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ABSTRACT

EXPLORING THE BELIEFS OF TEACHER EDUCATORS, STUDENTAND
ADMINISTRATORS: A CASE STUDY OF THE ENGLISH LANGUAG
TEACHER EDUCATION PROGRAM IN YEMEN

Muthanna, Abdulghani

M.A., Program of English Language Teaching
Supervisor: Assist. Prof. Dr. A. Cendel Karaman

January, 2011, 167 Pages

This study focuses on exploring the current (200269 state of the English
Language Teacher Education (ELTE) Program in Yerid&®. current state of the
program was investigated through exploring thedfelof teacher educators, teacher
candidates, and administrators. Additionally, aaa# education policy documents
were critically examined. A pilot study pointed the need for interviews with
various stakeholders of language teacher educatidultiple semi-structured
interviews were designed and conducted. Three ésaetiucators and four recent
graduates were interviewed. Three administratothénMinistry of Higher Studies
and Scientific Research were interviewed. Furtheendwo bureaucrats in the
Ministry of Education together with two administveg in an Education Sector were
interviewed. All interviews were audio-recorded atrdnscribed. An extensive
reading of the transcriptions led to the identiiima of major patterns. Several
themes were found. These themes highlight varispsd@s of the ELTE program in
Yemen. The findings showed that the ELTE progranh teither clear-cut standards
nor educational philosophy, and suffered from didtve administrative and
academic problems. The findings, furthermore, rimdgedhat the education policy-
makers paid little attention to the program improeat and the application of the
strategies they had planned. Finally, despite thmeblpms encountered, all

participants agreed on the critical need for th@Elprogram at Yemeni universities.

Keywords: ELTE program; Beliefs; education refoeducation policy



Oz

OGRETMEN EGITICILER, OGRENCILER VE IDARECILERIN
INANCLARININ INCELENMES: YEMEN DEKI INGILiZ DiLi OGRETMEN
EGITIM PROGRAMI UZERNE BIR DURUM CALISMASI

Muthanna, Abdulghani

Yilksek Lisansingiliz Dili O gretimi
Tez YoOneticisi: Assist. Prof. Dr. A. Cendel Karaman

Ocak, 2011, 167 Sayfa

Bu argtirma Yemen’ dekiingiliz Dili Egitim Programininsu andaki (2009-
2010) durumunu inceleme Uzerinegyalasmaktadir. Programigu andaki durumu
Ogretmen @iticiler, 6gretmen adaylari ve idarecilerin inanclarinin inoetesiyle
arggtinimistir. Bunun yani sira, wdan esitim politikasi belgeleri de eféirel olarak
incelenmgtir. Yapilan 6n arglirma dil @Gretmeni gitiminin ¢esitli paydsglari ile
gorismeler yapilmasi gereline isaret etmgtir. Bu baglamda bircok yari-
yapilandiriimg gorismeler tasarlanmi ve gerceklgtirilmistir.  Oncelikle, g
Ogretmen giticisi ve dort yeni mezun ile gogineler yapilmgtir. Ayrica, Yuksek
Ogretim ve Bilimsel Aratirma Bakank’ nda gorevli Ui¢ idareci ile gostlmistur.
Ayrica, Egitim Bakanlgl’ nda calsan iki birokrat ve @tim alaninda iki idareci ile
gortsmeler yapilmgtir. Tam gorgmeler sesli kaydedilni ve ¢ozimlennsir.
Cozumlemelerin ayrintili incelenmesini kodlama vea ayapilarin belirlenmesi
izlemistir. Bircok tema bulunmgtur. Bu temalar Yemen dekngiliz Dili Ogretmen
Egitimi (IDOE) programinin bircok acisini  vurgulamaktadir. Igglar iIDOE
programinda net standartlarin ve net l@itien felsefesinin bulunmagdini ve belirgin
idari ve akademik sorunlarin bulunglinu goésterngtir. Ayrica, bulgular @itim
politikalar belirleyicilerinin planladiklar strajiler ve gitim programi gektirmeye
yetersiz bir dizeyde gddiklerini gostermgtir. Son olarak, karlasilan sorunlara
ragmen, tim katihmcilariDOE programina Yemen Universitelerinde belirgin
duzeyde bir gereksinim olgu konusunda ayni gaGgiéri paylgmistir.
Anahtar KelimeleriDOE programiinanglar; Eitim reformu; Esitim politikasi
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CHAPTER 1

INTRODUCTION

1.0Presentation

This chapter presents an introduction to the stlidytso describes the problem
overview and justifies the need for and the sigaifice of the study. Furthermore,
the chapter displays the aims and the questionshef study. Moreover, the
limitations of the study together with definitioabterms and how they are employed

in the study are given in this chapter.
1.1 Study Background

English has become an international language uBedver the world.As
Graddol (2006) argued: "We are entering a phasglaifal English which is less
glamorous, less news-worthy and further from tlaglileg edge of exciting ideas. It is
the ‘implementation stage’ which will shape theufat identities, economics, and
cultures. The way this stage is managed could mter the futures of several
generations" (as cited in Jia-Huey, 2007, p. l)is Tdrgument indicates that the
author is, on one hand, dissatisfied with the diabon of English and, on the other
hand, underscores the spread of Engliddebele (1987) pointed out that "The
spread of English went parallel with the spreadtuwfure of international business
and technological standardization” (as cited inrfeaok, 1989, p. 594)This
perspective was also highlighted by Hiep (2005) nvhe clarified that "The use of
English internationally extends beyond interactitme$ween native and non-native
speakers in English-speaking countries to encompassactions between non-
natives in non-English-speaking countries” (p. &he crux of these above-
mentioned arguments is that the internationalit§nglish is rooted in a number of
factors. It is, for example, the language of mdsthe old and modern discoveries,
technological devices, trading, scientific reseaptiblishing, communication and
telecommunication, and so on. Such factors havegied English to be important

for the world inhabitants particularly for those avlire keen to keep in touch with the



currents of the modern life. This significance afglish has encouraged the world
countries to teach this language at schools andersiiies. Furthermore, many
reputed universities in the world use English asealium of instruction in all majors
even in non-English speaking countries. A concestample is the Middle East
Technical University that is located in the capdiy (Ankara) of Turkey.

English, in the Arab world, is considered to be feeond language used by
most of the Arabs. It is taught as a course ata@shas a major at colleges, and as a
medium of instruction in some university majorsisTmeans that English, as Surur
(1981) asserted, plays an essential role in thecagmun of the Arab world’s
inhabitants. This importance stems from the needhefArab countries (such as
Saudi Arabia, Emirates, Lebanon, Syria, Jordan,pEggtc.) for scientific and
technological developments devised in the develapestern world. Arab countries
are regarded as developing countries and theyeagpicatch up with the developed
countries. On the basis of this aspiration, keepipgwith the developed countries
demands the transfer of the knowledge, experiemsggriments, discoveries, and so
on to the Arab countries. The primary means of gldims transfer is the English
language. This is why many different programs Haeen established and developed

in the Arab countries for the sake of teaching EBhgio the Arab learners.

Correspondingly, Yemen as a developing Arab courgryn dire need of
keeping up with these developed countries. For ¢j@seral reason, the Yemeni
government represented by the Ministry of Higheard®&s and Scientific Research
and the Ministry of Education decided to teach Ehghs a subject in the schools’
curriculum, particularly from grade seven till geativelve. They also established
some programs for teaching English as a majoreahipher level of education. The
major programs for teaching English in Yemen araglish Department in the
Faculty of Education, English Department in the uigcof Arts, and English
Department in the Faculty of Languages. Respegtivethe last two programs, the
focus is on the language skills, linguistic knovged and literature; no courses
regarding education, teaching methods, curriculdammpng and design, and so on
are provided in these two programs. The purposthede two programs, in other

words, is not to prepare teachers of English. thiss to prepare users of the English



language who will be working, for example, as tfat®s in companies, airports,

governmental offices and so on.

The English Language Teacher Education (ELTE) nogis the focus of this
study. The program is referred to as the Englisipdttenent in the Faculties of
Education in Yemen. This program is establishechwite purpose of preparing
qualified teachers of English who will teach Enigliat secondary schools and
universities. Considering the importance of Englisinguage Teacher Education
Program in Yemen, it is important to have studiasthis topic. This study on the
program is needed since it will investigate therenir state of the program. It aims,
putting it in a different way, to identify the stigths and weaknesses of the program.
In addition to exploring the major problems fromigfhthe program is suffering, the
study will also reveal the current and future plaarsd strategies intended for

developing this program.

To fulfill these specific study aims, the researchiest piloted the interviews
with three teacher educators at Southern UniverBised on the pilot study, the
researcher realized that exploring the currentistat the English Language Teacher
Education Program in Yemen demands investigatireg kbliefs of some of the
education stakeholders who are closely relatedhé pgrogram. These education
stakeholders were finally identified to be the tesc educators, the teacher
candidates, and the administrators in the MinisfrHigher studies and Scientific
Research and the bureaucrats in the Ministry ofcBtion. As Pennycook (1989)
stated, the program of Second Language Educatiti)(S... is involved in a
complex nexus of social, cultural, economic, antitipal relationships that involve
students, teachers, and theorists in differentiasitmns of power" (p. 590).
Furthermore, Fenstermacher (1979) proposed thagdesearch on beliefs would be
the essential part of teacher effectiveness res€asccited in Pajares, 1992, p. 307).
This is also underscored by Mohammed (2006) wherstdted that the literature has
revealed that: "Teachers’ beliefs affect not origit teaching, but also filter new
input, suggesting significant implications for thmplementation of educational
innovations and teacher development” (p. I). addition to studying beliefs,

available education policy documents will be usedlata source for this study. This



triangulation of data-collection methods has bedwen into account in order to reach
higher qualitative validity. This is underscored Bigenhardt (1989) when he stated:
"... the triangulation made possible by multiple datdlection methods provides
stronger substantiation of constructs" (as citetHilerman & Miles, 2002, p. 14).
He added: "When a pattern from one data is coraibdrby the evidence from
another, the finding is stronger and better grodridg. 19). In conclusion, based on
the beliefs of the study participants and the asislyf the education policy
documents, the current status of the program wvéllrévealed with its strengths,
weaknesses, major problems, necessary facilihesptesent and future plans for the
program, and so on. These will all come to surtaceugh this important case study.

1.2 Overview of the Problem

Teacher education programs are of paramount impoetan any educational
system all over the world. Such programs are, & résearcher’s point of view,
regarded as the cornerstones of all the educatipr@rams in any country’s
educational system. To make it clearer, if theseher education programs do not
exist, the basic programs may not exist either ay iorce the country to engage
teachers from any other country where these impbrpaograms exist. These
programs play a crucial role in preparing and dualy learners (teacher
candidates). These teacher candidates are thenpepared effectively so that they
can perform their teaching profession very well thiee at schools, institutes, or
universities. Preparing them very effectively deggenn the education standards and
policy that regulate the teacher education progrdtmalso depends on the teacher
educators and how they approach the preparatidhese teacher candidates. It is
also considered that the beliefs the pre-serviaehters hold concerning the teacher
education program they are currently in and howy than develop themselves
effectively and proficiently are very crucial. Tieeteacher candidates’ beliefs, as
asserted by (Al-Goufi, 2006) are crucial since thaye to spend four years of study
in the program that is purposefully designed andldished for them. Furthermore,
they can inclusively evaluate their program depegdn their study experiences.
This notion was also underscored by Pajares (1982n he proposed that beliefs

concerning teaching are better established durhey undergraduate program,



particularly when prospective language teacherstarght some teaching theories

and methods.

Therefore, a systematic exploration on the bel#fsome teacher educators,
some teacher candidates, and some bureaucraes Ministry of Higher Studies and
Scientific Research and the Ministry of Educatiowards the English Language
Teacher Education (ELTE) program has become ae ibstt deserves consideration.
In Yemen, the English Language Teacher Educati@gram has been recently
designed and established and therefore an exmorati the beliefs of these in
charge of the program policy, teacher educatord, pmospective language teachers

has become a necessity.

Since this is a case study, the focus will be eanEhglish Language Teacher
Education program in the Faculty of Education inrtNern University. The study
will also investigate the beliefs of some bureatscrim the two ministries: the
Ministry of Higher Studies and Scientific Researsid the Ministry of Education.
These beliefs will reveal the current state of tBeglish Language Teacher
Education program in Yemen. They will also be adagrassistance to the education
policy makers and will help these decisions-makegdize the current state of the
English Language Teacher Education program and tbodevelop and reform this

program.
1.3 Need for the study

This study is prompted by two clear views. Firss, ather study has so far
been conducted on deeply exploring the currente stdtthe English Language
Teacher Education program in Yemen in the way stigly is planned: no other
study has been conducted on exploring the beliéfseacher educators, teacher
candidates and bureaucrats in the ministries camgethis program in Yemen since
the establishment of the Ministry of Higher Studsesl Scientific Research in 1990.
Second, investigating the beliefs of such partisipavill reveal the current status of
the English Language Teacher Education program eméh, and will help the

education policy-makers, the university administrat and the teacher educators



rethink how to make the English Language Teachec&ibn program in Yemen be

quantitatively and qualitatively progressive.
1.4 Aims and Questions of the Study

This study has one major aim. This major aim igwwestigate the current state
of the English Language Teacher Education progmanfeémen. This aim will be
explored by finding out what the teacher educatmhkeve about their language
teacher education program. It will also be invesdtgd through exploring the beliefs
of the prospective language teachers. Furtherntioeestudy will explore the beliefs
of some bureaucrats in the Ministry of Higher Ediscaand Scientific Research and
the Ministry of Education about English languagectesr preparation. This general
aim together with the specific aims leads to formeilthe following study questions:
1) What are the beliefs of teacher educators onptieeent status of the English
language teacher program in Yemen? 2) What arebdiefs of the prospective
language teachers on the present state of the sBnfdreign language teacher
program in Yemen? 3) What are the beliefs of theeducrats in the Ministry of
Higher Studies and Scientific Research and the $¢iyof Education on the existing

conditions of the English language teacher educairogram in Yemen?
1.5 Significance of the Study

The main purpose of establishing an English Langu@gacher Education
program is to prepare and license prospective ggteachers who will then serve
as teachers at different institutions. This netates the presence of prospective
language teachers that have high academic cretdeatid enthusiasm. Therefore, it
is the duty of the teacher educators to prepanm thery well so that they become
effective, reflective, critical, and ambitious tbacs. Teacher educators have their
own beliefs on how to approach the classroomsuatyshalls. However, in general
they have two goals to achieve. These goals asdsbgt Weinstein and Mayer (1986)
are first of all concerned with what the learndrsidd know and how to help them
know that as a result of the learning process aiglis known as ‘Products’, and

secondly related to the learning ‘process’ its€liis processrefers to the step-by-



step techniques and strategies teacher educaterstoushelp learners achieve

particular objectives during the learning processdjted in Mahyoub, 1996, p. 2).

The English Language Teacher Education (ELTE) @mogrs very important
in Yemen. Its importance is due to some factorse Tirst one is related to the
statement of the Minister of Higher Education andeftific Research, Basurah
(2010) who stated that English should be taughty vprofessionally and
academically in the primary, secondary, and tertiastitutions. He further declared
that graduates of secondary schools will not bergany scholarship until and unless
they obtain Test of English as a Foreign Langua@d®HKFL) certificates.
Additionally, all university graduates must obtai®EFL certificates so that they
can continue their higher studies whether in Yenoenabroad. Such decisions
indicate the importance of teaching and learningli&h in Yemen (Ministry of
Higher Studies and Scientific Research, 2010). Sdo®nd one is concerned with the
teaching of English as a required course at schwhbish starts from the seventh
grade. This English course creates a demand farsmuls of teachers of English
who are prepared by the English Language Teachecdfdn program, (Ministry of
Education, 2008). All these factors highlight tmepbrtance of English Language
Teacher Education program in Yemen.

This importance demands that teacher educatorstodadtill the love for the
English language into the hearts of pre-serviceheis. This is very crucial since the
pre-service teachers will teach at schools and thsk is to create interest in English
in their pupils. This complicated process is mostlyhe hands of teacher educators.
They can either complicate or demystify it. Thectesr educators are actually
considered to be an important element of the educaystem in Yemen. If the
teacher educators were not aware of the importahtiee teaching-learning process
and the factors that may help or impede learnihgwauld be difficult if not
impossible for the pre-service teachers to be awatbem either. For example, if
the majority of pre-service teachers cannot spealk twough they have taken three
or four courses on speaking skills, this situatraficates that there are many flaws in
the program. These flaws might be attributed totdecher educator's method of

teaching, the learning environment, the curricul(aams, time allotted, syllabus



design, etc.) or the teacher educators’ lack ofivabbn towards teaching pre-
service teachers. Teacher candidates are themdelhms involved in planning the
teacher education program in terms of aims, objesticurricula, and other related
educational issues. In other words, they should bésa part of the decision-making
process (Brown, 1995).

In sum, participants in this English Language Teadfducation program will
have different beliefs on how such a program shdaddeffectively planned and
developed. Therefore, this study intends to inges# the beliefs of teacher
educators, prospective teachers and administratorthe ministries concerning
education on the current state of the English LagguTeacher Education program
in Yemen. The findings of the study will pave thayfor the program developers to
reform the program accordingly and also the resemscwho aim to investigate the
issues about English Language Teacher Educatiogrggroin Yemen will benefit
from this research. Besides, it will help the reskars to raise some new questions
about the issue.

1.6 Definitions of Terms

The definitions of the following terms are limitéal how they are employed in this

study.

English Language Teacher Education (ELTE) Program:is the program that is
established, planned and developed to prepare waddygthe learners of English (as
a major) in order to help them become teachers rajligh. The period of this
program in the Yemeni universities is four yearkisTprogram is offered only to
high school graduates. This program is known asBhglish Department in the

Faculties of Education in the Yemeni universities.

Yemen: Before 1990, Yemen was divided in two parts. Thehewn part was known
as the Republic of Yemen, and the southern part kmasvn as the Democratic
Republic of Yemen. This tragic separation lasteddioe hundred and thirty years.
Finally, the unification of the two parts took ptan 1990 (Charles & Patricia,
2001).



Yemen is located on the southern half of the Agaliteninsula. It is bordered
by Saudi Arabia to the north and Oman to the dadiorders the Red Sea, the
Arabian Sea, and the Gulf of Aden. The total are¥emen is 555,000 km2 and
according to the last population count (2004), Yentes the population of
23,580,000 people.

Beliefs: are interpreted in many different ways. Rokeacd®68) defined beliefs as
“any simple proposition, conscious or unconscianigrred from what a person says
or does, capable of being preceded by the phradmlieve that . . .””. He also
categorized beliefs into three types: descriptexgluative, and prescriptive (as cited
in Pajares, 1992, p. 314). In this study, connestibetween beliefs and participants’

experiences are also explored.

Teacher Educators:are those who have gained a Ph.D degree and armitted to
train and qualify students in universities in Yem@&iey are, in other words, the
educators of the pre- and in-service teachers gfién In Yemen, they are always

addressed as doctors or professors.

Students: refer to undergraduate learners in the English guage Teacher
Education Program in the Yemeni universities. Tlaeg trained and qualified to
become teachers of English in Yemeni institutidnsthis study, students are also
referred to as teacher candidates, pre-serviceheescand prospective language
teachers. In the study, when students in the Keh®@s are mentioned, their school

type is explicitly listed.

Administrators: are the bureaucrats in the Ministry of Higher Ségdand Scientific
Research and in the Ministry of Education in Yemdihey administer some
administrations in both ministries. The two teraggninistratorsandbureaucratsare

used interchangeably in this study.
1.7 Limitations of the Study

This study has these following limitations. The dstuparticipants were the
graduates of the English Language Teacher Educ&rogram together with the

teacher educators in the Yemeni universities. ot humber of the universities in



Yemen is eight and they are located in differetiesiof the Republic of Yemen. The
researcher recruited the study participants fridorthern Universitywhich was
selected because it is one of the oldest and thieumgversities in Yemen. It is also
famous for its program of English Language Teadkducation from which a great
number of teachers of English graduated. Three hegaeducators and four
prospective language teachers were interviewederOgarticipants were some
administrators in the Ministry of Higher StudiesdaBcientific Research, in the
Ministry of Education and in the Education Sector Southern City Three
administrators in the Ministry of Higher Studiesdafcientific Research were
interviewed and other four were recruited from khieaistry of Education. These two
ministries are located in the capital of Yemen: &an Therefore, the whole
participants of this study are fourteen. Curreathers at schools were not included
among the participants. High ranking administratataministries and universities
could not be interviewed. However, other key buceais working in departments of
the ministries related to the program were inteveie¢. Some of those administrators

had teaching experiences.

! Universities' names are pseudonyms to protect the anonymity of participants
? Cities' names are pseudonyms

10



CHAPTER 2

LITERATURE REVIEW

2.0 Presentation

This chapter presents two sections. The first gectiocuses on the
background of education in Yemen, particularly thgher education. The second
section concentrates on the teacher educationhenanportant issues that are very

much related to this study.
2.1 Background of Education in Yemen
2.1.1 Goals and Policies

Education in Yemen is based on the Constitutionctwhsecures equal
opportunities for all Yemeni citizens. These oppoities encompass different
domains such as politics, economy, society, andul To realize these
opportunities, the government has constructed réifite schools and institutes in
which basic education is compulsory for every Yenutizen. In these schools and
institutes, there is an attention to provide then€ai citizens with religious, mental,
and physical education (Ministry of Education, 2008 2). In 1992, the General
Legislation on Education which considers educatsnthe right of all Yemeni
citizens was enacted. This right is to be fac#ithtsecured, and realized by the

government (Ministry of Education, 2008, p. 2).

Before this General Legislation on Education thees the second five-year
plan (1982-1986) on the educational planning p®dasYemen. Al-Silwi (1990)
conducted a study to examine this plan. This sex@mined the formulation process
of the plan goals and to what extent those goate @&tained. As the researcher had
two different groups, he used two collection methadterviews and questionnaires.
With the first group (the upper-level administrataand the Deputy Ministry of
Education and the General Director of Educatiamgrviews were conducted. With

the second group (the administrators of planningsuand school principles), a
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guestionnaire survey was utilized. The study figdishowed that the goals together
with the means were viewed to be appropriate. Whitiah, the findings displayed
two important factors: 1) the promoting (positiiagtors were concerned with the
government support and the desire of the citizems education, and 2) the
insufficient money and the earthquake that tookceplavhile making the plan
constituted the impeding (negative) factors. Thedifigs also indicated that
expanding education to cover all the Yemeni citesl villages, developing and
training Yemeni teachers, and Yemenizing the culgi¢the curricula were adapted
from the Egyptian Curricula) are all positive etfeedOn the other hand, it was found
that the plan focused on the quantity rather thenduality of education which is

rendered to be a serious negative effect.
2.1.2 Education Systems in Yemen

In Yemen, there are two different systems of edacatFormal Education’
and ‘Non-formal Education’. The former one is camesl with all learning stages
starting from kindergartens and ending with higeducation. The latter system of
education is the system that provides educationtemding opportunities for the
Yemeni citizens (whether adult or young) who hawegot enough formal education

or dropped out of schools (Ministry of EducatioQ08, p. 2).
2.1.3 The Strategic Direction of Yemen Education Zb

This strategic long-term direction aims at deveilgpeducation in terms of
different domains. These domains are social, palitieconomic, and cultural.
Within these domains, there is a set of goalsghatild be achieved. These goals as
stated in the national report are:

.. set a national strategy for science and tedyylgive special
importance of raising training and education anplaexing its basis
and developing its fields, raise the university adion for the
requirement of the society, and be in line witheepment in the
fields of human and practical science, and the ehange
challenges. The strategic vision is looking forwaydyuarantee the
linkage of higher education with the society. Se tlewly graduate
person changes from someone who is looking for la ijgo

someone creating a job opportunity, increase thmebeu of centers
and institutions of scientific research and develept, and spend

12



money on it, support it, activate its role, enhamo®rdination

among them and link them to the different produei@nd services

sectors in order to be one of the effective contmos in the

national system for creativity, ... encourage caigyonit studies and

scientific research in universities and include teguirements of

higher education degrees (Ministry of EducatiorQ2®p.3-4).

These aims of the strategic direction of Yemencaton 2025 seem to be

well constructed. They focus on very important essul here is still 15 years for the
last implementation of the goals. Therefore, sugjeaives might be attained within

the remained period.
2.1.4 Education Policy in Yemen

The education policy in Yemen primarily focuses emadicating illiteracy,
making education compulsory for all citizens, asthblishing programs for teaching
and training. It also focuses on increasing thenme level of teachers. In 2003, the
National Basic Education Development Strategy wadoesed by the Yemeni
government. This involves reforming and developiagic education for all students
in the age-range of 6-14. This endorsement is\alid till 2015. Another National
Strategy of Secondary Education Development wasoapd in 2006. This strategy
aimed at providing learners with basic secondancation that helps them continue
their higher education or working in any governnaéisector. Within this strategy,
the government considers introducing computer tab®wn schools and teaching
English from grade 4. However, it is now 2010 anid plan has not been attained
yet. In the same year (2006), the National StratiEgyligher Education took place.
The purpose of this strategy was to present higilitguprograms through which a
better quality of life will be attained. This siegly also stipulated that learners at the
age of 19 can be accepted to higher educatiortutistis. It is a five-year plan that
aimed to build a bridge between education, trainirggearch and development,
services and science activities. This policy ineghtb reform as well as to reframe
the Ministry of Higher Education and the Scientilesearch, higher institutions, the
curricula, and the quality of the teaching-learngmgcess. It also aimed to encourage
the translation and publication processes and geoelectronic system libraries,
equipments and language labs in the Yemeni unhtiess{Ministry of Education.,
2008, pp. 4-11).
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However, the researcher has observed that onlyofgectives of this policy
have been realized and many others are negleatednsgtance, there is no attention
to the development of the teaching-learning praceasthermore, the curricula are
not yet reformed. Neither electronic-system liteamor language labs are provided.
The absence of these important facilities weakaesl@vel of higher education in
Yemen. Therefore, the researcher will interview ploéicy-makers and explore their
beliefs about what factors that might have hindehean from applying the above-

mentioned strategy.
2.1.5 Education at the Tertiary Level

Until 1990, there were only two universities in Yem Sana’a University and
Aden University. These two universities included &6lleges. These colleges
included 108 sections/majors. With the passagenw#,tthe number increased to 8
universities in 2007. These eight universities udeld 95 colleges in which 448
sections/majors in the applied sciences and 326maj the human sciences were
established. In general, there are 195023 maldeandle students in the government
universities. There are about 2578 teaching stafinbers with Ph.D degrees, and
about 2456 teaching staff members with master awthddor degrees (Ministry of
Education, 2008, pp. 26-28). This means that threenti number of teaching staff
members in the universities is not enough. Thely s8ed many other qualified

instructors. This is also concerned with the urgitgradministrators.

Recently (Al-Majeedi, 2007) investigated the cutrsituation of education in
Yemeni Universities, the major problems of the Yai@niversities education, the
necessary facilities needed in the universitiesg gmesented a strategy for
developing the process of education in the unitiessiDepending on the statistics,
the reports, the strategies and policies that conaed regulate the higher education
in Yemeni Universities and content analysis of twlected data, the findings
demonstrated that there are rules and laws stipgldélhat higher education is the
right of every qualified and apt person but in ademce with the specializatighat
suits him, and that the universities available veses are weak which impose the
presence of admission requirements. The findings showed that the universities

had difficulty in providing the candidates/learnevdth the necessary skills,
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knowledge and scientific experiences for achiewwngcess in their day-to-day lives,

and for attaining the needs of the society in déife fields. Moreover, the results

displayed less attention from Yemeni decision mskier the importance of the

scientific research and the absence of encouragirsyipporting researchers. All in

all, Al-Majeedi (2007) came up with a strategy tfeatuses on:

O-

Caring of all the universities education stakehdde

Considering universities to be a responsibilityatifinstitutions, ministries,
and communities

Developing the scientific and quantitative levebofduates

Reforming the universities curricula

Highlighting the profession morals of the univeysstiucation

Varying the university education programs

Establishing centers for university education reseaencouraging and
developing these centers

Reforming the philosophy and the aims of the ursigradministrations and
focusing on variety, excellence, and independentedéveloping the
hierarchal system of the universities, the majasd the teaching staff
members

The presence of international and regional collatbon between Yemeni

universities and foreign universities

10-Accepting well-qualified doctors and educators

11-Solving all the universities problems

12-Using technology in the process of teaching

13-Taking much more care of well qualifying the incogiteacher candidates

14-Improving the current social and economical stdtéeacher educators and

giving them some training courses (pp.175- 177).

Recently, Shiryan (2008) conducted a study thaedino analyze the current

status of Sana’a University which has 62 diffenerdgrams. The study focused on

four major components: context, input, process, pratluct. The researcher first

piloted his study by investigating the attitudestloé university students, teaching

staff members, and administrators (1249) on thell®i facilities (such as the
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curriculum, teaching staff members, library, emples, admission and registration,
students, and the mental picture of the universitg) University of Sana’a presents.
For doing the actual study, the researcher usedatefrom the available resources
of Sana’a University and Higher Education Ministand analyzed them. He also
conducted evaluative studies about the skills ofliEh on both Special Cost
Students and Normal Students. The participants vebi@sen from Faculty of
Education, Faculty of Arts, and Faculty of Language Sana’a University. The
findings showed that the performance of the Spé&diait Students is less than that of
the Normal Students even after one year of studii@runiversity. The findings also
indicated that the participants were unsatisfiethwhe services provided by the
university. It is then deduced that all other unsges in Yemen might have some
problems that make the universities programs wtmwlg and less effectively. It is
also inferred that the program under investigati@y suffer from hassles and that is

what is going to be explored in the present study.
2.1.5.1 The Philosophy of Higher Education in Yemen

According to the universities law no. (18), 1995athwas rectified in 2001(as
cited in Ba-Abbad, (n.d.) pp. 13-15), the Yemenivarsities aim to bring up citizens
who hold up their Islamic religion and proudly cafetheir culture and civilization,
encourage doing the scientific research, partieipet developing knowledge,
sciences and arts, and bridge the scientific ailltigs with the scientific institutions
and universities inside and outside the country.B&sAbbad stated, the Yemeni

universities aim to:

« Give learners a chance to join different specidlizmajors that are
established in accordance with the needs of thatopurhese majors focus
on: a) developing the quality of qualifying anditiag programs, b) giving
general knowledge aiming to bring up a true Islarparsonality with
scientific knowledge, c) developing the skills ofeative, critical, and
scientific thinking, d) giving the necessary thema and practical
knowledge that helps learners effectively solvebfgms, e) teaching the
learners the scientific research methods and havatuate and apply them,

f) developing positive attitudes towards the impode of the collaboration
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process between them, of morals, and of respoit&bjl g) developing
positive attitudes towards sciences and technolagg, how to benefit from
them in improving the Yemeni environment and sajvihe environmental
issues, and h) establishing positive attitudes tdsvaontinuous and self-
learning.

Care of the Arabic language and use it as a stieentedium of instruction
in different scientific fields.

Develop knowledge by conducting scientific reseasplrsonal or group
work- in all majors, which will also be serving the&ociety and the
development plans.

Care of improving technology and making benefitarfrit in developing the
society.

Encourage the processes of creative writing, tediasi, and publication in
different majors.

Find an academic atmosphere to encourage the pexesf viewing,
thinking, and publishing without any contradictiaith Islam.

Strengthen the connections between universities ahdr institutions to
collaborate and exchange knowledge, experiencesiemources that lead to
an inclusive development in the country.

Strengthen the scientific cultural connections wittab and foreign
universities, scientific institutions, and centefsresearch and development
with a view to developing the Yemeni universities.

Present technical and specialized consultationtheodifferent institutions
and departments of the country.

Participate in developing the policies and the wedhniques in the country
institutions and departments and in presentingdéwgsed experiments and
effective experiences for solving different probtem

Increase the effectiveness of the bureaucrats eaxchérs in all the public
and private institutions, departments, and seabtle country by means of
the qualification and training programs while penfang the service period.
(pp. 13-15)
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2.1.5.2 Higher Education in Yemen

Higher education is generally defined as the atioe that follows the
secondary education and encompasses the univediityation (private or public).
As stated by the United Nations, Educational, Stierand Cultural Organization
(UNESCO) (as cited in the National Strategy and tueire plan for Higher
Education in the Republic of Yemen: 2006-2010, Kliryi of Higher Studies and
Scientific Research, 2006, p. 12), Higher Educat®rcomposed of 1) theoretical
programs that provide the learners with the necgdsmwwledge and skills that help
them pursue their higher studies or obtain jobd,rthe programs that focus on the
professional and technical skills that help thedgedes immediately perform some
jobs. Higher Education is the responsibility of maministries such as the Ministry
of Higher Studies and Scientific Research, MinistfyVocational Education and
Professional Training, Ministry of Education, Mitmg of Health and Population,
Ministry of Civil Service, Ministry of National Dealopment and Planning, Ministry
of Finance, and Ministry of Social Affairs. Howeyethe Ministry of Higher
Education and Scientific Research which was esiabdl in 1990 is directly
responsible for administering universities and mglkdonnections among them. This
ministry was abolished in 1994 and its responsiediwere given to the Ministry of
Education. The government then felt the need oigaan independent ministry that
takes care of Higher Education and therefore theisity of Higher Studies and
Scientific Research was re-established in 2001 nidtty of Higher Studies and
Scientific Research, 2006, pp. 12-15). Figuresd 2ulisplay the system of Higher

Education in Yemen.
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In thestrategic pla (2006-2010), it has been stated tthet Ministry of Higher
Education and Scientific Research does not havdear ¢ole. Its role towarc
universities is limited to the administrative antstructional strategy withotthe
effective and real observation on them. This is tu¢gheunclear definition of th
role of the ministry in the regulation, the insafint database(for data and
information concerning numbers of students, tea;hage, resources, expen:
etc.), the total control of finance by the Finance Minysand how it controls th
financial affairs in the universities without thedwledge of the Higher Educati
and Scientific Research Ministry inistry of Higher Studies and Scienti
Research, 2006, pf€-17).

In addition to the abo-mentioned challenges, another challenge the Min
of Higher Studies and Scientific Research is fadcsngoncerned with the absence
fully formal mechanisms that regulate the qualityd aaccreditation processes
Yemeni higher education institutions. However, the istiry of Higher Education i

continually working hard tcestablishquality and accreditation processes so
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Yemeni institutions officials and administratorsgéther with the teaching staff
members become aware of the quality concepts aambdatds, and the quality

assurance system (Anaam et al., 2009).

Accordingly, a study conducted by (Al-Obaidi, 20@®)ncerning the roles of
the Yemeni universities in achieving the qualitynaiexplored whether the university
administration is effective in achieving the qualdgims, what factors impede the
university administration from achieving these aginasmd what procedures the
university administrations take to be more effeziiv the achievement of the quality
aims. The researcher collected data from a sanmfptoctors, administrators, and
researchers by means of a questionnaire in additothe analysis of the recent
studies related to the role of the university adstiation. The findings demonstrated
that the Yemeni universities are ineffective achieving the quality aims. The
findings also traced the factors that impede thalityuaims achievement. These

factors are:

1- The absence of strategic planning in the univeesityinistration

2- The use of traditional budget system

3- The absence of qualitative assessments; the usadifonal exams that have
only few objectivequestions

4- The shortage of doctors and administrators

5- The absence of technology and

6- The absence of a strategy for the collaboratiow&en Yemeni universities
(Al-Obaidi, 2003, p. 35).

2.1.5.3 Enrollments at Universities and Problems

In Yemen, there is a set of rules that should Hevied while enrolling
students. These rules differ from one institutiorahother, from a college to another
within the same institution, and from a major tooter within the same college.
This difference is, indeed, due to several factdrashich the geographical position
of the university, the number of teacher educatorsthe university, and the

equipments of the university are playing pivotaéso

21



With a view to the equipments in the governmentersities, the National
Report stated that most of the equipments usetenYemeni Universities are old.
They are not renewed for several years. As a rethdly are not appropriate for
preparing the students scientifically and helpimgm catch up with the modern era.
Neither collaboration nor connection facilities argauniversities are found and for
this reason, the teaching-learning and scientsearch processes are not developed.
In addition, revising and devising new methodolegand curricula that suit the
environment is very poorly approached in the ursiiErs. Furthermore, the
traditional teaching methods are dominant in théversities. These traditional
teaching methods are lectures, taking-notes, temis and memorization. Students
themselves lack books and resources and so theyatdye able to handle deep and
further studies. With respect to the scientificegsh in the Yemeni universities, it is
not well developed. This is due to the above-maetibreasons in addition to the
inefficiency of the existing laboratories and libes. Self-study resources are not
found among the Yemeni universities and this ishaps because of the new
legislations which force the universities to cupemses and return extra funds to the
Ministry of Finance (Ministry of Education, 2008.[28-29).

2.2 English Language Teacher Education (ELTE) Progam
2.2.1 The Scope of Foreign Language Teacher Eduaati (FLTE)

Foreign Language Teacher Education program is rafisignt program in the
policy and educational hierarchy of a country. Tagonale behind its instantaneous
significance is the globalization and the sprea&mdglish which, according to Burns
and Richards (2009), demands teachers to be awahne political status of today’s
English, of the new methodologies used for teachimd) learning English, and of the
language knowledge and skills with which they tbgetwith their learners should be
armed (p. 7). In the context of foreign languageher education, teacher education
pivotally involves the teachers’ awareness of @aitiactivities such as reflection,
effectiveness, appropriateness, flexibility andatiehs inside and outside the

classroom.
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Teaching English as a second language is consiakfiedent from teaching
English as a foreign language. The former actumltjudes the teaching of the
language through literature and the cultural swavéh a little consideration of the
classroom situations (Schultz 2000, as cited irefagn 2009, p. 12). The latter
focuses on teaching the language content but thrboguistics, particularly applied
linguistics, grammar, and classroom methodologigss, according to Freeman
(2009), was historically known as teaching Englishspeakers of other languages
(TESOL) that was founded in 1981 (as cited in Bu#rRichards, 2009).

In the 1990s, the Second Language Teacher Edud@IlorE) was developed
by Richard’s and Nunan’s (1990) collection that veagtitled ‘Second Language
Teacher Education’. In that collection they did motus on the teaching-learning
theories. They went beyond that to focus on thetma side of teacher education.
In the same period and with many discussions aateaelebates among researchers
and researcher-educators, SLTE was finally def@®dn activity. This definition,
according to Freeman (2009) led the tesatond languagéo be interchangeable
with such other terms as ‘third or foreign langua@s cited in Burns & Richards,
2009, p. 13). On the other hand, a further distimcbetween the two terms has been
clearly presented by Saville-Troike’s (2006) foliog definitions:

A second language is typically an official or soally dominant
language needed education, employment, and otlsér peocesses. It
is often acquired by minority of group members mmigrants who
speak another language natively.... A foreign langu&y one not
widely used in the learners’ immediate social centghich might be
used for future travel or other crosscultural comioation situations,
or studied as a curricular requirement or eledtivechool, but with no
immediate or necessary practical application (p. 4)

At any rate, Freeman (2009) pointed out that théniden of Second
Language Teacher Education or Foreign Languageh€edtducation as an activity
refers to three componentibstance, engagement, and influefascited in Burns
& Richards, 2009, p. 15). The researcher is willitnggive other three names for
these components. The researcher believes thaernis are more comprehensible
and easier for the readers. They are also moreidrdgly used in the educational
field. The first one is known as theore that is connected with the language
content/knowledge and skills. The second one isrgihe name gbracticewhich is
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concerned with how the teaching-learning processilshbe conducted in short and
long terms. The last one is termed as rib&ult that is related to the output of the
interaction that takes part between the first twmponents: 1) the core, and 2) the

practice.

Above all, whether English is considered to be @sd or a foreign language
in Yemen is not such a critical issue in this teesork. What matters is what the
English Language Teacher Education program in Yefoeuses on. This program
concentrates on the subject matter of both notitesching English as a second
language and teaching English as a foreign languHue program, in other words,
offers courses that go along with the two teacluogtexts of the English language.
These courses are given to the students during seghesters and all the courses are
compulsory. In the first term, there are eight sesrwhich are as follows: English
Grammar (1), Reading and Composition (1), Spokegli&m (1), Introduction to
Literary Forms (1), Foundation of Education, Geh&sychology, Islamic Culture,
and Arabic (101). In the second semester, thereearen courses which are: English
Grammar (2), Reading and Composition (2), Spokegli&m (2), Introduction to
Literary Forms (2), Developmental Psychology, Isa@ulture, and Arabic (102).

In the first term of the second year, the progrdfars eight courses: Reading
and Composition (3), English Usage (1)"X8entury Novel, Translation (1), Spoken
English (3), Introduction to Language (1), AudiosMal Aids, and Educational
Administration. The courses given in the secondesten of the second year are:
Reading and Composition (4), English Usage (2),kBpdEnglish (4), Introduction
to Language (2), Elizabethan Drama, Translation Efjucational Planning, and

Educational Psychology.

There are fourteen courses in the two semestetiseothird year. In the first
semester, there are six courses that ar®: G&ntury Poetry, 19 Century Novel,
English Phonology, English Discourse Skills, Metblogy (1), and Environmental
Education. There are eight courses given in thergkderm: Romantic Poetry,
Analysis of Literary Texts, 138 Century Drama, English Morphology and Syntax,
Curriculum, Curriculum Analysis, Comparative Educaf and Methodology (2).
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In the last year of the program, thirteen courgesgaven. In the first term, six
courses are taught: Advanced Writing Skills, 20tbnt@ry Drama, 20th Century
Poetry, Transformational Generative Grammar, Rracti (1), and Educational
Research. In the last semester of the last yeaenssourses are given: 20th Century
Novel, Topics in Applied Linguistics, History of Bissh Language, Practicum (2),
Yemeni Education System, Personality and Self-Hygieand Evaluation and

Assessment.

To conclude, the total number of the program cauisdifty eight. All these
courses focus on the language skills, teaching odelbgy, English literature,
Yemeni education and culture, and other relate@asp As a result, the program
could be named either as Foreign English Teachecd&n or Second Language
Teacher Education. Regarding the courses taugitramic which are sixteen in
number are as follows: Arabic (101), Arabic (103gneral Psychology, Educational
Psychology, Foundation of Education, Islamic C@fubevelopmental Psychology,
Audio Visual Aids, Educational Administration, Edional Planning,
Environmental Education, Comparative Education,efdic Research Methods,
Yemeni Education System, Personality and Self-Hygieand Evaluation and
Assessment. In short, both names: Second Langusgeh@&r Education and Foreign
Language Teacher Education can be interchangealely with the program under
study.

2.2.2 The Role of Foreign Language Teacher EducatidFLTE)

The role of Foreign Language Teacher Education EJLi$ to prepare teacher
candidates to do their profession effectively. kprelanguage teacher educators,
after many years of learning and teaching, constdacher learning as a social
interaction, knowledge of learners, of contentthef classroom situations, and of the
curricula. Johnson (2009) stated that L2 teacliercators have started to re-
conceptualize teachers of L2 "...as users and creabdrlegitimate forms of
knowledge who make decisions about how best tohtéaeir L2 students within
complex socially, culturally, and historically saied contexts" (as cited in Burns
&Richards 2009, pp. 20-21).
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This re-conceptualization caters for the knowledggse of L2 teacher
education, the legitimacy of practitioner knowledtee definition of language and
second language acquisition, and the nature ofepsainal development. The
knowledge base of L2 teacher education is concesmrdthe content (what teachers
need to learn), and the pedagogies (how teachemsldsiperform teaching). The
practitioner knowledge is related to practice (ehdiscussing content issues). The
language definition and L2 teacher acquisition miban learning the language, from
an epistemological viewpoint, is better achievethmform of a social practice. With
regards to the nature of the professional developmiteachers, it is connected with
graduate courses, workshops, seminars, collaberatork, critical friends groups,
mentoring, and so on (Johnson as cited in BurnscB&ds 2009, pp. 21-26). In
short, this re-conceptualization of teacher edocahas focused on four essential
features as mentioned earlier. The teacher edscaoould be aware of these
features so that they can help teacher candidateeve them effectively and

sufficiently.

In Yemen, the role of the English Language Teadfdrcation program is to
prepare teacher candidates effectively in somecpéat aspects. The main focus of
the program is to help learners to acquire the dagg skills, have a good
background of English literature, teaching methadd the nature of education in
Yemen, and develop the learners’ personalitiesteftective, creative, critical, and
so on. In sum, the program aims to prepare welldipth teachers who will

successfully teach English wherever required, aalheat schools.
2.2.3Standards of Foreign Language Teacher Educatio(FLTE)

Standards can be defined in many different wayni@ipg on the education
policy and the targeted outcomes. In general, st@isdcan be viewed as means that
are adopted, adapted, or created to get the ouscateeeloped or realized. In
particular, standards, according to the NationateRech Council (1999) (Katz &
Snow as cited in Burns & Richards, 2009, p. 67,tgpically of two types. The first
one is known asontent standardshat represent the major knowledge, skills, and
attitudes. The second type is knownpasformance standard$at are related to the

proficiency while applying the content standardstiBstandards are really important
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for any teacher education program. They help teaetlacation program planners,
administrators, teacher educators, and teacheridaed by giving them a clear
direction on how to plan a program, design theifczation criteria, set the aims and

the objectives of the program, and get these anmdshjectives achieved.

These standards are accompanied by indicattodgcators are, according to
Katz and Snow (2009) "...
specific information about what teachers know on c®" (as cited in Burns &
Richards, 2009, p. 67). For instance, the Teacliinglish to Students of Other

a series of descriptionyvatous levels that provide

Languages (TESOL) standards supply performanceatamlis with some instructions

used to describe teacher performance at threesledgbproaches Standards, Meets
Standards, and Exceeds Standards" (as cited irsBuiRichards, 2009, p. 68). The

purpose of these levels is to assist teacher eshscat recognizing the performance
aspects of teacher candidates and using them tasiarior evaluation. The table

below illustrates how standards of teachers dfffam one country to another though
they are all concerning the same program:

Table 1. The Teacher Standards of the EgyptiameSh, and TESOL
Programs (Katz & Snow as cited in Burns & Richag¥{)9, p. 69)

Egyptian Teacher Chinese Teacher Standards TESOL/NCATE
Standards Standards
* Vision and Knowing Students e Language
Advocacy Appreciating Attitudes * Culture
* Language Planning, Delivering, * Professionalism
Proficiency and Reflecting on e Instruction
* Professional Instruction e Assessment

Knowledge
Base

Planning and
Management of
Learning
Assessment and

Evaluation

Constructing
Knowledge of
Languages, Language
Learning, and Critical
Thinking

Exploring and

Applying Culture
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e Learning * Assessing Teaching

Community and and Learning
Environment * Connecting Beyond
* Professionalism the Classroom

* Expanding Profession

Horizons

Katz and Snow (2009) discussed theacher standardsre different from
standards of student¥he former group is concerned with the competsnte@achers
should have in the second/foreign language. They aso connected with the
effectiveness, a deep understanding of the ledrstarsdards, the nature of the target
language, and the method of planning instructiond assessments. Students'
standards, on the other hand, are related to alunt design, materials choice or
adaptation, teaching methods, approaches and tpe®iand the language skills in
particular (as cited in Burn & Richards, 2009, p).7

In Yemen, there are no written standards for thgliElm Language Teacher
Education Program. However, according to the culuim that is planned and
designed for the English Language Teacher Educ&rogram, it can be stated that
the focus is on both teacher standards and ststEmdards. It can also be stated that
the standards of the program under exploration @enor less similar to these
standards mentioned above in the three programs. Sitmilar standards are:
language proficiency, culture, developing positiattitudes towards learning in
general and the self-continuous learning in padigugeneral knowledge and
specific knowledge concerning the students’ charactteaching theories, and
evaluation and assessment, skills of creative aitidat thinking, skills of scientific
research methods, planning and teaching lessoig®od background of English

literature, and so on.
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2.2.4 Philosophy of Teacher Education

As a matter of fact, teacher education, all over world, aims at developing
the potentials of individuals. This improvement eeg@s on how this teacher
education is viewed by education policy-makers auiministrators, curricula
developers and evaluators, and teacher educatatsoldepends on how it is viewed
by its receivers: teacher candidates. Generaklyteacher education is viewed by all
the teacher education stakeholders as a proceshiah a set of rules and aims, a
great deal of knowledge, learning and teaching rteep approaches, methods,
techniques, and skills are learnt and practicedtdacher candidates. All these
features of teacher education, in addition to tleals and norms, form and constitute
the education philosophy. This education philosoplegermines the process of
education itself. Therefore, the education philtgopas become a necessity to be
explored by all education stakeholders, particylgrie-service teachers, in-service
teachers, teacher educators, education policy ma#ted so on. This idea of the need
for the education philosophy is supported by De{&89) when he states that "The
need for a philosophy of education is fundamenttdly need for finding out what

education really is" (p. 96).

Education philosophy, according to Dewey (1989).is discovery of what
actually takes place when education really occ(ps96). This is, in fact, applicable.
Education should first exist and with the teachHeaning process, learners and
teachers will conceive their own philosophies e@frteng and teaching which, in one
way or another, constitute the general philosodhgdoication. The ideals and norms
of the education philosophy should, as Dewey (1988)ed, take these two factors
into account: "1) the growth of instinct capaciteesd 2) the inherent traits" (p. 96).
Taking them into consideration implies the impocanof the design and
development of materials and the subject matteey ttontain. These developed
materials, in other words, should consider the aebuentioned two factors in

addition to how individuality plays an essentidkerm the growth of learning.

Generally speaking, there are two types of educatieeold educatiorand the
new educationDewey (1989) explained that the old educationenscbres a definite

content and activities while the new education emsptes these two important issues
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together with the techniques. These techniqueshgutontent and the activities into
practice and satisfactory outcomes are attained.oldh education is the basis of the
new one; however, this new education depends ostaésd by Dewey (1989): "...

persistent intelligent study and experiment, a boflyubject-matter much richer,

more varied and flexible, and also more definitéanms of the experience of those
being educated” (p. 99). Here it can be inferredlt tthe experience of teacher
candidates is very important. It is also impliedtth is the role of teacher educators

to broaden this experience.

One more factor that develops the philosophy ofcation is the educative
environment. Dewey (1989) believed that the effgicthe educative environment
could shape and frame the beliefs, skills, peroeptithoughts, hopes, fears and so
on of the learners. For this reason, it can beedtdiere that the educative
environment should be appropriate (regarding pldoee, teaching aids, etc.),
encouraging and helpful enough to assist teachetidates in developing a positive
learning philosophy together with a positive teaghphilosophy. The prospective
language teachers will thereby construct acceptald positive learning and

teaching conceptions.

With respect to the philosophy of education in Yaminere is, according to
(Al-Habub, 2006), still a heated debate on its texise and importance in the
education reform and development. However, theopbphy of education in Yemen,
according to the article (3), law number (45), 1982uses on three important
elements:1) standards, 2) concepts, and 3) general aiifise standards are the
following: insights and beliefs standards, natiosédndards, human standards,
economic standards, and educational standards.e@ong the concepts that form
one aspect of the philosophy of Yemeni educatidreytare as follows: free
education concept, obligatory education concepujtggoncept, self-learning and
continuous learning concept, the concept of engmoigathe scientific research and
applying it in planning the education system, ahd toncept of connecting the
theoretical knowledge with the vocational skillsheTl last component of the
philosophy of the Yemeni education is some genairak which are the following:

1) developing all the aspects of one’s personaidythat one can be able to a)
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participate in creating a knowledgeable productweiety and a conclusive cultural
social and economical development for oneself &edsbciety, and b) deepen a real
sense of respect, consideration, and care of tHg @oran and its application in
everyday-life situations, 2) encouraging the doofgthe scientific research and
developing its institutions, 3) preparing a teachibo will behave like a good model
and instilling the scientific thinking attitudes ihim, 4) teaching the learners
effectively and persuasively the necessity of camting the different challenges and
conspiracy against Yemen and the Islamic Arab natid fighting colonialism, of
releasing the land of Palestine and other coloniaeds (as cited in Al-Habub, 2006,
pp. 168-171).

To conclude, according to Al-Habub (2006) the ptolohy of education for all
the teacher education programs in Yemen is toorgeri¢e also commented that the
concepts of this philosophy are neither specific gaded in sequence with the
general policy of the country, not published, arat aven distributed to teacher
educators or prospective teachers. Therefore, nt lma stated that the English
Language Teacher Education Program in Yemen doebawe its own philosophy
of education. All it has is what is derived fronetheneral philosophy and that is, in
the researcher’s viewpoint, a weakness. There dhmeila clear specific philosophy
for this program. However, based on this generalopbphy, the philosophy of
higher education presented in the first sectionthidé chapter, and the program
curriculum, the researcher could specify the pbidsy of the program under study.
This specific philosophy has actually been expréseethe last paragraphs of the
above-mentioned subsections namely: the scopeashée education, the role of
teacher education, and the standards of teacheagoin together with the following

subsection.
2.2.5 Teachers’ Knowledge

Researchers have presented varying accounts dftedehers’ knowledge is
and how it develops. This disagreement becomes vitien researchers’ views and
beliefs on teachers’ knowledge are compared. Fatamte, Carter (1990)
distinguished between two types of knowledge: Ipc¢pcal knowledge" which is

related to personal and situational forms of knolgée and 2) "pedagogical content
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knowledge" that is formally developed when teactemdidates join the teaching-
learning profession (as cited in Munby, RussellM&rtin in Richardson, 1997, p.

881). For Shulman (1987), the focus was on teatlsetgect matter knowledge.

Shulman categorized the subject matter knowledg¢e seven ones: 1) "content
knowledge, 2) general pedagogical knowledge, 3)riaium knowledge, 4)

pedagogical content knowledge, 5) knowledge ohleia and their characteristics, 6)
knowledge of educational contexts, and 7) knowleafgeducational ends, purposes,
and values" (as cited in Munby, Russell, & Martm Richardson, 1997, p. 881).
Drawing on these categories, Grossman (1995) destisix other domains of the
conceptteachers’ knowledgeAccording to her, these domains are 1) "knowlealige

content, 2) knowledge of learners and learninggr®8)wledge of general pedagogy,
4) knowledge of curriculum, 5) knowledge of conteastd 6) knowledge of self" (as
cited in Munby, Russell, & Matrtin in Richardson,§82). Her focus was on the last
domain. She argued that learning how to teach, hmwegotiate and discuss
classroom problems or issues, how to reflect upoactige, and how to use

metaphors for understanding practice are all afebly knowledge of the self.

Dissimilarly, Cochran and Jones (1998) describeg #gubject matter
knowledge as a concept of four components: 1) @unknowledge, 2) substantive
knowledge, 3) syntactic knowledge, and 4) beliéfsua the subject matter” (as cited
in Munby, Russell, & Martin in Richardson, p. 88T)his concept ofteachers’
knowledgewas given another nanwaft knowledgeby Grimmett and MacKinnon
(1992). This new term was given on the basis ofeusubring the relation between
learning or teaching the craft and the experiemga@sed in the course of doing the
craft (as cited in Munby, Russell, and Martin irckardson, p. 888). On the contrary
of what has been recently presented, Lewis (198f))eal that the root of any type of
knowledge is belief. At the same time, he persidted belief and knowledge are
synonymous (as cited in Pajares, 1992, p. 313). artiele that Pajares conducted
actually indicated how difficult it is to give spBc definitions to the ternmbelief
Meanwhile, Pajares (1992) presented sixteen fundwh@ssumptions about the
origin, nature, and roles of beliefs (pp. 24-26)he3e assumptions can be

summarized as follows:
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1. Beliefs are conceived in early stages by reasopingesses, passing of time,
and schooling experiences.

2. Beliefs can strongly affect the behaviors of indials and how they plan and
make decisions.

3. Beliefs and knowledge are overlapping terms or toots.

4. Teaching beliefs are better established and degdlap the undergraduate
programs.

5. Beliefs formed early in the childhood are diffictiit get changed during the
adulthood.

The crux of these sixteen assumptions points tcsitpeificance of exploring
the beliefs of the English Language Teacher Edocat(ELTE) program
stakeholders. In addition, exploring the prospect®achers’ beliefs could provide
teacher educators with essential information that assist them in designing
curricula, devising appropriate teaching methodd tethniques and other related
issues. Moreover, Pajares highlighted the limitleslvantages of searching the
beliefs of teacher educators and teacher candidd&said: "Attention to the beliefs
of teachers and teacher candidates can inform &doah practice in ways that
prevailing research agendas have not and cannoB2®). Finally, Fenstermacher
(1979) considered beliefs to be "the single mogtartant construct in education

research” (as cited in Pajares, 1992, p. 329).

Being knowledgeable of one's field of study is eobugh in the teaching
profession. A good teacher, according to Lamm (12@Q00), should have four

major qualities:

1. Acculturation: to have a wide range of general kieolge that should be
transferred to students

2. Socialization: to be sociable and transfer theadowrms

3. Individualization: to be open-minded and receptigestudents and to
know their individual differences

4. Disciplinary expertise: to be an expert in one'somaf study (as cited in
Arnon & Reichel, 2007, p. 445).
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Other qualities were described by Musgrove and ara@972). Based on the

pupils' evaluation of an ideal teacher, they desctifive categories:

Personality
Ability to maintain discipline
Teaching methods knowledge

Ability to behave well in the classroom

o & N PkE

Order and organization (as cited in Arnon & ReicR€07, p. 445).

A study conducted by Tirri (2008) on the qualit@fsa good teacher showed
that such qualities as being friendly, interactiaegd emphatic are important features
in the teaching profession. However, the qualityr@indly is more emphasized. In
addition, a good teacher should have pedagogicalauge, wisdom, teaching

experience and knowledge of subject matter.

Based on the above discussion, the English LangUageher Education
Program standards and curriculum in Yemen, teactiedidate’s knowledge can be
divided into two categories: 1) theoretical knovgedand 2) practical knowledge.
The first category can further be divided into gheeib-categories: general theoretical
knowledge, specific theoretical knowledge, and Hjegeneral theoretical
knowledge. The general theoretical knowledge isteel to the following:

a) Theoretical knowledge of language skills,

b) Theoretical knowledge of linguistics,

c) Theoretical knowledge of certain literary works,

d) Theoretical knowledge of educational researcthous, and

e) Theoretical knowledge of teaching approacheshaus, and techniques.

Concerning the specific theoretical knowledge, theus is on culture and
religion. The specific-general theoretical knowledg concerned with general
educational context and specific educational Yenoemtext. The second category
(practical knowledge) is limited to two types ofdwledge: practical knowledge of

language proficiency and practical knowledge ofl&aning-teaching process.

34



2.2.6 Beliefs about Teacher Education

Beliefs about teacher education vary among reseescAccording to Johnson
(1998) beliefs are not something that teachersbeagquite aware of or can simply
say or reveal (as cited in Graves, 2000). Thisistd the fact that the terbeliefhas
become very difficult to detach from so many otlhemtms, some of which are
cognition, attitudes, experiences, and knowledgelyiRg on the standardruth
condition Johnson (1996 p. 694) depicted beliefs as praposithat do not get a
truth condition satisfied while knowledge does. rikin also defined beliefs as
"psychologically held understandings, premisegropositions about the world that
are felt to be true" (as cited in Xing, 2009, p. &ccording to Green (1971, p. 104)
beliefs is a concept that "describes a propositleat is accepted as true by the
individual holding the belief" (as cited in Munkiussell, and Martin in Richardson,
1997, p. 885). Contradictorily, Ashari (1994) ardubat beliefs and knowledge are
two different concepts. He supported his argumsngiving an example of two
teachers who might have similar levels of knowledgeut English grammar. These
two teachers will employ different teaching methsdwe they have different beliefs
about teaching and learning. He further explainkdt tone teacher might get
convinced that exercises and drills are a morecedfe method than others if his or
her beliefs related to language learning are in phecesses of imitation and
memorization. Another teacher may use the commtimecaapproach if his/her
beliefs concerning learning a language are thaguage should be used in
meaningful contexts and communications (as citeXimg, 2009, p. 8). This goes
parallel with what Johnson believes about the téetefs’. Johnson (1992) divided
teacher’s beliefs into three categories: "1) dkdlbed, 2) rule-based, and 3) function-
based" (as cited in Xing, 2009, p. 19). For thodwse beliefs are skill-based,
pronunciation practice, and use of dialogues arttdpadrills are very essential. For
those whose beliefs are rule-based, the correcougeammatical rules in different
meaningful contexts is very crucial. And for thogkeose beliefs are function-based,
real-life communication activities, the use of aartic materials, and cooperative

learning are of great importance.
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On the other hand, in Borg's review article (20084, studies concerning
teacher education were reviewed. These studies pudrieshed in between 1976 and
2002. The point here is that the tet@achers’ cognitiorwas highlighted. It was used
as a term that includes teachers’ knowledge, Iselibbughts, and experiences. He
further described some dimensions of teacher dognithich can be summarized as
follows: 1) the previous language learning expear@en?) the language learning-
teaching experience, and 3) the present languagehitey experience. In fact,
teachers as language learners are affected byphaifous schooling experiences.
Such experiences accompany them to the universgigrevthey will be trained and
prepared to be teachers of English. These new iexpes will surely affect their
learning and teaching (practicum). Besides, thdlyget some experiences of how to
learn and teach effectively and critically at theiniversity. These university
experiences may change, modify, or add to the posvschooling experiences. All
these experiences, beliefs, and knowledge will thenutilized well when they
graduate and start applying what they have expeztbn Therefore, it is the
responsibility of the teacher education programetitgyers and teacher educators to
help these prospective teachers have positive fectiee experiences that will help
them later in their teaching professions.

Kagan (1990, p. 421) usésacher cognitioras a term that is interchangeable
with the termbeliefs however, he acknowledges that the téeacher cognitions a
broader and vaguer concept. According to hmacher cognitiorcan be defined as
"any of the following: pre/in-service teacher’s faefflections, beliefs, and
knowledge about teaching, students, and contentaadeness of problem solving

endemic to classroom teaching” (as cited in Xiti)® p. 7).

Beliefsis then the term that encompasses other concapts a&s principles,
percepts, thoughts, theories, understandings, salyeactices, opinions, and
experiences. Beliefs are, therefore, gained thrabghprocesses of practicing and
experiencing learning and teaching. This idea euscored by Graves (2000) when
he said: "to understand where beliefs come from gead to look at your past
experience and the beliefs about learning and tegqdhat grow out of and guide

that experience. Experience includes your educaimh its discourse.” (p. 26). He
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went on to say thabeliefs also arise from work experience and tisealirses of the
workplace, what you feel constitute success andKaian each setting, what you
perceive to be important or necessary or the wiagshare done" (Graves, 2000, P.
26).

These beliefs actually differ from one person tothar and this difference is
due to the schooling experiences and practicesttheg. The schooling experiences
are different for a number of reasons such as regswand facilities, classroom size,
number of learners, the system of education, tmeccla, the teaching approaches
and techniques, the individual differences andguegfces, the time and place, etc.
Mahyoub (1996) conducted a study which exploredetttent of diversity among the
Yemeni pre-service science teachers in their agpré@ study and their perceptions
of the classroom learning situations. The study wasducted in the Faculty of
Education in Sana’a University. It was also cortddoon two groups: the first one
representing the science majors (n=100; F=50, M=30)d the second group
standing for non-science majors (art majors) with thale and 25 female
participants. All the participants were taken fraththe levels of the undergraduate
program. Two questionnaires were used for collgctlata. The first questionnaire,
that is ‘Study Process Questionnaire’, was usedéasure the study approaches
students use, follow or adopt. The second questiomnwhich is ‘University Lecture
Classroom Environment Scale’, was adapted fromrosiedies so that it could
measure the college and classroom learning enveatsnThe findings showed that
females scored significantly higher than maleseanegal and in the science majors in
particular. They also indicated that the Yemenirees preferred using theeep
Approachand theAchieving Approachmore than preferring the use of tBerface
Approachduring their study process. According to the rssof the study, it was
concluded that Yemeni learners were not rote learnRegarding the classroom
situations, no significant differences in termsgehder were found. The study also
indicated that the higher the level of educatidre more improved the approach
became. It was also highlighted that motivatiorygtha vital role in determining the

approach.
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Very recently, Xing (2009) conducted a study thmmeal to investigate the
relationship between the self-reported beliefsf-reglorted behaviors and actual
classroom behaviors of teachers of English as anseor foreign language. The
beliefs and the behaviors were examined in termsfiwd areas: grammar
introduction, corrective feedback, classroom inteom patterns, roles of the teacher,
and planning and conducting lessons. A questioanairclosed questions together
with videotaping four ESL teachers’ classes andisas of stimulated recall was
used. The findings showed that the beliefs and\befsof teachers were generally
consistent and had significant positive correlaiormhe findings also showed that
the actual classroom behaviors of experienced &achere more consistent with
their beliefs than those of the inexperienced ohiegas also found that experienced
teachers were more conscious of their behaviorsalllyi some factor such as
teaching experience, reflection, teacher supenviaitd the educational courses were
identified as facilitators to the development adieer knowledge

Finally, it can be noted that what has been regessthrched, stated and argued
about the ternbeliefsmakes it in a plethora of many similar terms onapts as
mentioned above. This makes it difficult for auth@nd researchers to determine
what is exactly meant by this concept. This chasrthe authors’ and researchers’
viewpoints also gives a chance to define what teceptbeliefis in accordance
with the related and described situation. Howeireithe present studyjeliefs has
been identified to be referring to all the expecies) thoughts, ideas, suggestions,
perceptions, attitudes, knowledge and so on whigérson has gained till the present

moment.
2.2.7 Curriculum of Foreign Language Teacher Educabn (FLTE)

The Foreign Language Teacher Education (FLTE) mmgaims to prepare
independent, effective, and fantastic teacherssdheachers should be aware of
what, how, how long, where, and when the teachingegss is best achieved and that
is known asbeing aware They also need to be critical. A teacher's baintjcal
means that he has the ability to analyze, undetstavaluate, and reflect on the
different concepts, perspectives, approaches, @nogrand policy of the program he

is involved in or any other program. At the samnmetj teacher candidates are to be
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taught on how to be creative and critical. Thessuies are really to be taught
completely to the teacher candidates. They araatigti@arnt through the whole life.

However, teacher educators need to be aware of iksges and highlight them to
their learners. This notion is supported by Klingimaer and Opp-Beckman (2006)
when they stated that:

Learning to think analytically or “critically” is difelong skill with
broad implications both inside and outside the Umgg classroom.
Likewise, the ability to look at a problem or akagith a fresh eye or
with “creativity” has far-reaching implications féegarning both inside
and outside of formal education systems. Thesatibutes we hope
to awaken and nurture in our learners, wherevey thay be going in
life (p. 136).

Teaching is not a process of transferring pieceimformation to learners but
also a process of evaluation and measurement ofidadls’ behaviors and abilities
and how to develop them. Teacher educators neekhowv how their teacher
candidates behave, think, their present and fuaimes, what is and what is not
interesting for them and so on so that the teacpingess will be really effective.

Above all, applying what has been recently mentbisg in fact, the task of
program developers and planners who plan the proguad the curriculum that is
used to achieve these above-mentioned aims and stnees. Developing the
curriculum of an educational program is not easallaiThe curriculum development,
according to Richards (2001):

. includes the processes that are used to detertheneneeds of a
group of learners, to develop aims or objectivess doprogram to
address those needs, to determine an appropridiebis; course
structure, teaching methods, and materials, andcawy out an
evaluation of the language program that resulteftbese processes.

(p- 2)

These processes -that are displayed in the abowatqun- should be
approached systematically. They are interrelatedasna result, a developer can start
applying any one. However, the processieéds analysibas become the foremost
phase that helps the curriculum developers knowt \geaners need, what they do
not need, and the same is the case with teachedsoA the basis of these needs, the

program aims or objectives will be set and so anh{&ds, 2001; Graves, 2000).
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In Yemen where teachers of English are preparetbtoryears in the Colleges
of Education, the curriculum used is still the amed for years. It has not been
updated. Some courses might need replacement and sthers might be taken
away. This is underscored by Raskhan’s study (2@@&) intended to evaluate the
English Language Teacher Program in the CollegEdefcation, Sana’a University
in Yemen. It also intended to find out the stresgiind weaknesses of the program.
The researcher collected data from graduates opribgram. The study participants
were teaching in public elementary and secondahpas. The data collection
procedure was questionnaires that were deliveretheoparticipants in different
places. The questionnaire was of two parts. Thet frart dealt with students’
admissions, curriculum, teaching skills, academigidgnce and counseling,
evaluation procedures, the faculty, the studerdhieg, and the overall remarks. The
second part described four areas concerning thgrgro courses such as the
university requirements, the major requirements, féculty requirements, and the
electives. The findings of this study, as suggebtethe study participants, indicated
the necessity of replacing old English courses witbdern English writing ones,
more English language labs, specialization courgespresence of English native
teachers at least for spoken courses, omissionrog gequirement courses such as
French, the variation of instructional methods andluation procedures, and more

classroom management courses are needed.

Modhesh (2009) recently conducted a study that @gitneexplore the views of
Yemeni educators about the need for reforming educan the Middle East and
their attitudes towards reforming curriculum. Tlesearcher collected data by means
of a questionnaire with Likert scale questions aoohe open-ended questions. Data
analysis procedures such as Frequency DistribytiGhsSquare, and Correlations
were utilized. The researcher also used contentysisafor the open-ended
guestions. The study findings indicated that then¥ei educators were dissatisfied
with the current curriculum in Yemen. The curriaulineeded reform in terms of the
scientific and academic quality of the content. e other hand, most of the
educators refused the idea of reforming educatioaccordance with the Western

demands.
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Another study concerning one component of the culwm (practicum) used
in the Yemeni universities is conducted by (Al-Magje 2003). The study evaluated
the program of practicum in the education facultresladhramout University. This
evaluation focused on to what extent the practiconrses are important from the
viewpoints of educators and teacher candidatescuhent role of practicunfrom
the candidates’ and educators’ viewpoints, andcti@lenges that candidates face
while doing the practicumcourses from the candidates’ viewpoints, and the
suggestions for coping with these challenges frém tandidates’ views. The
researcher used a questionnaire to collect data éducators who were working as
supervisors and from the teacher candidates iedheation facultiesn Hadhramout
University. The findings showed that the practicprogram is important but there
are problems faced while applying the program. €h@®blems are concerned with
the planning, application, and evaluation phasé® findings also showed that the
challenges candidates face while teaching as ptewtcourses are many. These
challenges are such as: the short period giventréaning on how to teach, the
absence of supervisors, the far distance betweedidates, residencand schools
where they practice teaching, the absence of schulpéct teachers or the absence of
collaboration with candidates, candidates’ engagenmemany other study courses,
the shortage of transportation vehicldgt drive candidates to schools, the presence
of a big gap between university courses and ingWfe@valuation, lackr absence of
teaching aids at schools, no collaboration betwkerschool administration and the
candidates, and no chance given to a candidagath tmost of the school subject.

In conclusion, the literature review has shown ithportance of thd=oreign
Language Teacher Education (FLTE) program and havefglly it should be
considered by all the education stakeholders. Iméfg the review of the available
education policy documents and the previous studilesed to the program indicate
that the program standards and philosophy arenmadand should be specified (e.g.
Al-Habub, 2006; Al-Obaidi, 2003; Ba-Abbad, n.d.Jurthermore, the findings of
other related studies indicated that the curricuinrthe Yemeni universities needed
to be reformed (e.g. Al-Majeedi, 2003; Modhesh, 20Raskhan, 2005). Therefore,
the researcher designed some semi-structured ieesvfor teacher educators,
teacher candidates, and administrators in the mynisf Higher studies and
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Scientific Research and in the Ministry of Educati®he methods are presented in

the following chapter.
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CHAPTER 3

METHODOLOGY

3.0 Presentation

This study explores the beliefs of teacher edusateacher candidates, and
bureaucrats in the Ministry of Higher Studies ardeftific Research and in the
Ministry of Education on the current state of theglish language teacher education
program in Yemen. After an intensive reading of tlesearch traditions, the
researcher found that the most appropriate reseeadhion that would achieve the
aim of the study was the qualitative tradition. Btength of the qualitative tradition
is that the researcher has a chance to descrigghttremenon studied as it is in its
natural environment. This notion is also highlightey Schofield’s (1990) following

statement:

In the area of education, qualitative researchoisam approach used
primarily to study exotic or deviant local culturé&ather it has become
an approach in both education research and basieaneh on
educational issues in our society (as cited in Huba & Miles, 2002,
p. 175).

Within this qualitative tradition, the researchecdsed on a case study through
which semi-structured interviews were designedt@stigate the study participants’
beliefs by which the current status of the prograould be revealed. Therefore, the
present study is identified to be a qualitativeecatudy. Gravetter and Forzano
(2006) confirmed that a case study is necessattyeiriirst stages since it focuses on
presenting a detailed description of the partidigaexperiences, on identifying
themes and patterns that describe the case, amdroducing new issues and areas
that need further research. It can also be usegltlasr a constructive criticism or
confirmatory evidence to a theory (pp. 343-348)e Tdemi-structured questions
along with the consent form were translated inte plarticipants’ mother tongue
(Arabic). The narrative data were translated int@bdc and English, organized,

coded, and categorized into themes and patteratedeio the study.
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3.1 Setting

This study was conducted in different cities in ¥m The existence of
different cities was due to the presence of twougsoof participants that were
divided into four different categories. The firstogp known as the academics
contained teacher educators and prospective largteachers. This group of
participants was selected from the Northern Uniter§wo teacher educators were
interviewed in their university offices while thaitd one was interviewed in his
house. With respect to the pre-service teacheey, Were interviewed in the same
location. This was a room in one of the teacherdickates’ house. They were
individually interviewed. Concerning the secondugrpit had two categories as well.
The first category constituted some bureaucratBarMinistry of Higher Studies and
Scientific Research, who were interviewed individuan their offices. The second
category of the second group was the bureaucrdteiMinistry of Education. Two
participants of this category were interviewedhait offices in the Education Sector
in the Southern City. The other two were individyahterviewed in their offices in

the Ministry of Education in Sana’a, the capitay @f Yemen.
3.2 Participants

The participants of this study were classified iftor categories. First was the
teacher educators (n= 3), second was the teacheideses (n=4), third was the
bureaucrats in the Ministry of Education (n=4), @ne last one was the bureaucrats
in the Ministry of Higher Studies and Scientificearch (n=3). These four categories
can go under two main groups: 1) academics, armi@aucrats. Table 2 illustrates

the study participants.
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Table 2. A Description of the Study Participants

Name Age| Gender | Languages| Current Position
Arabic &
Mohammed| 40 ] Lecturer
%) Male English
o
© Arabic
S
= Ahmed 45| Male | English & a Lecturer
o} Little Urdu
S
§ Arabic
Abdullah 35| Male English Lecturer
3 &Hindi
S .
g _ Arabic &
I Ali 23 ) Recent graduate
g Male English
0
% Arabic
o Zakarya 23 _ Recent graduate
o Male &English
@
2 o
S 5 Arabic &
= 5 Nuraldeen | 24| Male ' Recent graduate
2 @ English
s e
o
2 _ Arabic
= Yousif 24 ) Recent graduate
) - Male &English
(@]
§ General Director
@ Male of the
::Lé _ Administration of
S Ameen 39 Arabic _
3 Developing the
o) T Higher Education
© @ I
5} 0 Institution
3 |2
o | 8 General Director
3 -+
o0 g Female ' of the Planning
c Qammar 33 Arabic o
% and Statistics
5 Administration
P .
73 ' General Director
'c Ammar 32 Arabic _
= Male of the Higher
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Studies

Administration

Arabic &
Norah 44 _ Translator
Female| English

Assistant of the
Female| Arabic & | English Language

Nawal 38 English Program
S Coordinator
g General
h Male Administrator of
qg the Inspection and
2 Sadiq 48 Arabic Curriculum Unit
= in the Education

Sector in the

Southern city

Arabic & English Trainer
Nagmaldeen 38 | Male _
English and Inspector

3.2.1 Academics

The academics were selected from a Yenmstitution: Northern University.
The institution was selected purposefully becatseas one of the first established
universities in Yemen, and the English Language ciiea Education (ELTE)
program is in two Education Faculties. This progr@nwidely known for having
large numbers of students. Moreover, it is an tuistin that encounters many of the
challenges faced by other public universities imméa. The academic participants of
this study are teacher educators and prospectaghées. Teacher educators and
candidates were given these nanigohammed, Abdullah, Ahmedi, Zakarya,
Nuraldeen, and YousifA teacher educator from the program was first setebased

on Conveniencesampling. Then other teacher educators and caedidaere

3,.
Listed names are pseudonyms
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recruited by using the snowballing technique. Teasearcher first contacted with
them through phone and explained the nature ofsthdy. The teacher educators
agreed to be met on a particular day. The reseancbethem and further explained
the nature of the study. The participants signedctinsent form and the interviews
were conducted. The following is a description @adher educators and teacher

candidates.
3.2.1.1 Teacher Educators

Mohammed is a forty-year old male and is an assistant psafiesHis mother
tongue is Arabic and English is his second langublgereceived his basic education
in Northern City and graduated from the High School1989. In the school,
Mohammed acknowledged that he was taught by extaachers from Somalia,
Syria, Sudan, and Egypt. Moreover, he was perfagrmany activities in the school.
These were effective experiences for him. His stdgarning English started due to

the influence of his brother who was a teacherrgjlish. He said:

English was my favorite subject since | was aelittby. | used to have a
brother who was a teacher of English. | looked aim so | wanted
just to follow his steps. He was talking to me ngksh so | started this
kind of emotional love for English and the storyntioued when |
graduated from the high school, | did not wastetime, did not even
teach for a year, did not go to the military segyit went right away to
the Faculty of Education, English Department.

Mohammed continued his higher education (the unddrgte program) in the
English Department in the Education Faculty, Sakhiaversity. When he was in the
third year of the program, he got a scholarshifBiitain for three months. In that
scholarship, he got various experiences such asyhlaught by native speakers of

English and having a chance to use the languagéiabaid:

Definitely | got some experiences there, like ..n¢pém the west, being
in Britain, being in that university which is oné the highly reputed
universities in the UK, being taught by native dm¥a of English, and
you know, there was like this language lab thabuld use for the first
time in my entire life. So that was a real expezeefor me.

After he graduated in 1994, he taught at schoolsarthern city for four years.

Then, he was awarded a scholarship to enroll iMak program in the U.S.A. He
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did his M.A in TESOL. In this program, he had difat experiences such as being
taught by professors of linguistics, having inteioraal friends, interacting with
Americans, and studying harder and harder to coftd the difficulties and
challenges there. After returning to Yemen in 1988taught in Northern University
for three years. During that period, he also workedhe Chairman of the English
Department. In addition, he was teaching many ffe courses. He said: “I have
been teaching all kind of courses: language coueggsied linguistics, phonology
and phonetics, introduction to language, spokenli&@mgAdvanced writing skills.”
Later, he got a scholarship to pursue a Ph.D pmegraindia. He did his Ph.D in
Applied Linguistics. He completed the Ph.D progren2006. In the Ph.D program
there were no challenges for him because he haad Wwe# equipped with all he
needed in the USA. Since then he has been teadahitite English Department,
Faculty of Education in the Northern University. Has published some articles and
book chapters and is willing to do more researahstated: "... So doing research is

part of our job. One has to keep in touch with wikdhe latest in the field".

Abdullah, an assistant professor, is a thirty-five-year ollenHe speaks three
languages: Arabic as his mother tongue, Englishissecond language, and Hindi
but only for daily uses. He received his basic etioa in a rural area of the
Northern City. His passionate love towards schpplears from the beginning of his
life. His parents as well as his school teacherseevemcouraging him to keep on
learning in the school. This encouragement helgedtb have a positive attitude
towards schooling. His interest in learning Englistarted when he joined the
Teacher Training Program in the tenth grade inNlagonal Institute for Teaching

Administrative Sciences. There he attended to testaf excellent teachers. He said:

When | joined the Teacher Training in [Northernygiin the
tenth grade, | started developing some love forliEhgand |
had a chance with two friends to join the Natiotradtitute for
teaching administrative sciences where | learnt somtwo
courses in English and it was taught by an excelbeacher and
there my story with English started.

After graduating from the high school in 1992, Abai joined the Physics
Department and studied for one month. Since he geasl at English, he could

converse well with the Indian instructor of the Esig course. In the meantime, he
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realized that he could communicate in English. Titsation urged Abdullah to
reconsider the idea of joining the English Departinkle stated: "So | again thought
about joining English Department and | met my ptemd | transferred to English
Department and from there | started, you know,niegr English." This excerpt
indicates that learners in Yemen might consultrtparents while making decisions.

In the undergraduate program, Abdullah stated lleahad good experiences
such as dealing with different instructors and sesr Unfortunately, the situation
was intimidating for him in the beginning; howevthis threatening situation turned
out to be positive. This motivated him to have haghbitions of mastering English

and achieving the first rank in the class. He bexhighly confident. He stated:

When | joined the English Department., | felt sggann the beginning;
the feeling was very threatening for me becausenvheined, most of
the students had already started, you know, pickireglanguage and,
you know, dealing with the teachers. But then Ikedrvery hard, and
the comforting thing was that at the end of thetfsemester, | scored
very high, and | was among the top students. Timemhé second
semester, | started from the beginning and | wonkery hard and then
| topped my class and from that time till | finishmy studies.

He graduated from this program in 1997. Since heagfirst in his batch, he
was appointed instructor in the same departmentthet he taught for a while.
Then he got a scholarship to India where he didh IM#A and Ph.D programs. He
finished M.A in 2000 while Ph.D was obtained in 30th India, Abdullah believed
that doing these two programs was the real turnta@dtrongest step in his learning

process of English. This is clearer by the follogvexcerpt:

.. when 1 lived in an International house with sonmgeople from
different cultures, different countries. And it was excellent
atmosphere for picking up the language because aee Hived in
English [During the Master's Degree Program]. Theraealized |
really had a big deal in the English language..cahnot forget to tell
that watching English channels and movies also veérgreat help to
me.

Since Abdullah became an assistant professor, ©ibden teaching in different
institutions: the English Department in the FacufyEducation and the English
Department in the Faculty of Arts. In both Depantseof English, he has been

teaching many courses such as Spoken English, Mtogyy Syntax, Semantics,
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Applied Linguistics, Reading and Writing Compositiand Translation in different

areas like legal translation, and so on. He onaarbe the Head of the English
Department in the Center of Languages in Northemivéisity. He also became the
Head of the Translation and International Rese&hcit in the Centre of Research
and Medical Study. Furthermore, on his sabbatieavé, he had been to Saudi
Arabia for teaching at a university for one semed¢mreover, he has published two
research papers in his majdheoretical SyntaxHe is also about to publish the third
paper. He is now an assistant professor and hastbaehing in Northern University

for the last five years.

Ahmed is a forty-five-year old male. He is an assistawtfgssor. Arabic is his
mother tongue and English is his second languagadtition, he speaks a little
Urdu. He received his basic education in the Cériiey. Ahmed has a positive
schooling experience. He enjoyed going to schoakesihis childhood. This
enjoyment made him believe that education is somgttaluable. He appreciates
the school teachers who were effective, motivatamgl sincere advisors. In the High
School, his study direction was changed; he jothedVocational Training Institute
where all courses were taught in English. He stlidiethis institute for two years
but the third year was achieved in another higloscivhere the courses were taught
in Arabic. After the high school graduation in 198hmed performed the military
service for two years. He believed that such atanyliservice is but a devastating
consumer of all the previous schooling experiereetsudent may have conceived.
When the military service was over, Ahmed went b&zkhis town thinking of
joining the Engineering Faculty. The idea of beawgna teacher did not appear to
him before. However, due to a number of reasonanekh joined the English
Language Teacher Education Program in Sana’a WsiyeiThe following excerpt

displays the reasons for joining the program:

One of the reasons for joining the Education Facuiltas the third
secondary class grade. With my grade | was notwadtb to join the
Engineering Faculty here in Yemen. Another reasas thie economic
status. | joined that program for the students wgik&n some money as
a kind of salary. | also joined that program fowhs a little bit good at
English.
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After the graduation in 1990, he taught at a higjosl| for two years. Then he
obtained a scholarship to do his M.A in Jordan @O® He explained that the

experience in Jordan was not that much good. HE sai

I did my M.A. in Jordan for three years. The majpas ELT
specializing in curriculum. So, it was not a googberience except for
the research methodology; how to search a problathfeow to analyze
data in SPSS program. Concerning knowledge or immé&tion it was not
a good experience at all. The total number of cesirwas twelve. The
courses were taught in Arabic except four of them.

Concerning the Ph.D program, Ahmed completed itilndia in 2007.
According to him, no courses were offered in thegpam; a student was required
only to write a dissertation. After the Ph.D pragrahe has been teaching in the
Faculty of Education, Department of English fore#hyears. He is teaching different
courses: courses regarding language skills, cduncuand teaching methods. He
himself prepares the materials of the courses. diditian to the teaching
achievements and supervising the pre-service teaehechools, Ahmed also made

some workshops for developing the Basic Educatragmfm in the faculty.
3.2.1.2 Prospective Language Teachers

Ali is twenty three years old. He is a recent gradaatbe English Language
Teacher Education Program in Northern Universitye Bpeaks two languages:
Arabic as his mother tongue and English as a farleigguage. He received his basic
education in a rural area. Due to the absence eftliivd secondary class in his
village, he went to the Southern City for studyihgt class. He got a first in his
school with a cumulative grade of 80.50%. He wagsaaluate of the Science Section
in the High School. In the school, Ali expresseattine schooling experiences were
all theoretical with which he did not feel satisfiecConcerning the school English
course, he believed that it was of no benefit to Hue to the presence of unqualified
teachers and the absence of language labs. AeHiph School graduation, he
worked in a French Company in Hadhramout govereofat two Years. There he
could have picked up the English language. And dase the desire to learn the

academic and grammatical rules of English and thwica of his friends, he joined
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the English Department in the Faculty of EducatioiNorthern University. He has

recently graduated and was the top performing stiugi@ong his classmates.

Zakarya is twenty three years old. He is a recent gradatéhe English
Language Teacher Education Program in the Northkiversity. He speaks two
languages. Arabic is his first language and Engishhe second language. He
completed his primary education in a rural areathl school, he had negative and
positive experiences. He was, in other words, natédd and demotivated by his
school teachers. Regarding the school English eputakarya believed that it was
beneficial and what was more helpful was his fiestcher of English who advised
him to buy a booklet about learning English. TheWet, according to Zakarya was
translated into Arabic and was much liked. He appreciated the advice of that
teacher. That was the first push for him to loveglish and teachers of English.
Furthermore, he said that he got some knowledgatdahe grammar rules and some
vocabulary items at the school. However, he coefitskat that knowledge did not
help him speak the language. Due to the love fmniag English that was motivated
by his teacher, Zakarya decided to join the Depamtnof English, Faculty of
Education in Northern University. Therefore, aftes high school graduation, he
spent one year free and immediately joined the iEim@epartment in the Faculty of
Education in Northern University. He has spent fgears of study in this program

and has recently graduated.

Nuraldeen is twenty four years old. He is married. He issaent graduate of
the English Language Teacher Education Program onthdrn University. His
mother tongue is Arabic and English is his secamgjliage. In the beginning, he got
his basic education in his district until the nigiade. Then he went to Northern city
for achieving the high school diploma. Concerning school, Nuraldeen had some
negative attitudes about his school teachers. Hievied that school teachers who
taught him were weak. These weaknesses, accomlimgnt springs from their being
unable to deal with students, unable to convey kedge properly, having negative
attitudes themselves, and being unfriendly withrdees. With respect to the school
English course, he believed that the course wassfng on grammatical rules and

vocabulary items. He said: “...I learnt English ir tliniversity only. In the schools,
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English was a kind of grammar rules and vocabuit@mys”. After the high school
graduation, he spent one year free and then imitedgigoined the English
Department in the Faculty of Education in Northehmiversity. Some reasons for
joining this program, according to him, could behance to get a job and having

time to assist his father on farms.

Yousif is twenty four years old. He is from a rural arda. received his basic
education in a Scientific Institute in his distritt this Scientific Institute he studied
till the first secondary class (grade 10). Thisdkiof institute no longer exists in
Yemen. Within this institute, Yousif obtained posgst experiences such as being a
student leader, having confidence, being socianid,having cultural knowledge. He
also experienced how teachers were highly motivadeidach school students and
reward the good ones. The last two grades werengadghed in another High
School where he got negative experiences. He descthese experiences as being
only a receiver of knowledge. There is less intioacbetween the students and the
teachers. He also stated that there were few aefivin the school. With respect to
the school English course, Yousif stated that edat because of the teacher who
taught him. His teacher of English, as he stateals ¥antastic. The teacher was
motivating, encouraging, and respecting him and teaching method was very
interesting. This is the main reason behind hislenent in the English Language
Teacher Education Program in Northern University. ®e contrary, Yousif was
thinking of joining another program particularly ¢hitecture but due to his high
school grade of 75%; he was not able to join thag@am. Finally he joined the
Department of English and studied for four yearad Aince the program has two

different groups, Yousif could achieve the firstkaf his group-mates.
3.2.2 Bureaucrats

The bureaucrats were representatives otwieministries: 1) the Ministry of
Higher Studies and Scientific Research and 2) theistly of Education. First, it
should be noted that the researcher’'s aim was teyview the education policy
makers and higher rank holders in the two ministridowever, these individuals
were inaccessible. As a result, some administrateese purposefully selected

instead since they administer some offices thatralaed to the program under
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investigation. It must also be noted here thathm Ministry of Higher Studies and
Scientific Research, the administrators wantedfacia letter from the minister that
allows them to be interviewed. After getting ani@#l letter from the minister, the
administrators were interviewed in their officesonCerning the bureaucrats in the
Ministry of Education, the sampling was purposivEhis means that some
bureaucrats who administer offices related to tihegm@am being studied were
selected and interviewed. The bureaucrats in batistries were given these names:

“Ameen, Qammar, and Ammar; Norah, Nawal, Sadig,Nagmaldeen
3.2.2.1 Ministry of Higher Studies and Scientific Rsearch Bureaucrats

Ameen is thirty nine years old. He had been working ditecent positions.
First he was a part-time clerk in the Ministry au€ation in 1985 and then he was
promoted to be a regular clerk. In 1997, he wasomped the manager of the
Education Minister's Office. In 2001, he worked @& manager of the Higher
Studies and Scientific Research Minister’'s Offiee. had been running this position
till the beginning of 2003. Later, he was selectedbe the Cultural Attaché of
Yemen in a Middle Eastern Country; he performed ffosition for four years. His
current position is the General Director of the Auistration of Developing the
Higher Education Institutions in the Ministry of dfier Studies and Scientific
Research. In this administration, his roles area¢bieve equity and practice the
quality standards in the Yemeni universities, analwate the universities programs
and research and other related issues.

Qammar is a thirty-three-year old female. She is a gréelud the Biology
Department from Sana’a University. She first workeda teacher of the Biology
subject at schools; she had been teaching for eaosy Then she changed her career
to be the Secretary of the Education Institutiomister. Consequently, she worked
as the general manager of the Deputy of the Stemesearch Department. Her
current position is the General Administrator ofe tiPlanning and Statistics
Administration in the Ministry of Higher Studies du$cientific Research. She has
been performing this position for three and halarge Her role is making and

evaluating plans, evaluating the universities rep@nd making a summary of them

4.
Listed names are pseudonyms
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to the Ministry of Higher Studies and Scientific $earch and the Ministry of

Planning.

Ammar is thirty two years old. He first worked in the fi2@tment of Finance
and Accounting in the Ministry of Education in 199Bhen he transferred this
position to the Department of Financial Affairsttbalongs to the Ministry of Higher
Studies and Scientific Research. Later on, he wam@ted to be the manager of the
Inspection Administration in the same ministry. Noe is the General Director of
the Higher Studies Administration in the ministHis role is to attain the equity of

distributing the scholarships to the worthy appilisa
3.2.2.2 Ministry of Education Bureaucrats

Norah is a forty-four-year old female. She graduatedmfréhe English
Department, Faculty of Education in Sana’a Univgrisi 1990. After the graduation,
she taught English at schools for 17 years. Dutiegprogram study, she used to
adore teaching but in the course of teaching shdest feeling unhappy with
teaching due to the presence of the unimaginabigbets of students in the classes.
Therefore, she changed her profession. Her cupesition, received in 2007, is a
Translator in the Translation Unit in the Miniswy Education. In this position, she
performs two types of translation. First is coneerrwith the ministry documents
with the government, the declarations or laws thaistry stipulates, and the
contracts between the ministry and the DeveloprRamntners (DPs) who come from
other countries to financially and technically sogphe ministry. The second type
of translation is related to the meetings, confeesn or the workshops that the
ministry may hold; she works as an immediate inttgy. Norah feels satisfied with

her present job because no gathering of schooéstads around her.

Nawal is a thirty-eight-year old female. She graduateaimf the English
Department, Faculty of Education in Sana’'a Uniugrén 1993. She worked as a
school teacher of English for 12 years. Then shekegbas a headmistress of one
public school for three years. During these twaosjokhe experienced how to deal
with school students and teaching staff members somde managers of local

Education Centers. She believed that teaching $&todents was easier than being
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a headmistress since the latter one involves dgalith students, teachers, and some
particular managers. Her current position is theigtant of the English Language
Program Coordinator in the Ministry of EducatiorheShas been occupying this
position for 19 months. The roles she is tryingatthieve in this position are,
according to her, indefinite: learning how to ded@h the ministry bureaucrats, how
to make meetings with the British Council, and s$fating the documents that
concern the Training and Certification Sector. Siefieved that working in the

ministry is more comfortable than the previous jobs

Sadiq s forty eight years old. He had occupied someoirtgmt positions in the
country. First, in 1990s, he was the General Adstiator of the Scientific
Institutions in Southern city which no longer exikhter, he was elected by the
people to represent them in the Yemeni Parliamkntthese two positions, he
experienced how to deal with people in generalteowl to master managerial skills.
He is now the General Administrator of the Inspmttand Curriculum Unit of the
Education Sector in the Southern City. This unis lsame divisions: Educational
Inspecting Administration, Examination Administatj and Educational Aids
Administration. There is no administration for c¢oatum though the word
curriculumis in the name of the Unit. In his position, hegrto achieve the roles of
making an annual plan that aims to inspect allsitfeols of the governorate and to
evaluate how the teaching-learning process is gomgn the schools. This plan is
divided into four projects to be applied in fouages during the whole year. At the
end of the year, they evaluate their plan and makeport to the Ministry of
Education in Sana’a. Sadiq believed that his ctinenk is technical: making plans,
writing reports, visiting inspectors and so on. &hsn his perspective, this career is,
therefore, interesting. In this position, he expeced how to deal with
administrators and inspectors, how to make plamsraports and how to evaluate

these plans and reports.

Nagmaldeen is thirty eight years old. He is a graduate of theglish
Department, Faculty of Education in Southern Ursitgr He graduated 14 years
ago. He then taught at schools for 7 years. He thvas promoted to the rank of

inspector. In these two jobs, he experienced howei with school students and
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workmates and how to cooperate with them. At predem is the Manager of the
Vocational Office in the Educational Sector in Smuh Governorate. When the
German Technical Cooperation (GTZ) Program, pravithy Germany, came to
Yemen to train some teachers of English, Nagmaleeenselected to be a trainee in
the program. After being trained, Nagmaldeen bec#meetrainer of some other
teachers in his governorate. Therefore, as a trah&achers and as the manager of
the vocational office, he performs several roles.tkins teachers of English on the
same issues he was trained on. These issues asetyalelated to how to teach using
new teaching methods and techniques, how to metivest school students and how
to deal with the whole school English course. Besidhe visits schools and
supervises teachers while they are teaching, leamtkshops with the teachers in
which they discuss teaching issues and problemstlagid needs, and prepares a
report to the Education Sector in the governoratethese roles he is doing made
him believe that such a job is troublesome andaimge since it requires a lot of hard

work with just few available facilities.
3.3 Data Collection
3.3.1 The Pilot Study

Conducting pilot studies has become very importanimany researchers. The
application of pilot studies will help researchgan many advantages. Some of

these benefits the researchers can get, as stateeidman (2006), are as follows:

They will learn whether their research structureppropriate for
the study they envision. They will come to gripghwsome of the
practical aspects of establishing access, makingtach and
conducting the interview. The pilot study can ategm to elements
of their own interview techniques that support tigectives of the
study and to those that detract from those objesti{p. 39)

This pilot study provided the opportunity for thevice researcher to explore
and test the qualitative case study methodologyis Tihcluded piloting semi-
structured interviews with three Yemeni teacher catlrs, transcriptions, and
interpretive analysis. Based on the pilot studypbecame clear that interviewing
education policy-makers in Yemen would be necessHng pilot study also led to

the modification of interview protocols. Some redant items were eliminated and
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some others were added. In sum, the pilot studyddgdangulation in data sources.

Figure 4 shows these sources from whom the datédvi@ucollected.

Teacher Educators

Pre-service Teachers

Higher Education
Bureaucrats

DATA SOURCES

Education Ministry
Staff

Policy Documents

Figure 3. Data Sources

3.3.2 Data-collection Instruments

Data-collection instruments vary in qualitative eagh. One of these
instruments is interviewing. Interviews are veryeefive for expressing feelings,
ideas, beliefs, experiences, knowledge, etc. Theyabso very helpful for realizing
and recognizing humans’ behaviors since these l@isavan be expressed through

language (interaction). Interviewing, accordingddean (2006) is "... a basic mode
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of inquiry” (p. 8). He also stated that “... interwigg is an interest in understanding
the lived experience of other people and the megatiiay make of that experience”
(Seidman, 2006, p.10).

Interviewers should be skillful and highly intems$t in listening to
interviewees. Showing interest in listening to mtewees makes them feel happy
and they will express themselves in depth. In otwerds, being skillful and
interested will help the interviewer enter into $teeam of consciousness of others
and experience what they have (Seidman, 2006, .pA®)example that illustrates
how interviews are very helpful to understand athleehaviors and beliefs is that the
case of entering a community room in Yemen wheararaber of people are chewing
Qat (a kind of plant chewed by people in Yemen somde other countries). Here if a
researcher observes this kind of behavior (cheW@at), he will surely come up with
some observational interpretations of the Qat chewdowever, this observation
will not be consistent with how chewers view anelfabout their behaviors.
Therefore, this researcher (observer) needs toviate Qat chewers for a deeper
understanding of these behaviors. This is undeesicby Seidman (2006) when he
stated that “... interviewing provides access todbetext of people’s behavior and

thereby provides a way for researchers to undetdta®m meaning of that behavior”
(p. 10).

Similar to this example is the case of the teaclaagning process (those who
are involved in it) which is more complicated. Hpeople involved in this process
experience events can be explored in many ways ascbxamining institutional
documents, conducting observations, studying histodoing experiments,
conducting questionnaires or surveys, etc. Buthié tresearcher's goal is to
understand the experiences and beliefs of the aisbje depth, he can then use
interviews since they provide effective ways of @ing (Seidman, 2006, pp. 10-11).
And in accordance with the aims and questions igfgtudy, interviewing has been
identified to be the most effective instrument &xploring the beliefs of teacher
educators, the students, and the administratorth@rcurrent state of the English
Language Teacher Education program. Therefore,-s&aottured interviews have

been designed for the four groups. For the firsugr teacher educators and teacher
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candidates, the questions are similar. The secamgpdhas different questions. The
first few questions of each group were used testape personal information such as
age, position, teaching experiences, etc. Thesstigne were also used to ease the
process of interviewing. Fontana and Frey (2008)est that it is advisable that a
"researcher begins Hyreaking the icavith general questions and gradually moves
on to more specific ones" (p. 713). The second gfafte interviews was focusing on
having a deep understanding of the program philogostandards, aims and
objectives, major problems, strengths, and sugyestior developing the program.
At the same time, the focus was also to investigdtiether the aims stated in the
education policy documents had been achieved and.sall the interview questions
are found in appendices (A, B, C, and D). The tioles used differ from one group
to another. There are, on the other hand, somdasiquestions which were used to

obtain information about specific issues and peakoriormation.

In addition to these four sources of data, theaesher analyzed the available
education policy documents. The analysis of theseaion policy documents led to
extracting some significant quotes that were cdedeinto questions and were used

in the interviews. The following are the namesha tlocuments:

1. The Development of Education in the Republic of ¥emthe National
Report presented to the ®&ession of the international conference on
Education, Geneva

2. The National Strategy and the future plan for ldigEkducation in the
Republic of Yemen: 2006-2010

3.3.3 Data Collection Procedure

After obtaining the ethical research approval frttme Graduate School of
Social Science from Middle East Technical Universthe researcher first piloted
the study. Based on the pilot study, the educgtalicy documents were used as a
data source. The review of education policy documdad to forming some
guestions that were used in the semi-structureshir@ws. When the interviews were
ready, the researcher tested the audio-recordmigattead to make sure that it was

picking up the sounds clearly and could recordhfours. After that, the researcher
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contacted teacher educators by phone and they cagoede interviewed. After
making appointments with the teacher educatorsréksearcher went to Northern
University to conduct the interviews. A consentnfiowas prepared in English and
Arabic to introduce the study, to inform the iniewees about how they could
participate in the study, and to inform the papiits about the expected uses of the
data that would be obtained later. The consent f@kppendix E) was personally
given to them before the interviews and was takankbsigned. Two teacher
educators were interviewed in the precinct of thversity (in their offices) and the

third one was interviewed in his house.

On the same day, one teacher educator explainethtbee of the study for the
teacher candidates and the need for interviewiegthFour participants agreed to
volunteer and be interviewed after their final exarhe date of the last exam was
specified. On that day, the consent form was harnded to them and returned with
agreement. On the last day of the final examsreksearcher went to the Northern
city and was waiting for the participants at thevarsity gate. When they arrived,
they chose to be interviewed in a flat belongingote of them. In that flat, the
participants were all staying in the sitting roorhil& the researcher was staying in
another room to interview each participant indiatliy It was agreed earlier that the
one who was interviewed should leave the flat ideorot to influence the other

interviewees.

Regarding the Ministry of Higher Studies and SdfenResearch, the selected
administrators refused to be interviewed unlesy tieeeive an official letter from
the minister. Therefore, the researcher wrote w@rldéb the minister applying for
research approval. Consequently, the agreementobtsned and given to the
administrators. They were then interviewed in tlodfices. Concerning the ministry
of Education which has an Educational Sector inSbeathern City, the researcher
went to that sector and two administrators wererui¢wed. It was necessary to visit
the Ministry of Education to conduct more intervgevfter arriving at the ministry,
two other participants were interviewed in theificgs.

The patrticipants were given the choice to use Araliinglish or both

languages in the interviews. Arabic and Englishenveoth used in the interviews
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according to the interviewees' language skills gmeferences. Two teacher
educators preferred to respond only in English.e&hieacher candidates and three
bureaucrats used both languages and others usgd@flic. The purpose of giving
them that choice was to encourage the participaxpsess themselves freely. For
transcribing purposes, the Arabic data were alhstabed in Arabic and then
translated into English. And the English data weaascribed in English.

3.4 Data analysis

As stated in the consent form signedhagystudy participants that the audio-
recorded interviews were translated and transcrifilmd accurate analysis and
interpretation. In the course of translating arahscribing the data, the researcher
included all the statements in both languages: iBrabhd English. On the basis of
this, the researcher followed two data analysisguares proposed by Tesch (1990):
"interpretational analysis and reflective analygia$ cited in Gall et al., 2003, p.
452). After translating the Arabic utterances into Engliall data were transcribed
and printed in both languages. Since Verbatim suppbe validity of the data, the
researcher used the literal translation for thebAraersion.

The participants, universities, and cities wereegiyseudonyms (fictional
names) to protect the anonymity of the participaritse transcripts were also
organized in separate files to ease the analysieps. The phase of making separate
files led each participant to having a particulée.fThese files formed the verbal
protocols to be analyzed. A total of fourteen vérpeotocols were gathered in
addition to the Arabic translations when existifithe researcher printed these
protocols separately. In order to check the traimsla both Arabic and English
transcripts were given to three different individuavho had graduate degrees. This
was important since it led to accuracy and religbiAfter receiving the feedback,
the researcher made the necessary changes anddptité protocols in English
separately for closely examining them in order ited fthemes and patterns that

explain the phenomenon under exploration.

After the transcription process, the researchetantaneously started going

through the transcripts intensively several timbat tresulted in marking the
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important words, phrases, and paragraphs. This(segpnenting) is necessary since
it helped the researcher classify the data intonmegéul chunks. These segments
were coded by giving them some letters that refeéhé whole words. For instance,
the researcher usd®OT as a code for 'philosophy of teaching'. Anotheldec8Ps
referred to 'strategic plans'. This code phasesadlyr important in the interpretive
analysis and was used for the whole segments. Wineercodes were ready, the
researcher started giving themes to the segmenteebfelp of both the segments
and codes. For example, the code 'POT' and aldhments that go under this code
led to come up with the themBeaching Philosophyor teacher educators and
Theories of Teachindpr teacher candidates. Similar was the case thighwhole

data.

This intensive reading of the transcripts also &éeélphe researcher establish
connections between the classified segments andthmes that explain the
phenomenon under study. Gal et al. (2003) argustd'@ne of the most critical steps
of interpretational data analysis is developingea &f categories that adequately
encompass and summarize the data" (p. 453). Tineethevere described in detailed
narratives so that the readers find it easy to copeith their own conclusions. This
idea is expressed by Stake’s (2005) assumptior'thast naturalistic, ethnographic,
phenomenological researchers will concentrate cscrdeng the present case in
sufficient detail so that the reader can make gawminparisons” (p. 457).
Furthermore, since the study explores the ELTE namogin Yemen, the researcher
needed to make use of another data analysis pnecedumedReflective Analysis
which is "ideally suited for thick descriptions" &6 et al., 2003, p. 459) of the
phenomenon under study. Since the themes and thtatuns exist, the researcher
started matching them and interpreting them iniddtashould be noted here that
these themes and interpretations were checked dthemnresearcher several times
and this increases the validity of the analysigeAthis process was completed, the
researcher utilized the technique Mémber CheckSince the process dflember
Checkis significantly important in allowing the studgpnpicipants to decide whether
the interpretations given to their interviews wes#lecting their beliefs (Lincoln &
Guba, 1985), and its importance in case studies ¢hances the interpretive

validity, the researcher sent all quoted intervigagether with their interpretations
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to the teacher educators. Other study participaméese informed about the

interpretations of the interviews and they all egsed their agreement.

Finally, it should be noted that verifying the a@umy of the
information the education policy documents contdinemotivated the
researcher to extract the most significant isswedatad to the ELTE program
and inquire about them through some questions. Stuely participants were
asked those questions. Therefore, themes concemmimgstries and strategic
plans were developed through the analyses of bb&éh documents and the
interview protocols. Due to similarities and ditfeces between the
guestions used for the study participants, it becanecessary to initially
analyze each group’s data separately. In other syoshch one of the four
sections is used to analyze the data of a particatady category. These
sections are presented in the following chapter. the fifth chapter, a
juxtaposition of the four sections will be presenhteith figures and further

interpretations.
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CHAPTER 4

RESULTS

4.0 Presentation

This chapter presents the results of the analysiseodata collected from the
study participants. Since there are two groupsh egoup’s data are interpreted
separately. The first group is the academics wlaich of two categories: teacher
educators and teacher candidates. The second gsoafso of two categories:
bureaucrats in the Ministry of Higher Studies andieBtific Research and
bureaucrats in the Ministry of Education. Due te plnesence of enormous volume of
data, the following write-ups, according to Gersiakd Pettigrew (1988), are
"...simply pure descriptions, but they are centralh® generation of insight because
they help researchers to cope with enormous volintata” (as cited in Eisenhardt
in Huberman & Miles, 2002, p. 17). To sum up, thamter consists of four sections
in which participants' beliefs are identified.

4.1 Teacher Educators

Below is a group of the major themes that emerga the extensive readings
of the participants' data. These categories destn beliefs of the three interviewed
teacher educators on the current status of theidfnghnguage Teacher Education
(ELTE) program in Yemen. Eight major themes appddéoebe the most important

ones and are as follows:
4.1.1 Teaching Philosophy

Past and present experiences, attitudes, knowleggespectives, and
perceptions concerning the teaching-learning psochslp teacher educators
construct their own philosophies of teaching. Thgeries of teaching, then, can be
associated with their own beliefs and the educapioitosophy of the country they
are living in. Among teacher educators, the expegs and beliefs related to

conceptions of teaching vary. For example, Mohaminelieved that the English
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Department in the Faculty of Education is establisto prepare teachers of English
who will teach at schools. Therefore, the educaptiiosophy of this program,
according to him, is to make the teacher candidatesware of language skills,
linguistic and literature knowledge, and teachingtmds and techniques. These are

the three major areas on which the program philogdpcuses. Mohammed said:

... the philosophy that we have that learners shaeldequipped with
this kind of knowledge in these three major areasddition to some
Arabic courses are used to equip the students wWith necessary
information/data, on how to deal with the studemtsd with the
teaching situation in Yemeni schools.

This excerpt of Mohammed indicates that his teagiphilosophy is a kind of
transferring knowledge to the prospective langu@gehers. In other words, it is a
matter of offering courses that help the studematgerdifferent types of knowledge

that can help them later in their career.

Ahmed said that teaching philosophy is not somethinitten; it is something
that directs a teacher along his life. He also icordd that what he had was just a

kind of perspective. His perspective was wordethefollowing extract:

... English as a language is not to be learned byyeperson. What
happens is that generally all students should leanglish and that is
not true. This is my perspective. This is becabsectrrent state has
few facilities but great demands. So the effeces smattered and the
benefits are few in terms of learning.... Englistbéster taught at the
high schools. The high school graduates will nost@aEnglish or will

guide tourists. The purpose is then to guide therhaw to learn and
deal with that language and how it will help theatel in their coming

studies.... In the university, it is not logical ®ath more than 150
students in the class, particularly writing skilldow you will evaluate
them and how you will give them feedback. So this kind of lie to

people. Specifically there should be only twentthidy students in the
class. You can teach them well, evaluate themaat \@eekly and give
them feedback.

Here Ahmed believed that English should be taugihhfthe tenth grade. He
emphasized that there are many demands but fetiésci To put it differently,
many teachers and teaching aids are needed andtheayt provided. Instead, he
thought that teaching English from the tenth gnadald be better. At the same time,

he believed that having a great number of studentsme class is hard to deal with
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appropriately. He underscored that a class is thettetaining twenty or at maximum
thirty students so that a teacher can teach, etealaad give them feedback

effectively.

He went on to conclude his speech on the teaclingeption saying: "... But
you can say that my teaching philosophy is thatligings not taught properly in
Yemen and in some other countries. My philosophgls® that the curriculum at
schools should be reformed”. It is inferred thatmfdd had not realized that
perspectiveis one constituent of the teaching philosophy. peespective he had
indicates that the school English curriculum depels should re-design the

curriculum in a better way.

Another teacher educator, Abdullah believed thather candidates should be
taught according to their needs. These needs, dingoto him, are the language
skills and the teaching methods; there is no needefching them things they will
not use in their teaching professions. It is irddrthat courses regarding literature
would not help candidates in their forthcoming teag professions. He continued to
suggest that the students should be exposed ttatiggage as much as possible.
This, according to him, can be achieved by invajvinem in discussions. Learning a
language is a sort of a social interaction. Thisiadanteraction is not restricted to

classrooms; it is everywhere and that is how laggua actually learnt. He uttered:

| believe language is learnt through using the laage not by teaching
about the language. Here the general trend is tacheabout the
language; the grammatical rules of the languages ttorms of the
language ... The students do not need to know alheutanguage
because they are not doing linguistics; studentedn& learn the
language.... So | believe in involving the studentthe class/ lecture
hall as much as possible. This is the best wayive them what they
need and to achieve the goal.... Second thing | la¢dieve in what is
known as maximizing the chances of being exposttianguage. So
the students need to bear that and practice thguage in the class,
outside the class, at the department, at home, @@ there....

language is not supposed to be learnt and taugttierclass. Language
is a kind of social interaction. Language is pickeam a normal social

interaction and the teacher's role here is to wydesign the teaching
process in such a way he provides a semi or layyssemething similar
to the real world where people pick up the languagechildren or

adults.
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These three teacher educators’ teaching philosspdmie similar. Achieving
these philosophies demand some facilities sucheagrtesence of language labs, an
acceptable number of students in the class, adiqiggbod students into the program,
providing sufficient teaching aids (chalk, chaiedgctricity, etc.), collaboration
between teacher educators themselves, involving tdecher candidates in
participations and discussions, and so on. For mgatkie point clearer, the following
are the excerpts of the three teacher educatotseofacilities for the application of

their teaching philosophies.
Mohammedsaid:

When | was a chairman of the department and a iegcstaff member
as well, 1 had suffered a lot asking the univergiyministrators to

provide us with a language lab. We want a languladpefor teaching

the spoken courses effectively. Students needstenlito native

speakers; they really need to listen to real Erglisatural English, and
authentic English. So we ask the university severas and repeatedly
for the language lab but in vain.... So a languadevall make it easier

for students to practice and also to get an idedhef native speakers
and to develop this kind of proficiency in English.

This indicates that the English Language Teachearc&ibn Program is in
immediate need for a language lab that can gestieents exposed to authentic
English. It may raise the issue of awareness instbdents to at least imitate the
native speakers while speaking the language. Rutabove excerpt clearly explains
that university administrators are not aware ofithportance of language labs. It is
also inferred that university administrators areomsiderate to the suggestions of
teacher educators and careless about improvingrdggam.

For Ahmed’'s teaching philosophy application, he ownted: “... For
example, you go to class and you do not find challwrite on the board, no
microphone... the great number of students in thesctiespite the economic status
they are living.” This shows the importance of mayva limited number of students in
the class which gives the instructor a chance tmastrate things clearly and
sufficiently in the time given. In addition, sin¢ke technological devices are not
used in the program, at least the fundamental tegchids such as chalk and

microphones should be always available.
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Concerning the application of Abdullah’s teachimgigsophy, Abdullah said:

| used to penalize the students who speak Araligartiass or outside
the class. But of course, | was the only one ddtivag. | used to know
other teachers, chairman, everybody in the deparmtmeere all
speaking Arabic and the students were saying thaty" are you
penalizing us for this while the other teachers?fiot In the class, you
know, with the big number, you cannot give attenti@u cannot give a
chance to every student to speak or practice thguage and so on.

Abdullah’s excerpt considers the issue of collabomathat must exist among
teacher educators themselves. It also indicatesndleessity of collaborating with
teacher candidates. The presence of this impoptacess, as Abdullah emphasized,
will help both teacher educators and teacher catedachieve at least one of the
program goals related to the fluency issue.

4.1.2 Qualities of a Good Prospective Language Tdaar

To be a good language teacher is not an easy emdaall. It is a profession
that demands having a great number of qualitiesaitgainternationally thought of as
similar ones. These qualities could be: a good canthof the language, a good
background of the proper traditional and modermcheg®y methods and techniques,
love for the teaching profession, a flexible, eshi@and patient personality, passion
for giving knowledge, creativity, criticality, efféiveness, confidence, the capability
of problem-solving, of using technology, and of mgimg class and so on. These

could be the beliefs of most of, if not all, thad¢hers all over the world.

In Yemen where this study was conducted, the [selafout what a good
prospective teacher should have are very similahtse mentioned above. These
gualities, as acknowledged by the three teachecatdrs, are expressed in the
following excerpts.

Mohammed stated:

They should be good users of English, should sple@ktly, write
competently, should be familiar with the differemtethods and
techniques, should be confident, should be ablesédike technology in
the classroom because that is a challenge espgaraltoday's world.
He should be able to handle classes, to maintagtigline in the
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classroom, and to have a good personality, abléatile things, and
language proficiency is very essential.

The above excerpt shows that some qualities are mgportant than others.
This is clear from the first and the last wordsha excerpt. In other words, there is a
kind of grading the qualities. The participant ased that having a good command
of English is the essential quality. Knowledge edahing, use of technology, having
confidence and a good personality, and handlingselsare also important qualities a

prospective teacher should have.

Ahmed had a very similar belief. He believed thateacher candidate is
supposed to have sufficient knowledge of teachimgpities and techniques. He
should have creativity, flexibility, motivation, lstng-problems ability. He should be
able to deal with students and be a good exammachers are actually given
materials to teach and are supposed not to go dejyldns is against creativity. They
should be free to adopt or adapt new teaching mdstlod techniques that go well
with students' needs. They should be wise and thttulgpf what activities are better

used in any situations given. He stated:

A good and successful teacher is that one who uiifisient knowledge
of the teaching techniques: traditional and modemes. He should
have creativity which is the most important qualide should not be
working like a robot, it is not necessary to apphly what he learnt at
the university. He should be creative. He shouldrehaufficient
theoretical knowledge and practical knowledge eicteng. He should
be able to deal with students, diagnose their neads try to satiate
these needs. He should know how to motivate ssiteigarn and love
learning English. He should also try to make thedsnts love him and
this love will make them learn English quickly aeskily. He should be
able to plan different lessons and teach them tfedg. He should
behave well in the class and everywhere. He shkndav how to solve
problems related to teaching, related to studentswhatever. He
should encourage the students to make some paticip He should
vary the activities. He should have wisdom.

The same is the case with Abdullah’s belief abdw jood qualities of a
prospective teacher. He emphasized some qualitiee as mastering the four
language skills, having knowledge of the teachiregghmds, loving the language and
the teaching profession, and having a good, flexésid patient personality. A good

prospective teacher, according to Abdullah, shcidde a strong will to teach,
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respect and deal with students as if they werewis kids. Doing so will help both
teachers and students to achieve the objectivesoupbly. He added that
collaboration with students and helping them toieah the aims are very crucial

gualities. He said:

First of all, mastering of the language should bzhiaved: the four
skills of the language. | do not believe studentshis level should be
taught something above the language. These areidisethat we need
to teach the students when they are in a high |@sgecially when we
want them to be linguists or scholars. Second thimgy also need to be
trained in the proper method of teaching. Not danlyhe most common
methods of teaching that are always being talkeduabike, direct
method, grammar method ... in a difficult way. Tisbpuld also be
given some practical input about how to teach tkissin a proper
way. He should be also trained in having the lo¥etlee mission
because if you teach and you do not love what yagd it becomes a
disaster. And especially teaching; you have to lbyvetherwise, you
will not teach well.... A teacher should also havgoad and a flexible
personality. Not everybody can be a teacher. Aheacshould be
moral, patient, flexible, and compassionate to dimewledge, should
do whatever it takes to achieve the objectives, iralild always deal
with his students as his own kids ... everyone waist&ids to be the
best ones.

4.1.3 Prospective Teachers' Weaknesses

Generally speaking, if the qualities of a good pextive teacher are not
achieved, they thereby might turn out to be weade®sSometimes some qualities

would be achieved; however, there might still bexeshortcomings.

The beliefs of the three teacher educators abeuivtaknesses a prospective
teacher might have are quite the opposite to wiet stated as qualities of a good
teacher candidate. For example, if a teacher catelidoes not speak fluently, he is
then described to be weak in speaking. Mohammealisfb about the weaknesses of

a prospective teacher are as follows:

. bad pronunciation, they are not confident, thegynhave bad
handwriting.... There are also some students whoratieer shy or
sometimes because of the co-education that is Bersome boys tend
to keep quiet.... they do not want to say sometmrignglish because
they are scared or afraid of making mistakes. Tdeyot want to be
embarrassed. They do not want to be laughed dtarckassroom.
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Therefore, it can be assumed that less practiéngfish leads to making oral
or written mistakes. Additionally, being shy or &y embarrassed quickly is a
weakness of which a teacher candidate has to get Bactors behind the existence

of such weaknesses, according to Mohammed, couds lh@lows:

There are certain factors like anxiety. You are iang, you have a
negative attitude towards English, you do not fe@hfortable in the

classroom, you feel restless, and you do not feelaae. So when all
these factors are there, you affective filter \gidl up. And when it goes
up, the language input you get will not be procddseyour lab, which

is the language acquisition device. Reasons bethisdcould be social,

having a lot of students in the class; some of theenshy by nature.

Maybe the society is responsible for this; the etiooal system is also
responsible. It is a shared responsibility.

The previous excerpt indicated that being anxioushy even by nature are
some factors that make weaknesses exist. Furtheriwmhammed believed that the
weaknesses are due to social factors such as hmang students in the class and
due to the educational system as well. In othedg/dihe society does not encourage
the pre-service teachers to use the language feeelythe educational system might
not be well planned that it takes such factors autiesideration.

Regarding Ahmed’s beliefs, they are clearly showthe following excerpt:

... they do not know how to behave with the studénis,to manage
the classroom, how to teach well. They do not pienlessons well or
maybe they are not serious in teaching. Most of tdechers, for

example, deal with the students using sticks ta themn if they do not
keep silent though he is teaching speaking. Usistick is a weakness
and it is very demotivating.

Ahmed’s excerpt showed that teachers’ weaknesseas heither being able to
manage the classroom nor being able to teach Widkeover, they feel like
intimidating students and that demotivated themtli@ncontrary, Abdullah’s beliefs
are that the program itself is not that good foaldying teachers of English. He
believes that the practical aspect (teaching) isnedl attained. He also criticized his

colleagues about the vision they have about thgram. He stated:

... What we have here in the Faculty of Educatiomas the best
program for qualifying teachers to teach. It is migi a language
program with some additional courses in educatiom gsychology.
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The practical aspect of the profession or the pamgrwhich is really

teaching is not really given much attention. Thadehts only go
through teaching in the schools with that courseagicum”. | do not

think that the teachers in the department as a whwave a real or
clear vision of what is needed for the departmbfast of teachers here
are Indians and they teach English for the studesta content course,
as students of English not as prospective teaabieenglish.

This excerpt of Abdullah unveils that he is not teort with the program
planning and the teaching staff members. He beli¢kiat teacher educators are not
aware of the main purpose of the program. He asduha the main purpose of the
program is to help the prospective teachers becgowel teachers but it is not
attained. He went on to say that this practicakespf the program is not considered.
This could be due to the absence of clear-cut ataisdor the program. The program
offers only two practicum courses in the last yedodullah believes that these
courses are not enough. It is inferred that ifexher candidate has a weakness; it is
then the fault of the program planners and thehteaeducators.

4.1.4 Teacher Preparation in the ELTE Program

Beliefs on how this program prepares the prospedgachers are dramatically
different. This drastic difference exists due te thresence of different ideas,
thoughts, experiences, attitudes, etc. the thraehts educators have on what the
program should be and what it should achieve. kample, Mohammed believed
that there are three major components the progmousés on: language courses,
linguistic courses, and literature courses. He slsted that some Arabic courses
regarding teaching methods could also form thetfoonomponent of the program.
All'in all, the focus of the program, as statedWighammed, is the language together

with having skills of teaching. The following is whhe believed about the program:

The program is meant to equip learners with theglaage related

skills, and how this knowledge can help them hatia classroom

teaching. All in all proficiency in English is tharget of the program
and also familiarity of learners with the variousathing methods and
techniques is also one of the goals of the depantnmiEhe various

components of the program are meant to enable &arrio be

competent users of English and effective Englisheigo Language

teachers who are familiar with what it takes togbgood teacher.
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Ahmed felt pessimistic about the current statenefgrogram. He believed that
program developers and planners do not take mucéd oh the program, the
curriculum is not well prepared, and there is & latspecialized teacher educators.
He also believed that the teaching methods andipuat courses are not enough for
helping the pre-service teachers to cope withehelting challenges and difficulties.
Once more, he stated that the courses given imptbgram focus on theoretical
aspects. In short, his belief is that the prograoesdnot prepare the teacher

candidates well to cope with the future teachinglleihges and difficulties. He said:

The program developers and planners could not thufllg of all these

problems and how to solve them. The curriculumrghere is not well

designed. It is done randomly without involvingdstots, parents and
SO on in this important process. The developers @declsion makers
should make a deep study of what the market nedus, pre-service

teachers need and so on. The program does notgtdiyare them for
coping with the teaching difficulties and challeagend that is seen
through the practicum courses. In these coursessthdents are found
to be very weak and this is maybe due to the iogrif previous

courses regarding teaching or individual problemddso the lack of

educators is another factor in the existence oe¢heroblems. The
materials taught are neither enough nor well desgyn.. We are
teaching them theoretical aspects that they doimagine. So when it
comes to practice, it becomes very difficult to lgdpese theoretical
aspects. As a result, the ideas they get are attstrad they get them
only for passing exams.

Similarly Abdullah believed that the program aclegwnearly 40% of the real
preparation of teacher candidates. He believespttvagram is not well planned, and
the curriculum is not well designed. He also bedgkthat the present educational
courses are not enough and they should be eitbezased in number or be well
designed and planned. It is inferred that these défective courses are the literature

courses. The following excerpt clearly shows higelbabout the program:

Ah! 1 do not think. Maybe they prepare them updmsthing like that
about 40%. The program is actually a mixture ofctéag the students
the language and then giving them a dose of edutaticontent like,
you know, teaching of English, teaching methodg télated to
educations foundation ... All other kinds of coursee not very
effective.
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4.1.5 Decisions Related to the ELTE Program

The Ministry of Higher Studies and Scientific Resbadeclared an article
which stipulated that the college council is respble for making decisions
regarding all the programs the faculty has. Théegel council is composed of the
dean, vice dean, and the chairmen who are repedses of all other teaching staff
members. These faculty members define the colleghkcyp the admission
requirements, the appointment of new teachers, dbgicula planning and

development, and the proposals of closing or ogesdMme majors.

The three participants stated that they particppatesome of these activities.
For instance, Mohammed claimed that the differenllege departments are
encouraged by the university to bring about chartgetheir programs. He also
assumed that appointing new teachers is stipulayetthe university administrators
and the Ministry of Higher Education. What theyiddhe departments, according to
him, is to comply with these regulations and apptie person who deserves the
post. With respect to the admission requiremeritsy tare also decided by the
Ministry of Higher Education. The ministry decidedich grade is accepted. In
addition to the required grade, the applicants rtgwlean admission test. If an
applicant passes that test, he is then acceptibe forogram. Here is what he said on

this issue:

You see, the Ministry of Higher Education, they #me ones who
decide what the grades of the students should beekample, in the
college of education, students should get 80 andhenbasis of that,
you know, we have students who got that, but sorestihey do not do
well in the entrance exam. So we select studendgdlly based on
those entrance exam sets.

According to Mohammed, the entrance test in thgam is just a written test;
there is no oral test and this creates a problenthe admitted students and the
educators. The problem consists in their being lentdbpronounce well, construct
sentences orally and so on. This makes it harecdoicators to start teaching them

from scratch.

It seems that Mohammed participated only in two tbése activities:

appointing new teaching staff members and the adomof students to the program.
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It is interpreted that his participation in thesm tactivities was effective. However,
it is also inferred that he does not make a detjdie just complies with the rules
stated by policy makers. He said: “... | think thertjggpations were effective
because there are certain things we participatenoh we do our best to stick to

regulations and not to break the regulations &t all

Ahmed stated that these activities are done inddartment. A department
meeting is held to discuss any activity and thighes case with all departments. The
decisions or suggestions taken during these meetiregne the general college
policy. In the college council, according to Ahmeahly chairmen attend and
represent other teaching staff members. On thigejséhmed said: “... So the
college policy is framed by the discussions and swggestions of all the
departments. Since the chairman is a member otdhege council, he and other
chairmen represent the teaching staff members @f dapartment.” He also stated
that he participated in these activities especialtgn he was once the chairman. He
said:

| have participated in all these activities. Thetpapation was a kind
of giving opinions such as appointing new teachatgff members.
Sometimes the partiality process plays a role is #ttivity; it happens

a lot. But it depends on your faith, sincerity, ghd department policy.
For example, will you give in or not?

Here is a clear claim about an important issue; ifsele of power and
nepotism. It is inferred that some new teachersuafairly appointed because they
have some people in positions of authority to bk up. It is clear that these
actions are against the regulations and humantglignd they should have no place

in academic life.

Regarding the admission of students, he said Hest $pecify some standards
that go along with the college policy. He said: “\&lso specify the standards for the
students’ admission in the department. These stdadgo side by side with the

college policy”.

With respect to Abdullah, he believed that he pgréited in some activities
such as appointing new teaching staff members a&tithg a test for the new
applicants to the program. He explained that periog these activities were
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effective. However, he assumed that adding or igletourses is a sort of
participation that is rejected by the universitymawistrators. Though these
administrators agree on reforming the curriculungytdo not put their words into

actions. He said:

There is no section for developing curriculum toe students here. And
when we try to discuss these things; we really fawdlems. | have
been advocating introducing two courses. The usityeadministrators
do not take our suggestions into consideration.yTeemetimes say
‘OK’ but without any practice.

4.1.6 Standards of the ELTE Program

There are general standards that should be achlaved the public Yemeni
universities. Some of these standards are helgagérs to be creative, developing
critical and scientific thinking skills, teachingem the scientific research methods
and how to evaluate and practice these methodshles$ting and developing positive
attitudes towards self-learning together with coundius learning and encouraging the
movement of creative writing , translation, and lpation in different majors. These
standards are set by the Ministry of Higher Studied Scientific Research. The
effectiveness of any program in the universitiethen identified through the extent

to which these standards are achieved.

These standards, according to Mohammed, are tateraccount. There are
courses that focus on achieving these aims bumgiger, according to him, is that
they are not completely evaluating the achievernétitese aims. He said:

The aims are there. There are certain subjects tlaat address those
aims, and some of them are achieved. We offer esussich as
Research Methodology that is the course studektsitalevel four. It is
very important students get to know a lot of thinglated to research
and doing research, and what research is, the gbiphy of research,
and the different kinds of research and so on...etl@mis are taken
into consideration, but we do not fully assess hrethese aims are
achieved and practiced in real life situations.

Mohammed explained that having a great numberuofesits in the same class
makes it hard to evaluate whether the aims aramattaHe underscored that there are
good students who would achieve the program stdsddteanwhile, there are weak
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ones who might achieve some of the standards. Whais referring to is the

individual differences among learners. On this eratie stated:

We will have some kind of variation as | said. Wk ave students
who grasp things easily. They are fast learnerseyTtill get those
things and try to embrace them and they will act¢eptse them. So the
students know what the aims are and they are awhithe fact that
they need to use them also in their own teaching. you have students
who learn those aims/content just for the sakexalfres.

Lecturing is the primary source by which the teactducators try to achieve
these standards. This is the common traditionghieg style in Yemen. It is a style
that can be described as teacher-centered methodhich students are passive
learners with very few opportunities to be actiegtigipants in the learning process.
In the course of lecturing, teacher candidatesnsalg write down all words the
lecturer said, go home and re-write them in an e@sy to memorize and then re-
state them during the exam. In short, such a tegcsiyle prevents learners from
being creative, critical, or independent. On thet@ry, Mohammed believed that he
gave activities that are intended to help learrthisk creatively, critically, and
scientifically. The following is the example Moharacthgave:

... Like there was somebody in the car ... and thezee like three
people waiting in the bus stop. One of them wadriead who saved
his life once and there was an old lady who wasimery terrible
situation and there was like a government officd. who out of these
three people are you going to take in your car? Shuelents will think
of such a situation creatively. Will he take thierid who has saved his
life once or the lady who was about to die, or tbé#tcial with high
ranking position? So the students will think whaote he is going to
take? The smart one will say: I'll give the cartbe friend who saved
my life once and he will take the old lady with hand | will talk to
that ranking official about the situation. So thene certain situations
that can promote, foster critical thinking, butig up to the good
teacher. How he can effectively use that in thestiaom.

Ahmed believed that the curriculum together with tlcturing strategy is the
only source for achieving these aims. Evaluatiothete aims, according to him, is
determined by mid-term and final-term exams. He akated that every educator is
totally free to set the exam; the exam may testtbenorization level, the creativity

level, or any level.
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Ahmed also believed that achieving these aims tonly the responsibility of
the university but also the responsibility of faesl and schools. He said: “...
achieving these aims does not depend only on thensity but also on the family
and school education. It is a general educationes&haims are focused on
everywhere.” Consequently, Ahmed criticized thegpam curriculum developers.
He stated that the present curriculum does notsfaru achieving these aims. He
said: “Our curriculum does not emphasize these .aiR&her, the curriculum is
theoretical. It has some practical aspects buenotigh. It is based on some multiple
choice activities. And they imagine that they haehieved the critical, creative
thinking.” This indicates the urgent reform of thepgram curriculum to focus on
both theoretical and practical aspects so that puobesses of creative and critical
thinking get achieved. Furthermore, Ahmed felt ssga about the available aids
and facilities for achieving these aims. It is rpteted that more aids and facilities

are needed. He said:

Concerning me, these aims need a lot of aids anilities and our
college does not have them. These facilities atewailable in schools
as well. A student does not find a chair to sitamd you want him to
think [Laughter]. He could not find a chair to $h and learn. This is
also happening in the university. Every studemstto find a chair from
other halls.

With regards to Abdullah, he believed that achigvithese aims is the
responsibility of all teacher educators since tihmasaare accumulative and get
achieved by the end of the fourth year of the pogrConsequently, Abdullah
started to criticize his colleagues for their beimgware of these accumulative aims.

He said:

First of all, teachers themselves are not awar¢heke aims. They are
involved only at the micro-level: they just go te tclass, teach the
content, conduct exams, check them and that iSathetimes they may
not be aware of the objectives of their courses.

For the courses Abdullah has been teaching, hetbaidhe set micro-level
aims. He believed that achieving these micro-leyehls will contribute to the
achievement of the macro-level aims. During leguwbdullah affirmed that he
used activities that help learners think creativalyd critically. The activities
described by Abdullah reinforce participation andcdssions. Regarding whether
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the aims have been attained by the previous gresludtthe program Abdullah has

taught so far, he said:

| think that those who have graduated for now did achieve those
aims because they are not in focus. Most of thehexs, if not all, are
not aware of these aims. And so long as they ateamare of, | am
sure they will not work towards achieving them andetimes also the
atmosphere around and the kind of program systeny mat be
restricted to achieving these things.

Abdullah insisted on his belief about why thesesaare not fully achieved. He
said: “Unfortunately, most of the teachers have thaditional view of the students:
students get to listen to me, | am the teacheayehPh.D, | know everything so they
have to come and take knowledge from me. So it [za@ attitude.” This also
indicates the danger of the issue of power in ttedamic profession. It is also
interpreted that teacher educators are actingtyikents controlling candidates. This

is actually against the values of the teachinggssibn.
4.1.7 Major Problems related to the ELTE Program

It is a common sense that achieving the effectiserod any program needs a
strict tackling of at least major problems from watithat program is suffering. The
major problems from which the ELTE program in Yenwiifers are many. Based
on the teaching-learning experiences of the theeeher educators, they all agreed
that the major problems are as follows: 1) absarficGelanguage lab, 2) presence of
less effective instructors from abroad, 3) emigmatof good Yemeni educators, 4)
electricity power-cuts, 5) existence of great nureli# students in one class, 6) pre-
service teachers’ anxiety about the absence of jObabsence of specialized teacher
educators, 8) absence of technology and the lackfefences, 9) improper planning
and design of the curriculum, 10) use of Arabi@asedium of instruction in many
of the program courses, 11) lack of good infraettrte, 12) carelessness of the
university administrators, 13) unclear program aforseducators and learners and
the absence of plans, and 14) teacher educatassfficient teaching methods

knowledge.

Here are, in detail, some of the excerpts of theeteducators about the major
problems that exist in the ELTE program. For examplohammed believed that the
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main problem is related to the absence of a largualy. He thought that letting
students work a language lab can compensate tlem@bsf native speakers of the
language at least in the case of listening skillsother problem is concerned with
hiring less professional teacher educators fromalnéie also assumed that the
Yemeni government does not give a good salary dohier educators. The salary
does not suffice in meeting the needs for the asmeof life expenses in Yemen.
Furthermore, he is upset about the consistent pouteof electricity which is,
according to him, "like pain in the neck". Such @taphor explains his anger
towards the carelessness of university adminissatto do not provide at least the
necessary things. He stated:

One of the major problems, we are facing within poogram is the

absence of language lab. We do not have like napeakers of English
who can tackle spoken English courses. We do na liee those who
come from India; we do not have excellent teackdrs can actually

teach well in the Yemeni universities. And nowabse, now the best
teacher will go to the gulf countries, some go tbyh, Saudi Arabia

and not to Yemen any more. Yemen does not attemeciuse they are
not paid well. That's why we do not have excelteather educators.
Another problem is the power cut which is like painthe neck. We
have a lot of students in the classroom, butw&lican manage.

Ahmed underscored that most of the problems areirashnative. These
problems are related to the absence of referefmesng teachers to teach courses
other than their majors and no strategic plan twekbg the curriculum. One of the
major problems concerning the curriculum desigthésuse of Arabic as a medium
of instruction for a great number of courses. Téusild also be attributed to the
absence of specialized teacher educators. In addifnere are problems connected
with the absence of good infrastructure and trgireourses for teacher educators

themselves. He said:

Most of the problems are purely administrative. Beythere are
problems that concern knowledge or science.... Soymauarses are
taught in Arabic and the main reason behind thihes unavailability of
specialized instructors in English. There are alsdra structure
problems such as the absence of bathrooms in thegeo There are no
services, for example, telecom services. Therenaary other things
such as the power off of the electricity.... | thitlat there are
difficulties an educator will face while using orealing with
technology. Though we were taught abroad, we wetesnfficiently
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taught in terms of using technology. Thereforeneed training. Also a
person who does not have a thing will not givehdw a person can
give something he does not have!

Abdullah believed that the program objectives arelear both to the teacher
educators and to the prospective language teadheosher words, there is no clear
policy for the program. Another problem is the assion of huge numbers of
students into the program which makes it hard tacheeffectively. Abdullah
believed that teacher educators are just applyadjtional methods which no longer
work in the Yemeni context. As a result, teacharcadbrs need to be re-trained on
many issues such as the use of modern teachingpdsettesigning and planning a

course with specific objectives, and how to getrtlazhieved. He uttered:

The problems are: the objectives are not clear toothe department,
not to the teacher. When | was a chairman, | wasgnegn any aims or
objectives to be achieved. We found nothing. Wenarerovided with
any plans or whatever. This is one major probleecddd problem is
the big numbers of students in the classes eshedmlthe first two
levels.... Teachers themselves were trained tradilipparticularly in
India and when they come here they do accordinghey do not
involve the students in discussions. They are Hdtsots for giving
knowledge.... They need retraining in teaching methaad how to
deal with the students properly. They need retrgjron how to prepare
and design a course, set goals, plan how to achiee®e goals, how to
do accurate and systematic plans.

4.1.8Developing the ELTE program in Yemen

The three teacher educators have very similkefseon how to develop the
ELTE program in Yemen and how to have effective egldble outputs. In detail,
the first participant, Mohammed, suggested thatetlshould be excellent university
educators, enough teaching equipment and resouacersining course for the
university instructors, a language lab and techyiodd equipment, sufficient
references and online services such as electrawimals in the library, and the
reconsideration of the criteria concerning the admon test. The admission test now
IS just a written test; Mohammed suggested thaicarsd criterion that is an oral test

should be applied. This is necessary to have guyoats.

Similarly Ahmed believed that having good inputvésy important; the basic
education outputs should be well taught so thatnwtieey get admitted to the
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program, they will be taught something of high lewe also thought that admitting

only few students to the program would ease thesiomnsof teacher educators and
this depends, according to him, on the admissidicypd-urthermore, he suggested
that there must be a language lab and a trainingsedor the teacher educators on
how to teach using technology. Above all, he suggksconsidering the design and
planning of the curriculum and its aims, the preseaf many specialized teacher

educators, and the variation of the evaluation ggec

Finally, Abdullah underscored that involving theadber candidates in
discussions and participations and motivating tleeery now and then is essential in
the teaching process. He also suggested that aaketboration between the teaching
staff members should exist, admitting a reasonaiteber of students, reconsidering
the curriculum and planning it according the préseeds of the learners and their
future teaching needs with a focus on the practispects. Furthermore, he believed
that having a language lab will be of a great ass#te development of the program.
Finally, he highlighted that teacher educators khgive up the general teaching
perception he described as: “let it go a kind oprapch”. It is interpreted that
teacher educators should be sincere, effectivicalriand creative in their teaching
practices. They should respect their profession detticate their lives for doing it

very well.
4.2 Teacher Candidates
4.2.0 Presentation

The following are the categories that describebibligefs of teacher candidates
on the existing state of tienglish Language Teacher Education (ELTE) program.
The description shows how similar or different gagticipants' beliefs are. The total

number of the themes in this section is nine.
4.2.1 Teaching Experiences and Confessions

The ELTE program, in Yemen, provides the teaclardates with some
courses that are intended to familiarize them whth learning-teaching approaches,

methods, and techniques. In addition, two practicoenrses are offered in the fourth
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year for the sake of helping the pre-service te@cpeactice what they have learnt
and experience the real teaching events. All tioeseses and other related courses
are supposed to provide the prospective languaaphées with a good background

on teaching that will help them later.

Ali explained that the courses were helpful. Heenscored that teaching his
friends during the summer holiday was really bemafi He said: “... | used to teach
some of my village kids in the summer and that wesy helpful for me. This
teaching helped me do well in the two practicumrses we had in level four.” He
believed that he is a good teacher of English aedt¢aching experience would be
effective in the future. He said: “I think | am edge of teaching even advanced
students because | tried it and | was successpdogly in the practicum courses.
The observer was praising me and my way of teathihlis also indicates the

presence of high confidence which is rendered tpdsdive.

Zakarya stated that during the practicum coursesiehlized that teaching is
challenging and difficult. He attributed its beimdallenging and difficult to the
absence of teaching practice, participations, ascudsions in the university. He, on
the other hand, stated that the two practicum esutselped him a lot and the

teaching experiences he got would be very helpftihe future. He said:

| learnt that there are individual differences amgostudents and these
differences are taken into consideration by allctears. As a teacher, |
must know that the students have different backgieu.. These
experiences will help me in the future teaching fession. |
experienced that a teacher should be knowledgezfitiee course he is
going to teach. | also learnt to be flexible wiktetstudents, understand
the individual differences of my students.

This quote explains that Zakarya, during the pcact courses, realized the
fact that there are individual differences amonigost students and a good teacher
has to bear these differences in mind. Furthermioeegxperienced that a teacher

should be well prepared and flexible at the same.ti

In addition to the practicum courses, Nuraldeernedtahat he experienced
teaching some high school students informally. I4e added that he does not know

how effective this teaching experience will be ia future teaching profession. He
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said: “I informally taught some high school studenteaching them helped me
realize how school students think differently armd different perspectives. | don't

know how these teaching experiences will be effeath my future teaching life”.

For Yousif, he had different teaching experienceirgdu the program. A
particular positive experience was related to dahing of his classmates. On this

matter, he stated:

| was teaching my classmates, girls and boys. Icifipally was

teaching them ‘teaching methods courses’.... | hauglt several
lectures and from that point of teaching, my fead any anxiety have
decreased dramatically because | was standing amdd explaining. |
admit | was shivering sometimes but | got over pingblem.

It can be inferred that having discussions with'emeeers or classmates in
formal sessions might be very helpful for develgpihe personality of a teacher. In
other words, the signs of fear, panic, and anxtaty be reduced by discussing with
one's classmates. It is normal that a teacher feig when he teaches for the first
time. However, being exposed to many teaching sventsupportive. To put it
differently, practice might help to make perfectitWrespect to the practicum
courses, he claimed that he had a lot of experseribee following excerpt shows

exactly what he said:

| also taught for one year at schools as a kinghraicticing, you know,
the practicum courses. As | was teaching in onthefhigh schools in
Northern city, | had a supervisor. He was givingths strategies of
teaching: how to manage the board, how to writétenboard. He was
advising us well. | really experienced the realdsiag. | also felt that
what we studied about teaching was just theoretically some
theories.... The things | experienced while teacland | learnt from
my supervisor are how to deal properly with studemte first thing he
said: “you do not have to be tough from the firsiment because they
will make fun of you and you do not have to be &=y A teacher
should also encourage the students to participateeacher should not
speak much in the class; he should give the oppitytior the students
to speak. Make them active not passive.... | alsmtdaow to first
attract the attention of the students and that asimmportant because
if the student is distracted, he will not be inwalvin the lesson. | also
learnt how to plan and manage a lesson accordingh&time given.
So, all these experiences will be effective inuhyré teaching career.
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This shows the significance of mentoring and hovpfiaé it is in gaining
teaching experiences. It is, moreover, interpréted such practicum courses are the
practical side of the program and they are vergiBaant in developing the teaching
skills in a better way. Furthermore, it can be deduthat mentors should be very
cautious while advising the practitioners. To gullifferently, they should motivate
the teacher candidates by at least saying encowgyagirds. They should be patient

with teacher candidates and develop their teacskiily in a good way.

In conclusion, it is very important that teacherueators guide teacher
candidates effectively and patiently in the pragticcourses to experience teaching
events sufficiently. The practicum courses areiatun the ELTE program. Due to
their importance in shaping the teachers' persigmliand thinking patterns of

teaching, it would be better to increase the nunobénese courses.
4.2.2 Theories of Teaching

One’s teaching philosophy can be interpreted assamest reliable teaching
theory. This reliable theory of teaching is theattyehe believes to be the best one for
achieving the effectiveness of the teaching-legrprocess. On the basis of this, Ali
believed in the importance of motivating schoolstuts to actively participate in the
lessons and take part in classroom discussiortbelfollowing excerpt Ali grounds
his vision of good language teaching in the Totaydikcal Response (TPR) method
(Asher, 1969). He stated:

| believe in TPR/Total physical Response. For exampyou tell me,
then | will forget, if you teach me, then | willmember, if you involve
me, then | will learn. This is a teaching methodrhis is what | believe
teaching is.

In the following excerpt, Zakarya explains what @eats the greatest emphasis
in the teaching profession. For Zakarya, a teatiaar to play the role of a good

model and advisor and act collaboratively. He dtate

... the teachers must instill the love of Englisto itite hearts of his
students before teaching them English. First, tethem the aims and
benefits of learning English.... A teacher also stomlotivate his
students. This is a necessary condition. All th#segs should be
achieved before teaching them.
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Nuraldeen assumed that teaching effectively depanid$ on the atmosphere
in which the teaching process takes place. Theoeldhaccording to him, be an
appealing educative environment that invites tlhelestts to learn and practice what
they learn. He also believed in the role of teashadvice which is valuable in the
teaching profession. Teacher’'s advice to studentsther words, is teaching in

itself. He said:

| would like to create an atmosphere inside andside the
classroom where students should speak the languag#l. also give
students many pieces of advice. The most impattiarg is that there
should be an interesting educative environment.

Yousif, another prospective language teacher, wedeed that a teacher
should first trust himself in (his instinctive cdyiley of) teaching and later on, can
exploit others’ experiences. He said: “...I beliememyself and | try to see teaching
first out of my thinking, out of my way and themvill listen to others, | will take the
experiences of the university.” He supported hiacléng belief by giving the

following example:

... the university sometimes will not give you tlghtriphilosophy of
teaching. You do not have to accept it. You hawhémge it according
to your personality. For example, in the universihe relationship
between the teacher and the student is not friefidigy are dealing as
if they are principals. There is no relationshiptween them. They are
always dominant dictators.

The excerpt above shows how this participant rejbigt university lecturers as
models for effective teaching. For Yousif, a go@pbport between teachers and
students is of utmost importance. For Yousif, t@aghcannot be described by

delivery of information. As he explained what ‘tbaw’ means to him, he said:

... Teaching is not only a kind of transferring dbmnation. Teaching is
to change the behavior and this is my philosophgt tvhen | want to
teach something, | want to see the outcomes of eaghing in the
behaviors of my students.

Yousif also believed that it is a must to respewt aollaborate with students.
These two actions (respect and collaboration) rgsllt in the students’ love to the

teacher and the course he is teaching.
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4.2.3 Qualities of a Good Teacher Educator

The views of prospective language teachers abatqgtralities of a good
teacher educator are very similar. They all ag@edommon characteristics such as
qualification, motivation, friendliness, collabarat, fairness, patience, and so on.
Ali assumed that a good teacher educator shoule hlag ability to deal with
students, be well qualified, self-motivated, anérfdly. Ali stated that these three

gualities are the most significant ones of a g@ather educator. He said:

He should be first able to deal with the studeHts should be qualified
enough and he should have high motivation.... threpmgualities a

teacher educator should have: a qualification, ¢meg a friendly

atmosphere in the classroom, and to have the naiivéo teach.

For Zakarya, a good teacher educator should buikdbse rapport with his
students, motivate them, be well qualified, and Esglish continuously in the class.

He must not be snobbish. He must not act proudhjirokelf. He said:

First, he should be close to his students more tthen classmates
themselves. He should love them and make thenthigelove. For
example, | took a course in this department; therse was taught by a
snobbish educator. He was proud of himself, sa Indit like the course
because of him. He should be well qualified.

On this issue, Nuraldeen claimed that a good teagethecator should have a
strong personality, patience, and knowledge of htmw deal with students.
Furthermore, a teacher educator should be wellifogehl moral, fair, a problem-
solver, creative, and motivate and encourage stad@li these qualities mentioned
by this prospective language teacher refer to aalittacher educator. He stated:

First, he should have a strong personality, welilified in his major,

moral, impartial, knowledgeable of the course(sj$hteaching, has the
ability to psychologically deal with the studerasd be effective with
all the meanings this word could have. He shouldreative, should be
fair... should motivate and encourage his studertsulsl be patient,
and should be a problems-solver. In short, he ghdu¢ a good

example.
In addition to the qualities stated by Ali, Zakaryand Nuraldeen, Yousif
believed that a good educator should not insulstiglents at all. A teacher’s insult

to students may cause failure or psychological lerab. Yousif gave an example of
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one of his educators’ use of insults: “...And somenof doctors try to insult the
students. He saidybu are animal$ | do not know why he said that. Maybe there
are minor things and the teacher should not say lteashould deal with these minor
mistakes in a good way.” This excerpt emphasizesnied for features such as
patience and wisdom with which a good teacher ddusaould be armed.

Furthermore, Yousif believed that a good educabtoukl be moral and ready
to answer the questions raised by his/her studeth&rwise, teaching will not be
effective and may have negative effects. This feihg excerpt of Yousif explains
this point:

Once the electricity is off and the doctor curskd government, the
president, the principals and all the Yemeni peotehow it will affect
you! And he sometimes says: “may God send you It k¢hen we

want to ask him a question, he says that there iwawy for questioning.
This is the strategy of one doctor.

A good teacher educator, according to the aboverpkds that one who takes
after his students, shows them respect, and codéd® with them as much as
possible. That is actually the main purpose ofexistence in that institution. Yousif

gave an example of a real situation happened tdrhilre university. He said:

. one of them, whom | will never forget, gave thiese of intimacy.
Whenever he sees me, he shakes hands with mejlypobe, it is with
all the students and all the students love him. wedove his subjects.
Once | had an accident in the second semestereosd¢laond year. In
that time, | had our exam in one of his subjectsarhe late for nearly
20 minutes. When | entered the exam hall, he waditst one who
came to enquire after me.... So he makes me fedlahaimportant to
him. He shows me respect.

Above all, Yousif believed that a good teacher atloicis the one who plans
lessons/lectures ahead, elicits questions rattesr #sking questions. He should be
punctual as well. In short, the philosophy of Yduwsbout the qualities of a good
teacher educator is that he should be moral, welnmared, wise, patient,
collaborative, punctual, well prepared beforehasmal] builds a good relationship
with students.
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4.2.4 Qualities of a Good Teacher Candidate

Correspondingly, a prospective teacher should tgetiag the same qualities a
teacher educator has. This is necessary due tat¢héhat they are both engaged in
the same activity: teaching. Nevertheless, theeeuagent qualities that a teacher
candidate should possess first (even before tegkcland other qualities will be

gained and experienced by the practice of teaghiagess.

Ali believed that the same qualities of an educatmuld also be possessed by
a pre-service teacher. The most important quaktybhlieved a teacher candidate
should have is to be qualified enough in termshef language skills and teaching
these skills. With respect to Zakarya, he highkghthe same quality claimed by Ali.
Zakarya also added that a good teacher candidateldsihave, at least, some
knowledge of the other related fields. He said:

He should also have at least the basic knowledgetladr fields that
are, in some way or another, related the educatiéied. He should be
fluent in speaking English. As teacher | feel shtatk to a graduate of
an institute of languages, who has been learningligh for six months,
he speaks good English. Teacher should be taugite soourses
regarding computer.

This excerpt unveils the importance of having asmmknowledge as possible
of one’s field and other related fields. It is alsferred that speaking fluently is a

seminal characteristic.

Nuraldeen indicated the significance of avoiding argative attitudes shown
by teacher educators. This is to say that a goeeservice teacher has always to be
positive in both behaving and thinking. As a resajitimism will be the reward of
the positive attitudes. Unquestionably, the featfreollaboration is crucial in the

teaching profession. He uttered:

One of the good qualities is not to have/adoptribgative attitudes he
has experienced in his educators. He should noistiex these negative
attitudes or experiences to the coming studentgher society. He
should always be positive, be optimistic.... He ghalgéo be as much
collaborative as possible.

Yousif emphasized the perception of having a stymergonality particularly in

a Yemeni context. It means that a teacher edushitould be strict enough. This is

90



owing to the great numbers of students in the sala&s. This kind of character,
according to Yousif, would help the teacher canidéo manage the class
successfully. Meanwhile, a teacher has to be flyewith school students and show
them respect. He should also be capable of degjgmaterials that match with
students’ needs. Finally, Yousif claimed that adyt@acher candidate should know

all the teaching methods and be a good model. &tedst

In Yemen, a teacher should have a strong charastesng personality
which enables him to manage the class, especiallyemen because
students may always make a mess and a noise dihtbeSo managing
the class is the first quality a good teacher sbduhve. Another thing
is the friendly way of dealing with students. Te#obm in a friendly
way, listen to them, and give them the opportuatparticipate.... He
should be selective in the materials and shouldldrable. Restricting
to the material given to him by the Ministry of Edtion will him face
difficulties and problems in the class which he nmay be able to
handle. He should be acquainted with many teachethods which he
can use in different situations.... A teacher shalgg be ideal. | mean
that a teacher should behave as a father.... He ghtalk in a nice
way. His words make his personality. His words hre dignity. So
when the teacher talks in a nice way, the studeiltsespect him.

4.2.5 Weaknesses of a Prospective Language Teacher

According to Ali, being unable to have the quadited a good language teacher
Is associated with certain weaknesses. Ali stdtatlthe weakest point is related to
bad pronunciation. For arguing his belief, he gtve example: “...For example,
you want to saylife but you saylive. So when school students know the right
pronunciation of the word, they will laugh at yondathey may say you are a bad
teacher.” He added that being less motivated anablanto use the right or

appropriate teaching method are also serious weakse

Regarding Zakarya, he believed that when a praeserteacher neither
practices speaking nor teaching the English langubg is then considered to be
weak. It could be analyzed that when a pre-serigeeher is weak and he is still
studying in the program, other weaknesses willlguzeme to surface as a result of
the first weakness caused by the lack of practisipgaking and teaching English

during the program study.
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Concerning Nuraldeen, he stated that the main wessas of a teacher lie in
his being unable to create a good learning atmasplirespeaking Arabic more than
English in the classroom, in being proud, in havilegs teaching methods
knowledge, or in being unable to deal with the sttsdudents properly. The fourth
prospective language teacher, Yousif, thought tisatg improper teaching methods,
bad appearance, less use of practical activiti@s,goonunciation, lack of creativity,

and the excessive use of Arabic are all regardsérious weaknesses.
4.2.6 Teacher Preparation in the ELTE  Program

To cope with the future teaching challenges anficdifies, the ELTE program
offers a curriculum that consists of fifty eighffdrent courses. These courses focus
on different aspects such as the acquisition ofghguage, teaching of the language,
planning and designing a material, recognitionhef English literature, and so on. In

short, all these courses are intended to bett@apeea good teacher of English.

Ali did not feel satisfied with the courses the gnam offers. This unpleasant
experience is because of using Arabic as a medfuimstruction in many courses,
and this is, according to him, galling. It is aledicated that many courses regarding
the English literature are given in the programyéeer, they should be replaced by
ones related to the field of teaching or at leastéelased in number. He said:

There are courses regarding the field of educationEnglish and

Arabic. And it is really a headache in the FacufyEducation because
you got a lot of Arabic courses regarding teachihgw to teach, you
know, teaching comparison between other systemgn&ty courses
are taught in Arabic. And | prefer these coursebadan English. In this
program, | feel that in levels one and two, you teght courses that
help you improve your language a little bit. Thia®d four, you don't
have any, just courses about English literaturej know, and courses
for teaching.

Similar is the case with Zakarya's beliefs aboatgreparation he has received
in the program. He is not at all satisfied with thay he was prepared. This is
because of the way he was taught. Teacher edugasbrgive students some papers
to memorize and get tested on. The students arénwolved in participation and
discussion. He explained:
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First of all, | don't feel that | am well qualified his is because we were
not taught deeply in the program courses. Educatmad to give us
some papers to be memorized and then vomited iextéa sheets. For
example, a course named "Introduction to lingusstiwas given to us.
The course educator requested us to buy a bookstumdly it. As a
learner, | can read it and read other twenty booW#hat | need is to
discuss what | read and to make some research papé&is becomes
clear when | tell you the other experience | havhave a classmate
who never attends to the classroom; he just buys hhandout,
memorizes it, comes to take the tests and get&higharks than | get.
They don't give us a chance to be critical or cneat

Another teacher candidate, Nuraldeen, showed la Bttisfaction about the
preparation of the program. He explained that olisgrteacher educators in the
halls as well as practicing teaching at schooleeéswvay he was prepared to teach. He
appreciated having courses that focus on developargonalities and the skills

needed for learning and teaching the languagealde s

They prepare us by giving us some courses regarttiegteaching-
learning process, through lectures, and you can: sdserving our
teacher educators. They also offer/give us someerottourses
concerning the development of the language skiltstae personalities.
Two practicum courses in level four.... | got a létexperiences in
these two practicum courses.

Yousif stated that the program offered some coutisaswere beneficial for
him. He recognized that students have individutiedinces and preferences which
should be taken into consideration. He also sttatihe theoretically learnt how to
teach a class. Therefore, he assumed that theesosh®uld be re-planned and re-

designed in a way that focuses on both theoretiodlpractical aspects. He said:

. there are limited subjects which teach us howdeal with the
students. There are also some psychological cowvbésh help us a lot
in knowing the characters of the students, thetsgiias of dealing with
the students. We learnt that some students are ssihige are weak,
some want more practice, some are creative and tamgs which are
creative, some want to play with things, to playhwivords. So a
teacher should be aware of these things.... We wecetaught some
teaching methods courses, Evaluation and Assesstoarge in which
we were exposed to many teaching methods and h@waloate our
students, how to teach, manage the class, howato plesson, how to
give feedback to the learners. We were also gieemses regarding the
curriculum design. But all these courses are jhsbretical.
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4.2.7 The Program Standards and Their Achievement

There are some standards set by the Ministry ohéfiggtudies and Scientific
Research. These standards ought to be achievedll byragrams in Yemeni
universities. Some of these major standards apgrtielearners acquire the skills of
creative, critical, and scientific thinking; teacbithe learners the scientific research
methods and how to evaluate and practice themhlestang and developing positive
attitudes towards self-learning together with aombus learning; and encouraging
the processes of creative writing, translation, pmidlication in different majors. The
quotes of the prospective language teachers that ofathese standards were not
achieved. Ali believed that the aims were not athiaved due to the improperly
designed syllabi and the presence of less qualiBadher educators. He added that
the application of traditional teaching methodshsasMemorization Metho@nd the

absence of a language lab make it hard to achimgetaims. He said:

I don't think that | have achieved those aims beeaof all the, you
know, reasons we have discussed up till now: th&bsys, the
curriculum, and the unqualified teachers as | h&sld you, they don't,
for example, let students go to internet a lot. $berce of learning or
education is the teacher as if we were at a schibel;same system of a
school. Events that did not help me achieve sutls gior example, you
are not able to practice your language where to gay don't know.
Just the only environment you can use your langusglee classroom
among your classmates. We don't have laboratories.

Ali kept on saying that the foreign teacher eduatapply only the
memorization method which does not at all help etiisl to achieve such aims. He
said: “...creative thinking is something we miss hessg you know, they assign
teachers, you know, from other countries who dementhe memorization method.”
This quote displays the unsatisfactory feeling talsahe foreign teacher educators.
It is also inferred that Ali is calling for well-@lified teacher educators who could
engage students in doing activities. Regardingsttibs of scientific research, he
believed that the course focusing on this issugjvien by the program but it is not
that much helpful. He stated: “We have a co8sentific Research Methodsat is
taught in Arabic. We were taught some theoretispleats but no practice at all. |
mean we did not do scientific research.” Accordindnim, the resources needed for

achieving these aims are: “First thing we still sheg a language lab. The central
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library should be rethought of. | mean they shoblthg many references and
provide it with an electronic system.” This is adiof emphasis on what the current
program needs: a language lab, and a good libréty an electronic system that

helps educators and students search for informatgily and fast.

Zakarya unhappily stated that the aims were noesed and he did not have
that feeling of becoming a teacher. This was, atingrto him, due to the improper
teaching methods he was taught by, the lack of wagement, the absence of
language labs, the presence of less qualified ¢ohscathe use of old teaching

materials, and so on. He said:

In the past, | was thinking that university is thlace where thinkers
gather/meet. | thought it to be a place for teaghand educating the
students. But when | entered the university, | @ategative attitude.
There is an Indian doctor teaching Grammar and been gave us any
chance to participate or tell our opinions. He waamotivating us. So |
felt frustrated. | then felt shy to stand in frasft my classmates. So |
never say that | have become a teacher. As a teacheally terribly
feel so sorry to say that | did not achieve thasgsaBut | have decided
to pursue my higher education so that | can prouahye that title
"teacher".

It is disheartening to find out such a prospecteacher who feels that he is not
yet qualified to bear the title dfeacherthough he has spent four years of study in
the programThis is related to the program teacher educatosinfased such a pre-

service teacher with negative feelings and attsude

Nuraldeen believed that he might have achieveaitns, but he is not sure. He
is in between ‘Yes’ and ‘No’. He said: “InshallaG¢d willing], you can say that |
have achieved these aims. Practically | can't.”aiAgNuraldeen believed that the
courses he took in the program were enough anduhétp achieving the aims. He
said: “The courses as resources | took in the usityeare enough for achieving the
aims.” Additionally, he stated:

| have taken some courses such as Education RéseRducation
Techniques, which helped me to achieve those ditesrnt enough
about how to do an education research paper. Whadd now is to
review what | learnt in that course and put it inpoactice. This is
because we did not do a research project in thars® | can also say
that with perseverance, one can do the impossible.
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This quote of Nuraldeen indicates that he is satsWith what is offered by
the program to achieve the aims on one hand. Thtgegan the other hand, indicates

his hesitation and the absence of confidence.

For Yousif, his belief is that the aims were nohiaeed because the facilities

and resources available in the program were naigindHe said:

I do not think that the available resources in taversity help us
achieve these aims. Because the materials we resre diven are very
limited. They are not at the level of giving theporiunity for the

students to be critical, creative, and so on. Whetomes to creative
learning, creative learning needs a big knowledgseds a teacher who
can create, a problem-solving activities, who gike learner time to

think. Also the critical skill; when the teacher patient and endures
such critic, such criticism. And when it comeshe scientific learning,

it should provide a scientific material and theseestific materials are

not provided in many schools and universities. Ha tniversity, the
language lab is not provided.

Furthermore, Yousif believed that the cours&oientific Research Methods
neither well planned nor taught effectively. It & he stated, taught in Arabic and
does not achieve the aim. He said:

. scientific research methods need time. We haea beught the
scientific research methods but in a theoreticaywa&/e have not done
any research. And this course was taught in AraBiesearch needs
money, needs a supervisor to teach you how to makhink that it is
difficult to make research.

However, Yousif believed that the aim of self anshttmuous learning is
achieved because a student is not given the chiangarticipate, practice etc. what
he has learnt and therefore he should depend oselfinThat is why such an aim is

achieved. He said:

... the students are studying by themselves, bewdatis¢he crowd of
the students in one class, a student is not gikreropportunity to talk,
to practice, to think, so he tries to compensagsé¢hthings by studying
at home. So, this one can be achieved by the leathemselves.

4.2.8 Major Problems Related to the ELTE Program

According to the prospective teachers, the problefthe ELTE program are

rooted in academic and administrative issues. Alielbed that the program major
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problems are the presence of unqualified teacharagdrs, insufficient references in
the library, the use of Arabic as a medium of ingion for many courses, and the
unsuitable teaching methods (lecturing style, meitfiscussion nor participation is
activated) used by their teacher educators. Als @& emeni proverb to explain his
negative attitude towards the process of learnmjtaacher educators. He stated:

No rich library, the scarcity of qualified teacheducator... they just
teach us the materials they have given us in thginbeng of the

semester. They don't teach anything new. So t¢ast the material and
prepare myself for the test. It is like our Yememiverb "Ahmed goes
into the class, Ahmed goes out of the class andchemnge has
occurred".... The medium of instructions for manyrses we have had
in this program is Arabic. For me this is a problehbelieve that they
should be taught in English, for we are student€pglish and not
Arabic. Teacher educators do not give students/tihaace to show
their abilities; a student goes to the class anst jisten like a parrot,

like an animal; he does not participate. This is tommon situation.

Zakarya also stated similar problems. He beliebad the major problems are:
educators' discrimination between males and femalesr curriculum design, the
absence of qualified educators, lack of dormitorfies males, the negligence of
students’ opinions and suggestions, and discrinmnabased on political party

membership inside the university. He said:

The curriculum needs reform. There is no creativitythe present
curriculum of the Yemeni universities. The presemticulum, in other
words, does not prepare good teachers. There &k of professional
educators. Another problem lies in the absence arindories for
males. This is a big problem.... Another problem hiat tstudents’
suggestions or opinions are thrown behind the b&wsth educators
and employers in the university always turn down suggestions....
Another example is that of educators. There isadgasor who belongs
to the other party and because of that, he hasyebtbeen given any
good position in the university.

The quote of Nuraldeen showed that the problemsadrainistrative and
academic ones. According to him, the administrajiveblems are such as the
university administrators’ unpunctuality, the chegg of courses schedules, the
gathering of all the non-English majors’ studemsone hall, power-cuts, poor

facilities and the library system. Regarding thadsmmic problems, they are the lack

97



of professional teacher educators, the unpuncyuaiieducators, a static curriculum,

and the evaluation processes. He said:

The unpunctuality of the university administrat@sd the teaching
staff members is a problem. The excessive chamiting timetable is a
problem with which | was facing a lot during my wersity study. The
teacher educators of the requirement courses gali¢he students of
all departments and teach them in the same halhatsame time and
this is a great problem. It is so because we amr 800 students in the
class and no microphones are used or available ¢oused. The
electricity is off most of the time and the uniugrsloes not have a
generator. Another problem is concerned with thespnce of magical
chairs. These magical chairs are always movablenfane hall to

another. Sometimes a student cannot find a chasitton and then gets
forced to go back home. There is also a problerh te presence of
few bathrooms that do suffice the needs of theestsdThere is also a
problem with the existing library. Sometimes youd fnindrances while
borrowing a reference.

Mentioned above are the administrative problemse @bademic problems,
according to him, are related to the lack of sgesd teacher educators who have
become professional in teaching. Another problem c@ncerned with the
unpunctuality of some teacher educators. Nuraldesieved that the curriculum

needs to be reformed together with the tests. ke sa

There is a lack of professional teacher educatdisr example, a
course is taught by someone whose major is far anay it. Some
teacher educators are unpunctual. The curriculurnstetic. It really

needs a reform. The materials are the same onegdars; the same
tests are also given. Once more, the materialsr@s&ricted. They miss
much more information and knowledge. So they shbeldipdated.
They should get reformed.

The last prospective language teacher, Yousif,ebed that the major
problems are very similar to the ones discussedveabd@he major academic
problems, as stated by him, are: lack of activitiess practice of speaking the
language; absence of collaboration between thehéeaeducators and candidates;
educators' limited encouragement of students, oweded lecture halls; less
practice of the university discipline; few coursas speaking skills; the limited

number of qualified educators; and the use of Aratimany courses in instruction.
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Concerning the major administrative problems, they. the electricity power-cuts

and the lack of boards and chairs, He said:

... the lack of activities in the courses giveruso Also Spoken is not taking a
high priority in the classes as if the languagejust written, as if we will
graduate as translators not as teachers who wik tiseir language all the
time.... There is no cooperation between the tewckiaff members and the
students..... There are also the problems of therilg. The board and the
chairs should be static ... | feel sad that ther@easencouragement from the
teaching staff.... The classes are also crowded..reTibalso a problem with
the curriculum we had taken.

4.2.9 Developing the ELTE program in Yemen

Experientially speaking, every pre-service teadtas his own beliefs on what
is to be done to develop himself together withdiéssmates in the program they are
all involved in. The four teacher candidates haimailar beliefs about how to

improve the ELTE program in Yemen in general antheir institution in particular.

Ali stated that there should be well-qualified eatocs who will utilize
instructional technologies, motivate and encour#ige students to discuss and
participate, and foster the skills of creative amdical thinking in the students.
Furthermore, he added that the curriculum of thegm@m should be reformed. He
finally suggested that those who are responsibidifing foreign teacher educators

should evaluate them before engaging them to tigaitte program.

Zakarya believed that the curriculum should bermata with at least a focus
on some practical aspects. He insisted that thereld be a language lab and that the
program decision makers should be careful whilen@iforeign teacher educators
and should make workshops for training both teackducators and teacher
candidates at the end of every year. In additienhighlighted that there should be
strong collaboration between the university empésyethe educators, and the
students for the sake of a better development wéadn. Finally, he recommended
that there should be an inviting educative envirentnand there should be a strong

connection between the Yemeni universities for et@xchanges.
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Nuraldeen also believed that developing the ELT&g@m depends on having
professional teacher educators, replacing somgfoezlucators, and disallowing the
bachelors’ degrees holders to teach in the progkeralso highlighted that the issue
of power and nepotism should not have any pladeeruniversity in general and in
the program in particular; this issue of power aegotism, according to Nuraldeen,
is playing a role while appointing new teachingffstaembers and while giving

promotions or good positions to the teaching stedmbers.

Similar to the beliefs of the previous three p#paats, Yousif believed that
developing the ELTE Program involves real collabtiora from many of the
education stakeholders. He stated that there shmaildualified teacher educators
who will update and design a sound curriculum, thatpre-service teachers should
be provided with a language lab and be taught inlero teaching methods and
techniques, that students’ attendance and paficipashould be taken into
consideration, that teacher educators should notifiwe the concept dExamination
since this priority will have negative results whiead the students to study only for
exams; the moment the exams are over, the stutteget much information if not
all, and that the university administrators shoethdourage or stipulate that students

can email their educators for the sake of gettimgyeers to their questions.

In conclusion, the analyses of the data of the §ireup (academics: 3 teacher
educators and 4 students) resulted in the emergehdd themes in general. In
particular, there were 8 patterns emerging fromdat of teacher educators and 9
themes emerged from students' data. Since thevienes used for both categories
had similar and different questions, the themesadiered were also similar and
different. The overall findings of the analyses itdaded the importance of
constructing sound teaching philosophies and haeiegar standards and policy for
the English Language Teacher Education programeiméh. Moreover, the findings
showed the qualities of a good teacher (a teaaharagor or teacher candidate) and
how important these feature are in the academitegsmn. Furthermore, the results
displayed the beliefs of the participants about fiheparation of English Language
Teacher Education program in Yemen. In other wdtts findings indicated that the

program had many distinctive problems. These probleere described as academic
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and administrative ones which needed immediatetieaki At the same time, the
findings indicated the negligence of the educatmmlicy makers towards the
implementation of the existing strategic plans Hralabsence of future strategies or
plans for improving the English Language Teacheudation program in Yemen.
The findings also referred to the common use ofgroand nepotism in the process
of education and underscored their danger. Findigpite all these problems, the
results showed that English Language Teacher Educg@irogram is needed in

Yemen due to certain factors shown in the analyses.
4.3 The Ministry of Higher Studies and Scientific Rsearch
4.3.0 Presentation

The qualitative coding and analyses of the intevgigathered from the three
administrators in the Ministry of Higher StudiesdaBcientific Research led to the
identification of the following eight major pattexnThese major themes represent the
beliefs of the participants about the various atspetthe ministry and the program

under investigation.
4.3.1The Ministry’s Works

Every ministry has particular roles to fulfill. Memen, the Ministry of Higher
Studies and Scientific Research has no clear rblesever, it is responsible for all
the universities and the distribution of scholgoshiTherefore, the ministry has to
work competitively to achieve these roles. Beligfisout the ministry’s works
indicate that the ministry does not work properyg gystematically.

Ameen showed pessimistic feelings about the curparformance of the
ministry. He believed that the ministry administmsas make some plans but,
unfortunately, these plans are not applied. Thieviehg excerpt of Ameen explains

his beliefs about how working in the ministry is:

| feel sorry to say that working here in this minjsis unsystematic. It is
true that some administrations make some plansthmiplans are in a
valley, and the practice or application of thesar@ is in another valley.
Frankly speaking, | have suffered a lot and whhave observed so far
makes the heart bleed: random work, unsystemati&.wWo spite of the
presence of plans, they are not applied at all. reistries leaders aim
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to make some plans and organizations through saomgirig and
qgualifying courses. | always ask a question: Ddes training have a
positive effect on the employees? You do not ndaitg kind of
development. On the contrary, | swear to God thajoes from bad to
worse.

Ameen believed that the situation in the minisgytriagic since there is no
development. It actually goes the other way arcamdlithis is due to the carelessness
of the education policy-makers. To explain the gtayatic plans of the ministry
and the carelessness of the high position lead@ngen gave an example in which
he underscored the necessity of having a strongemion between the plans and the
finance. He said:

... For example, | told them to prepare a plan foyear. To practice

this plan, you need some financial support. Wheothes to practice,
the plan is not financially supported and those vae in charge will

say that nothing can be done. So, frankly spealgagh a plan will be
in vain just like ink on papers. | told them thiaéte should be a strong
connection between the plan and the budget.

Likewise, Qammar was dissatisfied with the prespatformance of the
ministry. Working in the ministry, according to has tiresome. She also felt
troubled by the way the bureaucrats of the Finaftairs Administration deal with
her and other bureaucrats. She emphasized thaaumets were given neither their

rights nor rewards easily. She said:

Working here is very tiresome. We have an admatistn of finance
affairs whose workers are really very troublesonmel éiresome. You
work hard, you do all your best, and the orders edrom the minister
-direct and clear orders- to get some bonuses/rewdut we face a
problem in the finance affairs administration. Thilty not give us our
rights easily and quickly. They really trouble ukba

Correspondingly, Ammar regarded that working in tiaistry to be tiresome;
however, he was content with his position. This ptdicement lies in his beliefs that

he would gain some experiences. He stated:

Working here is very tiring because the office iwagys crowded by
applicants. And, you know, it is hard to pleasergwee. But | am

content with the work | am doing here. | get soxgegences such as
skills of dealing with different people, managestlls, and leadership
skills as well.
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Ammar also said that the role he is trying to aehies very limited. It is

achieving the equity of the scholarships distritosi.
4.3.2 The Ministry’s Contacts

The three administrators (Ameen, Qammar, and Amrbaleved that the
contacts of the Ministry of Higher Studies and 8tifec Research are limited. It
contacts with the Ministry of Finance, the Ministoy Education, the Ministry of
Civil Service, and the Ministry of Planning and t&tics. The purpose of each
contact is different. Furthermore, the contact wté Ministry of Finance, according
to Ameen, is: “... to discuss the budget and the lprab we might encounter every
year”. Ameen explained how the Ministry of Finandees not fully supply the
Ministry of Higher Studies and Scientific Reseavdth the necessary budget. This
indicates less collaboration between the two neist He said:

We need not to be supported by the Finance Mjnist
Unfortunately, what happens annually since | haaeted working in the
Ministry, whatever is planned and agreed upon, fthancial support is
not fully applied. They either give half of theafiiwe or nothing at all
though the money is sometimes available.

The other contact occurs with the Ministry of Edima Ameen, on the
purpose of this contact, stated: "We contact withEducation Ministryn the course
of giving scholarships to its employees. We discuss how matmplarships are
available and how many can be given to the Minisfrigducation”. This shows that
the contact happens only when scholarships ardablai It also indicates the

absence of collaboration with each other to devileE=LTE program.

Another administrator, Qammar, said that her adsiiation, in origin, belongs
to the Ministry of planning and Statistics. This ane that the only contact this
administration makes is with the Ministry of Plamgiand Statistics for making and

evaluating plans. Qammar stated:

We contact with the Ministry of Planning only foaking plans and
evaluating these plans. And look, this administratas a general one
belongs to the Planning Ministry. It is originalike that. All our issues
in this administration are actually coming to usorft the Planning
Ministry and we just go on working on them.
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Qammar’s quote shows that this administration vedabdéished for the purpose
of contacting with the Ministry of Planning and 8ttics and no other ministries. It
is also inferred that administration is not indegmt from the Ministry of Planning
and Statistics. It is implicitly understood thaetMinistry of Higher Studies and
Scientific Research does not have its own plang kbther words, tries to apply the

plans that come from the Ministry of Planning anatiStics.

Ammar assured that the Ministry of Higher Educaton scientific Research
makes contacts with other ministries such as theidity of Education and the
Ministry of Civil Service. He, as the General Admsinator of the Higher Studies
Section, said: “...our contact is much more with thimistry of civil service.” The
purpose of this contact is to discuss the schalagstllowance that should be given
to teachers who work under the Ministry of Eduaatiblowever, the number of

scholarships given to teachers of English is nedircl Ammar said:

... The reason behind this contact is to plan howyneaachers they are
supposed to be given scholarships for higher studibroad. After
planning and appointing the teachers who are gotog be given
scholarships, they tell us how many teachers tlage hThen we tell them
that we have a specific number of scholarshipstaag should rethink of
whom they will choose. In other words, they tryrtake the number of
teachers be equal to the number of scholarships.

After specifying the number of scholarships, anottentact takes place with
the Ministry of Finance for the sake of obtainingahcial aids. He said: “...we
contact with the finance ministry and give the naraéthose who have been given

scholarships to provide them with the money”.

To conclude, it can be interpreted that the magu$oof contacting with other
ministries is scholarships and financial issuesyibait is believed by the education
policy-makers that the scholarships receivers waulgtove the state of education in
Yemen when they come back from abroad. It is alslugtively inferred that the
present programs that undergo in the Yemeni uritessare not paid enough

attention.
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4.3.3 The Importance of ELTE Program

The three participants believed that this prograrofigreat value to the whole
society. They also believed that the English lagguia very important to be learnt
by students in all majors. The following are theenpts of the three participants on

this issue.

Ameen stated that program is needed in Yemen. Adesl roots from the fact
that school learners need to be taught Englistctefedy and start communicating in
English. Furthermore, Ameen underscored that Hmgks important for all the
Yemeni students and not only for those would woskteachers of English. He

uttered:

The English Language Teacher Education Programely vmportant.

But the English language should have been acquatddast a little bit

before joining the university. So when he graduéta®s any department,
he should have two languages: Arabic and Englisbr &xample, a
student will need references which are in Englishknow what others
have done or written, so he should have a gooddracikd of English....
English has become very necessary not only foretindso will become
teachers of English but for all learners of all . It has become a
rule here that you will not get a scholarship ifuya@o not have a
certificate of English: international one.... All ¢hiindicates the
importance of English in Yemen.

Qammar regarded ELTE program to be of paramounifgignce. She
justified her perspective by giving an examplelase who are teaching at schools
and how weak they might be. Moreover, she belighati the program is needed so

that effective and well-qualified teachers will prepared. She said:

...It is obligatory that there should be a programattlvell qualifies the

teachers of English in Yemen. Why? Because magtaesaof English in

Yemen are weak in their teaching methods, in thxeicomes, even their
language is also weak and maybe zero.... | also wasay that teachers
of English should be well trained. There shouldoals®e consecutive
training courses for them so that they can develogir knowledge,

teaching methods and techniques.

Once more, this above excerpt clearly shows theoitapce of the English
Language Teacher Education program in Yemen andihshould necessarily be

taken care of, planned, developed, and provideld alltthe facilities. Additionally,
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this quote reveals Qammar's perception of the poatity of language teaching in

Yemen.

Ammar believed that since English is an internaidanguage, it should then
be taught at schools. This necessitates the presdrieLTE program. This program
should be provided with all the facilities that bleait to prepare good teachers. The

following utterance shows his belief:

English has become the language of the world. Tokdwhas become
like a small village and this village speaks ontinational language
that is English.... So it has become important teaheanglish to all the
society members.... This indicates the paramount riapee of the
English language teacher education program in Yeménis very
important for it is the program that prepares andatifies teachers for
this important language that is English. In shdttis program is very
important and therefore it should be provided waththe facilities they
need so that they can produce effective teacheaghers whom we can
depend on, teachers who can teach English evergnmmethe society,
teachers who love teaching English, teachers whe dedicating their
times and their lives for this noble professionttisaeaching the English
language.

4.3.4 The Strengths and Weaknesses of the ELTE Pragn

The strengths this program is endowed with are fElae participants were
inclined to explain only the weaknesses. For Améea,strengths such as presence
of teaching facilities, financial facilities andrse external supports have become

weaknesses. In addition, he illustrated his expedeas a teacher candidate saying:

What | observed when | was a student in the Faafl&ducation, and |
had friends from different departments, is that thek of teacher
educators and the absence of real possible quatitio. | mean that the
graduates are still weak. When they come to pradgaching, they are
found to be very weak. You feel shy of their béingre teachers: his
way of teaching, his way of dealing with the stugleand his level of
understanding are all not up to the level of oup&stations. This is
really happening with all departments of the edigatfaculty and
similar is absolutely the case of English Departhgraduates.

The excerpt above displays the absence of goodhéeasducators, sound
curriculum, insufficient teaching aids and so onickhall weaken the program.
Ameen stated that the factors behind these weaksies®: "... due to the given

curriculum, the teaching-learning process usedcaus’ abilities, the techniques
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used in teaching, the absence of language labshibréage of practice, the absence

of practicing the proposals they have made".

Another participant, Qammar, believed that the terise of the program in
itself is strength. This is the only strength sheught of. On the contrary, she
assumed that the program has many weaknesses argichvealed in her following

words:

The program lacks more training, more developmentke curriculum
so that the teacher candidate will be a well- giiadi and effective
graduate.... So the curriculum they receive is onthefweaknesses the
program has. Another weakness is related to thehieg methods, and
the teacher educators themselves. They cannot teakthSo they should
be also trained on how to deal with students and teteach effectively.

She also explained the reasons behind these wesenéhe said: “Those who
have planned the curriculum are neither professiooaexperienced. In my opinion,
if we give something to someone who is not expeeednn doing that thing, so, that
thing will not be effective or even interesting.hi§ perspective supposes that the

curriculum should be reformed by professionals.

Regarding Ammar, who was inclined to describe oinéyweaknesses, believed
that weaknesses are related to the lack of giveigihg courses to teachers after the
graduation particularly when they are teaching dtosls. He also attributed the
weaknesses of teachers to the financial issuegpuld in a different way, teachers

are given neither enough salaries nor motivateadtemd training courses. He stated:

When this teacher gets a job and starts teachingnatof the schools, he
continues teaching for years without doing any aeske paper. He does
not update his knowledge as well. He also doegpraattice the language
and the knowledge he got. So after two or threesyde will forget the

language he learnt. Language is practice; you neegractice it every

day. These weaknesses are because of the finanatsdr. They are not
given good salaries. They are not encouraged tendttraining courses

held by the Education Ministry.

4.3.5 Changing the Program Weaknesses into Strength

Ameen, Qammar, and Ammar believed that changingwhaknesses into
strengths is in the hand of education policy maki the university administrators.

Ameen stated:
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We have a natural strategy for higher educationalhif practiced, will
change the weaknesses into strengths. What has dwdeeved of this
strategy is less than 20%. The steps or processesay slow here. If
this strategy is fully and correctly applied andhaved, the weaknesses
will be changed into strengths.... Besides, therailshbe a strong will
university headquarters should have. With a stranigyto improve and
develop education, they will be very careful whalgpointing deans,
teacher educators, professors, and doctors whaeadly well qualified.
These qualified educators will be careful whileigesg a curriculum: a
sound one.

This script indicates the significance of the dodleation process and the
sincere efforts and feelings towards developingBh&E program. It also shows the
importance of applying the available plans andtetjias. Additionally, teacher
educators should be fair while appointing teactstagf members and administrators.
Finally, a sound curriculum should be designed.

Similarly Qammar regarded the application of sgete as essential in the
educational process. She believed that there hias &m annual plan that could track
the weaknesses and prioritize them for the comiag.prhen program developers
will be thinking of suitable means for achieving thbjectives. She said:

There should be an annual plan for the programsTian will find out
the weaknesses which we have talked about. Themegad these
weaknesses as aims or objectives. Then we trywdostime means that
achieve the objectives and in that case, the wesslesewill be strengths.

Ammar thought that changing the present progrankmesses depends on the
presence of a strong connection between the MynidtiHigher Education and the
Ministry of Education. This strong connection wifbcus on involving the
stakeholders in training courses and workshops. Mimestry of Higher Education
should further give sufficient scholarships to tears of English. In short, the two
ministries should carefully look after the ELTE gram, search its needs and focus
on achieving these needs. In addition, the edutataicy makers should think of
establishing M.A and Ph.D majors of the ELTE prognaith affordable tuition fees.

Ammar said:

There should be a strong connection between therinstries: Ministry

of Education and Ministry of Higher Studies andefitific Research. The
Education Ministry should establish annual trainiogurses for teachers
of English all over the country. The Higher Studiésistry should give
as sufficient scholarships as possible for the hees of English. And
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before that, the two ministries should collaboratel together visit these
programs that prepare and qualify teachers of Estgland study their
needs and try their best to satiate these needsas as possible. They
also should open higher programs such as M.A an® Rinograms with
affordable costs. There are few such programs iméfebut they are
very costly for the Yemenis for their income isthat good.

4.3.6 Aims Stated in the National Strategy for Deveping the Higher Education
in Yemen 2006-2010

2010 is the last year for the application of thmategy: The national strategy
and the future plan for Higher Education in the Rlelc of Yemen: 2006-2010he
strategy focused on achieving the following aineforming the university curricula,
varying the teaching-learning process, encouragfiegtranslation and publication
processes, and providing the universities withted@ec system libraries, sufficient
equipments, and modern scientific labs. Whethesghs@ms are achieved or not is
revealed in the excerpts of the following studytipgrants. Ameen believed that
there is a committee working on reforming the ursitees curricula. He also added:
“Nothing for now is or can be known or identifiedbaut the progress of the

committee's work.” Concerning varying the teachiegning process, he said:

Now there is a kind of support to varying the teéagHearning process.
This support is given by Holland’s organizationeféis also 13 million
as a kind of support from the World Bank. A workshas been held by
the World Bank and our ministry for developing #uication in Yemen.

Furthermore, Ameen believed that facilities, plaars] strategies are there but
they are very slowly applied. On this strategy,coenmented: “Four years of this
strategy have passed and almost 5% is achieveddlste believed that there are
three main factors behind the slow application led strategy: negligence of the
education policy makers, the issue of nepotism #rel use of political party
membership, and the existence of many strategrethéoeducation improvement in
Yemen. He also suggested having only one strategydéveloping the Yemeni

education. He stated:

Those who are responsible for education policy rawe aware enough
of applying what they have decided or declared.ligegce is there.
When you hear their declarations, you say that tmeyangels and they
really care of the education process and they daelop it. But it is
very slowly approached and handled.... Mediation @iem] is an
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issue that is highly activated in our country. Is@ plays a role in
achieving some educational plans (laughter). Thia ibig problem for
the ministry and so | think it is a big problem fibre government in
Yemen in general. | mean if there is a real inemitof the government
to develop the education in Yemen, there shouldree strategy for
doing that. Now the Ministry of Education has aastgy, the Ministry
of Higher Studies and Scientific Research hasateqyy, the Ministry of
Vocational Training has a strategy. Every miniggymaking a country
for itself.

Qammar believed that some of the aims are on psedhese days. Concerning
facilities such as electronic system libraries dadguage labs; and a sound
curriculum, she believed that these are problemtefuniversities administrators

who know their matters but do not seek solutiome Sated:

Reforming the curriculum is very slowly applied. n€erning the
electronic libraries, we are working on this aimedarding language
labs, there are some and actually this goes badkeainiversity whether
they order for labs or not. The university admiragtrs know their
problems; the problems they are suffering fromthdy do not request
solutions for these problems, for example, the laigg labs from the
Ministry of Higher Studies and Scientific Reseatuobw the ministry will
know that they are lacking these things and how thi#l provide such
things to them.

On the other hand, she said: “In the fourth fivaryglan, the universities have
handed their reports concerning their problemstaedorojects they needed. So our
task is to see and evaluate these projects ani taghieve the projects for them.”
This excerpt indicates that the universities adstiators might not report all the
problems they were suffering from. Once more, stated: “...We also, in the
Planning Ministry, search for someone or some pewlo will fund these projects.
If nobody replies, what can we do then?” which nsetmat they fully know their
major problems but are waiting for external finahcsupport. It could also be
inferred that while reporting the major problenis tiniversities administrators may
not report the major problems of the English Lamgu&eacher Education Program.
Above all, they do not use the resources they kach as the tuition fees and so on.
Surprisingly, in spite of the external funding sagp from Holland, the World Bank,

and so on, the application of the strategy is, tafately, failing.

On this issue, Ammar said:
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Sincerely speaking, | do not have enough informagilbout this strategy.
Frankly, | do not have any idea about this matterannot say anything.
This question should be asked to the vice ministethe Educational
Institutions Affairs. He will benefit you in thislgect.

After the interview, the researcher instantaneousignt to conduct an
interview with the Vice Minister of the Educationéistitutions Affairs in the

ministry. However, the vice minister declined toibtrviewed.
4.3.7 Future Plans or Strategies for Developing thELTE Program

There are, according to the quote of Ameen, gemsaals for improving the
state of education in Yemen. The only magnificdlanghe knew was the plan for
applying the Quality Standards in the Yemeni ursitegs. This plan was generated
in 2008 and is still continuing. The planners andleators, according to Ameen,

are:

. some academic qualification holders from diffiéreniversities, some
international ones, and some employees of the mingsmd | was one of
them. The purpose of such a plan is to develogdieation: the teaching-
learning process in general, teachers, curriculamg everything.

Ameen commented on the period of the plan apptinasaying: “This plan
took place in the middle of 2008 and it is stilhtauing. If there is a real intention
of the ministry leaders, applying this plan wilkéaonly one year.” Regarding the
Quality Standards plan, Ameen believed there wama of development. These
quality standards are actually adapted, as Amedadstfrom international ones such
as having a clear vision about education, a praogersfer of knowledge, setting
attainable aims, developing the processes of tegamd learning, highlighting the
processes of participation and discussion and sdderfinally commented that the

initial findings were positive. Ameen stated:

When they tried to apply the quality standardsytteok some pre-service
teachers from Faculty of Education, Sana’'a Uniugrsisome from
Medicine Faculty candidates and other departmesta dample on which
they will experiment these quality standards. Thare ten quality
standards of which the following are vision, infatmon transferring, aims,
educations process, teaching, learning, participgti and discussion.
These are international standards. There was a sluyg in the ministry
and they come up with those ten standards. Thégdciem: the Yemeni
standards. These standards are in accordance whth international
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ones.... The findings were positive. The sample wasessful according to
those who were involved in the plan. There wasd &f development.

Above all, Ameen said that there was a very receeéting that suggested
combining the Ministry of Higher Studies and ScintResearch, the Ministry of
Education, and the Ministry of the Vocational Tiramto be only one ministry so

that the efforts will be focused. He stated:

... Last month, they had a meeting and agreed otirgdecne as the head
of the high council. The ministers of these mimstmake meetings (the
members of the high council) to discuss the edocatiissues in Yemen.
They make plans in general and for universitiepanticular. There also
happens to be a committee of all the three mimistto discuss the state of
education in Yemen in general. One of the findiighe meetings was to
make the three ministries as one ministry.

On this particular issue, Qammar said: “...thereagvra plan for having an
administration for projects in the Ministry of HighStudies and Scientific Research.
This administration will surely pay visits to thaiversities to observe and evaluate
how the projects are approached and carried olie” &so mentioned another plan
that focuses on admitting as many applicants tetience majors as possible. These
graduates would be exported to the gulf counteesdrk there. This means that the
Yemeni government does not plan to employ and éxghleir products. It could be
interpreted that the Yemeni government might noablke to employ all graduates

and will close some majors. She said:

... we tend to increase admitting more applicantssfoence majors or
departments than Arts or other majors. Those seeplicants will

also have plenty of job vacancies in the gulf coestthat demand well
educated and effective graduates in the majors plogyt out or specify.
Now we have started doing the initial things fastplan.

Concerning any plan for the development of ELTEgpams in the republic of
Yemen, Qammar said: “| swear to God | do not knbe answer to this question.”
Similar was the case of Ammar who uttered: “I anmsto tell you that | do not have
the answer to this question. If they are planniragn not involved in these plans and
so | do not know what they are doing concerning tlevelopment of these
programs.” He also said that giving 110 scholarshdthe Ministry of Civil Service
is a kind of plan for developing all the prograrhewever, he did not know how
many of these scholarships are given to the teadfdfnglish.
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To conclude, If Qammar, as the general adminigtrafothe Planning and
Statistics Administration and her role, as sheesitais: “We also evaluated our work
wholly. We also evaluated all the universities'laaion reports, summarized them
in our own ways and had a one final report for mhieistry” and Ammar, as the
General Administrator of Higher Studies Adminiswatand they did not know any
future plans for the development of ELTE programs’emen; this, by all means,

shows that there is not any current or future jdardeveloping the program.

4.3.8 Collaboration between the Ministry of Higher Studies and Scientific
Research and the Ministry of Education for Developig the ELTE

Program

The basic education in Yemen is the responsillitthe Ministry of Education
while the higher education is the responsibilitytteg Ministry of Higher Studies and
Scientific Research. The point here is that theutspof the higher education
institutions are actually the outputs of the basidacation institutions. Furthermore,
the outputs or the products of the higher educatistitutions are the teachers in the
basic education institutions (schools). This strorgdationship between both
institutions must suppose the existence of strdfegteve collaboration between the

two ministries.

Ameen stated that there is a kind of collaborabetween the two ministries
but this collaboration focuses on making the prograbf both institutions similar
and may get some other programs closed. The fallpvguote of Ameen fully
explains his belief on the collaboration betweentthio ministries:

There should be collaboration and real connecticgtween the two
ministries. The ministry cabinet constituted andasized a committee-
taken from the two ministries- to reconsider theucadion faculty

programs products so that there will be some sinaltaunified programs

between the two ministries. | do not know whendbission was made;
maybe the decision is in practice. It is one of itn@ortant decisions.
There are still some aspects which are not yeteagd. They may hold
one or two meetings and stop. Such a decision ornant for it

specifies the needs of the Ministry of Educationceoning teachers. In
other words, it plays a role to the Ministry of Edtion together with the
Ministry of Higher Education for what they should. d'hey investigate
what the market needs from graduates; who graduateseeded. This
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is not necessary. What about the other graduatdserg/will they go?
The working market encompasses everything and @averynanagerial
jobs, and so on. There should be additional pldnmsean, but there is
not.

This above excerpt as partially explained earliso andicates that if the
products of ELTE programs in Yemen, according ® pblicy-makers’ estimations,
are enough, they may get them closed. This mattee diappened in Southern
University where the decision makers closed the EIPFogram. In short, it can be
inferred that the current collaboration betweenttix@ ministries is not intended for

developing the ELTE programs but may actually wagkinst them.

Qammar believed that there is no real collaboratetween the two ministries

and if there is a kind of collaboration, it is dyreery low. She said:

There is no effective collaboration between theime Tollaboration

between the two ministries is hardly touched. Thagly meet and
altogether discuss the state of education in ouelp country. However,
| believe that they should work and plan togethesihof the time. But
alas! That is the current situation happening im aunistries.

Similar to those above-stated beliefs is the beligkmmar who believed
that there should be many activities that combioéh bnstitutions. These
activities will show the effective collaboration tiseen them; however, he
believed that the process of collaboration betwientwo ministries is very

weak. He stated:

Frankly speaking, there should be a lot of colladitme activities

between the two ministries. But alas! The connachetween the two
ministries is very weak. And because of this weakection, The ELTE
programs are not well developed. They don't comupe expectation.
This is also happening between all the ministries Yiemen. The
connection and collaboration processes/activities gery weak if not
bad. This is also the same case with the Yemewnergiiies. Connections
and collaborations between them are very weaktifibgent.

This excerpt also shows the absence of collaberatia connection between

the ministries and the Yemeni universities whichndeed, a tragic issue.
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4.3.9 Developing the ELTE program

Every participant has his own beliefs about hovbétter develop the ELTE
program in Yemen. Ameen believed that the curricuhenewal is highly required,
that teacher educators should be trained again, thieae should be appropriate
teaching methods and techniques, that there shibellcin interesting educative
environment and that there should be real intestiand collaboration from the
education policy makers to plan for developing phegram and apply their plan. He

stated:

... they should see what kind of curriculum they .IGu&e curriculum

should be according to the abilities of the teashand students. They
should also see whether this teacher educator &ifted, effective, and

professional, whether the teaching approach iscéffe, whether the

teacher educators are fair, sincere and positiveilevithe teaching

process. In addition, there should be an approgriatducative

environment in the universities. There should biéaboration between

the two ministries. There should also put what thaye planned into
practice.

Qammar believed that teachers of English need taebmined, teaching
methods and techniques need to be modernized, mgltsikis better taught from the

fourth grade. She said:

| also want to say that teachers of English shdagdwell trained. There
should also be consecutive training courses fomtle that they can
develop their knowledge, teaching methods and tquba. The teaching
methods/ techniques used at schools nowadays &goond. They should
be reformed and developed.... Teacher candidateshigevith their
teacher educators need to be well qualified andned. | also suggest
that teachers at schools should also be trainedseoutively. Teaching
English at schools should start from the first gradlt is not good and
maybe wrong to teach English from the seventh grade

Ammar believed that there should be sufficient satships for the teachers of
English so that they get more effective trainiriggreé should be a strong connection
between the two ministries and the universities| torere should be M.A and Ph.D
programs. His belief about how this program shdwéddeveloped is shown in his

following statement:

| suggest establishing centers of languages inuhiwersities, higher
education programs such as M.A and Ph.D prograimes, gresence of
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training courses for the graduates of these proggand the presence of
connections and collaborations between the mimstriand the
universities and so on.

4.4 The Ministry of Education
4.4.0 Presentation

The qualitative coding and interpretations of tleected data from the four
bureaucrats in the Ministry of Education led to ithentification of the following six
major themes. These major themes highlight theetsebf the participants about the

various aspects of the ministry and the prograneustudy.
4.4.1 Ministry’s Contacts

As Norah is one of the Education Ministry bureats;ravhose role is to
translate documents and attend some meetings,reoonés, workshops and so on for
conducting the process of an immediate interp@tashe is supposed to know what
other ministries or offices with which the Ministof Education makes contacts and
for what purposes these contacts were made. ButhNgaid: “Frankly speaking, we
do not contact with other ministries because ifythave some conferences that we
go to the Ministry of Planning or sometimes thegeige doctors, visitors in hotels
and they bring us to translate”. This infers thHagré could be a contact with the
Ministry of Planning but the purpose is not cleliris also inferred that some
contacts are held with External Cooperative Orgations or Programs in order to

receive some supports.

Another bureaucrat, Nawal, stated that there cteldsome contacts but she
was not involved in them. She said: “...the decisitakers here make some contacts
with some other ministries but | do not know whictinistries because | am not
involved in such things. And they do not let me wWnehat they are doing.” She
continued to tell the following experience: "Foraexple, the coordinator was absent
last month. There was no program and no need $opi@sence. And I think he does
not want anyone to shift his position." This magligate the absence of collaboration
and trust among bureaucrats of the Education Minidtawal added that one more

part of her job is to contact with the schools aabkct teachers to be trained to work
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as trainers later. She said: “... Only supervisingsome programs, with choosing
the trainers here in Sana’a. Those trainers widlintrteachers at schools.”
Furthermore, she stated that, as an assistant eofEtiglish Language Program
Coordinator in the Ministry of Education, she makesne contact with the British
Council with a view to better encouraging the Yeirearners to learn English and
how to improve their English. To conclude, the Eatian Ministry contacts are

limited in accordance with the beliefs of the abaovwentioned bureaucrats.

Nagmaldeen assumed that one of the most importamicts made in the
Ministry of Education is with the Ministry of Highé&tudies and Scientific Research
in order to have their share of scholarships. Aadh® manager of the vocational
office, he contacts with the governorate schoelsthers of English to inform them

about the presence of scholarships. He sighed @andhented:

... And the scholarships we get are really few amy tire given to those
who are very close to the education policy and silens makers. Those
who are not close and do not have mediators to liaek up cannot get
scholarships even though they are competent enough.

This comment explains his belief about how theassof political membership
reliance and nepotism are playing a significane relven in the distribution of
scholarships. The comment also shows his attitadeards those who plan and
decide the policy and direction of education in ¥emAnother point is that the
scholarships for the teachers of English are vew Which indicates less care and
attention of the education policy makers towards dtate of English in general and
the in-service teachers of English in particulartiWespect to the Education Sector,
he believes that there should be some contacts otlir ministries. However, his
contact is confined to inspecting teachers andmiiog them about the scholarships
when they exist. He commented:

Regarding the Educational Sector in Southern, sthrere is a contact
with some other ministries. Concerning my officke tcontact is
restricted to the very local area, Southern, justhwschools and
sometimes with Sana’'a. | do not know how the EitutaSector
contacts with any other ministries. | have no idea.

The last bureaucrat, Sadiqg, believed that the ctstaccur only within the
Ministry of Education itself. Regarding the EduoatiSector- though he is the vice
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administrator of the Education Sector- he stated ltle is not involved in contacting
with the other ministries or offices. He only cartiawith the Ministry of Education

for giving them reports about what has been acki@véis Unit. He also stated:

... The contact happens there in the ministry itsethaybe it happens in
the education office with the General Administratérthe Educational
Sector here. For example, the general administrabérthis sector
contacts with some offices such as the officenahfie, the office of civil
service for employment, the office of health far #thool health, the
local council, and so on in the same governorate.

This means that the contacts are local and madeeé&iving finance, health,
and employment supports. It also shows that he doebave the authority to make

contacts with such external offices.
4.4.2 The Significance of the ELTE Program

Norah believed that the program of ELTE programvésy important in
Yemen. She assumed that this importance is thdt i@&stine high value the English

Language has: an international language, the ietéanguage and so on. She stated:

To tell the truth, these days, especially thesesdhgt we are in the 21
century, it is very important and essential for gmyrpose not only in
Yemen but in the whole world speak English bec&umggish is now an
international language. And it has become so foe thake of
globalization and for what is going around us inisttworld, in the
internet, anything attractive and useful, you hawvé&now English. That
is why we as the generation that think the valuedofcation.

She supported her belief by giving two examples fitst example concerns
her kids whom she enrolled in a private school whénglish is the medium of
instruction. The second example shows a religiauncern. She religiously assumed
that education in general and learning English amtipular is the main path to

strengthen one’s country. She stated:

For example, | mean | pay 1400$ for the privateostinere in Sana’a to
educate my daughter every year. Why? This is becauwant my
children to be educated well. Because being Mushirmaised to be top
leaders a long time ago and now if we want to netback to that, we
have to strengthen ourselves by education. So ghegram is very
important and we have to develop it as much asilpless
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For Nawal, she had the same belief about the irapoet of the ELTE program
in Yemen. She uttered: “It is very important. | angraduate of English Department,
Faculty of Education in 1993. | am very old. | tkithat this program is very
important.” She then supported her belief by depicthe status of teachers of
English at schools and how they should be improVéuhse teachers about whom
she talked could be graduates of vocational irgiitg where a learner studies only
for two years and gets a diploma by which he cathdeased to teach, Arts Faculty
graduates, or Languages Faculty graduates. Thdg etgo be graduates of English

Departments in the Faculties of Education. Shedtat

| think that Yemeni teachers are weak. | think thait most of them, not
all of them; just little of them especially in thidlages where there is not
internet, there is no computers, there is no cassetMost of the
cassettes are not found. The cassettes are noidechby the Education
Offices in the cities. So the program is very intgotr to improve them, to
make them in high ambition: how to teach, how tal eeth the students,
how to deal with the problems, with classes.

Nagmaldeen believed that the ELTE Program is reagded in Yemen. It is

needed for the educational courses it offers. ke sa

The English Language Teacher Education progranurglg important.

This program has been cancelled here in Southemn amd maybe in
some other cities though such a program is veryoiant for it teaches
English in addition to some educational coursesutd8 or 14 courses
that better qualify you.

To support his argument, he gave the following eplam

... You can notice that graduates of Arts cannot desl with students.
The decision makers thought that intensifying thglish courses is the
most important and they forgot that the teache®sspnality is better
shaped and developed through the educational ceude you find that
Arts graduates do not and maybe fail in achievihg toles a good
teacher has to play. Closing such an important paog is perhaps
because of the lack of jobs. Maybe the decisiorersadbelieved that the
available teachers are enough though | have fourat many schools
still lack teachers of English. It is right thatathers of English are
really available and maybe more here in the city they are very few in
the rural areas. | believe that the decision fonsthg the program was
not well studied and was not right at all.

This example displays that the ELTE Program is \&@gyificant and should

not be closed. It also assures that such a proghauld be developed as much as
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possible since there are still many schools in ¢hantry that lack teachers of
English. Furthermore, more teaching positions shbel created for the graduates of

this program.

On this interesting theme, Sadiq had more or ldss dame belief of
Nagmaldeen. Sadiq believed that the program i€ duoiportant since it prepares and
gualifies teachers of English who are needed faching English at schools. He also
emphasized that the decision makers should pay ratiehtion to developing the

ELTE program in Yemen. He stated:

Since English is taught in schools and it is a seutaught from the
seventh grade till the twelfth grade, this mearat thve need a lot of
teachers for teaching this course at all the schodhe teachers we need
should be well qualified and well prepared. Thiscalmeans that this
program is very important in our country and theuntry should pay
attention to how to develop and provide this pragravith all the
facilities so that the outputs of the program vio# effective. In other
words, the nature of the English course given atsmhools necessitates
the significance of the presence of teachers whioteach this course.
Those teachers are produced by this program. Thigresses how
important the program is.

4.4.3 The ELTE Program Strengths and Weaknesses

Norah assumed that programs concerning teachindisnigp Yemen have
developed; at least the graduates could speak staddable English and that is a
kind of strength. She illustrated her belief byiggzan experienced situation with her
niece who was a graduate of the English Departinetite Faculty of Languages in

Sana’a University. She said:

| have my niece who is a graduate of the Facultiasfguages, Sana’a
University. That was four years ago. When she gasetly | felt that she
was better than me when | graduated. Then | askedvhat she did and
got that level. | told her that when | graduateavés not like her. My
pronunciation was not that good. Your pronunciatisngood and you
can also use the colloguial language. She told heg things have
developed since | have graduated. That is oneeo$titengths.

However, she believed that there are three mairkmesszes in the ELTE
program: the absence of a language lab, the pretaptof libraries that lack a lot of

references, and the unsuitable educative atmospbieestated:
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| used to go to the British Council, they have agaage lab. The more
you listen, the better you understand. You know aahild acquires a
language. There is a silent period and that is vahghild cannot speak
before two to two and half years. Because the nyane listen and
comprehend what you listen in your long memory, #r&h you can
produce it. So listening is very important. So dlhg insist on having a
language lab so that you hear how native speakemqunce the
language, construct the sentences, and recognitereht accents and
dialects. So the absence of language labs in ouvewsities is a
weakness. Another weakness is that of librarieschvldare not well
provided with references. They even do not haveatie atmospheres.

Nawal believed that if those Education Facultieat tteke care of ELTE
program were established in cities, there wouldhbey improvements such as using
the internet and reading magazines and newspapsisels the knowledge the
program provides the teacher candidates with thrding courses the program offers.
On the other hand, if the only source of gettingwledge is the process of lecturing,

the strength points would be few. She said:

There are some strength points but most of themuatefound in the
essential/important cities, | mean the central esti | mean in the
universities that are in the central cities thatearprovided with
computers, internet, magazines, newspapers, andotder things.
Because the teacher, besides the knowledge andienge he has got
from the university, can develop himself. Butdicteng is the only thing
the teacher candidates receive, there would nattsngths.

The weaknesses of the program, according to Naaral, the pre-service
teachers’ less practice of English, less encouragérfinom the society, presence of

few qualified teacher educators, and absence glkge labs. She said:

The weaknesses would be more because we do notamanemge labs.
The pronunciation here is weak. It is not strongl &éims is the first point.
Teaching in most of the universities depends orahsdand the English
of the Indians is not that good and on the radiar Gociety does not use
English at all. When you use it, they are goingdg that you are proud
of yourself. So less practice of English is a wesakn The teachers of
English cannot understand the differences betwden British and
American English.

Furthermore, Nawal gave an example of schooldidrekample, she explained
the reasons behind some of the weaknesses andtedeple situation in the
university to be exactly alike. She assumed thainigaghuge numbers of students in
the same class and the low salary for teacherthariactors behind the low status of
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the ELTE program in Yemen. She also referred to tise of exams in an
intimidating way that may demotivate learners ta¥gaparticipating in the learning

process. She said:

First reason that the teacher from the Educatiomcity, the outcomes of
the Ministry of Education is they are so good. Whiggy come to the
classroom, the crowd of the students makes them kazd money
problems. They do not speak English at all als@yT$peak Arabic every
day, every day. So they forget English.... Thisnslai to the teacher
educators and teacher candidates. Another reasonthis hard
examinations, difficult exams. They make not mtad/and if they fail,
they feel not motivated and they hate English amy stop learning
English forever.

For Nagmaldeen, he stated that the ELTE programsbase strength that
consists in the educational courses it offers. &#hesurses make the program
graduates be able to handle classes. Nagmaldeeneadained his belief by
comparing the ELTE program graduates with graduattésts Faculties. He stated:
“Education Faculty graduates have some merits, gtemthing methods and
techniques for they have taken some educationatsesuthat help them in the
teaching profession. These features are lackedéopits Graduates.”

Regarding the weaknesses of the program, Nagmaldaih that the few
opportunities the teacher candidates get for mracgtiteaching is a weakness, the
teacher educators do not feel motivated to teachthis could be attributed to the

less income they get, the classes are very crovesheblso on. He said:

These weaknesses could be attributed to the temdhemselves. The
salary they get is not motivating. The high costhef life expenses here
in Yemen and the low income are also some of ttterfa The classes
are very crowded and so become difficult to controdven teach well....
So a student is a mirror to his teacher.

Sadiq had a similar belief about the strengths wedknesses of the ELTE
program in Yemen. Concerning strengths, he said:

As a matter of fact, this program ... is better tlahother programs
since its focus is to prepare teachers of EngliBhe strength of the
program consists in the different courses it teach®e students. For
example, there are courses concerning teachingrig®and how to
apply these theories in the real-life teachingsurses regarding the
development and evaluation of curriculum, courseshow to set and
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evaluate tests, courses about psychology and palisgrcourses on the
proper acquisition of the language, and so on. fikese courses
represent the strength of the program when compandtth other

programs. Based on the reports we receive fromn$@ectors of English
here, | have found that the graduates of EnglisindLmge Teacher
Education program are better than graduates of othegrams. Our

inspector declared that graduates of Arts Faculbhd @hose who have
diplomas for teaching are weak in teaching and scawe forced to train

them again on how to teach well and how to dedh witidents and that
is why the English Language Teacher Education mogrs considered
to be strong.

This above quotation emphasizes that the ELTE proggraduates are
perceived to be stronger than those graduateshef programs in terms of teaching
school students. This is due to their being expdsathportant educational courses
that mostly focus on how to deal with and teachosetlstudents effectively and
appropriately. Regarding the weaknesses, he thahghtthe absence of language
labs and modern teaching aids, and the big nunddesshool students in the same

class are considered to be the prominent onestatkxls

| am not really sure about the weaknesses this ramagmay have;

however, as it is generally known that most ofuthiversities programs
in Yemen lack language labs, modern teaching tecles, and

interesting infra-structures. There are also hurdfreof students in one
class. These are weaknesses and could also be riiagpe the ELTE

program. These weaknesses and other ones of wlaohrot aware at

present hinder the effectiveness of the teachiagiieg process.

4.4.4 Future Plans or Strategies for Developing thELTE Program

Norah stated that she did not know any plans fareldging this program
though her position imposes her to know any plaosyever, the only plan that she
referred to is the plan for reforming the curriculat schools. Unfortunately, she did

not know who the planners and what outcomes oplkie are. She said:

To tell you the truth, | do not know any plans dewveloping the English
Language Teacher Education program here in Yemegre Hn the

ministry, they always talk about curriculum. Théynk carefully about
developing the curriculum at schools because Ikhwe have to update it
every now and then.

Nawal believed that there was a plan for trainiome teachers of English on

how to teach English and how to manage the classr&@he stated that there are
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nine thousand teachers of English in Yemen. Thaese thousand teachers are
graduates from different programs. Some of thenganeg to be trained so that they

can train the rest of the group. This is a goog.stdis plan, according to her, is

initiated and supported by the British Council. Tilan happened one year ago and,
according to her, still needs one more year tottagn@d. She said:

There is now a plan on Cascading [the name of tke rEnglish
curriculum for the schools] workshop which mearisteof programs for
teachers. It is cooperation with the British CoundVe have trained
some teachers to be trainers; they have been chasérihey will work
as trainers later. They will train six thousand t&achers in Yemen.
There are nine thousand of teachers of Englisheaménh. Those teachers
have different certificates. The responsible oiegHe program are the
British council and this ministry. In the ministrithe coordinator and |
are the responsible ones. The purpose of this jgrags to train teachers
on the language classroom and many other thingss the program
called ‘Shaping the Way We Teach English’. It i Bt need of one
more year to be achieved. We have started a yearaad we still need
another year to finish this plan. The trainees hé&een trained to be
trainers and now they are going to train other teeus.

Nawal also stated that there was a plan for makirdebate in English on
television between the students of Science and ey University and those of
Sana’a University. This plan is also created amgpstted by the British Council
with a view to encouraging the Yemeni learnersearh English effectively. She

said:

... And one of the British Council programs, therbaswveen the students
of the Science and Technology University and stsdedi Sana’a
University. There is a competition between thenthentelevision in the
English language. They are going to make sometikeghis. And this is
a kind of motivation to all other learners.

Another bureaucrat, Nagmaldeen, believed that thleoeld be some plans for
developing the program but unfortunately these glare not known or put into
practice. He, furthermore, stated that there wgdaa for reforming the school
English material that will be taught from gradeHg also uttered that the plan was

piloted but the results were still unknown. He estiat

. there are future plans for developing English duzage Teacher
Education Program in Yemen. But they are not pcattiwe also do not
know what these plans are. All we do now is givaagne training
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courses for teachers of English. With regards tdomming the
curriculum, they are working on it but we do nobknwho they are and
what they are doing before and now. We know thaewa curriculum
named “Caravan” is planned to be taught from theirtb grade. They
have also taken a sample from different schooldémen to experiment
the new curriculum. But we do not know the resoftshis experiment
and we do not know when it will be generalized applied in the whole
Yemeni schools. We do not know who the plan dexslaggre. Maybe
they are the high positions holders such as theisteirs and deputy
ministers.

Above all, Nagmaldeen added that there was a prtjet aimed to connect
the Yemeni classes with some British ones. Thid kihconnection may simplify the
way of communication. This project was establistzedl funded by the British
Council. It is explained that this project has begplied in two cities in Yemen:
Sana'a and Aden. Another third city-Ibb- may appig project this year. This is a
wonderful step for developing the state of Engaslkchools. He explained:

... there is a new project for connecting interndterE is also a new project:
‘connecting classes’. This project is developed dndded by the British
Council. The project has been applied in two goweates, and another city
Ibb will be the third one. This project will conniea British class with a
Yemeni class and the students will contact with am&ther through the net.
Those two cities are Sana’a and Aden. Nowadays liteing implemented in
Taiz city, and next year, in Ibb.

The last participant, Sadiq, said: “I am sorry &y shat | have no idea about
any new plans but | suggest that you visit the Btiyi of Education for having
answer to this question.” It can be deduced thatides not receive any new plan
from the Ministry of Education. This also infersetinavailability of new or future
plans for the improvement of the ELTE program inmém. The analysis of the
bureaucrats' excerpts shows that there are no fdandeveloping the program of
ELTE in Yemen.

4.4.5 The Collaboration Process between the Ministrof Higher Studies and
Scientific Research and the Ministry of Education ér Developing the
ELTE Program

Norah believed that the two ministries are indepemdEach one has its own
roles and this indicates that the collaborationcpss does not exist except on few
occasions. One of the obvious occasions is theestfascholarships the ministry of
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Education receives from the Ministry of Higher Sasdand Scientific Research. She
said:
I think they really work separately. The only thihdnave attended a
meeting concerning teachers when they said theyidwdevelop the
status of teachers in Yemen, those who would bkegat abroad for

higher education. Concerning that issue, they dalated. But most of
the time they are separated.

Nawal stated that she had no information on theeis§his implies that there is
no connection or collaboration between the two stir@s at least for considering the

development of the ELTE program in Yemen.

Nagmaldeen believed that the two ministries coltateoonly on the occasion
of distributing the scholarships. Regarding impngvihe state of the ELTE program,
there is no collaboration between them. He expthine

| think that the only thing that connects the twanistries is the
scholarships. You know, the Ministry of Higher Eatian is responsible
for all the academic scholarships in the whole dopso the Ministry of
Education gets its share from there. This is thig oallaboration | really
know between them. Concerning their collaboration developing the
English Language Teacher Education program, | thimére is not any
like that.

Sadiq stated that this issue of collaboration betw#ne two ministries is not
clear for him. He also believed that developing ®ETE program is not the
responsibility of the Ministry of Education. Thiseans that there is no collaboration
between the two ministries for developing the staitithe program in Yemen. He
said:

| do not know whether collaboration between the mamistries exists or

not and it if it exists, it is only for discussitige share of scholarships.

Regarding the English Language Teacher Educatioogm, | think
that it is the responsibility of the Ministry ofdgtier Education.

To conclude, the four participants had very similaliefs about whether there
is collaboration between the two ministries for mmpng the ELTE program in
Yemen. They all believed that there is no collaborafor developing the program
and if there is connection between them, it issfame other purposes particularly the

share of scholarships.
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4.4.6 Developing the State of ELTE Program

Norah suggested that developing the ELTE prograpemi#s on adding more
courses and varying the teaching methods and gaésiin addition to the existence
of language labs. She suggested that studentsdstheutaught on how to make

presentations, discussions, and research papersaih

... | think that it is a must to have more classe3he other thing is
encouraging the students to make presentationsnd@resentations
involves the students in searching and reading dhen sharing
whatever is read and searched with others. It isg@od way of
developing oneself. Making discussions in whichdestts are
encouraged to use their own words is also very mapab.

Nawal said: “The responsible ministries should supthe faculty of education
program with all the needs and facilities so that programs will be effective. They
should provide them with computers and cassettes emerything else.” This
excerpt explains that developing the ELTE progranfémen demands the existence
of many facilities that could be provided by thenrsiries concerning education.
Similarly Nagmaldeen claimed that developing th& ELProgram is in the hands of
the education policy makers; those policy makemikhapply what they decided to
do and the program will get improved. He also sstigd adding some courses
regarding how to teach and deal with classes. Nhatgea stated:

If the present plans, strategies and projects gpelied and practiced

now in all the schools and universities, | am stirat they will be very

beneficial, supportive and sufficient. They wi@pave the way for what
will come later.... They should be provided with @xourses regarding
teaching.

Nagmaldeen also added that teachers should hakertagvation to teach and

motivate their students at the same time. He said:

...a student is a mirror to his teacher. A teacheowti motivate his
students and encourage them as much as possilthatthey positively
reflect him. A teacher can see himself in his sitaldf they are strong,
you are strong; if they are weak, you are weak.

Sadig and Nagmaldeen had the same beliefs. Saslignas that the education

policy makers should take much more care of apglyinat they have declared. In
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addition, he suggested that developing the prograeds establishing language labs,

having more teacher educators, good infra-strustite said:

. If those who are responsible for the educatiorYe@men seriously
apply the decisions they have taken, | believe thatweaknesses that
exist in the program will be vanished or at leastdened. At any rate, the
English Language Teacher Education program sho@dsipplied with
all the necessary facilities such as language lahere good doctors,
more lecturing halls, and so on.

In conclusion, the analyses of the second grougta (8 administrators in the
Ministry of Higher Studies and Scientific Reseam@hd 4 administrators in the
Ministry of Education) led to the emergence of @rties in the first category and 6
themes in the second category. Due to the existaficsimilar and different
interviews, similar and different categories wewvarfd. These themes were related to
the two ministries concerning education and the liEmgLanguage Teacher
Education program in Yemen. The overall findinggligated the absence of
collaboration among ministries and higher educatistitutions. In addition, they
showed the carelessness of education policy madedsthe English Language
Teacher Education program administrators and dpeesatowards implementing the
strategic plans or improving the English Languagacher Education program in
Yemen. On the contrary, the findings indicated ékistence of some plans such as
re-training in-service teachers or making debate3d using the English language.
However, the analyses showed that such plans d@renooigh and not much related
to the program being studied. Moreover, the findisfpowed the reliance on the
political party membership and the use of nepotisnministries and universities.
These might be some of the factors that interferethe implementation of the
strategic plans. Furthermore, the findings dispdag@me suggestions that might help
in the improvement of the English Language Teaé&lication program in Yemen.

Finally, the 32 themes presented in this chaptewiged rich descriptions
related to the current state of the English Langu&gacher Education program in
Yemen. The analysis also drew attention to thelehgés the program faces and
how the program can be further developed. The nsigtificant themes are
discussed in the next chapter. In addition to timeliigs in this chapter, the

discussion in chapter 5 will highlight several imoptions for teacher educators,
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teacher candidates, the English Language Teacherafidn program administrators

and the education policy makers in Yemen.

129



CHAPTER FIVE

DISCUSSION, CONCLUSION, IMPLICATIONS, AND

RECOMMENDATIONS

5.0 Presentation

The present study explored the current state oftiglish Language Teacher
Education Program in Yemen. This was investigatedugh the analysis of the
beliefs of teacher candidates, teacher educatorsabcrats in the Ministry of Higher
Studies and Scientific Research, and bureaucratseiMinistry of Education. The
data were gathered through semi-structured intessiand the review of national
education policy documents. The interviews weradtabed, coded, organized and
interpreted, and the analysis led to the identifbcaof major themes in chapter four.
In this chapter, only the most significant themsss lariefly discussed. Additionally,
the chapter displays the conclusion and the imjina of the study, and the

recommendations for future research.

5.1 DISCUSSION

The discussion focuses on the most important theofigde four sections
presented in chapter four. These nine themes aeflybdiscussed. They are as

follows:

5.1.1Teaching Philosophies

An education philosophy is directly related to wlealucation is in a given

setting. It is, in other words, necessary to explhat education really is (Dewey,
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1989). Similarly, a teaching philosophy can be rdgd as a direct constituent of the
general philosophy of education. This teachinggsuphy determines what teaching
really is and how better it is achieved. This teaghphilosophy is based on one's
beliefs, experiences, attitudes, perceptions ansppetives on the teaching-learning
process. In this study, the teaching perspectifegemeni teacher educators and
teacher candidates were found to be slightly differ Figure 4 depicts the teacher

educators' teaching perspectives:

CURRICULUM
AND
KNOWLEDGE ADMISSION
TRANSFER STANDARDS
REFORM

MOHAMMED

AHMED

STUDENTS' NEEDS,
PARTICIPATION
AND DISCUSSION

ABDULLAH

Figure 4. Teacher Educators’ Teaching Philosophies

This figure displays the teaching theories of there¢ interviewed
teacher educators. Mohammed believed that the famlusteaching was to
transfer knowledge to students through particulaurges. For Mohammed,
the courses focus on offering different types of okledge such as
knowledge of curriculum, teaching methods and tephes, personality,
linguistics, literature, pedagogy, learners and irthendividual differences,
educational contexts and values and so on (Cai®@90; Grossman, 1995; &
Shulman, 1987, as cited in Munby, Russell, & Martm Richardson, 1997,
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pp. 881-882). Ahmed’'s teaching philosophy focused the changing of
admission standards and the reform of the curnouldt was assumed that
the admission standards should be high so that dmgnty to thirty

applicants get acceptance to the program. Acceptihgt number of
candidates would encourage the curriculum devetopéo reform the

curriculum so as to cover both theoretical and tprak aspects of the
learning-teaching process at schools and univessiti Correspondingly,
Abdullah believed that students should be taughtactordance with their
needs that are identified, as he stated, to beudsyey skills and language
teaching methods and techniques. He emphasized thiese skills would be
better developed by exposing students to the talgeguage and involving
them in the processes of participation and disouassin short, the focal area
of these perspectives is the re-planning of theri@ium which must be
approached very soon bearing in mind the importaoicall the stakeholders'

perspectives.

With respect to the teaching theories of the fonterviewed teacher

candidates, they are described in the pyramid helow

PARTICIPATION ALl
AND
YOUSIF DISCUSSION
O D
AND
NURALDEEN
O ABORATIO

AN EDUCATIVE
ZAKARYA 2 A 5000 ENVIRONMENT

Figure 5. Teacher Candidates’ Teaching Philosophies
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At first glance, the above pyramid makes it clehattthese candidates’
teaching views are interrelated. For example, thducative environment
together with the collaboration process is the ba$ethe teaching-learning
process. That is why they are used in the basehef gyramid. Concerning
the confidence quality that teacher educators aamcher candidates should
be endowed with is considered to be the heart ef tdaching process and
that is why it is used in the center of the pyramithis feature of confidence
should also be accompanied by the quality of raspbat should exist
between teacher educators and prospective languagachers. The
application of these three teaching theories weld to the occurrence of the
theory of participation and discussion that is desd on the top of the
pyramid. In general, these views seem to differtidlly but they all
concentrate on a major point that is the real @&ffecteaching which might
not take place in the absence of one of these dard’ teaching

perceptions.

In detail, Ali believed in the theory of Total Plga Response (TPR)
which focuses on the involvement of students inculsions. Zakarya
assumed that the teaching profession supposesathaacher has to play the
role of a good model and advisor and be as muclabmohtive as possible.
Nuraldeen thought that the most effective elemehtthe effective teaching-
learning process is the presence of an interestidgcative environment. As
for Yousif, he believed that a teacher should fimist himself and exploit
his own abilities and thoughts. Additionally, hegaeded the significance of
developing a good rapport between teachers anderssidwhich, as he
emphasized, could result in helping the studentshdwe positive experiences

and changing of behaviors.

In conclusion, initially all the study participanteported that they did
not have written teaching philosophy statementse Tt¢onstruction of the
teaching philosophy is very significant in the ELT@ogram. The program
developers should consider the creation of sourachiag perspectives as

one of the program standards. By and large, thailtsesshowed similar
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teaching philosophies which are all important ine tiELTE program. The
findings indicated that such philosophies shouldteeine the general
policy of the program. In developing a vision fonet ELTE program, the
policy makers must refer to all these stakeholdgrsispectives. A great
number of these participants can be interviewed alh regions. Program

developers must study these perspectives in thak.w
5.1.2 Qualities of a Good Teacher

The results showed that there are many qualitiest ttescribe both
good teacher educators and language teacher ctaslidall Yemeni teacher
educators and prospective teachers in this studseedg on some salient

characteristics shown in the following chart.

TECHNOLOGY A COE'\,G'('\;AL/?SNHD oF
KNOWLEDGE
TEACHING
COLLABORATION K(NOWLEDGE
PERSONALITY
SELFMOTIVATED -

] FRIENDLY
EFFECTIVE CRITICAL
FLEXIBLE CREATIVE

A

PROBLEN-SOLVER

Figure 6. Qualities of a Good Teacher
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In addition to the above-mentioned qualities, theacher candidates
added some other features which they underscored b& of equal

importance. The following chart displays these abaristics:

Figure 7. Additional Qualities of a Good Teachecéwling to Candidates

In sum, the results showed the several qualitiest tieacher educators
and teacher candidates should be endowed with sto ds depicted as good
ones in their teaching professions. The perspectivif these teacher
educators and prospective language teachers mattie ©f the qualities that
are referred to in the literature (Lamm, 1972, 2000usgrove and Taylor,
1972, as cited in cited in Arnon & Reichel, 2007445; Tirri 2008).

5.1.3 The ELTE Program Candidates' Preparation

The ELTE program in Yemen offers 58 courses withpramary focus
on helping teacher candidates to acquire the layguakills, learn the
different teaching methods and techniques, Englisterature, materials
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evaluation and development, develop their persbesli via some
psychological and educational courses and so omglighn and Arabic are
used as mediums of instruction for the coursesradfe The following figure
displays the perceptions and feelings of the styslyrticipants -teacher
educators and candidates- on the ELTE program mmgpa of teacher

candidates:

SATISFACTION

I SATISFACTION > MOHAMMED

? I LITTLE SATISFACTION » NURALDEEN
Q. YOUSIF
=¥
o I
a
> |
Q.
=3
O I
<
2! ABDULLAH
> I DISSATISFACTION AHMED
— >
m ALl

‘HIGH DISSATISFACTION; ZAKARYA

HIGH
DISSATISFACTION

Figure 8. Perceptions of Teacher Educators andhBe&eandidates on the Program
Preparation of Pre-service Teachers

The findings showed that only one teacher edugdohammed) was satisfied
with the way the program prepares prospective laggueachers. He believed that

the program courses are sufficient to qualify teacbandidates. Similarly, two
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teacher candidates, Nuraldeen and Yousif showte $atisfaction on the program
preparation of teacher candidates. They highliglthedadvantages of the practicum
courses and some other courses that help candidatedop their personalities,
acquire the target language skills and teachinisskbn the contrary, they both
assumed the need of re-planning and re-designmguiriculum in an appropriate
way to cover both theoretical and practical aspettthe target language and the

teaching process.

Unlike the aforementioned participants, two teacleelucators: Ahmed,
Abdullah, and one teacher candidate, Ali were @lkcahtent with the program
preparation of the pre-service teachers. Ahmed Abdullah argued that the
curriculum needs an urgent reform to focus on tle@itetical and practical aspects at
the same time. They, moreover, underscored thaprtbgent teaching methodology
courses are not enough. For Ali, some literatungrses are redundant and need be
replaced by ones related to the field of teachiig.added that using English as a
medium of instruction is more preferable to Arabitie last participant Zakarya —
who is a teacher candidate - was not at all contgttt the present preparation of
candidates. He argued that curriculum was not plalined and the program teacher
educators give materials that emphasize the apprfaote learning. He viewed the
involvement of teacher candidates in participatmal discussion as a better way of
teaching and learning. In short, the results inditahat methodology courses need
be increased, the use of English as a medium dfuct®n for many courses is
preferred, and the rote teaching or learning ampraano longer wanted. Finally, the
results also emphasized the immediate reform ofctireculum. All in all, these
results support the findings of Al-Majeedi's stu(®B003) that highlighted the
significance of practicum courses, of Modhesh'sl\st(2009) that the curriculum
needed a scientific and academic reform, and oklRass study (2005) that more

classroom management, teaching methodology, arespmurses were needed.
5.1.4 The Gap between Decisions and Practice

The ELTE program policy, according to the Ministf Higher Studies and
Scientific Research, is the role of the collegendé¢lae program chairperson, and the

teaching staff members who contribute to give satiges. However, the results
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showed that decisions such as program admissipojrament of new teaching staff
members, opening or closing a program, the gewetkdge policy, and the curricula
planning and development are all made by the Minist Higher Education. The
results showed that teacher educators and everrsitivadministrators were just
trying to apply such decisions. The findings alseealed that teacher educators were
given the responsibility of only appointing newdkeng staff members and assessing
the program applicants. However, the results indtathat the issue of
power/nepotism would even interfere in the appiwabf these two decisions. This
IS a serious issue that prevented teacher edudatonstheir right to decide whom
they admit to the program whether to teach or @aoneln short, the results showed a
big gap between decisions and application in bosftitutions: the ministry and the
university. Researchers such as Al-Silwi (1990}Msljeedi (2007), and Al-Obaidi,
(2003) had underscored such problems as the focuthe quantity of education
rather the quality of education by the Ministry bligher Education, limited
availability of university resources, and absende strategic planning in the
university administrations. In addition to theseldems, this study also revealed
other serious factors: negligence of educationcgoiakers towards education
improvement, common use of power and nepotism wméking decisions, and

negligence of teacher educators' and teacher caedlduggestions.
5.1.5 The Gap between Goals and Achievements

The Ministry of Higher Education set some standaina$ should be met by all
the universities' programs in Yemen. The ELTE paogris one of these programs

and has to target the following aims:

a) Helping learners acquire the skills of creativeitical, and scientific
thinking

b) Teaching the learners the scientific research nastlamd how to evaluate
and practice them

c) Establishing and developing positive attitudes twolwaself-learning
together with continuous learning

d) Encouraging the processes of creative writing, dietion, and publication

in different majors
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The following figure depicts the bels of teacher educators and prospec

teachers about the achievement of these aforemexnitigoals

MOHAMMED

NURALDEEN

'
AHMED
ABDULLA
= l ALl
YOUSIF ZAKARYA

Figure 9 Beliefs ofTeacher Educator anda@didates about ttAchievement of

Standards

The figure above shows that only one teacher edydstohammed, assumi

that the standards could be achieved by the progamses. However, he believ

that such goals are not fully assessed since Iegtis the only source of givin

knowledge and tests are the only process for etrafuaSimilarly, one teachs

candidate (Nuraldeen) believed that the progranrsesuwere helpful to achie

these standards but he was not sure whether tiveytdeeen attaine.

On the contrary, all other participants underscdfreat these standards we

not fully achieved due to the absence of a langlegethe application of tradition

teaching methods and strategies particuliMemorization Strate(, the use of

139




lectures as the only source of giving informatitre use of Arabic as a medium of
instruction for the cours&cientific Research Methgdand the curriculum that is
purely theoretical. Above all, Ahmed thought thahiaving these goals is not only
the responsibility of teacher educators but alsorésponsibility of the whole society
starting from the family members, school teachigrsnds, education policy makers
and so on. This could be true for the skills ofatinee, critical, and scientific thinking
which are considered to be lifelong learning skikinghammer & Opp-Beckman,
2006). At the same time, Abdullah and Mohammed rasisthat they used activities
that foster these skills. Abdullah thought thateotteacher educators were not aware
of such goals. To conclude, the results reveale@absence of clear-cut standards for
the ELTE program in Yemen. The standards were nitew and given to teacher
educators and candidates. This unclear vision afdstrds was also referred to by
(Al-Majeedi, 2007; Anaam, et al., 2009). The resaliso showed that there are gaps
between aims and practice. In other words, the relesef facilities such as a
language lab, modern teaching method, well-qudlifi'eacher educators, a
theoretical and practical curriculum, the pure wdeEnglish as a medium of
instruction, and the lack of motivation are all nmgka big gap between these goals

and their achievement.
5.1.6 Major Strengths and Problems Related to thelETE Program

The findings showed few strengths of the ELTE paogrin Yemen. These
strengths are, as indicated by the study partitgpaassociated with the program
graduates' ability to speak English. The strengiine also connected to the
educational, methodological, and psychological sesiroffered by the program. The
findings indicated that such courses helped the EEpfogram graduates be more
distinctive in teaching than the graduates of Artkanguages colleges.

On the contrary, the findings showed many majorblenms. The results
displayed the overall agreement of teacher eduxaod teacher candidates on the
existence of two distinctive types of major probteracademic and administrative
problems. Table 3 displays both academic and adimative problems mentioned by

all the study participants.
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Table 3. Major Problems of the ELTE Program in Yame

Academic Problems

Administrative Problems

Great numbers of students in
one class

Use of Arabic as a medium of
instruction for many courses
Improper planning and design
of curriculum: theoretical and
few courses regarding spoken
and teaching methodology
Lack of references and
absence of an electronic-
system library

Use of traditional teaching
methods: lecturing and
memorization strategy

Lack of specialized teacher
educators

Unclear program goals for
teacher educators and
candidates

Presence of less effective

foreign educators

Emigration of good Yemeni
teacher educators

Teacher candidates' anxiety
about finding jobs in the
future

Absence of technology
particularly language labs
Lack of good infra-structure:
like halls, bathrooms
Electricity power-cuts: no
generators

Absence of plans for
developing the ELTE
program

Carelessness of university
administrators towards the
program

Negligence of education
policy makers towards the
ELTE program

In addition to these problems, the results showmdesother problems that
were added by teacher candidates who believedthieatollowing problems were
also of equal significance to these mentioned abBetw is the table that displays

the problems:
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Table 4. Additional Major Problems of the ELTE Praxg Stated by Teacher

Candidates

Academic Problems Administrative Problems

* Negligence of candidates' Reliance on political party

opinions and suggestions membership for power

* Inconsistent course schedules Unpunctuality of faculty

* Gender discrimination by administrators
teacher educators * Absence of dormitories for
+ Absence of collaboration male teacher candidates

between educators and

candidates

To conclude, the results showed that there wereyrpasblems that lessened
the effectiveness of the ELTE program in Yemenptioit in a different way, these
problems could have hindered the real teachingHegrprocess in the program. The
results also showed the need for urgent actiorsltvess these problems so that the
program structures would function more effectivélinally, some of these problems
were referred to by a study conducted by Al-Majg@8i03) when he evaluated the
program of practicum in the education facultiesHadhramout University and
Shiryan's study (2008) that aimed to analyze thieeati status of programs at Sana’a

University.

5.1.7 Gaps between the Strategy for Developing High Education and the

Implementation

In 2006, there was a five-year strategic plan thated at developing higher

education in Yemen. Some major goals of the stiafggn were:

a) Reforming the curriculum
b) Varying the teaching-learning process methods addniques
c) Encouraging the movements of translation and patxin and
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d) Providing the universities with electronic-basedsteyn libraries,
sufficient equipments, and modern scientific laldén{stry of Education,
2008, pp. 4-11)

The results showed that the process of reformieguthiversities curricula is
still ongoing. Furthermore, it is revealed thataher aims are not achieved though
this is the final year for the application of thieategy. The findings showed that
there are deep gaps between the strategy aimdhamdmplementation. The results
highlighted some of the factors that might hinder application of the strategy:

1. Absence of collaboration between the ministries thieduniversities

2. The existence of numerous disconnected strategamsplifor education
development in Yemen

3. The negligence of education policy-makers towatds implementation of
the strategic plans

4. The prevalent use of power and nepotism in thestries as well as in the

universities

The results showed that there are some marginalsptauch as inviting
university learners to participate in making debate English on television, and
retraining the in-service teachers. These plan® ianded by the British Council,
the World Bank, and the GTZ Organization. The rsstévealed that there was no
new plan for developing the current status of theglish Language Teacher
Education (ELTE) program in Yemen and this showss nlegligence of education

decision-makers towards this program.
5.1.8 The Need for the ELTE Program

In spite of all the English Language Teacher Edanatrogram major
problems, the impracticality of the education €ga&s, the negligence of policy
makers and so on, the results showed the great foeethe English Language
Teacher Education program in Yemen. This great rieedhe program lies in the

following main factors:
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1. English has become a global language which neaéssiits learning and
teaching

2. In Yemen, English is taught at schools from grade grade 12. This English
course demands thousands of teachers who arecadat with the school
students and the course.

3. English has become a prerequisite for getting ddohib studies in Yemen or
for obtaining a scholarship to continue higher edion abroad.

4. It is only the English Language Teacher Educatiosgam in Yemen that
can prepare good teachers: other English deparsniernihe faculties of Arts
and Languages do not focus preparing teachers raréfore they do not

offer course regarding education, teaching metlaodspracticum.
5.1.9 Suggestions for Developing the ELTE Program

The results showed similar beliefs that all thedgtparticipants held towards
developing the current state of the English LanguBgacher Education program in
Yemen. The patrticipants also had distinct suggestigll the participants agreed on
reforming the curriculum in an appropriate way twver the theoretical and practical
aspects and to match the teacher candidates' n€bdg. also agreed on having
enough teaching aids and resources, presence afgenwell-qualified teacher
educators and language labs. They suggested usthgalogy in the process of
teaching, motivating teacher candidates to loveaehehing profession, and engaging
them in participation and discussion inside andidetthe lecture hall. Furthermore,
they insisted on eliminating the unjust use of fomi membership and on resisting
nepotism, and re-training teacher educators oncteedethe appropriate teaching

methods and strategies and on the use of technology

The results, furthermore, showed some more suggessthat were shared by
some participants and some other suggestions #negdvacross individuals. Among
these suggestions were the following needs: a gtommnection and collaboration
between the Ministry of Higher Studies and Scienffesearch and the Ministry of
Education as well as other ministries, strong talfation and connection between
all the Yemeni universities, allotting a sufficienumber of scholarships for the
graduates of the English Language Teacher Educptiogram with the purpose of
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obtaining more effective training, teaching Englet schools from the fourth grade
in a strongly effective way that help them beconmd) inputs to the English
Language Teacher Education program, existenceanf gdra-structure, existence of
genuine intentions from the education policy-makans Yemen to plan for
developing the current status of the English Lagguéeacher Education program
and apply the plan immediately, changing the bela#f teacher educators about the
concept of Examination by which teacher candidatesintimidated, applying the
idea of texting teacher educators through their ilem@dresses for the sake of
discussing issues and getting feedback, reconsgi¢hne English Language Teacher
Education program admission test criteria, existepican electronic system library,
admitting a considerable number of students int® pnogram or having many
teacher educators, presence of many specializethdeaeducators, varying the
assessment and evaluation process, using English medium of instruction for
many of the courses that are taught in Arabic esgmt, disallowing recent graduates

to instruct teacher candidates, and hiring goodidorteacher educators.

To conclude, it is believed that there is an urgeeéd for reforming the
English Language Teacher Education program with ogud on teaching
methodology, academic skills, and practicum coursBse English Language
Teacher Education program must be provided witthallnecessary equipments such
as language labs, educative environment, cassBtte¢Corders, digital projectors,
electronic boards, sufficient comfortable chairsowgh bathrooms, dormitories,
cafeterias, and photocopy centers for both male fanthle teacher candidates. In

addition, a good library with an electronic systsmeeded.

The success of the English Language Teacher Edugatogram, furthermore,
relies on having a sufficient number of well-qualif teacher educators who can
equip prospective language teachers with the nageksowledge needed for coping
with the future teaching challenges and difficdti&@eacher educators must consider
the individual differences among their students pdo vary the teaching strategies
with a focal concern on participation and discussidhey, moreover, should be

quite fair with all teacher candidates. The usepoWer and nepotism should be
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abandoned in the educational settings. They musintimidate their students with

the termexam Tests should not be the only source of studemtuation.

The participants in this study particularly undersd the need for a stronger
connection between the Ministry of Higher Studied &cientific Research and the
Ministry of Education. This connection could lead tollaboration among
administrators in framing Teacher Education progrardditionally, providing
scholarships for the graduates of the English LagguTreacher Education program
and reducing tuition fees in post-graduate programgd attract them to get more
training on teaching issues. The Ministry of Higlstudies and Scientific Research
needs to have clear roles. Having clear-cut roleslavhelp the ministry to connect
all Yemeni universities in order to meet the neansdtards. Finally, because of the
content area of the English Language Teacher Eidmcptogram, English needs to
be used as the medium of instruction for all casirsih the exception of the Arabic

language and Islamic Culture courses.
5.2 Conclusion

This qualitative case-study explored the beliefs tehicher educators,
prospective teachers, and administrators in thadttinof Higher Education and in
the Ministry of Education on the current state loé¢ tEnglish Language Teacher
Education program in Yemen. The data gathered gtk fourteen Yemeni
participants who had different academic and nomlatec experiences. The findings
of the study showed several significant themes atterns. There are three main

conclusions.

The first one is connected with the teaching plids/ statements the study
findings showed. In the beginning, the teacher attws and teacher candidates
reported the absence of written philosophy statésndrater, they expressed their
teaching philosophies. The results showed interectaa teaching perspectives
which focused on the reform of the English Langu&dgacher Education program
curriculum with a primary concern on theoreticatl gamactical aspects, the existence
of an inviting educative environment, real colladtn between teacher educators

and teacher candidates, and reinforcement of gaation and discussion strategies.
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The findings also indicated the absence of a wripilosophy for the English
Language Teacher Education program which demareliibgram developers to
take such teaching visions into consideration amatkwon establishing clear

teaching-learning philosophy for the program besnglied.

The second one is related to the qualities of algeacher. The results showed
many such features as knowledge of teaching metlwodisechnology, collaboration,
a good command of academic and non-academic Englsha good personality that
is endowed with many distinct characteristics. Savhéhese characteristics are:
flexibility, critical thinking, creativity, self-mtivation, problem solving, friendliness,
punctuality, patience, fairness, morality, and wisd These qualities, as the findings
displayed, showed the characteristics of a good efenteacher. These qualities

would be desirable for educators.

The third one is concerned with the study findirigat showed a big gap
between education policy decisions, strategic plaasd standards and their
implementations. There were strategic plans foreltgoing education in Yemen,
particularly higher education institutions but mosthese plans were not achieved.
The results showed that the failure to implemeaséhstrategic plans was related to
the negligence of education policy makers, the lafcgollaboration and connections
between ministries and universities in Yemen. Wéspect to the general standards
the program of English Language Teacher Educatied to achieve, the findings
revealed that they were not achieved because ofalisence of many teaching-
learning facilities. The study revealed that thellittes were regarded as the major
problems the English Language Teacher Educatiogrgno was suffering from.
These major problems were both academic and adnaitive ones. The academic
problems were concerned with the absence of wealliftgd teacher educators, the
absence of proper planning and design of curriculamelectronic-system library,
collaboration among teacher educators and the ee@emdidates; lack of specialized
teacher educators and of references in the libesgence of less effective foreign
teacher educators, unclear standards for both ¢eastiucators and prospective
teachers, inconsistent course schedules; use okrpawd nepotism, traditional

teaching methods and strategies, Arabic as a medifinmstruction for many
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courses, and negligence of teacher candidatesbgatsp Among the administrative
problems the study explored were: reliance onipaliparty membership for power,
absence of technology especially language labgnabsof plans for improving the
state of the English Language Teacher Educatiorgrane, and absence of
dormitories for male teacher candidates; the la€kgood infra-structure, the
emigration of good Yemeni teacher educators to gh¥ countries; lack of job
opportunities for the English Language Teacher Btlon program graduates and
the scarcity of scholarships given to the programdgates; frequent electricity
power-cuts; unpunctuality of the university admirasors; and negligence of policy
makers towards developing the English Language HiegaEducation program in
Yemen. The findings also showed that all theselprob must be urgently addressed
in order to prepare good teachers of English. Desyl these problems, the results
indicated the dire need for the program continuntyemen since it is the only major
program that prepares teachers to teach Englisthabls.

5.3 Implications

The results of this study revealed the currentestdtthe English Language
Teacher Education program and how the current sttéhe program can be
improved. To improve the English Language TeacttkrcBtion program in Yemen,
there were many issues that needed urgent atteftoon all stakeholders in
education. Therefore, there are several implicatitor teacher educators, teacher
candidates, the English Language Teacher Educg@iiogram administrators and

developers, and for the education policy makenéamen.
5.3.1 Implications for teacher educators

The analyses in this study have pointed to thehraeducators' need for:
1. Developing written sound teaching philosophy staets and implementing
them in their teaching process despite the probkEmsuntered.
2. Involving students in discussions and not heawllying on the traditional
teaching strategies such as memorization. In otherds, varying the
learning-teaching methods and techniques dependmgthe candidates’

individual differences is suggested.
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3. Collaborating with one another for the sake of imgjgeacher candidates.

4. Banishing the issues of power and nepotism pdatiguwhile appointing
teachers and admitting candidates.

5. Developing materials that focus on both theoreteal practical aspects.

6. Disallowing recent graduates (demonstrators) tahethe undergraduate
teacher candidates.

7. A reconsideration of the use of L1 in the classrodims is a critical aspect
for teacher candidates.

8. Not using tests as a way of disciplining and treeeitg students with

undesired behavior.
5.3.2 Implications for prospective language teachsr

The analyses in this study have pointed toghespective language teachers'
need for:

1. Developing positive attitudes towards their teachducators and all the
society members.

2. Developing their own teaching theories and trustivar abilities.

3. Relying on themselves more than relying on theicher educators.

4. Being optimistic and reducing worries related totufa employment
opportunities.

5. Continuing to love the language and the profession.
5.3.3 Implications for the ELTE program administrators and developers

The analyses in this study pointed to the need haf ELTE program
administrators and developers for:
1. Considering the qualities of a good teacher showthis study and regarding
them as potential standards for the ELTE program.
2. Reforming the program curriculum in an appropriatay to achieve the
above suggested standards and others.
3. Using English as a medium of instruction for aluses except for Arabic

language and Islamic Culture courses.
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4. Interviewing a great number of teacher educators @ospective language
teachers in all Yemeni universities and takingrtheaching perspectives into
consideration while reforming the curriculum andabishing the program
standards.

5. Taking measures to eradicate discrimination basad political party
membership and nepotism; approaching all teachtaff squitably; and
encouraging and motivating all teacher educatotsalggto make research
and offer proposals for development.

6. Providing the ELTE program with all facilities su@s a language lab,
enough references, an electronic-based systenryjbspecialized teacher
educators, good infra-structure, generators, dorreg for students, and so
on.

7. Showing great concern for developing the Englismdiemge Teacher
Education program.

8. Collaborating with other universities for the sakfedeveloping knowledge

expertise and exchanging the knowledge and exmasen
5.3.4 Implications for the education policy makers

The analyses in this study pointed to the educataity makers' need for:

1. Applying the available general strategic plans.

2. Collaborating with one another and other educattakeholders as well.

3. Improving the general education philosophy and ifpag it for different
programs.

4. Working on having clear roles to achieve.

5. Providing enough scholarships for the graduateshef English Language
Teacher Education program.

6. Increasing the amount of salary for teacher edusatnd in-service teachers.

7. Providing enough jobs for the English Language Mea&ducation program
graduates

8. Planning for developing the current state of thglsh Language Teacher

Education program and putting it into practice.
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9. Avoiding relying on political party membership whilmaking decisions
concerning education in Yemen or while appointiegtors, deans or any
other education administrators. Such positions lshba given to the highly
gualified and experienced professionals.

10.Encouraging the process of scientific researchfanding it thoroughly.

5.4 Recommendations

Based on the findings of this study, there are stmnemmendations for future
research. It is recommended that a team of ress@rahould replicate the study by
interviewing the same number of participants infa Yemeni universities. It is also
recommended that every major theme and patterragiesph and discussed in the
present study should further be studied so théatdufactors behind each issue come
to surface. Furthermore, there must be researtheoroles of the Ministry of Higher
Studies and Scientific Research as well as the S#finiof Education. Within this
future research, the pivotal focus should be oerutwing the education policy
makers in Yemen particularly the ministers. In &ddi all universities
administrators in Yemen should be interviewed oa #éfbsence of developmental
plans for the English Language Teacher Educatiogram. It is also recommended
that studies on other teacher education programgemen should be conducted.
Finally, it is recommended that the study couldrégicated in other countries that

have similar contexts, particularly neighboring Bi@untries.
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APPENDICES

Interview Questions for Teacher Educators

Please tell me your name and surname.

Please tell me how old you are.

Please tell me how many languages do you speakhawddid you learn
them?

Please tell me about your schooling experiencedgirgjawith elementary
school.

Please briefly tell me about your most memorableegences as you were
growing up in this society.

Did you achieve all your studies in Yemen or in sosther countries? Which
countries and how did you find the study thereagdemake a comparison
between the study in Yemen and the study in thatcpyou had been to.
Please tell me how you chose this field.

| wonder if you tell me how long you have been heag in general and in
this field in particular.

Have you been teaching abroad? If yes, how is éndompared to teaching

in Yemen?

10-What courses have you been teaching in this progidow do you choose

the materials of the courses?

11-Please tell me about your previous positions if. any

12-Please tell me about your current position.

13-Please tell me about your research contributiotisigfield.

14-What is your teaching philosophy of the English diamge Teacher

Education in general and that of your institutiorparticular?

15-Do you have all the necessary facilities that halp practice your teaching

philosophy? If not, could you please tell me wimapedes you from applying
it?

16-What the qualities of prospective language teaGhBtease give an example

or describe a specific person.
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17-What the shortcomings of prospective language taéhPlease give an
example.

18-How does your English language Teacher Educatiogrpm prepare teacher
candidates for the challenges they will face ircleag English at schools?

19-According to the article no. 22 in the law no. 23997), the college council in
which teacher educators must be involved in degisi@aking concerning the
following:

a) The general college policy, b) the curricula plawgnand development, c)
admission requirements, d) the responsibility fgpa@nting new teaching
staff members, e) presenting new proposals conggrtie opening or
closing of some majors, etc.

19-1 Have you been involved in any of these aatist
19-2 Which activities have you been involved in doav effective your
participation was?
19-3 What was the outcome of such participation?
20-According to the article no. 5 in the law no. 3@4Z), there are many aims
the Ministry of Higher Education and Scientific [Rasch set. These aims are
achieved by the universities. Some of these aimaafollows:

e) Helping learners acquire the skills of creativeitical, and scientific
thinking

f) Teaching the learners the scientific research nastlamd how to evaluate
and practice them

g) Establishing and developing positive attitudes twolwaself-learning
together with continuous learning

h) Encouraging the movements/processes of creativenwrj translation,
and publication in different majors
20-1 What are the techniques/strategies you amgusi achieve these
aims?

20-2 What are the resources you use for achietiegetaims?
20-3 So many pre-service teachers have graduatéd/@n were their

teacher educator. Do you think that they haversththese aims?
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20-4 To what extent they have achieved these amdshaw could you
assess this achievement?
21-Based on your experience, what are the major pmuble/ou have
experienced in your English Language Teacher Educgrogram? Please
give me an example of a situation in which you egpeed such problems.
22-Based on your experience, what suggestions do swa for developing the

English Language Teacher Education program?
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B. Interview Questions for Prospective Language Teache

1- Please tell me your full name.

2- Please let me know how old you are.

3- Please tell me how many languages do you speakat \dte these
languages? How did you learn them?

4- How long have you been learning this foreign lamguéEnglish)?

5- | wonder if you please let me know how you wereugttt up (in terms of
learning).

6- Please tell me about your schooling experiencedirgjawith elementary
school?

7- Please tell me briefly about your most memorableeernces as you were
growing up in this society.

8- How did you choose to join the English Language chea Education
program? Or why did you choose to be a teacher?

9- Have you ever experienced teaching? To what extentd it be effective in
your future teaching life? What did you do? What¢re that could explain
the effectiveness of such teaching experience?

10-How does your English Language Teacher Educatiogram prepare you
for coping with the difficulties/challenges you rhigace in teaching English
at schools?

11-Based on your experience, what is your teachinpgbphy which you might
have developed during your studies in this program?

12-So long as you have been taught by different teaebacators, what are,
from your viewpoint, the qualities of a teacher eator?

13-Based on your experiences, what are the qualitipsoapective language
teacher should possess/have? Please give an examplech you describe
any particular prospective language teacher.

14-What are the shortcomings of a prospective langtegeher? Please give an
example.

15-According to the article no. 5 in the law no. 3®9T), there are many aims
the Ministry of Higher Education and Scientific lRasch set. These aims are

achieved by the universities. Some of these aimaaifollows:

161



)

)

K)

Helping learners acquire the skills of creativefical, and scientific
thinking

Teaching the learners the scientific research nastlamd how to evaluate
and practice them

Establishing and developing positive attitudes tolwaself-learning
together with continuous learning

Encouraging the movements/processes of creativengyritranslation,
and publication in different majors

15-1 How do you evaluate the available resourcesaéhieving these
aims? Are they sufficient? Please explain.

15-2 As a pre-service teacher, how do you evaly@ate competency with

regard to achieving these aims? Please give soen#fispevents?

16-Based on your knowledge, what are the major probleyou have

experienced in your English language teacher eaucpatogram? Please tell

me about an experience which involved such probi?ems

17-Based on your experience, what are your suggesfiansleveloping the

English Language Teacher Education program?
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Interview Questions for Bureaucrats in the Ministry of Higher Education
and Scientific Research

Please tell me your full name.

Please let me know how old you are.

Please tell me about your previous positions.

What is your current position, please?

How long have you been working in this position?

What are the roles you need to achieve in youreotiposition?

How do you achieve these roles?

How do you experience working in this ministry?

Do you make any contact with other ministries? Whi these contacts

about?

10-Based on your work experience in the Ministry oglr Education and

scientific Research, could you please describe hoportant the English
Language Teacher Education program in Yemen is@sPlgive examples

that support your arguments.

11-What are the present strengths of the English Laggureacher Education

program in Yemen? Please describe some eventshiibatthese strengths.

12-What are the current weaknesses of the Englishutegey teacher education

program in Yemen? Please give some events that gfeweaknesses.

13-Please explain the factors behind these weaknesses.

14-How can the Ministry of Higher Education and Sd#ntResearch change

such weaknesses into strengths?

15-Based on the National Strategy for Higher Educatideveloping Education

in the Republic of Yemen during this period 2008-20the focus was on
achieving some aims. Some of these aims are asvill

e) Reforming the curriculum

f) Varying the teaching-learning process methods edgniques

g) Encouraging the movements/processes of translatidrpublication and
h) Providing the universities with electronic-basedsteyn libraries,

sufficient equipments, and modern scientific labs.
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15.1 As you know, the period of applying this st is about to be over. So
which of these aims has been achieved and to wtiahteit is achieved?

Please explain why you think so.
51.2 Which aims are not yet achieved? Please explay you think so.

16-Are there any future plans for developing the stafteEnglish language
teacher education program in Yemen?
15-1 Please describe some of these plans.
15-3 Who are involved in the planning process?
15-4 What are the general aspects and aims of fass?
15-5 How can these plans be achieved?
15-6 What are the possible outcomes of these plans?

17-How does the Ministry of Higher Education and Stfen Research
collaborate with the Ministry of Education for démging the current state of
the English Language Teacher Education programeimén?

18-What suggestions do you have for developing thdiginganguage Teacher
Education program? Please feel free to let me kymw suggestions.
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D. Interview Questions for Bureaucrats in the Ministry Education

1- Please tell me your full name.

2- Please let me know how old you are.

3- Please tell me about your previous positions.

4- What is your current position, please?

5- How long have you been working in this position?

6- What are the roles you need to achieve in youreotiposition?

7- How do you achieve these roles?

8- How do you experience working in this ministry?

9- Do you make any contact with other ministries? Waed these contacts
about?

10-Based on your working experiences in the Ministiyeducation, could you
please describe how important the English Languégacher Education
program in Yemen is? Please give examples thatostuppur arguments.

11-What are the present strengths of the English Laggureacher Education
program in Yemen? Please describe some eventshibatthese strengths.

12-What are the current weaknesses of the English uage Teacher Education
program in Yemen? Please give an event that shoege tweaknesses.

13-Could you please explain the factors behind theszknesses?

14-How can the Ministry of Education change such weakes into strengths?

15-Are there any future plans for developing the staiteEnglish Language
Teacher Education program in Yemen?
15-1 Please describe some of these plans.
15-3 Who are involved in the planning process?
15-4 What the general aspects and aims of thesgpla
15-5 How can these plans be achieved?
15-6 What are the possible outcomes of these plans?

16-How does the Ministry of Education collaborate witle Ministry of Higher
Education and Scientific Research for developing thrrent state of the
English Language Teacher Education program in Yé&men

17-What suggestions do you have for developing thdigingganguage Teacher

Education program? Please feel free to let me kymw suggestions.
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E. INFORMED CONSENT FORM

This is a case study. It is conducted by the rebearMuthanna Abdulghani
who is a Master’s Degree student in the Departroéiinglish Language Teaching,
Middle East Technical University, Ankara, Turkeyhelpurpose of this study is to
investigate the beliefs of teacher educators, @wspEe language teachers,
bureaucrats in the Ministry of Higher Education a8dientific Research and
bureaucrats in the Ministry of Education, on thereat state of English language

teacher education program in Yemen.

For your knowledge, the participation process is #tudy is absolutely on a
voluntary basis and the questions used in the vieer will never cause any
discomfort. However, it is your own right not tontmue answering any question if
you feel slightly uncomfortable. You will be audieeorded and your names will not
be published in research records. The informatiom provide the researcher with
will be highly confidential. However, what is going be said by you may be quoted

in research publications.

In anticipation, the researcher would like to dgefilank you for your
participations. For any further information conaagithe study, you can contact the
researcher Muthanna Abdulghani via this e-mabdulghani_ali2003@yahoo.com
or via this telephone number: 00967734814616.

| am participating in this study of my own acconidaon my own will. | am
also aware that | can quit participating whenevexdnt. | grant my consent for any

scientific use of the information | provide theegascher with.

Name/Surname: .........cc.covveene... Date...../.....[......
Signature: ...............
Email Address: ..., Phone No.: .........

166



F. DEBRIEFING FORM

This is a case study. It is conducted by the rebearMuthanna Abdulghani
who is a Master’s Degree student in the Departroéinglish Language Teaching,
Middle East Technical University, Ankara, Turkeyhelpurpose of this study is to
investigate the beliefs of teacher educators, @wspEe language teachers,
bureaucrats in the Ministry of Higher Education a8dientific Research, and
bureaucrats in the Ministry of Education, on thereat state of English language

teacher education program in Yemen.

It is aimed that the data will be collected at beginning of July 2010. The
data will be then utilized for research purposégolu are interested in the findings,

please contact the following name. Thank you vewgimfor your participation.
Researcher: Muthanna Abdulghani

E-mail: abdulghani ali2003@yahoo.com

Phone No. in Turkey: 00905548815802

Phone No. in Yemen: 00967734814616
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