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ABSTRACT

PERCIEVED OPINIONS OF THE SPORTS HIGH SCHOOL STUDENTS,
TEACHERS AND MANAGERS TOWARDS THE SPORTS HIGH SCHOOLS IN
TURKEY

Gormez, Girkan
M .S., Department of Physical Education and Sports
Supervisor: Assoc. Prof. Settar KOCAK
December 2009, 158 pages

The purpose of this study was to investigate the perceived opinions of
Turkish sports high school teachers, students and managers about these
high schools. In order to reveal the practical conditions of sports high
schools, three survey instruments were developed separately for sport
high school students, teachers and managers related to school perception.
Participants of this study were 1283 students, 50 teachers, and 26
managers of 11 sports high schools in Turkey. According to the results,
participants’ expectations were not fully satisfied due to insufficient facility,
personnel and material infrastructure of sports high schools. Results of this
study also revealed that the majority of the students had shown high state
of belonging and contentment to their particular sports high school,
although managers and teachers had shown neutral scores according to

state of belonging and contentment.



Keywords: Sports Education, Specialized Schools, Sports High Schools,

Perceived Opinion.
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TURKIYE’'DEKI SPOR LISELERINDE BULUNAN OGRENCILERIN,
OGRETMENLERIN VE YONETICILERIN SPOR LISELERINI ALGILAYIS
BICIMLERI

Gormez, Girkan
Yiiksek Lisans, Beden Egitimi ve Spor Bolimui
Tez Yoneticisi: Doc. Dr. Settar KOCAK
Aralik 2009, 158 sayfa

Bu calismanin amaci Tirkiye'deki spor liselerinde bulunan 6grencilerin,
ogretmenlerin  ve yoneticilerin spor liselerini algilayis bigimlerinin
belirlenmesidir. Calismanin katiimcilari Turkiye'deki 11 Spor Lisesi’ndeki
1283 6grenci, 50 6gretmen ve 26 yoOneticiden olusmaktadir. Spor Lisesi
ogrenci, o6gretmen ve vyoneticileri icin Ug farklh anket hazirlanmis ve
anketler calismada 6lgim araci olarak kullanilmigtir. Calismadan elde edilen
sonuglar, Turkiye'deki Spor Liselerinin tesis, malzeme ve personel
yoniinden o6drenci, 6gretmen ve yoneticilerin beklentilerini tam olarak
karsilayamadigini ortaya koymaktadir. Spor lisesinde gorevli 6gretmen ve
yOneticilerin cogunlugu okula aidiyet ve memnuniyet konusunda tarafsiz bir
yaklasim sergilerken, &grencilerin ¢ogunlugunun okullarina aidiyet ve
memnuniyet konularinda pozitif yaklagim gosterdikleri ise calismanin diger

bulgulari arasindadir.
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Anahtar Kelimeler: Spor Egitimi, Ozellesmis Okullar, Spor Liseleri,

Algilayis Bigimi.
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CHAPTER 1

INTRODUCTION

In 1996, when Turkish national football team had chance to play in
qualifications of European Football Championship, all citizens celebrated
that event as if a miracle had happened although the team could not
manage to qualify in the next round. Only six years later, Turkish national
football team had chance to crown the title of World Champion and got
third place in the championship. Today, it is not publicly acceptable to be
eliminated in the qualifications. The teams of many popular sports, like
football and basketball, should play in at least semi-final to be treated as a

successful team.

The improvement in the perceptions and expectations of the public in that
short time about sports is not a coincidence. The hard work of different
elements of sports such as sports clubs, government, media and sponsors
is the reason why sport is treated as an indispensable part of our lives.
However, without valuable contributions of national education to sports,
the high expectations of public will not last long. Besides the goal of
fostering the general public appreciation about sports, national education
should also serve as an agent in which elite sport athletes are educated.
Today, there are 27 Sports High Schools in Turkey to serve that purpose.
However, there are few studies investigating whether the sports

specialized high schools could reach the goal of being site in which elite
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sport athletes are educated. This study was dedicated to fill that gap and
to reveal the current status of specialized sports high schools in Turkey. In
this chapter, the brief information about sports in education and sports
high schools in education was presented in order to clarify the main aim of
this study.

1.1 Sports and Education

Physical activity and sports is inalienable part of human life. It was stated
that physical condition is a significant precondition in people’s health. It is
not possible to fully develop person’s abilities without sports (Juris, 2007).
There is also strong evidence that physical activity has a positive influence

on young people’s physical and psychological health (Aplin at. al, 2000).

The Physical Education Association of the United Kingdom (1998)
published a mission statement referencing the multiple ways in which
physical education can contribute to education. It was stated that Physical
Education is an opportunity for young people to develop knowledge, skills
and understanding of the body and its movement. It develops physical
awareness, skills and competence and contributes to healthy growth in
physical development. Physical Education also enables young people to

develop an appreciation of skilful performance.

The UNESCO Charter for Physical Education and Sport (1978) stated sports
education is the status of a ‘fundamental right’, guaranteed within
education systems through provision of opportunities for practice. It was
concluded that national agencies should promote and foster physical
education in order to establish a strong balance between physical activities

and other components of education. (Hardman & Marshall, 2000).



In the report of the survey which demonstrates perceived benefits of
physical education done by National Association for Sport and Physical
Education (2002), it was concluded that adults believe physical education
helps children in focusing better, being more alert, having more energy,

working well with others and being healthier.

It is for those reasons educational settings should foster and develop well-
designed physical education and sports programs in their curricula.
Furthermore, some schools should be specialized at sports in order to raise
elite sports athletes to contribute the public health in general and national
success in sports in particular. In the fallowing part, sports specialized

school concept in Turkey and other countries was introduced.

1.2 Sports Specific High Schools

The concept of secondary schools specialized at sports were in the arena
of education since early 1900s. The educational institutions in which
athletes were trained in the Soviet Union took place primarily after the
Second World War (Metsa- Tokila, 2002). In 1976, there were over 7000
sports clubs and 5000 sports schools operating in the Soviet Union
(FCDSAEC, 2005). The first move to establish a sports-oriented upper
secondary school in Finland took place as early as the 1930s, when the
National Sports Training Centre was founded (Metsa- Tokila, 2002).

Although sport bare importance in Turkish culture, the idea of sport high
schools were revealed in such a late date as 1984. In the academic year of
1984-1985, “Youth Physical Education and Sports Vocational Sports High
Schools” were founded in the cities of Ankara, Canakkale, Yozgat, Agri,

and Kahramanmaras (Can, 1986). After a short period time, those sports
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high schools were closed due to lack of achievement of the objectives and
goals (Karapinar, 2007). In 2004-2005 academic year, Sports High Schools
were founded again in the cities of Erzurum, Malatya, Usak and Sivas in
order to raise sports athletes in a more healthy and academic
environments (Coban, 2006). In the Code of Ministry of National Education
Sport High Schools, item 5, Sport High Schools defined as “mixed type
high schools that provides at least three years of education”. After
renovations in secondary education in the year of 2006, that item was
changed into “mixed type high schools that provides at least four years of
education” (Karapinar, 2007). In 2007, the number of sport high schools
was increased to 20 (Bayraktar & Sunay, 2007). In June 2009, Ministry of
National Education declared that all sports high schools and fine arts high
schools pursued their educational activities together under the name of
“Anatolian Fine Arts and Sports High Schools” (Milli Egitim Bakanhgi,
2009). Despite of that renovation, fine arts and sports activities were held
separately and the participants of this study were only the students of
sports branch. It was for that reason, in this study the name of Anatolian

Fine Arts and Sports High Schools were used as Sports High Schools.

The attempts of Ministry of National Education to improve the academic
understanding of sports concept in Turkey should be appreciated. Opening
many sports high schools all across the Turkey will definitely create a
better perception of sports among society. However, a deeper research
on perceptions and satisfactions of sports high school subjects, i.e.
teachers, managers and students, should be conducted in order to reveal
whether the goals of sports high schools are achieved or not. The
perceptions, expectations and attitudes of the sports specific high school
students in Turkey were investigated in several research articles and thesis
dissertations (Coban, 2007; Nar, 2007; Karapinar, 2007; Gural & Nar,

4



2007). However there should have been an attempt to broader the
perspective by investigating the perceptions of all subjects of sports
specific high schools in Turkey. The problems of the sports specified high
schools may be addressed only if the main elements of those schools had
chance to speak out. In order to avoid the resemblance of the future of
sports high schools founded in 1984 with current ones, there should be on
going research on this kind of schools. However, there are only a few
scholarly accepted papers on this subject. This research is conducted to fill
this gap and to gain attention to the importance and the problems of

Sports High Schools.

1. 3 Purpose of the Study

In order to reveal the status of the newly founded Sports High Schools in
Turkey in practice, the aim of this study is then to investigate the
perceived opinions of  Turkish sports specific high school teachers,

students and managers about these high schools.
1.4 Statement of the Problem
The problem statement to be examined in this study is that “How Sports

High Schools in Turkey is perceived by students, teachers and managers of

those schools?”



1.5 Assumptions of the Study

1.5.1 It is assumed that the perceived opinions of students, teachers and
managers of sports specific high schools about these schools in Turkey

was reliably measured and demonstrated.

1.5.2 It is also assumed that the participants in this study responded to

the items in the survey truthfully.

1.6 Limitations of the Study

1.6.1 Although there are 22 sports high schools in Turkey, 11 of those
sports high schools in Turkey were included in this study. For that reason
the result of this thesis could be generalized only for this group of

participants.

1.6.2 The survey instrument was sent to 150 teachers working at 11
sports high schools. However, majority of the teachers are teaching at
sports high schools as contractual basis and could not be reached all the
time. It was for that reason only 51 teacher surveys could be used in the
analysis. Thus, the results of the teacher surveys could be generalized only

for this number of teachers.



1.7 Hypothesis of the Study

At the end of this study it is expected that the students, teachers and
managers of the study perceive the sports high schools in a positive

manner.

The other hypothesis testes in this study are;

1.7.1 There is a significant difference among the students’ reasons of
preference of attending to sports high schools according to their

demographic profiles.

1.7.2 There is a significant difference among the students’ expectations

from sports high schools according to their demographic profiles.

1.7.3 There is a significant difference among the students’ level of
satisfaction of the expectations from high schools according to their

demographic profiles.

1.7.4 There is a significant difference among the students’ state of
belonging and contentment to sports high schools according to their

demographic profiles.

1.8 Significance of the Study

The concept of sports high schools in Turkey is relatively new. There were
objectives and aims set by Ministry of National Education regarding the
sports high schools (Milli Egitim Bakanhgi, 2009). Although there was a

need to monitor the degree of fulfillment of these objectives, the literature
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about current status of sports high schools is limited. The researches
dedicated to sports high schools focused mainly on students’ expectations
from sports high schools (Coban, 2007; Nar, 2007; Karapinar, 2007; Gural
and Nar, 2007). There are three major limitations in those researches.
First, in order to monitor the current status, besides focusing of the
expectations; the satisfaction of those expectations and statement of
belonging to sports high schools of the students should also be
investigated. Secondly, teachers and managers are also indispensible
elements of the school communities. The expectations, satisfaction of
those expectations and state of belonging of those subjects are also
valuable variables that affect the degree of fulfillment of the objectives.
Finally, the sample size of those studies varies from 200 to 700 numbers of
students. To be able to fill that gap in the literature and to bring a new
perspective, this study was designed. The number of participants was
raised to 1283 students, 50 teachers and 26 managers, which increased
the reliability of the study. It was expected that the findings from this
study will be beneficial for both policy makers and sports high school
managers. Policy makers and stakeholders could combine the findings of
this study with previous ones to conclude the current situation of the
sports high schools. The problems of and expectations from these high
schools could point a direction for future investments for both current
sports high schools and for sports high schools that are planned to be
opened in the fallowing years. Sports high school managers, on the other
hand, could use those findings to conclude the satisfaction of the
expectations and state of belonging of students and teachers to plan

future acts accordingly.



CHAPTER 11

LITERATURE REVIEW

In this chapter of review of literature, the findings first the concept of
sports in education was presented. The preceding parts were dedicated to
give information about specialized schools in general, specialized sports

schools in other countries and finally specialized sports schools in Turkey.

2.1 Sports in Education

Physical education in schools was stated as very important since young
people can be encouraged to participate in physical activity in order to

promote their health and well being (Aplin at. al, 2000).

Another study revealed that physical education contributes to the overall
education of young people by helping them to lead full and valuable lives
through engaging in purposeful physical activity (Penney, 2000). Physical
education can also contribute to the development of problem-solving skills,
the establishment of self-esteem through the development of physical

confidence and the development of inter-personal skills (Penney, 2000).

Physical activity is combined with the thinking involved in making decisions
and selecting; refining, judging and adapting movements. Through these

activities students should be encouraged to develop the personal qualities



of commitment, fairness and enthusiasm. (Department for Education and
Welsh Office, 1992)

In the study of Stegman and Stephens (2003), it was stated that the
athletic participation has a positive effect on the lives of participating
students, especially in an academic arena. Extracurricular activity
participation has been shown to be a positive factor in the development of
students and has been associated with several positive student outcomes
including higher career aspirations, better school attendance, improved
social standing among peers and reduced delinquency (Silliker & Quirk,
1997; White, 2005).

2.2 Specialized Schools in Other Countries

Specialize school concept can be found mostly in the academic literature of
United Kingdom schooling system. In United Kingdom, specialized schools
are defined as “any maintained secondary school and any maintained or
non-maintained special school in England can apply for specialist status in
one of ten curriculum specialists: arts, business and enterprise,
engineering, humanities, languages, mathematics and computing, music,
science, sports and technology. Schools can also combine any two of these
specialists.” (Department for School, Children and Families Guidance,
2008).

In United States, unlike United Kingdom, at the high school level, students
take a broad variety of classes without special emphasis in any particular
subject. The following subjects are universally required in the United
States: Science, Mathematics, English, Social Science and Physical
education (at least one year) (Metsa-Tokila, 2002). Many high schools

offer a wide variety of elective courses, although the availability of such
10
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courses depends upon each school's financial resources and desired
curriculum emphases. Common types of electives include Visual arts,
Performing arts , Technology education, Computers, Athletics, foreign
languages and Junior Reserve Officers' Training Corps. (Secondary
education in the United States,2009).

In Russia, on the other hand, there were 59,260 general education schools
in 2007-2008 school year including advanced learning schools specializing
in foreign languages, mathematics etc.; advanced general-purpose
schools, and schools for all categories of disabled children; it does not
include vocational technical school. (Education in Russia,2009; Statistics (in

Russian): number of schools by type and year,2008).

2.3 Specialized Schools in Turkey

The secondary system in Turkey can be broadly classified as general
secondary education on the one hand and vocational and technical
secondary education on the other (OECD, 2007).

General high schools
According to the report about basic education in Turkey released by OECD

in 2007, general high schools are for students in the 15-to-17 age group.
There are eight different types of general high schools:

- general high schools, four years as of the 2005/06 school year;

- Anatolian high schools, four years;

- science high schools, four years;

- Anatolian teacher training high schools, four years;

- Anatolian fine arts and sports high schools, four years;

- social sciences high school five years,

- Minority high schools (OECD, 2007; Milli Egitim Bakanligi, 2009).
11
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Vocational and technical education

In the OECD report, the vocational and technical education system in
Turkey was explained as having two main dimensions: theoretical (school

training) and practical (in-company training).

Vocational and technical secondary education includes at least 19 different
kinds of schools in addition to vocational education centers, open
education special private schools and schools linked to ministries other
than MONE. MONE responsible for oversight of all vocational and technical
schools whether or they are under the jurisdiction of MONE. Vocational

and technical high schools can be grouped in five categories:

Technical high schools for boys: Anatolian technical high schools, technical
high schools, Anatolian vocational high schools, industrial vocational high
schools and multi-programme high schools, and vocational education and

technical training centers;

Technical high schools for girls: Anatolian technical high schools for girls,
technical high schools for girls, Anatolian vocational high schools girls,
vocational high schools for girls, multi-programme high schools, vocational
and technical training centers, technical education maturity institutes for

girls and practice arts schools for girls;

Trade and tourism schools: Trade vocational high schools, Anatolian trade
vocational high schools, Anatolian hotel management and tourism
vocational high schools, Anatolian communications vocational schools, and

multi-programme high schools;

12



Imam and preachers’ high schools: Imam-Hatip high schools, Anatolian
Imam-Hatjp high schools, Imam-Hatijp high schools focused on foreign

language, and open education;

Health vocational high schools (OECD, 2007).

2.4 Sports Specific High Schools

Combining sports and education is one of the most effective ways of
keeping competitive sports at the international level in several countries.
The international report about sport schools; Sports Schools: International
Review (Radtke, 2007) gave a broader understanding of different sport
schooling system of ten different countries (Australia, Belgium, Canada,
Finland, France, Germany, Italy, Netherlands, Singapore and Sweden).
Further literature review revealed the information about England and
Whales, United States of America and Soviet Union and post Soviet
Countries. In this section, the general information about the strategies of
combining secondary education and sports of different countries will be

presented in alphabetical order.

Australia

In Australia, the educational system contributes to elite sport in terms of
talent development within sports schools (Markwick, 2008). In the early
1990s, 24 sports high schools were founded, although there is no strategy
for these schools. All sports schools (both government and private) have
‘school based management’ which allows them to operate autonomously in

terms of the content of the curriculum (Radtke, 2007).
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Belgium

It was reported that the eight secondary sports schools in Flanders
operate on the general and technical level (Radtke, 2007). On the general
level, students can choose between different branches such as sciences,
modern languages, and mathematics. On the technical level, students get
the opportunity to specialize. The sports schools’ curriculum is based on
the national curriculum. Students must meet the same academic
requirements in order to achieve the secondary school graduation diploma
as other students. All sports schools are integrated in regular secondary
schools, i.e. in general level student athletes attend separate sports
classes within the school. However on the technical level, classes are
mixed, with student athletes and non-athlete students (Radtke, 2007).

Canada

The first national sports school in Canada was established in 1994 as
National Sport School (NSS) (Radtke, 2007). The NSS is the only Canadian
school that offers educational programming for elite athletes. There are
other programmes that offer students the opportunity to do a sport as part
of their school day, although these students tend not to be elite athletes
(Radtke, 2007).

England and Whales

In the report of English Specialized Sports High School Policies
(Department of Education and Skills, 2002), its reported that during the
past five years, physical education and youth sport in England and Wales

had increasingly been the targets of government-sponsored initiatives.
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Sports Colleges were introduced in 1997 as part of the Specialist Schools
Programme in the United Kingdom (Department of Education and Skills,
2002). The system enables secondary schools to specialize in the fields of
physical education, sports and dance. Schools that successfully apply to
the Specialist Schools Trust and become Sports Colleges will receive extra
funding from this joint private sector and government scheme
(Department of Education and Skills, 2002). Sports Colleges also act as a
local point of reference for other schools and businesses in the area, with
an emphasis on promoting sports within the community (Department of
Education and Skills, 2002).

Finland

The plan to combine top-level sports and secondary education in
Mékeldnrinne School was approved as part of the broader curriculum
experiment (Metsa-Tokila, 2002; Radtke, 2007). Experiences from
Maékeldnrinne School led to the establishing of other sports-oriented upper
secondary schools, with the support of sports federations. In 2007, the
system of supporting athletes’ education in Finland consists of 12 upper
secondary general sports schools and 10 upper secondary vocational
sports schools (Radtke, 2007).

France

In the report, it was stated that the majority of the student athletes in
France are taught at The National Institute of Sport and Physical Education
(INSEP). Other student athletes are attending to training centers (pdles)
all over France. INSEP and other pdles provide accommodation facilities
and have arrangements with local schools, colleges and higher education

institutions. It was explained as:
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Either there are sport sections in secondary schools in which the
student athletes follow a normal school schedule with special
time arrangements, or teachers from the local secondary
schools come to the training centers to provide on-site teaching.
The students” weekly timetable is adapted so that they are able
to balance both sport and education (Radtke, 2007, p. 39).

Germany

There are several links between schools and institutions of high
performance sports in Germany in order to give talented young athletes
the opportunity to develop their sporting career together with their school
academic career (Radtke, 2007). The sports schools operate on all
educational levels (Gymnasium, Gesamtschule, Realschule Hauptschuk),
even though the sports schools’ aim is to enable most students graduate
with the certificate of Abitur (prerequisite for admission to university)
(Radtke, 2007).

There are different types of partnerships between high performance sport

and educational institutions including:

- Schools specializing in sport (Sportbetonte Schulen).

- Partner schools of high performance sport (Partnerschulen des
Leistungssports).

- Elite sports schools (Eliteschulen des Sports) - the most
elaborate school type in terms of combining sport and education
(Radtke, 2007).
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The first two school types are stages prior to getting the status of an elite
sport school. A total of 38 elite sport schools offer the opportunity to
pursue a career in international competitive sport, combined with normal
school studies (Radtke, 2007).

Italy

Compared to other European countries, it was stated that sports schools in
Italy have been founded more recently (Radtke, 2007). Although ski
colleges have been open to winter sports athletes since the beginning of
the 1990s, the first two sports-oriented secondary schools for athletes in
different sports were established in Genoa and Pisa in 2001. Currently,
there are two secondary sports schools and eight ski colleges in Northern
Italy, enabling students who are involved in high-level sports to combine

education and sports career (Radtke, 2007).

Netherlands

In 1991, the LOOT school foundation (Landelijk Overleg Onderwijs en
Topsport; or National Coordination of Education and Elite Sports) was
established as a consensus of the Netherlands Olympic
Committee*Netherlands Sports Federation (NOC*NSF), the Ministry of
Education, Culture and Science and the Ministry of Health, Welfare and
Sport. The purpose of the LOOT foundation was to offer students the
possibility to combine secondary education with elite level training within
sports schools and to maximize the student athletes’ sporting and
academic potential. In the school year 2006/07, there were 25 secondary
schools which have received the LOOT status through the LOOT
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foundation. LOOT schools are not designed as boarding schools (Radtke,
2007).

Singapore

The Singapore Sports School (SSS) was officially opened in 2004 with 141
athletes (Radtke, 2007). The idea of establishing a specialized school for
young sport athletes was focused by the Committee on Sporting Singapore
(CoSS) in 2000. The CoSS had noted that Singapore’s demanding
academic environment places great pressure on young athletes, leading
most of them to eventually abandon their sporting performances for their
studies. It was also observed by the Committee that resources given over
to elite sports development in mainstream schools are often limited, as
these schools’ focus tends to be directed towards providing quality
academic education (Radtke, 2007).

Sweden

Opportunities to develop a sports career within the school system exist at
upper secondary level for 16- to 19-year olds (grade 10 to 12). In the
school year 2006/07, there are 61 sports schools that recruit student
athletes from all over the country. Depending on the size of the school,
they cover one sport or more. One purpose of those sports schools
(idrottsgymnasium), which are designed as boarding schools, is to offer
athletes better training opportunities than they get in their home towns.
Sports schools are always part of a regular secondary school (gymnasium)
which means that student athletes are taught in the same class with non-

athlete students, follow the standard curriculum, but have opportunities
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for training during the day. Athletes can, to some extent, adjust their

school programme to suit training and competition (Radtke, 2007).

Soviet Union and Post-Soviet States

There were three typical types of the specialized school in the Soviet
Union: physical/mathematical schools, with enhanced education in physics
and mathematics, sports schools, and schools with advanced study of a
foreign language of choice (Ministry of Education and Science of Russian
Federation, 2007). In the article of Metsa-Tokila (2002), it was stated that
in @ number of post-Soviet states, notably Russia, Kyrgyzstan and Belarus,
this tradition continued in with many schools renamed as lyceums. In
modern Russia the sports schools are officially named as supplementary
education institution, e.g., 'supplementary education institution "School of
High Sports Mastery" (Metsa-Tokila, 2002).

United States of America

The United States is a special case, because at the high school level,
students take a broad variety of classes without special emphasis in any
particular subject (Metsa-Tokila, 2002). It was stated that almost all
competitive youth sport has been integrated into the existing school
system in the form of high school sports and into higher education as

intercollegiate sports.

2.5 Sport High Schools in Turkey

In 2004-2005 academic year, Ministry of National Education took action in
opening sports high schools in the cities of Erzurum, Malatya, Usak and

Sivas in order to raise sports athletes in a more healthy and academic
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environments (Coban, 2006). Sport High Schools defined as “mixed type
boarding high schools that provides at least three years of education” (The
Code of National Education Sport High Schools, 2006, item 5). After
renovations in secondary education in the year of 2006 (Karapinar, 2007),
and the renovations in the status of high schools in 2009, that item was
changed into “mixed type boarding fine arts and sports high schools in
Anatolian High School status that provides at least four years of education”
(Ministry of National Education, 2009). Sports high schools accept students
according to their ability test results. Every particular school set particular

ability test criteria for particular branches.

First sports High schools were founded in Erzurum, Malatya, Sivas and
Usak in 2004-2005. 372 male and 118 female students were enrolled by
2006. By June 2009, maximum number of students to be accepted to
sports high schools was raised to 90 which was before 48. By June 2009,
maximum number of student capacity of one class was raised to 30 which
was before 24. They are mixed boarding schools with 4 years of education
(Milli Egitim Bakanhgi, 2006a, 2006b; Milli EGitim Bakanhgi, 2009).

The objectives of all Anatolian Fine Arts and Sports High Schools according

to in Turkey are:

Besides the general and specific aims of Turkish National Education,

prepare exemplary students who

a) Are educated with the fundamental knowledge and skills of fine arts,
physical education and sports,
b) Prepared for higher educational programmes related with fine arts and

sports,
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¢) Successfully represent Turkish Fine Arts, Culture and Sports,

d) Develop the understanding of the importance of team work and
coordination,

e) Are interested in research in the area of fine arts and sports

f) Develop the understanding of art sensitivity and sports discipline and
fair play (Milli EGitim Bakanhgi, 2009).

In Turkey there are currently 27 sport high schools which are scattered in

the different regions of Turkey.

Eastern Anatolia Region

1. Elazig Sports High School

This sports high school started its education in 2005-2006 academic year
in the third floor of Trade Vocational and Anatolian Trade Vocational and
Communication High School. In 2006—-2007 Academic Year, the school
moved to third floor of Ahmet Kabakli Anatolian Teacher High school.
There were 120 boys, 60 girls, total 180 students, 15 teachers and 4

managers in Elazig Sports High School.

2. Erzurum Sports High School

Erzurum Sports High School started its education in 2004-2005 academic
year in Kazim Karabekir Industry Vocational High School with 3 classrooms
and 29 students. However, due to physical inadequateness of this building,
school moved to its own building in Yildizkent which had 11 classrooms, 1
sports salon, 1 Informatics Lab and 1 Science Lab. There were 40 girls and
156 boys, total 196 students, 1 principal, 2 assistant principal. There were
2 physical education and sports teachers among 14 teachers in total. In

2006-2007 academic years, one girl student won gold medal in Judo
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Turkish championship and accepted to National Judo Team. Girls Football

Team became first among all girls football teams in the city.

3. Bitlis Sports High School
This sports high school started its education in 2008-2009 academic year
with 105 students, 1 principal and 14 teachers. Among those 14 teachers

there are 2 physical education and sports teachers.

4. Sarikamis Sports High School in Kars
In this school there are 5 girls, 20 boys total 25 students, 8 teachers, 1
principal and 1 assistant principal. This sports high school started its

education in 2008-2009 academic year.

5. Van Sports High School

Van sports Anatolian high school was started its education in 2008-2009
academic year. Van Sports High School building was planned to be
completed by 2010 which will have 16 classrooms,1 sports salon and
pension with a capacity of 200 students, for that reason the educational
activities have been proceeding in Milli Egitim Vakfi Primary School

temporarily.

6. Malatya Sports High School

Malatya sports high school started its education in 2004—2005 academic
year in its temporary school building. There were 165 students, 1
principal, 3 assistant principals, and 17 teachers. Among those teachers,
there are 4 physical education and sports teachers. The building has 6
classrooms and 1 Information Technologies Lab. There are no sports halls
in the building but students use sports hall in the city.
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7. Tunceli Sports High School
Tunceli fine arts and sports Anatolian high school was started its education
in 2009-2010 academic year.

Marmara Region

1. Istanbul Sports High School

Istanbul sports high school started its education in 2006—2007 academic
year. There were 165 students, 3 physical education and sports teachers
and a total of 8 teachers, 1 principal and 1 assistant principal in this
school. Istanbul Sports High School have proceeding educational activities

in its temporary school building in Arnavutkdy.

2. Bursa Ticaret ve Sanayi Odasi Celal Sénmez Sports High School

This sports high school started its education in 2006-2007 academic year
with the help of Bursa Chamber of Industry and Trade and “Egitime %100
Destek” campaign. There are 12 classrooms, 1 principal room, 1 assistant
principal room, 1 teachers’ room, 1 physical education and sports teachers’
room, 1 official room, 1 counsel room, library, 1 technology room, 1
computer room and 3 sports halls. There are 119 boys and 73 girls, total
192 students in the school. Among 21 teachers, there are 7 physical

education and sports teachers.

3. Kocaeli Hayrettin Girsoy Sports High School
Kocaeli Hayrettin Glirsoy Sports High School started its education in 2008-
2009 academic year. There were 32 boys, 16 girls among 48 students, 6

teachers with 1 physical education and sports teacher, and 1 principal.

23



Aegean Region

1. Usak Sports High School

This sports high school started its education in 2004-2005 academic year.
It is located in the first floor of Vala Gedik high School. There was a
sports hall of Vala Gedik Retarded Primary School however this sports hall
is inadequate for physical education. There were 186 students, with 80
girls and 106 boys. There were 1 principal, 3 assistant principals, 17

teachers, and 4 physical education and sports teachers.

2. Denizli — Bozkurt Sports High School
This sports high school started its education in 2006-2007 academic year.
There were 213 students, 8 teachers and 1 principal. Three of 8 teachers

are physical education and sports teachers.

3. Manisa Sports High School
This sports high school started its education in 2008-2009 academic year.
There were 130 students, 8 teachers 1 assistant principal and 1 principal.

One of 11 teachers is physical education and sports teachers.
4. Aydin Sports High School

Aydin fine arts and sports Anatolian high school was started its education
in 2009-2010 academic year with 60 students.
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Mediterranean Region

1. Antalya Sports High School
This sports high school started its education in 2007-2008 academic year.
There were 165 students, 1 principal, 1 assistant principal, 9 teachers and

3 of them are physical education and sports teachers in the school.

2. Mersin Sports High School

This sports high school started its education in 2007-2008 academic year.
There are 8 specialties: football, basketball, taekwondo, volleyball,
athletics, boxing, wrestling, and table tennis. There were 240 students, 19
teachers ad 4 of them are physical education and sports teachers. There

are also 1 principal and 3 assistant principals.

3. Isparta Sports High School
This sports high school started its education in 2007-2008 academic years.
There are 35 girls and 47 boys, total 82 students, 15 teachers, 3 physical

education and sports teachers, 1 principal and 2 assistant principals.

Central Anatolian Region

1. Sivas Sports High School
This sports high school started its education in 2004-2005 academic year.
There are 42 girls and 120 boys, total 162 students, 8 teachers, 3 physical

education and sports teachers, and 1 principal.

2. Konya Doganhisar Sports High School
This sports high school started its education in 2008-2009 academic year

with 48 students. There was 1 Sports Hall, 1 football arena as facilities.
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3. Eskisehir Sports High School

The building which has 8 classrooms was used before as primary school.
Eskisehir sports high school was started its education in 2005-2006
academic year. In this school there were 232 students. There are 11
teachers and 5 of them are physical education and sports teacher. There

were 1 principal and 3 assistant principals.

4. Ankara Sports High School
Ankara fine arts and sports Anatolian high school was started its education

in 2009-2010 academic years.

5. Nigde Sports High School
Nigde fine arts and sports Anatolian high school was started its education

in 2009-2010 academic years.

6. Klitahya Sports High School
Kitahya fine arts and sports Anatolian high school was started its

education in 2009-2010 academic years.

Black Sea Region

1. Samsun Giilizar Hasan Yilmaz Sports High School

Samsun Gilizar Hasan Yilmaz sports high school was started its education
in 2008-2009 academic years. One student became Turkish Champion in
athletics in 2009. In this school there were 138 students. There were 15
teachers and 3 of them were physical education and sports teachers.

There is one principal and two assistant principals.
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2. Trabzon Sports High School

Trabzon Sports High School uses a temporary building which had 4
classrooms and one information technology classroom. There were 17
teachers and 5 of them are physical education and sports teacher. There
were total of 209 students in 9., 10., 11. and 12. Grades. There were one

principal and one assistant principal.

3. Karabuik Ovacik Sports High School
In this school there were 82 boys, 28 girls, total 110 students. There were
8 teachers and 4 of them are physical education and sports teacher. There

were one principal and one assistant principal.

Southeastern Anatolian Region

1. Siirt Sehit Zafer Kilig Sports High School

This sports high school was started its education in 2008-2009 academic
year. In this school there were 107 students. There were 8 teachers and 3
of them are physical education and sports teacher. There is one principal

and 2 assistant principal.

In the study of Nar (2007), author investigated how students of 10 sports
high schools in Turkey recognized the conditions of those schools. The
survey research with 632 students revealed that majority of the students
thought that the physical conditions of the sports high schools were
insufficient. (Nar, 2007; Nar and Gural, 2007).

A similar study was conducted to reveal the expectations and attitudes of
126 students of 4 sports high schools (Coban, 2007). The findings of the

survey determined that students had chosen the sports high schools to
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become a successful sports athlete and majority of the students had

positive feelings towards their schools.

Karapinar (2007) also used the survey method to investigate the reasons
of students of choosing the sports high schools in addition to reveal their
professional expectations. The study universe is formed by 10 Sport High
Schools and 691 students who start their education in 2004-2005. In this
study, the ideas and thoughts of the students were determined by a
questionnaire. The results of the tests show that the subjects preferred
Sports High Schools because of their interest in sport and the effect of
their environment, their desire of being a good athlete in the future and
also their belief in educating well in Sport High School for the university.
The findings show that Sport High Schools as an institution were
insufficient. It was concluded that, for those reasons, it is necessary to
make Sports High Schools attain to international standards, to employ
trainers besides sport teachers for much success in branches, to spread

schedule in planned way in accordance to competitions.

28



CHAPTER 111

METHOD AND PROCEDURE

Survey research method was used in the overall design of this study. The
questionnaire forms was prepared by the tester for students, teachers and
managers separately and applied to eleven sports high schools which were
all located in different cities and seven regions of Turkey. The participants
of this study were composed of students, teachers and managers of these
high schools. The detailed information about the participants, the
instrument, procedure for data collection, definition of variables, and

procedure for data analysis are presented in the following sections.

3.1 Participants

The target population of this study is all students, teachers and managers
of all sports high schools in Turkey. The accessible population of this study
is composed of students, teachers and managers of sports high schools
which were located in eleven cities and seven different regions of Turkey.
The sample of this study is formed by 1283 students, 50 teachers and 26

managers of those eleven sports high schools.
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3.2 Instrument

As instruments three surveys were developed separately for the students,
teachers and managers of sports high schools in Turkey to measure their
perceived opinions about sports high schools in Turkey.

The student questionnaire consists of eleven-factor model and 91 items.
These are: demographic information (4 items), information about the
student and his/her family (14 items), factors influenced to choose sports
high school (7 items), reasons to choose sports high school (13 items),
expectations from sports high school (7 items), satisfaction level from
sports high school (23 items), interest in courses other than sports (4
items), perceived success in the courses other than sports (4 items),
evaluation of the materials needed in school (open ended), evaluation of
the sports equipments and facilities needed (open ended) and state of

belonging to the school (15 items).

The teacher questionnaire consists of nine-factor model and 84 items.
These are: demographic information (10 items), expectations from sports
high schools (8 items), level of satisfaction and atmosphere of the school
(29 items), time spent on extracurricular activities (11 items), time spent
on school-related activities (9 items), evaluation of the materials needed in
school (open ended), evaluation of the sports equipments and facilities
needed (open ended) in-service trainings attended (open ended) and

obstructive factor for teaching (17 items).

The questionnaire for managers consists of nine-factor model and 67
items. These are: demographic information (8 items), expectations from
sports high schools (8 items), level of satisfaction and atmosphere of the

school (25 items), income statement of students (open ended), time spent
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on school-related activities (9 items), evaluation of the materials needed in
school (open ended), evaluation of the sports equipments and facilities
needed (open ended) in-service trainings attended (open ended) and

obstructive factor for teaching (17 items).

3.3 Procedure for data collection

After the surveys was formed required permission was obtained from
EARGED (Presidency of Research and Development in Education) to apply
the survey in sports high schools. For the application of the survey in
these sports high schools telephone meetings have been established with
managers of these schools 13 of the principals of these sports high schools
volunteered to apply the surveys in their school, 2 of them was willing to
application of the surveys by the researcher himself, 2 of the high schools
did not have the possible conditions considering not enough of personnel
to apply surveys and contact could not been established with 5 of these
schools since there was no response for the telephone calls made or e-
mails sent to official e-addresses of these schools. Since five of sports high
schools were founded in 2009-2010 academic year, the required time for
application of the surveys was insufficient for this research. After the
determination of the schools that surveys will be applied to, the
information of the numbers of students, teachers and managers belong to
each school has been obtained from the school managements and 2110
student, 160 teacher and 40 manager surveys have been posted to these
sports high schools. The surveys have been distributed and collected back
by the counseling teachers of these schools. During the survey application,
the researcher and the aim of the study was introduced to the participants
with the help of the counseling teachers. Data of 2 schools has not been

posted back, 11 of 13 sports high schools have posted the applied surveys

31



back including 1290 student, 50 teacher and 26 manager surveys. 7
student surveys were not used in this study because the majority of the
surveys were not answered. Finally, 1283 student, 50 teacher and 26

managers surveys used in this study.

3.4 Definition of variables

Independent variables of student survey were gender, school region,

grade level, mother’s education level and father’s education level.

Dependent variables of student survey were effect of family, effect of
friend, effect of physical education and sports teacher, effect of trainer,
effect of club and effect of media on preference of sports high schools,
reasons for preference for high schools (reasons for preference),
expectations from education and program in sports high schools
(education and program), expectations from infrastructure (infrastructure),
expectations from branch infrastructure (branch infrastructure),
infrastructure satisfaction, personnel relations, and state of belonging and

contentment.

Independent variables of teacher and manager surveys were gender, age,

and duration of profession.
Dependent variables of teacher and manager surveys were expectations

from sports high schools, perceptions of school environment and barriers

to education.
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3.5 Procedure for data analysis

For data analysis SPSS (Statistical Package for Social Sciences) version
13.0 program for windows was used. First of all, descriptive statistics were
used to identify the frequency and percentage distribution of the
participants according to gender, age, class, education level of mother and
education level of father for students, and gender and age for teachers
and managers. For further analysis missing values were replaced by
replacing with mean series method. And then, factor analysis was done to
the student survey in order to create a sub-structure by reducing the large
number of variables into smaller factors and to establish that multiple tests
measure the same factor. And then, inferential statistics (MANOVA:
Multivariate Analysis of Variance test) was used to investigate to point out
whether there is any significant relationship between gender, grade level,
age, education level of mother, education level of father and participants
reasons of preference scores, education and program scores,
infrastructure subscale scores, branch subscale infrastructure scores,
satisfaction subscale infrastructure scores, personnel relations subscale

scores and subscale of state of belonging and contentment scores.

Factor analysis

Factor analysis has been applied to determine the factor structure of the
student survey. Firstly, the Kaiser Meyer Olkin (KMO) measure of .965
indicated a high sampling adequacy for factor analysis and Bartlett's test of
sphericity, which tests whether the correlation matrix was significant
(p<.000). This indicated that the factor model was appropriate. Total of 58
items of the components D, E, F and K of the student survey has been

analyzed by Principal Components Analysis method. After the factor
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analysis, it was decided to not to use 11 of 58 items of the survey in
further analysis since they were either forming sub-factors by themselves
or they did not take place in the target factor group for them. As a result,
the factor structure of the survey has formed by 7 factors which explained
51,119 % of the total variance, with the 47 items as listed in table 1.

As seen in table 1, the items took place in the first factor were F9, F10,
F11, F12, F13, F14, F15, F17 and F18. Within the preparation period of the
survey these items were designed to take place in the group of satisfaction
level of expectations. In the same manner, this factor group items were
measuring the satisfaction level of psychological and self development of

students and so this sub-scale is named as infrastructure satisfaction.

In the second factor group of factor analysis there were K1, K2, K3, K4,
K5, K8, K9, K10, K11, K12 items took place. All of these items were
measuring the relationships of students with the school personnel and so

this sub-scale was named as personnel relations.

As a result of the factor analysis, the items took place in the third factor
group were F7, F8, F19, F20, F21, F22, F23. Within the preparation period
of the survey these items were designed in the satisfaction level of
expectations heading. These items are measuring the satisfaction level of
infrastructure for equipment, facilities and personnel expected, so this sub-

scale was named as branch infrastructure.
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F1, F2, F3, F4, F5 and F6 numbered items of the student survey are
grouped under the fourth factor group formed by factor analysis. These
items were designed to be in level of expectations component, in the same
manner; these items were measuring the satisfaction level of

infrastructure. So, this sub-scale was named as infrastructure.
The items grouped in the fifth factor were E1, E2, E4, E5 and E7, and this

factor measures the expectations of educational and personnel needs of

the school, so this sub-scale was named as education and program.

35



Table 1. Factor Analysis Results

3

Component
4

SMEAN(F13)
SMEAN(F10)
SMEAN(F12)
SMEAN(F11)
SMEAN(F14)
SMEAN(F9)
SMEAN(F17)
SMEAN(F15)
SMEAN(F18)
SMEAN(K1)
SMEAN(K2)
SMEAN(KS)
SMEAN(K4)
SMEAN(K3)
SMEAN(K5)
SMEAN(K12)
SMEAN(K9)
SMEAN(K11)
SMEAN(K10)
SMEAN(F21)
SMEAN(F23)
SMEAN(F22)
SMEAN(F8)
SMEAN(F19)
SMEAN(F20)
SMEAN(F7)
SMEAN(F4)
SMEAN(F2)
SMEAN(F3)
SMEAN(F1)
SMEAN(F6)
SMEAN(F5)
SMEAN(E2)
SMEAN(ES)
SMEAN(E1)
SMEAN(E4)
SMEAN(E?)
SMEAN(D11)
SMEAN(D12)
SMEAN(D10)
SMEAN(D7)
SMEAN(D2)
SMEAN(D9)
SMEAN(D3)
SMEAN(K14)
SMEAN(K15)
SMEAN(K13)

,710
,700
,659
,619
,603
,575
511
,485
,436

374

332

339

313
1322

711
672
651
641
,599
,584
,529
484
476
,381

,328

,690
,682
667
,595
,556
,515
477

372

,303

,666
,660
,655
,637
1436
,385

312

,353

,640
,587
,582
,574
442

1326
,355
317

734
678
,635
,603
467
434
,430

,322

312

317
723
,595
576
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The sixth factor group was including items D2, D3, D7, D9, D10, D11 and
D12. These items were measuring the reasons of choosing Sports high
schools related with the self development and career options in future. So,

this sub-scale was named as reasons of preference.

The last factor group formed by K13, K14 and K15 items. These items
were designed to measure the satisfaction level of students from the
school in general and the state of belonging of students to their school.

So, this sub- scale was named as state of belonging and contentment.

Reliability and Validity

By factor analysis the structure validty of the survey established and the
content validity of the survey was examined and approved by two
specialists. After the factor structure of the survey was determined by
factor analysis, reliability of the survey is tested by reliability analysis. For
the reliability analysis of the survey Cronbach Alpha coefficients were
calculated for each sub-factor individually and for survey in total.
According to this, the Cronbach Alpha values resulted as .763 for state of
belonging and contentment, .797 for reasons of preference, .719 for
education and program, .809 for infrastructure, .835 for branch
infrastructure, .820 for personnel relations and .822 for infrastructure
satisfaction. The Cronbach Alpha value for the total survey was .944,

which was an evidence for the reliability of the survey instrument.
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CHAPTER IV

RESULTS

In this chapter, results obtained from the data analysis procedure were
presented. The results chapter was divided into two distinct parts: Student
Survey Results and Teacher and Manager Survey Results. In Student
Survey Results part, firstly, results of demographic profiles of students
were given. Then results of multivariate analysis test took place. Three
different multivariate analysis of variance (MANOVA) was conducted. The
first analysis was done to determine the effect of independent variables of
gender and grade on seven dependent variables (reasons of preference,
education and program, infrastructure, branch infrastructure,
infrastructure satisfaction, personnel relations, state of belonging and
contentment). The second MANOVA analysis was conducted to determine
the effect of independent variables of mother’s education level and father’s
education level on seven dependent variables (reasons of preference,
education and program, infrastructure, branch infrastructure,
infrastructure satisfaction, personnel relations, state of belonging and
contentment). The last analysis was conducted to determine the effect of
the independent variable of region of the school on the seven dependent
variables (reasons of preference, education and program, infrastructure,
branch infrastructure, infrastructure satisfaction, personnel relations, state

of belonging and contentment).
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In this study there were 1283 student, 50 teacher and 26 manager
surveys from sports high schools analyzed. The number of the sports high
schools involved in this study is 11 which were from different cities

scattered all over 7 regions of Turkey.

status

1.400—

1.200—

1.000—

800

Frequency

600

400

200

1  —
0 T T T

student teacher manager

status

Figure 1. Status of the Participants

5.1 Student Survey Results

In this part, the results of student survey were presented in detail. First
demographic variables were given, and then the results of inferential

statistics were provided.
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5.1.1. Demographic Profiles of Students

School Region

When Figure 2 and table 1 was investigated it was seen that among the
participants there were 316 (24,6 %) students from Eastern Anatolia
Region, 229 (17,8 %) students from Central Anatolia Region, 221 (17,2
%) students from Aegean Region, 188 (14,7 %) students from
Mediterranean Region, 142 (11,1 %) students from Marmara Region, 101
(7,9 %) students from Black sea Region and 86 (6,7 %) students from

South Eastern Anatolia Region.

school region

status: student

300 —

Frequency

200 —

100—

0 T T T T T T T
Eastern Marmar Agean Mediterrenian central Black Sea South Eastern
Anatolia Anatolian Anatolian

school region

Figure 2. School Region of the Students
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Table 2. Frequency and Percentage Distribution of Students According to

School Region

SCHOOL REGION TOTAL
South
Eastern Central Black Eastern
Anatolia Marmara Aegean Mediterranean Anatolian Sea Anatolian
n 316 142 221 188 229 101 86 1283
% 24,6% 11,1% 17,2% 14,7% 17,8% 7,9% 6,7% 100,0%

Grade Level

In figure 3, it was given that the number of student surveys analyzed in
this study increases as the grade levels of student’s decreases. According
to table 2, there were 600 ( 46,8 %) 9. Grade, 348 (27,1 %) 10. Grade,
231 (18,0 %) 11. Grade and 104 (8,1 %) 12. Grade students participated
in this study.

grade

status: student

600 —

500 —

Freagoegcy

300 —

200 —

100 —

0 \ \ \ \
9. grade 10. grade 11. grade 12. grade

grade

Figure 3. Grade Level of Students
41



Table 3. Grade Levels According to Students’ Gender

GENDER TOTAL
male female
n % n % n %

GRADE 9. grade 447 34,8% 153 11,9% 600 46,8%

10. grade 253 19,7% 95 7,4% 348 27,1%

11. grade 167 13,0% 64 5,0% 231 18,0%

12. grade 78 6,1% 26 2,0% 104 8,1%
TOTAL 945 73,7% 338 26,3% 1283 100,0%

Gender

Table 2 and Figure 3 shows that out of 1283 participants 945 (73,7 %) of
the students who participated in this study was male and 338 (26,3 %)
student participants was female. The percentage of males was much more
than females since school capacities are designed to have males more

than twice as much of females.

gender

status: student

1.006

8007
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4007

200
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Figure 4. Gender of Students
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Gender According to Grade Level

As mentioned before, there were 945 male and 338 female students
participated in this study. According to the results given in table 2, 9.
Grade students participated were formed by 447 (34,8 %) males and 153
(11,9 %) females. 10. Grade students participated consists of 253 (19,7
%) males and 95 (7,4 %) females. The gender content of 11. Grade was
167 (13,0 %) males and 64 (5,0 %) females while there were 78 (6,1 %)
males and 26 (2,0 %) females within the 12. Grades students participated
in this study.

Mothers Education Level

In Table 3 and Figure 5 the frequencies of mother education levels were
given. According to those, 509 (40,2 %) primary school graduate, 234 (
18,5 %) high school graduate, 193 ( 15,2 %) illiterate, 191 ( 15,3 %)
middle school graduate, 75 (5,9 %) literate but not graduated from

primary school and 56 ( 4,4 %) university graduate results obtained.
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mother's education level

status: student
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40 —

Percen
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graduated from gradute gradute graduate graduate
primary school

mother's education level

Figure 5. Mothers’ Education Level

Table 4. Percentage of Mother’s Educational Level

MOTHER’S EDUCATION LEVEL

literate but
not
graduated
from primary middle
primary school school high school university
illiterate school gradate gradate graduate  graduate TOTAL
n 199 75 509 193 234 56 1266
% 15,7% 5,9% 40,2% 15,2% 18,5% 4,4% 100,0%

Father’s Education level

As seen in Figure 6 and Table 4 father’s education levels of students who

participated in this study was as, 430 (34,1 %) primary school graduate,
355 (28,2 %) high school graduate, 269 (21,3 %) middle school graduate,
106 (8,4 %) university graduate, 59 (4,7 %) literate but not graduated

from primary school and 42 (3,3 %) illiterate.
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Table 5. Percentages of Fathers’ Education Level

FATHER'S EDUCATION LEVEL

literate but
not
graduated
from primary middle high universit
primary school school school y Group
illiterate school gradate gradate graduate  graduate Total
Count 42 59 430 269 355 106 1261
;I;jble 3,3% 4,7%  34,1% 21,3% 28,2% 8,4% 100,0%
father's education level
PercagnT
0

T I I I
iliterate literate but not primary school middle school
graduated from gradute gradute
primary school

father's education level

Figure 6. Fathers’ Education Level

License Status of Students

In figure 7 and table 6, the percentage of the students who was a licensed
sportsman at a sport club was shown. As we can see in the difference

from the bar charts, 77.2 % of the students was a licensed athlete at a

sports club.

I I
high school university
graduate graduate
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Figure 7. License Status of Students

Ranking of Students in Specific Sports Field

Figure 8 and table 6 gives information about the amount of students who
had a top ranking in his/her sports branch considering city, regional,
national and international competitions. As we can see from Figure 8 that

more than 20 % of the students had a degree in related competitions.

rank

status: student

60—
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40—

rank

Figure 8. Ranking of Students
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Table 6. Frequencies of Students Demographic Profiles

n % cum. %
License
yes 990 77,2 77,2
no 292 22,8 100,0
family
sports yes 624 48,8 48,8
status
no 654 51,2 100,0
interest
in yes 1164 90,9 90,9
sports
no 116 9,1 100,0
family
effect yes 871 68,2 68,2
no 406 31,8 100,0
friend
effect yes 492 38,5 38,5
no 786 61,5 100,0
PE
teacher yes 875 68,6 68,6
effect
no 401 31,4 100,0
trainer
effect yes 692 54,2 54,2
no 584 45,8 100,0
Club
effect yes 482 38,0 38,0
no 788 62,0 100,0
media
effect yes 404 31,7 31,7
no 871 68,3 100,0

47



Students’ Family’s Sports Status

Information about students’ family’s sports interests was given in Figure 9
and table 6, and it was seen that 48 % of the students have a family

interested in sports.

family sports status

status: student
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family sports status

Figure 9. Students’ Family’s Sports Status

Effect of Sports Interest on Students’ Preference

Figure 10 and table 6 gives information about whether their interest in
sports affected the students to prefer sports high schools. As we can see
in figure 10, 90.9 % of the students were affected by their interest in the

process of deciding to attend sports high schools.
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interest in sports

status: student
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interest in sports

Figure 10. Effect of Sports Interest in Preference

Effect of Families on Students’ Preference

In Figure 11 and table 6, the information about the influence of families on
students’ preference of sports high schools was given. It was observed
that 68.2 % of the students were affected by their families while choosing

sports high school.

family effect

~~~~~~~~~~~~~~

50 —
Percen

family effect

Figure 11. Effect of Families on Students’ Preference
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Effect of Friends on Students’ Preference

The effect of friends on students’ preference of sports high schools were
given in Figure 12 and table 6. It was seen from bar charts that 61.5 % of
the students did not affected by their friends in the process of deciding to
attend sports high schools.

friend effect

status: student
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friend effect

Figure 12. Effect of Friends on Students’ Preference

Effect of Physical Education Teachers on Students’ Preference

In Figure 13 and table 6 the influence of physical education teachers on
students’ preference on sports high schools has shown. Here it was
observed that 68.6 % of the students were affected in the process of

deciding to attend sports high schools.
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PE teacher effect

status: student

Pergent

PE teacher effect

Figure 13. Effect of Physical Education Teachers on Students’ Preference

Effect of the Trainer on Students’ Preference

Figure 14 gives information about the influence of the trainer on students’
preference on sports high schools. It was seen in Figure 14 that 54.2 %
the students have affected by their trainer in the process of deciding to

attend sports high schools.

trainor effect

status: student

Percent

trainor effect

Figure 14. Effect of the Trainer on Students’ Preference
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Effect of the Students’ Sports Club

Figure 15 and table 6 give information about the effect of the students’
sports club on choosing sports high schools. It was seen that 62 % of the
students were not affected by their sports clubs in the process of deciding

to attend sports high schools.

Club effect
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Figure 15. The Effect of the Students’ Sports Club

Effect of the Programs and Publications Took Place in Media

Figure 16 and table 6 show information about the effect of the programs
and publications took place in media on student’s preference to choose
sports high schools. It was observed that 68.3 % of the students were not

affected by media in the process of deciding to attend sports high schools.
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media effect
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Figure 16. Effect of the Programs and Publications Took Place in Media

5.1.2 Inferential Statistics

Three different multivariate analysis of variance (MANOVA) was
conducted. The first analysis was done to determine the effect of
independent variables of gender and grade on seven dependent variables
(reasons of preference, education and program, infrastructure, branch
infrastructure, infrastructure satisfaction, personnel relations, state of
belonging and contentment). The second MANOVA analysis was conducted
to determine to determine the effect of independent variables of mother’s
education level and father’s education level on seven dependent variables
(reasons of preference, education and program, infrastructure, branch
infrastructure, infrastructure satisfaction, personnel relations, state of
belonging and contentment). The last analysis was conducted to
determine the effect of the independent variable of region of the school on

the seven dependent variables (reasons of preference, education and
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program, infrastructure, branch infrastructure, infrastructure satisfaction,

personnel relations, state of belonging and contentment).

Relationships of Gender and Grade Level with Dependent

Variables

A multivariate analysis of variance (MANOVA) was conducted to determine
the interaction effect of gender and grade level of students on the seven
dependent variables of reasons of preference, education and program,
infrastructure, branch infrastructure, infrastructure satisfaction, personnel
relations, state of belonging and contentment. There was a significant
difference observed between interaction of gender and grade level and the
dependent variables, Wilks's A = .97, A21,3541) = 1.86, p<.05 (Table 7).
Even the interaction of gender and grade level had a significant main
effect, according to the effect size value, (multivariate n? based on Wilks’s
A= .010) this difference was not practically significant (Cohen, 1977).
Significant differences were found among the four different grade levels on
the dependent variables, Wilks's A = .75, A21,3541) = 18.17, p<.05. The
multivariate n? based on Wilks's A was, .093. Significant difference, on the
other hand, were not found between the independent variable gender and
the dependent variables, Wilks's A = .99, A7,1233) = 1.75, p>.05. The

multivariate n? based on Wilks’s A was, .010.
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Table 7. MANOVA Results of the relationship of Gender and Grade Level with
Dependent Variables

= ©

v 98 Eef. gy . g SF

3 = 253 © £z N

n g> Y a N Sw
CINS  Dtotal 5202 1 5202 448 503,000
Etotal 7,489 1 7,489 691 406 001

Fitotal 160,774 1 160,774 10,575 001 008

F2total 134467 1 134467 4717 030 004

F3total 135676 1 135676 3,135 077 003

Kitotal 89,421 1 89421 2762 097 002

K2total 5083 1 5083 984 321,001

SIN  Dtotal 2443330 3 814443 70,176 000 145
Etotal  2531,444 3 843,815 77,851 000 159

Fitotal 248427 3 828,042 54,463 000 117

Fatotal  5987,961 3 1995987 70,024 000 145

F3total 8184792 3 2728264 63,038 000 132

Kitotal  4799,515 3  1599,838 49,411 000 107

Katotal 992,583 3 330,861 64,064 000 134

cis - prowl 34213 3 11,404 983 400 002
Etotal 17,391 3 5797 535 658 001

Fitotal 158,798 3 52,933 3482 015 008

F2total 76134 3 25378 890 445 002

F3total 201,719 3 67,240 1,554 199 004

Kitotal 243,110 3 81,037 2503 058 006

K2total 23812 3 7,037 1,537 203,004

Although there was not a practically significant difference, according to the
table 7, it was observed that there was a significant relationship between
infrastructure subscale and interaction of gender and grade level (/~=3.48,
p<.05). There was no significant relationship observed between interaction
of gender and grade level and reasons of preference (F=.98, p>.05);
education and program (/=.54, p>.05); branch infrastructure (/=.89,
p>.05); infrastructure satisfaction (/=1.55, p>.05); personnel relations
(F=2.50, p>.05) and state of belonging and contentment (/~=1.53, p>.05).
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Figure 17. The relationship of Gender and Grade Level with Dependent Variable
Infrastructure

As seen in the Figure 17, while the infrastructure results of the female
students from the grades 9, 11 and 12 were lower than the male students
of those grades, the infrastructure results of the 10% grade female
students were slightly higher than male students. This is the reason why

an interaction between gender and grade levels was observed.

Since a significant difference between the four different grade levels and
the dependent variables was found in MANOVA, univariate tests were
examined to find which dependent variables have significant difference
according to grade levels (table 8). A significant difference was found
between grade level and reasons of preference (/=70.18, p<.05);
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education and program (F=77.85, p<.05); infrastructure subscale
(F=54.46, p<.05); branch infrastructure (/~=70.02, p<.05); infrastructure
satisfaction (/=63.04, p<.05); personnel relations (F=49.41, p<.05) and
state of belonging and contentment (/~=64.06, p<.05).

Table 8. Univariate Tests of Grade Levels on Dependent Variables

= - 0 B 5
23 £ 5 5 55 . 9 w8
52 28 =8 7 OEg
(o [a
Dtotal ~ Contrast  2443,330 3 814,443 70,176 ,000 ,145
Error 14379,444 1239 11,606
Etotal  Contrast  2531,444 3 843,815 77,851 ,000 ,159
Error 13429,362 1239 10,839
Fltotal Contrast  2484,127 3 828,042 54,463 ,000 117
Error 18837,308 1239 15,204
F2total  Contrast  5987,961 3 1995,987 70,024 ,000 ,145
Error 35316,754 1239 28,504
F3total  Contrast  8184,792 3 2728,264 63,038 ,000 ,132
Error 53623,560 1239 43,280
Kitotal  Contrast  4799,515 3 1599,838 49,411 ,000 ,107
Error 40116,929 1239 32,378
K2total ~ Contrast 992,583 3 330,861 64,064 ,000 ,134

Error 6398,880 1239 5,165

The F tests the effect of grade. This test is based on the linearly independent pairwise comparisons among the
estimated marginal means.
a Computed using alpha = ,05

In order to reveal the degree of effects of the grade levels on dependent
variables, the pairwise comparisons for grade level were examined. When
the mean differences between the grade levels were considered in
accordance with the reasons of preference, the mean score of 9™ grades
was significantly higher than 10" grades (pop-piop=1.19, p<.05), 11%
grades (Mop-H110=3.65, p<.05) and 12" grades (Mop-H120=4.37, p<.05).
Similarly, the mean score of 10™ grades was significantly higher than 11"
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grades (Pioo-H1ip =2.45, p<.05) and 12" grades (M1op-H120=3.18, p<.05).
However, the mean score of 11" grades was not significantly higher than
12" grades (11p-H120 =.73, p>.05).

Table 9. Pairwise Comparisons of degree level on reasons of preference

Mean
Difference

Dependent Variable (I) grade (J) grade (I-)) Std. Error Sig.(a)
Dtotal 9. grade 10. grade 1,193(*) ,264 ,000
11. grade 3,646(*) ,301 ,000
12. grade 4,374(*) 427 ,000
10. grade 9. grade -1,193(*) ,264 ,000
11. grade 2,453(*) ,327 ,000
12. grade 3,181(%) ,445 ,000
11.grade 9. grade -3,646(*) ,301 ,000
10. grade -2,453(%) ,327 ,000
12. grade ,728 ,468 720
12. grade 9. grade -4,374(*) 427 ,000
10. grade -3,181(*) ,445 ,000
11. grade -,728 ,468 720

* The mean difference is significant at the ,05 level.

When the mean differences between the grade levels were considered in
accordance with education and program, the mean score of 9" grades was
significantly higher than 10" grades (Moe-pi0e=1.37, p<.05), 11" grades
(Hoe-H11e=3.82, p<.05) and 12" grades (pog-p126=4.27, p<.05). Similarly,
the mean score of 10" grades was significantly higher than 11" grades
(Mioe-H1ie =2.45, p<.05) and 12" grades (pige-M126=2.90, p<.05).
However, the mean score of 11" grades was not significantly higher than
12" grades (Miie-Hi2e =-.97, p>.05) (Table 9).
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Table 10. Pairwise Comparisons of degree level on education and program

Mean
Difference

Dependent Variable (I) grade (J) grade (I-) Std. Error Sig.(a)
Etotal 9. grade 10. grade 1,365(*) ,255 ,000
11. grade 3,817(%) ,291 ,000
12. grade 4,268(*) 412 ,000
10. grade 9. grade -1,365(*) ,255 ,000
11. grade 2,452(*) ,316 ,000
12. grade 2,903(*) ,430 ,000
11.grade 9. grade -3,817(%) ,291 ,000
10. grade -2,452(*) ,316 ,000
12. grade ,451 ,452 1,000
12. grade 9. grade -4,268(*) 412 ,000
10. grade -2,903(*) ,430 ,000
11. grade -,451 ,452 1,000

* The mean difference is significant at the ,05 level.

When the mean differences between the grade levels were considered in
accordance with infrastructure (Table 10), the mean score of 9" grades
was significantly higher than 10" grades (pori-pio F1=1.23, p<.05), 11%
grades (M9 r1-M11 r1=4.16, p<.05) and 12t grades (M9 r1-M12 F1=3.19,
p<.05). Similarly, the mean score of 10" grades was significantly higher
than 11" grades (P10 Fi-p11 1 =2.92, p<.05) and 12" grades (Wio Fi-M12
F1=1.96, p<.05). However, the mean score of 11" grades was not

significantly higher than 12t grades (M11 r1-M12r1=-.97, p>.05).
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Table 11. Pairwise Comparisons of degree level on infrastructure

Mean
Difference

Dependent Variable (I) grade (J) grade (I-) Std. Error Sig.(a)
Fltotal 9. grade 10. grade 1,234(%) ,302 ,000
11. grade 4,157(%) ,344 ,000
12. grade 3,189(*) ,488 ,000
10. grade 9. grade -1,234(%) ,302 ,000
11. grade 2,924(*) ,374 ,000
12. grade 1,955(*) ,510 ,001
11.grade 9. grade -4,157(*) ,344 ,000
10. grade -2,924(%) ,374 ,000
12. grade -,969 ,536 ,425
12. grade 9. grade -3,189(*) ,488 ,000
10. grade -1,955(*) ,510 ,001
11. grade ,969 ,536 ,425

* The mean difference is significant at the ,05 level.

When the mean differences between the grade levels were considered in
accordance with branch infrastructure (Table 11), the mean score of 9™
grades was significantly higher than 10" grades (Hor-H10 F2=2.29, p<.05),
11" grades (Mo ro-P11 2=6.06, p<.05) and 12" grades (Mo r-M12 F2=6.17,
p<.05). Similarly, the mean score of 10" grades was significantly higher
than 11" grades (1o r2-M11 2 =3.76, p<.05) and 12" grades (Hio ro-MH12
;2=3.87, p<.05). However, the mean score of 11" grades was not

significantly higher than 12t grades (M11 p2-M12r2=-.11, p>.05).
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Table 12. Pairwise Comparisons of degree level on branch infrastructure

Mean
Difference

Dependent Variable (I) grade (J) grade (I-) Std. Error Sig.(a)
F2total 9. grade 10. grade 2,291(%) ,414 ,000
11. grade 6,055(*) 471 ,000
12. grade 6,168(*) ,668 ,000
10. grade 9. grade -2,291(*) ,414 ,000
11. grade 3,764(*) ,512 ,000
12. grade 3,876(*) ,698 ,000
11. grade 9. grade -6,055(*) 471 ,000
10. grade -3,764(*) ,512 ,000
12. grade 113 ,733 1,000
12. grade 9. grade -6,168(*) ,668 ,000
10. grade -3,876(*) ,698 ,000
11. grade -,113 733 1,000

* The mean difference is significant at the ,05 level.

When the mean differences between the grade levels were considered in
accordance with infrastructure satisfaction (Table 12), the mean score of
o™ grades was significantly higher than 10" grades (Hors-Hio r3=1.91,
p<.05), 11" grades (Mo r3-p11 r3=7.10, p<.05) and 12" grades (W9 r3-H12
r3=7.02, p<.05). Similarly, the mean score of 10" grades was significantly
higher than 11™ grades (1o F3-H11 r3 =5.19, p<.05) and 12" grades (p1o r3-
12 ;3=5.11, p<.05). However, the mean score of 11" grades was not

significantly higher than 12" grades (p11 F3-p12r3=-.78, p>.05).
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Table 13. Pairwise Comparisons of degree level on infrastructure satisfaction

Mean
Difference
Dependent Variable (I) grade (J) grade (I-)) Std. Error Sig.(a)
F3total 9. grade 10. grade 1,907(*) ,510 ,001
11. grade 7,097(*) ,581 ,000
12. grade 7,019(%) ,824 ,000
10. grade 9. grade -1,907(*) ,510 ,001
11. grade 5,190(*) ,631 ,000
12. grade 5,111(*) ,860 ,000
11.grade 9. grade
-7,097(*) ,581 ,000
10. grade -5,190(*) ,631 ,000
12. grade -,078 ,904 1,000
12. grade 9. grade -7,019(*) ,824 ,000
10. grade -5,111(*) ,860 ,000
11. grade ,078 ,904 1,000

* The mean difference is significant at the ,05 level.

When the mean differences between the grade levels were considered in
accordance with personnel relations (Table 13), the mean score of 9%
grades was significantly higher than 10" grades (Hoki-H10 k1=1.91, p<.05),
11" grades (Yo ki-M11k1=5.80, p<.05) and 12" grades (Mo xi-H12 k1=4.33,
p<.05). Similarly, the mean score of 10" grades was significantly higher
than 11" grades (Mio ki-M11 k1 =3.87, p<.05) and 12" grades (Mioki-
Hiok1=2.45, p<.05). However, the mean score of 11" grades was not

significantly higher than 12t grades (M1iki-M12k1=-1.42, p>.05).
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Table 14. Pairwise Comparisons of degree level on personnel relations

Mean
Difference

Dependent Variable (I) grade (J) grade (I-)) Std. Error Sig.(a)
K1total 9. grade 10. grade 1,931(%) ,441 ,000
11. grade 5,803(*) ,502 ,000
12. grade 4,382(%) ,712 ,000
10. grade 9. grade -1,931(*) ,441 ,000
11. grade 3,872(%) ,546 ,000
12. grade 2,451(%) ,744 ,006
11.grade 9. grade -5,803(*) ,502 ,000
10. grade -3,872(%) ,546 ,000
12. grade -1,421 ,782 416
12. grade 9. grade -4,382(*) ,712 ,000
10. grade -2,451(*) 744 ,006
11. grade 1,421 ,782 ,416

* The mean difference is significant at the ,05 level.

When the mean differences between the grade levels were considered in
accordance with state of belonging and contentment, the mean score of
9" grades was significantly higher than 10" grades (uok2-Hio k2=0.73,
p<.05), 11" grades (Mo ka-M11k2=2.15, p<.05) and 12" grades (Mg k2-H12
«2=3.07, p<.05). Similarly, the mean score of 10" grades was significantly
higher than 11" grades (P10 k2-H11 k2 =1.41, p<.05) and 12™ grades (M1okz-
Hi2k2=2.33, p<.05). the mean score of 11" grades was also significantly
higher than 12" grades (P11k2-P12k2=9.19, p<.05).
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Table 15. Pairwise Comparisons of degree level on state of belonging and

contentment
Mean
Difference

Dependent Variable (I) grade (J) grade (I-)) Std. Error Sig.(a)
K2total 9. grade 10. grade ,734(%) ,176 ,000
11. grade 2,148(*) ,201 ,000
12. grade 3,067(*) ,285 ,000
10. grade 9. grade -,734(*) ,176 ,000
11. grade 1,414(%) ,218 ,000
12. grade 2,333(*) ,297 ,000
11. grade 9. grade -2,148(*) ,201 ,000
10. grade -1,414(*) ,218 ,000
12. grade ,919(*) ,312 ,020
12. grade 9. grade -3,067(*) ,285 ,000
10. grade -2,333(*) ,297 ,000
11. grade -,919(*) ,312 ,020

Based on estimated marginal means
* The mean difference is significant at the ,05 level.
a Adjustment for multiple comparisons: Bonferroni.

When the mean differences between the gender were considered in
accordance with reasons of preference, there was no significant mean
difference between females and males (Meep-Miomp=.18, p>.05). Similarly,
when the mean differences between the gender were considered in
accordance with education and program, there was no significant mean
difference between females and males (Uree-M1ome=.22, p>.05). When the
mean differences between the gender were considered in accordance with
infrastructure, there was a significant mean difference between females
and males (Meer1-M1ovr1=1.00, p<.05). Similarly, when the mean
differences between the gender were considered in accordance with
branch infrastructure, there was a significant mean difference between
females and males (Meer2-H1omr2=9.14, p<.05). When the mean differences
between the gender were considered in accordance with infrastructure

satisfaction, there was no significant mean difference between females
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and males (Mrer3-M1oMr3=.92, p>.05). When the mean differences between
the gender were considered in accordance with personnel relations, there
was no significant mean difference between females and males (Mgexi-
Miomki=.75, p>.05). When the mean differences between the gender were
considered in accordance with state of belonging and contentment, there

was no significant mean difference between females and males (Mrex2-

Miomk2=.18, p>.05).

Table 16. Univariate Tests of Gender on Dependent Variables

Mean
Difference
Dependent Variable (I) gender  (J) gender (I-)) Std. Error Sig.(a)
Dtotal Male female ,180 ,269 ,503
Female Male -,180 ,269 ,503
Etotal Male female ,216 ,260 ,406
Female Male -,216 ,260 ,406
Fltotal Male female 1,000(%*) ,307 ,001
Female Male -1,000(*) ,307 ,001
F2total Male female ,914(*) ,421 ,030
Female Male -,914(*) 421 ,030
F3total Male female ,918 ,519 ,077
Female Male -,918 ,519 ,077
K1total Male female ,746 ,449 ,097
Female Male -,746 ,449 ,097
K2total Male female ,178 ,179 ,321
Female Male -,178 ,179 ;321

Relationships of Mother’s Education Level and Father’s Education
Level with Dependent Variables

A multivariate analysis of variance (MANOVA) was conducted to determine
the interaction effect of Mother’s Education Level and Father’s Education
Level of students on the seven dependent variables of reasons of

preference, education and program, infrastructure, branch infrastructure,
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infrastructure satisfaction, personnel relations, state of belonging and

contentment.

Table 17. MANOVA Results of Mothers’ and Fathers’ Education Level

Multivariate Pests

Partial Ett  Noncent. Observed

Effect Value F Hypothesis ' Error df  Sig. Squared  Parameter PoweT
Intercept  Pillai's Trace 840 881,04 7,000 1179,00! ,000 ,840  6167,28 1,000
Wilks' Lambda 160 881,04 7,000 1179,00! ,000 ,840  6167,28 1,000
Hotelling's Trace 5231 881,04 7,000 1179,001 ,000 840  6167,28 1,000
Roy's Largest Root 5231 881,04 7,000 1179,001 ,000 ,840  6167,28: 1,000
AED Pillai's Trace ,066 2,267 35,000 5915,001 ,000 ,013 79,358 1,000
Wilks' Lambda ,935 2,281 35,000 4962,03! ,000 ,013 67,078 1,000
Hotelling's Trace ,068 2,291 35,000 5887,00 ,000 ,013 80,188 1,000
Roy's Largest Root 041 6,958 7,000 1183,001 ,000 ,040 48,672 1,000
BED Pillai's Trace ,032 1,080 35,000 5915,001 ,343 ,006 37,798 ,950
Wilks' Lambda ,969 1,080 35,000 4962,03! ,343 ,006 31,780 ,892
Hotelling's Trace ,032 1,080 35,000 5887,00( ,344 ,006 37,789 ,950
Roy's Largest Root 016 2,627 7,000 1183,001 ,011 ,015 18,390 ,900
AED * BEPillai's Trace ,149 1,120 161,00C 8295,00( ,145 ,021 180,281 1,000
Wilks' Lambda ,860 1,122 161,000 7940,48: ,140 ,021 173,51¢ 1,000
Hotelling's Trace ,154 1,125 161,000 8241,00( ,136 ,021 181,07: 1,000
Roy's Largest Root 055 2,832 23,000 1185,001 ,000 ,052 65,142 1,000

a. Computed using alpha = ,05

b. Exact statistic

C.The statistic is an upper bound on F that yields a lower bound on the significance level.
d. Design: Intercept+AED+BED+AED * BED

There was a significant difference observed between Mother’s Education
Level and the dependent variables, Wilks's A = .94, A35,4962) = 2.28,
p<.05 (Table 17). Even the independent variable Mothers’ education level
had a significant main effect, according to the effect size value,
(multivariate n* based on Wilks's A= .013) this difference was not

practically significant (Cohen, 1977).

Although there was not a practically significant difference between the
Mother’s Education Level and the dependent variables, univariate tests
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were examined (Table 18). A significant difference was found between
mother’s education level and reasons of preference (/~=4.00, p<.05);
education and program (F=3.10, p<.05); infrastructure subscale (/~=2.70,
p<.05); branch infrastructure (/~=2.47, p<.05); infrastructure satisfaction
(F=6.18, p<.05); personnel relations (F=2.25, p<.05) and state of
belonging and contentment (/~=6.79, p<.05).

Table 18. Univariate Tests of Mothers’ and Fathers’ Education Level on

Dependent Variables
Univariate Tests
Sum of Partial Et  Noncent. Observec
Dependent Variable Squares  df Mean Squa F Sig. Squared Paramete Powér
Dtotal Contrast  274,26! 5 54,85¢ 3,998 ,001 ,017 19,991 ,951
Error 16257,8( 1185 13,72C
Etotal Contrast  205,90; 5 41,18C 3,100 ,009 ,013 15,50C 877
Error 15741,0¢ 1185 13,28
Fltotal Contrast  231,32( 5 46,26/ 2,691 ,020 ,011 13,45¢ ,819
Error 20371,61 1185 17,191
F2total Contrast 422,82 5 84,56t 2,467 ,031 ,010 12,33: 779
Error  40628,17 1185 34,28¢
F3total Contrast 1526,48 5 305,290 6,180 ,000 ,025 30,89¢ ,996
Error  58544,2¢ 1185 49,404
K1total Contrast  420,27: 5 84,05¢ 2,251 ,047 ,009 11,25: ,735
Error 44256,87 1185 37,34¢
K2total Contrast  197,06: 5 39,412 6,789 ,000 ,028 33,94¢ ,998
Error 6879,34 1185 5,805

The F tests the effect of mother's education level. This test is based on the linearly independent pairwise comparisc 1s
amanyigahenesisated
a.Computed using alpha = ,05

In order to reveal the degree of effects of the mother’s education levels on
dependent variables, the pairwise comparisons for mother’s education
level were examined. When the mean differences between the mother’s
education levels were considered in accordance with the reasons of
preference (Table 30), the mean score of illiterate mothers was
significantly higher than graduated from university (Mim-Hugm =4.17,

p<.05). Similarly, the mean score of primary school graduate mothers was
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significantly higher than graduated from university (Mpgmim-Hugm =4.5,
p<.05). There was no significant mean difference between the other

independent variables and reasons of preference.

When the mean differences between the mother’s education levels were
considered in accordance with the education and program (Table 31),
there was no significant difference between all independent variables and

education and program.

When the mean differences between the mother’s education levels were
considered in accordance with the infrastructure, there was no significant

difference between all independent variables and dependent variable.

When the mean differences between the mother’s education levels were
considered in accordance with the branch infrastructure (Table 32), there
was no significant difference between all independent variables and

education and program.

When the mean differences between the mother’s education levels were
considered in accordance with the infrastructure satisfaction(Table 33), the
mean score of illiterate mothers was significantly higher than graduated
from high school(Mim-Hhgm =6.94, p<.05) and graduated from university
(Mim=Hugm =9.35, p<.05). Similarly, the mean score of literate but not
graduated from primary school was significantly higher than graduated
from university (Mpgmim-Hugm =7.75, p<.05). Similarly, the mean score of
primary school graduate mothers was significantly higher than high school
(Mpgm=Mhgm =5.66, p<.05) and graduated from university (Hpgm-Hugm =8.08,
p<.05). There was no significant mean difference between the other

independent variables and infrastructure satisfaction.
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When the mean differences between the mother’s education levels were
considered in accordance with personnel relations (Table 35), there was
no significant difference between all independent variables and dependent

variable.

When the mean differences between the mother’s education levels were
considered in accordance with the state of belonging and
contentment(Table 36), the mean score of illiterate mothers was
significantly higher than graduated from high school (Mim-Phgm =2.19,
p<.05) and graduated from university (Him-Hugm =3.44, p<.05). Similarly,
the mean score of literate but not graduated from primary school was
significantly higher than graduated from high school (Hpgmim-Hhgm =2.10,
p<.05) and graduated from university (Mpgmim-Hugm =3.36, p<.05).
Similarly, the mean score of primary school graduate mothers was
significantly higher than high school (ppgm-Mhgm =1.95, p<.05) and
graduated from university (Mpgm-Hugm =3.21, p<.05). The mean score of
middle school graduate mothers was significantly higher than graduated
from university (Mmgm-Hugm =2.07, p<.05). There was no significant mean
difference between the other independent variables and state of belonging

and contentment.

There was no any significant difference observed between Father’s
Education Level and the dependent variables, Wilks's A = 9.69, F
(35,4962) = 1.08, p>.05. The multivariate n’ based on Wilks's A was .06
(Table 17).

There was no any significant difference observed between interaction of

Mother’s Education Level and Father’s Education Level and the dependent
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variables, Wilks's A = 8.60, A161,7940) = 1.13, p>.05. The multivariate
n’ based on Wilks's A was .021 (Table 17).

Relationship of School’s Geographic Region with Dependent
Variables

A multivariate analysis of variance (MANOVA) was conducted to determine
the interaction effect of school’s geographic region on the seven
dependent variables of reasons of preference, education and program,
infrastructure, branch infrastructure, infrastructure satisfaction, personnel

relations, state of belonging and contentment.

Table 19. MANOVA Results of Geographic Region

Partial  opserved

Hypothesis  Error Eta Power

Effect Value F df df Sig.  Squared ()
Intercept  Pillai's Trace 979 80471,(1()) 7,000 1203066 000 979 1,000
Wilks' Lambda o1 80471,(1()) 7,000 1203066 000 o7 1000
Hotelling's Trace 45,576 80471,(4:)(; 7,000 1203066 000 979 1,000
Roy’s Largest 45,576 80471'(‘;')(; 7000 %% 000 979 1,000
bolge  Pillai's Trace 459 14,672 42,000 7%‘566 000 076 1,000
Wilks' Lambda 599 15972 42,000 5880006 000 082 1,000
RotellingsTrace 580 17031 42000 o000 088 1,000
Roy’s Largest 375 66'48;’ 7000 2000 273 1,000

There was a significant difference observed between school region and the
dependent variables, Wilks's A = .6, F(42,800) = 15.97, p<.05 (Table 19).
Even the independent variable school region had a significant main effect,
the effect size value was low (multivariate n? based on Wilks's A= .082). It
was for that reason it can be concluded that the difference between the
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geographic region according to the dependent variables were not

significantly important (Cohen, 1977).

Although the difference between the geographic region according to the
dependent variables were not significantly important, univariate tests were
examined to find which dependent variables have significant difference
according to school region (Table 20). A significant difference was found
between school region and reasons of preference (/=32.65, p<.05);
education and program (F=49.55, p<.05); infrastructure subscale
(/=49.32, p<.05); branch infrastructure (/=38.47, p<.05); infrastructure
satisfaction (/=58.56, p<.05); personnel relations (F=22.59, p<.05) and
state of belonging and contentment (/~=34.83, p<.05).

Table 20. Univariate Tests of Geographical Region on Dependent Variables

Univariate Tests

Sum of Partial E Noncent Observe

Dependent Variable Squares  df Mean Squi  F Sig. Squared Paramete Power

Dtotal Contrast 2371,9: 6 395,32 32,65 ,000 ,136 195,92 1,00C
Error  15036,4 1242 12,10

Etotal Contrast 3269,4 6 544,91 49,55 ,000 ,193 297,32 1,00C
Error  13657,6 1242 10,991

F1ltotal Contrast 4199,0¢ 6 699,84 49,32 ,000 192 295,92 1,00C
Error  17623,3 1242 14,18

F2total Contrast 6744,9¢ 6 1124,1¢ 38,46 ,000 ,157 230,81 1,00C
Error  36294,6 1242 29,22.

F3total Contrast 14011,2 6 2335,2( 58,55 ,000 221 351,34 1,00C
Error  49529,6 1242 39,87

Kltotal Contrast 4611,0¢ 6 768,51 22,59 ,000 ,098 135,54 1,00C
Error  42251,9 1242 34,01

K2total Contrast 1090,2¢ 6 181,70 34,82 ,000 ,144 208,94 1,00C

Error  6480,4¢ 1242 5,21¢

The F tests the effect of school region. This test is based on the linearly independent pairwise comparisons
among.the estimated marginal

a.Computed using alpha = ,05

In order to reveal the degrees of effects of the school region on dependent

variables, the pairwise comparisons for school region were examined
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(Table 37). When the mean differences between the school regions were
considered in accordance with the reasons of preference, the mean score
of Eastern Anatolian Region was significantly higher than Marmara Region
(MesMm=3.90, p<.05) and Black Sea Region (Mes-Mpb=-1.66, p<.05).
Similarly, the mean score of Marmara Region was significantly lower than
Aegean Region (Mm-Ma =-3.77, p<.05), Mediterranean Region (Um-Hmt =-
4.24, p<.05), Central Anatolian Region (Mm-Mc =-3.41, p<.05), Black Sea
Region (Mm-Mb =-5.57, p<.05) and South Eastern Anatolian Region (Um-Ms
=-4.75, p<.05). The mean score of Aegean Region was significantly lower
than Black Sea Region (Ma-Mp =-1.79, p<.05). The mean score of Central
Anatolian Region was significantly lower than Black Sea Region (Mc-Hp =-
2.16, p<.05). There was no significant mean difference between the other

independent variables and reasons of preference.

When the mean differences between the school regions were considered
in accordance with the education and program (Table 38), the mean score
of Eastern Anatolian Region was significantly higher than Marmara Region
(Mes-Mm=3.72, p<.05), Mediterranean Region (Mes-Hmt=-1.26, p<.05), Black
Sea Region (Mes-Mb=-2.58, p<.05) and South Eastern Anatolian Region
(Mes~Mse=-2.42, p<.05). Similarly, the mean score of Marmara Region was
significantly lower than Aegean Region (Um-Ma =-4.14, p<.05),
Mediterranean Region (Um-Mmt =-4.98, p<.05), Central Anatolian Region
(Mm-Hc =-4.05, p<.05), Black Sea Region (Mm-Mb =-6.30, p<.05) and South
Eastern Anatolian Region (Mm-Ms =-6.15, p<.05). The mean score of
Aegean Region was significantly lower than Black Sea Region (Ma-Hp =-
2.16, p<.05) and South Eastern Anatolian Region (Ma-Ms =-2.00, p<.05).
The mean score of Mediterranean Region was significantly lower than
Black Sea Region (Mmt-Mp =-1.32, p<.05). The mean score of Central

Anatolian Region was significantly lower than Black Sea Region (Mc-Hp =-
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2.25, p<.05) and South Eastern Anatolian Region (Ha-Ms =-2.09, p<.05) .
There was no significant mean difference between the other independent

variables and education and program.

When the mean differences between the school regions were considered
in accordance with the infrastructure(Table 39), the mean score of Eastern
Anatolian Region was significantly higher than Marmara Region (Mes-
Mm=5.33, p<.05), Aegean Region (Mes-Hae=-1.98, p<.05) and Black Sea
Region (Mes-Mb=1.94, p<.05). Similarly, the mean score of Marmara Region
was significantly higher than Aegean Region (Pm-Ma =3.35, p<.05),
Mediterranean Region (Um-Mmt =4.69, p<.05), Central Anatolian Region
(Mm-Mc =5.26, p<.05), Black Sea Region (Um-Mb =7.21, p<.05) and South
Eastern Anatolian Region (Pm-Ms =5.36, p<.05). The mean score of
Aegean Region was significantly lower than Mediterranean Region (Mae-Hmt
=-1.34, p<.05), Central Anatolian Region (Maae-Mc =-1.90, p<.05), Black
Sea Region (Ma-Mp =-3.91, p<.05) and South Eastern Anatolian Region (Ja-
Ms =-2.00, p<.05). The mean score of Mediterranean Region was
significantly higher than Black Sea Region (Mmt-Hp =2.56, p<.05). The
mean score of Central Anatolian Region was significantly higher than Black
Sea Region (Mc-Mp =2.01, p<.05). The mean score of Black Sea Region
was significantly higher than South Eastern Anatolian Region (Mp-Mse=1.92,
p<.05). There was no significant mean difference between the other

independent variables and infrastructure.

When the mean differences between the school regions were considered
in accordance with the branch infrastructure (Table 40), the mean score of
Eastern Anatolian Region was significantly higher than Marmara Region
(MessMm=3.48, p<.05), Central Anatolian Region (Mea-Mca=-2.00, p<.05),
Black Sea Region (Mea-Mb=-4.75, p<.05) and South Eastern Anatolian
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Region (MesMse=-6.08, p<.05). Similarly, the mean score of Marmara
Region was significantly lower than Aegean Region (Um-Ma =-3.94, p<.05),
Mediterranean Region (Um-Mmt =-4.87, p<.05), Central Anatolian Region
(Mm-Mc =-5.48, p<.05), Black Sea Region (um-Mp =-8.23, p<.05) and South
Eastern Anatolian Region (Mm-Ms =-9.56, p<.05). The mean score of
Aegean Region was significantly lower than Black Sea Region (Ha-Mp =-
4.29, p<.05) and South Eastern Anatolian Region (Ma-ps =-5.60, p<.05).
The mean score of Mediterranean Region was significantly lower than
Black Sea Region (Umt-Mp =-3.36, p<.05) and South Eastern Anatolian
Region (Umt-Hse =-4.69, p<.05). There was no significant mean difference

between the other independent variables and branch infrastructure.

When the mean differences between the school regions were considered
in accordance with the satisfaction of infrastructure (Table 41), the mean
score of Eastern Anatolian Region was significantly higher than Marmara
Region (Mes-Hm=9.38, p<.05), Aegean Region (Mes-Mae=-2.54, p<.05),
Black Sea Region (Mea-Mb=-2.87, p<.05) and South Eastern Anatolian
Region (Mes-Mse=-4.10, p<.05). Similarly, the mean score of Marmara
Region was significantly lower than Aegean Region (MUm-Ma =--6.84,
p<.05), Mediterranean Region (Mm-Mmt =-9.24, p<.05), Central Anatolian
Region (Pm-Hc =-8.59, p<.05), Black Sea Region (Um-Mb =-12.24, p<.05)
and South Eastern Anatolian Region (Um-ps =-13.48, p<.05). The mean
score of Aegean Region was significantly lower than Black Sea Region (Ja-
Mpb =-5.40, p<.05) and South Eastern Anatolian Region (Ma-Ms =-6.64,
p<.05). The mean score of Mediterranean Region was significantly lower
than Black Sea Region (Umt-Mp =-3.00, p<.05) and South Eastern Anatolian
Region (Mmt-Mse =-4.24, p<.05). The mean score of Central Anatolian
Region was significantly lower than Black Sea Region (Mc-Mb =-3.65,

p<.05) and South Eastern Anatolian Region (Hca-Mse=-4.89, p<.05). There
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was no significant mean difference between the other independent

variables and satisfaction of infrastructure.

When the mean differences between the school regions were considered
in accordance with the personnel relations(Table 42), the mean score of
Eastern Anatolian Region was significantly higher than Marmara Region
(Mes-Mm=4.59, p<.05), Black Sea Region (Mea-HMp=-2.82, p<.05) and South
Eastern Anatolian Region (Mes-Hse=-2.69, p<.05). Similarly, the mean score
of Marmara Region was significantly lower than Aegean Region (HUm-Ma =-
3.26, p<.05), Mediterranean Region (Mm-Mmt =-4.62, p<.05), Central
Anatolian Region (Mm-Mc =-5.20, p<.05), Black Sea Region (Um-Hp =-7.42,
p<.05) and South Eastern Anatolian Region (Pm-Ms =-7.28, p<.05). The
mean score of Aegean Region was significantly lower than Central
Anatolian Region (Mae-Hc =-1.94, p<.05), Black Sea Region (Ma-Mp =-4.16,
p<.05) and South Eastern Anatolian Region (Ma-Ms =-4.02, p<.05). The
mean score of Mediterranean Region was significantly lower than Black
Sea Region (Umt-Mb =-2.80, p<.05) and South Eastern Anatolian Region
(Mmt-Mse =-2.66, p<.05). The mean score of Central Anatolian Region was
significantly lower than Black Sea Region (Mc-Mb =-2.21, p<.05). There
was no significant mean difference between the other independent

variables and personnel relations.

When the mean differences between the school regions were considered
in accordance with the statement of belonging and contentment(Table
43), the mean score of Eastern Anatolian Region was significantly higher
than Marmara Region (Mes-Mm=2.57, p<.05), Black Sea Region (Hea-Mb=-
1.11, p<.05) and South Eastern Anatolian Region (Mes-Mse=--.89, p<.05).
Similarly, the mean score of Marmara Region was significantly lower than

Aegean Region (Mm-Ma =-2.14, p<.05), Mediterranean Region (Um-Hmt =-
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2.84, p<.05), Central Anatolian Region (MUm-Hc =-2.39, p<.05), Black Sea
Region (Mm-Mb =-3.68, p<.05) and South Eastern Anatolian Region (Um-Ms
=-3.46, p<.05). The mean score of Aegean Region was significantly lower
than Black Sea Region (Ma-Mp =-1.54, p<.05) and South Eastern Anatolian
Region (Ha-Ms =-1.32, p<.05). The mean score of Central Anatolian Region
was significantly lower than Black Sea Region (Mca-Mp =-1.29, p<.05) and
South Eastern Anatolian Region (Mca-Mse =-1.07, p<.05). There was no
significant mean difference between the other independent variables and

state of belonging and contentment.

5.2 Teacher and Manager Survey Results

In this part, the results of teacher and manager survey were presented in
detail. First demograhic variables of teachers and managers were given
separately, then the responses of teachers and managers to three
different parts of survey (expectations, school environment and barriers to

education) were provided comparatively.

5.2.1 Demographic Profiles of Teachers

Age

There are 50 sports high school teachers who participated to the survey
research. The majority of the teachers (62%) at between the ages of 30-
39 as demonstrated in the table 21 and figure 18. The percentage of the
teachers who were at between the ages of 40-49 was 28% and at
between the ages of 25-29 was 6%. Only 4% of the teachers were less

than 25 years old.
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Figure 18. Age Profiles of Teachers

Table 21. Teachers’ Age Frequencies and Percentages

age

40-49

Frequency Valid Percent

Valid less than 25 2
25-29 3
30-39 31
40-49 14
Total 50

4,0
6,0
62,0
28,0
100,0
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Gender

As demonstrated in the figure 19 and table 22, 36 of the teachers who
participated to the survey were male, and 14 of the teachers who
participated to the survey were female.

gender
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Figure 19. Teachers’ Gender Frequencies and Percentages

Table 22. Teachers’ Gender Frequencies and Percentages

gender

Frequency Valid Percent

Valid male 36 72,0
female 14 28,0
Total 50 100,0
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Duration of the Profession

As demonstrated in the figure 20 and table 23, majority of the teachers
who participated to the survey (36%) have been in the teaching
profession for 11 to 15 years. The 32 percent of the teachers were at the
teaching profession for 6-10 years and 10 percent of the teachers have
been teaching for less than five years. The 20 percent of the teachers
were at the teaching profession for 16-20 years and only one teacher

(2%) has been teaching for more than 20 years.

time spent
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Figure 20. Frequency and Percentages of. Duration of Profession of Teachers

Table 23. Frequency and Percentages of Duration of Profession of Teachers

time spent

Frequency Valid Percent

Valid less than 5 years 5 10,0
6-10 years 16 32,0
11-15 years 18 36,0
16-20 years 10 20,0
20 years and more 1 2,0
Total 50 100,0
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5.2.2 Survey Results of Managers

Age

There are 26 sports high school managers who participated to the survey
research . The majority of the managers (69.2%) was at between the ages
of 30-39 as demonstrated in the table 24 and figure 21. The percentage of
the managers who were at between the ages of 40-49 was 11.5% and at
between the ages of 25-29 was 7.7%. Only 3.8% of the managers were

less than 25 years old.
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Figure 21. Frequencies and Percentages of Managers’ Age

Table 24. Frequencies and Percentages of Managers’ Age

manager age

Frequency Valid Percent

Valid less than 25 1 3,8
25-29 2 7.7
30-39 18 69,2
40-49 3 11,5
50 and more 2 7,7
Total 26 100,0
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Gender

As demonstrated in the figure 25 and table 22, 24 of the managers who
participated to the survey were male, and 2 of the managers who

participated to the survey were female.
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Figure 22, Frequencies and Percentages of Managers’ Gender

Table 25. Frequencies and Percentages of Managers’ Gender

manager gender

Frequency Valid Percent

Valid male 24 92,3
female 2 7,7
Total 26 100,0

Time spent at the manager position

As demonstrated in the figure 23 and table 26, majority of the managers
who participated to the survey (52%) have been in the manager position

for less than five years. The 28 % of the managers were at the manager
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position for 6-10 years and 12 % of the managers have been at the
manager position for 11 to 15 years. The 4 % of the managers were at the
manager position for 16-20 years and only one manager (4%) has been at

the manager position for more than 20 years.
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Figure 23. Frequencies and Percentages of Managers’ Time of Duty

Table 26. Frequencies and Percentages of Managers’ Time of Duty

manager time of duty

Frequency Valid Percent

Valid less than 5 years 13 52,0
6-10 years 7 28,0
11-15 years 3 12,0
16-20 years 1 4,0
20 years and more 1 4,0
Total 25 100,0
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5.2.3 Teachers’ and Managers’ Expectation Scores

Expectation scores were obtained from the survey part consisted of 8
questions about the expectations of teachers and managers when the
sports high schools were considered. Means of the resonses were
calculated. The answers ranged from 1 to 4, 1 was the “completely
disagree” and 4 was “completely agree”. First two questions were about
education quality in the fields of sports and in the fields other than sports,
the third question was asking about the sufficiency of facilities and
materials, fourth, fifth and sixth questions were about sports programs,
seventh question were about the trainer number and the last question was

asking about the conferences held about sports.

Table 27. Managers’ and Teachers’ Expectation Mean Scores

Manager Teacher

Mean Mean
education quality 3,23 2,78
profession other than
sports 2,65 2,46
equipment and facility 2,00 1,94
elite sportsmen and
education 2,85 2,64
quality of sports
education 2,92 2,63
Program 2,46 2,36
branch trainers 2,04 2,12
Conferences 2,46 2,35

As observed from the profile plots (figure 24) and table 27, the means of
both managers’ and teachers’ responses to the questions asking about the
facility sufficiency and number of trainer were almost same. Teachers and

managers were generally neutral (means between 2.50 to 3.00) when
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other expectations were considered. There was a difference between the
means of the responses of teachers and managers to the queiston asking

about education quality (teachers: 2.78, managers: 3.23).

Mean Mean
" m 30 i 10 M 30 0

expectatons /.

Y82 /

0683 YB3

-

expectations

0682

L 3

0684

YB4

<

snye3s
asBeucw
snje3s

YBS

0685

L 2

0686 Y66

B3

0687 Yo

-

0688 Y88 +

>

24, Profile Plots of Teachers’ and Managers’ School Environment Scores

5.2.3 Teachers’ and Managers’ School Environment Scores

School environment scores were obtained from the survey part consisted
of 21 questions about the school environment when the sports high

schools were considered. Means of the resonses were calculated. The
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answers ranged from 1 to 4, 1 was the “completely disagree” and 4 was
“completely agree”. . As observed from the profile plots, teachers and
managers responded to the questions about management staff and
teacher from other fields with same patten (managers’ mean: 3.08 and

2.77; teachers’ mean: 2.88 and 2.80 respectively).

Table 28. Managers’ and Teachers’ School Environment Mean Scores

Manager Teacher

Mean Mean

management staff 3,08 2,88
Servant staff 2,00 2,45
physical education
teacher 2,15 2,49
Teachers from other
fields 2,77 2,80

uality of sports
gduczion P 2,65 2,51

uality of education
% otr’gr fields 2,46 2,80
moral support 3,08 2,96
monetary support 2,54 2,57
Happiness 3,35 3,00
Motivation 3,27 2,82
Manager-teacher
cooperation 3,23 3,06
change profession 3,00 3,84
Change province 3,46 3,04
Positive to society 3,27 2,88
Library 1,62 1,69
Pension 2,15 2,38
Canteen 2,54 2,63
Cooperation with
counseling 3,35 3,18
Social activity 3,54 3,06
In service training 2,23 2,29
Hygiene 3,27 2,73
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Teachers’ mean to servant staff (2.45) and physical education and sports
teacher (2.49) were higher than managers’ means (2.00 and 2.15
respectively). Both managers and teachers were neutral (2.51 and 2.65)

about the quality of sports education.
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Figure 25. Profile Plots of Teachers’ and Managers’ School Environment Scores

Both managers and teachers were positive about the moral support ( 3.08
and 2.96) of the school and were neutral about (2.54 and 2.57) the
monetary support of the school. Happiness scores were also same: 3.35
and 3.00. Both managers and teachers gave positive responses to

changing profession or province (teachers”: 3.00 and 3.49; managers”:

86



3.84 and 3.04). Teachers responded to question asking school had a
positive effect to society with the mean of 3.27 while managers’ mean was
2.88. Answers to adequacy of library, pension and canteen were almost
same (teachers”: 1.62, 2.15 and 2.54; managers”: 1.69, 2.38 and 2.63).
Cooperation with counseling, social activities, in-servicetraining and
hygene responses of teachers were: 3.35, 3.54, 2.23 and 3.27 while the

resonses of managers to those questions were 3.18, 3.06, 2.29, and 2.73.

5.2.3 Teachers’ and Managers’ Barriers to Education Scores

Table 29. Managers’ and Teachers’ Barriers to Education Mean Scores

Manager Teacher

Mean Mean
lack of teacher-student
interaction 1,80 2,13
Lack of Material 2,44 2,63
Students with special
needs 1,36 1,64
disinterested students 2,64 3,10
Undisciplined 2,40 2,90
lack of teacher-manager
interaction 1,68 2,06
Lack of family interest 2,72 3,00
lack of role models for
students 2,24 2,63
lack of student-student
interaction 2,16 2,45
lack of role models for
teachers 1,76 1,73

Barriers to education scores were obtained from the survey part consisted
of 10 questions about the barriers to education when the sports high
schools were considered. As observed from the profile plots (Figure 26),
managers’ responses to the questions asking about lack of student-teacher
interaction (1.80), lack of material (2.44), students with secial nedds

(1.36), disinterested students (2.64), undisciplined students (2.40), lack of
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teacher-manager interaction (1.68), lack of family interest (2.72), lack of

role models for students (2.24), lack of student-student interaction ( 1.76)

and lack of role models for teachers ( 1.76), were slightly lower than
teachers’ responses (2.13, 2.63, 1.64, 3.10, 2.90, 2.06, 3.00, 2.36, 2.45,

and 1.73).
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CHAPTER V

DISCUSSION

The aim of this study was to investigate the perceived opinions of Turkish
sports high school students, teachers and managers about these high
schools. On this purpose this study was designed to measure reasons of
preference, education and program, infrastructure, branch infrastructure,
infrastructure satisfaction, personnel relations and state of belonging and
contentment scores of students; and expectations, school environment
and barriers to education scores of teachers and managers of sports high

schools in Turkey.

In this chapter, the findings of this study were discussed according to the
related literature. Two different parts were dedicated to student, and
teacher and manager survey results discussions accordingly. In the part of
the student survey, first students’ demographic profiles and second the
MANOVA test results of effect of gender and grade level, effect of mother’s
and father’s education level and the effect of school geographic region on
the seven dependent variables (reasons of preference, education and
program, infrastructure, branch infrastructure, infrastructure satisfaction,
personnel relations, state of belonging and contentment) were
investigated. In the part of the teacher and manager surveys, first
teachers’ and managers’ demographic profiles were presented. Then the

means of expectation scores, the school environment scores and barriers
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to education scores of teachers and managers were discussed

comparatively.

5.1 Student Survey Results

5.1.1 Students’ Demographic Profiles

According to the students’ grade level results that the number of student
surveys analyzed in this study increases as the grade levels of students’
decreases. The main reason was majority of the sports high schools were
founded in the academic year of 2007-2008 or later. Thus in those
schools, the number of 11" and 12" grade students were gradually
decreasing. In addition, the maximum student capacity to be accepted to
sports high schools has been increased from 48 to 90 by June 2009
(Ministry of National Education, 2009). That is the reason why the number

of 9™ grade students was that much higher than the other grades.

The results of students’ gender revealed that number of male students
were higher than the female students. It was expected since the maximum
capacity for male students for sports high schools were higher than the
maximum capacity for female students (Ministry of National Education,
2009). According to the research of Treanor et. al. (1998) done with 466
middle schools students revealed that there was a systematic decrease in
the amount of interest of female students in sports from 6" grade to gth
grade, while the interest in sports of male students were gradually
increasing. The higher number of preference of sports high schools by
male students than female students could be also explained according to
findings of Treanor et. al. (1998).
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Results indicated that 90.9% of the students preferred sports high schools
because of their interest in sports. Results also indicated that 77.2% of the
students had sports license. This finding also supported the findings of
Kangalgil et al. (2006). According to Kangalgil et. al. (2006), it was found
that the attitudes of students having sports license were more positive
towards sports than students who did not have a license The influence of
family in the preference of sports high schools was also found relatively
high (68.2%). In the light of these findings, it can be concluded that the
preference of sports high schools by students were not based on
coincidence. Students deliberately choose those kinds of high schools to
involve in the sports activities intensely and to develop their sports
knowledge academically. Thus it could be concluded that individuals and
families were considering sports as a profession. The increase in the
popularity of sports and sports industry could be the reason for those

findings.

According to descriptive results related with the influence of physical
education and sports teacher in students’ preference in choosing sports
high schools, 68.6% of the students declared that physical education and
sports teachers had positive effect in their preference. Since Directorate of
Anatolian Fine Arts and Sports High Schools were sent to schools by
Ministry of National Education, physical education and sports teachers may
be well informed about sports high schools, although the presence of
sports high schools was not publicly well known. It is for that reason
physical education and sports teachers’ guidance towards sports high

schools could be expected.

The descriptive results related with the effect of trainer and sports clubs in

the students’ preference were relatively low (54,2% and 38,0%
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respectively). Firstly, sports clubs and trainers might be not having
necessary information about the sports high schools, or secondly they
were uninterested in the academic part of their sportsman. Regardless of
the reason, if the concept of sports high schools were introduced to clubs
and federations, the support in financial basis could be provided. It could

also lead to the increase in the public interest in sports high schools.

5.1.2 Influence of Gender and Grade Level on Dependent

Variables

The results of MANOVA test revealed that there was a significant mean
difference between interaction of gender and grade level and dependent
variable infrastructure subscale on the 10" grade level. However the
results also indicated that mean difference between interaction of gender
and grade level and dependent variables was not practically significant.
Dependent variable infrastructure subscale was designed to measure the
levels of expectations from the infrastructure of sports high schools. It was
observed from the results that, 10" grade female students got higher
expectation levels from the infrastructure of sports high schools than male
students, although there were no significant mean difference between
interaction of gender and grade level and dependent variable

infrastructure subscale on other grade levels.

In addition to these results, there was no significant mean difference
between the interaction of gender and grade level with other dependent
variables: reasons of preference, education and program, branch
infrastructure, infrastructure satisfaction, personnel relations, state of
belonging and contentment. It can be concluded that the responds of the

students to those dependent variables was not affected by the interaction
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of gender and grade levels. Responds to all six dependent variables were
not significantly different between genders. Since the analysis was
revealed that there was no significant mean difference between gender
and dependent variables, those two findings could be concluded as the
reasons of preference of sports high schools, the expectations from
education and program of sports high schools, expectations from branch
infrastructure, and infrastructure satisfaction of the sports high schools,
the perceptions of personnel relations, and the state of belonging and
contentment to the sports high schools were not different when gender
was considered. These findings were supporting the findings of Nar
(2006), in which the gender variable had no effect on expectations from

sports high schools.

When the grade level was considered, 9" grade students’ responses to the
questions asking the reasons of preference of sports high schools,
expectations from the education and program of sports high schools,
expectations from infrastructure and branch infrastructure of these
schools, infrastructure satisfaction, the perception of personnel relations
and state of belonging and contentment in sports high schools, were
significantly higher than the other three grade levels. The results were
similar to 10" grade students’ responses when compared to 11" and 12%
grade levels. However, there was no significant difference between the
responses of 11" and 12" grade level students to reasons of preference of
sports high schools, expectations from the education and program of
sports high schools, expectations from infrastructure and branch
infrastructure of these schools, infrastructure satisfaction, and the
perception of personnel relations. The only significant difference between
the responses of 11" grades and 12" grades was seen in the factor of

state of belonging and contentment to sports high schools. These findings
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could be explained as when the grade level increases, age and thus
consciousness of the students, and time spent in the school were
increased. So, the thoughts of the higher grade students become more
precise, and when there are problems the perceived opinions of the

students become more negative.

Findings of one of the study investigating the relationship of grade level
with students’ motivational beliefs (self-efficacy, intrinsic value, mastery
goals and performance goals) in science was revealed that grade level has
a significant effect on students’ motivational beliefs and as grade level
increases student motivation in science declines. (Glingéren & Sungur,
2008). In this respect, the findings of this study were in concurrence with

the results of the study of Glingéren and Sungur (2008).

5.1.3 Relationship of Mother’s and Father’'s Education Level with

Dependent Variables

The results of MANOVA test revealed that there was a significant mean
difference between mother’s education level and dependent variables of
the reasons of preference of sports high schools, satisfaction of
expectations from sports high schools and state of belonging and
contentment in sports high schools although there was not a significant
difference between father’s education level and interaction between
mother's and father's education level on those dependent variables.
However the results also indicated that mother’s education level and
dependent variables of the reasons of preference of sports high schools,
satisfaction of expectations from sports high schools and state of
belonging and contentment was not practically significant due to low effect

size measured. It was observed from the results that, illiterate mothers’
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children and primary school graduate mothers’ children had more positive
perceived opinions than students having university graduate mothers’
when reasons of preference of the sports high schools were considered.
The similar results were obtained for the responses to satisfaction of
expectations from sports high schools. It was observed that, illiterate
mothers’ children had more positive perceived opinions than students
having high school and university graduate mothers’ when satisfaction of
expectations from the sports high schools were considered. It was also
observed that, literate but not primary school graduate mothers’ children
had more positive perceived opinions than students having university
graduate mothers’ when satisfaction of expectations from the sports high
schools were considered. Finally, it was also observed that, illiterate
mothers’ children ,literate but not primary school graduate mothers’
children, primary school graduate mothers’ children and middle school
graduate mothers’ children had more positive perceived opinions than
students having high school and university graduate mothers’ when state
of belonging and contentment for the sports high schools were considered.
The reason for these results should be explained by considering the
mothers’ education level as one of the parameters of socio-economic
status. When considering with this point of view, the mean differences
between students who had lower mothers’ education level, and students
who had higher mothers’ education level was understandable. Lower
mother education level can lead students to have lower expectation levels
and higher satisfaction, and however, higher mother education level can

lead to higher expectation levels and lower satisfaction.

95



5.1.4 Relationship of School Geographic Region with Dependent

Variables

The results of MANOVA test revealed that there was a significant mean
difference between interaction of geographic region of the school and
dependent variables of reasons of preference, education and program,
infrastructure, branch infrastructure, infrastructure satisfaction, personnel
relations, state of belonging and contentment. Even the independent
variable school region had a significant main effect, the effect size value
was low and it can be concluded that the difference between the
geographic region according to the dependent variables were not

significantly important.

It was observed from the results that, students from Marmara Region had
more negative perceived opinions than students from all other regions. In
addition, students from Eastern Anatolian Region had more negative
perceived opinions than students from South Eastern Anatolian and Black
Sea Region and more positive perceived opinions than students from
Aegean Region. Students from Central Anatolian Region had more
negative perceived opinions than students from South Eastern Anatolian
and Black Sea Region. There were no other significant mean differences
between other regions. It was observed that the results from the schools
located at the Marmara Region for all dependent variables were lower than
any other region. Further investigation of students’ responses revealed
that the schools located in the Marmara Region lack of the building and
materials for sport activities. Since sports could only be done at sport
specific areas and with sport specific materials, the negative effect of lack
of these parameters could be seen from the results. Results also indicated

that the students from the schools located in the Black Sea, Eastern
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Anatolian and South Eastern Anatolian Regions responded to questions
more positively although the conditions of the schools were almost same.
It is difficult to conclude that result with one reason since the regional
differences in Turkey were affected with various variables. However, it was
literally accepted that there was a demographic profile differences among
regions. Also the number of schools in regions, and socio-economic status
of these regions might have influenced the results. Moreover, when the
variety of facilities and sports branches applied considered the results of
regional differences may be explained, since the variety of sports branches
and so the variety of sports facilities, trainers and materials needed in
regions of South Eastern Anatolia and Eastern Anatolia may have a lower
range. The more positive attitudes of students from these high schools can

be because of this reasons.

In this respect, the regional differences could affect the perceived opinions
of students and the results of some regions were lower than others,
although practical significance of these results was not higher enough to

reach a precise conclusion.

5.2 Teachers’ and Managers’ Survey Results

5.2.1 Teachers’ and Managers’ Expectation Scores

As observed from the profile plots (Figure 24) and Table 27, teachers and
managers responded to the questions with almost same pattern although
managers were slightly more positive than teachers almost in all items.
Both managers and teachers were responded to the questions asking
about the sports equipment and facility sufficiency and number of sports

branch trainer negatively. Teachers and managers were generally neutral
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when other expectations were considered. There was only first question
that teachers responded obviously different than managers in which
teachers were more concerned about the quality of education in the sports
field and in other field than managers. This can be due to the idea of
managers can have more positive thoughts about the quality of education
of their school since they were designed the total quality management of

the school.

5.2.1 Teachers’ and Managers’ School Environment Scores

Although teachers thought neutral about the number of servant staff and
physical education and sports teachers, managers thought the number of
those personnel were inadequate. Both managers and teachers were
neutral about the quality of sports education and education in other fields

although managers were slightly more negative.

Both managers and teachers were positive about the moral support of the
school and were neutral about the monetary support of the school. Both
managers and teachers were happy in the school environment even
though managers were slightly more positive. Both managers and teachers
did not want to go to another province or school. Both managers and
teachers gave negative responses to the adequacy of library and pension
of the school. They also responded negatively to the question asking about
the in service training availability provided by Ministry of National
Education. The reasons for these results can be related with the general
problems of education in Turkey as the not adequate number of teachers,

number of employees and number of books in schools.
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2.1 Teachers’ and Managers’ Barriers to Education Scores

As observed from the profile plots (Figure 29), teachers and managers
responded to the questions with almost same pattern although there were
slight differences. Both managers and teachers thought that students with
special needs, lack of guidance, lack of teacher-student interaction and
lack of teacher-manager interaction were not considered as barriers to
education. Material inadequacy was neutral in affecting the education for
both managers and teachers. The item of disinterested students was
resulted as the biggest barrier for education, followed by lack of family
interest and undisciplined students. The reasons for these results may be
related with each other. Eventhough in the student survey results it was
seen that high amount of families have supported the students to prefer
sports high school, hovewer, as in all type of schools and considering all
parameters of socioecomic status of students the family interest in school
and student is quite important. In the study of Celenk (2003) it was stated
that, the variety of the consistency, supportive behavior and attendance
to school activities of families have important affects on the success of the
school education. The possible problems of students like disinterest to

school or undisciplined behaviours are all may be related to family interest
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CHAPTER VI

CONCLUSION AND RECOMMENDATIONS

In this study, investigation of the perceived opinions of Turkish sports high
school teachers, students and managers about these high schools was
aimed. On this purpose, firstly, the importance of physical education and
sports in education were presented with related literature. Second,
specialized education concept in different countries and sports high
schools in different countries were explained. That was followed by the
representation of the current status of Turkey’s secondary education
status and specifically sports high school conditions. In order to reveal the
practical conditions of sports high schools, the perceived opinions of
students, teachers and managers were analyzed through survey
instrument. According to the results, participants’ expectations were not
fully met or satisfied due to insufficient facility, personnel and material
infrastructure of sports high schools. Results of this study also revealed
that the majority of the students had shown high state of belonging and

contentment to their particular sports high school.

The findings of this study revealed that a considerable number of students
(more than 20 %) have valuable degrees and places in prestigious national
and international competitions. It was also concluded that the students of
sports high schools were highly interested in sports and majority of them
were athletes with licence and the family influence results to prefer sports
high schools was in higher values. When those findings were considered
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together with the fact that sports high schools select students with special
ability tests, it was fair to conclude that this was a great potential for
future of Turkish sports. This potential could lead to increase in the
number and quality of elite athletes, trainers and sports managers in order
to make valuable contributions for national and international success in the
following years. Unfortunately the successful athletes in Turkey should
cease their active sports life because of the professional and educational
concerns. At that point, if the sports high schools undertake the role of
providing students an opportunity to choose sports as profession, this
potential would be a valuable gain for the community. In this manner, the
cooperation of the sports clubs, sports federations and Ministry of Youth
and Sports should be established to introduce the sports high schools to all
student sportsmen in Turkey, by the help of this the number, quality and
importance of the sports high schools should be innreased to the targeted

levels.

According to findings of this study and similar studies, it was revealed that
the facility, material and personnel infrastructure of sports high schools
were insufficient. In some sports high schools, even school buildings and
general sports halls were not found. Majority of schools also lack of branch
specific materials and trainers. As it was stated in the previous chapters,
Ministry of National Education declared that the aim of the sports high
schools was primarily to raise nationally and internationally successful
athletes in a more healthy and academic environments. Ministry of
National Education (2009) also stated that all sports high schools across
Turkey were combined with fine arts high schools under the roof of
“Anatolian Fine Arts and Sports High Schools” and the number of sports
high schools in Turkey were increased dramatically in the last year. In this

respect, the number of sports high schools has been increased rapidly, and
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their potential for contributing to school improvement has increased
considerably, at both local and national levels. The pace of the expansion
of the number of sports high schools could lead to further financial and
logistic problems.To date, there is relatively little investment and planning
on sports high schools and little research about how sports high schools
actually operate. The number of research in that area should be increased
and results should be taken into account by policy makers in order to

reach the goals set by Ministry of National Education.

Suggestions for Future Researches

In the future, all sports high schools in Turkey can be included in this kind
of sports high school studies in order to provide a research that can be
generalized to whole country.

In order to reach a deeper understanding about the participants’ perceived
opinions about sports highs schools, qualitative studies can be designed

and conducted together with quantitative research.

In addition, the quality of sports education in sports high schools can be

investigated to obtain more specific information about sports high schools.
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APPENDICES

APPENDIX 1
PAIRWISE COMPARISON TEST RESULT TABLES

Table 30. Pairwise Comparisons of Mothers’ and Fathers’ Education Level on

reasons for preference

Mean
Dependen (I) mother's (3) mother's Difference (I- Std.
t Variable  education level education level J) Error  Sig.(a)
Dtotal illiterate Lit. not pr. Gr. 1,662 ,959 1,000

prima2y school
gradute
middle school
gradute
high school
graduate
university 4,174(%b) 1,196 008
graduate

Lit. not pr. Gr. illiterate -1,662 ,959 1,000

primary school 11,833 811 361

171,799 1,000
614 984 1,000

1,204(b) 1,027 1,000

gradute

middle sahool -1,04y ,994 1,000

gradute

high school -,368(b) 1,037 1,000

graduate

university |

graduate 2512(0) 1,205 5%
primary school illiterate 171 ,799 1,000
gradute

Lit. not pr. Gr. 1,833 811 ;361

middle school ,785 ,841 1,000

gradute

high school 1,465(b) ,891 1,000

graduate

university 4,345(*,b) 1,081 ,001

graduate
middle school illiterate -,614 ,984 1,000
gradute

Lit. not pr. Gr. 1,048 ,994 1,000
primary school - 785 841 1,000
gradute

high school

graduate ,680(b) 1,060 1,000
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Table 30 (cont'd.). Pairwise Comparisons of Mothers’ and Fathers’ Education

Level on reasons for preference

university graduate

3,560(b) 1,224 ,056

high school illiterate -1,294(c) 1,027 1,000
graduate

Lit. not. pr. Gr. 368(c) 1,037 1,000
primary school
gradute
middle school .680(c) 1,060 1,000
gradute
university graduate 2,880(c,b) 1,259 ,336

university graduate illiterate

-1,465(c)  ,891 1,000

4,174(*c) 1,196 008
Lit. not pr. Gr. -2,512(c) 1,205 ,559
primary school 4345(*c) 1,081 001

gradute

middle school -3,560(c) 1,224 ,056
gradute

high school -2,880(c,b) 1,259 ,336
graduate

Table 31. Pairwise Comparisons of Mothers’ and Fathers’ Education Level on
education and program

Mean
Dependent (J3) mother's Differenc Std.
Variable -'s education level education level e (I-]) Error Sig.(a)
Etotal illiterate Lit. not pr. Gr. 2,160 ,944 ,334
primary school
gradute ,775 ,786 1,000
middle school 1,272 1968 1,000
gradute

high school graduate  2,854(b) 1,011 ,073
university graduate 3,345(b) 1,177 ,068
Lit. not pr. Gr. illiterate 2160 944 334

primary school
gradute
middle school
gradute

high school graduate ,693(b) 1,021 1,000
university graduate 1,184(b) 1,185 1,000
primary school illiterate -775 1786 1,000

gradute
Lit. not pr. Gr. 1,385 ,798 1,000

-1,385 798 1,000

-,888 978 1,000
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Table 31 (cont'd). Pairwise Comparisons of Mothers’ and Fathers’ Education

Level on education and program

middle school
gradute

high school graduate

university graduate

middle school
gradute
high school graduate

illiterate

Lit. not pr. Gr.

primary school
gradute
high school graduate

university graduate

illiterate
Lit. not pr. Gr.

primary school
gradute

middle school
gradute

university graduate

illiterate

literate but not
graduated from
primary school
primary school
gradute

middle school
gradute

high school graduate

497
2,078(b)
-1,272
,888
-,497
1,582(b)
2,073(b)

-2,854(c)
-,693(c)

-2,078(c)
-1,582(c)
,491(c,b)
-3,345(c)

-1,184(c)

-2,569(c)

-2,073(c)

-,491(c,b)

,827
877
,968
,978
,827
1,043
1,205

1,011
1,021

,877

1,043
1,239

1,177

1,185

1,064

1,205
1,239

1,000

,268
1,000
1,000
1,000
1,000
1,000

,073
1,000

,268

1,000
1,000

,068

1,000

,238

1,000
1,000

Table 32. Pairwise Comparisons of Mothers’ and Fathers’ Education Level on

infrastructure
Mean
Dependent (I) mother's (3) mother's Difference Std. Sig.
Variable education level education level (I-)) Error (a)
Fitotal illiterate Lit. not pr. Gr. 226 1.074 1,00
I I 0
primary school 1,00
gradute “275 894 0
middle school 923 1101 1,00
gradute ! ! 0
high school graduate 2,388(b) 1,150 ,571
university graduate 3,122(b) 1,339 ,298
Lit. not pr. Gr. illiterate -726 1074 100
I I O
primary school ) 1,00
gradute 1,001 /908 0
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Level on infrastructure

Table 32 (cont'd.). Pairwise Comparisons of Mothers’

and Fathers’ Education

primary school gr.

middle school
gradute

high school graduate

university graduate

middle school
gradute
high school graduate

university graduate
illiterate

university graduate
illiterate

literate but not
graduated from
primary school
primary school
gradute

high school graduate

university graduate
illiterate

literate but not
graduated from
primary school
primary school
gradute

middle school
gradute

university graduate

illiterate

literate but not
graduated from
primary school
primary school
gradute

middle school
gradute

high school graduate

,197

1,662(b)
2,396(b)
275
3,397(b)
-,923

-,197

-1,198

1,465(b)
2,199(b)
-2,388(c)

-1,662(c)

-2,663(c)

-1,465(C)
,734(c,b)
-3,122(c)

-2,396(c)

-3,397(c)

-2,199(c)
-,734(c,b)

1,113

1,161
1,348

,894
1,210
1,101

1,113

,941

1,187
1,371
1,150

1,161

,997

1,187
1,410
1,339

1,348

1,210

1,371
1,410

1,000

1,000
1,000

1,000
,076
1,000

1,000

1,000

1,000
1,000
,571

1,000

,115

1,000
1,000
,298

1,000

,076

1,000
1,000
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Table 33. Pairwise Comparisons of Mothers’ and Fathers’ Education Level on
brach infrastructure

Mean
Dependent (I) mother's (3) mother's Differenc Std.
Variable education level education level e (I-J) Error Sig.(a)
F2total illiterate Lit. but not Gra. 2,827 1,516 ,939
primary school
gradute 1,618 1,263 1,000
middle school 2,164 1,556 1,000
gradute

high school graduate  4,207(b) 1,624 ,146
university graduate 5,450(b) 1,891 ,060

Lit. but not Gra. illiterate -2,827 1,516 ,939
primary school 1,200 1,283 1,000
gradute
middle school
gradute -,663 1,572 1,000

high school graduate  1,380(b) 1,640 1,000
university graduate 2,623(b) 1,904 1,000

S;;n;ﬁtré school illiterate -1,618 1,263 1,000
Lit. but not Gra. 1,209 1,283 1,000
middle school /546 1,329 1,000
gradute

high school graduate
g g 2,580(b) 1,408  ,994

university graduate 3,832(b) 1,709 ,377
middle school illiterate 2,164 1,556 1,000

gradute
Lit. but not Gra. ,663 1,572 1,000

s e o o

high school graduate  2,043(b) 1,676 1,000
niversi aduate
university gradu 3286(b) 1,936 1,000

high school graduate lliterate -4,207(c) 1,624 ,146

Lit. but not Gra. -1,380(c) 1,640 1,000
primary school -2,589(c) 1,408 ,994
gradute
middle school -2,043(c) 1,676 1,000
gradute

university graduate  1,243(cb ) 991 4 gg9

)
university graduate illiterate -5,450(c) 1,891 ,060
literate but not
graduated from -2,623(c) 1,904 1,000

primary school

primary school -3,832(c) 1,709 ,377

gradute

middle school

gradute -3,286(c) 1,936 1,000
high school graduate -1,243

(c,b) 1,991 1,000
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Table 34. Pairwise Comparisons of Mothers’ and Fathers’ Education Level on

infrastructure satisfaction

Mean
Dependent (I) mother's (3) mother's Difference Std. Sig.
Variable education level education level (I-)) Error (a)
F3total illiterate Lit. but not Gra. 1,604 1,820 1,000
primary school
gradute 1,279 1,516 1,000
middle school 4612 1.867 205
gradute ! ! !
high school graduate 6,943 1.949 006
(*,b) ' '
university graduate 9,354
(*.b) 2,270  ,001
Lit. but not Gra. illiterate -1,604 1,820 1,000
primary school -326 1,540 1,000
gradute
middle school
gradute 3,007 1,887 1,000
high school graduate 5,339(b) 1,968 ,102
university graduate 7,750 2286 011
(*,b) ' '
primary school illiterate -1.279 1516 1.000
gradute ' ' '
Lit. but not Gra. ,326 1,540 1,000
middle school 3333 1.595 553
gradute ! ! !
high school graduate 5,664
(* b) 1,600 ,012
university graduate 8,076 2052 001
(*,b) ' '
middle school illiterate 4,612 1,867 1205
gradute
Lit. but not Gra. -3,007 1,887 1,000
primary school 3,333 1,595 553
gradute
high school graduate 2,331(b) 2,012 1,000
university graduate
tvg 4,743(b) 2,323 ,622
high school graduate illiterate -6,943 1949 006
(*0) ' '
Lit. but not Gra. -5,339(c) 1,968  ,102
primary school -5,664
gradute (*.0) 1,690 ,012
middie school 2,331(c) 2,012 1,000
gradute
university graduate 2,412
(c.b) 2,390 1,000
university graduate illiterate -
Y9 9('353 2,270 001
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Table 34 (cont'd). Pairwise Comparisons of Mothers’ and Fathers’ Education

Level on infrastructure satisfaction

Lit. but not Gra. 7(:Z5c(; 2,286,011
primary school -8,076
gradute (xg 202 00
middle school -4,743 2,323,622
gradute (©
high school graduate 2(,31b2) 2,390 1,000

Table 35. Pairwise Comparisons of Mothers’ and Fathers’ Education Level on

personnel relations

Mean
Dependent (I) mother's (J3) mother's Difference Std. Sig.
Variable education level education level (I-)) Error (a)
Kitotal illiterate literate but not
graduated from 3,258 1,583 ,596
primary school
primary school 746 1,318 1,000
gradute ! ! !
middle school 1,955 1,624 1,000
gradute
high school graduate 1,645(b) 1,695 1,000
university graduate 5,432(b) 1,973 ,090
literate but not illiterate
graduated from -3,258 1,583 ,596
primary school
primary school 2,512 1339 913
gradute ! ! !
middle school
gradute -1,303 1,641 1,000
high school graduate  -1,613(b) 1,711 1,000
university graduate 2,174(b) 1,988 1,000
primary school illiterate - 746 1318  1.000
gradute ! ! !
literate but not
graduated from 2,512 1,339 ,913
primary school
middle school 1,209 1,387 1,000
gradute
high school graduate
,899(b) 1,470 1,000
university graduate 4,686(b) 1,784 ,131
middle school illiterate -1,955 1,624 1,000
gradute
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Table 35 (cont'd.). Pairwise Comparisons of Mothers’ and Fathers’ Education

Level on personnel relations

literate but not

graduated from 1,303 1,641 1,000
primary school
primary school 1,209 1,387 1,000
gradute ! ! !
high school graduate -,311(b) 1,749 1,000

university graduate
3,477(b) 2,020 1,000

high school graduate illiterate -1,645(c) 1,695 1,000
literate but not
graduated from 1,613(c) 1,711 1,000

primary school

primary school -,899(c) 1,470 1,000

gradute
middle school 311(c) 1,749 1,000
gradute
university graduate 3,788(c,b 2078  1.000
) ! I
university graduate illiterate

-5,432(c) 1,973  ,090

literate but not
graduated from -2,174(c) 1,988 1,000
primary school
primary school
gradute

middle school
gradute

high school graduate

-4,686(c) 1,784 131

-3,477(c) 2,020 1,000

3,788(c,b 2,078 1,000
)

Table 36. Pairwise Comparisons of Mothers’ and Fathers’ Education Level on

state of belonging and contentment

Mean Std.
Dependent (I) mother's (J3) mother's Difference  Erro Sig.(a
Variable education level education level ()] r )
K2total illiterate literate but not
graduated from ,083 ,624 1,000

primary school

rimary school
P Y ,239 ,520 1,000

gradute

middle school ,698 ,640 1,000
gradute

high school 2,188

graduate (*,b) 008018
university graduate 3,444 778 ,000

(*,b)
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Level on state of belonging and contentment

Table 36 (cont'd.). Pairwise Comparisons of Mothers’ and

Fathers’ Education

literate but not

illiterate

graduated from -083 ,624 1,000
primary school
primary school 157,528 1,000
gradute ! ! '
middle school 615 647 1.000
gradute ! ! '
high school 2,105(*b) 675 028
graduate
university graduate 3,362(*,b) ,784 ,000
primary school illiterate )
gradute ,239 ,520 1,000
Lit. But not gr. -, 157 ,528 1,000
middle school
gradute ,458 ,547 1,000
high school
graduate 1,949(*,b) ,579  ,012
university graduate 3,205(*,b) ,703  ,000
middle school illiterate -698 640 1.000
gradute ! ! '
Lit. But not gr. -615 ,647 1,000
primary school 458 547 1,000
gradute ! ! '
high school 1,490(b) 690 463
graduate
university graduate
2,746(*,b) ,796  ,009
high school illiterate -2,188(*,c) ,668 016
graduate ' Y '
Lit. But not gr. -2,105(*,c) ,675 ,028
primary school -1,949(%,C) 579 012
gradute ! A '
middle school -1,490(c) ,690 1463
gradute
university graduate 1,256(c,b) ,819 1,000
university illiterate N
graduate -3,444(*,c) ,778  ,000
Lit. But not gr. -3,362(*,c) ,784 ,000
primary school -3,205(%c) ,703 000
gradute ’ o !
middle school -2,746(%,C) ,796 009
gradute ’ o '
high school -1,256(c,b) 819 1,000
graduate
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Table 37. Pairwise Comparisons of Geographic

Region on reasons for

preference
Mean
Dependent Difference Std. Sig.(
Variable (I) school region (J) school region (I-)) Error a)

Dtotal Eastern Anatolia Marmara 3,907(*) ,356 ,000
Agean 134 1309 1'03
Mediterrenian - 328 322 1,08
central Anatolian 501 304 1,00
I I O
Black Sea -1,659(*) ,406 ,001
South Eastern 1,00
Anatolian ~857 440 0
Marmara Eastern Anatolia -3,907(*%) ,356 ,000
Agean -3,774(*) ,381 ,000
Mediterrenian -4,236(*) ,392 ,000
central Anatolian -3,406(*) ,377 ,000
Black Sea -5,566(*) ,463 000
South _Eastern -4,764(%) 494,000

Anatolian
Agean Eastern Anatolia - 134 1309 1,08
Marmara 3,774(*) ,381 ,000
Mediterrenian 462 1350 1,08
central Anatolian 368 333 1,08
Black Sea -1,792(*) ,428 ,001
South .Eastern -990 461,668

Anatolian
Mediterrenian Eastern Anatolia 328 322 1,08
Marmara 4,236(*) ;392,000
Agean 462 350 1'08
central Anatolian ,830 ,345 341
Black Sea -1,330 437,050
South Eastern 1,00
Anatolian ~>28 469 0
central Anatolian Eastern Anatolia - 501 304 1,00
I ! 0
Marmara 3,406(*) ,377 ,000
Agean ) 1,00
,368 ,333 0
Mediterrenian -,830 ,345 341
Black Sea -2,160(*) 424,000
South _Eastern -1,358 457 064

Anatolian
Black Sea Eastern Anatolia 1,659(*) ,406 ,001
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Table 37 (cont'd.). Pairwise Comparisons of Geographic Region on reasons for

preference

Marmara 5,566(*) ,463 ,000

Agean 1,792(*) ,428 ,001

central Anatolian 2,160(*) 424,000

South Eastern 1,00

Anatolian 802 230 0

South _Eastern Eastern Anatolia 857 440 1,00
Anatolian 0
Marmara 4,764(*) 494 ,000

Agean ,990 461 668

Mediterrenian 528 469 1,08

central Anatolian 1,358 ,457 064

Black Sea - 802 530 1,00

I I 0

Table 38. Pairwise Comparisons of Geographic Region on education and

program
Mean
Dependent Differenc Std.
Variable (I) school region (J) school region e (I-]) Error Sig.(a)
Eastern Anatolia Marmara 3,721(%) 1339 ,000
Etotal
Agean -,423 ,295 1,000
Mediterrenian -1,262(*) ,307 ,001
central Anatolian -,336 ,289 1,000
Black Sea -2,582(*) ,387 ,000
South Eastern ) %
Anatolian 2,424(*) 419 ,000
Marmara Eastern Anatolia -3,721(%) ,339 ,000
Agean -4,144(*) ,364 ,000
Mediterrenian -4,983(*) ,373 ,000
central Anatolian -4,057(*) ,359 ,000
Black Sea -6,303(*) 441 ,000
South Eastern "
Anatolian -6,146(*) 470 ,000
Agean Eastern Anatolia ,423 ,295 1,000
Marmara 4,144(*) ,364 ,000
Mediterrenian -,839 ,333 ,250
central Anatolian ,088 ,317 1,000
Black Sea -2,159(%) ,408 ,000

South Eastern

- %
Anatolian 2,001(*) ,439 ,000
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Table 38 (cont’d.). Pairwise Comparisons of Geographic Region on education

and program

Mediterrenian Eastern Anatolia 1,262(%) ,307 ,001
Marmara 4,983(*) ,373 ,000
Agean ,839 ,333 ,250
South _Eastern 1,162 447 1199
Anatolian

central Anatolian Eastern Anatolia ,336 ,289 1,000
Marmara 4,057(*) ,359 ,000
Agean -,088 ,317 1,000
Mediterrenian -,927 ,329 ,103
Black Sea -2,247(*) ,404 ,000
South Eastern ”
Anatolian -2,089(%) 436 /000

Black Sea Eastern Anatolia 2,582(*) ,387 ,000
Marmara 6,303(*) 441 ,000
Agean 2,159(*) ,408 ,000
Mediterrenian 1,320(%) 417 ,033

central Anatolian 2,247(%) ,404 ,000
South Eastern 158 505 1,000

Anatolian
South _Eastern Eastern Anatolia 2,424(%) 1419 ,000
Anatolian
Marmara 6,146(*) ,470 ,000
Agean 2,001(*) ,439 ,000
Mediterrenian 1,162 447 ,199
central Anatolian 2,089(*) ,436 ,000
Black Sea -,158 ,505 1,000

Table 39. Pairwise Comparisons of Geographic Region on infrastructure

Mean

Dependent Difference Std.

Variable (I) school region  (J) school region (I-)) Error Sig.(a)

Fltotal Eastern Anatolia  Marmara 5,332(*) ,386 ,000
Agean 1,979(*) ,335 ,000
Mediterrenian ,641 ,348 1,000
central Anatolian ,073 ,329 1,000
Black Sea -1,938(*) ,439 ,000
South .Eastern -024 476 1,000
Anatolian

Marmara Eastern Anatolia -5,332(%) ,386 ,000

Agean -3,354(*) ,413 ,000
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Table 39 (cont'd.).

infrastructure

Mediterrenian -4,692(*) 424 ,000
central Anatolian -5,259(*) ,408 ,000
Black Sea -7,271(*) ,501 ,000
South Eastern ) *
Anatolian 5,356(*) ,534 ,000

Agean Eastern Anatolia -1,979(*%) ,335 ,000
Marmara 3,354(*) ,413 ,000
Mediterrenian -1,338(*) ,378 ,009
central Anatolian -1,906(*) ,361 ,000
Black Sea -3,917(%) 463 ,000
South Eastern %
Anatolian -2,002(*) 499 ,001

Mediterrenian Eastern Anatolia -,641 ,348 1,000
Marmara 4,692(*) 424 ,000
Agean 1,338(*) ,378 ,009
central Anatolian -,568 ,373 1,000
Black Sea -2,579(%) 473 ,000
South _Eastern -,664 508 1,000
Anatolian

central Anatolian  Eastern Anatolia -,073 ,329 1,000
Marmara 5,259(*) ,408 ,000
Agean 1,906(*) ,361 ,000
Mediterrenian ,568 ,373 1,000
Black Sea -2,011(*) ,459 ,000
South _Eastern -,097 495 1,000
Anatolian

Black Sea Eastern Anatolia 1,938(%) ,439 ,000
Marmara 7,271(%) ,501 ,000
Agean 3,917(%) ,463 ,000
Mediterrenian 2,579(%) ,473 ,000
central Anatolian 2,011(%) ,459 ,000
South Eastern %
Anatolian 1,915(%) ,574 ,018

South Eastern Eastern Anatolia 1024 476 1,000

Anatolian
Marmara 5,356(*) ,534 ,000
Agean 2,002(*) ,499 ,001
Mediterrenian ,664 ,508 1,000
central Anatolian ,097 ,495 1,000
Black Sea -1,915(*) ,574 ,018

Pairwise Comparisons of Geographic Region on
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Table 40. Pairwise Comparisons of Geographic Region on branch infrastructure

Mean
Dependent (I) school Difference Std.
Variable region (J) school region (I-)) Error Sig.(a)
F2total Eastern Marmara
: 3,481(*) ,553 ,000
Anatolia
Agean -,458 480 1,000
Mediterrenian -1,391 ,500 115
central Anatolian -2,001(%) 472 ,001
Black Sea -4,750(*)  ,630 ,000
South Eastern ) "
Anatolian 6,080(*) ,684 ,000
Marmara Eastern Anatolia -3,481(%) ,553 ,000
Agean -3,939(*) ,593 ,000
Mediterrenian -4,872(%) ,609 ,000
central Anatolian -5,482(*) ,586 ,000
Black Sea -8,231(*) ,720 ,000
South Eastern ) *
Anatolian 9,561(*) ,767 ,000
Agean Eastern Anatolia ,458 ,480 1,000
Marmara 3,939(%) ,593 ,000
Mediterrenian -,933 ,543 1,000
central Anatolian -1,543 ,517 ,061
Black Sea -4,292(*) ,665 ,000
South Eastern »
Anatolian -5,622(*) ,716 ,000
?edlterrenla Eastern Anatolia 1,391 500 115
Marmara 4,872(*) ,609 ,000
Agean ,933 ,543 1,000
central Anatolian -,611 ,536 1,000
Black Sea -3,360(*) ,679 ,000
South Eastern "
Anatolian -4,689(*) ,729 ,000
central_ Eastern Anatolia 2,001(*) 472 1001
Anatolian
Marmara 5,482(*) ,586 ,000
Agean 1,543 ,517 ,061
Mediterrenian ,611 ,536 1,000
Black Sea -2,749(*) ,659 ,001
South Eastern "
Anatolian -4,079(*) ,710 ,000
Black Sea Eastern Anatolia 4,750(*) ,630 ,000
Marmara 8,231(*) ,720 ,000
Agean 4,292(*) ,665 ,000
Mediterrenian 3,360(*) ,679 ,000
central Anatolian 2,749(*) ,659 ,001
South Eastern -1,330 824 1,000

Anatolian
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Table 40 (cont'd.). Pairwise Comparisons of Geographic Region on branch

infrastructure

South Eastern Anatolia

Eastern 6,080(*) ,684 ,000

Anatolian
Marmara 9,561(*) ,767 ,000
Agean 5,622(%*) ,716 ,000
Mediterrenian 4,689(*) ,729 ,000
central Anatolian 4,079(*) ,710 ,000
Black Sea 1,330 ,824 1,000

Table 41. Pairwise Comparisons of Geographic Region on infrastructure

satisfaction

F3total Eastern Anatolia Marmara 9,375(*) ,646
Agean 2,539(*) ,561
Mediterrenian ,140 ,584
central Anatolian ,789 ,551
Black Sea -2,865(*) ,736
South Eastern Anatolian  -4,100(*) ,799
Marmara Eastern Anatolia -9,375(*) ,646
Agean -6,836(*) ,692
Mediterrenian -9,235(*) 711
central Anatolian -8,586(*) ,684

Black Sea -
12,241(%) 841

South Eastern Anatolian -
13,475(%) 896
Agean Eastern Anatolia -2,539(*) ,561
Marmara 6,836(*) ,692
Mediterrenian -2,399(*) ,634
central Anatolian -1,750 ,604
Black Sea -5,405(*) 777
South Eastern Anatolian  -6,640(*) ,836
Mediterrenian Eastern Anatolia -,140 ,584
Marmara 9,235(*) ,711
Agean 2,399(*) ,634
central Anatolian ,649 ,626
Black Sea -3,005(*) 794
South Eastern Anatolian  -4,240(*) ,852
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Table 41 (cont'd.).

infrastructure satisfaction

Pairwise Comparisons of

Geographic Region on

central Anatolian

Black Sea

South Eastern
Anatolian

Eastern Anatolia
Marmara
Agean

Mediterrenian
Black Sea
South Eastern Anatolian

Eastern Anatolia
Marmara

Agean

Mediterrenian

central Anatolian

South Eastern Anatolian
Eastern Anatolia

Marmara

Agean
Mediterrenian
central Anatolian
Black Sea

-,789
8,586(*)
1,750
-,649
-3,654(*)
-4,889(*)
2,865(%)
12,241(%)
5,405(%)
3,005(%)
3,654(%)
-1,235

4,100(*)

13,475(%)
6,640(%)
4,240(*)
4,889(*)

1,235

,551
,684

,604

,626
,770

,830
,736
,841
777
,794
,770
,963

,799

,896
,836
,852
,830
,963

Table 42. Pairwise Comparisons of Geographic Region on personnel relations

Mean
Dependent Difference Std. Sig.
Variable (I) school region (J) school region (I-)) Error (a)
K1total Eastern Anatolia Marmara 4,593(%) ,597 ,000
Agean 1,333 ,518 ,215
Mediterrenian -025 539 1,08
central Anatolian - 606 509 1,08
Black Sea -2,824(*) ,680 ,001
South Eastern ) .
Anatolian 2,687(*) ,738 ,006
Marmara Eastern Anatolia -4,593(*) ,597 ,000
Agean -3,261(*) ,639 ,000
Mediterrenian -4,618(*) ,657 ,000
central Anatolian -5,200(%) ,632 ,000
Black Sea -7,417(*) ,776 ,000
South Eastern %
Anatolian -7,280(*) ,827 ,000
Agean Eastern Anatolia -1,333 ,518 215
Marmara 3,261(%) ,639 ,000
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Table 42 (cont'd.) . Pairwise Comparisons of Geographic Region on personnel

relations

Mediterrenian

central Anatolian

Black Sea

South Eastern
Anatolian

Mediterrenian
central Anatolian
Black Sea

South Eastern
Anatolian
Eastern Anatolia
Marmara

Agean
central Anatolian
Black Sea

South Eastern
Anatolian
Eastern Anatolia

Marmara

Agean
Mediterrenian

Black Sea

South Eastern
Anatolian
Eastern Anatolia

Marmara
Agean
Mediterrenian

central Anatolian
South Eastern
Anatolian
Eastern Anatolia

Marmara

Agean
Mediterrenian
central Anatolian
Black Sea

-1,358
-1,939(*)
-4,156(*)
-4,019(*)
,025
4,618(*)
1,358
-,581
-2,799(*)

-2,662(%)

,606
5,200(*)
1,939(%)

,581

-2,217(%)

-2,080

2,824(%)
7,417(%)
4,156(*)
2,799(*)
2,217(%)

,137

2,687(%)

7,280(*)
4,019(%)
2,662(*)
2,080
-137

,586
,558
,718
772
,539
,657
,586
,578
,733

,787

,509

,632
,558
,578

711
,766

,680
776
,718
,733
711

,889

,738

,827
772
,787
,766
,889

434
,011
,000

,000
1,000
,000
434
1,000
,003

,016

1,000
,000
,011

1,000
,039

141

,001
,000
,000
,003
,039

1,000

,006

,000
,000
,016
141
1,000
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and contentment.

Mean
Differen Std.
(I) school region (J) school region ce (I-]) Error Sig.(a)
Eastern Anatolia Marmara 2,566(*) ,234 ,000
Agean ,425 ,203 ,765
Mediterrenian -,273 211 1,000
central Anatolian ,178 ,199 1,000
Black Sea -
1,112(%) ,266 ,001
South Eastern ~ %
Anatolian BI1(%) 1289 044
Marmara Eastern Anatolia -
2.566(*) ,234 ,000
Agean -
2,141(%) ,250 ,000
Mediterrenian -
2.839(%) ,257 ,000
central Anatolian -
2,388(*) ,248 ,000
Black Sea -
3,678() ,304 ,000
South Eastern -
Anatolian 3,458(*) 324 /000
Agean Eastern Anatolia -,425 ,203 ,765
Marmara 2,141(%) ,250 ,000
Mediterrenian -,698 ,229 ,050
central Anatolian -,247 ,219 1,000
Black Sea -
1,537() ,281 ,000
South Eastern -
Anatolian 1,316(*) 303 /000
Mediterrenian Eastern Anatolia ,273 211 1,000
Marmara 2,839(%) ,257 ,000
Agean ,698 ,229 ,050
central Anatolian ,451 ,226 ,979
Black Sea -,839 ,287 ,074
South .Eastern - 618 1308 1945
Anatolian
central Anatolian ~ Eastern Anatolia -,178 ,199 1,000
Marmara 2,388(*%) ,248 ,000
Agean ,247 ,219 1,000
Mediterrenian -,451 ,226 ,979
Black Sea -
1,290(%) ,278 ,000
South Eastern An. -
1,069(*) ,300 ,008
Black Sea Eastern Anatolia 1,112(%) ,266 ,001
Marmara 3,678(*) ,304 ,000

Table 43. Pairwise Comparisons of Geographic Region on state of belonging
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Table 43 (cont'd.). Pairwise Comparisons of Geographic Region on state of

belonging and contentment.

Agean 1,537(%) ,281 ,000
Mediterrenian ,839 ,287 ,074
central Anatolian 1,290(*) ,278 ,000

South Eastern ,220 ,348 1,000

Anatolian

iﬁ:igligistern Eastern Anatolia ,891(%) 1289 1044
Marmara 3,458(*) ,324 ,000
Agean 1,316(*) ,303 ,000
Mediterrenian ,618 ,308 ,945
central Anatolian 1,069(*) ,300 ,008
Black Sea -,220 ,348 1,000
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APPENDIX 2

STUDENT SURVEY

OGRENCI ANKETI

ACIKLAMA

Bu Anket formu sizlere ve okulunuzdaki etkinliklere ydnelik 91 soru

icermektedir. Ankete vereceginiz cevaplarin dogrulugu okulunuzla ilgili

yapilacak galigmalara yol géstermesi agisindan ok dnemlidir. Anketle

toplanan bilgiler kesinlikle gizli kalacak, kisisel olarak kullanilmayacaktir.

Litfen her soruyu dikkatle okuyarak size uygun gelen yalniz tek bir

secenegi isaretleyiniz.

Yardimlariniz igin tesekkir ederiz.

A) KISISEL BILGILER
1) Okulunuzun adr:
2) Sinifiniz/ Subeniz:

3) Dogum tarihiniz [ i
Gun Ay
4) Cinsiyetiniz
Kiz ()
Erkek ()
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B) Siz VE AILENIZLE ILGILI BOLUM

5) Ogdrenim gordigiiniiz sirada nerede ikamet ediyorsunuz?

Pansiyon ()
Ev ()
Yurt ()
Otel ()
Diger (Litfen

9715 1] 7

6) Tatillerde eve gittiginizde ailenizden kiminle birlikte yasiyorsunuz?

Anne ve babamla
Annemle

Babamla

Bakic kadin birey(6rnegin bliylikanne, Givey anne ya da

koruyucu anne

Bakici erkek birey(6rnegin biiylikbaba, livey baba ya da

koruyucu baba)
Diger (Litfen

972) [T 1] 7

7) Annenizin egitim diizeyi nedir?
Okur-yazar degil
Ilkokul mezunu degil ama okur yazar
Ilkokul mezunu
Ortaokul mezunu
Lise mezunu

Universite mezunu

()
()
()
()
()
()

()
()
()
()

()
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8) Babanizin egitim diizeyi nedir?
Okur-yazar degil
Ilkokul mezunu degil ama okur yazar
Ilkokul mezunu
Ortaokul mezunu
Lise mezunu
Universite mezunu
9) Evinizde kag kitap bulunur?
0-10
11- 30
31-50
51-100
100 ‘den fazla
10)Anneniz surekli bir iste calisiyor mu?
Evet ()

Hayir ()

11)Babaniz surekli bir iste caligiyor mu?
Evet ()
Hayir ()

12)Anneniz yari zamanli bir iste galisiyor mu?
Evet ()

Hayir ()

13)Babaniz yari zamanl bir iste galigiyor mu?
Evet ()
Hayir ()

()
()
()
()
()

()
()
()
()
()
()
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14)Sizin disinizda kag kardesiniz var?

Yok ()
1 ()
2-3 ()
4-6 arasi ()

7 vedahacok ()

15)Herhangi bir kullpte lisansli olarak spor yapiyor musunuz?
Evet ()
Hayir ()

16)Varsa lisansiniz olan branslariniz nelerdir?

() Badminton () Futbol () Yizme () Masa tenisi () Voleybol
() Basketbol ()Judo () Jimnastik () Glres () Tenis

() Hentbol () Uz. Dog. () Step-Aerobik () Atletizm
() Boks( ) Tekvando () Vicut gelistirme () Kayak () Diger

17)Varsa bu giine kadar bransinizda elde ettiginiz en iyi derecenizi yaziniz?

(Olimpiyat-Duinya-Avrupa-Turkiye dereceleri)

18)Ailenizde spor ile ilgilenen biri var mi?
Evet ()

Hayir ()

C ) SPOR LiSESINE YONLENMENizi SAGLAYAN ETKENLER (Uygun
olanlarin yanina X isareti koyunuz)

19)Spora olan ilgim spor lisesine yénlenmemde etkili olmustur.

Evet ()
Hayir ()

20)Ailem spor lisesine ydnlenmemde etkili olmustur.

Evet ()

Hayir ()
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21)Arkadaglarim spor lisesine yonlenmemde etkili olmustur.

Evet ()
Hayir ()

22)Beden Egitimi Ogretmenim spor lisesine yonlenmemde etkili olmustur.

Evet ()

Hayir ()
23)Antrenorim spor lisesine yonlenmemde etkili olmustur.

Evet ()
Hayir ()

24) Kullibim ve kullp ydneticilerim spor lisesine yénlenmemde etkili
olmustur.

Evet ()
Hayir ()

25) Medyadaki spora iliskin programlar ve yayinlar spor lisesine
yonlenmemde etkili olmustur.

Evet ()
Hayir ()
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D) SPOR LISESINI TERCIH ETME NEDENLERINiZ
(Liitfen size uygun olan diisiincenin altina "X"” isareti koyarak

seciminizi yapiniz)

Tamamen

Katiliyorum

Katiliyorum

Katilmiyorum

Hig
Katilmiyorum

26) Spor Lisesi en ¢ok basaril olabilecegim
okuldur.

27)Bransimda kendimi en iyi spor lisesinde
gelistirebilirim.

28)Spor lisesinde iyi bir spor egitimi
alabilirim.

29)Spor lisesinde spor etkinliklerine daha
cok katilabilirim.

30)Spor lisesinde faaliyetlere katiimami
engelleyecek cevre baskisi olmayacaktir.

31)Spor lisesinde faaliyetlere katiimami
engelleyecek aile baskisi olmayacaktir.

32)Spor lisesinde sporu meslek haline
getirebilirim.

33)Spor lisesinde faaliyet yapmak istedigim
alanlarla ilgili tesis, arac-gereg gibi
imkanlar yeterlidir.

34)Faaliyet yapmak istedigim alanlarla ilgili
hazirlanmig programlar oldugu igin
tercih ettim.

35)0rta 6gretimde aldigim spor egitiminin
Beden Egitimi ve Spor Yiiksek
Okullarina girmem igin faydall olacagi
igin tercih ettim.

36) Spor yapma aliskanhigimi
surdlirebilecegim igin tercih ettim.

37)Yaptigim spor bransinda elit sporcu
olabilmek icin tercih ettim.

38) Dider alanlarda basarisiz oldugum icin
tercih ettim.
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E) SPOR LISELERINDEN BEKLENTILERiINizi DUSUNDUGUNUZDE
ASAGIDAKILERE NE OLCUDE KATILIYORSUNUZ?

(Liitfen size uygun olan diisiincenin altina "X"” isareti koyarak
seciminizi yapiniz)

Tamamen
Katiliyorum
Katiliyorum
Katilmiyorum
Hig
Katilmiyorum

39)Diger egitim alanlarinda da kaliteli bir
egitim sunar.

40)Verilen egitim, 6grencilerin Universite
egitimi acisindan BESYQ'larin disindaki
diger alanlara da girebilmeyi
saglayacak sekildedir.

41)Sporcu 6grencilerin branslarinda ulusal
ve uluslararasi basari
saglayabilecekleri sekilde arag-gereg
ve tesislere sahiptir.

42)Milli dizeydeki sporcularin bir arada
egitim gorup bir taraftan da sportif
calismalarini yapabilecekleri sekildedir.

43)Egitim programi sporcu 6grencilerin
musabaka programina planhdir.

44)Beden egitimi 6gretmenlerinin yaninda
spor branglarinda da uzman
antrendrler bulunur.

45) Sik sik sporla ilgili farkli konularda
konferanslar diizenlenir.
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F) SPOR LISELERINDEN BEKLENTILERINIZIN KARSILANMASINI
DUSUNDUGUNUZDE ASAGIDAKILERE NE OLCUDE

KATILIYORSUNUZ?

(Liitfen size uygun olan diisiincenin altina "X” isareti koyarak

seciminizi yapiniz)

Tamamen
Katiliyorum

Katiliyorum

Katiimiyorum

Hig
Katilmiyorum

46)Mevcut ydnetim kadrosu yeterlidir.

47)Mevcut hizmetli kadrosu yeterlidir.

48)Mevcut beden egitimi 6gretmeni sayisi
yeterlidir.

49)Diger alanlardaki (Matematik, Ttirkge,
vb.) 6gretmen sayisi yeterlidir.

50)Spor lisesinde verilen spor egitimi
yeterlidir.

51)Spor digi branglarda verilen egitim
yeterlidir.

52)Brangimda uzmanlasabilecegim bir
ortam buluyorum.

53)Bos zamanlarda antreman
yapllabilecek tesisler yeterlidir.

54)Okulum spor alanimdaki bilgi diizeyimi
artiriyor.

55)Aldigim egitim kendime olan glivenimi
arttiriyor.

56)Aldigim egitim spor ile ilgili bilgi
birikimimi arttiryor.

57)Aldigim egitim insanlarla daha kolay
iliski kurabilmeme yardimci oluyor.

58)Aldigim egitim beni mutlu ediyor.

59)Aldigim egitimden keyif aliyorum.

60)Aldigim egitim motivasyonumu
arttiriyor.
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61)Aldigim egitim ruhsal acidan
rahatlamami sagliyor.

62)AldiIgim egitim can sikintilarimdan
uzaklasmami sagliyor.

63)AldiIgim egitim iyi bir fiziki gortiniime
kavusmami saglyor.

64)Bransim icin gerekli materyal sayisi
yeterlidir. (Top, minder,vb.)

65)Diger branslar icin gerekli materyal
sayis! yeterlidir.

66)Bransim igin gerekli calisma alani
(Basketbol sahasi, tartan pist, vb.)
yeterlidir.

egitimi 6gretmeni bulunmaktadir.

67)Bransima yonelik uzmanhgi olan beden

68)Bransima yonelik antrendr
bulunmaktadir.

G) ASAGIDAKI FARKLI KONU ALANLARINA NE DERECE iLGi

DUYUYORSUNUZ?

(Lutfen size uygun olan diisiincenin altina "X"” isareti koyarak

seciminizi yapiniz)

Hicg

Biraz

Cok

Pek Cok

69) SoOzel dersler
(Tarkce, Sosyal
Bilgiler, Yabanci Dil
gibi)

70)Sayisal dersler
(Matematik, Fen
Bilgisi gibi)

71)Sanat agirlikh
dersler
(Resim,Muzik gibi)

72)Diger segmeli
dersler (Bilgisayar,
tarim v.s)
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H ) ASAGIDAKI FARKLI KONU ALANLARINDA KENDINizi NE
DERECE BASARILI BULUYORSUNUZ?

(Liitfen size uygun olan diisiincenin altina “"X” isareti koyarak
seciminizi yapiniz)

Cok
Gok Basarisiz | Basarili | Basari
Basarisiz I

73)Sayisal dersler
(Matematik, Fen
Bilgisi gibi)
74)So6zel Dersler
( Tarkge, Tarih gibi)
75)Sanat agirlikh dersler
(Resim,Muzik gibi)
76)Diger segmeli dersler
(Bilgisayar, tarim v.s)

I) ALDIGINIZ BUTUN DERSLERI DUSUNDUGUNUZDE
OKULUNUZDA HANGI MATERYALLERIN YETERSiZ OLDUGUNU
DUSUNUYORSUNUZ? (Orn. Bilgisayar, tepegoz,harita, vb gibi.)

J) ALDIGINIZ BUTUN DERSLERI DUSUNDUGUNUZDE
OKULUNUZDA HANGI SPOR ARAGLARININ/TESISLERININ
YETERSIZ OLDUGUNU DUSUNUYORSUNUZ? (Orn. Voleybol
sahasi, boks eldiveni, kulplu beygir, vb gibi.)
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K) OKULUNUZU, OGRETMENLERINizI VE OKUL YONETiCiLERINi
DUSUNDUGUNUZDE ASAGIDAKILERE NE OLCUDE
KATILIYORSUNUZ? (Liitfen size uygun olan diisiincenin altina
"X"” igareti koyarak seciminizi yapiniz)

Hig
Katihyorum | Katilmiyorum | Katilmiyoru
m

Tamamen
Katiliyorum

77)Ogrenciler
ogretmenleri
n blylk
cogunlugu
ile iyi anlasir.
78)0gretmenler
ogrencilerin
saglik
durumuyla
ilgilenir.
79)0gretmenler
ogrencilerin
soylediklerini
dinler.
80)Ogrenciler
yardima
ihtiyac
duydugunda
ogretmenler
den destek
alirlar.
81)Ogretmenler
ogrencileri
ayirmadan
esit
davranirlar.
82)Ogrenciler
bu okulda
olmaktan
mutludurlar.
83)Ogrenciler
arkadaslari
ile iletisim
sorunu
yasamazlar.
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84)Ogrenciler
ogretmenleri
ile iletisim
sorunu
yasamazlar.

85)Okul
rehberlik
hizmetleri
ogrencilerin
her turll
sorununu
¢cOzebilmekte
dir.

86)Ogrenciler
ogretmenler
e yardimci
olurlar.

87)Ogrenciler
ogretmenleri
ni severler.

88)Ogrenciler
okul
yoneticilerini
severler.

89)Bulundugum
okuldan
memnunum

90)Imkanim
olsa bagka
bir okula
gitmeyi
isterim.

91)Okulum
gelecedim
igin en
uygun
okuldur.

ANKET BITTI. YARDIMLARINIZ ICIN TESEKKUR
EDERIZ.
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APENDIX 3

TEACHER SURVEY

OGRETMEN ANKETI

Degerli Ogretmenimiz,

Bu anket, MEB Spor Liselerinde calisan o6gretmenlerin,
mesleki ve kisisel gelisimlerine, sinif ici etkinliklerine,
ogrencilerinin derslere yonelik tutum ve davranislarina iliskin
goriisler hakkinda bilgi edinmek amaciyla hazirlanmigtir. Elde
edilecek bilgiler bu derslerin 6gretiminde karsilasilan sorunlarin
belirlenip, c¢oziimlenmesine katki saglamak amaa ile
kullanilacaktir. Saghkl sonug alinabilmesi igin sorulara ictenlikle
yanit vermenizi rica eder, ilgi ve katkilarinizdan dolay: tesekkiir
ederiz. Anketle toplanan bilgiler kisisel diizeyde kesinlikle gizli
tutulacaktir.

I Ilce i e
(@] (U] (] o [V 4

Derse girdiginiz siniflar ve subeleri: ........cccccvvieeiiiiiieiiiinenn,
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A ) KISISEL BILGILER (Liitfen size uygun olan diisiincenin
yanindaki ( ) kismina “X” isareti koyarak seciminizi yapiniz)

1. Yasiniz?

PACEVAS ()
30-39 i, ()
40-49 ..o ()
50 ve Uzeri........... ()

2. Cinsiyetiniz?

Kadin ( ) Erkek ( )

3. Ogretmenlik mesleginizde gecen siireniz?

5yidan az........... ()
6-10 yil..covvenneeee. ()
11-15yil e ()
16-20 yil ..ouveenne ()
20 ve Uzefi........... ()

Yiksek Okul......... ()
Lisans.........coeeee. ()
Yiksek lisans ....... ()
Doktora ............... ()

5. Haftada kag saat derse giriyorsunuz?

10 saatin altinda...( )

11-15 saat ........... ()
16-20 saat ........... ()
21-25 saat........... ()
25 ve Ustl ........... ()
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6. Okulunuzda hangi derse/derslere giriyorsunuz?

LUEFEN YazZINIZ.evn it e
7. Branginiz?

LOEFEN YazINIZ..ovn e er e e

8. Hangi dlzeylerde derse giriyorsunuz? ( Birden fazla isaretleyebilirsiniz )

9. Sinif............... )
10. sinif............... )
11. sinif............... ()
12. sinif............... )
9. Herhangi bir egitsel kol faaliyetinde galisiyor musunuz?
a) Evet b) Hayir

10. Cevabiniz evet ise liitfen hangi egitsel kol faaliyetinde calistiginizi
belirtiniz.

B) SPOR LISESINDEN BEKLENTiLERINizi DUSUNDUGUNUZDE
ASAGIDAKILERE NE OLCUDE KATILIYORSUNUZ?

(Liitfen size uygun olan diisiincenin altina "X"” isareti koyarak
seciminizi yapiniz)

Hig
Katilmiyorum

Tamamen

Katiliyorum

Katiliyorum
Katilmiyorum

11.Beden egitimi ve spor disi egitim
alanlarinda da kaliteli bir egitim
sunar.

12.Verilen egitim, 6grencilerin
Universite egitimi agisindan
BESYQ'larin digindaki diger alanlara
da girebilmesini saglar.
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13.Sporcu 6grencilerin branslarinda
ulusal ve uluslararasi basari
aglayabilecekleri sekilde arac-gerec
ve tesislere sahiptir.

14.Ust diizey sporcularin bir arada
egitim gorlp bir taraftan da sportif
calismalarini yapabilmelerini saglar.

15.Spor liselerinin her biri, spor
branslari icin egitim yerleri
halindedir.

16.Egitim programi sporcu 6grencilerin
misabaka programina gére
planlidir.

17.Spor liselerinde her bransta olmak
Uzere branglarinda uzman
antrendrler bulunur.

18. Sik sik sporla ilgili farkli konularda
konferanslar diizenlenir.

C) OKUL ORTAMINI DUSUNDUGUNUZDE ASAGIDAKILERE NE
OLCUDE KATILIYORSUNUZ? (Litfen size uygun olan diisiincenin
altina "X” isareti koyarak segiminizi yapiniz)

Hig
Katilmiyorum

Tamamen

Katiliyorum

Katiliyorum
Katilmiyorum

19.Mevcut yonetim kadrosu yeterlidir.

20.Mevcut hizmetli kadrosu yeterlidir.

21.Mevcut beden egitimi 6gretmeni
sayis! yeterlidir.

22.Diger alanlardaki (Matematik,
Tirkce, vb.) 6gretmen sayisi
yeterlidir.

23.0kulumda sunulan spor egitimi Ust
dizeydedir.

24.Spor disi branslarda verilen egitim
kalitelidir.
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25.0kulum gdrevimi en iyi sekilde
yerine getirebilmem icin beni
manevi anlamda desteklemektedir.

26.0kulum gdrevimi en iyi sekilde
yerine getirebilmem icin beni
maddi anlamda desteklemektedir.

27.0kulumda calismak beni mutlu
ediyor.

28.0kulumda calismak
motivasyonumu arttiriyor.

29.Yonetici ve 6gretmenler igbirligi
icerisinde calsirlar.

30.Duslince ve 6nerilerim okul
yonetimi tarafindan dikkate alinir.

31.Zimre 6gretmenleri isbirligi
icerisinde calisir.

32.Calismalarimi okul yénetimi takdir
eder.

33.Calismalarimi 6gretmen
arkadaslarim takdir eder.

34.Calismalarimi 6grencilerim takdir
eder.

35.0kulumda calismak beni
o6gretmenlik alaninda
gelistirmektedir.

36.Firsatim olsa baska bir meslege
gecerdim.

37.Atamam yapilsa bagka bir ilde
calismak isterdim.

38.Iimkanim olsa baska bir okula
gecerdim.

39.0kulumuzun toplumda olumlu bir
konumu vardir.

40.0kul kittiphanesi ihtiyaca cevap
verecek niteliktedir.

41.0grenci yatakhanesi ihtiyaca cevap
verecek niteliktedir.

42.Yemekhane ihtiyaca cevap verecek
niteliktedir.

43.0grencilerimi tanimak igin
Rehberlik Servisi ile isbirligi
yaparim.
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44.0kul yonetimi sosyal etkinliklere
destek olur.

45.0kulda ve MEB'de saglanan hizmet-
ici egitimler yeterlidir.

46.0kulda hijyene 6zen gosterilir.

47.0kulumuzda disiplin sorunu yoktur

D) DERS DISI EGITIM ETKINLIKLERI:

BIR HAFTA SURESINCE ASAGIDAKI ETKINLIKLERE NE KADAR
SURE AYIRIYORSUNUZ? (Liitfen size uygun olan diisiincenin
altina "X"” isareti koyarak segiminizi yapiniz)

Hig 1 1-2 | 3-5 5

az fazla

saatten | saat |saat | saatten

48.Ders plani yapma

49.1dari calismalar

50.Egitsel kol calismalari

51.0grencilerle ders saatleri
disinda bir araya gelme (
ornegin birebir ilgilenme,
rehberlik)

52.Sinav sorularini hazirlama

53.Sinav sonuglarini
degerlendirme

54.0devleri degerlendirme

55.0gretmenlik meslegi ile
ilgili yayinlari izleme

56.04gretim ve sinav
malzemesi hazirlamak igin
bilgisayar ya da internetten
yararlanma

57.0grenci ile ilgili kayitlari
tutma

58.Diger
Lutfen belirtiniz.
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E) BIR OGRETIM YILI SURESINCE ASAGIDAKI ETKINLIKLERE NE
KADAR SURE AYIRIYORSUNUZ? (Liitfen size uygun olan
diisiincenin altina “X"” isareti koyarak seciminizi yapiniz)

Hig Dénem | Ayda

veya boyunca bir :i?-f\tr:d:
Cokaz | birveya | veya iki keyz

iki kez iki kez

59.Ziimre 6gretmenleri ile
ogretim yontemlerinin
gelistiriimesine yonelik
calismalar.

60.0gretmenlerle dgrencinin
gelisimi icin isbirligi.

61.0kul miduri ve diger
yOneticilerle 6grencinin
gelisimi icin isbirligi.

62.0grenci velileri ile
goriasme.

63. Mesleki gelistirme
etkinliklerine katiima
(Seminer, Konferans,
kurslar vb.).

64. Ogretim materyalleri
gelistirme.

65. Ogrenmede geri kalan
ogrencilerle okul disi
zamanlarda tamamlayici
ogretim etkinlikleri
saglama.

66.0grencilerimi tanimak igin

Rehberlik Servisi ile
isbirligi yapma.

67.Diger
Latfen belirtiniz

147



F) OKULUNUZDA GERCEKLESTIRILEN DERSLERI
DUSUNDUGUNUZDE HANGI MATERYALLERIN YETERSiZ
OLDUGUNU DUSUNUYORSUNUZ? (Orn. Bilgisayar,
tepegoz,harita, vb gibi.)

G) OKULUNUZDA GERGEKLESTIRILEN DERSLERI
DUSUNDUGUNUZDE HANGI SPOR
ARACLARININ/TESISLERININ YETERSiZ OLDUGUNU
DUSUNUYORSUNUZ? (Orn. Voleybol sahasi, boks eldiveni,
kulplu beygir, vb gibi.)

H) SON iKi YILDA MILLi EGITIM BAKANLIGI, GENGLIK VE
SPOR iL MUDURLUGU VEYA IL MiLLi EGITIM MUDURLUGUNUN
DUZENLEDIGI HiZMETICI ATOLYE CALISMALARININ
HANGILERINE KATILDINIZ?

I) SIZE GORE ETKIN OGRETIM YAPMANIZI ASAGIDAKILERDEN
HANGISI NE OLCUDE ENGELLEMEKTEDIR? (Liitfen size uygun
olan diisiincenin altina “X"” isareti koyarak seciminizi yapiniz)

His | tarda | S | fonle
68. Ogretmen dgrenci iliskilerinin
azhgu.
69. Okulda yeterince materyalin
bulunmamasi.

70. Velilerle iligkilerin olmamasi.
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71. Ogrencilerin okul disi
zamanlarda vakit gecirebilecegi
ve dinlenecegi sicak bir ortamin
olmamasi.

72. Yetersiz spor arag/geregleri.

73. Yetersiz egitim arag/gerecleri.

74. Yetersiz spor alanlari/tesisleri.

75. Yetersiz egitim alanlari/tesisleri.

76. Ozel gereksinimi olan 6grenciler
(6rnegin, duyma gérme
konusma 0zru, fiziksel
yetersizlikler, zihinsel veya
duygusal bozukluklar).

77.1lgisiz 6grenciler.

78. Yaramaz 6grenciler.

79. Ogretmen yonetici iliskilerinin
azlg.

80. Cocuklarinin 6grenme ve
gelismesine ilgi duymayan
aileler.

81. Ogrencilerin cevresinde 6rnek
alabilecegi blyiklerin
bulunmamasi.

82. Ogrenciler arasindaki iletisim
eksikligi.

83. Okullarda 6gretmenlere
rehberlik edecek kidemli
ogretmenlerin bulunmamasi.

84. Diger ( Litfen Belirtiniz)

ANKET BITTI. YARDIMLARINIZ ICIN TESEKKUR EDERIZ.
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APPENDIX 4

MANAGER SURVEY

YONETICI ANKETI
Degerli Yoneticimiz,

Bu anket, MEB Spor Liselerinde calisan yoneticilerin
ogretmenler, ogrenciler ve okul hakkindaki genel goriislerini
almak amaci ile hazirlanmistir. Elde edilecek bilgiler okulunuzda
egitim ve ogretimin niteligini arttirmak amaci ile kullanilacaktir.
Saglikh sonug alinabilmesi icin sorulara ictenlikle yanit vermenizi
rica eder, ilgi ve katkilarinmzdan dolay: tesekkiir ederiz. Elde
edilen bilgiler kisisel bazda kesinlikle gizli tutulacaktir.

I, Ilce i e
(@] (U] (] o [0 4

Goreviniz:  Okul Madurd () Mudir Yardimaist ()

A ) KISISEL BILGILER(Liitfen size uygun olan diisiincenin
yanindaki ( ) kismina “X"” isareti koyarak segiminizi yapiniz)

1. Yasiniz?
25'in altinda.......... ()
25-29 i ()
30-39 i, ()
40-49 ..o ()
50 ve Uzeri........... ()
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2. Cinsiyetiniz?

Kadin ( ) Erkek ( )

3. Mesleginizde gegen siireniz?

S5yildan az........... ()
6-10 yil............... ()
11-15yil....ennee. ()
16-20 yil .............. ()
20 ve Uzeri........... ()

Yiksek Okul......... ()
Lisans.......ceovveunnne ()
Yiksek lisans ....... ()
Doktora............... ()

5yidan az........... ()
6-10 yil..oevren. ()
11-15yileeeennns ()
16-20 yil .ouenennne ()
20 ve Uzeri........... ()

6. Mudur yardimaisi iseniz hangi dlizeylerden sorumlusunuz? ( Birden
fazla isaretleyebilirsiniz )

9. Sinf.............. ()
10. sinif............... ()
11. sinif............... ()
12. sinif............... ()
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7. Calisma alaniniza giren konularda odul aldiniz mi?
a) Evet b) Hayir

8. Odiil aldiysaniz liitfen belirtiniz.

B) SPOR LiSESINDEN BEKLENTIiLERINizi DUSUNDUGUNUZDE
ASAGIDAKILERE NE OLCUDE KATILIYORSUNUZ?

(Liitfen size uygun olan diisiincenin altina "X” isareti koyarak
seciminizi yapiniz)

Tamamen
Katiliyorum
Katiliyorum
Katiimiyorum
Hig
Katilmiyorum

9. Beden egitimi ve spor digi egitim
alanlarinda da basaril bir egitim
sunar.

10. Verilen egitim, 6grencilerin
Universite egitimi agisindan
BESYO'larin disindaki alanlara da
girebilmeyi saglar.

11.Sporcu 6grencilerin branslarinda
ulusal ve uluslararasi basari
saglayabilecekleri sekilde arag-
gerec ve tesislere sahiptir.

12.Ust diizey sporcularin bir arada
egitim gorlp bir taraftan da sportif
calismalarini yapabilmelerini saglar.

13.Spor liselerinin her biri, spor
branglari icin egitim yerleridir.

14.Egitim programi sporcu 6grencilerin
misabaka programina gore tiim
yila yayilarak yapilir.

15.Spor liselerinde her bransta olmak
Uzere branglarinda uzman
antrendrler bulunur.

16. Sik sik sporla ilgili farkli konularda
konferanslar diizenlenir.
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C) OKUL ORTAMINI DUSUNDUGUNUZDE ASAGIDAKIiLERE NE
OLCUDE KATILIYORSUNUZ?

(Liitfen size uygun olan diisiincenin altina "X"” isareti koyarak
seciminizi yapiniz)

Hig
Katilmiyorum

Tamamen

Katiliyorum

Katiliyorum
Katiimiyorum

17.Mevcut yonetim kadrosu yeterlidir.

18.Mevcut hizmetli kadrosu yeterlidir.

19.Mevcut beden egitimi 6gretmeni
sayis! yeterlidir.

20.Diger alanlardaki (Matematik,
Tiirkce, vb.) 6gretmen sayisi
yeterlidir.

21.0Okulumda sunulan spor egitimi st
dizeydedir.

22.Spor disi branslarda verilen egitim
ust dlizeydedir.

23.0kulum gdrevimi en iyi sekilde
yerine getirebilmem icin beni
manevi anlamda desteklemektedir.

24.0kulum gdrevimi en iyi sekilde
yerine getirebilmem icin beni
maddi anlamda desteklemektedir.

25.0kulumda galismak beni mutlu
ediyor.

26.0kulumda caligmak
motivasyonumu arttiriyor.

27.Y0Onetici ve 6gretmenler isbirligi
icerisinde caligirlar.

28.0kul yonetimi egitim ve 6gretimle
ilgili karar alirken 6gretmenlerin
gorusini dikkate alir.

29.0kul ici gorevlendirmelerde bilgi,
deneyim, beceri gibi dlgller dikkate
alinir.

30.0kuldaki tiim 6gretmenlerin is ylki
esittir.
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31.0kul yonetimi egitimle ilgili
etkinliklere destek olur.

32.Firsatim olsa baska bir meslege
gecerdim.

33.Atamam yapilsa baska bir ilde
calismak isterdim.

34.0kulumuzun toplumda olumlu bir
konumu vardir.

35.0kul kitlphanesi ihtiyaca cevap
verecek niteliktedir.

36.0grenci yatakhanesi ihtiyaca cevap
verecek niteliktedir.

37.Yemekhane ihtiyaca cevap verecek
niteliktedir.

38.08rencilerimi tanimak igin
Rehberlik Servisi ile isbirligi
yaparim.

39.0kul ydnetimi sosyal etkinliklere
destek olur.

40.0kulda ve MEB'de saglanan hizmet-
ici egitimler yeterlidir.

41.0kulda hijyene 6zen gosterilir.

D ) OKULUNUZDAKI OGRENCILERLE ILGILI OLARAK VERILEN
DURUMA OGRENCILERIN YAKLASIK YUZDE KAGI KARSILIK
GELMEKTEDIR?

DUSUK GELIRLI % ...
ORTA GELiRLi % ...
YUKSEK GELIRL{ % ...
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E) BIR 6GRETIM YILI SURESINCE ASAGIDAKI ETKINLIKLERE NE
KADAR SURE AYIRIYORSUNUZ?
(Liitfen size uygun olan diisiincenin altina "X"” isareti koyarak
seciminizi yapiniz)

Hic veya
Cok az
Olasilikla

Donem
boyunca
bir veya

iki kez

Ayda
bir
veya
iki kez

Haftada
bir veya
iki kez

42.

Ogretmenlerle 6grencinin
gelisimi icin yapilan
toplantilar.

43.

Okul mudara ve
yoneticilerin katildigi okul
gelisimi icin yapilan
toplantilar.

44,

Ogrenci velileri ile
gorisgme

45.

Mesleki gelistirme
etkinliklerine katilma
(Seminer, Konferans,
kurslar vb.)

46.

YoOnetici ve
dgretmenlerin katildigi
toplantilar.

47.

Okul cevresinde oturan
ailelerin katildigi
toplantilar.

48.

Ogretimin
denetlenmesi.

49.

Ogrenci disiplini ile ilgili
problemler

50.
Litfen belirtiniz.

Diger.
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F) OKULUNUZDA GERCEKLESTIRILEN DERSLERI
DUSUNDUGUNUZDE HANGI MATERYALLERIN YETERSiZ
OLDUGUNU DUSUNUYORSUNUZ? (Orn. Bilgisayar,
tepegoz, harita, vb gibi.)

G) OKULUNUZDA GERGEKLESTIRILEN DERSLERI
DUSUNDUGUNUZDE HANGI SPOR ARACLARININ/TESISLERININ
YETERSIZ OLDUGUNU DUSUNUYORSUNUZ? (Orn. Voleybol
sahasi, boks eldiveni, kulplu beygir, vb gibi.)

H) SON IKI YILDA MILLI EGITIM BAKANLIGI, GENCLIK VE SPOR
Il MUDURLUGU VEYA IL MILLI EGITIM MUDURLUGUNUN
DUZENLEDIGI HIZMETICI  ATOLYE CALISMALARININ
HANGILERINE KATILDINIZ?
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I) SIZE GORE OKULUNUZDA ETKIN OGRETiM YAPILMASINI
ASAGIDAKILERDEN HANGISI
ENGELLEMEKTEDIR?(Liitfen size uygun olan diisiincenin altina
"X"” igareti koyarak seciminizi yapiniz)

OLCUDE

Hic

Az
miktarda

Cok

Cok
fazla

51.

Ogretmen dgrendi iliskilerinin
azhg.

52.

Okulda yeterince materyalin
bulunmamasi.

53.

Velilerle diyalogun olmamasi.

54.

Cevredeki gondlli ailelerin ve
kisilerin okulla ilgilenmemesi.

55.

Ogrencilerin okul disi
zamanlarda oyun oynayacadi
ve dinlenecegi sicak bir ortamin
olmamasi.

56.

Yetersiz fiziki kosullar.

57

. Ogrencilerin farkli akademik

yeterlikte olmasi.

58.

Ozel gereksinimi olan dgrenciler
(6rnegin, duyma goérme
konusma 6zru, fiziksel
yetersizlikler, zihinsel veya
duygusal bozukluklar).

59.

Ilgisiz 6grenciler.

60.

Yaramaz 6grenciler.

61.

Ogretmen yonetici iligkilerinin
azhgu.

62.

Cocuklarinin 6grenme ve
gelismesine ilgi duymayan
aileler.

63.

Ogrencilerin cevresinde 6rnek
alabilecegi blyiklerin
bulunmamasi

64.

Ogrenciler arasindaki iletisim
eksikligi.
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65. Okullarda 6gretmenlere
rehberlik edecek kidemli
ogretmenlerin bulunmamasi.

66. Ogretmen niteligi.

67. Diger
Litfen Belirtiniz.

ANKET BITTI. YARDIMLARINIZ ICIN TESEKKUR EDERIZ.
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