiklanacaktir.

3.1.2.7. Cocuklarin denetlemekte giicliik c¢ekecekleri stres yaratan

durumlarla basa ¢ikabilmeleri icin uygun yontem gelistirmelerine destek olma

Calismaya katilan Ogretmenlerin c¢ogunlugu cocuklara basa c¢ikabilme

stratejisi gelistirmede destek olduklarini belirtmislerdir.

Yapmamasindan ziyade niye yapmadig1 benim i¢in 6nemli olur, ne hissettigi,
orada yasadigi sikinti beni daha ¢ok ilgilendirir. Gergekten yapmak mi
istemedi, bir sey mi hissetti, konuyu bu sekilde onunla konusurum. Onu
sorgularim daha ¢ok. Ona rahatsizlig1 hissettirmeden paylasimda bulunmaya
calisirm. Daha sonra gergekten istemeyerek yaptiysa, istemedigi igin
yapmadigr gibi bir sey c¢ikarsa, ne yapabilirim? Zorla higbir sey
yaptiramazsiniz ¢ocuga, o anin keyfini alarak yapmasi gerekir. O anda keyif
almiyorsa o arabaya kattig1 iki -li¢c seyin 6nemi yok aslinda (Ender, Kisa
hikaye 10).

3.2.  OKul oncesi 6gretmenlerinin 6z-disiplini nasil tanimladiklariyla iliskili
bulgular

Oz-disiplin, yedi okul 6ncesi dgretmeninden elde edilen verilere gore farkli
tanimlamalara sahiptir. Bu tanimlamalar, her biri i¢in verilen &rneklerle

aciklanacaktir.
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3.2.1.

Egitime, netice okul 6grencisi hep eglence, oyun goziiyle bakilir ya, ama
bence egitimin en temeli. Bence bu adalet, saygi, kendine saygi, baskalarina
saygl, kendi hakkini koruma, hakkini bilme, organize, plan yapabilme, takip
etme, bunlarin yerlestigi bir yer (Tuna, Kisa hikaye 9).

Kendini ifade etme

Calismaya katilan iki okul 6ncesi Ogretmenine gore igsel disiplin kendini

ifade etmedir:

Bazen oluyor, bugiin sira Duru da, halbuki degildir, ama 6gretmenim diin
Ediz oldu bugiin benim olmam gerekmiyor mu, evet, ¢ok giizel, senin olman
gerekiyor, ben sanirim karistirmisim, yanlis bakmisim, hani bunu da bazen
numaradan karigtirip acaba hakkini artyor mu, aramiyor mu? Hak hakikaten
ise yartyor, daha uygun oldugunu diisiiniiyorum (Tuna, Kisa hikaye 9).

3.2.2. Oz-denetleme

Calismaya katilan bes Ogretmen igsel disiplinin 6z-denetleme oldugunu
belirtmislerdir.
3.2.3. Oz-diizenleme

Cocuklarda o6z-disiplin gelisimiyle ilgili olarak goriigiilen Ogretmenlerin

dordii 6z-disiplinin 6z-diizenleme oldugunu vurgulamislardir.

3.2.4.

Kendi kendini organize etme

Calismanin sonuglarina gore 6z-disiplini tanimlayan diger bir terim ise kendi

kendini organize etmektir ve li¢ 6§retmen bu tanimlamay1 vurgulamiglardir.

Bende genelde onunla ilgili bir formum var onu alirim, sandalyeme otururum
cocuklara gozlem yapabilecegim sekilde. Tek tek yanima cagiririm, neden bu
kosede oynuyorsun, ne var bu kosede, kimlerle oynuyorsun boyle kiigiik, ¢cok
fazla oyunu dagitmayacak sorular sorarim ki oyun agamasi. Amacim organize
etmelerini saglamak (Nimet, Goriigme sorusu 1).

Kendi kararlarimi verebilecegini, kendi seceneklerini kendinin yaratabilecegini
diisiiniir. Yani her zaman benim verdigim degil, sen de diisiinebilirsin, sen
eklemeler yapabilirsin, sen de ¢ikarmalar yapabilirsin. Bu kendi kendini organize
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edebilme becerisi bence ¢ok 6nemli ki bu diger alanlara da yansiyacaktir bence
(Tuna, Kisa hikaye,2).

3.2.5. Ne yapacagim bilme

Oz-disiplin, ¢alisma sonuglarina gore, ayn1 zamanda, ne yapacagini bilmedir.
Alt1 6gretmen bu terimle ilgili goriislerini yapilan yari-yapilandirilmis goriismelerde
belirtmislerdir.

6 yasta benimle, bana yapiyor bu davranisi, ama ilkokul 6gretmenine gidiyor,
ona yapmiyor, o zaman ben i¢ disiplin kazandiramamisim demektir, direkt
kendime donerim. Niye, ¢linkii ¢ocuga yeteri kadar anlatamamisim, benim
icin yapmis, ama kendisi i¢in yapmasi gerekiyordu, benim i¢in degil. O
kurallar1 igsellestirememis, bunu g¢ocugun kendisi i¢in yaptigini siirekli
vurgulanmali (Nimet, GOriisme sorusu 9).

3.2.6. Dogruyu yanhstan ayirt edebilme
Dogruyu yanlistan ayirt edebilme, 0z-disiplini agiklayan diger bir
tanimlamadir ve ¢alismada dort 6gretmen tarafindan vurgulanmistir.

Dogru davranis1 6grenmeye baslayacak, nasil davranmasi gerektigini bir nevi
gorecek. Dogru davranig1 kazandirtyoruz sonugta, kazanmasi gereken sey o
(Ender, Kisa hikaye 4).

3.2.7. Dis etkenlerle denetlenebilir olmama
Bu calismanin sonuglarina gore 0z-disiplin ayni zamanda dis etkilerle
denetlenebilir olmamadir. Ug 6gretmen tarafindan bu tanimlama vurgulanmistir.

Mesela soyle bir climle kullanmanin yerinde olmadigini diislinliyorum ve
miimkiin mertebe bunu kullanmamaya c¢alistyorum, bu beni {izdi, bu
davranisin beni iizdi, gibi degil de, ben liziildiigiim i¢in degil de kendisi
iiziildigl icin ya da kendisi nelere sebep oldugunu diisiinsiin ve gerektigi
takdirde, mantikli bir sonugsa mantikli bir sonug gerceklestirsin. Ogretmen
olarak bence seyi yanlis kullaniyoruz. Yine c¢ocugun distan denetimli
olmasma sebep oluyoruz, anlatabildim mi? Uziiliiriim, beni iizdiin gibi.
Uzebilir, beni iizebilir, hi¢ derdi olmayabilir, ama orada 6nemli olan beni
tizmesi degil yaptig1 davranisin nedenini, niginini sonucunu sorgulamasi,
bunu kavrayabilmesi. Zaten orada da igsel disiplin basliyor bence (Hidayet,
Gortigsme sorusu 1).
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3.2.8. Yetiskin denetiminin olmadigi durumlarda da sanki varms gibi
davranma

Oz-disiplinle ilgili olarak yapilan bu tanimlama doért dgretmen tarafindan
goriismelerde vurgulanmistir.

Bir de kendileri yapiyorlar, artik sey bile sdylemiyorlar, su doktiigiinde bir
bakiyorum kosede temizliyor zaten. Ogretmenim su doktiim ne yapacagim
gibi bir soru bile gelmiyor artik (Nimet, Gorlisme sorusu 1).

3.3.  Okul oncesi ogretmenlerinin o6z-disiplinin onemiyle ilgili algilarim

aciklayan bulgular

Calisma sonuglar1 incelendiginde bu ¢alisma i¢in kendisiyle goriisiilen
Ogretmenlerin 0z-disiplin gelisiminde gerek ¢ocugun kendisiyle ilgili gerekse

cocugun etkilesimde bulundugu bireylerin 6nemi ortaya ¢ikmistir.

3.3.1. Ailelerin 6nemi

Biitiin 6gretmenlerin iizerinde hem fikir olduklar1 ve 6nemini vurguladiklari
iki yetiskin grubu vardir ve bu gruplardan ilki ailelerdir.

Aileden de kaynakli biraz bir sey. Sunu yap yap yap diyorsun, onu yapmuyor,
artik kalkip onu yaptirma asamasma geldiginizde ¢ocuk onu yapmaya
basliyor, ciinkii aile giizel bir dil kullanmamis. Bilmiyorum, ama ¢ocuk
hicbir seyi tek basina yapmamus, hep aileyle birlikte, hep anne yapmis onun
yerine her seyi, simdi burada bebek gibi davraniyor, bes yas cocugu gibi
davranmiyor, tek basina calisamiyor (Ender, Goriisme sorusu 3).

3.3.2. Ogretmenlerin 6nemi
Biitiin 6gretmenlerin ¢ocukta 6z-disiplin gelisiminde 6nemli rolii oldugunu
vurguladiklar ikinci grup yetigkin ise 6gretmenlerdir.

Ogretmen olarak gergekten gdrevini bilingli bir sekilde yapiyorsa en biiyiik
sorumlulugudur gelecege diizgiin bireyler yetistirmek (Deniz, Kisa Hikaye 4).
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3.3.3. Okul idaresinin 6nemi

Calismaya katilan 6gretmenlerden ikisinin belirttiklerine gore okul idaresinin
bakis agis1 simnifta yapilan biitiin etkinlikler ve smif ortamimin olusturulmasinda
onemli rol oynamaktadir.

Belki eger idareden dyle zorunluluk vesaire varsa ki bir kere idare burada yas
grubu Ozelligini anlamali, eger anliyorsa, zaten buna bakmaz bile, bir kere
boyle bir sey istemez zaten (Hidayet, Kisa hikaye 6).

3.3.4. Toplumun 6nemi
Oz-disiplin gelisiminde toplumun &nemi bu ¢alisma verilerinden elde edilen
bir sonugtur. Ozellikle dort dgretmenin sdylemleri bu kod altinda toparlanmustir.

Sonugta bu birey olarak toplum igerisinde variz ama toplumla birey siirekli
birbirini etkileyen seyler, etkilesimde bulundugumuz seyler. Bireyselligimizin
yani sira biz toplum i¢in de bir seyler yapiyoruz ve toplumdan da bir seyler
bekliyoruz. Bunu basarabilmek i¢in boyle bir beklentimizin olmasi i¢in benim
de toplum i¢in bir seyler yapmam gerekiyor, toplum bazinda diisiinmem
gerekiyor bazi seyleri (Hidayet, GOriigsme sorusu 8).

3.3.5. Arkadaslarin 6nemi

Bu ¢alisma kapsaminda goriisleri alinan 6gretmenlerden elde edilen verilerin
analizi sonucunda ulagilan diger 6nemli cevre ise arkadas g¢evresidir. Bu konu
tizerinde ozellikle dort 6gretmenin durdugu bulunmustur.

Ayni seyi yine birbirlerine yapacaklardir, yapanlar oluyor gercekten,
deniyorlar, bir giin birisi yapiyor, diger giin digeri yapiyor, birbirlerinden
ciddi anlamda etkileniyorlar (Nimet, Kisa hikaye 9).

3.3.6. Yasin 6nemi
Erken yaslarda 6z-disiplin kazaniminin 6nemi ¢alismada vurgulanan diger bir
noktadir ve alt1 6gretmenin yasin 6nemi iizerinde durduklari bulunmustur.

Sonugta ben bu yasta ¢ocuga i¢ disiplini kazandiramazsam, ilerleyen yaglarda
o disiplin hi¢ oturmayacak. Agac yasken egilir misali, ben ne bileyim,
sorumluluklarimi yerine, basit sorumluluklar sonugta, yasinda yapabilecegi
sorumluluklar veriyorum ama ilerleyen yasla beraber bu sorumluluklar artiyor
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3.3.7.

ve ben bu sorumlulugu kazandirmaliyym ki ilerideki daha farkh
sorumluluklart yapabilsin (Nimet, Goriigme sorusu 8).

Kiiltiiriin onemi

Calismadan elde edilen diger bir sonug ise kiiltiiriin de 6z-disiplin gelisiminde

onemli oldugudur ve bir 6gretmen kiiltiiriin 6nemini vurgulamstir.

3.3.8.

Zamanin onemi

Oz-disiplin gelisiminin hemen olmayacag, zamanla gelisecegi goriisme

yapilan 6gretmenlerden dordiiniin belirttigi bir durumdur.

3.4.

Onun i¢in bana ¢ok erken geldi. Uciincii hafta dedik ya, mesela hi¢c okul
deneyimi olmamis bir ¢ocuk olabilir, ilk defa gelmis olabilir. Benim goziim
oniinde ti¢lincli hafta, ¢cocuklar yeni yeni etkinlikleri goériiyor, daha belki ilk
fenimizi yapiyoruz, ilk iki hafta, daha Once hi¢c disar1 g¢ikmamislardir
muhtemelen, ilk haftada disar1 ¢ikmak c¢ocuklar1 tanimadan biraz zor.
Muhtemelen 6gretmen g¢ocuklar1 taniyip biraz daha {igiincii haftaya birakti
diye diisiindiim (Tuna, Kisa hikaye 8).

Okul oncesi ogretmenlerinin smf icerisinde gerceklesebilecek uygun

olmayan davranislar1 6nlemek icin kullandiklar tekniklerle iliskili bulgular

Calismada gortisiilen yedi 6gretmenden elde edilen bulgular, uygun olmayan

davramist iki ydntemle onlemeye c¢aligmaktadirlar. Ug &gretmenle yapilan

goriismelerden elde edilen sonuglara gore, bu 6gretmenler ¢cocuklarin ilgisini yapilan

etkinlige c¢ekmektedirler. Alt1 6gretmen ise agiklama yaparak uygun olmayan

davranig1 6nlemediklerini belirtmislerdir.

Ciinkli bunu denemeye ¢alisanlar var, kendi aralarinda yorum yapanlar var.
Iste gordiin mii, bak sen de toplamazsan bdyle olur, ben toplamistim ama.
Smiftan biiyiik bir ihtimalle yiikselecek ses seydir “Ogretmenim biz topladik
degil mi? Biz yaptik degil mi? Biz etkinlige katilacagiz degil mi?” gibi
sorular yonelecektir biiylik bir ihtimal. Onlara da bu deneyim olmus oluyor,
bagkalarinin deneyimlerinden yararlanmis oluyorlar kendi yasantilarinda
(Nimet, Kisa hikaye 7).
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3.5. Okul oncesi 6gretmenlerinin smif icerisinde gerceklesen uygun olmayan
davramslarla bas etmek icin kullandiklar: tekniklerle iliskili bulgular

Calismada elde edilen veriler incelendiginde 6gretmenlerin uygun olmayan
davraniglarla bas etmek icin pek ¢ok yontem kullandiklart bulunmustur. Bunlar: Sinif
icinde ya da disinda c¢ocukla konusma, goérmezden gelme, ¢ocugu kontrol etme,
uyarma, olumsuz pekistire¢ kullanma, ailelerle goriisme, ben dili kullanma, kararli ve
tutarli olma, sorunu ¢ocugun sahiplenip ¢6zmeni saglama, mola verme ve rehberlik
servisiyle goriisme. Asagida verilen 6rneklerden ilki kararli olma, ikincisi ise ben dili
kullanmayla ilgili olarak sunulmustur.

Aglayarak bana bir sey anlatamayacagini, agladigi zaman onu
anlamayacagimi, yani aglayarak bana bir seyler ifade etmeye calistig1 zaman
ben seni su an anlamiyorum, liitfen aglaman bitince ve sakinlesince yanima
gelip anlatir misin derim (Tuna, Kisa hikaye 4).

Gerekirse ben rehberlik edecegim, neden bdyle yaptim, sence ne yapabilirdin,
farki ne olabilirdi gibi alternatif sorularla o durumu sorgulamasini saglamak
orada. Ben diliyle konusarak gerekirse (Hidayet, Kisa hikaye 4).

4. Tartisma ve oneriler

Okul 6ncesi 0gretmenleriyle yapilan bu ¢alismanin sonuglar ilgili alan yazin
1s18inda incelendiginde, 6gretmenlerin ¢ocuklarda 6z-disiplin gelisimi, 6z-disiplinin
onemi ve kullandiklar1 yontemlerle ilgili algilarinin alan yazin ile baglantili oldugu
goriilmiistiir. Ancak 6zellikle kullanilan yontemlerin i¢sel disiplin gelisimine etkisi
hakkinda 6gretmenlerle daha ayrintili goriismelerin saglanmasi, hatta goriismelerin

gozlemlerle desteklenmesi onerilmektedir.
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