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ABSTRACT

THE EFFECT OF SELF-ESTEEM ENRICHMENT
BIBLIOCOUNSELING PROGRAM ON THE SELF-ESTEEM LEVEL OF SIXTH
GRADE STUDENTS

Karacan, Nurten
M.S., The Department of Educational Sciences

Supervisor: Assoc. Prof. Dr. Oya Yerin Giineri

July 2009, 91 pages

This study aims to design and investigate the effect of “Self-Esteem Enrichment
Bibliocounseling Program” on the self-esteem level of sixth grade students. Twenty
four subjects (13 female, 11 male) out of 166 total sixth grade students from a
university affiliated private middle school in Ankara, were randomly selected based
on Coopersmith Self-Esteem Inventory (CSEI) total scores and assigned to treatment
and no-treatment control group conditions. An experimental design with one self-
esteem treatment group and one no-treatment control group, and two measurements
(pre and post) were used to investigate the effectiveness of “Self-Esteem Enrichment
Bibliocounseling Program”. The treatment program developed by the researcher was
introduced to subjects during eight weeks. The group sessions were held once a
week. Each session lasted 80 minutes. Mixed Design (one between and one within
factor) Repeated-Measures Analysis of Variance (ANOVA) was employed to the
pre-test and post-test CSEI scores of experimental and control group subjects.
Results indicated that, the “Self-Esteem Enrichment Bibliocounseling Program”
employed to the treatment group produced significant increase in treatment group

subjects self-esteem scores.

Keywords: Self-esteem, Self-esteem Enrichment Program, Bibliocounseling,

Bibliotherapy, Sixth Grade Students

v



0z

BIBLIODANISMAYA DAYALI OZGUVEN GELISTIRME PROGRAMININ 6.
SINIF OGRENCILERININ OZGUVEN DUZEYLERINE ETKIiSi

Karacan, Nurten
Yiiksek Lisans, Egitim Bilimleri Bolimii

Tez Yoneticisi: Dog¢. Dr. Oya Yerin Giineri

Temmuz 2009, 91 sayfa

Bu ¢alismanin amaci, “Bibliodanismaya Dayali Ozgiiven Gelistirme Programi”nin 6.
siif 6grencilerinin 6zgiiven diizeyi iizerindeki etkisini arastirmaktir. Bu ¢alismanin
deney ve kontrol grubunun katilimcilarini, Ankara’daki bir 6zel okulda 6. smifta
okuyan 166 dgrenci arasindan Coopersmith Benlik Saygis1 Olgegi toplam puanlarina
gore tesadiifi Ornekleme yontemi ile secilen 24 oOgrenci (13 kiz, 11 erkek)
olusturmustur. “Bibliodanismaya Dayali Ozgiiven Gelistirme Programi™nin
etkililigini arastirmak amaciyla Ontest-sontest ve deney-kontrol gruplarindan olusan
deneysel desen kullamlmustir. “Bibliodanismaya Dayali Ozgiiven Gelistirme
Programi” sekiz hafta siireyle uygulanmistir. Oturumlar haftada bir kez yapilmis ve
seksen dakika slirmiistiir. Deney ve kontrol grubu katilimcilarindan elde edilen
Coopersmith Benlik Saygis1 Olgeginin dntest ve sontest puanlarinin analizinde, 2
(deney-kontrol) X 2 (Ontest-sontest) faktorlii, varyans analizi kullanilmistir.
Bulgular, deney grubuna uygulanan “Bibliodanismaya Dayali Ozgiiven Gelistirme
Program1” altinc1 sinif O6grencilerinin benlik saygilar1 iizerinde olumlu bir artisa

neden oldugunu gostermistir.

Anahtar Kelimeler: Benlik Saygisi, Bibliodanismaya Dayali Ozgiiven Gelistirme

Programi, Bibliodanigsma, Biblioterapi, 6. Stmf Ogrencileri
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CHAPTER 1

INTRODUCTION

1.1. Background of the Study

The world is changing very fast and as a result, there are a lot of challenges,
struggles, and problems for all age groups to overcome. Especially, children who are
psychologically and socially more vulnerable, face with numerous difficult life
situations such as divorce, death, bullying and loss. Although some children have
high self-esteem that would help them to cope with struggles and challenges in their

lives more powerfully, some others do not.

Self-esteem is regarded as crucial for personal happiness and effective functioning.
People want and need high self-esteem to overcome their problems effectively, to
feel themselves better, and to reach their personal goals. For these reasons, self-
esteem has been regarded as a central psychological concept (Behamdouni, 1993).
There are many definitions of the term self-esteem. For example, Coopersmith
(1967) who is one of the pioneers of self-esteem research defined it as “an attitude of
approval or disapproval and indicates the extent to which the individual believes
himself to be capable, significant, successful, and worthy” (as cited in, Hamm, 1989,
p. 3). More recently, Osborne (1996) viewed self-esteem as “one person’s relatively
permanent negative or positive feelings and interpretations about successes and
failures of the self in daily lives” (p. 65). Self-esteem is also regarded as how the

individual values and regards him/herself (Owens, 1991).



According to Branden, (1969), the concept of self-esteem consisted of three parts.
The cognitive part refers an person’s being aware of differences between ideal and
perceived self of own, affective part refers to person’s emotions and feelings to these
differences, and behavioral part refers to some behaviors such as assertiveness,

resilience, respectfulness (Branden, 1969, as cited in Hull, 1982).

Adolescence is a turbulent period in which self-esteem becomes more changeable.
Researchers accepted that due to some significant biological, social, psychological,
and academic changes that make adolescence period stressful, self-esteem which is
high during childhood drops in adolescence (Bos, Muris, Mulkens & Schaalma,
2006). The level of the self-esteem may affect adolescents’ friendships, school
achievement, life satisfaction, and communication skills. Therefore, self-esteem
improvement programs are particularly important during adolescence period. There
are mainly two self-esteem interventions as treatment programs and primary
prevention programs. While treatment programs aim at enhancing self-esteem in low
self-esteem people, primary prevention programs focus on healthy population and
emphasize determining irrational beliefs and thoughts and changing them with more

rational and realistic beliefs (Osborne, 1996).

Self-esteem enhancement programs based on increasing students’ awareness about
themselves, helping them feel better, and helping them fostering school achievement
and participation (Smith, 1998). Group experiences formed to enhance self-esteem,
enable students to get positive feedback and self-evaluations; hence, promote self-
esteem (O’shea, 2008). Educational settings tend to be more suitable to improve
these prevention programs due to the school’s social role on contributing students’
general health and well-being, correlational relationship between self-esteem and
school concerns and the impact of school environment on improving students’

personal development (Smith, 1998).

Self-esteem enrichment programs in educational settings can be combined with
bibliocounseling. Bibliocounseling is defined as “the use of reading to produce

affective change and to promote personality growth and development, through a
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comprehensive analysis of the literature” (Lenkowsky, 2001 p.123).
Bibliocounseling helps students see the world, improve cognitive awareness, and
gain positive sense of self (Watson, 1993). It provides information and insight to
clients about their problems through discussion of situations, creates awareness that
others have similar problems. Lastly, clients may find solutions to their struggles

(Pardeck, 1994).

As concluded by Meier-Jensen, (2001) children may not share their problems openly
in counseling process but they can discuss their problems in an impersonal setting
through discussion of a story in which children have identified with a character. For
this reason, bibliocounseling enables counselors to help children to realize their
struggles and cope with difficult situations via exploring their own abilities and
needs by using books. Children can learn to overcome struggles through others’
experiences. Developmental bibliocounseling that refers guided reading in schools
by school counselors can be used mostly as preventive technique and enables
students see relationship between their current life and the book they read (Olsen,

2007)

To conclude, self-esteem affects an individual’s life skills such as adjustment and
healthy interpersonal relationships. It is vital to participate in society efficiently to
have healthy personality and life satisfaction as well. Thus, it appears important to
enhance self-esteem especially in children through use of various interventions.
Bibliocounseling that help children gain awareness about problems, relieve of
emotions, find alternative solutions and see that problems are universal, has been

regarded as an effective intervention to improve self-esteem.



1. 2. Purpose of the Study

The purpose of this study is to design a self-esteem enrichment bibliocounseling

program and investigate its effect on self-esteem level of 6™ grade students.
The research questions of the study can be summarized as follows:

1. Is there any significant difference between experimental and control group

participants’ posttest self-esteem scores?

2. Is there any significant difference between pre-test and post-test self-esteem

scores of experimental group participants’?
1. 3. Significance of the Study

Self-esteem is regarded as essential for coping with life struggles and
disappointments and finding personal happiness. Research supports the idea that
people with high self-esteem have some characteristics such as perceiving
themselves more positively, being less vulnerable to esteem threating events, having
feeling of control, concentrating on problem-oriented activities (Schiitz, 1998), self-
respect, superiority, pride, self-acceptance, and self-love (Rich, 1978), constructive
thinking, life satisfaction and happiness (Bartoletti, 2006), successful self-
adjustment, greater ability to cope with negative feedback and satisfaction with body
image (Coopersmith, 1967; Stanwyck, 1983; Cash et. al., 1986; as cited in Eiter,
2002), feeling powerful, unique and worthwhile (Glenn, Smith, & Tina, 1998).

Children with high self-esteem, have powerful coping resources. Thus, enriching
self-esteem can help children to deal with stress, solve problems effectively, accept
mistakes and disappointments, and have successful experiences. During adolescence
period, some internal and external factors have strong influence on development of

self-esteem such as physical development and appearance, social relationships,



cognitive development (Bishop, 2008), increasing risk taking behaviors (O’shea,
2008), identity, and autonomy building (Eitel, 2002). Sixth grade which is a
transition from elementary to middle school, include dramatic changes such as
entering to a new social environment, facing with new expectations, academic
challenges, rapid physical, emotional and cognitive changes. All these developmental
and environmental challenges may cause children to feel overwhelmed and under-
equipped (L’Esperance, 2006; Bishop, 2008). Hence, it seems clear that providing
treatment programs which aimed at promoting self-esteem at middle school level in
which self esteem is challenged would be beneficial. So that it would be possible to
prevent low self-esteem and its negative consequences before it becomes a serious

issue for students in future years.

There are some methods and approaches to enhance self-esteem. Self-esteem
enrichment programs especially implemented in schools depend on three main
approaches which are teaching methods approach, the packaged program approach,
and the “whole school” approach. The teaching methods approach based on the
assumption that changes on global self-esteem would influence the variety of
behaviors such as academic achievement and performance. The program focuses on
personal development and centered on values and talking about children’s selves. On
the other hand, the packaged program approach that is a commercially prepared
based on more formal structure during school day with class members to enhance
self-esteem. Lastly, the whole school approach accepts the importance of the
environment and realitionships as a result tries to establish a more democratic
climate. The primary aim of this approach is to enhance learning environment not to
enrich self-esteem directly (Smith, 1998). On the other hand, some educational and
psychotherapeutic techniques such as rational emotive techniques, social skills
training programs, relaxiation training (Adams, 1988), cognitive styles and reflective

thinking methods (Marciano, 1991) are used to promote self-esteem.

Bibliocounseling is also regarded as an effective method to increase students’ self-
esteem (Wadsworth, 2007), and usually combined with other therapies (Pardeck &
Pardeck, 1984; as cited in Olsen, 2007). Through bibliocounseling, children realize

5



and imitate with characters similar to themselves in the book, they can have a sense
of relief of emotions, produce new and productive directions and ways in life to
interact (Gladding & Gladding, 1991; as cited in Meier-Jensen, 2001). A central
reason why bibliocounseling is practiced is that bibliocounseling allows children to
see their problems from a new perspective, realize that they are not alone, and have
overcome them. It gives children hope and insight into their current problems or

circumstances.

In Turkey, self-esteem has been one of the widely studied topics. Existing research
focused on investigating the relationship between self-esteem and some variables
such as gender, age, academic achievement, locus of control, academic achievement,
test anxiety (e.g. Durmus, 1994; Cankaya, 1997; Bilgin, 2001; Unal, 2006; Baskara,
2002). In the last decade, research studies that investigate the effects of self-esteem
enrichment program on the self-esteem level of students (e.g. Giiloglu, 1999; Sezer,
2001; Aksaray, 2003; Altiner, 2004) have also been rising. However, there are few
number of studies that investigated the effect of bibliocounseling with high school
students. For example, Ugar (1996) examined use of literature in guidance. Yilmaz
(2002) also investigated the effect of bibliocounseling on teenager-parent conflicts.
Findings of Yilmaz’s study indicated the positive effect of bibliocounseling on
reducing teenager parent conflicts. On the other hand, there exists no published
research study in Turkey that investigated the effect of bibliocounseling on self-
esteem levels of middle school students. Thus the present study that investigates the
effect of bibliocounseling on self-esteem levels of 6™ grade students is designed in a
preventive manner. The study is unique in the sense that researcher wrote a
continuous story about a self-esteem that is based on cognitive behavioral approach.
It is hoped that the findings of the study will make important contributions to the
self-esteem and bibliocounseling literature. If the treatment procedure used in this
study found to be effective, it is expected that it can be used by school counselors to

improve the self-esteem levels of 6th grade students.



1. 4. Definition of Terms

Bibliocounseling: Non-medical usage of books to foster emotional, behavioral, and

cognitive abilities and skills of clients (Olsen, 2007).

Self-esteem: A personal judgment of worthiness expressed in the attitudes as
approval or disapproval with regard to oneself (Coopersmith, 1981; as cited in Metz,

1995).

Self-esteem enrichment program: It is a planned and systematic teaching used
cooperative learning activities to enhance self-esteem that is individual’s self-worth

and confidence (Morganett, 1994).



CHAPTER 2

REVIEW OF LITERATURE

This chapter contains a review of literature on self-esteem and its theoretical
overview, self-esteem enrichment programs, bibliocounseling, and its theoretical
background, implementation, and benefits and finally research on bibliocounseling

and self-esteem.

2. 1. Self-Esteem

The self refers an individual’s personality traits based on personal differences from
others such as attitudes, values, goals, beliefs, interpersonal relationships, and styles
(Tyler, Kramer & John, 1999). Hansford and Hattie (1982) reviewed 143 studies and
determined 15 different self-terms such as self, self-concept, self-esteem, self-
concept of ability, self-acceptance, self-perception, ideal-self, self-assurance, self-
sentiment, self-attitude, self-confidence, self-regard, self-actualization, identity
development and self-expectation. Among various self-terms, self-esteem has been

one of the widely studied one.

Baumeister and Tice (1985) defined self-esteem as “a global evaluation of the self,
and it is typically measured by the degree to which the person endorses various
evaluative statements about the self” (p. 450). The concept of self-esteem has a
cognitive compotent that refers an organized schema about the self and an evaluative
component that is the positivity of the resultant attitude (Campbell, Chew &
Scratchley, 1991). Brehm and Kassin (1993) defined self-esteem as “an affective
component of the self, consisting of a person’s positive and negative self-

evaluations” (as cited in Osborne, 1996, p. 160).



Overall, Fleeming and Watts (1980) stated that, a general definition of self-esteem
agreed by most psychologists is a personal judgment of one’s own worth. More
basicly, self-esteem refers “a child's feelings about himself or herself” (Glenn, Smith
& Tina, 1998, Building Self-Esteem 1). According to Podesta (2001), definitions of
self-esteem could be summarized in three ways as feelings about ourselves, how

much we like ourselves, and the amount of confidence to ourselves.

Although there are many terms regarding self-esteem, the self-concept has been used
interchangeably with the concept of self-esteem. Hence, there is a need to clarify the
distinction between the two terms to alleviate confusion (Flecther, 2005). Self-
esteem is regarded as evaluative or judging part of the self-concept (Smith, 1998).
According to the traditional self-esteem literature, self-esteem and self-concept is
familiar only in terms of the positivity of contents of them (Kernis, Cornell, Sun,
Berry & Harlow, 1993). Wells and Marwell (1976) stated that the term of self-
concept was used by psychoanalysis, ego psychology, personality research,
sociology, and experimental social psychology mostly and these perspectives used a

variety of self-terms.

Consequently, a lot of terms entered to literature and lead to confusion in their use.

One more conflict is about explicit and implicit self-esteem that are ralated with
definition and measurement of self-esteem (Tafarodi & Ho, 2006). Explicit self-
esteem is regarded with conscious, relatively controlled, and self-reported beliefs. On
the other hand, implicit self-esteem is opposite to explicit one in terms of
uncounsious, uncontrolled and overlearned associations about the self. Both of them
are formed by interaction with significant others because people internalize the
feedback received from others (Dehart, 2003). As a result, self-esteem of children

may be influenced by social interactions with parents, teachers, peers, and society.

Apart from confusion on measurement of self-esteem, increasing attention has been

focused on stability of self-esteem that is crucial for understanding the role and the



functioning of self-esteem (Johnson, 1998). Stability of self-esteem refers self-
esteem’s fluctuations in momentary, and contextually (Kernis, Cornell, Sun, Berry &
Harlow, 1993). Global self-esteem is a more general term of self-related feeling as
successful, satisfied, liking most things about themselves (Lawrence, 2006). People’s
affective states, their specific self-views, and framed of self-views constituted global
self-esteem. Global self-esteem scale centers around general sense of self-worth,
self-confidence, and self-competence unidimensionally and as content-free as
Rosenberg’s Self-Esteem Scale (1965). On the other hand, another perspective of
self-esteem and its measurements is Basic self-esteem scale that derives from
psychodynamic and humanistic approaches. This scale focuses on experiences of
early phase of development and is regarded as more stable and relatively independent

of positive and negative daily events (Johnson, 1998).

Experiences of an individual through lifetime have an important role in the
development of self-esteem (Eitel, 2002). Research emphasized that the level of self-
esteem affects people’s feelings about themselves (Gecas, 1971, Kostelnik et. al.,
1988; as cited in Giiloglu, 1999). People with low self-esteem recognize their
weaknesses and deficits and ignore their strengths and abilities (Whelan, Haywood &
Galloway, 2007). People with low self-esteem also tend to be focus on and take
negative information (Wells & Marwell, 1976). More specifically, characteristics of
low self-esteem people include inferiority, self-hatred, lack of personal acceptance,
submissiveness (Rich, 1998), having less clear self-concept, feeling worse after
failure, having self-blame and reality-escaping strategies (Schiitz, 1998), using more
esteem-bolstering strategies, focusing on self-protection (Wood, Giordano-Beech,
Taylor, Michela & Gaus, 1994) poor self-appraisal, timidity, lack of personal

acceptance and submissiveness (Wylie, 1960; as cited in Eitel, 2002).

On the other hand, high self-esteem people appreciate their own abilities, potentials
and weaknesses, deal with environmental demands, struggles and stress, have high
sense of well-being and security, open to new experiences, opinions, have a sense of
humor, cope with critisim, feel respect from peers and significant others (Edwards,

1993; as cited in Patterson, 2000). They tend to avoid or ignore negative information

10



and they are more successful in relationships as a result they are socially acceptable
(Osborne, 1996). As stated by Rosenberg (1965) people with high self-esteem
recognize own limitations but want to improve their social role in their environment.
They consider themselves worthy and hence they respect themselves (as cited in
Wells & Marwell, 1976). High self-esteem is promoted by recognizing and valuing
our own efforts and achievements and having a secure sense of identity. It provides
confidence, energy, and optimism. Lastly, high self-esteem increased by positive

self-experiences (Roberts, 2006).

Developmentaly, it is regarded that self-esteem changes over time and it is a dynamic
process with ebbs and flows (Bishop, 2008). Stanwyck (1983) pointed that
psychosocial development crises influence development of self-esteem (as cited in
Eitel, 2002). Adolescence is a time that contains unique physiological and cognitive
characteristics; hence, it is regarded as important in self-esteem enhancement
(Barron, 1995). In addition to struggles and challenges coming with period of
adolescence, transition from elementary school to secondary school is critical for
self-esteem development and enhancement as this transition occurs at a time of
significant development change (Blyth & Traeger, 1983). Consequently, there is a
decline in self-esteem of adolescents (Barron, 1995). Thus, it is vital to help

adolescents promote high self-esteem.

In view of the big picture, either global and basic or explicit and implicit self-esteem
of students are needed to promote especially during critical periods such as transition
to high school and adolescence as high self-esteem people more positive

characteristics than their low self-esteem counterparts.
2. 2. Theoretical Overview of Self-Esteem

Early attempts to self were associated with the soul. Although empirical validation of
self was considered as imposibble by early experimental psychologists (Hilgard,
1987; as cited in Waggoner-Weir, 1991), self-esteem and its importance has been

focus of research and theorizing since 19" century (Owens, 1991). For example,
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symbolic interactionist theorists, Cooley (1902) and Mead (1934) concerned with the
development of a social psychology of personality. While Cooley suggested that the
self was formed through social interaction, Mead added reflexive attitudes to

Cooley’s approach a in the formulation of self (as cited in Owens, 1991).

Theoretical background of self-esteem goes back to psychoanalytic approaches.
Classical psychoanalytic theorists beginning with Freud developed a motivation
model for self-development (Waggoner-Weir, 1991). Although Freud was initially
concerned with ego rather than self and concentrated on the self-concept, concepts
used by other theorists such as Adler’s “superiority striving”, Horney’s “self
realization” and Fromm’s “self-fulfillment” were related to the concept of self-

esteem (Wells & Marwell, 1976).

The early studies of self-esteem go back to 1940s with personality theorists’
beginning to address self-theory (Wylie, 1974). James (1890, 1892) identified as the
earliest “self” psychologist with the familiar [-Me dichotomy defined self-esteem as
a ratio between a person’s successes and his expectations (as cited in Kernis, 2006).
James viewed that the self was considered as a conscious phenomenon and a
person’s evaluations about himself was formed by his aspirations (as cited in Wells

& Marwell, 1976).

In the late 1940s, behaviorism that provided new self-esteem’s resurgence based on
theoretical and empirical interests have become popular and self-esteem was handled
by a variety of personality theories (Wells & Marwell, 1976). Rogers (1951)
developed “nondirective psychotherapy” that was based on the idea that the self is
the central aspect in personality formulation and needs positive regard from both
others and oneself (Skube, 1994). Maslow (1970) concerned with self-concept and
self-esteem centered on the notion of self-actualization and provided a hierarchy of
needs arranged from basic physiological needs such as hunger, thirst, and sex to
highest need for self-actualization. Self-esteem was seen precondition of the notion

of self-actualization.
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In the 1960s, two familiar therapists as social interactionists, Coopersmith (1967) and
Rosenberg (1965) examined self-esteem and self-concept (Waggoner-Weir, 1991).
Coopersmith (1967) defined self-esteem as more complex, involving stronger self-
evaluation about the self, approval, or disapproval of owns characteristics, and
judgment of worthiness (as cited in Owens, 1991). Coopersmith presented four
specific antecedents of self-esteem as success, values, aspirations, and defenses and
found no distinct family patterns of high and low self-esteem adolescents (as cited in
Waggoner-Weir, 1991). Coopersmith’s the concept of self-esteem derives from
subjective expression that refers the individual’s self-perception and description and
behavioral expression that means individual’s behavioral manifestation that was
observed by others. Additionaly, according to Coopersmith, genuine and defensive
self-esteem differ from each other in terms of whether a success or experience
express or deny or not (Flecther, 1995). On the other hand, Rosenberg (1965) defined
self-esteem as ““a positive or negative attitude toward a particular object, namely, the
self...high self-esteem...expresses the feeling that one is good enough” (as cited in

Wells & Marwell, 1976, p. 65).

Rosenberg concerned with adolescents’ self-image development and stated that
although high self-esteem people see their weaknesses they accepted their own
merits and view themselves worthy (Waggoner-Weir, 1991). According to
Rosenberg, reflective appraisals, social comparisons, self-attribution, and
psychological centrality constitute self-concept and if an individual influenced by
others attitudes or views to oneself then that person begin to see oneself as others

view points (Flecther, 1995).
In 1970s, the touchy-feely programs that were short-term applications created feeling
of exhilatation were implemented to help participants feel good. Hovewer, they were

not interventions to create long-term behavior changes (Skube, 1994).

As moving into 21* century, more recent definition of self-esteem is provided by

“California Task Force to Promote Self-Esteem”. It defines self-esteem as
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“appreciating my own worth and importance and having the character to be

accountable for myself and to act responsibly toward others” (Podesta, 2001, p. 3).

Apart from the previous theories of self-esteem, Hull (1982) cited three self-esteem
theories from both an historical and ontological perspective as the self-as-object
theory, the self-as-knower theory, and the self-as evaluater theory. While the self-as-
object theory assumes that social communication forces form self-esteem, the self-as-
knower theory suggested formation of self-esteem occurring by internal
psychological and intrapersonal communication forces. Lastly, the self-as-evaluater
theory adds that self-esteem exceed to mature by cognitive evaluation in addition to

two forces of previous two theories.

There are some models that explain self-esteem. Baumeister (1993) for example
developed a model as “the puzzle of low self-regard” in which self-esteem
enhancement depends on an individual’s interpretation of feedbacks about the self
(as cited in Osborne, 1996). Another model, an earth- core assumed that there is a
self-productive system of self-esteem, which must be defused to change self-esteem.
An eclectic approach assumed that self-esteem may be shaped by previous
experiences and future expectations as result self-esteem is a combination of
situational feelings (Osborne, 1996). Cognitive model also states that self-esteem
depends on evaluative feedback taken from environment and self-evaluations
(Kernis, 2006). In affective model, on the other hand, both of global self-esteem and
evaluative feedback influence self-evaluations and feelings of self-worth (Kernis,

2006).

As well as models that explained self-esteem centered on self-evaluations, Flecther
(1995) also cited three conceptual models as unidimensional model,
multidimensional model, and the hierarchical construct self. Unidimensional model
based on Coopersmith and Rosenberg’ self-esteem measurement that global score of
self-esteem on the various aspects such as the academic, social, and physical self-
esteem is used to acknowledge an individual’s feelings about himself/herself.

Hovewer, because global scores of self-esteem imply only an indivual’s having
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either high or low self-esteem, it does not sufficient to address where high or low
areas may be manifest. As a result, multidimensional model proposed by Shavelson
et. al. (1976) (as cited in Flecther, 1995) provides more exploration of the underlying
domains of self-esteem and investigation of realitionships between self-esteem and
variables. Finally, the hieararchical model investigates deeply how self-esteem is

constructed and how the subdomains influence the higher levels.

Overall, the models explaining self-esteem seek to investigate and explain how self-
esteem is constructed. The common characteristic of the former models is that they
explain self-esteem as self-evaluations and interpretations of feedbacks as positive or
negative. On the other hand, the latter of models focused on self-esteem
measurements and determine exploration of the underlying domains of self-esteem.
Especially, multidimensional and hieararchical models added information to the

previous models’ assumptions.

2. 3. Enhancing Self-Esteem

Self-esteem ehnacement is important because of satisfaction of self-esteem needs of
an individual leads to feelings of self-confidence, worth, and a desire to be beneficial
in the world (Martinez, 1997). As a result, for psychological health, self-esteem is

essential.

According to Akin, Cowan, Dunne et.al. (1990) self-esteem refers to the emotional
results of accurate or inaccurate assessments, which a person makes about
himself/herself continually. For example, physical appearance, personality traits,
status in various groups, and the like assessments are indicator of the way one views
oneself and thinks about oneself, which show self-esteem of the person (as cited in

O’Rourke & Worzbyt, 1996).

Coopersmith (1967) suggests four significant factors that promote self-esteem as the
perception of value that others have toward the child, experiences of the child with

success, the perception of success or failure by the child, the child’s coping strategies
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to negative feedback of criticism ( as cited in Giiloglu, 1999). In a similar vein,
O’Rourke & Worzbyt (1996) cited that self-esteem has been linked to social,

academic, family, body image, and global self-esteem areas.

Pope, McHale and Craighead (1988) stated following:

Self-esteem appears to be related to other areas, including psychological health
and academic performance, in an interactional manner; that is, self-esteem may be
both a cause and an effect of the type of functioning which occurs in other areas
(as cited in O’Rourke & Worzbyt, 1996, p. 347).

Awareness of physical characteristics improves the development of self-image in
children. If boys or girls feel dissatisfaction with physical appearance, they may have
low self-esteem (Lawrence, 2006). If an individual’s physical appearance is
mistreated such as called names, because their core selves affected negatively, and
they may become shamed of their body. If people learn to feel appreciation and
satisfaction with their body, they may have attitude toward their inner selves
(Schiraldi, 2007). Low self-esteem people perceive their disabilities only as a result
they cannot see their physical appearance accurately because they have a sense of
inadequacy (McKay & Fanning, 2006). Because of this, it is vital to help people

perceive their positive physical appearance.

Additionally, people with high self-esteem differ from low self-esteem people as
they concentrate their positive aspects of self; being brighter, more attractive, or
more skillful. Low self-esteem people do not appreciate their core worth and realize
what is right about them; hence, self-acceptance is blocked. To enhance self-esteem,
people may learn to approve oneself and seek the good for self and others (Schiraldi,
2007). When an individual realize own strengths, appreciate themselves, then people

may feel their self-esteem strong (McKay & Fanning, 2006).

High self-esteem children also have ability to make plans for the future (Lawrence,

1996). If somebody has sense of meaning and purpose, self-esteem is influenced

positively (Schiraldi, 2007). If somebody has goals of future then he/she can control
16



their environment and behavior. Thus, goal setting has a crucial in enhancement self-

esteem (Lindenfield, 1997).

On the other hand, negative thoughts increase sensitivity and result in lower self-
esteem (Borton, Markowitz & Dieterich, 2005). While there is a positive
realitionship between positive self-talk and high self-esteem, negative self-talk is not
influential in the development of self-esteem (Burnett & McCrindle, 1999). Thus,
clearing away negative thoughts is crucial to enhance self-esteem (Lindenfield,

1997).

Furthermore, becoming self-determined person who make up his/her own mind when
making decision may help to promote self-esteem. Self-determined people can
analyze the situation because of their logical thinking ability (Lawrence, 2006).
Critical thinking, decision making and problem solving skills help people to cope
with problem situations. Inability to deal with problems threats children’s sense of
confidence and mental health. Thus, learning problem-solving strategies help
children to overcome problems they faced with and have high self-esteem

(Lindenfield, 1997).

One more important factor influencing self-esteem is the period of adolescence that
is a dynamic and critical stage of human development from biophysiological changes
to significant psychological growth (Khanlou, 2004). There are enormous decreases
on global self-esteem during adolescence (Bos, Muris, Mulkens & Schaalma, 2006).
Adolescents with low self-esteem are more likely to develop negative coping styles
and are at increased risk for developing depression and suicidal tendencies. Problems
experienced during adolescence, may have implications for future psychological,
academic, occupational, and personal functioning (Barrett, Webster and Wallis,

1999).

According to Erikson (1968), adolescents must have an ability to connect with the
past effectively, set rational and reachable future goals and be good at interpersonal

realtionships to successfully cope with the struggles of adolescence period.
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Peers affect self-evaluations, which are the part of self-esteem; hence, relations with
peers have important influence on self-esteem (Giiloglu, 1999). Children may remote
their social environment and lack satisfying peer relationships if they have a sense of
consecutiveness inadequately. By practicing positive and strong aspects, children can
learn connect with others in positive ways and build connections with peer groups,
which raise their self-esteem (O’Rourke & Worzbyt 1996). Thus the researchers
concluded that since adolescents may have inappropriate coping strategies, it is

important to support adolescents to have healthy coping strategies (Chandler, 1999).

In the last three decades interest in self-esteem enhancement programs and practices
especially in schools have increased (Smith, 1998). These programs include various
methods and techniques. Programs based on participation of sports activities
(Richman & Shaffer, 2000; as cited in O’shea, 2008), affective education (Marciano,
1991), modification interventions such as cirriculum, classroom techniques, (Gurney,
1987), educational interventions, broader skills-development programs that is based
on especially motor skills development (Harville, 1986), advisor-advisee or
homeroom-advisory programs were found to be effective in fostering self-esteem

(Reasoner, 1982).

In advisor-advisee or homeroom-advisory programs, advisors contain all teachers
and staff that provide help students to develop positive self-esteem. Barron (1995)
for example developed a self-esteem curriculum in a homeroom-advisory group and
test its effectiveness on self-esteem level of middle school students. While the
treatment group received self-esteem curriculum, the comparison group received
regular assignments, journal writing and silent reading. The subjects of this quasi
experimental study were 846 students from grades 6 through 8 in an urban school.
The training consisted of twenty structured lessons. Results of this study showed that
while self-esteem scores of experimental group increased significantly the comprison

group’s self-esteem scores decreased but decrease was not a statistically significant.

Academic concerns and school-based factors were area of interest in self-esteem

research. Morrison and Thomas (1975) examined the effect of classroom
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participation on self-esteem of college students. Subjects were 78 college students
who enrolled in two sections of an introductory psychology course. Classes were
designed and conducted in lecture-discussion format. The instructor provided lecture
materials to students on assigned topics and encouraged discussion. Results indicated
significant increase in Coopersmith Self-esteem Inventory, Ziler’s Social Self-esteem

Scale scores of participants.

In a similar vein, Hoge, Smit & Hanson (1990) investigated the impact of school
experiences on students’ self-esteem using a longitudinal study of sixth and seventh
grade students. Self-esteem level of students was measured in the fall and spring
semesters of each year. A 2-year longitudinal study beginning in the sixth grade was
applied to 322 students aged with 11 to 13 from diverse socioeconomic backgrounds.
Results yielded that although school climate and evaluations by teachers influenced

self-esteem level of students, the effects were not constant with respect to time.

In addition, Owens (1991) developed “Self-esteem and Academic Skills Enrichment
Program” and examined its effectiveness on college students’ academic self-esteem
and self-esteem levels. The program consisted of positive thinking, setting goals,
accepting strengths, helping each other. One of the treatment groups received
academic skills and self-esteem enrichment program, other group received only
academic skills training, and last group received only self-esteem enrichment
training. According to results, all of treatment groups were found to be effective in
increasing perceived approval, school satisfaction, perceived academic efficacy, and

self-esteem levels of students.

As well as group counseling based on some approaches, there are also skills training
and activity-centered programs to enhance self-esteem. Laszlo (2000) for example in
a single case experimental design employed a group intervention to sixth and seventh
grade girls to promote their self-esteem. The Girls’ Circle curriculum that aimed at
building peer realitonship, learning new skills, and increasing self-esteem
administered to participants for six weeks, once a week. The findings of this study

showed that most girls benefited from group meeting positively.
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Allen (1993) designed and investigated the effects of a self-esteem training program
on self-esteem and college persistence. Participants of this study were 110 students at
registered in the Course College Survival Skills for the fall semester as 63 students
in the experimental group and 47 students in the control group. While treatment
group received college survival skills course aimed at teaching time-management,
textbook reading, making outlines, setting goals, study habits, note taking, and test-
taking skills, control group received regular treatment of content in the class. The
study indicated that self-esteem level of treatment group participants increased

significantly.

Self-esteem enrichment programs have also been focused on some different
interventions. Look (2008) for example investigated the effects of playwriting
curriculum on adolescent self-esteem and writing ability. Pre-posttest experimental
design with one training group and one control group was used. The nonrandom
sample of this study consisted of 56 students from two seventh grade classes.
Participants completed a monolog and a 10-minute play and lasted 3-4 weeks. The
control group did not receive any intervention. Results of this study yielded
significant increase on self-esteem level of participants but no significant change on

writing ability.

Cognitive/behavioral group approach has been used mostly in self-esteem and self-
esteem related issues with adolescents such as depression, body image, ADHD,
anxiety, aggression, assertiveness, hope etc. Martinez (1981) investigated the effects
of group Assertive Training and Self-Esteem Enhancement Therapy in decreasing
anxiety, depression, and aggression and increasing assertiveness and self-esteem.
The subjects of study selected from a therapy center and consisted of fifteen
participants between the ages of 18 to 63. While the first treatment group received 2
to 2% weekly sessions of assertiveness training, the second treatment group received
self-esteem enhancement for eleven weeks, control group did not receive any

treatment. Assertiveness group based on rational emotive therapy, cognitive
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restructuring therapy, imagery, and behavioral learning techniques such as role-
playing, role-reversals, modeling, coaching, behavioral practice and in vivo follow
through. Self-esteem enhancement group used structured approach, didactic
instruction with discussion and cognitive behavioral learning techniques. Results of
this study yielded that self-esteem enhancement group had greater impact on

promoting self-esteem than assertiveness group.

In a similar vein, Pearce (1999) conducted a study to compare the effectiveness of a
cognitive-behavioral group therapy program in reducing symptoms of depression and
improving school performance and self-esteem in four groups of depressed
adolescents. The sample included 43 adolescents (32 female, 11 male) with ages 15
through 18, with nearly 10-11 adolescents in each treatment group. All treatment
groups received eight session of cognitive behavioral group counseling. Results of
this study showed a positive increase on self-esteem scores of all treatment group

subjects.

In an extensive attention to body image perception, Waggoner (1998) designed an
intervention based on cognitive behavioral therapy, cognitive therapy, and skill
training and investigated the effectiveness of therapeutic interventions in improving
body image perception and global self-esteem with young adolescent females. The
subjects of this study consisted of twenty-three participants with the mean age of 12.
Treatment lasted seven sessions. Results indicated a significant increase in body

image and global self-esteem scores of participants of all groups.

Generally, self-esteem enhancement programs based on some targets such as
improving awareness of students about themselves, helping them to recognize their
personal worth, teaching positive thinking etc. (Smith, 1998). In conclusion, when
studies about enhancing self-esteem were examined, it can be seen that while some
studies based on group counseling techniques, some of them developed activity-
based programs. In addition, self-esteem enrichment programs were implemented

mostly in school settings and indicated positive effects.
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In Turkey, the number of studies about self-esteem enrichment is limited. For
example, Kaner (1993) conducted a study that consisted of two experiment and one-
control groups with 30 juvenile delinquents between the ages 15 to 19. Psychodrama
and reality therapy approaches were used in two treatment groups. Results indicated
no significant difference between the self-concept and the empathy scores of the
juvenile delinquents after the treatment. However, it was found that psychodrama
treatment affected the cognitive dimension of empathy positively (as cited in Sezer,

2001).

Ozkan (1994) examined the effect of structured and unstructured counseling on self-
esteem and acceptance of university students. Each counseling group included 10
students assigned with random sampling. The study lasted for 10 weeks.

Results indicated significant increase in self-esteem and self-acceptance scores of
treatment group participants. However, unstructured group was found to be more

effective than structured group.

Durmus (1994) examined the effect of group counseling on academic achievement
and self-esteem level of students. Fifty-four students participated in the study as 27
subjects in treatment and control group. Treatment program based on client-centered
approach lasted 12 weeks. Group counseling affected students’ self-esteem level and
academic achievement scores positively. No gender and treatment interaction was
found. On the other hand results indicated significant class and treatment interaction

effect.

Bogeng (1998) conducted a study to examine the effect of group counseling on
juvenile delinquents self-esteem level. Twenty subjects participated in the study as
10 subjects in experiment and 10 subjects in control condition. After 12 weeks
interaction group counseling program, significant difference on pre-test and post-test

of scores of experiment group was found.

Giiloglu (1999) investigated the effect of a self-esteem enrichment program on the

self-esteem level of fifth grade elementary school children. An experimental design

22



with no-treatment control group with 15 students (8 males, 7 females) and self-
esteem enrichment group with 15 students (8 males, 7 females) and three
measurements (pre-post-follow-up) were used to investigate the effectiveness of
“Self-esteem Enrichment Program” developed by Morganett (1994) adopted to
Turkish culture. The results of study indicated that self-esteem enrichment program

was not an effective intervention in improving self-esteem scores of children.

Sezer (2001) conducted a study to examine the effect of the “Self-esteem
Improvement Program” on self-esteem levels of 28, sixth and seventh grade
students’. According to results of this quasi-experimental study, the program on

improving self-esteem level of students was not found to be effective.

Bozanoglu (2004) investigated the effect of a group guidance program based on
Cognitive-Behavioral Approach on academic motivation, academic self-esteem,
academic achievement, and test anxiety levels of 9th grade students. The subjects of
this study consisted of 26 students for as 13 students in experiment and control
group. The treatment program lasted 15 weeks. The treatment program found to be
effective on academic motivation, academic self-esteem, and test anxiety level of

students.

Cegen and Kogak (2007) conducted a quasi-experimental study to examine the effect
of self-esteem enrichment program on middle school students’ self-esteem level. In
this study pre-test and post-test control group design was used. The self-esteem

enrichment program affected positively middle school students’ self-esteem level.

In the light of self-esteem enrichment literature in Turkey, it can be concluded that in
self-esteem enrichment programs, group counseling that is based on different
approaches such as client-centered, cognitive behavioral approach, reality therapy
was more widely used. Participants of the studies were mostly students from
elementary school to university. However, no research study in Turkey has been
conducted on the effect of bibliocounseling on self-esteem levels of middle school

students.
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2. 4. Bibliocounseling

The books have been used as therapeutic vehicle in psychological counseling process
from Plato’s time and before. According to Schlenther (1999), “Books can make a
difference to children’s health, both physical and emotional” (p. 29). Additionally,
Sturm (2003) stated that “Books are indeed powerful sources of healing, and they
work on various levels to facilitate the process of self-discovery” (p.171). A more
detailed, stories may affect communication effectively because of their
characteristics as being interactive, teaching by attraction, bypassing resistance,
engaging, and nurturing imagination. In addition, stories educate, teach values,
discipline, build experience, facilitate problem-solving, change, and heal (Burns,

2004).

Therapeutic reading has been used in formal psychotherapy and counseling by
professionals (Mcardle & Byrt, 2001). The concept of “bibliotherapy” derives from
biblio meaning “book” and therapia meaning “healing”, in short, “books for healing”
from Greek words (Sturm, 2003). Bibliotherapy is known by many names such as
biblio-counseling, biblio-guidance, biblio-psychology, book matching, literatherapy,

library therapeutics, literapeutics, reading therapy.

There are many definitions of bibliocounseling from simplier to more complex. For
example Schrank and Engels (1981) defined bibliocounseling as “Guided reading
that helps individuals gain understandings of the self and environment; learn from

others, or find solutions to problems” (p.143).

This definition however limits bibliotherapy to the area of personal problems. As the
well-known researcher concerning bibliocounseling studies, Pardeck (1994) defined
bibliocounseling as the therapeutic usage of the literature to help people overcome
some problems such as emotional, mental problems and adjustment changes in their
lives (as cited in Abdullah, 2002, p. 1). Adults also have accepted books as an
adjunct to counseling to guide children’s thinking, strengthen their character, shape

their behavior, and help to solve their problems (Myracle, 1995).
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Consequently, bibliocounseling may be help people to grow and develop in
personality and adapt to changes more effectively (Lenkowsky, 1987). The common
thread of most of the definitions of bibliocounseling is that bibliocounseling requires

some form of reading.

The time of using literature as healing tool as well as art and drama to arise emotions
in persons goes back ancient Grek and Romans (Piercy, 1996; Ouzts & Brown,
2000). Using of books to change a person’s thinking or behavior appeared in the
early 1900s.

Crothers (1916) labeled this technique “bibliotherapy” in a 1916 issue of Atlantic
Monthly (as cited in Myracle, 1995). In the 1930s, The Menninger Clinic
implemented a bibliotherapy program for the treatment of both “physical and
psychological presenting problems” as the first (Giblin, 1989, p. 219; as cited in
Glaman, 1999) and it was applied with children for the first time in 1946 (Agnes,
1946; as cited in Myracle, 1995). Literature of children has been grown up from
didactic to fiction. To a large extent, the use of bibliocounseling with children and
adolescents has got attention and many changes from didacticism to sentimentality to
realism with growth of children literature from didactic to fiction (Mitchell-Kamalie,

2000).

In short, the commonality that seems to appear among the states is that
bibliocounseling as a counseling technique that brings the right person with the right
book at the right time (Oner, 2007). Bibliocounseling was found as an effective
method in many situations, despite that its’ being a foolproof cure-all (Mitchell-

Kamalie, 2000).

2. 5. Theoretical Basis of Bibliocounseling

Bibliocounseling has been used by many disciplinary perspectives. When looking at
the stages of bibliocounseling as identification, catharsis, insight and integration, it

can be said that the concept of bibliocounseling relates to the more traditional
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psychodynamic processes (Schrank & Engels, 1981). Adlerian therapists use
bibliocounseling to help establish relationships with clients, to explore clients’
lifestyles, to promote client insight and to help reorient and reeducate a client

(Jackson, 2001).

In the Adlerian psychology, the “six E’S” are aimed to reach in the process. These
are that educating clients, encouraging via the reading of materials, empowering for
setting goal, enlightening the clients by increasing awareness about self and others,
engaging the client with the environment and enhancing changes that comes healing

(Riordan, Mullis and Nuchow, 1996).

Recently, because the cognitive-behavioral approach has been used frequently and
effectively, cognitive bibliocounseling has gained popularity (Shechtman, 1999).
When looking at a cognitive level of cognitive bibliocounseling, children may learn
appropriate strategies for their potential problems and prevent stress with using
literature (Meier-Jensen, 2001). On the behavioral level, children can imitate

characters and see how they cope with difficult situations.

There are four applications of bibliocounseling as self-actualization, problem solving
utilization, social utilization, psychotherapeutic utilization, and educational didactic
utilization (Lenkowsky, 1987). Firstly, self-actualization, problem-solving utilization
is important to improve self-understanding and successful problem solving.
Secondly, social utilization promotes some life skills such as effective attitudes,
social acceptance, social awareness, and being sensitive. Thirdly, at
psychotherapeutic utilization enables clients to develop emotional and psychological
insight and growth, improve self-concept, and change inappropriate behaviors.
Lastly, at educational didactic utilization; it is essential to teach the methods and

process of bibliocounseling to benefit by using self-help material (Glaman, 1999).

The mental health field used bibliocounseling first and most commonly as therapy to
heal ranging from depression and anxiety to sexual dysfunction and schizophrenia as

well as medical issues of illness and disability, disease and dying (Piercy, 1996).

26



Bibliocounseling can be used to increase the effectiveness of clinical practice such as
normalizing feelings, problems, and reducing guilt. In addition, it can help the
process of diagnosis and termination by promoting insight and supporting after

therapy (Glaman, 1999).

Clinicians may use bibliocounseling to diagnose and treat medical illnesses and to
prevent illness such as psychosocial dysfunction (Silverberg, 2003). Therapists may
use the bibliocounseling also to help children solve personal problems, look them
different aspects, or promote self-concept (Lenkowsky, 1987). Hence,
bibliocounseling process can be used with children with emotional and adjustment
problems. It is assumed that the client will draw the information, experiences, and
solutions for his or her needs from the material used. In bibliocounseling, if selected
readings focus on specific needs of clients, the process may influence thinking and
behavior (Lenkowsky, 1987). Bibliocounseling can be used to reframe a situation for
the client to help see new alternatives. Clients can gain different life experiences and

have information about problem solutions.

Bibliocounseling research with children is more extensive compared to other age
groups (Glaman, 1999). In the past, practitioners have been using bibliocounseling to
help both young children and adolescents to cope with problems such as divorce,
death, or alcoholic parents. Professionals from educational and developmental areas
have bibliocounseling to promote social skills, positive and effective behaviors

toward people, to improve reading ability, to cope with problems (Piercy, 1996).

In the recent years many changes on using bibliocounseling with children and
adolescents have appeared. There has been an increase in usage and popularity of
bibliocounseling along with the wealth of excellent young adult novels (Myracle,
1995). Although the concept of bibliotherapy seems complex and assertive, it is a
simple process. In addition, although bibliotherapy consists of the concept of
“therapy”, this does not mean that this approach is a clinical application used in only
psychology (Oner, 2007). On the other hand, in this study the term bibliocounseling

was used instead of bibliotherapy generally.
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2. 6. Types of Bibliocounseling

There are two categorizations of bibliocounseling as clinical and developmental
bibliocounseling. Categorizations are more related to purpose and professionals who

implement bibliocounseling.

Clinical bibliotherapy is implemented by trained helping professionals to help people
to deal with significant emotional or behavioral problems. There are the cathartic
effects of using literature to heal. Freud emphasized this effect (as cited in Mcardle &
Byrt 2001, p. 519) such “Our actual enjoyment of an imaginative work proceeds
from a liberation of tensions ...enabling us...to enjoy our own daydreams without
self-reproach or shame.” Schlenther (1999) stated that “it is used with people
experiencing severe emotional or behavioral problems, probably in a psychiatric

hospital, child development centre or similar institution” (p. 29).

Developmental bibliocounseling, on the other hand, is not so formal as a result it
may be used by teachers, librarians, parents, or social worker to facilitate normal
development and promote self-actualization. It can be used with an essentially

healthy population faced with a life crisis (Schlenther, 1999).

According to Jean and John Pardeck’s (1984) who were American social workers
and reading specialists vertical approach bibliocounseling may be used with the
mentally ill, for dealing with minor adjustment problems and as a tool for
developmental needs in children (as cited in Schlenther, 1999). Abdullah (2002) on
the other hand concluded that whichever approach it includes, bibliocounseling

necessitates careful planning.
Another categorization of bibliocounseling included two types as reactive and

interactive bibliocounseling which are more related to the process of

bibliocounseling.
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In reactive bibliocounseling, the clients read the literature pre-selected by the
therapist/counselor and respond to it. It is called as traditional bibliocounseling also.
In the process, practitioners get individuals to react positively or negatively to the

reading material (Abdullah, 2002).

There is the interactive dialogue between helper and the reader after the reading,
which brings change (L’Esperance, 2006). As stated by Gladding and Gladding
(1991) interactive bibliocounseling itself is “an effective interpersonal process (as
cited in L Esperance, 2006). Interactive bibliocounseling is viewed as a natural and
easy way for the counselor to enter into tentative and sometimes confused world of
the students. Discussing the implications of what was read is often a less threatening
way for students to share their thoughts and feelings on sensitive personal issues with
the counselor (Christenbury & Beale, 1996, 9 2). Recently, the use of
bibliocounseling in educational settings is more based on interpersonal and

interactive bibliocounseling (Oner, 2007).

Bibliocounseling is used to deal with a large range of problems such as
aggressiveness, adoption/ foster care, death & dying, chemical dependency, divorce,
obsessive-compulsive disorder, conflict resolution, child abuse/ neglect, diversity,
awareness/ valuation, depression, separation & loss, family violence, self-destructive

behavior, communication disorders.

There are two categories of materials used in bibliocounseling process as imaginative
and didactic. While imaginative literature which includes fictional, poetic, and
inspirational forms of writings may provide insight for readers, didactic or self-help
literature gives suggestions for appropriate behaviors (Riordan, Mullis & Nuchow,

1996). In this research, the imaginative literature created by researcher was used.
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2. 7. Implementation and Benefits of Bibliocounseling

According to Wilson and Thornton (2007) there are three stages of bibliocounseling:
identification, catharsis and insight. With identification process, children may
identify with another character or group and increase motivations for behaviors. In
this process, self-esteem might be enhanced if individual is aware that he/she is not
alone and others have similar problems. Catharsis comes after identification. With
awareness of belonging others, reader may release emotions and gain motivation to
solve problems. This process involves insight. “These three stages also are referred

to stages as recognizing, feeling, and thinking” (Wilson & Thornton, 2007, p.37).

Regarding implementation of bibliocounseling, (Meier-Jensen, 2001) stated that
there are five stage of preparation, introduction of book, reading time, discussion of
book and follow-up activities. At the first stage, counselor should determine the

target behaviors for children. Selecting book is important task of first stage also.

The book should be selected for target behaviors and matched reading and
developmental level of the clients. Counselor should motivate individuals to process
and accep. At the second stage, counselor should introduce the book to children and
discuss theme of the book. Children should have enough time to read in the group

session and.

At the stage of discussion of the book, some questions should be asked to clients to
help gain insight. Discussion questions include, what the story is about, who is the
main character, what problem main character encountered, how the main character
solved the problem, how the story make you feel. At the last stage, some follow-up
activities should be used to improve awareness such as creative writing, art activities,

and role-play.
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L’Esperance (2006) stated following about the application of bibliotherapy.

Bibliotherapy can be used individually or with groups in both school and clinical
settings. School counselors in classrooms or small group settings often use it and
usually focus on improving children’s understanding of others and improving
children’s social skills. Counselors or therapists may read a book with the student
and then create a role play based on the story. In a group setting, the book may be
read and then discussed. Before the discussion, the group members may be asked
to draw or write about the story in order to facilitate discussion (p. 13).

According to Gladding (1991) (as cited in Myers, 1998) there are some benefits of
combining bibliocounseling with counseling process. Firstly, clients may recognize
their own important characteristics through reading. Secondly, when clients find
solutions for their problems they may release or relief from stress. Thirdly, clients
may see that others have similar problems or problems are universal. Finally, clients
may discover new approaches to solve problems with constructive ways and

positively.

As stated by Sullivan and Strang (2003) because of material’s familiarities to the
children’ interms of context and problem, children may like the process of
bibliocounseling. There are many benefits of bibliocounseling to help children to
deal with problems. Firstly, there are emotional benefits of bibliocounseling such as
awareness of similarities with others, acknowledging alternative solutions to
problems, gaining comfort, gaining motivation to talk about problems and act
differently, relieving of emotions and stress, growth interpersonal and fostering
emphatic understanding. However as stated by Myers (1998) “It is more effective
when viewed as an interactive process in which guided discussion is used to achieve

therapeutic goals” (p. 244).

In addition, coping skills can be improved as alternative responses to problems. For
example, self-esteem, interpersonal skills and emotional maturity are often increased.
By using bibliocounseling, self-awareness can be increased such as the further

development of a positive self-concept, the development of honesty in self-image,
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the growth of interests beyond just the self. In bibliocounseling process, the clients
may look the situation from an objective perspective because the reading involves a

third person (Wilson & Thornton, 2007).

Based on the outcome of research studies conducted by Schrank and Engels (1981),
the implication that bibliocounseling might be more beneficial working with
individual and groups because of having a structured material and discussions that

augment the process.

Bibliocounseling aims at providing information about problems, gaining insight into
problems, teaching positive thinking and behaving constructive ways, encouraging
expression of problems, helping people to analyze situations, searching alternative
behaviors, learning social skills and an adjustment to problems not in conflict with
society, communicating new values and attitudes, creating an awareness that others
have dealt with similar problems, stimulating discussion of problems and finding
appropriate solutions. However while implementing bibliocounseling; counselor
should be aware of the limitations of bibliocounseling. For example, counselors
should be aware of the client’s readiness for the process and select the book that
present problem appropriate ways, contain believable characters and situations and is
suitable for the client’s interest and reading level (Pardeck, 1994). Sometimes, clients
may come to session without reading the material or behave unwillingness to discuss
about problems such as staying on surface issues. Counselors should be familiar with
the books and read it before process (Myers, 1998). Bibliocounseling is not likely to
be useful with clients suffering from thought disorders, psychoses, limited

intellectual ability, or active resistance to treatment (Fitzgerald, 2003).

Clinicians may use bibliocounseling to diagnose and treat medical illnesses and to
prevent of illness such as psychosocial dysfunction using it as a tool (Silverberg,
2003). Therapists may use the bibliocounseling also to help children solve personal

problems, look them different aspects or promote self-concept (Lenkowsky, 1987).
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Hence, bibliocounseling process can be used with children with emotional and
adjustment problems. It is assumed that the client will draw the information,
experiences, and solutions for his or her needs from the material used. In
bibliocounseling, if selected readings focus on specific needs of clients, the process
may influence thinking and behavior (Lenkowsky, 1987). Bibliocounseling can be
used to reframe a situation for the client to help see new alternatives. Clients can gain

different experience of life and have information about problem solutions.

Riordan (1991) cautioned that “Despite its heavy use and support, bibliocounseling
still needed study as to ‘what, when, and how it should be used as part of a treatment
plan’ and that the sharing of resources, of who is using what and why, and under
what conditions, can add precision to the use of bibliocounseling” (as cited in Piercy,

1996, p. 12).

The first set of studies about bibliocounseling is those that research were conducted
to review the related literature. A meta-analytic study of 103 empirical studies of
bibliocounseling from United States and Canada between two time groups, 1970-
1983, and 1984-1996 (Piercy, 1996) showed that the occupational fields of authors

involved in this research were education, library science, psychiatry, and sociology.

Subjects were categorized into 3 age groups: children (<13), adolescents (13-17) and
adults (17>). Studies with children focused on anxieties, self-concept, self-reliance,
loss, behavior, development. Teen studies focused on attitudes, self-reliance, loss as
well as skills. Adults studies focused on except for above depression, weight loss,
panic, relationships, sexual, habits, parenting, disease. Results indicated that there

were slight changes in approach and methodology between the two time groups.

Additionally, Schranks and Engels (1981) conducted a review to identify
effectiveness of bibliocounseling and summarized the research related to
bibliocounseling. Although research on academic achievement, fear reduction,
behavioral change showed mixed results, bibliocounseling was found to effective in

increasing assertiveness and self-concept.
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More recently, Adams and Pitre (2000) conducted a survey study with mental health
therapists to evaluate the usage of bibliocounseling with all therapists in a Northern
Ontario community. The findings showed that the practitioners used bibliocounseling
as a self-help process. It was found that there was a significant relationship between

the length of work experience and the usage of bibliocounseling.

Pardeck (1994) wrote an article to illustrate how bibliocounseling can be used to help
adolescents cope with family breakdown, foster care, and adoption placement and he
presented books that can be useful in clinical practice with introducing
bibliotherapeutic treatment. Pardeck noted that books are not only useful for helping
children identify emotions which may be troubling, but also for helping practitioners
establish trust with them and warned the practitioners to be aware of the limitations

of bibliotherapeutic approach, such as selecting books.

In a similar vein, Nicholson and Pearson (2003) stated that children can learn cope
with fears such as death, crime etc. in schools by helping school counselors. They
emphasized importance of selecting books and presented some books and counseling

activities for the primary grades for counselors.

Apart from research focused on theoretical basis and application of bibliocounseling
or review of research findings, a research conducted by Shechtman (1998)
investigated the process of group therapy combining bibliocounseling with five
aggressive young boys. The program lasted ten sessions consisted of 45- minute
sessions. A single-subject design was used to compare the effectiveness of the
treatment to matched counterparts. Results indicated that there was a significant
decrease in aggression and a meaningful increase in constructive behaviors of

children in the group.

On the other hand, Jarjoura and Krumholz (1998) designed a program as “Changing
Lives through Literature” combining bibliocounseling and positive role modeling
with 32 subjects in experimental group and 40 participants in control group. The

program conducted with men who have long histories of criminal convictions.
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Follow-up data showed that there was a reconviction rate of 18.75 % in the study
group, compared with 45% in the comparison group. The results indicated that using
bibliocounseling with the combining of positive role models affected significantly
recidivism and the value of fitting such a program within a comprehensive system of

punishments.

One more study, Rapee, Abbott and Lyneham (2006) examined the effect of
bibliocounseling for children with anxiety disorders. In this study, parents of children
with anxiety disorder were selected and randomly assigned to standard group
treatment, waitlist, or a bibliocounseling group. The parent bibliocounseling program
was found to be effective than waitlist control group but not found more effective

than standard group treatment.

In Turkey, there are few studies that investigated the effectiveness of
bibliocounseling. For example, Ugar (1996) conducted a study to examine use of
literature in school guidance service. The participants of this study were 12 high
school students. The books were advised to participants as homework and then
discussed in the group. This study is not an empirical research. It has been observed
that literature which is suitable for needs and interests of people affect their learning
and development positively. Students reported that they had opportunity to express

their feelings and opinions though bibliocounseling.

Yilmaz (2002) conducted a study to examine the effectiveness of bibliocounseling in
the level of conflict on teenagers who have conflicts with their parents. Participants
have been divided into two groups as the test and control group. Each group included
12 people. Bibliotherapy group lasted 10 weeks. The result of this study indicated
that bibliocounseling has positive effect on decreasing the level of the conflict
between teenagers who are 9™ class students and their parents. Oner (2007) also
wrote an article that explain the importance of stories in human life and its use as a
means of counseling and emphasize the use of bibliocounseling in counseling and

guidance process.

35



Overall, studies based on bibliocounseling focused on a variety issues such as
aggression, self-concept, self-esteem, stress, anxiety. The research studies
investigated the effectiveness of bibliocounseling with various age groups and
provided information about the process of bibliocounseling and an introduction of
books that can be used in this process. Although some studies aimed at examining
the usage of bibliocounseling and its effectiveness through meta-analysis, some of
them developed bibliocounseling treatment programs. It is obvious that there is need
to conduct more research about bibliocounseling and the books that can be used in

the process, and to develop bibliocounseling treatment program in Turkey.

2. 8. Research on Bibliocounseling and Self-Esteem

Empirical studies focused on bibliocounseling showed that bibliotherapeutic
interventions were aimed at helping students a various issues such as promoting self-
esteem, reading achievement, and attitudes. For example, Kohutek (1983) conducted
a research to evaluate the effect of bibliocounseling on individuals’ self-concept and
locus of control. Participants included 54 volunteer male inmates with the average
age of 34.5. According to findings of this study, while there were no significant
differences between the treatment and control group condition, there were significant

increases in self-concept and internal locus of control scores of participants.

Additionally, Watson (1993) examined the effects of four reading instructional
approaches, bibliotherapy/reading aloud, bibliotherapy/silent-reading,
bibliotherapy/oral reading, and basal reading instrucition on the self-esteem, reading
achievement, and attitudes toward reading. Subjects of this study consisted of
twenty-seven fourth grade students assigned to each bibliotherapeutic group and
twenty-four students assigned to basal instruction group randomly. The training
lasted 15 weeks with a 45- minute session per week. Results yielded no significant

difference on self-esteem scores for four groups.

Another study conducted by Spear (1996) investigated the effect of bibliocounseling

on the self-esteem level of gifted students. The participants of this study consisted of
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twenty six fourth and fifth grade gifted students. The study included one intact class
consisting of nine students as a control group and an experimental class consisting of
seventeen students. Training group subjects read pre-selected literature and discussed
it. There was any significant change pre and posttest measure of training group

participants’ self-esteem scores.

Looking at the effectiveness of bibliotherapy techniques, Mitchell-Kamalie (2000)
developed a bibliocounseling program to examine the effectiveness of three
bibliotherapy techniques on fourth graders’ self-esteem, reading achievement, and
attitudes toward reading. The experimental design was used and bibliocounseling
group consisted of twenty-four grade students. The study conducted in a school that
is located in violent neighborhood. The results of the study showed that although
bibliocounseling programme was not effective on personality development and
interpersonal relations, the intervemtion increased the self-esteem level of

participants.

According to Meier-Jensen (2001), when children have positive self-esteem, they
have a powerful coping resource. Thus, he stated that enriching self-esteem and
teaching problem-solving skills would help children to deal with stress. In Meier-
Jensen study, twenty students attended to bibliocounseling process, for thirty
minutes, five days a week, for 8 weeks. The results of this study indicated that the
most common causes of stress/worry in inner city first grade students were going to
school, others being nice to them, having to share their things, brothers, and sisters,
spending time with their parents, and homework. Bibliocounseling was found to

effective in reducing the impact of those stressors.

It is widely recognized the importance of collaboration with teachers and counselors.
Stringer, Reynolds and Simpson (2003) examined the effect of the Literature Circles
program on enhancing self-esteem. Twenty-six students participated in this study in
which two second grade teachers and one school counselor worked collaboratively
for two months to teach reading using bibliotherapy trade books. The books were

selected to help students deal with a variety of self-esteem concerns. While each
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teacher worked with students in classrooms, the counselors was present during these
sessions and working with collaborate. Tennessee Self-Concept Scale-Children’s
Form was used to collect the data from subjects. Results showed that there was not
any significant difference between pre and post-test scores; whereas there was a

significant difference in only identify score when the two teachers were compared.

Similary, Wadsworth (2007) implemented a literature circle-reading program using
bibliocounseling to foster comprehension skills and self-esteem of fifth-grade
students. Researcher worked with two classes as Class A with 16 students and Class
B with 14 students. Students of Class A done small group circle and did read a book,
discussed the topic and completed follow-up activities. Students’ self-esteem is
evaluated through observation, student journals and by Rosenberg Self-esteem Scale
as pre and posttest measure. On the other hand, Class B students simply read the
book journal their feelings about the title read and responded Rosenberg Self-esteem
Scale. Developmental Reading Assessment was used to measure progress in
comprehension by each group. Students of both groups increased their
comprehension skills and their self-esteem. However Class A was slightly better in

scores of self-esteem and written expression of learning than Class B.

When looked at the research about the effectiveness of bibliocounseling in promoting
self-esteem in students, it can be seen that the studies based on mostly classroom
curriculum in which teachers, counselors, and self-esteem issues were handled in this
process through reading related books. On the other hand, there was also a study with
adults that focused on bibliocounseling treatment program in which therapeutic
reading was occurred. Those studies showed positive effect of bibliocounseling on

enhancing self-esteem.

Although an abundance of literature exists examining self-esteem, its relationship
with some variables, the effectiveness of self-esteem enrichment program, and a few
the effectiveness of bibliocounseling in various forms and combinations in Turkey,
the amount of literature examining the effectiveness of self-esteem bibliocounseling

enrichment program with sixth graders is notably absent.
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2. 9. Summary of the Review of Literature

In sum, enhancing self-esteem, self-esteem enrichment is important for adolescents
due to a decline of self-esteem during this turbulent time that included many changes
and challenges. Although group counseling that is based on some approaches such as
cognitive behavioral approach, guidance activities, and skills tranining programs
were used to enhance self-esteem, in the two last decades, biblicounseling that means

using books for healing has also been increasingly used to enhance self-esteem.
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CHAPTER III

METHOD

This chapter includes eight sections that present the design of the study, the subjects,
the data collection instrument, the training procedure, the training program, the
variables of the study, the data analysis procedure, the limitations of the study, and

ethical considerations.

3.1. Design of the Study

The purpose of this study is to design a self-esteem enrichment bibliocounseling
program and investigate its effect on 6™ grade student’s self-esteem level. The
subjects of this study composed of 24, 6™ grade students. An experimental design,
with a treatment and a no-treatment control group and pretest-posttest measurements
was used. The Coopersmith Self-Esteem Scale was used as the data collection
instrument. The treatment group received an 8-sessions self-esteem enrichment
bibliocounseling program developed by the researcher. The control group was not
exposed to any training procedure. A Mixed Design Repeated Measures Analysis of
Variance (ANOVA) was administered to the total Coopersmith Self-Esteem Scale
scores on the of treatment and control group subjects’ pre and posttest measures to

investigate the effect of self-esteem enrichment bibliocounseling program.

3. 2. Subjects

The subjects of this study consisted of 24 students selected among 166 (94 female,
72 male) sixth grade students attending university affiliated private middle school in

Ankara.
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Following the Human Subjects Ethics Committee approval from the Middle East
Technical University, the researcher administered the Coopersmith Self-Esteem
Inventory to all six graders in the school with the help of class teachers. The students
completed the inventory approximately in 20 minutes. All students were informed
about research and assured of the confidentiality of their responses. Fifty students
who responded to lie items defensively excluded from the study. The CSEI scores of
the remaining 166 subjects ranged from 7 to 49, with a mean of 32.69 (SD=10.42),
and a median score of 36. In the present study, cut of point score was established to
identify the subjects who had low self-esteem. Twenty-six students (12 males, 14
females) who scored below the median score of 36 (cut off point) on self-esteem
measure were randomly selected among 166 subjects and assigned to treatment
group and no-treatment control group. However, one of the male participants in
control group did not complete posttest measure and one of the female participants
from the experiment group did not attend sessions after the initial session. Thus, 24

students (13 females, 11 males) constituted the final sample of the study.

The mean pretest CSEI score of treatment group subjects was 26 with a standard
deviation of 6.78 and the mean pretest CSEI score of no-treatment control group
subjects was 24.70 with a standard deviation of 8.99. The t-test comparison yielded
no significant differences between the pretest scores of treatment and no-treatment

control group subjects (t (22) =-.80, p=.43).

3. 3. Data Collection Instrument

3. 3. 1. Coopersmith Self-Esteem Inventory (CSEI)

In this study, the Coopersmith Self-Esteem Inventory (CSEI) (Appendix A) was used
to assess the students’ self-esteem level. Coopersmith Self-Esteem Inventory was
developed for children (CSEI), beginning with items from the Butler-Haigh Q Sort
reworded for children. After adding and eliminating items according to expert
judgments, all the items were categorized as indicating either high or low self-esteem

in the final scale (Wylie, 1974).
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CSEI is a self-report scale consisting of 58 items and 50 of these items measure self-
esteem whereas; the remaining eight items constitute a socil desirability scale
(Behamdouni, 1993). The scale consisted of four subscales as General (26 items),
Social Self-Peers (8 items), School-Academic (8 items), and Home-Parents (8 items).
The lie items are scored separately and the responses are not included in the self-
esteem scores (Barron, 1995). The sample items include “I am pretty sure of
myself.”, “I am popular with kids of my own age.”, “My parents usually consider my
feelings.”, “I am proud of my school work.” and “Most people are better liked than I
am.” Children select one of the alternatives of “like me” or “unlike me” for the each

item.

According to the study conducted by Kimball (1972) with 7,600 public-school
students, grades 4 through 8 from all socioeconomic status, Kuder-Richardson
reliability of the scale was ranged from .87 to .92 (Coopersmith, 1987; as cited in
Barron, 1995). Coopersmith (1967) reported that test-retest reliability coefficient of
the scale was .88 at five weeks interval, and .70 at three years interval. The internal
reliability evidence by KR-20 was .92 for fourth grade students and .89 for seventh
grade students (Unal, 2007). Behamdouni (1993) founded the test-retest reliability
for a 5-week interval as .88 with a sample of 50 fifth grade students and for a 3-year

interval as .70 with 56 fifth grade students.

The scale was adapted to Turkish by Ozoglu (1988). The Turkish version of the
CSEI included 57 items. One item was excluded from the scale (as cited in Sert,
2003; Unal, 2007). High self-esteem items receive 1 point and low self-esteem items
receive 0 point (Giiloglu, 1999). If a student responds to five and more lie items

defensively, he /she is excluded from the study (Kapci, 2004).

Internal concisistency of the scale which was assessed on fourth and fifth grade
students yielded the Chronbach alpha value of .77 (Ozoglu, 1988; as cited in Sert,
2003; Unal, 2007). Piskin (1996) conducted a study to carry out the reliability of the
scale on high school students and reported the KR-20 value of .81 and .86 for both

long and short forms of the scale (as cited in Unal, 2007). To assess the internal

42



consistency of CSEI, Giiloglu (1999) calculated the Cronbach Alpha coefficient and
administered scale to 440 randomly selected fifth grade students in different regions

in Ankara. The computed Chronbach alpha value was .84.

In this study, the alpha coefficient calculated from 130 sixth grade students for the
total scale was .90. The reliability coefficients of subscales of CSEI were as follows;

general .85, social .63, family .74 and school .61.

On the other hand, by using Piers-Harris Self-Concept Scale as a criterion and
Pearson Moment Correlation coefficient, the validity of SEI with similar scales was

found .72 (Giigray, 1993; as cited in Giiloglu, 1999).

Overall, researchers stated that CSEI is highly recommended research tool due to its

realibility and validity evidence (as cited in Barron, 1995).

3. 4. Training Procedure

Self-Esteem  Enrichment Bibliocounseling Group: “Self-Esteem Enrichment
Bibliocounseling Program” was designed and employed in the present study. In the
self-esteem enrichment bibliocounseling group, the continuous story was used as a
base for eight sessions of the treatment procedure. The group sessions were held on
Thursdays, once a week, in a classroom. Each session lasted approximately 80

minutes.

No-Treatment Control Group: Subjects in this group did not receive any treatment,

and only participated in pretest and post-test measurements.
Ten days after the last session of the treatment procedure, post-test measure was

applied to treatment group subjects. Twelve days after the last session, posttest was

given to no-treatment control group subjects.
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3. 5. Self-Esteem Enrichment Bibliocounseling Program

Researchers stated that self-esteem of children has been linked to social, academic,
family, body image, and global self-esteem (O’rourke & Worzbyt, 1996; Droese-
Varellie, 2000). Social self-esteem based on how children view himself as a friend,
interactions with peers, whether or not being popular or obtaining their social needs
from others. Academic self-esteem, on the other hand, is related to how children see
their academic performance and how significant others see their performance in this
area. Next, the family self-esteem refers child’s perception as a member of the
family. One important and mostly studied area is body image that is related to
physical appearance and capabilities in physical performance. Lastly, global self-

esteem refers the overall evaluation of the self (Droese-Varellie, 2000).

The puberty (Barrett, Webster & Wallis, 1999; Chandler, 1999; Khanlou, 2004; Bos,
Muris, Mulkens & Schaalma, 2006; Lawrence, 2006) is a dynamic period in which
there are significant changes in psychological, physical, academic, and personal
functioning that may result in meaningful decreases on global self-esteem. Therefore,
the transition to adolescence presents many challenges and makes students feel
owerhelmed, which may cause a decline in adolescents’ global self-esteem (McCain,
2009). Individuals evaluate themselves in many separate areas of their lives such as
realitionships, academic success, physical appearance, global self-esteem refers a
general sense of self-worth (Eitel, 2002). According to Coopersmith (1967, p. 6),
“an indidual’s self-appraisals might vary in different areas so that “his overall
appraisal of his abilities would presumably weight these areas according to their
subjective importance enabling him to arrive at a general level of self-esteem” but
that “objective evidence on the method of arriving at general appraisals is sparse.”
(as cited in Marsh, 1986). In addition, Rosenberg (1965) stated having self-esteem
high in some areas but low in other areas moderates global self-esteem (as cited in
Marsh, 1986). People differ from having the quantity and quality of self-esteem. For
instance, some people consider being the best in school or work as important, thus
their self-esteem depends on success on this criterion. For others, love, appearance

e.g. may be more significant (Kernis, 2006). Other factors that influence the level of
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self-esteem of students are effective peer relationships, dealing with bullying
positively (O’Rourke & Worzbyt 1996; Giiloglu, 1999; Lindenfield, 1997; Kapci,
2004), making future plans and setting goals (Lawrence, 1996; Lindenfield, 1997,
Schiraldi, 2007), learning positive thinking and clearing away negative thoughts
(Schiraldi, 2007; Lindenfield, 1997) and learning problem solving skills
(Lindenfield, 1997). Knowing adolescents’ overall level of self-esteem as high or
low would help counselors and any professionals to recognize whether the esteem
needs of youths are being met. Then, they must be aware of which factors influence

overall self-esteem of adolescents (Patterson, 2000).

Researchers accepted cognitive-behavioral group approach based treatment as
“empiricaly validated treatment” when dealing with both depression and low self-
esteem issues (DeRubeis & Crits-Christoph, 1998; as cited in Case, 2003). Dickerson
(2002) reported some impacts of cognitive behavioral treatment program including
direct benefits such as increasing self-esteem and hope that improves functioning and
lower recidivisim and developing coping skills that reduces symptoms and foster
quality of life. In order to challenge misperception and dysfunctional beliefs of
adolescents about body image especially and to improve more realistic thinking, a
cognitive and behavioral method is found to be effective. Support for self-
evaluations in the domain of physical appearance of adolescents could be promoted
global self-esteem (Waggoner, 1998). Group-based interventions such as cognitive
behavioral group treatment provide participants to receive support, reinforcement,
and immediate feedback from group members in supportive atmosphere (Waggoner,
1998; Case, 2003). Therefore, cognitive behavioral approach may be used effectively
with adolescents. Paralel to the literature, “Self-esteem enrichment bibliocounseling
program” developed by the researcher that was based on cognitive behavioral
approach assumes that perception of physical appearance as satisfying, attractive,
and realization of own strengths and positive character traits, learning problem
solving and effective communication skills, setting goals, having positive and task

relevant thoughts may promote self-esteem.
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In this study, while developing the self-esteem enrichment bibliocounseling program
inaddition to literature review, researcher examined the school counseling service
annual reports (from 2003 to 2008) of the school where study was being conducted
to investigate the self-esteem needs of students. School counseling service reports
indicated that self-esteem related issues of students included bullying, relationships
with peers and parents, physical appearance, and academic success. Thus these issues
were also taken into account while developing the self-esteem enrichment

bibliocounseling program.

As a part of self-esteem enrichment program, bibliocounseling process requires a
crucial priority that is selecting the book to be used in the treatment process. The
book should include chapters related with the topic under the study. In addition, the
book should be clear, understandable, and suitable for real life situations, childrens’
age level and should contain believable characters. It is important that the
practitioner should be familiar with the book selected (Mitchell-Kamalie, 2000). In
this study, researcher examined the children’s books in Turkey, however, not being
able to find a book that is related to self-esteem that contains the stages of self-
esteem enrichment, the researcher decided to write 32 page-story entitled “The Close
Friends.” Thus, in the present study, bibliocounseling self-esteem enrichment
program was based on cognitive behavioral approach that has been used effectively
in self-esteem enrichment (e.g. Bednar & Wells, 1992; Burnett, 1996; Raich et. al.
1995, Shechtman, 1999).

The continuous story “The Close Friends” was about three children (2 boys and a
girl) and composed of eight parts. Each part of the story constituted a treatment
session. The treatment procedure at cognitive level, aimed at helping children to
learn appropriate strategies for problems that was handled at each session related to
enhancing self-esteem. For this reason, a problem or situation related to self-esteem
and methods or ways to follow were presented at each session. At behavioral level,
characteristics and behaviors of characters of the story were described to enable
subjects to imitate them and see how they cope with difficult situations. The feelings

of characters about some challenges were also presented to help students realize that
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they are not alone in such problems and to help them gain a sense of relief of
emotions. The story was also used to reframe some situations to help students to see

alternative solutions.

In order to ensure that the continuous story written by the researcher and the
activities in the story appropriate to the reading and cognitive developmental level of
6" grade students, first the continuous story was given to an experienced school
counselor. The school counselor examined the story in terms of whether or not the
content of the story, the activities in the story and the language of the story was
appropriate for the students’ level. The school counselor suggested minor changes in
regarding the language of the story. Second, a pilot reading was conducted by a sixth
grade student to check whether the language used in the story is clear and
understandable, the content of story was suitable for real life situations and the story
contained believable characters or not. After reading the story, student commented
that activity in the first session is difficult to understand and story is long and boring
to be read by herself. She suggested researcher to read story loud to students and give
them a chance to follow from a manual copy during the treatment procedure.
According to suggestions made by the sixth grade student, the activity of first session
was reorganized. Third, the continuous story and treatment program were given to
three judges who were three professors in the field of psychological counseling and
guidance (1 associate professor and two assistant professors). Judges were asked to
evaluate the story on the basis of appropriateness for purpose of the treatment and to
give feedback. Judges gave positive feedback and suggested minor changes. After
the changes they suggested have being made, the training program was given to a
middle school teacher specialized in Turkish language to check, grammar, and clarity
of the story. The minor changes suggested by the teacher were also made and final

version of the story was formed.
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3. 5. 1. Summary of the Sessions

In the present study, while implementing self-esteem enrichment bibliocounseling
program, the researcher did read each part of the story aloud at each session and
students followed it from their own copies. Then, the students were asked to
summarize the story. Next, structured post reading discussion in which students
asked some questions regarding the topic was conducted. The post reading
discussion questions were as follows: Who were the characters of the story? Who
was the main character faced with the problem? What feelings and thoughts did the
character have about his/her problem? How did he/she overcome the problem? Have
you ever faced with the similar problem? What did you feel? What did you think?
How did you deal with the problem? If not, what would you do if you face with?
What other solutions would you use? Post reading discussion enabled children to
identify challenges in feelings, relationships, and behaviors of the character/s. As
concluded by Crosby, (1963) when children asked to compare his/her experiences
with the experiences of the character, the children may explore his/her own behaviors
and feelings and the consequences of them. Thus, the children make a conclusion or
generalization about the topic through the discussion (as cited in Olsen, 2007).
Lastly, a follow-up activity that was aimed to reinforce the skills used by the
characters was administered to subjects. As stated by Forgan, (2002) activities allow
students to identify the problem presented in the story, produce alternative solutions

to the problem, and evaluate the results of the chosen solution.

The first session of the treatment program was about physical appearance. Firstly, the
warm-up activity was conducted. Next, the basic ground rules were discussed. Then,
researcher asked members input to help them develop “ownership” and listed all the
ground rules on a place where everyone can see during every session. Next, the
researcher did read the first part of the story titled “Close Friends Recognize Their
Body” and students followed it. After the story was read by the researcher following
questions were asked and students were encouraged to share their feelings and
thoughts on story and about their own experiences. After discussion of the questions,

the activity of “Recognizing of My Body” (adapted from McKay & Fanning, 2006,
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p- 49) was applied. Throught the activity, firstly, students were expected to write
their physical traits according to how they see themselves when they look at a mirror.
Then, students wrote positive ones of their physical traits at left of and negative ones
at the right of activity sheet. Next, students evaluated their negative traits, discussed
what they could do to change them with positive ones if it was possible. If not, they
were expected to restate their negative traits positively. The activity help students
recognize their both positive and negative physical traits as a result gain awareness
about themselves. It was aimed at reframing their dysfunctional thoughts about their
physical appearance with more realistic and positive ones. After the discussion on
the activity, students gave feedback about the session and made the summary of the

session.

The second session was about character traits. The session started with the summary
of the previous session. The researcher did read the second part of the story titled
“Close Friends Recognize Their Character Traits” and students followed it. The
discussion on the story were made and students’ shared their feelings and thoughts
and about their own experiences. After the discussion questions, the “The Billboard”
activity (Jones, 1998, p. 86) was conducted. Throughout the activity, firstly, students
were expected to create a billboard that introduce him/her positive characteristics
using with colorful papers, pencils, and any material they would select. Then,
students introduced their billboard to group members. Next, the questions were asked
students and discussed such as whether they had any difficulties when they
considered their positive characteristics or not, what they felt while they shared their
billboard with group members, and why it was important that positive characteristics
of them could be recognized and talked about them with others. The activity helps
students discover and focus on their positive characteristics with eliminating negative
ones. Hence, they feel positive sense of self. After the discussion on the activity,

students gave feedback about the session and made the summary of the session.

The third session was about dealing with negative thoughts. After the summary of
the previous session, the researcher read the third part of the story titled “Close

Friends Deal with Their Negative Thoughts” and students followed it. The
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discussions about the story were made and students’ shared their feelings and
thoughts about their own experiences. After discussion questions, the activity of
“ABC Model” (Vernon, 2006, p. 37) was applied. Throught the activity, firstly, ABC
model was introduced to students. Then, students were expected to evaluate their
own experience according to ABC Model. Next, throught an experience of any
student, the model was handled. The activity help students clear away negative
thoughts and learn task relevant thoughts. After the application and discussion of the
activity, students gave feedback about the session and made the summary of the

session.

The fourth session was about improving problem solving skills. The session started
by the summary of the previous session. The researcher read the fourth part of the
story titled “Close Friends Improve Their Problem Solving Skills” and students
followed it. The discussions on the story were made and students shared their
feelings, thoughts and their own experiences. After discussion of the questions, the
activity of “Problem Solving Steps” (McKay, Davis & Fanning, 2007, p. 185) was
applied. Throught the activity, firstly, students learned the stages of problem solving
as defining the problem, setting goal for solution, finding some possible alternatives
to slove problem, evaluating of each alternatives, making a decision for most
appropriate solution, and lastly taking step to problem solving. Then, students were
expected to think about a problem faced with and completed activity sheet provided
for them. The activity helps students learn the stages of problem solving and make a
respectful decision for their problems as a result overcoming the stress. After the
application and discussion of the activity, students gave feedback about the session

and made the summary of the session.

The fifth session was about changes in adolescence. After the summary of the
previous session was being made, the fifth part of the story titled “Close Friends
Become Adolescent” did read aloud by the researcher. The discussion of the story
was made and students shared their feelings, thoughts and their experiences. After
the discussion, the activity of “Adolescence” (adapted from Oner, Baluniye, & Savci,

2002, p. 11) was applied. Throught the activity, firstly, students were expected to
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write that when they recognized changes of their body and how. Then, the questions
were asked students and discussed such as what they felt about changes of their
body, what they needed to learn about this period, what emotions and thoughts they
had related with changes, whether they shared their feelings or thoughts with
anybody or not, if could not, how they was influenced etc. Next, students were
informed about the adolescence, and its characteristics. Students did take a turn and
discussed the activity. This activity helps students see that they are not alone, others
have similar emotions and thoughts, and this period is a developmental stage that
everybody has to handle with either earlier or last. Students gave feedback about the

session, and made the summary of the session.

The sixth session was about how to cope with bullying. The summary of the previous
session was made. The researcher did read aloud the story of “Close Friends Learn to
Cope with Bullying”. The discussion of the story was followed by students sharing
their’ feelings, thoughts and experiences. After the discussion of the story, the
activity of “Coping with Bullying” (Cifci & Sucuoglu, 2003, p. 102) was applied.
Throught the activity, firstly, students were expected to write a bullying experience
they faced with or remembered and find appropriate questions and answers on the
activit sheet to overcome bullying. The activity helps students to learn appropriate
methods and ways to cope with bullying and see that they can get a help from peers,
parents or teachers. Session ended with students’ feedback about the activity, the

session, and the summary of the session.

The seventh session was about improving effective communication skills. The
researcher read aloud the part of the story titled “Close Friends Learn Effective
Communication Skills” and students followed it. The discussions on the story were
made and students shared their feelings, thoughts, and experiences. After discussion
of the story, the activity of “How Should Tell?” (Oner, Baluniye, & Savci, 2002, p.
54) was applied. Throught the activity, firstly, students were informed about “you
messages”, “l messages”, and they discussed importance of “I messages”. Then,
students practiced it. Next, students were completed activity sheet including sample

actions. This activity helps students learn appropriate communication style and
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importance and use of it. After the discussion on the activity, students gave feedback

about the session and made the summary of the session.

The last session was about setting personal goal. After the summary of the previous
session, the researcher did read the last part of the story titled “Summer Vacation.”
After the story was being discussed, students shared their feelings, thoughts, and
experiences. After the discussion of the questions, the activity “One Step Next”
(Hobday 2005, p. 20) was applied. Throught the activity, firstly, students were
informed about setting goals, characteristics of future goals and students discussed

the importance of having future goals.

Then, students thought their goals for twenty years later thorough the imagery. They
determined what steps they have to take first to access this goal. Next, students were
expected to set the goal to reach at the end of that year and determined steps for it.
This activity helps students recognize importance of making future goals on
motivation, academic achievement, and leisure time activities. They also learn time-
management throught the planning their activities and study for goals. Then, students
gave their feedback about the session, and made the summary of the session. In the
last session, students were also asked to assess the group process and qualifications

of the researcher, and asked to share their gains from the group.

3. 6. Variables

Group: refers to self-esteem enrichment bibliocounseling treatment group or no-

treatment control-group.

Self-esteem: refers to sum of total scores as measured by Coopersmith Self-Esteem

Inventory (CSEI).

52



3.7. Data Analyses

Mixed Design (one between and one within factor) Repeated-Measures Analysis of
Variance (ANOVA) was employed to the pre-test and post-test global self-esteem
scores of (CSEI) treatment and no treatment control group to examine the
effectiveness of the self-esteem enrichment bibliocounseling program on the self-

esteem level of the 6™ grade students.

SPSS (Statistical Package for Social Sciences) for Window (Version 13.5) was used

to perform all analysis.

3. 8. Limitations of the Study

Several limitations of the present study should be taken into consideration when
generalizing the results. First, since students went on summer holiday immediately
after the treatment procedure, follow-up measurement was not taken. Thus, whether
the improvement observed in subjects’ self-esteem scores is permanent or not, could

not be assessed.

Second, this study relied on self-reported data; therefore, considering the limitations
of self-reported data, future studies should collect data about children’s self-esteem

levels from various sources, such as parents and teachers.
Third, the subjects were selected from a private school in which children of middle to

high SES families attend. Therefore, findings cannot be generalized to other sixth

grade students from other SES levels and public schools.
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3. 9. Ethical Considerations

The Human Subjects Committee issues require guidelines to be considered in
research with humans. To ensure the protection of the rights of human subjects, the
researcher gained the Human Subjects Ethics Committee (HSEC) approval from the
Middle East Technical University. Because the subjects in this study were under the
age of 18 and were included in the protected population category, parental
permission was collected by the distrubition of the “Parental Permission Form”. In
the letters of permission, parenst of prospective subjects were informed of the
general nature and purpose of the study, confidentiality and the fact that this study
has no any negative effect on subjects and they have opportunity to learn the results
of the study. At the end of consent form, contact numbers were provided for the
researcher and parents were asked to give their permission for their youth’s
participation in the study. On the other hand, prior to treatment procedure a group
meeting was conducted with the the training group subjects. Subjects were informed
about the purpose of the study, confidentiality of identity, test scores and any
information of subjects, and the fact that they were free to withdraw from the study
any time without penalty. Additionally, the information about the group process,
place, and time of group meetings were provided and questions of the students about
the treatment procedure were answered. The permission from the school where the

study was conducted also granted.
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CHAPTER IV

RESULTS

This chapter presents the results of Mixed Design (one between factor and one within
factor) Repeated Measures Analysis of Variance (ANOVA) carried out to investigate
the effect of self-esteem enrichment bibliocounseling program on sixth grade

students’ self-esteem.

4.1. Results Concerning the Effect of the Self-esteem Enrichment
Bibliocounseling Group on the Self-esteem Level of the Treatment and Control

Groups’ Subjects

In this study, a 2 (groups: treatment and control) X 2 (time: pretest and posttest)
Mixed Design (one between factor and one within factor) Repeated Measures

Analysis of Variance (ANOVA) was run on dependent variable of self-esteem.

Prior to analysis assumptions underlying the repeated measures ANOVA such as
independence of the observation and normality were checked. Random selection of
subjects indicated that independence of observation assumption was met. In the light
of information about descriptive statistics and normality test, it was assumed that
normality was not violated. On the other hand, subscales of CSEI did not meet
normality, global self-esteem scores of subjects were used in data analysis. To sum

up, assumptions for repeated measures ANOVA was not violated.
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Table 4. 1. The Means and Standard deviations of Self-esteem Scores for Treatment

and No-treatment Control Group

Descriptive Statistics Measure Group M SD N
Treatment 25 745 12

Pretest Control 28 875 12

Total 26 8.06 24

Self-Esteem Treatment 33 10.62 12
Posttest Control 29 10.14 12

Total 31 10.33 24

The results of Mixed Design, Repeated Measure Analysis of Variance (ANOVA)
employed to the pre and post scores of treatment and no-treatment control group
subjects revealed significant time main effect [Wilks A = .61, F(1,22)=13.57 p<.001,
n?=.38] favoring the treatment group (See Table 4.1 and Table 4.2).

Results also revealed significant time X group interaction effect [Wilks A = .78, F (1,
22) =6.08 p< .05, n>= .21. In other words, there were significant differences between
pre and posttest self-esteem scores of treatment and no-treatment control group
participants. A close investigation of self-esteem mean scores of treatment group
subjects indicated that treatment group subjects self-esteem scores increased
significantly after the pretest, (t (11) = -3.29, p <.05). However, pre and posttest
scores of no-treatment control group subjects (t (11) = -1.71, p=.11) did not show
any significant change from pretest to posttest. These findings suggested that self-
esteem enrichment bibliocounseling program employed to the treatment group was

effective in increasing self-esteem scores of treatment group subjects.

The results of the 2 (pre, post) X 2 (groups) Mixed Design (Repeated Measures
Analysis of Variance (ANOVA) presented in Table 4. 2.
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Table 4. 2.

(a) The Results of Repeated Measures Analysis of Variance Carried out to Pre and
Post-Test Scores of Groups

Source Wilks "A df F n? p
Between Subjects

Group 0.99 1 0.03 0.00 0.84
Within Subjects

Time 0.61 1 13.57 0.38 0.00

Time * Group 0.78 1 6.08 0.21 0.02

Table 4. 2.

(b) Interactions Contrasts

Comparison df t p

Treatment Group

Pretest vs. Posttest 11 -3.29 0.00
Control Group

Pretest vs. Posttest 11 -1.71 0.11

The differences of mean scores of self-esteem treatment group and no-treatment

control group at pre and posttest measurements are shown in Figure 4.1.
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Figure 4. 1. Mean scores of self-esteem treatment and no-treatment control group of

CSEI at pre and post-test measures.
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CHAPTER 5

DISCUSSION

This chapter includes the discussions regarding the results of the statistical analysis,
implications drawn from the results of the study, and recommendations for the future

research.

5.1. The Effects of Self-Esteem Enrichment Bibliocounseling Program

Children need to have a high self-esteem to overcome some life struggles and school
challenges as well (Wadsworth, 2007). However, while children grow, they face with
more integrated issues that force improving self-esteem (Meier-Jensen, 2001), and,
their self-esteem becomes vulnerable (Garbarino & Scott, 1989; as cited in Meier-
Jensen, 2001). For this reason, supporting self-esteem of students, especially in
stressful periods such as transition to next school level is crucial. School counselors
being equipped with both knowledge in psychology and in the field of education
have important role to foster students’ self-esteem in schools (Giiloglu, 1999). Thus,
through taking into account the importance of increasing self-esteem among school
children, the present study examined the effect of self-esteem enrichment

bibliocounseling program on 6™ grade students’ self-esteem.

In this study, it was hypothesized that self-esteem scores of participants in treatment
and no-treatment control groups would differ as a function of time and treatment.
The results of the 2 (group) X 2 (time) repeated measures ANOVA conducted on

self-esteem scores of subjects indicated significant time and group interaction effects.
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The treatment program developed in this study mainly based on cognitive behavioral
approach and underlined the skill development by use of a continuous story,
discussion questions, and follow-up activities. Thus, findings indicated that the
treatment program based on cognitive behavioral bibliocounseling produced

significant increase in treatment group subjects’ self-esteem scores.

It could be concluded that “Self-Esteem Enrichment Bibliocounseling Program” was
found to be effective on promoting self-esteem of students for several reasons.
Firstly, the continuous story covered the topics that were determined according to
esteem-needs of students in the middle school in which the study was conducted.
Additionally, in each chapter of the story, a topic regarding self-esteem enhancement
was handled by three characters of the story. First, the characters faced with the
problem situation that troubled them and then they overcomed this stressful problem
by using some methods based on cognitive behavioral approach. After reading of the
story, students discussed some questions about the problem, as well as their own
experiences which aimed to help them (a) to see that they are not alone in their
problems; (b) others face with similar problems, (c) there are solutions for problems
and (d) so that they can have a sense of relief. In addition, students conducted a
follow-up activity that was included in the story which that enabled them to practice
their learnings. Furthermore, while researcher reading the story, the students listened
and followed it from their own copy. This made easier to follow the story for the
participants. Thus, the application of bibliocounseling that involved issues
corresponds to the needs of students and based on cognitive bahvioral approach,

might be listed among the factors that increased the power of treatment.

Although the present study is different from the previous studies in terms of the
material used in the sessions and the age group of participants, the result of this study
supports the previous studies that indicated the positive effect of bibliocounseling
programs on the self-esteem. For example, Kohutek (1983) evaluated the
psychotherapeutic adjunct of bibliocounseling in aiding 54 volunteer inmates
incarcerated male individuals to promote self-concept and locus of control. Three

bibliocounseling groups as rational growth, personal growth, and control group were
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designed and treatments groups received treatment program for 4 weeks with the
appropriate reading material. Results showed that bibliocounseling treatment

program had positive effect on self-concept and internal locus of control.

In a similar vein, Meier-Jensen (2001) conducted a study to determine stressors for
inner-city first grade students so that counselors can help students to learn problem-
solving skills and promote self-esteem. The sample of this study consisted of twenty-
first grade low income, low achieving students from racially diverse neighborhood,
with high discipline problems, and high mobility. An 8-week bibliotherapy program
was applied. The sessions were completed with a process contained the introduction
of the book, the discussion of the book, and extensions such as writing activities and
role-playing. The results showed that going to school, others being nice to them,
having to share their things, brothers and sisters, spending time with their parents and

too much homework were identified stressors for first-grade students.

In addition, Wadsworth (2007) developed a literature circle-reading program using
bibliocounseling to promote comprehension skills and self-esteem of fifth-grade
students. The results indicated positive effect of this action project on self-esteem
and comprehension skills of subjects. While the present study based on self-esteem
enrichment bibliocounseling program with cognitive behavioral approach,
Wadsworth’s study included classroom intervention based on bibliocounseling by

collaboration with classroom teachers.

The finding of the present study was also similar to the results of the studies in
Turkey (For example, Aydogdu, 1997; Aricak, 1999; Regber, 2002; Dogru, 2002;
Aksaray, 2003; Altiner, 2004; Ogurlu, 2006) that aimed at enhancing self-esteem.
The results of the present study was consistent the finding of the study conducted by
Ugar (1996) and Yilmaz (2002 regarding the effectiveness of bibliocounseling.
However, these researches did not aim at enriching self-esteem and studied with high
school students. While in Ugar’s (1996) study, the related books were suggested to
students after each session, in Yilmaz’s (2002) study, it was expected that the related

chapters of the book selected by the researcher for purpose of the study were read by
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the participants before they came to session. However, this study differed from self-
esteem enrichment and bibliocounseling programs in Turkey in terms of design of
the study. The researcher developed a self-esteem enrichment bibliocounseling
program that included bibliocounseling procedure as reading related material that
was written by the researcher, discussion of the topic, and completing extension
activity to enhance self-esteem. In addition, these activities were contained in the
story as the experiences by the characters and the story were based on cognitive-
behavioral approach. When considered all of these factors, it can be concluded that

this study is the first study to enhance self-esteem using with bibliocounseling.

5.2. Implications for Practice

Several implications of this study for the practice, and research may be addressed.

First, “Self-Esteem Enrichment Bibliocounseling Program” was found to be an
effective program to improve the self-esteem scores of 6th grade students in Turkey.
Sixth grade is important transition period for students because of new rules,
expectations, school environment and in transition from childhood to adolescence.
Thus, this program after being examined with other groups of students from various
school types, SES levels and grade levels could be used to enhance self-esteem levels
of middle school students. In other words, the treatment procedure developed by the
researcher seems a promising intervention for the improvement of self-esteem among

6" grade students.

Second, although “Self-esteem Enrichment Bibliocounseling Program” was effective
to enhance self-esteem of sixth grade students, the limitations of the present study
such as duration of training, lack of follow-up assessment, size of the group may be

considered in future research when implementing the program.
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5.3. Recommendations for Research

First, because the participants of this study were sixth graders from an inner city
private school, this study needs to be replicated to assess the effect of “Self-Esteem
Enrichment Bibliocounseling Program” on self-esteem level of students from various

socio-economic status levels, gender, and age.

Second, in the present study the follow up measures were not taken. Thus in the
future studies follow-up could be taken to assess whether the improvement in

treatment group subjects’ self-esteem scores are permanent or not.

Third, in the present study only self report self-esteem scale was used to select the
subjects and data on self-esteem level of students were not gathered from various
sources such as peers, teachers, and parents. Thus, considering the limitations of self-
reported data, future studies can collect data about children’s self-esteem from

various sources, such as parents and teachers.
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APPENDICES

APPENDIX A

COOPERSMITH BENLIK SAYGISI OLCEGI (CSEI)

) SAMPLE ITEMS
Sevgili Ogrenciler,

Bu 6lgek, Orta Dogu Teknik Universitesi yiiksek lisans dgrencisi ve ODTU
Gelistirme Vakfi Ozel Ilkogretim Okulu’nda psikolojik danisman olarak gorev
yapmakta olan Nurten Karacan tarafindan, 6. simiflarda yapilacak olan benlik saygisi
gelistirme programi kapsaminda uygulanmaktadir. Verdiginiz cevaplarin dogru veya
yanls olmasi s6z konusu degildir. Onemli olan verdiginiz cevabim sizin gercek
duygu ve diisiincelerinize uygun olmasidir. Bu uygulamadan elde edilecek sonuglar
kesinlikle gizli tutulacaktir. Olgcegi cevaplarken herhangi bir sekilde rahatsizlik

hissederseniz, cevaplamayip yarida birakmakta serbestsiniz.

Asagida bazi ciimleler goreceksiniz. Bu ciimlelerden kendinize uygun
bulduklarimizi yanindaki “Bana Uygun” kutucuguna (X) isareti koyarak belirtin.
Kendinize uygun bulmadiginiz ciimleleri ise yanindaki “Bana Uygun Degil”

kutucuguna (X) isareti koyarak belirtin.

Admiz Soyadiniz e

Cinsiyetiniz : Kiz Erkek
Kuliibiiniiz :
Bana Bana
Uygun Uygun
Degil
1. Hayal kurmakla ¢ok vakit gegiririm.

Cana yakin bir ¢ocugum.

Annem-babamla birlikte ¢ok iyi vakit geciririz.

Siifin 6niinde konusmak bana ¢ok zor gelir.

Elimde olsaydi kendimde pek ¢ok seyi degistirirdim.

Okuldaki ¢caligmalarimdan gurur duyarim.

Annem-babam ¢ogu kez duygularimi dikkate alirlar.

Kendimden kii¢iik cocuklarla oynamayi tercih ederim.

Rl e B A S Bl B

Annem-babam benden ¢ok sey beklerler.
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APPENDIX B

HIKAYEYE DAYALI OZGUVEN GELISTIRME PPROGRAMI

I. OTURUM

BEDENIMi TANIYORUM
Siire : 90 dakika
Hedefler

* Temel kurallar1 belirlemek ve gizlilik konusunu tartigsmak

» Ogrencilerin begendikleri ve begenmedikleri fiziksel &zelliklerinin farkina
varmalarini saglamak

= Ogrencilerin begenmedikleri 6zelliklerini asagilayici olmayan ve gergekei bir
sekilde ifade edebilmelerini saglamak

» Kendilerini bir biitiin olarak kabul edebilmelerine yardimci olmak

Egitsel Etkinlik:

“Bedenimi Taniyorum” Etkinligi
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Materyaller

Can Dostlar isimli hikayenin “Can Dostlar Bedenlerini Tantyor” Bolimii
Kisi sayis1 kadar bos renkli kagitlar

Yeterli sayida kalem

Siire¢ : On tamsmadan sonra dgrencilere grubun amaci hatirlatilir ve grup
kurallar1 belirlenir.
1. Grup kurallar1 olusturulur.

»  Gizlilik

* QGrup liyelerinin birbirine kars1 saygili olmasi

= S0z alarak konusma, baskasinin soziinii kesmeme

» Birisi konusurken onu dinlemek

» Oturumlara zamaninda gelmek ve diizenli katilmak

Ogrencilerden yukarida belirtilen genel kurallara, eklemek istedikleri kurallar olup
olmadigi konusunda goriis alinir. Grup kurallar1 bir kartona yazilir ve her bir
O0grenciden imzalamasi istenir. Olusturulan afis her oturumda uygulama alanina

asilir.

2. Can Dostlar” isimli hikayenin “Can Dostlar Bedenlerini Taniyor” boliimii grup
lideri tarafindan okunur ve 6grencilere de ellerindeki materyalden takip etme firsati
verilir. (OZET: En biiyiik hayali okulun futbol takimina segilmek ve takimin kaptani
olmak isteyen Cem kilolar yliziinden se¢melerde nefesi kesildigi i¢cin okulun futbol
takimina yedek oyuncu olarak se¢ilir. Bunun iizerine Cem bedenini olumsuz olarak
algilar ve arkadagslar1 ile birlikte fiziksel goriintimiindeki begendigi ve begenmedigi
yonleri kesfeder. Olumlu yonlerini sahiplenir, begenmedigi 06zelliklerinden
degistirebilecekleri i¢in gayret gosterir, degistiremeyeceklerini asagilayict olmayan
ve gercekei bir dil kullanarak yeniden ifade eder ve onlari kabullenerek kendini bir

biitiin olarak sevmeyi 6grenir.)

3. Hikaye iizerine 6grencilerle paylasim asamasina gegilir.
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= Hikayenin kahramanlar1 kimlerdir?

* Problemle kars1 karsiya kalan kahraman kimdi?

= Kahraman problem karsisinda neler diigiindii? Neler hissetti?

* Bu problemi nasil ¢6zdii/¢ozdiiler?

» Hikayedeki kahramanin yasadigi probleme benzer bir durum yasadiniz
mi1? Bu durumda neler diisiindiiniiz ve hissettiniz? Problemi nasil
¢Ozdiiniiz?

= Siz neler diislindiinliz ve hissettiniz?Problemi nasil ¢ozdiintiz? (Eger

yoksa)

» Ogrenciler arasindan bdyle bir problemi yasamis olanlar yok ise,
Ogrencilere su soru yoneltilir. Eger benzer bir problemi siz yasasaydiniz,
bu problemi ¢dzmek i¢in neler yapardiniz, bagka hangi yollar1 denerdiniz?

= Ogrencilere hikaye’ye iliskin duygu ve diisiinceleri sorulur.

4. Ogrencilere “Bedenimi Tanityorum” etkinligi uygulatilir.

Her 6grenciye farkli renklerdeki kagitlardan istedigini se¢mesi sdylenir. Birinci

asamada, herkesten fiziksel 6zelliklerini kagidin sol iist kosesine yazmalari istenir.

Ikinci asamada, 6grencilerden ellerindeki kagitlari ortadan ikiye bélecek bir ¢izgi
cizmeleri istenir. Birinci asamada yazdiklar1 o6zelliklerden olumlu olanlar

kagitlarinin sol tarafina, olumsuz olanlar1 da sag tarafina yazmalar1 istenir.

Uciincii asamada, 6grencilerden olumlu ve olumsuz 6zelliklerini okumalari istenir.
Olumsuz  oOzellikleri  {izerinde  konusulur, degistirilebilecek olanlar  ve
degistirilemeyecek  olanlar  degerlendirilir, degistirilebilecekler i¢in  neler
yapilabilecegi tartisilir. Degistiremeyecekleri yonleri i¢in olumlu bir dil kullanarak

yeniden ifade etmeleri saglanir ve bunun i¢in dordiincili asamaya gegilir.

Dordiincii agsamada, her bir 6grenciden bir dnceki asamada olumsuz olarak yazdiklar

yonlerini yeniden degerlendirmeleri istenir. Kagidin alt kismina asagilayict olmayan
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ve gergekei bir dil kullanarak bu 6zelliklerini yeniden ifade etmeleri saglanir (McKay

& Fanning, 2006).

Son asamada, 6grencilerden yeni ifadelerini okumalar1 istenir.

5. Oturumun degerlendirmesi yapilir.

6. lkinci oturumun kisa bir tanitimi yapalir.
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EK-1

CAN DOSTLAR

L. BOLUM

Can dostlar bedenlerini taniyor...

Kaya, Cem ve Aysu ayni mahallede oturan ve ayni sinifta okuyan ii¢ yakin arkadast.
Okul ¢ikislar1 ayni servisle evlerine giderlerdi. Birbirlerine ¢ok baglhydilar. Can

dostuydular ve Pupille birlikte ayrilmaz bir dortliiydiiler.

Kaya, kumral, orta boylu, mavi gozlii bir gengti. Belgesel izlemeyi sever, bilimsel
deneyler yapardi. Siifin en ¢aliskan1i olan Kaya, sinavlardan 6nce ders notlarini
arkadaslarina verir, onlara anlamadiklar derslerde yardimci olurdu. Kaya yasitlarina
gore olduk¢a yakisikli sayilirdi. Ama o bunun farkinda bile degildi. Gozlik

takiyordu. Bazen aynaya baktiginda gozliikklerinin ona yakismadigini diistintirdii.

Cem esmerdi, kahverengi gozleri vardi, boyu yasina gére normaldi ancak kiloluydu.
Cem derste dgretmenlerini dikkatli dinlerdi ama diizenli ders c¢alisma aligkanligi
yoktu. Verilen 6devleri iistiinkorii yapardi. Onun tutkusu futboldu. En biiyiik hayali

ise 1yi bir futbol oyuncusu olmakti.

Kaya ve Cem’in arkadashigi Aysu’ya gore daha eskiye dayaniyordu. Onlar ¢ocukluk
arkadasiydi. Aysu mahalleye sonradan gelmisti. Babasinin tayini iizerine sehir
degistirmisler ve bu mahalleye tasinmislardi. Aysu’nun upuzun, dalgali, kumral
saclar1 ve zeytin siyah1 gozleri vardi. Boyu yasitlarina gére uzundu. Kilosu normal

olmasina ragmen zayif goriiniiyordu.

Pupil’e gelince... o sevimli bir kdpek yavrusuydu. Can Dostlar Pupille su sekilde
tamstilar. Ug arkadas bir giin okuldan eve dénerken mahalledeki birka¢ ¢ocugun

kiictik bir kopek yavrusunun canini yaktiklarini gordiiler. Kopegi ¢ocuklarin elinden

84



kurtarmak icin birlikte epey ugrastilar. Sonunda da basardilar. Bu kiigiik yavru o
giine kadar gordiikleri en sevimli kopekti. Kiigiik sivri kulaklari, zeytin siyah1 gozleri
ve beyaz tiiylerinin iizerinde kahverengi lekeleri olan ufacik, tefecik bir seydi. Pupil
adint Aysu buldu. Okudugu bir romandaki kdpegin adiydi bu. Romandaki kdpek de
evsiz ve kimsesizdi. Ancak oldukca giicliiydii ve_dost canlistydi. Onun da bu
Ozelliklere sahip olmasi i¢cin adin1 Pupil koymaya karar verdiler. Pupil, can dostlara
hemen alismisti. Ustlerine atliyor, onlari yaliyor ve onlarin sevgisini kazanmaya

calistyordu. O gilinden sonra can dostlar artik dort kisi olmuslardi.

Izleyen giinlerde hayatlar1 okul, ev, ddevler ve tabii bir de Pupille dolu gegti. Okullar
acildiktan dort hafta sonra futbol se¢meleri vardi. Bu Cem i¢in ¢ok Onemliydi.
Okulun takimina girmek, hatta takimin kaptan1 olmak onun en biiyiik hayaliydi.
Se¢melerden Onceki aksam Kaya ve Aysu’yla konusan Cem, heyecanini onlarla da

paylasmis ve arkadaslarinin destegini almisti.

Cem se¢cmelerin yapilacagi gilin salona gitti. Diger 6grenciler ¢oktan gelmisti ve
herkes 1sinma hareketleri yapmaya baslamigti. Cem de aralarina katildi. Ancak
1sinirken kendini ¢ok zorladi ve yoruldu. Bu nedenle de segmeler sirasinda birkag kez
kendini gii¢siiz hissetti ve duraksadi. Ama yine de futbolda ne kadar iyi oldugunu
gostermeye calisti. Segmeler sonuglandiginda ko¢ Cem’e onu yedek oyuncu olarak
takima aldigini soyledi. Cem haberi duyunca sok oldu. Takima secilecegine o kadar
emindi ki, boyle bir sonucu hi¢ beklemiyordu. Kog’a ¢ekinerek neden yedek oyuncu
secildigini sordu. Kog, “Bu kilolarla mag sirasinda kesilir kalirsin. Siki bir idmanla
forma girmen lazim. Ileride belki iyi bir oyuncu olabilirsin ama su an igin takimda
yedek oyuncu olman daha uygun,” dedi. Cem adeta yikilmisti. Uziintiiden ne
yapacagini bilemedi. Se¢melerin yapildigi salondan ¢ikt1 ve onu bekleyen Aysu’nun
yanina gitti. Aysu onu gorlir gormez islerin yolunda gitmedigini anladi. “Se¢meler
nasil gitti Cem” diye sordu. Cem konusamadi, tepki veremedi. Oylesine iizgiin ve
mutsuzdu ki cani kimseyle konusmak istemiyordu. Ama iginden bir ses “Bir umut
var.” diyordu. Akli karmakarisikti. Neler hissetmesi, neler diistinmesi ve nasil
davranmasi gerektigini bilemiyordu. Aysu’yla servise bindiler. Cem sessizce

oturuyordu Aysu ise neler oldugunu 6grenmek i¢in sabirsizlaniyordu. Bu sessizlik
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aninda biitiin olanlar Cem’e ¢ok olumsuz goriindii. Aklindan “Kendimden, sisman
olmaktan nefret ediyorum, bu kilolarla ¢ok c¢irkin goriiniiyorum, aynada kendime
bakmak bile istemiyorum.” diye ge¢irdi. Boyle diisiindiikge iyice Ofkelendi ve
kendisine ¢ok kizdi. Cem bunlar1 diislinlirken Aysu dayanamayip “Cem bana
anlatmayacak misin olanlar1 ¢cok merak ediyorum” dedi. Cem “Yedek oyuncu oldum,
bu benim icim takima alinmamak gibi bir sey dedi” dedi. Aysu “Asil listeye
secilemedigin igin kendine ¢ok kizginsin” dedi. Cem basini salladi. “Oyle iizgiiniim
ki, kendime dyle kiztyorum ki anlatamam” dedi. Aysu “Ben ¢ok kizgin oldugum ve
bir tiirlii sakinlesemedigim zamanlarda birkag¢ kez derin nefes alip veririm. Nefesimi
verirken i¢imdeki biitiin 6fkeyi, mutsuzlugu, olumsuz diisiinceleri disar1 attigimi
diisiiniiriim. Bu nefesler sakinlesmeme yardimci olur. Istersen sen de dene” diye
oneride bulundu. Bunun iizerine Cem, Aysu’nun 6nerdigi sekilde burnundan derin
bir nefes alip agzindan yavasca verdi ve bu nefes egzersizini birka¢ kez tekrarladi.
Nefesini verirken tiim olumsuz diisiincelerini disar1 attigini diisiindii, bu diislince onu
rahatlatti. “Simdi daha iyiyim, sagol. Su an canim hi¢ konusmak istemiyor, aksam

konusuruz” dedi. Sonrasinda Cem ve Aysu yol boyunca hi¢ konusmadilar.

Aksam Kayalarda bulustuklarinda “Se¢melerde ne oldu?” diye sordu Kaya. Cem.
“Hoca beni se¢gmedi, koca gdbekli siskonun tekiyim, hoca ne yapsin. Kendimden
nefret ediyorum” diye ekledi. “Kendine ¢ok kizginsin” dedi Kaya. Cem “hem de
nasil” diyerek hicbir ayrintry1 atlamadan biitiin olanlar1 anlatt1 ve derin bir i¢ ¢ekti.
“Iste hepsi bu.” dedi. “Siz de 6grendiniz iste, siskolugum nelere mal oldu.” dedi
Cem. Aysu “Olanlari hep olumsuz yoniinden bakiyorsun. Biz senin yillardir
arkadasiniz. Senin ne kadar iyi oynadigini biliyoruz. Ko¢ seni tanimiyor. Ancak
secmelerde zorlanmana ragmen senin c¢ok iyi olabilecegini gérmiis, sana umut
vermis, ¢ok calisirsan daha iyi olabilecegini sdylemis. Bence bu olaylar1 daha
gercekei bir gozle gérmeye ¢alig, olanlar1 dyle bir anlatiyorsun ki birisi duysa takima
yedek olarak bile alinmadigini diisiiniir.” dedi. Kaya da basini salladi ve “Bence
yedekte olsan da takima alinmigsin, antrenmanlarla ve yediklerine dikkat ederek kilo
verebilir ve kendini gosterebilirsin. Her sey senin elinde. Yeter ki pes etme ve
baskalarinin soziine aldiris etme. Kendine giiven ve basarabilecegine inan” dedi.

Aysu “Her iste engeller vardir. Onemli olan ilk engelde yikilmamak, miicadele
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etmek, kendine giivenmek ve yapabilecegine inanmak.” dedi. “Evet” dedi Kaya ve
“Ancak hemen ¢Oziim bekleme, istedigin noktaya gelmen i¢in ¢aba godstermen
gerekecek ve bu biraz zaman alacaktir. Yeter ki sen kararli ol.” diye sonlandirdi

konusmasini.

Sonrasinda ti¢g-dort dakikalik bir sessizlik oldu. Herkes i¢inden konusulanlar1 ve
ozgiivenin ne kadar énemli oldugunu diisiiniiyordu. Ozgiiven bir kisinin kendini
begenme ve degerli bulmasi demekti. Sessizligi Kaya bozdu. “Biliyor musunuz”
dedi. “Ben de gozliikklerimden nefret ediyorum. Keske gozlerim bozuk olmasaydi.”
dedi. “Bence gozliikler sana ¢ok yakisiyor.” dedi Aysu. “Gergekten mi?” diye sordu
Kaya. “Tabi ki, seni ¢ok karizmatik gdosteriyor.” dedi. “Ayrica seni ¢ok zeki
gosteriyor.” dedi Cem. “Bu da ¢ok giizel bir sey. Keske ben de sisko olacagima,
gozlikli olsaydim.” diye de ekledi. “Bence sisko abartili bir kelime” dedi Aysu.
“Senin fast-food yiyeceklere, abur cubura diigkiinliigiiniin gdéstergesi olan bir gobegin
var. Istersen bu yiyeceklerden uzak durarak onu eritebilirsin.” dedi. “Biliyor
musunuz arkadaslar ben de ¢ok uzun boylu oldugum i¢in kendimi begenmiyorum.”
dedi Aysu. “Diger kizlarin arasinda ¢ok fark ediliyorum. O yiizden siirekli
kamburumu ¢ikararak yiiriiyorum.” dedi. Cem “Bence uzun boylu olmak avantajdir.

(13

Baz1 sporlarda uzun boylu olanlar1 segerler.” dedi. Kaya da ekledi “ Bence uzun
boylu oldugun i¢in sanslisin.” dedi. “Kambur yiirlimek yerine dimdik yiiriimelisin.

Sonra durusun bozulur.” Arkadaslarinin sézleri Aysu’yu rahatlatti.

“Farkinda misiniz arkadaglar” dedi Aysu. “Hepimizin kendi 6zelliklerimiz hakkinda
diistinceleri var. Ayni1 zamanda birbirimizin goriinlisii hakkinda da fikirlerimiz var.”
dedi. “Bir oyuna var misiniz?” diye sordu. “Nasil bir oyun bu?” diye sordu Kaya.
“Bize kagit kalem gerekli” dedi Aysu ve anlatmaya bagladi. “Birinci adimda, herkes
elindeki kagitlara kendi fiziksel 6zelliklerini yazacak.” Kaya sordu: “Yani, aynaya
baktigimizda kendimizi nasil gordiigiimiizii diyebilir miyiz?” “Evet aynen dyle” dedi
Aysu. “Sonra bunlar1 okuyacak miy1z?” diye sordu Cem. “Evet, sonraki adimlarda”
dedi Aysu. “Bana ne, o zaman ben yokum” dedi Cem. “Mizikg¢ilik yapma Cem” dedi
Kaya. “Biz birbirimizi iyi tanimiyor muyuz zaten.” Sonunda ikna olan Cem oyuna

katilmay1 kabul etti.
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Kaya her biri i¢in kagit kalem getirdi ve “Artik baslayabiliriz.” dedi.
Sabirsizlanmiglard: bu yiizden hemen yazmaya koyuldular. Ucii de elindeki kagida
bir seyler yaziyordu. “Once ben bitirdim” dedi Cem. Arkasindan da digerleri de
tamamladi. “Simdi” dedi Aysu ikinci basamaktayiz. “Herkes yazdiklarini sessizce
okusun. Hosunuza giden ozellikleri kagidin sag tarafina, begenmediklerinizi sol
tarafina yazin, ya da yanlarina + ve — isaretleri koyun.” Ucii de yeniden kagitlarina
dondii. Herkesin bitirdigini géren Aysu “Sira yazdiklarimizi okumaya geldi.” dedi ve
“Once sen oku Cem” diye ekledi. “Hayir ben okumam. > diye karsilik verdi Cem.
“Bugiin can1 sikkin olan sensin o yiizden dnce senden baslayacagiz.” dedi Aysu.. “lyi

tamam basliyorum ama giilmek yok.” dedi Cem.

Cem’in listesi soyleydi:

(-) (+)
Sisman, Koca gobekli Kahverengi gozlii,
Orta boylu, Koca burunlu Kasli kol ve bacaklar1 olan, Giiclii

Sonra Aysu listesini okudu.

Aysu’nun listesi soyleydi:

(-) (+)
Fazla uzun boylu, Celimsiz viicutlu Kumral, Siyah gozlii, Dalgali sa¢li,
Uzun kirpikli

On disleri diizgiin olmayan

En son olarak da Kaya listesini agikladi. Kaya’nin listesi su sekildeydi:

(-) (+)
Gozliikli, Giigsiiz ve ¢elimsiz, Cirkin burunlu Normal kilolu, Normal boylu,
Dalgali saglt

Herkes birbirinin listesini saskinlikla dinliyordu. Sasirmalarimin nedeni eksi
koyduklar1 maddelerdi. Hepsi de digerlerinin olumsuz diye diisiindiigii 6zellikleri

abarttigin1 diislinliyordu. Cem dayanamadi “Bence ikiniz de abartmigsiniz. Siz
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benden de dertliymissiniz. Bir siirii giizel 6zelliginiz var, olumsuz gordiigiiniiz
ozeliklerinize katilmiyorum.” dedi arkadaslarina. Kaya “Asil senin listen bastan asagi
eksi dolu” diye tepki verdi Cem’e. “Arkadaslar” dedi Aysu. “Birbirinize kizmayin.
Fark ettiniz mi hepimiz kendimize kars1 ¢ok acimasiz davranmigiz.” dedi. Cem de
“Kendimizi yerden yere vurmusuz.” diye ekledi. Kaya ise “Biz kendimize bdyle
davranirsak baskalar1 neler sOyler.” dedi. Aysu basi salladi. “Soyliiyorlar zaten”
dedi. “Biz izin veriyoruz. Ciinkii once biz kendimizi begenmiyoruz.” Cem “Cok
haklisin Aysu” dedi. “O zaman iiciincii basamaga gegelim” dedi Aysu, “Bu listeleri
diizeltelim”. “ Nasil yani?” diye sordu arkadaslari. Aysu anlatmaya basladi.
“Hepimiz yeni birer kagit alalim. Bu eksi koydugumuz o6zelliklerimizi yeniden
yazalim. Bunu yaparken bu sefer gercekei olalim. Kendi 6zelliklerimizi yazarken
daha once yaptigimiz gibi asagilayicl dil kullanmayalim.” “Tamam” dedi ikisi bir
agizdan. Sonra hepsi yeniden ise koyuldu.. Ilk Cem bitirdi, “Siray1 bozmayalim, 6nce

ben baglayayim okumaya.” Cem sdyle sunlar1 sdyledi:

Asagilayic dil Asagilayict olmayan dil/ger¢ekgi dil

Sisman Biraz kilolu

Koca gobekli Bol tigortler giydigimde saklayabildigim bir gobek. (Ama
mutlaka eritecegim. Yeni bir baslangic yapiyorum. Sporla

forma girecegim. )

Orta boylu 1.50 cm. boy

Koca burunlu Kemerli bir burun (McKay & Fanning, 2006).

Cem sonra “Kollarimi ve bacaklarimi da ¢ok seviyorum. Cok giicliiler. Kasliyim.
Futbol oynamak i¢in uygun bir yapim var. Sadece biraz fazlaligim var. Onu da
verince ¢ok iyi olacagim. Bunun i¢in pizza, hamburger ve kolay1r birakacagim.
Sporcu dedigin saglikli beslenir, ben de bundan sonra kendime bakacagim.” dedi.
Cem bu sozleri soyledikten sonra ayaga kalkti. Kollarim1 yumruk yapip, kaslarini
gosterdi. Ortada soyle bir dondii. Cok mutlu goriiniiyordu. Ayrica kendine olan

giiveni iyice artmigti.
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Sonra Kaya ve Aysu da listelerini okudu. Onlar da olumsuz cilimlelerini
diizeltmiglerdi. Asagilayic1 bir dil kullanmadan, kendilerine haksizlik etmeden
yazmiglardi. Bu paylasimin sonunda onlar da olduk¢a mutluydu. Herkes giiclii
yanlarini gérmiistli ve bununla gurur duymustu. Ayrica herkesin gii¢lii yanlari oldugu
kadar gii¢siiz yanlarinin da olabilecegini gdrmiislerdi. Onemli olan insanin zayif
yonlerini bilmesi, onlara sahip ¢ikmasiydi. Herkesin hem giiglii hem de giicsiiz
yanlar1 vardi. Insan kendini bir biitiin olarak sevebilmeliydi. Diizeltebilecegi yonleri

icin de adim atmaliydi.

“Biliyor musunuz” dedi Aysu. “Bugiin ¢ok faydali bir giin oldu. Kendimizi ve
birbirimizi daha yakindan tanidik. Kendimize haksizlik etmemeyi 6grendik.” “Evet”
dedi Kaya. “Ayrica kendimize giivenmenin, inanmanin ne kadar 6énemli oldugunu.”
diye ekledi. Cem “Fiziksel 6zelliklerimizi sevmeyi 6grendik. Kendimizi oldugumuz
gibi kabul etmeyi 6grendik.” dedi. Sonra da ayaga kalkt1 ve yiiksek sesle “Kendimi
seviyorum. Kendimi oldugum gibi seviyorum” dedi. Aysu ve Kaya da bagirdi:

“Kendimi seviyorum.” “Kendimi seviyorum.” Ucii de birbirlerine sarildilar.
y y
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EK-2

ETKINLIK I

BEDENIMI TANIYORUM (Mckay & Fanning, 2006’ dan uyarlanmistir.)

1. ASAMA:

Fiziksel 6zelliklerim

2. ASAMA
Olumlu Olanlar (+)

)

3. ASAMA: Degerlendirme

Olumsuz Olanlar

4. ASAMA: Olumsuz ozelliklerin asagilayict olmayan ve gercekei bir sekilde

yeniden ifade edilmesi
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